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CHAPTER 1z Introduction

1.1  Background of the Research Problem

A number of initiatives have been launched in South Africa in recent years in order to transform the
tertiary education sectoi(Hay, 2008 and to increase the number dkfrican Chartered Accountants

0/ ! Qauv Ay (SadrrS 2063 X hizsedinitiBtives included thestablishment of the Accodimg

Development Unit by the South African Institute Ghartered Accountants (SAICA) in 2000 and
Thuthuka in 2002ZSadler, 2008 The number ofAfrican/ ! Qa Ay { 2 dzi &sed!frdnNB20iIn K| & A
2002 to 6136 in 2012SAICA, 2012bl 2 6 SOSNE | a GKS G2GFft ydzYoSNJ 2F /
the low number ofAfrican/ ! & &till a reason for concerf8AICA, 2012cThe poor performance of

African students in theésouth African tertiary sector is a result of a range of historical leg&Roy,

2007, Hay, 2008Cross and Carpentier, 2009

The pass rate of the SAICA Qualifying Exam (QE) show large discrepancies betwdents from
different universities and different cultural backgroun@@AICA, 2012alf the factors causing these
discrepan@s can be identified, then itmay be possible to desiginterventions to decrease and

ultimately eliminate these discrepancies in pass rates.

Although a large amount of research has been conducted on factors impactingetfemance of
students in AccountancfNaser and Peel, 19980oh and Koh, 199Byrne and Flood, 200®uPlessis,
Muller and Prinsloo, 2Wb), not much is known about the impaof cultural dimensions of students and
teaching cultures at universities on the performardeAccountancy students. In particul@uPlessis et
al. (2003, indicate that limited researchas been conducted on the impact of factors specific to culture

on the performance o$tudents in Accountancy.



1.2  Purpose of Study and Research Questions

The purpose of this research is to explore the differences in the culture of learnindeanting
between two universities in order to understand how to improve the performaoicetudents and to
eliminate discrepancies in pasates of students from different culturabackgrounds. This study
researcles the cultural dimensions of fourth yeaAccountancy students at the University of
Johannesburg (UJ) and the University of Wawatersrand (WITS) and how these cultural dimension
impact on fourth year pass ratéis Accountancy. The teaching cultures of the two universiiesalso

explored in ordeto determine the impact thereof on fourth year pass rates in Accountancy.
Research Qestions

The central question in thisstudy &:1 2 6 OF Yy (1 KS LISNF 2 NI y OsfudedtFbe T 2 dzNI K

AYLINPGSR YR RAAONBLIYOASa Ay LI adaa NIXiadSa o06S StAYA
In order to furtherexplore this question, the following guiding questi@rs addressed:

1. What are the cultural dimensions of falryear Accountancy students and do thdiffer across

different tertiary institutions?

2. Do the cultural dimensions of students impact on their performandegountancy?

o 52 GKS GSIFOKAY3a OdzZf GdzNBS& RAFFSNI I ONRPaa { 2dzikK !

4. How does teaching culture influence teaching and learning practices?

1.3 Significance and Contribution of the S tudy

The significance of this study is due to the need to transform the professional seGoutsf Africa and

the need for skills in the SdutAfrican economy. The SAICA QE result2@&? showed a pass rate of



55% forAfricanstudents and 75% for Wite students and in 201the pass rate foAfrican students was
54% and 73% for Wite students(SAICA, 20)1An understanding of the cultural dimensions of students
writing the SAICA QE and tloaltures of teaching at their universities may be helpful in explaining these
discrepancies ipass ratesThe contribution of this study would be to understand the impact of cultural

dimensions on teaching and learning practices in Sédtica.

CHAPTER ZThe Literature Review

2.1 Cultural D imensions

[ dzft GdzNB Ada RSTAYSR la alGKS O2ftft SOGA @rembeis@ all YY Ay 3
IANRdzL) 2NJ a20AS0Geé& THHoktyde, 1982 ».S9202FO2VWY2(YK SINEG G SNy a 2 7F
assumptions, valuegnd norms of behaviour of humahN2 d@Ayéan, Kanungo, Mendonca, Yu, Deller,

Stahl et al., 2001 p.194There are four aspecfsom which differences in culture are evident, namely

symbols, rituals, Broes and values. Symbols consist of images, signs and words which have specific
meanirg to members of the same culture. Rituals are activities which are vital in a certain social context

for example religious activities. Heroes are people who model respected and valued traits and
behaviourswithin a society. Values are inclinations to prefer specific things to others and it determines

LIS2LX S0a aSyasS 27 NX J(Kaistetleyl®L s N2y 3 2NJ 322R YR SOA

Cultural dimensios consist of a collection of characteristics which generally exist collectively in a
specific societyMinkov, 200J® ! OO2NRAYy 3 (2 |1 2F&a0SRS | Odz GdzNF f R,
Oy 0SS YSI &dz2NBER NS {(Hofétéde $991ip2ar (it KanbideOeadzbllgotioN Bf datt

found to take plae jointly within a specific societyCulture influences behaviour and therefore it would

seemlikely that differences in the cultural dimensions of groups of people would lediffarences in

their approaches to working and studying.



In comparing emplgees of the same multinational organization, it was found that natiansture
differentiated employees along four dimensions, namely individualism vesilectivism; large versus
small power distance; strong versus weak uncertainty avoidaara® mascuinity versus femininity
(Hofstede, 198% A fifth dimension of culture has beddentified as longerm versus shorterm
orientation (Hofstede and Bond, 1988Hofstede, 1991 Minkov (2007 identified two additional
cultural dimensions, namely indulgence versus restraint andnumentalism. These cultural
dimensions can be measured by using a questionnaire developétbfsgede, Hofstede, Minkov and
Vinken (2008 named the Values Survey ModuSM)in orderto understand thebehaviair of fourth
year Accountancy studentwith regards to learning and their experience of teachiidprief description

of each of tke cultural dimensions follows.

2.1.1 Individualism versus C ollectivism

In an individualistsocietyindividuals are responsible only for their own wiedling and that of their close

family members whereas in a collectivist socjeéndividuals are respoitde for the weltbeing of all the

members of their family, extended familyr group and vice verséHofstede, 1983t In a classroom

situation, students from a collectivist culture will not easily speak up and therefaaehieg in a

collectivist culture is mostly teach®@ Sy G SNER® ¢ KS F20dza 2F SRdzOFGA2Yy A
G2 R2¢ YR y20 aK2g (2 f{ SHdbede, 1P Aniindividuafist sogle®/A @ A R dzl
values the right of each person to have their own opinion, whsropinions are fixed in terms of

membership of a specific group in a collectivist society. This implies that students in a collectivist society

may find it difficult to take a stand or give an opinion in test and exam questions.



2.1.2 Large versus Small Power -Distance

In large powerdistance societies people accept inequalities in the distribution of power and are
comfortable with hierarchy, whereas in small powlstance societies peoplattempt to eliminate or
reduce inequalities in the distributh of power(Hofstede, 19841 Education in a small powsalistance
society is studenfocused and it requires the student to be independent, to show initiative, to question

GKS (S OKSNJ AT (KSeé& Benswnknodigdgebidigietid, 08. | yR (2 odzAf R

2.1.3 Strong ver sus Weak Uncertainty A voidance

In asociety withstrong uncertainty avoidan¢geeople are not at ease with uncertainty and therefore

prefer to have rules and to try and contrbehavioursto create certainty In a society withweak

dzy OSNI F Ayide | @2ARIFIyO0S az20AaSdexr LIS2LXS INB Fd St
behavioursor the future (Hofstede, 198% Educationally, students from a society with strong
uncertainty avoidance feel unatfortable in unstructured learning environments with unclear
objectives and wideanging assignments. In these societies it is expected that teachers know all the
answers to questions and that they use academic language. Students are not allowed toedisilyre

teachers as this would bdgewedas betrayabf loyalty, whereas teachers in weak uncertainty avoidance
cultures welcome disagreement by students as stimulating part of the learning procegdofstede,

1986 Hofstede, 2001

2.1.4 Masculinity versus F emininity

A masculine society values performance, boldness;ceeifidence and possessions, while a feminine
society values interaction between people, quality of life, humility and looking after the (edktede,
1984). In terms of education, in a masculine society students are competitaieire is not acceptable

and good students are publicly praised by teachdnsa feminine societynity among students is



valued; failure at school is not regarded as a major issue and students aneublitly praised by

teachers(Hofstede, 198pHofstede, 2001

2.1.5. Long-term versus Short -term Orientation

Societies witha longterm orientation value thrift and perseverance whereas skerm orientation
societies are more prone to ovspending and anticipate quick resu(tsofstede, 199} This dimension
ga 2NAIAYIEEe ARSYGAFASR o0& a ACoKniecHidn, 198ZHpRede a
and Bond, 1988 Longterm orientation has also been found to be a predictor of national economic

growth and educational accomplishmefMinkov and Hofstede2012.

2.1.6 Indulgence versus R estraint

Pleasure is very important ia societywhich values indulgencand it makespeople feel free, happy,
healthy and in control of their livesn a socieg which values restraint, pleasure is not sought ated
people feelmostly unhappy, unhealthy and out of controbf their lives In indulgent cultures, the

balance between work and relaxation tends more towards relaxgfitinkov, 2007.

2.1.7 Monumentalism

Monumentalism is the inclination to have a positive view of oneskligh monumentalism will cause
sccieties to value selimportance and pride not placing muchimportance in the need for self
improvementor perseveranceLow monumentalismwill lead a society to humilitthe acceptance of
failures and limitationsand the need for selfimprovement Monumentalism has also been associated

with weakacademic performance

218 #OEOEAEOQOI O Thary | £FOOAAABO 4
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| 2FAG0SRSQa GKS2NER 27 OiisdllfdzNieviing Eukule Sig/bRirg2uyichangéabld o
over time(Fang, 2010Taras, Kirkman and Steel, 20 Hhd for classifying national cultures into one of

two extremes with regards to each cultural dimension, aoknowledging that individuals could be
classified into both extremes of a specific dimension simultaneqitbweeney, 2002Fang, 201D
hiKSNJ ONAGAOAAaYa F3AFAyad 12FaiSRSQa (KS2NB | NB
borders(Tung and Verbeke2010, that it is based on data collected from employees in the context of

their occupation and that it is therefore restricted data not representative of national cultures
(McSweeney, 2002 Although other cultural dimensions have been identified such as conservatism,
intellectual and affective autonomy, hierarchy, astery, egalitarian commitment andharmony
(Schwartz, 1994 the current study is limited to the cultural dimensions measured in the VSM. Despite
criticians against the VSM, it has been extensively used and continues to be used as a tool to identify

the cultural dimensions of groups of peog{eronjé, 2011

2.2 Cultural dimen sions in teaching and learning

Cultural dimensiongould have a significant impact on education where the cultures of studants
teachers differ. Because of differences in culture, students and teachers mayliffavimg expectations

of one another(Hofstede, 1986Hofstede, 200l This issue is particularly relevant $outh African
higher education institutions where the majority of lecturers are frenropean backgrounds while the
students are predominantly from African backgrour{tkay, 2008 In acase study involving Sudanese
students being taught by South Africparofessors, the students haudgherlevels of power distance and
higher levels of uncertaintavoidance than their professors. These differences in cultural dimensions
made it difficult br the students to take initiative and to have sebinfidence and caused them to
require morestructure and direction from the professors than what the professors would normally

provide(Cronjé, 201}

w»
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Cultural dimensions also impact the approaches of students to learning and their leatyieg.
Auyeung ad Sands (1997found that students fromcollectivist culture adopt morereflective and
abstract learningstyles whereas students fronmdividualist culture adopt more active and concrete
learning styles. Students frogollectivist culturs prefer grouplearning to individual learningvhereas
students from individualistcultures have alower preference for group learningRamburuth and

McCormick, 2001L

2.3 Teaching Cultures in Tertiary E ducation

Teaching cultures at UJ and WaF8explored by comparing the teaching styles ambroaches used at

the universities. A teaching style refersdgol O2 Y0 A Yy I (i Angetfiod®2ahd téckhiqueK thay &

f SOGdZNBENX G S OKSNI LINBVESNMcChlgfy afdAViekeik, 2006 [ 9Bl aOskudyy 3 ¢
examining the teaching approach used Agcountancylecturers in Australia, it was found that the
approach can be classified aseifig either teachercenteredcontent orientated or student
centeredlearning orientated(Leveson, 2004 Another study classified teaching approaches as being
either informaion transmission/teachefocused or conceptual change/student focus@digwell and

Prosser, 2004

An information transmission/ teachdocused (ITTF) teaching approach focuses on what theher
does in order to transfer knowledge to students. This teaching approach presupihasetudents do

not have previous knowledge about the topic being taught by the teacher and that no active
participation is required from students in order to leaffheconceptual change/student focus¢@CSF)
teaching approach focuses on what the student does in order to learn. Accorditigstéeaching
approach, the teacher guides and supports the student in learning by stimulating debatiess
contesting thethoughts of students and by encouraging students to talk to each other about issues

which they come acros§rigwell, Prosser and Waterhouse, 199%he transfer of knowledgby the
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teacheris at the center of the CC&achingapproach while conceptuahange of the student is at the

center of thelTTReaching approach.

A link between teaching approaches and learning approatiassbeen establisheth the sense that
students are more likely to employ a deep approach to learning if their teachers adopt a more student
focused approach to teachingeaching approaches haatsobeen found to vary across disciplines and
for the sameteachers across difent teaching contexty A Y Rof 2 Ym, t NYyyS>Y ¢NRARIGSTE
2006). The teaching approaches irtéountancy in a South African context have not baeasured in

previous studies and therefore forms part of the @nt study.

2.4  Tertiary E ducation in South Africa

UJ and WITS have been selecasdhesubjectsof this studydue to their similar pass rates in the SAICA
QE 2012UJ 76%, WITS 83%)espite their close proximity (both situated in Johannesburg), these t
universities have vastly different historical backgrounds and entry requirements into the Accountancy
field of study WITSwas established in 122and has historically been known as a liberal institution with
traditions of anti-apartheid andnon-discrinination (Witwatersrand, 2013 UJ came into existence in
2005 when three educational institutions amalgamated, namely Soweto's Vista Univeisity;
Technilon Witwatersrand (TWR) and the Rand Afrikaans University (Rékl)rg.com, 201 The Rand
Afrikaans Universjtwas founded for Afrikaarspeaking students as a result of legislation enacted by

parliament(Online, 196&

Admission requirements into the Accountancy degrees which would give students access to the
Chartered Accountant (CA) qualification are as follows for the uwiwersities(Johannesburg, 2011

University of the Witwatersrand, 20):3
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University Minimum Admission Point| Additional APS requirements

Score (APS)

uJ 35 *Mathematics: 5 points

WITS 40 English home language: 5 points or
English T additionallanguage: 6 points and

*Mathematics: 5 points

*Pure Mathematics, not Mathematical Literacy.

The admission requirements at WITS into the Bachelor of Accounting Sciences degree are higher than
the requirements into the Bachelors of Accounting degree atitdlicating that the student bodies at

these two institutions would most likely differ.

Although this study is focused on the teaching and learning cultures at universities, the school system in
South Africa is also of importance as the schooling backgraf studentswill most likelyinfluence

their learning cultureat university The education system in South Africa consistawal types of

schools, namelypublic schools and independent scho@&ucation, 1996 Public schools are stater

government owned schools whereas independent schoolspaieate schoolgCarrim, 1998 Public

schals in South Africa are funded by the government gemierallydo not have a good reputation in

terms of the quality of education. Private schools in South Africa offer high quality education and
generallyhave quite a good reputation.(Arrivals, 2013 In this reporta third categoy of schoolsis
mentionednamely, Model C schools. Mel C schools are public schools which are mainly governed and
financedby parentsand bodies of former learners of the scho@rrivals, 2018 ¢ KS (G SN)XY da2 RSt
A0K22f a¢ A& dzaSR Ay @ModedC duidld?2 Wil arel cBassifieB asSphblicio?2  F 2 NJy

independent schools under current legislation in South Africa.
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CHAPTER % Data and Method

3.1 Overview of Method

A mixed method research methodologrsused due to the social construct of thesearch problem, as

well as the complexity of some of the issu&tano Clark and Cres#; 2011. The collection of data was

done through gestionnaires as well as interviews A ESR YS(i K2R NXaSI NODK Aa RS
research where the researcher mixes or combines quantitative and qualitative research techniques,
methods, approak S& > 02y OSLJia 2 NJ f I yandoddhd @nyiuegbuzie, 2604, y.3t S &
17). Although research in the area of Accountancy has historically been based on quantitative research
methods, qualitative research methodologies are beirsged increasingly in the field of Accountancy

(Lee and Humphrey, 2006

A mixed method research methodology is often used in order to gain furith&ight into issues
identified from quantitative resultsthrough the use ofqualitative methods. The quantitative and
gualitative data sets aranalysedogether by linking the results of the data sets to one anoiff#ano
Clark and Creswell, 2011In the current study, the responses of students and lectur&rs
guestionnaires wereanalysedquantitatively in combination with the qualitative analysis of interview

responses by lecturer§ he research methodology can be described using the following notation



Quantitaive data collection

Responses to VSM Responses to ATI

Qualitative data collection

Semistructured interviews with lecturers at UJ and WITS

Analysis of quantitative and qualitative data

Quantitative: descriptive statistics, ordered logist
regression, brant test, Wilcoxon rasskim (Mann
Whitney) test

Qualitative: Transcribing interviews, coding,
thematic analysis

W

Interpretation and explanantion of quantitative and qualitative results

3.2 The Data

The data includé a range of informatin about fourth year Accountancy students aledturers at UJ
and WITS. In this regard, a range of categorical, interval and ordinahdatfaeercollected with regard
to student demographics, examination performance asaching and learningreferencesespectively.
The study is conducted on fourth year students and lecturers because it im#hgear of study before
students write their professional accountancy exams to becetratered accountants. The number of
fourth year Accountancy students at WS was 261 and at UJ w&&in 2012 The number of fourth

year lecturergincluding academic traineea) WITS was 2&nd at UJ wa$9.

3.2.1 The Research Instrument

The Values Survey Male (Hofstede et al., 2008was used to measure the culturalimensions of

students. The questionnaire consisted 28 content questions, divided inteven categories with fo
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guestions each. These content questions meaguhe levels ofindividualism versus collectivism; large
versus small power distance; strong versus weaglcertainty avoidance and masculinity versus
femininity; indulgence versus restraint amdonumentalisn of the students. The age, gender, ethnic
group, mother tonguemainlanguage of instruction at school, type of school attended and area lived in

for most ofthe & (i dzR He/wagaldo required by the questionnairRefer toAppendix A for the VSM.

The gproaches to teaching inventory (ATI) has been developed to measure key featuliffereinces

in approaches to university teachifigrigwell and Prosser, 20D4t is a twaoscaleinstrumentconsisting

of sixteen questions of which eightiestionsmeasure the conceptuahangestudentfocused teaching
approach and eight questions measure the informatitransmission/teachefocused teaching
approach(Prosser and Trigwell, 20P&\ll questions arecoread positively and areneasuredon a 5point

Lkerta OF £ S NI y3IAy 3 FNRBY (Tagavellfetal., NOONBdtuieksareialfo requiréddol & & ¢

specify the context in which they teadRefer to Appendix B for the ATI.

3.2.2 Collection of D ata

The VSM questionnaireas distributed to all fourth year Accountancy students at UJ ®id'S during
lectures and theyvere asked to complete it and return it to the lecturer. Tbempleted questionnaires
were collected from the lecturer and the student responsesre captured n Excel andanalysedusing

STATA/ersion 11.1.

The Approaches to Teaching Inventory (ATl questionnaias)distributed to all fourthyear lecturers
and academic traineeat UJ and WITS vianeail and responsewere captured in Excel andnalysed
Semi strudured interviews of approximately 25 minutes each were conducted with onettogear
lecturer from each subject area, namely Accounting, Auditing, Management Accounting and Finance and
Taxation at both UJ and WITSome previously choserexploratory quesbns were asked in the

interviews inorder todzy RS NA I Yy R téakhhg dpdachiieNsBudiire of their courses and
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their awarenes of cultural dimensions and thdmpact on teaching and learning. Follays questions
were asked in addition to tb set questions in order to gain a furthézy RSNBR G yYRAYy 3 2 7F
views (Leveson, 2004Rowley, 201 The interview wererecorded forfurther analysis afterwards.

Refer to Appendix C for thaeterview quesions.

3.3 Data Analysis

The datawasanaly®d using a mixé¢ methods approach that includesl range ofdescriptive statistics,

non parametric methods, regression analysis tmematicanalysis.

3.3.1 The First Research Question: Cultural Dimensions of Fo urth Year Students

The first research question, namelgwhat are the cultural dimensions of fourth ye&ccountancy
students and do they differ across diféat tertiary institutionk g¢wasanalysedas follows: a series of
algorithms, developed biiofstede et al. (2008wvere usedto calculate the cultural dimensions of the
students. Thisvasdone bycalculating thanean scores for each cultural dimension and tleafculating
index scores from themean scores. The index scores are ordinal data and a nonpararnestids
appropriate to compare the central tendency of the two samfléswell, 2008 Themean index scores
and their respective confidence interval®re calculated for Ugtudents and WITS studeneindMann-
Whitney test were run on the scores to identify whethehere were significant difference in the
cultural dimensions of students between the twaiversities.The analysiss supported by descriptive

statistics and graphs

3.3.2 The Second Research Question: Cultural Dimensions and P erformance

The second research question, namefipo the cultural dimensions of students impact dheir

performance Accountanci éwas tested as follows: a univariate analysis as employed first to
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determine whichvariables (includingcultural dimensionsand other variables included in the VSM
guestionnairg significantly impaad performance. These significarmariables were included in a
multivariate model and regression analysigs performed in order to determine whichof these
variables significantly impact performance in fourth year Accountar@ydinary Least Squares
Regression (OL8)uld not beused because the marks of studemtsre notnormally distributed(refer
to AppendixD). Therefore adered logistic regression wased in STATA to determine which variables
had a significant impact on the performance of studeimsorder toemployordered logistic regression,
student performance was classified into one of three categoriesdasetheaverage fourth yeamarks
of students. Student performance was classified as category 1 #ttlteentobtainedan average fourth
year markbetween 0%48%; category 2between 48%53% andcategory 3between 53%100%. The
basis for using the paramets of 0%, 48%, 53% and 1008that marks between 0%48% represent
clearly failing students; 48%3% represent borderline studentand marks between 53%00%
represent clearly passing students. In addition, the use of these parameters ensured thantbemof

students in each category waslatively similar.

Thesuitability of the use of ordered logistic regressiwas tested by carrying out the Brant test and the

data was found to meet the requirements of this test.

3.3.3 The Third Research Question: Teaching Cultures

The third research question, namel§R 2 GG KS G S| OKAy 3 Odz G dzNEediaryRA FF S NJ
institutionsK g¢wasanalysed as follows: The responses to thewdrk investigatedby calculating mean
scores for each of the questiorad each university and th&Vilcoxon ranksum (ManAaWhitney) test
(ordinal data)was run on the sceoes to identify whether there was significantdifference in the
teaching approaches of lecturers between the two universities. rEliability of this metlod is proven

through the calculation of walues. An average score fire eight questions idicating the conceptual
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changeétudentfocused teaching approaachascalculated and an average score for the eight questions
measuring the informatiortransmissiofteacher-focused teaching approactvas calculated for each
university andcompared to determine whethethere were significant differences between the two

universities.

The interview recordingsvere transcribed verbatim and ahematic contents analysisvas used to
identify and codekey themes. The remaining tewtas coded to furtherunderstand and interpret the
data from interviews(Rowley, 2012 The main themes to be analysed were identified before
conducting the interviews, basedndhe literature relating tocultural dimensions and teaching and
learning.Additional themes were identified from the interview transcripts and data were coded based

on these themesThe process followed to analyse interview transcripts can be explaséullaws:

Identification of
themes from
literature

Grouping similar

themes together to
form final themes

Ananlysis and
explanation of data
based on themes

Reading interview
transcripts

Coding interview

transcrpits based o

additional themes
identified

Coding intreview
transcripts based o
[QEIYES

Identifying additional
themes from
I ERYIENS

3.3.4 Validity and R eliability

Cronbach alphas have been calculated for the cultural dimensiodshave proverthe reliability of

these items in the Values Survey Mod(tofstede et al., 2008 he Approaches to Teaching Inventory
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(ATI) hasbeen proven to be a valid and reliable instrument to measure important features of
approaches to teaching even though these may differ depending on the teaching c@rtigxtell and
Prosser, Q04). The reliability and validity of the method used to analyse interview data was determined
by confirming the themes identified and the coding of interviews with another researg@Rewley,

2012).

3.3.5 Assumptions, Limitations, Delimitations

Q¢
(@]

Thefirstt AYAGlIGA2Yy 2F dzaAy3d GKS +{a A& OGKFG AG A
uniformity (McSweeney, 2002 This assumptios not applicable in the South Africamontext where
people from many different cultural backgrounds are all South Afyf€ani A 2y f ad | 2Fa i SRS Q.
not acknowledge differences in culture within one counffaras et al., 2010rung and Verbeke, 2010

as it was designed to compare cultural dimensions across different countries and not across people
groups withh one countryL y 0 KS OdzNNBy i addzRe | 2 Fa&dSRSabaal & dzZNIS @
group context to measure differences in the cultural dimensions of different people groups within the

same countryThe secondimitation of the VSM is that immeasures cultural dimensions while culture is a

concept which is very difficult to defin&he third limitation of using the VSM is that it is an instrument
developed by a Westerngyet it is used to measure cultural dimensions of people groups throughout

the world, including African and Asian peopl@uestions in the instrument are based on Western
assumptions and language which could cause differences in the interpretation thereof among non

Western respondents.

One of the assumptions of using the ATI ig th& not a full report on all possible feature$teaching
approaches. It can however be used to measure differences in th@ppooaches, conceptual change/

studentfocused and transmission/teachéwscused, tateaching(Prosser and Trigwell, 2006
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The identification of themes and coding of interview data was done by the researcher and discussed
with a supervisor, withougetting input from various people with possible different perspectives or with
the interview partcipants(Fereday and MuiCochrane, 2006 However, the majority of themes were

identified from relevant theories before conducting the interviews.

Access to UJ course material was limited as only one module per subject was dbi@intree
subjects. A indepth comparison between the course material of UJ and WITS with regartieto

amount ofdetail included and contexgivenin course notes could therefore not be performed.
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CHAPTER 4 Results

4.1 Descriptive A nalysis

Theresponse rate of UJ students with regards to the Values Survey Module questionnaire was 72%, as
the number of responses received wa42 from 478 students. Only 315 the responses could be used

to measure the cultural dimensions of students after remmgvincomplete questionnaires from the
population. The response rate for WITS students was 59% with 154 student responses received from a
population of 261. After removing incomplete questionnajré4lresponses could be used to measure

the cultural dimenins of studentsA comparison of the composition of the two groups of fourth year

students has shown the following:

Gender and Student Bups

The split between male and ferlgastudents in fourth year Accountancy at UJ is 54% female and 46%
male. The foutt year Accountancy group at WITS consists of 51% female students and 49% male
students.The split of fourth year Accountancy students between student grasigeown in the graphs

below.

uJ WITS

Coloured Chinese Coloured
39% 1% 4%
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Pass Rtesby Gender and Student 1@Gups

Thepass rates ofAfricanstudents are similar at UJ and WITS, however the pass rates of allsbtitent
groups are significantly higher at WITBhe discrepancy in pass rates betweafrican and White
students is higher at WITS (25%) than at UJ (B%pssible reason for thisrige discrepancy between
Africanand White students could be the type of school attended (see section below on type of school

attended).Further investigation would however be required to be more definitive.

African 58% 60%
Chinese - 100%
Coloured 69% 80%
Indian 47% 68%
White 65% 85%

These pass rates were further analysed by gender:

63%

55% I

UJ fourth year 2012 pass rates

75%

67% |

47%

47%

59%

2%

Female Male

African

Female Male

Coloured

Female Male

Indian

Female

Male
White
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WITS fourth year 2012 pass rates

100%  100%

85% 85%
76%
0,
| | i I | I
Male

Female Male Female Female Male Female Male FemaIe

African | Chlnese| Coloured | Indian White

The student body at UJ consists of métieican studentsand White students than at WITS, whereas
WITS has more Indian students thld. The pasrate for Coloured female studenasid Chinese female
students are théhighest atWITS (100% for both groupsjowever, the number of Coloured and Chinese
students in durth year Accourdncy is small(4 Coloured and 2 Chinese female student$)e highest

pass rate at UJ was obtained by Coloured male students but the number of Coloured male sisidents
also small (4 studentsYhe lowest pass rates are for Indian mated femalestudents atUJ (4%o) and
Africanmale students at WITS (57%)is interestirg to note that the pass rates of female students were
generally higher than for male students at WITS, but the opposite case exists at UJ where male students

seem to perform better than female students

Age

The results of theWilcoxon ranksum (MannWhitney) test indicated that there are statistically
significant differences between UJ and WITS students with regards to the age of students
(P=0.0000)The majority of UJ fourth year students are aged betwee22§ears while the majority of
WITS fourth yeastudents are aged between ZI2 years. The student body at WITS is thus younger on

average than the UJ student bodihis is interestingo note as the percentage of students repeating
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fourth year was 19% at both universitjgadicating that UJ studentsay have repeated more years at
undergraduate level than WITS studenfsirther investigation would be required to determine if this
was in fact the caseéAge was also found to have a significampact on performance of students at
WITSbut not at UJ(refer to section 4.2). The split between age groups of fourth year Accountancy

students is shown in the graphs below.

uJ WITS

31+

Home Language and Lanquage métfuction

Home language refers to the language spoken at home whdesggiage of instruction refers to ¢h
language in which students received tuition at schddie split of fourth year Accountancy students
across differenthome languagess well asacrosslanguage of instruction at schod shown in the

graphs below.
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Home language

uJ WITS

Southern
Sotho
Southern Northern 59 Northern
Sotho Sotho Sotho

4% 7% 6% 2%

Language ofristruction

The results of theWilcoxon ranksum (MannWhitney) test indicated that there are statistically
significant differences between UJ and WITS students with regards to the language of instruction (P =
0.0005). 81% of UJ students had English as the maguage of instruction in their schools, compared

to 95% of WITS students, however only 34% of UJ students and 55% of WITS students have English as
their home language. The language of instruction in school is different from the home language for a
large rumber of students at both universities. 15% of UJ students have Afrikaans as their home language
and 12% of UJ students had Afrikaans as language of instruction at school. Therefore Afrikaans students

at UJ have mostly received instruction at school irrtheme languageln addition, Afrikaans students
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at UJ also receive instruction in their home language at university level. Afrikaans students attend
lectures in Afrikaans and are also permitted to write tests and exams in Afrikaans. This is not the case

WITS, where all instruction takes place in English.

uJ WITS

Other

Other

Afrikaans
1%

Type of School Attended and Aredavkd

The results of theWilcoxon ranksum (MannWhitney) test indicated that there are statistically
significant differences between UJ and WITS students withrdeg type of school attended (P =
0.0012)The majority of students at UJ attended government schools (44%) whereas the majority of
WITS students attended private schools (39%). Further analysis showed that only 22% of African WITS
students attended priate schools while 81% of White WITS students attended private schools. This may
be a possible reason for the large discrepancy in pass rates between African and White students at

WITS. At UJ 16% of African students attended private schools whereas 423ieosMitlents attended
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private schools. The distribution of students across the types of schools attended is shown in the graphs

below.

uJ WITS

The results of theWilcoxon ranksum (MannWhitney) test indicated that there are statistically
significant difference between UJ and WITS students with regards to area lived (P = 0.04@&6).
majority of the fourth year Accountancy students at both UJ and WITS lived in suburbs (UJ 61%; WITS
68%) but higher percentages of UJ students lived in rural and township are@asWhES students

(UJ37%, WITS 23%)he split between students with regards to area lived is shown in the graphs below.
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uJ WITS

Inner city
2%

4.2 The First Research Question: Cultural Dimensions of Fourth Year
Sudents

The analysis of student responses to the Values Suviaule questionnaire indicated théollowing

index scores with regards to cultural dimensions:

University PDI IDV MAS UAI LTO IVR MON

(ON] 506 508 520 460 517 583 571

Wits 506 513 523 455 532 567 560
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UJ cultural dimensions by student group
700
600
500
Q 400
]
o 300
200
100
0
PDI IDV MAS UAI LTO IVR MON
m Black 495 511 516 459 511 569 588
m Coloured 556 488 523 431 501 594 598
m Indian/Asian 513 495 510 471 542 587 572
m White 515 509 526 460 522 600 546
WITS cultural dimensions by student group
700
600
500
) 400
o
[
o 300
200
100
0
PDI IDV MAS UAI LTO IVR MON
m Black 492 534 520 451 516 572 585
m Coloured 528 500 553 483 569 578 570
m Indian/Asiarn 509 493 520 462 542 554 552
m White 526 503 525 448 535 575 532

The results of the Wilcoxon rafsum (MannWhitney) test indicated that there arestatistically

significant differenes between UJ and WITS studemsly along thecultural dimensions of longerm
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orientation (P=0.0082 and indulgence versus restraift$0.0141). These resultseem toindicate that
WITS students are more loigrm oriented than UJ studentsnd that UJ students lean more towards
indulgence than WITS studen®ss WITS students generally come from wealthiezkigagounds than UJ
students,one could expecthat WITS studentsvould lean moe towards indulgencehan restraint
However, based on the descriptionslohgterm orientation ( TQ andindulgence versus restraint(R
the expectation is thahigh LTO wilbe lirked to low IVR, and low LTO tigh IVRThe finding that WITS

studentshave higher LTO and lower I¥an UJ studentss thereforeconsistent with the theory.

A Wilcoxon ranksum (MannaWhitney) test was run to determine statistically significant differences in

the cultural dimensions of UJ and V8 students by student groupbhe results were as follows:

Sudent group Cultural dimensions P-value Interpretation

significantly different

African Individualism 0.0034 WITS higher than UJ
Coloured Longterm orientation | 0.0174 WITS higher than UJ
Indian/Asian Indulgence vs. restmt | 0.0211 UJ higher than WITS
White None n/a n/a

Africanstudents at WITSeem tohavesignificantlyhigher levels of individualism thakfricanstudents
at UJ. A possible reason for this could be the difference in type of school attended where nie WiI

students attended private schools than UJ students.

In order to better understand the discrepancy in pass rates betwafitanand White studentsa
Wilcoxon ranksum (MannWhitney) test was run on the cultural dimensions at each university. There
were statistically significant differences betweekfrican and White students with regards to the

following cultural dimensions:
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Cultural dimensionsAfrican vs. White students uJ WITS
Individualism - p=0.0091
Power distance p=0.0039 p=0.0045
Masculiniy p=0.0289 -
Longterm orientation p=0.0054 P=0.0979
Indulgence vs. restraint p=0.0461 -
Monumentalism p=0.000 p=0.0003

At UJ White students have higher levels of power distance, masculinity, long term orientation and
indulgence thanAfrican students while African students have higher levels of monumentalism than
White students. At WITS White students have higher levels of power distance and long term orientation
than African students whileAfrican students have higher levels of individualism and moentalism

than White studentsTherefore White students generalbeem tohave higher levels of power distance

and long term orientation andfricanstudents generallgeem tohave higher levels of monumentalism.

4.3 The second Research Question: Cultur al Dimensions and P erformance

University of Johannesburg

The results of the univariatanalysisusing ordered logistic regression indicated thhe following
variables had arimpact on the performance ofofirth year Accountancy students at Wihcertainty
avoidance (§=0.018); monumentalisr{p= 0.015) and ethnicityPE 0.035. The results of including these
variables in a multivariate analysis and employimglered logistic regression indicated that only
uncertainty avoidance R= 0.0149 and monumentalism R0.041) had a significant impact on the

performance ofourth year Accountancy students at U3.summary of the results from STATA follows.
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Variable | Coef. Std. Err | z P>|z| |[95% Conf. Interval] | Prob  >| Pseuwlo R
chi?

ethnicity | .166738 | .0791934 | 2.11 | 0.035 | .0115217 .3219542 | 0.0346 0.0078

uai -.004311 | .0018243 | -2.36 | 0.018 | -.0078865 -.0007354 | 0.0171 0.0100

mon -.0046124| .0018895 | -2.44 | 0.015 | -.0083158 -.000909 | 0.0138 0.0106

Results of Miltivariate Analyss- STATA Gtput

. ologit pass ethnicity uai mon

Iteration O:

Iteration 1:

Iteration 2:

Iteration 3:

log likelihood 285.37049
log likelihood 278.33476
log likelihood 278.31658

log likelihood 278.31658

Ordered logistic regression Number of obs = 262
LRcH(3) = 14.11
Prob>cHi = 0.0028
Log likelihood =278.31658 PseudoR = 0.0247
pass| Coef. Std.Ermr. z P>|z| [95% Conf. Interval]
ethnicity | .1066096 .0838478 1.20.204 -.057729 .2709482
uai | -.0044917 .00183562.45 0.014 -.0080895 -.000894
mon| -.004109 .0020076-2.05 0.041 -.0080438 -.0001742

-
-t
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lcutl | -4.851755 1.554867 -7.899239 -1.804271

lcut2 | -3.145337 1.536623 -6.157062 -.1336119

The model was found to be significant in explaining the marks achieved by students (uncertainty
avoidance: prob > chi 0.0171; pseudo’R 0.0100 and monumentalism: prob hi= 0.0138; pseudo
R =0.0106). The results of the Brant test indicate the suitability of using this test. Refer to Appendix E

for the STATA output relating to the Brant t@strformed

University of the Witwatersrand

For WITS students, the results okthnivariate analysis using ordered logistic regression indicated that
only age P=0.000) had a impact on the performance obiirth year Accountancy students. The use of

amultivariateanalysis was therefore not required summary of the results follows

Results of Univariate Analysis: STATAtQut

Variable | Coef. Std. Err |z P>|z| | [95% Conf. Interval] | Prob  >| Pseudo R
chi?
age -.9709504| .215784 | -4.50 | 0.000 | -1.393879 -.5480215 | 0.0000 0.1235

The model was found to be significant in explag the marks achieved by students (age:
prob>ch?=0.0000:pseudo R= 0.1235). The results of the Brant test indicate the suitability of using

this test. Refer to Appendix E for the STATA output relating to the Brant test performed.
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The followings a summary of the results:

University Variables significantly impacting performancg Correlation with performance
Uncertainty Avoidance Negative

uJ Monumentalism Negative

WITS Age Negative

Uncertainty avoidanclas been identified as a variable rafgcantly impacting performance of students

at UJ. The higher the uncertainty avoidance, the lower the performance of stufsres=-0.00431).

This is likely becausstudents with strong uncertainty avoidance are not comfortable in unstructured
learning situations (Hofstede, 1986Hofstede, 2001 In order to succeed in foth year Accountancy,
students are required to analyse and interpret large volumes of information and assessment questions
are often unstructured or vague. If students are not comfortable with this lack of structure, their

performance in fourth year willdonegatively impacted.

Monumentalism hasalso been identified as a variable significantly impacting performance Udr
students. The higher the level of monumentalism, the lower the marks of the studen&s.= -
0.0046124. The reason for the inverse relanship between performance in fourth year Accountancy

and monumentalism is that students who score higher on the monumentatidex tend to have a very
optimistic view of themselves and their capabilities and they will most likely not recognise anyaneed
selfimprovement, even though their marks reflect such a need. A lack of perseverance could also be a
cause of lower marks for these students as monumentalism does not view perseverance as a significant

determinant of succeséinkov, 2007.

Age significantly impacts the performance of WITS studentang@ students perfon better than
older students ¢oef. =-0.9709504)n fourth year.Other studies have also found that age significantly

impacts on performance in Accountang$ch and Koh, 1999DuPlessis et al., 20D he average age of
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fourth year students at UJ is higher than for WITS stud@efer 4.1) indicating that UJ students have
been in the university system fdonger by the time they reach fourth ye#tnan WITS studentsThis

could indicate that UJ students are weaker academically than WITS

4.4  The Third Research Question: Teaching C ultures

The response rate for the ATI questionnaire at UJ was 47% @dc@iresponses out of 19) and at WITS
was 64% (received 16 responses out of 2%rom the responses received, tiawerage score for the
eight questions idicating the conceptual changalUdentfocused (CCSFYeaching approach was
calculated to be28 for W) and 30 for WIT&nd theaverage score for the eight questions measuring the
information transmission/teachefocused(ITTFteaching approach was calculated 20 for UJ and 22

for WITSsee table below)

University CCSF teaching approach (average sgore | ITTF teaching approach (average score

uJ 28 20

WITS 30 22

This indicates that the teaching approaches of lecturers at both universities are more sfadeséd
than teacheffocused. In this sense, it seems that the teaching cultures at UJ andinfbiBth year

Accountancy areelativelysimilar.

The ATl questionnaire responsegere further analysed by running a Mafwihitney test on the data.
The results of the twesample Wilcoxon rarkum (MannWhitney) test indicated that there was only
one qusstion for which thedifference in responses betweedJ and WIT&cturers was statistically
significant p =0.0003andz =-3.621). The average score of WITS lecturers was significantly higher than

the average score of UJ lecturdes this questionThisg | & 1j dzSadA2y M 2F (KS |

¢LY
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in this subject with the assumption that most of the students have very little useful knowledge of the
topics to be coveredl(Trigwell and Prosser, 2004, p.42WITS lecturersire thereforemore likely to
teach assuming that their students do not have much of an understanding of the content than UJ
lecturers. This assumption was further highlighted in the infews with WITS lecturers where the
theme of contextual teaching emergegite clearly. WITS lecturers specifically highlighted the need of
studentsto be provided with context and backgroumfore teaching a sectiorComments of WITS

lecturers during irgrviews included the following:

a{2 68 GNEB YR ONAY3 (K2a$ AaadsSaz (K25 O2yaSEG
IABSY (GKS @lFraid RAOGSNBAGE 2F 2dzNJ aGdzRSydas (GKSe&QNEB

itneedstob&s Y NA OKSR 'yR TSR Ay 2NRSNI F2NJ 6KS addzRSyita

G¢KSY L ¢g2dz R aKz2g¢g GKSYIX dA GAYFGSte 6KIFG GKS NBL

O2y GSEG T2NJ dzyRSNAEGI yRAY3I Yeé f SOGdzNBavé

Based on the studerbcused teaching stgk adopted at both UJ and WITS, it is likely that the fourth
year Accountancy students at both UJ and WITS employ a deep approach to I€arigngll et al.,

1999.
Analysis of Interview Rta

The first theme identifiedrom the literature was teaching approachg&eveson, 2004Trigwell and
Prosser, 2004 A Y Ro f 2 Y1, t Ny.ylGervidui trarsdrigis>wera allocated to the relevant
categories namely conceptual chang®identfocused teaching approach or infoation
transmission/teachefocused (Leveson, 2004 The second theme identified was the structure of
courses, including the number of lectures, tutorials, assessment opptgsias well as how technology

is incorporated into the course and the existence of special interventions for weak students. Thirdly, the
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theme of cultural diversity and its effect on teaching was identifiddfstede, 1986Hofstede, 2001
Hay, 2008 Cronjé, 2011 The fourth theme was cultural dimensions of studefitofstede, 1991
Minkov, 2007. Interview transcripts were analysed according to these fouinrtfeemes. Upon reading
through the interview transcripts, the fliowing additional themes weraléntified: the use of blended
teaching approaches; principleased teaching; development of skills of statkeand being explicit in

teaching.A summary of thenterview responsebas been included in Appendix F

Teaching fproach

uJ

It was clearrom the interviews that UJ lecturers follow a conceptual chasigelent focused teaching
approach. This was also evident from the responses to the ATI from UJ Iscthosnments by UJ

lecturers during the interviews which highlighted this matter are as follows:

G.dzi 6S gyl 2dz2NJ aGdzRSydGa G2 LI NLAOALIGS Ay Ofl aa

G{K2g OGKI{d &2dzQNBE LI NI A Oadzt @ AyEG ANVY T KBEK DNB alay R yla@

82dz I A0G2NB YR LQY y2i 898y &dNB AT (KS &iG2NE A&

ITS

Interviews with the WITS lecturers revealed that thredgo mainlyfollow a conceptual changstudent
focused teaching @proach as indicated by the ATI response3he following extracts from WITS

interview transcripts illustrated this:

ol S OK GKSY GKIG GKS NBalLRyaAaAoAtAde F2N £ SIFENyYyAy3
very Vygotskyan approach buto believe that we are there as facilitators, we are not there to provide

them with all the learning.





























































































