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ABSTRACT

This research is a qualitative exploration of the mental health of the Master of Arts in Drama
Therapy (MADT) students at Drama for Lié which| am part of. The MADT clasis

based at the University tthe Witwatersrandand the exploration includé®ththe students
andlecturers while learning online during te®VID-19 global pandemic of 2020 in South

Africa. This exploration is founded on thackdrop of social justice due to the limitations of
accessing online learning during a global pandemic and how this is a contributory factor to
mental wellness in both students and lecturers. 2020 has come and gone and the students
have continued with tlrestudies under the circumstancemfortunatelysome are still

struggling with accedearning and learning resourcé@sis research is framedbya s | owod s
theory of seHactualisationThis theoryunderpins that when one is healthy mentally which is

an individual experience; one is able to fumctbetter and develop themselvég develop
ourselves and se#ctualise through learnirand taking care of ourselve#/ith all the

challenges caused by the pandemic, online learning, and limited access, the MADT students
and thdecturers have found ways meanage their mental healffhe evidence from this

gualitative exploration utilised Data Analysis Triangulation to arrive at the above

conclusiors. Through the conclusions made, aspects of the Omega Transpersonal approach to
DramaTher apy are recommended a scamettinemoaldi es t o

with mental wellness while learning online during and post the pandemic.
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CHAPTER 1: BACKGROUND AND OVERVIEW

1.1 INTRODUCTION

The year 2020 proved to be a challenge globally because 60W¢&D-19 (also known as
coronavirus) outbreak (Shah et.al 2020). | am of the opinion that South Africa has not been
immune; it appears thasthe people living in this countmye have leen deeply affected in

all aspects of our lives. These aspects vary from social, health, economical, educational to
psychological effectéShah et.al 2020 and Zhou et.al 2028 cording to published

literature coronaviruses are a group of viruses thsganboth humans and animals while
affecting the respiratory system (Marra et.al 2@@8&vanagh2007 Weiss and Navas

Martin, 2005). In the first quarter of 2020 after COVID spread from Wuhan in China to
other countries; the World Health Organisati@cldred it a global pandemic (Zhou et.al

202Q Cyrus et.al 2020Haider et.al 2020Marcinko et.al 2020Shuja et.al 2020). This
pandemic has unfortunately resulted in many governments globally enforcing social
distancing and lockdown laws as a strategfjatiten the curve to manage the infection rate.

All these, as related to the pandemic, have caused mental health challenges for adults and
children alike (Aufderheide and Gond|2€2Q Shah et.al 202&hou et.al 2020).

Duringthe year 202@ince the breakout of the COVHD9 virus in South Africa, the
governmenhasset upaNational Command Council which is chaired by Eresidentf the
countryand it is responsible for implementing the National State of DisAstasf 2002

(Sekyere et.a2020). According to Sekyere et.al (2020) as part of the implementation of the
National State of Disastéyct, lockdown and social distancing laws were enforced. The
lockdown policyaccordingtothe At at es t hat the countryds bot
and citizens are encouraged to stay at home while the social distancing policy states that there
should be a distance of at least driemeters between people including limiting funeral and
church gatherings to 50 people (Sekyere et.al 2020). Higheatoh institutions also had

to abide by these laws and consequently all campuses were to remain closed until further
notice to prevent the spread of the virushidsnow beenmore than 12 months since the first

case of COVIBR19 in South Africa, but wera still experiencing what one deems as the hard
realities of the pandemic. The festive season (December) was unlike any other, South Africa
was faced with many different restrictions at the time while we were going through what was
known as the second wawf the pandemicAs a result of this at the beginning of 2021 the
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government published a notification to extend The National State of Disaster from the year
2020 to the year 202Dgpartment of Caperative Governanc202103).

| have alwaydeen passionate about dilig the creative arts in genees part ohealng to
inspirechangen the lives or circumstances thfe community | live inl followed this dream

by pursung a qualification inDrama Therapyndbecause of my love for drama as an
emlodiedexpressive art am currently a Master of Arts student at the University of
Witwatersrandn Johannesbur@outh Africa | am currently completing my research report
after successfully completing coursework for Drama Therapy in the2pd&: Prior to the
COVID-19 pandemic, as a student | accessed all academic and technological resources on
campus This soon changed as the University sent out its first email communication to
students in relation to the COVAD9 outbreak on th&2" March 2020Within less than two
weeksof receiving this emailthePresidenbf South Africa had declared a National State of
Disaster resulting in a national lockdown. In April 2020, the University implemented an
emergency online learning plan by ensgrihat students who lacked access receive 30GB of
internet data monthly and by availing loan laptop devices which the students in need had to
apply for. This was part of the Universityos
ensure that we weal afforded an opportunity to learn. | am one of the students who have
benefitted from this assistance from the University, by getting a loan laptop. The plan to
assist students also included the services of the Career, Counselling and Development Unit
(CCDU). The CCDU is a unit based at the University that provides career guidance and
counselling services for students on campus. Due to the sudden loglstiosents were not
allowed on campus therefore not able to access campus facilititisdiR€DU. The CCDU
therefore opened up its services by availing telephone consultations to students who were

struggling mentally, due to this sudden educational saifsed byhe pandemic.

Change came faster than we expecaed he country was on lockdown lev&l Students

had to leave residences and were no longer allowed on campus. From our homes or off

campus residencies, we patiently waited for communication from the University as to what

the way forward was going to be. One of the emails from the senianteseteam sent in

April 2020 stated fAiOur academics and profess
worked tirelessly over the past few weeks to prepare to go online... We accept that this is a

new learning experience and that there may be sonfleroyes, but we are on hand to solve

them together. o It was then my hypothesis th
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would not only relate to accessing onliearning butthey wouldalso affect the mental

health of both students and lecturers due to this sudden change.
1.2 DEFINITION OF KEYWORDS

Throughout this research report the reader will come across certain key words. | have
chosen to define each key word below and encouragedeer to read the given words

with these definitions in mind.

Drama Therapy

Landy (2005) defines Drama therapy as one of the expressive or creative arts therapies that
make use oframa and theatre in an attempt by the client and therapist to makettrese
life experiences. In my understanding, this meansdtaaa therapy is an embodipractice

used in the therapy space amethodby both the client and the therapist.
Pandemic

A pandemic is defined as any infectious disease that exbeed$arge geographical areas
most caset is usually contagious and severe (Morens et.al 2009). This research will be
foregrounded by the coronavir(GOVID-19) pandemic of 202@s the contributing factor to

the sudden shift to learning online
Mental Health

The World Health Orgasation defines mental health as wiedling where the individual can
cope with the normal life stresses, realise their abiliied work productively and fruitfully
(WHO, 2001). With this in mind, this research wilerefore explore this definition of well
being from the perspectives of students who are completingdtera therapy MA

gualifications and their module lecturers.

Omega Transpersonal Drama Therapy

The Omegdranspersonal approachdmma therapy is ilnded on the experimental theatre
movement of thd960s when creatives had the intention to create new ways and forms of
exploring human consciousness while raising awareness about the social issues of the time by
breaking down the barriers between theeosr and observethe performer and the
audiencgLinden, 2013). Linden (2013:3) states that it is an embodied practice that helps

people get in touch with their fisource of
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essent i d&drtheSparposes of thiwsearch rept it refers to anyraditionalor

therapeuti@ctivity that is grounded on spirituatgrticesthat contribute to selictualisation.

Online Learning

Online learnng or digital learning is defined as the practice of distance teaching and learning
remotely over the internet using computers or mobile devices (Anderson and Elloumi, 2004).
At the University of Witwatersrandand other learning institutiorggdobally, this form of

learning has taken precedence ahextraditional classroom or fage-face learning due to

the COVID-19 global pandemic (Lobo et.al 2020 and Hodges et.al 2020). Wéth th

definition in mind this research report widlraw from theexperiences abnline learning as
implemented byhe University of WitwatersrandSocial online platforms such @zsom,
WhatsApp, Microsoft Teanasndeducational platforsisuch asSakaiand other applications

used in online learning were usecetoyagenith students
Social Justice

Social justice is a situation where benefits and burdens are distributgdnfai society

(Chipkin and MenyGilbert, 2013). The social justice lens in theportwill allow for the
exploration of inequalities in relation to access to education, technology that enables online
learning and mental healtluring theCOVID-19 pandemic.

SelfActualisation

Abraham Maslow is well known fdris work onself-actudisation and he stated that hunsgan

are motivated to seHictualise through the hierarchy of needs which is presentediamgle

(Huitt, 2007) For the purposes of thisport selfactualisation is defined as living up to

oneds potenti al (Ruf, 2009, avicdrspared a2dlikeded Du T
it to selftranscendence (Buckler, 2011a; Du Toit, 200here are many parallels between

sefact ual i sation and the transpersonal (Buckl
Toit, 2001) and they relate to human beings dewetptheir potential.

1.3 PROBLEM STATEMENT

As mentioned above | completed miyama therapy coursework in the year 2019. In that year
| was offered the opportunity to engage with cliemtssitein the therapy spader clinical
practiceandto take my learning into grog@nd one on one sessions watbupervisor. As a
student engaged irexperientialearning whichincluded weeklyembodiedaboratory work
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on campusl learrt to hold the role of facilitator and participantgroup settingsandl was

able toembody differentirama therapyools and techniquesswritten inliterature(Emunah,

2019 and Jennings, 1988d 1987. | grew close to my classmates and built long lasting
relationships, but | have come to see that due to the pandemic, the above may not have been
possible for coursework students in the year 2820ating faceto-face with my classmates
offered a form oBupport system both personally and academically which is limited with
online learningShuja et.al (2020) state that the implementation of isolation, social distancing
and lockdown strategies by many governments has provoked fear and anxiety in inglividual
The impact of any pandemic is not only physical, but it also affects mental health (Shuja et.al
202Q Fiorillo and Gorwood, 2020). In my opinion, since we are required to practice social
distancing during the COVIQ9 pandemic, students have not bede &blearn faceo-face

nor practice embodied work in groupttthgs; this seems to havan effect on mental health.

The Dean in the faculty of humanities at the University of Witwatersrand confirmed in an
email sent to students duly 2020 that a significant number of students continue to struggle
with the capacity to learn in the online learning mode and that there are psychosocial effects
which may becaused by being in an extended lockdown. In the same emdiletirealso
acknavledged that even though thaniversity hal done all it ouldto provide support to

students in need, Wwasnot always sufficient for a range of reasons includingcamducive

living conditions. A peer posted on Facebook that in 2020 students mightohderegister

from University due to data shortage. | believe this is a cause for concern in a country where
inequality is so rife. Muffoletto (1994) argues that gtig technology to access information

in a social context where historically access tendimited by the wealth, gender, and race

of the individual or community is not enough. It is my assumption that falling behind on your
studies or being unable to access learning due to constraints of resources can take a toll on
oneds menttahehefadntdd rmeglat i v edrfgrmaadewhiencrtake® ne 6 s
it a social justice issudhis is my personal experiendmit | suspect it may be true for other

students as well.

N Cl ear | yjerk reattien takonlisegeaching and learning by ursities during the
national state of disaster was prompted by t
(Mashau and Ravhuhali erXo020ehs819dDn. refierfilde
Ravhulali (2020) did not allow enough time for lecturers to be trained on the online learning
pedagogy. Adedoyin and Soy-kank¢2d em@gr ihamine t e
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responseo migration to online |l earning whic

it was done without considering appropriate learning theories for learning online.

From what | have observed, since the global pandemic has causadpéi@hsn the

approach to educatiodrama therapy learning was halted and then shifted to online learning.

| believe that learning online limits person to person contact, clinical practice, and
experiential learningClinical practice is limited becaustidents have limited exposure to

clients onsite due to@VID-19 regulationsExperiential learning and group waakeat the

core ofdrama therapy training programmes (Butler, 2017). During this pandemic, classmates
have not been permitted to be in the sapace due to lockdown and social distancing laws,
this might | imit how students .dmggmitge and r e
experiential, embodied, laboratory and group reflectioek. In South Africa and possibly

around the worldiramatherapy lecturers ardtama therapists have been innovative in

moving to online platforms but there are still challenges such as limited access to technology,
and limited research concerning how better online tools translate to better learning and care
(Sajnani, 2020).

1.4 RATIONALE

The Ma sdamath@rapy degree at Drama for Life which is based at the University of

Wit watersranddés School of Arts is often mad
10 studentperyear. The degree has students who are currently completing both their
courseworkand research in the same year, others like me are only completing research while
others are engaging with or are awaiting to start the clinical internship. In finding a research
topic | became cur i ous safthedmama tieetapyr@iningeaawu d e nt s
that itis being offered onlinevith limited contct learning | became curious about the

di scipline, its execution andellnesssThiiswhact s o

sparked my curiosity and motivated the s research

Whilst reflecting on my experience as a coursework student in 2019 | have come to learn that
the other students have a different experience from,ramtewe have all been impacted
differently.fn The coronavirus pandemic hasactsteever al
South African society in the social, economic, health, environmental, and technological

real mso (Sekyere et.al 2020: 2). From the re
of education has changed due to social distancing and maisttioss likethe University of
Witwatersranchave resorted to online or digital learning. According to Sajnani (2020: 03)
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there has been fAan unprecedented shift to on
i ncluding wor k, s cHowevel, therqgaredhosg who ecanbtdhdcecessr e 0
(Sajnani, 2020).

Drama therapy in South Africa &fairly new practice My supervisoland otherdave been
lecturingvarious students through the practice over the years, butofnibst teaching staff

have not found gaps fublish literatureabout thdrainingof drama therapists in South

Africa. Butler (2017) states that it has been forty years sinadradinea therapy profession

was established as a field ggnerallythere are few papers written about educadiragna
therapists. In my view it is now imperative to publish more pagleosit how drama therapy

is taughtespecially now that we are faced with a global pandemic and the mode of learning
has shifted online. Would be worth exploring the differences and similarities in pedagogy
for future research explorations. Butler (2017) also highlights that the available literature on
drama therapy training focuses on the perspective of the lecturer which limits emphasis o
student experiencd.he st udentsd experiences abutéhepi vot a

| e ct axpeziendes are not negated.

| too as adrama therapy studeit 2020have been deeply affected by this pandemic. The
impact of the pandemic on my finances and studies has had some negative emotional,
physical, andnental healtteffects. The loan laptop device from the University has assisted
me but | have never been able to stilihe free 30GB monthly internet data to access online
resources teomplete this research report due to lack of infrastracad network

limitations in my residential area which is in a township. Upon engaging with some of my
peers from theniversity | realsed that there are several students who are unable 8 utili

the free 30GB monthly internet data that is provided stshaccess to online learning.

As stated by Sahu (2020), some aspects of the arts are part of those learning programmes that
are difficult to conduct onlinedDrama therapy is situated in both the psychology field as well

as the artso there may be aspects that are difficult to conduct orlime means that the

theoretical aspects of the curriculum can be delivered online while other strategies need to be
innovated for the practical, clinical, aedpecially theexperiential aspecturing and post the
COVID-19 pandemicJohnson et.al (2009)entioned thatirama therapy and the digital or

online spacevould possibly mergegnd in 2020 going forward this is becomingeality.

The mental health of individuals has also taken its toll due to the pandemic (Shah et.al 2020
andZhou et.al 2020). It is my view that the potential shift indreama therapy curriculuror
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way of learningcanalsa mpact student 6s ment al heal th neg
pandemic and possible family deatRgho et.al (2020) outline thamiversities globally are

concerned about how long the pandemic will last and how it might impact the mental health

of students. Though setfare is taught in thérama therapgourse, students are no different

in their experience of mental health challenges that are affecting other students. Many

students from Africamniversities are reported to be suffering from anxiety making it vital to
constantly monitor their mental hea#itate during the pandemic (Rakhmaiaowa Dane,

202Q Aristovnik, 2020).

This is a necessary exploration at a time where there hagbeenrd d en change i1 n p
lives andthe possibility of mental health being affected negatively exists. It is also inmporta

to note that history has shown us that human beings have the ability to thrive in the most

difficult of circumstance | thereforeenvision that this exploration will be applicable beyond

the pandemic.tlis also my hope that it wilhform future dramaherapy training should there

exist another global crisis which might require less contact from humans (social distancing).
1.5 RESEARCH AIMS, OBJECTIVES AND QUESTIONS
1.5.1 AIMS AND OBJECTIVES

The aim of this research is to explore the mental healiedfIADT students as they were
adapting to emergency online learning with their module lecturers during the GTVID
global pandemic focusing on the year 2020. Témortaims to look at this exploration from

a South African perspective. This research exploration aims to include views frdmartee
therapymodulelecturers to understand how they have adaptéuketonline learning mode as
well. This | believenasallowedfor a wellrounded exploration that includes views from both

dramatherapy students and théecturers.

The objective of this research is to explore my experiences in relation to my mental health as
the researcher and those of other MADT students siecadaiptation to online learning
especially because the other students began the first semesterfiza®a month before the
pandemic was declared, and then they had to sloftline learning to complete coursework.

| too as an MADT studemnly engaged with the research module online because | had
already completed the coursewamk2019(as previously stated). Since the outbreak of the
pandemic, there lsdbeen research classes that have been hos#adoon but | unfortunately

could not paitipate sometimes due to lack of data, no stable connection, and electricity
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challenges (loadshedding). This sparked a curiosity in me to explore perspectives from my
classmateabout their experiencas terms ofwhat is different and what is the same in their
way of learning This allowed me to compile and review the perspectives froselinyny
classmateandthe moduldecturers ormental health considering the social justice issue of

access to equal opportunities to learn.
1.5.2 QUESTIONS

Having been @rama therapy student in training for the past few years, | thoughsit

important to reflect on my journey as part of this research reffugtefore the types of

guestions posed by this research have enabled me as the researcher t@btsnntsimy

own and other studentsd experiences in adapt
havebeen affected mentallyrhis includes the experiences of ttrama therapy module

lecturers. Good qualitative questions are developed and refinddeveds of a reflexive

journey (Agee, 2009). This means that the questions at the onset of the researchverecess

not final, but a question was addéwaringthe exploration of the reflective and reflexive

process.

1 To what extent are the MAD3tudents and their module lecturers at Drama for
Life adapting to online learning?
o What are the differences and similarities between traditional Drama
therapy training and Drama therapy learning online at Drama for Life?
0 Has the online learning mode affedtthe mental health state of MA

Drama therapy students and lecturers? If so, how?

Upon further exploration during the research journey, | uncovered another question which is
answered in the discussion and recommendations section of this resgartim relation to

the findings from the dataset

1 Whatwasthe role of transpersondtama therapy in the setfare routines of the
MADT students and their lecturers during the 2020 pandemic to aid with mental
health?

1.6 THEORETICAL ORIENTATION

This research iexplored through the lens of education and learning and therefore the

theoretical framework mainly stems from this sector. The focus is on the mental health of
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drama therapy students studying at Drama for Life in South Africa in the year 2020 while

learnirg online learningnd the views from their module lecturers

Learning Theories

This research has employed learning theories from the field of psychology, since it is
exploring students learning journeys through online platf@nasitincludes the mental
health experiences during a global pandemic. According to Ashworth et.al (@68 are
five overarching theories of learning namely, behaviourism, humanist, constructivist,
cognitivism, and social learning. In behaviourism learning is manifested in change
behaviour while emphasing the connection between a stimulus and responsa@rth
et.al 2004). Ashworth et.al (2004) states that in cognitivism it is ressgjthat muclof
learning involves associations through contiguity and repetition while in constructivism

learning is viewed as a process of meaning making.

Johnson (2014)tates that the humanist learning theory pertains to the personal development

of each humands potential on an intellectual
physical and even the spiritual level. It is also assumed that all humans have a natural

inclination towards growth, learning and to develop fully (Johnson, 2014). The connectivism
learning theory is described as a learning theory for the digital age where ting ptarit of

learning occurs when knowledge is activated by learners congéatand participating in a

learning community through the use of multimedia and online technology (Goldie, 2016).

For the purposes of this research the humanist and connectivism learning theories were
applied. Connectivism enabled the researcher torstadel how learning is achieved using
technology and the related challenges and succesgethrough this theory that | advocate
for social justice because if connectivistatss that learning happens through the use of

technology and certain students are unable to access this technology; this makes it unjust.

The theory of selfctualsation byAbraham Maslowwhich is a humanist theory as well,

served to explain how students were able to perform academically even thelgdrning

had been disrupted and their mental health affected. As mentioned above Johnson (2014)
refers to the devel op mendanbedefinedeasdelf humands po
actualisation. Greene and Burke (2007) concur with themati human potential when they

explain thatthe goalofsedfct ual i sati on is to fAbettero the

students continued learning and succeeded under extremely difficult circumstances. It has its
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origins in counselling psychologynd it focuses on how humans acquire emotions, values,

attitudesand interpersonal skills (Ashworth et.al 2004).

Living Theory

Living theory is a theory that is grounded in education research (Wood et.al 2007).

According to Whitehead (2015) in employing the living theory in research; individuals
produce validated explanations of their educational influence in their own leamthg, i

learning of others and in the learning of the social formations in which the research lives,
works and researches. Coghlan (2010) states that there is a relationship between practical
knowing and theory in that the pursuance for general theoriesatlypbegins from the

practical reality of individual persons. The living theory necessitates that | reflect on my own
experiences and meaning to understand how my peers and | are experiencing the adaptation
of drama therapy training online. The living trg is a theory that allows for practical

knowing (Coghlan, 2010My peers and | have lived and are still living through the
pandemics o our experiences of | earning online ai
Coghlan (2010).

Interiority

Coghlan (20103t at es t hat in applying interiority i
theory, not by negating them or leaving them behind, but by appreciating them and
recognizing their |l imitationso. I nteriority
shift to a new perspective in education (Coghlan, 2010). It is my intention to understand the
research | am conducting at a deeper level to arrive at explanations with meaning especially
in relation to seHactualisatiorand the transpersonal approaBbth are concerned with
higher dimensions of beinB(uc kl er , 2011a; Buckl er, 2011b;
This research benefitted greatly from interiority because it allowed for a mdepth
engagement with the research data. Interiority alsoredphe exploration and it resulted in
the recommendations made in the last section ofépisrt

Interiority in education is about developing spaciousness within us in order that we may

meet and take in the world that is before us. The greatarftrenation, technology, and

demands from the world around us, the more essential the interiority; that is, the inner

capacities for discernment, imagination, virtue, reflection, balance, and presence (Hart,
2008:235).
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CHAPTER 2: LITERATURE REVIEW

2.1 MENTAL HEALTH
2.1.1 MENTAL HEALTH DURING A PANDEMIC

Health emergencies such as pandemics may affect the health, safety, awelrvgedif
individuals; and these effedbecause of feamay cause a range of emotional reactions and
unhealthy behaviours (Pfefferbaum et.al 202¢rus et.al 2020Haider et.al 2020Shuja

et.al 2020). Bhimmenti et.al (2020) refer to the four horsemen of fear namely the bodily,
interpersonal, behaviourand cognitive. In my understanding these are factors that assist in
understanding how a pandemic nragult in affectinghe mental health of the general
population negativelyand in this case students. The corona @€®VID-19) spreads

through person togrson contact and huméwuch (Cyrus et.al 2020Human beingthrive

on contactandwithout it many may succumb to distress and even depression (Cyrus et.al
2020 and Heidar et.al 2020). In my experience, mental health services are offered face to face
but due to the pandemic, social distancing, and lockdaws by the government; online
services have become a norm. Cyrus et.al (R@206rillo andGorwood(2020; Pfefferbaum
et.al(2020; Zhou et.al2020 have shared that many who work in the field are advocating
for online based psychological and therapeutic servimgd am of the opinion and based on

my experience with issues of access, many may not be able to reach such services.

As mentioned in thentroduction section of this research report, the pandemic has caused

many governments to enforce lockdown and social distancing laws to combat the spread of

the coronavirus, and these have led to a national closure of educational institutions which

were hter opened butremoteonl i ne | earning i s encouraged.
educational activities that exist throughout the worlthis national closure has an impact on

more than 91% of the worl d's sHilhodtalf2020popul at
concluded that current research puts a spotlight on anxiety and depression amongst students
during the COVID19 pandemic. The pandemic may cause loneliness, which seems to be
increasing as students learn online (physically away from theispédaving a negative

effect on education and therefore on psychological pain and sufférihg ét.al 2020).

Rakhmanov and Dar(@020) concur with the notion that students are struggling mentally

during this pandemic and their mental health shoulshbeitored. UNESCO released
statistics that the pandemic is affecting ha
million students in approximately 114 countries. Pragholapati (2020) states thaivérsity
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closures are expected to affect the midmealth of students. There are other possible

stressors that affect the mental health of students and these include antassito

healtlcare a COVID-19 infection at home which sometimes leads to the death of a family
member, financial difficulties, ahothers (Pragholapati, 2020). It is evident that the pandemic
and | earning online has affected studentso

affected more than others.
2.1.2 MENTAL HEALTH AND LEARNING

As mentioned in the definition of keyords, the World Health Organisation defines mental
health as welbeing where the individual can cope with the normal life stresses, realise their
abilities and work productively and fruitfully (WHO, 2001). Learning is defined using
learning theories whkh are available under the theoretical orientation section of this report.
Rakhmanov and Dar{@020) conducted a study which confirmed that mental health
problems during this pandemic are higher with female students than male students. The 2020
drama therpy class at Drama for Life at the University of Witwatersrand was made up of
only females but | did not unpack this further in tBportdue to scope. Weare (2010) states
that promoting positive mental wedeing may, incidentally, often improve academic

learning. Effective programmes for mental health include explicit work on the development
of the relevant mental health skills in students and staff (Weare, 2010). Unfortunately, these
types of programmes have also been affected by the pandemic and sem®kad their

services online like the previously mentioned CCéltthe University of Witwatersrand

It is evident that a healthy mental state is necessary for academic functioning and success.
Eisenberg et.al (2009) conducted a study with students where they confiertggothesis

that mental health problems are associated with lower scores academicallyarglildo
Shaunessyedrick( 2013) agree with the notion that
academic outcomes. There are certain critical conditions that ensuiaddakes place
successfullyf{Salomon andPerkins, 1998) and in my view mental health is a critical condition
that is required for effective learning. Individuals who have stayed in formal education for
longer and have gained higher qualifications tenehjoy better mental and psychological
health than their less wetiducated counterparts (Hammond, 2004). This makes learning,
access to learning and technology to be social justice issues that need to be explored
especially now that students are requie@ractice social distancing and learn online.
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2.1.3 MENTAL HEALTH AND SOCIAL JUSTICE

There is adequate evidence that outlines the mental health effects of being in a disadvantaged
position. The literature highlights that psychological distress camdibeed by social

inequities such as poverty, racism, and inequalities in how certain groups of people are

treated (Morrow and Weisser 20Bbyer et.al 1997Kirmayer et.al 2001). These

inequalitiessuch as access to education and resources for leareisgacerbated by the

COVID-19 pandemic and some students are negatively impacted. The pandemic affects

mental health because of fear and isolation (Shuja et.al 2020; Fiorillo and Gorwood, 2020). It

has als@xacerbatedome social justice issues such eseas to adequate healthcanel
education due toonlinelearning A The ongoing worl dwide pandem
unprecedented soci al injustice and unrest, W
t o t ak ¢Gowdyg 20R0alh Ormistin et.alP21) agree that mental health should be

treated as a social justice issue citing reasons such as those mentioned previously which

include access to mental health services and technological resources for the purposes of

learning online further providing nigation for this research. As stated in the rationale

section of this report and a student myself, | have firlsand experience of limited access to
technology and mental health services. This is one of the vital factors that necessitated this
researchMental health and social justice are interlinked, and they are a global phenomenon
especially during the 2020 COVADO pandemic (Gowdy, 2020; Ormistin et.al 2021) amgl th

sudden shift to learning online is a contributory factor to the mental hea#hasthsocial

justice issues of students.

Hasan and Bao (2020) confirm that students are experiencing psychological distress due to

costs associated with learning online and the fear of losing the academic year. The

demographics of students fromthe MADRd s of 2020 belong to the
di sadvantagedo or 0psee@o i gemperiegeesfligimgitheolghy mar gi
pandemic while lacking access to services such as education and mental hdehbdare

cause psychological distressdthey affect mental health negatively (Gowé@20).
2.2 SOCIAL JUSTICE
2.2.1 SOCIAL JUSTICE AND ACCESS TO TECHNOLOGY (ONLINE LEARNING)

Even though learning is continuing online during the pandemic, there are still many who have

limited access to be able to learn online (Sajnani, 2020). Adam Habib, the outgoing vice
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chancellor of Wits University was quoted at thigial Economy Summit held in July 2020,
saying that the discussion around 4IR should not only be a technology discussion, but also a
socioeconomic one, with the end goal being how to create a more inclusive, fair and just
society.This statement furtheterateghe connection between social justice and access to
technological resources for onlitearningor 4IR. 4IR stands for the™Industrial

Revolution and according to Davis (cited in Mhlanga and Moloi, 2020) it is defined as the
fusion of technologies that is obscuring the lines between the physical, digital, and biological

planes.

Mhlanga and Moloi (2020) state that Universit®l ordinary schools that did not have 4IR
tools in place to accessarningonline had to shut down at the start of the lockdown in South
Africa because there was no preparation, and this is expected to be a common feature in the
African continent due tohallenges of infrastructure, the cost of data, and broadband.
Students who lack infrastructure and data are left behind in the process of learning while
others who have access are continuing with their learning without any disturbances except
maybe for nterrupted electricity supply which is commonly known as loadshedding here in
South Africa(Mhlanga and Moloi, 2020)rhe study conducted by Mhlanga and Moloi
(2020) confirms that for some students in Universities in South Africa, learning is currently
nonexistent because of the challenges relating to access to technology. They also confirm
that the technology needs do not supersede the food and safety needs of the students.
Many students acquire knowledge prominently; some do not. This knowledge agquirin
procedure depends on how they are treated by resource availability or access to learning
tools. Due to social and economic dividends, many students suffer from access to new
technology resources. At the same time, a lack of IT knowledge was identified as
significant impediment to netechnical instructors. Moreover, the nature -bfearning

(limited time, interpretation, and assessment methods) compared to traditional classroom
methods, make students dissatisfiddsan and Ba@2020:2)

Chipkinand May-Gi | bert (2013:3) define social just.i
di stribution of benefits and burdens in soci
justice, public participation andeisaeari al coh
evidence that online learning and access to technological resources are social justice issues.

The available literature confirms that there is inequality in accessing and using technology
especially for learning purposes during the current par@éSajnani, 2020Mhlanga and

Moloi 2020).
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2.2.2 SOCIAL JUSTICE AND SELF-ACTUALISATION

Morris( 2002) <cites Rawl bés social justice framew
goods to satisfy basic needs and points out to it being myopic. The capabilities perspective by
Amartya Sen which is founded on the concept of human dignity is thend#kenegside

Rawl 6s social justice framewor kMdrie(200 mor e r
Martha Nussbaum built on Sends webeikggand ar gu
hand i n hand. I n my vi ew SemnsglEactualsgtianinithati t i e s

they both focus on setfetermination to achieve personal wellbeing. Leclerc et.al (1998)

conducted a study to verify if consensus could be reached bgcse#lisation experts on its

definition and meaning. The study confirdhinat seHactualisation is a process and not an

end while the capabilities perspective sees social primary goods feveuslj as a means to

an end and not an end in itself. In my understanding this means that batbtgksation and

the capabilitieperspective are about the process,am®nd. The study also confirms that it

is an impossible task to define what the ideal human is but there is some consensus in the
findings from the experts. These sterigticsl ariti e
of people who function well, that is people who act in congruence with thestaattures

and are open to all aspects of realityo Lecl
description of Rawl, Nu s s briiesmetweendelfSends wor k
actualisation and the capabilities perspective while there is a clear link between self

actualisation and social justice.
2.3 DRAMA THERAPY
2.3.1 THE TRANSPERSONAL APPROACH AND SELFACTUALISATION

The Omega Transpersonal Approach tarthdherapy was developed by Saphira Barbara
Linden around the 60s. Penny Lewis and Saphira Barbara Linden eventualgated the
Omega Transpersonal Drama Therapy certificate programme in the 90s (Linden, 2013).
Linden (2009) recalls how she connectdthwhe light from a lamp in the room she was in
with her eyes closed. From this experience she was able to become the voice of the light
through role play, which she later acknowledged to be the voice of her soul or the higher
wisdom within the self thas always clear. She states that this allowed her to view her life
from a higher perspective. Other origins of this approach stem from Sufi practices termed

AThe Path of the Hearto which is oft,en expre
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and archtecture (Linden, 2009). According to Linden (2009) the format of the therapeutic

session is fluid, and it takes on many forms.

The transpersonal approach to drama therapy developed from psychodrama and the need to
explore emotional issues that were hygtharged by its founders. It was developed by

Linden (2009) who defines it as a way to access the oneness of creation and being one with it.

According to Linden (2009) the omega transpersonal approach to drama therapy makes use
of meditation, breathingasred dancing, drumming, walking, light wodnd sound

vi brations to shift an individual to their
by the transpersonal theory which is part of humanistic psychology (Hsit@@ih3). In my
research this theory was first introduced in humanistic psychology as an idea by William
James over nine decades ago and the work of Jung and Maslow is often categorised under
this psychology. Jun@s cited by Hutchin@013)validated transpersonal psydbgy as a

clinical concept, and he referred to it as transpersonal (uberpersonlich) when he used the
phrase 'transpersonal unconscious' as a synonym for 'collective unconscious' (Hutchins,
2013).

-1}

Wilber(1982)d evel oped the fAispectrum of consciousne

differentiating transpersonal psychotherapy from other therapies. Wil®@2)indicates that

the different levels of the spectrum represent differences not only {msetity; butthey

also distinguish the various schools of psychotherapy and religion that represent not so much
contradictory approaches to individuals and their problemsabuwiomplementary

approaches to different levels of the individual. Boorstein (1994) expreesewhen she

was training as a psychotherapist, she learned that the key to curing emotional problems was
the insight into the cause of conflict in the unconscious. She also states that the key to
spiritual freedom is having insight into the essencdl dfhat we experience. It is important to
understand our experience even more so now with the global pandemic that we are currently
living through. | used reflective journaling to understand the current pandemic experience.
Boorstein (1994) advocates fdwettranspersonal approach because she has been both
receiver and provider and this has enabled her to appreciate it from both ends. As a receiver it
has provided her with symptom relief and enabled her to have more ease in Bghlite.

Boorstein is a gychotherapist, author and Buddhist who suggests that when the ego is

devel oped, an individual can make conscious

lifestyle. This is an integral part of the transpersonal approach.
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The table belows a sutmary of the 11 principles of tt@mega Tanspersonahpproach to

drama therapy according to my understanding:

Assuming health
rather than

pathology

Innate health and wholeness is assumed instead of pathology. The therag

supportsthe ndi vi dual 6s transcendence.

Shifting the
identity from the
limited sense of
self to the

essential Self

Human experience is not denied but instead emphasis is placed on the hi
Self instead of the wounded, victim self. Clients heal quicker when ¢ladige

that they are a soul with limitless potential.

Embodying the

therapeutic issueg

Action methods through movement enable clients to recall memories thro
feedback the body. This appr

to themind and soul.

from

Working with
archetypes

The 4 archetypal roles explored usually include the healer, artist, educato
shaman or spiritual guide. Some of these archetypes are based on mytho
characters including the archetypal elements of nktwwern as air, fire, earth

and water and totems as used in certain cultures.

Embracing love
while holding all
emotions as

sacred.

I't is important to embrace the taqg

acknowledging that at the basis of all emotions is lgkieeh calls us back to
our higher Self. We cannot love others if we do not love ourselves, so the
wor ks wi t

transpersonal therapist

love.

Creating a sacred

space

The sacred space allows oneg¢oonnect with theirsoul A Beaut y
hel ps

(Linden, 2009:215). The creation of simple warm up activities also awhket

t herapeutic environment t o

body, mind, heartand soul to help build trust and devebpeadiness for the

session to work as a group. This

Fostering an
experience of
interconnectedne

s and unity

This connection is not just between the client and therapist, but it is also f
client to ealise their own interconnectedness with others, nandeanimals.
It is about holistic healing that considers the body, mind, headtsoul. This

helps with understanding conflict and different points of views from others

25| Page



8 | Seeking mastery | The ability to manifest our greatest potential in our lives depends on our

through sel conscious thoughts and action. One needsltéhe mind in order to direct the
discipline energy to what one wants to manifest.

9 | Achieving In my understanding this is balance between the dualities of life such as tf
balance and the yang, energy and matter, the masculine and the feminine etc. Wit

mastery, selfliscipling and balance; the therapist can work together with th

client in facilitating the client

10 | Identifying and Therapists assist clients to iden
achieving our life | gifts to serve humanity.

purpose

11 | Creating life as a | The ultimate goal of transpersonal work is that life becomes a work of art
work of art we | ive from our inner | ight witisc

reflected in our families and commitias.

Il n a nutshell according to Linden (2009:232)
through which individuals transform their identity from a limited histbaged sense of self

to an experience of t hethare ae pasaliels batwednthe oul s el
transpersonal approach to drama therapy and what is defined-astgk$ation because they

are both concerned with the best of human potential and how it can be achhexsal.
parallelsbetweerthetranspersonal and seittualisatiorhave also been drawn byany

scholars such as Buckler, 2011a; Shorrock, 2008; Ivizan et.al2@i4dt both are about

human potentiahow one develops (Bradley, 2018). Stork (2019) states that humanistic and
positive psychology have hag shift the focus from pathology to foster wellbeing and

flourishing by acknowledging the role played by spirituality in mental health and wellness.
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CHAPTER 3: (METHODOLOGY)

3.1 RESEARCH APPROACH

This is a qualitative research exploration of the adaptation to online learning and its effects on
mental health during a global pandemic while training to be a drama therapist in South

Africa, 2020. Hancock et.al (2007) describe qualitative researchaiteanpt to expand

and/or heighten our understanding of how things have come to be the way they are in our
social world, it is expanding oneds under st a
understanding, this means that it is about how people experiencthsmner it explores a
phenomenon where issues are not yet understood. In this case it is about understanding how

the MADT students, and their module lecturers have experienced the adaptation to

emergency online learning and its effects on their men&dirhduring the 2020 global

pandemic.

Hancock et.al (2007) state that some scholars have criticized qualitative research because the
results of the study may not be genesdiie to a larger population due to a small sample

group and participants not bgimandomly choserHancock et.al (2007argue that it should

not matter if the sample is small, and it was not randomly selected if that is what was required
by the research questidhthis case, the sangplvas not randomly selected but it was

required by the exploration which researches a Bpegbup of students engagingth a

particular qualificationPalinka et.a2016) states that with qualitative research we can be
chronological in ouapproach to identify which events led to which consequeites.

sudden change to learning online is a direct consequence of the €@\iandemic. When

we view it chronologically, the pandemic was declared, educational institutions were shut
down, onlire learning was introduced as a solutibhe inception of the qualitative research
inquiry usually begins with a general area of inquiry which then becomes more focused as the
process progressdsiegan with the general exploration of the experiencedagftang to this

new mode of learning then it became more focused when | explored mental health and the
self-care routines engaged with during the lockdo@ualitative research expansive and
continuously evolving, covering a range of approaches torasaad there are several

perspectives on the nature of the research itself (Brinkmann et.al 2014).

This qualitative researcexploration applies mixed methqdkeyare defined as the use of
multiple research approachesmprovethereliability and validity of findings while
increasing the depth of understanding of the research project (Green et.al 2015). Green et.al
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(2015) states that mixed methods make use of both qualitative and quantitative approaches

but Morse (2010:483)ontlet her hand argues that Athere is
mixed methods desigmnot e v e n a bWiln the abdve dajdhis tesearsho .

exploration has adapted the classical qualitative research method and aspects of
autoethnography to ensure allw®unded encounter with the data collected and to ensure the
reliability of the research report. Powell et.al (2008) confirm that by applying mixed methods

in research, the researcher is able to gather denser data which results in a greater
comprehensionf the underlying phenomena. This is what has motivated the mixing of the
classical qualitative method and aspects of autoethnography through the online questionnaire,
the researcher 0s |,andthereflexive notesvoi cellecetidsta itisaner at ur
adaptation of autoethnography in that the researcher is researching herself and others who
belong to a similar context but because there is no observation of the other research

participants in their natural environment, the method usedsnekearch cannot be called

purely autoethnograph®@ne must acknowledge that multiple data analysis tools such as

thematic analysis and content analysis were also used to ensure validity and reliability of the

findings and interpretation thereo

My perspective as the researcher could not be omitted because one provides a specific view
in light of the experiences which are in many ways different from those ofibeMADT

students. As a student registered in 2020, | too struggled with sohd#denges of access,

lack of data and electricity, but to a lesser extent because my focus was only on the research
module which i®ftenselflead. The research module rarely requires students to attend
classes online except when there are presentatiahspecial classes for specific topics

according to the needs of the students at that particular time.
3.2 ETHICAL CONSIDERATIONS

In my understanding, ethics concern how well or badly a researcher treats their research
participants before, during andefthe research inquiry that they are conducting. It is my
belief that i1t 1 s important to consider the
as a researcher. According to the Belmont Rgd®79 medical research which includes

biomedical resarch must be conducted in an ethical way because many of the experiments
conducted on humans during World War Il violated human rights. | understand this to have

had a direct result in the development of the various codes which outline the ethics involved

when conducting medical experiments or research with human beings. Since this research
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involves human participants the ethics clearance application was approved by the University
of the Witwatersrand ethics committee. As a qualitative inquiry that insdluenan beings

as research participantswiasimportant to note the power dynamics between the researcher
(myself) and the participants (MADT students andrtfuelulelecturers). This | believe was

alsoimportant because the researsforegroundedy social justice.

Roth (2008) argues that it issgmbolic violent act against the condition that comes with

being human to write the 6Sel fd without ackn
have been unethical to conduct this research without considering the actual opinions and

views of the Dramé#herapy module lecturers and the MADT class of 2020. Considering the

above | thought it important to explore whether my experiences of training as drama

therapist doing coursework in 2019 was the same or differentiathther students (class of
2020)since there was no pandemic when | completed my studies and therefore online

learning was not a norm.

As part of the ethics proceshe MADT students and their module lecturers were provided
with participant information sheets and consent forms whighgtged prior to

participating. These documents were approved by the Wits Ethics Committee and they
outlined the purpose of the research and how the data collected would be utilised. This was
done so the participants would understand what was requitedrofpertaining to the

partaking in theesearch. Pseudonyrhave beemitilised in this report to best protect the

identities of the participants as outlined in the information sheet.
3.3 DATA COLLECTION

The global pandemic has necessitated that ressarbk cognizant of the health of the
participants amid the vilBusesEBarcdhmplrytwictoh ¢
data collection selected was the use of the intéhnetigh the online questionnair&his

choice was made because at theedof the ethics application and data collection processes,

as a country we were still on hard lockdown. This meant that we were not allowed to move

around except when seeking medical attention or purchastegsitiesThe use of the

internet alse@nsured the health and safety of the research participants. H&04dnhHas

termed the use of the internet in the resear
|l nternet Medi ated Researcho. I n my umderstan
where the internet is used to collect data or to interact with the participants through differing
platforms likeZoom Facebook, Microsoft Teama$c. The research dathscussedn this
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reportwas collected utifing the convenience of answering onlingegtionnaires by the
MADT modulelecturers and the students at Drama for Life. The online questionnaire
completed by the participants (found in the appendix) consisted of both open and closed
guestions. The questionnaire was designed through Google Fadndssiributedsia emails

to the selected sample group.

The initial intention was to have participants answer an online questionnaire and then
participate in an online focus group. Unfortunately, only the online questionnaire waeslutili

in this researcheport due to challenges with communication, access, resources, and
infrastructure from both the side of the researcher and research participants. This challenge is
evidence of one of the arguments of this research report, that access to technological
resources and infrastructure is a challenge for students, especially here in Africa (Aristovnik
et.al 2020). | was not able to provide data for myself as well as the research participants to
respond to the questionnawelineand thisbrought abouta new dynamic to consider when
engaging participants online as opposed to-fadace. There were two categories of

guestions when the questionnaire was designed accdoding model byBiausutti(2011).

Closed questions were usiid to conduct a quétative evaluation othe challenges with
accessing learningnline Open questions were used to conduct a qualitative evaluation that
allowedfor detailed responses about the experience of learning or lecturing online and the
effectit had on mental he#h during the pandemic. This included detailing the-caie

routine if there was anyhat was engaged with the year 2020From my experience the use

of the online questionnaire as a data collection method was cost effective, flemible
convenient for research participants (Mandefig@il 7 Granello and Wheato2004

Johnson et.al 2014) but Lefever et.al (2007) argue that online questionnaires may not be as
universally appealing as before for academic research dbettonaroundime (which |

also experienced). For different reasons (workload, mental health, data access etc.), it took
just over 3 months for the student participants to complete the questionnaire;dvatiihe
therapy module lecturers responded almost immediadét. limited faceto-face contact,

the choice of using online questionnaires has simplified the research process while
considering the health and safety of the research participants and the researcher due to the
COVID-19 pandemic.

Other dataeviewedincludes literature that was published online during 2020 and early 2021
in relation to accessg online learning and mental health during the CO\MMDpandemic.

This includel theliterature reviews from other researchesfiected through online journals
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ranging from medical, educational, sogiahd psychological fields. For this purpose, data

was collected through the reflexive notes and reflective journal entries captured during the
lockdown period in 2020. It is always challenging to be both researctigraaticipandue to

the different focus that is required for each (@eluer, 2012). Unluer (2012) outlines that

since educational research involves several players (in this case the Madilelecturers

and the students), and the researcherodés pers

the development of the researcim ¢ produced.
3.4 SAMPLING

The data was collected from female lecturers who all lecturer diffdramta therapy

modules according to the curriculum. They all have the experience ebféaee lecturing

of the MADT students prior to the pandemic aneythave been involved in the adaptation to
emergency online learning in the year 2020 after the lockdown was announced. There were
three out of the four students who participated in the stuldgare all females and two of

them lived in the campus resiaes prior to the pandemiSince | am also part of the class of
2020, | am part of the sample as the researdiergendespecification was not intentional

but itis important becaugberehave been som&udies that confirm that females anere

prone to mental health challenges than their male counte(Ratbmanov and Dan2020;
Birhanu and Hassein, 201@)he students had to go back howriethe beginning of the

lockdown and they only returned torog@us after the lower levels of the lockdown were
announced by thBeresidentUpon following up, students confirmed that when tiveyeat

home, it was difficult to access resources to connect online. This was partly the cause of the

delayed response time answering the online questionnaire.

The type of sampling used for this research
samplingo is when thpieshpeddfiandampli sagusedo
is familiar with the casbeing researched (Robinson, 2014). In this case, | as the researcher

belong to the contextfama therapy traininglass of 202Pthat is being researched which

means | am familiar with the case. All the student participants had just completed their

honous degree in drama therapy the previous year (2019) while | was completing the MADT
coursework (2019). When they started tmeia s t degre®as the beginning of 2020, | was

only engaging with the research module.
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3.5 DATA ANALYSIS

In my understanding data analysis is one of the most important aspects of the research
journey because this is where the researcher makes sense of all the data that has been
collected throughout thaifferent stages of thgrocess. Hatch (2002) definesaanalysis as

a systematic exploration for meaning, a way to process qualitative data so that the insights
that have been discovered can be shared with others. Data collected through a qualitative
inquiry is genuine and valid and it does not need to bregavith anything else (Yeh and
Inman, 2007). Yeh and Inman (2007) also state that the objective of analysing qualitative
research is to establish patterns, themes, relationships and assumptions throughlimgtegori
or coding. As the researcher | have exetl differentdata analysisechniquesand they are
presented below with a motive behind the choice of tool used to categmoasp and code

the data.

3.5.1QUESTIONNAIRE ANALYSIS

Analysing the open questions

The choice to begin the data analysisgess of this research with the use of Thematic

Analysis (TA as it is sometimes termed), was made because of the systematic coding

framework which enabled identification of patterns in the collected data in relation to the
resear ch guestADJI studéntd and theirdramattherapy iModule lecturers at
Drama for Life adapting to online | earning??o9
care practices that were engaged with. According to Braun and Clarke (2014) utilising TA

enables qualitativeesearch that is reflective, deliberate, and thorough. This is evident in the
responses from the open questions which have givdapth insights that respond to the

overall main questionf online adaptationBy utilising TA, the dataset was thoroughly

categorised by grouping responses with similar statements. There were clear emergent

themes which were then coded from both the students and the lecturers in relation to how

they have adapted to online learning during the current pandemic. All the datal\weted

first and then it was grouped by categimig and coding according to the patterns and

similarities from the experiences of online learning according to the dataset. There is little

ground to conduct qualitative work if the researcher does aot 1@ draw on the realistically
occurring themes evident i n t hoenedoastatxret , Aso
data with certain preconceived categories derived from theories, yet one also remains open to
new concepts th®t2l1lpmergeo (Joffe, 20
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Analysing the closed guestions

As mentioned previously, Google Forms was used to design the questionnaire, to collect the
data and to partly analyse the data. The partly analysed data from Google Forms was
extracted from the closed questions ethonly allowed for three choices of responses. This

is the data that allowed for a quantitative

l earningo and the r equi rosalide Bhaesao (201%) eosfirnfsor e f f

thatGoogle Forms are an effective way to collect data because they allow for authentic
analysis of the responses without any manual formulation and coding, especially for closed
guestions which can be represented in graph and pie charts. The questionneitedcohs

five closed questions for the lecturers and four for the students. The responses from these
guestions assisted in gaining insights about the challenges and successes of adapting to
learning online. The following graphs are extracted from the resgsoof the Google Form

and they represent the time when both the lecturers and students began engaging with

training in drama therapy at Mastersod | evel

whether both lecturers and students experiencedaltaerapy training prior to the pandemic

which is the main cause of the shift to learning online.
3.5.2 DATA ANALYSIS TRIANGULATION

The data collected through the adaptation of autoethnography for the research was utilised to
provide further insights as how | as the researcher have adapted to online learning and my
own mental health during the pandemic while training to be a drama therapist. This data was
collected from the seffeflective journal entries, reflexive notes, and other published
literaturefrom March 2020 to February 2021. Subjectivity and-ssflexivity have been

identified as major threats that influence the data collection and data analysis processes (Yeh
and Inman, 2007; Morrow, 2005; Miles and Huberman, 1994) but recently it hasdeco
important for the hidden voice of the researcher to be drawn out to reztigmisubjectivity

of the researcher (Park, 2014). Leech and Onwuegbuzie (2007:557) offer a variety of tools
for data analysis and argue for the importance of applying moretnaa t oo lsingit hus
dataanalysis r i angul ati ono. They -puipss®apmoad to@nalysk a t
gualitative data will sometimes lead to interpretations that are not consistent with the
underlying data which will affect the legitiroy of the validity of the study (Leech and
Onwuegbuzie, 2007). To ensure triangulation the data collected from the students and
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lecturers through the online questionnaire were juxtaposed with the data collected from the

researcher through the adaptatiomofoethnography.

SeltReflective Journal Entries/Reflexive Notes Analysis

The selfreflective journal entries and reflexive notes were analysed through inductive
content analysis. This aspect of the research was conducted to answer the general question
because as the researcher, even though | am part of the community being researched; my
experiencesvereslightly different from the other students because of the coursework
component. | completed coursework at the end of 2019 while the students that abthelete
guestionnaire began their coursework about seven weeks before the global pandemic was
declared by the World Health Organisation. | did not experience the difference between the
embodied and online learning. Content analysis allows for a-fiiv@se pocess of preparing,
organisingand reporting the data collected and linking the findings to previous knowledge
(Crowe et.al 2015)Content analysis was applied in analysing the data collected through my
selfreflective journal note€lo and Kyngis (2008) state that there are no systematic rules

for analysing data, but the researcher must classify the many words of the text into much

smaller content categories which is what | went about doing.
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CHAPTER 4: (PRESENTATION AND DISCUSSION OF THE RESEARCH
FINDINGS)

4.1 FINDINGS

Below are identified themes emerging from the open question datasets collected through the

usage of an online questionnaire from both the students and their lecturers:

Table 1.Summary of themes about hstudents are adapting to online learning.

Overall Theme Supporting Quote and Emergent Theme

Organising Theme
Experiences of adaptingtoonline A Chal | engi ng b e Embodied versus online learning
learning embodi edo: Di f f

traditional drama therapy
training andlearning online

AChil dren and ¢ Learning space challenges
spaceo: Unfavol
space

il f students ar Communication
both talk about their wins and

| osses of onl ir
Communication between studen

and lecturers

Afonl i ne | ear ni r Positive difference
be more independent and take
agency of my | e

agency for on@ learning
TableLr epresents the summary of themes about MADT
learning. The dataset hfmur clearly defined codes based on the responses to the online
guestionnaire. The themes are codeBmbodied versus online learning; Learg space challenges;
Communication, Positive difference.

Table 2. Summary of themes about how lecturers are adapting to online learning.

Overall Theme Supporting Quote and Emergent Theme

Organising Theme
Experiences of adapting to il have had t o Lecturerskillstolecture online
lecturingonline Sakai 0: Adapt.i

online (Sakai is an online porta
used to post academic work fo

students)
iData i ssues f Concernforstudents regarding
student so: Con access

accessing onlinearning

Afstudents ment Concern for st
social circumstances were

impacting their performance

and academic outcomes

significantlyo

student 6s wel |l
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fi i ndctveness, laboratory = Embodied versus online

experience and practical learning

application were not really

adequateodo: Con

how learning takes place

ADSM Case St ud Positive difference

were on a deeper level than

201906: Expl ori

content § deeper
Table2r epresents the summary of themes about MADT
learning or rather online lecturing in their case. The dataset has five clearly defined codes based on
the responses to the online questionnaire. The themes areashaxdurer skills to lecture online;
Concern for students regarding access; Concern f
leaning; Positive difference.

Table3.Summary of themes about -carewhkrearing onlinma@uringal hea
the pandemic.

Overall Theme Supporting Quotes and Emergent Theme
Organising Theme
Experiences of mental healthand il have not f o Notime
selfcare during the pandemic time out as the online learning Online learning is demanding
while learning online has been very d

time because of demands of

online learning

fi exper i enced Mental health problems

depression and anxiety

symptomso: Wor

health problems

AYes, I have | MakeseHcare time

consciously make the decision

to make ti meo:

seltcare
Table3r epresents the summary of themes -carbwhenr MADT
learning online during the pandemic. The dataset has four clearly defined codes based on the
responses to the online questionnaire. The themes are cadediage; Onine learning is
demanding; Mental health problems; Make elfe time.

Table4.Summary of themes about -taewhenleanngamlinenent al he
during the pandemic.
Overall Theme Supporting Quotes and Emergent Theme

Organising Theme
Experiences of mental healthand A Mo me nt s o f g r Fluctuating mental state
selfcare during the pandemic calm, followed by intense

while lecturing online anxietyo: Me n't
downs
il was mor e pr Mental health problems
(triggers, anxiety, burnout,
grief, loss)

Astart my day Contemplative practices

shoes off and walking barefoot (garden, yoga, silence)

in my gardeno:

nature
Table4dr epresents the summary of themes -caatewhen MADT
learning online during the pandemic. The dataset has three clearly defined codes based on the
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responses to the online questionnaire. The themes are codedtasting mental state; Mental
health problems; Contemplative practices.

According to Glaser and Strauss (1967) coding is about deconstructing the data to develop
broad patterns and themes that naturally occur in theatataevident in the second column

of Table 1, Table 2 Table 3, andTable 4. One of the areas of focus in qualitative data
analysis might include an understanding of the philosophical perspectives behind the
approach, particularly; understanding how individuals experience a phenomenon (Yeh and
Inman, 2007). In the first two talderovided in this section of the researeport the
experiences of the individuals (MADT students and their lecturers) and how they have
experienced a phenomenon (learning online during a global pandemic) are outlined. The
dataset from the online quemtnaire includes responses for btitbopen and closed
guestionsTable 1, Table 2 Table 3 andTable 4reflect the responses from the open
guestions regarding the experienoékarning and lecturing online, and the mental health of
the research partgantsin relation to thisThe data analysis conducted for the closed
guestions follows. Verbatim quotes extracted from the responses of the online questionnaire
were utilised to highlight the essence of the established codes so as to reduce bias in
intempreting the data.

Graph 1. Year that lecturers commenced lecturir Graph 2. Year that students commenced the
MADT MADT studies

1. When did you start lecturing on 1. When did you first register for
the MADT course at DFL? MADT?

3 responses
3 responses

z 2 (66.7%) 3

3(100%)

1 (33.3%)

2016 2019 0
2020

According to the collected data which is representgdraph 1. One (33.3%) of the lecturers began
lecturing on the MADT course in 2016 and two (67.7%) began lecturing on this course in 2019.

Graph 2. Indicates that all the students (100%) began their MADT studies in 2020, a month before
the coronavirus outbreak in South Africa which then necessitated a shift in the approach to learning to
save lives.
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The pie charts were also extracted from tlpoases of the Google Form and they represent
the ability to access resources that enable MADT lecturers to lecture online and MADT

students to learn online during the pandemic. These resources include devices, access to the

internet or data and a constanpply of electricity.

PieChartl.Lect ur er s 6

abiPeChat2St udent s o6

abil

data/WiFi/Internet access to lecture online data/WiFi/Internet access to learn online

10. Do you always have data for
lecturing?

3 responses

@ Never
@ Sometimes
Always

8. Do you always have data for
online learning?

3 responses

@ Never
@ Sometimes
Always

According to the collected data which is representdeiénChart 1. All (100%) of the lecturers
alwayshad data to lecture online whilefie Chart 2.1t is evident that all (100%) of the students
did not alwayshave data to access online learning.

PieChart3.Lect ur er s o
electricity to lecture online

abi l

PieChart4.St udent s o
electricity to learn online

abi |l

11. Do you always have electricity
while engaging students with their
MADT module?

3 responses

@ Never
@ Sometimes
Always

9. Do you always have electricity
whilst engaging with online
learning?

3 responses

@ never
@ sometimes

Always

According to the collected data which is representdeiénChart 3. and Pie Chart 4 All (100%) of
the lecturers and all (100%) of the studatditsnot alwayshave electricity to access online learning.
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PieChart5.Lect ur er sd® abuseé PieChart6.St udentsodé abili

resources to lecture online to learn online

12. Do you have all the required 10. Do you have a device to access
resources to lecture online? online learning?

3 responses 3 responses

@ Yes

® No
| know the basics
that is needed.
Further technical
learning will be h...

@ ves
® No

@ | am technoligally
challenged . Need
tc learn more,
although | have ...

@ mostly -
interactivity and
participation is a...

According to the collected data which is representdeiénChart 5. All (100%) of the lecturers
alwayshad resources to lecture online but they had different challenges regarding skills required to
lecture online. IrPie Chart 6.it is evident that all (100%) of the students had devices to access online
learning.

Table 5. List of categories extracted from thelfreflective journal and reflexive notes

Meaning Unit Code Category

Never imagining living through Coping(n=22) Mental Health and SelCare

a pandemic but finding ways to

cope through journaling,

spending time in nature, being

intentional and through

contemplative practices.

The pandemic has disrupted  Technologyn=3) Access

how people connect limiting it

to the digital space but there ar

still frustrations with limited

resources, means to connect a

electricity problems.
Table 5represents the meaning units, the identified codes and the extracted categories from my self
reflective journal and reflective notes. Extracted categoriedvimetal health and selfare, and
access.

4.2 DISCUSSION

At the onset of this research prdjdowas interested in exploring the adaptation to online
learning and how drama therapists in training in South Africa are experiencing it during the
COVID-19 pandemic. With the pandemic, it is difficult to conduct practical and experiential
lessons whichequire human contact as evident in théecteddatasetUnfortunately we

cannot ignorelte current legislatiowhich states that we should limit human contact as much
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as possible (Sekyere et.al 2020). Experiential learning and practical labs areattbf the
training of drama therapists globa({Butler, 2017)and it mostly requires human contact.
Available literature and the data collected through the online questionnaire confirm that the
pedagogy has shifted with online learnamgdboth MADT students and their module

lecturershave been impacted

Upon further reading of available literature, éclame apparent that since we are currently
experiencing a pandemic, and students have had to adapine learning; it is vital to

explore issues of access and the mental health of students while considering the views of the
lecturers as wellThis is important because the mental health state of an individual

determines their academic success rate (Weare, 2010). Topics about access to learning and
the right to learn relate to social justice especially when there is lack due to economic status

or historical positioning which is the case in South Africa (Mhlanga and Moloi, 2020).

Annesley (2010) states that the function of the discussion section in a research report is to
interpret and describe in detail the significance of the findings aborggharch problem,

and to explicate any new insights emerging as a result of the study. In this section of the
researchieportl will discuss the data, the identified themes, and some verbatim quotes in

relation to the research questions and the findiraga the dataset. hable 1, Table 2.and

Table 5. of the findings section | present a summary of the identified themes in relation to

how the MADT students and theirodulelecturers have adapted to online learnifgee

out of four students completeltet online questionnaire, and three out of three lecturers

completed it, through Google FornThe three tables mentioned above outline the identified

themes in relation to the main research question which seeks to understand how both the

students (which icludes me) and the lecturers have adapted online. The main research

guestion is followed by two sufpuestions. The first sufpuestion has attempted to explore

what the differences and similarities are betwienexperience déarning and lecturing

online and theexperience of th&aditionalfaceto-faceapproach to learning drama therapy

atma s t level &t ®rama for Life. (The main research question and the firsfusedtion are
underpinned by the theory of learning called connectivi3im} theory aided in the

exploration of literature, and in the analysis of the dataset from the online questionnaire and
researcherds journal to clarify what is invo
the digital space. Thisincludesundensthi ng t he studentdés views ab
not working while learning online. The full description of this theory is outlined in the

theoretical orientation in the first chapter of tteport
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The second sufjuestion has attempted to confirmttlearning online during a pandemic has
affected the mental health state of the MADT students and lecturers in South Africa and it
answers how they have been affected. Within thisgudstion, the research participants

have also shared whether they wdrkedo implement a setfare routine in the year 2020 or

not and exploring what was involved in this routine. This data is preserifathlie 3, Table
4.andTable 5.in the findings section of thigport Those research participants amongst the
MADT students and their lecturers who have been engaging witicaef their routines

included aspects of the omega transpersonal approach to drama therapy and so did mine as
the researcher. This is what promptedabdition ancexploration of the last research

question which aims to explore the role of the transpersonal approach to drama therapy in the
self-care routines of the MADT students and their lectures while learning online during the
pandemic. This question is underpinned by the humanist learning thibimh is explained

in full in the theoretical orientation sectiontbe first chapten thisreport self-actualisation

is an aspect ahis humanist theoryit is deepened by interiority because | as the researcher
immersed myself in the deeper meanof the data especially in relation to the transpersonal
approach to drama therapy. The MADT lecturers and students also confirm that-taeeself
routines have been helpful in aiding with mental health and wellness in 2020 when we were
first introducedo the pandemic and our reality had to shift so abruptly. This finding is one of
the key and unexpected insights that has emerged from this research which | would like to
explore further in future researcheonpofoj ects

selfactualisatiorand the transpersonal approach.

4.2.1 THE DIFFERENCES AND SIMILARITIES BETWEEN EXPERIENCING
TRADITIONAL MADT TRAINING AND ONLINE LEARNING

(These differences and similarities outline the experiences of both MADT students and the
module lecturers while learning online in 2020; they are a response to the main question of
this research report which seeks to explore the experiences of the students and their lecturers

in relation to learning onlinenot the drama therapy pedaghgy

Differences betweesxperiencingraditional MADT training and online learning

The Approach to learning or the pedagogy is different
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Studentl:il t was chall enging as our practice 1is
guestioned whether we areceiving equivalent training as those that were taken through in

person training.o

Student2:il find it very challenging because our

|l earni ng, | feel disconnected. 0

Student3:i The di ff er enc e oiauhentidityart applying tlee ¢hkeorytorlier e i s

as opposed to doing it practically. o

Lecturerl:Al nt eraction and | ecture style. I have

modelling musical resources instead of last yearjgarson practical experienta | s . 0

Lecturer2:AiDue to the many | ayers of the effect o

content and delivery had to change to a less dense, more disebsaiecne d f or mat . 0O
Lecturer 3: A T h e -activeness, laboratory experience and practical aygion were not
really adequate. 0

The above verbatim quotes point to the gaps that have now been created due to adapting to
online lecturing and learning of drama therapy which has been exposed by the pandemic.
Both the students and their lecturers angceoned with the lack of practicality and the
experiential aspect of the training and how it is now delivered online. Hougham (2012) states
that a good proportion of arts therapy clinical practice happens in groups and the training of
arts therapists takgdace mainly in groups where the students reflect within the group
experience. Experiential learning is at the core of drama therapy training programmes and

t his i ncl ud-playingtd eadh etimet; while alsamréflecting on personal process

andthe process of classmates (Butler, 2017) which has now shifted due to the pandemic.

Drama therapy trainers or lecturers and drama therapists have been innovative in moving to
online platforms during this pandemic (Hill, 2020) but there are still challenges such as
limited access to technology, challenges with embodiment and engagenddimitzad

research concerning how better digital tools translate to better learning and care (Sajnani,
2020).In my exploration of available literature, theneeadequate studies done on the
innovation of drama therapy in the online space during thisgmaiedbut there is little to no
availableliterature on how drama therapy is lectured or how drama therapists are currently
being trained considering that the training is practical and experidhtiaistnow be
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delivered online where it is difficult toetiver the practical and experiential components of

the modulesThis gap in literature also includes writings on the experiences of both students
and lecturersAs a student in 2019, my main challenge then was ensuring that | had transport
funds to get t@ampus, but | did not have to worry about access to learning or the lack of it
except when | could not get to campus for various reasons. According to my findings both the
students and their lecturers feel that there is a lack of the practical and rigdeaspects in

the approach to training drama therapists since adapting to online learning especially for

coursework.
Lecturerswere notadequatelytrained and supported to deliver online learning

According to Hedding et.al (2020) in 2020 UniversitieSbuth Africa have had to adapt to
online learning and to find innovative and creative ways of delivering both the theory,
experiential, and practical aspects of the modules to studiadding et.al (2020glso argue

that many academic staff are notliekl or experienced in delivering the online learning
pedagogy to their students which means they have had to upskill themselves or they must still
be trained. Gilbert (2015) confirms that lecturing and developing course content for online
consumption whik is beneficial to students is a complicated task. Due to the scope of this
research, it was not possible to explore the drama therapy pedagogy and how it has shifted
except for pointing out the difference which is the lack of the practical and expérientia
aspects including the experiences of lecturers and students in relation to these differences. In
response to how she has adapted online, one of the MADT lecturers stated that she had to
learn other online related skills to effectively present the mahddectures to the students.

Most students depend on financial support for their daily needs and do not have access to
data let alone a laptop or a computer while some cannot even access a mobile connection
(Hedding et.al 2020). Lecturers showed concerriffeir students in relation to accessing

online learning in their responses to the online questionaadenost of these students

depend on financial support to@ne of the lecturers reported being tired after having to
follow-up individually with each student who could not access online learning for various
reasonslt is my assumption based on teeidence of her concern for the wellbeing of the

students otherige she would not have gone out of her way to follow up with them.

It is my view that in the case where the Department of Higher Education was better
resourced, the pandemic response would have been applied immediately and effectively, but

Universities wee left to implement their own strategies aligned with the National State of
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Disaster regulations. When tReesidenbf South Africa declared the National State of

Disaster as a response to the pandemic, disaster centers were overlooked when they were
supposed to offer strategy, mitigatioand recovery plans to universities (Mashau and

Ravhuhali, 2020). It islsomy wish that higher education institutions would implement a
Aprofessional devel opment programoiat&whi ch can
skills to lecturer online and acquire professional or CPD points. In South Africa, the
professional development program of any prof
Devel opment o or ACPDO. This progrdomsi s gover
Authority (SAQA) which is lifelong learning and development where professionals earn

points towards their development through the accumulation of CPD pleif@sange et.al

2006). The CPD program is an approach to staff development that shoultieonsi inot on|l
the needs of the institution and the individual should be borne in mind, but also that of the
broader higher education environment and stu
lecturers will be able to take better care of their studemisteemselves, so it is essential that

they receive adequate training.
Limited access to resources limits access to consistent learning

As mentioned earlier in thigportand in this chapter, issues of online learning relate to
social justice in that thesstudents who are less privileged may miss out on opportunities to
learn. In my experience this is because in order to access online learning according to the
learning theory of connectivism, a student requires certain resources and infrastructure to
congstently access the digital space. It is evident that this is a concern when one of the
MADT students in response to the main research question states that it is hard to be
consistently present for lectures when they are delivered online due to challéhges
electricity outages. The findings from this dataset are presentedmeti@harts 1- 6 found

in the findings section of thigport Even prior to the pandemic, Muffoletto (1994) stated
that educational technology which online learning is pasglauld consider what is being
created and will be created in relation to social justice and democratic principles. It is my
opinion that we cannot separate online learning (access to resources and infrastructure to
learn online) and social justice espdgidlere in South Africa where many have no access to

resources.

In instances when individuals do have access to resources, there may unfortunately be

challenges with infrastructure development in their community which may make it hard to
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connect to the internet for learning or any other purpose. Like in the caseMADE

students, they were allocated 30GB of data and loan laptop devices by the university but as
perPie Chart 4. the students did not always have access to electricity, and thedlitnéir
learning.Pie Chart 3, shows that even though the lectuttessl access to all the required
resources to deliver online learning, the consistent availability of electricity affected them
negatively tooThe responses to the questionnaires confirm that one of the diffenenices
experiences dearning online anthe traditional facgéo-face approach before the pandemic

is that there are concerns regarding access and connectivity during online learning, which
was not a factor before the pandemic, when all classes were conducttsftaxe All that
students needeto do was show up for class prepared to learn but now there are issues with
data, devices and loadshedding which affects access to electricity supply in South Africa. The
collected data confirms that one of the difficulties with online learning is aaoéss

consistent attendance of lectures by students.
Studentl:i Power outages also posed a problem in

Student2zzi Having to at times worry and stress ab
struggle has also shifted being mental and physically available to learn but also worrying

about your device being able to handle the p

Lecturer: A Att endance, students experienced strug
devices running out of bi@ry and students experienced more illness as immune systems were

more compromi sed. 0O

Lecturer22iConnecti vity comes and goes which mean

classes. A lot of repetition happens as a r e

It is my view based on the abowadence that social justice is at the core of online learning
because when students do not have resources or they lack access, their right to access
learning is negatively impacted. The data from available literature confirms that students who
rely on financial aid are the ones who suffer the most and this can affect their academic
outcomes (Hedding et.al 2020; Mhlanga and Moloi, 2020; Hasan and Bao, 2020; Gowdy,
2020; Ormistin et.al 2021). The government should take a more active role in planning and
implementing strategies to assist higher education institutions during the current pandemic
(Simamora, 2020; Mashau and Ravhuhali, 2020; Hedding et.al 2020) without being prompted

by international universities (Mashau and Ravhuhali, 2020).

45| Page



Positiveexperiencalifferences for some students and lecturers

Lecturer: AFi rstl vy, I got the chance to know each

track where each student is at academically and emotionally. | learnt more about each of

their struggles. o

One of theécturers found more easehar experience dhe differences associated with

online learning notwithstanding the lack of practicality and the experiential components of
the modules. The ease is a result of having more intimate relations with the samdients
learning more about their struggles on a more personal level. There exists a gap in literature
that explores the impact of learning online on the lectsitedent relationship that is specific

to drama therapy in South Africa especially during a painddins my view that further

research should be conducted in the area of relationship building between MADT students
and their lecturers which might be similar to the relationship between therapists and their
clients. This is to enable researchers toeusidnd the framework of learning online for better
understanding of the factors that contribute to conducive learning and contribute to the
mental wellness and academic success of the students. One of these factors that contribute to
conducive learning wdther online or facéo-face according to my findings, is the

relationship between students and lecturers (Jawadi et.al 20Z2kmd, 2013).

The building of relationships deepens the learning experience, it allows for clearer
communication while prontmg a conducive learning environment where students can
achieve course objectives successfullglihic, 2013; Alshahrani et.al 2017; Gilbert, 2015).
Building relationships with students in an online setting may require the lecturer to be
creative, flexilke, persistenand it requires a completely different framework (Jawadi et.al
2013 andzelihic, 2013). This also relates to the notion that some of the lecturers need to
upskill themselves to be able to deliver the online pedagogy (Hedding et.al 2028yirie
that it will be simpler for the lecturer to be creative and flexible when they are familiar and
knowledgeable on the delivery of online learning. This is why lecturer training should be
consistently prioritised because their knowledge and easetumifey online contributes @
positive experience artle academic success of studemtss is because when lecturers are

trained, they can be better able to support their students.

Student22zi However onl i ne | ear nindegendemt and take aggrity me
of my |l earning and devel opment as a student
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i S erdgdilation and motivation have been identified as two critical factors for determining
success in online courseso Mat ulyastuderitst ed by G
reported positive insights about learning online because it enabled her to take agency in her
academic work despite all the challenges with access, space, and electricity. The above quote
reflects the selfegulation and motivation which Gilkg2015) refers to when he states that

it is necessary f orregsldtiandre motigabonsanasolkes s. Thi s
influenced by the relationship which has been built between the lecturer and the student

(Zelihic, 2013; Alshahrani et.al 2017)tUglent motivation can also be influenced by-self

actualsation (Neto, 2015) which is about the need for a human being to constantly improve

themselves.

As much as there are plenty areas that still need to be improved, it is clear that there are also
some psitive benefits to learning online such as students taking agency for their own
learning, the enhanced relationships between lecturers and students in some cases, and the
depth of engagement with the content of the module (Zelihic, 2015; Simamora, 2020,
Hedding et.al 2020) as revealed by the dataset from the online questionnaire. These findings
about how this particular student and lecturer experienced the positives of adapting to online
learning were surprising and unexpected because available litezafiirens the

dissatisfaction students have experienced with online learning. Nambiar (2020) confirms that
students prefer the classroom to the online mode of learning due to technical issues which
affect access; and because learning online takes awayHeofaceto-face impact which

then affects learning in general. This means the success of online learning is debatable
because of the absence of the faéace engagement amongst students and their lecturers
(Adedoyin and Soykan, 2020). According to ZH48020) the key to successful online

learning is bridging the gap between the physical and online spaces by expanding the
learning beyond physical classrooms. Panitsides and Karapistola (2020 );KRexdis,

(2017); Karalis and Raikou (2020) show conittidg results in that the students only had
negative experiences at the beginning of the transition to online learning, but this improved
over the months. One can only hope that the same would prove possible for future students
who might have to continuaking this training course online until the national lockdown has
moved to level Olt appeast hat avail able | iterature confiri
learning is a necessary competehcg r fiencour aging | ifelong | eal
pr of e s @iukhtaratlals2020:30).

Similarities betweethe experience dfaditional MADT training and online learning
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Even though the lecturers were not trained in delivering their modules online when the
pandemic was declared and emergency online learning was introduced, | believe the fact that
it was the same lecturers who lectured traditionally in person and onliaétedrthe

students to some degree. A student reported that this familiarity with the lecturers made it
simpler to navigate online learning so one could assume that trust had been built with the
student group and lecturers in the first block which is itlsefew weeks of in person

teaching athe beginning of the school yeandits University.According tothe results of

the data collected for this researtife care and concern shown by the lecturers towards their
students contributed positively to thidents thrilng under the difficult circumstances

caused by the pandemic.

Both lecturers and students agree that the content, timetable, and the theory of the modules
was similar during the emergency online learning. Simamora (2020) states that atgontinu

of a learning array is much needed especially amidst the current pandemic. | understand this
to mean that students need some form of a familiar routine to achieve the module outcomes
while learning online. This is due to the mental health effectdhthat already been

exacerbated by the pandemic, learning online should not increase the stress and anxiety
caused by lack of access. Instead, it should aid students and simplify access to learning and
the learning process in general. The routine and stalcumilarities experienced by both

lecturers and students also contributed to the positive experiences of online learning.
4.2.2 SELFCARE AND MENTAL HEALTH DURING THE PANDEMIC

Pandemics have several effects on society and these effects include e@tialvhich often

is impacted negatively (Pfefferbaum et.al 2020; Cyrus et.al 2020; Shuja et.al 2020; Haider

etal 2020; 8hi mmenti et . al 2020). Javed et.al (202
mental health effects have not been studiedieipth and i still unknown because the focus

has been on understanding the clinical and epidemiological factors@OMHD-19 on

individuals. One could say that one of the reasons that have caused a strain on mental

wellness in individuals are the restrictive measures implemented by governments worldwide

that require isolation and social distancing (Javed et.al Z0#@erheideand Gondles, 2020

Shah et.al 2020, Zhou et.al 2020

In 2020, UNESCO released statistics which confirmed that a great number of students have
been affected by the pandemic due to the closure of educational institR@&khsnanov and
Dane(2020) and Pmgholapati (2020) confirm that many students suffer mentally due to
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varied reasons, some are directly related to the pandemic and others are related to the
academic studies and outcomes thereof. The responses to the online questionnaire by both
lecturers ad students also confirm that they have been negatively affected mentally. One of
the students stated that she is overwhelmed by everything lately and that she has a lot of
withdrawals and anxiety attacks which she did not have before the pandemic aing learn
online. A lecturer on the other hand stated that despite her best efforts to engagesire self
activities, she still felt burnt out. It is not just the students who have been affected mentally, it
is their lecturers too while they are supposed td tiwé space for their students as well.

Another lecturer stated that it was tiresome to follow up individually with students when they
would miss lectures due to data shortages, no electricity and compromised immune systems.
This means that the COVHD9 pandemic has not only affected peoplmically/medically

through weakened immune sgsts by contracting the virulsut also through mental health
challenges AUnder st andi ng t1B eutbedk brettee imentalhéalthtoh e COV |
various populations aras important as understanding its clinical features, transmission

features, transmission patterns, and managen

Lecturers reported concern for the wellbeing of their students dusitus reasons relating
to the pandemic. Theesponses to the online questionnaire confirm that the immune systems
of the students were compromised as a resul't
is to protect the individuals from infection and disease (Simpson, 2020). Simpson (2020)
stateghat it is now more pertinent to engage in some form of exercise to boost our immune
systems because we have limited access to gyms and parks while having to confine and
isolate ourselves, all which compromise the immune system. In one of my journa entrie
which was captured on the"18f April 2020 | noted that:
Al of this has | imited our bodybs physical
affect the body negatively with the possibility of atrophy. Doctors and healthcare workers
always encourages stay active by walking and exercising regularly but when living
through a pandemic, it is not always possible to follow a routine consistently. In my

limited capacity to move | know that | can move my breath to shift my focus from
binging or to begingndering the wounds | have accumulated over the years.

| adopted breathing exercises as part of mycai routine because of my knowledge of the

benefits of contemplative practices. Contemplative practices were a regular component of the

practicalance x per i enti al aspects of the fARefl exive
coursework for MADT in 2019. Drape&Z| ar ke (2019:12) states that
prevent burnoutébut also has the potential t
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wisdom and skill ful actiono. |l was not al ways
would feel like | was being consumed by the negative news about the pandemic or | felt like |

was not coping, | needed time out; | would do a breathing exerciseld dwothis while

visualising whatever the issue is, leaving my body as | was exhaling. This assisted me greatly
when al most everyone around me was stressed
transpersonal approach t o drgdhemindiinosdertopy s o me
direct energy to what one wants to manifesto
experience peace of mind amidst panic from family members and neighbours. When | would
engage with breathing exercises while visualising, my intentias to manifest the issue

leaving my body, mind, and soul. | usually feel lighter, and my focus is increased after this.

This is one of the reasons why | resonate with transpersonal psychotherapy because it enables
me to trust that | can be a salftuaising individual. This is still to be tested in the field with

research participants present in the near future as an extension to this redeatahyto

hypothesis and itgalidity.

Academics who have conducted research in relation to nteahh during this pandemic
confirm that eating healthy, boosting the immune system, having support and physical
exercise or sports are vital to maintaining a healthy lifestyle (Simpson, 2020; Javed et.al
2020). The immune system is one of the main commisra maintaining a healthy lifestyle
and it cannot be separated from mental health. Students glarallyot just the MADT
class of 2020 are concerned with their wellness during the current pandemic (Simamora,
2020). This includes how the pandemic antine learning are affectingpeir mental health.
Simamora (2020) conducted a study of the challenges of online learning during the-COVID
19 pandemic from the perspective of the performing arts students in Indonesia. The results
through the verbatim quatef the performing arts students in Indonesia are similar to those
of the MADT students in South Africa. A student from the study by Simamora was quoted
saying:
This is due to the teaching and learning activities which should be replaced by online
lectures but only replaced by the accumulation of assignments that make me dizzy. I'm
not complaining, but I'm just asking how we can strengthen the body's immunity if we are
always haunted by tasks that can sometimes make us sleep late at night. | feel sorry for
this online learning because it is not effective, and it should be that in this pandemic we

should maintain our endurance but be disturbed by the accumulation of existing tasks
(Simamora 2020:92).

4.2.3 SELFCARE AND MENTAL HEALTH WHILE LEARNING ONLINE
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The collected data from all the various sources post the data analysis triangulation process,
confirms that many students lack access to either resources or infrastructure to enable them to
be constantly present for their lectures. Unfortunately, thites the case, students are

unable to be consistently present and this can result in mental health problems which affect
academic outcomegifho et.al 2020Rakhmanov and Dan2020; Weare, 2010; Sulagmd
Shaunessyedrick,2013). Falling behind with yawstudies affects overall academic
performance in students and most of the students that are falling behind are fromodowe
households (Hedding et.al 2020) which may mean that some of them would not have the
luxury of repeating an academic year duérancial challenges. Th&tudents may feel the
frustration to connect alone online for learniByring this pandemic; the student could be
dealing with many other pressures from home including a coronavirus infection, a death in
the family or a changeasio-economic status (Simamora, 2020). One of the students in
response to the online questionnaire stated that she had not been able to engagecaiith self
practices because of her limited budget which is caused by the lockdown restrictions. This is
whatl am referring to when | state that changed economic smmwaomic statuses can affect
mental health or its managemeng.,engaging with a selfare routine as in the case of this
student. Most seltare routines hosted online have a financial coatlag¢td to them which

means the student may have to pay to access these services.

A student reported that she would attend drumming circles to ground herself in 2020 while a
lecturer reported that she spends plenty of time in nature conndegaghing, and

grounding. The student refers to specifically engaging with contemplative prachicds
drumming is part ofDrumming, spending time in nature, breathing and grounding are all
examples that are aligned with the Omega transpersonal appoadema therapy due to its
Sufi origins (Linden, 2009; Wolf, 2006; Pedpace, 2016; Stigsdotter, 2011). Makhanya
(2014) confirms that the transpersonal approach to drama therapy is suitable for the South
African due to its parallels with African healipractices which sometimes makes use of
modalities such as drumming and spending time in nature. This is extra evidence that this
approach to drama therapy may be used by MADT students and their lecturers during and
post the pandemic to enable them toremt with theiractualisedselves without the guidance

of a physically present therapist as part of theirc@ié routines. This is suited for the
pandemic since persdo-person contact is limited. It is an approach that can be delivered
online with minmal or no contact at alHarrichand et.al (2021) recommend that-selfe

and wellness should be infused into the pedagogy for counselor educators and counselors
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during the current pandemicagreewith this notion tocand believeself-care and wellness

should banfused intothe MADT course tod propose a deeper engagement with th
transpersonapproach as seli-caresupport mechanism under the pressures of this

pandemic to aid MADT students and their lecturers while learning online. Transpersonal

drama therapy could possibly be the driving principle throughout the MADT degree as

opposed to it being something the students are introduced to just in the laboratory space, but

do not fully invest in as an approach throug

4.24 OMEGA TRANSPERSONAL APPROACH TO DRAMA THERAPY AND SELF -
ACTUALISATION (SELF -CARE)

In my understanding from engaging with literature around transpersonal psychology and
transpersonal psychotherapy it is clear that the transpersonal approach works b#s¢ when

client has a higher level of ego development otherwise spiritual insights can be misinterpreted

and not properly represented. In compiling tieisort | have also learned that transpersonal
psychology is spiritual psychology (Hutchins, 2013) ammde at the core of African healing
methodologies is spirituality, this simply means that African Psychology is Spiritual
Psychology or Transpersonal Psychol ogy. n Wh e
psychotherapy, counselling or life coaching, the conaegtpractices of spirituality are

increasingly being recognized as important, if not necessary, aspects of mental health and
wel |l beingo (Stork, 2019:6) . It i s wital thou
personal, the right brain, new age oeeveligion but it includes experiences of intuition,

inner voices, creativityand peak experiences (Rowan, 1993).

The MADT student and lecturer that experienced the postiperience the differences

caused by online learning under the discusssmtien, are the same ones who engaged with
self-care rituals that draw from tlmenegatranspersonal approach to drama therapy (Linden,
2009; Wolf, 2006; PediSpace, 2016; Stigsdotter, 2011). Based on my experience and their
experience in 2020, | can comfi that engaging with setfare routines that are grounded in

the transpersonal approach to drama therapy has enabled us (those that engagesden self
routines) to continue thriving even with all the challenges caused by the pandemic and online
learning Drumming which one of the students engaged with, and spending time in nature as
on lecturer reported; aligns with the Omega Transpersonal Approach to DramayTherap

1 S eattdalising individuals live in the present as opposed to the past or the fiurhgten

relatively autonomously, and tend to have a more benevolent outlook on life and human
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natureo (lvtzan et.al 2011:np). This explain
dataset which pointed to some of the posiéxperiences caused bye selfcare routine in

relation toadapting to online learning. The lecturer felt more intimate with her students while

one of the students on the other hand was able to take agency for her academic work without

any encouragement from anyone. This sttidew the lecturer found a silver lining in this

situation we are all living through by seeing and bringing out the positives among the

negatives.

| too went through a process of satftualisation while | was busy gathering data for this

research. This da included my own journal notes which | wrote as a way to process what

was happening and to make sense of the pandemic and the lockdown legislation. | did not

realise that in the process of trying to make sense of the new reality while engaging-in a self

care routine that includes aspects of the transpersonal approach to drama therapy, | was
producing a book. One particular morning | n
isthe®of July, and that the dagfergottemmonengo!l ogy i
ritual which includes connecting, breathing, gi gong, yoga, water, fire, earth, air, ether, and

the four c dhisdelaeatb what@Boorsteis (€994) suggested about using
insights gained to i nleragdrthe tse ofthedardinabpoisoaad | i f e
other aspects of the rituals enabled me to gain important insights which assisted with mental

stabilityin my own life

The transpersonal approach to drama therapy has 11 principles and it uses a variety of
techniques, some are influenced by the Eastern Sufi practices (Linden, 2009). The techniques
include psychodrama, storytelling, breath meditation, sound and musidypatlexercises,

and performance within a transformational theatre context (Linden, 2000). her book AT
Heartand Soulf Psychot herapyo Linden shares the wo
who have the transpersonal orientation, it is clear thadlhot them use all the principles as

outlined by Linden in 2009. Therapists use some of the principles according to their work and

their backgroud (Linden, 2013).

Omega Transpersonal Approach to Drama Therapy Principles

As mentioned previously in thedrature review section, there are 11 principles as outlined
by Linden (2009), howevdrerel will only list the ones that are specific to the findiragsl

the recommendatiore this researcheportwhich are:
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Shifting the identity from the limited serdfeself to the essential Self

According to Linden (2009) human experience is not denied but instead emphasis is placed

on the higher self instead of the wounded, victim self. She states that clients heal quicker

when they reade that they are a soul with limitless potential. One of the MADT students

reported usingdrum as part of her contemplative practices forsaté. The drum has the

ability to shift a person from the limited sense of self to the essential self. Bolkd) @td

Wolf (2006) agree that drums can be used to influence human behaviour and to connect
spiritually. This explains how she was able to find agency to learn online with all the

challenges she was facirghe was able to motivate herself. Further stdieuld be

conductedo ascertain and clarifowt he st udent 6s sense of agenc

influenced by her use of the drum for sedire.
Embodying the therapeutic issues

Action methods through movement enable clients to recall memnbrasyh feedback from

the body. This approachwawi t h t he cl i entsdé body i-n rel at
care routine included body stretches yoga and sometimésshe n s a toutineavhicho n 0

are all movement modaliti¢bat relate to the trapsrsonal approach to healinghas been

important for me to keep moving so that spritualenergyor vibrationmoves topand

when | am unable to move my body, | move my breath. This helps me to regulate myself

because my breath is also regulated
Embracing lovevhile holding all emotions as sacred

Linden (2009) states that it 1 s important to
acknowledging that at the basis of all emotions is love which calls us back to our essential
fiSelfo or higher self She further adds that we cannot love others if we do not love ourselves,
so the transpersonal therapist works to faci
return to | ove by embraci ng itisdepittedinghei ty of t
journal entry below:
She taught us about hopéonopo which is an a
American Indians in their healing practices. She has developaopbaoach that was
i nspired by hopoonopotissufidaites a guiged visoadisatton.i s a s
remember when we were in class, she guided us in a visualisation that led us to our hearts
before we could sing the song. The feeling | felt during that process in class and the

feelings that | have felt in the gaduring my moments of spiritual ascension is very
similar. It is this feeling that | refer to
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whenever | have settled in my heart, life seems to make better sense whether it is good or
bad.

In the aboveguoted journal entry written on the 25f January 2020, | express that settling

in my heart has enabled me to accept both bad and good things in my life without allowing
them to affect how | feel. Since engaging with the practice of settling in the heart as
mentioned in the quote above, | have had less conflicts in my life. | am happier and more
productive because every day | grow into the best version of myself which is what |

understand sefictualisatiorand the transpersonal appro&ctbe about.
Creatinga sacred space

The sacred space allows one to reconnect with their soul and in my view, spending time in

nature is a form of sacred space. In the dataset, there is a lecturer who stated that she spent

time in nature grounding herself as part of herreqgddfic ar e r out i ne. ABeaut:
therapeutic environment helps to transmute t
2009:215) and nature is therapeutic because its restorative power and contribution to the
promotion and improvement of health (Lea, 2@hd Stigsdotter et.al, 2011). The creation of

simple warm up activities also awaken the body, mind, haadtsoul help build trust to

all ow for t hiSelfgctd Suracet(Linden, @00 tpcehave foundolace in

nature when | haveeeded space where | can reconnect and center myself.
Fostering an experience of interconnectedness and unity

This connection is not just between the client and therapist, but it is also for the client to
realise their interonnectedness with others, nature and animals which is about holistic

healing (Linden, 2009). This interconnectedness can also be established by spending time in
nature because of its power to replenish and connect us. Stigsdotter et.al (2011) confirms that
nature is therapeutic, and it has positive effects on mental health adaeweliwhile Lea

(2008) proposes retreating to a natural setting away from home to recuperate. Another way
interconnectedness can be established is through playing traditionalimstrteiments and

doing breath meditation exercises (Wiand, 2Gf1g drums are traditional music
instrumentsAccording to the data set, drums were used effectively as part ofcaself

routine.

Seeking mastery through sditcipline
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The ability to maifest our greatest potential in our lives depends on our conscious thoughts
and action(Gilbert, 2013) One needs to still the mind in order to direct the energy to what
one wants to manifest, and a still mind can be achieved through meditation {Dlaubey,
2019).The dataset confirms that it is possible to develop agency and independence. This is
the same dataset that advocates for drumming as part-chselin my experience when
oneds mi ndamithsough the druim oreothet actvitiesne tends to achieve mastery
and this is evident when instead of being angry at someone, you reaimaimstead. | also
believe that when we are not swayed by our emotions in daily situgtomse this is true

sef-masteryWalking in nature is one way to calm ourselves.
Identifying and achieving our life purpose

Therapists assist clients to identify their
humanity(Linden, 2009 and 2013The reflective and refidve moments relating to the
contemplative work done during the 2020 lockdown enabled me to take steps towards
achieving my life purpose. In my view, my life purpose is to use the creative arspie

changen the narrative of people in my communityaugh programmes that begin to plant

the seed of change and transformation. | know this because of what | was able to achieve in

the past 12 months alorEhisis a clear indication of the direction towards achieving my life
purpose and one day share whiaave learnt through the practice of transpersonal drama

therapy as a healing tool.
4.2.5 RELIABILITY AND VALIDITY OF THE TRANSPERSONAL APPROACH

Il n a nutshell according to Linden (2009:232)
through whichindividuals transform their identity from a limited histdvgsed sense of self

to an experience of their essssthe mpartante asdo u | sel
necessity to recogse spiritual practices as aspects of mental health and wellliBiogler

(2011b) states that Rothberg, Cunningham and Jingna agree with him regarding the need to
include what is transpersonal in education but Buckler (2011b:np) further addethding

the transpersonal in educatipr o mot es fAl ear rhaprocessdfseli omy t hr ot
di scoveryo. This makes me believe that what
wellbeing as humanitgspecially while living through a global panderbeacause we are not

only physical, but we are spiritual beings too (StofKL9). The transpersonal is categorised

under integrative medicine in that it is holistic and considers the whole person for healing.

This is because of the recognition that for
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process must be persoentereqStork, 2019; Sue and Sue, 2007; Van Dyk and Nefale,

2005). The principles of the transpersonal approach to drama therapy that have been
mentioned validate the connection between mental health, the transpersonal and an individual
that is able to selactudise. There have been some scholars such as Wilber, (1980);

Alexander et.al (1991); Shostrom, (1974 and 1975); Jones and Crandall, (119865ve

developed measurement scales and assessment models to measure the transpersonal

experiences, selctualisabn, and selftranscendence.
4.2.6 CRITICISM OF THE TRANSPERSONAL APPROACH

Unfortunately, even with all the positiespects apointed oufpreviouslyregarding the
application of the transpersonal orientation to mental health, wellness, and education; the
have been several critics. Most of the criticism stems from the availability of measurement
scales to measure what is transpersonal and whatctaHlisation looks like. Some have

even suggested that more empirical research should be conducteddte\atid assess the
spiritual experience possibly using psychometrics (Friedman and Macdonald, 1997; Tsagaris
and Holland, 1994, Edwards, 2003; Buckler, 2011b). | am in complete agreement with this
because the criticism also includes the measurement scalessessment models

themselves which means further research in this area is necessary. Even with all this
criticism, people like raare still devoted to exploring and researching the transpersonal
approach to psychology, psychotherapy, drama therapy and healing in general especially
within an African context (Sue and Sue, 2007; Van Dyk and Nefale, 28083 a seHcare

tool for sudentsand lecturers while learning onligeiring a pandemiclhis is important
because the students and lecturers that were least affected mentally by the shift to learning
online are the same that engaged with aspects of the Onega Transpersonal Approach

Drama Therapy in their setfare routines.
4.3 RECOMMENDATIONS

After full engagement with the dataset from the online questionnaire, available literature and
the researcherodés reflective journal, ,lhemes,
make the following recommendatiorf$hese recommendations are based on what is

required in order for students to effectively learn online and for the lecturers to adequately

lecture online with the necessary support).

4.3.1 RECOMMENDATIONS TO SUPPORT STUDENTS
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The South African government needs to play an active role

Students from countries where infrastructure and resources are readily available for online
learning had a better experience academically and mentally when they were adapting to the
new wayof learning caused by the pandemic (Hedding et.al 2020; Mhlanga and Moloi, 2020;
Hasan and Bao, 2020; Gowdy, 2020; Ormistin et.al 2021). Unfortunately, students who have
been negatively affected the most are from African coun(ikiétanga and Moloi, 2020and

the effects have been mental as well because the governments have not supported the higher
education institutions in their efforts to shift to online learning. | recomrtiexfdllowing

should be addressé&y auhorities

1 Infrastructure development (internet network access nationally including rural areas,
supporting Eskom to eradicate or reduce loadshedding so that there can be a
consistent supply of electricity).

1 Auvailing resources (Setting up a fundassist higher education institutions to avalil
more resources for online learning and mental health even post the pandemic).

1 Establishing disaster centers that can provide extra support to distraught students and
also serve as central points to report avdaare there is still a need for infrastructure

development.

The training of lecturer$o supportstudents for online learning

The MADT lecturers and students of 2020 at Drama for Life which is based at the University
of Witwatersrand in South Africa haveund many difficulties as they were adapting to
emergency online learning. In relation to this, | recommend that the lecturers be adequately
trained on how to deliver online learning while accumulating CPD points. This includes

topics such as:

Navigatingthe online space

Creating online learning content that is applicable theoretically, practically, and
experientially

Building and maintaining relationships with students in an online environment
Self-care that has a transpersonal orientation for holistimess during and post the

pandemic and online learning to support students more efficiently
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4.3.2 RECOMMENDATIONS FOR SELF-CARE, MENTAL HEALTH AND
WELLNESS

The omega transpersonal approach to be used as-aaelftool for lecturers and students

The podiive experiences from thieedback that was received from the responses of the
online questionnaire from both MADT lecturers and students came from a student and a
lecturer who were engaging with selire routines that are grounded in the transpersonal
approach to drama therapy. | as the researcher too, through researching myself alongside my
lecturers and classmates realised that all thecaedf rituals | engaged with were
transpersonal. Even with this recommendation | do however feel that this skould b
researched further by testing its effects with a larger sampie field or online. This
approach is recommended as a tool that is focused on in the training of drama therapists
because of its underlying benefits to wellbeing. The relevantasdfools that | recommend
canbe offered online considering the COVI® protocolsbut they can also be offered face
to-face They are

Breathing exercises
Drumming
Spending time in nature

Guided visualisations

= =/ =4 A -

Reflective journaling
4.4 LIMITATIONS OF THIS STUDY

This is the first time | have been exposed to a pandemic of this nature. | do notshgives

of what lecturers and their drama therapy students did dativey globabutbrealk so | can

only speak back tthis current pandemit.as the resarcherthereforeacknowledge that the

scope of tis research is limited due to the number of participants, but it is a true
representation of the | andscapiatheoytartder ama t he
pandemiovas declaredStudents who chode pursue drama therapy choose it as a

specilisation and career pathd often the lecturers are therapists who too have gone through

the same trainingThis is because Drama for Life is the only institution that offers this

postgraduate qualification in Africa.
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| am not a social justice expert, SO my positioning is in relation to the mental health of the
studentsalongsidetheir module lectureras theygrapple with the pandemic and online

learning. The recommendations based on the transpersonal approach to drama therapy that
have been outlined have not been adequately
experiences and the findings from tregaset. Further research on this is necessary to validate

the recommendations made.
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CONCLUSION

Throughout this research report | have outlined the relationship between social justice,
learning online and mental health. Some of the challenges faced by MADT lecturers and
students are directly related to poliBeters et.al (2020) state that the aurgandemic and

its related issues including various policy responses do not relate to economic and health
issues alone but also to how we evolve socially. It is clear that access to learning should be
equally made available to everyone who needs it. iSlose of the ways we can ensure that

we evolve socially as stated by Peters et.al (2020) while promoting social justice. Globally,
students have been least satisfied with universities and governments due to policy and how
they have responded during thengemic while the challenges of learning online have
affected their mental health (Kedraka and Kaltsidis, 2020). Kedraka and Kaltsidis (2020) also
confirm that policy makers should consider the training of academic staff on the online
learning pedagogy artie improvement of online learning by ensuring equal access to all.
With this improvement to policy, it is possible to improve the experience and attitudes of
students towards learning online. It is not surprising that students from Greece reported less
challenges with online learning and it has become a preferred method for learning especially
considering the pandemic (Karalis and Raikou, 2020) while African students have been
reported to be under strain and not coping due to lack of resources anductuast

affecting their academic work (Aristovnik et.al 2020). | do believe based on my exploration
of available literature that online learning will be improved over time, it just needs to be
adequately planned for while ensuring that the necessary cesare available, and the

infrastructure is also improved.

The University of the Witwatersrand, even though it availed resources to the MADT students

in need, this did not solve the issues of infrastructure caused byesariomic conditions.

This meanthat students could not always access learning. When students did access

learning, they were often worried about electricity supply which validates the findings by
(Aristovnik et.al 2020) when they state that African students are not coping with online

learning. The European students are coping better because they have resources and
infrastructure (Karalis and Rai kou, 2020). i
approach to address the seemingl yMotlaand act abl
Menon, 2020:96). Resources should be made available to students, especially those who are
from low-income families. The South African government in my opinion should also ensure

that there is a plan to develop infrastructure in all cornersotyoand to ensure a consistent
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supply of electricity to alleviate the potential mental health pressures on students due to
having to catch up on missed classes or working late in the morning hours when power is

restored giving the student little timerst and prepare for the next day of lectures.

It is my hope that this research will not be viewed as asgelfing piece of work but rather

an exploration of the self in relation to a phenomenon and how others from a similar context
have navigated andlapted to this phenomenon. Based onr®rts research findings, it
confirms that iis not easy navigating online learning with limited resources and
infrastructure. This makes it difficult for students to constantly and consistently be available
for lectures. Lecturers are also needing to play their role as lecturers while also providing
extra support to students but they themselves have their own challenges relating to the
pandemic and learning online. This qualitative exploration has confirmed that it is difficult
adapting to emergency online learning, and that this and the pandemiaffented mental
health and wellness of MADT students at Drama for Life which is based at the University of
Witwatersrand. It also suggests that there are mental health and general wbkieing
whenone engages with some of the activities mentioneéde recommendatioribat are

related to the transpersonal approsmiseltcare mental healthand wellness

| have observed that even in 2021 after 12 months of delamaing students who are from
low-income backgrounds continue to struggle witicess. The University of Witwatersrand
from which this research was conducted, experienced a few demonstogttbose who

were excluded due to previous debt, this led to the shooting and killing of an unarmed man
(News24, 2021)This relates to issues of social justice for the excluded studdm=e are

still many issuebesides the recent violentteat can affect the mental health of students
considering that we are still experiencing the pandemic. | believe that the SogtmAfri
government can assist in alleviating some of the struggles faced by higher learning
institutions in supporting students with accesasrtlinelearning. | also believe that those
students who are struggling with mental health can make use of the tsamsp@pproach to
drama therapy in their setfare routineso alleviate the pressure caused by the pandemic and

other challenges.
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WITWATERSRAND, DRAMA FOR LIFE

Art. Change. Healing:
JOHANNESBURG Celebrating 10 Years of DFL Footprints

e e ‘ A\ WITS SCHOOL OF ARTS

Student Participation Information Sheet

Dear Sir/Madam

My name is Phindile Suntsha, well known as Tallowah and | am a Master of Arts student in drama
therapy at the University of Witwatersrand, Johannesburg. As part of my studies, | have to undertake a
research project, and | am investigating the adaptation to online learning and the mental health of MA
drama therapy students during the current pandemic under the supervision of Linda Mdena. The aim of
this research is to explore the adaptation of drama therapy training online during the current
coronavirus global pandemic of 2020 in South Africa and the mental health of Master of Arts students
and Drama Therapy lecturers at Drama for Life.

As part of this project, | would like to invite you take part in answering a questionnaire online and taking
part in a focus group discussion on the zoom online platform. These activities will be once-off and the
focus group is meant to help the researcher to gain more insight based on the questionnaire that was
answered. It will take no longer than 30 minutes to complete the questionnaire and about 30 to 45
minutes for the focus group.

You will not receive any direct benefits from participation but there are no disadvantages or penalties if
you do not choose to participate or if you withdraw from the study. You may withdraw at any time or
not answer any question if you do not want to. The questionnaire will be completely confidential and
anonymous as | will not be asking for your name or any identifying information, and the focus group will
remain confidential to those who will be participating. The information you give to me will be held
securely and not disclosed to anyone else outside the focus group. | will be using a pseudonym to
represent your participation in my final research report to ensure anonymity. If you experience any
discomfort or distress at any point in this process, we will stop and resume another time. If you need
some support or counselling services following the questionnaire and focus group, a drama therapist
will be made available to you free of charge. The name of the drama therapist is Lireko Qhobela and the

contact details are lirekoghobela@gmail.com .

If you have any questions during or afterwards about this research, feel free to contact me or my
supervisor on the details listed below. This study will be written up as a research report. If you have any
concerns or complaints regarding the ethical procedures of this study, you are welcome to contact the
University Human Research Ethics Committee (Non-Medical), telephone +27{(0) 11 717 1408, email

hrecnon-medical @wits.ac.za

Your sincerely,
Phindile Suntsha

Researcher: Phindile Suntsha, 1791417 @students.wits.ac.za

Supervisor: Linda Mdena, Linda.Mdena@wits.ac.za, +27 (0)78 285 8174

Wits School of Arts

Director Warren Nebe T +27 11 717 4729 | Administration T +27 11 717 4726 | Operations Management T +27 11 717 4672
Student Recruitment, Schofarships and Welfare T +27 11 717 4733 | General Enquiries E info.dfl@wits.ac.za | dramaforlife.com
facebook, instagram and twitter @dflwits | Private Bag 3, WITS 2050, South Africa | www.wits.ac.za

IYUNIVESITHI YASEWITWATERSRAND | YUNIVESITHI YA WITWATERSRAND
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STUDENT CONSENT FORM

Title of Project: Through our lens: An exploration of the adaptation to online learning and

mental health during a global pandemic whilst training to be a drama therapist in South

Africa.

Researcher: Phindile Suntsha

et e et et er et ne et e e et e et et b a2t b et e et sae et e nnataran agree to participate in this research

project. The research has been explained to me and | understand what my participation will

involve.

(Please circle either ‘yes’ or ‘no’)

| agree that my participation will remain anonymous outside of the group

| agree that the researcher may use anonymous quotes in her research report

| agree to answer the online questionnaire

| agree to participate in the focus group

| agree for the Zoom focus group session to be audio and video recorded

......................................................... (Signature)

......................................................... {Name of Participant)

Yes

Yes

Yes

Yes

Yes

No

No

No

No

No
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Master of Arts in Drama Therapy

Student Questionnaire

Title of project: Through our lens: An exploration of the adaptation to online learning and
mental health during a global pandemic whilst training to be o drama therapist in South
Africa.

Based on the title of this project you will see that the focus of this paper involves
community hence the research is done as an ethnographic study. Therefore, your opinion
and experience is valid and valuable to this research. In looking at our experiences through
different lens’ it would be great to read about things through your lens. Below you will find
a set of questions, please take time in answering them with as much detail as possible.

Thank you.
1. When did you first register for MADT?
2. What modules did you study or are you studying?
3. How are/were these modules delivered? i.e.: online, in person, or both?
4. How have you adapted to online learning?
5. Whatis the same?
6. Whatis different?
7. How can the online learning experience be improved?
8. Do you always have data for online learning (never, sometimes, always)
9. Do you always have electricity whilst engaging with online learning? (never,

sometimes, always)

10. Do you have a device to access online learning?

11. Did you always have a device or are you using the loan device from the University?

12. What can others learn from your experience of learning online as a training drama
therapist?

13. Have you been able to engage with self-care during this time?

14. What has been the state of your mental health during this time? Have you noticed
any changes? Please elaborate.

Thank you for taking time to engage with this questionnaire.

Your time and inputs are much appreciated!

Researcher:

Phindile Suntsha

UNIVERSITY OF THE é
WITWATERSRAND, \&7
JOHANNESBURG

By Phindile Suntsha
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WITWATERSRAND, DRAMA FOR LIFE

Art. Change. Healing:
JOHANNESBURG Celebrating 10 Years of DFL Footprints

e e ‘ A\ WITS SCHOOL OF ARTS

Lecturer Participant Information Sheet

Dear Sir/Madam

My name is Phindile Suntsha, well known as Tallowah and | am a Master of Arts student in drama
therapy at the University of Witwatersrand, Johannesburg. As part of my studies, | have to undertake a
research project, and | am investigating the adaptation to online learning and the mental health of MA
drama therapy students during the current pandemic under the supervision of Linda Mdena. The aim of
this research is to explore the adaptation of drama therapy training online during the current
coronavirus global pandemic of 2020 in South Africa and the mental health of Master of Arts students
and Drama Therapy lecturers at Drama for Life.

As part of this project, | would like to invite you take part in answering a questionnaire and this will be a
once-off activity that will take no longer than 30 minutes to complete.

You will not receive any direct benefits from participation but there are no disadvantages or penalties if
you do not choose to participate or if you withdraw from the study. You may withdraw at any time or
not answer any question if you do not want to. The questionnaire will be completely confidential and
anonymous as | will not be asking for your name or any identifying information, and the information you
give to me will be held securely and not disclosed to anyone else outside. | will be using a pseudonym to
represent your participation in my final research report. If you experience any discomfort or distress at
any point in this process, we will stop and resume another time. If you need some support or
counselling services following the questionnaire, a drama therapist will be made available to you free of
charge. The name of the drama therapist is Lireko Qhobela and the contact details are

lirekoghobela@gmail.com .

If you have any questions during or afterwards about this research, feel free to contact me or my
supervisor on the details listed below. This study will be written up as a research report. If you have any
concerns or complaints regarding the ethical procedures of this study, you are welcome to contact the
University Human Research Ethics Committee (Non-Medical), telephone +27(0) 11 717 1408, email
hrecnon-medical @wits.ac.za

Your sincerely,
Phindile Suntsha

Researcher: Phindile Suntsha, 1791417 @students.wits.ac.za

Supervisor: Linda Mdena, Linda.Mdena@wits.ac.za, +27 (0)78 285 8174

Wits School of Arts

Director Warren Nebe T +27 11 717 4729 | Administration T +27 11 717 4726 | Operations Management T +27 11 717 4672
Student Recruitment, Schofarships and Welfare T +27 11 717 4733 | General Enquiries E info.dfl@wits.ac.za | dramaforlife.com
facebook, instagram and twitter @dflwits | Private Bag 3, WITS 2050, South Africa | www.wits.ac.za

IYUNIVESITHI YASEWITWATERSRAND | YUNIVESITHI YA WITWATERSRAND
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LECTURER CONSENT FORM

Title of Project: Through our lens: An exploration of the adaptation to online learning and
mental health during a global pandemic whilst training to be o drama therapist in South
Africa.

Researcher: Phindile Suntsha

Lttt e ettt et ekttt s s ananes s e s et et e b e agree to participate in this research
project. The research has been explained to me and | understand what my participation will
involve.

{Please circle either ‘yes’ or ‘no’)

| agree that my participation will remain anonymous Yes No

| agree that the researcher may use anonymous quotes in her research report  Yes No

| agree to answer the online questionnaire Yes No

.......................................................... (Signature)

.......................................................... {Name of Participant)
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Master of Arts in Drama Therapy

Lecturer Questionnaire

Title of project: Through our lens: An exploration of the adaptation to online learning and
mental health during a global pandemic whilst training to be o drama therapist in South
Africa.

Based on the title of this project you will see that the focus of this paper involves
community hence the research is done as an ethnographic study. Therefore, your opinion
and experience is valid and valuable to this research. In looking at our experiences through a
different lens’ it would be great to read about things through your lens. Below you will find
a set of questions, please take time in answering them with as much detail as possible.

Thank you.
1. When did you start lecturing on the MADT course at DFL?
2. What modules do/did you lecture?
3. How are/were these modules delivered? i.e. Online, in person or both?
4. How are these modules delivered during the pandemic?
5. How have you adapted to online lecturing?
6. Whatis the same?
7. What s different?
8. What are you struggling with in relation to online lecturing?
9. How can the online lecturing experience be improved?

=
(=)

. Do you always have data for lecturing (never, sometimes, always)

=
[N

. Do you always have electricity while engaging students with their MADT module?
{never, sometimes, always)

12. Do you have all the required resources to lecture online?

13. What can others learn from your experience of lecturing online during a pandemic?

14. Have you been able to engage with self-care during this time? Please elaborate.

15. What has been the state of your mental health during this time? Have you noticed

any changes? Please elaborate.

Thank you for taking time to engage with this questionnaire.
Your time and inputs are much appreciated!
Researcher:

Phindile Suntsha
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