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C H A P T E R  4 - B E H A V I O U R  M O D I F I C A T I O N :  S E L E C T I N G  T E C H N I Q U E S  OF I N T E R V E N T I O N

4 . I Social learning a p p r o a c h

In the p r e s e n t  study the w r i t e r  e m p l o y e d  a social learning a p p r o a c h  

w h i c h  r e jects a d i s e a s e  model for abnormal b e h a v i o u r ,  p l a c i n g  e m p h a s i s  

instead on e d u cational p r o c e s s e s  in the d e v e l o p m e n t  of individual 

b e h a v i o u r  patterns. Behaviour, w h e t h e r  a d a p t i v e  or malada* 'ive, is seen 

as b e i n g  n a t u r a l l y  learned, p r o b l e m  b e h a v i o u r s  b e i n g  r e g a r d e d  as being 

such t h r ough a process of social d e f i n i t i o n  rather than in h e r e n t l y  so. 

in general b e h a v i o u r  is jud g e d  in terms o f  its c o n s e q u e n c e s  on the 

individual and society. 'Thus p s y c h o p a t h o l o g y  is no t  a p r o p e r t y  

i n h e r e n t  in the individual, but rath e r  the a s s e s s m e n t  of b e h a v i o u r  by 

s o cietal age n t s ' .  (Sarri 1974, p . 53)

B e h a v i o u r  is p e r c e i v e d  to be the c o n s e q u e n c e  of i n t e r a c t i o n  b e t w e e n  

e n v i r o n m e n t a l  c o n d i t i o n s  and an i n d i v i d u a l ' s  p r e v i o u s  learned m o d e s  of 

r e s p o n d i n g .  (Bandura 1969. Bryen 1975)

Social learning theory is n ot a redu c t i o n  of human b e h a v i o u r  to a 

s i m p l i s t i c  stimu1u s - r e s p o n s e  fr a m e w o r k ,  but r e c o g n i s e s  the i nfluence of 

c o g n i t i v e  m e d i a t i o n a l  p r o c e s s e s  in h u m a n  learning. B a n d u r a  (1969) 

p r o p o s e s  that b e h a v i o u r  is d e v e l o p e d  and m a i n t a i n e d  by three d i s t i n c t  

r e g u l a t o r y  systems, b e i n g  u n d e r  the control of external s t i m u l u s  e v e n t s  

( r e s p o n d e n t  c o n d i t i o n i n g ^ , e xternal r e i n f o r c e m e n t  p r o c e s s e s  (operant 

c o n d i t i o n i n g )  anti c o g n i t i v e  m e d i a t i o n a l  p r o c e s s e s  w h i c h  include v i c a r i o u s  

learning, s y m b o l i c  learning -ind self-c o n t r o l  m e c h a n i s m s .  S i m i l a r l y  

F i s c h e r  and G o c h r o s  (1975) p ' . o o s e  three r e g u l a t o r y  s y s tems - r e s p o n d e n t  

c o n d i t i o n i n g ,  o p e r a n t  c o n d i t i o n i n g  an d  m o d e l i n g .

B e h a v i o u r s  are d e / e l o p e d  and m a i n t a i n e d  by r e i n f o r c e m e n t  s c h e d u l e s  

w h i c h  m a y  be c o n t i n u o u s  or i n t e r m ittent. N e w  b e h a v i o u r s  m a y  be e l i c i t e d  

by s h aping, fading, m o d e l i n g ,  p r o m p t i n g  or physical g u i d a n c e ,  an d  are 

q u i c k e s t  learnt under c o n t i n u o u s  s c h e d u l e s  of r e i n f o r c e m e n t ,  w h e r e  ev e r y  

o c c u r r e n c e  of a d e s ired b e h a v i o u r  is rewarded. H o w e v e r  this f o r m  of 

r e i n f o r c e m e n t  is not ec o n o m i c a l  in terms of time or energy, nor is it in 

line w i t h  the reality of da y  to da y  c o n t i n g e n c i e s  w h i c h  m a i n t a i n  b e h a v i o u r .  

Such c o n t i n g e n c i e s  or r e i n f o r c e m e n t  s c h e d u l e r  are g e n e r a l l y  of an inter­

m i t t e n t  nature. C o n t i n u o u s  r e i n f o r c e r e n t  s chedules w h i l e  e n a b l i n g  the 

r apid d e v e l o p m e n t  of behavi o u r ,  a l s o  result in rapid e x t i n c t i o n  of that 

b e h a v i o u r  on withdrawal of re inrorcemen t . I n termittent schedul**-- on the
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o t h e r  h and r e s u l t  in p a t t e r n s  of b e h a v i o u r  m o r e  r e s i s t a n t  to e x t i n c t i o n .  

T w o  b a s i c  types of i n t e r m i t t e n t  r e i n f o r c e m e n t  s c h e d u l e s  exist: ratio 

s c h e d u l e s  w h e r e i n  r e i n f o r c e m e n t  is d i s p e n s e d  af t e r  the o c c u r r e n c e  of a 

p r e d e t e r m i n e d  n u m b e r  of responses, o n  fixed or v a r i a b l e  schedules, ana 

interval s c h e d u l e s  w h e r e i n  r e i n f o r c e m e n t  is d i s p e n s e d  a f t e r  a time lapse 

r a t h e r  than a r e sponse rate, a lso on fixed o r  v a r i a b l e  sc h e d u l e s .  All 

b e h a / i o u r s  w h e t n e r  a d a p t i v e  or m a l a d a p t i v e  are learned and m a i n t a i n e d  

t h r o u g h  a v a r i e t y  of schedules.
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4.2 B e h a v i o u r  m o d i f i c a t i o n

S t e m m i n g  f r o m  the p r i n c i p l e s  of social l earning theory, t h e r a p e u t i c  

t e c h n i q u e s  o f  b e h a v i o u r  m o d i f i c a t i o n  h a v e  eme r g e d .  F i s c h e r  a n d  G o chros 

( 1975 . p.xiii) define b e h a v i o u r  m o d i f i c a t i o n  as the 'planned, s y s t e m a t i c  

a p p l i c a t i o n  o f  e x p e r i m e n t a l l y  e s t a b l i s h e d  p r i n c i p l e s  of learning to the 

m o d i f i c a t i o n  o f  m a l a d a p t i v e  b e h a v i o u r ' .  It has b een o b s e r v e d  that 

' b e h a v i o u r  t h e r a p y  has d e v e l o p e d  out of s y s t e m a t i c  a p p l i c a t i o n  of 

e x p e r i m e n t a l l y  d e r ived p r i n c i o l e s  of l e a r n i n g  to the m c J i f i c a t i o n  of 

o e h a v i o u r  p roblems' ( O ' L e a r y  and W i l s o n ,  1975. P-3<?).

4. 3  A s s e s s m e n t  p r o c e d u r e s

Sarri (1974) has a s s e r t e d  that it is in the p r o c e s s e s  of diagnosis and 

t r e a t m e n t  that d i f f e r e n c e s  b e t w e e n  the b e h a v i o u r a l  and traditional m o d e l s  

of i n t e r v e n t i o n  become m ost evi d e n t .  In the d i a g n o s t i c  p r o cess e m p h a s i s  

is plac e d  on s p e c i f i c i t y  - w i t h  regard to the n a t u r e  of the p r o b l e m  

b e h a v i o u r ,  s p e c i f i c  e n v i r o n m e n t a l  e v e n t s  o c c u r r i n g  pr i o r  to or c o n s e q u e n t  

on the p r o b l e m  behaviour, and g o a l s  in terms of d e s i r a b l e  b e h a v i o u r s  and 

e n v i r o n m e n t a l  events s u r r o u n d i n g  them. Bertci.t;’" . "cf M a p l e  (’974) 

p r o v i d e  an e x p l i c i t  p a r a d i g m  for such a d i a gnos

T h e  u s e  of b e h a v i o u r  m o d i f i c a t i o n  d e m a n d s  that c h a n g e  goals be 

e x p l i c i t l y  related to d i a g nosis.

D i a g n o s i s  is 'a j u d g e m e n t  m a d e  by a social w o r k e r  regar d i n g  the 

c o n d i t i o n  of his client, based u p o n  i n f o r m a t i o n  g a t h e r e d  by the w o rker, 

a n d  o r i e n t e d  towards a c h i e v i n g  s p e c i f i c  g o a l s  w i t h  the client'.

(Sundel , R a d i n  and C h u r c h i l l ,  1974, p . 105)

T r a d i t i o n a l l y ,  the p r imary target of c h a n g e  in social w o r k  Inter-

— -------------» -
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v e n t i u n  has b een seen e i t h e r  as the e n v i r o n m e n t ,  w h i c h  social w o r k e r s  

h a v e  a l w a y s  re g a r d e d  as i n f l u e n c i n g  the individual in a b r o a d  sense, 

o r  the individual. The b e h a v i o u r a l  model tries to u n d e r s t a n d  the 

i n d i v i d u a l ' s  b e h a v i o u r  in a s p e c i f i c  e n v i r o n m e n t .  B a n d u r a  (1969) 

an d  Bryen (1975) o b s e r v e  that the i n d i v i d u a l ' s  b e h a v i o u r  is the p r o d u c t  

of his past l e arning e x p e r i e n c e s  in i n t e r a c t i o n  with his p r e s e n t  

e n v i r o n m e n t .  D i a g n o s t i c  e m p h a s i s  is pla c e d  on o b s e r v a b l e  b e h a v i o u r s  - 

a t t i t u d e s  and f e e l i n g s  are not ignored bu t  stre s s  is p l a c e d  o n  their 

b e h a v i o u r a l  m a n i f e s t a t i o n s .

Th e  d i a g n o s t i c  ph a s e  has three c o m p o n e n t s  a c c o r d i n g  to S u n d e l ,

R a d i n  and Churchill ( 1 9 7 M  - intake interviews w h e r e i n  c l i e n t  an d  w o r k e r  

a s s e s s  a g e n c y  a nd g r o u p  s e r v i c e  s u i t a b i l i t y  to meet c l i e n t  need; an 

initial a s s e s s m e n t  w h i c h  p r o v i d e s  a focal point for o b t a i n i n g  a p p r o p r i a t e  

i n f o r m a t i o n  for a f u r ther d i a g n o s t i c  st a t e m e n t ,  including the p r e s e n t i n g  

p r o b l e m ,  role p e r f o r m a n c e  and j u d g e m e n t s  by the w o r k e r  and s i g n i f i c a n t  

o t h e r s ;  and a d i a g n o s t i c  s t a t e m e n t  w h i c h  is a d e t a i l e d ,  s p e c i f i c ,  goal 

o r i e n t e d  a s s e s s m e n t  w h e r e o n  to b ase trea t m e n t  interventions.

T h e  d i a g n o s t i c  s t a t e m e n t  p r o v i d e s  g u i d e l i n e s  and b o u n d a r i e s  for 

i n t e r v e n t i o n  t e c h niques, but is a f l e x i b l e  and o n g o i n g  p r o c e s s  rather 

than a s t a t i c  one, b e i n g  c h a r a c t e r i s e d  by c o n s t a n t  revision. H o w e v e r  

m a n y  times a d i a g n o s t i c  s t a t e m e n t  is revised, it m u s t  retain its 

e m p h a s i s  on c i e a r l y  a r t i c u l a t e d  goal f o r m a t i o n  to d i r e c t  i n t e r v e n t i o n  

t e c hniques.

O f t e n  the principal aims o f  social c h a n g e  e n t e r p r i s e s  are 

ne v e r  c l e a r l y  a r t i c u l a t e d ,  w i t h  the res u l t  that p r o g r a m s  

remain d i r e c t i o n l e s s  or o f f e r  l earning e x p e r i e n c e s  that 

ar e  s e l e c t e d  f o r t u i t o u s l y  by personal p r e f e r e n c e s  of the 

c h a n g e  a g e n t s  rather than s p e c i f i c a l l y  for the n e e d s  of 

r e c i p i e n t s

or

b r o a d  o b j e c t i v e s  are s p e c i f i e d  o n l y  in terms of ill- 

d e f i n e d  h y p o t h e t i c a l  s t a t e s  (rather than behavioural 

o utcomes) w h i c h  f u rnish little d i r e c t i o n  for the 

s e l e c t i o n  of a p p r o p r i a t e  m e t h o d s  and learning e x p e r i e n c e s .

(Bandura, 1?69, p . 70)

M o s t  t r e a t m e n t  a p p r o a c h e s  d e v o t e  r e m a r k a b l y  little a t t e n t i o n  

to the s e l e c t :on of o b j e c t i v e s :  w h e n  they are s p e c i f i e d  the 

inte.ioed o u t c o m e ?  'y include a v a r i e t y  of a b s t r a c t

v i r t u e s  d e s c r i 1 * 1y d e s i r a b l e  terms, such as

r e o r g a n i s a t’ r e s t o r a t i o n  of functional

e f f e c t i v e n t  . of i n d i v i d u a t i o n ,  self a c t u a l i -

sation, estab, h o m e o s t a t i c  e q u i l i b r i u m ,  w h e r e

there is id the eg o  be and w h e r e  s u p e r e g o  wa s  there

shall c o n s c i o u s  e-3w *,<t, a c h i e v e m e n t  o f  identity, a c c e p t a n c e
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of self c o n s c i o u s n e s s ,  e n h a n c e m e n t  o f  e g o  stre n g t h ,  or 

the a t t a i n m e n t  of self a w a r e n e s s ,  e m o t i o n a l  m a t u r i t y  and 

p o s i t i v e  mental health. (Bandura, 1969, p . 73)

A n u m b e r  of a u t h o r s  o u t l i n e  the d i a g n o s t i c / a s s e s s m e n t  p r o cess 

(Sundel, Radin an d  Churchill 1974, F i s c h e r  and G r o c h r o s  1975, Peine 

and H o w a r t h  1975, M a r t i n  and Pear 1978). In e s s e n c e  the f o l l o w i n g  o n g o i n g  

steps w o u l d  c o m p r i s e  the d i a g n o s t i c  process:

1. E v a l u a t e  the p r e s e n t i n g  p r o b l e m

2. S p e c i f y  targ e t  roles and b e h a v i o u r s

3. E s t a b l i s h  p r i o r i t i e s  for i n t e r v e n t i o n

4 S p e c i f y  c o n t r o l l i n g  e v e n t s  - a n t e c e d e n t s  and c o n s e q u e n t s

5. D e t e r m i n e  the best m e d i a t o r s  and lo c a t i o n  for i n t e r v e n t i o n

6. D e c i d e  w h e t h e r  g r o u p  w o r k  is a n  a p p r o p r i a t e  m e a n s  of i n t e r v e n t i o n

7. B a s e l i n e  the r.iagn i tude/f r e q u e n c y  o f  target b e h a v i o u r s

8. E s t a b l i s h  s p e c i f i c  immediate, i n t e r m e d i a t e ,  and terminal goals 

9- I dentify r e s o u r c e s  and b a r r i e r s  to goal a c h i e v e m e n t

10. S e l e c t  an interv e n t i o n  p lan

11. E v a l u a t e  and sel e c t  p otential r e i n f o r c e r s

12. C o n t r a c t  on a trest m e n t  plan w i t h  the c l i e n t

Implement treat m e n t  plan

13- E v a l u a t e  the i n t e r v e n t i o n  s t r a t e g y  on an o n g o i n g  basis.

D i a g n o s i s  is an o n g o i n g  p rocess, s t a r t i n g  b e f o r e  g r o u p  f o r m a t i o n  in 

m e m b e r  s e l e c t i o n  and c o n t i n u i n g  t h r o u g h  the t r e a t m e n t  p r o c e s s  as a 

c o n s t a n t  p v a l i a t i o n  of both i n d i v i d u a l s  and the group, an d  the e f f e c t i v e ­

ness of t e r v s n t . o n  techniques.

T h e  f ' ioural d i a g n o s t i c  p r o c e s s  o u t l i n e d  h ere is c a r r i e d  ou t  in 

the g r o u p  w o r k  p r ocess in c o n j u n c t i o n  w i t h  the trad i t i o n a l  g r o u p  

d i a g n o s t i c  c n n c e ' n s  r e v o l v i n g  a r o u n d  l e a dership, subgro u p s ,  cliques, 

c o m m u n i c a t i o  oatterns, s c a o e g o a t s ,  isolates, i n terpersonal r e l a t i o n s h i p s ,  

p r o g r a m  rieedr ^nd g r o u p  c o h e s i v e n e s s .

4. 4  T r e a t m e n t  techr,. , !e_-- tcols for increasing, d e c r e a s i n g  or

e x t i n g u i s h i n g  b e h a v i o u r s

In b e h a v i o u r a l  treatment there is an e > h a e !s o n  c o n t e m p o r a n e o u s  v a r i a b l e s  

i n f l u e n c i n g  behavi o u r ,  rather than on the past e x p e r i e n c e  and b a c k g r o u n d  

o f  the individual. E v i d e n c e  sug g e s t s  that c h a n g e  can o c c u r  w i t h o u t  

i n t e n s i v e  stu ies of c h i l d h o o d  or ' i n s i g h t s 1 a b o u t  the problem.



61

Ba n d u r a  (1969) a s s e r t s  that m a n y  o f  the c o n c e p t s  an d  terms e m p l o y e d  

by trad i t i o n a l  p s y c h o t h e r a p i s t s  are h y p o t h e t i c a l !  v a g u e  an d  i l l - d e f i n e d  

i n h i b i t i n g  b oth a s s e s s m e n t  of 'problems' and the p l a n n i n g ,  i m p l e m e n t a t i o n  

an d  e v a l u a t i o n  of v i a b l a  t r e a t m e n t  s t r a t e g i e s .  A b s t r a c t ,  h y p o t h e t i c a l  

c o n c e p t s  such as e go s trength, id, ego, and s u p e r e g o  ar e  seen as being 

c o n s t r u c t e d  by the therapist, rather than as e x i s t i n g  as actual e n t i t i e s  

w i t h i n  the individual. D e p e n d i n g  on the o r i e n t a t i o n  o f  the t h e r a p i s t  - 

F r e u d i a n ,  Rankian, A d l e r i a n ,  Jungian) the c l i e n t  is l a belled a c c o r d i n g  

to a series of theoretical c o n s t r u c t s  rather than in terms of his 

o b s e r v a b l e  behaviour.

Beha v i o u r a l  theory w h i l e  r e c o g n i s i n g  past le a r n i n g  e x p e r i e n c e s  in 

s h a p i n g  an indivi d u a l ' s  p r e s e n t  b e h a v i o u r  p a t t e r n s ,  a s s e r t s  that the past 

is not d i r e c t l y  a m e n a b l e  to c h a n g e  an d  f o c u s e s  its treat m e n t  i n t e r v e n t i o n s  

on  the m a n i p u l a t i o n  of e n v i r o n m e n t a l  v a r i a b l e s  in the p r esent. It 

f o c u s e s  m e r e  on b e h a v i o u r  than f e e l i n g s  and a t t i t u d e s  in its t e c hniques, 

Mowr e r  h a v i n g  stJ t e d  'It is e a s i e r  to a ct y o u r s e l f  M t o  a new w a y  of 

fe eling, than feel your w a y  into a new w a y  o f  acting' (Drakeford, 1967, 

p . 117), and G l a s s e r  (1969) p o i n t i n g  ou t  t hat 'waiting for a t t i t u d e s  to 

c h a n g e  sta l l s  therapy, w h e r e a s  c h a n g i n g  b e h a v i o u r  leads q u i c k l y  to a 

c h a n g e  in a t t i t u d e  w h i c h  in turn ca n  lead to f u l f i l l i n g  needs and f u r ther 

b e t t e r  b e h a v i o u r 1 (Glasser, 1969, p . 28). In m a n y  cases insight m a y  not 

be s u f f i c i e n t  to influence b e h a v i o u r  (Bandura 1969. G l a s s e r  1969, Jehu 

1967. D r a k e f o r d  1967). B e h a v i o u r  m o d i f i c a t i o n  implies the d e v e l o p m e n t ,  

m a i n t e n a n c e ,  in rease, d e c r e a s e  or e x t i n c t i o n  of b e h a v i o u r  pa t t e r n s  in 

its t r e a t m e n t  ;ppro * c h .  F i s c h e r  and G o chros (1975) d i s c u s s  these 

t e c h n i q u e s  u n d e -  the b r o a d  c a t e g o r i e s  of t e c h n i q u e s  u sed to increase 

b e h a v i o u r s ,  techniques u sid to d e c r e a s e  b e h a v i o u r s  and c o m p l e x  te c h n i q u e s  

w h e r e i n  b o t‘ behavioural increases and d e c r e a s e s  occur.

T e c h n i u  cs for increasing b e h a v i o u r  include p o s i t i v e  r e i n f o r c e m e n t ,  

s h aping, C u v e  t r e i n f o r c e m e n t ,  n e g a t i v e  r e i n f o r c e m e n t ,  prompt i n g ,  fading, 

c h a i n i n g  ?. d b e h a v i o u r  rehearsal.

T e c h Jut 3 *or d e c r e a s i n g  b e h a v i o u r  are sa t i a t i o n ,  n e g a t i v e  p ractice, 

p o s i t i v e  i..f.. * ’.it, n e g a t i v e  p u n i s h m e n t  ( response cost), time out, 

e x t i n c t i o n  p > i ;ive r e i n f o r c e m e n t  of a l t e r n a t i v e  response, s y s t e m a t i c  

dese n s i t i  1, s u b s t i t u t i o n  of sexual responses, a v e r s i v e  c o u n t e r ­

c o n d i t i o n  !n o . tivert s e n s i t i s a t i o n ,  implosion, c o n t a c t  d e s e r s i t i s a t i o n  

an d  t h o u g h t  stopping.

Comple;v techniques include diffe r e n t i a l  reinf o r c e m e n t ,  d i s c r i m i n a t i o n  

training, a s s e r t i v e  training, m o d e l i n g ,  a d v i c e  and instru c t i o n s  and
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m o d i f i c a t i  ' of stressful e n v i r o n m e n t a l  c o n d i t i o n s .

k.S An o v e r v i e w  of s t u d i e s  of b e h a v i o u r  m o d i f i c a t i o n  in the c l a s s r o o m

B r y e n  (1975) reviews L e v i t t ' s  (IS'57) s t u dies w h i c h  s h o w e d  that w h i l e  

th e r e  w as a 60 p e rcent i m p rovement rate in c h i l d r e n  u n d e r g o i n g  

t r a d i t i o n a l  p s y c h o t h e r a p y ,  c h i l d r e n  on w a i t i n g  lists show e d  s i m i l a r  rates 

of s p o n t a n e o u s  improvement. Si m i l a r l y ,  E y s e n c k  (1977) in reviewing 

the C a m b r i d g e - S o m e r v i 11e Youth Study c a r r i e d  o ut b e t w e e n  1937 and 19^5, 

w i t h  a foll o w  up study in 19^ 8 , indicates t hat t h e r a p i s t s  u s i n g  p y s c h o -  

a n a l y t i c  and R o g e r i a n  a p p r o a c h e s  w i t h  a g r o u p  of three h u n d r e d  and 

t w e n t y - f i v e  p r e d e l i n q u e n t  boys in a p r e v e n t i v e  pro g r a m ,  w e r e  u n s u c c e s s f u l  

in their e f f o r t s  to reduce the i ncidence o f  d e l i n q u e n c y  among these 

boys. A control g r o u p  showed rates of d e l i n q u e n c y  s i m i l a r  to the 

e x p e r i m e n t a l  group.

T r a d i t i o n a l l y  the child e x p e r i e n c i n g  social and e motional p roblems, 

and e x h i b i t i n g  d i s r u p t i v e  b e h a v i o u r  in the c l a s s r o o m ,  is referred to a 

s c h o o l s  p y s c h o l o g i s t  or social w o r k e r  for tr e a t m e n t .  Bryen (1975),

S t u a r t  (1975) and W o o d y  (1976) q u e s t i o n  the e f f e c t i v e n e s s  of this 

a p p r o a c h .  Bryen poi n t s  to d e l a y s  in referral and p s y c h o l o g i c a l  testing 

of child r e n ,  to the a r t i f i c i a l i t y  of the 't r e a t m e n t  setting' w h e r e  the 

child receives one to on e  a t t e n t i o n  in a r o o m  free f r o m  d i s t r a c t i n g  

stimuli and o t h e r  child r e n ,  and to the l i mited p ractical use teachers 

can m a k e  o f  test findings.

'The e f f i c a c y  of traditional p s y c h o t h e r a p y  as a model for tre a t i n g  

c h i l d r e n  w i t h  social and emoti o n a l  p r o b l e m s  is q u e s t i o n a b l e . 1 (Bryen, 

1975, p . 123) T r a d i t i o n a l  m e t h o d s  of d e a l i n g  w i t h  s uch pro b l e m s  have 

ed u c a t i o n a l  and financial d i s a d v a n t a g e s . (O'Leary and Wilson, 1975)

T h e  u s e  of b e h a v i o u r  m o d i f i c a t i o n  t e c h n i q u e s  in the c l a s s r o o m  has 

b een e x t e n s i v e l y  i nvestigated. F i s c h e r  and G o c h r o s  (1975) note that 

'there are few set t i n g s  in w h i c K  b e h a v i o u r  m o d i f i c a t i o n  a p p r o a c h e s  have 

b een m o r e  a p p l i e d  and tested than schools' (p.368), o b s e r v i n g  Mor r o w ' s  

( 1971) s t u d y  w h i c h  c o n c l u d e d  t hat the f o l l o w i n g  c a t e g o r i e s  of pupil 

b e h a v i o u r  have been modi f i e d :  d i s r u D t i v e  c l a s s r o o m  b e h a v i o u r s ,  p e r f o r m a n c e  

in 3R s ubjects, p e r f o r m a n c e  in non 3R s u b j e c t s ,  study habits and 

tec h n i q u e s ,  truancy and m i s c e l l a n e o u s  school beha v i o u r s .

O ' L e a r y  and Wils o n  (1975) d i f f e r e n t i a t e  b e t w e e n  social and a c a d e m i c  

pro b l e m s  in the cl a s s r o o m ,  b e f o r e  p r o c e e d i n g  to d i s c u s s  su i t a b l e
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t e c h n i q u e s  for interv e n t i o n  in e i t h e r  area. C h a n g e s  of social 

b e h a v i o u r s  are g e n e r a l l y  p r o d u c e d  by m o t i v a t i o n a l  factors, w h i l e  

a c a d e m i c  c h a n g e s  require the a c q u i s i t i o n  of skills w h i c h  are of t e n  

sl o w  in d e v e l o p i n g .  T e c h n i q u e s  u s e d  to m o d i f y  a c a d e m i c  p r o g r e s s  

h a v e  i n cluded t e a c h e r  a t t e n t i o n ,  token r e i n f o r c e m e n t  progr a m s ,  

p r o g r a m m e d  instruction, peer t u t o r i n g  and b r c a d - b a n d  beha v i o u r a l  

c l a s s r o o m  p r o g r a m s  as in H e a d  S t a r t  an d  F o l l o w  T h r o u g h  in the United 

S t a t e s  of A m e r i c a .  Of tne a p p r o a c h e s  f e a t u r e d  in H ead Start, the 

b e h a v i o u r a l  p r o g r a m s  h ave prov e d  m o s t  successful to elite. W h i l e  

b e h a v i o u r a l  i n t e r v e n t i o n s  h ave pro v e d  successful in this area, O ' L e a r y  

and W i l s o n  point out that it is not an u n e o u i v o c a l  success, p r o g r a m s  

be i n g  limited by their brevity, and by the fact a c a d e m i c  c h a n g e s  

‘n e c e s s i t a t e  i n t e r d i s c i p l i n a r y  e f f o r t s  involving c u r r i c u l u m  e x perts, 

b e h a v i o u r a l  and m o t i v a t i o n a l  ex p e r t s ,  s p e c i a l i s t s  in instructional 

for m a t s ,  and p ersonnel k n o w l e d g e a b l e  in me a n s  of f a c i l i t a t i n g  inter­

a c t i o n  b e t w e e n  the home and the school', ( p . 189)

Bo t h  F i s c h e r  and G o c h r o s  (1975) and O ' L e a r y  and W i l s o n  (1975) 

r e p o r t  on s t u o i e s  u s i n g  a v a r i e t y  of e f f e c t i v e  t e c h niques to m o d i f y  

d i s r u p t i v e  c l a s s r o o m  b e h a v i o u r s ,  incl u d i n g  token e c o n o m i e s ,  the P r e m a c k  

Pr i n c i p l e ,  t :m e - o u t  p r o c e d u r e s ,  e x t i n c t i o n  t h r o u g h  ignoring, d i f f e r e n ­

tial t e acher respo n s e s  and " s y s t e m a t i c  e x c l u s i o n " .  O t h e r  successful 

t e c h n i q u e s  h ave included good b e h a v i o u r  cloc k s  (a t i m e - o u t / r e i n f o r c e m e n t  

pr o c edure) and w o r k  c l o c k s  (Kubany et al 1971, Devi n e  and T o m l i n s o n  

1976), a v a r i e t y  of t i me-out p r o c e d u r e s  (Sachs, 1973), soft as o p p o s e d  

to loud re p r i m a n d s  (O'Learv, 1970) an d  a v a r i e t y  of token e c o n o m y  

s ystems, including home - s c h o o l  token e c o n o m i e s  (Fairchild 1976, O ' L e a r y  

and W i l s o n  1975, H olt and Hobbs 1976, F i s c h e r  and G o c h r o s  1975).

Bryen (1975) and F i s c h e r  and G o c h r o s  (1975) report that c l a s s r o o m  

m a n a g e m e n t  is a f r e q u e n t l y  voi c e d  c o n c e r n  am o n g  teachers, and the 

w r i t e r ' s  e x p e r i e n c e  in the school s y s t e m  w o u l d  a p p e a r  to c o n f i r m  this.

In c r i t i c i s i n g  the i n a dequacies of school p s y c h o l o g i c a l  s er/ices, Bryen 

(1975) a s s e r t s  that 'It is the t e a cher w h o  m u s t  b r i d g e  the ga^ b e t w e e n  

e v a l u a t i o n  and remediation' ( p . 127),w h o  m u s t  learn t e c h n i q u e s  of c l a s s ­

room c ontrol. She points ou t  that r elevant i n f ormation for interv e n t i o n  

is of t e n  o b t a i n a b l e  by the teacher, s u g g e s t i n g  the use of self report 

inventories, o b s e r v a t i o n a l  te c h n i q u e s  and peer rating te c h n i q u e s  to 

g a t h e r  d i a g n o s t i c a l l y  r e levant data. In d i s c u s s i n g  six c o m m o n l y  u sed 

b e h a v i o u r  m a n a g e m e n t  t e c hniques, she c a s t s  do u b t  on the e f f e c t i v e n e s s  of 

p lay therapy and p uppetry, g i v ^ s  c a u t i o u s  o p t i m i s m  for the use o f  role 

p l a y i n g  and life-space interviewing, out g i v e s  p r e f e r e n c e  to m o c e l i n g
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t e c h n i q u e s  t'or i n t e r v e n t i o n  in e i t h e r  area. C h a n g e s  of social 

b e h , v i o u r s  are g e n e r a l l y  p r o d u c e d  by m o t i v a t i o n a l  factors, w h i l e  

a c a d e m i c  c h a n g e s  require the a c q u i s i t i o n  of skills w h i c h  are o f t e n  

s l o w  in d e v e l o p i n g .  T e c h n i q u e s  u s e d  to m o d i f y  a c a d e m i c  pro g r e s s  

h a v e  i n cluded t e a cher a t t e n t i o n ,  token r e i n f o r c e m e n t  p rograms, 

p r o g r a m m e d  instruction, peer t u t o r i n g  and b r o a d - b a n d  b e h avioural 

c l a s s r o o m  pro g r a m s  as in H e a d  Start and F o l l o w  T h r o u g h  in the United 

S t a t e s  of A m e r i c a .  Of :he a p p r o a c h e s  f e a t u r e d  in H ead Start, the 

b e h a v i o u r a l  p r o g r a m  h a v e  proved m o s t  s u o . sssful to date. W h i l e  

b e h a v i o u r a l  i n t e r v e n i o n s  h ave p r o v e d  successful in this area, O ' L e a r y  

and W i l s o n  p o i n t  ou t  that it is not an u n e q u i v o c a l  success, p r o g r a m s  

be i n g  limited by their b r evity, and by the fact a c a d e m i c  c h a nges 

' n e c e s s i t a t e  i n t e r d i s c i p l i n a r y  e f f o r t s  i nvolving c u r r i c u l u m  e x perts, 

b e h a v i o u r a l  and m o t i v a t i o n a l  e xperts, s p e c i a l i s t s  in instructional 

f o rmats, a n d  personnel k n o w l e d g e a b l e  in m e a n s  of f a c i l i t a t i n g  i n t e r ­

a c t i o n  b e t w e e n  the home and the s c hool', ( p . 139)

B o t h  F i s c h e r  and G o c h r o s  (1975) and O ' L e a r y  an d  W i l s o n  (1975) 

r e p o r t  cn s t u d i e s  u s i n g  a v a r i e t y  of e f f e c t i v e  t e c h niques to m o d i f y  

d i s r u p t i v e  c l a s s r o o m  b e h a v i o u r s ,  i n c l u d i n g  token e c o n o m i e s ,  the P r e m a c k  

P r i n c i p l e ,  time-out p r o c e d u r e s ,  e x t i n c t i o n  t h r o u g h  ignoring, d i f f e r e n ­

tial t e a c h e r  r esponses an a  " s y s t e m a t i c  e x c l u s i o n " .  O t h e r  successful 

t e c h n i q u e s  have in c’uded gooc b e h a v i o u r  clo c k s  (a t i m e - o u t / r e i n f o r c e m e n t  

p r o c edure) and w o r k  c l o c k s  (Kubany et al 1971, D e v i n e  and T o m l i n s o n  

1976), a v a r i e t y  of tim e - o u t  p r o c e d u r e s  (Sachs, 1973), soft as o p p o s e d  

to loud r e p r i m a n d s  (O'Leary, 1970) an d  a v a r i e t y  of token e c o n o m y  

sys t e m s ,  i ncluding h o m e-school token e c o n o m i e s  ( F a i rchild 1976, O ' L e a r y  

and W i l s o n  1975, Holt and Hobbr. 1976, F i s c h e r  and G o c h r o s  1975) -

Bryen (1975) and F i s c h e r  and G o c h r o s  (1975) report that c l a s s r o o m  

m a n a g e m e n t  is a f r e q u e n t l y  voiced c o n c e r n  a m o n g  t eachers, and the 

w r i t e r ' s  e x p e r i e n c e  in the school s y s t e m  w o u l d  a p p e a r  to c o n f i r m  this.

In c r i t i c i s i n g  the i n adequacies of school p s y c h o l o g i c a l  services, Bryen

(1975) a s s e r t s  that 'It is the t e acher w h o  m u s t  b r i d g e  the gap b e t w e e n  

e v a l u a t i o n  and remediation' ( p . 127),w h o  m u s t  learn te c h n i q u e s  of c l a s s ­

room con t r o l .  She points ou t  that r elevant info r m a t i o n  for i n t e r v e n t i o n  

is o f t e n  o b t a i n a b l e  by the teacher, s u g g e s t i n g  the us e  of self report 

i n v entories, o b s e r v a t i o n a l  te c h n i q u e s  and p eer rating techni q u e s  to 

g a t h e r  d i a g n o s t i c a l l y  re l e v a n t  data. In d i s c u s s i n g  six c o m m o n l y  used 

b e h a v i o u r  m a n a g e m e n t  techniques, she casts do u b t  on the e f f e c t i v e n e s s  of 

p lay t h e rapy and puppetry, g i v e s  c a u t i o u s  o p t i m i s m  for the use of role 

p l a y i n g  and I if''-space I nterviewing, but gives D r e f e r e n c e  to m o d e l i n g
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and b e h a v i o u r  m o d i f i c a t i o n  te c h n i q u e s  as e f f e c t i v e  m e a n s  of interv e n t i o n

In a g r e e m e n t  w i t h  Bryen's o b s e r v a t i o n s ,  Stu a r t  (1975) and W o o d y

(1976) p o i n t  ou t  that there is a trend a w a y  from the t h e r a p i s t  role of 

p s y c h o l o g i s t s  and social w o r k e r s  in the school, to that o f  a c o n s u l t a n t  

for t eachers.

4.6 T h e  token e c o n o m y

Th e  m a i n  m e t h o d  of b e h a v i o u r  m o d i f i c a t i o n  used by the w r i t e r  in the 

p r e s e n t  study wa s  a token e conomy. This m e t h o d  is m o s t  s u i t a b l e  for 

a p p l i c a t i o n  in g r o u p  s i t u a t i o n s  w h e r e  a n u m b e r  of b e h a v i o u r s  ar e  to be 

m o d  i f i e d .

S h e r m a n  (1973) n o t e s  that a

token e c o n o m y  i n c o r p o r a t e s  a w i d e  range of b e h a v i o u r s  into 

a s y s t e m  of r e i n f o r c e m e n t  c o n t i n g e n c i e s  in w h i c h  tokens ... 

are u s e d  as re inforcers in m u c h  the same wa y  as m o n e y  is 

u s e d  o u t s i d e  the trea t m e n t  setting. Thus, w h i l e  the 

in d i v i d u a l s  earn tokens, they a l s o  a c q u i r e  d e s i r a b l e  

b e h a v i o u r s  and skills ... w h i c h  will e n a b l e  them to adapt 

b e t t e r  to their social e n v i r o n m e n t s .  A l t h o u g h  the basic 

p r i n c i p l e s  are the same as those u sed in tr e a t i n g  

indi v i d u a l s  to a c h i e v e  a sing l e  target b e h a v i o u r ,  what 

m a k e s  the token e c o n o m y  u n i q u e  is the n u m b e r  of p e o p l e  and 

w i d e  v a r i e t y  of b e h a v i o u r s  s u b s u m e d  by its p r o g r a m  of 

r e i n f o r c e m e n t  c o n t i n g e n c i e s .  (Sherman, 1973, p . 42)

M a r t i n  and Pear (1978) say that the a d v a n t a g e s  to u s i n g  a token 

e c o n o m y  a re that tokens can be g i v e n  immediately, a f t e r  a d e s i r e d  response 

an d  c a s h e d  in for 'rewards' later, b r i d g i n g  the g a p  b e t w e e n  r esponses and 

d e l i v e r y  of b a c k  up reinfo r c e r s ;  that i n d ividuals can o b s e r v e  their 

p r o g r e s s  in a t a ngible f o r m , i m p r o v e d  b e h a v i o u r  u s u a l lv c o r r e l a t i n g  w i t h  

the n u m b e r  of tokens they receive 

in the p r o g r a m  (such as teacher*) 

b e h a v i o u r a l  change.

4. 7  S u m m a r y

B e h a v i o u r  m o d i f i c a t i o n  t e c h n i c i e s  are d e r i v e d  from e x p e r i m e n t a l l y  based 

p r i n c i p l e s  o f  human b e h a viour. T h e  'disease' model is rej e c t e d  and 

r e p l a c e d  by an e d u cational a p p r o a c h ,  all b e h a v i o u r s  w h e t h e r  a d a p t i v e  or

; and that s i g n i f i c a n t  o t h e r s  involved 

are a l s o  kept a w a r e  o f  p r o g r e s s  in

I. The a p p l i c a t i o n  of the token e c o n o m y  in this study is e v a l u a t e d  in 

a p r o c e s s  m a n n e r  in C h a p t e r s  9 to 11, and s u m m a r i s e d  in C h a p t e r  13.
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m a l a d a p t i v e  b e i n g  seen as n a t u r a l l y  learned. T h r e e  types of learning 

a r e  put f o r w a r d  - the cl a s s i c a l ,  o p e r a n t  and c o g n i t i v e l y  m e d i a t e d  modes, 

an d  b e h a v i o u r  is seen as b e i n g  m a i n t a i n e d  or m o d i f i e d  in a c c o r d a n c e  

w i t h  v a r i a t i o n s  in r e i n f o r c e m e n t  s c h e d u l e s .  D i a g n o s t i c  e m p h a s i s  is 

on o b j e c t i v i t y ,  s p e c i f i c i t y  and e v a l u a t i o n ,  w h i l e  t r e a t m e n t  f o c u s e s  on 

C ' s e r v a b l e  e v e n t s  rather than h y p o t h e t i c a l  internal p s y c h i c  p r o c esses. 

T h e  model is seen as be i n g  c o m p a t i b l e  w i t h  h u m a n i s t i c  ethics.



m / F R V I E U  O F  P A R T .



67

C H A P T E R  5 - S U M M A R Y  OF PART I

Part I d e s c r i b e s  the p r e p a r a t o r y  s t a g e s  the w r i t e r  c o m p l e t e d  prior to 

his actual i n t e r v e n t i o n  in the school system. The p r o c e s s  wa s  e s s e n t i a l l y  

an intellectual on e  w h e r e i n  the w o r k e r  sou g h t  to g a i n  an u n d e r s t a n d i n g  

of s o m e  of the relevant factors in the s y s t e m  in w h i c h  he wa s  to i n t e r ­

vene, and to s e l e c t  s u i t a b l e  prac t i c a l  m e t h o d s  and t e c h n i q u e s  for his 

i n t e r v e n t i v e  e f f o r t  via an e x p l o r a t i o n  of the literature.

A n u m b e r  of c l e a r  i n d ications e m e r g e d  f rom this study:

1. that C o l o u r e d  y o u t h  in South A f r i c a  e x p e r i e n c e  a g e n e r a l i s e d  s o c i o ­

e c o n o m i c  d e p r i v a t i o n ,  o n e  result b e i n g  an e a r l y  t e r m i n a t i o n  of s c h o oling;

2. that e d u c a t i o n  is e ssential if a p oor p o p u l a t i o n  is ever to br e a k  

the v i c i o u s  c y c l e  of p o v e r t y  in w h i c h  it finds itself;

3. that the o ne to on e  c o m s e l l i n g  a p p r o a c h  to pupi l s  is o u t m o d e d  and 

impractical in m e e t i n g  the needs of these pupils;

4. that b e h a vioural c ontrol, or c l a s s r o o m  m a n a g e m e n t ,  is a c o m m o n l y  

r e p o r t e d  c o n c e r n  among teachers, and is p r o b a b l y  a c o n t r i b u t o r y  factor 

to the f a ilure a m o n g  pupils to c o n t i n u e  sc h o o l i n g .

A p a r t  from being an a d v o c a t e  of a s y s t e m s  a o p ro a c h  to school social 

wo r k ,  C o s t i n  (1969, 1975) has s t r e s s e d  the im p o r t a n c e  of g r o u p  w o r k  and 

social learning theory in the e d u c a t i o n a l  setting.

B e a r i n g  in m i n d  the d i s o r g a n i s e d  b a c k g r o u n d  of pupils, the li k e l i h o o d  

that teachers w o u l d  be u n f a m i l i a r  w i t h  social i ntervention, an d  the 

im p o r t a n c e  of p r o v i d i n g  t angible e v i d e n c e  of the v a l u e  of such i n t e rv e n t i o n , 

the w r i t e r  c h a s e  to e m p l o y  the m e t h o d s  of social g r o u p  w o r k  and b e h a v i o u r  

m o d i f i c a t i o n ,  co m b i n e d  w i t h  t e acher c o n s u l t a t i o n  in his appr o a c h .  The 

M i c h i g a n  School pro v i d e d  a s u i t a b l e  g r o u p  w o r k  model for intervention, 

the te c h n i q u e s  o f  b e h a v i o u r  m o d i f i c a t i o n ,  s u i t a b l e  s t r a tegies.

In the res e a r c h  study the w r i t e r  e m p l o y e d  the f o l l o w i n g  m e t h o d s  of 

b e h a v i o u r  m o d i f i c a t i o n :

1. T h e  P r e m a c k  Princ i p l e

2. A token e c o n o m y  e m p l o y i n g  p o s i t i v e  r e i n f o r c e m e n t  and r esponse cost 

techn iques
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3. M o d e l i n g

4. T i m e  out

In a d d i t i o n  the w r i t e r  u s e d  t e c h niques of i n t e r v e n t i o n  d e s i g n e d  to 

i n crease s e l f - a w a r e n e s s  and insigf.t, to p r o m o t e  the e f f e c t i v e n e s s  of the 

a b o v e - m e n t i o n e d  techniques, including

1. B e h a v i o u r a l  r e c o r d i n g  and fe e d b a c k  of b e h a v i o u r s

2. R o l e  p l a y i n g

3. D i s c u s s i o n

T h e s e  t e c h n i q u e s  w e r e  all u s e d  w i t h i n  the c o n t e x t  of the group, 

the w r i t e r  u s i n g  program, g r o u p  p r o c e s s e s  and his roles as central 

person, m o t i v a t o r  and s t i m u l a t o r ,  symboi and s p o k e s m a n  and e x e c u t i v e  

in the g r o u p  toward f u l f i l l i n g  individual t r e a t m e n t  g o a l s  In improving 

s t u d y  b e h a v i o u r s .
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C H A P T E R  6 - G R O U P  D E V E L O P M E N T

G r o u p  d e v e l o p m e n t  is a c o n t i n u u m  of e v o l v i n g  b e h a v i o u r

rather than a seri e s  of a b r u p t  and s e p a r a t e  steps.

(Heap, 1977, p . 225)

A n u m b e r  of social g r o u p  w o r k  w r i t e r s  h ave o b s e r v e d  that g r o u p s  

p r o g e s s  t h r ough v a r i o u s  stages of d e v e l o p m e n t  o v e r  a per i o d  of time. 

( T r e c k e r  1970, S c h w a r t z  197], H e a p  1977, N o r t h e n  19 6 9 , H a r t f o r d  1971, 

F e l d m a n  and Wod a r s k i  1975. W h i t t a k e r  1970). An u n d e r s t a n d i n g  of this 

p r o c e s s  a t t u n e s  the social g r o u p  w o r k e r  to p o s s i b l e  g r o u p  needs at any 

time and his p a r t i c u l a r  roles and tasks at the v a r i o u s  stages of g r o u p  

d e v e l o p m e n t ,  and p r o v i d e s  a useful f r a m e w o r k  a g a i n s t  w h i c h  to e v a l u a t e  

g r o u p  processes.

Ba l e s  an d  S t r o d b e c k  (1951) af t e r  s t u d y i n g  p r o b l e m  s o l v i n g  groups, 

c o n c l u d e d  that gro u o s  m o v e  from an e m p h a s i s  on o r i e n t a t i o n ,  to e v a l u a t i o n  

a nd f i n a l l y  control f u n c t i o n i n g .  C r i t i c i s m s  of this st u d y  included the 

facts that o b s e r v a t i o n s  for a n a l y s i s  w e r e  m a d e  in on e  rather than o v e r  a 

s e r i e s  of sessi o n s ,  the g r o u p s  w e r e  s e l e c t e d  f r o m  a p o p u l a t i o n  net 

r e p r e s e n t a t i v e  o f  the general on e  (students) a nd its r e s t r i c t e d  

a p p l i c a b i l i t y  to t r e a t m e n t  g r o ups. W h i l e  T a l l a n d  (1955) p r o p o s e d  that 

B a l e s  a n d  S t r o d b e c k ' s  sta g e s  of g r o u p  d e v e l o p m e n t  w e r e  not f o l l o w e d  in 

t r e a t m e n t  groups, there b>;ing an e m p h a s i s  on the o r i e n t a t i o n  phase, 

P s a t h a s  (I960) o b s e r v e d  that w h e r e  therapy g r o u p s  c o n t i n u e d  o v e r  a period 

of  time, their s e q u e n c e  of d e v e l o p m e n t  h eld true, (in F e l d m a n  an d  Wodarski 

1975)

T u c k m a n  (1965) e x t e n d i n g  these s t u d i e s  i n v e s t i g a t e d  gro u p s  of both 

a t ask and social n a t u i e  c o n c l u d i n g  that b o t h  g r o u p  types share de v . l o p -  

ment a l  c h a r a c t e r i s t i c s ,  w h i c h  he l abelled as forming, storm i n g ,  n o r m i n g  

and p e r f o r m i n g  (in F e l d m a n  and W o d a r s k i ,  1975).

W h i t t a k e r  (1970) reviews the theories o f  T r e c k e r ;  K i n d e 1s p e r g e r ; 

M a i e r ;  G arland, Jones and K o l o d n y  and Sarri an d  Gal insky, b e f o r e  

p r o c e e d i n g  to e x p l o r e  the model of G a r l a n a  et al w h i c h  pro p o s e s  five 

s t a g e s  of g r o u p  d e v e l o p m e n t :  p r e a f f i l i a t i o n ,  power and control, intimacy 

d i f f e r e n t i a t i o n  and s e p a ration. Witile c r i t i c i s i n g  Sarri and G a l i n s k y ' s  

model as f a l l i n g  short in its d e s c r i p t i o n  of w h a t  is h a p p e n i n g  to group 

m e m b e r s  at each stage, and as lacking in "real life" g r o u p  process


























