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ABSTRACT

Educators often ignore the multiplicity and
student s bring i nto Engl i sh | anguage cl assr«
insignificant in the |l earningi pgockesEnglinshe
domi nand¢ulAngt al practices on | earners (Paris

' i mits engagement with diverse forms of knowl

storytelling intéeftvegtsoonrtbatacnovebvesarteus
mul tiple entry points for | earners to draw or
soci al |l iteracy practices during their |l earn

achietvem&8mil di ng on t he comalelpitnadfi obhr g wWad l ¢
Mendel owi t z, 2022) was employed to move acros

of resources to be transformed to create mean

The methodology of this sttuedaycihmdansgr qeal i oat ic\ad

with one grade 10 <class of Engl i sh Home Lar
demogrnagknepc The i ntervention included a visual
|l earners to individually craft an I nstagram p
was followed by two coll aborativdiacdedithnes

groups. The first activity required the group:

i ssue prevalent in their communities or in th
next activity teguirmeddube Lt barnec®!| | aborativ
mode using any genre. The activities highlight
by encouraging | earners to reflect on their

dmi nant -daonmi nmnaoont r esources and repertoires 1in
Data in this study is generated from selected
|l earner s, a teacher i ntaenrdviae wW,o cquuse sgtrioounpn adiirsecsu
Al | the collaborative multi modal stories cr af
consciousness by advocating for silenced and
analysis of the dat a, I I lolfu setarcaht emotdhee oaff fsotrod
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h o whcer epsod loimmat oenabl edt b eaomeest with | ived enx

diverse cultural, l i nguistic and soci al reso.l
Storytelling across modes bridged the gap be
real i ti esl,| eanngde dt htirsadcitat onal conceptualisation

The findingy engggshgtwiat-pomubl hambdal otresery

found multiple entry points to | earning and
classroom space. Thi s study hi ghl-paglhltisnatth en
mul ti modal stories to create meaningful and i
honour and mobilise | earners’ existing identi

environment thatural astdgnasmi thandeparners the

Key-words:Mu | t i modal i t y poMullitniamoidoanl, cStoosrsyt el | i ng,

educati on, l dentity, Critical | iteracy
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CHAPTER 1: INTRODUCTION

1.1. Aim/Problem statement

Language, any |l anguage, has a dual character;
of cul turee. Culture embodies those moral, e
eyeglasses through which t hecye cionmet hteo uvniiewe rtshe
the basis of a peoplebs identity, their sense
is carried by | anguage. Language as culture i s
in historymo€uliwmde stsngui shable from the | an
growt h, banking, articulation and indeed its
wa Thiongdd, .1986: 14

Il n the vibrant tapestry of |ife, | anguage i s
and identity, shaping how individuals wunder st
wa Thiong’ o, 1986). Ngugiemegwprridankaofupgephe!
values, which is inextricably |inked to ident
and a medium for its transmission across gener
fail to ackuwmaw|l eagradthérs of | angaalgteyr almproat mg
marginalise | earners diverse |l inguistic, cul t
Bomer, 2017). This exclusion not oemyclcomnteni
but also diminishes the rich pluralistic iden
The i mposi tdemtrafc Amogrlmos in English | anguage
i nequalities by prioritising certain knowl e«
prioritisation of Anglonormativiéeéyr coesaltraias
silences voices that chall enge domi nant i deol
refl ect I'ts Iingering consequences and influe
resources, a | ack m@dr tswcriotoil @ :n,g amdl diag kv a rotpa
(Gachago et al., 2014). Therefore, there is a
spaces that all owacrleesas neacsi alo, elnigmguwi sti c,
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chago et al ., 2014, 1) which create | earni

erse | earners (Jansen, 2009).

in (2008) emphasises providing equitable o
| anguages and modes of their choice 1is n
ctice. EndaWisobh (047 )| asgsi stic, semioti c,

sible to splkehiks aque dtei chre alridgwl i ght s t he i m

age with the full spectrum of resources a
tural and hsdoscitale sdosnteacitore.s Stein and Enci s
cation in the 21st century, advocating for

rning that bridge the gap bet weequesthiomnd af

s sHawydoss the integration of mul ti modal
ssroom shape | earner s’ engagement with diwv
ni ngf ul | earThhinsg tohpepsapsdsliummshersual st 7 onfo d al stor.y
a tool to engage with | earners’ di verse ¢
tiple entry points to |l earning and epistem

S study introduces tphod |daomdaaptn dfVamlulyt IEmca

2) to theorise how | earners transfer, tran
es in the process of st oriwteelanidngaf fTehcet itvee
ween modes through which | earners draw on
ertoires to represent and reshape their id
extends the Koesdat(i2dOmal) vaomrdk Kaofe s s and
ticularly the notion of transduction, whi c
ther. While transduction has been vital i n

hniio®laror Mul-poimloidmdt icomsisei magi nes these s

ially embedded, emphasising the affective ¢
ctices.

wor k of Newfield (2009), Stein (2008), €
agogies in South African classrooms, and t|
wn how | earners use multimodal egroesnsnttaot i
ecially in contexts marked by inequality a

12



as designers of meani ng, Stein’s framing of

performative, and Archer’s work on social semi
theoretical foundationpoFur bhatrhooraalkisgho § t2v0rhtd g -
of critical |l iteracy, which brings together d
t hat the movement across modes is not neutr a
identity, and tr antshfiosr madn ®ept | al sdooi mes osnoa,t e s
i maginative di mensions of storytelling as the

foreground the i mportance of crmeakiinvg.ty and c

Usi ng muclrtegpsosoldisahsa tai odnr i vi ng force for the meth

on a journey of a multimodal storytelling int:e
Language class in Johannesburg, SouthvAftiriiesca.
that were a mix of individual and coll aborativ
pollination of stories, where stories and res:i
of di fddkesentThe first was a visual story wher
l nstagram post as an expression of their I d e
identifying soci al i ssues in the | eiavenrertshe c

opportunity to crbaafste da ocro |al uadbioor asttiovrey .p rTihnet t hi
required the |l earners to -babkdbommratawdilog stro

performative mode.

The concept ofponullitnianoidoanl (cMadsilsy Essa & Mendel
extends the theory of transduction (Kress, 2 (
meaning from one mode to anoithto, asuicéuak cep
Whil e transduction acknowledges the affordanc
concesptuaalsi a l i near movement , i n whi ch me a
straightforward manner-polhioanioastoff mubt iamond
and dynamic undemakamdingnef tmaanidogesdaotb st m)
integrates and transfor ms twhermei MmapIndraalnii anitgi a
bet ween each.Mudlttiimoogoaalll | dtrreoexstts on emphasi ses i nt
influence between modesi srcartehteer et nhtaint iveise.wi Eagc ht
bl ock that ca«xwuileéesurddbrawadd!| sogiuostic resonanc

13



diluted but amplified through its movement ac

often assumes a directional and functi-onal S
pollination treats modes as iIinmeawbumgntandewme
more complex and pluralistic ways. This proce:c
reconfiguring and expanding the semiotic pos
pollination all owseah-maggngateheféuli datyger a ar
on their cultwural, linguistic, and soci al res
By moving narratives across vVvisual, wri+tten,
pollination allows | earners to blend their I
expressions of meaning. This amat sorliyalbriodhd ex
creates deeper engagement and critical refl e
inclusive experience. Where transduction may
meaning within extipsbtliinnga tfircanmeow ofrekrss, tchreo sasd di t i
voices by integrating diverse resources 1into
traditional hierarchies of knowledge and repr

Mul t i moeell larnmass on transforms diverse and pl U
storytelling, enabling | earners to transcend

encourages the blending of preur smpeaed | ¥ede ramntda n

compl ex ideas. Gachagtooreytalll.i i@O0Haly dlapgedti:
and inclusive space for our students to share
the process, at udemtes ofepgdiretiagd atslsumpti ons anc
have c¢’ha(nlgleed Therefore, it i s a means to creat
ar e, what they ve been through and where the
empat hy, share diverse knowl edge sy atbé ms h an
coll aborative classroom dynamics of inclusive
The uni que confpoilbuniadomomf | ice®s s n i ts abi i
transformation and connecti on. I't provides | €
experiences, and histories, froeswleed e Sys teennv:
cul tur al resources are not only acknowl edged t
dynamics and establishes inclusive practices

14



transduction, whi enha kminggh tp rioscoelsastees meoa ntihneg c on f
systemppol troasi on emphascaesttheti on eofpl mgamin
Ssystems. 't transforms thexpllagantroom,i mthera o
i ntersect acnrde alt lee nrnde wt, o hydor i d f orms of under s
cresod i nation extends beyond mere transl ati on
produced, sharieng iandavpil wetdal madkol f or r ei mac

in the 21st century.

This fluidity is particularly significant i n
repertoires and cul t umaakli nigd dpotraetrel sgs2 0ilr/t) o stt had e
i mportant t o i ncorporate fecmemomiidcenady cPran
classrooms to make |l earning <culturally respo

practices are a domiamantopgami oéf tleeacyempsachao

group, 2022) , I teedi agmalppr madal t 9t draywguage
agenda in the hopes to mobilise a range of c
personalised stories to achieve social consci
t hreeot i c al framework of this study offers scop:
t hat are commonly wused in home and soci al con
(2024) and scholars alike lhade aiedemteitfiiceadstpleat
| earning should be incorporated due to |ived

to expand on linguistic and imawi Wa tainsdew “po s s
wor” d(s2). This offers a humanistic approach to
centre of their education and views the | angu:
their |ives, and a socialdy equitable space t
Warner (2024) conceptualises | anguage | earni ng
in three di mensions: 1. creative manipulatio
everyday | iteracy practices3totfasseor manaigv @ a
reshaping |l anguage and culture through exper

flexible, creative and effective with |l angua
notions of | angufagemédktiavei mgaatsi aetfan 21st ce
cresod | ination of stories in this study encour

15



writing, modes and resources. Warner’'s (2024)
of it being solely a tool for communi cati on,
speaking, thinking and beingoasithhilg tofefsernt o b
By using multi modal-cuslttouryatle |l d p pnrgo aacnhd tao sloacni gou
seeks to unravel the interplay between cul tur
nexus where | earners capi toallnidsse ton ntalvdigrat mu
themselves in this interconnected world. The
|l earner s’ pluralistic identities and highligh
i ssues affechinbhgeds hand tbembroader worl d. Th
transcend ceéedmwsendt;modomiio aredckti ndi vi dualistic wr
embraced a multifaceted spectrum of muleti moda
contemporary ways of communicating experience
mar kers of their individual and collective po
demonstrated soci al conscatotuesmpetsesd atnad mowese tod
action by advocating for disadvantaged groups
marginalised groups and address pressing soci :
engage withcthewewornled |l &stive participants. Th
education as a practice of freedom, whe+t e | ea
creators of meani ng who chall enge iinteigers t i e
Mul ti modal storytelling acted as a beacon to
experiences. The data showcases the transf or me
multiplicity of voicleesgudadf rieddlecsi wdeamhgem
experiences.

This thesis situates itself within the broad:e
Newfield, 20009, 2013, 2014; Pahl & Rowsel |,
sociocul tur al approaches to |l angunageplanr bienh
resources, identity, and meaning making (New
crepsod i nation, It redefines traditional noti o
navigate and 1integr at echdalvleernsgei nsge nriiogtiidc, snyosnto
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access disciplinary knowledge, to encompas:
i snea@gpgaper s peecdtgievse tahcaktn otwvhle process of | earr
e | earners’ own cultural and soci al real i ti
d the wvalue of | earner s’ |l ived experience
gdromative definitions of what constitutes |
e context of this thesis, Luckett's concept
i stemic access. The focus @incadulttoonodal i gn s
panded view by providing | earners with oppo
d social resources as valid forms of knowl et
owl edge t habtasperdi, vinhoengoemotdeaX t, and Angl ocentr

a

ste , it |l egitimises diverse modes of expr

O QO Qo

orytelling as academically meaningf ul

(7]
—

esis also incorporates the idea of cul
ge, skill s, and experiences that | earn
se resources in tbeytebhtadgmioswer k, am
ment where multiple ways of knowing ar

s |l earners epi stemol ogi cal access but

ge domi sgst emeowt bdgeby expanding thei
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ncy. Through this |l ens, the study goes
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contexts. |t seeks to create aserahesef ol
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' tur al capital which includes pluralistic r

i S study advocates for a transformative ¢
Il ti modalpoy |l andtcoosef narratives and texts

extend entry points to | ear ndasnoguracneds dinv el ns
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|l anguage <cl assrooms. Through the Il ens of mu |
cul tural, l i nguistic, and soci al resources to

t hat are as complex and muptocteaseteadt adnk ne

marginalised voices but al so positions | angu
transforming the world. As this thepadlsl iwidtli osr
of storytelling esunati ponat anhranegyathbhuwute r at
fostering critical engagement, soci al action,
their diverse realities. This thesis invites
is not j ust about l i nguistic proficiency but
experiences and pluralistic identities as par

1.2. Rationale

This study emerges at the intersection of p €
under pi nned ubyt utrhael saoncdi oeducati onal realities
examine and transform Englishcoganguagsestoédidss
i nequift iaparitthei dontsanued wmér glivalrise cul tur al
and its failure to meaningfully engage with t
introducing 4mol 1 iamadl adotnaarsytpeeldlaigmpggt balk s8ObOMdyYy S
rei magine the potenti al of English clasdr ooms
|l everaged as a troesconuwetatteepi er eln ¢ a st nhipaat g tebneanbfl teo |
draw on their diverse cultassaéet slimgtuhestdlcas |l

Per smontailvati ons

As soméd@ise e mbeSdhdiad iAfri ca’s c¢omglud xcwangde kptl ur &
am awar e scfobmleevedn f or mal education and the |
up and working in a context where | anguages,
of t en contedhtigh!| vggegseldians t ati ons of monol ith
Personall vy, this study is @®| veadpboveesriescitt y t(ltel

l inguistiicn aeducattwmihldhh aspweacwist nessed both as
18



educator. 't is driven by a commit nwehnot htaod atfof

navigate multiple cultural and linguistic wor
formal education.

As a student in a South African context, my s
and i solated experiences. My social |l ife repr.
rooted in multiple cultumrteist,i ecsonsnd uxtwiddea nda
repertoires. This domain of my | ife was the
struggled to position myself within academic

the cl assr oofnprsnp atcoe aacnadd ecnoinc n oa unist vdrresth agdfo mig n a
thinkingiand par,agdubarywsgeaking ‘proper’”™ En

My experiences and | ife outside the classroom
not regarded as i mportant to achieve academic
|l sol ating my soci al andobacpdsemicohimgsmgsehte

had to switch betweemydpkefeonenat/ sdeoaf ¢ ates faa

bel ong and to be accepted. After many years o

cultures and resources were deficits in the a

through | ife, | atst eoniptneyd itdoe netliitnyi naantde raesppleaccte
0

enforced by the schooling system. Therefore,

motivated to create educational spaces t hat
empower intg dtrwde di vemsbithlaesikrg pebxuwimsdtdaistsguir c e s an
identities as asséhbessenesbhaeryedvei hg Spatba. A
context within the schooling system as it <chea
that exist in terms of race, culture ahd | ang

expands on ofi dgeademnitd onsccess to-domchadé bortrr

knowlvehdigeeh att empt settwe ébrui g er sao rbali /dggcec iba l and
Professional motivations

My role as an educator and researcher of | a
approaches to English | anguage teaching fail

19
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di verse resourcearandetogepidsedpandewalksed, | ec
to engage in the classr-womibhamddi ay deecprasesi cr
and cogni ti vTeh rdoeuwgehl otphmesnt | al so recognised t

that go beyondotfr &aigl i echal tamgula@age eanmd.i exrgp o W
Therefore, I take thiksaflinegnlgeln taomowawi ntniohg a6 d
storyt elnlgiargg iyt er acy as a soci al practice th
cr epsod | i(n\aatlilnygg Essa andsMendedowictchedr gma2dde?s2 )and

genres to enable multiple access points of | eec
systemep.ol Cri msaagwintgh sat osroaceisaols sd greomddeason an ecol o

socioculturahdipeatdprewgetréaste@arnade sr e pienr ttoh e e$ angu.
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classroom are not separatist antciomit e s bfulba gmin a lihd
of stotgteliltiahgse omegslowmewese,t stenccoUtr ages st u
active participants in their | earning by mobi
hel ps to establish agency andvhpod®i teinggmaliintgy w

agendhaast i gnite social ctomatciwalsnes sdiamar se cfi@a

Academic motivations:

The academic motivation for this study |ies
contsegrxtci fic research that applies multimodal
l earning within South Africa. Whilmaltheobdatyt

grown substantially in recent decades, as evi
Kress (2008, 2017) , Dagenais et al . (20127), J
(2021), and Warnere&kb6B4)yemamunb hbwawmioli gi medtaé
enhancesanlde alrannignuga ge | e arinnicnlgu stihvriotuyg ha nnde aenxsp aonf
and writiwgt @iralzdli cdBesrth context s, wchuel rteu read u ¢
dynami cs, and digital i nfrastructures differ

these studies, t hough ©pivot al I n advancing m
specificities of mul ticul tur al and multiling:
uni que challenges and opportunities for |l angu
South Africa’s I|linguistic |l andscape is one of
countl ess dialects and cultural expressions.

on the integration of muulrtciemofdoarMc|Keyanrareiyin gdC@arenm
Mar shal l and Layton, 2.00In5 ; SoRuatshe Afan & aZ e Iwhearr,
|l andscape is characterized by a high degree ¢
educational acoesof tmuétampbdatatand sociocul't
consideration of | ocadolciutlitawalalc o mtiesxXtog.i clan ,p &
use of multiple | angmapges whi thearceasowtodre

i nstrrueguiomes teaching approaches that go bey
communication to include a range of semiotic

vi sual texts. Further morete Soampgleédd nsm@aicno bamar i
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Xperiences, thereby enhancing their un

, despite the promi ssec mrbdittheseanpphprohat
s how these gl obal msed ttianordedt ftr menewe &
Motsu ¢ bosft £ xi sting studies focus on con
onal systems are often more homogeneou:
may overl ook cruci al i ssues sugsh as t
ear ner sandhovneer slea negoui asgteasme | ongse a lna bt bhes
om or where digital tools may not be
s face whicthhgqgueerebalblengge master a gl c
, while also navigating a multilingua

nt social, economic, and cultur al capi

r, South Africa’s sociocultural dy nami
inequalities, further complicate the u:
ntext 1 s not just aoftddlenffon y¢compowrir ¢ e
es. Thus, any research on multi modal I
ctions of | anguage with issues of race

rner si nmask ¢ i moaliijg ngual and mul ticultu

sing on these specific challenges and
the | iterature.sedturadaenssttaon dirnogv i alfe hao w
' tur al approaches to | anguage | earning

me nt of Sout h Aftri aamostoidkeunte. t d Nt e
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conversation on amudlltsiomotddal| t het deaey opment of

cont e
mul t i

di ver

Acade
mul ti
addr e
perfo

acade

xtually relevant educational practices i
mo d a l approaches to foster a deeper, mo r
soeo ntsl acsasnr be better understood and more e

mi ¢ framewor k sKkrseuscsh als8 2tZream2s0dluBe; t K roens s(, 2
modpad| | ¢ m@ags s on (vVal lvy Essa & Mendel owi t :
ssing t hese gap s.t oaRiyrecsn® wivrigh W @ialpaanialt i ves
rnmoacdtdl & &@&r ner s can connect their cultural,

mic content, creating richer, more inclu

the growing body of research that airgawelst droal

appro

Newf i

achede¢poddwc atpit onal hi erarchies and f osi

eld (2023) acknowledges academic staff a

| i teratur e(sL ladn)dv ilsiitoenr anchioe sw-bi efad iz e @i sietdy biyn noin
as well as, crwucially, for negotiating the of
st udiebnettsween traditional ways of l i f e (abn)d, t ho
which resulted in transformative projects an
content . I wialsi & r @i wniesli amdewur i ng my Bachel or
studies in EnglishThlhmaudha mgapyea g ee daidtad a toino mna.n d
University of the Wi twaterisnrsgpibeedt bkeseofkdbant
|l iteraciescrierate drec avtrii da n ,ndgi,v entud itti ymoadmad iitnyc | wasnidy
a soci al jlushotiecadyeadmi smatch between my tr:
curriculum i n sichomwd &k ragniciesphie yd aagnogguya g & heodd sat or
Poapartheid education reform policies were st
pedagogies by celebrating the diversity that
African constitution (199608p),than8§oaglke Anhr Eda
(1997) and the Curriculum Assessment Policy
support diversity and transformative educati
cul tures, social Ipnractwicens na nVik nguelatgadpea dgabrert | dn
curriculum emphasi ses I nclusi vity and soci al
particularly in |l inguisticdud yt camrAhntgcluoct mmoa Imisy
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marginalise | earners whose identities and kno
Janks;, M®OKIOnndye edtlaZi |l s within these policie:
to its vague nature and attempts t o nerdgage ew
manner which threatengetdhagg oxgu cccach $ saspimbdr boi amghdeesme |

existing resources. Diversity is closely 1link
therefore, quality education is at risk becaus
English cllasgidt@apéns t o caterdifoer aemdc elntgamgal ,wi l
soci al identities and resources that students

teachers are often not equippetthaeasd kunbiwi mdda

mul ticultumwdli chedagauditess in systematic failure
for diverse |l earners and cul tur al i njustice (
Thi s carutdrys btha lilnggngdi t i onal | monomodal appr oa

teaching, which often fail Stoawtedhdthéas sambegByal
mul ti mogal |é¢dtmmdduognh stior ytnedeéfiingmes what count s

and sbhgehedsi ng tAneglfoccens rfincompoi stbmwss b abi | i
navigate and integrate diverse semiotic resou
| ear ner s’ a meftiogsatgeernse ndr i t i eab, sequapptcogsthemshc
chall enge soa@inat amlotiiméguadkfigpioeveirs t hesi s, | a
schol arl y mdiil ¢ onordsae i @ yb yafnidepgs act ytcal | i mgi ght s
f or edtuoc antabtvii &y ademp |l exi ti es of English |l anguag
is that by focusing on stories driven d&rydl ear
soQi and a soci al justice agenda, olnhearmar <r e
mobilisde vehesier rpbountéestiand become active a
c o mmu naintdi eesh.e wor | d

1.3. Research questions:

How does the integration of mul ti modal story

|l earners engagement with diverse forms of knc
opportunities?
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1. What types of stories do | earners craft du

emphasi ze a soci al agenda?

2.How do | earners represent and mobilise th
di fferent modes of storytelling, and how d
3.To what extent do | earners’ stories il lust:

of mul ti poddli nAartd som ?

Building on the introduction that espabi f sbhe
approach to | anguage |l earning in South Africa
and |iterature that supporocitdeuletxurtadlr atitghat e
storyitekEhghigsh | anguage classroom. I n Chapter
Review, the study wil!/ review key concepts su
pollination, sexdglramenggglhew ittthe di ver searms elme ot i
applied to broaden the scope of academic achi
engage with [ iteratucel tonr anowprdaoccmiincaenst iAN gll &
mar gsenalhie diverse | inguistic, cul tural, and
cl assTlhooemef or e, supporting the need for crit.i
engage with and mobilise diveMswi me sfoaurrwarsd ,a s
3: Methodol ogy will det gialr ttilhce pogawuméh g tnd totr ereavt B eot
and data coll ection methods, such as I nstagra

focus group duscuongsiChiaptensdg. Overview of Col
i ntroduce atf hbstdlsgér oruipeesaodrer s during the interve
their soci al consciousness and the isceueses$ he
and Repert atiorreystaett hbompomuggshi Wl Ut rate a selected
posathnalnaliynwse el ation to their chodw albeoarrantervse Isetvo
vari ety off anrgeisnogur fcreem ri angabhgesotdal cecargcitohu
mul tisobdriles, thus creating pathways for pers
Chapter 6 : cr M4pdslt li imoaddaibo m e ® f the study wild]l e
transducing stories across dpdifleirpaptiecaathé e d e

the | earners t o conannedc tr eltstmeuitrited sil vwad ne xage rpir ®rce
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traditional conceptionshapgt dranjua@Qeneldwsiadn ow
transfor madndd el ipraif tesgptaolslsisnat i ng mul ti modal sto
inclusive and dynamic | anguage | earning envi
research and phaseéi,chbtalpdl dtr Waiggihs ai ms t o demon
storytelling can bridge the gap between for ma

providing a morel meahi sgifal approach to Engl i s|
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CHAPTER 2: THEORETICAL FRAMEWORK AND
LITERATURE REVIEW

This chapter includes a theoretical framework and a literature reVievpurpose of a theoretical
framework is to provide a structured lens through which the resgamiettionhow does t he
i ntegration of mul ti modal storytelling i n al
engagement with diverse forms of knowl edge ¢
o ppor t ismexamined an@ understoothe theoetical frameworksituates the study within
established theorighat guidethe dataanalysis and interpretation while ensuring consistency and
coherence in the research approach. The literature rel@viollows aims tocontextualse the

study withina broader scholarly conversatiofhis chapter reviews the body of literature that
informs and contextualises this study’s 1inves
fostering learner identities, criticality, and agency within a South African educational setting.
Grounded inthe broader fields of literacy studies, critical pedagogy, and multimodal discourse
analysis, the review traces key debates and conceptual shifts around identity as performative and
plural, storytelling as a pedagogicabtoand multimodality as a means of meanmgking. It

draws on both local and global scholarship to map how learners mobilise their linguistic, cultural,

and semiotic repertoires in educational spaces, particularly within contexts marked by inequality

and diverse social realities. In doing so, this chapter establishes the conceptual and empirical
foundations upon which the study builds and identifies gaps that this research seeks to address
through its focus on learnauthored digital narratives.

Theoretical framework

This section outlines the theoretical framewc
storytelling within the context of Engl-i sh | a
cul tur(aMygtoursky, BaA978n 2004 HRondd dwoa, aR®d0Deong
Dani el €£un20@®49960hn300P/ar i s andSArFiemiT,u2ddg®ed 3 ;

and Wi ntemwhotth, emphadsi ses the role of soci al |
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and | earners’ di vemaskei nrge.s oBuuricledsi nign omme atnhiinsg f o
heteroglossia and multivoicedness highlight t
storytelling which refleditevediatrynerilsastliyngutls
theories of creativity to examine how | earne
i maginative process for identity expression a
|l enses progndkeorm Gondedsatanding how | earners mc
repertoires in Engl i s(hKrleasnsg u a2gel Oe B aMylaitditBe R yc o i

SOCIO-CULTURAL TURN: How
learners cultural, linguistic & social
resources shape & inform the learning
process. i.e.: context based.

MULTIVOICEDNESS &
HETEROGLOSSIA: The presence of
multiple voices & perspectives that
reflect diverse identities and
experiences.

CREATIVITY & IMAGINATION:
Creative processes to adapt & express
narratives.

Figure 1: Rel ation between the

Thererelsatda onship between the components disc

cont extpowlfl icmaotsisng mul ti modal stories to engac
and social r esoluhdcieasg raannd arbeopveer tcoaiprteusr.es t hi s i
the -sokioral turnindistmeadti dioveeseaessl tur al an
to the inclusion of multiple per dmectmowes fard

mul ti voi creedanteisvdittyat es he range of voices and e
stories provides rich materi al for |l earners t
i nt er prMeotvd tnigo nf s .ocru Itthuer aslo cti uor chi stabt aet r ¢-dteli wsiotcg loi
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context shapes the creative processes of || ear
they can draw from whléhre seen ggagnprogy eint ss twaorr Kt d lolgi

otrafting multimodal stories.

2.1. The socio-cultural turn in English language education

The <swaditar al turn in education, particul ar|
understanding of how knowledge is constructed
Vygotsky (1978) which emphasioseés$itomes cadital en
as <centr al to understanding human cognition
contri buti ecnusl ttuor atlh et usronciaor e grounded in his a

inherently sociadyagnedarmd eidnttdémramatgihon.anCentr al

concept of medi ati on, where cognitive proces
|l anguage, symbols, and social practices (Vygot
onl yamsmef communication but also a tool for

understand and engage with the world around t

Vygotsky’'s work suggests that | earning occurs
the cultural and historical contexts in which
proxi mal devel opment (ZPD)y aantde gapgd behweege

and what they can do with the help of more kn

i mportance of collaboration, and scaffol ding
l earners t o] eantgalpey o md ttalts&kisr i ndependent capakt
within their ZPD. The ZPD highlights the i mpo
capital in learning to provide mull tpeti enteinalr.y
the intervention ofcthisgrahtuadypdoawls o laeasmwom
coll aborative multi modal writing tasks as <co
processes of |l earning (Vygotsky, 1978).

Just | i ke Vygotsky (1978), Lave and Wenger (1
through ©participation in commufiothnisegs uct epr at
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shared experiences. I n an English | anguage cl .
their

|l an
di v

gu
er

i dent

commu

cl ass

as

t h

peer s, teachers, and cultural, l i ngui s
age proficiency. Foracetiampt iees call |l aw olr @ad 1
se resources to craft and share narrati v
ity as |l earners collectively construct m
nity ikmowbkedgborative settings, | earner ¢
room as a community of practice and dr aw

ey build on cultural capital

Vygotsky's theories of the Zone of Proxi mal D
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action have had a profound i mpact on t
cularly in environments marslkeed hleyrliiesgwia
ral, linguistic and social resources and
ective moves away -bfarsend ddeo@omtachtesaltios elda
ds under st anndtiintgy ,h oaunalk ameguna gnegt ciodcd ed i n
ral and soci al context s. This approach p
rces, and repertoires -mpdlkiyng premmcesas e sr.ol
aeducat tcaun ,t utrhael stoucrino chal |l enges traditi ol
I correctness, by advocating for pedago
i stic and cultur al reperhpi 28643 as Gaesbar
While its integration into English | ar
cation of this theory is important in di
ry to ensulrley tahdadr eists eme asrnyisngefmi ¢ i nequal

ogi cal practices.

(1996) work expanded Vygotsky’'s ideas ir
scourses (with a capital D) to refer to
, identities, and ptohvaetr |Isittreurcatcuyr ecsa n nGete |
oci al practices in which 1t i s -ceunibteudrdaeld .
e of l earning, proposing that l iteracy
ci patiagge nofa sva dieal practices that gi Ve

ing (Gee, 1996). This perspective aligns
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dependent activity, highlighting that | anguag

t hat shape how they engage with |iteracy task
intervention in this studyselagdsusses hahb®ci
storytelling as a means to merge |iteracy and

and power structures.

Brian Street’s (2005) work on new | iteracy st
neutr al set of skills to be acquired and argu
power , and i deology. Stlrte efta c(ez2 0S5 ) ewmiceowrsp alsisti en

knowl edge that | earners use in their everyday
(417) have an i mpact on soci al and cognitive
vary acressawcgdl tammunities, emphasising the n
cul tur al practices that influence how individ
practice aligns with Vygotsky’s ivailewe nvhiarto nlneear
which it occurs, offering a broader Il ens thro
mul tilingual and multicultural contexts.
Barton and Hamilton (2000) argue that i tera
institutional contexts and that the meaning
interaction and cul tur al englagemkenpl urTaleiigt ivc
highlight the i mportance of -wonrdledr sctoamtde xntgs ,| ietn
t hat |l iteracy practices are not uni ver sal b u
Vygot sky, Barton avnde wHdmitletrearcy ( 22660 @p ed ¢ @ a i
phenomenon, shaped by the roles individual s r
have access to, thus indicating that 1individu

|l iteracyspraadt shaping meaning.

Johnson (2007) discusseaultthig ail mgluirmatfioans eafor
education. Even t hough t his study takes pl a
consideration with regards to pa&rctoindi pamigs agre:e
in relation to their pluralistic identities,
explores how sociocul tur al theory chall enges
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which often prioritises cognitive -andt bebdbvio

requires a shift towatdbhdsemot € aichti erga oteit e dan d

| anguage | earni ngc arss tar wg toecdestsh & bhuait n ti esr accot i on
She calls for second | anguage teaching to rec:¢
resources that |l earners bring to the classroc
|l anguage ttaceasngTlpra study i s a means to ad
storytelling to engage with a range of l earr

repertoires.

2.1.1. Language as a resource for learning

The <waditar al turn emphasises the role of cul't
devel opment . Viyigg h 14 ikhgeh tsismploedraynce of soci al [
cont ext in the |l earning process, positioni ng
engagement and meaning making. He argues t he
cul turally nmdersi nfgafcuill i @acattiewdi by tool s such as

framework is particukdutgtsogni wWwhemnatl|l angltaoge

of instruction and the object of | earning its

Language, as a cultural tool , is intricately

g
Botsis (2017) and Ngugi (1986) argue that | an
e

a vehicle for carrying oulpteurtd neemd iicde rdtiivtey.s e
|l earners bring their own unique | inguistic ansct
and engage with rmeuw tcuonatle nttu.r nT hfeo rseogcrioounds t he
arguinguadwatpd angi ces are not only a tool for
which individuals negotiate their membership

Di scourse underscores the inter conhnoew tleedanrensesr s
|l anguage use reflects their soci al affiliatio
di scourse further supports the view that | ear
t heir il dentity concalrucomponenvhulcthu ritadl e saap@a iiod
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n. Levine (2020) echoes this, concept

indi vwdulal s heocomplemxmcsoci al syst ems

rstanding of | anguage places greater emph

|l earning is seen as an issue of 1iden

cont ext of mul tilingual educati on, Ga

uraged to fluidly draw upon all -dadutletiur dlin

, which views | ear nerssourdcievse rfsoer |biontghu icsotmm
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e devel opment . I n South Africa, wher €

, these resources -cahtbeabapéerspekatiy
a dvloicdaatteiso nf oorf tlheearvnaer s’ | i ngui stic i

tional, Anglonormative educational Sy
classrooms (McKinney, 2017) poAamelst i

' full range of | anguages and dial ect

ing the rich diversity of | earner s’

: whet her writtaenratri vwvreud tii snodalvi soer

tion.
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However, I mpl ementing multilingual pedagogi es

due to AnglonofMaKineetyldet@ 0@i@i) eisl ege standard

mode of i1instruction and assessment. McKinney |
ail to recognise the value of mul tilingual.i
anguage Teoduaht gaosno.eciublht aurriad nt ad¢ i onm |l t i modal st

ntervention must &snbaaveal mdl prhchgoel itdmt h

dentities while critiquing dominant educatio
This perspective challenges the traditional p
morieacl usive approach that views | anguage as a
and a tool for soccaltochahgeuridhoaal |l shtfosoai m
critical approach to | ass@umageaenodd d d steisornt,heomra c
cul tur al resources that | earners bring to the
that is tied to identity and community, this &
t hat valtiues dliivregwiigy as a means of empower men
social context in which they |ive.

Whil e multimodality, mul tiliteracies, and | an
oeciud tural turn, each of these components emp

maki ng. Mul ti modal ity highlatgihars drmde tdheiemr sreo
nderstanding, while multiliteracies expand o

O encompass various forms of representation.

onstruct iwen denvde lcopgmanti wi thin social context
o a broader, more inclusive perspective on | e€
he concepts of dialogism, heteroeglrodsiisa,ghand
ow | anguage, identity, and social interactior

deas deepen our understanding of how divers

articularly within muttcwmbodat al mehviitomgeral s
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2.1.2. Multimodality and socio-cultural theory

A focal point in this study is on multimodal.
range of resources tbebeifbsedehsatiaccelsisp poe nw
and t heeulstowriaol turn | ies in their shared conc:
situated, culturally mediated process that dr

soeciud ttwranl emphasi ses that knowledge construct

one t hatembseddedapliym social contexts. It stress
within culturally and hi storically situated
practices shape how individuals maXx®05neaning
Therefore, in this contextulmudrtalmotsahnigt whiaaiel
meani ngi snmakongconfined to verbal or written |
range ofmogddemicht iac | mages, gestures, sounds, a
draw on to communicate, i nteract, and constru
modes are soci al and cul tur al resourwagysiinnth

which peopl e womrrtledr aacntd wveixtphr etshrse me(aknriensgs.,i n2 0dli Of )f

Mul t i mbdmitghl i ghtar ¢ hmot nmoetelseral t hey are shap
ral, and historical conditions in which
mu | triammogd anvge effatparmeystsea lolnisng t or i ge ¢ &l

u

ents
vi dual caqtdhei beopdecessabksural and soci al

di fferent modes (B8zermer mé&l Kirmesdal 20008t)s ar e
a
0
h

situated,the¢ wWomksot Paris amiulAliimo d(a2 0 1t4dy,, 2p0a:
in contempas abgi genpast of youth and digital

in which |l earners can express mul tiTpHies aisg ec
significant i n 21st century | anguage and | it
mul ti modal communicati on. This ali@amg etvat hu®l
Il iteracies, whi ch emphadiisvesd telxep egii gmicfeisg a recve
and resources as entry points into literacy |

The emphasis on socduwllt ucoant etxur ni nf utrhtenh es o csiug

mul timodal ity in educatiom.hoStideetot( G0 5)i eaweg
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decontextualized skill s, but rat her as prac
environments in which they arparetniaculedar. | yMuilnt it
of threfdgtthedyeul tural diversity and social rea
of entry for engagement with(toe®@é&rpanept Thfi sDivs c

where | anguage and communication are underst
particul ar c cordtad x tlsearlnn ngu letnivmmr onment s, stud
l inguistic skills but are engaging in cultur al

and other modes of representation.

Theoeciud t ur al turn highlightsshthbbd refeeratbabnae yo
| eag nteo shape and direct their own | easding.

as central to how |l earners select and use di ff
the world around them. The flexible and dynam
empoweerags neo use their | inguistic, cul tural, ;
all owing | edrenevreent ali mMmbeeent mo d e sy e rshuaclh aansd
kinaest henuild i modlead, approaches provide avenues
more fully and creatively, fostering a sense

Kal antzis, 2009) .

Croposl ' i nation of resources, a term used by Va
further by describiaegr nedresverayes ¢ wnl twhriadh S 0

backgr owredse naabr ed atnhdr oturgahn sd iofr frreerde n t medes. i
pollination in multimodal storytelling all ows
acknowledging the plurality of | earners’ expe

resouwr cceosnstt ructs méamgineg . wi Thi Vygotsky’'s view
transformation through soci al Il nteractsigon, wh
and extended through cul tur al tools (Vygotsky
enact this transformation by providing studen-

of semiotic resources.

Mul ti modal ity facilitates i nclusi ve |l earning

backgrounds to bring their full range of know
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process. This inclusivcuytusala tkweryn,t embteitc hofs

traditional, monolingual, and monolithic appr

approaches trheadowgkearmoalress di stincofisehegm uhed

opportunity to |l earn and express their under

per somlatanrdalcoex@eetr uahces.

The saditar al turn, particularly through 1its

significantly chall-banged theedamynbhgwcéootgtoen

i n whi ch meaning i s made throtuigmodnaul tspdryts
i nt er vieent d ppdntisent i al to empower | earners by
repertoire of | inguistic, cultural, and semi
such i nterventi onls cirsi tciocnatli nfgaecntto rosn: sleevaerrmaer s
tools andduesegquese®, adequate training in mul
mu st provide the structural support needed

Wit hout addressing these prerequisitesngsuch

exi sting.inequalities

While multimodality is often celebrated for
essenti al to critically examine its | imitatd.
uncrivalad ilayedt hi s can masKkF aanxcagupalien pewee ndiy o @
engage with |l earners’ csuhl otuul rideel n@atimpce r f il @ g @il $ tyi
addi,tiavned 1 nsteaidnt eigtr askedulid t-lbp@sneeda np eedyd gud g i aes
genuinely enhance | ear ni Bugp earnfdi ccihall | eemgaeg emd n tc
hi erarchical vaanl du art eiwdonugs ficoefsss doneg esor ms of expr e
mar gs mgl ot hers, rather than fostering equitahb

2.2. Multimodality and multiliteracies

Multimodality and multiliteracies are both critical frameworks for understanding contemporary
communication and learning, particularly in the context of English language education. While they

are interconnected, these concepts differ in scope and foclifitétacies is a term introduced
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by the New London Group (1996) which expands the notion of traditional literacy to include a
variety of literacy practices that arise from cultural, linguistic, and technological diversity and
advancements. Multiliteracies highlights the importance offhigierate across multiple contexts,
particularly in a globalised and digital world. This refers to the ability to read and write across a
range of traditional and contemporary modes and genres. Unlike multimodality, which emphasises
the integration of seiotic resources, multiliteracies focus on the skills and competencies needed
to navigate diverse textual and cultural landscapes (Cope & Kalantzis, 2009). Multimodality, as
theorised by Kress and van Leeuwen (2001) refers to the use of multiple modas exthmage,
sound, and gestures to create meaning. This framework highlights that communication is

inherently multimodal where different modes working together to convey complex meanings.

This section of the literature review explores the theoretical underpinnings and application of
multiliteracies and multimodality with a particular focus on semiotic resources, language/s and
identities. The discussion begins with multiliteracies whicls lne groundwork for examining
multimodality, which is integral to understand how multimodality operates within similar
frameworks of meaninrgiaking, but has a particular focus on modes, whereas multiliteracies is
focused on the ways in which these modesemacted. This study focuses on diversity, inclusion,
and the cultural or linguistic dimensions of literacy practices therefore starting with multiliteracies
grounds the discussion in the sociocultural and educational contexts that inform multimodal
pradices. Thereafter, the discussion shifts to outlining the foundational theory of multimodality
and semiotic studieX(r e s s, 2010 ; toNcentempomrarly dpplicago@slirl digital and
multimedia contexts. Following this, the concept of transduction and multimodaipoitissition

(vally Essa and Mendelowitz, 2022) is examined, highlighting its significance in enabling

dynamic and fluid movenm across different modes of communication.

2.2.1. Multiliteracies in education

The relationship between multimodality and multiliteracies lies in their shared emphasis on
diversity and agency in meanimgaking. Multimodality is a subset of multiliteracies, and it
foregrounds the critical and creative interpretation and creationlofmodal texts. Multiliteracies

brings attention to the diverse modes, media, and discourses in language learning (Warner, 2024).
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The concept of multiliteracies was introduced by the New London Group (1996) to address literacy
challenges due to an evolving globalised and technologically driven world. Traditional literacy
practices foreground monolingual and monomodal reading anchgwthich is insufficient for
diverse and contemporary means of communication. Therefore, the aim of multiliteracies in
education is to accommodate diverse ways of knowing and communicating which reflects the
realities of multilingual and multicultural seties (New London Group, 1996). In an attempt to
move away from monomodality and towards multiliteracies, the New London Group suggests that
literacy practices must integrate modes beyond written text, to include visual, audio, spatial, and
gestural modesf communication. The focus on these modes recognise that meaning making is
not limited to linguistic systems, but involves an interplay of semiotic resources that learners
navigate in their daily lives, particularly in digital contexts (Cope & Kalan2®)9). This
intersection is particularly relevant to 2tentury educational goals, where competencies in
multimodal and multiliterate practices are essential for participation in globalised and

interconnected societies.

Within a South Africarcontext,Newfield (2024) outlines three generations of multiliteracy eras.
The first generation was from 192000 which focused on experimental pedagogies in teacher
education. These include the use of local texts, dramatization of canonical literature, and
integration of multimodal tools at a basic level. The second generation was fror2Q00GNd
involved the expansion and implementation of multiliteracies, such as projects that emphasise
storytelling, multimodal teaching strateg, and inclusive curriculum. The third generation began

in 2010, and we are still currently experiencing this era of multiliteracies. This includes broader
applications of multiliteracies which include ntraditional sociecultural resources and content

such as plurality, and both dominant and -dominant languages and life experiences.
Application of this generation of multiliteracy involves breaking down barriers to merge classroom
and informal literacy practices and contexts. The focus of this stuthclude diverse cultural,
linguistic and social resources as entry points to learning resonates strongly with the
conceptualisation and aims of multiliteracies in this era as it aims to provide holistic language

learning by bridging gaps between horsegial and school contexts.

Mul tiliteracies explicitly acknowledges and

practices, whictare often shaped by digital technologies and social interactions. Scholars such as
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Pahl and Rowsell (2012) have highlighted how learners bring rich, multimodal repertoires from
their lived experiences into classrooms. Bomer (2017) is not a multiliteracies scholar, but there are
several overlaps between the work of some multiliteracteslas and those working in the field

of sociccultural approaches to education. Bomer (2017) writes from a culturally responsive
pedagogy perspective and states that integrat
academic work is importaas it values literacies that learners already use and makes teaching and
learning responsive, while fostering an interest and engagement to learn. I# teat2ity, these
multiliteracy practices include social media platforms, multimodal narratives and hybrid forms of

literacy that include integrating semiotic resources for communication.

Multiliteracies addresses two key challenges whacéthe increasing cultural and linguistic
diversity of societies and the proliferation of multimodal communication technologies. It
advocates for pedagogies that empower learners to navigate and produce meaning in varied
semiotic landscape$he critique of multiliteracies being reduced to digital literacies underscores
the i mportance of retaining the framework’s
advocate for integrating multiliteracies intagidal and collaborative learning environments,
emphasizing their potential to engage learners and address the complex multimodal demands of
21stcentury education. However, there is a risk that such emphasis could narrow the framework
to primarily digital competencies, neglecting its foundational aim of inclusivity across diverse
modes of communication. As Kress (2010) argues, multiliteracies extend beyond digital
technologies to encompass a range of semiotic resources, including visual, oral, gestural, an
spatial modes of meanifrgaking. This broader perspective is crucial in contexts where access to
technology is unequal, or where cultural practices are rooted Haigial modes, such as oral
storytelling or multilingual traditionsFFor example, ifSouth African classrooms, emplsasgy

digital literacies without acknowledging indigenous and multilingual practices risks perpetuating

systemic inequalities rather than addressing them (Prinsloo & Janks, 2002; Newfield, 2011).

To avoid reducing multiliteracies to digital literacies, educators must adopt a balanced approach
that integrates digital tools as part of a wider multimodal pedagogy. While digital tools provide
valuable opportunities for collaboration and participatithiey should complement rather than
overshadow other forms of expression. This aligns with the sodioral principles underpinning

multiliteracies, which seek to value all forms of communicationragédning makingKalantzis
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& Cope, 2020). Critical engagement with digital affordances can help ensure that they enhance,
rather than constrain the inclusivity of educational practices.ekample incorporating oral
storytelling traditions alongside digital storytelling in South African classrooms can bridge cultural
practices with technological advancements, fostering a more inclusive learning environment
(Stein, 2008). By valuing the full spegtm o f |l earner s’ l i ngui stic

multiliteracies carulfil its potential to create equitable and responsive educational spaces.

Technology has transformed the ways that learners engage with content, offering a range of
affordances that enhance learning experiences. One of these affordances of multiliteracies include
the ability to access materials and participate in learadtiyities anytime and anywhere which
breaks the boundaries of traditional classroom settiDigital platforms naturallyfacilitate
multimodality and is part of multiliteraciewhich enables students to integrate written, visual,
audio, and spatial elementdartheir work. This reflects the diverse ways in which meaning is

communicated.

Collaboration is another benefit as digital platforms offer collective knowledge building. As
students work together, they enhance their metacognition by becoming more aware of their
thinking processes through reflection on their learning. Thereforepocdition is a key element

in this study through the use of digital performative storytelling where learners work with
multimodality and multiliteracies to craft and enact performative stories in written, audio and
performative modes. Multimodality suppodisferentiated learning by offering the use of multiple
modes and personalised pathways to learning that cater to the unique needs, preferences, and
interests of individual learners. These affordances redefine the learning process, making it more
dynamic,r esponsi ve, and | earner centred. Kress (2
positions multiliteracies and design as being central to-&fsury learning, as their approach
equips learners with the skills to navigate and contribute to a complelimedal, and

interconnected world.

While multiliteracies and multimodality offers transformative potential, they also face critiques
and challenges. One critique pertains to the theoretical complexity and ambiguity of these
frameworks. Scholars like Lillis (2013) argue that the expansispesof multimodality risks

reducing its analytical precision. Similarly, the multiliteracies framework has been critiqued for
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its uneven implementation in classrooms which is a result of by systemic constraints such as
standardised curricula and assessment regimes (Kalantzis & Cope, 2020). Another challenge lies

in the digital divide, particularly in a South African context whetacerbates inequalities in

access to multimodal resources and technologies. While multimodality emphasises the affordances

of diverse modes, it often overlooks the mater
experiences (Rowsell et 82017). Addressing these disparities requires systemic efforts to ensure

equitable access to digital and multimodal resources.

2.2.2. Defining multimodality

Literacy in the 21st century expands beyond reading, writing, listening and speaking. It is about

the use and production of texts and communication to theeemandf various contexts and

situations (Wells and Lyons, 2016). This does not mean the removal of traditional approaches, but
ratheril i t eracy in and for the 21st century i s al
to create differentversionsofmeariingas it i s predominantly mul ti
5). Multimodality emerged from the field of social semiotics, and it has influenced contemporary
understanding of communication and meaning making. Multimodality refers to the integration and
interplay of multiple modes of communication in meanmgking processes, where meaning is

derived from a combination of semiotiesources such as text, images, audio, and gestures to
create and interpret meaning (Kress, 201®). multimodal approach centres upon the
acknowledgment of all the meanintaking resources in human lifespoken, written, visual,

gestural bodily, sonic, spatial ( Kr ess and v.amms franeewankvaeknowledged 0 1 )

that communication and representation occur through diverse modes, each with distinct
affordances that contribute to how meaning is created, understood, and shared. Grounded in social
semiotcs, multimodality provides a lens to analyse how these modes interact dynamically within

specific cultural, social, and technological contexts (Kress & van Leeuwen, 2001).

Each mode is shaped by its affordances, potential uses and limitations. Written modes of
communication refer to language as a means of communication. While the written mode is
traditionally dominant in literacy and used in isolation for monomodal appreacleelucation, in

practice this mode often operates alongside other modes in multimodal texts (Bezemer & Kress,

2008). The visual mode includes images, colour, and layout. The visual mode can convey spatial
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relationships, evoke emotions, and provide aesthetic appeal. According to Kress and van Leeuwen
(2006), visuals often carry relational meanings that are complemented or anchored by
textual/written information. The audio mode includes sound, speech, amnd s mode can

add depth to communication through tone, rhythm, and spoken language. Audio modes can also
impact feelings and emotions through meadting music in performance genres and films (van
Leeuwen, 1999). The kinaesthetic mode includes gestioely language, facial expressions, and
movements. Gestures can enhance communication by emphasising points, conveying emotions, or
providing visual cues (Jewitt, 2013). The kinaesthetic mode relies on the body as a primary source
of communication. Multhodal communication involves the interplay of these modes, and each

mode offers distinct affordance and limitations.

Kress and van Leeuwen (2001) argue that all communication is multimodal, as it involves
integrating various semiotic resources to produce messages or meaning. Meaning is dependent on
the relationship and integration of the different modes involved, ard made or semiotic
resource used serves a different function which contributes to meaning (Archer, 2010). In
multimodal forms of communication, modes intersect which is a move away from traditional
monomodal conceptualisations of literacy that focuses amguage as a sole source of
communication, meaning making and expression. Therefore, multimodality subverts the
mind/body divide that tends to dominate western learning contexts. While Western pedagogies
often prioritise abstract, textased, and linguistiforms of learning associated with the mind,
multimodality recognises the importance of sensory, physical, and emotional engagement
associated with the body. By incorporating diverse semiotic modes such as gestures, visuals, verbal
and kinaesthetic modemultimodality positions learning as a holistic and embodied activity,
bridging the gap between intellectual and experiential knowledge. This approach challenges the
hierarchical privileging of rationality over embodied experience and also fosters iiglusiv
creativity, and critical engagement, allowing learners to express and develop understanding in
ways that honour the interconnectedness of their cognitive and physical capacities. Kress and van
Leeuwen (2006) approach multimodality through a sociaicd@riens, arguing that modes are
culturally and socially shaped resources for making meaning. In multimodal teaching and texts,
language can still be present, but it is not necessarily the sole focus of a text as meaning is

dependent on other modes anéngents within the text that are integrated together. This
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acknowledges the diverse ways in which learning, forms of communication and expression can
take place (Jewitt, 2008) by catering to different learning preferences and reflects complex

representations of refe communication where modes are seamlesssgiated.

Multimodality can be inclusive of technology, but a text does not necessarily require technology

and digital equipment for it to be considered multimodal as it refers to diverse and varied means

of communication and expression which is inclusive of the rolo f one’s body a
( Newfi el d, 2011) . Pal mer i (2012) di sacribths s es t
multimodal heritagé ( 149) that does not require digital
simple as spoken words, pictures or plgoaphs and movement. It requires meaning making using

a range of signs, and it can potentially offer physical, material and social affordances by providing
different representational and communicative potentials of expressing and understanding
information(Kress, 2010) which promotes agency and often encourages individuals to be active
designers when constructing multimodal texts and content (Jewitt, 2008). While this is true, the
proliferation of digital media has resulted in people being engaged wittaldigxts that
foreground audio, visual and performative texts. Teaching learners to navigate and produce
multimodal texts is essential for developing critical literacy skills which are necessary in this
century (Serafini, 2014). Serafini calls for eduratto expand their focus beyond traditional

literacy that foregrounds monomodality, and to include multimodal texts that learners are

accustomed to in their everyday lives.

2.2.3. The relevance of multimodality

Literacy practices have shifted globally beyond pbased reading and writing to include
multimodality and it has evolved into multiple forms of expression across a range of modes to

il lTustrate meaning ( Kr es s contdupdsl definbtiahdlredafined, Mc V ¢
changing form, volume, and function as its context shiftf Mor r el | , 2014, 12) .
fluid nature of literacy which shifts from context to context as it adopts new modes, languages,

and metalanguage which make bip text. With the progress of time, it is evident that literacy has
evolved immensely, and it is important for educators to keep this evolution in mind when engaging

with learners and texts in a classroom. For example, years ago, people would wait yanaiousl
45



receive daily news in the form of print media in newspapers. Today, with a click of a button, news
is instantly accessed using online modes and social media on electronic devices. Through this, we
can see that not only do the functions and elements ¢éxhdiffer, but also the ways of reading

and writing as there is a shift in modes, genres and the way that information is communicated and
meaning is made. Literacy within theS2dentury calls for not just decoding, but rather a critical
understandingrad critique of what is being read (Morrell, 2014), therefore, also indicating an

evolution which has changed radically over time.

In everyday situations and encounters with literary texts, it is almost impossible to establish
meaning from just one mode. For example, when reading a poster or billboard, the visual,
language, font, colours and space all work together to create meanitige freader. Maureen
Kendr i c@® wak of &dtilnodality has been influential in highlighting how meaning
making extends beyond language to include multiple semiotic resources, particularly in diverse
sociocultural contexts. Her research emphasises that multimodality is not merelyedicakeor
construct but a lived practice, shaped by the cultural, social, and historical environments of its
participants. Meaning in social and cultural contexts in this century is mostly represented
multimodally (Kress, 2010; Miller and McVee, 2012). Thastbeen facilitated by technology and

a digital revolution which resulted in new forms of communication and meaning making.
Multimodal does not necessarily mean digital technology or multimedia, although it may include
elements of it. Multimodality is natonfined to technology, but it is important to engage with
digital modes in classrooms #mlvancelanguage pedagogies and engage with multimodal and
digital modes that most learners engage with outside the classroom space (Bomer, 2017). This is
aconsidetti on for a South African context as man:
making multimodality that is reliant on technology difficult to access. Therefore, this study makes
use of a mix between lovwesource multimodality that is easy to accbgsworking with the
Instagram genre in print base, and | use {@igtl technologyhere the learners are required to use
their cellphones to videthdr transducegerformative storiesTheincorporation of using video

in a classroom context is a limitation low-resource schoalslowever, multimodal pedagogy is

still possible without the use of video, and instead, the transduced performancedloatrdied

to the class of learners. Thus, making multimgodagogypossible across a range of different

contexts.
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The rise and adoption of multimodality and digital media across communities has impacted
learning, socialising, and identities. The ability to succeed in the 21st century is reliant on
multimodal and digital literacy skills in social, educational and vearktexts (Wells and Lyons,

2016). Learning can be enhanced and maximised by including multimodality and 21st century
skills into curriculum and academic work. Learners access, creation and sharing of multimodality

and digital media in online spaces conéato challenge teachers and pedagogy across a range of
subject areas (Mackeadorarik, 2009; Jewitt, 2014, Cloonan, 2015). It challenges monomodal
print-based approaches to texts and teackatred approaches to learning. There is a divide and
mismatch beveen literacy practices in school and out of school contexts and this calls for the
recognition and inclusion of multimodality and digital literacies in school texts which offers
potenti al a f f aichdleamioge envirosimeaty shava to “broadeptions for
interactivity, multimodal meaningnaking and collaboratich ( Cl oonan, 2015, 98
been found t o crieavaed coeptivel thinkirg,r parsopal and social capability,

ethical understanding and intercultural understanding ( CI| oonan, 2015, 98) w
as necessary skills i n t haaaclBvg, segotiated nandudyngamic Thi s
process where students can take some ownership of both the content and mode of learning
depending on the purpose andtexf ( Wel Il s and Lyon, 2016, 5).

Popular culture influences what people say, think and do which impacts the norms, standards and
stereotypes that are reproduced in society (W
behaviour, thinking and actions. Therefore, since populdureund social media platforms
influence society’s actions and thinking, t he
possibilities that draw on these platforms in
place. By bringing in home étacy practices and a range of modes in a classroom context, learners

can locate themselves and their cultures within their learning.

In their study, Bezemer and Kress (2017) engage with the youth designing contemporary texts and
they identified that it draws on social, cultural and materially shaped modes and resources. Social
changes as a result of digital modes and the use of semeitioroduction diversifies the range

of meaning makers and is a shift from the audience solely being one writer and one reader
(Bezemer and Kress, 2017). A wider audience also means that there will be a wider range of

interpretations of the same text. M@t al. (2021) identified a disconnect between the theorisation
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of multimodality and how children and the youth make sense of multimodal texts and text
production. They argue that the youth’s persp
articles are written from an adult perspective which we may not e#gcunderstand. They imply

that children have so much to offer with regards to multimodal insights as they are constantly
engaging with this type of literacy and that we as adults can learn from them. Therefore, they
suggest an expansion on who is regdrds a multimodal theorist to include children and adults

of all ages as it broadens insights and perspectives. They identified that audience and peers
influence and affect multimodal composing at secondary level which makes multimodal study
complex and wrthwhile to research. Therefore, in this study | make use of a social approach to
creating multimodal texts where students use their peers as collaborators and audience. They
engage with each other to craft stories across modes, and | made it knowe\treretcreating

these stories for their classmates and the world, which shifts the focus away from the educator

being the audience.

Mul t i mo d a Ifail tolcensiden sersously and to attempt to recognize the practices,
aesthetics, ethics and epistemologies of contemporary forms of text production. New theoretical
means are needed for making sense of these to replace the 19th century models undérpsening
concerns. Where up to two decades ago maybe, competence in relation to one mode, writing, was
seen as sufficient for the task of the composition of a text, we now need to understand the semiotic
potentials of all resources andgpforms involved in the design and production of multimodal text.
Where previously competence in a relatively small set of relevant genres was seen as sufficient for
participating effectively in different social domains, we now need to understand honatexts

respond to the specific demands and social conditions of a much wider range of different occasions
for text making ” (Bezemer and Kress, 2017, 3) . Thi s
multimodal pedagogy that considers and integrates studsmiroes as epistemological access

and engages with wider social domains of their lives. Multimodality cannot exist in isolation, but

rather it needs to be used contextually with consideration of social and semiotic influences.

| share the same views as these scholars and identify a need to incorporate contemporary
multimodal texts into learning to appeal tc®2%€ntury learners and equip them with skills and
knowledge to engage in news forms of literacy and culture that they are accustomed to. This is not

an attempt to exclude traditional and standard forms of literacy and text production, but rather a
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transformation of traditional literacies by working with a range of different texts, modes and
languages in the classroom to diversify skills and knowledge. To use contemporary texts and social
media in the classroom, the curriculum requires rethinkingpbking at all texts as social and
cultural artefacts and learners require an understanding of multimodal elements and metalanguage
(Bezemer and Kress, 2017). After all, how can learning be productive if language education does
not evolve along with the d&ners and society? Whose interests are we serving if we ignore the
social resources and cultures that the learners engage with? Drawing on these gaps and limitations
of multimodality as part of culturally sustaining pedagogy, | use a multimodal storgtelli
intervention as a tool to enable students to engage with their resources and experiences to produce

meaningful narrative writing experiences in a language classroom.

2.24. The role of multimodality in education

Despite being in a multimodal and technology driven age, school literacies lack multimodal
relevance (Andrews and Smith, 2011; Miller and McVee, 2012; Mostafa, 2015; Gleason, 2019).
Engaging with the | earner’ s ho medagbgy tuburabycy pr
responsive (Paris and Alim, 2014; Bomer, 2017) and in th& &htury, literacies are
predominantly multimodal and digital. As a result of the global multimodal turn, Andrews and
Smith (2011) and Gardener (2015) state that it is implest teach language using a monomodal
approach. Multimodal learning environments cater to diverse needs and learning preferences that
learners have, and it has the potential to promote deeper understanding and engagement amongst
learners (Kress, 2003} éxpands the semiotic space of a classroom, making it an agentive space
that enables cognitive, social and affective participation amongst learners (Newfield, 2011).
Bringing dfective dimensions to multimodal learning is becoming increasingly popular, as
attention to learners' emotional and motivational responses illustrate the role of affect in facilitating
engagement and deeper understanding in multimodal learning envirenfhientet al., 2022).

The incorporation of multiple modes creates a comprehensive learning experience as content is
presented in multiple ways. Integrating multimodality into language education enhances language

skills such as comprehension, communicatod language proficiency (Walsh, 2006; Bezemer
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and Kress, 2017), and it offers additional benefits linked to creativity, socialisation and

understanding of contemporary cultures.

Stein (2008) notes that multimodality recognises and validates diverse cultural and linguistic
backgrounds, enabling students to draw on their own semiotic resources and experiences. This
inclusivity is particularly important in multicultural and multilimgl contexts, such as South
African classrooms, where student sTobtateasonge a r i
of my principles quite early on: | am firmly of the opinion that everything in the new curriculum
will need to be judged in term$ its effect in giving young people certain dispositions, confident

in the face of differencé cultural, linguistic, ethnic, ethical and confident in the everyday
experience of change, able to see change and difference as entirely usual conditidtusabf cu

and social life; and to see them as essential productive resGurcdsKr ess 1995: 3) .
on multimodality identifies cultural and social aspects of learning, and he views difference within
classrooms as a means of productive learning. iBhisecause each learner brings a unique
knowledge pool and diverse resources which can provide new perspectives and entry points to
learning. This is an attempt to create an inclusive education system that values diversity by
incorporating it into learningand one that is better suited to current times by considering

contextual factors that i mpact one’s sense O
diversity in this context aligns with critical literacy theories in its emphasis on valuing varied
perspectives and experiences as fundamental to learning. Both approaches recognise that learners
bring unique cultural, linguistic, and social resources, which should be leveraged as tools for
deeper understanding and engagement. Critical literacy goesdoagimowledging diversity as

a resource for inclusion; it actively interrogates power structures, ideologies, and systemic
inequalities that shape educational practices and societal norms. It positions diversity as a site of
critigue and transformation bghallenging dominant discourses. While the quote above engages

with diversity through inclusivity of diverse resources, diversity in this study also includes political

and transformative perspective, linking diversity to broader social justice aims.

Maureen Kendrick's (2@) work expands on these foundational theories by examining how
multimodality manifests in diverse sociocultural contexts, particularly in multilingual and
marginalized communities. Kendrick (Z8)1highlights that multimodal practices often emerge

organically in these settings, as individuals draw on a wide array of semiotic resources to navigate
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their lived experiences. For example, her research on youth-{8ahdran Africa illustrates how
multimodal storytelling, including drawings, oral narratives, and written text enables learners to
articulate complex identities and challenge dominant nawae s . Kendrick’”s work
importance of considering the sociocultural dimensions of multimodality, emphasising that modes

are not neutral but deeply embedded in cultural and historical practices.

Lim, Toh, and Nguyen (2022) suggest engaging witlitimodal texts fromlearnes ’ l i ves. T |
emphasi ses and i navorldgxperiemdesand clltarally relevanscbontextsirdol
multimodal pedagogical practices. It points to the importance of aligning classroom activities with

learners' everyday multimodal interactions Cont e xt i s ¢ e nhesetslofvdlues, me a n i
practices and ideologies of a cultire ( Newf i el d, 2023, 5) and thi
attachments (Kress, 295 ) . C melutes »ypdower “relationships, politics, ideologies and
practices and meaning are inseparably interconnécted Ne wf i el d, 2023, 7).

plays a significant role in learning and meaning making, making it essential to consider who
students are and what they bring into the classroom is necessary and shapes their understanding of
meaning. Hodges and &rs s (1 9 8 8 jextsaandgontexts; dgents antl objects of meaning,
social structures and force and their complex interrelatigpshogether constitute the minimal

and irreducible object of semiotic analysis (—x)i Thus, contextual factors impact attitude and

positionality, which makes meaning a socially and culturally constructed phenomena.

Mul ti modal theory outlined in theAocsudralteneof Kr e
of & change, whether in society or education,
promote social equity, develop unfulfilled potential and provide opportunities’to all Ne wf i el d
2023, 3). The New London Group (1996) also suggests that multimodal instruction should consist

of a transformative agenda which is to redesign social features of young people across boundaries
of difference (Jewitt, 2008). @&Wfield (2024) draws on this and regards multimodality and
multiliteracies as a countéwegemonic practice aimed at dismantling monolithic and repressive
pedagogiesn a South African context bgddressindnistorical and political differencebrough

her projects which align with the aims of this stu@he states that multiliteracies provides a
theoretical foundation for reimagining literacy education to reflect cultural plurality and
communicative diversity amongst learners which is essential in transforming pedagogy and

expanding on ilteiaasner Bhe capalbi bf “making a di
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engagement in education is evident in multimodal theory and discourse, and this was a central aim
of this study as | used multimodal storytelling as an approach to work towards social consciousness
and action. Multimodality is a tool to engage with divigrsand inclusivity within education
contexts through representation within texts, as contemporary genres and mediums of
communication enable personalised learning experiences anecatagal exchanges, fostering
linguistic and cultural incorporation. is strongly linked to heritage and contemporary youth
cultures and identities, making the use of multimodality an interconnected experience to engage
with a pluralistic range of identities and cultures through semiotic and creative means of
communicationNewfield (2024) regards this as action that merges pedagogy withadtical

and political realities.

2.2.5. Multimodality and social media: A step towards advancing language pedagogy

Netflix, online news media, WhatsApp, I nstagr e
are governed by multimodal forms of communica
generation whose |ives are govreegrne’'d hbayv et hbeesc
accustomed to sharing their |lives and identiti
to show what they had for Il unch, or by constr
the daily news. Bnhdt exper penvasei nobot antpubl i

videos that are anchoredapbyl i apgaagepr dett, ctels
teaching that happens in schools. A reason f ol
andnyaof the youth become victims of the dan;

cybbeul I ing, | eaking of personal information an
into teaching facilitates acdesess,t a hleé ar n eares
experiences and they can | earn to use soci al
in class and facilitated by the educator.

Mostafa's (2015) definition of social wenedi a hi

based tools that allow sharing diverse types
expanding on this, soci al medi a can be vVviewe
provides instant communi cfatmuolnt ibnuot dTahlle sied eonotsii tais
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identities are constructed through a combi nat

el emehas ianldlioow dual s to communicate in ways t
personal experiences. I n this cont exstuc hl aansg u &
emoj i s, gi f s, whidelws colalnelc tiinaegleys s hape the w
t hemsel ves, and navigate social spaces online
For |l anguage pedagogy, this shift towards mult
opportunity to move beyond traditional, monom

can embrace these multi modal trhe snokuirncge s ctroe ade

adaptability in using | anguage across various
l earni ng, educators can facilitate student s’
repertoires, empowdrimg idleeami t beexpndssnt er ac
meani ngful ways. This approach aligns with co
recegnihe fluidity and interconnectedness of

digital age.

Morrell (2020) advocates for using technol og
contempowalyusadily responsive instruction. Th
are members of online culturese apdncaeBmanneéweg
culture which can i mpact student engagement
representative of student i dentities, when i

representation of teghsoWwWoglh bBntdedaguteal bgpRari
Bomer WRO 1i7dda mgti it fay modes and soci al medi a spa

resonate wit.h Tyhoiust hd cceusl trudgtesonly make | earnir
el ement of technology, but allows them to hav:«
design of texts. This can be a form ofmsmpowe
to advocate for soci al causes that are meanin
Education has been directly impacted due to t
which has created a means for instant and vas
This means that | earning iassirmotmasiplay eaanas aint
can be accessed by | earners through platf or ms
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access appeal. Allen and Senn (2017) state th
media in the classroom is that i1t is already &
we need to take a step teowaatradbsl emaakni dn ge nsgcahgoi on

mai ntaining productivity and aiming for studer

media practices in |l anguage ciwagdrdoocnosmmulneg ara
practices whi chd ftorsa ceirtsia asekd || |l isé ebreaycoyn ( Be z e mer
Soci al media facilitates diverse | anguage use
t hat are |linked to particular modes and di s
|l nstagram makes wuse of vi sua | anodoregme] | sng al
contribute to a multimodal narrative that is
cultures and I nstagram di scouorfs el.a nTghu asg ee xapnadn d
contemporary |inguistic practices which can p
classrooms and contextualise | anguage | earnin
participants dfn munlet icroondsa Ir utce X tosn.

Schreiber (2023) explores the evolving role o
visual soci al media platfor m, but i1t has shif
stories and reel s. Schreisbhea mew gemrce pandl ¢ m
practice, as it offers additional multimodal f
of soci al media usage. According to Gleason (
media i n m.hel tclmsksagool earners’ aware of tradi
evolving | anguage wuse, met al anguage and di sc
|l nstagram posts become structured accogding
foll owers. A fashion blogger wil/ share aesth
include | anguage usage associated with this

i ndicates an awajramaesssso coifa taeadd iavi nt ohe d aheed aspp | i c at
of a visual and linguistic aspect. The use of
outl et and a discursByeusoolg (Solguaiglkeet ha2023
to auwdei esoe@fri butes to ohgendngakdiinsgc ulsnss toangsr aam
where | anguage not only expresses creativity

The I nstagram genre is incorporated einmgtacg eanwi a
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contemporary forms of multi modal communi catio
contextaNeanhdrnomses of I nstagram remains unde

and engage with to encour agend eraemeerrtso itroe sd raasw

to their text production in ways that express
Gl eason (2019) mentions that another benefit t
from diverse Voi ces. Soci al medi a all ows f
communi cation and engagement oft hadntgerets ibse ywir
confines of barriers which include nationalii't
perspectives and gives marginalised individus
communication and aofatdgernrauvucdisprce i vh & iodnenu
internet is a space tthatn iisn Eamgil n stheodhly Yy ihs dnmamt
speakers ®&ndi xlul madiess.and access to a wider g
|l ear ner s -ldwlel ytiong yabred harsh opinionated feedba
that echo chambers can result i n Imarepeospecti
and voices (Vally Essa et al., 2023).

Anot her reason to include soci al media i nto t
of soci al net works (Gleason, 2019) . These soc
emphasise the human abil ity anod sfhraorne oitnhfeorrsma
coll aborative interaction. Gl eason (2019) say
|l earning inclusive and accessible to all. How

Covi® pandemic, el Ifeocaurnndi ntgh aits onnolti naccessi bl e t

and highlight dispari triess ulretevde eem vd tr ncheamretng sf ra
resources (Vally Essa et al., 2023). Thhusal a ¢
to exclude | earners who | ack access to resour
| f mul ti modality and soci al medi a are used w
equi pped with multimodal and critical l i terac

to or rely wvastly on techntohleongyt o( Morrirteilcla, | |12y0 2¢
texts that they interact with and ask i mport a

encourage active engkglel nvart h( 200 5)n ee mpeEsaoOUIr ces

55



critacalyngidng andtwoedemeltagpy how they shape o

and identities IiBxaopltempofatheseccettvyical gu
are represented? Who is being marginaHowed or
do soci al media platforms | ike I nstagram coni
i dentlint iwehsa?t ways can soci al media | anguage b

Wh a 't role do powerl @dygaange si l aged namaeod wi nt er |
(Kell neThi 0i0%8)a way to make the | earners mor
engage with, the power thkatltarakbextel emanthaveh
influence and create meaning such asowands age
mul ti modal pedagogy that includes soci al me d i
response to the changing socioculturwal (dadittE
2008; MorKeellant z2i0s20asnd Cope, 2023).

2.2.6. Design and agency in multimodal and multiliteracy frameworks

The concepts of design and agency play pivotal roles in the frameworks of multimodality and
multiliteracies, underlining the active and purposeful engagement of learners in msaking.

Gunt her Kress’'s (2010) c on cmytimodalitfy and ldesacygHe i s cC
defines design as the integration of various modes such as written, visual, audio and kinaesthetic
modes to construct meaning where each mode contributes unique affordances and limitations.
Design refers to the intentionalrangement and orchestration of semiotic resources to create
meaning, while agency emphasizes the capacity of individuals to make deliberate and critical
choices in their communication practices. Scholars like Andrews and Smith (2011) and Gardner
(2015) cdlthis multimodal composition. It is a key component through which individuals create
and communicate meaning. Design involves the creatwnbination of resources to achieve
specific communicative goals. The choices that designers make are influenttesl dgmiotic
landscapes they operate within. For example, certain colours or symbols may carry specific
cultural connotations that affect their appropriateness and effectiveness (Kress, 1993). Therefore,
design is a social and culturally situated practoe designers must consider the ideological

implications of their semiotic choices as meaning is@astructed with their audience.
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The concept of design is central to multiliteracies, as it positions learners as active creators of
meaning who use semiotic resources to suit their social, cultural, and personal contexts (Kress,
2010; Kalantzis and Cope, 2023). In multimodal designintieeplay between these modes creates

a collaborative effect, enabling richer and more layered communication than monomodal texts.
Thus, the emphasis on design in multimodal communication highlights the learner's role as an
active participant in shaping @eing rather than a passive consumer of content. Design and
redesign in multiliteracies framework shifts the focus from transmidssed models of teaching

to transformative practices that foster creative engagement with texts, and this can inebadle crit
engagement, but it is not necessarily a requirement (Warner, 2024). The multiliteracies framework
is operationalised through four interrelated pedagogical components which are as follows
(Kalantzis and Cope, 2023):

9 Situated practice which emphasises the incorporation of learnerg/addlexperiences
and cultural practices into the classroom. By connecting learning to their everyday lives,
educators can make instruction more relevant and engaging. For exampEngrsdcial
media interactions or community narratives
knowl edge’ ( Mol | et al ., 1992) into academ

1 Overt instruction involves explicitly teaching the conventions and structures of various
modes and media. Learners are guided to understand how semiotic systems operate, such
as language and visual design (Kress & Van Leeuwen, 2006). Overt instructiadeprov
learners with the tools to critically analyse and produce multimodal texts.

1 Critical framing involves encouraging learners to critique the soditmral and ideological
dimensions of texts. They examine how power, identity, and meaning is embedded in
multimodal communication, fostering critical awareness and agency.

1 Transformed practice focuses on the application of knowledge in innovative and
contextually meaningful ways. It involves using an understanding of multimodal design to
create original texts that address +eakld issues or personal interests. Storyteltiagks
with a social agenda brief have the potential to demonstrate transformed practice, as they
require learners to interrogate the world and modes creatively and purposefully.

These di mensions emphasise the integration of

semiotic principles, critical analysis of texts, and application of knowledge in novel contexts. The
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multiliteracies framework enables learners to move fluidly between analysis, critique, and
production. It highlights that design is an act efmention where learners actively engage with
linguistic and multimodal resources to shape these into newingsathat align with their social

and cultural contextsThey also encourage moving across modes to work with design which is
central to the methodology of this study to integrate diverse resources into learning. In alignment
with work on design by Kres€010) and Kalantzis and Cope (2023), Warner (2024) frames
learners as designers of meaning, not just decoders which is a view that | adopt in this study as the

learners move across modes to cipsinate multimodal stories.

Design and agency differ when framed within multimodality and multiliteracies, compared to
critical literacy. Design in multimodal and multiliteracy studies is conceptualised as a dynamic
process involving the transformation of available resources intdorews of communication. It
involves integrating semiotic resources and modes to create meaning and involves creativity. It
centres on the creative and functional use of semiotic resources to construct meaning, with an
emphasis on personal expression aontextual adaptation whereas critical literacy focuses on
ethicality and criticality (Warner, 2024). This is particularly important for this study as the process
of multimodal crosgollination involves design and redesign which requires transformation of
resources across multiple modes to tell stories. While multimodal communication emphasises the
orchestration of semiotic resources, critical literacy extends these concepts by interrogating the
sociccultural and political dimensions of texts. In crititiééracy, design involves not only the
creation of texts but also their deconstruction. Learners are encouraged to critically analyse how
texts are structured, whose voices are represented, and whose perspectives are marginalized
(Freire, 1970; Janks, 201 Design in this context becomes a tool for social critique and
transformation, moving beyond aesthetic or functional considerations to address power and

ideology.

Agency in critical |l iteracy focuses on | earnei
counternarratives. This involves recognising their position within broader sociocultural contexts

and taking action to address inequalities or injustitbs study includes design and agency as
conceptualised across both multimodal and critical literacy frameworks due to the multimodal
nature of the activities in the intervention, and the critical social agenda of the activity briefs. In

multiliteraciesh eory, agency in multimodal communi cat.
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purposeful choices and decisions about how, when, and why to use specific semiotic resources.
This agency is deeply tied to learners' identities, experiences, and cultural contexts. Rowsell and
Pahl (2015) emphasise that learners bring diverse semiogitops to the classroom, shaped by

their lived experiences and social environments. By exercising agency, learners negotiate their
identities and express their voices through multimodal artifacts, creating connections between their
personal and acadenliteracies. Agency refers to empowerment where learners can take control
of their learning with regards to how they represent and communicate meaning (Kalantzis and
Cope, 2023). This creates learner centred environments where learners become actpanpartici

in the learning process. Agency in multiliteracies is a tool for creativeanibtic transformation

and innovation that encourages learners to address and challenge social inequalities if classroom
activities provide opportunities for this. Thissemes that learners have the power and tools to
shape their learning and issues prevalent in the world. Agency allows learners to engage with
traditional practices while also reimagining them for contemporary contexts. By integrating design
and agency intanultiliteracy education, it offers a pathway to more inclusive, relevant, and

creativelearning experiences

Integrating design and agency in multimodal and multiliteracies pedagogies requires educators to
adopt approaches that balance creativity with criticality. This involves providing learners with
opportunities to experiment with diverse semiotic resourcete fidstering critical awareness of

the sociocultural contexts in which these resources operate. Kalantzis and Cope (2020) advocate
for a multiliteracies pedagogy that combines situated practice, overt instruction, critical framing,
and transformed pract¢ ensuring that learners develop both technical proficiency and critical

consciousness.

2.2.7. From transmodal semiosis to multimodal cross-pollination

Scholars such as Kress (2003, 2010), Newfield (2014, 2023), Stein (2008), Pahl & Rowsell (2011),

and Janks (2014) support the idea of transformation and redesign of texts from one mode to

another. This includes, to some extent, a transformation of ideatent, or resources that are

merged with new elements to create a new text. These processes of moving across modes are

central to pedagogy, as they offer learners opportunities for literary and linguistic exploration,
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particularly in English classrooms, where multimodal texts are used to develop language skills.
Such activities encourage creativity and innovation, providing a platform for learners to reimagine

texts and meanings in ways that connect personal, culimékcademic contexts.

Moving across modes serves as a reflective tool, enabling learners to critically assess and
reapproach notions of their past and present selves while envisioning their futures. This aligns with
pedagogical practices aimed at fostering criticality and ageHowever, it is important to
acknowledge that the scholars cited do not necessarily share identical conceptions of
transformation and redesign. While concepts like remixingemiotisation, and transduction are
integral to multimodal theory, they arateérpreted and applied differently, reflecting varied
emphases on creativity, critigue, and context within educational setfirgsse diverse
conceptualisationsighlight the rich, multifaceted potential of multimodal approaches in teaching

and learning.

Kress (2010) defines transduction as the procesbarfgingand representinmmeaning from one

mode to another. For example, transforming the written lyrics of a song into an audio version of
the song. 1t is called *transmodal semiosi s’
to convey meanings and ideas across diffemodes that are linked in some way, either in theme

or topic (Newfield, 2009). Newfield (2011) and Stein (2008) imply that even though the same
informationmay betransformed eross modes, each mode and each new combination of modes

offers and illustrates distinct outcomes and different meanings.

Transmodal semiosis refers to the dynamic process of meaaikigg that integrates both mental

and physical dimensions. This concept empeadhe interplay between internal semiosis, which
involves affective (emotionglgognitive (thoughtelated) processes, and external semiosis, where
meaning is conveyed through signs, symbols, and texts in various modes (Kress, 2010; Newfield,
2014; Warner, 2024). In this framework, meanmgking is not limited to linguistic expressions

but extends to visual, auditory, spatial, and embodied forms, reflecting the multifaceted ways

individuals engage with and interpret the world.

Archer's (2010) d e s c rai godial semiotico metaftinbtional vipw of c e s s
communicatioh  ( Bighlightsthe interconnectedness between modes and the broader resources

employed for communication. This view highlights how each mode contributes distinct
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affordancesfor exampleyisual modes can convey spatial relationships, while linguistic modes

can articulate abstract ideas, and embodied modes (e.g., gestures or facial expcassiomggy
emotional nuance. Together, these resources create layered meanings that are richer and more
complex than any single mode could achieve on its @xpanding the range of modes within
communication and pedagogjlows for deeper engagement and the surfacingeznings and

resources which are sometimes overlooked.

The word transmeddlotcat enpovreimeends “across modes
practi(ceewfi el @y amROdlAcgt iDdD)n. ( Kress, 2000, 2010C
transforming meaning from one mode to anot her
format. This process involves reinterpreting
uni quer adnces that shapE&hdowothdemsofafe semponss
2003) focuses on the ongoing journeys,ofannlean
contexts and thispolsl moati een mi Valrl yt oE scsrao sasn d

perspective draws attention to the cumul ati ve

step building upon and r essrhadalngmanrentpr(eNea vofuis
2014) refers to specific instances within tra
required when meaning is reimagined or transf

I use the conceppololfi nnautlitoinmo(d\aall | cyr oEssssa and |
builds on the theory of st weddducscihadrna@Oli ®@s mil
(Stein, 2003) and the transmnddcalcomamrgrnt o(f Nemwuf
cresod ination (Vally Essa and Mendel owitz, 20
di fferent modes, such as visual, | i nmgawkii sntgi. c ,
Rat her than si mpilryg tfrrammfeme i mgdescdaohawombees
influence andwkenréechaeiacyh Ohheaxdxzaddmgs N eava Qlo

for exphewsaighn cogniti ve, semiotic o.rClraoamscs aff
pollination is a moVomawidmmgd argaemogesysd fyrgo dahsadt

t rans fplrumi algil sttuirca |l l i nguistic and soandl re:
reconmsdarungpsocsl | i nati on encour agedsonihnea ni tn taengdr an

e
domi nant resources and repernt eaiexdpanhde beywnad:
e

mi otic forms of caxpgriecsadi,orc,r eaand vien alnud easf f e c
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Whil e muhdsepheept snovi ng axrmeoses!l oamoaleys rel at ed,
interchangeabl ol Miulntait seasthat ldhrephastser acti on and
bet ween modes, transduction focuses on the dir
chains of semiosis explore the sequenti al dev
refepartiocul ar t r ans fser npaetdi avgeo gii rocsal ratnacpepsiu ¢ &1 Hteo:
broader framework of trassmeddlothemihesi an,t ewlnia
emotional) and external (symbobkcngndToeget bat
concepts compl ement each other and offer nu e

transformed, and shared across modes.
Al | these concepts are interested in semiot,]
Mul t i modpaoll ladrncasgs on in storytelling extends b

rethinking which resources anmd Wrhespsees 6 0li ces ar
transfor med, integrated, Munldt | vearidgesdsd | iantata o e
storytell imgdaagoqgipfddovaetsneant bet ween modes, the
modes and how they enr i erodenda ramostdhuecrt.i olnnss, t enau
pollination highlights multiplicity and plura
withoutg dihleutomi gi nal semiotic i ntentn anyd a

conceptula¢i Kefyfiedre,ncte bet ween single mode trar

pollination I|ies in the conceptualisaAnon of
exampl e of a single mode transduction is mov
remains |l inguistic/written, but the medium of
content is not altered, ando)noarod hiemt modecse d s

S ngle mode transduction can comsftrr@amno me amo dh

another may fail to harness the full potenti al
pollination acts as a scaffolding process whe
and facilitates edeatsveotgmacgl yEachrmnsl at i
carries forxwdrndrtahe regcsoin@ances of the i1initial

that are semiotically and curatku rnagl Ipyr occessl e xe.:
integrity of |l earner s’ cul tur al and |l inguist.i

experiences.
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action that devel ops singul ar modes of commu
(Messner, 2022) . T-bubkt hhriglh!| agpt sadimel siomaitoit o r
which in this study includes t hoe iitnst eogalalta ool
met hodol ogy of storytelling, it integrates dif
to produce a series of |inked stories multipl
modes i s essenmmahi ¢ atri eerf,f eftcon vexampl e, per f o
gestur e, audi o and visual aids which is a fu
effective performative text.

I n additionthe modené&pt h onb gefl | ¢ctmmaats otnhi s st udy
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up an expansive | earning space where diverse
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It involves remixing content, ideas and resources/repertoires from one mode to another to create a

new text. Vally Essa and Mendelowitz (2022) concept of multimodal graléisation involves

moving across modes where the same text is represented iertiffieodes and genres, but the

resources and ideas evolve, develop and emerge during the process of transduation.
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nceptuali sepomul it nambdah, ctbssk about cross pc
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one flower to the next. The bee (a metaphor f
met aphor for the original text) and moves it
transduction of the originasls toefx tpoilntionaa idinf fi
the result of each text yields fruit and seed
pollination). As the text shifts across modes

transduced $ntadidfeateatmearyi ng and resources a

or new resources emerge or fall away as a res
pollination involves moving the same text ac
i ngui stic, social and academic resources and

While there are threads and links that run across different modes of represemtatésn,
pollination resuls in a transformation of content and resources to create meaning. Each
procestmode of the crosgollination enables students to create different representations and
meanings of the text and in doing so, they identified that goli:ation enables access to
multiple entry points of learning which provides learners with access t@lisgibn a wide range

of dominant and nedominant cultural, liguistic and social resources and repertoires to produce
texts. Therefore, modes and texts are not worked with in isolation, making the process-of cross
pollination one that is fluid and pluralistighich makes use of a range of dynamic semiotic,
cognitive and affective dimensions of learning whereas transduction is often used in ways that are

linear and singular.

Coyle and Larios (2024) conducted a study of

classroom which involved the process of desig
explanati on. This is aipokkanhgitceho mifrwwrd Ivteidmoad a
activities that involve drawing on the same g

show various ways of producing meaning-of thi
pollination (2022), aCbytbadeapdotassosf (mM0OR4ng
mul tipl er diseges i z@28n The concemptl lohamubbi mn
study aligns with the intermodal relationshinp
the |l earners in the science project combine |

dr awings), and videos to represent knowl edge.
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creatively blended to achieveBaotilthef, t mese ¢

engage -wibhedanoand recursive processes.

Both studies build on |l earners <critical and
scaffolding to help |l earners move across mod
communi cati on. However, t-hel Imamn atridfdsas ftainl@ nzcaet ibo
that potdossati on focuses on critically and ci1
resources, repertoire and experiences that |
academi c cont é&xetr,t indhfeoraduasse sc roons sdevel oping tech
with only a focus on criticality and | anguage,
into the classroom. Anoiploed i maitmodi Vlhemuersceasoic

|l earning through coll aborative and dialogic f
acquisitionf emthielrieast icomsiss more focused on in
Coyle and Larios (2024) indicate that moves a
understanding of content, in addition to ident
and how well they do it iinogd, f2@24nt Thuguage
study was situated in a science-pobhteatijiont
mul tilingual benefits and values | earners’ di

mul ti modal ity ocoamgdhploimbggmage onhi s regarded as a
mul ti modal communication which | ooks at how |
devel op knowl edge, but there IS a need to

commanion (Coyle and Larios-pokDRAati awhichcl 8c
critireati ve and socially critical considerat:.

(2024) who -daswdopedagogy, andtsooanbl themrokeb

mul ti modal meaning making I|iteracy which offe
for understanding how |linguistic and semiotic
reflect | earners’ knowltda dge, atttriutct dugse,s arhd oa

produce.

The procepsosl loifn actrioosns i | l ustrates representatio
of fers creative and soci al affordances throuct
Mendel owi t z, 2022) . Thi s fies as ptrhaec ty ccwet he vti rdem:
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(Vally Essa and Mendel owit z, 2022) ideas, i de

e X
t h
co
bu

me

ampl e, one could type out a Facebook status
ereafter they could uploadnareviemst adr dmepaos
uld create a video enacting/reflecting the e
t offers different pathways and uses resour

ssages and meanings.

2.3. Dialogism, heteroglossia, and multivoicedness: understanding language in
multilingual classrooms

The work of Bakhtin (1981) is cruci al I n undert
practice anddihalsagdwsaricwetpitonoifses how one Vvi ews
(1981) argued that al |l communication is 1inhe
bet ween multiple voicestupalspactobves, |lantiso
neutrnalc styast em, but rather, he conceptuali se:
ongoing negotiantiowvs emMpawegssdcti reéees to the
bet ween students, teachers, texts, and the brc
takes Thiacai al ogic framework challenges the
emphasising the i mportance of the ‘“other’ in
is always defined in relation tfoortnmeed otthhreoru g hy
interactions between indiaysufabsmedoirn Ba&hat in
wher e nAmeaakniinngg processes occur through dynamic
significant I mplications for educational s et
classrooms whereitedenerfs cluditug ad, muingui stic
|l earning environment .

Building on this fquréati dmealeo ifoayendn,$ sBiaakdhitc end rse
further explores the plural iHeyt eafogedieseasatioha
coexistence of mul tiple voices, perspectives,
space or text (Bakhtin, 1986) . It emphasi ses
conversation with octthiecre sl,a nagnuda giedheiod soogceicasl p e fusrty:
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chall enges traditional, monologic forms of te;
student-way f@ar amemi ssi on model . Il nstead, it ad
model of |l earning where st udentwsi tein goangee ainno tre
t eacheceanstcroucti ng knowledge through dial ogue.

sociocultural theories of |l earning, particul a
t he I mportanccet iomfn doai acloginnttearvee devel opment

and Vygotsky reject the notion of knowl edge a

how knowledge is always situated within socia

Reeder (2004) di scusses how this concept has

complexity of | iteracy practices. I n the <cl as
their own unique voices, dhalledrsni mgdpraeade¢ s .
do not simply exist alongside one another; t h

meanings throudglbktehegt osstaracknow!|l edges the

repertoiresntleatrmenr, sladmsds mago ii s al ways shaped ¢
contradictory, forces at play wi(Rbedea,3$pBDoO4) i
idea is reflected in the way students engage
reinterpreting the materi al in Iight oAstheir
Paris and Alim (2014) argue, heteroglossic pr
enrich | earner s’ engbdgegmest moenblgl ossi ent damdn
t hat often -thamgphaati $@angoages and identities.
classrooms, where | earners often speak a wide
heterogl ossnaersenabl ds alvean their multilingual

for deeper cognitive engagement and meaning m

Mul tivoisedhessely related to heterogl ossi a, a
of different voices, perspectives, or Vviewpoi
essentially the existence ofi smulotnicpelpe viosi cfeusn
the exploration of how | anguage and identity

(1981) wundeosetnpmdisng esf t hat each utterance 1 s
whi ch mayciraelf | pocgi tsioon s, power dynamics, and

mul tivoicedness provides |l earners with the o
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opinions, and experiences. Mendelowitz et al

vari ous aspects of di al ogi ¢ engagement . Ho we
mul tivoicedness is a more | mpagratiaretd @o rogni chem
understanding how | earners express themselve
i ndi vidual voice draws on the voices of other
di alogic and interconnected.

I n the contextul 6f veadlolegwebbsongthe inclusion
enabling the expression of multiple identiti

approach resonates with Bakhtin’s (1981) view
inter detr tao mofr e compl ex understanding of the
|l earners may come from diverse |linguistic and

environment fnoroft hhedemegdtiieast iaond t he asserti o

mi ght combine a narrative in English with cul
| anguages, reflecting their l i ved experience
commucnati on (Garcia & Wei, 2014) . As Canagar
heteroglossic nature of genres and all owing f
monolingual, Western norms and create more i n:
Bakhtin’s framework allows for a critique of

' ingui stic and cultur al resources. Tradition
privilege standard Engl i sHh iawngdu anle gslteucdte ntthse (rMcc
Vally Essa and Mendelowitz, 2022). However, ac
such as those found in multimodal storytellin

opportunitiespfesentatrmemseltwe s aunmuhletnitmocdaallliyt.
and diverse | iimguwi ssttioa yrted d ri tnagi whoeise aad d nosw i tnhge fd
broader range of semiotic and |inguistic resol
(204adyue that mul ti modal approaches expand th
incorporating visual, text palactperef orntrhaetsievda dea
the shift from monoloigngeuwsal wha cnhulttrielaitn d utaanlg upaeg
situated practice. I n classrooms where multip

use of heteroglossia and multivoicedness enco
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draw on all their linguistic and semiotic res
deeper soci al engagement , critical refBlyect i on
i ncorporating multiple voices and perspecti v
exchange and knowledge construction, rather t

di scour ses.

The comeeagltess@mfpl ays a significant role in the
not static but are shaped by soci al and cul't
flexible, di alogic construct al i grms ewnbtrlaceurt
fluidity of | anguage and meaning maBkakmhg i @ac s0
(198dncept of the chronotope originates from h
and the narrative Hd rieecgg urheato ft hlei twearyarty meo rakng.

is not merely a reflection of physic8&8bkheéahit

identifies the chramagt opd nas paecemtrdal eomag gn it

construction of narrative and the readtere s wun
chronotope is a means for articulating"the me
(Bakhtin, 1981,hipg.hlt8M@h.ti slfdeedt vctoentd edpitn eetr j ust a
external event s, but a reflection of deeper,
ti me and space are not neutr al categories, b

contradictn olmsmamhso®ingt iies.

2.3.1. The carnivalesque and literacy as social action

Bakht(il'8bncept of the carnivalesque plays a
dynamics of | iFer aBygkhhmnidrelpea rsceanmmpi. vaalspace whe
order I s dti smpilgdrteerdc.d yni val esque refers to the
hi erarchies and the Thivercomane ptf @lhavlelrenmgdsatd
structures and emphasizes thee¢pl|lwyifues SBdkletis

Il n the c¢cl assr oom, the carnivalesque invites ¢
structures between teacher and student, of f et
chall enge the spatesi gebi otédhaeey bihmdadvatsorkhs our
throughout the storytelling activities in the
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ai fMseceder empb&d4)how this concept can be applie
encourage <critical thinking, creativity, and
mi ght use the concept of the calrenartnaceress fueet ¢

p

ress their uni que 1 deas, critique dominan

—
>

nking. This approach aligns with pr-ogressi

cenfrpdrticipatorysl|l ehmani egconviagenmeéemdent ag

—

carnivalesque can also be |Ilinked to the i:¢

—

| i beration of meaning and identity. I n e

eri ment with | anguage, cnoenasntirnagi,ntandofi dfeonrtn

® o

ectations. This freedom can | ead to deeper
msel ves as active participants in the cons
Bdgk.anoh Bré¢edmdmd) edited volume brings t
|l l enge traditional views of I|iteracy as a

erstood not only as the abilityhado resadl an

S S > S > X X > T
Q@ @ o 9 O ® T T ® O
=

aging with and responding to a range of wvoli

@ ®© < o x -

]

ues that the essays in the book provide va

—
o

teracy instrudthiadn ,eempfhfalse i dgnami apprelaat

| anguage and | earning.

The carnivalesque is relevant to |iteracy as ¢
writing, speaking, or visual expression, peopl
domi nant cul tur al and epsola tfiocramth oofr d'ecrar rnLiivteelr’a
di srupt the norms of society, guestiomhaat hor
view of I|iteracy as social action is consistesl
| earind na col |l aborative process shaped by inte
(Vygot sklyn tl®&g8¢d¢ontext of | iteracy and soci al
change idownt protegps, nor is it driven by a s
t hrough dialogue and the exchangleecafi vied eaacst,i 0S
emer ge. Literacy thus becomes a means of faci
their desiress,i vehaslylsetnegnes, o papnrde sc ome t dgeat her
exampl ehe rise of soci al media and digital p |
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dialogism in action. These spaces allow for
mai nstream narrativesdamd mmmawse refso g omanogia H a lc
I n this context, I|iteracy is not just about t |
navigate complex digital | andscapes, engage

|l anguage to chal Aengedpowgetosthestutheories, |

skill, butyaiptactwceredewpth the social and c
classroom, therefore, becomes a space where s
participate in the construction ofr ateifamn.ng an

2.3.2 meativity and imagination in language learning

Creativity and i magination are essenti al i n
holistic | earner development, p arsttioawltearlllyi nign
designpart of the curriculum. Vygotsky’'s semi
theoretical framework for understanding the

h

|l earning. Vygotsky (1930, 197 89 uianrdgi unveicd utahliat y ,i
u
0

but that it emeugesrfatomnseciaalt i amd. He empha
t reality as it emerges from |ived experienc
critical function in problem solving, i nnova
highlighttalthe as odii mensi ons of creativity and
shaped by interactions with others and medi at
and art. Vygot sky’'s per spacthiivgehl ofghtts eathieviitr
engaging with creativity through social and c

Craft (2005) and Sawyer (2011) build on Vygot ¢

‘“possibility thinking’, which defines creatiyv
within a given context. Sawyars (@2@lk)lfl arbeograd
of creativity, and he suggestsonhbatuctiaaegr koo
t hrough dialogue and interaction. Both ©persp
encour age i nguinry,anex psehrarmeednt akx pbor ati on. Th
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i mportant for this study as thewmuhtcmbdabosi

approaches and encourages possibility thinkin
2.3.2. Creativity and imagination in a South African context

I n South Africa, creativity and i magination |
decol oni se the curricceunturne da npde dpprgoomga tees . | eSacrhrod |
(2007) and Msimanga and Lell iytitn (a&ddrdes impd ats
cultural and |inguistic realities of South Afr
indigenous knowledge systems and storytelling
engagement whichdéwositeysamadseunkseuoal pride am
I n addition, multimodality served as a means

and Mhl ongo (2020) and Vally Essa and Mendel o
arts and performance enabl e beaonserswhocéxppoae:
their cognitive and soci al devel opment . Thes:¢
Vygotsky’'s notion of <creativity as socially ¢
|

ngui stic and s$oaical neewsmem0eé $giso cons

Grounded-cuint sroxli ot heor vy, creativity and i magi
Mendel owi t z (2017) i ntroduces t he concept C
transformative |l ens for understacdnnhgxtseatCry
i magination merges <creativity with criticalidt
capacities t o guestion domi nant ideol ogi es,
(Mendelowitz, 2017; Mendtz ocavmd zGevemder,, 22234
highlights the i mportance of reflexivity and ¢
moves away from individualistic notions of c
broader sqciaald, pwodlitturcall cont extisngnl nVylgeort swaqr
argues that i magination is deeply relational

with others, stories, and symbols hhhtehgarnnh

status quo.
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She examines how | earners engage with narrat
identities, soci al positions, and the broader
Lazar, 2020, Val |y Essa and Me nrdce | Dwk 6 &, 202
Mendel owi t z and Govender, 2024) . For exampl e
narratives and creative expression to grappl
bel ongi ng. |l n t hese conitneixttesd tco ictriecaatli viemaogu tnyg
a process-maki mgaamdgempower ment . By engaging
can articulate their experiences, resist marg
equitablMaéaisubligsas with Vygotsky’s belief in 1
as a tool for human devel opment.
BradbaogodOyues that narrative psychology and V
dynamic relationship between self, society, P2
narratives anduVygotskyheosgcitm bfrriidga. sBrca el
makes a claim that is pertinent to this stud)
experiences, but they are central to how indi\
change. Thus, human bdye vmalrapamea nwte si sansdh apee ways
identitiesuWwittuhiah soaotexts. Through a critica
approaches, Bradbury addresses how peopl e’ s si
shape their sendHerofWwosdlsfe samd ademeeys. such as
| anguage and meaning making, and the potenti e
structures. I take on a simitliaodappmnmaachti ves
|l earners to reflect on |ived experiences, con
and the social worl d.

Bradbury (2020) focuses on the dialogic natur
t hrough i nteraction and Il mbued wi t h cul tura
conceptualisations of writingedndyvitdws iindemn
per sonal storiesuldmud abr @aagperct s oocciBogaaadybh inrgy "ssu bg
refers to the potenti al of narratives to dis
understandings ofs thewsetlidri eSshecan |loulsalrlae erge
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addressing inequality and fostering social ju

of fers new ways of seeing and being.

2.3.3. Implications of creativity and imagination in education contexts

Drawing on these perspectives and scholarly wi

essenti al for fostering <criticality and agen
mul tilingual contexts | i kel iSautch rAefsroiucrac,e sw hcea
foundation for i maginative engagement. There

in transformative ways that address contempor
Do School s KisloamELelelaitnyi ¢yi?ti que of tradition

i mpact on creativity. Robinson argues that sct
which | imits and undermi nemeame atgli waek denrgeh g9 ii 3
that creativity is as important as | iteracy a

l'imits diverse forms of knowledge and possibil
di mensi ons. Robiesmsdma@gbyé)f madocli adse creativ

ri sk undermining the potential of future gene
| magination and creativity are also vital for
Govender, 2024). Creative activities often in
emotions, which can enhaneenolte @ammér s 'ntientl ergeea
emotion and affect, are essenti al particul ar/|l
Therefore, to address these iIisswdd uamd amppa e
creativity amdsi magidyatuisers, creative and col | e
storytelling that includes a brief that align
criticality to creative writing tasks.
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Literature review

2.4.  Storytelling

Huddl ed around a fire, the childrenbés eyes gl
skinned community leader in awe, their jaws drop in amazement as he narrates stories from the

inner landscape of his mind.

After a warm bath, the children race to bed. Tucked underneath a cosy blanket, they listen
attentively to stories of unicorns and dragons as mum and dad flip the book over to show them

pictures that bring their imagination to life.

The characters twist and turn across the stage as they use their voices and bodies to enact the

musical.

Strike a pose, pout, snap and add a filter. A quick caption followed by a trail of emaojis, the post

is ready to upload.

| illustrated abovéhrough my own exampleacross time and space, stories take on different forms

and it is often multimodal.

2.4.1. Defining storytelling and its significance

Storytelling is a fundamental human activity which is rooted in cultural, social, and cognitive
practices.t is “a fundamental marker of being human that has always been an integral part of
human activities across time, space and cufture§ Me n d e |, 20848i 48).zStorgtellingachn

include a range of different forms suchoaal stories written narratives, and digital medidnich

cansene as a means of making sense of the world, transmitting knowledge, and constructing
identities. This section will illustrate how scholars emphastbe multifaceted natureof

storytelling and its significance in education, identity, and multimodal communication.
Storytell i na@ procsss wheré the telldr uses a narrative structure, vocalization,

and/or dramatic and mental imagery to communicate with an audience, who also uses mental
imagery to provide the teller with verbal and regrbal feedback ( Dyson and Geni st

Lucarevschi, 201625. Walter Benjamin (1936) highlights storytelling as an oral tradition that
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fosters a sense of communitide argues that storytelling involves shared experiences and
imaginative engagemerBruner (1991) takes on a similar view and states that storytellingshap
human cognitionwhich suggestghat narrative is a primary way through which individuals
organse and interpret experiences. He states that narratrees recollection adventsand they
alsoconstructor constrain our perceptions of realiffhis suggest the transformative power of

storytelling in shapingpow one views the world and their position in it.

“We make sense of our lives through stories and construct our identities through the stories we tell
ourselves and others, as well as the stories -
2023, 48)Bamberg (2006) and Bamberg & Georgakopoulou (2008) speak about narratives in
action which are stories that are imbued with constructions of identities and personal experiences.
These stories illustrate how individuals position themseatveslation totheirimaginedaudience

and dominant ideologiesdhexist in society. Drawing on the conceptualisation of stories being
intertwined with identities, storytelling is\xamaginativerecollection of incidents and experiences

o f  dlife endisdraws largely on identities as it represents versions of oneself as individuals use
stories to(re)construct their understanding of the world, shape their identities, and make sense of

their experiencesdmagination serves as a transformative lens in storytelling, allowing individuals

to creatively reinterpret the@xperiences and project alternative versions of themselves that align

with their evolving identities. Through imaginative engagement, storytelling becomes a dynamic
process where individuals draw on past incidents and future possibilities to constratvesrr

that both reflect and reshape their understanding of the world and their place withusjtstories

are intertwined with identity, culture and the ability to connect people. Storytelling is an important
part of i dent i tenadlesantsexplarechbth auminner andl outet landscapes,
external events and experiences and the landscape of consciousness, our inner worlds of thoughts,
feelings and knowiig ( Br uner 1986, 14). 1t is a way to m

that to others, and this results in individuals being able to position themselves in the world.

Vygot sky’' s -cgltaré th&jy aligrns evithahe conceptualisation of storytelling as it
emphasizes the importance of social interaction and cultural tools in learning and cognitive
development. This is because storytelling embodies identity famatd cultural expressions

that include values, bel i ef s ,powerpreans ferpeoges and

to establish bridges across other factors that separate them (such as race, culture, gender, and
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social class), penetrate barriers to understanding, and create feelings of kindredness. In other
words, stories educate us about ourselves and others; they capture our attention on a very personal
level, and entice us to see, know, desire, imagine, cahsand become more than what we
currently aré  ( Gay ~3) @0 thiSsmakeg it a powerful tool for cognitive, cultural and social
development for inclusionary and equitable narrative practices. Storytelling includes conveying

events, experiences and @mons through narratives.

Several scholars have emphasised the importance of locating stories in specificubocad
contexts, without which stories can simply become too individualised and narrow (Goodson &
Gill, 2014; Chadwick, 2017). This argument is well articulated by Gf@dwho states that
“Stories are constructed in the cracks between multiple and at times contradictory voices and
identity/ narrative is thus radically dialodgic ( 2 0-12R Chadwitk highlights the multiplicity

of story here. Not only is a story credtior an implied audience but also that the writer/ teller
draws on different voices from past and present experiences across different contexts. It offers
potential to communicate complex ideas, evoke empathy, challenge assumptions, and inspire
change. léntities and our place in the world are constructed by weaving stories of the past, present
and future to understand who we are, where we come from and where we are going with regards

to individual and collective knowledge and cultures.

Storytelling is significant in exploring and constructing idéeditldentiies are not fixed, but
constructed through narrativederestorytelling seresas a medium for individuals to negotiate
their place in the world. Rowsell and Pahl (2011) build on this ideaalysinghow learners use
literacies andtorieswhich areembedded in objects and multimodal texts to construct identities.
Their work reveals how storytelling enables the medilon of personal and cultural resourtes

contribue to a deeper understandingtbe self and othersE nci so (2017) echoes

storytelling reflecting the past and present
future selves. This multiplicity is reflecte:
constructioanaoaf sharireas i wese | ocated within s
coll aborative and explored multidi mensions of
across different genres and modes. ValarnydEssa
coll aborative aspects of pwovided tbhatnare wit

to employ an extended range of shared resourc
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(Mendel owiBy &Mmpdibasi)zi ng the social and coll ab

and Mendelowitz (2022) draw attention to how

enriches the creative process. The notion of
particularly significant, as it suggests tha
activity but al so a sociallgn,sidiualt eguepr o&me:

experiences.

While storytelling offers powerful possibilities for identity construction, it can also limit
expressions of itStorytellingis deeply embedded within power structures that can both enable
and constrain identity expressiof¥ominant narratives can marginalise certain voices, limiting
the scope of identity workiNot all individuals have equal access to platforms or spaces for
storytelling. Digital technologies, for example, offer new opportunities for storytelling but are
shaped by global inealities in access and participatione to issues of accescho chambers
and dominance atleologies This disparity can exacerbate the margsadilon of certain voices,
reinforcing the limitations of storytelling as a universal tool for identity wérkile storytelling

has the potential to empower, it can also perpetiaséing power structures. Dominant narratives
often dictate what is considered a valid or worthy stefyich marginalsesvoices that deviate
from the norm. This can constrain identity work by forcing individuals to conform to societal
expectations rather than freely expressing their authentic séhddgduals from marginased
groups may internalize dominant narratives, leading them t@eedor or undervalue their own
stories. This limitation arises when storytelling practices do not actively challenge hegemonic
discourses, leaving individuals feeling that their experigraze less significant or meaningful.

This mayimpact expressions of voice and limit sharing of authentic idengtidstories.

It calls for a criticainquiry of questioningvhose stories are told, who gets to tell them, and under
what conditionsas indicated by Janks (2010, 201#herefore, with regards tthe risk of
marginalisation and silencing through storytelling and aspects of vbamks (1994) and
Benmayor (2008) advocate for storytelling as a form of resistance where maeginali
communities reclaim agency by narrating their lived experieoceshere writers represent
various groups anchallenghegemonic discourseBy givinglearnes' the tools to craft and share
their stories, educators create opportunities for personal and collective meskimy and it

fostess a deeper understanding of social justice is¢Beamayor, 2008 Educators must actively
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disrupt these power dynamics by creating spaces that amplify masgihadiices and challenge
dominant narratives. This involves not only questioning the stories that are told but also fostering
the conditions for diverse storytelling practices thanhour a multiplicity of identities. By
embracing multimodal approaches, learners can draw on their full range of semiotic resources to
tell stories that reflect their lived realities critical pedagogy of storytelling should equip learners

to interrogate andeconstruct dominant narratives, empowering them to reclaim their voices and
advocate for social change. In this way, storytelling becomes not just an act of identity construction
but also a tool for resisting oppression and fostering equity.

Storytelling can take on the different forms of expression and gewtgsh the youth frequently

engage with, specifically through social media as each post is a depiction of a narrative story.
Multimodal and digital forms of storytellingnhance student engagement and develops skills that

are necessary in the2tenturyMu |l t i modal st or y tthelude bfvaice, fasal de s c r
expressions, gestures, eye contact, and interaction to connect a tale with Iistenersls u 2010 : 7
Lucarevschi2016). Kress (2010) notes that a combination of modes that may include text, image,
sound and performance can create immersive and impactful learning experiences, that creates
deeper understanding and critical thinkifghe “i mpor t ance of devel opi
storytelling acknowledges that stories are at the root of culture and help us to understand alternative

ways of seeing. (Anderson and Macleroy, 2017,
and ca be a reason for social transf@tion (Bruner, 2003; Lambert, 2013; Anderson and

Macleroy, 2017).

In addition to multimodal storytelling through written, audio and performative modes, this study
makes use of digital storytellinthrough visualand performativenodesthat were expressed
through social media genté®igital storytelling and other participatory video techniques have
been used for at least a decade in South Africa( G a etlala 8044, 3) and it has gained
increasing popularity in education as a 21st century learning tool (Mitchell & De Lange, 2013).

“A digital story is a personal narrative which combines voice, sound and images into a short video

developed by neprofessionals ( Gachago et al ., 2014, 3). I ndi
“authors, composers, and designers who are expert and powerful communicators, people with
things to say that the world should hear ( Hu | | & Kat z, 2006: 118,) " cit
3).

80



2.4.2. The role of imagination and creativity in storytelling

Storytelling requires imagination and creatiyv
definition of imagination grounds it as a critical social practice in the material reality of lives. She

is particularly interested in the relationship betwepast, present and future selves and how
storytelling can enable learners teimeagine their futures by reflecting on their past experiences.

| theorise creativity and imagination using a Vygotskian approach. Vygotsky (2004) speaks about
imagination anccreativity as being interchangeably used and he defines imagination as mental
function that synthesises creativity, cognition and affect. Therefore, imagination is an act of mind

that generates creative output. Storytelling is an imaginative processteliriconnected to the

imagination.

Vygotsky (2004) in his seminal work on imagination delineates three kinds of storytelling and
explains how they entail different imaginative processes: fictional/ fantasy narratives, narrating
other lives and narrating the self. While narrating other lamsils imagining the realities of

others, fictional narratives entail inventing an imaginary world while narrating stories about
oneself entails reimagining the self through retelling. All three of these types of storytelling are
relevant to this studyhowever, narrating stories about the self through a collaborative lens was

most dominant in the data. However, all three types of storytelling draw on the self in different
waysMemory is a form of active selection and m
events or experiences that have occurred followed by reproducing or recreating them (Vygotsky,
2004).While theprocess of rememberimantails drawingn aspects of fact and actual events that

occurred, it requires each of wus to have a c

Vygotsky (2004) provided a model for understanding imagination and creative activity within
human activity. The first involves retelling or reproducing a memory that has already occurred,
thus not creating anything new. The second is called creative iegyorkhich is taking something

such as a memory that exists and changing it to create new ideas and experiences, thus producing
something new out of what already exi®g.drawing on this idea, we understand that creativity
especially in storytelling isrgunded in reality and involves drawing on lived experiences and

resources as a source of inspiration. Storytelling can be a powerful tool for social change as it
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allows diverse and marginalised voices to be heard which can potentially inspire empathy and

action which can contribute to transformative educational practices.

Vygot sky’ s -cft@d chdcgptualisation af creative reworking is one component of a

model for understanding creativity and imagination. Creative reworking refers to taking something

that exists, such as a memory or experience and changingantlyining it with other ideas and

resources to create new ideas and experiences, producing something new out of what already exists
(Vygotsky, 2004). There are | imitations to Vy{
aspects of imagination dnstorytelling, whereas | conceptualiseorytelling through both a

creative/imaginative and critical lens by considering the social aspect to storytelling, the content

of the stories and how resources were usethagi nati on and emotion in
cultural, and personal identities, shaping ho
Recognising the role of Il magination and affe

compl exfi t pewer dynami cs. amde lsoowiitazl asntdr uGd we e

examined how postgraduate students in a South
critical |l iteracies, 1 magination, and affect
gender . The studetnht sanwelryesi ngs kaendd w edesi gnin
advertisements, a process that required them

creatively envisionTmosei maginaiveeal éeesiatynve
to enter relations of affective solidarity,

identities and the powky engagitrug eBottthat heihra
affecti vitehse adeht Bewere able to critically ref/
whi ch ol @d deeper comprehension of the compl exi

rel ati ons.

By engaging with creative and critical elements of storytelling, | draw on Mendelowit7)(201

term critical imagination which | use to view and understand the multimodal stories that the
participants of this study cr af sefrépresehthtions,r d a n c ¢
multivoicedness and expression of the dialogic relationship between self arid otheMe n d e | o wi t
et al., 2022, 136) which offers possibilities to enact and play with multiple representations of
imagination and the world. will be working with critical imaginatiorand counterstorytelling

(Mendelowitz et al., 2022) which emerges in the t&t@ause o$torytelling that involves deeper
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connections to other stories. Courgéaries and critical imagination are particularly important as
it enables fluid moves between creative and academic genres and contexts.-§lotiatehave a
social agenda which challenges and writes back to domidaatogies. In doing so, critical
imagination and countestorytelling develop storytelling skills and social imagination which

engages with current realities and inventing alternate realities.

2.4.3. Storytelling to mobilise learners’ diverse resources

Brauer (2024) proposes creative writing as a tool to engagée wetla r ressurcesind it should
emerge from | earners’ thayvaise | sstrergthened| vace, goenefip o 0 | ¢
cultural literacy, engender the discovery and exploration of individual funds of knowledge,
enhance relational competence, and bring about the critical crafting of and engagement with
cultural representationrs ( 62) . Myer s’ (199 3) isthenamerthatimigid n o f
be given to any effort that undertakes to restore the idea of literature as an integrated discipline

of thought and actity, of textual study and practical techniue ( p. 279) . Whil e al
regarded as creative, creative writing is a term commonly used to refer to literary texts which often
involves aspects of imagination (Mendelowitz and Lazar, 2020; Brauer, 2024). Therefore, the
practice of storytellingligns with the definition of creative writing, and it includes a combination

of imagination and reality as sources of inspirat®torytellingcan explore knowledge based on

cultural frames of reference which creates interest in learning and literacy (Brauer, 2024). This
allows learners to be positionedtasr/ingvoices, cultures and experiesddatmatter and are the

focal point of their learning.

Dyson (2003) focuses on children’s storytell:|
negotiate cultural and linguistic identities through narrative play. These insights resonate with
studies by Gee (200@yho links storytelling with discourse andentity andemphaseshow

individuals use narratives to position themselves within social and cultural conféxis,

s orytelling is a critical soci al practice tha
material resources, enhangipossibilities for learners to speak and be heard as a fundamental
aspect of writing (Enciso, 2017). This is because narrative ways of knowing foreground the

personal, affect and provisional ways of knowing, thus valuing the resources learners beng to th
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classrooms (Bruner, 1986). It is regarded as a personal and authentic form of learning (Anderson
and Macelroy, 2017). Storytelling also has the potential to generate reflexive and critical thinking
when used in conjunction with a pedagogy that pushes boesdMendelowitz, 2017; Darvin

2019; Enciso 2017). The process of telling a story about an experience/incident always entails
constructing versions of it and bringing new insights to the process of retelling, resulting in a

second reading of the experien

Storytelling used within education allows a space for ordinary people to tell their stories as a means
to develop language and engage with culture (Anderson and Mack&rby), especially stories

with a multilingual agenda. Flexible language use such as the use of multilingualism and drawing
on language repertoires can support learning, especially in cognitive activities such as writing and
developing a story (Andersonné Macleroy, 2017). This benefits both monolingual and
multilingual learners because it encourages intercultural learning for those who do not have ties to
the languages and serves as a form of language development, but for those who are multilingual it
can be an act of representing communication that occurs outside the classroom and it can be a form
of representation of community and culture. Moving between languages amongst peers can be
stimulating for discussion and feedback as it illustrates differearoesigst language and creates

an awareness of language and culture (Anderson and Macleroy, 2017).

When engaging withnew linguistic experiences through storytelling and collaboration such as
intercultural sharing and engaging in multilingualism, it involves extending existing personal
“1 i ngua c u tshapes eéntityamtde pmoaess (Risager, 2011 as cited in Amdarsd

Macl eroy, 2017). This is a shift from rigid n
relational and plural’™ capturing ‘“individual
and mediated through ways of behang, t hinking, feeling, and sy

74-75 as cited in Anderson and Macleroy, 2017).

Vygotsky (2004) ‘banishes the popular i mage o
in isolation’ (Mendel owitz et al ., 2023) . He
interactions and engagement with society. Therefore, to deweéapnation through storytelling,

in this study | draw on a social approach to learning through collaborative discussions and text

production which provided spaces for learners to share their identities, cultures and experiences
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with each other and use this to tell their stories creatively and engage with a wider range of student
resources. Coll aboration plays a si gnmdtvei cant
reworking (Vygotsky, 2004),4ienagining and counter storytelling ( Val | y Essa and M
2022, 8).

The |l ink between criticality, narrative, and i
work, but modern researchers have built on his ideas to explore these intersBotiens.(1995)

highlights the importance of imaginative thinking and writing in envisioning new possibilities.

More recently, Enciso (2017) and Darvin (2019) have investigated the interplay between narrative,
imagination, and criticality, emphasizing a sdgustice framework in their worlCollaboration

with peers encouragesudents to use storytelling as a form of social action, take collective risks

and access a wide range of resources and repertoires within their learning, thus making learning
agentive and participatory where students establish investment and agemcgsadbmic space

(Vally Essa and Mendelowitz, 2022).

In this study, | used storytellirgsan explicit focus on linking personal stories and experiences to
wider social issues with the hope of creating spaces to engage with a wide range of cultural,
linguistic and social resources and repertoires as entry points for learning and valuingrubed le

bring to the classroom space. This methodology drew on the idea that learners@rstaators

of knowledge (Freire, 2005; Hooks, 1994; Gachago et al., 2014) and this creates opportunities for
empowerment through learning as learners can chtiaat creatively participate in transforming

the world.

2.4.4. Storytelling and social justice

Storytelling is a crucial tool for advancing social justseit offers marginalsed communities a
way to amplify their voices, challenge systemic inequities, and advocate for meaningful change.
Recent scholarship highlights the transformative potential of storytelling in fostering empathy
(Mendelowitz and Govender, 2024reating countenarrativesthat are creative and affective
(Boler, 1999; Ahmed, 2014; Anwaruddin, 2016; Govender, 20&hdelowitz and Govender,
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2024) and building collective solidaritfLiu & Shange, 2018)Scholars recognise storytelling as

a form of resistance against dominant narratives that often masginakrase certain groups.

Delgado (198pdescribes storytelling as a means for rasgalicommunities to present counter
stories that challenge societéreotypesnd expose structural inequaliti#hesenarratives help
reframe the lived experiences of margisadi individuals, giving them agency in shaping their
own identities and historiefeung et al. (2021) investigates storytelling within the context of
refugeeactivism,and theydemonstrahow personal narratives resist oppressive state policies and
foster solidarity. Their work reveals how storytelling operates as a mode chmesestd as 0ol

for advocacywhich allowsindividuals to reframe their identities from that of victims to active
agents of justiceThis shiftfrom victimhood tausing storytelling agsesistance ansocial actioris

particularly important in this study.

Storytelling has the potential to foster empathy, which is critical for promoting social justice.
Narratives humase abstract social issueshich enallesaudiences to connect emotionally with
complex realitiesand inequalites (Mendelowitz, Ferreira, Dixon, 2023By centring lived
experiencesn stoies, it createspathways for dialogue and mutual understand®tgrytelling

plays a key role in building collective identities and malifj social movements. Polletta et al.
(2011) examine how narratives unify diverse participants by weaving together stories of shared
struggle, hope, and resilience. This storytelling approactbhéas illustratedn movements like

Black Lives Matter and #MeToo, which rely on collective narratives to sustain momentum and
drive systemic chang&torytelling has gained prominence as a method for promoting equity and
inclusion. Kumashir¢2015) advocates for its use in aofipressive education, where students are
encouraged to share their diverse experiences and engage critically with issues of power and

privilege.

Phillips (2012) bcuses orthe transformational element bbw storytelling can foster active
citizenship by engaging learners in critical reflection and ethical a8lwintegrates storytelling

with educational practicdsy using folktales and personal narratives to address thehaeglity,
empathy, and social responsibiliti?hillips (2012) uses storytelling as a catalyst for active
citizenshipto make social justice principles accessible and relatable so that learners can see

themselves aeing able to contribute to socialasige.Her work is pivotal in taking storytelling
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beyond cultural or artistiqractices and sees its potential for bemgvehicle for social
empowerment and systemic changg creating spaces for such narratiiearnerscan challenge
dominant ideologies and foster criticHfective awarenesgMendelowitz and Govender, 2024).
As both a reflective anan actiororiented practice, storytelling continues to play a central role in
the pursuit of equity, inclusion, and systemic chadgeritical pointthat Phillips (2012) makas

the challenge of contextusig pedagogy and storiexross different cultural or soeeconomic

settings, which may require locgdd adaptation to achieve transformative impacts.

This sectionhighlights storytelling as a tool for amplifying marginalised voices, challenging
dominant narratives, and fostering social justighich aligns with my investigation into how

learners mobilise their resources to construct courdematives. In my research, | focus on how
storytelling allows learners to reframe their identities, particularly through creative platforms such

as Instagramand performative modeghere multimodal affordances support diverse expressions.

The critical point abouttsrytelling fostering empathy and collective solidafityendelowitz and
Govender2024)mi rr or s my findings on how | earners’ n
dialogue in educational settings. By exploring how multimodal elements intersect with language,

| extend the discussion on how storytelling enables learners to critiquee@mustruct social

realitiesthrough narratives

This section’s emphasi s on aiéntedpsadtieelcdmplengntsas a
my focus on | earners’ <critical engagement wi't
texts. Phillips’'s (2012) insights into storyt
social responsibility are particularbignificant for my study which aims to contextualise these
principles within South African classrooms. The challenge Phillips identifi@dapting pedagogy

and storytelling to different socicultural contextss a crucial aspect of my wor&s | exploe how

learners draw on their pluralistic resources nnEmglish language classrommtting shaped by

complex linguistic and socieconomic dynamics. My study builds on this by demonstrating how
multimodal storytelling not only enables learners to engage with their lived realities but also equips
them with tools for imagining and enaditransformative change in their communitéxl the

world.
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2.4.5. The limitations of storytelling

Storytelling is recogised as a powerful tool for meaningaking, identity construction, and
fostering criticality. However, despite its transformative poteatial affordancest also hasts
limitations. A significant limitation of storytelling is theotential thatdominant hegemonic
narratives can overshadow margisadi voicesvhich reinforces powdrierarchiegHooks 1990)
This is particularly evident in contemporary literacy practices such as social wiediavalue
dominant cultures andoices.The algorithms and infrastructures of digital platforms prioritise
stories that align with popular discourses, margsmginarratives that deviate from these narms

In a South African context, storytelling has historically been a site of both resistance and
oppression. While oral storytelling traditions have been central to indigenous knowledge systems,
colonial and apartheidra narratives sought to suppress the vatesndominantgroups Ng G g T
wa Thi on gStomtellindli®e8iuggtional and media contexts often remains shaped by these
colonial legacies, privileging Westeamd Angledominantframeworks of narrative construction

over localmediumsof expression (fnsloo, 2005 McKinney, 2017. Prinsloo and Janks (2002)
critique how literacy education in South African schools often promotes narratives that align with
neoliberal idealsvhich marginalsesmultilingual and multicultural storytelling practices. This

limitslearners abi |l ity to draw on their full rssdnge of
in Pahl and Rowsell’'s (2011) work on multilit
Structur al i nequities further I imit storytell

those implemented in South African schools, are often constrained by resource shortages, unequal
internet access, and limited teacher trainiflgis results irunequal opportunities, vene South

African schools are unable to design pedagogy and storytelling practices to Sseierdry

learners and advance education to meet contemporary derauiisiodal storytelling, which
incorporates multiple semiotic modes such as text, visuals, sound, and movement, offers rich
opportunities for expression but also introduces new challenges. Kress (2010) highlights that while
multimodal approaches can enrgtiorytelling,it requires a level of multimodal literacgnd skills

that not alllearnersand educators have

The integration oimodes can lead to cognitive overloada lack thereofor the learnerand

audiences. Jewitt (2013) points out that balancing the interplay between text, visuals, and audio
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often results in some modes dominating while others remain undedltilihis is evident in
storytelling and narrative practices in South Africa which values written madeésthis is
ingrained in learners (Vally Essa and Mendelowitz, 2028 imbalanceof modes where some
modes are more dominant than otheaia dilute the intended messag®l can potentiallyimit

the effectiveness of the storytelling.

2.5. Identity

Identity is an important aspect of storytelling as it examines how individuals define themselves in
relation to group membershgmd the worldExploring identitiescan be useful for understanding
who learners argn and outside o& classroom setting.he conceptualisation of identity in this

study will focus orhow people position themselves and others in conversations and narratives.

2.5.1. Defining identity and its role in an English language classroom

“We use language to articulate our sense of belonging in the world and for this reason we need to
understand the relationship between language, identity and beldngingot si san@thi® 17, 1
interrelationship is importannithis study as the focus is on multimodal stories that were told
collaborativelyby a diverse demographic of learners Nor t on (1 1997) woses th
refer to how people understand their relationship to the world, how that relationship is constructed
across time and space, and how people under st
position that identity is related to desirghe desie for recognition, the desire for affiliation and

the cesire for securityandsaféty ( 410) . Il dentity involves one’ s
you (Pavlenk and Blackledge, 2004). This may change across time and space, indicating the fluid

and hybrid nature of identity which can be pluralistic. The way that others view you is positioning

and linked to desire the desire to be recognised and to belong. Tidgates that identity can

potentially be a social construct, marked by relations of power which shapes future possibilities.

In literacy and language researdtentity used to beegarded as fixed in relation to personality,
learning styles and motivation which meant that who one is does not change across time and

spaces. However, pestt r uct ur al vi ews of i d efloid, icantext c o n c e |
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dependent, and conteptoducing, in particular historical and cultural circumstantes ( Nor t o n
and Toohey, 2011, 419). My conceptualisation of identity is based on &tpagtralist and
sociocultural definition of identity that frame the literature in this study. This takes into
consideration the complex and pluralistic identities ofgleage learners and aims to make
meaningful connections between social and academic contexts to form notions of investment in
their learningldentity is a multifaceted ewstruct that plays a crucial role in language education,
influencing the way individuals see themselves and this impacts learners' engagement, motivation,

and learning outcomes (Norton, 2013).

Identities are inclusive of linguistic identity, cultural identity and social idertity.n g udi esnttiict y

refers to how individuals regard and assert t
accent, di al ect, a nal $[ uasheg uoafg ed ii fsf, e raenndt cl oannt gi unauge
site of identity construction, where people
particular beliefs, heéBet ansdCupd tictijtdc a6 pfr elf &am
how individuals identify with and express asp
This ilmeludes|l tural valuesidebeli tgfsefand poad
position themselves in soci al groups based or
categories that influence their interactions

Norton (2000) has emphasised the sociocultural nature of identity, highlighting how language
learners' identities are shaped by social interactions, power dynamics, and cultural contexts. This
perspective highlights the dynamic and fluid nature of identitich challenges traditional views

of identity as fixed (Pavlenko & Blackledge, 2004). She believes that the construct of investment

in |l anguage | earnihgaireetsné&edvestodentthyg 8ta
times and in particlar settings, because they believe they will acquire a wider range of symbolic

and material resources, which will, in turn, increase the value of their cultural capital. As the
value of |l earnersdé cultur al capiofthenselves and e as e s
their desires forthe futute ( Nort on and Toohey, 2011, 420). I
aiming to make meaningful connections between what a learner desires and their commitment to
learn a language. Therefore, identity isimportant concept to consider in language classrooms

as it is a driving force to language learning. Studies have shown that learners' identities can

influence their language learning strategies, attitudes towards the target language, and willingness
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to engage in dialogic activities (Norton, 2013). For example, learners who regard themselves as
competent speakers in a language may demonstrate higher levels of confidence and participation

in classroom activities (Kanno & Norton, 2003).

In a South African context, the study of identity within language education is especially rich and
complex due to the country's diverse linguistic and cultural landscape. This diversity within
English language classrooms have created a need for languagé@tpractices that include and
empower | earners from di v e ridemityis anlimportarapartdfi ng ui
both CRP and creative writiig ( Br auer , 2024, 70) as it rel at
world and their place/role it It is important to incorporate learners' home languages and cultural
knowledge into the curriculum to promote positive -sslfeem and a sense of belonging.

Social relationships are crucial to how one c¢

and the understanding of their relation to th

relations exist, depemisi mg darhehaw sarbg eicst ifvriatny
through Rarcgpuwaee.tualization ofundguhajreyct iavnidt ydy
|l eaves room for the view that i ndividuals ne
(Norton and Toohey, 2011) . Therefore, I dent i
|l earners dynamic opportunities that are trans:
through narrative and exprgsairens nofercoinaoect
by personal experiences, societal influences,
|l dentity negotiation is a cruci al aspect of |
settings where | earners navigate multiple |ir
process involves | earnersatiacesyei probademgntho
themselves, how others perceive them, and how
contexts (Block, 2007). Il dentity negotiation i
where | eartreecosmphegxgédinguistic and cultural i
| earners construct hybrid identities that bri
highlighting the dynamic nature orftiitdyenrntagot i(éd
wi || be illustrated in the data sections of t
mul ti modal i ntervention of this study.
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|l dentity is not an individual construct, and
societal expectations (Norton, 2013) . Pavl enk

| anguage proficiency and idenoifty amigglalgieghtcu

identity in educational contexts. This study ¢
interplay between identity, | anguage, culture
|l anguage | earning environments.

2.6.  Critical literacy

Critical literacy is a transformative approach to education that encourages learners to engage
deeply with texts as critical analysts who interrogate and challenge the messages embedded within
them. Critical literacy seeks to uncover how language and communication shape social norms,
identities, and power relations. It positions literacy as a social practice, intertwined with issues of
ideology, equity, and justice. In doing so, it offers learnerstdbés to deconstruct dominant
discourses, recognise thewn positioning within societal structures, and reimagine possibilities

for change.

In this study, critical literacy serves as a foundational lens for exploring how learners use
multimodal storytelling to create and conv@gries andounternarratives with a social agenda.
Critical literacy has expanded to include a broader spectrum of semiotic resathiobsinclude

visual, auditory,performative,and digital modes of communication. This multimodal turn in
critical literacy is particularly significant for addressing the complexities of contemporary meaning
making, as learners increagly engage with and produce texts that are not confined to linear or
print-basedmodes By incorporating images, symbols, gestures, and digital tools, critical literacy
becomes a dynamic framework for interpreting and producing stories that resonate across diverse
contexts and audience3he integration of critical literacy with multimodal storytelling is
particularly relevant in fostering learners' ability to critique and reconstruct the-salioal
landscapes they inhabitheseframeworks encourage learners to draw on their cultural, linguistic,
and social repertoires to produce artefacts that challenge dominant ideologies and foreground
marginalised voices. Through this process, learners are not only interpreting existingsesco

but also contributing to the creation of negcourses and literacy practickst advocate for

inclusion, equity, and justic@herefore, gtical literacyaligns with the social agenda of this study
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by empowering learners to position themselves as active agents of change who can speak back to

power(Govender, 201Pand reimagine their realities.

By engaging with the work of scholars such as Janks (2010, 2014), Luke (2000), and Vasquez
(2014), this section explores the nuances of critical literacy theory and its applicability to
contemporargocial andeducational contexts. It further situates critical literacy within the context

of this study, arguing that its focus on questioning, critique, and redesign provides a powerful tool
for examining how learners mobilise semiotic resources tostmafes andounternarratives that

challenge systemic @quities and imagine alternative futures.

2.6.1. Defining critical literacy

Criticalahieeobheyngsrépertoire of practices o
bet ween the micro features of texts and the n
power relations of power Woarkb etBOoA@IBankes a e

critical as atnlad yhliidddarhaitd qqallesgiiomnsof texts
and to denaturalize 7"6c(O2ninbIdG NOX5 £exd a sss unneputtiroanl

t exansul ti pl e meanings that aim to position rea

(GovendeSi,nc2e0 1t9¢xt s are not neutral, those rea
eit hiedemratsity categories influence whaw ikn didwi
soci al i ssues and power Janks2GD6é)offersnasnodeforenticalar e ab

literacy educationand “argues that the theoretical concepts in the field of critical literacy:
domination or power, acses , di versity and design/ r@design
These components work togetheatwlyse a text, inquire and critique, and thereafter redesign to
engage with transformation. This modeghlights thatcritical literacyinvolvesactivelearning

and engagemenmthich leads towards social consciousness and transformation.

Critical Iliteracy is a sociocultural concept t
and power by focusing |l argely on “dominati on,
hel ps “us read the teaverythay kiohstEXa@&mainkifireg D |

i ssues of power is part of theadcdridggscailsdudsra
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ower dynamics across |l anguages and this
onment as difference amongsat kéecadeats icm@
anks, 2000) . It is an education tool th:
critically” (Janks, 2014, 349) by inqui
i n positionig gs opceiogpll en aarnnds ,r eipd eoadluoccg ine s, ¢
highlighting that no text is neutral. S
eligion are social constructs thalthegi ve
mo d a l storytellimgoinesr eenptoiwemn i ng mai gi

sent themselves ieexrcdadatdiiveatemdwnwigiuah

a platformitmcdetdldevidthecir e, sper sesahbhniddent i

cal |l iteracy views | anguage as a soci al

intain or transf oQrm ttihceade Iliistseweasc y( J anrvkos ,
defined as the “capacity to make approp
or team work, which is based on values
ct, dignity and meanismgfudld reenlaatlieo-ncsoh il pesc
ng throwghtprategdsead ogle, respect, i ncl
onabl eness', that is the willingness to
r fr’om Wanlekés7 4J0)o\anO TBi s creates spaces for
ities and | earn coll aborati vel ybei m «olrd g

ro you shoul d als k Whhe dfiadl Itdhvei (d exu e gdteiso rgs
at the |l anguage, the i mages, the sound,
benefits if the iIimages is designed in th
anguUagéankedRea983 gueltd ) potsetrmtaidasif ofronrat i on

cal |l iteracy offers creates possibilitie
o small to have a | arger i mpact el sewher
i mportant for educators to develop “the

actice to do critical200pg,ebmdqgy wWamksi woa
wor k that ofThe sf ifroutr fcompoerendrs,|l dnguag:e

age i dentity and difference, the third o
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representation or design across a rarge gof os e
transfbdripdaanas, 2014, 350) which offers a rai

|l iteracy. Critical |l iteracy is also important

are now predominantly multimodalint éeéneagtuagke w
noting that power i s negative in this context

Critical |l iteracy i n Ppr.ackMalke neremdecttioormsl Ipe tl
i's going on in the world and their studentsodo |
or as | arge as the international stage. 2 . Cc
can fei ndftor mati on. 3 . Explore how the proble
a careful examination of design choices and p

i's di sadwyntianpegi ni ng the soci al effects of wh

|l magine possibilities (danknaki 2gla, pd50) i veE
critical Il iteracy has the potenti-mdrlfdrpsokl an
and transformation to enact social change thr

Luke ,438860) cautianfear mglaa nfsdr “6doing6 Griticaea

whi ckRaewer i tical |l iteracy to a prescriptive fo
pracihiesmmphashe i mportance of flexibility and
critical |l iteracy theory provides valuable fr;

dynami c aspdecaiofnite x h a tnuarkei ngf. meantihnigs study,
traditional, ' inear applicati encsooftepti if c anlul
storytelling. This approach embraces the uniaq
standardi sed processes oifntaengalayisviesn seenfds eani lod w
narrativd hhesonereces brasgr Remmlidre than explici
met al anguage of <criticaledddwrrage ,|l dzduarive ptno |
stories t hat chall enge domi nant di scour ses
met hodolcogy ages amn@d stoa meiptaxt es f or new cogniti
semi ot i c whisghalsilelairtmeerssngage critically and cr e
and the world around t hem.
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Critical literacy has a social justice agenda (Comber, 2015; Janks, 201&$, dwtitiquemuch

of the literature and practice sidelines or lacks engagement with imagioedativity and
affect/emotion (Mission and Morgan 2006; Lewis and Terney, 2013;Mendelowitz and

Govender, 2024) 1 i s cr i tdiqsuraedg'@ffdrect i ve responses to
backgrounding of aest’he{ Men dteel xotwsi t Tharefor@ 6 1 @ a 1 |
conceptualising criticality, creativity and affectiaterlinked,Mendelowitz and Govender (2024)

trace criticalcreativeaffective moves during analysis and redesign of texts which foregrounds
“affect and imagination in critical literacy (CL) in order to open up the possibilities for creative

and affective engagemént @t all for a affective turn in critical literacy.

Emotion is often separated form cognition in schools and regarded as something that is irrational,
however, Boler (199%tates thagemotionis located in &socially and collaboratively constructed
psychic terrain (p. xxi), emerging dynamically through interactions between people, objects,
narratives, beliefs and histories (Micciche, 200@}ed in Mendelowitand Govender, 2024, 2).

Affect is important in critical literacy, particularly in a study like this that involves multimodal

storytelingbecause* [ t ] o study emotion allows us to ex
ideol ogy and internali aesdaffédelcitng”™ (“Bwnl arn,t elg9
experiences, identities, histories, and resou

t hat we and our student's (Meinmdeg | toovi t,28 2athidn @ an
The storieandhtheaways$soid which they are told
feedmd this can either cause r®le samngues ot h at
i mportant “tcaeasi akel isplaces to develop flexibl
invol ving emotional breadth and exp) buation
empower ment i's also i mportant through resist.
Ther elf carregue t hat emotion and affect sbheounlgd e x

acknowledged as part of the resources that | e

Just | i ke Govender iand hMen exlp @midizsZ ft @20 D4e)mot i o
provided by Boler (1999) to include desire,
sadness, anger, ambival ence, and confusion (t
to be a partied elmamlty aismpdrn tsamptoi nts to what st
dreams, "@2Tdh ef em@ornrse nt of contact (Ahmedeahbl4)
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ot her and their stoanaesthiss dohappes btyh d hdkierr e dtei
Their pibessitrieosn t he audience of their stories i
emphasising that no text is neutral. Therefore
resort totowacdnewsy' rndcAhmed, 2014, p. 8).

2.6.2. Critical literacy and positioning — counter-narratives and speaking back to power

“Critical literacy is an orientation to teaching and learning language that understands language

as a function of ideology and power ( Go v e n d e The practicd 6f ,critical)literacy
deconstructs texts reveal constructed versions of realiftgxts are designed and understood from

specific positions relative to identitisgich may resonate with readefigivers,or it could create

forms of resistance that move them away from the s comes down to positionality, and
individuals read texts and the world in accordance with who they are, the emotions they feel and
the experiences that they h4&t udent s must be able to communi
hold different( Wpetrispieme i v esnddeing agem ® ,lister2 &Gnd 4 )
understand different perspectives is important as part of the critical literacy disedhicée

learners should be able to oL e wi son et al , 2002; MzpLeanuigrhg i n
classpaoedisftfoer ent perspecti ves eesxtpaebrliiesnhc etsh a
val aedl, t hi sawarmrharcessowin Ive &fwhpaj ait dGojlabaza@ve 5 ) .
multimodal redesign tasks enable learners to draw on a range of ideological stances to make
meaningl Ar cher, 2011; Fajardo, 2015).

While critical literacy is often primarily associated with readihg analysis, deconstruction, and
critiqgue of textsthis study shifts the focus toward writing and redesidnich emphasesthe
production of multimodal artefacts arstoriestounterstories by the learners Through tle
emphasis on redesigacross multiple modeghe study extends critical literacy beyond text
consumption, enabling learners to engage in transformative practices that reimagine and reshape
thar socio-cultural landscapeg&ducators use countstories to explore race, class, gender, and
other social dynamics, enabling students to critique dominant ideolétpekg, 1993 Counter

stories are narratives that challenge dominant or mainstream stories, often providing marginalized
groups with a platform to share their perspectives. These storiestdisramant discourses by

highlighting lived experiences and systemic inequities that are often silenced or overlooked. They
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serve as tools for resistance, validation, and the creation of inclusive spaces for voices that
historically have been excludd@&Govender, 2019 Counterstories dgn with critical literacy

theory, andcan beused to foster critical reflection, challenge stereotypes, and develop empathy
affirm the identities and experiences of margsealiindividuals, fostering a sense of belonging

and resilience. They serve as acts of resistance against hegemonic systems, offering alternative
worldviews and reclaiming narrative powdiéndelowitz and Govender, 2024i) theteaching
intervention of this studyhese countestories arghen deconstructed and-designedacross a

range of modes using resources in pluralistic and transformative Jeajs (2010) and Luke &
Freebody (1997) emphasithat while deconstruction is an essential component of critical literacy,

it is only the first step in a larger process aimed at fostering critical consciousness and
transformative action. Deconstruction involves breaking down texts and discourse®verunc
underlying power dynamics, biases, and ideologies that perpetuate inequalities or rearginali
certain groups. By identifying problematic issues, learners develop the analytical skills needed to
guestion and challenge dominant narratives. Howeverpistp@t deconstructiooreateghe risk

of leaving learners in a space of critique without offering pathways for change or empowerment.

Thereforeafter deconstructiorthe concept of redesign becomes crucial.

Redesign builds on the insights gained through deconstruction by encouraging learners to
reimagine and recreate texts or discourses in ways that resist oppression and promote equity.
Through redesign, learners are not just passive consumers or criciafenarratives but active
participants in creating alternatitexts, for example, countenarrativesthat reflect values of
inclusion, diversity, and social justicRedesign includegeconstruction which anags how texts

encode power relations, stereotypes, and ideolpgiesreconstruction which produassw texts

that subvert or challenge the original messagbsrefore, there is a link between courgtaries

and redesign, but every redesign is metessarily a countstory. In order to be a countstory,

it needs to address and challeagé/or disruptiominant representations of power ahstourse.

Nor man Fairclough’s (2001) mo dfgure belomoffeGrai t i ¢ al
model for countestorytelling and redesigby using“the function, form and power of language

to develop their own capacity to read and construct the world aroundthesnGovender |, 20
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Text (Description)

Conditions of Process of
production and production and
reception reception
(Explanation) (Interpretation)

Figure 2: Critical discourse analysis modatlapted from Fairclough (2001)

Faircl ough’ s defoRdirdies )riticed aidcedrse analysifie model provides a
framework for examining the relationship between language, power, and séceety.r c| ou g h’
(2001) model provides a valuable framework for understanding how discourse operates within
social structures and how it can be used to challenge power relations, making it highly relevant to
the critical literacy dimensions d¢iiiss t udy . F a i rdienensiangl modedffets la way e

to analysehow multimodal storiesare produced, interpreted, and situated within broader social
contextslt provides tools for analysing how discourse both reflects and shapes social structures,
ideologies, and power relatiadsa i r ¢ | o u g h ' ‘utlmes that movihgfrond degcription

to interpretation to explanation enables a text analyst to see how the grammar of a text contributes
toward the whole meaning of a text, the intended meaning by the text designer, the possible
meanings that readers/wiers can make, as well as the ideologies that shape meéanings
(Govender, 2019, 11).

I n relation to critical |l iteracy and position
on the role of discourse in both reinforcing and contesting power. By enabling learners to create
counternarrativescrosspollinating multimodal storiekighlights the potential of texts to reflect
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societalnormsandal so t o resi st and reshape them. Fairoc
thsstudy’s aim to empower | @Gavender,r2819)usiag tleipe ak b
multimodal texts to challenge dominant ideologies and assert alternative perspkctemss of

speaking back to powéGovender, 2019) F a i r @00Db)notpoh of siscourse as a form of

social action supportsny approach to foster critical agency among learners. Through the
production of multimodadtories learnes actively engage in reimagining identities and contesting
marginalsation, positioning themselves as authors of new narratives that critique and disrupt
hegemonic discour ses. (200l)agument thag dissourgelisnbtjustai r c |
reflection of social practices but a means of transforming thkem.i r cl ough’ s att en
interplay between micktevel textual analysis and maeevel social structures paralletay
study’s examinati on of setharWnguisticdcultural,candanultimodala r n e r
resources to addr ess sy snulemodatstoiiesashotrepersonaBand f r a mi
political, myst udy bui | ds (2@0h)insklt into thé waysgdiscowrse mediates and
negotiates power, making critical literacy a tool for both individual empowerment and broader

social change.

“Critical literacy as implemented in classrooms has two components: 1) deconstructing texts
through critical analysis using the CL toolkit of analysis, and 2) redesigning texts, counter
storying (Morrel, 2008) and writing back to power ( Mendel owi t z and Gove
Deconstruction and redesign in critical literacyhas en desacei bedt asn pract.i
2008; Mor t bht , icBloubrBdeetss c esumotreyrt Ehlm ng2009) and
a c t Readesign and countstorytellingis meant to develop e a r so@at corisciousnessd

lead to social actionr changeas part of the discourse, but it is important to notewihée social
transformations are the intended goal, it may not always occur and instead, individuals who engage
with critical literacy may have a personal transformatiat enablé practices of seeing, and the

continued development of a critical conscioushes§y Govenfd.8reca2@k9t exts sel
at the expwhmisehoénablhes spower t o wor,kr catcircoasls

l iteracy interventionsl|l saonotta @uestiiden 0o prpeog it ut
textual representations that do not; cGoorvreensdpeorn,
20)1PBhi s creates rtelirdekxei M ee aer xnpeerrsi eanwcagasa do ft htolsesi |
of otherssooinkel amsononhmenpsobl ematic when po\

nor mal i sedt iammedd go unno
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The way that we rnneadndmod meéelsibyn otuextbel i ef s, [

insecurities, as wel |l as the dominant 1ideol og
(where | anguage and meaning are intrinsically
are already present in the texts (the worl d)

cannot necessarily act i n"mdrGeovequiceGabkRkddd®dnd 1
(2019) receammergd sbasoph | thh  pionwtea irvnépsg at s i n ways
reveall how power and i deol ogy get $ jHen csoudgegde sit nst
deconstruct iasn aa mte arnesd eosfi gspeaki ng back to pow
in ways thatamd ees@adjiade rnyd ifthuys,'t di f f erente and
(6).

2.6.3. Design and redesign

“ e]lxt dessiagmeans to "cdrcotvremnatantdh & 0vi@rjlld) ei t he
or mapmolali pmawer cr el ati onswhaennd dreespirgensi enngt aat itoenxst
l'iteradnwefecus | imited focus on Itéa&r ruesnmrs toif c ar
Il it er aci es DdsignhamcredesRd@redmpprtant componestof multimodality and

critical literacy, particularly when dealing with multimodal tewtsich involvesinquiry, critique

and then text productionbut across each of these frameworks, redesign is conceptualised
differenty. Janks (2014, 350) notes that critical I
guestioning everyday texts, i deol ogies and tF
cri twhgesne readi ng and, dedsd §ristirsucntoitn ge ntoeuxgths f or
interrogate the world; they need to develop a

for redesign

Writing is a term that cannot be associated with all modes, for example you can write a story, but
performance cannot be regarded as writing. ThereJarks refers to design instead of writing as

fi[t] he word 'design’, unlike the word ‘write’, does work across multiple modaiitiekiple forms

of meaning making osemiosi% (Janks, 20062). Design includes imagininghe designand
producing the textbut the boundary between design and production is btueyto ongoing
revision and redesignhich is part of the critical literacy discourag no text is ever neutr@dress

and van Leeuwen, 2001; Janks, 200&aking both a Freirean and Hallidayan understanding of
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language and textual design, it becomes possible to see that text designers can choose what and
how to represent the world by making selections from the range of resources offered by available
ways of communicating: from word selection that takes into wattcthe effects of particular
connotations, to how bodies are arranged in images and artifacts as objects rather thari people
(Govender, 2019, 6)Therefore, the resources that designers chose to include are used to
communicatend reinforcaneaningwith the intention of positioning the reader/viewer towards a

specific perspective.

“Because all texts are constructed from a range of semiotic options, they can be deconstructed,
unmade, unpicked and thereenstructed, to offer a different representation of the worldl J a n k s,
2006, 4).The process ofleconstruction andedesign captures the work Bfeire (1972)who

speaks about writing, reading andwating the world and the worébr moves towards social
transformationln practice, educators and learners work with reading a text, deconstructing it,
followed by redesign of the teXbeconstructing texts involves taking a text apart to understand
notions of power anddentity are constructedvhereas reconstruction involves making ethical
judgements to change the text that it corrects problematic representations and designs to make

it more socially just(Mendelowitz and Govender, 2024anks, 2010 However, every
reconstruction presents new positiafigower relations which makes the cyofedeconstruction

and redesigan ongoing one.

Jankg2010) and scholaxgho draw on her critical literacy modgffer a rationatonceptualisation

of redesigrwhich excludes affecCi t ed i n Govender aschdlarswerkithe | owi t
within the criticatcreative nexus (for example Mendelowitz, 2017; Enciso, 2017; Mendelowitz et

al., 2022; Vally Essa & Mendelowitz, 2022; Cartun and Dutro, 2020; and Mendelowitz, Ferreira,

& Dixon, 2023a), imagination enables thinkingjrme and doing beyond the current conditions

of oppression, marginalisation, and even privilege (Govender, 2019aj 3 ) . By wor ki
deconstruction and redesign in Aegid ways that irgrlink the criticalcreativeaffective nexus,

it openscritical literacy practice taew possibilities thaenable learners to use themultiple

dominant and ncdominantresourcesicross a range of semiotic modesaastruct texte ways

thatare socially just that shift power dynamics.
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In this chapter, | have outlined the theoretical framework and reviewed key literature that
underpins this studyparticularly focusing ommultimodalty, storytelling, critical literacy, and
identity construction. | have highlighted the transformative potential of storytelling as a tool for
fostering agency, criticality, and social justice. The review foregrounded the significance of
multimodalcrosspollination with acritical literacyredesigrfocusas mechanisms for challenging
dominant narratives and enabling learners to reimagine their identities and social tbeditigs
storyteling These theoretical insights inform the |
multimodal texts as sites of creativity, resistance, mpdning makingThe next chapter moves

from theory to practice, detailing the methodology employed to explore how learners represent
and mobilise their cultural, linguistic, and social resources in storytelling. It autlweresearch
design, data collection methods, and analytical approaches that align with the theoretical
framework and literatureliscussed, ensuring a coherent and reflexive connection between the
conceptual framework and the empirical investigation. By doing so, the methodology chapter
provides the foundation for understanding how these theoretical concepts nsatémiaie
English language classroom where learners are expected to engagerasspollination

multimodal storytelling interventian

103



gﬂv/&tw 5

METHODOLOGY



CHAPTER 3: METHODOLOGY

This study involves working in tamdamghwiat hs o
cul tur al approach to THlBnmngl icshhaplt @mg uocaugtel i Inear nti
framework employed in this study, which explo

intervention to create multiple entry points
|l earnings atdetraviee account of the research

met hods, data amal yedihgd ,c alli miotnasti idemrsa,t i ons.

3.1. Research design

Il n this study, I used a qualitative researct
mul ti modal storytelling to draw on their pl u
Qualitative research i s pandteirculaad| g-ompitteeed thc
phenomena, as it prioritizes depth over breac
experiences, i denaki hgeproapsdseamseafiCngswel | & P
Austin (2015) prrootaec,h egsu aaliim atoi wencaoprer why i ndi
in particular ways, providing insights that

empmmasithe richness and multiplicity of | earn

tradition
Ormrod, 2010) .

s recognition of the | ayered and m

Key features ofi ncdaldiesa@ehtagdeonesygawhip peopl e h;
feelings that mi ght @$%eecont aed waytsdtihiegyc Wk héar
Aphenomena that occamds mudnyaitnugr att h osseet t p mg s @ me
compl ¢xeedy & Or mialddsl gn2®WiQ@ h the study's objec

a thorough examination of | earner s engageme
cl assr oom, providing a holistic perspective

intersecbobdiuctiloem of creative narratives.
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hin the qualitative framework, this study
Gr ade 10 Engl i sh Ho me Language <c¢l ass. C
estigating unique instancessiaoaf ddath tadcbo
ailed understanding of the phenomenon bein
hlights, the caseitseadidyoapppbachng st welin
texts and broadecht hsotadei dghamoesewomns)] ang

mul ti modaAl casergtetdyiagproach provides the

complex interplay between | anguage, 1ident
ake, 1995). Multimodal storyteliahigyisi noa:
ctice shaped by the diverse cultural, 1ing
e study all ows t he esess ebayr cehx atnoi nciarpg utrhee tphrios
memaankiinngg choi ces within the natur al cont e

ention to the specificitiescoriomihe Isearomdr
wi ng howiftoarnhert storytelling practices.
efact s, and | ived experiences, the case st
entation and commitment to recogneéesioigreasd

identity performances.

s study is framed as a phenomenol ogical ca
|l earners as they engaged in multimodal sto
tural , ' i ngui stic, ankexpoeisasl afdeacirn candt @
phenomenol ogi cal di mensi on I|-malsi nign atshei ts
erienced and interpreted by t he particip
ticularly 1 n girtosunidretde ri mr d thiev é efl dremh, tihsat e x
textual, and mediated (van Manen, 1990; Sm

study is shaped by key phenomenol ogical p

I ntentionality: The i dea that all/l consciou
viewed as an i exemteisemaln aantd sfocsallf engage
Li feworld orientation: Learners were invit:e
and emotions, allowing insights into how t
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t hemes and patterns to understand what it
affective practice.
Reflexivity: As researcher, I remained att

and role shaped the resear chc @mrstcrewscst,ed.eco

case study design provided the bounded c
guage classroom within which these rich exf
entation allowed me to move beywmder rosbtsaenrd c
tional, rel ateloamtad d @inme nisd eomtsi t ¢f |l earner
nomenol dgy,uswlsi om "under standing how" human
tton & Austin, 2015, p. 226), provides a f
resentations of their realiti esar e deonltd taicer:
tiple modes, encapsul ate complex,di meltiel a
ourlciesed agspwel enasst heirheowotlional ities \
entral feature of this-retsedy clwas , ma pgasit i
to engage directly in both the fTahciisl irtoalte
ol ved designing and i mplementing the story
rners’ interactions, and documenting their
s insider role enabled me to cultivate a
rners couwdtéxpangmage, identity, and creatf
earcher positisoanted partcircali aaly awel Ipart i
earch, as it allows the r esteiamighpeta pteod aogbosgeir
roaches responsively, and form more nuance
nrmalgi ng processes ( ZRurcihmg rt KRe Nsotf d rkyet, e 1210i0rg
di fferent groups nfgoargebrwietfh ptehreino,d swhoefr et il
cussions, asked questions, and conversed v
| ogue. This provided a holistic experience
ear ch pr cecenses awh iicrs iggahvt i nto thENngeagiemrgvor
ectly with | earners provided an i mmersive

their storiyhtel $i ggi fpiroareces egf the tkRa@arner
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classroom, as they reflected broader aspects

sociocul tur al real i ties. -bBlsiedd alcitgrwvmdentes batnw
external worl ds i s essenti aelxiftoyr oufn dtehresitra nndairnr
Al t hough I took on the role of a teacher, I m;
with the participants, ensuring that my dual

Thi s detachment, combinedi nwi thasgsmsyr oaaet | dvies ciur
coll aborative activities, all owed me to si mul
critically on their emesgaemdheararmalte veas gihweo
pedagogi cal annds i @ama&| yotfiemtaahbel dstguednye t o cul t i ve
classroom dynamic while sustaining analytic r
2001) .

Whil e my teaching position allowed for <c¢cl ose
dynamics that could influence participants’ r ¢
an open and inclusive cl assragedethasheahetr kah
participate. I al seremaiect aionme da ndn gdoa cnuigme & ¢ ke d
assumptions, and interactions through fieldno

prior relati omsamitp ,wiwhh cthh enh ed gpretdi ctio est abl i st

and reduce potenti al bi as. Thi s dual rol e,
pedagogi cal and research aims of the study, a
| eas nemgaged with multimodal storytelling 1 n ¢

3.2. Research site

The research site includes one public second

Johannkesbanducted the study with one class of

and | was not an educatwori adepdsdastddoarie,s elau tc |
was conducted at a Quintile 5 public high schc
5 schools are generally c¢l assi f-qeidntais|l ddescleaool
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they often serve | earners from households wit
regard, the school could be considered rel ati
educati onal materials, awdvewgertahé {tesmitptio
a more nuanced understanding within the South

even wit-dqquinnthiilgdneschool s..r Mhourecedecosmpmaroeditso

it accommodlae¢@snear dpoeuls&ti on, 1incl wdiomg mgtcud:
backgrounds. Some | ear niemrcso me nfea rhirloime ani dwdH iel & ¢
surrounding areas and townships, navisgbhttnhnegrc
schooling. This heterogeneity of backgrounds

explore how | earners mobilise their pluralist
The social justice orientation of tihncso nset uadry

undre;sour ced school contexts. However, t his

pedagogies foregrounding sociaal muugt imoal,al i ¢ém
are only appropriate or i1 mpactful I n such se
pedagogies are equally relevant dmdomec essharoy
Privilege, i n tahties tchaes ene eddo efsornolte anremger s t o €
power , and representation, nor does it i mply
access. This research takes the stance that m
beruitfully i mplemented across a range of sch
|l earner s’ diverse semiotic repertoires and |

makers with access to multiplepmodefoamnntthdsec

be validated and explored i n -edurcamiionadt esgdrt
Thus, the school’'s relative privilege does no
ai ms. Rat hean daxtamilnatwisonf oof how such pedagogi
affective, and agentive engagement in a broad
The school is |l ocated within a superdiverse
mul tilingual, mul ticultural, and multiracial

attend ttTheshhgckocbbol represents the pluralisti
l earners from varied |linguiBrnglci,shtuild uraubghtar
Language at t hi snoddhhadnde,rnsetvesnpedloulgmgl i sh as
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but mwmawvherety of | anguages, incl udiPmog tiuggiuzwsleu
This often reinf-oukcesgr alomamant i Aggl etic 1ideo

envirowhmeat pasttern comua@lsechmahy @xr oss Sout

The selection of the school was strategic as
from race, cultures, gender and sexawaltihtiy, sltaur
aims to integraned dieperseiresoiumncDesegltios hanl & mgs
pedagogies movement’' that began in the 1990’ s

2017) the notion of engaging with | earners c
approach,i nswpreltamld¢lyassenbmseyi asthearders can
di verse funds of knowl eRlygewarsk ian gr ewsiptohn sd ivwee rps

domi nantcobnpkitghdgearch site epitomises the c¢h;

with fostering inclusivity and <critical enga
mul tilingual and multicultural context ( McKin
Academic | essons in the English c¢class are mos
approaches, par i tptreitnats dgd elssithg t each, but t !
conversations with the educator and other staf
t heéemaching to i nccluddteurnaulltyi nmoetl @l vcaann & earpspa toiaccr e
English teaching staff, the faculty expressed

l earnersomanedmpgdrear gemahds enodl @kxpd ailn mi hati ons
transforming their pdedagogiacdlackppéod&nihbevinea e
i mpl ement significant and i mpactful <changes.

3.3.Participants

The participants included 27 Grade 10TEegl i sh
| earners were bet welehre tphaea ta gd g anft sl Sveared i In6 .t h
Training (FET) phase of schoolil ong, rgh id cellad mrec |s
in the study was a conscious selection due t¢
repertoires to engage with contemporary |I|iter
they were selected as partyi cmagtacnhtesd ftohre tchriist esr

range of diverse backgrounds, amd t hAerguwgeecl
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participants, detailing both
exactly as Ilraencporadgeed liong st hien t he
their home | anguage have been
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gender

i n
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di f flelre ntta kkineo Wl eeldgve slysw s ntsh e
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det ai
The

reptfeseatimgat hei emsl ©

home

guestionnaire.
highlighted.

PARTICIPA | GENDE | RACE | CULTU HOME SOCIAL
NT NO. R RE LANGUAGE LANGUAGE
1 F Colour Cape English English & Slang
ed Malay
2 F Indian Indian English English & Slang
3 F Black Xhosa Sesotho & isiZulu, Sesotho &
isiXhosa English
4 F Indian South English English
African
Indian
5 M Indian Indian English English & Slang
6 F Colour Cape English & English &
ed Malay, Afrikaans Portuguese
Indian
7 F White | do English English
know
8 F Colour | Coloured English & English, Afrikaans
ed , Afrikaans (slang), isiXhosa,
Nigerian isiZulu
9 M Indian Indian, English & Urdu English, Urdu,
Mauritian Slang
10 M Indian Muslim English English
Indian
11 M Asian, | Emirati, | Arabic, English & | English, Arabic,
Arab Saudi Urdu Urdu
12 M Black | Tsonga | English & Tsonga English &
Afrikaans
13 F Black Zulu isiZulu IsiZulu (slang) &
English
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14 M Mixed Sotho, English English & slang
Indian
15 M Black Venda, Venda & isiZulu English, Slang,
Zulu isiZulu (slang)
16 M Black | Tsonga, | English & Tsonga English
Sotho
17 F Black Zulu, isiZulu & English English, Slang,
Xhosa IsiZulu
18 M Black Sepedi Sepedi English & Sepedi
19 M Black Zulu isiZulu & English | English & isiZulu
20 M Indian Indian English English
21 F Black | Congole | French & English | English & Slang
se
22 M Black Zulu isiZulu isiZulu, English,
Tswana, English,
isiXhosa
23 F Indian Indian English & Hindi English & Slang
24 F Black Sotho English & English, isiZulu &
Sesotho Sesotho
25 M Indian Indian English English & Slang
26 F Black Sotho, English & isiZulu, Sesotho &
Swati Sesotho English
27 F Colour | British, English & Slang, Looser
ed Griekwa Afrikaans English & formal
English
Most | earners were of South African nationalii't
and international regi ons. Majority of the | e

and from the cohort of 27n@rastwereaBhglioshl fio
speaker s, while 18 (66. 7 %) of these | earners

| angulahgiess.i s i ndicated in the pie chart bel ow.
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LANGUAGES SPOKEN AT HOME

9 learners

33.3%

18 learners
66.7%

H English  m Other: Official, heritage & foreign

FigBreLanguages spoker

These statistics indicate a problematic misma
|l anguage of teaching daodr émadni nbewhssteisf Eh

encouraged the use ofusnddti hgqnebhealente per.t oi re

During a cl ansasl edi]secaussanseipooessed that his cul tur
speaks at home are different. He is a member
He shared tslhoatethpmpeasksl yTsonga withnaodlswafyast hel

communicate effectively in Tsonga bedqd&usd dt he
not es, TOR2) i s an i n%ciecnattuiroyn, tlhaantg uiarg etshe azh o
associated with cultur al identities anded hat
alongdfiede heritage cultures and | anguages. T
assumptions of the | earners’ identities, and
they are and the constructed identities that

Refl ecting on the questionnaires thamowret eofco
ti m@eonntli gi t al applications was confirmation t
significant part of their home and soci al I it
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purposes (Questionnaires, 2022) . Therefore, n

essential component in the design of the | essc
of |iteracies to include anul mednoaladst gpnsempa
practices that are part of youth culture. Th

expressions that are responsive to and sust
experiences thaexmagngmgementramd production (
2017) . Contemporary |literacies suchS'caesntuuagi al
pedagogies as it I's |li-eakteeem oandarmteeséstidew

contemporary cultures.

In a questionnaire, the cohort of 27 learners who participated in this study were asked about their
modal preference and they could select more than one option from the list. 26 learners indicated
their preference to use videos during their learning; améegs indicated that they want to use
visuals and images during learning; 23 learners want to use audio modes and music during their
learning and 18 learners indicated that they want to use their bodies and space also known as the
kinaesthetic mode duringearning. These preferences were taken into consideration in the
methodological design of lessons and text production activities within this study. The storytelling
activities focused on written and performative modes, and the Instagram post engagéelialith

and written modes. The figure below illustrates the modality preference statistics collected from

the questionnaires.
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Multimodal preferences
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Fig&reMul ti modal pre:

These statistics indicate modal preferences
|l anguage | earning, and it suggests a need for
due to high | evels of prefmordandcd yamcdant lae dpamd
support | earning. During an interview with Ch
that she is aware of a multi modal need and pr
include mulddsmodafatler edswruirngt heredsasdi mgc b etca
it's almost unrealistic, so thehedaoheéeémciomtpeonrai
Charlotte is a young educator wit hmhcdkmlowltedrgeed

t hat her | earners have dif flerternyt tnoo dag p rroeagcuhi r
styles of | earning so, we have a | ot of <conve
and then. | try [to] engage them through writ.
l earners whd svrrugaqlge Wihey ol | have an opport
Those | earners who are a bit more shy,” theyo
(Teacher interview, 2022).

lis obvious that Charlotte i s aware of the diff

mul ti modal approaches to pedagogy, however, S
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nstraints, skills that need to be taught an:
presses val ue i n mul ti modal pedagogy, Ch a

obl ematic because she vVviews iintt oasl emrmhomm, o

nceptualises it as a means to make | essons
dagogi cal t ool to aid | earning and develop
re appedlhiengr edseceetfpeaitncor porating it into p
nge of benefits fos tamgepgeal esaniog. oChwmul
sociations that mu Iftumimodal di emssoaratesgatd
nt exts.

comparison to Charlotte’s perspective of u
e |l earners did not conceptwafl Qses tmud rtn anordea,|
en asked in the questionnaire (question 5.0Db
ur English | essons?” a | earner responded by
rk better” ( Quemsetri odn)n.ailrne,s u2p0p202r t of t hi s r ¢
d videos werei nddigapeldarbyr engousets to f the part
Il ti modal repgoluriceataod ¢(Walslsy Essa and Mende
xt across different modes are required by t|
xts and pedagogy. Representations of the sa
try points for understanding.

om a cohort of 27 | earners, 25 of the | earn
r the incorporation of soci al media during
cause soci al media i s ammogé yparstedofl iy @utalty
ey engage with outside the classroom space
gage with |l earning that extends to various
guired t he olwe awmamegr shotua ssttahteey lspend on soci
e week, and most | earners tracked the dur at
age on their cel l phones which makes the
egshair esst rwAaireoggs t he cohort of iindividual q
clude 100 hours on Whatsapp, 100 hours on

uTube, 43 hours on Spotify, 30 heosutriso nonna i Rier
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2022) . These responses are in addition to ho
reflected in the data, soci al media i s a domi
Due to ethical const rdaigntosail aflmamdegdsi l@ea nagr aafbtl en
due to wor kitnlge wnd che sni anrod sgenres i ncluded i n
alternati vet lmeopglreesss sainadn sgenfr es associ atEdr with
exampl e, the I nstagram posts -bans etdlsemaidrdt etrhvee |
performative videos were recorded, but they w
such as YouTube and Ti kTok.

I n addition to these popular social media app
applications that range across different purp
guestionnaires include:

Digital applications used by learners

Application name: Purpose:
Musl im pro A lifestyle and pr @
who follow the | sl

conveys prayer tin

cal endar dat e, hal
mosque | ocations.
Bi bl e An el ectronic versi

One student engage:;

that he reads i1t *“t
Finch A sedrfe app that p
digital pet to ca

representation of
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roundingsani wiut lei
S app emphasi se:

ti meteos fHue to
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Wi
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de range of mangség

cludes Japanese (

app that all ows

Notepad

us

us

digital ver sion (
es this app to w
ed for journal a k

Il nki tt

t h
W r
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ousands of novel

fferent genres.

readinggi apepp ba

tten by new angd

Phot omat h

Th
or
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t h
pr
mu

obOmene t he probl
e app wil/l di spl

obl em, by showing

S app uses the c

tabl et t o scan

tiple approache
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scanned pfbosbtleepn asnt(

users the correct I

A mul ti modal | anguas
| anguages and prov

with | anguage | earnr

Among

An app that requir g

I't 1 s a game of t ea
set in space. Usetl§
pl ayers and attem

spaceship for depa
random pl ayers am
I mpmrsg focused on

Pl ayers need to fi

they get Kkill ed.
Chess A digital chess anp
which all ows him t

around the world or
Pl ayers do not havg
to play with each ¢

crosoft vi sual

An app that is usef¢
digital apps using

used by one studen

coding whi ch S 1
computer games, we
mobil e games.

Tablt eDi gital applications
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arning is not confined (tAndédres ong i aksddlrida anl
The | earners engage with soci al and di ¢
de reading and writing for pleasure and
oping knowledge andsusaki lslitsodbhyy ; asien dp e Mis
opment on apps such as Finch andgoBei eagl ;
s on apps |i ke Among us and chess; and ¢
ot hCGenre fp stehpechebenefits of incorporating so
already an establishé@QuesticomneaiTrheuss,| ez
ng at the data that il lustrates app usag
ds making | anguage | earning in school s

|l iteracy practiceisviwhyl andtailmi mgimnomai a1t

s fascinating to identify that tradition
to digital modes and that students eng
i tual identities. Thet hseoclieadr neermrdes dingiatgeel
mo d a l and digital l earning that happens
s such as digital |l iteracies and soci al

formati veabeldisntcgatdiemn s by oedevel op power fu

ni zing that meaningf ul educ a(tGloena sionnc,| u2d0e]
Duolingo and Photomath are applications t
Il gitisation that students can use to prac
pl e attemptyss anod idmpfrfoevree matn dp astuhpwao rt | ear
use of written worddsh,atf dlelldwed hkey uismag &
, and |l astly it requires short written a
digital applications are used outside ¢
porated into | eaning to aid understandi

age classrooms as someaacgfnitnige sk iddps amat ¢
) states that incorporating multimodali't
new or popular culture which can i mpact

mor e representative.
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3.4. Data collection
To capture tthhdeearobness ewperiencesnubhndmadel

storytelling intervention, the study employed

3.4.1. Pre-intervention:

Semwitructured interview with the educator:

| began the studythbycttcondédpipetmgiritehi &@%mi Engl i sh
as a baseline to understand the existing teac

the classsbomctArsea@mi nterview makes use of pr e

to allowing feplahabooatbypnt hedpartici pant ba:
devel opments (Dorsityreugt RrOdd )i.ntThrevisewniquesti or
as an appaedgxesandns are related to mul ti mod:
The interview aided me to gain an understandi:r
academic content and the kinds bé& pkdagbpgomad
teaching and | earning. The interview with the
data from the interview was used to substant.i
emerged from the intthovertsi emhatothefl eatr nem st
the | essons. The educator was not the focus
perspective was I mportant to consider when i m

part ofenthieon.nteryv

Di scussion and gquestionnaire with the | earner

The first interaction with the | earners inclu
of content and teaching approaches that they
|l iteracy practices, thesuse oful $ocenoalal meéditaral
was f ol Ifoancetdu ably qauleisda h omansaiused as demographic

dat a. The QappéenonxadMBiached as an appendi x t
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guestionnaires are wused to find out facts ab
(Dornyei, 2007) such as their |l anguage histor
|l iteracy practices and pedagomgi ¢thleyprspfeardenaoe :
The questionnaire also documented the | earne
practices that they engage with and preferenc
and | anguage/ s.urMdéie iimftomemagu eosnt icamprnai res was
the activities, and it was woven into the ir
particularly with regards to using modes and
their stories. Some of the findings of the gl

sections of this study.

3.4.2. Intervention

Mul ti modal storytelling intervention:

The multi modal storytelling intervention was
providing a dynamic framework to explore how
Grounded in multimodal andnaskaogi 0KuksarakOtdbeolb
Gr
t h
pe
cul t

p, 1996), the intervention was designed t

® O O
c

ir i dentities, cul tur al experiences, and

mative mondestbé Bhboeyvehtion | everaged

q
—
c O
—

ral , and soci al resources t o lcrwesaddk taher

Curri

(@]

ulum Assessm&E€MP)IPacluimeynt Stast eaemegnuisde( t o
speaking, readiinng tahned iwnrtietrivnegn tsikoinl | s

The

Nt er veadhioenveaitnead ftol | owi ng:
T Enabl e multi-moldiang meEBmde¢ mgr age | earners to
wr i tvtiesmm,a i apred f or mance) to express their s

creative agency and critical engagement .
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T Harness pluralistic resources: Allow | ear nc¢

r

epertoires, creating a space where their

mobssHi as academic resources.

T Promote critical refl ection and soci al act.i

(0]

a
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1) t
cl as

t o e

wor k
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n their l i ves, communiti es, and broader ¢

dvocacy.

mul ti modal storytelling intervention form
was conducted over a period of two months
hat were spread out ovede tliOmeE nagnldi si hmpH oenmee
S periods, making it an integrated part o
ngage meaningfully with the intervention
t hey prodwictend tvhees ralaicgandeedni ¢ requi rement ¢
Q®vipdndemic, which had a significant i m,

rvention and the overall data colleetion i

19ahe h protocol s, i ncl uneianrgi npgh,y ssiacnailt idsi asttiaonnc,i

nt e

cl as

acce

w a

whi c

c hal

enga

Each

stor

essS

soci

ts

me an

nt e

racti on. These measures, whil e necessary
sroom interaction and tbeutgpeakefplcatéab
ss to the school was highly regulated, anc
S unable to spend extended peurpi cedhsy avgietnte ntt |
h | i mi taendd tdheept s1c copfe t he i ntervention as
|l enges, the intervention stil/ yielded ri

ged with multimodal storyt-eobtl ¢ pgonemndietri co

stage of the intervention was designed t
ytelling while deepening theirTlha«pdoriads o
ons-pandicnrads g stories acfifdses med cheosd swauss erc
al semiotic approach to multimodality thel
component part s, woilrdkr nid e k htoavg et thhee rc otm
i ng, and under st andi nmgodiad whati cwaysar @ ars

rpersonal , soci al ahkdl ewiltttur aPricoemt&anxd sKo
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3)T.hrower Point slides of the | essonsanalr et haet tlaec

out lairreesas foll ows:
Lesson 1: Individual visual storytelling

Alhetalr ner s he cl ass parhkduntoit pat & dstuhbemit tetae ch &tchse ivi
for thithewstaedyaskddvwidtahtinwg an I nstagram pos

t heir identities and youth <culture. This act
contemporary | iteracy practice and provided a
By incdommored ements | i ke captions, hashtags, ¢
textual and visual r e stohuwrocuegsh ted etmeinlt spén aikrea

di scourse and yo.Htolwelviemguit $itei ¢ npnt agorriaglometgpeods t s
vi sual modes that mpms tlkabctktetdh ee ntgeangpelmeetnet owfi tthh e
has i mplicati onselwe iné nctrs qamulitw atsygn eess gary due
reasons of working with minors. ThiThiwislslonbe
of femed ospective engagement wit ht hcebd d taibtoy ad n d
actitwvhati esdDheé otwzehll e bel ow plnzn.udes the | esso

LESSON: 1 — ‘Showing’ the world who you are.
CAPS ALIGNMENT: (I nf or mall di scussion and con
writing and storytelling

LESSONOUTLINE: |[Representing oneself t hrough
activity. The participants
knowl edge of soci al medi a &
I nstagram post as a form of
must be a representa&poni bfs

the purpose of showing their

a visual narr atairreet @dkhpepted
digital devices, nornmn omhe bso
construct a visual represent
or using printed images to w
of a digital desai we.e r huasewa [T (
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t hat could include a range
symbols and emoji s. The | nsi
engage with cont emporaasoyn yaour
social identities and | itera
** NB: Working wi-mdhdé hwagedtue
concerns and ethics regul ati
When showing the world who t
the following categories (by
aspects of their identities:
f Cultures/ communities that
T Hobbies
T Likes/ dislikes
T Family and friends
1T Experiences
1T Home environment
PEDAGOGICAL T Identity affirmation and
FOCUS: f I'ncorporating home | itera
online forums for text pr
1T Developing cultural compe
contemporary youth cul tur
1T Decentring associations of
MODES: Engaging wit bt Hrgudchh V-jgeespea ke
l i nguistic modes.

Lesson 2: Collaborative written or audio storytelling

I n

addr essi a soci al i ssue r

ndg
of engaging

and become
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whaoemonstrates how everyday interactions and
foundation for a curriculum that encourages Yy
aroundluskeema col |l aborative a@gppoownctéel tong hist s
li'teracy and Iaegttagg havehehRfited to proce
maki ng with an emphasis on what texts mean t
it to intercultural |l earning (Warner, 2024)
t heset asteamioc notions of constructing- meani

creating meaning and | anguage as a means to

The groups chlosserd ittt lerr sauadgigsoemtabl i ng t hem to
strengths and pref esadk ncelsl.abldri ast isd m,g ed ieanipdqasa |,

maki ng, all owing | ear nec¢ endtor uschtarrea rpreatsipveecst i tv

di verseTheadudiesce was imctihsigrowp. t hlee rt plel

the |l esson plan.

LESSON: 2 — Multimodal storytelling to create social consciousness.

CAPS ALIGNMENT: |[Key features of texts, i ter
critical l iteracy.

LESSONOUTLINE: (I n groups of 4vearchopi thetbea
either a written or audio st
communities ort hienyrtdlpecilwers! dcd

groaped ect any soci@alefi sasmded

arreequiredyt ostwrriyt,e od any | e
of | inguistic r epéelrhtrmiurgens cafi
with peers, writingaamd ¢$doxq

consciousness wi t h t he a. Tnh
pedagogical reasoning bé[hdund e

shoul d me et with subject ma

scrutinise, chall enge and ot
and from a multitBdaeueeorf, RN
stories to i ssues t hatmay he

opportunities t o engage wit
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encour@asintgi onal ity i n rel at

devel opment, multilingualism

PEDAGOGICAL 1T Creating social conscious

FOCUS: f Action to ailnteer rtcegea twiord di

1T Establishing an inclusive

MODES: Linguistic/written and audio
Table 3: Lesson

Lesson 3: Collaborative transduction into the performative mode of storytelling

The final stage of the intervcvehiiabormaéquier evd i
stories into the apngyrefmoofremahteiivitei ghoadicet, € wisti yn gi nv ol

where -naunaéerves were rdtesi pmneodeasscsr fs tmadhes

cresod | ination of stories as the same story w
ideas/ content, resources and rep&alktbyr &asss & o ¢
Mendel owi t wltihzahd 2)nged | earners to reinterpret
that | everaged new resources amadaethdedéeds aoflyaeapm
|l ayer to the storytelling process, encour agir
embodi ed and oral practices.

The performances from | esson three were subn

mul tidi medoidynalsemulolt i c expressions that of f
t herefore, mul ti modal data collecheoeveerghi e

production for the purpose of analysis as sem

(Fl ewi tt, Price and Korkiakangas, 2019) that
only using a researchkrireyouresapeciaalnloy iafd eiqtu ai
representati olnhse atnadb |Ilea nbgeulaogne si.ncl udes the | ess
LESSON: 3 — Remixing stories across modes

CAPSALIGNMENT: ([Mul ti modal ity, <creative writ
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LESSONOUTLINE: || b hseame gr oupsarreehbai Fedr her §i
that they produced in | essown
cabbe in any performative gen
responses in the questionnai
stories into a TikTok video
crepsod i nation approacéd of orty
di fferent modes to transform
in different ways or engage
the mode as @sadwhBeimodief e@aabdh e
PEDAGOGICAL 1T Engaging with existing kn
FOCUS:

=

Mul ti modal i ty, contempor a

cul tur es.

1T Diverse | anguage repertoi

T Audi ences in home | anguag
T Soci al awareness to repre
T Action to alter thientwerr il ag

critique.

T Redesigning texts.

MODES: Digital Il iteracies and perfo

Table 4: Lesson
The multi modal intervention was informed by
empmasit he potential of multiple modes to shap
drew on sociocultural theories of Iliteracy (G
soci al and cul tural practigesencaoutagi cgnkéauan
pollinate stories across modes, the intervent:i

a sense okiagéeay nMon et parnadc eHs sn.c hman (2004) cal
experiences to be used as a means of epi st el

potentially reshape | iteracy practices within
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During the intervention, | engaged with vari ot
as they planned and developed their stories.

in their conversations, fciagltdimratngs téred eviiddcerr
recorded observations were | ater incorporated
focusongypenwi fi cofi nonttaenrcaecst i ons ames@entt st he mp ai
as it ofrfted soninsighdgubset of interactions, | ea
undocunkednretleddh.ot es provide a record of i mportan
ver bal cues and interactions that occur (Sutt
semiotikhisst udwyl.t i modal i ntervent iaeamdpwd a g @g idcaa
experwmeabhmed at bridging the gap between fo
realities. 't provided a nduylntairmocd ad| asttfoorrymt efl dr
inclusive, engaging, and meaningf ul l earning

context | ike South Africa.

Artefacts:

The multimodal stories producearhbydfatetlspar si o
These i nclude i ndi vidual |l nstagram post s, C (
performance stories. The stories were anal yse
identities, soci al anduaglet? wral i ngf érémcaeg/ dan
wer e made. I used the multimodal stories to

mul ti pl e resouracse sa ameda nrse pteor tpaiorvesdew epi st emol
diverse forms of knowledge and resources to a
Video recording:

Video recording was a data collection tool t h
| took videos of the | earners during discussi
performative stories as igadhl agirsadwpr esdu lsmiotrtye d Te
study, and video recording was <cruci al due to
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as Avideo is a multimodal record in which ta
sequentially. This enables researchers wusing
resources and practices t hrbowiglhd wthh ecihr psaadiiali |
how their talk, facial expression, gaze, gest.
cannot be made avail abl @Jawiitntg, ah@l 20,t he). tTelce
semiotic, aamged nwheraectp armt ibci pants communi cat ¢
range of resources and the body for communica
strengthening the methodol ogy and need do0or vi

of storytelling.

Video recording was an essential component of
capture the cotmpraiexis ttyheofresberces wused to t
guestionnaires indicated vast amounts of ti me
Ti kTok and YouTube which is the most wused web
t he rpmeatfiove stories mimicked these platfor ms.
video culture and have <cultural significance
|l earning platform. It remains aedchbassaftouvmdeor
(Wright, 2021). The videos codntdhet d & sdwrmisn @ ntdl
the performances were wused to generate trans
transcripts were wused for mul ti modal anal ysi.
participate in the stadgnswmerre oamdfeiod ernetcioarldietdy,

videos were watched and analysed solely by me

For ethical and safeguarding reasons, the vi
shared in this study. Given the sensmatniyveofand

whi ch engaged with themes wsutcihce,s iitdemas teyssdrmn

the emotional safety, anonymity, and dignity
data collection. While the original vi deos ca
the transwirdeps i andetrai l ed account of the pertf

integrity of the narratimtwe easdirtehe hleeanmdms’'ss
sti || meaningfully conveyed, the performances

spoken words but also key gestures, tone, pau:
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pres

priv

3.4.3.

Focu

erved the multimodal di mensions of the | e

acy and protection.

Post intervention

S group discussion:

vari
act i
part
di sc
t hei

The
anot
(200
as s
l ear
t hat
i den

he final data collection tool of this stu
ous groups to participmapendilixhias)fwassamgr o
vity, and only one graddp nmefmbfeir wep ¢iferddyitvoi ud

ilct paae. hel pful to have the entire group
ussion fecoé ¢ adsotmoreydl visbbieetepsoglalsi nat ed,aadr os s
r storytelling choices and resources.

focus group provided a platform for studer

t the intervention, shedding |ight on the
i stic and multi modwmdsipernsa,gotglyey Taixpugdhs ¢ d
raged a deeper connection to the |l earnin

el.eaBhhear ti cul ated their experiences in

u
u

g

usi aspnadaedhpart ihceisi tati on to engagetiwey h
ored the creative possibilities of storyte
Xpgeshlsias visual s, drexhbl edantdheom attlo ndravat d
ural and | inguistic resources, making the
n

gage with. their | ived realities

focus group becdme d eaynmnemdecspawmd | fat i v
her, and challenge preconceived notions

7) suggests, group discussions can serve ;
tudent sotbhueirl’ts andeaasch unpacking how story
ning. Their reflections guided my under st
not only fpressitan ebut il erameeimp evemagd ne
tities and | earning experiencetsh.e Tdweiasr nfer
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embraced the interplay of modes to articul ate

communal experiences to construchi gnheatnglentgefdu |

pedagogi cal potential of storytelling to tran

The focus group dilgcommpe owa & folth@inrett derelvaemndt iiotn ,

provided a valwuable platform tol eas’heatt iothude
toward t hByecdanaayodg yt.n atglse rfi dbcus g,i @ np brtee sdcou s s i
critically amaltyhéee matriecsapadnys e s, focusing on Kk
| anguage, modes, resources required for text
deeper insightsssasoofhmubtomptial ptegée producH
stories devel oped across di fferent modes. T
participation, or | ack thereof, their multi mo

t heirt iiecsemiithi n their narratives.tHe Ilad dronesrer

cr

itically and creatively engage with their st

understandi ngmaki hhpepromessesng This exploratd.i

mul ti modal storytelling wasl ahoef fagtagvegahea

the study's objectives, particularly in foste

Du
qgu
st
mu
t h
i d
al
ar
t h
A e

re

3.5. Data analysis

e to this being a qualitative study, the dat
estions (LeedyThemdmaOirmrdat a 20dI0)ecti on arte
ories that were produced individually and e
l ti modal stories were analysed individuall\

ematnt anatgsis to analyse the stories <cr af
entify trendts emdar gda f(fleaeeedy essnd h@r mr od, 201C
igns with qualitative parvadlilg nmssui@bBeah ys eamar

tifacts such as the stories crafted during
ematic analysis called reflexive thematic
mphasises the i mportance of the researcher

fl exive engagement with(33d@orgalgped awiat ha nrde fil
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thematic content anal ysis of 't hephsatsoer i pprsqgc els s
engage with the data, code thdldatdatand adne V ala
and writing familiarisation notes; 2) systema
coded and coll ated data; 4) developing and re
themes; and 6)(®&BL})i nBet hexregpothematic anal y:
t he data, buftl elxeiabvielsi tryooirm fcoaapt uri ng anal ytic
anal ysed according to particular t hemes that
relation to theory to support the dat a.

Mul tiliteracies refers to a pedagogi cal appro

produce meaning across diverse modes and medi &

mul ti modal ity is a semiotirc anhaeloyrsyi ntgh aatn dp ruonvd e
me anmalgi ng processes inherent in teaching and
such as | anguage, visual s, sound, and gestur
construct knowl eeddgla.tt Dhéehemategc content anal y:

partistubdmaydd | muwmigt i moid.ae . :ditshceo udrastea anal ysi s f
and not necess.aribypkmd!l atl what adi € § aaardd dhrave 8 0
resources were mobilised across modes and t}
knowl edge systems that were enabled and acces:
study as it indicates how semiotgltc eneaméemigs i s
t hat are produced by t mhd | yarftoirc itparntss .t hlatt icso1

modes to analyse how the modes are used and

(O Hall oran and Smith, 2012) . With regards t
mul ti modal theory ed@WOKMOe)s,2 OFU2Di0MB ) ( 2 NE3WF iand |
and Mendel owi-gal I(i2Zat2i)onc rtolsesory as a t ool for

trace semiotic moves across the different mo d

and omst iof power by analysing how these were r

As a tresechlmercher, i1t iIs important to capture t
my subjectivity in the analysi s, I used t he f

my analysis.
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T

| nvest imgauesse d:h el identified which modes wer
the text and the affordances, di sadvantage
Understanding and analysing how meaning i s
i n anéaleydiang.t The groups’ choice efivhmodes
they are and walsat etrlreesy eldnaw. elxpl ore why th
resourwbat wad achieved by wusing it.
Thememssioci al alwalr e lhesadt atth ewrtefsr oensdtrdigeen d s
reasons that tmayyemdr gded. stories Dy askir
power relations exi st in the text? Whose i
show a social awareness and critique power
Languwasgege: What | anguages/ | adpuaxe | warei atfi
| angsuaagred a di verse rangecar afofceati velnygub e
cl assr oom. Wh a t classifiet | boksd ‘"®&tf febEI "
mul tilingualism andofmaenxitl iparo dluacntg uoang ea npdr ascot
the cl assroom.
Traditexnad!l Tl smenpélovedge student voice ar
written to mul tlionookdeadl aonuuttphuetnso.chpdia e td B e 0 € S
and -warclede nteedhd a@amdaliypserinegdeisgefsi subj ectivity,
awareness owhedr ecraafdti igrhge eset aarlilesnake up | ay
voice (Canagarajah, 2015).

Cul taunidel enlt igdrnyal ysed the storirepracreonsat moa
are pl Howl deescthis influence motivation t
Soci al and | i nguainsatliycs erde stohuer csetsoe s @ s heé e©s i n
l earners drawmulbnhi modalr odtuc®Bbes &Mrcd us i Wode
access to dmakeslkangsageckesaching more acce
for representation of their |Iives and comm
Conversatidnalnddhmesleydsnwer sati ons edhdr idm @ c us
teaching ahd beamweegst he i ntervention
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For analysis and di scusrsiitoincaln caasagpt ea mpl ionfg t

t ar giectaesdes whi ch offer a dramatic (®Dorfanyleli ,r ®r0

Theul ti mbdatasted by two groups, and the | nst
| eavéet § be anafgrcsietddi ¢ &@lr owadhircat ifivweo kgeaszadbe t we e n
present and future selves and identities and e
have shaped ft hei fffoe mevidinaseel lovweistoz et al ., 2022
sampling is not only concerned with what i s f
what does not occur (Dornyei, 2007). For examg
andsbnalsmadgeast et hat | i mited storytelling.

3.6.Researcher’s positionality

As a researcher working within an interpretive and critical paradigm, | acknowledge that my
positionality is shaped by personal, social, cultural, and professional experiences which has
significantly influenced this research. Rather than attempting tomassu neutral stance, |
recognise that my identity, values, and motivations are deeply entangled in the questions | asked,
the interactions with the participants, the data | chose to foreground, and the meanings | made

throughout the study.

| am a South African woman of colour, educated in a multilingual and multicultural society marked
by the enduring legacies of apartheid and inequality. These experiences as well as my experience
in the field of language education have informed a deep mparesosmmitment to educational
justice, transformation, and inclusivity. My cultural and linguistic background, shaped by both
Western academic traditions due to the dominance of Amgimativity in South African schools

has sensitised me to the power dyinzs that operate within schools, language policies, and
dominant literacies. However, professionally, my work in the field of language education, teacher
development and student support in education has consistently brought me into close contact with
stucents navigating complex educational, emotional, and social landscapes as part of their English

language learning. This has fuelled my interest in how learners make sense of themselves through
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storytelling, and how classrooms can become spaces of agency, identity work, and critical
engagement. My pedagogical practice and research are driven by a belief in the transformative

potential of literacy as a set of skills and as a mode of being, gelatid resisting.

| entered this research as a teaglesearcher. This dual role allowed me to design and facilitate

the storytelling project in ways that were pedagogically responsive and ethically grounded.
However, it also demanded constant reflexivity, as my presemtauthority in the classroom

may have influenced how learners engaged, performed, and positioned themselves. Rather than
viewing this as a limitation, | see the teachesearcher stance as a source of insight and relational
depth, which enabled a moreammced and situated understandin
identities. These commitments influenced key aspects of the research. In designing the storytelling
project, | prioritised emotional safety, multilingual and multimodal expression, and opfieguni

for learners to draw on their lived experiences. My interactions with participants were shaped by

a desire to listen deeply and respectfully, especially when engaging with sensitive themes such as
trauma, migration, and social injustice. During analylsvas drawn to moments of affect, agency,

and resistance which recognised the | earner s’

identity within structures that often silence or marginalise.

While my positionality inevitably shaped the research process and findings, | have sought to
practise reflexivity throughout by continually questioning how my interpretations are shaped by
who | am, what | value, and the context in which | work. | undedsthat meaning making in
gualitative research is emnstructed, and that my voice is not detached from the voices of the
learners, but in dialogue with them. My hope is that this research honours the voices of the young
storytellers who shared their liveand that it contributes to more inclusive, critically imaginative

pedagogies in South African classrooms and beyond.

3.7. Limitations

While this study offers valuable insights ini

engaging | earners cultural, linguistic, and
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These |l imitations highlight the specific cont e

the interpretation and application of the fin

The study was condwntlegedGroimekeon® E&oalgodbolk hwiHblme L
situated within a scpuectiufriact Saonudt he dAufcraitci aonn asl o cci o
provide r-$péodci fciomtiems i qulhctcsu,r at leéy measy baafoer t he

parti csichoami s, c¢classrooms, or regions with dif
The diverse nature of South Africa’s multilin
that | earners’ experiences andouilndtyevraaicg niofnisc awn
across contexthsg . ghdhighhe | i mporat amane of situatir

uni quecus adacwroeoléd x t he research site.

Ti me ctwememaitmer | imitation within the study.
' imited time frame, whi ¢ hT hienrcel uidse da ofmid sys mad ysleir

have restricted the depth of | earners’ engage

]

estricttsheestlpdrrog ii mighmee d a @dgi c al met h o dSsu sa md niert

engagement over a |l onger period could have pr
of memakingg and the devVvelcopmertal ofanldeanrrati ve
t hlei mit i ené forfamehe i ntervention may have influen
able to deulthyimolpilluiralistic resour8escand weas
not the edlba@assomandf aththis school, there is ni
to i mplement the pedagogy introduced during t1I

benefit of this study are not guaranteed.

I assumed thei dggak Reswlag chifer dur iwhg athhebeéest er:

possibility of subjectivity influencing dat a
all owed for close engagement with | earners an
interaction, It al so intreodhecedntebtwiepibttiesand | w
facilitated and how | earner respboosmist wigatei nl
made uvse adbke@iseg rsaalgul ati on, wusing multiple o

datgaestionnaires ang ftocwsrgrfogudidids coujsstihoerds e

da.t aAddi tional l vy, mai ntaining a reflectbve jo
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criticalmMmypwexambompti ons and biases. Despite

of qualitative research remamots possimblteati on

One group did not participate in the written/

the study as they were unable to transduce th

While the multimodal storytelling activities
there were | imitations, i n&ndelcmad atecs coaid tda ihm viee
enriched t hlegaar nrearrsrratviavreysi.ng | evel s of famil:i

pract i cecsonmfnodr tt hweiitrh wor ki ng across modes coul
intervention. Some | earners may hbaavseecdbeghnt mes
and may have needed additi omwmdoros pafrff @l dnian g vieo
While the intervention aimed to provide mul ti
mul ti modal practices highlight the need for o
approaches TKiFre st abdr@)ar e fclheadtl enges in Sout't
where dispatisi eamd| ace@daat ioonal restouricaesk ar
of engagemeasrst vari ous madesal sdbeshdtyg &teheel ilnegar n
towards expr eaxndi ncgwnit dhanret | ddtivoersi tecc b ar aaf ear i st
partimodlear The | imitation that the | earners ¢
t ter ansdumtl bhomaesbd | i nat itomatofi mpaoctiedsft hdewi |
|l earners to partici paltiemiitna tnheew iionfht$eergvhetnst i whi, c
di scussed in the data sections.

Recogni sd gt & xhtewseael anldi mett ehtoidoorn so gd cead not di mi
st uklwt ure research could address t hesacrloisnsi t a

mul tri @d enirtcehsnt@®rgr ating diverse paapplci gamit | igtry

findings. Despite these constraints, this st
mul ti modal stomrseyt Ebebhrngr st'o pmouridlii st i c resou
engagemaegliliasmmguage | earning.

3.8. Ethical considerations
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The school was contacted in advance with an i

and grade 10 English educator were given info
study was conducted. The | eahrinse rsst uwdeyr ea ntdh ed unea
with minors during this research project, inf

par emtrsovtiade details about the study,omprndcettehe
(appendilx ensuhedpahtatciapants understood the i
the study byhgofogms$hwaomud he¢har i eprmeststmuilcalpl p
points in this study. Participationwiitnhdrhavwe ¢
parti ci@pthogusth bphat saagyti me, have the right t

(Dornyei, 2007) or not participate in activit

The study did not affect any participant negaf
were used for assessment purposes. Confidenti
as this is their righti n(fDomrmateiign 280M0d )na Aealys i
participants was menti onedanidn tthhei sn asneusd y meanetr
pseudonyms. All data collected during this st
to five yeuadrys taafkteesr ptlhaec es.t
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CHAPTER 4: OVERVIEW OF COLLABORATIVE
STORIES

This chapter provides an overview of the stor

Home Language classroom during a multcthmpdeaelr w

is t o expkascaoel hloawb airt setl imwue Ityi mo d a | storytelling
emphasi ze social agendas. By examining the tyfg
the reseamhlatquegptisom:f stories do | earners ¢

interventiosatsaci ampheaagdta?a de teaaclhe dc oalnlaal byosri ¢

—

stpryhis chapter aims to uncover the themes,
| earmiegrhsl,it hflei rngngagement with social i ssues &

perspectives tshtrooruygthe Inhulntgi modal

I wi || prebBieah cadhlel addaoerbattiinvoed al ,s taonrdi eesa cchr agfrtoel
e treated as separate case studies. The grou
ry, and thereafter they had to Thagwyswece Qi

- 0 O
—
o

_;
D

edom to use -daowpi dami nanttoralhonl i nguistic

(72}
—
o

ries across a orfandgeiaf .odMnf fcehroeonsti nggenr e s

Due to ethi tahbrweerges oanlsl,owehde t o opt out of the

ensuried ¢ mhetaif,certbybti mpac sed atnide retvedy ed i nsigh
mul ti modal storwhiedh iwiglli nherdiesidu 9nAGd acresss
one group did not Submit a written/ audio sto
submitting a performative story. The written

written and recordedvkeythbeipaegrctpantstthe |
stories have been wrmhsobisked abehovasiecossd audbdeni t

requirement. of the activity

The table below tracks the submission of act.

al | the groups.
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Group and title Number of Theme/s in the Activity 1 — Activity 2 —
of story: learners in story: Crafting a Redesign task,
the group: written/audio transducing story
story: into a performance:
Group 1: 5 Rape, Written story No submission
victimhood and
Woman in _ : Short story-
silencing
South Africa personal and
collective
narrative
Group 2: 5 Gender based| No submission | Documentary trailer
violence, crime
GBV
and drugs
Group 3: Tiaan 4 Religion, Written story No submission
and Sinawe gender and
_ Romantic short
sexuality
story
Group 4 4 Xenophobia anq  Audio story Improvisational
Islamophobia drama
Realistic fiction
Group 5: 4 Politics, Written story Nonfiction
Corruption corruption and documentary
: : Norfiction
service delivery
report
Group 6: The 5 Drug addiction | Written story Movie trailer
sad case of and teenage
. Realistic fiction
William pressure
Shakespeare
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Tabl@veéer:view of coll aborati v

The stories that follow were crafted by group

in accordance with prohkde dif kg redhd gset noerridgal 1 dopvi edr dvui c

wi || be di scussed wusi)Bxyplt dhreei niegsil 8l @t Ngi et @y o r |
exper, eaam@s tical soclihdls epiigogvdi eBlmeesnrtaineivhe KkKi nd:
of stories that | earners coll abor gt iamdal yc hprpa ce
5 wil | tfhsetcairsi @esn produced ibny ngorroeu pd elt aand group
I n this chapter, each story provides the | ear
shaping the way key themes unfold in their na
foregrounds di fferent asapnedc tssocoifali dcernittiitgyue ,l io0
the narrative develops. For example, groups 1
experience, starting with broader soci al i ssu
di mensi ons. |l nacoentaat, fodesti hyt he group 3

personal realm of two characters' homes and g
gender and sexwuality. Group 4 explores ethnic
Groutpacbkl es t hemes of corruption, emphasising
pressure which is a broader soci al i ssue but

central character. These varianabhsesidilwastsat:
nuanced engagements with identity, social 1iss
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Group 1: Woman in South Africa

Theriwwten story:

Woman in South Africa

“She enters the rape capital of the wor
short, her top too tight. She i s asking

ERROR: this statement is invalid and is not true. Please educate yourself before you jumg

a conclusion.

Castration, cutting off his penis, slicing off the fingers of the assaulters and lynch the moch
many solutions, but would this even st op
stop them.

to such

(ers. So
t hem

Entering South Africa, excited and alive, to experience the beauty of the world. Vibrantly strolling

along the promenade, illuminated by the moonlight. Her denim shorts keeping her cool
top protecting her aura. Two men walk by and the uncomforteelig of their eyes on her str

her of her safety.

Suddenly, the bubble around her goes cold and numbness pulses through her veins. The
have grabbed her and she is moving through the dark to somewhere  unknown. She scf

the world seems muted as no one comes to help.

Course hands grabbed her clothing and suddenly she is naked. Bare and humiliated in a
thought would bring her joy, peace and a bright future. Her mouth is covered, her pain slic

by forced silence.

Suddenly she feels it. The ripping of her purity as the men jump into her. The continuo
lasting until the men are satisfied against her will. The world goes blurry and her body m
numbness to the rape rhythm of the men. Herlee and clealiness dances away. Away fro

her and never to be seen again.

hnd her
p

bame men

eams but

place she
ed dead

s hurt,
Dves in

m
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She is stranded. Left alone in the nbaunted darkness of the night. The stars do not shinle but
rather burn in sorrow. She came to the place in hopes of a new beginning, however, she rjow feels

that it should skip to the ending.

Her mutilated limbs help lift her innocent soul to the heavens. The cry of her purity fading up along

with it. Her voice is not heard and along with many other victims, alive or dead. Change Teds to

happen. Woman’s day s houl dtouwomenytkerbgadees of ourWe n e

future; the holders the holders of the seed to the sprouts of life.

The performative story:

Group 1 did not participate in the performative mode of storytellihg.analysis and discussion
of this story will be guided by the categortesploring Themes, Identities, and Lived Experiences

andCritical Social Engagemenwith a primary focus on the written story crafted by this group.

i.  Exploring themes, identities and lived experiences

The story written by group 1 foregrounds them
as an epi demic. The <Stoaunyh #Add sewi, s ni § heefcloamdad t

“Woman in South Africa”. The story depicts So
particularly against women and the coS3autrty i s
Africa is wel!/l known for its rich cultural F

over shadows-at we despmneray prevalence ofi gheet S
incidences of rwapteh wiotwhirne ptohret wsotraltdi,sti cs due
by their rapists (Cel e, 2022000 Frreopme Jcud sye st ow eSi
with the South AfricanThPsol grceupSestivowse 4§ Wald e€n e
epidemic agai nst bwo nseent apne i Saogudt hs nef erni cctah g mas o h
st amydi si tcr af t e d hiam eas wayet thrleagyesr ivad rcdaaunbifweintche tamae
il lTustrates soci afoutklcuiseidchaets csoeltthset oagmyd, | dleing .
i Buremphasnsetde title “Wom&ouih B8but bdAfhei ca’
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rape capital of the worl d”, Twha cht dhri yghbh @ ggihn s«

engages with a broader soci al t heme of rape
experience and identity of a single victim,
women who experience rape and silencing

The group comprised five femalefio used theistoryto reflecton their feas of living in South

Africa. During a discussion where | moved across the different gronpsparticipant explained

that theinspiration for thestory stemmed from the unsettling reality of being a woman in this
country, admitting you Jj ust f eel unsafe and i1it’s an awf
notes- group discussion, 2022). | investigated further by asking her to elalaoiteflect on her

fear, and her respwse waghat she is afraid Most |y of men and | ’ve had
my | ife. Obviously, |l m more scared coz if it
anywher e el s e@dupdis€usseon, d0228he elaberated and shared that she had

been sexually assaulted in a setting she once consideredlsafewasa traumatic experience

that shattered her sense of security and heightened her fear ofDmagving on her lived
experiences ahshared fears amongst the group memaedsinspiration for theistoryillustrates
Greene’ s (1995) ar gume nt outsbcalrealitiesia\vghicmveetmay n i s
draw on our realities to identify these issues and be critical about them despite harsis.realiti
Greene (1995)iews imagination as a powerful tool for acknowledgilnged realities and
envisioning alternatives where individuals can reimagine possibilities beyond the limitations of
their current circumstances. This capacity fermagining allows for creative ways of thinking

about justice, agency, and transformation, offering indivglaavay to envision and potentially

realise a world shaped by new understandings and social possibilities.

Through further interaction with the group members, it was evident that the story was inspired by
their perception and negative experiences of being females in South Africa and three of the five
participants drew on their experience of being sexually #ssadhey wrote this story as an
expression of their own experiencasdas a form of shared experience to shed light on assault
experienced by women across the w@Adcus grougliscussion2022) The story engages with
notions of personal and community identity and experience as a source of writing (Bomer, 2017),

and it gives the participants a space to reflect on past experiencesiaragjiree their sense of
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self and future as they use this story to affirm their identities and struggles as women which is

expressed through language and emotion in this story (Vally Essa and Mendelowitz, 2022).

Since the story was based on the | iveda exper
recol |l ection oflthel isfteorex preerfileencctess .r e al i1 fe e:
changed by melrigeexddecoétheesti gereanp meméeheti c m
of sexuwhiabBsaulustratedancadpienagt i( @Oroddst haeetsiicco
memoasy an ekpiesmotnderectl!|ly expe,rbiudgn craeadqhmeyr eadn

through media, stories, or cultur al represent
i dentfhet goncept suggests that through fil ms, |
can adopt memories of historical events, soci.

through (hemdsebeEgen200digh these memories we
i ndi vidara |ldieceapgtey sonal , influencing one's pers
connectobhets' TeRxpeomkihoc@tidoe xpferi ences and p
to create a new narrative that tells the ‘ won
creati veCreavoirka nrgewor ki ng involved the inters
and new ideas generated by their collective

something new i.e.: t he (d¢ ma ¢l @ @Cllol ¢l ravbeodr aa 9 v a
additional resource that the | earners engaged

of knowl edge dur iwhg cthh eemyprhiiatsai npgo wero ceefs sshar ed,

in educational contexts wherned el aarmanrs vesr k ek
and i magine new possibilities. I n coll aborati
and per sgpeotuipves or¢gytelling or creative actiywv

sharednmeamd unWierhsttahnidsi nggr.oup i n particul ar,

shared i magination approach as the group membe
the topic and themes that emerged in the stor
ot her groups t hat i nclude mehméd e r € | avti it din sdhii fpf

i magination/ creativdugthedrepaéts@pindtit gcrosmpbafe e
perspective and affecil awecddi sepvesentaiinons
pool ed togetheéer res@msercede atsheir story flhymmer gi

their | ived tehx meerwi e deeass t o produce a new narrtr
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The coll aborat i voef awrd tcirnega tfiivcet iporeonceebhsbse dwd s s b a
whialhl owed the group to create ,a armdartaltciteri 4 hr
on by i thestraumagic experience of “the woman
whi cfholilsowed by themes of sidfetneen neJnrcaotudnitlsorsg ot
they refl ect on exhpel oerfef evwcarsi ooufs rtayppee sanodf | os s
voice and hope-“alderal aewbfudnd odl eamlei ness dance
and never toTlbe Iseamnergsaimapitwwomre ht menderagsinacry
woman experiencesimai lclamstragimegthowditotvaet ya.n dTh

cleanliness dancing away suggests an involunt
that identity is not static but vulnerable to
Fictional stories attawmapdcsi 6uamsatel appt od

easier to processexmdar weoommaudh calt®eantmerse can e

di fficult topics from a position of relative ¢
processing. This creative distance enabl es th
i mmedi ate orimver wbel mpethsdwmalli tnyarafatpmvejsect i
encour ages deeper exploration of identity ar
storytelling as both a personal and s 099i5al t ooc¢
Ander son & MaPclogreaxcyt,i o0 le7fn)a.bl es storytell ers t
per sonal exposure by embedding their thoughts
scenarios. This allows them to navigatietdi ffi
vulnerability that comes with personal di scl o
emotional and cognitive engagement of the st
stepping duwtaginkea sofi nmtmeadi ate | i ved realities,
from new perspectives, question dominant soci

of being and belonging.

ii.  Critical social engagement

The main themes of the story are rape, victimhaadkilencingwhich are prevalent broader social
issues that exisandthe group usestorytelling to speak back to notions of povileat exist in
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society These themes are crafted in a way that expressieal awareness of rape crimes in South

Africa by narratingthe rape incident experienced by the woman, and also by challenging the rape
discourse. Théearnersdemonstrate consciousness of rape discourse on multiple levels through
the woman’'s identity, coll ective voices of so
The theme of victimhood and silencing experienced by rape victims is illustratadtirdimlogue

to establish collective voas that represent public opinieht Her shorts t oo short,
She i s a sThiouglydedcrptionsioft herdressing, society imposes a particular identity

onto the woman, implying that she dresses in an inappropriate or provocativehegyengage

with thesecommon phraseused within society and play with the generalisation that rape victims
‘“asked for it”’ by dressing inappropriately to
ideologies andlominant narratives bgngagng with multiple voices within their story which

draws on Bakhtin’s (1981) conceptualisation c
between their individual voices and those of society to create dialogue and engagement with

audience.

The theme of silencing is clearly illustrated in the story through several elements, starting with the
omi ssion of the wagsmmemains ormamed aachudheardothrauighout. By
referring to her only as “the woman,” the st o
reduced toas statistics, challenging this depersosation by emphasizing her as a real, yet

unnamed individual. This choice calls attention to the erasure of victims' idertigbeBghting

t he 1 mpactendehcyasdaiscouesto)silersce and anonymizeomen who are raped

“Woman” is a singular noun, i ndicatingsthat t
South MRHirs caoul d be reference to their own ic
However, towards the end of the story, they m
echoes the experience of numerous women all a

assault as a matter that aTlhecdsbi ftthef f@emasiend
indicates <critical soci al awareness that that
extends to a | arge demhemaywhild pofeswonman i aar @9
story strongly aligns with Bomer’'s (2017) cul i

action to al¢ter the worl d.
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Other examples of silencing includé She screams but the worl d see
to help”, “Her mouth is covered, her pain sli:
These depictions of forced silence reveal the learners' acute awareness ohaapralization,

and the trauma associated with voicelessn@g® woman in the story is physically and
emotionally silenced, but the learners illustrate forms of resistance against this silencing and
become active participants in allawi their personal and collective voices to be heard as a counter
narrative (Rosaridramos & Johnson, 2014). They resist and fight back against this silencing by
telling the woman’'s story and giVvingieshThis a v oI
is an example of the criticalffective-creative nexus which enables students to write back to power
(Govender, 2019; Mendelowitz and Govender, 20®4providing voices to victims of silencing

in ways that create empathy for rape victims through the explicit details of the rapeT$eene.

concept of a criticahffective nexus emphasizes the interconnectedness of critical awareness and
emotional engagement in resisting oppressive |
of silencingthrough emotive descriptionghe learners position themselves as empathetic allies

and advocately channellingheir emotions into a critical stance. Their gtelling becomes an

act of resistance as they reclaim a voice denied to the woman, confronting the structures that
suppress victims' identities and stories. This active participation in her narrative serves as a
counternarrative, challenging systems adfsicing and giving emotional and social weight to her
experiences, thereby speaking back to power and highlighting the importance of agency and
solidarity in the fight againstilencing rape victims

The plot develops in ways that il lustrate cri
guick pace that moves from a ment al and visua
i's viol ehhd yl earpreedr.s expl ore issues of domina

il lTustrating rapi dTl hye 6 poveas sorfe e soef U rhaen taiscsiapud tt e
and that rapists act on sexual i mpul ses. The
her safety” meaning that they stare at her wi
act of asrsdaduldgsr gmiee wipulli feasm dr defewolv al of her <cl o
protect her body fribem mbeabi lgiatzye .t d t csnutgrgels t 1

overpowers the victim.
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The story ends with “she now feels that i1t st
wondering what happened to the woman. This er
assumptions about what happenedl itloe tthlei swoemama
readers to think crriatpiec adil syc oaubrosuen tatmielen esisodcrinreal t i
st qrJyanks, 2®REMN0o sRé&s admmihabsuarmh, an®ded)dienga t ool t
di alogue for the audience to engage in and ca

act.Tbns story takes asset pedagogies a step f

past experiences, Friemaalgiitniee st hoefi rt hsee nwsoer lodf asned f
This story exemplifies <critical soci al engag:
broader i nterrogation of societal structures
community i1identities within téhesiglemwailng.,eatl he
articul ate personal and collective struggl es
resilience, and social change. Storytelling, I
domi nant narersatmawes ,nad mpleidf ivoi ces, and foster
who share similar |l i ved experiences. Through
experiences but actively engage i n redanageani n
as both critical thinkers and soci al actor s.
mul ti modal storytelling, where | earners navi
realities, and use narratiaedashangeol for aw
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Group 2: GBV (Gender based violence)

The written story:

This group showed potenti al i nvestrmesnttolrhypyt he
coll aboratively decided to sel eoterteh e awreirt tt en
share their spaaer amakiamg theél ed wi tals dhetyt er
asked each OFherdgoBPespio®2@2ngaged coll aborati
class, their written story did noat$ heatgerroiuapl i s
members scurmiiecedwlhevayaskepaabomi (sEBihelnd ncomed et

202PHhis was the only group who did not submit

Thier submi ssaai csrummaalyudbdd t heir planning in the
noctapttomerete ideas. The youth tend to foregrc
been a decline in traditional forms of writin
not to participate in the wribhowerdonoabdsot mb

craft a perQadrematrii wea reodf otrahyea Idyi bslcsupsrse dooomi nant |y

relation to the perfor noartyitveel |sitnogr ywaass sounblnyi ttthe

The performative story:

Di alogic planning and the construction of the
devel op their ideas whe®i pcydaibdenmgota @reafftor ana
audi ohetyohw,od ntt @nswarmhen crafting anmpbbfdr mat i
to make crit iwhalto nchemitc easn da bsceurtiMoatkii cn gr ecshoou rcceess
communi cate meaning and craft a story as they

classroom and in their daily |ives (Bohannon,

The performative story producedh®asriynbelgenge
introdudit@@Whhe h 1 s dalheemeptthet maisrbfrolef oweae nley t
enforcesEabb sBheme includes written themes wh
fol ITohwes .l i near sequence and anchoring grounds

153



them to not deviate from thEhisafiosgmationmtdohfat,
the audience, making sure thatnt @&ed end3ed dgyeo $ s
are visual scr eens h oAttistic effdcts weneeappled to thestillsmat i ve st
extracted from the video performance to address ethical considerations. Figure 5 below presents
a composite sequence of scr eenGBNadustatinftheo m t he

key narrative moments and themes.

Cinematic introduction of a production jcompar

themselves as producers of this performance.
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GBYV, an abbreviation for gendéased violence. This is the main theme of the story, and it is
introduced in the first frame.

% A e s ~
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The first character is introduced. She holds her hand to her nose and makes a slow sniffing
motion to illustrate drug use. Thereafter, she brings her hand to her mouth and illustrates a

smoking gesture.

CRIMINAIS

The next theme is introduced, criminals. The frames that follow is an introduction of the

criminals and their criminal activities.
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Two new characters are shown, one smoking and the other has a bottle in her hand to
consuming alcohol. Their dressing is untidy, a tie on the head, baggy blazer, and untucke
The characters walk with a bouncing motion which is stereotypiaafigciated with gangsters

mimic
d shirts.

3

D.
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As the two criminals walk past, the character from the first scene who illustrated drug
consumption is shown once again on the side of the frame, rolling a cannabis cigarette. [This is

the third account of her involved in drug activity, implying that steedsug addict.

CRIMINAL ACTIVITY

Criminal activity is introduced as a theme. The frames that follow will illustrate the criminal

activity within the story.
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The characters that were labelled as criminals approach the man and the one strikes him. The

drug addict watches from a distance and has a broad smile on her face.
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The criminals hold sticks in their hands to mimic knives which are used to threaten the man. He
retreats by holding his hands up to illustrate that he will not fight back.
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The man reaches in his pocket and hands

“ClI TI ZENS

him while he does this.

IC EVDEDRIENICT

EXPERI ENCE THI S EVERYDAY".

written statement of the story.
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One of the criminals scream at the man, illustrating verbal abuse and he turns his body|away
from them, and holds his head to shield himself.

L 4
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This frame introduces a female character, but her face is never shown. All we see is herjon the
ground, her legs in an upward position and another character standing over her. She screams and

the other character shouts (it is unclear what is said), theraasantinuously shakes.

LT~

- 1

The female character looks dishevelled and lays on the road, curled up. Her face covered and she

cries. The story concludes with this scene.

Figure ©5: Composite seqguence of screenshot
depicting a cinematic introduction, recurtr
of stereotypical Afgangstero characxweals, a
assault. Through gestur e, movement , costum

intersecting themes of sublsd aend eviabluesrege .cr

i.  Exploring themes, identities and lived experiences

The themes of this story include interconnect
genbased violence, rapeurdrnuwg tahded igcrtoiugpn ,diasncdu s
themes were said to be issues that the | earne
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the news, but i kewasaedidéancehadaromheégi ng ass
incidents they spoke about as itthelyasmanevewurlea),
t o tThheeny. made c¢cl aims such as “1 saw” and “I h e
about the incidents that tIsdyarwerge i chicstawshig isn d
for planning as they extracted bits and piece
each member sd aB @Mhetss\benl o(r2i0al 49gn advocates for |
valued within academic spaces through soci al

value, voice and understanding for students w

typeskmowl edge systems and | ived experiences

As Bakhtin (1984) suggest s, truth is not an |

instead "born between people collectively se:
interaction” (p. 110), emphaclilzamagr athiavte ndeiaanl
shared Ciohd aiboy.ati on was an essential tool for
di scussed, | aughed and shared knowledge about

the cost of drugs, the processopdfe taakdi ngheiitr 4
They constantly questioned each other about t
you know t hi=sg?r’oupridilsdtadst)iessms new i nformati on
ot hTehre.i r gr oup dihsrcaussessi osnu ci hn calduidfeled” spa W | t lsiasv it m
“ | earned about oittheiyn rleiafde a®@miu@n & & digommtudse i1
di scussiTomusu2 0?2 p) esbaurogsodf knowl edge was pr
drew on contexts outside the <classroolhiasnd i |
aligns with Vygotsky’'s -cotionalbfpiomagssanahi ohl
draw on multiple resources and tools within sc
engagement with contexdesd bewylotndr dlhek td wisesd gaeo,m
and soci al realities which demonstrates how i
a deeply social and dialogic process (Vygotsky

il l ushatatlkesartni ng and <creativity emerge throl

knowl edge and cul tur al capital shape new i de
voices, experiences, -aomstdi sctoumesaizse mg bend £@ma ¢
active participants in shaping knowl edge. Thi
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South Africa that combines various su
HHaV otnrgesa tdmerithe use of African | angua

(2017), Goodsdn M&ndell d wi(t2z0 1elt) al . |

ce of grounding stories in such | ocal

g
d
cifcaolrtsbcicont ext, reflective of a South
d
0

i n South Africa, the group highlights
gpcthl practidéassobhctheitycgament he. gr «
soci al practices t haTltheocgcruorupi'm c¢cdnmm
reflects a strong emeghagsihanon ndolvli eatai
es. By situating their narrative with
nal testimonies, the | earners engage
complreaxmandcoifsemes from a |Ra&tshermot i
egrounding individual Ssubjectivities,
s, reinforcing the idea thaeddadenitmnt)
y histories, cul tur al narratives, anc
that storytelling can serve as a mea.l
nt while mitigatsengaper sbepal apposacahé
tructed nature of identity, where indi

sense of their soci al positioning.

ry moves beygedideeeédl|l yi aBgroawbsaddipngyv
sgxaé hencagdwiee h t-bel socab underpinnings
petuate iIit. By embedding the narrative

il nvites | earners to examine the systeaemic di
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contribute to the silencimgiandppubanehabliighy
of asset pedagogy, wdu Icthu rvail e wiksn ol wel aerdngeer sd n ds olc|
invaluable resources in the |l earning process
narratives ass, detferaciesesdedaptpovmiaeh positions t hen
resistance, encouraging students to apply the

soci et al nor ms.

ii.  Critical social engagement

The group i l-dasdd avtiedl ggremedeagai nst men by repr
the criminal s, who sp wés «rma btlhye yehaatveen viaemadp oinn f | i
violence on @&as malloeédy onfinamsa ccted rlTphhiosnes hows consci
representing violence agai nsdtonnesnaowhailc hviieswso fé
masculinity which regard men as strong, invul |
crime. This representation highlights male vi
of géelrmdckeract irveiqtuyi rkerdi eefngagement with a soci al
t her eyf ocrheal Ibengi ng soci alviiod eeonlcoeg itaégsay anssgke aréepnb €
to power ( Gawdmamat e 20m@Pagdt hy by s enslTihtei gihregnev i
of GBV includes violence -ng@ieasdentmed awhd chhagdg
attachlimharmrst ss.s-narcaunverthat challenges soci al
engages with apmirtoiacdlesaMihedttli swistt «rggnd Govend

| mmedi ately after representing violence again
rape scene which is brief and chaotic. A fem
screaming in resistancge.btThiesr eunicsl eaanr awhdahitt itohn
who the voiceadceciltoingrsalt ochassr o lee alppermrces oM e
i nformadi dentei mgape, combined with semiotic cue

the sounds of popesiratyahcef ameé tvheti m curl ed u

audience to infer the traumatic experience. S
can communicate powerful, often unsettling me
Mal l ozzi, 2011; Johnson & Vasudevan, 2014). TI
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explicit detail ssebr dimet he as mmaa etfileenhirea eeaxdieerr | sem

pattern of silencing rape victims and erasing
reality that rape victims are often anonymi ze
individuals witdh wvoamees,Bhilkeavieg, ham i1 dent.
highlight the tension between visibility and

this silpower adWhamiecs similar to the represe
story by group 1 (Woman in South Africa), whe
and her identity is based on her experience o0

Unl i ke grobpslstory, violence raegparienssetn tbeodt,h fnra:

the words “ClITlIZENS EXPERIENCE THIS EVERYDAY
normali zation of seghrdiesseBepPrgaeddremgtey agali
men through a robbery and physical assault (h
rape scene, the | earners il lustrate how viol
efinitions of victi mhoadha mdBiakkuhldniemricasdn d & @& 81 )

d

of mul ti voAcocedmnsads Marcd eroy' s (2017) perspect
essentialised, monocul tur al views of <citizens
f

s

avobr diver se, c omptl exc lkomewl e(dpg.e s5 1t2h)a.t i ndi vi
ntersecting soci al positions and that t heir
e

rspective BWBakdt it ma ypleddplewiirdaftesmdgeanid sl syh ,gender
men are violated in terms of tteldeitrh rpasgshe stshieoir
Through these repreeelndannems i nvg ott@nicieg htt |
violence takes depending on genderhed hituHgmersa b
multiple realities of violence and resists a
understanding of how individuals experience h
viewers to recognize thad byptthi onkeenaaedi wodiest
troubling ways, emphasi zing thé&hesedr épr aslent
interact with and challenge prevailing soci al
men and womdreXxitn off Mogethed) thaderp@teyals highlight how gendered

expectations shape individuals’ experiences of violence, while also critiquing the systemic issues

that position men and women differently in relation to harm.
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As Mendel owitz and Govender p(e2rOf2o4r)mastuigvgietsyt ,o ft |

achieve soc(imldl Jlustusgsieng visceral i magery and
and disrupt complacency. Through this perfor m;:
the emotional i mpact of these realitiesanwhi
embodied, affective response. This strategic
visibilitygaifngte ofileurtls eal so c¢c hal l-eexngmisn evitehveeirrs
assumptions about vul ner alkHolwetvye,r , mawha U lei ntihtey,
critical awareness of soci al i deol ogi gdsorand ¢
direct sociangcpraatiocaimodol uti ons. By focus
emotional resonance, it prompdpdme ¢peddietcita nveel, i
this group takes differs ifca)m vghroo uex pll i(cWotn ayn
audience through notions of voice, guestionir

| acking from tThhei sstloirnyi toadt igam uipn\Vi.t es further
as a vehicle for not omlsyayalsdoigalconlsan gal,s nel
t hat representations need to be paired wi t |

transformati on.
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Group 3: Tiaan and Sinawe

The written story:

Tiaan’s Place

Sunday, July 17

6:00am

“Tiaan!” the | oud female voice calls for]l Tiaa
the thick brick wall had filtered the vagice.

(special to him, supposepdlnyn)i.ngSttarei nbgaldt| ftrhoem
at the ends of the ball He is | ost in though
of a female beast calling his name once |again
“Tiaan van DeWet!” calls the female wvoice, on|
opened door. He remains still for a momegnt be
interested teenage boy. “Does tt hyeo uwhaorlee pnteiilglh
Huh.. Must everyone now hear me call you |and h
cannot stop ringing?” One thing that Tiaan’s |
how to disturb a per ssohne’ swonuolrdnidnog .i tAnwdi tnpi nsdo ym
sarcasm it was unbelievable.

“Maak gou! We | eaving in 20 minutes. And al so
giving me a wonderfully painful headache.” Sh
and opens the windows as he hawhbeb&nwasest hechb
kargo pants and cream white shirt he worle ove
ar ms. Down in the | ounge sat Mr van DeWet. *“A
with his presence. You nkentcdhw nygo ur wwautl hdenr’ ta It nmo sgf
here.” He says this with a smirk which was hi
No man, that is you[r] God damn wife and its
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Johonston answers “Five minutes.”’ Mr Johonsto

mi nutes she says before you know it, itsg an h
this, however don’'t be mad, rafthewillovieeywell.
her and respect her, for women are the power

Mrs Johonston comes out and finally say, “Oka:
smiled and compli mented her “And you | ogk stu
Both families had gotton to church and |I/i sten

At Hoerskool Randburg vir Seuns
8:45am
Monday, 18 July

Anot her day and another opportunity for |both

seun.
Tiaan sits in the front seats next to hils mot
station that he only |listened to when hils mot

|l istening to the song the[gjrisaeegatal omhg [§¢lod 0|
gets out of the car. It was as if the drlive d
backpack and sports bag from where it | aid. H
down the windew andomé ogitveg ki ss on hen righ
says with a smile and as he turns he captures

being dropped of by his mother.

“Kom nou, voor jy |l aat word” calls Mrs Johons
him to get into the car. At this point she sc
take their sweet preciofuisnalime ¢get geitnt ottohe¢ h

full and half [ a] banana in hand and fasgtens

have an interesting conversation on theijr way
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Sinawe’'s mot her ki sses him on his forehead an:

he wal ks into the school he notices Tiaan | oo

School begins and the day seem to be goilng qu
each other. They had b-otmdl iaknaeld téaeogh bott hhe rk nfeav
Only problem was that bull yi ntghirroga meldatt hael Isacwe
good bullying scope.

The performative story:

Group 3 did not participate in the performative mode of storytelling. The analysis and discussion

of this story will predominantly focus on the written story that this group crafted.

i.  Exploring themes, identities and lived experiences

Identity is a central theme in this analysis and is explored in considerable depth. It is important to
acknowledge that while the same analytical categories are applied across all case
studies/collaborative stories, the prominence of specific elements whkse categories varies
depending on the narrative dynamics of each story. In this particular story, the emphasis on
personal identity is particularly pronounced,
The intimate nature of thisseth g pr ovi des an insight into each
a deeper engagement with personal identity, as Tiaan and Sinawe navigate relationships, roles, and
their position within their immediate social, religious and school environments. Tigestsghat

the thematic focus of each story is shaped by the analytical framework and also by the context and

structure of the story itself.

This story delves into the intersection of gender, race, sexuality, and religion in the South African
context, illustrating how these interwoven factors shape and constrain expressions of identity. In a
society where cultural and social norms often linmisibence diverse identities, it is crucial for
educational spaces to be consciously structured as environments that support learners in freely

expressing their gender identity and sexual orientation. As Msibi (2014) argues, creating
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safédcomfortablespaces in schools is essential for fostering inclusivity and enabling students to

explore their identities without fear of prejudice.

Il n this case, t he acti vi t-groupforrhat pravitled a ariical i t s
scaffold for students to engage deeply with t
cultivated an environment of trust, encouraging participangenly discuss and interrogate their
perspectives on identity in relation to complex social factors like gesderuality,race, and

religion. By situating these discussions within a collective and dialogic process, the activity
facilitated individualexpressiorand also a shared exploration of diverse viewpoints, allowing
students to navigate personal and communal identities in a way that might not be possible in a

larger or more formal setting.

This approachhighlightsthe role of pedagogically structured safe spaces as more than merely
protectiveenvironmentsas they can baéynamicopportunitiesvhere learners can critically engage

with social ideologies, challenge stereotypes, and gain insights into both personal and collective
dimensions of identity. Through this lens, the activity moves beyond simplexgetssion,
positioning identity expl@tion as a critical practice that acknowledges and responds to the socio
political context of SouthAfrica, where histories of racial and gendmsed discrimination

continue to impact the ways in which learners navigate and assert their identities.

The group juxtaposes the lives of the two boys and illustrates their families, home lives and
provides clues about the sodaaltural context of the storyhe structure of the story challenges
traditional conceptualisations of traditional linear storytelling structures and how a story should be
told. Juxtaposing the lives and stories of both Tiaan and Sinawe generate faotetiestreader

and it introduces multiple social issues and dynariisare introduced to their parents who have
distinct parenting styles and relationships with thespectivesons andhrough details of their
home lives and interactions with each otliee, audience is provided with insights into their lived

experiences.

Tiaan’s mother knows “how to disturb a person
and sarcasm”. Through this, she comes across
Tiaan's breakfast i s a bowlalomefindicagng that the familyt h ¢ o |

does not have breakfast togethad this impliesan unstructurethontraditionalhome dynamic.
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Tiaan’s solitary breakfast and his mother’s s
lack of cohesion in the household, possibly contributing to feelings of isolation or frustration in

his personal life.Si nawe’ s story begins with him waking
suggests drawing on lived experiences as his home context suggests that he lives in a dangerous
or low-income area where crime and violence is a daily reality. After waking e guinshot, he

“knel t on lyar,snplking tha he isiratigiopsrard turns to God for comfort and safety.
Sinawe’s morning, marked by violence yet foll
the face of hardship and a grounding in faith, reflecting a strong sense of agency despite his
challenging environrmenfT he contrasting scenes of Tiaan a
differences in their family dynami@ndsubtly reveal how these home contexts shape each boy's
personal anémotional landscap&@hese snapshots of homeslifiighlight how familial and socio

economic contexts can profoundly shape the vilagsthese charactensvigate their identities,

relationships, and inner lives

The sections detailing their home |ives is ce
routines of going to church on a Sunday which highlights the role that religion plays in their lives

and gaps within this story suggest the possibility tehgion may be a factor in their hesitance

and limiting expression of their sexuality. Traditional views about sex introduced in Christianity

are moralistic and controlling (Bhana, Morrell, Hearn and Moletsane, 2007), and therefore the
writers never direty explore the role of religion and its impact that it has on their sexuality due

to their ways of life and religious beliefs that constrpieerndentities.Instead, the story is written

in a waywhere the reader is expected to make these conneutiools may be a literary device

l inked to ‘showing’” the audience and not ‘tel

The setting of $det Istaofrdyi wiess, gledc atlauce si mf t hi s
Af ri kaan sThd gaonpdnawg an a South African context and foregrounds Afrikaans
identities through their character dialogue a
gou! 7, and “Kom nou, voor jy |l aat worahdit Thi s
is also a transfer of linguistic identity that is conveyed froml¢laenersto their characters. In

relation to the transfer of linguistic identities, Botsis and Bradbury (2018) identifies that language

iS an important component in negotiating atwhstructing identity which reflects onto the

characters of the storyhe language use and linguistic choices that locate the story in a South
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African context authenticates the characters enriches the story by adding cultural defthce

the audience are South Africahetlinguistic choicegnable the audience to connect with the
characters as language is a critical marker of identity and community belonging (Norton, 2013).
Afrikaansis strongly linked taan oppressive apartheid history, andi@s a hegemonic lgnage

before 1994 however, it could also be the home language of white or coloured community
members which the assumed group leader belonlysttee story, it is unclear if Tiaan is a member

of the white or coloured racial group, but it is assumed that he is coloured based on the group
leaders identity and home langualyeorporating linguistic identitieand heritage into character
dialogue creates a space for students to weave Afrikaans into storytafithghis linguistic
representation challenges hegemonic language ideologies that often marginaittemimsnt
languages (Makoni & Pennycook, 2007), advocating for a more pluralistic and equitable approach

to language use in storytelling.

The inclusion ofAfrikaans identities and languagesflectthel e a r livedrespériences and

personal historieswhich bridgesthe gap between their reabrld identities and fictional
representations (Gee, 2008ptions of voice and character traits demonstrate racial, cultural and

social resources that the group has to offer and actively représanmi ng o f t he <c¢h.

“Ti aan” andpr“eSsiennatwse di versity as the name Ti aa
Sinawe implies a black identity. This draws o
characters, adding a compladhnentproafctdicwe radiitgyn sa
that | anguage i s not merely a communi dNguigve t

198 and soci al me a nw hmigcsh (eFvd idremlto u chir,o ulgh8 X )h e |
as the functionifngcwd drherigl if@gimand icesnvwaenyd under

aretadmdrole of culture, religion and society

The use of multilinguali snmadmittdlliessréhseoesmy apdwe
soci al |l iteracy practi ces(,Daersvp @aira®li2l@y, aaasdd We i y ¢
whi cdpriagtthiacce mi r r or s utshees efnl uind Sloaunchuade i can ¢
| ocal television. Thi s tr alnesd rameajrusargd s gl wrpagplrios
l ingui stiandcéiptéd eamigress tradi ti onal, angl onor ma
South African cl asisr obBowymsp o(rMatKinopgpme yl i 29 adai sti c
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storytelling within an English classroom, thi

a pedagogi cal environment where. multiple | ang
| ncorporating translanguaging in storytelling
encouraging students to see their | anguages a:¢
(Garcia & Wei, 2014). Tdhihse igsrtoduyysi we k A ppgoaal
deepé@heir | inguistic identities by allowing t
mul tiple | ahgaamgekses dMileinber ate | inguistic cho
contsaeixth asrjynthéysesgage critically with the
di fferent | anguages, enriching t heir over al
met al anguagwhiavaa rcesnietsisc al understanding of | a
across | anguages (Cummins, 2008).
Multilingualedtodegnebk!| emgrlcélspe agency in thei
experts of their | i ndlausi sa nbeassessestawprpa e@sa,c hwhioc he
using multilingualism to createt ldeesatrmedes cha

conscious decidboohstheatdtepnhaméet heir storyte

and |inguistic identityedTli $'earpareroatcihv e od apalt
al so supports a broader, more inclusiv&dvisiol
as a valwuable resource for intellectual and e
2015) .

ii.  Critical social engagement

Ms i bi (2014) coppgpyessisved hpedampagy i s essenti al
promoting diversity within classroom spaces.

supporting and valuing studehty' tbesédet handde

domi nant nor ms i ke heterosexuality. The ac
i mpl ement a-bppneodi vaeentpedagogi es, providing ar
critically engage wandsciaondsrerapd omegdheimgspen d
By allowing students to confront and discus:
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understanding of the compl exi tEiveesn stuireuogis da md
devel opment of the story laack etdh en ul aenacrende resn gdaog
engage with ,thhtest o spuelsenmngc&eths inieegarni ng exp
anedncouraged them to become more empathetic
advocating for equity and inclusi(édoclbot lgr ovu |
di scussion, 2022)

Paris and Al im (2017) regard monolinguali sm,
domi nance and these concepts were explored an
monolingualism by drawing on mulhteiyl ierxgou als sr ey
consciousness about the world by juxtaposing
representing Tiaan’'s father as patriarchal anc
wi fe and speaks oabouwt woanainn ga st bteia 4f asantimayr kterra doift
a man and expressing masculinity. The dialogu
views in which he sees women as sexual object
Sinawe’s father ,Weimogsd rpdretsl egradn eaarcce of f er s h
wi fe wholeheartedly and all wi || be well. Che
that drive a family forwara@éen” aHed erc@percageH emi
by example thapndghhbi wapcheduxeéaposshng wheee

masculinity is awdieandenpolswetd rommt tehre serves as
The group does not explicitly discuss the inf
tension is subtly implied through the narrati

for church and when arriegfngehitgisechootdevdthieor

sexual identity suggests an internal conflict
identities that exist across different home, ¢
to religiobse porwmat ehheeepboor mgt iavemoindenti ty
emotional and psychol ogi cal tensi on. This str
homosexual ity is often pexeaisvedha@i, nahddlsn b e
storytelling, the | earners engage in a reflect
tensions, even when these struggles are not €

fixed but rat hccepdelnuti d| Paanrdi sc o&n tAel xitm, 2014; Anc
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The reluctance to openly express or act wupon
silencing in ways where soci al srterpur cetsterngd sa t d rod

agency. Despite this, theeaas af sparakttifomg hlee

providing an opportunity for | earners to expl
sel f .
The stories of each boy are unified by introd

Vir Seundoyi s Ahaoh&dldntshi s emphasi zes a mal e .

are connotations of mascul i-bnoyt’ys asncdh ohoeltse raonsde xtt

in the story as both boys are described as hayv
with their religion, the notion of masculinit
becausa ofextulmaéi ori-boyatisemonoh aerimailodbrces het
masculinity and sexwuality that are often repr
person deviates from the standards odhié at es t
(Ri chardson, 2004) which insinuaddcksby hags ddieq
mal esstwartehot ypi masc midbeiowyw.y of n which they 1inc

the story tboel di hi ghinigg g tt csfic ncodorh fe ireanrvtiir on ment .

There is brief mention of the attraction betw
ends with the fTdhars afepbeitngnbulelfiled.t seda bsyc hoo
heteronormativity, where sad maorsc xdiiadcii idmint attea:
20189 the stetptexIpllyicndl yoamed the school an
all owed for a gobidsbhi ggli nghtssopkeé. pervasive
nomet eronor mat iSMmeor yhel Vi dgalserves as a power
navigate and express their identities, al | owi
(Anderson & Miwéeée@®oyshiiggrdye7 ) pasheresning i s mar
of fully exploring the notion of a homosexua
Chri st iEan deecycs. of t hei mafrgart ioveed sbeneshd erb nii e ft
confined to a single, undevel oped paragraph,
their Twirkiitmintged expl oration of the characters'
i nternal i sed eceormsstcri'asii otns .t oThefrain from devel

mi rrors their characters
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beyond a brief acknowledgment of attraction,
social and reli gi oulsetparesmnsarrmat itvhea te xsprl eesnscieo ms
The t hcermet iocfal soics$ atemrinmgalgement hi s story as t
of the characters' relationship reflects broa
choosing not to fully develop the romaponhic re
heteronor mati ve identities ar e of ten mar gi na
experiences. This narrative restraint serves
religious andegul atealexpoemsions of identity
heteronormativity is dominant. Through this o
t he boys, the | earners engage <criticalty wit|
expression. Rat her than openly challenging th
sti gma, and societal expectations megstmaitectvet
identities. This resonat egagva menntt hies imdeeta drhlaw
resistance but al so about recognising and mal
ideol ogies and groups (Janks, 2010; Pennycool
tensions, the &eaawar sndsesmmloiftt it daakele sfocricoes at

storytelling as a means of grappling with iss
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Group 4: Xenophobia and Islamophobia

The audio story:

Osama bin Abdullah bin Mohammed arrives at OR tambo International Airport at 5:00 AN
Monday for a new industrial project. As he enters the customs, Osama gets dirty look
everyone around here joins the queue to officially get into the country.

The customs lady is very confused and so she calls one of her colleagues to deal with th

man.
Osama takes his stuff and storms out of the airport and waits outside for a taxi to arrive.

After many taxis drove straight past him one finally stopped.

“Taxi ..t axi

“Yebo buti, I under stand. Mara where? W
Sandton? Please, if you if you want me to take you there, speak. You know eintlik you're ¢
a hotel. Do you not have money. Do you not have money? Buy youcamgo, go to your ow

hot el . ”

After a while of arguing between Osama and the taxi driver, the taxi driver finally realises
he needs to be and takes him there. When they get to the hotel in Sandton, Osama

discriminated against for the third time and is so fed up.

The message of the story: Osama came to South Africa in the hopes of having a good g
Sandton, but while he was at this project everyone discriminated against him becaus
foreignness or him being different and as a result of this he neperiexced the Ubuntu th
South Africa is well known for. This shows the lack of Ubuntu that South Africa is curr

experiencing and the fact that there is no Ubuntu left in the communities of South Africa

1 on a

s from

e young

/her e
oing to

N

where

is being

roject in
e of his
Rt

ently

The performative story:
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The following text I's based on my tran

coll aboratively crafted story. The trans

script
cript.i

and key elements of their performance, offering insight into they used voice, movement, and

multimodal expression to convey meaning.

Scene 1: Osama says “hello” to a woman
him disapprovingly and moves away from him to sit at the end of the bench. She covers

so that he does not engage in further communication.

Scene 2: Osama’s phone rings (verbal roi
answers his phone, and we assume that he is speaking to someone from his origin country

“1 hate it here. People are gi shagammash

Scene 3: This scene takes place at passport control in the airport. A black African stude

the role of a passport controller. She checks the passport of the woman from the previo

he 1S

her face

nging
. He says
Pt

nt plays

IS scene

and displays a friendly attitude towards her. Osama approaokesxtends a greeting by saying

“(Aeﬂaambalaykum)_d;ggglﬂ'ﬂ-@ which translates to p
empl oyee’ s facial expression changes to
passport and says “umm, ha wuh, hell o. PI

Osamaraises his hand to his heart and shock and confusion spreads over his face as heg

”

her . “Ha uh, hamba, hamba! she continu
Based on her body language and interaction, he moves backwards eyinhbauay not hav

under st ood what she meant when she said

Scene 4: A black African male takes on the character of a taxi driver and he is enjoying loc:

that is playing very loudly. A bench is reimagined to be the taxi and a black female pass§

seated next to the driver. They draw on stereotypicabwelr and characteristics in the

representation of South African taxi drivers. Osama knocks frantically on the taxi and thg
responds by saying “What you want? What
of authority. Osamarespondsi a desperate tone saying *
“l don’t understand”. Both characters sp

the driver says “Speak properly. Speak ag

a di s
ease ¢
stares at

e S t o

D

“hamb
Al music
bnger is
Bir

driver
you w
Need t
eak si
roper
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both show levels of frustration due to language and cultural differences that restrict effective

communication.

Both characters express f(AlulsahwmtAkmara)n,d |IOsvaimal
and points his finger at the driver as &@ sign
foetsek” which translates to ‘hey you, go to
him. The story ends ante resolution of the conflict is left to the imagination of the audiencg.

D

i.  Exploring themes, identities and lived experiences

| sl amophobia and xenophobi a ar e pervasive C
communities globally. These issues form the
storytelling as a medium to expteotypesi ahat er
di scri nhinnadtoiionng. s o, t & & hdyiir ocurpi @rirhiobal trhiyedndgse ssur r o
minority groupccitadatuacnadh d enpi n s.yTshtee nsst owoyr | edxwp |
per sonal identity through the experiences of
linked to the ethnic identity of the group | e
t hemes and devel opadéehei pboestofegsptbak Orscr

The focus on soci al justice within this acti
| sl amophobic and xenopstodriky iennguasgiincge si nt htrhoiusg
the youth are afforded access to power, a conc
and diverse modeéesar s arg.rTéhdes imptmo2 Y1 &) I i ng ge
met hodol ogy o fprtohvii d eidn tae rbveartttfoeassh afroer tthhee r st
that challédinhngesmgomifhenihagr aoutwtber prejudi ces t
& Al i mTh20Db4a)p. usesr ¢ hies r sastaiogny ecafidieina nalsi seesr t

their agency withhe edocwnti ®onlahsepaacest he | i v
one group member who assumedhthagrmoalpe | ®@fadleei n

Mi d#«€last er whorcihgiand gns with the main character

The theoretical underpinnings of this approac

interconnection between imagination and real./|

183



the imaginati eorilgd rede@etmedtisn mak&li ng t he | magi
|l ived experiences. This groupl’earditeansy f e 8 emmp Ihie
under standi ng whfi c has ligdmolpalo b,pabnetinhoemmern okhn owl ed g e
experitenec er eocfent ri se i n xenwhpihcehsr aicsev ibalk enc béyi
ofunempl oBiyneinntt ert wi ni ng t hietsieardalgr shtreal ( Measd

2016), the |l earners craft anwhrl dteihgest haf use
The story vividly represents diversiwhiahd di
highlights the el emenwhaotf cdoinvsetristiuttye sa madr ich anlgl
Language classroom asboundbBames easr & riomd it a aatda rt
and culture that reflects interchange bet ween
character, “Osama bin Abdull ah bin Mohammed?”

and culture. eHigs onamandarcwnil ¢ surmal significance
religion is further suggested by the way that
story, sawliaaagnmyd@ﬂ@,_ﬂ'z@ which is an Arabic greet
who follow the I slamic religion. “bin” withi
Osama’s father’s name is Abdullah and “bin Mo
Osama’ s g rnamdef anthhiecrh’ si s Mohamme @p.r aThi€ei amang
with Arab ethnicity to include their father’'s
and |ineage. Thus, naming within the story is
identity, ciutlyt.urQGs aammad’ se tAhrmaibc i dent ity i s al so

he says “I want to come home and eat shawar me
referring to “home” suggests that he m itvheag i n
regi on. Naming in this story is a representa
identityei (Ladg®hr oluxgdhs )da.fkar uesec et hni c, cul tur
identities, the narrative aligns with Sleeter
student popul ationss"thh@i smpontapteemphpebiltdi

narraitiher through shar¢od expaticemwas enresadwvobd

engagdi wfehence through recognition, toleranc
The centr al character, Os ama, who comes to Sol
whi ch i ssues of di scriminati on and exclusi or
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encounters multiple instances of discriminat:.

| ook s, i's subjected to confusion and additio
with a taxi driver, andrexpergi@a@nhcashdt slcriimia
does not explicitly detail the causes of t hi
di ffehescktoreign name, appearance, caudtturhilma
apart fooan tdeutlh AfTheae momehatsi oconf. di scrin
awareness of how first i mpressions can | ead tc
in this narrativeaniknsnaetadf,r amed sp psietsiemeleyd a
practices. This aligns with broader societal g

or hostility, rather than as an opportunity f

Osama’s “foreignmess " edmd grienfgerienncSeout h Afr i ca
t he audio and the performative modes of story
arrives at the airport and then requires the

suggest a temporary visit within the country.

on the phone and says *“I hate 1t here” which
As sight gR0ilrll ) Tr eBd f{a2@.0,8) d at gued actleata ‘man [ si
intention that he should be seen, in a specif
(an artisan, for example), but because of what

di ffe(end®8Bmrnchard’s notion of placement bring
boundaries drawn around mmmatiisomdlaciednemtti tsy earkad
identity positioning that restrictseptnidowvs dafa
their difference rather than their capabiliti
expliciftordi“shtearsete suggest harsd pdnysor csalor®i falno ¢ a
ot herness, highlighting how the perception of

framing confines Oshaeambanagutashii de ra,sadai exrreadrtlayadtee moafs

with broader soci al dynamics in which foreigr
i ncomppbad e with nationaThe deéingcdrii misna(tHoarlyl , i nlc9iS
experiences and the way he views himseltf i n
othering that draw on conceptualisations of

sense of towar daegs)d( Abomel vy confronting t he

di scri minat,i otnhda ngrtchuep sexoprlyi ci tly reinforces ¢
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separates him from the || oxrad st Hedhrwaiyght ht dote siet a

steret s up the .events for critiqgue

Through multicultural and multilingubbrdgdeosi e
of culture and curriculum have been crossed a
opened up.” (AndersonTherdc dracd ptr ogyf, 2@damt i t5yl 3
2000) highlights how individuals engage with

and constructing their i1identities iTnhirselsattoiroyn
serves as a space where | earners can critical
engaging wak hr éeaki sioes t hat Tshhea pger ceuxpe’'lsu ss toorayr
di scursive space wher e xenophobic and Il sl a
probl emati zed, but this engagement does not a
in -.wemald contexts. Wrriitmi m@ata osat dogsalbout nadic ¢
structur al forces t hat sustain t hese prejud
di scrimination, institutionabpéerasesbewaddenh:
storytelling, requiring more than narrative ¢
storytelling can empower | earners to voice re
not guarantee anfulmdamaeneni alshcbdbhditions that
The fact that xenophobia and | sl amophobia per
storytelling fosters critical engagemeindns it
that | earners navigate daily.

Drawing on their own and collective identitie
and | anguage repertoires of Arabic and Afri c:é

represent their charactersitiyn waywguabpas aet
Storytelling-cveast rae mehanseneossdef rom the curricu
African groups who are oftéd@hengtroupcleddérinH

on his own persodnalt hemixperdemtciesy,a weaving the

crafted by the group. However, the plot and e:
ot her group members, and therefore, they eng.
coll ective narratives beyond their i mmedi at e
encountered by the character of Osama. This ac
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cultural, and personal <challenges faced by a |
their own. Through this i maginative engagemen

experiences of others butdianrge oafl ssoo cd eael p emma rnggi

di fference. This dynamic illustrates how gro
mobilised in diverse ways to construct meanir
interaction betewegen i gpaceomald Itihewedct of col | ¢
participant's identity and worldview inform a
with multiple | ayers of perspective.

This nuanced representation of culture demons
sustainnnhgraodating soci.all ti sasluleoswso fs tdui dsecnrti smit
own experiences and those of others, creating
andontrisbowctiemlt consci ouByeds il epdaredrashdgei n a f ol
storytelling that is not just about telling a
practices and identsedi es ®Dhatr | ao& edf tawd mMaa ng it
somenstances go beyond thei magiodihegdtelsbs x@ieali
by Ogqama Mutsh e mhs) aimogpdrotbe xt s .

ii.  Ciritical social engagement

The name Osama, of Arab origin and meaning "I
in a global context, it has become associated
Palnsl amic militant organi zatidn tAle Qddda adn @ ¢
group’s decision to name their mai n charact e
association. While the name Osama carries con
character in the sbosybysubeengsthkhetargrpeotf ai
and verbal abuse from South ATkichan cleod altg,0dm
coumtaermrr ati ve, chall enging the stereotypical

audience to reconsider themar rastsiump,t i omes . s{Thd
engage with their @smnudrpendpagsi v-Bielalcimhghsgh( 2 AL

suggest s, can | ead to cognitive ssotciineutlyatti lorno |
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mul tiple | enses. By highlighting the prejudic
religious affiliations, the story creates an
the audience to questionhsaociaet &leT hirooountg ht dtrelare. i
narratigvepepddme active participants Armbthe r
advocating for a more nuanced a-Rdmpes®& pohnsa
2014) .

The story is set in South Africa, with specifi
Airport” and “Sandton,” which subtly under sco

are significant as they elvtohk,e paarseamncsud aacgfl ye XSa

known as an elite area and a popular hub for
Thleearlneevresr age t hese stereotypicalli&ss dcsiaarai, 0 n
presumed nteoy haarvde creon afford to stay in such pr

broader societal stereotypes about wealth and
equat es tToh eafrfd pueetnictei,on i n itnh et htea xal'uDld roy wsetroirsyt,
have money? Do you not have money? sBuyegouto
empmastthe aggression and hostility directed at
and wealth disparities between Osama and the
owninhdi@aasesse of ownership and belonging tha
othering Osama and reinhhios ci m@b xma&a @i i asiiedc gatetr
does not hlsehloounigd arnedt urn to "his" place, which

South African cul tur e i s di scussed coll ecti ve

citizens embody t he s alnmee bsethoarvyi ocuhrasl | aenndg eisd etohle

a principle deeply rooted I n South African
interconnectednédlsnt anids mattuead mctalmat i s often
collective culture and identity which transl a

acceptance of udihvAarfgiitcya. addJbasng uS éasp aar tghue idd nSo L
Africa as abtfiordi ogd amdi o@econciliati on. The ¢
Ubuntu which Osama thinks the country embodi e
Afirca as a country that does not have any Ubur

by the discrimination that Osama experiences
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concluding that “he never experienced the Ubur
the behaviour of only three South African cha
in the communities of Souitrhg Atthe caharsa@&actverss a
generalise and to represent the mass of the er
The group uses xenophobia and ubuntu simultar
mul tipl e Lveinveiywspobni nhs & Van Sluys, 2002) as they
of South Africa’s Adkenocscsr alco/t ha nmdo deceusl taufr est or y
characters inflict di scriminatory and excl us
contemporary struggles experienced within the
By positioning the audience to engage with th
about social i ssues but also encourages acti ve
on i ssues of bel ongi ng arnac oinnscilduesri omg w pa wlmpur
Ubuntu should be applied in a -Bilvleirs@Bhaen2 0 0nlu
stories harnessed i magination as a powerful
embodying what Me nd(ed ®2vdd & 3 c arbdietGacga la capaci ty
soci al I ssues, acting upon them, and reconfig
ways of doing, "((t3Aihmloiumgd, tdarmred rlbesatrtongeyrrsefl d 1 mad tt
creative imagination into a form of soci al ac
prejudices and othering faced by ethnic group
By drawing attention to these issues, the sto
deegmobedses and stereotypes that persi st wi t
mar gsataloin that certain ethnic groups experien
dynami cs t hat perpetuate such i njustices. [T
interrogates the discrepancy bettweemn etaHa tiyd ed
diversity is practicdd iexpdseshtAhe contradict
itself omndembaoas dfitteynetf ai |l s to extend that i
perceived as out s§edeursser sBhyeidroinmag rsac,i viehet o que
diversity is truly embraced intlpadhytowecgh rhai:
i maginative yet critical approach, the | earne
achieve a more socially just worl d.

189



Group 5: Corruption

The written story:

Scenario:

The South African budget management issued a R150 million to minister of finance Tito Mb)
The money will be used for electricity and water for the black township in South Africa
SOWETO.

Once the finance minister has recieved the money from the SABM he is the one respon
giving all the money to Johannesburg water service and Eskom for electricity. And when it

for the minister to give in the money he only gives 80% of tldgbuwhich was given to him fo

Eskom an JW. And Decide to keep the 20% to himself.

When the money is now recieved by eskom and JW the amount is only R130 millon And
budged was to | ast over 1 year and now i
decides to take R15 million and keeps it to himself and also th€EB®/ also decides to do tt

same. And now only R100 million rand is left from 150 million rand due to the corruption.

And when the money is then started to be used for the first a months it does well and after
community has electricity outages and do not have water for 3 weeks, they start to wonde

their needs has been taken to, and they decide to goiop sirice they think that is the only

language the government will understand them by.

oweni,

called

Sible for

is time

the full
t won

e

that the

r where

They get addressed by the president that the only time they might get electricity is by the fdllowing

January as their annual budget for their township has been used up.

Everyone now asks the questiarhere did all the money go.to

The performative story:

Scene 1:
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Narrator: Good afternoon South African citizens. The SABM has been offered 10 million and to

the citizens of Soweto. Which is going to be offered to their needs and wants for the whole year
which is water and electricity. So, this 10 million rand, we gomg to take it and offer it tp
minister Tito Mboweni which is the minister of finance in South Africa.

(The narrator hands over a stack of leaves/money to the minister of finance. The minister puts

some of 1t in his pocket to indicate thgft.)

Scene 2(2 new characters are shown and Tito Mboweni is present).
Narrator- Only 8 million of the 10 million is left.

Tito Mboweni- This is the money for the Soweto people. Water municipality take your share.

Eskom take your share.

CEO- Thank you, Tito Mboweni. (Both characters stand up and while walking away, they put

some money into their pockets).

i.  Exploring themes, identities and lived experiences

During a class discussion, I asked the | earne
they felt strongly about addressing. Me mber s
an‘dneqbuad istiygni f iwharcth ovemeembmased on their pers
of South Afric@Fiselpdlndteal 2@22rrsTheir respoc
frustration, indicating that these issues wer.
t hat tWweyl helgient |l y neaeddedttloy hhd eadd droe ssheed.r pe
soepiod i tical realities of South Africa. The | e
that they are not distant or abstract concern
and observations of the world around them. The
to these 1issues, suggesting that the | earner

concepts biuntg aorne trheefilrecoown i dentities as memb
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corruption REedr i neggpuamrseecysigindiuamd atedti quing p
identifyismd gmaogpsal and advancing(Bbeerpnptapnésgi
which they may possibhg atsbvbeymbmbefsentour
promptlhegrtmobeshannel their concerns into their

The story they produced is titled "Corruption
intent of t hei :nakbknmabtiHiovkes. sTelrda otuistnleess of t he i s
a st oaiymg htacdc oaddurpgsson and crime within a Soutt
a straightforward and assertive taistolca,alt hca isttil
mi mi cking the conv-£enti opoVhiglten atehsee rsitooursy, insonr oa
learners craft it in a way that bistehes déererd i onfe
report., complete with detailed information s
specific amount B8yofprmeeaeyiingvoheed. narrative

reporting, they effectively critique the corr

(7))

tory as a vehicle to questimpowanedachéaikwl ¢ussgee r
heir voicedi dnnuptddsestsemndof powBomearhah20ple?r)p e

—+

precise use of names and figures within the s
described coul d be based on actual occurrenec

critical st alnlcies asmakheea omrh et esrtsprey saatdh eamgt it he

view the narratiwerdgd a&vreeaftlsecti on of real

The act of naming withirfFitrlsadilytaryaclkevelsl amda
t Heearfnreustsrati on with authorit$et¢ogydrlagsss ilmghnoi rhg
names to those i mplicatled ranmeertshaekisng@rydisntced r |
real societal i ssues and the people they perc:
their awareness of the power dynamics at pl ay
The story is set in Soweto, a paéedomrnaersl|l g Bl
hi story of raci al and economic struggle. Sow
continues to elxgsetriireghcef ftencet sl oomfg systemi c i ne
community today. Thedelresaramedrisngd roafw tohn st hceoinrt eux
such as inadequate service dwehliicvheerayt eatnide & hteh asti
in many samargommuni ti es BgyrobeoSoonghSaWwet oaas t
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stamy writing from the pe,r stpheec tlievaer mdr s hger dSuwnm
place that 1is symbolic of resistance and resi
the township facesommhei nyarircdentiatwaee edhred sts hod
hi storic&®lcoamai sodiaet ors that continue to sha
student s’ portrayal of inadequate service del
t o addhbaesisc trheeeds of the community, a probl em

Af riamdh st hey put forth the ofpigowerr nheant iaf fiisc

The story emphasises the silencing of Black v

of activism and the struggle for recognition

earnehe®iuvusemarrative to critique powWwdBometrtruct
2017)Thei suehiycl e to explore and expose the o
community, demonstrating theipolctitatalreahghtrt
envir olnhmeonutg h t hei rl esatrdnegyritsetd | i mg, ch a&alel enges f &
of Saweaebotri bute to the coroaptiriomd guwalmetsye, oann o
in South AfricaesTheia paweatftuvereeminwder of

continues to shape the present, and iotf unde

government corruptiontandremegual moperviegei dalb

ii.  Ciritical social engagement

This group primarily composed of black mal e st

coll ar cri me Tilppeytitdeiicraldtyorhyi ghl i ght how such

Bl ack residents of Soweto without essential si
topic, the group engaged with fundamentcyl for
using their narrative to interrogate power r1 el

story spmlraatefsoram tao bring attention to the ongc
to face systemic i nequiatpiaerst,h ediddb prieegei pniehse.i pr a mi
Sowet o and t héel evdé&nttiinisi cibnt gtbhhenhigrhitsmpoarcyt of Sout
oppressive racial hi story on previously disad

| earaawar sness of the complex ways in which t he
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Their story suggests that, despite the for ma
perpetuate inequalityasembheywy bhowelcyruovophabhe
hi ghest goveamdneanhledogkfaacfd radss cri tical service
even by t.he president

The | edfeets vely used their story as a tool t
and accountability among rtahiosser e me PO wafmn.dt Bg s a
chall enged the integrity of public officials
This critical examination of power relations

l earning, where student al beaegentberagedubab p
that exi Fhriomgésotihety. storytelling, the group
and empathy for others, particularly those w

(Ladiiolnl i ngs, 1995) .

The theme of silencing plays a pivot al rol e i
are systematse dTahleliyr nvaorigciensaldr espot edit hectr | yat 'tk
express grievances about the | acikn tfe abda,s itch esy
medi ated tihprosgm @aatrmiatd veal iThntsh emigirrhod toiuwvmae tle

di sempower ment and frustration exepsdrdieesnocsetd thoy
violent protests as a desperate attempt to br

only | anguage the government wil/l unadedi sbandadg!

—+

haaduesyyotemi c silencing, meansonfbbedtmgsbbdasece
oftenThetsltery suggests that even when the pe
such as riots, theTihre ecfofnotritnsu enda vdee priitvta tei d mMmpaafc
t hat their protests, though | oud and visible,

reflects a grim  realisgy wbemeni heegsobcesnof m.

-

endered ineffective, reinforcinRet Beencesthabe
riots as a futil e aitst eamprte aloirt yv od xcpeesr iteon cheed hbe

| oowncome communities across South Africa.

The story concl udesemnded ocauepsrtoivoonc:at*“i Brvee r yogreen |
where did all t he ngounees egoan®s Tlhi s nglagtorniheala:

reflection, encouraging them to bstcorme amrd tdwa
194



pr
au
Ho
So
t e
an
au
Sh
re
po
de
s o

i n

I n
ma
t h
t h
cr

t h

esented to them (Janks, 1993) ]l eBynikmewaivti en gt H

dience to form their own judgments about ¢t

wever, the narrative structure hsaswitheatdtye
wegtesi dents and to feel a sense DHi s hmareda tfir
chnique aligns with Freire's (1970) concept
d criticall yr eradfilteyc thiencgo mers @ne'tsep towards

di ence i nhtrltbaugmarrrheettiowe c al qguesti adnsu amd n

an2glel 8 Mendel owi t z @a,ndt K& nveenecidbgurr,a g202a4 form of
fl ebatonr eat es wai tshe nrseeg aorfd se ntpaa trhayc i lad 9 stetde d i
tential -worlidisengeagemant and advocacy. Thro
monstrate an awareness of the power dynamic
ci al justice, positioanng thethedfeght agaahm
equality.

posing this rlheeatrenfefresat i qeleygt doaw the audi e
king them complicit in the seasgsch tfher gjruwustiit
e corruption but also empowers the audience
e anwirtyh-wo eladl ciass maikfef elhense¢ ory aligns with
i tical |l iteracy, which seek to empower indi\
at peegeabubate (danks, 2010).
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Group 6: The sad case of William Shakespeare

The written story:

The sad case of William Shakespeare

William Shakespeare was a truly gifted boy. Coming from a poor background, he attende
Johannesburg’ s most prestigious private
academics and the top cr i c gue.tHe wouldbe ¢he man to |

the Shakespeare’s out of poverty. This p

One day, William told his friend Shawn about all the pressure he was under. His friend su
a quick and temporary solution to Willi 38
space muffin and encouraged William to try it. William devouifee space muffin, enjoying th
effects of the drugs. William got hooked onto the space muffins, using the little lunch mox

parents gave him to buy them from Shawn.

William eventually became numb to the effects of the space muffins. One day Shawn
William weed behind the school hall . Th
lunch money was nowhere near enough for him to afford the weed. Williadeddoi sneak ou

some of his own household appliance and sell them in the streets to afford the new drugs

Williams results began to plummet. Drugs had taken over his life. He stopped attending hig
practice sessions and stop studying. William began to spend more and more time with
addicted friends. With his life now falling apart, he still ®dnto drugs. William lost hi
scholarship in the end, leaving himself and his family hopeless.

| one of
schoo
ft he u

ut a

pgested
m' s s
e

ey his

offered
i s wa:
t

cricket

nis drug

V)

The performative story:

Scene 1:

(William encounters 2 friends standing at a corner and they are concealed behind a wall).
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William: (Turns towards the boys). Whatsup?

Boy 1: Oh, Whatsup Shakespeare (the boys shake hands using a handshake).

Boy 2: Whatsup Shakespeare (the second boy also shakes hands using the same handsk
Wil liam: No man, |l " m so stressed out wit
|l " m supposed to | ift us out of poverty.

Boy 2: We can help you. We got some stuff for you. How much do you have on you?

Wil liam: I don’ t ..l don’ t have anything
empty).
Boy 1: Listen here neh. We’'lIl give you a

be alright, all that stress will go down the drain, my man (he shows a rapid downward mo
with his hand).

Boy 2: (He signals to boy 1 with a nod) Check the coast there (he leans towards William 3
his blazer in front of the camera and the exchange of drugs happens behind the blazer tq
it). Take he drugs (William takes the drugs and puts it inrther pocket of his blazer, close
his chest).

(The

next scene begins).

boys smile and | ook satisfied. The

Scene 2:

(William sits on a bench, his clothing is untidy and out of place, he is high on drugs and lay
no reason).

Fat her: Where’'s the toaster? Where’s the
there’”s no kettle.
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William: (Giggles) Dad you’'re trippin’, |don’'t
Father: (Touches William s chin to get a bett
William: What’'s your problem, old man?
Father: What’s wrong with you? Are you high?
Wil l i am: I don’t know what you' ' re talking ab
mockingly to exaggerate the word toaster).

(William s father moves forward and gest{ures
if he hit William).

i.  Exploring themes, identities and lived experiences

The themes explored in this story encapsul ate
drug abuse amdepstorpoertssahfer amdat aas agplpadc e at
school in,Jdbludaandskndg | ocal boundaries by ad:
to teenagkEhessgliobaavey.are closely tied to wri.t
(Paris & Al im, 2014 easrBeo mer gnrt2eddt éinn adile per dor n
and i nclarmde teawarmion!l y associated with youth cu
with "space muhfiusetd (Oamaendajbgiasehdagpngi ng 1 n cr
handshakes and the use of Thung,u atgheef s ptecrsyf ibc ot

notions of youth culture which are not confin

Thet ory carri esasa tthreagprco tudhipdeeh g megea Wenblsi am hi s
addi whioh i s hihghltiighteed “iTthe Sad ."Calshee oufs eWiolfl
name Wi lliamaShakespearereetaytwwadgrhgoewwnelly assi
a famous name to the main chahriascttoerri,c atthe cwirl i
geogr adpihsitcaanice bet ween themselves andsathen.sto
Thi s dcirsetaatneceense of safety in their writing as

ownership of the events 05 eshgna&bGipeeas @wihdegt h e
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teacher expressed concerns that one of t he ¢
l roni cal llyeartrnhers tshaades ssthree d de nltedderdshi p rol e
stoanyd, took a mprdaantinge waolieiing, performing,
group mBEmbdretfhoer eper sonal connection fearewearst s
witimvesamenmore | ikely to engage in .Tédasning
|l earactri e parlha cumpddri othoad nt hrough the | ens ¢
and Nortdmeaftedrsgi,se agency based on what t h
beneficial to their existinglaemdsniemageseédende
story may reflect a personal connection to it:
his | ived expbeercizemeneasnd &fackrg etatpdp | e wiradviag otr ® b |
and articulate his identity within a structur
narrative as a power ful -etxpalesisn oind € Mtoirtty nf, or2m@
main character, Wil Il iamyorikdi enagwthrad daened as

stigious private school on a scholarship.

> o T -
—

> O O

sehold into an elite educational environme

—

e
e
ci al class systemsofimtg@lghriaghtnhignag@ tshnecdaried | If e
u
e pregsouree witthatadivaln amallicll iats(ysB osuyr sdti eefolse 1 9 8 6
0

-

up explores the additional pressures Wil i

g

private school . These pressures are not only
complexities of fitting i n uwintth bpaecekrgsr owhnod sma yT
al aa@ddresses the notion of “"habitus, " wher e

experiences and interactions within the scho
wor kdlnggss roots andnnehnet porfi vtih ee gperdi veantvel rsoc h o o |

refl ecting the mulatrief aactettadcthgecdh atpd intd.esi ¢ ihan t

William s experiences can ,bes sriaald acbledilstseg X p @ 0
pressures Winloti amntlegmda $ppdasteai n t o his 1 nternal
identity in a space where he may feel l' i ke a
broader discussions on the impaes ahdsobeakmol
of striving to meet expectati.ons in a compet.]
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ii.  Ciritical social engagement

The story raises awareness about the I mmense j
of escape avaimaachh aer atcot etrhe nWi ITThheam, a teenage
a “man” wi tahsi nhehiiss feaxnpielcyt ed t o excel in his n

status and reliekheghlisbheghofr apotemmny.l TDrinder ex
mal es as the amd nahrey rpealviitdyerosf f i nanicni allowr e s
mi ddl eowcd eexIpdg.i efrheee pf el hielse gendered expect a
intense burden on Wi lIliam, reflecting broader
responsibilitieshptaced o0hawmdadoifpgteimainmurydwyt lent
a mode and mi nfdosre tt hoefi rp rfoavmidl iinegs .

The story’s depiction of a poor student- atten
narrative, chall enging dome noarnto vhearrircaa ki vtehse t phe
i ndividual s f-ercoom olmd we rb as kgir @muanrdrsat i Tvhei si sc oal n 1
affordance ofcrseadpgges | fog, sasdents to reimag
and question the structures that |;i Miatl | syo cEisasl
2019 Howeverm, owhitloaicthes on these critical i s
stereotypical ofEvteme nahgeus g x pt ehrei esnbcoersph od é @ h s
social,refiltetxqgwety and reprieseandnwgy snatrige naé g a

of Wil liams ddoagsoammeirocdg ri eosns iavnédi sno | U ttioonmed dif doeris t
with William |l osing his scholarship, | eaving I
This outcome reflects the group's internalisa

submission to dr ug aadsdciacptei ofnr oins tphoer tprraeysesdu raess
agency in Wi lliam's character and his ultimat
shaped the narrative based on a belief that o\
Norton,Ev2hl A)h.ough sombire @pedsmdeqtaitwares t he r
many teenager sl nmehdb Ky ed o wiveelr wehred f ami | i al pr es
and thisedleated®nsoni akabwayemasls about the |

|t uses storytelling as a medium for express
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consequences of drug abuse and the soci al pr e
Al'im, 2017).

A particularly poepwef Dushtaotmoymeonctc uirns twheen t he a

closer insight into the i mpactlhef aWidlileinacm' 9 sa
insight into his fathef Whatistweesgwiwenhhhgoas?8
foll owed by the violentwhdaethcapsmbatag t hetonh
turmoil within the family. As Ahmed (2014) sug
certain acti.onsn orhirse scpaosnes,e sWi | | i amng uainadh her

frustration that he resorts to physical viole
his son’s addiction. Thibsr osucgehnte aibsoapapd dryintaihceaolr
from the written to ltdeempaegdorimae i emotsitomyl, ia
to deepen audience engagement, all owing them

to reflect on the sociceotneels.f orces that shape

Through this emotional and dramatic portrayal
interplay of emotions, desires, Iwhnghad®cupew:
the perfofrmamoé wii agshi ev e sCAmiwaalr ujdis éni, a LRDiIledN C e
moved by the realism of the story and the emot
use of affect draws #aBhanauuwra&aqes dmittoi ¢ dle meafrlr
soci al i ssues at pl ay, such as the consequenc
substance abutsexi anpr @ hseuroed ttemm conf dhimst wadr e

achieved in more nuancednwaysnpiamitshea peor ft hremav
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Chapter 4 - Key findings and reflections

This emgmatgers with thWwhatepeareh guesiteodndo | ea
mul ti modal storytelling intemToeatdoass haahi & mp
the stories crafted by six groups of | earners
process involved the initial construction of

cresod | i natimnwhiceh viheg stories were adapted i

Thanal ysis and discussion indicate the foll owi

The stories craft edbaascerslmsodnsadl € s st k a tg rwina fcshe we d
was enabled by t hBhe ndtewmrwiceedi wanr & hiee fvehmircnher s’
focusiessweas wpeéemhs oan alh elioimmeusn,i ttiteessi rand Etvleen wor |

t hough this wasi nat eadrveattii oee,rver ilgei csgnareides n t h

experiences and i dTehnet iltd arsn eorfs tdhree ws teuxdteenntssi.v e
encountered in their datelcynloilhnes ,chwhetemagresi, t t
navi gahteiinrgny oautchompl ex worl d, or the brfaadker s

Thiest ori es became a means for the bedingreoft ol
worl d around t hem. By e nhbiefded i cnogh etehxebesrresntahber a t i
create storiwds ht haa tS oruet shoundid treanddrz el ftly o mud énld| ¢ dtei v e
criticadnsswicdwladness i el t@meiTthlee osermurhiidetts as a mi |
the | earners’ environments, of fering insight
chall enges they face. Through this process, s
anrdesi stantearteoeansaviingpat e and make sense of th
Paris & Alim, 2017).

The stories crafted by the | earners highlight
These identities include gender, religious,

Af ricans and Sowetans. Acheoeywedi stdiemdctitomse mas
sexuality in the story of group 3, and i mposecd
in group 1's story, and Osama in group 4’'s sto
wi t h i demti i t ymodanld st oerpyotlelilniantg oandof crtohses st

opportunity was taken up) provided a space fo
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identities. The affordances of different genrtr
role. While narrative genres in the performat
trailers all owed f or r i cehx peexrp leonrcaet,i otnhse orfe piodr et
appeared more constrained across both the wri

per sonal and soci al engagement , suggesting th
suited for &dodtiedenmgenoystorcwtell ing.
The act of naming played a cruci al role in s

empl oying distinct strategies that reflected

names to reinforce cul turheeli rarcd aetalcriiea si d eantsip

' inguistic contexts. Others deliberately with
critiques or emphasizing universality over ir
Os ama, t he Meaamey -ceabr criti ceada | connotations, posit
gl obal discourses of I slamophobia andbaaedal

violence often focused on the absenceswrfe.nam
Meanwhil e, stories set in | ocal contexts such
names of politicians to emphasize corruption
how naming functions as sahapdwear fhuolw tiodoelntiin ys

perceived, and contested within different soc

The theme of silencing emerged powerfully acr

as a window into the pr ofseod nadh arta cutgegrirse seaafakhc @ rc

story, isi leemmgaigregd with in distinct ways, for e
rape and victimisation, group 3 illustrate sil
5 il lustrate silencing throughofsidielnen nigngft kcr
t he ghiogtlsied i ssues of voicel essness, i nequa

certain characters or groups were systemati ca

—+

heir Sademaxcy.ng functioned as both a I|iteral a

f voice and agency i mposed by oppressive s

< O

oi cel essness and exclusion becamedacuwewlompral
i njustices, where dominamtg glnesspantex@grtvocacrtsr
deeply witdhudhhiass tdgerecopdgolnle whumnces of silencin
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ot he@hsle certain stories portrayed silencing

it more subtl vy, portraying characters who in
constrained by wunspoken rulEemmggageaenstt wilkdadtmh
refl edtcadaardesness of injustices that arise w
out or when their experiences are dismissed ¢
| e arennegrasgreidt i c arlolayd ewi tshoch et al i ssues, such as
socialThessiceieés eweirleemsy nefal sheddesheyasts vell a
resi stance against at havelempridd sidv @ ns ttrhued tru rweos |
201Whil e there are so many | ayers of silencin
break societal silencing by expressing socia
marginalized communities through means of exp
Four gebepsed the written mode as their selec
chose to tell their story through the aluhdiiso m
indicated that even wiktdmsgaguirt dire emp tioduees | @bfuge hedso
what constiandt eéedhewni f iomgharede anioftddersst i rpertatniardgani ¢
Al ternati vaellys,o tbhei sduceoutlad t he familiarity of

accust oForentbst graups, transforming their stories from written or audio formats into
performance allowed for significant developments in plot, character portrayal, voice, and the
adaptation of various resources. The performative mode added layers of engagtiserg,a

diverse range of cultural, social, and linguistic resources to create meaning through semiosis. This
mode invited creativity and enabled unique expressioideatity and context to surface within

the storytelling processlowever, this shift across modes wast possiblefor all the groups.
Storiescentredon themes of gender, sexuality, and traumatic experiemesschallenging to
translate into the performative mode. The emotional and physical demands of performing sensitive
content created barrieend limitationsfor transduction, as the performative mode can intensify
personal exposure and vulnerabilitye tothe permanence of having the performances recorded
and expanding the audience to include the rest of the €lassequentlystories withthemes that

were highly personal or contained sensitive informaterealeda complex interplay between
mode, content, and the comfort levels of the participdiis has implications for multimodal
pedagogy, because while multimodal storytelling offers diverse means of expression, not all modes

provide equal levels of comfort and agency for learners, particularly déedmg with sensitive
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or personal topics. The embodied nature of performance can heighten vulnerability, making it
crucial for educators to provide scaffolding, alternative modes of expression, and safe spaces for
engagement. This finding highlights the need for a flexiblernbxaentred approach in
multimodal pedagogy that allows for critical engagement while acknowledging the emotional and

social constraints that different modes impose.

Il n the writt emosatn do fa wdhes gwdodepsr i $eori es in st

due to i ngmrarimetdi vAengildbeol ogi es that exists in
Essa and Mendelowitz, 2022; Teacher interview
al |l the stories includelde awnmiatntge s poohtoadet fi dafd fr efm
mul tilingual enghgamepats papvitdedsehawmp th, st od

up this opportunity klmydi nalcddiidregdd BEwudItiid h ngruda | A
particularly during dialogue between the char
provided strong character voices. Il n comparis
and -sntoanndar d varieties andmirelpedt bibngsade® &3ne
contexts and made the storieatewgagi ndgeviehiopte

rel evance to a South African audience.

Group work created a supportive envitredhmdrhtei fr
stoactcesss different modes. Coll aborative vers
explored by Vally Essa and Mendel owitz (2022),
to work together flexibly,jntakicodgl|ricthkveamsaetit:r
was vividly displayed in the interactions and
storytWeabi hgty was =evident in all the storiec

submit one modéd eofc odtl mrbytraltliivireg.pr ocess offere

navigate the challenges of storytelling with
where they could feelasdcueklingtpgragnablbtand\
stories. This sense of safety was <cruci al I n
creaandithal | emgesnotcigo msedouplatiwenrg i n stories t
|l ayered, and refl ecti vel nofmotshte obghrbkoaubpa csa sci ool ehc
|l earners negotiate and integrate diverse per s|
to the emergence of new insights ainmdiaypipd walclh
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i nvesbpdciof thke story, | i mi t i Thhgu st,h eg rro uipr
amics playeidn aesgaggpemectandmonnget the | earne

oughout the chapter, I make c¢cl aims about Kk
study di d rAoetstemmltoeyr vae nptrieo/np asot t race meas
I I's, empat hy, or critircveelnt awar ewaess sy n dtelrep
agogical orientation that conceptualises |
amic and socially situated process. Gr een
cation as i toalplowei vaediaviteualasi ve realit
spectives beyond their own. I n this sense,
erative space for imaginative and empathetdi
tell stories, but to inhabit them by craft
the broader soci al conditions shaping t hc¢
estment in storytell i ng sctreepatiendt oo pupnofratminliite
gesting the devel opment of both narrative

wing on Street’s (1984) distinction betwee
intervention can be seen as fostering ide
text, and meaning makiagonat h&vhitleantt enalgni

)

assert with certainty that | earners wr it
rative work demonstrated an ability to dr
ertextual iitnhy mesmmamdk incgg! lpawereastses. This il |l us
can navigate, critique, and compose acr oss

audience, purpose, and social context.

|l earners’ stories, though at times echoin

pr oecersesatofngcd hem through classroom dial o
rners as knowl edge produeeonsoguwy.t hThe ac @lalr
ami cs, di alogic exchanges, and multimodal

a means through which students were abl e

i sion change.
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The key findings of this chapter directly add
stories crafted by the |l earners during the m
strong soci al agenda. The dti oardy tneglsl isnugy gierstt e rtvh
| earners to construct narratives that reflect
di scour ses, positioning storytelling as a pov

identity negotiati on.
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CHAPTER 5: MOBILISING RESOURCES AND
REPERTOIRES THROUGH STORYTELLING ACROSS
MODES

a world incmebasi mogdail gihtppladmeddi a, t he ways
press and negotiate theiBy ifdoecnutsiitnige so narteh ec
ories cr a@fWoenk nby ng rSoougfyr blupf di, ca’l sl amophobi a
S cwialplt efrtolteu sr eone aHohw a@we dteiacmer s represent
verse resources and repertoires across diff
eir lleawidilngegxpl ore how | earners represent a
d social resources through diverse modes of
i saurad col l pwbosabibDmwe s ng theal hteheehtnonegr s
re tasked with individualwl t heriaf tfiodd oavrerisn s
was the first activity in thwasuhti mad da td usatlo
ent ity raenpr ecsreanfttaitnigo nnar r at itvher odwaynttse mpno rtalr g
I ti modal ngteang @ahm asmosats f ol | owed by the coll a

itten and audp ol Isitrmati ed twertehe rmersf or mati ve

e Il nstagram posts were crafted individually
engaged iwiet hc oinnt erxetasl as an individual pract
tion of individual i e ratf it teyh aisTehdgp rmicrtdd adyur ea nt ¢
asons of conducting the study with minors

flected the visual mode and feat Dess gofngn
stagram posnmosdei nv-ddaisgeigt gmoidret presents signif
fluence how students engage with | anguage,
nguage <cl ass. I n diogd ifsteaul d enmat dse ,a clcnesstsa gtroa nmupl c
cdigstal phottodneaeptss, muisdeqs GltFlsatt acaadrs f ot enr
simple image or text into a compl ex, mul ti m
ploommuni cationflerpregsiamd |Ilwqi ceradynami ca

presentations that align with both personal
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The -triemehdnt eractive nature of di gital post s
di scourse, as their contenticanBypetemtar &gt , |dr
|l nst sgrydm posts in print 't mits the 1itheerpl e
l earnen o’ sSpadd cwn/ wmageenand text:baBlids fohimfat
restricts the I moméddicamywuandaitntngr aldOttibv mtoy a md mi
t hceommuni cativel MetaagranCrmwltad tcfhder m., the digita

aut hentic communication environment student s ¢

develgopgadi | iteracy skills that are increasing
(Cope & Kalaanndt ztihsi,s 210s09%) | i mitation of wusing t
this inteagxwppadtisonstasdents to i magine interactdi

This activity engaged with contemporar yumodnesd
all thenl ebenelass submitted their work for ar
i n graonudp tlwo group members in grlouwirlblvs dkemiatnt
overview amnaldy vicd adthliegllaeg riayml proesthiser s gobubpst h
antdher ¢atonebry t hbyphaestgs oup htleveea deeir st .ibhfe t ¢ lya ptuers

ai mextpttdhree i ntricate ways in whiahgdhapsel enad ne
identities, criticality, ,andovwgthey | ear neres r
mul ti modal texts that they craft

The first paprrtestenatshescahbptestagramsppetwsr f @h

tools for i1 demtpeéeysamdali ramadi onl |l ective identi
vi sual el ements, clorugptia@grsamuhséangoagei hunde t
tdl eardiegist al identities. The chapetaersnetwat hegesp
Il nstagram’s visual and textual affordances t

l i ngandt h@kigalounds.

The second part of the chaiptoéed i eanamidned orhes
within these groups./ auldease petrdoirenati et hpwoiwt
cultures woven sttwmgédgthlteerantalryca gh evgodrliachsa g gbki ghi
di s cuwshsiicolini ar ids:u al soci al media ngihatrokese of

|l anguage and di scourse , i nMullnstvoogrcemd@e e sl pr c
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consciousness and.Tchrei tdiicsaclu sasfifoenc thiuviel dnso voens e X i
respecitedwvdd offers new insights. These categor
cultures as fochy mboiaci s gf whol| ¢ apdipleganabs®uab
moments of tension and conAmpilkitf yihmag wmecge &
perspectives as a pedagogi cal practice create:
and multiplicity. Mul t icprliet ivcoailc easf faencdt ipveer snpoevce
within these storoeshowasocrcal acbpstépousnaegs
resi stance or empower ment . The narratives oft
| anguage wain ccthp dameiet i cal t higski ndpes kialalbdh eanmgont h e
navigate societal structures and question sys

agents .of change

1) Instagram posts:

Fati ma: What are some of the features of I nst
Natasha: You can post pictures, videos and st
Aal i ya: I n addition to that, you can share wi
Fat iSmgou can slide into DM s. [The class explo

phrase amongst the youth to refer to the abil

their account name].

Lindiwe: It s a guide about places or anythin
people in posts so that followers know where
Aal i ya: Ma’ am, you can spice up your stories
speak] and | i ke adding your favourite childl S

[ She raised both ar ms uwhatto sihredij awette stahed]Jabvi

Fati ma: So, I't’s not just simply a picture, i

meani ng. [ Learners across the classroom nod e
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a classroom discussion, stwsdemt sashipglsltiiggt
eos, stories, direct messagimgeg,vealnidngt atghy
erstanding of how thesd&heloagdantheseape admulr
ows for multivoicedness where multiple per:
ducing rich |l ayers of meaning. Users can
vate or ciud tat hvadty mefser @ saemmdd cvti sd utanleim yt o br
wor ks. This interaction between individual
mplifies how the platform operates as a si't
re identihby uasedcsvmdtirda¥iesd @ly lon hiteagr am pos

formative identities by allowing users to
ges, captions, hasht agsy @arnal pemwod disy, e dwhhb yc |
formativity aligns with the <coll aborative
otiated identities through narrative <choi

l e the I nstagramypestastedrandndihaipéuda by

ventions, the coll aborative group storytel/l
ol ved c olnhaekcitnigv,e ndeegcoitsiiaotni on, and deeper en
owemdr eosustained and | ayered explorhkti ons
ame evident to the |l earners that soci al me
each post is a narrative constructed tbhy th
anded on traditionhil g mlofteg étnesid eosf asntdo reylteemd n:
h the genr ewoankd tdoigsectohuerrs et ot hcaotn st r uct meani
exambwi ygung people perceive social- media
resedrhti st iscerc,t i on wi | | investigate how feat.

ices become tools for us ea en sttor uecrdgeanghes t iioré s
t hemtnisa )f asrchteeidr fTdlilsowerfd ects the notion of

eb) ,20Mmhere soci al media platforms facilitat

communBayide,s ZDild) secti oann woivlertvhlesassteenfr aot po st

s el
t ha

1Aan

ectdepfbor bpabysup memaedsESylwal | as the In
tseleeet ed wthowehmeealf yedsby the grouQuéyeauder s
d H@gsawmp 4)
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i. Masking deeper meanings in posting simple everyday moments - Instagram posts

not selected for analysis

'QA e o ¢ o N

@Su'ﬁj_p.\\oj - food »>%> w eopit
JTuSt O few pPiCS of tne del.cous
feosts T yad thS month & (ced récap

17 hawrs ogo

Fi g6reSuzyds I nstagr
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Suay a member lorfs tgagrugpm lposHerreveal s a | ayere
through visual symbol s, captions, and soci al

food and nuancedlhseocliaable | c o'ninoeondtiaer'y .i s si gni f i c

Seawith a popular soci al media subcueletntomedbut
cul inar.yHepra spsrioofni | e pictur e, an ani mated stra
shows a playful choice thatibei pessanaecbgsti e
sepdrtrait, she connects with followers-throu
protective or modest approach to personal exp
The posup si ndagpgeseof a chicken fillet on a bed
sauce and garnished with chives, exemplifies
a meal into a desxpr ablbie owijewcdl odt ywleilfg trans:
everyday experience into an object of desire,

becomes a medpumstk o0 mrssieghnia |iHdeenngtpirteys ent ati on he
not just sharing a meal; she’s communicating

details of culinary experiences.

Suzy’ s "daoptdi>crrpleadypfl el,I"y ranks food abowe"soci
symbol to amplify her sentiment. This exagger
or even a form of escapism, resonating with f
alternative to complex sociald habka't#afgesdhr ggmap”
reflects social media’ s metal anguage, making |
casual tone,a tdlee ppaste moitritbpadit asdeotchira emds si «
Her prioritization of food over people sugges:s

where food serves as a stable sourceiohscomfo

l doi ngzye, pSst uses food as a multifaceted sy

possibly escapi sm, all owing her to shad8ahe a di
post reflects broader themes of identity cons
within the mediated context of Il nstagr am, s h«
reveal complex identity narratives in digital
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Whil e Suzy’'s I nstagram pestueseveal waldregpadhe rs el
analiynsitshi aschlapeephiekitisot o the coll aborative
Her | n st adgerpaipeetr@soosnt a | r o r ehseernsteal tfi noanrsy s opcaisasli o n
di sappoi ntmeink s, Qbiwdie nt8iotzy 'based on traumatic

which Iinks to the collaborative story
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(= o e
\hIS_IHO_n(D S__hlke ML@SO}Y aud #SUnrise,
_thkeiﬂ\__,w\ﬂ\mab%b@ ﬁ_cape nf’c\lluvmfurc

FigadreKati ebs
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The I nstagram post above is Iby tKaeipowth,o K&t i
scenic view from a sunrise hike, captwurierg gr
captiisod This mornings hike with @Saffydawj"”, i
friend omMetheaptken features hashtags such a

#capetown #iluvnature,” which serve to increa
communities of nature |l overs, hiking enthusia
The choice of hashtags provides insight into

and “#hi kewithmybestie” emphasize both the ti

this experience was shar eat easndhaemwe @onurnanf pAdf ru lca

travel destination, while “#ilauenptasrsetohnealt ieg ra
outdeogsa@l Iciomge part of her digital identity a
accessi bwet hosobopmhkeas interests and deepen the
values natur al beauty, friendship, and possib
Katie’'s familiarity and engagement with I nst ac
medi a metal anguage, I ncluding hashtags and t a
and highlights the social naspentg dhferthieiexper
space of the post. This use of I nstagram’s co
the platform's community, yet her privacy choi
with her foll owers.

Hernstagram post reveals a thoughtfully craft
nature and engagement in soci al medi a d-i scour
presenltnatteiroens.t i ngl vy, Katie has chosen a gener
per sonadnd malgee dreades itome not to includehherhsel f

suggests a desire for privargsemt ani aver Bhion

personal I mangye sa swlheicltes solfarhier lpirfees ernd falt @ mtns sa
all owing Katie to engage on Instagram while m
This could indicatpeg odiprefonrl @ mee pfrers emellefo wr

repres.entation
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Her decision to highlight the | andscape rathe
sharing-powenot s ehf By framing the post around
appearance, Katie aligns heruslenlefs swi tnhatamr ail d e
shared moments rather than the performative

emphasis on the scene’s natur al beauty positi
outdoor adventurees,i ceomtsittryuctth aatg ia:n mord e nabout
about individual display.

Kati e’ s | nmseteagsr aanmepoasctt ovi s goweagsi ngmeat sel f a
her f odsl oimerpmer sonal and aest heatwiacsalhlot asleil gred

idepth analysis because it does not rwHiacdhe t o
included themes of discriminatiHem diahessto ungoht xdeen ¢
into themuwlotlilmecdka bvtei ve t he group sought t o ac

n
individual connectidmsteamdat ame@ognm o wihfilommd ®hit
n

analayssiHsassan’s post ehbagtHdtemesisre odlaIrleachtd rya twi vt
storieasandralfe®ad t hreads can be made between hi
crafted by the group.

Journey withemeost¢ cheeni nant | earners in each

group Quvwaa earsdf rHans sgarnou p L eeirxlplltghrredurp #l.nst agr a
foll owed by analysis of totelfraposatsi val yetmaat

stories

il Visual social media narratives to engage with identities

Group 1 |l eader: Quwa’' s story

Meet Quwa, a tal katieal dc Mufsildenntgiand ffrioer Se ul
is of Arab origin, meaning strength orbopdwer.
Cape Malay and I ndian cultures. Quwa speaks [
English and Portuguese with her friends at sct
soci al medi a where she spends waelaviem agediotfi d

219



digital applications. Quwa wants to use soci a
Africa in her English | anguage | earning. Quwa
a victim of sexwual assauwudlte farniderschse fsrtam versc du
experiences as her (Field notes and focus gr ol

world who she i s.

\ {\ T
\ @rockstarquwa

Y7

and 88 okxWers
® vived by ayuha.-

?

Vit all 9l comments

26 Mj 2032

Fi g&reQuwads I nstagr
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During a class discussion about the features ¢

group 1 enthusiastically raised their hands t
Aal i ya: “So my surname is Asvat. Sorry i f thi
vat” (The room filled with uncontrollable | au
She explains the username and says that i1t 1is
she has a smal|l and flat backsi de. Her wuserna
and surname as part of heatidehyityg, absb ghee

of one physical c hwh iaschiee rfiesetlisc , h ahse rb ebcaccnkes i ad ep ¢

one short username she shows the world multiop

Aaliya: “My spam adSoments thuadsse mt snilcceeo kn acnoen f"u s e d
hysterically as if the}e is an inside joke to
Fatima: “So when you say spam account, do you

Aal i[SShae respondg “VvYehywveemoosweslIltyhan one account
and then ther elwhifchse wshpearne alc cpoousntt | i ke how |

friends..cl osé[SHe ilemaks adtmo@uwa sitting next t

she is part of AallJiya's close friend audience
This conversation revealed that some | earners
and the cont darmst dtelpaetn dtemey omodthe rel ationship
audi eAmdedsy.a indicated that her ‘true’ personal
where she can be carefree and quirky, wher ea:
portray a certain image to fhear tfhel Imewesrag et @ nt
Thus, s he acdfarse fhuelrl ys occi al identity by control |
others to perceive her. Just | ike Aaliya, Quw
intervention, she only discussesy.her public a
Soci al medi a, particularly I nstagram is a |it
Il n their discussion of I|iteracy in the 21st c
and giving | earners mguitn en® dtalh e metxd sd nt aw waom kt h
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l'ife, her identity and it was driven by h

ing the storytelling activity briefing, I
worl d. Quwa respondedpwns"amem,g't.B gThh ea nnidu rcnoL
s of agreement from her group hEwén itghawegh
the storytelling activities ian ptehhiidi mtfen
i s evident that there are |inks between Qu
up 1. Both the writitckeemwtaistoy yel &ed Qywahe Eka
being afraid of men and Gmawipng i ectigentoar e c

ther discussion, it became clear that Quwa

ing over powhireld by anemeped bLlgather s own tr aums

ual tamaaubnplfy i nfluemMdhed lkamperdemtciet yal i gn
90) theory of perQowtamtd orestirdiectt id ynewhiicde
I st angreo tachadtoieerh ér .Tlemaough mMmem | nstagram po:
nt i tdye,v e@howraesi st andefiamwmehiany sens an i1 dentit
|l l enges the patriarchal ,sturbuncetguaagersaanseér ef @rer

i stasser aindg agency.

e her friend Aaliya, Quwa <creati WKy mani
|l acing the "A's in her name with ' X'"s. Whe
ts people to thiFnk!ladf nlbdresas 28® 272t o¢lostuasr g
s pkayb@lrlieafnlgeucatgse her engagement with the |
th culture, where | anguage is often rei mat
ia aesthetics. ,As" sGlceiaaslo nme(d2i0al 99 r onvoitdeess a

aging spaces of l earning and | iteracy deve
guage forms to embrace the dynamic and in
c

whirsesh i s evident in their user names

Quwa' s QUV¥" ods "a username is a deliberate con

al t

ering her name, she crafts an i denwhitght hat
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rel actoeoltnoess, toughness, | aendd tao cpeaweari na nida bfed d ri
identity construced otnh riosu gfhu rhtehre r c heompchea so f a r
di splays the *sign of horns’ hand gesture, a s
accompanied by the words "ROCK & ROLL.u'selsnst e;
i magery t hatneadliyg rcsornosct krbutchivedrdi dfe ns idgmyalr ® dh @rer s ¢
through her p roceffiolre iamfyordmartecotn i nteracti on
Di scussi on, 2022) .

This alignssonMi tihd en tsictuys sd@omstruction in digit
aspirational personas that resonate with broa
adopting this persona, Quwa asser banadmhgageseint
a form of identity performance that chall eng
empowered and wunafraid. Through these digital
soci al medi a tto mwlptl iofr&c eatnedd aisdseenrt i t i es t hat

cultural symbols and soci al di scour ses.

The activity brief focused on using visual S C
are." 1 n respdndse,k Qiunda gnehrittfiea e ddapi cts t he | ow
to be a fdeenpaleet ebbgoeye p b €igsi oned at the top of

l ook | i ke,tihte ifsi ghuared ppreg lsammt wslairritngendi ng wel |
boots. The i mage i s | i,nkoebd etca itfhi ec awthi eotm& soidfw of ne

expl orleel sthory writ,tewhdedrye Qushiedirgaocsmwmadipby soci e
bei"mgoo asnhdsr tu'nj ustly cited asl njsutsatgirfaint aptoisotn ifso
in black and white awhiia&rtr iae sg rdeeeenp bhsaycnkbgorl oi ucr
monochrome figure evokes a sensswmbofeoheds edbfessh
group’s wr iPtotsern i otherdy in the top | eft corner,

the story's I mpl i chnaatyi chna viel setraldt ehdsa gvioanarné al il ti f ef

victi ms.

The floating fsseguhe womhd’ sygmbost i f she i1is d
that the rape has killed her spirit by strip

Vygotsky's (2004) concept of creative rewor ki
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experiences through both the I nstagram post a

t hat refl ect the profound 1 mpact these exper
parallels between the twoe tweoxitasn, iint tihse madto reyx r
However, the creative overlap suggests a deep
her own | ife.

The feminine imagery in the I nstagram post <col
through her profile, such as using symbollse | il

username. This juxtaposfi tQuowa hsi eigdl e¢i mgehitttisy rt ,h ea rcd
be a projection of a present/.f uByurbel e nddeinntg tsyt et
rockstar ¢gleenmee mtésniswidin les uscyhmbaos| stt h ebradi en Qlu e8gksi r

is actively constRathemgthamybirewi ngeQuaways d

sign of identity c¢crisis, 1t 1Is more accurate
Quwa'epresentavnohnefageamel &fl ects a fluid, m
past, present, and aspirational el ements of wl
aligns with contemporary understandiwgkviofngi d

(Hal b, PR&r9 s and )Al i Thr 2wWglM ,h er0 1I7nst agram post
t yeoeuth use soci al medi a tlmynwegptoaneiagpebesteh

societal expectations and personal expression
Group 4 |l eader: Hassan’s story
Hassan Akhundisalfearol d Musl i m mal e wh eArab’d e nQuiefsite so nansa

2022). Hassan has Emirati and Saudi Arabian origins, but he resides in SouthtAérizaknown

for how long Hassan has been in South Africa addes nopublicly embrace this identity and
chooses not to reveal details about his igmation history.This creates a gap in the analysis, as
Hassan may not be an immigrant, but he may have immigrant roots through his parents which he
ties to his identity as he notes in the questionnbieespeaks Arabic, English and Urdu at home

and withthe people in his community, but he only speaks English at schoobrding to his
guestionnaireHassan prefers not to include his identity and lived experiences in his learning, but

he wants to learn using the languages he speaks, and he would like to include aspects of his culture
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in his English language lessonbich is contradictoryHe mostly uses digital devices and spends
approximately 19 hours on TikTok and 14 hours on YouTube music in a week. He suggests the
use of multimodal, spatial and social collaborative approaches in language teaching which will
contribute towards his prefred learning interests. He crafted an Instagram post that foregrounds

the visual mode to show the world who he is.
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Hassan’'s I nstagram post i s an i mage of an aero
the world who he is offers a powerful metaphor
includes vibrant coloutsa dndghhebbeereopkgneac:
orange sun and a white cloud. The i mage al one
from risk of his audience knowing his identit
|l ooked at hiins riedleanttiiotny,t questi onnaire response
add meaning to his Instagram i mage as it provi

upward trajectory of the aeropl aneéi,ngoeambe ment

symbolises a sense of optimism, happi ness, an
This image suggests that Hassan vVviews his ol
filled with potentiialli eencde haompde .d e tte ri midn ectait cers  te
associated with his identity and to redefine
The aeroplane in the context of Hassan’s i den:
which resonates with his personal identity an

story. Both Hassan and Osamatamg ddéei ctoenp | &x i

foreigners in South Africa, seeking to establ
chall enges that come with their outsider sta
aspiration to Irliesneg easbh o veembtrhaecsiengc htadhe opportuni
di fficulties associated with his foreignness.
the context of Hassan's |ived experignaeneVhe
that | i kely involved both physical and emoti o
and Hassan's identity aligns with the idea th
their Dbackgr oucnud st uvarnadl telhoenictihe xsthsaipe t he way t hey
and their experiences in various modes of sto
Hassan’s I nstagram proesve alngd thh ast hietr i it faaydelei aopdleyn t

s

story produced by group 4 that Hier égd dumdasnel, s
Akhund pseudmwinnyint st htahte s,amei rarsesro italtatongf an Af
who was a founding member and | eader within t
awar €keosignificance of his name ainsd raeslseovca natt it

di scussion of the Jgoowmpavs gaodtlel abher ptoit et stadr B
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name, Hassan strategically introduces himself
friends refer to him, and he never mentions
conscious alteration of hvesnmammketipl puptirpbesert
him to distance himself from any negative coc

protecting himself from the prejudices that m

the initiahs, hHmselah wiilg a more "cool ™ and
transformation of thiesndn ame ainmdé fah ey cetmsnteBuaterigpol|l t z
(2005) idea that i1 dentity is not a fixed trai
i nteractions.

Hisewly constructed identity is further ext e
| nst augsream a me , "Hey.itsha," a playful and cas.
| anguage practices. The wusername, which trans
chosen identity but also signave Hiim. afglings yaliir
t he work of Boyd (2014), who argues that soci

actively constriudentaintdi e=,r fofrtment hien rways t hat
and expectations.

Through the use of his initials and the corre
his own narrative, demonstrating a nuanced u
perceived in different soci @areootygpest andBypreop
mi ght be associated with his full name, while
heritage. This act of identity construction i

and xenophobdbinas whameoften trigger biased rea
management on social media -empowesmant actl b@s

role of soci al media as a site.for negotiatio

Hassan' susibhrogn efad edd’pi”as his profile picture 1 s
el ement i n his online i deamtliotkye cfoancsevsr diech @ to n =z
recegniin digital communication for their abi
often bridging t heemodga p nksidnf vee®Ininges xit ntaeardact i on

The specithBlaseanwj uses is Iilluscobdbpattema bhart
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traditionasl gaskmbdbos, mel &n nlcel yh,e ours edle poriodhsesuir
visuals bfshcbBopostsutfggests an underlying exp!
be reflective of his complex feelingsHiasbout
guestionnaire responses, Instagram posts, and
status i n SawdihooAd r@scaama ,Thaen Ar ab f orei gner wh

and xenophobasas,angasr aolwne lesx pler i ememrse s amatka tnigo nt

internal state.
However, there is a complex | ayer to Hassan'
planning of the WhillabOsamave chamracter coul d

of Hassan’' s ofdfeenrtsi tay ,c othatsrsaadm & intghrayt ptehres pf eocrteii vger
story should be depicted as someone who does
that’'s how the foreigners do it in this countr

attitudeormeingaera@maes gener albioudad foommegmtes s oft

South Africa’ sBgomia&li ngophi at icoémment | Hassan
identifyingHass an fiog etilygmmedomi nant member in t
di scriminatory comments to position his peers
foreigners. He takes the |l ead to planathensto
within, and his peers only add minor det.ail s
None of the group members challenge himfor di
the dominant role he plays in the group and ¢t

heaThli s comment and prejlutdseefalbighi meieivihiem ei b e
feels compelled to distance himsefifd&nthso®ohbth
Africaeveretrlrsough they do not discriminate agse
of rejectiiomaasdnescsomme adrtecartpe grooup member
sense of Pesltabdgiisdhibyg hi mselefveasan Hbetlkexpeni

cul tur al identity.

This contradictory attitude highlights the co

exclusion and prejudice. Hassan’'s reluctance
a survival mechani sm, onke t magagiarbahlmivkied hfli anc & o

hi ghltihghtrcsolld adbfor ati veost al ysthebtklsa mdgesnand y f or m
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a space where individuals may f eel Bacyodnp e 0 1le4d) .1
Narrative modes wintthaiHi ghét i ci skkdi enwbhi ch | ea
di sassociate with their heritage and authent

acceptance and group membership Ehenresoutces

experiences that Haswhainc fbhamegd Ky hihe &tl eatsisg 0:

cruci al in understanding the narratives he ¢
coll abor at iTvhggagtadnl yetl s| Ibien gveen Hassan's ident.i
story highlight the interplay between persona

of Osama can be seen as a fictiwhreale ¢hteemairom

mi gr ati @rurd&grmd ttblked ongi ng are central themes.

Discussion of Quwa and Hassan’s I nstagram pos:
Mul ti modal representations wutilise a social s
|l nstagram gentdét easacctg | fc & mifloirart he | earners to
enabl ed soci al and emotional aspects of ident
di gital cul tures. “Teachers might cfeingdesgcces
people’s experiences, |l anguage, and youth cul’
functioning Gdifeasbae, cRag9,” 28) . Soci al medi a
construct and negotiate identities and 1|ived
mul ti modal l nstagram post enabl epgll Qasvar e nan Ha
with critique and create intercultural harrat:i

(Anderson and Macleroy, 2017, 513).

Building on Norton’s delngt9 &)lyec exgpd mttnasilf i@ shfatt i a rd

h
t
t

ow people understand their relationship to t|
i me and space, and how people understand the
hat i1 dentityitihei delsfoboedrecodestien, the desi |
or securitylliamdheraflenytbagram post , Quwa wutil
hare her personal identity, but she pmevi des

nd profile picture. She desires to embrace
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XxXperience shape her i denTthiitsy dtuoali nrcelpurdees eant rad

esire to embrace her femininity while also |

2024) , |l build on Misson and Morgan’s (2006)

e
d
shaping her i dentity to i nLclkued eMebnodten oww Itnze raankx
(
the role of desire. They argue that engagemend:

to which theitéaxtandedatdthrdosighhivardesiisr osi t i

emotions (Misson &l 3MdlegahjverdOeéxppp EB2e of be
altered her sense of self, causing her to cons
in addition to her personal account which is ¢

ke accounts to express different parts of he

t
her sense of saf eteyx.i sA sd ebpeetnwdeeennc yt hree | taet xi touna |
2

010) , therefore while she engages with two
emerged from her authentic self and her | ived
aspectiss whomheyed through her profile because

comes across as constructed and negotiated.

Hassanlnstagram post is also |Iinked to nhtbeti on:

desexrpsessrehoofht hopse,a anudc dessfrelsi drort o Sout h

is evident in the upward flying aeroplane, <cl e
post . However, his negative emotions and fear
mas ki the sHei twses his I nstagram post as a form

authentic identity which he hides to his frie

Hassan to express his authenticwsdbetii ahceuwgho:

he may perceive as more supportive of his ide
i s i nAdiar encotn manner, without the risk of a digi
his i dentity and | ievwse dviesxupadr iiemacgeess. akse noenal nyi nu
contextual information, strengthening the amb
Using the I nstagram genre was a form of digit:
print mode as the | earners drew on features a
usernames, the | i ke functipoonsidrmdo niineswergr @aou rpto

only sharedr svittthatt htehe@y sat next ey somass maldl e
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esulted in a safe space for the | earners t¢
nstagram posts and this demonstrates t-he I mp
igital el ements of prAoudduiceinncge tienxptasc t(eRd cteh ee tl e
0 share across the diHd ermat agroadmsp odt sstfoo g/tt

ngage with the activity and share personal e
S represent athenawddifd eaed pemofmor mati ve stor.i
ature of the digital space, which <creates a
epresentation, and the audience, thereby re
x@gsion (Parker et al., 2021). Unlike audio ¢
arrative explanation, direct embodi ment and
| 1 ows f orprewreanttead i el fwi hhotiti drptitiesnaflhant
ower inhibitions and encourage more open and
n creative ways. I n contrast, audio and perf

whet her throoagh poéesencehysi audi-eppeesecnteati

more I mmediate and emotionally charged. Il nsta
can construct identities with greater &gency
and expé&hiendeds achment all ows | earners to ex|
creative el ements more freely, as they might
spad®©as.a sur f alcnestlaegvrealm ptohset s seem vague and a
conjunction with the coll aborative stories, t
identities.

Both students show awareness of engaging wit
identities, the |ike count and comments indic
digital cul ture which Gar riosmomu nett yalo.f (i 2a0g0uG ,r
Athe ability of participants I n a community
emotionally, as o6real é people (i.e., their fu
bei ng Tuhseeyd .uosse t heepi actcomagestoo establish a
with a digital community to illustrate group
i magéoensel f, and Hassan shares a visual of é
community a snippet of their | ives which huma
experience with the online commwem tayndwh d earmre |

232



The I nstagram posts illustrate that Quwa and
expressed through compl ex awrdi i meguage, wayts 1t :
i maged visualBbhegu@phe99) and Ahmed (2014) des

thus “[T]he *moment of contact iI's shaped by

This means that el emamtds bofoaplautr adxmardi en sd O

shape identitisesn’isn p@Euwas amd Htasve been includ
driven by emotion which is evident when | inki
as the main characters in both storiesclxper:i
|l earner’s personal Visealti aspecthandi expeei poses
of experiences that are | ocated within partic
A[ D] icgointpaolsi ng can al so open new spaces for id
new types of resources. Moreover, these ideas
resources entan@gRecenenewl way2ao2i4, 181). We s

identity expression across both posts as Hass:
his story of migrating to a new coumtsrnty ufcdreda

dentity as a fierce femal e rmecddsasaro.ur sTeha |rmiw

a fuse of multiple identities andOnr osloecsi atlh ane de
people often presminx ohemesrs ovres!| tthr otutgbhi ahd cu
arsehaped by social exfgéctsaimi aows, forendde, epr ed
identiti es,ssuicnhulasaneerusdryal , professiwhmiadh cu
areach influenced by the distinct soci al dynar
real istoycdaasld our se, users navigate and perform

dependtihcepnoext and aud®#emcae i (nNRidc ea uedti eanlc.e, p2 Gay

in shaping I nstagram post s, as users construc
Learners posting on Instagram anticipate a s
broader soanuali tmpe cainal daml|l or their posts accor
captions, and hashtags -tbpteséngatwonh Thei di
for selective visibility, whery tlheay nperres ermtn,t
an interaction that feels personal yet remai n.
audience shapes the balance between authentic
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refl ect genuine expressions of identity and e>»

of what wil/l be received positively by the ex

Expansdcihhogol writingtaetiwst agigxadamcgie mauksd de reve,.
dynamics and social issues that emerTgheed ptohsrtosu ¢
from both stuidmagonksithrae egenthrena and required t
perception and constructed identities to infl
students wunconsciously included identity el en
| idveexperiences and can be tied to tphe. sTlhous, e s
the most dominant members in each group inspi

it was not obvious to their group members suc

When constructing digital stories through the
hopeful, caring and empathetic ways and creat
their own voices, historiaecd eamd/, m&m@dr7i,e 5”1 3()An
the beginning of engaging with profound perso
|l ived experiences which extend to broader corm

assault and descphombnati Emgagidng with contemp

|l iteracy practices resulted in an unexpected
a soci al consciousness of the i mpact t hat [
engaging with contemporary digital | iteracy pr
print modes, created meaningful text producti
tenets of identities andcews!| tanrde d,i veer svei g r ann
social engagement and consciousness which are
| ens.

The soci al media platform all owed Quwaofand H
resi stance against i njusseadcegr aunpls t h@l esad em,ci 2
their I nstagram post s, Hassan reflects on his
conveys a bol d, " r ochcekrs tvaori”c ei daef i teitr to yetu @ Igr ea |4 aeiun

As me mb earrsg ionfprl mb@d,h  Icecanrfnreornst di scr i mibphaetiiron

narratives td egtgabklailskikcia ifzemmha p that aligns
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Through thpostbhet agramers mimic the establis

t hat align with Instagram discourse.

i.  The role of language and discourse in Instagram text production

| acontemporary worl d, |l iteracy texts predomin
on traditional | anguage repertoires and pract

technol ogy which created an eepaasidoBreBMItih2

a rise in social medi a use, | anguage and di sc
and identity construction in a virtual real m.
in addition o spekenfahdnguage, it can incl uc

practices and repertoires that extend to form

modes. The I nstagram activity foregrounded t hi
cretaext sneandng through multimodality, usi ng |
attached to multimodality includes metal angua
media discourse explores the donspolcexal i nneedripal
production, emphasizing the multifaceted natu
Language is a fundament al mar ker of communi ca
key component to gwagd delradssir cgdnmgd iassh iltani s 1 mt

and cWhtwr eanal ysing Quwa and Hassanwsi tlthesn ag

| anguage was not incwhdeld is eommen withhehe
di scourse as it foregrounds vVviThieyg!l daon d oge rmfakre
t hdiome hamditmgewi denicht aeyg whdampxaciways | i mited by

genr e. There itsher epoasrsed bnpr ¢t yadmmaiof aspects
l inguistdoeident heig@fsotblaei rauldn gthoger am fHalslsawmeé
could be a conscious choarmde not ugsrectaBaidyiloing b | U
woras using his heritageewlwguoaig®da ntgicttae dahnrde as
bel ongi ng. Thwrspasau dgi cempreleeotw e armeprsesent t hems
l'inguicn isadi yl maddahpWwatheymsuse aspects of
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meaningcomparison to the written, audi o and p

l inguistically constraining.

Quwa and Hassantdemdmstheaamg@ilme peasptisay bet ween |

mul ti modal el ement s, il lustrati ngt & gava tdii eéxcto,ur
i mages, and symbols. This dynamic use of | ang
and negotiate their identities within digital

experiences and col lag ctainde safmfbioll ii &t icomp.o nEmd s
as the "rock on'’ hand symbol i n Quwaarse pparft |
of the I nstagsamvdadiscoarfscerwhnadth mgsalkamn @i a gne a
maki ng tyhsatcoompnvwex emotions and identities.

The metalanguage embeddmmod at ¢ hevar cdgmbiott isp 5 € ¢

experiences. However, these visual el ement s
identities, shaping how the audience perceiVve:
encompwagesof speaking, behaving," ahdi taed i inmg
& Rowsell, 2005, p. 27). I n this contextbhutl ns-

r atthheery ar e ctueldt varcalsl yofsictouremuni cati on t hat «cal
and soci alle xptoss,i tasonBahl and Rowsel |lof(wlOtOwr)alar
artifacts that encapsul ate the <choices made
identity and purpose. Quwa and Hassan engage \
user names, visual symbol st , aall sbof atwehgicdh sadc

conventions and expectationsarod delei bersdtaglry nx

a particular audience i n mind, designed to co
position the audience in apmwagenthati an. ghlse we f
engage witdhi sbeubse®aadfersoci al media, shaping F
digital community.

Writing is d@heednttaaloewsy rfuet i dentity and cl a

(Weinsteilnus20a%)e. term writing differently t

traditional forms of waiwindg amadgéenofhisngtu:
repertoi mes comatmdimaireldi magual , cont emp®amea yofand
the forms of writing in this study expand on
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anidn addition, | | ook at semiotic waysTbhée wri't

use of |l anguage as a medium for constructing
Quwa and Hassan's |l nstagram post s, particul é
user namd®wx'andQ "Hey. i tsha," exemplify the | ing
cul tures, where | anguager dadaicdomeexspre stso @in  fwo t hi
| andsBawpredi eu' s (2000) concept of l i ngui stic
| andscape as it refers to a person’s I|linguist
This engagement with Instagram discourse thr
l anguage to shmgaviifygatce eand vi eéyhape their iden
experilenncaedapting these usernames, Quwa and |
l inguistic innovatiemcithat madi gnpracthcésoaw
constructed and performed through carefully ci
(2005) concept of discourse as a set of soci s
case, t heolpyvay f ul mani pul ation of |l anguage t
usernames serve as ,mhhreg tmhan sjtusat egdentcihfoii er
particular i mage and align withtohaacesensaée¢ afb
bel ongi ng.

Soci al media discourse can develop tradition:
grammar , and voice, and establish new I iterac
digital audience through texXuwal magecasdoni d
account @weokbBéarposnderyvtcadpghmgt ohgddsemter ent
soci al medi a. TWwhschlisesrnatrgebaedowant a ,more i
primarily d&cdmemrehtdrmaiteebdksi ty to navigate mul tigj
2022) . By tagging herself, Quwa reinforces he
owner ship of the | egs depicted. The absence
per saan@adunt Ssuggestparfartodne hti theradomst ructed "ro
adopts for a broader audience. Tah i o rceh oa wteh esni
version of her sel f to those who personally k

manages her Quwangeg ndemt¢edyawareness of her

audiences across her two I nstagram accounts e

profiles to shape and reshape her identity.
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Canagarajah (2015) argues that changes in audi
and express their identities, as different S
emphasi zed or downpl ayed. TBhicsasies @aar hiecul astk
is divided between two accounts, each caterin
di fferent aspects of her identity. Her abil it
bet ween cogsethcygjnwhand sahe both responds to a
of each audience. On one account, Quwa may f ec
an identity that aligns with broaderi shblcuahca
This could mean curating content that is poli
she believes her audience expectesx.prTehses icoonn s tars
must remain mindf uble opfe rhcoew vheedr apnods tisntweirlplr et e c
Conversely, on her other account, which [Iikel\
may exercise greater agency in how she repres
sbhversive, or reflective of her deeper thought
aspects of her i dentity that are not as vVvisib
express views, experientewitbrnembeéeisnosi ahatho
audience. This dual social media practice il 1
and opportunities for identity construction.
l'imitation®, creata@abimuilty ple accounts and tail
agency to <craft -rneuparnecseednt alta yersed Tdhelsf rei nfo
argument that identity is fluid and dhgpedl by
spaces where individual s -plreewsee ngragatoenr. contr ol

The Ipas8t9 Wwh kaerlse

i magimeld caamrd

p@anidt resonane gt

heaudi.enThe ,aaptilomary aguesta olnaynearr ko f interp
possibly reflecting the tension between the m
could also be read as a sign of wuncertainty o
articubbheregtaself within the performative sp
hint at the ambiguity Quwacerfetrweametshasi cddrmrl
projects and the one she feels internally. Th
picture, and username align or contradict ec
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repr ese€lrhteatpioosnt." s 91 comments demonstrate wha
(2023, p. 54) describe as “multiple dynamic i
and cul tur &li ghestghbet cagmpl ex i nterplay of per
formati on i n oansl iinte icnovnontuvnel st /i catosimen bpedt snMzeteino M uavkac
and multipl éfhfeslel owmdres actions contribute to
community, where Quwa's relationships with h
comments. As Andrews and Smith (2011) aerrgue, s
structures, allowing for more egaloiftahiceamaufdorer
in identity construction.

Hassan demonstrates an awareness of tradition

participating inosoceabomdding @RBceueseal ., z
‘“l'i ke’ function which is illustrated by a hea
the amount of people Whe 1T3ked@hd Irickkes dm Hds
reflect a substanti al | e v ed o soefs opnuabtleidc windteel rye s
online commumidrygadgenssmtdi exmpteraeinces depicted
st owhese t he mwdion i b afeaacgenserr ej ecti on and host.i
citi h&mefhariegh tnumber il m die csgaendwts Ina dbahtei soonc i a |

acceptance and a supportive @unldiome stommumaintdy ,i
ofdi scrimieatiodieaamdn (201199 aramigruge switthhraets dci al
devel opment of a social T demti2&) thlan thki $ ecor
becomes a powerful tool for Hagsdamlt g erad imma guih
identitysdndakecdghed by aTlhroagh commsnireypr es
“3M00”" |l i kes,amMaabbercatateeseal ity ol nbéenggaimi
audi ehcd olThorwoeurgsh hpsoglasmeé anihregf ul amvhiemgage
enabled him to be creativewhen wri tmamgg ntomhi a
audience (EI bow, 1994; Andrews & Smican Redl2’
attributed to its ability ste® @mdnacetepti $§ hhian
demonstrating the i mportance adff igamda bxme ds ai &
Hi s awdhiudindcel yotohsli skétwarse whe sane eeboinat ey,
with his journey as a foreigner and his quest

who value authenticity and persomndtdr deoriesho
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posts for their -erneploantearbnieen tt,h erneessi loife nsceel,f and t

a new environment. Tshea"d38l DAati oémket bBiymboldEe
creating a sense of connection with a broad
creativity in expressing his |lived realities.
Even thoughthaitHmadstsltaen q ueisatti omenadoes not want t
experiences i n bhhiiss secnhgoaogle nieenatr nwiintgh t he | nstag
l ink between identity and repr esleinvteadt i eoxnp e rHi esr

>
D
—

itage and t hnsoculattumaldimar ndtliuses adi ng how
with his persoinegeéntaintdi ecso.mimiubhgihslt irggpiig aslgeeanreme r s i |

bring their multiple identities and |lived exp
unexpected waysd. lAsstidtean’i demod th adist eomealgeac:
contaemnxidns t he fluid and dyn/asm i aslp amheecsieaof hedy gt
explored, negotiat ed, aaenxdp aanfsfiivremeodn hionn ctahaeu afi rtees
be suppbomui vemodal el emeaoft si et ietxyprielslsu ®tnsat
Hassan reveal the complex processes of identi
and db&amygnshtormatl anguage, di scour se, and met al i

mul tifaceted narratives that go Bsy€&€amdatgheaijsa

(2015) notes, the act of composing in digital
interplayrkeprwsemtsaelifon and audience receptio
|l nstagram discour se reveal s how | anguage, b
membership in online communities where divers
more dynamic process of | earning and identity

2) Collaborative storytelling across modes:

I n a contemptooraytyefworrdgilpot enti al to be a cat
societal t Waers f loo onklt msptnaagtr atnheand col | abor ati v
conjunction to each ottthreegds tt hat efvli dmmde &£ g

of storytelling withinposhtesr ¢ alt ed v aapauepnd edtdetr

identities and |werd fexptammeedcecds bwhiadriied tem, i |
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di o and perThiramame aarege piokleessnt hei ons i n the |1
e bagiod | afbnourlatgiinvoed a If osltloarw dedsj tt hcaocul d have be
rce of the stories as the group | eiadelrsdaad
t he Tht or isielcltuisotnr at es the t@amame&ef oifr mati vaes ¢
|l  aboratiyVveamad dp esr/tivoobriynediste igvhel i ght i ng t he i nte
ere pedagogy intersects with |ived experie
glish | anguage classroom to foster diverse

nsci dheneo®d | aborative multimodal agti omi ¢ D wia

| ti voaondamiesls,consciousness.Thrdeoarteeabl eafi
d interconnectedness between the I nstagram |
oup 1 only crafted a written story and opte

afted an audio and a performative story whi

Multivoicedness

nguage plays a crucial byl ¢ aiciilosealesgeastpp:
d representataonmsnenhtiilen fhoesttveereemgt he narr at
orytelling, mul tiple voices are woven toget

e audience to engage with varsi cClasn awgiagvap aihn t(

ggest s, storytelling allows for the explora
e interaction of multiple voTlies Ilhaye@rsing af
ds depth to the narrative, all owingvaoitcetso, f L
me whi chharmngsnnalbit eanderrepresented

aditionally, the concept of multivoicedness
the presence of mul tiple soci al voi ces, p
terance. It recogni ses thiateliymnds ol duat y,exlIp
alogically t hrough encounters wi t h ot her
| ti voicedness has often been examined thr ot
arners negotiate anidntpeassietcitdam gt h ednesod lovwge se swii
entities. However, in the context of mul ti mc
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as not only l|linguistic but also multimodal. L

an array of semiotic resources such as visual

design, and digital -caofnfed rr dreenacna sn gt. h alth ets@®g anohdeers
support or i1llustrate verbal expression, t he\
di alogically with other modes to express | aye
Thus, mul ti voicedness I n a mul ti modal frame
heteroglossic resources across modes, wher e &
index cultural, soci al, or emotional cemeahtng
acknowl edges that voice is performed and embo

e X

]

ession of affect, critique, resistance, a

d
k
p
That the | ayering ahowpuxbapodhietiexpressmode ®f
d
s
a
s

an positions, as |l maknegs té@agage ifn ume an idnye
responsi ve. I n this extended sense, mul tivoic
l earners dnaxwdowearse rde scour selsi whuicht iac et o i tna
assert agency, and construct identities. It

utterances, encouraging researcheals amse milue a
meaning making practices. This approach i s pa

people communicate richly through combinati on:

design. By extending ma, twe odrcee dineststse rb eaylolnad tl a
embodi ed, and affective di mensions of | earner
|l earners use to make meaning, challenge nor ms

| n ttwset or i eesd anmnaltylbiys gc maptsemu |l dnd o4 cedness man
the interplay between ohdiwedgabuasdeebklasti
t he i ntier achtdh estiweereineschar acters and the cul tur
Mul ti voicedness exi stedveamomnmlged ght hesme t woi cgel

particul arl y whhiec hg riosu pe xlpeeacdteerds 'dur i ndi fcfoéd eamto

rolesumpgkesnudent s, ahd gheupodyeami o$. storyt
di scour se, mul ti voi cednesax prearnibehndosecse,d| di e at
contributing to a broader, mo ries sauemp hTeheep tu nad &

mulaiicvedness is grountedriynobBhidicdafi @mrigs simé 98HR ¢ i
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and coexistence of various perspectives, i den
t hveri tten, audi st amdmpler if plf imaid vy dofal veondc esol |
serves to position t haenrdeddieenc®nwitthlei s otchal na

that shape the characters’ |ives.

GroupNoman in South Africa:

I n the opening |ines of the story, "She enter
Why would she? Her shorts too s'hihhet uskeroft dpmh

person narration reflects a collective voice
prejudices surrounding sexual violence. This
and assumptions, dr awirred euporn owhast tBaek Hthient e(r 1o
emerge in dialogplke whespeamt i ves coexi st and
coll ective voice mi rbrloarnsi nogo namotniltyu dheesl,d fwiamtiinn
through a |I®8s hamhanf uhosmali et al judgments.

By engaging with a generalised societal VOi CE
space, where the audpronltleessmoastiiadonb eloindg fed avn d

Mendel owi t z, Ferreira, andbsDioxoymne(l 20 ) ceaners
whi ch mul twhpeltehevoipceerssonal , aroeci @t ahestorratiends t
complex narrative | andscape. The dialogic exc

connection bet weemartrhaet iaweal,i eenncceo tlarnadg itrhge r eader

social popli¢eseoemsbdbeohipeal question, " Why woul c
for the audience tocéongedsy Bakhtitme(12&4) mou
guestions in narratives establish a participa
in this case, t hel hmarmrhettor i aad tQhetsoeoadeaediodenrn

their own position withieepehi £E£ngageeaesat iwonh
social dil emmas at pl ay.oplemd nugs ep foosfti hcéod sitssoatty ev €
as a participanldeii gohttehnes dtihad ogmaet i on al i ntens

soci et al critTlhgue molr i pleircsiomyal of voices deep
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t

he complex soci al dynamics at pl ay, reinforc

critique and reflection (Canagarajah, 2015).

| mmedi ately after t his, the soci al coll ectiwv
collective voices!| 0usdghiafttgirog pv aneandberasnd r ef | e
“ERROR: this statement is invalid and is not t
a conclusion.” Through this statement , t hey
storytehbdi hgngbatsocietal norms and inequalit]
t he group betciaonep aancttsi vien paalrl owi ng tFeaemas v i C €
Johnson, 2014) . By establishing voice, t he po
and they reject and resist the c¢claim aenrds shif
creates a sense of wurgency, bol dness and conyv
short and direct statements wused is in first
audience, as they assume uteltsatoft lrea pree achar siid ein
“So many solutions, but would this even stop
narrative and once again, dialogue establishe
a rhetorical guestion. Thd opwemphaesiazfe tthatr me
puni shment can stop rape crimes. The use of t|
two parties involved in a matter of <conflict
represent t het hreapreapvisctsi mmeasrud ting in the di s
di stinctions of ‘us and them' . Despite the 1in
voice in the story and the rapistsemcessviemnicer
but the story becomes a counter narrative due
of the rapists indicates a shift in power r el :
through voice t hte twrel tveircst iwfm oe xrperpersess ercnesi st anc
(Govender, 2019) by silencing the rapists
Silencing emerges as a central theme in this
experience of being silenced, both in literal
her mouth is physsoglthecommeddat eyambdl vi ol en
and agbhecyigurative silencing in the narratiyv
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into the soci al and emotional real ms. The wom

society that refuses to hear, believe, or emp

The wosmaméam for heaehfpngoese uob meisvcdi osetsmbbgd ti h
her | iteral and figuratiindeilsar eixnscoilnagt.i ofnh iasn d ap

in a society thatanadhaocecsmead enssp isti @ cetnhi iElshrev itueslea toifo

met aphor describing the world as “muted” deep:¢
t o sapmadhke broader societal suppression of her
of gaded vHooolkesn,c el 9(84) . The metaphedfl|l ett atHh
suppretsameons voices in the public sphere, whe

di smi ssed.

The imagery of her moandhéeéri mai phylicad | geadv
demonstrates a diordeycph ywsMaciladei oByot i herally co

the rapists pr eveaemda khee rawfaryorh egc rf @aemeidrogn t o exp

silencing, both physical and md&teaflascreidc avli orl eeint
where the victim is rendered voiceless. Accor
essential mechani sysmepdewennt elodt i @an s yasxiesnts.

Il n this section on '"'multiple voices,"' t he wom
rape victims who have been silenced by societ
alive or dead” reinforcesce hamandg amarfy aw osnheanr ¢
suffered from sexual violence, some of whom h

and the silencing that foll ows (hooks, 1984) .

providing rapd¢fwirant itras twiltth tdneplrastories, fre
The act of storytelling becamey @auwagmetn cianl Ssopuat
Africwmlekmgress and negotiate their voi ces, s h.
reclaiming these silenced voices, the narrati

oppressive structures thesetd guppumpess  Btulhéd evoi dé
with multiplse erodlrleess ilnedarhnesrs to draw on the
realities asewalfwabllearrensanyg. This broadens th

within educational spaces, refl ecting Bomer
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be harnessed to advocate for soci al conscious

t hset d myctreirs ocahl eamgda gnegieinisiosneal and col |l ecti ve

The decision of the group to opt out of t he
significant I imitation in their engagement wit
they were addressing. Poeprpfoorrtiuanti itveer ps tecs sy toel, | |
individuals to embody and voice experiences i
captutreei nj,. 2By08c hoosing ropet bonpaeti ¢deatge oium
an opportunity ttmeifrurvudiecesamprnd faddrrersandtdedeiwa

t hat performativity offers.

Victims of sexual assault may experience prof
emotional |l y.Bgnopphwngi calvliep fs tpoerryftoeriima mgg oaucpt imaiy
been reacting to the emotional and psychol og
reflects the broader issue of how trauma can
expressi onThaend rhoeugpl’isngl.eci si on to avoid the pe
t hhel mi toaft ipoetrsf we mat orytell ing in addressing sel
feel comfortabltleeopeemppmpaietdebmbdel y when dec:

and painful experiences. This highlights a key
contWkitlse it can be a powerful tool for some,
who f eel vul nerabl.eddemcef eathepulmpioctaxpes wfepr

options.

Grouyd s4 amophobia and xenophobi a:

The useperfsdmimalrrative in the audio story off
the concepts of voice and audience, providini
Writing in the third perswerenr ¢hbtceswrateegr aad
all owing for critical reflection on the event

authors to examine socialetihd ewdd,nspeavi ¢$dnal beax
of feri ng l|sopgaucee afnodr adni aal yTshies a(uBla koh tmond,ep énGas drpa.t e

246



- @ @d® O S

o u <
> O o 0w oD o <

w0
r h
cr
it
Th

un

De
vV O
of
pe
Af

me
co
t h
st
di

co

rrmesivtiei ons the narrator as an external stor
eating a dialogic space between the charact
edhss dialogic nat ur ecogretnrdartsadtiemsgr meada mird g tohor
d the unique pers pewhiicvhels®a|oldatwesaarimctee har act e
rough naulltayveerneedecit m ast, the performative sto
es -merfsamtnarrati ve, i mmer sing the atdi ence
i ft from third to fbilrusrts pbeorusnodnariise ss ibgerniwfeiea
aracteresyided Btdirect channel for the char
e i mmediacy and opheer sownl f coegectunadoinng char a
alogue and i-peesaaot nhans atcthaaer dhditgebdrdsi ghpasr it e

way that encour agses anlle eagdédiges anor eilrevmgpratyh e

rdltchg ough the narrator's internal di al ogue &
yt hm, which convey multiple | ayers of meani
eates a power ful sense hoef aiauneedmoceece elaiolde lay t th
ae ke expression of personal trut h, I nviti

e contrastmobetsweodn stfobgeted | i mg di al ogi c nat
teraction betoMecetnhc ditiahr daentde m th ey ewnreietaetress’ me ani |
der standi s g(iBlackth twany,s 1984) .

spite these different narrative approaches
i ces ar e e xhphlei cciotnlcyl upsrieosne notf t he audi o story
t heThitor ;jmdr al conclusion axhtischéer ceftecal
rspective on t heThteh esnheast Yyoefn gtehse tnhaer rcaotnicveep.t
riama er ves as a commentary on society's f
terconnectedness and muTthueanld i ovd rdes atl h avto i Ble N t
mbeeprevsenttd mii s@amiceand nwahirah i bvetkdrespd sa l and
| | ecti veAgpaeirns, peéetehtipst ay. bet ween i ndividual an
e concept of multivoicedmaees, nwieeweveol tihpk
o Mesdel owitz et al ., 2022). I n this coll ab
ver se hi stories, identities, and soci al e

mplexity and ricliCassagafr allme K mRlOtlipPIlse voo ice e :

247



staref it ket character s ,anan d rhiet¢e mbsesdkipmaentenafest he

negotiation of i1identity, society, and moral v
This story across both modes includes multivo
during interactions with each and expressions

a deeper understanding of tkhatcbasawiéhs$namd

di alogue creates distinct voices and provides

and provide insights into the characters iden
the taxi“9Yebwebutsiays “Mara where?” and “eintl]
foetsek” in the performative story. This reve
the situation provide insights hetaudieaesndeaear
meaning and make a judgement on hi m. Hi s dir e
conflict through expression of his inner thot
advancesDrtahwei npgl ootn. t hhesiprermwli trielsipmgdéasitig maeup voi

and use reangdageet ®« hemes of difference and di

aggr e

c
s

| anguage difference between Osama and the ta
ssive and develops into vulgar vemHlkale, ex
a

|l anguage is used to as a weapon to discrimina

Di al ogue reveal s that the taxi driver i's Sout

g
to his multilingual repertoire and use of | a
township variety of streetl agpeedchom hAdtr i cdraaawd
Afrika
(vVal ly Essa and Md& B d & biostvaararhg n | 0 22po k3e)n. i n So

townships, espexchannelstbiuvsgage ma-2 @idk ¢ avd t thertyh e

ans. It is associated with the expressic

pur pocrdeiamfguni que, coded | anguage distinct fr.
reflects a sense of identity, solidarity, an
expressions of defiance agai T$tr ocaghyv ¢ minislo ma la |
inclusion, oft h&s amtudiiteanale can al so gage aspect
motivation. These dialogic cues are supported
to creatlehenedindalnggue bed wteaexi Odraimae ranar et ed a

for t he audi ence. On one hand, t he audi ence
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el oped. However, the interaction between t
ond passive observation. It encouraged the
empawhi h or emotionally connect tooft he «ct
dvian g¢/hi ng carnedatfeesela nngor e I mmer si ve experienc

sonally to the characters, which can deepe

re is a strong | i pn&ks bwdiwee ne xwiod tcse bamtdh awidti |
nt o fwhri ecche pstthvaopielse audi escdrfyhetssemr et2D 1dh e
performative storytelling, I|iteral voice
se genres. By i ncor poruastsidnegr eao tryapnigcea | o fA raachc
ents to give the characters distinct voice
eralewveodcdeemmdrf insight i nto the <characte
ticular soci al acnhdarcaucltteurr ailn itdheen tsittoyr ifeosr. e

us e ofi nlciltuedreadl taeototéecnetaipoare mtitd, c a hwliweld t he gt

play with multivoicedness,anelkel oringet heoc
mpl e, the adoption of particular accents f
audience to interpret t he st oRFoyr ienx asnpd cei,
ma’s struggle with expraensdsihnigs hAirmasbe lafc ciennts
tus asThae fvooaieciegnenmrd accent <choices provide
erlying emotions, power dynamics, and soci
story onWhmullet itph eer el eared sldaetnsgoicilya tasgp ewit tsh

al so a f orwnd tohfi n itnhgeuiasudico psltaoyr vy .

ning in storytelling is often constructed t
a powerful tool i n shaping Tharanoterplidenb
ce and accent added depth to the narratiywv

racters' motivatiAcrce nd 3d asraecavadi cdeasg&kmgo roamid
ryfTéaldhinncgt.i on as semiotic resoasgdhey tchhatvegqg
erlying soci al dynami cs, power relations,
age critically with the story on multiple
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The affordances of voice in audio and perform
I n the audi o mode, vocal tone, pauses, and e

|l i steners to hear the fearn,enxregermakormgr ddiel ine

i mmer sive and emotionally charged. Il n the per
embodi ed expression, where gestures, facial e
wei ght of the sa oerwyablTdhs s munotdiel iangual i sm and

adding authenticity to Osama’'s character and

identity and in this case, exploration of di
st owhiesh relies on description, audio and perf
and urgency of Osama’s experiences, making t he
i mmedi ate and i mpactful for the audience.

iii. Social consciousness and critical affective moves

Il n their work, Mendel owitz and Govender (202:
i magination in critical l iteracy, arguing for
transfor machivevispg@aceoci al conscifdexde sveel amd t m

i's an indication otfh atr ainnsvfoolivimedsnusdvreii tmecdaallgi otgyy o r v
i nter vtehret iloena,vngasted di fferteomtomdfotayt e s i hbaime
t hem-—rienadriengdeandgnieg texts through transduct.
across modes (Vally Essa ando Metnod eyldoewiil tti antge20 &2

pollination ptrldecagafeirsk pygndieng r itthiec(aMalnyk 20
Mendel owitz & Gowenwpgenpti 230624)s. the fuel t hat
criticality, igniting the fire of inquiry and

under st(aenddienr,g " a0 t)her ef orel @aywota oanr aanidalafif @lc¢
with a socialnjubtscwapnganda e monbieaadlzhde adnf @ercit e
t hat the liearvneehrisc Icer affotredachi eving social cons

a form of resistance and a source of empowerm
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GroupNoIman i n South Africa:

Group one’'s storytelling approach aligns wit
s ol i dqAmwaruddin, 2016Liu & Shange, 2018 as they construct a n
domi nant di scour ses on sexual vi ol ence and

experByemo®si ng not to naamie ftehhe | mafewomther a atsb e
invoke a universal symbol that transcends i nd
experiences of al |l w ol neennc ei nfpFaocctuesd gbryo ugpe xduiaslc u
deci ion creates a powerful affective |l ink am
and olidarity that Ahmed (2004) describes as
of sol iachareimoyt i aosn a | and political Sspace reson.
presence within a | arger social congtextuniByelo:

t s, the narrative becomes an inclusive s

S
s
o

women to connect through both shared pain ari
e
aspec
c

affective alignment t hatsnAlhmed i sad e sawas emnesen ta

Through their collective voices, they enact a
victims and reclaiming their power by narrati:r
a space where they asserctt st hteierm wWdircees lon darm e

a quot acth aolnltehnegaepser cepti on of safety for women

safe” suggests that the character's sense of s
The folioweingHer shorts too short, her top t
di scours®l aminmget wmere a woman’s attire 1 s us
group il lustrates a critical awamnémnesns stfi fhow
from the perpetrator to the victim, an unjus
victims from reporting sexual assaults

The growexpflioreciseper s pwrictalh vtehe | i ne, “Castratio
slicing off the fingers of the assaulters ar

suggestions reflect drastic and violent emoti
towar dss.r aCjminsagar ajah (2015) arguebi thaitsvevidé

in the group's affective andsemctviearralp urna ssghan
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sts. The emotional intensity seen here 1is
oci al practices where shared anger become
) . I n this instansad, otnhalgrgowsp 'ws tdimdteiwo rsa
ment that emotion itself can act as a fo
ection does not earddh eni oswe-d wa rod reed s samgd eat
ci ousness afyf eqauteisvt @ mensi sn go ft htehei r proposed
them?” Thi s r etf H eeiarpiace t momemnt crevealas it
ibilities, where they confront the | imita
al Encohtainogne .becomes a cognitive and affecti\
ibilities, allowing the students to criti

e advocating for ¢ehde gemmppwer( Beomerqgf 2m@dr7gi.

violent solutions theystpooypweieddf sigsgtniidn ca:
towards establishing the begi nWalnlgys BEosfs as
Mendel Menhtde|] o0R2228260Cesunhaadares are a powe
esi st aomtew, chlall d wing@ droentiantaendt tnoa rmaarngd vneasl i
rt t hediers popwipne evsosiicvees pThwee rg r Dturpu atewsri ss.s S 0 C |
nce rapesvingt igrmd ellyi opirgoapt e ,anald trhaopea he pixd e n
dermonnattt &atmpgs t o speak back to power and
r emotions and collective voice (Govender
gcnoggntihe desires and actions of rapi sts,

easiabepoeliTendigs woul d not stop them.

writers capture the progressive violation
riptions: “the uncomfortable feeling of t
ugh the dark to somewhenmng amd& nowdd € nlay ds e
e details trace whhiec heslceadians owi tolf da&rheo kcjr
resas e/d oilretnd physi calh apss £awalt tow hyiTnhdek teresan fiti hset s
n uncomfort arblree saingdt asruogeg etsd sb ehierHge rr ebdouwdcye d

i's expbglehialt ot heir gaze had already i magined

beco

mes “bare and humiliated.” This explicit
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womahn ghltihgeghtggender ed dynamwhet e memnxuas$ s evritoilr

domi nance

The vividness dafr itnhge tdees o raplpes sstpgestres sect i ve and

towards the injustice, Tehveo kli emar ntehres aeuxdp leonrcee ’ ts
aftermath of the rape, depicti n‘gHetr Hes ewif catnidm’
cleanliness dances away, never to be seen agai

of welttfh ahdgputipteyiamagting psychol ogical eff e
words i sibUhusthebhiderp I mpact onwhhehvileélimesws s
seé¢edteem and feelings of <cont amiyn asthiaan ntgh atheo
worl d of theam~mmnevtistne, tthhee audi ence t oandderedect
empat 'war dlssehérm her | oss ®&Afs Boperafdo@@eéenayg
“socially and coll aboratively constructed” (p
response by drawing readéditsrrefnltend ttithdere t mr apanait m
and afergagedh with the criticality of soci al

t hsee |l encing and dehumanizing consequences of s

The detailed and wunsettl i regs peomdtriagrmad tohHr ahgeh
l anguage. Lewis andl dnguagyg i(20U83¢d ntom.emzi8nIa)t,i Z
t his nartrlagtfdfveecitd ovéesl  wiiysthtoewni nngo dheow t he assau

and physicall y tnhutoiulgaht evsi vtihde dweosntarni pti ve uses
respomsnegsuage use in the written mode evokes a
wor ds, i magery, and narrative techniques that
all owing them to feel fear and isceersr olw.k eD ensectrai
symbol i sm, and voice create emotional dept h,
per sonal l evel despite thleleeadbremegasg eofwi vac alf f e
soci al practice (Bol er, 1999)o,f Itphoekitirngp t ehea mrt

futurBey portraying the woman’s emotional and p
affective experience between the writers and

genercaotlilnegct i ve outrage.

253



Emotion enables one to explore the revealed *

(Bol er, 1999, p.13). Lewis and Tierney (2013)
this story embodies the i nter nadiin edh arnmeoctieorn
mobilised as social action against the rapist
story. There is a reflection on |ived experi

suggestions thadeur Weomeed tobepbeaeets of our f
of the seed to the sprouts of |ife.” Emotion
enabled a space for writing about realictties a
affective and i maginative engagement to crit

groups (Bomer, 2017), particularly rape victi

Sara Ahmed’s (2014) work focuses on emotions,
“towardness” or “awayness” (8). The group of
engaging with the concept of i“atlowvaartd mens swhiash -
finding solutions to eliminate rape and thes
student’'s positional-“tCpsamdatamaper ctudwamadys orf & p |
fingers of d hleyracshl atuheé wmsc lmends Tf erney' s (2013
action suggests that 1intensel eanbdiiwindy alssuctho a
forms of direct acti on gaso uspt osreys, p omhsiec ht oi nivnojl

retributiondagaeiginka@phurna psilesitescta sa moau ti iolvaht ii comn

refl ects a strong emotional reactTihonm bsad itome tr
of emotion into action indicates buhathagmeti or
catal getsafeveentiidnit i s I magined or symbolic.
areext rleums eisvm®e moti onal r e ssp dleesasssn tetohcaatsr saelrdtio wa n d
confront the systemic issues surrodmdisngorcame
action does not extend to practice as they re
and ask, “but would this even stop them?” Her
criticality and rei magsniacgi possvabi thei dsi vEm
it enabled a space for writing about real i ti
intell/l eogmat i ve, affective and I maginative e
advance disadvantaged groups (Bomer, 2017). H
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a third person narrative and sharing the expe

it of fers someTméasasuscse aof adif srdamaocee of fictio

be s

The

way

stri
a pa
gi vi
repr
part
t hey
phys
t hei
[ 1 mi
t hro
(Gov
wi t h
expe
The
ot he
evi d
of S
dire
“al i
not

expl
af fe
advo

et up as proxies for the writers perspect
men in the story |l ack individual descript
t hat makes who they are insignificant. Thi
pping them of theiwomam'nst iitd eenst istiyn cnee g ahteiyv
rt of who she is through their actions. I
ng them names, faci al characteristics or
esent a@ameyamams. al generalisation that these
of the nature of a mal e. “Tdaes ielfrgpnd dys naf tthte
are rough possibly because they do manua
i cal appearance which has implications th
r hands becausebotheyt phiyakeabfy heuclk!| bet
ted to only desawrisbipmg daudiév ibrmmdlatndes raspi st S
ugh naming or other physical features is
ender , 2019) . The woman’isdepnatiniot ya,md i lso$ & xb
the rapists’ physical violence and domin
rience and emotions as a powerful tool to
conclusion contains the key message of t he
rrvicti ms, alive or dead. Change needs t
ence of *‘towardness’ (AbmeditRpldipgmegasi wi
il encing by showing awareness and criticsza
ctly stating that some victims are killed
ve or deaadn"d iist peovwekrefsu seri ousness of the
shied away from and the writers demand 1t}
i cit, and the group expresses poweéetfuoll nc
ctive solidarity’ (Liu & Shange, 2018) !
cating to address this soci al i ssue.
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roughout the story, there is both *“towardnce
i stance and empbwardeal: wiThke motuipomfand p
aging with the concept of “towardness” as
ng to find solutions to eliminate rape an

dentnal iptoysidand anger towards rapists. Il n a

O Cc K Q@ o

-

Yy, t he gr oaucpt iovpitteyd aonudt cohfo stehenot to trans

ormati ve mode. Their choice to do so and

=

2) illustrated resistance to engaglee with
p membieve thberexpebdeamwswetiaff eerl da mtgi cseaf et
rience with a wider audience. This shows
ents negotiate <critical s &f pmasltliivreatmoovne st

ormative mode resulted in |Iimitations to

=

ction, however, the opportunity to engage

Q

S s ucTcheusss,f utthe pet hoeatdahtcemrd s@mbdsBy and expre
ice to tell their stomy daexdss smomdeust,r alhi, g ha
emsel ves discursive instaht(demaodalsowift poaved,

1, 2

N

ouyd s4 amophobia and xenophobi a:

Th
s o
t h

di
(1
t h

Th
as
(2

i's group demonstrates a profound | evel of ¢
ci al i ssues thatdt eegagang with themes of re
rough their storytelling. By |l everaging dia

voke affective responses from their audi en
scriiminna hat Os ama, the protagoni st faces.
999) assertion atlhegtr acmatcieqgn wilseda®aadaeetl 1 @ags mi
r sugphvhiesh pa oomwltleesct i ve emoti onal response

e group usegesesthieomn whetrlyernr oUbuntu truly exi
pirational concept, especially in the face

Ol15)narortetsi ve voice and subjectivity are po
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here, the group uses vet cabgugtb eacl oshott hget e ad d pir et
Ubuntu to accowmmodalteBnyt mgtui gessniadbmi ng domi nant s
representations, the group engages in what Mer
affective moves, " wher e emotion and critiqu
consciousnesiss. tThhuesi rnostt ojryst a narrative of

commentary on socirala jnuosrte cien,c |laudsviovcEahtai ngg efugp a$
e of dialiongwe tahn & hveo iacuedi ophaysparéouomiaal veo

0
S

these <critical soci al moves. By all owing thi
hall enges, the group foregrounds the experie
a

ce, while al senpgpesittoi orfhgcthenaatdese exper

naming of Osama, the only character with
identity and situating him within | arger
osing a name that is widelwyoapsoanadiceau swli y
reotypes whiied tpohseéi ecihoanrsasmer ' s “foreignnes:

tral to the soci al tensions in the narrati v

—
o S5 d O »w o

| deann whpaoesassid i n publ i c dihsasseso cieat iacmmrds harwe

nforce systems of discrimination (Fairclou

_;
D

The referenAlel athou “Akbar) , I wi || bomb you up,’
stosymb®I|Tlhce phr aset radrd d laahtue Aktba r“ Al liash dfst @rhe
used Western media and discourse to represen

extremi st groups. By including this |[|ine, t he
religious expressions, particudmd |Ilyi nkhed et  fvi
As Hochschild (1979) points out, |l anguage i s |
use of this phrase feunacgtaiionnsst adsi sac rtiomolIn aafi orne sa
empower himsellft inedcdme ssia uvaeriboanl weapon, as h
chalta@egeower i mbalance between himself and t

Thgroup’'’s decision to haveeOBiaddent dieheea tpeerr ftoh ar
st oareweal s the complexity of us iOsga mat sr e cetsyppea

highlights that discrimination is not only ext
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the identity ascWhbéed ©Oeamams byhsea&ti et gmporar
power in the interaction, it swantl d anesust y
del i bacttegyin |Iine with the expedthatsiacsmsso csiocacti
of Ar abs and Mu s,IGsnasmawirtehaf f er meraitshrd onar gaeéer

troubl esd@ameg evaloidcsmposed by domi nalnhti sp oancetr osft rw

resi stawvees t woo fpfuetrpiompge s aby rel i ef from the in
driver’ ' s acdci@dmi alasnnecestrengthens the soci al i deol
def iTamts. il lustrates what Canagarajah (2015) d
in contexts where soci al i dembedjdes and power
I n thegantchee group’s storytelling moves beyor
engaging with the critical soci al awareness
someti mesedi.ntAesr ndbhnks (2010) asserts, critioc
interrogating the hidden ideologies embedded
reflects on how Osama’s identity as an Arab
demotnr ati ng a nuanced unsedr sitnadnidviindgu ad fs mMmaw i Q.
systems.

Osama arrives at O.R International Airport wh

hi story and cul tur e. -alphaer tahieri pdo ratc tiisvimame dO|a fvtel

pl ayed a significant r odoed ifnort heeq uaaplairttyh e ijdu sstt

part of the | iberation movement. The airport ¢
that represents those qualities and is a unit.
experiahtesnged “because of his foreignness”™
represented and referred to as a foreigner wi
and the concept of foreignness s$gmiafisn at isoenn.
contemporary South Africa, xenophobia is a pr
c

|l ass citizens who regard foreigners as a thre
is a victim of xehophobiadpattitygubharby Mdseéei m
a threat to the | ocals due to economic compet
industrial project?’”. Hi s i dentitgulatmar dlor eii fghne
withe aim to other nations who do not fit soc
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“We engage in practices of” | o®kumligen oa mhih .k €a 1stew
Foreigners from the Global North are often wel
powers attached to their identities, but thos
they are perceived as t hosse tvheOslasreadkdsst."hfeo rsaimege!l
i's visually illustratiesipolr¢ h dedyapdvrabhgaifsmaei ga s
roavths ch are masked by an I ndMaanwhicia] f1ldenth:;

airportiemplayed by a |BlagcnkenmrAf theahakemdadbrever

ma | Leo.c a | South African characters were repres.
and associate racial “bl ackness’ with South
stereotypical way, for exampl eedhlod¢alkxi madsi ve
This indirectly associates the driver with bel

dri ver pBruafleesrsi(ol.910hatexipdantni ti es are perforr
through repeated actions and di scourisdeesntriatihees

are performed through characteristics and al s

I n addition to race, they embedded stereotyp
char acectcoorggaindalgpled t he i ntended mePsamiet @anan oteh
|l ndi an female stwdéeémtkebo@inngnygv aifl alhlda g hrl a lgehd,
specific dynamics of raci al and cultur al i de
represernacingl tdhimbhgséentbsetbleagaouer snvites t he
in “practicmakefséeno&ki ofg thme worl dy. (Bhius kaaot
l ooking and i smeehpwetvi sgaé¢mpeapsiesent ati ons sh
and bel onging, enablsengntdth@guastdi encsotoal eboe
African context. Through these character i dent
experience of xenophobi a, using visual cues t
critexamiliye how foreignngsarangec dleti viar amdesn
andharacters navigate the compl exi tain@s sofmei od

t heir perneejrugdei caess power f ul refl ections of their

Osama experiences multiple accounts of di scri
African, amnrdi ttiha sl ostdisosvests smewnitour of the South
attitudes towards foreigners. I n the audio st
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metaphor to il lustraweytpeophe!| deckhcaitsh@imar ¢ ac
one of her colleagues to deal with the young

solve something difficult, otrhupsr,o lpilenepsiayniincgT hteh at

driver tells him “Buy your own car go, go to
amplifies that Osama does not belong and the t
though it smpypyssetssheontsi. This illustrates disc

society resistingoandlgmej ¢ gt iamg @anamy’ 9 nt o th

storytelling based on a reflection of society
and resistance (Boler, 1999).
Discrimination is more explicit and conveyed

Reflecting on their soeitolpresdlhiedda esemandt arq
realities by interrogating representations of
(Comber & Nixon, 2014). Without relying on wo
cues of othertbéawatmatelres asiurcphorats ®Obhammbge saea we
tber the airport employeand oOkamatsaysn dPsaplpe
shit.” Progression of the discrimination that

wlken the airport staff
Pl

takes a quick glance
ase go back to your country”. The interact
sense of belonging in SouthrAdtdi aa duéoteifbhne
s h

i n

e
n

gl ance i ndiec aetmgpbl roeybeekty made a socially produce
e acts on it by discriminating against him
di cates nelgpyathere axsdtsd amejeect s Osama’s pr e:

on a position of power and at tTehnep tsshitfot raecsrtorsi:

from the audio to the performative story ampl

t hat ‘“shows’ the audience how discrimination
affect. Il n this 4t ofy,empmowediment tihatarmaasc a d
by *showing’™ them Osama’'td olnisvewd teéx gt éhrei ecrhcag aert «

South Africa has a past of di scrimination an
awareness that this is not the reality. I n th

di scriminati on, “Osama i s ebet migr dditsicme 'mi natnd
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di scriminated against him because of his fore

story, referring to this different i s not exp
with discrimination | mgiehleaack sWmurnyt wnldy cirnttarcr
il lustrating the realities that foreigners ex|
is no Ubuntu left in the communities of South

noti onumtfu U s empowering for foreigners and gi
who face soci al I njustices with regards to et
By critiquing dominant cul turespatnedntapapr etscs i
empat hy, foster cr seticcodll etchiinvkei mg,t i @amd armgah inlsit
The group criticallgcrinmemdatgathes aimes wae sne@afn s
The story aimed to create an inclusive, j ust
marginalised and oppressed groups by resistin
South Afrida m,Pa&rOilsA,amrd 1A ; Bomer, 2017) .

| conceptualise critical sokimaki magfeeeplay amo.
i mplicated systematically in the suffering of
a sma'll ( Maydel owitz & Govender, 2024, p. 3).

t wo groups, | focused on how they engaged wit!
social consciousness that culJamkhatE2010) sexplad

reveatlhenghiddeol ogi es of textsé to show how i
6common sens'eb( BHIBIPMyi camsal ysi s expl ored the
i maginati on, and affect (Mendel owitz & Goven
concepts engage with the themes of resistance

hopehess to hopefulness, and considering thei

Af fect and emotion were central driving force
Af f ect emdam hdteessitgrmactr@slss b ot hc rger gotel p sSoomeliniod h on a |
respdWaeserNu9atym (2001) speaks about emoti

be wunreliabl e, but she notes the iIinwietpbdbat b
emotional devel opment , a part of our réasonin
(3). Social consciousness in storytelling can

reflecting either resistance or empower ment f
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argues t hat emotions can act as a source of

empower ment . The st origersoutplsatl nweetrtei <p rsotdwdye dw
‘emoti-ohafrbgd spacé ¢ Gaehgggeméntal ., 2014, 9)
showed control or resistance by either shying
through action. Resistance can manifest as a

partliyut hroughsJdawaysvwelgeasmndi pstludent s resi st en
topics or texts (Ahmed, 2014). On the other hea
i deolwhgiicchs was donepubsyhigirgoubpack agai nst entr el

representations.

Both resistance and soci al consciousness/ act.i
Il n this context, soci al consciousness/ action
representations. Proviedi ng swrudeenthbsacwki ttho oppopw

creatively redeasigmcitad x tcson sfcd setnecres s'erved by
redesi(glnanks, 2010, p. 350; Govendernar2rOalt9i)v.e sT
or giving ed, cemat @i rsall ieqned, and minority grou

these communities by representing their stru

accepted perspectives by challenging thensil el
Through their stories, they seek to empower
chall enges their characters face, giving voic

stories function as a formtvaehtagedabraaopsoand:

broader societal change (Paris & Alim, 2014,
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Chapter 5 — Key findings and reflections

Thi s cchoanmstdoe$rt t woa nmplarftoscuses on tHewresceheahnae

represent and mobilise their di ver se resourc
storytelling, and how Rargs eisléins tiamgp aadmna $tt loeeirre sl
individually pleddéedrioypt He aqirdo @@odagna4d ysi ng
the coll aborative mulhtéeimmoo dgabo osptpo rli fecsc ucsreadf t cerd

rape, silencing and victi mhbodj| s and npigmraitiigcourd a
xenophobia andhd sideophobypi aowgstoruypc tlieoand eafs talhc
di fferent modes of st orTyhgxloluipn § reecatdsegsstmi Et ngi
anal gmsiendt e ripmr ert eelda tgi rooncph’lod d bwarrniattti eene da updd rof or matt
storoestr aceedrienskesnt ati onsang!| drimetowdaasre tihe ndii ft

modes of storytelnlcilugedThéd edifod b owWiommg categor

i . Visual soci al emegda gag¢ cheairtriattiievses t o
ii.The role of |l anguage and discourse in | nst

i i iMultivoicedness

il v.Social consciousness and critical affectiywv
Through their I nstagram posts, both group | ea
soci al i ssues while affirming their indi vidu.
exemplified by phrases sucho@asti gHter Sheris
mirrored the visual representation in Quwa’s
female body in a short skithtl,ame mmpha Hazsisraqm tfhe

whose heritagoa Smpans HRBmiabatain ari gins but who
an aeroplane in his Instagram post, subtly al

facing discriminati on.

At first glance, the I nstagram posts appeared
mul ti modal stories, t hey reveal ed deeper per
storytelling approach al | oweods sl eda rfnfeerrse ntto nroedve
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strating how their i1identities and | ived

simultaneously exposed common thematic

ced individually while thevetkéfonasrat.i
storytelling mode offered distinct affor
, WwWith their combination of visual sy mbo
rmative space where | eareegageouhdi caectl
S . The written coll aborative stories, ir
cit linguistic articulation of identity
| ed sc,h aernmapcltoeyr fairgcur ati ve | anguage, and er
storytelling, particularly in the case
ation, and pauses to add ematvieo nraels odneapntche
i mination and exclusion. Performative s
cal expression, of fering an i mmersive a
s through gesture, movement, and tone.

magi ned audience pl-agpdeaeatatiah, rpheti:
ere she curated different 4Hodieentpiuthileisc
private. Both group | eaders engaged w
ernames, engagement metrics, and audi enc:
ce within themsd hdi gintdd lvisdpuaad d sy. cTuhrea tsef
ol l ectively constructed mul ti modal st

he role of audience expectations in shap

voi cedness was integral to the storytel

ectives, i ncorporating societal voi ces a
ience with those of bey spaweler symaami cpser @
tice. Similarly, Group 4 used dialogue b
i mination and resistance, critiquing ste
exXx soci ael orfeanuilttiiepsl.e Tpheer supsect i ves i n aud
tuated this aspect, as different voices,

arratives.
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Both groups demonstrated <critical soci al cor

storytelling by challenging dominant ideol ogi
written mode of storytellingg &r owapnrtlatrievsel satgea
rape cul tur e, evoking empathy and outrage thr
bl aming and survival. Using audio and perform
as a Muslim foreipgpmebi boaodakleeaongpdobsbhampr ovc
' i mitations of Ubuntu in South African soci et
storytelling where the | earners critiqued sYys
storiesnigncrostiemal engagement, soci al critiaqu
Ultimately, this chapter il lustrated how dif
interrelated ways of constructing identity, |
Il nstagram posts, with theirppevidedaaiver andd:?
form afepsebfentation that was l i nguistically
coll aborative written, audio, and performatiyv
identities and Tsheec ineutlali noordiatli sueosr yt el I i ng app
with identity, discourse, and social consciou
t he pedagogi cal potenti al of multi modal. narr a
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hepter 6:



CHAPTER 6: MULTIMODAL CROSS-POLLINATION OF
STORIES

Il n their seminal work, Jewitt et al. (2001) a

involving a variety of modes and systems to c

communi cation evol ve, Sso tomn mursdc ttihee sl i wietr haic
classrooms. These practices need to be inclus
which are predominantly multi modal and repres:s
chapter delves imt® obheermudd iamddal x sbroups ¢
stories across different modes. Storytelling
aspects of societies through multimodal, mul t|

werreantsduced and transformed across different

I engaged wit hpomullitnNeibidlogn Eswsas and aNMe rad eolraveit ti :

involving a series of multimodal storytelling
individually crafting an I nstagram post, whic
di scussed in the mrdewicdusidlyaptegru.i rfelde |sseaamer
coll aboratively craft a written or audio stor

l earners tocrcapdod dbmeataei wel yten/ audi o stories

This chapterswiftasdmads tome trhaedge i ofp odldlo nwitxi ogr

of mul ti modal stories from the wylintehéseaedit e
production activities, each mode of storytel!]l
Il will begin thkbyctdaptessbpgpt bsesaddfi hsgtso,rayctreolsls
which wil |l be followed by discussions of the
cresod | i hlae i omapter aims to alddmwhsad telxd emds ear
that | earners craft illustrate the transfor ma
pol |l i Byt iexrmmhei sbgi fts in stotihes cthalpd ghkisgkrtk s
the dynamic interplay between different mo d e s
i mpact on English | anguage | earning.
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i.  Storytelling across modes

This segtowindevi dldi scuedd il @amsaodar tytithvesl Isihmwdh hasc n ;s s
were made by each group.

Gr o u-pNorhan in South Africa

The group made attwmpttemypy tnhaoasdudekiTolivide
the theme of silencingcr poititmateagygéerttof emb
story to the performative mode was evident as
planning their performance to ensure that it
audience. Thedrhdsstamfontwere not an assuédiwl
mode all owed the | earners to asi vai drlayp en asrcreantee
confronting the i mmediate vulnerability of a
mode created a safe space where the | earners

without directly dmitcedishietgl &€ darrsnerns0’'t i beneap enge

written mode highlights their emotional and
According to Darvin and Norton (201%) ,criaffve sttt
st pbruyt also their i dentity amkKd asmeni ¢qri®l82al isg
affective variabl e ndudle ncse, matnidv atnixd re,t ys elafn
efficiency of | anguaglehiasc qusi sevtiidoennta nidn etxhper ess
story that was successfully crafted emestshe w
pol |l iimatoed he performative mode.

The shift to t hientpreoedfubcecota i vee omsdacl es t hat

|l earner s’ ability to engagesiwowhherteh e etaasak.r sT
physicabbcgnemacéeéd t he protecti vemoldeys Ahned ¢
(291 argues, a fafnedc tt hies preelfeatrinbanadalve mode pl acec
with their audience and the emothawisnge neb edidstd
from the audi embeo dit edvarmpes f ammanc e hei ghtene:q
di scomhert. hesitation and @ptoil ogq g epdetr daanBcoat & & i ¢
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actiiwmidtiycvate an wlhifeltinke dgtor tudhgel eghysi cal and

performati Weml mhde writing, performance requir
audi ence, as wel | as a heightendad eanseerl evreess sa n@
others. The group’s concern about triggering

that they were navigating afnf ewhiicvhe eencootnioom se sl

and aweli et boaertrweeams tththe story, and the i magi nec
The tension between the group’s high invest me
performative mode il lustrates how dhfectnshdpe
highlights the interplay between modes of sto

t heodmhosesnt ofroyrt mpacting thenveosemewdl ¢eral’ sengagem
sense oBotawemages involved forms bboheiwki tatnan
mode created a space to write -mboangear twhiuana
cathartic and empowering for the participant:
contained manner of expressafngpeaecehres rasVbtelte sau
perfor matdiewvmemnhede physi cal embodi mentwhaincdh i1 nt
ampl i fiedemdtei gmalupv sl eertaliceomiftropo nand efed ¢ per s
in a public &8&ndrytaslcleirma¢ avayosns tthihae gdit fafgerrtent
uni que affordances anmnwhet @&es twma dodf td 38 racdfce taya cahn dmec
refl ectwlviec hs paltews t hat emoti on wo hpeerbfeo ramapnocvee
ecessitates an emotioma&lsubbhddphppeEceniolhrn patais\e

' imitationswliioch twaes gamuplost aclae i.hdt ehemstbr

del i beration and planning, they decided to op
story due to the oermptheinmag tnoad udrief foifc ulhte tsa e x
to the risk involved in positioning themsel ve
being raped on camera or i n t he Tphruess,e nawed ioefn

i mpacted each mode of stotnhtelalcibiug rd ipfoft eernet n tall

storytelling in the performative mode.

Il n the story, the victim was not given a name
and assume the role of certain characters to

instance, emotion as awtilni watshé opecompmaixi v e
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cul tur al and ideol ogical factors (Lewis and T
performative mode of storytelling Iwhetnhidse ad da s
il w] could consider the @PArmeod Ma2004, a32)t heara
performance was conceptualised as a “nexus o
Bourdieu’s (1977) concept of practice as bein:
to-li e t heiirsttoraa wmaytiinchaht * brought it to |ife’
was too risky and resulted in resisting shari.:|
power in this mode of storytelling.

Gr o UGBV

The group did not produce a written or audio
written planning, which cohtnkbogedesourscad f
choices when generating the poetr ftorramastd wcee ds tacr
di fferent modes, | am unable to compare and di
and resources used across the modes. Therefor
and the resourteweusedobruséedswi thian this mod
The performative story was recorded in the ge
music and introducedABHPNNPRODUICITI DMBhmmpan yh,e “ N
surname of @grbearneandi ntfThe sowabBgagiproduginon
the group created for themselves to give the
possibilities for the future (Greene, 1995) a
and envisioneadofthsims arhd emfr atdluip®e pr oducti on.
production company, the -Vebhrdatsoerngadesghowed
creative process. This act of branding reflec
which méeissimpmal s construct their identities
as empower ment , all owing the students to take
as capable and innovatdi Wdeeacronnehresp pvdctheate e psor kb
and express fBhei asisdevhticthioes egonti fdi bant | ymoe nkat
and engagement with the | earning process whi
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crafting thisagperliey mahoweds¢cmoegti vity, and a

their storytelling in the performative mode.

Lives FPmenther 2lhave been shaped by new I|litera
which include forms of soci al medi a, mobile p
social culture of continuous meanref§gl makedgi @
video as it was creatively put together usi n
vi sual, audio, kinaesthetic, and also digital

n comparison to wasé the mohtr a@s ohetriacfatiteldy |

cinematic production. This indicates that the
for this group, but the digital performative
tof edti vely craft their story. It offered new
skills and resources to be showcased, partic
|l anguage classroom | i ke this.

The | earners | acked props to dress their char
available to them and used their uniforms whi

as a tieobnatbbkbahdetgegry bl azer and untidy dres
and reproduce gangsterism stereotypes to aid t
wal ked with a bounce to mimic gangstiemagbienheav i
to be a botadde d fsibgreirf.i cTdants cul tural and soci
i maginati ve eaonadhacieead .i wmBwl twomokdganlg wp wehri-es abl e
think-iamadgi ne an extended range of |l inguistic,
using their environments and resources avail g
create meaning t hamd gMc \beebi oB0mp rMiddmrerto the
their story i nclamndled emmudetdi dheemaigaidilys sannd vi sual

Gr o u{liadgh and Sinawe

Francis and Msi bi (2011) emphasize the signitf

particularly when addressing controversi al to
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facilitate a deeper understanding L aattheamrsans
explore complex issues in more nuanced and me

moving from written to perf dremawiieavies onppe@erst wriii t

embody and express their i deasasl wtybnvay sc & phtaur aw.
mul ti modal approach often encourages greater
| eartnoercsonsi detr mnmduecshi fafse ven c e, movemeoan and

convey the subtleties of their narratives (Kr

On of the group members revealed that she ha

wa deeply rooted in her personal experiences

of being bullied i s amnod oanldyo nbrniaenftl yt hseunref

(72}
—

s conclusi on, her experience and fear

sentation of bullying suggests that the

—y
D

- T O 9 u o
-

]

cts an toongfouilnlgy sctornufgrgolnet t he soci al and €

q
x o o0 <

e (2018) defines wversatility a$falai ndgynali

o @ @ @
T O
—+

ability, flexibility, and experimentati ol

—
o 9 S

telling, where the afbfielrietnyt tnoarmavi y&t ee

o v 9 w
—
<

D
—

rmines the depth and i mpact of the story

bull yi ng anhdettehreo nsalermiagigtiveessiowasnoan st ep t

~ @ O

-

s. However, their approach was cautious,

—

could have allowed these themes to be ex|
takeisomel tiakgstheir story, particularly

ual i ty, and bullying, these risks were con

®® X o 9 un x

written modegdwhi tlear t dgepgorcepds | gfo o & eét wyvamnd

]
]

atives are crafted and presented, was not

o - 4 o o
- o9 =5 O

their story. Despite the relative safety a

_{
(¢
—

ection and ravivei ore,mati me dg rsoune’'wh atarcroanst r

The group collectively chose not to participa
to sensitive themes of gender and sexuality p
withdrawal . The fear of sksulilnyitrhgeitrh astt otrtye mama
which | imited their participatisafenytbot pbkefl
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in ghmosp.refThuet ance to participate in the perf

factor s, i ncluding di scomfetrdr owmidarhmaptuibvlei ci deexng
judgment &mam ipreteersnal i sed sense of vulnerabil
in their story. The group’s decision to not p
of the multi modal i nltiemivtaartitaitoonnls eam ch e h 5 g mlaiy g hetn

engaging with psleynspén y@naandt odpeiec P hyabadydes t
expressawardseramdidi ence.

Using multimodality includes embodi ment whi ch
means of communication (Seki mot o, 2012) . Embo
for a more visceral and i mmedi actestonpebiei og

Moving from a written to performative mode co
transforming her rodl e efirnogm baunlplaicesdi vet agread an n
powerBy embodyi nghmeugh xpariemsemodes of commn

would have the opportunity to reconstruct her

and strength. This kind of engagement could al
effectbBull ying, allowing the student to asser:H
physical expression, vocalisation, or the use

the complex emotions tied ay thlreat etxrpenrd earcekes
of the wrHotweevnermodeh.i s opportusi gpakwasmobti mat
affordanacree i cul arly in the performative mode

engage wi t h avnadr ioopupso rmioudneist,i Blsi s vhaii d albil ghtt o tt he

in offering | earners different modes to choos
highlights the complexities of personal rel e
fosters diverse narratives while also posing c

tied to audiasntcdeperceptinomnd audi o stories W

the performative stories were shared with the

Gr o upXendphobia and Islamophobia
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Groumpardti ci pated in the subminsgdiucre doft haam r a adiid

perf or matTihvies vwadseot he only group to choose tl

traditional written format for storytelling.

(2024) suggest, allows fowi ekRpaorangenofnsemix:
convey (radically) alterndgt3di)ve Thes ittriaonnssi t a m ah
storytelling to derafrcmmremasncae wnfifeeweedopphoer t uni t

rei magndadereconstruct t heir Tnhaursr,atmalei magr eae deis
applicable topgrbupat evthioeéd tedEsess modes, and
who chose to-poptioat i Dés haicfots saictrioesss. meae neprsor
to critically engage with the resources used
their story, challenging them to question the
and Nixon éeoildvhatesonol ves moving a narrati\
encourages | earners to reflect mMmMereodeeplgt ec

conveyed acroadses.di fferent m

Through t hil e apweragessah| ¢ hteo expl ore how the stc

and understood differently in an audio and peil
them to experiment withnmadwheddo rtms orfi teixgppuee san
soci al i ssues embedded within their story, |e
the material they were working with. Verbal s
from the per faosr mati vfeor mgd e unsdiehdr o alg & r adoidaelro g u

mul tivoiceflhesisng t he audi ence unt ol d clues
personalities. The use of accent and | anguage
providing the audience with additiomg@glofsetmhet
narramdvehardaoiteee sand sound, I n this context,
meani ng, as they all owed | i st enieghst tmoti nffeewe ck
evident in amaoded temn .otrHowyetsveelall,i nsgi nce t he audi
the narrator and characters of the story, the
relied on aspects of explicitly "“telling’” the

meanasngaudi o and voices were the only el ement ¢
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Thperformative mode of the story expanded on

by off
partic
wer e f
Bock (
unanti
perfor

richer

ering additional details that were not
ularly evident in the inteamachabast &es n
urther developed in the performance, | e
2016) notes, whedt®adt exnte anodei tt ®© acdheod $ e
cipated creaftems eamed ga.i sdbver iwass evi
mance, where the visual and auditory el

, more | ayered narrative. For i nstance,

in tfher mpmeamce added depth to the cultural and

depi ct
i nsigh
body |
mor e i

el emen

Whi |l e
all owe
i nabil
perfor
tell s
narrat
ot her
“1 don
theedr
scene

Os ama

The mo
compl e
di ffer

expres

ions of the taxi driver. This detail hi
t into the cultural mrl asc tiinoveod vaerdd preéhres ar
anguage, and physical i nteractions betw
mmer si ve and nuanced portrayal i n compa

ts thatanad dead ttua adi weerpgseesent ati ons.

the | earners attempted to convey these
d for a fuller exploration of these id
ity t o visually represemter € havacactcome i
mance, where visual cues andhphwasdcal sérx
the audience about the | anguage barrier
lon and di amague, swhwsebasi shangeaften in
characters when | anguage i mpedes communi
"t understand”. Both characters speak si
says “Speak properly. Speak proper Engl
mobilises emoctansmoandtthleei peffecmawvee co
and the taxi driver and thatabdtbnparar

ve from audio to performance enabl ed th
xities of their characters and the soci
ent modes of storytell ipnogrtawantoéserfour

sion and critical engagement. The | earn
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he performance, i ndicating a more embodi

|l ded in creative and transformative ways.
performance mode ofl eatt mdyitnegluliisntgi ci, | lcuuslttru
urces were capitalised on to represent t he
sing |literacy as action to alter the wor]l
mophoeds c(Bamen,u 2017). 7)Drawiomgenm aEmn ®ins @’
ent resources, performative storytelling
thy (AntMacbenogn 2017) and a sense of affe
hange and advocate for issues and chall en
i cal affective | ens ¢ Me vnagéhmivs f z ushida tGoov
rimination whiThle Q@Pzamarempagee sheowgt e xpl i
es in soci,moyp, lasedst necwgh ceki ©f Whahguage
modes of storytelling drew on diverse |
ged explicitly with multilingualism throu

h addeldt it ptheoreragit e si denTihi $ i wd8sS Suawdiicsi ng
only made use of different acca&mesofterr

ed to enabling multilingualism (Vally Ess.

entss tbeavbghhey can shape discourse througl
pectives are valid, and an i mportant part
) iwmemwde edge is participative(hklatdagene2@lb6:

performance | ocates emotion as a social p
onvey affect in a way that was more nuanc
etails and téhte mada atheoenaudi enovaysyrmpat hi

ricted by the nAlromagtohedrd ni dale aafufdd oot i svteo
ormative mode that foregroufdédossenal IS
| earners personal positions about the st

ormers giggled during scenes and exagger

orism in this performance ivwhe nSoaanhi sAgarrm el t
rious for using satire to shed | ight on s
through in the way that the iIissue of ter
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The humour expressed in the performance pl ays

terrorism which is an uncommpnh pasocifatil aen |i
vaguest of Il sl amic terRroom a R&o6 Wt hanAf rNocaahn, p
association bet ween ethnicity, religion, and
exemplified by comedian Trevor Noah (2019). H
terrorism withicnonttheext$S o wmthhe rAf rsiuccahn t hr eat s ar
nati onal di scourse as in other parts of t he
performance, which similarly presWhntl s tthhee tahue

stoowyveyed a serious nature of the themes and
Xenophobia is masked by traces of humour i n
embodi ment which extended to the auditehocesand
in digital spaces”™ (Wohl wend and Lewi s, 2011)
t hemes and playing with notions of culture an

in a South African perspective.

Gr o uCorfption

Group 5 submitted a written story and a perf ol
by the group mirrors the report style of the
without introducing paoy ode@weisapme ma jfciamn al te
original narrative. This resulted incal perdlor
anldi ngui stic gepapt om@mdsemisrfi mdle transf ormati on

as there nwasdd\vditnd penetwot of t he storytel ITihneg el

per f orvmalteiovef eatures one | earner narrating the
the ministers, while the other gr oulphunse mbtehes
audience is reliant on the narrator anldheemi ot

constrains the audience’s abi laist yt hteo niamrtreartporre
meani mBy adhering cl| owhedny ttroanshdcu oirn g tietn, isrctra pt

the |l earners effectively position the audi enc
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events

the tex

The use
the few

i nvol ve

as factual which I imits the potential f

t throughout the story wuntil the rheto

of Il eaves as a symbolic representatio
instances of creative reimagining in

s transforming onter ateds otf hes ilgemar nert 'os a

and reshape semiotic resources as they transi
Stein (2003) argues that resemiotisation I s
knowl edge whiyc husisngcaw aeivieadblbe resources in ¢ttt
Al t hough this creative el ement is present, it
performance, which remains | arlgied ¢ ntatresrtsat adrfry e
Th choice to remain closely aligned with the
modes suggests that the | earners prioritised

e

d

represe

possi bi

soci al
n

co ey
dy

ract

o <

mo r
c h

vV e

oo

icle
strong

narrat.
emoti on
groups,
char-dct
mo d elsh.e
mul ti mo
soci al

di ffere
recuedeil

soci al

ntation of crime andorcerrirmpygioatiowver o

lities. While this focus on factual re
i njustices, it lTimits thefseaocps ohet ldd
a $eciomas, amecowunt of corruption instee
nami c, i maginative engagelmentthewviotthh erh es
ers played a central role in enabling

s for exploring cultumnalconkgstadgray Eeidhc s

character representation, which | imite
vV e. Thee wdlsemecer solf a endedd d edo mphlea xnicatryr,lad i v
al and soci al depth needed to sustain

this was the only one whose mul ti mod:
een storytelling cgleaspdoudhuadtriumaiaanli nrgo laec
inability to pramddceardrymbtagiiseti hgahtt@atf aat
haoll ld masgs on t o be edra@caievnegeatigrevndemd t ewri i
t hemesdyhamr e -essd dadhd & ksiheelbde mtem & 4 | dndkre

nt modes together. W thout it ,whmuwlhti mo
r i mpact as tools for identitayfergpl oea

engagement .
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The theme of silencing is a significant aspec!
continued exclusion of the black residents of
who are centr al to thenstrohygyas dcomt ¢>hte, paemrd om
erasing their ventcies® aingd ex@leusiemmcemi rrors th

where those who hold power are the ones deeme

while thedmaegianal veoi celses plarf drumaneen.coles a
passive than atshe twrdiotwtnepn agtsortyhe | ack of serv
Soweto community, and i nstead .itEvfemr etgh owaghd ¢

perf or mat i vaef fnoorddea nocfefsert o captumentahecedsamdec

waydtsh gfraoiups t o effectively capture and expr es

described in the writtielny noamr rnaarirvaet iansg tthheey af cot
than the broader soci al I mpact and the emotio
According to Cremin and Myhil/l (2012) and Anc
transactional ones hold the potenti al for cr

approach to both the writtenbgntdhperfrfgemateaa
| i emiethgagement with their existing creative,

|l imited the authenticity and richness of thei
creative linguistic play a@amudcwetsi,| itheya cwioder i
on exposing corruption and for egr Obigpbblemg t hei
stemmed from the way that the group perceived and worked with the genre of storytelling.
Therefore, this group would have bétted from receiving feedback on theiritten story before

the crosspollination process which could have assisted with planning, scaffolding and guiding

their storytelling process.

Cropcsl l i nating stories across modes was the mo
able to maximise the afbotmbareces Tdfe stomrcyetpdl
pollination where | earners capitalise on opp
resources as they move across different mo d e ¢
activity briefs porrovcirdeeadt isvu ftfyi cainedn tt hreo oimn cfor p «
cul tur al and socitalressoyetes handroepeopted t

theirasdoal £ use only stanaai dhEhgImi $ledt oo ac
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Their narrative choices suggest a deliberate
story as a platform to address i sseads uahfiengorr

creative and |linguistic possibilities availahb

Gr o u-frThe 8ad case of William Shakespeare

The transition from written to performative n
how narratives are crafted,esprtesaan ttehd ns bgortohuupn
the written and performative modes are succe:
character and siemimaerne mwadhrdag mwasy srhot present
story. The performance all owed the story to u

One of the most striking aspects of t-hedperfo

white, -l caet oeofnf ect . Thi s stylistic deci sion
representation, immediately eaptuaoagi hg theiaudi
The monochrome visual, combined with the <car
foregrounds the visual el ements of the story.

audi &@amatreeat es a greausenessnse ohesearrative (J
colour metaphorically aligns with the effects
hopel ecsaspnteusrsetdhe story and how addiction can s
ab | esahka d o w.

The grdvupsuuvasle and kinaesthetic effects to infl
demonstrating a sophisticated understanding o
interpretation. For i nstance, t hseo unde ianfdi taa
movement from one scene to another pl ays a ¢
narrative to indicate a time | apse and the be
wi t h semiotic neaaudigencgeuisdi mmdetrhst andi ng of
highlighting key moments of change or develop
mode all ows f or ftsheemieoxtpilco rpaottieonnt ioafl st hoef al | re

in the design and pro¢B8eecemen &f Kmebsi maaarl,t p?>
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approach | everages the affordances of di ffer
arrangements which work together to create a

bet weemrl| ementbles the story to transcend the

engage the audience on multiple sensory | evel
text to perfor mance notmpoancatly sbeutlaihgtssnpbet aac
considering howntdrnifbetrent o mmdasi g making in
(Serafini, 2014).

Secretly e:

Hooks90P®Bpl i es that the | anguage podr fieabaigiecosn § s |

shapgdt he nuances, ambiguities, and i mperfect
speaks to the power of iIimages to convey compl e
communikhitd @an . smphasei subjective and interpreti

where viewers bring their own experiSemcesiand
t hrough e mbtohdei memag ¢alnyds p erafdodrenda ttiov emesa mirnyg i r
were not reliant on | anguage. The trading of
indicating suspicious behaviour due to the ne

of fer Wi lliam dyoge tcheagpptoasbhengfaad the exc
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hrough exchange of a blazer which indicate

s are wrong and therefore, they make a co
Il nternalised meaninggs thet lae dperff dramatuiawg
rdance performance. It requires the audi
urces to construct meaning.

ugh action,ardenhs mag anhnhfloédédy and be i1 nte
once textually overlooked. The performanc:
not present in the written story. Thus,

l'ts in text development and the addition

ing (Vally Essa, 2019) . For exampl e, i n
nds t he perress,suarned htewoe nfcrouemtds i ntroduce hi

y, fomeansdomenti oned. One of the boys ask hi
rs it steompNidolrvadm caees ha m of all the benefit

t he drain as a way to get him addicted a
of fers voices to other characteresyiasnwe
he written stoampl iThiee ¢ a rfvas oeestss vwea smoddeev e |
sno dtalmed it al so created a space to engage
ciated with it. This story showed devel opt

ct as t-pel btondeprptistbrosaméesteoty mandesi dea
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Figure 11: I ntoxicated Wil i

transduction from written to performati ve

gn and reconstruction where critical a

esponses to semiotic repr esnemoaltei camsd. aT htirsa nps

n how the story is experienced and interpret
2024) suggest, these affective moves are cr.
ew ways of | ookihng teotr iaensd emagagicrug awilty t hr ou
motlimnt.he performative mode, the story progre
f new information, embodi ment , and affect.

er f ormheemcees hetisg di shevelled on a bench, hi :
oosely, his speech slurred, and his demeanou
ivid, embodied representation of hsitsardkelsyc ewnitt
he written narraft i Wiel Iwihaem’es tacet iiompsacstuch as

arents’ home is described rather than visual
he audience a deeper, more i mmersive under
nt er atceeom hbiem and his father, wh o, frustrat
oaster? Where’s the kettle? | tried to make
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The shift fromatelwriingurdgo tcealwtififegggm descri pti
enactamedotb,idleimoe i ons i n a wayouhdt rMwiciortde mgt ¢ xt

and Tierney (2013), emotion plays a cruci al r
and collective audiences, creating a shared
interdbtsosdared experience is intensified a:

bet ween the chardcedremasi wrpbsl ohst Bembohar act e
and concern, cul minating in his resort to vio
the audience, who are drawn into the narrativ

chamascdtestruggl es.

This ability to evoke emotion through perfor m:
storytelling, where different modes work toge
Ahmed (2004) discusses howpembehoas bhue Babpe B
social contexts and interactions, which in tu

performance, t he father's emotional out bur s
expectations, itdhre, iapacthefbraredakdeawn of fami/l
emotional experience, crafted through the per

and collective, allowing the audience tlo. engac

ii.  Nuanced learning through multimodal cross-pollination and genre fluidity

A central advantagpobfinhéei maltnmedakentirosasin
to fosteradmans dtulcd i thori eswhbotd by mhet pobc ek
meaning across modes (Kress, 2010). Transduct |
narratives as they noryelahet weerd oV imadg alyep me kit s
was taken dpS5pwhgahépshows that the | earners

with transduction t o Tchappi ttalainssd tofhietascr dfsfisd tnek
enabll emagners to engage <critically withewonter

insights and deeper understandings of how mea

284



The data reveabt shabyfakkchdnmgidet i nct afforda
di fferent di mensions dfhet lsd omgr rcataif ueed. bForgre
mo st s uecvceens stfhuoough they only crafted it in the
by grwhiuipc 8 rwaeanssfdruccnevdt ihnteo eteo per f or gnat hed @addet |
| ayers oofnceeani-pngh s i odbesli ncoopoeatieapressi on,
promprsovi ded opportunities for symbolic repres
went beytomad Iweheastheér sonvey through written | ancg
particularly mewcongragedséteampdess to experi me
configuam@tnifdrusence the storytelling process,

reflectioniea Aow ebmmunicated (Jewitt, 2008)

Reading and writing across a range of modes i
because individuals find alternate ways of be
i mpacts soci al i d en tmotsite sh e(sHamkxe,€ oGA GH.ent |y
socially resonamutl taamtoidwil tpys bl igeefd | d rechgner s wi t
points to engage withmhnwhehcbnboaeder ofothealris:

corruption, x e nbogsheod ivai,o laenndc eg.e nTdheirs engagement
critical |l iteracy approach (Janks, 2010), enal
socialtieaeqamadi power dynamics. Fwri tithesn amrcae, a

c
stories -rmadrr@durmntesr t hat resi sted d omicreant o s
mar gsemdalciommuni ti es and peasgechesessi{dan&s, we

criti caaflfleycotainvde ltyr ansduced into the performat.i

The genre fluidity that characterised the mul
with how their stories can be communicated in
nuanced understanding of homs tmeemacne ,n gi nc atnh es hci & sl
t he

narrative, whi ch |l i mi t ed the audience’s conne

character W lliam s struggle witipedsog ad

when the storiyntwasa tpearnfsarwoaedds diee moa ei, s abl e t
William as we are able to see hbdsiphlyshcavealn
sense oft hhbiugghitsnearmnd gi ves Wihll iaa i ® ndcil@s dnre cae s S

Vvoi ce, all owing t hedyauamiemmsc eand tskeee drheet if cama |l
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on the family. Par tdrcaudsar pgl Iwihreant imounl tamdb dtat a

“working with storytelling, students may gai
experiences, potential ly maki nghetrhse n( Bcol menaarrecro
Par menius Swar d, 2018; Piekut, 2018)"” (cited
of tbemought new | ayers of meaniqp@ltonahengt mody

deepen narrative devel opment and create opp

engagement with complex social issues.
The multimoddlinatoess approach promoted incl u
diverse semiotic preferences. Leardhasedwimodmas)

were given the opportunity to winglhgeheit hstto

interests and preferences whether through vis

performances. This flexibility validated dive
restrictwyvyeteadtudphiaastal |y domi nates classroom
2008) . The | earners responded positively to t
preference for digital and performative modes

-

essl (Questionnaires, 2022; Fieldnotes, 2022)

Learning is a dynamic prédaepsoobssigh mekengi
transf otronat e ©«mape meaning according to the int

(Jewi tt et Dwrli.ng 2l0mdrtr, hib5g) g it ihtee rl vaeant thiecers,y r e ma k «

reshape meanpall i Matei ocnr ceasasmepd re max g li imoidta | eve
i nvormowidngvacbabks visual, wodwhienh amkken@easyfear ma
with through prtoc easnsde se xgpferd rmeanttiav i on. Communi
is pluralistic and the transmissi onl edr nkenroswl
interests and resources available in specific
reflected different types of interests and fo
added meaning in distilnicgn waiytsh adids @ad sros @8 :n avfa y
of storytelling. Even tmeowghieadly drowep ,r ¢ heiy

in different ways which were based on the tra
by their interests (Jewitt et al ., 2001). Thus

by difheeeasts of each group and how they <cho
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resources t hat was reflected in the different

with during the performance (i .e.: drama, doc

Il n each mode of storytelling, the resources u
' inguistic resources which reflect di fferent
confines of academic succoaessanbamiti al sof ex ma d
concept of academic success by holistically a
cultural, creativeThedmobgnmodakl| gyt obeneéli tinap
t he watylse tlheadrners were accustomed fibelimogkiag
real(iJtewd tt etwhdlc.h, s @éf,lbsée OWween personal expel

by educators and curri cul uinh swhiinc ht hreesseu | g asp si nt

growsdhe bedrock reality may have beaemol i mit
present edbtoludi rcagtrampg i @alnl t he modes in convent
di verse expressions of cul tur e, creativity @

negotiatilemardchedissisom hef what to represent and

All texts are constructed and anything that i

t exhr ough deacnodn sitd enqett i@ O@WInD @t 0o WInesmorcr eates an

the choices tDaetonbBeérwecitti em -mwaldleipmati of phec es
eeded to be critically assessed andHawekerg ap

critical awareness prompts a reader/ viewer t

n
a

choices? Whose interests do they serve? Who i
used?” (Janklsn AdrYt3ioctiysd.tadcarbydlustlooamobi a and xeno
serves as a clear example of how multumbdgl s
i sarader ®§yambol i sm, dramatic performance, and 1
ble to craft adipoareir ipionveetrcorrsyt r go e ummés .- The |

ol I iwmhaetri eonrdehdehyei r st ot ge nft oo ma teonvaabl Ineodd etshe gr «

® T 9 <

xplore the issue from multiple perspectives,

—+

he range of semiotic resources they could dr
froamdiiao perfor maltli v«ywe dnotdleesm t o vividly depic
di mensitbescbaracters experiences andidilsacti @i

how mul timodal ity can provide new avenhAss for
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the story shifted acros®ngnoddesewdenhftot smatwieare
introdudamnedddition to development in the story

in distinrdtf ewdyxvettlyatconveyed meaning successf

The groMHmslsaamdeati ve began as an I nstagram po
of his identwhy Bmel GodtodckAfgmiec a . The use of
hashtags in the post all owed Hassan tverdamhmun
yet power ful, way. When this story was expan
el aborattedraddastount, -ppaurtsdarmmeperhsgdacttiovea dihstr

his narrative, l i miting the emotional dept h
transduced into a performative modesi obheopl o
mul tilingual di al ogue, new characters, and er
brought the story to |ife, all owing the audi e
combination of wverbal, gé¢ ot tar anto,r ea nndnmeir ssu avle r
experience for bot h the Lobarynwgelater sonannedct i k
representations in texts and the messages th
ideol ogies and infer mawvi ewe tib[aat]Tnp eusnedf eorosat, ar nedai dr
semiotic resources have been deployed in the
understanding of connections between represen
redesign. The act adersdesognéesnigstentabxtsalirpo:
i n ways, however small or piecemeal, to the
sustaimnhhdonles 0 k4, af3d5dances of-pdlhtleisoea nsuhlitfitr

were evident in the $sbdbmrmephpboduwmmd &dgwnmaoepatod
t hrough t laeijSuosigttlor#gd cfioebyp t hae fr omydciciemgti mi n.
and iinnfgogregamad rgrTohuep séa,d case of sWieldl ilamh$hakn
effesboesi af pcelearsspressure and sulBotandcdeslruse oa
f or ms ofstoobpyhekling as t hey chall enge domin:
mar ginal i sed i ndiavnidd utahles parnodc egsrso uopfs r edesi gn h

amglyi voices more nuancedly
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Multimodal cross-pollination as a bridge between formal and informal learning and

resources

is i mpeatdabhodothothe word and the world in r
ess to knowledge,( 3&knkd, s, Za@lbldyl sRsashad. arneds oMier n
22) met oft tdte eamopp®dcpmwet f ploddli nartd o: 1 s i
bridge the gap-bastewe eam dl esaen &atl s o fi  elr;acclo o0
age with both eitheral $epwangt eolpypomok usc mMues $

ndairmest al . (2ndbx2) nott aatbd et lcadtnttrh doutison of
a boirli ldgwe rittec k6 ol -odsrcch omdt | i t eMaantyg ap n@eme c e s
the classroom with a wealth of infor mal k n
texts (Moll et al., 1992). By incorporatini

ifaaudi o andtmperyfiern mathigme Yy a geed utc@ad olmisng an v
erse |iteracy practices Qrhogstesl Il e aranemgy esnga
es creates It bas npepodrtawmiadary thleir cul tural

tilingsmmaad pndetrstand things that are i mporf
ks & Comber, 2019, 306; VEh é y| €&arsrme rasn de nMye
emi oti sation not just as a technafEaho®lxer
eracies, cultural practices, and personal

bl ending foesmauraed ahfgnwmawi th whdtunMasl |

knowlheedrgee 0l ear ner sedy day ubomowltdege awvd expe
e meaningfully Twiitsh afpr malc he d wa aatuinadre.d i n t
meavok kowl edges t hat |l iteracy is not a sing

ially situated practices that wvary across

S connection between the personal and the

ess, all owing |l earnersand dadaalw omtaherthesoutdc
wl edge. Il n this study, | ear ner s weefr et heenicrou
osunly adbagendesiexluearkdea,jnpphobi a, aodr pepopbaob
ssure and subsbpnce Bbasecwhnhnebtadet heir pe
h broaderocurdshdeat af tse@ideri es t hat were aut hen
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l' ived wkbathtiwese expressedi di fwlaegrsfelnatlobsgtl iascériocs
repres ntaamntkisgn<2010) .

Thusthe ude tefrasgcipalarce s cesf ameld | earners t he
|l iteracy practices that mirrored their everyec

|l earning does not solely take place within tF

2011) bl WThred the boundaries between for mal al
environment where | earners could bring their
mul ti modal aspecst enfabl eedsea sdtyonrami c form of

accommodate both the academic demands of the

of socialThent®caade mioon. demands of the cl assroi
structureadf guheedc¢nheeimoynshmriaegfes cri tical liter
curri-caudadn objectives such as narrative devel
with social issues. These demands were met thr
the | eanaklmpngde produce texts Twet hl depbhl angd anooc
possibilities of multi moidnacllpuesdiearydlel dn d gs adil al
in theithast oria@mscended tr adi tTihoen afll uascdacdheyma scf L
wr i tvtiesru,ad ¢ r faonrdmagtiitvad en aolrlyl ekal tithenrgsn c® e mioo s it €

t hr oguegsht ur e s, tone, symbol i sm, and digital el
cul tur al resonance. For example, by trtamesduci
| earners could add emot i oannadl pdreopptsh, tmharkoi unggh tbh

compelling and relatable to the audience.
The multimotdalinatoss intervention in this stu
across di fferent modes of fered |l earners an

i maginati on, chall engimagnotmoa at r aachidmondaadd |, i ndya
storytelling that are often prescribed by f ¢
resemi omhiiscehhecsprocess of transfor micmgm mend reiarsd
creativity and reshape knowledge by creating

This intervention supported that claim by enal
i nf oamd tdnoormi nant pr aaioirece scutld upradoviydegrounded

The transforomd i @aar ods rmedaily not only expande
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al so alpeewed darrni ng ®wahkee acronlelrasb dorraotuigchnt t hei r i

and soci al realities into the classroom throu
Redesign i s a pwmheoes soanged i Ursadmslad&k i ngsour ces t o ¢
(KressThe@0089%tah asthoewach mode in the multi modal

draw on different resources and repertoires t
significant role in the transduction process
langubBlyese semiotic resourcaes tweiriaredt modmes f emmadi
modé®. both cases, these resources were reimag
of for mal and infor mal l earning cbasedtbit paa
practices to reflect theirtheonsghalt hessetbobal gs
and the ways tshuacth tahse yu stionlgd ltohceanh i sed charact e
i ncor pordaotminnga nnto nl a nagruch gree e ratcadiirceess t o add dep:

voice to t.heir characters

| magination emerged as a key resource that al

create |links between modes i n saddy ntahmd tc iwma gi. n a
central to intellectual and emotional devel op
education context. In this study, |l earners us:¢
and spaces i ntothegambcaelnird chedourhceas i stthoer yt el
perforGBavt isu@nmr gy pydhseeyd tree branchegdg ntdhreapr esd e
titl edtiGmoruup 5 wused | eaves as symblodrief omaene
Al edesi gning a text in anot her rmoalkei nfpaecnhs nuopd en
has its own affordances, and | earners engage

more resonant wi¢Newhieél d e xTpheet Breenipmneasdii 6mSe)d.h @ b |
perfor mattirvaensmodened mundane materi amakiimg,o p
il lustrtahléemgnlkeow used I magination to traverse

everyday worlds and the for mal classroom sett

Col |l aborati ve madgidreiciag ffevadihgc Essa andc dmaedel o
through strongly awhese Bhé L bargeospwestoablke

on personarleaanidrieema gaanhde f ut ur e possdtharliies etso
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chal i eegeal i ties dme realestofc pawere and eve
posi tiinvaegirnei ng such aslwhrertehetstaor swulyywegteudpt
murdered or committedorsuicgci deoapt&8irs betogyra
residents of Soweto do not havea Raekr oVoiaces
resowmHoowesr.er, the usescofl |iabagianatvieoweshawi | it
Essa and Mendel ot Wed ar,nek0s2'2)i swkiseraend show f Il exi

0

stories in ways that higasightot imeo b bsgse catnadv e c

action.
The wuse of i magination was especially promin
embodied their ideas and dispositions, bringi

suggest that performance al |otwiedg |iecheaae,r sblten
l'iteracy skills with inf olrmmatlheiermbsotdareyd armoauwets
| sl amo prhooubpp a4 wsed the character of a taxi dr
bench and mi minngg wihteh aecxta gagffe rdare¢iavdi Ilyewd drhessit ¢ e
was b.l aThing rei magining of <characters brought
demonstrating how i nraegp |matt@itoenh achare alpe st gehdot 9 |

l earners’ ability to pihnyssuwcah | iymaaghbnoasy dvt el deweaoyh
chall enge and plaay toifniebsr it Mm@ s@ oor msc¢ al commen
soci ety.

Il n ot hesromeagreedl,upesd on the audience’s i maginat

interpret the symbolism in theinr tgieartreosrenth nc e

vi olsetnosreya,ge dwheas eginrel was curled up on the groc

and mini mal explanation required the audience
mo ment . Thi s use of emotional i magination e
parfartyl in scenes awlar et hleeneis a soefd gpeonodteernc e an
i nequality. The data indicate that these i mag

refl daei 6o underl ying pmomptoinmd tlReidmnti @ uegsest i

their own assumptions.
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Whil e mul ti moglallliitryatainan cofosst or ythlerdildgqeag fodif rma

and i nf or nnael dlaetaar nailnsgo, rteveal ed chall enges in
poll i flaeéiohall enges faced-bbhgeGroupl 2ncae shery
complexities of bal ancing for mal and Theifror mal
perf or mance nebdf piontfaovrentayl resources | i ke 1impro

coll oqui alndl anug u atgoe nconavlieiya mdh emetshseangegb uotf tthheey s
did not submit a writteaqstfoergmanh iacha dvonuilcd suest
i mbalodncca bmi ssitohnes nheiegdh Ifioghttsar get ed scaffol di
ri chness of infor mal modes wmittbiemg r opmeneda ar
modasd gEner etsensi on between flui-impevedydagndi
reveals the i mportance of amad i prahetligec égsua rdn enrgs
to integrate tbasMxlivisi mo gpald de mogrsyd rell d fiomsgtd f or
creative rbaitmagl satéxmosed 4 epoisends | betewaey s¢
the fluid, dyrdamipd sltietnmeorl aoagii ecsad |h akk n d velag chgea sa rbd

their everyday | ives.

iv.  Language as a dynamic resource in multimodal storytelling

Language played a significant role in storytelling and ezadinuously transformed #selearners
transduced their storiegross all the different modeéalhile written narratives relied heavily on

formal language to convey meaning, the shift to oral and performative modes allowed for greater
fluidity in the use of linguistic and semiotic resoureasi[a] multimodal approach to literacy
education recognizes that texts are not just linguistic; they are also visual, spatial, gestural, and
aural. Engaging with these multiple modes allows learners to express themselves in ways that go
beyondthevr i tt en word and taps i nt(Newfiel 014, p.@9).ver se
The multimodalcrosspollination process revealed hothel e a r maegated tensions between

formal and informal language practices, particularly when shifting between written, oral, and
performative modes. Faxample i n Gr o uThe $ad ase oftWilllam Shakespeare)
William Shakespear e’ sthepvottenemartrayivethrosigh lamgtiageoly u ¢ e d

emphasising his state of povertyrdbgh explicit language bgaying“[cloming from a poor
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backgr oHlemdwoa.ul d be the man to | ift the Shakes
pressure on poor Williarh.However, his povertyand lack of moneys later depictedin the
performance through gestureghere William tapshis empty pockets to show that he has no
money.Vally Essa and Mendelowitz (2022)ffeeto thisas* The | anguage of per i
which relates tophysical embodiment in the performative mode to create meaiimg.
physicalisationof communication and shift tembodiment and symbolism to create meaning

through performance provided an additional layer of meaning that was not present in the written
story, demonstrating how resemiotisation enabled learners to mateabBtract concepts in a

more accessible wayat aligned with the modesed The language of the performance moves

beyond words and creates a relationship between language and the body as a form of
communication.Thus, in all instances where the stories were transduced across modes, the
performative mode did not rely strongly on written ara language toreate meaning, but rather

showed how the body is a tool to create meamthghfii nvol ves the bl endi ng¢
word, of dance (body movements) and song, so that they become so closely interwoven that it is

impossible to speak of one without treating the @th&gheub 1975:15

Language was also transformed in ways that refletted e ar ner s’ per sonal e
cul tural identities. For exampl e, Quwa’' s | nst
conflicting identities, P thdt offeredd anelaberaibn on the h e g r «
per sonal experience of being assaulted. Thi s

stark contrast to the stereotypigdibminine roles often imposed on young women. The shift from

the Instagram post to the written mode allowed Quwa to develop a more nuanced narrative, moving
from visual symbolism to a multilayered exploration of her identitizile the story was mostly a

vehicle for unpacking her experience, it also served as a $pathe rest of the group to engage

with collaboraive identities as most of the group had experiences with sexual aEsatuwa,

the process of reshaping and rearticulating her story across modes enabled her to assert a sense of
agency in the classroom, blending informal, culturally resonant storytelling with facadémic

literacy practices.

The vlimssutadgr@éaimd pomet sengage with abuyittf oirnmtsl uodfe
' inguistic repertoires and discourse associ a

usernames and tagging other accounts wusing t he
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the speech/ chat bubble to comment of a post. -
have become a universal | anguage amongst t he
particularly on soci al medi a. Hangeagdyusvag
storytelling and contemporary youth cultures
vi sual and |inguistedocamepane mtg @f ntalm e dad yte ad
the | anenpesrcewartdceowaddl, pbew their followers
Wit hout any context tolie bwickga lod lndl nagfmdtgheeanaptoisotns
fluid and ambiguous | eaving t heQuawadiaenndc eH at sos ac
| nst agra@aon tpaoisnt sdeeper st hpatofroalnalb eeptgarnilggen c e s

identities, creating a uniqgue storytelling | at

Cultural pedagogies should teach the youth to navigate across different communities and the
cultural and linguistic discourses of these communities as sources of knowledge and access (Moje
and Hinchman, 2004). This exposes learners to diverse ways ofdmelngakes learning more
accessible for learners who identify with or belong to these communities. It creates a sense of value
and appreciation by foregrounding diverse practices and lived experiences as an asset pedagogy
during learning. The multimodal @sspollination storytelling intervention in this study
highlighted the pivotal role that language plays as a resource in the performative mode, where
multilingualism and linguistic repertoires were expressed in ways not always fully captured in the
written or visual modes. The data demonstrates that learners engaged with oral traditions of
storytelling to preserve and express their cultural experiences and languages, which fostered
inclusivity and allowed for broader cultural representation. This engagevitarmultilingualism

in performance reflected the dynamic, lived realities of learners, where languages «ftest co

and are used fluidly within social interactions.

Almost allthe written stories were in standard English,fousome groupthe performative mode
offered a space for multilingualisamd a wider linguistic repertoite be usedhrough oral modes

and dialogue between charactdisis is evident in the performances by groy(&BV) and group

4 (Xenophobia and Islamophobiaho engage with multilingualism, and groufTe sad case

of William Shakespeareyho draw on informal, youth language practiddsoup 5(Corruption)

was the only group thatrafted a performative story and did not make use of a wider range of

language opportunitieshich could be due to the genre of their stonAnglonormative linguistic
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ideologies that existmongst the grougfrican characters in the written sydoy group 3(Tiaan

and Sinawe)mimicked South African linguistic practicesd included multilingualism in the

written modewhich showed authenticity in how the characters were portréyedxample of

mul tilingualism and South African dialect of
“Maak gou! " . Engaging with I anguage in this w
audience, that the learners and audience could igemtd resonate wittGroup3 and 4 were the

only groups who included multilingualism in their written stories, but this illustrates that the
written mode also has potential for multilingualism and diverse linguistic repertoires to be
included, provided thathe learners take up these opportuniti@aking up multilingual
opportunitiesacrosdoth modes show seamless switching of languages which reflects fluidity and
complexity of drawing on multilingual repertoiregiich was only done by group 4 (Xenophobia

and Islamophobia)Since the groups had varying engagement with multilingual resotinateis

not due to any particular underlying reasan,cited in Warne(2024), Gramling (2021) argues

“that multilingualism may be in need of riggizing" for the needs and experiences people actually
express interest in’it ( 45) ; in educational contexts, mu |
taught, fostered, or developed would need to account for the norms and discourses through which
languages and language learning are viewed, as well as the subjective-ddseresanifestation

of the worldmaking desires and social needpéople bring with them into the classroom (48)

(9).

In most instances across the groups psgormative mode created a space where learners could
draw on their diverse linguistic repertoires, using esdéching and translanguaging in a way

that mirrored their realorld social language practices. This linguistic flexibility aligned with
conveasational patterns commonly seen in both fletace interactions and digital spaces, where
language is fluid and adaptab®milarly to the written moderhich often constraineghost groups

to standardised languaf@ms,the audio storgenerated the same use of standard Engjisint

from integrating accents. The audio story suggests a selective engagement with the affordances of
the mode rather than an inherent limitation of it. Audio storytelling has the potential to
accommodate multiple languages through esa#ching or translanguaging practices, yet the
learners did not take up these possibilities. This decision raises questions ableatriibes

perceptions of linguistic hierarchy, audience expectations, or ggmgnidcs,which suggesthat
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their storytelling choices were shaped by social and contextual factors rather than purely by the
constraints of the mediunThe performative storieenabledthem to engage in multilingual
dialogue, which added rich layers of meaning and brought cultural depth to their storyfelling.
exampl e, Group 4’ s inclusion of Ar abic I n t
multilingualism that added layers of cultural and linguistic identity to their narrative. \ieile
audiostory did not reflect this linguistic diversity, the performative mode allowed them to bring

in Osama’s identity as an Arabic speaker, w h
Hassan. This use of Arabic was not just an aesthetic casic#ustrated the interconnectedness

of language, society, and belonging, highlighting how language sesbdultural identities within
storytelling. In doing so, the group bridged their formal learning with their personal linguistic
resources, shwaing how language can function as a tool for identity expression and social
connectionlt was a representation of giving a voicedsama, who is marginalised in the story,

and this only came across in the performative modé[rafultimodality is a means of making

visible and audible the silenced voices and marginalized identities of learners. It offers the
potential for creativity and agency in contexts that traditionally confine learners to restrictive
forms of (Bewfielde8l],ip.87).0

Through the stories that were crafted, the learners positioned themselves as agentive (Hull & Katz,
2006) by taking accountability for the social issues and inequalities expressed in their stories, and
they claimed an awareness of oppressive systemsxisat Eney understand the severity of the
issues that individuals and communities face and across most of the stories they display very little
faith in the governmerdind sociakystens to rectify issues and take it upon themselves to find
solutions and eablish notions of voice through their stories as an echo for those suffEneag.

data reveal that language in the performative mode served as a vehicle for ckatiacteadding

depth to the characters and enabling learners to engage with inclusive practices by representing
diverse voices. The dialogue used in the performances represented a range of identities and social
groups, drawn fr om ttleeawhrenass of broader sogakdyramicseThec e s
linguistic diversity displayed in tlse performances not only added authenticity to the characters
but also served as a form of social commentary, where learners could highlight issues of language,

identity, and belonging. This aligns wisth GI e
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can function as civic engagement, where learners use their narratives to give voice to setginali

groups and challenge dominant societal narratives.

The inclusion of multivoicedneswhere multiple characters spoke in different languages or
registerswas particularly significant in how it engaged with critical social consciousness
(Canagarajah, 2018/endelowitz et al., 2022)Through their performances, learners employed
multilingualism to challenge forms of anglonormativity and resist dominant notions of whiteness

that often pervade educational spa@&is and Alim, 2014, 2017; Bomer, 201By representing

linguistic diversity, they not only validated their own linguistic practices but also used storytelling

as a form of resistance against the margsaabn of norEnglish languages in formal education.

In this way, the performative stories became spaces where voicasasityngroups were heard,

and where learners could critique social hierarchies through their use of langoiageample

s group us edd gihupB bsedcAfrikapnheyhesisted per f

the expectation of anglonormativity in tlebassroom andnsteadcentredtheir cultural and

when Hassan
linguistic identity in the narrative. This not only validatdek lived experiences of particular

learners in thee groupsthe use of languagdso challenged the dominance of English as the sole

language of academic discourse.

v.  Cross-pollination barriers and limitations

Whil e mult-pombdahatrossall owed | earners to exp
data revealed critical l'i mitations, especi al
traumatic experiences. Among theaensdwucegdoulpsir
acrossamwdag igdedrfnror mati ve modes, while one group
written or audio modes. Groups addressing sen
around sexual ideotablhe(GhalbpeByesdacedf |l uidly
performative mode. While they created i mpactf
mode proved emotionally taxing due to its em
vul nleirtaypi and exposur e. Performative storytel!l
narrative, whi c h, as Stein (2008) and Wal sh (
per sonal refl ection and publicradespl alfFieidtano
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focus group discussions revealed that | earner
privacy, making it unsuitable for all/l stories
hi ght hghhuanced reality of multimodal storyte
may not align with the emotional needs- of | e

pollination when dealing with emotive or sens

War ner belGobedebahbatgél tesascthmngngagement with

use (1). Meani ngf ul | anguage acts should ext
competencet aamd focus on whtao‘cl ahguagatréeveals
coll ective meamodrsipeisriat@ Koomasme a BT, h e2r0d flo,r €3,5 7Wa.r ner
bel i eveeasr nnehrast sshoul d be put in uncomfortabl e s
| earning may be challenging and the classroom
2024) War ner argueesntt hliesar maimmtu A ®® | hoefat wehnfl N g i
associated with emot iTohniss asntdu dayf fsehcotw sv et hraets ploan
invol ves affect, e mo e ixdenp & etckhi bhoit Ehs | emoddaled ¢ ya n d

expression, -psoalfleitnyatainodn.cr oss

Thedi scomfort wier i o esmbobrdyvteedl hidnega ranteavwes tabi | ity
across modes is influenced by their sense of
mul ti modal peasagtohgey wearpuheasoif creativity and re
the cognitive and emotional I mpact of certain
engage deeply with pdrAsonalademd Ddcisdlornesquw
our own, r eiwmd dgi midneann canrde assi milating them in

our own Blriumwes E®86: tBFugh performati vetostory!

engage with I|Iived realitiesreagnud rseccicaar edrud lci
when dealing with sensitive content as it may
story.

Il n contrast, groups such as Group 4, Group 5
theirisatortbe perdfuer mat itvheeimodei | ity to maint
the subject matter. These groups crtahfate da fsfteocr

broader aspect,s soucghecroemsuend t vge®eVvemmcment, corru
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xenopaodi dr ug afboucsudsh eBgy matr r ati vé sereme rdieempd s

t hes
for
For

e

a

groups were able to approach performanc

smoother transduction process and great

exampl e, Group -baAa’'sedstvarof eabeutwagemsderhi s

presenting itself as a documentary trailer (|

ser i

ou

s, thepgproapg'hs i apbeifrlisiomy gtetr bsdpeed ttihvaeen dr aw

personal nmadertilreencpeesr f or mati ve mode more acces

The pbrsdn perspective that these groups adop
storytelling without the emotional burden t he
empat hy and affect were stilvalpretseper soanalhe
facilitated more fluid expression in the per-f
stories without feeling personally vulnerabl e
in determiningamwhendgage | efaremetrisvel By wst é&p piend
away from personal i denti fi lkheetaircre rwei twhe rteh ea bd re
affect atndc empaitwhysltanamhnbt ai ning the necessary
transduce their Jher gcfroenaetpi vp eryf oirnmasntceer.yt el | i
i maginative process, whi céhd cveme nb el emeorrnee resf fdeoc
personally implicated in t e mdrfreateidv d.l uddar &,y
| earners to experiment with social i ssues, el
emotiadnalchmepetr sonasl( Vaxpgr Eessaeand. Mendel owi t z
One of the recurring themes in the data is the
groups that struggled with personal stories f
mode, where their narratudeenweulkdr bei sybj ki
whose storexpl ve@steldynon per somdal | earpreafriocseimaiede n
performance | i berating because they could foc
than naviga&amongopsesr ssElabhempmpertance of cons
cont ext when designing multimodal storytel i

expected to engage with sensitive or personal
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AMul ti modality disrupts traditional power rel;
of mul tiple forms of | iteracy that |l earners
domi nancendfopenstup spaces for | earners to e
more meani ngNewfitel d htt@ndd deesrppi.t e9 Ot)h.e potenti al
storytelling to disrupt traditional pedagogi e:
| i mi t-poclrloisnsat i on. The domi nancies mrfs iwkertetde nt hfeo
l egitimate within then cvomdehkdc sodo ulraanggeu algeea rende
engaging with modes | i ke digital nsedd iian otrh ep e
curriculum (PahlVad IRy wksesld ,a n2dd dMe rekgald nogpnb patnzd, 20
grmu5 wrot e itnheitrangtaordi eEsngl i s h, without devi
writingiprachpbpoeésHowekivergypti ons to monomodal t
are only possible i f |l earnlkesrnakewohpeGihdosp @
the written and audio modes, opting instead t
stamytead of prodwuadadmge asddabgerdaaeanmt enge. Whi l
was visually engaging and effectively conveye
per manencéedavéd pstioatytelling (Stein, 2003) .
storytel bl hgweawhfoh more fluidity and creati\
Angl onormative expectfatvo@mmodest hbatuatigal wm
cul tur al pr actHocweest & m®l,ecvu rt rti, c LRIOWMB Josn ael mpldiratde rsa coy:
writteaamodemit the recogniti amcafdemulctail hmod ali
form of storyteéMhliilmgthWalrshesd2Gh@hd.cautdowamdde
storytelling was noted, it plirdllrdamgdirtiyss daa qpkead gc
and devehopmecobul d have benefitted from writd.i
pollinating it into the performative mode.
The success ofpomdlitniamd danl icsr wuds i mately contin
engage with the range of modes and sresouercest
motivation, and soci al positioning all pl ay
instance, whil e sesdo noen |oepapronretrusnicta peist atloi i nt egr &
|l anguage practices across modes, others were
due to perocrotnadr ddmsctoindnal hvghtéeémpbbdHIleiatryn.erTsH e
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capset aolni mul ti modandd oexiogttiungg tcil @ssoeulryc etsi ed t o
i demtnexpr eBlBi ®ni..s evi dent (iXe ntohpeh ochai sae aonfd Qrsol u
where the inclusion of Arabic in their perfor|
and cul tur al expression (Dagenais et al., 201
Angl onor mative discour sgee biunt aalfsoor na |lolfo weud ttuhreal
storytelling. (SThimanaramyd m8irmawe)Bus use of Engl
in their written story exemplifies how | earn
meani ng tthhaai rr edll rrgalldiesntfiecdar es and Al i m, 2014)

Technical and material | imitations also affect
I n many esomderced school environment s, access
performance spaces may be rulmiitmeaddpdl ecmad < o
(Bezemer &) KrEes,e8@mpoer srio@m) ed to fjind ap]
audviiosuadnd olodsked the skills, twhicclkaitmpadtye @et
and expressbBVvophErs|l ohoThe)mre®a@&r2t) . geinlrleu ¢ thraat d d
i gid and wwhdrceha smosstgldaytwiatye mi nor tleanaéos mmay

-

not al ways possess the technical l'iteracy req
creating a barrier to effective multimodal tr e
in a preferrencmorfeorf asmimpilaerr modes | i ke writin

xpriemsg heir quesatidesnaier ¢ E2@2aly)e with more i

e
or perfor man cTeh e( Ksruacdcse,8 s20 ladn)d.r ¢ ® @ @r dcegadrslesisn at e

stodemenehbobowatmat eriahdcbedhtbi omdn dshlgapgeaelt Bk ipd s
f

or multimodal storytelling.
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Chapter 6 - Key findings and reflections

Thicshagtoeruses eseat b &8Tog uehsati oemxt ent do the stor
il lustrate the transformative afpfodd damde ashndnd
chapter, I |l ook at an overview of multimodal

Si X gr@wupl$ scuss t he affordances -paldl ilniamii toant

storyfTakel fngdings reveal the complexities inv

modes, particularly when dealing with topics

personal sTuilbg edcitsanagdieon included the foll owir
i .Storytelling across modes

i iNuanced |l earning t-pbpotghamubni modaigeoaress$

i iMul ti moeall lTdrnass on as a bridge bet ween f
resources

i vanguage as a dynamic resource in multimo

v.Cropasl |l ination barriers and | imitations

Mul t i moeall ldrnemss on serves as fd ewrsittiipdeal emdadag
for | earner s, all owing them to engage with
encouraging |l earners to transduce their stori

educators <create oppoftemenmnt ieat efdor | epaerrnsiomgal fi

cul tural, l i ngui sti c, and soci al resources.

dynamic | earni ng agmwirrsommeretrd wvalgeme yl ever t he
with soci al i ssues, and position themselves a
such, mul tpiontoldianl a tcirconrs sbhecome-seat ppweetflutat noh,
ceativity, critical thinking, and agency (Pahl
Through -pdlilsi catoisen, | earners were able to cr
identities and soci al critiques, simultaneou
meaning (S reshaped across medeaebk, Whet tadon/l a u
performative modes all owed for multifaceted s
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i voicedness, and visual modes to deepen cl
ners fully engaged with the affordances
ionally charged or traumatlilcempees.onfalhe sam
re of the performative mo d e, for i nstan
ormance often turned personal refl ections
scaffolding and vsuwppaor tt hteo choarpd ekxe adaili easr <
Il nation (Fieldnotes, 2022; Stein, 2008).

study al so shows how multi modal storytel]l
raci es, all owi ngfsdreaalnelr angwagdkrsaw iaomago nt
whcebd was extensivel y-pméade npgBoys stirbalnes ftohrrno ur
urces across modes, | earners were able t.
ur al i dentities. This demonstrates how mt
ated @odwdchoot ,|iermallcimg | earners t o res.
esent mar ginalized voices, and use | angua
al so reveals that | earners’ l' i ngui stic ¢
t en oamdo dewsd | euvasrendea rsd arydp i Emad Il iys h overl oo
il i ngual i syimiicthh i sesdeef oomatheir writing ch
sln contrast, the performative mode reveal
ytelling, with multilingualism and diver s,
grounding cul tur al and Isaorcguwdge desnd idlilesw

i gue socimdadda earairtcihd elsl yanwi teh soci al and

e multimodal pedagogies challenge the mon
can English c¢classrooms, the success of t
onsiveness of the curricul wiml [ Dageepabsstet
mul ti modal andwhmu let inhuilntgiunaold ap ri & o/t idciessr.u [
tions in the classroom by validating diver
rioritise waimdstn Isd @irtyitmdtle nfgoram dfh knowl
extent to which | earners feel empower ed t
i nstance, some | earners adhered strictly

ed the dominance of the wrbaded gnodarey thbeyl
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However, the absence of written drafts in so
highlighting the pedagogi cal chall enge of bal
pracffTecbsai cal and skills |Iimitatiomp®!l ali ®$sa@atcon
affecting the creatstvbtyeanthat f &elTteecvhena ecsasl a cafn
skills ITimitations of crafting texts i-n diff
poll inati oinn varswilngnd evel s of successful é
transfoifmaseombhsarrseet beemmbast ance of provi dir
training to ensure all/l |l earners cemperdaddgfL
ways mabkhket | etaelhesafe and supported when dealin
(wal sh, 2010; Jewitt, 2008).

One of the key findings is that mul ti modal S 1
engage with their | ived experiences, soci al

emoti onal and cognitive deymamarsf corf macte rvtea isnt onn
create barriers for | earners when stories in
dealing with sensitive topics, such as rape or

their narrédavoprwmasi vet mogdes due to the embodied

emotional vul ner abtiploiltlyi ntantato nl.i nifihtee do htylse ccarl o se
heightened | earners' vul nerabilitmp,der eniursft orad ii
with | earners' emotional needs and readiness.
Narative distance plays a cruci al role i n cre

with the performative mode by creating narrat:ii
soci al pefopeexiampl| ecaddeddsussosuledasadagiceolden
or xenophobia. This allowed them to experi men
personall Byi mpopt®dpregdant perdpective in most o

navigated the performative mode with | ess emo
and structur al aspects of storydehitihgcaThion
narrative influences | earners’ ability to en
However, | earners dealing with more personal

in front of an audutte rmapanadvwuaec yt oa ncdo necxepr onssu raeb.
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The role of audience also emerged as a signi
working with personal stories felt constraine
which exposed their narr atwhvoe sengoa gsecd uwiitnhy . g d |
i ssues found the performative mode | iberatini
i maginative storytelling techniques without t
findings hi ghlighdonsheeriimppr adec e n od and e n

i mpl ementing multimodal storytelling in educa
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CONCLUSION



CHAPTER 7: CONCLUSION

By exploring the transformative potential of |
in a South African Grade 10 English Home Lang
and answered theElowedeaschhquestiegnati on of mt
English | anguage classroom shape | earners’ en
resources to create meanlihrgfuuwlh Itehaer nii mtge na p poa
mul ti modal storytelnedghdwslkasar néres smaliyl iexedr
' inguistic, cultural, and social resources ac

i n whearmi ngi snagkhapged through fluid, iterative,

A key conceptual tool I potl hil ragti why (Was | mulESs is |
2022), which extended beyond conventional not
reciprocal, and transf or mawiitvhe mmualttuirneo doafl |setaor!
moving across modes and genres, |l earners did
enriched it, drawing on pluralistic cultural,
storytell iTmg omnceptsesf-pomul it hambdah asodsevel op
indebted t o, and situated within, a broader
particularly the work of Stein, Newfiettald and
how memakingg i s deepl ycudmhbueadad e dc oint exd i, 0 or i e
justice, and shaped through the affordances
highlighted how multi modal soeiahdsemibabosact
across educational settings. While transduct i
than mere translation betowdemamoaodes ,semklist itnoo

emphasising the reafcfueacstiiveee maveemeantveqgf amaani n

and soci al i nteractions over ti me. I n doing
meaning but also the affective, relational, a
meanmakg . This distinction is aligned with ex
conceptual |l ens that captures the dynamic | aye
within | earner storytell i ng.siAcukantoiwlge dngu Intgi ntoh
pollination within the rich and evolving | ands
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Ahehstudy rewemdlledhathan drmrcss$i tated deep.
ners to synthesise personal, soci al, and
critical reflection on their identities a
mul ti modal storytelling tasks served as a
d remi x and reimagine content, moving fr
s of storytelling. This nmodvegnemer avaisv en ot
Il ple entry points for meaning nrdackminnga nand
ur ces and repertoires were valued i n t h
ytelling, when fr-madnedat hooughabthedl érarat
r narratives, i ntegrating diverse perspec
al and linguistic identities Whtheughkpth:e
ners were given agency to engage with a r
moving stories across diffpedéntnamoodeas do:
y .

Personalised narratives of identity and agency

One
rang
| aye
posi
embe

per s

A si
t hat
awar
Thi s
t hro
posi
was

|l ear

of the most striking affordances of the n

e of identities that emerged across the
rs of identity, includraphigenddentrel egjo
tionality as Sowet ans. These identities
dded within their narratives, reflecting
onal and swatiiadn. dentity constr

gni ficant distinction emerged between ide
are imposed through societal structures
eness of these Iimpositibnmescpushcagl paekh
hi ghlights how agency can mani fest throu
ugh wunflen teoma <thor ices, | earners actively
tionicgerbBewi tbharaarratives that chall en

particularly evident -heteaomnat maesve hiaden

ners texlpareced oselwfith the constratinoss.of
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Conversely, certain characters, such (@ o@Qpama
4) and the femal 8Womhar ant §ogurtohu pivfile)ies m@mpy ct ed e
identities iIimposed upon them by external for
| sl amophobia and xenophobi a, refl ected how br
individuals within rSignid airdehoitthvye sioweotagsigelr § €6 r

wr i tbtyengroup 1 wasvipasint iwinteldi nasa asystem of

emphasising the ways I n  which Il dentity can
expectations. Geographic identity, particular
group 5 n)Coraluspa ipl ayed a critical role in shg

setting of South Africa was not merely a bac

characters’ experiences, strugalmd, aaoldiotriga lc:
|l andscapes, | earners foregrounded their | ived
root ed-biaseg acal i ti es.

The affordances of genre were also a key findi
|l earners to experiment widmecgiosisce behti t gesar é ®

exploration and soci al critique. Narrative g
per sonal storytelling, were rich in identity
mode, in particoldaed fexpiloirtaat @ech @f emlentity,
i nhabit andmpelxepxrietsise st hoef ctohei r chamrmappense ex|
appeared to be a Iimiting factor in this proc
the same generative potenti al for identity e

experience that charateesnpedcepéei onhef sher g
structured, factual nature of the report genr
personal voi ce, emot i oinr, satnar ystoeclilailn gg r intaikg uneg
medium for the kinds of transformafiweti demt it
|l i mited perception of the affordances of this

story in the report genre.

For some | earners, whe ¢ bas scyattéeaylyisntg fionrt eirdveenntti
explored narratives that mirrored or contras

di scovered new ways of viewing themselves or
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process of articulating their personal storie

roles or spreagaseontygpkesommar t uni ti es t o ,exwhliocrhe d

is evident in the stories by group 1 (Woman i
4 (Xenophobia and | sTamoplaabica)s ea nd dgiihded p aén
di versity of identities that emerged across
contextually debnuiateyd baadaumer fdiew on multip
identities such as gender, culture, | anguage,
IS never singul ar but al ways relational and
mdtilingual storytelling practices evident in
' inguistic i dentitiesdaomitrhdatneda edwedatmi omalt | oyon

speaks to the tensionswot hassédegiemgncuel f uaamew
Pennycook, 2007) .

A striking observation was the divergence in
di fferent ggoaoppmse rFsoorn axdld neéxhpeesréi eeenecceeas t he f ou
t heto,ricefsferi ngpgeasldeaamecitntasmmdt heir | ived reali
Group 1, which focused on "Women in Sowthth Afr
Af ricaudnt ur al expgeoupnolesdrerfmartdd,e hi ghl i ghting i
embodi ed phERwntolmem,onl990) .c ehhoanead esetpolryi epse rosf ot neanl
engagements, where | earners reflected on thei
and resilience, -piencept wiomisngvi theibrAddaelein as o vieé
oo hgr supchose br oadtelrats ovodwesr anloytipes bk dl t,exper.
suclgyead aswidol &@mmtoel i ti ca,l amapplpdwohed storytel

mor e det acheuwsimer stpheecitri vear rati ves as critice

injustices and collective histories that shap:
wh a&a | | (1996) descr iwleisrcdd se rcsu lttou rtahlep id deeatr inicetr isse
t hatr oaorteed in collective histories and shar e
real i ties.

The | earner s’ stories were deeply intertwined
the overl ap between the personal and sociallc

produced by group | eaders Quwtas aamrdd Haaslslaamh o rwa
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demonstrated the inseparability of their | ivect

while Quwa’s I nstagram post appeared decont ex
vividly contextualised when Wdimave di mml Songtsh dAef
addressed the issue of sexual assaul t. Si mi
coll aborative story, Xenophobia and | sl amophol
i mmi gr ant identiayl yAldtisd agpltetde hi msel f from
humour and othering, his contributions and p
experience, showing how storytelling can both
Al t hough the I nstagram posts and coll aborativ

simultaneous time frame and were not etxhpel i cit
process revealed how deeply |l earners' pl ur al
embedded in their personal l i ves. Their | iveo
wi t h both academic and crehtitwe tthaeesks,pamakic
expr ebBlse ofni.ondi ngs amafttrea Hhtagril i ght that the |

centr al and inseparable from their participat
the | earners bring their full selveggirontuamdtshe
demonstrating that |l anguage | earning cannot k
students inhabit outside of it.

Thlearwielr’isngnegage tdoii ft fheotdteetr e deeply intertwi
di ffering identity expressions. Learners who
writing el ements amibotinvaede siawmyaataggee ryg | vadned di r

representati on t ol hceosnev egyrtoeelipesicny erdd rt reaat imoaele. t o

stori esvokhead ha sense of i mmediacy and vulner al
of their storytelling. I n contrasengapgpbde wivh c
storytelling actividgs eimmadiccrrporsattehde adirmifxrefintf
dr asaatiion, and symbolic imagery to provoke cr
from their audience. This differentiation al i

are shaped by the communicatievd oi nthentr amdeadw
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Affect emerged as a critical component i n sha
For | eachemas those in group 1 (Woman in South
drawing on personal experiences, affect serv

Emotion can be an enapobkli matiaon iaofi tattomwined o

i nvest ment and willingness to enghaegee moittiho nsat
resonance of t heir ntaor r mrt d d/iecse eanpropveelr leidn gt haem
fostering a senseexpofesalyoewechye rgvrud neelafbi | ity a:
revisiting painful or sensitive experiences s
to fully engage, oprarsthiacruel atrhleyi ri.msdtolfre repat f e mant
can make personal reflections more publicly vi
| earfilkirs. dual ity highlights the intricate re
emotional engagement can simultaneous/l)lyhe mpow:
performative aspect of storytelling further a
whose narratives were deeply personal, t he a:

s
negotiatdeowni byamread pdsieskcll iosnur e. This often heigh

as the | earners had to navigate the vulnerabi
space. Il n comtgraesup 2e@GB¥YYs group 5 (Corrupti
Williame&hwmhkoe sppocused on societal i ssues us e
mechani sm, enabling them to critically engage

personal Tl ppasmdnpesi vi dual s s dtrad iergei gceadl $l ayn dnaat ni aogr

willingness to parti cibpaasteeédhieomnr sdcanmtyeexetit |,a ndy aaucd

The act of naming in storyard | Sagsrgvacsd roroil e sf opr o

per

(7]

onali sed narratives of identity and agenc
functioned i n di wvétneer kanndg |iadyeenrteidt ywayassser t i ng

the tensions between per s oorfalc haarmgccooal plsepcetoipvd ee |

were not merely | abenhsi elinbioetadud rt ruirearl s ddfi smeanict
identities. Through the process of naming, |e
i specsioeciood t ur alr ecadnttdxtss,and 1| maginative poss

naming operates aseprdgyaamati obnobndfreembgi na
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n the coll abomatoiuwesami ogi wesd momaentByofassi gni

names to characters or groups that resonated
over narratives often domi natteldeyimy daxetsesri magl i i
okenopamodilas| amo p htohbei an a(ndere @mmnwdap ol i ci dhanket ypf
resi satnalh @ éeldetnegr eovo ypreassmaeédgiandl i sTehde isdaemmet iatppels
to theConmoe(ggrofup ch) twhl s a stotheabeoplehefsd
I n these instances, naming @6GdwevedldledZB®EUPLt T

domi nant narratives and positioning themselve

Al ternati vwasy, abneaadni mg strategy to distance or

attachment andhe i s&riatvoveed Leaarners someti me

symbolic abstractions, creating a buffer betw
tolMfdis is evident in the story by group 1, wh
and group 6, who named the main chhractestahc]

me c hamiigiml i ghegi t htehhostli ectagise er s made i n navigat.i
By selectinggeagdiced hmer sseemgaged critically \
mai ntaining a sense of detachment that enabl

storytelling.

The storyt el Ihii gd Itihgeth ¢épsovteennt tiioanl of mul ti modal [

for critical i dentity work where | earners <can
relation to both personal and col |l ectwivtehinmr r &
such processes, particularly the interplay of
Greene’s (1995) emphasis on the i maginative pc
whi | eafaflissomi ng the need for critical scaffold

constraints that shapetirdemtity onBaotrucai pmno
of storytelling, this study contributes to a

and | imitations of multimodal storytelling wi

Multimodality as a bridge between lived and academic worlds
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I n an education system that often marginali se:c
demonstrated how multimodal ity can create an
bridged for mal school | iotrentad ¢,y ep/rear cytdiacye sl ivietrt
t heir home | anguages, cul tur al symbol s, and
|l nstagram offered | earners such as Hassan and
and textual r eiprr eisceenn tait ti ioemss. oWhitlhee Hassan’s |

el ements that subtly represent his experience

of authentic and constructed identity, bl endi
aorss her I nstagram post and cél maborambdaé apo
expands the range of texts welcomed into the
mul ti modal texts and contempofablp lgiemherescyr pmw
and popular culture, educators introduce addi
experiences. Engaging with these texts througl
more inclusivenltearomiengt heanviarcooninveel y dr aws on
' inguistic and cultural repertoires.

This inclusion of cultural and |l inguistic re:c
mode, where | earners incorporated multilinguse

narratives that resonated whehrt coemmulnii ¥ €@ @ sr. e«

and Sinawe) use of diverse Ilinguistic reperto
Group 4's (Xenophobia and I sl amophobia) wuse o
mirrored thesswodi alhernegalciotmmuni ty, showing ho
monol i ngual norms of traditional academic tas
practices i n Eddglriosilgh clt daes rrmopmsi. modal oncr 866
intervention, |l earners were able to use |l angu
l inguistic repertoires into their perfor mance
prieilmgolingualism or angl onorrfmart mavti itwe |1 mo dte
particul ar, all owed for a plurality of wvoices
could engage in critical l iteracy. This crit

| anguages but about ousihmayg | ehgsepbweguasgesctu

mar gsemalpier specti ves.
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a classroom setting where some | earners' I
rginalised or excluded (Teacher interview, 2
visual aedalleead mremat itwe i ncor porate their ¢
mbol s, and personal experiences into their |
thin the classroom not only vali dawietdh tthlea r
arni ng omeathe rmuallt itthrngual i sm which was enabl
ding character dialogue in a range of di f f
entities and voices of different gr oeuapls of

fe contexts (Canagaraj ah, 20 h%;i r Vaulsley oHs slaa
di cat aaset Haathguuage ef fectilvedwgeins es omdrad tclo

owl edge of gr,anemsaralasnod isnyvnotldwxeve tuocrdes et & m@ahi

propriately in (viyrmeosy s 1s9o/c2zi)al si tuations

e multi-modadinatoss storytelling interventio
engage with and mobilise their authentic ic
ngui sti c, and soci al rh acaksg rnooudnedss .o fBys tionrcyotrep
re able to integrate diverse aspecfdeof t
l'tilingualism that emerged in the perfor man

alitiesngwhgregstwatdscsbiedge are everyday pract|

is linguistic fluidity allowed I|eaemdnfefosmalo
nguage practices. By engdggianmyeerires anull @ i tl 0 nig e
eir identities within the | earning space, Vi
so critiguing the exctheionknygl pshcThngsasagte
tegration was paltthgulealpepeweof mbvenbewah
traditional academic task, which often pri
mmuni cation. Through this intervention, | eal
atowlcekdhged the pluralistic nature of their
atform to engage with personal i dentities t
ci al media discourse. Acrossauadilo taned gpreorufposr
ories were based on their identities and |

ghlighted how | earners brought deeply persoi
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the classroom. These narratives were more tha

|l earners to articulate who they are and the ¢

Thewul ti mbdalt eslilni ntghitsasskt udy was intentionall
conventions of tradctiopaloesldhbgpgr doemr weir si gt
choices and a | evel of autonomy that i's oft
convemntriidnaasslg s that typically foll ow rbiagsiedd gui
modes of exipntesrse®mipiustrdgesd | ear newiss waol fexemer i
audamd per fmordmast iovfe st oryt el Itiyngi.n Btyh poofdf desr,ii e

t heme, anldapnigcu,a g e ucsree, attedtea ctceastkor | earners to
l inguistic, cultural, and sleiaalnerrep drot ®ixrpd 0.r
their | deanltsiotite exercise agency in shaping
storytelling can transcend the | imitations of

Howevée, positioning of modes by teachers and t
a significant role in shapingl whagataWwidtey,detormd d
i mplicitly or expliscucthl yasv adaadrtibsseannageexidaien “macd
| egi ti mat e, which can influence | earners’ c hc
comfortabl e ( ¥alglaygi £Eg@gsanand . Mexidneilloawiltyz,, |2e0azr:
experiences and comfort | evels with particul a
modes align wi tchonecd atsrsaiommomoexsand the range
Foexamwhedreoup 4 (Xenophobembraaded st menopbdboa
opportunity to integrate aff ectytvieet dgerdo uppesr f or
gravitated toward the written mode, wpeéndceigvi m
amcademindg e Xthii ghltihgehtisnt er pl ay between pedagoog
agency, highlighting how the positioning of m
of Wheaatr heeb ' i1 s per mi ssi bl e, possi bl e, and v

boundtahrricesgh t hj st hing estvwsemgetadlaldi magmobaseki ncl usi

pl atform feoxxtpot eadnéferent ways of telling the
Thunmsul ti modal ity emerged as a cruci al t ool for
storytelling offered distinct affordances and
cul tural and soci al backgraowmwad,s ad tthhee isn tuadrem
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for a more holistic approach to |l anguage | e;

storytelling, the intervention catered to stu
themselves in ways that reflreaccttedc etsh e iTrh eh a mea
mul ti modal ity helped to create an inclusive |
' inguistic and cultural backgrounds coul d act

resources most f amiltiha&m.amddhemeanieggfaeli on of p

into academic tasks emphasised that | anguage
but intertwined processes, where the <classro
affinmateBdddn nghs ,key0 @lu)t.come of-pohé i mal t iomo @ & |
was the increased agency | earners experienced

modgenamred r etslbaitr cessonated wi tehs tahned rp rpeefresroennac
|l earners greater control over how they engagec
l inked to notions of identity and voice, as |

stories and chaktahgeadomt haas sbcough their

Critical-affective contributions of cross-pollinating multimodal stories

Af fect and emotion was pivotal in this multi ma
through which | earners engaged with emotion,
emotive themes expl ored b-pasvhido Igernocuep st,o rxaennga pn
peer pressure revealed how affect operates as

pollination. I n the stories, these themes pos
meaning makinge $heri bBemerbnfeiresdea t Belal i ti es and
i ssues, allowing them to engage with their st
Af fect enabled | earners to invest deeply in
engagementrefsommanomadl so enhanced coll aborati
unequal stories evoked empathy andorsteraw @tdi @n
nuanced narratives. Thi s ievreotd xomerli nceonntnaetcita no n
the groups, as |l earners | everaged modes such
mul tilingual di alogue, tone, gestures, and em

318



symbo
const
rape

or ayv

Cited
j us
fro
cra
s ex
pr e
wi t
t ho
recur
eng

sil

By hi
Sy
st
ag
br

ma

nc
k e

X O OO O u

WO man
of h e
3 (Ti

bet we

Learn
per mi
const
pi vot

emot i

l i c el ement s. However, t he intensity o f
rai nts. Emoti onal vul nerability, particu
(group 1), and gender andl s exsmectty dqfgrtoh
oid expressive modes Ppiokéipatfionmance wh

in Gachagbéretral (20qq20,14ho019ds t hat one
ce in education is a culture of silence,
mai nstream society, as well asTheérestumrsipes
ed by the six groups webasbasedolbandtd,e mg
l' ity; xXxenophobia and | sl amophobia; cri me,
urenaemdabBbwudest aEach story captured the so
Il ssues that either relate to the | earner’
h the stories dealt witdcd tdhd ftelreema afo psiicl:

ring theme of silencing in the coll abor
ement with social i nequities, identity,
cing in dsffraereng &aayscutdemawareness of

ghlighting silencing as a significant t|
mic inequalities and <critiqued the soci
telling process became an act of resista
y and amplify silenced voices thiTbaegh vi
silences t hr oughantdheei nsntsobrannecse st, h agtr otuhpesy
partikEadl aex pmplneg,s Group 1 avoids explici
: and this silence mirrors the broader s
r deat h. However, the capacity tQr oburpe ak

aan and Sinawe), who deliberately withh
en their characters out of fear of bully
ers’ affective attachments to specific
ssibl e, with some gravitating toward f ar
raining the integratioseothniltleeagesffadct,]
al i n-adrfieenggedé Miemided lowi t z and aGo vl eenadrenre,
onal connections to their themes all owed

319



mar gsema Ipie r sbpye cctriavfetsnagr abuekkeragdt heir storie:
of di verse resour Tliss adda Irheipgehr|eiobdaft easahfpfoerctta n ¢ ¢
pedagogical sensitivity, as teachers need to ¢
and constr ai nafnfge dti imeen saUbgtasgnearfieenlty, af fect add
and criticality to the narratives, making the

|l earning experience.

Thaut henticity, wucgeanatgdtaenldlrionogg heenrot g icotne ds ad f ie €
responsasdfwmicethewas emotasoesabkbhyigrtpepisgory b
in Southl tAdmrrn&®wi.helmpurt ahdespecasesmmé@mnodse mode
Xenophobi a ansdt cirey eadmofpfhieocbti iiavlel csthhieeca dner s t o er

with marginalisation in a way that balanced v
mo d e, in particular, amplified affect as a me
soci al critiques yviesntheordayli nagn d hree Ira tnaalrirea.t i B e s
mode, the | earners brought their emotions to
not merely intellectual but deeply felt. Acro
pems&aé and societal contexts, allowing | earner
ways that were emotionally resonant and crit

l'imitati-pokl topatrongsin store esnd hamoti in@dmuale dr asg

| i Wer ner (2024) , I argue for a pedagogy ¢t ha
their affective and aesthetic experiences a
| earni ng. Our estindgi e aal itdhre bywcdarsi on of af
of fer hopefulness and fosters an openness t
of being. Critical affective approaches to
ent aeglitemf desi gns, | anguage, critical aff e

Collaborative multimodal storytelling as critical praxis

Through a soci al justice agenda, the interve
mul ti modal tool s, encouraging them to critiaqu

The stories crafted acrntawdt ginldr wee iegecsowmg et |
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ed societal norms and inequalities, w
ation in allowing per-Rama$ &ndobkonsoa)]
ps 2, 4, 5 gmd |6 hattmaags duciersg azmad scr a
on, deepening the narratives’ compl ex
y, their written and audio stories ef/
etshevea esttarainsduced into the perfor ma
ul ways.-pAs$lsthatieedls WwWhreeptodoss became
ered, and the | anguage and vneulstel nsoodca la
S . This provided a richer, mor e dynan
nt with how meaning coulMdl|l bemeHdapedr e
Il on enabl ed el ermerytosnndoft het roystse Ibliilng i
ring a collaborative, i ntegrative, an
to draw on and combine diverse semio
otf h emetarna msgf efrr om, oher medampbaanog har wr
i sual representation, 1t often -remain
I on, on the other hand, gi & hienhertemntpll)
modes and the blending of individual
evident in the shifts from visual, t
storytelling. Thus, creating |links a
identities and experiences.

|l earners different modes to choose
ts the complexities of per sonal rel e\
di verse narratives swhhielceo meel ¢ @ op sirrsg nc
audiTenn cse npd rtd erpotdiadn.approach acknowl ed
ver bal or written | anguage to communi
l'y iQGr ofslsé | dingiti alh &gei | i bat emreinthteen nt
audi omo dend cwierdftlomuntattiidviemensi onal narr g

fordanclets ionft reoadcuhc emMode .fl ui d and dial ogi

but continually reshaped throughot he i

e

whil e visual modes captured symbolic
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introduced embodied expressions and mul til in
affective delpr heprtoabsidi matstomr,i enodes did not sim
another, as in transductiiomgl| bbdied i and retriarcu &ld twh
cross the differengl mochest usetdther ssborgsell

a
experiences shaped the | earner’s sense of idel
S

—

orytelling. For exampl e, Quwa’'s stories in

|l ner amblnee fiegmint ity due to her personal exper

(7)) <
>0 C

e expressed her stories andnth&ereasansdastu:
i sol ates meaning withi-mololnienarmo ddéa md kotsehreateuse aa
integrative use of modes, all owing |l earners t

interact across semiotic systems.

Cromoasl |l inati on encouraged | earners to revise &
to feedback from peers and the affordances of

engagement with the conteyntr ebfulte catl soon ahH d w wehde it

meanimThipgs process revealed that multimodal sto
but also a critical practice that fosters | eal
voi cesawaddédminc spaces. This act of “speaking
evident across all the coll aborative stories,
embodi ed/ physical expressions brought new | ay
Cromoasl |l ination all owed | earners to integrate

t heir peers i nsights and semiotic contribut
characters. For instance, ctomrbduwnmgeh dgrheeup dadlvlea

and socioculturadomsitdreun stt amaln magtsi « ®s ctohat r ef |

in multilingual di al ogue and culturally embec
feasibl e I nwht rcdn stdewnadtsir etruon d an indi vi Dhueal ' s

coll aborative storytelling process all owed | e
wor k and through discussion. By working in g

|l earners found that their Wwoiste®s i mat aeded.,esan
power f ul contributions to their stories. I n ¢

knowl edge, but active creatloassracmnam.s hTalpes risn todr
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created opportunities for | earners to negoti a

critbftaelengagement with their stories i n an

storytelling as a space to use their voices t
Coll aborative interaction with other group me]
toeval uate their positions within | arger soci i
t hat deal t wi t h i ssues wvma,h @esndfeor eamghn s ex
marginalisation, the | earners were exposed to

encouraging empathy and a Edmodpern adn o erssptoanmnsdisn
l earning can tduirfafle ra nbda siendd r cars kdceual] nt @B g x t st ain
where storigasl [weraet edr tasc® o p bdbdmwpgedesc har act er s
conclusions of the stories may have |l ed to |e
their own identities, recognising the fluid a

Theoretical synthesis and contribution of multimodal cross-pollination

This study advances the theoretical di scour s
el aborating on the cmpalcleipnatoifonmu lwhiintohd ad x tcernod
notions of transducti on. Whi |ief ttirraqo smeianii mg fd
mode to another (Krepo] |l 20a0) onmbbtemodahdsr o
and affective interplay bred kviereqn pmroaees s eesnr i
findings demonstrate amowgbkeacme®ss moamrsf eamrde d
modal transformation, where affective, soci al

interplay of different semiotic resources.

At its core,pombltnmbdah bwubbds on and extends
making (Kress & van Leeuwen, 2001), affect in
2010) by i1llustrating howeafhaedt maodaéngéfemdnl
power f ul ways. The theoretical contribution |

mul ti modal storytelling is not mefrfed gt iav e emprrae
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osters agency, criticality, and soci al
t s:

ective engagement as a transformative s
en emphasise cognitive and representat.
centr al to meaning making. Leahaengl us
tions in ways that written or spoken | a
s affordance was wevident ppaltliicrud tagd yi n

formative mode. This aligns wi tahr eBonloetr
i pher al but integral to critical engage
soci al connect Aonenthabugbnstiobytiedhi n
ect as a key semiotic dimension, demonst
outcome of storytelling but an active f
tical engxgememig. r@Wksielaech has examined
ports identity exptbsswags hiswhstadaff
h mul ti moalail ngne aalilngwi ng | earners to co
y reflective of their Iived experiences
i al realities.

ti modal st oraftfedctiinge apsr axriist.i cTahi s st uqd
rytelling as-adahedtnihee eptrtbgexssithaal mov

ression

to makilemgtamd ssmeanahgcritique.

ount persoarad tilhmesytraaddoy de€i r pl uralistic

soci al

ception

resources to challenge domi nanit

of criticmdkilnigt eirsacagantaiber eod mie

rupti on. By transducing stories across
ecti vehiaddv dimgany of st or ytaenldl ipreg swherl @ seemnd
ome <catalysts for criti ddlerebaosej ouddqine
itions multi modal storytelling as a pec
eracy, where | earners develop the abil:]
ectively charged, mul ti modal narratives
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iiiErom transducti on-palol i:mAumltcitidymeord a b i gcrriofsisc an't
contri burteicoonn ciesp btthaekt pa bt ewdgisasigl i nati on r at

transducti on. While transduction has tradi
meaning from one mode to another in a |ir
mul ti moesod | i natoopnt olfl i ng i s a dialogic ar
meaning is reshaped and expanded haeg Iteharnne

simply transferring content bet ween modes,

narratives, using different semiotic resoutlt
mo d a | i nterplay fosters a mdroe sdymamied | a ma
meaning is not only transferred but also t

explomaditsostudy demonstr adreesod h astt aodéra ebns w hnet

only one additional mocdtei,a stahlei npvroolcveesds fweaesd b
of reinterpretation, coll aboration, and re
moves beyond a st rsuittucrhailnigs,t pvoiseiw ioofn inmmogd emu
as an emergent, affectively driven, and so

Concluding statements, recommendations and implications for future research

Refl ecting on this study, it is evident that r
and sustain a range of cultwural, |l inguistic,
a deliberate choiceThet embescer ahtsesdopapdrthei!/

indicatetiifhatcrbes madeprsojdacatineg| f eedahbhb gro

a significant platform to grapple with pressi

While the intervention highlighted the poten
chall enges. Not all the groups were able to s

and therefore one group dirdy ratt pruccwrce f al Iw

performative story and the reason for this is
written stories into the performative mode du
this indicatedatbatdtespbyi eer sbnaal to the | ea

constraint -pdlalti haming £romrsises across modes du
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compromi sed by the performative mode due t
orytelling in this intervention gave al/l | e
r social justice, thisalolppoohé¢é umodegs was sDOT
oespsuggredstdaoace their stories into the perf
mar ginali sed voi-lteesedvhwi ®@Ixe@race . enrcap. @ danrekee rs e
arners iadi dhest ggeelupsafe enough to tell t h
ive the traumal((tFowowd dgrhawp, b20n2)usef ul t o
arners and groups who opted out crafting st
oi dance of certain modes. 't would have be
gaansatime constraints, or-pbatinass®nOpf dse

ything to do with their attitudes to certai

opscsl | inating stories created | imitations for
en endeavouring to transl ate their socially
eply personal nat ur e aneds e/n dvd rgeede Mbloaha one B &

alistic. Neverthel ess, even when the perfor
ture of topics, therdfestomyiared amigl i ecasedoera
pics of pr adf eswrcd agperssgmalf iamnce, fostering
d move t oocwanrsdcsi ancsdiVaasls 6 mul tipmbdalnhacross of

abled capitalisimyiog @lte oasf onmdl@sces tofi s i
all emgthiamlduse of multi modabirbwdemi agass$ssoas
derstanding how modeasapiprogi tradi tliemamaler sndae

dagogi cal pr ac tHeceed baancdk | oena rannedrft tiasgeahracdy . ish iotr i &

ve also been hel pful for groppslismahiag ¢dheu
creative and transformative ways. Groups wt
omMobBits gvreoepsuccessful in finding and using
d bring their chosen soci al i ssues to |ight
tur e. However, there are still éloemenatrgi ofl
oups through these narratives. This highlig
aces that support | earners in navigating ser
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transduced their stories across all modes, i n

may be necessary to ensure equitable particip

The use of |l anguage and engagi ngr avi & lhy dti alee s el
groups in the written mode. This was only evi
explored multilingualism through practices of
English and Afri kaans during character dial og!
in their stoan.efWhadtei vehiwsseavasf | anguage reper

groups fdiildaynoatl iesidri wahri shehui st iammdr eng wurec etshei r
standard@ahEaoafbl I Bmi ted the ai ms ldafngtuhisg i st u dy od
deeply ingrained in rtelgemawsreidtctcteprnt mbdd ef whakphes:
aademi c (cVYaltlextBSsssa and.Hdeve delr g wmigt -p dhleR & Djsiso n

st

o
—

ies from the written/ aldowot mofd edsfth ¢loetat rgneeorp:
w h participated in moengggéetwietlul tlyeoirn edi wenr o

resources and repertoires byeddeadi mpciiml|l mwlotn

~—+

co
po
An
pe
en

gkhese findings indicate that engagement
sible to merge academi odwawdr ,petridiosmiah @goCT
onor matiwe Engé¢olsbhgicésassrooms totbeemphoVye
agogi cal appoornapes muhtk | r egotalinetpdtalce | edsc
o utrhaeg ei nc o rnpuolrtaitliionng uaafl resources and reper
guage | essoncsr emance aat iivnictliuessi vieo pedaqpegy 't

c S5 O o e u S u o

ralistic | ingui swhiicc hr ebsroiudrgcee st haen dd irveepresret ocio

abor at ipvreo vsitdoerdy teeldningue opportunity for |

2 0
S5 o o
5 0 o

i ve participants i n their | ear ni algoupdgr oc e

i vidual wiseldi A eBngl ngh LGnlglualger actliassest retoanrsy.
ouraged |l earners to thaktee ppprnreg shutp byoff pdse
tributing their votkebl ab dratsinvaalmyd trsE vegefsir @ ¢
es, Te&2ZNhers moved beyond bei ng Frcerceiaptioernst s

-+ O O S
—

o S5 O o

meaning. This active participation all owed

@D
Q

rning i n Engl i swhilLtahngghulaiggeht elda smamy maf f or c

approaches to | earning.
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The affordances-pofl |l mnlat i modalerer @egaas ti cul arl vy

storytelling encouraged | ayered perspectives,
cultural, Ilinguistic, and sgo giralc eesxsp e rBiye nwoer sk i
| earners negotiated Iinterpretations, debated
messages they sought to convey. Tihalsi pg otcewar ¢
a collective corest rwmheetrieons toofr i kerso vbleecdagne r i che
influences. The multi modal nature of storytel
|l earners t o express I deas t hColulghboa at ange pe¢
opportunities for | earners to |l earn from one
navigating mulatnidmoddalwiplga tufpoornmst hei r pl ural i st

resourhee sc.ol Inaalt aurr et iofe tehner iicnhteedr vtehnet isotnor yt el | i
participant broughmubbti guecipesyksipiilicst ke expaedea
communi cati ve and. Tchriesad p o@D rptoesds i @ tcdirmecare reedn t a
dynamic wher e |kenaorwleerdsgeed d vsekluodlplesdr glancapi t g1 t h
i nterWaonkiomg together all owed | earners to neg:
reflect on the ways i al wbkl emdhtes g aisgepnenannglcs , mu |
di scourse. This collaborative criticality f osi
e

ncouraged | earners to critically iemxaméhat son

—+

heir peeietagnd

Whil e the collaborative nat uafef orf,d airfteeea! rstoe rrveev
i mitations. wateh ek euyn ecghuaalll epnagret n ¢ 6 p mewhginmh p s |
waseften shaped by power dynamics within the gr
proficiency, di gital l i teracy, confidence, or
voices being overshadowed,vdd mibhanhgaoimealpbruat
achikFkowre exampl e, in group 4 (Xenophobia and I
personality resulted in him taking charge of 1
the participatciesnofi dénas oameérvagr ouApd dmda moenrad | ()
t he negotiati on of meanings and decisions w
compromises that diluted individual creati vi t:

reflective of diverse contributions.
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Time constraints ,aesaedeampotolcerss!| iomi ti attiegm at i n
coll aborative storytelling required more ti me
structuanbtdetbmethe English | esslomiss arnas UWIAtPeSd ci
activities in the inteseveedhgbnabavitngasoobkysrg
and have the | earners work on their stories d
ti mefTalkkéar ndr § fd@darsda mi | | amuil ttyi hwixdttald and, di gi t

=

creating disparities imultthieanorp @eatlxisl iotfy Ftlboe & mg ae
exampl e, group 2ud GBY9f plIr odiurcemdatai ¢ di gi tal vi
g

]

oup 5 (Cor r ubpatsiiocn )v ipdreood uocfe dt hae iarr ipseerdf otrhnmeainrc e

in minimall vyl rctreeragdrvseonaaly sdynami cs within gro
commi t ment or motivation, al so presented ob
contri buti(nki emid inmmithe syewhdidl2e2)col | aboration off
for ¢rictrieaali ve aedgagemant catt gesuct tlessasr deerp’esn
willingnesbl aborate with eathbkr dé hseurgogneReeefd efca ri

| i mitteeact her medi ati on and supipmotrer atcd i ensuyur eni
i mbal ances. Wiot ahno uéd d dfcaectidg t@dliloanb ot dtei Ment &c¢ tvie
risslsol ati ng asnodee nif @arcmegs eaxids tiisrod ait reaeq U ietaireng r

rather than .challenging them

Regarding future sthey,f ol é@awmwmnmmen dattioonmake tr
findamdggsextend the sacopkatofi tackcossbadweede cC

demographics and topics.

T Firstly, I recommend conducting t heacsraonses st
various sc.Byoli ncomtpextas i ng Engli sh Home Lan
demographic and across various school cont e
school s, one can explore how factors | ike s
and schioxclesreasd | uence | earner s’ elnhgcasguelnde n t

creapmgortunities fothebvalmlar éetxitpaéi anabysihow
school environments, teacher practiceises or ¢

t hat are crafted across different modes
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T While deeply personal and emotive storytel

chall enges, particularly for |l earners who n
l'imitation, cecdmugiadenr ss cdafofud lddianmgdr sstadrey tfellelxiil
approabaesall ows | earners to choose their I

include provimddeg and egemit @ spea sl ionpattii does svhoirc |
onal but . Tshtiisl Iwinrdanniipmgifstlr en @ee maomMal pr ov |
d

per
fr
de
s u
Th

with | earners’ pluralistic identities, highl

m of exXpr ess rAlotteiriindate aivseéryen can get m C

o < O
o o O u

0
opihdegafamnidng processes twf stulpeiorr tmulhteimma o
S

sful out comes.

()
=}

tervention demonstrated that storytel!]l

rricula to actively reflarcrnerasm dbreinmgg grei ovh t
l tural, linguistic, and social r,egduwrreedsrie

rporating these pluralistic resources i

—+

ti es veeldueidn aanada dleengict isnpaces, fosterdi

ing their <critiTchals amd adreesatoipwerdmugad

]
—+

dgdewmdlilt i es,bri dge home and school con

> @ 9 S O
=)
O

regards to teacher training and curri ¢
traditional approaches towhwmihtei nogpméema€Eadl! ibg

nor mat-baseeandopvemti snstawhdacd gEngobrsh
written TmMoedese restrictive prhactriicels, odltwemaln
l inguistic, and multimodal resources that | e
21lsentury |l iteracy practices, these boundari
to refl ectusttheofdygdomemmeusagyeari ous conartkhtes f or
interconnected nature ohatcomnhemmdearny domrmhen

and genres, i ncluding sodihals médif dwardddl dc g
communi cacttooep and all ows | earners to expr
creatively, drawing on t hwehirc hf uddn rbaen geec hoife v
cresod inating multimodal stories.
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reflecting on the implications of this PF
gni ficance within the educational | andscape
vel opment, particularl y i nodhaolw fiotr ntsa no fi netxepgr
orytelling. As | earners engage with wvarious
di o and performance, curriculum framewor ks
teracy in f asittereisng clrearincearls 't hiideknn ng, and a
consideration of traditional forms of asses
d dynamic methods that cater to di wempsée sl ea

e study’s insights have a direct bearing on
understand and support the complexities ¢
vel opment programs shoulachdeguirmt egaebemeed
arners in ways that recognise and validate t
uld foster a more inclusive, | earner cent

ansmitters aocfi Ikintoantloerdsg eo fbuitdefnt ity construct

I ti modal practices.
om a policy perspective, the study advocat e
l i cies t hat consider t he mul tiplicity o f

|l i cymakers could use these tfuirmdilnyg s etsgp opuwssi hv

at cater to the diverse needs of student s i

ere |l anguage and culture are central to the
search extentds begybodeapademi ai oners in edu
l'icy influencers who are interested in how
actices to include meaningful mul ti modal e

gzaantii ons and advocacy groups focused on youf
egpsod | i nation approach to storytelling and tF

itical storyt elxlpirreggsana amalarsocofalseelhfange.

conclusiaxn, addr ess ssda du dtyh dn i rgehsl atagdriect ht rqgauressft d rome

tenti aploldfi natrosnng mul ti modal storytelling 1t
ngui sti c, andr sogi adherbBys teemlt@madcmigng pl ur al i s
stering critical, creative, and affective er
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for promoting agency, cr it iTchaeli intdy ,nhgiasgn ltdt |irsgoli tl e x
need to address the | imitations of such inter
emotional di mensions of storytelling and ensu
to evolve to meet the desnaadcshodonhei Bidsésceaot

| anguage <c¢classrooms as inclusive, dynamic sp
experiencley, tUhits matedy advocates for a pedag
boundari es, embraces dlsuitdr andénontr matesve amnden
empower | earners to navigate and shape the wo
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LESSON 1 - ‘SHOWING’ THE WORLD WHO YOU ARE
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Discuss the following and givebexampDESCRBTEYREpast |

1. Who are you at home

Who are yo@ at school

Who are you when you are?with your friends and f
Who are you when you /caulet wi&{@ngmmauwp orll y gii fp uist | ap|
Who are you with your sport cl ®bs or when you| en

Who are you of social medi a
For exawlpd eare you o ex@ira&ls smendssaeclifa |lb. énsetdd de
foll owlermrst aghr apro stf aasbpiua@amnt i cul arly cluotrleihmmgtcehddrii
wear tchraetatiisve .andimbai édingdlt t hat comes through in |my
encourage females toekepresaeveoi nhechosneftivdeesnott hiinn gt hae

1. Write dowbhormtmbreansgs t haitdefn®trimt yyour
What ar e itmpeorntobssinihgs t hat mak® you who you are

3. Rank these thingsmantd il mpstddr ¢ asettm ifripoont t ant

4. Ask each other questions about your identities an
about yo®r partner

1.
Use the temp.lCateeDtNeE olvnisdteadgr ams powtt he wor |l d wh
pi ct uwwoersdesmo j(u se whi chever i s best suited. for

You may choocsuet taon d rpaawsutsee pihottwrgesaphs or do t

2.
For your Insts&gitéam pepttcts of your identity t
|l east i.mportant

Think ofi sualgsdm@wi wg t he wo.Bled dwels@ ry @u i asree t hr o
(spactcnob,dwmtég .

3.
Show:Whso ar e yo2aWhaot alroemey ou oBAWhlhmomcarad yneuwiwhen
your friends or ?2Whoy aure comm@muarti tsiceh ol
You must repr esceonmimuanti tlye adobria tcouyletuw.rbee | ong

4.
Your post should be able to convey who vy
Be creative and r ememberpeteot emaskeee t hi s p
You caabhbsevi,athagdi ff er ent ilnanygouuarg elsn shtuatg raadnd
translbeetlioom your post or on the next
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LESSON 2 - MULTIMODAL STORYTELLING TO CREATE SOCIAL
CONSCIOUSNESS
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There are so many prob
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LESSON 3 - REMIXING STORIES ACROSS MODES
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University of the Witwatersrand,
School of Education

4 April 2022
Dear Sir/Madam,

Re: Permission from principal to conduct research

My name is Fatima Vally Essa, and | am a PhD student in the School of Education at the

University of the Witwatersrand, Johannesburg. As part of my studies, | have to undertake

a research project, and | am investigating using a culturally responsive pedagogy to

engage with |l earnerso6 identities and home | it
will be working under the supervision of Dr Belinda Mendelowitz and Dr Ana Ferreira. The

aim of this research project is to find out if the current curriculum can be adapted to

incorporate learners existing cultural, linguistic, and social resources to build a bridge

between home and school knowledge, identities and experiences. | am seeking

permission to do research at your school.

As part of this project, | would like to invite one English educator to partake in an interview
about their pedagogy and one class of learners (preferably grade 10) to take part in an
intervention, to answer a questionnaire regarding their literacy practices and to take part
in a focus group discussion. The intervention will involve designing and teaching
approximately three English lessons that align with CAPS and will be multimodal and
culturally relevant. The designing of lessons and teaching will be done by me either in
person or it could be done online and facilitated by the educator, whichever you prefer.
The lessons will be conducted over an estimated period of 2 months, but | will be present
for only the lessons that are part of this intervention. | will then select approximately 5 - 10
learners from the class to discuss their responses, thoughts and choices made during the
lessons and the way that they were taught. With your permission and the permission of
the participants, | would like to video record all the lessons, and | would like to audio
record the interview with the educator and focus group discussion using a digital device.
Only those who provide consent will be recorded. These recordings will be stored in a
safe place and only I, the researcher will have access to this recording. It will be deleted
after five years.

Participants will be asked to give their written consent before the research begins. Their
responses will be treated confidentially, and identities (their names and the name of the

1
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school) will be anonymous unless otherwise expressly indicated. Individual privacy will be
maintained in all published and written data resulting from the study.

The results will be communicated in a thesis and possibly academic journals or book
chapters. The research participants will not be advantaged or disadvantaged in any way.
They will be reassured that they can withdraw their permission at any time during this
project without any penalty. There are no foreseeable risks in participating in this study.
The participants will not be paid for this study. All research data will be used and analyzed
solely by me and it will be destroyed in five years.

| therefore request permission in writing to conduct my research at your school. The
permission | etter should be on your school 0s
specifically referring to myself by name and the title of my study: Using a culturally

sustaining pedagogy to engage with multimodality: Exploring literacy practices in an

English Home Language classroom.

If you have any questions during or afterwards about this research, feel free to contact me
on the details listed below. This study will be written up as a research report which will be
available online through the university library website. The data collected from this
research project will be stored in a safe place and will be kept for 5 years. With your
permission the data collected from this research project may be used by other
researchers in an anonymized format. If you have any concerns or complaints regarding
the ethical procedures of this study, you are welcome to contact the University Human
Research Ethics Committee (Non-Medical), telephone +27(0) 11 717 1408, email
hrecnon-medical@wits.ac.za

Yours sincerely,
Fatima Vally Essa

Researcher:
fatimavallyessa@gmail.com
071 493 2177

Supervisors:

Dr Belinda Mendelowitz Dr Ana Ferreira
Belinda.Mendelowitz@wits.ac.za Ana.Ferreira@wits.ac.za
011717 3178 011 717 3179


mailto:Belinda.Mendelowitz@wits.ac.za
mailto:Ana.Ferreira@wits.ac.za

d %,
UNIVERSITY OF THE (&) ‘:;\-;‘,”:’,Af, WSOE
WITWATERSRAND, ¥/ -

JOHANNESBURG '»«/'f Wits School of Edu

Educator information form

Dear Sir / Madam

My name is Fatima Vally Essa, and | am a PhD student in the School of Education at
the University of the Witwatersrand, Johannesburg. As part of my studies, | have to
undertake a research project, and | am investigating using a culturally responsive
pedagogy to engage with | e a r mdentities@nd home literacy practices across multiple
types of text. | will be working under the supervision of Dr Belinda Mendelowitz and Dr
Ana Ferreira. The aim of this research project is to find out if the current curriculum can
be adapted to incorporate learners existing cultural, linguistic and social resources to
build a bridge between home and school knowledge, identities and experiences.

As part of this project, | would like to invite you to take part in an interview. This
interview will involve asking you guestions about your learners, your teaching style and
pedagogy and will take around 30 minutes. With your permission, | would also like to
audio record the interview using a digital device. This recording will be stored in a safe
place and only I, the researcher will have access to this recording. It will be deleted after
five years. With your permission, | would also like to observe one of your English
lessons to identify your use of resources and teaching methods. This will help me
understand the context and teaching style that the learners are accustomed to.

As a form of baseline assessment, | would like to issue questionnaires to your learners
to identify aspects of culture and home literacy practices. | would like to conduct an
intervention with your learners which will consist of transforming a series of English
lessons from the current curriculum to make it culturally responsive and multimodal.
Thereatfter, | will conduct two focus group discussions with approximately five learners
who engage effectively with cultures (heritage and new) and multimodality in their text
production.

There will be no personal costs to you if you participate in this project. You will not
receive any direct benefits from participation but there are no disadvantages or
penalties if you do not choose to participate or if you withdraw from the study. You may
withdraw at any time or not answer any question if you do not want to. The interview will
be completely confidential and anonymous as | will not be asking for your name or any
identifying information, and the information you give to me will be held securely and not
disclosed to anyone else. | will be using a pseudonym (false name) to represent your
participation in my final research report. If you experience any distress or discomfort at
any point in this process, we will stop the interview or resume another time.
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If you have any questions during or afterwards about this research, feel free to
contact me on the details listed below. This study will be written up as a research
report which will be available online through the university library website. The data
collected from this research project will be stored in a safe place and will be kept for 5
years. With your permission the data collected from this research project may be used
by other researchers in an anonymized format. If you have any concerns or
complaints regarding the ethical procedures of this study, you are welcome to contact
the University Human Research Ethics Committee (Non-Medical), telephone +27(0)
11 717 1408, email hrecnon-medical@wits.ac.za

Yours sincerely,
Fatima Vally Essa

Researcher:

Fatima Vally Essa
fatimavallyessa@gmail.com
071 493 2177

Supervisors:
Dr Belinda Mendelowitz Dr Ana Ferreira
Belinda.Mendelowitz@wits.ac.za Ana.Ferreira@wits.ac.za

011 717 3178 011 717 3179
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Educacdommrsent f or m

Pl edgidhlhe belrtmwdi YB$S¥YoagremOi you di sagree to

participate in the project titled Using a cul
mul ti modality: pExgltoaciersg|Hosnheearnagcuyage cl assroon
condulbyadi ma Vally Essa.

an eduactat or schagolimgc onsfeairthfeol | owi ng:

Permission to review/collect
documents/artefacts:
| agree that lesson plans, worksheets and all

related artefacts can be used for this study. YES / NO

Permission to be interviewed:

I would like to be interviewed for this study. | know
that | can stop the int
have to answer all the questions asked. | agree
that all information collected from the interview YES / NO
can be used in any means necessary for the
study.

Permission to be audiotaped:

| agree to be audiotaped during the interview. |
agree that any information collected can be used

by the researcher for this study. YES / NO

Permission for future projects:

| agree that the information | provide may be used
in an anonymized format after this project has
ended, for academic purposes by other
researchers, subject to their own ethics clearance YES / NO
being obtained.

Sign Date
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Parent information form
DeaPrar ent
My name is Fatima Vally Essa, and | am a PhD
University of the Wi twatersrand, Johannesburg.
a research project, and | am investigyaoing u

engawiet Bar ndes@mintdioenei t eprraaccytaiccensmid t i pl e types
I wi || be working under the supervision of Dr
The aim of this research project is to find o
incorporate | earners ertdssiocgatburesoalkcesti hogu
bet ween home and school knowl edge, identities

As part of this project, I would | ike to inv

(l essonduwhieahiwgn hecur ri caunlsuvegyry e st i amrdaiarkee

part in a focus group discussion. This acti
approxi mately five of their English | essons
rel evant which wil |l be col®Bdurotngadchsover ta | perti

approxi mdtbellyas ners from the class teo andcus:

choices made during the | essons and the way
permi ssi on, I would I|li ke to video record alll
would Ilike to audio record the focus group ¢
recordings will be stored in a safe place and
recording. 't wil |l be del eted after five year
they comply with the current cumali ctleamhand
l earning in the English cl ass. However, oy

partici paatbeovien atchhe wi it il esn,ovi dep/ audamd rtehceoirrd e

responses will not be used in any way.
Ther e wolelr stoe atl o cyysatwsh fplad t i dihpha tse spYroarj evd tl . no:
receive any direct benefits from participatio

if you do not choose to participate or i f the
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1 d m&Y"NNPERAr aw! at any YEITWE TEY " "0t answer

cemeretsi abhbedebaviolmpl| ebalf y daenrdtnioanly naosumsi n d t

asking for your childds name or any ident.
e to me wild.l be held securely and not di s
udonym (false name) to represendpathted rl fpayd
| d experiences any distress or discomfort

son, or the group discussion and i f possib

you have any questions during or afterward
on the details |isted below. This study wil
available online through the antiewcerfsiam tlh

eproh ebte witlodk edpli axzred wiklelptby¢oar s. Wi th vy

mi ssi on t he data <collected from this res
earchers in anldnogmpyumihaedkt famrymatoncer ns or
et hical procedures of this study, you are

ear ch Et hi cs -Meodnntiatlt)e,e t(eNoenphone +27(0) 1
c-medi cal @wi t s. ac. za

rs sincerely,

earcher:

Re s

Fat

i ma Vally Essa

fatimavallyessa@agmail.com

071

493 2177

Supervisors:

DBel i nda Mendel owi tDrAn&erreira
Beli nda. Mendel owi t z na. Ferreira
11 717 3179

011
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Parent consefit for > *Y R

Please fill in the form below indicating your willingness to allow your child to participate

in the research project titled: Using a culturally sustaining pedagogy to engage with

multimodality to explore literacy practices in an English Home language

classroom.

Researcher: Fatima Vally Essa

I, (Full name)

the parent of

give permission on behalf of my child for the following:

Circle YES if you agree and NO if you disagree.

Permission to participate in the study:

| give my child permission to participate in the study.

YES / NO

Permission to complete a questionnaire:

| agree that my child can fill in a questionnaire for this study and give

permission for the information to be used.

YES / NO

Permission to review/collect documents/artefacts:

| agree that al/l my chil dbés wor Kk
presentation within the researche

conferences and wherever the researcher requires.

YES / NO

Permission to be video recorded during the lessons:

| give permission for my child to be video recorded during all lessons
conducted for this study. | give permission for their participation to be

used however necessary.

YES / NO

Permission to participate in a focus group discussion:

| give my child permission to participate in a small focus group discussion.

| agree that all information shared can be used by the researcher.

YES / NO
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Permission to be audio recorded during thle focus. a‘fbup (Only fvour

child is selected to participate):

| agree that my child may be audio recorded during the focus group YES / NO
discussion conducted for this study. | give permission for their
participation to be used however necessary for the study.

Permission for future projects:

| agree that the information my child provides may be used in an YES / NO
anonymized format after this project has ended, for academic purposes
by other researchers, subject to their own ethics clearance being

obtained.

Informed Consent

| understand that:
T My chil dés name and information wil/ be
name and the name of my school will not be revealed.
1 He/she does not have to answer every question and can withdraw from the study

at any time.

Sign Date

Learner information form
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drearner
name is Fatima Vally Essa, and | am a PhD
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nducting a research project. Il want to find
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researchers in anldnygmowumhaee famryma®.ncerns or
regarding the ethical procedures of this stud
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Yours sincerely,
Fat iVvmaElsys a
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Supervisors:
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Learner consent form

Pl e afsielnlhe bel dw.di YESe oagr eeNOi you di sagree

participate i nUstihneg par ocuelctturtailtllyedsustaining
with multimodalliittye:p aExypli mmEmgl Heméanguage
cl assrcoondulbyadi ma Vally Essa.

My name is:

| am in grade:

Permission to complete a questionnaire:
| agree to fill in a questionnaire for this study and give YES / NO
permission for the information to be used.
Permission_to review/collect documents/artefacts:
| agree that all my work produced during this study
can be used for presentat YES / NO
study, in any publications, conferences and wherever
the researcher requires.

Permission_to be video recorded during the
lessons:

| agree to be video recorded during all lessons YES [/ NO
conducted for this study. | give permission for my
participation to be used however necessary for the

study.

Permission to participate in a focus group

discussion:

| would like to participate in a small focus group YES / NO

discussion. | agree that all information | share can be
used by the researcher.

Permission_to be audio recorded during the focus
group (only if you are selected to participate):

| agree to be audio recorded during the focus group

discussion conducted for this study. | give permission YES / NO
for my participation to be used however necessary for
the study.

Permission for future projects:

| agree that the information | provide may be used in
an anonymized format after this project has ended, for YES / NO
academic purposes by other researchers, subject to
their own ethics clearance being obtained.

Sign Date
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Tell me about your | earners. Some background
1. How would you describe your approach to t
2.What are the main tool s, el ements or app
into your |l essons?

3.Do you make wuse of a cultwurally relevant
he/ she does not know what it is).

4 Wh at are your t houghts about this appro
concerns or what interests you about this
5.Do0 you allow the |l earners to draw on home
repertoires-sswidlthasng?odet s di scuss your
6.Let us talk about mul ti modal ity and vyour

during teaching?

7.Does this happen in the classroom? Which
8.1 s ti me, resources and cost and i ssue

mul ti modality? {lofstyenu, texpldailn tlyowo t he
9.Soci al medi a genres can be easily incorp
t houghts about this? Would you be keen o
during |l essons without using technology i
10%ou know about vyour | earnersd background:
their interests and do you think there ar
interest them and aid their | earning?
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QuestionnaireGetting to knowyou.

Please read each sentence carefully and answer the questions by giving
as much detail as you can. Remember, there is no correct or incorrect

answer. Your answers will help me understand more about you.

Please list below the gender, race, and culture that YOU identify with.

NAME:

GENDER:

RACE:

CULTURE:

1. Languagesl speak:

//////////////////////////

a) Athome,Ispeak: éeéeéééeeceéééceceecééeceéeééeecec

/////////////////////

b) Ontheplayground,Ispeak: ééeeéeéééeceéeééceeéééececece.

,,,,,,,,,,,,,,,,

c) With peopleinmy community,Ispeak: éeéeééeéeééeééeé.

2. Tick YESIf youagree andNO if youdisagreewith
the followingstatements.

YES NO

| want to learn using English .

| want to learn using language | speak with my

friends and slang .

| want to learn using the other language/s | speak
AND English.
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| want to inclibe ASpEesiof My culture |intofessens — |/ school of Eafication

and learn about the cultures my peers belong to.

| want to have a space to express who | am (my

identity) and the experiences that | encounter.

3. Homeliteracy practices:

a) Do you have deviCes at NOME?.........c..uuiiiiiii e

b) If yes, what devices do you USe at NOME?.......ccceiiiiiiiiie e

,,,,,,,,,,,,,,,,,,,,,,,,

d) lreadfroma . éééé. éééééécéééeééeécéeéeééeéceeé.

///////////////////////////

4. Sociamediaapps| use:

Tick next to the apps that you use and state approximately how much time you

spend on each app in a week.

TICK IF YOU AMOUNT OF
USE: TIME IN A WEEK:

Facebook

Twitter
WhatsApp

Telegram

Instagram
TikTok
Pinterest
YouTube
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What other agp¥ tib Yol Usé dnd how muchtime~do you 'spend’6i it Weekly? What
do you use these apps for?

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,
,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,
,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

ceeeeeeceeeeceeceeeeceeeececeeeeeceeeeeeeeeeeece.

5. Resourced want to useduringlearningat school:

Tick YESIf youagree andNO if youdisagreewith the following

statements.

YES NO

Written information such as books and worksheets.

Visual images such as pictures, photographs,

posters, and art.

Sounds such as music or a recording of the work.

Videos that are related to the lesson.

Moving around the classroom or space and using my

entire body to learn.

Incorporating social media or similar approaches to it

into lesson.

Using topics that | am interested in.
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Semdtructured focus group discussion questio

Session 1 questions

1.

What was it like to learn using your home languages, cultures and experiences
during the process?

Did this help you to understand the content better? How else did it benefit your
learning?

Letds talk about wusing different mo
used to produce your work (written, visual, audio and kinaesthetic).

a) How did you feel about the shift from written to other modes?

b) You had an opportunity to incorporate the reading and writing practices
that you engage with at home in the classroom. Did this help you in any
way? The aim of this was to use home literacy practices in the classroom
so that you could engage with familiar genres and modes.

c) Was there any benefit in using these modes? Did it make learning more
fun, were you able to engage more with the topic, did it help with
creativity?

Collaboration/group work was important for some of your lessons. Do you think
that you would benefit from these kinds of activities if it is used more frequently?
Why/ why not? (NB: <cultural sharing,

What was the most memorable and most beneficial part of this study for you

and why?

Session 2 questions

The second focus group discussion will be based on interrogating the learners work

that was produced and question their choices. A set of questions cannot be

established until they produce texts. The questions will be along the lines of:

1. Why have you chosen to discuss this topic?

2. Why have you presented your work using this genre?

3. Community engagement and represent.i

more about your piece of work?
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. 'You have used your home language in this piece of text, explain it to us and tell
us how using your home language helped you to express yourself?

. Discuss the process of taking your text from a written mode to a visual. Was
this easy? How was your creativity inspired?



