UNIVERSITY OF THE WITWATERSRAND

\ ”
N
'-

o)
&/
UNIVERSITYOF THI
WITWATERSRAND.
JOHANNESBURG

¢

FACULTY OF HUMANITIES

SCHOOL OF EDUCATION

MASTER OF EDUCATION

THE ROLE OF SCHOOL LEADERSHIP IN PROMOTING ETHICAL BEHAVIOUR IN
TWO SCHOOLS IN EKURHULENI NORTH DISTRICT

STUDENT NAME: JOYCE CHANYANDURA

STUDENT NUMBER: 1787077

SUPERVISOR: Dr S.E. MTHIYANE

OCTOBER 2020



THE ROLE OF SCHOOL LEADERSHIP IN PROMOTING ETHICAL BEHAVIOUR IN
TWO SCHOOLS IN EKURHULENI NORTH DISTRICT

BY

JOYCE CHANYANDURA

A research report submitted in fulfilment of the academic requirements for the degree of
Master of Education to the School of Education in the Faculty of Humanities, University of

the Witwatersrand, Johannesburg.

SUPERVISOR: DR S.E. MTHIYANE

Date submitted: October 2020



DECLARATION OF ORIGINALITY

I, Joyce Chanyandura. declare that this research report “The role of ethical leadership in
promoting ethical behaviour in two school in Ekurhuleni North District” is my own work and
abides by the following rules:

(1) This research report has not been submitted for any degree or examination at any other
university or college.

(2) This research report does not contain other person's data, pictures, graphics or other
information, unless specifically acknowledged as being sourced from other persons.

(3

This research report does not contain other person' s writing, unless specifically
acknowledged as sourced from other researchers. Where other written sources have been
quoted, then:

(a) their words have been re-written but the general information attributed to them has
been referenced;

(b) where their exact words have been used, their writing has been placed inside
parenthesis, and referenced.

(4

Where | have reproduced a publication of which I am the author, or co-author, I have
indicated in detail which part of the publication was actually written by myself alone and
have fully referenced such publications.

(5

This research report does not contain text, graphics or tables copied and pasted from the
Internet, unless specifically acknowledged and the source being detailed in the research
report and in the reference section.

Researcher:

(Joyce Chanyandura) Date



SUPERVISOR" S STATEMENT

I, Dr. S. E. Mthiyane, as the candidate's Supervisor, agree to the submission of this research
report.

Dr. S.E Mthiyane (Supervisor) Date



ACKNOWLEDGEMENTS

| wish to express my deepest gratitude and sincere appreciation to:

My God Almighty, for the gift of life and the gift of sound health; for giving me strength to walk

through this milestone in my research studies.

Dr. S.E. Mthiyane in the Faculty of Humanities: Division of Educational Leadership and Policy
Studies, who has been my supervisor. His patience, tacit and unshakable support, are worth

mentioning at this crucial stage.

The lecturers of the cohort team at Witwatersrand, School of Education for continually and
willingly, giving off their time experience to ensure that I, together with the other students

remained on the correct path (focused) to completing our studies.

The senior administrators and the principals of the two schools | worked with, together with my
research participants, for providing me with rich information which has formed the core of this

study.

The Senior Administrator of Hope Restoration College in my school, Cain Matloko, for facilitating

with sponsorship letters for my registration, on each the three academic years.



DEDICATION

This research report is dedicated to:

My parents - my beloved father, the late Eric Muvezwa, who has laid a firm foundation in my
growing personally, academically and professionally. Thank you dad for your last words to me
before you left us, “After all my grandchildren have finished their studies, that's when I will start
school again because | also wish to study further”. These words have inspired me to pursue my
Honours and Masters degrees. My beloved and caring mother, Jaina Muvezwa for her full support
— she stood by my father to raise me and all my other siblings. She gave strong and unwavering

support — she was a prayerful woman.

My beloved children, Shingayi, Ropafadzo, Jonathan and Joshua; my son and daughter-in law,
Tinashe and Dineo for giving me full support and encouragement to pursue my studies. The
completion of my studies is primarily because of your prayers and support. My daughter

Ropafadzo has been my source of inspiration throughout my entire study — thank you daughter!

My husband, for your understanding and support - you wouldn't mind being in the kitchen the

whole week, and would sacrifice driving at night to fetch me from the office.

My sister Jersey Nyakala for her unwavering prayers and encouragement — she has been a pillar

of strength, where | would draw from.



Ethical Clearance
Wits School of Education
27 St Andrews Road, Parktown, Johannesburg, 2193 Private Bag 3, Wits 2050, South Africa. Tel:

+27 11 717-3064 Fax: +27 11 717-3100 E-mail: enquiries@educ.wits.ac.za Website:
WwWWw.wits.ac.za

12 April 2018

Student Number: 1787077

Protocol Number: 2018ECE004M

Dear Joyce Chanyandura

Application for Ethics Clearance: Master of Education

Thank you very much for your ethics application. The Ethics Committee in Education of the
Faculty of Humanities, acting on behalf of the Senate, has considered your application for ethics

clearance for your proposal entitled:

The role of school leadership in promoting ethical behaviour in two schools in Ekurhuleni
North District

The committee recently met and | am pleased to inform you that clearance was granted.

Please use the above protocol number in all correspondence to the relevant research parties
(schools, parents, learners etc.) and include it in your research report or project on the title page.

The Protocol Number above should be submitted to the Graduate Studies in Education Committee
upon submission of your final research report.

All the best with your research project.
Yours sincerely,

Wits School of Education

011 717-3416

cc Supervisor — Dr Siphiwe Mthiyane

Vi


http://www.wits.ac.za/

ACRONYMS USED IN THE REPORT

ACRONYM FULL NAME
SACE South African Council for Educators
SASA South African Schools Act
HOD Head of Department
ACE Accelerated Christian Education
AEE Accelerated Education Enterprises
SA South Africa
ENCA E News Central Africa
ENEWS Electronic news
LCD Leadership Continuous Development
PL1 Post Level 1
CPD Continuous Professional Development
FIFA Federation of International Football Association
AIDS Acquired Immuno-deficiency Virus
BERA British Educational Research Association
RESC Regional Education Service Centre
SADTU South African Democratic Teachers™ Union
UKZN University of Kwa-Zulu Natal
SGB School Governing Body

vii




Table of Contents

CHAPTER ONE ...ttt ettt e e e e ettt e e e e e e e s bt reeeeeeeeasanbabeaeeeeseasassbtbaaeeeessanasssenaaeens 1
INTRODUCTION TO THE STUDY ..ottt sttt ettt sttt s at et bt et et e sbt e besbe e st e nbesae e besseensesbeeneens 1
1.1 INEPOTUCTION ...ttt b e bt st e et et e e sbeesaeesane e 1
1.2 Problem SEatemEnt ...........ooo it 3
1.3 Purpose and Rationale of the Study ............ccueiiiiiiii i 4
1.4 Objectives Of the SEUY .........ooociiiiii e s e s s e e snes 8
1.5 Critical research qUESTION .............coccviiiiiiiie ettt e e e ebre e e e e rrae e e eanes 9
1.6 Definition Of KeY CONCEPLS.......coooiiiieeeee e e e e e s e te e e e e be e e e entaee e ennreeas 9
1.6.1 SCNOO ...ttt 9
1.6.2 SCROOI LEAABTSNIP ....euvinieiieiieieeietes ettt 9
1.6.3 Ethical Leadership ........coooiieiiieieeeeee e 10
1.6.4 Ethics and Ethical BENAVIOUT ...........ccciiiiiriiiniicccc e 10

1.7 Delimitations of the StUdY ..o e et 11
1.8 OULIINE OF the STUAY ... e e e e s rabe e e e sareee s 11
1.9 CRaPer SUMMAIY.......ooiiiiiie ettt e et e e st e e e tae e e ssaaeeeesssbeeessnsaaeeennsreeean 12
CHAPTER TWO ... ittt ssssnnan 13
LITERATURE REVIEW AND THEORETICAL FRAMEWORKS ..........cooiiiiiiriiniieieeieee ittt 13
2.1 INErOTUCHION ... et e e st e e e s sbte e e s sbee e s s sbeeesenabeas 13
2.2 LIterature reVIEW ..........ccoociiiiiiiiiiicc e 13
221 DiSCUSSION OF ETNICS....c..iiviiiieieiee e 13
2.2.2 Building an Ethical CUIUIE ........cooouieeeeeeeeeeee et st 16
2.2.3 Decision-making of Ethical Leadership .........cccoeceieiieieciceeseceeteceeee e 21
224 COAES OF ELNICS ...ttt 26
2.25 Qualities of an ETNICAl LEAUEK ......cceovveiiiieiecieeie ettt ettt ve e ebeereereens 30

2.3 Theoretical FrameWOrK ..........ccccooiiiiiiiiiiiiceree ettt s s e 36
2.3.1 Multiple Ethical Paradigms .........c.ccoeeeiiiiieiieceseseees ettt st 36

24 CRaPter SUMIMAIY........ceiiiiiieee e e e e e e e e e e ae e e e e e e s eessansteeeeeeeeesasassrtnneeaenean 42
CHAPTER THREE.........c.uiitiiiitiiieteet ettt b ettt s b et s b e e bt et s bt e st e bt ebeen b e s bt eat e st e saeenbesbeeneenbesaeenee 43
RESEARCH DESIGN AND METHODOLOGY .......ccccoiiiiiiiiniintenienieetesieetesiesitestesieeseesbesatestesseesesieeseensesueenes 43
3.1 INEPOTUCTION ...ttt st st e s e 43
3.2 ReSearch Paradigmi..............ouiiiiiiii e e e e e e e e e e e e e e e e nrreaeees 43
3.3 Research Methodology .............oo e e e e e e e e e reeae s 46
3.4 RESEAIC D@SISIN .....oooeneiiiiicee et e e e te e e et e e e e et e e e e e sabae e e esabeeeeesabaeesennrees 47
3.6 Data Generation Methods ...............ccoiiiiiiiiiiii e e 51
3.6.1 SeMI-STrUCTUNEd INTEIVIEWS ....c.oviiiiiiieieet et 52



3.6.2 L@ T 1=T] AT ] o] = L= SRS 54

3.7 DAta ANAIYSIS ....cceeeiiei i s e e s ee e e e e e e e e s beeeeenarees 56
3.8 ISSUES Of TrUSTWOILhINESS .......ccocuiiiiiiiiiiee et sbe e e saee e sbe e e sbee e 58
3.9 Ethical IsSUES iN RESEAICH..........ccoiiiiiiiii e s ree s s be e e saee e 59
3.10 Limitations of the StUAY ..........coociiiiiiii e 61
3,11 Chapter SUMIMAIY.........oooiiiiiiiiicciiee e ectee ettt e e et e e e sttt e e e st beeessnbeeeesnsbeeeesnnseeesannbeeesennsens 62
CHAPTER FOUR ...ttt e e e e e ettt e e e e e e bbbttt e e e e s e s b e bttt eeesee s nnrtbeeeeeeesesannnnnes 63
DATA PRESENTATION. ...ttt ettt e e e e e e et e e e e e s e mnbe et e e e e e e samnreneeeeesesannnreneeeeas 63
4.1 INEFOAUCTION ... ..oiiiiiiiei ettt e e s be e e s at e e s abeessbeessabeeebaeessteesseeenaseenns 63
4.2 Data Presentation ...ttt e e e st a e e e s s e s arraeees 63
4.3 Understanding of ethics and Ethical Leadership............cccccociiiiiiiiiinini e 64
4.3.1 Understanding Professional EThiCS...........ccvoviiiiviiiiieecececeeeeere et 64
4.3.2 Understanding Laws governing Basic EQUCAtioN ............cccceoivievieiieceneceee e 68
4.3.3 Understanding Moral and Ethical Implications of Policy Options ...........ccccceeveeenen. 74
4.3.4 Understanding SACE Code of Professional Ethics..........cccccovvvvirieniiecenineeceee 79
435 Understanding the Legal and Ethical CONCEINS .........ccovvvevieriireeiereeeeseee e 80
4.3.6 Understanding Respect and HUMaN Dignity ........cccccveeeiieeeiineccicceeeceseeie e 83

44 How school leadership promote ethical conduct ..................ccooooiiiiiiiii e, 87
441 Promotion of Professional ETNICS...........coeviieiiiiinineneceeeesesese e 87
4.4.2 Promotion of Trust and RESPECT........cccevuiviriirieeee e 90
4.4.3 Promotion of HUMaN Dignity.........cccceceriririirieiese et 92
444 Promotion of Group Togetherness (UNItY) ......ccccceveieeveieeeese et 96
4.4.5 Promotion of Love and Care to Staff and Learners ..........cccceeeveevveveneneneneniecenenn 99

4.5 Comparison of the TWO INSEIEULIONS .............oovviiiiiiiiiiiec e 102
4.6 CRAPLEE SUMIMAIY ... ...ttt e e e e eee e e e e e e e e st baeeeeeeseesssbaaeeeeeeesessssrresaaaeeens 103
CHAPTER FIVE..........oe ettt as s aaas s aasasssasssasssssssasssasnsssnsnsnnnnnnnsnnnnnnns 104
STUDY SUMMARY, CONCLUSIONS AND RECOMMENDATIONS .........coooiiiiiiiiiieeeeeeeeee, 104
5.1 INErOTUCHION ..ot e st e e s sbee e e s sbtae e s sbteeessneneessans 104
5.2 STUAY SUMIMAIY ...t e e e e e s e e e s e e e e e s abbeeeesaabeeeeeasaeeeenseeeeensens 104
5.2.1 (O T o] (=] O T TSRO 104
5.2.2 (O T T o (=] g XY Yo RSP URSRS 104
5.2.3 (O T o (= gl N o] = USROS 105
524 (O T o (=] gl o 11 | USROS 105

5.3 CONCIUSIONS ......ooiiiiiiiieiiie ettt ettt ettt e s be e st e e s e e sbteesabeesabaeesbeesabaeesabaesnbaeensseessaeesasaenns 105
5.3.1 Understanding of Ethics and Ethical Leadership .......ccccocveveviecevineeseseeiee e, 106
5.3.2 How School Leadership Promote Ethical Conduct............cccooveieviiieneneeereeeeee 106

iX



54 RECOMMEBNAATIONS ......cooiiiiiiiiiieeeee et e e e ettt e e e e ettt b e e e esestssaaa s esesesssaranssaseaens 107

541 RecoOmMMENdALION ONE......c..coviiiieieieeeteee et 107
5.4.2 ReCOMMENAAION TWO .....cueiiiiieiiiciietce et 108
543 Recommendation TRIEE ..o 109
544 ReCOMMENTALION FOUT ...t 109
545 ReCOMMENTALION FIVE ..ot 109
5.4.6 RECOMMENTATION SIX ....ouviviiiiiieiiietec et 110
54.7 RecOmMmMENdAtioON SEVEN........c.couiiiiiieiceeee e 111

5.5 Implications for FUrther ReSearch .............occveiiiiiiiii e 111
5.6 CRapter SUMMAIY........ooiiiiiiiiee et e e et e e e st e e e s b bae e e s nbeeeesnbeeeeenbeeesennrees 111
REFERENGCE LIST .....ooiiiiiiiiiiiiiiiiitieitieeettteeeteteteteteteteteee et tete ettt eeee et teeeteteteteasaeaeteaeaeteseaeaeeeaeeeeeaeaeaeeeseeeseesasenes 113
APPENDICES........ .ottt ettt ettt et h et e s te e bt et e she e st e bt eaeentesheea e e st e eatenbeeheeneeabeeatetesheenteebeentenbesaeenee 128
Permission to Conduct the Research StUdy ..............cccuviiiiiiiii i e 128
Ethical Leadership: Questionnaire for School Principal (2018) ..............cceoiiiieieciiie e, 130
Ethical Leadership: Questionnaire for PL1 Educator (2018) .............c.cccceeeiiieecieeeciee e e 133
Interview Schedule for SChool Principals ............cccooiiiiiiiiiiie e 136



CHAPTER ONE

INTRODUCTION TO THE STUDY

1.1 Introduction

Globally, corruption seems to be rising revealing high levels of unethical conduct (Brown &
Trevino, 2006), and Africa as a continent has produced many unethical leaders who have been
materialistic and egocentric (Ciulla, Luizzi & Strijdom, 2012; Salawu, 2012; Sebudubudu &
Bolthomilwe, 2012). This situation has resulted in social, political and economic instability mostly
on the continent and this seems to be an obstacle towards reform (Salawu, 2012), and hence the
countries continue to struggle, and South Africa being one of them. In addition to the above, the
Corruption Perception Index (CPI) released in 2013 by Transparency International (T1) indicates
above 70% of the 177 countries ranked, exhibiting increased levels of unethical conduct, including
South Africa. This rise in unethical behaviour has caused the concept of ethical leadership and its
effects on reducing unethical conduct to become the focus of research and discussions within

South Africa and also internationally.

South Africa has a Code of Professional Ethics for Educators, which has its origins in the South
African Council for Educators (SACE, 2000) and this Code defines what is expected regarding
the educators’ conduct in relation to the learners, parents, communities, other colleagues, the
profession, the employer and the Council. The SACE Code of Professional Ethics for Educators
also stipulates that teachers, through their conduct, should ensure that they do not bring the name
of the teaching profession in to disrepute. The Code of Professional Ethics further lists fifteen
educators’ responsibilities towards the learners, and inter alia are respect toward the learners’
dignity, beliefs and rights; acknowledging the uniqueness of individual learners, and ensuring the
safety of learners. | subscribe to the professional ethics above, because, for example, an educator
who dismisses learners very late from school causing them to arrive home when it is already dark,
is not being considerate and puts the lives of learners at significant risk. The family must trust the
educator since, in terms of the in loco parentis principle, teachers act in the place of parents when
they are absent. Responsibilities towards the parents include, recognising parents as partners in
education and refraining from offering a bribe to parents. From my experience as a teacher for the

past nine years, bribing should be in the top five of unethical behaviours committed by school



principals in our schools. Furthermore, the parents need to trust the teacher who should serve the
needs of the community (Shapiro & Stefkovich, 2016).

The educator must recognise and acknowledge the diverse cultures in the community which the
school serves, and may not conduct him/herself in a manner that shows disrespect to its values,
customs and norms (SACE, 2000). I hold that, it is unethical for a teacher to have an affair with a
learner, since this shows disrespect of the community values and such act can take away trust of
an educator by parents. Regarding colleagues, an educator must refrain from undermining their
status and authority, and should promote gender equality and refrain from sexual harassment of
colleagues and any form of humiliation or abuse. | therefore advance modelled ethical behaviour
by all school leadership.

In the South African school context, numerous reports on learner sexual abuse, fraud or exam
paper leakage have been reported. One example has been released by Corruption Watch (2013)
divulging a school principal and Governing Board member in a Soweto school having benefitted
from the school’s feeding scheme in the value of above hundred and seventy thousand rand. To
the profession, (SACE, 2000) requires the educator to keep abreast of educational trends and
developments, to accept the professional obligation towards the education and induction into the
profession of new members of the teaching profession, to refrain from any contravention of the
statutes and regulations of the Republic of South Africa relevant to the Code. SACE also requires
educators to refrain from engaging in illegal activities, such as fraud and sexual abuse. | propose
that school leadership and educators should act in the light for others to follow because they are
supposed to know the laws, rules and regulations in the profession, people who are unprofessional

must not lure them to do badly.

The Employment of Educators™ Act (Republic of South Africa, 1998) lists down in one section,
serious acts of misconduct of an educator that call for a dismissal. These include inter alia, theft,
bribery, fraud, sexual assault on learners or other employees, and illegal possession of intoxicating,
illegal or stupefying substances. The Act also lists in another section, less serious misconduct,
such as failing to comply with or contravenes the Act or any statute, regulation or legal obligation
relating to education and the employment relationship and absence from work without a valid
reason or permission. All these are unethical behaviours, which pose complexities to the school

leaders when making a decision.

The Labour Relations Act (Republic of South Africa, 1995) requires an educator to familiarise

him/herself and his/her colleagues with the provisions of the Code, cooperate with and support



each other as colleagues and to exercise his/her professional duties. The Act also emphasises the
educator s responsibilities towards the learner, which includes, respect and protect for the learner.
Effective leaders should act ethically and professionally in personal conduct, relationships with
others, decision-making, stewardship of the school's resources, and all aspects of school
leadership (Shapiro & Stefkovich, 2016). My observation is that, most of our SA school leadership
seem to lack the above attributes as proven by Corruption Watch reports. Legal issues also
influence teachers™ ethical practice, especially those relating to freedoms in the constitution
(Pugach, 2006). The South African Constitution (Republic of South Africa, 1996), in Chapter 2
the “Bill of Rights” stipulates the rights of children but the South African Schools Act (Republic
of South Africa, 1996) also legalises the public schools (through SGBs) to exercise authority and
make decisions over such things as, language policy and admission age. Pugach (2006) also
expresses personal ethics being in conflict with Professional ethics with issues arising between
teachers as well as between teachers and students. My prayer is that leadership should have

wisdom in dealing with all matters of conflict.

1.2 Problem Statement

There is evidence that some leaders are unethical and even toxic (Padilla, Hogan & Kaiser, 2007)
and that ethical transgressions have been reported in some corporate scandals. In South Africa,
such scandals include bribery, procurement corruption, employment corruption and abuse of
power (Corruption Watch, 2014). “Corruption is a global battle and not one single country,
anywhere in the world, is corruption-free” (Corruption Watch, 2015, p. 13). Underpinning this
problem, are alarming statistics regarding the amount of unethical behaviours that occur within
organisations (Mayer, Kuenzi & Greenbaum, 2010). According to Corruption Watch (2014),
Gauteng ranks the highest with corruption rate. The report defines ‘Corruption’ as the abuse of
public resources or public power for personal gain. Since 2012, Corruption Watch has received
over 1 000 reports of corruption in schools, and most of them stemming from Gauteng, around
Johannesburg, implicating principals as the number one culprits. The types of school corruption
reported include financial mismanagement, maladministration, bribery and theft of goods, theft of
funds, tender corruption and employment corruption. According to the Constitution of South
Africa (Republic of South Africa, 1996), this is abuse of state or public property. | foresee a big
challenge posed by the escalation of corruption in our schools. My opinion is that the problem
requires an immediate antidote and only school leadership can come to rescue on this matter by

being ethically sound.



Corruption in both the public and private sector has resulted in increased interest in ethics,
according to Zhu, May and Avolio (2004), and Toor and Ofori (2009). In fact, the interest is a
concern, because ethics seems to be deteriorating in South African schools as well (Swartz 2009).
| strongly advance that acts of corruption impede growth in the organisation. On the nation's news
(ENCA) we hear so many cases about school immorality especially with sexual abuse, sexual
harassment, rape, theft, bullying, fighting and drug abuse which are reflection of unethical

behaviour.

In an effort to reduce the amount of unethical behaviours in organisations, scholars are
increasingly interested in the role of leadership (Brown & Trevino, 2006; Davis & Rothstein,
2006; Grojean, Resick & Dickson, 2004; Walumbwa, Wu, & Orwa, 2008). Demirtas and Akdogan
(2015) add that, specifically, through ethical leadership behaviour, managers can influence
perceptions of ethical climate, which in turn will positively influence organisational members’
turnover intention, and affective commitment. The earlier source (Myer, et al (2010) seem to
emphasise creation of an ethical climate by managers first, followed by ethical behaviour, whilst
the later source seem to emphasise an ethical behaviour that will contribute to an ethical climate,
but both agree that school leaders have a role to play. Whilst | agree with both sources, my concern

is not about the order, but the ultimate outcome — an ethical culture.

Effective leaders should act ethically and professionally in personal conduct, relationships with
others, decision-making, stewardship of the school’s resources, and all aspects of school
leadership, (Shapiro & Stefkovich, 2016). The question is, ‘Should the principals of these two
schools be ethically and professionally sound in personal conduct, could this help to promote
ethical behaviour in the educators?’ My study shall try to explore how ethical decision-making,
integrity, fairness, stewardship or accountability by school leaders can promote ethical behaviour
in teachers. My understanding from this source is that school principals can play a pivotal role in
promoting ethical behaviour, if they can create a conducive climate in their schools. This might
help to alleviate unethical behaviour among the teachers. | hope my study will help me to prove

the argument that school leadership needs to play a role in promoting ethical behaviour in teachers.

1.3 Purpose and Rationale of the Study

Purpose and rationale serve to indicate how the researcher developed an interest in a particular
topic and that he/she believes his/her research is worth conducting (Bak, 2004; Vithal & Jansen,
2010).



During my seven years of teaching in South African schools, my observations are that principals
have a dilemma in dealing with issues affecting their decision-making when it comes to
misconduct of educators and other members of staff. Most of these decisions tend to emanate
because of the interpersonal relationships, which normally lower teacher morale, and negatively
affect performance of these educators, and hence bringing little progress in the organisation. My
school principal has compromised the teaching and learning in the organisation in order to
maintain personal relationships. For instance, if a particular teacher has been allowed to dismiss
before the formal school day ends, based on petty health reasons that are not supported by any
medical documents. | consider it very unethical, and it portrays a very bad image of the school
leadership. If the school leadership demonstrates prejudice of such a nature, teachers may be
demoralised in performing their instructional role, resulting in the school failing to attain its
instructional goal. Teachers and even some principals seem to overlook and choose not to adhere
to most of the conducts prescribed in the SASA or the SACE. | have also noticed some teachers
in my school exceeding their professional boundaries in their teacher-learner or teacher-parent
relationships. Pugach (2006) 's advice is that, “When we talk about establishing relationships with
students, we must understand that we are not talking about personal friendships” (Pugach, 2006,
p. 368), and she refers to real dialoguing with learners and maintaining a trustworthy relationship
with parents. Such kind of relationship seems to be lacking in our schools and | believe if ethical
behaviour is promoted and demonstration by school leadership, for example the principal, the
established relationship could improve. Principals and teachers need guidance in making ethical

decisions that will not put the organisation in jeopardy.

Further, through informal discussions and reflections with some critical friends from schools
around Kempton Park, similar experiences have been shared. Generally, they agree that principals
are well known for corruption activities mostly involved in teacher promotion, recruitment
processes, disciplinary actions and misdirecting organisations resources and funds. For most
purchases done in the schools, the principal or an SGB member should be having some interests
in the service providers preferred. The use of cell phones at work, sick leave, absences from duty
or excuses from duty have become a complex dilemma for school principals to deal with and
critical friends confirm these have not been ethically addressed and in most cases, partiality has
been exercised. This sounds very unethical and a threat to the growth of the organisation. The
above necessitates my study with the intention to uncover what and how the principals and
administrators of these schools do to promote good behaviour that opposes the current situation.

Furthermore, teacher-learner affairs, abuse of alcohol, possession of intoxicating or stupefying



substances, frequent absences from duty without valid reasons and fabricated deaths in the family,
are some of the common unethical practices of principals and educators around Kempton Park,
Ekurhuleni and Gauteng. | believe these are putting pressure on the running of the local district
and department as such acts may impose great distrust on school leadership. According to ENCA
news (ENCA, 2017), a Soweto female principal, failed to act when children in her school reported
sexual abuse to her. This is unethical because the school leadership should be protecting the
learners in her school, and parents should have trust in her. | see such school leaders losing respect
and trust of their parent and school communities. Because of all the above-cited unethical practices
that may negatively affect the growth of the organisation, and aggravate the dilemmas and
complexities in the principal role of decision-making, | am strongly motivated to explore what the
school leadership in the two schools are doing differently. Therefore, the purpose of this study is
to investigate what school leadership in these two schools is doing that can promote ethical

behaviour in their teachers.

Since the significance of any study is usually articulated in terms of its contribution to improving
practice, informing policy or enriching the knowledge base on the topic or issue being investigated
(Paltridge & Starfield, 2007), it is wise and necessary to start with existing research when
exploring social phenomena (Kuckartz, 2014). Brown, Trevino and Harrison (2005); Piccolo,
Greenbaum, Den Hartog and Folger (2010); Walumbwa et al. (2008) in press and Walumbwa and
Schaubroeck (2009) concur that a considerable amount of research on ethical leadership is
emerging. On the other hand, there seems a dearth of research examining the underlying
mechanism to explain the relationship between ethical leadership and employee unethical
behaviour (Brown & Trevino, 2006). | therefore see the need to get deeper into the topic of ethical
leadership by trying to explore how school leadership can promote ethical behaviour in teachers.
Results of my study could also assist in determining whether there is a link between school
leadership ethical behaviour and educators™ behaviour in the same school. Corruption Watch
Reports (2012; 2013; 2014 & 2015) have identified numerous cases of corruption in schools
mostly involving principals. If findings prove a relationship between leadership behaviour and
ethical behaviour of followers, it therefore follows that ethical behaviour can be promoted. |
believe if the school leaders succeed in promoting ethical behaviour in their teachers, the outcome
is likely to solve the problem of escalating corruption. My intention in this study is to explore the

school leadership’s role in promoting ethical behaviour in educators



More and more writings both nationally and internationally, are appearing in the area of ethical
educational leadership, moral leadership and values and leadership (Begley & Johansson, 2008;
Branson & Gross, 2014; Duignan, 2007; Murphy, 2011; Starratt, 2004, 2009; Stefkovich, 2014).
Nevertheless, but researchers have not yet been able to resolve how this subject can or should be
taught (whether to be infused in the curriculum or as a discrete course) (Shapiro & Stefkovich,
2016). Likewise, in this study | do not either intend to look at how ethics can be taught either, but
to navigate how school leadership can promote ethical behaviour in teachers, if this could add
knowledge to how unethical practices can be reduced. Beck and Murphy (1994b) concur to the
above sources that little research has been conducted on ethical educational leadership. Whilst |
content with them that more needs to be researched on ethical leadership, my study intends to first

explore how practicable it is for school leadership to promote ethical behaviour in teachers.

Wilson (2013) recommends three potentially fruitful areas of future research. Firstly, a focus on
the process of authentic leadership, followed by exploring how school leaders develop an
understanding of authenticity within a broader framework of leadership ethics and how they
translate their understanding, values and principles into action. It is within the third aspect
(translating understanding, values and principles into action), which is the ethic of profession, that
my study will be focusing because there seems to be a gap in the practice of ethics by school
principals. I need to explore how the school principals can put ethics into action in order to promote
ethical behaviour in the teachers. Both Shapiro and Stefkovich (2016) have discussed extensively
on the aspect of ethic of the profession and how it can benefit the learner and bringing effectiveness
in the organisation. In their study, Shapiro and Stefkovich (2016) worked with groups of educators
in order to explore their experiences in the field of teaching and learning. The different scenarios
they used can be helpful to my study since they are practical experiences gathered from the natural
settings, which 1 would want to compare with what | will get from the principals and teachers from
the two church schools in my study. In their report, Shapiro and Stefkovich (2016) do not seen to
mention anything the leaders can do to promote ethical behaviour, which is something I intend to
include in my research study. According to Botha, Marishane, van der Merwe, van Zyl and
Zengele (2013), ethical school leaders are those who create and manage learning and teaching
cultures that are free of immoral acts in their organisations. If findings from my study prove how
school principals can promote ethical behaviour in teachers, then it could be possible to create

these cultures. Findings from such a study are also likely to help principals manage and resolve



dilemma in organisational conflict (Botha et al., 2013) and hence equip principals with solutions

during ethical decision-making.

Literature holds that, educators must develop a keen awareness and sensitivity to a variety of
dilemmas and circumstances they may encounter in their daily contact with students, families and
the community. They must make conscious ethical decisions to ensure that their professional
practice meets the highest possible ethical standards of conduct and responsibility, according to
the Regional Education Service Centre (RESC, 2012). It is my intention in this study to find out
what the school leaders are doing that will promote these ethical standards in teachers. If there is,
it could mean making it compulsory to grow and nurture this awareness in all school leaders. All
school leaders need to be aware of the ethical dimensions of their profession and to recognise that
there are professional boundaries. A transformational leader such as a school principal needs to
have ethical standards that teachers should emulate. Results from my study are likely to have
implications both internally (in the school) and externally (outside school). If the ethical character
of school principals influence educators™ behaviour positively, this is likely to reduce complexities
on leader-teacher or teacher-learner relationships and leading to general improvement in the
organisation. The home and community will also benefit because the ethical values and norms of
that community could be upheld. If ethical behaviour is promoted in schools, this might alleviate
the burden that is currently placed on the instructional, management and transformational role of
the principal and other leaders in the organisation. My study findings may also provide a basis for
a large-scale study on how in general school leadership can promote ethical behaviour in the entire
organisation, not only in teachers, but in all the stakeholders. This may further have an external
impact on local schools, the District and the Department in resolving countless complex dilemmas
in dealing with unethical and corruption matters in the province. This could be a starting point on
informing the judgements and decisions of practitioners or policy-makers (Scott & Morrison,
2005).

1.4  Objectives of the study
My study is underpinned by the following key research objective:

e To explore the role of school leadership in promoting ethical behaviour in teachers in the
researched schools.

Sub- objectives:



e To find out how school leadership understand the term ‘ethical leadership’ in schools.

e To gather how school leadership promote ethical behaviour in the researched schools.

1.5  Ciritical research question

My study is underpinned by the following key research and sub-questions:

e How can school leadership promote ethical behaviour of teachers in the researched
schools?

Sub-questions:

e How do school leaders and educators understand ethical leadership?

e How does school leadership promote ethical behaviour in the researched schools?

1.6 Definition of Key Concepts
In my study, | intend to clarify the following four concepts that | frequently referred to, and these

are “school”, “school leadership”, “ethical leadership” and “ethics and ethical behaviour”.

1.6.1 School

A school is an educational institution designed to provide learning, spaces and learning
environments for teaching of students or pupils under the direction of teachers. Most countries
have systems of formal education, which is commonly compulsory (Wikipedia). The SA Oxford
Dictionary also describes ‘school’ as an institution for educating children, and this shall be my

working definition in this study.

1.6.2 School Leadership

Harris (2003) believes leadership is a shared and collective endeavour that engages all members
of the organisation, as opposed to the conventional orthodoxy of the single individualistic leader.
Concurring to this, Burns (1978, p. 18) believes “leadership over human beings is exercised when
persons with certain motives and purpose mobilise, in competition or conflict with others, so as to
arouse, engage and satisfy the motives of followers.....to realise goals mutually held by both
leaders and followers’. Leithwood and Riehl (2003) try to summarise various definitions of
leadership with two functions: providing direction and exercising influence. They believe leaders

do not merely impose goals on followers, but mobilise and work with others to create a sense of



shared purpose and direction. In their model of leadership, Liethwood and Jantzi (2000) point us
to three broad categories of leadership practice, which are; setting directions, developing people
and redesigning the organisation, so | will consider all the above since they are all relating to the
practical behaviour of a leader. Linking to my definition of school above, the school leadership |

am referring to in my study is that leadership found in an institution for educating children.

1.6.3 Ethical Leadership

Brown, Trevino and Harrison (2005) define ethical leadership as “the demonstration of
normatively appropriate conduct through personal actions and interpersonal relationships, and
the promotion of such conduct to followers through two-way communication, reinforcement,
and decision-making” (2005, p. 120). It is defined as a separate construct of leadership, which
focuses on the role of ethics in the practice of effective leadership (Brown, et al., 2005). The
ethics, values and beliefs of the leader are considered to be critical components in determining
correct and successful leadership. My study intends to explore how school leadership in these

two schools exercise ethics in order to promote ethical behaviour in their respective educators.

1.6.4 Ethics and Ethical Behaviour

Ethics is a field of study that is concerned with distinguishing right from wrong, and good from
bad (Brey, 2007, p. 21). He further believes ethics analyses the morality of human behaviours,
policies, laws and social structures. Concurring on the moral aspect, Taylor (1975, p. 1) says,
ethics has been defined as “inquiry into the nature and grounds of morality,” where the term
"morality” is taken to mean "moral judgments, standards, and rules of conduct". Further Schoeman
(2014) is in accord with the above two sources, when she defines ethics as the right thing to do,
with one of its core features centring on matters that have a right — wrong or good — bad.
Truthfulness, honesty or respect may be considered ethical, whilst according to Wimbush and
Shepard (1994), un-ethical and unproductive behaviours in an organisation may include
absenteeism, turnover, lax performance and tardiness. In a school environment, one may add

cheating, fraud, sexual abuse of learners and misuse of school property.

10



1.7  Delimitations of the Study

Delimitations of a study are those characteristics that arise from the limitations in the scope of the
study (defining the boundaries) and by the conscious exclusionary and inclusionary decisions
made during the development of the study plan (Simon & Goes, 2013). My study was conducted
within a localised boundary of space and time, and in a natural context and within an ethic of
respect for persons (Scott & Morrison, 2005). | worked with only two schools, which also fall,
under my district of Ekurhuleni North in Gauteng. One school is based in Kempton Park and the
other in Whitfield area. According to Leedy and Ormrod (2005), delimitations refer to ‘what the
researcher is not going to do’. | have limited my study to church schools that have a Christian
foundation and are based on Christian values, and not public or other independent schools that
could have mixed organisational values. | worked specifically with the school principal, the senior
administrator as school leadership and four teachers per school to explore the role of school
leadership in promoting ethical behaviour, in these researched schools. There are several Christian
schools in Kempton Park, but | have limited my study to these two because | already had a
relationship with the school principals since we use the same curriculum of Individualised
Learning. I also limited my study to only two schools which was manageable considering the time
limit for my study — I had to complete my study within a couple of months, so many schools would

demand a lot of time.

1.8 Outline of the Study

My study project is organised as follows:

Chapter One consists of an overall background and the significant characteristics of this study. It
enumerates the reasons for undertaking this study; the declaration of the research problem;
significance of the study; the objectives of the study followed by the key research questions. In
the same chapter, the researcher also states the delimitations and the organisation of the study. The

chapter concludes with a chapter summary of the study.

Chapter Two focuses on the literature review and theoretical frameworks. The review begins
interrogating international, continental and national literature on ethical leadership in education.
In addition, it examines the way ethical leadership and teaching could be promoted in schools.
Furthermore, the chapter focuses on the aspects that promote or hamper the practice of ethical
leadership and management in South African schools. In conclusion, this chapter presents the

theoretical framework that is adopted to analyse the phenomenon in question.
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Chapter Three presents the research design and methodology embraced in the study to respond to
the fundamental research questions. Chapter Three further presents a description of the case
schools and the participants who will be involved in the study. The chapter also presents the data
generation methods and analysis; issues of trustworthiness and an account of how ethical

procedures will be honoured and lastly, the limitations of the study are disclosed.

Chapter Four analyses the data generated in the light of the preferred literature and appropriate
theoretical framework. The chapter is presented in two main sections under key themes and sub-
themes that emerged from the data analysis. The last part of the chapter is a brief a comparison of

the findings of the two studied institutions.

Chapter Five concludes the study. It commences by providing a summary of the study. Thereafter,
key conclusions are drawn around the purposes and intentions of the study and the key research
questions. The implications of the study for ethical leadership in schools and for future research
are presented. The chapter ends with some recommendations for the studied schools.

1.9  Chapter Summary

This chapter comprises an introduction to my study where | considered the background of my
topic in literature and basing on experience from our local education system of South Africa. The
problem statement has been highlighted as the focal point of my research, bringing out the need
to embark into this study. There was also a need to declare the rationale of my study, which is
crucial since it denotes my purpose of the study. Significance of the study was also emphasised
because there will be no reason for the study if results will not contribute anywhere in the
education system. It was also important to raise my objectives for this study, which helps to keep
glued to my goal and target. Critical questions thrown in, in this chapter help me to keep focus on
what | intend to find out, even though I may continue to refine these. It was also intentional to
give clear distinctions of the key concepts in my study by defining a few of these, to give the
reader a clear picture of the issues to be addressed and continuously referred to in the study. | was
also compelled to give the delimitations to my study, so that | may not overstep my boundaries
and getting into what was not intended to in this study. Outlining my study was also important to

include in this chapter because it indicates the organised steps that guide me.
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CHAPTER TWO

LITERATURE REVIEW AND THEORETICAL FRAMEWORKS

2.1 Introduction

The previous chapter presented a bird’s eye view of the mini-dissertation and this chapter reviews
the literature that underpins the phenomenon of my study, which is ‘ethical leadership’. As I
engage literature on ethical leadership, | shall be discussing several selected themes under the lens
of international, continental / regional and national perspectives as applicable as possible. Themes
to be discussed are: discussion of Ethics, building an ethical climate, decision-making of ethical
leadership, code of ethics and qualities of an ethical leader. In these sections, I tried to gather as
much as possible information on how ethical leadership can benefit an organisation. This literature
review also attempts to search how best school leadership has been employed in learning
organisations to benefit the teachers. Towards the end of the chapter, | dwelt on the theoretical
framework of the multiple ethical paradigm that | use as a theoretical lens for my study. This
framework comprises multiple ethical paradigms with four dimensions: ethic of justice, ethic of
critique, ethic of care and ethic of the profession. A chapter summary thereafter concludes the

chapter.

2.2 Literature review

2.2.1 Discussion of Ethics

Ethics has become a global discourse, and to guide moral actions, modern Western ethics marks a
change in Western tradition in its articulation of ethical criteria. The word, ethics, was once used
for customs and practices distinguishing societies from one another. Later, it meant character and
temper, and certain individuals or rather societies began to utilise the term ethics to define good
behaviour. Colnerud and Granstrom (2002) purport that ethics is derived from the Greek word
Ethika, meaning a practice. The word ethics is mostly utilised in this study, meaning both
theoretical actions and practical actions. Khoza (2005) states that “Ethics as a value theory
concerns itself with the evaluation of human behaviour, with how human beings ought
fundamentally to behave, particularly in relation to one another”. Likewise, Starratt (2004)
strengthens this claim by defining ethics as the pursuit of norms that are created and selected by

members of a democratic social order, and considered practical norms to guide the conduct of
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people’s lives and behaviour. Further, Khoza (2012) purports that being ethical is a way of being

in life.

According to Strydom (2005), ethics “is a set of moral principles which is suggested by an
individual or group, is subsequently widely accepted, and which offers rules and behaviour
expectations about the most correct conduct towards experimental subjects and respondents,
employers, sponsors, other researchers, assistants and students” (2005b, p. 57). Ethics is
recognised and judged mostly, by words, actions, decisions and behaviour relative to oneself and
others. Decisions or actions can be considered good/right or bad/wrong in relation to the impact
on others. Schoeman (2014) defines ethics as the right thing to do, with one of its core features
centring on matters that have a right —wrong or good — bad dimension. | hope this literature review
will help me to view and understand the behaviour of ethical leadership who have succeeded in
promoting ethical conduct. According to Mayer, Kuenzi & Greenbaum (2010) in a survey of
American companies, 56% of employees reported observing at least one act of misconduct at
work, and these unethical behaviours included lying, engaging in abusive behaviour, misreporting
hours worked, abusing the internet, violating safety standards, discriminating, stealing and
sexually harassing a colleague. According to Schoeman (2014), prominent examples of unethical
behaviour include theft, bribery, fraud, corruption, dishonesty, sexual harassment, conflicts of
interest, breaches of confidentiality, infringing intellectual property rights, improper use of
company property and facilities, and many others. | expect the two Christian schools | will study
to have distinct set of moral principles that guide their organisations. Schoeman further echoes
that behaviour can range from very ethical to extremely unethical, whilst unethical behaviour is
generally understood. For instance, theft and fraud are obvious examples of unethical behaviour,
as is failure to adhere to laws and codes of conduct.

Since ethics centres on what is right or good, as opposed to what is wrong or bad, it involves
choices. The choices people make, shape whether behaviour is ethical or unethical/otherwise, but
nevertheless, with some circumstances, there may not be obvious right answer (Schoeman, 2014,
p. 3), and is also evaluated based on the proclaimed and actual “what is said and what is done”.
Concurring with Schoeman in terms of ‘behaviour’, Bowie and Schneider (2011, p. 10) refer to
ethics as, “the code of moral standards by which people judge the actions and behaviours of
themselves and others conduct”. Echoing to the above, Schoeman (2014) further describes
workplace ethics as doing what is good and right relative to oneself, the organisation and its

stakeholders, and abiding by the organisation’s values and by applicable laws and rules. | hold
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that in any school organisation, ethics should benefit all not individuals. From a different point of
view, Starratt (2004) defines ‘ethics’ as the study of what constitutes a moral life and “the
underlying beliefs, assumptions, principles, and values that support a moral way of life”” (2004, p.
5), and he believes the concepts such as, integrity, loyalty, kindness, courage, generosity and
compassion describe ethics. The emphasis is that, ethics occurs in relationship with others, for
example, employees and external stakeholders. Singer (2011, p. 10) supports this and says, “...1
cannot point only to the benefits it brings me. I must address myself to a larger audience”. Leopold
(2014) adds that, ethics is, ‘the right thing to do when there is no one watching’. It is also evaluated
in terms of differences between proclaimed and actual behaviour — specifically between what is
said and what is done. | subscribe that ethics should be a demonstration of what the inside person

is and should not be done to show off, otherwise it loses value.

According to Hope (2017), although all countries have laws to control and penalise corruption, it
is still wide spread, and in recent years, it has been increasingly emerging as a global scourge. He
believes this could have included the scandals of the Federation of International Football
Association (FIFA) or those related to multi-million dollar commissions paid to bribe corrupt
governments in oil rich states to win contracts for large western firms. In fact, Transparency
International has noted that, a massive leak of financial documents revealing the offshore holdings
of 140 politicians and public officials who used more than 214 000 offshore entities to hide the
ownership of assets, has led to the former British Prime Minister, David Cameron to convene an
Anti-Corruption Summit in London in May 2016. The leak has been known as the Panama Papers.
Echoing to the above findings, Hope, Martin, Resick, Keating, and Dickson (2009) support that in
recent years, we have witnessed a number of revelations of corporate scandals. These have been
experienced in both Europe and in the United States. In contrast, during the same decade, recent
corporate scandals within German organisations have also called into question the ability of the
system (of corporate governance) to protect against unethical behaviour, (Martin, et al. 2009). In
the US, new legislation, such as Sarbanes-Oxley, was enacted to safeguard against unethical or
illegal conduct and to restore public trust and confidence in business. The response to these ethical
scandals in the United States has focused on calls for increased monitoring of corporate practices

and a renewed interest in the implementation of formal ethical codes of conduct.

Unethical behaviour seems not to have been prevalent only global wide, and according to Hope
(2017), corruption in Africa has reached cancerous proportions. This has placed a reflection on

the more general, and now legendary, climate of unethical leadership and bad governance found
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throughout most of the continent. In fact, so pervasive is this phenomenon in the region that it has
been labelled the ‘AIDS of democracy’, which is destroying the future of many societies in the
region. Mayanja (2015) appeals that urgently needed are short and long-term strategies for
inculcating ethical leadership values from childhood, and Maathai (2009) encourages us as
Africans to recognise and embrace the challenge of leadership for Africa to progress. I affirm that
the school also has a major role to play in inculcating these values through the leadership.
According to Dorasamy (2010), South Africa ranks quite high on the global list of most corrupt
nations in the world. In her article, she argues that strategies in response to the crisis must be
underpinned by more effective measures driving ethical leadership. Concurring to the above,
Prinsloo (2006) believes that between 1999 and 2004, there have been many cases of sexual
harassment of female learners in many South African schools. The findings further reflect that it
is prevalent that the perpetrators are ranging from school leaders, to educators and to learners

themselves.

Corruption Watch (2014) reports that, despite South Africa boasting a strong democratic
framework that includes a universally admired Bill of Rights, an independent judiciary, a
reasonably free and robust media, and the existence of powerful anti-corruption statutes, public

perceptions are that levels of corruption are increasing.

2.2.2 Building an Ethical Culture

Basing on the unethical conducts demonstrated in various organisations, including the school, it
is clear there is need to build an ethical culture and to manage ethics more effectively, and hence
a demand on leaders and employees to share a common understanding of what ethics entails. In
support of moral ethics, Starratt (2012) gives the foundations for cultivating an ethical school, and
starts by clarification of terms ‘moral’ and ‘ethical’. He considers ‘ethical’ as behaving in ways
consistent with internal self-appropriated principles that one can articulate and that at least
sometimes, lead persons to go beyond self-interest. In his preface, Conn (2008) explains that
‘ethical’ refers to a person convinced that it is the right thing to do, and ‘moral’ refers to a type of
behaviour that is pre-ethical, that is, that being moral means behaving under rules established by
others, usually parents and adult authorities - that's what others demand and expect. In his first
chapter, Starratt (2012) addresses the challenges faced by leaders in cultivating an ethical school
in a changing context. He believes cultivating an ethical school involves educators practising their

profession with integrity that goes right to the core of their work. Schools also engage youngsters
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into the initial skills and understandings of civic life, as they learn how to govern themselves
within an institution that engages in the larger project of community self-governance, with its own
institutional agenda of being a school. Presented with this scenario, my findings must prove
whether the leadership in the two schools are creating an ethical culture themselves first to be able

to promote ethical behaviour in their teachers.

In an international study of the expectations of school leaders conducted by Dempster and Berry
(2003), 38% of principals indicated that ethical problems on circumstances involving students
such as harassment, intimidation or bullying by students occurred most often, and cases of possible
child abuse by individuals outside the school, the most troublesome indicated 49 %. In the same
survey, 60 % of principals reported that, of the circumstances involving finance and resources,
dealing with mismanagement of school merchandise, was the most troublesome. Both examples

pose ethical challenges faced by school leaders.

Similarly, Hope (2017) believes, with the exception of Botswana, corruption is pervasive across
Africa. According to him, in most other African countries, corruption is persistent, representing
“a systemic failure of governance where the observance of ethics and integrity standards and
enforcing the rule of law are compromised”, (2017, p. 4). Concurring to Hope's findings above,
Dimant (2014) echoes that, in turn, corruption has considerable negative impacts on development
and socio-economic progress. Further, Hope (2017) states that the stench of corruption in Africa
lingers over almost every facet of life, and the Pew Research Centre (2014) showed a median of
85% of people across a survey of seven African economies, saying corruption and corrupt political
leaders were very big problems in their countries. Supporting this, | attest that greediness in

leadership does not bring progress but regression.

Given the present context of schooling, the continued neglect of the ethical side of the teaching
and learning process is no longer an option. The pedagogy and curriculum of the school will either
express ontology of possessive individualism (Macpherson, 2010). This separates the individual
from the world he seeks to master, as well as epistemology of knowledge as revealed in a
curriculum of already obsolete facts, seen now as learners connected digitally to partners in their
local settings, as well as various global settings. In Starratt (2012), Macpherson believes, the work
of school learning is both intellectual and moral in a very foundational sense. Starratt (2012) also
looks into the changing context of education when he says the present political, social and cultural
contexts of nations and states around the globe, are far from stable and this has an impact on the
process of education, and the way ethical concerns may shape that process and be shaped in that
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process. He points out five major trends that seem to affect the education of the young around the
globe, which include; globalisation, environmental degradation, the international information
speedway, the shift to rationality and the emergence of Reflexive Modernity and its Pragmatic
Epistemology. He believes these trends will affect how education cultivate an ethical school.
Under globalisation, the human world is being constructed into a global village with the
networking of nations into regional cooperatives, integrating their economics, their national
politics and policies, their laws, their education system and their cross border initiatives (Starratt,
2012). This will cause school policies to vary in the respect or disrespect they ascribe to the culture
and language of the new arrivals. For example, immigrant young learners have both human and
civil rights that countries need to respect (Macpherson, 2010). Should the studied schools have
immigrants or international students or staff, it would be interesting to find how the leadership
have incorporated them into their organisations with their diverse cultures.

Belief is that, establishing sustainable peace, security, social justice, functional institutions, and
democratic governance in the continent, is impossible without ethical leadership. Deducing from
the above, there is urgent call for ethical leadership to bring about reform in our political and
education systems. | assert that the opposite of what we see in Africa today can be achieved
through leadership that desire to build ethical cultures for their societies, and the same can apply

in our schools.

To this effect, schools have an important role to play in preparing their pupils for membership in
a global world with its challenges and opportunities, according to Cheng (2005). Under the
environment aspect, because the environment crisis will fall most heavily in their adult years,
school can help their students to link up with other students, research centres and governments in
other countries to share common concerns and promising responses. Therefore, failing to address
intentionally the environmental crisis within its academic, social and civic curriculum could be
considered a serious moral neglect of their educating responsibilities (Andrzejewski, Boltodano
& Symcoz, 2009; Mason, 2005).

With international information speedway, in trying to provide differentiated instruction to learners
might be more culturally responsive to culturally diverse classroom (Cheng, 2005). The question
is, “Is it more professional or ethical for teachers to hold on to a traditional approach to teaching
and learning or turn to the digitalised systems of instruction?” (Cheng, 2005, p. 10). Rationality is
concerned about how the world must work if the human race is to have a viable future (Habermans,

2006). The epistemological stance of Reflective modernity holds the assumption that rationality,
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science and technology within a necessarily collaborative effort among the nations of the world,
would reduce the threats to their very survival (Wall, 2010), with the question, ‘what now are
teachers expected to teach in this changing context?’Supporting the above, Ngwane (2003)
believes Africa’s leadership crisis is manifested by trends of corruption, persistent abuse of power,
lack of respect for the Constitution, and failure to create an environment for the continuous
evolution of succeeding generations of young African leaders with competence, integrity, vision,
commitment and skills for peace building and social justice. | affirm that strong societies could
emerge from societies with a strong ethical culture, and true ethical leaders can determine this.

According to Schoeman (2013), South Africa has adequate sources of rules, regulations and laws
especially in the teaching profession, but the question is then, ‘how to build an ethical culture as
leaders?’ (Schoeman, 2013, p. 57). Effective ethics training serves to increase the level of ethical
awareness, and strengthen employees’ ethical commitment in an organisation, which is a
significant contributing factor to building and maintaining an ethical culture (Schoeman, 2014).
My strong desire is to see whether leadership in the two schools to be researched have mandated
themselves to ethical culture building. Myer, et al. (2010) research results suggest the critical role
managers play in creating an ethical climate and ultimately reducing the levels of misconduct
among their employees. Myers (2005) sees having clear guidelines about what is and what is not
appropriate behaviour as one way of being prepared. School authorities can also develop their own
codes, which are clear about teachers professional behaviour. Continued Professional
Development (CPD) programmes should include ethical behaviour or expectations and aspects
such as teacher reflection of their experience, promotion of debate and dialogue about issues of
interest or concerns and encouragement of consistency behaviour among educators. To promote
professional values such as respect, openness, integrity and fairness, schools can design their own
CPDs, which will often identify high-level needs of individuals, team and entire school (Myers
2005). Schools, which routinely involve themselves in meaningful self-evaluation strategies, will

have a climate of trust and openness (MacBeath & Dempster, 2009).

Supporting that there is wide spread corruption in this country, Mayer et al., (2009) believe
behaviours displayed by ethical leaders can ‘trickle down’ to employees, encouraging them to
behave similarly toward their co-workers. | argue that it is important then, that leaders, specifically
principals and educators, do display good moral character that could be inherited by their followers
and next generation. An advantage that Bate-man and Porath (2003) cite on this relationship is
that, only positive behaviour will be emulated, which could possibly limit chances of tension and

friction. It would be good to see ethical behaviour demonstrated at all levels in our school
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organisations, through school principals, educators and learners. It is very important to note that,
the Constitution of South Africa (Republic of South Africa, 1996) promotes morality and this is
evident in the norms and values, such as, respect and dignity enshrined in it. Aquino, Greenbaum
and Kuenzi (2012) seem to agree that individuals learn appropriate behaviours through a role-
modelling process, by observing the behaviours of others. Considering that on the average in South
African schools, learners spend about five (5) hours of instruction per school day; this can be time
enough to influence a learner of the behaviour demonstrated by school leadership and other
learners. Therefore, it is important that principals and teachers stand on their professional ethics
and model good character for their learners. | strengthen that, in this contemporary education
system, our girl learner seems not to have models to emulate and that could be the reason why

teenage pregnancies and abortions are on the increase as well.

In addition, Johnson (2018), states that, attributes such as, benevolence, generosity, humanism,
integrity, justice, mutuality, receptivity, respect, responsibility and trust, “can be used to measure
the spiritual climate of your work place and to determine your organisation’s spiritual progress”
(Johnson, 2018, p. 129). Basing on Johnson's concept | deduce that ethical climate can be equated
to spiritual climate since both share similar attributes such as integrity, respect, trust and justice,
and the two terms seem to be used interchangeably. Further, Johnson refers to Kidders ethical
checkpoints that suggest nine steps that can bring order to otherwise confusing ethical issues.
Among these are, recognition of the problem, determining the actor, gathering the relevant facts,
testing for right — versus — wrong issues and right — versus — right values; applying the ethical
standards and perspectives, make a decision and reflect on the decision. Under signs of healthy
ethical climates, Johnson also gives the following key markers of highly ethical organisations:
recognition of risks; zero tolerance for individual and collective destructive behaviours; justice,
integrity; trust; process focus structural reinforcement and organisational citizenship. 1 wonder
whether the culture I will find in these two church schools is speaking to this literature on building

healthy ethical climate.

Schoeman (2014) does not limit the effects of the behaviour to an individual, but to a larger group,
and goes beyond stating that an ethical culture is very desirable because its optimal outcome is

trust.
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2.2.3 Decision-making of Ethical Leadership

Decision-making is a core feature of every organisation, and again, choices central to the
workplace with many variables in each situation, giving rise to a multitude of options. According
to Strauss (2008), choice can be seen to be about possibilities or selection from various options,
whilst a decision is about direction, with greater focus in the workplace to be on decisions, and
choices as drivers of action, given that action is key to implementation (Schoeman, 2014).
Decisions as a starting point also apply to ethical decision making. The choice between good/right
versus bad/wrong is a central defining feature of ethics. For instance, in a national study carried
out by Dempster (2004), schools in Australia faced global trends resulting in principals being
placed under intense pressure, of which some resulted from their having to make and justify
decisions that were complex and fraught with ethical difficulty. In support of the challenges that
principals faced globally, Dempster and Berry (2003) believe it is essential that such professional
preparation be done appropriately. They believe, because there is dearth of professional
development in ethical decision making, we must accept that there is an obligation to provide
preparation and support on employing authorities, like the Department of Education and external
agencies, such as the universities. | concur to this at the same time, advancing that first, the
preparation and support should be with present leadership even though it is equally needed for

those who are being prepared to come into leadership position.

According to Schoeman (2014, p. 184), ethics amounts to a, “choice with consequences”, as the
choices that are made will shape whether the resulting behaviour is ethical or unethical. Quoted
by Schoeman (2014), David Gebler, under the “The 3 Power values”, cites three factors that can
divert ethical decisions and choices as; employees lying to themselves, rationalising their ethical
choices, or disengaging and adopting an attitude that is neither their problem nor their
responsibility (Executive Leadership, 2012). Here we see greater responsibility in decision-
making that will benefit others, placed on school leadership. | submit to this important facet of
ethics for leaders or managers that, decision-making does not extend only to their choosing
between what is right and wrong, but also entails addressing issues and guiding others to ensure

that they too make sound ethical choices.

According to Thatcher’s underlying message was that, decision making by leaders on the basis of
their personal conviction, opinion or belief without taking the views of others into account or
without allowing others to be part of the decision making process, can easily amount to arbitrary

or unjust action. The lesson that leaders should consciously strive to ensure, is that, humility
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counteracts arrogance and that they should always remember that ethics and being ethical
encompasses making decisions that give consideration to all those who will be affected by the
decisions or choices made (Schoeman, 2014). | anticipate that the leadership in the two schools to
be researched are based on a strong Christian conviction of doing what is right for the benefit of
all since Jesus Christ himself demonstrated this by sacrificing his life — he died for all sinners.
Decision making in the workplace is likely not to focus only on what is right, but also on what
works which may bring a tension. Furthermore, Schoeman (2014) believes self-interest as a
criterion for decision-making, is at the heart of many ethical scandals, describing the actions and
choices of those who ignored or neglected the well-being of society. Compounded to this negative
effect, is the fact that while individuals intent on self-gain are able to maximise their own benefit,
they do not get to carry the full negative costs of their conduct, as these are effectively shared by
the entire group, which Schoeman (2014) calls the * shared costs”. | wonder whether the
leadership in these two Christian schools could also be involved in some scandalous acts, if so, it
will be contrary to their Christian ethos. If leaders are selfish, this will only result in ruining the
organisation” s morale or spirit. In the context of the workplace, leaders and managers need to be
alert to the potentially destructive impact of self-interest and not only guard against it, but also act

against it.

According to Terry (2013), one cannot just assume that aid is intrinsically “good”, for instance, if
aid benefits the oppressor rather than the victim, then such improvements are actually
counterproductive. She claims that the best aid organisations can do, is minimise the negative
effects of their action and this inevitability provides an ethical imperative for vigilance in
humanitarian organisation. In contrast, Schoeman (2014) believes leaders need to bear in mind
that, if, in pursuit of a good or more favourable outcome, bad or unethical decisions are made, it
still represents a breach of ethics. Personally, I would consider leadership who fall into this
category as giving lame excuses or trying to find a scapegoat. However, the tendency to overvalue
outcomes can, in the extreme, lead to ‘results at any cost’, which is a serious threat to ethical
choices and consequent conduct. In the sphere of right versus wrong decision making, while many
situations may be clear-cut and uncomplicated, these are also complex challenges and choices.
Business leaders therefore, need to be attentive to the impact of their decisions and make those
choices with wisdom, care and integrity. One feels the same applies to our educational leaders in
our schools organisation. In situations that present right versus wrong choices, most people would
know what the right thing to do is, even if they do not act on that knowledge. This is true in the

workplace, where unethical conduct is very rarely because the employee did not know the
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difference between right or wrong: deciding to act unethically generally represents a deliberate
choice to act against what would be considered ethical (Schoeman, 2014). For instance, a teacher
may leave school early before dismissal time, not because he/she does not know the correct time
of dismissal, but just chooses to violate against what is right.

Right versus right decisions and choices instead, focus on circumstances that entail two desirable
but mutually incompatible ‘rights’, which can make it hard to know which is the right choice, for
instance, deciding between two ways of resolving a problem, where each option represents a right
thing to do; or deciding between valid compelling interests. It can also encompass a conflict
between personal values and consistence with company policies and can include the allocation of
limited resources (Schoeman, 2014). Truly, | do not anticipate my findings to reveal such unethical
conduct from leadership and even the followers in a Christian organisation. The ethics of right
versus right choices is often ignored in the face of more frequent right versus wrong issues, maybe
because, right versus right decisions are likely to be the hardest ethical decisions to make, and
because ethical dilemmas are likely to exert a significant influence on the organisation and the
individuals involved. Schoeman (2014, p. 190) emphasises that, ‘the conflict and difficulty
inherent in these dilemmas are that both options and choices are grounded on core values and
therefore decision making pits one value against another’. For example, a teacher who needs to go
away to attend her/his injured child at home or a teacher who rushes to the scene of accident to
help learners who are involved but leaving her own class unattended. It is compelling to know
from the Christian perspective how leadership can make wise decisions when faced with such

choices.

Furthermore, in addressing the sources of dilemmas, Schoeman, (2014) refers to the four types of
ethical dilemmas, which she suggests leaders should understand in order to make better ethical
decisions. These are short-term versus long term, individual versus community, truth versus
loyalty, and justice versus mercy dilemmas. A leader needs to be wise, because, it may not always
be wise to make long-term decision, but there are times when short-term decisions have to be
made over the long decisions. For instance, a school that has to start high school with a Grade 8
in 12 months™ time might need to structure a mobile science laboratory, for immediate use by
learners, considering that it would take time to put in place a permanent and long lasting
laboratory. Resources and time may be a limiting factor here, so it would be a science lab for
convenience purposes. Short term versus long term decisions rest on both, being right choices.
Short term results are crucial to ensure the on-going viability of the business, “while long-term

results are important for the organisation's sustainability” (Schoeman 2014, p. 191). This requires
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a balance and hence is an ‘end’ approach, instead of ‘either/or’, so the challenge is on pressure to
achieve good results. Individual versus group rights centre on decisions that pitch the interests or
well-being of an individual versus a group. Truth/honesty versus loyalty, where truth implies
conforming to the facts and reality ‘telling as it is” and loyalty entailing fidelity or faithfulness,
that is ‘pledging allegiance’. Loyalty can present a hard choice (versus honesty) “when bonds
among colleagues are strong and can serve to condone unethical behaviour” (Schoeman, 2014, p.
193). Because the educator gets a lift to school from the school principal, he/she is obliged to lie
about a situation involving the principal, in fear of losing the benefit, in other words he/she remains
loyal to the principal but with dishonesty. Another good example can be the principal appointing
family or friend to a position of authority regardless of the qualifications associated with the job
or to fair and correct recruitment procedures. This does not amount to honest behaviour. | project
that these dilemmas pose a great challenge, which requires school leadership to act with wisdom.

Considering the justice versus mercy contrasts, a leader can have dilemma in choosing between
the two. We can have on the one hand fairness, impartiality, equity, applicable law rules and
policies and/versus compassion, understanding, empathy and clemency on the other hand.
Situations where justice conflicts with mercy mostly stem from the need to deal with a
wrongdoing, where the ethical dilemma is focusing on managing the consequences or punishment
of the unethical behaviour (Schoeman, 2014). For instance, an educator found guilty of theft
motivated by reasons that are more compelling of ones sympathy and understanding, this does not
right the wrong of theft, but it may well act as a mitigating factor to reduce the punishment.
Another practical example can be illustrated in: a parent assaults his/her child and the learner
comes to school with a ‘blue eye’. According to our Constitution (Republic of South Africa, 1996),
the child needs to be protected, and hence the principal is expected to immediately report the
matter to the police, or rush the learner to the clinic, but on the other hand, the principal may feel
compassionate on the parent who might be apprehended by law. It means therefore, the leader
should try to resolve the matter amicably, by not putting the parent in danger. In South African
context, an example of justice versus mercy was the Truth and Reconciliation Commission (TRCs)
establish in terms of the promotion of National Unity and Reconciliation Act (Republic of South

Africa, 1995), under Desmond Tutu, to help deal with what happened under the apartheid regime.

In view of all the preceding dilemmas in making ethical decisions, Goldman (2008) suggests a
methodology with a four-step procedure in trying to aid managers through the complexity of
ethical decisions in the workplace. Firstly, he suggests bringing out as many facts about the

situation as possible and then gauging similarities with past situations to indicate how previous
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ethical decisions were arrived at. This is followed by clarifying the relevant similarities and
dissimilarities between those past situations and the present one, and analysing the decision-
making situation based on honest assessment of any personal or organisational interests, biases or
conflicting interests that impair the proper treatment of the problem. I substantiate that leadership
who are kin to consider such procedures are likely to arrive at sound ethical decisions. These steps
tend to echo with Kidder's nine checkpoints that leaders can work through to resolve an ethical
dilemma, where he refers to gathering facts, determining the protagonist and applying the
resolution principles. Further, Goldman (2008), highlighted that early diagnosis of a problem™ s
ethical core is the key to solving it. Kidder's principle of ‘care-based thinking’, that is drawn from
moral philosophy, reflects the golden rule ‘do unto to others as you would like them do to unto
you’ according to the book of Leviticus 19 versel8. This principle could pose a challenge when
considering the dilemma in honest/right versus loyalty. A leader who would want to be shielded
from his/her guilt may also shield his /her followers from their guilt, during decision-making

process.

Similarly, Myers (2005) emphasises the issue of proportionality in decision-making. She says
there should be no overreaction or shooting from the hip. (*take to reasonable mind***this is
where the issue of proportionality comes in). This Principle is well explained by Lord Denning
quoted by Myers (2005) when he says such decisions should fall within ‘a band of reasonable
responses’. The disciplinary process must always be about considering this set of facts and this set
of mitigating circumstances against expected standards of behaviour. Also, in some circumstances,
capability procedures relating to ill health may supersede the disciplinary process, and the leader
is advised to seek expert's view, usually from an occupational health adviser. “Professional
judgement is required — not to mention, at times, the Wisdom of Solomon”, (Myers, 2005, p. 100).
| hold that this calls for down-to-earth leadership and | anticipate Christian organisations to be a
good illustration of this, when they base their decisions on the word of God. Myers agrees with
Isaacson (2007), who believes leaders must continually make difficult decisions. Understanding
our moral and ethical position on education issues provides us with the necessary tools to make
hard choices. From Myers (2005)'s point of view, there will be plenty of occasions where formal
disciplinary action is neither appropriate nor necessary, and where the matter is better dealt with
informally, through advice, as part of general management responsibilities. In other words, these
are only minor issues. Informal advice and counselling are likely to be particularly appropriate
with newly qualified young staff, entrants staff whose sense of the standards and ethos of the

profession may still be in development (Myers, 2005, p. 92).
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2.2.4 Codes of Ethics

According to Schoeman (2014), a code of ethics should comprise two parts, code of values, that
define the organisation™ s values, vision and mission, and a code of conduct that outlines the
standards of behaviour required within the organisation. Values and value-based initiatives are a
more effective approach to improve ethics and ethical conduct, while rules, regulations and
policies are generally a more effective mechanism to curb or reduce unethical conduct. The code
of values should clarify the organisation™ s values so as to align workplace behaviour effectively
with an organisation’s values. The purpose of the code of conduct is to clarify the standards of
behaviour that are expected of employees and to provide guidance to employees, with regard to
what this entails, with the aim of preventing or reducing unethical behaviour. The code of ethics
needs to reflect reality and avoid creating ethical gaps between what is stated and what is lived.
The company should have a plan in place to maintain on-going awareness and knowledge of its
codes. This can be done by its inclusion in employee inductions. | aspire to review the Code of

Ethics of the two schools and learn how these are implemented in their separate organisations.

Supporting the need and purpose of codes of conduct, Myers (2005) thinks, in South Africa, the
overall framework of conditions of service relating to employment is made up of contractual
provisions. Most of these provisions are enshrined in the Educators Employment Act (Republic
of South Africa, 1998); SACE (2000), and some parts referred to in the South African School Act
(Republic of South Africa, 1996), therefore, all leaders and educators should read and be
acquainted with these legal frameworks. These are necessary for leaders and educators to read. In
New Zealand, the Teachers Council developed an aspirational code of ethics for teachers (Mayer
et al., 2010). From the analysis of this code, the authors concluded that in learning to be an ethical
teacher, more is required than adherence to ethical rules or principles, such as those embodied in
a formal written code. Teaching ethically involves making reasoned decisions about what to do in

order to achieve the most good for learners (O’Neilla & Bourkeb, 2010).

Schoeman (2014, p.107) further lists down factors that indicate ethical conduct, as, “ honesty,
respect, fairness, ethical leadership, high accountability, transparency, high ethical awareness,
behaviour shaped by values, responsibilities, high social responsibility, empowerment and
interests of stakeholders taken into account”. She further lists down factors that demonstrate
unethical conduct, such as, dishonesty, disrespect, unfairness, control, rights, fraud, bribery,
corruption and misconduct such as absenteeism or extended sick leave. The crucial moral values

in the work place are honesty, integrity, fairness, respect, responsibility and accountability, and
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leaders who live the organisation™ s culture offer visible behavioural support for the way things
should be done in the workplace. This takes into account that the law is only ever a minimum
standard, so leaders should aspire to do more than the bare minimum, and it excludes a ‘tick-box’

approach to compliance.

Acting as guidance to staff about expected standards of conduct, and a yardstick for school leaders
to measure this kind of misconduct, there is the SACE Code of Professional Ethics and the
Employment of Educators Act. These codes set out minimum acceptable standards of conduct,

according to James in Myers (2005).

In addition, common matters covered in Codes of Conduct, include, inter alia, interaction with
pupils, arrangement for meetings with pupils on one-to-one basis on sensitive matters, disclosure
of confidential information about the school and its pupils, use of school and company property,
acceptance of gifts and possible impact of the teacher undertaking activities outside work, (Myers,
2005). Further, Myers (2005) indicates that a code of conduct can never cover all eventualities,
so, the framing of the document is likely to be generalised and illustrative, acknowledging the
responsibility of the individual teacher to exercise professional judgement in relation to their
actions. Normally, these codes will cover relationships between teachers and their pupils (Myers,
2005). “The exercise of judgement by the individual teacher is the hallmark of professionalism”
(Myers, 2005, p. 89), and commentator Ian Stronach, refers to tension between the terms “inside
— out” professionalism (the base of the individual judgement of the practitioner) and outside — in
professionalism (an increasingly overbearing superstructure of externally prescribed standards,
targets and competencies). James further argues that, ‘professionalism cannot be professionalism
if it is a comfortable state of moral certainty’ (in Myers, 2005, p. 89). It is part of a dialogue, in
which day-to-day problems are continually tested against a sense of standards and principles,
which are then revised and internalised in the light of experience. My advice to leaders faced with
complex dilemmas, is to step back and assess the situation, in case you need a systematic inquiry
to find out all the relevant facts and circumstances, ‘dispassionate assessment’, with colleagues,
pupils, parents, governors or the press. This helps to find out whether the issue is; apparent
misconduct; apparent incompetence; whether it relates to the employee’s health or private life; or

a combination of some or all of these.

Furthermore, the Code of Conduct speaks of the need for staff to uphold high standards of personal
conduct in managing misconduct. Prevention is better than cure, and awareness-raising sessions

based upon a discussion of the Educators” employment Act (Republic of South Africa, 1998),
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SACE (2000) or school code of conduct will be time well spent in clarifying issues and providing
reassurance. SACE registration requirements, offences and penalties listed in chapter two, and all
disciplinary procedures, should be understood by all falling under the education profession. In SA
all educators barred from teaching, are placed on the Register of persons Considered Unsuitable
to Work with Children. Supporting these conditions, the Councils for England were established
with two aims; to contribute to improving the standards of teaching and the quality of learning,
and to maintain and improve standards of conduct amongst teachers. The concept behind the
Councils® regulatory role is that of ‘professionally-led self-regulation’, where members of the
profession are themselves entrusted to regulate the misconduct and incompetence of their fellow
members and to determine whether and on what terms they should remain in the profession — not
a ‘top-down’ but a ‘peer assessment’, (Myers, 2005, p. 103). | rate highly the Christian
organisations in fortifying this professionally led self-regulation. The Council can also decide
whether the teacher is guilty of “Unacceptable professional Conduct”, or “Serious professional

Incompetence”, and this is defined by the National codes of conduct.

Concurring to the value of codes of conduct and the Council codes, Myers (2005) mentions that,
many regulatory bodies consider it important to develop a professional code of conduct. This helps
to seek to ensure that: individual practitioners are clear about expected standards of conduct; those
standards are transparent to the public and the regulatory body has a clear set of expectations for
use in reaching disciplinary decisions. Nevertheless, these codes do not provide an exhaustive
catalogue of acceptable or unacceptable conduct but only a guidance to decision makers, (Myers,
2005), and James also emphasises that codes should also be about conduct within and beyond the
school gate, incorporating ethics and values which underpin the profession. Whilst general
guidance may be given in codes of conduct, both by the employer and by the professional body,
this guidance cannot cover every eventuality. The determination of individual cases will always
depend upon a thorough consideration of the facts, a sensitive assessment of mitigating
circumstances and, above all, the exercise of professional judgement. One thing is certain, “no two
cases are the same”, (Myers, 2005, p.112). Within the employment context, sensitivity and
awareness of moral issues will be judged by the employer in terms of the trust and confidence they
can continue to place in the employee, to continue in their role, including whether the teacher's
actions bring the employer into disrepute. With regulatory body, decisions depend on whether and
on what terms the teacher may continue in the profession, with the interests of the public, the
prime concern, for instance, if the conduct represents a breach of the standards of propriety

expectations of the profession, which may include whether it brings the profession into disrepute.
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In agreement to the concept of codes of conduct, DuFour, Eaker and DuFour (2005) state that a
vision instils an organisation with a sense of purpose and addresses the question, ‘where do we
want to go in future?’, whilst the ‘mission establishes an organisation's purpose’, and answers the
question, ‘Why are we here?’. Values answer the question, “How will we grow staff that commits
to our goals, takes care of each other and continues to improve?”, and it challenges people within
the organisation to identify the specific attitudes, behaviours and commitments they must
demonstrate in order to advance toward their vision”. Concurring to this, Maxwell (2001) states
that “A team cannot share values, if the values have not been shared with the team”, so goals
determine measurable steps the school community will take to achieve its vision and mission
(2001, p. 83). As Isaacson (2007) concludes on codes of conduct, she states that, ethical, moral
and purposeful leadership defines the heart and soul of everyone who makes the school what it is.
| propose that leadership in all independent schools including Christian schools should
demonstrate a lead because they believe that according to the word of God, they are the light of
the world. They should lead with integrity. Sergiovanni (2007) adds that such an education needs
to be guided by a community of members with understanding of the purpose of education. In
essence, it is not the principal, who sustains a good school, but the principles of education that
allow followers and leaders to intermix roles and responsibilities to achieve what is needed for

students.

Supporting Isaacson (2007) and Myers (2005) beliefs, Maxcy (2002) suggests the principal has to
know about ethics, understand rights and the common good, use Ethics in decision making, accept
responsibility for decisions, develop a caring school community, and have personal and
Professional Code of Ethics. The National Education Association Code of Ethics of the Education
Profession (in US) outlines two principles on Ethics Standard to do a good job. Firstly,
commitment to the Student, which constitutes the learning views and rights, and commitment to
the Profession to mitigate, misrepresentation of profession qualification, favouritism with
unqualified, disclosure of professional information, false or malicious statement, accept gratuity,
gift or favour that might impair or appear to influence professional decision or action. Values and
rules are critical in maintaining and improving an organization’ s ethical status, and leadership is
widely recognized as the most influential factor in shaping behaviour, whether good or bad.
Therefore, in the workplace and elsewhere, ‘leaders should be good role models, and as such,
enhancing and uplifting the ethics of their organization is a primary role and responsibility of their
position’ (Schoeman, 2014). | project the above places school principals in a challenging position

where they are expected to model their behaviour to their followers who are the teachers.
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2.2.5 Qualities of an Ethical Leader

According to Schoeman (2014), good leadership is always to be applauded, but it should be
distinguished from effective leadership which would, for instance, refer to leaders who achieve
the organisation’s goals. However, good leadership should also imply moral leadership —
leadership that upholds sound ethics. Sound ethics means that leaders commit to core moral values,
such as honesty, integrity, fairness, respect, responsibility and accountability and “living by those
values for the betterment of those over whom they have influence” (Schoeman, 2014, p. 54).
Because of the emphasis on such core values as stated here, it seems mandatory for every
organisational leadership to adhere to, including the two schools I shall work with. In congruency
with Mayer, et al. (2010) and Berry (2003) on unethical behaviour, Lawton and Paezi (2014)
concur that the ethical dimension of leadership has increasingly, been of interest, motivated partly
by the corporate scandals that have involved the unethical behaviour of top executives in leading
organisations throughout the world. The moral leadership (focus on EL and not on moral
leadership) proposed by Sergiovanni (2007) carries dual implications. Firstly, suggesting that the
leader must appeal to the followers' sense of righteousness, obligation, and goodness as
motivations for action and work. The second implication is that the leader must possess a sense of
righteousness, obligation, and goodness in him/her. Without this, it is difficult to conceive how
followers could be motivated to follow a moral path. Hence, to argue for a moral dimension of
leadership implies a moral standing on the part of the leader. Maathai (2009) further concurs that
strengthening ethical political leadership is key to rebuilding Africa as a powerful engine, and in
my study, | would extend this to the dimension of educational leadership — school principal and
educators. Concurring to Hope (2017), Mayanja (2015) believes the deficit and crisis of ethical
political leadership pose enormous challenges to Africa. Bad leadership manifested by persistent
human rights violation, bad governance, dysfunctional institutions, patronage, electoral fraud,
manipulation of ethnic differences, corruption and personalisation of power hinder the prevalence
of peace and social justice. In her research, she studied Uganda where she reflects, how, about six

successive leaders led without ethics and brought instability in its government.

Many African leaders lack an ethical commitment to good governance, and in her study in Uganda,
Mayanja (2015) states that Uganda has been very unfortunate in having particularly bad
leadership, in which unethical behaviour such as respect for human rights and rule of law have
been negatively affected. Deducing from the above, there is urgent call for ethical leadership to

bring about reform in our political and education systems.
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In addition to the above, Sergiovanni (2007) brings in the concept of dignity, respect and
purposeful learning to the core of thinking about education for all. He adds that such an education
needs to be guided by a community of members with understanding of the purpose of education.
In essence, it is not the principal, who sustains a good school, but the principles of education that
allow followers and leaders to intermix roles and responsibilities to achieve what is needed for
students. Supporting the moral dimension of ethics according to Sergiovanni (2007), Singer (2011)
posits that philosophers and moralists have expressed the idea that ethical conduct is acceptable
from a point of view that is somehow universal. This further relates to the ‘Golden Rule’ in
Leviticus that tells us to go beyond our own personal interests and “Do unto others as you would
have them do unto you”. Cementing his thought above, Singer believes ethics is not based on
religion, but he treats ethics as entirely independent of religion, and uses ethics interchangeably
with morality to practical situations.

Compounding one wrong with another does not add up to a right. Particularly in SA there is an
ethical dilemma of right versus right choices — when one must choose between two morally right
options, and examples of these choices are; short term versus long term; individual versus
community; justice versus mercy and honesty versus loyalty (Kidder, 2010). In fact, ethical
behaviour is the result of a choice and therefore the focus should be on how to influence that
choice. In an organisation, in addition to leadership, values, rules and group culture are key factors.
Constituted in the Educators” Employment Act (Republic of South Africa, 1998) are some of acts
of misconduct for educators, which are signs of serious immoral character. Corruption Watch, a
civil society organisation launched in 2012 in South Africa, has reported a significant and
pervasive corruption in schools, with sixty-eight reports alleging corruption in schools across
South Africa in the first year of operations (2012), rising to 661 reports by 31 December 2013.

Supporting leaders as role models, Schoeman (2014) emphasises that leaders effectively set the
ethical standards of the organisation by the values they demonstrate, by what they say and do, and
by what they do not say and do not do. Good leadership implies that the leader acts to entrench
the organisation” s values and code of conduct, and that is what King 111 refers to as “responsible
leaders” who do business ethically rather than merely being satisfied with legal or regulatory
compliance”. These leaders are characterised by the ethical values of responsibility,
accountability, fairness and transparency (IloDSA, 2009, p. 20). Given the immense value and
importance of ethical leadership, it follows that developing and nurturing leaders that are more

ethical is very desirable. Focusing on someone else to be the ethical leader ignores focusing on
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what the other members of the organisation are able to contribute. A quote attributed to Mahatma
Gandhi that “we need to be the change we wish to see in the world”, summarises the issue of ethics
that we need to be the ethical leader we want, and wish to follow (Schoeman, 2014, p. 59). | posit
that all school organisations, including independent and Christian schools should be based on

strong ethical values.

According to Greenleaf (2008), leadership that aims to empower others and to be better, enables
them to be leaders representing the optimal leadership purpose, and he refers to as “servant
leadership’ and Block (2014), as “stewardship” describing leadership that chooses serving,
supporting, empowering and developing others above self-interest. Servant leaders are willing to
learn, even from their subordinates. Moving beyond rules and a largely rule-based approach to
ethics is an important final take away — that is responsibility beyond rules. Being a conscious role
model implies that one acts against unethical behaviour — surrounding and associating oneself with
people who are ethical add a great deal to what can be done individually (Burke, 2008). |
substantiate that if school leaders can be ethical and influential, their followers could also follow
suit. Collaboration, networking and engaging in action research among schools help leaders to
grow and learn from their surrounding school environments. A series of small changes or incidents
can become significant enough to cause a larger, more important change. Within organisations, it
is perfectly possible to ensure that what is ethical is recognised and celebrated (Schoeman, 2014),
so that it influences and inspires a bigger section. As leaders, the responsibility is ours to
collaborate with others as we determine the mission, vision, values and goals of a school ‘and
view these foundational pieces through the lenses of moral, ethical and purposeful leadership’,
(Isaacson, 2007, p 19). As sex and sexuality remain complex dilemmas faced by leaders in
schools, and demanding quick response (Myers, 2005, p. 4), ‘the issue of trust is still a priority’.
Teachers are expected to render “faithful service”, and Pugach (2006, p. 367) echoes that the moral
basic obligation of teachers is ‘trust’. Faithfulness, care and trustworthiness should be qualities
present in all school leaders. | am desirous to investigate into whether these foundational pieces

are evident in my two schools to be researched.

Under the three foundation qualities of an ethical person, Starratt (2012) indicates that, firstly,
ethical persons are autonomous, meaning that, they are independent agents who act out of an
intuition of what it is or what is appropriate in a given situation, versus acting mindless routines.
He further believes that only in one’s autonomy can one bring one’s unique personal gifts to an
ethical exchange, and these can claim responsibility for their choices. What constitutes the act

as ‘ethical’ is that it is the intentional act of ‘this person’ ” (Starratt, 2012, p. 22), not the act of
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an unreflecting robot like human following a routine prescribed. One needs to have a deep moral
obligation to become autonomous, and hence, “the formation of autonomous person is a primary
ethical task of schooling”, (Starratt, 2012, p. 25). Secondly, the ethical person is connected and
acting requires one to be sensitive and responsive to the other person within the circumstances and
the context. This aspect of connectedness involves relationships between sexes (male/female) and
attention to gender, circumstances and context, however calls our attention to the cultural
scaffolding of all relationships. Humans express themselves in relationships according to an
infinite number of cultural artefacts and cultural signs for example, the clothing one wears at
various occasions; the language employed, the formality one adopts — all these are culturally
prescribed and ethical beings are also connected to their natural environment. Nevertheless, this
opposes what is said about the American culture, where there is a strong sense of individualism
often ignoring the notion of “us” but me about “my” rights (Starratt, 2012, p. 29). As leaders in
this cultural diverse context, principals and educators are expected to appreciate and deal
cautiously with issues of diversity, during decision-making. The third quality Starratt brings in is
‘transcendence’. On its first level, transcendence means going beyond the ordinary, and striving
for and achieving a level of excellence. On the second level, it means going beyond self-absorption
to engaging our lives with other people, whether to share their life journey with them or to work
with them towards same goal that benefits a group or society in some way or other. This also
means being able to invest one’s energies in a collective activity with others that serve some valued
purpose beyond self-interest. Starratt (2012) recognises that transcendence is foundational to
human moral striving and has to be developed during youth and young adulthood. These three
qualities of an ethical person are developed in action, through choices that are acted upon and can
never be achieved in an acquisition, but through the doing and in the doing constantly - repeated
(Meilaender, 2011). I advance that if these qualities are foundational in developing ethical person,
then an ethical school will be concerned to nurture those qualities and discourage the development

of their opposite qualities.

Isaacson (2007) visualises three critical administrative and very personal themes that require
continuous introspection in leaders, and which are; our moral, ethical and purposeful leadership
beliefs, with the purpose of serving teachers, students and parents by modelling moral ethical and
purposeful values. The emphasis is on demonstration, with terms such as; fairness, honesty; truth
telling; justice and promise keeping. According to Isaacson (2007), a moral leader demonstrates
key qualities that affect decision-making, which include; creating democratic environment,

leading by doing, responding proactively, making moral decisions to ensure I “do no harm”
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(Starratt 2012), considering others first, creating positive relationships with school community and

being a truthful person with sincerity.

Complementing the above, Starratt (2012) believes leaders need first to be ethical and work to
create an organisation that has rules and policies that are consistent with ethical procedures. They
then seek to create a climate within which the employees in the work organisation follow ethical
principles (Tyler, as cited in Cuilla, Price & Murphy, 2005, p. 114). Isaacson (2007) relates to the
following saying: “Treat others as we want to be treated”- which has essentially become the
Golden Rule. | advance that; indeed school leadership should create a climate where they are

modelling ethical behaviour for their followers.

Supporting moral development according to Starratt (2012), Isaacson (2007) places great
emphasis on purposeful leaders when he says, “our purpose is our passion” (2007, p. 10). He
believes school leadership is a complex profession that requires a strong sense of purpose, driven
by a passion for the role as described by Greenleaf (2008) as, “life work or the job we were sent
to do’. She mentions under ‘Servant leadership’, that when creating a personal mission statement,
we must consider the different roles we perform in life, and “....the relationships among and
between school stakeholders, and how these relationships contribute to the overall purpose of
schooling, must be considered as the mission statement is crafted” (Fiore, 2004, p. 25). Concurring
to this belief, Spears (2010) outlines ten characteristics of a ‘servant leader’, which include, having
vision, mission and values. Vision would answer the question, ‘what might the school become?”,
and personal vision statements bring clarity to our purpose and mission. Values ask and clarify
how we intend to make the vision a reality. According to DuFour, Eaker and DuFour (2005), the
“values” question represents the essential ABCs of School Improvement, because it challenges the
people in the organisation to identify the specific attitudes, behaviour, and commitments they must
demonstrate in order to advance toward their vision. They believe, “The purpose of school is to
see that all of our students learn at high levels, and the future of our students depends on our
success. We must work collaboratively to achieve that purpose, because it is impossible to
accomplish if we work in isolation”, (2005, pp. 232-233). Good ethical leaders will have a vision,
mission statement and values to advance their purpose and lead their followers. Important survival
tips Isaacson (2007) gives, which can also serve as qualities include; avoiding grey areas involving
moral and ethical issues that affect decisions we make, which can become very complex; doing
everything we can to stay out of the headlines; maintaining truthful leadership that results in trust
and writing our mission, vision, values and goals. | reinforce that Christian schools’ leadership is

expected to advance strong Christian purpose in leading their organisations and followers.
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Self-awareness and self-reflection distinguish highly effective principles from those who are
“merely going through the motions”, where this reflection involves several mental processes
including “a constant grappling with the tough issues of ethics or values in education through
reflection and meditation (McEwan, 2003 pp. 158-159). Traits that should be evident in an ethical
leader include, continuing to focus on the needs of the teachers and students as learners and
treating teachers and students with consideration and support (Blasé & Blasé, 2003). Blasé and
Blasé (2003) further indicate that, living truthfully is fundamental to a moral leader, even when
we may be wrong, and ‘Considering the well-being of others is at the core of ethics’(Cook, 2005).
According to Kidder (2010), relying on ethical and moral values will not solve the problem but
gives direction and points the way. The practice of reviewing data, making mid-course corrections
and focusing decision making on the greatest points of leverage, is superior to “neat” leadership,
which planning processes, and procedures take precedence over achievement (Warren 2002, p.
31). I concur that every school leadership is expected to self-examine themselves and desist from

blaming their followers.

According to Maxcy (2002), an educational administrator must, fulfil professional responsibility
with honesty and integrity, support the principle of due process and protect the civil and human
rights of all individuals and obey local, state and national laws. The administrator further needs to
implement the governing board of education’s policies and administrative rules and regulations
and pursue appropriate measures to correct those laws, policies and regulations that are not
consistent with educational goals and avoid using positions for personal gain through political,
social, religious, economic or other influence. He further emphasises that an ethical school leader
ought to have skills to analyse a moral and ethical problem and to bring about a resolution of that
dilemma — they cannot blindly follow standards, but thought and creativity are necessary to
interpret these benchmarks in terms of changing situations and individuals. According to him,
leadership is a combination of strategy and character, and if you must be without one, be without
the strategy”. In my opinion, school leadership with good character is called to exercise creativity
in dealing with school ethical problems. Virtues to be developed in teachers and students include,
courage, temperance, prudence, honesty, will and performance and leaders must acquire the will
to act ethically (Maxcy, 2002). In her stages of the Ethics of Care, Gilligan (2011) emphasises that
justice and fairness are important in making decision, and she calls for fairness in treating others

and their claims.

Considering the need to develop positive leadership traits or qualities called ‘virtues’ or leader’s

character, Johnson (2018) points out that positive psychologists identify six broad categories of
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character strengths, which are; wisdom, courage, humanity, justice, temperance and
transcendence, and these have particular significance for leaders. According to Johnson (2018),
leaders act as ethics officers for their organisations through the process of social learning and by
building positive ethical climates that are marked by recognition of risk, zero tolerance for
individual and collective destructive behaviours, justice, integrity and trust, concern for process,
structural reinforcement and organisational citizenship. Important tools for building an ethical
organisational climate include core ideology, codes of ethics, socialisation and ethics training.
Leaders also cast light or shadow in large part through the example they set. Brown and Trevino
(2006) draw on social learning theory to explain why and how ethical organisational leaders
influence followers. | therefore aspire to see in the near future, leadership of quality especially in
school organisations, leadership with strong Codes of ethics, leadership who are desirous to build
ethical cultures, who make wise decisions and eventually promote ethical conduct in their

followers.

2.3 Theoretical Framework

According to D amour, Ferrada-Videla, Rodriguez and Beaulieu (2005, p. 118), a ‘theoretical
framework’ is “a set of relationships that are understood to exist between various concepts”. A
theoretical framework relies on a proven body of knowledge and the number of criteria met to
prove a body of knowledge determines the strength of the framework. In my study, I use Shapiro

and Stefkovich’s (2016) Multiple Ethical Paradigms theory as I found it most appropriate.

2.3.1 Multiple Ethical Paradigms

Shapiro and Stefkovich (2016) propose a Multiple Ethical Paradigms approach, which education
leaders can apply in their handling complex ethical issues. They believe that there should not be
one best ethical paradigm, but different models can be used. They emphasise that, ethical
preparation will help educational leaders to make ethical decisions in a complex, chaotic and
contradictory era. Their approach comprises of four dimensions, which are: the ethic of care, the
ethic of critique; the ethic of justice and the ethic of the profession. These four dimensions / lenses

are discussed thoroughly below.
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2.3.1.1 Ethic of Justice

According to Shapiro & Stefkovich (2016), the ethic of justice deals with laws, rights and policies
and is regarded as part of liberal democratic tradition that is characterized by incrementalism, faith
in the legal system and hope for progress. Shapiro and colleague believe ‘justice’ also implies
“procedures for making decisions that respect the equal sovereignty of the people” (Strike, 1991,
p. 415). The ethics of Justice forces one to look at the current law, rights, rules and policies and
how to apply them in decision-making, and hence I suggest all ethical decisions should be fair and
just, with no impartiality. All school leaders should have an understanding of those laws that apply
to their profession and how to implement them, for the benefit of the organization. | also advance
that leadership should be very calculative in order to reach fair decisions without necessarily
violating the basic laws and regulations. The SACE (2000), the Schools™ Act (Republic of South
Africa, 1996) and the Educators” Employment Act (Republic of South Africa, 1998), should be at
the disposal of all involved in leadership in our schools. According to Shapiro & Stefkovich
(2016), Rawls (2003) defines justice as fairness”. In their argument, Colby, Kohlberg, Abrahami,
Gibbs and Higgins (2011) place great concern in making schools more just by providing equality
of educational opportunity and allowing freedom of belief, and also to educate, so that free and
just people emerge from schools. He believes justice is a ‘moral principle — a universal mode of
choosing’ and not a rule or set of rules. Unlike other contemporary ethical writers in education,
and agreeing to Kohlberg™ s concept of ‘just’ Sergiovanni (2006) places the principle of justice at
the centre of his concept of school “virtuous schools”. Sergiovanni (2006) meant that by accepting
this principle, every parent, teacher, student, administrator and other members of the school

community must be treated with the same equality, dignity and fair play.

Considering the above argument, we would not be witnessing numerous reports of corrupt
behavior in our South African schools, or anywhere else. Shapiro and Stefkovich (2016) support
this argument when they suggest that, under circumstances where law is wrong, one must turn to
ethics to make fair and just decisions. Broadly speaking, the ethic of Justice addresses questions
like, “is there a law, right or policy relating to a particular case, and ifit" s there, can it be enforced,
at all times or only in particular cases and why?”, (Shapiro & Stefkovich, 2016). | submit that the
ethic of justice is pertinent to all leadership and compels every leader to exercise fairness, but not

overstepping the law frameworks.
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2.3.1.2 Ethic of Critique

The ethic of critique is a result of critiquing both the laws and the process used to determine if the
laws are just, by those scholars who find a tension between the ethic of justice, rights and laws
and the concept of democracy, (Purple & Shapiro, 2005; Shapiro, 2005; Giroux, 2013). It opposes
or highlights problems inherent in the ethic of justice, and challenges the status quo through
questioning and debates (Shapiro & Stefkovich, 2016). This lens is based on critical theory that
has at its heart, an analysis of social class and its inequalities, and according to Giroux (2003), it
is also linked to critical pedagogy. It is believed that the ethic of critique intends to awaken us,
forces us to rethink and to realize how frequently our own morals may have been modified and
possibly be corrupted over time, and asks us to redefine and reframe such concepts as privilege,
power, justice, language resulting in empowerment, transformation and possibilities. Shapiro and
Stefkovich (2016) believe there is need to emphasise the need to question and critique those
regulations, the law, policies and their impact on community beliefs and values if an ethical
decision has to be reached. An individual s beliefs and norms also can have an influence on how
these laws, regulations and policies are interpreted in decision making in an ethical dilemma. The
ethic of critique compels leadership to assess critically and question all laws that may tend to

threaten rights of humankind and in schools, violating interests of the learner.

Regarding educational leadership in particular, Shapiro (2010) argue that, one way to rectify some
wrongs in schools and in society, would be to give more attention to the analysis of social class in
the preparation of principals and superintendents. Whilst | support the process of preparation of
the leadership, I believe we need a drastic change in our South African school context, to bring an
immediate solution. Capper (1993) stresses the need for moral leaders to be concerned with
“freedom, equality and the principles of a democratic society”. This ethic goes further to ask
educators examine and grapple with those possibilities that could enable all children to have
opportunities to grow, irrespective of their social class, race or gender. There are times, when the
law or rights have to be criticized in order to make sound moral decisions. Leaders should look
for the pros and cons of what they are supposed to do according to the law — they need to critique
what they are doing, in order for their decisions to benefit the organisation. For instance, when
learners do not attend school for the whole week because the river they cross was in flood, it would
be unethical to hold the learner or parent accountable. Another example could be, an educator who
breaks a window-pane in order to rescue a child who was locked up in the toilet, he/she may not
be held accountable as having damaged company property according to the Constitution (Republic
of South Africa, 1996) section 159.
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In summary, the ethic of critique, inherent in critical theory and critical pedagogy, is aimed at
awakening all of us to inequalities in society and, in particular, to injustices within education at
all levels. Important questions in this lens try to address who the law makers are, who the benefiters
are / s from the laws, who has or does not have power, and trying to answer these questions could
enable the oppressed and silenced become empowered (Shapiro & Stefkovich, 2016). | deduce
that, within the ethic of critique, it is not a criminal offence to argue with the laws and regulations
or the organisational frameworks, because doing so will help one to arrive at an ethically wise

decision.

2.3.1.3 Ethic of Care

The ethic of care is often juxtaposed with the ethic of justice in the Western contemporary world,
and has been most recently associated with feminists, and hence, feminist scholars such as
Marshall and Oliva (2009) and Noddings (2013) have challenged the dominant ethic of justice.
They consider it to be often patriarchal”, and hence turning to the ethic of care for moral decision-
making, putting emphasis on social responsibility, frequently discussed in the light of injustice, as
a pivotal concept related to the ethic of care. These authors have given a distinction between the
two (ethic of justice and ethic of care). Martin (2008) emphasises that, according to the inherited
Western society, the functions, tasks and traits associated with females, are deemed less valuable
than those of males, and in support of Noddings (2013), she highlights three ‘Cs’ in the curriculum
of ‘caring’, ‘concern’ and ‘connection’. The ethic of CARE is important to educational leaders
who are often asked to make moral decisions (Shapiro & Stefkovich, 2011), and Gillian (2011)
and Noddings (2013) believe the ethic of care is essential in education. Valuing the ethic of care,
Barth (1990), believes educational leaders can become “head learner(s)”” who are willing to listen,
observe and respond to others when preparing to make important moral decisions. Questions
related to this lens would deal with how educators could assist learners in meeting their needs and
desires, and reflecting solutions that show a concern for others in decision-making. The ethic of
care directs individuals to consider the consequences of their decisions and actions (Shapiro &
Stefkovich, 2016).

The ethic of care asks that individuals consider the consequences of their decisions and actions,
and asks them to grapple with values such as loyalty and trust. According to Shapiro and
Stefkovich (2016), the concept of Care emphasises concern and connectedness to the individual

learners, the parent community, and other stakeholders. It is to this effect that principals as leaders
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make decisions that speak to these. For example, the principal is put in a complex dilemma if they
give an administrative action that will make the educator gets suspended from his/her job whilst
the teacher is their best Science/Mathematics teacher at Grade 11/12 levels, who should be
preparing the Grade 12 to write their Matric. The principal should consider what the law and
regulation say according to the Employment of Educators™ Act 76 of 1998) (18) on misconduct
and the consequences, then make a wise decision that will benefit the learners. | propose the ethic
of care a powerful guide to formulation of good code of ethics by leadership in any organisation,
as long as boundaries are observed.

On ethical issues, Pugach (2006) emphasises ‘trust’ as the basic obligation of teachers. She
believes the moral obligations of teachers derive from the simple fact that families entrust their
children to teachers for more than five hours in a day and about five days in a week, and through
gaining trust of students and their families, teachers create a shared commitment to students’
learning (Bryk & Schneider, 2002). In Noddings (2013) s philosophy of ethic of care, the
teacher’s ethical stance includes modeling caring behavior, dialoguing with students, creating
purposeful opportunities for caring to take place, and confirmation of a student’s best self. In the
SA context, evidence form the Corruption Watch (2014) reports indicate that most public schools
lack care and trust. It is also in line with trust that teachers must be must be mature individuals in
order to be able to put their students™ needs first, (Aiken, Hasazi & Clark, 2005). Our school
principals should demonstrate this caring behaviour for teachers to follow. In my study, I intend
to investigate whether principals, educators and senior administrators in these two church schools,

practice the ethic of care on their learners and if they have other means of caring for learners.

2.3.1.4 Ethic of Profession

The ethic of profession is a broader ethical paradigm that includes ethical principles and codes of
ethics embodied in the justice paradigm and the other two lenses, as well as professional judgement
and decision-making (Shapiro & Stefkovich, 2011). In their argument, the feminists Shapiro and
Stefkovich (2011) see a gap in the three paradigms above, that tend to ignore the consideration of
moral aspects unique to the profession and the questions that arise as educational leaders become

more aware of their own personal and professional code of ethics.

Underlying this paradigm of the profession is the understanding of oneself and others, and hence

requiring administrators to develop their own personal and professional codes. In developing the
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professional codes, there should be consideration of community standards, formal codes of ethics
established by professional associations such as South African Teachers” Union (SATU) and
written standards of the profession (SACE and the Educators® Employment Act, in SA context).
The lens calls on leaders to place students at the centre of the ethical decision-making process and
taking into account the wishes of the community, understanding that there may be clashes within
the various codes of ethics (Shapiro & Stefkovich, 2016). This is important and principals should
make decisions that do not violate the community norms and values, where their learners come
from. Professional codes of ethics serve as guideposts and aspirations for a field, offering
statements about its appearance and character (Lebacqz & Driskill, 2010). Therefore, it is wise for
leaders to consult their personal values and those of the school community when drafting their
school codes of conduct and when making ethical decisions. Ethical leaders need to safeguard and
promote the values of democracy, individual freedom and responsibility, equity, social justice,
community and diversity (Shapiro & Stefkovich, 2016). | postulate that the ethic of the profession
challenges all leadership to keep abreast of the professional expectations and developments, in
order to exercise their judgments fairly. In South Africa, a diverse nation, principals and educators
must lead with interpersonal and communication skill, social-emotional insight, and understanding
of their learners™ backgrounds and cultures. Our school principals who should be providing moral
direction for the school and promoting ethical and professional behaviour among departments and
staff (Shapiro & Stefkovich, 2016), have been reported as number one culprits when it comes to
corruption in schools (Corruption Watch, 2014).

The ethic of the Profession goes beyond the ethic of justice, critic and care to inquire, what the
profession would ask one to do, what various communities expect one to accomplish, for the best
interest s of the learners with a diverse composition. This lens deals with what affects all the
stakeholders around and even beyond the school environment. My study seeks to explore the status
guo on knowledge about the professional and personal codes in the schools to be studied.
According to Shapiro and Stefkovich (2011), clashes that can affect the creation of one’s own
professional ethical codes, are amongst others: individuals™ personal and professional codes of
ethics, clashes within the professional code itself and clashes of professional codes among
educational leaders. For instance, what one administrator sees as ethical, another may not; leader
s personal and professional code of ethics and customs and practices set forth by the community
(school/professional community) in which the leader works.
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Concurring to Shapiro and Stefkovich (2011) on ethical codes, Schoeman (2014) states that the
rules and regulations that an organization adopts are likely to be derived from and related to,
among other factors, applicable local and international laws, industry or professional codes of
ethics or codes of conduct, and the nature of the organization's business. Generally, these rules

would be written up in a code of conduct and/or in supporting policies.

2.4  Chapter Summary

In this chapter, literature review on ethical leadership was presented based on selected themes,
and where applicable, international, continental/regional and national perspectives were
incorporated. The greater part of my discussion emphasised building an ethical climate and the
various qualities an ethical leader needs to demonstrate. The end part of the chapter dealt with the
theoretical framework underpinning my study. The proceeding chapter presents a discussion of

the research design and methodology chosen for the study.

42



CHAPTER THREE

RESEARCH DESIGN AND METHODOLOGY

3.1 Introduction

Having reviewed the literature and theoretical frameworks underpinning my study topic in the
previous chapter, this chapter intends to address a range of issues relating to the design and
methodology of my research project. I commenced by discussing the research paradigm adopted
for my study, this was followed by the discussion of relevant research design, the methodology,
the research population, the suitable research methods, data analysis, issues of trustworthiness,
ethical issues and limitations of the study. The chapter concludes with a chapter summary.

3.2  Research Paradigm

A paradigm can be considered as a broad view or worldview of investigating, interpreting and
understanding research (Kuhn, as cited in Cohen, Manion & Morrison, 2011) and Nieuwenhuis
(2007), Christiansen, Bertram and Land (2010) consider research paradigms as a set of
assumptions about fundamental aspects of reality, which results in a particular worldview. The
above sources concur in that paradigms represent a particular worldview of what is acceptable to
research and how to do it. Bogdan and Biklen (as cited in Mackenzie & Knipe, 2006) bring in a
more simpler definition that a paradigm is the foundation or framework on which all aspects of
the research is based - it directs all subsequent procedures. This concurs with Bunnis and Kelly
(2010) who reiterate that paradigms direct and lead the research process. According to Creswell
(2007) and Nieuwenhuis (2007), there are four research paradigms, which are; positivism;
interpretivism; emancipatory and pragmatism. My research study is underpinned by the
interpretive paradigm with a purpose of emphatically understanding the subjective world of the
participants” lived experience (Cohen, et al. 2011). In this paradigm, phenomenon is studied in a
naturalistic setting with the researchers being non-controlling, unbiased and unassuming, and
understanding phenomenon under study is the basis of interpretive researchers through first hand
involvements (Merriam, 2009). In my study, interaction with the school administrators helped me
gather their life experiences in dealing with ethical behaviour of teachers. Shapiro and Stefkovich,
(2016) emphasise that in the interpretive paradigm, the meanings are formed through interaction
with others and through historical and cultural norms that operate in individuals™ lives. In my

study, | interacted with the school principals and senior administrators, to get their conceptual
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understanding of ethical leadership. Interpretivism holds the assumption that, individuals seek an
understanding of the world in which they live and work, and develop subjective meanings of their
experiences. These experiences vary according to individuals™ different environments, their
culture, religious beliefs and social experiences. | believe my research participants have shared
their experiences from various perspectives too, because of their diverse cultures, ethnic groups,
gender and age. From the interpretivism stance, the researcher relies as much as possible on the
participant’s view of the situation (Creswell 2011). In this study, my participants shared their

various exploits in their various environments.

A research paradigm can be determined by its ontological, epistemological and methodological
stances and by the relations between them (Scott, 2005). According to Wellington (2000),
ontology is concerned with the nature of reality and addresses what things really are or how things
really work. Concurring to this, Kruass (2005) and Lee (2012) state that ontology entails the
beliefs, attitudes, thoughts and ideas of reality. McMillan and Schumacher (2010) substantiate that
the ontology of the interpretive paradigm accepts that social reality is the product of an individual’s
mind as he or she interprets the world and is therefore subjective and Wahyuni (2012) cements by
agreeing that the creation and development of reality is influenced by the experiences, ideas and
beliefs of individuals. This would definitely result in multiple socially constructed realities about
one phenomenon (Krauss, 2005; Bunniss & Kelly, 2010; Lee, 2012). In my study, the different
school administrators had a different understanding of ethical leadership and the various teachers
gave different ways in which their leadership demonstrated ethical behaviour, because each one
had their own way of viewing things according to their varied experiences, value systems and
contexts. As the researcher, | also had my own socially constructed reality about the phenomenon
of ethical behaviour.

Epistemology looks at the nature and philosophy of knowledge (Wellington, 2000; Makenzie &
Knipe, 2006), and Tuli (2010) adds that epistemology addresses the questions of how have
individuals come to know their reality, what is considered to be knowledge and what the
relationship between knowledge and the possessor of that knowledge is. Epistemology question
would address the relationship between the ‘knower’ or ‘would-be knower’ and what can be
known (Guba & Lincoln, 1994). A very influential epistemology in social and educational research
is the ‘interpretive’, which argues that, in social research; knowledge is concerned not with
generalisation, prediction and control but with interpretation, meaning and illumination (Usher,

2002). This epistemology focuses on social practices. The interpretive paradigm considers
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epistemology to be subjective and distinctive (Wahyuni, 2012) whilst Krauss (2005) agrees that
under the interpretive paradigm, knowledge is subjective because it is created by making sense or
giving meaning to events, occurrences and experiences. Cohen, et al. (2011) confirm that
epistemology involves the acquirement and transmission of knowledge. My study was
underpinned by the epistemology that is interpretive in nature because it is subjective and context
dependent. Usher (1991) also asserts that, knowledge therefore, is always a matter of knowing
differently rather than cumulative increase, identity or confirmation. | believe conclusions of my
study are a fusion of what | already knew about ethical behaviour, and what my participants have

contributed.

According to Makenzie and Knipe (2006), methodology is a set of ideals, dogmas, theories,
philosophies and principles on which a specific research approach is based, and McMillan and
Schumacher (2010) concur that methodology guides and underpins the entire design of a study. In
addition, Guba and Lincoln (1994) believe methodology questions how the inquirer (would-be
knower) can go about finding out whatever he/she believes can be known. Cresswell (2017) states
and distinguishes among the three major research methodologies, which are, quantitative,
qualitative and mixed methods, and Williams (2007), Tuli (2010) and Lee (2012) affirm these
three approaches. Nevertheless, Kothari (2004) slightly differs by presenting only two approaches
to research, which are; quantitative and qualitative, which he considers as the basic. My study took
the qualitative approach, which I have explained in detail below.

Qualitative methodology attempts to facilitate a greater understanding of social structures by
examining the motivating factors that guide people’s behaviour (Tuli, 2010). Affirming the
qualitative methodology, Maxwell (2006), Bogdan and Biklen (2002) state that qualitative
approach is interactive. Buttressing this, Cohen, Manion and Morrison (2011) hold that, qualitative
approach gives the participants the freedom to express their ideas, since they are the constructers
of their own knowledge and their meanings vary according to their own understandings and
experiences within their natural settings. Furthermore, qualitative approach involves investigation
of a social occurrence in a natural setting using the perspectives of the participants (Williams,
2007) and hence it was the relevant method for my study, because the study was deliberated to
explore ways of promoting ethical behaviour by school leadership. This called for both school
administrators™ and educators™ perspectives on ethical behaviour and | employed it in order to
understand the role of school principals in promoting ethical behaviour in teachers in these schools
in Ekurhuleni North District.

45



Qualitative approach supports that there are multiple realities, knowledge is subjective and that
many truths exist (Wellington, 2000; Sale, et al. 2002; Krauss, 2005; Creswell; 2007; Williams,
2007; McMillan & Schumacher, 2010; Tuli, 2010; Cohen, et al. 2011; Lee, 2012). Distinct
participants in my study shared their diverse and personal thoughts and experiences on how school
principals and administrators can promote ethical behaviour in their schools. Each response was
very subjective and thus divulging multiple realities and truths of the phenomenon. The qualitative
approach seems to blend well with the interpretive paradigm as well as its epistemology and
ontological aspects, which advocate that there is no single truth but multiple realities that are
subjective can be constructed from a person’s life experiences, background and social interactions
(Denzin & Lincoln, 2011; Henning, Van Rensburg & Smit 2008). In addition, Krauss (2005) states
that because of the subjectivity of the interpretive paradigm, there will be the existence of many
realities and many truths. From my study findings, | got multiple interpretations about ethical

leadership and how ethical behaviour could be promoted in the two schools.

Some theorists have suggested that, concerns about ontological and epistemological matters are
not relevant to the collection and analysis of data, which constitutes the essence of any research
design. For example, Harden and Thomas (2005) argue that, when reading some texts on research
methodology for education, for example, one might expect each report of primary research to
begin with an exposition of its epistemological and ontological foundations, since this would
appear to be a prerequisite of all education research. Nevertheless, | saw it inescapable to advance

into these facets in order to give a sound basis to my research study.

3.3  Research Methodology

Research methodology is a way to solve a research problem systematically, and it clearly explains
how research is done scientifically (Kothari, 2004). Further, Kothari posits that research
methodology includes various steps the researcher may adopt in studying his/her research
problem. In most text-books on research methods, the main defining characteristic of research is
taken to be its ‘systematic’ nature, and of course, once research is characterised as ‘systematic’
this also suggests related characteristics such as ‘rigorous’ and ‘methodical’ (Kothari (2004). For
example, empirical research, the most common research form, is commonly described as involving
the collection, analysis and presentation of primary data in a rigorous, systematic and methodical
way. In the methodology section, the researcher indicates the research design, subjects,

instruments, interventions and procedures used in the study (McMillan & Schumacher, 2010).
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Cresswell (2017) states and distinguishes among the three major research methodologies, which
are quantitative, qualitative and mixed methods. My study employed the Qualitative approach,
which is interactive. Qualitative research involves an interpretive, naturalistic approach to the
world (Denzin & Lincoln, 2011). This means that, in this type of study, research is conducted in
their natural settings, attempting to make sense of, or interpret the phenomenon in terms of
meanings people bring to them (Denzin & Lincoln, 2011). In my study, ethical behaviour of school
leadership in the two natural settings has been investigated and | got varied interpretations from
different individuals. Qualitative approach bears a multiple advantages over the other designs. The
data gathered preserve meaning and language used by participants, enables in-depth study of
selected cases and description of complex phenomena in local contexts, allows cross-case
comparisons, studies dynamic processes allowing researchers to identify and document patterns,
sequences and change, data are typically collected in naturalistic settings and are not ‘artificial’.
Qualitative research is needed to identify the characteristics of phenomena; the approach
emphasizes exploring individual experiences, describing phenomenon, and developing theory
(Vishnevsky, Amp & Beanlands, 2004). In my study, | wished to explore and get individual
experiences of educators, principals and senior administrators in two schools, on their
understanding of what ethical leadership is and how this type of leadership was exercised in the

researched schools.

In addition, qualitative research is an approach involving human participants, which is most
commonly found in the social and behavioural sciences (Marczyk, DeMatteo & Festinger, 2005).
Focusing on this type of research permits the researcher to explore a wider range of research-
related considerations that must be, because one needs to get a deep understanding of the situation
of the participants, as well as of the meaning they derive from their situation (Denzin & Lincoln,

2011). My study also involved human participants.

3.4  Research Design

Research design refers to the schema or plan that constitutes the entire research study. It includes
a summary of the intended research topic and distinguishes between the research problem and the
research questions that are derived from the problem (Scott 2004). According to Scott, there is
therefore, need to clarify research questions and concepts before developing a research design.
Research design addresses why research study is worth investigating and pays specific attention
to its potential significance. My research study was worth carrying out because of the escalating

unethical behaviour in schools. It intended to explore the role that leadership could play in
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promoting ethical behaviour in teachers. Scott (2004) further states that, research design needs to
demonstrate that the problem for investigation is doable, given available resources, and may often
suggest a relationship to be investigated. | hold that my research problem investigation was doable
and I had all the materials needed for it to be carried out successfully. One of the tasks of a research
design is to structure the research so that meaningful comparisons of outcomes between groups
can be made (Vaus, 2001). He further outlines four main types of research designs as:
experimental, longitudinal, cross-sectional and case study. Simons (2009) defines a case study as
an in-depth exploration from multiple perspectives of the complexity and uniqueness of a
particular project, policy, institution, program or system in a ‘real life’. Qualitative methods are
closely linked to case studies, and because my study utilised the qualitative approach, I selected
the case study design, where | investigated ethical leadership in only two schools, and this allowed
me a closer and thorough investigation into the case in each of the natural settings.

According to Vaus (2001), there are four levels of research design, which are; ontology,
epistemology, strategy and method. Choice of strategy and method is always determined by
positions taken by the researcher, in relation to its ontology and epistemology, which may be
placed on a continuum with empiricism/positivism at one end and radical relativism/post
modernism at the other (Vaus, 2001). At the strategic level of research design, in conformity with
the epistemological and ontological perspectives of the researcher, there are a number of different
approaches which may include, experiments, survey work, action research, case study, interview
studies, and observational inquiries, with some but not all of them co-existing within the same
research design. In general, case studies are preferred methods when a ‘how’ or ‘why’ questions
are being posed, when the investigator has little control over events and when the focus is on a
contemporary phenomenon with a real-life context (Yin, 2009).

In addition, Rule and John (2011) concur that case study is a popular approach that allows
researchers to develop and present an in-depth view of a particular situation, event or entity. Case
studies are also commonly used as a research method in the social science disciplines and for doing
research in different professional fields such as education (Yin, 2006a; Yin & Davis, 2006). In
addition, Cohen, et al. (2011) reiterates that case studies can investigate phenomenon that cannot
be probed by numerical analysis. | have chosen case study for my research to investigate the single
case of ethical leadership in multiple settings. The theme of ethical leadership cannot be easily
explored and expressed in numerical value but a case study seems a better technique of exploring
this. The chosen research design always determines the type of data that is collected, and indeed,

its development precedes data collection. Furthermore, Yin (2009) affirms that case is relevant the
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more that your questions require an extensive and in-depth description of some social
phenomenon. From the above, case study was an appropriate method for my study since my
critical and most sub-questions were based on the ‘how’ and ‘why’ and they required extensive
and in-depth descriptions of ethical behaviour. In research design, some of the questions to ask
and reflect on may include the chosen ontological and epistemological stance and reasons for the
choice. In addition, understanding the relationship between yourself as the data-collector and the
data you are collecting are a contributory factor. It is also important to remember that one’s ethical
stance and why you have chosen the stance and also how your chosen strategy aligns with your

epistemological and ontological perspectives and your preferred approach do matter.

My preferred approach was ‘qualitative’ with a case study involving multiple natural settings,
which were the two church schools. According to Stake (1995) and Cohen, et al. (2011), the
context of the single case to be investigated may be characterised by time, setting or attributes of
the participants. In other words, a case study is heavily impacted by the context in which it is being
undertaken and therefore the context of the case must be clearly described (Creswell, 2007; Cohen,
etal. 2011). My case of ethical leadership was invested in natural settings — the two church schools
in Ekurhuleni North District in Gauteng, one in Kempton Park and the other in Whitfield. The
case was explored using twelve participants, comprising four-school leadership and eight qualified
teachers. The leadership comprised the school principal and the senior administrator. The case of
ethical leadership was purposed to promote ethical behaviour in the educators. It took me about

four months of investigation using several methods of data generation.

Creswell (2012) posits that, in a case study, the researcher seeks to develop an in-depth and
intensive understanding by gathering data of a single case or small number of related cases through
a variety of methods such as observations, interviews and documentary analysis, and hence my
case study used interviews and documents reviews too. A further crucial characteristic of a case
study is that the researcher must interact with the participants of the research on site for a certain
period of time (Williams, 2007; Petty, et al. 2012), and in my study, this was incorporated in my
sixty minute interviews with each school administrator. Hammersly and Gomm (2000) concur
with Creswell, (2012) when they state that a case study can be an individual, an event, an
institution or society, and mine was a learning institution (school) where | explored ethical
behaviour of school leadership. Although there are many public schools in Kempton Park, I chose
private institutions that use a different curriculum, and which have a different work ethics, since

they are Christian based.
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| worked with two schools only so that | could do a thorough study and make meaningful analysis
using the generated data, and working with at least two allowed me a fair comparison of data. The
reference to the study of natural recurring situations in which variables are not or cannot be
controlled is, therefore, “the hallmark of case study” (Scott & Morrison, 2005, p. 17). My case
study helped me to get the natural and genuine experiences of principals and educators and not
artificial ones. According to Scott and Morrison (2005), it would be unwise to develop a research
design unless alternative ways of understanding the matter at the heart of the research question
have been finalised.

3.5  Research Population

Nieuwenhuis (2007) defines research population as a selection of the population to be used for
study purposes and is generally based on non-probability and purposive sampling rather than
probability or random sampling approaches. Concurring to this, McMillan and Schumacher
(2010), Petty, et al. (2012), state that some of the methods of sampling used in qualitative research
include purposive, theoretical, convenience, comprehensive, maximum variation, case type and
theoretical sampling, meaning the method of sampling is solely dependable on the methodology
chosen for the research (Cohen, et al. 2011; Petty, et al. 2012). Since my study employed the
qualitative approach, | chose purposive and convenience sampling methods. Purposive sampling
speaks to the deliberate and intentional selection of participants who will serve as rich sources of
information (Wellington, 2000; McMillan & Schumacher, 2010; Petty, et al. 2012) and normally
selection is based on the ability to provide needed data that will address the critical research
questions of the study (Wahyuni, 2012; Nieuwenhuis, 2007). Convenience sampling necessitates
choice of participants based on convenience and ease (Cohen, et al. 2011); Petty, et al. 2012). The
only place that could provide me with rich informants to answer the critical question for my case
was the school. That was the reason | selected the two church schools in Kempton Park, and we
fall under the same district of Ekurhuleni North. I knew | would get both school administrators
and teachers, and | preferred working with principals and qualified teachers only because | needed
participants who had a professional background of teaching and those who understood the basic
professional expectations. This purposive sampling enabled me to select information-rich cases
and have in-depth study (Patton, 2002). The two schools were convenient because | knew the

School Management employed Christian teachers and the principals are also Christians.
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In this study, | worked with two principals, two senior administrators and a four teachers per
school, bringing my participants to a total of twelve, with ages ranging between twenty-one and
above fifty-one years. | was convinced that six participants from each school would provide a fair
sample since both schools are small schools with less than twenty-five educators each. Amongst
the teachers was one deputy head and one Head of Department (HOD) and the remaining six Post
Level 1 (PL1) educators. This covered every portfolio in the school and almost all the age groups
you may find teaching in a school and provided liberal varied responses because of the
participants™ diverse ages and experiences. Some participants where trained before 1994 during
apartheid and others beyond 1994, and obviously they could not have similar experiences of how
school leadership promoted ethical behaviour. My sample was also purposive because it consisted
of both male and female of Whites, Africans, Indians and Coloureds (all races represented in these
schools) which helped me to eliminate bias. This gave me a wide range of responses as is reflected
in chapter four of my data analysis. | sampled a small number of participants in order to work
with thoroughness and get rich information. The sample was also reasonable for me to understand
the role of school leadership in promoting ethical behaviour in these schools and thus helped me
generate comprehensive themes and sub-themes in my analysis, which was chapter four and five.
The two schools were also convenient for my study because we use similar curricula and our time
schedules are almost similar. One of the school principals is a colleague I have always trusted and
shared with on some professional platforms, with major areas of discussion being curriculum
implementation, continuous professional development of educators, teacher recruitment and sport.
Both schools are also within reach and thus an advantage to me because | did not encounter many
expenses in travelling back and forth. I also worked with a reasonable small number of six
participants (six per school) in order to be able to manage the data. Because of this small sample
in my study, findings were only relevant for the concerned schools and hence could not be

generalised.

3.6 Data Generation Methods

In qualitative studies, the researcher usually acts as an observer in the setting that is being studied,
either as the observer, or the person who studies artifacts and documents. Researchers want to
have information directly from the source (McMillan & Schumacher, 2010). To generate data for
my study, | used three data generation methods constituting semi-structured interviews,
questionnaires and documents reviews. Semi-structured interviews were my primary data

generation method and I engaged both the school principal and the senior administrator in each of
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the two schools. Through interviews, | intended to get in-depth information from the school
leadership. | scheduled a 60-minute interview with each of the four leaders in the two schools.
Questionnaires, my secondary method of data generation, comprised a selected number of items.
These were administered to all twelve participants and were the origin of the pertinent information
on how principals could promote ethical behaviour —a much quicker process. Documents reviews
were my third data generation method and this was employed mainly for triangulation purposes. I
have reviewed the available documents provided by the schools, which included the Conditions
of Service and School and Staff Management.

3.6.1 Semi-structured Interviews

An interview is a method of collecting data where the interviewer asks questions generally, face
to face contact to the other person or persons. The interviewer initiates the interviewee and collects
the information (Kothari, 2004). An interview involves presentation of oral-verbal stimuli and
reply in terms of oral verbal responses. In my study, interviews were my primary data generation
method, because | needed deeper rich information from the school administrators - information

beyond what teachers would provide.

Semi-structured interview is often described as a form of conversation (Burgess, 1982a; 1984),
and it is a conversation with a purpose. In addition to the above, DiCicco-Bloom and Crabtree
(2006) support that; semi-structured interviews are often the major method, in data generation
using qualitative research. Usually these are scheduled in advance at a designated time and
location, outside of everyday events. They are generally organised around a set of predetermined
open-ended questions, with other questions emerging from 