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ABSTRACT

Adolescence is an overwhelming developmental period for many learners characterised by
numerous developmental challenges that affect their psychosocial wellbeing. These challenges
impact their interactions with the world around them, as well as their Isghdiipation and
performance, and often act as barriers to their learning. While great research has been done on
adol escent sandtlte psychdsaripthedlemges they face, not much research has
been conducted with the focus on the context ofestents attending school in government
schools of South Africa. The research study endeavoured to explore the psychosocial
challenges experienced by gradellearners in two government schools in shath of
Johannesburg. Thresearch study ainte explore the psychosocial challenges experiences by
grade 1012 learners and to explore the perceptions of teachers and social workers on how
psychosocial challenges and support services can influence |I@apsefesrmance and
wellbeing. This research stualyade use of an exploratory qualitative research design. Data
was collected from a population of learners in grade$2,Gchool HOD teachers of grades

10-12 and school social workers through various methods, including areoded survey
structured as vitten interview and telephonic interviews. Purposive sampling was used as a
sampling technique to select 22 learners in gradel?1three Heads of Departments teachers

in the grades 10 to 12, and three Department of Social Development school socias worke
rendering services to schools in toethof Johannesburg. Data was analysed through thematic
analysis from the written interviews and thediepth interviews. The findings of this research
study showed that learners experience various psychosodi@ngfes not only in the school

setting but extend to the home environment. It was revealed that some of the challenges that
they face were social challenges (poverty, teenage pregnancy, substance abuse, violence/ crime
at school, gambling), academic chalies (poor studying, and time management skills),
emotional and psychological challenges (feelings of loneliness, depres§tess) challenges
candét be viewed as s e paseramnégativefimpacinon dawdearaersot h e

academically performrand have an impact on their overall development.

Keywords: Psychosocial, Learners, Adolescence, Government Secondary School, Barriers to

Learning, School Social Workers, Teachers
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CHAPTER ONE: INTRODUCT ION
1.1Introduction
This chapter provides aoutline of the backgroundinderlying thisresearchdiscusseshe
problem statemerthat spelt out the gaps that existtive extant literatureand proffers the
rationale for conductinghis study. This chapter also provides an outline thie specific
research questiongjms and objectivesof the study as well asthe definitions of thekey
conceptghat were applied to this study.

1.2Background

In developing countriearticularly those in the African region; sexual abuse and teenage
pregnancy areife, andthese social ills have been attributechigh poverty rate¢Mugabe
Chingombe& Chinyokg 2016 Collings, 2009. Sexual abuseds been identified as an
experience embedded in a range of risk factors like poverty anghtisomenorarguably
impacts theacademic performance of learndrsa study conducted in Zimbabwe grade 7
learners; Mugabe, Chingombe and Chinyoka (2016)dtbi children who have experienced

child sexual abuse may suffer from various psychosocial factors such as anxiety, depression,
dissociationhostility, and angeamong othersStatistics irsouthern Africa shoathat about

100 girls were reported to experience sexual abuse daily in Zimbabwe, while it is believed that
in every 26 seconds, women and girls are raped in South Africa and every 60 seconds in
Namibia(Mugabe, Chingombe & Chinyok@016 Smythe, 201p This sexual vulnerability

has not been restricted to young girls only as there is prevailing evidence that young boys are
also falling victims of sexual abuse at the hands of older men and women (Collings, 2009).
Hlupo and Tsikirg2012)as cited in Mugabe&zhingombe and Chinyok@016) describeéthe

effects of child sexual abuse as negatweng to its undesirablempactsonthey oungst er 6 s
social and interpersonal functioninglso, the literature suggests tha¢arners who have
experienced sexual abuseffer psychologically and socially and often expergsevere
disorderqCollings, 2009)

Poverty andhef a mi ldwysdciseconomic status greatijpactthe psychosocial wellbeing

of adolescentExtant literature highlights thaéreis a cleaand strongorrelation between
poverty and lowquality education in South Africa (Romero, Hall, Cluver & Steinert, 2018).
Poor families are more likely to send their children to ppaality schools with either poor or

lack of properinfrastructire andeffectivesupport services. Due ®o ut h  Aistoryiot a 6 s

apartheid, therevalensocioeconomigvoescannot be explained outside of race. Van der Berg



(2008) highlighed that the black South African adolescents, the majofywhom live in
poverty, are six times more likely to repeat grades than white adolescents. Apart from the
underprivileges that these youngsters and their feasibre still subjected tthhe community
contextalongsidethe geographic location.€., risky areas, violencé]lV/ AIDS, drug and
alcohol abuse, teenage pregnancy) of the school also plays a crucial role in the academic
performance, grade progressiand personal development of thedolescents thus,
determining theifuture outcomeg¢Hunter & May, 2003; Inglis & ewis, 2013; Ramulumo &
Pitsoe, 2013)

Adolescence is a critical period for all individuals and profoundly influences how they grow
into adults. The population of adolescents may be classified into two groups; the early
adolescents agedbetweenl0-14 years and the late adolescendgied between 159 years
(UNICEF, 201). Shukla (2010¥tatal that as children growo become adulfshe expectations

from their parents aridr their eldersalsoincreases. Th&ansitionthat happens during this
period is complex and is associated with various psychosocial challenges (Calder & Huda,
2013). Psychosocial challenges are issues related to the psychological and social life of an
individual (Plenty & Mood, 201k Severalaspects have been identified as ttontributory
factors to these challenges, for examplejribeeasing transitional social raleesponsibilities,

peer group relations, healtblated problems, family dimensions and sestoenomic
problems. The adolescentXperiences of thesehallengs play out within the home and
school environmeniConger, Conger & Martin, 201@lenty & Mood, 201k

It has been reported that various stakeholders need to be involved in the process of combating
these challengeandthis includesbut is not limited tohealth and social services professions,
communitiesand governmentAdelman & Taylor, 2012)While the role of communities and
government may be easily identified, the roles of health care and social services professions
are not always clearly identified or seen as important in school settings. School social workers,
school counsellors and educationayg®logistscontinue to bedeployedto many schools

across the worldo improvet he | ear ner s psyc hThosnasc& Lant, wel | |
2007; Protivnak, Mechling & Smrek, 2016). The literature on the involvement of such
professionals in schoois devebping countriess limited (Pawar, 2014Tsui, & Yan, 2010)

Unlike in developed countries, children in developanglemergingcountries are more in need

of counselling services as there are high rates of dropouts, failure rates, teenage ipgegnanc

violence,and theytendto receive less psychological and social support from their families



(Huan et al, 2014). In South Africa, only a few school social workers are deployed to
government schoolgndif they are, theypbecomeresponsible for large numbers sthools
thusmaking it difficult to tackle all psychosocial issues faced by adolescents. Therefore, it is
important to explore those psychosocial challenges that adolescentsterwith particular

focus on the government secondary schools.

1.3 Statement of the Problem and Rationale ostudy

The period of early and late adolescence is marked by numerous challenges related to the
c hi | doé s enmtiogagand sadial developmenthese psychosocial challenges have a
great impact on the overall functioning ascholarlyperformance ofdolescentsin South

Africa, education participation rates by learners are lgh more than 97.8 percent of
childrenaged betweegradeone to grde nine(Statistics South Africa, 2003, 2008 his is

partly because school attendance has been made compitdstingse grades. However, there

is still a growing conceraboutthe high dropout rates post grade rnpogils This implies that

after gradenine, many pupilsare | eavi ng education without obt
(De Witte, Cabus, Thyssen, Groot, & van den Brink, 2013, p.th¢ minimum credential

being a Matric certificate which is obtained upon completion of gi2d# is reported that

high numbers of school dropouts occur in grati@42, resulting in 50 percent of the cohort

from grade 9 being registered for grades 10&h{Hartnack, 2017). These figures, according

to Hartnack (2017)are concerning considering thathe year 2014, approximated$ percent

of learnerdrom the same grade one enrolment cohort made it to Matric.

Owing to several learners dropping owfdre obtaining minimum credentials, this has
exacerbated thieigh rates of unemployment amongst the youwthich has invariablyesuled

in widerracial inequalitien terms ofmatric attainment (Spaull, 28)L This problem of school

dropout has signifiaget and undesirable impacat®t only on the economic productivity of the
country(Gauge, 2015h ut al so on the | earnersd psychosoc
Markussen, 2011).

Furthermore, it has been reported that othetors associated withd o | e sahalrdiopout
include their engagmentin risky behaviours such as the usehafmful substancese(g.,
alcohol, marijuana and tobaccpyematuresexual activities resulting inigh rates oteenage
pregnanies and sometimescontracting sexually transmitteddiseaseslike HIV/AIDS,

engaging and perpetuatingolence & well asinvolvement in toxic social groupamong



othergCarrell & Carrell, 2006; Chetty & Pather, 2015; Gagnon & Mattingly, 2016; Lamb &
Markussen,2011; Monali & Gonzalez, 2012; Pinnock, 2016; Weybright, Caldwell, Xie,
Wegner, & Smith, 2017F ur t her mo r e ,choddiopdutdexisiansare soMmetirmes
influenced by poverty, poor r esourGagnan &at
Mattingly, 2016).

The above discussion providesasos for concern if South Africa wants toculcate
behaviours for good citizenry in its youthgositivelyimpact the functioning of the country.
This researchvasundertaken to portray the challengasdd by adolescents in government
secondary schosthrough exploring their experiences gpecificpsychosocial challenges. In
addition, it was conductedo investigate factors that contribute tieese challengeand
determinethe type of support that iavailable in schools for adolescents in government

secondary schosto help relevant stakeholders in taking corrective action, if necessary.

It is alsohoped thathe findings ofthis studywill help inraisngawar eness about |

psychosocial challenges in schools in Johannesturther contribute to the body of
knowledge about psychosocial challengegerienced by pupils, particularly in public schools
meaningfully influence theexisting proceduresdesigned to proffersupport servicesto
adolescentsand help in devising or improving existing schoptogrammesthat seek to
constructively address the psychosocial challetiggdearners might be experiencing.

1.4ResearchQuestions

1. What are the psyclsocial challenges experienced by secondary school learners in

South African government schools in Johannesburg?

2. Wh at are teachersé perceptions leamesbow

performance?
3. How do school social workers think psychososigbport services should be rendered

to secondary school learners?

1.5Research Aims and Objectives
The aims of the studyeretwo-fold:
1. To explore the psychosocial challenges experienced by grad2 [Earners in two

Johannesburg governmesahools.



2. To explore the perceptions of teachers and social workers on how psychosocial
challenges and psychosocial support services can influence egedormance and

wellbeing.

The objectives of the study were

1. To comprehend the psychosocial challenges experienced by grade 10 to 12 learners in two
Johannesburg government schools.

2. To explore the perceptions of grade-1® learners about the factors contributing to the
psychosocial challenges they are experiencing

3. To find out how grade Q2 learners perceive the psychosocial support services available
at their schools.

4. To explore the perceptions of teachers on how psychosocial challenges affect gtade 10
|l earnersd performance.

5. To explore the views of socialorkers on how psychosocial support can be rendered to
grade 1612 learners in government schools in the South of Johannesburg.

6. To recommend practical guidelines for teachers and social workers to assist government
secondary school learners in dealinghwisychosocial challenges.

1.6 Relevance of theStudy to Basic Education Department and Department of Social

Development

This researchstudy was deemedelevant to the Department of Basic Education and

Department of Social Developmeas it sought to raise awarenesSout psychosocial

challengedaced by learnensi governmenschoolsn South Africa, witha particular focusn

Johannesbur@ hrough this studypsychosocial challenges faced by learmegseoutlined and

an understandingf ther causesand effectswas provided. Such informatiowas deemed

essentiaparticularly- to education policymakers, principals, teachers, school social workers

and allthe other stakeholdsinvolved in the upbringing of a child while at schodareness

of theinformation on psychosocial challenges of learners in grad&® Wil possibly lead to

strengthening oimplementation of better support servides learners reinforcementor

formuatonofnew projects that will contri bvhiee to

simultaneouslynfluendng the existing procedures learnefrelatedsupport services.

1.7 Brief Description of M ethodology andM ethods of theStudy
This study made use afqualitative research approach ancexploratory research desigime

study was conducted itihe south of Johannesburg in two schodlsat belong toGauteng



DepartmenDistrict 11. A sample o2 learners in grades -2, 3 teaches and 3 school social
workers were selectedsing purposive samplingA structured openended survey was
developedind given to learners to complsthile semistructured interview guides were used
to directthe telephonicinterviews(due to Covid 19 lockalwn restrictionswith teachers and
school social workersTo stay within the stipulated Covid 19 restrictions, the structoped
endedsurveyswere given to teachers who in tunanded themout to learnersvho were
interested in participating ithis researchAfter completingthe openended surveydearners
took screenshots of their responses and sent them to the reséaffoberall the responses
were collatedthe researcher transcribtite responses from teleptio interviews Thereafter,

it became possible to analyse tlaadrom all participants using thematmalysis.

1.8 Limitations of the Study
1. Research design: owing to the shortcomings of the chosen research method and
sampling technique, it was not possible to generalise the findings of this study to other
similar research contexts.
2. Sample: only three teachers from School 1 participatéteimesearch study.
3. Research data collection method: most learners from school 2 left some questions

unanswered.

1.9 Definition of Concepts

1.9.1Adolescence

Adolescence is a period in life when a person is no longer a child, but not yet an adult and
progressing to become one that is characterized by physical and psychological development
and independence from parents and caregi{nigio, Gabbatore, Tirassa, & Bosco, 2015;
Casey, Duhoux, & Cohen, 2010; Timalsina, Kafle, & Timalsina, 2018)

1.9.2Barriersto learning

Barriersto learningdenote theextrinsic problemsthat are encounteredithin the education
system as a whole andthin the learningenvironmenttogether withthe intrinsic difficulties
that occur within the learnerg/hich ultimately preventstheir access to learning and learner
developmen{The Edweation Information Standards, 2010)

1.9.3Government secondary school
This is apublic secondary school tharovidesschoolingto learnerdrom grade8-12, with
instructions being more organised strictly along subject lines and is managed directly

indirectly bythe Department of Education, or a governing board appointeddgyovernment



or elected by public citizens (Department of Basic Education, 20HLD, 2012;The

Education Information Standards, 2010)

1.9.4Learner

In light of thisstudy, alearner is any person between the agespproximately between the
ages offifteen and nineteen yearsbtainingeducation oiis obliged toobtain schoolingin
terms of the South African Schools Act 84 of 19B@publicof South Africa, 1996)

1.9.5Psychosocial

Psychosocial refers to the influence and interrelations between the psychology of a person and
the social factors and behavioykdzzotto, de Oliveira, Kis, Cordeiro, & Buchain, 2013;

Taylor & McAvoy, 2015; SingiManoux, 2003; Guyon, Falissard, & Kop, 2017)

1.9.6School social worker

School social workers are trained professionals working in school systems to provide critically
important serviceselated to the psychosocial wékingof learnergo enhance and improve
their emotional wetbeing and their academic performariCenstable, 2008; Finiga@arr &

Shaia, 2018; National Association of School Social Workers, 2010)

1.9.7Teacher
Also referred to aaneducator, is any person wirapartsknowledge tdearners or provides

professiomal educational services aschool leve(Republic of South Africa, 1998)

1.10The arganisation of the research report

This researcheportwasstructurednto 5 inter-relatedchapters which focesion thedifferent
proceses of the researchto ultimately answer the research questions that underpinned this
study.

Chapter lintroduced this study by outlinintpe background and statement of the problem,
together with the rationale dahis study. Thereafter,Chapter 2outlined the theoretical
grounding of this studwhile simultaneously providing a detailed account of relatechture

on psychosocial challenges experienceddiylescents a school settingChapter 2liscussed

the methodologyhat befittedhis studywhich essentially outlined that this study employed an
interpretive paradigm and subjective ontology that was aligned to the qualitative technique.
The methodology of this study further specified that amaability purposive sampling was
used in this study and data was collected througbenended survey structured as written
interviewsthat werecomplemented by serstructured telephonic interviews. It is worth noting

that after all interview transcripts were done, the gathered data was analysed through a close



examination of the common themes, patterns, topics, ideas that came up repeatedly from
different respondentChapter 4was reserved for thpreserdition and discusgn of the
research findinggom thematic analysigzinally, Chapter &£oncluded this study by discussing

the findings from this research and putting everything into contektlewnoting the

contributions, recommendations, limitatioaad directions for future research endeavours.

1.11 Summary of Chapter

Thischaptemprovided a background dfis studyby highlighting that adolescence is a complex
stage where learners exp@e various psychosocial challengeBhese psychosocial
challenges may be caused by experiences that leandue(e.g., poverty, sexual abuse)
from theirvaried environmerg. Extant literature suggests thiiere is little involvement of
health care wdkers and social services workers in schopksticularly indevelopingand
emergingcountriesFrom aSouth African perspectiveevidence exists to justify thitere is a
shortage of school social workethat render valuable services to learners, and, this
unfortunately hasresulted in manyearnerdailing to receive the mueheededsychological

and social support. The problem statenremealed that there exists a gaghaliterature on
psychosociathallenges that young adults face and this further provided the rationale of this
study as it sought to fill the lacuna that exists within the extant literature by contributing
meaningfully to both theory and practice. From the purpose of this stuelyedearch
guestions, main aims and objectives of the study derieed and linked to the justification of
this study therelevance of the study tbhe Department of Basic Educati@md Department of
Social Developmenwas also outlinedThis chapter wasoncluded by providing a higlevel
outline of the description of metology and methods used, limitations of the study and the
conceptghat wereutilised during the researchhe following chapteoutlines the theoretical
frameworkthat underpinned thistudyas well as the review of tHeeraturerelevant tothis

study.



CHAPTER TWO: THEORETICAL FRAMEWORK AND LITERATURE REVIEW
2.1 Introduction
This chapter discusses the theoretical framewbak guided this researclHi.e., Resilience
theory as explained by Van Bre@d2018) and Ungar(2015, 2019) and reviews various
perspectiveson adolescece literature and related psychosocialaspects The theoretical
frameworkthat grounded this studyffers a meaningfulunderstandingf how learners, or
rather adolescentsespondto advesities that they encountethrough differentrecovery
mechanismshat promote individual welbbeing and mental healtike resilience.The review
of literature will present current knovdge on theconcept of adolescencand provide
substantive findings from previous scholars together with their theoretical and methodological
contributions to this topic. T$ section will be complemented lgy discussion on various
psychosocial challenggsacticallyfaced by secondary schegbing learners. In this chapter,
attention is also drawn theliterature on the South African education system, the psychosocial
support services available to support sckhgmhg learnersas well aghe role of schol social
workers Moreover, this study will explicatsome of the relevant legislation related to
adolescents and their educational rights

2.2ResilienceTheory

The Resilience theoryas conceptualised by Garmga®73)as a strengtfiocused approach
or conceptual framework that seeksitmerstanchow somepeoplesurvive, recover, and even
thrive afterexperiencing adverse situat{gh Other schtars have opined thatiman resilience

is the capacity for biopsychosoksystems to navigate to the necessary resour@way that
inculcates andustais positiveindividualfunctionng under stredsl situationsand adversies
(e.g., Ungar2015, 2019) This implies that theResilience theorys essentially about the
medating processes that enable the biopsychosocial systems to achiewthbettxpected
outcomes in the wake of adversifyan Breda, 2018)While individuals try to achieve a
desirable outcome, Van Breda (3) explaired that at the heart dResilience theory is the
resilience process that mediates between the ficems:adversity, outcome and process. This
resilience process is similar to Ungars (2@18)ree dimensions of studies of resilience which
include risks eposure, desired outcomes and the promotive and protective factors and

processes (PPFP).
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Figure I Three Dimensios of Resilience

In light of youngstersresilience should not be limited to personal invulnerability to respond to
the stressors or riskposure butmust also includa n i n d iandithd capatit§ dfis or

her social and physical ecologigs meaningfully stimulatetheir culturally boundcoping
strategieqUngar, 2015) Resilience theory urges that the social and physical ecologies are
important in the development of a child as these can either threaten their development or be
the source otheir capacity to deal witeeveraldiversities(Ungar, 2015) Stressorand rik
exposuredccur at multidimensiond¢velsand ecological levsl(i.e., biosystem, microsystem,
mesosystem, exosystermacrosystem and chronosystenThe biosystem involves the
biological traits factors and traits that influence cognitive, emotional lyslqal functioning,

the microsystenrelates tothe interaction between the children and their family members,
social groups and other support gro(@sonfenbrenner, 1992; Ungar, 201thle mesosystem
involves interaction supportive structures such as gbeial serviceschild health care and
educationcan act as coping mechanisfos stressors/ adversitjhe exosystenrelated to the

social processes that have the potential to shape the microsystem and mesda#stertie
macrosystenrelated tothe lager community that creates favourable conditions for the
development of a child such as values, belief systems and social policies (Bronfenbrenner,
1992; Ungar, 2011), and the chronosysiermvolvesthe sociehistorical period the stress is
being experienced and the childbdés devel opme
theorywas deemedppropriateo act as a foundation upon which this study was bwihg

to its ability to providea betterunderstanding of how children achiedesiredoutcomes in the

wake ofchallenges and stressors otctg at the different ecologicalnd bigsychosocial

levels Furthermore, it offers a guideline on htvesedifferentalreadymentioned ecological
andbiopsychosocial systems involved in the development of a child can act as stressors and

source for effectivelyresponding texperienced challengestrains or tensions
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2.3 AdolescenceConceptualisingadolescence ands theories
Adolescence was firstigneered by the theoristall (1904)who first definedit as aunique

stage of development, charactedsperiod o f hei ght ened, ttasitnvolvesn an d

constantconflict, mood changes as well dsk-taking behaviar. He further indicated tha
adolescets tendto question and contradipeople around them due titeeir mood disruptions
and highpropensityfor antisocialand reckless behaviour (Arngt©99. Hal (1904)surmised
that behaviours associated with this stage are rsalei.e.,they are, to a large extent,
experiencd by all youth acrosglifferent cultures and demographicExtant literature has
further added to this initial conceptualisation by highlighting tlielescence is the period
from the ags of 10 to 19 yees, whereby the transition from childhood to adulthamxturs
(Pandey & Agarwal, 2013; Timalsina, Kafle & Timalsina, 20I8)is period is marked by

tremendous pace in growth and chairgphysical,emotional,and cognitive developmerit.

has been repted in previous studies thattled o | e s c e nt s éappreximnptelyl.2 t i o n

billion in the world, which equates to roughl§6 per cent of theotal world population
(UNICEF, 2017).Existing evidence suggests thétloat 12 billion, 90percent of adolescents
reside in developing countries (UNICEF, 2D1Statistics South Africa (2018) reported that
adolescents make up.b5&ercent of the South African population, with most of thesidng

in the Eastern Cape, Limpopo and KwaZulu NaBduteng and Western Cape were reported
to have the lowest number of adolescqragly because most of these youngsters still live
under the watchful eye of their pareritsn rural areas of the countryrhe majority of
adolescentsvere reportedamongst e Black Africans(19.3 %) andColoured (18%) racial
groups,while Indian (14 %) andWhite (12%) racial groupsrepresentethe lowesftfigure of
adolescents (Statistics South Afrief18).The fact that the majority of the youngsters are
Black Africans can be explained by the prevailing demographic distribution of the

countryds population, which is | argely

Adolescence isilso a period that isharacterisedby biological changes associated with the
process of pubertwhich essentiallyelates toa time of significant physical, psychological
and emotional changes fgoung peoplan their journey to adulthood (Murdoch Childrens
Research Institute, 2013Pubety occurs from the ge of around10 yearsand continues
throughto adolescence. Its onset is influenced by biological traits, genetics, nytation
social factoramong others and ifgocess is triggered by the different hormones that evolve

to ensure reproduction and parenting success. Besides bodily chaages(2011)arguel
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that human beirgarealso culturabeings, meaning that aflacetsof human life aréenfusedin

social context factors like social influence, social identity, social representation that creates
meaning to individualsThe combination of the biological changes and sasigificance
associated witlthe process gbuberty make# importantfor adolescents tillow the right
paththat is socially acceptedherefore, irough social meaning, the youdarnand become
conversant about the widelcceptable behaviours in their societiesavoid social censure
(i.,e., when they go against social values) agb circumvent and effects of cognitive
dissonance (i.e., thoughts or beliefs that are inconsistent with that of the society)

Adolescence igescribedn three differenstagesearly, middle,and late adolescen{&arrett

& Eccles, 200% During all hese stages, adolescents experience some form of devel@sment

they continue to discover their own identity while progressively learning to become abalts

focusof this study wadglirectedprimarily to the middle and late adolescence stagéhese

stages were deemed to benportantby (Zarrett & Eccles, 2006 f or setting t he
continued development through the life span as individuals begin to make choices and engage
in a variety of activities t(pa3) Tharelaveibeeh | uent
inconsistent submissions from previous scholars on the age ranges that denote the adolescence
period, for exampleWorld Health Organisation defined adolescergsndividuals in the 20

19 years aggroup (Dick & Ferguson, 2015)while Erikson (1968)argued thatdolescence

period ranges from 13 to 18 years of .agekson (1968) further defindatlis stage as identity

versus role confusioastheadolescets arefaced with tasks of developing their sense of-self
continuity inclusiwe of thinking about their future occupati@unkel & Sefcek, 2009; Erikson,

1968) I n addition, this incl ude sandhdwdogevelop o ne 0 s
into an appropriate sex rol&uccess in identity formation results in psychosatr@ngth of

fidelity, which is commitment and acceptance of gBlfinkel & Sefcek, 2009)Failure to

develop selidentity may lead to role confusipnndividual frustration and feelings of

incompleteness.

Rousseau (1) suggestdthat during the period of adolescenesnagerseed guidancand
safety as their ultimate focusrests solelyon identity development, sociatoncerns,and
morality. Chang in humour, frequent angéo,having a constantly agitatednd coupled with
unmanageable behaviours are some of the other characteristics of this transitional period

(Rousseau, 2010). Unlike Rouss€2010, whose description of adolescence captured the
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physical, social, emotional and physiological changes and experiences of adolescents, Freud
(1958) focused on the development of the adolescents from a psychosexual perception.
Applicable totheadolescentarethe latency and genital stegg&he latency stage occurs during

the middle and late adolescenmaiodsand involveshiddensexual urgesdirecting attention

to recreation, school and social relationships, behawviagally in the society, continuously
forming a bond with parents and peersjaleping a sense of competence and wanting to excel.
While the genital stage is marked by complexities in sexual urges, creathdisplaying

sexual bonds with the opposiéand sometimesvith samesex outside their familieg.e.,
youngsters start to givcues about their sexual orientatiosgcialisation, vocational planning

and preparatiofRousseau, 2010)

Neto (2015kuggestdthat selfactualisatio{when a person strives to reach his full potential)

may be responsible for the variance among i
(Mertens, Anfara, & Caskey, 2007) Dr awi ng from Mas| wawidus hi er
lower-orderneedgq(i.e., physiological, safety, love arteelonging and selésteem needs) must

be metbefore an individual casuccessfully achievhis or herself-actualisatiomeeds (i.e.,
higherorder needs)Maslow, 1954. It is unlikely thata teenagemay achieve their full

potential if these basic needs are not met, and when met, adolescents make the most of their
abilities by embracingeality, while simultaneouslyenjoying solving problemsand judging

without having preconceived notior(®aslow, 1954; Mertens, Anfara & Caskey, 2007)

2.4The psychosocial issues faced by secondary school learners

Extant literature suggests like timain psychosocial issues experienceddylescetsinclude,

but are notlimited to, sexual behaviours, poverty, substance use and abuse, mental health
challenges, crime anoullying andviolence in school¢e.g.,Phelan,Yu & Davidson,1994
Timalsina,Kafle & Timalsina,2018. These issues will be discussed in detail in tke SUB

section.

2.4.1Sexuabehaviours

Sexual behaviar incorporatesll activitiesdone togratifya p e rsexwahnéesi€Chawla &
Sarkar,2019. Sexual behaviors have been studied in the context of sexual praclikes
masturbation sexual romantic relationships, sexually transmitteddiseases(STDs) and
infections (STIs), reproductive health, and contraceptiq®chuster, Mermelstein &

Wakschlag 2013) A study conductedn Swedeninvestigated thelevelopment of seality
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during early and late adolescerarel submittethat both girls and boys became sexually active
during adolescencgHolmberg& Hellberg, 2005. Part of the results indicated that from the
ages of 13 to 15 years, boys and girls had reimarperienes while betweethe ages 016

and 18themajority of the girls reported having had sexual intercourse. About 8% of the older
girls fell pregnant while in senior secondary school. Teenage sexual behavioussaltg
accounted for througfactors likehormonal behaviours, brain physiology, sexual preference
and psychosocial factors such as the use of alcohol, engaging in risky behavreatiag
problems inschool (e.g., bullying others)and being involved inprematureromantic

relationships (Pringlet al., 2017).

Risky sexual behaviour among teenagers has led to a rise in teenage pregnancy across the
globe. According to thetatistics presented by th¢orld Health Organisatiom 2014, about

16 million girls agedbetween 15 and 19 years aapproxmatelyone million girls younger

than 15 years give birth every yeaignalling the prevalence of overly hasty sexual
relationships amongst youngstelrs.South Africa the statistics indicatkthat between 65%

and 71% of the pregnancies amongst the yaurth unplanned. The number of teenage
pregnancies accounted for over the past years, between 2011 and 2013, seems to be increasing
as compared to thatatistics recorded in the early 20@Maharaj, Kaufman, & Richter, 2000

Grant & Hallman, 2008)In a report given by Statistics South Africa (2Q1&8 cited in
Ngunyuluetal (2016) it was found that Athe number of
Africa increased from 68 000 in 2011, 81 000 in 2012 t0 99 0Q0AN1 3 6  (With the8e4 3 ) .
continuously skyrocketingumbers, it is clear that teenage preghaneysscialissue,and its

impacts are felt not only on the developnastide of the youthas well astheir families and
communities but also on tls®cial economy of a countat large

There seems to becansistent positiveeend between the relationship thta¢ youth havewith

their academicsand their sexual activenegPringle et al., 2017)Panday et al(2009)

established that this relationglcouldi nf |l uence t he yout Huitleer sexua
argued that whegoungstersare feelinga strong connectioto their schooing and perform

well, they are less likely to fall pregnarfPanday et al, 2009)In contrast, school
accomplishmet, aademic achievement amgpleaterambitionsfor education offer incentives

for adolescentso avoidengaging in sexual activities that are more likely to result in their
pregnancy (Kirby, 2002; Santelli, Lowry, Brener & Robin 2008)study conducted by

Santelli et al (2000n the United Statesought to determine thessociatiorbetweensexual
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behaviouro n i n d isecioaetana@micstatusd established strong link between youth
pregnancy and poverty. Higher numbers of teenaggnanesoccurred amongst poor young
women, as compared to highacome young womerhis further highlights that poverty can

be a strong predictor of premature and risky sexual behaviours amongst adolescents.

2.4.2Poverty

Poverty is a globaksue and extreme poverty is a worldwide health problemrli\Health
Organisation2000).The extantiteraturedoes not provide aniform definition of this concept

and its multidimensionality has also resultedeweralconceptualisatiogaround thisvariable

(Von Maltzahn, 2006)While some take an inconimased definition, others define and describe
poverty through the lenses of circumstances of hardship or community disadJ@#sigé,
DiMicco, Myers & Sheppard, 2009For this research study, pty is described as social
exclusion, vulnerability, lack of satisfaction of basic needs, relative deprivation,
marginalisation and low incom@®on Maltzahn, 2006Williams, 2015. The current poverty
numbers in South Africandicatethat the nation is still battling with the issue of poveaityl
over half of South Af r iabjextpovertynndmlieol desdla/sgns ( 55 .
of an unequal societfStatistics South Afca, 2014/15)These imbalances have largely been
attributed to the aftermaths of apartheid that still haunts many of the citizens from previously
disadvantaged backgrou(leibbrandt et al2010. Staistics South Africa (2020) indicates
that62.1 % ofchildren in South Africaare multidimensionally par with 67 % of children
currently living inincomepoor families.These statistics are slightly different to those that
were recorded in 20which were65%and showed thahec h i | daougehold sncomeras

less than R1138 per month and only 30% of the children lived in a household where adults
were unemploye¢Hall, Richter, & Lake, 2018)Also, South African households exhibit how
unequal the South Africasociety is by indicating that only 25% of the children lived in nuclear
families, 62% in extended family arrangements, 10% in a speaylent household and 2% lived

with unrelated membe(Statistics South Africa, 2016)

Living in poverty particularlyharms the development of a child/an der Berg, Taylor,
Gustafsson, SpaukhndArmstrong (2011 jighlightedthatpoorer children enter school with a
cognitive disadvantage because they lack access to the resources ardiatithatchildren
from elite familiesenjoy.While young children living in poverty may struggle with readiness

for school and lack social skills, adolescents often achieve lower educational outcomes as they
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struggle owing to being engulfed by social wodike poverty, which significantly and
negatively impactheir schohrly activities (Ferguson, Bovaird & Mueller, 2007; Williams,

2015) The risk factors resulting from poverty also include social and emotional challenges,
acute and chronic stressdegk ofcognitivestimulationandthe prevalence of immenkealth

and safetyssueqWilliams, 2015)Baseda Jensends cat egshatappp f pove
to the context of South African familiesd seemingly affects theell-being of the adolescents

are: generational poverty, absolup®verty,and relative povertyJensen, 2009) Statistics

South Africa, 2014/15)Generational poverty refers to poverty that is passed from one
generation to anothde.g., the one that is a result of apartheabsolute poverty refers to

scarcity or laclof shelter, running water and foadhiler el at i ve poverty refe
income not being sufficient to meet the average standard of ligergsen, 2009 herefore,

poverty impacts the functioning and developmerstabiootgoing adolescents and makes them

morevulnerable tdailure in achieving the criticatlevelopmersl processes

2.4.3Substance use and abuse

The issue of substance use is complex and poses a worldwide threat especially amongst young
people (Olawolelsaac, Ogundipe, Amoo, & Adeloye, 2018; Zastrow, Kikshman, &
Hessenauer, 2019%iven that adolescence is marked by engagement in risky belrsasid
heightened motivation to obtain arousal from rew@kitsck, Minnes & Alberts, 2017}he use

of substances is high amongst adolescents. Literature indicates that substance use may lead to
poor health, negative social consequences, and is assowiditedepression, personality
disorders, unplanned sexual activities and involvement in ¢iMobasoa & Mokoena, 2017;

Nock, Minnes & Alberts, 2017; Tshitangano & Tosin, 20¥6¥tudy done in Canada in 2008

and 2009 showed that 228 of the pupil populatin between gradelO to 12 had used heroin

while in South Africa the numbers were @& (Tshitangano & Tosin, 2016)n a study
conducted in 2010 in the United States of America, it was discovered thatdf.8he youth

had used heroin in their lifetim&iited Nations, 2011). In southern Africa and Sdharan

Africa, it has been reported that there is a growing numbgreofise otobacco, heroin and

alcohol intake among adolesce(fMawolelsaac, Ogundipe, Amoo, & Adeloye, 2018
Substance abuse amongst the youth in South African urban areas is higher than that of those in

rural areas (Peltzer, Ramlagan, Johnson & PhasMafaya, 2010). A study conducted in

Durban and Cape Town investigated the predictors of drug usegayoang people revealed
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that teenagers were more likely to use drugs during their late adolescend@stagePahl,
Morojele, & Brook, 2006) The same study established that this high usage of drugs was
skewed to male adddeents, who had experienced greater discrimination from their
communities while others were more prone to experiencing greater intrapersonal distress such
as depressive moods. In another study that focused on adolescents in Cape Town, it was found
that theuse of alcohol and tobacco was more prevalent amongst the Coloured population than

Black or White populationfAmoateng, Barber, & Erickson, 2006)

In South Africa, there hae beenseveralf act or s t hat are presumed
desire to use different substances and these might be structural injustices including race,
economic status and gender discrimination; peer influences like pressure among adolescents
and fears of beingejected if they resist taking drugs; family influences like parental use of
substances and dysfunctional families; personal characteristics like unresolved personal issues
as a result of traumatic losses, and poor coping skills in response to powerfidnenoot
psychological problems among oth@$umalo, 2016; Mohasoa & Mokoena, 2017; Zastrow,
Kirst-Ashman, & Hessenauer, 2019he use of substances amongst South African adolescents

is cause for concern gim that substance use contributes negatively to their development; both

socially and mentally.

2.4.4Mental health challenges amongst adolescents

Adolescents experience numerous biological, cognitive, physiological, psychological,
emotional, and sociahanges. Not only do these changes impact how they interact with others

in their social environment, but it also affects their health and-begtlg. Therefore, it is
inevitable that some adolescents would experience mental health problems such asrahxiety a
depressive disorders during adolescefWerld Health Organisation, 2012The literature

argues that the period of late adolescence to2@&lis marked by higher rates of major
depressionCopeland et al, 2014; Ford, Goodman & Meltzer, 20R8inherz,Paradis &
Giaconia, 2003).Nzeadibe, Igboeliand Ajoero (2018) stated that the individuals that
experience depression disorders or other forms of mental health challenges during the stage of

adolescence often endure the same problems in their adulthood.

A Canadian study that was conducted to determine the predictors of major depression during

childhood and adolescence to identify their impact on the transition to adulthood indicated that
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Amaj or depression occurring potentiatohresultingian si t i
chronicity and impaired functioning | ater
Furthermore, 23.26 of the participants in the same study experienced major depression during
their transition to adulthood and the predistof later depression in the mafs were found

to be related to their past experiences of substance abuse disorders, family history of
depression, family composition and childhood family environments that were regarded as
violent or lacked cohesivene3serefore, it is evident that the occurrence of depression and/or
other mental healthelated disorders amongst adolescents remains a strong predictor of mental
health challenges and problems they face in their adulthood. In South Africa, the South African
Stress and Health study indicated that approximately 20% of the youth suffer from depression

and stresselated conditions every ye@zeadibe, Igboeli & Ajoer02018)

2.4.5Crime and violence in schools

School violence may be described as playgrdigids, vandalism and shooting among others
(Meyer, 200%; as the exercise of power over others in the school setting (i.e., bullying) and
the use of intentional physical and Aoimysical act which results in physical or ngohysical

pain to other peoplehile they are within the school premises (e.g., harassr{@rdajvage,
2008;Prinsloo & Neser, 2007)n the United States, the Secret Service and the US Department
of Education (Dumitriu, 2013Paolini, 2015)reported that school violence, in the form of
school shootingwas rife, and the perpetrators ranged between the ages of 11 to 21 years. It
was found that adolescents were responsible for the school shooting and were predominantly
white males and a few white women, while %lwere foreign studen{®umitriu, 2013) In

India, a study on child abuse indicated tha®4bf the learner participants between the ages

of 5 to 17 years had been beaten by the educators while 4% of those aged between 18 to 24
years reported that they had been sexually assaulted by the ed(Raliors, 2017)

Schml violence has become part of our everyday life; it is widespread and is caused by many
different factors ranging from soegconomic factors, intolerance, absence of teachers,
exposure to violent media, overcrowding, discrimination, violence in comresiétc.
(Davids & Waghid, 2016)In a study conducted in South Africa by Burt@®08) it was
discovered that 1.8 million pupils between gisttheee and twelve had experienced some form

of violence, which included being asdtad, robbed and/or being sexually violated while in the

school premises.
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2.4.6Bullying in schools

Bullying, as Nansel et al. (2001) note, is when certain individuals seek to intimidate, harm or
coerce other people whom they perceive as vulnerable amfden recognised as a serious
problem that affects the webeing and the social functioning of schaualing children and
adolescents. The definition of bullying is commonly agreed upon in literature and captures the
following: it is a behaviour that isontinuous or repetitive, it may be verbal or physical, it is
done with the intent of causing psychological, emotional, and physical harm, and is usually
between 2 or more people in which there are power dynamics with some individuals having
more power tha others (Liang, Flisher & Lombard, 2007; Nansel et al, 2001). Conflict and
harassment within the vicinity of the school are not news to literature, but lately, it seems to
pose a great threat to the development of children and adolescents (e.g., labng0&x7).

Naveed et al (2019) conducted a study examining the association of bullying experiences with
depressive symptoms and psychosocial functioning among children and adolescents in rural
Pakistan. This study revealed that both the victims and patpest of bullying experienced
adverse psychological, emotional, and social consequences of the behaviour. Through various
methods of data collection, it was found that the common perpetrators of bullying were girls.
Existing evidence shows thattheef,ectof bul |l yi ng encompass nddi st
functioning in the area of schools, relationship with friends, family bonding and participation
in | ei sur éNawedeatalt 2000,ipt3) e s 0

Within the South African context, morethanome | | i on | earners i n the
experienced some form of violence (including bullying) towards them in 2B0&on &

Leoschut, 2013). While in 2012 a study on bullying in secondary schools indicated that about

34% of 3371 learners were victimibullying (Unisa Bureau of Market Resear@912). Some

of the forms of bullying that learners professed to have experienced idctmdetional

bullying and cyberbullying and being victimised physically. In all these acts of bullying, most

of them werdound to have transpired within the school vicinities, in class or after class. The
statistics on bullying do not seem to have declined as more and more cases ofetatembl

violence, which includes bullying and harassment, are always being reportitfenant

media platforms (for example, Govender, 2021; Mayeza, 2021; Sain, 2021).
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2.5South African Education System

The South African nation is known for its diverse ethnic, racial and language groups and also
for its unpleasant history tied to AparitheThe apartheid system that "was designed to enforce
racially-based inequality in spatial, social and economic tefis! & Binns, 1999, p. 119)

ended at the birth of a new dispensation in 1994, whichspaarheaded by the African
National Congress. Before 1994, separate educational institutions provided education based on
racial grounds and education administration was managed by different departments. One of the
features of the apartheid education sysitertuded Bantu education. It was an inferior system
meant for Black people. Bantu education schools werebladget institutions with large class

sizes, high failure rates, lack of proper school resources, and high numbers of untrained/
gualified teacheréEnslin & Shirley, 1998; Nel & Binns, 1999; Engelbrecht, 2006; Chisholm,
2012)

The current education system is regulated, managed, and monitored by The Department of
Basic Education (DBE) which evsees all schools from Grade R to Grade 12. The DBE aims

to develop, maintain, and support a South African school education system and align it with
current worldclass standardJipane & Lentsoane, 2018)iterature shows that there are two
types of pubc-school systems in South Africa; the smaller and better performing system which
accommodates the wealthiest-20 % of the exceptional pupils as well as the larger and
underperforming system which accommodates thé0rSo of the South African pupil
geneation (Spaull, 2013) The differences between these systems lie in their geographical
location, language, and soegonomic status of the school among others. For instance, a study
conducted in 2007 revealed that grade timagils from formesfWhite schools scored higher

on the same test than grade 5 pupils from forBiack schools, thus indicating the inequalities

in the education provided in these different schooling sys{&@paull, 2013) Othe issues

noted in the South African education system include; high expenditure on the education budget,
yearly low exam results, absenteeism, failure to improve the standard of teaching and learning,
poor quality of education, low moral values, lack otghine, high rates of violence in schools,

poor performance in Maths and Literacy, overcrowded classrooms with unfair téacher
learner ratios and high dropout raté@OE, 20092010; Maddock & Maroun, 2018;
Modisaotsile, 2012; Mouton, Louw, & Strydom,1Z) Singh, 2016)

Additional to the two types of schools in the South African education system, there is also the

quintile ranking of schools. Through the National Norms and Standards of School Funding
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(NNSSF)(Republic of South Africa, 2012¥5chools are ramklinto one of fivequintilesand

equity funding is provided based on their quintiles. These raskemg@ based on the
communitys circumstances of unemployment and literacy rates. The logic behind this is that
schoos located in poor communities or lowerigtiles (1 to 3; no fees) should receive more
financial support from the state as compared to sshaalealthier communities or upper
rankings (4 and 5; fepaying). van Dyk and White (2019) found that the implementation of
the quintile ranking has noebn effective as it has been found that school funding is inadequate
and unfair, which has implicationsrfthe schools' maintenance, learning and teaching. If
anything, this quintile ranking system has continued to contriloutee economic disparities
between the rich and poor, and additionally, contribute to the unequal educational opportunities
amongst lte different learners and schools in different socioeconomic backgrounds (Spaull,
2015). Though such a system is a helpful tool for funding purpddpsfu (2015 alludes to

that as it does not improve the learners' achievements.

2.6 Psychosocial support services in schools

2.6.1 Definition of psychosocial support

Psychosoci al S uppor tprocesss of faalitaing rresiiencet withina s A
individuals families and  communities Throughr e s pect i ng indi vi di
communitie®independencalignity and coping mechanismssychosocial support promotes

the restoration of social cohesion and infrastructurel Chr i st e n-40¢ rsucce8sl0 8, p .
management of the abovementioned psychosocial challenges depends on the physical,
cognitive, and psychosocial assets of the learner as well as the social support available and the

developmental settings in whithe learner can explore and interact with these challenges.

In response to these challenges faced by learners, providing psychosocial support and care to
them is important to safeguard their rights and wellbeing and enable them to attain age
appropriatadevelopmental task®tinda, Maree, Mpofu, & Seec, 2018sychosocial support
approaches are more suited for strengthening resilience, using local capacities, and promoting
coping and positive development amongst adoles¢@taiingly, 2017). This form of support

is best utilised by school social workers working in the field of education. Psychosocial support
consists of various care and support interventions that include relevant stakeholders involved
in the child's life. Sme of these stakeholders include caregivers, family members, friends,

neighbours, teachers, health care workers, and community members.
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All schools have the responsibility to promote and ensure effective learning by creating a
conducive and supportive ledng environment for learners to feel appreciated, get taught a
relevant curriculum through effective teaching strategies that complement learners'
development e.g., personalised teaching techniques that seek to understand the uniqueness of
every learne(Bojuwoye, Moletsane, Stofile, Moolla & Sylvester, 201Fhis implies that

there needs to be various support structures in place to ensure that learners are supported
through their learning and that teachers too are supported through enhancing thesegrote
teaching (e.g., by ensuring that they receive adequate). The Department of Education highlights
that proper educational support structures need to be strengthened and placed at the centre of
teaching and learning to address the challenges of tepahid barriers to learning. This is

likely to result in effective teaching that will enhance learners' academic performance, and their
social and psychological wdbeing (Bojuwoye, Moletsane, Stofile, Moolla & Sylvester,
2014).

2.6.2Schoolbased supprt: Intervention programmes

Mental health conditions and challenges have a significant adverse impact on the school, social
and family functioning antendto increase the risk of suicide and substance use in adolescence
(Lander, Howsare & Byrne, 201BtcKeague et al, 2018). Therefore, there is a need to improve
childrends ment al heal th and experiences whi
responding to this is through intervention and prevention programmes (McKeague et al, 2018;
Stallardset al, 2014). Stallard et al (2013gsearchedhe United Kingdomthe anxiety
prevention programmes meant to improve children and adolsséesitience. The results of

this study were positive and indicated the need to have such programmes to helg.|€&ar

such programmes to be successful and to have an effect on the learners and their mental health
issues, they depend on how they are provided and delivered (individually or universally across
the school) and who delivers them (teachers or thetheadé workers). Universal programmes

are costefficient, less stigmatising, fit better with the complex school timetables and serve as

a primary intervention as compared to individually targeted programmes (Stallards et al, 2014).
However, they may not gid the same effect as individually targeted programmes engenders
better response to the challenges that a child is experiencing. Health care workers, in this
regard, would include a school social worker, or educational psychologists, or school

counsellos in a bid to fast track response and resolution of challenges faced by learners.

22



According toCalear and Christensen, (201B%alth care workers tend to be more efficient

than trained school staff members in delivering depressiated prevention progmmes.

2.6.3Nutrition

Poverty is one of the most significant barriers to learning and it affects the academic success

of learners. Lack of proper nutrition or malnutrition amongst young people is one of the factors

that signal poverty. In a study corued by Maarnman (2009), it was found that learners who

came from impoverished informal communities prioritised survigkited challenges over

those relating to academic success, as they considered aspirations relevant to everyday survival
such as foodrad clothes more important than education in the form of teaching and learning.

The nutritional needs of learners must be taken seriously especially for schools located in areas
where families are dysfunctional and cannot provide the necessary nutritidrizdsic needs

of their children. According to UNICEF (2019), governments have the responsibility to
promote healthy food environments within the school setting and encourage school feeding
schemes and take preventative measures to avoid all forms oftnti@nuin South Africa,

the National Programme of Action for Children (NPA), is an instrument by which these
commi t ments to children are being carried ou
children developed by government departments;gavernmental organisations and other

childr el at ed (Murraykwan Rensbarg, 2004, p. 6@art of the goal of the NPA is

to ensure that <childrends malnutriticaca is s

come up with strategies that seek to alleviate hunger within the school settings.

The National School Nutrition Programme (NSNP) was established in 1994 by the Department
of Health (and was later transferred to the Department of Education) centresl &nmu
objectives; food security (which looks at the nutritious status of sefwoy learners) and
education (which looks at improving learner attendance and performance (Devereux et al.,
2018). Part of its focus includes feeding schemes, nutrition gdocnd sustainable food

production(Devereux et al., 2018)

2.6.4Role of school social workers
Carrell and Carrell (2006) explained that school counsellors and other student support services
can have a positive | mpac tutcanes. Exoelentdeacharsy | e a

know that they need to deploy numerous strategies to reach the learners and facilitate their
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understanding of the content givédn the other hand, excellent school social workers know

that they need to explore and draw on aeai@nge of skills and knowledge to best serve the
learners and to help them understand themselves, the world around them better and build
resilience in thengFiniganCarr & Shaia, 2018While according to Pretorils2 0 1 6 ) , fis c h «
social workers have been a critical connection between the school, home and community with

a focus on coordinating efforts by all participants in assisting learners to achieve their potential

and becoming responsible citizens to the berefit soci etyo (p. 67) . Tt
between the work done by teachers and that done by school social workers, and ultimately their
work seek to complement each other while at the same time enhatieevelopment of

young people into becoming ter citizens.

The skills and knowledge possessed by school social workers make them valuable professions
that add to the effectiveness thie school system as they can take lead in prevention and
promotion programmes, facilitate movements that aim pyonve the school climate, promote
healthy living and sociaé¢motional learningFiniganCarr & Shaia, 2018)in addition to this,

school social workers have the role to support the needs of learners that are at risk ofattendin
public schools, for example, protecting the rights of foreign learners who are vulnerable to
being victimised, bullied and mocked by local pupftshuler & Webb, 2009)There is a lot

that can be done by school social waskéowever, in South Africa, the deployment of school
social workers seems to be a challenge. Altshuler and Webb (2009), expressed that school
social workers need to Iimprove their fAvisibi
there is a sbrtage of school social workers and Pretorius (2016) highlighted¢haol social
workers are scarda the country to deal with problems faced by the majority of learners. It is
argued that the limited number of school social workers poses a chablexftgrtively render
adequate services to learners and to also mgfatly engage the different key stakeholders

on ways to better assist learners.

2.7Relevant legislation, policies, procedures and guidelines

Education in South Africa is governed byrioais key legislations and policies. Some of the
relevant regulations and procedures that are worth noting include The Constitution of South
Africa (1996), South African Schools Act 84 of 1996, The White Paper on Education and
Training (1995)Screening, ldntification, Assessment and Support policy (SIAS) and Policy

Framework on the Care and Support for Teaching and Learning (2008).
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The Constitution of South Africa is a transformative document that seeks to make South Africa
a better and more democratic nation for all the people who live in this country, irrespective of
their differences in race, language, sexual orientation, reidialiefs as well as foreigners
(McConnachie, Skelton, & McConnachie, 201The right to basic education for all is
entrenched in Section 29 of the Bill of Rights in the Constitution and requires the state to
"protect, respectpromote and fulfil" the right to education for all child@iNESCO, 200Q)

Chirr (2015)explains that this is known to be one of the most crucial constitutional rights,

particularly because it promotes economic and socithtvedng.

The South African Schools Act, 1996 (Act 84 of 1996) highlights policies and structures that
need to be followedoncerningSouth African education. It makes it compulsory for parents,
caregivers and guardians to ensure that their children attend school from the first day of school
when the child reaches the age of 7 until the last day of school when the child reaches the age
of 15 or when they complete their grade 9.
imbalances and ensihat every child gets an opportunity to attend school free of charge, the
Schools Act of 2002 was amended by the Education Law Amendmendf 2005 which
declared schools in poverggricken areas as no fsehools. This, however, has not
successfully ensur ed t hat al | |l earners rec
socioeconomic status, even though some may be attendilegsschols. The consequence

of this, according to Mestry (2013), is that parents end up sending their children to schools that
are far away, so that they do not have to pay school fees owing to lack of money and other

financiatrelated reasons.

The White PaperrmoEducation and Training (1995) placed great emphasis on the importance
and right to education in South Africa and has evolved to address various issues, notably, within
the education sector. Currently, the document addresses issues related to; thatiorganis
governance and funding of schools, programmes for the transformation of secondary
education, programmes for further education and training, meeting the challenges of early
childhood development in South Africa, building inclusive education andrtgagystems and

lastly transforming learning and teaching through Information and Communications

Technology (ICT)Department of Basic Education, 2009).
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In response to challenges faced by learners with special needs, while in mainstream schools,
the educhon system initiated the Education Support Services (ESS). These services were
advocated by The White Paper on Education and Training, Notice 196 of 1995 and also
advocated for free education for | earners wi
educationrelated health, social work, vocational and general guidance and counselling, and
other psychological programmes and services, and services to learners with special education
needs (LSEN) i n (NMagampa SadiegaSobarsec28183p.l s 0

The Screening, Identification, Assessment and Support policy (SIAS) is a policy document that
aims to support ideologies of inclusive education in South Aftieadusive Education South
Africa, 2019, October 30)The policy aims to respond to the deeof all South African
learners, especially those that are vulnerable and are most likely to experience marginalisation
and exclusion from our societi€Bepartment of Education, 2014ulnerable learners also
include those Wwhin ordinary and special needs schools and those that fall victim to issues such
as family disruption, poverty, disability, inflexible curriculum and experience other negative
factors which act as barriers to learning.

From a regional education poinf view, the Southern African Development Community
(SADC) developed the Policy Framework on the Care and Support for Teaching and Learning
which addresses issues in the education system in the Southern African region and provides a
basis for future actioto be taken by Ministries of Education in promoting, protecting and
fulfilling the rights to education for all the children (van der Elst et al., 2012). This policy was
developed on the understanding that education, social and economic development are
interrelated, that is, education drives development, while at the same time it is dependent on

the improvement of social and economic development.

2.8 Summary of Chapter

This chapter outlined and discussed the theoretical frametivatkunderpinned and guided

this study i.e., the Resilience theory. It further provided a discussion of literature relevant to
this study. For example, literature was reviewed on aspects relating to adolescence, secondary
schoolgoing learners and the challenges faced by adolescdinig chapter also paid
particular focus to the South African education systems (from the apartheid yearsit®9zpst

and detailed some of the psychosocial support services provided in the public schools.
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Currently, within the South African educationssym, the legacy of apartheid still exists and
continues to impact how the basic education system operates. This was supported by noting
that currently there exist 2 different schooling systems; one meant to cater for the majority of
South African childrerwhich is synonymous t@oor quality education resulting in sub
standard exam results, high absenteeism, among others, and on the other end is the schooling
system that caters for the minority i.e., children coming from elite families, which are
predominatly white. The review of literature also indicated that adolescence is not an easy
phase or human development stage that children go through, i.e., it is complex and thus
suppors services need to be put in place to help relevant stakeholders proactively and swiftly
respond to challenges that adolescents faBespite their limited availability in school
premises, this chapter also underscored the importance of having schdoveda@as owing

to the vital role they play in assisting learners and schools to better cope with challenges that
they experience. The following chapter will outline the research methodology that was applied

in the study.
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CHAPTER THREE: RESEARCH METHODOLOGY
3.1Introduction
In this chapteranoutline of the methodlogy usedin this research studis provided The
chapter will include th&llowing: research approach and design, description of the population,
sampleand sampling procedures usadiscusgn on themethods of data collection and data
analysis usednd lastly adiscusgon outliningthetrustworthiness process followed and ethical

corsideratiors applied during the process of the research ssigyovided

3.2Research Approach and Design

The research studpllowed a qualitative research approach embedded in interpretivism and
constructivism paradigms. According$bah and ABargi(2013), the interpretative paradigm

is considered constructivist, naturalist and humanistic. It is argued by Thomas (2010, p. 301)

t hat Ai nterpretivism often addresses essent|
whereas constructivism extends this concern with knowledge as produactd a nt er pr et ¢
These paradigmwere andare applicabléo this researctstudy as it wasoncerned about the
participants?®é subjective experiences and r

meanings.

A qualitative research approauwtas chosero explore the psychosocial challengesycdide

10-12 secondary school learneasd through this approacthe research studgttemped to

make sense of, or interpret the meaning attached to those certain things or the meanings
connected withhe participard actionsand experience@Burns & Groves, 2009; Denzin &
Lincoln, 2011) This approactwas selected as it all@d for the researcher &xplorehow

learners experiencaspects of their livewithin the school setting and in their home setting
(Teherani, Martimianakis, Stenfekayes, Wadhwa & Varpio, 2015)dditionally, it allowed

the researcher to examine the events that occur in the suitbblomesetting thatare likely

affecing the psghosociafunctioning of the learners.

In this study anexploratory multiple case studiesignwas usedThis design islefined as an
in-depth examination and analysof a person, groups, social phenomenon, policies, social
institutions,and other sysims that are studied holistically by one or more methods (Babbie,
2020; Creswell & Poth, 2018Ffhomas2011).Creswelland Bth(2018) explain that a multiple

case studyexplores realife multiple bounded systems (cases) over time through a data

28



collection process that tketailed andh-depthinvolving multiple sources of information which
in this study would be the two different schoiml Johannesburg Southhis desigh was ideal
as this research uséwo differentsecondary schoote explore what the learnégssychosocial
challenges arewhich also allowed for clarification of resultsand verification of the data

obtained.

3.3 Population

AiPopulationrefersto the set or group of all the units on which the findings of the research are

t o be ¢hupld, RO20)Ihe population of this study includdearners teachers and
school social workerslhese groups of unifsossesyariablecharacteristics.e., experiences

as learners or experiencaseducational/ supportive profession@isa school settingThe
learnerdncludedwerein grades 10-12 in the twoselectedyjovernment schools in the South of
Johannesburghe teachers werleads of Department (HOD#& grades 142 in the two
selectedschools as they engage with the learners and have insight into what happens in their
lives and observe them daily during school hours. In additioscti@ol social workrs(SSW)
werefrom the Department of Social Development (DSD) waze been deployed to render

support services in schools in the South of Johannesisofprmedpart of the population.

3.4Sample

A sample idefined as a subset of the individuals in a populaitanion & Larget, 2011)
The envisagedesearch samples inclutithree participant groupsamely,thirty learners in
grades 1@12 (15 learners per schgobix HODs of grades X2 (3 teachers per schgohnd
threeDSD shool ©cial workers who ardeployed to render support services in schools in the
South of Johannesbufglling under District 11 These samplekelped realis¢he aims and
objectives of this studyThe decision orthe sample size for the learners wasce based on
recommadations thatjualitative research samplskould bdarge enough tgield new and
rich-texturedinformation andunderstanding of the phenomenbaing studied, but small
enoughto allow for deep, caseriented analysisSandéowski, 1995). While for the HODs and
school social workers, it was decided uanthere is onlpneHOD per grade ankkss tha
six school social workers placed in the Johannesburg South scliagdsto difficulties
experienced with recruiting participantaly 22 learnersthreeHOD teacherqall from the

first school) and threeschool social workers were involved in this stu@ipe use of these
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groups allows for triangulation as the research syuelgedrich data from different types of

samplesandcapturel different perspectivesjeas,and experiences on the research topic

Thelearner§participantgroup were selected based on the following inclusion criteria:

1. Any gender between the ages of 15 and 19 years and in grati2sf.the two schools.

2. Had attendeeither ofthe two schools since grade eight.

3. Ability to read and write to complete the opemded survey (structured as a written
interview).

4. Those under 18 years of age whad received consent from parents/guardians to
participate in thetsdy.

5. Those under the age of 18 years, who gave assent to participate in the study.

6. Those older than 18 yeamho have given consent to participate in the study.

TheHOD teacher8participant group were selected based on the following inclusion criteria:
1. Participants of any gender and have been in ti2 pbsition at the particular school for
more than one yedxeforethe recruitment to the study

2. Ability to communicate in English.

Whilethes oci all wo r k er swerepaectédibasedpoa the follgwing mgbusion
criteria:
1. Social workers who had been in the employment of DSD for at least six niafitine
therecruitment to the study
2. Sodal Workers who had been deployed by DSD to render social work services in
schools in the South of Johannesburg.

3.5Sampling Procedure

Upon receivingpermission from thdollowing institutions,the Wits HREC (Normedical)
(Appendix A), Gauteng Department of Social Developm@dg&D) (Appendix B),Gauteng
Department of Education (GDEAppendixC) and the two selected scho@spendixD and
E) data collection commencedifigrent procedurewere followedto invite participants from
the three different participant grougaring the last half of the year 2020ue to COVID19
and the national lockdown regulations, this process was not easyaan@therdng below

aredetails about this and hoehallenges related to thecruitmentprocess were overcome
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Purposive sampling was uséa the recruitment of allesearchparticipans. This isrefered

to as anonprobability sampling techniquendis the most commonly used sampling technique

in qualitative studiedo recruit participans who have the required experience and special
knowledge needed for the research st(ldypez & Whitehead, 2013Yhe learnel@ s a mp | e s
were recruitedo participate in thetudybecause of their personal psychosocial experiences
while the teachers and school social workesampleswere recruited because of their
experiences of providing servidesthe learners and the special knowledge that they hold about

| earner s 0 efpeyignces.osoci al

Grade 1012 Learners

Upon being grantegdermissiorby the Gauteng Department of Educatiand bytherespective
schoos, theresearcheemployed services of one teacper schootoassist with
thesamplingprocessThis involvedintroducing theesearch study tearners in gradel0-12
using theParticipant Information Sheet (PIS) (Appendix F) which outlined the aims and
objectives of the study, research process and ethical consideration. Addititradigsent
(Appendix and consent (Appendi} formswereexplained, and information about the open
ended survey, structured asritten interview(AppendixK), theywererequired to complete
if they choose to participate in the stwdgs alsaliscussed_earners interested in participating
were given a research kit which included this participant information shaepotential
participantsand their parents/ caregiveedconsentand asserforms (AppendixF - K). All
documents in the research kit nein English and learners were informed to conthet

researcheif they neededlocuments in IsiZulu or Sesotho.

Grade HoD Teachers

To recruit participantsthe researdr requestedrom the principal the names and contact
details of all the grade 12 HoD teacherswho met the inclusion criteriaThe researcher
informed the teachers about the research study and invited them to partisipgtthePIS
(AppendixL). Telephonic interviews were scheduletth all teacher participants that were
interested in participatingndconsent formgAppendixM) were sent to them via WhatsApp.

On thedate and time agreed upon for the interview, the research called the teacher participants

individually and utilisedhe interview guide (AppendiX) to facilitate the interviews.
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School Social Workers

The researcher contacted one DSD social worker matmgbktaina list of social workers
rendering psychosocial support to government schoalshannesburd?ost thispermission

was received fronthe DSD Head Office to conduct the study with social workers. Once
permission was receivetthe researchaontacedthe social work managés inform her about

the research study witthree schoolsocil workers on the list that she had providéte
researcher contacted the school social workers individually and invited them to participate
using thePIS(AppendixO). Telephonic interviews were scheduled withsathool social work
participants that werinterested in participatirand consent forms (Append®} were sent to

them via WhatsApp. On the date and time agreed upon for the interview, the research called
theschool social worlparticipants individually and utilised the interview guide (Apperi@jix

to facilitate the interviews.

3.6 Researchl nstruments

A research instrument is defined as a ts#d to collect or obtain, measure and analyse data
related to the research subjects around the researchTagueefos, Juan, & Sandoval, 2017).
Threedifferentresearch instrumentgeredeployed in this stud This includesn operended
survey,structuredas a written interviewWAppendix K) for the learner participants and two
different semistructured interview guides; orier the HOD teachergAppendixN) and one

for the school social workerAppendix Q)rendering support servicesgovernmenschools

in the South of Johannesbur@Questions in each guide were developed to yield sufficient

information to achieve the study objectives.

An openended survey, structured as a written intervigas usedo elicit qualitativedataand

allowed for the learnerparticipants to respond freely with more options and opinions on the

issues being studiedlpudaiwi, 2017; Leavy, Gnong & Ross, 2009hile the use of the two
semistructurednterview guidswaston ensur e t hat the same gener a
collected from each interviewee; this provides more focus than the conversational approach,

but still allows a degree of freedom and adaptability in getting the information from the
interviewee ¢Valenzuela & Shrivastava. , 2002, p. #he semistructured interviewguide

approaches hedgl the researchehave a uniform structure to the questions asked for the
different interviews system3his allowed for the research&r ask the same questioofthe

HoD teachers and school social werbkarticipants and receive varying data from them.
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Pretestingwasdonefor both theoperrended survey structured as a written interview and the

two semistructured interview guideBlilton (2017, p. 1pxplainsthatpr¢ est i ng #fAi s a
of checking that the suggested gui dmse wor k
participants that Whrbugh thisg@rocess,shp esearcher was tibte tot h e n
test the different guidesith a selected number of participafite., one participant per guide).

Based on th@retesting, no changes were madehe guidesSpecific details about the pre

testingprocesger participant group are as follows:

Learners

One learner per selected school wasted, through the teacheaxssisting with thesampling
processto complete ie operended survey structured aswritten interview.The feedback
from thelearnes indicatedthatquestions werappropriateand the learnsunderstoocgind
followed the instructions as detailed in tiesearch tool. This presting alsoalerted the

researcher to consider providing data bundles for participants to complete the research process.

HoD Teachers and $hool Scial Workers

One teacher whis Grade HoD for grade Bom theoneselected schoatas invitedfor a pre
testing interview. Additionally,a schoolsocial workerwas also invited to participate in this
processBoth the teacher and the school social workertestinginterview data were not
included in the data of the research stuBy. pretesting the different instruments, the
researchemwas able todetermine if the questions yield information required to meet the
objectives of the studwnd detect ambiguity of questiorsnd discover possible flaws in
guestions of the opeended swey and interview guided.his process helped establish that
the time allocated to the telephonic interviews was enotigtphonevolumeneeded to be
raised to the fullest for the interviewees to be heard and an @maadiader could pick up what
the interviewees were sharing and also helped ensureptréitipants could respond to the

guestions at hand

3.7Methods of Data Collection

Before datacollection,consent and assent forms to participants were provided witRlghe
and had to be completed kthe different groups gparticipants.The kearneré consent and
assent wrereceivedormally while consent from the bD teachers and school social workers

was receivederballyvia telephonic calland was recorded for ethical purpases
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Two different methods of data collection with three diffengatticipans groupswere used
Theusageof the interviews as a method @dita collectiorallowedthe researcher to use open
ended questionand probe where necessary during the interrinkmann, 2015; Kvale,
2003) While the operended survey structured asvritten interviewallowed the learnsrto
openly and freely respond to the questions askieel survey was structured in apen manner
and some questions requirélie learner participants to elaborate on their respofdes.
teachers assisting with thesearch process helped distribute thgearch kito the interested

five learners per grade in each sch@ahce they had completed the survéeythadto send

picture screenshots of their survey responses, together with the consent/ assent forms to the

researcher via WhatsApp or SMS. Those learners without data or airtime to send the

screenshots had to send an SMS or please call me to the researcher. The researcher then called

them, bought airtime for them worth R20 or just sent them airtime to sendrdenshots.

Only 22 learners completed opended surveys.

The challenges experiencetth the data collection process for this participant griogfuded

some learners not following the given instructions of contacting the researcher upon
completing theopenendedsurveyand sending picture screenshots of their respottsasist

be acknowledged thalue to failure to adhere to instructions given, the researcher frequently
had to travel to the schools and some learners would deliver their shagky® the teachers

This resulted in an overbudget of the financial spending throughout data collection.

With the HoD teachers and school social workessmistructured interviewsvereconducted
telephonially with the HODs and social workers angereapproximately 45%0 minutes long.
These semstructured interviewsvere conducted at a time thavas convenientfor the
individual participants. The interviews with both groups of participausise audicrecorded
using acomputer deviceDespite the targed sample for BD teachers beingix, threeteachers
per school, onlythreeteacherdrom one schooparticipated in this studyin addition, three

school social workergarticipated in the research study.

Challenges experienced with data collection for tlo® Heachersnclude accessibility and
availability for the teachers. Dat#ascollected during a busy time of the year as teachers had
to prepare for the return of learnenrsderCOVID19 lockdownand aghey had to prepare for

| ear ner s e x amsThisaimpdcted thesr eparticipptiant ©nce t he t
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numbers were received from the school principals, the researcher contacted them to introduce
them to the research study and invite them to ppatie. All teachers wermterestedand
interviews dates and times were s¢dwever, after numerous attempts to get some of them to

paricipatein the telephonic interviews, only 3 teachers from one sgbextitipated

Data collection with thechoolsocialworkerstook longer than expected ey too were quite

busy with their work. With all three participants, interviews had to be rescheduled more than
twice. Challenges experienced during data collection for botHibie teachers and school
social workersmpacted financiallyfor the researcher as maagtimehad to be bougtdvery

time calls had to be made.

3.8 Methods of Data Analysis

The process of analysis fAinvolves dhrogghni zi ng
of the database, coding and organizing themes, representing the data, and forming an
i nterpr et a(Creswell & ®@dth, 20182 &84d) Given (2008) highlight that for the
researchrand the reader, an essential component of research is the description of thedcollect
data. Therefore,the researcher was able teduce large amounts of information and data
received from théhree differenparticipantgroupsto an easily understandable summdiye

use of thisanalysis technique enabled the researchigietatify, determie, analy® and report
themes or patterns within thata collectedBraun & Clarke, 2006; Fereday & Me@ochrane,

2006; Maguire & Delahunt, 2017The collected datewasdivided based on responses from
learners, [Ds and the school social workers. In addition, these themes and patggmns
extracted from the data receivaddused to address the goals and objectives of the research

about the research issue.

The researcher follogdthe 6 steps of thematic analysis mentione@rpun & Clarke, 2006;
Braun & Clarke2013)
Step 1:The researchdranscribed all interview dat&ceived fromthe HoD teachers
and school social workerglpon completion of this, the research went through all the
transcriptions andhe operended survey responses noting down some initial ideas
from the data. This was dobt@becomanore familiar withthe research data.
Step 2:During this stage, the reseaetlyenerated codes from ttata received. This

included highlightingphrases and sentesder om t he parti cthpant so
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researcher found interestingjyportant,and relevant to the research stublgom this,
the researcher created codwslabelsunderwhich the highlighted data would be
collated under.

Step 3The researchesttartedanalyzngthe data at a broader level, beyond just collating
the data inteodes, but identifying patterns in the data and coming up with thefstes
this stage, the different codesrecollated into potential themes addta wagjathered
according taheir relevance to a certain identified theme.

Step 4:At this stage, the themesgere reviewedThis was so to ensure that the themes
were a true representation of the daeeived from the transcriptions and ogmred
surveys.The researdtr relooked at the data and compared it toeimergng themes
Step 5:At this stagethe researcher defined themes in which attention was todade
specifics of each theme and the ideas behind each theme, generating clear definitions
and nameof each of them.

Step 6:The last stage involvei$ writing up the analysis othe datawhich is this
research reporfThe analysigthe writeup of it, including data extractsivhich is the
next chapter of this research repuwitl provide a concise, coherent, logical, non
repetitive, and interesting account of the story the di&i tevithin and across themes
(Braun & Clarke2006).

3.9 Trustworthiness of the Study

The researchapplied the four constructsat are relevant tthe trustworthiness of the study:
credibility, transferability, dependabilityand confirmability(Polit & Beck, 2008 Shenton
2009

Credibility refers tothe truths of the findings and the quality of the research study to be
conducted (Polit & Beck, 200&chneiderWhitehead, LoBionddéWood & Haber, 2015). The
process of triangation wasapplied in this research study in which the researivolved
different types of sampld€tearners, teacherand school social workerahd different methods

of data collectionsurveys andnterviews) Shenton (2004) reports on the credipilitf the
researcher as he/she is the major instrument of data colldatithis researchthe researcher

is a qualified social worker who has conducted individual and group interviews before. The

researcher is equipped with the necessary interviewitig akid hold values that will ensure
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that therewas no bias in the research report findingefore starting data collection, the

research proposal wasculated taheacademic scholar who interrogated and scrutinized it.

Dependabilitya d d r eeBabildysand refers to ensuring that the findings of the research
project are repeatable if the project was to be done again within the same cohort of participants,
coders, and contexSchneideret al, (2015) explain thathe dependability of the stydis
evaluated when it meets the associated criterion of auditability. In response to this, an audit
trail was used. This included keeping a record of the research processes throughout the research

study.

Transferability refers to the extent to which fimgs can be transferred or applied to other
settings (Polit & Beck, 2008). The researcher praygidficient information about the conxte
of the study. It is hoped that this allows the readers and other researchers to have a better

understanding of thewgdy and utilise the findings similar contexts.

Confirmability is set to be achieved if it meets the other three principles and when others agree
on the findings and interpretation of the result of this study (Polit & Beck, Zi#ieideet
al, 2015. Theresearcher ensutehat the research findingserethe experiences and ideas of

the research participarasd not that of the researcher.

3.10Ethical Considerations

According to CreswellandPoth2 0 1 8) , qual i tative research re
what ethical issues might surface during the study and plan how these issues need to be
addressedo ( p.oséatdlifferentTirhes dueng thesrasseaechs stpaycessfrom
thebeginning to the end of the study.

3.10.1 Ethics clearance from thgniversity

Before contact with the participants, the researcherieapfir ethicsat the University of
WitwatersrandHREC (onmedica) committeeandreceiveal ethical clearance to conduct the
research projectvith Protocol Number: H20/06/1§SeeAppendixA).
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3.10.2 Permission from relevant departments

Permissiorwasrequested@nd granted byhe Gauteng Department of Education (DoE) which
provided the researddr with a formal letter thatvasthentaken to the two schools where the
research projeatvas conducted. In addition to the formal letters from DoE, permisaias
grantal bythe twoschooswhich allowed the researehto conduct the study with the learners
and interview the HOD teacheRermissiorwas also granted ihe Gauteng Department of
Social Developmenwhich allowed the researcher to intervigve threeschoolsocial workers

working in schools in the South dbhannesburg.

Some of the ethical issues that are applicable during the research projecttimeliadlewing

3.10.3 Voluntary participation

Voluntary participation is described as the participant's exercise of their free will in deciding
whether to particigte in a research activity or ndétogan, 2011)Therefore, participanisere

given a choice to participate, theyere notcoerced or influenced, and their chowasmade

after having been told about tmesearch study antthe risks or benefits oparticipating
Participants weregiven the right to withdraw from the study at any time, thegre not
persuaded or pressured to either be part of the study or remain participants of the study
(Trochim, 2006).They were not required to explain their reasof withdrawing their
participationand therevereno consequences for their decision to withdraw from the study.
Thiswashighlighted in thenformation sheetandconsent and assent forms that will be signed

by the @rents, the learnerthe teachersand school social workers

3.10.4 Obtaining informed consent

Trochim (2006 describes that before the study is conducted with the participants, they need to
give full, voluntary and conscious consent to be interviewed asigreed document or consent

form needs to be signed to indicate that they do agne&rtizcipateor give verbal consent that

is recordedandrecords of all required documentations &ept This was applied in the
research studgs theresearchedisclosel all information related to the research stidyore

the participants compledithe consent and assent for(@seswell & Poth, 2018King (20L0)
explains that Asuch i nfor mat i oisexpestedwftie mak e
participants, what the purpose of the research is and what will be done with the data emerging
from t he st udesaarch(sudnfoinatidnwasexplainedin a manner thaias

easy to understarahdto avoid confusionn the PIS. Consent formsveregiven to learners
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above the age of 18 yeathe HoD teaches andschoolsocial workers. While assent forms
were given to learners that are below the age of 18 years. These leamrenequired to
receive consent from their patehguardians to participate in the research studprmed
consent was received from all participants of the study.

3.10.5 Distress protocol

Due to the nature of the research stutiyasanticipated thatome of the questiomsayelicit

some unpleasant emotions and feelings from participants. Therefore, information and contact
details of a social worker rendering support services to schools in the South of Johannesburg
were addedb thePIS. As well, the contact details for teline Johanesburg and South African
Depression and Anxiety Group (SADAG) who both offer telephonic counselling via

WhatsApp calls and via their helpline telephone numbvergincluded

3.10.6 Confidentiality

Confidentiality refers to access to the part
process of the stud{King, 2010) Personal informatiomcludest he parti ci pant s
grades and classroom numteand date of birth. For the op@emded survey structured as a

written interview, participatesere notrequired to putlo nottheir names and the class that

they belong to, but rather, only the age and grade that they are \dtiigfor the interviews,

none of the teachers and school social workexsasked to share their personal details

3.10.7 Protecting anonymity

According to Creswell and Poth (2018),h e p a r persanalinfcanmation (se., names,
grades)should be respected ékept private Anonymity could not be guaranteed during the

data collection process with the learners and the Habhers buivas guaranteed with the

social workers as only the reseacknew who participated in the studyor the write up on

the reseanh report, the learnsiare referred to as Learner Participar{ft 1) and so on, the
teachers are referred to as Teacher Participant 1 (TP2) and so on, and the school social workers
are referred to as Social Work Participan8¥#1) and so on.

3.11Summary of Chapter
This chapteoutlined and discussdabe research approaend desigriollowed in this

study.Furthermore, a detailed account of the population, sampling strategy and procedures was
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provided.The data collection and dataalysisorocesswerealso discussed. Lastlthe
chapter provided a detailgliscussion on the ethical parameterasidered during the research
processThe following chapter providespesentation and discussiontbéfindings of the
research study.
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CHAPTER FOUR: PRESENTATION AND DISCUSSIONS OF FINDINGS
4.1 Introduction
Based on literature related to human developmemtasthighlighted that theransitionthat
learners experience between early adolescence and late adolescence is eompiex
associated with various psychosocial challenges such esange in social roles and
responsibilities, peeto-peer relationships, healtelated challenges, and challenges that may
be related to family life. A lot has been written about tlobsdlengesnd other challenges that
adolescent learners experiencesthool, though, not a lot of attention has been directed
towardsunderstanding those subjective psychosocial experiences of learners in government
schoos which have been reported to struggle with many issues related to poor quality of
education and lackf resources within individual schools. i$rstudy aimedo explore these
psychosocial challenges experienced by adolescent learners in grad@sfrbon their
perspectives, the perspectives of tisginoolteacherand social workers deployed to render
support services at public schools. This chapter provides a presentation and discfigston
findings ofthsr esear ch. An outline of the pa2icipa
learners,three teachers andhree 2 school social workers that parpated inthis study.
Through the use of thematic data analysis, the results are then presented inliheweas
extracted from the data and discussed using the two aims and the six objectigagséanch.

The discussion will also link the ressilbf the research study ttee literature.

4.2 Demographic Profiles ofStudy Participants
4.2.1 Demographic profile of the learner participants
The profile of the learner participants is presentettiénbelow table.

Table 4.1: Demographic profile of Larner Participants (N=22)

Demographic Factor Sub-category No
Gender Male 8
Female 14
Age 1516 5
17-18 13
19 3
Unknown 1
Grade 10 4
11 8

41



12 10
School 12
2 10

All the participants were Black learners and completed the-epdadsurveystructured as a
written interview in English, although they were informed that the questionnaire was also

available in a language that they preferred with other language choices being isiZulu and

Southern Sesotho.

4.2.2 Demographiqrofile of teacher participints

The research project initially targeted three HoDs per school to ach&maple size of six
HoDs. However, although potential teacher participants in School 1 were approached, and

followed up on several occasions to arrange for the telephoniciewswnfortunatelythey

were not cooperative and did not keep to the appointments thaseter@uled with thenThe

three Grade 10 HoDs who participated in the study were from School 2. One was male and two

were female. The interviews were conducteceghbnically and were in English. Each

interview was between 45 minutes to 60 minutes.

4.2.3 Demographigrofile of social work participants

Thethree social workers who participated in the study were working for the Department of

Social Development anderededoyed to render services in Johannest&wgthschools. One

was a male and two were female. The male social worker had more than Bfyearking

experience in the field of school social work while the other two werewgwover one year

of experience working in the field of school social work. All thesial workerswere

interviewed telephonicallyandtheinterviews were conducted in English.

Based on the data received from the three participant gbepdeaners, HoD teachers and

school social workersyata vereanalysed usinghematic analysis whereltiemes and sub

themeswere deduced fronthe participants

categoriesThe questions used in the opemdedsurney structured as a written interview and

responses

a mto apprepriage

c |

as

the questions that guided the telephonic interviews with the teachers and social workers became

the initial themes for the data generated.
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4.3Themes and sukthemes that emerged from the collected data

The belowtablepresents theeventhemes with associated sthiemes that emerged from the

data collected from all three groups of participants in the qualitative study.

Table 4.2Themes and subhemes

Theme

Sub-theme

4.3.1 Bychosocial Challenges

4.3.1.1 Challenges at home
i. Overcrowding
ii. Household chores
iii. Lack of resources to support learning
iv. Emotional Challenges
4.3.1.2 Challenges at school
i. Academic related challenges
ii. Studying and time management skills
iii. Lack of resources to support learning
iv. Crime andviolence
v. Substance abuse
vi. Gambling
vii. Teenage pregnancy

viii. Distance to school

4.32 Factors contributing to

challenges

psychosoc

4.32.1 Factors at home
i. Poverty
ii. Lack of support from parents
4.32.2 Factors at School
i. Schoolgovernance
ii. School crime and violence
iii. Time management

iv.Teaches 6 atti tude

experienced by learners

4331 nfluence of c hal }|4.33.1Academic

being 4.33.2 Social relationships
4.33.3 Psychological influences
4.33.4 Resilience

434 Early warning signs to challeng¢ 4.34.1 Behavioural changes

4.34.2. Social withdrawal

4.34.3 Academic underperformance

4.35 Available support services

4.35.1 Suppot atthe school
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4.35.2 Role ofschool ®cial workers
4.35.3 Support fom Friends
4.35.4 Support fom External Organisations

4.36 Barriers faced by social workers in servi 4.36.1 Confusion about the role of social workers
delivery in schools school

4.36.2 Lack of resources from Department of So
Development

4.36.3 Allocation of space in schools

436. 4 Parentrd® i nvol veme

4.37 Improving the psychosocial services | 4.3.7.1 Voices of learners
schools 4.37.2 Approaches by the teachers
4.37.3 Approach the social workers

In the following sectionthe findings of the studwill be discussedn relation to the themes
ard subthemesthat were derived from thematic analysis in orttegive an overview and
obtain insight into the psychosocial challenges experienced by the ledimsrsection will
further spell out bw the challengetaced by learnersiere perceived by teachers and social
workersafter being classified into relevant themes.

4.3.1 PsychosociaChallenges

The theme of psychosocial challengeas sukdivided into homebased and schooboted
challenges. It will be discussed accordingly and the different aspects in thelhtreeses
will be highlighted.

4.3.1.1Challenges at home

Many participants described the challenges that they experience at htwmieg®lated to
family hardshipsvhich is acharacteristicof povertyas described Wyashiff, DiMicco, Myers

and Sheppard2009) Exposure to povertgither through family hardships or coming from
disadvantagg&communities maynean thatearners are less advantaged arglsusceptible
social exclusion, vulnerability, lack of satisfaction of basic needs, relative deprivation,

marginalisation and low incorado sustain their livelihood3hese characteristics of poverty

emerged frommang f t he | earner participantsd respons:
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I, Overcrowding
Many participants described their homeerenot having enough space to allow them to focus
on their schoolwork. This appeaito prevent them from attending to their schoolwork when
theywerehome(i.e., homework)
ADonb6t get enough study time because we
At home we dondét have enough money to s

(Learner Participant 4, School 1)

fiNot being able to study because at home we are a family of five, but my older sister's
children come and sleepover and they make noga't concentrate when | get to the
bedroom. | study for an hour or so, then my mom wants to sleep, | have to go out and
join them in the dining room. | am also not studying because they are watching TV till
late, | end up going to sleep without studyirdearner Participant 6, School 1)

Household overcrowding experienced at a young age seems to be one of the many
characteristic®f poverty (Pepin et al, 2018%olari and Mare (2012) natehat poor living
conditions such as overcrowding can be a dgviorce to social stratification and have a
significant impact on learners' wellbeing and academic performances. The responses shared by
learner participants indicate that overcrowding affects how they engage witbcinaxwork

when they get home anddih academic performandeearners who professed toanerable

to this type of living arrangemeatso attested to beirfgrced to usehe limitedspace to do

their schoolworkamid inevitable distractions and/or disturbances at the hands of the other

household members.

. Household chores
Many learner participants seem to fulfil hosteres or duties allocated to them when they get
home after school. These were described to be challenging and probleniatnaesto attend
to their academic work is affected:
ASome chall enges are me having tdwasho me

my s ¢ h o o | (Learmer Harticipamt 10 School 1)

(

uf

b a

AHaving to multitask by | ooking af-ter my

worké 0 (Learner Participant 17, School 2)
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AWriting my prelims and stildhihl(hdarnéng t o

Participant 9, School 1)

Based on the above extradesgrners seem to struggle with completingir householdchores

or tasksand attending to academielatedwork. Chinyoka and Naidu's (2014) research
findings support this notion th&g¢arners' academic work is impacted when they prioritise
household chored heir study findings indicated that learners, especially girl children were
losing out on education because thegre expected tdo their household chores after school,

e.g.,cooking, washing dishes, cleaning.etc

Iii. Lack of resources to support learning
Lack of learning resources such @mputer device like laptops (or computer laboratories at
their schoolswasdiverselyn ot ed as another barcompetonot o | ea
academiaelated work. Learners reportecetiollowing as their challenges:
fMy parents are not earning an enough income to buy me stuff like a laptop for my
studies, but | have accepted my situation and | am really grateful for their support.
(Paticipant 12, Schooll)

ANot having easy access to purchasing dat
when needed, t hey (Ramigpant 1d,8Ethboy2) unavail abl eo

Families living infinancial hardshipgend tofind it very difficult to meet their children's
academic needs such as providing them withidhleyantresources needdy their childrerto
effectively completetheir academierelated work. The above responses from learners indicate
that their families may not be able to provilem with electronic devices and if they do, the
devicesare used by other household members, thus limiting their time to access these devices.
This might be a barrier to learning beca@®®VID19 has shiftethowlearnersare expectetb
complete their academic work from the traditional wags, going to schoolevery day
receivng classes and making use of books to complete wohlylboid ways of learing i.e.,

going to school msome days, making use of online platforms such as Zoom, Microsoft Teams

and WhatsApp for learning and passing academic work to learners.
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Learners went on to describe thieimily hardships by expressing challenges that \weked
to their houb¥eilesoinedaskbowledgdhat therparents or someoatetheir
home had some form of an inconmeost of thendescribed theif a mi indoraesadeing
low, and notbeingable tofully meet their household needs dhdir personal needs

il experience financi al probl ems; not

(Learner Participant 2, School 1)

=]

(7]

o met i me(kearset Rrtitigant®, School 1)

AMy mom is working for an NGO, so she

Going from day to day without weating

or

doe:

in debts of loan sharks. My father is unemployed but at the moment he is good at

installing ceiling for people in our neighbourhood so sometinoesnyay find there is

no job opportunity for him, and it means he has no income, but he makes sure we go to

b ed {LearnerParticipart2, School 1).

The majority of South African househadddand communities live in adverse poverty
(Leibbrandt et al2010; Statistics South Africa, Z1) as most families are unable fidly
provide for their basic needsThis is supported by findings from previous scholars who
reported thab5 % of the South African children live below the poverty line and thairthe
family incomes werebelow R1138er month(Hall, Richter, & Lake, 2018)Consideringhe

above extractsjot getting the basic needsiing tothefami | y s f i n ahowed a |

that most children find themselves bemgpgativelyimpactedoy theiro wi ng t o t hei

financial distress.

V. Emotional challenges

hai
r f

Many learners expressed that they were experiencing some form of psychological problem

while at home. These includéekelings of loneliness, strestepressionand low seHesteem.

Learners in grades 1IP are within the adolescence stage and are usually at a high risk of

experiencing selésteem impairment and developing depresswich, Fiorilli, Capitello,
Barni, Buonomo and Gentile (2019)iggestedhat may bestimulated by theimterpersonal
relationships,changes inlife events andheir failure to manageaegative emotions. The
following responses from learners suppore thotion of emotional and psycloglical

challenges experiencéy young people while dtome:
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g r a n tLeadnerd’articipant 2, School 1)

The same participant elaborated on possible triggers dSttieisful experience:

A | spend most of the time stressing abo

AAs | experience financi al probl ems, not

ltés really hard being myself because
understand my background. Some challenges are me having édeainfrom school
and cook, clean and wash my school uniform which is really depressing because it

makes me feel |l onely on the journey | 6m g

and t(bearmeoParticipant 2, School 1)

On the other hand, th@her @rticipans commented as follows:

Al experience | oneliness as | am the youl
they donét | ive her e arfbpameriParticipaatr2@ Schopl par e
2)

"Family relationships. Disappointmenits friendships. Low selsteem. Confusion of
career. Noisy neighbours. There is no electricity. Not knowing my existence; who | am,
what | want." (Learner Participant 5, Schooll)

ABeing home most of the ti.nme (adRaHcpacktr havi

13, School 2)

The aboveextractsfrom the participants show thkgarners are emotionally affected Iheir
home experiences (i.¢aaving tocope withhousehold chores or tasks, acaderslated work,
family hardships such as financial problemsd not havingiblingsaround,having families
that struggle to academically support learnef$je effect of this seems similar across the
different response Learners arexperiencingfeelings of lonelinessand they arefeeling
unsuppored Pathaket al (20119 sesearch findingsvere similar to what has been shared by

the above participants as thegncluded thamany adolescents suffer from emotional and

behavioural problems which have their roots in the family environniento nf enbr enne

ecdogical theory describes thatttemi cr osyst em | evel , adfféced c hi

by their interaction with theirmmediateenvironment which in this case is their family
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environmentTheir experiences at home seem to fuel their emotidmalengegPaquette &

Ryan, 2015)Ruizetal (2012)found that emotional adjustment issues such as lovestem

and feelings of | oneliness have a great i mp.
most cases, those who experience these emotional challenges expressed by the above

challenges tend to be more dissatisfied with their lives.

4.3.1.2Psychosocial Challenges Faced at School

It is also pivotal to understand the challenges ldenersexperience while at school. These
challengesnay stem from the aboweentioned challenges thigarnersexperience while at
home, and some mayriginatefrom the school environment aiadl that they get exposed to
while at school.

I Academic related challenges
The participants highlighted that sométbe difficulties that they experiengavhile at school
included their failure tainderstand the content being tayggarticularlyin Mathematis. As a
result of this challenge, thdyecame more prone tailing this subjectMcCarthy and Oliphant
(2013) notad that South African learnemrgsnderperform mainlyn Mathematicswith their
performanceecorded abeing the lowest in the 21 middiecome countries that participated
in the Trends in International Mathematics and Science Study (TIMSS). The lesioonses
from learners allude to this academic challenge:

ANot doing well i n  my(LearhewPdriicipant, 13, Sghaolc2) f i cal |

AMat hematics | it. I am not good as |1 6m str
teacherdandghkibs best to t e(eearherPanteipaatidd | 6 m
School 2)

This challenges not sorely inclined to learners buayalsostem from the biggeandcritical
struggles faced by South African schgals., manyteachers' "lack of maematical content
knowledge, and the skills" necessary to teach the subject (Nortd?), Zbiswasrevealed in
a studythatinvestigated the content knowledge of South African mathentaackerswhich
held that these individuals posses$maited undestanding of the curriculurand itscontent
(Norton, 202).
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i. Studying and timenanagemergkills

Another learner stated that she struggles with effective studying and managing h&hame.
learners musaiise time correctly and effectivedgpecially for overall growth and development
for adolescent$Wennberg, 2019)Akcoltekin (2015) stated that the period of adolescence
requires learners to achieve complicated tgsksich include planning for the futerand
academic succepwithin an allated timeframe Ther ef ore, #Ait i s i mpor
be successful in comprehending the importance of time, realizing habits relttedgage of
time, and changing incorrect behawis if they have deveped them becausen an
environmentwherthec onsci ousness of time cannot be aclt
|l ife also disappears, and devel opment depend
2242)
"Sometimes | forget the details ofrigps that we have already learned due to learning
different subjects. Each and every subject need to be taken seriously and | need to avoid
cram sessions and structuring my study time accordinglyearnerParticipant 10,
School 1)

The above extract fronone of theparticipans indicates that failure to manage time
appropriatelymayresult inlearners taking sheduts at learning e.gcramming the academic
content. In essence, through the abéme management (e.g., setting and prioritizing goals,
planning, organization)Rurrus, Jackson, Holtzman & Roberts, 2Q1fig learner would be

a good positiorto carry out ls/heracademic goals, targets and activiti@scording toAlay

and Kocak (20D), fully understanding and applyirigme managememhay not solve some of
the issues that individuals face but #pplication of the skill does assist in reaching effecti

solutions andutcomes.

iii. Lack of resources to support learning
JoseplandCarpenteexpressed thdthe right toeducation is meaningless without teachers to
teach, administrators to keep schools running, desks and other furniture to allow scholars to do
their work, textbooks from which to learn, and transport to and from school at State expense in
appropr i @@lg p. 288)sThesachievement of education by learnerméegatively
impacted if a schodhcksthe necessary resources to support learning presddse below
responses from learner participants indisdt&t the two schools are still struggling with

having enough learning resourcesa way thataffects the learneds academi ¢c: per for
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fiINot having enough resources to do my schoolwork and going to write the exams while

in other subjects t(bearnefgrticipaatibschoolil)s not cov

filnadequate learning materials such as textbooks. Not having access to the sehool Wi
Fi . | nadequat (&eamarParticpant 8r School 1)r e . 0

AThe need for data when | need not do my school projects and assignments. The need
for textbooks such as study guide and exam practice because the textbook really helps
so that | can be on the ri g(learnetParteipakt wh e n
12, School 2)

The challenges highlighted by the learner partitipaverethe same athose noted by Murtin
(2013) namely that therexist inequalities antéack of educational resources across South
African schoolsbecauseseveral schools remain disadvantaged and they struggle with
infrastructure backlogs, low or no availability of leagniresources such as textbooks, desks

and technological learning devicasong others

(V2 Crime and violence

Many participants raised concerns related to violesafsty,and security. The learrewho
participaed in thisdid not feel safe at school because of the location of the school and the
violence that occurs within and in the surrounding areas of the schools. It was reported that the
violence was caused by both learners and those from outside communities
ANot dafeintheyschool premises, learners do not know how to respect the school
premise as they bring dangerou¢learmdrj ect s

Participant 2, School 1)

il dondt f eel safe at school bdaaiubod of t |
thieves especially these young boys that stands by the corner. Anytime they feel like
entering the school and start r diebnemg us,
Participant 6, School 1)

Schools are meant to Isafeenvironmems where learnersome together ttearn and equip

themselves with knowledgeout this seems to be threatened by exposure to crime at a
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community level and a school level from other fellow schoolmates. Based on the above
extracts, it would be safe to prese that exposure to crime at a community level has impacted

thel e a r beleaviaur8§ as the ecological theory shares insight that the child does not function

i ndependent |y from her environment and t ha
development, irthis case, exposure to crime results into the learners adopting such similar

behaviours as noted by Participant 2, School 1.

Le Roux and Mokhele (2011) explauhthat violence and crime in scheaffect both the
learners and school staff membalige. A specific form of violence,e., bullying often occurs
within the school vicinityandwas reported by other learner participants, the social workers
and the teacheiss a prevalent problerAs previously noted, udlying happens when there is
conflict or harassmentandit is a behaviour that is continuous and is done with an intent to
cause harm to the next person

A W still have bullying at schoofinding some other learners bullying each other for

t he sake of mo nlegnerdParticipantiit, Schdololx e s . 0

fiBeing regarded as a person who is holy as compared to other teenagers and their
behaviour s. I  am r e gtéke Ildeeadd ehjay into thepfullesg ht , t
Being pushed around/ made a | aughingstock

(Learner Participant 16, School 2)

With the focus on grade 9 learners, the 2015 Trends in International Mathematics and Science
Study (TIMSS) found that 17 % of learners experienced bullguggy week Reddy, Visser,
Winnaar, Arends, Juan, Prinsloo & Isdale, 20Mgst of these bullyingases weréound to
belearnerto-learnerbasedAt the same timehere is also a need to acknowledge the bullying
that learners experience from teachers. The below response from a learner participant reports
on the bullying that she experienced from &lea
Al was bullied by two teachers through the comments that they said. | have been
struggling to study because of this. | have a lowestiéem and | was pushed down by
being tol d t ha(LealnerRanticipamt 18, Scloopl2)b | e . 0

The experiences of the learner in the above extracts reflect on the bullyirgypbgietuated

by theteacher to the learn@). Thisis often demastrated though emotional, intellectual and
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physcal bullying. While not much research has been conduatdtiis subtheme, Burriss and

Snead (2018) stadghat teacher to learner bullying has a profound negative influence on the
learner's seltoncept and their interaction with others within the school premises and in the
outside community. Teacher bullyingrcbe observed through public embamaesst, and/or

belitting or humiliating the learnerBullying has a severe impact on the functioning of the

learner who experiences ithe effects of bullying reported blyearner Participant 18 is
supporedby literaure as ithas alluded thatthe i ct i mi zed | earner fAmay e
anger, fear, and begin to doubBurrissh&Snead, soci a
2018).When the learners fail to respond to the negative experiences of bullying diected

them and build their resénce to deal with this, they are met with adverse consequences on

their psychosocial functioning such as an impadheir selfesteen(Naveed et a2019)

V. Substance abuse

The use of substances such as drugs and ale@saokported to be one of the challenges that
learners are faced with within the two selected schools. The impact of the use of substances
includes unruly behaviours from learners and failure to adhere to school rules that prohibit
learners from bringingntoxicating substancesnd drugs into the school premises
"The challenges that I'm experiencing at school is that we see drugs dealers every day
and those drug dealers provide school learners with illegal drugs. The learners end up
doing funny thingsluring school hours were by they laugh r&iop and end up not

getting an education(Participant Learner 11, School 1)

The teacher participants also alluded to the issues of substance use at the school when they
said:

AiMajority of them get involved idrugs like marijuana and also smoking cigarettes

and some of them go to an extent of bringing alcohol into the school; they hide them in

their bags and the toilets(Teacher Participant 1)

A W know that currently, dagga is rife. We had nyaope at onestag but we hawv
seen it at the moment. We also know that some of them take the cocaine but to be honest
with you, no one has been caught with that it, we just hear it by the great vines but

mostly it's dagga,(TeachegParicgpar®) es and al cohol
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AThe most chall enges that we (So@amworkacr oss

Participant 1)

Studies on the use of substances amongst adolescents have consistently indicated that there is
a high rate of substance use amongst male learners as conapfEmdle learners (Moodley
Matjila & Moosa,2012) In contrary, one of the teacher participants reported that this seems to

have changedver time

AThe trend over the years is now changing

malesd oi ng t he al c o{@eather®artdipanthl)e dr ugs. O

The above extracts from the participants responses indicate that the use of drugs is a critical
challenge in schools. This is suppaitoy Pretorius (2020) who statghat the abuse of
substance(both soft and hard drugs) is common in developed and developing countries with
some of the drugs used in South Africa beind i kéd ( met h a mpabpe bra mi ne)
whoonga/wunga (a highly addictive mixture of marijuana, heroin, and HIV medication).
Moodley, Matjila andMoosa(2012) sndings indicated that the most common substances that
adolescents ugacludealcohol, cannabis, and cigarettéhese are knan to be cheap drugs

and the consequence of thesagdancludes addiction and involvement in criminal activities.

Vi. Gambling

Brolin Laftman et al (2020) explaéu that gambling is not uncommon amongst adolescents,
but it has become an apparent issue in schane of the teachers alluded to this issue and
compared it to drug use in the school premises
"For them, gambling is all about money. When they look at d¢laeners with money,
they also want to have it. The only way for them to get whatever that they want is for
them to gamble. The other thing is that | have noticed is that other learners don't have
spending money. So when they have R2 and when they seeadtieer learner has
R10. They decide to gamble so that | can also get that R10 for them to be able to buy

kota or chips.'(Teacher Participant 2)

The teacher further weohto explain that gamblings linked to drugs
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AWi th drugs an e awagsmnl bfithe dass. Whereypu egen ask other
learners where a specific learner is, they would tell you that he is gambling by the
tuckshops. Then you also ask others, they would tell you they are by the stairs. You
know that they are there becauseth ar e gambl i ng (feacherhey ar
Participant 2)

A study conducted byeinberger et al (2015)itedd Gamb |l i ng behavi ors al
adolescent higischool students: Relationships with problgambling severity and smoking

s t a found tbree factors that influence schgoing adolescents relationship with gambling

and smoking. Firstadopting gambling as a coping strategy to deal \aitkiety Second,

gambling for financia(monetary) gainThird, gamblingas a mechanism of pasgitime.This

supports thenotion thatrespondents experience gambling for finahceasons, i.eso that

they carbe able to buy lunch meals at school

Vil. Teenage pregnancy

Teenage pregnancy was reported as one of the social challenges that lesgdexsttiat the

school settingThe below extracts from the different participant groups highlight an issue that

has been mostly spoken about in literature. Nkosi and Pretorius (2019}hmaitéueissue of

teenage pregnancy is not a new phenomenon anig ihatsocial and educational concern for

all countriesaroundthe globe
ATeenage pregnancy; young learners have babies; some are pregnant because of their
behaviour of chasing after (damerPaticippggs t ha
11, School 1)

"With teenage pregnancy, you know that these children are being taught of safe sex,
abstinence and all that but still they get pregnant. Others have two children already in
grade 11. You ask yourself what is the problemmy view | think that it is all about

the grant money.(Teacher Participant 2)

AWe do find a | ot of causes related to mo
behaviours amongst t he | ear ne(Bosial Worla t | e a
Paticipant 2)
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Al't [teenage pregnancy] affects them as :
pregnant now, she has to leave school. It affects them as the learner would now be
behind with her school work, she also starts being absent daily. On sywsite has

to take care of the child, or the child did not wake up fine. Her mother can't because

she is out working for both of them [the learner and her child]. She now has to take the

role of being a parent; now she is a parent, and she is also ade&he has to fulfil

both these roles and wit [fTeashemParticipan2) ner s,

This support extantiteraturefinding thatwerereviewed in this studyfor examplethe statics
released by World Health Organisation (20&d)ablishedhat teenage pregnancy is a social
issue with about 16 million girls between the ages of 15 and 19 and about one million girls
below the age of 15 giving birth annual¥early, pregnang numbers within the South African
context, specifically in the Gauteng region wérand to be significantly higher than other
provinces (i.e.than 5000 (Department of Basic Education, 2014 as cited in Nkosi & Pretorius,
2019). The teacher participaniiualed to the impact of teenage pregnamsya negative
contributor toacademic perforance absenteeism and schaisbpout of pregnant learners. A
study conducted by Nkosi and Pretorigess (2019
affected whenthey fall pregnant as the learsewould need to focus on babysitting
arrangements and the health of the child. Additionally, oftentimes, there is no one left at home
to look after their child, therefore forcing them to stay home or juggle between respomdi

the childés needs and being at school

Viil. Distance to school

Some learners expressed that the distance to school was a challenge for them, mainly because
their homes were far from the school and there was no school transport to use to go to the
schoof
Al really walk a | ong distance to-faget to
so ités really bugging me. I canodot carry
h e a V(lyearreer Participant 1, School 1)

fiLate coming because | live far fronethchool."(Learner Participant 4, Schoal 1
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Walking long distances to school as a challengeipported by Joseph and Carpei2&17)

who explaird t h aevery day, millions of learners hoping to better themselves through
education wake up early to getschool. But for learners who have long distances to travel,

the journey can be much more difficulto. The
arrival time at the school as one of the learners reported that they end up arriving late, while

the other learner alluded to the fact that they have to carry alhémityschool material with

themon the daily basisloseph and Carpenter (Z0p.279) statd that not having transport to
school has adverse consequences to the | earr

learnes not finishing school.

4.32 Factors contributing to the psychosocial challenges

The challenges that learners, teachard,social workers alluded to in the previous theme and
subthemes all have root causes. These vary based on the challenges experienced. The different
factors that contribute to the psychosocial challenges as perceived by the leardimidede

in terms & factors contributing to challenges at home and school. It will be discussed

accordingly and the different factors in the two maingwmes will be emphasised.

4.32.1Factors at home
I Lack of resources to support learning

Coming from a household that is poor or survives on the bare minimum wage of one person is
a major contributor to most of the challenges that learners face at home. The household income
is usually too low to meet the needs of the individual learners ante#ids of other members

of the househotd

A

AMy dad is our breadwinner, heds the onl
arenot financially stable. They can only

c | ot (Leamer Barticipant 1, School 1)

APoverty and inequality make us experience such challenges because if the was no
poverty, people wild!l be able to satisfy t

(Learner Participant 11, School 1)
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AMYy mom i s a br eadwi ngatgirmus be speet oryfoodl and t | e
cl ot hes. So the little she edPaicgpanil?, not e
School 2).

A teacher and social work also expressed that poverty is a challenge for many families which
negativelyaffects the learneds academi c: per for mance
Al think all these are |inked together be
money for spendingjou do not have money to do your hair, so you resort to these
things, youb6d rather get pregnant or gamb
think that povert(Yeadher Paatinipant®br el | a cause. 0

AThe most chal |l en gvass childrheatded hoeseholdapevertg c r 0 s s
stricken family where you find that no one is employed, and they rehegnr ant . 0
(Social Work Participant 3)

According to Statistics South Africa (2028% out of ten children, or 62% areliving in poor
condtions, meaning that moref the South Africarchildrenpopulation is currently living in
poverty. These responses stem from the home challenges such as overcrowding and lack of
resources to support learning and participants noted that they fresulpoverty and low
household income. These participant experiences affirm what has been foluabténature

on the importance of positive home circumstances in the upbringing of a IédatieRichter

& Lake, 2018 Solari& Mare2012 Leibbrandt et al2010.

. Lack of support from parents

Many learner participants felt that they were not receiving enough support from their families.
Because there are expectations ofgeentgo take responsibility for household chores, they
fail to complete schoolark owing to limited timeand this is a challenge for them.

"l think I'm experiencing them because my parents aren't educated and they believe
that I'm supposed to do as they say whether I'm coming back from school tired or not,
chores are chores. | feéke they don't consider my feelings, they got this belief that

they are building me to be a strong persqhe&arner Participant 2, School 1)
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The learner further elaborated by explaining

A | al so think it's bec au stictermgy apdanoténrat s

ar

modern way where you get to sit down and talk about how things are going to work or

benefit us a family with an understanding of parent and daugtftexdrner Participant
2, School 1)

AFamily r eil etcause rsamietimpssfeel lonely and always having

ar g u mdbLedrrer.Participant 5, School 1)

Altés because | dondét gmm myefamiyylgehdusnop por t
doing anything, but | keep (gearmeeRarticgpandt st i

6, Schol 1)

The above extractportray the complex relationship dynamics betwésarnersand their
parents There are various forms of support that seem to be migshmgmethat learnerseed,
and they include lack adssistance with attending to househatdres and dutiedack of

emotional support, motivation and encouragement. With specific reference to girl children,
t he

Chinyoka and Naidu (2013) stdté hat wh a't happens wi stann
influence how they respond in situaticarsda lackof support from familiesisuallyimpacts

negatively on their cognitive developmenthis speaks tot h e ecol ogical

understanding that there is an interactive relationship between the keadrteifamily that
affect their development, in thisase their cognition Parental support and parental

i nvol vement i n taneseen as aarucia cos@onepsasi sugdort carres
along with it somesocial and emotional benefits (Chinyoka and Naidu, 2013; Munje &
Mncube, 2018; Sapungan &apungan, 2014). While reasons for the lack of support for

learners by parents may be subjective, literature highlights that support in terms of positive

motivation and encouragement from parents
achievemat across all subject areashus promoting better child behaviour and social
adjustmen{Chinyoka& Naidu, 2013.
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4.3.2.2Factors at school

I School governance
The learner participants expressed that they experienced many of their challenges because of
how the school is managed, drawing attention to the lack of support that they received at school
and the crime and violence that ocoarthe school premise$he below extracsuggesthat

the learnerdelieve that the school is responsible for the challenges that they are faced with:

"I think I'm experiencing these challenges at school because of poor school governance.

There is a lack of support from the scho@L&arner Participant 7, School 1)

Another learner participamélt that school staff, the principal and teachers were not fulfilling

their duties
ilt s because the princiopal i's i gnorant a
ar e n 0 ttheid part ofghe job as hired, they have become too relaxed in that

schooé 0 (Learner Participant 2, School 1)

Another learner participant thought that her psychosocial challenges at school were a result of

the government not providinfinancial supportto public schools whichlwould help with

sustaining the school
Al think the government iisnodt providing ¢
well taken care f (Learmer Participant 6, School 1)

The extractedesponsefrom learner participantsdicate that the schools seem to be failing

to fully support the | earnersd education a:
governance andlack of support for learners at the school aidck of support to schools by

the governmeniThis codd mean that thechools are not able to fully provide for the learners

due tothe governmeneducationatlepartmenproviding limited funds to support school$is

has an impact on learners Jmes (2011) argues that inadequate support and the absence or
shortage of learning resources directly contributes to the challende ¢hat r exgerieace.

ii. School crime and violence
The schools were reported as failing to ensure that crime doeskagilace within the school
premises. Contrary tthe literature on crime and violence in South African schools which

highlights crime and violence in schools to be related to assaulted, rabldeskxual violence

60



while in the school premises (Burton, 3)Metshitangani, 2014), the below extracts indicate
that crime and violence in the schools include learners stealing resources, vandalizing,property

disrespectful attitudes expressed to teachers by leaamet Hullying

AiISome other learners tend tteal textbooks, and this leads to other learners having
inadequate learning material. Some other learners vandalize the school property or
infrastructure. Not having wii access, the school does not allow all learners to use wi

fi, but science learners agt." (Learner Participant 8, School 1)

ALearners are corrupt, they disrespect t e
things hard f o(Leatner Rarticigant8, School lvor k. 0

"l find it so offending when learners at my age disrespsathers or other learners
and that also make me furious then | lose-del€ipline and become a good learner.”

(Learner Participant 8, School 1)

Another learner who had indicated that she has been bullied by class peers expressed that she
experiences the challenge because of her good grades:
Al exper (beingbwliedjbécause a lot of teachers are fond of me. So, they
think the teachers favour mearerdartitipartt o n 6t
15, School 2)

Learner Parti ci geacnhlesigris®fgeslousyXrgreother écarmskiesto the
beliefthat teachers favour her. Thismsmetimes the reason some learners get balfidilaters
(2017, p. 3 explainedt h aewchéi favouritism along with academic and social success and

shortcomings play a significant role in the

iii. Timemanagement
Time management is a very important skill that many need to learn and implement in their
lives. It is essential for adolescents to comprehend the importance of time, how they use time
and how they lose timeAkcoltekin, 2015). When time managent is understood and
mastered, learners learn to prioritise and plan accordingly to attend to and execute certain given
tasks.

iBei ng unabl e ({LearnanRanicipare 5, Schaolel) o0
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0l dondét take emalthplo | (heamek Pddcipasttll) Sclhool @)y

The above extracts suggest that the learner participants are struggling to manage time and it is
due to this that they experience some academic challenges related to understanding the content
of the work thg are given. Akcoltekin (2015) argdi¢hat there is a significant relationship

between the ability to time manage and academic achievement amongst learners. In this regard,

failure to manage time results in academic failure or low performance amongdearner

V. Teachersodé attitudes

The South Africarpublic schooing system is faced is humerous challenges that directly and
indirectly impact the psychosocial functioning of learners. Mouton, Louw and Strydom (2013)
explain that some of thosgublic schooing sygem challenges includpoor performing
teachers with poor work ethics. The bel ow ex
how the teachers are contributing to their psychosocial challenges

ATeachers do not approach the best effective wagarhing, they tend to teach by the

book only than going deep kearnef Rarticipant 16t o0 un

School 2)

iBecause teachers arenét doing their part
rel axed i n(Ldarhex Partipant?,aSchioal 1)

ié md our teachers normally need to focus
we can attend school extra <c¢l ass. I som

knowl edge because wegledrreaParticipannlGehaol1l) i pl e wa

The learner participants' responses indicate that they experience some acaldeuc
challenges because they fail to understand the methods of teaching used by teachers and they
suggest that teachers are not fully fulfilling the duties. Qfrtbe participants reported on the

age and enthusiasofithe teachers as thefiaredhat the current teachers at the school needed

to be replaced witlhewer, fresher and motivated teacliers
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AAQge,; most of the t eachedavestaughtfermadyyearady ol
but their presence at school is hindering the arrival of new, fresher and motivated

teacher8 (Learner Participant 9, School 1)

The above extrads confirmed by Mouton, Louw and Strydom (2013) who acknowledge that

South Africanteachers may be underperforming and that their maraleenthusiasmimay be

| ow. Literature has also found that teachers
with their jobs because of the job demand, lack of growth in their jobs andavarki | ear ner
academic performance (lwu, Gwija, Benedict & Teng2dl3 Mji & Makgato, 2006).

Therefore, this affects the quality tdachingand how teachers may engage with learners
(Mouton, Louw& Strydom, 2013).

4.3.3Influences of challengesonthee ar n e-be;@ wel |

These abowenentioned challenges experienced by learriargheir home and school
environmerg affect how they functionat the multidimensional systems andifferent
ecological levels; biosystem, the biological traits that influence their cognitive, emotional and
physical functioning; microsystem, interactions with their families and peers; mesosystem,
interactions with the education institutions; ecosystamsal processes involved in mitigating

the micro and mesosystems; macrosystdmcommunity at large; and chronosystems, the
period in which these challenges are being experiefgremfenbrenner, 1992; Ungar, 2011)

The theory of resilience argues thia¢se ecologies are pivotal for the upbring and growth of
the learner as they can either threaten their development or be the source of the different capital
needed by the learners to respond to psychosocial stressors and advEngisexhallenges

hawe been reported to affect them academically, sociatig emotionally.

4.3.3.1Academics

Academic performance matters for all learners in school, however, due to challenges that the

learners are faced with, their performance is often affected. One lefainers commented on

how the psychosocial challenges influence the schoolwork:
"Academically because I've dropped from one of the best learners to one of the
dumpiest learners who has lost a sense of direction of their fu{@@&ticipant Learner
2,School 1)
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A[my challenges affectmeas] someti mes | ose hope that |

(Learner Participant 13, School 2)

The above response from learner particigasiiows an intéwined relationshigetween the

|l earnerd6s psychosoci al exper i etheseaspeasied t hei r
their welkbeing.The resilience theorgostulateghat education contributes bhmwthe learner

copes with the life adversities that they face, waett home or school, and educatioay

act as a compensating mechanist provides the learner with a sense of own competence
(Novotny & Kremenkova, 2016). Failure to respgositively to life adversities mapndicate

that individuals lack the capacity be resilieny therefore, impacting their academics as seen

in both above responses from the learner particip&ytsustaining resilience in school, the
learneramight perform well academadly.

One of the social worker participants support the abb@gponse as they acknowledged that
academically the learners who experience these challenges are struggling to cope:
"Educationally the learners are not coping, their work always decreases. You find a
learner which was an A learner, that was getting,98eir work keeps dropping and
when you check they are already in their 50s because you can't be affected by these

issues and still manage to copéSbcial Work Participant 1).

Other learnerschoed similar responses from the abpaticipants but focused their responses

on the effects of crime and violence at school

AThey affect me academically as | candét c
fear thinking that what i f they enter tt

(Learner Participant 6, School 1)

AThey are affecting my wellbeing because
schoolwork because of cruel learners that disturb us each and every minute when we

are trying to study(Learner Participant 11, School 1)

Learner 11 went on to share that thehallenges related to concerns about her safety and
security have led her to feel demotivate@aatinuegoing to school
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Al ot al so affects my well being because
thinking of what my going to face each and eveayed (Participant Learner 11,
School 1)

Another participant shared the following:

Al think these challenges at school are affecting my wellbeing because sometimes | feel
like school is not the place of teaching and learning, ending up feeling like ingt go
t o s c hool(Padicipanhleearmer 79 School 1)

The above responses indicate that while learners may experience similar challenges, the depth
of the impact of these challenges differs from a learner to a le&tast of them underperform

in ther academicsand some become demotivated to continuously go to school. Nconsta and
Shumba (2020) support that schools have become places wiseddfitult for teachers to

teach and learners to learn as they are in constant fear of their safedy. dtso found that
violence in schools affected school attendance and often led to dropping out, academic
performances of learners, learners' lack of concentration, unpleasant learning and social

atmosphere in classrooms and poor results (Nconsta & ShQoRa).

Another learner participant spoke aboutithpactof the lack of resources at school

fiNot having enough learning material really affects us, because the teacher might be
explaining something that you don't see or be able to refer to. NotghaWiastructure

really affects us, because sometimes we don't chairs where you supposed to sit on top
of and be comfortable while learning. Not having access to schefolaffects us
because sometimes-fvis needed for research and gathering inforrmati, but we

h a v e (Participant Learner 8, School 1)

The above extract highlights that the lack of learning resources such as textbooks,
infrastructure; tables and chairs andfinconnection is a contributor to ineffective learning.
Mupa and Chinoneka (2015) argue that resources in schools are important and are crucial to
the learning process. For instance, textbooks are essential to infpete@ching and learning
process, poor infrastructure will impact the process as it hinders succeasfiuide if there

are no chairs and table, learnergststand through a lesson which affects them physically and
notestaking (Mupa & Chinnoneka, 2015).
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The participant teachers and social workers seem to agree that these challenges that learners
face atheir homes and within the school premia#scttheir academic performance and leads

to higher failure rates and drayuts within grades Q2. The drop in academic performance

is explainedoy the knowledge gap that the learners have, not submitting schoolwork and the

responsibilities that come with being a teenage parent

fAiFailure rate is too high and there is a knowledge gap. You'd give them an assignment
or task to do, and they don't knowhito answer.'(Teacher Participant 1)

A. ... they are affected in a very negat.
performing so wel/l I n school . Mo(Sacialof t he
Work Participant 2)

e affects their academic performance, [
academically and pur sui ng (SocmlWerkPadiciparti i c h n
3)

One of the teachers shared a story about a learner currently at the school who tyadte: dr

"There's a child who had been doing grade 10 since 2017 until they dropped out. They
are always outsideand we don't get their SBA tasks, because they don't do them as
they are always outside. Even when you find them and instruct them to come and
complete them, they struggle to complete thémeacher Participant 2)

Based on the responses from the teacher participants, it is evident that the psychosocial
challenges that learners experience while they are in gradkEz Hérm how they engage with

their academic work.

Due to the lowperformance levels in the schodietuse of drugs and substances seems to be
associated with the need to perform better in the exam. Learners may desire to do well as they
know that if they don't, then they will fail his was reported by one of the participants:
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"Right in the middle of mexamination you find a learner that is drunk, and you can't
expect a miracle for them to perform well. For some of them, if they take marijuana,
they think that they will feel so smart and wise but that's not true that if you take it, you
perform wonderén the examination(Teacher Participant 2).

Contrary to the teacher's opinion on the need for learners to excel in academics leading to the
use of substances, Cofilback et al (2013) notethat those with low academic marks, low
motivation and come fronthallenging family backgrounds may be more likely to use
marijuana. While Sahu and Sahu (8Dhighlight that psychosocial issussich as peer
pressure, lack of social support, social attitudes, lowestéfem and psychological distress

lead to substance abuse amongst learners. These mentioned psychosocial issues are similar to

what has been reported as challenges for learners by teache

The same teacher participant further went on
behaviour as they start engaging in criminal activities.
AThey also start stealing when they are ¢
feed thei addiction. They steal ot her | ear ne
belongings. For instance, if | leave my phone like this, in a second it will be gone. They
take the other | earnersdo calculators from
(Teacher Participant 2)

Another teacher explained that while the learners are at home, they become abusive to their
families intending to get money from them
"They affect their home behaviours because we tend to find that they become violent at
home. Theiguardians and parents come to the school telling us that they tend to be

violent at home because they want cash from th@redcher Participant 3)

There is a clear association between psychosocial challenges such as the use of substances and
teenage pregnancy with school diayt rates and academic performance. This is supported by
Strassburg et al (2010) who argue that teenage pregnancy, a latires$t in schooling, and
previously failing a grade or being behind in schoolwork were some of the reasons why learners

left school.
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4.3.3.2SocialRelationships

Learners during the developmental stage of adolescence learn to build relationshipsiwith th
peers and othein their lives; they learn to establish their roles in their social settings and also
within the home environment; and also learn how to develop appropriate social connections.
Some of the learner participants reported that their lsadationships were affected by some

of the challenges that they face at home and school

"They affect my wellbeing because sometimes at school, besides being a social butterfly
and wanting to be around people, | become so disengaged and don't want to be around
people as | am so used to being alone. | even disengage from the whole word. It's n
only at school but even when | am around other people, | just want to be in my own

corner and confined.(Participant Learner 20, School 2)

AThese challenges at home affecting my we
my friends | feel smallduetohe way |1 6m treated at home s
hope and not believinm my s el f . Somet i(Pardcgant Leafnerée | unl
School 1).
The involvement of | earners in the community
ofsats f action with | ifeo (Ruiz et al , 2012, [

mentioned by the learners are corroborated by Ruiz et al (2012) as they suggest that community
engagement support t he {dmageismprowdheydendtafeset me nt
worthy and have some form of control over t
highlight that the | earners donét-imhgearld a s e
self-concept.

4.3.3.3Psychological influences

The learners experience many challenges and changes during the adolescence stages. This
includes, but are not limited to emotional and psychological changes. The World Health
Organisation (2012) states that because of the complexagiadéscence, learrseare bound

to experience some form of mental heakttated challenge. Thiliterature supports the
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emotional and psychological experiences that learners have repobeldamhich have been

caused by the psychosocial challenges in their homes anbal: sc
fifthe challengesph f f ect me emoti onal |l vy, because 10
with anger and hat e, (Leamer Pdrtigipant2,ISehaokyly depr e
AAfter theée daapewiemceny teacher, I wasnot
| didnét even want to answer any question
asks questions, I woul d just keep quiet,

(Learner Participant 2(Bchool 2)

Al have -easteemow (delafr ner Participant 4, Schi
AThese chall enges at school a-Giséfd, bavingmy we |
mi xed emotions, str ess e(dearaenRarticpbant>) Schodblf ect i
1).

One of the social work participants confirmed that these challenges thatrdeaxperience

affect them psychologically and alluded to the effect of depression

ALearners become are suicidal and most o]
learners that are presenting with depressilieughts orexperiencing some form of
stresscased by their home circumstances. The:
(Social Work Participant 2)

When reporting on their home challenges and the effect it has on her, the learner said

"Being depressed.lbseconcentration both at home and at soh Not being able to

finish my tasks and homewo(kearner Participant 5, School 1)

AThey are affecting me in a way that | ac
meant to be here, | kept thinki mpgntdafhat my

living. (Learner Participant 18, School 2)
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Another learnereported orthe psychologicaéffects herchallenges have had on her. These
have also impacted her nutritious health as she no longer eats healthy and sometimes spends
the day with any food intake
AThey dr ai nosetnppe,d feet demotivated and sometimes end up sleeping
every time t@void overthinking [ t h e c &ffact nhedetaused o longer watch
what | eat. wouldspendthewholen an empty stomach and | &dm
my | ifestyle not hRaxicipangLearneh6eStHool h)y | i f esty

The learner participants battle with psychological and emotional efigets depres®n,

suicidal thoughts, feeling worthlestopelessnesstaused by the challenges that they
experience at home and at school as confirmed by the above extract. They are also proof that
the learners might experience some form of mental health challenges. None of the learner
participants reported on being diagadswith any mental health illness, but some of the
emotional and psychological characteristics mentioned in their responses are symptoms of
depression whicBchulteKérne (2A.6) explairedasi di f f i cul ti es i n-concen
worth, low mood, jolessness, a loss of activities and interests, social withdrawal, giving up
leisure activities, changes in appetite, sleep disruptionipandderate to severe forrasicidal

t houghts and acts. 0

4.3.3.4Resilience

Human resilience is the capacity fodimiduals to use their biopsychosocial systems to recover
from adversity and dysfunction (Ungar, 2015ngar,2019). While many learners indicated

that the challenges faced at home and school affected them academically, socially,
psychologicallyand emotbnally, some learners expressed that they look beyond those effects
by accepting them and working towards bettering themselves. This is a form of resilience as
Chinyoka and Naidu (2014, p. 227) expkdrihat children who portray such characteristics
fareabl e to accept their adversity and benef.i
Literature suggests that resilience amongst learners is dependbeir characteristics as well

as support offered by their community in fostering wellbeing (Motséofojele, 2017; Ungar,

2015) .For fthe vulnerable children resilience, therefore, involves the ability to exercise the
human capital of agency to navigate and negotiate their way towards educational success
supported by t hMotsa & Maogle, 2017, p.Xb38).tinecerttrary tqthe

literature on resilienchighlightingthe support that learners receive from their community is
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that these below extracts illustrate that th
role in how theymove past the psychosocial challenges that they face, with them pointing out

that they learn from these experiences and develop stronger individual characters

Every time when | see my parents struggle, | feel like finishing school and become their
breadwnner because they suffer a lot as things are not going their way and that really
makes me sad. Every time we go through these challenges, | grow stronger and stronger
to a point I want to f i ni(searnenBarticpanald,e 12
School 1)

Firstly, it was hard[the challenges at homejiggered my short temper until | accepted
my situation and moved on with my life and I'm grateful for what | have. So, it has
taught me a lesson for the rest of my life; sometimes in life, you deajtsaget what

you want. You work hard for everything your heart desir@searner Participant 14,
School 2)

Someti mes at school i's hard ohschodwvodkus be:
knowing that | am not okay with what is happening at home. Abbealin@n | just think

of giving up or in life, | remember changing my home background. The only things that

| al ways (Learmes Palti@pant X0, School 1)

Another learner participant acknowledged that the challenges that they experience affect them
but because of how they perceive those challenges, they can look past them and perform well
in school. This is supported by the notion that learners who can accept their adversities and
become resilient tend to do perform better (Chiny&Kdaidu, 2014)

"Not that much as | keep telling myself that maybe there is someone going through more
stuff than | am and still, I hit good grades so | don't think my problems at home are to affect
my wellbeing at any chance because | do not wear my problem over mgrtteb&now

how to focus my energies to the right plageéarner Participant 9, School 1)
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4.3.4Early warning signs to challenges experienced by learners

The period of adolescence is marked by engagement in risky and unruly behaviours and
heightened motivation to obtain arousal from rewghtsck, Minnes & Alberts, 2017). While
change is good during this period, learners tend to involve themselves indoebdvat impact

their wellbeing. When the participants were probed on what they thought, based on their
experiences were indicators that a learner may be experiencing the mentioned psychosocial
challenges, many of the teacher antoolsocial worker paitipants alluded tevarning signs

as indicators to the challenges faced by the learners, witictdebehavioural changes, social

withdrawal, academic underperformance.

4.3.4.1Behavioural changes
Experimentatioms a naturapartof theadolescence aye Learners begin ttry out newthings,
ideas and activitiesPringle et al (2018) explain that unhealthy behavioural patterns may
develop as part of the experimentation processtandy bebecause oéxposure to behaviours
such as the use of substesmiand influences from peer groug@de participants reported that
the | earnersé behaviour changes when they ar
was reported that they are disrespectful to teaclascond class and will be absent from
schal:
AWith teenage pregnancy, they stay absent a lot and also change in behaviour. They
get cheeky towards the teachers. Most of the learners that get pregnant are those that

werenot | istening (deadherRegticipant2)l ways absent .

AWith drugs and gabling, they are always out of the class. When you even ask other
|l earners, a specific | earner is, they tel

(Teacher Participant 2).

AToo much of absconding from the class. then you know that this iseresys and

when you look deeper into it you find that there is a ringleader and some of them are
just following the ringleader, some of them think that it is a cool thing, and they end up
joining for t @eachsr&drteipaolfl j oi ni ng. O

The useof drugs and gambling influences how the learners behave within the school
environment, with their peers and with their teachers. The indicators of substance use may be
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explained as disrespect for the earlier and the teachers (Nconsta & Shumba, 20h8)sLea
sometimes externalise their problems and this is can be observed through negative behavioural
characteristics such as hyperactivity, aggressiveness, arsbaiat behaviourRringle et aj

(2017. All these are portrayed to the external world asthin the same setting as them.

One of the participants shared that learners also get involved in risky sexual behaviours:

Teachers will give the case that a certain learner was found in the class having sex with

this learner. Still, in the same month or even in the same term you get reports of teachers
complaining that the learner is sexuadlgtive,and this is what they ar@oing within

the schoolpremisesand you try to reach out to the parents and they come back to
report that the | earner has been present
(Social Work Participant 2)

The above extracsugged that learners' engagemt in sexual behaviours is a sign that they

may be experiencing some form of psychosocial challehgsording to Prigle et al (2017),

teenage sexual behaviours are common during adolescence and that such behaviours are
accounted for through biologicatdelopment, sexual preference and psychosocial factors such

as the use of alcohol, engaging in risky behaviours, school problems and being involved in
romanticrelationships (Pringle et al., 2017).

4.3.4.2Social withdrawal

Some participants reported that learners often become withdrawn socially when they are
experiencing some of the psychosocial challenges that emanate from their home or school
setting.The effects of the psychosocial challenges were reported to be ahtisi@aiours

and ®cial withdrawal due to neglect

ASome of them (learners) tend to be anti s
with you. They tend to want to confrgiiu and that becomes very dangerous for us as
e d u ¢ a {Teacher.Participant 3)

AWith neglect, when they called me, the I

the teachers, but she was interested in class. She was not playing, not eating in school,
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she was nomheat,and the uniform was torn and when they called me and whikesl
doing my assessment they told mgSodgiahat th
Work Participant 1).

AYou find the child who was bubbl vy, t al ke
withdrawn and their behaviour starts changing. The parents just blow it off and think
that it is just a O0staged, wh(8acielaverk t her e

Participant 2).

The abovementioned signs that a learner may be experiencing psychosocial challenges are
supported B CrossorTowne r 6 95) degcilption that a child who is neglected by exhibit
signs of seHinjurious behaviour which may be eating disorders orrselfilation; the child

not properly dressed and showing poor hygiene; and demonstrating unattended material needs.

4.3.4.3Acacemic underperfonance
Additional to change in behaviours, other participants highlighted that another indi€ator

these challenges is the drop in marks or underperformance

ATheir behaviours changes, |l eadingoto th

per f or rfTeaghel Participant 3)

AAnot her indicator i s t h(8ocid WorlpPaitiapana3l) a d e mi

The above extract alludes to the notion that when learners are faced with psychosocial
challenges, often not knowing how to respond to them, their academic performance is
impacted. Psychosocial issues sucthase that have beatenifiedin this studyfor example,
neglect, bullying and exposure to poverty are nooddad to poor concentration in class for

the child, inability to cope in the school environment and poor attention to schoolwork, all
resultingin poor academic performance (CrosSkawner, 2005; Tsegaye, 2008; Vergottini,
2019).
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4.3.5Available support services

Learners shared different opinions and experienoaserningthe support services that they
receive at school. While others felt that the support that they received was enoaghdith

not think so. Learners indicated that they recewgportfrom different places. These will be

highlighted below.

4.3.5.1Support fom the school

Teachers play significant educational roles within the school environment. This includes
creating favourable classroom conditions where learning can occur, teaching the curriculum
content and takg up the role of assessments in which they establish what the learners know
and can dol{ooney et al, 2018). Though, due to learners spending rimeeat school than

home, teachers are forced to take up additional roles of being guardians to the learners and
support them through some of the challenges that they are faced with. Below extracts indicate
that some learners seek support from their teachvben they experience different kinds of

psychosocial challenges

~

Al speak to a teacher, i f unavailable, to
teacher sometimes is because things are kept formal and they allow us to decide on our
lives. Ableto put our differences aside easily. With the sir, | can seek guidance or
supporton things related to thechoolcurriculum. We find no reason to not be able to

communi cate but s o met(LeareesPattidipanyl6,s85cheold) ud g me

"Our teaders sometimes talk to us and encourage us on what to do so we can improve
in our studies and it does help but the only issue is doing what they say you should do
to improve, for example, if they say practising more in maths will help you improve, it
is hard to because sometimes you don't understand the work and it gets frustrating

when you don't understand.”

(Learner Participant 13, School'P3ometimes stay after school and ask the teacher of
a certain subject to give me his or her sitaiie explaining to me the schoolwork that
| don't understand. | sometimes focus on learnmgnore than one way, instead of
listening to a podcast, | tryrether way of learning. This includes describing what |

have learned to a friend or taking notes. Educators have long noted that one of the best
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ways to learn something is to teach it to someone else. So, when experiencing these
challenges, | talk to my @ssmates and educators to help me with where | lack on my

school work."(Learner Participant 10, School 1)

| speak to my teacher because my teacher has been there for more than 5 years so she
knowsalmoste ver yt hi ng t hat happesmgthatlttobkefroron!| y a
her is that | have to remain the way | am inside if | change and become one of those
young gangsters, | will never change and | will lose my career choice. She always
taught me that to pass and avoid these challenges is to stickbooks and believe in

what | want to achieve(Learner Participant 11, School 1)

"é the teacher opened up WhatsApp online group chats to discuss problems with a
certain aspect of the subject. Having the teacher's number so that we don't find it
difficult to talk to them and ask when there is something you need to know about with
the use ofocial media/ networking because after all communication is Kegdrner
Participant 16, School 2)

The learner participants seem to talk to school staff who may have the direct solution to the
problem or be responsible for attending to the problems& peoblems may be related to how

the school functions and problems that are subject content related. Only one learner participant
expressed that they confide in the teacher as they seem to have built a trusting relationship with
them. The teacher is reped to be supportive and encourages the learner to do well. Johnson

(2017) argues even though learners have an innate desire to learn, the role of the teachers to

support and motivate the | earners iso& cruci
extracts affiirm thatit he teacher6s role in encouraging
relevance, and relatedness of the materi al [
to develop st udent thedubjea taughe, aneepcepdon of seteffimeye st i n
are all i mportant factors that influence st

The below extract furthdrighlights thesupport fronteaches:
"The kind of support | at least received is such extra lessonsdb gpton the missed
work. Attending Saturday Engen classes for the field of subjects so things do not blow
out of proportion. The teacher opened up WhatsApp online group chats to discuss

problems with a certain aspect of the subject. Having the teacheriber so that we
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don't find it difficult to talk to them and ask when there is something you need to know

about with the use of social media/ networking because after all communication is key.

(Learner Participant 16, School 2)

Other learners expressed thia¢ school supported them through additional classes to cover
content frontheir subject syllabus:
AThey have a program called SSI P which i s
to teach and they do cover a lot of theaylls. Even the food is better during the SSIP
program as the food i s hdledrmerhParécipantadn d ¢ h e
School 1)

"The kind of support | at least received is such extra lessons to catch up on the missed
work. Attending Saturday Erg classes for the field of subjects so things do not blow
out of proportion." (Learner Participant 16, School 2)

On the contrary to the above, some learners suggested that they were not being supported
enough at the school as they expressed, theyatifibal comfortable sharing these challenges

with school staff. While the other learner participant felt that the school wasn't supportive of
those that come from less advantaged backgrounds. This is an indication that learners are only
supported academidp not social and emotionally as Mashau et al (2008) and Bojuwoye et al
(2014) suggest they should.@#e below extracts suggestthae ar ner s donodt f ee

the school:

"At my school, they don't make you feel comfortable to talk about howegf@néeall
so you don't really have to waste your time with théhearner Participant 17, School
2)

AThe school is not doing enough because my school is not doing anything about those
children that are coming from disadvantaged backgrounds. My school is even failing
to give grade 12 students forms to appyhigher education institutions and also
allowing me to enter computer lab just to apply at a higher education institution, they
are always telling us it's for C.A.T students on{iz&arner Participant 5, School 1)

When |1 6m experienwilng |c hdaolnlbetn ggeest aatn ys cshuop
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would have tried to speak out. | decided to shut my mouth because | saw that nothing
is going to happen even if | ta(damnerl t 6s |

Participant 7, School 1)

Some of thesexperiencesshared in the above extradsllaboratethe notion that learning

support in school should include extra class instructions, academic mentoring, helping students
develop study skills and curriculum advi®&ojuwoye et gl2014) However, the sygort that

learners receive also needs to extend to their social and emotional needs. These according to
Bojuwoye et al (2014) include counselling or psychological and social work services, medical
services, nutrition services such as feeding scheamel ay other form of support that will

ensure that learners don't experience barriers to learning.

4.3.5.2Role of schoosocialworkers

While the role of school social work may be easily understood from literature, due to the nature

of the work done by sdwl social workers, the roles and responsibilities are complex and not
always easy to comprehenfichool social workers are trained professionatgseroles

traditionally include delivery of support services to learners and sometimes to teachers and

other school stafflt also involvesthe provision ofcomprehensive support that addess
various outside school neeahdacadémicperformegnéect t he
promote sociahndemotionalwellbeingof learners and to improve thelwol climate for the

benefitofl ear ner s 6 p sy c lFmigacCarr & $haid, 20T heiteaamarsnvgre (

asked about what they perceiteebe the role of a social worker within the school setting.

Teacher participants reported flodowing:

i lig very vital if we're to have it but there hasn't been one. | think being trained as a
social worker yowcanunderstand these situations, be able to visit homes and try to call
parents. | think being a trained social worker would also e &bhandle it differently

as compared t o howWTeacker Raicipantl) as t eacher s. 0

A Cur r,avedom'tyhave a social worker but if it was, it would be helpful. A lot of
teachers did not do studies such as social work and counselling. Themefew of
them that did remedial and counselling. So, if there is somebody who can come and

help the teacher who doesn't know how to counsel. Some of us know how to counsel
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from church and we bring our knowledge here. If someone is dealing specifidhlly wi
these things, it would be helpful. It also has to be someone who does it regularly, not a
onceoff thing. They would have to come and do folipg with those learneis.
(Teacher Participant 2)

AWe don't have a school social worker. it's a vienportant role and we definitely

n e e d e(d@eacdher Paiticipant 3)

The above extracts suggest that teachers are partially aware of the role and duties of social
workers in a school setting and its significance. They described the role of a school social
worker to be associated with conducting honsgts, providing coungkng and attending to
challenges faced by learners that teachers can't dealllwdhgh this description is corremt

the role of school social workers, it daest fully capturethe work that school social workers

do with learners and within the schottlis limited andndicatedimited understanding ahe

role of school social workers from the perspective of teacfidrey acknowledged that they

are not trained to provide the necessary support to leatmgrdighting that school social
workers are a need in schodiniganCarr and Shaia (2018) draw a distinction between the
work done by teachers and school social workers and how they both work together to support
learners. An excellent teacher de@sarious techniques to reach learners and help them
understand the curriculum while excellent school social workers know that they need to explore
and draw on numerous range of skills and knowledge to help learners deal with challenges that

they are faced ith, help them understand themselves better and build their resilience.
Social worker participants commented as foBow

AWe take the role of being a broker. We don't take up a case for long, we just do
assessments and then we refer them to the releméatar organisations. We link the

learners with services that they need help wiBdcial Work Participant 1)

AiMost of our role is to build a support system for the learners. Support through
counselling, through linking the learners to the relevankeit@lders, the relevant
resources that they maybe are needing at the ti(B@cial Work Participant 2)
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The social work participant 2 further weasrito explain that:
AAs school social workers, we are short time based, we don't do a lot of things such as
statutory work and a lot of things. Most of what we do is to identify and refer, we are
those people that meet the learners at first hand when the learner has a pneblem,
identify their problem and then link them to the relevant stakeholder that would be able
to take care of them. Even after linking them, we have to play a supportive role whereby
we always have to do follow up and make sure that the learn@ecial Work
Participant 2

AOur big role is to lift off the weight off the teachers' shoulders so that the teachers can
focus on the curriculum and the learners can focus on acadengf®sclal Work

Participant 3

All social worker participants ammployed at a district level which means that their roles are
different from those employed at the national and provincial $eMACOSSWEP (2015) as

cited in Vergottini and Weyers (2020, p.131) state that the role of the school social workers at
district level includes providing support "to learners, parents, caregivers, educators; school
based support teams [SBST], school management teams and school governing bodies. At this
level, a functionary's tasks could also include screening, the development@achéntation

of projects, the development of supportive infrastructure within schools, networking and

remaining abreast of policigs

4.3.5.3Support fom friends

During adolescence, learners need to develop social relationships with their peersaskhey
to develop their own identity and independence from their families (Flynn, Felmlee & Conger,
2017). Some participants reported that they seek support from their friends

AMy friends and | actually discusholt hi s

W

|l talk to them because t he y(beareerRastigpant i e nc i

1, School 1)

80



AMy best friend because sheds al so experi
She is used to how | feel or how | react when it comegse tthallenges and also how
f ur i o u @eainer Bagtitipadt 5, School 1)

AMy friends because they are al(seaneexper.i
Participant 13, School 2)

Al talk to my best friend. She has been

because she can relate, and she makes me happy. She helps boosemsytselfe m. o

(Learner Participant 15, School 2)

The above extracts suggest that the learners cdnémeh share the challenges that they
experience with their friends because they share similar experiences, they felt that they better
understand them and had a positive impactheir lives. Shin and Ryan (2012) support these
extract as they mention thdtiends are often used as coping resources and that friendships
have been found to buffer the negative consequences of peer problems. These friendships are
usually built of trust and intimacy and are beneficial for an adjustment (Vitaro, Boivin, &
Bukowsk, 2009)

4.3.5.4Support fom external organizations

When asked about any additional support that the learners received, the following was reported:
AThe support that | receive at school during these challenges; sometimes the police
officers come at scwl and check that is the school still doing good and also try to find
those gangsters and drug dealers at school. Social warketve and talk to us and
give us some advice if we (LeaanertParticipantdet r i d
School 1)

One of the social work participants illustrated that some sshawk social auxiliary workers.

This is however not the case wihe two schools that have been selected:
AThere are some schools that have NGOs wh
these schools the NGOs has social auxiliary workads in most casethey would be

the ones who act as tlsehootbasa supprt team by interacting with children and
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then identifying such psychosoci(8dcialpr obl e

Work Participant 3)

Police and social workers seem to respond to the social and psychosocial challenges that
learners experiena school. Lamont, Macleod and Wilkin (2011) explain that police have a
duty at schools to reduce the prevalence of crime;sacial behaviours and victimisation of
learners and even challenges unacceptable behaviours. This supports the work that police
officers at the school as mentioned in the above extract. While the social workers are known
to help learners with their emotional issues and help them solve personal problems that they

experienceBojuwoye et al, 2014).

4.3.6Barriers faced by social wkers in service delivery in schools
Due to the challenges experienced by the Department of Education and Department of Social
Development in achieving an agreement on the placement of social workers in school, social

workers are experiencing various barsiwhen rendering services to school and the learners.

4.3.6.1Confusion about the role of social workers
There seems to be great confusion about the roles and responsibilities of school social workers.
This was reported by one of the social work ggrtints who explained that social workers in
other fields do not completely understand how the intervention is provided and how cases are
handled by school social workers. While another social worker expressed that they are expected
to play the role ob p & r mad thedschools by the teachers and school staff. This resonates
with Higy, Haberkon, Pope and Gilmore (201indings that within state school systems, there
is still confusion andh lack of knowledge about the roles of the school social workers. The
consequence of this confusion is that the social workers working in schools are affected, the
individual field of school social work is discredited and children and families who would
bendit from the social work services airapacted
" South African as a whole, especially here in JHB, we don't really understand the role
of school social work because you find challenges when you refer a case as a [school]
social worker to another social wieer they feel like why she didn't do this [case] on
her own. They don't understand the role that we work with children but our job is to

just access and identify, then refer. They feel like we don't work, why don't you address
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this case on your own, whyialt you go to court on your owfiSocial Work Participant
2)

Anot her soci al work participant reported on
role of the school workers:
ABasically, they expect us t o iagpWwokerist he s
at the school, they expect all their problems to be alleviated which is not realistic but
mostly they would expect us to take care of their extra burden which are psychosocial
challenges that the learners face so that they can focus on acadef&odal Work

Participant 3).

The school social worker field in South Africa is still developing, it is no surprise that some
people in different fields of practice do not clearly understanthi. impact of this seems to

be great as it affects theterventionprocesss atthe school level A clear and systematic

guideline on the roles and responsibilities of school social workers needs to be established
(Vergottini, 2019). In addition, school social workers need to improve fneiri si bi | i t
viability, and valueo (Altshuler & Webb, 200

4.3.6.2Lack of resources from the Department of Social Development
The availability of resources also acts as a barrier for school social workers. All social workers
rendering services to school are employed by the Department of Social Development and the
social worker participants of this research study reported that the greatest barrier was vehicle
use where a few departmental vehicles are used by the many so&eitsytrose in the field
of school social work and those in other fields to travel to many areas around Johannesburg
South
"A barrier is resources, and it is a big problem because you find that in the unit we
were about 13 and now it's worse as thererae 25 people who are allocated 3 cars
to cover the whole Johannesburg area. With us going to the schools was a big problem
because you don't get to build relationships with the learners you only go when a case

is referred to you or when you have a progtg®ocial Worker 2).
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Another social worker shared the same sentiments:

AAnother barrier that we have is that of resources from our own office, maybe you find
that we just have 3 cars and in the whole unit, we are a group of 26 social workers. So
imagineif 26 of us need to share 3 cars and we are servicing tharel500 schools

around JHB area'(Social Worker Participant 3).

The above extract also reports on an issut@ghortage of school social workers in South
Africa thatPretorius (2016) highlights. The shortage limits the effectiveness and adequacy of
services that school social workers can provide across different schools. Social Work
Participant 3 alluded that themeay be 26 school social workers servicing about 1500 schools

in JHB. Vergottini (2019) found that there were insufficient school social workéraost

levels of educations and that school social workers were forced to cope with large numbers of

school ad learners that require their services.

4.3.6.3Allocation of space in schools

Another barrier that social workers experience is the allocation of space to conduct sessions
with learners at schools. In reporting on their experiences, two social woxipdaged that

they use teachers' offices which do not seem to be a conducive environment for the session and
the learner appears not to be comfortable to freely talk about their chall@mngebelow
extracts bring into light one of the crucial difficultiéaced by school social workers which is
space allocation andsiimpact on the intervention process with the learners. Due to this issue,
social workers are unable to intervene successfully and establish trusting confidential
relationships with learner€onfidentiality is both a legal and ethical issue in social work and
Reyneke (2020) explains that lack of confidentiality at schodlseimain concern for social
workers. While the South African Council for Educators (SACE) only makes mention of
confidentiality once, the South African Council of Social Services Profession (SACSSP) refers
to the issue of confidentif many times under its code of condBeyneke 2020) This
illustrates that social workers need to ensure that confidentshtgintaned at all times and

it is difficult to do so when there is no secure space for intervention session

AThey don't have space where we can see the learners. The school will just call you

and say you must use one of the teachers' offices. Sometimes you find that the teacher

84



is there. The learners are always uncomfortable to talk as they fear that maybesomeon

will pass by and see thewor a teacher would come irffSocial Work Participant 1)

iWe dondét have resources when we go to sc

receptonand everybody (Soctal Wonk Paatioighnt #)o wn 0

Failure to enste confidentiality will resulinl ear ner s f eel i ng O6uncomfo
This is supported by Hannan and KalisKaran (2014) as they highlight that losing the trust

of the clients can hinder communication from them and that trust is essentalgfmod

relationship to be established and developed. Without confidentiality, learners may not be

successfully helped.

4364Parentsod i nvol vement

One of the social workers described that parents' involvement in the learners' life was one of
the bariers that they experience. The social worker further went on to suggest that parents are
resistant to the process when they are attending to psychosocial challenges experienced by

learners such as parental neglect:

Alt would be the cacorporation from the parents. There would be parents that would
notcocor porate especially when a case i s r¢
that there is neglect that they are picking up or they have seen some injuries on the

child and the child does not want to talk. Then when you go conduct a home visit parents
become r(8csial WorlkemParticipant 1).

Vergottini (2019) too found that parental involvement was low as parents were not cooperating

with the school social w&ers.

4.3.7Improving the psychosocial services in schools

4.3.7.1Voice of learners

Support services at a school level need to respond to the acastarratand emotional needs

of the learners. Therefore, a positive school climate needs to be created as it plays a crucial role
in how the learners develop within the school setting and lead to a positive school experience
for them. Wang and Degol (2016) state that a positive schio@te may be defined based on
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a school setting that encompasses a school's atmosphere, culture, values, resources and social
network. It is also defined as a school setting where great emphasis is placed on the school
norms; goals; interpersonal relatibiss (amongst teachers, learners, management, parents);

and good teaching and learning practides. cor di ng t o the | earner p:
the below extracts, provision of counselling services, physical activities such as sports and
strengthenig school security are regarded as some of the important aspects that are needed to
improve learning and contribute to a positive school climatee findings oBujowoyeet al

(2014, p. 10) resonate with the extracts that support needed in schools for learners includes
Asports activities and coache shasedpsychologistsy gua

and social workers to address their emotional needs orgadve s o n a | probl emso.

Many learner participants advocate for the needisprofessionals who specialise in
counselling, these including school social workers, psychologists, and counsellors. This need
by the learners is supported by Huan et al (2014) wete thathildren in developing countries
are more in need of counselling services because of the high rates of dropouts, failure rates,
teenage pregnancy, violence, and they are more likely to receive less psychological and social

support from their fanties:

"l would make sure | get all my school learners someaymene counselling, so | get
to know who is coming from broken homes and meet their par@rearher Participant
2, School 1)

3t

Get a therapist who wil!/ @re treematzed akdr | d ay ¢

>

e ed (Leaingr Padticipant 1, School 1)

Al would organize a student council wher
someone who is approachable to that they are more vocal about how they feel, and they

are more communict i ve about wh at i's bothering ¢t
School 2)

Al would do things that wo u-esttenblike spotts| e t o

activities, events. | have never engaged in any sports because there are no sports, no
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events,0 excursions, they dondét have any <cou

are experi enci(begrner Padigpant k8Sahonajd s . 0

"If 1 was the principal, | would invite social workers for those learners who are
emotionally and mentally aked at their homes and advice learners to talk if they are

experiencing any problems at home or schqaléarner Participant 8, School 1)

ABecause | know children or teenagers hayv
in their academic lives, | wodlconsider bringing a school psychologist or therapists
to allow I earners to at | east hagbheanesomeon

Participant 8, School 1)

Other learners expressed the need for a good security system at schools tihnessiaty of

learners:
A | could also tighten the school securit)
school you dondét t h{(Leakner@®drticipant6,ischoodlh yt hi ng

If I was the principal of the school, | was going to hire more security to surround the
school to make sure that there are no gangsters that are going to jump inside the school
and bully other kids. As a principal, | was going to make sure that each amng ev
learner is being searched before he/ she enters the school to make sure that there are

no weapons around the school premis@sgarner Participant 7, School 1)

The below extracts report on the other forms of support that learners placed emphasiis on s

as transport, motivation, school resources and peer groups

Al would've tried to organize free transport for learners who stay far from the school.
Like other schools, | would've organized school buses. Another thing, | would've been
more supportiveand | would be encouraged my colleagues to be more supportive as

well." (Learner Participant 1, School 1)
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ATo encourage them to work very hard and get good marks. To have sessions to
empower t hlearerPhricpant 80School 1)

fiBe patient fomy learners and hear what they have to say. Do speeches at assembly
before they go to their classes. Encourage them to pray. Always value their existence
and their time. Keep an eye on them so that they feel noticed. Encourage them to speak
up. Getalongw t h t(Leanar. Participant 5, School 1)

Al could have organized motivational speakers to motivate children who have lost hope
and ask for funders who can fund the school with resources that will help students to
do t heir ¢Leamer®artigpant 6k Scldool 1)

Al would support | earners who come from d
best to appreciate those learners who are obtaining good marks at my school so that
they will keep on doing the work and sure that all students are tteate qu al | y . 0

(Learner Participant 7, School 1)

Al would try to make at | east initiatives
the whole school \AKi routers; 1 for every grade if not 2 for every grade and make

them free for every learner to use because online learning is a concept thatrehc

every high school i (hesrher Ranidipand 3) Schobld)u | d s upp
"Help find school equipment because books boost our marks in schools and show us

that there is hope through access to knowledge. But what we need to know is that
teaches ar e our most i mp o (Leamer Partitipa tOnScimogl r e s C
1)

"I would open a lot of groups for learners experiencing challenges and make them feel
comfortable to talk to anyone if they can't talk with their parents. | would act ke th
mother, their best friend, their sister and | would make kids love me like their own
family members and if they don't have one, | would be @bedrner Participant 17,
School 2)
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"l would organise a student council where learners are able to talkeio peers or
someone who is approachable so that they are more vocal about how they feel, and
they are more communicative about what is bothering th@marner Participant 19,
School 2)

All suggested additional suppagportedoy the learner participants were currently lacking or

not present at the schools. While some of the responses from the participants were different,
they all spoke to each other's needs within the school environffensupport suggested by

the participants benefits all learners; contributeand impacts their academic performance

and their social and emotional development. Motivation from the teachers and peer groups, as
mentioned by the learner participants w#llp learners that have become demotivated in their
schoolwork and peer groups will assist those learners to have healthier social relationships and
space where they can feel open to sharing challenges that they can't share with their parents
and other agdlts. Being part of a peer support group is noted to have a positive impact on the
learners' satisfaction with life, improve their social reputation as they are integrated and active
within a school social community. Additionally, the need for supporbanselling services

by social workers is most crucial in the school setting to create awareness about various social
issues that might affect learners, assist in their stable emotional and mental health, provide a
platform for learners to explore their péypsocial experience -Htepth, assist learnets

achieve their potential and also become responsible citizens (Nkosi & Pretorius, 2019;
Pretorius, 2016; Reyneke, 2020).

4.3.7.3Approaches by teachers

Based on the information shared by the teacher gaatits their roles and duties within the

school stretch beyond just being teachers or educators. The teachers were asked about the
individual roles that they fulfil in the lives of the learners that experience tharious
psychosocial challengeln their responses, they expressed that their roles includasgmdt

limited to being counsellors, parentsotivators,and mediators

AANd you just continue to motivate and advil his morning | went to classes to remind
them that we are leftwithnl vy t hr ee weeks and from ther
can tell that they're listening to you, but you realize thating the day they just all
over t h(éeachdr Banicipgant 1)

89



A T oounsel them, follow up, go to their homes, talk to their parents; sometimes the
parents dondét even come, but thatds my r
dondt | isten to me, |l then escal atte it b

the grade HOD who has to first try and mediateacher Participant 2)

fiThe most important role is that we have to be counsellors, sometimes be parents to
them, ensure that the teachers also play their role of counsellors and not ignore when
there'sa problem with the child and also be the best support that we can be for the

learners."(Teacher Participant 3)

The roles mentioned in the extracts above are collaborated by Roger (2004) as cited in Babedi
(2013) who identifies the roles of teachers iapport include being a mentor, facilitator,
changemaker, mediator, a teariper and a philosopher. In addition to these roles, a teacher is

a caregiver, a motivator and a listener as suggestetthe above extracts. Due to the
complexities of the psychosial challenges that learners experience, teachers must have some
form of training that will help in providing successful intervention to the learners. Babédi

Pillay (2019) highlight that school teachers are inadequately prepared to support leathers wi
such contexts. This leads to them not knowing how to attend to some problems that learners
are faced with or struggle with providing successful intervention. When the teachers were
asked about the barriers that they face, the below was reported

A P e naBypfor me sometimes is the language barrier but | always make sure that | go
with someone who knows vernacul ar and was

Participant 3)

The teacher continued to say that:

"Sometimes you find that their parents or their guidance just don't want to listen to their
own thing that's the problem they don't think that you should be calling them or

bothering them with these things and that you're just interfering in issues of thei
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households and you have learners that a fear and say no ma‘'am don't come to my house

if you come to my house my father will hit me." (Teacher Participant 3)

AYoudd ask the parent to be involved but
Also, with he learners as you find that they have confided in you but there are things
that they dondét want to share but you ceé

(Teacher Participant 2).

None of the teacher participants mentioned being part of the SBhsetl Support Team
(SBST) when they were asked about their other roles in the school. ThensgB8%$tablished

in schools to address barriers to learning that learners face through developing techniques that
support both learners and teach@&segartment oBasic Education2001). This team is often

made up of Life Orientation teachers who hold relevant knowledge on challenges faced by

learners and ways to respond to them.

Given that the teacher participants were not trained to render psychosocial sulsaonteis,
they were asked to reflect on how they deal with challenges faced by learners bought to them:

AFirstly, you must try and make them feel
that they can relax until they can talk about everything. ufgan't, assure them to say

that whatever they're disclosing to you it's between you and tEeather Participant

1)

filt depends on the situation. There are situations that | can't just sit with and not do
anything, for instance; when a learner says they have suicidal thoughts. | speak to the
learners and help them see how dangerous it is and it will lead to you certain
conseqguences, | then suggest that we get someone to help, then allow them to decide on
what they want. If they say 'yes, mem’, then | involve parents. But normally | keep
everything to myself and try to help them where | c@ireacher Participant 2)

Teache 3 shared the same experience as the other teachers as he said:
AWe try the best way we can to try and assist them and personally, we've visited homes

to assist learners; to see where the problem is, who the problem is and how best we can
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assist them. Wiee listened to them if they don't want us to get involved, we don't get
invol ved but we try our bes(TeacharPahtieidaqm t h e m
3)

The responses received from the teachers indicate that they have to take up a certawesupport
role and use different communication skills and vaelneengaging the learners. The skills that

have been highlighted in these responselsidelistening skills, empathy, probing, problem
solving and critical thinking skills. These are all importEmtsuccessful communication and
teachers to be able to understand and try to assist the learners with their challenges. The value
highlighted is confidentiality in which is important for a trusting relationship to be developed

between the learner and tteacher.

4.3.7.3Approaches by social workers

Due to the challenges that learners face beotgedin the school setting, the social worker
participants reported that they are not the first to observe or notice as they are not based in
schools. Rather, the teachers are the first to notice and then contact school social workers to

come to intervene.

Sacial worker 1 said the following when explaining the first thing that happens when they get

to the school:

"In most of the times, when we get there, the teachers give us a description of the
problem, the whole problem [of the learngi$ocial Work Partipant 1)

In attending to a case such as bullying, social worker 1 explains that an assessment needs to be
the first step to gather information about the challenges that the learner is experiencing, the
following was said:

A W are under social developmenmtien the department of education calls us, they will

say 'l have a learner here, Sipho', he complained of being a bully or he is being bullied,

we go there with the mind that he is bullied. So we then do further assessments on

what's happening(Social Work Participant 1)

92



Some of the social workers explained that when a case is related to the suicide of a learner
within the school premises it is important to provide debriefifgrblanche and van Wyk
(2014)state that debriefing provided by tkecial workers need to be immediate and should
focus on those that are directly affected and those that are indirectly affected or those that
witnessed the incident
"You get cases whereby you are told that the learner has attempted to commit suicide
or alearner has committed. A lot of those cases we pick them up when a case of suicide
has happened within the school. So when we go to the school, we go for debriefing and
trauma debriefing for the learner that has succeeded in the cause. So we go to give
them debriefing and that's where these cases arise where they open up and tell us that
| have tried something like this, | have been trying to do something like this, others are
suicide attempts that were not successful whereby the learner has been adnthiged t
hospital and the hospital will give us the learners profile, we then go to the school and
make sure that we follow up and give them support after tt@dcial Work Participant
2)

Debriefing forms part of trauma and counselling support withinhadcsettingand isvery
essential to respond toises. Social workers must provide trauma management support which
Terblanche and van Wyk (2014) described as including debriefing for traumatised ingividual
and heljing lessen or prevent loAgrm challeges and dysfunctions for those affected.

4.4Summary

This chapter presented and discussed findings from the data received from the three different
participants' groups: the learners, teachers, and school social workers. These finds were
presented according &aghtthemes with subhemes. The theoretical freework underpinning

the study and sections of the literature review were incorporated in this chapter to support or
contrast the findingsThe following and final chapter of theesearchoutlines how the
objectives of the study were achieved and the kadirigs of this research study and
conclusions are presented. Recommendations are made for applicable stakeholders and

possible future research
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CHAPTER FIVE: MAIN FINDINGS, CONCLUSIONS AND RECOMMENDATIONS
5.1Introduction

Following thepresentation and discussion of findings, this chapter provides a summary of the
findings by outlining how the different aims and objectives of the study were achieved and
outlining the main findings based on the findings preseatelddiscusseth Chapterd. At the

end of the chapter, a conclusion and recommendations are matkee foepartment of
Education (DSD)the Department of Social Development (DSD), the secondary schools and

for future research.

5.2 Aims of the research study

I. To explore the pshosocial challenges experienced by gradel2Olearners in two
Johannesburg government schools.

Theachievement of the aim was guided by the following research questimet are
the psychosocial challenges experienced by secondary school learnerthi\Bican

government schools in Johannesburg?d

ii. To explore the perceptions of teachers and social workers on how psychosocial challenges
and psychosocial support services can influence learperformance and wellbeing.

Theachievement of the aim wauided bywo research questions, one for the teacher
participants group and another for the school social worker participants, gndgi

ar e teachersé perceptions on how psychec
per f or mad kb e ®séhdobsocial workers think psychosocial support services
should be rendered to secondary school | e

5.2.1Achievement adheaims

The first aim of the research study was achieved through the following objectives:

Objective 1 This objective waschieved through a literature review focusing on psychosocial
challenges ofdolescentin secondary school and in chapter 4 where the collected data was
presented and discussed under the following themes: psychosocial chalEmecial

challenges.

Objective 2 Like the above, this second objective was also achieved through a literature
review focusing on psychosocial challengeaadlescents isecondary school and in chapter
4 where the collected data was presented and discussed under the theme: factors contributing

to psychosocial challenges.
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Objective 3: This objective was also achieved through a literature review focusing on
psychosocial gpport services in schoolthe definition of psychosocial services in schools,
schootbased support services, nutrition, and in chapter 4 where the collected data was

presented and discussed under the theme: available support services.

The second aim dhe research study was achieved through the following objectives:
Objective 4: This objective was also achieved through a literature review focusing on
psychosocial challenges @idolescents irsecondary school and in chapter 4 where the
collected data wapresented and discussed under the themes: influence of challenges on

| e ar n ebemgandyeatlylwarning signs to challenges experienced by learners.

Objective 5: Similar to the above, this objective was ashieved through a literature review

focusing on psychosocial support services in schools, definition of psychosocial services in
schools, schodbased support services and in chapter 4 where the collectatiadapaesented

and discussed under the t hemes-:-being,nhetoleefnce o
social workers in schools, barriers faced by social workers in service delivery in seimabls

improving the psychosocial services in schools.

Objective 6: This objective was also achieved through a literature review focusing on relevant
legislations, policies, procedures, and guidelines, and in chapter 4 where the collected data was

presented and discussed under the theme: improving the psyeahgsodices in schools.

5.3Key Findings and Conclusions

5.3.1Finding 1: Many pychosocial challengasithin the home and school setting daeed
by learners.

The findings of this research study show that learners from the two selected szpedkence
numerous psychosocial challenges within the home and school environments. With the first
focus on the home environment, it was found that the learners come from poor or less
advantagedouseholdsand this affectedhem academielly, emotiondly, psychologicdy,

and their social wellbeing. Most of the learners expressed tioatsehold poverty affected
them Poverty was found to exhibit itself in the home livemnditionssuch as overcrowded
homes, lack of resources at home to support leagnilow or no household income and

household chores that impacted the learners' schoolwork. It was found that learners live in
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overcrowdedhomes with many family members living in a smdiVing space. Lack of
resources to support learning such as compéeicesand data bundles were found to be a
challenge as learners couldn't complete their seredated work. Low or no household income

as either one of the adults at home were working and earning a low income or that no one at
home was working at all lich led to the learners experiencing hungry or not getting the

basic needmet

The findings also show that learners experienced emotional challdnge® thelack of
support from thie family members. The form of emotional challenggperienced as mostly
described adeelingsol onel ¢ In @ wesHte daddn 6 t rcased ky having no one to

talk to home about the struggles they are faced related to their adolescencErstage none

of the learner participantsas medically diagnosed with any mental health illnesses, their
responses alluded to signsnagative enotional experiences that could trigger unstable mental
health These were found to be due to lack of emotional support at home, worry about the

future, struggling with sel€oncept and seimage.

With regards to challenges faced in the school setthe findingsindicatedthat learners
struggle withtheir schoolworksuch as comprehding and applyingome of the basic skills
necessary facademic succegise.,studying skills and time management skilfsjiditionally,

it was found that learners stygie with mathematics and mathematical literacy and that schools
either did not have the learnimgsources to support learning had limited resource®©ther

social challenges that were found to be experienced by learners were crime and violence in

schods, bullying, substance abuse, gamblitggnage pregnancgnd distance to school.

5.3.1.1Conclusion

The psychosocial challenges faced by learmetsh ei r home setting are
household circumstances such as thewseholdncomeandliving conditions and lack of
support from their family membergvhile in the school setting, the psychosocial challenges
faced by learners are relatedoasic skillsnecessary foacademic successrime and iolence

and social isges such as substance abuse and teenage pregaahclystance to school.
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5.3.2Finding 2:Various @uses of the psychosocial challentg=ed by learners at home and
at school

The causes of the psychosocial challenges at home were identiffpaesy which was
influenced by unemployment in the households and influenced by single household income
and lack of support from parehtguardiansWhile the challenges at school were identified to

be caused by poor school governance as crime and \e@olabtes in schogbremiseswere
aggravatedAdditionally, there was a shortage of learning resourgegh impacted greatly

how learners engaged with some of their academic.tAskslemic challenges were identified

to be caused by poor time management lanll of prioritizationskills of schoolwork. The
findings on causes of psychosocial challenges at schwthler indicatedthat teacheis
attitudes, to some degree, are the cause with participants alluding to not understanding some
of the teaching methodssedby the teacherandthat e acher s6 | ow mor al e
academic challenges that learners face. It was indicateill that d t eeed th lee replaced

withii n e w, fresher and motivated teachers. o

5.3.2.1Conclusion

The psychosocial chaliges that learners are faced vatie as a result of their interaction with
their school and home environmeng, hieir home circumstances and parental suppadrhe
and violence at schoosupport resources at schpstudying skills; andeacher8 attitudes

towards teaching.

5.3.3Finding 3: The psychosocial challenges faced by the leamegatively affects them

The findings indicaté that psychosocial challenges faced by learners both at school and at
home affectheir school achievements as learners academically underperforngudrispm
school, become demotivated and fear fairthafety while at school. In addition to this, yhe
areaffectedsocialy, emotiondly, and psychologicét. Their social relationsps are impacted
asthey become ansocial and struggle with their sedlbncept or selimage in the presence of
their peers and others. While the emotional and psychological ®ffedittde negative
emotions, stress, depression, feelings of loneliness, an impact on thestseth and feelings

of worthlessness.
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5.3.3.1Conclusion
The ychosocial related challenges faced by learners impact their academic performance,
social relationshipgdentityandselt-concept and mental health.

5.3.4Finding 4:Noticeableindicatorsthat soméearners experience psychosocial challenges.

The indicators that learners in grad®-12 were experiencing psychosocial challenges needed

to be explored with the intention of better undersitagthe effects of the challenges reported

on. It was found that learners' behaviour changes as they become more disrespectful to elders
and teachrs; their school absenteeism increases and they often abscond from class; they
portray an aggressive and asdicial or socially withdrawn behaviour; they join gangs and
squads that negatively influence them; they engage in risky sexual behaviours avhioé c
observed and noted within the school premises and in their homes, and through teenage

pregnancy.

5.3.4.1Conclusion
Learners that are experiencing psychosocial challenges are noticed from their change in
behaviouws or engaging in risky behavies| lack of commitment to schoahdbeing involvel

in unhealthysocial interactionand relationships.

5.3.5Finding 5: Learnerssed and receivesupport fromvarious sources.

Through the data collected from learners, in the face of adversity or exgosthmese

challenges, the findings indicated that some learners have developed a sense of ré&siigence.

is how the learners support themselvEkis resilience isportrayed in how they respond to
challenges or struggles that affect them at home andkdhbile not all learners from this

research study indicated that the challenges that they face in the different settings made them
6accept their situathatthose experiencésb magbn twhem &i |
that theyo gr ow sa m o nwghematbey think about giving up, they remember their

b a c k g r iobwanfalidd that friends, teachers and family members played a significant role

in how the learners build their resilience character.
The participants held degfent views about the support services that were rendered to learners

at school. The findings of the research study indicate that learners seek support from their

teachers and close friends. Support seeking behaviours by learners to teachers were found to
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be influenced by the close relationship between the two parties and because of knowledge that
particular teachers held. While support seeking behaviours by learners to thew dinenukers

was found to be influenced by the closeness of the friendstddsezausef theconnectedness
between théearnersas they élt that they experienced similar challenges, therefore, they could

easily confide in them.

It was found that the forms of support that learners receive in the two selected satiodéd

mativation and encouragement from teachers and academic support which included extra
lessons and guidance from teachers on study skills. Contrary to this, it was found that some
learners felt that they did not receive enough support froimrdspectivescloolswith learners

expressing that they didot feel comfortablesharingtheir challenges with school staff.

External support received by learners was identified as to be coming from police services and
social workersThe findings from the learners andite her sé partici pant gr
from social workers contradicted each other as some learners sharédstlatc i a | wor K e

ar r i vwhiletabteachers responses resonatedivithe dondét have a soci :

The learners were asked how they walddhings differentlyf they were the school principal

to support learnem@nd the findings indicated that they all seem to advocate for a positive school

environment in which the following services are made available; counselling, physical

activities/ ports, tight school security, enough school resources to support learning, motivation

for learners and the establishment peer support groups.

5.3.5.1Conclusion

Some learners have devedjresilience to th@sychosociathallenges that they are expdse

to at home and schoorhis is oneway that theysupport themselves throughe different
challengesOther learnersought andeceivel support from their friendas it is easy to confide

in them becauseof being familiar with each otheand experiencing similar challenges
Learners that felcomfortable sharing their challenges with school staff sought and received
motivational and academic support fraitmem. Learnersadvocate for a positive school

environmento support them with the elenges that they experience.
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5.3.6Finding 6: The role ofeacherdn supporting learnergs complex

To the challenges with getting teachers from school 2 to participate in the atutlyree

teacher participants in the study came from scliodlherefore, the perceptions shared are

from the school in which they currently teach. The role of teachers was found to be complex
within the school setting which includes being a motivator, mediator, parent/ caregiser
counsellor. While some of these @slmay not necessarily need training, it is essential that
whoever provides counselling to another person has some form of training to do so. It was
found that, depending on the challenges that the lefaoer, teachers sometimes struggle with
assisting learners. Some of the struggles and barriers that they experience included language
barriers, dealing with resistant parents and housshaltre they were perceived to be

interfering in family affairs.

5.3.6.1Conclusion

Te a c h e r ®xendbeydnd gist teaching, but to being caregivers and providing the
necessary support to learners sucheasg counsellors to learners experiencing difficulties at
school.Most teachers are not traingmprovide cousellingin the school settinganddue to

this, they struggle to successfully support learners.

5.37 Finding 7: The role okchoolsocial workerds important but nofully understood and
supported

The finding of this research study support that school social workers are a great need in school
to render psychosocial support to learners. Based on the data received on the perceived role of
social workers by teachers, the teacher participants alludbd tmportance of school social
workers being as the school to assist learners with plsgchosociathallenges. It was also

found that thee was no presence of social workers insb&ctedschools.

The findings indicatethat though the role of aksool social worker is clear in the literature,
the field of theschool social workewithin the South African context is still unclear as there is
alack of confusion on the roles and duties of the school social work field. #qarthe field

of schoolsocial work still needing to improve itwisibility, viability and valu®, it was found
that thereis a lack of resource andsupport from the Department of Education and from

respectiveschoos which impacted how services to learners are provided. Parental involvement
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and lack of understanding of the role of school social work by other social workerfound

to be a barrier that school social workers fasbdn rendering services to schoats éearners

5.3.7.1Conclusion

There igninimumpresence of school social workers in government schools duesiodiiage
of social workerslack of resourceand support from Department of Educatéord also due to
the confusion on the field of soblosocial work.Parenal involvement andocial workers in
different field®lack of understanding afchool social word s whach impacts on service
provision at schools and for learnef®achers believe that thmesence of a school social

worker atthe schools isrucialfor supporting learners.

5.3.8 Finding 8: Teachers and school social worketake different approache® support
learners

Teachers and school social worl&E&approacksto learners showing signs of psychosocial
challenges differ. It was found that teachers are the first to nbtdeehaviourghat learners

may be experiencing these challenges and are the first to observe learners who are struggling
psychosociallylt was found that teachers takeaiwle similar to being counsellors. Teachers

use various skills when dealing with learnettsis includes the use of interviewing and
communication skills, critical thinking skills and problesolving skills; values such as
confidentiality and taking an approach that seeks to develop a trusting relationship with

learners.

In comparison, school social workéepproach was found to be different becatlsy are

trained to provide such services to learners. In schools wihergchool social workers have

been called to provide support to learners before, the teachers/ school staff would brief the
school social worker about the challenges of the learner, providing all needed and relevant
information to the school social workefsrom there onthe intervention approackiould be

depended on the psychosocial issue at hand. An assessment was part of the approach that school
social workers were found to be using in their first encounter with the learners, while with
casessuchasanct of suicide within the school prem

provide debriefing and trauma debriefing.
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5.3.8.1Conclusion

Teachers and school social workers take different approaches when providing support to
learnersdisplaying signs of psychosocialproblems Teachersuse anapproachsimilar to
counsellingthat includes interviewing skillswhile the school social workerm®llow a
structuredapproach that involve$iaising with teachers/ school staff about the specific
challenged learnersconducting appropriate assegsts and appropriate intervention
thereafter.

5.4Recommendations

The expected outcomes of the research study were to explore the psychosocial challenges faced
by learners in grades 412 in two Johannesburg South government schools and to explore the
perceptions of teachers and social workers on how the psychosocial challenges and support
services can i nfl uenc e -béing.arherene,desfindipgs offther ma n c
study have been presented and discussed in chapter 4, and summaries in this current chapter.
Thesefindingshave the potential to influence future research on the psychosocial experiences
of learners withafocus on differentontexs and with attention drawmo some of the specific
psychosocial challenges highlighted in this stuiihe recommendations have a specific
implication for various stakeholders and key fplayers who are involved in the upbringing

of adolescents while in seatery school. Therefore, based on the findings and conclusions,

the following recommendations are made:

5.4.1Department of Basic Education
1 The provision of psychosocial support services needs to be made compulsory to all
schools in the Johannesburg Soutbluding the two selected scheol
1 It must be mandated that all schools need to provide a space or room conducive for the

procession of intervention to learners by school social workers.

5.4.2Department of Social Development
1 Referrals need to be mattethe Department of Social Development and Department
of Education for learners that are faced with psychosocial challenges that the school
cannot mitigate.
1 Given the current South African economic circumstances and the challenges to the

permanent depionent of social worker services in school, it is recommended that the
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number of school social workers per district be increased so that service made be
provided across the different schewalith minor barriers.

Should the above not be feasible, the deployment of social auxiliary workers at all, if
not most is recommended. These professionals will have to witinktheir school

social workers to respond to challenges that schools are met with.

5.4.3Secondary Swmols

T

Referrals need to be made to the Department of Social Development and Department
of Education for learners that are faced with psychosocial challenges that the school
cannot mitigate.

Training needs to be provided to HOD teachers as they playialenle in supporting
learners with psychosocial challenges. While it is understood that there may be a
SchootBased Support Team (SBST) to deal with such learner related cases, the HOD
teacher seem to be stretching their role within the school anbit édear who is meant

to support these learners with their psychosocial challenges while school social workers
are not there.

Referrals need to be made to the Department of Social Development and Department
of Education for learners that are faced wilyghosocial challenges that the school
cannot mitigate.

The development of a peer support group that will be usedspace for learners to
share some challenges that they are faced with both at school and home. This will be
beneficial to learners as thavould support each other. A member of the Learner
Representative Council needs to be present in this group and, a teacher or a school
social worker may be responsible to facilitate this.

Additional/ extra classes must be provided to those learnerstithgtjle to understand
subjects such as Mathematics and Mathematical Literary as they are very important.
Students require a good grade in those subjects for entrance to tertiary institutions and
as Cockcroft (itwd@debe very diffici gpethaps impossiple td

live a normal life in very many parts of the world in the twentieth century without

making use of mathematic of some kind. o
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5.4 .4Future research

Following the findings of this study, it is recommended that future research should be
conducted texplorethe following areas:

1 The consequences of bullying in South African public schools on the psychological and

social functioning of adolescents.
Are peersupport groups in South African public schools effective?

Experiences of grade 412 learners on their psychosocial challenges in quantile four

and five government schools in Johannesburg, Gauteng.

1 How does bullying influence the resilience of learnats®o have been exposed to

physical and emotion&lullying?
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Appendix B: Permission Letter (DSD)

GAUTENG PROVINCE

2 orve
) FEPUBLIC OF SOUTH AFRICA

Enquiries: Dr. Sello Mokoena
Tel: 082 331 0786
File no.: 02/08/20

Dear G Khumalo

RE: APPLICATION TO CONDUCT RESEARCH IN THE GAUTENG DEPARTMENT OF SOCIAL
DEVELOPMENT

Thank you for your application to conduct research within the Gauteng Department of Social
Development.

Your application to conduct research on “Experiences of Grade 10-12 Learners on their
Psychological Challenges: The case of two government schools in
Johannesburg South, Gauteng” [University of Witwatersrand] has been considered and
approved for support by the Department as it was found to be beneficial to the Department's vision and
mission. The approval is subject to the Department's terms and conditions as stated on the GDSD
application form.

You have permission to interview officials and beneficiaries within facilities regulated by the
department, conduct observations and access relevant documents where necessary.

May | take this opportunity to wish you well on the journey you are about to embark on.
We look forward to a value adding research and a fruitful co-operation.

With thanks

Dr. Sello Mokoena
Director: Research and Policy Coordination

Date: ,7/05/ > D=z
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Appendix C: Permission Letter (GDE)

GAUTENG PROVINCE

Department: Education
REPUBLIC OF SOUTH AFRICA

8/414/1/2
GDE RESEARCH APPROVAL LETTER
Date: 24 August 2020
o 04 February 2020 — 30 September 2020
Validity of Research Approval:
2019/571
Name of Researcher:
Address of Researcher:
Telephone Number:
Email address: 863467@students.wits.ac.za
.Experience of Grade10 -12 learners on their
Research Topic: psychosocial challenges ;the case of two government
schools in Johannesburg south ,Gauteng
Type of qualification MA by Dissertation in Social Work
Number and type of schools: 2 Secondary School
District/s/HO Tshwane South

Re: Approval in Respect of Request to Conduct Research

This letter serves to indicate that approval is hereby granted to the above-mentioned
researcher to proceed with research in respect of the study indicated above. The onus rests
with the researcher to negotiate appropriate and relevant time schedules with the school/s
and/or offices involved to conduct the research. A separate copy of this letter must be
presented to both the School (both Principal and SGB) and the District/Head Office Senior

Manager confirmin. t permission has been granted for the research to be conducted.
B 24ls8lo020 _
japply to GDE research. The researcher may proceed with the

above study subject t / the conditions listed below being met. Approval may be
withdrawn should any of the conditions listed below be flouted:

1 Letter that would indicate that the said researcher/s has/have been granted permission from the
Gauteng Department of Education to conduct the research study. 1

Making education a societal priority

Office of the Director: Education Research and Knowledge Management
7" Floor, 17 Simmonds Street, Johannesburg, 2001
Tel: (011) 355 0488
Email: Faith. Tshabalala@gauteng.gov.za
Website: www.education.gpg.gov.za
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2. The District/Head Office Senior Manager/s must be approached separately, and in writing, for
permission to involve District/Head Office Officials in the project.

3. Because of COVID 19 pandemic researchers can ONLY collect data online, telephonically
or may make arrangements for Zoom with the school Principal. Requests for such
arrangements should be submitted to the GDE Education Research and Knowledge
Management directorate. The approval letter will then indicate the type of arrangements
that have been made with the school.

4. The Researchers are advised to make arrangements with the schools via Fax, email or
telephonically with the Principal.

5. A copy of this letter must be forwarded to the school principal and the chairperson of the School
Governing Body (SGB) that would indicate that the researcher/s have been granted permission
from the Gauteng Department of Education to conduct the research study.

6. A letter / document that outline the purpose of the research and the anticipated outcomes of such
research must be made available to the principals, SGBs and District/Head Office Senior
Managers of the schools and districts/offices concerned, respectively.

i The Researcher will make every effort obtain the goodwill and co-operation of all the GDE
officials, principals, and chairpersons of the SGBs, teachers and learners involved. Persons who
offer their co-operation will not receive additional remuneration from the Department while those
that opt not to participate will not be penalised in any way.

8. Research may only be conducted after school hours so that the normal school programme is not
interrupted. The Principal (if at a school) and/or Director (if at a district/head office) must be
consulted about an appropriate time when the researcher/s may carry out their research at the
sites that they manage.

9. Research may only commence from the second week of February and must be concluded before
the beginning of the last quarter of the academic year. If incomplete, an amended Research
Approval letter may be requested to conduct research in the following year.

10. Items 6 and 7 will not apply to any research effort being undertaken on behalf of the GDE. Such
research will have been commissioned and be paid for by the Gauteng Department of Education.

11. It is the researcher’s responsibility to obtain written parental consent of all learners that are
expected to participate in the study.

12.  The researcher is responsible for supplying and utilising his/her own research resources, such as
stationery, photocopies, transport, faxes and telephones and should not depend on the goodwill
of the institutions and/or the offices visited for supplying such resources.

13.  The names of the GDE officials, schools, principals, parents, teachers and learners that
participate in the study may not appear in the research report without the written consent of each
of these individuals and/or organisations.

14.  On completion of the study the researcher/s must supply the Director: Knowledge Management
& Research with one Hard Cover bound and an electronic copy of the research.

15.  The researcher may be expected to provide short presentations on the purpose, findings and
recommendations of his/her research to both GDE officials and the schools concerned.

16.  Should the researcher have been involved with research at a school and/or a district/head office
level, the Director concerned must also be supplied with a brief summary of the purpose, findings
and recommendations of the research study.

The Gauteng Department of Education wishes you well in this important undertaking and looks
forward to examining the findings of your research study.

nd.regards

o N
Mr'&ymani Mukatuni
Acting CES: Education Research and Knowledge Management

pATE: ... 2408|2020
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Making education a societal priority

Office of the Director: Education Research and Knowledge Management
7" Floor, 17 Simmonds Street, Johannesburg, 2001
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Email: Faith.Tshabalala@gauteng.gov.za
Website: www.education.gpg.gov.za



Appendix D: Permission Letter (School 1)

Date: 18 September 2020

Permission Grants: Research

Dear Gift Khumalo,

This letter serves to confirm that you've been granted permission to conduct your research
study titled: Experiences of Grade 10-12 learners on their psychosocial challenges; the case
of two government schools in Johannesburg South, Gauteng, at our school,

Secondary School.
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Appendix E: Permission Letter (School 1)

29 September 2020
TO:  Mr G.M. Khumalo ‘

RE: REQUEST TO CONDUCT RESEARCH
Dear Sir

This serves to inform you that you have been granted permission to conduct
research on your topic: Experience of Grade 10 — 12 learners on their

For any aueries, feel free to contact the school o . Alternatively
contact

Yours in education
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Appendix F: Participant Information Sheet (Learners)

v K G WOPHUNL o

UNIVERSITY OF THE (&) | § )¢ =
WITWATERSRAND, \%)/ )%(
JOHANNESBURG NxE

Participant Information Sheet for Learners completing the open ended survey structured as
a written interview

Title of project: Experiences of grade 10-12 learners on their psychosocial challenges: the

case of two government schools in Johannesburg, Gauteng.

Dear Learner,

My name is Gift Khumalo and I am a Masters by Research student in Social Work at the
University of the Witwatersrand, Johannesburg. I am doing a research study to complete my
degree. A research study is a way to learn more about people.

Why am I doing this study? I am doing a research study to find out about the psychosocial
challenges of secondary school learners attending government schools in the South of
Johannesburg.

Why are you being asked to be in the study? I am inviting you to participate in the
study because the study is about the challenges learners in grades 10-12 in government
secondary schools might experience and I would like to understand that better.

What do you need to do during the study? You will be asked to complete an open-ended
survey structures as a written interview with questions related to the psychosocial challenges
that you as a learner might experience. You will be allowed to complete it anywhere you want
(at school or at home).

Do you get anything for being in the study? There will not be any direct benefits for
being in the study, and there arc no disadvantages or penaltics if you do not choosc to
participate. The study will help me in understanding psychosocial challenges faced by learners
in grades 10-12 and give you the opportunity to talk about the challenges to make people
aware.

What if you no longer want to be in the study? You will be allowed to not continue
completing the written interview if you don’t want to anymore. Nobody will be angry or upset.

Should you tell my parents/ guardians about your participation? Yes, you should.
They will be given an information sheet and consent form to sign giving permission for you
to be in in the research study if you’'re under the age of 18 years.

School of Human and Community Development: Social Work
Private Bag 3, WITS, 2050, South Africa
T +27 11 717 4472 | E socialwork. SHCD@wits.a.c.za | www.wits.ac.za/shcd/social-work/social-work-as-a-profession/

IYUNIVESITHI YASEWITWATERSRAND | YUNIVESITHI YA WITWATERSRAND
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What if the study makes you feel emotional and uncomfortable? You will be allowed
to stop completing the written interview and let me know about it. If you want to talk to a
social worker or counsellor about it, you may call contact them on the following numbers -
social worker: Abia Lekitlane (0662 913 224); counsellors - Lifeline Johannesburg (065 989
9238 — WhatsApp) and South African Depression and Anxiety Group (076 882 2775 —
WhatsApp). They will be able to support you through the phone or WhatsApp.

What happens after the study? When I am finished with the study, I will write a report
about what was learned. This report will not include your name or which school you go to.

What if you have questions? If you have any questions during or afterwards about this

research, feel free to contact me or my supervisor on the details listed below.

What if you have concerns about the research?: If you have any concerns or
complaints regarding the ethical procedures of this study, you are welcome to contact the
University Human Rescarch Ethics Committee (Non-Medical), telephone +27(0) 11 717 1408,
email Shaun.Schoeman@wits.ac.za.

Yours sincerely,

Gift Khumalo

Researcher: Gift Khumalo

giftmkhumalo@gmail.com 081 770 9447

Supervisor: Professor Edmarie Pretorius

Edmarie .Pretorius@wits.ac.za 011 717 4476
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Appendix G: Participant Information Sheet (Parents/ Guardians)

Participant Information Sheet for Parents/Guardians

Title of project: Experiences of grade 10-12 learners on their psychosocial challenges: the

case of two government schools in Johannesburg, Gauteng.

Dear Parent/ Guardian,

My name is Gift Khumalo and T am a Masters by Research student in Social Work at the
University of the Witwatersrand, Johannesburg. As part of my studies, I have to undertake a
research project, and I am exploring the psychosocial challenges of secondary school learners
attending government schools in the South of Johannesburg. This research project aims to
explore the experiences of grade 10-12 learners on their psychosocial challenges in two

Johannesburg government schools.

As part of this project, I would like to invite your child to take part in completing a written
interview. Your child will be requested to complete a written interview with questions related
to the psychosocial challenges that they as a learner might experience. Your child will be

allowed to complete the written interview either at school or at home.

There will not be any direct benefits for participating in the study, and there are no
disadvantages or penalties if they do not choose to participate, or if they withdraw from the
study. They may withdraw from the study at any time or not answer any question if they do
not want to. The written interview completion will be completely confidential and anonymous
as they will not be asked for their name or any other identifying information. The information
they share in the written interview will be held securely and not disclosed to anyone else. If
they experience any distress or discomfort, they will be allowed to stop completing the written
interview. Should they need some support or counselling services after completing the written
interview, they may contact the social worker or the counsellors on the following numbers —
DSD social worker: Abia Lekitlane (066 291 3224); counscllors - Lifeline Johannesburg (065
989 9238 — WhatsApp) and South African Depression and Anxiety Group (076 882 2775 —
WhatsApp).
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The data collected from this research project will be stored in a password protected computer
for two years following any publications or six years if no publications emanate {rom the study.
If you have any questions during or afterwards about this research, feel free to contact me or
my supervisor on the details listed below. This research project will be written up as a
dissertation which will be available online through the university library website. If you have
any concerns or complaints regarding the cthical procedures of this study, you arc welcome to
contact the University Human Research Ethics Committee (Non-Medical), telephone +27(0)

11 717 1408, email Shaun.Schoeman@wits.ac.za..

Yours sincerely,
Gift Khumalo

Rescarcher: Gift Khumalo

giftmkhumalo@ gmail.com 081 770 9447

Supervisor: Associate Professor Edmarie Pretorius

Edmarie .Pretorius @wits.ac.za 011 717 4476
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Appendix H: Consent Form (Parents/ Guardians)

Consent Form for Parents/Guardians

Title of project: Experiences of grade 10-12 learners on their psychosocial challenges: the

case of two government schools in Johannesburg, Gauteng.

Name of researcher: Gift Khumalo

| ESEEE SN SRR S ST W= , agree that my child can participate in this research
project. The research has been explained to me and I understand what my participation will

involve. I agree to the following:

(Please circle the relevant options below).

I agree that my child’s participation will remain YES NO
anonymous
I agree that the researcher may use anonymous YES NO

quotes in his dissertation

I agree that the information provide by my child YES NO
may be used anonymously after this project has

ended, for academic purposes by other

researchers, subject to their own ethics

clearance being obtained

Participant’s Details:
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Appendix |: AssentForm (Learners)

Assent Form for learners completing the open-ended survey structured a written interview

Title of project: Lxperiences of grade 10-12 learners on their psychosocial challenges: the

case of two government schools in Johannesburg, Gauteng.

Name of researcher: Gift Khumalo

........ , agree to participate in this research project. The

research has been explained to me and I understand what my participation will involve. I agree

to the following:

(Please circle the relevant options below).

I agree that my participation will remain YES NO
anonymous
I agree that the researcher may use anonymous YES NO

quotes in his report

I agree that the information I provide may be YES NO

used anonymously after this project has ended,

for academic purposes by other researchers,

subject to their own ethics clearance being

obtained.

Participant’s Details:

(Signature)
(Name of participant)
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Appendix J: Consent Form (Learners)

Consent Form for learners 18 years and older completing the open-ended survey structured
a written interview

Title of project: Experiences of grade 10-12 learners on their psychosocial challenges: the

case of two government schools in Johannesburg, Gauteng.

Name of researcher: Gift Khumalo
L cnvussmmammssesn o b e s s , agree to participate in this research project. The
research has been explained to me and I understand what my participation will involve. I agree

to the following:

(Please circle the relevant options below).

I agree that my participation will remain YES NO
anonymous
T agree that the researcher may use anonymous YES NO

quotes in his report

I agree that the information I provide may be YES NO
used anonymously after this project has ended,

for academic purposes by other researchers,

subject to their own ethics clearance being

obtained.
Participant’s Details:
.......................................... (Signature)
.......................................... (Name of participant)
.......................................... (Date)
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Appendix K: Open-ended survey structured as a written interviewgLearners)

Open-ended survey structured as written interview for Learners

v @ N ;s N

10.

11.

12

13.

14.

15

16.

17
18.

Are you a male or female? Circle one

How old are you?

What grade are you in?

What kind of things at home and at school make you happy? Explain.

What kind of things at home and at school are upsetting for you? Explain.

What are some of the challenges you are experiencing at home?

Why do you think you are experiencing these challenges at home? Explain.

How do you think these challenges at home are affecting your wellbeing?

Who do you talk to when you are experiencing these challenges at home? Why do you
talk to this specific person(s)?

If you could change any two things in your home environment, what would it be and
why would you change them?

What are some of the challenges you are experiencing at school?

Why do you think you are experiencing these challenges at school? Explain.

How do you think these challenges at school are affecting your wellbeing?

Who do you talk to when you are experience these challenges at school? Why do you
talk to this particular person(s)?

If you could change any two things in your school environment, what would it be and
why would you change it?

When you are experiencing challenges at school, what kind of support do you receive at
school to help you with the challenges? Explain.

Do you think the school is doing enough to support you with your problems? Explain.
If you were the principal of the school, what would you have done differently to support

learners at the school? Explain.



Appendix L: Participant Information Sheet (Teacher9

Participant Information Sheet for Teachers

Title of project: Experiences of grade 10-12 learners on their psychosocial challenges: the

case of two government schools in Johannesburg, Gauteng.
Dear Sir/ Madam,

My name is Gift Khumalo and T am a Masters by Research student in Social Work at the
University of the Witwatersrand, Johannesburg. As part of my studies, I have to undertake a
research project, and I am exploring the psychosocial challenges of secondary school learners
attending government schools in the South of Johannesburg. This research project aims to
explore the experiences of grade 10-12 learners on their psychosocial challenges in two
Johannesburg government schools.

As part of this project, I would like to invite you to take part in a face-to-face interview as you
have insight into what happens in the lives of the learners and you observe them daily during
school hours. This activity will involve being interviewed where I will ask questions related
to the psychosocial challenges that learners might cxperience. The interview is likely to take
about 45-60 minutes and will take place after school in a space that will be easily accessible.
With your permission, I would also like to audio record the interview using a digital device.
There will not be any direct benefits for participating in the study, and there are no
disadvantages or penalties if you do not choose to participate, or if you withdraw from the
study. You may withdraw [rom the study at any time or not answer any question if you do not
want to. The interview will be completely confidential and anonymous as I will not be asking
for your name or any other identifying information. The information you share with me will
be held securely and not disclosed to anyone else. I will be using a pseudonym (false name) to
represent your participation in my final dissertation. If you experience any distress or
discomfort, we will stop the interview or continue with it another time. Should you need some
support or counselling services following the interview, you made contact the social worker
or the counsellor on the following numbers - social worker: Abia Lekitlane (0662 913 224);
counscllors - Lifeline Johannesburg (065 989 9238 — WhatsApp) and South African
Depression and Anxiety Group (076 882 2775 — WhatsApp).
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The data collected [rom this research project will be stored in a password protected computer
for two ycars following any publications or six ycars if no publications cmanatc from the study.
If you have any questions during or afterwards about this research, [eel free to contact me or
my supervisor on the details listed below. This research project will be written up as a
dissertation which will be available online through the university library website. If you wish
to receive a summary of this dissertation, I will be happy to send it to you upon your request.
If you have any concerns or complaints regarding the ethical procedures of this study, you are
welcome to contact the University Human Rescarch Ethics Committee (Non-Medical),

telephone +27(0) 11 717 1408, email Shaun.Schoeman@wits.ac.za

Yours sincerely,

Gilt Khumalo

Rescarcher: Gift Khumalo

giftmkhumalo@gmail.com 081 770 9447

Supervisor: Associate Professor Edmaric Pretorius,

Edmarie Pretorius@wits.ac.za 011 717 4476



Appendix M: Consent Form(Teachers)

Consent Form for the Teacher

Title of project: Experiences of grade 10-12 learners on their psychosocial challenges: the

case of two government schools in Johannesburg, Gauteng.

Name of researcher: Gift Khumalo
I voswenvvammnsnnasmspmmmsieevaamemeraseiy , agree to participate in this research project. The
research has been explained to me and I understand what my participation will involve. I agree

to the following:

(Please circle the relevant options below).

I agree that my participation will remain YES NO
anonymous
I agree that the researcher may use anonymous YES NO

quotes in his dissertation

I agree that the interview may be audio recorded YES NO
I agree that the information I provide may be YES NO
used anonymously after this project has ended,

for academic purposes by other researchers,

subject to their own ethics clearance being

obtained.
Participant’s Details:

.......................................... (Signature)
.......................................... (Name of participant)
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Appendix N: Interview Guide (Teachers)

Semi structured Interview Guide for Teachers

1. Ilow long have you been teaching at this particular school?

2. How long have you been a Grade HOD for this particular grade?

3. As aGrade HOD, what are some of your roles in the school and in the specific grade?

4. What do you think arc the four most prominent psychosocial challenges that learners in this
particular school are lacing?

5. What do you think are the root causes of those challenges?

6. What are indicators to you that learners are experiencing psychosocial challenges?

7. In which ways do you think psychosocial challenges affect learners the most?

8. Who in your view is responsible to attend to the psychosocial challenges experienced by
learners?

9. What are the psychosocial support services available to learners at the school?

10. How do you perceive the role of the school social worker at this school?

11. Who in your view is responsible to render academic support services to learners at the school?

12. What additional academic support services are available to learners at the school?

13. As a Grade HOD, what role are you expected to play in the learners' lives who experience
psychosocial challenges?

14. How do you, not as the Grade HOD, but as a person deal with situations where learners confide
in you about their challenges?

15. What barriers arc you cxperiencing when trying to assist learners who are experiencing
psychosocial challenges?

16. If you had a magic wand, what are the four main challenges in society you would change to
limit the psychosocial challenges learners are experiencing?
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Appendix O: Participant Information Sheet (Social Workers)

Participant Information Sheet for Social Workers

Title of project: Lxperiences of grade 10-12 learners on their psychosocial challenges: the

case of two government schools in Johannesburg, Gauteng.
Dear Sir/ Madam,

My name is Gift Khumalo and T am a Masters by Research student in Social Work at the
University of the Witwatersrand, Johannesburg. As part of my studies, I have to undertake a
research project, and I am exploring the psychosocial challenges of secondary school learners
attending government schools in the South of Johannesburg. This research project aims to
explore the experiences of grade 10-12 learners on their psychosocial challenges in two

Johannesburg government schools.

As part of this project, I would like to invite you to take part in a face-to-face interview as you
render support services to the schools and its learners. This activity will involve being
interviewed where I will ask questions related to the psychosocial challenges that learners
might experience. The interview is likely to take about 45-60 minutes and will take place in
an area where you feel comfortable. With your permission, I would also like to audio record

the interview using a digital device.

There will not be any direct benefits for participating in the study, and there are no
disadvantages or penalties if you do not choose to participate, or if you withdraw from the
study. You may withdraw from the study at any time or not answer any question if you do not
want to. The interview will be completely confidential and anonymous as I will not be asking
for your name or any other identifying information. The information you share with me will
be held securely and not disclosed to anyone clsc. I will be using a pscudonym (falsec name) to
represent your participation in my final dissertation. If you experience any distress or

discomfort, we will stop the interview or continue with it another time.

The data collected from this research project will be stored in a password protected computer

for two years following any publications or six years if no publications emanate from the study.
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If you have any questions during or afterwards about this research, feel free to contact me or
my supervisor on the details listed below. This research project will be writlen up as a

dissertation which will be available online through the university library website.

If you wish to receive a summary of this dissertation, I will be happy to send it to you upon
your request. If you have any concerns or complaints regarding the ethical procedures of this
study, you arc welcome to contact the University Human Research Ethics Committee (Non-

Medical), telephone +27(0) 11 717 1408, email Shaun.Schoeman@wits.ac.za

Yours sincerely,

Gift Khumalo

Researcher: Gift Khumalo,

giftmkhumalo@gmail.com 081 770 9447

Supervisor: Associate Professor Edmarie Pretorius,

Edmaric .Pretorius@wits.ac.za 011 717 4476
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Appendix P: Consent Form (Social Workers)

Consent Form for School Social Worker

Title of project: Experiences of grade 10-12 learners on their psychosocial challenges: the

case of two government schools in Johannesburg, Gauteng.

Name of researcher: Gift Khumalo
T s e R e S R S , agree to participate in this research project. The
research has been explained to me and I understand what my participation will involve. I agree

to the following:

(Please circle the relevant options below).

I agree that my participation will remain YES NO
anonymous
I agree that the researcher may use anonymous YES NO

quotes in his dissertation

I agree that the interview may be audio recorded YES NO
I agree that the information I provide may be YES NO
used anonymously after this project has ended,

for academic purposes by other researchers,

subject to their own ethics clearance being

obtained.

Participant’s Details:
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Appendix Q: Interview Guide (Social Workers)

Semi structured Interview Guide for Social Workers

9.

10.

12.

What do you think are the four most prominent psychosocial challenges that learners in this
particular school are facing?

What do you think are the root causes of those challenges?
What are indications to you that learners are experiencing psychosocial challenges?
In which ways do you think psychosocial challenges affect learners the most?

Who in your view is responsible to attend to the psychosocial challenges experienced by
learners at the school?

Share with me the kind of support you offer learners at the school?
What are the psychosocial support services available to learners at the school?

What other support services do you think would assist in effectively assisting learners with
their psychosocial challenges? (Lixternal or internal support services needed).

Who in your view is responsible to render academic support services to learners at the school?

What additional academic support services arc available to learners at the school?

. As a school social worker, what role are you expected to play in the learners' lives who

experience psychosocial challenges?

What barriers are you experiencing when trying to assist learners who are experiencing
psychosocial challenges?

. If you had a magic wand, what are the four main challenges in society you would change to

limit the psychosocial challenges learners are experiencing?
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Appendix R: Turn-it In Report
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