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In addition, one of the criticisms tracitionally levelled against
standardised language assessments is the manner in which they are
scored. McCartney (1997, p. 39) contends that

clearly it is easier to establish reliabllity wien responses can be
predicted, and when scorers do not have many decisions to
make. For this reason some language assessments have
attempted in the interests of reliability to force language
behaviour into a set of predictable responses which could be
scored using a simple ‘right-wrong system’.

Responses on the TELD-2 (Hresko, et al, 1991, p. 9) are scored as
“either correct (1 point) or ficorrect {0 points)", The authors clearly
state that "few qualitative judgements are required in scoring” (ITresko
et al, 1991, p. 9). The TOLD (Newcomer and Hammill, 1977) is scored
in the same way. The problem with such a system of coding is that
‘yes-no’ answers are not representative of "'normally developing child’s
language" (McCartney, 1993, p. 41).

The creation of a pool of responses, as occurred on the ZERLA, {s a
possible solution to these problems. This methed of seoring eculd be
applied to other standardised language assessments,

THEORETICAL IMPLICATIONS

3.1

Language acquisiPon

The findings of the ZERLA reflect the universal nature of languoge, for
axample, noun classes doveloping earller than verbs and recoptive
language abilities predominating over expressive abilitles. Studies of
Zulu and Bantu language acquisition such as those conducted by
Demuth, (1988; 1992) and Suzman (1985; 1991) indicated thal chiliren
acyquired thelr noun class systems and concordial morphology, pagsive
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itemis were analysed and altered during the various investigations. The
final item analysls was performed prior to standardisation and
indicated that items on the ZERLA had appropriate levels of difficulty
and discriminated sufficlently,

As validity is a matter of degree and not an all-or-none principle "test
validation is a contlnuing process" (Messick, 1989, p. 13). Future
research could concentrate on determining predictive validity, A study
to determine this could be undertaken when the respondents enter
school, Children's performance on conslruets such as reading could be
evaluated and related and compared to the scores that the chifdren
achieved on the ZERLA, in order to determine if the ZERLA was
successful in predicting a child's future performance (McCariney, 1993).

As llustrated above, the ZERLA was devised utilising traditional
psychomeitle features of standardised tests and according to proseribed
methods of testing, In addition, innovations to traditional methods
were Ingtituted, The method o scoring created for the ZERLA is an
example of such ant innovation, This method was developed in order
to manage the offeets of soclolinguistic variables, such as
multilingualism and diversity of Soweto Zulu. As described in Chapter
3, multilingualism is not a phenomenon affecting only South Afriea.
Rather, it is a “pervasive modern day reality” (Olter, 1979, p. 74), Thus
dealing with the effects of language variation, when scoring
standardised tests, is a problem encountered by all speech-language
therapists. Other test authors such as Wilg et al,, (1992) do seent to take
certaln aspeets of soclolinguistic into account, as, on the CFLER, they
credit the child if the response “is semantically and grammatically
correct or regionally or dialectically appropriate” (p. 13).
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Az descrlbed in Chapter 2, Anastas! (1990) clafms that an aJdditional
indication of whether a tust s reliable or valld can be determined

through item analysis. The process of item development and analysiy
on the ZERLA was begun with devising the components for the
preliminary Investigations of the pre-standacdisation phose,  These
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As a supplement to this table, McCauley and Swisher (1984a) stdpulated 2 list
of 10 psychometric criterla which standardised tests should meect (Sce
Appendix G). As described in Chapter 2, McCauley and Swisher (1984a)
found that 20% of tests met half their criterla, When Flante and Vance (1994)
repeated this study a number of years later, they found that 38% of tests met
half these criterla. The ZERLA met elght of these criteria as Appendix G
indicates.

21 Validity

It is essential that tests be valid, so that test users are coniident that the
test thoy are using measures what it clalms to measure. However, one
of the cririclsms levelled agalnst standardised language tests is thal they
"do not report impressive volidity data, if any at all® (Lund and
Duchan, 1988, p. 289). One of the reasons for this could be that validity
is an clusive construct to measure. Determining validity on the ZERLA
was exacerbated by the fact that this is the first language assessment Lo
be devised in Zulu.

Despite these wonstraints the ZERLA was able to determine several
aspects of validity, as Figure 37 shows,
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Features and criteria of formal | . ZERLA

The test can be used by persons | An important implication for South
skilled In assessment who are not | Africa due to the shortage of
experts in child language speech-language professionals.
Teachers and linguists can be
trained to administer the ZERLA.
Parents and other non-professionals
can administer the ZERLA in
conjunction with a speech-language

therapist
A specific set of standards for A range of responses that take the
scoring and interpreting the diversity of child language and
clicited behaviour should be soclolingulstic variables into account
provided. is provided. Research assistants are

trained to use these when
performing evaluaton

The tool is sufficiently reliable for | Good internal consistency and mark
an examiner to have confidence | remark reliability coefficients were
In the findings obtained. Poor test-retest relinbility
was achieved. Qualltative analysis
indicated the effects of
soclolinguistic varlables on
reliability, An additional study was
devised to Improve results

The assessment s valid to the Various measurcs of validity were
extent that the examiner can have | obtained as can be seen In Figure 37
confidence in the findings

The score obtained enables an Analysis of indlvidual subtests
intra individual comparative provide this

indox of child’s strengths and
wealknesses - this should provide
principled guidelines for
language intervention

Uses normaltive information and | Means, standard deviations,
fosiers comparisons among age- | standard scores and percentile ranks
matrs provide this information
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Features of the ZERLA as compared to criteria of standardised

language tests (derived from Hresko * al., 1992; Lund and
Duchan, 1993; McCauley and Swisher, 1984a; Vaughn-Cooke

1983; 1986).

it e

— e

Features and criteria of formal
teats

ZERLA

When necessary, a new test that
is able to provide an appropriate
assessment should be devised

Prior to the ZERLA, no test was
available for Zulu speakers, the
majority of South Africa’s
population. Previous attempts to
devise tests included unsuccessful
franslations of assessment normed
on non-south African caltures

The test should provide an
adequate description evaluating
aspects of a child’s knowledgoe of
language

Characteristic features of Zulu noun
class, agreement system and verb
morphology were assessed

Asseosment should provide
information about a child’s
receptive, expressive, syntactic
and semantie abilitios

Receptive and expressive
morphological and morphosyntactic,
syntactic and semantie subtests
were designed

The test should be based on a
normative sample that is
representative of a child’s
language and culture

Soclolinguistic and sociocultural
factors were taken into account
when the ZERLA was developed.
The ZERLA was normed on a
sample of 303 Zulu spoakers

The assessment requires a specific
set of instructions and stimuli to
elicit the required behaviour

Instructions were included on the
ZERLA Test Booklet and research
assigtants were trained ta
administer the assessment; an
inventory of culturally appropriate
test stimuli was devised

Evaluations can be administered
in a short time without creating
fatigue for the child

Pilot testing determined that test
time needed to be shortened.
Current admindstration time is 30
minutes. The ZERLA is not a timed
tost
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Vaughn-Cooke (1986, p. 38) states that "forms of a lainguage used
o code concepts can vatry as a function of age, sex, social class,
ethnicity and geographical region”. The effects of language shift
in Zulu and geographical region certainly influenced the ZERLA
in a myriad of ways, for example preliminary investigations
ghowed that standard Zulu agreement using subject prefixes had
to omitted, for example, -thathas aba-ntwann take NC2-children
‘take the children’ instead of ba~thatha aba-ntwana SP2-take NC2-
children ‘take the children’. The variety and inconsistency of
Soweto Zulu and code-switched responses that subjects used
when naming colours or numbers also showed the influence of
language shift.

Sociolinguistic vartables also had a large impact on the manner
in which research assistants coded data in the pre-
standardisation phase. The supplementary investigation in this
phase showed that test-retest reliability could not be increased
due to the inconsistencies in research assistants’ scoring and
coding of the data. These inconsistencios even expressed
themselves in poor intra-rater reliability.

IMPLICATIONS OF THE ZERLA TO THE DOMAIN OF LANGUAGE
ASSESSMENT

Attempts were made throughout the procedure of devising and standardising
the ZERLA tfo formulate this assessment according to recommended
psychometric proceduces (Hresko et al, 1992; Lund and Duchan, 1993;
MeCauley nnd Swisher, 1984n; Vaughn-Cooke, 1986). The tabulation which
follows i8 a deseription of how the ZERLA met these eriteria. (See Table 30).
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would have wanted.

The current transition and high levels of violence that are
occurring In the country generally and in Soweto specifically,
continuously reflected themselves in this research. Examples of
the influence of violence in this study included the reference to
killing and death in a number of subjects’ picture descriptions.
The effect of violence may have been a cause for the high
prevalence of language disability found in the subjects as Penn
and Segal (1982) found that emoticnal trauma has a significant
effect on language ability.

The fact that the test was one of Zulu has both political and
social implications. Results showed that all the subjects were
born in Sowelo, and in fact their parents had lived there for
many years. However, cultural links to KwaZulu/Natal and
thus the strife that has ocowrred there may have impacted on
them. In Soweto, Zulu people may experience more conflict as
a result of thelr ethnicity.

Added to these issues Is the fact that language is a reflection of
culture (battle, 1993}, Zulu language is undergolng change, not
only the inexorable and continuous changes that all languages
undergo (Kemwangamalu, 1989) but in addiilon, culiural
transformations due to the political and social situation,
Changes in the education system have resulted In a strong
influence of English upon Zulu. English Is becoming a ngua
franca of Soweto, as this is the language which people need in
order to gain employment (GK. Schuring, personal
communication, April, 1, 1993). In addition to English, subjecis
also spoke other languages and multilingualism impacted on the
results subjects achieved on both versions of the ZERLA,
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1.1  Relationship of the ZERLA to the context of the study

111

1.1.2

Professional context

In the first chapter the fact that the ZERLA would be desigied
using information from other disciplines was discussed. Thus,
the subtests of the ZERLA were devised in a collaborative
manner, by the researcher and a research aseistant who had an
honours degree in linguistics. The researcher also relied on
linguistic studies of language acquisition to devise this test
(Connelly, 1984; Demuth, 1988, 1992; Kunene, 197; Suzman,
1985, 1987, 1991; Tsonope, 1987). Hence, it can be seen that
¢ollaboration between the disciplines of speech-language
pathology and linguistics proved successful. Use of data from
the epidemiological and psychometric disciplines were also
beneficial as was evidenced throughout this research. Specific
details pertalning to epidemiology are provided In Sectlon 4 of
this chapter.

Sociocultural and sociolinguistic background

Despite the fact that South Africa is now "one nation”
(Bulbring and Hartley, 1994) it "has travelled from the
brink of civil war to something completely new and
unknown" (Johnson, 1993, p. 3).

The researcher believes that research needs to roflect the
circumstances in which the investigation was carried out and
these circumstances must be indicated in the results. Due in part
to the condillons existing in South Africa at the time of this
study, the research was not always as ‘clean and neal’ as one
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The final subaim of this phase of the rescarch was to determine the
appropriateness of the assessment tool devised, with the use of statistical and
quelitative evaluations. Statistical analysis yielded mean scores and standard
deviations, Equivocal results were obtained for test-retest reliability due, in
part, to the different varieties of Zulu spoken by respondents and research
assistants, The qualitative analysis also indicated that both respondents’
answers and research assistants’ scoring and coding of data was influenced by
sociolinguistic variables.

In order to improve the reliability scores an additional investigation was
devised and implemented. This investigation assessed 19 normal language
subjects and 17 subjects who had been identified as language impaired.
Results of this investigation indicated that reliability scores did not increase,
as the research assistants continued to show inconsistencies in coding the data,
These incongistencies ocewrred between research assistants as well as within
individual research assistants. The additional investigation did show that the
ZERLA had discriminant validity, as the assessment was able to identify
language impaired subjects. Statistically significant different means were also
achieved on receptive and expressive subtests, as well as composite scores
between the non-language impaired and the language impaired subjects.

Prior to the implementation of the standardisation sample, a method of coding
responses was formulated to take the effocts of the sociolinguistic variables
into consideration. This was achieved through devising a range of responses.

The alm of the second phase of the research was to standardise the ZERLA in
order to obtain information about how individual children’s language abilities
compared with her/his peers. To this end norms in the form of means,
standard deviations, standard scores and percentile ranks were obtained, The
results of standacdisation indicated that the ZERLA represented a normal
distribution. In addition the ZERLA was translated into other South-eastern
Bantu Zone languagos.
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CHAPTER 8

CONCLUSIONS AND IMPLICATIONS

This chapter emphasises the salient findings of the study »nd discusses them in
relation to theoretical issues and epidemiological and clinical implicationa.

1

RELATIONSHIP OF THH RESULTS TO THE AIMS OF THE RESEARCH

The main aim of this research was to devise and standardise a receptive and
expressive Zulu language assessment for preschool children. To this end the
study was divided into two phases, a pre-standardisation stage followed by
a standardisation phase. A total of 491 dominant Zulu language children
living in Soweto, a low-income urbanised community, were assessed. In
addition, the assessment was translated into Sotho, Tswana, Venda and
Shangaan and pilot tested on 101 subjects.

The aim of the pre-standardisation phase of the research was fo develop and
operationalise the ZERLA. This alm was achieved by the fulfilment of the
subaims. The first subaim was to establish the necessary co. -, .nents of a
Zulu language assessment. These were chosen from characteristic aspects of
Zulu morphologic, syntactic and morphosyntactic structures. The semantic
component was derived from Zulu vocabulary items. The fact that receptive
language was found to predominate over expression, indicates that the second
subaim of this stage of the research was met, that is to determine the receplive
and expressive language abilities of the subjects. Further, it was found that
the language abilities of 11% of the respondents were lower than their peers.
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(McCartney, 1993, p. 40), a criterion that is essential for standardised
tests. These comments support the fact that the standardised version

of the ZERLA demonstrated face validity and content validity.
CONCLUDING COMMENTS

The results of standardisation demonstrated that the ZERLA can be used to
assess the language abilities of Zulu speaking preschoolers. Thus speech-
language therapists can compare a child’s performance with that of the
subjects assessed in the standardisation sample of the ZERLA, in order to
determine if the chiid has different and possibly impaired language abilities.
A score received by a child assessed on the ZERLA therefore reflects that
child’s language abilities and is not due to unrelated factors such as the
manner in which the test was administered. The ZERLA can be used as a
standardised language test because it contains sufficient items which have
discriminating power and appropriate ilem difficulty. The ZERLA is also a
norm-referenced instrument. Means, standard deviations, standard scores and
percentile ranks constitute the norms, The fact that scores obtained on the
ZERLA are representative of a normal distribution is additional verification
that the ZERLA can be used for the identification of language impairment.
The standardisation process also showed that the ZERLA is a reliable and
valid measure.
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CONCLUSION

‘The dawn was a litile overcast

but now the sun is shining brightly

over a new South Africa

(Archbishop Desmond Tutu, 19 April 1994),

In the context of this study, it is the researcher’s sincere wish, that the new era
that has dawned in South Africa bodes well for the communicatively-impaired
population of the country and for the speech-language therapists sorving that
population. The fervent hope of this writer is that the ZERLA will be used as
a tovl to begin the effective assessment of children who speak the language of
most of the South African population. It is my sincere desire that the ZERLA
be used for the benefit of those children who sadly have not been assessed in
a manner that is their right. I truly hope that never again will a researcher
have to write in the two decades since this plea. "lttle significant progress has
occurred in the area of formal language testing .." (Ballantine, Ballantine and

Morgan, 1976, p. 5).
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Standardisation of the assessments in the South-eastern Bantu Zone

languages

Due to the similarities ii structure among the South-pastern Bantu Zone
languages, the ZERLA was translated into languages which represent
all the longuage groups in South Africa.  Therefore, Sotho, Tswana,
Venda and Shangaan versions of this expressive and receptive language
assessment now exist, These versions have been pilot tested on samples
of approximately 30 subjects each. Recommendations for future
research, in conneetion with these assessments, are to devise the range
of responses for assessment  These assessmonts should alse be
standardised and normed, so that they can effectively evaluate the
language of all children in South Africa.

There {4 a need to adapt the ZERLA and the assessmoents in the other
Bantu languages for use in rural environments, as approximately half
the population lives in these areas (THope, 1593). Results of preliminary
testing in rural environments revealed that vocabulary, colour terms
and ach "Hes such as the activity mat would need to be modified.
These adaptations would also have to reevaluate the role of code-
gwitching and teke into account the more standard forms of the
languages spoken in the rural areas,

oy
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the population lives in these arcas (Tilope, 1993). Results of preliminary
testing in rural environments revealed that vocabulary, colour terms
and actlvitios such as the activity mat would need to be modified.
These adaptations would alse have to reevaluate the role of code-
switching and take into aceount the more standard forms of the
lapguages spoken in the rural areas.
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Therapy

Lahey (1988) and Vaughn-Cooke (1983; 1986) state that language tests
should be able to determine what form of intervention and remedfation
2 child requires. The diaghostic verstor of the ZERLA has
demonstrated its use in the formulation of therapy programmes, as {t
can provide a profile of a child’s abilities according to the individual
subtests. Such a profile assists in determining ‘where to begin in
therapy’; for instance if a child performed poorly on a particular
subltost, for example adverbs, this domain would then become the focus
of therapy.

FUTURE RESEARCH IMPLICATIONS

These are general implications arising from this study. Specific imphcations
wure provided In chapters 5 and 7.

6.l

Soclolinguistic Implications

Kamwangamalu (1989) reports that languages are dynamic and
constantly changing, This research revealed the presence of such
changes in the form of code-switching and loan words, with regards to
plurals and colour teriminology. The study also provided statistical and
qualitative data on contemporary Soweto Zulu and changas oceurring
in urban settings.

Conilnued research into the use of colour terms could bring finality to
the debate of what constitutes a baste colour term in Bantu languages.
Alternatively, a model of colour terminology that reflected the eurrent
use of colour terms in Zulu and the other South-casiern Zone Rantu
languages could be devised.



T =

wn
XY

279

A final alternative regarding examiner qualification that needs to
considered, is whether the ZERLA can only be administered by speech-
language therapy professionals. As mentioned previously, in South
Alfrica there is a dire shortage of such personnel (Aron, 1984, 1991;
Drew, 1981; Tuomi, 1994). However, there is a great demand for an
assessment such as the ZERLA in educational departments and schools.

In both the United Kingdom and the United States it is common
practice for {eachers to administer language assessments, provided they
receive the necessary training, Newcomer and FHammill (19 p, 8)
stipulate that the TOLD may be used by "teachers, cou...llors,
psychologists, language therapists, or other professionals who have
experience In test administration”. Indeed one of the requirements of
language assessments described in Table 30 Is that these be used by
professionals who are not experts In language. The rescarcher thus
believes that other professionals, such as teachers and psychologists
could be trained to administer and score the ZERLA.,

Diagnosis

The resulls of this study show that the ZERLA may be used to identily
children with language impairment, specifically those with language
delays or deviant language, when the latter is assoclated with a
developmental impalrment,

It 18 not certain whether the ZERLA would be sufficiently sensitive to
identify a subtle specific language impairment.  Although inability to
determine specific language impairment is recognised as a imitation of
this research, the fact that the ZERLA would be able to idenilfy many
other categorles of language impalrment can be seen as one of the
benofits of this test.
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parents to administer the test, Indeed, in instances where a child is shy
or uncooperative it is often beneficial to use parents as fest
administrators, rather than an unfamiliar tester. A criterion for the
selection of a test administrator would be literacy, as this would
facilitate transcription of the child’s responses. The range of responses
would be used to score the responses. If a response was not induded
in the pool of responses, the test administrator and the facilitator would
discuss the response and together decide whether it was appropriate or
not,

Utllising test personnel In the manner described above would also be
beneflclal when using the ZERLA to screen large populations. The
facllitator could train a number of examiners on test admindstration and
scoring. She/he could then cuordinate the process.

Considering the current composition of the speech-language therapy
profession in South Africa, another alternative for test administration is
that an English or Afrikaans speaker administer and score the ZERLA.
The major drawback to this alternative is that Zulu s a tonal language
and difficulty with tones is often experienced by non Zulu speakers. In
addition, the click sounds, characteristic of Zulu, may prove difficult to
produce.

Despite these probiems the researcher Lelieves that non Zulu speaking
therapists would be able to administer the ZERLA. This would be on
the proviso that they did considerable preparation prior to test
administration, for example practice the test with & dominant Zulu
speaker. In addition, future versions of the ZERLA should provide
both phonetic and tonal transeriptions of the Zulu stimulf to assist these
theraplsts.
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leads from the detection of the problem to the child receiving the
necessary therapy, that is rchabilitation or tertiary prevention. While
the child is receiving therapy, the ZERLA should be readministered to
assess progress,

5 CLINICAL IMPLICATIONS

5.1

Examiner qualifications

An important consideration during this study and regarding future use
of the ZERLA, is WHO is qualified to administer and score this
assessment. Not only is there i3 a shortage of suitably trained speech-
language personnel (Bortz, et al,, In press; Tuomi, 1994) but problems
arpse with research assistants during the pre-standardisation phase of
the study. The metli~ is implemented for dealing with these problems
during the standardisation phase were successful. Thus, In the
instances where there is no Zulu speech-language therapy personnel
available, it is recommended that this method of administration and
scoring of the ZERLA be used. This method indicates that a spoech-
<language therapist should coordinate a dominant Zulu speaker
administering and scoring the ZERLA.

Initlally, the speech-language therapist would have to train the Zulu
speaker as to the purpose of the test and the method of administration.
She/he would observe that the test was administered according to its
speclfie criterla. This would be done by utilising the ZERLA Tost
Booklet which contalns the Instructions, the Zulu stimuli and English
translations.

It would be preferable that the dominant Zulu speaker have some
knowledge of testing procedures, as interpreters employed in Speech
Therapy Departments of hospitals do. It would also be suitable to use
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talk to parents or teachers about language disorders, the need to
perform a screening of language abilities may arise.

Secondary prevention

The principle use of the ZERLA is to detect and identlfy language
problems. In order to fulfil this function comprehensively, both a
sereening and a diagnostic verslon of the ZERLA were devised. After
standardisation the screening version of the ZERLA could ba used to
assess groups of children in different contexts and communities, such
as at nursery schools. The use of the diagnostic test would be to
identify a language disorder in an individual child.

The ZERLA could also be utilised to determine prevatence of language
problems in a particular community, As described in Chapter 2 a need
exisis to determine prevalence of language disorders universally. In
South Africa, determirung the prevalence of language disorders would
assist in the formulation of speech-language therapy services where
these do not exist. This is an urgent need at present.

One of the criticisms of prevalence studies and early diaghostic
programmes is that often problems are identified but not accompanied
by the necessary form of rehabilitation, such as parent guidance
(Flartley, 1986), A strong recommendation arlsing from the present
research is that this situation be remedied. Already within the conloxt
of the pilot studies, primary prevention strategies were engaged in, for
example, public education to parents of respondents while attempting
to Improve response rates.

Tertiary prevention

As the model shows, the ZERLA can be considered as the bridge thal
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FIGURE 38 Use of the ZERLA for prevention of language disorders

4.1

Primary prevention

[t is essential that the public recelve education conceming the etiologles
and prevention of language disorders. Public education shouid
emphasise the need for treatment as early as possible (Oblako and
I7zuora, 1983).

The ZERLA can be used ag a conneclion to public education. When a
spovch-language therapist utilises the ZERLA to screen a population
she/he could simultaneously engage in public education of teachers or
parents. Similatly, after the speech-language therapist has provided a
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The results of assessing these structures also indicate that
preschool children acquire their numbers and colours mostly in
a code-switched form, for example, eziblue RP10-blue ‘blue’.
Subjects also used subject prefixes to express their colours, for
example zi-blue SP10-blue ‘the one which is blue’.

Despite the fact that colour was not assessed in the same manner
used by Berlin and Kay (1969), the results of this study have
implications regarding the equivalence classes described by these
authors. The children’s responses showed that they utilised
iter1s in all equivalence classes of Berlin and Kay’s (1969) model.
This fact adds credence to the argument that Zulu is a Stage VI
language, as A. Koopman (personal communication, August 30,
1994) and the researcher hypothesise,

EPIDEMIOLOGICAL IMPLICATIONS

The researcher believes that one of the most pertinent implications of the
ZERLA is its use in a prevention framework. Ulllising the ZERLA in this
conlext is especially necessary at present due to the new South African
government’'s implementation of primary health care programmes, such as
‘free health care for children under six’. Figure 38 illustrates how the ZERLA
can be used in a prevention model,
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and relatives by age three. The present study verified these findings
regarding noun class and agreement. However it found that the
children tested on the ZERLA had difficulty with their relative
structures even at age five.

Differences in spontaneously occurring relatives, found in the studies
of Bantu language acquisition and formally assessed relative structures
elicited on the ZERLA, may account for these findings.

3.1.1 Acquisition of numbers and colours

In Chapter 2, the hope was expressed that the findings of this
study would contribute informai.... . aspects of the acquisition
of Zulu that were to be assessed. In his regard, the ZERLA
succeeds in providing information concerning the development
of number concepts and, to a greater extent colour terminology
in Zulu,

These two features were initially chosen as lexical items
representing the morphosyntactic structures of adjectives and
relatives. The assessment of these structures proved to be
complex due to seciolinguistic and psycholinguistic variables.
However, it was important to assess these particular semantic
notions because of their relevance and importance to children in
preschool contexts.

« esults revealed that older children had a better knowledge of
these concepts than younger children, Length of exposure to
these concepts may have been the variable responsible for these
results as it was the older subjects, in the pre-standardisation
phase of the ZERLA, who were formally taught these structures.
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APPLNDIX F

ADVANTAGIES AND DISADVANTAGES OF FORMAL AND NATURALISTIC ASSESSMENT

{Loos, 1993; Lund and Duchan, 1993; Vance and Mlanle, 1994},

T e e Y e T e e e e e

- STANDARDISED TESTS - [ - NATURALISTIC
carefully structured adapted 1o sult the neads of
the child
cquipment specificd froe cholee of materlals
ADVANTAGES conditions specified carried out in any confest,
for example, home or school
normereforenced behaviour obsorvations can be frecly
interpreted
doca not always respond (o too Hetle structure
specific child’s noeds
cquipment may not be child may be distractwd 1
appropriate loo much cheive
DISADVANTAGES o

child may not respond in
formal gituation

may be difficnit to assess the
offocts of the speclifc
envirenment

norms may be too narrow

— P i e v

may be difficult to relate
observations lo poer group
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APPENDIX E
LANGUAGE ABILITIES OF PRESCHOOL CHILDREN
{Mingworth, 1983, Marge, 1972; Nicolosl and Colling, 1989),
= . g - )
- AGE RECEPTIVI' LANGUAGE EXPRESSIVE LANGUAGE
Recognises and identifies Names famillar objects in the environment
entegories
Identifivy objects by use 200 ~ 300 ward vocabulary which includes
noung, verbs, adverbs and pronouns. This
inercases to 900 words
5.3 Can understand simple two stage | Carrles on putposeful conversation
YEARS convnawds
Identifies seven bady parts Talks about immedlate expericnees
Demonstrates an understanding of | Begins te ask questlons
mont common adjectivos
Repoats three dipits
Continued increase in use of adjectives
Listening nkills imprave Can varry out conversations which are
scmantivally and contextually appropriate
3.4 Understands 15(K) words Can xay approximately 900 - 1500 words
YEARS
Carrjen out complex
inatructions
Comprehends 1500 - 2000 waords Vocabulary of approximately 2000 words
4.5 Carries out more comploy Language s fatrly complete in structure and
YEARS comumands with two - three form

actions

Improving listening shills

Arliculation H0% correct
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Luisure aclivities

Motris ¢ T9R01 ansurts that recrcation has an important role to play in the improvenwnt of the
quality of life i Sowete and 1k is important that children be exposed to a wide range of
recteational opportunities. Forty five percent of women in Slinenyene et al's., (1977} study
reported that they had insufficient time for lefsure activities. The South African Township
Anmual Report (19%), p, 17} stated that “recreational opportunity and beneficial use of Joisure
thive I8 inextricably bound up with such issues as secundty, ransport, safely of movement at
night ete,, and these compound o dimitations of inadequate factiibes”,

Another reason for Sowete's lack of recreationnl facilitios is that, under the apartheid system,
wntl at least 1980, Black enterprise was not permitted to develop commercial entertainment
Facilities, To further exacerbate this situsdon Sowetans woere not permitted to make use of
facliiios I the centre of Jolamwsburg. The facilitles existing in Soweto includes six
libwarios™  three vinemas, seven swimmin pools and 120 soveer fivlds.

Many Sowetans are involved in different Kinds of voluntary associations siwh as chairs
speclalisitg in church and traditional music and “stokvels’ (mutual ald societies) and buriad
nociotios,

Religion

The majority of the pupulativn beloags to one op other af the 226 established denominational
churches {(Morrls, 1980, South Atrican Township Annuaal Repart, 1990). The church plags an
importand role in fulfilling eultural functions in Soweto (Morris, B80) and childeen in Tab's
(19K7) study drew chureh activities when depieting their routines,

* This amber i pacticularly inadequate according to Moreis (1980),
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APPENDIX D

DESCRIPTION OF SOWETO™

Housing

In 1980, 90% or 111 822 houses in Soweto cansisted of three-or-four roomed dwellings he so
ealled “match boxes”. Most of these were built in the 1230s and 150t only S0 having been
built after 1970, Fow of the houses have lnside bathrooms or toflets and 85% are rented (Lo,
1978, Morris, 1980; South Afriean Tewnship Annual Report, 1990), 47 432 people were housod
int nine hostels in 1987 (Star, Dee 11, 1987). As the current population of Soweto is estimated
at 45 million (Jogianna, 1994) and this figure constantly increases due to conbnued
uthanisation, it is obvious that there is an acute housing shortage in Soweto. One of the
rosults of this shortage is that squattorcamps have titken over ateas proviously wot aside for
amenities in arcas suvch as Mshenguville, Naledi and Chiawelo (South African Township
Township Annual Report, 191, Mas! ahela (1988) reporied that there were 130 000 homeless
peaple in Soweto,

Education

Sowete has o large childhood population (Shueyane et al., 1977} Preschool education is an
important tactor in Sowelo due to the Jasge number of working mothers. A witde assortnent
of both furmal and informal proschoul facilitles, which wlude baby care units, nusery
schoels and creches and informal systems such s chill minding exist (Aftlean Sclf Help
Peoding Schome Annual Repurt, 1961-1960; Morris, 1980; South African Township Anaual
Report, 1990),  Howoever, there are ot Jeast 118 00 hiklren requiring preschool and ol
avallable ereches and conseqguently there B a shurtage of services (Morris, 1980; South Atrican
Township Annual Repo.t, 1990). Often parents cannat afford to sond thedr children o a
ereche, [avents also do not always see the importance of nursery school as the following
statement indicates:

"Tdo not trust e woman whe work ab the creches They give the vhildrnen milk and
fumd, yes, but they ave not real famlly. My child will feel alone, AL home my young
sister will never loave the child alone” (Venter, 1989, p, 19,

In addition to a shortage of proschools there is a shorkage of primary and secondary sehouls,
Tny 19490 there weee 271 primary sehools for 144 977 pupls, that is 5309 pupils per school and
64 seheols iy secondary and high school pupils, plus one university and four teehnikons
(South African Township Anmaal Report, 1400}, An additional problemy relating te edueation
In Bowete i that beeause parents are foreed o work all day children spend many hours
without adult supervision. This has served to weaken parental control and may result in o
breakdown of family because of the unfavourable physical, soelal, economic amd politival
environment (Ndale, 1965 cited in Dubb, 1978,

Health

Soweto has one hospikad, Baragwanath, with 2000 beds and 17 clinivs (South African Township
Annual Report, 1K)

* ‘This description may have altered due o the changoes in the political situation
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May

1879 The British invade Zululand, and are defeated at Isandlawana,
However eventually they defeat the Zulus at Ulundi, Cotheswayo is
captured and axdled

1884 Cetheswayo dies

1887 Zululand becomes British terrltory as part of Natal

1906 Zulu rebolllon put down

1970 Chief Buthelezi bocomes leader of KwaZulu

1971 Coronation of King Goodwill Zwelatini

1975 Establishment of Inkatha Frecdom Party

1994:

February Zulu King and bombshell

March Great uncertainty surrounds KwaZulu/Natal,

The King proclainms his kingdom; Buthelezi warns of ‘struggle’;
Ulundl crilsis deepens
April Count us in says IFP

An Inkatha victory in KwaZulu/Natal

i e
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APPENDIX B

IMPORTANT DATES IN ZULU HISTORY

(Chotia, Lauder, Motizeal and Slober, 19545 Elliott, 1986; Rowlstone, 1978; Staff, The Sowetan, 1994;
Staff; The Gtar, 1904; van Waemelo, 1974, Whitfiold and Waugh, 19%; Wrinch-Schulz, 1975),

rmm_‘. T = T
" YBAR EVENT _

AL 1000 - 500 Arrival of the Bantu people In bouth Africa

16th Century Presunce of Nguni languages on the east coast of South Alrica

16205 Birth of Zulu, son of Malandela and Nozinja

1652 Hstablishment of the first white settlement in the Cape

1787 Birth of $haka

1816 shaka's accession to chiof

1817 - 1834 Shaka’s warring expeditions which led to the formation of the Zula
nation*”

1824 First Buropeans, traders, led by Lieutenant B, Farrell and Henry Francis
Fynn made contact with Shaka

1426 Shaka's mother, Nandi died, Shaka impaosed mourning on his people.
He is no longer regarded as o national hero

1827 Sihaka is assassinated and sueceeded as King by his half-brother

Dingaan

1834 The Great ‘Trek durivg which Dutch settlers migrated to Natal

1837 Diot Rotiot makos conkact with Dingaan

1838 Murdet of Pict Reticf, which leads to the Battle of Blood River where
the Zulu are deteated

1840 Dingaan driven from Zulaland and killed, suceeeded by Mpande
another half brother of Shaka

1843 Natal proclvimed a British colonial tevrltory

1872 Thu death of Mpande and hils son Cetheswayo becomes king

1879 The British invade Zululand, and are defeated at Iiandlawana.

However eventuaily they defeat the Zulus at Ulundl,  Cetheswaya is

captured and exiled

1 1t is important to nete that Shaka lid not succeed in uniting all the Zulu people. Many fled and
later regrouped.  Amuongst those were three leaders who founded other empires. Mailikazd
founded the Ndebele Kingdom where his descendants speak Zimbabwean Ndebele whicl {8 a
dialect of Zulu (Schuring, 1990). Soshangane or Mamikosi moved to present day Mozambique and
founded the Tsonga nation while Zwangendaba moved north and settled in prosent day Malaw,
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Language:

An abstraction composed of a number of dlalects (Myers-Seotton, 1992),

Language shift

The result of two languages meeting and temalning in contact for seme me Nelde ([990),

Linguistic variaty:

A neutral cover term For any linguistic, rule governed system and includes languages, dlalects
and registers (Crystal, 1991; Myers-Seotton, 1992},

Loan words:

The borrowing of form and meaning from a lainguage or dialect, other than the one in which
these ariginated (Crystal, 1991; U, Myets-Seotton, personal communieation, October 22, 19093).
Muitilingualism:

s eharacteristic of speakers whe make use of twoe of mote languages (Crystal, 1991).

Standard dialect:

The dlalect of a I mage on which speakers’ bestow prestlge so that this reprosents the
language in Hs best form (Myors-Soatton, 1992; Schuring, 1992),
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Tertlary prevention:

Reduction of a disability by attempting to restore vffective functioning, that is, rehabyilitation
or therapy (Butler 1989; Gorber, 1940),

SOCIOLINGUISTIC FEATURES

Borrowing:

A universal phenomenon which refers to linguistic forms being taken over by one
langunage/dinlect from another (Cryatal, 1991} or the introduetion of single words or shoxt,
frozen, idiomatic phrases from one variety into another {(Gumperz, 1982).

Code~mixing:

A cross-cultural phenomenon which is the Intrasentential use of words, pheases or clauses
from two distinet languages or varietics of the same language, by a bilingual individual within
the same speech sttuation (Bokamba, 1988; Kumwangamaluy, 1989). Code-mixing also rofers
to the embedding of various linguistic units, that is, morphemos, words, phrases, and clauses
from two distinct grammatical systemws or sub-systems within the same sentence or specech
event (Bokamba, 1985).

Code-switching:

The phenomenon of constantly switching between two languages in a bilingual person’s
repertolre (Akere, 1981; Myers-Scotton, 1992; Myers-Seatten and Ury, 1977). Code-switching
involves the embedding of words, phrases or sentences from twe linguistic varietles
{Bokamban, 1988),

Cultura:

The values, norms, bolicts, altitudes, behavioural styles, and tradltlons linked to form an
integrated whole that functions to preserve a soclety (Terrell and Terrell, 1983),

Dialeet:

A distinet form, of a language, possibly assuciated with a recognisablo regional, social or cthnle
group, differentlated from other forms of the langaage by phonologleal, syntactlc and loxlenl
features {Adler, 1979; Akmajlan of al, 1984; Trudgill, 1954), Dinlects develop through a
complex mterplay of hstorlcal, sucial, political, educational and Hngulstic factors (Taylor and
Payne, 1994).

Koine:

Derived from the Gireek word koine which means ‘common’ and is the convergenee of several
dialects Biogel (1985) or dialect mixing (Samarin, 1971).
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* In addition "standardised language assessment separate the normal population from

the disordered population and provides informatfon on the child’s strengths and
weaknesses according to her peers” (Stokes and Duncan, 1989 p. 1210,

Validity:
An indication of how well a test measures what It professes to measure (Ahastasl, 1990;

Hrosko et al., 1991; Messick, 1989). Both validity and reliability may be oblained statistically
and qualitatively.

EPIDEMIOT.OGICAL TERMINOLOGY

Incidence:

Number of new cases of a condition at a given time (Butler, 1989

Prevalence:

The total number of cases in a populalion that hay a characteristic at a spesifled period of time
(Butler, 1989; Katzenellenbogen ot al, 1991),

Prevention:

The elimination of factors which Interfore with the normal acquisition and development of
communication gkills {ASHA Cotnmittee on Prevention of Speech, Language and Hearing
Problems, 1987}

Primary prevention:

The climination or inhibition of the onset and development of o communicative disorder by
altering susceptibility with the implementation of primary prevention strategios such as publia
edueation (Gorber, 1990; Marge, 1984),

Rehabllitation:

A process aimed at enabling persona with disabllitles to reach and maintain their optimal
physival, sonsory, intellectual, psychiatric and/or social functional lovels thus providing them
with the tools to change thelr lives towards a higher level of independence (United Natlons,
1992,

Secondary prevention:

The carly detection and treatment of a communication problemy.  Aims al reducing the
prevalenee of a disorder (Gerbor, 1990; Marge 1992),
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ATFPENDIX A

GLOSSARY OF TERMS

This glossary contains definitions of various terms used in this study.

CHARACTERISTICS OF LANGUAGE TESTING

Language assessment:
Provides n sample of behaviour to determine the presence of a language problem. Other
objectives of language assessment are to design appropriate therapy programmes for children

identified ns having language problems (Bloom and Lahey, 1978; Bernstein and Tiegerman,
1993; Lund and Duchan, 1993).

Norms:

A statistical summary of the scores derived by n nommative sample (McCauley and Swisher,
1984a),

Reliability:

The conslstency of scores obtalned by the same persons when retested (Anastasi, 1990;
Neweow:~t and Hammill, 1981); the replicability of tests (McCartney, 1993).
Standardisation®:

The process of administering o test to & group of students to determine uniform or standard
provedures and methods of interpretation (Nicolosi et al, 1989).

A standardised/norm-zuferencet.

* a test that ia composed of vmpirically selected materials which should have definite
directions for ure, adequately determined norms and data on reliability and validity;
or

* 8 test that has undergone standardisation procedures; an individuals performance is
compared to other indlviduals who have the same chronological age (Nicolos! ek al,,
1989).

%The researcher view standardisation as & process which « llaws for the determination of

NOrms.
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WHAT LANGUAGE/S DID YOU BPEAK TO YOUR MOTHER IN? (PIRST INDICATE WHICH
LANGUAGES YOU MOSTLY USED AND THEN WRITE THE OTHERS)

WHAT LANGUAGE/S DID YOUR FATHER SPEAK? (PUT HIS HOME LANGUAGE FIRST)

WIHAT LANGUAGE/S DID YOU “PEAK TO YOUR FATHER IN? (FIRST INDICATE WY
; LANGUAGES YOU MOSTLY USED £ ND THEN WRITE THE OTHERS)
.i
"
i WHAT LANGUAGE/S DID YOU SPEAK MOSTLY WITH FRIENDS AS A CHILD?
L

r"ﬂ B

BTR
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WHAT LANGUAGES DO YOU SFEAK TO YOUR FAMILY IN? PLEASE SPECIFY WHO THIS
I5; EG. SPOUSESIGNIFICANT OTHER, PARENTS, CHILDREN.,

LANGUAGE PERSON
COMPLETE
WHERE APPLICABLE: WHAT LANGUAGES DQ YOU SPEAK:

) at MIOMER

A with FRIENDS

¢) at WORK

d) watching TV

] listening to
the RADIO

0 at CIHURCH

EDUCATION

WHAT LANGUAGE DID YOU RECEIVE PRIMARY SCHOOL EDUCATION INt

WHAT LANGUAGE DID YOU RECEIVE HIGH SCHOOL EDUCATION IN?

BACKGROUND INFORMATION

WIAT LANGUAGE/S DID YOU SPEAK AS A CHILD?

WHA” LANGUAGE/S DID YOUR MOM™IER SPEAK? (PUT HER HOME LANGUAGE FIRST}
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APPENDIX O

HISTORY OF BILINGUALISM QUESTIONNAIRE

ZULU EXPRESSIVE RECEFTIVE LANGUAGE ASSESSMENT [ZERLA]
RESEARCH ASSISTANT QUESTIONNAIRE (Adapted from Paradls, 1957).

NAME t

AGE

QUALIFICATION :

WHAT I8 YOUR
“URRENT HOME
LANGUAGE/S

OTHER
LANGUAGES
SPOKEN?

NOW PLEASE CONSIDUER ALL LANGUAGES THAT YOU HAVE WRITTEN DOWN AND
DRESCRIBE WHERE YOU SPEAK IT AND HOW PROITCIRNTLY YOU SPEAK IT.

LANGUACGE SITUATIONS IN WIHHCHT T SPEAKIT LEVEL OF PROTICIENCY
1
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AGE DISTRIDUTION OF SAMPLE
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APPENDIX K

TEST LOCATIONS

& @ Freora

Johanomttang|
oy

Gwein HEADGMLANES
[ 84 in :

o C T ADied
M DS _
. : ANy PR ELT - V .
’ m Chwiial Preou
Ca, el A Ot : M,
b Sl Y S h o
A . GENTRAL ' . Lukoword :
: ) ’97]‘” WwhsT o, Wit ud Ny ."" mEiRLO0R

Nl .

foxry - .
T B
' .

'm..';m\;fﬁ m»-u%",

L S L Ny il T

b, Dt Bl

AR

Qs
sl P

G H

| & Nufi;.uwmmuhl




30n
APPENDIX J1

CHANGES IN ZULU SPEAKING REGIONS
{van der Merwe, 1994)

LANGUAGE CHANGE: isiZulu

% MELATIVE CHANGE (1940.91)
[ '] No if6kers i No dela
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APPENDIX ]

ZULU SPRAKING REGIONS OF SOUTH AFRICA

fvan dor Merwe, 1994)

HOME LANGUAGE: isiZuiu
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APPINDIX |

AFRICAN LANGUAGE GROUPS

(Grogersen, 1977)
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APPENDIX H

PREVIOUSLY DEVISED ASSESSMENTS OF ZULU LINGUISTIC COMPONENTS

(Rescarch Reports of Fourth Year Specch Pathology and Audiology students, Unlversity of the
Witwatersrand)

1) Noun class system § {Oberstein, 1987).

2) Passive ] (Stephen, 1988).
3) Possegsive § {Stmon, 1988; Videlefsky, 1988).
4) Cansative § {Mclagon, 1988},

5 Complex sentences § (Mishazo, 1988),

&) Past tenso § {van Roecnien, 1989),
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APPENDIX G

PSYCHOMETRIC CRITERIA WHICH STANDARIMSED LANGUAGE TESTS SHOULD MEET

{McCauley and Swisher, 1984a),

Doseription of normative
sample
2 Samnple slze 303 dominant Zulu languape speakers
3 Ttem analysls v
4 Means and standard v
deviations
5 Concurrent validity Could not be established as the ZERLA
13 the first standardised Zulu language
test
6 Prodictive validity To be determined when subjocts begin
school {1996)
7 Tost-retost rellability Correlation coefficient - 0.27
8 Interexaminer rellability | Correlation coefflcient - 0.76
{Mark remark reliability)
g Doscription of test 4
procedures
10 Doseription of tester v
quatifications

Planie and Vance (1994} believe that these exiteria are not sufficient to dotermine whother or not a test
has validity and therefore is discriminating between normal and language impaired children, They
therefore recommend that test authors should devise validity empirically, using methods such as
discriminant analysis. Discrimirant valldity was determined on the ZERLA. Statlstically significant
results were oblained, Indiceting that the ZERLA was able to differentiate between narmal and
language impaired children,
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PRELIMINARY INVESTIGATION 2 (Pilot Test of Morphosyntactic Structures)

Alms

To asynss objest prefixes, agreement, applicd extensions, adjectives and relatives.

Please see attached hand-written protocol, This protocol s deliberately presented in this
form to plve a representation of pilot testing,



1.2

36

Results of pitot tost of noun classes

Noun classes were offectively elicited through the proposed coulexts,  Howoever,
resvarch assistants suggested that Lthe features of the doll 1o be used for idenlifying
and naming noun classes, be more clearly delineated, Rescarch assistants and
participant observation also indleated that the pilot test was too lengthy and items
wute repetitives Thus certain ltems were removed and the number of 1lemy assessing
noun clagses was reduced from 43 to 35
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Take out two grandmothers, grandfathers and two girls and two boys and ask the child to telt you
whu they are

{PLURAL)

Yes No Commont

Nguaini lo (UGOGO)

Ngebani lalu (OGOGO)

Ngubuni lo (UMFANA)

Ngobant lalt {ABAFANA)

Ngubani lo (LIMEHULLU)

Ngoband lnba (OMKHULLD

Ngubani ln (INTOMBAZANE)
Nyolani laba (AMANTOMBAZANE)

RECEPTIVE

Take put the bl dotl again and tell the child the dofl 18 sick or has been In an accident. Lot the vhild
put on a plaster or if this duesn’t work let the chitd show the followlng bady parts:

Ngibondaa : Yes  No Comment

umtenze

finineee
thinthi
amadalo
istfuba
rullebe

HHER

faingilo




Show unyawe “fool” anr .« ¢hild to tell you what it is

Yoes | No Commont

Show izingulo ‘arms’ and ask the child to tell you what it is

Yos | No Comment

EXPRESSIVE

(SINGULAR)

Take out the father, mother and child again and ask the child 10 say who it is. Child must 8AY,

Yes No Comment

Ngulbani lp (LIBARA)
Ngulani lo (UMAMA)
Ngubant lo (UMNTWANA}

(PLURAL)

Take out the tvoe fathers, mothers and children and ask to child te say whe they aro.

You Nu Comnwonl

Nyobani lnla (QBABA)
Ngoband laba (OMAMA)
Nyolani iba (ABANTWANA}




EXPRESSIVE

Then show the child the big doll and ask the child to tell you the names of the budy parts:

Kuyini ‘what ig thig?

Show umlenze Tog’ and ask the child to tell you what it is

Yos No

i

Comment

Show Iminws “fingers’ and ask the child to tell you what it is

Yes | No

Comment

Show khnlz ‘nose’ and agk the child to tell you what it is

Yos | No

Cotnment

e

Show avmdule kneos’ and ask the child to tell you wiat it {s

Yos | No

Commont

.

Pt
T i iy

Show dsifuba ‘chest’ and ask the child 1o tell you what it is

Yes | No

Commaent

—

!
1

Show fndlebe ‘car’ and ask the child to tell you what it {s

Yeu i Mo

Comment

i
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(FLURAL)

Then put out two fathers and iwo children.

Tell the child to show:

Yes Na Comment

Ngitondsy obaba
Ngtbenfsa abantwana

(SINGULAR}

Then put out a granny, grandfather, buy and girl.

Tell the child to show:

You No Commant

Ngihonisa wgogo

Neibonisa wntkhuin

Ngibonisn umfina

Ngibontsa intombazane

(PLURAL)

Then put out two grannies, two grandfathers, two boys and two glris,

Tell the child te show!
Yog Nu Conmment

Ngibotien ogage

Ngfbartiga omkittn
Ngiborisa abafane

Ngthonisa aptantombazane
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MLOT TEST OF NOUN CLASSES

NAME

LANGUAGE/S
CHILD SPEAKS

GENDER ! AGE

DATE OF TEST : DATE OF BIRTH ]

NAME OF
NURSERY SCHOOL

ANY PROBLEMS WITTI
SPEECH AND
LANGUAGE

HOW LONG DID THE TEST
TAKE? :

COMMENTS !

RECEPTIVE
Put out mother doll, father doll and child doll.
{SINGULAR)

Say to the child Neibanisa ‘show me’ and the child must show you whichever you show mother, father
or child.

Yeos No Comment

Ngibortsa ulaba
Ngibonisn unama
Nytbonisn timrttoarna




Procedure: [nstructions for research assistants

1

uYa

e

v

ur

b~ ]

-7

One of yau should try and sit at a small table with the child in front
of you. lae other one should be writing down everything that
happms, Otherwise sit on the floor,

Don't let the children who will be tested naxt, see or hear what is
happening.

The childron must speak Zuly, preferably as their home language,

The children must be between three and a half and four and a half
yoars old,

Try and test the same numl  of boys and glels, Test as many
children as you can in one morning,

Kee . careful records of children’s names and ages and languages they
speak and the date of the test.  Also note what the teacher thinks
about the child’s speech and language,

The heading COMMENT s for you o fill in what exactly the child
¢ aes in response to your instructions.

You can and should change the order of the subtests with different
children and see which works better. eg to do reception o expiussion
first and if you can mix singular or plural, WRITE DOWN WHICH
WORKS BETTER.
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1 PILOT STUDIES

11

APPENDIX Q
PRELIMINARY INVESTIGATIONS
Alms
The almg of the pllot studlos were to asaeas:
§ which elements of morphology, syntax and semantics to assess.
§ the appropriateness of Instructions, taking particular note of the variely of
Zulu uged,
§ procedures for test admin{stration.
§ the eppropriateness of the test ltems. A range of ltems were propllot tosted,

by observing what {tems childron commonly played with, and the most
suitable were selected from this range,

§ test adminisiration ima,
§ most suitable focale for testing.
§ best methods of seoring and coding receptive and expressive responses.

Gener i Jrocedure

The researcher mot with (he regearch asslatants to explain the purpose of the ZERLA
and the pre-standardisation phase as well as to orlentate the research assistants lo the
materials to be used. The manner for scoring, coding and analysing the resulls was
also demonstrated. It was ernphasised that the roscarch assistants opinjons and
observations during all aspects of the phot tests were essontial, Recording showts gave
the research assistonts the opportunity to deseribe any occurrence that wag not
considered by the rescarcher, but influenced the pilot studios. Rescarch assistants
wore also given wrillen instruetions (o refer to, during this pilot study phasc.

1 PRELIMINARY INVHESTIGATION 1 (Pilot Test of Noun Classes)

11

Alms
h To assese noun clagses receptively and expressively.
2 To evaluate the vffectiveness of the propesed method of eliciation of noun

cla.ses,



Language Mode

Receptive

Expressive

308

APPENDIX ¥

TELD Test Model

(Frosko et al., 1981)

Language Dimension
Content  Form
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1 PRELIMINARY INVESTIGATION 3 (Pilot Tust of Verbal Structures and Spontancous
Language Sample)

11

Alma
To olicit a spontancous language sample.

To assess the morphosyntnctic aspects of the veronl system that 18 negatives, past
tonse, passives and advarbs according to recoptive and expressive dimensions.
Vocabulary was slgo assossed by subjecls responses to instructions, The context for
this subtost was the activity mat depictng difforant environments such ax home,
shops and airporta. Sttmuli relating to thoso situstions were sot out, for examplr.
acroplanes wore displayed at the airport,

Plonse see altached hand-written protocol. As In pllot test 2 this protocol 1s
dellberately preseated In this form to give an Indication of the manner of pilot
testlng.
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Results to pilot test of morphosyntactic structures

Changes had o be made In the instructions for object prefixes. The dircetions given
to the subjects on this subtest were In keeplng with standard Zulu morphosyntactic
rules described by Cope (1983), whore profixes indicating person such as be- 3rd
person plural marker accompanied the stem ~thatha ‘glve’ as in be-thathe e-mama 31d
person plural marker-give NC2a-mother ‘they give me mothers’. Rescarch assistants
found that subjocts did not understand the instruction in this form, as it was
insufficiently colloquial. Subjects were better able to respond to this task whon the
prefix marking person was omitted and just the stem provided as in thatha ‘give',

Research assistants also suggested that relatives and adjeetives should be eliciiwd in
2 code-switched form as many subjects reforred to colour and nwmber using an
English stem accompanied by a Zulu prefix, for example, using the loan word form
=red rather than the standard form -bomou, The relative prefix used would agree with
the accompanying noun fzi-cathulo NCB-shoe ‘shoes’. However, because th: ae findings
were cquivocal, the subtest was devised using both standard suluand e ' switched
farms, for example, ngilethele amasokisl anablll ‘give me two socks’ agileiiele
exlklwama exithrea ‘give me three bags',
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PACKET 9

37

ORJECT PREFIXES PRESENT TENSE {EXPRESSIVE]. Take a doli and say it
js mother and tell tha child that this person Is doing the actions. Make the

doll do the actions and then ask wgenzan! “What is she doing?’.

If the

child only says one part, eg uthela, ‘pousing’ write this answer down then
ask what she is pouring and if the ¢hild says ubisi ‘milk’ write this down,
Write down whatever child is saying.

e e T e e e
ACTION QUESTION RESPONSE

Itemn 30 Pourlng Hyenadit
miflk ‘What ls shte doing?

Item 37 Boting broad | ngensand
"What ls she deing?’

Ttem 38 Drinking nyenmang
madicine ‘What s she dodng?’

Item 39 Rubbing in | nyenzaf
vaseline ‘What is she doing?’

Itom 40 Drying cups | ngenzmni
"What is she duing?”




PACKET 8
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NOUN CLASS SINGULAR AND PLURAL {EXPRESSIVE). Tale out the big
doll agaln and tell the child the doll is slck. Let the child put a plaster on
the part of the body that you say. For example you say ngibonisa umlomo
‘shiow me the mouth’ and the child puts & plaster on the mouth,

R “BODY PARTS - - o7 1 RESPONSH
Ttem 27 Ngibonisa umiumo
‘Show mo moutly’
Ttem 28 Noibonisa iminwe
‘Show me (Ingers’
Item 29 Ngibonisa ihmnla
‘Show me nose’
Item 30 Ngibonise amehlo
‘Show me ey’
Ttem 31 Nautbonisa islsu
Show mo slomach’
Ttom 32 Ngibonisa inidlebe
“show ma car’
Ttem 33 Ngibonieq isinwele
‘Show me hate’
Ttem 34 Ngihonlsa wnyawo
Bhow me fool’
Ttem 35 Ngthontsa icinyarwa
‘ ‘Show me foot!




PACKET &

Item 21

Ttem 22

Item 23

PACKEY 7

Item 24

em 25

Hem 26

325

NOUN CLASS SINGULAR [I'TRESIVEY, Take out the father, geandfather
and ehild and <k the child to say who it {5, Child must say. If the child
can’t nay you tell the child that ther. is a Father, grandfather and child, that
is, you tell everything and then ask the child. Don’t tell the child and then
let the child copy you.

Neubani iv ‘Who is this? [LUBABA 'FATHER']

Neubani fo “Wheo is this?’ [UMNTWANA 'CHILLY)

Neubani fo ‘Who is this? [UMEHLILU "GRANDEFATHER')

NOUN CLASS PLURAL [EXPRESSIVE], Take out two fathers, two
grandfathers and two childrer and say to the child who they are. Then you
show the dalis, for example, fathers and ask the child to tell you who they
are. The child must say. Do not let the child copy you.

Nygebwni fnla Who are these?”  [OBABA "BATHERS)

Neobani laln "Who are those?  [ABANTWANA 'CHILDREN']

Ngubani daba “Whe are thesed  [OMKIIULY "*GRANDFATHERS')




PACKET 5

324

NOUN CLASS SINGULAR AND PLURAL [EXPRESSIVE], Show the child
the blg doll and ask the child to tell you the names of the body paris by
you pointlng to the different body parts aud asking yinile ‘what is 1t'7
Child must say which part of the bady it 1s,

SO0 POINTTQ PARTS - . 7 SAY . RESPONSE

S CORTHEBODY o op 0 o

Ifem 11

Umtlonte ‘moutl’ | yinile ‘Whatis
it

Item 12

Iminmwe fingers’ | yinfle "What is
it

Jtem 13

Ikhala nose’ yifle  "What {8
thig

Ttem 14

Amehlo ‘oyey’ yindle  *What Is
it

Item 15

Istsu ‘stonnack’ | yinile  'What Is
13

Item 16

Izandla ‘hands’ yinile "?’hnt is
iy

ltem 17

Indiebe ‘oar yinfle  'What is
it

Ttem 18

Teinwely hal yinile  ‘What is
it?

Item 19

Uzuutne ‘toe’ yinile  ‘What {s
iy

Item 20

Izinyawo ‘feot’ yinlle  ‘Whatig
e




PACKET 2

Ttem 3

Item 4

PACKET 3

Iten 5

Itein 6

Ttem 7

PACKET 4

Ttem 8

Ilem 9

Tiem 10

a3
>
L

NOUN CLASS PLURAL {RECEPTIVE]. Put out two fathers and two children
and tell the child to show you those that you ave talking about

Ngibonise Obaba '‘Show me falhers’

Nyibonisa Abuntwana  ‘Show me children’

NOUN CLASS SINGULAR [RECEPTIVH]. Put out a grandfather, boy and
glrl. Tell the child to show you whichever you say the name of,

Ngibontsa Usikhuly ‘Show me grandfather

Ngibontst Lmfana ‘Show me boy’

Ngibonisa Intombazane  ‘Show me girl!

NOUN CLASS PLURAL [RECEPTIVE), Put out two grandfathers, two boys
and two glrls, Tell the child show you whichever you say the n»- ¢ of,

Ngilonrsa Omkhuin ‘Show me grandfathers’

Ngitunisa Abafana ‘Show me boys’

Ngibontsa
Amantombazane ‘Show me girly’




APPENDIX R
ZULYU EXPRESSIVE RECEPTIVE LANGUAGE ASSESSMENT®
ZBRILA
TEST BOOKLET

GET DETAILS ABOUT THE CHILD FROM THE TEACHER OR PRINCIPALS,
ALSOC ASK THE CHILD

CHILLY'S FIRST NAME ! TESTER'S NAME t
CHILE'S SURNAME : SCORER'S NAME !
HOME LANGUAGE ! GENDER {
OTHER LANGUAGES CHILD

SPEAKS :

NAME OF sCHOOL t PHONE NUMBER ;
NAME QF FRINCIPAL ! NAME OF TRACHER
DATE OF BIRTH : DAY MONTH YEAR
CHILD'S AGE : DATE OF TEST :

Tell the child your name and explain what you and the chlld are golng to do together. Make it
sound as enjoyable and ag much fun as possible, For example ¢ Hello, my name 18 Thand! and we
are guing to have a lovely time playing together, We are golng to play with toys and speak,

PACKET1 NOUN CLASS SINGULAR [RECEPTIVE]. Putout father doll and child doll.
Say to the child wgibonisa ‘show me’ and the child must show you
whichever you say the name of,

Ttem 1 1 Ngibonisa Ubaba ‘Show me father

Item 2 ! Ngtbonist Umntumne  'Show me child’

Hpragtandardisation versiun.
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1 GENERAL RESULTS OF PRELIMINARY INVESTIGATIONS

11

1.2

Scoring, coding and analysing data

Preliminary investigations 1 « 3 almed at devising the most effective methads of
recording chiliron’s rosponses to stimulf and the most appropriate manner in which
to ecore and code these, Speclal attention was paid to issues related to linguistic
varieties due to the effect and influence these could have on coding and analysing
data,

In addition, problems encountered in other formal language tests were studied. An
example is the TELD (Hresko. et al, 1981), which aimed at obtaining separate
receplive and expressive language scores, Dale and Henderson (1987) found that the
TELL did not suceeed in obtaining these separate scores.

Pilot testing revealed that en the ZERLA, unlike the TELD, it was possible to ohtain
separate acores for teceptive and oxpressive language,  After changes were made to
notn ¢lasses and other subtests the administration of the ZERLA took 30 minutcs.

Location of testing

1t was thought that the ZERLA should be administered in the subjects” nutsery
achools so that they would be more familiae with the surroundings and thus the
envirvnment would not blas their responsos. After the first two pilot tests howoever
the research assistants suggested that using the University 8peech and Hearing Clinde
{USHC) would be a more suitable venue, Roeasons for this included the fact that
testing would not interfere with the day-to-day routine of the nursery schoel. In
addition, the following comments were made by the research assistants:

"The room was nelsy,  Teachors were wirtehing, this disturbed the child's
concenttation®

.. And the class was singing and clapping hands, The ¢hlld was shy”

Attempts wore made to test subjucts ar DSHC but these were found to be unsuccessful
and tmpractical. Bxbrome difficulty was expericnced with transport and, in view of
the uneest and violonee occurring In Soweto at the Hme, parents folk it was unsafe for
the respondents to Jeave thel* nursery schoals.  Henee it was decided that tosting
would take place af nursery schools, despite the lHinitationy, as originally planned.
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Results of Pretiminary Investigation 3

It wis found that the Rperecorders provided for recording of the spontaneous
language sample proved unsuitable, due o the high level of ambient noise. Oneline
or ‘aseithappens’ transcriptions, (Miller, 1981), were therefore to be used in the future
for the spontancous language sample.

Online transeription was thoupht to be an appropriate alternative as Miller (1981}
doseribes the use of taperecorders in siniations were recording Is impractical and
verbal production s limited. This was the case for the ZERLA as the sample mostly
consisted of answers to questions,  The non use of taperecorders had the added
advantage of not ereating a distraction for the respondents (Longabaugh, 1980),

Results for subtests of verbal structures indicated that the respondents were able to
follow all instructions. Subjects responded well to the activitles they wore to perform
in subtest 14b, such as, drive imote wyethels peirol “drive the car e put in petrol’

The activity mat used Included inappropriate situations, such as the atrport or ax a
lake where salling activities cecurred.  This needed to be adapted o become
representative (Weiner and Hooek, 1973) of the Sowete environment.
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APPENDIX T

INVENTORY OF TEST STIMULI

1 LETTER FOR PARENT, INFORMED CONSENT AND PARENT INTERVIEW
2, LETTER FOR PRINCIPALS AND QUESTIONNAIRES FOR THE TEACHERS

PACKETS 1 - 8 NOUN CLASS SYSTEM, RECEPTIVE AND EXPRESSIVE

PACKET 1

FATHER DOLL, CHILD DOLL
PACKET 2

TWO FATHER AND TWO CHILDREN DOLLS
PACKET 3

GRANDFATHER, BOY AND GIRL DOLLS
PACKET 4

TWO GRANDFATHERS, TWO BOYS AND TWO GIRLS DOLLS
#HPACKET 84

SHCW THE CHILD THE BIG DOLL - USE THIS DOLL AGAIN IN PACKET 8§
PACKET 6

FATHER, GRAMDFATHER AND CHILD DOLLS
PACKET 7

TWO FATHERS, TWO GRANDFATHERS AND TWO CHILDREN DOLLS
HHPACKET 8

BIG POLL AGAIN - USE SAME BIG DOLL AS PAUCKET 5, PLASTERS

Cpaplonotes the same object 1s used twice,
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APPENDIX &

ZERLA RECEPTIVE AND EXPRESSIVE SUBTESTS OF NOUN CLASSES

rT'_'-._-'&.'. nm'“m”w o %
i DUN RUCEPTIVE BReRESSIVE
- CLASS " NOUN GLOSS SUBTEST SUBTEST

1 unmlwmm ehild’ 1 6
: tinfnn boy’ 3 -
la wmkhintn ‘prandfather’ a [
1a ubiba “father’ 1 {
2 abaian ‘children’ 2 7
) abafinin ‘hays’ 4 -
2a olinba "Fathers’ 2 i
2a okt prandfathers’ 4 7
3 umloim roth’ H k]
4 intirae ‘lingers’ B ]
] nfombazane “itl’ a -

ikhala none’ R [
6 amatontbazine ‘pitls’ 4 .

aniehil oyes’ ] 5
7 it stomach’ B 8
B 2andla Datids’ - 8
9 ftlebe ‘var’ H &
1 izimocle *hair’ ] 5

Fittyarn oot 8 8
11 ustnie howe’ - 5

ity Toot! -

it e e i
of

 Noun classes 14 and 15 were not assessed as they are not productive forms (Suzman, 1991).



PACKET 14{(f)
Item 144 !
Hem 145 t
Ttem 146 !
Itemn 147 !
Iten: 148 !

as7

ADVERDBS [EXPRESSIVE). You are now going to pul the dells in different
positions and ask where they are, for example, put the mother In front of
the house and ask where she 18 ukuphi, You want an answer ke phambilf,
In Eront’ or phandle ‘outside’.

Put the mother Iny front of the house and agk where she 13, ukuplti ‘where
i shed

Put the child In the middle of the soccer field and ask where he 1s ukupl,
‘where is he?

Put the father in or on th. car and ask where {s he? wkupli ‘where g he?’

Say to the child ‘look the mother can walk fast’, Make the mother doll
walk fast and say to the child “look the mother is walking fast’. Thon make
the mother doll walk slowly and say to the child ‘look the mother is
walking slowly’. Then make the mother walk fast and ask the child how
the mother is walking, You want a response like masinya ‘quickly’,

Make the mother walk fast and ask uhamba kanfani "how is she walking?’

Say to the child ‘look the granny can walk slowly, Make the granny dall
walk slowly’ and ask the chiid kow the granny Is walking. You want a
teaponse like kakla ‘slowly’,

Make the granny walk slowly and say whambae kanfasi ‘how 1s she
walking?




PACKET 14(d) :

PACKET 14{e} 1

gkl

PAST TENSI [EXPRESSIVE].  Teli the child you are going to do some
things. When you have finished ahe/he must tell you what happened, for
example, take the father to the hospital and after you have done this ask
the child ulaba wenseni ‘where is the father?. You want a responsa like

the father went to the clinic,

e T s

RESPONSE

Make the horse run

ACTION INSTRUCTION
Item 135
Take the motorhike Nernzani styesithuthnetho
to the parage Where is the motorbike?’
Hem 136

Brasiti bezand
“‘Where Is the horse?’

Take two lobries In
the sl

Ttem 137

Take the father to the | Uphi wbal
hospdtal "Whero is he?’
Ttem 138

Take the car to the Ngenzani sigemoto
chureh 'Wheote is the ear?
Hem 139

Anwlort agephi
Whure are the lorries?’

Item 140

Put the two children
with the ball and lot
them play in the feld

Nygenzani ngabantwam
‘Whore ate the children?’

PASSIVE LOCATIVE [RECEPTIVE), Ask the child to point with her/his
finger to where cartaln things are done,

PLACE INSTRUCTION TO RESPONSE
Iterm 141 AT Ruthensaeapht eafkolend
SCHOL, | 'where do we go o
school?’
ltem 142 AT THE kuthengeapltl esitelo
BEO ‘where do we buy
things?
Ttem 143 AT THE fatmato aigetnlisuwaphi
GARAGE | *whote do we fill up?'
A irid el e e e - L gLt e e S




PACKET 14(b) :

PACKET 14(c) ¢

338

VERES SEMANTIC [RECEPTIVE]. Tell the child to carry out the actions
that you fell her/him or show you the one you are referring to.

NEGATIVE SUBIECT PREFIXES [EXPRESSIVE]. Ask the child questions and

—— —
SEMANTICS [RECEPTIVE] RESPONSE

Ttem 123 Beka nnanig ekhaya

Put the mother at the house’
Item 124 ek abanfwana ckhaya

Tut the children at the house’
Hem 125 Diriva oo uyctheln upetrol

Drive the car to fill it with petrol’
Item 126 Neuband aphekayo

"Who s cooking'
ltem 127 Nenbiant abaglayoe

Whe is playing?
Ttem 124 Baka ibholn etshasini

"Who put the ball on the grass?

R =

the answer must be wrong so that the child will have to use the negative
form. When you agk if the dsithathutlin ekhaya s the motorbike at home?,
you want the chlld to say something like asikdo ‘It Is not’. If you ask
tmmna siynshayela 'ls tother driving?’ then the child should answer
something like akasfiayeli ‘she is not driving’.

e e e e e e e e e i R e L e e

REBSPONSE

Item 129

Isithuthuthn ekhaye
‘Is the motorbike at home?

Item 130

Isinkonm ehihanfii
‘In the cow In the field?

[Should e there, §ts for the child to be
thinking|

Item 131

Abartroatrt basexiblediecl
‘Are the children at the hospital?’

Ttem 132

Thashi Hsesttulo
*Are the horses ay the shop?’

Itom 133

Umamn uyashayelafuydriva
‘Is mother driving?’

[She should be at hume]

{tem 134

Hohasi lyaphuza
v the bus drinking’

!!




PACKET 14(a} :

3

VERBS : SEMANTICS [EXPRESSIVII]. Put the mother dolf af the shop, put
the one child at the school and the other in the soccer field with the ball
and put the father doll at the garage. Put the cow and horse in the field
and the bus at the taxi rank. Put the motor bike and the car at the chureh,
Then ask the child the following questions and they should point to where
you are asking. They might glve you a verbal response, write this down.

o —— et

RESPONSE

Item 108 Kukuphi klayn
“Where is the house?’

Item 109 Kukuphi vsitolo
‘Whaete s the shop'

Ttom 110 Ketkteptt oycraliva
‘Where do we fill up?

Item 111 LIphi umania
‘Whete s the mother?’

Item 112 Upl umntivana
‘Where Is the child?’

Ttem 113 Liphi ubiln
‘Where I8 1+ father?’

Item 114 Kukuphi esontwent
‘Whete b the church?’

Item 115 Kukupri isibhedleln
‘Where Is the hospital?

Item 116 Laphi fbinia
‘Where is the ball?’

1ten. 117 Nyikhombise sl
‘Show me the horse’

Itemn 118 Neikhombise fsithuthuthu
'Simw mie the motorbike

Ttem A2 s rixhombise inkanro
'Show me the cow'

Ttem 120 HNyikhombise ibiayisikili
‘Bhow me the bicycle!

Item 121 Nygiklmbise esitolo
*Show me the shop'

tem 122 Ngitkhontbise ihhast

Show pw the bus’
e T e T e ey e, |




Ttem 103

Ttem 104

Item 105

Ttem 106

Ttem 107

333

Ngubani ubaba wakho ‘who is your father?’

Ngubanl utisha wakho ‘who I8 your teacher?

Ngubant ophekayo eklnya ‘who cooks at home?

Nenzani vsiskelweni ‘what do you do at school?”

Wonzani coreche ‘what do you do at areche?
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PACKET 13(c) 3 SPONTANEQUS LANGUAGE SAMPLE. The tester must write down what
the child says. Write everything the child says, Have a conversation with
the child, eg. say to the child ‘now tell me about what you ate this morning,
ete’, You can talk about who the child llves with at home, what the chiid
daes at school, what the child ate for breakfast, what the child can see in
the room, ete,

Item 93 ! Yini oyidlile namhlanje eknseni ‘what did you eat for breakfast?’

Item 94 d Yini oyiphuzile ‘what did you drink?

Item 95 : Ugqokiswe ngubant *who dressed you?’

Item 96 ! Ugezwe ngubani ‘who bathed you?

Ttem 97 ] Ukanywe ngibanl  ‘who combed your hair?’

TELL THE CHILD TO SPEAK ABOUT WHAT HE/SHE 1S WEARING

Ttem 98 : Uggokani numhlanje ‘what are you wearing foday?’

Item 99 ! Izieathulo ezinjaui ‘what do your shoes look like?

Item 100 ! Irokofitbhuliksoe elinfani ‘what does your dress / panis look like?

Item 101 : Thiembelifoxi elinjani ‘what does your shirt / Jersey look like?

Ttem 102 : Ngubant uma ma wakho ‘who 16 your mother?’




PACKET 12

Ttem 84 !

Ttem B85 !

Item 86 H

-

PACKET 13(n) ¢

Itemm 87 H
Item B8 H
Ttem 89 H

PACKET 13(b} 1

Item 490 t
Iiem 91 i
Item 92 H
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APPLIED EXTENSION [RECEPTIVE]. Kulungile, Mange masimgeze unopopi
‘Okay, Now we are going to bath the doll’,

Ngtlethele thhavu "Bring me the bath’,

Ngligthele ithaumla nensipho ‘Bring me the towel and goap’,

Ngilethele amakama novaseltn  8ring me the comb and the vageline’,

RELATIVE STEMS [RECEPTIVE]L Unopop! ulambile manje. Sizolungse
skudla oksmnandi 'The doll has now become hungry, We will prepare
tasty food’, Tell the child to do the actions you say, The child must
pretend to do these,

Thele amanzt ebhodweni wenze {tiye ‘Pour the water in the pot and make
tea’,

Thela ubist enkomishi ‘Pour the milk in the eup’.

Faka ushukela etiyeni ‘Put the sugar in the ten’,

RELA.IVE STEMS [EXPRESSIVE]. Ask the child questions about what to
do with the doll and the child must say the answers.

Unopoapt udle wkudla okubabayo noma wkudla okumnawid! ‘Bither the dotl
eats bilter food or the doll eats tasty food',

Unopopi uphuza itlye elinolisi noma elingenabist ‘Bither the doll drinks tea
with milk or without milk’,

Wena ufaka ushukela ongakanant ettyent ‘How much sugar did you put in
the tea’




Item 67

Ttem 68

PACKET 11

-
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Ngenzani ngobuhlaly *what am [ doing the beads?

Ngenzani ngokudle ‘what am I doing with the food?

ADJECTIVES AND RULATIVES [RECEPTIVE]. Say to the child, ‘shame this
dol! has no clothes an, lets see what she should wear’. Take all the clothes
out of the bag and put them next to the child, Then ask the child the
foltowing :

: _ ‘RESPONSE

Ktern 6% Ngilethele amabhulukwe amabili
‘Bring me two pairs of pants’

Item 70 Ngilethele qmablulukwe ablue
‘Bring me the blue pants’

Item 71 Ngiiethele ingubo enkluly
‘Bring me the big blanket’

ftem 72 Ngtiethele iztket! ezfwntwo
‘Bring me two skirts’

Item 73 Ngifethele amasokist aywufonr
‘Bring me four socks’

item 74 Ngilethele ingubo encone
‘Bring me the small blanket’

Ttem 75 Ngtlethele amnsokisi amhlope
‘Bring me white socks’

item 76 Ngilethele isiklweama esinye

i ‘Bring me four bags’

Item 7 Ngliethele izikhionma oxiyithroe
‘Bring rwe theee bags’

Item 78 Ngllethele tkepist eliblack
Bring me the black caps’

Ttem 79 Ngftlethele tsiketi eairod
‘Bring me the red skirt'

Ttem BO Ngtlethele tkepist elibomrrn
‘Bring me the red caps’

Item B1 Ngifethele thembe eliwhite
‘Bring me the white shirt’

Item 82 Ngilethele bonke nbultlaly
‘Bring moe all the beads’

Item B3 Ngilethele nbuldaln obupnrple

‘Bring me the purple beady’




PACKET 10(b) ;

Item 65

Item 56

Item 57

Ttem 58

Item 59

Item 60

Item 61

Item 62

LItem 63

Hem 64

Item 65

Ttem 66

OBJECT PREFIXES PRESENT TENSE (FXPRESSIVE] Put out five objects at
a time. Pretend fo do an action with an abject and ask the child what you
are doing with it.

Ngenzani ngonana ‘what am I doing with the baby? [rock the baby]

Ngeuzentd ngabafann ‘what am 1 doing with the boys?’

Ngenzani ngovaselina ‘what am I doing with the vaseline?’ [pretend to rub
it in]

Ngenzani ngomamn ‘what am I doing with the mother?’ [pretend to plait the
mother's hair]

Ngeusani ngomuthl  ‘what am I doing with the medicine?’

Ngengzani ngenimese  ‘what am I doing with the knives?’

Ngenzand ngebitoln ‘what am I doing with tha ball?’

Ngenzani ngawrasuddi  ‘what am I doing with the sweels?

Ngenzant ngesikhwann ‘what [ am doing with the bag?

Ngenzani ngemoto ‘what am I doing with the car?’

Ngenzani izinkomishi "what am I doing with the vup.™

Ngiauzani ngolisi ‘what 1 1 downg with the milk ¥
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PACKET 10{a) : OBJECT PREFIXES PRESENT TENSE [RECEPTIVE]. Put out five objects at

a dme and ask the child to take the one that you are saying.

OBJECT PREFIX | RESPON
. 5E
Item 41 Thatha wnana Take the baby’
[tem 42 Thathe abafana ‘Take the boys’
Item 43 Thatha wvascling “Take the vaseline'
Item 44 Thatha amamn Take the mothers’
Iten 45 Thatha ssrisethi Take the medicine'
Item 46 Thatha iminwse “Take the knives’
Item 47 Thatitn ibhofa *Take the ball’
Itemn 48 Thatha amaswid “Take the sweets’
Item 49 Thatha isikdama ‘Take the bag’
Item 50 Thatli imoks "Take the cat’
Itemn 51 Thatha izinkomishi "Take the cups’
Item 52 Thatha 1ebisi “Take the milk’
Item 53 Thitha obuhletu ‘Take the beads’
Item 54 Thalla wkudln Take e food’
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APPENDIX Z
RESEARCH ASSISTANT TRAINING WORKSHOP (1 and 2)
PROGRAMME FOR MONDAY 19 OCTOBER
. Welcomie to research assistants,
- Video recording research assistants role-playing test wdminiskration and svorlng,

REMEMBER WHEN YOU THEST <HILDREN: It is important to very briefly explain
to child what is guing to happen, that the child will play with you and talk, the child
musn’t be seared. Try and get responses from child, if e child is shy don’t push the
child too much, praise the child for doing well.

- Watching video an | discussing the role-plags.  Discussing how b text the children
and seote the ZERLA,

- Organdsing tUimetable for testing:
1) palrs of tusters, 23 dates, 3) which erochey, 4) testrotest reliability, %) arranging to
phone Melissa with results of testing.

- Phoning principals to organise dates of testing,

- “hotostotting letters for parents, questionnaires for them, letters for principals,
questionnaizes for thom, payment slips,

- Organdsing tea for teacher wotknbop - hot water, tea, milk, sugas, eups and washing
up, discuits, vake.

" 1.15: Golng Lo meet teachers In Senate House,

INSTRUCTTONS FOR ADMINISTRATION AND SCORING THE ZERLA

Instraetions for research assistants whoen admirdstering and scoring the Zulu Hxpressive
Receptive Language Assessr vt {ZERLAL
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APPENDIX ™

feptment of speccl Palladogy and Atdiohogy
Speec i Heatayg Clink

UNIVERSITY OF THE WITWATERSRAND, JOHANNESBURG

Private Bagy 5. WITH 2080, hauth Afrita » Telegeaims Dniwits + Telen 4 2712594 Telephone bl D Fis 111

INFORMED CONSENT

Ogtobor 1942
Dear Parent
Sawuluma

1 am a speech and language theraplst and work in (e Department of Speech Puthology and
Audivlogy at the University of the Witwatersrand, T am also sludying to get anather degree. | am
sludying the language abilities of Zulu children who have Zulu as twir mother tongue and speak
Zulu at homw. The reason T am studying this Is that it &5 important for people who work with Zulu
chiidren to knows what these children can understond and w‘wl they can say. This bs alse importanl
because of which schou! your child witl go o when she/be s ready for school, Thiy is the fics tnw
that Ibis hind of reseanch has been done In Souwth Afrlea.

1 would be very glid If you would agree 1o let your child take part i my study. This would mwan
that two peaple woald g) wk to your child and ask questions and play with your ¢hild for aboul 20
minutes at the nurscry school. From speaking to your child and playing with her/him, [ will thes
know how she/he Is speaking and understanding.

If ot agres to ket yoar child be part of thiy study please would you slgn In the plave provided.
Plevse van you also {il) In e questions asked on the next page.

if you have any questions please phone me al 786 83748

Thanking you very nuweh fur your eooperation.

Ha .
BA Tpeeclyond Hoarbyg Thorapy),
PARENTS SIGNATURE:



IF NO, WHAT DO YOU THINK
IS THE PROBLEM WITH
UNDERSTANDING?

DEES THE CHILD STEAK
LIKE OTHER CHILDREN
IN HER/HI5 CLASS?

YES OR NQ,

IF NQ, WHAT IS THE
PROBLEM WITH THE
CHILD'S SPEAKING?

349




TEACHER REPORT

INFORMATION ABOUT MOTHER TONGUE ZULU SPEAKERS
WEHU ARE HAVING THEIR LANGUAGE TESTED

NAME OF CHILL'S NURSERY SCHOOL/CRECHE

KB
APPENIIX X

1 NAME QF CHILD

2 5EX

a BIRTHMDATE OF CHILL : DAY MONTH

YEAR

4 AGE OF CHILD

L WHAT LANGUAGE I8
CHILD'™S
MOTHIER TONGUE?

6 WHAT LANGUAGT DORN
THE CHILD SPEAK AT
NURSERY SCHO(L?

7 DOES THE CHILD
UNDERSTAND LIKE OTHER
CHILDREN IN HIS CLASS?
YRS OR MO,




14

15

HAS YOUR CHILD HAD
DIARRHOEA, A
RUNNING STOMACH,
GASTROENTERITIS?

HAS YOUR CHILD RECEIVED
ANY TREATMENT FOR THIS,
LIKE GOING TO THE DOCTOR,
GETTING MEDICINE,

BEING IN HOSPITAL?

YES

NOQ

347
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10

11

12

I8 YOUR CHILD SIMEAKING
NEARLY LIKE AN ADULT/
GROWN U’ PERSON?

IS THERE ANYONE IN THE
BAMILY THAT HAS A
PROBLEM UNDERSTANDING
OR HEARING OR TALKING?

IE THERE I8 SOMEQNE
WHO HAS SUCH A PROBLEM
WHQ 18 117

WHAT 18 THE PROBLEM?

DO YOU THINK THAT YOUR
CHILL CAN HEAR
PROPERLY?

HAS YOUR CHILLD BVER
HAD ANY EAR
INTECTIONS?

HAB YOUR CHILLY EVER HAD
ANY WATER OR LIQUID
COMING QUT OF THIE EARS?

HAS YQUR CHILD RECEIVED
ANY TREATMENT EOR THE
BARS, LIKE GO TO THE
DOCTOR, GETTING MEDICINE,
OR HAVING AN

QIERATICN?

I? YES, WHAT TREATMENT?

36

NO




10

11

12

13

14

OTHER LANGUAGES
SPOKEN IN THE HOME

345

LANGUAGE THAT THE CHILD
SIPEAKS AT S5CHOOL

HAVE YOU ALWAYS LIVED
IN SOWETO? H

FOR HOW MANY YEARS HAVE YOU
LIVED IN SOWETO? :

WHERE ELSE HAVE YOU
LIVED, BESIDES SOWETO? :

SECTION B

'LEASE FILL IN YES OR NO FOR THE NEXT QUESTIONS:

YES
ARE YOU WORRIED ABOUT
HOW YOUR CHILD
UNDERSTANDS THINGS?

-

ARE YOU WORRIED ABOUT
YOUR CHILD'S SPEAKING? ! -

IF YOU ARE WORRIED,
PLEASE WRITE WHAT
THE PROBLEM 15

NO

CAN YOUR CHILD

UNDERSTAND EVERYTHING

THAT YOU 8AY TO

HER/HIM¢ ;

CAN YOUR CHILD

UNDERSTAND IF YOU

TELL HER/HIM TO

BRING SOMETHING OR

WHEN YOU GIVE YOUR

CHILD INSTRUCTIONS? :
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APPENDIX W

PARENT REPORT

PLEASE NOTE ALL INFORMATION GIVEN 1§ TREATED CONFIDENTIALLY

Dear Parent

Please can you 1l in afl the quoestions on this form
SECTION A
NAME OF CHILL'S NURSERY SCHOOL/CRECHE

1 YOUR NAME AND SURNAME ;

2 YOUR RELATIONSHIP TO
THE CHILD, FOR EXAMPLE
MOTHER, FATHER,
GRANNY, UNCLE '

3 SURNAME QF CHILD ;

q FIRST NAME OR NAMES !

5 SEX :
6 BIRTHDATE QOF CHILD : DAY MONTH YEAR
7 AGE OF CHILD :

8 LANGUAGE SPOKEN BY MOTHER
IN THE HOME !

9 LANGUAGE SPOKEN BY FATHER
IN THE HOME :
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APPENDIN V

LENVIRONMUNTS WHERE STIMUT? WERE PURCHASILD
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APPENDIX U

ACTIVITY MAT
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PACKET 13 RELATIVE STEMS

KETTLE

MILK JUG
SUGAR BOWL
SPOON
WATER

TEA

cur

PACKET 14 VERB SUBTESTS

ACTIVITY MAT DEPICT. -G SOWRTO
MOTHER DOLL

ONE CHILD

ONE CHILD AND BALL
PATHER DOLL
GRANDMOTHER DOLL
cow

HORSE

MOTOR BIKE

CAR

TWO LORRIES
BICYCLE

BUS



PACKET 9 OBJECT PREFIXES

MOTHER DOLL
MILK JUG, MILK CARTONS

FOOD. ANY ITEM OF FOOD FOR EXAMPLE BREAL

MEDICINE
VASELINE
curs

DISH CLOTH

PACKET 10 OBJECT PREFIXES

BABY
TWO BOYS
VASELINE
TWO MOTHERS
TWO KNIVES
BALL

SWEETS

BAG

CAR

MILK JUGS
BEADS

FOOD
MEDICINE

PACKET 11 ADJECTIVES AND RELATIVES

GOLLIWOG

2 PAIRS OF PANTS
BLUE PANTS

BIG BLANKET
TWO SKIRTS
POUR SOCKS
SMALL BLANKET
WHITE SOCKS
SEVEN BAGS
BLACK CaAP

RED SKIRT
BEADS

RED CAT
PURPLE BEADS
WHITE SHIRT

PACKET 12 APPLIED EXTENSION

BATH
TOWEL
SQAD
COMB
VASELINE
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Departinent of specch Pathology and Addiofogy
Speech and Heaclig Clindc

% UNIVERSITY_OF THE WITWATERSRAND, JOHANNESBURG

Private Thy 3, WITS 208¢ Soulh Atricy + Telegirams Linlwils o Teles 827 1IB%A » Telephons ot b 716G LT

11 fanuary 1993

Doar Narent

Happy New Year and bost wishas for a peaceful 1593

The information provided ot the bottom of this page teils how your child shoukd be understanding
and spuaking hotween the age of 3 and 4 half yoars and four and a half years,  If you teul thol there
ts some problem with your childs speaking nr you have any questions please phous me at 786 8375,

Thank you.

I\-iulga{a/ﬁ i
SpoeBl andy tearing Theraplst

© © & © © © & 0O

WHAT YOUR CHILD SHOULD BI tNDERSTANDING AND SAYING FROM AGE TIHREE AND
A TIALP YEARS TO FOUR ANID A HALP YEARS,

- YOUR CHILD SHOULD BE UNDERSTANDING CONVERSATIONS AND NEARLY
EVERYTLING THAT 18 SAI) TO HER OR HIM,

- YOUR CHILD SHOULD BE SAYING MANY DIFFERENT WORDS, ABOUT 300,

- YOQUR CHILD SHOULD BE SPEAKING IN SENTENCES, ALMOST LIKE AN ADULT.

. YOUR CHILD SHOULD BE SAYING MOST OF THE SOUNDS OF HER/TIN HOMU
LANGUAGE LIKE A GROWN U PERNON DOES,

. YOU SHOULD BE ABLE TC UNDERSTAND ALMOST EVER TTIING YOUR CHILII SAYS.

® © & & © © & 00
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Depaitent of Specelt Bathoblagy Sl Audiology
Speech aind Hoedring Clinkc

UNIVERSITY OF THE WITWATERSRAND, JOHANNESBURG

Y{ G Private Bag 3, WITS S50 South Alrked = Teloghams Uniwils + Tehes 827 12554 0 Telephone il D 7060111
o
'y

11 January 1993

Dear Parent

1Tappy New Year and best wishes for a peaceful 1993,

1 am ot sure I you know but last yoar your child’s language was tested at her/his nussery school,
in ordur to find out how mch she/he was understanding and what she/he could say. Thank you
very tuch for allowlng your child 10 be tested.

Hiowever, In order Lo get he full and proper resulty about your child, 1 need you to £ill oul the furm
Ul f3 atlached. Please could you do so ay soen as posuble and relurm the completed form (o your
chitds norsery school immediatoly.

Thank you.

Mulissa ﬁ(lr
Spevch and, 1 Jearing Therapist
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APPENDIX HH
ATTEMPTS TO INCREASE RESPONSE RATES

11 January 1993
Deat Principal

Happy New Year! [ hope 1993 is filled with peace and happiness for every person in South Africa,

I would like to thank you so much for your help and assistance that you gave to us when we came
to test the children at your nursery sehool in November of last year. The resear assistants spoke
about all your cooperation and kindness when they were at your nuesery school. The results that we
have been getting from the testing are very interesting and we would ke to come and tell you about
what we found, as soon as we have ail the information we need,

Unfortunately, we canniet ot all the results until we have afl the informiation and so please could we
ask you !

1 to send the forms home to the parents of the children who have been tested and get thuse
back from the parents within one weeh, 1f you have alveady not done so. The namaes of the
children tested are on the Ust provided.

)] Please can wo also ask you to fill In the forms about each chdld that we tested from your
nursery achool, i you have not already done so. The names of the children are supplied on
a list attached to this one. If the child has not returned to your nursery school in 1963, please
could you fill out th information you have from fast years records. We apoluglse as we
know this i a lot of work but the testing will not be suceessful unless wo have all the detalls
from bath the nursery scheel and the parents.

Iease could you post the forms that the pareni» complete and the forms that you complote e

Molissa Borts

Department of Speech Pathalogy
Socinl Belences Building
University of the Witwatersrand
Private Bag 3

WITH

2050

Thanking you so much for your help in completing the forms. If you have any questions please
phone me at 786 8378,

Yours sincerely

Melissa Bortz H( N
{BA Speech an A Thorapy)
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APPENDIX GG

MEANS AND STANDARD DEVIATIONS OBTAINED ON THE ZERLA
ACCGRDING TO THE AGH VARIABLE

=

e s

Age e N Momn - Standmrd doviation
2.9 years 5 4532 0.036
3.0 yoars 7 3139 00703
33 years 17 3402 0.0732
3.6 years 29 3.632 {.0694
3.9 years 29 3.878 00741
4.0 yvars 36 4.126 00728
4.3 years 29 4.389 0.0794
4.6 years 14 4.621 bl
4.9 years 14 4831 (1566
5.0 yoars 2 5117 0184
1 .

5.3 yeary

5257
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APPENDIX FF

MEAN SCORES AND STANDARD DEVIATIONS FOR VERB SUBTESTS

Bubtest. - Task 7 | 7 Mean [ . Variance Standard
Number .| S . L deviatlon
14n Semantles (receptive) 12.728 7.706 2,776
14b Semanties (receplive) 5,542 1436 1.198
l4c Nogative, present lense 4,191 3,513 1874

{oxpressive)
1id Past tense (exprossive) 3.952 4,554 2135
e Passive (recoptive) 25060 0.655 0.827
14f Adverbs {oxpressive) 3.776 197 1,384
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APPENDIX EE

POINTS TO BE CONSIDERED IN FOCUS GROUP INTERVIEWS
{Katzencllenbogen et al,, 1991, pp. 80-81)

General detalls for facllitator to renember

Walcome everyone

Introduce everyona

Provide an overview of the tople

Gro.'nd rules for disenssion

Gotting permission to use the tape-recorder

Remain focusod and Hmit discusslon of side fssues

Thank for particlpation

Explain what will happen with information

Record body language and soclal processes and brief notes.

Orlentation

. Ay you all know ihis rcsearch was eondacted for my Ma dogree. [ attempted to devise a
receptive and expressive language assessment for preschool children, this was MY AIM.

- Al of you have been invelved at different stages, helping it being set up, marking and coding.

Pre-catabilshed list of points

- The aim of today 1a to discuss whelher you thought that the assessment met i1s aims, that {5,
If it can assess the language abilities of preschoot children in Zulu,
. Also to discuss any changes you think need {0 bo made.

Sugpestions should be In terms of

tost admindstration tHine

instructions to tosters

ogipment

usefuiness of Zulu fanguage structarvs examined

acceptable responses and reasons for these

general comments scoring and coding

who do you think should administer the ZERLA in ‘the real world’ and why?
translation of test Into other languages

other

= x * ¥ ¥ T £ 3F
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7 Packet 11 : Relatives and Adjectives

You must write down the subject's whole response and here you will have many many
difforent responses eg, for blue 50 you must otaniso :

efiblie PM, SD, MN a and b

libiye RD, SWa and b

Iulhaza RC

There are many, many different answers

The same for irokofbhuiikue ofinfon

The same for thembe/est clingmi

8 Packet 14

Wrlte down the respenses for all the adverbs

PARENT REPORT

Plense write down the responses to questions :
0

11

12

13

14
15

If they answered you,

TEACHER REPORT
Please write down responses to questivns

7 and 8 If the teachers wrots NO and explained that thore was a problem
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APPENDIX DD

ADDITIONAL CODING INSTRUCTIONS

17 Oxtober 1492

Dear Research Assistant

What I please want you to do is to go through each test form and £ill in on different pages how each
child resporided to the [slowing questions:

1F it 2 a test-retest Hon you must mark the one (a) and the ane (b) because I want to see if the subjects
aro making the same mistakes or diff- nb ones on the two tests,

1

Packet &

For all body parts but especially insme and uztome

Pleane write down the subject’s inltials whe did this egHM for Homo Molai. If there s
tngaree and 2 people answer timyetre it would then ook something like kigaeea; HM. BG ete,
Packet 7,

What the children answered for

Ngobani Iaba (vbaba)

Ngobani laba tomkhtito)

Packet 8

Subjocts answers especlally for

{ntinwye

unyaTe

fzhynen

Packet 10

Ofeeltlali

Expressive continued

Neehtediintu

Packet 11

Obuhlaln obupurphe
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APPENDIX CC
INSTRUCTIONS FOR CODING OF DATA
RECEPTIVE SUBTESTS
Correct response Yos = 1
Incorreet msponse No = { If incorrect write down what the incorrect response wan.
Not tested, no response N
EXPRESSIVE SUBTESTS

Exactly what the child sald show' have bean written down, Whan . . are coding:-

1 Please WRITE WHAT IS WRONG, e, which part of speech Is wrong.
2) In a different colour pon, please write down what the correct response should have been,
3 Please translate the ehild's response {nto English,

PARENT REPORT

mother
fathey
granny
grandpa
punt
uncle
sstor
other

00 ~J O UF 5 (O N 3=

Blographical Information

= Gender
1 female
2 male

« Languages

Zulu 5
Xhosa 9
Swatl 4
Ndoebole 3
Suatho 2
North Soiho/Pedi 7
South Sotho 6
Tswana 8
Tsonga/Shangaan 10
Venda 1
English 12
Afrikaans 14
Porluguese 15

Other 13
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APPENDIN BY

ADMINIS TERING THE JERLA
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APPENDIX AA

WORKSHOT FOR NURSERY SCHOOL TEACHERS

Programme of workshop for teachers at musery schools in Soweto

1 Welcome - Melissa Bortz, Speech and Hearing Therapist

2 Speech, language and hearing problems with children. What re they and what can be done
about them? - Community Workers in Speech and Hearing.

3 Video of test administration and explanation of how children in your nursery schoo! are going
to be assessed.

4 Conflrming dates for the testing and meeting the research assistants,
5 Tea,
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IF YOU HAVE ANY PROBLEMS FOR EXAMPLE FROM THE PRINCIPALS PHONE ME AT
7B6 8378 OR 716 2435, PLEASE PHONE ME EVERY NIGHT, FROM 6.15 TO TELL ME HOW
IT WENT,

- On the test then will come instructions of what you must do before vach section. This
will be written in darker lotters.

- If the principals are not willing to let you test at the creches belonging to the African
Self Help Association, they should phone Mrs Clowes on 403 2953 as she says its fine
for us to best at the creches.

- When you first get to the nursery schools, Introduce yourselves to the principals or
teachers. Give the principals the letters for the school and ask her to supply them to
the parents. Ask her to fill out the teacher report s soon as possible. If she is not
going to do it let one of the teachers do it. Arvange a date when you will go back and
gt the parent and teacher forms. Find out from her how long she thinks it will take
the parents to fill it in, if you should go back in a week or maximum 2 weeks to
collect the forms Lhat she has sent to the parents for them to fill in.

- Keep careful records of children’s names and ages and languages they speak. It is
important that you get all the information about the child, e identifying information,
You can ask the teacher this, Also ask the child just to be vertain.

- You should test the childeen by sitting on the floor. One of you should sit with the
child in front of you. The other one should be wriling down everything that happens.

. Try not to let the children who will be tested next see or hear what Is happening,

- The children musi speak Zulu, preferably home language. The children must be
between 3 and a half and four and a half years old.

- Teat as many children as you can in a day. You should tast at least six.

- You are going to be lesting how the ehild understands different parts of Zulu, like
noun classes, plurals and also test how the child speaks Zulu,

- When scoring you should make a tick /" if the child got it correct (yes) or a cross
(X) If incotrect (no). Male a note if the child noeded you to repeat the question.

- If the child responds incotrectly to a receptive subtest WRITE DOWN WHAT THE
INCORRECT RESPONSE WAS,

- For the expressive subtests write down everything the child says. Wrlte down ALL

parts of speech, so not Just tee but i, if the child says this. The little parts of the
words are extremely Important,

- Write down anything that ©  hlld sald spontaneously, that the child just began
speaking aboul, for example, telling you what she/he enjoys playing with,



PACKET NINE (EXPRESSIVE SUBJECT PREFIXES NEGATIVES)

41)

42)

43}

44)

45)

46)

CHA

EH EH

CHA ASIKHO
ASIKIIO EKHAYA
SIKHONABAKHONA
NAS!

YLBO

YA
ISOTSHANENT
YEBO ZIKHONA
MII MM
ZIKHONA

NAZI MU

CHA

&1 EH

CHA ABEKHD

ABUKIIY ESISERULDLELA

CHA

EHEH

CHA ALIKHD
ALIKHO ESITOLO

YERD

YA
LUSENINNI
LISEKHAYA

CHA

CH EH

CHA AZIPIILIZL
ALIPIRIZ]

N

NY

NQ ITS NOT THERLY

T8 NOT AT THE HOUSLE
“IT 18 HERE

‘HERE IT I8

YES

!Ym!

‘IT I8 IN THE GRASS'
YIS, 1T 18 THERE
!Yb‘bi

“‘THEY ARE THFRE'
1IERE THEY ARE'

NYY
NLY
NQ, THEY ARE NOT THHRIEY

“THEY ARE NOT AT 1111 HIOSPTTAL

Y

NOY

‘NOIT 15 NOT THERE’
‘IT I8 NOT AT THE SHOI

YR

YRS’

SHE IS IN TEIE HOUSE'
sHE IS AT HOMR'

!Nt ‘f

NEY

NO, THEY'RE NOT DRINKING'
IT 15 NOT DRINKING'

PACKET TEN (RECEPTIVE, LOCATIVE PASSIVE)

THE CHILD MUST POINT 7O THE FOLLOWING:

47
4H)

4}

ESIKOLWENTE
LArraonQ
DGALAJT

AT SCTIOON
AT THE SHOW
‘AT THE GARAGTY

PACKET ELEVEN (EXTRESSIVE ADVERBS)

50)

FKHAYA
ENDLING
ENTRATINI

AT HOMIY
IN THE HOUSE
™ THE STREET

374



PACKET SEVEN (EXPRESSIVE OBJECT PREFIX PRESENT TENSE)

24} ¢FTHELA ITIYE YOU'RE IOURING THA!
LITHELA IS YOU'RE POURING MILK'
UYALLITHELA YOU POUR 1T
NGITHELE THTYF TIPOUIR TEA

ig)) LA ISINKWA YOU'RE EATING BREALY
HYASIDLA YOURE FATING t1”

NGIDLA ISINEWA THAT BREAD'

26} UPHUZA UMUTHE YOU'RE DRINKING MEDICING
UYAMPHUZA YOURE DRINKING 1T
NGIPHUZA UMUTHE ‘UM DRINKING MUEDICINT

27) HGCORMSA IVASLLINA YOWRE RUBBING IN VASULINE
LIYAMGUORISA YOURIE RUBBING 17"
NGIGUOBISA IWASLLINA 1 RUB IN VARELINE

2 USULA TZINROMISHT YOU RE WIPING U
UYASULA Y APRE WIPING'

NGISHLA INKOMISHE 1 WIDE THE CUPY
NGISULA TAITSHA ‘T WIDE THE DI

PACKET BIGHT (RECEPTIVE VOCABULARY)

CHILEY SHOULD HAVE POINTED TO TIE POLTOWING:

20 LKHAYA TRIST

A PSITONO BHOM

a1) UPETROLEEGALAN FILLING STATION/GARAGLY

i) LIMAMA ‘WHERE THY MOTIIER It
33) LIMNTWANA ‘WHERE THE CHEH D I
Aty LiARA ‘WHERE THIE FATHIR I
a5) ESONTWENI INZAT/TO CTIURCTT

A6) ISIMIEDLELA FIONPITALY

k)| IBHOLA ‘BALL

AR) [HIARHIT TIORADY

an ISITERETHUTHU MOTORBIKL!

) INKUMO COW!

ans



PACKET THREE (RECEFTIVE NOUN CLASSES SINGULAR)

5) HUMKHLILU "GRANDEATHER
f3) LUMIANA BOY
7} INTOMBAZANE *GIRL!

PACKET FOUR (RECEPTIVE NOUN CLASSES PLURAL)

) OMEHLULL "GRANDEATITERS
4} ABAFANA BOYS
10} AMATOMBAZANE ‘GIRLS

PACKET FIVE (EXPRESSIVE NOUN CLASSES SINGULAR AND PLURAL}

11) {HMIOMO MO

12) IMINWE TINGERS

13 IKNALA NEWE

14) AMEHLO ‘LY

15) 8ISt 'STOMACH';
ISIRHOND BELLY BUTTON'
ISIPUBA CHEST,
LIMETIARA ‘MIDRIF

16) [ZANDLA "HANDS'

17) INDLERE TAR

18) IZINWELE TIAIR'
FZINHLOKO TIRALS
HNWELL; IZWELE (COLLOQUIAL ANITTONAL FORM)

()] UZWANL TOw

2 LMYAWO TEET:
AMADALUINYAWOD (COLLOQUIAL PORM).

a7z

NOTEE TS FORM I8 TIE SAME AS NOW SINGULAR FURM, INYAWO, CHBUK TTIE

CLITTDS KNOWTLEDGE Ol THE SINGULAR BY USING ANCOTHER NOUN,

PACKET SIX (EXPRESSIVE NOUN CLASSES PLURAL)

) CBARA; AROBARA TATTIERS
22) ABANTWANA T DREN
ABOMPOP AR I

23) OMRIULU ANOMKHUI LD CGRANDEATTIERS!
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APPENDIX JJ

POOL OF ATPROPRIATE RESFONSES FOR REVISED ZERLA

APPROPRIATE RESPONSES
KRy

v = APPROPRIATE

X = INAIPROPRIATE
NC = NOUN CLASS

R = RELATIVE PREFIX
SP = SUBJLCT PREFIX

PLEASE NOTE:
S0OME RESPONSES HAVE MORE THAN ONE AMPROPRIATE ANSWER. THE CHILD WILL GET

CREDITED FOR ANY OF THE APIROMRIATE ANSWERS THAT APPEAR IN THIS POOL OF
RESPONSES, FOR EXAMPLE IN SUBTEST 6, 11 A CHILD RESPONDED OBABA THEY WILL GET

AV, INDICATING AN APPROPRIATE RESPONSE. IF A CHILD SAID ABOBABA THIS ALSO
BARNS THIM A v/, AS THIS RESPONSE 18 ACCEPTABLE IN URBANISED VARIETIES OF ZULU.
THUS BOTH ANy WERS AR CONSIDERED ACCRPTABLE AND EITHER CAN BE ADDED TO THE
COMPOSITE SCORE.

CREDIT SHOULD BE GIVEN FOR A CORRECT ANSWER PROVIDED IN ANOTHER LANGUAGE,
SUCH AS ENGLISH, XHOSA, TSWANA BTC, FOR EXAMPLE, IN SUBTEST 5 IMPUMAULO *NOSE’
IN XHOSA

PACKET ONE (RECEPTIVE NOUN CLASSES SINGULAR)

1) LIBABA TATHER'

2} LIMNTWANA CHILLY

PACKET TWO {RECEPTIVE NOUN CLASSES SINGULAR)
3) OBABA 'FATHEREY
4) ABANTWANA CHILDREN'
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4 = VIOLENCE

Write down anything, ANY incidence of violeso from ANY of the stories for example, in the
suceer picture: one 18 dead -killed by the one holding this thing, others are dead.

‘Bucket pleture’

"Traffie pleture’

‘Boeeor pleture’
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YEs/NO
1.2.10 QTHER

Please add in any other morphosyntactic structuse the child may bave used

Bucket picture’

“Traffic pleture’

Hoecer pleture’

MEASURE OF SEMANTIC COMPLEXITY/CREATIVITY

Mark dewvn a1, 2, for each sentenee /story and give an example to show why you have rated
in each eategory.

1 = NAMINt:

The child names what s/he sees

‘Bucket picture’

“Traffic picture’

‘Boecer pleture’

2 o INPERENCE

The children desceibe what they see, BUT MORE than that, eg, The childeen will feteh WATER
TO WASH WITH; athers are going to town/schonl/ work (we don't know this).

Bucket picture’

Traffic pietury’

‘Boceer pictuie’

3 = INCORRECT

If the child says, the children are playing and they aren’t or they say they see tractors and
they don't.

‘Buket picture’

Traffle picture’

"Soceer pleture’




127

129

kiih}

PASSIVE:

Dees the child use passives? oo e kiephek-fae “was cooked’

YHS/NO
‘Bucket pleture’
"Traffic picture’
*Soccer picture’
ADVERES :
Dhoes the child use adverbs? eg. phambile *in front’
YES/NQO

‘Bucket picture’

“Traffie picture’

Hoveer picture”

ADJECTIVES AND RELATIVES ;

Doy the ehild use adjectives or relatives? i Targe’, <one 'small’, <luhlze
Blue’, <biue Dlue’, -bili ‘two’, <fwe "two'

YHE/NO
‘Bueket pivtuee’
“Tratfiv picture’
‘Buecer pleture’
ERRORS
Doy tlw child made uny erross:
YES/NQ

If they were vrrors, write down what these were, for example, confused
singular and plurads

Bucket plcture’

Traffic pleture’

‘Suvcer pickure’
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124

1.2.5

PLURALS:
Does the child use pluraly og, abentwang ‘children’

YES/NO
‘Bucket pleture’

Traffie picture’

‘Soceer pleture’

TENSE:
What tense does the child describe the picture in? Tast /-of or /He/ o3 ba-
hamb-ILE EP2-go~past lense marker “they wont’ or prosent tense g, y=ye-haitl-

a NCl-present tense marker-go-present tense marker ‘you go'. Does the vhild
use a combination of tenses?

YES/NO

Bucket plcture’

Traffle pleture’

*Soecor pleture’

NEGATIVES:

Does the child use negailves? og. a- «f, oft ¢h, angaad T den’t know’ or aitvho ‘I
is not’

YES/NO

‘Bucket pleture’

"Traffic picture’

‘Soccer pleture’




1.2

‘Soccer plcture’

Numbor of vtterances

Number of morpliemes

Divide total number of
morphemes by the (otal
nuinber of utterahces = MLU

Morphosyntactic struetures

124

122

AGRELMENT:

Doos th: chdld use agreement correctly, 1o,
Do the prefixes and the nouns agree, for example i whamba NCl-mothee
go "mother goes’

YES/NO

If nn, give an example of the incorrect utterance

Bucket picture’

Traffic piclure’

"Soecer picture’

SINGULARS:

Doces the child use singulars, o, umama ‘molber’

YES/NO

‘Bucket picture’

Traffic picture’

‘Soccer picture’
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TAXONOMY FOR PICTURE DESCRIPTION : ANALYSIS ANSWER SHEET

« LIS NAME
CHILD'S AGE
HOME LANGUAGE :

1 MEASURE OF PRODUCTIVITY: MORPHOSYNTACTIC ANALYSIS

11

Mean Length of Utlerance

111 Count the number of sentences/phrases/utterances, COUNT ONLY THE
ONES THAT MAKE SENSE, that are correct.

112 Divide each word up into its morphemes, for example w-mama 1 two
morphetnes,

113 Count the number of morphemes, that you have divided ir each story.
114 Divide the total number of morphemes by the total number of utterances to
glve the MLLU,

‘Bucket’ picture

Number of ulterances

L+ o]

§ Number of morphemes

5§ Dhivide total number of
morphemes by the total
number of utterances o MLU

“Teaffic’ picture

3 Number of utterances

§ Number of morphemes

& Divide total number of

morphemes by the total
number of utterances = MLU
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APPENDIX 11

TAXONOMY FOR PICTURE DESCRIPTION
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PACKET 3
ltem 5
Itemi &
Item 7
PACKET 4
Jtem 8

Ttem 9

Ttem 10

PACKET 5

38h

NOUN CLASS SINGULAR [RECEPTIVE] Put out 4 grandfather, boy and
girl. Tell the child to show you to whichever you say the name of,
Nyibonssa Unikiuln *Show me the grandfather’

Nuiboaisa Lmfinu “Show me boy”

Nyilvwisn htombezane “Show mwe girl’
NOUN

CLASS PLURAL [RECEPTIVEL Put out two grandfathers, two boys and
two pirls, Tell the child show you to whichever you say the name of,
Nyibonise Cmikhedn ‘Show me grandfathoers’

Nyibonisa Alafossi Ghow me buys
MNgibosisn
Anantombasane Show me girls’

NOUN CLASS SINGULAR AND PLURAL [EXPRESSIVE], Show the
child the big doll and ask the child to tell you the names of the body
parts by you pointing to the different body parta and asking yéudle ‘what
ia {2, Child must say which part of the bady it is,

i
POINT TO PARTS SAY RES-
QF THE BODY PONSE
Tten 11
Limlono ‘mouth’ | yinile "What is it?’
Ttem 12
Iminzoe ‘fingers’ | yinile “What is it?’
Ttem 13
Ikhala ‘nose’ yinfle "What s 1t
Item 14
Amchlo ‘ayes’ yinile ‘What is it?’
Item 15
Iststt ‘stomach’ | yinile "What s 1t?'
Item 16
Tznmdln ‘hands’ yinile "What is it?’
Item 17
Indlobe ‘enr’ yinie ‘What is 1t?’
Item 18
Izinmoele ‘hair’ ymile ‘Whal js it?'
Ttem 19
Hzioane “tae’ yinile ‘What is it
ftom 20
Izipypioo ‘foet’ yinile "What i it?'
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APPENDIX KK

ERVISED ZULTT BAFPRSL/E FECEPTIVE Lel G p GR p T0RSAR T

FAGUTS

TRYT ROLYLET

GET DETAILS ABOUT THE CHILD FROM THE TEACHER OR PRINCIPALS.

ALSQ ASK THE CHILD

CHITEY'S FIRST NAML
CHILLYS SURNAME
HOME LANGUAGLH

; TESTERS NAMY
SCORER'S NAME

A M — ‘ ——————

GENDER

OTHIR TANGUAGES CHILD

SI'EAKS

NAME O SUHOUH,
NAMI: OF PRINCIPAL
DATE O BIRTEL

CHILIYS Atl

.
1

PHONT NUMBER
NAME OF THACHER
DAY MONTIL YEAR

DATE OF THST

rnlntet it 1 4

Tell the child your name and explain what you and the child are going to do together. Make it
sound ns enfoyable and as much fun as possible, For example : Hello, my name ie Thandi and
we are going to have a lovely time playing together, We are going to play with toys and speak,

PACKET 1

Item 1

Ttem 2

PACKET 2

ilem 3

L

-

NOUN CTASS SINGULAR [RECEPTIVE]L. Pot out father doll and child
dofl, Say o the ehild ngtbouise ‘show me’ and the ehild must show you
whichever you say the name of.

Ngltbonisn Uboba Show nmie the father’
Nyiborisg it Show me Lhe child” -

NUUIN CEASS PLURAL [RECEITIVE] Pat out two fathers and two
children and tell the chiled to show yvou thosc that you are talking about.

Nyitonpar ¢yl Slhow mwe the fathops”

Netroniat Abaifawng Show mee the childoey!
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343
APPENDIX KK
COMPONENTS OF REVISED ZERLA

RECEPTIVE AND EXPRESSIVE LANGUAGE

M 1M IOLOGY

PHONOLOGY

v

nol asserngd

FORM <€ CONTENT > USE

SYNTAX Sl‘.h‘l.’i TS l’RAtiA‘I‘ICS
Noun ¢lass 16 Rolatlve Stems © Vouabulary Sirnctures
Sponlaneoys 2+13 16 7 8 1118 17 eliviled
Language Sample/ Sponlaneous In context
{\hgruf?wnl Language
.‘

sample 16+ 17

MORPLHOSYNTACHC

Object Preftxes 7414

Adieclives & relalives 16

Relatives 12413

Negalives 9 numbers = subtesls
Passlve 110

Advetls 1}




M2

PRAGMATICALLY APPROPRIATE RESPONSES

RESPONSE

INTHCATE THE RUSCPONSE THAT THE CHIILD MAKYS, OR EXAMPLE, IN SUBTEST 11,
AIWVERBS, WIIEN THE TESTER MAKES TIHI MOTHER WALK FAST AN ABK BAITAMRA
KANTANDTIOW 18 THE MOTTIER WALKING? AND THE CHILD RESIONDS ANGAZT 1
DONT KNCW, THIS 18 A PRAGMATICALLY APPRODPRIATE RUESPONSE,

RIRTRST !

EXAMDLEL

TRY AND SEE I THE CHILD CAN PRODUCE TTIE DESIRED RESPONSE 8Y LSING DELAYED
IMITATION,

YES/NG :

EXAMDILE




asl

OTHER

THIS CATEGORY 18 TO GIVE ADRITIONAL INFORMATION ABOUT HOW TEHE CHILD IS
ANSWERING, 1T WILL NOT AFFECT THE SCORE, THAT 15 WHETHER THE ANSWER 18

APPROPRIATE QR NOT, IT WILL, HOWEVER, TELL MORE ABOUT HOW THE CHILI IS

THINKING, OR GIVE REASONS AS TO WHY THE CHILD ATTAINELD THE SCORE THAT

BEIL/HE DID. THIS CATHGORY MAY ATSO GIVE INFORMATION ABOUT AL OITIONAL
ITEMS 10 BE ADDED TO THE POOL OF CORRECT RESPONSES,

PLEASE FILL IN ANY GENERAL COMMENT, FOR FXAMDILE, THE CHILD 8AYS LIDSTICK
FOR UMLOMO MOUTEH'. WRITE THIS DOWN ANIX GIVE A REASON WHY YOU THINK THE
CHILL HAS DONE 80, FOR EXAMILE, THE CHILD DID NOT UNDERSTAND THE
INSTRUCTION INITIALLY, OR THE CHILD 18 ASSOCIATING TIPSTICK WITH MOUTLH.




a8

H) IROKOABHULUKWE LLINJANDWELAT 18 THE COLOUR OF YOUR DRESS/ TROUSERS?
ELIRED) RPS-RED "RELY, LIRED SPE-RED OR CONTRACTIL FORM RPS-RED RITY,
ALACK ‘BLACK!, AMKAHILE "THEY ARE FINE'

)] IHEMBL/ATEZT CLINJANT ‘WHAT 18 THE COLOUR OF YOUR SHIRT/JERSRYY
LLEMHELOPE RPE-WHITE ‘“WIHITE!, LEMIILOPE SPS-WIHITE OR CONTRACTED FORM
RP5-WINTE "WHITE", ANY COLOUR MENTIONED I8 ACCEPTABLE, TOR IXAMPLE,
BROWN ‘BROWN’, YELLOW "YELLOW' OR PINK TINK'. THE CHILD MAY AIS(Y SAY
ANGILIGQOKANGA 'T AM NOT WEARING IT

10y NGURANI UMAMA WAKHO *WHO I8 YOUR MOTHER? THIS 18 ASKING FOR T1IE
CHILD'S MOTHER'S NAME., ANY EXAMPLY PORTRAYING THI MOTHER 148
ACURITABLYE, UMAMA ‘MOTHER', NTHARL IRIRLBERA - KXAMIPTES OF MOTHER'S
NAMIS

1) NGUBANI UBARA WAKHO "WHO IS YOUR PATHER? THE CHILLY SHOULLD RESPOND
WITH UBUABA ‘PATHER' OR ANY REPRESENTATION Q6 THE FATHER'S NAME, FOR
EXAMPLE, GUGU, FTU BUT MANDLA, USIPHIWE, UBABA, SIPHO, FIUMBINO

12) NGUBANT UTISHA WAKHO 'WHO Is YOUR TEACTIER?Y ASKS TIHE CIILL'S
TEACHER'S NAME: HU MISTRESS, MISTRESS NTONGA, ANY FORM 18 ACUTITABLE

13) NGLIBANT OPHEKAYQ EKHAYA "WHCY COORS AT HOMEY

APPROPRIATE RESPONSE 18 ANYONE WHO COOKS AT HIOME, SUCH A% MAMA
HUMAMAMI, UMAMA, SANDY

14 ANLY 15 ARE QUESTIONS ABOUT WIHAT THE CHILL DOBES AT NURSERY
SCHOOL, IE THE CHILD ATFENLDS NURSERY SCTIOOL. ANY RESPONSE
INDICATING WHAT THE CHILD DOBS AT NURSERY SCHOOL 15 ACCEPTABLE,
PLEARE NOTE: THESE QUESTIONS WOULD PROV.DE SIMILAR INFORMATION,

14 NENZANI ERISKOLWIND'WHAT 120 YOU DO AT 8CHOOI?
BIVARHALA A BO TRIANGLE ‘WE WRITE/DRAW A TRIANGLE. SIYABHOLA “WI
PLAY WITH A BALL', SIDFALA AMATOYS “WE PLAY WITIT TOYW, SIUHTAWE 'WE
SING, SIYATHANDAZAWE WL PRAY'

15) WIENZANT LCRLECTHIE *WEHAT DO YOU DO AT THE CRECHE? NGIYAI'UNDA ']
FTEARN, SIYAFUNDA "WE LEARN', 5IYADLA "WE AT, NGIYADLALA T PLAYY,
SIYABHALA WL WRITE', SIYADALA NGAMA TOYS "WE PLAY WITIT TOYS'

PACKET 17

18 SCORED ACCORIING TO TR TAXONOMY DUVISED FOR PICTURE DESCRIPTION,



4

3)

6)

7)

TLIIE

379

HGEZWLE NGUBANT ‘WEIO WASLHIED YOU?Y

ANY RESPONSE WHICH INDICATES WHO BATHED THI CHILTD :
MAMA, HUMAMAMI, LIMAMA, HIML, YIML ‘'MYSELE

LIKANYWE NGUBAN! 'WHO COMBED YOU/WEIOQ COMBED YOUR HAIR?

ANY RESPONSE INDICATING WHO COMBED THE CHILIYS 1IAIR
MAMA HUMAMAMI, UMAMA "MOTHER!, HIMI, YIM! ‘MYSELL

HGQOKENI NAMHLANIL *WHAT ARE YOU WEARING TODAY?Y

ISIKETE NESKIPA NSICATHULLY 'SHOES AND A SKIRT ANL SHOBS', KELT NEROKO
JERSEY AND DRESS, TRACKSUIT ‘TRACKSUIT, IBHULLIKWE PANTY, ITIGHT
“TIGHTS', IROKQ TRESS, ISKIPA “TOI, IMPIIALA “TAKIS / RUNNING SHOES *

CHILD'S DESCRIPTION OF HER/HIS CLOTHING (7 - 9)

THESE QUESTIONS MAY BE ANSWERED IN VARIOUS WAYS, USING RELATIVES, IN
IULE OR CONTRACTED FORMS AND SUBJECT PREFIXES. ADIBECTIVES COULD
ALSO HAVE ALSO BEEN USED, FOR EXAMDILE -KHULLT ‘BIG.

RELATIVES

THE R ATIVE FORM I8 USED A% AN ADJECTIVE.

Al A STANDIARD ZULU PORM, 15, ELINSUNDU RPS-BROWN 'BROWN!

1) A CODESWITCE? ™ [ORM, THAT 18 A MIXTURE OF 2ULU AND ENGLIESEL 11,
ELLBROWN RPB-BROWN "BROWN'. THUS THE ENGLISH COLOUR BROWN I
IRESENT BUT THERE {8 ALSO A ZULU PREEIX, ELE (RPR), WHICTT RELATES TO THHR
NOUN IN

THE -ROKL (NCB), FOR EXAMPLE IROKO ELINJANT 'WHAT DS YOUR DRESS
LOOK LIKE?

) AN ENGLISH FORM BROWN WITIT NO PREFIX

CONTRACTED FORMS OF RELATIVES
LI-HROWN ‘BROWN'
SUBJECT PREFIXES

CIILOREN COULLD ALSO HAVE BERN USING SUBJTCT PREFIXES IN STANDARD
ZULL OR CODB-SWITCHED FORMS, FOR EXAMILE LI-ROWN SPS-RROWN ‘TITH
ONE WEHICH IS BROWN'

ANY VARIATION OF COLOUR 18 ACCEPTABLE IZICATHULO DZINIANT ‘WEHAT IS
COLOUR OF YOUR SHOESY LZENTAMA RPN-RLACK ‘BLACK!, ZEMILOPL
SPE-WIITE "WHITE OR CONTRACTED FORM RIS WHITE WIOTTY, 8LUL ‘BLUE',
ZINHILL "THEY ARE BEAUTIFUNL, LIKHALA “THEY ARE VINE



d)
80}
81}

85)

e)
#3)

88)
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CODE SWITCHED ZULU ADJECTIVES

[ZIKET! EZYTWO "TWO SKIRTS
AMASORIST AYITOUR ‘FOUR sOCKS
LZIKHWAMA EZITHREL "THREE BAGS

STANDARD ZULU RELATIVES
AMASOKIS! AMHLOPE ‘WHITE SOCKS'
IKEPIS! ELIBOMVU 'RELY CA

PACKET 16 (SPONTANEQUS LANGUAGE SAMPLE)

MANY VARIATIONS OF CORRECT ANSWERS CAN QUCUR IN THIS SUBTEST. AN ANSWER
THAT INDICATIS THAT THI CHILD UNDERSTOOD THE QUESTION SHOUT BE
CONSIDERED AR CORRECT,

1}

2)

3)

YINI OYIDLILE NAMHLANIE ERUSENTD "WHAT DIT? YOU BAT TODAY, IN THE
MORNING?

ANY RESPONSE THAT INDICATHS WHAT THE CHILD ATE THAT MORNING:
LRUDRLA TOOLY, OKUDLA OKUMANANIH "TASTY FOOLY IPAPA, PAPA 'TORRIDGE!
(COLLOQUIAL FORMY, [PAPA NUO MROGU 'TAD AND SPINACH!, UMDORO 'SOFT
PORRIDGE!, IKELLOGS "CEREAL', ISINKWA "BREALY, AMARITANANAS ‘BANANAS,
INGLILLIBE 'PORK’, AMARIIEKHE, ‘CAKE, ICHIPS 'CHIPY, AMACHIOK(NAT
CHOCOLATE!, AMAGWINGE 'VETKOEL?

THEY MAY NOT DIFFERENTIATE BETWEEN EATING AND DRINKING, THIS IS
ACCEPTABLE FOR EXAMPLE LUPAPA NAMAST TORRIDGE AND SOUR MILK'. TLILY
MAY ALSO HAVE BATD THAT THEY IMD NOT FAT, FOR EXAMDPLIE ARANDLANGA
IR NOT BAT", NIKS ‘NOTHING, AKULUTHO NOTHING'

YINT OYIDIRIZILE "WHAT 11D YOU DRINKY

ANY RESPONSE THAT INIICATES WHAT THE CTILE DRANK THAT MORNING @
ITIYE "TRAY, JUICE ‘JUICE, TTUZD AMANZI JUICE AND WATER', AMANZT "WATER’,
COCA COLA "COUA COLA" UMUTHI ‘MEDICINE, THEY MAY 8AY THERY DID NOT
DRINK, THIS 18 ALSO ACCEPTABRLL, FOR EXAMIE ANGIPUZANGA NOTHING,
NIKS 'NOTIHNG, AKUHUITHO 'NOTHING'

QUTETIONS 3 « o WILL USUALLY TIAVE THE SAME ANSWIR,

HGQORISWE HRANT 'WHO DRISGED YOU?Y

ANY RESDPONSE THAT ININCATES WHO DRESSED THE CHILE :
UMAMA, HUMAMA "MOTITER, IYIM] ME, 1 TI0IT MYSELE, THIME MYSRLEY,
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71) UFAKA LZINTCG KUSG YOU PUT THINGS IN IT”
LIYASIVULA YOU OIEN IT”
UYASIHIAMBA YOU ARE GOING WITH 1T
UYASIBAMBA YOU CARRY 1T, HOLD IT”

72) UYAYUSHAYELA “YOU DRIVE 1T
LYAYUDRIVA YU DRIVE LT
NGIYAYTHAMBISA T AM GOING WITH IT

73) UYAZIGEZA YOU WASH THEM'
LIYAWASLUILA YOU WIPE THEM'
LISLILA IKOMITSHI YOU ARE WIPING THY, CUIY
LISLILA AMAKOMITSHI YOU ARE WIPING THE CUPs

74} UTHELA ETIYENI YOU POUR TEA IN
LITHELA JTIYE YOU ARE POURING TEA’
LYALUDPHLIZA YOU DRINK 1T

75) UYABUFAKA YOU PUT IT ON'

76) NGIYUADLA ‘T AM BATING 17"
LUYAKUDLA YOU ARE BATING THE FOODY

PACKET 15 (RECEPTIVE, ADJECTIVES AND RELATIVES)

PLEASE NOTE: THIS SUBTEST I DIVIDED INTO SUBCATEGORIES. THE CHILD MUST POINT
TO THE FOLLOWING:

a) STANDARD ZULU ADJECTIVES
77 AMABHULUKWE AMABILL - "TWQ PAIRS OF PANTS

84) ISIKHWAMA LSINYE TOUR BAGE

b) CODE SWITCHED ZULU RELATIVES

78) AMABHLULUKWE IBLUE ‘BLUE PANTS
H6) IKEPIST LLIBLACK BLACK CAI”
47) ISIKLTI ESIRED RED SKIRT”

Huy IHIEMBE ELIWHITL 'WHITE SHIRT*

) STANDARD ZULU ADRJECTIVES
79 INGLBO ENKHULU ‘BIG BLANKET
#2) INGLRC ENCANT SMALL BLANKET

e} UBLILALLL RONKL. "ALL THE BLEADS'
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PACKET 14 (EXPRESSIVE OBJECT PREFIXES)

IN THIS SUBTEST IT IS ESSENTIAL TO LOCK OUT FOR SOME FORM OF THE QBJECT
PREFIX: FOR EXAMPLE U-YA-MA-NCELIS-A NC1-PRESENT TENSE MARKER-OP1-FEEDING-
PRESENT TENSE MARKER. THERE ARE VARIATIONS, FOR EXAMPLE, NGI-YU-M-THULIS-A
PRONOUN-PRESENT TENSE MARKER-OP ROCKING-PRESENT TENSE MARKER. ‘T AM
SOOTHING YOU', THE M IS A VARIATION OF THE OBJECT PREFIX. IN THIS SUBTEST
SUBJECTS CAN ONLY BE CREDITED WITH A CORRECT RESPONSE IF THEY PRODUCE AN
OBJECT PREFIX. THERE IS A VARIETY IN ACCEPTABLE OBJECT PREFIXE.- HOWEVER,

63}

64)

65)

66)

6Y)

68)

69)

70)

UYAMDLALISA
UYAMTHULISA
UYAMANCELISA
NGIYUMTHULISA

UYABADLAKISA
LIBAKHABISA IBHOLA
BAYKHABISA

BA KHABA IBHQLA
UBADLALISA IBHOLA
BA KHABELA IBHOLA
NGIBADLALISA
LIBHAKABA UBHOLA

UYATHAMBISA
UGCOBISA UMLOMO
NGIYAGQOBISA
UYAYIQODISA

UYAM'KAMA
NGIYAMQHINA

UYAWLIPHLUZA
NGIYAMPHLIZA
NGIYAVLULA

LI SIKA MGAWO
USIKA INSINKIvA
NGIMYASIRA

LIYALIKHABA
LISHAYA IBHOLA
NGIYAMDLALA
LUDLALA NGALO

LIYAWADLA
HYAWAMUNYA
LIYADLA AMASWIDI
LUYALIDLA

YOU PLAY WITH THE CHILIY
YOU ROCK THE CHILD'

YOU ARE FEEDING IT'

‘T AM ROQCKING IT*

MAKING THEM PLAY’
‘PLAY WITH THE BALL'

THEY KICK THE BALL'

‘THEY PLAY WITH THE BALL'

‘THEY KICK THE BALL’

T AM PLAYING'

YOU MAKE THEM PLAY FOOTBALL’

YOU ARE SOFTENING THE SKIN'
“YOU ARE RUBBING THE MOUTH'
T AM RUBBING’

‘YOU ARE RUBBING'

"YOU'RE COMBING'
1 AM PLAITING’

'YOU DRINK T
1 AM DRINKING IT"
*OPEN THE MQUTH; MAKE THE WAY CLEAR'

oot "HIT
YOUL Ab TN THE BREAD'
TAM i ™

YOU KICE 1T

YOU HIT THE BALL!
'TPLAY WITH [T’

YOU PLAYELD WITH IT

YOU AT THEM'

YOU SUCK THIEM!

YOU ARE BATING THE SWEET
YOU ARE FATING IT

“This ltem can only be used with teference to medicine,



51)

52)

53)

54)

IBHOLA EMIN.ALWENI
GROUNDINI
AMAGROUNDIN!
EBHOLWENI

EMOTWEN!I

U LE PHARATHI KWEMGTO

MASINYA
UYASHESHISA
PHANGISA

U YA PHANGISA
MASISHANE
MASISHA
KAKHLILU
MASINYANE
UYAGIIIMA

KANCANE
KAHLE
BAHAMBE KARLL
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‘FIELD’

‘AT THE FIELD"
‘AT THE GROUNDY
‘AT THE FIELDY

‘IN THE CAR’
"HERE HE IS5, IN THE CAR’

“SO0N, QUICKLY'
"GOES QUICKLY"

"HURRYING'

“YOU ARE HURRYING'

SOON’

DIMINUTIVE SOON'

COLLOQUIAL FORM IMPLYING WALKS A LOT
SOON’

‘RUN’

‘SLOWLY’
WELL ‘GO WELL' TDIOMATIC FORM'
THEY WALK WELL' ‘IDIOMATIC FORM'

PACKET TWELVE (RECEPTIVE RELATIVE SUBJECT STEMS)

CHILD MUST POINT TO THE FOLLOWING:

[ZINDISHI EZINPHUKILE

IKHATI IBIPHUZAYO
IMIBEDE APHUKILE
ABANTL ABADLAYO

‘BROKEN DISHES
‘CAT DRINKING'
‘BROKEN BEDS'
PEOPLE EATING'

PACKET 13 (RECEPTIVE RELATIVE SUBJECT STEMS)

CHILD MUST POINT TO THE FOLLOWING:

59)
60)
61)

62)

UMUNTU LYLIDLALO
ISINDISHT ESINPHUKILL
AMAKATT IZIPHUZAYD
UMBED QOPHLUKILE

PERSON EATING’
‘BROKEN DIsH!
‘CATS DRINKING’
‘A BROKEN 8RED”
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SOTHO EXPRESSIVE RBCEPTIVE LANGUAG . TSEMENT

SRRLAM
TEST BOOKLET

GET DETAILS ABOUT THE CHILD FROM THE TEACHER OR PRINCIPALS,

ALSO ASK THE CHILD

CHILLY'S FIRST NAME : ——u.. THSTER'S NAME :

CHILLY'S SURNAME : SCORER'S NAME :

HOME LANGUAGE ! GENDER !

OTHER LANGUAGES CHILD

SPEAKS H

NAME OF SCHOOL t  ______  PHONENUMBER :

NAME OF PRINCIPAL H MNAME OF TRACHER

DATE OF BIRTH ! DAY MONTH YEAR

CHILD'S AGE : DATE OF TEST ; R

Tell the child your name and expizin what you and the child are geing to do together, Make {t
sound ag enjoyable and as much fun as possible, For example ¢ Hello, my name Is Thandt and we

ara golng to have a lov

PACKE™1 1
Ttem 1 1
Ilem 2 t
PACKET 2 t
Item 3 ]
Hem & t

ely tima playlng together, We are golng to play with toys and speak,

NOUN CLASS SINGULAR [RECEPTIVE]. Put out a fathor doll and a child
do.u Sny to the child mpontshe ‘show me’ and the child musl show you
whichever you say the name of,

Mpontshe Ntate ‘Bhow me fathor

Mponishe Ngwana ‘Show me cllld’

NOUN CLASS PLURAL [RECEPTIVE], Put out two fathers and o o children
and tell the child to show you those that you are talking about,

Mponishe Bonlate ‘Show me fathers

Mpontshe Bana ‘Show me children’

B4This test was dovises by a dominant language Sotho-speaking spoech language thorapist. Sotho
structurcs were verlfied by dominant language Sotho spealeers and double-checked with the Sotha
dictionary (Ziervogel, 1985}
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SOTHO TEST BOOKLET [SERLA]
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APPENDIX LL

SOUTH CASTERN BANTU ZONE EXPRESSIVE RECEPTIVE LANGUAGE ASSESSMENTS



Item 11

Ttem 12

Item 13

Item 14

Item 15

PACKET 17

Item 1

Ttam 2

Tlem 3

KPR

Ngubani ubaba wakho ‘who is your father?

Ngubani ubisha wakho ‘who ls your teacher?

Ngubani ophekayo ekhaya ‘who cooks at home?’

Nenzaui egiskolweni ‘what do you do at school?’

Wenzant coreche *‘what do you do at ereche?

PICTURR DESCRIFTION

Bucket Plcture

Please tell me a story about what you see in the pleture,

Traffle Plcure

Please tell me a story about what you see in the pleture,

Soccer Pleture

Please tell me a story about what you see in the pleture,




PACKET 16

Hem 1

Yiem 2

Item 3

Ttom 4

Itein 5

Item 6

Item 7

IHem 8

Item 9

Tiem 10

-

SPONTANEOUS LANGUAGE SAMPLE

The tester must write down what the child says. Write everything the child
says. Have a conversation with the child. Say to the child ‘now tell me
about what you ate this morning, ete’. You can talk about who the child
lives with at home, what the child does at school, what the child ate for
breakfast, what the child can see in the room, ete,

Yini oyidlile nandilanje ckusend ‘what did you eat for brea .ast?

Yini oyiphuzile ‘what did you drink?’

Ugqokiswe nguhani  ‘who dresged youd

Ligemwe ngubant ‘whe bathed you?

Ukanywe ngubant  ‘who combed you?'

TELL THE CHILD TOQ SPEAK ABOUT WHAT HE/SHE IS WEARING

Uggoken! namhinnje ‘what are you wearing today?’

Izfcathulo exinfani “‘what do your shoes look like?

Irokoliblnlukwe etinjant ‘what does your dress / pants look like?

Thembelifext elinfani *‘what does your shivt / jersey look like?

Ngubam umama waklo ‘who is your mothar?

L1
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PACKET 15 ADJECTIVES AND RELATIVES [RECEPTIVE]. Say to the child, ‘shame this
doll has no clothes on, lets see what she should wear’, Take all thie clothes
ont of the bag and put them next to the child, Then ask the child the
following :

R SR s e e RS PONSE

Item 77 Neilethele amabhulukwe amabili
‘Bring me two pairs of pants’

Ttem 78 Ngilathele amabhulukwe ablue
‘Bring m¢ the blue pants’

Item 79 Ngilethele ingubo enkhulu
‘Bring me the big blanket’

Tiem BO Ngilethele iztkett exiwutwo
‘Bring me two skirts’

Item §1 Ngllethele antasokist aywufour
‘Brivag e four socks’

ftem 82 Ngilethele ingubo encane
‘Btlng me the small blanket’

Ttem 83 Ngilethele amasokisi amhiope
‘Bring white socks’

Item B4 Ngilethele {sikloama esinye
‘Bring me four bags’

Item 85 Ngilathele ixikhwanta exiyithree
‘Bring me three bags’

Item 86 Ngtlocthele ikepist elibinck
‘Bring me the biack caps’

' Hem & Ngilethele {stketi eaired
- “Bring me the red skirt

ltetn 88 Ngilethele ikepisi elibomvu
‘Bring me the red cap’

Ttem 89 Ngilethele thembe eliwhite
‘Bring me the white shirt'

Ttem 9¢ Ngilethele bonke ubuhlalu
‘Bring me all the beads’




Item 66

{tem 67

Hem 68

Item 69

Item 70

Ttem 71

Rtem 72

Item 73

Item 74

Item 75

Item 76

e

Ngenzani ngonmmta ‘what am I doing with the mother?” [pretend to plait the
motler's hair]

Ngenzant ngomnthi  ‘what am ¥ doing with the medicine?

Neenzaml ngemimese  ‘what am I doing with the knife?”

Ngenzani ngebhola ‘what am ¥ doing with the ball¥

Ngenzani ngamasuid!  ‘what am I doing with tho sweats?’

Ngenzand ngestkiitvama ‘what 1 atn doing with the bag?

Ngonzani ngemota ‘what am I doing with the car?’

Nganzand tzinkomishi *what am I doing with the cups?’

Ngeuzani ugobisi *what am [ doing with the milk?’

Ngeazawd ngoblulalu ‘what am I doing the boads?’

Ngenzand ngokndin ‘what am 1 doing with the food?




Ifem 56

Item 57

Item 5B

PACKET 13

Item 59

Item 60

Ttem 61

Itom 62

PACKET 14

Tiem 63

ltem o4

ftem 65

391

Ngibantsa isiphuzayo ‘'show me the cat that is
drinking’ [IKATI ISIPHUZAYC ‘CAT DRINKING’]

Ngthonisa aplukile ‘show me the broken ones’ [IMIREDE APHUKILE
‘BROKEN BEDS']

Ngibonisa abadlayo ‘show me the ones who are eating’ [ABANTU
ABADLAYD
‘PEOPLE BATING')

RELATIVE AND SUBJECT STEMS [RUCEPTIVE].  Pleture of a person
eating, picture of animals drinking, one broken bed, one broken digh.

Ngibontsa wywdinlo ‘show me the one who is cating’ (UMLINTU
UYUDIALO ‘A PERSON EATING’]

Ngitioniza estnpuhbile ‘show me the broken one” [ISINDISHI
ESINPUHKILE ‘A BROKEN DISH']

Ngtbonisn iziplizayo ‘show me the ones who are drinking’ [AMAKATT
IZIPTIZAYD 'CATS DRINKING)

Nglbonisa oplutkile ‘show me the broken one’ (UMBED OPHUKILE
‘A BROKEN BUD’|

QOBJECT PREFIXES PRESENT TENSE [EXPRISSIVE]L Pat out five objects
at a iimie, Pretend to de an action with an object and ask the child what
you are doing with it.

Ngenzanf ugonana ‘what am I doing with the baby?’ [rock the babyl

Ngenzand wgnbafung ‘what am I doing with the boays?

Ngenzani ngovaseling ‘wint am 1 doing with the vasellne? [pretend to
rubs it in}




<)

PACKET 11 : ADVERBS [EXPRESSIVE]. You are now going to put the dolls in
different positions and ask where they are, for example, put the mother
in Front of the house and ask where she is skupl, You want an answer
Hke phamiifl, ‘in front’ or phandie ‘outside’,

ftem: 50 t Put the mother in front of the house and ask where she is, ukuphi
‘where is she?’

ftemm 51 H Pat the child in the middle of the soccer Field and ask where he is
wknphi, ‘where 13 he?’

ftom 52 : Put the father in or on the car and ask where is ha? ukuph! ‘where is
he?
Hem 53 H Say to the child ‘took the mother can walk fast’. Make the mother doll

walk fast and say lo the child ook the mother is walking fast’, Then
make the mother doll walk slowly and say to the child look the mother
is walking slowly’. Then make the mother walk fast and agk the child
how the mother is walking, You want a reaponse like mashiya ‘quickly’.

Make the mother walk fast and ask whambae kanfan! how ls she
walking?'

Hom 54 1 Say to the ehild ‘look the granny can walk slowly. Make the granny
doll walk slowly’ and ask the child how the granny is walking, You
wint a responase like kalle ‘gslowly’,

Muke the gronny walk slowly and say whamba kaufani "hew s she
walking?

PACKET 12 RELATIVE AND SUBJFCT STHMS [RECHPTIVE]. Two dishoes, a picture of
a cat or other animals drinking, two broken beds, pleture of people
cating. Ask tite child to show you the following

Item 85 : Netbonisa eelnphakile ‘show me broken dishes’] [IZINDISI{I
FZINPINKILE ‘BROKEN DISHES’]




PACKET 9

PACKEY 10

AR

NEGATIVE SUBJECT PREFIXES [EXPRESSIVE]. Ask the child questions
and the answer must be wrong so that the child will have to use the
negative form. When you ask if the isithuthuthy ekhaya 'is the
motorbike ai home?’, you want the child to say something like asikho ‘it
is not’, If you agk wmrama wyashayela 'ls mother driving?' then the ¢hild
should answer something like akashayell ‘she is not driving’,

RESPONSE

Item 41

Isithubhuthne estkhaya
‘Is the motorbike at home?’

Item 42

Tnkomg esibidmning
“Is the cow in the Held¥

[Should be there, its for the ¢hild to be
thinking]

Item 43

Abmbwans bososibivdiela
‘Are the childeen at the hospital?’

Itam 44

Thisht Hsvsttolo
"Are the hurses at the shop?’

Item 45

L wyashaypelnfipndrion
‘s mother driving?’

IShe should be at home)

Item 46

[bhasi Hyapluza
‘Is the bus deinking?’

DPASSIVE 1, \CATIVE JRECEDPTIVE] Ask the child to point with her/his
finper to where certain things are done,

RESPONSE

PLACE INSTRUCTION TO
CHILD
Item 47 AT ktithenseonphii *where do
SCHOOL we learn?’
Ttem 48 AT THE kueHhengoapiti "where is it
SHOP bought?’
Ttem 49 AT THL Kithereaphl

GARAGE | 'where do we fill up?”’




PACKET 8

asd

VERBS : SEMaNTICS [EXPRESSIVE]. Put the mother doll at the shop,
put the ane child at the achool and the other in the soccer field, with the
bail and put the father doll at the garage, Put Hie cow and horse in the
field and the bus at the taxi rank. Put the motor bike and the car at the
church, Then ask the child the following questions and they ahould
print to where you are asklng, They might give you a vetbal response,
write this down,

RESPONSE

Item 29 Kurkvplsi vkhaya

‘Whete is the house?’
Item 30 Kuknphi esitolo

‘Whete i the shop’
Item 31 Kutkriphi egernliva

‘Where do we fill up?’
Ttem 32 Liphi umanm

‘Where is the mother?’
Ttem 33 LIphi tanatwin

‘Where Iy the child?’
Ttem 34 Lipht ubaba

‘Whore is the father?’
Item 35 Kukupii esonbroeni

‘Whoete {s the churchy’
{tem 36 Kutkaiphi isibiedioln

‘Whaore fs the hosplial?
Ttem 37 Liphe ibholn

‘Where is the ball?’
tem 38 Ngikhombise thishi

‘Bhow me the horse’

Item 39 Ngichonbise tsithuthntin
Snowy me the motorblke

ltem 40 Ngthhombise inkomeo
‘Bhow me the cow’




PACKET 6

Item 21

Ifem 22

Item 23

FACKET 7

as7

NOUN CLASS PLURAL [EXPRESSIVE], Take out two
fathers, two grandfathers and two children and tell the child
who they are. Then you point to the dolls, for example,
fathers and ask the child to tell you who they are. The child
must say. Do not let the child copy you.

Ngttbani lo “Who is this?” [OBABA "FATHERS']

Nyubasi o "Who Is this? [ABANTWANA 'CHILDREN']

Nyubmii Io *“Who ¥5 this?’ [OMKHULLU ‘GRANDEATHERS')

ORBJECT PREFIX PRESENT TENSE [EXPRESSIVE]. Take a doll and say it
is mother and tell the child that this person is doing the actions. Make
the doll do the actions and then ask wenzan/ ‘What is she doing?. 1f
the child only says one part, eg uthols, "pouring’ write this answer down
then ask what she Is she pouring and if the child says nbis! ‘mill¢ write
this down, Write down whatever child is saying.

i
ACTION QUESTION RESPONSE
Them 24 She pours wenzmi
milk ‘What is she doing’
Item 25 Lating bread | wenzand
‘What ts she doing’
Ttem 26 Dirinking wernzan
moedicine ‘What is she doing’
Ttem 27 Rubbing in | awensimd
vaseline ‘What ls she doing’
Item 28 Drying cups | wenzani
"What ix she doing’
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TSWRRLA®
TEST BOOKLET

GET DETAILS ABOUT THE CHILD ¥ROM THE TEACHER OR PRINCIPALS,

ALSO ASK THE CHILD
CHILD'S FIRST NAME { TESTER'SNAME ¢,
CHILD'S SURNAME : . SCORER'S NAME e
HOME LA IGUAGE . GENDER |
pmecsenn
' NAME OF 5CHOOL Y e THONENUMBER : . __
NAME OF PRINGIPAL NAME OF TRACHER :+  _____
'DATE OF BIRTH 1 DAY __  MONTH__ _ __YEAR_____ __
|CHILD'S AGE t L DATE OF TEST

Tell the c¢hild your name and explain what you and the child sxe golng € do together, Make it
spund ag enjoyabis and as much fun-as possible. Tor exampls ¢ Fello, sy naove I8 Thand] and we

are going fo have & lov

PACKRT1
Tem i t
Ttem 2 |
?ACKB‘I' 2 3
Ttem 3 H
Ttern 4 '

ely time playing together, We are golng to play with foys and speak,
NOUN CLASS SINGULAR {RECEPTIVE], ®ut out  fathex dol), and a child
doll, Say io the child mpontshie ‘show me’ and the child must show you
whichever you say the name of,

Mpontehe yre  “Show me fathe”

Mponishe ngtoana ‘Show me child'

" NOUN CLASS PLURAL {RECEIITVE). Put out bwo athers and "wo children

anid tell the child to siow you those Hiat you axe talking abo.
Mpontshe bo yre ‘Show me fathers’
Myanitshe bane ‘Show ine children’

% This test was devised by a dominant languayge Towana-speaking speech language therapist,

Tswana shuchures wers

verified by dominantlanguage Tswana speakers and double-checked with the

Tawana dictionary (Le Roux, 1991),
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TSWANA TEST BOOKLET [TSWERLA]




Jtem 11

Ttem 12

Item 13

Jtem 14

Tiem 15

PACKET 17

Hem 1

Ttem 2

Ttem 3

Ke mang ntate wa hao ‘who is your father?’

408

Ke mang titfhere ya hao ‘who 18 your teacher?’

Ke mang ya phekang hae “who cooks at home?

Le etsang sekolong 'what do you do at school?

O etsang creche ‘what do you do at creche?’

PICTURE DESCRIPTION

Bucke! Meture

Please tell me & story about what you see in the picture,

Traffic Pleture

Please tell me a story about what you aee In the picture,

Soceer Plcture

Plcase toll me a story about what yov see In the pleture,




PACKET 16

Item 1

Item 2

ftemn 3

Ttem 4

Item §

Ttem 6

Item 7

Ttem 8

Item 9

Item 10

a0
SPONTANEOUS LANGUAGE SAMPLE

The tester must write down what the child says, write everything the chitd
says. Have a conversation with the child. Jay to the child ‘now fell me
about what you ate this moming, ste’. You can talk about who the child
lives with at home, what the child does at schaol, what the child ate for
breakfast, what the child can sse In the room, efe,

O jole eng kajerto hoseng ‘what did you eat for breakfast?

O mwele eng *what did you drink?

O apesitswe ke mang ‘wha dressed you?”

O hlapisitswe ke mang ‘who bathed you?’

O kanngwe ke mang ‘who combed you?

TELL THE CHILD TO SPEAK ABOUT WHAT HE/SHE IS WEARING

Q apere eng kajona 'what arg you weazing today?

Dietn tee fronng ‘what do your shoes look like?

Moaclbovikgwe bo jwang 'what doos your dress / pants look Hke?

Hemtpoelfest ¢ fwang ‘what does your shirt / jersey look ilke?

Ke mang mme wa hao ‘who 1s your mother?’




PACKET 13

406

ADJECTIVES AND RELATIVES [RECEPTIVEL Say to the child, ‘shame this
doll has no clothesd on, lets gee what she sliould wear', Take all the clothes
out of the bag and put them naxt to the child, Then ask the child the
followlng ¢

] L RESPONSE
Item 77 Ntlisetse martkgioe a mabedi
‘Bring me two pairs of pants’
Ttem 78 Ntlisetse martkgioe a blue
‘Bring me the biue pants’
Ttem 79 Ntlisetse kobe e golo
‘Bring me the big bianket’
item 80 Nitisetse dikete tse bwo
Bring me two skirty’
Item 81 Nttisetse dikousn tse four
‘Bring me four socks’
MHem 82 1. tlisetse kobo e niyane
Bring me the small blanket!
Hem 53 Nilisetso dikousn tse tsweli
‘Bring me white socks’
Item 84 Nitlisetse mokotia o e wmong
‘Bring me four bags'
ltem 85 Nttisetse mekotia ¢ three
‘Bring me three bags’
Tiem 86 Ntlisetse kepisi e Diaek
‘Bring me the black eaps’
ftem 87 Ntitsetse sckete se red
‘Bring me the red skirt’
Hem 88 Nttisetse keplal e kglibedi
‘Bring me the red caps’
Item 89 Niliseise ltempe e wiite
"Bring me the white shirt
Item 90 Ntlisetse scfalia

‘Bring me all the beads’




Item &3

Item 66

Item &7

Item 68

Iftem 69

Item 70}

Itemn 71

Item 72

Ttem 73

Item 74

- Itemn 75

Item 76

-
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Ko etsang ka vaseling ‘what am T doing with the vaseline? [pretend to rub
{tin]

Ke etzang ka mme ‘what am I doing with the mother? [pretend to plalt the
mother's hair]

Ke etsang ka moriana ‘what am I doing with the medicine?’

Ke etsaug ka dithipa ‘what am I doing with the knife?’

Ke etsang ka bolo ‘what am I doing with the ball?

Ko ebsang ka dipompony ‘what am 1 doing with the sweets?’

Ke etsang ka mokatla ‘what I am doing with the bag?*

Ke efsar . a kolo? *what am I doing with the car?’

Ke etsang ka mabekere ‘what am 1 doing with the cups?’

Ke etsang kn febese 'what am I doing with the milky

Ke steang ka s¢fefie ‘what am @ doing the beads?

Ke atsang ka dijo ‘what am I doing with the food?




[tem 56

Item 57

Ttem 58

PACKET 13

ftem 59

Itera 60

Item 61

Item 62

PACKET 14

Item 63

ttom od
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Mporitshe ¢ iwany ‘'show me the one that is drinking’
{KATSE NWANG ‘CAT DRINKING']

Mpuostshe tse robelitieng ‘'show me the broken ones’ [DIBET: ™"
ROBEHTLENG 'BROKEN BEDS']

Mponishe ba jong ‘show me the ones who are eating’
[BATHO JANG ‘PEOPLE EATING']

RELATIVE AND SUBJBCT STEMS [RECEPTIVE]. Pleture of a person
eating, picture of animals drinling, one broken bed, one broken digh,

Mpontshe v jang ‘show me the one who is eating’ {7 "+ JANG
‘A PERSON EATING'}

Mpontshe se¢ t ubehileng ‘show me the broken one’ ([SEKOTLOLQ
THUBEHILENG ‘A BROKEN DISH]

Mpontele tse m'umlg ‘show me the ones who are drinking’ [DIRATSE
NWANG
'‘CATS DRINKING']

Mpontshe e rolriehileng ‘show mae the one that is broken bed’ [BETHE
ROBEHILENG ‘A BROKEN BEDY]

OBJRCT PREPIXES PRESENT TENSE [EXPRESSIVE] Put out five objocts
at a time. Pretond to dn an action with an obfect and ask the ehild what
you ara doing with it.

Ke etzang ka niwana 'what am I doinpg with the baby? {rock the baby]

B g A

Ke etsang ka bashanyana ‘what am | deing with the boys?
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Ttem 50

Item 51

Item B2

Itam 53

Item 54

PACKET 12

[tom 55

H)3

ADVERRBS [:XPRESSIVIEE You are now going to put the dolls in
different positions and ask where they are, for example, put the mother
in front of the house and ask where she is o hokar, You want an answer
tikke pele, ‘in front’ or kantle ‘outside’.

Put the mother in front of the heuse and agk where she 18, o hokae
‘wheru {5 ghe?’

Put the child in the middle of the soccer Field and ask where he is. o
hokae “where s he?

Put the fatlser in or on the car and ask where is he? o hokae ‘where is
hoe?

Say o the child ook the mother can walk fast', Make the mother doil
wittk fnst and say to the child ook the mother 19 walking fast’. Then
make the mother doll walk siowly and say to the child ‘look the mother
{s walking slowly’, Then make the mother walk fast and ask the child
how the mother is walking. You want a response like pitakisa ‘quickly’.

Make the mathic walk fast ane’ sk o tsamaya yoang ‘how is she
walking?’

Say to the child ‘look the granny can walk slowly, Make the granny
doll walk alowly’ and ask the child how the granny i3 walking. You
wintt 8 respunse Hke hantle ‘slowly’.

Make the granny walk slowly and say o tsamayn Jwang 'hove iy ghe
wallking?

RELATIVE AND SUBJECT STEMS [RECEPTIVE]. Twe dishes, a picture of
a cat or ather animalys drinking, two broken beds, picture of people
cating, Ask the child to show you the following :

Mponishe tse thubenhiteng ‘show me the broken ones’] [DIKOTLOLO
THUBENHILENG ‘BROKEN DISHES')
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NEGATIVE SUBJECT PREFIXES [EXPRESSIVE] Ask the child questions and
the answer must be wrong so that the child will have to use the negative
form, When you ask if the sethuthwthu hae ‘is the motorbike at home?,
you want the child o say something like haseyo, ‘it is not’. If you ask
ntme fiyeia ‘ls mother driving?’ then the child should answer something
ke ha a fiyele ‘she s not driving'.

Ttem 41 Sethuthuthu hae
15 the motorbike at home?

Item 42 Dikgomo naheng
Is the cow In the field?

[Should be there, its for the child to be
thinking)

Ttem 43 Bana bx sepetlele
*Are the children at the hospital?’

Ttem 44 Pere lebenkeleng
‘Ara the horsos at the shop?’

Item 45 Mme oa fiyela
‘1s mother driving?’

[She should be at home]

Ttem 46 Dibese 4 a nwa
‘s tha bus drinking’

o

PASSIVE LOCATIVE [RECEPTIVE]. Ask the child o polnt with hevhis
finger to where certain things are done,

SCHOOL | ‘where do wago to

school?!
Item 48 AT THE ho rekwa hokae
sHoP ‘where do we buy it

Item 49 AT THE dikoloi di ka rvobatsun hokae
GARAGE | ‘where do we filll up?
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VERBS ; SEMANTICS [EXPRESSIVE]L Iul the mother doll at the shop, put
the one child at the school and the other in the soecer field, with the ball
and put t* father doll at the garage. Put the cow and horse in the fieid
and the bus at the taxi rank. Put the motor bike and the car at the church,
Then ask the child the following questions and they should point to where
you are asking. They might give yau a verbal response, write this down,

— .. - . - o e
. RESPONSE

Ttem 29 Ke kae lapeng

‘Whete s the housa?’
Ttem 30 Shopo @ koo

‘Where {s the shop'
Ttem 21 Petrolo e tsh! . kne

‘Where do we I up?’
Itrm 32 Mine ¢ kae

‘Where Is the mother?'
Itam 33 Ngwnna o ke

“Where s the child?”
Ttem 34 Ntaie o kne

"Where is the father?’
Itein 35 Keveko p kae

“Where i5 the church?
Item 36 Sepetlele se kae

‘Where is the hospital?
ftem 37 Bolo ¢ kae

"Where Is the ball?*
ftem 38 Mpontshe pere

*Show me the horse’
ltom 39 Mpontshe sethuthuthn

‘Show me the motorbike’
Ttem 40 Mpontshe kgomo

‘Show me the cow’
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Item 21

Ytem 22

Ttem 23
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NOUN CLASS PLURAL [EXPRESSIVE]. Take out two fathers, two
grandfathers and two children and say to the child who they are. Then you
puint to the dolls, for example, fathers and ask the child to tell you who
they are. The child must say. Do not let the child copy you,

Ke bomang bana ‘Who is this?” [BONTATE 'FATHERS']

Ke boriang bona ‘Who {s this? [BANA 'CHILDREN']

Ke bamang bann "Who is this?* [BONTATEMOHDLO "GRANDFATHERS"

OBJECT PREFIX PRESENT TENSE [EXFRESSIVE], Take a doll and say it is
mother and tell the child that this person is deing the actions, Make the
doll do the actions and then ask ke etseng ‘What is she doing?. If the
child only says one part, eg o tshela, ‘pouring’ write this answer down.
Then ask what she is pouring and if the child says lebose ‘milk’ write this
down. Write down whatever child is saying.

ACTION ' QUESTION RESPONSE

Item 24 Pouring ke vtsang
milk "What Is she doing?’

Item 25 Bating bread | ke efsang
‘What {s she doing?’

ftem 26 Drinking ke etsang
madicine ‘What is she doing?’

item 27 Rubbing in | ke elsang
vaseline ‘What Is she doing?’

Htem 28 Drying cups | ke efsang
‘What is she doing?’
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Item 5
Item 6
Item 7
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Ttem 8

Item 9

Ttem 10
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NOUN CLASS SINGULAR [RECEPTIVE]L Put out a grandfather, boy and
girl, Tell the child to show you to whichever you say the name of.

Mponishe Niatem: ole  ‘Show me grandfather’

Mpontshe Moshanyara  ‘Show me boy’

Mponishe Ngwanana  ‘Show me girl’

NOUN CLASS PLURAL [RECEPTIVE] Put cut two grandfathers, two boys
and twi girls, Tell the child show you to whichever you say the name of.

Mpontshe Bontatemoholo ‘Show me grandfathers’
Mponishe Bashanyana  ‘Show me boys’

Mponishe Banana ‘Show me girls'

NOUN CLASS SINGULAR AND PLURAL [EXPRESSIVE], Show the child
fhe big doll and ask the child to tell you the names of the body parts by
you pointing to the different body parts and asking keuge ‘what is iU,
Chlld must say which part of the body it }a.

Ttem 11
Molomo ‘mouth’ | kewge ‘What s it?’
Item 12
Menwnna fingers’ | kenge ‘What is It
Item 13
Nko ‘nose’ kenge ‘What Is {17’
Item 14
Makllo ‘oyoy’ kenge “Whatls i’
Tiem 158
Mala  ‘stomach’ | kenge ‘Whatis u?
Ttem 16
Mulsoho ‘handy’ kenge ‘What is it?’
Item 17
Teebe ‘ear’ kenge “What i it?’
Ttem 18
Moriri *halr’ kenge  ‘What is it?
Item 19
Monwana ya maolo ‘o’ kenge  ‘What is 1t?
Item 20
Maoto ‘fect! kenge ‘What ig it?’




Y

PACKET 6 ¢ NOUN CLASS PLURAL [EXFRESSIVE] ‘Take out (wo fathels, twn

L grandfathexs and tweo children and sy to the child who they are, Then you
polak to the dolls, for example, fathers and ask the ¢hild to tell you who
they are, The child must eay. Da not let the child copy you.

o Ttem 3t : Nai vhonnyl kavie "Who is this?’ [vHomors: PATHERS)

. Mtem22 ¢ Nl vhonnyl haha ‘Who fs this?  [VHANA ‘CHILDREN']

Tem® v Ndivhonylhahs Wholsthis? [ VHO MAKHULU
o - GRANDFATHERS

PACKET7  + - OBJECT PREFIX PRESENT TENSE (BXPRESSIVE], Toke & oll and say ftls |
o o _ 'mnthetmdtellthedﬁldtlutthhpmhﬁoingmtueﬂm. Make the -

doil do the actiona and then ask ndi khow itand ‘What is she doing?’, Write -
down whatover ¢hild is saying,

Iem#4  Pouring | udi Koy el -

_ milk | “What ia she doing?
Ttemn 25 Baling bread | sl Khow Hani
: ‘What is shn doing?

Teemn 26 Drinklo | ndi kow ttani
medlcine | “What is.she doing?

Rtem 27 Rubblng | wdi Khou fani
vaseline What is she dolng?’

‘ llmm Drying ou aal Khowt ftand
' - - p? “What i3 she dolng?’
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Ttem 12

Ttem 13

© Ytem 14

Ttem 15 -
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- Rrago ke mang ‘who ig your father?”

Morutabana wa gago ke mang “who lg your teachier?’

Go apélle mang kwa gae ‘who cooks at home?’

Le dirang kwa sekoleng *what do you do at school?”

- © dirang kwa -creche 'whut do you do at crehe?’

PICTURE DESCRIFTION
Bucket Plebuwre

Please tell me a stocy about whak you see in 'the pleture.'

Tiaftle Plcture

Please tell me a story about what you see in the plcture,

Soccer Picture

Please tell nte a atory about what you see in the picture, -




PACKET 16

Ytem 1

Ttem 2

Ytem 3
Yeem 4

Ttem 5

tem 6
Yiom 7
Ltem 8
Tem 9

Item IO

an
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SPONTANEOUS LANGUAGE SAMPLE

The tester must wiite down what the child says, write everythivg the child
says. Have a conversation with the child, Say ko the child ‘now tell me
about what you ate this morning, ete’, You can talk abot  who the child
Hves with at home, what the child doss at school, what the chiid ate for

.bmkfaut, what the child can se¢ in the room, ete,

O jele eng o mosong ‘what id you eat for breakfast?’

O stole eng ‘what dld you drink?

O apevitswe ke mang ‘who dressed yon?’

O ithapitews ke mang ‘wha bathed you?t

Q kanilwe ke mang *who combed you?’

TELL THE CHILD TO SPEAX ABOUY WHAT HI/SHE IS WEARING

O aparenge kejeno ‘what are you wearing today?’

Ditfhako tse dintseng jang ‘what do your shoes ook Mie?

Mouzsclborukln bo ntsheng jang ‘what dees your dress / pants look 1ike?

Hembeljekest ¢ Jang ‘What does your shict / jersey took tike?

Mumago ke matg ‘who 18 your mothe?
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PACKET 15 ADJECTIVES AND RELATIVES [RECEPTIVE]. Say (o the child, ‘shame this
' ' doll hias no clothes on, lets see what she should wear’, Take all the clathes
out of the bag and put them next te the child, Then ask the child the

following ¢
> ]
e L o RESPONSE -
Ttem 77 Nttisetse marukhy amabedi "
‘Bting 1 ‘wo palts of pants’
Item 78 Nilisetse smariukhy ablue
‘Bring me the blue pants’
|| Tean 79 - Nifisétse kobo ekgolo
-_ ‘Bring me the big blanket’
Ttem 80 Ntliavtee dikete teeyed!
_ ‘Bring me twa gkirls’
Yem 81 Nitlisetse dikansu yafour
o ‘Bring me four socks’
Item 82 Nitlsetge koho enyee
- 'Bring me the small blanket’
Item 83 Nilisetee dikausy tse ishwon
_ ‘Bring me white socks’
ltern 84 Nittserse makotly o lo mong
‘Bring me four bags’
Item 85 Nilisetse mekotla ethree
o ‘Bring ma three bags'
Xtem 86 Ntltsotse kopse el black
_ ‘Bring me the black eaps’
Ttom 87 - Nelsvise isiketi sered
 ‘Bring me the red skirt’
Item 8%  Ntlisefse kepese o khibldu
_ Bring moe the red caps’
Ytom 89 Nitlisetse ltembe etshien
‘Bring me the white shirt’
Ttem 90 Nitlisctse sefagn sothle
‘Bring mt all the beads’ -



ttem 65
Tem 66

ktem u7
~ Them 68
Item 69
Item: 70
Itemn 71
Ttem 72
Tter 73
e 74
Ttem 75

1tem 76

-

-
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© Ke dirang ka vaselina “n!at am I doing with the vageline?” [pretend to rub

it in]

Ke dirang ka mpie ‘what am I dolng with the mother? [pretend to plait ¢
mather's hair} :

Ke d!réng ket motiase “what am 1 doing with the medicine?

Ke dirang ka dithips ‘what am I doing with the knife?’

" Ke dirang ka bole ‘what am I doing with the ball?

 Ke diru.ug ka diswitshi ‘what am fdbing with the sweals?’

Ke dirang ka sekwama ‘what 1 am doing with the bag?

Ke divang ka kolol ‘what am I doing with the car?’

Ke diraug ka dikopt ‘what am I doing with the cupa?’

Ks dirang kn Iebese *what am 1 doing with the milk?’

Ke divang ka sefalia ‘what am I doing the beads?’

Ke dirang ka dijo ‘what am | doing with the food?




“Item 56
Item 57

Tiem 58

~ PACKET 13

Ttem B9

Item 60

Tem 61

Ytoms 62

PACKET 14
Item 63

Ttem 64

416

Mpontele ¢ nwang ‘shaw me the one that is drinking’
[KATSE NWANG ‘CAT DRINKING")

Mpontshe tse robulttleng 'show me the broken oney’

'[DIBBTHB ROBEHTLENG ‘BROKEN BEDS']

Mpontshe ba jang ‘show me the ones who are eating’
[BATHO JANG ‘PHOPLE EATING]

RELATIVE AND SUBJECT STEMS [RECEPTIVE]. Picture of » pexson
eating, picture of animals drinking, one broken bed, one brokan dish.

Mponishe ea fang ‘show me the ane who s eating' (MOTHO
JANG ‘A PERSON EATING']

Mpantshe se thiubelileng ‘show me the broken one’
'[SEKO;H.OLO THUBEHILENG ‘A BROKHN
DISH’

Mpotishe tee mpang ‘show me the oies who axe drinking’ [DIKATSE
NWANG ‘CATS DRINKING']

Mpontshe e robehileng ‘show me the broken one’ [BETHE
ROBEHILENG 'A BROKEN BED‘]

OBJECT I’REI‘D{ES PRESENT TENSE [EXPRESSIVE]. Put out flve objects
at a time, Pretend to do an action with an ubject and ask the child what
you are doing with it.

Ke dirang ka lessea *what am 1 doing with the baby?’ [rock the baby]

Ke dirang ka bashinane ‘what am [ doing with the boys?




415

PACKET 11 ¢ ADVERBS (EXPRESSIVE], You are now going to put the dolle in
- different positions and ask where they are,

Item 5O Put the mother in front of the house and asle where she 9. none o eme

kae ‘whera is she?’

Ttem 81 - Put the child in the middle of the saccer field and ask where he 15,

tigana o ema kag ‘where is he?’

Puf the father in or on the car and ask where is he? rie 6 kamo kae
‘whete is he?

Thexn 52

ltem53 ¢ - Say tothe child ‘look the mother can walk fast’, Make the mother doli
' walk fast and gay to the child ‘look the mother is walking fast’, Then
" malke the mother doll walls slowly and say to the child ‘logk the mnther
is wulking slovly’,

Make the mother watk Enst and ask ba tsamaya jang ‘how ia she
Walklng?’

Say to the child Jook tha granny can walk slowly. Make the granny

Ttem 54
' doll walk slowly’ and agk the child how the granny is walking,

Make the granny walk alowly and say ba tsamaya Jang ‘how is she
walking?’

PACKET 12 ¢ RELATIVE AND SUBIEC‘I‘ STEMS [RECEP‘ITVE]. Two dishes, a plcture of
' a cat or other animals drinking, two broléen beds, picturs of people
cating. Ask the child to show you the following

Mpantsha teg thubunhileng ‘show me the broken ones’] [DIKOTLOLO

Ttem 35
: ' THUBENHILENG ‘BROKEN DISHES']




414

PACKBTY? 4 NEGATIVE SUBJECT PREFXES [EXPRESSIVE). Ask the ¢hild quesilons and
the answer must b wrong si that the child will hive to use the negative

Sethuthuthu kwa gae
‘I8 the motorblke at home?’

 Ttem 42 Dikgemo kwa nageng

Ts the ow in the fleld?

[Should ba thers, its for the child to be
 thinking]

Itemd2  Bona ba sepellsle
*Are the children at the Lospital?

Ttem 43  Perskum
e e SR o the shop?

ltemdd  Mmeus fiela
' Is trother driving?’

[She should be at home]

Ttem 46 Dibese df  nuwa
Is the bus drinking’

PACKET 10 1 I’ASBIVB LOCATIVE (RRCEPTIVE] Ask fhe child to point with het/hiy
' finge? to whers certaln things are done, -

Kéem. 47 AT sodirwmgkwmdmlong
SCHOOL | “where do we go to
achool?” :

Hem 48 AT THE $0 dirwang koashopong
SHOP ‘where do we buy 1t

Ttem 49 ATTHE | dikalof df flabe kao
GARAGE | ‘whese do we fill up?
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VERBS : SEMANTICS [EXPRESSIVE]. Put the mother doll at the shop, put
thae one child at the school and the other in the snecer field with the ball
and put the father doll ak the garage. Pul vthe cow and hoige in the field
and the bus at the tax rank, Put the motor bike and the car at the church.
Then agk the child the followlng questions and they should point to where
you are asking, They might glve you a verbal response, write this down,

i _ } ' | RESPONSE
Item 29 Kum gae ke kae
‘Where is the house?’
Item S0 Shopo o ke
N "Where is the shop’
Ttem 31 Petroli e tshelun kno
~ 'Where do wa fill up?’
Item32  Mmeoke
Where is the mother?’
Item &3 Ngwaa o kae
‘Where is the chifd?’
Ttemn 34 Rep o kne
“Where is the father?’
Ttem 35 Kereke e kae
- "Where is the church?’
Tem 368 Sepetlele se ke
‘Where is the hospital?
Ttem 87  ° Bhola ¢ kne :
‘Where is the ball?’
Item 38 Mponighe pere
_ *Bhow me the horse’
Ytem 99 Mponishe sethuthuthn
o ’Show me the motorbike’
Item 40 Mpontshe kgomo
Show me the cow’
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Ttem 21

Item 22

" Ttem 23
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" NOUN CLASS PLURAL [EXPRESSIVE]. ‘Take out two fathers, two.

grandfathers and fwo children and say to the child whe they are, Then you
point to the dolls, for example, fathery and ask the child to tell you who
they are, The child must say, Do not let the child copy you.

Ke bouang ba ‘Who is this?  {KE BO NTATE ‘RATHERS)

Ke bonang ba "Wio ls this?”  [KE BANA ‘CHILDREN]

Ke bonang ba Wholsthis (KE BONTATEMOGOLO
'GRANDFATHERS

OBJECT PREFIX PRESENT TENSE [EXPRESSIVE], Take a dolt and say it Is
mother and fell the child that this person is doing the actions. Make the
doll do Bie actions and then ask kedirasig ‘What Is nhe doing?, Wrlte
down whitever child is saylng.

Ttem 24 Pouring ked

_ mik What is she doing‘!‘_ o
Item 25 Eating bread | kedirang
. '_thl: Is she dolng?"-
Ttem 26 Drinking kedis.

medicine | "What is she doing?

Iem27  Rubbingin | kedirang |
vaseline ‘What is she doing?’

Item 28 Drying cups | kedirang

What is she doing?



PACKET 3

Item 5
Item &
Item 7

PACKHT 4

fem 8

Item 9
Yeem 10

" PACKET 5
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Nelomo~ ‘mouth’ keenge ‘What la it’

Ttem 12 : '

Menwana ‘ﬂng_erg_' keenge "What is it

Ttem 13 o _

Niko . Jnow keenge “What is it

Tiem 34 o _

Matlho ‘ayes’ keenge “What s it
I Item 15

Mpa ‘stomach’ | keenge “What is t?'

Item 16 '

Maisngo handy’ | keenge ‘What is it
- Stem 17 . :

tsabi ‘ear’ keznge ‘What ie it?’

Ttem 18 B _ _

| Moriin ~ ‘hair’ keenge "What Is it?"

Leen. 19

Menwana yr maoko o' | keenge ‘What {s it¥
1l Seem 20 '

Muole : ‘feet’ | keenge “What ls 1t

411

NOUN CLASS SINGULAR [RECEPTIVEL Put out a grmdfather, boy and
gitl, Tell the child to show you to vhichever you say the name of.

Mpontshe rrenmogolo “Show me grandfather’
Mponighe moshimane  ‘Show me boy’
Myonishe moselsanae  ‘Show me gitl’

NOUN CLASS PLURAL [RECEPTIVE], Put out two grandfathers, two boya
and two gitls. Tel} the child show you to whkichever you say the name of,

Mpoutshe o
ko rremogolo ‘Show me grandfathers’

Mponishe basmane ~ *Show me boys’
Mpontshe
basetsana

. ‘Show me girls’

NOUN CLASS SINGULAR AND PLURAL [EXPRESSIVEI 8% ow the child
the big doll and ask the child to tell you the names of the buw.¥ pavis by
you pointing to the different bowy parts and asking keenge ‘what is 2.
Child must say which part of the body it 15,
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w&@ﬁm‘z Tt NOUNGLASS RUURAL [RECRETIVEL Putnqttwofalhmmdhwchﬂdm |
B R ":gaqhell(,thechitﬂ!oshﬂwyouthoaﬁthatyonmig;ﬁingq’buut. L

Mﬂ RS % ﬁd;i’pmbemmni 'Showmefa&xe:; : ?3_' —
Tewd 1 Ndzmmﬂmm -‘Showmnlﬁldren oo

“"ﬁm best wap davﬁued Tby HOTURANT mguage Shangnnn-apeuking mech Ianguags theupist. :
Bhangasn structires were miﬂ:}}ﬂ by dominang Iunguq Shungaan speakagrs anwdoub!e-checked '
.with the Shmgnnn dictionnry {Geunud. 1985), - : o

e
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fiem 13

___mﬂ_ "

- Ttem 15

PACKET 17

Teem 2

7 Iem3

432

Nt vyl khotst yaun *who ls yout father?’ .'

. Nill syl mudededsd yany ‘who s your feachart”

Ndi nnyi ano bike hayan *who cooks ot home?

N itand talikokoloni ‘what do you do st school?

Ni itan{ khiretshe "what do you do at creche?”

-

FIGTURE DESCRIPTION.

|

- BujketPhte
. T ) -

i ; . o .
4 : o : :
l’lﬁhse tell me & stocy about what you see in the picture,

© Teaffle Plobure

Pleass tell me & stoxy about what you see in the picture,

Sianeu_ Plotuze

Pleage tell me & stury about what you see in the pleture,




PACKET 15

Tem 1

Mtemiz

Jtem 3

C Yem4

Teom ¥

ltemb

Yot

. Tems

© lemo

Ttemn 10

-

. No gamtwa 1iga nuyl ‘wio combed youl”

o/

SPONTANEOUS LANGUAGE smn _

The teater must write down what the chitd says, wrlte everything the child
says. Have a conversation with the ¢hilid, Sey to the child ‘now tell me
about what you ate this morning, et’, You ean falk sbout who the child
Nves with at home, what the child does at school, what the child ate for
breaicfast; what the child can see in the room, e,

No laxi watslieloni a nansuyi ‘what did you eat for breskfast?

No ma mini ‘what did you drink?

No armmizon gy nuyl ‘who dressed your’

No tanswa ngn unyd ‘who bathéd_ yout’

THLL THE CHILD TO SFEAK ABOUT WHAT ME/SHE 15 WEARING

No ambarani nenusi “what are you weasing today? -

Zuwlendn 2l dzand 'what do your shoes look Hke?

" Rokholohurukhs neant ‘what does your dress / pants look Uke?

Hentbelitxhes! uani *what does yous shiré/ Jersey look 1ke?

Nt pagl mme yamy ‘who s your mottear¥
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'LIJJRCTIVES ANL RELATIVES [R.ECBP’I‘IVI%] Say to the t.'hild “shame tiis

doil hag no clothes on, Jats see what shie should weav'. Take all tha clothas

out of the bag and put them next o the n:hild. Then ugk the child the

fullowing '

) )

Ttem 77 Nediselent marnkim mavhili ' '
‘Bring me kwo paira of panis’
- Ttem 78 Nidisalent morakhu a blue
' N "Bring me tho biue pants'
Y 78 . Ndiselend nguvho Kiwlwane
_ _ Bring me the blg blanket’
Ttem 80 Ndiselent mioikets zwililf
W ‘Bring me twa skirls’ -
Men 8L 7 Ndiseleni mavogisi afour
e __Bring me four socks’
Tten 82 Niliseloni nguoho tukin
o ’Bring e the small blankel’
Ttem 83 ‘Nidiseleni mnsarrlsi matéhens .
“Bring me whitca sacks’
| Yem 84 Neliselend wwikhwima whna
- ‘Bring ma four bags’
Ytem 85 Netiseleni swiklnvama zwi shariiv
: ‘Bring me three bags’ :
| ttem 86 © Natgaleni gebist slintshn - o -
_ “Brling m¢ the black caps’ o
Tem87r Nelivelend talil khetd taha ishukn _ : :
: ' 'Brla§ me the red skirt’ ' N
Tem 88 - Neltsoleni gebisi tahuky '
: - "Bring me the red caps’- o
Tten 89 Neliseleni hembe hawhite o
: ' - 'Brhtgmethewhimshirt' S N
Ttem 8§ Niigeleitt ?{uluﬂgﬂ Imt:'w -
Bring me all the beads - _ _



T MemT

L

S

. hem 66

Ytem 66 |

Tam 67

Itsm 68
Temep

Yten 73
lﬁ%\ 7.4.
I@d_;%; _'

ltem76

542"9-

- Nl kl:au it nya nmpﬁlm an dola ‘what am X dnlng with the vaseline?’-
Ipretend to rish it in] . _

. Ndi khoa muthu o 4o klnm lo 'whnt an doing with !he mother? [preteml
o plait the mnllm‘n Tiatr]

Nill khou hhigadeln toho Kwsneheato *what am 1 doing with the medicine? -

‘_ Nﬂi fﬂmu mﬂnmuge Zud khnu nwd ‘whnt mﬂ doing with the knife?'

- . ¥ b .

Y

 Ndi khon itant nga bole *what wn T dofiyg-with she bejl?"
. ' t st -

Nt ko itani nga mesogial ‘what st 1 dolng with the awestst! o

© " Nl khou lta:;:i aga witkhwarma “yhat I am dolng with the Eus?'

Ndi Khou itant nga golol ‘whot am T doing with the cur?

Nt ko #tas nge Jast *what am 1 doing with the caps?”

Nt ko ftani nga maghi ‘what am I doing with the mitk?”

) - Nt khot ttani ngﬁ viultings ‘whnt am 1 doinﬁ the beads?’

" f‘r

T N Kow imigi nga 2uribivos ‘what sm { do.i.ng with the food?

ke



!

Ttemi 56

‘Ttom 57

ltem$58

PACKET 13

Item 59

 Teméo

Iteom 61 -

lemez

PACKET 14

" Tem 69 .

Ihém il

!

428

Ntsumbedzoni tshimange tshi no kitos 1wa ‘show me the one who Is

drinking’

Ntsumbedzen! mbitbete yo viundeaho ‘show me the broken ones’

Ntstbedzant vhomuthi vha ‘show me the ones who are eating’

RELATIVE AND SUBJECT STEMS [RECEPTIVE]). Dicture of a person
eating, pictura of animals drinking, one broken bed, one broken dish,

- Ntsumbedzeni muths o #o khon ‘show me the one who Is eating’

Ntsumbedzen) mugode_lo toho kwasheqlio ‘show mwe a broken one’

Nisuinbedsont zwﬁnmrge Zwi 120 klion irtoa ‘shaw me the ane who is

Aruking’

Ntsumbedzend nunbote woohundeaho 'show me the broken one’

OBJRCT PREFIXES PRESENT TENSE [EKP’RESSIVE] Put out five objectu

at & time, Pretend to 40 an nctlon with an object and ask the child what

you are dulns with it

tfdi kl!nm ttani ngn Rwana ‘wht am I dning with tha bnby?’ {rack the
y .

. Nt khow ttani nga vhatukana ‘what o 1 doing with the boys?’

T mswm,



PACKET 1
 Jtem 50
| ,'nem'_ 5

| iteﬁ; si

" Ttem 53

rymss

PACKET 12

Ttem 58

427

ADVERBS [EXPRESSIVE] . You are now going to put the dolls in
different positions and ask where thay are.

Pat the mother in front of the house and ask where she 8. vha gal

- 'whore is ghe?

Put the child in the middie of the soecer field and ask whete ha s, vlm
gai ‘where is he?’

- Puf the father in or on the car and ask where is he? vha gai *where is

he?'

| say to tite child “look the mother car walk fast!. Make the mother doll -
- walk fast and say to the child ook the mothex is walking fast!. Then

mnke the mother doll walk alowly and say to the child 'look the mnther
L] walking n.owly-‘

Make the mother wilk fast wnd ask vhe kho gidintn how in she
wnlking?’

Sa to !he nkild ‘Ioak the granny oo walk slowly, Mnake the g:a:mjr

do 1 walk atnwly’ and ask thu child how the granny s walktn&

.. Make tha grnnny walk ulowly and sy uﬁu kho gidﬁnr: ‘hnwin ahe
_ wn!k!ng?’ o

" RELATIVE AND SUBJECT STEMS [RECEPTIVE]. Two dishes, a picture of
" a cat or other animals drinking, two broken beds, picture of people :
. eating, Ask the child to show you the following :

Ntawnbedzen! dwigodilo zwe kewasheaho ‘show mo the broken ones’
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. PACKET10 -

- PACKET 9

H

Tem a1 Tohlthuthuthu tohd heyend |
~'Is the motorhike at home?’
Iiem 42 Dritiwlomo dxinudaoking
Ts the cow in tho field?
[Shaisld be there, lts for the child to be
kgl
Fem 42 Nroaia w sibadela
_ __'_Nell_';getdldtenatﬂmhoapiml?‘
Toum 48 Bere ivhengelent
o ~ *Are the horses at the shop?’
JEemas  Mode vha Khow swlela
o - Ta mother deiving?’
A emss Bl yanum
N ’Iathebusddnklng’
“ B

426

NBGAHVESUB}ECTPREFD(ESMMVE] Mkihe child questions and
the angwer must be mngmﬂut fhe child will have to use &uemgaﬁva

I’ASBWE LﬂC‘ATNB mncnmvm Ak Gue ghild to point with her!hls

fingu 1o where gertain thlnm e ﬁone.

Memdr AT

BCHOOL ‘whem”g: we go to
o | sehoolt
Yren 48 ATTHR | fu rengum fhi
o SHOP 'whereda&ebuyit?‘ .
Yeem 49 ATTHR | dzf dedess fi0 '

) GARAGE | ‘whare do we fill vp? o



‘PACKET 8

s

'VERBS 1 SEMANTICS [EXPRESSIVE] Put the mother doly at the shop, put

the one ehitd at the school and-the other in the soccer fleld with the ball

- ang put the father doll at the parage, Put the cow and horse in the field

and the bus at the taxd a1k, Puk the motor bike and the car at the churek,

Then usk the child this fiflowing questions and fhey shonld point to where
yosy are askmg. The:,r mig;ht give yam a verbal :esponue, write thia down. o

Ttam 29 - N ngaff heyard " B
o - 'Where is the house?’
M Tem 80 Nl ngufhi vhengelens
© "Where i the shop’
 Mem 31 . Hu shelwa fi plirolo
- "Whete do weﬂllup?' _ ._ _
glla;e'm'éz'_ : '_V!mﬂgqﬂ:immi g O I |
: L _Whmisthemother?' T .
Htem33 Ll ngafid nuana o
Ao "Whoreis the child?’ - _ - )
Ytesk 34 .. Viengafui Muoisl S SR
S . ‘Where Is the father?® _
[ Mtem3s . Ndi ngqﬂd kerekent - |
.. “Where i the church?’ |
Teem 36 Nui ngafhi viviongelond
L *Where 18 the hospital?
Ttem. 37 Tneafii bola .
o - 'Where Is the ball?*.
I omss ~ Nntsumbedzen berc "’
" 'show e the horse”
D lemss - Nisumbedeont tohithuhuthy
. 'Show mie the motorbike’ .
Ttem 40 . - Nistmbedvend kholomo -
~ ‘Bhow mie the cow’




Ttem & v

422

L CHILD'S AGE

VERLA®
TEST BOOKLET

GET mm\n,s Anour'mzcmb FROM THE TEACHER OR PRINCIFALS,

AL30 ASK THE CHILD ' R
c__x-nmsmnsrmm ' . TESTERSNAME B _.._......_
 CHILD'S SURNAME .  SCORER'S NAME -
| HOMELANGUAGE  :  _____ -~ GANDRR —

_ m Lmqumns CHRD ' - | |
_'TL__NWE-QFScHQOL” t .. PHONENUMBR t  ___._
‘-."LTAMBOFI’RINCII’AL [ -mmno;ﬁmcm e

,mmopmnm St DAY MONTH______ YEAR____

a7 .. DAmOVTEST ¢

. _'1'9.11 the chllﬂ your pame and explatn what you aud the child are golng to do tugnther. Make it

sound ag enjoyable and as much fun as possible, For exampie : Hello, my name ls Thand} and we

| mcxnn .
mm_i-- .

Item_ﬁ e

. PACKETZ 3
Ibe_ﬁiﬁ t

' Ntsnmbedm kﬁum ‘Show me father’

_ Ntsmnbedmium Bhow me child’

Ntsumbedzent vhana ‘Show ma children’

© . are polng to have N lwely time plnying tngeﬂner. We axe gulng o play with toys ang apeak.
~ NOUN CLASS SINGULAR {RECEPTIVE], Put outa tather doll, ud 4 ehild

doll, Say to the child ndsumbedzent 'sliow me’ and the child must show you '
whichever you say the name of, '

NOUN C‘LASS PLURAL IRECEPT!VE] Puk out two inthe:s and two children - '

. and tell the child to show you those that you are talling abaut,

Nisumbedzani ohokhotst ‘Show me fathers’

w 'I'hia test was devised by a dominant language Venda-spcaldng speech langunpe theraplst,

* Venda structures were verified by dominant lIanguage Venda speakers and double-checked with the

“Venda dlctionary {van Warmelo, 1989),



PACKEY 8
Hem5
Mtem 6

"PACKET 4.

Trent 8

o Iem9
. Tlem10

| PACKET §

 Ntsumbedzeni makhsly  ‘Show mé grandfathor’

423
NOI.NCLASSSII\IGULAR[RECBPHVE] Putoutagrandfaﬁner,bwaud )
girl Teﬂ&eehlldhshowyouhwhidmmsaythemeoﬁ

Niswrsbedzend mutuking *Show me boy’

 Ntsumbedzeni '
- musidzana  ‘Show me girl’

NOUN CLASS PLURAL [RECEPTIVE], Put out two grandfathets, fwo bays |
and two gitls, Tell the chilld show you tb whichever you say the name of,

N:smb»im! o

vhomakhula 'Show me grandfuthers’
Ntsmnbsdmi vhatkana ‘Show e hoyn

Ntaumbedmi S

vhashrans 'ﬁhow me girls' -

NOUN CLASS smvtlLAR AND PLURAL [RXPRESSIVE]. Show the child
the big doll and ask the child to tell you the names of the body pixts by

oi the body it is. :

CAmemun _ L

Mulomo ‘month’ | ndi mind heishi "Whatis 2’ | -
Yem 12 . o
Minwe ‘tngers’ | ndi peing hezoi “Whatis ity |
Ningo nose | wdd weind hetshi "What s it?
Téem 14 e |
Malo  ever ndfi mind ey “What I 1t
Item 15 - ' ,
Thumbu ‘stomach’ | #dl mind hetshi “What Is it '
Ttem 16 : _ . '
Zwandza  ‘hande | midwmin hezwd “What Is it
Nzevhe ‘enr’ ndl mivd hetshl  “What 1s {13

| Meotudzt vt | i el ez What 1 37

I niem 19 L
Zivfkunnana  “tod! ndi mini hezel  “What is it/
Ttem 20 ' '
Mflenzhe ‘foat! | ndlminiheyi  “What s it?

" yau polnting to the different body parts and asking nds nind hetahi ‘what, .
I €7, Cl‘tlilllg must say whith L
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ITEM SERLA TSWERLA  VERLA SHERLA

21 *0.381 (L0494 .36 ALY
20 0,222 0154 G.160 L5643
k] “hia .142 *).333 0740
X *0.458 {1083 a1 .14
24 "1,33585 0,008 0097 M5
24 0.228 *3.567 *0.319 oA
26 0.153 *0.412 0.136 a1l
27 0,141 NA *0.350 502
28 NA 0,186 1314 {264
29 0.239 U464 0.2549 =311
ad (i 0232 112 *1.5806
ki *(.31 *0.532 {1245 *.E18
k) (Lt *0,458 Y404 ), 308
a3 NA *0.567 0,184 .38
34 -(1.23 0.147 0.236 Y3
3B 1316 0.009 =04 *).52

36 ~0.006 {.158 0.2706 0137
37 0.035 04030 0.263 NA

35 0,125 (1024 0,006 LR
34 *0.337 *(LA6 {137 3R
40 a7 *), 385 {054 Yhid
41 1414 -(.218 .21 477
42 0.221 0.294 0,123 4N032
43 *0.352 -{(.181 0130 NA

44 {.141 NA 0.136 NA

48 0.141 NA 0,125 o023
46 (.182 0.0 n.on7 012
47 0123 1403 ~0.064 0.189
4% 40411 *0.43 i1l 1,308
44 *),6R8 “0.608 *0.311 W (R
0 077 0.204 0,220 H1LA7
L} *0.481 ~0.021 0,183 NA
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APPENDIX MM

RESULTS OF PILOT STUDIES PERFORMED ON THE
SOUTH-EASTERN BANTU ZONE LANGUAGE ASSESSMENTS
ITEM ANALYSIS
{a) Diseriminating power

Hem diserimination achieved on the SERLA, TSWERLA, VERLA and SHERLA

N a0 7 26 18
Crit 05 0.370013 (396007 0404286 (498031
Crit 01 0468167 (1528708 05318 (he715321
ITEM BERLA TSWERLA | VERLA SHERLA

r 1 131 *0.506 0171 *0.0M7

2 0.263 (219 0.037 *(0.5R5h

A 0.282 Haly 0.247 *0.418

4 WA *0.634 271 01

§ NA 0.299 =(.013 126

i 0.112 0.266 039 0197

7 0,083 0,218 -0.138 *0aliil

8 518 =0.302 (131 055

9 {1264 .02 0,264 2l

10 (.268 <049 .25 176

11 {1263 NA *0.338 NA

12 *0.37 0.229 D.136 3,163

13 153 NA *0.415 NA

14 NA NA 3R 0.009

1§ 0.175 *0.323 *0.333 0.22a

1o 199 *0.539 0215 0.266

17 NA (1049 0,333 (168

18 024 0.28¢ 016 NA

v 0.07 0,092 0153 NA
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srommous LANGUAGE BAWL‘E

o mmwmuschdmmtmcm“mwﬁhm&mmm
T spys. Have a conversation with the child. Say to the child ‘now fell me
N i whink you ade thid moixilng, ete’. You can talk abang who the child
IR ummm:thmwhnme&nadmmmm, whit the ehild ate For
Ly bm&mbwhatm&ﬂdcm inthamuﬂc. ;

tem1 o, qmmw:amwmmmmmmﬂmw . f:_f. |
Jem2 o a u@m’wam_mwr Uy

LN

e M wm dwodyot -

R SRR trmaummm"thp Bathed m&r S

i 2 S ; m&l a m hukma ‘who cumﬁnﬁ wu‘r

,;1

'Mnnfamv:wlbmamwmmmmmmmu

S i‘
- Hmhkyhdmmuuﬂu%‘%utmywmgw

a3 T T T

? --1:

] N . @ . Lo i . . .o - - : I
T T ey 7 . 4 _—
LR C o o ‘\ G = N

CRemd U4 RMMﬂm&aMM'whﬂdou}‘mm'lw%mmm oL E e

ey ,r mw:jm yanjml! muaoesmmuw m et *

EREEE R : 3o . ) . .
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Ll i

Aﬁ]‘BCTWANDRELATNBS [RECB”PI‘NB] Baytuth:chllﬁ:‘ﬂhmma_::.- '
doll has it Sothes o lats sue What shap should wear’, ‘Take ull Bis clothas:

| Ndﬁmmm
'&hgmetwapduofpﬁM

_'wtoftﬁlbnsmdputmmwthuhﬂd. '!‘hcnuktlnehildthn 3

3 .Ai’ Netst bmku mm

NNWHMI: lvwimﬁt
‘&%Mmblgm:nkﬂ‘

’&-hjgm oo skine’ -

wammw% K T

s b
e o

et w i wmﬂﬂwm

Mn\w Mw

:::
v

w.f’:rsug;mmm&m

A Nl yihatd B tilinka.
: %ﬁm‘mmn

< Nt mythostd Ramibs yyobiassi -
o 'Brhtgrmﬂwwlﬁhm

Ftems0 . N ot wuldalu Wikwat
S -'-mﬂﬁmmw bb'ﬂ
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. Honds . o Nzt mﬂﬂ;} yiui hi wusdtuur'what am i xluing with the wulim:?' [pmtmd_
: T Camubit :

L i A - "‘»"r#

qammw R Niziugﬂhyﬂﬂhimnﬁm‘whntm mmmwh
S S plallﬂshmnfhu'uhlirl _ SN

-

‘

g m:mmmmmmm:mgmmw

Bis
. |
o

Ndzimﬂummmmn‘whutmldmw!ﬂmﬂuhﬁﬁ?

. Nt gt o it g i 0

¢Sy mwm bumm'whatm X doteig with e epi :

L ’ 1 -o@ "H-x

'

= L 3 2t e, e e e

S



.t.

-

R o

L

. jNai_si kombe tet ke _'shwima_tha nh‘e that e dotriking’

' Nd:i kambc teyi ﬂsﬂﬂyeku ;ahuw me ihe roken pres’ o

. Mlsikmbu _io'zé.u .usﬁ mm!m'shnwm thubtukun one* ;:-' .

5

Nz kowbe !wmdywku ‘lhow me tht anes who are enﬁn&'

. RELATIVE AND SUBJECT STEMS [RECEPTIVE], Plcture of a pawon -~ .
- eating, picture of animals drinking, one brokian bad, one broken dish. . . -

' ﬁd_iif?ambs .iayi aduyaka ‘show me,thwne who fa ;iﬁng‘__

Nﬂtikambengu,fuyrka'uhowme&ebmkmom o ' -

-

o

erzi kambe {nw{ nwaka ‘ulww me the onea who are dﬂnkins’

i —

-

=

SN

&

aamcr PREI*D,(EPPR!%SENT (EXPRESSIVE. el out five objm ' o
* at A timie, rgtand fo do an actlen with w ubjm m& nnk tha c’aﬂd wlmh o

ydm m doing with L

%’Mlmﬂa yiui ha‘ uwum! 'what am 1 doing w!th lha huby?’ [m:k the
ﬁw

" Ndat endla yind hi vagina ‘what aim I doing with the boys?”



T

CpACKRT TR
7o acatorother animale deinking, two brokeu bads, pictale of g:unple LR
T uﬁng. Aak the ehlld to aﬁoﬁr yau the follnwing '

IS Loa

I

y . ::_“ i Pu! fhe inother in froni of the hounn ancl nsk where a_hqgis. ukwﬂ:i

'{Z . .

ADVEKBS {exr*aﬁssrvs] You are naw ﬁnlng tg put the dolls m ;
different pnaitluns and ask where they are, .- o

'wheremshe?' B

. _’: .

Lot 4 Pt the child in thr. middle of the aoccar ﬂald nnd ul: whm hu is.

k. where lahe?. SR e e
..‘!._..I- : .l,'? o .J_..

: Rl o I"ut the faiher in or on thaci"nr and aslc where iu ha‘{l ﬁkwiki ‘whm 1;

ha?® _ o - #__.. .:n-.

. - F -
LU - - il

R

Say to. the chihL ook the mother ean wnlk fm'.p Makn the mother dull

ks Hu seother doll walk alowly and. suy to H‘\a chﬂd “look the mu&w c
d.-«i&walkingnlowiy’ . _ e

3 LT
PR
o i

_ Maka ths sm:thar waik fast mni uk vR fmm kunjm ‘hmw is ahe
: R "1{';‘ . , L :
Bny s !he nhild ‘Iunk the gmmsr san wn’[kmlow!y. Make tha qmmy
doll walk sluwly and ask e child how &‘ie mnny mlking -

Iy L
CRE

. Make lhe a’mmy walk, slqwl,g,- a,ntl aay ua fmnm Imn}ani 'how i.e sha
m]king?’

Y mﬁvn AND susmcn srmsmawaﬁwm Tova dishes, & pictum of

Nt komba tm nga frycka ‘show e _ma brokm_ e B

walk fast and say to the child Mook the mother fs walking fas?, Then .

. - e iy e e wanea L L amaen b i deenb e i o s,
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7 pACKETS  § - NEGATIVESUSECTPREFIXES [DPRESSIVE. Askithe il quesions and
e - fthe a:wwei'mnst be wrong ¥ ihat lhe child w.lllhave to use er negaﬂve
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ITEM DISCRIMINATION | DIFFICULTY
2 0.22411 5 #0.7953795
24 0.19087 | 08754325
25 0.2349 09103448
26 0.15077 0.9263158
27 0,25565 0.9195604
28 026744 0.9285714
29 %0.36022 #0.72
30 ),35375 #0.5980000
31 *0,33744 #0.6112957
32 *).4324 #0.627907
33 0.1035 0940199
34 034744 #0,5372043
35 ).3348 #0.54
36 031374 H#0,6046512
37 017309 09269103
a8 0,21959 08770764
39 034772 0.8704319
40 ), 345 0.8571429
41 (L1684 #1.2001024
4 0.04749 #0.8390411
£ 0.16739 0.1860544
44 *),32254 #0.2260274
45 0.13807 #0.7708303
46 ¥0,38202 i 14432085
47 0.29461 1,630363
48 %0.40.417 #0.5794702
a9 *),3249 #0,3453821
&) "),33044 #0.7731959
51 0,21478 #0.343159%
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APPENDIX NN

Item difficulty and item discrimination achieved on the ZERLA"

——ii

s e T e |

e

ITEM DISCRIMINATION DIFRCULTY
1 G.l()??_s #0,7683398
2 0.09331 #L6R72587
3 0.251449 #0.6177606 |
4 {L.10R14 HO.5R6H726
] (.18050 H#.GHO6GH7
6 QU6R5H #0.7181467
7 (OS5 #.66(12317
s 018705 #0.5862713
9 {17933 H)L.6872587
10 018224 #0.5984550

i 0.05313 059633333
12 0.19741 DUBAIZE7
13 (L.0O7688 #LE1632065
14 040127 DO0E3RLS
15 (0.12663 #0.7534722
16 (012912 (LBUYH65H
17 =(0,03533 0.4197324
18 0.15189 #0.551495
19 024512 0.1070234
20 005875 #0.8
21 022734 #0.8145695
22 *.3007 #0.8151815

* Tteras marked with an * indicate appropriate discriminating power and items
marked with # demonstrate acceptable levels of difficulty



AR6

speaking children were assessed.  Nine tests had to be aborted midway due to

respondents being too shy to respond. It could also be a reason that the total mean

scare SHERLA differed significantly from the other assessments.  As those

assessments were still at a pilot testing phase no definite conclusions could be drawn.

E is recommended that these preliminary findings be investigated further in the
Ifure.
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SERLA TEWERLA VERLA SHERLA
Subtest 12 2.566 1135 | 2,000 ) Q419 § 0800 | 0408 [ 1.500 | 0.785
{Relative stemy)
Subtest 13 3.066 [.229 2333 | LO00 | 3360 | 0700 | 2785 ] (1921
{Relative stems)
Subtest 14 12,300 | 1822 | 12296 | 1.324 | 13.040 | 1.274 | 10.500 | 1.543
(Object prefixes)
Subtest 15 B.666 2669 | 6703 | 2784 | 7.56 193 | 6611 | 1.786
Adjectives and
relatives
Receptive 25,000 [ 4275 [ 22962 | 6272 | 26,576 [ 4908 | 22888 | 4417
Expressive 30,200 3356 | 30222 [ 2636 ) 28923 | 4,914 | 35,222 | 33382
Total SR.2N | 6407 | BAIRS | 7.473 | 55500 | B271 | 48111 | 595
H

This table provided the results obtained on each subtest of the SERLA, TSWERLA,
VERLA and S8MERLA, The scores are similar across assessments although some
varfation did oceur, for uxample, the stbtest assessing negatives in the TSWERLA.
The mean scores and total seores were the lowoest on the SHERLA as indicated in
Chapter 7. This is a statistically significant difference

Participant observation

A diserepancy exists between the statistical results provided above and the findings
of qualitative analysis, Participant observation was particularly useful at this juncture
as {t provided insights into these respondents behaviours, by means of introspection
{Katzenellenbogen, et al, 1991),  These observations indicated that there was a
difference between the Venda and Shangaan speakers and the other respondents.
Research assistants reported the sume findings. These ethnic groups lived in isolation
in Soweto, soparated from other groups, One of the reasons for the isolation
appeared to be the fact that the Venda and Shangaan speakers were monolingual and
that spenkers of the languages from other language groups did not understand them.
The Venda and Shangnan speakors did not understand other languages either. The
Venda and Shangaan speakers appeared more poorly dressed than the other groups.
The children were also more shy, This shyness is o reason that only 18 Shangaan

* As occurred for the ZERLA, statistically significant iesults were obtained
between subtest 12 and 13 assessing relatives stemu for the assessments in Sotho,
Tawana, Venda and Shangaan.
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Proportional averages and standard deviations of subtests of South-eastern Bantu
Zone languages

SERLA TSWERLA VERLA SHERLA.
Std St Std Std
Mean | Dev | Mean | Dev | Mean | Dev | Mean | dev
Subtest 1 1.833 (1,530 1.740) 0525 | 1846 | 04d6d | 1ol (.697
{Noun classes)
Subtest 2 1466 {1,860 1.185 0.833 {1 1.500 | 0812 | (.833 {(Lu23
(Noun classes)
Subtest 3 2,833 (1.461 2,777 (0B77 | 2268 | (LR74 | 2111 0.963
(Noun classes)
Subtest 4 ] 2033 1.217 1.703 1170 | 2269 | 1002 7 1,222 1.308
(MNoun classes)
Subtest 5 7.833 1.288 7.814 1110 | 7.230 | 1.727 | 7085 | D998
(Noun classes)
Subtest 6 2.433 {1.858 1.848 U800 | 2346 | (LBYT | 2166 (L8537
(Noun classes)
Subtest 7 4,500 861 4.740 0712 | 4076 | 1293 ] 3.558 1.464
(Object prefixes)
Subtest 8 K800 1.730 7777 2063 | 7923 | 2279 | BO58 1.830)
(Verbs -
vocabulary) _
Subtest Y 0.900 1213 0.542 G572 | LO38 | 0598 | 0941 0.B26
(Verbs -
negatives)
Subtest 10 16490 1.037 1.222 1,154 | 1,500 093 | 1.722 1.017
(Verbs -
pasgives)
Subtest 11 1.111 (.683 1.444 0.657 | 1.250 | 0674 ) 1121 1,714
- (Vetbs -
adverbs)
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Summazy of item analysis for SERLA, TSWERLA, VERLA and SHERLA

SERLA TSWERLA VERLA SHERLA
Discriminating
power
(Correlations)
Number (N) 24 29 19 27
Percentages (32%) (32%) (21%) {(30%)
Ranges (1,242 - 0.688 | -0.218 - (1,636 | -0.226 « Q538 { -0.475 - (L.786
Item difficulty
Number (N) 52 51 51 63
' Percentages (58%) (87'%) (57%) (90%)
Ranges 3« 100% 0« 100% 4 - 100% ¢ - 100%

MEANS AND STANDARD DEVIATIONS OF SUBTESTS FOR SERLA,
TSWERLA, VERLA AND SHERLA

The resulis of the proportional averages for the subtests of the Sotho, Tswana,
¥V 2w und Shangaan results are presented in the following table.
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1.5

1.6

452

appropriate coefficlents. Nine of the items on the TSWERLA and eight
on the SERLA had appropriate discrimination. Only four items on the
VERLA showed good discriminating powers.

Nineteen of the items had appropriate item difficulty on the SERLA and
TSWERLA. On the VERLA seventeen items had appropriate difficulty
and sixty percent (n=15) of the items on the SHEERLA were of
appropriate difficulty.

Relative stems (Subtests 12 and 13, Items 55 - 62)

Five of the items assessing relative stems had good discriminating
powers on the SERLA. However, only two of the items on the
SHERLA and onhe item of the TSWERLA and VERLA were
discriminating appropriately.

Seven of the items on the TSWERLA and SHERLA and six of the items
on the SERLA showed acceptable ltem difflculty. Four of the items on
the VERLA were shown to be of acceptable difficulty.

Adje. . .ves and relative stems (Subtest 15, Items 77 - 90}

Analysis showed items on this subtest to have varying discriminating
powers for these assessments. Nine of the fourteen items had good
discriminating power for the TSWERLA, five for the SERLA, four for
the SHERLA and two for the VERLA.

Thirteen out of fourteen items were of appropriate difficulty for the
SERLA, twelve for the SHERLA and VERLA. Eleven of the fourteen
ftems had appropriate difficulty for the TSWERLA.

Summary

The table provides a summary of the medians and ranges for
discriminating power and percentage of difficulty achieved on the
Sotho, Tswana, Venda and Shangaan assessments.

The fact that analysis of items provided a varlation of results in these
pilot studies indicates that these items need to be changed and modified
before these assessments are standardisea. The variation in these
results are acceptable when congldering that these assessments were
only in the pilot test stage.

-2
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ITEM SERLA TSWERLA VERLA SHERLA
81 0.133333 0.148148 #0.04 #0.166666
a2 #.666606 #0.703703 #0.84 #.R33333
83 #0.366666 ¢.111111 #0.28 #),388808
&4 #0.8 #0.851851 #0.84 #0.722222
85 #(.366666 #00,37097 #0.24 #0.222222
86 #0.366666 #0.629629 #0.44 #0.5
87 #0.3 #0,259259 #hd4 #0.222222
88 #0.233333 #0.233333 #).24 #0.232322
B9 H#0.366666 #0.555555 #0.6 #0.444444
o0 #0.366666 #0.629629 .88 #1.611.11

# Demenstrates discriminating power

NA  Nof applicabla

Noun classes {Subtests 1 - 6, Items 1 ~ 23)

Six items on the SERLA met the criterion for diseriminating power
while for the TSWERLA five met the criterla. On the VERLA seven
it:ms and on the SHERLA five exhibited appropriate item
discriminatiot.. Fifteen ifemns on the SHERLA demonstrated appropriate
item difficulty. Thirtcen items on the VERLA and eleven on the
TSWERLA were of appropriate difficuity. Nine SERLA items exhibited
appropriate item difficulty,

Object prefixea (Subtest 7, Items 24 - 28 and Subtest 14, Items 63 - 76)
On the SEPLA and TSWERLA five items had a point biserial

correlation. Six of the VERLA items had good discriminating power
while on the SHERLA four of the items of these subtests diseriminated

_ appropriately.

The amount of items exhibiting appropriate item difficulty on these
tests showed variation. Fouiteen items of the SHERLA had appropriate
item difficulty. Five of the items exhibited good item difficulty on the
SERLA and VFRLA and three on the TSWERLA,

Verb subtests (Subtests 8 - 11, ltems 29 - 54)

The discriminating power of the verb subtests varfed in these
assessments.  Thirteen of the items on the Shangaan assessment had
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ITEM SERLA TSWERLA YERLA SHERLA
44 #0.433333 #444444 #0.416666 #.3BBRBE
50 #.7 #O.703703 001600 D.0BRERR
51 #0.3060600 HULLA07 0.083333 o
52 4 #0.462963 0.913043 #0.5
53 #0.660666 #0.555555 #0424 #0.333333
54 #0,.760666 #0.814814 #0.8 #0.5
55 #0.433333 #0.37037 #0484 0.111111
56 #H 6 #0.518518 #0.76 #3.494444
&7 #0.6 #0,222222 #0.84 #l.166666
A8 0433333 1.BRARKH (u2 #0.777777
59 (.BH6BLG #0L831451 #0384 #0,833333
i) #OR HLBHOOLG 042 #0.777777
ol #.7 #0.RA8568 (Lu2 HOS
1 #n.7 #1. 2549255 {1L.Hy #0.444444
n3 #0,733333 #.70A70° #).84 #0.277777
trd £,866660 1 {196 #0.833333
(5 #.A33933 1 (.96 #0.833333
60 (,1433333 D, HHBEE8 0.3 #L722202
(g (1933333 (L BHUABE 1 {L9114441
68 1 {.888888 045 #D.B833333
() 0.933333 (1902463 t.us #).BRBR5RS
7u X (1902963 002 1
71 #1433333 #0L37037 #0.76 #0.277777
72 0.933333 (L962963 Q.46 (L488H8R
73 1 0462963 0.96 1
71 1 1 Q6 #(1533333
75 8 #OH14814 Q2 #1LE85655
76 1 0.888808 1 0.944444
4 #0.333133 #0.703703 #0.72 #1611111
74 .4 #0.629629 #0.64 RLE66GGE
74 #1.7666R6 #D.666666 (1R315] (.BEBHRE
B #0.2 0111111 #0.48 0111311
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ITEM SERLA TSWERLA “"ERLA SHERLA
17 1 0.962963 {(.961538 0.944444
18 09 #0.814814 {1.923076 1
19 #(1233333 #0.185185 008 4
20 0.9 0.388888 #0.730769 H#0.666666
21 0.9 #0.555555 #0.692307 #0.611111
22 0,933333 .925925 0.961538 #0.666666
23 #0.6 #0.407407 #0.692307 0685801
24 D.B6BGG 0.962963 #0.615384 #0,722232
28 #.8 0962963 #0.807692 #0.666660
26 0.8066666 0.925925 0.BR4615 #0.722222
27 0.9666GN 1 (,923076 #0.6666606
28 1 (.58ERAS #0.546153 #7777
2 #0.7 #).74074 #0.76923 #0.565555
a0 #0.,533333 #0.444444 10.26923 #).611111
3 #0,666666 #0.666666 #1.876923 #0.38BEHE
32 #0.7 #0,259289 #1L.615384 #.dddddd
33 1 0,962063 #(.846153 0944444
34 {.966666 #0.777777 #0.76923 #HLBHAEHG
35 #0.533333 #0.444444 #0.192307 #(1.222222
36 #0.433333 #0,48148] #638461 #0.44:4444
X (L9B6EO6 0.88B858 #0.84A153 1
38 #0.7 #0.703703 #0.8076492 0.9:44444
39 {(h933333 #O.777777 D.884615 0944444
40 #O.666666 #0.629624 #0.807692 1.BBBEHE
41 #(h 106666 (111111 0.038461 #0.17647
42 #1.533333 #0.37037 #0.730769 #0.5882356
43 #0.666666 0.074074 0088461 0
44 0033333 0 0.038461 0
45 0.033333 0 0076923 Q.117647
46 0066666 (W37037 (115384 0.058823
47 #$1.633333 #0.407407 #0.458333 #0.833333
48 #5333 #0.37037 #0.625 #.5

s
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ITEM SERLA TSWERLA VERLA SHERLA
84 0,307 *(.351 0,647 -0.095
85 *,33¢ *.368 0.145 .82
6 0,035 (1.234 (14334 0307
87 *0.349 1411 0.164 0.052
88 -0.03 0114 0194 0.29
89 0075 *0.328 0,134 0,004
€ 0.152 *0.469 *0.3 0,083
* Diseriminating powers indlcated

NA  Not applicable

Item difficulty

Item difficulty achieved on the SERLA, TSWERLA, VERLA and SHERLA

ITEM SERLA TSWERLA VERLA SHERLA
1 09 40814814 0.883615 #0.722222
B 0933373 0.925025 (961538 0.888488
3 40733333 40,8141 0.692307 #0.388888
4 #7233 #0.703703 #0.807602 #0.444444
5 i (.962463 #0.8546153 HALTIT777
[ 0.B66666 #0.851851 #).615284 H).666666
7 0.966666 0962963 #0.807642 HO.GO6666
8 #.766666 #0.592592 40846153 20388888
9 80.6 #0,555585 40576923 #0.88488
10 fi(.660600 #(1.55858R #0.846153 #444444
1 0.932333 1 0.92307 1
2 40.233333 #0.222222 #1,038461 D.085355
13 0.966666 1 H0.R07692 1
14 1 1 0.923076 $0.833333
15 $0.733333 0.861851 0.961538 40722222
; 16 0433393 (" BBBRRH 0884615 #0.833333
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ITEM SERLA TSWERLA VERLA SHERLA

52 -0.242 0.008 *0.401 -(.056
B3 ] 0,18 -0.341 *0.353
54 0.093 0.22 0.247 *0.637
55 0.124 0.23% «[1.118 -0.251
56 *,501 0.055 0.24 0,365
57 *0.447 -0.026 -0.047 0,249
58 *0.369 1451 o078 *0.333
59 0526 0.11 402 0.054
&0 -0.011 0.296 175 ~.036
61 0.245 0.256 (.15 "1.326
62 1517 0.262 =0.024 0.234
63 0.154 *0404 0.169 (202
64 *.386 NA -0.114 (.189
65 (a4l NA 0.255 *0.626
&6 -0.161 *0.539 0.279 (.183
67 *0.454 0.007 NA 0.088
68 NA ~0.216 -0.081 *0.395
69 *0.454 0.005 0,253 (L0556
70 0.275 Y567 538 NA
71 0.154 0.064 *D.364 0.031
72 {.157 0129 -1.148 -U.085
73 NA (L0429 0.081 NA
74 NA NA 0.222 0.146
75 0.294 {259 *0.417 -0.195
76 NA -(,087 NA o256
77 -0.034 47 a.281 232
78 -0.058 *0.574 0.047 0217
79 “0.405 *0.607 ~(.146 0068
80 0.249 0.28 *0.419 *0.359
a1 81 0,061 0.148 *0.3
a2 0.18 | *0.702 0115 *(.446
a3 *0.316 0.11% -0.018 0.0€e3
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Adjectives and relatives

22)

gilethele anabinidukwe ablee ‘oring me the biue pants’
nyilethele ingubo enkhuli "bring me the big blanket'
ngilethele ninasokisi ayeeufour "oring me four sacks’
ugiletlnle ingnbo gncane "bring me the small blanket’
ngilothele wimasokisi amhlope 'bring me the white socks
ngilethele isikleoama eziyithree ‘bring me three bags’
tgtlethele ikeplsf eliblack ‘bring me the b ack caps’
ngilethele isiketi esired ‘bring me the red skirt’
ngifethele thetdie eliwhite "bring me the white shirt’
ngilethele bonke ubiltinhe ‘bring me those beads’

¢



NOUN CLASSES

1) Neoban! laba
VERB SUBTESTS
Vocobulary

2} kukwphi ekhaya

3) kukiephi esitolo
4) uthetwnphi upetrolt

& uphi wmamn

6) nphi ibaba

7 Krkuphi esontient
8) keeketphs fstbhediein
9} ngikhonibise inkomo
Negatives

m thishii esitolo
11) {bhast sfyaphuzn

Pasajves
13) {at the shop}

kuthenguanhi
14) (ar the garage)

lztmobp zigawalistaphi

Adverbs

461
APPEMDIX QO

SCREENING VERSI( . OF THE ZERLA™

"Who are thuse?[ABANTWANA BOYS')

“Where is the house?
‘Where s the shop?’
‘Where do we fll up?
“Whure is mother?'
‘Where i father?
"Where s the churely’
Where is the hospital?
'Show me thr cow’

"Is the horie at the shop?”
‘Docs the bus drink?*

‘What do we do at the shop?”

‘Where do we fill up?’

15) Put the mother in front of the house and ask where she is wkupli ‘where is she?'

Relative stems

16)  ngibenisn isiphuzayo ‘show me cat drinking’ [IKIATI ‘CAT']

17) ngibonisn aplukile ‘show me broken beds’ {IMIBEDE, ‘BEDS']

18}  ngibonisa iziphuzaye ‘show me cats drinking’ [AMAKATI ‘CATS')
19)  ngibonisa ophikile ‘show me broken bed’ [UMBED 'BELY)

Object prefixes

20 nyeizmnt ngonana (rock the baby) object prefixes)

"This screening version of the ZERLA was derived from items that demonstrated both good
discrimination and appropriate difficulty during Hem analysis,
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ITEM DISCRIMINATION DIFFICULTY
81 *0.38873 #0.1750842
82 0.21014 #0.6228956
83 *0.30785 #0.3367003
84 0.17209 1.9563758
85 *0.40021 #0.4391892
86 *0.37033 $#0.4579125
87 0.26562 #0.3468013
88 0.17241 #0.409396

89 0.2691 #0.5202703
90 *(.43685 #0.5322034
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ITEM DISCRIMINATION DIFFICULTY
52 0.12893 #0.8269896
53 0.21399 40,4659498
54 0.26892 #0.5173611
55 0.14386 #0.5231788
56 *,35437 #0.6523179
57 *0,33048 #0.4768212
58 0.20199 0.8741722
59 %0,38259 0.8708609
60 0.25169 #0.7119205
61 *0,34919 #0.7880795
62 %0.34022 #) 4701987
63 *),32487 40.8219174
64 004647 09829932
65 0.28355 09553265
66 0.17974 09300699
67 0.12418 0.9793103
68 0.13889 0.9799331
69 0.20716 0.9697987
70 0,02055 0.9931034
71 0.21983 406
72 0.08497 6.9725086
73 041777 0.989726 |
74 0,0023 0,9896194 ‘
75 0.11394 0.87391
76 %0,60367 09897959
77 %0,51407 #0,4026846
78 0.21865 #0,5555556
79 %0,64823 #0.7181208
80 *0,43808 #.,1824324
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