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ABSTRACT

This research project set out to investigate tleeafsan African language, in this case,
Sepedi as an academic language of teaching andirigaof first year students in the
academic subject of Communication Theory at terteducation level. Of interest was
how effective Sepedi is as an academic languadeaofing and instruction. The focus
was on investigating to what extent using a motbegue in academia opens up learning
possibilities for learners. The research intendeéxplore whether it is reasonable and
practicable to use an African language (in thisscaspedi) in the teaching and learning
of Communication Theory in a first year diplomadeommunication Skills class. Of
interest therefore was whether Sepedi is usefuligadviable academic language in the
pedagogy of Communication Theory in a higher edanafommunication Skills course.

The methods used in the research were qualitative taok the form of a teaching
intervention in which a class of Sepedi speakinglets voluntarily participated in two
lessons in which Sepedi and English were used casply as a medium of instruction
for Communication Theory. Both lessons were obgkrdye the researcher. The class
observations were video-recorded and audio-recotfukal transcribed for discourse and
thematic analysis of the learning and teaching eepees of the participants. Methods
used also included a focus group interview andviddal interviews and artifacts in the
form of an evaluated written formative task andewfve pieces. This was important for
evaluating the extent of learning from the lessaoserved. Participants’ language
biographies were also compiled for purposes ofingiup each student’s profile. The
purpose of using all these instruments was to as& fdlom one instrument to positively

inform the next and for information to be finalljaingulated.

The research findings suggest that the use of dbef@drican languages) in the
classroom could play a significant role in scaffiotgdand mediating students who are
struggling at first year level in universities. Axture of African languages and English

involving code-switching and mixing may have pedggal advantages. Also, the



findings suggest that institutions need to suppdrican languages as languages of
accessing academic discourse. However use of Bngisa Language of Learning and
Teaching (LOLT) is still necessary and as such iEhglremains dominant and

indispensable in academia.
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CHAPTER 1

INTRODUCTION: RATIONALE, AIMS AND RESEARCH QUESTION S

1.1. Teaching Context

1.2. Rationale
a. Context in Higher Education in South Afrca
b. Language of Learning and Teaching (LOLT)

C. Preliminary research

d. The language debate

e. South African Language Policy in Higher Bucation
1. 3. Aims
1.4. Research questions

1.1. Teaching Context

For the past three years | have been teaching égp@ommunicative Skills to first year students
at the University of Johannesburg, Doornfontein gasn(previously Technikon Witwatersrand -
TWR).
1.2 Rationale

a) Context in higher education in South Africa
The campus offers National Diploma qualificatiomsa range of engineering courses which
include Chemical, Civil, Electrical, Industrial, Meanical and Metallurgy engineering as well as

Geology, Extraction Metallurgy, Town and Regionkdrihing and Building.

The coming of democracy in South Africa in 1994 arsld in a new era which came with what
Luckett and Sutherland (2000) and Biggs (2003)rrefeas the rhassificatioh of education and
the ‘diversification’ of the classroom especially at tertiary level.sTimeans that universities in
South Africa, the University of Johannesburg inelddhave over the years seen an influx in the
enrolment of students from all parts of the courgng continent. The students whom | have
been teaching are predominantly students for whagligh is an additional language. Most have
IsiZulu, Sesotho, French, Sepedi and Venda (to reafe®) as their home languages. In addition
the majority of these students generally struggid whe academic and linguistic demands of
university (tertiary level) study. At the Univergiof Johannesburg, English is the Language of
Learning and Teaching (LOLT). Many of these studdmve difficulty and struggle with the
dual challenges of having to master the secondukzgg to the level required in a university

environment as well as how to function in this resademic community.



The Department of Applied Communicative Skills (&g of Humanities) was opened partly to
provide students with preparation for the rigorshifher education. The different Engineering
departments felt the need for first year studewtsbé inducted not only in the general
communication needs of higher education, but instiecific communication discourses of their
faculties and workplaces in preparation for futoaeeers. This, according to Gee (1996) would
allow them access to the institutions and appresiips in them. Access into the discourses of

the academy and the workplace is, according to(B@&@6:139), acquired through interaction.

Discourses are mastered ... by enculturation (appreship) into social practices through
scaffolded and supported interaction with peopleowhave already mastered the
discourse...If you don’t get the Discourse — you tlbave it... apprenticeship must precede

overt teaching

The Communication Skills course (which is dividetbitwo 6- month modules- Module A and
Module B respectively) attempts to give students dompetence to write in a variety of
engineering subject areas. Guidance is given itingricohesive and coherent paragraphs. The
department therefore promotes generic competente Applied Communication Skills
Department thus services all the Engineering faesulat the campus through a communicative

skills course.

The communicative skills course (Module A and Med®) are designed not only to equip
students with interpersonal communication skillsassary in the academy but also in working
and social environments. The main emphasis is fattefe communication and the ability of
students to convey their meaning in the form ofdacaic writing, verbal and non-verbal
communication and business communication. By tlieadrthe two modules students should be
comfortable with the process of writing paragraphd essays, communicating in front of others,
either by means of a formal presentation or in gsoar even just in class. They also need to
write more business orientated documents. Theyldlradso be sensitive to and avoid barriers to
effective communication. These include internalriees such as perceptions, stereotypes and
attitudes. For this reason the course includeshanduction to Communication Theory. At the

end of the course the students are given a sumenapsessment task which tests their



knowledge and grasp of concepts in Communicatiomomhand how to apply these in real life

communicative contexts.

b) Language of Learning and Teaching (LOLT)

| have noticed with some concern that students Ipggblems understanding Communication
Theory concepts and it seems to me that their ¢ddlamiliarity with English, the medium of
instruction, tends to fail them when it comes tatten assessment and even in just articulating

and demonstrating a good understanding of the sulnjatter.

During the my teaching experiences at the Unitaedi Johannesburg, | came to the realization
that the use of English as a Language of LearnntyTeaching (LOLT) was problematic for
many students for whom English was an additioaatjliage. | became increasingly concerned
with finding an alternative approach which wouldoal students greater understanding and
access to the subject content. | debated whetleestiidents’ own languages could be used
somehow in academic instruction to improve therele of understanding. | therefore felt that it
was important to explore the medium of instructidmich would best assist students in enriching
their learning experience, grasp concepts well bedome fully fledged members of the
communities of practice that constitute the acadehwoythis end, | wished to investigate the
issue of the medium of instruction more closelyelzperimenting with a selection of at least one
African language (with which students were famjlisr discover if it were possible to enable
students to understand and learn better in their anguages even if they were going to be

assessed in English.

| became interested in finding out whether Afridanguages could be harnessed for academic
purposes. After intense debate with my colleagti@ek and in my Masters Academic Literacy
class | realized that the issue of the medium struction was an important debate in the South

African educational context as a whole.



c) Preliminary research

The debate generated enough interest for me ta@dgiinvestigate further. So as part of my
MA in Academic Literacy course, | worked on a miasearch project(entitled the ‘puzzle’ in
this course) designed to find out what would happan African language (Sesotho) were used
to teach physics in a foundation programme at thizdysity of Johannesburg. This research is a

direct result of the aforementioned mini projeciahhwas limited in scope.

| drew up a research project designed to assmshswering the issue raised above. The research
was based on two foundation physics lectures irchvfirst Sesotho and then English were used
as mediums of instruction and learning. The focuthe research was concerned with how the
two languages fared as languages of learning aachitey. The intention was to compare the
effectiveness of each language regarding the legrprocess when the languages were used.
Focus was also on code-switching and determiningtindr a lecture could be conducted entirely
in Sesotho for instance. The research site wadJtheersity of Johannesburg (The Academic
Support Unit- Physics Department). The study waslaoted over two weeks during which time

| was able collect and thereafter analyze data hwhias derived from lecture observation,

interviews and reflective reports

My main findings from the project were that Afnicéanguages (SeSotho) can be used for the
instruction of physics, but that scientific termiogy was lacking in SeSotho which necessitated
code-switching.

As a result, | decided to extend the project amthér investigate the possibility of using an
African language (this time Sepedi) as a mediumirgdtruction in the teaching of a
Communication Skills course. This research souglitestigate the possibility of an alternative

medium of instruction.

This more extensive research project was undemtals a further contribution to the debate
mentioned above. In addition, there was some palsaotivation for the research. Having
grown up and received my education up to univergtel in Zimbabwe, my experiences of

studying in English at the expense of my home laggu(Shona) made me question the



‘sacredness’ of English as LOLT. Although duringdy group sessions, my classmates and |
conducted academic discussions mainly in Shonas thhguage was never officially

acknowledged as a valuable resource in acadenscaodrse.” This project has provided the
opportunity for me to put African languages as acaid languages to the test using empirical
evidence. | hope that an open, reflective, critiemploration relating to the most appropriate
medium of instruction will shed more light on andntribute to teaching practice in tertiary

education in South Africa. The research thereftees from debates in relation to language and

learning that are current in the South African eant

d) The language debate

On the one hand is the argument that mother ton@Afasan) should be used in education. The
argument is that one’s identity is embedded in ®riiest language and therefore if instruction
were to be given and learning were to be undertakémat language one would find the learning
experience easier, more enriching, rewarding asdessful. Student tuition in a home language

would promote equity of access to and successimenieducation

The use of English as an academic language (wbiettquired as a second language by many
black South Africans) at the expense of their camgliages can also be viewed in the context of
linguistic and cultural imperialism. Modiano (200%)for instance concerned with the cultural
and linguistic erosion that goes hand in hand whth learning and acquisition of English as a
second language and its subsequent use as an acddeguage in institutions of learning.
Second language learners of English are disadveditand their access to and success in
learning and tuition is compromised. Modiano (208fgues that linguistic imperialism is real
and needs to be addressed. A foreign languageargued, imposes cultural assimilation on the
learner who is forced to become an auxiliary mendfex culture and language which is not in
harmony with their identity. Cultural integrity mompromised and so is the potential to excel
academically. The spread of English and its usadademia is seen as marginalizing other
languages. This in turn is seen as an infringeroéother peoples’ language rights. Hence the
argument that the tuition of African people, congdcin their African languages is more
meaningful and provides an enriching learning epee which does not contradict their
essential identity and therefore disadvantage e¢hener. This view is shared by among others



Heugh (1995: 2000) and Alexander (1995). Alexan@&00:10) maintains thdiunless the
practical assertion of language rights extendshe indigenous use of African languages in all
walks of life, the real empowerment of black ScAfificans will remain in the realm of mere
rhetoric’. Heugh (1995:331) asserts that the status qubeotiominant high-status versus low-
status languages has not changed in South Africa.aBgues that Eissez-faireapproach to
human rights is adopted, where all languages atanmnpractice accorded equal status, as is

declared in language policy in the South Africanstdution.

On the other hand English, since it is an inteomati language, has been used for academic
purposes for centuries. It is seen as the besedsuitedium for learning, instruction and
assessment the world over — South Africa includadylish, it is argued is, a global language
and is now a prerequisite language in a large nurobectivities (academic instruction and
learning included). Modiano (2001) argues that Ehgbught to be used as a lingua franca
aimed at providing access to the global villagel(iding global academic knowledge). From
this perspective English is not an avenue of caltdomination or a handicap to the acquisition
of academic knowledge. It suggests that Englishhbtgg be seen as a language that is best
capable of transmitting academic discourse in eewahge of disciplines. According to Honey
(1997) instruction and learning in English givesdeints the opportunity to partake in discourses
that will lead them forward. Webb (1999) and Rid#)896) argue along the same lines. African
languages are believed to be inherently lackintdpéncapacity to serve as media for the purpose
of higher learning. The functional use of Africamguages is seen as limited. Webb (1999:110)
maintains that indigenous languages do not havst#tas that they require to be used for higher
functions. Unlike English, they lack the necesdaghnical terms and registers in the academic
domain. It is inferred that in the interests of @enacy — since so many people prefer English as
an official language, the language policy shouldchanged to “a straight for English” one.
Additional arguments of this nature which are summpea by Heugh (2000:110), who argues
against these views asserting that the argumenthwahe myths are:
* In South Africa English is the only language whiths the capacity to deliver quality
education; African languages do not and can not.

» African language speaking learners are multilinguaid therefore do not need mother-

tongue education.



» Bilingual or multilingual education is too expensiand we have only one option: English

only (or mainly)

My research intends to contribute to this debatellllook closely at the possibility of using an
African language (in this case Sepedi) as a LOLWilllalso attempt to evaluate the extent to

which English may be necessary for effective taaghind learning.

e) South African Language Policy in Higher Educatia

Higher education language policy in South Africengrally acknowledges and promotes the
importance of home languages in learning, teacldnd assessment. The use of multiple
languages to cater for the tuition of the linguislly diverse student populations in higher
education is encouraged. In a summary of its pdiiagnework the South African Ministry of
Education’s Language Policy for Higher Educatioads

The above framework is designed to promote mugtilitism and to enhance equity and access
in higher education through:
* The development, in the medium to long-term, offSafrican languages as mediums of
instruction in higher education, alongside Englestnd Afrikaans (p15Language Policy for

Higher Education Ministry of Education)

In line with the national language policy, most Soéfrican tertiary institutions are similarly
progressive, democratic and accommodating towafdsaf languages in their own language
policies. The University of Johannesburg languagjeey for example, is based on and includes

the following principles:

* Recognition of different languages as an assetital, a reflection of the rich diversity of the
South African nation;

» Parity of esteem and the equitable treatment obffitial languages;

* Promotion of the status and use of historicallyadigantaged languages;

* Recognition of the need to use the first (homeguage in the learning process;

» The University strives towards the progressive @ion of teaching, learning and assessment in

isiZulu, English, Afrikaans and Sepedi as it iss@aably practicable to do so.



(p4 — 7university of Johannesburg Language Policy Document)

Policy documents such as the ones referred to akBouwad good and appear progressive.
However the implementation is ‘questionable’ beeaao$ the pervasive power of English. In
reality African languages are hardly used, evemgdae English and Afrikaans, as academic
languages of tuition. English therefore remainsgheferred language of use in tuition in most
institutions of higher learning. According to Phiza{2006), irrespective of what is prescribed in
higher education policy documents above, a compleamsed by the Pan South African
Language Board is that it has become evident ftsrnieraction with organizations involved in
developing language policies that a policy of Estglmonolingualism is being followed in
practice. This raises the question of whether ituigins of higher learning and policy makers
are just being ‘politically correct’ in their ‘progssive’ recognition and inclusion in their
language policies of African languages as acadéanguages or are African languages difficult
to use and impractical in academic instruction k@adning in higher education? These questions

have prompted me to investigate and explore tipE i my research project.

1.3. Aims

This research project aims to:

* Investigate the effectiveness and value of an Afritanguage, in this case, Sepedi as an
academic language of teaching and learning in Cancation Theory at tertiary
education level. Of interest is how Sepedi farearaacademic language of learning and
instruction. The focus is on how using a mothegtanin academia opens up learning
possibilities for students;

* Explore whether it is reasonable and practicablase an African language (Sepedi) in
the teaching of Communication Theory in a first ryegploma level Communication
Skills class. Of interest therefore is whether Slepe useful and a viable academic
language in the pedagogy of Communication Theory an higher education

Communication Skills course.



Sepedi has been chosen mainly because it is otiee ghain African languages that have been
designated as a primary language for academic paspby the South African university which

is the site of my proposed research. Also the @pents (the lecturer and students) in this
project are most fluent in Sepedi (their mothemgioe) and it is their language of preference in
the project. | have chosen to work in the Commuiooalheory course because it is the field in
which | lecture and | am likely to have more ingigito this subject and its pedagogical as well

as assessment requirements than in any other subjec
1.4. The research questions are as follows:
1. What happens in a Communication Theory lecture re@uwhen Sepedi is used to
initiate students into the learning and discoufls€E@mmunication Studies in a first-year

university course?

2. To what extent is there a need to use Englisharcturs@
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CHAPTER 2

LITERATURE REVIEW AND THEORATICAL FRAMEWORK

Introduction
2. Literature Review
2.1.Bilingual Education

e a) International research

* b) South African research

e ) code switching
2.2.Language and Power
2.3Academic Literacy, Learning and Discourse
2.4Language and cognition

2.5Classroom Communication

Introduction

My question in this project related to whether Sman be used successfully as a medium of
instruction for the academic subject Communicaiibeory. | am also interested in finding out
whether it is possible to initiate learners atigeyt level into the discourses of their academic
subjects in this case using their mother-tongu@&8g. | will also explore the value of English

as a Language of Learning and Teaching (LOLT).

2. Literature Review

The theoretical frameworks used to analyze andprgéthe data was drawn from the work and
theories of Gee (1996), Fairclough (1989), Vygotgky Cummins 1996 , Rogoff 2003 and
Lantolf 2000), Cummins (1996), Zamel (1998) ance&tand Lea (2006;2000), Baker (2006),
Paxton(2007), Sinclair and Brazil(1982) and Sinciaid Coulthart (1975).

The categories of literature that | will therefanelude are

Bilingual education (including code-switching);
* The Power of English;

» Academic Literacy (Learning and Discourse);

* Language and Cognition;

¢ Classroom Communication.
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2.1. Bilingual Education

a) International Research regarding the importanceof the mother tongue

There is much international research on bilingual enultilingual education. Within local and
international literature there seems to be a gérmmasensus on the overriding value of the
educational use of the home language (mother-tgngeearl and Lambert (1962) found
bilingual children scored higher on fifteen outeafijhteen variables on an 1Q test. They argued
for the positive effects of bilingualism on thingirand learning. The literature suggests that the
home language should not be abandoned in the waaihg of education as a language of learning
and teaching. Most researchers and theorists camtuhe cognitive, linguistic, affective and
social benefits of bilingual education. The “adhbti value of bilingualism is promoted. This
involves using the mother tongue together with @diteonal language as learning and teaching

resources.

According to Colin Baker (2006), bilingualism protas and develops divergent and critical
thinking. Bilinguals it is claimed, have an advaygan certain thinking dimensions, particularly
in creativity and meta-linguistic awareness. Bakg006:288) contends that dual medium
bilingual education generally promotes the firstigaage and second language for academic
purposes across the curriculum and typically irmedaachievement. He claim$cademic
empirical research supports strong forms of biliajweducation where home language is
cultivated” (2006:288)

Hakuta's (1990) conclusions from a study in New étaCalifornia involving Spanish mother
tongue speakers calls for an emphasis on nativeigt®n and the development of learners’ first
language and education. The research suggestadtaive bilingualism (a form of bilingual
education in which the first language is maintairseal supported even though it is not the
language of instruction) can be a valuable padfcational enrichment of linguistic minority

students. Bilingualism is associated with highgels of cognitive functioning.
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Hornberger (2003) is interested in resolving issaksind learners speaking a home language
which is different from the language of instructi@he is interested (from an American, Latin
American and international perspective) in findthg best way to design bilingual education in
communities where the local language is an effeatnedium of communication, but at the same
time the language of power ( language of wider camigation) is highly sought after. These are
the issues which address biliteracy which she defims the use of two or more languages in
and around writing. Her main concern is that biliteracy is inescdpah education worldwide
“yet most educational policy and practice continoeignore it”. (2003: xii). Hornberger
documents classroom and learning success but pgoljglgmentation failure for an experimental
bilingual education programme in Quechua speakmmmounities of Puno, Peru. There was
resistance to Quechua in school since school wgarded as a Spanish domain. Hornberger
maintains that multilingual language policies amgdjuistic pluralism are increasingly becoming

a reality from which we can not escape.

b) South African Research
Several local initiatives towards biliteracy andltiingualism require mentioning. The first has
to do with the ground-breaking research that isgoimg at the University of Limpopo. The
project is being conducted by Ramani, Kekana, Madibd Joseph (2005 to present). They have
begun exploring, conceptualizing and implementindual-medium undergraduate BA degree
(in SeSotho and English). Drawing from their expeces, they make a case for using African
languages as media for instruction in higher edoatin a paper published in 2007, they
challenge the view that corpus planning should gutecacquisition planning and show how
academic terminology can be developed for disagpsipecific purposes through pedagogic
processes. They believe that,
African languages in their current state can beduas media of instruction if the focus is on gettin
learners to engage in cognitively-challenging ta$és grasping new concepts. The absence of
specialist terms can be compensated for by thetefid teachers and learners to create terminology
by using well documented practices of translat@sch as transference, transliteration and

omission (Ramani, 2007: i)

They provide several examples of materials deveyntlassroom interaction and assessment
to support their view that acquisition planning chive corpus planning. The examples are all
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from the SeSotho dual-medium courses that theyntaad show how teachers and learners cope

with terminology for academic purposes. (Ramarilg2007)

The second initiative is the Ikwelo project 199®20in (Basel, 2004) which was aimed at
teaching adults business skills. An outcome-baggdoach to teaching and learning with non-
mother tongue (English) instruction was undertakéfter evaluating and assessing the adult
learners involved in the lkwelo Project, Basel (23J0) expressed the view that lack of
proficiency in English prevented them from doingliw8he holds the view that language and
cultural behaviours are often hidden obstaclesetoning for second language speakers. The
results of the project revealed that at all sixdkwcentres, educators acknowledged that learners
had had difficulty in understanding the contenttlod theoretical classes and felt that mother

tongue would have improved learners results.

Banda (2000) argues that English-medium instruasdargely responsible fottie general lack
of academic skills and intellectual growth amongdiks at high school and tertiary levels
(Banda, 2000:51)

A third initiative is a study by Banda (2003) in i a survey of literacy practices among
African and Coloured learners was undertaken atJhieersity of Western Cape (UWC). The
study concluded that learners are able to tranbkit®een the home language and an additional
language. The research explores the need for Gmadtiuse of the mother tongue and an
additional language such as English in academi@kzetion. Banda also proposes the need for
trained bilingual teachers and literacy mediatdisis is seen as a way to promote positive
difference, and help learners develop strategiesatguire knowledge, transform and
recontextualise it and achieve cognitive skills wesn first and additional languages in
multilingual and multicultural contexts. This study relevant to my research project which
investigates how languages mediate meaning and thatv meaning and knowledge are

transferred from one language context to another.

In another study carried out in KwaZulu Natal, Ghi2001:7) found that use of Zulu in

classrooms can be beneficial. The study found ttieatise of Zulu in learning was advantageous
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in that quick progress was made whémighter and more fluent learners can explain thess
exactly what is required{Chick, 2000:12)

Rochelle Kapp (1998) considers the implicationstled national language policy for tertiary
institutions and gives some concrete suggestionsoanthe multilingual policy might be taken
seriously. She tackles the issue of why many EAhg{Eh Additional Language) students
struggle in tertiary institutions, presenting evide for the link between language proficiency
and cognitive development. She does not advocatbaage in the medium of instruction.
However, she does argue for acknowledgement andiutee languages of the students as a

resource of learning.

c) Code-switching
| expected that there would be code-switching leixdd in my study. | was interested in whether
we might need to develop (through borrowing termesnf English) a hybrid type of academic

language to serve our academic purposes.

The term ‘code-switching’, describes the practidebiingual or multilingual speakers who
switch from one language to another during the s®wf a communicative event. Gumperz
(1982:52) defines code-switching dbke juxtaposition within the same speech exchaofe
passages belonging to two different grammaticalesys or subsystefn&umperz regards code
switching as one of many discourse strategies wéaiieremployed by bilingual speakers in social

communication.

Myers-Scotton speaks of the communicative intentcofle-switching, and defines code-
switching as the use of two or more languages in the same conversatisually within the
same conversational turn, or even within the saemesice of the tufn(1993: iiv). She suggests
that code switchingi$ a way to overcome difficulties in sentence-plagrby making use of
more than one languadgeHer main premise is that bilinguals, who codetshj have extra
communicative strategies available to them. Hegll@nts out thatcode-switching is a strategy
which can signal a shared culttir€1988:270).
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| was of the view that code-switching is benefidmllearning and that it is possible that South
African languages can ‘work together’. AccordingLiantolf (2000), ¥ygotsky views language
as an artifact which is continually remoulded by ltsers to serve their communities and their
psychological needs. ...In the Vygotskian tradition, language is but atifact which should
serve our interests. It is my hypothesis that thhooode-switching we can harness language to

serve our learning needs.

2.2 Language and Power

English in South Africa currently occupies tde jure status as a national and international
language of academia, followed by Afrikaans. Witlcts a de facto dominance, the unassailable
position of English commands respect and power. Budhe policies of colonialist and
imperialist powers, the languages of Europe bedéw@mdéanguages of power. Ngugi wa Thiongo

explains the historical context behind the ‘powadrtolonial languages

“The real aim of colonialism was to control the pe&pwealth.... (but) economic and political
control can never be complete or effective withnahtal control. To control a people’s culture is to
control their tools of self-definition in relationgp to others. For colonialism, this involved two
aspects of the same process: the destruction odétberate undervaluing of a people’s culture,
their art, dances, history, geography, educatiamtare and literature, and the conscious elevation
of the language of the colonizer. The dominatiora gfeople’s language by the languages of the

colonizing nations was crucial to the dominationtteé mental universe of the coloniZze(Ngugi

2005:16)

Heugh (2000:466) blames the current language ®ituah South Africa (in which language
practices promote monolinguism in education anettigher domains) on global societies. In
addition, she blames the knowledge economy whidieisg built upon an information highway
infrastructure. She argues that the hegemony ofbstern free-market capitalist economy is
such that it influences andsubordinate’s the economies of developing countries. Western
economies are characterized by linguicism, whictoats privileged status to English, and a

lesser position to other languages.
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In the South African context, we may draw on Haugh (1995) to understand the power of
English, how it subordinates other languages andihs linked to ideology and the institutions
in which it is used. Further we can understand vad@gpite South Africa having a distinctly and
demonstratively inclusive and progressive langyagey regarded as the most advanced in the

world, the belief that ‘English is equal to eduoatiprevails widely.

Fairclough (1995) highlights the importance of goaver/discourse relationship. He emphasizes
the role of discourse in the reproduction and cstateon of social relationships in a given
context. He argues thapdwer in discourse is to do with powerful partiaips controlling and
constraining the contributions of non-powerful peigants (inclined in original text)’(1989: 46).
Fairclough suggests that there is inequality of @owhen “the non-powerful people have
cultural and linguistic backgrounds different frahose of the powerful people” (1989: 47). He
(1989: ix) argues that,Access to and participation in power forums of stcis dependent on knowing
the language of those forums and using that languagwer enables personal and social goals to be
achieved.” Fairclough (1989:14) further argueg,he gist of my position is that language connects
with the social through being the primary domaindgology, and through being a site of, and a siake
struggles of powér The implication is that even in academia, acgesgijcipation and success are

dependent on knowing the language of power.

According to Alexander (2003:96), the belief thehglish and education are synonymouss, “
deeply carved into the psyche of people who hater mhemories of an inferior early education being

forced on them through the medium of their motbergtie under apartheid”.

In South Africa some parents prefer English-medsrhools because they believe they will
offer better education and that English is an magonal language that will open the door to
more job opportunities for their children (De KlerR000:204-5). Many teachers across the
country feel that parents want English. From urtmaynships to rural situations, teachers express
the view that they must teach in English only like ‘multiracial’ schools or else they will lose
pupils (Gamede et al, 2000). Even at preschoaotiémeand is for English (Bloch, 1998).
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In a study carried out in KwaZulu Natal, McKay a@tick (2001) found a pervasive English-
only discourse affecting classroom teaching. It weessent, for example, in the principal’s and
teachers’ rejection of the use of isiZulu in clasether than in isiZulu lessons. They argued that
students need to improve their English, that sttedeaed English for economic success (Chick,
2000).

Hornberger (2003) maintains that in South Africajsathe case in Bolivia, there are challenges
at community and classroom levels. She acknowledgaisthere are challenges confronting
community attitudes which favour the language of@oin the society. Hornberger asserts that,
“In black South African communities English is thaguage of power and this has created a deep

suspicion of mother tongue educatigrlornberger, 2003:315).

According to Hornberger (2003:323), who offers ateinational perspective, such attitudes are
at odds with levelopmental evidence that learners learn besnfthe starting point of their own
languages.”It is her view that the education institutions wldocounteract deep-seated ideologies

favouring English or Spanish.

| draw on the arguments of Heugh (1995; 2000), ateter (1985; 1989; 2000; 2002) and
Hornberger (2003) as proponents and supporterhiefvalue of multilingualism and native
languages as mediums of instruction in the Soutiic&h and international context. Alexander
(1989; 1995; 2002) who is a strong advocate forubke of African languages in academia
generally, argues that language struggles areopdine broader social struggles for equality and
liberty. He calls for a language-in-education ppltbat addresses the overvaluing of English,
and undervaluing of African languages if it is tenginely promote “equity in outcomes”. If
“English is unassailable but unattainablas Alexander (2000) puts it, then why should weato

least try African languages like Sepedi?

Heugh (1995) also advocates multilingual policre$South Africa that are embedded within a
national language policy. She argues for a muliical policy which views multi-lingualism as a
valuable resource, and which implements additivenattilingual education for all, which will

result in equal access to meaningful education.abipges that,
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...with subtractive bilingual programmes...inequalityasforegone conclusion. Since subtractive
bilingualism in transition -to-English programmeslinked to linguicism and discrimination against
speakers of languages other than English, one efghiding principles of the Constitution is
violated. Subtractive / transitional bilingualisimy removing the first language from the educational
process, represents a drive toward monolingualisoh multilingualism....hence the constitution will
be violated(Heugh, 1995:51)

My research intends to find out whether Africangaages can have a role to play in academic

learning.

2.3. Academic Literacy, Learning and Discourse

From Gee (1996) | draw on the concept of “Discourdes common practice to use English to
transmit academic discourse. According to Gee (L9B&courses are ways of being in the
world, they are forms of life. Discourses are sbaiad are products of social history. They
explain language and literacy. Discourse is antiidg kit” of sorts and Discourses display
(through words, action, values and beliefs) mentbpren a particular group and of social
networks leading to a particular identity.

“Discourses” are ways of behaving ,interacting, wady thinking, speaking, reading, and writing
that are exemplary (typical or representative )pafticular roles (or types of people) by specific
groups of people.(Gee, 1996:111)

“A Discourse is a sort of identity kit which comesnplete with the appropriate costume and
instructions on how to act, talk, read, and oftertevso as to take on a particular role that others
will recognize’. (Gee 1996:127) Each Discourse protects itself by demanding framaiiherents
performances which act its ways of being, thinkitjng, writing, reading, and valuing right”
(Gee 1996:190)

Gee’s notion of “Discourse” relates to my studythat there is an objective in the research to
teach students to acquire academic discourse. Geasept of ‘Discourse’ affects academic
literacy and pedagogy in that we are looking at svay learning, teaching and ‘doing’

Communication Theory in higher education. | amreséed in the extent to which the use of
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Sepedi in the classroom promotes the acquisitiordis€iplinary discourse. Gee says the

following about “Discourse”:

Communication Skills and Theory has its own patéc discourse. The subject demands a
particular register, way of interpreting, beingtical and arguing. Gee looks at school and
communities as well as tertiary institutions (irdihg faculties and departments therein) as sites

where Discourse operates to integrate and sorti@egmoups and society.

Gee’s notion of “Discourses” is related to my patjin that it will enable me to ascertain
whether Sepedi has the capacity to enable therécta teach Communication Theory with
reference to concepts, vocabulary and register emghge in academic activities typical of

Communication Skills.

Gee basically defines discourse as ways of,

“writing, reading, thinking, feeling, believing, tang, and acting that can be used to identify
oneself as a member of a socially meaningful garupocial network” Gee (1996: 131)

Gee suggests (1996:139) that in academic institsti understanding of particular social
practices is essential for students’ success inattaglemy. | was interested in what might be

‘missing’ in Sepedi as an academic language tratisgniacademic discourse.

In the discussion on academic discourses, onbeotlearest definitions is that of Zamel who
defines academic discourse as,

“... A specialized form of reading, writing, and tking done in the ‘academy or other schooling

situations.’ ” (1998:187).

She also explains thateach discipline represents a separate culture conityiu(1998:187). This
definition is especially important for my resear@hne argues that when students enter into an
academic community, they have to learn how to chdbg right vocabulary and the proper
expression in different contexts, how to behavspeacific situations, and how to understand the

culture of the community.
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| want to have a look at Sepedi in relation to inf@mel and Gee say. Sepedi maybe a different
medium but there may not be significant different@ghe use of English in terms of both

advantages and disadvantages.

Moragh Paxton (2007) has developed the notionneérim literacies’ which was explored in a
research project conducted at the University ofeCipwn to investigatethe intersection of
academic discourse and student vbideor Paxton, ‘Interim Literacies’ are a reflecatiof a
transition process from school and home to acadditeiacy. Paxton highlights the fact that
many of the students for whom English is an add#@idanguage (EAL) find their own familiar
discourses at odds with that of dominant discoun$dése academy, and that making a transition
from one to the other is a struggle. She concluties spoken discourses from a deeply
imbedded cultural tradition can impact on studepts'sent acquisition of academic discourse. |
have found this notion of ‘interim literacies’ te lof relevance to my research work on the extent
to which a mother tongue like Sepedi can be a éddéarning used by students. Can Sepedi

fulfill an ‘interim’ function towards developing ademic literacy?

2.4 Language and Cognition

| will now briefly refer to the ideas relating tognition and academic literacy of Street and Lea
(2006) who propose three Academic Literacy modelguide educators with regard to writing
and literacy practices in higher education contekitese are:

* a study skills model — which concentrates on tearhanguage forms, for example,
sentence construction, grammar and punctuatiorcottcentrates on individual and
cognitive skills. According to this model studergBould be able to transfer their
knowledge of writing and literacy from one contéxt@nother.

e an “academic socialization” model which recognizleat subject areas use different
genres and discourses to construct knowledge inseptine. This model involves
student acculturation into disciplinary and subjeased discourses. Students use literacy
that is typical of a discipline or subject commuynithe culture of many universities in
South Africa tends to be characteristic of Westanhiures which may be alien to the
background and experiences of my students. Cowddude of Sepedi in academic

apprenticeship enable the greater socializatiostoflents into university culture and
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would this be desirable? This model also relatethéoissue of language and power
which is central in my study. The research paréinig have oral competence in Sepedi.
Perhaps these students could be more empoweredeaetbp a positive self esteem if
their home languages were acknowledged as valualdeademics. This may in turn
help in developing their Cognitive Academic Langeidyoficiency (CALP).

* The third model addresses meaning making, idergiyer and authority. The focus is

on what counts as knowledge in a discipline.

The three models are said to overlap and can peeddo any academic context. | will draw on

these models to evaluate the viability of Sepediraacademic language.

Additionally Street and Lea (1998) introduce thenxaept of co-operative learning as a viable
pedagogical practice. They talk of collaborativarieng. | am interested in finding out if this

works well in both the Sepedi and English lessons.

In relation to pedagogy, Cummins (1992) argues ithiillly learning should be contextualized
and therefore emanate from familiar ground. Heomhices the notion of “context-embedded”
and “cognitively demanding” performance tasks iarpoting learning in higher education. This
means that as facilitators in higher education westmas part of our pedagogy, start from prior-
knowledge which will give our students access tsciglinary discourse. Learning in one’s
mother tongue can be viewed as “context embedd@a@wing from Vygotsky (1962), Cummins
also emphasizes the importance of scaffolding gjinan understanding of the Zone of Proximal
Development. Through this we can scaffold studdraen “where they are” cognitively to
“where we want them to be”. Learning is achieverbtigh the support that we give (from
feedback for instance) and also the support thatesits receive from their peers if they work in
pairs or groups. Scaffolding helps learners to nmfomam one zone of development into the next.
The learning process should also be teacher-stadttas this allows for scaffolding (Rogoff,
2003). It is also the purpose of this study to ld&th whether this is possible when lectures are

delivered in either Sepedi or English.
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Also pertinent to my research are other ideas oh@ins (1988). He demonstrates the view that
cognitive development takes place in bilingual edion under certain conditions. According to
Cummins (1984), students who have English as anseoo additive language often appear
fluent at the interactive communicative level, they may not have the more advanced language
skills necessary for developing conceptual undedstay in the academic context or writing. The
mother-tongue should not be underestimated in twgnilevelopment. The home language, in
the case of this study Sepedi, can be used as atmgdool. Thus, Cummins’ notion of CALP
(Cognitive Academic Language Proficiency) givesaubetter sense of the particular kind of
language needed to succeed at tertiary level.thbisrist gives support to the focus of this study
which is that linguistic competence cannot be sapdrfrom cognitive demands of academic

tasks.

According to Baker (2006),

“Cummins (1984a; 1984b; 2000b) expressed this disbim in terms obasic interpersonal
communicative skills (BICShand cognitive/academic language proficiency (CALRBICS

is said to occur when there are contextual suppand props for language delivery. Face-
to-face ‘context embeddedsituations provide, for example, non-verbal supgorsecure
understanding. Actions with eyes and hands, indeadback, cues and clues support verbal
language. CALP, on the other hand, is said to o@@ontext reducedcademic situations.
Where higher order thinking skills (e.g. analysgnthesis, evaluation) are required in the
curriculum, language isdisembedded’ from a meaningful, supportive context. When
language isdisembedded’the situation is often referred to &ntext reduced” Baker
(2006:174)

Cummins develops a conceptual framework by whidhcatbrs can track what cognitive and
contextual demands a particular communicative agtmakes. The framework consists of two
intersecting continua, which range from the cogelyf undemanding to the cognitively
demanding on the vertical axis, and from the cdnéebedded to the context reduced on the
horizontal axis. The two intersecting axes create fjluadrants A, B, C and D. Quadrants A and
B fall on the left side, (with A at the top and Bltw), and quadrants C and D on the right side
(with C at the top and D below).
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Cognitively Undemanding
A C
Context Embedded Context Reduced

Mediation B D

Cognitively Demanding

By dividing tasks into these quadrants, it is plssio see easily that the challenge for educators
of EAL speakers is to take their students from gadA which comprises highly contextualized
basic interpersonal communicative skills whichraoecognitively demanding through to
guadrant D, where we have more academic, decomtesed input comprising high order
cognition. Quadrant D describes Cognitive Acadelmaicguage Proficiency (CALP). What is
clear in this visual framework is that in quadrBnto-operative learning takes place. In this zone
we have support and scaffolding. It is here thgie8e(mother-tongue) could be used as a
mediation tool promoting learning. Part of my hypexis is that student participants in my
research project may not have developed CALP ire@iefhey have been studying with

English as the language of learning and teachiegthey have oral competence in Sepedi
(BICS). What we want is to move them out of the#p&di BICS into their English CALP which
can be improved by using Sepedi as a supportingeaifiolding tool. According to Cummins

the final zone, to which we intend to go, is ch&gdzed by linguistic competence. This is an
area | find worth exploring since the students atlyway in the current context be assessed and

examined in English.

A summary of Cummins’ (1996) bilingual pedagogipainciples is that appropriate teaching
begins with and builds on what learners know. Tgriaciple applied to multilingual contexts
supports prioritizing and developing the languagbgh the learners already know and use. The
mother tongue is viewed as a resource rather thamoblem. Baker (2006) refers to the
Thresholds Theory (in Cummins, 1976) which sumnegrithe relationship between cognition
and the degree of bilingualism. Research supploet3 hresholds Theory in that it was found that
competence in mother tongue and a second langonagEased deductive powers in mathematics

for example (Cummins, 2000).
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Cummins (1983a, summarized by Baker (1993:89) sigge

...some recognition by the school system of pupif®rnity language and culture can facilitate
progress where lack of recognition may be connettddilure.

In fact, Cummins recognizes that where a learn@oi®e language is emphasized there may be
increased motivation because the use of home lgeguianproves confidence and self-esteem.
Valuing of home language, can be a source of ‘sbfreent’ and can result in increased levels of
motivation. Baker (1993:271) sees loss of confugeim self, language, culture and home values
as detrimental to learning. It is my intention Imstresearch to determine the extent to which use
of English or Sepedi motivates students and am®ieg at tertiary level.

My study will also draw upon Biggs (2003) and higtions of good teaching practice. Biggs
argues that the learner’s activities should be @muate to achieving the intended outcomes.
This is what constitutes a “deep” approach to legnlt is also Biggs’ view that learning is
interacting with the world, of taking one’s priomdwledge, creating new concepts and
meanings. Education is about ‘conceptual changgier than the transmission of information
from teacher to student,

“A fundamental requirement for this to take placethie need for collaboration and dialogue

between peers and teacher, in order to deepen stadeting and levels of thinking. Good dialogue

elicits those activities that shape, elaborate dedpen understandihgBiggs, 2003:12).
According to Biggs, teaching works well when you geidents to engage in learning —related
activities which are aimed at fulfilling a certaijective, such as, theorizing, problem solving,
coming up with ideas of their own and reflectiom.this way, knowledge is constructed by the
student’s learning activities or approaches tonieg@. The deeper approach encourages the
student’s active engagement in the work. The idetitry to encourage students to actively
engage with tasks and thus go ‘deep’ into leariiigat | was asking in my research project was
whether the languages under review achieved theirezh student active engagement in

learning-related collaborative dialogue in acadepeidagogy and therefore prompted learning.
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2.5 Classroom Communication

Brazil and Sinclair (1982) focus on the languagé¢hef classroom. They offer an account of the
structures of classroom discourse, seeing it geeaia case of verbal interaction, adapted for its
particular purpose. They distinguish between teadaék which refers to the teacher’'s
purposeful utterances during the lesson and studéntvhich refers to what students say. The
classroom is characterized by interactional legrnifhey emphasize the need to analyze this
discourse and | found their work useful when analyzhe discourse of the lesson in which both
Sepedi and English were used. The analysis helpideatablishing the extent to which the two

languages were useful and fulfilled what is expgctieclassroom talk and interactive learning.

Sinclair and Coulthart (1975) identified the patterhere the teachanmitiates the exchange, the
studentrespondsand the teachdeeds backis or her opinion to the response (IRF) ) asmofte
found in the classroom, particularly in whole cléesching. They identify that teachers generally
do IRF when they teach. This is inadequate as stadmly respond to teachers’ questions. The
IRF pattern of classroom communication is in stagktrast to “exploratory talk” which is seen
as encouraging critical thinking and internalizatiof knowledge. My research looks at the

different types of classroom interaction functiorptomote learning.

Barnes (1971) uses the notion of “exploratory”téatkdescribe how learners explore different
ideas through talk to solve particular problemshia classroom and to explore ideas themselves.
He describes how children through collaboratioraidiscussion areréshaping their thoughts
through talking’ and helping one another’'He illustrates how children use language am “
exploratory fashion ...questioning, encouraging, ssimg, challenging, and extending and so
on! This is the kind of talking that promotes thinginrather than rote learning and
memorization. This notion became important in malgsis of classroom talk in English and

Sepedi.

The above descriptions of what constitutes ‘explosatalk’ are closely related to the term

“deep talk”.
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CHAPTER 3

RESEARCH DESIGN AND METHODS

Introduction
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Introduction

This research was designed to give the researchepportunity to test the possibility of using
an African language (Sepedi) as a medium of instrnc

3.1 Research Context

The research was conducted at a South African tsifyein Johannesburg, (Faculty of
Humanities - Department of Applied CommunicativeillSk The Department of Applied
Communicative Skills provides students with preparafor the communication rigors of higher
education and the workplace. First year students iaducted not only in the general
communication needs of higher education but alsinénworkplace and the social environment
in general. The Applied Communicative Studies Depant helps students to make meaningful
connections with the higher education curriculumd abpeyond. The Department offers
communication skills modules aimed at helping stislé¢o learn the specialized practices of
academic reading, writing and speaking that charaet tertiary level communication. The
module is designed not only to equip students witérpersonal communication skills necessary
in the academic but also in the working and soerlironments. The main emphasis is on
effective communication and the ability of studeilst€ommunicate their meaning in the form of

academic writing, verbal and non verbal communacatand business as well as social
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communication. Students are also sensitized to Wblaeriers and filters to effective
communication. These include how perception of seifl others affects communication.
Generally the skills imparted are those that aral ¥ academic achievement and to survival in
the workplace. The Department promotes studentdefepreparedness for social, academic and
work-related communicative proficiencies. As pafttloe course, students are introduced to
Communication Theory which involves topics like, Mounication and Perception,

Stereotyping, Self-image, Verbal and Non verbal mmmication to name a few.

The students are diverse and the classes are ufiwited and multilingual, drawing students
from all the corners of South Africa and the Afnczontinent. During the research intervention |
was a part-time lecturer teaching CommunicationlsSko first-year students registered for a
National Higher Level Diploma in various engineeridisciplines. Research data was gathered

in the second semester of 2008.

3.2. Setting up the project

a) The research design

For the purposes of comparison, two lectures diergifit topics in Communication Theory were
conducted in Sepedi and in English respectivelyn@anication Theory was chosen because it
is the field in which | lecture and | was likely teave more insight into this subject and its
pedagogical as well as its assessment demandsqudements. In the end Sepedi was chosen
mainly because it is one of the main African largpsthat have been designated as a primary
language for academic purposes by the Universitjobannesburg. Also the participants in my
research were fluent in Sepedi as it was their sretibngue and their language of preference in

the project.

The Sepedi lecture was on the topic of Percepdiott Communication. The second lecture
conducted in English was on the topic of Non-vef@ammunication.

The following section reports on:
» the difficulties in setting up the research pragject

* the research design and key decisions made itoreka the research methods.
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b)_Difficulties in setting up the project

The following were the main difficulties:

The first natural choice of the African language® used in the intervention was
Setswana. This was because it was the mother tooigtiee lecturer in the department
who had volunteered to participate as the teachethé intervention. But only two
students in the lecturer’'s class were Setswanakspealhe two could not constitute a
viable class and we therefore decided to chan§epedi;

It was difficult to find a lecturer who could teacbmfortably in Sepedi;

When a Sepedi lecturer was found, were time canséras he had to fit in this extra
class into his busy schedule. It was thereforeiadifif to stabilize the variables (as
initially intended) by using the same lecturer ahd same students under the same
conditions for the English lecture;

It was difficult to find another lecturer in thegtment to conduct the lecture in English
because timetables clashed;

The English lecture could not be video recorde@ like Sepedi lecture because the

camcorder and its owner and operator were unavailab

c)_The research design and key decisions made

We ultimately decided to use Sepedi in the intetie@nbecause 15 volunteer participant
students from my class spoke Sepedi. A competgredbdecturer was found who was a
former colleague who had lectured in my departmemd who was a specialist in
Communication Studies;

The Sepedi lecture had to be conducted on a weekiéeth the Sepedi lecturer was
available;

| made a decision to conduct the English lectursetiyduring normal working hours and
lessons. This lecture was on a different topic fituiat covered in the Sepedi lecture as
we did not want to duplicate what had already deamt during the English lesson.
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* | arranged the seating during the English lecturahsit the Sepedi speaking research
participants sat in the front rows to facilitatealission and to create a sense of continuity
in line with the Sepedi lecture;

* The English lecture was audio-recorded.

The biggest problem regarding methodological clwieas getting exact comparisons. It was
difficult to get the same lecturer for the two l@ss and to teach exactly the same students under
the same conditions. In spite of the strugglesficdities and the reconceptualisation of

decisions, the research design, | believe yieldsdul and substantial data.

3.3 Research participants

The voluntary participants were from a group of 8#pedi speaking students (some of whom
are multilingual) who were registered for theirstiyear of Mechanical Engineering Diploma

level studies at the South African university. Al them study Communication Skills and

Theory as part of their diploma qualification.

3.4 Research Methods
a) Case study -Teaching intervention

This research project was essentially an educdtioase study in the form of a teaching
intervention. It can be described as an evaluativé qualitative case study. Bassey (1999)
defines educational research asitical enquiry aimed at informing educational grients and
decisions in order to improve educational actidhis evaluative in that it is an enquirynto an
educational programme, system or events to deternireir worthiness, as judged by
researchers, and to convey this to interested anodig’(Bassey, 1999:58) A ‘case study’ was
appropriate for my research because it enabledoniects directly on particular students and
therefore to conduct an in-depth and detailed s{\Wdsllace, 1998).

Bassey (1999) outlines the key features of an achral case study. He describes it as an
empirical enquiry which is conducted:
» within a localized boundary of space and time;

* into interesting aspects of an educational activiiypogramme, institution, or system,;



30

* in order to inform the judgments and decisionsratptioners or policy-makers;
* in such a way that sufficient data are collectadtie researcher to be able to; provide an
audit trail by which other researchers may validatehallenge the findings, or construct

alternative arguments. (Bassey, 1999: 58)

b). Qualitative Research

Knobel and Lankshear (1999:87) refer to data arslgs a process of making sense or
meaning from detailed descriptions taken during fieldeasch. Based on my interpretations of
data collected from observations, interviews andfacts, | conducted an analysis of these data
using extensive literature on language policy; acad language and multilingualism; academic
discourses and academic literacy; teaching anchilgarand classroom communication and
interaction. My method of analysis was informedSilyerton (2000:2) who refers to qualitative
analysis as dependingri making a series of analytical assumptiorigie analysis method was
also informed by Hammersely (1994:2) who says,

“The analysis of the data involves interpretatiohtbe meanings and functions of human
actions mainly in the form of verbal descriptiomslaexplanations...”

Hence to answer the research questions, a quaditagkplorative, descriptive and contextual
design was used. The actual data gathered byrcbses are specific to a particular context
(Gillham, 2000:12), and thus the results may nottéleen as a statistical generalisation.
However, | still hope that the study will provide @nsight into how African languages in

comparison with English can be used as academguéages to initiate learners into academic

discourses in South African universities.

Knobel and Lankshear (1999:84) refer to qualitatigsearch as “field research” where data
collection tools primarily involve observations tfeal life events”. According to Gillham
(2000:10), such methods focus dwhat people tell you, what they do’ that will etalyou to
understand the meaning of what is going c@dnsequently, participants are directly involved in
data construction. In my study qualitative methedsh as observations and interviews were

used.
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c)_Research Focus

My research was concerned with learning behavema how it is affected by LOLT, so
gualitative methods were more suited for my purpos@oped to find out if Sepedi is at least a
good mediation tool towards achieving CALP or ifridan languages do not have academic
discourse at all. Silverman (2000:2) says of qaalie methods. “..if you are concerned with
exploring people’s life histories or everyday bedbavthen qualitative methods may be

favoured.

Four data gathering instruments were used:

» Class observation. This was necessary as | hachrteerse myself in a set of events in
order to gain knowledge of the situation;

» A focus group interview with participant student&landividual interviews with students
and the Sepedi lecturer;

* Artefacts in the form of an evaluated written fatime task and reflective pieces. This
was important for evaluating the extent of learnitngit resulted from the lessons
observed,;

» Participants’ language biographies were compildds Tvas to determine the extent to
which the participating students were comfortahhel @roficient in the languages of
instruction that were used in the project and hbis tould impact on learning. | later

compiled a student’s profile.

The purpose of using all these instruments wassedata from one instrument to inform the
next and for information to be finally triangulated

3.5 Data collection techniques
a) Observations

First ClassObservation: video-recorded

Two class observations were conducted. The tencjpamt students were present in both the
Sepedi and English classes. The first class obsemaas made on an hour-long Sepedi lecture

given by the Sepedi lecturer on Communication aetéption. During this observation, | took
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the role of a non-participant observer taking fielstes which were collated with notes from
another lecturer from the Department who had velergd to help. To facilitate accuracy of data,
| also made some journalistic notes which are “nateitten after observations” (Knobel and
Lankshear, 1999:92). The lesson was also videadedoand transcribed.

Second class observation: audio-recorded

The second observation was the English lectur¢hignlecture | was both participant observer
and lecturer. Data on this observation consistedrnofudio recording of the introduction and
notes taken during the course of the lecture anddadiately afterwards. As already explained,
this was because the Sepedi lecturer and the studene unable, due to their busy schedules, to
meet over another weekend for the English lecturead difficulties arranging for another
lecturer in the department to conduct the Englestiure as there were timetable clashes. This
was not necessarily a bad decision because the impsttant lecture (from which the richest
data was expected) was the one conducted in Sapddihe English lecture was important for
the basic purpose of contrast and comparison.sti aleant progress in the project was less
dependent on other people and this gave me moemiaagional control. The class observations
focused mainly on the Sepedi rather than the Bmdésson. The English lesson provided an
opportunity for contrast and comparison and enalilesl researcher to obtain a clearer

comparison with which to evaluate the success aihat¢ of the Sepedi lesson.

b) Interviews

Interviews with Students and the Sepedi lecturer

This section focuses on the interviews that werelooted with the lecturer and students.
“Interviewing includes a wide variety of forms andhaltiplicity of uses (Denzin and Lincoln,
2000:645). | conducted two different kinds of iniews both being semi-structured. The main
reason was to allow for greater flexibility duritige sessions as | think it preferable not to be tie
to a rigid schedule. Semi-structured interviewsase useful in helping the researchefmbe
responses, develop themes that emerge in the cotitke interview that provide valuable and
relevant information”(Knobel and Lankshear, 1999:98). The purpose efitkerviews was to
elicit information from learners and the Sepedideer as another means of data collection and

to facilitate triangulation.
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Focus group interviews, reflective reports andviigdial interviews

One of the reasons for having group interviews uarners was that | judged that the class
might feel more comfortable in a group and lessnitlated by the lecturer. Questions were
framed around the students’ learning experiencems fthe two lectures and their academic
language preferences. The interview with the teaelas framed around his teaching experience
in the intervention, the challenges involved, theerggths and weaknesses of the academic
language used and his language preference as aimaeddiinstruction. All interviews were
audio-recorded and transcribed. The participantse vesked to write reflective pieces on the
lessons in which they were expected to report an rniost important aspects (positive or

negative) worthy of mentioning. Refer to Appendifo6 copies of the reflective reports.

Focus group: Interview questions given to the stude nts:

1. In relation to the Sepedi and English lectures what did you like or dislike about the lessons and did you
find the lessons accessible? Why?

2. In your view what were the strengths and weaknesses of the lesson?

3. Did Sepedi help or interfere with academic teaching and learning? Why?

4. Did you find English useful as an academic language of teaching and learning? Why?

5. Were you able to freely and fully participate in class discussions in both languages? Why or why not?
6. Would you have preferred the Sepedi lesson in English or the other way round?

7. Did you code-switch and or code-mix? When and why did this happen?

8. What recommendation with respect to teaching and learning in Sepedi in comparison

to learning in English in other classes, do you make?

Students’ Reflective Reports on the English and Sep  edi lecture

Please write a reflective piece (of at least a paragraph) on each of the two lessons (the Sepedi and the
English one) and assessment exercise(s) that went with them. This simply means that you think about the
most important aspects (positive and/or negative) worthy of mention about each lesson and assessment
exercise(s) and put your thoughts in writing.

Language biography: Give a brief account of your linguistic history (language biography).
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Individual interview

Questions asked of the Sepedi Lecturer

1. Did you feel you were able to teach well in Sepedi?

2. Do you think Sepedi can be used successfully to teach Communication given that it was probably your
first experience to instruct in the language?

3. What prior experience do you have in teaching in an African language and would you actually prefer
teaching in an African language?

4. In your view is it possible to come up with some form of ‘new language’ which is a hybrid

(mixture and combination) of English and Sepedi and possibly other South African languages

— and use that ‘new language’ for academic purposes?

5. Do you have any recommendation with respect to teaching and learning in English in comparison to
Sepedi?

6. What challenges were there and which were the most important?

Lecturer’s reflective report on the lesson taught

Please write a reflective piece on each of the two lessons (the Sepedi and the English one) and
assessment exercise(s) that went with them. This simply means that you will think about the most
important aspects (positive and/or negative) worthy of mention about each lesson and assessment

exercise and put your thoughts in writing.

In the focus group interview, a rough agenda réfigcthe interview schedule was put on the
board and the ten participant students were ask#arik and talk through it among themselves
before addressing the specific interview questions.

3.6 Difficulties in the research design

* Firstly I am not Sepedi speaking myself and hadetg on proficient Sepedi users for
making translations into English. Sepedi was maatigsen because it was the mother
tongue and preferred language for all the resgaacdticipants;

» The other difficulty had to do with the ‘exactnes$’the two interventions. There were a
few variables. Firstly the interventions were coctéd in different contexts. The Sepedi
lecture was conducted by a lecturer proficientépe&li and | had to conduct the English

lecture. | would have preferred the option of hgvihe Sepedi lecturer also conducting
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the English lecture, but this proved impossibleawse of logistic problems as explained
earlier (refer to page 30). Secondly, the Sepeside was conducted outside normal
teaching when the Sepedi lecturer was availablenapdEnglish lecture was conducted
during normal teaching time;

Finally the Sepedi class observed was small congisff only ten participating students.

About six or seven students simply did not attdredleécture as they had promised.

3.7 Ethical considerations

Permission to conduct research was sought fromreleeant University authorities before this

research was undertaken.

Through a process of informed consent it was erpthito all the potential students that
participation in this research was voluntary arat #hould they choose not to participate,
they would not be affected in any way. They woulidl §e able to withdraw from
participation at any time should they wish to dpwithout being disadvantaged,;

The research proposal, together with letters emjpigithe nature of the research project,
a list of the interview questions and consent formsegard to both participation in an
interview and the video and audio-taping of theuezs and interview respectively, were
prepared and send to the Faculty of HumanitiescEt@ommittee for approval,
Confidentiality of all participants was ensuredthg use of pseudonyms in the research
report.

3.8 Methods and Techniques for Data Analysis

Interaction and Thematic Content Analysis

Data analysis was done through thematic contenysiaa

Content was decided by the themes that surfaced thhe data. The themes that emerged
from what people said were key opinions, ideasfrooprsial elements and topics. The
orientation that interviewees emphasized also fdrthe basis of the thematic analysis;
Field notes as well as transcripts from intervievese reviewed by looking for patterns

and identifying themes related to teaching andhiear
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Selected Sepedi data was first transcribed and shémanslation into English was provided.
English data was also selected and transcribedter8énts that particularly relate to academic
language of instruction, teaching and learning weeatified, and | looked for patterns in these
statements and discourses. Therefore in regartheanterview data and written work from
participants | did a thematic content analysis.nfrrthe classroom observation | analyzed
interaction patterns. Observation data was pardgtuoed and encoded into categories. The
categories were reduced to thematic constructsa Datn the interviews were captured and
encoded into a transcript that was later reducdbemes, categories and sub-categories. | hoped
to find out whether Sepedi could be used succdgsulusefully as an academic medium of

instruction for Communication.
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Introduction

What follows in this chapter is a description amdlgsis of data comprising class observations,
focus group interviews, individual interviews, aneflective reports. The data will be first
described. Secondly, themes emerging from the daltabe highlighted and exemplified.
Finally, there will be a section focused on refiect discussion and commentary on the data in

relation to the literature review.

4.1 OBSERVATIONS

a)The Sepedi lecture: class observation

The following is a transcript of selected sectiafighe Sepedi (Communication Studies) class
observation. The transcript will be followed by destion and commentary.

Sepedi Lesson transcript

Topic of the Sepedi lecture: Perception and Compaiitn

Key:

T - Teacher

S -Any Student

S1/S2/ S3 /S4/S5Differentiates between different students when thasak.
Bold italics — Descriptions, comments and class activity

N.B | have translated all of the Sepedi into Englist ah translations are iitalics. Also, when English is used in
code-switching, the text is written ialics.

T: | Dumelang 1
Good morning 2
S: | Dumelang (choral response) 3
Good morning 4
T. | Lekae? 5
How are you? 6
S: | Re gona 7
We are fine. 8
T: | Ko irua Bapedi ka moka mo? 9
Are we all Sepedi speakers 10
S: | Eng 11
Yes 12
T: | Mairia a lean ke ba mang. 13
Give me your names please 14
S. | Mairia ka a tee ka o tee 15




(Students introduce themselves one after another.) 16
Matseno. Mo ke sepetsigo go na bjalo ka morutidiayka ke ruta 17
Sepedi. Euipa lehono ke tlo ruta Sepedi.Keuta thutwena ye ya lekia | 18
ya sejahlapicommunicatiorka mokgena wa go e fetolela go Sepedb
gomme, 20
Ke rata go re le lokolageng gore re tle re ipstia thutwana ye y arena. | 21
Hloluiomelang: Mantsu a Sepedi a 22
hlaetele gomme tle rata re thusana gore mantsiu a ara go reng, | 23
for example, Perception and communicati@nSepedi ke go reng? 24
| will start with a self introduction. Though | i@ been a teacher for quite a 24
number of yearaow, | have actually never taught in Sepedi. Howeam 26
going to teach you in Sepedi todsie.will try to teach the subject Communication i 27
Sepedi. We all need to patrticipate in this lessoorder to reap the full 28
benefits and enjoy the learning. Please note thpe8ie 29

vocabulary is a bit limited. So lets help each oihdranslating some of the| 30

words, for example, Perceptioné Communication. What does Perception and

31

Communication mean in Sepedi? In pairs let us lyridiscuss and compare 35

our responses before we discuss them as a class.

33
(Students discuss in pairs enthusiastically in Sdpfor a few minutes 34
before giving some of the following responjes 35
Dipono le di- poledisano 36
Perception and Communicatioalfernative meaning 37
Diphono ebipsha e sego le dipoledisano.felanother alternative 38
meaning) 39
(Students and teacher engage in a lively animatetate on finding 40
working translations coming up with various othedternatives, but 41
finally agree on both the above) 42
A re dumelalaneng gore ke dipokedipano le dipoleledisana re tsweleng 43
pele 44
Sepedi. In the same manner that we came up withds&anslations, | 45
would now like us to think about Sepedi equivalémtshe following terms |44
and concepts which we are going to deal with is lissson\{Vrites on the | 47
board as he speaks in Engli}IStereotypeperception, context, self-fulfilling | 48
prophesy. ne 49
Tcie ratu gore ge re filial mafelelong a thuthatgde ka g arenare i 50
thulile dilotse di latego tse thaspecific outcomes 51
The following are the objectives or specific outesrof today’s lesson and | will bg 52
quite satisfied if by the end of this lesson ydub& able to say you have | 53
mastered them. 54
(Writes on the board in English as he spells outdlty) in English to 55
the students the lesson objectiyes 56

39



You should be able to:
a) Discuss how perception of the self may influemamunication with
others
b) llustrate the powerful effect of perception@mmunication.

¢) ldentify common stereotypes in a communicatioriext
G eke he — gare ke ngwala mo,len le swanetse gdre hagana gore naa K
Sepeddditaba tse re ka di hlalosa bjavghat do we mean when we talk of the
powerful effecof perception?
Ka moo o iponogo ka gona le ka moo o itebelelaggdaa go omana bjana

57
58
59
60
61
262
63
64
65

poledisano ya gago le batho ba bangwe? 66
How does self perception influence or affect ogemmunication or 67
interaction with others 68
S: | Can powerful effect b8ebetjan Sepedi? 69
(N.BSebetja is actually a weapon in Sepedi 70
(Students and teacher laugh 71
T: | Sebetja ga ke dumelane le rona — a re nyakag leutsikaone. 72
Weapon- No | disagree. Let us find a better word 73
s1: | | think ‘Effect’ is ‘Kamo’ in Sepedi. 74
g5 | What of Khuetsano™Could we use that? 75
s3 In my view we can also ud@itlamorago’which also means results or 76
impact in English. 77
(A brief debate involving the teacher on the ternefbre the lessor] 78
continueg
T: | Bontsa kamano ya ka mo iponago ka gona le polealisan 79
Indicate how perception of self influences commativo. 80
But what is Perception? 81
(Silence Let’s get into pairs again and brainstorm whatansg we would | 82
have in Sepedspeaks in English 83
St 84
(Students break into pairs and discuss before givthg following selected
responses) 85
My partner and | finally agreed that perception twbbe ‘Pono’ in 86
Sepedispeaks in English 87
S2: | Wethought ‘Pono’ is not strictly perception. ‘Pono’eans more like 88
vision in Sepedisfpeaks in English) 89
(Another brief debate, but the majority of the claagree ‘Pono’ is a good | 90
Sepedi equivalent of ‘Perceptiop’
S I have a questiarPerception ke ka mo o iponago ka go na empabaka | 91
ke gape le ka moo obonago batho ba bahgvwgona? 92
Does perception have to do with the way you peecgiwrself as well as other93
people and things? Is it true to say that? 94
T: | (redirects question to the rest of cla$Bilo” ga se batho, goba ke bato 95
dilo? Are tlogeleng dilo. 96
Should we include perception of things? Why? 97
(Silence) 98
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T: Ka mokgwa wo o iponago ka gona go amana bjang fed@o bonago batho ba | 99
bangwe. 100
Specifically indicate how perception of self inflaes communication 101

S: | Ga se ka mo o iponago fela empa le ka moo bondgdaligona.i.e gase | 102
taba ya balho feela, empsa le dilo ka kakaretso. 103
(perception ishot only the way you perceive yourself and otheusjncludes how | 104
you ... you perceiviaings as well. 105

S1: | Demelana le moithuti. 106
| agree with that view 107

S2: | Ka mo motho a lebelelago dilo ka gone... 108
| also agreg(Perception refers fpthe way one perceives things in 109
general 110

S3: | Ipotsa gore delo se se bjalo- go go ka mokgwa wogwe wo o ka se 111

lebelelago. 112
(Perception is) the way one perceive things in general, and auith 113
accepting or thinking of any other alternative view 114

S4: | Demelelana ti S2 115
| agree with S2 116

S5 | Demelelana ti S2 and S3 117

| agree with both S2 and S3 118

T: | Now that we have linked perception to stereotygesd identify common | 119
stereotypes in a social situation. Stereotype3ikgopolo tse re nayo le tsona ka | 120
batho.These refer to whatever thoughts or views we hbeetgpeople in general 121
Before we move on,please help me with the Seppdvadent of the term | 122
‘stereotype!(speaking in English 123

S2 | | think stereotype is ‘ponokakaretso’. 124
(There is a general agreement after a brief disciessin Sepedi that 124
‘ponokakaretso’ will do) 126

T: | I will give an example of a stereotyfgapedi ga se ba no hlahlaraaa!! 127
Pedi people are stupid 128
(Laughter) 129
This is a stereotypical view. Can you give any otx@mplesG English) 130

S5: | Basadi gab a kgobe go othlela. 131
Women are bad drivers. That is another example. 132

S1: | Batho gba baso ba bonala ele baloi. 133
Very dark Africans are normally believed to be vés. 134
(More laughter) 135

T: | Mehlala ya tsatsi ka tsati? 136
Do you have any other examples? 137

S2: | Mabunu ba na le kgethologano. 138
Boers are racists 139

T: | Ke stereotype? Nthuseng gs se seema? 140
Is that an example of a stereotype? Can pleasernelp 141

S3: | Ke sona. 142
Yes, itis. 143
Dieeina le tsona e ka ba sliereotypical. 144
Idiomatic expressions can also be classified azetgpical 145
(Explains further- inaudible on recording). 146
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T: | Good and thoughtful commeRethalosa bjang lefoko la boraro- ka 147
gore thomile fielaka go fa mehlala. 148
How do we explain Specific Objectivig8ints to board because we have | 149
not done that yet? We started off by simply gieramples of stereotypes. 150
T:. | Stereotype&a Sepedi ke eng? 151
What is the Sepedi equivalent of “stereotype 152
(Moments of silence) 153
SI | kgopolo-kakaretsthat's stereotype 154
S2 | | think we agreed oponokakaretso 155
T: | Hlalosa 156
(Teacher roundoff with Specific Objective 1 to 3 and indicates by 157
referring to thewritten objectives on the board and drawing arrottat 158
link the 3 objectives and certain words. He alsodarnlines key words as he 159
emphasizes his poinks 160
T: | Dibolelda ytho ye tee, empa ka melewa ya gofapama. 161
The 3 objectives say exactly the same thing, bdifferent ways. 162
T: | Ditlamorago. 163
Now Consequences... 164
D ka tsea mafupa u mabedi — tse di botse go bapse 165
Consequences may be good or bad 167
Ditlamorago di laclwa ke ka moo o iponago ka gankd moo o0 amanago le bathg 168
ba bangwe ka gona. 169
The consequences of stereotyping are influencgetimeption 170
T: | To conclude are stereotypes true? Are stereotypéftl?(translation) 171
S1: | Ken mete ge di sa akaratse, empa maaka go disduret 172
Yes, if they are truee.. theydo not generalize. There is a grain of 173
truth in them. (translation) 174
Butif we generalize and apply the view to everyonbuit looking at individuals 175
asunigue then it becomes problematic. It becomeblpmatic when you 176
generalize (translation 177
S2 | Dimelana 178
| agree with P1 179
S3: | Stereotyping is problematic when generalized, Ihetré¢ may be truth in 180
specificsituations. For example, some student says anasvidr Rampedithe | 181
lecturer) (spoken in English 182
O na le hlogo ethata- Empa Bapedi ban a le hlagthesta ga se yona. 183
For example some student may view Mr Rampedi asard khheade
lecturer. Because Mr Rampedi is Sepedi speakimgstildent concludes th 11184
all Sepedi speaking people are hard headed. Thisoislematic. 185
S4 | 1 will give another similar example. If there amed learners andone of the 186
learners is influenced by the previously given vileat Mr Rampedi is hard | 187
headed ,the student will automatically interpret Rlkmpedi’s actions and | 188
words as those of a hard headed man. But if therattudent is not 189
influenced by such negative ideas of Mr Rampedheelvill have no such | 190
negative views (speaking in English 191
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T: | Diputsiso? Re mafelelong. 192
Good answers. 193
This is also how the self-fulfilling prophecy warks Sepedi how would we| 194
define self-fulfilling prophesyEfglish) 195
(A moment of silence 196
Let us quickly brainstorm the meaning of selflirify prophesy in our 197
pairs. 198
(Students break into pairs and discuss before givthg following selected | 199
responses) 200
S3: | For me and my partner self-fulfilling prophesy iepgdi is -Tsweletso ya | 201
selo seo se nagannego. 202
31 | We came up with Phethago ya pono ya gago 203
s4: | We think its Kgotsofatso tsa pono 204
(self- fulfilling prophesy proves difficult to traslate for both the students | 205
and the lecturey 206
T: | Do you have any questions? We are ending now. 207
S1: | Monna ke hlogo ya lapa 208
The man is the head of the family. Is this truéatge? Is it a stereotype or| 209
a truth? 210
(Laughter) 211
S2: | Dumelana 212
| agree with that 213
(More laughter) 214
T: Okay. | would like you to discuss that in pairsdAmur assessment task is to 215
write a paragraph on, how gender stereotyping canse conflict in the 216
workplace 217

(Gives the students the assessment task in Sepééistudents discuss in | 218
threes mixing Sepedi and English before the teachwdficially ends the| 219
lesson) 220

b) Description of the data
The Sepedi lesson was conducted in an environméetevEnglish is normally used as the
medium of instruction. This was reflected in thad®ng and learning materials (text books to
which students referred to occasionally, teachioig$ and learning notes and some white board
notes) which were in English.

| identified four main themes or patterns emaggirom the classroom observation data as
follows:

1. Interaction and responsiveness

2. Learning and understanding

3. Code- switching

4. Non-verbal (visual) aspects
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5. Discussion of data

Interaction and responsiveness

“Interaction and responsiveness” comprised whatlébturer said which will be referred to as
teacher talk, how the students responded and bgtdaid (student talk) and also questioning

behaviour that characterized the lesson.

The basic structure of the teaching exchange dtaffeas initiation by the teacher and response
from the students as evidenced by the greetingsirgnaduction in the first 16 lines. As the
lesson progressed, the teaching exchange assumguittiern of “initiation-response-feedback”
in which the teacher initiated exchange, the stteleesponded, after which the teacher gave his
opinion or reaction to the response (e.g. lines-14P). Sinclair and Coulthard (1975) refer to
this as the IRF pattern. Though the initial studemésponses were very brief or minimal
(Sinclair and Brazil, 1982) the purpose was semeelstablishing a controlled academic rapport

(e.g. line 1-16) of the transcript.

The lecturer at times transmitted information ag p&the teacher talk. The teacher’s initiation
in communication episodes took the form mostlytateanents. The teacher makes authoritative
and declarative statements and gives his opiniorhi® sake of giving information. Examples
are found in lines 120-121 where the lecturer maketeclarative and authoritative statement

about stereotypes,

T: Stereotypes..Dikgopolo tse re nayo le tsona ka
bathoThese refer to whatever thoughts or views we hbweetgpeople in general

Another example is found in lines 127-130 in whitte lecturer gives an example of a
stereotypical view.

T: 1 will give an example of a stereotyfie English). Bapedi ga se ba no hlahlaraaa!!
Pedi people are stupid

(Laughter)
This is a stereotypical view. Can you give any oth@mples?if English)

Or in line 194 This is how the self-fulfilling prophesy workis English)
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In other instances the teacher’s initiation wasanagive; it took the form of a command with the
function of giving direction to the lesson and deping thoughts. Examples are in line 80. He
commands in English,ridicate how perception of self influences commatise” and again in line 101,
“Specifically how perception of self influences cemication” He also uses imperatives in the various
instances where he instructs students to discumsstbing in pairs. See lines 32, 82 and 215. At
the end of the lesson the lecturer also gives tive He gets the students to do things, ordering,

instructing and controlling them thus organising teaching process and scaffolding.

The teacher also made moves to steer the discussi@rds key learning points, using hedges
and deliberately vague language. Examples of thempmenon are when he directs the lesson
from one point of focus to another in line 118pW that we have linked perception to stereotypesis

briefly identify common stereotypes in a socialaion”. In line 167 he is not specific when he says,
“Consequencefof stereotypingkan be good or bdd He also tried at times not to impose his ideas

directly as when he redirected a student’s questistead of imposing his own view in line 95.

The teacher clearly valued all that was said byestts. He highly valued any sign that pupils
were interested or actively involved. There wergutar positive evaluations of what students
contributed (e.g. frequent insertions Giobd and thoughtful commérin line 147 and Good answers”

in line 193)

The lecturer demonstrated questioning behavioues@ans were used in facilitation to engage
learners and promote verbal responses. This tedtinteraction as well as established the topic
and the student to speak next. Some of the qussivene “closed” or convergent, for example,
“But what is PerceptioR”(e.g. line 81) oris that an example of a stereotypde.g. line 141).Other
guestiors were “open” or divergent, for examplegah you give other examples of stereotypindE.g.

line 130. Or “Should we include perception of things as well? Whn line 97,

Students’ participation levels were high and thees generally a free-flow of ideas. Although
students’ responses were initially brief and mirdingee the first 15 lines), as the lesson

progressed their responses became more elaborgieragory and sophisticated. One good
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example of this phenomenon is in lines 173-177 mctv a student responds to the question

whether stereotypes are truthful:

S1: Ken mete ge di sa akaratse, empa maaka go disduves, if they arStereotypes true we.. theydo not
generalize. There is a grain of truth in them. & Buve generalize and apply the view to everyonéouit looking at
individuals as unique then it becomes problematic. It becomeslenoitic when you generalize.

Another example is found in lines 186-191 wheréudent exemplifies negative stereotyping.

S4 | will give another similar example. If there amo learners andone of the learners is influenced by the previpusl
given view that Mr Rampedi is hard headed ,the estuavill automatically interpret Mr Rampedi’s aati® and
words as those of a hard-headed man. But if therogiudent is not influenced by such negative idefadir
Rampedi he\she will have no such negative views.

Such elaborate students’ responses generally tbekfdrm of personal interpretations and
suggestions. The lecturer encouraged, throughuastioning techniques, students to give such

detailed responses.

Peer to peer talk was evident especially in inganghere the students were tasked to discuss
something in pairs (e.g. lines 34-35; 84-85 and-24@). Students mediated each other. They
talked and took notes from each other. Students sgent lengthy periods of time working out
Sepedi translations for English terms such as gmron’ and ‘self-fulfilling prophesy’. When
students interacted they took turns to speak (s 1172-191). Students also freely asked

guestions for example in lines 91-94:

S: | have a questiorPerception ke ka mo o iponago ka go na empatma ke gape le ka moo obonago batho ba
bangwe ka gona? Does perception have to do with the way you peecgourself as well as othgreople and things? Is it
true to say that?

2. Learning and understanding

Talk has thefunction as a crucial teaching and learning to@LINC materials, 1992)).The
students worked together to clarify each othersatoutions leading to clarity and
comprehension. There were instances where a st@@&nhtvould come up with a key problem-
solving idea which would be taken further and dladi by the intervention of others. A telling
example runs from lines 102-116. In this sectioa student tackles the key question of whether
“perception” goes beyond perception of just peoplis.problem-solving idea is that the concept
of perception includesot only the way you perceive yourself and othaus how you perceive things as well.”

This idea is taken up by S1 who reiterates in agese that;perception refers to the way one perceives
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things in general.” S3 attempts to further modify the idea when he ,s&@&ception is the way one
perceives things in general, and without acceptimgthinking of any other alternative viewThis to me is
evidence of students building meaning collaborétivéhere was also evidence of students
using their talk to reflect and interpret. Thisilisistrated in lines 201-206 in which students
brainstorm the meaning of ‘self-fulfilling prophésgtudents volunteer a variety of definitions
and interpretations. Active engagement with prolslemas conspicuous, especially when they
worked in pairs and when they debated issues indheus section highlighted in the transcript.
Students also corrected each other, reminding eattler of meanings that they had
collaboratively built, e.g. in line 155 when S2 iads S1 that the consensus of the class is that

the Sepedi equivalent of stereotypepsnbkakarets.”

Also important to comment on is thaughter after one of the students suggests thel wor
“sebetja”as a Sepedi alternative translation of the Engilsfase “powerful effect”(lines 69-71).
The teacher and other students laugh because ihey'sebetja” an awkward alternative.
“Sebetjd actually means a weapon in Sepedi so it is nstiitable and meaningful alternative.
Criticism and correction comes in the form of latgghand the class eventually manages to come
up with a more concise and clear definition. Impottto note is that the class has fun engaging
in translation and such engagement allows themattster meaning from one code to the other
and explore central concepts. This may result endbep learning referred to by Biggs, 2003.
According to Biggs,

“When using the deep approach in handling a task, students have positive feelings: interest, a sense of
importance, challenge, even exhilaration. Learning is a pleasure.”(Biggs, 2003:16)

The lecturer demonstrated questioning behaviouhass already been highlighted. Questions
were used in facilitation to engage learners amumpte verbal responses. This facilitated
interaction, established the topic and turn takiftge lecturer used questions to seek clarification
from students, thus helping students to make sehsdat he had said e.gls“that an example
of stereotyping?”’(Line 141) The lecturer also provided models ardngples to students as
when he gave an example of stereotyping in linés130.Students were then able to give their

own personal examples (lines 131-139).
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3. Code- switching: Sepedi and English mix

Also noticeable during the lesson was much codéchimg between Sepedi and English. The
Sepedi and English mix manifested itself both inttem and oral forms. The lecturer and
students mixed the languages when they debateti¢heaing of perception and communication.
English was mainly used for technical or special&itbject specific) terms for which Sepedi
replacement terms are difficult to find. The leetuand the class struggled to find Sepedi
equivalents of technical and subject specialismgesuch as stereotyp& “perception” and

“communication(lines 36-42;84-90), effect(lines 69-74)"self-fulfilling prophecy” (lines 201-

206), for example. This was evident in the debate meerticabove. The lecturer also mixed the
two languages when he explained the specific abgxbf the lesson which he wrote in English

on the board (see lines 55-61).

4. Non-verbal (visual) aspects

The teacher made use of role-play and simulatiam. éxample he acted out a ‘horse with
blinkers’ to demonstrate the narrow- mindedness stdreotypical perceptions. He also
impersonated communication contexts in which stgmog on the grounds of race or gender
interfered with communication, for example; howdidaeople are associated with dishonesty

and crime and how women are perceived as bad driver

Non-verbal reinforcement and positive feedbackmfretudents indicating understanding and
shaking of heads was evident. The students werergin very attentive when explanations

were given. The lecturer used hand gestures tonaecel complement his verbal messages. He
also made good use of space, moving towards studédmn emphasizing a point and towards

the chalk board when he wanted to write something.

There were many incidences of laughter (lines 28; 1.35; 211; 214) by the class, individuals
and the lecturer. There was intentional humoue [Eaturer, for example, made fun of how the
Sepedi themselves stereotype and are stereotypederfss had fun laughing at each others’
awkward or humorous responses as they tried to Sieyedi equivalents for English technical
terms as has already been demonstrated in alhsft@nices of laughter in the transcript.
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But there were also moments of silence especialyerwthe lecturer asked questions that

students found complex or difficult. Such questionsmally had to do with Sepedi translation

of English technical terms. Students remained qdiging the period in which they were

formulating responses (see lines 82; 98; 153 ail. 18

5. Discussion of the data

This section discusses and reflects on the dama fhe Sepedi lesson, and relates the comments

on the data to the relevant literature. The follogvcommentary will list the perceived strengths

and weaknesses of the Sepedi lecture from my vaaat.p

Strengths of the Sepedi lesson

In relation to interaction and responsiveness dlewing comments are made:

The initiation-response-feedback (IRF) pattern &dssroom interaction allowed for
feedback which in turn facilitated early correctiamd allowed particular difficulties to be
isolated, for example, when the teacher disagreéd seme students’ translations. The
feedback allowed the teacher to shape the matbaalg taught. Such feedback is
important in teaching according to Sinclair and Z8r§1982:44) who maintain that
“feedback is an important component of theories of learning.”;

In their interaction the lecturer and studentsggited together and went together through
the difficulties of finding Sepedi alternatives f@chnical terms. Clearly the teacher and
students became partners in learning. Greater ritytuas created between the learners
among themselves and the teacher as they workkdbomtively (Cummins, 1992);

The lecturer consciously created opportunitiesstadents to exchange ideas through his
guestioning and pair work. Students in the debat® reshaping their thoughts while

talking;

Co-operative learning appears to have worked welthe Sepedi lesson. The class
observation data seem to support Street and L&8)M8ho suggest the implementation

of co-operative learning as a viable pedagogicattme. In the lesson, contributions

were generated collaboratively;



50

The classroom interaction in the Sepedi lecture sigjgests that use of the mother-
tongue, to a certain extent, can some of the tichéese more clarity in academic
instruction and explanation and therefore encoul@@ming. Such a suggestion is in tune
with Biggs (2003) notion of explicitness as a wayleep learning. In the end the
teaching environment explicitly brought out thausture of the subject and the teaching
elicited active response from the students, forrgx®a, from the questions he asked and

the problems presented.

In relation to the theme of learning and understamthe following comments are made:

The teacher managed to engage students in ‘expitgraalk that sought to establish
working definitions in Sepedi of specialist ternsthe ‘debates’ the teacher encouraged
and allowed initiation of discourse by studentsudent responses gradually became
longer and more elaborate. This phenomenon is Iglostated to Speech Act Theory
(Sinclair and Coulthard, 1975) which claims thatgimoup exploratory talk the students
are actually involved in many speech acts. Whenugmilanguage you are actuallying
something. In talking therefore, the students anegland becoming knowledgeable in
the subject matter. Student talk was exploratoryhay seemed to be learning through
talk. When the students were struggling with tratishs and offering tentative Sepedi
alternatives for English terms, they were engage@xploratory talk.” It would appear
that exploratory talk was a vehicle for learningriiaps as they struggled with terms and
tried to come to grips with concepts, they wereremy;

Learning in one’s mother tongue can be viewed amntéxt embedded” which is
supported by the data. Use of the mother-tonguenmtet discussions were not
‘artificial’ and that the constraints imposed byfoefs to use appropriate register in
English disappeared. Students in the Sepedi letlirfree to converse and use language
with the aim of achieving understanding. In relatitn pedagogy, Cummins (1992)
argues that initially learning should be contextieal and therefore emanate from
familiar ground. He introduces the notion of “cottembedded” and “cognitively
demanding” performance tasks in promoting learmmigigher education. This means as
facilitators in higher education we must, as pdrtoar pedagogy, start from prior-

knowledge which will give our students access sxigiinary discourse. Drawing from
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Vygotsky (1962), Cummins also emphasizes the inapog of mediating through an
understanding of the Zone of Proximal Developméntthis zone we can scaffold
students from “where they are” cognitively to “wbexe want them to be”. Learning is
achieved through the support that we give (throfegidback for instance) and also the
support that students receive from their peensaftwork in pairs or groups. Scaffolding
helps learners to move from one zone of developrtettie next. The learning process
should also be teacher-structured as this allowsdaffolding (Rogoff, 2003). The data
establishes that this is possible when lectureslaligered in Sepedi - a home language
which is context-embedded,;

Cummins (1988) also demonstrates the view thatitegrdevelopment takes place in
bilingual education under certain conditions. Acing to him, the mother tongue
should not be underestimated in cognitive developniEhe classroom observation data
seem to point to the fact that home languageshencase of this study Sepedi, can be
effectively used particularly as a mediating tool.

In relation to the theme of code-switching thedaling comment is made:
The code-switching during the course of the lessename a resource which aided

understanding and learning.

Although little research has been conducted atatgrtlevel, the research seems to
indicate that talking through problems in the holaeguage is an aid to learning.
Masasanya (1996:28) refers to Barnes’ (1975) nstafi‘exploratory talk” arguing that
“exploratory talk” and the process of thinking issuthrough can take place in the home
languages of students although the final assessowanit be in English. Students in
groups think aloud together in their mother tongaled “embedded languages” (Myers-
Scotton 1993a:46), with technical borrowing fromgksh. A key finding was that the
final assessment, written or oral, may be in Emgltaut the learning has taken place in
the home languages. The implication is that homguages can be used in mediation
although students can be examined and tested ilisBnlylasanyana (1996) emphasizes

this idea.



52

‘Languages here fulfill their dynamic roles — where one language becomes insufficient in

stimulating cognition, the other assumes the responsibility.” (Masasanya, 1996:36)

Peires (1994:21) also agrees that using langudyge Way is a learning benefit.” He
claims that a combination of languages (English @red students own languages) can

enhance cognition and enrich the learning expegienc

Weaknesses of the Sepedi lesson

In relation to mixing languages the following comtseare made:

Although, it is suggested above that the discussiefating to definitions was useful, it
may equally be argued by some that Sepedi is mmbppate for developing Academic
Literacy. This is mainly because there was mucleewitching and mixing. The lecturer
acknowledged at the start of the lesson that mucthe technical terms and jargon
cannot be translated easily into Sepedi. For exarfgtereotyping”, “perception”, “self-

fulfilling prophecy” and so on. This means that thgecialist terms of the subject in
which the knowledge of the subject is embedded,l@stif purely Sepedi is used in
instruction. This problem in my view means it isffidult to use Sepedi only to

acculturate students in disciplinary or subjectcdisses. The disciplinary jargon is
lacking and this prevents students from using teeminology that is typical of

Communication Theory and the subject community;

It is difficult to talk about what counts as kn@abe in Communication Studies (Theory)
using Sepedi. Specialist language that capturegsbence of concepts is simply non-

existent. This may be regarded as an importantdiron;

Also related to the above point is the fact thaanieg may be lost in translation.

In a study on translation as literacy mediationmaltilingual/multicultural learning contexts

conducted at the University of Western Cape, Ba2083:70) makes interesting findings. He

concludes that,
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One problem ...is that neither learners nor their teachers have the bilingual teachers training to
effectively translate between L1 and L2 and vice-versa” and that “translation does not always work
to the benefit of the leamner.

His claim is that translating between L1 and L2,
...is more complex than switching of labels of the same ‘concept’. It entails translation of socio-
cultural and cognitive skills as well’ (Banda, 2003:82).

Giving weight to the claims above Mohan (2003:4)uldoargue, ff a concept fits into one
taxonomy in L1 and into another in L2 it is not the same concept any more.”

4.1.3 The English lecture: class observation
In this section | describe the lesson which | cantéd in English. It was a different lesson which

| had to teach myself but with the same studemrti®ito the method section pages 31-32 for an
explanation of this situation). The lecture’s foouss on non-verbal communication. The lesson

was audio recorded.

The following is a transcript of the introductomcsions of the English (Communication Studies)

class observation. The transcript will be followsda description and commentary.

English Lesson transcript

Topic of the English lecture: Non Verbal Communigat

Key:

T - Teacher
S - Any Student
Bold italics — Descriptions and class activities

T. | Let us settle down for our lesson please.

(Students become silent and attentjive

T: | Good morning
T: | Today we are going to look at Non-Verbal Commuiooa
(Writes the topic on the board)

Blon wn|-

T. | Itis my hope that by the end of this learning wmét should be able to defin

and explain Non-Verbal Communication as well asutgtions. Also we would7
have had a had a successful lesson if at the encgmable to discuss the 8
the importance of appropriate non-verbal commutiica 9
skills, explain how non-verbal communication inflaes our behavior and 10
evaluate individual non-verbal communication. Wiiatyou understand by 11
non-verbal communication? 12
(Silent / hesitant moments. A few students mumble 13

inaudible answers) 14




| can not get what you are saying. Malele what do y 15
think? 16
It's...It's when you send messages without usinglg+or 17
without speaking. 18
Yes good. Do we have an alternative answer? Yesus 19
your view Sibongile. 20
(Teacher directs question to Sibongile (studenthalugh she has 21
not volunteered to provide an answer) 22
The communication does not use words. Words atharei 23
spoken or written - Anything else other than woridsused. 24
Exactly. That is a well put response. In other dgothese 25
are messages people convey through their bodieshto 26
vocal variations (tone), use of space, time anecisj 27
Obviously non-verbal communication is differentifirgerbal 28
communication. How is it different from verbal coumication? 29
(Silence. Teacher directs question to another stnt) 30
Yes Thabiso. What is your view? 31
(Thabiso seems not ready to give an answer. Another 32
student comes to the rescue and gives a response) 33
Communication has words. Mverbal doesn'’t. 34
35

That's right. According to our textbook more tHa0%6 of
messages are actually non-verbal. That means wé use 36
more than verbal communication. What examples of 37
non-verbal communication from everyday situatioas gou give me. 38
Hailing a taxi. 39
Yes. That's part of gesturing, which consistsafyb 40
movement to convey a message. That branch of Nbwal\@Gmmunication is | 41
called Kinesics. We will cover that in detail laté&ny other examples? 42
Smiling. 43
What is the message behind a smile? 44
54
A smile indicates happiness. It is a positive mgssa 46
Yes. Good. Smiling also falls under of kinesichak to 47
do with movements which the face makes- facialesggns. Do you have 48
further examples? Give us more examp({®&oments of silence. Most of the 49
students refer to their textbooks and manualseaftvhich they discuss in L1 50
(Sepedi) before answers are volunteered. 51
When we shake hands or kiss we are showing frigmdsia love. 52
Good. That branch of Non Verbal Communication ifedshaptics. This has to 52
do with how you touch, who you touch and wheretgaah. 54
(Laughter) 55
look at haptics in detail later. Can yowegius more examples 56
communication which doesn’t use words please? 57
If you are always late for lessons and cannot kesap it 58
sends negative messages about you. 59

54
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S: | What name do we give to the study of how timedd to communicate? 60

S: | Proxemics 61

T Good. We will deal with that in detail later inethesson 62

T: | So how would you define non-verbal communication? 63

S: | Non Verbal Communétion is the study of message conveyed throughtou( 64

the body, vocal variations, the use of space hawit use of words 65

T: Good. Now let's move on to the functions of norbaker 66

communication. Non verbal communication can cometem 67

a verbal message. That is, you can use non-vetlsd 68

enhance the meaning in verbal cues or words. Famgpte 69

if you apologize, you will use apologetic words 4! 70

sorry’ but you can complement this message witttiagf 71

facial expression, tone or posture. That way Norb&eCommunication 72

complements or enhances verbal messages. Are win¢og 73

Most students nod to show understanding. Teachalerplays making an 74

apology assuming a matching apologetic tone, fdciexpression and 75

posture) 76

(Laughter) 77

Now in pairs let us discuss and give morangdes of the complementa 78

function of non-verbal communication.

79

(Students break into pair work and start discussimgxing 80

English and their African languagess they discuss after which answers g 81

more forthcoming) 82

(The lesson continues in the same trend and 83

communicative pattern of IRF. At the end studentseaiven 84

| formative assessment task in which they are regdito 85
write a paragraph on how haptics functions in theiespective cultures.

4.1.4 Description of the data
This section describes the English lecture. In thiture |, the researcher was a participant
observer as | had to conduct the lesson as wela @athis observation consists of:
* an audio recording of the lesson;
» observation notes made during the course of antkeithmately after the lesson;
» reflective pieces on the lesson from students. ddta from the reflective pieces will be

discussed together with the interview data in et section.

The description of this lecture will be brieferdatess detailed than the Sepedi lecture
observation data as use of English as a mediumstfuiction has been common practice for

these students and the lecturer.
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The aim is not to compare the two lessons and lestatvhich provided a richer learning
experience. The comparison was not exact (as nmaation the method section pages 31-32).
The intention was to highlight some of the diffezes which could be construed as significant in
relation to the learning process. The aim was morexplore the pedagogical implications of
each in order to find out the extent of pedagogitsafulness from each type of lesson. A key
finding was that home languages can be used inldeafory talk’ and mediation although

students can be examined and tested in English.

Also, as has already been mentioned in the methagter there is a need to point out a few
limitations as the two lessons were not exactlystime. The two lecturers had different styles of
teaching and whereas the Sepedi lecture was cadluaitside normal teaching time, the
English lecture was part of a normal teaching sesshlso, the topics of the lessons were

different.

| again identified the same four main themespatterns emerging from the classroom
observation data as follows:

1 Interaction and responsiveness

2 Learning and understanding

3 Code- switching

4 Non-verbal (visual) aspects

Interaction and responsiveness

“Interaction and responsiveness” includes whatlécturer said (teacher talk), how the students
responded and what they said (student talk) amalthts questioning behavior that characterized

the lesson.

In the above extract the teacher is in controlhef $ituation. He speaks more than any of the
students. He controls the discourse by askingiassef questions ( for example in lines 11-12;
15-16; 19; 29; 38; 42; 56-7; 63) which encouragedents to think and to which they are
expected to respond. He then reacts to their resgsorior example his positive evaluations in
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line 25 "Exactly’ and “Yes. Good”line 46. This sort of pattern (where the teadhérates the
exchange, the studentsspondand the teachdeeds backis or her opinion his opinion of or
reaction to the response) was identified by Sincdad Coulthard (1975) as often found in
classrooms, particularly in whole class teaching.

A feature of teacher talk as exemplified in thedieack consisted of praises and encouragement.
Students’ responses were validated by positivebleekl Also teacher talk took the form of
lecturing. The teacher also used the ideas of stagdescognizing contributions and rephrasing

some of the students’ contributions as illustratetthe lines 23-29;

S: | The communication does not use words. Words atkarei 23
spoken or written - Anything else other than woridsused. 24
T: Exactly. That is a well put response. In otherdgothese 25
are messages people convey through their bodiashto 26
vocal variations (tone), use of space, time anects;j 27
Obviously non-verbal communication is differentifirgerbal 28
communication. How is it different from verbal coumitation? 29

and throughout the teacher’s utterances in the¢rgt (see also lines 43-57).

The teacher signposted the lesson and gave guidarcethe content of the lecture. Teacher talk
also took the form of giving information relatedth® specific objectives of the lesson as well as
an explanation of the lesson’s aims (see lines )4-Rart of the teacher talk consisted of
guestions, as has already been referred to aliuestions were used in facilitation by the

lecturer to engage learners and promote verbabrsgs e.g:What do you understand by Non-Verbal
Communication?” (Line 11-12) or “Malele what do ythink? (Line 14-15)

A feature of the English lecture is that studepiskttime to give their responses. They were
initially hesitant in providing answers (e.g. lin&8-14; 21-22; 30 and 50-51). In the English
lecture, the lecturer initially had difficulty eltlng responses, ideas, reactions and contributions
from students. Most of the times the lecturer ‘ee@ipressure’ on different students as voluntary
answers and responses were at first rare (see ¢e@mmp the lines above). Students were
generally silent and attentive. One got the impoesthat students held back at first and did not
contribute to their full potential. There were marteeof awkward silence in the English lecture.
The students took time to construct their respanhere were hesitations before ‘venturing’
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into giving an answer.The extract below shows nexamples of the how the teacher ‘pushed’
students into responses asking for students’ opgand views. A good example is in lines 19-
22;

T: |l can not get what you are saying. Malele what do y 15
think? 16

S: | It's...It's when you send messages without usingis+or 17
without speaking. 18

T Yes good. Do we have an alternative answer? Yesus 19
your view Sibongile. 20
(Teacher directs question to Sibongile (studenthalugh she has 21

not volunteered to provide an answer) 22

This facilitated interaction, established the topnd turn taking. Some of the questions were
divergent, inviting a range of possible and pert@mswers. The questions were designed to
enable students to explore their personal viewselation to topics under discussion. The
guestions were purposeful, enabling learning atehgdting to impell students to think and to
make meaningful contribution since there was adang for them not to volunteer answers. In
contrast students tended to be more spontaneoumitiated responses themselves during the

Sepedi lecture.

Though the students’ responses were not generpintaneous, the quality of answers was
good. There was evidence of reasoned thought aleVaree in students’ responses as
exemplified in lines 17-18; 23-24 and 34. For exlmpn lines 23-24 a student gives the
following response in defining non-verbal commutima,

The communication does not use words. Words atharespoken nor written - Anything else other thaords is
used.

2. Learning and understanding

Questions were aimed to engage students and peesm to think thus facilitating learning.
The questions were intended to be enabling, as&indents to provide prior knowledge and

scaffolding before concepts were explained e.what do you understand by non-verbal
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communication?” (Lines 11-12).The lecturer made an effort to gateerstudents contributions
(since students seemed not free to contribute apentsly) requesting for answers even from

students who had not volunteered and were notdonting with responses.

Learning was facilitated by use of examples. Questidirected students towards giving
examples of particular phenomena. Technical teronsh sas ‘Kinesics’ were defined via

exemplifications that students gave, as shownarettample below:

T: | What examples of 37
non-verbal communication from everyday situatioas gou give me.

38

S: | Hailing a taxi. 39

T: | Yes. That's part of gesturingvhich consists of body 40

movement to convey a message .That branch of Nbwal\Gmmunication is | 41

called Kinesics. We will cover that in detail latémy other examples? 42

We have similar examples with the definition okgtics (lines 52-54) and proxemic8 in lines

running from 58-61.

The lesson was structured to move from one stageetaext with the lecturer signaling the next

stage into which the lecture was going (see lire6H):

Now let's move on to the functions of non-verlmmhmunication.

At the end there was pair work when students wekedito discuss and give examples of the
complementary function of non-verbal communicatiStudents worked in pairs discussing and
helping each other before giving their answersL{iy with more confidence (see lines 79-85).
Students also used L1 in their peer to peer (isgussion in lines 50-51. Discussion between
Sepedi speaking students was possible becausewbsy asked to sit next to each other
occupying the front rows. This sitting arrangemesats the best compromise in the situation
because the research participants were, duringnitrisial everyday lecture, part of a larger

linguistically diverse class.

3. Code- switching: English and Sepedi mix
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The lecturer used English only as he is not prefitin Sepedi but the students code-switched
between Sepedi and English in their peer to pdiemtaen they were tasked to work in pairs (see
lines 50-51 and 79-85).

4. Non-verbal (visual) aspects

In the English lecture, the lecturer demonstrabedconcept of ‘kinesics’ through role-play when
he made an apology assuming a matching apologets; facial expression and posture (line 74-
75).

Also there was laughter (lines 55 and 76). The henmgywas by the class, individuals and the
lecturer. There was intentional humour in the e that the lecturer gave as shown in the
extract above. The whole class found the role playsing. An apparent observation was that
the laughter was less than in the Sepedi lessoreTlere also moments of awkward silence
when students took time to respond to the lectsirguestion and cues as exemplified earlier.
This was a significant contrast to the Sepedi lecto which responses did not take much time.

5. Discussion of the data

This section discusses the data on the Englisloieand will list the perceived strengths and

weaknesses of the English lecture from my view poin

Strengths of the English lesson

The lecturer gave students the opportunity to disaertain issues in L1 (Sepedi) when they
did pair work. The code-switching allowed in pasalissions in the English lecture seemed to
have facilitated student engagement and raisedsle¥eonfidence in the students. The learners’
academic discussion in pairs was mostly done i thether tongue (L1). Although the lecture
was in English, the Sepedi speaking learners fatbwp on their work and in discussions in
their mother tongue;

Definitions of concepts and terms were made thraxgimplification and directly in English).

This may have made it easy to grasp the conceptsegsvere self defining in English.
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Weaknesses in the English lesson

| observed that:

There was less class interaction. The English tesss more teacher-centered. The teacher
spoke more and had to encourage student respansiens contributed and participated less;

Silence was a common feature of the lesson. Nateldhg and awkward pauses as the
lecturer waited for responses from learners (egsl13-14; 30);

The lecturer was impelled to not only formulate sfigns for the learners (e.g. lines 19; 31;
44), but also having failed to coax full and meagfih responses, out of the learners, he was
forced to elaborate on the students’ responsesspealll out answers (25-29; 47-48). This may
have perpetuated what Banda (2003:79) calls theeiugency syndrome”;

What the data seems to suggest is that studengs daastraints of appropriate register
(language) when they have to learn in L2 (Engliahyl this may be a handicap to effective

participation.

4.2 INTERVIEWS AND REFLECTIVE PIECES
4.2.1 Focus group interviews and students’ refleate pieces

This section presents the focus group interviewnfineed in chapter 4) data together with data
collected from the students’ reflective pieces. Té@son why data from the two instruments is
combined is that the themes that emerged were siamjjar. | also analyze the pedagogical
implications of the data and describe what happe@sCommunication Theory lecture (course)
when Sepedi compared to English is used to inisatdents into the learning and discourse of

Communication Studies in a first year universityrse.

| identified a number of themes emerging from thtads follows:
1. Interaction- participation and self expression

The fear factor- silence

Understanding is key —Access to learning and unaiedgg.

Code-switching and Bilingual education

Pride and identity in the use of the mother tongue.

Disadvantages of use of Sepedi

N o g s~ w D

Advantages of use of English.
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8. General summary and discussion of data.

Interaction - participation and fredf sgpression

Students thought and felt that use of Sepedi &tbthem to participate freely and fully in the
lesson and that this had facilitated ‘deep learnasgthey were engaged in discussions on the
Sepedi concepts behind technical / specialist terms

Tlou: Yes. Like | said before it was easier for tnespeak... participate in Sepedi than in EnglisHoh’t have
any... fear | can say anything what | want. It was very mgolod.

Malele: The vocabulary you see... When you are spgaki your mother tongue, you feel your thoughtse way
you see things...unlike in Englishwhere yowget stuck You run out of words. | mean ...You want to say..dan
you want to say something the way you see it. Buehn the words...They are not there. And in theyendsay
something different. You end up saying what yowntichean to say or you say nothing.

Cedric: Say if | have | have an idea now say if.wdnt to add this idea to the discussion and | warput it
across...l can put across better in my mother ton§oet’s better ...(Laughter) If you want to talk you can talk.
So | think it's very much easy.

Clearly the use of Sepedi as a medium of instrad@eilitated high levels of participation and a

sense of freedom and ease in interacting with sthmethe process of learning — a phenomenon
which students perceived as beneficial to learnifige perceptions expressed above in the
interview validate and give credence to Street lagals (1998) claim that co-operative learning

is a viable pedagogical practice. This aspect wibrkary well in the Sepedi lesson according to
the views expressed in the interview above. Stwlemtre conscious that they worked together
and collaborated easily in Sepedi. Sepedi allowedstudents to talk in pairs. As a class they

mediated each other, sharing ideas without coms$trdihis was a strong point in favour of using

Sepedi as a language of tuition

The utterances above seem to support Rogoff’'s3R0@gotskian view that students learn to

use tools for thinking provided by culture (langeathrough their interaction with more skilled

partners in the zone of proximal development. Thuelents’ expressed views also confirm a
study carried out in KwaZulu Natal by Chick (2001:The study found that the use of Zulu in

learning was advantageous in that quick progressmade whenbtighter and more fluent learners

can explain to others exactly what is required” (Chick, 2000:12). The above quotations therefore

indicate the students’ sentiments that participaisoimportant and that use of Sepedi improved
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didactic interaction. It seems the students foundseful to use their own language to think
through, explain concepts or decode problems a@sagssent questions and tasks. Finally it is
clear from the interview that during the lessordetits found it useful to think through ideas and
discuss them using an African language (Sepedp.disSepedi for discussion therefore seemed

to help students to grasp concepts or emphasizeptsor prove understanding.

Strongly emerging from the reflective pieces sirailar theme that Sepedi encouraged the full
active participation of all the students leadingata@ross fertilization of ideas and ultimately
promoting ‘deep learning’. According to Biggs, 2008 ‘deep learning’ can be promoted as a
result of, ‘teaching toelicit an active response from studehtdlou expresses contentment when he

writes that use of Sepedi allowed him:

... a chance to discuss in pairs where we were abdbare ideas.
Dominic concurs when he writes:
| was able to talk about some of the concepts duttie lesson, which | am not used to doing.

Malele is surprised by the success of the learexyerience when Sepedi was
used and writes:

| must say at first | thought it wasn’t going to nkobut right now | feel the lecture should havengmn. What |
found much interesting was the interaction we h@&ltl.of us were participating and to my amazemenhtoélus
seemed very comfortable.

Through this interaction and ‘talk’ as a resultusing Sepedi, one may see evidence of Paxton’s
(2007) ‘interim literacies” between their primarynca everyday discourse (BICS) and
achievement of proficiency in secondary (academtimjourse (CALP).What is suggested is that
‘Deep’ (or ‘exploratory’) talk achieved through arhe language enables a group of students to

develop their thinking and learning further throwgbollaborative and interactive process.

From the data, | became aware of the fact thastilngents (through interaction in Sepedi) were
entering into a phase of interim literacy. As theyderwent transition from everyday literacy
(talking in their everyday first language) to acadeliteracies (language), their identities began
to shift and became more aligned to the institut@on the discipline (Paxton, 2007:46-48).
Speaking in Sepedi was a sort of ‘interim literaoyith benefits. It was a useful tool of
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mediation. It provided an opportunity for studetdsvork in that zone where students together

with the teacher mediated each other.

2 The fear factor- silence

Better proficiency in the mother tongue may haaised the confidence levels of the students.
When students participated they “were confident aatscared.” Apparently thiear factor
impeded full and active participation during thegksh lecture. According to a student, silence
is a characteristic of English lessons as studendsusually quiet. The following extracts serve as
evidence of this finding:
Student C
“The only difference (between) the two lessons thas in the English lecture, participation and irdetion
between the lecturer and students was minimal,ithate were &bit quiet This is because most of us. We are
not too fluent in English. But in Sepedi weere confident and not scared aff speaking or making
grammatical errors. Sepedi is the language | grgwspeaking. | used Sepedi one hundred percent of my

communication even though mostly not for academipgses. That is why it was easy to express myset
comfortably in the Sepedi than in the English lextu

Student Bconcurs:

“l still stand amazed by how some of my palso are usually quietduring English the English lesson
participated fully. Given that Mr. Yafele (the Eisdl lecturer) is a funny character, he did somelmoanage to
draw the students attention there and there .Howgwa could see in some students’ eyes that they tea
say something .They looked ratlséy or scared because neither of them were comfortableasing English
which is not their mother tongué,myself get butterflieswhenever | have to speak in English, especially
during class because yaue afraid of using incorrect words. Give students a chamckarn in their mother
tongue and you will see miracles in the acadengid fbecause they will now learot only to pass exams but

that they can understand fully
Student T

Student T is afraid that failure to express himpetiperly in English will turn him into a source
of ridicule. He writes:

“...other students will laugh at me or take me othsei
He goes on:
“Sometimes when | learn in English | don't understd
The students’ comments echo Ramphele’s statem885(209):

“It is amazing to observe the ease with which people who can’t speak English, or speak it in a non-
Standard accent, are often dismissed as unintelligent’
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The students’ comments clearly reflect that sefisear’ and alienation from learning culture of
the university. Also, the comments suggest a saiséeeling publicly humiliated in the
classroom when they are ridiculed because of amtoal error. In the above section, students
identify the medium of instruction (English) as ajor stumbling block

Clearly the students felt participation was geregtamore by Sepedi than English. The
implication is that the more participation in Sepedcourages exploratory talk, interaction and
scaffolding. Interaction leads to ‘deep’ talk thghuwhich some requirements of academic
discourse begin to be developed.

3. ‘Understanding is key’ —Access to learning anderstanding

Some of the comments from the interviews suggest tse of Sepedi in teaching resulted in
good understanding of concepts, theory and issug€laarly facilitated learning-he following
comment is telling.

What you do and learn depends on how much you stadet. Understanding is key. | understand bette3épedi. |
can even try to explain it (my understanding) iro¥dnor Zulu because | think | know Zulu a bit. Amdn even try
to explain it in Venda. | can...can explain it. luyonderstand it (something) then you know it. Ustdarding... it is
very important to understand first. (Student T)

There was general consensus that when issues aady tivere explained and talked about in
Sepedi, things were clearer as revealed by theviollg comments:

The most important thing is understanding. Stuslevtio learn in their own language...they have an athge.
They easily explain what is happening. Therefordawee to understand to take things as they arettidént B)
If you don’t understand...You can never go anywheétleout understanding. You know what | mean? @&iuc)

You have to apply your knowledge. For you to apipéyknowledge you need to understar@er{eral agreement
from the rest of class)a...So | think understanding is the most importaimyg. (Student D)

The statements were easy to understand in Seftddgnt E)

The comments above seem to suggest that for mamerds use of Sepedi enriched their

learning experience.

In the students’ reflective pieces there was a eosiss that use of Sepedi allowed students

access to and success in learning and understaridihgs reflectionStudent Cshows insights
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into how use of his home language in academia predriearning and opened the doors to better

understanding. He writes:

I think it was conducive using our home languagemgulecturing because we easily understood andresged
ourselves...If students are allowed to sometimestheie home languages during lectures, it can easilgke
Communication easier.

In agreement with the above sentiments studenti@svr

During the Sepedi lecture it was very easy for mertderstand. | was able to ask questions as attufer was
trying to explain everything. Most of the lessorswasy to understand

Other written comments from other students are lggtedling:

| have enjoyed the Sepedi lesson very much. larati@ lot and what | like is that | did not onlgdrn but learnt to
understand because everything it was in my mothrgue. | liked the way | expressed myself. | cealsily ask

questions freely if | didn’t understand without maydoubt..

Student D writes:

| found the lesson in my home language very unaedsible. | don't struggle to find words that ardtable for
what | want to say and after the lecture it wasyefms me to remember what | have learnt. Sometiasoning in
your home language you get more facts.

The above comments illustrate Cummins’ (1992) amgpuinthat initially learning should be
contextualized and therefore emanate from famgr@mund. Cummins introduces the notion of
context-embedded and cognitively demanding perfacadasks in promoting learning at higher
education. (Refer to the diagram in chapter 2 ayed23). This means as facilitators in higher
education, we must as part of our pedagogy stam fprior- knowledge which will give our
students access to disciplinary discourse. Theofigheir home language meant the lesson
became ‘context embedded’ and cognitively demandmgtudents were using a language they
were familiar with and which they had always us€dus this aspect of Cummins’ ideas was
fulfilled in the pedagogy of the lesson, suggestihg viability of the African language as a
medium of instruction. ‘Success’ was constructedc#jally through granting Sepedi high

status and relying upon the cultural artefact eftbme language.

Use of Sepedi in the classroom also directs theranembers of the class into an “assumed
shared world” (McCarthy, 1991), with which they aiéfamiliar. The learners and the teacher
bonded as they shared a common language whicseif iepresented a shared world.
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The comments made by students in this section stigigat the use of Sepedi as a medium of
instruction accords them the right and opportusitte speak in class thus removing the

perceived gate-keeping role of English.

. Other views

In contrast to the views expressed in the aboveosgdwo students felt that learning in Sepedi
alone would be an impediment to effective learniBgglish instead is characterized as a rich
language better suited to academic discourse. T$teslents were mainly concerned about the
impracticability of using Sepedi as an academiglege. The following elaborate argument is

typical of such a view:

| think this works (using Sepedi as an instructioedium) and | liked it, but it can work in Commuation subjects
only. And even in Communication subject therepsadblem. The problem is in Sepedi we have a shertdgvords.
Like the word ‘stereotype’ would have a translatiorthe form of a paragraph in Sepedi. | disagtieat Sepedi or
other African languages could be used as an acadéaniguage. The reason is we have a shortage oflsvétor
example I'm doing mechanical engineering and itmipossible for me to do electronics and mechamicSapedi.
The first question that | have is, what is (the mieg of) mechanics in Sepedi? Is there only onedwior Sepedi)
that has the same meaning as electro-technology& Wknow is that we are going to use a paragrafthdefine
and translate into Sepedi), instead of one worike-gravity,resultant or force. (Student G)

This student raises an important concern, namak,question of how we can deal with the
technical / specialist terminology in a multilinguand diverse academic and educational
environment especially in relation to science sttigieThe sentiment borders on resistance to the

use of Sepedi in academia seeing it as practicajpssible to teach in Sepedi at university.

However almost all the students also generally eskedged that they could learn and
understand when English was used as a medium ttiatisn. But they could not resist the

temptation of vacillating towards as Sepedi thdgrred choice.

Student C writes the following for example:

“Comparing theNon- Verbal Communicatiorecture offered in English and thlerception and Communication
lecture in Sepedi; the understanding of both corxé&uught in different languages was attained ipeive of the
language used...The objectives of both the Sepedtaglish lecturers were achieved”

Student B writes:

The lesson was just like any other lesson. Howeweparing it to the Sepedi lesson which we hadvarifeeks ago,
we can say that (the English lesson) was “not bad.”
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5. Code-switching and Bilingual education

When asked if they code-switched and why there eeake- switching, that is, mixing English

and Sepedi in the Sepedi lecture one of the irdames had this to say:

Malele: Yes. Because each and every languageeahn...How do | put it...depends on other languagesrdier
for English to be where it is now... it's becauseytlmave taken other words from other languages. likestin
Sepedi we also take words from other languagesw&diad to borrow. It's just a way of communicatiagd
learning.

The implication here is that switching codes wassmurceful way of learning.

The majority of the students (more than half) fetire at ease striking a balance between the use
of English and African languages as media of irc$ton. Indirectly the students were in fact
advocating for some form of bilingualism or muhdualism in higher education. They
expressed contentment and felt there was a resolittia learning context in which both English

and African languages were used for tuition. Tgpaomments read thus:

“l think learning communication in our home languweaghould be considered by the university ... The ehgd is
translating some terms from English to Sepedi| boink combining Sepedi and English would be aveatage.”
(Student D)

“If students are allowed to sometimes use their éddianguages during English lectures, it can easilgke
Communication easier.”
(Student C)

“l think we must introduce a new system where waldoe all South African languages because | thihlatws
important is to understand.”
(Student T)

“ Mixing Sepedi and English its good, | think itibe a very ‘overwhelming’ lesson to be taughtadese we could
understand English and Sepedi very well and quissibly it could work” (Student A)

The views expressed in the extract above give weighthe argument proffered by Kapp
(1998:22) that it is important toyiéw the many languages spoken in the institution as a resource

which can play a major role in the development of an appropriate learning culture.”

6. Pride and identity in the use of the mothegtee.
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Also emerging from the group interview is a postsense of pride and identity in being able to
use one’s mother tongue as an academic languagstaiction. A perception of pride in one’s

own language is echoed in the following:

Malele: Countries like China. They use their mottm@rgues even in parliament they use their mothegte. They
have got translators. They translate into Engligfhy can’'t we do that? We are a big country. Whytoaa speak
(use) our own languages and show our own... (Inaadiblit works.

Tlou: If you can look at that. If you can look ahi@a ... They very much produce. There is much ymrtion
...because...They are so much creative because thept@imited. They use their mother tongue.

It is interesting that in the interview extractsoted above the students allude to the importance
of the increased self-esteem that stems from usiegs mother tongue in academia. Research
has shown the direct benefits to learning in theh@otongue, especially in the areas of attitude

and motivation. Cummins (1993a, summarized by Bake8:89) suggests

“... some recognition by the school system of a pupil’s minority language and culture can facilitate progress
where lack of recognition may be connected with failure.”

The issue of identity as a theme also emerged fhemeflective pieces written after the Sepedi
lesson. There was a sense of students’ resistanee gerceived as domineering, ‘English’
environment (Kapp 1998:22). The dominance of Ehghas perceived as having the potential to
disrupt previously held conceptions of identity. n&o students expressed pride in African
languages, viewing them as equally capable asdbngr even better at transmitting academic
discourse. A typical comment in this category is:

| feel with enough preparation (in Sepedi) we dodib excellent. After all the academic subject ofm@unication

is not the English language itself. We are AfricaBguth Africa is a country which is alive with pibdities .So |
think it's about time we show the world our prideour mother tongues. (Student B)

Student D shows his pride by using the possegsimeouns bur”, “your” and“you” in the

following respective sentences from the studentiting:

“I think learning Communication imur home languageshould be considered by the university”
“Sometimes reasoningour answer inyour language, youget more facts.”

There appears to be an obvious pride and senselohding and identity with one’s home

language embedded in the use of the possessivelpren



70

7. Disadvantages of use of Sepedi

Generally the students felt that they had diffi@dtwith the translation of English subject
specific terms into Sepedi during the English lesddhey also expressed the view that this was

time consuming:

“We had problems here and there trying to explaingish words... We struggled trying to explain Englis
(words).” (Student B)

“The problem in the Sepedi lecture is that it tasik much time trying to find proper words to use doademic
purposes as it was unusual using Sepedi for acadpurposes.” (Student C)

Some may argue, as the students do here, thatblallearning time was wasted unpacking
terms instead of going into the content or mairjexttbmatter of the Sepedi lecture. Talk seemed
to have stimulated the students to correctly exgptesir meanings. | suggest that the class talk
was not a waste of time but a way of sharpeninigkihg’ skills. When students, through group
talk, struggle to find the ‘appropriate’ languageSepedi, individual students are forced to think
more deeply about making meaning clear to one andtius engaging in ‘exploratory talk’. In

my view this results in cognitive development.

One student commented that the learning probleswcaged with using Sepedi as a medium of

instruction were more severe in comparison to thgligh lecture.

“Learning in Sepedi during the Communication lectwas...not as exciting as learning in English. Thegl&h
lesson is far much better than the Sepedi one lsecpou don’t have to crack head wanting to tramskat explain
some of the words because they already explaingbless in English. | preferred the English rathkan the
Sepedi lesson. The English lesson was not timauoung .We got to the point much faster and we waee fluent
in speaking than in the mother tongue itself. ligre profound to learn in English than in Sepg@tudent A)

The statement highlights the intensity of disagreet and debate surrounding the issue of
language choice in academic discourse and in tefntise appropriate medium of instruction.

About 3 of the students felt this way.

8. Advantages of use of English.

There were some other positive statements regatdengontinued use of English as a language
of instruction and learning. These statements sd®mn to amount to some form of resistance to

the sole use of Sepedi.



71

“English is better. It is an international languadeprefer English. Some concepts are expressed inninglish.

From primary we were using English. We grew up Vitiglish as the language of schooling. We can ust |
change now. Also there are the Venda, Zulu and @team — they would not understand if lectures wareducted
in Sepedi. For me English is the way forward aamglage of education. Even in the workplace Engéshised.

English is the best.”

This statement took me by surprise. | was not expgcesistance to the use of Sepedi by Pedi
students. Three students clearly preferred Englssltheir choice of the schooling language at

higher education. This interviewee continues:

| think coming to English ... Because it has aolbtvords than any other language in the world...ihkhthat's
why we use English. We can be able to communia#tieotiher people from different ...uhm... nation€imglish.
Because | think the reason why from my own opinifiy. they make English a worldwide language if | reay
that ...Uhm...it's because we can easily learn, andyeasuhm...It is has lot of (inaudible) in it thanyanther
language. So English for me is a very much prefelaeguage. Any person could understand that laggua

This student thinks English is rich in vocabulagvimg “a lot of words” Secondly it can be used

to “communicate with other people from different nagionThirdly, “Any person could understand that
languagé

More than half of the students expressed ambivelémwards English as they acknowledged (at
the same time that they indicated preference fpe&g its potential to open doors its use as a
lingua franca. Also two students perceived Engdista unifying force — as a means of building a

common culture. This is clearly exemplified in temment,

“English unites us.”

In the end the debate between Sepedi and English raedium of learning, instruction, and

assessment remained unresolved.

9. General conclusions and discussion of data.

In the following section | discuss the reflectiieges and focus group interview data relating the
comments on the data to relevant literature. Imati@h to the theme of learning and
understanding the following comments are made,;
* The interview data in this section supports local anternational research and literature
on bilingual and multilingual education in whichetlk seems to be a general consensus
on the overriding value of the educational usehefgrimary or home language (mother-

tongue).The literature suggests that the home Eggshould not be abandoned early as
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a language of learning and teaching. Many reseeschrd theorists concur on the

cognitive, linguistic, affective and social bengfitf bilingual education.

Baker (2006:288) claims academic empirical reseacpports strong forms of bilingual
education where the home language is cultivate#eB&006) refers to the Threshold Theory
(in Cummings, 1976) which summarizes the relatigngietween cognition and the degree of
bilingualism. According to Baker (2006) researcipsuts the Threshold Theory in that it was
found that competence in mother tongue and a selemgiiage increased deductive powers in
mathematics for example (Cummins, 2000). Hakuth39Q) conclusions from a study in New
Haven California involving Spanish mother tongueaers calls for an emphasis on native
instruction and the development of learners’ filshguage and educatioccording to
Hornberger (2003:323), who offers an internatiop&rspective, there is “developmental

evidence that learners learn best from the stagoigt of their own languages.”

* Inrelation to the points made above, evidence sstgghat African languages do have a
place in academia. The evidence suggests thatingashould combine development of

content knowledge in both languages.

In relation to the theme of pride and identity ssul make the following point;

» The Sepedi lecture seemed to have induced a sépse®in some students in their own
language and it gave them a way of valuing the hlamguage. In fact, Cummins (1986)
recognizes that the success of bilingual educatioere the learner’s primary language is
emphasized may be due either to increased cognprediciency or to increased
motivation because it improves confidence and estiéem. Baker (1993:271) sees the
loss of confidence in self, language, culture aoiché values as an indication for teaching

multiculturalism explicitly.

In relation to the resistance to the sole use gie8eas an academic language | made the

following observation;
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» There is a perception among some students thadutdabe difficult if not impossible to
teach in Sepedi at university, let alone trandesehing material into the language. The
resistance is perhaps due to social attitudes eatiges all in favor of English, as well
as values and ideologies meant to maintain thessto. Such learners appear to have
internalized the perception that Sepedi cannot raccodate the demands of academic

subjects.

4.3 INDIVIDUAL INTERVIEW (SEPEDI LECTURER)

This section presents the data from the individatdrview with the Sepedi lecturer together

with data from his reflective piece.

What follows is a presentation of the data frora tectures’ comments under the following
headings:
1. Interaction and participation
Learning and understanding
Code switching: Sepedi — English mix

Disadvantages of the Sepedi lecture

a kb 0N

Affective factors

1. Interaction and participation

The lecturer was pleased with student levels ofigpation during his lecture. He felt that the
use of Sepedi as an academic language made aediterto teaching, learning and

understanding. In the interview he reveals that,
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“l am certain that the students actually did undemst ...ah...ah what was actually going on. | am pasigiven
their participation and active involvement. As wk... like | told you earlier on... they were quitsttumental in
reviving my own Sepedi vocabulary. So...So... they al®pemediating, scaffolding each other and myself

..... There was a cross-fertilization of ideas amdrggstudents themselves.

When they were discussing ...When | asked them riéy ddartain concepts to certain other students vaid not
understand, | was queit convinced that they hegzath other.”

He adds that,

“Students were quite involved in the lesson, exuibigraarticipating in the discussions and also askguestions.
The students themselves also confirmed at the etk desson that they found the lesson quite iagc#tnd useful
because they understood very well what was beinghta’

The interview data above clearly supports studetie participation and student talk as a useful
and viable pedagogical practice. Even when they S&pedi students were able to mediate each
other. This evidence supports Rogoff, B's (2003gMgkian view that learners learn through
their interaction with more skilled partners in thene of proximal development. Street and
Lea’'s (1998), claim that co-operative learning isviable pedagogical practice. As already
presented in the observation data and the studenésviews and reflective reports, there was

collaborative learning when students unpacked Bhgtipecialist / subject specific terms and
helped each other with Sepedi translatiohse aspect of collaborative learning worked very

well in the Sepedi lesson according to the viewsressed in the interview above. The lecturer is

of the view that participation is important andtthae of Sepedi improved didactic interaction.

2. Learning and understanding

The Sepedi lecturer was excited about the podsiloli using Sepedi in the classroom and
thought that,

“On the basis of what | saw in this particular leetu..| really would believe that Sepedi has a placacademid’
He felt strongly that Sepedi should be given,

“...the right platform and space that English hasayd over many decades as a medium of instructgint r
across curricula and institutions, and it (Sepedi)l surely be useful as a language of instructiém.fact, any
language can be developed to the level and “statf€nglish today.”

Also clear is that the teacher himself was goirrgugh a learning process together in partnership
with the students.

“... Like I told you earlier on... they were quite inshental in reviving my own Sepedi vocabulary. So...$hey
were also mediating, scaffolding each other andatfys
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“Learning... was evident in the work...tasks that $@me stages asked them to engage with.”

3. Code-switching: Sepedi — English mix

The lecturer admitted that code-switching was itadle. The lecturer acknowledged that some
concepts cannot be translated easily into Enghsin.the lecturer this was a real challenge and
limitation:

“l really used code-switching and mixing and mixit@ some extent you know. | am not so sure howutatp
because it could be one of two things. It couldHz the terminology is missing in the Sepedi. i adequate

enough that it matches the English vocabulary. ®mathe example | cited earlier on, | am as a teadimited in
the Sepedi vocabulary and | modified that sayingpif contact Sepedi linguists you might find that vocabulary

is in abundancé

The lecturer felt he had no choice but to codeawit

“l was bound to (code switch); because | was agketach “Communication Theory” in Sepedi, so | htadnake
sure that the students understood the conceptsibdthglish and Sepedi.”

“Finding words in Sepedi of the equivalent of thegkish concepts used in the course was a bit diadlenge. In
other words, it was not always easy to translateéade English concepts into Sepedi.”

The lecturer acknowledged that a lot of subjeetesfr terms and technical / specialist language
cannot be translated into Sepedi .For exampleeotypd, “self fulfilling prophesy, “perceptiof,
“communication theofy “ frame of reference”, “contextand“perceptual predispositién This means that the
specialist language of the subject in which thewdedge of the subject is embedded is lost if
purely Sepedi is used instruction. This problenmiy view means it is perhaps difficult to use
purely Sepedi to acculturate students in discipjfinar subject discourses. The disciplinary
jargon is lacking so this prevents students froningisthe literacy that is typical of
Communication Studies and the subject communitymé&of the comments from the lecturer’'s

interview are telling,
“Some of the terminologies cannot be explainedepesli”,

It would appear that, because of limitations in thee of specialist/technical terms of
Communication Theory presented by Sepedi, it idicdit to talk about what counts as

knowledge in physics using Sepedi.
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The lecturer however perceives both English ande@eps useful languages of teaching and
learning:

“Both languages are useful as languages of teachang learning — English because of its supposeitil r
vocabulary, and Sepedi because of its accessibiibause it is my mother tongue

Clearly the teacher here sees code switching esaarce rather than a problem.

4. Disadvantages of the Sepedi lecture

The teacher acknowledged that there were someudiiés and challenges that he encountered:

“The minor challenge | was faced with was finditp tequivalents of some English concepts in Sepainer
because the students were themselves able to yjudgkitify the relevant Pedi jargon to match orledast come
close to the English concepts

He continues that,

“The other limitation that | might have had isath.. although I'm actually a Sepedi speaker thatstitemean or
necessarily translate in ...in you know to me beirf®ppedi language expert .I'm not. So then | redldering the
course of the lesson that Sepedi is limited to sextent ...The students themselves were very quiehriod me
of...of... certain Sepedi concepts when | was sortasting to find out, for instance, What is a steypat .They
were quick to say ... what stereotype is, so thagdiehot to spend too much time trying to explagndbncepts as
opposed to actually teaching.”

The lecturer as shown above felt his own Sepediimadequate for academic teaching purposes
and that this may have had a disadvantage thaabi@unstruction time on content was spent
unpacking the English meanings and contexts iredSipedi instead of actually proceeding with
the subject matter at hand. But | would argue Wan“ too much time” was spend “trying to
explain concepts as opposed to actually teachibhgVas perhaps advantageous to students as

they were engaged in exploratory talk

5. Affective factors

The lecturer showed preference for Sepedi rattser English when it comes to teaching:

“Given a chance | would prefer teaching in SepederEthough there were minor challenges here andethe
relating to the jargon, | felt very much relaxeddaet home in teaching in my home language

The lecturer was “relaxed and at home” teachingisnmother tongue. This feeling is similar to
the feeling expressed by the students when theicaly revealed in their interview and

reflective pieces thatWe tend to be more comfortable when discussingéjed).”

The lecturer is clearly proud of and identifiestwhiis home language and is optimistic that it is a

practical academic language. Baker (1993:271) #emdoss of confidence in self, language,
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culture and home values as an indication for tewgchnulticulturalism explicitly. The Sepedi
lecture seemed to have induced a sense of pritteifacilitator and in his own language and it

gave him a way of valuing his home language whiely mave led to better facilitation.

Refer to Appendix 5 for a full transcription of tlaedio- recorded interview with the
Sepedi lecturer.

4.4 SEPEDI LECTURER’'S REFLECTIVE REPORT

Although the Sepedi lecturer was teaching in Sepedithe first time, it would appear his
appropriate and effective teaching methods may hanv&ired the lesson’s success. In his
facilitation, he was able to engage the studentjiating their learning and allowing them to
mediate each other through exploratory talk. Thigywhe students’ cognitive skills and
understanding of concepts were perhaps develoges s€ction presents data from the reflective
report on the Sepedi lecture that the lecturer n@gaested to write. In it the lecture aptly alludes
to in summary to the themes that emerged fromrtexrview and the major learning events in

the lesson as well as the whole research. Theefillof his reflective paragraph is given below:

Hi bru, for me the responses(in my interview) abareethe reflective report you require — so | vilst pull them

down here as follows:

The major highlight of thedea for me was the enthusiasm with which the stadeere involved in and with the
lecture. The minor challenge | was faced with wadifig the equivalents of some English conceptSapedi —
minor because the students were themselves algjeit@ly identify the relevant Pedi jargon to matwhat least
come close to the English concepts. With a Hihgfiistical panel beating and polishing of espdlgi¢he jargon by
specialists/linguists Sepedi can definitely be usedcessfully as a medium of transmission for Comation.
Even though there were minor challenges here aarktlelating to the jargon, | felt very much reldxand at home
in teaching in my home language. Sepedi shouldilEn the right platform and space that English leagoyed
over many decades as a medium of instruction @ghoss curricula and institutions and it (Sepedil wurely be
useful as a language of instruction. In fact, amyduage can be developed to the level and “statiat the English
language is enjoying today. The very nature of lésson itself dictated the use of mother tonguesiedion.
Finding words in Sepedi of the equivalent of thgliBh concepts used in the course was a bit ofaleige. In
other words, it was not always easy to translateaie English concepts into Sepedi. However, thee afsSepedi as
a medium of instruction made a difference becahsestudents were quite involved in the lesson, enambly
participating in the discussions and also askingstions. The students themselves also confirmtéw a&nd of the
lesson that they found the lesson quite excitirdyuseful because they understood very well whatheasy taught.
Both languages are useful as languages of teachimg learning — English because of its supposedih ri
vocabulary, and Sepedi because of its accessibiibause it is my mother tongue.

Themes
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The following themes are drawn from the reflectigport above:

Participation; interaction and responsiveness
Code switching

Bilingual education

Affective factors

Pride and identity in use of mother tongue.

agrwnE

1. Participation; interaction and responsiveness

The lecturer highlights the studentshthusiasnisand “involvement” He points out that when using
Sepedi studentswére quite involved in the lesson, exuberantly ipguating in discussions and also asking
questions.” This may have led to the exploratory talk and fdeEarning’ alluded to in this whole

research study. He is confident that students @s@t understood and learnt. He writeshe’

students themselves also confirmed at the endeofefson that they found the lesson quite excaimd) useful

because they understood very well what was beinghta’

Code-switching

It is apparent that code switching took place wtienclass had to translate English specialist
terms into Sepedi equivalents. The lecturer adthésthis was a challenge which was overcome

when“students were themselves able to quickly ideriéye¢levant Pedi jargon to match or at least conose to

the English concept.”

Bilingual education

The lecturer seems to see the use of bothdbrend Sepedi as useful in academia and advocates

for a bilingual form of education as he writBpth languages are useful as languages of teactingd
learning — English because of its supposedly ricbabulary and Sepedi because of its accessibiitabse it is my

mother tongue”.

. Affective factors

It would appear from the evidence that when Sepedi used both the students and the lecturer
felt the learning environment comfortable and pdedsThey both talk of beingeélaxed and at
home” This is contrast to students feeling of fear dgifimglish lectures.
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5. Pride and identity in use of mother tongue

The Sepedi lecturer has obvious faith in the us&eagedi as an academic language. He sees
Sepedi as full of potential and promise in the fetiHe writes,

Sepedi should be given the right platform andcephat English has enjoyed over many decadesmsdium of
instruction right across curricula and institutiord it (Sepedi) will surely be useful as a languag instruction.

In fact, any language can be developed to the l@nél“status” that the English language is enjoyitoglay
With a bit

He suggests that there is need by stakeholdersite an effort to develop the language so that it

can be used in higher domains like the instruatib@ommunication studies. He writes,

With a bit of linguistical panel beating and pghling of especially the jargon by specialists/liistgs Sepedi can
definitely be used successfully as a medium osiméssion for Communication.

Conclusion

As a conclusion to this section the following conminis made:

* In the end the lecturer acknowledges that bothdaggs English and Sepedi are useful
“useful as languages of teaching and learning: iEngbecause of its supposedly rich
vocabulary: and Sepedi because of its accessibsityy mother tongue”. It would be my
argument that, the most successful combinationappe be use of African languages
for explanation and a mixture of African languagesl English for complete learning.
African languages can be used for clarifying, ustkerding, for visualization and
identifying concepts. But use of African languagéme may not suffice since technical
vocabulary is not always available. Some conceptaatl seem possible without English
which has the terminology as well as most of thekiso But home languages help to
frame the concept and internalize it, to put ithe students’ own words yet technical \
specialist words may be lacking. This need not helastacle in the long run. As the
teacher points out when he writes, Any language can be developed to the level andtistahat
the English language is enjoying todayWolff(1998) has similarly also pointed out that,
“developed” languages like German and Englishfitssle loan translations for scientific

words such as “oxygen”, “nuclear fission” and “fgtene.”
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CHAPTER 5

CONLUSIONS

Participation and interaction

Learning and understanding

The power of English and resistance to Sepedi
Bilingual education and code switching

Interim literacies and mediation
Recommendations

Conclusion

NogkrwbdrE

In this chapter | draw material together, summadard comment upon the significance of my
findings. The chapter also includes recommendatiéms further research as well as
recommendations for policy and practice changesfléct on the extent to which the research

project answered the two main research questions:

1. What happens in a Communication Theory lec(ooeirse) when Sepedi is used to initiate
students into the learning and discourse of Comaatioin Studies in a first year university
course?

2. To what extent is there a need to use Enghishe above course?

| identified various themes which pointed to thefufhess as well as disadvantages of using
English and or Sepedi to develop academic discoMéale there are several overlaps in terms
of the thematic categories of the findings, | hdixeded these up into six main aspects:

1. Participation and interaction
Learning and understanding
Bilingual education and code switching
Interim literacies and mediation

Recommendations

o 0k W

Conclusion

Participation and interaction

For me the most interesting phenomenon was thewisisevhich the students interacted in the
Sepedi lecture. | had always found them to be awntere during ordinary lessons, but there was
more interaction in the Sepedi lesson. For insténeestudents became invested in trying to find
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alternative meanings in Sepedi for technical sttbgpecialist terms like “stereotype’, “self-
fulfilling prophesy”, “context”, “perception and oamunication”. They brainstormed ideas and
meanings together as a class which promoted “demmihg”. In my view, the height of the
learning experience during the Sepedi lecture waesnwhe students, together with their lecturer,
struggled in partnership to transfer knowledge fi@nglish into their own language and engaged
in “exploratory talk”. The interview data suggestat the enthusiasm generated fullness of
participation and involvement in class activitids. one student commented,Wwas amazed by
the level of participatiori.l too was surprised by the high levels of studemblvement. The
data suggests that the accommodation of Africaguages in instruction can enable meaningful

exchanges and exploratory talk in classroom anitittde mediation.

What is apparent from the observation data, inéevsi and reflective reports was that
participation in the English lesson was not aslyiwnd involving. This may suggest that use of
English did not allow full access to successfuri@ag as it excluded those for whom it is an

additional language (L2) from full participationdaauccess in their academic activities.

An emerging theme from the interview and reflectreports data is the ‘fear factor’. In the
interviews and reflective reports students allunl¢heir fear of participating during the English
lesson lest they be laughed at for making grammlagicors. The classroom may have become a
site of potential humiliation. Perhaps studentsenarenated from learning because of the fear

which explains their silences.

Also the ‘silence’ in the English lecture may mehat | (the English lecturer) was unaware of
the levels of difficulty that students were facifigus can lead to a serious gap in communication
between the lecturer and students. In such situgtioe result may be that concepts are likely to

remain unclear. Less ‘talk’ and involvement can pandevelopment of academic discourse.

This data suggests that the use of Sepedi (Afrlaaguages) in the classroom can play an

invaluable role in bridging the gap for studentovelne struggling at first year level.
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Learning and understanding

The reflective reports and interview data suggleat difficulty with the common medium of
instruction (English) may be a major factor impedstudents’ progress in academic learning.
(See Chapter 5: 5.3) A typical comment from thernview data is Sometimes when | learn in English

| don't understand. Such evidence suggests a learning link betweerguage proficiency and the
understanding of concepts. English only, it seqguteges considerable burdens on students who
have an African language as their first languades implication is that the use of an African
language may give students access to academicssudtenay give students who have English
as an additional language the right and opportunigpeak and participate and therefore to learn
in a meaningful way as when students translatedigntgrms into Sepedi. Cummins and Swain
(1986) argue that the promotion of mother- tonqaitates learning. The mother tongue allows
students to understand and manipulate academiaidgeg It is possible that Sepedi can be
equipped to be used as a language of tuition batitaited extent. In trying to find

Sepedi equivalents of specialist and technical $emmCommunication Theory, the students
became ‘wordsmiths’ in the art of communicationisTiesulted in greater familiarity with some
of the concepts which in turn facilitated undergiag. More than this, it appears to have it
assisted students to become familiar with the tffgdinking they are required to demonstrate in

the discipline.

Cummins’ notion of academic language proficienatipularly the idea that knowledge in the
home language is transferable to the additionajuage is relevant here. Cummins’ distinction
between the ‘conversational’ basic interpersonammainication skills (BICS) and the
cognitively demanding academic language proficie(@pLP), together with his notion of a
common underlying proficiency (CUP) contributeshe argument that African learners should

be taught in the mother tongue even at tertiargllev

3. The power of English and resistance to Sepedi

However, there were one or two students who indecat their reflective pieces and interview
responses a resistance to the use of Sepedi ie@mc@dSuch students clearly did not want to be

taught in that language. (See Chapter 5 sectiai)5.3
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The English lesson is far much better than the &iepee because you don't have to crack your headting to
translate words because they explain themselvEngtish. | preferred the English rather than thep&di lesson. It

is more profound to learn in English

There is also a perception among some studentsttiatuld be difficult if not impossible to
teach in Sepedi at university level, let alone dfate teaching material into the language. This
resistance may be due to social attitudes andipeacall in favor of English, as well as values
and ideologies meant to maintain the status quaghi€2000) and Alexander’s (2000) ideas on
the power of English are relevant here. Some &xarappear to have internalized the perception
that Sepedi cannot accommodate the demands ofracadabjects. One could argue that such
perceptions as exemplified above are evidence efdltminance an exerting power of English
which marginalizes and ‘inferiorises’ African larages as unsuitable for use in academia. The
privileged status of English is clearly establisheldwever, some people could argue that it is
every student’s democratic right to be taught ia tinguage of their choice. Asked if they
thought Sepedi can work as an academic languadpgirer education most replieti's okay
but...”

One student comments,

English... has a lot of words than any other languagthe world... | think that's why we use Engligfe can be
able to communicate with other people from differeruhm... nations in English... from my own opinioBnglish
is a worldwide language. So English for me is aywauch preferred language. Any person could undedsthat
language.

4. Bilingual education and code switching

Through an analysis of reflective pieces, intendeand class observation the research
demonstrates that code switching can be a todé&oning. The research suggested that the more
students can discuss something whether in EnglisBepedi, the more they will master the

topic. A typical comment from the data is:

| think learning communication in our home languagg®uld be considered by the university ...The chadleis
translating some terms from English to Sepedi| Iboihk combining Sepedi and English would be aveatage.”
(Student D)

Through code-switching, language becomes a toolado learning. The focus is removed
from grammatical correctness. Both languages aesl der exploratory and communicative
purposes. Code-switching can guide interpretatibrtamcepts and enable students to voice

difficulty and participate in class to gain the weqd academic discourse. It can act as
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‘scaffolding’. | would therefore argue in favour o$ing the languages the students bring to the
learning environment as a resource. Sepedi andigingan both be used productively. Both
languages remain available to aid students’ legtniihe question is how much of each language
should be used and for what purpose.

English has developed a wide range of acadenmmainiefogies as well as many books and the
literature is extensive — but Sepedi can help an& the concepts and internalize them to put
them in the student’'s own words. Specialist or ecigpecific terms for academic subject are not

always available in Sepedi. The Sepedi lecturdy &sjpresses this in his reflective report:

Both languages are useful as languages of teachimg) learning — English because of its  supposeitly
vocabulary, and Sepedi because of its accessibiibause it is my mother tongue.

The fact that technical specialist words may bé&itaxin Sepedi need not be an obstacle in the
long run. As the Sepedi lecturer points out wherwhiges “...Any language can be developed to the
level and status that the English language enjogay” Wolff (1998) has similarly also pointed out that
“developed” languages like German and Englishfitssle loan translations for scientific words

such as “oxygen”, “nuclear fission” and “telephone”

Also code-switching may have ensured that studeate ‘comfortable’ with the language of the

classroom. Code-switching could have made leariesg threatening, thus reducing the fear
factor. This may in turn have led to more confidgrnugher self esteem and more relaxation on
the part of students. | would argue that the us8egfedi in the English classroom can ‘refresh’

and ‘remotivate’. It may also break down barri@rseiarning.

5. Interim literacies and mediation

The data appears to support the notion of “intditenacies” and suggests that Sepedi and other
African languages have the potential to help leamearn. Sepedi can be a ‘bridge’ to the
development of academic literacy. Moragh Paxtor0{2(has developed the notion of ‘interim
literacies’ which was explored in a research progenducted at the University of Cape Town to
investigate the intersection of academic discourse and studeite’. For Paxton, ‘Interim
Literacies’ are a reflection of a transition pracdégm school and home to academic literacy.
Paxton highlights the fact that many of the stusiédat whom English is an additional language
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(EAL) find their own familiar discourses at oddsthvithat of dominant discourses of the

academy. In making a transition from one to theepik a struggle and that spoken discourses

from a deeply imbedded cultural tradition can impa their present acquisition of academic

discourse. | have found this notion of ‘interimefiacies’ to be of particular relevance to my

research on the extent to which a mother tonguelaréfore ‘embedded’ language like Sepedi,

which is related to the notion of identity and tltea of who you are’, can be used by students

who have it as a home language to acquire acads#iatourse.

6. Recommendations

In relation to the whole research project | wouldke the following recommendations:

Institutions need to support African languagestfiis case Sepedi) as a language of
accessing academic discourse;

The most successful combination appears to benfiruction to take place in English
with explanation in African languages when requirddmixture of English and Sepedi
appears to be a viable alternative for the purposésarning and teaching. Sepedi could
be used for clarifying, for confirmation, undersdarg visualizing and identifying
concepts. In this way knowledge is mediated. Ongdenits have understood a topic in
Sepedi, they are likely to transfer this knowletlgéhe discourse of the subject and could
perhaps perform better in their assessments euveyfare in English. The translations
of subject specific terms in the Sepedi lesson sriphis view. The English / Sepedi mix

gives students a way of testing their understanding

Where possible brighter competent or postigmgelistudents can co-teach (using African
languages) in tutorials with lecturers and thus iatedhose other students who struggle
with English. Rochelle Kapp (1998) argues for tbkrwledgement of the languages of
students as a resource for learning. As a modéidar this might happen, she describes
the University of Cape Town’s EAL (English as anditbnal Language) system of
team-teaching in which tutors and students use-sadtehing during tutorials, as a tool
for learning. A similar system has been adoptesbme departments at the University of
Johannesburg. Such a system could generate disswsgkich in turn will enable

students to appreciate multiple perspectives avel gpace to students’ voices;
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 There is need for well-trained bilingual teacharsd mediators to facilitate transfer of

knowledge between additional languages like Englisth home languages like Sepedi;

» Educators could go as far as allowing studentgpéals, respond, revise and reflect in their
home languages and then ask for translations frben linguistically proficient or
competent students. Classroom practice could ‘@spordeveloping learners’ ability to
mediate between the different perspectives anéréifiit meanings born of two languages

and cultures — a capability far beyond a monolihgasive speaker.’” (Kern, 2000:305);

* Even monolingual lecturers could make an effortnimrporate some elements of African
languages into their lessons. Even greetings irhtime language of students may make
students feel more comfortable. The ‘affectivetde€ which emerged in the data
suggest that students were ‘feeling at home’ agldxed’ using their mother tongue. This
may be conducive to the learning environment. Lrectu could acknowledge and
promote different home languages spoken by learimetkeir classes. Lessons can be
designed to affirm all their learners’ languageise Tindings of this research suggest that
when this is done, learning improves and even thetqand reserved learners start to
contribute more substantially to class activities;

» Students could be encouraged to form organized/sitmlps in which they use their home
languages for exploratory discussions. Perhapsthlesuld be formally constituted. It
would be useful if they were structured as a wooksim which learners interact, analyze,
comment and engage each other around various atadsated texts and topics. Study

groups could also be constituted in such away #tleyv for negotiation of meaning.
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7. Conclusion

| would like to conclude by pointing out a limitati in the research project in terms of its scope.
The research, though bilingual in approach, waslgoted in a multi-lingual and multi-cultural
learning environment. The research could be regicanly in certain parts of South Africa
where there is one dominant African language. kanle in Limpopo, where at the University
of Limpopo, Ramani (2007) and her colleagues Hmeen involved in ground breaking research
in which Sotho was used as medium of instructioa Bachelor of Arts programme. Similarly
replication is possible in KwaZulu Natal where tmain African language is Zulu or in the
Eastern and Western Cape where Xhosa is dominanivetdities in South Africa are
increasingly becoming diverse, multi- lingual andiltrcultural. This means there are more
challenges in diverse contexts such as Gauteng i§ha limitation for this project as more

research is needed in this kind of context.

A detailed and wider study focusing on multilingaal and cognition in institutions of higher
learning is necessary. Further research could b&ilu record lessons and see how multiple
languages and English interacted in problem solviign, students involved would need to be

tracked to monitor how this interaction changedrtlfand if it led to success.

In conclusion, a mixture of African languages &mgylish involving code-switching and mixing
may have pedagogical advantages. African languagesiot yet ready for use, in their pure
state, as academic languages of instruction; legrand assessment. Language experts and
applied linguists still need to develop African dalages to their full potential. Such a
development can only become possible if money andihg is made available. Willpower and
motivation from various stakeholders including imgions of higher education is also required.
The development of Afrikaans as an academic larguagd its use at higher education
institutions like the Rand Afrikaans University (mdhe University of Johannesburg) is clear
testimony that “where there is a will there is aytvdn the interim, code-switching and mixing
appear important for tuition especially given tlsaidents who use English as a second or
additional language struggle with proficiency inglish. The findings suggest that an ‘English

only’ curriculum can be a barrier to access andasg in higher education.
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South African languages can ‘work together’. | Weblike to end by referring to Vygostky and
suggesting that it is possible, for learning aratkeng purposes, to create a ‘combination’ of two
or more languages for example. According to Lant@i00), ‘Vygostky views language as an
artifact which is continuously remolded by its sdo serve their communities and their
psychological needs Language is but an artifact which should seoue interests. Bilingual
education which accommodates code-switching andnileg or better still, multilingual
education can cater for our linguistic diversitydaserve our learning, teaching and assessment

needs at higher education, not only in Communicafitneory but in othersubjects and

disciplines
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Appendix 1: Permission to conduct research

UNIVERSITY
L‘D 0OF THE
) WITWAT ERSRAND,
W JOHANNESBURG

= School of Education
Department of Applied English Language Studies

The Head of Department

Department of Applied Communicative Skills
Faculty of Humanities

University of Johannesburg

Request for permission to conduct research

My name is __Simbayi Yafele , aawh lconducting research for the purposes of Masfers
Arts in Applied English Language Studies at the wdrsity of the Witwatersrand. My area of focus is
investigating the practicability and viability okimg an African language (Sepedi) as medium ofruatbn
Jlearning and assessment in a humanities subjexhif@nication) and how this African language compdce
English as an academic language. | would like tuest permission to conduct this research in thplidg
Communicative Skills Department in the second séenes 2008.

The overall objective of the researshto explore the extent to which an African langeigSepedi) can be used
as an academic language in a humanities subjectartiary institution and how well it works in raparison to
English in :

instruction, learning and assessment
transmission of the discourse of the subject
its viability as an academic language of pedagngyommunication Theory

Participation in this study would entail: a groapd individual interviews with selected studentsigfit in
English and Sepedi) as well as an interview witairtiCommunication Skills lecturer and observatidrtveo
double lectures in theory related aspects of conication. One of the lectures will be conducted ep&di and
the other in English. | would like to video recdh# class observations and audio record the imes/as well as
collect samples of work. Reflective reports and fomyn of formative assessment exercises and assassasks
will be collected from the participants. Towarde #nd of my research, | will also hold discussiite some , if
not all of the participants to verify my interpriétes and conclusions.
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I will seek permission form the participants. At stage in the research will the identities of th&titution, any
staff or students be identified. The research @gsnts referred to will be given pseudonyms. Yaywithdraw
permission for conducting the research at any timgould be happy to answer any questions relatinghe
proposed research project and to address a coraniftteecessary. My contact details are given below.
Alternatively you can contact my supervisor, Msll&t&ranville, Applied English Language Studiesh&al of
Education attella.Granville@wits.ac.zar telephone number 011 717 3186.

If you are willing to grant permission for the raseh to be conducted, please sign in the spacevbelo
Yours sincerely,

Mr. Simbayi Yafele

076 539 4390

011 559 6377

The signature below grants permission for the almargioned research to be carried out.

Representative of the Applied Communicative Date
Skills Department. Faculty of Humanities.
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Appendix 2: Participant (Subject) Information Sheet

UNIVERSITY
L‘D 0OF THE
) WITWATERSRAND,
W JOHANNESBURG

1 School of Education
Department of Applied English Language Studies

Dear participant

My name is __ Simbayi Yafele , aathlconducting research for the purposes of
Masters of Arts in Applied English Language Studi¢ghe University of the Witwatersrand. | would
like to invite you to participate a research projeem conducting in the second semester of 200&is
research | am interested in investigating the tpralgility and viability of using an African langga
(Sepedi) as medium of instruction ,learning anéssment in a humanities subject (Communication) and
how this African language compares to English ascademic language.

The overall objective of the reseaiishto explore the extent to which an African langmiéSepedi) can be
used as an academic language in a humanities subjactertiary institution and how well it worka i
comparison to English in :

instruction, learning and assessment
transmission of the discourse of the subject
its viability as an academic language of pedagngyommunication Theory

With your permission, | would like to conduct gmpand individual interviews related to the studyhwi
you and observe you in two double lectures in thaefated aspects of communication. One of the
lectures will be conducted in Sepedi and the otheEnglish. | would like to video record the class
observations and audio record the interviews a$ agetollect samples of work. Reflective reportsl an
any form of formative assessment exercises andsmeat tasks papers will be collected .Finallyhat t
end of my research, | would like to meet with sgnifenot all of you so that you may contribute toy
interpretations and conclusions.

Your name will not be recorded in any way and ydllilve given a pseudonym when | write my research.
You can change your mind about participation artthdvaw from this research at any time. You will not
be disadvantaged in any way if you do not wanake tpart.

If you have any questions, do not hesitate to asKanclarification. | will be willing to explainhings in
more detail if you wish.

Attached to this letter are four different formsest you can give permission to participate in défe
activities or not. Please fill in your name for thiéferent activities you agree to and leave itnidldor
those you do not wish to participate.
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Yours sincerely
Simbayi Yafele
076 539 4390
011 559 6377

Appendix 3a: Consent Form (Interview)

I consent betng interviewed by _ Simbayi
Yafele for his/her study the viability of African languages (in
comparison to English) as mediums of instructiod k@arning. | understand that:

Participation in this interview is voluntary.

That | may refuse to answer any questions | wouddiep not to.

I may withdraw from the study at any time.

No information that may identify me will be includléen the research report, and my responses
will remain confidential.

Signed ate D

Appendix 3b: Consent Form (audio-recording)

I consentmto interview with _____ Simbayi
Yafele for his/her study tlee viability of African languages (in
comparison to English) as mediums of instructiod l@arning being audio-recorded . | understand tha

The tapes and transcripts will not be seen or hiegrhy person in this organization at any time,
and will only be processed by the researcher.

All tape recordings will be destroyed after thesgggh is complete.

No identifying information will be used in the tissripts or the research report.

Signed Date -
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Appendix 3c: Consent Form (video-recording class arvations)

I consemyt@articipation in a lecture observed by
___Simbayi Yafele for his/her study on the viahilof African languages (in comparison to Englisks)
mediums of instruction and learning being videoerded. | understand that:

The tapes and transcripts will not be seen or hiegrhy person other than the researcher and his
supervisors any time

All tape recordings will be destroyed after thesgagh is complete.

No identifying information will be used in the tisoripts or the research report.

Signed Date -

Appendix 3d: Consent form (collection of artifacts)

I consent to using artifacts that |
produce as part of his study on the viability ofiédn languages (in comparison to English) as nmsliu
of instruction and learning. | understand that:

‘artifacts’ include reflective reports on the resdaproject and any assessment material stemming
from the lectures which are part of the research. .

No identifying information will be used in the tisaripts or the research report and my writing
will remain confidential.

Signed Date -
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Appendix 4
Focus group interview

Parts of Interview with students after Sepedi lectte

Were you able to fully and freely participate insd discussions?

Tlou: Yes. Like | said before it was easier for tnespeak... participate in Sepedi than in Englisthor’t have any... fear. |
can say anything what | want. It was very much good

Malele: The vocabulary you see... When you are speaiki your mother tongue, you feel you thoughts.. \way you see
things...unlike in English... where you get stuck. Yiaun out of words. | mean ...You want to say...| mean yo
want to say something the way you see it. But | rmtéree words...They are not there. And in the end yay
something different. You end up saying what yowndithean to say.

Did you code-switch and mix? Mix English and Sepedihy?

Malele: Yes. Because each and every language...| medow do | put it...depends on other languages. laepifor
English to be where it is now... it's because theyehtaken other words form other languages. JustifikSepedi
we also take words from other languages. So weadadrrow. It's just a way of communicating andrigag.

Thabiso: English is
better. It is an international language. | prefaglish. Some concepts are expressed only in Endfisim primary
we were using English. We grew up with Englishtes language of schooling. We can not just change Adso
there are the Venda, Zulu and Shanga#mey would not understand if lectures were catehliin SeSotho.
For me English is the wayfard as a language of education. Even imitrkplace English is
used. English is the best.”

| think coming to English ... Becauskas a lot of words than any other language éworld... | think that's why we
use English. We can be able to communicate witergtleople from different ...uhm... nations in EngliBecause
| think the reason why from my own opinion...Why theyake English a worldwide language if | may say tha
...Uhm...it's because we can easily learn, and easilyhm...It is has lot of (inaudible) in it than any eth
language. So English for me is a very much prefel@aguage. Any person could understand that laggyua

Tlou: | agree with him, but | don’t agree with hithaughter).The reason being ...first English isoadjlanguage. If we can
communicate with everybody, you can go anywherthénworld. You can easily communicate with otheopide.
But when we come to the learning process it's basedinderstanding. Of course English you can tetek a
subject. We can learn it left and right, but nowewlwe come to understanding and learning in your @amguage
and understanding so that we can apply it and...¢itd&) you know in the industry. | once went to Wweait a plant.
Communication is not much important, but what you.know...is much important. What you do depends on ho
much you understand. So if you understand thatam@unication like myself (if) | understand betterSepedi. |
can even try to explain it in Xhosa or Zulu becausi@nk | know Zulu a bit. And | can even try &xplain it in
Venda. | can...can explain it. If you understandsdrfething) then you know it. Understanding it isyvienportant
to understand first.

Malele: Countries like China. They use their motteergues even in parliament they use their mothegue. They have got
translators. They translate into English. Why cavétdo that? We are a big country. Why can’t weakgese) our
own languages and show our own... (Inaudible)

Tlou: If you can look at that .If you can look ahi@a. They very much produce. There is much pradoand its not based
on language its based on understanding...because.. dreeyo much creative because they are not limited.
can't say some things. Say if | have | have an i@a say if... you uhm .... Want to add this ideas amant to
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put it across...l can put better in my mother ton@®its better .... (Laughter) If you want to talkuycan talk. So |
think its very much easy.

Thabiso: Well its not based on understanding. nkhinderstanding is something else. Because whyidbng (Inaudible).
Someone comes to me and asks ‘I did not understdvad the lecturer meant in the lecturer’ Even imryown
language there are there are concepts you cansitt eaderstand....What is happening here and theze.c

Malele: If you don’t understand. You can never ggvahere without understanding. You know what | niean

Tlou: You have to understand before you can exmaiything to anyone. Because what | realized eafpgdn Engineering
is that most of us when we come to a definitiors@fething you just take it the way it is...like evégou don’t
understand it. As long as the lecturer says ibisg@to be in an exam, you just take it as it isuon't even care
what...like... how much you can apply it to the realrldo That why you feel like when we graduate youtkyere
(to work) just like every Monday you gonna stadrl@ng everything...again... from scratch. Because herare
taught in English — you are just writing to pasat Bhen you get to the plant (I have been therg)u-just start to
learn new things. Things like the Engineering CaluoicSouth Africa. Everything is just new to yodere we are
writing to pass. The most important thing is untirding. Students who learn in their own languadeey.thave an
advantage. They easily explain what is happenihgréfore we have to understand to take thingseaséte.

Malele: This is...| mean we are trying to develop country .And if we don’t have those people witholutedge and
understanding...| mean where do we see ourselvel ye&rs time.

Tlou: When you work there in the plant (| am spegKkorm experience now) they are not going to sk definitions those
that they ask you at university. You have to apmyr knowledge. For you to apply the knowledge y@ed to
understand. (General agreement from the rest s§xlia...So | think understanding is the most impottang.

Creating a new academic language .Hybrid of S.4uages

Malele:NO....Its going to be very difficult to mix languageske when you go to Spain you find the whole doyrspeaks
Spanish. It becomes very easy to apply Spanishdrcliass. We have students in our classes whoumdgrstand
Xhosa or Zulu. It wouldn’t make sense to mix langes But if we were in countries like Japan whdr@fathem
speak Japanese it would make sense. But for SduiteAit is really going to be difficult. To creat language it
will take years and years.

If you can look at South Africa before 1994.hink Afrikaans was the only official language .Batm 1994 there
was more of English which was also difficult for.udut we also managed to learn it. So since we ladl those
cultures in South Africa , | think it is possible tise all languages. Maybe Pedi people can legiuPedi and Zulu
people they can lecture in Zulu. So | think itsgibke but its just expensive to use your mothegten

d
o
c

WE need English just to know how to coumicate with other cultures- in a multiculturalultilingual society. But
you need to understand what you are doing so thahwou understand you can apply. Then you can eorivate
with others. You can go to Arabia- speak in Englésid you will explain what you understood in yowrno
language.

Malele: That will give you a chance to take Engligh of the way.

Dominic: Here in South Africa we have so many leets who came here without understanding EnglisteyTirst had to
learn English maybe in 3 months. They had the kadgé. As long as you can learn the basics and gexplain
what you know... it becomes easy for students to tstaied. Even if (the lectures) they cannot proneuhe words
well | still get what they want to say. They knovat they are talking about. If you can explain ibdine.

Tlou: | want to give an example. Right now in Soéthica we have a soccer coach who is not Southcafr. He can not
even speak English. But he has the knowledge asdittderstanding which is very much important. Har8outh
Africa he is applying his knowledge. There is some@ho is translating. To show that the understamis very
important, he is talking about what he understafasit shows that with your understanding you hewerything.
You conquer. You can go anywhere in the world amal will still be successful.
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What challenges did you face as a learner leaiiniyou first language

Mmopi: In my own language, | understood it. | diot have any challenges (laughter)
| don't think | had any challenges, problems ofidifities learning in Sepedi.

Tumi: | think translating other words from EnglighSepedi was difficult. Because there are somelsvtirat you can find in
English but in Sepedi they are not there.
Tlou: There is mainly the challenge of translatiut everything was fine.
Thabiso: The words, translating them form EnglsiSepedi was a challenge. It was difficult.

Dominic: Translating these words was a big probierthe concepts were understood.

Can Sepedi work as an Academic language?

Malele: For Communication Theory it can work, but are not sure about other subjects.

Tlou: It can work but there are those words in EtgWhich we cannot explain in Pedi.
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Appendix 5

Parts of interview with Sepedi lecturer

Teaching Difficulties

Motopi: Teaching difficulties? | wouldn’t...l wouldt'...wouldn’t say | experienced or encountered alpuld that refer to
things like methodology and so on and so on. Nmuldn't say | had any difficulties.

Preference of teaching language

Motopi: | would prefer to teach in Sepedi.lt was firgt experience, but | would say given a chance |
would prefer Sepedi.

Code switching and mixing

Motopi : We.. We...I really used code-switching andking and mixing to some extent you know. The temohdgy in
vernacular ...in Sepedi and that .. am not so bowe to put it because it could be one of two thihgould be that
the terminology in vernacular .. is missing in t8epedi.lts not adequate enough that it matchesEtigdish
vocabulary. Or as in the example | cited earlierlcam as Motopi limited in the Sepedi vocabulang & modified
that saying if you contact Sepedi linguists you mhifind that the vocabulary is in abundance.

Sepedi can develop?

Motopi : If you look at the way that the English langudwges developed over the years...English is regardéaytas the
international language.Surely there was a beginafrgpme sort.l yhink the most important thinghs will power
on the part of the people concerned about thegodati language.If the will power is there....(inaud)b

Hybridity — possibility of developing a new acadertanguage. A mixture of South African languages

Motopi: All languages ..most languages develop that way Sfamuld be aware of Fanakalo.lts actually a langubgt is used
for communication purposes by the people who coroenfdifferent backgrounds in the mines and the job
environment where there is no specific language/Tbst coin.There is a coinage of bits and piecemfdifferent
languages and that’s actually a language peoplatdeeto understand and communicate with.

You know the concept of ...Creoles ..guig English in Nigeria. Its hybrid English.There &ven terms specific to
pigeon English. But different...

The point | am wanting to make fsyau want to work on Fanakalo and polish it anfineit, you ca actually come
up with Fanakalo as a language that can be useacfatemic purposes.| actually want to believe th&epedi as
well is a language that | think could be ...(inaud)lds long as there is will power and there ar@leeaho actually
want to work on it,it can be used for academic pags.You must remember as well that languages|ctigavelop
on the basis of... they steal words from other laggsan order to enrich themselves. So... it couldiait go a
long way Sepedi if the need exists.

Challenges you faced in using Sepedi in instructibhe two most important

Motopi : Its exactly the one we have been harpingraThe one about the vocabulary. | wouldn't thotka second but...
(inaudible)

TEACHI NG?
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Motopi : | din’'t encounter any problems worth mentioning.

Did the students learn —Grasp concepts?

Motopi: In terms of teaching | did not experiencgy roblem.l don't think there was any problem.| guoiet certain that the
students actually did understand ...ah...ah what wasHy going on.l am positive given their partiatpn and
active involvement. As well the... like | told youréer on... they were quite instrumental in revivingy own
Sepedi vocabulary.So...So... they were also mediasngffolding each other and myself.....There was &sro
fertilisation of ideas among the students themselve

Learning... that was quiet evident in Wrk...tasks that | at some stage asked them tagemwith. When they were
discussing amount themselves...(inaudible) Becauskeolesson.... When | asked them to clarify certaincepts
to certain people that were not understanding,d eudet convinced that they helped each other...

Do you feel the use of Sepedi as a medium of in8tm made a difference to teaching and learnind¥ 46 you feel ?

Motopi: Ja... You see | only had these students today. Sontt dhave their backgrounds as to how they learrotimer
languages and so on and so forth. | actually neweght them... them in English, so that | would e iposition to
compare learning in another language to what ipéaipg in Sepedi.

But on the basis of what | saw iis tharticular lesson today I...1...I really would belethat Sepedi has a place in
academia.

Recommendations ?

Motopi: Uhm...What would | say ? | would say ...yes...3@ how people — those that are interested ialalging African
languages would sort of explore these kind of fnlises to see if indeed there could be a...a...a l@gg — an
alternative language that could be used in acadas@pposed to... as an addition to English or Afnilsa

Teaching — were you explicit — was explicitnessiendd ?

Motopi: From my point of view | tried as much as | pb$gicould to be explicit but | think the student® dhe ones who
should answer that question better.

Can the expicitness you achieved be possible inr@ technical subject like Physics or Chemistry ?

Motopi : It goes back to what we have been saying. We hegdists and language experts to refine our lagguOr...or...to
make available the necessary vocabulary that ideteeThat can be done. Once that is done this &ggoan be
used as medium of instruction for physics, chemistrwhatever.

The only challenge at the momeriiriding equivalent concepts or vocabulary in Sepedin our own vernacular
language.

Do you feel that you spend most of the time debugghe meaning (unpacking)than effecting the leS¥as a higher
percentage of the lesson spend on debugging theingeand the context of the English context intpe&s
(translating and finding the Sepedi equivalenthtlhatually proceeding with the lesson and subjeatten under
concern.

Motopi: It's a good question.No. We didn’t spend. ourknow I'm not so sure if we... You heard what | tie@ned that... the
limitation.The other limitation that | might havadhis that...I'm not ... although I'm actually a Sepsgeaker that
doesn’t mean or necessarily translate in ...in yoomkio me being a Sepedi language expert .I'm not..@en... |
realized during the course of the lesson that &eigelimited to some extent because you know... Tiuelents
themselves were very quick to remind me of...of... @ierSepedi concepts when | was sort of wantingni dut ,
for instance, What is a stereotype .They were quidday ... what stereotype is, so that heped nspémd too much
time trying to explain the concepts as opposedtoadly teaching.
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The population of Sepedi speaking people

Motopi: | don't know. | know that most Sepedi spegkare in Limpopo.We are talking of a populatiéatwout 5 to 6 million.
But we don't want to assume that Sepedi speakersoaty in Limpopo. But Sepedi is widely spoken in
Johannesburg.

Why is Sepedi not used in Universities?

Motopi: | wouldn’t be in a position to speak on h#tof universities. But it may be also be becausexplained around social
hierarchies in which English is more important... ®its values. That influences academic languages/en in the
workplace where meeting are not conducted in Afriganguages. It all goes to show the power of BhglBecause
of social values that are associated with Englishnaturally finds itself as the preferred languagecademia and
in the workplace. Its more of social values thalicyassues.

Lear (fellow lecturer): It is also an issue witte lecturers themselves because at times itrjsdifficult to get lecturers who
will conduct... like you said you had limitations yiocabulary.Even in Afrikaans some lecturers camuotduct
classes in Afrikaans.There is only on lecturer im department who speaks Afrikaans, so it is alsoadter of
shortage of resources...of manpower.

Motopi : If we can overcome some of those impedit®iém learning ... then learning becomes accessibdeéryone.



