While the South African situation s unique, it is worth examining, and leaming from,
international practices with respect to the desegregation of schools, International policy
decistons and considerations with regard to the integration of schools has largely been
guided by the cdntact hypothesis, In the USA, for example, the iden that contact between
members of different groups under appropriate conditions, reduces intergroup prejudice
and hostility, has provided the rationdle for desegregation policies in education (Brdwn,
1938; Brown & Turner, 1981). McCouahay § (1981) study supports this view, He found
that the racial integration of pupils led to more favourable intercacial contacts and
friendships, than conditlons of segregation, even in the nbserice of programmes geared to
promote racial integration (cited in Katz, Sclmida & Dor—Shuv, 1986), Similarly, Kaiz, et
al, (1986), in their stady of two integrative junior high schools and two regular high
schools in Isreel, found that the Integrative classroom pupll-body sppeared to be an
organtzation that promoted positive changes in pupils’ behaviour towards students from
dilferent ethnic groups.

fiowever, research has shown thut contact does not nacessarily improve Intergroup
relations. St. John (19735, p. 85), for exatnple, after a thorough review of over 100 studies
that explored the effects of desegrogation on pupils in America concluded, “this review of
research on racial atiitudes and behavipr in schools indicates that desegregation sometimes
reduces prejudice and promotes interracial frisndship and somotimes promotes, instend,
stereotyping and interrnelnl clenvage nnd conflict. Lombardi (1962aé&b), for example, in
hig study which investigated factors aifecting attitude change, found no moan change in
attitude in elther the experimental or contro) groups following desegregation. Similarly,
Whitmore (1956) Tound that “white” students tested after desearagation had occurred, had
less favourable nttitudos towards “black”™ students than those fested before desegregation
oecurred, This may, in part, be explatned by the fnet that, as Miller (1990, p. 13) points
out, “within nctual desegregated school settings, the requisites of contact theory aro rarely
met"”,



colour, sexual orientation, sge, disability, religion, conscience, belief, culture ot Janguage,
Pupils have the right to instruction in the language of their cholee, but only where this is
reasonably practical (Teachers’ League of South Africn, 1996), No school is allowed to
diseriminate against pupil a_dmissibns on the grounds of affordibility and corporal
.punishment has been outawed (Lewis, 1996), A standaircl pupil-teacher ratio of 1:40 has

- been set at primary schools and 1:35 at high schools (Lewis, 1996).

While the Bill is aimed at equity, the desegregating of schools iy result in an exodus of
*whits" pupils from the Public Schools, As Lewls (1996, p. 6) asks, “How manjr non-
paying pupils can a former “Model C* school take befors paying parents move to private
schools?”, Indeed, Gauteng's MEC for Education has reportedly stated that “white™
Engish-speaking pupils in Johannesburg’s more affluent subsarbs are leaving public
schools (Bot, 1906), Further, the desagregation of the schools will result in the mixing of
educationally advantapged and disadvantaged pupils as the provislon of education in the
past was discrepant depending on the pupil's racial classification. Pavents have often
withdrawn their children from integmted schools in countries where integration has
resulted in o latge number of disadvaninged pupils entering the schools becnuse of fears
that the standard of education at the sehiool will deop (Bot, 1992). As Bot (1992, p. 66)
states, “Integration... inevitably glves tise to concern about how well black pupils will cope
in thess schools, as well as how, under these cireumstanees, tlie sehools wiil maintain their
present standerds™,

Zimbabwe is a case In point, “*White” government schools were integrated within o
relatively short period, but without adequate preparation to cope with the educational
cotsequences, An exacdus of “white” pupils to privite schools ensued as o result of a
perceived drop in standards, overcrowding and tue smigeation of teuchers (Bot, 1992)'
The important fact for South Africn lies in how the integration of schools will be managed,



extremely restrictive admission criteria. Indeed, the 1991 government admission policy
options for “white” State schooling resulted in only « small minority of “black” pupils
being admitted into some of the previously racially segregated schools,

The recent advent of democracy has resulted in sweeping changes to schooling in South
Africa, The Nutlonal Education Policy Act No, 27 of 1996 states that the Minister of
Ecucation has the power to detetmine natlonal educational poliey, but s/he has to do soin
accordance with the provisions of the Constitution and the Act (Teachers® League of |
South Africa, 1996). The South African Scheols Bill of 1996 has been published for
information and comment. The provisions of the Bill will apply [rom the beginning of
1997,

The Bill proposes that schools will be either Public Schools or Independent Schools, Each
Public School will have a governing body which Is made up of learners at the school,
educators at the school, non-educator staff, the Principai, co-opied members of the
community, and, in the cass of high schools, learners nominated by the Student’s
Representative Council of the school (Teacliers’ League of South Africa, 1996), Public
Schools will bs able to datermine their vwn admission policies, mission und character, but
this must be in accordance with the constitution (Alfreds, 1996). Indeed, « recent incidant
in which & parents’ govetning body tried to foretbly turn away “black” pupils culminated in
the Suprenie Court ruling that the governing body's attempts to sxclude these children
was nnconstitutlonal, and therefors, 1llegal,

Incependent schools may be established at their own cost by any persons, provided that
there are no admisslons discrimination on the basis of race group membership (Teacher's
Lengue of South Africa, 1996). Tenchers at the Independent Schools will be employed
privately (Bot, 1996), |

School attendance shall be compulsory for children from age 7 to 15, Grade I to IX, No
discrimination will be permittec on the grounds of race, gender, ethnic and social origin,



1. INTRODUCTION
1.1. Fliste the South African Education System

The South Afriean education systent has been characterized by a long history of racial
discrimination and segregation. Separatist practices in education were however only
officlally farmalized after 1948 with the coming o power of the National Party who
instituted sepregated, differentinted education for different racial groups, ind exerted state
control over education in the interests of Afrlkanerdom (Hofmeyr & Buckland, 1992). As
Hofinayr & Buckland (1992, p. 20) state, “durlng the lnst forty years education has been
used to divide and control, to protect white privilege and power - soctally, economically
and politically”, As such, the policy of “separate and unequal” education dominated the
development of edueational provision in South Africa (Freer & Christie, 1992a),

Inequalities In the provision of differentiated schooling resulted in gross disparities
between the varlous sehools. Pupiieacher ratios, fucilities, resources, and quallfications
of teachers in schools, were discrepant according to specific racial doterminants (Freer,
1992).

From the mid 1970s v .wards, private and religious schools in South Afrlea began to
actively challonge the apartheid policy of racially segtegated edueation by admitting a
timited number of “black" pupils to schools that were registered os “white" (Freer &
Churistie, 1992a),

From 1991, goverament policy allowed for the limited desegregation of *whits”
government schools, where desegregation was supported by a high percentage of parents
at an individual school (Metcalle, 1991}, The new policy » uowed the management
committee of a school 1o propose to the parénts of a school, tny one of three new
admission models, While these models were intetproted by some a8 a positlve step in the
move towards degegregation, many educationalists (for example, Carrim, 1992; Metcalfe,
1991) warned that there were no structnres that existed o prévent schools from adopting
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CLARIFICATION OF TERMS

White, African, Coloured, Indian & Other ‘cthnic’ gmups'

The South African Population Reglstration Act, No. 30 of 1950 introduced several
catogories into which everyone in the country had to be classified. The main divisions
were: White, Aftican, & Coloured, with Asians (who were subdivided Into Chinese nnd
Indians) as the main subdiviston af Coloured, Ag Burman (1986, p.6) states, *... while *he
concept of race has been thoronghly discredited as a meaningful biological clussifieation
system, it has acquired » pscudo-reality biecause of its socio-political consequences.
Generations of children have now grown up within this system with uhiquely different
experiences and attindes from and about each other desplie ! ‘vg mu.nbers of one
natlon”.

It was decided to maintnin these Apattheid terms, to distinguish amongst those groups
that eould be considered as ‘minority* groups before the ndvent of democracy. Most of
these terms are self explanatory, except perhaps for the term “Coloured” and the *other’
© race group category. According to the Populauon Registration Act No, 30, of 1950, a
coloured person was defined as “one who in appearance is obviously not white and who is
not & metber of an aborigingl tace or African tribe”, “Coloured” South Afrlcans wore
thus defined by exclugion, The ‘other’ race group category vefers to individuals who do
not fit {nto any of the other caiegories, for example, Chinese pupils.

“Black” pupils:
This term is used in this paper when refecring to all the puplls in the snmple. other than the
“white" pupils.

Desogregation:

Desagrogation refers to the mixing of individuals of different raclal or eultural
backgrounds. Desegregation may be voluntary or involuntary, It IS a teym which refers to
the tiansition form segregation to integration, As Whittle (1982, p.2) states, “the alii of
desegregation iz to modify soclal institutions and the personal behaviour patterns and
valiie

gystems which support a segregated social and educational steucture” (cited in Fabinn,
1987, p.9).

Integration:

St John (1975, p. 108} defines integratlon ay rcferrlng “i0 equality of oppurtunity, to
equallty of social status, to assimilation, or to its opposite, the acceptance of eultural -
diversity”. The concept of integrated education implies the presence of children from
different racial or ethnic groups in the same schools and classrooms,

Multi-cultural educatlon:
Multi-cultiral edueation is education which rccognizes angd fosters cultural diversity ina
plural society,
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The primary aim of this study was to ussess the attitudes of high school pupils at English-medium

government schools towards integrated schaaling, In addition, the study aimed to determine

which biographical variabiles of the pupils were reluted to their attitudes towards integrated

schooling, and whether the socio-cconomic status and Jevel of integtation of the schools wers

associated witl: pupils” attitudes. ltinelly, the study aimed to detetmine pupils® pereeptions of the

difficulties and benetits of school integration, as well as to elicit sugpestions with regard to
fucilitating the transition from segregated to multi-cultural aducation.

The opinions of 804 pupils wurs obtained via the Pupil Attitudes To Integration Questionnaire
(PAIQ), which yielded information of a quantitative and qualitative nature. The results indicated
that attitudes towards school desey,.agation are conditioned by individuat chamoteristios of the -
children, namely, race group membership, gender, and ape. ‘The acedemic achisvement level of
pupils was not found to significantly influence attitudes towards integration. On the whole, girls
held niore favourable attitudes towards desegregation than boys. With respect to rasial group
membership, the “Coloured™ pupils held the most positive attitudos, foltowed by “Indian”,
“African”, and ‘other* pupils, with “White” pupils being the least positive of the racial groups.
The 15-16 year old pupils were found to hold the most positive eftitudes townrds the racial
integration of schools. They were followed by the 13-14 year old group of pupils, the 19-20 year
old pupils, and lastly the 17-18 year old pupils,

The level of integration within the schools which the pupils attended was found to exert a
signifivant influence on pupils’ attitudes towards integration, Iowever, no direct linear
 relationship was found between the depreo of integration at the schoal and pupils' attitudes
towards integration, The socioeconomic status of the schools which students attended was not
found to signiﬁéantly influence the pupils® attitudes,

K’eywarrfs: Allitudeg, Pupils, Integration, Schooling, Rece, Education, South Alrics, Contact,
Diesapregation, Intergroup.
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The leve] of “black” enrolment in the majority of the schools in this study is not truly
reflective of the racial composition of e broader soéiety, which resulted in the rather
nurrow and circumscribed level of integration groupings (for example, 25-29% “black”
enrolment grouping). While it is unfortunate that the two schools that fall into the lower
SES group, are the sams two schools which fall into the more than 65% “black”
enrolment group, which may confound the results, the schools that fall into ths Low SL3
grouping are move reflective of the broader integrating South African society, with
children of all racial groupe having to share resources, such as schoolé.'

A total of 804 pupils answered the questivrmuire, These pupils were drawn front two Std,
6 (Grade 8)(13-16 years old) and two matric (Grade 12)(17-70 year olds) classes at each
school, Their biographicul information is summarized in Table 1, p17. '

Subjects were alsa usked to indicate the average symbol or mark that they had received
for their previous & ;m/semester of work, Three levels were represented, namely “high
achievers” (A or B) (n = 194), "average achisvers” (C or D) (n = 457), and “low
achievers” (B or F and lower) (n = 94).
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easier, wag wacranted, It is hoped that this study will be used as a guide [or further
research and that it will provide information which will be beneficial in designing multi-
racial school programmes. | -

2.2, Mathod,
2:2.1. Sample

Eight schools participated in the study, All the sehools had been segregated whites-only
government schools before 1091, Historically, six of the schools ndopted the Model C
approach after 1991 (e, state-nided semi-private school), while the remaining two schools _
adopted the Model B (Le. state school with an open admissions policy) approach during
1991, All of the schools wers govérnment English-medium, co-educational secondary
schools, '

The scliools were selected so that they represented four levels of sociceconomic status
(SES). Theie were two schools at each level, namely “upper middle” {no. of subjects
attending these schools = 198), “middle” (no, of subjects attending these schools = 211),
“Jower tniddle” (no. of subjects attending these schools = 203), and “lower" (ho, of
subjects atiending these schools = 192), The selection of these schools in terms of SES
was buned on the study by Skuy & Vice (1996), in which prineipals were asked to validate
this SES rating, as no formal record of this information is kept by them,

The schools also represented four levels of integration, with two schoals being
rapresented at ench level, The four levels sre as follows: n) 0-14% “black” enroiment (no,
of subjects attending these sehools = 211); ) 15-24% “black” enrolment (no. of subjects
attending these schools = 183); ¢) 25-29% “black” enrolment (no, of subjects attending
these schools = 218) and; d) more than 65% "black” enrolment (no. of subjeets attending
these schaals = 192), These figures wero based on approximations made by the principals
a8 no formal records of this information exist (See Appendix A).
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and other studies indicating less positive results. The question that is then raised is what
are the factors that are associated with positive effects?

Ag stated previously, South African research which has concerned itself with the
exploration of students’ perceptions of racial integration in the schools, has largely been
carrled out within the private and religious schools. This has tended to result in the
exploration of the attitudes and perceptions of an ‘.utypicnl’.: and somewhat privileged,
pupil population group, Further, previous research was conducted prior to the advent of -'
democracy, which precluded exploring the attitudes of pupils in schools where
desegrggation was not # voluntary process, and maeant that pupils had unequal status
outside of the schoo! selting,

New research therefore needs to be generated so that the attitudes and perceptions of a
‘typical” multi-raclel student body can be explored, The aim of this study is to investigate
the post-apartheid attitades of South African high school pupils to school integration,
More specifically the study attempts to aseertain which inclividuol characteristics of pupils
ars related to their perceptions of integrated schooling, A number of variables are
ittvestigated, which include race, gender, age and academic nchisvement.

A further nim is to deterrnine (e extent to which the socio-economie status of the school
influences the pupils’ perceptions of integrated schooling, This is particularly imporinnl
given the fuct that the majority of previous South African research was carried out within
the private schools which largely fll within the upper to upper-middle classes, which may
have confounded previous research findings, Puplls' attitudes in the current study will be
explored in schioals which represent four different SES levels The level of integration of
tho school will alse be examined as a posslble variable which might influence pupils’
pereeptions.

Finally, it was believed that an assessment of the difficulties and benefits that the pupils are
experiencing as u result of integration, as well as their suggestions to make the process
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Research is therefore needed which is perhaps atore reflective of this group of students’
perceptions of integration.

‘Further, since the recent desegregation of state schools, racial incidents have oceurred
between “black™ und “white” pupils, which is cause for concern. For example, ten pupils
were injured during a racial clash at a high school in southetn Johannesburg last year,
Furthermore, alleged racial incidents involving three city schools in Pretoria woere being
investigated by a distriet director of education in Januaty of this year, While it would be
wrong to exaggerate the significance of these incidents, underlying racial tension in some
of the recently désegrsgated seliools is not completsly surptising, especially within the
high sehools, Most govarnment high school pupils began their schooling In an era of su'iét
school segregation and desegragation nt somie schools has not been a voluntary process.
Ressarch is therefors needed to establish whethey incidents such as those cited nbove are
Isolated events, that do not reflect the attitudes of the majority of high school pupils, or
whether, on the other hand, these clashes reflect the diffleulties that pupils are
cncountering in the teansition from segregated to desegrogated education, As Whittle
(1982, cited in Fabian, 1987, p. 9} states, “the aim of desegregation Is to modify soclal
institations and the personal behaviour patterns and value systems which support a
segregnied socinl and wducationsl gtructure, The establishment of u body of knowledge
will lead to u batter understanding of how best to ensute the successful integration of
South Afrivan schiools (Bot, 1991).

2. THE STUDY
Both local and international studies concerning pupils' attltudes towards desegregation

have revenled mixed outeomes, with some studies indicating that students’ racinl mtitudes
and inter-ethnie frlendship patterns have been enhanced as 8 tesult of school integration,
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conducted during the Apartheid erp, In line with Miller's (1990) contention, it could be
atgued thot during the Apartheld era “blnck” pupils did not hold equal status outside of

tiie school situation, and thix woni- have therefore, been a salient factor In determining the
quality of their desegregation experiences,

Furthermore, the majority of previous South sfricns research hag been conducted within
the private and religious schools, which may hase led io a luck of generalizability, As far
back as 19.68. Levet, for example, using the Bogardus Social Distance Test, examined the
bttitudes of “white" high sehool pupils towands varlous ethale groups, He found that
pupils In privote schools were more favourably disposed townrds “Afifcans”, “Colourds”,
and “Indians”, than pupils in English provincial schools. Recent resoarch by Skuy & Vice
(1996), 11 which both private and government school teachers’ attitudes townrds the raeial
intogration of schools was sxploted, revealed that private school teachers perceived fower
teaching difficulties, anticipated fewet problems, and held more favourable general
attitudes to integration than government school teachers.

Further, pupils who attend private schools in South Africa tend to belong to the upper-
middle cluss, and they generally fortn u ‘privileged minority’, Their parents are generally
well educated and fairly “liberal” in outlook, Factors such ag socloeconomic status, and
parental educational levels and outlook, are likely to have impacied on the pupils attitades
towards integeation, which may have skewed previous research findings, Patchen (1982),
for example, found that, armong students of both races, those whose parents had the most
education tended to hauve more positive contacts with peers of other races,

Given the faet that “4African” people constitute the clear majority group in South Afvicn,
many “African™ puplls will not experience schooling in a racially integrated setting.
However, those pupils who are currently attending historieally "white” schools, are
genarally representative of o number of different ethnie groups within the country,
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either unfavourable attitude change, or to no uttitude change, the pupils were nonetheless,
very much in favour of the Integration of their schools. Gaganakis (1992) reported that
some of the “black" pupils that she interviewed at ‘open’ private schools in the greater
JHB area perceived integration in schools as being context-bound, Le. “black” pupils
reported that interactions with other-tace pupils within the school were harmonious, but
they reported that social dis.ance increased between groups outside of the school
(Gaganakis, 1992),

Freer & Christie’s 1986 project investigated the opinions of a sample of private school
pupils on issues of race and social change in South Africa, They found that thers was clear
suppott for ractal taixing, both inside and outside the school, by the majority of pupils
(Freer & Christie, 1992a), However, Freer & Chadstic found consistentd  ences in
pupils’ responses along racial lines, with “black" pupils tending to view the oppottunities
for racial mixing within the schools a8 moto beneficial than did “white” pupils (Freet &
Christie, 19928), As well ag finding differences in pupils’ résponses along a racial |
dimension, Fresr & Christie's study also revealed consistent gender differences, with the
ganefal discernible teend being that girls wers more positive about major social changes,
and gave greater support for racial equality (Freer & Christie, 1992a),

Similarly, Lits'(1992) study nf actual and desired friendship and sosial patterns at three
raciaily mixed primary sehoals, evenled clear gender differences in whick glils appeared
to be less racially-constratned than boys in their selection of friends, However, a much
eatlier study by Lever (1968), revenled no discernible gender differences in the ethnic
attlitudes of “white® high school pupils.”

Given the drastic changes within the South African education system, itis desirable to
ascertain the puplls’ perceptions of integrated schooling so that the process of moving
from segregated to multi-cultural education can be monitored, This is particularly
important as to date, South Africun research which has explored school integration was
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1.4, The unioue Sonth African situation

While overseas research can be beneficial in the formulation of hypotheses about the
impact of desegregation on pupils, we cannot deaw definitive.conclusions for the unique
South African situation, and it is thus important that local research be carrled out. The
South African situation is very different from that of the Americat, in that the “black”
population group is a minority group in the USA whereas in Sonth Africa, “Afvicans”

constitite the majority of people. Indeed, the South African population’s racia]
composition is 86 per cent “black” (Alricans, Asians and Coloureds), and 14 per cent
“white” (Foster & Finchilescu, 1986). This will no doubt impact on the perceptions and
attitudes of South African pupils (particularly those pupils who belong to minority groups)
towards the integration of their schools,

Christie (1990), for example, found that the racial composition of the Catholic high school
that puplls attanded had significant effects on “white” puplls’ responses to racial mixing.
“White” pupils responses wete more supportive of racial mixing when the percentage of
“black” pupils at the school was reazonably high (18% to 29%) as this afforded more
apportunities for mixing; but this pattern reversed whien schools reached a higher “black”
enrolment, in this study 35 per cent.

However, when Skuy & Vics (1996) compnrad the aititudes of teacheis in more und less
integrated private schools, they found that the teachers ot the more integrated schools
(npproximately 50% “black”™ pupils) were significantly more positive in theit gensral
perception of integration than those teachers at the less integrated school (less than 35%
pupils other than “white”), Further, the teachers at the more integrated school peresived
fewer problems associated with integration than thetr less integrated counterparts (Skuy &
Vice, 1996). '

Studies have also explored the attitudes of pupils towards school intagration, The results
of Mynharde's (1982) ficld experiment, for example, reveated that, while contact led to
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Socioeconomic status has also been found to be an influential variable in many studies,
Kinnick (1967), for example, found that individqnls Having a higher socio-economic status
displayed more favourable attitudes towards desegregation (cited in Mynhardt & Du Toit,
1991), Glock, Wuthnow, Piliavin, & Spencer (1975) found prejudice to be related to
economic deprivation (cited in Carter, et al., 1980).

Some researchers (for example, McClendon, 1974; Riordan, 1978) draw a distinction
between status equality within the contact situation and status outside the contact situation
{cited in Miller, 1990). Miller (1990) maintains that a salient factor in determining the |
quality of the desegregation experience of minority children is the status that they hold
outside of the specific contact situation, According to Miller (1990), even when schiools
and school policies are thoughtfully structured to enhance the position of nﬁndrity

studerits (as measured by the racial composition of the school and/or by the number of
mitority teschers at the sehool), consideration ought to be glven to the minority students’
structural position in the formal otgantzation of the host community {as measured by the
nuinber of minority residents in the community, social class composition of the
community, and the like), As Miller (1990, p. 16) states, “to ignore these matters may
result in underestimating the impact of the soclosconomie status of the host community as
an important factor In the formation of race relations in desegregated schools™,

Miller’s (1990) study of five Connectivut high s¢hools demonstrated that the more
affinen: the community, the less welcomle the minority students were made to feel, Millet's
(1990) findings are consistent with a conflict perspective that argues that the greater the
clags disparity, the less likely minority students ave to feel wanted, both within the school
and ip the larger community, As Foster and Finchilescu (1986, p. 132) state, “this
distinction is particularly germane to South Africa where socially structured status and
power differentlils ussume such significant proportions™.



are related to the individual school and have been found to be associateu with interracial
peer acceptance include: the school environment, administrative style, staff and pupil racial

balance, status of pupils, and ¢iassroom grouping procedures (Carter, et af,, 1980),

St. John's (1275) review of USA research suggested that the impact of school
desegregation i dependent not only on the locel situation and the manner in which it is

. implemented, but also on pupils’ individual characteristics, St, John (1975) found that
aniong the most relevant of these characteristics ate: age, sex, academic ability, and socto-

geonomic status,

With regard to the variabls of age, St. John’s (1975) 1eview of studies revealed more
frequent positive findings for younger “white™ children, but miore frequent positive
findings for older “black™ chilgren, Patchen and_ Davidson (1973} found that high school
seniors reported more favourable interracial contact than did freshmen (in St, John, 1975).

St. John and Lewis (1975) found ihat gender was a much more important source of
cleavage than race it their sti.dy. Similarly, Thomas in hiz 1981 study, in which both own-
race and uther-race group friendship polierns were exanined, found that the infivence of
gender on friendship ratings was a more important determining factor given by all pupils
than the influence of race (cited in Thomas, 1984), Useem (1971) found that girls had
significantly more positive attitudes towards METCO students (minority students involved
in a busing programme in Boston), than did boys.

Social acceptance by “white" students of other race students was found by St, John and
Lewis (1975) to be achievement-refaied, Useem (1971), also found that grades average
and acceptunce into the school honouss programme was significantly related to “white”
high school pupils favourable attitudes toward METCO students, Similarly, Lombardi
(1962a & b), found that the loss of status through decreasing gtades was associated with
inereased hostility by “white” puptls towards incoming other race pupils.



Bradnum, Nieuwoudt, & Tredoux’s (1993} study revealed contradictory evidence with
regard to the offects of interracial contact on school children’s attitudles. They drew -
samples of pupils from integrated and segregated South African high schools, and
co~+vasted these groups with & sample of pupils drawn from Zimbabwean high schools,
While the Zimbabwean high school pupils had experienced integrated schooling for over
ten yeats, the attitndes of both “black” and “white” !Zin'-babv&'eatl school pupils reflected a
high degree of ethnic favouritism towards their own racial grouping. On the other hand,
pupils sampled at the South African integrated schools showed minimal levels of
prejudice, and perhaps even reverse prejudice (i.e. attitudinal preference for “blacks” over
“whites™), Within the segregated government schools, white pupils showed very low levels
of -ethnécehn'icity', while black pupils showed a very high degree of racial in-group
preference and out-group prejudice (Bradium, et al., 1993), '

Both international and local research that has explored the social effects of contact within
schools has failed to consistently show that inter-racial contact per se will result in the
desired automatic benefits that one might have hoped for, As Bot (" 387, p. 42) states,
“educational problems are exparienced in moét societies with marked ethnic divisions
whether integrated, assimilated or multicultural approaches are adopted®”,

1t is therefore important to try to identify some of the variables that are Involved in
providing positive desegregation experiences for pupils, As Patchen (1982, p, 5) states,
*what 1§ needed is an understanding of the circumstances under which positive soctal and
academic outcomes will occur and those under which no effects or negative effects will

oceur”,

1.3, Factors affecting attitudes townrds raeial integration in schools

A four-year longitudinal study of 2 000 children it 50 junior schools in Britain (the TLEA
Junior School Project) revealed that the individual school was one of the most important
controlling factors when examining multi-racial education (Marland, 1987). Variables that



both white and black, and the resulting hostility and conflict is demoralizing for both
groups" (Baglr}', et al., 1979, p. 189, cited in Thomas, 1984, p. 72),

Foster and Finchilescu (1986), argue that in a deeply divided social structure, such as
South Africa, which has been characterised by a long history of conflict and power
imbalance, social identity permeates the personal sphere to such a large degree that
interpersonal contact per se, even under the most favourable conditions, is not likely to
substahtially change established social relations, The findings of Mynuuardt’s (1982) study
support this view. The subjects of Mynhardt's study were 972 English-speaking “white”
high school girls from ten Roman Cathalic Convents who were tested on several
attitudinal measures. Some of the pupils had institutional contact with people from other
racial groups, while others had no contact, Jespite the fact that the conditions in which
contact had occurred were favourable, that is, there was strong institutional support,
attendance was voluntary, and pupils had equal status and similar socio-econrtute
backgrounds, results revealed that those pupils in the contact group had significantly less
favourable attitudes towards Africans, Indians and Afrikaners than the non-contact group
(Mynhardt, 1982).

However, as is the case with research from the USA, South African mseaichers who have
explored the impact of contact on school pupils attitudes, have found inconsistent results,
Luiz and Krige (1981); for example, employed a special group activity programme that
was based on contact principles with 93 “white” English-speaking schoolgirls and 65
“coloured” schoolgirls. They found that two short, intensive contact periods produced
significant mutual positive attitude change. Further, the “white” girls and “coloured” girls
who had been paired together in the activity- programrne had more positive attitides
towards members of the other efhnic group one year after the programme than they had
before (Luiz & Krige, 1984), Fabian’s (1987) investigation of high schoo! s'udents’
attitudes and adjustment also suggested that both “black” and “white” pupils at
desegregated schools were more racially tolerant than their peers who attended segregated
high schools,



Indeed, contact theorists argue that one of the requisites for positive relations to occur is
the provision of equal status for members of the groups, with strong institutional support.
Similarly, dissonance theorists would argue that contact between schoolchildren of |
different races in a desegregated school setting would produce dissonance, and therefore
attitude change, among prejudiced pupils, provided the school authorities establish
favo_urable conditions for contact (Mynhardt & Du Toit; 1591), Berman and McLaughlin’s
(1980) findings, for example, support these contentions, They found that if the school
principal was in favour of racial integration and s/he supported and motivated the staff and
student body, conditions for healthy inter-racial contacts wete fostered (cited in Katz, et
al., 1986). Furthermore, effective staff preparation and training has been found to not only
reduce the racial prejudices of “white” teachers, but also to promote pbsitive attitndes in
high school studenits {Cartet, Detine-Carter, & Benson, 1980).

The organizational structure of classrooms has also beer found to influence intetracial
acceptance between pupils, For example, Hallinan {1976), and Felmlee & Hallinan (1979),
found that pupils’ friendship choices were more evenly distributed, with less evidence of
clique formations, in classrooms where the organizational structure allowed for a high

level of interaction amongst the pupils (cited in Thomas, 1984),

The organizational stricture of ﬂw gchool can also have pfofound irﬁplicntions for the
formation and maintenance of friendship groups between different race pupils (Thomas,
1984). A consequence of streaming in schools, for example, has been found by Hargreaves
(1967) and Driver (1977) to restrict interactions between pupils from different streams
{cited in Thomas, 1984). Ina country su_ch as South Africa, where “black” pupils have
been dicadvantaged by unequal education, this has serious implications as it could result in
“black” pupils being overrepresented in the bottom streams and underrepresented in the
top steear  When schools are seen, through their organizational structures, to mirror and
reinforce the divisions and inequalities that exist within the broader socicty, then a

consequence might be that they become “arenas for the expression of frustrations felt by
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Réspohses to the statement , “The opening of schools to all race groups is leading to

| aggression between pupils of different races” (item 59), wete also vatied, Fewer pupils
agreed or strongly agreed with this statement in the Upper-middle and Middle SES

- schools (25% and 31% réspectively). than in the Lower-middle and Low SES schools
(45% and 40% respectively), When race group membership and SES were eximined, it
was revealed that “white” pupils in the Lower-middle aﬁd Low SES schools felt much
mare threatened than did “African™ pupils. Just under half (47%) of the “white" pupils in
the Lower-middie SES schiools, and 66% of “white” pupils In the Low SES schools,
agreed or strongly agieed with this statement, as compared to 33% and 31% of “African”™
pupils .respactively. ' '

While 42% of the males in the total sample agreedt or sirongly agreed with the statement,
“More demands are being placed on me in my presant' school than in my previous school™

~ (item 60), fewer (34%) females agreed or strongly agreed with the statement. Over half of
the older "African” pupils (17 - 20 year olds) and over half of the “white” 19-20 year old
pupils agreed or strongly agreed with the statement, |

With regerd to pupil’s average symbal, the largest group of pupils agreeing or strongly
ngreeing with the statement that more demunds were baing placed on therm was the group
of *Jow achieving” (B - F & lower) pupils (44%), which wis congiatent for both “African®™
and “white” puplls. Papils attending the schools in the low SES group were the lncgest
group within the SES groups to agree or strongly agree with the stavernent (46%). This
was also conslatent for both “African” and “whits" pupils.

Farty Qercent of the “white” students who attended the most integrated (>65%) of the
schools agreed or strongly agreed with the statement, “I do not think that T am renily
welcome at an integroted school” (item 63), While only 16% of “African® pupils in the
most integrated (>65%) schools agreed or strongly agreed with this statement, they
represent the largest of the “African” school integration group of pupils who agreed or
strongly agreed with this statement, With raspect to socloeconomic status of the schools
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SES schools agreed or strongly agreed with this statement, as opposed to only 36% of th:
“African” pupils who attend the Low SES schools.

Just under one-quarter (24%) of the total sample of younger pupils (13-14 & 15-16 yeur

| olds) agreed or strongly agreed with the statement, “School integration is leading to the
loss of iy cultusal Identity™ (item 54), as compared to only 10% of the total sample of
pupils in the older ngs groups (1718 & 19-20 year olds), Imemst.ingly, 3 % of “Africnn™
‘high achievers’ agreed or strongly agreed with this statement, as compared 1o 16% of
“white” ‘high schievers’. Given the predominantly “white” Engllsh~speakihg_ orjentation
of the schools, it is likely that the majority of ‘high achieving' “African” pupils have a
soad command of English. This may have led to these pupils being more easily accopted
by thalr "white® peers, which may have resulted In the senst that they are being assimilated
Into the dominant “white” culi e, al the cost of their own culfural identities.

Thirty two percent (32%) of "white” puplls agreed or strongly agreed with the statement,
“school Integration is resulting in too wide a range of ages in classes” (ilem 56), as
compured to 22% of “Afilean” pupils, Amongst “white” pupils, the socioeconomic status
and level of Integration of the school that pupils attended strongly influenced thelr
Tesponses. While 29% of “white” pupils in the Upper-middls SES schools agreed or
strongly agreed with this statement, 64% of “white” pupils who attend the Lowse SES
schools agrezd or strongly agreed with "¢ statement, Sinilarly, while o quarter (24%) of
“white™ pupils in the least integrnted schools (O«14%) ﬁgreed or strongly agreed with this
statement, 64% of “white" pupils who attend the most integrated schools (>65%) agreed
or sirohgly agreed with this statemont,

Rosponses to the stalemont, “Integration is leading to overcrowding in elnsses™ (item 57),
wate very varied with rospect to racial group membership, with over half (52%) of
“white" pupils agreeing or strongly agresing with this statoment as compared to a mero
15% of “Africar” pupils, This marked difference in responses reflects the reality that
pupil-tencher ratios were very diserepont in “black” and “whita" schools in the past,
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The level of integration of the schools also influenced students responses to the statement,
“It will be difficult 1 find work after leaving school as the integration of schools has led 1o
" rmore competition for limited jobs” (item 38). Eighty percent (80%) of the total sample of
pupils in the least integrated (0-14%, schools either agreed or strongly agreed with this
statement, as compared to 57% of the total sample of pnpils at the most integrated
(>65%) schools, Race group membership also influenced responses, with 78% of “white” |
pupils ugreeing or strongly agreeing with this statement, as opposed to 43% of the
“Afilcan” popils, It is intoresting to note that amongst ‘high achievers’, 81% of the
“white” *high achievers’ agreed with this staternent, as opposed to only 15% of “Afican”
“high achievars’, This may reflect the fact that those “African” pupils who uchieve well
have the expectation that they will be offered « widet range of opportunities in the new
South Aftien, glven afflemative uction policies.

Over half of both “white” (529) and “African” (60%) pupils agreed or strongly agreed
with the ~tatement that “the integration of pupilé Jrom all the racial groups into schools
should be gradual” (item 41). For both “white” (60%) and “African” (73%) pupils, those
pupils attending the least integrated schools (0-14%) were most In agreoment with the
staterment, which may reflect that puplls at the least integrated schools anticipate more
difficulties than those pupils who atfend more integrated schools actually experience. It is
however interesting to note that such a large percentage of pupils agreed or strongly
agreed with this staterhent, This may indicate the fact that pupils do not feel uppropriate
structures exlst to enable the process of integrution to progress at a rapid rate,

While only 22% of the total sample of pupils who attended the Upper-middle SES schools
agreed or strongly agreed with the statement, “T believa that pupils from ceriain racial
groups are treated better than others at this school” (item 485), 43% of the total sample of
pupils who attended the Low SES schools agreed or strongly ngreed with this statement.
However, when one examines race group memhemhija and SES, it becomes clear that this
s largely due to the fact that over half (58%) of the “white™ puplls who attend ths jow
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of “white” girls agrecing or strongly agreeing with this statement, as compared to only
20% of "African” girls, However, a comparable percentage of “white” boys (32%) and
“African" boys (30%) sgreed or strongly agtecd with (his statement, Iriterestingly, more
pirls than boys in both ‘race’ groups agreed or strongly ageeed with this statement,
Simillarly, regardless of tacial group membership, pupils attending the ‘Lower-niddle’
and ‘Lower’ SES schools were the pupils who most agreed or strongly agreed with this
statoment,

Qvet o third (38%) of “white” pupils agreed or strongly agreed with the statoment, “When
pupils and teachers are of different races. it causes a communication problum“ (item 16}, a8
opposed to » quarter (24%) of the "African® pupils. A high percentage (45%) of “whits"
males sirungly agreed or agreed with this statement, as compared to 20% of “African”
males, With respect to age, this was consistent across ‘race’ groups, with the 19 - 20 ysar
olds for both “white” (46%) and “African™ (39%) pupils, being the age group that most
strongly agreed with the statement. Similarly, “white” (57%) and “African” (28%)
children in the Lower SES schools constitirted the largest SES group of pupils who agreed
of strongly ngreed with this statemont,

With regard to social contact, “African” pupils appear to be far more open. For exunple,
in i'ﬂspunse to the statsment, T belleve that dating between the races Is & serious problem”
(item 26), 43% of “white™ puplls agreed or strongly ngieed with the statement, us opposed
to only 19% of “African” pupils, Race group memborship and the level of integration at
the schiools which puplls attendaed Influenced thelr responses to this statement, The largeat '
percentape of agreement for the siatemant (59%) came from the “white” puplls who
attended the most integrated (>65%) schools, This is in stark contrast to the “African”
pupils, with the largest percentage of agreement (44%) for the statement coming from
“African” pupils who attend the least integruted (0-14%j schools, Tt would thus seam that
when puplls belong to u minority group within & school, that they anticipate, and perhaps
experience, more difficultios with respect to the formation of inter-racial frieudahips,
perhaps hcing somewhat socmlly isolated krom the dominant grou,
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positive, with niean scores for these statements ranging between 3,95 - 4,67, However,
the responses to the stalements which reflected possible difficulties and practical
drawbacks to integeation (for example, items 12, 13, 16, 18,45, & 56 - 60) were less
positive, with the mean seores for these statements falling in the 2,93 « 3,15, Pupils thus
seern to hold very positive attltudes towards the theoretleal principles underlying the racial
integration of schools, and they appeat to recognize the value of Integeation, However, the
reality and experience of the process of Integration is evidently resulting in some '

. difficulties, despite the fact that it is supported by the pupils in princiﬁle.

For example, 1t is interesting to note that while 5-40% of the students agreed or strongly
ngreed with the statements that standards were dvopping at schools as a result of
imegration (items 12 & 18), 84% of the pupils disagreed or strongly disngreed with the
statornent, “Children of different rces should be taught separately” (itom 4),

Where the responses {0 partleular statements were varied, these responses were broken
down adcording {0 cach independent varinble. The responses of only the *white” and
“African” pupils are discussed here ns these two groups represent 93% of the total sample
(“whites” « 67% and “Alricans” - 26%), with the “Afticun” sample representing the largest
minotity groun within the schools, The responses of the “Indian”, “Coloured” and *other'
pupils ars not discussed ut this time as the sample sizes for these groups Is very stoall and
{hiese proups may not, therefore, be representative,

On the statements that directly explored whether pupils felt that standards were dropping
88 a result of integration (ltems 12 & 18), almost half of the total sample of pupils in the
17 - 18 year old age group agreed ot strongly agreed with these statormoents, Responses to
these stuterments weras nlso strongly influenced by race, with 50% of “whilte” pupils
agrecing with these statements, as compared to only 13% of “African” students.

Responses to the statement, “Differences in the oultuial backgrounds of pupils is causing
serious educationa) problems in integrated schools” (tem 13), were also varled, with 36%
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TABLE 2: Scree Plot of Eigenvalues »1
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3,2. Comparison of means and of the percentage of agreement and disagreement

expressed by the respondents to the guestionnaire {tem

The percentags of responses to the total number of staterments was established in order to
glve séme Indication of how positive (score of 4 or 5), negative (score of 1 or 2), or |
eutral (score of 3) students Felt townrds the intagration of their schools, Sixty percetit
{60%) of the pupils’ responses to the questlonnaire items scored either 4 or 3 points,
which inulcatas that over hall of the responses reflect positive pupll attitudes towards
integration, Just under one fifth (18%) of the responses to the questionnaire items scored
either 1 or 2 points, which indicates that only a relatively small percentage of pupils’
responses reflect negative attitudes townrds integration, Twenty two percent (22%) of the
responses to the questionnalre items scored 3 points, indicating that just over one [ifth of
pupils’ tesponses refleci a neutrnl attitade,

This mean scors for cach statement (see Appendix G), and the percentage of pupils’
responses to etch of the statemonts (see Appendix M), were established, The responses of
- pupils to statements which explored the value of integration (for example, items 1, 35, 42,
47,49, 51 - 53, & G1), we. 3 very positive, with the mean scores for these statements
falling between 3,72 - 4,06, Similarly, responses to those items which reptesont
theoretical prineiples (for example, items 2, 3, 19, 22, 23, 27, & 30), were extreinoly
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Kaplan (1943, p, 230) states, "the ieclmique known as content analysis ... attempts to

~ characterize the meanings in a given body of discourse in a systematic and quantitative
fashion” (cited in Berelson, 1954, p.489). The method that was employed to assign
numbers to the objects of the content analysis corresponds to nominal measurement, that
is, the number of objects in each category was counted after each objéct was assigned to
its propet category,

3.1. Factor Structure

Twelve cotuponents wers retained by Kalser's rule of eigenvalues preatst than or équal to
.ona. Cattell's (1966) scres test wag then applied and a graph of latent roots was plotted
Hgainst the factor nuraber, The sﬁape of the resulting curve was employed to judge the
cut-off point (see Table 2, p.23).

The saree plot of sigenvalues indicated a single dominant factot, and this factor was thus
the only factor to be retained. This {mplies that the dats represents u unidimensional set,
sind therefore, that essentially only one construct Is betnig mensured. The single dominant
factor accounts for 30.8% of the varlance of the scores, The items lording highly on this
factor (1.¢. with loadings greater than 0, 26) include all the items, bar items 40, 41, 60 and
64 (see Tuble 1, Appendix). The ovetall reliubility of the PAIQ as measured by Cronbach’s
Coefficlent Alpha was 0.96. : '
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Responses to the PAIQ statements were compared across the following criteria:

s gonder

+ age (13-14, 15-16, 17-18, and 19-20)

s race (“African®, “Coloured”, “Indian”, ‘other', and “White")

& academic achievement (*high” achievers - A-B; “averﬁge” achievers - C-D; and “low”
achievers - E-F and lower) |

socio-economic status of the school (upper-middie; middle; lower-middle; and lower
SES)
level of inlegration of the school (0-14%; 15-24%; 25-29%; and »65% “black”

enrojment)

)

The two-way ANOVA technique was used to establish whether there were any slgniﬁc:mt

interaction effects. In cases where interaction effects were found, a specific comparison
procedure was utilized, the Bonferroni critical values approach, which allows for muitiple
comparisons. This enabled the researcher to establish which pairs of groups were
significantly different from one another within each independent variable, to specify in
maré detall the sourcs of the slgnificant overall 7, While this procedure provides -
conservative tests of statistical i ificance, it nevertheless frequently yields loss stringent
values (and therefore more powerful tests) than use of other specific comparison tests (for
exaniple, Schefie’s contrast method), especially when the total number of comparisons is
small (Harris, 1975).

 The significant two way interaction effects were analyzed using Dunn's Test. Dunn’s test
dllows for the pairwiss comparison of menns, whereby a regular £ test is employed, but the
result of the f test is svaluated against 0 modified criticn! value of 7 (the special values of ¢
were compiled by Dunn), so 08 to limit the familywise etror rate (Flowell, 1992),

Content analysis was performed on the answets given by the subjects in response to the
quatltative questions, Content analysis s a method of studying and analyzing
communications in a systematic, objective, and quantitative manner (Kerlinger, 1986), As
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2.2.3, Procedure

A letter was sent to the principals at the varlous schools to inform them of our wish to
conduct research within their schools (see Appendix E). The school priricipals were then
contacted telephonically to obtain their verbal permission to include theit respective
schools in the study and to make the necessary arrangements, Once permission had been
granted, the researches herself either administered the questionnaire to the pupils, or the
Pupil Questionnaires were delivered to the school and a member of staff administered the
questionhaire. depanding ot what suited the individua_al school best, In the latter cuse, 4
list of detailed instructions was provided (see Appendix F), and the questionnaires were
collected approximately one week lnter.

2.3. Experimental Deston

A range of analysis techniques were used to quantlfy the information that was gathered
from the Pupil Attitudes to Integration Questionnaire (PAIQ),

The factor structure of the PAIQ was analyzed in & Principal Component Analysis.
Kaiser's criterion,'tlmt only those factors that have latent roots greater than one should be
considered as comnion factors, was applied, as this method is particnlarly svitable for
prinelpal components designs (Child, 1970), In order to identify the optimum number of
factors which conld be remaved before the intrusion of non-common vasiance became
setious, Cattell's (1966) scree test was applied,

A one-way Analysis of Variance (ANOVA) techriique, the General Linear Models
Provedure, was used to compare the responses of the subjects, with each subject's total
PAIQ seore being the dependent variable. The Genérnl Linear Models Procedure was
employed due to the faet that it is an unbalanced design.
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gender; dge; homie language; “ethnic” group; academic achicvement (average symbol from
previous term); primary schoolinig (integrated or not), The two variables “home langnage”
- and “primary schooling” were not included in the final analysis, Too many inconsistencies
with respect to pupils’ reporting on whether they had attended primary school with
children from other racial groups led to the deopping of this variable as a possible factor
affecting attitude towards integrated schooling, The variable “home language” was also -
dropped as too many pupils indicated “other” as their home language, suggesting that too
few options were given to pupils, with respect to language, on the questionnaire,

Sixty-four items were of the “closed” type (forced choice questions), where subjects were
asked to respond to statements in terms of a 5-point rating scale ranging from strongly
agree through neutral to strongly disagree. Pupils scored 5 points when their response
reflected strong agreement with a positive statement about integration, and scored 1 point
when they strongly disagreed with a positive statement. Thus, the higher the individnal’s
oversll score, the more positive his/her attitude towards integration. Frequencies and
pereentages were calculated for each item,

Three open-ended, qualitative questions were also included, The advantage of these was
that they would be less subject to the problem of reactivity to the attifude measurement
procedure itself (Foster, 1991). As Foster (1991, p. 503) states, “people may not, in fact,
have well defined views regarding 4 certaln attitode object, yet in being required to
respond to defined items they respond as if these were well thought ot positions”,
Procedutes of measurément could ‘create’ thought out positions and attitudes,

The open-ended questiotis that were employed in the Pupil Questionnaire requested
information regarding the difficulties and benefits of integrated schooling, and asked for
any additional comments or suggestions.
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Schiemmer, 1986; Christie, 1990; Dangor, 1990; Freer & Ci_n'istia, 1992h; Greenberg,
Chase & Cannon, 1957; Skuy & Vice, 1996; Stephan & Rosenfield, 1978). In order to
establish face validity, the potential questionnaire iterns were then given to three expetts in
the field for their comments and suggestions (see Appondix B), Adaptations to these iteims
wete made on the basis of their contributions, and a pilot questionnaire was drafted. A
pilot study was then conducted within two high schools which wers not included in the -
ﬁnal study (see Appendix C for a copy of the draft questionnaire). In each s: hool, pupils
from two randomly selected Standard 6 and Standard 10 classes completed the
questionnaire, The questionnaire gave explicit instructions for students to eircle jtems
which they felt were too difficult or ambiguous, and administrators of the questionnaife

were asked to encourage students to coinment on the strocture of the questionnaire.

The reliability of the questionnaire was then established by checking the mean split-half
reliability coefficient. Cronbach's coefficient alpha of 0.94 was achieved. An item
analysis, in which each item was intercorrelated with the whole scale, was performed to
ensure that all the items reflected the single attitude in question. Those items that were
highly intercorrelated with this attitude score were regarded as indicative of the underlying
attitude, and the majority of items that did not correlate highly with the summed scores
were deleted (Stahlbea & Frey, 1988), As a result, most of those items that did not
distinguish amongst subjects, or which were ambignous or appeared to be measuring
something other than the attitude in question, were removed, and the remaining
intercorrelating and discriminating statements were selected for the final scale (j aspars,
1978), Pupils’ comments regarding repetitious or ambiguous jtems were also taken into
account when finalising the scale, '

_ The Pupil Attitudes to Integratlon Questionnaire (aes Appendix D) was structured as
follows:

Six questions requested biographical information. The variables thus obtained were:
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TABLE 1: Biographical Information on the Subjects

Frequency | Percent | Cumulative . | Cumulative

_ Frequency Percent
GENDER . . .
Male 373 464 373 46.4
Female _ 431 53.6 -804 100.0
AGE L
13- 14 { .3 48,6 391 48.6
15-16 g4 | 104 475 59.1
1718 - 203 36.7 70 95.8
15-20 34 4,2 804 100.0
RACE
“White” 536 | 666 536 66.6
“African” 205 255 743 . 92,1
“Coloured” 31 39 | 12 96.0
“Tndian™ 20 2.5 792 28.5
Other 12 1.5 804 100.0

2. Measure: The Punil Astitudes to Integration Questionnai

1t was decided that, for purposes of this study, it was better to give a self-administered

questionnaire to a large number of respondents, than to provide an individual in~depth

interview to a limited number of pupils. The relative ease of administration of a

~ questionnaire meant that it was possible for the researcher to gather data ﬂhﬁust
simultaneously in a number of schools, thereby permiitine somparisons among the
schools. The large sample size made it possible to statisucally control for the effects of

| some variables, while analyzing the relationship between othes, The major aim of the
questionnaire was to gain data from individual pupils about their at'itudes towards the

intagration of their school.

It was necessary to construct a list of possible questionnuire jtems initially, in which many
of the statements were borrowed and adapted from other sources (Bot, 1987; Bot & -
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groups, Cultural differences and difficalties accounted for four percent {36) of the

subjects’ responses.

~ Four percent (30) of the subjects indicated that the various racial groups were not
interacting socially, As aimatric “Aftican” fernale pupil states, “they do not try to
understand us. It has been four years and they still act stunned by the way black people
talk, They say we make noise and we are uncivilized and that this is not Soweto. But
they’ll have to get used to it because that i9 the way we ure, Every time we participate in
activities as a class, we automatically split itito different races, not on purpose but '
naturally”,

Three percent (21) of the subjects complained that pupils from other racial groups spoke
in their own language which they did not understand, and found infuriating,

Other responses reflect the difficulty that some pupils, particularly “black” pupils, have
experienced s o result of attending an iﬁtegruted school. For example, ihe comment by an
“African” fermale matriculant who stated, “I feel and believe that in this country we still
have a long way of achieving what we call the ‘rainbow nation' and this witl probably oniy
be achieved by the next generation to come™, Another “African” female matrle pupll said,
“T would like to give advice to those kids who are still going to come to mixed schools, It
is not very easy to follow the other racial group's route, You enn sometimes fec] out and
you would reclly like to leave the school, So, if you want to come 1o a mixed school, be
strong and know what you are there for”, A “coloured” femule matricutant stated, *T think
if parents at home don't necessarily forget the past, but try and put it behind them It will
make our lives better at school and at soclals™,

34,2, Benefits

One must note that many more pupils (n = 662 or 82% of the total) responded to the
question which asked what benefits they had received ns o result of integration, as
sompared to the number of responses (n =411 or 31% of the total) to the question which
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3.4.1. Difficulties

f-LLas

In response to the qualitative question regarding difficulties encountered in integrated
schooling, 12% (93} of the subjects expressed the bellef that the academic standards at
the school had been compromised, Responses included the belief that ncadernic stand:rds
wete dropping and that the pace of work had slowed as a result of integration, Some
pupils clso felt that too much of their ieachers® time and attention was being taken up by
disadvantaged pupils,

Eleven percent (88) of the subjects stated that racism, stereotyping, and prejudice, were
ocburriﬁg at the school, Respbnses indicated that the racial prejudice sometimes involved
dil erentinl tteatment, or perception thereof, according to race group by tenchers, An
“African” female matric pupil stated that “sometimes we are not treatud equally. If an
Aftien does something wrong she is immediately punished but if whites or coloureds do
wrong things, they are given second chances, But the prineipal does not know about this
a8 it only happens in classes, Our principal is very fair. But some teachers are not and lie
to the principal”.

Eight percont (66) of the subjects .elt that members of other racial groups expected to
receive preferential trontment and ncted i n'superior manner, Further, some of the
respondents who were prefeots complained that they were unfairly acoused of being racist
when they were in fact merely carrying ont their dutles as prefects, As a white” female
prefect stated, “a major difficulty with being o prefect is that when I try to discipline black
people they say its just beenuse they're black. Yot when I ask o black prefect to help with
diseiplinie, the black people say It is Just becatse the black prefects are just trying to get In
with the ‘whitics’, I fecl racism is often used as an oxeuse™,

Five petcent (42) of the anbjects mentioned that conflict and racinl tension had increased
as a rosult of the intogration of their sehool, Four percent (38} of the subjects mentioned
cantmunication difficultios and misunderstandings between pupils from different raciai
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TABLE 4: Content Analysis of Qualitaiive Responses

Voluntary/gradual integration of schools

NO. % OF % OF TOTAL
RESPONDENTS SAMPLE

DIFFICULTIES T N=4ll
Academic standards compromised 93 23 | 12
Racinl bias/prejudice | ) a1 1
Expect prefefential trentraent 66 16 3

[ Confict/ tension ' 42 10 5
Communication difficuites 35 9 3
Cultural differences 36 9 4
Lack of social integration 30 B 4
Speak in own lungnage 21 5 3
BENEFITS T N=662
Increased understanding 289 44 36
Trmproved communication 117 18 15
Friendships / soclalising 113 17 14
Respect / acceptance 81 12 10
Difforent viewpolnts/perspectives 49 '
Preparation for future life in S.A, 13
SUGGESTIONS - N=32 |
Racially segregnted classesfschools 15 47 2
Lessons/classes aimed ut improving race relations 10 31 T
Stream classes necording to uondentic abilty 3 10 0.3
Multi-racial teaching staff ' G 0.2

6 0.2
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pupils keld significantly more positive attitudes towards integration than did the 17-18
year old pupils, '

With respect to level of integration, pupils attending schools with 25-29% “black™
enrolment, and over 65% “black” enrolment, held the most positive attitudes respectively.
The pupils attending the schools with 0-14% "black” enrolment constituted the next most
favourable group, with pupils in the 15-24% “black” envolment group holding thé least
Eavourable attitudes, Further, those pupils attending schools with 15-24% “black”
enrolment wers found to hold significantly less favourable attitudes than those students
attending both the 25-29% and over 65% “bluck” enrolment schools, A two-way
interaction effect between the age of pupils and the fevel of integration st the schools
which they attend was evidenced.

Neither the academic achisvement Jevel of pupils, nor the SES of the schools which they

attended, wers jot found to exert a significant influetice on pupils’ attitudes towards

integration, However, o two-way interaction was found between the SES of the schools

which pupils attended and the age of pupils, as well s between the SES of the schools and

the level of Integration in the schools, Unfortunately the schools falling into the Low SES

category, ate the same two schools which fall into the over 65% “black” enrolment group,
_ which may have confounded the results,

3.4, Content Analysig

Content analysis was performed on the anawers given by the subjects in responge to the
gualitative questions, The results of the content analysis, in which the frequencies of
oceurrence for each category are classified, are presented in Table 4, poge 38,



3

However, the findinge are inconsistent, with the 17-18 year old puplls who attend the Low
SES schools being significantly more positive than the 17-18 year old pupils who attend
the Lower-middle SES schools (Low SES/17-18 year olds: M = 246,045; Lower-middle
SES/17-18 year olds: M = 226.642; p<0.05).

Fusthermore, when attitudes towards integration were explored according to SES and
race, incongistent results were evidenced for the various racial groups (see Table 17,
Appnix), For example, “white” and “Coloured” pupils who attended the Upper-midele
SES schonis held the most positive attitudes towards integration within their respective
1ace groups, but amongst “Aftican” and ‘other’ pupils, those pupils that attended schools
in the Middle SES group, held the most favourable attitudes,

“The soclosconomic status of the schools which pupils attend was thus not a significant
factor with respect to the attitudes which pupils held towsrds the racial integration of
schools. This result is consistent with Christie’s (1990) finding that none of the potential
indicators of social clags In her survey could discern systematically significant effects on

'pupils' suiryey tesponges,

In sum, the atfltudes of high school pupils towards the racial Integration of schools, a9
measured by the PAIQ, are significantly influenced by race group membership, gender,
age, and the level of Integration at the schools which they attend.

“Coloured" pupils held the most positive attitudes, followed by “Indian”, “African™,
‘other’, and Jastly, “white” pupils, “Coloured”, “Indian”, and “Afddcan” pupils were found
to hold significantly more positive sititudes than *white” pupils, with ‘other’ pupils In a
position not significantly Jifferent from any of the groups. Glrls were found to be mote
positive than boys, Amongst the differeat nge groups, pupils In the 15-16 year old gioup
held the mast favournble attitudes, followed by pupils in the 13-14 year old group, who
were followed by pupils {n the 19-20 year old group, and Instly pupils in the 17+18 year
old group held the least favourable attituces towards integration. The 15-16 yrar ¢ld
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Lower-middle SES schools held the most negative attitudes (M = 226,995), No significant
pairwise differences oceurred between any of the groups within the Independent variable
of socioeconomde status of the schools (see Table 14, Appendix), '

The finding that pupils attending the Low SIS schools hold the most positive attitudes,
must be interpreted cantiously as it may well be confounded by the level of integration
independent variable, with the Low SES schools unfortunately being the same schools a8

' the 565% “black” enrolment schools (Ses Table 15, Appendix), Further, SES was
significant when it interncted with the variable level of infegration, although no slgnificant
palrwise comparlso.ns were found for the SES and level of integration internction effect, It
is not tﬁat uncomimon, however, to find that no single pairwise differenice bstween any
two group means is significant, even though the overall F is significant (Harrs, 1975).

A significant interaction was also found to occur between the age of pupils and the
socioeconomic status of the schools which they attend, The following paivs of groups
were found to be significant: Middle SES/13+14 year olds * Low SES / 13-14 year olds;
Middle SES/13-14 year olds ¥ Lower-middle SES/17-18 year olds; ond Lower-middle
SES/17-18 year olds ¥ Low SES/17-18 year olds (see Table 16, Appendix).

The firat of these interactions indlcates that the 131+ year old pupils who attended the
Middle SES schools held significantly more positive attitudes towards integration than the
13 - 14 year old pupils who attended the Low SES schools (Middle SES/13-14 year olds:
M = 244,829; Low SES/13-14 year olds: M = 224.161; p<0.05). The 13-14 year old
group of pupils who attend the Middle SES schools were also sigalficantly more positive
than the 1718 year old pupils who art¢nd the T+ wer-middie SES schoois (Middle
SES/13-14 year olds; M = 244.829; Lowermiddle SES/17-18; M = 226.642; p<0.01),
These finditigs suggest that tha lughor the SES of the school, the more positive pupils’
attitudes towards integration, '
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pupils who gained an average symbol of an A or B for the previous term’s work), held the
most positive attimdes {M = 236,155), They were followed by those pupils who did -
poorest academically, ‘Jow achievers’ (received an average of an E - F or lower in the
previous term) (M = 229.894), with ‘avernge’ achievers (received an average of a C- D in
the previous term) holding the most negative attitudes towards integration (M = 228.195), °

However, this is not consistent across the different racial groups (see Table 12,
Appendix), In stark contrast to “white” and “African” pupils, “Coloured” ‘low achievers’
hold very po itive attitudes, and their attitudes appear to have had a considerable impact
on the results of the total sample, In point of fact, for both “white” ard “African” pupils,
thoéé pupils who fell into the ‘low achievers’ group hold the most negntive attituaas (none
of the “Indian” or ‘other’ pupils fall into this group). This may be explained by the fact
that for those children who perform relatively poorly, contact occurs undet niore
competitive circumstances, which may foster a sense of threat, This might impede the
formation of friendships (Mynhordt & Du Toit, 1 1), Further, children who are unequally
prepared to compete academieally (because of past inequalities in education, for example)
may matntain socia] distance from one another (St, John, 1975).

A significant Bonferron! peirwise difference occurred between the following pair of
groups: *High achlevers’ & ‘Average achisvers' (A - B & C - D) (see Table 13,

Appendix) Those pupils who recelved an average synibol of ah A or B last term were thus
found to hold significantly more positive attitudes towards iniegration than those pupils
who attained an average of a C or D in their previous term,

While the Socig-Economic Status (SES) of the school which pupils attend is not
significantly related to their attitudes towards the racinl integration of the schools, it was
revealed that those pupils attending the Low SES schools held the most positive attiimdes
towneels integration (M = 235.427), Pupils who attended the Upper-middle SES group of
schools were the nest most positive of the SES groups (M = 232.490), followed by the
pupils at the Middle SES group of schools (M == 230.242), and Jastly the pupils at the
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The results support the earlier findings by Christie (1990) that “white” pupils were more
supportive of racial mixing when the “black”™ enrolment of the school was higher (18.29%
as opposed to 0-14%), but this trend reversed when schools reached a higher “black
_enrolm_ent, that is aver 35%. However, unlike Christie’s (1990} findings, the present study
has found that a similar pattern exists for both “African™ and “white” pupils with respect
to the level of integration of the schools which pupils attend, and their attitudes towards
integration, It must be borrie in mind that unfortunately the higher “black” eurolment
schools constitute the lower SES schools, which may have confounded the results.

A significant interaction between the age of pupils and the level of integration at the
schools which they atbended was found, More specificaily, the following pairs of groups
were found to be significant: 25-29% “black” enrolment/13-14 year olds ¥ 25-29%
“black” enrolment/17-18 year olds; and >65% “black” enrolment/17-18 year olds * 25-
29% *black” enrulment/17-18 year olds (see Table 11, Appendix),

The 13-14 year old pupils who attend the schools with 25-20% “black” enrolment were
found to hold significantly more positive attitudes towards integration than the 17-18 year
oid pupils at the same schouls (25-29% “blavk” enrolment/1 3-14 year olds: M = 243,373;
25-20% “black” enrolment/17-18 year olds: M = 227.312; p<0.05). As mentioned
previously, this may be due to earlier interracial contacts, and more favourable conditions
for contact, for the 13-14 year old pupils, as opposed to the older 17-18 year old pupils,

The 17-18 year old pupils who attend the schools with over 65% “black” snrolment were
also found to be significantly more positive than the 17-18 year old pupils within the 25-
29% “black” enrolment schools (>65% “black” enrolment/17-18 year olds: M = 246.045;
25-29% "black” enrolment/17-18 year olda: M = 227,312; p<0.05),

While pupils’ aehizvement levels, as mensured by thelr previrng term’s Average symbol,
were not found to be significantly related to their nttitudes towards the racial integration
of schools, those pupils who gchieved well ncademicaily, ‘high achlevers' (i.e., those
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The pupils who are cﬁrm;ntly In Standard 6 (13 ~ 16 year olds) can therefore be seen to be
more positive in their attitudes towards lntegration thin those pupils who are cutrently
completing matric (17 - 20 year olds), However, these resuits do not hold true for pupils
across the diffsrent racial groups (see Table 8, Appendix). For example, the 15 - 16 year
ald age group is most positive age group for “white" pupils, but for “African” pupils, the
17-18 year old grouyp is the most positive, while for “Coloured” pupils, the 19-20 year
old group holds the most posxtlve attitudes.

When the independent vatiable level of Integration w-- uxatmned it was found that pupils
- nitending the schools wuh 25-29% “black” enrolme: .. were the rmost positive group (M =

| 236.495), followed by pupils who attended the more than 65% “black” enrolment schools
(M =235.427). The group of pupils who attended schools with 0-14% “black” enrolment
followed riext (M = 228.749), with the most nogative group being those pupils who
attended schools with 15-24% “black” enrolment (M = 223,344),

Significant pairwise cufferences were found to exist between the following paiis of groups:
25-20% & 15-24%; and 65% & 15-24% (see Table 9, Appendix), Pupils attending the
more integrated schools, that is, those schools with a “black”™ enrolment of 25-29% nnd
over 63%, held significantly more positive attitucdes towards iﬂ{cgration than those pupils

- atiending the schools in the 15-24% “black” enrolment schools. Puplls in the mors
integrated schools (>25% “black™ snrolment) may hold more positive attitudes #s they
have had mors apportunities for establishing interracial friendships, and they are likely to

~ have had more frequent equal siatus classroom contact,

When attitudes toward integration were analyzed in terms of level of integration and race
group membership (sse Table 10, Appendix), for both “white” and “African” pupils
respectively, pupils who attended the schools with 25-29% “black™ enrolment were the
most positive group, but were least positive when they attended the schools with over
£5% “black” enrolmient.
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3.3.1._Bonferroni critical values approach & Dunn’s Test (Bonferroni £)

Race group membership wag found to be significantly related to pupils® attitudes towards
the racial integration of schools, with “Coloured” pupils holding the most posttive
attitudes (M =262, 677), “Indian” pupils ware the second most positive group (M =
259,850), followed by “African” pupils (M = 251.220), Puplls who fell into the *other’
rage group hategary, for example, Chiness pupils, followed hext (M = 239.000), with
*“white” pupils baing syétematicadly and signiﬁéantly less positive towards the racial
integration of schools than other race pupils (M = 220,707,

Significant pairwise differences exists between “whites” on the one hand, and “Coloured”,
“Indian” and “African” puplls on the other hand, with *other’ pupils in an equivocal
position, not significantly different from any of the groups (sze Table 4, Appendix).

Gender was also found to be significantly related to high school pupils attitudes towards
integration, with girls (M = 233,849) being significantly more positive about the racial
integration of schools than boys (M = 228,145) in this study (see Table 5, Appendix). The
 results that gitls were mors positive than boyy was consistent across all the racial groups,
except for the “Indian” group, where boys (n = 9) were mare positive than gitls (n= 11}
{see Table 6, Appendix). However, this result must be cautiously interpreted due to the
very small sample size,

The Age of high school pupils wers also found to significantly influence their attitudes
towards integration, with 15-16 year olds holding the most positive attitudes towards the
racial integration of schools (M = 242,107), The 13-14 j*ear olds held the next most
poritive atittudes (M = 232,571), and they were followed by the 19-20 year olds (M =
231.233), Lastly, the 17-18 year old pupils were found to hold the most negative attitudes
towards integration (M = 226,088), and they were significantly less positive than the 15-
16 year old puplls (see Table 7, Appendix),
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The ANOVA yielded statistically significant results for ‘race’, ‘gender’, ‘age’, and "level
of integration’ main effects, No significant effects were yielded for ‘achievement’ or *SES’
muain effects (See Tabile 3, p.30).

Race group membership was found to be the most significant of the variables with respect
to attitudes towards integration, The gend. ¢ and age of the pupil were also found to be
significant variables, as was the school varjable, level of integration. An interaction effect '
was fonnd to exist between the level of integration of the school which pupils attended
and the age of the pupils (F (9;788) = 5.51, p<0.001 X(see Table 3, Appendix).

Neither the achievement level of the pupil, not the socioeconomic status of the school
which the pupil attended, had a significant influence on attitudes towards integration.
However, while no significant main effects were fourid for the variable SES, this variable
was significant when a two-way Analysis of Variance Procedute with interaction effects
was conducted (see Table 3, Appendix). The analysis revealed & two-way interaction
between SES and level of integration of the schools (F (1:797) = 7.49, p<0,01). An
interaction effect was also found between SES of the school which pupils attended and the
age of the pupils (F (9;788) = 6, 12, p<0,001), '

TABLE 3: Results of the Univariate Analysis of Variance Procedure

SOURCE DF TYPE 1 85 MS F
Race 47797 18000.6518 | 47225.1629 | 39,14%%%
Gender 1:800 6488.535860 | 6488.535862 |  4.51*
Age 3;800 | 1£627.95084 | 6209.31695 4,367
Achievement | 21742 8666.040978 | 4333.020439 | 2.92
SES "3:800 7543.076956 | 2514.358085 | 175
Tntegration 3800 2210473072 | 7368.24357 5.10x

*p<0,05 #* p<0.01 #** p<0.00T
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which pupils attend, those “white” pupils who attend the J.ower SES schools represéﬁt the
group who most strongly agreed (40%) with the statement. Amongst “African” pupils,
those students who attended the Lower-middle SES schools constituted the group who
most strongly agreed (209%) with the statement,

While nearly a third (30%) of the “African” pupils agreed or strongly agreed with the
statement, “I feel that I am expected to change some of my cultural ways so that I fit into
the school more” (ltem 64), only 16% of "¢ “white” pupils ugreed or s&ongly agreed with -
. this statetvient, Mote speciﬁca]ly, 19% of “white” boys and 13% of “white” girls agreed
or strongly agreed with this statement, ag compared to 29% of “African” boys and 32% of
“Affican” girls, Amongst “white" pupils, 34% of pupils who attended the most integrated
schools (>65%) agreed or strongly agreed with this statement, which is comparable to he
“African” pupils responses, with 32% of “African’™ pupils in the same schools agreeing or-
strongly agreeing with this statement, However, while ouly 14% of “white” pupils
attending the least integrated schools (0-149%) agreed or strongly agreed with the
statement, 38% of “African” pupils int these schools agreed or strongly agreed with this

statement.

3.3. Comparison of attitudes to integration as s function of gender, ape, race,
average symbol, level of school intearation, and socigeconomic status of school

A ane~way Analysis of Variance (ANOVA) techniqué. the General Linear Models
Procedure, was used to compare the responses of the subjects, with each subject's total

- PAIQ score being the dependent varlable, The independent variebles that were explored
with respect to pupils characteristics were race; gender; age; and achievement level, The
independent school variables were: Jevel of Integration and socie-economic status of the
school (see Table 2, Appendix, for mean scores for each level of each independent

" variable),
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schools, As Mann (1971, p, 67) states, “the abstraction,.. may not refer realistically to the

sthmulus in overt racial encounters”,

Further, the majority of the schools were previously “whites-only” schools, and as such,
many of the “black” pupils ate, in essence, being assimilated into the pervasive “white”
dominant ethos that remains intact within some of the schools, It is important that this
context is borne in mind when interpreting the pupils’ stated attitudes towards racial
integration within the schools,

4.4, Implications for further research

Further resedreh is needed to investigate the attitudes of “Coloured” and “Indian” pupils
to the racial integration of schools, The information that was gathered from these pupils in
the present study is limited because of the small sample sizes of these two groups of

* pupils.

Using the PAIQ, future researchers might assoss pupils’ attitudes towards integration, in
relation to school policies and practices to ascertain what programmes within the sr_:hoi:ilé
ate Jinpacting positively on pupil’s attitudes, This could generate extromely useful
“information that could be disiributed to schools so as to guide thelr decision-making and
multi-cultural programme development and implementation, It is recommended that if
future use is made of the PAIQ that it is strengthened by excluding items 40, 41, 60 and
64, s these factors did not load highly (<0,26) on the gingle dominant factor,

Programmas need to be devised to inerease multi-racial co-operation in the schools,
Research is thus needed to help devise upproptiate, relevant programmes which can be
easily iuplemented within all the schools, Research needs to focus on ways in which the
craation of 4 celebration of multi-cultural diversity within South Afriemt schools can be
achieved. |
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which students could discuss cultnrel differences, difficuities, and the like, in an
atmosphere df tolerance and acceptance. It is important that such a class incrense pupils

~ Imowledge and understanding of each other, Once again, the role of the teacher is vitally
important, Teachers need to examine their own possible prejudices and become nware of
the impact that thefr beliefs may have on the pupils they teach, Desegregation of the
schools should not be limited to the student body, but should include the realisation of a
multi-racial and multi-cultural teaching body, '

4.3, Limitations of the study

Despite having conducted a pilot study, certain drawbacks nonetheless occurred. One of
the Hmitations of the study being related to the length of the PAIQ, which resulted in some
pupils needing more than one period to coniplete the questionnaire. Purther, the level of
the langunge was at times too difficult for pupils, especially for the second-language and
‘disadvantaged’ puptls, and the administrator had to explain many of the terms and
concepts. At times, the adrainistrator read out each statement aloud to the class, explained
what the statement meant, aud then allowed the pupils time to mark their response, The
length and language of the questionnaire resulted in a small rumber of the questionnaires
being incompleté.

A further limitation of the study lies in the small number of “Coloured” and “Indian” pupils
lu the sample, This meant that results pertaining to these groups of puplls had to be
interpreted very cautionsly and lacked generalizability.

It must also be noted that the attltudes explored reflect stated attitudes, and may therefore
riot be truly roflective of the actnal attitudes that pupils hold towards the raclal
integration of schools, Furthermore, the researcher may largely be dealtng with attitudes to
abstractions (for example, “white” pupils attending the schools with a low “black”
enrolment level; “blaci.” pupils attending the schools with a low “white” enrolment level;
and older pupils), rather than with actual attitudes towards the racial integration of
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equal education and equal oppottunities, This may be particularly pertinént for “white”
pupils who, until recently, gained more privileges and -~ nities because of the
previous government's protection of “white” interests, Further, the frustration assoviated
with declining achievement inay leitd some “white™ pupils to express this in the forin of
increased prejudice towards “black” pupils, that is, they may scapegoat the “black” pupils
(Lowbardi, 1962a),

The SES of the schools which pupils attended did not exert a significant influence on
pupils’ attitudes towards intsgeation. The fact that the schools which constituted the Low
SHES schools were the same schools which constituted the most integrated (>65% “black”
snrolment) schools may have had a confounding influence on the results,

4.2, Practical Implications

Many state schools nasume that the fact that they are open to all races and admit “black”
pupils is sufficient in ltsell to counter the racism of apartheid, As Christie (1990, p. 130)
states, “it is als» important o recognise that desegregating white schools entails working
with an oxisting legacy of assumptions and practices, These are expressed, for exampile, in
the location and buildir-  * *he schools, their staffing patterns, sporting and other
extramural aetivities,, ", hweed, some “black” pupils made comments wir' respect to the
fact that they perceived themselves to be academically and socially hanc + . pped by not
belug proficient in English, "Black” pupils may, therefore, perceive their acceptance by
their “white” peers 1o be conditional upon the extent to which they are assimilated into the
doninant “white” ethos of the school. As St. John (1975, p.108) states, “desegregation
exposes minority group pupils to cullural marginality and confusion unless these is
opportunity for choice between nssimilation and pluralism™,

The need for a revised curriculum and teaclier training to foster a multi-culivral learning
environment i3 thus of paramount importance if we are to develop the ncceptance of
cultural diversity, Further, some of the pupils suggested the ptovision of a weekly class in
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- An important £..ctor when analysing the result that the pupils at the 25-29% “black”
enrolment schools held the most positive attitudes of the level of integration groupings, is
the fact that the 25-29% “black” enrolment schools were the only two schools in the
samiple which adopted the Model B option (1.e., state school with an open admissions
policy) after 1991, The remaining schoois all chose to adopt the Model C option (e,
state-nided semi-ptivate school) after 1991, Itis thersfore hypotliesised that the majority
of parents (who had to vote on which Model the school stiould adopt after 1991) in the
Model B schools were more in favour of the voluntary desegregation of their children’s
schools than the parents in the Model C schools, where admission to the school was
probably based on sirict admission criteria, '

According to dissonance theorists this would impact ont puplls’ experlence of
desegregation (Mynhardt & Du Toit, 1991). If, for example, a prejudiced child attends 4
desegregated school in which the school authorities have provided favourable conditions
for contact this will lead to dissonance, which will only be reduced through positive
attitucie change. However, as Mynhatdt and Du Toit (1991, p. 277) state, “should
children attend a desegregated school under pressure, such pressure would setve as
additional congonant cognitions in respect of contact, and attitude change would become
supsrfluous. .in order to effect attitude change, contact should occur under relatively
voluntary and pleasant conditions”, Similarly, Bot (1991), contends that attitudes towatds
school integration are determined by a number of factors, one of the primary factors being
the extent to which integration is 3 voluntary process supported by parents, staff, and
pupils.

While achisvement level was not fonnd to be & significant main effect, amongst both
#white" and “African” pupils, the lower theit average symbol, the more negative their
attltndes towards integration, The current South African situation, with the scarcity of |
employment oppmtunitias,' Tends to intense competition for jobs following formal
schooling. The presence of other-tace pupils may therefore increase the sense of threat for
* those pupils who do poorly academically as all pupils are now being provided with an
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most resedrchers agree that the earlier the contact the better (Carter, DeTine, Spero, &
Benson, 1975).

Further, many researchers have found that the type of contact is more important than the
frequency of contact with respect to fostering interracial acceptance (Carter ef al, 1975),
which may explain why older “white” pupils hold Jess positive attitudes, Many of the
schools in the sindy still carry the powerful legacy of being previously “whites-only™
sehools. Older “white” pupils may not therefore have experienced equal status contact
‘with other race pupils, as other race older pupiis form n minority within the schools, and
‘they have been in the difficult position of having to try to bteak new ground in the
trangition from segrogated to multi-cultural educution,

At the time of this study, for example, “white” teaching staff predominated, and “while”
pupils were predominant in the senior standards, Opportunities for racial mixing were
consequently limited, with some of the older “white" pupils having had no real .
opportunities to form friendships with other race pupils. Furthermore, other race pupils
may not have been afforded equal stafus contact with their peers given the reality that the
positive changes in educational policy have not necessarily resulted in conconmitant
positive changas in individual schoo] structures, attitudes of teaching staff, and the like.

~ Incontrast with “white” pupils however, amongst “African” pupils the 17-18 year old
group constitutes the mogt positive group, Perhaps the 17-18 year olds form the most
positlve “Aflrlcan” age graup as these pupils ate quite likely to have attended primary
schools during South Africa’s apartheid days, and so théy have experienced the cffects of
high teacher-pupil ratios, underqualified teachets, a gearcity of textbooks, and the like,
They may.therefors constitute the group that most understands and appreciates the
positive consequences of equal multi-cultarat education for all, and they therefore
represent the most positive of the “African” age groups of pupils,
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sample consisted of high school pupils from Catholic open schools. The current study
lends support to previous South Aftican research fmdings (for example, Nieuwoudt, Plug
& Mynhardt, 1977; Plug & Nieuwoudt, 1983; Thiele, 1988) that the dominant pattern
over the past 60 years, with respect to the aititudes of “whites”, has been one of relative
stability rather than change, with some evidence in shifts of degfee rather than kind during
the 1980s (Foster & Nel, 1991). The nineties do not so far appear to be different. This
suggests that race group membership is a relatively stable and consistent, variable when
exploring South African pupils attitudes towards the racial integratibn of schools, be they
private, religious, or state schools,

While the finding that girls held more positive attitudes than boys to ths integration of the
schools is consistent with other local and international research findings (for example,
Freer & Christie, 1992; Lits, 1992; Ussem, 1971), the present stady, in contrast to
International studies (for example, St, John & Lewis, 1975; Thomas; 1981), found race
group tuerbership to be a more important source of cleavage than gender. This may be
explained by the fact that historically, given thie Apartheid policies of the previous
government, South African society was completely stratified according to race group
membership, As Foster and Finchilesen (1986, p. 121) state, *... the total pattern of every

person’s life [was] circumseribed by his or her [racial) classification™,

Amongst “white™ pupils, the younger pupils held mote positive attitudes than the older
pupils, whereas amongst “Afidcan” pupi.ls, the older pupils held more positive atlitudes
than the younger pupils, This is consistent with the more frequent positive findings for
younger “white” children, but more frequent positive findings for older “black” children, in
fl  studies which were reviewed by St. John (1975).

The fact that the older (17-18 & 19-20 year olds) “white” matric pupils held more
negative attitudes towards integration thun the younger (13-14 & 15.16 year olds)
Standard 6 pupils, might be explained by the fact that the older pupils, ate legs likely to
have experienced interracial contact at an eatly age during their primary schooling, and
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immediate - young people can learn to accept other race groups from a young age butata
"+ gehool level, ideas are alteady entrenched™,

In sum, pupils’ commenis reflected that they felt that there had been mote * nefits, as
opposed to difficulties, as a result of integration. The difficulties that pupils had
encountered included the expetience, or perception thereof, of racial stereotyping,
pfejudice, and tension, Some pupils also held the belief that academic standards were
dropping as a result of integratioﬁ. On the other hand, one-third of the subjects indicated
~ that their understanding of other racial groups had improved as a result of attending an
integrated school. Other reported benefits included exposure to a number of different
perspectives and improved communication, Some of the pupils made suggestions with
regard to integrated schooling, Sugpestions included streaming classes on the basis of
academic ability, and the implementation of classes to help improve race relations and
facilitate understanding amongst members of different ethnic groups.

4.D ION

4.1, Interpretation of the findings

The attitudes of “white" pupils towards integration were the least positive of all the
different race group pupils. This finding contrasts with Bradnum, et ai's (1993) finding
that both “black” and “white” pupils attending private, integrated, South African schools,
exhibited attltudinal preference for “blacks”, However, Bradnum ef al. (1993)
acknowledgs that their findings are very different to those illustrated In previous research
on racial attitudes in South Africa, and suggest that one of the reasons for the discrepancy
may be that the subjects in their study were drawn only from the Cape Peninsula,

The current findings, with respect to race and attitudes towards integration, are consistent
with Christie’s (1990) results, despite the fact that her study, like Bradnum et al.’s (1993)
study, was conducted before the advent of democracy in South Africa, and that her
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that one gained, A small number (13) of subjects (2%) stated that attending an integrated
school was preparing them for their future within the broader South African society.

3.4.3. Buggestions

A small nurnbet of pupils (4%) made some suggestions with regard to integrated
schooling, Two percent (15) of the subjects indicated that racially segregated classes or
schools should be reintroduced. (It must be noted that the majority of these pupils were
“white" pupils from a particular schiool in the low socioeconomic status group where tl_1e
“white” pupils are a small minority group within the school). An “African” male
matriculant stated, “in the suburbs there should be a ‘whites’ only school and ‘blacks’ only
_ sc".h_ool‘next to each other and that way children will learn properly to Tove their

neighbotirs, Oil and water never mix. Black and white will never mix no matter what”,

One percent (10) of the subjects suggested that schools give classes to help improve race
relations and increase understanding between members of different racial groups, A
“white” female matriculant stated, “it iz not enough to just let people mix together in the
same school, The school needs to make an effort to make the pupils mix with each other,
otherwise the different groups just keep to themselves and there is no understanding of

differences, merely ganging vp”.

Less than one percent (3} of the subjects felt that classes needed to be ¢ reamed on the
basis of academic ability, Less than one percent (2) of the subjects indicated that multi-
racial teaching staff b introduced into the schools as soon as possible,

Fewet ihan a pel‘eént (2) of the subjects indicated that they felt that integration should be
VOluntary and/or that it should be a gradual procass. For example, a “white” female matric
pupil stated, “integration has taken place far too quickly, and disadvantaged white pupiis
because of 4 sudden lowering of standards in education_. Integration should begin in lower

levels of education, so they can build up academic standards, but should not have become
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asked about difficulties experienced as a result of integration (see Table 4, page 38).
Thirty-six percent (289) of the subjects indicated that attending a racially mixed schoel
had increased their understanding of other racial groups, particularly their understanding
of other cultures, customs, traditions; religious beliefs and practices, These comments are
very positive when seen in light of the apartheid pracﬁées of the past where men%ers of
different racial groups (particularly the “white’ racial group) had almast no social contact
and therefore aliriost no knowledge of the other racial groups’ lifestyles, backgrounds,
beliefs, and the like. As oné of the matric “African” female pupil states, I have learned a
lot about them. I know what they think of us and we are not at all that different. It's just
that we have been brainwashed by our parents since childhood, but they are beginning to

see things differently now that they are invoived in things with us”,

Further, fifteen percent (117) of the subjects stated that they were better able to
cotmmunicate with members of other racial groups, which included the acquisition of
other-language skills, The forming of friendships and the opportunity to socialize and mix -
‘with children from other racial groups was said to be beneficial by fourteen percent (113)
of the subjects, A matric “African” female pupil stated the following, “it is important that
from the school years we learn to mix with the other races in the country, It sometimes
makes people roalise that their already fixed jdeas are wrong by foreing them to socialize
with people from other races”. This comment is consistent with dissonance theory which
states that friendship with a member of another ethnic group increases one’s receptiveness
to favourable information about that particular group and intensifies the working of '
cognitive dissonance and the breaking down of negative stereotypes (Mynhardt & Du
Toit, 1991), Furthermore, ten percent (81) of the subjects made comments which revolved
around the issues of respect and nﬁ:ceptance, and incloded commenis about the realisation

that regardless of skin colour we are all similar and equal,

Another benefit that was mentioned by six percent (49) of the subjects was the fact that
aftending a multi-racial school had increased the number of perspectives and viewpoints
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18. When pupils of other races have been ndmitted into my school, T
have done my best to accept them us classmates n..J equals,

19. T think that nesdenmie standards a¢ schools are dropping us a result
of other races being admitte into schools,

[20.Tam willing to seeept ag an equal, @ metber of another rnce into
a club or team to which I belobg,

21, It would make no difference to me if my teuachers were of my
own race or g different one,

22.1 do not invile Students of other Fces home with me because my
paretits would not ke it.

23, Bvery student should have equal rights in rcgard to holding & -
position such as prefect or house captain, regurdiess of race,

24, Every student, vegatdless of race, should be able to play for
__school sporls teams, if sthe has the ability o make the feam,

25, The mixiny of different racial groups at school functions sueh as
parties is leading to bad feelings between the groups.

%6. Having members of other aces on my school's sports teams has
resulted in more “dirty playing” and ynsportsmanlike conduet,

27, A member of another ¥ace hasfcould become a very close frisnd
of mine (possibly sven my “best friend™),

28. Scpurate shower facllities and change rooms should be provided
for the different races in Pltysical Education classes,

29. My parents do not want to work on sehool paietit commitiees,
such ns the PTA, with parents of another race,

30, I 1 Ifke « person well enough, I accept him/her Into my personal
group of friends.

31, 1 believs that da dating between taees is n serious problem,

32, The gaverment's doolslon to jnlegzats othe: races into while
schools was fair,

| 33.Tam not willing to sit next to & member of another race in class,

34, 1 will ot dance with a member [rom anolher rcial group aia
schoo] function,

35, T will niot vole for any pupil for Stadenit offiee (e.g, profect) unicss
sfthe is of my race.

36. There 18 110 reason for feeling prejudiced ngninst b person [rom
another vacial group.

37, Separate tollef facilitios and drinking fountains should be
provided for ench racial group.

38, All race groups are just ag likely to got similar macks iF they are
glven an equal education, _
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Some siatements regarding integrated schooling are given below. Please respond to
the statements in terms of 0 5 point rating scale where A = strongly disagree; B =
disagree; C = noutral; D = ngree and; & = strongly agree with the statemeat,
Mark the appmprlate column with an X.

If a statement is unclear or nmbiguaus. please clmle the number next to the
platement, .

Ihtegmted schooliﬁg s prépm'lng me for life in South African
soclety,

2

_hey ars friendly.

It does not matter what 1ace the puplls in my class are, provided

3

All South Afrlean children should receive equal education,
regardless of race,

4

It is generally hetler If children of dilferent races dre tnught
sepatalsly,

5.

Integration of sehools is doing littla 10 imptove the mlntmnships

T

among the different races of puplls.
All white children should learn an African lenguage in school.

7,
g,

The syliabus of most subjcc_ts needs to he reviged o Include
materia] telovant to puplls of all races,

All schools need to glve classes on bow to improve relationships
bebween ths races,

9,

Disadvaniage rather than race causes some biack childrcn o
underachleve at sehool.

11,

10,
roce group the history and cultural background of other groups,

Tt {5 Important that ail sehioots showld teach the children of one

The presence of childven of different races haa Improved this
school,

12,

'The raelil mix of a cluss does not matter as Far as learning In a
class Is concorned,

13, Raclnl integration is leading to o lowering of standards of

education for white children,

14,

Differances o the cultural backgrounds of puplls I8 erusing
serlous educationial problems in integrated sehaols,

15,

1t1s o good thing if leachers of all races re Introdced into all
schools ns soon gs possible,

| 16.

1 would not Invite o student of another race home with me,

1.

When pupils and teachers aro of difforent races It causes o
commury'eation problen,
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E. Place of Birth

SOUTH AFRICA

OTHER (Please Specily)

No. of years in S s

- B, What Standard are you in?

STD, 6 __

|STD, 7

STD. 8

STD. 9

 MATRIC

F., Is your school..,

PRIVATE 7

GOVERNMENT ?

G, How long have you attended this scliool?

LESS THAN 1 YEAR _

1-2 YEARS

3 +4 YEARS

5+ YEARS

G, What was your AVERAGE symbol last term?

SG

HG

A-B

c-D

E

F and lower

H. Name the PRIMARY SCHOOL which you attended

Was your primary school racially integrated?
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APPENDIX C;: Pitot Pupil Questiomnaire

 This questionnaire asks for your opinion on a number of issues relating to the racial

integration of education.

¢ The questionnaire is anonymous so that you are ensured of complete confidentiality.
s Be sure to give answers which reflect what you really think and how you really feel.

PLEASE NOTE: In this questionnaire the term “integrated school” refers to 1 srhool that

admits pupils from all sace groups,
'MARK THE APPROPRIATE BOX WITH AN X.

A. Plesse indicate whether you are;

o

FEMALE

B, How old are you?

13-15

16-17

18-19

204

€. What is your home language?

ENGLISH

ZULU

AFRIKAANS

SOTHO

OTI‘iER (Pleﬂﬁe Specif)") lll_llll!ll!l;!l'ilil'.!l‘.li' . B

P.To Which “eultural” group do you betong?

“WHITE"

“ARRT AN

“COLOURED"

“INDIAN"

OTI'IER (Pleﬂse SEﬁCifY) lllIII|l.IttlIlili.i'll"lll‘lllt




39,

60.
61.
62,

63.
64,
65.

66,
7.
68,

69.

60

Children will learn to value the ethics of other cultures or religions in integrated
schools,

Children will Jeurn to respect people from other racial groups in integrated schools, -
School integmtlon will promote harmony between races.

A person’s race or sex should not block the person's access to basic hunan rights
and freedoms.

One goal of education should be the strengthening of respect for humnan rights,
School integration will result in too wide a range of ages in classes,

Integration of previously whites-only schoals will result in the Joss of extra equipment
and resources which these schools obtained from the state and from parents
fundraising efforts.

Integration win lead to overcrowding in classes.

The standard of English in English-medinm schools will deteriorate with integration,
The opening of schools to all race groups will lend to antagonism and violenoe
between pupils of different groups.

Voluittary participation, cunsensus and co-opetation of teacher, parent and pupil ste

- necessary preconditions for achieving successful intsgration in schools,

70.
71

72,
73.

74,
78,

76,
77,
78,
79,

Tntegration will have a positive effect on the scholastic achievement of disndvanluged
pupils,

It is important for children from differsnt race groups to socialise with each other

in and outside schoal.

My parents oppose the integration of schools.

More demands nre belng placed on me in this integrated school, than in my previous
sehool,

School integration is leading to the loss of my cultural identity,

1 believe that pupils from certiin tacial groups receive praferential treatment

and ate given mote leewav than pupils in my own tacial group,

The only reason this school became integrated was to appease the Government.
Ecunl education for all has opened the doors of opporiunity to me,

Integrated schooling is leading to more intense campetition for limited jobs,

I fee! that I am becoming increasingly morginalised a8 » result of my school becoming
intugrated,



28,
20,
30.

31,
32,

33
34,
35,

36.
3

38

39,

40,
41,
42,
43,

44,
43,
A6,
47,
48{

49,
50,
51,
52,
53,

54,
55,

56'

57
58!

59

When integration is accomplished, separate shower facilities and change rooms should
be provided fo. the different races in Physical Education classes,

I do not think that my parents would want to work on school parent committees, such
as the PTA, with parents of another race.

If I liked a person of another tace well enough, 1 would accopt him into my personal
group of friends.

I believe that dating between races will be a serous problem after mtegrntiou

The government's decigion to integrate other races into white schools was just and
timely,

T do not think that I would be willizg to sit next to & member of another race in clags,

I would not mind dancing with a member of another race at a schoul futiction,
Separate toilet faeilitiss and drinking fountains shouid be provided for each racial
group,

There is no basic reason for feeling prejudiced against another race,

I would not vote for any pupil for student office (e.g. prefect) unless s/he was of

niy race,

Al race groups are just as likely (o achieve similar sendemic results if they are given

eqoej sducation.

T would respest a teucher of another race ns much s I do a teacher of the samie
race ag myself.

Peaple from different racial groups are ioo different 1o ever becoms close friends.
It is important to me that this is a racially mixed school.

Black pupils should adjust to whito ways when they attend an Integrated school,
The tacial integration of schools will enable pupils to bettet communicate with all
the racial groups of South Aftrica.

My close circle of friends includes pupils of other tace groups,

The only differenics between raclal groups ure cultural differances.

I am happy that my school I8 Integrating,

The integration of schools will hava a negative effect on communities,

The past disparity in educntion for the different races and the disadvantaged starting
point for black pupils has crsnted serious problems in multiracial education,

The integration of all race groups in schools should be gradual,

School integration will eventually Jead to better relationships among racial groups,

Teachers should teuch only students of their own raclal group,

I would prefer to attend a segregated school,

There is no difference between black and white pupils at this school, We are ail
treated similarly.

‘The integration of all schools will eliminate recial prejudice from an early age.

The sbaring of enltural ideas in Integrated schools will lead to hatter understanding,
pImongst ree groups,

The school is one of the most impoertant places for esmbhshing {riendlly rolationships
maongst different raclal groups.

Schools should be integrated so that children do not become racists,

School integration will encourage social mixing bétween races,
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APPENDIX B: _
Potential questionnaire ftems given to experts in the field for their comments

+

R N

g,
9,
10,

11.
12,
13
14.
15'
16,
17,
18,

19

20

21,
22,
23,
24,
25.
26,

27,

Integrated schooling will best prepare me for life in South African society. .

It does not matter what xace pupils in my class are, provided they are friendly.
All South African children should receive equal education, regardless of race,
It is generally beiter that children of different taces be taught separately,
Integration of schools will do little to improve the race relations among pupils,

- All white children should leam an African language in school.

In an integrated school the gvllabus of most subjects needs to be revised to
include material relevant to pupils of all races. .

All schools need to give classes on race relations,

D:sndvantagc rather than race eauges some black children to underm.hmve at school.

1t i important that all schools should teach tlie children of one race group the history
and cultural background of other groups.

‘The presence of children of different races would enrich the life of the school.

The racial composition of a ¢lass is irrelevant ag far as learning in a class is concerned,
Racial integration of schools will lead to a lowering of present standards of education
for white children.

Differemces in the cultural backgrounds of pupils will pose serlous educattonal
problems in integrated schools,

It would be a good thing if multiracial staff were introduced into all sehools as soon
as possible. _

It is inevitable that all schools will eventually become multiracial,

When pupils and teachets are of different races it poses a comimurication probiem,

When pupils of other races have been integrated into my school, I have done my best
to aceept them as-classmates and equals,

I think that the academic standards at schools will drop as a result of other races
being integrated into schools, _

I would be willing to accept, as ox equal, & member of another race into a club or

_ team o which I belonged,

It would make no difference to me if my teachers were of my own race or & Jifferent
one,

I would hesitate to bring students of another race home with mie because I do not
think my perents wonld approve,

Every student should have cqual rights in regard to holding a position such as prefect
or house captain, regardless of race,

I believe that every student, regardless of race, should be eligible for school sports
teams, if srhe hag the ability to make the team,

Different racial groups mixing at school functions (dences, parties, ete.) will not be
wige ~ it will ohly result in fights and ill feeling between tho races.

Having members of other races on my school’s sports teams will result in more “dirty
playing” and unsportsmarnlike conduct,

T believe that & member of another race could become a very close friend of mne

(possibly even my “best friend”). '



If you would like to make comments with respect to the racial integration of your school,
or of the schools generally, please o s0 in the space provided below.

As hefore, the name of your school, or of the other 7 participating schools, will not be
mentioned in any documentation of the results, _

Thank you very much for your assistance and co-operation, It is much appreciated,

Yours sincerely
MERVYN SKUY PhD _ MS HEIDI BURKHALTER
Professor of Specialised Education & " Bducational Psychology Intern

Flead of the Division,
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APPENDIX A:

Copy of ihe letter given to the school principals requesting information about the
level of integration within their respective schools

Plense Note: The researcher and a colléague conducted different ressarch within the same sehools at the
same time. The tesedrcher’s colleague explored the attltudes of teachers towards the racial integeation of
sehools, Reference to previous research and to tecchers pettains to her study and not to the current study.

Dear
Thank you for granting us permission to include your school in our current study.,

In 1991 we surveyed the attitudes and needs of white high sehool teachers in a number of
Johannesburg high schools in relation to racial integration of the schools. The results
obtained from your school were iclnded in thie study,

I now have pleasure in encloging a copy of a draft article which is to be published in the
repuitable British Journal, Educational Research, later this year,

May we request that you do not share this article with the teaching staff until they have
completed the “Teacher Questionnaire” for out prasent stucly, This will ensure that their
responses are not contaminated by the previous results, We hope to make a comparison of
attitudes then and now, Feedback on the results of the study will be furnished to you as
soon as they are available, and hopefully much sooner than the previous resnlts were
provided,

For researsh purposes only, would you kindly indicate the approximate petcentage of
pupils at your school from each of the different race groups:

Percentage before 1992 | Percentuge during 1996
“African" ' : .
“Coloured”
“Indian”
llwhit_-e"
Other

Int the interim period, prior to the opening of all government schools to all races, which
Model did your school adopt, and in whiclh year was this implemented?
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APPENDIX T
Instructions given with the PAIQ

PUPIL QUESTIONNAIRE:

The ‘Pupil Questionnaire’ should be completed by the pupils in two of the Standard 6
classes and by the pupils in two of the matric classes, One of the Standard 6 and one of the
Standard 10 clagses stiould consist of pupils who achieve well academically, while thie
other Standard 6 and matrie class, should consist predominantly of pupils who do poorly
academically. : o '

The “Pupil Questionnaire’ takes approximately 30 minutes to complete, Bither a member
of staff can administer the questionnaire, for example, the guidance teacher, or Ms Heidi
Burkhalter will administer the questionnaire, The choice i3 yours,

If the questionnaire is administered by a member of staff, they will be collected by Ms
Heidi Burkhaiter, approximately one week later, or at your convenience.

Should you have any quesies with regards the ‘Pupil Questionnaire’, please don't hesitate
to contact Ms Heidi Burkhalter: tel, no., or Professor Mervyn Skuy: tel. no.

Thank you fot your co-operation and assistarice, It is much appreciated.
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If you have any immediate queries, or any requests for information about the study (both
past and prospective} dor.’t hesitate to call me.
I look forward to a rewarding collaboration,

Yours sincerely

MERVYN SKUY PhD _
Professor of Specialised Education and
Hesd of the Division.
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PPENDIX Et
Copy of the letter requesting permission to do rescarch within the school

Plesse Nots: The rés_earchcr and a colleague conducted differont rescarch wishin thie sutne schools at the
sume time, The researchet’s collengue explored the attitudes of teachers towards the roelal Integration of
sehools, Refarence to previous research and to teachers pertains to her study and not o the cutrent study,

Dear

In 1992, Ms Hilary Vice and I conducted a study in which we investigated the attitudes .
and needs of whits high schoo! teachers to racinl integration in the schools, You (or your
predecessor) kindly gave us permission to include your school in the study, and to survey
the teachers at your school.

This study provided valuable information, and culminated inter alin in the deceptance of a
manusctipt for puiblication by the reputable Br " sh Joutnal, Educational Research, The
articls will appear in 1996, (Of courss, no names of s¢hools will nppear thore),

Now, with the significant changes that South Afrien has undetgone since 1992, we
consider that it would be very important to do & follow-up investigation of teachers
current attitudes, and to determine the extent of changes in thelr attitudes and needs that
have ocourred over these four years. Thig will enhance the value of the original study, and
assist educators to establish the needs of teachers in relation {o the new dispensation.

We will send you a copy of the articls a5 soon aa It is published next yenr, Mennwhile, wo
would be grateful if you wordd allow us 1o again survey your teachers eatly in 1996,

In addition 1o repeating our surlier study, we would also very much like to extend the
investigation, by surveying the attitudes of o sample of your pupils of different races to the
integration of the schools, I would therefore appreciate it if you could helt us to introdice
this additional dimension,

Thope it will be acceptable to you if Ms Hoeidi Burkluliar, my resenrch assoclate, (and
about to qualify as an educational psychologist), were to telephone you early in the new
year (towards the end of January) to discuss the prospect of your patticipating in the
study, and to make the necessary srrangements.

The collation and publicntion of results obtained in the new study should be much quicker
than on the previcus aceasion, We undertake to ensure that you are given o copy of these
findings ns soon as possible, Should you subsequently wish to diseuss them with us, we

should be happy te do so. '
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57. integration is leading" to overcrowding in classes,

58, The standard of Enghsh in Enghsh—medium schools is getting
worse with integration,

59, The opening of schools to all race groups i5 leading to
aggression between puplls of different races,

60, More demands are being placed on me in my present school
than In my previous school.

61, Integration is improving the ﬁchiévcment of disndvantaged
pupils,

62.1t1s 1mporlnn£ for ehildren from different race groups to wiix
with each other in and outside school,

63, I do nof think thut I will ever feel that 1 am really welr.ome atan
integrated school,

64, 1 Teel that T am expected to change some of my culiiral ways so
that I fit into the school more.

What dilfficulties, if any, have you experienced because of the fact that there are
children from other race groups in your class? :

What have you found to be good about having children of other races in your class ?

If there is anything that you would like to add, please do so in the space provided
below (o.g. suggestions/dens for maklng things easier; strong fealings; ete.)

Thank-you for yotur Co-gperation in answaring s gueoslonnaire.
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37, The 6nly difference between racial groups are cultural
differences (e.g, customs; language).

38, It will be difficuli to find work nfter leaving school as the inte-
__gration of schools has jed to more competition for limited jobs.

0, Equal education for ail has opened the doors of apportunity to
me!

40. The past inequalities in education have made it more difficult for
‘disadvantaged’ groups to ¢ well acadernienlly in mixed schools.

41, The integration of pupils from all the racial groups into schools
should be gradual,

42. School initegration is lending to better relationships among racial
groups. _

43, Teachers should teach only students of their own racial group.

44, 1 wonid prefer to attend a racially segregated school (le. 1o
other races).

45, 1 bolleve that pupils from certain racial groups are treated better
than others at this school, _

46, The mixing of all schools will stop racial prejudice and
disctimination from ocenrring.

47, 'The sharing of cultutal idens in inlegrated schools has lead to
batter understanding amongst race groups,

{ 48, The sehool is one of the most important places for esiablishing
{riendly relationghips amongst different racial groups.

49, School integration hus encouraged social mixing between races,

50. Schools should be integrated 5o that children do not becorne
racisis,

51, Children are learning to vaine other cultures and religions in
integrated schools,

52, In integrated schoals we are learning to respect psople from
_other racial groups,

53, School integration is promoting gaodwill between rrces, '
. -~

54, School integration 15 leading to fc 1058 of my cultural iGentity
(8., loss of customs and traditions),

53, My parents are against the integration of schools.

56, School integration is resulting n too wive o range of ages in
clusses,
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18, I think that the academic standards at schools are dfopping asa
result of other races being admitted into schools.

19. Iam willing to accept, as an equai, a member of anothér race
into a club or team to which 1 belong,

20, It makes no difference to me if my teachers are of my own race
or a different one.

21, I do notinvite students of other races home with me because my |
parents would not like it,

22, Every studen®  ardless of xnce, should have equal rights in
regard to hol. 2 position such as prefect or house captain,

23, Every student, regardless of race, should be able to play for
school sports teams, if s/he has the ability to make the team.

24, 11 like 8 person of another race well enough, I accept hitn/her
_into the proup I hang around with,

25, A member of anothet race hes become a very close friend of
mineg.

26. 1 believe that dating between races is a serious problem.

27, The governmenl s decision to integrate other rages into white
schools was fair,

28. 1 will not dance with someone from another racial.group ata
school function.

29, 1 will not vote for any pupi'l for student office (e.g. prefect)
umless sthe is of my race,

30. Pupils from all the racial gronps are just as likely to get similar
marks if they are given an equal education,

31, Irespect a teacher of another race as much as I do a teacher of
the same race as myself,

32 People from different racial gruﬁpa ane too differcnl to ever
' becotne cloge friends,

33, I am pleased that this is a rncmlly mixed school,

34, Attending a mixed sehool hns resulted in my feeling worse about
rayself (e.g. infetior; inadequate; stupid).

35, The rocial mixing of schools is helping puplls to better
communicate with all the racial groups of South Africa.

36, My close eircle of friends includes pupils of other race gmupé.
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Some statements regarding integrated schooling are given below. ™ i¢ase respond to

the statements in terms of 4 5 point rating scale where A = strangly agree; B = agree;

C =neutral; D = disagree and; E = strongly disagree with the statement.

Mark the approepriate colurnn with an X,

I

Integrated schooling is preparing me for life in South African
society,

It does not matter what race the pupils in my class are, provided
they are friendly.

3!

All South African children, 1'egardlr=ss of race, should receive
eqnual education,

4.

Children of different races should be taught separately.

3,

The Integration of schools is not improving the relationships
among the different races of pupils,

GI

Al children should Jearn an African language in school,

The syllabus of most subjects should be changed to include

_material relevant to pupils of all races (e.g, African literature).

All schools need to give classes on how to improva relationships
between the races.

It is important that schools teach the children of one tace group
the history and cultural backgrounds of other racial groups,

10, The presence of children of different races has improved

this school,

11

The racial mix of & class does not matter as far a3 learning in a
class is coneerned,

12, Raeinl integration in schools is leudmg toa lowermg of
| standards of education,

13, Differences in the cultural backgrounds of pupils is causing

serlous educational problems in integrated schools. -

14, It is 8 good thing if tenchers of all races are {ntroduced into all

schools as soon as possible,

15, T would not invite a pupil from another racial group home with

ne.

116, When pupils and teachers are of different races it causes a

comaupication problem,

17. When pupils of other races have been admitted into rny school,

1 have done my best to tccept Jiem as classmates and equals,




E, Placs of Birth

SOUTH AFRICA

OTHER (Plense SPecify) e NO. OF yoars i S.A, v

E. What Standard are you in?

STD. 6

| STD. 7

STD. 8

STD. 9

MATRIC _

F, How long have you attended this school?

LESS THAN | YEAR

1-2 YEARS

23 YEARS

3 -4 YEARS

4 -5 YEARS

54+ YEARS

G, What was your AVERAGE symbol last term?

>

B
c
D
E
F

and lower

H. Name the PRIMARY SCHOOL which you attended:

Did pupils from other racial groups attend primary school with you?
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APPENDIX
The Pupil Attitudes to Integratio.: Questionnaire (PAIQ)

¢ This questionnaire asks for your opinjon on a number of issues relating to the racial
integration of education,

s The questionnaire is anonymous so that you are ensured of complete confidentiality.
No-one will know your answets,

e Be sure to give answers which reflect what you REALLY think and how you
REALLY feel,

- PLEASE NOTE: In this questionnaire the term “integrated school” refers to a sohool that
admits pupils from all race groups.

MARK THE APPROPRIATE BOX WITH AN X,

A, Please indicate whether you are:

MALE

FEMALE _

B. How old are you?

13-14

15-16

17-18

19 -20

C, What language do you speak most often at home? (Choose only one language),

ENGLISH

ZULY

AFRIKAANS

SOTHO

OTHER (Plense Specify) ,uivmsminasimiseses

D. To which *ethnic” group do you belong?

“WHI'F ul

AFRICAN"

“COLOURED”

“INDIAN"

OTHER (Please Spemfy_) L Ll ARNEER I ERA IR B AA P




67

What difficulties, if any, bave yuu experienced because of the fact thal: there are
children from other race groups in your class?

What have you found to be good about having children of othet races in your class ?

-

If thete is anything that you would like to add, please do so in the space provided
‘below.

Thank-you for the time thet you have spent in completing this questionnaire,



61, Scheol integration is t:rotrloting goodwill between races.

"62. School integration is leadmg to the loss of my cultural 1dentlt}'

63, My patents are againet the integration of schools,

64, School integratiOn is res‘u]ting in ton wide a range of agés in
classes.

65. Integration of prevmusly whites-only schools is msultmg in the
loss of extra equipment and resources,

66. Integration is leading to ovetcrowding in classes,

67.. The standard of English in English-medium schools is geiting
worse with integration.

68, The opening of schools to all race groups s leading to aggression
between pupils of differen; groups.

69, More demands ure being placed on me in my current schoul
than in my previuus school.

70, Integration is tmproving the education and achievement of
disadvantaged pupils.

71, It is important for children from diffetent race groups to mix
with each other in and outside school.

72. Pupils from other racial groups get away with more at my
school,

73. 1 wish that my ;3arents.had pot sent me to an integrated schiool,

74, 1 have lost self-confidence since 1 started attending an intrer~ted
school.

75. L do not think that I will ever feel that I am reaily welor W

integrated school,

76. The only reason that this schiool has acce; pted pupﬂr othe:
racizl groups is to kesp the Government happy.

77. 1 feel that I am expected to change some of my . Ways 50
thiat I fit into the school more.

78. I believe that the present system of integrated schooling is leadmg
to serious problems for my particular race group.

79, I feel isolated ar ] alone at this school.




39, I respect a teacher of another race as n.uch as I'do a teacher of
the same race as myself,

40. People from different racial groups are too different to ever
become close friends.

41. T am pleased that this is a racially mixed school.

42, Aitending a mixed school has resulted in my feeling worse abont
- myself.

43. The racial mixing of szhools is helping puplls to better
commurticate with all the racial groups of South Africa.

44, My close oitcle of friends includes pupils of other race groups.

45, The only dlfferences betwaen racial groups are cultural
differences.

46, It will be difficult to find work after leaving school as the inte-
~_pration of schools has led to more competition for limited iobs._

“at, Equal education for all has opened the doors of opportunity to
mel

48, The past inequaliues in e.ducatlon has made it more difficult for
‘disadvantaged’ groups to do well academically in mixed schools,

49, The integration of all race groups in schools should be gradual,

50, School integration is leéding to batter telationships amoung racial
groups,

51. Teachers should teach only student of their own racial group.

52, 1 would prefer fo atiend a racially segrogated school,

53. 1 believe that pupils from certain racial groups are treated better
than others at this school.

54. The mixing of al} schools will stop racial pre}udma fiom
developing,

.| 55, The sharing of cultural ideas in integrated schools has led to
better understanding amongst race groups.

56. The school is one of the most important places for establishing
friendly relationships amongst different racial gronps,

57. School integration has encouraged social mixing between races.

58, Schools should be integrated 5o that crildren do not become
racists.

59, Children are leaming to value otier cultures and religions in
integrated schools,

60, Tn imegrated schools we are learning to rcspect people 1tom other
racial groups.
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TABLE 3: Results of the Twe-way Analysis of Variance Procedure with internction

effects
Source DF | Type11SS | Mean Square | F Vale | Pro T
| Gonder [7700 | 37321485 | 3733.1485 | 3.10 | 00788
Race 4790 | 185583,6160 | 46395,9047 3851 | 0.0001
Race * Gender 4790 | 4386.7379 | 1096.6845 091 0.04574
SES 3783 | 42721140 | 1424.0380 122 03011 .
Race 47782 | 165227.6369 | 41306.9002 5541 | 0.0001
Race*SES 12,782 | 22375.7803 | 186484 1.60 | 0,0869
Tntcgration 37782 | 26480393 | 882.6798 077 | 05133
Race 47782 | 1614810640 | 403704910 3503 10,0001
Race*Integration 120782 | 17690,0022 | 1474.1668 128 | 0.2256
L-Averagé 27730 | 75619254 | 3780.9627 313 | 0.0443
Race 4730 | 129654.9273 | 32413.7318 26.83 | 00001
Rauce*Avernge 6730 | 37984635 | 633.0712 0.52 10,7904
Ape 3,784 | 3034,2826 | 1011.4275 0.84 104728
Ruce 41784 | 105330.7385 | 26332,6846 21,  0.0001
Race¥Age 107784 | 12031.4840 | 1203.1484 o 0Ad37
SES %797 53.59222 | 2679611 | 0.02 | 0.9812
Tntogration 2797 | 15288.21275 | 7644.10638 | 542 | 0.0046
SES*Integration 17797 | 105262.08101 | 1056208101 7.49 | 0.0063%*




LE 2

w?

Mean seores for ench level of each independent varinble

Independent Variable N Standard Mean
Deviation

| GENDER : o )
Boys 373 37.296 228,145
Girls 431 38,446 233.849
AGE _ '
13-14 391 41,260 232.571
1516 84 33,791 242,107
17-18 295 32.580 226,088
19 - 20 34 45,920 231.235
White 536 37,380 220,707 _

| African 205 29,093 251,220
Coloured 31 20,589 262.677
| Indian 20 22,392 259.850
Other 12 [ 24,395 239.000
AVERAGE SYMBOL :

| ‘High Achlevers' (ABY | 194 33.618 236,155
‘Averags Achievers’ (C-D) 457 39,895 228.194
‘Low Achievers' (E-F and fower) | 94 41.051 229,893
 LEVEL OF INTEGRATION _ _ _
0-14% “black” enrolment 211 31,532 228.149
15.24% "black” onrolment 183 42385 223,344
25-29% “binek" enrolment 218 34,555 236495
>65% “blnck" enrolment 192 42.181 235427
SOCIOECONOMIC STATUS _ _

Upper-middle SES | 198 36,156 232,489
Middle SES 21] 38.905 | 230,242
Lower-middle SES 203 34,038 226.995
Lower SES 1192 235427
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Quostionnaire Ttems Factor Loadings
61. Integrnﬁon is improving the achlevement of disadventaged ' 0,55
puptls, _ '
62. Tt is important for children from different race groups to mix 0,70
with each other in and outside schonl,
63. I do ot think that I will ever feel that T am really welcome atan -0,48
___ integrated school.

64. I feel that I nm expected to change some of my'.cultural Wnys 50
that I fit into the school more, _

-0,18*

Values less than 0,26 have been flagged by an ',
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Questionnglre Itoms Hoctor Loadings
39, Equal ecucation for all has opened the doors of opportumty to 0,56
e,
A0, The past inequalities in education have made it more difficult for 0,19%
‘disadvantaged’ groups to do well academically in mixed schaols,
41, The integration of puplls from all the racial groups into schools {(,00%
should be gradual,
A2, School integration is leading to better relationships among racial 0,75
_Broups. "
43, Tenchers should teach only students of their own ractal group, 0,71
44, Twould prefcr to attend a racially segregated school (i.e. no 071
ofher races). "
43, Tbelieve that pupils from corinin racial groups are freated bettor 0,30
than others at this school,
46, The mixing of all schools will stop racial prejudlr.c and 0,42
diserimination from ocourring,
47, The sharing of cuitnral ideas in integrated sehools has lead to 0,73
better understanding amongst race groups.
48, The school {8 one of the most important places for establishing 0,70
... Jrtendly relationships amongst different racial groups. a
49, School integration has encouraged social mixing between races, v, 85
50, Schools should be integrated so that children do not become 0,57
riclgts,
51. Children are learning to value other cultures and rehgmns in 0,60
integrated schools. _
52, Inintegrated schools we gre learning to respect people Front 0,75
other raclal groups,
53, School integration {s promoting goodwill betweer races. 0,71
54, Schaol intzgratiou is leading to the loss of my cultural identity 041
{e.g. loss of cugtoms and traditlons),
55, My parents are against the integration of schools, 0,61
56, School intmglation is resulting in too wide n range of nges in -0,38
classes,
57, Integration is leading to overcrowdmg in clnsses 0,54
58, The standsrd of English in English-mesiiom schools is getting 0,48
_worse with integration,
59, The opening of schools to ' nece groups is leading to -0,51
aggression between pupils of different races. '
60. More demands are being placed on me in my present schaol -, 22%

than in my previous school.
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aration of schools has led to more competition for limited jobs,

Questlonnaire Iems Factor Loadings
18, T think that the neademic standards at schools are dropping as a 0,54
_result of other races being admitted into schouls, _ _
{ 19, T am willing to aceopt, as an equal, & member of atother race 0,60
into aclub ¢r teamn to which I belong,
20. 1t makes no difference to me it my tenchers are of 1 my own rice 0,69
ot 4 different one, ——
-21. X do not invite students of other races hotme with me because my -0,58
_patents would not fike it. _
22, BEvery student, re gardles: of tace, showid have equal rights in 0,58
regard fo holding g position such as prefect or house captain, . _
23, Dvery stadent, vegardiess of race, should be able to play for 0,45
sohoo! sports teams, if s/he has the ability to make the team, j
24, If T like a person of another race well enough, I scoept him/et 0,60
into the group I hang around with, )
25, A member of another raee has become 4 very close friend of 0,57
mine,
26, 1 believe that dating between races s  serions problem. 0,56
127, The government's decision to integrate other races into white 0,66
gehools was falr, _ . .
28, T will not dance with sameone from another racial group ot a -0,66
school funetion,
{728, Twill not vots for any pupll for student office (¢.g. prefecty -0,56
unless s/he is of my race.
30. Pupils from all the raciul groups are just as lkely to gct similar 0,60
._narks if they are given an equal education,
31, 1 respect a teacher of dvother race as rmuich as 1 do teachor of 0,69
the same race ug myseli,
32, People from different racial groups are too different to sver. «(0,52
become close ftiends,
33, Tumn pleased that this is o racially mixed school, 0,80
34, Attending n mixed school lias resulted in my fecling worse nbout 0,35
. myseif {e.g, inferior; inndequate; stupld),
335, The raclal mixing of schoois {5 hielping pupls to better on
_..communiente with all the raclal groups of South Africa, _
36, My close cliele of friends includes puplls of other mee gronps, 0,54
37. The only difference between racial groups are caltutal 0,58
differences (c.g. custorns: language). _ _
38, 1t will be difficult to find work aiter leaving schoo) ns the inie- 0,27
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- TABLE1:
Factor Loadings - Factor 1

Questtonaire Items Factor Loadings

1. Integtated schooling is preparing me for life in South African 0,51
society,

2. 1t does ot matter what race the pupils in my class are, provided 0,56
they ate friendly. _

3. All South African children, regardless of race, should receive 0,51
equal education, _

4, Children of different races should be taught separately. -0,59

5, The 1ntegration of schools is not improving the relatlonsmps 047
among the different races of pupils. _

6. All children should learn an Aftican language in school. 0,44

7. The syllabus of most subjects should be changed to inciude 0,42
material relevant to pupils of all races (¢.g, African literaturs),

8. All schools need to slve classes on how to improve reiationships 0,38
between the races, .

9, Itis important that schools teach the children of pné race group 0,29
the history and cultutal backgrounds of other racial groups, _

10, The prasence of children of different races has improved 0,64
this sehiool, _

11, The racial mix of a elass does not matter as far os lsarming in a 0,54
clags is concerned,

12, Racial integration in sehools is leading to a lowering of 0,54
standards of education. :

13, Differences in the cuttural backgrounds of pupils is causing «(},44

serious educational problems in integrated schigols,

14, Itis & good thing if teachers of all races are introduced into all 0,59
schools as soon as possible, _

15, T wotld not mvits 8 pupi} from another rcial group home with 0,58
me.

16, When pupils nnd tenchers are of different facos It Causes o -0,49
gcommuiication problem, .

17. When pupils of ofiter mees have been admitted into my school, 061

1 have done my best to accept them ag clussmutes and cquals.
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% | %o | T | %o | %
_ A| Bl C|D|E
57. Integration is leading to overcrowding in classes. 155 | 255 | 23.9 | 20.3 | 14.8
58, The standard of English in English-medium schools is getting 134 {201 ] 314 | 213 | 14.]
worse with integration, ) A
59. The openting of schools to all yace groups is Tending to 134 | 220 § 327 § 218 | 101
aggression between pupils of different races, e |
60, More demands are being placed on me in my pl'esent school 159 § 217 [ 312 [ 197 | 115
than in my previous school, s
61, Intsgration is impraving the achieverent of d:sadvnntnged 202 [ 431 | 263 | §4 | 40
_ pupils, - .
62, Tt is important for children fiom different race groups to mix - 284 | 384 228 1 72 | 34
_with each other in and outside schoal, -
63, Ido not think that I will ever feel that I am rcally welcome atan | 54 | 71 {222 (344312
integrated school, . o
64. 1feel that I am expected to change some of my cultural waysso | 74 | 129 | 215 [ 27.3 | 309

that I fit into the school mote.
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% | o | % | %o | %
_ R . - A| B|C|D|E
37, The only difference between racial groups are cultural 313 | 364 | 158 | 125 | 40 |
___differences (¢.g, customs; langunge), _ .
38, Tt will be difficult to find work after leaving school as the inte- 36.0 | 3L7 [ 183 | 85 | 54
_ pration of schools has led to more competition for limited jobs. ol
39. Equal education {or all hag opened the doors of opportunity to 220 | 222 | 303 | 162 | 93
me. _ A
40, 'The past inequalities In education have made it more difficult for | 19.1 | 204 | 363 | 10,1 | 5.1 |
‘disadvantaged’ groups to do well academically in mixed schools. | b
41. The integration of pupils from all the racial groups into schools | 165 | 369 | 313 | 9.6 | &7
should be gradual,
42, School integration is leading to better relationships among racinl | 278 | 4L | 323 | 53 | 34
groups. _
43, "I‘eachers should teach only students of their own ractal group. 30| 39 | 100 | 264 | 566
44, 1 would prefer to attend a racially scgregntcd school (e, 1o 51 81 [ 193258 417
other races). -
45, 1belisve that pupils from cortain racial groups are treated better | 180 | 188 | 28.3 | 190 | 20.0
than othes af this school, _
| 46. The mixing of all schools will stop racial prejudice and 176 | 255 | 261 | 198 ] 10,0
discrimination from occurting, _
47. The sharing of cultural ideas in integrated schools has lead to 26:2 (453 [ 205 | 64 | L6
_ better understanding amongst race groups.
48. The schoo! is one of the most important places for establishing [ 374 [ 428 | 145 | 33 [ 20
friendly relationships amongst different racial groups, — _
49, School integration has encouraged social mixing hetween roces, | 250 | 481 [ 172 | &1 | 3.6
50, Schools should be integrated so that children do not become 300 (332|175 [ 55 | 48
racists,
51, Children are learning to value other cultures and religions in 235 [ 400 [245] 90 | 29
integrated schools. '
52, Inlntegrated schools we are learnmg to tespect people from 29.] 1436 § 181 | 69 | 23
other rucial groups. _ :
53, Schiool integration ig promoting goodwill between races, 230 [ 405 [ 269 | 67 | 28
54, School imegration is leading to the 105t of tny cultural identity 7.3 [ 1LY ] 215 [ 34.9 [ 25.2
(e, loss of customs and tiaditions), |
55, My parents are agalnst the lntegratiou of schools, 52| 63 | 198|263 | 424
106 | 18.7 § 340 | 23.5 | 13.2

56, Schoo! Integration is resulting in t00 wide range of ages in
classes, '
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36, My close circle of friends includes pupils of other race groups,

% | % | % | % | %
. _ _ _ AjlBlclDb]|E
18, I think that the academic standatds at schools are dropping as a 11,5 { 232 { 284 [ 188 | 181
result of other races being admitted into schools, o _
19, I am willing to accept, as an equal, a member of another race 497 (376 | 87 | 19 ) 21
into @ club or tear to which I belong, _
20, It makes no difference to me if my teackers are of my ownrace | 389 | 28.0 | 19.5 1 82 | 54
o a different one. o o : _
| 21, I do not invits students of other races home with me bacause my | 57 § 7.7 ) 157 } 26,1 [ 448
.. parents would not like it. _ - _ _
22, Every student, regardless of race, should have equal rights in 652|254 1 61| 15| 18
__regard to holding a position such as prefect or house captain, _ B
23, Every student, regardless of race, should be able to play for 74,1 1211 | 30 [ 09 ] 09
school sporis teams, IF s/he has the ability to make the team, _ _
24, If 1ike a person of another race well enough, T accept him/her ) 462 | 33.5 | 150 [ 33 | 2.0
_into the group I hang around with, '
25, A member of another race has become a very close friend of 31,5 { 250 | 254 | 112 | 62
LTS,

26. 1 believe that dating between races is a serious problem. a0 1 147 | 284 | 178§ 188
27, The government's decision to integrate other races into white 367 | 357 | 188 | 44 | 44
schools was faiv, ' 1
28. 1 will not dance with someone from another racial group ata 82 | 7.0 ) 246]246 (355

school funetion, e . _
29, I will not vote for any pupll for student office (e.g, prefect) 24 [ 17 83 | 258 (618
____unless s/he is of my race. ' _
30. Pupils from all the raclal groups are just as likely to get similar | 471 [ 302 ] 140 | 45 | 42
marks if they are given an equal education, N
31, Irespect a teacher of another race as much as T do a teacher of | 481 [ 319 | 139 | 37 | 24
the same race us myself, _ .
32, People from different racial groups are too different to ever 45| 811195 1331 ) 48
become close friends,
33, T am pleased that this is a raclaily mixed school, 324 [ 281 [ 300 ] 55 | 39
34, Atteniding a mixed schioo! has resulted in my feeling worse about { 34 { 45 | 160 | 31,7} 444
myself (e.g, inferior; inadequate; stupid). ]
35. The racial mixing of schools is helping pupils to betier 389 [ 365 | 161 | 64 | 2.1
cotmunicate with all the racial groups of South Africa. ' _
254 [ 21,2 [ 214 [ 219 [ 101
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APPE
Percentage of pupils responses to each statement

1 have done my best to sccept them as classmates and equals.

% | % | % | % | %
— ' _ _ _ A | BJC|D|E

1. Integrated schooling is preparing me for lic in South African 356 | 419 1178 | 24 | 23

_ society,

2. Itdoes not matter what race the pupils in my class are, provided | 499 | 369 | 83 | 2.5 | 25,
they are friendly. s

3, All South African children, regardiess of race, should receive 684 | 240 | 43 1 18 | 15
equal sducation, _ _

4, Children of different races should be taught separately. 37|39 | 90293 541

5. The integration of schools {a mot improving the relationships 68 | 147 | 306 | 285 | 19.0
among the different races of pupils,

6. All children should learn an Afrlcan language in school, 103 | 204 | 314} 174 | 205

7, The syllabus of most subjects should be changed to include 115 | 253 | 360 | 16,7 { 105

maferial relevant to pupils of all races (e.g. African literature).

8, All schools need to give classes on how to improve relationships | 178 [ 203 | 284 | 172 | 7.2
between the races. |

9. Itisimpottant that schools teach the children of one race group 162 | 354 | 27.0 | 13.0 | 84
the history and cultural backgrounds of other racial groups.

10. The presence of children of different races has improved 152 [ 258 [ 387 ] 139 | 64
this school,

11, The racial mix of a class does not matter us far as learning in a 377 | 355 | 141} 78 | 49
class i concerned. 1

12, Racial integration in schools is leading to a lowering of 130 7275 [239 [ 187 | 168
standards of education. o

13. Differences in the cultural backgrounds of pupils is causing 99 | 20.6 {340 [ 257 | 9.8
serious educational problems in mtegrated schools,

14, It is a good thing if teachers of all races ate Introduced into all 21,7 ) 206 | 281 | 132 ] 74
schools as soon ag possible.

15, T would not invite a pupil from another racial group home with | 3.8 | 53 | 153 [ 255 | 50.1
me.

16, When pupils and teachers are of different races it causes a 8.5 [ 252 {301 | 232 13.0

____commutication problem. _ _

| 17, When pupils of other races have been admitted into my school, | 370 [ 462 | 128 [ 1.7 | 1.3
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3.6141

Variable ]| N Mean Std. Dey. | Sum Minimum | Maximum_
Q40 [787  [34714  [1.0677 2732 1.0000 50000
Q41 786 [ 2.5102 . [ 10566 1973 1.0000 5.0000
Q42 1789 13.8466 [ 1.0003 3035 1.0000 5.0000
Q43 795 142943 | 1.0095 3414 1.0000 5.0000
Q44 1798 139098 |1.1777 3120 |1.0000 5,0000
Q45 799 [3.1514  [1.2991 2518 | 1.0000 5.0000
Q46 791 | 3.1884 [ 1.2503 2522 10000 - | 5.0000
Q47 797 [3.8808 | 0.9254 3093 1.0000 | 5.0000
Q43 794 [4,1033 109064 {3258 1.0000 0000
Q49 795  [3.7874 | 1.0341 3011 10000 5,0000
Q50 788  13.9607 |1.1032 3121 [1.0000 5.0000
Q51 791 [3.7231 [ 1.0128 2945 1.0000 5.0000
Q52 786 | 3.9046 [09721 . [3069 - | 1.0000 5.0000
Q33 787 [3J421 109772 2945 10000 5.0000
| Q54 790 | 3.5962 | 1,1862 2841 [ 1.0000 5.0000
Q55 783 |3.9438 {1,1585 3088 1.0000 | 5.0000
Q56 785 | 3.1006 [1.1688 [ 2434 1.0000 | 5.0000
Q57 783  [2.9349 | 1.2912 1298 1.0000 5.0000
Q38 787  |3.0330 | 1.2259 2387 1.0000 5.0000
Q59 780 [29328 (11737  [2314 1.0000 | 5.0000
Q60 782 |2.8926 [ 1.2245 2262 10000 5,0000
Q61 784 _ |37207 _|0,9864 2917 1,0000 5,0000
Q62 781 [3.8207 )1.0221 2084 1.0000 5,0000
063 770 |3.7946 11,1126 12956 10000 5,0000
Q64 780 1.2488 2819 10000 "~ _[5.0000




APPENDIX G:

Mean score for each guestionnaire item

(il

Variable { N {Mean | Std.Dev. | Sum Minimum | Maxinum
Q1 | 795 J406l6 | 09117 3220 | 1,0000 | 5.0000
Q2 801 | 42921 | 0.9067 3438 1.0000 5,0000
Q3 800 | 4.5600 107877  '3648 10000 5,0000
Q4 790 142620 | 1.024° . 3367 1,0000 35,0000
Q5 783 [3.3870_ | 1148 | .625 1.0000 5,0000
Q6 ] 794 2.8262 | 1.2585 2244 1.0000 -5.0000
Q7 797__ 131054 [ 11371 | 2475 1.0000 5.0000
Q8 795 | 3.3346 | 1,1647 2651 1.0000 5,0000
Q9 804 |3.3786_ |1.1523 | 2716 10000 |5.0060
Q10 797 )3.2949 [ 1.0842 2626 ) 1.0000 __ | 5.0000
(@11 [754 139320 | 1.1265 3122 1.0000 5.0000
Q12 792 [2.9848 |1.2888 2364 1.0000 5,0000
Q13 787 | 3.0483 | 1,1178 [ 2399 1.0000 50000
Ql4 798 | 3.4409 | 1,1788 12753 | 1.000D | 5.0000
015 799 | 41277 | 1.0917 3208 10000 5,0000
Q16 802 | 3.0608 | 1.1569 2462 | 1,0000 5.0000
Q17 800 | 41775 | 0.8120 3342 1,0000 5,0000
Q18 797 | 3.0866 | 1.2646 2460 | 1.0000 50000
Q19 798 [43095 [0.8695 13439 1.0000 5.0000.
Q20 800 | 3.8675 | 1.1754 3004 | 1.0000 5,0000
Q21 801 | 3.9675 | 1.1922 3178 [ 1,0000 5,0000
Q22 [799  [4.5081 [0.8209 3602 [1.0000 _ [35.0000
Q23 {799 | 4.6671 | 0.6636 | 3729 1,0000 5.0000
Q24 1800 41875 ] 0.9426 3350 1,0000 5.0000
Q25 797 136299 | 1.2257 2893 1,0000 __ |5.0000
Q26 797 13,0013 | 1.3750 2392 71,0000 5,0000
Q27 1796 [ 39585 | 1.0614 3151 1,0000 5,0000
Q28 801 |3.7191 | 1.2449 2979 1,0000 5,0000
Q29 .99 | 44293 | 0.8954 3530 1.0000 5,0000
Q30 801 | 4,1136 | 1.0774 3295 1.0000 5.0000
Q31 804 [4.1970 [ 0.972] 3374 1.0000 5,0000
032 800 | 3.8550 | 1.1194 3084 | 1,0000 5,0000
Q33 800 37963 [1.0741 3037 1,0000 5,0000
Q34 795 140018 |1.0409 3253 1.0000 5.0000
035 797 140364 | 0.9987 3217 1,0000 5.0000
Q36 [799 132070 13288 2635 1.0000 5.0000
Q37 [795 37849 | 1.1346 3009 1,0000 5.0000
Q38 797 121543 | 1.1616 1717 1,0000 50000
Q39 - 1796 133141 | 1.2406 2638 1.0000 | 5.0000




TABLE 15;

LEVEL OF INTEGRATION by SES
INT. SES
Freguency
Percent
RowPet _
Col, Pet Upper- Middle Lower Lower Total
middle _ middle
KG o1 114 0 211
12,06 0.00 14,18 0.00 26,24
0-14% 4597 0,00 54,03 0.00
4895 0.00 56,16 0.00
0. 94 B 0 183
0.00 11,69 1197 0.00 22.76
15-24% 0.00 51,37 48.63 0.00
0.00 44.55 43.84 0.00
01 117 0 0 218
12,56 14.55 0,00 0.00 27.11
25-29% 4633 | 5367 0.00 0.00
51,01 55,45 0.00 0.00
D 0 01 192 192
0.00 0.00 0.00 23.88 23.88
>65% 0.00 0,00 0.00 100,00
0,00 0.00 0.00 100,00
Total 198 211 203 1927 804
24,63 26,94 2525 23.88 100,00




TABLY 14:

General Linear Models Procedure: Bunferroni (Dunn) T tests

99

~ SOCIO-ECONOMIC STATUS
SES T Simultaneons | Difference Simultaneous
Comparison Lower Confidence | Between Means { Upper Confidence

Limlt ' Limit

Lower - Up-middle | ~6.329 3833 11,995
Lower - Cow-middie | -3825 5.185 14,196
Lower- Middle | <1,030 5.076 17,181
Up-mid, - Lower | -11,995 2.833 TeE29
Up-mid, ~ Middle -5.508 2,352 11.303
Up-mid. - Low-wiid, | -3.804 5,242 14.289
Middie - Lower 14,196 5085 3.625
Middle - Up-mid, 11,303 2,352 6.598
Middle - Low-raid. | 6,003 3,890 11,783
Low-mid, - Lowes | ~17.181 8076 1.030
Low-mid, - Up-mid, | -~14.280 3242 3.804
Low-mid. - Middle | -11.783 22,890 6.003

Comparisons significant at the 0,05 Jovel nre indicated by w,

Alpha = 0.05 Confidenre=0.95 df=782 MSE=1166.651
Critleal Value of T = 2,64499




TABLX 13:
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Gerneral Linear Models Procedure: Bonforroni (Dunn) T tests

AVERAGE

AERA'GE Slmultaneéus ' Différcnce : Simultancous

Comparison Lower Confidence | Between Means | Upper Confidence
Limit Limit _

A&B - E&F | -3.352 6.261 17,874

A&B - C&D 0,041 7,060 15.870%

E&E - A&B 17874 6,261 5.352

B&F - C&D - 8.767 1.699 12.165

C&D - A&B “15.879 -7.960 20,041

C&D -~ E&F | -12,165 21,690 8.767

Comparisons signiﬁcaﬂt at the 0,05 Jevel are Indicated by W

Alpha=0.05 Confidence=0.95 df=742 MBSE=1483.32]
Critical Value of T = 2,39942




TABLE 12:
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Mean scores for RACE group within AVERAGE SYMBOL group

RACE GROUP

MEAN 5CORE
High Achievers | Ave, | Low
_ Achicvers Achicvers
WHITE 230.53 316,71 214.50
(n=163) (n=313) {n=356)
AFRICAN 265.85 255.01 248.82
(n=13) (n=112) (0 =33)
COLOURED 27017 25038 | 27740
(n=6) (n=16) {(n=8)
INDIAN 266,38 25411 T
| (n = 8) (n=9)
OTHER 257,50 217,80 -
{n=4) (u=5)
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TABLE 10
Menn seores for RACE group within LEVEL OF INTEGRATION school group

RACE GROUP MEAN SCORE
014% | 15-24% | 2529% | >65%
WHITE 32600 | 21379 | 20831 | 19628
(n=188) | (n=135) | (n=160) | (v =53)
ATRICAN | 24850 | 20u10 | 25883 | 20847
(h=16) | n=41) | (n=40) [ (n=108)
COLOURED 37433 | 273.67 | 250,50 | 260.78
@=3) | (=3 |(1=2) |@=23)
INDIAN 24550 | 20400 | 262.62 | 254.50
=2 | (=1 {m=13) | (1= 4)
OTHER 36000 | 21200 | 25267 | 237.00
n=l) | (r=2) §(n=3) {n= 4)

TABLE 11:
T Test Procedure: Significant AGE#INT Interactions .

AGE®INT | N |Mean T, Dov, T | DF
13-14/<30% 102 | 243.373 | 35.818 | 83002 | 193
17-18/<30% | 93 |227.3:2 | 31,758 33002 | 193
17-18/>65% 4 246,045 | 30.600 | -3.2609 | 135
17-18/<30% 93 227313 | 31758 | -3.2609 | 135




TARLE 9:

05

General Linear Models Procedtive; Bonfervoni (Dunn) T tesis

LEVEL OF INTEGRATION
INTEGRATION Simuitaneous' ' Difference Simultaneous
Comparison Lower Confidence | Between Means | Upper Confidence
- Limit Limit
[25%5% - 565% | -8.790 "1.068 10,027
[2529% - 0-14% | -1.873 TI4T 17.366
2529% - 15-24% | 5.163 13.151 23138 %
S65% ~ 25.20% | -10.927 -1,068 8,790
565% - 0-14% | -3.256 6.678 16,613
S63% - 1524% | 1.792 12.083 22.373 *
0-14% - 25-29% | -17.366 547 1,873
0-14% -  >65% | -16613 6.678 3,256
C-14% ~ 15-24% | 4657 5,405 15.466
15-24% - 25-39% | -22.138 ~13.151 3165%
1524% - >65% | -22.373 -12.083 KL
15-24% - 0-14% | -15.466 -5.405 4657

Comparisons significant at the 0.05 level ‘ato indicated by o,

Alpha =005 Confidence=095 di=800 MSE = 1418386
Critical Value of T = 2.64484 '




TABLL 8:

94

Mean scores for RACE group within AGE group

MEAN SCORES

RACE GROUP
| 13-14 1516 | 1718 | 1920+
WHITE 221,86 22850 | 219.56 | 200,23
=252 | =32 |{@=239) | (n=13)
AFRICAN | 249.76 | 25210 | 25540 | 247.88
1 (n=104) (n=41) (n=42) | (n=18)
COLOURED | 257.82 272.80 | 258.43 | 203.50
=17 | =5 | =7 | @=2
| INDIALT 263,13 . 250,00 .
| | (n=15) (n=35)
OTHER 26253 | 239.50 | 217.50 | 210,00
w=3) | =4 | @=2 | @=1




TABLE 7;

General Linear Models Procedure: Bonferroni (Dunn) T tests

23

AGE
_ AGE Simultaneous Difference ' Simultaneous.
Comparigson TLower Confidence | Between Means - | Upper Confidence
Limit Limit
1576 - 1314 | 2659 9.368 21.365
15-16 - 1920 -9,406 10.872 31,150
15-16 - - 17-18 3,681 16.010 28.357 %
13-14 - 1516 21,365 9368 T 2.620
1314 - 1820 | -16.333 1,504 1 19.341
1314 - 1718 1,042 6.651 " 14344
1920 - 1516 31,150 -10.872 9.406
1920 - 13-14 | -19.341 -1.504 16.333
1920 ~ 17-18 | -12.921 5147 33215
1718 -+ 15-16 28357 -16,019 - 3.681 *
1718 - 13-14 14,344 6,651 1.042
1920 - 13-14 | -23.315 5147 12.921

Comparisons Significant at the 0.05 level are indicated by ***,

Alpha=0.05 Confidencs =095  df =800 MSE = 1422.732
Critical Value of T' = 2,64484
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TABLE 5: |
General Liriear Models Procedure: Bonferroni (unn) T tests

GENDER
GENDER | N Bon Grouping ] Mean
Male 373 | B |228.143
[Female | 431 A 233,849
TABLE 6

Mean scores for GENDER within RACE group

RACE GROUP MEAN SCORE
. | ' Boys Girls
WHITE — 21845 | 222.70
| (m=253) |tn=282)
" AFRICAN | 34835 | 25351
=91) |(n=114)
COLOURED 251.06 | 273.56
m=15) | tn=16)
INDIAN T 263.22 | 257.09
{n=9) (n=[1)
OTHER ' ~ | 21800 |248.83
| =5 |(n=8)
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TABLE 4: General Linear Models Procedure: Bonferroni (Dunn) T tests

RACE | |
RACE Simuitaneous Difference Simultaneous
Comparison Lower Confidence | Between Means | Upper Confidence
| | Limit | Limit
Coloured - Indian | ~25.197 2.827 30,852
Coloured - African | ~7.372 11458 | 30,288
Coloured - Other -12.876 _ 24,122 61,120
“Coloured - White 23.933 41.984 60,035+
Tndian - Coloured | -30.832 T 5.827 25.157
Tndiun - Afrlcan | ~14.:260 8.630 31,521
Indfan - Other 17926 21294 60,515
Tndian - Whito 16905 39,157 614107
African - Coloured | -30.288 11458 7372
T African - Indian | -31.521 8630 14.260
Afirican - Other 20614 12.664 45.942
Affican - White 22,500 30,526 | 38.552+
Other - Coloured | -61.120 24122 12876
{Othe - Indian 60,515 21294 17.926
Other - African 45942 -12,664 20,614
Other - White | -14.982 17,862 50.706
White - Coloured | -60.035 -41.984 [ -23,933%
“White - Indian 61410 -39.157 -16,903%
White - African | -38,352 -30.526 -22,500%
White - Other -50.706 T 17862 14.982
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Source DF TypcHILSS | Mean Square | F Value

Age 37194 | 20072.51684 | 6600.83893 472 {0.0029

Gender 13794 | 5846.15524 | 5846.15524 417 | 0.0427

Age*Gender 37794 | 4193,74344 | 1397.91481 095 | 0.3990

Age 3,734 | 8647.343440 | 2882447813 | 1.96 | 0.1181
Average 2,734 | 2626008300 | 1313,040100 | 0.89 | 0.4093

Ago*Average 51734 | 7204468055 | 1440893611 | 0.98 | 04281

% 5,01 WEF peD, 001
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2,737

Source ToF '[ype T SS Mean Square | F Value

SES 3;733 | 472953897 | 1576.51299 107

“Average 2733 | 910006495 | 4550.03247 3.10 | 0.0457
SES*Average 6733 | 16927,88357 | 2821.31393 182 | w0750
SES 3,788 | 26390.02107 | 8796.67369 656 | 0.0002
Age 3,788 | 12431.53004 | 4143.67369 3.00 | 0.0264
SES*Age 9;788 | 77481.87178 | $609.00A36 642 | 0.0001%%%
SES 3,794 | 8774428165 | 2924.800388 | 2.04 | 0.1070
Gender 17794 | 7651.142019 | 7651142019 | 538 | 0.0212
SES*Gender 37794 | 2318.588210 | 772.896073 054 | 0.6559
Tntegration 3;794 | 25628.60791 | 8542.80930 | 604 | 0.0005
Gender 1:794 | 977464635 | 9774.64635 692 | 0.0087
Tntograton*Gender | 3,794 | 299142589 | 997.14196 0.71 0.5489
| Integration 37733 | 8364.200149 | 2788.009716 | 1.90 | 0.1282
Average 2733 | 9414072676 | 4707.036038 | 3.21 | 0.0410
Tntegration*Average | 6,733 | 8263.030341 | 1377321723 | 0,94 | 0.4664
Integration 3,788 | 24981,56240 | 8327.18750 623 | 0.0003
Age 3;788 | 10791.33658 | 3597.11219 260 | 0,051
Tntegration*Age 0;788 | 66267.20071 | 7363.02330 551 | 0.0001%%%
Average 2737 | 6127.083310 | 3063.541655 | 2.07 | 0.1271
Gender 17737 | 4220178447 | 4220.178447 | 2.85 | 0.0918
Average*Gender 1393.891428 | 696545714 047

0,6248







TABLE 16;

T test procedure: Significant AGE*SES Interactions

1o

“AGE¥SES N Mienn Std. Dev. | 7 DF
13-14/Middle 1105 244820 | 36.730 33787 | 190
13-14/Low & | 2161 | 47977 | 33787 | 190
13-14/Middie 105 | 244829 | 36,730 | 3.7546 184
17-18/ ower-middle | 81 | 226642 | 26.714 | 3.7546 | 184
17-18/Low 44 246,045 | 30.609 | -3.6822 123
T7-18Lowermiddle | B1 A0 642 | 26714 | -36822 | 123
TABLE 17; |
Mean scores for RACE group within SES school groups
RACE GROUP MEAN SCORES

Upper-middle | Middle Lower- Lower
miiddle

WHITE 325.85 219,15 224,08 196.28

(n = 155) (n = 155) (= 173) (n = 53)

AFRICAN 257.97 259.08 121 USAT

{1 = 33) (n=40) (n=24) (n = 108)
COLOURED 270,67 "269.00 257,00 260.78

= 3) (= 4) (= 1) (.= 23)
INDIAN 351,80 26460 274.00 254,50

(n= 5) {n=10) s 1) (n=4)

OTHER 231.00 263.00 238,00 253700

| (= 1) (n=2) (h=3) (n=4)
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