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Education for self-reliance in Lesotho .i$ bound up with the
edur:ational developments in independent Africa t.hacsought a more
practical and relevant type of education as a solution to an
overtly academic and western inclined education. This study
examines Lesotho's experiences with <::ducationfor self-reliance
in the context of underdevelopment and dependence on the west and
South Africa. The main argument of this study is that inadequate
implementation procedures and methods tended to discredit the
concept of education for self-reliance in Lesotho. However, the
study demonstrates that with more appropriate principles and
procedures, education for self-reliance could be a11effect.ive and .:
viable option for minimising underdevelopment and dependence in
Lesotho. In addition, this study argues that particular aspects
of education for self-reliance such as development studies could
encourage broad-based and collective development. For this
purpose, lessons from Tanzania and Botswana are of cruci..,l
importance.

The study draws on both primary and secondary sources. Primary
sources include reports, official policy documents, oral evidence
and official pamphlets on educational development in Lesotho.
Secondary sources are a combination of books, journals and
newspapers which cover topical Lssuea on education and
developments in Africa.
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'fO PURPOSE or '1'D SlJ.'Ul)Y

The study gr.ows out of the need to examine the significance of

the concept of self-reliance in educat i o-: Ln ~,esothc,. This is

crucial because , although this af t.eznat Lv e w::o'adopted in the

19708 against the backqround of growing unpopularity of tne

western acc.demictype of education, to dat e ':he idea has not been

sutjected to much critical analys~s.

In order for the study to establish the significance of the

notion of self-reliance in Lesotho it is crucial to examine the

specificity of Lesotho's socio-economic conditions so as to

highlight howbest the practice of education for self-reliance

can address the problems and limits inherent in dependent

developmE:lnt.In addition to this, the relevance of the noti,n of

education for sElf-reliance will be discussed with reference to

current debates on educational issues and development priorities

of third world countries in general and the SADCCregion in

p1.lrticular.

The abvve issues are created in the five chapters of this report.

Chapter One is a theoreti~al review of educational developments

in third world count.rLe s , which clarifies the context and origins

of the notions of eaucat Lon for self--reliance. On the basis of

this review, the chapter suggests that an eclectic strategy in

the educational field is best to solve the problems of

underdevelopment in the thira world - especially in Lesotho

because of its classic case of dependence. This implies that

v



IJesctho does not necessarily have to follow the inherit!.~d
established strategies but shculd add on otner ideas relevant to
the country from other perspectives such as the radical
perspective w~1ichillustrates that the state serves tne ::'nter'ests
of one dominant group, an alliance between local and
i.nternational capital.

~hapter Two examines the political economy of depondent
development from the radical perspective. The study considers the
illumination of the state's role by this radic~l perspective as
crucial because the state comprises institutions that have a lot
of bealing on the advancement of the country and what path of
ddvelopment should be followed. In relation to this, thei ltudy
demonstrates that some aspects of enqagement with South Africa
and the west, such as the import of raw materials and technology
are beneficial to Lesotho and, so should not be discarded but
used to promote the ideal of independent development.

Chapter Three focuses on the notion of education for self-
reliance as presented by the case of Tanzania and Botswana. It
illustrates the und.erpinnings of education tor self-reliance and
their significance to the Afr~can ~ontext.

Chapter Four explores Lesotho's experiences with education for
self-reliance and critically analyses ~hem on the basis of the

I:
experiences of Botswan:~ and Tanzanin. liThis chapte-r argues that
while the strategy has not been easy to implement, it is a viable
project that needs to be promoted on a larger scale.Orn addition



some innovations such as the i!ntroduction of development st\#.dies
',\on a brC'ader scale are needed\to make the project more effective

for Lesotho.

In this interdependent world, Lesotho is an enc lave and most
vulnerable to South African economic and political sabotag~. It
is therefore ess,,=ntialto des~ribe Lesotho'S role in the larger
context 01. the Southern African Development Coordi:.1cotion
Conference (SADCC) to further highlight attempts by the country
to count.eraot; its dependence , This is the focus of the fifth 8J."1d
~ast chapter, which argueR that the promotion of education for
self-reliance in T.. esotho could facilitat:e collective self-
reliance a!'.explained by the development priorities of sA.6~tt.
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MPmIODOLOOY

Use was mudeot' both secondary sources and primary sources. The

secondary sources were used to explore issuns such as current

debates on educational develC'pmentsin Africa, social, poll tical

and economicdynamics, dependence, problems encountered and the

suggestions to be followed to promotegenuine ind$pelldent African

df\valopment.Theprimary eouroes were j,~~terviewscond'.:.ctedat the

following place!!: the Training for self-Reliance Project Centre,

the National 'reachers' Training College and tb~ Sasotho

Ent"erpr1&e DevelopmentCOrporation. Other primacy sources consist

of government offi~ial documents and publications such as the

1984 Iducatignal Man1feBtQ.

The interviewees were selected as follows. In the case of

officials, duration in their particular field and occupation was

seen as important. Graduates of the project schools were chosen

to represent the grassroots level.

Oral interviews focused on v,arious issues in the experiences of

Lesotho and education for self-reliance. Thegovernmentofficials

treated issues such as the implication of the notion of education

for self-reliance in Lesotho. the implementatiDn process, the

effectiveness of the project, the problems encountered and

s"ggestions for future development. Thegraduates of the schools

treated issues such as their appreciation of tHe notion of

education for self-reliance, the relevance of the skills learned

at school to the world of workor their present occupation, their

viii



'£,referred place of work.if they had a choice, and suggestions fcr

future le:pi",t'9ments of the project scnocj,s ,

On the basis of these oral interviews ani other sources of

empirical data, t.he st.udy illustrates var Lcus underpinnings of

education for self-:relHmce in the African context, suca+as the

move to collective non-dependent African development. T}'I,estudy

sees this OPtion as a signif::., Ui~ advance and reiterates tha4! it

needs to b~ strengthened.

In exploring the issues mentioned above, empirical data were

coll':!cted in both LElsothoand sounn Atr ica. In South Aft. ica data
I

, I,'

concerninq educatio~l in the third world ir. general were gathered

from the various re.:sources centres and from publicaL'ions such as

journals and gov~rnment publications. These included, for
I) ,

articles on the World' Bank and officl.al govern1'nl!nt

public£.tions from the Governr.'tentPublications section of the

Africana library. In Lesotho data concerning educati()nal

developments ill general and education for self-reliance were also

Obtained from various resotJ'-ces centres such as the Resource and,

Transformation Centre in Maseru, the Training for Self-Reliance

Centre and Ministry of Education, Lesotho.
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This chapter is a theoretical review to expLai.n the origins of

tne concept self-reliance. Foc\;~ is put on the theoretical

persp~ctives from modernisation to depena~ncy and the reformist

perspective. It discusses the historical specificity of each

perspective, and challenges atterepts to apply these perspectives

mechanistically as is done by some Afd.can count.r Les .

The cbept.e r suggests that an eclectic strategy in the educational

arena, one that adopts the best of various strategies, is the

most appropriate to solve the problems of underdeve Iopment; in the

third world - especially Lesotho because of its classic case of

dependence. Lesotho does not necessarily have ~o follow any of

the inh.erited established strategies but. should adopt ideas

rele·..rant to ~he country from all perspectives particularly the

radical pez spect.Lve , which is more in line with its historical

specificity.

Most writings on the economics of educe.tion quote Schultz (1960) I

an American economist who suggested that among other things such

as physical capital and land, human capital contributes to

Lncceased production. "Basica~ly human capital is formed by

education and training and renders its productive capacity

through the Labour- market It (Psacharopoulos 1987: 1) . Harbison also

hold~ the view that "education and training create assets in the
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form of knowl~e and skills whicQ,increase the product.~ye

capac::' t;y of" manpower in the same way as investment in IV)W steck

of machinery taisas the product:tve c"~~,,,'::ity of stock of physical

cc~ital" (Harbison, 19'13:338).

,

~~heconcept human oapa tal, particularly its" aspect of promoting

increased producti vi t.:y. :l~urd,versally aq~ei?ted by most $QC~,et:lbl:J

regardleoe of their social formations. The state and the people

support in. eatalent in human re~urces because of the common

benef.its that f!locrue to th~l 'l'hs benefits bre seen in trained

manpower, and increased skills and knowledge, which in turn lead
",

tQ increafled pr<Jd\)ctivi ty and economic develf)pment (Cornwell,

1986:6; Psacharoupoulos & Woodhall, 1987:1). Further., investment
in aducation may he iilstrumental :tn attaininq the creation of. a
literate SOCiety which may also b31p build nation. by promoting
awareneas end fostering a~tarnati va non-dependent forms of

consciousness (Wal.tars, p ;32 ). In connection with this I other

sources illustrate the;'"investment ill h~ capital wouldpromote

equality, and lay social and regional foundations for improving
f

the standard of the living of the poor, thus enhancing their

participation in the economy (Budo~ 1984:200).

So during the African independence era of the 19608 and 1970.
oountri9S which were Bean as late developers were advised to

acquire capital and trained personnel to enable them to explore

the1x' own natural resources and therefore eliminate poverty.

Education was the ".deal tool to do this (C()~~well,1988: 7) •
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Studies show that in the dev:~~ping countries such as Lesotho,
popular slogans in the 19605 and early 1970s implied that
investment in education was the key to economic d~~Telopment end
g:rowth (Blaugh, 1985:185). In Lesotho this notion is reflected
in the First Five Year Develo:ement Plan, 197Q-1975, which was the
first official plan since the country achieved independence in
1966. The plan's main target was to iwprove the general
infrastructure of the country. With reference to the educational
Laf raat.rucuure, the :cocal point of the plan is education for
rapid economic and sccial development, with the realisation that
Lesotho, being p00rly e~dowed with natural resources, has to rely
heavily on human resources and the formation of human capital
(Lesotho Government, 1970:29).

As a result of the widely proclaimed benefits of investment in
human capital, considerable eff~rts were made illthe 1970s and
1980s to develop educdtional resources at all levels, primary,

;\secondary and terti.ary. Table 1 illustrates school expansion in
the 1980s.

'1'ABLK 1; BOQCA'l'IODL .lXPANBIO»' IN' L1&SQ;'BO

Years 1979 1981 1983 1985 1987
..

( Total 11S1 1194 1252, 1294 1349
Schools

,.~
Total 260020 288472 324406 352732 376644

Students
f--. ---
~otal 6016 6943 7590 7706 8086

chers
ice: ~tatl.stl.ca.J_.t3uJ.),._etl.r.,1 ~IHSJ
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The educational expansion illustrated in Tabl~ 1 has its origin

in the modernisation strategies followed by Lesotho particularly

the humancapital path of development which is aeen as a panacea

for lack of development in Africa.

Deve Lopment; wa~t sean as a coni I .iuum from the traditional to

modernity. Afri¢an countries were seen as traditiopal, a factor

which held them back from developing. European 'countries

especially A.'tlerica and Britain werE~ seen as modern and

progressing with ideal socio-acO!lomic and p\)l5.tical

infrastructures. In order for the Jirfrican countries to develop,

they ha'-"'t\~ follow the same ,Tath as Bz Lt aLn and America
<:~1\

(Fal:gerlin,' " Saha, 1983:63).

Around the 1.950s Rostow, another modernisation economist,

suggested five stages of development, the traf4itional, t:he pre-

condition for take off, the take! cff t.o n-rat:uilty, t~le dri.ve to
_.c__"

-,
t

maturity, and the stage of h~gh mass consum~~ion (Rostow, cited

in Fargerlind & Saha 1983:63). According to the modernisation

theory 1 for soc i et Les to reach any of the stages of Rostow, they

have to hold modern values and these values would contribute to

economic growth. 'l'hese values include competitive industry, an

entrepreneurial spirit and receptiveness to international iaid.

All ;:,~sewill help the country to reach t.he crit'ical stage of

"take i'off". This view is postulated by Inkeles, an American

socio!ogijt who is. of the opinion that there is a direct causal

link between the f i.ve var Lab Les of modernisation. Modernising

institutions ~'eadto modern values, which in turn Leads to modern

4



behaviour, and consequent Iy modern society and economic g.rowth

(I~keles, cited in Farger1ind & Sahat 1983:16). African

countries, being newly independent and with the hope of being

genuinely developed, accepted this st r at.eqy , In Lesotho for

instance the tons of t~e first five year development plan

reflected Lesotho's move to modernity.

However, the notion of striving for modernity as defined in

western terms was problematic for Af~ica. 1'hes6 problems showed

that what was applicable in the west cannot be applied to Africa

without considering the contrasts between the two societies. One

of the contrasts or problem~ was that around the 1960s most

African countries hr~ just gained their independence and had no

capital to engage in large scale projects similar to those in the

west, such, as the establishment of advanced and (~fficient social

and economic Lnf r asn ruct uxea . However the problem of lack of

capital or finance was soon solved by aid agencies of the west,

which provided funds for development. endeavour such as

educational development and expansion. In the case of Lesotho,

various donor conferences were held whIch !'l;j_,'i representatives

from the major western countries, in particular Amerlca and

Britain, and organisations such as the World Bank and the United

Nations. Throughout these conf~rences, the donor agencies

expressed their willingness to contribute to Lesotho development

arid partir.ularly human resources development (Lesothc Oonor

Conference, 1979:115).

Since Lndependence , progress towards the realisation of Lesothoi s
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development atms and those of most African countries hes bAen
less than expected. Th9 educational developments referred to
earlier ~roved to be negative to the expectations of the
modernisation perspective and those of the national development
policy of third world countries.

A number Jf critics have looked at the modernisation perspective
and attempted to ex.plain why daspi te its propos ....tic IS there
continued to be negativ~ economic growth in Africa. These critics
~int to th~ inadequacies of the modernisation ~nd human capital
perspectives and how they all contributed to the dashing of high
hopes in the 1970s (Fyfe, 1976:77). For instance, increased
expansion carr."' with it problems such as unem"loyed primary and
secondary school leaver~ (Blaug, 1985:346), the fAmous
phenomenon of th\.idiplc a disease (Dor., 1979) , and the
irrelevancy of the type o~ education to the African needs and
setting, which is a cry express&d by most state policy documents
on education <'T~skForce, 182:32)

The ramificat.ions of the above oontradictions a~'e exhibited in
many countries, where the over supply of high level ~anpower has
contributed to the problem of unem:oloynlentand the dash ing at

people t s hopes .:>f education leading to a brighter future (Blaug,
1987:34(,)• Some S'l:udies show that the purely quanti tat1w
extension of educational institutions does not necessarily lead
to greater wealth for the individual and the entire country. It

i}

appears to have reproduced and consolidated inequali tif.lsthat
we~a inherited from the colonial times (Carnoy, 1974:13; Buda,
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1984:201). TIlis poses one of the contradictions of educational

expansion based em modernist lines.

Observers commentingon this situation say that on the basis of

the Addis Ababa conre; ':mce of 1960, by the 1970s African

countries were SUppOS9C.to have achieved unive%'sal primary

education. Yet; by that ti.ne fewer than half the countries had

achieved univ'ersal primary education (Blsug, 1985). Lesotho is

among tbose that are still striving for universal primary

education. Another rf"'3S0nfor the failure :,f the neo-classical

axpectat:ion is the dependenceon 'the western systemof et"".!cation,

repl:eRented in Lesotho ~!!' .. the Cambridge Overseas School

Certificate (COSC}.This systsm has been criticised as preparing

students for the next level of education, not for employment.It

is also blamed for ralsing white-collar job expectations which

car~ot be filled by the economic structure, hence th~ diploma

disease (Cornwell, 1988:8).

In addition to the failure to reach u~i~rsal primary education

by the 1970s, studies showthat African eduoation was irrelevant

to the needs of the African sooio-~conomicconditions. Studies

are replete with the view that African education was largely

bookish and emulated the educational systems of t:hewest (Watson,

1985:5). Theunexpected outcomesof the educational developments

and the irrelevancy of the education offered compoundedthe

African socio-economic crisis of the 1970s. Studies show that

Africa was in a state of economic stagnation and most of the

aevelopmentswere just negative (Maclean, 1?81:158). Bvenin the
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political arena some African count.r ies were expe r LencLnq problems

that the west had never anti~ipated, such as political

repression, coups and counter-coups. Most of these deve Lopmenus
;/

were contrary to the expect.at.i ons of the Western ccunt r Les al~d

the c l.as s Lca.l economic and development theory (Onimo:ie, 1985: 5) .

Further contradictions were the unequal distribution of income,
(f'

the gap between urban and rur aL areas, and the lack of a national

economy, the overriding problems of Africa being dependence and

underdevelopment (Onimode, 1985:5). For those who were educated

it may be said that this negates the commonly held belief that

formal education is a one way tick.et out of poverty, rTt.'C' a1

depression and manual labou:L (Cornwell, 1988:6).

In the context of t.he crisis, studies emerged which show that the

crisis is not only educational but a ( .sequence of the economi.cs

that African countries came to adopt in the 19~i)S (Onimode,

1985: ,:). These studies question the development strateqies,

economics ~)ld politics adopted by A.~rican countries after

independence.

The major critique of the moderrif.aat Lcn school of. thought is

pzovided by the dependency s choo I of thought or what may also be

referred to as th~ radical school of th~ught. Scholars Df radical

persuasion show that modernisation due to the colonial legacy had

a lot of bearing on what counts as vel id knowledge and therefore

on what counts as schooling. This has constituted a major barrier

to vocational education and has been hard to break. The concept

8



I

of educat.Lon held by the target population is rest r Lct.ed 'co
ri

academic ~ctivities, and this creates a built-in resi~tance to
i

vocation~lisation of education (Lillis, 1984~176).
!i

In cont raat with the modernists who claim that the development

strate9i~r failed because of lack of mod€'lrnity, the dependency

perspective, a component of the radical school, maintains that

tbese strategies failed because of the defects of the capitalist

system and the unequal and subordinate integration of Africa into

the world capitalist system (Walters, 1981.: 98). In most cases

African countries are producers of raw materials which are

e~ported to the west to be processed and then sold back to Africa

as finished products at very high prices. In this way African

count r Les are denied th'" experience of the production process and

lIi:adeto be exporters of primary goods and consumers of finished
!1

fi:rocessed goods.

'!ihe dependency approach notes that modernist strategie~ are

,~ared to foreign and not national interests and this promotes
,

t:;he dependent status of African countries (Walters, 1981: 98) •

l:~ccording to the dependency approach, the west because of its

dominance determines which areas of the world ought not to

develep and which ones ought to (Wallerstein, 1976, cited in
i ~

li~alters, If82: 96; Rodney,1972) . For instance, it suits the west
,:1

uo suppcrti an expansion of academl.cal Ly educated people whowould

I~ontinue holding on to weste:&:'naspirations s Imi.Lor to the we~t

und so maintain the status quo. In this w~:r the vest, has

I~xploit~~dAfrica to support the status quo Of "the development

9



of underdevelopment" manifested in the African crisis and other
negations of developm~nt referred to earlier.

Walters further obsf;:rvesthat: the west could not .have succeeded
in maintaining thei status quo unaided. She states that the west
was and still is aided by the per~pheral O~ African bourgeois
which r.as its origins in the colonial era. The bourgeois in
Africa achieved their status through monopoly and political
.mat raLnt.saided b¥ the west. They are therefore elements of the

west and are dependent on continued foreign domination and rather
''''~sitantto pursue autonomous national development (Walters,

96). She points out that:

The congruence between the peripheral
bourgeoisie interests and the interests of
core capitalism prevent the bourgeoisie from
playing a dynamic role in promoting national
industrial and intellectual development that
modernization theorists expect of it. (Ibid)

, ,..
i/

Thus, modernisation simply strengthens ties of dependence if it
is defined not in terms of the peripheral countries but those of
the west. This als~ influences education, which becomes unable
to break up the dependent ties even if it is in abundance.

On the above note, Collins comments that:

the contemporary phenomenon (educational
expansion) in the periphery simply
supports the view that skills provided
by the modernized educational syat em
are not only~unnecessary for economic
development, but in fact conflict with the
r1equirement. (Collil:s, cited in Walters
1981:99)

10



When taking int~ consideration the role the bourgeois play in
Africa ari~how they protect their common interests with capital,

'\
)then it }follows that they would not in any

'l'
l ld hi'strat.egl.~sthat wou er. ianger t e r ~nterests.

way implement

Radical scholars also accuse the modernists of applying bourgeois
economics to the problems of Africa. The position of bourgeois
economics is that the problems of poor countries are
"insufficient modernization or spread of capitalism and the
ao Iut.Lon to poverty ... is in the more thorough penetration of

r ,
{ i

cal. laIn (MacEwan, 1983:13). From a radical perspective, MacEwan
sees this as an apoloqy which came to be used by the World Bank
and western governments. On the question of the penetration of
capital to promote development, other radical scholars further
argue that western capital promote's imperialism, that is, it
promotes the system which makes it necessary (Heyter, cited in
Browett, 1985:185).

The emphasis on modernity presuppose!t development of the urban
sector on the grounds that it will spearhead development and the
benefits will trickle down to the rest of the society, including
the rural masses. However, the African experience is contrary to
the "trickle down theory" because what has happened is urban
bias, with the elite emerging as sponges which absorb all the
benefits at the expense of the rural masses (Miller, 1987:236;
Bacchus, 1981:93).

In thIs context of dilemma and dislllusionment, the dependency

11



approach offers as a solution a major shift away from the
capd taLdat; strategies of development to a planned state with
people c~ntrolling production, finance and the distribution of
goods (Wa'.tson,1984:2). The dependency approach may offer a
positive .solution but its notions are also infected with
problems, to which we now turn.

One of the .Umitations of this appr.oach is that it concentrates
on the macro-level of the econon.t c framework. This is seen in the
fact that it blames the world economic system for lack of
developr:tent.It does not explain how at the micro-level African
countries also contribute to unde!"development and how they can
overthrow capitalism (Browett, 1985: 185).

Another criticism is that it undermines African initiative in
solving the problems (Browett, 1985:185). Nowhere does the
dependency approach ma?je reference to the success storles of
modernisation d~e to African initiative, even when ~frican
count:ries are Eollowing the modernisation patJ:lof 5}evelopment.
T1,..isimplies that the dependency approach reduces African
development to insignificance if it is not along the suggested
lines.

'l'beinadequacies of this approach, however, do not rend~.r it
irrelevant. Its strong point lies in the crItique of uncritical
acceptance of western strategies. Its strategies need to be
adopted with caution and only those which apply to a particl.lJar
country be adopted. In the case of Lesotho the existing system

12



needs to be employed to inculcate the right attitude for the

development of Lesotho. This could even r'esuLt; in T...esotho

developing like Japan, whh. is also a count ry poorly endowed

with natural resources but is nowone of the third top industrial

powers in the world due to the skilJ. of the people of Japan. In

the case cf Lesotho it has been indicated that it is not likely

that socialism will be pursued. WhatLesotho can learn from the

dependency perspective is to be cautious toward unsupervised

foreign aid and investment. Such aid, if left to operate

unchecked in the context of a free market system, simply

reinforces undezdevel opment. But when it is controlled it can

contribute to desired development that can improve the lives of

the masses in Lesotho.

There is yet another perspective, the reformist perspective,

which offers alternative strategies of development in the context

~f the African crisis. The reformist perspective involves the

support of the NewEconomicInternational Order which was adopted

in the 19708. Theperspective emphasises "basic needs, employment

generation, national self-reliance ... and rural sector expansion

and. dev~lopment" (Browett, 1985:186).

According to Browett, this perspective, unlike the dependency

perspective, is very optimistic about the future role the African

state and elites can play in alleviating poverty out of their own

initiative, while using the exis::ing order (1985: 186). It

suggests that it is possible to work under capitalism and use the

system for the benefit of Africa. This is seen in some of its
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suggestions such as the usage of modern technology, centralised
authority I and professionally tr:aineriexperts (Mercer, 1977,
cited in Browett 1985:186) . In relation to prt..-fessiona.llytrained
experts, the reformists believe that these would initiate
appropriate and well-conceived panaceas which seek to change
those asp~cts which were left untouched before, such as class
structures and class struggles, and ones response to the internal
and extern~l forces that inhibit development (Browett, 1985: 186) .
These aspects when revealed will give African government some
sense of direction so that limiting factors such as unequal
distribution and repression of wealth are addressed and eradi-
cated.

Although the reformist perspective suggests the above changes,
it is also faced with the dilemma of the choice between integra·-
tion with or separation from the capitalist world. Studies show
that ;J.ntegrationimplies destruction of the indigenous society
and the imposition of a Euro-centric value system. In order to
avoid this African countries must choose partial integration, not
total and comp Lete integration. Separation implies "denial of
access to most benefits of western civilization and permanent
ossification, through the imposition from above of structures of
inequality" (Browett, 1985: 187). Separation appears to be an
impossible option in the context of an interdependent world.
African countries had rather opt for selective separation. So it
appears that Lesotho has to attack these problems by either
dropping the modernisation perspective and adopting a new one or
building on it to make it relevant to the development needs of
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the country.

In the case of Lesotho it appear& that the crisis in the world
capitalist system and Africa at large has caused a major break
in development, and in most .:nstances the development strategies
have been responsible for the African crisis. On the basis of the
above account this study further stresses that for Lesotho to
develop, it needs to adopt an eclectic approach. This includes
development along modernist lines but genuinely taking into
consideration the needs of the majority of the people. In this
way their potential would be developed. In addition, the state
needs to check the unrestricted moves of foreign and interna-
tional capital so that it can be controlled and put to good use
internally. To sum up, t.his study supports the reformist
suggestions that J.esotho should adapt the existing system, but
not embrace separation. Separation from the world capitalist
system woul({ spell disaster for Lesotho because as an enclave of
a capitalist country Lesotho would not survive.
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The role played by the state in a country's socia-economic Aod

political development is crucial because the state constitutes

institutions that have a lot of bearing on the advancement of the

country and what path of developmen;'"should be followed.

The main aim of this chapter is to show that the state as a

central body for the development of the country seems to increase

dependent development in Lesotho. It will be argued that some

aspects of dependent development have worked to the advantage {If

Lesotho and therefore should ncj; be ~jliscardedbut reinforced, so

that in the lont;, run they can pi "?f,e, an ideal broad-based non-
j '._.,-/

dependent development. Moreover, in the educational arena,

aspects of state policy such as education for self .....relianct:l

should be improvbJ.so that they can be used as tools to inculcate

in future generations the move to independent development .lhich

is an aspiration of most African countries.

An analysis of the Lesotho state follows to showthe characteris-

tics of dependent development in the post-independence era.

Before dealing w i th the analysis of the Lesotho state it would

be appropriate to look at two contrasting perspectives on the

state so as to illustrate the point that the radical perspective

seems to be a better presentation of the African social reality

than the liberal modernist per spect Iv: ,



According to the liberal perspective the state exists through tee
consensus of the people and should promote the common good for
all (Fargerlind & Saha, 1983:242). This is 3een in the aims o~
the state institutions, wh ich are supposed to promote the wel~are
of all ci&izens rather than that of one interest group. This
classification of the state is the one postulated by western
democ..racy,which Lesotho as a former British colony came to
adopt.

Experience in post-independence Africa has shown that the above
pez apect.Lve falls short of the truth. Its inadequacies are
highlighted by the radical Marxist perspective, which sees the
state as bi aaed, lcok'ing after the interest of the dominant
groups at the expense \..if ('~therclasses (Fargerlind s Saha,
1983:243) . According to this perspective, stat.einstitutions such
as schcols are instruments of those in power and are used to
maintain the status quo (ibid).

Accordi:1g to the radical perspective, the status quo is not
radically different from that of the colonial state, its prede-
cessor:

...the post colonial state is to all intents
and purposes a neocolonial state - a politi-
cally independent structure with basically
unchanged economic f ramewoxk . Thus whether
neo-colonial or revolutionary, or progress~
ive, the class in charge cannot be expected
to implement coherent deve Lopment; structures
on the basis of institutional structures
that were meant to serve the interests o~her
than those of African workers and peasallts.
(Nzongola, 1987:84)
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So it appe ars that according to this per spect Ive,(~,whatever
strategy is introduced is for the benefit of the alliance between
national and intern'..:tionalcapit.al. In this eituation, tha issue
of promoting equality, as the liberal perspective suggests, is
only round table rhetoric which is not pursued strongly.

In addition, radical sCholars are of the opinion that given np.o-
coIonLaLdsm, the state is concerned with maintc:tning law and
order and the accumulation of wealth in the interests of the
ruling class (Nzongola, 1987: 84). The above description of the
neocolonial state by Marxist scholars is applicable to Lesotho,
though only to some extent. In the following pages an attempt
will he made to present the manifestations of neocolonialism in
the state apparatuses so as to illustrate the point that due to
the extent of western dominance and dependence in LEtSotho, most
development strategies such as -education for self-.relianr.ecannot
be said to cate£ for the needs of the masses, but the needs of
capital both foreign and local. In order to cater for the needs
of the masses, changes are needed in the conception and practical
application of dev~lc..pment.

The starting point of an analysis of the manifestation ·t neo-
.'

colonialism is Les~tho's politico-economic system and orienta-
tion. It is classifi~d as "capitalist lea)~~'-,gil.It i:3 also
referred to as "accomoUationist with a dual economy" (Afric~
Insigh-:',1984: 54\. Lesotho has a dual economy because :i.thas
aspects of sub~istence farming a~ongeide capitdlist development.
It is accomodationist because it ~s inclined to strengthen ties
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with the former coLon LaI power, in this case Bz i ' i in, and other
capitalist countries especially South Africa (ibid).

According to thLs view, the colonial power, Britain, strong}
Lnr Luenced the nature of the state and the development strategies
of Lesotho. History and the colonial legacy made Lesotho an
enclave of South Africa and nowadays it is described as a classic
case of dependence as it is land-locked, and poorly endowed in
natural resou=ces, and so has to rely heavily on imports (Hawes
et al, 1984:6). The historical experience contributed t o this
bec&Jse Britain did not have explicit intentio~s of developing
Lesotho as an independent country with social and economic
structures such as highly skilled and educated manpower. Tn the
Lnt.e reata of Britain, the country was ~.0 be developed and
Lnco rporated into South Africa as a labour reserve. This is
implicit in t"le statement made by the resident commissioner in
1899:

Basotuland [LesoL"J) has an industry of
great economic value co South Africa, viz:
the output of native labour ... To those who
ar.que high education of the nat.ives, it may
be pointed out that to educat e them above
labour would be a mistake. (cited in Bardill
& Cobbe, 1984:27)

However, the Basotho expressed great antipath~ to incorporatirn.
Np.v2rthelElss,in the period leading to independence, due to ne
decolonisation move and pressure to develop the colonies, Britain
imposed on Lesotho modernist development. str!ltegies which con-
tinued to develop Lesotho as a labour reserve, Studies show that
the development of Lesotho as a labour reser~e benefits Britain
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greatly because of th~ co~tr~bution the Basotho miners make to
the South African industries and mines~ in which Britain has a
large proportion of capital investments (~drdill & Cobbe,
1985:27). So during the 19605 with the popularity of the
modernisation and human capital perspective, Britain and the
post-independence gov~rnrnent continued with the status quo. In
~ddition, changes were made towards the full scale ~0dernisation
of the country, such as Improv; the sccro-econonfc and
political structures to develop along modernist lines and the
establishment of western schooling and economic policies.

As is characteristic of independent Africa, the eHt.e were in the
forefront in the realisation of deve Lopment;, em(.1lating the
colonialist. So it is important to analyse the prtncipal tools
used to perpetuate the status c;:uo.ThE: rllling paZ":y is the one
that pioneered the move to ind~pendence and laid down the first
policy documents based on party po.lLcLes . It is thus respon.: ibla
for perpetuating the existing order.

The party that was ruling Lesotho during the periect under study
is the Basotho National Party (BNP). ~his party was founded in
1958, around the period when most African countries wr~e moving
to decolonisation. The BNP was established in reaction to the
Basotho Congress Party (RCP)I \~ ich was seen as too raeical in
jts pro-socialist stance and anti-chieftainship ntance (Winai-
strom, 1986:46; Wallis & Van de Geer, 1982:50).

The stance of the BNP is rather more conservativ'~. Winai-Strom
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sbows th:.!rtthe BNP is a highly religiou3 political party and its
aim is to p;romote christianity and freedom of religion. The party
also supports hereditary chieftainshj 1). In relation to other
African courrtrLes , the party's aim is co promote cooperation
between African governments on the basis of the Organisation of
African Unity (OAU). It is also opposed to communism. The most
important objer:tive
development of Lesotho
Winai-Strom, 1986:46}.

L rt, the BNP strives to promote the
iT all possible ways (Sefali, 1978:52;

:rnthe political arena, the state has been attempting to maintain
s-cability on the pretext that this is for the secu:::-ityof
everybody, "in the interests of the masses". In practice this
stability is for the benefit of one class - the dominant class.
Howevar, literature shows that the masses and the opposition are
not just pas~ive, they are actively opposed to this exploitation,
and the state usually responds with authoritarianism (Onimode,
1988:241). One of the reasons advanced for this is the fact that
the ruling party ultimately loses its legitimacy and support by
not fulfilling the promises made at independence, such as open
and free elect ions, and so has to resort to autocrat.ic rule
(Onimode, 1988:241; Mafeje, 1978:19).

This has been the case in Lesotho since the 1970s. The crises in
legitimacy are reflected in authoritarianism by the ruling party.
The party imposed a five-year holiday from politics which [l\eant
that no political ca ~aigning was allowed. Ther~ were however
some deviations from ty~ical authcritarian regimes. Bardill and
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Cobbe observe that political parties wex'e not banned, there con-

tinued to be freedom of speech and there was no encroachment on

academic freedom (1985:156).

During the period under st.udy, the st.at e also abandoned the

liberal wentern !:)ystem of mult.i.-party oemocr acy on t.he grounds

that it accentuated divisions and was foreign t o Lesotho's

situation (~),1rie~, 1389: 23) . This was a t.hreat; to basic freedom

and dernocr.ati.c rights. It also meant no' ftOee elections. 'l'he

ruling party became free from public accountability to the extent

that the state became privatised. In such a situation more

economic underdeve l.opment; ensues due to the flight of capital,

such as statE! officials investing in overseas banks (Nzongola,

1987:85) .

One-party rlJl~ has had detrimental effects on Lesotho's economy.

Studies indicate that under authoritarian regimes, those who are

in opposLt Lon are more likely to leave 'their country of origin

(Onimode, 1988: 242). This C',pplies to Lesotho, as Prah has shown,

and it is one factor that drives Lesotho to dependence on South

Africa (1991:178). This has been going on since independence and

it is not getting any better because of the autocratic nature of

the regimes that have ruled Lesotho since the 1970s. However,

because the colonial power benefited from the arrangement,

Britain endorsed the rule of the BNP even though it has been

unpopular f r on, the onset.

From 1986 dnother constraint on development was added as Lesotho
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fell under military rule, with some members of the BNP occupying
leadin9 positions in the state. Since 1986, the military's role
has changed. It is no longer an autonomous body ul!iledfor
preserving law and order. It leaders have taken up commanding
roles within t~le state. becoming poli ticians and economic
beneficiaries (Turok, 1988:76). In Lesotho, organised political
activities have been banned on the grounds that they accentuated
divisions among the nationals. Instead, -the military has put
emphasis on national reconCiliation and economic development,
with improved relations with South Africa (Williams, 1989:129-
130)• In spite of the professed reconciliation and economic
development, inequalities and repreF.sions continue.

Frank (1960) hilsdescribed how this has worked elsewhere in the
third world.

Military rule is sometimes accompanied by
the militarization of the economy. Military
officers are aPPointed to cabinet and top
executive positions in the state enter-
prises, banks, customs, services, etc. These
officers use their positiona 1;:0 enter into
corrupt deals with foreign and national
interests, thereby making personal fortunes.
Officers achieve bourgeQisie status due to
their wealth and for ownership of positions
and become part of a military-industrial
complex which perSists through changes
between military and civilian and then back
again. (Frank, cited. in Turok, 1988:76)

There are debates as to whether the bourgeoisie in Africa under
either military or civilian rule could really playa progressive
role. Some Marxists are of tha view that in Africa a national
bourgeoisie exists which could play a progressive role, in
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contrast to the conservative bourgeoisie, which is structurally
linked to international capital and is subordinate to it (Turok,
1988:76) .

Since the imposition of a military regime, there has been little
or no change in the general development strategies and main
government development pol icies. In tne sccnomt c field, state
policy manIfests liberal capitalistic leanings. Sefali, one of
the Basotho economists, characterises the state economic policy
as a "concessional one'". This policy has its crigins 'in the
manifesto of the Basotho National Party. Some characteristics of
the state economic policy which reflect liberalism are the
liberal foreign trade policy or the open door towards foreign
capital (Sefali, 1978:52).

The policy of the BNP to support the cant ~nued ties of "inter-
dependence" between Le~otho and South Africa and the free world
has been criticised as relegating Lesotho to client status. As
a client country, Lesotho is on the periphery of western capital
because it lacks firm control of its national economy, which is
tied 1;1) British and South African capital (Bardill & Cobbe,
1985/~52) •

On the issue of foreign investments and the operations of multi-
nationals, the government puts emphasis on private investment and
aid from as many international aid agencies in the west as
possible. This ie done so as to increase state revenue, which is
used to promote conducive cor.dt t.Lons for foreign private
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enterprises (Wina.i-StrC'lm,1986:95). Given that Lesotho is sn
enc1a~e and poorl.y endowed in natural resourc~s, the country
needs foreign aid in order to survive, despite tha controversy
of aid and international capital as instruments of developm~nt.

Furthermore, the state sees the multinutional companies, both
from South Africa and further afield, as motors for economic
development which could contribute to the realisation of the main
thrust of the economic policy - to modernise the economy and
provide cash-wage jobs (Bardill s Cobbe, 1.984:72) . The governmm~t

II

promotes their activities as long as they provide some mOdel~n
jobs, regardless of their quality (ibid). The governm~nt

)
therefore encourages multinational corporations to invest !11n

I'

Lesotho by providing incentives such as the five-year tax holid\ay
,I

(no tax for the first five years) and easy terms fer the repat~~··
\\
\\

ation of money (Winai-5trom, 1986: 102). These measures nave
resulted in expansion in areas such as the retail trade and
tourism (ibid). This may be seen 00 an addition to the economy,
but it also has a negative intpact on some areas of the economy.
It exacerbates problems such as migration to the urban areas as
such enterprises are located in the cities. It also intensifies
dependent deve Lopment, because some of these companies manufacture
goods for exportr not for Lesotho's consumption, while others are
capital intensive instead of labour intensive and cannot offeA:'
adequate employment opportunities. Given the abunaance of
unskilled and semi-skilled labour in Lesotho the companies cannot
provide job opportunities to all. 50 those remaining seek work
in South Africa (Mabirizi, 1988:170). In addition to this, due
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to the lack of capital and raw materials in Lesotho most of these
companies have to import from South Africa and by so doing they
reinforce Lesotho's dependence on South Africa (ibid).

So it appears that the activities of the multinational corpor-
ations result in Lesotho being export-orientated and dependent
on South Africa. This dependence is seen in the custom and excise
union agreement, the monetary union agreement, and migrant
labour I which contribute to about 50% of the gross national
product (Winai-Strom, 1986:102; Sefali, 1984). Bardill and Cobbe
observe that this state of affairs is very insecure: "Insecurity
arises from heavy concentration of national income especially
foreign exchange on a single i.ndustry - the South African demand
for Basotho Labour" (1984:80). This has put Lesotho in a very
vulnera.ble situation in the event of South Africa deciding to end
the re~ruitment of Basotho workers.

The issue of migration summons important considerations because
Lesotho now reflects more qualities oi~a labour reserve than ever
before (ibid). Some studies are of the opinion that the pos-
sess i on of a labour force which has some education and experience
with in~ustrial discipline is an advantage to Lesotho (Singh,
1983:19). Other studies show how devastating dependence on South
Africa has been on the economy of Lesotho. Nkomo maintains that
as a result of migrant labour, Lesotho loses the opportunity to
use its labour force during its highest level of productivity,
that is the 18-40 year old age group (1985: 145). This loss of
opportunity also means deprivation of the benefits of the
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educational investments which have been made in the migrants

(ibid). Furthermore, Muller e,tertains the idea that ~by

migrating to South Africa, skilled work.ers alleviate skill

shortages in sout.h Africa, not in the workers' countries of

origin, thereby strengthening the South African economy and

reducing the pressure on the South African state to improve

education and training opportunities for black South Africans"

(1989:35) .

Lesotho's dependence on South Africa, seen in the migrant earn-

ings and in economic goods, has reduced the society to a consumer

society which does not even have the prerequisite productive base

(Bardi)1 & Cobbe, 1984:81). Whatmak~sthe situation even worse,

according to Bardill and Cobbe, is t.nat :

the realities of the labour use in the
country is frighteningly lnappropriate,
education has expanded enormously but there
is little evidence of social return on the
investment involved. Private return. for
males has been zero except at university
level. (Ibid)

This situation nullif.ies Leactho's prospects of reaching the age

of high mass consumption as the modernists s1lggest. There have

been calls for Lesotho to take stock and revise the dependent

situation but the problem is that all the influential groups in

Lesotho are better served by the continuation of the status quo

(ibid: 82). One observer commentsthat dependence appears to be

modernised in Lesotho (Wallman, 1980:106-107).

On the above note, a lot of criticism has been Leve i Led by
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radical writers against the ruling group - the bourgeois - as an
obstacle to ideal development. According to Fanon, "a bourgeoisie
of civil servants is infused with a sense of complacency derived
from the security provided by the. state" (1969, cited in Turok,
1988:73). This group has some conflicting interests and differ-
ences but t.hese are minimised and so the members of the group
appear unified. This unit.y is due to the benefits - salaried
jobs, security and good finances - that accrue to them through
their support of the ruling party, even when the economy is in
bad shape (Turok, 1988 :73) . Panel! further critiques them as self-
serving and acquisitive. And it is this behaviour that contrib-
utes to the diversion of potential capital investma~ts and thus
chokes economic development ,ibid: 74).

In relation to this Bardill and Cobbe have the following to say:

the most concentrated, vocal and articulate
group in Lesotho are the wage- and sa.lary-
earning employees who depend on the govern-
ment for their incomes - civil s~rvants,
teachers and the police and the military.
These groups benefit from having unre-
stricted access to a full range of goods and
services fram Soutn Africa at South African
prices. .. (and) a high level of migration
because they both boost the government rev-
enue via the working of the Customs union
and reduce pressure for alternative sources
of income in rural areas. (1985:82)

This ;oservation further highlights the point that the alliance
between local capital, the bourgeoisie and international capital
is a constraint to development as it deepens rural deprivation.
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However, it would be wrong to denounce the role of the bour-

geoisie as unconstructive. Turok ob~erves that "the notion that

.he bourgeoisie, the state bourgeoisie and the petit-bourgeoisie

are simply intermediaries fOl: imperialism with no interest:s or

agenda of their own is both inaccurate and unhelpful tI • He

maintains that such notions belittle attempts such as national-

isation (1988:80).

Of the same view is Beckman, who points out that it is not

adequate to characterise the state and the dominam: groups in

Africa as serving solely t.he interests of imperialism and as

subordinate to it. In Africa there is a growing class of

capital t sts even though foreign capital may be leading. The state

is also strengthening its hold on the economy since independence.

It is now a major owner of the means of production, and of

finance capital. According to Beckman, this is a "growing

reflection of the strength and organizational capacity of the

domestic bourgenisie" (cited in Turok, 1988:80).

The other view which sees state capita.lism as positive and

progressive points to the fact that the state, by investing in

the public sector, is withholding funds from the national bour-

geoisie and using them for the benefit of the people. This

perspective sees the state moves as anti-imperialist, because

they uphold nationalist interests, including local control of the

nation's economy. But at the same time such moves are seen as an

extension of capitalism, with potential not intrinsic progressive

content (Turok, 1988:101).

29



In Lesotho, good progress has been made in creating some of the
elements necessary for a national economy. These include the
expansion of the public sector - government ministries and
departments, and parastatals such as the Lesotho National
Development Corporation (LNDCj, the Basotho Enterprise Develop-
ment Corporation (BEDCO), Lesotho Electricity CorporatLon (LEC),
the Lesotho Telecommunications Corporation (L':':)and a national
bank. Efforts have also been made to improve the infrastructures
(Bardill and Cobbe, 1984:71). These developments could be seen
as some aspects of the envisaged growth, but Lesotho continues
to be dependent.

The main effect of t:argeting these organisations for development
has been to create a national economy, or some aspects of it.
These include the improvement of the peop Le/ s standard of li.ving
through the availability of services and opportunities for the
productive internal use of the country's resou!:'ces.With the
additions to the national economy, it can be said that the open
economy policy has workvd to the advantage of Lesotho in the
aforementioned area.

So, on the bas:i.s -::the above positive attributes of state
capitalism, it can be argued that Le$otho can move along
pz-oqzessLvej's t epa towards decreased dependence and c:onsumerism.
However, several studies have been conducted criticising the
government policy especially because it appears that the
government is doing l.ittleto alter the system. (Bardill & Cobbe,
1984; Winai-Strom, 1986). Bardill and Cobbe show that it is only
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on thE:: theoretical level that reference is made to reducing/

dependence on South Africa. But it is not pursued strongly

(1984:70) .

In the case of Lesotho, the state does not explicitly 'express

that it hopes for a socialist pat.h of development, due to h:s

t)"ltegl~at.ion in the South Af.cican economy, but the socialist

connotations are implicit in some state p0licies such as

education for self-reliance.

The above analysis suggests that major policy changes need to be

maae f.or Lesotho to develop autonomous economic growth an~ .an

appropriate context for education for self-reliance. Although it

may appear that Lesotho has limited options, this doeR not imply

that the situation is beyond repair. Bardill and Conbe suggest

that what can help Lesoth.o is a "vast expansion of opportunities

to use laboar productively within the country" (1984:70).

Lesotho could make use of "the migrant earnings Land) divert them

to productive investment in physical and human capital and

institutions to transform the economy into one that CQu,1dsustain

itself without such massive export of Labour" (ibid: 81). The

state needs to implement measures that could arrest this

migration for the benefit of domestic development (Singh,

1983:317). Long-term development of a self-sustaining nature

would probably require "some disengagement and the imposition of

barriers to the free flow of goods, services, labour and finance"

(Bardill & Cobbe, 1984: 70). Leistner suggests that ,Af-r:ican
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~. fi.
leaders should apply the following: give priority tt\agricul\:u-';"E.,

,..>-

create an efficient civil service, r.estrain greed, and~enality f

gradually phase out financial aid and replace it with commercii'll

loans and private investments, and etl.:'O'.lragethe traditional Tolay

of doing things instead of reliance on modern Lnst.Lt.ut.Lons

(1984 :235) .

Bardill and Cobbe's options echo the move to socialist develotJ-

ment suqqeated by radical writers such as Turok. Leistner's

suggestions also offer a progressive step that needs to be

seriously cOHsidered by Lesotho. Beth are progressive lonq-t~rm

moves and this st.vdy wants to snggest that as a prerequisite'\to

such a move, the state must establish an educated labour fOL'C~

that is able to sustain itself and app~~ciate the significance

of self-reliant development. This could be promoted by educatLcn

for self-reliance. which can inculcate self-confidence ir1 the

African initiative to solve its own problems.

In the political field, the state could create an atmocprsre

conducive t c mass :;articipation at all levels cf society. O!1e

step to this is adopting a people-centrect approach to development

and a legitimately e~ected regime. This would provide a broad

spectrum of ideas and views from grassroots level to leade~shi?
If
ii

which will make the leaders accountable to ihe whole society. In

the long run, thie context will inculcate in}ha society a sense

of belonging or patriotism, independence, and self-confidence 1n

Afr .icar. ')itiati ve, 'Whichwill ultimately >;)ull Lesotho out of the

dependensy web, the zea Li aat ion of whil:h woul.d be €vent.ual



political stability and economic security. In such a situation,

teachers would have an incentive to perform their tasks to the

best of t nei.r ability, in promoting any educat.ional strategy that

would maJntain and reinforce unconstrained independent develop-

ment through educat Lon for self'-reliance.

In this analysis, the reality of the African experience as

refJ~cte1 through Lesotho's dependency syndrome has been

presentei to show that the conception of the state as th

people's state is an LlLusozy one. It only pe rper uat es ne(~-

colonialism and aggravates Lesotho's dependence. At the same time

this analysis has attempted to illustrate some features of the

state t.hat; have worked to the advantage of Le:~otho. These include

the crea :10n :;f jobs, and the establishment of socio-economic

Lnrr aat ruct.ures such as the educational Lnfr aat.ruct.uze , For

Lesotho to pursue the right development leaders need to eltploit

t~e established structures and use ttem to promote the broad-

based development of a popularly elected state. To adopt

socialism at this point would ~,~/premature and inappropriate for

Lesotho.
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CRAPTJ:R TRUE

IN OKWKNC& or EDUCATION WOR SZLr-~LIJ~CK

This chapter focuses on th~ notion of education for self-reliance
in Af rLca, in support of the argument that it is a viable policy
option. In order to provide a clear concept of tnis issue, the
experience of African countrie& sDch as Tan ~nia and Botswana
wi 11 be :::onsider.ed.Both 'r anzani.aand Botswana have been in the
forefront in 6xperimenting with this alternative strategy of
educational development. It is noted that despite the differences
in their development ideologies and economic systems, these t......o
countrieB adopted an educational. strategy that has made a major
impact as a viable strategy for developing African countries. In
Tanzania this strategy is caLl ed education for self-reliance
while in Botswana it is called education with production. The
common features of ':hese two strategies will be examined to
provide an understanding of education for self--reliance. It is
on the basis of this understandinn that the notion of education
for selt-reliance in Lesotho will be critically analysed.

Education fox Self-Reliance in Tan.ania

)

Nyerere's education for self-reliance has it origins in the post-
independence disillusionment with capitalist development in the
Af rLca of the 1960s. ':"hisdisillusionment was created by the
following major prolJlems: elicism, dependent development, urban
bias, and rural deprivation (Harber, 1989:57). Tanzania attempted
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to solve its problems by adopti.ng a socialist path of develc)p-
ment, with education for self-reliance as the official governml::mt
policy.

In 1967, unde r the Arusha declaration, Nyerere committed Tanzania
to follo\'linga socialist path of development. In accordance with
this strategy, the features of development would entail 'the
following:

... cooperative agriculture in self-reliant
communities in the rural areas. Development
would also be largely internally generated,
labour intensive and based on a social mode
of production involving nationalisation of
industrial anrl financial enterprises.
Redistributive measures would be used in a
direct aLte~pt to decrease material inequal-
ities between individuals and regions. The
privileges of t:t.eelite will be reduced -
tr..eimport of lUXUI'Y items greatly decreaft;f:d
8t)d leadership codes would forbid p.!'.i v,.ite
money making activities. (Scott, 1903, cited
in Harber, 1989: 19)

The above excerpt shows how different Tanzania's path of
development is from that of other African countries especially
Lesotho, and its attributes of nationalisation. The quotation
also echoes studies that classify ~anzania as one of the
transformist states with a radical government (Africa Insight,
1987: 54). It has a centrally planned ~conomy with limited scope
for free enterprise an~ less dependence on the world capitalist
system (jJ:>id). This contrasts with the capitalist, free-enter-
prise and open economy that Lesotho and Botswana follow.
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Education in Tanzania was structured in line with this so as to
achieve the socialist development strategy. Nyerere advocated
that education should aim at the following:

Self confidence, and an enqua ri nq mind in
order to enable every citizen to make a
material and moral contribution to the deve-
lopment of society, to search for, accept
and respect truth, to carry out scientific
investigations, research and make new dis-
coveries and inventions to tryout new
things and learn, adapt and adopt acceptable
theories and practices for others without
prejudice. (Tanzania Ministry of Education
1984:1, cited in Harber, 1989:60)

The above excerpt shows that, theoretically, education plays an
important role in fashioning a self-reliant society. In addition
to this, in 1967 Nyerere had this to say:

our education must inculcate a sense of com-
mitment to the lncal community and help the
pupils to accept the values to our kind of
future, not those appropriate to our colo-
nial past. Education ... must encourage the
development of a proud, independent, and
f~ee citizenry, which relies upon itself for
its OWP. development and which knows the
advantages and the problems of cooperation,
(Nyerere, 1967, cited in Herrick et aI,
1978:175)

Changes were made to promote the notion of education for self-
reliance in schools so that they could effectively be of benefit
to Tanzania. In this area Nyerer~ introduced an interesting and
effective dimension to diversified education: schools in Tanzania
are established as productive self-sustaining units. This implies
that education is linked or integrated with production. The
rat.ionale behind this is for schools to meet: part. of their
r'ecurrent; costs by using income raised from the productive
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practices (Athumani, 1990:5). This also facilitates an ideologi-
cal reorientation of the school system so as to build a socialist
se~f-reliant society (Koma & Temu, 1988:115). In order to avoid
the preparation of students for the next level of education, each
level was made terminal (Crouch, 1987:3).

According to the education for self-reliance policy,

the launching Qf economic activities in
educational institutions was not only pri-
marily meant to make them as institutions
economically self reliant, but rather to
inculcate in the learners socialist valuas
and attitudes, to impart modern work-related
knowledge and skills, to link the school to
thf' local community and to inculcate a new
definition of educational quality through
their reflection in the national assessment
procedures. (Koma & Temu, 1980:118)

With the above aims in mind Nyerere was .:lwareof and appreciated
the important role that teachers had to play in socialist
Tanzania. "It is the teachers more than any other single group
of people who determine the attitudes of the society and who
shape the ideas and aspirations
Muhll, 1971, cited in Harber,

(of r.he students]" (Van der
((

1989:58). This implies that
teachers as members of the educated class in socialist Tanzania
have to practice self-reliance and strongly inculcate its
underlyiug ideas in the students at all levels.

So, to facilitate the implementatlon of the :.:eformedcurriculum
of self-reliance, the appropriate schooling environment espe<.:ial-
ly in the dissemination of knowledge to the students was created.
The teacning strategies and the re.latLons within the school
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hierarchy were chcnqed , In the teaching strategies the following
were emphas ised r a non-didactic mode of learning, collective
learning, problem solving, role playing, and student-led
discussions (Harber, 1989:69). In the hierarchical structure of
schooling, cooperation was encouraged and each member of staff,
academic and non-academic, had equal relations with the students
(ibid). These innovations were emphasised at all levels of the
education system, especially at teacher training level, $0 that
the teachers could easily facilitate the implementation of
education for self-reliance in the schools.

Another important innov~tion geared to facilitate the appreci-
ation of self-reliant development in a socialist state was the
introduction of political education in 1967 (ibid:61) . During the
colonial period, political education was first known as civics.
Civics served the purposes of the colonial at!thorities and so
inculcated in students the love and admiration of colonial
heroes, and also concentrated more on the political process and
state LnstLt.utLons than on African development. Nyerere felt that
it. did not prepare students to be responsible voters in a pcst-
colonial and independent society. So political educat Lon was
introduced and made compulsory from primary through to unLvezs Lt.y

level (Harber, 1989:61).

In the words of Harber:

political education .isaimed at developing
political consciousness among the pupils to
enable them to understand and facilitate the
implementation of the country's policy of
socialism and self-reliance. Pupils are



1/./
!I
!I

th~refore reqUire~I./~o understanc and imple-
ment party resolu7':t~ns and government poLv
icies in theirl/ environment. (Harber,
1989:61)

One aspect of the education system that was not drastically

changed is the examination, which remained very traditional and

formal (ibici,:67). The only change was the added chaz act.e r

assessmen_i 6~T(·r~ .. th is did not count much since marks

allocated to cnaracter assessment did not contribute to the final

examination mark (ibid).

Contemporary studies on Tanzan:i..an socialism and self-reliance

give credit to the move to a self-reliant society for ac.t.empt Lnq

to establish an equitable and broad-based development. which is

a progressive step giver. the stratifics.tion that Africa has

inherited from the colonial legacy (Czouch , 1987~2). Another

credit to this notion is the fact that Nyerere based his policy

on the African form of socialism which was practised by Africans

long before the advent of colonialism and the influence of

weSLern ideologies. This kind of African socialism stressed the

African traditional way of life and was able to popularise

Nyerere's vision at a time when most Tanzanians were united

against colonialism and the negative impact of modernisat +on

(ibid) . Nyerere's strategical experimentation was impressive and

of advantage to Africa. It was able to survive the crises of

instability and discontent in Africa in the 1980s. Nyerere's

vi'1ion appea l ed to the minds and heart.S of the masses in Tanzania

by putting them first, especially in the educational arena. This
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can be seen in his at.tempts to distr~hute the benefits of
socialtsm to the poorest in the nation.

One other important feature of the Tanzanian strategy of self-
reliance is that it does not completely negate capitalism and
foreign aid. Tanzania accepted foreign aid as long as it promoted
self-reliance. The achievement of self-reliance is seen as an
ulti mate goal, which when reached would r'endar foreign aid
unnecessary. However, Tanzania's acceptance of foreign aid is
conditional. As long a$ the donors acknowledge the autonomy of
the state to realise its efforts and do not impose conditions to
the aid, then Tanzania will accept the aid (Croueh, ).987:3).

Some aspects of the Tanzanian experience provide strong arguments
for the adoption of such alternat~ye strategies, for instance,
its policy on foreign aid and on mass participation. The
Tanzanian case may not be the ideal by the standards of the
modernisation paradigm, but the stress on mass participation in
development surely makes it the rig~c~e to follow or adopt.

The next section considers the case of Botswana, a country much
(._l);,erto Lesotho because of their shared colonial legacy, socio-
economic system and relations with South Africa.
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Bduc.tioD with Production in Bot ••&n.

As in Tanzania the idea of introducing education with production
in Botswana was bred by the dilemmas of the unemployed youth, c'ue
to the mismatch between education and the world of work. The
other reason, common to all African countries, was the inadequacy
of the modernisation paradigm to encourage values that \<rould
promote relevant African developmerrt, for example, community
service, cooperation, and sacrifice (Graaff, 1980:25). Instead
the modernisation paradigm promoted values such as materialism,
elitism, and competitive Lndd v+dua Lism ,All these were distractive
and unconstructive because they also inculcat.ed in st.udents
unr 31istic aspirations for urban employment and contempt of th~
rural co~munity (Graaff, 1980:25).

In Botswana the institut.ions which reflect education for self-
reliance are the brigades. The brigades are Patrick Van
Rensburg's brainchild and have been described as most relevant
in counter-acting tlle educational problems mentioned earlier,
which are common to most African countries.

A~cording to Van Rensburg, the brigades are concerned with the
following:

they provide the means of ra1s1ng the cul-
tural level of the poorer, little educated
working people in the countryside and urban
slums; of deepening and br-oadenLnq their
knowledge and understanding; of laying a
basis for scientific thinking; of releasing
creative energy; of teaching them to manage
their own affairs; of improving their
skills; of enabling them to improve their
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basic needs and of raising the level of
their dealing with eociety and indeed the
level of struggle. (Van Rensburg, cited in
SADCC 1984:45)

t uucat.Lon with production as practised by the brigades is

intended to cover all stages of production and all target groups.

It is expected to develop science and technology with the local

community in order to create a new order free from capitalist

order 'lnd rationality. Th;s implies consulting with locals and

learning about their indigenous technology, modifying it, and

using it. locally. This is the lcng-term aim (ibid).

Schools are est ac i.Lsned as productive units. '1"his aspect of the

school is managed by the st.udent s so that they can acquire skills

in management and set: up their production units in the future and

thus alleviate unemployment (Mudariki, 1987: 59). This entails

students being encouraged to fxperiment and be involved in pro-

duction, linking academic subjects to productive activity and

involving the community (Graaf, 1980:26). There are two streams

in the brigade schools, the academic stream and the vocational

stream. The academic at re am comprises 80% class work and 20%

manual work, while the vocational stream covers 80%manual work

and 20% class work (ibid).

In the teaching arena, progl. .zisi,ve methods of teaching are

employed. In order for the students' attitudes to be changed

effectively, a student-centred approach is encouraged and greater

student participation emphasised (Harber, 1989: 136). In addition

to this. dialogue is encouraged between the student, the teachers
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and the community. This is opposed to the banking method of
learning which emphasised =ote l~arning and cramming for the
examinat,ion (Mudariki, 1987: 60).

Another 1nnovatton was the introduction of development studies
and cultural studies in brigede sonoofa , These subjects have two
major goals. The first is to give stuoents fI.napp:r:ec1ationof and
comr~tment to the economic, social and human problems ~~cing
their country. The second is to encourage them to accept and
actively contribute towards the development of their country
particularly the rural areas (Graaff, 1980:26).

Oevalopment studies is the main vehicle for changing students'
attitu~e8. The syllabus includes economiCS, pre-industrial hist-
O~', politics, economic, social and cultural change and a section
on the student's own country (Harber, 1989:136). Commenting on
this innovati~n H4rber says:

Development studies indicates a move away
from conc~tration on legislative pro-
cedures, administrative structures, and
na·tional symbols, to an examination of
economiC, social and polj.ticalproblems tilat
woul~ provide the undll!rstandingand skills
required for responsible citizens and
leadership. (Ibid)

Development studies in African schools ap~ars to be a very
progressive step but it was not implemented without opposition.
Most people in power positiona felt thr6~t~led by it because it
d9alt with controversial material especially the issue of
counteracti~g dependence on South Africa (ibid).
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Teachers were put in tune with the changes through attending

seminars that re-orientated themto implementing the innovations

moreeffectively (Graaff, 1980:27 ). Changeswere also encouraged

in the organisation of the school authority and structure. There

wasa change from author! t- ian relations to democratic relations

(Graaff, 1980:28).

As a x'eS11tt of the critical awareness inculcated hy the progr -e,~s-

ive teaching methods and content, the brigades have contributed

im:nenselytowards COlRL1Unicy development. Thebrigades of Botswana

have succeeded in implementing some of the above areas of

education with production. Oneexample is the estahlishment of

a small oil press for producing cooking eil and peanut butter

(Mudarlk!, 1987:58). This Was achieved by applying agriculture

8.nd science. Anoth.er example 1.s the devolopment of a 'Process

using local climestone to produce but lding cement. Studies show

-chat all thase &fforts are l'1imedat assisting the communi":y to

extricate itself from the transnational compllnies which sell

tQchnologice.l input and goods at exorbitant priOQs (Mudariki,

1987:58-59).

These operations of the brigades can be said to hav«l ~.ocial

benefi ts as they improw"the cooP"lrationbetween the students and

the communi'\.:y... In adt,'ition to this, these operations ha'l,ll!

pedagogical benefits. Accoz.'dingto van Rensbur~.,tbey enhance tJi

cognitive, affective and psycho-motor Bkills of studente

(1980: 280 ). •'~.:,'t' instance, the production experience in the school

situation enhances cognitive skills by enabling the students to



observe the practical effects of production and by linking theory

with practice. The production experience al .. '.'Hh~nces the

affective domain aR this is where stuclents are ~xpos~d to real

li.fe situations and come to appreciate different behaviourial

traits. In relation to the psycho-motor domain, the actual

product.Lon experience enhances manual skill such as fjnger

de~terity by providing a concrete situation (ibld:281).

In view of the above activities and benefits the brigades>could

be very import(;~t in faci:itating the right kind of development

for Africa. The - ~alue lies in the formation of useful skills,

in their Launchi :g of viable commercial enterprises, in their

innovation and sens Lt Iv i t y to local opportunities and to a lesser

extent in their provision of jobs (Graaff, 19CO:26).

As with education for' self-rE:liance in Tanzania, however, the

brigades have e.ncountered many problems. Studies show that: the

bi..J.gades have not succeeded in changing attitudes towards the

rural areas and agriculture. Facto:r:s hampering the brigades'

attempts include the continued bias towc:.rds traditional academic

education in Botswana (Graaff, 1980:25~. Van Rensburg himself,

the founder of the brigades movement, also notes that "the vs l.ues

of the dominatin.g, exploitative sector especially t:he urban
I'

modern sector prevail especiall~i paz-asi.t.Lsm of che elite:.:;.·1 (Van

Rensburg, 1980:~;'.

Howeve;:, the significance of the brigade movements lies in the

fact chat they have contributed to increased income through the
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sales of goods and services. They limit internal consumption, as
\~

schools take part in the e'building of the Lnf r as t ruct.uce , and

engage in emp1oymel/'lt creation as students are trained to

establisl: their own enterprises 1n the fut.uze (Van Rensburg,

1980:278). Another vaLue of the brigade movement is that it

lessens divisions between manual and mental iabour bl' reducing

the division between privileged students and exploited workers

(ibid: 280). So, the adoption f the features of educa~ion wich
production is worth arguing for in the case cf Lesotho.

The Div.r.ifioation Debate

The lessons from Tanzania and Botswana are 'Very important for

'Lesot.i:lO,which is burdened with a classic case or pheno-nenon of

dependence. These innovations are in line with the diversifica-

tion thrust that has been high em the agenda o~.!Lnt arnat.Lcnaf aid

agencies such as the World Bank. A short nete ibn diversifitation

is needed here to ill'..istrate that in addition to facilitating the

process of
:\
self-reliant
//

development, it lias pol.i.tical !lnd

economic ben~fits.

In the post-independence era educationists felt that in order for

a system of education to be viable for developing countries

divers.ificatJ.on was Ct necessity. There is evidence/that a system

of academically oriented education predispose:s at uderrt s to enter

~i;,j te collar jobs and not ones that require manual skills, which

short supply. Diversifj cation provides student.s with

skills not just for white collar jobs but at sc- for blne collar
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jobs. It equips students with the skills, at t icude s and knowledge

needed ~o enter ;p~cific work fields (Psacharopoulos & Loxley,

1985:9). Even scholars from the liberal perspective support the

move to dive:sification.

Another az qu.nent; cited by proponents of the diversification

pa:cadigm is that. it promotes equality. Studies show that traditi-

onal academic education has been the major creator of social

lass distin~tions and cleavages, resulting in the elite

dominating \.oneua jority in most count.r ies . It is hoped that a

di.ver s i.f ied curriculum will provide access to education fer all

students, the majo r i t y of whom cannot make it into t.he t rad I>

t:i ona L acacerntc educar.ion system (Psacharapouls & Loxely, 1988:

47) •

Opponents such as Foscer (19 5), on the other hand, feel that

d iversification is cost ly to African countries, which are alreedy

straineo by attempting to provide educat ion for an ever-increas-

ing population (1975:385-387). But experience ema~ating from the

two countries under study show that schools can cover their own

running ~ost3 (Van Rensburg, 1980; Athumani, 1990).

Another argument against diversification is that it is difflcult

to get quali fied manpowar to teach in di ve r s i fi€;d schoo!.s Ln

l~!:rica. It is felt. that, if diversificatic \ is introduced in

secondary schools, given the inadequacy of qualified manpower and

t each Lua facilities, the ?verall quality of educat Lon may dec Li ne

as students will be pr?ficient in neither academic nor
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specialised skills and will be even less able to acqutce skills
on the jot. (Foster, 1965, cited in Psacharopoulos & I.oxley,
1985:9). The way out of the situation is seen as not provided by
curriculum change but by placing more emphasis and importance on
upgrading the calibre of teachers (ibid).

Furthermore st.udi.es are cited which show that <!thnic and social
cleavages in Africa have not been caused by types of curricula
but by the scarcity of school places. In order to eliminate such
cleavages, more schooling Along the tra1.it.i.onalacademic and the
diversified version needs to be provided. A study by Bowles
however claims that education in third world count.r ies does
contribute to these divisions because education serves the
purpose of reproducing a cl~ss society (Bowles, 1980:234). The
education with production strategy can counteract this in the

("-

long run by inculcating i.'1 students 1-hevalues of cocper at.Lon and
development on a large scale, and not the deve Lopment; of a single
dominant class.

From this it is evident that on the whole the move to diversified
education is widely ac~laimed. However, it mU3t be borne in mind
that educat ion does not aut.omat.Lca lLy lead to developrrent. It as
only wheri it promotes the goals of de veLcpment; that it truly
leads to develoPment. It is implicit from this a~alysls that the
joal of d~velopment in the two case udies is '0 cre~te a self-
reliant society which can fight commol')Afr:'ca'1problems such as
the urban bias and economic and political ~ endcnce on the west.
The experiences of these countries can be said to have promo' 'd
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educat.ion for self-reliance. At the economic level, exper.ience
from the two countries demonstrates that the value of education
lies in the establishment ~f schocls as productive self-sustain-
ing units, which may go on to dispute the allegation that
diversified education is expensive.

In summary, the ~ocial benefits of education for self-reliance
and education with production lie in the in,..ulcation of mass
participation and rural development at school level. This goes
on to promote self-confidence and commitment to local community.
In the pclitir.al ar6~a schools promote in students an awareness
of the pr-oblema facing their countries through development
studies. The general benefits of the movement are all properly
faci litated by the employment of dynamic progressive teaching
methods such as collective and student-centred learning. From
this analysis the adoption and !ldapt.ationof education for self-
reliance or with production can be confidently suggested as a
viable strategy for African countries in general and Lese ho in
particular.
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LBSO'l'RO'S up.UDa WITD &DOCA.'J'Iotf rOil 8KU-lUILIUCX

The aim of this chapter is to explore Lesotho's experience with

education for self-reliance. It if. argued that while the

implementation of this project has not been a smooth process, it

is a vf.ab Le p:r:oject that needs to be promoted. However some

innovations need to be· i~';';roduced to make the project more

effective for Lesotho.

The main source of data was official documents and interviews

which record actual experiences of the self-reliance schools.

Informal interviews \iere conducted in Lesotho at Basotho Enter-

prise Develcpment Corporation (BEDCO), where most of the

graduates of educational self-reliance schools are employed.

Other sources of data in thi$ chapter are government officials

and officials of the main teach- .-.:-aining institution - the

National Teachers' Traininq Collsge I,JIJTTC)- and the Training for

Self-Re1iance Project Centre.

The Policy and it. Origin.

As indicated in the previous chapters, the ideas came in the

1970s in the cont.ext of increasi'.1g suspicion and que~tl.oning of

the colonial academic education and its inability to adapt and

meet tha developmental problems and needs of Africa. Against this

background, it was felt technical and vocational education would
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prepare the yo .th to face the world today with its aocLc+economfc

i-,!:'oblems.!n the case of Lesotho, it is geared particularly
towards increasing self-sufficiancy at home and decreasing
dependency on South Africa. This is a very relevant move against
the background of talks about improving the state of the national
economy in Lesotho. International aid agencies and western
governmer.ts carne to be influenced by the recommendation that
diversification of the curriculum would address the pro~lerns of
African education. In Lesotho the World Bank is the ma in agency
for financing education and development ventures (Himmelherber,
1983:83) .

Impl...ntatiOD

Diversified education was implemented by the Training for Self-
Reliance Project through the existing conventional secondary
school system, under the banner of "training for self-reliance".
The process involved the introduct.ion of practical subjects such
as agriculture, typewriting, l:>dr.k-!aylng, basic hand-cr aft.a,
home economics, metalwork, needlework, technical drawing, and
woodwork (ILO Mission, 1974; Himroelherb~r, 1983:83).

In the initial stages, several problems were experienced.
Himmelherber's analysis points out that when the self-reliance
schools w~re introduced in Lesotho, there was no clear outline
of the implications of self-reliance (Himmelherber, 1983: 83) .
When the Worla Bank was notified that Lesotho intended to diver-
SIfy the secondary school curriculum, funds and experts poured
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in to see to its implementation. "At· the Nationa 1 Teachers'

Training College, programmes were introduced for tea.ching

woo1work and metal w.:>rk;typing and. a~riculture were not possible
.:

cin~ to t.ne lack of typewriters and appxopz zat.e fields or gardens"

(Himmelherber 1983: 85).

With regard to the sylla.bus for the new 2gecondary schools,
,\

HimmE>lherbernotes that t.he experts simply modified the syllabus

used in th~ west and introduced it into the schools. To make the

situation even worse, there was no discussion about the objec-

ti ves. 'fhese programmes wen! under way. The World Bank was just
;)

content that something rela.ted to t.he suggestions of the period

was belng done in Lesot.ho (Himmelherber, 1983:86). These

d.eficient or inadequate implementation procedures were due to the

fact that Lesotho, being newly independent, had limited qualified

manpower to see to the proper implementation of thE ')roject.

However this handicap should not be used as an excuse to adopt

western models blindly without relating them to Africa.

But there has been some improvement since as the following

analysis of policy documents and the"perceptions of government

officials will indicate. The analysis will then go on to

highlight the significance vf the project in the context of

Lesotho as a dependent country being poorly endowed with skilled

manpower.
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Th. Siqnificance of the Project

Diversification was in vogue at the international level and

cons i.atent; with development priorities of the World Bank. A study

of the economy of Lesot.ho undertaken by the International Labour

Office mission, in 1974, suggested diversification of the

curriculum. It is worth not ing that the suggestions of this

mission are in line with the lending policy of the World Bank for

a diversified curriculum. On this issue the 1974 World Bank

eduration sector policy stipulated that:

The principal aim in lending for education
is to assist developing countries in the
immense process of human development and
educational change ar-d expans' on, and in
ach rev.i nq the technical capacity and experi-
ence to become genuinely self-reliant.
(cited in World Bank, 1981:136)

On the basis of the above aim, the bank is seeking to promote the

following broad principles: (a) basic education for all, (b)

equality in provision, (c) internal efficiency (i.e. improving

the quality and quarrt Lty of edur:ation using the resources

available), and (d) education relevant to work and environment

(Haddad, 1981:136). The concern of increasing the relevance of

education to work and local conditions is of particular import-

ance to Lesot.hc because the country is genuinely in need of

appropriate skills to dev~lop its economy and environment.

Various government documer.ts also portray the significance of the

projezt schools in the same light as the World Bank. The re~ort

of the first evaluative conference of 1981, which represented
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most.of the project schools, stresses the aims of t.hego',ernment
regarding the schools. The report states that:

The ef f or t is to make the curriculum mor.e
practical, relevant, down to earth in
Lesotho. Tho effort is to make standards
more realist ic to practical usefulness of
the material being taught, ~o learn to
think, to lea~ to reason, co learn to do
... to develop work skills ... and faith in
oneself. (TFSR, 19€':17)

In a similar tone, the then minister of education, Mr 1.heli,
expressed the follow; "lg as the anticipated achievements of the
project:

it would resui t in the development of a
sound educat.Lonal system related to the
needs of the country. Such education would
provide the cour ' ,.with much needed middle-
level technica' )ower. Lesotho is in dire
need of qua Ld f' ...:arpenters,bri ckLayers,
plumbers, motor llltH;hanics,civil, mechan ical
and electrical engineers as well as pre-
vocational teachers for secondary scheo ls...
To unlock the laden potentialities of the
nation, provision should be made/to train
adults in various kinds of basic ~Kills that
wou~d €.nhance their capacity to maintain
their economic and political independence.
(cited in TRSR, 1981;5)

From the foregoing, it appears that the state has attempted to
modify the purpose of the project schools. So it ~an be said that
since the 1980s attempts have been made at the official level to
layout clearly and properly the aims of project schools. The
anticipated achievements clearly show the move from an academic
type of education to a more practical one, which is an advance
and a posit Lv- ", ", ~l ",':C"'nt compared to the earlier immediate
post-independence era.
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Subsequent government documents on education are consi8~ent with
the importance of education for development. The Task ~~
(1982) is the main policy document of the state on education. It
makes reference to the importance of ~ducation as an instrument
for economic growth and progress and lists two main objectives:
the provision of basic education for all and sufficient skilled
people to work in the modern sector of the &conomy:

By basic education it is meant those skills
and competencies required for individual
development e.nd social interaction... It
also implies the opportunit!' for continuing
education for youths and adults partjcularly
those who have no access to formal t1aining •
The second general objective is the policy
of providing sufficient numbers of people
wi't:happropriate qua!ifications and techni-
cal and managerial skill. to ensure the
development of the modern aect:or of the
economy. (southern Star, 1989:24)

This policy document shows that at the official level at least
the objectives of the project schools are stipulated and they are
geared. to address the wider development issues in variou8llsectors
of the economy.

This appears to be an admirabl.e policy but given the crisiS
situation in Africa it is questionable whether official theory
corre&ponds to practice and whether it is wise to develop the
modern sector and allow it. negative impacts on the rural sector.
For instance, as indicated in the previous chapters, experience
has shown that development geared at the modern sector tends to

,2_\
create western-inclined high expectations and aspirations amo~g
the youth. These are of little relevance to 'he African context.
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In 1984, the government produced yet another policy document -
the f6WcatiQnal Manife$~Q. This describes in detail the purpose
of secondary schools in Lesotho. On the role of the school in
society, it states that every secondary school must assist
students to he self-reliant, to have the ability to reason and
have a sense of tolerance. It must also maintain a link with the
community, and above all promote the broad educational aims
stipulated in the Ta§k F9rc~ (Manifesto, 1984:13).

The five main objectives of education in Lesotho are the
generation of:
(a) a free and democratic society
(b) a justGand democratic society
Cc) a united, strong and self reliant nation
(d) an appropriate and dynamic economy
(e) a land bright and full of opportunities for all citizens
(ManifestQ, 1984:59).

These geneJ,'alobjectives can be promoted within the ethos of
self-reliance.

Secondary schools in Lesotho should prepare the youth for·useful
living in the society and for higher education. As these
documents stipulate, secondary schools Qre targeted n ••• at the
p.reparation of students for living effectively in our modern age
of science and technology and the generation of students who can
think for themselves, and respect dignity of labour" (Manifesto,
1984:60). This appears to be consistent with the Task fOJQ@ and
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is in line with a broader conception of educat.ional development
which asserts self-reliance and patriotism - conceptions current
in the post-independence era. So from the inception of the
project schools in the 19705, it appears ~hat the sjgnificance
of educatior. in general and diversified education in particular
has changed or pro'7:tess..~d to the awareness at offid.al level of
the importance of practical ;::;kills.

A most recent insight into the significance of the project
schools is presented by the present director of the Training for
Self-Reliance Project. According to him the aim of .the project
has been and continues to be to solve the proble.m «f the lack of
natural resources and to help develop the human resources of the
country (TFSR Director, 1990) [Requested not to be named]. In
addition, he stressed that emphasis is put on the following:

improving the classroom ratio of pupils to teachers
upgradin~ the physical status of the schools
improving teacher trainin9 at pre-service and in-service
levels (TFSR Director, 1991).

However, whilst improvements of this nature are important, they
have nu direct re10vance to ~he appreciation of ~he notion of
self-reliance.

Another government official and educationist involved with
teacher training - Mr Ramaphiri, Director of the secondary School
Teachers Certificate (STTC) at the main National Teachers'
Training Co11~ge - speaks in similar vein. According to him, for
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a country to develop it needs self-reliant people .•peoplp who
can solve their own developmental needs, especially the problems
caused by labour migration (Rarnaphiri, 1991).

From government off.lcial to educationist it appears that there
is a clear appreciation of education tor self-reliance. However
in most cases official theory or rhetoric does not express
reality. This study is aware of this, but argues that these
conceptions should be reinforced with more input in the form of
enrichment workshops on recent developments in education for
self-reliance so that they hacome practically applicable.

'ro highlight further: the conception of self-relia!},Ce, general
ideas of t.r-eimportance "\feducation in Lesotho will be con-
sidered. Focus will be on those ideas accentuated by various
leaders supposedly in the forefront of the realisation' of the
policy statement, and graduates of the project schools as
representatives of g:r:assrootslevels. Their appreciation of the
notion of education for s~lf-reliance is crt~cialbecause it could
enhance th~ smooth ,implementation of the project scnoo Ir on a
broader scale to cover even the gras~rvots levels.

In 1984, the then Prime Minister Leabua also echoed some of the
significance of education for self--reliance in his speech
delivered at the .inaugul.tion of the Educational Manifesto:

To us education should impress the students
with the realization that even whilst they
are at school, theirs is an inextricable
involvement with tlle rest of the community
in the actual development of their conn-
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tl:y ... The students sbou l.d realize that they
canr.ot, divorce t.ne i r education from the
needs of the country in gene~al. (Manifesto,
1984)

The above reflects the implication ')f community Lnvo Lvement; which

is a very important aspect of self-reliarLie deve Lopment; as in the

C2se of Tanzania dnd Botswana.

As has be~n mencioneG in the previous chapters, Lesotho fe.

under m.i Lit ary rule during the period under study. It .1 s

therefoEe appro?riate to consid~r the percep~ions of military

officials on educat Lor. Colonel Letsie, member of the military

council responsible for education, empbasiseo. that:

if. ~he quality of education is to
ir"prove in the country, there should be more
mobilisation of the teaching force, school
managers, and the community at large. These
elements are very crucial ... as they pro-
mote active invol~ement of teachers, man-
agers and parents in the educational endeav-
our. (MOE, 1986: 1)

In the same annual report the minister of educativn, Mr T\heli,
c

further echoes the ideas of self-reliance by stating that "the

essence of real edue ation is that it should produce a self-

reliant person who is c...hleto fend for himself aut, others" (MOE,

1986:ii) .

With Mr 'riheli' s successor, Dr Machobane, an educationist and

academician, the spirit of the improvement of education was nv~
',I

lost. In the same tone as the earlier policy docume ....nt, oi:,

Machobane' s ~.ieas are however more realist.ic and progressive.
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tM government is nowtT'.ling to redress the
!IIbalance in the education system in favour
of economic development and education for
.. if-reliance or. education with !:,..:w;:.~otion•
.flU. m<we 1s aimed at attainitlg ~elf-8uffi···
os.tmCY in school feeding and raducing costs ••
A't --'the game time students gain practical
~1ence j.n production of income gener-
ation activities. (MOB, 1988:vil

:rol.vent cOi:lceptionof Mtu';Oltiuf··,...'r self-relian',;~ is
\\

Hr. MPUts08, an edueat:f..,ni~'t 8.:':!d. lecturer of

........~~M~ .1:J.KIl1ti!1IS. He is of tl"e o~!niO'~~that th~ notion of

self-reliance is very relevant to the neea~ of t'le

ahOuld. be 81'lCOUraged. so the peop.:.; J:)roduc.6goods £01:'

considering the conception of self-reliance atl_~ii;.level. This i8 represented by gl:aduates of the schools

-~ who are already working and qan ~ said to represent

.~. olasses in La'" ,tho. Mast of these graduates seemed to

&a... . cltNlT. underl:Jtandingof what education for 8elf'!"r4~lie.nce

Ifbculd. entail. According to them, it entedl;$ training others in

the same skill. that have been learned, anforcing th& mOVE!·CO

... If-_p}.~Mt and thus curbir.~ the prublem of 't.memplo!·ro'3ntat
1\

hIi.,~. Aboveall it means stat" ir.volvement in enf,')rcinn theee
:1 .-

efforts so that the people can develop on a large 8c$le. These

aantimenta were commonto more than thi.,..ty out of the 50

graduates interviewed. (Graduates, 1991).

Responses such lis the one above showthe', at least some-.graduates
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He stressed that:

the government is nowtrying to redroes the
imbalance in the education system in favour
of economio development an~ 9ducation for
sEllf-reliance or education "i th (/roouction.
This moveia aime<iat attaining welf-suffi-
~1ien(;.yin 9c..hoolfeeding and reducing costs.
I.t the same tima students gain practical
exp3rience in production of income gener-
ation activities. (MOB,1988:vi)

Another relevant conception of education for self-~alianc~ is

also held by Mr. Mputaoe, en eC!uca·tionist and lactut.er of

developa:ent studiss. He i8 of the opinion that the notion of

education for self-reliance is very ~...levant to the needs of th&

country, and should be encouraged so t:l:1apoople produce goods for

their ownneeds not for the moneymarket economy(MputF'":>.,1991).

It is worth considering the C::-i,("'Aptionof self-reliance at

grassroots level. This is reprell~nt.:1 by graduates of the schools

conoerned whoare alrsady working and eM be said to represent

various classes in Lesotho. Most of these g~aduat.s seemed to

have a clear understanding of what .ducation for self-reliance

should entail. According to them, it entails training' others in

the same skills that have been learned, enforcing the move to

self-employment and thus ourbing the problem of unemploymentat

home. Above all it means state involvement in enfot.oing these

efforts 80 that the people can dev.lop on 8 large .cale. Th•••

sentiments were commonto mora than thirty out of the 50

graduates interviewed. (Gradu~te8, 1991).

Responses such a8 the one above .hoW'that at least aOlDe graduat".
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have a growing sense of patriotism. They have realised that they
need to serve their country and develop its economy. However, the
pat rioLic outlook is not conanon to all. About 11) out of 50
mentioned that their future plans would be to work in SOuth
Africa, the dream of most Basotho folk particularly the yout.h
(ibid) . Thus illustrating the limited conception of self-reliant
development. This idea shows that the colonial heritage is still
influential on the perception of Basotho. Nevertneless, this
study believes that with proper and attractive incentives
locally, this labour drain and brain drain could be c~~bed.i

From the above discourse it ~~pears that since the inception o~
\

the project, there has been a growing understarl-;iingof what
\\

,educat ion for self-reliance in Lesotl'lbentails and should entail.
Data seem to show that tn;g issues of ma~s participati.on, doing
things for oneself and the promotion of p~triotism seem to be

"

consistent in most perceptions of sel.f.-reliantdevelopment.

Furthermore, studies have been done on how these schools could
promote self-reliant development. In this regard, it is useful
to consider Himmelherber's suggesti(ms on what it could be like,
based on his involvement and experience in one of the project
schoc s. Himmeiherber suggests that, individually, the students
should be able to use simple tools to produce or repair objeccs
for which they would otherwise have to pay. Collectively students
would learn to work on a project "7iththe people in their family,
for example, calculating costs and decision making in building
a small dam. On the collective level students should learn abo~t
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areas of production where their country is dependent on foreign
expertise (Himmelherber, 1983:84). On the specific case of
woodwork, Himm~lherber states that woodwork would provide pre-
vocational tr, ~ning for those who fail, and teach important
aspects of craftsmanship such as accuracy, economy, seli-
reliance, creativity and cooper.al~on (HimmelherbeL, 1983:83).

Himmelherber's analysis and sugge~tions have implications for the
'(

conception of education for self-reliance provided by various
government offici~ is considered earlier in the chapter. For
instance the theme that seems to recur and run th~ough most of
the perceptions is that of students doing things for themselves
instead of rely~ng on specialists and experts. In most cases
experts ar3 expatriates and if they are relied on too much local
expertise and skills are undermined. In this area, the schoo!s
could play a significant part in restoring the lost confidence
in local cr.eativity and initi~tive. In addition, this could go
on to disprove the established misconception of some migrant
labourers that Lesotho is a place neither of progress or of work.

Innovations in the Content and ~e.ahinq of »ractical SUbjects

Having considered the various conceptions of'education for self-
reliance it will be appropriate to look at the teaching field or
arena. This is done so as to outline the shifts that have been
made since the inception of the policy in 1974. In recent years,
especially in the late 1980s, some alterations and improvements
have been made to the teaching of practical subjects at all
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levels.

In the \.i·-l'1 ')f teacher training, Ln addit.ion to professional

studies, c~urseS were introduced at the main national teachers'

trairing college geared at improving the teaching of practical

subjects For instance the Secondary School Technical Teachers'

Certi:Cicate (STTC) was introduced. This course Ls aimed at

improving the performance of practical subject teachers both

qualitatively and quantitatively (STTC,1991).

Someof the ~TTCstudents axe further aided by the introduction

of the design course. This subject is importa~!t because it

educat es the st,lldents so that they are able to solve problems in

their immediate environment and in most circumstances (Ramaphiri,

1991). Design entails the history of the particu~ar material

being studied, e,g. wood or metal, the science of the material

and its relevance to other areas. For instance, student teachers

are prepared to teach the following: drawing, handlinej' of tools

and safety r les. Then attempts are made at all levels by

teachers to have students c~eate things that are usable at home

or even in their local community (Ramaphiri, 1991). In addition

they are encouraged to be more imaginat~ve, and for example

create d wooden place mat for the kitchen in woodwork. In so

doing, students enhance communitydevelopment and participation

(ibid) .

Related to the enforcement of community development are the

issues of individual and collective learning. During the learning
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?t'ocess teachers are encouraged to apply both individual and

collective learning (Ramaphiri, 1991). Individual learning is

encouraged s':) that the student can learn to \fork on his ownwhen

required. Collective learning is encouraged to promote the spirit

of cooperation or team work (Ramaphiri, 1991). All these aspeot s

are crucial for community development and the nurturing of the

relevant outlook for a self-reliant approach.

Another important Lnnovat ie'n aimed at the modification of

attitudes is the course on development studies. This course

addresses the following issues: the concept of development,

production, socio-economic formations, the indust t'ial revolution,

imperialisM, the post-colonia.:. state., international trade and

devF!lopment, strategies of d~velopment, South Africa and regional

development, population and development, wom~nin developpent,
, \ \
!,practlcal and research pro:k~cts, curriculum studies and develop-

ment studies (adapted from the NTTCsyllabus). According to Mr

Mputsoe, the course .:I.san eye opener, it enables the learner to

master his or her environment (Mputsoe, 1991).

Development studies offers an all-embracing consideration of

political economywith special reference to Africa in general and

Southern Africa in particular. On the Southern Africa issue it

puts emphasis on the problems of dependency Lesotho is facing and

contrasts this with the notion of self-reliant development as in

Tanzania.

In addition to the above, the course prov.i.des students with basic
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economic and social theories b~th liberal and radical. Ie does

not pzomot.e the ideological framework of either of the two

dominant perspectives, namel y capitalism and socialism. The

course attempts to b£ ?bjective, but; it. also attempts to

encourage the students to ')E' r.c lect ic and take the best out of

each ideological perspect~v_.a-,-~.k' .. omwhat t.he course entails it can

be seen that it attelJlA?tsto promote a dynamic and wider concep-
,<I

tion of the African and local reality, which is a prerequisite

for enforcing or disseminating self-reliant devalopment.

In spitp. of its reJ evance and importance, sources show that

development studies is not compulsory at all LeveI s of education

as political education is in Tanzania (l-'r;.ltsoe, 1991). It is

hoped that in the future it will be made compulsory so that it

can help pzcractie the spirit of self-reliant development more

effectively and constructively.

It appears that these new conceptions are far-reaching. From

r;overnmentofficials to educ.ators and grassroots people the shift

is to more progressive moves of self-reliant development, for

example the insistence on teaching students to do things for

themselves. Moreover, the teaching process with its innovations

attempts to address the needs of the community.

constraint.

The above account illustrates the importance and relevance of the

shifts and changes Ln the country's experience with education for
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self-reliance. Howe.ve).",there exist someobstacles to too proper

teaching of practical subjact~·;in Lesotho. Oneof the problems

is the colonial legaCY~1For.irllstance, even with the int:.t'odllotion

of the design course Jand increasing movesto communitydevelop-

ment and participa1'iionr thErl performance of students in FormsD

and B is i~peded:;by the fact that the c\)untry atill depends on,
the British syl!lahus and eXl'UIlinationbody (Ramaphiri, 1991)~

"

Teachers tend ~o emphasise learning for the exeminations more
iI

than pr8.otioa~J learning and flipplication to tha st."Udents'
/{

environment, ~!J the British syllabus is more examorientated.

About 25 of tJ~ fifty graduate. expreaMd examination-orientated.

learning ~;f/anobatecl. to prop6%'learning (Gradaates, 1991). This
/

is a p~blam and Lesotho still haa to develop its own examining

II
II
N

A\\reoent study of aomeaapects of secondary education .hows that
i/

O(~thOdOXand inherited conceptions of eduoation in Lesotho are
Ii

h~~d to eliminate. In this study, Miller points out to the faot

that\~n Africa, schools foster everything but the orientation to\\
rural ~1evelopmentand the appreciation of manual labour (Miller,

I

1987: 2~13). This problem is commonto most African CJOuntries.Of
i/

the Sda view 8S Miller (198,.) a:O:9Dore (1982) and Foster (1979),

whomaint~in that it is difficult for education in someAfrican

countrie9 to foster an orientation to practical skills becaus.

whenit was introduced, it was in-traducedwith salaried jobs and

the first bureauc~acies. So most African societies ware linked

to a bureaucratic society and scb~,oling from the beginning was

dbout salaried jobs in the bureaucraoies. As 8 results parents'
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ambitions have always been f9r their children to be educated so
that they can be part and parcel of the bureaucracy. Paz-ants have
always .oeen convinced that tne way to ecotlG.micprogress for their
children Ilay in a western type of education. When the il'''d-
equacies of western education became evident and atc.empts were
made to overcome them, these attempts did not have much success,
especially in the fostering of attitudes tOl-yardsthe type of
education relevant for Africa (Fo~ter, 1979:129).

In the case of Lesotho, the above constraint is illustrated by
the issue of conservatism, attributable in part to the. church
authorities. Some of them are apprehensive .about; intrcducing
practi.c.;alsubjects espechlily development studies, in case
teachers should cha.llenge some of the churches' religious
d.octrines (Mputsoe, 1991). Another fac.;tor is the cont Jnued
relegation of practical subjects as low statl,'Ssubjects. This is
made even worse by some teachers who punish students with chores
associated with practical subjects . A large number of graduates
expressed this view. (Graduates, 1991).

Related to the issue of conservatism and the colonial he.ritage,
is that of the duration of western ,Jchooling in Africa. Miller
notes that most African countries have only experienced western
type education for a few generations. In the case of Lesotho the
duration is only just ov@r a century as western ~chooling was
introduced in 1833 with the arrival of the first French mission-
aries: Despite this the general at.titude appears to be strongly
in favour of westeI'n type education. To address this Lesotho
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n~eds to stro..:lglyinculcate the desira!>le attitude through the
Lrrtcoduct.Lonof development studies on a larger scale.

one shortcoming referred to in this report is related to
inefficier.t or1anisation ar.dadmi.nLst rat.Lve struccuzea , Thi:.is
manife~ted by th~ fact that the 1986 annual report comes after
a silence of eleven successive years. Thi.s lack of statistical
l','ecordsand government records hamper-s follow-up and evaluation
procedures, as illustrated by Turok (1988). This is character-
istic of most post-colonial states. It may also be due to the
declining public accountability of state employees, who are
bett~~ served by the inefficiency of the status quo. This is
typical of autocratic regimes as explair.ed earlier. Although in
the 1988 annual :r.eportthe ministry pledged that it would
constantly review educat.LcnaL policy to ensure its adequacy and
continued relevance to national r.eeds and objectives (MOE,
i988:iv), which is quite a progressive and advanced step,
subsequent annual reports are not available.

In relation to the promotion of equity, which is the proclaimed
priority of the WorJ.d Bank and the state policy documents
mentioned earlier, there appears to be little progress in this
area, due to the fact that school seems to favour children of
middle and higher income groups and not children of higher
ability (TFRS, 1981:6; Cobbe, 1980:242).

Another major problem is the unexpected outcomes of educational
expansion co~sidered in earlier chapters. Educational expansion
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.:.ppears as a mixed blessing but Lts disadvantages hamper the
(~

proper disseroination of se) f-reliance and diversifi$d curriculum

in Lesotho. In Lesotho the impacts are manifested in an increase

of poorly staffed and equipped sch(fuls, over+st ceccned educa-

tional facilities and infrastructure culminating in poor

per.formance (MOE,1988:25). Another factor contributing to poor

performance is manpower inadequately t ra Ined in the management,

supervf.s i on (' " inspecting of achooLa (ibid)"

Table 2 highlights the poor performanre of high acnoo.t students

during the 1980-1988 period.

Years SC GeE fail tot.al SC GeE fail

" " ,
1980 415 !}O45 40 1500 27 70 3
f--. -
1982 367 1390 140 1807 20 80 8

; 1984 677 1456 104 2237 30 70 5
1986 750 1745 172 2667 28 70 6

1988 812 2113 128 3053 27 '10 4

Source: Lesot.hc Examination Council, cited in ~h~bn ;:ti':l
1989.
Legend.
SC: School Certificate. This refers to those who qualify for
tertiary education (at least ftve 0 level pass~~) .

GCE: General Certificate of Education. This refers to thb~ii/who
have passed at least one subject; most repeat a year at ~chool,
enter technical colleges or join the labour force.

The impression derived from Table 2 is that there is an increase

of students joining the labour forc9, but given the i.nac:iequate
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training received due to over-stretched facilities, thel\ cannot;

contribute effectively to development. Howeverthe pass Jbd fail
/I

rates show very little change during the period, wi~,_;1average

rat es of 30% scnooi Certificate, 75%GeE, and 7%f;1il.

Fromthis it cart be ccncl.udedthat attempts at in!proving the pass

rate have not been effective. Of particular interest is the high

and constant rate of students who only obtain GeE. This cert1-

ficate in most ~ases does not guarantee entrance into tertiary

education or even employment, given tha high unemploymentrate

in Lesotho, even for those 'lho have done practical subjects,

unless they become self-employed. 50 those who cannot join

Lesotho's labour force join the migrant lahour force and perpetu-

ate Lesotho' s Mr~mdence.
i(

Another constra1~nt related to administration is the unstable
:1

position of the 'Permanent Secretary of Education. Educationists

are of the opinion tb.at this post is changed frequently and the

occupants do not have adequate background to addre38 the

educational issues prevalent in Lesotho (TF5RDirector, 1991).
This is attributable to the fact that under military rule, in

Lesotho favouritism has been dominant in the selection of state

employees.

Suggestion. tor r.provament

Having considered some of the problems that are inhibiting "!e

uniform and smooth i~plementation and progre~s of diversified
.:
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secondaxy schools, it is proper also t.c consider some suggestions

for improvement..

On the que~tion ~f attitudes, it is claimed that what is needed

is more time. This study argues that this move is a delaying

tactic, al'l~ that what is needed is the proper df.ssern l .rtLon of
:i

the notion of self-relian<ce, involving society at lar9~. This

.shouLd be done with an appreciation of the importance of reaching

the grassroots levels of society when deliberating on policy

issues that a.fJr~ct them. 'l'hey will then have first-hand ill for-

reatLcn concerning the deHberations and will also have the chance
\',

to mAketheir contribution.

In order to Lmpz ove the day-to-clay running of the schools and the

teaching process, tri~ government strassed that workshops will be

organised for teachers and school authorities. Thes~ workshops

will. enhanc. Ch\~teaching personnel' s manag~me:"1t,administrative,

and eupezvd sLon skills \,~OEt 1988: 31) .

Another imp~rtant suggestion is that of the r.eeducation of the

wh::>lesociety particu1ary on the relevance of: education for self-

reliance (Mplltsoe, 1991). It i~ crucial for the society to have

a proper appreciation of what Lesotho needs. Related to this is

King Moshoeshoe' s sugg~stion at t.he LaunchLnq of the Lesotho

Foundation .=or Education with Production. He noted that there has

also been a lot of rhetoric concerning the crisis situation. He

ther\~fore stressed that it was essential t') trallslate th6

rhetoric to meaningful action (Moshoeshoe It, 1988:5). This can
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only be achieved through mass 'participation.

In order to achieve this effecti ve and rell. ::lble leaders are

needed:

we need leaders who can recognise that the
real lead~rship quality relevant to our
economic recovery and progress for seJ,f-
reliance is the ability to act.Lvat e , moti-
vate and empower the people to work hard for
such a strategy ~Moshceshoe II, 1988:11).

with a strong leadership, then the country can use education,

which is seen as a powerful tool for collective security and a

philosophy of self-reliance. The king suggested a new approach
U

to educat Lon which includes in the curriculum all the basic

principles of self-reliance: the emph'1sis that education is for

collective developments respect for non-formal learning and

manual work, mass education to liberate the latent potential of

the masses, and attempt:::; at achieving unLversaf primary education

for all ("oshoeshoe lIt 1988:30).

The suggestions of promoting mass participation and collective

self-reliance are relevant. But it is also important to consider

strategies of development under which such suggestions \\ can

function well. Contemporary research on the Southern African

context suggests that the countries of the sub-region should
,I i,
!I '"'>,;

reconsider re-cmploying eat ab.a shed st.rategi
i
",:, ana then (I~t.~mpt

to make them more effective. On this issue Miller ~J:0T that

technological transfers be monitored, and tnat aid be, :ltinued

but more in line with the needs of the individual count.ry

(1987:238). Related to this is the pr~,!posal made by proponents
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of the positivE: action move. Th(~y state that. "it is essential for

pl.ogressives to work reali?,t::'cally wH,hin e:"'istin9 social

formatione .•• and raise consciousness through activities based

on the principles of educat.Lon with pz-odvct.Lon" (SAOCC,1986:44).

I~ct on General Dav.lopaeot and Conclusion

If
~..n assessmeI}t:\\Qf t~he cont r Lb.rt Lon made i::iy the projJ,~;~:':~chools to

general deveLooment; is a, complicated. endeavour to vndext ake .
il

However, dwelling on i~s complexity would not be of much

relevance to the (!ou;htry as it only leads to pessimism. On this

note, the areas 0(/ accompl.i shment in educational development

could b~ taken as those that have some positive and qualitative

impact on the desil:ed development in thE: country.

One positive step is the significant fact that ii viaple practical
,)1

studies programme 'has been i1rnp1ementedand ~.s producir.g some of
"/ l

the desired effects, given Lt:sctho's lat.::k of a skilled labour

force.

It is how'aver not adequate to produce skilJ j~d labourers who just

perpetuate the dependent status quo of Lesotho without challeng-

ing it. In this connection, courseS such as development studies
I'

can be said to have LncuLcet.ed in studsnts the r,ight attitudes

for self-raliance and patriotism. This is seen in the desire of

some graduates of the schools to work at home rather than in

scut.h Africa. ]It least 40 out of 50 graduates of the project

schools interviewed expresslSd the desire to work locally in the
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country because of the health risks and insecurity associated
with migration workers ( GraduateD, 1991).

The increased eense of patriotism in some student$ further shows
that. Ln the long term, the appreciativn of Basotho initiative and
creativity will be enhanced. UltimatelY the country will be seen
as a place of work and progress and so its status will be
elevated from a dependent con3~merist l2bour reserV6 to a self-
sufficient country.

Another long-term impact on development could be one that would
emerge due to corr~unity development and collective learning. In
this area, students would put their countries before their o~m
needs. Th~y would be les~ inclined to endorse unpopular regLnes
which have little concer~ for public accountability, and thus
they would promote a people's state.

1he above sugg~stions and assessment are relevant to Lesotho's
problems. This study urges the qovernment to take heed end try
to engage in practical solutions of the problems, based on the
above suggestions.

This chapter has a.ttempted to illustrate Lesotho's experiences
with education for self-reliance on the basis of the official
government documents and the broader educatlonal experiences in
the country. It has been illustrated th~t since the inception of
the project schools, there have been progress~ve and advanced
conceptions of what the project shoull.promote. These include the
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promotion of se if-reliance, mass participation through community
development and patr.ictism. From these experience~ the study has
stressed that the introduction of a diversified curriculum in
secondary school has been and continues to be a relevant and
progressive move in theircontext of Lesotho.

I,
,

/1
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LaSOTBO IH TD SADCC COB'TU'1'

Lesotho' s fut'~re needs to be const ructed on the basis of
de ve Lopment.a i"'.the wider region of Southern Africa because of
the permeating dominar.ce of i.mpez La Ld sm and interna.tional finance
and capital of the region. In this context organisations such as
S!-\UCCconstitute a better and more progressive alternat.ive to the
domi -:antfigures in the region, namely S9ut:h}..fr.icaand interna-
tional finance capital. The humiliating deperd~l'\cerelation of
the SADCC countries is best expressed by the 1980 Lusaka
Declaration, which stated that:

Southern Africa is dependent on che Republic
of South Africa as a focus of transport and
communication, as an exporter of goods and
servi ces and as an importer of goods and
cheap labour. The dependence i~ not a natu-
ral phenomenon nor is it simply the result
of a free market economy_ The SAnCe were in
varying degrees, deliberately incorporated
by metropolitan powers, colonial rulers and
large corporations i:r into the colonial and
sub-colonial struct&res centring in general
on the Republic of South Africa. The devel-
opment of national economies as balanced
units, let alone the welfare vf th~ people
of the Southern Africa, played no part in
the economic integration strategy. Not
surprisingly, therefore, South~rn Africa is
fragmented, grossly exploited and subject to
economic manipulation by outsiders. Future
developments must aim at the reduction of
economic dependence not only on the RepUblic
of South Africa, but also on any single
external state or groups of states. (cited
in Amin et aI, 1987:9)

In spite of the features of dependence as presented by the above
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ex.cerpt, studies show that in the SADCC countries there exists
a bas~ for a balanced agricultural and industrial development.
This is presented by the SADCC Industry and Trade mission
feasibil:l.ty study on the potential of the region. The study
displays that:

...the SADCC region is rich in agricultural,
mineral and energy resources. Rivers such as
Zarnbe.:e:i,Linyanti, Okavango Rufiji and Kwan-
do, as well as l,"-.kessuch as NY3.sa and
Malawi, have -enormous potential for. hydro-
electric power c:;eneration. 'l'hese largely
untapped water supplies could also be used
for irrigation works and agricultural pro-
duction to foleetthe demand of .':egionaland
export markets... Abundant reserves of
diamonds, gold, coal, iron ore, copper,
lead, bauxite, rxickel and many others may
give rise to much of the regionsl employment
and generate considerable foreign exchange
aarning. (SADCC, 1986:2)

Given the above economic potential, that can be harnessed and
exploited to limit the humiliating de~endence status, the SADCC
countries' main prioritie~ are the follvwing:

the reduction of economic dependen'::9particularly (hut not
only) on South Africa,
the forging of links to create a genuin~ equitable regional
integration,
the mobilisation of resources ~o promote the implementation
of national, inter-state and regional policies, and
c 'lce=ted action to secure international co-operation
within the frar'~wOl"k for economic libe-::-ation (SADCC,
1986:1) •

Studies on the development priorities of the SADCC show that
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collective self-reliance is of unmea~urable value as opposed to
indi vidual local self-reliance (Totstensf.ms, 1982: ?oS). Through
collective self-reliance the Southern .~fri.canregion can become
~conomically viable and thus reduce dependency and rew~rse the
balkanisation of the economies that has bet;'ni.nheritr, _ "("om the
colonial era (ibid).

The SADCC attitude to foreign investments is also perceived as
a positive step by this study. The study counters the popular
belief that toreign investment reinforces the vicious circle of
dependence and is counter to the struggle against western
domination (Ar.l..inet aI, 1987:9; Mandaza, 1987~210). It is a
disturbing fact that the SADCC region needs foreign investment
but it is a necessity which can be used as a means to a progress-
ive and dynamic goal because iso14ted developmp.nt is an imposs-
ible venture in an interdependent world.

The need for foreign investment is made even more urgent by the
continuing formidable South African domtnance "of the region,
which hampers the development potenti~l 0f the SADCC countries.
For instance South Africa continues to produce 87\ of the steel,
30% of the cement, and 40% of the manufactured goods produced ~n
the whole African continent (Hanlonl 1989:147). In addition to
this economic might Pretoria has military might and has every-
thing in its power to reinf.orce and perpetuate tho dependency
relations of the SAnDC countries. Studies show that n ••• there
may be some degree of mutual dependency, but the relationships
are highly asymmetrical and in favour of South Africa more than
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Y'
ilthe S1J)CC countries" (l'otatenaen8, 1982: 25 ) ~ 'l'ha.. are some of

It'

the complex and perplexing fact. that thfi SADCC ha. to deal with.
International aid and investments can facilitate in alleviating
thi8complexity.

Vbe i.aue of i~viting western aid has bsen criticised by some
studios. In ~ne study Mandaza is of the opinion that:

the struggle for genuine regional economic
cooperation is real and many faceted and
po•• ibly very long. The challenga to imperi-
ali.. and international capi tal requires
more than the HlUoh desired collaboration on
the part of the oppressed and .aplo! te1
peoples of the region. Th~re i. the urgent
need to draw up a pol! tical agenda that
unite. such region"l organizations as the
S1.occ within the wider third world frame-work. (Manda.a, 1~S7:230)

This study dOfil. not totally reject Mandaza,'8 analysis. It is

relevant in the long term, but for the immediate future this
study supports the activiti.. of the SADCCas the right step
which will ultimately contribute to the g.neral struggle against
Soath African eaploi tation of the ma..... In the same light,
Hanlon ju4ges that:

••• :l,nany cas., SADCC region is peaceful,
and will remain 80. SADCChas made it clear
that deve!opment cannot wait for the end of
a~arth.id in South Africa. I~ ha. rolled out
the red carpet for foreign inv••tor. and is
pre•• ing its cooperating partners to UN
their aid monay to .tillulat8 trade and
investment. Development and profit are
po•• ible, even under fire. (Hanlon, 1989:3)
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So the 5ADCC'9 efforts need to ..be pzcmctiedwhile the liberation

struggle :'1 South Africa i\ being addressed.
, \\

~he ahove '~i9course on the development priorities of the SAUCe
presents it as an organisation of a progressive nature. It

appears that it has a great role to play in addition to the

assigned tasks of t.ourism, and 90il and water conservation

(Hanlon, 1989: 6). Fox·Lesotho to contribute mp.aningfully to the

development priorities of SAnCe as a whole, the humanresources

of the countries, that is the people, must be equipped with

\ strategies and the right attitudes for the ethos of collective

self-reliance as proclaimed by the SAUCe. This study suggests

that education for self-reliance can play a role in inculcating

the relevant attltudes so the masses can use the country's assets

for the promotion of collective self-r~liance.
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CORCWSIOlf

In the post-independence e:;:a, educational developments in Lesotho

experienced shifts and changes which ultimately led to the

acceptance or adoptlon of education with production or education

for ~elf-reliance.

The decades immediately after independence were marked by the

popularity of the modernisation perspective in most areas of

deveLopment; , In the educational arena this pezspec t Ive had a

great impact on what was seen as valid knowledge, as most African

countries saw the we!Jtern conception of knowledge and development

as the right one to copy. In IJesotho this impact is seen in the

development of an overly academic type of education system which

has not do,~iemuch to promote the developmental needs of the

country and decrease dep.!ndence on South cMrica.<;,
';)
(\
\\

This study h~s shown how radical sCholars\\l"lave attempted to

criticise the modernist school for its inadequacies under the

bann~r of the dependency perspective. This school advocates

disengagement. ,.This study argues against disengagement in the

case of Lesotho as it would be suicidal or detr~mental to the

already established attempts at increasing self-sufficiency. In

the educational arena, the study has examined educational

developments that could be said to be an advance on the modernis-

ation perspective, namely those in Tanzania and Botswana.

On the basis of these experiences a framework was established to
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illustrate what education for self-reliance could entail in
African countries. It was concluded that Lesotho could operate
on the basis of rr ,e developments to promote a broad-based mass
participatory type of developmerrt, whicl. is very relevant for
Lesotho. In addition, it is illustrated that to provide a

conducive setting for this, a popularly elected government needs
to be established so that.there can be some accountability to the
public.

In relation to the country's actual experiences with the theory
of education for self-reliance, this study has shown that at top
levels there appears to be a proper appreciation of what self-
reliance should entail, while at grassroots level the appreci-
ation is limited. Another important development in this area is
the introduction of the STTC programme, which is geared at
training practical subject teachers in the country and would go
on to facilitate the appreciation of broad-based development on
a wider scale. This study contends that these are progressive
moves that need to be reinforced so that the notion can addraas
the developmental needs of the country.

This study also notes the significance of considering Lesotho
within ~ne wider Southern Africa region of the SADCC because of
the common problem of the struggle against South Afr~ -an
domination. It is argued that Lesotho, being the most dependent
and most vulnerable to South African threats, needs to develop
a strategy that would decrease its vulnerability and dependence
on South Africa; education for self-reliance is seen as such a
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strategy. This is because the underpinnings of this strategy

could promote and reinstate confidence in the Basotha initiative

for development and inculcate in the youth the spirit of

patriotism. The role that educ~tion can play in the wider SADCC

context is a broad area for further research. In the meantimethe

country should concentrate on promoting education· for self-

reliance so that Lesotho can address its dependen~e and vulner-

ability dilemma.
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