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In addition, one of the criticisms tra(!iUonally levelled against
standardised language assessments is the manner in which they are

scored. McCarlney (199J, p. 39) contends that

clearly it is easier to establish reliability when responses can be
predicted, and when scorers do not have many decisions to
make. For this reason some language assessments have
attempted in tho interests of reliability to force Ianguage
behaviour into a set of predictable responses which could be
scored using a simple 'right-wrong system'.

Responses on the TELD-2 (Hresko, et al., 1991, p. 9) are scored as
"either correct (1 point) or h correct (0 points)", The authors clearly
state that "few quclltatlve judgements are required in scoring" (l Iresko
at 0.1.,1991,p, 9). The TOLD (Newcomer and Hammill, 1977) h: scored
in the same way, The problem with such a system of coding is tlull
'yes-no' answers are not representative of "normally developing child's
language" (MI.'CarlnQY,1993, p. 41),

Tho creation of a pool of responses, as OCCUITud on the ZEFLA, is n
possible solution to these problems, This method of scoring could be
applied to other standardised language assessments.

3 THEORETICAL IMPLlr.ATIONS

3.1 Language acquisit'on

The findings of tho ZERLA reflect the untversal nature of language, for
example, noun classes developing earlier than verbs and rcccpu vc
Ianguage abilities predominating over express, vo nbilHios. Studies of
Zulu UIHi Bantu language acquisition such us those conducted by
Demuth, (1988i 1992) and Suzmnn (1985; 19~'l) indlcated lhnl childl'l.lJ1
acquired their noun class SySl('l1I~and concordial morphology, passlve
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items were analysed and altered during the various investigations. The
final item analysis was performed prior to standardisation and
indicated that items on the ZERLA had appropriate levels of difficulty
and dlscrlmlnatcd sufficiently.

As validity is a matter of degree and not an all-or-nenc principle "lest

validation is a continuing process" (Messick, 1989, p. 13). Futuro
research could concentrate on determining predictive validity. A study
to dotormlne this could be undertaken when the respondents enter
school. Children s performance on constructs such as reading could be
evaluated and related and compared to tho scores I:hllt th(.l childre»
achieved on the ZERLA, in order to determine if the ZERLA was
successful in predicting a child's future performance (McCarln('y, 199~).

As Illustrated above, the ZERLA was devised utilising tr.lditional
psychometric features of standardised tests and accordlng to prescribed
methods of testing. In addition, Innovations to trndldoual mothods
wore instituted. The method (.)1 scoring created for the ZERLA is (111

example of such an innovation. This method was developed in order
to manage the effects of sodoltngutstlc variables, such (IS

multilingualism and diversity of Sowcto Zulu. As described in Chapter
3, multillnguallsr» is not a phenomenon nff0cting only Sm.tth Afl'it\l.

R[1th(lr, it is a "pervasive modem day reality" (Olll'l', 1979, p. 7·1). TInts
dllaling with tho (.)(fQcts of lunguagc variation, when sCm'ing
standardised tests, is a problem encountered by u11spI.)Qchul,ili!;uagl.'
therapists. Other test authors such as Wiig at al., (1992) do seem to take
certain aspects of sociolinguistic into account, as, on tho CFLF-R, they
credit the child if tho response "is semnntically and grnrnmadcelly
correct or regionally or dinlcctically appropriate" (p. 13).
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F,ll:!!Yalidity (,'nnl~'nlY,llidily --('(lIii,lrm'l Y,llidlty

ZFIU,/I aSS(,'SM"~
'1~1'~'l.'lsof preschool
:/ulu ~P~"Ir.l'I'~'
n'll'plivc illld
ell.pn'~~i\'l'1,1Il1W' .~c I

Zl'ltLA Is b.l~.(1don:
-dd,lpl,llinllnf Bluom ilnd
l.dhcy·~ (197tl) Illudel lit
Ian glhl I\l'

- Zulu Ilr,lmlllilr

-Zulli '1~'l(ubitilln
l'uflIpuOl'lIh Ill' loIlIl\U'II~C
oI!'!'lo~!oI'd.should be
"lIbldl'r\'d

/\
1>bl.l'ill1ill.lIlt

I
ZI~ltl.A ~UI.'I;~"~lully
iUt'lIli1i' l.lIl~jlhIH':
illlp,lirl.II·Il1

t'rikrlun Y,t1idily

(.'!lnnlm'l~oI1V'llidiIY

r---- 1 ......--:--1__ ----,
1'1'ltLA h the flr!,1 ~t,ll\dMdiwd VIII11I',lIl'~uhj,od" rl',ulh uhl.lined
,1~~I.'~M1WnllnZulu, 1l1I.'rd"r~'1I~(lllht IItI '! :,({l.A III Iuture P~'Ih'lIlhlll\'1.' ,II
1I111till ~urrl'l'lllod will. el<t,ting Ic~l~ ~dl\lllio l',g, fI'"dinll~---------------

FICURE 37 Aspects of valldlty determined on the ZERLA

Ali described In Chapter 2, Anastas! (1Wl)) daltns that un a.Idltlonnl
indication of whether a lust is l'I.!linhl~1 or valid can he dlo1h,'l'miJwd

throllgh Item nnaly~i~o TIll' PI'(')CI'SS of uem devclopmont Mld iln,dy~i.:;
01\ the ZERLA was begun with devising the compcnents I'lli' tho
prellminary Invcstlgatlon» or the pre-standa. ..Ilsatlon phas« Thvs«
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As a supplement to this table, McCauley and Swisher (1984a) stipulated a list
of 10 psychometric criteria which standardised tests should meet (Sl\C

Appendix C). As described in Chapter 2, McCauley and Swisher (198411)

found that 20% of tests met half their criteria. When Plante and Vance (1994)
repeated this study a number of years later, they found that 38% of tests met
half these criteria. The ZERLA met eight of these criteria as Appendix G
indicates.

2.1 Validity

It is essential that rests be valid, so that test users are confldent that tho
test they nrc using measures what it claims to measure. However, (me
of the criticisms levelled against standardlsed language tests is thal they
"do not report impressive validity data, if any at all" (Lund and
Duchan, 1988, P: 289). One 01.' the reasons for this could be that validity
is an elusive construct to measure. Determining validity on the ZERLA
was exacerbated by the fact thtlt this is the first language assessment to
be devised in Zulu.

Despite these constraints the ZERLA was able to dctermlnc several
aspects of validity, ,1S Figure 37 shows.
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~Fe~·;t;;;~~~l\dt:~iI.o~·r--~.ZERLA---·-·-=1
...

An important implication for South
Africa due to the shortage of
speech-language professionals.
Teachers and linguists can be
trained to administer the ZERLA.
Parents and other non-professionals
can administer the ZERLA in
conjunction with a speech-language
therapist-.--. c__ t-__ _;;... _

A range of responses that take the
diversity of child language and
sociolinguistic variables into account
is provided. Research assistnnts are
trained to use these when

~=====---_~~~ __ -+p~rCorrning cvaluatLm ~ ~_
Good internal consistency and mark
remark reliability cocfflclents were
obtained. POOl' test-retest reliablll tv
was achtovod. Qualitative analysis
indicated the effects of
sociolinguistic variables on
reliability, An additional study was

II=== . -+_d_c_v_iscdtoinlprove~~
The USf.iC8S11'umt is valid to the Various measures of validity wore
extent that the examiner can have obtained as can be seen in Flguro 37
confidence in tho findings

1'=" -_. --~ ~- _n~
The score obtained enables an Analysis of individual subtests
lntru individual comparative provide this
index of child's strengths and
weaknesses • this should provide
principled guidelines for
,~t.:.l'vcnti(}n

The tool is sufficiently reliable for
un examiner to have ceruidence
in tho findings

The lest can be used by persons
skilled in assessment who are not
experts in child language

A specific set of standards for
scoring Oltd Interpreting the
cllcitcd behaviour should be
provided.

-~I-=-'- ..
Uses normative information and Means, standard deviations,
rosters comparisons among age- standard scores and percentile ranks
mull'S .pr()_vid,thisinforrnatior,
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TABLE ;If): Features of the ZERLA as compared to criteria of standardised

language tests (derived from Hresko l." <11., 1992; Lund and

Duchan. 1993; Mcc.nulcy and Swisher, 19H4a; Vaughn-Cooke

19H3i 19H6).

Evaluntions run be administered
in n short time without crenting
fnth;l.lC' for the child

Features and criteria or formal
tests

ZERLA

Asst,,"rnent should provide Receptive and expressive
information about a child's morphological and morphosyntactic,
receptive, expressive, syntactic syntactlc and semantic subtests
and somantic abllities WL'l'C designedI~--------------------~------~--------~---------------------~ITho test should be based on il
normative sample that hi
representative of a child's
language and culture

SOciolinguistic and sociorultural
factors were taken into account
when the ZERLA WUH developed.
The ZERLA WUH normod on a
sample of 303 Zulu speakersF---------------------------~--~------- -------The assessment requires n specific Instructions wore included on tho

set of instructions and stimuli to ZERLA Test Booklet and research
elicit the required behaviour assistants were trnin~!d to

administer the assessment: an
Inventory of culturally appropriate
test stimuli was devised

When necessary, a new test that
is able to provide an appropriate
assessment should be devised

The test should provide an
ndequare description evaluating
aspects of a child's knowledge of
language

Prior to the ZERLA, no test was
uvailablc for Zulu speakers, the
majority of South Africa's
population, Previous attempts to
devise tests included unsuccessful
translations of assessment normed
on non-South Afrknn CUlttU'L'/i-~ ---
Characteristic features of Zulu noun
class, agruomen! system and verb
morphology were nSSl!8H(.'d

Pilot tt'sting determined thnt h.!Ht
time needed to btl shortened.
Current admlntstration HInt' is 30
minutes. The ZERLA iH not n timed
test
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Vaughn-c.ooko (1lJHh, P: JH) Sl,ll{'s that "forms of n longuage used

to code COl'\(X'ptHcan vary <H; a function of age, sex, social class,

ethnicity and geographical region". The effects of language shift

in Zulu and geographical region certainly influenced till' ZERLA

in a myriad of ways, for example preliminary investigations

showed that standard Zulu agreement using subject prefixes had

to omitted, for example, -tllatllll aoa-nmsm« tako NC2-children

'take the children' instead of 1111~t1ltltllll tl/ltl-utWtllltl SP2-tak(.>NC2-

children 'take the children'. The variety and inconsistency of

Sowvto Zulu and code-switched responses that subjects used

when naming col.iurs or numbers also showed the influence of

language shift.

Soclollnguisric variables also had a large impact on the manner

in which research assistants coded datu in tho pre-

standardisation phase. The supplementary Investigation in this
phase showed that test-retest reliability could not be Increased

due to the Inconststcncios in research assistants' scoring and

coding ()f the datu. These inconsistencies even expressed

themselves in poor lntra-rator reliability.

2. IMIJLICATIONS OF THE ZERLA TO THE DOMAIN OF LANGUAGE
ASSESSMENT

Attempts were mucic throughout the procedure ()f devising and standardising

the ZERLA to fonnulatc this aSSCSSl1'\,cnt according to recommended
psychometric procedures (Hresko et al., 1992; Lund and Duchan, 1993;

McCnulay and Swisher, 1984a; Vaughn-Cooko, 1986). ThQ tabulation which
follows is n description of how the ZERLA met these cntcria. (See Table 30).
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would have wanted.

The current transition and high levels of violence that are
occurring in the country generally and in Seweto specifically,
continuously reflected themselves in this research. Examples of
the influence of violence in this study included the reference to
killing and death in a number of subjects' picture descriptions.
The effect of violence may have been a cause for the high
prevalence of language disability found in the subjects as Penn
aad Segal (1982) found that emotional trauma has a significant
effect on language ability.

The fact that the test was one of Zulu has both political and
social implications. Results showed that all the subjects W01'O

born in soweto, and in fact their parents had lived thoro for
many years. However, cultural links to Kwazulu/Natal and
thus the strife that has occurred there may have impacted on
them. In Soweto, Zulu people may experience more conflict CIS

a result of their ethnlclty,

Added to these issues is the fact thnt language is a reflection of
culture (battle, 199~'). Zulu language is undergoing change, not
only the inexorable and continuous changes that u11langungos
undergo (K"mwangamalu, 1989) bu t in addition, cultural
transformations due to the political and social situation,
Changes in the education system have resulted in n strong
influence of English upon Zulu. English is becoming n lingua
franca of Soweto, as this is the language which people need in
order to gain employment (G.K. Schuring, personal
communication, April, 1, 1993). In addition to English, subjects
also spoke other languages and multilingualism impacted ()11 th0
results subjects achieved on both versions of tho ZERLA.
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1.1 Relationship of the ZERLA to t.he context of the study

1.1.1 Professional context

In the first chapter the fact that the ZERLA would be deslgued

using information from other disciplines was discussed. Thus,
the subtests of the ZERLA were devised in a collaborative
manner, by the researcher and 11 research as=Istant who had an
honours degree in linguistics. The researcher also relied on
linguistic studies of language acquisition to devise this test
(Connelly, 1984; Demuth, 1988, 1992; Kunene, 1971); Suzman,

1985, 1987, 1991; Tsonope, 1987). Hence, it can be seen that
collaboration between the disciplines of speech-language
pathology and linguistics proved successful. Use of data from
the epidemiological and psychometric disciplines were also
beneficial as was evidenced throughout this research. Specific
details pertaining to epidemiology are provided in Section 4- of
this chapter.

1.1.2 Sociocultural and sociolinguistic background

_.,._----_ ....,_ ..-._---

Despite the fact that South Africa is now "one nation"
(Bulbring and Hartley, 19941 it "has travelled from the
brink of civil war to something completely new and
unknown" (Johnson, 1993, p. 3).

The researcher believes that research needs to reflect the
circumstances in which the investigation was carried out and
these circumstances must be indicated in the results. Due in part
to the conditions existing in South Africa at the time of this
study, the research was not always as 'clean and neal' as one
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The final subairn of this phase of tl1l' research was to determine the

appropriateness of the ,1SSl'SSl'l1Cnt tool devised, with the use of statistical and

qt', litarive evaluations, Statistical analysis yielded mean scores and standard

deviations. Equivocal results were obtained for test-retest reliability due, in

part, to the different varieties of Zulu spoken by respondents and research

assistants. The qualitative analysis also indicated that both respondents'

answers and research assistants' scoring and coding of data was influenced by

sociolinguistic variables.

In order to improve the reliability scores an additional investigation was

devised and impleme-ited. This investigation assessed 19 normal language

subjects and 17 subjects who had been identified as language impaired.

Results of this investigation indicated that reliability scores did not increase,

as ttl' research assistants continued to show inconsistencies in coding the data.

These inconsistencies occurred between research assistants as well as within

individual research assistants. The additional investigation did show that the

ZERLA had discriminant validity, as the assessment was able to identify

language impaired subjects. Statistically significant different means were also

achieved on receptive and expressive sub tests, as well as composite scores

between the non-language impaired and the language impaired subjects.

Prior to the implementation of the standardisation sample, a method of coding

responses was formulated to take the effects of the sociolinguistic variables

into consideration. This was achieved through devising a range of responses.

The aim of the second phase of the research was to standardise the ZERLA in

order to obtain information about how individual children's language abilities

compared with her/his peers. To this end norms in the form of means,

standard deviations, standard scores and percentile ranks were obtained. The

results of standardisation indicated that the ZERLA represented a normal

distribution. In addition the ZERLA was translated into other South-eastern

Bantu Zone languages.
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CHAPTER 8

CONCLUSIONS AND IMPLICATIONS

This chapter emphasises the salient findings of the study .'nd discusses them in
relation to theoretical issues and epidemiological and clinical implications.

1 RELATIONSHIP OF THE RESULTS TO THE AIMS OF THE RESEARCH

The main aim of this research was to devise and standardise a receptive and
expressive Zulu language assessment for preschool children. To this end the
study was divided into two phases, a pre-standardisation stage followed by
a standardisation phase, A total of 491 dominant Zulu language children
living in Soweto, a low-income urbanised community, were assessed. In
addltlon, the assessment was translated into Sotho, Tswana, Venda and
Shangaan and pilot tested on 101 subjects.

The aim of the pre-stendardlsation phase of the research was to develop and
operatlonallse the ZERLA. This aim was achieved hy the fulfilment of the
subalms. TI'\~ first subaim was to establish the necessary co ', nents of a
Zulu language assessment. These were chosen from characteristic aspects of
Zulu morphologic, syntactic and morphosyntactic structures. The semantic
component was derived from Zulu vocabulary items. The fact that receptive
language was found to predominate over expression, indicates that the second
subairn of this stage of the research was met, that is to determine the receptive
and expressive language abilities of the subjects. Further, it was found that
the language abilities of 11% of the respondents were lower than their PCl'l'S.
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(McCartney, 1LJ93,p. 40), a criterion that is essential for standardised

tests. These comments support the fact that the standardised version

of the ZERLA demonstrated face validity and content validity.

5 CONCLUDING COMMENTS

The results of standardisation demonstrated that the ZERLA can be used to

assess the language abilities of Zulu speaking preschoolers. Thus speech-

language therapists can compare a child's performance with that of the

subjects assessed in the standardisation sample of the ZERLA, in order to

determine if the child has different and possibly impaired language abilities.

A score received by a child assessed on the ZERLA therefore reflects that

child's language abilities and is not due to unrelated far+ors such as the

manner in which the test was administered. The ZERLA can be used as a

standardised language test because it contains sufficient items which have

discrlmlnating power and appropriate item difficulty. The ZERLA is also a

norm-referenced instrument. Means, standard deviations, standard scores and

percentile ranks constitute the norms. The fact that scores obtained on the

ZERLA arc representative of a normal distribution is additional verification

that the ZERLA can be used for the identification of language impairment.

ThE.' standardisation process also showed that the ZERLA is a reliable and

valid measure.
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7 CONCLUSION

The dawn was a little overcast
but now the sun is shining brightly
over a new South Africa
(Archbishop Desmond Tutu, 19 April 1994).

In the context of this study, it is the researcher's sincere wish, that the new era
thnt has dawned in South Africa bodes well for the communicattvcly-Impafred
population of the country and for the speech-language therapists serving tl'al
population. Tho fervent hOPQ of this writer is that the ZERLA will be used as
a tool to begin the effective assessment of children who SPCi.1J.< the language {)f

most of the South Afrtcan population. It is my sincere desire that the ZERLA
be used for the benefit of those children who sadly have not been assessed in
a manner that i~,their right. I truly hope that never cgaln will a researcher
have to write in the two decades since this plea. "llttlo significant progress hns

occurred in the urea of Iormal langunge testing ..." (Ballannno, Bnllantlue nnd
Morgan, 1976, p. 5).

"I~.
1
')
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6.2 Standardisation of the assessments in the South-eastern Bantu Zone

languages

Due to the similnrities in structure among tho South-eastern Bantu Zone
language», the ZERLA was translated into languages which represent
all tho lnnguage groups in South Africa. Therefore, Sotho, Tswana,

Venda and ShLmgaan vorsions of this expressive unci receptive Innguug(.'
l1SHC'SSmtmt11(\\\' l'xbt. Those Vl'I'Si<lI1S have been pilot tested on samples
of approximately 30 l1ubjl'l'tS each. Recommendations for future
research, in connection with these assessments, nrc to devise the range
of responses for [lSS('!SSl11(.'l1t. Th(.IHl' assessments should also be

standardised and normod, so that they can effectively evaluate the
Ianguage of all children in South Africa.

There is (\ need to adopt the ZERLA and the assessments in tho other
Bantu li1ng1.U1gl's for mil' in. rural onvironments, mi approximately half
the population lives in thl'sl' "1'l'<11; (J Ilope, 19(3). Results of preliminary
testing in nual environments revealed thdt vocabulary, colour terms
unci actl: 'til'S such as till' activity mat would need to btl modified.
T1w8(')adaptations would also have to reevaluate the role of code-
switching and ti~kl' into account the mort' standard forms of tlw

hmguup;('S spoken in tho rural areas.
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6.2 Standardisation of the assessments in the South-eastern Bantu Zone

languages

Due to the similaritius in structure among the South-eastern Bantu Zone
languages, ehe ZERLA was translated into languages which represent
alt the languag« groups in South Africa, Therefore, Sotho, Tswana,
Venda and Shangann versions of this expressive and receptive hmguagl'
assessment 1".0\'/ exist, Thoso versions have bt.'I ..'J'\ pilot tested on samples
of approximately ~O SUbjl1ds 1'11l'h. Recommendations for future
research, in connection with thl'Sl' assessments, arc to devise tIlt' range
of responses for assessment. These assossmcnts should also bo
standardised and nurrnod, so that they can effectively evaluate the
language of all children in South Africa.

There is U need to adapt till' ZERl,A nnd the assessments in tho other
Bantu !rmguug<Jsfur moil!in rural envlronmcnts, as nppl'oximatuly half
the population lives in thl'se areas (I llope, 1993). R(.l1;1.l1t!;of preliminary
testing in rural environments revealed tha] vocabulary, colour terms
and ucttvtttes such ('\10; the activity mat would need to be modified.
These udaptntions would also have to reevaluate the role of code-
switching and takl' into account till' more standard forms of tho
lapgt1n~es spoken in the 1'l11','! areas.

I
i
i

.'''''','
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5.3 Therapy

Lahey (1988) and Vaughn-Cooke ('1983; 1986) state that language tests
should be able to determine what form of intervention and remcdlation
0. child requires. The diagnostic version of the ZERLA has
demonstrated its use in the formulation of therapy programmes, as it

can provide a profile of a child's abilities according to the individual
subtosts. Such a profile assists in determining 'where to begin in
therapy'; for instance if a child performed poorly on a particular
subtost, for example adverbs, this domain would then become the focus
of therapy.

6 FUTURE RESEARCH IMPLlCATIONS

These arc general implications arising from this study. Specific tmphcatlons
were provided in chapters 5 and 7.

6.1 SOciolinguistic implications

Kamwangamalu (1989) reports that languagoe arc dynamic and
constantly changing. This research revealed the presence of such
changes in the form of code-switching and loan words, with regards to
plurals and colour tormlnology, The study also provided stat! .stlcn) and
qunlttattve data on contemporary Soweto Zulu and changes occurring
in urban sculngs.

Contlnuod rose arch into the usc of colour terms could bring finality to
the debate of what constltutcs a basic colour term in Bmtl'J langunnl.I,,,.
Alternatlvoly, n model of colour terminology that reflected the current
usc of colour terms in Zulu and the other South-eastern Zone B.mlu

languages could be devised.
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A final alternative regarding examiner qualification that needs to
considered, is whether the ZERLA can only be administered by speech-
language therapy professionals. As mentioned previously, in S(.)ulh
Africa there is a dire shortage of nuch personnel (Aron, 1984, 1991;
Drew, 1981; Tuomi, 1994). However, there is a great demand for an
assessment such as the ZERLA in educational departments and schools.

In both the United Kingdom and the United States it is common
practice for teachers to administer language assessments, provided thoy
receive the necessary training. Newcomer and Hammill (19"'- p. 8)
stipulate that the TOLD may be used by "teachers, cou, _Alars,
psychologists, language therapists, or other professlonals who have
experience in test administration", Indeed one of the requlromcnts of

language assessments described in Table 30 is thnt these be used by
professionals who are not exports in langunge The researcher thus
believes that other protessionals, such as teachers and psychologists
could be trained to administer and score the ZERLA.

5.2 Diagnosis

The results of this study show tha] the ZERLA may be used to idl.mtit'y
children with language impairment, specifically those with lang\h1~W
delays or deviant language, when tho latter is associated with i1

developmental lmpalrment,

It is not certain whether the ZERLA would be suffiCiently sensltlve to
identify a subtle specific Ianguago impairment. Although inability to
determine spectfle languago impairment is recognised as a limitation of
this research, the fact that the ZERLA would be able to identify m,111Y
other categories of language impairment can be seen us 0Il!,,1 of tIll.'
benefits of this test.
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parents to administer the test. Indeed, in instances where a child is shy
or uncooperative it is often beneficial to use parents as test
administrators, rather than an unfamiliar tester, A criterion for tho
selection of a test administrator would be literacy. as this would

facilitate transcription of the child's responses. The range of responses
would be used to score the responses. If a response was not included
in the pool of msponses, the test administrator and the facllltator would

discuss the response and together decide whether it was approprinte or
not.

Utilising test personnel in the manner described above would also be
beneficial when using the ZERLA to screen large populations, Tho
facilitator could train a number of examiners on test administration and
scoring. She/he could then coordinate the process.

Conslderlng the current composition or the speech-language therapy
profession in South AMen, another alternative for test admfntstratlon is
that an English or Afrikaans speaker administer and score the ZERLA.
Tho major drawback to thIs alternative is that Zulu is a tonal lcnguage
and di fficulty with tones is often experienced by non Zulu speakers. In
addition, the dick sounds, characteristic of Zulu, may prove difficult to
prod uce,

Despite these problems the researcher believes that non Zulu speaking
therapists would be able to administer the ZERLA. This would be on
the proviso that they did considerable proparntion prior to tegt
adrnm'<tratton, for example practice the lost with fl dommant ZU!tl
speaker. In addition, futuro versions of the ZERLA should provide
bOlh phonetic and tonal transcriptions of the Zulu stimuli 1.0 ussls: these
therapists,
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leads from the detection of the problem to the child receiving the
necessary therapy, that is rehabilitation or tertiary prevention. While
the child is receiving therapy, the ZERLA should be readmlnlstered to
assess progress.

5 CLINICAL IMPLICATIONS

5.1 Examiner quallficatlons

An important consideration during this study and regarding future use
of the ZERLA, is WHO is qunlified to administer and score this
assessment. Not only is there is a shortage of suitably trained speech-
language personnel (Bortz, at al., in press; Tuomi, 1994·)but problems
arose with research nssistants during the pre-standardlsation plU1~Q of
the study. The motlv 18 implemented for dealing with those problems
during the standardisation phase were successful. TInts, in the
instances where there is 110 Zulu speech-language therapy personnel
available, it is recommended that this method of administration and
scoring of the ZERLA be used. This method indicates thnt a speech-
-language therapist should coordinate a dom'nan] Zulu sponkor
admlntstcring and scoring the ZERLA.

Jnltially, the speech-language thcrapls] would have to train 1110 Zulu
speaker as to the purpose of the t(1St and the method of adrntrustrntlon.
She/he would observe that the test was administered according to its
specific criteria. This would be done by utilising the ZERLA Test
Booklet which contains the instructions, the Zulu stimuli and English
trnnslations.

It would be preferable that the dominant Zulu speaker haw some
knowledge of testing procedures, as interpreters employed in Speech
Therapy Departments of hospitals do. It would also be suitable to USl~
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talk to parents or teachers about language disorders, the need to
perform. a screening of language abilities may arise.

4.2 Secondary prevention

The principle use of the ZERLA is to detect and identify language
problems. In order to fulfil this function comprehensively, both a
screening and a diagnostic version of the ZERLA were devised. After
standardisation the screening version of the ZERLA could be used to
assess groups of children in different contexts and communities, such
as at nursery schools. The use of the diagnostic test would be to

identify a language disorder in an individual child.

The ZERLA could also be utilised to determine prevalence of lunguage
problems in a particular vommunity, As described in Chapter 2 a need
exists to determine prevalence of language disorders universally. In
South Africa, determlnmg the prevalence of language disorders would
assist in the formulation of speech-language therapy services where
these do not exist. This is an urgent need at present.

One of the criticisms of prevalence studies and early diagnostic
programmes is that often problems arc Identified but not accompanied
by the necessary form of rehabilitation, such as parent guidance
(Hartley, 1986). A strong recommendation arising from the present
research is thallhls situation be remedied. Already within the context
of the pilot studies, primary prevention strategies were engaged in, for
example, public education to parents of respondents while attempting
to improve response rates.

4.:1 Tertiary prevention
;1

As the model shows, the ZERLA can be considered as the bridg(' thal
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FICURE 38 Use of the ZERLA for prevention of language disorders

,1.1 Primary prevention

It is esscnual that the public receive education concernlng the otiologlos
find prevention of language disorders. Public education should
emphasise the need for treatment as early as possible (Oblako and
Izuora, 1983).

Tho ZERLA can be used as (}connection to public education. Whf..'11(\
speech-language therapist utilises th<.!ZERtA to screen a population
she/he could simultaneously ,mgagt,' in public education of teachers 01'

parents. Similarly" after ~hcspeech-language therapist h,15 provided ,1



274

The results of assessing these structures also indicate that

preschool children acquire their numbers and colours mostly in

a code-switched form, for example, eziblue RP10-blue 'blue',

Subjects also used subject prefixes to express their colours, for

example zi-blue SPID-blue 'the one which is blue'.

Despite the fact that colour was not assessed in the same manner

used by Berlin and Kay (1969), the results of this study have

implications regarding the equivalence classes described by these

authors. The children's responses showed that they utilised
Hens in all equivalence classes of Berlin and Kay's (1969) model.

This fact adds credence to the argument that Zulu is a stage VI

language, as A. Koopman (personal communication, August 30,

1994) and the researcher hypothesise.

4 EPIDEMIOLOGICAL JMPLICATIONS

The researcher believes that one of the most pertinent implications of the
ZERLA is its usc in a prevention framework. Utilising the ZERLA in this

context is especially necessary at present due to the new South Afrlcan
government's implementation of primary health care programnlcs, such as
'free health care for children under six'. Figure 38 illustrates how the ZERLA

can be used in a prevention model.
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and relatives by age three. The present study verified these findings

regarding noun class and agreement. However it found that the

children tested on the ZERLA had difficulty with their relative

structures even at age five.

Differences in spontaneously occurring relatives, found in the studies

of Bantu language acquisition and formally assessed relative structures

elicited on the ZERLA, may account for these findings.

3.1.1 Acquisition of numbers and colours

In Chapter 2, the hope was expressed th=t the findings of this

study would contribute informal ........ \./aspects of the acquisition

of Zulu that were to be assessed. In chls regard, the ZERLA

succeeds in providing information concerning the development

of number concepts and, to a greater extent colour terminology

in Zulu.

These two features were initially chosen as lexical items

representing the morphosyntactic structures of adjectives and

relatives. The assessment of these structures proved to be
complex due to sociolinguistic and psycholinguistic variables.

However, it was important to assess these particular semantic

notions because of their relevance and importance to children in

preschool contexts .

• esults revealed that older children had a better knowledge of

these concepts than younger children. Length of exposure to

these concepts may have been the variable responsible for these

results as it was the older subjects, in the pre-standardisation

phase of the ZERLA, who were formally taught these structures.



Al'Pl.:.NDIX F

ADVANTAGES AND DISADVANTAGES OF FORMAL AND NATURALISTIC ASSeSSMENT

(Lees, 1993; Lund and Duchan, 1993; Vance and T'lilntc, 1994).

-- ''',_ _''"''+'t'''',"""'':';;;;;:;:''~,,,:,"~~'fl'"'"~~ _. __ ......................",.._., ...........~ - .. ..
S'l·ANPAl~OlSBO 'rESTS NA'l't.IRALlSTIC

!
". ASSESSMI~NTS-- "'".,.,-

catefully structured adapted to suit the needs lit
the child

-.."'"- --
equipment speciflod free choice of materials

NTAGES
-.".~

ccndtttoua spccnlcd carried out tn uny context,
for example, home or school- ~.-

norm-rorerenccd behaviour observauons can be freely

-,- Interpreted
"

docs not always respond to too little structure
specific child's needs - ~-.-:
equipment may not be chilJ mily be dbtr<ll.'tl·d l
approprtatc too much choice-- ,...___ d:""~"" ..

DVANTAGLiS child may not respond in may l'K1diffh:uit to assess till'
form,ll sltuatlon cfl\)l.'ls (If the sfwcific

environment,- "·-"'~.c1·.

norms may be too narrow may bo dlflkult to I'd.lh.'
obscrvattons III p~'I.'\'grlllip

_~~'_-~-::::7~:;::;.:..:;===:;:- -..~- - - - .. '. ._ - ........ --_ ...,. -_ .._- -~ ~.....,.

I\DVA

DISA
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LANGUAGE ABILlTn:S OF PRESCHOOL. CHILDREN

(Illingworth, 11)83, Mtlrgt', 1972; Nlcolosl and Collins, 1(89),

. . -~-....... -....... :...... --- .. _ ... - ~--- --- - ' -
AGE RECEPrlVi' LANGU~ BXPIUlSSlVE LANGUAGE

Rccogntses .m:; id""Wb - Namo J"nili~' "bj",," ill U;,' environment
categories-~~,~ ~=~""""'--, , ----
Idl'ntifjp~; (lbjectb by 1I~1' 201l• :100word vorabularv which induli(·;.

I111Ulb, verbs ad verbs an;t pronouns Thb
incroasos hI 9(10 words

~w m........~ - -
2-3

('an understand bimpll' two St,\gl' ("U'l'iI'S on purposolul COI\Wl'lh1tiOl1

YEARS commands

-~- --
Idt'ntifil'1i 1iI'WI\ body pMb r,ilk~.1bt\lIt inUlledi.\ll' ('}'fwrk'I1CI'1<

Domonstrato« an lmtil'l'!'1t.mding of Bl'gim to ask questions
must common (llijl'l'tiVl';' ------~ ..~

RII}W'ltH Ihn'(' digith--."~ -
Continued increase in use of adjcctlvc«--..-~ ............... -

Li~it('llinH r,kilb improve Cal\ (\U'l'V out conversntien» whkh aro
~~~ HCU1ilntic:,lly and cllntl'x(,h\lly "E.E'(lrri':~

3-4 Understond« IliOn words ('.\11 ~.ly npproxtmatoly '100 • 15011word«
YEARS -- -

("\fril'!; out complex
Instructtons

--~-- ~ ~
Comprehend» 1500 " 2()(}(}Will lis Vocabulary lIf npproxlmotely ZOOOwords

--
4-5 Cnrril'R out I1101'l'c()I11pl1'\ l,nnguaHl' if; fmrly complete in structure und
YEARS comrnands with two • thrI'l' form

acti(lns
".~"""~~=== 1==- -~

Improving Ih.tl'l\ing hkllb Articulation 80% correct

==.__.!::=:. _.._ ---..= -_---..'- .. ~-. - -::.=.----- - - .__ .-.-



<1 Lt:iSUI'l' activities

Monic, (l(fKlll '\~'~4l'rb, th,\t n'('t'(',\tilll1 h,t~ ,111importun! rolv tll play in !Ill' lml'l'lIVP!1H'l\( llf till'
quulity l,f lifl' in :-;P\W(ll ,\Ild it is lmportan] 111,\(childrcr, tll' I'XPll;'l'd (0 ,\ wid« r.ll\gl' (If
recreational opportunltics, Forty Iive percent of women in Shul'ny,'lw et "I'~" (11)77) study
reported that they hnd lnsufficfon] time fnr leisure activides, The South Afrkiln Townshlp
AnnuIII Report (1990, P: 17) stated that "recrcntlonal opportunity and beneficial us« (If lulsuro
Ii1lW j.; Inextricably bound up with such issues as security, transport, sakty of movement "t
night ete., and Ihe:"l' compound f" limihltiOI1S of Inadoquntc f,\dlihl'!','"

Another reason for SnWt'to's lack (If recreational f,wiliti('s itl HUH, under tilt' apartheld system,
until"t le,lst IlJHO, Bl,wk onterprlso was nut pl'l'mlUpd to develop t'onmwn'i.lI t'ntl'rt.linnwnt
t,wililil'!" To furthor l'Xtl~l'rb,\tl' tlus sitlh\tlOn SOWl'tllll" wore not permitted to 111,)kl'll~l' of
ft1l'ilitil'~ in till' centro of Jllh,umt·,.bltlK TIll' [,ldlilip;. l'xJhting in SOWt'hl includo« six
lit'I'<U'll'!:'" !I\I'\ I' vitll'[1l,ls, ;,1'VI'n swlmmi» plll1b and 120 ~(l\'l't'l' Iiolds,

Manv S(IW('t,\I1~'M'l' Involved in difft'n'lll kinds III voluntarv ,l~i!'(ld.tli(ln", such .Is ch(lir~
spl'('i"h~il1g in clnU'rh and tt,<\dit;lln"lmlltik Mid '~it(lkVl'b' (mlltlhll ,lid ~lldt'lit''') and buri,ll
~(ll'il'th'."

!' Rcliglun

'1'111'm.lj.ll'it\' of till' population bt'h1ngs tll (JIll' ur otJWl' of till' 22fl l'st,\blislwd dl'lwtl\ilhltil,n,\1
chun.h«. (Murris, 191'0, South African '!'OWllhhip Annual Rl'Plll't, 19QO), Th« church pl.\y!-l an
implll't.\Ht roll' in fulfilling cu1tlll'tll functions in SOWt'hl (Morri-e l()H(I) ,\11d children in LIb's
(19H7) study drew chul'ch ,w(i\'itit'.'i when dl'pktin!); theirruutinvs.

" 'Ihi» numlu-r I', p,\I'bnll,\J'ly in,Hh'qlh\lt' ,1l'c(ll'dinr, to Morris (1 ()Hll).
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DESCRIPTION OF SOWETO"

1 Housing

III 1lillO, 1I11%or 111 H22 houses ill SOWl·tOconsisted of throe-or-four roomed dwelling» thv Sll
called "match boxes", Most (If theso were built in th,' lJ.iO~,i\1Id l%O~, only !iO(lOhaving been
built after 1970. Few of till' houses have insid« bathrooms or tllill'ts and H5'!;,are rented (!.l't',
1978, Morris, 1'lHO;Suuth Afrkan Township Annual Report, 1()II()). ,17 I}:t~ lW<.pil' W('I'(' housed
in nine hostels in 1lIH7 (Htar, Dec 11, 1(187). As the current population of SllWl'tu is ostimated
at 4.!l rnllllon (jllgim\l\il, 1(}LJ4)and this figul'l! constantly iIWI'('itS<'S dUI! til continued
urbanisation, it hi obvious th,\t thoro is an acute housing short,\gl' in Sll\wh\, Ollt' (If till'
results llf this ~d\(lrt,lg(' is that sqlhlth·r·Cilmps have taken (I\'{'I' ,lr<',l~ PI'('vj(lusly ,,('t .\sid!' for
amenitlos in iUl',IS such ilS Mshonguvllle, Nalodi and Chiawolo (SllUth Afl'Ir,l.1 Township
Township Annual Report, tlllll)), Mas' .•Iwl.l (14HH) l'I'porll'd tlIIlt th('I'I' WI'J'l' no (100 hlllllt'Il'"t;

people in ~(lWl'tll.

2 Edtlciltion

~llweto h.l!o' " 1,llW' childhood population (Slull'Y.uw et <11.,11177), Preschool edu, ..inon i-; ,\1\

Important t,\CtOl' in SIlWl'!O due ttl till' larHl' number (If worl ..jnn mothers. A wid" .l!'oSllrlllwnt
(If both formal and Informal preschool fadlltlcs, which .ncludo baby l\\1'l' units, nursery
schOll]!'> and Crl'c!ws and informal HYStt'Il1S such ,\0; chilli minding ('xist (Afriean Self I h'lp
Pl.!l'dltl),; Schcm« Armual Report, IlltJl·1tJtl2i Morris, 1IJHO;South Afrk.Ul 'Iownship Annual
Report, 1(jIID), HOWI'\'l'I', til!,!'!' ,\fl' ,)t least ll!i ,lOIl'd\ildn'n rel)uiring preschool ,\ld III

avnllablo creches and \,Iln~vqul'ntly thoro is a Shlll't,lgl' of wr\'icl's (Morris, 111110;Sllllth Atrican
Township Annual RI'pO. t, 1\)l)()), OHL'n pnl'!'nt~ cannot afford ttl send their chlldron III ,\

creche, Pal'l'l1t~, ,\11'>11do not always Hl'l' till' impll1't,\lK'I' lIt mm';l'ry school .l~ lilt' following
Ht,)tl'm'mt indh",'!ll'h:

"I do not tl'll~t tiw W0111<\I\ who work ill the creche, Tlwy !~i\'l'till' eluldron milk and
food, yes, but they "fl' n(\1 fl',11 (,unily, My child will fl't'l nirllw, At homv my young
sister will never loavo tlw chlld "IUl\\," (Venter. llj~q, p. 111),

'I

;1

In ndditton to a sllllrtdgl' of 1'1'1!~d'Ollb tlwn' i~,\:.hlll'h\gl' III pl'im,u'y and 1'>l'l'(lnd,\1'y schools.
In ll)ll(l 11\1'1'('wer« 2'71 prim,u'y ~dM1I~1'I1I'lH 1177 pupils, th'lt b ~;I.1.11 pupils 1'1'1' :<dWlll ,md
M Hd\w!., h\1' sl'comi,uy and high sehoul pupils, plus one uruvorsity und four twhuikon»
(South Afrit;,lll Township AnmhII Rl'porl, lIN(l). An additional problem rl'l,lling hll'dul',llilll\
in SOWt'hl j" that bl'l'&lUSl' p>\rl'nt~ ,\1'1' Iorrod to work ,\11 d,\}' childron spend many hour»
wHIHllIl adult suporviston, This h,\s sorvod to weaken parental control and m.IY result in ,\
breakdown uf family hl'l'tmsl' of lIw unfavourablo physical, sul'i.)l. oumomlc and Plllitk,\!
envlronmont (Nd,l!L'. 1%5 cited in Dubb, 11)7,1).

::I Health

HOWl'tll has one hllspit,\l, B,\r<lgw,m,llh, with :moo lwds and 17 rlinil's (SlIulh Afrj~',\1\ Townshtp
Annual RlIPll)'I', Ilj()(l).

-----,------

""'1- •
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290F·i~'llAR =- - - =
EVENT--I 1879 Tho British Invade Zululand, and arc defeated at lsandlawana,

However eventually Ihey defeat the Zulus at Ulundi, Cetheswayo is
captured and exiled --1884 Ccthcswayo dies .

1887 Zululand becomes British territory as part ,?f Natal
1906 Zulu rebellion put down --1970 Chief Butholozi becomes leader of KwaZulu
1-- -----1971 Coronation of King Goodwill Zwc1atini

1975 Establishment of lnkatha Proedom Party

1994:
Fabruary Zulu King and bombshell
March Great uncertainty surrounds KwaZulu/Natal.

The King proelalms his kingdom; Buthelez! Wilms of 'struggle';
Ulundl crisis deepens

April Count us in says IPP
May An Inkatha victory in KwnZulu/Nnlnl

= --- - - - -......-.-~-._- ~"..,--~..-.,.
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APPENDIX B

IMPORTANT DATES IN ZULU HISTORY

(Chotla, Lauder, Md it'l',II and ~Iolwr, lIN·l; Elliott, 19Hh: Rowlstone, 1tJi'H; St,\H, The Sowetan, 1994:
Staff, The SIM, 11)()4; van W.lrtlW](I, 11)74, Whitfil'ld ,1I1d W,lUgh, 1(1).1; Wl'inch'SdlUiz, l(75).

r=:=:;-...... •. -- " -YEAR EVENT-
AD 1000· 500 Arrival of till' Bantu peoplo in ~ll\lth Africa

_2!th Century Pn'sl'm'l' of Ngunl langtluge~ on till' l'ast elitIst (If South Africa

16206 Birth of Zulu, son of Malandol: ami Nozinj«

1652 F:-;("blbhnwnt of the fir~t whitt' wttll'mellt in th, Cape -17B7 Birth of Sh,Il,,\ -
381(i Shllka's aeccsslon to chil'!
1---
1817" lH2H Sh,\k,\',~w,ll'rinH l',Xlwdltions which led to till' fllrm,llinJ) of tho Zulu

no tion'-. -
1824 First FllrtllW"Il,~, t!\ll!L'rs, led by Lieutl\nant II. Parroll and HL'1ll'YI:I',1I1Ci,<;

-- Fynn mado 1'(\l1t,II'1 with SIMk.)

l826 Sh"k.l'S mother, N,mdi died, Sh,lka Imposed mourning on his people.

f-o------ I Ie b no longer regarded .IIi ,I national hew

1827 Sh.lk.1 i)i .I!'>!->.Is~ill<\tt'dand succeedod .lh Ktn~~ by hili half·bl'UUW1'
l)inga.1ll

1835 The (;n',1( Trek durinv which Dutch settll'rs migrated til Nittal-- .... -
1H37 I'ivt Hl'til'l m.Il\t,~ ~'lInt.ll't with Ding,\,ll)

18~B MUl'd,'l' of PM Rl'til'I, which leads to llw B.lttll\ of B10ud River where
tlw Zulu .Ul' dl'fl',IIl'u ~

184(} Ding.l.m driven from Zululand and killed, succeeded by Mp.1I1Ul'
anotlu r h.l!f brother of SIMk.,

1M3 Natal proclaimed a British c:ol(lni.)1territory

1872 TIll' dl'ath (It Mp.lndl! and his sun Cetheswayo becomes king

1879 TIll' British tnvado Zululand, and nfl' defeated at Isandlawana,
However 1'V!'nhhllly they dl'fl'.,t till' Zulus at Ulundi, Cethl'SW,WU I!;

ruptured and l'xill'd ----_._----
III is Important 10 note thnt Sh.I)...1dill not !iUWl'I'd In unlting .111till' Zulu pooplo M.ll1Yfled and
In tor regrouped, Amongst tlwsl' wore thn'l' leaders who founded utlll'l' empires, Mzillkm,:1
founded tlw Ndebolo Kingdom whore his dl'~Cl'nd.lI1t!i Spl,.lk Zimhabwoan Ndobvl« which is a
dialect of Zulu (Sdmring, 1'NO), ~O!ihilllg,Ull' or Manukosl moved to Pl'l'sl'nl day Mozambiqu« and
founded till' TS'll1~~"nation whilo Zw,\Ilg!'nt\,\b.l moved north and settled in pl'l.'Sl'l1l d.1Y Malawi,
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Language:

Language shift:

Iho result of two languages meeting und rumalnlng In ('(mtnd for some tlme Nolde (llJlJtl).

Linguistic variety:

A neutral cover term for any linguistic, rule govorned system and includes langungos, dlalects
and l'cgblers (Crystal, 1991; Myers-Scotton, 19(2).

Lonn words:

The borrowing (If form and nwaning from a languag« or dialect. other than till' one in which
these origlnuted (('ry~t.l1. 1(jtJl; C. Myl'l'~·SCllttlln.personal communlcatuui, (kMwr 22. 11}'13).

Multllinguallsm:

Standard dlnlect.

Tlw dhlh!cl {If .1 k ;lIng(1 (In which Hpl.',\kl'l'S· bestow prostlgo so th.11 thls roprosonts till'
lungui.'Ige in it!'> btlli! Iorm (MYlll·~·~·i(ouon, 191)2;Schuring. 1'192).
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Tertiary prevention:

Reduction of II diH.\bility by attempting to restore offectiv« functioning, Ih.)t b, rehabilitation
or thel'ilpy (Butlor 191Ni (;l'riWl', 1l)l)()) ,

3 SOCIOLINGUISTIC FEATURES

Borrowing:

A universal phenomenon which refers to linguistic forms being taken over by one
language/dialed from another (Crystal, 191.)1) 01' till' introduction of single words or short,
frozen, idiomatic phrases from one variety into anothor (Gumperz, 1(82),

Code-mixing:

A cross-cultural phcnomonon which is till' itHn)SN)t(mti.l1 Wit' of words, phrases or clauses
from two distinct limgu.lges Of \'aril·til·sof the sam« 1.lngllilg(', by a bilil'gunl individual within
the same speech situation (Bok.Ullb.l, 1IlHS; Kamw.mgamalu, 1l)1'I()), Codc-mlxing also refers
to the embedding of various linguistlr units, that is, morphemes, words, phrases, and clauses
from two dlstinc] grammatical systems or sub-systems within the same sentence or speech
event (Bokamba, 1(85),

Code-switching:

The phenomenon of constantly switching between two language» in a bilingual rt:rso!l's
repertoire (Akore, IlJSl; Myers-Scotton, 14<)2;Myers-Scotton and Ury, l(77). Code-switching
involves tlw embedding of words, phrases or sentences from two linguistic varieties
(Bokamba, 19HH).

Culture:

TIll' values, norms. b{llk'f~, i\ltillllil'~, bchnvloural stvlos, and tmclititll\s linked to form ,11\
Integrated wholo thilt functions to proservo ,\ society'(T{'rrdl and Terrell, 1'lRi).

Dialect:

A distinct f()rlr~ llf .1 langungl" possibly ilSSllciatl'd with it rccogntsnble regional, social or ('thnlc
group, difful'enllllll.!d from otlwl' forms of till' language by phoneloglcal, byntuctk and loxlcal
features (Adler, 1979; Akmajlnl1 l't al., 19H·1;Trudgill, 19M). Dlnlccts develop through iI

complex interplay of htstorlcn], social, political, educational and Un~~1I1stlcfal'tll1'S(Taylor find
Paym',199·i).

Koinc:

Derived from tlw {irlwk word koin« which means 'common' and is the convergence of several
dialects Hil'~l\l (1em!';) or di.,Jl'l'! mixing (Samarin, 1(71).
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In addition "standardised language assessment separate the normal population from
the disordered population and provides lnformatlon on the child's strengths and
weaknesses according to her peers" (Stokes and Duncan, 1989 p. 121).

Validity:

An indication of how well a test measures what it professes to measure (Anilstusl, 1990;
Hrosko et al., 1991; Messick, 1989). Both validity and reliability may be obtained statistically
and qualitatively.

2 EPIDEMIOLOGICAL TERMINOl.OGY

Incidence:

Number of new cases of a condition at a given time (Butler, 1989).

Prevalence:

The tolal number of cases in u population that has a characteristic at a specified period of time
(Butlor, 1989; Katzenellenbogen et al., 1991),

Prevention:

The cltminntlon of factora which interfere with the normal acquisition and development of
communlcatlon skills (AbilA Cornmittoe on Prevention of Speech, Language and Hearing
Problems, 1987).

Primary prevention:

The elimination or inhibition of the onset and development of a communicatlvu dtsordor by
altering susceptibility with the tmplcmcntarton of primary prevention str'llcgll.!s such as public
education (Gerber, 1990; Marge, 1984).

Reh nb 111tatlou:

A process aimed at enabling persons with disabilities to reach and maintain their ()ptlm.ll
physlcul, sensory, intellectual, psychiatric and/or social functionallcVI.lls thus providing tlwm
with tho tools to change their lives towards a higher level of independence (United Nllli(lns,
1992),

5C'condnry prevention:

The early detection and treatment of a communication problem AI1115 at roduclng IhL'
prevalence of a disorder (C-;Qrber,1Ql)O;Margo 1992).
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APPENDIX A

GLOSSARY OF TERMS

This glossary contains definitions (If various terms used in this study.

1 CHARACTERISTICS OF LANGUAGE TESTING

Language assessment:

Provides a sample of behaviour to determine the presence of a language problem. Other
objectives of language assessment are to design appropriate therapy programmes for children
identified !IS having language problems (Bloom and Lahey, 1978; Bernstein and Tiegerman,
1993; Lund and Duchan, 19(3).

A statistical summary of the scores derived by n normative sample (McCauley and Swisher,
1984a).

Reliability:

The consistency of scores obtained by the same persons when retested (Anastasi, 1990;
Newco. •.-r and Hammill, 1981); the repllcablllty of tests (McCartney, 1993).

Standardisations6:

The process of administering 1.1 test to n group of students to determine uniform 01' standard
procedures and methods of interpretation (Nicolosi et al., 1989).

A standardised/norm-rcferencet.

a test that Is composed of empirically selected materials which should have definite
directions for UFe, adequately determined norms and datu on reliability and validity;
or

... a test that has undergone standardiantlon procedures: an lndlvlduals performance is
compared to other individuals who have the same chronological age (Nlcolos! at al.,
1989).

56nle researcher view standardisntion as " pI'OCcS~ which, llows for the determlnatlon of
norms.
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~I~,

WHAT LANGUAGE/S OlD YOU SPEAK TO YOUR MOTHER IN? (FIRST INDICATE WIlier I
LANGUAGES YOU MOSTLY USED AND THEN WRITE THE OTlIERS)

WHAT LANGUAGE/S DID YOUR FATlIER SPEAK? (PUT HIS HOME LANGUAGE FIRST)

WI rAT LANGUAGl~/S DID YOIJ q)EAI< TO YOUR FA.THER IN? (FIRST INL)lCATE WI 11'
LANGUAGES YOU MOSTLY U5hO f ~D '['I fEN WRITE TIlE OTIIE:RS)

--------- ---------------------
WHAT LANGUAGE/S DID YOU SPEAK MOSTLY WITH FRIENDS AS A Cl uu»

-----------------------------------------------------------=



I
WHAT LANGUAGE/S DO YOU SPEAK TO YOUR llAMILY IN? }lLE.\SE SPECIliY WHO THIS
IS, E(';. SPOUSE/SIGNIIIICANT OTHER, I'ARENTS, CHILDRtiN.

LANGl1ACH

COMPLETE
WHERE APPLICABLE:

I
.1

~

il) at HOME

b) with FRIENDS

l c) at WORK

t d) watchint; 1V~l e) lishmin~ 10
I th(.'RADIO

f) at CHURCH

..

EDUCATWN

PERSON

--------------------------- ----------
WHAT LANGUAGES DO YOU SPEAK:

-----.-------~~'-

WIIAT I~AN(iUA(jE me YOU HHCmVE PRIMAHY SClI()OL EDUCATION IN?

,------ ----------------------------,----------.----~~-
WHAT l.ANGUA(lE DID YOU rUiCEIVE HIGH SCHOOL BnUCA'I'IlJN IN?

TlACIWnOUND INfOHMATION

WIIAT LAN( ;LIACE/S UIl) YOU SPEAI~ AS A ( Inu»

WlIA' lAN(;UA(;lUS DID YOUR MO'l" WR SrHAK? (PUT I!HR IIOME L.ANC;lIAGr FlIt'"''!')



APPENDIX 0

HISTORY 011 BILINGUALISM QULiSTIONNAIRE

ZULU EXPRESSIVE l~ECEI'TIVE LANGUAGE ASSESSMeNT lZI::H.LA)
IUiSliARCH ASSISTANT QUESTIONNAIRE (Adapted from Paradls, 19~m.

NAME

AGE

QUALIFICATION ----------------------.------
WI [AT IS YOUR
"URRENT I Ji.JMF
I.ANl;tJAGF/S

OTIIER
LANGUAGHS
SPOKEN';'

NOW JlUiASE CONSInER ALL LANGUAc;ES THAT YOU HAVE WRI'1'TliN DOWN AND
m:$CRIBE \VI!UU: YOU SJlEAI( IT AND HOW PIWI'ICIHNTLY YOU SI'EAI~ IT.

SlTUATI()N~ IN WIIlCI I I SPEAK IT LEvm. OF PROr'!C:IFN('Y

1)

------------------=--
3) ----------

----------------------
(1)

7)
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AGE DlSTIUUUTlON OJI SAMPLE
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APPENDIX 1<

TEST LOCATIONS

OA~ttif ... """"flt •• 1&1

ACliloIlitl Of1.,I,,,W
t!I\'.iT

"'lukot.". OtCPKlOOP
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CHANGES IN ZULU SPEAKING REGIONS

(van dor Merwe, 1994)

LANGUAGE CHANGE: isiZulu

% REl.ATIVE CHANG. (1980·91)

I H') No !Ooa~orG , No nita

r .. ·nlr ', ;. ; • ·0.50

[.:J ·050 10 ·001

[~ J 0,01 to 050

r-~]> 0.50

<I'l'

1
100 0
,,,UHflt

,00 200........... 300 ~oo
.~l(ll'

IJOIVorll!y 01 SIOlionhos,h !

~---------------------------- ,-------------------------------------.--

300
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ZULU SPEAKING REGIONS 011 SOUTH AI/mCA

{van der Mcrwe, 1994)

299

HOME LANGUAGE: isiZulu

G, 01 the district tOlnl ,190',)

; fiCno,
I 0.1 20,0

I ] 201 40 J

[~\) 401 600

• GOI 800

• ·ac.a
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~.
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(;,IDI' 'nl'J~
\ }")GcoQ'nnny I1cp,1ltmont

(il'lvcrr,ily 01 SIOIiMtlOW'

\

OJ
/

) , .

\
,.\ \

, i

"
I,

I'm! : fl1,~111'(f'

li1i) lJ
dl, 'il\'r
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API'JNDIX I

AFRICAN LANGUAGE GROUI'S

(Gregersen, 1977)

l?El AFRO-ASIATIC
A S,mll,t
U Dllbll
C Kulh,IIC
o ChUd
E An,,,", EQIPI,on(KoP",1

lL~'",O·SAHARAN
f lI"I'~,tJdO
I "t,II<.11 UL>r!,N"t
2 £0"1'(1 ChOn"id.

o Hdl)llC
b ~Vblon 6 Oltlt( lonQ~QQ"

G tiol'loron
tt Mobon
I rur
..I 50nQhOi
K Komon

[:J NIGEfI·KOROOFANiAN
L Wtll AllonllC
loA MolI<I.
N VuliOIC
o K.Q
P AdlJmIlWl,)-Eo",rno 04out· KOflQ(,) (,n .. udll)Q 0001\1)
n KlJfdi.,lllJr\fun

Ea KIIOIOAN
S SOulh Alflcon Kh(,)IHlll

I Horlh"n
2 Cenlrol
3 tiOUltlun

T 5ol'ldQ'"
U HOllo

AUSTllONESIAlt
'II MOIOrD' Pul,nUIGIl
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APPENDIX H

l'REVIOUSL'L DEVISb1J ASSESSMENTS OF ZULU UNGUIS TIC COMPONENTS

(Research Reports of Fourth Year Speech Pathology and Audiology students, University of the
Witwatersrand)

1) Noun class system § (Oberstcin,1987).

2) Passive § (Stephen,1988).

3) Possesalvo § (Simon, 1988; Vldclofsky, 1988).

4) Causative § (Mclagcn, 1988).

5) Complex sentences § (Mtshazo, 1988).

6) 1',)5t tense § (van Roenen, 1989).
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APPENDIX G

PSYCHOMETRIC CRITERIA WHICH STANDARDISED LANGUAGE TESTS SHOULD MEET

(McCauley and Swisher, 1984a).

I MC(,':Al1LEY AND
i Zlnu.A·· .':,-. _. '. ..

CRITIlRION ...•...... SWlSHl!R'S (19S4a)
Nl&!UER ...•...··.......•,! .. . l'$'i(!HOMETlUC ..

.... .
••

...ClUTE1UA· ........ ......

1 Description of normative .I
sample --

2 Sample size 303 dominant Zulu language speakers--
3 Item analysis .!

1--
4 Means and standard .!

deviations

5 Concurrent validity Could not 00 established as the ZERLA
is the first standardised Zulu language
test

6 Predlctlve validity To be determined when subjects begin
school (1996)

7 Test-retest reliability Correlatton coefficient - 0.27

8 Interexaminer reliablllty Correla lion coefflclent - 0.76
(Mark remark rellabillty)

9 Description of test if
procedures

10 Description of teotor .!
qualifications

--- --. --- - .

Plante and Vance (1994) believe that these criteria arc not sufficient to determine whether or not ,\ test
has validity and therefore is discriminating between normal and language impaired children. They
therefore recommend that test authors should devise validlty empirically, using methods such .IS

dtscriminant analysis. Dlscrimfnant validity was determined on the ZERLA. Stattstically signiflc,lllt
results wore obtulned, inuicaUng thilt the ZERLA was able to dlfforcnttato between normal and
llll\!iilhlgl.l lrnpairuu children.
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1 l'lmUMINARY INVESTIGATION 2 (Pilot Test of Morphosyntcctic Structures)

Alms

To ass .ss tlbjt,,~tprefixes, agreement, applled extensions, udj(\ctivf.)s and relatives.

Please see attached hand-written protocol. This prctocol ls dClibcl'ntely presented in lllls
form to give il representatlon of pilot testing.
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1.2 Results of pilot test of noun classes

Noun clUSSl'S were cf{l.'t'Uvely elidtod through the proposed cm\lI)XIH, However,
research asststants suggested lhat the features (If U\(.!doll to be used for IdtmlifylnH
1.1I\dnaming noun classes, be more clearly dellneatcd, Research assist,lIlts and
participant observatton also tndleatcd that tho pilot test was too lengthy and itl'm~
wore repetitive, TI\US certain items were removed and the number of Items l1s~l'ssing
noun classes was reduced from 43 to 35,



Take out two grandmothers, grandfathers and two girls and two boys and ask the child to ({'IIyou
who they arlo'

(PLURAL)

Yes No Comment

--'----
Ngli"tllll' Iv WGDGO)

Ng(I/lllIti Ii/btl (OGOGO)

Nglibillli 10(LlMPANA)

Nga/1ll11i/11/111 (ARAFANA)

Nglibillli J() (LlMKllLJLU)

Nso/llwi 1111111 (OMKHllI.W

Ngu]lllni 10 (IN'fOMBAZANB) -- --
NgolJI1Jlilat« (AMANTOMRAZANE) - .•_

RECEPTIVE

Take (1\11 the big doll again and toll till' child thl.:'doll is sick or has boon In an accident. Let tho chlld
put on (1 plaster or If this doesn't work let the child show till' following body r.lrt~:

Yes No

ill1illWt'

1111111.1010

I'M/II hi

ill.lld'('
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Show liltyrlWu 'foot' <lIV ....:child to tellyou what it is

Comment

Show izingillu 'arms' and ask the child to tell you what It Is

rrl =_ =-=comment==J

EXPRESSIVE

(SINGULAR)

Take out the father, mother and child again and ask tho child to say who it is. Child nnw! SAY.

Yes No Comment

N,~II/!rllli Itl (t1BABA)
Ngllbllli 1\) (llAMMA)

Nsubtllli 10 (llMNTWANA) fl~J
(PLUR\L)

Take out the two fathcl's, mothers anJ children ,lnd ask tochild to 1WY who they ere.

Yes Comment

Ng,lllimi lallil «()[lAllA)

NS(lhllli lalill (OMAMA)

Nsoblllli lab« (ABANTWANA)

1--+---1--::: -=.•~
'-- __ J-~ ~_~=j
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Then show the child the big doll and ask the child to tell you the names of the body parts:

Kuyilli 'what is this?'

Show IIl11lcllZC 'leg' and ask the child to tell you what it is

Show imiuwc 'fingers' and ask the child to tell you what it is

[vTI ~.=_" =====~=cnt:.=="= ]

Show iklmla 'nose and ask the child to tell you what it is

Show IIIIIIU/uIL' 'knees' and ask the child 10 tell you what it is

Comm-nt

Show Lqijll/la 'chest' and ask tho child to 1011you what it Is

Comment

Show illd/dlc 'car' and ask tho child to toll you what it is

Y~": I No Comment



::n2

(PLURAL)

The11put out two f"tlwl'~and two children.

Tell the child to show:

Yl'S No Comment

NgillLlIIisll llbalJII r
I I ~Ngibllllisll Ilbt1l1t1l'1l1111 L_

(SINGULAR)

Then put out a granny, grandfather, boy and girl.

Tell the!child to show:

Yeti No Comment

NgillOllisll ugogo

NgitJ(lllistl 1lI1lkllllill

Ngi[1ol1isn Hlllfilllll

Ngi/1ollisll illtolll/Jm!11I11'

I

- --
I--

(PLURAL)

Then put mit two grnnnies, two grandfathers, two boys and two girls.

Tell tho child to shuw:

Yes Nt) Comment

Ngiboliisil ogogo
Ngibollisil (llllkllllltl

Ngilnmillll auajane

Ngil1!lIli~1l ClI1IClIltOIll/JIl;;III1t'

-

i_,-,
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PILOT TEST OF NOUN CLASSES

NAME

LANGDAGE/S
CHILD SPEAKS

GENDER AGE

DATE OF TEST

NAMEOI'
NURSERY SCHOOL

DATE OF BIRTH

ANY PROBLEMS WITI I
SPEECH AND
LANGUAGE

HOW LONG DID THE TEST
TAKE?

COMMENTS

RECEPTIVE

Put out mother doll, fathcl' doll and child doll.

(SINGULAR)

Sny to the child Ngil11111iotl 'show me' and tlw child must show you whichever ~Oll show mother, Iather
or child.

Comment

Ngi11(llliSIl IIballll

Ngibtlllisa 11ll1l1l1U1

Ngil)(lllislI 1I1IHdWtlIIII
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1.1.1 Procedure: Instructions for research assistants

Om' of you should try and sit ilt tl small table with the child in front
of you: I .: l' other ;llW should bE! writing down everytl-ing that
happens. Otherwise sit 011 the floor.

Don't II.'! the children who will he tested next, see or hear what is
happening.

§ The children must speak Zulu, preferably as their home language.

1:1.. The children must be between three and a half and four and n half
years old.

Try and test til(> stU1W nurnl ~,f boys and girb. Test as many
children ilS you can in one morning,

§ Kptr, careful records of children's 11<1111('8 and ages and language» they
speak und the date of the test, Abo note whu! the teacher thinks
about the child's speech and languago.

§ T"L' hending COMMENT is for you to fill in what exactly till' child
\ ,1CS in response to your instructions,

You can and should c!\t1nge the order of the subtests with different
children and see which works better. eg to do reception or expression
fil'st and if you C.11\ mix singulur ,r plural. WRITE DOWN WHICH
WORKS BI~TI'ER.
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APPENDIX Q

PRELIMINARY INVESTIGATIONS

1 PILOT STUDIES

1.1 Aims

The alms of the pilot studios were to assess:

§ which clements of morphology, syntax and semantics to assess,

§ tho appropriateness of instructicns, taking particular note of tho variety of
Zulu used,

§ procedures for test administration.

§ the appropriateness of the test items, A range of items were prcpllot tested,
by observing what Items children commonly played with, and the most
(,,Jitable wore selected from this range,

§ test admlnlstratlon HmQ.

§ most suitable locale Ior testing.

§ best methods of scoring and coding receptive and expressive reSp(Hl51'S.

1.2 Gener .; ;rocedure

The researcher met with th..! research assistants to explain the purpose of the ZERLA
and the pre-standardisation phasC!us wall as to oricntah.? the research .1s!Jisl<1nb tll the
materials to be used, The manner (or scoring, coding and analysing the results was
also demonstrated. It was emphasised that lhe research asslstanta oplnlons and
obsurvations during all aspects of the pilot tests WI.'Te essential. Rocordmg shoub, g.)\'L'
rhe research assistants the opportunity to describe any occurrence th,lt W,)B Ill)t

considered by the researcher, but influenced the pilot studies. Rose..irch l\~~btnl\ts
were also given written instructions to rcror to, during this pilot study phase.

PHELIMINARY INVESTIGATION 1 (Pilot T()sl of Noun Classes)

1.1 Alms

\) To assess noun classes rcccpnvoly and expressively,

2) To evaluate tIll' cfft'ctlvcmcss of tho proposed method of Clil'it.ltillfl of noun
cl,:.;s('s.
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1 PlUiUMI"JARY INVESTIGA 110N :\ (Pilot Test of Verbal Structures and Spontaneous
Language Samplo)

1.1 Aims

To elicit a spontaneous language sample.

To assess the rnorphosyntacUc aapccts ot tho vo-oal system that is ncgativ, ~, P,\~t
tense, passives and adverbs according tll r(.'C~'pllvc and exprcsslve dlmenslons.
Vocabulary was also assessed by subjects rcsponaos to instructions. 'J1\C context fur
this subtos; was the activity mat depicling dlffl.mmt environments such as honw,
shops and airports. Stimuli reln'dl1g to these situations were set OUl, for {!)i1mplr·
acroplnncs wore displayed nt the airport.

Please see auachcd hllnd·w~ltten protocol. As In pilot test 2 Ulis protocol is
deliberately presented In tllis form to give lilt lndlcatlon of the manner of pilot
testing.
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1.1 Results to pilot test of morphosyntactle structures

Changes had to be made in the instructions for object prefixes, The directions given
to the subjects on this subtt:bt were in keeping with standard Zulu morphosyntactic
rules described by Cope ('1983), where prefixes indicating person such as ba- 3rd
person plural marker accompanied the stem -thllUm 'give' as in l1n"tillltilll (Hlllmlci 3rd
person plural marker-give NC2a·mothcl· 'they give me mothers', Rosoarch m;sbtilnt~
found that subjects did not understand the Instruction In this form, as It W,),
insuffiCiently colloquial. Subjects were better able to respond to this task wher, tllt..'
prefix marking person was omitted and just the stem provided as in tfmi1w 'give',

Research assistants also suggested that relatives and adjectlvcs should be elicited In
a code-switched form as many sub~ts referred to colour and number using an
English stern accompanied by a Zulu prefix, for example, using the loan word form
-red rather than the standard form ·1101llVIl, The relative prefix used would agree with
the acc()mfJnn~'lng noun i:d<cIJJIJu/o NCB-shoe 'shoos', However, beeauso L11.~Cfinding4
were oqutvocal, the subtcst was devised using both standard L.ulu 'll\d ("" switched
forms, for example, tlgll(~IItc1c fllllasokisi fll1laM,'i 'give 1l1(! two socks' ,J:.:ilt.'lhd~l
c;:jkhwatlla c:ltilrcC! 'give me three bags',
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PACKET 9 OBJECT PREFIXH!:iPRESENT TENSE [EXPRESSIVEj. Takl! a doll and say it
is mother and tell the child that this person is doing the actions. Make the
doll do the actions and then nek IIgc'IIz(lIli 'What is she doing?'. If the
child only says one part, eg utlwlll, 'pouring' write this answer down then
ask what she is pouring and If the child says ubts! 'mille' write this down.
Write down whatever child is snylng,

- - - : - ~....:..---====
ACTION QUnSTION RESPONSE-

Hem 36 PPtlrillg IISt'II::tIIli
milk 'Whnt Is slw doing?'

1--
Item 37 [lIlting bread Ilg['ll::tIIli

'Whllt is Shl! dning?'

Item 38 Drinking Ilgt'lI::illli
medicine 'Wh,lt is she doing?' _

[ lI.mag
Rubbing in Ilgt'll::tllli
vasclfnc 'Whut is she doing?'

[tum 40 Drying I.'UpS IIgt·Il.~lll1i
'What is she lining?'

-
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PACKET 8 NOUN CLASS SINGULAR AND PLURAL [EXPRESSIVE), Take out the big
doll agaln and lell the chlld U\e doll Is sick. Let the child put a 1'lustel' 01\
the p,U't of Ule body Ulat you say, 1'01' example you say IIg/bollfsa 1111110/110
'show me U\e U10\lth' and the child puts a plaster 01\ the mouth,

- -~-- -- ~,.",- . - ......__.. .... ..--_ -,.
nOD\' PAl~TS RESJ'ONSn- I be , -. - - ""

Iteut 27 Ngibonisa utll/mllo
'Show me mouth'

==

Item 28 Ngioonisa {"'{Ilwe

- 'Show me Ilngors'
"-

Item 29 Ngioonlsa iklm/a
'Show me nose'--Item 30 Ngibollisa alllritlo

. 'Show me eye:,'
" =

Hent 31 Ngibollisa isiBU
'Show mo stomach'

"",_;

Item 32 Ngibollt.'lI1{uli/cllc
';how me car'- ~...,._==

Item 33 N,~Il/()lIisai:illu'ch'
'Slmw me hair'---.,........... =".""""'~ ~ ::=I:I:C'IOII:; .. :==,~.'",:~~"

ltom34 Ngihollisa UIlYIlWO
'Show me fOOl'-- '_~'='=_''''':= ..,:c::,;:.

Itom 35 Nglb,,"lsa ir:illyarw
'Show 1M fl.'i.ll'

= - ...-_ ...._---_ ..._-" - ~..._e_._'" ..~.._



PACKET 6 NOUN CLASS SINl1UIAN II '1'1'P;SIVEj, Take out the father, grandfather
and child and .i-k the child to say who il is. Child must say. If the child
can't say you tell the child that there is a father, grandfather and child, that
is, you tell everything and then ask the child. Don't tell the child and then
let the child copy you.

Item 21 Ngu/Jellli h. 'Who hi this?' [UIlABA '}lATHER']

Item 22 NglI1'ellli Itl 'Who is this?' [UMN7'WANA 'CHILD')

Item 23 NglI/!t7lli h, 'WIll' b lhb?' [llMKIItIUI'(jRANDFATHER']

PACl(ET'i NOUN CLASS PLURAL [EXPRESSIVE]. Take out two rathers, two
Bl'andf.1lhers and two children and say to the child who they arc. Then you
show the dolls, for example, fathers and ask the child to tell you who they
are. The child must say. Do not lei the child copy you.

Item 24

Hom 25 Ngo/1ellli label 'Who tlrt' lh(\c,('?' [ABANTWANA 'CHIt,l)REN')

Hem 26 ~-,-----



PACKET 5 NOUN CLASS SINGULAR AND PLURAL [EXPRE.:iSIVE]. Show the child
the big doll and ask the child to tell you the names of the body parts by
you pointing to the different body parts and asking yilli/a 'what is it'?
Child must say which part of the body it is.

~.-~~ ~-~=-- ::E~""'POINT TO PARtS SAY RESl'ON
OF'fHUBOn" _ ..- .. . ,.!~"""

Item 11
tlmlorllo 'mouth' yinile '\Vhat is

it?'
r- .., .. "n'".#;"""._.",.",,·-~

Item 12
lmillwe 'fingers' yinife 'What Is

It?'-- ~--- -
Item 13
Iklmla 'nose' yim'/e 'What Is

It?' -
Item 14
Amchlo 'eyes' yini/a 'What is

It?'

Hem 15
lsteu 'stomach' yilti/o 'What is

it?'
--.=.,,~.

Item 16
/ZalZdltl 'hands' yillile ''vv'h£lt ill

It?'..
Item 17
IllllJebc 'car' yinilc 'Whntis

it?'-- =-..-=--~=,-,,,, ....

Item 18
l::illt~'elc 'hair' yillile 'Wh.ll is

it?'
1--->-.- ~
Item 19
l1::wtme 'toe' yillilc '\Vhall!>

It?'- 1---
Item 20
IZZ'llytW)(l 'fcct' YI'lIiIc 'What is

it?'
f:c-_c::;:.._ ••_=- .. """"'_r.' - • l..-,.._ .• ~-.- _~",,'~. -7'..:;.:::;::::~:¥.:::::::,:.:.;::;"::-~:"-'-
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l'ACKET 2 NOUN CLASS PLURAL (RECEPTIVE]. Put out two fathers and two children
and tell the child to show you those Utat you are talking about,

Hem 3 NSilx.1tIisa Ollllllll 'Show me fathers' -_._-,----

Item ·1 NgibrJllisa AbatltwloIlil 'Show me children'

NOUN CLASS SINOt JtAR (RECEP1'IVH). Put out a grandfather, boy and
girl. Tell Ule child to show you whichever you say Ule name of.

tte n G 'Show m{' grandfather' _

!teu\ 6 Ngilwnisa llmfima 'Show me boy'

Item '/ Ngillllllir.n Inlollll,a::twe 'Show me girl'

l'ACI(UT ·1 NOUN CLASS PLURAL (RHCEPTIVE). Put out two grl\l\dfathers, two boys
and two girls. Tell the child show you whichever you say the 1\" ic of.

Hem 8 'Show me gl'imdfathcrs" _

Item 9 Ngill(ltlisa Al1rlfimll 'Show Inc boys'

Item 10 Ngil'()llisa
AlIIl1IlltIl11/1/l::tlllr 'Show me girls'
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APPENDIX R

ZU1LU IDCPiUlSSM RECEPTIVE LANGUAGE ASS1IIDSivmN"f>O

~1!.A

GLlT DETAILS ABOUT THE CHILD FHOM THE TEACHER OR PRINCIPALS.

ALSO ASK THE CHIt';)

CHILD'S FIRST NAME

CHILD'S SURNAME

HOME LANGUAGE

OTr mR LANGUAGES CHILD
SPI~AKS

TESTEIt'S NAME

SCORER'S NAME

GENDER

NAME OF SCHOOL PHONE NUMBER

NAME OF TEACHER

DAy MONTH yEAR _

DATE or TEST

NAME OF PRINCIPAL

DATE OF BIRTH

C[ m.os AGE

Tell the child your name and explain what you and the child iU'C going to do together. Make it
sound as enjoyable and as much fun as possible. I'or example: Nella, my name is Thnndl lind we
iU'Q going to have a lovely lime playing together. We arc going to play with toys and speak.

1'A(:I(1:T 1 NOUN CLASS SINGULAR [RECEPTIVE). Put out father doll and child doll.
Say to the child 'lsibonisQ 'show Inc' and the child must show you
whichever Y(lUsay Ule name of.

Item 1 NglllOllisa Ullllbfl 'Show me (ather'

N:..>ilwlliSiI UmlllwtIPlli 'Show me chtld'
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1 GENERAL RESULTS OF PREUMINARY INVESTIGATIONS

1.1 Scoring, coding and analysing data

Prolimlnnry il\\,l'slig,\tilln~ 1 • 3 aimed at dl'vising the most effective methud« of
recording children's l'l'SpOnSt'S to stimuli and the most appropriate manner in which
to score and code these, Special attention was paid to issues related to linguistk
varieties due to till' (,{fl,,'t and Influence these could haw on coding and analysing
data.

In addition, problems encountered in other formallilnguagl' tests were studied. An
example is the TELD (Hresko. ('\ al., 11)81), which aimed at obtaini.ng separate
receptive and expressive language scores, Dale and Henderson (19R7) found Ul<1t the
TELl) did not succeed in obtainillg theso separate scores

PHt1t tllsting 1'('Vl'abi that \111tlw ZmUA, unlike the TEI.D, it was possiblo to obtnin
separate H('Of('S Ior l'1'l'('ptiVl' and exprossivo language Aftor chtlngl's were made to
noun classes and ot]WI' Huhh'!,\s the .ldminbh'l,tillil of tlw ZI~RLA took ;10minute :',

1.2 Location of testing

It was thou~ht that till' ZI\RLA should tll' edministcrcd in tl\(' Hubject;.' nursery
schools !oill lh,1t they would lw more familitU' with tIll' HUrrll\mdings ,1I\d thus the
environment would I1l1t bias tl\('il' responses. After the first two pHil! tmits however
the research tl~!ihit.U1bsuggl'~;tl'd t1\,1(using the Universlty Speech and Hoaring Clinic
(USfR:) would bt',' more suitablo venue, Rt'.1S1111fl for this included the fnd U\I,t
tet>tlng would not i!ltl'rh'l'l' with till' day-to-day routino of tho nursery school. In
ndditiOl\, tI", [oll(lwing comments were mado by tlw rescnrch t1s:.IHI'i\nhi:

"TI1l' room Wll" noisy, 'lcachors were wnh:hing. thi'i disturbed tlw chlkl's
COI1\,('l1lr., non".

".., And till' class W,1H singblH and clapping hands. Th« child was shy",

Att<'mpts woro mad!' to Il'st subjllds .ll USBC but tlw~l' were found t(llw unsuccesaful
and lmpractica), l\xtn'll1l' tllffiClIlty was l'XIWfil'l)cl'd with tmnspol't and, in view of
tlw unres] .1Ild violcn,v (ICCltl'l'ing in Soweto at till' timo, parents fell it Wil.., ul1snfl' Ior
the respondents to Il',lVl' thl'i~ nursery Sl.'hoob, H('lW(' it was dccidrd tha] tc~tinH
would ttlkl' piall' .1t nursery schools, dt'!;p!tI, tlw llmitations, af; ol'igin,,11yplanned,
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1.2 Results of Preliminary Investigation 3

It was found tll<lt tilt' taperecorders provided for recording IIf till' spontaneous
langlhlgl' sample proved unsuitable, due til till' high level of ambient noise. On-line
01' 'as-it-happens' transcriptions, (Miller, 11.)81), were therefore to bl' USl'U in till' future
for the spontaneous language sample.

On-line transcription was thought to be an appropriate alternative as Miller (1981)
describes the USt' of taperecorders in situations were recording is impractical and
verbal production is limited. This was the case for the ZERLA as the sample mostly
CN\sistl'd of answers to questions. The non use of taperecorders llt\d the added
advantage of not creating a distraction for the respondents (Longabaugh, 19HO).

Results for subh'hb of verbal structures indicated tll<lt the respondents were nble to
follow all Instructions. Subjects responded well to the activities they wert! to perform
ill subtest i·lb, such as, til';,'d ;I/I(ltO ll)/('t/Il'/Il 1,('lrll/ 'drive tlw ~'''U' to put in petrol'.

'I1w acuvlty mat used included Ineppropriote situations, such ns till' airport or as ,\
lake where sailing ,wtiVitil'S occurred, This needed to btl adaptod tu become
ropresentutive (WI'iIWI' and Hoock, 1973) (If tIll' S(lWt'tn environment.
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APPENDIX T

INVENTORY OF TEST STIMULI

1, LE'I"l'llR FOR PARENT, INFORMED CONSENT AND PARENT INTllRVIEW

2. LE'ITER FOR PRINCIPALS AND QUESTIONNAIRES FOR THE TEACHERS

l'ACKETS 1· 8 NOUN CLASS SYSTEM, RECEPTIVE AND EXPRESSIVE

I'ACKET 1

FATrIER DOLL, CHILD DOLL

PACI<:ET 2

1'\"10 PA'l'I IEI~ AND TWO CHILDREN DOLlS

PACKET 3

GHANI:>FATIIEH, BOY AND GmL DOl.LS

PACKET 4

TWO GRANDFATHERS, TWO BOYS AND TWO GIRLS DOLLS

mlltl'ACKEl' 562

SII(,W TIlE cnn,c TI,tE BIG DOLL· USE THIS DOLL AGAIN IN PACKBT 8

PACKET 6

FAT! lER, GRA' 'DFATHER AND CHILD DOLLS

PACI<:UT 7

TWO FATHERS, TWO GRANDFATHERS AND TWO CHILDREN DOLLS

IIII11PACKUT 8

BIC DOLL AGAIN· USH SAME me; DOLL AS PA"'::KHT5, PLASTERS

1'~I!IIIJLl('n{lle1'itho snmc obJl'CI ill used twice.



APPENDIX S

ZERLA RECEPTIVE ANt) lIXPRESSIVl'! SUBTESTS OF NOUN CLASSES

==: - - - ~-..-- ___.,:t::::: - ;::..-==
)\OUN Rl!CF.PTrVl~ nXeRBSSIVn
CLASS NOUl\[ GLOSS SUl3wJ'r SUBTE!,r

1-. - ---
1 WlllllwnlltI 'child' 1 6- ----
1 1111!ian II '~~- ,1 ·...
r--' -- -'-
I 1" IImkllulli 'lil~ldt.~U1l'r' !l (l---_ ................... - -~----,

ILl tlbtlhl 'f.ltlll'l" 1 (1
I --- ~--==--. --_.

2 n/ltllltmlllll 'children' '1 7..
2 alJtlfIIllt! 'b(1y:::"~ __ ,1 ·.I-;.......~o=~ --- . ~~"""'--
2n (lilallll 'f,'thl'l'ti' 2 ,",

I-.---- -- :I~-~~' ..-~~~
2a omkllll!u ·I~::'~~ltlwl'" ' <1 "'I

...........-
3 lHllhllllll 'mouth' H r.'.'--_. -- -- ~-----
4 illlill 'lI'C' 'fingl'I'~' H r;

'~=.~""',>l' ---
s illft1ll1!I/lZ/IIII' 'girl' 3 "

iklm/II '1\\I~l" H t"=~ - - ---_.
(, 1l111ll/(ll/lbll;~IIIIt' 'gil'b' ,1

--.~.tl1I1t'1IIt, Il,yt's' Ii---
7 illh,iI( '!1lllllhlCh' Ii l',1-~ --~F=-~""
8 iztlII d/a 'h,1n~h' . 5- --- --~."'~~,.".=-
9 iwilc'llc' 'car Ii s-. ---"'-=---~
10 i::illfl'c/l' 'hni!" ~l fi

i::illyawll 'fl'l·t' H :;
~ -

11 lI::rmll(' 'to{" . Pi
1II1J/IIWP fool' R ·

~I



I' ACKIiT 14{{)

Item 1401

Item 1·15

Item 146

Item 1-17

Item 1-18

337

ADVERBS [EXPRESSIVE]. You are now going to put fllC dolls in different
positions and nate where lhty are, for example, put the mother in fro1\t of
the house ilnd ask where she Is Ilkllplii. You want 1111 answer like ,,11111/1II iii,
'in front' or pllatldlo 'outside',

Put the mothcr in front of Ule house and ask where she is. "klll,I!1 'WI\l!l'C
is sbe?'

------
Put the cltUd In the middle of the soccer field al1d ask where he is "kll/lld.
'where Is he?'

Put the faUler In or on tit ...car and ask where Is he? ukul'/lI' 'where is he?'

Soly to the c1111d'look the mother can walk fnst'. Make the mother doll
walk fast and say to the child 'look Ule OtOU,er Is walking fast', Then make
the motiler doll walk slowly and say to the child 'look the mother Is
walking slowly'. Then make the mother walk fast and ask the child how
Ute mother is walking. You wlUlt II response Uke masill!)a 'quickly',

Make the mother walk fast and ask ull(l11ll1(1 kallJlUl1 'bow is she walldllg?'

Say to the child '100k t}IC grnnny can walk slowly. Make the grill\ny doll
walk slowly' and ask the child how lite granny Is walking. \'0\1 W.ll\l n
response like kahl« 'slowly'.

Make U\e granny walk slowly and say ull11/11b(l kUIIJa ,I 'how is she
walking?'



PACKET 14(d) : PA!il TENSF [I:XPRl\SSIVE). Tell the child you arc going to do some
things, When you have finish~d ~lhe/hc must tell you what happened, for
example, lake the father to the hospital and after you have done this ask
the child 1I1'1I11J1t(I('II::{'IIj 'where is the father?', You want it response like
the father went to the clinic,

= -
_ _,...._,....,.

ACTION INSTRUCTION RESPONSE

Item 135
Take till' motMhikl\ Ngt'lIZ1l11i 1I:~l'!ljlllllt1llltllll
to tlU' !Nl"\~l\ 'WIll'fl' is the motorbike 7'

Item 136
Make till' hors« run 1I1llslli lczan!

'Wlwrl' is Hll' hm'sl')'- . .
Item 137
Take the [,ltlll'f tu the 1l1'IIi 11111111/1
hmipit,\l 'WIll'l'" if, lll'?'--
Item Ig8
T,\kl' till' ,\\1' ttl llll' NgI'II;:lIIli "."<:1'1110/"
dn\rl'h 'Wht'l'l' it; the Cow?'

Item 139
'(',Ikl' two lorricn ttl AIItIl/tll'i l1,wplli
the school 'When' .1l'l' the lorries?' -~
Item 140 JPut tilt' two chlldron N,'?I'II::11II1 1I,'?1l1:ilIlITI'IIIlII
with till' bull and h't 'Wlwl'l' nn' till' ehlldren?'
them pl,\y in tho fidd .'--_,-. ---.---~- -

PAHSIVJo: I,( It 'ATIVI\ {IWCEPTIVli], Ask the child to point with her/his
finger to where certain thlnga 111'(1 done,

~PiA~-~R- INSTl\licrtO~~~~sn I
CHILD..............___ _._ -

Item 141 AT klllhl"I!?ll'llplli t'sik,lll'lli
SCrIOl)I, 'whore do \Vl' go to

!ld\1l(11?'
f-a--~"""'_""wr'- - - -~
Item '1<12 ATTIIfo: kHIIII'lIgwtll'lli esi/o/a

SH(11' 'whore do We buy
r==="'-_.

things?' __
",,~ ..~

Item 143 AT TIlE i::illlllitl .:f.I1Ctl'l1liSTl'IlI'ld
(iARAUH 'whore do WI' fill "I':



PACKET 14(b) :

PACKIlT 14(c)
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VERBS SFMANTlt [RH 'EI'TIVF]. Tell the ch.ld to carry out the actions
that you tell her/him or show you the one you are referring to,

SEMANTICS [RECEPTIVE] RESPONSE

Item 123 IMH 1I111i1ll11l "klw.l/i!
'Put tl1l' mother (It the house'

Hem 124 lkka Ilblllltwlllla ekJzaya
'Put the children (It the house'- -

Item 125 Dri"ll ;nult(1 UWt/lela tlp('/roi
'Drlv« the car to fill it with petrol'

Item 126 Ngtll1mli (1I'/ll'kaY(1
'Who iH cooking'-

Item 127 Nglllllllli IIbadill.1!lI
'Wlw is plilying?

Item 128 llahll i/l1wltl ('t~/Itlllilli

i.; 'Who put the ball on tho gr,1sH?
-___,

NE(;A'1'IVE SUBJECT PREFIXES [EXPRESSIVE], Ask the child questions and
the answer 11\\l8t be wrong so ~hat the child will have to usc the negative
form, Whl.'!l\ you ask if the iSlt1l11tlluL'lIll ('idltlYIl 'is tl'e motorbike at homez',
you want the child to any something like (lslkllO 'it is not'. If you ask
'"111111111"!lllsllltYl.'ill 'Is mOlher driving?' then the child should answer
something like akllsllllydi 'she Is not driving',

=-...:-= -- -
RESPONSE

Item 129 I:;; l/tll tllII 11111 l'kllll}/I'
'Is till' motorblk« .It home?'

Item 130 Isillk!llllll I'fs/lllll;lI;
'I~ lIll' cow in till' fidd 7'

(Shlluld lw then', it~for Uw child to be
thinking]-

Item 131 Ab,mtrc'tllifl hSI'siN'c',lIl'1,l
IArl' till' children at thl' hospital!'_. -

Hem 132 I1l1ls11i fj,'l'sih.hl

1-.
'An' Hw horses l1t ~ shop?'

Item 133 (/1111111111 1I.IfIlSIIll]ll'la/IIJ/lltil'it'll
'[H mother driving?'

(SIll' should be t,t horne]-
Item 134 [MilS; 1i,l/IIJl/III:'.11

~. - 'h tho bUH drinking'
=



PACKET 14(a) VERBS: SEMANTICS [EXPRESSlVr:.], Put the mother doll at the shop, put
the one child at the school and the other in the soccer field with the ball
and put the father doll at the garage, Put the cow and horse ill the field
and the bus at the tmli rank, Put the motor bike and the cal' at the church.
Then ask the child the following questions and they should point to where
you are asking. They might give you a verbal response, write this down.

-. . ~
ltESPONSE

Item 108 Kukllplli ('kllll)/ll
'Where is the house?'

Item 109 Kukupht esitolo
'Whl!l't! it; till' I-Iho1"

Item 110 Klllwl'lli ('Xlwalilitl
'Wlwn' do we fill up?'

Item 11'1 Uplli 11111111/1/1
'Where is the mother?',-

Item 11~ tlp"l 1111111[walla
'Wht'l'o is the child?'

Item 113 Upl/i 111'11"11
'Wher!.' i'; Gl" flltlwr?'--------- --

Item 114 Kllklll"li ('SllIltWCII;
'Wlwn~ i'.the church?'

1--- -
Item 115 Kllkul'I'i isi/llll"tll'111

'~: is the hospital?

Item 116 Llplr; iUIl/a
'Where is the ball?'

Hon, 117 NgikTltllllMw illllslli
'Slww me till' horse' -

Item 118 NXik/ltllllbis{' isitlllltlllltTlII
'Show me the motorbike.~

Item 11' " ..ikh()lIIbisr inkom»
'Show me the cow'-. ~. --I Jt~1l\ 120 j~gikllOlllbis(' ibTlIlyisikili
'Show me the bicycle'

Item 121 NgiklltllllNs(' t'sift>ltl
'Show me the shop' -

Hem 122 Ngfkll!llIl/1iS(' i/1/ulsi
'Show me tho bus'
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Hem 10., Nguban! ubaba urakho iwho is your £aU\cx?'

Item 10·1 Ngubatli uilsh« wakllO 'who is your teacher?'

Item 105 Ngublmi opllCkayo ekltaya 'who cooks at home?'

Item 106 Nenzan; csiskolwclli 'what do you do at school?'

Item 107 Well:a"i ecrccllC 'what do you do at creche?'

----------------_.---------------------------------------



PACKET 13(c)

Item 93

Item 94

Item 95

Hem 96

Item 97

Item 98

Item 99

Item 100

Item 101

Item 102
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SPONTANEOUS LANGUAGE SAMPLE. The tester must write down what
the child says. Write everything the child says, Have a conversation with
the child, egosay to the child 'now tell me about what you ate this morning,
etc'. You can talk about who the child lives with at home, what the child
does at school, what the chlld ate for breakfast, what the child can see in
tIte room, etc.

Yin! oyidlile H4111hlatljeekulletli 'what did you eat for breakfast?'

Yillj oyiplluzile 'what did you drink?'

Ugqokiswe nguban! 'who dressed you?'

Ugezwe "Kuballl 'who bathed you?'

Ukllllywe tlgubani 'who combed your hair?'

---------------------------------------.------
TELL THE CHILD TO SPEAK ,\UOUT WHAT HEISHE IS WEARING

Ugqokalli 1I",,,lIlatlje 'what are you wearing today?'

I::icatllUlo e::illjalli 'what do your shoes look like?

Irokoliblrulllk'Oc cUnjn"i 'what docs your dress I pants look like?

Illt'lIIbelijczi clilljall; 'what docs your shirt I jersey look like?

Ngtllmlli uma ma wakita 'who i6 your n\oU\er?'



PACKET 12

Item 8,1

Item 85

Item 86

PACKET 13(n) :

Itom 87

Item 88

Ham 89

PACI<IH'13(b) :

Item 90

Item 91

Hem 92
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APPLIED E:>"'TENSION[RECEPTrvE). Kulllngilc. Mang« maslmgeze unopop!
'Okay, Now we are golng to bath the doll',

Ngilelhelc ibhavl4 'Bring me the bath',

Ngllelhele ithawula nenslpho 'Bring me the towel and soap',

NgilctlJCle amakimlll notJasell" drins me the comb and the vasellnc'.

RELATIVE STEMS [RECEPTIVE]. Ilnopop! ulambilc tll/llljC. Si::oZ,lIIgse
ukudla okumnand! 'TIle doll ha... now become hungry. We will prepare
tasty food'. Tell the child to do the actions you say. The child must
pretend to do these.

Tllela ammlzl cll110dwclli WenZl! lUye 'l'our the water ill the pot and make
tea',

--,,--------------------
TI,e'a ubisi ellkomis'li 'PoW' the milk In Ule cup',

Faka usll11kela l'fiY!'lIi 'Put the sugnr 11\ the ten',

RELA.IVE STEMS (EXPRESSIVE). Ask the child questions about what to
do with the doll and Ule child must say the answers,

Ul1011Ot'i udl« ukutlla okubabayo tlOllla ukl/dltl oklllllll/lIId; 'ElUlcr the doll
eats bitter food or the doll cats tasty food',

unopop! upllllza itiV" ellnobis! 110m a elill8ollalJill' 'EiU\Ct the doll drinks tcn
with milk or without milk'.

Wella ufaka IJSllllkela ollgakallfllli etiytm{ 'How much sugar did you put 11\
the ten'



Item 67

Item 68

PACKET 11
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Ngenzan! IIgolllllllallt 'what am I doing the beads?'

Ngenzan! trgokudlll 'what am I doing with the food?

ADJECTIVES AND RELATiVES [RECEPTIVE), Sny to the child.vshame this
doll has no clothes on, lets see what she should wear', Take all the clothes
out of the bag and put them next to the child. Then ask the child the
following:

:RESPONSE

Hem 69 Ngill!tlwle IIl11nblUllllkwe nl/lllbili
'Bring me two pairs of punts'

Item 70 Ngill't'lwlC' IIIII IIb1111 I ukus« IIbllle
'Bring mil the blue pants'

Item 71 Ngilct/lC'l(' itrglt!JO cllle/tllill
'Bring me the big blanket'

Item 72 Ngilctlwle iziket! !'ziwlItwo
'Bring me two skirts'

Item 73 NgiletllC!lc amasoklsi II!JWII.fOIll'
'Bring me {our socks'-

Item 74 Ngiletltcltl illgllbo ellCnl1e
'Bring me the small blanket'

Item 75 NgilC!tlwll' 1I11l11soldsi 1Il1lltlop<'
'Bring me white socks'

Item 76 Ngilt'tlwlc islkl,WIlIIIII cslll!la
'Bring me four bugs'~

Item 77 Nglh·t-Iwle izi/c/I'WIIIIIII I!zillitllrt'c
'Bring 'I,ll three bags'

Item 78 Ngilctlwlv {kC!t'iSi cliblllck
'Bring me the black cups'

Item 79 Ngil(lt/lr'le isi/wll (!sired
'Bl'ing me the red skirt'

Item 80 NgilvtltC'lc {kepis/ clibo",vlI
'Bring me the red caps'

Item 81 Ngl/(Itllf!lc ihemue ellwllitc

1--'
'Bring me till' while shirt'

Hem 82 Ngll(ltlt£'lL' uontee IIblllllllltl j'Bl'lllg mo all the beads' -
Item 83 Ngih·tlwlv IIbllltlaill ollll]1l1rpll!

'Bring me till' purple bonds'_. _



PACKET lO(b) :

Item 55

Item 56

Item 57

Item 58

Item 59

Item 60

Item 61

Item 62

Item 63

Hem 64

Item 65

Item 66
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OBJECT PREHXES PRESENT TENSE [EXPRESSIVE). Put out five objects at
a time. Pretend to do an action with a.' object and ask the child what you
are doing with it.

Ngenzani IIgotlalla 'what am I doing with the baby?' [rock the baby]

Ngenzan! Ilgabafmm 'what am I doing with the boys?'

Ngrll:allj IIgo'l'asclilhl 'what am I doing with the vaseline?' [pretend to rub
it in]

NgCII::llIIj IIgolllllllla 'what am Idoing with the mother?' [pretend to plait the
mother's hairl

Ngcn::all; ngomuth! 'what am I doing with the medicine?'

Ngenzan! tlgl!mllllr!sc 'what am I doing with the knives?'

Ng,,":n"i IIg('Il/lOln 'what am I doing with the bal1?'

Ngctl:mri tlgalllaswidi 'what am I doing with the sweets?'

NgCIIZIlII/ IIgrslk/,wlllllll 'what I am doing with the bag?'

Ngcnzan! IlgCllloto 'what am I doing with the car?'

NgCIIZIlII; izlnkomtsh! 'wh.\t am I doing wil:h the ,,;up,,:'
-----_._---.

Ngtll::alli IIgol,llli 'what nn I domg with th.;!mHU'
-----_ ......_._. ----_._------



PACKET 10(a)
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OBJECT PREFIXES PRESENT TENSE [RECEPTIVE]. Put out five objects at
a dme and ask the child to take the one that you are saying.

ODJECT PREFIX :RESPON
SE~

Item 4J That/In tlllalla 'Take the baby'
I--
Hem ~\2 That/Ill alm(ima 'Take the boys'

Item 43 TIll1tlul 1I1.••1sclilla "Take the vaseline'

Item 44 Tilathil 01111111111 'Take the mothers'

Item 45 Tltatllll untuiui 'Take the medicine'._----
Item 46 Tlllltllll i1llilllcSL' 'Take the knives'

Item 47 That/til iblw/Il 'Take the ball'

Item 48 Tltat/m tlIludwirii 'Take the sweets'

Item 49 Tltatita isikitwallltl 'Take U\C bag'.
Item 50 Titalllll illWlll 'Take the car'--
Item 51 TlwtlUl izillkolllisi:i 'Take the C1.IPS'-
Item 52 Thai/ill !I/lisi "Take the milk'

Item 53 Thillllll ob!lllla/ll 'Tnke the bends'

Item 54 Tllr1tJ!1Iukudk: 'Take 'ie food'_. .
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APPENDIX Z

RESEARCH ASSISTANT TRAININU WORKSHOP (1 and 2)

1 PROGRAMME FOR MONDAY 19 OCTOBEH

Vldeo recording l'{'SC>ill't'h .lS!'oist,lllt... l'(llp"pI.lying Il"'! adnunlstr.uion and swring.
REMEMBER WHEN YOU TEST ';lIII.nREN: It io.; importont ttl wry brietly explain
to child what is A'lling ttl happen, Ulill the child will play with you .lIld talk, tIll' child
musn't bo seared, Try and Al't fl'SPOllSl'S from child, if till' child is shy don't push till'
child too much, pmist' till' ~'hild lor dllin~~well,

Wntching video ;\11I disl'us!'Oing tlll' role-plays, l.li~fllssinA how tll tl·~'ttIll' children
and 1'l'OI'l' till' ZHRI,A,

1) pnirs of h!stcl'S, 2) datI's, ~) which creches, 4) test-rotes] reliohility, ~'l ,U'J\\I'ging to
plHlIll' M"liss" with results of tllsting,

"ht)tnstattillg il'ttl'l'h for parents, qUll!,tjmlllolil't's flit' them, Idter:, for p['indp'II~,
.]\ll'Htitmn'lirl.'t' for thorn, pnymont slips,

{ll'H,misillg h',l (tlf teacher workshop • hot wntor, h'll, milk, sugilr, cups and wdshil\g
lip, bitil'lIit~,l',\k(',

:1 INSTRUCTIONS FOR ADMINISTRA TlON ANI) SCORING THE ZHHtA

Instruction» for I'('!ll',lldl '\H~ih;ti\nh;whon ,himinbtt'I'ing and ~l~'(lring :1)1' Zulu E,prl's~iVl'
Rt'l'('pliVl' L,mgu<lgp A~i)i\'li~>lr'n! IZI:RI Al
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APPENlHX V

Iwp.uunen! ,,/ ,"/'t'I'( II I'llllwit 1,lll' ,11111 Allt/ill/PW
,')/)1'1'( II ,lIld "".JIJIIN ( Iinic

UNlvt:HSlry OF rUE WIrWJIT!a{Sf{Af'lD, JOtJAl1.NESIUJHQ

INH)I{MFD CONSENT

) ,1111n speech and ),mglhlgl\ Ilwr.lpl!it and work In the Dcparuucnt of SPCl'1 h P<llhoh)!!,y ,lI\d
Audllllllgy at the Untverslty of the Wi1w.llersrillld, I am also studying to tll't anorhor dl.'grw, 1am
studying the 1.1Ilguago abllitles o( Zulu chlldren who have lulu as Ihl'ir mother tonguu .md Spl·••l-
Zulu at horne. The reaaon 1 am studyhlH Ihls Is that It Is Impurlant (ur people who work with Zulu
children to knov: wl",t tilCS('!chllt.ll'(.'Il can ulldCJI'lIlo1l11J and wh,lt thCJY coin lIily. This b ,lIs\) Implll unt
b(.!c.mlJl!of which school your child will ~~(I to when shu/hI.! Is ready fur school, 1'1111>Is the (in.t tinw
Ilhll this hind of r'~!loilfl;h hi'S 11(.'\)11dune In &lllih Mrica,

I would be H'I'y gl.ld if you would IIgrct.! to lei your child tukl! part In my study, This would IIW.1II
111<11IWl1 people W(l.Jld Sl hlk to your child ,\I,d ask quesuons und play wllh your dlild fIll llhuul :~ll
mtruuos at the nursery school. From Slwolkhll~to your chlld and pl'lyhll~ wilh Iwr/hhn, I will tlwn
know how tillo/he is sJ,e,lklnu and umicrlilunding,

J( you ilHr('o tu Il.'t Y(I·Ir dlild I)(J p.lfl of this study pll.'oIs0would you IIlgn In IhL!p)'I~'~'I'I'\l\'idc.l,
Ph"l~\' mil yuu .111'0 (ill In the quesuons usked lin thl! IIl.!xl p,lgt.!.

Th,mJ..lng yUII very mud, fur yOlll' coopvrutlon.
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IF NO, WHAT DO YOU THINK
IS ras PROBLEM WITH
UNDERSTANDING?

------------------------

8 DOES I1IE CHILD Sf'EAK
LIKE OTHER CHILDREN
IN HER/HIS CLASS?
YES OR NO.

IF NO, WHAT IS THE
PROBLEM WITFl THE
CHILD'S SPEAKING?
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APPENDIX X

TEACHER REPORT

INFORMATION ABOUT MOTHER T()N(;UI~ ZULU Sl'HAKERS

WHO ARli HAVING 'I1IEIR LANGUAGE TESTED

NAME (W CHILD'S NURSERY SCI IOOL/CRECHE

1 NAME OF CHILD --------------------------
2 !:lEX

BIRTIIDATE l)!: ('rInD DAY MONTII ~ YFAR

·1 AGE OF CHn.o

S WHAT l.ANGUA(1l\ ts
CIIILD'S
MOTHER n )Nmm?

6 WHAT LANGUAGE I)l)ES
TIlE CHILD SPEAK AT
NURSERY SCHt10L?

7 1"'0l:'S TIlE tTrn.D
UNDERSTAND LIKE OTHER
CIlILDlWN IN HIS CLASS?
YES OR ['I(),
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YES NO

14 HAS YOUR CHILD HAD
DIARRHOEA, A
RUNNING STOMACH,
GASTROENTERITIS?

15 HAS YOUR CHILD RECEIVED
ANY THEATMENT FOR THIS,
LIKE GOING TO THE DOCTOR,
GETTING MEDICINE,
BEING IN HOSPITAL?



IS YOUR CHILD SI'EAKIN(;
NEARI Y LIKE AN ADULT I
GI{( )WN UP {,ERSt )N?

7 IS THERE ANYONE IN THE
FAMILY THAT HAS A
PROBLEM UNDERSTAt,DING
OR HEARINC OR TAl.KINC;?

8 IF THERE IS SOMEONE
WHO HAS SUCH A PROBLEM
WHO IS IT?

9 WHAT IS THE l'R()BIHvf?

vns NO
10 DO YOU THINK THAT Y( )UR

CHILD CAN IiI\AR
PROI'HRI Y?

11 HAS YOUR CHIlD EVER
HAD ANY EAR
INFECTIONS?

12 HAS YOUR CHIl.D IiVFR HAD
ANY WATER OR LK.'!lTm
COMING OUT ()F THE EARS?

13 HAS YOUR CHIlD RHCElVED
ANY TREATMENT F<m TIm
EARS, LIKE GO TO THE
DOCTOR, (1ETTINC MITnCINE,
OR HAVING AN
OPERATION?

IF YES, WHAT TREATMENT?
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10 OTHER LANGUAGES
SPOKEN IN TIlE HOME

11 LANGUAGE THAT THE CHILD
SPEAKS AT SCHOOL

12 HAVE YOU ALWAYS LIVED
IN S()WETO?

13 l:OR HOW MANY YEARS HAVE YOU
LIVED IN SOWETO?

14 WHERE ELSE HAVE YOU
LIVED, BESIDES :50WETO?

SECTION U

PLEASE FILL IN YES OR NO FOR THE NEXT QUESTIONS:

YIlS NO
ARE YOU WORRIED ABOllT
HOW YOUR CHILD
UNDERSTANDS TriiNGS?

ARE YOU WORRIED ABOUT
YOUR CHILD'S SPEAKING?

3 IF YOU ARE WORRIED,
PLEASE WRITE WHAT
THE PROBLEM IS

2

-----------.-------------~.-----------------------
4 CAN YOUR CmLD

UNDERSTAND EVERYTHING
THAT YOU SAY TO
lUlR/III~1 ?

s CAN YOUR CHILD
UNDERSTAND IF YOU
TELL HER/I liM TO
BRING SOMETHING OR
WHEN YOU GIVE YOUR
CHILD INSTRUCTIONS?



PARENT ImpORT
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APPENDIX W

PLEASE NOTE ALL INFORMATION GIVEN IS TREATED CONFIDENTIALLY

Dear Parent

Please can you fiJI in nil the questions on this form

SECTION A

NAME OF CI IItD'S NUr~ERY SCHooL/CRECT IE

YOUH NAME AND SURNAME

2 YOUR RELATIONSHIP TO
THE CHILD, FOR EXAMPL.E
MOTHER, FATHER,
GRANNY, UNCLE

3 SURNAME OF OIlLD

4 FIRST NAME OR NAMES

5 SEX

6 BIHTHDATE OF CHILD

7 AGE OF CHILD

8 LANGUAGE SPOKEN BY MOTHER
IN TIm I lOME

\) l.ANGUAGE SPOKEN BY FATI nm
IN TIlE I Ior-.m

DAY MONTH YEAR
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APPENDI\ V

L:-;vm()NMI~NTS Wl!l~IU' STlMlJT ~WERE PURt'tIASU>



ACTIVITY MAT
APPENDIX U
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PACKET 13 RELATIVE STEMS

KETTLE
MILK JUG
SUGAR BOWL
SPOON
WATER
TEA
CUP

PACKET 14 VERB SUBTESTS

ACTIVITY MAT DEPICr;··,:'.; SOWI\'[()
MOTHER DOLL
ONE CHILD
ONE CHILD AND BALL
FATHER DOLL
GRANDMOTHER DOLL
COW
HORSE
MOTOR BIKE
CAR
TWO LORRfES
BICYCLE
BUS
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PACKET 9 OBJECT PREFIXES

MOTHER DOLL
MILK JUG, MILK CARTONS
FOOD. ANY ITEM (')F FOOD FOR EXAMPLE BREAD
MEDICINE
VASELINE
CUPS
DISHCLOTH

PACKET 10 OBJECT PREFIXES

BABY
TWO BOYS
V<\SELINE
TWO MOTHERS
TWO KNIVES
BALL
SWEETS
BAG
CAR
MILK JUGS
BEADS
FOOD
MEDICINE

PACKET 11 ADJECTIVES AND RELATIVES

GOLLlWOC;
2 PAIRS OF PANTS
BLUE PANTS
BIG BLANKET
TWO SKIRTS
FOUR SOCKS
SMALL BLANKET
v vHITE SOCKS
SEVEN BAGS
BLACK CAP
RED SKIRT
BEADS
REDCAP
PURPLE BEADS
WHITE SHIRT

IIACKET 12 APPLIED EXTENSION

BATH
TOWEL
SOAP
COMB
VASELINE



PI'! '.II t/lle/ll or ,"'{WI'( II "cit/III/OW ,lIld AIICI/u/PW
"(Jl'('( II cill!ll/(',II'i1l11 Cllni,

UNIVERSITY OF TtlE WITWt.\Ter~.B..AND/,JOIjj\NN[:SBilliQ
l'rtvat...II(I!! ~, Win; 2050, ~oultl Alrl" .. ' rl~ll!nr.l11l5 IIl1lwllh ' rdl'~" '},'II ~1)l!A • 11~IL'phulI"(u l l : 'II () IIII

11 lunuary 1!)f)3

Happy New Year and best wlshcs fur u pL!uCllful1!J93,

Tho Inforrnntlon provided at tho bottom of thls p.lgo tellb how YI)llf ehlld should be unLh~rstilndjng
nnd speul.dng between the tlgC of 3 and II hulf years lInd four und a hal] years. If you Iecl thot there
l~ some problem with your childs ~1}C.lkli\gor you have any qucsuons pk'&lSll phl)l.': me at 7tl() B37b.

Thunk 'yClU

WIIAT YOUR CI nr,n SIIOUl.l) Ill: I iNDERSTANOING AND SAYING FROM AGE '1'1HUm ANI)
A llAl.ll YEARS TO l{)UH AND A llALF YEARS.

YOUH CHIl.D SHOUer) BE UN[)ER~TANDINC CONVERSATIONS AND NEAI{(,Y
INERYTIIING THAT ISSAID TO IIEl{ em 111M.
YOUI~ CIIlLD ~IIOlJl.[) BESAYINC l\IANY DIFFEHENTWO!U1S, AIl( )UT 3(10.
YOUl~CIl!!.D ~IIOU1.1.)BESPEAKING IN SENTHNl'ES, Al.Ml)~T l.IKE AN AlJlJl:1.
YOUI~ CJ JILl) SIIUUl.D HE SAYIN(; MOST OF 1'1IE ~OUNns OF IWH/llI!'i uouu
LAN,·.UAC;H LIKE A GROWN UP PEI{~()N iX)HS.
YOU SIIDULD BE ABl.E TO UNIWRST. \ND Al.MO!:iT EVER. TI liNG YOUR ('I !ILl) SAYS.

© ©
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Hl'fl,ulllwlll (II ,'iIII'I'CII/~IIII(1/(/!II tllllf AliiI/%W'
."i/l(,('( II ,1I11/lIe,1I ill!! ( IIlIh

UNIVf:HSITY OF TtlE WITWATEgSf{ANDJOt1ANNESI~URG
1',lv,lh' 11.1(1 :~, WIT!'> ~W\(l ,>uull! MIll d' h'1(·!lr.lIll'. llfll",l1~ , l!'In" l.'11 :.!'l'>A • Tt'II'phulll' 10111 11 II I , II

I am not suru It you know bUI lilSI YI'.Ir your child's l.ln~lhlgu was (I'sleu ill lwr/hltll\ursury school,
In or~ll.)rttl find mit how much shv/hu W,IB 1IlldurS(illlding and what shu/hI.! could say. 1'h,1I\k yO\l

wry much Iur ill1owln!~ your child to be tested.

However, In order 1(1get the lull ,md prupur results about your child, I need you to (ill oul lilt,!turm
tllilt ill ilthlchcd. Ph:.tlll.!could you do IItI .111soon all p()S:'II;II.!snd return the completed Iorm III your
childs nursery s('hoollml1l(:Ji.ltdy.

Th,mk you.
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APPENDIX HH
ATTEMPTS TO INCREASE RESPONSE RATES

Dear Principal
11 Innuary 1993

Happy New YeM'! I hop,' 1(j93 is fillt'd with peace and happines» for every person in South Africa.

I would like to thank you so much fllf your help and a~'ihit,mc(' that you g,1V(! to us when we came
to lef;t the children nt yllUl' nUI'Hl'l'Y school in November of 1,I~t year. TIll' rescnr-:' d';:,istilntf1spoke
about all your cooperation and kindrwss when they were ut your nursery school. TIll' l'l'til!lt~ that we
have boon gelting from the tt'~tin~ ,UI' wry intl'l'l'l'ting and we would like t(1 come and tt'll you about
what we found, as soon ,\11 \V(' huvv all the Informatiun we need.

Unfortunntely, we canno! gl't all tlw results until we have ill! tI\l' tnfurmatlor; and so pIl'<HW could we
nsk you:

1) to send the forms homo to till' parents (If till' ehlldren wh« have been tested and gllt till';;l'
back from the pnl'(mb within lllll' WIld" if you have already not done 1>0. The nnmes of tho
children tested are on tl\l' llst providecl,

2) Please elm we also ask you to fill in till' flll'ms about each child that we tested from yOUI'

nursery school, if Y(1Uh,)\'l' not already dono so, The names of the children are supplied 01\

II list ntludwd to thb IlIW. If till' child h,\~ not returned to your nursery school in 199;1, please
could you flll out till jnhmll.ltillll Y"U have Irom J.1Ht years records. Wo apologlso 11[\ we
know this is (1 lot of work but till' tl'.'\tin~~will nnl be succosshil unless \W h,1\'(1 all the dotalls
from both tlw nursery school and tlw parl'l1ti;.

Melissa BOl'!?'
Department of Spccch Pathologv
Social SciP!Wl'fi Building
University of the Witwall'!'liri\nd
Private Bag :1
WITS
2050

Thanking you so much for your help in comploting till' forms, If you have any questions please
phone me' at 7S6 8378,
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APPENDIX GG

MEANS AND STANDARD DEVIATIONS OBTAINED ON THE ZERLA
ACC(')RDING TO THE AGH VARIABLE

=:;:::;'-===.:::::--:::::--::;::~;:';;;::;;" =.F'~==.;=-.;====r==:;:;:"-:;:-.::.-;;;;'.=.::;:---"""='"'=--------='~'.=;:~;::::;;;:
M~(' N Meon !1tnmlnrd devialitln

2.9years 5 2.932 0.0;\6----~~------4---------------f-------------~-----~-----·--·--3.0years 7 3.1~~9 0.0702~.-.----- ,--------+----------+---~----
=__".2.3 ye,1ft; _ 17 3.402

3.6 years 29 3.632

0.0732

tl.069·1+-----~--.~
n.Oi';!l

ll.07:18

;),9 ),(\11'8 29 3,878I~----~--·-----~------------~-------------=~----------~·-~"~~--
4.0,Yl'aJ'll 36 4,126------------------+----=------.-F-----------

~y~c_ar_s +_ -2-9-------~----.--4.-38-9----~------0-.O-7Q-6-----
4.6 years 19 4.621-=-=~~-----4-----
4.9 yonrs 14 4.HJl (l.O%6If.---"-.;.,-~---l-------·,·~-=I__--~~--F_~--~~~-~".
5.0 ycors 2 S,117 (l.OlS4"=.=~-.;-~--.--cj~-~--.-.~-..~-~----------. -=.-.=~.~.--.

0.0772

5.257
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APPENDIX I'll

MEAN SCmUlS AND STANDARD DEVIATIONS 170R VERB SUBTESTS

Subt(lsl Task M~a!1 Vartance Slnndorn
Numbo» deviation

...- .... -14(1 SOmul)tlc:_<':(.'Ccpllvc) 12.728 7.706 2.776_. -
14b SQmantics (roceptive) 5.542 1.436 1.198-- ~--".~
14c Negative, prcsont tense 4.191 3.513 1.H'74

r---
(oxprosslve) . ---

1,10 Pust tense «(.)xprOssiVl':~ 3.952 4.559 2.1~r,-
141.' P~ (receptive) 2.$69 0.685 0.82'1.~-
14f Adverbs (oxprossl 3,776 1.917 1.3H·'
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APPENDIX EE

POINTS TO DECONSIDERED IN FOCUS GROUl) INTERVIEWS

(Katzcnollcnbogen et al., 199'1,pr. 80·81)

General details for fadUtator to remember

Welcome everyone
Introduce everyone
Provide an overview of the topic
Gro, -nd rules for discussion
Getting pcrmlsslon to usc the tape-recorder
Rcrnaln focused and Iin'it discussion of side Issues
Thank for participntion
Exptnin what will happen with Information
Record body language una social processes and brief notes,

Orientation

As you nil know this research was cond.ietcd for my Mil. degree. I attempted to devise a
receptive und cxprcsstvo langungc assessment for preschool chlldron, this W.1~ MY AIM.
All of you have been Involved r.t dlf{~'n.mtSIilgOS, helping it being set up, marking and coding.

Pre-cstabllshcd list of points

The alm of today is to dtscuss whether you thought that the asscssmcut met lts alms, th.\t ill,
if It C,lI\ OSSL!SStho langungt' obilillt'S of preschool children In Zulu,
Also to discuss any chonge~ you think need III be made.

Suggestions should be ln terms of:

*
*

test ndministratlo» tinw
instructions ttl testers
eq-npmcn!
usefulness (If Zulu langllngc structures oxamlncd
acccptablo responses and reasons for these
general comments scoring and coding
who do you think shrn.ld udmlnlstor the ZERLA in 'tho I'l\11 world' and why?
translation of test into other langliages
other
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7 Packet 11 : Relatives and Adjectives

You must write down tho subject's whole rospons« and here you will haw many many
different n~SplmSl'l; l'g, for blue so you must organise :

alillltl,! PM, SD, MN a and b
fib/tic RD, SWa and b
lulllt1za RC

There are many, miU1Y dlfferen] answers

The same for iroko/iblllllllkll'l' l'iill/tUli

The same for iltellll"'/ijt':;i C/illjtllli

8 Pncket 14

Write down tlw responses ftH' ,\11tho adverbs

PARENT REPORT

Please write down the responses to questions :

10
11
12
13
14
15

if they answered yl.!~,

TEACHER REPORT

Please write down responses to questions :

7 and 8 if the teachers wrote NO lind explnincd tha] then' vv,\~ a problem
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APPENDIX DD

ADDITIONAL CODING INSTRUCTIONS

17 October 1992

Dear Research Assistant

What I please wnnt YOll to do is to go through each test form and fill in on different pages how each
child responded to tlw : )!1owing questions:

IEit is n test·ratest tl en you must mark the one (a) and the OOt' (b) because I want to SC(' if the subject«
arc muking the same mistakes or diffl'> nt ones on till' two tests.

1 l)nckct 5

For all body pm'h. but ospedally iminuv and 11::71'1111,':
Please wrlto down llu: subject's inltlals who did thb l'g,BM for Homo Moloi. If there is
Imyllll'll and 2 people answer IlIIyllll'" it would then look something like ,lIIy,ll("': liM. BG etc,

2 Pacl(l.!t 7,

Whnt the children answered for
Ng(111(11l; lalla (ol'alla)
Ng(llllllli lalla (Ol1lklrulllJ

:~ Packet 8

Subjt'cts nnswors especially for

illl ill Wl'
tllt!l(lW(l
;::;1I!11I1(I1I

4 Packet 10

Ollllltlalu

5 Expressive continued

Ngn/wlllaill

6 Packet 11

0Iml,11l111 o/lllplirpit·
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APPENDIX CC

INSTRUCTIONS FOR CODU:G OF DATA

RECEPTIVE SUBTESTS

Correct response
Incorrect response
Not tested, no response

Yes::: '1
No ::.::0 If incorrect ,....rite down what the incorrect response was.
N

EXPRESSIVE SUBTESTS

Exactly what the child said shouH have been written down. When J~- arc codingi-

1) Please WRITE WHAT IS WRONG, lo, which part of speech is wrong.
2) In 0 different colour pen, please write down what the correct response should have been.
3) Please translate the child's response into English.

PARENT REPORT

mother
father
(;ranny
grandpa
aunt
uncle
sister
other

1
2
3
4
5
6
7
8

Biographical Information

• Gonder

1
2

female
mole

• Languages

Zulu 5
Xhosa 9
SwaU 4
Ndcbdc 3
Sotho 2
North Sothn/Pcdi 7
South Sotho 6
Tswana 8
Tsonga/Shnngai1n 10
Vilnda 11
English 12
Afrlkaans 14
Portuguese 15
Other 13



';1

Al'l'i~DIX liB
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APPENDIX AA

WORKSHOP FOR NURSERY SCHOOL TEACHERS

Programme of workshop for teachers at nursery schools in Soweto

1 Welcome - Melissa Bortz, Specch and Hearing Therapist

2 Speech, language and hearing problems with children, What ire they and what can oe done>
about them? - Community Workers in Speech and Hearing.

3 Video of test administration and explanation of how children in your nursery school arc going
to be assessed. .

4 Confirming dales for the testing and meeting the research assistants.

5 Tca.
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IF YOU HAVE ANY PROBLEMS FOH. EXAMPLE H{OM TIlE rRINCII' ALS PHONE ME AT
7868378 OR 716 2435. PLF.:\SE rHONE ME EVERY NKan, FROM 6.15 TO TELLME HOW
IT WENT.

On the test then will come instructions of what you must do before each section. This
will be written in darker letters.

If the principals arc not willing to let you test at the creches belonging to the African
Self Help Association, they should phone Mrs Clowes on 403 2953 as she says its fine
for us to tl!st at the creches,

When you first get to tho nursery schools, introduce yourselves to the principals or
teachers. Give the principals the letters for the school and ask her to supply them to
the parents. Ask her to fill out the teacher report as soon as possible. If she is not
going to do it let OIl(' of the teachers do it. Arrange a date when you will go back and
g~t the parent and teacher forms. Find out from her how long she thinks it will take
the parents to fill it in, if you should go back in a week or maximum 2 weeks to
collect the forms that she has sent to the parents for them to fill in.

Keep careful records of children's names and ages and languages they speak. It is
Important thnt yml g(!t,1\1 till' information about the child, te identifying information.
You can ask the teacher this. Also ask the chil-i just to be certain.

You should test the children by sitting on the floor. One of you should sit with the
child ;n front of you. The other one should be writing down everything that happens,

Try not to let the children who will be tested next Sl'C or hear what is happening.

The chlldren must speak Zulu, preferably home language. The children must be
between 3 and a half and four and a half years old.

Test <IS many children n~ you can in il day. You should test at least six.

You are going to be testing how the child understands different parts of Zulu, like
noun classes, plurals and abo test how the child speaks Zulu.

When scoring you should make a tick (V) if the child got it correct (yes) or a cross
(X) if incorrect (no). Make a note if the child needed you to repeat the question,

If the child responds incorrectly to a receptive subtesr WRITE DOWN WHAT THE
INCORRECT RESPONSE WAS.

For the expressive sub tests wrttc down everything the child says. Write down ALL
parts of speech, so not Just 11(10 but ilwo, if the child says this. The little ports of the
words are extremely lmportant.

Write down anything thnt . hild said spontaneously, that tho child just began
speaking "bout, for example, to..!lling you what she/he enjoys ph\yil1g with.
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PACKET NINE (EXPRESSIVE SUBJECT PfUlFIXES NEGATIVES)

41) CI lI\
HI EJI
CIIA ASIKIIt1
ASIKlll> I:KllAYA
SIKI [( >NA/llAKf lUNA
NASI

'NO'
'N(Y
'NO ITS NOT THERl\'
'ITS Nt 1'1' AT THE HOUSE'
'IT IS HERE'
'}JERE IT IS'

'YES'
'YES'
'IT IS IN THE GRASS'
'YES, IT IS THERE'
'YEb'
'THEY ARE THERE'
'1{Elm THEY ARE'

'NO'
'NO'
'NO, TIlEY ARE NOT TIIIH~E'
'THEY ARE NOT AT 1'111\HOSPITAL'

'NO'
'NO'
'NO IT IS NOT THERE'
'IT IS NOT AT TIlE STroP'

'YES'
'YES'
'SHE IS IN THE 110U51-:'
'!H IIi IS AT III >MIi'

'NO'
'NO'
'N(), rt Il\Y'RIi Nt rr [)lUNKIN(;'
'IT IS NOT DRINKIN(i'

PACI(ET TEN (RECEPTIVE, LOCATIVE llASSIVIl)

TI IE CHILD MUST l'OINI TO rt IE H HH>WINt i;

42) )THO
YA
ISOrSllANI:NI
YI:110 ZIKHONA
MIIMM
ZIKHONA
NAZI Mll

'AT SCHOOl.

'AT TIlE SHOP'

PACKET ELEVIlN mXPRESSIVE ADVERBS)

'AT rr IE (;ARA(;W

43) CHA
[:II Ell
C}fA AllI:Kll()
AIU'l<.l/O J:SISUHU:m.l:l.A

44) ellA
HI Ell
Cl1A AW<}JO
AUKIIO r:SITO[,(l

4!i) '{Z:RO
YA
lISr:NDlNI
LlS[;KHAYA

cu«
en cu
cu« ;\ZII'IJUZ!
AT.IPlIllZI

46)

UilKll[,WI:NI

tsmns:

49) 1:(;;\[,Ajl

50) E:KI1A'tA
J:NI )/.INI
E:."'TR,\TlNI

'AT IIOMI\'
IN TIm I I< )USE'
'f',: 1'1IF STRFFT'
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PACKET SEVEN (EXPRESSIVE OBJECT PRIWIX PRESENT TENSE)

unm.s IFnI'
UTllI:lA I fillS]
LlYAWTf IlIA
ucnutir mvi

.Yl nI'Rio: 1'( )URINt, IVA'
'Yt )lYRE l'{ n1!UNt; MIl .K'
'Yt )t I 1'( )UI{ IT'
'r l'OURTI~A'

25) UPtll IHINI\WA
U'rASIn[.t\
NWDL1 ISIN1<WA

'YOU'RE EATINt; BRFAl)'
'Yt nrnt: EATIN(; IT'
'I FAT BlWAl)'

26) tlPllLIZIl L/!vll1Tlll 'YUU'RH [)RINKIN(; MI'I nl'INF'
[f'r'M,,1JllHIZA 'YOU'RF [)RINKIN<; IT'
NmNIlllll UMUl'I11 'I':Vl I>IHNKIN(i Ml\DICINI~'

27) W;CnllISA lVASLl.INA 'YOU'RE RlIlll\INt I IN V,\SI\!.TNJi:
lTYAfv1l ;C( )/1/",/1 'YOU'Rli RUl!BIN<; IT'
N<;[G('()[lJSA IVt\."l.l/N/\ '1 RUB IN VNWIINF

2H) WiU/ A IZIN!\(lMN lJ 'Yot; IW WIPIN(i CUl'S'
Il'rASUlA ',(.,J{]'I{f<: WIPIN(j'
Nt;[,';W,;~ INk( JMISIll '1WIPE II in ('Ul'~;'
NGIHlll.A IZITHIIA 'IWIPE TIm 11lSIll\S'

PACKET mean (RECIWTIVE VOCABULARY)

CHILl' 'il IOUL!) IIA VF l'OINTln) TO '1'1Il\ FULl .OWINU:

2()) l:KIIA rtl 'IIOllSI<:'

~(}) I.'SIT(lW 'SI It)l"

:11) unm« Jl./;n i:\[,t1}I 'FII .lINt i !'iTATI<)N / (iARA( iW

:t!) UMltMA 'WI IFRI\ '1'1II-: Mt HI 1I\R !~'

,l1) UMNTWANA 'WII PJ{E TIlE ('1 III ,J) IS'

~,l) Ullt\llA 'WIlER!': I'm: FATIIFRIf;'

:I~) rs( lNTWJ:NI 'IN / ATtn) ('I un« 'I!'

~6) ISlllln:PUlA '1 It )SI'ITA!,'

m mll( )[t\ 'IIAIL'

:IH) IlIA.'i[[[ 'I I( )Wil ,:'

:N) ismnrn lilT! III 'Mt Hl lRHIKF'

·10) INI,( 1M() '{ '( 1\V'
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PACKET rnnuu (RECEPTIVE NOUN Cl.ASSES SINGULAR)

5) I{MKllllU{ '( ;RANDh\TI IER'

h) 'Ht)Y'

7) INn )MIlA/IINJ: '( ;IRI.'

PACK'2T f'OUR UUlCIlPTIVE NOUN CLASSES PLURAL)

H) ( lJvjKfIllUI '( iRAN! lFAI'I mRS'

ll) AHAIANA 'Ill >YS'

10) Al"IAn lMllAZMJI:

I'ACKET FIVE (EXPRESSIVE NOUN CLASSES SINGUl.AR AND I'LURALI

11) llMWM(I

12) IMINW/'

13) 11\/lA/A

1-1) AMEll/.()

'M(Hl'!'II'

'Nt)Si\'

'HYl\S'

15) I.'lISt[
lSI III [( »« )
IS/fUM
UMKllAM

'STOMACH';
BELLY HUlTON'
'('I InST';
'MIDRIFF'

16) IZAtvPI,.1 'llANOS'

17) INlll,l.'llJ'

ltl) IZINWJ:U:
IZINlllt ll\()
*INWl:JJ'; /ZW{'U:

tll) UZWANL

'FAR'

'1IAIR'
'lII\AIJ~"i
(,(ll.J ,O(JUIAI. ANn TONAL FORM)

20) t: 'l.'!) iiWt >

AAlt\1 ;Alt )ilN \1\ W()
'l:HliT';
( '( >1,1(ll)UlAI, nHUvl),

*NOTl':: TIllS Hli\M IS Till; sAMl': AS Nt'') SIN(;UIAJ{ FORM, INYAWn, ClIliCI<. TIn:
t.'l Ul I )'S KNOW IH)( ;J,; ( IF TI 11'. ~i!N( ill! AR llY l1SIN(; l\l'IOT! WR NOUN

PACKET SIX \EXPRESSIVE NOUN cixssus PLURAL)

21 )
22)

()II/UM; ,\Ill )/UNA
,\llANTW:iNi\
AIlI 1MI'( )l'1
( JAlI, {1111.1/; illH IAtKlll u, I

'!,ATIWRS'
'(un ,I lRI':N
'1)( 11.1S'
'c :RI\NI )j:ATI IFRS'2:1)
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APPENDIX JJ

POOL OF APPROl'RIATE RESI'ONSES FOR REVISED ZERLA

APPROPRIATE RESPONSES

KEY

.I r:: APPROPRIATE
X :::INAI'PROPRIATE
NC' '" NOUN CLASS
RP '" RELATIVE PREFIX
51' ::::SUBJlK''j' PRFPIX

PLEASE NOTE:

SOME RESPONSES HAVE MORE THAN ONE APPROPRIATE ANSWrm., THE cHILD WILL osr
CREDITED FOR ANY OF '1'1 IE APPI\OPRIATE ANSWERS THAT APPEAR IN THIS POOL OF
RESPONSES. POR EXAMPLE IN ~~UBTEST6, IF A CHn.D RESPONDED OllAHA THEY WILL GET
A./ , INDICA11NG AN APPROPRIATl\ RHSPONSE, IF A CHILLi SAID ABOllABA THIS ALSO
EARNS lHIlM A tI, AS THIS RESPONSE IS A(''''PPTABI ,1\ IN URBANISED VARIE11ES OF ZULU.
THUS OOTI1AN~WERSARE C( )NSlDERED A(,C[\1' TAm ,IlAND WTBER CAN BEADDI'll;)TO THE
COMPOSITE SCORE.

CREDIT SHOULD BE GIVEN FOR A l't )I\RBer ANSWER PROVIDED IN ANOTHIlR LANGUAGE.
SUCH AS ENGtISH. XHOSA. TSWANA ETC. F(JR EXAMPLE, IN StJI3TnST:5 IMPUMAL[[,O 'NOSE'
IN XHOSA

I'ACKE.T oxn (RECEPTIVE NOUN CLASSES SINGULAR)

1)

2)

UBABA

UMNTWANA

'FAllIER'

'l'HILl),

l'ACICET TWO (RECEPTIVE NOUN CLASSES SINGULAR)

3)
·1)

OBABA

AnAN7'WANA

'FATliERS'

'ClIIlDIWN'
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4", VIOLENCE

Write down nnythtng, ANY tncldence (If vhlle,.:"~ from ANY (If the stories for example, in the
5UCt.:CI' picture: one is dead -killed by :hc one holding this thing, others arc dead,

'Bucket picture'

"Ira ffie plctu ro'

'SllCCl!rpicture'
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Y[~/Nl)
1.2.10 OTH.ER

'Traffic picture'

2 MEASURE OF SEMANTIC COMPUlXITY/CREA TKVITY

Mark Lil"'Vn il 1, 2, for l',1\'h sentence/story and givo ,1Il example to sl·.M why you have rated
in onch category.

1 c NAMIN(;

TIll' child names what ~;IIll' ~;l~l"i

---------------------
'TraWL' picture

2 I;J INFERENCE

The children dl'H(:l'ilw what thoy ~l'l', BUTM( 11m thnn th,\t, l'j.';.The children will Ivtch WATER
TO WASH WITH; others are going 10 t(lwn/~\'hooll work (WI' don't know rhis).

'Bucket picture'

'Tl'Mfh:: pit-lure'

------ --------------
3 t:l INC( )RRECT

If the child says, the children are playing and they aren't or llwy Hay they SCI' tractors and
they don't,

'TrMfk picture

'SOCC!'1' picture



1.2,(1 PASSIVE:

YES/NO

'Bucket picture'

"Iraffic picture

'S(1l'('er picture'

1.2,7 ADVERBS:

D(l('~i tiw child use adverbs? (Ig, plllllllbi/t' 'in front'

YES/NO

'Hucker picture'

'Hll('('l'r picture'

1.2,H AD]ECTIVES AND RELATIVES:

Docs tlw child I.ISl! ndjediVl'H 01' I'l'Iatiws? ·klllllll'j.ll'j!;(", -Crllle 'SI11<1Il', -11I1I11I::a
'blue', -blu« 'blue', .!Ji!i 'two', ·IWt) 'two'

Y[\S/N~ )

'Bucket plcturv

------------------
1,2,9 ERRORS

Dl\l'~i tIll' child made any errors:

YES/NO

If thov wert' errors, write down WI\,1t these were, for example, confused
singular and plurals

---------- .....-----
"Irnfftc picture'

'Son.'('!'pklurp'
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1.2.3 PLURALS:

'OMs t!H) child use plurals egoaballlwtlllil 'children'

YES/NO

'Bucket picture'

'Traffic picture'

'Soccer picture'

1.2.4 TENSE:

Whot tense docs the child describe the picture in? Past /-e/ or /ile/ t:l'J. ba-
ltamb·ILE SP2.go.past tense marker 'thoy wCIlI' or present tense ego (I-YilJlIltll!'·
a NC1·presont tense marker-go-proscnt tense marker 'you go'. Docs the child
use a combination of tenses?

YES/NO

'Bucket picture'

'Traffic picture'

'Soccer picture'

1.2.5 NEGATIVES:

Does the child usc m'gatives? egoa· ·i, ell cll, IIngll:!( 'I don't know' or alikhl) 'll
is not'

YES/NO

'Buckel picture'

'Traffic picture'

'Soccer picture'
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'Soccer picture'

Number of utterances

Number of morphemes

§ Divide totnl number of
morphemes by tho total
number of utterances = MLU

1.2 Morphcsyntactlc structures

1.2.1 AGRET.MENT:

Does th, cldld usc ngrcomont correctly, io,
Do the prefixes and the nouns agree, (or example IIIIUlltlllllll/l/ll/!1l NCl-mollwr·
go 'mother goos'

YES/NO

If no, give an example of tho Incorrect utterance

'Bucket picture

'Traffic picture'

'Soccer picture'

1.2.2 SINGULARS:

Docs the child use singulars, og, 11111:111111 'mother'

YES/NO

'Bucket picture'

'Tm((jc picture'

'soccer plcturo
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TAXONOMY FOR PICTURE DESCRIPTION: ANALYSIS ANSWER SHEET

'. 'TI D'S NAME

CHILD'S AGE

HOME LANGUAGE

1 MbASURE OF PRODUCnVITY: MORPHOSYNTACTIC ANALYSIS

1.1 Mean Length of Utterance

1.1.1 Count the number of sentences/phrases/utterances. COUNT ONLY THE
ONES THAT MAKE SENSE, that are correct.

1.1.2 Divide each word up into its morphemes, for example 11-111(111111 is two
morphemes.

1.1.3 Count the number of morphemes, that you have divided in each stGI'Y.

1.1.,1 Divide t1w total number of morphemes by the total number of utterances to
give the MLU.

'Bucket' picture

~ Number of utterances

§ Number of morphemes --------------
§ Divide total number (If

morphemes by the total
number of utterances '" MLU

"Tmffic' picture

§ Number of utterances

§ Number of morphemes

§ Divide total number of
morphemes by the total
number of utterances :::M1.U
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APPENDIX II

TAXONOMY I10R PICTURE DESCRII'TION



IIrallkl
Ukweqo UIlI9waqo
kuyillgOll urno I7Inqol,_,
zomgwaqo zimillY8nE,

Inl(undla I(cmot)hutshuzwoyo
N(JrnhlonJ~) kunor» ..ill)lo omkr« Ih.'
~<1n()l;llutshulW()YOcmk'_JI)c1h ~Ill
!\mol<hulu khulu ut)(lI,j.,
Ul<)[luk,"I'.1 UlneJIt.lio

J.Ai -
( Nglyaz/lungtsa ),

I- .-'
.!~) '~l,Viqr\W

~.~.\_1~

".:"., '\
_I _~;t..\ ~.'

iI!i:,.tiJBIi~~l!«ii1:['__· ~',~/\}~~~~'._~: .



Item 5

NOUN CLASS SINGULAR [RECEPTIVE]. Put out it grandfather, boy and
girl. Tell the child to show you to whichever you say the name of.
Ngi/J(1l1isa UIII"",1111 'Show me tlw grnndfuther _

PACKET 3

Item (, Ngi/Jollistl UIII/ilJllI 'Show me boy'

Item 7
PACKET 4-

Ngi/J[lllisa Il1folll[JtlZtllll' 'Show me girl'
NOUN
CLASS PLURAL [RECEPTIVE}. Put out two grandfathers, two boys and
two girls. Tell the child show you to whichever you say the name of.
Ngi/Jollistl 01111<1,11111 'Show me ~l'Ilndf,\thl'l's'Item 8

Item 9

Item 10 Ngi/Jolliotl
111111111 tombazan« 'Show 111(' girls'

PACKET 5 NOUN CLASS SINGULAR AND PLURAL [EXPRESSIVE]. Show the
child the big doll and ask the child to tell you the names of the body
parts by you pointing to the different body parts and asking !lillUe 'what
is it'?, Child must say which part of the body it is.-- -

-POINT TO PARTS SAY
OF THE BODY

Hem 11
UlIllolll(l 'mouth' yil1ilL' 'What is it?'

,-. ~,",,,,-

Hem 12
Imlnn» 'fingers' yillile 'What is it?'

Item 13
Ikhl7ln 'nose yillile 'What is it?'

c....-.

He1l114
AII1c'h/o 'eyes' yillile 'What is it?'. -
Hem 15
[:;;:;11 'stomach' yillilL' 'What hi it?' ----
Item 16
1::0 17dltl 'hands' Ijllli/(' 'What is it?'=----
Item 17
llldld,,, 'ear' yillill' 'What is it?'

Item 18
I.:iml'c1L' 'hair' )/111 ill' 'What is it?'-- ........ <-

Item 19
ll:::iPtlllC' 'toe Villih' 'What is it?'--~"""""".."""--."",,,..~"=------~--
Item 20

!.I/Ii 'fl'l't' ,IIi /I ilL' 'What is it?'



APPENDIX KK

GET DETAILS ABOUT THE CHILD FROM THE TEACHER OR PRINCIPALS.

ALSO ASK THE CHILD

c 'fIII .D'S FIRST NAMF, TES1FR'S NAMH

CHILD'S SURNAME sn iRI':R'S NAMI;

HOME l.ANmJAtin

OTHER I ANt;UAtlF~ CI 1Il,I)
Sl'FAKS ----------------------------------------
NAME OF SCHOU!. PI It )N1\ NUMBliR

NAME (Jji PRINCIPAl, NN,fji ()F TIiAl'H1lR

1>ATI': OF BIRTII I)A'r' __ M(lNI'II., YEAR _

DATI; lW TI;ST

Tell the child your name ilnd explain whal you and the child are going to do h)gcthcl'. Make it
Hound .,8 cnloyablc and ill! much fun as possible. Par example: Hello, my name is Thandl and
we are going to have n lovely time playing together. WI.'arc going to play with IOylland speak,

l'ACKllT 1 NOUN ('l.ASS SJNtiUI.AR [RJIt 'lil'TlVEJ. Put out father doll and child
doll. Say t(l the child tlglbOldstl 'show me' and the child must show you
whichever you Hay the name of,

Item 1 'Shu\\' nil' till' father

J»ACKHT 2 NUl IN l'lASS 1'1.11I{AIIIW(.'I;I'TIVIq. Put out twn fatherll and two
children and {"II tlw chlld tn show you those tIM! you arc I'illl<lng ,lbout,

'Show nil' till' hlllwl'~'





APPENDIX KK

COMPONENTS 011 UUVISliD ZlilU,A

Mt)RI'110SYNlt\Clll'
Ohll'd I'n·(j",!' 7 ~.H
t\djl'l'livl'l' & rd,1U\'l'S 15
IM,lliws 12 i t:l
Nl'g,lliws II
i\l!lsiw 10
t\dwlb\O 11



PRAGMATlCALLY APPROPRIATE RESPONSES

RESPONSE

INI>K'A'm Tim RFSi'()M;FTIIAI' uu: cruw MAKI\S, nH\ I;XAMPI.I:, IN SUIHEST II,
ADVIU{IlS, WIII\N nn: TFSI'FI{ MAI([\~ TIW MOTm:R WALK FAST AND NiK llAJIAMHA
I\AN/tiNl 'II()W IS TIm M( rI'IIFR WAf r<IN( ;?' ANI) '1'1IE ('I!lII> RI;Sl'l )NI)S AN( ;,\ZI '1
DON'T KNOW', TIllS IS A [,RA(;MATlC'AT.lY APPROl'RJATli Im';PONSE.

~'1BTl\ST .,-----~----

IlXAMI'!'!(

TRY AND SEE IF TIW nIH.!) CAN I'RODU(,H TIlE tJl(SIRHll RI':SPONSli BY lJSIN(; nEt,AY!':!>
IMITATI( )N,

YFS/N() --------,---------------
!iXAMPI,li .~------------



:lill

OTHER

THIS CATEGORY IS TO (;IVE ADDITIONAL INFOHMATION ABOUT now TIlE CIIILD I~
ANSWERING. IT WILl, NOT AFFl':CT TImsn ll{E, THAT IS WI II-:THER THE ANSWER IS
APPROPRIATE OR NOT. IT WILL, HOWEVER, TELL MORE ABOUT HOW TIlE CHILl) IS
'llUNI<lNG, OR GIVE REASONS AS TO WHY THE CHILD ATI'AINFD THE se '(>lUi THAT
SHE/HE DID, THIS CATEGORY MAY Al.SO GIVE INI:ORMATION ABOUT j\l I)ITIONAt.
ITEMS TO BE ADDED TO THE POOL OF CORRECT RI':SPONSES,

I'LFASll FILL IN ANY (;nNm~AI. COMMENT, POR EXAMPLE. THE CHILD SAYS LIp·STICK
FOR llMLOMO 'MOUTH', WRITE THIS DOWN AND <lIVE A REASON WIlY YOU THINI< TIlE
CHILD HAS DONE SO, FOR EXAMPLE, THE ('lULL) DID NOT UNDERSTAND '1'1m
INSTRUCTION INITIALLY, OR TIm CHILD IS ASSOCIATIN(; LIPSTICK WITH MOUTH.
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K) 11« 1[\( J/lllllU/,Ul,WI: J:[.lNjANI 'WIIAT IS THE COLt )tTl{ (.W Y()lJR DlU;SS/Tl{l mSHRS?'
EI.IRED Rl'S·I~m) 'RFD'. W{ID SPS·RED OR CONTl{ACTED FORM RPr,-RED 'RI~[)',
llLACK 'BLACK', ,1MK.AI{[,[; 'THEY ARE FINE'

9) IflEMnr:IIfl:ZIl:l.lNjANI 'WHAT IS TIlE (,_'OLOUR OF YOUR SHIRT/JERSFY?'
I:U-MIll.Ol'l: Rl'r,-WIIlTE 'WIIITE', U"M{{Wl'l: SP5·WHlTE OR CONTRACTED FORM
RP5-WllJ'J'l: 'WHITE'. ANY C01.0UR MENTIONl;!) IS ACCEPTABLI\, FOR FXAMPUi,
BROWN 'BROWN', YZ.:U,ClW 'YEl.LOW' OR PINK 'PINK'. THE CHILD MAY Al.SO SAY
ANG/UGQOKANt,A '1 AM NOT WFAIUN(; IT'

lll) NGllHANI llMAIIM IVAKIIO 'WHO IS YOUR MOTHER? TIllS IS ASKINt; FOR TIm
CHILD'S MOTHER'S NAME. ANY J\XAMI'LE l'ORTRA YINt; THE MOTHER IS
ACCEPTABLE, UMAM,1. 'MOTIIFW, N'l'IlAIIl, llURI:llE:KA - FXAMPIES OF MOTrmR'S
NAMES

11) NGUHANJ (lllAllA WAKlItl'WIIO IS YOUR FATHER?' THE CHILD SH(lULD RESPOND
WITH unusn» 'FATHHj{' OR ANY REl'!\ESENTATION or TIIE FA'IlmR'S NAMI\, FOR
I\XAMPI.E, t!m;u, nu nUT MANDLA, USIl'IIWE, ur~ABA, SIPHO, IIUMBISO

12) Nt;LIHANI UTlSllA WAKJlO 'WHO IS YOUR TEACIIEH?' ASKS TIlE CIIILD'S
THACHHR'S NAMli: /Ill MlS'IR[;SS, l'vllS'J'lU:SS NTONC;A. ANY FORM IS A(,(,IWI'ABl.E

B) M;UllANl (lI'Il[.'KA YO [:(\lli\ fA 'WHO COOKS AT HOME?'

APl'Rt WRIATE RliSl'( )NSE IS ANY( )NE WI It) C(.)( )KS AT lIt )ME, SUCI I AS l'v1t1lv1A
lIUMAMAMI, UMAMA, SAND'r

14AND 15 ARE (JUESTlt )NS ABt nrr WI fAT TI IF. elm lJ DOES AT NURSERY
8('11001., IF TIlE CHILD ATmNDS NURSERY SCHOO!.. ANY RI':Sl'ONSE
INDI<.'ATING WHAT THE CHILD [)Ol\~ AT NURSERY SCHOOL IS ACCEPTABLIi.
PLEASE NOTE: nmSI\ (JUliSTIONS WOUlD PROV.DE SIMI! AR INFORtvIATION.

1,1) NJ:NZAN/ ESIS/":(l},WJ:Nl 'WHAT DO YOU no AT SCHOUI,?
S/YAIl1l111.!1.1\ no '['[UANW,I: 'WE WRITIVDRAW A TRIAN< ;U;'. SlYAlll/(l[,A 'WI':
PLAY WITH A BALL', SIL>U\l.A AMATor.s 'WF PLAY WITU TO''t'W, SlCWAIVI: 'WI':
SIN(J', SlYATllANVAZAwr: 'wi: PRAY'

15) WIN/ANI I,CRI:Clll: 'WIIAT Ill) ).'(ll) DO AT rrn: CRH'IIE? N(;JYAI'UNlJA 'I
I.I\ARN', SIYAI'llNP,\ 'WF LFARN', Sl'tAPI./\ 'WF liA'1', Nt;nAPf.t\J.A '!l'l.AY',
SIYAIll lALA 'WE WIUTli', sn A[l['Al.A M;,·\i\JA 'WYS 'WE Pl.AY WITII TOYS'

PACKllT 17

IS ~;('Ol{I(J) ACt 'ORlllN<; to TI n: TAXONOMY IlFVI:iI,:n FOR PICTUIU,: llFst'l\lI'TION.
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4) llGE:ZWl: NGllBANI 'WHO WASHED YOU?'

ANY RESPONSE WHICH INDICATES WHO BATHED TIm U IIIJ) :
MAMA, llllMAMAMl, UMAA1A, 111M/, '(/MI 'MYSFU'

5) W<ANYIVr: NGllBANl'WHO COMBED YOU/WHO COMBED YOUR IIAIR?'

ANY RESPONSE INDICATIN(; WHO COMBIit) THE CHILD'S BAIR
MAMA IIUMAMAM/, tlMAMA 'MOTHER', HIMI, Y'IMI 'MYSElF

6) UGQtlKI:NI NAMllLANf/: 'WIIAT ARE YOU WI\ARINU TOP 1\Y?'
ISIKETI NESKI£lA NSICA'fllULP 'SHOES AND A SKIRT AND SHOES', J:l{lZI Nnw/\()
'JERSEY AND DRESS', TRACKSLllT 'TRACKSUIT', IlllIUl.LIKWr: 'PANTS', ITJGIIT
'TIGHTS', /[<01\0 'DRESS', ISK1PA 'TOP', /MPllALA 'TAKIS / RUNNINl; snoss '
CHILD'S DESCRWIlON OF HER/HIS CI.OTHINC; (7·9)

THESE c..1UESTIONS MAY BE ANSWERED IN VARIOUS WAY';;, URINt; RI\LATIVFS, IN
FULL OR CONTRACTE!) FORMS AND SUBJECT l'IWHXI,:S. ADJFCTIVES COU!.D
ALSO HAVE ALSO BEliN USI\D, FOR IiXAMl'LF ·KI1LTl.LT'[Ut;'.

RELATIVES

THE l~ ,ATIVE FORM IS Usn!) AS AN ADJECTIVE.

A) A STANDARD ZULU FOR!l1, IF. 1.'l.I·NSllNllU Rl'tqmOWN 'BROWN'

Il) A CODE·SWITClP") FORM, THAT IS A MIXTURE OF ZULU AND ENC;USII m.
I:l.I·B[{()WN RP5-BROWN ·BROWN'. THUS TIm EN(,[JSH COLOUR BROWN IS
PRESENT BUT TlIERE IS ALSO A ZULU PREFIX, ELI (1<1'!i), wmcn RIiI.ATES TO TI IIi
NOUN IN
THE ·]WKO (Nt'S), POR EXAMPLE lH(lKO EUN/ANI 'WHAT Dons YOUR DRFSS
r.oox I.IKE'?

C) AN ENGr.rsrI Fi.)RM BR()WN WITII N() PI{FFIX

CONTRACTED FORMS or RELATIVES

u-n« )IVN 'BROWN'

SUBJECT PREFIXES

CIIIIJ)REN COUU} ALSO HAVE BEEN LJSIN(; SUllJFCT 1'[{[iFIXES IN STANDI\RD
ZULU OR CODE·SWITCI WD FOHMH, FOR EXAMPLE [J [lJ{(lWN SP~'·BROWN 'T! II-:
ONE WI nCB IS BRC)WN'

7) ANY VARIATION 01' COLOUR IS AVV!if'TABI ,Ii iacstuu: ()J:ZINIANI 'WIfAT IS
THE (,OIO[fR OF YOUR S!lO!'S?' UI·N)II/VIA RI'H ..BI,ACK 'BLACK', ZIAll1WJ1/.'

Sl'H·WIIJTI~ 'WIIITE' OR ('oNlRACTFJ) FOR!v! RI'H WI/J'J'/: 'WHIT)','. lllllI: 'BI .tfF',
I.INI/l,/: 'TllF't AIW BFAllTn:t n-. /.1I\l/,.111\ ''1'1my AR[~ j:INI'.'
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d) CODE SWITCHED ZULU ADJECTIVES

IZIKL:T! EZ/YTWO 'TWO SI<TI{l'S'HO)

HI)

85)

AMASOK/SI A Y[f'OUR 'FOUR SOCKS'

IZIKI1WAMA Elm IRr:I: 'THREE BACS'

0) STANDARD ZULU RELATIVES

83)

88)

AMASOK/SI AMIIl.oPJ: 'WHITE SOCKS'

11<[;PI51EUllOMVLf 'RED CAP'

PACKET 16 (SPONTANEOUS LANGUAGE SAMPLE)

MANY VARIATIONS OF C( )!UmCf ANSWERS CAN OCCUR IN TIllS SUBTEST. AN ANSWER
TNAT INDICAT[(S THAT TIm ClIlI.D UNDERSTOOD THE QUESTION SHOULD BF
CONSIDERED AS CORRECT.

1) YINI tlYlDl.lLE NAMJ[['ANJE EKtlSLNI 'WHAT DID YOU EAT TODA Y, IN TI-IT\
MORNINC;?'

ANY RESPONSE THAT INDICATES WHAT TIm CHILD ATE THAT MORNIN(;:
Ll1<l1DI.A 'POOD', OKUDl.A ClKtlMANANLil 'TASTY FOOD' [PAPA, [l/\PA '[lORRIIXil\'
(COLLOQUIAL FORM)" lPAPA NO MI{(lGO 'PAP AND SPINACH', tlAW(lKn 'SOFT
PORRIDGE', tsnux» 'CERML', ISJNKWA 'BREAD', AMAflllANANAS 'BANANAS,
INCW.UBE 'PORK', AMAKI {[:Kf If: 'CAKE', tct [[1',<" 'CHIl'S', AMACII( )KOl./\T
'(,HOC( )LATE', AMAGWINc,Z: 'VIlTK()EI·'

THEY MAY Nt)T DIFFERENTIATE BETWEEN FATINC AND DRINKIN( i. THIS IS
ACCEPTAIILli FOR EXAMP [.[.: tlflAflA NAMASI 'PORRIDt;E AND SOUR MILK'. TIlEY
MAY ALSO HAVE SAID THAT THEY DID NOT EAT, FOR EXAMPLE: AI<ANlll.AN(;lI
'DID NOT HAT', NIKS 'NOTHING', AKUUITlIO 'NOTIIIN(;'

2) YINIOYI[!IllIZIl.t: 'WHAT DID YOU D!UNK?'

ANY RESPONSE THAT INDICATES WIIAT nm CIIII.D DRANK THAT MORNIN(; :
ITfY/: 'TEA', uutc; 'JUIn:, IJUZI AMANZI 'JUICE AND WA'rm\', AMANZI 'WATER',
COCA COVi 'COCA COLA' UlVW1'III 'MEDICINE, THEY MAY SAY TIlEY DID NOT
[mINI<. THIS IS ALSO ACCEI'TABW, FOR EXAMPLE: AM;/flUZANCA NOTIlIN(;,
N/KS 'NOTIIlNC;', ARut llTHO 'NOTHING'

QUI\STIONS;\· (I WILl. O!->UAU,Y IIAVE TIm SAME ANSW!\R,

::I) tIl;(.H lI<ISWE: LlllANI 'WIlO DlU\~"ED YOU?'

ANY lWSI'ONSF THAT INDICATI':S WHO I)}wssm) '1'1IF ('J II!.!) :
llAMMA. IIlllvlAMA 'MOTlIl:1\', IY/M! 'ME, 1 DID IT MYSELF', I IItvll 'MYSFI.F'.



71) lll'AKA IZINTO KUSCl
UYASIVUI,A
LlYASll lAM lJA
llYASIBAMBA
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'YOU PUT THINC;S IN IT'
'YOU OPEN IT'
'YOU ARE GOINC WITH IT'
'YOU CARRY IT, HOLD IT'

'YOU DRIVE IT'
'YOU DRIVF IT"
'I AM GOING WITH IT'

'YOU WASH THEM'
'YOU WIPE THEM'
'Y<>U ARE WIPING THE CUP'
-vou ARE WIPING THE CUPS'

'YOU POUR TEA IN'
'YOU ARE POURINC; TEA'
'YOU DRINK IT'

'YOU PUT IT ON'

'I AM EATING IT'
'YOU ARE HATING TIlE FOe)!)'

PACKET 15 (RECEPTIVE, ADJECTIVES AND RElATIVES)

PLEASE NOTE: THIS SUBTEST IS DIVIDED INTO SUBCATEGORIES, ThE CHILD MUST POINT
ro THE Pot,L()WIN(;:

72) llY A '(USI fA YELA
UYA 'y'U[l[UVA
NG lYA rn lAM lHSA

a) STANDARD ZULU ADJECTIVES

77) AMAlllJUUIKWr AMAlllU 'TWO PAIRS OF PANTS'

!l<1) ISIKIlWAMA I:SfNYE 'FOUR Bi\C;S'

73) UYAZIGE7.A
UYAWASUl.A
llSLlLA IKOMI'I'S[ll
USULA AMAKOMITSlll

b) CODn SWITCHED ZULU RELATIVES

74) UTHELA ETIYENI
UTHELA ITfY!:
LTYAl.llJlI 11l7.A

'BLUE PANTS'

'In .ACK CAP'

'R1\1'> SKIRT'

'WHITE SlURT'

c) STANDARD ZULU AD) ECTIVES

75) UYABUFAKA

76) NL;/YliADLA
llYAKUDl.A

7H) AMAllIILTUIKWI: IIII.W:

H6) [KEPIS{ I:l.lBl.ACK

H7) fS[KLTI r:~lI(l:D

II Il:lvlll t: r:I ,IlV llITE:

71) INGllll() ENKllUW

H2) 1,\J(;IIll() [.'N( ANI:

lJ(J) llBllllLAJ 11 IlON/,/:

'BIt; m.ANKFT'

'StvlA I I. HI.ANKET'

'ALL THF BliADS'
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PACKET 14 (EXPRESSIVE OBJECT PREFIXES)

IN THIS SUBTEST IT IS ESSENTIAL TO LOOK OUT FOR SOME FORM OF THE OBJECT
PREFIX: FOR EXAMPLE lI-YA-MA-NCELIS-A NCl-PRESENT TENSE MARKER-OPl-FEEDING-
PRESENT TENSE MARKER, THERE ARE VARIATIONS, FOR EXAMPLE, NG1-YU-M-TlIW.1S-A
PRONOUN-PRESENT TENSE MARKER-or ROCKING-PRESENT TENSE MARKER 'I AM
SOOTHING YOU', THE M IS A VARIATION OF TI·m OBJECT PREFIX, IN THIS SUBTEST
SUBJECTS CAN ONLY BE CREDITED WITH A CORRECT RESPONSE IF THEY PRODUCE AN
OBJECT PREFIX, THERE IS A VARIETY IN ACCEPTABLE OBJECT PREFIXH-· HOWFVrm,

63) llYAMDLALISA 'YOU PLAY WITH THE CI-III.1l
UYAMTHLlLISA 'YOU ROCK THE CHILD'
UYAMANCELISA 'YOU ARE FEEDING IT'
NGIYllMTI-IULISA 'I AM ROCKING IT'

64) UYABADLAKISA 'MAKING THEM PLAY'
LlBAKHABISA IBHOLA 'PLAY WITH THE BALL'
BAYKHABISA
BA KHABA IBHOl..A 'THEY KICK THE BALL'
UBADLAUSA [BHOLA 'THEY PlAY WITH THE BAl.L'
BA KHABELA IBHOLA 'THEY KICK THE BALL'
NGIBADLALlSA 'I AM PLAYING'
UBHAKABA llBHOLA 'YOU MAKE THEM PLAY FOOTBALL'

65) llYATHAMBISA 'YOU ARE SOPTENING THE SKIN'
LTGCOBISA LlMLOMO 'YOU ARE RUBBING THE MOUTH'
NGIY AGQOBISA 'I AM RUBBING'
LlYA YIQOi7 '5A 'YOU ARE RUBBING'

(6) llYAM'KAMA 'YOU'RE COMBING'
NGIYAMQHINA 'I AM PLAITING'

6'7) llYAWlI PHUZA 'YOU DRINK IT,I,
NGIYAMPHlIZA 'I AM DRINKING IT'
NGIYAVLfLA 'OPEN THE MOUTH; MAKE THE WAY CLEAR'

68) U SIKA I\GAWO 'YOU ell'1" -H IT'
LlS[KA lNSINK'vvA 'YO'L Ai' 'TNC THL BREAD'
NGIMYASIKA 'I AM L II. T'

69) tTYALI 1<[[A llA 'YOU KICI< Ir
LlSHAYA Hlll0LA 'YOU nrr THE BALL'
NGI'r' AMDLAl.A 'r PLAY WITH IT'
LlDl,Al.A NGAl.O 'YOU PtA YED WITH IT

70) llYAWADLA 'yOU EAT '1'1mM'
UYAWAMUNYA 'YOU SUCK TI rEM'
UYAnJ,A AMASWllJJ 'YOU ARE EATIN(, nm SWEET'
UYA1.JDl.A 'YOU ARE EATING IT'

hlThb Item can only be \IHI'd with reference to medicine,



51) lBHOtA I.:MDl.ALW£NI
GIWUNDINl
AMAG[~OUNDINI
EBHOLWENI

'FIELD'
'A T THE FIELD'
'AT THE GROUND'
'AT THE FIELD'

52) EMOTWENl 'IN THE CAR'
U I.E PllAKATl1l KW£MOTO 'HERE HE IS, IN THE CAR'

53) 'SOON, QUICKLY'
'GOES QUICKLY'
'HURRYING'
'YOU ARt; HURRYING'
'SOON'
'DIMINUTIVE SOON'
COLLOQUIAL FORM IMPLYING WALKS A LOT
'SOON'
'RUN'

MASINYA
UYASHESHISA
PHANGISA
u YA PHANGISA
MASISHANE
MASISI-lA
KAKHULli
MASINYANE
UYAGlfIMA

5·1) 'SLOWLY'
WELL 'GO WELL' 'IDIOMATIC FOHM'
'THEY WALK WELL' 'IDIOMATIC FORM'

KANCANE
KAHLE
BAI-lAMBE KAHLE

PACKET TWELVE (RECEPTIVE RELATIVE SUBJECT STEMS)

CHILD MUST POINT TO THE FOLLOWING:

55) [ZINDISUI EZINPHUKILE 'BROKEN DISHES'

56) IKHA 7'I ISIPHUZA),O 'CAT DRINKING'

57) lMfHEDE Al'HUKILE 'BROKEN BEDS'

58) ABANTll1BADlAYO 'PEOPLE EATING'

PACKET 13 (RECEPTIVE RELATIVE SUBJECT STEMS)

CHILD MUST POINT TO THE FOLLOWING:

59) LTMlfNTU llYllDLAW 'l'EHSON EATING'

(0) ISINDISlll ESINPfIUK[[.I: 'BROKEN DISH'

61) AMAKAT1IZIPlIUZAYCl 'CATS DRINKING'

(2) lIMllED OPHllKILJ: 'A BROKEN BED'

375
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sorao BXPlRiSSSIVlSRlBClBPrMl LANGUACi J ·\t~J'

selLA"

~'ll'l11100ll~

GET DETAILS ABOUT THE CHILD FROM THE TEACHER OR PRINCIPALS.

ALSO ASK THE CHILD

CHILD'S FIRST NAME

CHILD'S SURNAME

HOME LANGUAGE

OTHER LANGUAGES CHILD
SPEAKS

NAME OF SCHOOL

NAME OF PRINCIPAL

DATE OF BIRTH

CHILD'S AGE

TESTER'S NAME

SCORER'S NAME

GENDER

PHONE NUMBER

NAME OF TEACHER

DAY MONTH YEAR _

DATn Of' TEST

Tell the child your name aild explain what you and the chUd are going to do togctl\er. Mnl(o it
sound as enjoyable and as much iUl\ as possible. For example I Hello, my name is 'X'hlmell ,md we
IU'(! gOhlS to hnve 11lovely time pll1ylng together. We are 801ng to play with toys I1mt spenk.

l'ACKb "1 NOUN CLASS SINGULAR [RECEPTIVE]. l'ut out a father cloll 11.",11\child
do«, Say to Ule child mpotltsllc 'show me' and the child must show you
whichever you say the Mille of.

Item 1 MIIOtltS}'1! Ntate

Item 2 MponlS/11! Ngwlllla

'Show mo fMher' -----------------
'Show me child'

PACKl1T 2 NOUN CLASS PLURA(. [RECEPTIVE]. Put Otlt two IaU,crs and,' 0 children
and tell the child to show you those that you arc talking nbout.

Item 3 MTxlIItsl,c Botltate

Mpotltsita BallaItem 11

------------_.-------

'Show -ne fathers'

'Show me children'

64Thls test was dcvlsc-; by 11dominant language SJthO·spc.lldng speech language thl!r.ll'ist. ~k)lh(1
structures wore verified by dominant language Sotho speakers and doublc·chL'Ckcl' with thl! 5(ltho
dictionary (Zlcrvogcl, 1985).
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APPENDIX LL

SOUTH EASTERN DANTU ZONE EXPRESSIVE RECEPTIVE LANGUAGE ASSESSMENTS



Item 11

Item 12

Item 13

Item 14

Item 15

PACKET 17

Item 1

Item 2

Item 3

395

Nguban! II/Mba umkho 'who is your faUlcr7'

Nguball; uiish« wakita 'who is your teacher?'

Nguballi O/J/tekayo ek1laya 'who cooks at home?'

---------------------------------------------------
Ncm:aui csiskolwclli 'what do you do at schoolt'

WCII::alli I)Ct'Cc:1w 'what do you do at creche?'
------",----,

PICTURE DESClm'TION

Bucket Picture

Please tell me it story about what you see in the picture.

----------------.-------------- ---------,
------------------------------------------------------------
Trllffic Plcture

Please tell me a story about what you sec in the plcturc,

--------------------------------------------------------------
---~--------.---,-..--,

Soccer Picture

l'lcnsc tell me a story about what YOtl See In UIS!picture.

---------------------------------------
-------,------------._--



PACKET 16

item 1

Item 2

lIem3

Item 1

Item 5

Item 6

Item 7

Item 8

Item 9

Item 10

SPONTANEOUS LANGUAGE SAMPLE

The tester must write down what the child says. Write everything the child
says. Have a conversation with the child. Say to the child 'now tell me
about what you ate this morning, ctc'. You can talk about who the child
lives with at home, what the child docs at school, what the child ate for
breakfast, what the child can sec in the room, etc.

YI"i oyicllill! lIam/l/alllt' ('kllsl!IIi 'what did you cat for bre .. ,nst?'

Ytn! oyipllllzilr 'whnt did you drink?'

l1gf1n/ds1t'1! IIglllumi 'who dressed you 7'

'who bathed you?'

W:rlll!IW(.' IIglillfllll 'who combed you?'

TELL THE CHILD TO SPEAK ABOUT WHAT HE/SHI! IS WEARING

tl.r;;:qClkcmiIIIlIII1I/cllljC 'what nrc you wearing today?'

lz{cat/mlo cz{"jclIIi 'what do your shoes 1001, like?

---------------------------------------------------
Ir,lko/i(lll11/l1kUlI' elilljall{ 'What docs your dress / pants look like?

llwlllbelije::i elilljntll 'what docs your shirt / [ersey look like?

Ngllbnll/ '"""'11" wakim 'who is your motl'<.ll'?'

'\ I



PACKET 15
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ADJECfIVES AND RELATIVES [RECEPTIVE]. Say to the child, 'shame thls
doll has no clothes on, lets sec what she should wear'. Take all Ule clothes
out of the bag and put them next to the child. Then ask the child the
following:

::..-=
RESPONSE

Item 77 Ngiletlwlc atllabllUlukwc alllabili
'Bring mo two pairs of pants'

Item 78 Ngilct1lcle amallllulukwl! abille
'Brlng me tho blue pants' . .-

Item '79 Ngilctllcll.! illgubo enkhulu
'Dring me tho big blanket'

Item 80 Ngiletlwlr i::;iketi (!%iwllt'Wo
'Bring me two skirts'

Item 81 Ngilcthak: amasoklsl aywllfollr
'I3rillg me four socks'.__ ...-

;(tem 82 Ngilcl'1lClc iflgllbo CIICalW

f----- 'Bring me the small blanket'
_"'"..'"

ltl'J'Il 83 Ngilctlwla flIlltlsokisi tI,,,1,10111!
f--.__ .. 'Bring white socks'

Item 84 Ngilctlwlc isikllwama c£lill1ja

1--
'Bring me four bags'

Item 85 Ngi/ctlwlc i::;ikimmma c::;iyitll1'ce
'Bring me Um.'Cbags' --

Item 86 NgilC'lllc/c ikepis; cUb/tick
.____:Srlng me the black caps' --I' Item rl' Ngl1et1l1l/c isikcti es/red! 'Bring me the red skl!'t'

Ill~1l;~8 Ngilathclc ikepis; ellbomuu
I 'Bring me tho red cap'

~n' 89 NaI"""" Il" .. b, ,/1,,11/1,___ 'Bring me the white shlrt~

0\ 9( NSilctlwle bonk» "b"l1/tl/1l
'Bring me all the 00.108'--~~~-. - ... ... -.-~:::::::::..:;:,:::::.=:~_._--_.. .
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Item 66 Ngell::tllli IIgolltrlllltl'wha! am I doing with the mother?' [pretend to plait the
mother's hair)

Item 67 Ngl'IIZU/li IIgol/lIItfli 'what am I doing with the medicine?'

Item 68 Ngenzan! IIgC'lIIimesC' 'what am Idoing with the knife?'

Hem 69 Ngcllzmti IIgcblw/a 'what am Idoing with the '>al1?'

Item 70 Ngr!ll::mli IIgrlllltlSwitli 'what am I doing with the sweets?'

Hem 71 Ngcw!alli Itg£'sild,Wi1/llU 'what I am doing with the bag?'

Item 72 Ngr.'ll::fIIli IIgclllOto 'what am I doing with the car?'

Item '73 Ngeuzun! i::ill/WIII is III 'what am I doing with the cups?'

Item 74 Ngrmztlllillgohisi 'whi'lt am Idoing with the milk?'

------------------------------------
Item 75 Ngt':tztlll{ IIgoll1lt11a/u 'what am I doing the bends?'

Item 76 Ngclluurillgokwiltl 'what am I doing with the food?

,. \ '



Item S6

Hem 57

Item 58

PACKET 13

Hem 59

Hem 60

Hem 61

Hem 62

PACKET 14

Item 63

ltcm64

Hem 6S

3(.)1

NgilIClIIisll 15;pllll::I11/0 'show me the cal lhat is
drinking' {[[(An [SIPIIlCZAYO 'CAT DRINKING']

NgillOllisll t1plltlklle 't-how me the broken OIlCS' [IMIHI:DE ,1PIItcKILr:
'BROKEN BEDS']

Ngihonis« alllTdlllYo 'show me the ones who are cating' [ABANTH
A B,WI.A YO
'PEOPLE EATING')

RELAIlVE AND SUBJECT STEMS [RECEPTIVE]. Picture of a person
eating, picture of animals drinking, one broken bed, one broken dish.

Ngibolll'SIl 1I111111111lo'show me the one who is eating' [UMlfNTU
llYLlDLALO 'A PERSON EATING']

NgillOlI/SCI esillpllilkilt· 'show me the broken one' [ISINDISIII
ESINPUHl(Il.E 'A BROKEN DISH']

----- ---------------------
NgillOlliS(f i:ipllll::IT!l0 'show rne the ones who nrc drinking' [AMAK/1.TI
IZIPHllZ,1YO 'CATS DRINKING']

N.,?ilJOllistl oJlllll/dlr! 'show me the broken one' [llMBED ()l>I-lllKIl.E
JA BROKEN BED']

OBJECT l'Rl·:IIIXHS PRESENT TENSE [EXPRESSIVE]. I'u! out five objects
ilt a (hue. Pretend to do an action with an object and. ask the child what
you arc doing with it.

Ngcnzan! IIgoll/lllt! 'what am I doing with the baby?' {rode the baby]

Ng('lI::tlllf IIgtlbflJtllttT 'what nm I doing with the b:>ys?'

----------,------------------------------------------
Ngl'"z/IJli Jlgll1't!M'lillti 'what am I doing wlth the vaseline?' [pretend to
nib it ill]



PACKET 1'1

Item 50

Item 51

Item 52

Item 53

Item 54

PACKET 12

Item 55

:190

ADVERB~ (EXPIWSSIVEj. You are now going to put the dolls in
different positions and ask where they are, for example, put the mother
in front of the house and ask where she is ttkuplti, YlIU want an answer
like 1"ltllllbilJ, 'in front' or ,,1,mHUe 'outside'.

Put the mother in front of the house and ask where she is. ukuphl
'where is she?'

Put the child in the middle of the soccer field and ask where he is
ukupltl. 'where is he?'

Put the father in or on the car and ask where is he? IIkllJl11J 'where is
he?'

Say to the child 'look the mother can walk fast'. Make the mother doll
walk fast and say to the child '1001< the mother is walking fast'. Then
make the mother doll walk slowly and say to the child 'look the mother
Is walking slowly'. Them make the mother walk fast and asl< the child
how the mother is walking. You want a response like.! ",ns{"!!,, 'quiddy'.

Make the mother walk fast and ask 1I/1Il1ll11l1 knnjnn! 'how is she
walking?'

Say to the child 'look the granny can walk slowly. Make Iho smltny
doll walk slowly' and ask the child how the grallny is walking. You
want a response like IW/I/(' 'slowly'.

MnJ<ethe granny walk slowly and say 1IIIIlIIIIlll IWI/jlllli 'how Is she
wall(illg?'

._---------._------------

!{l\LATIVI\ ANI> SUBjFCT STliMS [RFCHl'TIVI\j, Two dishes, " pleturc of
a cal 01' other .1nil1lillll drinking, two broken bods, picture of people
eating. Ask the child to show you the following:

Ngi/JclIIistl p:;illJl1111/dlt' 'show me broken dlshes'] [fZINWtiIlI
r:ZINPmTI(Il,J: 'I3R01{EN DISnES']

-----------_.,--------------------



PACKET 9

PACKET 10

:189

NEGATIVE SUBJECT PREFIXES [EXPRESSIVE1, Ask the child questions
and the answer must be wrong so that the child will have to use the
negative form, When you ask if the isithuthuthu ('/dlll)la 'is the
motorbike tit home?', you want the child to say something like 1181/,/z0 'it
is not', If you ask 1IIIIIlI/II1 lIyaslli1y!'[a 'is mother driving?' then the child
should answer something like nIClls/w)I('1i 'she is not driving',

RESPONSE

Item 4'1 l~i IIILl tl1ll111ll l'siklltl)ltl
'Is the motorbike at home?'

Item 42 /11/(0111(1 I'sifo;1Jl1!1i!Ji
'b the cow in tlw field?'

[Should be there, its for the child to be
thinking]

Item 43 Ai'tllll7l'tllh Imst'siblll'dida
'Are the children ,1t the hospital?'

Item 44 1I111liiti lhwsit%

- 'Arc tlw horses at the shop?'

Item 45 LTIllc1llltl 1'!ltlS/1I1)ll'/t1/lI!1t1dl'il'll
'I:; mother driving?'

[SIll' should be <1thorne]

Item 46 1[l/III,i li)lllp/IIIZCI
'Is tlll' bus drinking?'

L.... .-- -

PASSIVE 1. ,CATIVE [RECEPTIVE), Ask the child to point with her/his
Hnger 10 when'! ccrtaln things are done.

.
I

-
RESPONSE =,PLACE INSTRUCTION TO

CHILD

Item 47 AT klll/tellgwcll'iti 'WI1l'l't1 do
SCHOOL W(! learn?'

Item 48 AT TI IF. kllillc'llgwrll'ili 'where is it
~I It)jl bought?',.,-

Item 49 ATTlIE /(IIIII(,ll1('lIplli
(;Al\AGE 'where do W(' fill up?'

l= -.--



388

PACKET 8 VERBS: SEM1\NTICS [EXPRESSIVE]. Put the mother doll at the shop,
put the one child at the school and the other in the soccer field, with the
ball and put the father doll at the garage. Put the cow and horse in the
field and the bus at the taxi rank. Put the motor bike and the car at the
church. Then ask the child the following questions and they should
pr+nt to where you arc asking. They might give you a verbal response,
write this down.

=: - - -
RESPONSE

Item 29 [(II/WP"" ekllllya
'Whore is the house?'

0<

Item 30 Kllklll'lIi esito
'When~ is tho shop'

Item 31 KII/\IIp/1i egcwll/i,ll
'Where do we fill up?'

Item 32 LIp/Ii IIIIIC1I1I1l
'Where is the mother?'

Item 33 Up/Ii 1IIIIIIIwallll

'Where b the child?'

Item 34 Up"i ubob«
'Wl1l're is the father?'

Item 35 [(lIklll'lli esonttocni
'Where is tho church?'

Item 36 KII/wp//i i,ill/Il'd/l'lll
'WI1l'I\lis the hospltal? .-

Item 37 Up/Ii i/lllo/a
'Whl'l'l) is till) ball?'

Item 38 Ngik/ll1l11[1ist' i/ltllihi
'Show IlW lIlt' horse'

Item 39 N,"!~;" 'III(lioe ;;;;11111tllll 11111
'Snm~me tho motorbike

Hem 40 NgikhuIIIN.~(' inkonu:
'Show mo till' cow'

...... _, -



PACKET 6

Item 21

Item 22

Item 23

PACKET 7

387

NOUN CLASSPLURAL [EXPRESSIVE],Take out two
fathers, two grandfathers and two children and tell the child
who they are, Then you point to the dolls, for example,
fathers and ask the child to tell you who they are. The child
must say, Do not let the child copy you.

Ng-ll[J(wi 10 'Who is this?' [OBABA 'FATHERS']

Ngubani /0 'Who is this? [ABANTWANA 'CHILDREN']

NglillClIIi 10 'Who h; this?' [OIvlKIILlW'GRANDIWfHERS')

OBJECT PREFIX PRESENT TENSE [EXPRESSIVE), Take a doll and say it
is mother and ',ell the child that this person is doing the actions, Make
the doll do the actions and then ask wt'lIzalll'What is she doing?', If
the child only says one part, eg uthela, 'pouring' write this answer down
then ask what she is she pouring and if the child says "hisi 'mille' writc
this down, Write down whatever child is saying,

rF
ACTION QUESTION RESPONSE

Item 24 She pours il't'IIZc1l1i
milk 'Whnt is sIll' doing'

Item 25 E,1tin~ bread 1t'l'II:ClII;

'What is she doing'

Item 26 Drinking 1l'('IIzrllli
medicine 'Whnt is she doing'

Item 27 Rubbing in '((!cllzC1lli
vaseiinc 'Whnt Is sIll' dning'

Item 28 Drylng "tipS 7{'('Il:;ClIli
'Wh,li is she doing'

=
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TSWANA BXPF~ RBClWnVB LANGUAGE ~

't~t.A"

'll'lIl$'Il' UBOOiKlUIrn'

GET DETAILS ABOUT Tim CUILD FROM THll 't'EACHElt on ~n.lNCIP ALS.

ALSO ASK THE CHILO

CHILD'S FIRS1' NAME

CHILD'S SURNAME

HOME LA'" rGtrAGE

OTHER LANGUAGES CHri.P
SPEAKS

NAME Ol~ SCHOOL

NAME OF l'RlNCIPAL

DATE OF BIRTrl

CI-llLO'S AGE

T'SS7.eR'S NAME

S<:OrulR'S NAME

GliNDER

rBONE NUMBER

NAME OF TEACHER

'DAY._-...._ MONTH YEAR _

r)A'r'E OF'mST

Tell the child your name and explain wbat ~'1Q"Ilnd the ehlld Ilrc go~S to (10 together. Milke it
sound as enjoyal>!aallilas nutch fUn as possible. liar e"ampl~ I :Hello,my unO\!:! is Thandl and We
arc golng to have a lovely timc playing together. We arc golng to play with toye and speak,

PACKET 1 NOUN CLASS Sn'iGULAR [RECEPTiVE]. 'Put out II £aU1lCr doll, .u\d it c:lllJd
doll. Say to tbr. chlld m,umMw 'allow me' and the cItlld ni\lst show you
whiclll!vcX'YO\( GIlY the name ol.

Xt~m1 MI'Ollt.1w rre

Mpontslll1 IIgwl)lIaXtem2

PACKET 2

'$h\')wme (ather' -----------~~~
'SholWme child'

NOUN CLASS PLURAL (RECEP11VBl.llut out two fathcl'lllU\(' .wo c:bUdl:\11\
and tell the chUd to S~1I)WYO\("ho!l~ that ;rOll IU'C talking nbo.·'

Item 3 Mtllmtshe bo rre

Mpotlfshe ballaItem 4 'Show inc children'

65 This test WIlS devised by a dominant l.lngunge TswaM·spc~klng speech langunge t~ot'~plst.
Tswana structUl'OS wert; vcrlflcd by domlnantlnnguagc TSW!l.1a speakers and double-chocked with tllo
Tswana clictlcmnl/ (Lc It:lux, 1991).
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Item 12

Item 13

Item 14

Ttcm 1.5

PACKET 17

Item 1

Item 2

Item 3

408

Kc maflg ntaie wa hao 'who is your fathet?'

Ke mmtg titjlwre 1/a hao 'who is )'Il\ll' teacher'!'

Kc Hlal'lg 1/a plw/tRttg hae 'who cooks at heme?'

Le eisang ,~ekolotlg 'what do you do at school?'

o ctsallg creche 'what do you do at ereche]"

rrcrona DESCRlP110N

Bucket Picture

Please tell me ;a story about what you sec in Ule pidure.

Traffic Plctuxe

Please tell me a story about what )'0\\ lice In the picture.

---------------------------------------- .-------
Soccer Picture

Please tell me 1\ story about WJ\llt y01,l see in Ule picture.

---------------------,------------------------------



PACKET 16

!tenll

Item 2

Item 3

Item 4

Item S

Item 7

Item 8

Item 9

Item 10
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SPONTANEOUS LANGUAGE SAMPLE

The tester must write down what the child says, write everything the child
say&. Have a conversation with tha chUd. Say to the child 'now tell me
about what you ate thls morning, etc'. You can talk about who the child
lives with at home, what the child does at school, what Ute child nte for
breaklast,. what the child can see in the room, etc.

o jele etlg kajctlo hoseng 'what did you eat for breakfastt

o tlwele ellg 'wbat did you d!'tnk?'

o al,esitsule ke 1tl[&rIg'who dressed you?'

o I,'apisitswe ke matlg 'who balbed you?'

o kaHtlgwc ke mallg 'wbo combed you?'

TELL THE CHILD TO SPitAl< ABOUT WHAT HE/SHE IS WEARING

o "perl! ellg kajello 'what all''' you wearll\S today?'

Dicta tse JW""$ 'what do YOUl! sboes 1001,like?

MO(gelb()rlkgtuc bo Jwaltg 'what docs your dress I pMts look like?

Bett=11selJesi e Iwatlg 'whllt does your Ihirt 'Jersey look like?

Ke "'""g mme WII hao 'wbo is your moUler?'
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ADJECTIVES AND RELATIVES [RECEPTIVEI. Say to the child.vshame this
doll has no clothes on, lets sec what she should wear'. Take all the clothes
out of the bag and put them next to the child. Then ask the child the
following:

RESPONSE

Item 77 Ntllsetse marikg-Il)!'!a tIIab(!~i
'Bring me two pairs of pants'

Hem 78 Ntlisctsc marlkgtuc tl blue
'Bring me the blue pants'

Item 79 Ntlisetsa kobo c golo
'Bring me the big blanket'

Item 80 Ntlisatse dilecte tse two
'Bring me two skirts'

Item 81 Ntlisctsr! dikousu ise [our
'Bring me foul' socks'

Hem 82 I, tlisetse kobo e ltuYlllle
'Bring me the small blanket'

Item 83 Ntlisetsc dlkollSII tse tswell
'Bring me white socks'

Item 84 Ntlisetse mokot!« 0 !L' 1/I0IIg
'Bring me four bags' -

Item 85 Ntltsets« mekotln c three
'Bring me three bags'

Item 86 Ntlisetse kepis! e blac/e
'Bring me the black Cl1PS'

Item 87 Ntllseiee eekete se red
'Bl'ingme U)Cred skirt'

Item 88 Ntlisctsc kepisi e kgllbedf'
'Brlng me the red cups'

Item 89 Ntlisctsc hemp« o wllite
'Bring me the white shirt'

Hem 90 Ntlisetsc sC/lllw I'Bdng me all the bends'
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Item 65 [(" etsnll8 Tenunsellna 'what am [ doing with the vasellnct' [pretend to rub
it lnl

Hem 66 1«(' etsallg ka "IIIH! 'what am I doing with the mother?' [pretend to plilit the
mother'S hair)

Item 67 [(e ctsang ka IIIarialla 'what am I doing with the medicine?'

Item 68 Ke etsang lw aitltipn 'what am I doing with the knife?'

Item 69 Ke eteang kll ltolo 'what run Idoing with the ball?'

Item 70 Ke etsll1l8 kn rlipomp01l8 'whi'lt am I doing with the sweets?'

Item 71 Ke ctsaug 1.11mokatla 'what I am doing with the bag?'

Item 72 Ke (,t5111" '1 kolo! 'what am I doing with the car?'

----------------------------------------,-----------
Item 73 1<cetsIIII8 kn IIIl1ltclccre 'what am I doing with the cups?'

Item 74 Ko etsang kll lcltesc 'what am I doing with the mille?'

. Item 75 Kc etsntlg ka s~lnll(J 'what am I doing the b~adlJ?'

Item 76 Kc ctslmg kif alja 'whut am I doing with the food?
,-----------
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Hem 57

Item 58
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Item 59

Item 60

Hem 61

Hem 62
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Item fJ3

Hem M
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MpclIItslw (' !tWllllg 'show me the one that is drinking'
[KATSE NWANG 'CAT DRINKING')

Mponlsllc tSI! I'Obclrtlt'lIg 'show me the broken ones' (DIBE1 ; 'r:
ROHEHTLENG 'BROKEN BEDS']

Mpontsll!' bet faug 'show me the ones who are eating'
[BATHO filNG 'PEOPLE EA11NG']

ImLATIVE AND SUBJECT STEMS [RECEPTIVE]. Picture of a person
eating, picture of animals drinking, one broken bed, one broken dish.

Mpolltslw e jallg 'show me the one who is cntlng: [! . '. fliNG
'A PERSON EATING']

Mpolltslw St' t1l1bcl,ilclIg 'show 1M the broken one' (SEKOTLOLO
TFIW3EIIILENG 'A BROKEN OISH']

Mpolltslw tsc /It'oaug 'show me the ones who arc drinking' [DIlvlTSE
NWANG
ICATS DRINl(XNG'J

MpOlas/1L! e l'obel,lhmg 'show me the one that is broken bcd' (HETIIE
[WHElIIC.fiNC; 'A BROKEN BED'I

OBJBCT PREFIXES PRESENT TENSE [EXPRESSIVE]. Pllt out five objects
at a time. Pretend to un an action with an object and ask the child what
you arc doing with it.

I<C't'tllllllg /.11IItWtllltl 'what am I doing with the baby?' [rock the baby]

1<,' C'tSlllIg /.;11 IItlS/IIIIl!lllllil 'what am I doing with the boys?'

--.-------~--------------
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Item 50

ItI.1m 51

Item 52

Hem 53

Item 54

PACKET 1.2

Item 55
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ADVERBS [EXPRESSIVE]. You are now going to put the dolls in
different positions and ask where they are, for example, put the mother
in front of the house and ask where she is 0 hokae, You want an answer
like 1'1!11!,'in front' or kantle 'outside'.

Put the mother in front of the house and ask where she is. 0 hokae
/where is she?'

Put the child in the middle of the soccer field and ask where he is. 0
hokae 'where is he?'

Put the father in or on the car and ask where is he? 0 hokae 'where is
he?'

Say to the child 'look the mother can walk fast'. Make the mother doll
walk fast and Bay to the child 'look the mother IS walking fast'. 'fhen
make HlP, mother doll walk slowly and say to the child 'look the mother
is walking slowly', Then make the mother walk fast and ask the child
billY. the mother is walking, You want a response like plln/dsn 'quickly',

Make the mother walk fast an,' -sk 0 tsamaYII JWllllg 'how is she
walklng?'

Say to the child 'look the granny can walk slowly. Make the granny
doll walk slowly' and nsk the child !l..Q!Y. tho grnnny is walking. You
want a response like hantte 'slowly',

Milke tll<!granny w.11kslowly and say o IS{llIlfI!l11 jWI11/g 'hov is she
walking?'

RELATIVE ANI) SUBJECT STEMS [RECEPTIVE]. Two dishes, a picture of
,1cat or other nnlmals drinking, two broken beds, picture of people
eating, Ask the child to show you the following:

Mpontslte tse I1l11bt'IIIti/I'lIg 'show me the broken (mrs') [DIKO'fLOI.O
'l'HllBENIllI.ENG 'BROKEN DISHES']
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NEGATIVE SUBJECf PREFIXES [EXPRESSIVE]. Auk the child questions and
the answer must be wrong 80 that the child will have to use the negative
form. When you ask 1£ the ,ethuthutlm hac 'is the motorbike a~ home?',
you want the chlld to say sOMething like Izascyo, 'it is not'. It you ask
mme fiyela 'is mother driving?' then the ehlld should answer something
like Jill a fiyele 'she is not driving',

I:;: ....,::::·:'i··;::·.\..:i;:j::·j::.,j,j· i)·; ..··· :... ...} "i Or:' iia$rpNi/~)'
Item 41 Sethuthuthu hae

'Is the motorbike at home?'

Item 41 Dfkgomo Mheng
'Is the cow in the field?'

[Should be there, its (or the child to be
thinking]

Item 43 BaM ba sepetlele
'Ate the children at the hospital?'

Item 44 Pere lebenkeJeng
IAre the horses at the shop?'

Item 45 Mmc oa flyela
'Is mother driving?'

[She should be at home] -Xtem 46 Dibcse dj a nwa
'Is the bus drillking'

e' =- :===::~

PASSIVE LOCATIVE [RBCEPTIVE). Ask the child to poln] wiU\ herthis
finger to where certain things are done.

~~.;.tli;}~.~;i~~.~ ~l.1L~~
Item 47 AT ho kenwa Ilokae sekolo

SCHOOL 'where do we go to
school?'

Item 48 AT THE ho rekwa llokae
SHOP 'whore do we buy It?'

Item 49 AT THE dikoloi di ka robatswa hokae
GARAGE 'where do we fill up?'
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PACKET 8 VERBS: SEMANTICS [EXPRESSIVE]. Put the mother doll at the shop, put
the one child at the school and the other in the soccer field, with the ball
and put ", father doll at the garage. Put the cow and horse in the field
and the bus at the taxi rank. Put the motor bike and the car at the church.
Then ask the child the following questions and they should point to where
you are asking. They might give you a verbal response, write this down.

-
ltBSPONSE

Item 29 Ke me /npellg
'Where is the house?'

Item 30 Shopo e kal!
'Wher(~Is the shop'

Hem 31 Petrolo I' tS/I} • kat!

-' 'Whem do we fill up?'

Wm32 Mille 0 kill!
'Whel'e is the mother?'-.

Item 33 NgwCllICl 0 kac
'Where is the child?'

Item 34 Ntall! 0 kat!
'Whel'e is the father?'

Hem 35 Kel'ckc I' kat!
'Where is the church?'

Hem 36 Sepetlell! se kae
'Where is the hospltal?

Item 37 Bolo I! kne
'Where Is the ball?'

Item 38 MpollisJIC pere
'Show me the horse'_.

Hem 39 MPf1llt1l11Csctllllll", Hili
'Show me the motorbike'

Item 40 Mpollts/ll! kgolll(l
'Show me the cow'-
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PACKET 6 NOUN CLASS PLURAL [EXPRESSIVE]. Take out two fathers, two
grandfathers and two children and say to the child who they are. Then you
point to the dolls, for example, fathers and ask the child to tell you who
they are. The child must say. Do not let the child copy you.

Item 21 Ke bonulIIg bmw 'Who is this?' [BONTATE 'FATHERS']

Item 22 Ke bomallg [?/lIla 'Who is this?' [BANA 'CHILDREN']

-------------------------------------------.------
Item 23 K(' /l(lIIl1l1lg [lmlll 'Who is this?' [BONTATEMDHOLO 'GRANDFATHERS')

PACKET 7 OBJECT PREFIX PRESENT TENSE [EXPRESSIVE]. rake a doll and say it is
mother and tell the child that this person is dclng the actions, Make the
doll do the actions and then ask ke eieang 'What is she doing?'. If the
child only says one part, eg 0 tshela, 'pouting' write this answer down.
Then ask what she is pouring and if the child says lebese 'milk' write this
down. Write down whatever child is saying.

,,=
ACTION QUESTION RESPONSE--

Item 24 Pouring k» dsallg
milk 'What Is she doing?'

Item 25 Eating bread ke etsillig
'What is she doing?'

Item 26 Drinking kc clsaltg
medicine 'What is she dOU1g?'

Item 27 Rubbing in ke t!lsl1llg
vaseline 'Wl'llt is she doing?'

Item 28 Drying cups ke et~(lI1g
'Whnt is she doing?'

.- -
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NOUN CLASS SINGULAR [RECEPTIVE]. Put out a grandfather, boy and
girl. Tell the child to show you to whichever you say the name of.

Mtxmtshe Niaiem. lola 'Show me grandfather _

Mpolltshe Moshanyalta 'Show me boy'

Mp(mt,~h~ Ngwanana 'Show me girl'

NOlJ1'.l CLASS PLURAL [RECEPTIVE]. Put out two grandfathers, two boys
and two girls. Tell the chilrl show you to whichever you sa) the name of.

Mpolltshc Bonlat~'lfwholo 'Show me grandfathers' , _

Mpontshe Bashanyana 'Show me boys'

Mpotttshe Banana 'Show me girls'

NOUN CLASS SINGULAR AND PLURAL [EXPRESSIVE]. Show the child
the big doll and ask the child to tell you the names of the body parts by
you pointing to the different body parts and asking kenge 'what is it'?
Child must say which part of the body it is.

'mouth'

kt!ttge 'What Is it?'-t-----.....II

kcltgc 'What Is it?'

Item 12
MenW41la 'fingers' keng« 'What is it?'1r----------------~~·--4_--~
Item 13
Nko 'nose' kengc 'What is it?'

-1------1
Item 14

Ir-M_a_}t.l_o 'ey~ kcltge 'What Is It?'

Item 15
Mala 'stomach' I~ctlge 'What is h?'

Item 16
Matsoho 'hands' kenge 'What is it?'Ir-----------------~--~-------~---------~I
Item 17
Teebe keng« 'What is it?'-----------------+-'ear

Item 18
Moriri

ItcmH
Mellwanu ya maoto 'toe' kenge 'What is It?'

[
~~em 20 --- -i----l--·-II

_ Maolo 'f~~~e 'What is It?' _. __ ..__

'hair
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NOUN CLASS PLtJRAL [EXPRESSIVE}. 'take out two .fathers, tWQ
grancifalliuIJ and two cllildren md oay t(l the ehlld who they arc. Then :ve,\!.
joittt to the dollll, tor ex;uttple, bthel'l) a"d ask the dtllcl to tell you whQ
they are. Tile child must Bay. Do not let the c:hlld copy you.

Nul rJhonnyl havlUl 'Who is this?' [VHOKHO'fSl'FA'l'HERS]

--~----------------------------------------
Ndi rJhonnylluwha '\%0 is this?' [VHANA 'CHILOrulN']

------------------------. -----------------
Ndt vhotJltylll1wlm 'Who Is this?' [YEO MA1<HULU

'ORA.NOFAmaRS')

----------------------.--------.--------~-----

OBJBct PlUlPlX PRESENT TENSE (EXPRESSIVE].Take a dOU and lilly it Is
mother Imd b'lll the chUd tbat thie peQon lt1dolng the actions. Make the
doll do the actions and then ask ndi kilo" #4,,1 'Wlutt Is she do lug?'. Write
down whlltcvct thUd Is saying.

I

I

Item 27 Rubbing In ndl khou itatlivaseline . 'What ill ahc doing?'

~,hi;;iS4A*i;..l''''''~O}·~·d+\i~:~f~;,·:*:~:t;);§ytnt.\~<i..~.? b t'tS'tt.O·NS ..v.t.·.·.' ,1··L,.H,···i)Jh:,"'~u. nd~~ .~.,. ""~W..,,···.'.~ ·~:,.;,.·....~__...P"""'lJ
Item 24 Pouring ndl kI,ou ilnn!

1~ ----~n_ill_k ~_'Wh~a~t~l8~8~~e.d~o-ln~g~?'--~.-----,----
Item 2S Satingbread HIli kltOI4 itani

1~ -- ~~~ at-i8-~,-e-d~o-m~~-'--~--------
Item .26 Drinking ndl kIIou Itani

IJ- Ill(ld_" Ielne 'What is she iJoing?'

[ d ~

Orylns cups ndl kIIou ifllni'What18 ahadoing?'

'"<--fP



~---------~-~--------------------.-----------~--~~~.--------~
421



Item 11

Item 12

Item 13

Item 14

Item 15

PACKBT 17

Item 1

ItcUt 2

Item 3

420

nrago ke Ittflttg 'who ill your .father?'

Morutabana wa gago ke manl{ 'who ls your teacher?'

Go aplltite mang 'lewague 'who cooks at home?'

I.e djr(mg kwa Bekoltllg 'what do ),()U do at school?'

-----------------------------------------------

PICTURE DESCIUPTION

Bueket Picture

Please tell me a story about what you see in the plcture,

Traffic Picture

Please tell me a stoty "bout wbat YOIl sec in the picl1U'c.

Soccer Picture

Please tell me a story about what you see In the pichUe.

~--------------___._----------------------------
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SPONTANEOUS LANGUAGE SAMPLE

The tester must write down what the child says, write everything thi! chlld
8a)'If, lia'Vc a conve.rsaHQl\ with the cltUd. Say to the child 'now tell me
abl.)ut what YOIlate thi8 momirtg, etc'. You can talk abo, .vho U\e child
lives with at home, what the chll(1 dOCIfat school, what Ule chlld lite lor
breakftult, what U\e clll1c'1can see in UtC room, etc.

o jelt eng mo ma,ong 'what did you eat tOt breakfast?'

o tlole ellg 'what did you dt1nkl'

o Itpt,U6fQ(! ke tllang 'who dressed you?'

-----------------------------------------------
o tl/.nplt$We ke mang 'who bathed you?'

o ka,lilwc ke "'atlg 'who I!lImbed you?'

---------",----------------------------------
TI3t.L THll CHlt.P TO SPEAK ABOUT WHAT HFlSI-lE IS WEA,UNG

o "partmgtl keJeno 'wltat ar~ you wearing today?'

---------,--------------------------------------
DIt111ako tlle ditttscng Int'S 'what do yOUl' shees look like?

--------------------------------------------~~~
MOUlJ(Jlborukl,u btl tltslt1mg /altg 'what <l(les;your dress I piUlts look UlI<e?

Hetnbellekcsl e lang Iwb.l\t d~s your ahut I Jersey look like?

M,nago ke 'lI(ltlg 'wbo is your D\ctber1'

~~~----------.---------------- ,-----_ .....
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ADJECTIVESAND RELATIVES [RECEPTIVE], Say to the child, 'shame this
doll has no clothes on, leta see what she should wear'. T...ke all the clothes
out of the bag and put them next to the child. Then ask the child the
following:

- - ---
RES'ONS~~I ......... ,. ioI_'~

Item 77 Ntlisctsc mm'lIklm atttabcdi
'Bring 1~ 'we pairs of pants'

Item 78 NtlisctsIJ marl/kIm abluc
'Oring me the blue pants' -

Item 79 Ntlist!tsc kobo ckgoto
'Bring me U1.C big blanket'

Item 80 Ntllsrtllc d/kete tscpedi
'Bring me two skirts'

Item 81 NtlIsctsc dilcf1l1st/ ya/ollr
1---

'Bring me four socks'

Item 82 Ntlisctse kobo cllyec
'Bring me the small blanket'

Item 83 Ntlisatsc diktillStl tSI!. tSl1W(J1I
'Bring me white socks' -Item 84 Ntlisatse makoti" 0 Ie 1II01lg
'Sdog me four bugs'

Item 85 Ntlisctsc tt1l!.kot'la ethre«
'Bring me three bugs' ..,---

Item 86 NtlIsctsc kcpse eli black
'Bring me the black cups'

Item 87 Ntlisctsc tstkett serea
'Brh,s me the red skirt'

Item 8& Ntlisctsc kcpcsc c kllibMtl
'13ringme the red cops' -

Item 89 Ntlisf!tsc IWlIlbc etslmlllll
'Bring me the white shirt'

Item 90 Ntllsctsc sclaga sotlll£!
'BrJng me all the beads' .
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Item 65 Ke dlrang ka oaselln« ''''~'at am I doing with the vasellnet' [pretend to rub
it Inl

Item 66 l{o dil'altg ka mme 'what am Idoing with the Ifiotl\t.'r?'[pretend to plait the
mother's hair]

Itemv7 l{c dtraug kll morialtc 'what am I doing with the medicine?'

-----------------------_.------------------,--------
Item 68 Kc d{rallg ka dit/l/pa 'what 11m r doing with the knife?'

Item 69 Kc dirllllg kll boll. 'what am I doing with the ba1l7'

Item 70 Ko IUJ'mlK l~a dlswit.9111 'what am I doing with the sweels?'

-----------------.-------------------------~-------
Item 71 'f((l di"(lllg kll SCkWCIIlIa 'whnt I am doing with the bag?'

_._---------------------
Item 72 Ko dil'lIl1g len kolo! 'what 1\11\ I doing with the car?'

Item 73 Kc (limltg 1mslikop; 'what am I doing with the cups?'

Item 74 Kc d/rallg kit tabesc 'what am I doing with the milk?'

-------------.----------------------,------------
Item 75 Ke rli,'tltlg k« setalta 'whnt am 1 doh,S the beads?'

Item 76 Kc rlir(wg ka dlJo 'what am Xdoing with the food?
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Mp01ltsllfJ It muanS' 'show me the one that is dnnldng'
[1<ATSENW ..\NG 'CAt DRINKING']

MpolttsTlil tso tOUI!/lt/ClIIg 'show me the broken ones'
[DI8BT.fIE aOlfEHTLENG 'BROKEN nEDS']

---------------------------
Mponts/II! 1mfang 'show mil the ones who arc cOIling'
[BATHO lANG 'PEOPLE EAtING']

RBLA'llVE AND SUBJECT STEMS [RECEP'nVEj. Picture o£ II person
eating, picture ot animals «rinking, OM broken bed, one broken dish.

Mpollt:s/IC en jallg 'show me the one who is eating' [MOnlO
JANG 'A PERSON EATING']

--------------------------------------------.------
MP01ttsll1l se tlmbo11ilcIIg 'show me the broken one'
(SEKOTLOl..O THUBBHILENG 'A BROKEN
DISW]

-----------,----------..----------------------
MpOllts',~ tse IItpallg 'show rna the oaes who nrc drinking' [DIKATSE
NWANG 'CATS DRINKING']

Mpolltsllc e robcl1l11!ltg'show me the broken OM' [B.ETIm
ROBcRILENG 'A BROKEN BED'J

OBJECT PREFIXES PRESENT TENSE (EXPRESSIVE). Put out five objects
at a time. Preilmd to do an action with an object and ask the child what
you arc uohtg with it.

KIl dir(lIIg ka lcssea 'what am I doing with the baby?' [rock the baby)

I~c IH,'aug kif Ullsltilt(IIUl 'what am I ,\oing with thC!h(iYS?'
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Item 50

Item 51

Item 52

ltenl53

Item 54

PACKIU 12

Item 55
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ADVERBS [EXPRESSIVE], You are now going to put the dolls in
different positions And ask where they are.

Put the mothi'll' in front of the house and ask where she is. 1II111e 0 enu:
kae 'where is she?'

Put the child in thc~middle of the soccer field and ask where he is.
ttgwalla 0 C!lItl!ka« 'where is he?'

Put the fnthel' in 01' on the car and ask where is he? rre (I kamo kat!
'where is ho?'

-------------.------------------------------------
Say to the child 'look the mother can walk fast'. Make the mother doll
walk fast and say to the child 'look the mother is walking fnst'. Then
make the mother doll walk slowly and Bay to the child 'look the mother
is walking slowly',

Make. the mother walk fast and ask ba tsamnya jmlg 'how is she
waUdng?'

Say to the child 'look the granny can walk slowly, Make the granny
doll walk slowly' and ask the child how the granny Is walking.

Malee the grant)>' walk slowly and say ba tSl1l11ayafaug 'how is she
walking]"

RELATIVE AND SlJBJECT STEMS [RE:CEl"flVB], Two dishes, <l picture of
a cat 01' other animals drlnking, two broken beds, l'!ctui'l'I of people
eating, Ask the child to show you the following:

MpolltslHl tllO tlmb(llIltilclIg 'show me the broken ones" [DIKOTLOLO
TIIUBJSNI'IILliNG 'llROKEN DISHES']
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NEGATIVl! SUB]ECI'PREFIXESIBXPRESSM). Ask the chlld quesilo11$ and
the answer nlust be wrong 50 that the child will have to use the negative
form.

:/:::"
::::;:> iIl:i;l ~. ~. :ji}

Item 41 Sethutlluthu kwa gae
'19 the motorbike at home?'

Item 42 Dlkgemo kwa Hageng
'Is the ,ow in the field?'

[Should be ther«!, its for the child to be
thinklngl

ltelll42 Bana Va sepet181e
IAre the children at the}, ,wy'_"

Itent 43 Pera A'Wfl sMtJOng
'Are tho hOrS(!£lat the shop?1

Item. 44 Mme wa /Iela
1s mother drivir\g?'

[She should be at homel

Item 46 Dibeu di a nwa
'Is the bus ...1..1",1.1;.",1....

PASSIVE LOCATIVE [RaCBP'l'IVEJ. As~ Ute child to point with herthl!!
flngc1 to whel'e certain thhlgS are done.

Item 47 AT go dirwang kuHtsekolong
SCHOOL 'where do we go to

school?'

Item 48 A'fTHE go diJ"l..oongkrpashopong
SHOP 'whetodo we it?'

Item 49 ATTHB dikoloi di t1a~ kaa
GARAGE 'whtlTe d(1 we fill up?'
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JlACKET 8 VERBS: SEMANTICS[EXPRESSIVE).Put the mother doll at the shop, put
the one child at the school and the other in the soccer field with the ball
and put the father doll at the garage. Put the cow and horse in the field
and the bus at the trod rank. l'ld the motor bike and the car at the church.
1'hen ask the child the following questions and they should point to where
you are asking. They might give you a verbal response, write this down.

It;J3Sl'ONSE

Item 29 Knill gac ke kae
'Where is the house?'

Item 30 SllOPO It kae
'Where is th~p'

Item 31 Fetroli e tsllelwa kae

- 'Where do we fill up?'

Item 32 Mille 0 kae
'Where is the mother?'-Item SJ Ngwan(l 0 kae
'Where is the child?'

Item 34 Rre 0 kae
'Where is the father?'

Item 35 Kereke e kae
'Wherp is the church?'

Item 36 Sepet1ele se k/le
'Where is the hospital?

Item 37 Bllola e kfle
'Where is the ball!'

Item 38 Mpolltslle pere
'Show me the horse'

Item 39 MpolltsllC sellmtlllllllll
'Show me the motorbike' ..,

__jItem 40 Mpolltslle kgotllo
'Show me the cow'



PACKET 6

Item 21

Item 22

Item 23

PACKET 7
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NOUN CLASS PLURAL [EXPRESSIVE]. Take out two fathers, two
grand£a~el'S and two children and say to the child who they are. Then you
point to the dolls, for example, .fathers and ask the chlld to tell you who
they are. TIle child must say. Do not let the child copy YO\1.

Ke hottang ba 'Who is this?' [KESO NTATE 'FATHERS]

l<e bOlUlng ba 'Who is this?'

I<e bOtl4ng ba 'Who is this?' [K£ BONTATEMOGOLO
'GRANDFATHERS']

OBJECf PREFIXPRESENTTENSE {EXPRESSIVE].Take a. doll and say it is
mother and fell the child thd this person is doing the actiolts. Make the
doll do the actions and then ask kedirang 'What's she doing?'. Write
down whatever child is saying.

Item 24 Pouring kedirang
mille 'What is she

Item 25 Eating bread kedirang
'Whl'lt is she doing?'

Item 26 Drinking kedtf,l,,;
medicine 'What is she

Rubbing in kedirang
vasellne What is she

Item 28 Drying CUP$ kedirang
'What is she
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NOUN CLASS SINGULAR [RECEPTIVE]. Put out a grandfather, boy and
girl. Tell the child to show yuu to v'hicltever you say the name of.

Mpontshe rremogolo 'Show me grandfather' _

Mpontshe moshimane 'Show me boy'

Mpontshe mosetsana 'Show me girl'

NOUN CLASS PLURAL [RECEPTIVE). Put out two gran(l£r.tfuers, two boys
and two girls. Tell the child show YC)uto whichever you say the name of.

Mponlslle
ho rremogolo

PACKET 3

ItemS

Item 6

Item '1

,ltent 8
'Show me grandfathers' _

Item 10

Mpontslut iJasmane

Mpontshe
base/sana

'Show me boys'Item 9

'Show me girls'

:PACKETS NOUN CLASS SINGULAR AND PLURAL (EXPRESSIVE]. S" ')W the child
the blg doll and ask the dttld to tell you the names of the b,,:',;."pads by
you pointing to the di£l.e.rent bOI.;J parl:$ and asking kel?llse 'what is i1'?
Cbild must say which part of the body it is.

I.

Item 11
Natoma
Item 12
MenwlJna
Xtem 13
Nkn
Item 14
Maflho
Item 15

Item 16
M(#Mgo
Item 17
lsebe

Item 18
Mer ;,'1

Itcn.19
McnW4tla mao to
Item. 20
Maolo

'What IS it?'

'What is it?'

'stomach' keen~e 'What is .it?'

'hands' keellge 'What .9 it?'

'ear' 'What Is it?'

'haIr' keenge 'What Is it?'

'toe' keenge 'What is it?'

'fcc~ keenge 'What is it?'



S}lAl: ~QAA1JlSt'{]ll'JR'BSSW'Jlll'dtClBl''liiV'iS lLAi; 'lG11l~~18ASSESSMa!t!'

Slh1ftltA'7

'li'lltS'll' ,lJBil)Q)!r.lliW

GET I?ntAILS AUOW THli CatLl? FROM n:ln TEACHER on PlttNCIPAL$,

At.SO ASK THE CHILO"
(J

CHn"O'$ mRST NAME

CHILO'S ST.J'mMm

HOl\1E LANGUAGE,

O~!~~GtTAGESCHaO
$~13.A1<S ,.

N~1d~'6FisbxoOL
~. ~,~.:~: ,.. ..'. c

~Ai t,il "P1UNCIl? At.-~ .. ',' .. 'I, ..-',.:. <

!>A'l'E Oll13lRTH

~r1$AGlil'"

tESTER'S NAME

SCORER'S NAo,\1E
(i

. ',~--~--~--~~'~~~~--------------~~-,),..
I)

PHONE Nt1Mag~1 .... I'

/, NAME' OF Tl:1ACHER
oAy .M0N'lt"I YEAf{ _

'DAT! OP TEST
,_

.~. lite chUd yuui name and expillin what you 1l1ld.the child are goirtg to"d~' togl'!th~J.ti M.kfi it
$b'!Ul'4.,!lS"I):t\jOYIl1>l~ Ilnd lUI n'\\).c:h fun 1111possible. 1'01' example: Hello, my nattll'.! ill Tlu1l1lii 811'1 we
,ill!e·$~1J:istQ hm>e a lovely time plA.ying together. WI).I\1'C go.ing to play with toyt! and speak.

"',', .. _".... ',', 0

NOUN CLASS slNGULAr{ (MC;l3l?TIVE]. Put out n £nthlU',loll, 4rtd a child
odoll, Sny. to. the chlld "":1. kombe 'show me' Md the (hUd"mul'lt ,how you
,.,whichevllr yo:)!, lIay tbe nantl), of.

'Show nte father'

'Show n1e chlldren'
c

6iThit.t t~tlt was de'l;lisect by al,tlll'.u.mmt !lUlgttage ShElt\gann·spellking $1'1')0<:11llU\guage therapist,
$hansaan sttuctures were ~e,;iIil;dby.dol1'{lnsl'lt 1.ll1g1.1'! • Shangann speru<ers atll,tdouble--checked
with the Shangaan dictionary (Ceunod. 1~6/). .
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Xtem 13

Item 14

Item is

PACKllT17

Xtcm.l

Item. 2

432

Ndi t'.nY' k110tsi 1I"I1U 'who Is your fatlu:r'P

Na; ,my' mudedcd':J:l y/nl" 'who }8 your teilcberr

-------------------------------~-------------
Ndl ,.nyi ano bika hayani 'who 0001<4 at homer

------~----------------------.----~'~-----
N; ita'tl t~hllcokol(mi 'what do you. do Ilt lIc110011'

----------,----------------------------------
......, ...... , ",'" ,

PI(rrunl'lOlSSCIUl"I'lON

i

Pl~llse tell me illltory ahout what Y(lu see in the pIcture.

__j.~_~.~,t-- ~ '~_"',.~_. ~~

------------------------.--------.-,~--------

-------------.---~~------~--------------------------------,~--------------------".----~-,',~~--------------~-----------------------,------

PIc.lle tell me II. story about wbat you nee in the picture.

------,------.~,----------~--------~------~----
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Item 1

Item"

Itrm3

Item ~.

Item 6

!tent 10

431

SPONTANEOUS LANGUAGE SAMPLE

The tester must write down what the child says, write eVlU'Ythlng tIte cItlld
says. Have a conversation with the <:Idlcl. Sty to the child 'notv tell me
about what yOu ate this morning, etc'. You tlUt talk about who the cldld
lives with At home, whAt the chIld doet At school, what the cldl,l ate for
brealdast,. wbat the child can see in the rOOm, etc.

No 'lUIi m"Uf#.eloni " ,,",nullIl'what did you eat lor breakfast?'

NonWR ndnl'what did you drluk?'

-----.~-----~--------------------,--------------
No gam ltv" rl$4 tmyi 'wilo combed you?'

'l'lItL niB cann TO SPEAl<:ABOUT WHAt l!-llYSan IS WEARING

_______________ ..__ ....,_'" ..# __,.., ,... ', ' •• , IIi"

~ ~ .. _WII. __ ........... , _ ....... _,_ .................. - _

Roklrolrihuru'k1," ?'%lwl'wltllt does yOUl' dress I panl'! lOOkUke?

---------------------- .......--------.~.'.----------~----

------~~------~--------------------------
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/~OmCTIVES ANti RELA'l1VES [RECEPTIVE}. Say to the child, 'shame this
doll has no elothee ~n, lets see what abe should wear', Talcf)all the clothes
out of the bn!) and put them next to the child. Th1!n ask the child the
iOllowing:

~ ,..
~-

R~SPONSE ;.,
{i ,~,

Item 77 NdlsclclIl marllklm mav1dll

. '8rhl?; me two pairs of pants'

Item 7EI Ndiselcui marl/kIm a bltte
'Bring me tho blue pants' --Item 7!l !Vdlselmll ttgtwJw klm/watf/!
'Bring me the big blanket'

Item 80 N(UsclclIl :nvlketc %wllilli
'Bting me two skirts'

Itern 61 Ndi$cll!lIi tII(lSolrisi alour
:.'

'Bring me four Bocks'-Item 82 Ndiselalli IIgltvl.IO tlmklm

- 'Bring me tha ~:nnll blanket'
'" ...... ..........

Item 83 Ndisc/cmi llta~Wlfllli tltnttliwllfl
'Bring me Whit(l seeks' ---~Hem 84 Nclillillelli :nvikhwMlltI ;;w/llltl
'D1'ingme £01,11' bags' -nell\ 85 Ndi$clt'lli :WJ{ktltllnltHl %wi fltnr/Ill
%'tns me threc~gs'

Xtero 86 N(ll'l.lllllli gcbilll Clilltsll1l
'Brti\g 1M thlJ blaek CliPS' :--~

Item 87 Ntlillelclti tslli kllcti tsllfl tl.lllllku
'Bring me the red skirt'

Xtt:lln 88 NIUllcllml gchist tsll11ku
'Brlng me the red caps'

Item. 89 Ncllse¥(mi I,cl/lbc ltcwltitc
'Uring me the white shirl'

~W11 -
!tem 90 Ndisclelll vlmbmgll !Iatlle

'J3rJng me all the beads'



Item 66

Item 6'1

Item 68

Ittnl69

lt~m '11

Item 72

0, Item '13

ltoll\. '14

Xtent 7&,

lbun 76

'! '"

Ndi kf,OIl itrllli fig" map/lira IW dolt' 'what am I dob\S with the vaseline?'
[prl'ltend to rub it btl :,

-------------------------~--------~------.------
Nell kllO:,l nmtll11 " 110 kIlO" 10 'what am I doing with the moUter?' [pretend
to plait thtl mother's l\atr]------~~--------------~--~--~-----~-------~,~
Ndi kholl tsltigodelo tol,o kwsaelll!ttho· 'what am I.dC)ing with the nu!dicbt.e?'

Ntli 1f1,ofl Illwlmttllge ;:nli kilo" tlwn 'whnt Aufl doing with the knife?'

Nat kltott itaui "gil bola 'whitt 11mI do1i\~ivith~bebl'l~'!'
\ . , .

__________ W!I(~ _'","'---
NI'li klton iUmi IIga mt!soglsl'whnt lUll I doins with the sv.eetli?'

Nlll kl,ou itallt tlga 1II1lklmmlll('(' lwhl.\t I anI. doing with the hllg?'
I_'_ ,4 ,)Ij~, "' _

N,li khotl Itlllli tlg" golol'what ant I doinG with the car?'

Ndi kltl", ita"l "Ca·ia'I'what am I doing with the cups?'

Ndl 'kllotl ttnrd IIgtl "'(lfill'what am I doh1S with the milk?'

------------------- .~.~.-----------~~
Ndl k11011 itemi "gil fJ/Ullrm8tl Iwhat M1, I doins th-a beads?'

(I...........~ .... ~ ...~ ..~, ~'''''!'OIi _''''''c'''. _

ii

Ndt kltotl ibmi "ga %tllilitva 'wbAt lun l( doing with the tood?-......-----.......--_...--'--,------



Item 56

Item 57

Item 58

PACI<lIT13

Item 59

lt~m60

UI!M 61

nen\ 62.

PACI('l!T 14

Item 64

428
Nts"mb,~d%Clti tt;1tI1IIa1tg~tslti 110kuo« lItua 'show me the one who is
drinking'

NtStllllbcdzcIlj mimbetc yo v/lfmdeallO 'show me tIte broken ones'

NtstlllIlJcdzlllii vJramtltlltl v11a 'show 1M the ones who are eating'

~~.------------------------------------,----
REl:.ATNE AND SUBJECT STEMS IRECEP1'lVE]. Picture of a person
eatiug, picture of animals drinking, one broken bed, one broken dish,

Ntsll1ltlJcd::ctll tlllltim 0 110 klto" 'show me the one who is eatins'

Ntstl1t1bcdzclIl tsltigodelo toho kwashcn!,o 'show me a broken one'

Nt~lmlbctl%CIII :tlJiml1llgc :wi ItO kIron 1Iu'a 'show me the one wbo is
drlnJdng'

Ntsulllbcd%etli !ltl/tbete wovh,mdeallo 'show me thll broken one'

~--------~------------------------~------
OBJnCT PREFIXES PRESENT TENSE [EXPRESSIVE]. Put out fIve objects
at 1\ time. l'retemllo do an I\ctionwith an object I\nd BSli',\l\C child what
you nrc doing 'YUh it,

Mfi feltoll itclIli "gr~aWtltltl 'what am I doing with the baby?' [rc1(:lc the
babY1-------~.-----.-.-~~~--------------~
Ndi klloll it'tllli "8'11vlwtllklwtl 'whnt Itril I doing with tho boys?'

-----~----------.--------------.------------

, " ..,,..
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Item 50

Item 51

Itont 52
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Item 05

427
ADVERBS [EXPRESSIVE]. You arc now going to put the dolls in
different positiClns and ask where they arc.

Put the mother in hont of the house and ask where shp .s, vila gal
'where is shl;!?'

Put the child in the middle of the sOC<!er field and ask where he is. viti!
gni Iwhete is he?'

Put the father in or (In the car and ask where is he? vila gal'where is
he?'

--------------.------------------~--------
Say to the child 'loo'le the mother can walk fast'. Make the mother doll
walk filet and say to the child 100k th~ motlter is walkiug fast'. Then
make thClmother doll walk slowly and say to the ~hUd 'look the mother
is walldns ",:owly'.

Make the mother w.t1k fast ..nd ask vIla kilo ,~dimn 'how is sIte
walldn;?'

------~--~----------~-------q--------
Say to the chUd 'look the granny can walk slowly. MI'lI~etIte grann];
doll walk s'(!)wly' arid ask tbe child how the granny ia walking.

Malee the srantlY walk slowly and say vltn kilO giditll(, lhow is she
wnUdns?'

RBtATIVli AND SUBJECT STEMS [RECEPTIVE]. Two dishes, i\ picture of
a cat or other animals drinking, two broken beds, picture of people
eating. Ask the ~hild to show you the following :

Nts'lIItbcd:l!Iti :.witfodclo ::tvo ktv(lsI,eallo 'show 1\\0 the broken ones'

------------------------------,-------~
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NEGATIVE SUB}ECl'PREFIXBS [EXP:RESSIVE). Ask the child questtollS and
the answer must be wrong 10 that the child will have to use the negative
foan.

Itcm41 Tshlthuthuthu ts/d haytmi
'I& tbe l1lOtorhike at bOQ\e?'

Item 42

Item 42

O%lkholornoIkimudtwhini
1s the cow in the field?'

[Should be there, its for the clllld to be

Nwana u sibadela
IAre the children at the .
Bere ivhengeleni
'M the horscs at the
Mmta 'Olta kI,ou Bullel4
'Ia mother driving?'

[She s'hould be at home)
Blsiyanwa
'llI th(,! pus r11'lf\klft .....

PASSIVB LOCATlVB [R:aCBP'!'lW). Atlk tt-\e cltUet to point with herth.s
~ingetto where certain things are done.

ATTl-m
SHOP

dd dRd%fU4 {iii
'whON.! do we fill Up'i'

rigu;la ngafhi
'wh<!rcdo we go to
sr.nool?'
hu mtgtqafhl
'where do we buy it?'

Item 49 A1'THS
GARAGB
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PACKEt 8 VERBS: SEMANl1CS [EXPRESSIVE], Put the mother doll nt the shop, put
the one child at the school and the other in the soccer field with the ball
and put the father doll. at t1~1lgarage. Put the sow and horse in the field
and the 'bus at the ttl,)(h:~ 11<. Put the motor 'bike and the car at the church.
Then ask th\! child th~ following ques(ions and they should point to where
YO",are asking. They.might give you. a verbal response, write thil! down.

r-

-... ,/ JU':lSl'ONSE
f.-.
Item 29 Nai ngttfhi ltaYlllti

'Where is the house?'.._.......,..

Itern SO Ndi ngrif/li vlreng!!lcne
'Where j$~e shop'

Item 31 HfI slleluJ(Ifill pftro{o I

;---
'Where do we fill '41'7'

llem32 VII.1l.IlgnJhi mm{YIll1U 'i

'Where is the mother?'

t.tem 3~ U ng(lfhi IIWIIIUI
'Where is the child?'-

lttlril $4 V1l1mga!(/i kllotsi
'Where is the father?'.....

Item 35 Ndlngnjhi kerekelli
,

'Where is the ch1.ltch?'

Item 36 Ndt llgaj7li Vll1lol1geloni
'Wh~l'e is Ul0 hospital?

Item 37 r nsn/III bola
'Where is the ball?'~

Item S$ Nnlstllt:bedz(mi ber« \
'Show me the horse' __.,..,

Item 39 NtstlJ1zbeazcl1i tsTtitlult/wthli
'Show lU(l the motorbike'.---- ...

Itelll 40 Nt5!lmbc4zeni klJ%ttlo
'Show me the cow' .-.
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VJaNU)A BXPRESSI'VB RECBPI'IVE LANGUAGH ASSlllS5MlJBNT

~ll..A"

'll'iBS'll'IOO1lWl3'll'

csr D'StAILS ABOUT ure CHILD FROM THE 'l'EACX-mlt OR'rlUNCfi'ALS.

ALSO ASK T.ClECHILD

TESTER'S NAME

SCORER'S NAME

GENDER

CHILD'S FIRST NAME

CHILD'S SURNAME

HOME LANGUAGE

OTHER LANGUAGES CHILD
SPEAKS

NAME OF SCHOOL

'(NAME Of PlUNCtl?AL

;;DA rs OF BIRTH

CHILD'S AGE

PHONE NUMBER

NAME OF 'l'EACHER

DAY MONTH ,

DATe OF rssr

yBAR ........ __

Tell the child your ";un!! ;and exphlin wbat you. au(J. the thUd tire going to do tos~tl\et. Mal,e it
sound as enjoyable iU\d as mUch .fun as possible. Fol' example: Hello, my \,umUlls 'PuuuH and we
ate goiug to have a lovely tilne playing together. We ate goinS to play with toys lU\d spenk.

NOUN CLASS SINGULAR [RECEl?TIVE]. 'rut out it father doll, altd a chUd
doU. Say tQ tIle child htsitfflbed;I;CI,1 'allow me' 4lld the child n'lust show you
willchever you (iay the name of.

Ntsumbedttttl; klloto; 'Show mo £a1hetItem 1

Iten.\ 2 Nf$umbcd~i nwarza 'Show me child'

PACl<El' 2 NOUN CLASS PLURAL [RECEPTlVtl],:Put Qut two lathers and two children
and tell the chUd to shOW'you those that you a"l."!talking about.

Nt!lumbcdzeni vllokltots; 'ShoW' me fnthm's'

Item 4: NtsutllbcdzeHi Vhall4 'Show me children'

M this test was dC'I'ised by It dominant language Venda-speaking speech language therapist.
Vel\cln structures were v.erlficd by dominant language Venda speakers and double-checked with the
Venda dictionary (van Warmclo, 1989),
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NOUN CLASS SINGULAR [RECEPTIVE}. Put out a grandfather, boy and
girl. Tell the cl\ild to show you to whichever you say the name of.

Nfsurnbedzenl moMulu 'Show me grandfather" _'_..._ _

Ntsuthbedzeni mutuka1l4 'Show me boy'

Ntsumbedzenj
musidzana

PACKETS

ItemS

Item 6

Xtem'1
'Show me girl'

NOUN CLASS l)LURAL [RECEPTIVE]. Put out hot'o grandfathers, two boys
and two girls. T~ll the chlJd show you to W'lticlu~V'erYOIlsay the name of.

Ntsumbed~i
vllomaklmla

PACKET 4

Item 9

'Show me grandfathers' ......-,__

Item 10

Ntsuthbedt.eld vl:atukana 'Show me boys'

Ntsurnbedzelli
vhasidzalUt 'Show me girls'

NOUN CLASs QI.I"IUitJL\R 'AND pLURAL (lOO?RESSIVE). Show the child
the big (11)11and IUIk1~1!dtUd to tell you the llameB of the body parts by
you pointing to Ule dl.f/erent and aSking tldi mini ltets11i 'what
is 11:'1.Child must Ilay it ill.

PACK'BT 5

'mouth' ndi mini hetshi 'What is it?'

Item 12
Mitlwe ndl mini hezwi What is it?'

Item 13
Ningo 'nose,' ndi mini hetshi 'What is it?'

Item 14
Malo ndi mini 'What le it?'

Item 15
Thumbu 'sl:on'lach' ndi ",ltd hel$hi 'What is it?'

item 16
Zwandta '11ands' ndi mini hozwi 'What Is it?'
Item 17
Nzevhe 'ear' tid; mini hetshl 'What is it?'
Itl!m 18
Mrwhud:d ',bali.... ndi mini hezwi 'What j~
Itet:lIi9
ZWikunnarla 'toe!' tid, mini hezwi 'What Is it?'
Item 20
Milenzhe 'fcel~ tldi mini 'What is it?'



·-
ITEM SERLA TSWEl{1,A VERLA SHERLA

1-. ~
21 '0.381 0.094 *()J6 0,11)2

20 n.222 0.15·! 0.16(1 *(),S·B

22 ·o.~q 0.142 '0.33.1 n.74h

23 '0.458 -O.OH3 0.2111 -0.14l>

2'1 '0.3355 0.005 O.lJt/7 -(l.{NS-
25 0.228 "0.567 ·0.311) O.ln·!

26 0.153 '0.412 O.1R6 "(l.(112

27 ·0.141 NA *0.35(1 "0.502

28 NA O.lH6 '0.315 0.26·1

29 0.229 *O.4M O.Zg() ·().311

30 -0.04 0.232 o.nz ·ll.'~Kh

:"1 '0.31 ·O.!'l32 0.245 ·O,·!lH.'
.12 .().O6 '0,,158 *O.·1(N '0.,(11/

33 NA ·0.567 O.tH4 ·O.:~I'\~-
3'1 ·0.23 0.1117 0.236 "O.31t)---
35 '0.316 O.()99 ·o.ml *(}.!'2

36 ·O,OO(i lU58 0.276 0.137

37 0.035 ·o.():~q 0.263 NA- -------
~H 0.125 ·0.021'1 (l.llO{l (J.211H

39 *0,327 *0.% ·().037 ·'\ ..~KJ._. _.
4(l '0.37 *0.385 ·n.nS'l '11.·ll1·j --
'11 -0.01,1 -0.218 ·n.21 ·OA7r;----
,12 n.221 0.29'1 0.12:1 ,0.0.1:!

·13 '0.352 ·0.181 o.is« NA
'H 0.141 NA 0.131\ NA
45 0.H1 NA O.12S (1.023---
4{l 0.1142 O.tWJ 0.007 -0.(11::

·17 0.]23 '0,493 ·(l.OM (l.lHq---
i18 "0.'111 'llA~ '0.,111 ·(l.:'l(lCi---
-ill ·O.6RH '0.608 -o.su 'O.·!.?7- ~
:i() n.1l77 0.20,1 .0.22h ·ll.~7_. . ."".~ ---
~;1 'OARl ·0.021 ·().O83 NA_,



APPENDIX MM

RESULTS OF PILOT STUDIES PERFORMED ON THE

SOUTH-EASTERN BANTU ZONE LANGUAGE ASSESSMENTS

ITEM ANALYSIS

(a) Discriminating power

Item discrimination achieved on the SERLA, TSWERLA, VERLA and SlfERLA

t== - ....,.. --
N 30 ~7 26 If'!~

Crlt .05 ().37~,(l13 (l.:W60117 0.·l!.142Hh 1l.49H031.~--
Crtt .01 0.4<!H157 O.52B70H n.S·iO.31H (l.!mr-:n

[~M_ I SERLA -I. TSWERLA -:cVERLA [SHljR~A ]

1 *0 ..::11 *0.50(1 0.171 *!l.{i\J7

2 0.26;1 0.219 0.0;.17 -o.ss«
:i 0.282 ·n.;)1!) 0.2-17 'OAlH

4 0.23'; '0.636 n.271 0.0·11--s NA 0.299 ·0.013 0.120

(l ·0,112 0.266 ·O.l)3q 0.197

7 ..0.083 ·{),21H ·O.t~H ·'0.·lH1--
H *0.51H -0.102 0.131 ·0.055

(J O.2M {1,002 0.264 {),221

10 (l,2SH ·O.tWl 0.25 n.171>_.
11 0.263 NA *0.33H NA

12 '0,37 0.229 ·0.136 0.163-
13 0,153 NA *0.415 NA

1----- ~~ ---
1·1 NA

!
NA "O,33H 0.009

Hi 0.175 *0.323 *0.333 0.226

1h O.l<Jl) *0.539 0.215 0.266

'17 NA -(l.Q<1q '0 ..13:1 -0,163-
111 O,:.H 0.251) o.i« NA-
1\) n,n7 O.O(}2 0.153 NA

'--_ --
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___ ....·__ ""'~ ....... .._"c __ .,...... _

(;'1 '0' I'L ",.•

U .undla lIinl " \.'1'~ch''what do you do at CXtcbtf
Q ," ~

........-...j, ,"',', .-.-;;' u __ :.,.>4 '", , "'~"!I>J':, ,_' 1$': ,', ~\""""'''''''''~'''".'''''''''i' ''''';(,'''',,",''"''''''''C_''''''''''''''

I,

. ,

"leul!! tell JllCi IItOt)' about whllt you Ite.,In the pl~lUX~

.... ". .... (11:= *,?l-'~~~)M1PAAr':H ,:r~"~ii..!'~t'-- I, "lit!. roo" t ;o ••• '.i."'"
til Mil.... ...._ i!~'! ~ilj'U"itc ""~ ~'" !.~""~

';0.
\~:\

\\

'\
'~
\~.'~'
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SPONtANEOUS LANGQ'AGllSAMPL~
u

, '.' ' ,,),
'11u~te$~ must write clownWllllt Ute dtUd pytl,wnw e'VCfyU\JuS the chllel
Sllyo. lU"II'lJ!• (!onve:m.tion with Ute chUd. Say to the c:.hUdinow leU .m.e

.) .",,1\1: what you ate tIdt n\omb:lz, etc:". \'ou (!InWk abCl,",~who tlle ddht
U'Vtl wlth ~lltomf:, whAt tnfl c~uadOe!! At adlo()J, wbl'l.t t11~.chUd ~te fot
bre,lkipt, wltal the d\,Ud <lan;~a ;\n the fOOnlj etc. '

"
,I)

. tldwt ylnl lfA.'ttuntllt 'k~~i Jwhat did you eat lor oteA)dut?'
~~:~. __ .~, '_.~~_' __ ~'I~)~_~'~H:.__~'_~ .~.~~__ ~HP~~_' M

(.....1

~\

"

o_-I--"!f.r---~-----------,"')---
.-:t~

U' I(m&\~iwlt(l AI hUl~i/Who dtt4811cdyou?'
... ,,~~~~~~ ...,wt"'-' 1'1''''''~ ·4''_·''''''·i~!F;'

:i
I

I" ,":-;) "I), {,I

,U'htabl{dw~'hi HWlt 'lIr~9 'bltthtd Yt'>~1t
'I! .. .',-......_--_ ........., ,
:: {.

rffl~~ .,..'ngll kl4kfllntl J~ihO cOl.\\bed;PU?'
(.) .,

...1":Ii......_ .. ""',_.tl .........fIWWI."'~...*'..__ ...iII' .....,....."-'~I~ .... ,·...... · j~7l..*"'J' .... IIe' r;'" 'jd'IOi~_-_'

.. ' L1 '//"':1
d () ,I , ' ts ",,' ,) :',) ,-:::

'mit.'llQl OllLD xo•.I~PMKAllOtIT WHAT H!USlil ISWlWUNO
~-. I',

;'~ t

ii .:

" .U ",miHI¥~1Ilfd Ha'tlUnt,":ilwh.t "~:eyou we:Ildl\S tudayT'i"
.....", "If,. ,'<Ii "9 ,h .I~~ I !K. " ...... '~I' ...I)U_~._U...i" __ ...... __ .._. __ """"' __ ....

-, i,1

i

fltan$u:'tanilllii 'wh;t d~\yo~ sh~"lOOk Uke1
l'liti'l'" t oi'iI. ,,"',-:; ari ~ I'''' !~i ........'~....:......,...A'W...:w.1Mi......... ¢...t'HrI... ·_ ... II..." _, ........ •... '''''III ...' ..... I __ .. ''' ......_ ...U ....I ....' ...hc ....t..._ ..

() "

{)
"..,~ Tfi J* 4 ;j.__ ,.,., __ rt 4 pc"'"· !44 ir ~i\o)f.- - __ · ' "",~1I"..lJ" _" '_ 4, "u , ""'4' , _~ .",,,..~

. C')
"'../

ffl:m'~/jlt'i 1I1U'I}4,,1 iwhtit doe'Y0\tt .hilt I JI.\n\e)' look like?

'I

Jtnl#nllt'(fJ,a wa WIM. Iwhi~ltI yOUl' l,nod1eN?'
: '

..-.. .. un,u



l " Ao)'BCnvB$ ANt) Rlilt.ATM$ [REcBP'l1Vnl. Say to tIt¢ chUd,/ohlUl\u thl.
doU hali ~b clothes on;lete Bitt what shIllehQuld w«ar'. Take aU the clot1\u
outof tli. bas and put th.e1l.1next to tlte dilld. Then ask tIl. elilld th.
foUowinS;

• - -.. , " '.. • , '1' '.

1
\ t " ~" •• '.' • ~"". '.

~. 1. ": "'.. J 't _ .' _. _,.'• !.. .: ' " ':
Item 77
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Ndz.i IIndla yini l,i vanlina'whatam.l doing with the vasellne?' [pretend
. ) rub it,;~ntj'

~~. ~~

oNdz.i .,,#It!. yini ,,[ mahana 'wItal am {,)tng witll themoth~~' (prc(ind to
. plait tlj'omoth_fs hairl ' ,:, ,:

,~I~--------------------------------~~---------

,. ' . :'f\," ('

Ndtlsi;omlla 1#111 hi bqli; 'what amI d~g with the ball?,
11._!,_-ihiIi_- t ( I}

'.:._ <~ __ .,'~--------~----------------------~~-~~'~~~

" -: J/,
, "~-·L", ',':,''' "'.

;~.•..•~ .••~1Ih!I~~hl~ "". ~.~~.~ ;':., • "'~

'... \,'" .
Nd~ ~~~,ttt1/lnllll n",maMi 'lvltat ;un Idoi~'l8Wi~hUte ntJJk?'

; , \'

;~r'" "~\<"''''
~\ "

Nd~i.ndla~~ hi tmitlahl 'what am 'X doin$ thctbIUltlo?'
~ .u'.jr.'_.·.·· j •• _,~,. 'It'" ' .. '.' .. -.; _ .• ~'~_ _ " , __ ,_It.'

\ '. '. ","
N4«1 antlln yf.n~ Iii '~'wakubiya. 'what am I dOitig 'Yi.~lthe loo4?

\, . . ,,<.:) -:'"------------~~\,

!',I

\

,',
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Nd%i kombe lexi "waka 'show me the one that is drinking'

Ndzi kombe leyi IIga !ayekalaltow me Ute broken, ones'
'_' -~, ')'.: :' ~'55;'

Ntl%i kombe laT){ldyaklt 'show me the ones who are elltina'

R.ELA'I'IVEAND SUBJECT STEMS [RECEPTIVE]. Picture of a person
eating, picture of animals drinking, one broken bad, ~me broken dish.

Ndxi kombe loyi adayaka 'show mdhC!;one who is eating"

Nd~t Icombe tIger. faytka tahow me the broken (lnft'

-'--'~',~~I~~·l----~--·~-----------------------~
Mid komb(! (<<.wi ItWaktl '''how me the ones who are driuking'

~--------~----'~----~----------------
Ndzi k01uba l(>tIm Jlga t$lto'tJflka 'show mil fueb!'oken o~et '

----------~~--------------------------
OBJECTl)IU!PD}B~>ptmSgm l'ENSE rEXl'RESSM], Pul out five objQcts
at a thne. ProtondJo do It,\ action with lU'I. oPjel!t and i'l8k the clUld wha6
10\\ IIr. doinG with it,

'I',

Ndli _ndltt yilli 1ti ll'«UlItt! 'whAt 1'111\ 1 doing with the bnh)'?' [rock the
baby)

c:

Nd':i tmelta Villi 1Ii 't)(I./ema 'what ron I doing with tho boya?'
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ADVEl{BS [EXPru:~SSlVE1.You <1.1'(: now $oing ~Q'puUhe dolls ~n
differ~nt positions ancl lIsk where they are. ; ....

Put tite mother-In £rant of the house and ask "there shej.i6, tlkwi~i
'where is sIte?' t

,~_ .~."MIi
It

XJutthe child in. the ndddJe of the soccer field and asl~ where he is.
ukwi11i. 'where is he?' 1/'0,

,I,',
j_ __ --._ --'/ - - --- _- - .~

Put the father in or o;-fhe:~ar nnd ask where is he~lllkwihi 'where is
he?' r.

Say to the citilcl'look the mother can walk fast'.i Make the mQther doll
wnU~last tind say to the child 'look the mother Je walking ,&leV.!1'ltUt\
mnk& Ute lltother doll wilk slowly and say to t1,lechild 'look the mothill'

"i&.wnUdllS slowly', '

Make the blother walk fast and all~ VA/amra, kunja;;i 'how is she 0

walking?'~_~_!:"'!___ 'i--, ~~-._
Say to the child 'look: the granny I':anwI11k;,slowly. Milke the gtlltUly
doll walk slowly' nnd.}\Akthl'! child how tl'le grann.y is wnlki.ne:.

Make the grAltiiy walk slowly !llld !lay 'Cdlfamra klm/CIIlt Jhow i& ahe
wttlkh\g?' :
.....4 •. ~ ~,,,,,, _

D ~~

RELAtIvE AND SUl3]EC'l' STEMS [RECEf:iTM]. TW(I dish •• , tl pictul1l1 or
n eM or athat' Ilnil1\~ladrinklng, two btoltfllt bllde, pic:tlli)e of Vl!4oplll .
eating. AsIc the child to snow you the followIng: . ;

----~--------.--------------------------f/'



s.

NIiGA'fIVE SUllJilCtPREf'IXES [EXPRESSIVE}.Asktbe (bUd questions and
the Ilt\llwe~must b¢ wrong SI) th"t tltle child wUl have to use the tle~iltlve
£($11ll.

Item 41 Xlthuthuthu Rkl1.aya
'Is the motorbike .athome'f'
11lwmu a rl. vakni
19 the co~ in tbtil field?'

\1 [Shduld be thm'e~itil for the child to be
, thinking]I~-----~------~--'------~--------r-------~IVana 'D4le xlbhedMa

~N~{he chlldrvm 4t the h09pUal?' (I~I-..._.----.....'...··"-··---·--..,.-,....-·wo~,--...---_I_~,--..jl
Hanxi yilexltaw
'Are the horses at the shop?'I~-·--------·----·~·M!ltu# 'i,Q4'kuku1a
1s.mother driving?'

Item. 42

IJ!ASS,M,.'LOCA'l'IVE [lUlCEP'l'NBJ. Ask thtl child to poit'lt with her/hli
Ilngex ~('lwhexc ¢utain thil.1ga \Ue done. "

'_)
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VERBS! SEMANTICS [EXPRESSIVE). Put the mother doll at the shop, put
the one child at the school and the qtber in the soccer field, with the pall
and put the father doll at ~e garage. Put the cow and horse in the field
and the bus at llie1axi rank'. Put the motor hike and ~hl;!car at the church.
then ask lhe child the following q\lcstions ilnd lhex, should pl)in~ to whete
you arc ll.Sl,dng.They might give yoil a verbal response, write this down.

Item 31

Hikwilti (I xitolo
'Where is the

Yiclteriw(I kiuJihl petrall
'Where do We £111

Item 32

l1khwhi tLtl\nrta "
'Where the child?'

Item 84' Ukilwilli tatani
'Wher61 is the father?'

!1lkrvilli e"kere'keltl
'~'here is the (!hurch?'

Hem 36 Hikwihi (/ xiblled/rlla
'Where is the

Itell'L 37 Yikwilli Molo
'Where is the ball'i'

Ndzi kombe banxi
'Show m~ the horae'

Item 39 Nd~l kombe xil1tutltutllu
'Showme ,nlotol'bike'

Ndzi kombe 1tOUlU
'Show. the cow'
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"NQt)N CLASS PLURA1, [EXPRESSIVE]. Take out. twa fathet8, two
&r~C1f.tl\et6 iUid two chU~uat\d $ay tG the child who tlle), .lite. :;t"l\~~you
point to the dolls, £or emunple, lllthm and asl< the dlild to leU YOlt,~ho
they are. 'the child must say. 00 not let the child copy :you. .'

1~\~~i 1((fJ4 'WhQ is this?'
-4r·.........--- .......--·-----·r--------'

,\\:p

lvatnt1ni llltltl Who is this?'

[WOKOKWANA''GRJ\NLlPATHEP.5']

.::;-.• OB}8Ci'PRE~PJmSBNT 'tENSa {EXPRESSM). Take a doU ana say it is
mother and leUthe dlijd that tbw pml'lit it dolng the actions •..Make the
doll do t1te' actloits 1Illd.then I1Jlc "Iendl" yini 'W1utt is she dolng?t. Write
(town whatever dIua is saying. ',~.,,, '.' I,',

l'ouflng niendla '!fini
u_.. '·_n'_dlk_. '_" '"-:""" -l- 'What is she doing?'
nem .2S (> Baliugb~d 1Iiendlayini ,
". . '. . ..n .'What iuhe dolo!)'?':"~ ,.,,' ,\)"','""", '" .. '
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nom 7
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NOUN Cl.ASS SlNGULAR ['RECEPflVE).l'ut out • grandfath~ boy and
Bid •. Tell the child W .bow you· to wlUdteve.r you say th~ l\aDle of.

Ndzi komw kt.iIaJJa1lll 'ShOw me grandtathe!' _..,.....::... --.,...;.;.;;.''';....

Ndzi J-J»n~mu/ana . 'Show XI\(! boy'
? 0

Ndzi ko('be f!~en!lanl 'Show n\o girl' -"J'<-'~\'\f-----
,.,""'.'NOUN ci.ASs PLURAL lRE03P11VB1. Put out ~t ~;; ,.?~~er8,two boys 0

, and two Shls. .1'ell the chUd show you to whiche ......(~::,;_-t'.1Y the name ol..,

Ndzikombe
. rmRQkwRn4

Nd~i kOttlbiva/ana

v-'show Jne.grandfathers' _...., _

'Show:mQ ooys'
11~1

1'1d%Ikamb~
Vllanhwanyani 'Show me girls'

-..?

NOyN o;.,A$$ SlNGOLARANJ) PLURAL'tBXPRll&'SIVB.1. ShOw the clUld
the blS doll mll uk 'Ule <)hila to tell you the ntlm.e&Qf the body parts by
you pomtlns to.the d~tfertmt I)bdy p~ and Q~g 'ylnltex; Jwhato.b itt?~
ChU~'lriUlt say whim pari ~fthe body it is. ;1 ,.

i.l

Item 16 '
. $wattdUt 'bands' lyittilpxi

1~m.17
, Ndleve. 'ear'

" /' s»

lyinilexi .:,~\.fwnat is,*t?'
,_:-,

lyinilexi



r - - '" --I- - _- ~I
ITEM DISCRIMINATION DIFFICULTY

-"-r-
2:-1 0.22411 t #0,79.53795

, +--
24 0.19057 O.H754J25

25 0.2349 O.910344H
"".-

26 0,15077 l).lJ2631fm

27 0,25565 0.9195804 -
28 0.26744 0.921'1571·1,

29 ~'O.3g()22 #{),72 ----~-
30 *{).35375 1F059Hllll(1h

I -
31 *0.33744 4tO.6'112957

32 ~'O,43~4 #1l.6279()7- . -_."',
33 0.1035 0.9401993- '._
34 *(),34744 #ll.H372lN3___ 1.-____ --35 *0.3348 #0,54

36 *(),31374 #(),6l).i6512._-_.-
37 O.173(N t),926v103- -,38 0.21959 lU~7707M
3() *(l,34772 (),H704319--- .... ~
40 ~'n3·!5 tl,8571429

r---"--'_
41 ().l65tJ #(),2901 024

f--._ -
42 l),()4749 #l),H:llJ(J411-

I 43 (1,].(1739 n Hl{,0544-- -~
44 ~'(),322M #0,2260274.=~-.. -
45 ·O.13H07 #(),770H333._._ ..

46 *0,38292 .;: '.4432055--- -
47 0.29461 "F(},630363

48 *().40.1(}7 #0,57(1~7()2-49 *0,3249 #0,3853821--50 ~'().3:-bi14 #0.7731(1)9-
11 (),2147H #(),3,13H!)96

Lo.- -



APPENDIX NN

Item difficulty and item discrimination achieved on the ZBRLA""

.~- --_._ - -......~ .- ~. - ._ ---..,=
ITEM DISCRIMINATION DIFFICtlL TY
1 0.10773 #O.768339H- _ ...._ --
2 0.09331 4/0.68725H7- - ~
3 0.25199 ~fll.61776(l6

'-- - ----
4 0.19514 #0.58',8726-- ._ ._ ..__

"
._

5 n.1505(1 #O.('i(l(,6M7--~ ..~-.". III .. __ ~""",_..-,_ ..... _

6 (l.ll6!i!iH ~1().~'lH14(17- -- == .~.~ _- r_~ =.~-
7 O.095H6 #().M()2~ 17~~ =- ......r:= .. ~~

Ii O.lH7l)!i #ll.!,~52713- _1;_' -.
I.) (),179:l3 #O.6H725H7

1-- - ~ ---
10 O.1822H #O,Pi9H45.5(,- - --
11 0.05313 0.%33333- --12 0.19741 O.08637H7- -
13 0,(}76HH #0.H1632h!i~-
14 (1,(19127 ll. t)063545. -
15 1l.12663 #0.753·1722-~- =.
16 ·{).O2912 O.H99665h

'_"_- --
17 ·(},03533 0.9197324

18 n,151S!') #0.551495--
19 (},24512 O.107023·i

20 ()'()5H75 #0.5
=-..--

21 (},22734 #O,814~W)5

22 *n,3007 41(1.8151H15-

loll Itt.'1l1S marked with an ". lndlcate appropriah.' discriminating power and Items
marked with # demonstrate acceptable levels of diffh.:1.I1ty



speaking children W(.'J'{' (lSS('ssl'd. Nine rests had to be aborted rnidwny due to
respondents being too shy to respond. It could 111so bt' il l'l't1S0!1 IhM tIll' tot;)} mean
score SHERLA differed signiflcantly from the other assessments. Af-o these
assessmonts were still at (1 pilot testing phase no definite conclusions could btl drawn.
It is recommended th,ll tlwiw preliminary findings bl' iuvostigated further in the
future.



- -"',..,.., . - •.. o-:;:==-_::::.:; __ = ____--==-- =
SERLA TSWERLA VERLA SHERLA

Sub test 12(,H 2.566 1.135 2.0011 O.lJlt) n.son 0.40H 150ll O.7H!i
(Relative stems) .
Subtest 13 3.06b 1.229 2.333 1.000 3 3(10 n.7110 2 r-:!15 (l.ll21
(Relative stems)

Subtest 14 12.30() 1.822 12.296 1.324 13.040 1.274 10500 1.543
(Object prefixes) -
Sub test 15 5.666 2.669 6.703 2.784 756 1.t)3 6.611 1.786
Adjectives and
relatives -
Receptive 25.000 4.275 22.%2 6.272 26.576 4.908 22.888 ,1,417

--
Expressive ;10.200 3.3Cl6 30.222 2. ()1C, 2H.Q2J 4.'l14 2:;,222 3.322

-
Total 55.20\1 6.407 53.185 7.:31 00.,00 H.271 41U11 5.95

- _L - . -
This table provided the results obtained 011 each subtest d the SERl,A, TSWERt.A,
VERLA and SIIERLA. The scores are similar across assessments althougb HOn,I.'
variation did l)CCUl', for example, the suhtt'fit <Hitil'Sfiingnegatives in tho TSWERLA.
The mean SCUl'l.'S unci total HCOl't'S wore till' lowest on the SIIERLA as indicated in
Chapter 7. This is ,1 statistically sigllifkanl' difference

Participnn! observation

A discrepancy t'xil-;tsbetween the statistical results provided "bow and tlw findings
of qualitntive analysis, Participnnt observation was particularly usefu! at thiH juncture
Us it provided insights into these respondents behaviours, by l11l'i1l1S oj introspection
(Katzonellonbogcn, et al., 1991). Those observntions indicated that there WM; tl

difference between the Venda and Shangaau speakers and the other respondents.
Research aHsistants reported UK'SHn'\(' findings. These ethnic groups lived in isolation
in Soweto, separated from other groups. One of till' reasons for the isolation
appeared to be thu fuct tha] the Venda unci Shm'lgn:m speakers wore monolingual and
that speakers of thv langunges from other lang-uag(.· gmups did not understand them.
The Venda unci Shangaan speakers did not understand other languagos either. The
Venda and Shnngaan speakers appeared mort' poorly dressed than tho other groups.
The children wore also more shy. This shyness is a roason that only lH Shangaun

11M As occurred for thl' ZERLA, ,.;tntistic"'ly ,.;i(;nifkant ,p/->Illt.'i Wl'I'L' obtained
between Hublest 12 and 13 assessing relatives stems for till' assessments in Sotho,
Tswana, Venda and Shangann.



Proportional averages and standard deviations of subtests of South-eastern Ban tu
Zone languages

SERLA I T~~ERL~ I VERLA:I SH~:RL~ ']..... .=~ "7"==""
Std Std Std Std

Mean Dev Mean Dev Mean Dev Mean dev

1---'--- _._-
Subtest 1 1.8~J 0.530 1.740 0,525 l.H46 0,464 i.sn 0,697
(Noun classes)
1---

Subtest 2 1.466 0,860 1.185 O,8J~ 1.500 0,812 0,8~3 0.923
(Noun classes) .
Subtest ~l 2,833 (J,461 2,777 0577 2,269 (Ul74 2,111 0,%3
(Noun classes)- -
Subtest 4 2,()33 1.217 1.703 1.170 :2,269 1,OO:! 1.222 1,308
(Noun classes)

--,-, - - ~
Subtest 5 7,833 1.288 7,814 1.110 7,230 1.727 7,O:~5 tl,t)lJ8
(Noun classes)--
Subtest 6 2.433 (},858 l.HH8 t),HO(l 2,346 0,891 2,166 0.8S7
(Noun classes)
Bubtest 7 450(l 0,861 4,74() 0,712 4,l)76 1,293 3.5:;5 1.464
(Object prefixes)

, .

Subtest 8 H.800 1.730 7,777 2,0£13 7.~)23 2,279 8.055 1,830
(Verbs ~
vocabulary)
Subtes] 9 0,900 1.213 0,592 0,572 1.03H 0,598 0,941 l),826
(Verbs w

negatives) - - ~
Subtcst 10 1.{,:10 1.0:-;7 1.222 1.154 1.500 0,93 1.722 1.017
(Verbs"
passiv:~)_ -
Subtest 11 1.'111 0,683 1,·H4 (),657 1,2S0 0.67.1 1.121 0.714
(Verbs -
adverbs)

\Oh ... .'
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Summary of item analysis for SEH.LA, TSWERLA, VERLA and SHERLA

-
SERLA TSWERLA VERLA SHERLA

Discriminating
power

(Correlations)
Number (N) 29 29 19 27
Percentages (:1",111) (32'X)) (21%) (3m';. )\."i. to

Ranges -0.2'12 • O,6HH ·O,21H - 0,636 -0.226 • O.53H -0.475 - O.7H6
.._

-.-.,,:;.~.--

Item difficulty
Number (N) 52 51 51 63
Percentage)

I
(:;1-1%) (57%) (57'X)) (90%)

Ranges 3 - lOmh O· 10ll% 4 • lOll% (l • 100%

=.- -- ._

2 MEANS AND STANDARD DEVIATIONS OF SUBTESTS FOR SERLA,
TSWERLA, VERLA AND SHERLA

1'1~!tt':;llb of the proportional averages for the sub tests of the Sotho, Tswana,
V 1(l,' and Shangann results are presented in the following table.

\ .. '
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appropriate coefficients. Nine of the items on the TSWEH.LA and eight
on the SERLA had appropriate discrimination. Only four items on the
VERLA showed good discriminating powers,

Nineteen of the items had appropriate item difficulty on the SERLA and
TSWERLA. On the VERLA seventeen items had appropriate difficulty
and sixty percent (n=15) of the items on the SHERLA were of
appropriate difficulty.

1.4 Relative stems (Subtests 12 and 13, Items 55 - 62)

Five of the items assessing relative stems had good discriminating
powers on the SERLA. However, only two of the items on the
SHERLA and one item of the TSWERLA and VERLA were
discriminating appropriately.

Seven of the items on the TSWERLA ,'1.110 SHERLA and six of the items
on the SERLA showed acceptable item difficulty. Four of the items on
the VERLA were shown to be of acceptable difficulty.

1.S Adjec , ves and relative stems (Subtest 15, Items 77 - 90)

Analysis showed items on this subtest to have varying discriminating
powers for these assessments. Nine of the fourteen items had good
discriminating power for the TSWERLA, five for the SERLA, four for
the SHERLA and two for the VERLA.

Thirteen out of fourteen items were of appropriate difficulty for the
SERLA, twelve for the SHERLA and VERLA. Eleven of tiw fourteen
Hems had appropriate difficulty for the TSWERLA.

1.6 Summary

The table provides a summary of the medians and ranges for
discriminating power and percentage of difficulty achieved on the
Sotho, Tswana, Venda and Shangaan assessments.

The fact that analysis of items provided" variat-ion of results in these
pilot studies indicates that these items need to be changed and modified
before these assessments arc standardised. The variation in these
results arc acceptable when considering that these assessments wore
only in the pilot test stage.

--"I
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ITEM SERLA TSWERLA VERLA SHERLA
81 0.133333 (),148148 #0,04 #0,166666

82 #0,666666 #0,703703 #0,84 #ll,833333

83 #0,366666 0.111111 #1l,28 #0,388888

84 #(),8 #0,851851 #0,84 #0,72222.2

85 #0,366666 #0,37037 #0,24 110,222222

86 #0,366666 #0,629629 #0.44 #0.5

87 410,3 #0,25925(.) 110,014 #{),222222

88 #0,233333 110,333333 410,24 #0,2.:2222

89 #(l,366666 410,555555 #0,6 '"4"'~890 #0,366666 #0,629629 n,88 #0.6l1.11

41 Demonstrates discriminating power
NA Not applicable

1.1 Noun classes (Subtests 1 - 6, Items 1 - 23)

Six items on the SERLA met the criterion for discriminating power
while for the TSWERLA five met the criteria. On the VERLA seven
itims and on the SHERLA five exhibited appropriate item
discriminador .. Fifteen items on the SHERLA demonstrated approprinte
item difficulty. Thirteen items on the VERLA and eleven on the
TSWERLA were of appropriate difficulty. Nine SERLA items exhibited
appropriate item difficulty,

1.2 Object prefixes (Subtest 7, Items 24 - 28 and Subtest 14, Items 63 - 76)

On the SETlLA and TSWERLA five items had a point biserial
correlation, Six of the VERLA items h.id good discriminating pow('!l'
while on the SHERLA four of the items of these subtests discriminated
appropriately.

The amount of items exhibiting appropriate item difficulty on these
tests showed varlatlon. Fourteen items of the SHERLA had appropriate
item difficulty. Five of the items exhibited good item difficulty on the
SERLA and VFT<T.,Aand three on the TSWERLA,

1,3 Verb subtests (Subtesls 8 -11, Items 29 • 54)

The discriminn tlng p()wer of the verb subtests varied in these
assessments, Thirteen of the items on the Shangaan aSSQS1;n1lmt had
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ITEM BERLA TSWERLA VERLA SHERLA
4(j #0.433333 #O.44444J #0.416666 #0.388888

50 #0.7 #0.7{),'170:1 0.0416(>(1 0.05555S

51 #(I.3(1(~(l(~(l #OA07·!07 0.083333 0

52 #0.4 ttO,462963 0.913043 #0.5

53 #0.666666 110.555555 #0.44 #0.333333

54 #0,766666 110.814814 110,8 #05
55 110.433333 #0.37037 IIO.H4 0.111111

5<i #0.6 #ll.51H518 #0.76 #0.4·14·1·14

57 #0.6 #0.222222 110.84 #0.166666

58 0.933333 0.888881'1 0.92 flO.777777

511 O.H66(l(16 #O.H31H51 #O.M #0.8,1;1::13::1

hO #(1,1'1 #(J.(l6['(l(}(i ll,\l2 110.777777

1>1 IIn.7 #(1,555555 ll.ll2 110,5

h3 110.7 #0.259259 0.88 IIO.4H444

113 #0. 73:~:;33 flll.70::1711". #0.8·1 IIO.2777?7-
td 0.8(i{1M() 1 0.% 110$3333::1-
(~5 tlO.83333,1 1 0.% #0.83::13::13

(\(1 0.9,':1;\333 ().8H8H88 0.88 1I{1,722222

67 (J,q;\.1::l1:~ (),HH88HIl 1 O.l),1·1444-
6H 1 (),88H8H8 n,9£, ilO.833333-
(~<J ().q331~3 0.%2963 0,% 110.555555-
7ll (l,\) O.9l12lJ63 0.92 1

71 11(1.433,1~3 #0.37037 110.76 #0.277777

"'.., O.(J33:l33 O.<}(i29(:i:~ (l,(J6 0.8HH8H8I .~~-
73 1 0.962%3 (l,9(1 1

74 1 1 O.lI6 #0.H:'I3333

75 110 ~ ilO.Hl,iS14 0.92 110.555555

76 1 0.888H8H 1 O.t).14444-_
.,... IIO.:t,::rm #\).7037(1:1 #(},72 #0.611111II . -7~ Ill)A tlO.(;2%29 110.6<1 ilO.6666<i(i

79 #tl,76(l(~ri6 1I[).(i(lti(~(1(l 1l.HK (I,HSHHH8

H\) tIl1.2 0.111111 IIOAIl 0.111111.....
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ITEM aERLA TSWERLA "ERLA SHERLA

17 1 0.962963 0.961531l 0.9·14444

III 05J #0.814814 0.92307(1 1

1') #0.233333 #0.185185 0.08 ()

20 0.9 0.888888 #0.730769 #0.666666

21 0.9 #0.555555 #0.692307 #0.611111 --
22 0.933333 0.925925 0.961538 #0.666666

23 #0.6 #0.407407 #0.692307 O.IlHHHHH

24 0.866666 0.962963 #0.615384 #0.722222._
25 1/0.8 0.962963 ilO.807692 #0.66666b

26 0.866666 0.925925 0.884615 #0.722222

27 0.966666 1 0.923076 #0.666666

28 1 0.888888 #O.84()153 #0.777777

29 #0.7 110.74074 410.76l)23 1/0.555555

30 110.53::1333 #0.444444 110.26923 #0.611111

31 j1O.661ib66 #0.666666 #0.576923 #O.3H8888

32 #0.7 #0.259259 #0.615384 110.444444

33 1 0.96296::1 #0.846153 0.944444

34 0.%6(\66 110.777777 #0.76923 #0.66666(1

35 #0.533333 110.444444 #0.192307 #0.222222.
36 110.433333 #0.481·181 #0.538·161 #0.444·1·14

:-'7 0.966666 0.RR88HH ilO.8M115:1 1
--

38 #0.7 tlO.703703 ilO.B07692 0.944444

39 0.9:13333 #0.777777 0.88'1615 0.944·144.
40 #O.66(i666 #0.629629 1I0.8076l)2 O.H88H8H

41 IIO.1n6666 0.111111 0.038·161 #0.176017

42 #0.533333 #0.37037 4I(l.730769 tlO.5882.15

43 #0.666666 0.074074 0.038461 0

44 0.033333 0 0.038,161 0

45 0.03333::1 0 0.076923 0.117647

46 0.0(;6666 0.037037 0.11538;1 O.058H23

'17 #0 (1::1::133::1 #0.407407 #0.458333 110.8333::13-- -
4H 110.5::13333 110.37037 110.(21) #0.5



ITEM SERLA TSWERLA VERLA SHERLA --
84 ·0.3n7 "0.351 -(1.047 -0.095

85 ·O.33~~ *0368 0.1·15 0.,)82 -_
86 -0.035 O.23'J -0.034 *ll.3Oi--
87 *0.349 *0.411 0.164 0.082

t 88 -0.03 -0.114 -0.194 0.29 .-
89 0.075 *0.328 0.13,1 -0.094

90 0.152 '0.469 *0.3 ·n.083
-

* Discriminating powers indicated
No! applicableNA

(b) Item difficully

Item difficulty achieved on the SElU.A, TSWERLA, VERLA and SHERLA

ITEM SERtA TSWERLA VERLA SHERLA

1 0.9 110.814814 0.884615

'2 O.lJ25925

110.722222

0.8888880.%1538

3 #0.733333 110.481481 110.692307 #O.38!:lH88

4 #[).73333·~

5

0.86666£1

110.703703 1Ill.H07692 #0.44444-1

0.962963
----11

!lO.851851

110.84(1153

110.61538·1

110.777777

I~---------~------'----+---------~~---------+----------II110.666666

7 0.%66(1(1 0.%2963 #O.8076tJ2 110.6666(\(1I~----------f------------'-r-----------+-----------+--------'---
8 110.766666 #0.592S92 110.84615::1 ;I0388!lBHI~--------~-----------r------------+------------+------------

110.5555559 110.6 110.57692::1 110.388888

10 #0.(1666(1(1 110.846153 110.444444I~----------I~----------~-------~-----------+----------~I
11 I (l.()33333 1 0.923076 1

#'J.038461 ().()55555---""----1------/--------+-----,-+---------1
IIO.R07692 1I~-------~~--------~---------+--·---------·r_-----~

____ 1.1__ ! ."~_."'=. __ 1 __ -+_{_}.9_2_3_07_6_-I __ #_0_.8_33_3_3,_3-I

is #O./~'.\3:;.1 i 0.861851 0.961538 110.722222;'~-,,----.-'__---w---r-----I------I-------Iu._ 16 L_~'::::2~._~L._(_\·.8_8_8_8H_Ii_--I.. __ 0_.H_H._16.~1_5_-I..._II_O_.H_33._:l_3_3_..IJ

1.;

13
#0.233333

0.9666Ci6

#0.55555"

110.222222
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ITEM ~ERLA TSWERLA VERLA SHERLA
52 -0.242 0.005 "0.401 -0.056

53 o -O.}h -0.141 "0,:i5~

54 O.()lJ;\ 0.22 0.247 "0.537

55 0.124 0.232 -l1.118 -0.251

56 *0.501 0.055 0.24 ·0.365

57 *0.447 -0.026 -0.047 0.249

58 *0.369 '0.491 0.078 '0.333

59 *(1.526 0.11 '0.402 0.034~
60 -0.011 0.296 0.175 -0.036-
61 O.2('1l 0.256 (l.1S *0.326

62 *0.517 0.262 -().O24 0.23·1-
63 0.154 '0.404 0.169 0.202

64 '0.386 NA -0.114 0.189

65 *().341 NA 0.255 *0.626

66 -().l61 *0.539 0.279 0.183-
·(-'7 '0.454 -(l.007 NA 0.088

68 NA -0.216 -0.081 '0.395

69 *0.454 0.005 0.255 0.056

70 0.275 '0.567 *0.538 NA
71 0.154 0.06'1 *O.3M 0.0:11

72 0.157 -0.129 -0.148 -0.085

73 NA ·0.0·19 (J.OS1 NA
74 :-JA NA 0.222 ·0.146

'-'

75 0.294 0.259 '0.417 ·0.195-
76 NA ·0.087 NA 0.256

'--'
77 -0.034 *0.47 0.281 0.232-
78 ·0.058 *0.574 0.047 0.217.-
79 '0.1('5 '0.607 ·0.146 0.0(18

SO 0.249 0.28 '0.41'1 *0.359

81 -0.81 0.ll61 (J.1.iH '0.3.
82 0.18 '0.702 0.115 '0.446.
8;1 "0.316 o.uv -0.018 0.0('.;1 ._
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Adjectives and relatives

21) Hgill'l/lt'/c nI1lClh/llI/11kn't' all/Ill' 'bring me the blue pants'
22) ngilt'l/lt'il' illgll110 ellk/lllill 'bring me the big blanket'
23) IIgi/L'tllele nllltlsokisi fl.ll7l'll{ollr 'bring me four socks'
24) IlgilL'IIi!'le iJlgll/lcl ellt'elllt' 'bring me the small blanket'
25) IIgilelhele IIl1ltl~okisi limit/ope 'bring me the white socks'
26) IIgilcthL'lc izikhtuanu; L'::iyilltrec 'bring me three bags'
27) Ilgifclltc/c ikepfsf clib/llck 'bring me the b ack caps'
28) Itgilellwle isiket! esired 'bring me the red skirt'
29) Ilgilelilelt' ihentl»: eliwhitc 'bring me the white shirt'
30) Ilgilet/zele bonke ubuhlal« 'bring me those beads'



NOUN CLASSES

1) Ngobmli laba
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APPENDIX 00

SCREENING VERSK ' OF THE ZERLA 711

'Who are theso?'[ABANTWANA 'BOYS']

'Where is the house?'
'Where is the shop?'
'Where do W(J fill up?'
'W!WI'l' is mother?'
'Wl1l'fl' 1& father?'
'Where is the church'
'Whuc(' is tlll! hospital?
'Show me I'll" cow'

'Is the horse at the shop?"
'Does tlw bus drink?'

13) (at the shop)
kutlwlIgll'lll'lli 'What do we do at the shop?'

14) (at the garage)
izimoto zigmmlis71'111,IIi 'When' lit) we fill up?'

VERB SUBTESTS

Vocabulary

2)
3)
4)
5\

kUkllfJlIi £'kJ1I1!1t1
kukul'lti esilol»
IIlltr:lWtlplli upetrolt
IIplli IIlltallla
IIplti lIiJalJa
kllklll'lti t's())1/wl'IIi
kttkuplli isiMlcdlcla
IIgiklt(ll/lbisL' inkomo

15) Put the mother in front of the house and ,lsk where she is uklll'lli 'whore is she?'

6)
7)
8)
9)

Negatives

10)
11)

ilms/li ('Sitll/cr
ill/IllS; s;Yllpltllza

16) IIgi/Jollisa isipllllzlI)/(1'show me cat drinking' [lKNATI 'CAT']
17) IIgibtlllisa apllllkilc 'show me broken beds' (IMlBED£: 'BEDS']
18) ngil10nisa izipJIIIZII!lf) 'show me cats drinking' (AMAKATI'CA TS')
19) Ilgibollisa ophukil» 'show tnt) broken bed' [LIMBED 'DED')

Object prefixes

Passives

Adverbs

Relative stems

20) lliL'IIZfllli IIgollfllll1 (rock the baby) object prefixes)

7UThh; screening version of the ZERLA was derived from Items that demonstrated both good
discrimination and appropriate difficulty during item analysis,
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ITEM DISCRIMINATION DIFFICULTY

81 *0.38873 #0.1750842._-
82 0.21014 #0.6228956

83 *0.30785 #0.3367003

84 0.17209 0.9563758

85 *0.40021 #0.4391892

86 *0.37033 #0.4579125

87 0.26562 #0.3468013

88 0.17241 #0.409396

89 0.2691 #0.5202703 =J90 *0.43685 #0.5322034,_ ...,,,._



ITEM DISCRIMINATION DIFFICULTY

52 0.12893 #0.8269896

53 0.21399 #0.4659498

54 0.26892 #0.5173611

55 0.14386 #0.5231788

56 *0.35437 #0.6523179

57 *0.33048 #0.4768212

58 0.20199 0.8741722

59 *0.38259 0.8708609

60 0.25169 #0.7119205-
61 *0.34919 #().7880795

62 ~·O.:-l4022 #0.4701987

63 *0.32487 #O.821917B

64 0.04647 0.9829932

65 l).28355 0.9553265--
66 0.17974 0.9300699 .-
67 0.12418 (}.9793103-. .' - --
68 0.13889 0.9799331

69 0.20716 0.9697987

70 0.02055 0.9931034-
71 0.21983 #0.6

72 0.08497 (J.9725086

73 'f.().41777 0.989726
1--' .-

74 -().OO23 0.9896194

75 0.1139t1 0.87391

76 *(}.60367 0.9897959.
77 *0.51407 #0.4026846-
78 0.2'1885 #0.5555556-_.
79 ~·0.64823 #0.7181208

80 *Q.4380tl #l,. 18~4324- -



4il7

Pal 'is, M. (1987). The assessment of bilingual aphasia. Hillsdale, NJ: Lawrence
Erlbaurn Associates.

Patton, M.Q. (19RR). Qualitative evaluation methods. Beverly Hills, CA: Sagl'
Publica tions.

Penn, C. (1978). Speech pathology and audiology in South Africa- past, present and
future perspectives. In L.W. Lanham & K.P. Prinsloo (Eds.). Language and
communication studies in South Africa: Current issues and directions in
research and inquiry (pp 233 . 259). Cape T()\>I:n: Oxford University Press.

Penn, C. (19R8). The pl'()filing of syntax and pragmatics in aphasi«. Clinical
Linguistics and Phonetics, 2, 17tJ " 207.

Penn, C. & Segal, D. (19R2). Cast' history factors in n group of Ianguage-impalred
children. The South African Journal of Communication Disorders, 29, 3 • 14.

Peterson, B.A. & Marquardt, T.P. (1990). Appraisal and diagnosis of speech and
language disorders. Englewood Cliffs, NJ: Prentice Hall.

Plante, E. & Vance, R. (199.1). Selection of preschool li.1nguag(~ tests: A dutn-baaed
approach. Language, Speech and Hearing Services in Sd10018, 25, lS • 24.

Political Staff. (1994, Murch 17). Buthelezi warns of tltt·ttm~le. The Star. p. 1.

Posselt, C.W. (lH.t;[). The Zulu compnnion offered to the Natal colonist, to facilitate
his intercourse with the Natives. Pietctmnritsburg: D. Buchanan.

Price, I<. (1989). Afusk/West Berkshire project: Language disorder» in childhood
[Summary]. Proceedings of the Sixth Annual Study Day 011 Early Screening
4·5.

Prutting, C. & Kirchner, D. (191'l7).A clinical appraisal of the pragmatlc aspects of
Jant~utlge. Journal of Speech and Hearing Disorders, 52, 1(}:; ~ lll).

Randall, D., Reynell., J. & Curwcn, M. (1974). A study of language development in
a sample of 3 year old children. British [ournal of Disorders of
Communication, 3 • 16.

Raph, J.B. (1967). Language and speech deficits in culturally disadvantnged children:
Implications for the speech clinician, Journal of Speech and Hearing
Disorders, xxxii(3), 203 • 214.

Russman, E. (199'1·2). Personal Communication, Zulu language course, Centre for
Continuing Education, University of the Wi~wntel'srnnd.



4Hh

Ngwenya, A.V. (1992). The static and dynamic elements of tsotsi language with
special reference to Zulu - A sociolinguistic study. South African Journal of
African Languages, 12(Suppl. 1),9'7 - 104.

Nicolosi, L. & Collins. (1tlfN). Developmuntal sequences of language behavtour:
Overview. In L. Nicolosi, E. Harryman & J. Kresheck (Eds.), (lWN).
Terminology of communication disorders. Speech-language-hearing (31'ded.),
Baltimore, MD: Williams & Wilkins.

Nicolosi, L., Harryman, E., & Kresheck, J. (1989). Terminology of communication
disorders. Speech-language-hearing (3rd. ed.), Baltimore, MD: Williams and
Wilkins.

Nkablnda, A C. (1968). Some aspects of foreign words in Zulu. Communications of
the University of South Africa tpp .5. 21). ;'retorin.

Nwokah, R.E. (1988). TIlt' Imbalance of stuttering behaviour in bilingual speakers.
Journal of Fluency Disorders, B, 3!i7 - 373.

O'Grady, W., Dobrovolsky, M. & Aronoff, M.(l989). Contemporary linguisfics. An
Introduction, New York, NY: St Martin's Press.

O'Malley, M.H. & Tikofsky, R. (1972). The structure of language. In J.V. Irwin, & M.
Marge (Eds.). Principles of childhood language disabilities (pp. ;; • 32).
Englewood Cliffs, NJ: Prentlcu 11<111.

Obersteln, R. (1987). All investigation into the usc of the noun class prefix by two,
three and foul' year old n01'l1.1a' Zulu children. Unpublished undergraduate
research report, Department of Speech Pathology and Audiology, University
of the Witwntcrsl'tlnd, [ohannesburg.

Obiako, M.N. & Izuora, G.!. (1983). Speech disorders in children- A two year study.
Postgraduate doctor • Africa, 86 • 90.

Ochs, E. & f~chicfflllin, B.B. (Eds.). (1979). Developmental pragmatics. (p.110). Nl'W
York, NY: Academic Press.

Oller, roW. (1979). Language tests at school. London: Longman.

Paltlel, 1. (1(90). The effects of trnnslntion on linguistic complexity and difficulty
of developmental language tests: Evidence from three sub-tests of the
Clinical Evaluation of Language Fundamentals. Master's proposal,
Department of Applied Linguistics, Bar 11<111 University, Tel Aviv.



485

Mtshazo, N.N.N. (1988). The acquisition of complex sentences in Zulu: Evidence
from three, four and five year old Zulu speakers. Unpublished undergruduate
research report, Department of Speech Pathology and Audiology, University
of the Witwatersrand, Johannesburg.

Mtambo, B. (1992). Personal Communication, Graduate School of Translators and
Interpreters, University of the Witwntersrnnd, Johannesburg.

Muma, J.R. (19713). Language handbook. Concepts, assessment and intervention.
Englewood Cliffs, NJ: Prentice Hall.

Myers-Scotten, C. (1992). Sociolinguistics: An overview. South African Journal of
Afrlcan Languages, '12(Suppl. 1), 1 - 1C

Myers-Scotton, C. (199::\n). Duelling languages. Grammatical structures in
codeswitching. Oxford: Clarendon Press.

Myers-Scotton, C. (1993, September). Structural constraints on intraaentential code-
switching. Paper presented at Linguistics Seminar, University of the
Witwatersrand.

Myers-Scotton, C. (Fll)3). Personal Communication, University of South Carolina,
Columbia sc.

Myers-Scotton, C. & Ury, W. (1977). Bilingual strategies: The social functioning of
code-switching. Linguistics, '193, 5 - 20.

Myers-Scotton, C. (1993). Duelling languages. Grammatical structure in
codeswitching. Oxford: Clarendon press.

Mzamane, CaM., (1962). Influence of Afrikaans and English on Southern Ngunl, In.
A comparative phonetic and morphological study of the dialects of Southern
Nguni including the lexical influences of non-Bantu languages (pp. 205 •
230). Pretoria, University of South Africa.

Neale', j.M . .s.. Liebert, R.M. (198()). Science and behaviour: An introduction to
methods of research. Englewood Cliffs, NJ: Prentice Hall.

Nolde, P.B. (1990). Languages in contact (pp . .3 - 11). UFSAL, Brussels.

Newcomer, P. & Hammill, D. (1977). Test of Language Development. Austin, TX:
Empiric Press.

Newcomer, P. & Hammill, D. (1982). Test of Language Development. Austin, TX:
Empiric Press.



McCartney, E. (1993). Assessment of expressive language. In J.R, Beech & L. Harding
with D. Hilton-Jones (Eds.), Assessment in speech and language therapy.
(pp, 35 - 48). London: Routledge.

McCatlll~y, R.J. & Demetras, M.J. (1990). The identification of language impairment
in the selection of specifically language-impaired subjects. Journal of Speech
and Hearing Disorders, 55, 468 - 475.

McCauley, R.J. & Swisher, L. (1984a). Psychometric review of Ianguage and
articulation tests for preschool children. Journal of Speech and Hearing
Disorders, 49, 34 - 42.

McCauley, R.J. & Swisher, L. (1984b). Use and misuse of norm-referenced tests in
clinical assessment: A hypothetical case. Journal of Speech and Hearing
Disorders, 49, 338 - 348.

McCauley, R.I<.S. (1977). The myth of female superiority in language. Journal of
Child Language, 5, 353 • 363.

Mcl.agan, K. (1988). The development of the causal and causative structures in
Zulu children. Unpublished undergraduate research report, Lcpartment of
Speech Pathology and Audiology. University of the Witwatersrand,
Johannesburg,

Mc'I'ear, M.F. & Conti-Ramsden, G. (1992). Pragmatic disability in children. London:
Whurr.

Messick, S. (1989). Validity. In R.t. Linn (Ed.). Educational measurement (3rd. ed.,
pp.12 1(4). New York, NY: American Council on Publication and Macmillan
Publishing Company.

Miller, J.F. (1981). Assessing language production 011 children: Experimental
procedures. Baltimore, MD: University Park Press.

Miller, N. (1984). Language use in bilingual communities. In N. Miller (Ed.).
Bilingualism and language disability. Assessment and remediation.
Beckenham, Kent: Croom Helm Ltd.

Morris, P. (1980). Soweto. A study by the Transvaal Region of the Urban
Foundation. Doornfontein, Johannesburg: The Urban Foundation.

Motjuwadi, S. & Bristow, D. (1990). Soweto, Cape Town: Struik Publishers.

Mseleku, S. (1992). Personal Communication, Honours, Department of African
Languages, University of the Witwatersrand, Johannesburg.



483

MncWhinney, B. (1976). Hungarian research on the acquisition of morphology and
syntax. Journal of Child Language: 3, 397 - 410.

Mandela, N.R. (1994, May). Celebration Party. TVl News. Iohanncsburg: South
African Broadcasting Corporation.

Mandela, N.R. (1994, May). Inauguration speech. Union Buildings, Pretoria

Mangena, N. Personal communication, Speech therapist and audiologist,
Baragwanath Hospital, Soweto.

Maphumulo, A.M. (1993). A survey of traditional and modern forms of courtship
with special reference to their enrichment of the Zulu language,
Unpublished master's dissertation, Univers..y of South Africa, Pretoria.

Mandy, N. (1984). Johannesburg and Soweto: A city divided. South Africa:
Macmillan.

Marge, M. (1972). The general problem of language disabilities in chll d 1'1.'11. In. J. V.
Irwin & M. Marge (Eds.). Principles of childhood language disabilities (PI"
75 - 99). Englewood Cliffs, NJ: Prentice Hall.

Marge, M. (1984, August). The prevention of communication disorders, ASHA, 29 •
40.

Marge, M. (1991). Introduction to the prevention and epidemiology of voice
disorders. Seminars in Speech and Language, 12(1), 49 • 73.

Marge, M. (1992).l'ersonal Communication, Professor, Communication Sciences and
Disorders; Director, Centre for the Prevention of Disabilities, Syracuse
University, NY.

Marshall, C. & Rossman, G.B. (19H9). Designing qualitative research. Newbury
Park, CA: Sage Publications.

Maslloane, M. (1983). Performance of Zulu speaking children on. a literal
translation of the Reynell Developmental Scales. Unpublished undergraduate
research report, Department of Speech Pathology and Audiology, University
of the Witwatersrand, [ohannesburg,

Matkin, N. (1989). 8 essential steps in managing the "Otitis Prone" child. University
of Arizona, Tuscon, AZ.

Matkin, N. (1994). Personul Communication, Ph.D., Professor of Audiology.
University of Arizona, Tuscon, AZ.



Leonard, L.B., Prutting, CA., Perozzi. J.A. & Berkeley, R.K. (1978). Nonstandardised
approaches to the assessment of language behaviours, A.sHA, 371 - 379.

Le Roux, J.e. (1991). The concise trilingual pocket dictionary: English, Tswana,
Afrikaans. Johannesburg: Denker.

Lets Talk 44 (1993, June). Twins ASHA.

Levelt, W.J.M. (1975), WhL'ltbecame of LAD? Lisse, The Netherlands: The Peter de
Ridder Press.

Lewis, R. & Penn, C. (1989). Language therapy. A programme to teach English.
Johannesburg: Witwatersrand University Press.

Lipski, J. (1978). Code-switching and the problem of bilingual linguistic competence.
In M. Paradis. (Ed.). Aspects of Bilingualism (pp. 250 - 2(4). Columbia SC:
Hornbeam Press.

Longabaugh, R. (1980). The systematic observation of behaviour in naturalistic
settings. In HiC. Trlandis & W.W. Lambert (Eds.), Handbook of cross-cultural
psychology. Perspectives (Vol. 2, pp. 57 -126.) Boston, MA: Allyn and Bacon.

Louw, J.A. (1983). The development of Xhosa and Zulu as languages. In 1. Fodor &
e. Hagege (Eds.), Language reform. History and future (Vol. II, pp. 371 - 382)
Hamburg: Buske Verlag.

Louwrens, L.J. (1993). Northern Sotho colour terms and semantic universals. South
African Journal of African Languages, 13(4), 1'2.1• 12H.

Lund, N,J. & Duchan, pl. (19H8). Assessing children'S language in naturalistic
contexts (2nd ed.). Englewood Cliffs, NJ: Prentice Hall.

Lund, N.J. & Duchan, J.F. (1993). Assessing children's language in naturalistic
contexts (31'd ed.). Englewood Cliffs, NJ: Prentice Hall.

Lynch, J.I. (1983, April), General differences in language. ASHA, 37 - 53.

MacKenzie, M. (1994), Personal Communication, Indiana University, IN.

Macl.aurey, R.E. (1991). Categories as ambiguous vantages: The case of Mayan colour
terms. Language, thought and culture. A cognitive linguistic perspective.
Johannesburg: University of the Witwatersrand.

Macoby, E,E. & Jacklin, e.N. (1974), The PSYl.110logyof sex differences. Stanford,
CA: Stanford University Press,



-iHl

Lab, S. (1987). The psycholcgical effects of violence on black South African
children. Unpublished honours thesis, University of the Witwatersrand,
Johannesburg, South Africa.

Labov, W. (1979). Sociolinguistic patterns. Philadelphia, PA: University of
Pennsy Ivanla.

Ladefoged, P. (1975). A course in phonetics. New York, NY: Harcourt, Brace
Jovanovich Inc.

Lahey, M. (1988). Language disorders and language development, New York, NY:
Macmillan.

Lahey, M. (1990). Who shall be called language disordered? Some reflections and one
perspective. Journal of Speech and Hearing Disorders, 55, 612 ~ 620.

Lanham, L. W. (1978). An outline history of the languages of Southern Africa. In L.
W. Lanham & K. P. Prinsloo (Eds.), Language and communication studies in
South Africa. Current issues and directions in research inquiry (pp. 13 ~2H).
Cape Town: Oxford University Press.

Launer, P. B. & Lahey, M. (1981). Passages: Fro.n the fifties to thl' eighties in
language assessment. Topics in Language Disorders, 11 .. 29.

Lee, L, (1%0). Developmental sentence types. A method for comparing norms and
deviant syntactic development. Journal of Speech and Hearing Disorders,
31(4), 311 " 330.

Lee, M. (1978). In M. Lee e-v; P. Magubane (Eds.). (1978). Soweto (Rev. od.), Cape
Town: Strulk Publishers.

Lee, M. (1988). Language. perception and the world. In J A. Hawkins (Ed.),
Explaining language universals (pp. 211 ~246). Oxford: Basil Blackwell Ltd.

Lees, I.A. (1993). Assessment of receptive language. In J.R. Beech & L. Harding with
D. Hilton-jones (Eds.), Assessment in speech and language therapy (pp. 16 -
34). London: Routledge.

Lenneberg, E. (1967). Biographical foundations of language. New York, NY: John
Wiley and Sons.

Leonard, L. (1994). Language disorders in preschool children. In G.H. Shames, E.H.
Wiig & W.A. Secord (Eds.). Human communication disorders: An
introduction (4th ed., pp. 174 - 210). New York, NY: Macmillan Publishing
Company.



Kaplan, A. (1981). The living Torah. New York, NY: Maznaim Publishing Company.

Karnovsky, L. (1991). The significance of gastroenteritis in the case history or a
clinical population of language impaired children. Unpublished
undergraduate research report, Department of Speech Pathology and
Audiology, University of the Witwatersrand, Johannesburg.

Katzenellenbogen, J., Joubert, G. & Yach, D. (1991). Introductory manual for
epidemiology in Southern Africa. Tygerburg, South Africa: Medical Research
Council.

Kenworthy, a.T., Bess, F.H., Stahlarnan, M.T. & Lindstrom, D.P. (1987). Hearing,
speech and language outcome in infants with extreme Immaturity, The
America '1 Journal of Otolaryngology, 8, 419 - 425.

Kersner, M. (1992). (Ed.), Test of 'Voice, speech and language. London: Whurr
Publishers.

Khumalo, J.5.M. (1988), An. autosegmental account of Zulu phonology. Unpublished
doctoral dissertation, University of the Witwatersrand, Johannesburg.

Kirk,S., McCarthy, J., & Kirk, W. (1968). The Illinois Test of Psycholinguistic
Abilities (Rev. ed.) Urbana, IL: University of Illinois Press.

Klann-Delius, G. (1981). Sex and language acquisition - is there any influence?
Journal of Pragmatics,S, 1 - 25.

Kline, P. (1986). A handbook of test construction. Introduction to psychometric
design. London: Metheun,

Koopman, A. (1992). Zulu and English adoptives: Morphological and phonological
difference. ~otlth African Journal of African Languages, 12(SllPpl. 1), 105 -
116.

Koopman, A. (1994). Personal Communication, Department of Zulu, University of
Natal, Pietermaritzburg.

Kowen, (1992). These times: A decade of South African politics. Parklands,
[onannesburg: Jon tthan Ball.

Kunene, E. (1979). The acquisition of Siswati as a first language: A morphological
study with references to noun classes and some agreement markers.
Unpublished doctoral dissertation, University of California, Los Angeles.



479

Hur-ter, M. (1934). Notes on changes in Xhosa resulting from contact with Europeans.
Africa: Journal of the International Institute of African Languages and
Cultures, VII, 100 - 104.

Hurlock, E.B. (1978). Child development (6tn ed.), New York, NY: McGraw Hill.

Hux, K, Morris-Priehe, M. & Sanger, D. D. (1983). Language sampling practices: A
survey of nine states. Language, Speech and Hearing Services in Schools, 24,
8,! - 91.

Illerbrun, D., Haines, L. & Greenough, P. (1985). Language identification screening
tests for kindergarten: A comparison with four screening and three diagnostic
language tests. Language, Speech, and He, ring Services in Schools, 16,280 -
292.

Illingworth, R.S. (1983). The normal child. Some problems of the early years and
their treatment (8th ed.), Edinburgh: Churchill Livingstone.

Illustrated History of South Africa (2nd ed.), (1992). Cape Town: The Readers Digest
Association Limited.

Ingram, D. (1974). The relationship between comprehension and production. In R.L,
Schiefelbusch & L.L. Lloyd (Eds.), Language perspectives - acquisition,
retardation and intervention (pp. 313 ~ 334). Baltimore, MD: University Park
Press.

Irwin, J.V., Moore, J.M. & Rampp, D.L. (1972). Nonmedical diagnosis and evaluation.
In J.V. Irwin & M. Marge (Eds.), Principles of childhood language
disabilities (pp. 237 - 286). Englewood Cliffs, NJ: Prentice Hall.

J0gianna, T. (1994, June). Speech therapy: The Baragwanath experience. Paper
~resented at the 1994 National Speech, Language and Hearing Conference,
Durban.

Johnson, D.L, (1974). The influences of social class and race on language test
performance and spontaneous speech of preschool children. Child
Development, 45, 517 - 521.

[ohnson, S. (1993). Strange days indeed. South Africa: Bantam Press.

johnsen, W., Darley, F.L. & Spriestersbach, D. (1952). Diagnostic methods in speech
correction. New York, NY: Harper and Row.

Kamwangamalu, N.M. (1989). Code-mixing and modernization. World Englishes.
8(3), 321 - 332.



478

Hammond-Tooke, D. (1993). The roots of Black South Africa. Parklands,
Johannesburg: jonathan Ball.

"Iartley, S. (1986, February). Communication disorders in Africa. Arc our techniques
transferable? Bulletin, 406, 1 - 2.

Haseruab, M.S. (1987). Language learning and otitis media. USA: College Hill Press.

Hawkins, J.A. (1988). Explaining language universals, In J. A. Hawkins (Ed.).
Explaining language universals (pp. 3 - 23). Oxford: Basil Blackwell.

Hedrick, D.L., Prather, E,M. & Tobin, A.R. (1975). Sequenced Inventory of
Communication Development. Seattle, WA: University of Washington Press.

Hedrick, 0.1., Prather, E.M. & Tobin, A.R. (1984). Sequenced Inventory of
Communication Development (Rev. ed.). Seattle, WA: University of
Washington Press,

Herbert, R.K. (1985). Gender systems and semanticity: Two case histories from Bantu.
In]. Facek (Ed.). Historical semantics and historical word-formation. Berlin:
Mouton deGruyter.

Herbert, R.K. (1992). Language in a divided society. In R.K. Herbert (Ed.), Language
and society in Africa (pp. 1 - 22). Johannesburg: University of the
Witwatersrand Press,

Herbert, R.K. (1992). Personal Communication, Head of Department, Department
of African Languages, Uni- ersity of the Witwatersrand, Johannesburg.

Hlophe, S. (1993, March). Cities soon to have 20-million black people. The Star, p. 8.

Holland, A. & Forbes, M. (1986). Nonstandardized approaches to speech and
language assessment, In O.L. Taylor (Ed.). Treatment of communication
disorders in culturally and linguistically diverse populations (pp, 23 - 48).
San Diego, CA.: College Hill Press.

Hresko, W.P., Reid, D.K. & Hammill, D.O. (1981). Test of Early Language
Development, Austin, TX: Pro-ed.

Hresko, W.P., Reid, D.K. & Hammill, D.o. (1991). Test of Early Language
Development (2nd. ed.), Austin, TX: Pro-ed.

Howell, D.C. (1989). Fundamental statistics for the behavioural sciences (2nd ed.),
Boston, MA: PWS-Kent Publishing Company.



477

Gallagher, T.M. (1983). Pre-assessment: A procedure for accommodating the language
use variability. In T.M. Gallagher & CA. Prutting (Eds.), Pragmatic
assessment and intervention. San Diego, CA: College-Hill Press.

Gallagher, T.M. (Ed.), (1991). Pragmatics of language: Clinical practice issues. San
Diego, CA. Singular Publishing Group.

Gay, G. & Abrahams, R.D. (1973' Does the pot melt, boil or brew? Black children
and white assessment procedures. Journal of School Psychology, 11(4), 330 -
340.

Gerber, S.E. (1990). The etiology of communicative disorders in children.
Englewood Cliffs, New [ersey, NJ: Prentice Hall.

Gerber, S. & Hertel, C (1969). Language deficiency of disadvantaged children.
Journal of Speech and Hearing Research, 12, 270 - 280.

Gesell, A. (Ed). (1978). The first five years of life. A guide to the study of the
preschool child London: Metheun and Co. Ltd.

Gibson, K. (1991, July). The indirect effects of political violence on children: Does
violence beget violence? Paper presented at the Seminar of the Project for the
Study of Violence, Johannesburg.

Greenberg, J.I-I. (1963). The languages of Africa. Bloomington: The Hague.

Greenberg, }.I-I., Osgood, CE. & Jenkins, J.J. (1961). Memorandum concerning
language universals. In J.H. Greenberg (Ed.). (1966). Universals of language
(2nd ed., pp. xv - xxvii). Cambridge, MA: The M.LT. Press.

Gregersen, E.A. (1977). Languages in Africa: An introductory survey. New York,
NY: Gordon and Breach.

Greyling, M. (1993 - 1994). Personal Communication, Department of Statistics,
University of the Witwatersrand, Johannesburg.

Gulombic, N. (Producer) & Gibson, A. (Director). (1994). Soweto . A History [Film].
History Workshop, University of the Witwatersrand, Jv. ,',·lesbttrg.

Gumperz, J.J. (1982). Discourse strategies. London: Cambridge University Press.

Gupta, A.F. & Chandler, H. (1993;. Paediatric speech and language therapy referral
in Singapore: Implications for multilingual language disabilities.
European Journal of Disorders of Communication. 28(3),309 - 319.



476

Dunn, L. (1959). Peabody Picture Test of Vocabulary. Minneapolis, MN: American
Guidance Service.

Dunn, L.M., Dunn, L.M., Whetton & Pin tile (1982). British Picture Vocabulary Test.
Windsor, Berkshire: NFER Nelson.

Editorial (1994, April 24). Sunday Times.

Edwards, J. (1989). Language and disadvantage (2nd ed.), London: Whurr
Publishers.

Ehrlich, C.H., Shapiro, E., Kimball, B.D. :'>t Huttner, M. (1973). Communication skills
in five-year-old children with high-risk neonatal histories. Journal of Speed,
and Hearing Research, 16, 522 - 529.

Elliott, A. (1986). The Zulu. Traditions and culture. Cape Town: Struik Publishers.

Emerick, L.L. & Hatten, J.T. (1979). Diagnosis and evaluation in speech pathology
(2nd ed.). Englewood Cliffs, NJ: Prentice Hall.

Epstein, A.L. t1959). Linguistic innovation and culture on .he copperbelt, Northern
Rhodesia. Southwestern Journal of Anthropology, 15, 235 - 253.

Feldt, L.S. &t Brennan, R.L. (1989). Reliability. In R.L. Linn (Ed.). Educational
measurement (3rd ed., pp. 105 - 146). New York, NY: American Council on
Publication and Macmillan Publishing Company.

Ferreira, M. (1988). Participant observation in a hospital setting. In M. Perreira, J.
Mouton, G. Puth, E. Schurink & W. Schurink (Eds.). Introduction to
qualitative research. (Module 3, Fp. 102 - 135). Pretoria: Human Sciences
Research Council.

Finegan, E. & Besnier, N. (1989). Language. Its structure and use. San Diego, CA:
Harcourt Brace Jovanovich.

Forfar, J.O. &: Arniel, G.c. (1984). Textbook of paediatrics (3rd ed.), London:
Churchill Livingstone.

Priel-Patti, S. & Finitzo, H. T. (1990). Language learning in a prospective study of
otitis media with effusion on the first two years of life. Journal of Speech and
Hearing Research, 33, 188 - 194.

Frornkin, V. & Rodman, R. (1993). An introduction to language (5th ed.). New YNk,
NY: Holt, Reinehart and T : iston,



Wetherby, A.M., Yonclas, D.G. & Bryan, A.A. (19SlJ). Communicative profiles of
preschool children with handicaps: Implications for early identification.
[ournal of Speech and Hearing Disorders, 54, 148 - 1SH.

Whitfield, C. & Waugh, E. (1994, March 23). Ulundi crisis deepens. The Star, p. 1.

Wickstrom, S., Goldstein, H. & Johnson, L. (1985). Brief report on the subject of
subjects: Suggestions for describing subjects in language intervention studies,
Journal of Speech and Hearing Disorders, SO,282 ~286.

Wiig, E.H., Secord, W. & Semel, E. (1992). Clinical Evaluation of Language
Fundamentals - Preschool. San Antonio, TX: The Psychological Corporation.
Harcourt Brace Jovanovich,

Wilhelm, J, (,1994,November 6). Masekela vs Masekela, Family ties. Sunday Times
[Ergo]. p, 17,

Wilkes, A. (1978), Bantu Language Studies. In LoW,Lanham & K.P. Prinsloo (Eds.).
Language and communication studies in South Africa, Current issues and
directions ill research inquiry. Cape Town: Oxford University Press,

Winitz, H, (1959), Language skills of mille and female children, Journal of Speech
nnd Hearing Research, 2, 377 - 386,

Wirz, S.L, (1993). Introduction: Historical considerations in assessment. In J.R Beech
& L. Harding with G. Hilton-Jones (Eds.), Assessment in speech and
language therapy (pp. 1 - 15). London: Routledge,

Wolfram, W. (1983), "lest Interpretation and sociolingulstic ditfcrences. Topics in
Language Disorders, 3(3), 21 - 34.

World Health Organisation (19H8). Urbanization and its implications for child
health, Potential for action, Geneva: World Health Orgnnizution.

Wril1ch-Schulz, J. (1975), Pride of South Africa: Zulu, South Africa: Purnell.

Yach, D" Richter, 1., Cameron, N" von Schirnding, Y, & de Wet (1993,
June/September), Maternal education and child health: Emerging evidence
from Birth to Ten, Urbanisation and Health Newsletter, Tygerburg, South
Africa: Medical Research Council. .

Ziervogel, D, (1985). Pukunt SII yc lego/f.) Yll eesotiu: SCI lcboWIl : Sesal·lto Stl le1JOWIl
SI! bum .'It'isimmliJ e TcgollOlclIllt S'WI! kc. [Tho large Northern Sotho Dictionary
Northern Sotho ttl Afrikaans / Englu h. Afrikaans / Englh;h to Northern
Sotho), Pretoria: Van Schalk,



Vaughn-Cooke', F.B. (1'183). Improving language assessment in minority children.
ASHA, 29 - 33.

Vaughn-Cooke, F.R. (1986). TI1l' challenge of assessing the bl1~";tlc1gt' of
nonmainstream speakers. In 0.1.. Taylor, (Ed.), (1986). Treatr-ient of
communication disorders in culturally and linguistically diverse populations
(pp, 23 - 48). San Diego, CA.: College Hill Press.

Venter, P.c. (1989). Soweto: A shadow city. South Africa: Perskor,

Videlefsky, L (1988). Effects of local cue- in input on the Zulu child's use of Ute
possessive structure. Unpublished undergraduate research report, Department
of Speech Pathology and Audiology, University of the Witwatersrnnd,
[ohannesburg.

von Staden, P.M.S. (1976). Taalwernuwing met verwysing na Zulu [Language
renewal with reference tel Zulu]. Taalfasette, 20(2), 1 - 19.

vorster, ]. (1980). Manual for the Test for Oral Language Production. I'retorin.
C;outh Africa: Institute for Psychological and Psychometric Research, Il.s.R.C'.

Walker, A.G.ll. (1984). Applied sociology of language: vernacular Innguagos and
education. In P. Trudgill (Ed.). Applied Sociolinguistics (pp. 159 - 2(2).
London: Academic Press,

W&~()l, S. & Tardif, e. (1993). Culture and menning in French immersion
kindergarten. In L.M. Malavd & G, Duquette (Eds.). Language, culture and
cognition (pp, 93 - I(9). Clevedon, Avon: Multilingual Matters.

Weinel', P.S. & Hoock, W.e. ('1973). The standardizntion of tests: criteria and
crlticlsms. Journal of Speech and Hearing Research, 16, 616 • 626.

Weiss, C, Gordon, M, & Lillywhite, H. (1987). Clinical management of articulatory
and phonological disorders. Baltimore, MD: Willimnl:i and Wilkins.

Wells, G. (1981). Variation in child language. In P. Fletcher & M. Garman (Eds.).
Language acquisition. Studies in first language development (pp. 377·396).
Cambridge: Cambridge University Press.

Wells, G. ('1986). Variation in child language. In P. Fletcher & M. Garman (Eds.),
Language acquisition. Studies in first language development (2nd ed., pp.
109 • 139). Cambridge: Cambridge University Press,

Welmers, W.E. (1973). African language structures. Berkeley, CA: University of
California Press.



489

Scheepers, J.M. (1974). Critical issues which have to be resolved in the construction
of tests for developing groups. Humanitas, 2 - 4, 3>5 - 406.

Schlossman, L. (1982). The language of r:hildren reared in poverty: Implications for
evaluation and intervention. New York, NY: Academic Press.

Schuring, G.K. (1988). The need for research on town languages and standard
African languages. Mathlasedi, 7, 1 - 10.

Schuring, G.K. (1990). In E. Grobler, K.P Prinsloo & I.J. van del' Merwe (Eds.).
Language Atlas of South Africa (pp. 25 - 32). Pretoria: Human Sciences
Research Council.

Schuring, G.K. (1992). Salient features of koines: Pretoria Sotho spoken koine Greek
and Town Bernba, South African Journal of African Languages, 1.2(Suppl. 1),
57 - 76.

Schuring, G. K. (1993). Personal Communication, HSRC, Pretoria.

Seeff, B. & Bortz, M. (1994). Caregiver-child interaction in a rural village in South
Africa. South African Journal of Communication Disorders, 41, 73 - 83.

Semel, E, Wiig, E.H. & Secord, W. (1987). Clinical Evaluation of Language
Fundamentals (Rev. ed.). Sidcup, Kent: The Psychological Corporation.

Shmukler, D. (1989, August). Growing up in violent situations - The South Africa
situation. Seminar Paper No 7. Johannesburg, South Africa.

Shuenyane, E., Mashigo, 5., Eyberg, c., Richardson, B.D., Buchanan, N., Pettifor, J.,
MacDougall,L. & Hansen, J.D.L. (1977). A socio-economic, health and cultural
survey in Soweto. South African Medical Journal, 495 - 500.

Sideris, C. (1990). Soweto preschool children: A survey of teachers attitudes to the
management of behavioral and emotional problems in early childhood.
Unpublished master's thesis, University of the Witwatersrand, [ohannesburg.

Siegel, G.M. (1974). The use of language tests. Language, Speech and Heating
Services in the Schools, VI, 211 - 217.

Siegel, J. (1985). Koines and koineization. Language Society. 14, 357 - 378.

Silva, P. (1987). Epidemiology, a longitudinal course. Some associated factors: an
update. In W. Yule &M. Rutter (Eds.), Language development and disorders.
Clinics in developmental medicine Number 101/102 (pp. 1 - 17). London:
MacKeith Press.



Tutu, D. (1994, April). TVl News. South African Broadcasting Corporntion.
Johannesburg.

United Nations ('1992,October). Standard rules on the equalisation of 01'1' ortuniti e'l
for disabled persons. (Report No. AHWG/SRDP /3/ 4). Vienna: United
Nations.

Urquhart, C. (1967). A study demonstrating the competency of articulation at
various age levels in the Zulu child. Unpublished undergraduate research
report, Department of Speech Pathology and Audiology, University of the
Witwatersrnnd, Johannesburg.

Van del' Burgh, C. (19HH).The methodology of participant observation. In M. Ferreira,
J. Mouton, G. Puth, E. Schurink St W. Schurink (Eds.). Introduction to
crunlitative research. (Module 3, pp. 62 - 77). Pretoria: Human Sciences
Research Council.

van del' Merwe, I.J. (1994). Zulu speaking regions of South Africa. (Map).
Department of Geography, University of Stellenbosch, South Africa.

van del' Merwe, I.J. (1994). Changes in Zulu speaking regions. (Map). Department
of Geography, University of Stellenbosch, South Africa.

van del' Spuy, A. Dislocated noun phrases in Nguni. Lingua, 90, 335 • 355.

van del' Spuy, A. Personal Commun.cation, Lecturer, Department of African
Languages, University of the Witwatersrand.

van Reenon, M. (19H':l). The use of past tense forms by Zulu speaking children.
Unpubllshed undergraduate research report, Department of Speech Pathology
and Audiology, University of the Witwatcrsl'nnd, [ohannesburg.

Van Riper, C. &t Emerick, L. (1990). Speech Correction. An introduction to Speech
Pathology & Audiology (Bth ed.), Englewood Cliffs, NJ: Prentice J: Iall,

van Warmelo, N.J. (1974). The classification of cultural groups. In W.D. Hammond-
Tooke (Ed.), The Bantu-Speaking peoples of Southern Africa. (2nd cd., pp.
56 - 84). London: Routledge and Kegan Paul.

van Warmelo, N.J. (1989). Venda dictionary: Tsltiuenda English. Pretorla : Van
Schalk.

van Wyk, E.B. (1978). Language contact and bilingualism. In L.W. Lanham & K.P.
Prinsloo (Eds.), Language and communication studies in. South Africa:
Current issues and directions in research and inquiry (pp. 29 • ,ri2). Cnp()
Town: Oxford University Press.



Taljaard, P.c. & BOHCh, S. E. (19HH). Handbook of IsiZulu. Pretoria: J.L. Van Schaik.

Tanz, C. (1987). Introduction. In S.U. Phillips, S. Steele & c. Tanz (Eds.), Language
gender and sex in comparative perspective (pp. 1(13 ~ 177). Cambridge:
Cambridge University Press.

Taylor, O.L. (1986). (Ed.) , Issues, historical perspectives and conceptual framework.
In O.L Taylor. Treatment of communication disorders in culturally and
linguistically diverse populations (pp, 3 - 23), San Diego, CA.: College Hill
Press,

Taylor, 0.1. & Payne, KT. (1983), Culturally valid testing: a proactive approach,
Topics in Language Disorders, 3(3), 8 - 2(),

Taylor, O.L. & Payne, KT. (1994), Language and communication differences, In C,H.
Shames, E.B. Wiig & W, A. Secord (Eds.). Human communication disorders:
An introduction (4th ed, pp. 136·173). New York, NY: Macmillnn Publishing
Company,

Taylor, 0, & Swmney, D. (1972). The onset of language In, J,V. Irwin & M. Marge
(Eds.), Principles of childhood language disabilities (pp, 33 ~74), Englewood
Cliffs, NJ: Prentice Hall.

Terrell, S.L. & Terrell, F. (1983). Distinguishing linguistic differences fro.n disorders:
the past, present (111dfuture of nonbinsed assessment. Topics in Language
Disorders, 3(3), 1 - 7.

Thipa, H,M. (1992). The difference between rural and urban Xhosa varieties. South
AfriCllll Journal of African Languages, 1.2(Suppl. I), 77·90,

Trudgill, P. (Ed.), (1984). Applied sociolinguistics. London: Academic PI'L'SH.

Tshule, M. (lY92-1994). Personal Communication, Senior Clinical Tutor, Department
of Speech Pathology and Audiology, University of the Witwntersrund,
Johannosburg,

T801101'O, J. (1987). The acquisition of Setswana noun class and agreement
morphology • with special reference to demonstratives and possessive.
Unpublished doctoral thesis, State University of Buffalo, NY.

Tsonope, J. (1988). A critique of colour terms research. Marang, pp. 39 • 5,1.

Tuomi, S.K. (1994). Speech-language pathology in South Africa: A profession in
transition. American [ournal of Speech-Language Pathology: A Journal of
Clinical Practice, 3(2), .5 - H.



South African Medical and Dental Council [SAMDC]. (1994).
Comm u nica tion, Pretoria.

Personal

South African Township Annual Report. (1990). Rivonia: IR Information Survey.

Staff (1987, December). Black townships of the PWV area. The Star.

Staff (1994, February - May) The Star.

Staff (1994, February). Zulu king and bombshell. The Sowetan. 1'.1

Stephen, 1. (1988). The acquisition of the passive voice in Zulu. Unpublished
undergraduate research report, Department of Speech Pathology and
Audiology, University of the Witwatersrand, Johannesburg.

Stokes, J. & Duncan, D.M. (1989). Linguistic assessment procedures for bilingual
children. In D.M. Duncan (Ed.), Working with bilingual language disability
(pp. 36 - 49). London: Chapman and Hall.

Stowell, T. & Wehrli, E. (1992). Introduction. In T. Stowell & E. Wehrli (Eds.), Syntax
and semantics. Syntax and the lexicon (p1" 1 - 8). San Diego, CA: Academic
Press Inc.

Stumer, R.A., Layton, T.L., Evans, A.W., Heller, I.H., Funk, S.G. & Machen, M.W.
(1994). Preschool speech and language screening: A review of currently
available rests. American Journal of Speech-Language Pathology: A [ournal
of Clinical Practice, 3, 1. 25 • 36.

Suzman, S.M. (1985). Learning the passive in Zulu. Papers and reports on child
language development, 24, 131 • 137.

Suzman, S.M. (1987). Passives and prototypes in Zulu children's speech. Journal of
African Studies, 7, 241 • 254.

Suzman, S.M. (1991). Language acquisition in Zulu. Unpublished doctoral thesis,
University of the Witwatersrand, Johannesburg.

Suzman, S.M. (1991 - 1994). Personal Communication, Senior Lecturer. Department
of Linguistics, University of the Witwatersrand.

Suzman, S.M. (1993, August). Related Bantu noun class. Paper presented at the
Linguistics Seminar, University of the Witwatersrnnd, [ohannesburg.

Tabourer-Keller. A. (1971). Language use in relation to the growth of towns in West
Africa: A survey. International Migration Review, 5, 180 • 201.



4911

Silva, P.A. & Ferguson, D. (1979). Some factors contributing to language development
in three year old children: A report from the Dunedin Multidisciplinary Child
Development Study. British Journal of Disorders of Communication, 15 (3)
205 - 214.

Silverman, F.H. (1988). Research procedures in speech pathology and audiology.
Englewood Cliffs, NJ: Prentice Hall.

Simon, M. (1988). An investigation into the acquisition of the possessive structure
in preschool Zulu speaking children. Unpublished undergraduate research
report, Department of Speech Pathology and Audiology, University of the
Witwatersrand, Johannesburg.

Simpson, G. (1991, September). Women and children in a violent society. Paper
presented at tIl€'Unisa Centre for Women's Studies Conference, Pretoria, South
Africa.

Slabbert, S. (1993, April). Tsotsi Taal. Paper presented at the Linguistics Seminar,
University of the Witwatersrapd.

Slobin, D.L (1966). Comments on developmental psycholinguistics. In F. Smith & G.
Milier (Eds.). The genesis of language: A psycholinguistic approach (pp. 85 .
92). Cambridge, MA: The MIT Press.

Slobin, D.l. (1973). Cognitive prerequisites for the development of language. In C.
Ferguson & D.I. Slobin (Eds.), Studies or child language development. (pp.
175 - 2(8). New York, NY: Holt, Rinehart and Winston.

Slobin, D.l. (1985). Introduction: Why study acquisition crosslinguistically? In D. 1.
Slob in (Ed.), The crosslinguistic study of language acquisition: The Data
(Vol. I, pp. 3 • 24). Hillsdale, NJ: Lawrence Erlbaum Associates.

Slobin, D.l. (1992). Introduction. In D.l. Slobin (Ed.), The crcsslinguistic study of
language acquisition (Vol. 3, pp. 1 • 13). Hillsdale, NJ: Lawrence Erlbaum
Associates.

Snow, C.E. (1981). Conversation with children. In P. Fletcher & M. Garman (Eds.),
Language acquisition. Studies in first language development (pp. %3 - 376).
Cambridge: Cambridge University Press.

Snow, R.E. & Lohman, D.F. (1989). Implications for cognitive psychology and
educational measurement, In RL. LilU1 (Ed.). Educational measurement (3rd
ed., pp. 263 - 331). New York, NY: American Council on Publication and
Macmillan Publishing Company.



489

Scheepers, J.M. (1974). Critical issues which haw to be resolved in the construction
of tests for developing groups. Humanitas, 2 - 4, 39!i ~ 406.

Schlossman, L. (1982). The language of children reared in poverty: Implications for
evaluation and intervention. New York, "TV: Academic Press.

Schuring, G.K. (1988). The need for research em town languages and standard
African languages. Mathlasedi, 7, 1 - 10.

Schuring, G.K. (1990). In E. Grobler, K.P Prinsloo & I.J. van del' Merwe (Eds.).
Language Atlas of South Africa (pp. 25 - 32). Pretoria: Human Sciences
Research Council.

Schuring, G.K. (1992). Salient features of koines: Pretoria Sotho spoken koine Greek
and Town Bemba, South African Journal of African Languages, 12(Suppl. 1),
57 - 76.

Schuring, G. K. (1993). Personal Communication, HSRC, Pretoria.

Seeff, B. & Bortz, M. (1994). Caregiver-child interaction in a rural village in South
Africa. South African Journal of Communication Disorders, 41, 73 - 83.

Semel, E, Wiig, E.H. & Secord, W. (1987). Clinical Evaluation of Language
Fundamentals (Rev. ed.). Sidcup, Kent: The Psychological Corporation.

Shmukler, D. (1989, August). Growing up in violent situations> The South Africa
situation. Seminar Paper No 7. johannesburg, South Africa.

Shuenyane, E., Mashlgo, 5., Eyborg, c., Richardson, B.D., Buchanan, N., Pettifor, J.,
MacDougall, L. & Hansen, J.D.L. (1977). A socio-economic, health and cultural
survey in Soweto. South African Medical Journal, 495 • 500.

Sideris, C. (1990). Soweto preschool children: A survey of teachers attitudes to the
management of behavioral and emotional problems in early childhood.
Unpublished master's thesis, University of the Witwatersrand, Johannesburg.

Siegel, G.M. (1974). The use of language tests. Language, Speech and Hearing
Services in the Schools, VI, 211 - 217.

Siegel, J. (1985). Koines and kolneization. Language Society. 14,357 - 378.

Silva, P. (1987). Epidemiology, a longitudinal course. Some associated factors: an
update. In W. Yule &M. Rutter (Eds.), Language development and disorders.
Clinics in developmental medicine Number 101/102 (pp. 1 - 17). London:
MacKeith Press.



41'8

Raubenheimer, N. (1983). Some thoughts on language contact between White and
Black in South Africa. Lamp, 101 - 106.

Reagan, T.C. (1992). Language function and language variation: Analytical models for
the South African context. South African Journal of African Languages,
12(Supp1. 1), 35 - 47.

Reynell, J. (1977). Reynell Developmental Language Scales (Rev. ed.). London:
National Foundation for Educational Research.

Reynolds. P. (1989). Childhood in Crossroads. Cognition and society in South
Africa. Claremont, South Africa: David Phillip.

Rice, M. (1980). Cognition to language. Categories, word meanings and training.
Baltimore: University Park Press.

Richardson, I. (1963). Examples of deviation and innovation in Bemba. African
Language Studies, IV, 128 - 145.

Riecke, J.A. & Thompson G. (1978). The communication specialist: The speech
pathologist and audiologist. In K.E. Allen, V.A. Holm & R.L. Schiefelbusch
(Eds.), Early intervention ..A team approach. Baltimore, MD: University Park
Press.

Rogoff, B. (1982). Integrating context and cognitive development. In M.E. Lamb &
A.L. Brown (Eds.). Advances in developmental psychology (Vol. 2). New
York, NY: Hillsdale.

Ross, G" Lipper, E,G, & Auld, P,A. (1985), Consistency and change in the
development of premature infants weighing less that 1,501 grams at birth,
Paediatrics, 76, 885 - 891.

Rosetti, L.M, (1990). Infant-toddler assessment: An interdisciplinary approach.
Austin, TX: Pro-ed,

Rowlstone, J. (1980). Zulus, London: Waterlow.

Sackett, D.L., Haines, R.B. & Tugwell, P. (19S8). Clinical epidemiology. A basic
science for clinical medicine. Boston, MA: Little Brown and Company.

Samuelson, R.CA. (1923), The King Cetheswayo Zulu dictionary. Durban: The
Commercial Printing Company.

Samarin, W,J. (1971), Salient and substantive pidginization. In D. Hymes (Ed.).
Pidginization and creolization of languages. Columbus, OH: Charles E
Merrill,



Author: Bortz M.A
Name of thesis: A language assessment for preschool zulu speaking children

PUBLISHER:
University of the Witwatersrand, Johannesburg
©2015

LEGALNOTICES:

Copyright Notice: All materials on the Un ive rs ity of th e Witwa te rs ra nd, J0 han nesb u rg Li b ra ry website
are protected by South African copyright law and may not be distributed, transmitted, displayed or otherwise published
in any format, without the prior written permission of the copyright owner.

Disclaimer and Terms of Use: Provided that you maintain all copyright and other notices contained therein, you
may download material (one machine readable copy and one print copy per page)for your personal and/or
educational non-commercial use only.

The University of the Witwatersrand, Johannesburg, is not responsible for any errors or omissions and excludes any
and all liability for any errors in or omissions from the information on the Library website.


