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ABSTRACT

“The aim of this study was (0 identify and develop an understanding of thase aspects of
clinical supervision which particularty consribunc fo its effectiveness.

In using supervisoes as subjocts, this study moved away from the prevaifing approach to
supervision which s frequently discussed from the point of view of supervisors.

Tssucs in the Bierara d the nature and i the relationship between
supervisors #nd supervisces, A debate about whether supervision should be didactic or
cxporicntial was also explored. A third approach, which takes the complesity of the
supervisory Situation Into account without being reductionlstic, was put forward, Trans-
Terence, countertransference, (he reflection and pamllel proccsscs, ‘which am central 1o the
practice of supervision within were
discussed.

Eight subjects, all beginrier supervisees in an MLA. Clin, Psych. course, were inlerviewed
abant their exporience of supervision, The dita from the iterviews were then organised

experience. Two clinical who acted as assessors, lis-
tened 1o a random sample of the audiotaped interviews and confirmed the validity of the
\dentified categories.

“The dats showed that supervisecs fecl very inadequate and dependent at the beglaning of
their training. They require structure and contzinment which can be provided not only
throvgh emotional reassurance but also through clear and consistent didactic input. This
finding clearty did not accord with the didaciic/experiontizl dichotomy in the ieratre,

Recommendations were e, cluding b et speryises ght e o
their own ‘processes should
be potted ot from the smrx, s mpact or continuity and consistency of super-
visors and thelr theoretical approaches should be carefbly explored. Providing more
fecdback to supervisoes was also recommended.
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1t makes the most material difference whether a thinker stands personally related
1o his problems, having his falc, his need and evea his highest happiness therein;

or merely impersonally, that is 10 say, if e can only feel and grasp them with the
tentactes of cold, prying thought.

(Friedrich Nictzsche) %
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CHAPTER ONE
AIMS

ta
“The main aim of the present study is {0 identify and describe those aspects of the clinical
supervision expericnice which, from the polnt of view of supervisess, most acoount far ts
effectivencss.

o the present study elinical supervision rofers 1o the exploratory and advisory sessions
that take piace betsveen experienced and trainoe. who
‘mect regularty to discuss the trainoes/supcrvisees® cxperiences with their patients,
Duriag supervision, supervisors use various methods and techniques tn guide and insruct
supervisees i the processes and practices of psychotherapy. Clinleal supervision is thus
intended 10 hel with theie irmed probloms s welf as provid-
ing a more fong-term sel of skills and understandings that can be employed in fature
\herapeutic practice.

In this study the terms ‘supervisee', ‘raince’, ‘subject’ and ‘student” are often used
interchangeably, Likewisc with the (erms ‘therapist’ and ‘supervisor’, ‘client’ and
“patienl’. The term ‘clinical supervision” has, for the sake of convenience, been shorteried
o ‘supervision”,

Wilkin the literature there Is general agreement about the importance of supervision in
the training of psychotherapists and psychoanalysts. Thereafir, however, there is dobate
25 10 what exactly fLis within the complex supervisory situation that makes supervision
an effective means of transmitting therapeutic know-how 10 tralness.

Some contributors (Butier & Hansen 1973, Clark 1965) place Lheir emphasis on the.
cducative/didactic aspects of the supervisory process. Here the selationship with the
supervisor Is seen as secondary to the skifls and lechniques that s/he is able to impart Lo
the sherapeutic novice, This is generally a very directive, patient-centred approach,

Others (eg., Anderson & MoLaughtin 1963, Frijling-Schreuder 1970, Gaoni & Neumann
1974, Gross Dochnnan 1976, Jacke! 1982) siress e interporsonat relationship between
supervisor and supervisee which in turn has a direct cffect on the supervisee’s relations
ship with hiser patients, These authors and others {for example, Kaslow & Fredman
1984, Kralt & Kline 1576, Lower 1972, Mattinson 1977, Norman 1987, Solnit 1970)
who dlso emphasise Ihe importance of painting out the countertmnsterence in supervi-
sion, adopt a therapisi-centred approach,

The therapist-centred approach is not always different and somelimes overlaps with that
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adopicd by Bencdek and & (1966), Cohien and DeBetz (1977), Bksteln and Wallorstein
(1972), and Windholz (1970), who have pointed out the dangers of making a distinetion
between didactic and experiential supervision, They regurd ihis distinction as artificial
and warm that il can be miglcading. Instcad, they belleve that the situation is extremely
complex and that it 1 seductionistic (o aitribute the effectivencss of supervision to one or
other of these approachies. Stressing that this reductionism Incvitably leads o a pauity in
the conceptualisation and understznding of e dynamic nature of the supervisory cxperi-
ence, they promote a process-centred approach,

Gross Dochiman (1976, p. 17) suggesls that the most effective supervision deponds on
e aetive insight i the interplay of forces in the paralicl processes of therapy and
supervision.”

The prosent study, in recognising the complesity of he supervisory experience, and the
Fact thal 50 Titlc has been documented from tie polnl of view of supervisces, has at-
tempied to ael in accordance with the third (procoss-cenired) approach by employing
qualtative, deseriptive method (o gather data thatis 85 ich as possible, Thus the method
s besn choscn with the uim of arriving ot a1 In-depth description of the expericnce of
supervision, while avoiding a facile and redustionistic approach.

Secondly, this study will atteempl (0 Identify key features of the supervisory experience
whict account for or contribute 1o iis effectivencss as a method of imparting skills,
understanding and confidence Lo trainees,

Thirdly, the findings of this rescarch will be compared and contrasted viith the Hterature
in the field, An attempl will be made \o understand and account for any differences or
similaritics which may arise between the different studies and their relevant findings.

A soparane wim, based explicitly on the indings of the prosent study, will be to makee
broad recommendatlons foe the practice of supervision in general, and specifi recorm-
mendaions wilh regard to supervisory practices emptoyed in the zafning programme for
<Unical psychologists at the University of the Witwatessrand,




CHAPTER TWO
LITERATURE REVIEW
1, INTRODUCTION

“There Is no dearth of literature on clinical supervision, whether it be in psychology,
psychiatry, or soofal work. However, most of this rescarch has been conducted from the
point of view of the supervisor, therapist or social worker and there is Tittle that (ells s
‘wha it is like io e on thie receiving ond of the varlous services and reatments being
carvied out and prectiond. Con (in France 1988, p. 3) montious the *¢isturbing fact that
soctal work researchers a5 well as psychiatrisis and ist have rarcly oxp

the treatment situation from the point of view of the client.”

This might begin Lo account for why Supervision, as a field of study, is filed wilh myths, :
anclear definitions, and traditional beliefs, Also, 2 it has so many parallels wilh the i
practice of psychotherapy, it has nol been easy o apply experimental methods to supervi-

sion rusearch. Dasphe this, the practice of supervision is gencrally acknowledged by

wmental healih workes - f all persussions to be a vilal aspec of thei professional training

and on-going development.

Most authors are in agreement that supervision Is ceniral to the training of psychothera-
pists (.., DeBell 1963, Ekstein & Wallerstein 1972, Fleming 4 ~eradek 1966,
Friftmig-Schreuder 1970, Grinberg, 1970, Lebovict 1970, Sov adholz 1970).
Hart (1982, p. 5) poinis oul that the overriding assump: st authors and
practitioners is thal supervision is effective, “Apparently, superyasors are dolng some-
thing righ and cven quite powrful despite their inabllty to describe elearly their goals,
theoretical models, or oulcomes.”

The Hicralure on supervision abounds with articles devoled to issues which have been,
and continue 1o be, vigorously conlended and debated within & number of mental health
setings. The piegent study “mart from setting out some of those issues, will also atiempt
(o cxaming the assumptior . . wplicit in them and 9 assess he validity of the arguments
and practices predicated o . > assumptions.

2. AIMS OF SUPERVISION -

Typically, suporvision has been defincd by lists of funciions and tasks which are to be

pervision, boing ihe major method of imparting pract
10 studont social workers and psychialrists, s most
ofits aims.




Watson (1973), writing within the social work context, states that thie main goal of
‘superviston is 10 fmprove service to the client through beiter functioning of the soclal
worker, This view has boen echood by Kadushin (1974) and Levy (1973), who added that
the intention is also 10 equip the stedent to Lake on greater and meve diverse vesponstbili-
ties. Levy (1973) also emphasiscs the imponiance of the opporiunt.y which supervision
provides for students, nol anly (o develop their own practice, but to simultancously
develop a groater understanding of the peactice of psychotherapy in general,

Kaslow (1972, p. 132) desoribes supervislon us “a helping process applied to the worker
instead of the elfont," She sces supervision as baing designed to help the therapist remove:
mental or emotional blacks which detract from professionat effectiveness. A similer
concer - that of emoving blocks (o learning - is cxamined by Lkstein and Wallerstein
(1972) who look st “learning problems* and ‘probloms of leaming' in supervision. How
hese Issues are dealt with forms the subect of another debate which will be elaborated
Tater,

In the meantime it s usefut to Iook a1 some of the diffesent concepts of supervision
which have emcrged, each with 1s own emphasis on diverse cloments In this complex
process.

Kurpius and Baker {1977, In Hart 1982, p. 11) siate: “Supervision is the canceptuallza-
ton, implementation, control, and management of training in applied circumstances and
conditions", Hart I3 in accord with Brammer and Wassmer (1977, in Hart 1982, p. 12)
who have a focus an the relatonship be Asor and supervisee in
their definftion of supervision as “ihe assignment of an experienced person 1o help a
Dbeginning swdent 1o lcam counseling through the use of the student's own case mate-
Hal.” Kutzlk (1977, In Hast 1982, p. 12), whose definition has 8 somewhat suthoritarian
flavour, stregses the power refations implicit in superviston which he describes as “..
continuous refationship of an organizational superior and subordinate - supervisor and
supervisee, rospectively - In which the latter is required to report regularly 1o the formor
on the state of lis or her work and Ihe suporvisor provides direction that the supervisee is
bound to follow.”

The present study will focus mainty on individual supervision and will comment 1o some
cxtent on group supervision, There will be lile attention paid 10 the more cgalitarian
form of supervision cngaged in by experienced therapists - consultative supervision -
deseribed by Kutzik (1977, in Hart 1982, p. 12) as "a ime-timiled relotionship of profes-
sional peert in which (he consullee voluntarily scoks the advice of the consultant regard-
ing a speclfic caso or problem and docides whether or nol o take this advice.”




Likewise, sdministrative supervision, more expicitly the domain of social workers,
whers holp s offored 10 studenits i foflowing the procedures of an fnstitution of agency,
w42 ot bo dealt with here. Rather, clinical supervision which cmphaslses work with the
pationt and includes azeas such as sssossmant, diognosis, counseling, thermpy, ind
refetal, wil be the main focus of this study.

Gaont und Nermn (1974, p. 108) emphusise the personat qualltes of the tralnoe
theranist in their definldon of supervision: “The aim of any superviston 1§ 10 better the
psychothierapeatic technique of the therapist, 1is a loaming process through which the
psycholherapist should acquire the abitily (o use himself as an Instrament with which to
reat the patient.” Andsrson a51d McLaughlin (1963), on the other hand, have highlighted
adifferont fricol of supervision which tncy regard as being essenlally a leaming experi-
enice. In thelr understanding of supervision, supersces shate the frults of thefr clintcat
Kknowledge as well as clarily thetr thinking and toehmigues together with their colleagucs.

“Thus part of the supervisor’s function (which will be deseribed in groatcr dotall later on)
510 help trainees see how, whiere and what they ars blocking in the teatning process, In
powting this out, supervisors hope to help supervisees miinialn an openncss o what is
happening both in the clinical and supervisory siluations, In Usis way (rainees becorne
acquainted with thelr own amblvalence nbout leaming and rectiving help and can getin
10ach emotionally with the dynamics of the leaming process. Through thelr own
strugglos to confront thelr difficultics in supervision, supervisecs leam to understand and
appreciate the struggles thelr paticnts experience In therapy.

have for a number of deead themselves with numercus
aspects of the supcrvisory process. Withln this approach, Arlow (1963, p. 577) statest
"Supbryision is a special lype of leaming procoss based upon the joint examination af the
reeond of @ iherpeulic interaction between a patient and his theraplst.” Here the sim ts
definitely nol to turm oul lechnicians but 1o make sense of the therpeutlc interaction.
Ekslein and Wallersicin (1972) regard supervision as a menns for supervisees to discover
their countertransference problems and leaming blocks, They also see supervision as
praviding supervisces with the opportunity (o understand their reactions to their patienls.
Solnit’s (1970, p. 360) statement - “In psychonnatytic education, superyision roquires us
10 cxaming the bnmrlnnds of empathy, theory, technigue and lmw the analyst and his
paticnl cstablish anongolng " - is peshaps one of e
most comprehensive definilions in that 1L sakes nto aecount a number of processes
invalved in the transmission which oceurs between supervisor and supervisee.

Finally, Norman (1987) adds & very important dimension when she points out this s
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essential part of the professional training for the supervisee is leaming how to deal with
tic by-products of treating paticnts. Suporvisors need to Leach not only thoory, diagnosis,
and treatment, bul they also need Ip supervis pe with (he i i

of being therapists, I.e. the emotionat dilommas, and feclings of inadequacy and helpless-
ness which it can engender in thom, Judging by the absence of any othe reference to this
in the Werature, it is possible to assme that for most authors this aspect is implicic.
Although thore is a great deat written on transference and countertransfercnce feclings
(which will be addressed faler in Lhis chapies), the issue of supervisees' emotional
‘proservation' is not dealt with specifically, !

3. APPROACHES TO THE PRACTICE OF SUPERVISION i

i
The purposes and methods of supervision in psychotherapy are so incxtcicably intet- i
1wined that #is dcbatable whether 1t is possible, or in fact useful, Lo arbitrarily and !
anificially separate them. ‘The supervisory constelfation comprises $o many diverse and :

complex factors that it seems unlikely that they can be tcased out, and simullaneously
studied in thelr intorrelationship.

Perhaps whai is more useful is to set oul the debates and (o elaborate on the issues that b
have arisen with regard Lo their implications for the training of psychotherapisis. Major .
questions have been asked about what should be imparted to supervisees and how this i
should be done,

A. The Didaciic-Experiential Debate.

Various researchers and supervisors have over time taken up particular positions on the
subject of whether supervision should be designed tc leach (didactic) or treat (cxpericn-
tial) the supervisce. The terms ‘experiential’ and ‘didactic® refer, in a striet sense to the
behaviour of the supervisor only and do ot describe the desired autcome of supervisian
in terms of the behaviour of supervisees. I fact, these are descripiive Lemms used to group
different iypes of approaches to supervision. In this sense, they are not réally models.

Tnose who opt for the didaciic, os skills-ievelopmens emphasis (Buller & Hansen 1973,
Clark 1965) believe that there s Htle soom for therapeutic-type exploration in the
supervisory hour and thet &t should be devote d to imparting skills and techniques o
Superviseos in order thal they may serve thei - patienis or clients more effectively. In the
teaching model, a more cogritive, didactic straiegy is adopled loward supervisees who
can expect (o get advice, direction, structure and information from t¢ suporvisors. The
foous of the supervision is palient-centred. Didactic supervisors aiso stress the trainees”
nced for feedback regarding their performance and tecfinique (Payne & Gralinski 1968).
While 4 pure skills-development approach is adoptcd by behavioural supervisor, psy-




chodynarmic and psychoanalytic practitioners have combined aspects of it with thelr
introspective emphasis.

In ential, or personal growth model, the emphasis fafls on the cxperi
trainces who arc expocted (0 work with themsetves as the instruments of change within
e therapeutic selting, Thus a supervisory hour along experiential fines will focus more
om supervisocs’ foctings and relationships, both with their paticats and supervisors, than
it will on cognitive, informational issues. The propancnts of he experiential approach 1o
supervision (Altacher 1967, Ekstoin & Wallerstcin 1872, Lister 1966, Sanderson 1954, ¥
amongst others) consider the intellectual aspee of it (6 be secondary 10 a more personal,
exploratory approach, Invtead (he emphasis s on increasing the tranee’s awarencss and ;
sensitivity, For Ihis to occur there is & need for security so that they can explore their own ¢
feclings and leam from their own expericnces (Payne & Gralinski 1968). Experiential §
i
3
|

Supervisors, with their personal growth approaches, are averse to what they regard as
mechanistic technical approaches.

Hart (1982) noles the confusion which can arise out of the similarities between the
personal growth model and psyehotherapy, The personal growth model emphasises the

development of the supervisce as a porson without having o probe, ncover and remedi- y
ate in & therapeulic manner. However, supervision does ssare with psychotherapy the -
goal of increasing insight and affective Sensitivity. Here insight refers ta the knowledge i

of personat patierns, while affoctivo sernsitivity refors to an awarcness of emotions that
oceur within supervisees during their nterpossonal interactions.

n their "pure’ forms, those who want 10 teach imply that the provision of information "
and technique will make for a good therapist, while those who want to ‘treat” imply that

the elimination of character problems and psychoneurotic canflicts together with a

heightening of awarcness will peamit the unimpeded psyche 1o conduct therapy “instinc-

tively" as it were (DeBell 1963). Obviously, neither position is tenable because practising

psychotherapy is both an intellectually and emotionally demanding task.

Cohen and DeBetz (1977) point oul that the problem of whether to 'teach or treat’ is g
syncretic, while Lewin and Rass (1960, in Windhotz 1970, p, 396) lem it “a synoretic

dilemma” which revalves around the conflict between “the pedagogic and therapeutic

soles of (h supervisor.” Bibsing's solution (in Windholz 1970) 1o this dilemma when it

was belng debated as carly as 1937 was to favour eaching over therapy, This meant

supervisers could not analyso students, and vaining analysts (or therapists) conld nok

supervise trainces. O s on the pedagogic aim the assumption that

supervision could not hetp students with their personal conficts. The opposite conviction

- the rge to curo within supervision - was scon as a reflection of a failure (o teach.
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Solnit (1970) suggested tha supervision was more: than cducation yet less than therapy.
n this sonsc it is more than teaching yot less than treatment for supervisecs. Frijling-
Schrouder (1970) proposed shak the paradox might be clarificd if supervision was concep-
walised as an educational experience and a relationship. This relationship, untike the
thesapoutic one, while permitting some degree of emotionat exploraiion, should ot
encourage regression in the supervisce.

Burgum (1939, in Cohen & DeBetz, 1977ep. 359) siated that “the optimal emotional
climalc in supe vision differs from that in therapy in that the problem is circumscribed 1o
its particular manifestation in the swpervisory Exgloration is confined to
data immediately relovant, Extensive personal information in regard 10 it genesls and
manifestaiion in the siudenl’s life is not encouraged., Expression of feeling and insight are
also circumscribed and limited,”

Unfortunately, this polatising of supervisory behaviour into 2 didactic-experiential
dichotomy led to the cor plexity of the issues involved being obscured. Lewin and Ross
(1960, in Windhotz 1570) responded 10 this polarisation by stating that it was importan,
if the traps of the paradox were o be avaided, for Supervisors 1o be respausive 1o super-
visees' expressed and demonstrated needs,

‘Benedek and Fleming (1966), reaising that the "teachvireat” issue was a false dichotomy,
attempled & compromise between the didactic and experiential approaches, They betieved
Supervisors should pursue instructive approaches o increase supervisees* skdlls and
difforent approaches to increase Supervisees” awareness of their own aldiudes and feel-
ings. The application of the specific 2pproach should be determined by the developmen-
1al leved of cach supervisee. Thus, in Benedek and Fleming’s (1966) scheme, both
techinical skills and the development of awareness are scen as part of an ongoing and
complele supervisory experience.

4. THE SUPERVISORY RELATIONSHIP

Tn order to make sense of the differences in the approaches 1o supervision, it is important
10 understand the types of relationships that are fostered and allowed to develop between
suporvisors and their iraifices. These arc important because: of the implications they have
for the development of supervisoss, their therapeutic work, and the supervisory relation-

ship itsell.

“Teaching how to b a therapist requires more than imparting information, it requires a

special aliance between the Supervisor and the traince. This has been setn as analogous
10the paticntherapist alliance which in (Choloff 1972, Frifling-
Schrender 1970, Grinberg 1970, Jackel 1982, Norman 1987), This altiance reqires that
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supervisees foel respected by Suporvisors and that they regard supervisoss as fair. There
should also be a bastc respect for (e clinical material, Benedek and Fleming (1966) state
that the Grerpy liance d by mutual ing of the Jimilations of
the sitwation, by candour and a ilingnes 0 fcam, Cohen and Peeiz (1977) believe
that sensitivis;* and respet shared by the supervisors and supeevisees 1S perhaps the most
‘potent Loal in the supervisory repertoire, Cortainly without it participanis in the supervi-
sory process ar treading on shaky ground.

In order to mave away from the limitations of the polarised view of supervision as either
didactic or experiental the researcher has adopted a developmental/stage approach in
which an attempt is made 1o outtine different aspects of supcrvision which may all have a
place at different times in the supervisory relionship, depending on the developrient of
both supervisors and supervisees. Alllough the stages are sot out ina linear and discrete
manriet, i is imporiant 1o bear in mind that this is ot necessaily the way that develop.
ment will occar in practice, Rather it is likely (o be a constantly shifiing process, in
which superviseos are ikely (0 g0 back and forth between various positions. This wil be
diseussed more fully later on.

A, STAGE ONE: The Teacher-Studen Relationship

At the beginning of supervision the relationship between supervisor and supervise is
targely a leacher-student one (Atlow 1963, DeBell 1963, Hart 1982, Jackel 1982). Within
this relaionship the researcher will examine the characleristics of supervisees and
supervisors, and the goals of supervision, These parametors will lso be used for Slages
Two and Three. As o relationship s evar without 1's problems, 50 100 with the supervi-
sory ane. Hence there will also be a section devoted the problems and diffieulties that
arisc in the suporvisory situation.

() Supervisee Characteristies

At e outset of their clinical expericnce, supervisces tend to experience much
anxiety goncrated by thelr tack of skills and limiled theoretica) kniowledge. Many of
1hem have come from divetse and unfumibiar Backgrownds and feel “tirawn in at the
“deep end™ as il were, It this situation they are required (0 work with patients and
have [0 sely a great deal on their own fusources, exporience, - and if they have had it
- their own psychotherapy. Students fecl that they have litle professional protection
and neod supervisors 16 shoulder much of she respensibilty for their patients, They
2150 wanl advice and encouragement from the supervisors s they aze anxious about
their adequacy and abilitics (Gaoni & Neumann 1974).

Gaoni and Neumann (1974) also poini out thal desplte their vulnerability, and
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becouss of Lheir naivete, commitment, and optimlsm., begianers are ofich more
succesful with difficute patients than more experienced thorapists. At this stage
suporvy. s expeet help with diagnoses, advice about medication (if necessary), and
guidance in relating (o patients (and occaslonally their families). They also want
theorutical clacification on symptoms, actiology, dynamic theory, and reading lists
and discussions,

Emotionally, students feel very dependent, They ase in relation to supervisors who,
because of the exicn of their cxperience, competence and administrative status, are
in much more powerful positions than they, 1n order 10 ward off feclings of envy
and hostiity towards supervisoss who are parcelved as extremely knowledgeable
and powerful, suporvisces may idealisa thern, Supervisocs, who ofien feel a sense of
helplessness, shame and inadoquacy, along with competitive strivings to integrate
dynamic principlos and lochniques, may also aticmpt to please their supervisors who
are simultancously their cvaluators.

Because students do nal yet see therselves as therapists they ofien feel more sike
mediators between pationts and supervisors. Thus, supervision at this stage of
supervisees” development tends to centre more on paticats than on the trainces.
Resognising how difficult this stage can be for boginnlng thorapists, Geon and
Neumann (1974), suggested thal trinees be given the oppoitunity 1o participate i
‘group sessions whese they ¢an express and share some of thefr fears and misgivings.

(i) Supervisor Characteristics

These,depond to & large cxient on e oricntaion and experience of individval supor-
visars, Howaver, i is fmportant that supervisors have the capacity (o form a super-
visory alliance, anatagous Lo the therapetic altianee, with ther siudents, Varghese
(1988, p. 398) states: “Just as the process of psychotherapy demands that the
therapist, In a very real sense, understands the patient’s paradigms and eniers thom,
50 100 with supervision, The experience of having someone undesstand what it is
fike to be him, paradoxicaity atlows the patient’s world view to be challenged. Rt is
the attaciiment to the therapist through the empathic understanding that allows the
patient to (olerate the uncentainty of moving away [rom maladaplive paltems and
(owards new, unknown areas,”

Anderson and MeL.aughll (1963, p. 84) support this viow, commenting that the
“establishment of a certain atmosphere is imperative: frindiiness, a not nduly
criticat auttude, objectivity, and tolerance for mistakes and siow progression,” are
ll essential elements which 3o toward the constniction of the supervisory ailiance,
They beliove that the atitude of supervisors may be all important in the success or




failure of the trainees’ first cases.

A this stage of the relationship supervisors basically give and reccive information.
They also help suporvisces fommulate appropriale goals. Although supervisors
should Iry (o mect the nceds and orientation of supervisces, it s unlikely that they
wiil alicr their own Gricntations al! that much, as Lhese attitudes and theoretical
Slandpoints arc usually based on personal boticfs, Hart (1982) suggests that supeevi-
5025 might bear Lhis in mind in order to be flexible in their approach (o, and use of
techniques when Lrying to accommodale Lhe noeds of supervisecs.

Of course e continued use of passive leaching methods, Le. giving supervises an
‘example of what could have bean said, or whal would have been & morc appropriate
intervention, mther than fetting them discover this for themselves in supervision,
‘may hinder sponidncity, creativity and independence, However, Grinberg (1970),
Gross Dochrman (1976) and Hart (1982) regard this practice as acceptable 35 long
a8 i doos not inhiblt superviseos' ater development, Lower (1972) makes the point
that supervisors' billiant pereeptions and insighis may serve 10 keep supervisees
submissive, inferior and frusirated, which could interfere with the dovelopment of
hefr seleonfidense and personal stylcs.

(i) Goals

AL this level, supervisors noed 10 convey theosy, techniques and professlonal
behaviours to trainces, It is at s carly stage that supervision may be weighted
Wore toward didactic rather than experiential nput.

While most wrilces belleve that highlighting transference and countertransfercnee.
feetings should be el to a later slage in supervisees' developement, Mattinson
{1977) makes a very strong case for why the work of drawing atiention Lo these
reactions in tierapy and supervision should not be delayed. The terms and the issues
elated 1o these reactions will be discussed in greater detait elsewhere, For the.
‘moment however, it is sufficient Lo note Mattinson's (1977) polat that it is 1o
supervisces advantage to got into the habit a3 quickly as possible of moniloring
thelr foelings and reactions in therapy and not being ashamed of owning them {n
supervision, Mattinson (1977) maintains thal by pointing out the reflection process
(to be discussed fagar) the focus {n supervision is not solely on the suporvises but on
how patient and supervises affect each other, [n this way a greator undotstanding of
the therapeutic process becomes possible. This, she maintains also means thal the
stressfulness of lhe supervisory situation is greatly reduced for the supervisee,




B.STAGE TWO: The Masicr-Apprentice Relationship

Gaon and Neumann (1974) soe this stogs as one whort supervisees progeoss from pupils
10 approntices. Whereas in the earller stages of thelr trining, supervisees wanted help
with developing basic skills, now there is a need to refine these skils. 1t is a5 if super-
visees can now begi o *play’ ar expecimant a litle with the therapeuile tools a1 their
disposal, Gaonl and Neumann (1974) along with others (Betcher & Zinberg 1988, Colien
& DeBelz 1977, DeBell 1963, Frijling-Schreuder 1970, Gross Dochrman 1976, Lower
1672, Solnlt 1970, and Windhotz 19770} also belleve thal supervisees are unlikely (o get
the maximus) beneBl from shis stage of supervislon unless they have undergorte their
ovn paychotherapy. These authors and practitioners bellovo that the bost way to develop
e Uicrapoutic personality of traice theraplsts i through tcir own experlance of
psychotherapy, Thus supervision is seer: as befng most useful whert it complements the
novice therapist’s Indivicual therapy. I goes withiout saying that any psychosnalytic
training requires the eandidale to be in, or to have completed, a personal analysis,

Thers are & number uf reasons why this standpoint Seems & sound one, A% Freud poinied
out, consciousness cannol be {nstifled, but has to bo arrived oul by the secker, Thus,
supervisors may be able Lo off their supervisess about certain psyelic procassas, but the
rescarehir belicves that these will not have greal meaning unloss they have beon experi-
enaed and lived through by the supervisees themselves. It is this Hved exporience which
\he researcher belfeves Is of infinite value in the understanding of processes occurring in
the patient, and between the patient and the therpist i psychotherips,

Also, having their own psyetiotherapy should casble supervisess (o become familla with
their own *issues’ and to recognise these when they arise in the therapy siwation, When
supervisces are able 10 contain thelr own problems they are able to be more available to
el patints.

1) Supervisce Characteristics

At this stage studenis have bnd some experience and want their supervisors to felp
thcm organise and make dynamic sense of (he informaton gathered, They want lo
put it into & framework and give it meaning (Guon & Neamann 1974, Hart 1983).
Ekstoin and Wallersicln (1972, p. 138) believe that to galn incroased psychother-
‘peulic skills & supervisce now has 1o develop in "the use of oneself in & thempeutic
relationship” and that this development may be “far-resching and decp.” Super-
visees want o achieve a sense of enpathy, understanding and the abiiity to make
correot diagnoses and daw the correat thesapeutlc conclusions,

With the increased knowledge mnd the growth of confidence, students need Lo
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and how they may be impeding teir
e o the studeni-toacher refation-
ent, For others, the foous begins 10

fiecome veare of their problems and (0 wnd
work. Those who see ihls stage s o limited iner
ship il keep the fozus in supervision on the
S0l 10 the person of the superviste.

i1 Supervisor Chamcteristics

Supervisors begin to help iriiices move from a very depentiont o more self-
redlum positlon. Anderson and MoLaughtln (1963, p, 89) state thal the supervisor
“umnast help e student 10 Fnd himself s an Idepondent persan by encournighng hls
ego strenglh. This s part of the leaming process, aid the studken’s deficlencics or
deviations [rom ideqi technique and bandling of Big case are not 1o be looked upon
v errors subject 10 exiticism.” This s purticulatty fmporiant at this ‘expesimontal
stige for rainees. who, b trylig things out for Hiomsctves, must fool sufe enough
0 oty o ke tsks, but 0 tisk making mistakos.

ALt poin supervisons use thelr clinical skils 1o hetp supervises leam abous
(hermselves hrough ferpersonnl belaviours ind theis feclings i1 interperson!
situations. The assampilon here, wnd inherent i Lhis approsch, 4 that roaier
personal awareness makes for betcr elinfelans. Supervisors are also constantly
Teschinyg from practical exumples. They ke up fssues which octur commonty In
terapeulic shuation: such as putictuatity, ovssod hours, pArpRINes, the supor-
Vi Wi SIS, i ¢octtiins, qind Hios saperbees how 10 dend whts dose
Issus professionally (ackel, 19823,

Cohen al DeBelx {1977} point ou that direct ebservation is a0 wnderused mocel-
Ing technlque sith disunet stivantages for educating psyeliollienyy trainges. G
A Neumain (1974 emplayed & teaching techiue which involved them leading
o {n Sront of & one-sway mbtror, behind which s their supervlsees who, for thal
Time, were abserving and feading back Lo them on she work Lhey were doing in the
tup. The giaap thempy sesslon was followed by a discussion betwveon the (wo
supervhsars and ety supervisees, Gooni and Neumann (19743 laund thas this
axercise put ther i touch welh Ueir supervisees' needs while shrflunoously
‘providing the supervisees with 1 very vaiuable feaming experience, They ilso o
that allovwling supervisees K0 et o supervisors for tial e cretted the porennlal for
A mone equit relationship 10 develop themselves ant hefr supervisoes, Apur ftom
the faek that they eould earry ot therapeutie and Lrining work simultaneously,
Goni and Nowmty {974, 1 1119 said “We enjoy this 1ype of work, wherein we

become ai one and the sume me the supervisons and suporvisees of our (minges

F—




it Goals

AL this stage of Uhe supervi 2es' dovetopment the goal is for them 1o gain awareness
of their own own attitudes and fealings, Supervisees may also begin to develop an
awarenoss of the cffectiveness of their thorapeutic Work.

C. STAGE THREE Towards o Peer Relationship H
"The following Lwa sectlons witl be very brief as they do not apply direcily 1o the present

study, The researcher has also delibcrately refraled from giving any lime span 10 Lhese !
sagssas they will depend entirly on the development of each individval supervisee. As 5
1
£

lisiie (0 develop, their f supervisors change, The emphasls
inthe supcmslon at this stage has shifled from the patlent (o the porson of e (herapist
and to the development of an understanding of the retationship problems which may arise
batween supervlsces and Uelr patlents, and betwoen Supervisees and supervisors. :

{i) Supervisee Characteristics }

Al this stage supervisees are: 1uss dependent and have more cquat relationships with '
supervisars. They are able to make clear demands on supervisors and to define their
‘own needs. Here Ihers Is 4 Jeaming allance with the superviso - two peopls are
cquatly engaged in the task of trying as openly os possible to make sense of
therpeutic expericnce. Supervisecs are increasingly able to make use of themselyes .
and thelr reactions o their patients both during the supervisory and therapeutic

hours. Thus there s an increase of scil-awarencss and self-anatyss.

(1) Superviser Charscteristies

A this poiit oul biind spots and conis
make the distinetion between real reactions to their patients and mnsfcmncc and
countertransference reactions. Supervisors keap the supervision within the patient.
supervisor-supervisee triangle,

Gront and Noumann (1974, p. 112y sum it up this way: “Over the years, the supar-
visee undergoes a process of unconscious inlematisation, imitation, and identifica-
tion and begins to be selective, He chooses the skills that suit his personality.”

Gty Goals

Supervisees are encouraged to develop (ieir own style, to be independent, spontane-
ous and original.




D. STAGE FOUR: Consultative Supervision

“The fourth stage is not one that particularly concems us in ihis study, however, it is
wseful to have a porspective on it. By (his stage supervisces have developed their own
personaiities, styles and identities as tnorapists, Supervision bow consists of a motual
exchange of opinions, advice and experience between quals, Supervision may also take
the form of poer groups meoting o exchange and develop ideas and a deeper understang-
ing of the herapeutic process. Just es analysis of (herapy can be interminable, 50 100 wilh
supervision which can continue throughout the therapist's professional life.

5. PROBLEMS AND DIFFICULTIES IN SUPERVISION
A, Supervistes’ Problems

The practice. of psychotherapy is an emotional business thal engendors n its practitioners
many upsetting and powerful feclings of inadequacy, inferlorily and powerlessness,
Henos the developmeat of emotional dependence and the difficulties that supervisees
oxpericnce around these festings.

In 2 survey conducted by Kaslow and Friedman (1984) umongst trainees and therapists,
theraplsts (who were also supervisors) reached consensus that ferlings of immobility and
‘genoralised defonsivencss were common raince respornses 1o the pressures of clinical
programmes. They belicved that the sitiation prompted rogressions in thelr trainces
which ncreased the probablity that tralnces would have to confiont feclings about
authority igurcs, sibling relationships and dependeny/autonomy fsstucs.

As part of the solution to this difficulty, a number of authors (Belcher & Zinberg 1988,
Cohen & DeBelz 1977, Frijling-Scheeuder 1970, Gaoni & Neumann 1974, Gross
Dochrman 1976, Lower 1972, Soinit 1976, and Windholz 1970) suggest that tralnees be
In their own theraples which can provide them with containment and allow for ego-
supportive work, However, Hart (1982} tolioves that the decision shou!d be left com-
pletely (o the supervisee 1o docide whather or not help s roquied. The general psycho-
analytic view soems 10 be the most sensible Le. thal supervisees should preferably be in
thelr own therapy al the time of beginning tscir (raintng, or should have completed it,
and if necessary, should be wilting 10 returs to it if the task of becomiag & theeapist raiges
new issues for them.

Another difficulty facing supervisees Is the continual direet seruting and svaluation of
themselves and thets work. This has been scen by some authors (Gross Dochman 1976,
Kaslow & Friedman 1984, Krafl & Klinc 1976, and Lebovicl 1970) a5 on of the major
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catises of stress for trainees, Superisors, who thso have Uie difticulry of this dual 1ol
and,ive doaehers aind on the otfier, [esiers mnd evaluators of the
aniially to supervisee anslety,
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A turther issde dhat is poteatiasty probiematic for
number of dilferenn supervisars, Anderson and MeLaughiin ¢1963) wgard (i

an betietiet (6 supervisees, oth front the poiat of viw of the supervisce being exposed
104 umber of sitferent approehes, 18 wel as being evaluated by @ group, mther than o
single person Fihng-Sehreuder 119701, however, befieves that the exposure ta diferent
supervasor 15 posentinlly eontusing il disruptive for supervisoes. Because both points N
ar valid, supervisom might do well i bear e problems of tis sitwatton in mind, while H
<t s ol (s B use 1l disensity in sopervisees o their best advantage. 1
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find themsclves having to confront thelr ambivalence about the dual role they play of
simultancously belng the supervisces facilitattve supervisors as well as the evaluators of
their progress, Hasscafeld wad Sarsis (1978) suggest that the solution to (his probiem is 1o
move away from Uk power amblguities inherent in Lhe supervisor's role by following &
non-patcrnalistic modef of supervision, Although the intention is horiourable, (he power
tolations arc both expheit and mplicit ke. supervisees pereeptions of supervisors as being
‘powerfut because of holr greator knowledge, status and (often) age, Also having power
ol evalisation over tupervisees is a situation that Is particutarty difficult to alter and one
which can be experiznced as very persecutory for teatnees, Rather than trylng for a ‘non-
patenalistic’ type of supervision, supervisors can go sorie way tawards alleviating the
situation through their demanstration of respect and eoncern for triinees. Providing
foedback 10 suporvisees may also be heipful.

Supervisers are faced with @ whole hast of oifer problems ranging from the reluetance of

 supervisars to seek advice, 10 thelr potltivo feolings with each other, They
may also have theit own feclings bota isees and the
palents whose theraples they are supervising, Supervisors may also experionce conflict
and doubt about the validity of what they 're toaching. They 100 may have probloms with
the milieu, and as they are probably working under the same, if ot greater stresscs, they
too need support (ackol 1982).

A mumber of suthors have alsa hightighted the potentia for supervisors to misuse super-
vision for thelr awn parcisslstic purposes (Balint 1954, Benedek: 1954, Eksicin 1960,
Emch 1955, Grotjahn 1953). The same authors wam sgfiast disciple-hunting and supes-
Yisors* unconsclous needs to foster Superviscs” dependence and Identifemtion vAth
them.

6. GROUP SUPERVISION

“he intensely charged natate of peer group interactions is scen by Kaslow and Fricdman
{1984, p. 47) 15 suslaining “the compatitive frenzy oficn noted among clinical students”
{2.g. vying for “gifled child,” “most-likely-to succeed,” ar “Tavourite child” stamus). In
their survey, onc Supervisor srid thal the dependency and stbling rivalsy conflicts which
are activated and kept prominent by the training years is the stress that keeps students in
transference longer than other patienls,

Bolh Frifling-Schreuder (1970) and Grinberg (1970) bolleve that group supervision can
Tead o regressive processes of envy, competiliveness ang rivalry, IT (hese are not ehecked
they can lead (o primitive forms of lion which mny hamper (hx of
2 more mature identification, Grinberg (1970, p. 380) s fn agreement with Fsijling-
Schreuder (1970} that groups can be destmetively critionl, Ho stalos: “They sometimos
gloat over his (the supervisee's) troubies and muoke lim the depostiory of thelr own
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find themselves having io confront their ambivalence sbout the dual role they play of
simuliancousty being the supervisees” facititative supervisors as woll a5 the evaluators of
theif progress. Hassenfeld and Sarris (1978) suggest thal the solution to this problem is to
move away from (he power ambiguities inherent in the supervisor's role by following a

listic mode! of supervision. Although the intention s honourable, the power
retations arc both explich ard fmpliclt 1., supervisess pereaptions of supervisor as being
powerfut because of their greater knowlodge, status and (often) age. Also having powet
of ovalation over supervisces i a sinsation that i partioularly difficult o aller and one
which can be experienced as very persecatory for irinees. Rather than trying for a ‘non-
patemalistic’ type of supervision, Supervisors can £0 Some way towards alleviating the
situation through their demonstration of respoct and cancem for trainces, Providing
feedback to swpervisecs may also be helpfut,

Suparvisors are faced with a whole host of oher problems ranging from the reluctance of
newer supervisors 10 seek advice, to their own competitive feetings with each other, They
may alst have their 0wn countestransference feelings both towards Supervisees and the
patients whose therapies they are supervising. Supervisors may also expotience conflict
and doubi about the validity of what they re teaching, They 100 may have problems with
the milicu, and a5 they are probably working under the same, if not greater stresses, they
0o need support (Jackel 1982),

A number of authors have also highlighted the polentiat for supervisors (o isuse super-
vision for their own narcissisiic purposes (Balint 1954, Benedek 1954, Eksiein 1960,
Emch 1955, Grotjahn 1953). The same authors wam aglinst disciple-hunting'and super-
visors' i o foster supesvisces' dependence and identification with
them.

6. GROUP SUPERVISION

The intensely charged nsturc of poer group interactions is scen by Kaslow and Friedmmn
(1984, p. 47) as sustaining *the competitive frenzy ofien noted among clinical studenis™
(6.8 vying for “gifted child,” “most-likely-to suceeed,” or “favourite chitd” status). in
el survey, one supervisor said that the dependenicy and sibling tivaley conflicts Which
are activated and kept proniinent by the trafning years is the stress that keeps studeats in
transferunce longer than other patienis,

Both Frijling-Suhreuder (1970} and Grinberg (1970) believe that group supervision can
Toad to regressive processes of eavy, campetidvencss and rivelry. If these are not checked
they can Jead o primitive forms of identification which may hamper th of
‘amom mature identificaion. Grinbesg (1970, p. 380) s in agreement with Frifling-
Schreuder (1970) thal groups can e destructivaly critical. He states: “They sometimes
gloal over his (the supervisoe's) troubles and make him the depository of theic own
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mistakes and difficulties.” Grinberg (1970) and Frijting-Schreuder (1970) also agree with
Anderson and McLaughtin (1963) What the group situation doos afford supervisees the
opportunity o profit from each othors® obsarvations.

7.%) E, COUNTERT! E AND THE REFLECTION
PROCESS IN SUPERVISION

A, Transference and Counterteansference

Greenson (1978, p. 152) gefines transfersnce as “the experiencing of feclings, drives,
atthiudes, Fantasics and defences (owards a person in the prosent which do ot befi that
person but which are a repetition of reagtions originating in regard to significant persons
of carty childhood, unconsciously displaced on to fighres in the present”. Jung (in
Mauinsan 1977, p. 33) deseribed it a5 “an awlward hanging on, an adhesive sort of
relationship.” While it is impenant (o fote that transference feclings ars not confined to
therapeutic refationships, they do form the nexus of much psychoanalytic and psychody-
namic therapy.

the meaning of i noeds to be pointed out that the
“counter” of *countertransference! 1efers to the *other side’s’ reaction, rather than &
reprisal, as in ‘counterattack’, Thus countertransference feelings refer 1o the supervisee's
resetion to the ptient’s Lransference feelings, The therapist’s feclings and perceptions,
tike thasc of any olher person, will be partially pre-etermined by hisfer earbier experl-
ences and perceptions of Lhose expericnces.

Mattinson (1977, p. 35) identifics three differcnt aspects of countertransfesence thus:
- “an innate and Inevitabie ingredient
" - *which Is somelimes a conscious reaction 1o the observed behaviour of the client, or
which is ti ‘ious reaction to the fell and not understoed
behaviour of the clieat,
- “and which can be used for increasing understanding of the client.”

‘Thus the countertansferenee is the response 1o the patient’s transference which itself is
characierised by an inappropriate reaction and & need to make the present relationship fit
into the psychodynamic structure of 3 previous relationship, Mattinson (1977) also points
out that supervisees can be allected by their client's strongest projections irespoctive of 2

ious desire t0 remain unk by them, This is ional interaction
operates at a number of levels, and though therapists can prolect themselves from things
that are conscious, it is much morc difficutt to do so with those that are unconscious.

Because supervisces and supervisors can, and their own and
countertransference Reelings lowards cach olher, and because these feclings have 2
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bearing on supervisces” therapy with their pationts, many suthors adviscate that super-
visces and supervisors niced 1o take account of these feclings (Anderson & McLaughlin
1963, Betchor & Zinberg 1988, Cohen & DeBetz 1977, DeBell 1963, Frijling-Schreudor
1970, Grintierg 1970, Gross Dochrman 1976, Hart 1982, Hassenfeld & Sarels 1978,
Iackel 1982, Kaslow & Fricdman 1984, Kraft & Kline 1976, Lebovict 1970, Lower
1972, Matinson 1977, Nadelsun & Notman 1977, Norman (987, Solnit 1970).

Within the literature, mention has been made by Gross Dochman (1976) that lile has
been writien about handling problems that arise withir supervision, especlally those
pertaining (o transfarence and counteranslerence feetings. Conoe has also been
expressed as to how these Feslings ought to be handled within the supervisory relation-
ship. Positions on this issue acs very clearin the lirature. Most psychoanalytic wiiiers
advosale that transference ssucs arc mportant because they affect the therapeatic rela-

hip the theraplst and hisfer patient and must therefore be dealt with in
supervision. Gustin (in Gross Dochrman 1976, p. 15) states that “supervision which docs
101 malke use of the unconscious interdetion between the therapist and his supervisor is
dealing only with superficial aspecis of teaming.”

EXstsin and Waltorsiein (1972) are strong proponeats of this view. However, they reserve
the terms ransference and countertransference for the therapy situation and instead refer
10.he problems that arise between trainess and supervisors as ‘problems about leaming'.
Problems about leaming, which paraliel patients' resistances in therapy, noed not be
reganded as obstacles (o loarming that ned to be eliminated. Rather they are regasded by
Ekstein and Whlerstein (1572) as the vehicles through which therapeutic progress can be
effected, The term ‘leamning problems” i used by Ekstein and Wallerstcin (1972) to
doscribe the problems that arise between patients and supervisees.

“There is also general consensus in the literature that while counteriransference feclings
shotild be poinied out in supervision, the working through of the origins of those feet-
ings, and the Interprelations that pertain to them, should be reserved for supervisees” own
therapy and should not be the function of supervisors. A number of suthors (e.g., Ander-
son & McLaughlin 1963, Blitzsten & Fleming 1953, Cohen & DeBetz 1977, Eksicin &
Wallerstoin 1972, Fijting-Schreuder 1970, Grinberg 1970, Grotjahn 1954, Kraf & Kline
1976, ang ‘Wagner 1957) subscribe (o the belicf that supervisors should try to bring any
problems with tearning 10 the attention of supervisees. These problems should then be
correeled with educative inpul rather than intespretations.

Kraft and Kline (1976) point outin a study they undortook that those who avoided
dealing with fectings feared a therapeuti would result
from talking about he supervisees' foelings, Together with Solnii (1970) they believe it
s possibe for supervisees® counicRransference feelings to be handled tactfully.
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In the survey they conducted, Kastow and Fricdnian (1984) found that trainces cxpressed
a profercnce for focusing in supervision on how o use tieir own countertransference
renctions effectively with patients. They proferred 10 reserve a deeper scrutiny of the
orlgins of these reactions for Wicir ow: therapy, Kaslow and Friedman (1984) alsa found
more advanced students reganded countertransference-based suptrvision as less intrusive
than newer students. “Fhiere Is unlform agreement in this regard that Supervisory sugges-
ons and cxplanations afc most necded i the early years and that supervision that is
heavily counteiransference-based during the first (wo years of clinical training srves
more ta confuse and croate cxoessive anxicly in the trince than it does (o fecilitate the
(raining process” (Kaslow & Fricdman 1984, p. 40).

It seems from (his that tiere is a need 1o make a very clear distinction between holding a
discussion about a supervisce's feelings, and the dovelopment of a transference neurosis
which is tikely 1o arise from an in-depth investigation into the origin of these feelings.
“Thi necd is thus (o encourags én awarencss withip the rainee of how hisher resctions
affiect his/her relationships both with supervisors and with patients.

Kovacs (in DeBell 1963) agucs (hat Supervisors should also be personal analysts (o their
supervisces. She mainiains that i will be beneficial if personal analysts are simullanc-
ously Lraince analysts' Supervisors because the supervisors will be in 4 position 1o
recognise hampering conflicts nd countertransference, and thus can deal with them at
oice. However, this view has found Bttle support in the lierature.

Searies (1955) and Grotjahn (195) both waen that 1oo much emphasis on the counter-
transference shifts allcntion eway 7ot the patient

In the final analysis It seems once again that the *loach-treat” controversy s & fulse one.
For the intention of supervision is afler all Lo Increase supervisces’ abilitics (o do psycho-
therapy. The fssuc is how this can best be achieved.

Matinson (1977) points out thal when eountertransference foelings can be identified and
supervisors can pul Uiem into words, the words ¢an bo beard, discussed, and remembered
by supervisces. I supervisecs are able to bo I louch with these feclings, and thercfore
have more understanding of what thelr patients might be dissoctating, their aiitudes arc
most likely to have changed when they noxt s their patienis. Jackel (1982) suggests that
supervisors may get to these feelings by asking questions Hke, “T wonder what made you
do thar?”

Matlinson (1977) also draws attention 1o the fact Ihat supervisors 100 can have these.
reaclions - and can vatue lhem as highly informative reflections of the retationship
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between patients nd supervisces. This, i tem ean provide supervisors with a vory clear
iden of the. pressures paticnts are exerting on supervises.

Using transferetice and counteriransference feclings in supervision and noting how they
combing in the reflcction pracess leads to a very important move away from the fdea that
theso phenomen reflect a weakness in the therapist. Mattinson (1977, p. 47) wams that
“if therapists are lod, even very subily, to feel ashamed of their interaction and inability
1o withstand some of is grosser manifestatons, their professionat growth will be inhib-
ited.”

B. The Refleciion Process in Supervision

The refleation process in supervision was first aamicd by Searles in 1955. Matinson
(1977), who has borrowed from his work, uscs e term £ rofer (o the processes ourrently
au work in the refationship between the patient and the therapist and which arc subse-
quently reflected in the relationship betseen the theraplst and the supervisor. Qthers who
liave referred 1o the issuc include Arlow (1963), Hasseafeld and Sarvis (1978) and Jackel
(1982,

Muntinson (1977} notes that the fiection process works two ways: from the therapeatic
work (o the spervision, and from the supervision to the therapeutic work, The common
linking factor is the supervlsce or student. Mattinson (1977) describes how, for cxample,
if she had over-taught a supervisce, the Suparvisee in tum lten terded 10 tench, rather
than treat the clicat. Most important in understanding the reflection procoss is the idea
that the supervisee's behaviour, affected by the elient’s disturbance or charactoristic way
of relaling, would In its tum affect tho supervisor. By realising that his/er behaviour was
also out of chnracter, the supervisor might realise that both sftc and the supervisee wor
in some way re-enacting the clien’s difficulty of cxpression.

"Thus Hiere a5 two basic aspocts (0 (e reflection process:
2) the supervisor's emotion may have s source in the paticnUtherpist refationship and
chiefly in the patieat, 1U1s therefore 4 reficction,

b) Some of e supervisce’s behavlour in the supervisory hour might be 1 unconscious
attempt (o Shiow Lhe supervisor the kind of beaviour which the paticnt hus been exhibli-
ing 1o him/er. Supervisecs are mest in neod of supervisory help at these Limes precisely
bectuse they are unconsclous of dielr actions and thus do ot understand them (Mattin.
son 1977),

Scarles (In Maltinson 1977, p. 16) provides another itlustration of the reficetion process:

o My experience in hearing numerons additional therapisis present cases
before groups hos caused mie (o beconc slow In forming an unfavourable

FR—. e M e




‘aptnion of uny theruplst on the basis of his presentation of » cuse. With con-
vinelng frequency | have seen thal o therapis: w an oecasional
presentation appears to be lamentably anxious, compulsive, confused in his
aninking, or what o), actuily 18 1 busivahy capuble colleague Who, as it were,
1 tryiug wnconsclously by his demoanour during the presertation fo show us &
mujor problem-area n fhe (herpy with his paent, The problentsaea is one
which he cannot perceive objeetively ind deseribe to us cffectively In words:
sahier he is uneonsiosly idonlbfylng with it and is in offeet trying to deseribe
it by wiy of s befitvlour during Whe presentation,

Although the reflection process Is only a part of the supervislon, it is 4 vital one which
can uffect many other aspoets o the supervisary experlence. The (mporuince of t s
undertiied by Matinson (1977, p. 127) who states: “1f the Supesvisor aceapts (he promise
Wl the worker is inffuenced and ifluencing, wnd can allow himsell and his worker o be
influenced without shame, fie wifl work in  vory differen way front & supervisor who

teaches an A Jess injericive by

Matiason (1977, 1. 411 also betioves it bs imporian) for hese feehings 10 be aeknowl-
edged st o8 he student 1o have the opporutity 1o fearn from hern.

3 it ot mind fiow Snvolved e sudents became, T and thelr supervlsors could
atempt 10 pul e back. B Telt e wis 10 starting poind Tor training it
they conld not o it a situation enough 0 react 1o 1, By encouriging them to
o i and then pulting them back, 1 was, It more sophisticated language,
etping thent 10 1esolve the coxierrunsiorence, Like many tutors and superv
sors, | wis aften amaed that students did so well with tany of thele cliosts -
anes witl swhom previous and experionced workers hid falted.

‘T tas been soare debite as Lo whather working whiz coumenrnslorenee Teolings in
supervision should hogin early it supervision or whether R should be reserved for hier
work with tralnees who lave more skitls and experiance (Kuslow & Fricdman 1984,
Maginson (1977), however, puls forward some convinulng reasons for choosing 10 work
wily (e reflection process ight [rom the owlse in the supervision:

4 Wi Fportant to get youns stukerits as quickly s possible inio the abit of knowing
about their fectings i reactians 1 Shuations and not bitng ashamed of these.

b 1t s miuch less pufl way of working, Supervisors ane not conducting s erltical
exerctse and students ore taeh loss likely 10 foel wrong, stapld or fiadequate, if the
s k5 not solefy on them, bul more o the interaction between emselves and
another, 1 supervisars, akee 10 their own reflectian, bring this consciously into the
discussion. they arc not only temoving the emphiasis [rom supervisess, but are ulso
soductng e distance hetween themsetves and traiices,
€1 Qe supervisars remove e pressre from supervisces
o supervision futher. When supepyisors are less eritieal and more

. it s possible Lo take the work
pponive. the work
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af the therpy session Gt be fooked at n greater depth and detail.

While Kastow tnd Friedman (1984) found that supervisecs were more com fortable
sarking with the countentransference Jaier in their training, Mattinson (1977} adveced
its introdtuction o the supervisory situation right from the outset, She suggests that
working with the and the reliection 5 produce a collabo-
raive offort, whigh [rom the start, draws suporvisors and supervisces logether.

4. EXPERIMENTAL RESEARCH

“The previous seven seclions have doalt with fiterature which was writien 1mosl exelu-
sively from dhe point of view of supervisors. Most theories which hive emerped fuve

1 buased on supervisons” experienices with their ovwt supervissos. This case history-
.sed approach, shich is Targely thooretical, hus placed ingufficient emphasis on estab-
lishing which elements have been responsibie for the ulfeetlvencss of panicular supervl-
Tn these aecounts, rescarchiers and authors have focused on developmental
fercnce, the relutonship between supervisors and
between suporvision and psychiotherapy, amongst

ference and colntert
and the paralll proces

supervisecs
other things.

1 this seerlon s sescarcher wishes (o examine some studics which have been carried
out using mainly cxperimental designs, Most of those deslgns have consisted of o
posites(-only control group dosigh OF f Pre-1est postiest control group design. The slm of
s bricl roviow is 1 asses how, and 1o svha extont these studios have contributed o
wnderstanding of the supervisory process. tn the Discussion chapter an attompl will be
made 10 assass the value of these findings in tefeas of the prosent sidy.

v 4 reviow o research on practicum supervision, Hansen, Pound and Petro (1976) noted
hat there hias been Title systematle resgarch on supervisory procedures, MOstsudies
v autempied 1 assess lie sucees of superviston througr e levet of empatiic re-
sponses of students where Fcilftarive communieation has been the major varfabie,
aisen o a1, e an interesting poifi whon they question whether the lovel of empathilc
vesponise should be measured n students or shetier the effeet of supervisory fechiniues
and practlees should 1 Taet b measured in Uhe reelplents of the treatment, The diTleul-
s of meusuring success it psyehotherapy are, however, exiremely great, 1S (or
example, very diffieull to siake whth b 0igh degree oF eertuiny that changes in a patient
e depentient variabie s i due to some specHic uppronch or toehiniyue (L Hdopendent
sartabtes ptsued by & therpisi, and ok dus 10 some other aspeet that s Tnextricably
tinked 10 the person of e therupist or the puent.

It b absoy bmpussian 10 ke shat whise facilitative communtcation ks essertial both in
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suparvisory and (herapeutic practice, it is not the only important feature necessary for
sithor practics (o bo effective. Supervisors tnd supervisces also need good theoretical
backgrounds, fine Insight and (he abitiy to sit with the 'not-knowing' (Bian 1974, in
Casement 1985, p. 4) both In supervision and therapy.

Because thete fave been 50 fow systematic & ons there ive fing-
ings on the most effective counsclor trising techiiiques (Hansen ot al. 1976). And there
s event less to be sald in this regard about i ic approach
becanse most of U or i imontat studics h their re-
seareh 20 areas wh visory and olher thin

have bren used,

In their review of the literature, Hansen el al. (1976) looked at articlcs on three Lopics: the

role of the supervisor; tmining procodures | ision; and rating systems in prac-
ticum supervision. Wilh regard (0 the first topic, Hansen et o, (1976) found that a
i amount of h was given 1o facililati i Ten

o the eloven studies concerned with the role of the supervisor cxamined aspects of
communicating eare conditions, Other aspecis of the supervisor's fole, and the expori-
erice of supervisecs, were neglected and need examination, The results of the studies
showed that rainees' fevel of fucilitaive communication was improved (hrough a variety
of supervisory experiences, Hansen et al, (1976)came 10 two general conchusions: fisily,
that the supervisor who directly of Indirectly models facilitative behaviour witl be more
effeative and secondly, that didselic ialning & mare cffeative than expecicntia) training,

In temms of Uselr investigation of research Into irining procedures In supervision, Hunsen
etal, (1976} found that in genoral, videotape techniques were valuablo alds [n counselor
tralning, Howover, In most instances there wero no significant differences between the
5% of audio nd video lechnigues on traince response eriteria, The lierature in s
scction (as in the (irs) also supported the cffectivencss of modeling as A technique with
specific trainding programmes being Sucaessful fn the teaching of eommuncation skils.
‘Again, facitilative communication was favoured s a crilcrion for assossing the success of
the various tratning procedares.

Hansen et el (1976) then looked al four aticles on rating sysiems in counselor texining,
Thiey found that peer rankings of trainees ended Lo be highly cormetnted while pear
rankings and supervisor ranklngs tended to agree.

In assossing all the reviewed studies, Hansen of , (1976) found tha in spite of & gencral
1 method, scrious about conglusions In the

foscareh, “in soveral instances the lack of an adequnts sample stz and the lack of speci-

ficlty In veriable definidons Hmit the generalizabllity of findings, The experimentat
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situation Is generally not sufficicntty tigorous (o control for the offecls of variables tfior
than the treatment. Caution is warrinied in the interpretation or application of results
from supervision rescarch, Furthenmore, & more complete deseription of procedures to
permit replication and improve appication is necded in further studics™ (p, 113},

Hansen et al. (1976) point oul that teaching faclitative communication js necessary, but
it s not sufficient and that research on supervisory procedures Uit improve other coun-
seling skills s also needod, From thelr findings il would sppear that the most clfective
siop for future research in supervision would be 1o explore the dirct relatonship between
the procoss variabiles in supervision and the isaineo’s effectivencss as a counselor. These
sludics should ideatty measurc not only counseling process, but counscling oulcomes

oo,

In rescarch of this Lype, affective Interaction betwoen supervisor and supervisee scems to
become submerged as the functional sspeots of the interaction are isolated and studied,
Thus, Instead of galnlng an urderstanding of e cntire nalure of the experience, certain
aspeets are highlighted al the expense of others, For instance, while ‘modeling’ may be
soon 55 facilitnting supervision, we do not know exncily what tha modeling Is sbout, i
modefing s confinied to a specific set of behaviours then the most the researcher can say
is thal those i have infl 4 certail in the research. Here
rescarchers are faced with the inevitable Hmitations of their methods - a problem of
‘particutar magnitude when i comes 10 rescarch in arcas that aro csscntially intarpersonal
2510 Ihe ease of and superviston, Thus
methods, while tensing out aspects of the process, lose information which (¢0)s us about
the cxperienee, boll from the viewpoint of supsrviscss and supervisors.

Lambect (1974) 100 points out that future work noeds Lo concentrate on the relationship
of facilitatve conditfons in supervision 10 the growth of trafnees and thelr ability 10 hielp
clients.

The focus on modefing in the lilerature also signals the use of behavioural methods in
supervision . <search and practice. What {s needed now is a systematic investgation
trough which the literature can begtn 1o be characiorised. When research is betier
planned and more in preference Lo then findings should
Iead 1o a more efficient understanding and use of counselor ratning fechniques.,

Pieree, Carkhull, and Berehson (1967, in Lambert 1974) studied the extent (o which.
supervisors” lovel of funettoring on dimansions of cmpathy, regard, genuineness and
infuenced thy of | 1n supervisces. They found
that effective supervisors did not give so much information, Rather & was the quality of
he rotationship cstoblishod wih supervisces which filped them to leam and develop.,
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Lambert’s (1974) comparison between supervisory and counscling processes also showed
s lay-to-cay Fanetloning of cowniselors was eatanced by W didactic appronsh, white
Tong-icrm erpeutic effectivencss wis more Tikety 1o be elated 1 fhe Tevel of condi-

7y retationsihip,

tions expericnced in the super

Payne aid Grallnski (1968) looked it the relationship betwaen supervisor empathy and
connselor improversent, Bectuse therpist ompaty s known 10 be importunt in hefphng ‘
patierts, it was feft hal supervIsor empathy might likewises influnee supervisee effoe-
tiveness, In their suidy, counselors recelying the lechnigu: s-oriented supervision
actleved stgniticanily highor cmpathy seoses s those receiving Uhe counscling-
ortented supervision, Hence the present data accords wilh that of Hansen et o, (1976) and
rdleates hat 4 dhdaeric, technique-oricnted supervision is superlor 1o experieotial
supctvision in fmprosdig counsclor empaililc level, And conteary 1o cpeekiions, super
visors bigher 1 empathy did not prove 1o be more poveral reinforcers ws might luve
foen antieipated in 4 fechnique-Appronch nor did they prove 1o be more offeetive modeks
s might have beon antfelpited under e coumating condition. |

Paync and Gralinski ¢ 1968, . 5209 ste: “Alhough o toehnlgues oricutation 1 fro-
quently dispanasd as mechunstic and artifial, i produced grenter gains tran the more ;
commonly idvoeated counseling approach, It would appear that the Uheortzed threa and

disuptiveness of e tecluilques orientation did not prevent counselog feaming.” The

problem with tis stwly however, s fts Hmited inference vaue. In orer 1o extend this.

the effeet of the differe types of supervision should be noled over & longer time period

the study was comploted Within a few hours), The valicity would also be Wrengihencd it

‘genuing clients, rher Han sudents. wera sed in the future, Payne and Gralinski (1968)

stae however (hat the drasviaeks 1o superviston analogues should nol prevent them from .
Debng sea) 10 supplement research which s usually bused on Jive supervision. Analogue Y
studies which are ofter vonudved In terms of time and subjeess, 1150 rise (uestions b 10

e curability Of e responiaes fe.g., cmpathy) being ssessad.

Birk (1972, In 2 sy 10 assoss (he effeets of supervislon method and preference on
copatiiic understanding, fonnd 1ha Teamed empaihy was not coningent pon reciving
e preferted superviste, aldiough fype of supervision way @ dgnilican Seior i 1ems
o cmpatly levels. "Piose who recetved diductie supervislon were saiod biher in cuipuly
Jovel than subject inoiher groups Blrk (19723 lso found Yt foarng cring ey
pliuses of supervision was not contingent upon beiiig supervised i the trainiee’s preferred
mode, . mismarehing of preferred wd aciunl sapervision did potdeter keaming 10 the
ey stages of supervision, ik (1972) was wnble o stale thal matehing would neces-
sarily Taciliare leaming 1n supersision, Birk's 11972) study also found thal, whan learn
ing et wderstanding us the focus of supervision, (e didaetle approneh weas more
ouncd. “Lts Finding s concarred with those of Pagne und Gralinski ¢1968) and
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Hansen ¢t al (1976). 1t should be noled though, that his study made statements about.
learning, rather than about how effectively supervisces were able 10 transtate what had
been Ieamed nto viable therapautic pracices.

On the piher hand, Lambert's study {1974), in making the distinction between short-and
long-lerm alms, comes closer to validating the assumpions inhierent in the psyctioana-

Iytlc and ippronches he, that the di might be more
helpful in the immediale sitsation, but that overal, lhe cxporiential ipproach, and the
relntionshp between the supervisor and the supervise Iy what is crucil in prosmoting
cffictive theripy.

By now it should be clear that there s strong similaritics between the supervisory and
psychothorapy processts and that problems In research into psychiotherapy parallel those
In supervision, With this fn mird, Oldficld’s comments (1983, In France 1988, p. 6)
provide us wilh fdeas about the dircetions which rescarch fnto these arcas should be
(aking.

Rescarch effort has, therefore, bean heavily welghied towards factors which
may be cfoar (0 Study, but which miay also be of doubtful relevance, since thoy
are aimost exclusively drawn from the preconceptions of the rosearcher rather
than from tic experience of the clicnt, The undirested responsos of people 10
open-onded questions about tieir cxperience promlse 1o give rich but possibly
unmanagcable material, Nevertheloss, i s Nkely thal here.lfe the most fraitful
starting polnts for understanding the complex proccss of INGPS.

9. SUMMARY

Tn summary, the literature review presented here has atiemptod to identify and explore a
number of issues which are central 0 the aims and practices of clinical supervision,

1n torms of alms, the Jiteraiure revealed a number of different approaches 1o supervision,
depending on what supetvisors hopt 16 achicve through their work, In soclal work 4 large
pari of supervision s spent on case management, whereas in psyehothierapy, supervision
i3 (requently designed Lo help psycholherapists to better understand, support and help
thelr patients.

T the fiternture & debate emerged as to whother suporvision should be idactic o7 experi-
ential. Howaver, it was 5o polnted out thal taking an oither/or approach eaised a syn-
crele dilemima as supervision s nolther purely didaciic nor purcly expedential, The
fesearcher in the present study supports the views of those athors e.g. Cohen &
DeBetz 1977, Eksteln & Wallerstcin 1972, Frfling-Schreuder 1970, Salnit 1970) who
bellove Lhal superviston is a multifacelod proczss which in-tudes & didactic component
but which nlso Involves 1 relationship betsween supervisor aad supervisee, Some authors
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{e.. Frijling-Schreuder 1970, Gross Dochrman 1976) emphasised the relntionship
between supervisor and supervisee as being the erux of supervision. This s cspecially the
‘ease when issues of transference and countertransforenos arc acknowledged and used fn
supervisory practice.

o ths chapter a developmental approach was adopled (o illustrate the stages that are
Ukely to occur i the development of the supervisory reladonship. Characteristics of cach
participant were algo outlined, along with the possible problems and aims of cach stage.

A further debate also emerged around whether, and how, to work whh transference,

and reficction procesaes & iston. Kaslow and Fricdman (1984)
beliove thal pointing out countertransercrice Issues should anly occur later n the super-
vision while Mattinson (1977) cogently asgucs thal this process should be instltuted right
from the start

Lastly, some Issu d and p imental rosearch ined,

Although these studics have ylckded some tnteresting findings, it was puinted out that e
methods used are ofen reductionlstc and of questionable validity.
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CHAPTER THREE

METHOD
1L INTRODUCTION

In the present study the questions of interest 10 the rescascher were: ' What is the experi-
ence of suparvision?” and *Wha fs & about Lhis experience that contributes to making
supervision effective?” These questions were motivated by an aitexipt on the part of the
rescarchor (0 form an understanding of subjects” experiences of supervision. Based ot
this understanding, the rescarcher hoped to arrive at 4 formulation of some key aspects of
supervision which make it an effective methort of communicating and teaching the
practice of psychotherapy.

As this study is concomed with a particular aspecs of elinical psychology, Le, the trans.
mission of therapoutic skills from skilled psychotherapist (supers isor) (o traince
pyschotherapist (supevisce), a descriptive, interpretive method was considercd more
appropriale tha the traditiona! cxperimental approach, This methiod was seen as appro-
priate because of the similaritios between supervision and psychotheragy and alsa
beoause much of the research that has besn done has lost the rickness of the expericnce
while Lrying to measure, quansify, and isolste certain aspects that shed light on the
effestivencss of supervision.

A. The Iiterview

Because the personal expericncos of supervisces wore 10 fore the basis of the data 10 be
gathercd, (he researcher pled for a method nol 1o dissimilar from that experienced in
the clinical situation 1.¢. a more personat exploratory, verbal exchiange - & didlogue
situation, referred to here a5 an interview.

The use of the Interview was seen a5 providing a situation in  hich people could explore
and refleet on their own experiences. In this way the dala-gashering shared similarities
with both psychotherapy and supervisory situations. AL the same time the tescarcher,
having been a member of the group she was studying, was careful to keep the interview
situation as open-cnded and non-dircetive a5 possible through the specific questions
posed to subjects and by refraining from any unnecessary comments which might influ-
ence subjeats’ views on heir expericnces

1L was hoped that the use of this descriptive, qualitative method would provide the richest
and most resourceful means of arriving at an understanding of Supervisees” eapericnces
of supervision, Wi s understanding as the background, the rescarcher hoped to be
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able 0l h i OF this sty L. 2 oy, nd (b) deseibe koy condiions
involved in the suecessTul practice of clinieal supervision and, based on Uhese findings,
(&) 10 make reconunendutions about Supcrvisory practices both spocifically and tn
genoral, The researeher also hoped (d) 1o compate and contrast her findings with those of
offier studies.

B. The Descriptive Qualitative Approact:

e descrptive, qualiaive method enployed here wasseon as blng broadly s
within the phitosophy, principles and in

agical psychology. This approach providas an altemiative fo & tradlional, eovpirically-
orfenied psychology. “Existentialism, as a formal philosophical sciiool, secks 1o under-
stand the framan condiion as it manifests itsel( in our conereie, ved sinations™ (Vallo
& King 1978,p. 6).

The phenomenologlen! psychological tppraach views any approach which s totally
subjective or totally objective us limited in scope, and confusing and distorting of the
very phenomema which it seeks (o describe and/or explain,

To arrive at ease-¢fTect relationships is the ahm of a psychology rooied in the natwsal
sciences and using un experimental methodology. Implied in this atiempt is finear
temporality. Valle and King (1978, p. 14) statc that “The existontial-phonomenalogical
pryehologist rejects the wotion of causality i its tiaear or additive form i.c. rejoats the
belief that chunge is initiated and direoted by exernad cvenis. Thus the individual is
studiod without the proposing und cxperimental testing of cause-cflst refationships.”
Beeause the notion of lincar causatiy s rejeotod as a basis for studying the individual,
ypothesis formation nd cxpesimenation with all that they imply (¢.g., control groups,
indepandent and dependent varfabies cic.) are also rejecte, Hypothoses are not used
because “they imply something hidden s producing (causing) shat which is apparent”
(valle & King 1978, p. 15).

The implicutions of some of the assumptions inhcrent i tis approach lend 10 the dovel-

opeaent of a psychology which is "1 middle ground, or in a more active sonse, & Uitusting
berween the purcly objective and purely subjective approaches which have wken fom in
psychiology” (Vale & King 1978, p. 14). This was also the intention of the researchiet in

the presons study who wished 10 2v0id the traps o redclionism infiereat in experimentat
methods, nstead she wished 1o employ a melod that would aflow for both the vl
of Uhe dhita ns well s e necossary tigour which would lend the research an aceeptable
degroe of validity and seneralisability.
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2, SUBJECTS

Al cight subjecs were mambors of the M.A. Clin. Psych, Programme at the University
of the Witwatersrand in 1987 and were colleagues of the researcher who was herself the
ninth mesmbor of that group,

‘Thero were seven female subjects and one male., The researcher was on good tems with
sl of thesubjsts w hdexpressed e willingess 0 i ot osrch with e

Both the Food relati i the intorest expressed in th .
supervision facilated the ubjoct” abily o be aper, both (o elr 5 experionces and *
to the researcher during the inlerviews. B
Subjects were drawn from the class of M.A, Clin, Psych, students because they had all :

worked i gruups of the same sies ({iree metnbers 10 a group) and had all been exposed
10 the sarme supervisors, The third group, composed of black studonts who had had the
$aMMie eXPOSUIE 10 Supervisors &3 the olher two groups, was additionally cxposed to a
black supervisor. Al subjects had thus had the same basic opportunitics with regard 10 &

the practice of psychotherapy and superviston. » -

3. CONDUCTING A PILOT §TUDY

A pilot study was undertaken 1 test the method of data collection as well as the appro-
priatencss and value of the questions. Two M.A, Clin. Psych, students from the previous
year's group (1986) were asked 1o answer the same question, namely:

Tam going to sk you & question about your experience of supervision during the first
half of this (last) year. Can you desoribe in as much detail as possible an instance in ¥
supervision which you found particularly useful?

One subject was asked 1o supply & written response while the second subject was inter-
viewed by the researcher, Both were also asked to comment on the value of the question
and the value of their Interview or writing cxperience.

The resultz of the pilot study indicated that the interview situation provided much ricker |
data andl that the experience of the interview flself could be factllative and therapeurtic to

e subject. In commenting o the process, the subject stated that she had enjoyed the.

open-ended nature of the question and fell it had allowed hier to arrive at her own under-

standing of the value of supervislon. It had also provided hor with the opporturity to

identify and focus on spocific issucs related (o her own suprvisory experience, She sald

she Had also found the iniorview situation benefictal and she thought it important that she

had been prevented rom writing any notes during the interview, (Al the beginning of the
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tterview he subject hud wanied to wiite notes before conversing wilh the rescarcher.
"This, Iowever, was discouraged), At the end of the inferview, the subjoct suid she had
felt enriched by having 1o ik abow and share her experiences of supervision,

I contrast, the writtan response dic not prove (o be as fich a source of magerial and to
subjeet staled that she might have felt more focused if the questions had beon more
dirceted nd explicit, This subjoct said she beticved it had been inbibiling (o pondor over
answers ta the questions, aad she believed it would huve been better simply to wilte as
spontancousty as posslble, The researchior interproted (h response as a difficulty with
e method (writing) rather (han one infierent in the questions and boieved 1hat the
imerview situation had specifically fostored that spontancity,

4. TIIE RESEARCH QUESTION

Awrtving at suitabic rescarch quostlons was not o simple matier, Many possible questions
emerged, ¢.g. Deseribe an instance In supervision which enabled you 1o lake your theru-
peutle work forvard? Describe your osperience of supervision in the M,A, Clin, Psych,
class? Deseribe un instanee it supervision when you fell you had reully eamt something?
Deseribe the positive aspects of your experience in supervision?

While 2l thewe questions were regrded s vuluable, cach was limited in some way and
ficiently open-endad 1o tap the most essential aspects which contribute (o
the offectivene: ision. while 56 llowing subjects to mention negative experi-
ences i they felt these had oeeurred and hiad been an important pan of Uheir experience hi
supervision.

none Wi

“The resegreher’s itenton in [raming 1he yuesions was (0 ensure that ihey were essen-
tially open-onded so that they would p b brosd specirum of the experlences subjects ol
ad tade superviston wortiehile. Al the same time, the questions ulso had 1o aliow for
ible negative comments hout supervision.

pos

The questions thal finally emorged were:

1am going 10 ask you o question IO Your experience of supervision during
ihe finst hulf of this year. Can you describe in ns much dotail 1s possthle v
instance, or instancos, i supervision which you found partielarly usorul?

ierviewues were next asked:

Are there any other comments you would tike ta muke about your experience
of supervisio
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Atthe end of the intervicw, subjects were asked {o comment on their experience of the
interview and on the value of the quastions.

5, CONDUCTING THE INTERVIEWS

“Tne pilot study was completed and analysed by October 1987, The intorviews with
subjects were carried out in November and Decembes 1987

Al sight subjects were nsked the same question in audio-ecorded intorviews which
Jasted approximately forty to sixty minutcs cach. Subjecis were informed about the
nature of the research and the tnterests of the rescarcher. All subjects were willing o
share their exporiences with the researcher. The inlerviews took place in comfortable
vertucs at times and places agreed 1o by the subjects, Stringent assurances of anonymity
were given and subjocts were assared that the tape recordings would be disposed of at the
compietion of the study. No time fimit was stipulated.

During the inlerview some subjects wers unsure s 10 whether they should name specific
supervisors, As the purpose of the presznt study was not a focus on any particular person,
‘ut was almedt at dentifying and understanding core features of supervisory practice,
subjects were in no way required o identify supervisors and the cholc ws left to lheir
discretion.

In some cases the interviews scemed to imitate a quasi-therapeutic process. Firstly, they
resembled an indlvidual therapy situation in that ther were two people in the room, one:
of whom (the subjeet) was et to do mst of the talking. The other (the researcher)
listened as reecptively as possible and made i subjects to
clarify or claborate on stalements they had made, Subjects also described and reflected on
personal experiences in much the same way as thoy would in 8 personal therapy sitation.
"0 some instances this seemed 10 create a sufficiently *safe’ environment for subjets to
ik about painful experiences and to foel beter about sharing them, Ono subject, for
example, said: *1t was hard to talk about the positive unti 'd talked about the negative,
And T guess boeause of th negative exposience it was hard to talk about the positive untl
¥'d almost, uh, cos 1'd ne ef really talked about just how awlut that (negative experiancc)
acmally was.”

“The Interview also provided an opportunity for reflcetion in 8 way which seemed not (o
have occurred for most subjects before. In refleating on e fntorvicw with the researcher,
the same subject sald:

Tihink the thing with supervision, I'm just realfsing as you're asking me these
questions, iL's quite a decp thing, you know. 11's not a cass of taking your
maths homework und having someon tick it or cross it and then baving

R
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scmcone sty Al wel, i s Uhe par whore you nade e mhstake.” 10s quite
persomal and you're gulte Involved and there's a fot of you beling diseussed at
some fovol, 1's not ust - ok, (4 bs what's happening wilh the clion. - because
you're there on filnn or on sudiotape and you're in the room, S6 you can, so
You're kind of - there’s i fot of you that K scems 10 be about, you kniow, So it
ety Ls qutc a persortal thing.

Fnliy, the subject reflected Mt e intervicw with the researcher hud been “qulie
inkimate.”

1% been nice reficeting Gis way. Sonrehow, fa st i iking, {

Another subjec
feel ik 1've put it all tagellier for myssit 11s almost been terapeutic.”

“This wis & feeling eehoed by the researcher who also anjoyed the shared aspeet of the

task. At who was sinwitaneously being alforied the opportunity 1o muke sense of fer
o evperience of supervision as subjects identified and dis
esues il be diseussed b more detail in the Chapier Four (Resuls) of this study.

6 ANALYSING THE DA
A dennfying Kes Expersonees
Once the interviews were completed, e researcher listened (0 the tapes 1 number of

limes 1o famitiarise hersefl Ihoroughly with the material, Qut of this lisening, a variety
ot themes were kdentificd, ‘Fhese tieluded (o mention but s fow) the foilowing issues:

1. Camments on the experience of working In a supervision group.
2. Commients ot e experience of having a pool of supervisors,

of varions lechniques during supervision.
islon.

. Commicits on dhe supervisors” us
4, Comments ort the supervisors” use of iheoretical nput during supary
5. Comments o the experience of support/emotionl bolding in supervision,

6. Comments on the esperience of the relationship between he supervisors ond the

sopervisees.
7. Communts on the experlence of growih in supervision,

. Wit supervisees helleved wis expecied of {hem by supervisors.
9. What supervisees expected [rom e supervl
10, What ouher aspeets of Ve training course in gonerat did superviseas bofieve had
canributed o making supervision effective.

11, What problems were experienced in supervision.

12 Other themes.

13, Comments on the experience of the inlerview in whiich this data was

Gnther curefut tistening enabled the reseireher w refine these Wiemes into te lollawing

.
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categorics of supervises experience:

1. Supervise felt cmotionalty “mel" by the supervisor, Le. s/he folt undersiood, ac-
cepted, respocted, affirmed and held.,

2. Supervises vatued input that hetped hilimher 1o cope in the therapy sttuation. Practicat
{nput (o.g., role piays, modeting, technique demonstrations) and theoretical Input (e.g.,
dynasmic explanntions, journal articies) were seeh as art fmportant pant of supervision,

3, Supesvises folt suporvision Was & porsonally Srowthinl experience.

4. Close conlact with, and direct expesure (o the different personatities of the supervisors
had a direct bearing on the supervisory expericnce i.c. the persanal intoraction with a
supervisor affecied the supervisce's abllity to use e supervision,

5. Continully of supervision over ime, as well as consistency of supervisors' parspec-
tives were Imporiant features in the vabue supervision had for supervisees.

6. Problems experienced in supervision,
A sevonth eategory - The value of being in the group - was faier added.
B. Assessing the Validity of the Categories

Having  atractedt what were thought 1 be the essential aspecis of subjects’ supervisory
experiance, the fesearcher presented the refined list 10 two psychotheraplsts who had
agreed 10 assess the validity of the identfied eatcgorles.

‘To evaluate he validity of these caicgories, the two asscssors were asked 10 lsten Lo @
random sclcction of the audiotapes {n order 10 see whether they agreed with Uhe catego-
ries that lud bosn identified.

The four audiotapes 1o be plnyed to the assessors were selecied by means of a random
numbers table, The rescarcher ticn met with each assossor individually to play the.
selected nudiotapes. Assessors were also handed s tst of instrustions (see Appendix A)
which, having given some background to the sludy, instracted them as follows:

Although a grid of suggested thomes has been provided 1 would like you to
femain as open o5 you can to any olber possible themes (hal may hove emerged
inthe inerviews.

As you will sce, the grid Hists a rimber for cach suporviseo as well as the
identificd thiomos. Whien you hear matertal from the fnterviews that you belteve




fits one of the available categories would you pleas indicats this by placing &
tick in the appropriaic column.
1f, while lstening 10 the material, you Identify & theme which docs not already

appear on (e grid, would you pioase fist i under the columa marked *Other
Tromes' together with a brier definiiion of what you mean.

In cach case, the assessor was presenied with a grid of the identified categories. Each
audiotaped interview vas assigned a number (sec Appendices B (1) and Gii) for Grid),

Both assessors concurred with (i identified categorios indicating that thoy wore relevant
and securaiely reflected the exporience of sugervisocs,

The findings of the research will be discussed and nnalysed in more detall in the. follow-
Ing chapter,

e



CHAPTER FOUR
RESULTS
1. INTRODUCTION

I this section, the results of the present study will be cxamind. Firslly, the data-gather-
ing technique will be mendoned. Then the mathod of processing and analysing the data
will be explabned. The method of validating the analysis will also be cxplicated and
discussed, Finally, ihe resufts of ths study will be expforod and an atiempt will be made
tomeet the aims which were st out i chapler one, mamely:

1) to doseribe Uhe expericnes of supervision

1) to identify key aspeets of the suparvisory process which are vital o it effectivencss.
The other two alins of the study, viz.

1) to compare and contrast the finding *of the present study wilh those of other sludics:
and

iv) to mike rscommendtlons about supervisory practices both specifically and genorally
will e disoussed in Chapters Five and Six respectively.

2.GATHERING THE DATA

A stated in Chapter Thrce, the dta were gathered from audlo-taped interviews con-
ducied with eight subjects who were all fist-year M.A, Clin, Psych, siudents in 1987,
The data gathered In the interviews consisted of the subjects' sesponses (o & muin ques-
tion (see Appendix A) conceming an instancs of lnstanoss in supervision which they had
found particulsely useful, This question was destgnied 10 eliclt information that would
shed Tight on supervisory practices thal were most useful from the polnt of view of the
supervisce,

& further question (sce Appendix A), even broader ir definition and more open-endod,
requosted subjecis (o make any other comments they wished to about the experience of
supervision. This question, alliough » secondary one, wis regarded as important in that it
allowed suporvisces 1o mention any negalive experiences they might have had, This
aspect hnd been excluded from the fitst question beeause thie main atm of the present
study was o gain an understanding of those aspects of supervision which proved 1o be
most useful to supervisees, However, it was thought that a beiter udlerstanding about the
effectivencss of supervisory practiees might also be possible If supervisors were aware of
what supervisees Irad found to be connterproductive and ingffecual in supervision. With
1hds awarenoss, supervisors might wish 1o amend some practices and curtall or avoid
athers,
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3, ANALYSING THE DATA

Being a qualitative, descriptive study, the rescarcher neoded 1o find a way of organisiog
e audio-taped data so that Lhe unique features of supervision might bo pleancd from the
subocts' incividual experiences without losing the eichness of the material or becoming
100 reductionistc,

To achiove this, the rescarcher Hsioned atlentively a number of times o the recorded
interviews undl she was familiar with the data. From this process she formulated a serfes
of ategorics of experience which were citier common to 4 signiicant number of the
supervisees, of which scemed to ambody some key feature of supervision,

In order (o assess 1w validity of these calegorles and o ensure that her own blases had
not obscured the dnte, the rescarchir approached two asscssars (bolh clinles) psycholo-
gists with cxperionce of supervislon) who were asked 1o listen, aleach
other, o the same random sample (four out of the eight tapes) of the ecorded Inerviews.
Thore were two objectives t tbis method:

1) firstly, the rescarcher wished Lo establish whethor tho assessors cancurred with hor
about the catogories that had been identificd, and

i) secondty, the researcher wished 10 establish ho cxlent (o which Lhe 1o assessors
agreed with each other about the validlty of these catogorics.

17 agrecment was high, the researcher would assume thal the categories she had {dentfied
were inherent in the data and not a product of her own biases or imaginaton, However, if
agroement between (he two assessors was poor, the researcher would have 10 retum to the
data lo re-evalute her Findings.

The researcher met with the assessors independently, OR both occastons each assessor
was presented with 2 grid reflecting the catcgories of ubjects, cach
identified by a sumber (see appendices B (1) and B (H)), The assessors were asked 10 tick
the cxperiences which they thought subjocls had mentioned in the interviews, When the
‘completed grids from the two assessors were compared, the amount of agreement be«
Iween them was found to be very high,

¥or Category A - “Supervisee folt emotionally “mel” by the supervisors, i.6, she felt
understood, aceepied, respected, affinmed, and heid" - both assessors agreed that ali four
subjects had mentioned Ih!s experience,

For Category B - “Supoeviseo valued Input that helped him/her 1o cope in the Merapy
sttuation, Practiont input (2.g., Tote plays, modeling) and thenretical Input {e.g.. dynamic
exphanations, journal articles) wers seon as an Important part of superviston” - both
nssessors agreed that all four subjeets had mentioned (his experieace,

.

D
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For Calegnry € - “Supervises Fol supervision was o pisonally grosihful experience” -
both assessars agreed that i exeept Subjeet Two hud menfioned s exporience.

For Category D - “Close comaet wilh, nnd diteet exposure o, he different personatities
o the supervisors had a dinect beatlag on the supervision saperfence, he, (e perso
inieraction with supervisors ubfeered e supervisee's abitley o use the supervision” -
Assassor A agreed whh the catogory for l four subjects, while Assessor B ugreed with
the cutegory for three subjocts,

Category I - “Coninuity of supervisors over time us wel as consistency of suporvisors®
perspectives were fmpornt elons in the vilue supervision hud for suparvisces™ - ws
suggestod by the first assessor under Uhe heading “Other Theimes™, He el this theme ran
tirough the eomments of wlk the supcrvisces. This suggestion was formulated imo o 11t
casegory and included on the second assessor's grid, Assassor B igreed thal all subjects”
comments eflected this experience.

Undler "Othier Theios™, Assessor B felt that the group exporlence had 1lso been o com-
mon one for the subjects and should hive been Ineluded us b sixth catogory of oxpeni-
ence. However, Assessor A fell that bath the experlence of growth and that of being m &
grou were ol essetitfals uf supervistry practice, por se, He fell ki the expericnce of
ronsth was more  consequence of effective therapy miher than something which made
therapy etlective, He also Relt tiae being in & group it hudt 8 bearing on the supervisory
experictice, Bt once again, wis a0t inirnsic (o the practices which in themselves, make
supervision effective.

“Tihe researehior, who had also had simitar reservations about Catcgory € - “Supervision s
@ growthiv] experkence”, neverteless rotmined if becnuse referenzes to “growth” were
fowund o be either fnplieit or ¢pHEILin mos o the Interviews und also because ey did
provide ar indicator of the eTicatlveness of the suporvision. The researcher's ieservilions
4bout Category C contied on fer distike of he tern growih” « an improcise, blanker
term which, through its lack of rigour and contemporury trendiness, may obscure i
much o it anempis 1o reveal, Thus the puthor found hersell i agreement swiih Hillman
(1983, pd) who remarked that ., frowih has become the foolish metapsyehology of ta
e in o declinbag culiure®. Bamar's (1980, p. 57) comments on the em also refleey
some of the problems hiherent in wsing it ™., fhe populur word “growih” suented 1o be
marvelously adaptable (0 the teeds oF the moment. 1t could mean anyiiing from barking
at your Uheshs advisor 1o acdopting o thearilent perspective .

.57

“The rescarcher i afso olgmally vonsiderud inchuding the group experience in the
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categories, but had then, for ihe same reasons os thosc given by Assessor A, cxcluded it
Howaver, a discossion with Assessor B convinced her that, while not necessarily inirinsic
10 supervision per sc, being ifi a group for supervision had nevertheless been an impor-
tant foature of the supervisory experience for subjeals i the present study and dius
noeded (o be taken into account and discussed. Thus category F - The value of being in &
group - was included.

¢ ‘noral, agrecment between the two essessors and between Lhe assessors and the
rescarcher was very high, which lent validity 1o ihe categorles of experlence identified by
o rescarcher. Those, plos Catogorics C and F were rizined by the researcher. ‘T rest
of this chapter will be a systematic description and iltusiration of the six basic categutics
of exporience.

4,

+. ATING THE IDENTIFIED CATEGORIES OF EXPERIENCE

in Uhe secdons that follow each calegory of experience will be named. Illusirations of
these experiences drawn [rem the interviews with the supervisees have also been given,
Because there are sometinies a number of examples of a particular er erience, the
researcher has used onc o two here, while the rest have been placed in Appendix C
where they have been numbered in a way that links them with the examples in the (ext.

i) Category A.

“Supervisee felt emotionally “met" by the supervisors, i.e. s/e felt understood, accepted,
respected, affirmed, and held.”

“This category referred 1o an Inerporsonal aspeot of supervision, in parsicular the way in
which the emolional needs of suprvisees wore deall with by supervisors. As supervisoes
gain exporlence, this emotional support wiay ot have the same affeotive valence as it
holds for them at the beginning of ther training. However, in the carly stages, this
fecling of being understood, and of boing good erough as theraplsts is vital if supervisces
are to overceme thelr feelings of inadequacy in order to leam to trust their own peresp-
tons and fudgements, Thus, by identifying with thelr supeevisors, and developing what
Casement (1985) calls an ‘internal supervisor' supsrvisces witl ullmately be able Lo rely
on themselves.

If we viesw the trainez theraplst in a developmental sense, then at the beginning of the
Uralning procoss s s rather like an nfant in some fspeeis of bis or hor development, In
Winnicott's (in Davis & Waltoridge 1983) theory this stage, referred 1o ns “the hoding
phiase,” is “oquivalent 1o the stage of belng merged, or of absolul dependense”. Winni-
coil notes thal at Ui stage of devetopfitent ego-suppo is 1 continual nood of the grows




ing child, and at times, of the aduh (Davis & Wallbridge 1983, p. 106).

Winnicutt comments on the way in which peaple in the helping prafessions are engaged
ot so much in “a dirceting of the individual's life or development but an enabling of the
tendencis tha are at wosk wilhin tie individual, feading 10 a natural evolution based on
growih" (Davis & Walibridge 1983, p. 109). This observation applies very clearly to the
refationship between the supervisor and the trainee therapist. For lhe task appears 1o be
ot o much one of direoting the supervisee, but rather one that demands a delicase
‘balance whese the SUpervisor provi direction whilst i allowing
the supervisce to mabie use of this at hisfher own iscretion and pace. In this way the task
of the supervisor involves offering holp i 2 manner which neither inhibits nor under-
itnes Lhe suin isec especially with regard 1 using his/her own intition and abilities,
(Apgendh, TI1

It torviows with the researcher sever, of Une eight subjecis stated that they had

eived ome support from Lhe suporvisor {Appendix C/2), However, all the sajects
spoke o fecting inadequate, Incompetent, i pless, and at times hopeless about their
abuities .« 1 . pists (Apgendix C/3). Tt seoms that to euable supervisees Lo fesl ade-
quatcly i4o1d or wlersioodin the beginuing siages of swpevision Is an extremely diffi-
cult nd chilic far SUpeIViSors who . contain the perseculary fears and
axietic: which 20 al oS soem overwhelming (6 suparviscss. What becomes apparent
Srom ot fiar figwis however, is that the supervisces, wthout being consclons of if, had
s fact, veceivent ~ame holing, and thag it wus this hokdlag which, at least in par, belped
hen t.rough the'r porsecutory ansictits so that they oould continue (o develop their
Teue g skith {Appendix C/).

The quesnon 1L atises
Feses it dliscemlon w.

here is whether anythiig tiore ca b done 10 sliay some of the
< supervisees cperiv nce al s earty stage of ‘he tralning?

A lunker question rrises 25 10 how supervisors should aeal with vupervisees® feclings of
dependence, Should the accent be o trzinly - puivisoas 10 be self-reliant and independ-
e, even if (s feels harsh in the beginning, or should supervisas allow the dependance,
and act 1o seassure supervisces? WEs: iy more, it is questionable whether these positions
arc mutually exclusive.

Casement (1985, p. 171) suggests a very uscful distinction betwsn iieeds that ieed lo be
met, and wants. Bearing in mind the similarities berveen supervision and psychotherapy,
the following abservation is very pestinent (o the issue being raised here, “Paticnls re-
cnact these ditforcnt stages ¥ growth in the course of therapy. The ihecapist should
Iher.ivze Y 1o gistinguish betwyen Libidinal demands, which need o be frustrated, and
growth niceds which nced 10 be met. T belicve some therapeutic nppvmaities are missed
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when therapists (ail (o recognize when it is growlh-needs which are being presented for
nccessary atenticn.”

Another 1mponam aspccl of supervisees” perceptions of the holding they received was
the ised their comments, For example orie subjoct sald:
“Supervisors were Eiving support, They comforted you that what you were doing was not
that wrong. They would also talk about their own expericnces with clients and that
supported me that { was going along (he right linos.” In the same imerview however, the
subject also commented that she had found suparvision “very seary” and “intrusive” and
Usat she fiad [eared supervisors “would meet at some point 10 discuss about who is doing
this and who s doing that, and T felt that if 1 wasn’t competent enough, maybe there was
going 10 be a lol of criticism.”

Perhaps in answer to the question about what more could be done 1o allay the eary
persceutory fears, almost alf supervisees expressed a need for some positive feedhack to
belp them deal with their feclings of incompetence and inadequacy (Appendix C/5).

They would listen (0 a few minutes of the (ape, and Sy stop there, and then
they would fust talk about thas, saying many Urings about it  felt ike I did
wrong, wrong, wrong, and that in that case, the rest of the session must also
have been the same. 1 needed positive foedback too.

These:sentiments were cchoed by another Subject who said: “I didn' fecl that
e material [ was presenting was being acknowledged as reasonable working
material ot reasonable therapy. I was presenting my failures for & particular
reason and maybe the hope was that somewhere undemeath it,they would stil
find something positive, o felp me along the road. And even when I fel 1 was
presenting something better, I neves felt it wes acknowledged.”

The inherent in this subject’s experi again revealed when
she subscquently mentioned (hat, “supervisor X contained a lot of my anxiety
and held me so that I coutd hold my clicnt.™

Casement siates (1985, pp. 132-3) that “there are times when people cannot ¢ope (and)
the holp being searched for s v #ays for a person (o be available (o help with these
difficuit feetings. ... In more huoian terms vehat is nceded is & form of holding, such as a
‘mothr gives 10 her distressed child. There are various ways In which one adult can offer
10 ancther this holding {or containmen), And if can be crucial for 3 patient {o be Lhus.
held in ordor turecover, or discover maybe for the first time, a capacity for managing e
and tife’s difficulties.”

In terms of suppor, w:+ «wbject said she did not want 10 be reassured, nether did st
necd supervisars (o say nice things 10 Tz, bocause “that didn's feel supportive or helpful.
I necded something nerele than . Eneeded i and struc.
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Desphe those commerts, which iliustrate the extent of e perscoutory anxictics which
soperviscos exporience, wd the rosultant ambivalence Uit this infuscs into their relation-
ships with supervisors, some holding must have bees there, though perhaps not o the
exient that subjects wished, because all except ane subject stated, in one wity or another,
that they g heen able 10 benefit from supervision and that they had grown and dovel-
oped during the yeur,

o s as well 10 point ou fere that the rescarcher
aithaugh in the intervicws she fefl the question of supervisors' anonymity (o cach subject
10 decide what /e was comfortable sith, The names have been omitied hote bec
nuscarcher believes quite firmly dhat the wim of this study is not 3 persomt 1¢, rather the
intention is Lo identify and examine the merits and demerils of conain supervisory
practices. No donbi cortain supervisors will recognise pacticulur events and the involve-
ment of certain supervisees, Bul the fesearcher can soe o uselul purposs being served by
any breeh of the confidentiatity of the supervisory situation, The rescarchier also belioves
Ut Just s supervisees must feam From thel experiences and mistakes, $0 w0 with
superyisors, who can only do %0 if they are given the cliance 10 eflect on any probloms
ar grilicisms if 4 safe, non-threatening way, Hence, all supervisors here will be refersmed
T as Supervisor X.

s omitted the supervisors” names,

e the

T sescarcher fas wlso, when referring to subjects in the present study, kept to the
Teniinine gender. This s been dne o proseet Hhe naoiymity of (e sliigle male in the

chass, whose comments would oiherwise be identifiable and atributblc 10 him,

i Category B,

“Supervisee valued input that hetped hin/hor o cope in the thewpy siwation, Practical
input (e, 1ol plays, modeling) sod teoretieal input (e.2., dynamic explanations,
Joumal aticles) were seen as an imporian pare of supervision.”

“This deseriptive category is lurgely seif-cviden. i i relates Lo the value of didactie input
for supervisces - aff of whom felt it was vitat and had aided them enomonsly, especially
at tie beginming when they felt they had so Hitle 1o offer by way ol theie awa fcarctical
Knowledge wnd therpenda skills,

e supervisens specifleatly mrettioned the v of vale plays, which ihey foll el
abowed liem 1 ¢ome 10 ters In 0 *1aal” way with problems they svere encounierung in
therapy, For instance, one supervisee cummented on huw role plavs had helped her 1o
Yeam how to deal with  particutaly difficalt sitation.
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Some of le supervisors dia role plays, | played the part of my offent and they
just worked through it and worked sound the kinds of excuses my client would
‘give, Oficn you fecl that the client’s gol this incrogibte power and supeivisors
suggest, ‘Say hls," or 'Deal with that,” but somchaw it doesa'l got you any-
whore will the client who says, 'Oh no, | don't agree,” or *I don't know
anything about it,” and cher e opporturtity s gone, S0 it was very useful to
role play the denial of whal was going on, and my almost accepling it, Tt
almost empowers you to feel thal you can actually carry on, because | know T
back down, and 1o have someons role-playing ol backing down - (hat was
reaily important for me.

Four superviscos also mentioried how they had learmed from the modeling (Appendix ¢/
7) which supervisors had provided. This was based on the way in which supervisors
behaved professionally towards them in their supervisory sessions 8 well as instances
tha oceusred in supervision, For example, on Supervisee mentioned how she had been
told 1o point something out 10 her paticnt, and that she had believed that to do this once
was sufficient, Nonetheloss, she conlinucd 1o present the same problem with that pacnt
10 the supervisor, week afler week. And the supervisor, by continuing herself to point out
what the supervisea needed (o point ot ta the patient, had modeled the practice (o her
(Appendix C/8).

Al supervisces also referred to the necassity for theary in helping them to understand the
processos that were ongolng In tieir patents as well a5 in the therapeatic rlationship
(Appendix 93,

“The second half of he year was beller because 1 could deal with issues In
therapy using the thory, and in a way it was more practical, Without it  foung
i very difficutt o comment on anylhing, I felt ike I had to grope around In te
dark, With the theory I [tk S0 much more organised and f coukt sc i for the
thoeapy sessions, T felt I worked much better tial way, Having the theory
allowad e to be more myself - F dldn't fect 5o lost, It woutd have beon much
better (o have it from the beginning of the year ‘cause 1 don’t think 1 wold
have felt ke 1 was groping around o much,

Another supervisee revealed how ambivatent feclings « of adniiration and eavy - can
accompany an appreciation of the skills supervisors have (o offer (Appendix C/10).

e understanding Lhat the supervisors fiad of dynanics, not only thelr theo-
reticalt bus also their practical knowlcdge, that kind of *suss" and that Insigh,
that incredible insight, for me that was incredible, not only valuable, it was just
awesome, 1 elt i tolal awe of their knowledge and of thelr abifty (o make
sense of something, That wealth of information mado me fecl lotally inade-
quate and almost unprupated for going into supervision, Granted 1 had some:
heoretical background, but it didn't foel ke the right amousit or the right
stull,
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Two supervisces speci fically ‘mentioned how they fell the fallure to provide them with
proper diagnastic iools for assessing a pationt for a psychodynamic therapy had been
Irustrating and negative experiences for tiem. This omission also had a very signifioant
bearing on the provions category - the feclings about being held emotionally. In his
instance both suparvisees attribued their frustration to feclings of being conttnualty
misunderstood.

One of them seid:

1 am angry with the supervisors that thy did ot teach us about assessing the
client for psychodynanic therapy. | fell very frustrated because of this, 1t made
mc fecl 1 was a fadlure. I had a ptiont whose problems were concrete. ¥f they
had said, "Try and ascertaln if she is il for psychodynamic (herapy or nol,' it
would have been much betier for me, (Appendix C/11).

This kind of experience leads 10.2 breach In the supervisee's feelings of being emotion-
ally hold and consequently of fecling adequato.

‘Three suporvisees auo mentioned the value of aids like the Client Intake Form, (which
requires supervisees to fill ont details of their expericnces around the first session with a
new clicnt) (Appendix C/12). Supervisess said it had clarificd aspects of the session fos
them and had also shows them how they had fomed their own impressions and fantasies
prior 1o the initial meciing with the clicnt.

iil) Category G.
“Supervises felt supervision was & porsanally growthful capericrice,”

Most of the awarenicss of the fact that supervision had been growihiul was impicit in
supervisces’ comments. Six suporvisces spoke In terms of nuting a change betweed 0w
they feltat the thmc of the interview and how they had felt at e beginning of the tralne
ing programme, In this sense, conducting Ui Interviews was very rowarding for the
rescarchis because, us supervisees reficeied on their experiences, some of them also
roatised how the interview had helped them galn & perspeciive, or o see just low much
they had changed, and how differently they were Teeling at the time by comparison with
thelr fectings eadicr in the year.

For example, ons subjeet said: “1’S casier 1o reallse just how useful it has been and just
How much [ have leamt and riow boing aware thal my therpy has really changed qulie
dramatieatly since lic beglnning of the year.”
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Another said: “When I think of how sponge-Hke 1 was in the beginning | would have
taken it all ook, fin and stiker and not used myself in anyway, 5o maybe it was better
that ey let us develop ourselves. Thero arc mase posiives now than ncgatives which is
very different to where ! was at six monibs ag0.” (Appendix C/13)

iv) Category D.

“Close contact with, and difect exposure (0 the difTerent pessonaditics of the supervisors
had a diroct bearing on the suparvision cxpericnce, Le, the personal interaction with a
supervisor affocted the supervisee's ability 10 use the supervision.”

‘As can be discomed, the categorics which have been arived al Serve (0 some exient as
ambrelts (erms for & number of related components which contribute o a particulas type
of experience, However, the categorics are stifl fably arbitrary, and f the expericnces had
bocn arranged from differcnt viewpoinis, the catcgorics Mmiay have been somewhat differ-
cnt.

For Insuance, Calegories A and D are closely connected in thal they deal with different
aspects of the interpersonal refationship betweon supervisor and supervisee, T sooms that
the “holding” aspect of the interpersonal relatonship may be a precondition for the kind
ofinteraction that is referred o In this section. France (1988, . 83) mentions how in her
wn therapy, she needed [irst 0 be mothered, before the analytioal work could take
place.

In this section of the resulis both negative and posilive experiences had a strong boaring
on the way in which supervisee's Tl they had interacted with supervisors.

“The amount of trust tat was bullt up in thase relationshis, as well as the theoretcal and
therapeuts of superviseas also appeared 10 have a bearing on their ati-
tudos towand supervisors and th extent to which supevisees were able 10 acknuwledge
and wark with their own countertransfernice feoHings.

“Thearetical and therapeutlc sophistieation refer hiere (o the fact that some supervisces had
been in thei own Uheraples for some time and wers fumiliar with the concepts of projec-
ion, identificadon, ransference, countortransforence, and reflection. Other supervisees,
whis had had been less sxposed to therapeutic practice and theory, Were not so concemned
wilh ideas of this nature, particularly with the countertransference. Being in group
supervision also affected the way in which some supervisees felt aboat using the supervi-
sory hour o cxpose thetr own pashive and negative counteriransference reactions (s
will be deatl with in Category 1.

No mauer how supervisces construed L supervisory sclationship, it seems that the
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Interaction with their supervisors often had deoper implications than supervises realised.
One subjoct remarked: *1 recall that about the middle of the year I was taking aJol of my
wn feclifgs about the Suporvisors (o my own therapy and nol realising bofore that what
an imporiant sole they were playing in my own fe.”

Those who b felt very supporied [n suparvision scemed o have made good cantact and
to have had fairly easy Interactions with supervisors, For example, 4 subject who ad
boen nble (0 take her mistakes to supervision and felt she had been tielped without having
o fecl & foflurc, stid:

1 found it easy 1o il to the supervisors. 1 was able (o (ell he supervisors when
¥ walked Into lhe session, ‘Look al this. T want you 1o look at me in thls
sesslon, wha am I dolng wrong?” or, ‘1 want you (o Took at the client, whatis
the cliont saying that Pm ot pleking up?” 1 found thal casy 10 Say, casy to ask,
knowing 1 wouldn't be shouted down, bocause § didn't know.

Another spoke specifically about liee feclings with regard 1o the inequality in the relation-
ship belween her and the supervison * * . this had mcant 1o her;

As | went on, the selations . -1equa, pacticularly vilth Supervi-
sor X where ! started off & ' then it became 2 more cqual type
of relationship and that Felt b, ‘geried a bit more with the others

towards the end. You know, from hav.ng idealised their prowess. T think that
changed over the year for me. I don't think 1 started off in such a down posi-

tion with X, or he didn’t make rae fecl that, which { valued,

Ths fncqunlity 1r the relationship was also reflocied In he comments In Category C
above, where & subject was simultancousty awo-nspired by the instghls of her supervi-
sors which also contributed to her own sease of inadequacy.

Once again there is an overlnp of categories - while Ctegories A and D are retated in
terms of the interprsonal experianice, Chiogorics D and E overlap in the way in which
‘having continuity and consistency enhanced the understanding and relationship that was
able to develop batween supervisors and supervisees,

One pardcutar supcrvisor, (hrough har consistent use o  specific (hooretleal framework
and her clear-cut belaviour in the supervisory hours, was able (0 provide supervisees
with a sense of holding, containment, and consequently, & safer relntlonship within which
1o work. Th isces ly menlie the value of this. approach
and the safety she had provided (Appendix C/14), This sens of safety scoms to e
derived from her provision of both an knternal (emotional halding) and on extemal
{syslemalic, consistent) struclure, These subjects also mentioned how they had bonefited
{rom the way In which this supervisor lind made them aware of their countertransforence
feclings (Appendix C/14).




One remarked:

"The moss uselul thing for me In supervision was looking at what was happen-
ing in the sesstons that made me respond in a particutar way. It’s what
prompied you to say those things, not just what the client was doing, but what
the client wes doing to you, There is  lot that's your own as well, like cxpece
tations of the type of tierapy we should be doing, And It's imporlant 1o look at
what you think you should be saying or what was happening in you that made
You sty eertain things. And that's where I think supervision that tooked at that
‘was the most uselul,

Anolher subject was introduced to the value of acknowledglng her counterlransferenice
fectings (hrough a difforont supervisor's approach (Appendix €15),

‘The relationship of trust in the situation also had & bearing on whelher suporyisees felt
comfortable with thelr own feelings lowards thelr patients 1., thelr counterransierence
feelings, However, while some subjects felt comfortable to acknowledge these feclings,
few wanted 1o work with them in the supervisory situation - which was also ol encour-
aged by supervisors (Appendix C/16),

One subject remarked: "You've gol fo Just trust the people you'ne with, You've got to
Just trust them all, You've got (0 be sufficenily trusting and confident 1o take the bad
‘momeats as well as the good moments.” This subjoct had had a negative experiorics whl
one supervisor in a group situntion (which will be deseribed In Category F) which she
sid hnd temporarity intesfored with her abiity to trast that supervisor, However she felt
that she had regalned the trust afler she had recetved some positive feedback from the
‘Superyiear, She said: “T think i affocted the supervision (with that supervisor) for a long
time and it made me defensive afthough § came across as compliant.”

Four subjects felt they had bensfited from anothier Supervisor's nan-judgemental and
dcepling approsch which had allayed some of thele parsocutory fears of being Judged
and oriviscd.

AlS0 orising out of the (rust thal develops was the feeting among four suparvisces that a
paratiel process, akin to therapy, fiad sometimes occurred for them in supervision, They
fult dhat sometling & suporvisor tind poinicd out fiad beor af therapoutlc vatue to them
pessonally (Appendix C/17),

One suparvises spoke of how she had approctated sorking with the reflection process n
supervision,

And even if T fll that | was presenting somothing better, I nevor fell 1l was ac-
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knowledged. Whicl mirrors what I was foeling wil the clicnt a3 well, in lerms.

of my rever betng sure whether they were feeling better or coping betler, It

was a paralic} process definitely throughout. Even our reaction In the group as

10 how hard we worked in supervising one anolher with the supervisor scemed

10 eireor what the elient would do o onc in the session, From that aspest, T

know § leamed a helt of a lot.

v} Category E.

“Continulty of supervisors ver time as well as consistency of supervisars’ perspectives
were important factors in the value supervision held for supervisees.”

Seven out of the cight supervisees referred 10 issues related (o continuily and consistency
(which has 1o some cxlent already beeh discussed above). Continuity here is used to refee
(o the supervisee's ability o take each session with one client (o the same supervisor,
over Ume. Constsiency refers here 1o the way in which a supervisor handied supervision
4,0, did s/he change approniches and theorotical frameworks in &0 aitempt to show the
supervisce thal there were many differcut ways of scolng the situation, or did s/he stick to
one particular theorstical sysiem, no matter what siluation the supervisee presented for
clucidation? Thig could vary to some exiont in that some supervisors mado the distinction
between their basic theorstical undersianding and possible different therapeutlc re-
sponses,

Mare supervisens (six out of eight) found continuity of the sepervisary process over time
more of a probles than consistency of framework (tbrec supervisess mentioned this
Appendicos C/18 and C719).

One subject put i very clearly:

‘The ongoing process [rom sesslon to session was very important. In our group
wo presented our scsslons 10 a particulsr supervisor and only if we neded (o
change, then we did. That felped more than going Lo different supervisors.
overy week 'causc then you'd have to tell her what happencd and what the
olher supervisors had said and afier that you had 10 go onto a different supervi-
sor again anyway. So 1 found it better to present 10 one supervisor, thal was
very Imponant for me. 1t was valuable 1o Hsien 10 othor opinions bul I felt that
the ongolng process was really important, I you presented 10 one you had that
contact, T gave me more of & sense of being able to follow things going on.,

Ancther supervise summed up her exporience thus:

Supervisor X was absolulely theoretically clcar and very consistent. She gave a
framework. that actually carried over inio the olhor supervision where there was
toss clarlty, With hier gone rying 1o achlove that clacity {6 vory dificult, T fecl
mors comforfable wilh & Agorous framework and a rigorous Lheoretical proc-
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ess, Wil the other's there IS foss conslsiency and it’s harder 1o know what

ane's doing, Ongofng monktoring was also very conaining. Going for long

pariods witho supervision was very difficut. Supervision allowed you to

kep on going - I 1 senst i undoes thc bad you fecl you might have done to

your padaa,

A third suporvisce spoke of the effect of some supervisors* more ecleatic approach to
supervision:

‘The newer supervisors were very enthusiastic and not nearly as rigld, but they
Jumpod around and I found that quite confusing. For Instance on one ocension
you'd get a more kind of gestail input and then the next ime you went 1o that
supervisor you'd have & more kind of analyilc thing and 1 found thal Jumping
around quite confusing, which left me floundering o bit (Appendix C/20).

“Three subjects mentloned shal there had been periods where they hiad not had sulficient
supervision and this had been probiematic for them (Appendix C/21).

vi} Category F,
““Tho valug of being in a group.”

The group experlence on the wholo was regarded as a posilive one for five out of the
cight supervisces who commented on similar aspecis L¢, the sharing; being able to leam
from watching or hearing cach other's difforent ways of conceptualisinig probloms and
working (herapeutically; e value of belng exposcd (o olhor patients and leasning abott
pathology indirectly hrough he of these patients by po

One subject summed it up this way:

Leaniing from another’s supervision, the kind of interaction, the.kind of fnput,
the exchange of ideas, the cross-polfination that that al leads to whiero you're
ot only getting a suporvisor's tnput but & colicogue's input 15 well, Asking
thern how they woutd have handicd it and so sceing how thoy handlcd their
ellents, In 5 way you benelited vicariously, leaming about different pathologies
and different ways of handling" (Appendix C/22).

Hawever, for two peopie, the group oxperience hnd been problematic, One subject in
particular spoke nbout an experience that will be roproduced hore In full, because it was
harmful and becuso It iiustzaies 1 nuntber of the pitfalls and probloms of working in
group siluntions, It is perhaps also important to maks the distinelion here belween the
smallor, more infimate groups of three supervisees, and tie Targer group of all the super-
Vlsees, which Is being teferred to 1n this cxample.

¥l 2 problem with the growp, Thie very first session was disastrous n & way
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ess, With the olher's there Is Jess consistency and I's harder 10 know what

on’s doing, Ongolng monitoring was also very containing. Going for long

periods witliout supervision was very diffir- , Supervision allowed you 10

keop on going - In & sense it undocs the be.2 , Ju focl you might have done to

Your patient.

Athind supervisce spoke of the effect of some supervisors’ more. eclectic approsch 10
supervision:

“The newer supervisors were very enthusiastic and ol nearly as rigid, but they
Jumped around and I found that quite confusing, For Insiance on one 00oasion
you'd get & more kind of gestalt Input and then the next ime you went 1o that
Supervisor you'd haye a more kind of unalytic thing and 1 found that jumping
around quitc confusing, which lefl me Mfoundering a bit (Appendix C/20).

“Thiroe subjects mentioned thal there had been periods where they had not had sufficlent
supervision and this had beon problematic for them (Appendix C/21),

¥} Category F.
“The value of being I 4 group,”

“The group cxperience on the whiole was rogarded oS a positive one for five out of the
clght suporvisees who commenicd on siavilor aspects L. the shartng; belng able to leam
from walching or hearing each other's different ways of conceptoalising probloms and
working therapeutically; the value of botng exposed to other patients tnd learsing about
‘pathology indirectly through the f hese patients

vy other supervis
One subjeet summed It up this way:

Leamlng from another's supervision, the kind of interacilon, the kind of input,
the exchange of idcas, the cross-pollination that that alt leads 10 where you're
not only getting a supervisor’s input but a colicague's Input as well, Asking
them how they would have handled it and also seeing how they handled thelr
clients, In a way you benefiied vicariousty, lon. aing about different pathologics
wnd different ways of handling” (Appendix C/22),

Howaver, for 1o people, Jie group experience had beon probiematic, One subjeet in
‘partcular spoke about an oxperionce that witl be reproduced here In full, bevu ie it was
harm) and beeause it fltustrales & number of the pitfalis and problems of working in
‘group situations, 1t fs perhaps alse Important to make the distinetion hore between the
sinnlier, more Intimade groups of three supervisees, and the larger gtoup of all the super-
visees, which is being referred to i this example,

[had 0 problemn with the group. The very first session was disastrous in 2 way




and it made me fecl 5o inadequate and made it difficult for me to pick up on all
e good things I've pot. ft was the first onc presented In the big group (e
entire class) and I don't think we know what we wese doing, Gveryone wos out
playing therapist, It was protly obvious it was a tersible session and it just felt
fike 1o have Ins enlire chass of amateurs all desperately trylng to ., Everyone
was Just rushing in and saying, 'What about this?" and "Thig is what's going.
on,” - & whele fot of tings 1 foel we can onty begin 1o say now, and the
sipervisor didn’l really hold it and make the distinotion elween e leaming
experience and what had aclually fapperied in the session, And i jast it ke
everyone was feeling they could have done a much better job than i could. The
guly wasn't comingg back and 1 felt fike I'd desiroyed him and shere was 7o
chance of hir coming bock 7l no chance of my repalring the damage. It was
Just an extremely niegative cxpericnce,

1 think ¢his sort of thing can be really useful, but then it wasn's, ... Although
ey weren 't 1eling Mo thas, e message 1 carne out with was that I just have
10 do whateyer Uhe supervisor said, T obviously wasn't going to be a good
icrapist, and 1 folt very fiadeauate. 1t was & gencrelly Siseosiive hing and 1
fell thie supervisor really didn'L understand, I don't know if § ever really told
her just how awfil it had been, porhiaps T should have. Now D' gble 10 see that
a lot of helptessness and despair T fell was how he (ihe cliont) was fecling
alihough [ wasn't able 10 use it at fhe ime. That supervisory oxporiece was
premature, Tiot just for me, but Tor the whole group. It was very exposing - like
cveryonie had found out how useless I was. Now 1 dor’L feel those fhings, But £
think {L affecred the supervision for & tong lime and iL made me defensive,

Anather supervisce echoed soime of the above misgivings sbout the wiy Jssues had been
handled in the group comiext (Appendix C/23),

One subject who botfeved that the snuoll £oups had been sct up along ractal Tincs found
{nis a problem. ~lthough this dous not appear 1o have alfected the overall experionce of
supervision for any of the other supervisces, this was & problem experience for this
Supervisee and thug desorves mention here. This supervises also pointed oul that te
“black’ group recetved additions superviston from a black superylsor, This was Seon 25
coumyeproductive by this subject who foil thm supervisees were being trained 10 be
psychalogists, not “black psychologlsts’ (Appendix C/24),

Allfiough (here were mary comments on the diff aultics and drwbacks (o aspecis of
supervision, the rescarcher did pot gain the inspression that any of the problems had baer
Imeversible or that supervisees had not benafired a great deal from the supeevision. One.
subject summed it up this way:

1've enjoyed supervision, 1've enjoyed the challenge, the interciion, Al imes
I've feht Trustrated, Thels advice is Sound but must be used nioce genceilly ind
you slowly feam that you ave to keep i (ouch with the client and that you
<an’t fake a supervisor's advice and siick rigidly 1oL in i seasion, because i¢
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fails, One has 10 sift out and stck with the client, What was appropriate last
weak is perhaps not appropriate this week. It's  matter of leaming 10 discrimi-
nate.

5. SUMMARY
A. Dexcription

In summary, supervisees gave a comprehensive and complex description of supervision
which can usefully be viowed in terms of a dovelopmental ansiogy. This involves secing
supervisces rather like infants who during the indtiaf stages of training, described them-
sclves as focling helpless, inadequate, dopendent, incompetent and suiering from perse-
cutory foars about their own worth and i own sense of failuze.

And like infants, supervisees expressed the need for a greal deal of support and emotional
‘holding, Many of them felt the support had been there but that 1 had been inadequate,
‘What scemed to have alleviated some of these probiematic feetings for supervisees was a
sxucrared approach (o supervision which involved the imparting of didactic, pragmatic
skills. This proved 10 be both emotionally holding as well as direety helpful in that it
provided supervisees with practical skills and tools they could use in what was often 2
very throatening Sitvation, Supervisces also believed that their anxiety would have been
more manageable had tere been more posidve feedback.

Atthe same time, a few supervisees (cither implicily or explicitly) mentioned their own
foclings of envy lowards the Sypervisors whom they felt had 50 much to give. Paradoxi-
cally, this emphasised how liltle supervisces fell ey had Lo offer o their patients at the
ime.

The introduction of specific theoretical input Tater in the year was seen 25 very useful by
all supervisees, some of whom felt il would have been preferable to have the theery right
from the start, Some dissatsfaction was expressed by two supervisees who were angry
becase they felt they had not been giver adequate training in assessing patients for
psychodynamic therapy.

Continuity of supervisors over time was also scan as extremely important along with a
consistent theoretical approach by supervisors.

Over time, supervisees said they did have a fecling thal they had developed as therapists
since the beginning of the training where their persecutory anxletles had been o power-
ful. Atthe time of the interview, al the end of the year, most supervisees stll seemed to
fack confidence and to be unsure of themsclves, howver most, cither explicidy or
implicitly, expressed feclings of being more competent, more able to work on their own,
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and more alic to use their Supervision cffcctively.
Superviscas also spoke of the positive and negative aspects of supervision in a group
coniext, some swmg the group as having provided a situation which had broadcned their

posure, while found it destructive and exposing of
vinerabilitics and weaknosses. The group situation had also bad a bearing on the
countortransference foelings which Some supervisors had very effectively pointed out,
though nene of them had worked wilh these feelings.

B, Key Aspecis of the Supervisory Experience from ihe Point of View of Supervisees

Supervisces' experience of supervision hightighted the value of emotional holding, of e
refationship thal supervisces developed with their supervisors and how this affected the
way in which they were able 1o make use of supervision, Their experionces also pointed
1o the value of didactic, pragmatic input in the carly stages of suporvision, which was
instrumental in imparting both skills and knowledge as well as a fecling of emotional
holding 1o supervisces.

The difficultics of supervisees' ambivaten: festings, of ther struggle 0 trust themselves
and their own intwition were also ighlighted as was the task of supervisors in providing
sufficiont holding for supervisees at the beginning of their training, The importance of
continuliy in supervision and of consistency in theoretical perspectives adopted by
supervisors was clearly demonstrated, Some bencfits and pitfails of group supervision
were dlso illustrated.

“The rosults raise an irmpanant qucstion about whether supervisces' initial experiences can
e made icss anxiety-provoking or whether providing more holding and positive feod-
back to supervisees will merely increase thelr dependence and weaken 2 tralning de-
signed to take them confident, resourcefal and self-reliant?




CHAPTER FIVE
DISCUSSION

Tn thix chapier Uie findings of the prasent study wi'l be examined in the light of those
sefleeted in the literature feview,

As s probubly be -ome plain throughout this stady, olinical supervisiun is a multifac-
eted process which s an be appronched and prictised th a verioty of ways. The fovus in
this study Tias been on intividusi wnd ioup supervision whore a psychodyaantic or

ic persprctive has boen i, 15 suithesis, 2 behavioural approach
does not warran the same Lype of investigation into the intermessonal aspects of psycho-
therapy and supervision, bocause it is by its very mature, dircctive and teohnique-oriented
onship between Uherapist and client or supervisor and

with little emphasis on the rek
supervisee, Thus, interpersonal issucs are specific and intrinsic 1o the Lypes of thernpy

and supervision whieh are being exomined hese,

1L INADEQUACY AND ENVY IN THE SUPERVISORY SiTUATION

e Tt ealogory of suporvisee cxperience in the present study was chivaclerised by an
Interpersenal aspect which deall with how supervisces experionced the suporvision
emarional

Respanses constituting Cutegory A in the present study showed Uhat suppors from
ue for all supervisees. Five of the cight subjects did nol feol
os mentioned feeling inacdequale, fncompoent,

SUPEIVISORS Wi 3 miajor i
this had teen sutfieient, whie aff supe
helphess e cxteemely selC-doubling i Uheir rofe us therupists.

Before commenting on Usis in the light of the fiteruure, it s important 10 note that
subjeets wer ult in their fies. yoar of training and were recounling ihe expericnce of
heing begioner therapists. Thus, emarionally, lhey expressed sirong feelings of inade-

quacy, ansiety and belplessncss.
1 the supervisee charucteristics outlined by Gaoni und Neumann (1974, in Chapler Two)
1his spect of dhe supervisses” experiences of vulnesability and dependence was con-
fitmed, These regressive feelings wore also documented by Kaslow and Fricdman (1984)
who Boted Uit the supervisory situation eould ncsessate e noed mnony
10 confront conflicuunl Fecfings abou whority figures, sibling relationships and auton-
amy wd dependonce, Friling-Sehreuder (1970) and Grinberg (1970) ulso beficve that the
‘group situation (wehich witl e denlt with in more detail later on) ¢ lead 10 regressive
processes of eivy, comperkiveness ind rivalry, Thelr point was explicitly contimed by

wperviseos




the subject who was able 1o acknowledge both her admiring and envious feclings
thie supervisors for (heir knowledge and capertise. Gross Dochrmin (1976, p. 11) also

noled that 1ot only does e supervisor become the farget of the tudent's ambivalence
{oward authority, bt the supervisory situation encourages regressian and the mobitiza-

tion of fnfntite conflicts.”

heory on the nature of cay should (o some
sue, Klein (1975, p, 182) draws i clear disting
pained at

Hewe @ vory brief oxumination of Klei
extent illuminate the complexity of the i
lion botween cnvy and jealor . Jenlousy foris o Tose what it has: cnvy
scelitg anouier have that which it wants for iuseH.”

Yermight an first appear it there are two kinds of envies operating within Lhe supervisory
contest. One type ppears o be 1 conseuence of the resentment supervisees may feol
wowards *pareial” supervisors who re-cvoke childfike foefings of helplessncss, inade-
quacy und dependence in them. “The offier manifestation of envy is reled (o he way in
which supervisees pore sive und respond (o (he professionnl SIS of Supervisors who
appenr 1o “have iLall." However, lhe researcher seos no fundamental differcrice in [hose
feclings which may be dirccted ut supervisors in thelr different roles, but which undoubl-
iy huve their orlging in the same sonrces within Supervisees” porsonalities,

n supervision, the inequalities inhert in the situation can lead to superviseos” oxperi-
crieing feofings of deprivation, frustrtion and resenment 4t not having ihe Ss and
posier atribuied (0 supervisors, i orderta defend against these uriploasant feclings
supervisees may need o undermine und desiroy the supervision. This is explained in
Klein's theory as the need for the infant (and Tnier the adult) 1o sphit hisfer ‘objects” inlo
2000 and bad 1 order Lo deal with feelings of need and rage which are  reaction against
the dependucy fecllns oecasioned by those whom i infant envies.

Klein poits out that s pricnitive cnvy may be revived in the Lrssforence sitsation, As
ion [l

s bien diseussed in Cliapler Two there is 8 process accuring in Suporyi
nany ways paraliels that in psyehothorpy (This wifl be discussed in greator dotail
furthgr an), On of the sallent featuros of this process i the transFerence and caunter-
s ferunce feclings thi oceur between supesvisor and supervisee, Kicin's (1975, pp.
183-4) cxample of what might oecu in thorapy is eqully applicable to the supervisory
sltuation:

For instane: the analyst s just given an inferprotation which brought the
paticnt refiel i produced u change of mood From despair 10 hope and wrust.
With some patients, or wilh the same patient a ather times, this helpful
interpretation may soon become the oljoct of desiructive eriticism, 1t is then no
fonger (il 10 be something good he fas received and has experienced as an
enichment, .. The envioas patient bogrudges the analyst the suceess of bls
work: and 7 he fcls Uhat the anatyst and the help he is glving become spoflt

DR, s



and devatued by his eaviaus criticlsas, be cannot introject him sufficiently as 2
good object nor accept his {resprotationt with real eonviction and assimilate
them,

In suparvision tsks sphitting may dlso ocour 50 (hat one suparvisor may become the
“good’ one and Anoiher the *bad’ one, In this way supervisees am able to bave their
destructive Reelings whilst retining and presesving some of the *goad”, It is important
therefore for supervisors and swpervisces alike (0 distinguish between genuing eiticiams
and the enviou i istic of th i id position, which
sporvisees Tight be exprossing.

it Js atso important fo nate that the researehor has used a developmental framework in
order lo fisees* experiences in suporvision, However, this does niot
meart thas these experiences are necessatily of a linsas natare, Rather, as in the Kleinian
conception of development, Individuals froquentty move between paranoid/sehizoid and
depreasive positons depending o6 their ciroumstances and the emotional responses ey
have to thera,

Arother point thal arises when examining the nakuro of the eavious fielings thal may
chargotorlse he supervisary experioncs Is the way in which the educational satting
Influencas how supervisoes feel abost themsalves, Tt is important (o exanting wholor the
supervisory situstion differs significantly from traditional educationsl setings where
imequality delween teachers and pupils (s ishesont and implicit in the structure and
Tunctions of theso Institutiaus, t she sense hat (eachers have the “goods™ or the knvowl-
edge to impart to pupils #ho are on the feceiving end of the infarmation, supervision is
09 differest Srom aditional edueational seitings.

However, on closer exami the supervisory relationship doos differ guite maskedly
from the traditional edueational refationship in two important ways. Firstly, in this kind
of sibeasion, raiher than leaming about something abstract and “oet there™, supervisees
are jearning aboul cmotional exporicaeys - bowh thelr patients* and their own, The mate-
riat that is being worked,with, fa contrast 10 that In most other educational settings, is.
none other than the person of Wie therapist him/licrself. Botcher wnd Zinberg (1983, p,
800) point out thar thore are fow liseiplines in which “the prime instrament (0 be tuned
i the eysential naturc of an Individuat rather than & partioular Lafent”,

The other major differcnce between 1 tralning pragramene and that of an
‘ondinary teaching shtuation Is that most often, peaple entoring psycholherpy Lraining are
mature students who are likely to have been high-functioning individuals in previous
Jjobs or setings, Thus same superviscts with previous stalus and recognition siuilar 1o
that of their supervisors may, under different circumstances, fiave been their peers, Some
supesvisees muy also be the same age, if not older, than shet suporvisors,
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‘Supervisces have also undergone a rigorous solection process {ihis at the Uriversity of
the Witwalersrand, at any rale} where they have had to compee with many other appli-
cants for ¢ place in the tralning programme. This suggests, and one assumes, that selec-
fors are not merely Tooking for well-cducaiod peaple, but also for peaple with a dogree of
maturity and good empathi . However, tering the iraining and
interacting at an intimate lcvcl with pagients and supervisors, supervisees find (hemselves
seduced (0 beginner status, having once again 10 find heir way in wnknown and very
challenging ierrilory. And despile thelr other qualities, this lack of skill may lead to
regressive, infantile feclings of dependuice.

“The present researcis highlighiod some specific issues which were related (0 the acute
dependence feelings of the supervisces al this stage of (heir training, One subject, for
sxample, mentioned how she had ideatised the supervisors at the beginning of the year
and how (his had changed as she had developed her own skills and confideitcs in borself.

In this study it has sometimes besn difficult (o point to exact statements which reflect a
pardcular issue, For example, sabjects spoke of fecting inadequate nd incompetent aid
of how lile they felt they knew. They did not necessarlly spell out or name these
feclings as deatisation o dependence. Tinss the rescarcher often nceded to “read between
the lines" as it were in order to capture the essence of the expesience rather Lian what was
lterally being said.

All subjects also expressed numerous misglvings about themselves and thelr abilitics to
become therapists. These porsecatory ankictics were seen by the fescarcher as arfsing ot
only from subjests’ feelings about their own inadequacics

and fears of failure, but alsa from the fear of Tiow they would be seen and judged both by
their peors and supervisors.

‘The dual nature of supervisee relationships with supervisors, who on the ene hand are
Tacilitators, and on the other, cvalsators, has beer well documonted in i licralure
(Gross Dochrman 1976, Jackel 1982, Kaslow & Fricdman 1984, Kralt & Kline 1976,
Lebovici 1970). In the present tesearch, his was not articulated as a problem by ail
supervisees, though it was implicit in a number of slatements ¢.g., one supervisee said
she had feard how suparvisors would got togethor to discuss ber inadequate performance
(Appendix C/3). "The group cxperience will be cxamined later, Four supervisees men-
toned one particular suporvisor whom they had valued espectatly for her socapting and
ron-judgemental attitude,

Barnat (1980, p. 55) notes that, “"More than the doubls themselves it is the constancy of
doubt and anxicty that welghs on a (raining professional and may lead to depression, The

N
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trainee may wonder if he or she will ever feel sulficient. The overabundance of this mw
experionce is courlerbalanced against the exquisite arity of healing moments of wit and
instght that seem 1o make the burdens of deubl more lolerable. Such restoralive experi~
cnoes eannot be programmed into supervision. Bul they constitule crucial data,”

Having identied the process of envy at work within the supervisory situation, the
quostion arises as to how supervisors may wish to deal, or not deat with It as the case
may be? Supervisees” envy of each other and/or their supervisors s panticularly difficult
for supervisors (o point out. However, supervisees in thelr own therapy will have an
appropriate context and the safety required to work with the primitive fectings eliclied by
the traning programme, of which the supervisory sitwation Is Just a part

Finally, it should nol be overlooked that mutual transference takes place in supervision as
well as in therpy. Gross Dochrman (1976, p.13) polnis out howeve, that in supervision
“negative countertransference resctions in the supervisor are more castly activated
because the siudent may become & competkor.”

2,SUPPORT IN THE SUPERVISORY SITUATION

As was mentloncd eartcr, the findings of the present study showed that suppor from
Supervisors was a major ssuc for all supervisees, some of whom did not fec that they
hud recaived ndequate holding at the beginning of their trainir. If we take up the dovel-
opmental anslogy again, &t this stage supervises striggled enomously with thelr own.
Teckings of inadequacy which il scems, Jn some cases, were expericnced as almost
‘overwhelming, Rere, oncs again supervisecs appeared to be talking of infartile-type
foclings characterised by a rogressive sense of helplessness.

It may be, thal in the face of the difficulties expressed around the suporvisory expeticnce,
supervisors might fecl Ihe urge to choose onc or other approach to supervision in an
atempt (o amellorate some of the difficultics. Thus supervisors may be tempted to scille
for a mainty didactic or cxperiential smphasis in the supervisory situaton, Yet, what
emerges most clearly from the findings in the present study is the fact that the didactic/
exporieniial dichotomy fs definitely false and shortsighted.

‘Wihat became evident during tho course of subjects” reflcetions on their foelings of
inadequacy and fallure, was the contribution of didactic input (6 thelr senso of mational
folding and conyainment, Thuss the two approaches are frewisivably Hnked. This is furthor
claified by an undersianding that the fssue is not only about what fs belng Impasted to
supervisces, but also how this fs done, All elght supervisees spoke of the value of didac-
e, theoretical Input, wiile four subjeots spoke specifically of the way in which they folt
theory and didactic input had provided thom with structure and emolional containment.
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“The oihertssucs which they raised, L. continuity and consistency of supervisors and
thelr theoretical approaches, could also aot be viewed independently from the emotional
offects these had on supesvisces.

The cmotionatly holding vatuc of the didactic input may also have o with the fact that
whet supervisees are discussing and making sense of patients” expericnces, there Is &
sharing with supervisors that puts the refationship between them on to a more equal
fooling. Whercas when supervisors, acting from cxpericnce, suggest an interpretation or
an Insight into what Is happening fntrapsychically to the patient, this can be que intimi-
datlng for supervisces who, a that stage, arc genorally incapable of these tnsiglts.

With regan’ to continulty ardd consistency of supervisors and thelr theoretizat approaches,
the daia from the present study showed that seven of the eight supervisces had mentioned
the issue generally; six had spoken of the problems cxperienced when there was a lack of
continuity; and 1¥ e subjects had mentioed the importance of a consistent approach to
Uieory in supervision, Those who had taken the same patient to one supervisor over time
folt this had been a very benefictal expericnce while those who had presenied the same
paient to a number of different supervisors ofien felt confused and muddled. While
Frifling-Schrender (1976) wams against the problerns that car result from exposure (0 2
‘mumber of supervisors, Betcher and Zinberg (1988, p, 801) nole that one way in which
“most training institutions try o counles the inevitable demand on trainees to conform to
a rigid ontlook and help tem retain their originality is 10 give them several suporvisoss.”

Varghese's (1988) point that the cxperience of being understood alfows the supervisee or
patlent a space ir which to change and develop is an important ane. here. All subjeots in
the prosent study suid that being given different aids (c.g., role-plays, clicnt-intake forms,
Urcory) and Insights at appropriate dimes, whether they i more
‘emotionally-based encountors with suporvisors, did enhnce their feclings of being
emotionaity el In supervision.

One supervisee mentioned how a particalar supervisor would ofton ask whal the super-
visee wanted or needed from hor that scsston, e Supesvisee. safd she found this
enormously valuable, partly because it made her consider hor own necds quite carcfully
before golng to supervision and also because the carefut preparation requited resulied in
er being able to derive much more from Himited woekly sessions. Consequently she felt
she ofien came away from (hose encounters feeling she had boen met and nourished by
that supervisor.

Reflecting more eloscly on the supervisces” experiences of fecling quate and
dependent at the beginning of their trairing, it Is important o take into accoun what they
belloved would have ametlorated the situasion for them.




Tssucs that emerged were:

A, The Value of Didactic Input

‘As was shown in the results sectdon of this study, supervisees vatued didactic input in
many forms ranglng frons the modeling impllcit in the relationship wilh the supervisor to
the rolc-playing which was specifically set up to help supervisoes with particular prob-
lems.

i) Modeling

In the present study, superviscos percelved modefing as a usoful and practical way
of skills being impartcd (0 then. This methiod, which is really intrinsia to the
professional behaviours on expocts to find from therapists in a therapeutic setting,
1 constantly there s superviscas learn from supervisors” behaviours, For cxample,
when solting the lmits and offering reasssurance, Supervisors, whio might at that
stage take on parental characteristics, sec demonsiraing 1o supervisces how to deal
with the demands of thelr own patients in therapy. Professionally-related ssues that
were cither modeled or discussed included dealing with fess, vacations and sopaca«
tons, and patient intrusions into the supervisccs’ lives

(amongst & host of other things). Supervisees considored this (o be valuiable, practi-
cal information which they could usc in a number of different situations.

Hart (1982) however does rtise the Issuc of the suporvisor needing to be aware of
the way in which providing direction oan also encourage a passivity on the pact of
suporvisces. This i not nccessarly a negative thing, but must be bome in mind su
that it i used constructively to nid rather than hamper Ihe supervisees’ development.

In the present study supervisess did not scem, on Ui whale 10 have probloms with
passive leaming ncthods, though one supervlsee fell that she had sometimes
followed a supervisor’s advice whn She would have done beller ta trust her own
intuition, Generally, lowever, supervisces did not foc) that dircetivertcss on the pert
of supervisors had been a problem. I anything, the messagu was that oy vl
have apprectated even more di rom upers- > 3. O did
however, comment that though this approach mighi : <=2 *..en more dlfficull i the
begluning, i uhimately canicibuted taward her devalaping ber awn siyle nd
practices n therapy, Cohen and DeBet (1977) ind Jackel (1982) have polnicd Lo
the fact that modeling is an underused but distinelly advarigeous methiod for
tenching trainees,




i) Role-Plays

Not all supervisees engaged in role-plays in supervision but the three who men-
tioned them, spoke with greal entbusiasm about their wiility and value, which
seemed 1o reside not so much in the fact that supervisors were teaching supervisees
anything rcw, but that supervisces had an opportunity to experience the issue that
was being cxplored. Using rol-plays cnabled supervisees to demonstrate to thelr
supervisors the problems they had been encountesing with patients in psychother-
apy.

By role-playing probloms and their potential sofutions, supevisees were able to find
personai ways of dealing with the sitvation, Unlike the more passive metliod of
‘modeling, role-playing 5 ity and spontancity whil skills
and confidence In trainces. Rofe-plys were thus found to be an empowering
teaching mothod.

) Theory

Refere.os made by alf subjeets in the present study to the importance of theory
‘within supervision again demonstrated how a didactic practice can have strong
cmotional significance for supervisoes. Subjocts mentioried how having theory had
enabled them to feel more organised, more able to make connections, and more able
10 ba themselves in therapy with thelr patients ber »+ = id not feel at such &
foss emntionally. It is possible that the prov sal inpul may act
psychologically 1o help supervisees feel i, andersiand and internalise.
something which the supervisors have, In this way supervisees can begin to feel that
they too have something which is theirs, and which they can contain and conirol
Feeling more confident as therapists also enables supervisees to move from a
depondent to a more selF-reliant position.

1v) Diagnostic Skil's

Two subjects © ¢ present study were angry and disappointed begausc they felt
they had not b ~ isught adequate diagnostic skills and felt that this had had & direct
bearing on same of the siegative atitudes thy had hetd towands themselves as
therapists, They had boen attempting (o do psychodynamically-oriented therapy

, with padents who lLserns were unsuteble for such an spproseh, The researchiet
‘belicves that the supervisors becainu aware of this problem and that i was remedied
the following year.

Tappears that there are three issues involved hers: the fiss eing the question of
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teaching adequate diagnostic skills, which is important but which will rot be.
entered inio hore; the second being the neecssily of making explicit the distinction
between th ofa i and the different
maodes of i 10 Ihe cupaciti ‘both patienis
and therapists, The third possibility, which may not nocessarlly apply, but which
needs to be taken into account here, is that of supervisee  projecting thelr own
feolings of inadequacy onio supervisors who, in tum, wers perceived as having
friled the superviseos in some way. Beicher and Zinberg {1988) also draw atlention
1o problems which can arise for supervisees when the. discrepancy between the
‘porsonal freedom Inherent in what Is boing laught and she rigidity of the teaching
cess goes unacknowledged. This they say, can lead 10 a great deal of conflict for
supervisces, a8 may have been the ease in the prosent study.

B. The Request for Feedback

Dnta in the present study showed thet al) subjeets felt very much in need of reassurance
about themsoives and the work they were doing. There is lste staied explicidly in Uhe
literature aboul the noed for feedback. Rather, Anderson and MeLaughiln (1963), Jackel
(1982) and Norman (1987) pofint (o the need for a supervisory alliance in which 2 rla-
tionship of trust and contalnment {5 bull up between supervisor and sapervisce, How-
ever, the fact that a subjeets mentioned tho nced for reassurnce poses a particular
dilemma for supervisors, The difemna concoms the offects which various responses
might have on supervisces (o thelr demands for reassurance and positive feodback.

For example, if suporvisors decide 10 implement some formal feedback procedure based.
o work in supervisory sessions (c.g., @ report or meeting, every throe or four months)
this might ietp Supetvisees to gain 2 more concrele §dea of thair strengths and weak~
nessos, togother with a sanse of thelr own development and progress: on the other hand
this strategy incurs the risk of incressing the perseculory nature of the supervisory
relationship. The researchier is, however, inclined to favour the first option involving
formal feedback, be it positive orncgutive, as long as this is sensitively conveyed 1o
supervisecs. This suggestion is made In contradistinetion to that put forward by Hassen-
feld and Sarrig (1978) who, noling he <ual loyallics of the supervisor's position sug-
gested @ move sway from the paiomalism and power ambiguities Inherent in the suporvi-
sory relationship, While Hassenfeld and Sarris (1978} have ralsed an important issue,
thelr solution is somewhat simplistic.

Altted 10 the idea of fesdback s the question of how supervisees ate evaluated. In the
school where the present study was conducted, supervisees are evalunied on a combina-
tion of thcoretical and clinteal assignments, The thooroilenl ones are quite stratglforward
and consist of papers boing written on & umber of subjoess rnglug [rom neuropsyehol-




agy lo psyehodiagnosties and psychopatiology.
O e clinleal side supervisces are evaluared on the basis of an audiotaps of & therapy
o which they are fequifed 1o submit ogethor with a theoratical cxpasttion of th
erting probiem and the alms of the therapy. “This taterfal goos 1o un extemal super-
sea s

pre:
wvisor for conskeration and comment, ALhis stge writien fecdback 1o the supervi:
usualty qulte exiensive, One subjoet montioned that the posiiive fedbick she hud
recetved from the eateral evaludtor had beon very encourtging and benefielnl o her.

“This extemal evulion, which Jnvolveal the opilon of a feedback session wilh the
extemal supervisor, would probably be even more valuable IF i focdbick sessions were
foutte nd ot optton, Desite the tidiotape ssbmbsion betnyg e official examination
ol thoie clinkuad K113, sapervisees continued to have, 1 1 grcater or iesser oxict, pors
cutary [eofings of berng judged fn supervision.

3. USING TIHE COUNTERTRANSFERENCE IN SUPERVISION

Resuls of the presen study showed that foclfigs of trust fad & dier beiring on super-
vlsees” abilitiex 1o teknowledge thelr eounteransforence feelings, both positive and
owards icir patienis.

negattve,

Four supervisees spoke specifically ubout e valus of eounienransforance feelings being
paittee o0t o thons and of the parieular trust tnd respet they developed fae supervsons
who bl worked wih them in this way, One suld she had worked harder for the superyl-
sor who hud shown her the counienransicrence which she hid found enormously valu-
able. At I the e study, the subject who did the audiotaped fnterviow prised tho
same supervisor for poiniing out he workings oF her countertrnsfennce fectings
therpy.

i the Fiterature mucth attention has been devoted 1o the issue of countenmnsierence.
wWithin psyetonnalysis i psyehodysamie therpy, tnasference and counterrnsiorence
Telings are seott 1o be crucial bofh 16 therapeutic and supervisory sitwations. Many
awthors have advacated that the contrality of these issues menns that on 1o recount cin
ey be lgnored and that they must be addressed bn superviston (Anderson & Metaughlin
1963, Beteher & Zluberg 1988, Cohen & DeBetz 1977, Dellell 1963, Frijiing-Sehreuder
1970, Cirinberg 1970, Cross Doshrann 1976, 1art 1982, Hassenleld & Sars 1978,
Jackel 1982, Kuslow & Friudman 1984, Krft & Kl 1976, Lboviet 1970, Lower
1972, Mutingon 1977, Nadelson & Notnan (977, Noman 1987, Solnlt 1970),

The debate outtined I te [enture Review (Chipter Two of the present study., centres
o e issues of whiether countertranserence foclings are (6 be pointed oul 1o the super-
visee unid whother (icy ane 10 b worked with terpouticully in supervision. Most
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authors (Anderson & MeLavghlin 1963, Cohen & DeBetz 1977, Eksiein 1960, Ekstsin &
Wallerstein 1972, Frijling-Schreuder 1970, Grinberg 1970, Grotjahn 1974, Kraft & Kline
1976, Wagner 1957) agree that countertransference issucs mast be identified, but Kovacs
(in DeBell 1963} s alone in advocating the working through of (hese feelings in supervi-
sion, Ekstcin and Wallerstein (1972) are particulaly strong proponenis of the commonly-
hold position which reserves ination of the origins of feel-
ings for the supervisce’s parsonal therapy.

Results in the present study showed hat supervisors acted in accordance with the domi-
nant position in the filerature i.e. they pointed out transference and countertransference:
issucs Lo supervisces without attemping to work through those feclings in supervision.
Superviscas were nol displeased with this, On the contrary, one supervisce femarked tht
she was graleful that the feclings and privacy of supervisces had been respecied because
she would have found any further exploration (oo cxposing. She did however express the
wish to be in individual supervision where she hoped to work more intensively on the.
paticnt’s material as well as the feelings it cvoked in her (Appendix C/25).

Another supervises rematked that working with the countenransference had helped her to
sort out her own issues about responsibility and the need to have a life of her own,
separate from her patient’s demands.

Supervisees’ transference feelings towards supervisors were also ot dealt with in any
direct way In supervision. The same goes for the Supervisors” feelings towards super-
visces. If supervisors are going 0 polit oul transfercnce and countertransference feelings
1o supervisess, and if we assume that theso feclings ot only exist between supervisees
and patienis but also between supervisees and supervisors, ther it seems essential that
supervisces be required 10 be in theic own therapy 50 that there is a place where these
feclings can be safely examined and canained.

The results of Kastow and Friedman's (1984) survey amongst supervisees and supervi.
sors indicated that supervisees inidaily found working with the countertransference too
perscoutory. In their stady, counterransference viork was found (o be less intrusive by
e more advanced students, Thus Kaslow and Friedman (1984) advocate that pointing
‘out the countertransferonce be held over unil a tuter stage of the supervisens” develop-
ment (see developmental stages outlined in Chagter Two).

Searles (1955) and Grotjahis (1954), while supporting the nood for the countertransfer-
ence focus, wam (hat (00 greal an emphasis on it shifts atiention away from the patient
‘which can prove detrimental 10 the therapy. Betcher and Zinberg (1988), on the other
hand, noe that 3f there is 100 much respect for supervisees” privacy, then Supervisors may
Tuil 1 recognise supervisces” countertransforence feclings. However, supervisees in the
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proscnt study did not perceive the accent on counLoMrAnSFerence amONgst SUPETVISOrs as &
probiem. Instead the results, for at fcast half the subjects in the study, lend support 1o the
views of Kraft and Kline (1976), and Solnil (1970) who advocate a sensitive approach to
working with supcrvisees” countertransfereiice feelings.

A point thal might be speculated about here is whether being in theis own therapy
inBuenced supervisees” aititudes toward: Those who mentioned ho
useful they had found it, had all bean in therapy prior to beginning the training and
throughout that year. This may be important for 1wo reasons: frstly, being in therapy
may have provided supervisces with a situation in which it was safc Lo examine the
origins of their own couniensansforence Secfings, both positive and negative; and sec-
ndly, working within a non-judgemental therapy may fiol only have made supervisees
more aware of the influcnce of thelr 0w feclings on thelr interactions with their patients,
but might aiso have added to their knowledge and sophistication aboul the process itself.

4, THE REFLECTION PROCESS IN SUPERVISION

From the discussion in the lierature review and from the results of the present study, the
processes of countertransference and reflection (e used in the sense outlined by Searles
(2955) and Mattinson (1977)) appear 16 be s closely connccted 2 10 be abnost inexiri-
cable, Wherzas the countertransference in ils pure form refers 1o the feclings that supervi-
sors have in response and relation Lo their patients, the reflection process goes one step
further and atlempts to cxamine how the paticnt’s unconscious motivations and desices
are projected on to the person of the ticcapist who may then, equally unconsciously,
reproduce these in hivher supervisory sessions.

One subject commented: “Even our reaction in the group as (o how hard we worked in
supervising onc another with the supervisor seemed to miror what the client would do to
onc in the session. From that aspect, [ know I tearnied a helluva lot",

These were begiiner supervisces who felt they had gained substantially from identifying
their own countentransference feelings and the reflection process that occurred between
themselves, their pesrs, and the supervisor in the supervisory session, Thus Maidnson's
bticf tha i s important (0 work with suparvisees from e beginning of their supervi-
sion has been confirmed here, However, the other benefiis of using the reflection process,
e, removing the emphasis solely from supervisees to the interaction between them and
their patients; taking U pressure off the supervisee; and using the reflection process o
lessen the distanice between supervisor and supervisee, do not appear o have filiered
through sufficiently 1o superviscss.

“The way in which supervisors porceived the aims of supervision may also have affected
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(e extent to which they worked with the countortransforencs and refllection processes in
supervision. Fusther study on the issue might establish supervisors' atitudes about the

of warking with the in the early stages of supervi-
sion. I the proscat study all supervisors did work, Lo a grealer or fesser extent, with the
countertransfornce and refiection. However, one o two supervisors who gave centrality
10 these processes appear 1o have had & greater impact on supervisees. Tt would have been
useful o kniow whether this would have been the case if supervisees had not themselves
becn feady 1o work in this way. The answer 1o this question might account for the
discrepancy betwes, those who found countentransference issues invaluable, and those
for whom it did not scem (0 malter quite 50 much.

5. THE PARALLEL PROCESS IN SUPERVISION

Three suporvisces in the present study spoke of how supervision had imitated psycho-
therapy for them, i.c. they fell that the interaction with supervisors had not only helped
\hem 10 be more therapautic fur ther patients bul hiad been personally therapeutic for
themselves as well.

These supervisees mentioned how, in pointing out issucs to them in supervision, supervi-
sors had been able (o provide them swith useful msights which sometimes led o feelings
of relicf, One supervisee mentioned 2 discussion she and a supervisor had had about her
anxiety In the therapy sessions. The supervises felt that talking about this had helped her
10 5uch an extent that she was able 0 go away and look at the problem. This in tum
enabled e to rela more wilk her patients which resulted in an improvemens in her
ihempeatic work. Anothor supervisce mentioned how supervisors were guides much like
her own (herapist was her guide on her personal joumey.

The therapeatic aspect of supervision was latar repeated during the data-gatharing for this
suudy when one supervisce Stated that talking about issucs that had occurred in supervi-
sion had prompled some relief of painful feelings which sho had not previously shared.
Three superviseos said they had valued the opportunity the interview had provided for
them 1o reflect quite consciously on the supervisory experience, Through this they fels
they had galried frosh insights and new perscpectives on supervision. Also out of this
teflection on past oxpericnce during the intcrview, subects were clearly able to sce thal,
although they stll fek inadequate and nsecure, they had developed as therapists. The
researcher belicves that feclings of inadequacy are likely to crop up throughout thera-
pists” fives as s the nature of psychotherdgy (0 be constandly presenting the with
now, and sometimes duunting challenges,

Again both psychounalysis and psychotherapists (Ariow 1963, Jackel 1982, Norman
1987) poirt oul that there is a fine line botween supervision and therapy, and that this is a
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boundary that roeds to be defined and not transgressed. Nomman (1987) spells out some
of the dangers inhoront in this, especiitly the unfaimess of casting supervisces in the
pationt rolc while denying ther tie rights and frecdoms accarded paticnts, Working
psychodysantically with foars and fantasies is likely 10 aggravate the already complex
regressive position uf supervisess. However, from the results of the present study super-
visors appearto be in accord with the goneral view in the [iterature and ae constientious
dbout ot mixing supervisory and psychotherapeatic practicas.

Of course 10 hope 1o keep the o practises completefy separate is probably nzive,
bacause, as pointed ont before, supervision, and especialty the variety that employs
countertransforence and refiection processes, is aimed ai working wilh the person of the
herapist, Thus, supervision that draws the line bet ween itself and psychotherapy does not
ecessirily preclude supervisees from having experiences which may be vatued at both
practical and intrapsychic lovels. The blurring belwesn supervision and psychothertpy
may 150 be more accentuated in individual supervision. However, a5 two subjects
remarked, being in 8 group did contribute 1o keeping the supervision more impersanal.
“The distinetion which separates psychotherapy from supervision practices is the differ-
erice between pointing ovt processes that are occurring (e.g., countertransference), and
working therapeuticaily with those processes - which is clearly the domain of psychother-
apy.

Frijling-Schreuder {1970) and Grinberg (3970} 1alk about how group supervision can
tead 10 tivalry and competitivencss, and although five: supervisces spoke mosily of the
positive aspocts of the group experience, the sesearcher believes that supervisess were
confronted with these feefings but hat acknowledging and taiking about them to each
ofher was (oo threatcning and difficult, This is another reason why psychotherapy (be it
individual or group) s sesn as cssential for supervisees in training programmes.

6. METHOD AND LIMITATIONS OF THIS STUDY

‘When assessing Lhe validity of the method used in this study, the question arises as 1o
whether the rescarcher might have falien between (he two stools of phenomenclogical
and experimental rescarch,

“The interview method and questions aboul the expericnce of supervision, though ot
purcly joal in form, did produce rich and i ive data which
very adequately responded to, oonfinmed, and shed light o information in the Iitecatue.,
Because It allowed and encouraged subjects to reflect on their experience, this method
differed from a purely phenomenological approach which discourages teficction and
domands that the caperience be tecountcd in much finer detail,
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Using the interview approach and then the categorisation method to analyse the data does
ot appear 1o b 2 detracted from the richness of the data gathered. In fact the method
eus consiciered 1o be the most apprapringe because of its quasi-therapeutic aspect and o
beense the tescareh wiss of @ clinical nature. Experimental research, though it might
hve deadt with bssuos of bins and subjctivity more adoquniely, would however have had
10 fae the problem of e 1oss of & groat deal of Uhe richness (hat arosc ool of the intor-
ton Fastored in the Interview situation.

50

Using an experimental method wottld thas have offored the benefiws of a high degrec ol
objectivity at the expense of the rich personal dewt wirich churacterised each subject's
individual exporience. Bamut (1980, p. 53) semarks 1ha) a5 i irue 0 other branches of
1he ocial ‘eienees “our discipting lendy to sirillze the dais by distitling fact from
cmergen menning.”

The fatention of tie rescarcher was tws 10 use o method tat would allow her to feel into
the expericrice of ber subjeets in a global, rather than an arbitrry sety. 1 was thought
that Lhe ane-1e-on¢ inerview wouid prove ihe besy vehicle for facililaing 2 communiea-
hon where subjects would feel niense 1o ik of experiences that were persanal ind oien
intimate,

From a0 experimental point of view s method slso raised the drwback of teseareher
ing unother potential sauce Tor foss of objectivity. Ressardher blas wa

bl thus 10 an
e and the researcher nekniowledges tat the topic did have a personal and emotional
aspeer for ber buciust not oty ad ste been a membar of die group fer subjects wens
drnven from, but she D also beor exposed Lo Similar supervisory eaperiences Recogii-
sing hat the inimaey with her subjects was something of 4 double-cdged sword (being
potentiaily beneficinl or disruptive L0 the research) the researchior toak the following sieps
o counter some of e difficulties nround the issue of objectivity:

) The questions subjects were asked (@ respond 10 wore a5 open-¢ned s possible and
fnd been tested in 0 pilot study.

by During the interviews, tic resetrehier had been af greal pains noi be dircetive o7 10 hius

the responses of the supervisces,
©) Onee the data had been gathered and tie researcher fad sified through it a mumber of
timos in arder 10 arive ai the categories of experience which she belicved best doscribed
superviscas” exporicnces, she ealisted the aid of two outside torapists (o lisien 10
randomly sefoeied sample of U aud‘olaped interelews, There was 1 ngh degroe of
agreomant about ihe categorics both between the aSSesSons and botween he assessors wd
the rescurchor,

“Thus & degree of objoctivity was knowingly forfeited whien choosing Lhis descripilve
i the benefits that u position of closcriess

appeoset in order 1o cnable Lhe researcher o ga
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10 the subjects and their experience afforded her. .

Although this reasoing may be o i approach the researchy
shared e opinion of Mayntan (1976, p. 8) that In clinical psyehalogy it is imponant to
develop a highly disciplined subjectivity, “Allhough our data may be highly subjective,
our relationship 1o those dala may, inusl, be disciphined, meticulously empirical, as free
of personal distortion as we can make 1, subject always 10 as much consensual vatidation
25 wo ean bring to boar upon it, and thercby every bil as ‘objective’ and *scicntific’ as arc
the data in any other ficld of rescarch.”

Mayman (1976) also po that quanttaiive data need not be excluded from clinica
Tesearch, but that our approach o research should nol be one thal allows the tall to wag.
the dog. He echoes Bamal's (1980) cancarm that we will not leam much about clinical
psyehology if we employ research methods that Filter out the essence of what s inlerest-
ing in the clinical data, Thus, says Mayman (1976, p. 8): “The domain of clinical re-
search nceds 1o be defined by the unlqueness of the clinicat data themselves.”

T the Literature Review a number of empirical studies were discussed. Most of these
tried 10 assess the valus of cortain supervisory techniques by presenting these Lo subjecis
who, deponding on the treatment they roceived, wert then asked to perfomm in & quast-
therapy situation with voluntcers. Subjocts wore usoally sated in tesms of the Jevels of
communjcation or empathy Uiey coaveyed and this was tien is correlated with the
method of supervision they bad been exposed to. Although this sheds light an ways of
conveying empathc skills 1o supervisees, i greatly timits and fragments any undorstand-
ing of the supervisces” mult-faceted experionces of supervision,

Hansen l 81.'s (1976) findings that supervis directly or Ay model facilita-
tive behaviour witl be more effective and that didactic raining is more effective than
‘experiential training (Payne & Grafinskd 19/68) fall into the trap of trying to split the
suparvisory mothod from the relationship that supervisees have with supervisors. Al-
though they may be looking &t supervisor slylc and showing huw 1his affects what

iscos do in thorapy as a were
gencrally conducted over  very bref time span of a ew hours and thus the true mpnce
of the supervisco/supervisor refationship was tost along with an understanding of the
benefits thereof, 1t is also questionable as to whether empathy can be leamed through 2
series of lechniques or wither it in fact arlses from a genuine concem and desire on the
part of the thermpist 10 andersiand the experience of (he patient.

The reduction of the value of supervisory methods (6 the communication of empathic
skiltsIs a patenily insfficient indicator of the complexity of the supervisory situation,
This approach also fals Lo tap many of the fssues, specifically as they affoct supervisees,
which have been identificd and discassed both in the Hierature s n the proseat study,
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7. SUMMARY

‘What cmorged most clearty from the results of Uals study i the fact that the didactic-
axpericntial dicholomy, while useful in highlighting aspeets of supervision, is a false
‘onc. Subjects felt the need for emotional holding &5 wel as for didactic input involving
the imparting of practical skills and techniques. Ciaining those skills, however, dlways
oceurred in Uic context of the relationship that cxisted between supervisor and super-
visee. Didactic input was also regarded by supervisces as part of what lent containment
amu emotional support 10 therm, especially at the beginning of the training wihen thoy
were 50 unsure of themselves.

Groni and Neumann polnted (1974) out in their definition that supervision should be
foaming process which tnvolved the therapist loarning Lo use kim or herself as wel as
aequiring mors tochniques and skills thal woutd improve hig/her therapcutic practice.

in the prosent study supervisces freguenity drew atiention to Lae value of being shown
how tholr feclings within the therapeutic situation,
“Thls Gave them ideas about how they could use themselves as instrumants. Suparvlsces
were also aware of how hard k had beon in the boginning 10 trust theaiseives and thoir
tnevitlon, Ornc supervisee in paricular had mentioned how she had learnt through trist-
and-error tha she had (o trust her inuuldon, Learning te trust one’s Intuition paradoxic
cally also seems 10 require a degree of experience, something not yot acquied by the
supervisees in this study.

Selni's (1970) approach o supervision as belng a process that examines empathy,
theory, tochnique and the relationship betwozn the theraplst and the pationt also undes-
scores n number of issues suised by subjects in this study. Many wanted siructure and felt
this was imparted nof orly by it being visibly thore In the supervisory situation (6.g. set
mesting times and partieular procedures to be foflowed) but aiso fmplicitly, Subjects
mentioned thal Lcory bad helped them 1o fect contrined, to gain clarity, and that It had
‘given them something to work with and hold or (o when they fel at a foss.

Although the rescarcher has expressed har antipathy to the concept of growih, subjects
did reflee that ey had changed over the yoar, They hnd been through a very intensive
experience which many feit they had not had a chance to digest or refleet on much,
Paticipating in the inlcrviews had given them this opportunily and through this process
il had digcovered or confirmed for liemsetves that they had indeed come some distance
since they took their first tentative and often terrified steps inlo psycholherapeutic
practice,
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Whill: suporvisees felt they necded more support and focdbuck from suparvisors and that
supervision was mors usoful if it was dealt with by the same supervisor who maintained

@ consistent approach, supervisces foll groatly by working with th

fecence and reflection processes. There were alsa negalive and positive aspects o the
‘group experionce which could sometimes be threatening and perscontory vhile ot oer
times it proved to be a great source of leaming and sharing for supervisees,

. A -




CHAPTER SIX
CONCLUSION AND REC/ 3 MENDATIONS
1. THEORETICAL RELEVANCE GF THE PRESENT $TURY

The rosults Of thie present study wore found, on the whole, to have a very good it with
the ] i 1o n the lterature revicw, This Is
rabiably 10 chance occurrence i the clnical seation of the Schoot where the research
was carried out is known for it's psychodynamic orientation. However, not all supervi-
Sors whom supervisees ware cxposed (o wern psychodynamitatly-oriented 10 the same
extent. A basle psychodynamic framework was adopted by all but this neverthcless
allowed room for # good range of variety and versatilily amongst supervisors - boll in
theis personaliles and thelr styles of work,

Oric conld speculaic what might happen If psychodynamically-oriented supervisecs were
10 receive suparviston from behaviourally-oriented suporvisors. While supervisees might
gain from the directiveness and practieal cogaltive input characteristic of this mode of
supervision and therpy, they may feel frustrated t the ok of in-depth fonmulation and
undorstanding offered about the patient’s intrapsychic expericnces,

1t Is difficult to know what kind of refationship might develop between supervisar and
supervisee as this will also depond to & Large exicnt on the personaliios and interests of
tie individuals concernod. As was staled in Chapies Two, the personality of the supervi-
Sor 45 vital 10 the success of the superviston, Ths, if the supervisor is a wam and cactng
Porsoi who ies to meet the nceds of the supervisee, then s/e is kely to hiave some-
thig to offer, sspectally & (e boginning of the training when didactic input seems to be
of such great importance, both &t emotional and pragmatic level, Based on the fing-
ings of the. present study, one might however expect supervisecs 1o fesl the absence of
e opporturity to work with transfrenoe. and countertranstevence Issucs I the supervi-
sion which fmplics thal they will struggle to conduct psychodynamic therapy with thoir
patients.

‘The outcome of supervision between n psychodnamicatfy-orienied supervisce and &

1s Hikely Lo hnve foatures in n with the study
carried out by Pierce el #l. {in Lambert 1974) who found that in the short lemm, super-
visees' day-{o-dy functioniag was ctanced by & didactic input from supervisors,
although long-torm effectiveness of supervision was ultimately found to be related Lo the
interpersonal nature of the supervisory retationship, Betcher and Zinberg (1988) point out
thay the didactle approach, which provides “a clasifying lemplaie” or “cognitlve scalfold-
ing" (p. 801) that supervisces can hold on (o while leaming proceeds, can also be so rigid
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that } provides litlc opportunity for supervisees to discuss of air their own featings, This
can teave them fecling very alonc with thelr personal rosponses to thelr patients.

Birk's (1972) study also sheds some light on this issuc, She found thal learmed empathy
was nol e atingenl upon being supervised in the irainee's preferred mode and that
mismaiching of prefesred and aetual supervision did not deter learning of empathy,
particularly In the early stages of supervision, Her findings also suggosted that matching
would not necessarily facilitate learning, Her study confirmed that of Payne and Gral-
inski’s (1968) who favoured & more didactic approach to supervision - at east when
Sosusing o the Yearming of empathic responses. However, the leaming of empatnic
responses, while important in therapy, ts only an aspect of it and, certainly from .
psychodynamic or psychoanalytic perspeotive, ihis would not be regarded as sufficient
skill with which to equip & thance [0 practise psychothompy.

Having doscribed the experience of supervision i the previous two chaplers, a further
aim of this study was to identify key aspects of supervision which arc thought (o contrib-
ute o s oflectiveness as a psychotherapist-training process. And, on the whole, many
issucs which were identified from the data In the present study tlod in with those which
had emenged in the Hieratare, For cxample, at Joast half the supervisces In the present
study had valued the use of the countertransferenc. Superviseas had elso mentioned the
{mportance of having leamt 10 recognise and acknowledge e reflcction process in
supervision,

Although there is some doubt amongst authors as 10 the wisdom of pointing out these
processes to beginning trainees, Maitinison's (1977) cogent arguments setting out the
nocessly and value of working with the countertranisfercnee and reflcstion procssses
from the outser, were confirmed here, As st processes arc al the core. of psychoanas
Iytdc and psychodynamic theory and practice, the findings in the present study clearly
confirmed (heoretical and practical approaches curcently held witkin psychoanalytic
wought.

Another key feaure which emerged {rom the present study was the centrality of the.
relationship betwean supervisor and supervisee, The prosent study also took account of
the fact that supervisees wore for e most part supervised in small groups of three and
‘oceaslonally in the larger group of nine, Within s contex: supervisces had both posi-
tive and negative expericnces and also had to contend with regressive feclings of envy
and rivalry which are often re-cvoked in his siluation in relation bath to supervisors and
peers., This aspect of the training experience was examiried briefly in terms of Kleinia.,
theory which pioncsred an understanding of the developmentat role of envy and groed
‘within psychoanalytic theory,
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sed b the psychoanalylic fitera-
nding with
how-

The regressive aspects of supervision have been diso
tare, though mostly by supervi~ vho have combined n thoaretical under
weir proctical experience of w2 with supervisces, Comparatively lite b
ever, boen wiitlen from the pomt of view of the supervisce. Thus the prosent research has
confirned, clarified and provided ir. " into this aspet of the supervisory prosess.

2 PRACTICAL RELEVANCE OF THE PRESENT STUDY

A rumiber of issues with practical relevance to suporvision cmerged in this study. On
emotianal fevel supervisees eil mentioned the difficultics they had with feclings of
incompetence, inadequacy and dependence. For s reason, many felt ihey had ot
received sufticient support or eneourgenient from the supervisars. Thus It appeared ihat
at some stages of thelr development within the First yoar of their training, supervisees

ve, infumile foclings which put them In a child/arent relation-
multaueously admired and envied for theiv impross

exparienced very fogre
Ship 10 Ihe suporvisors who were
skills and competence,

While the theoretical ing of his as diseussed elsewhore,
questions arise as 1o whether supervisory training should be conducied with ihe nims of
wassuring and com forting supervisess or whother Lhe supervision should instead aim
towards erabling supervisecs 1o become self-refiant and indepandent, A Rurther question
arbses ay 10 whether these 1o aims are necessarily munially exglusive. I the sccond alm
is seen as e intention of supervision, then (e anger which some suporvisces exprossed
a0t gottingg what they needed or at Fsting misundersiood, may, on the one hand, be
viewed 1 an adofescont response (o having to separate, grow up and face problems
personaly. If this was the iniention behind suporvisees *lck” of support, then the af-
tempis o move away from fostering supervisces' dependence feskigs it 1he interests of
making them setf-refiunt nd independent become understandabe.

Another argument thut might be put forward In Favour of not “being there” for super-
whsess I the way (hat pasents are For el young children, s that this may maintain
superviscos in 4 regressive position and will not foster the developmen of the necessary
confidence nnd independence. However, fn answer 1o the it part of the question
rogarding suparvisees” needs for holding and reassurange, the Gming and approach
mucjulved o 1 P of supervisors domands an imordinnr Sensiiviey, Gn e one hand,
supervisors niced (© know when 1o be there (or supervisees and when 1o offer suppon and
kil and on the other haund, they also need 10 know when b “lel g0 and (0 tst the
innate abifities of supervisces though they (the supervisees) may st foel 100 unsure 1o

take the initiative themselves

Bearing In mind Cosement's ¢ 1985) cartics comutents on the distinetion hetween necds
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that reed 10 be met, and whnls, Casement (1985, pp. 132-3) adds that “there are times
when peaple cannot cope (wnd) the help being sourched for s always for a porson to be
avaitable (o help with those difficuls “5elings. .. In more human lerms \vhat s nceded s a
formn of holding, such s a mother gives L0 her distrossed child. There arc various ways In
which one adull can offec (o another this holding (or contsinment).”

“Thus  situation where thers I plenty of toom for oeror is further compounded by the
differing (developmental) needs of suprvisses at various tmes. So for cxample, some
suparvisces may fecl comfortable to wark in the transference from an carly stage in their
supervision while others may take some e 10 reach that position. Supervisces Arst
axpericaces with patierts and the suparvision around this are erucial for their later
development as thempists. Torre. and Applebaum (in Cohen & DeBietz 1977) insist that
supervisors need to be responsive to the needs of supervisees who are put under pressure
from theis milicy a5 wel s themselves 10 act as if thoy atready are whal they are sl
leaming (0 be.

‘While (here is 110 geting away from the difficullies inhorent in the training situation, &
dolionte balance needs 10 be siruck between what traditional fcarning thoorists usually
polnt to as the distinction between ordinary anxicty which is necessary to spur earning,
and overwhelming anxicty, which hampers fcaming, Thus, what emerges more and more
clearly from this study is the need for a batance (hat must constantly be worked towards
‘both by supervisoss and supervisces in their quost 1o understand each other and wark
together for the benefil of both of the suporvisces and thelr pationts. M
‘The question also arlses as to whether, as they progress and gain {n confidence, super-
visees witl move out of the envious parent-child selationship they have with their super-
visors, 1t is possible hal, as (hey attain the status and recognition of therapists in their
own right, supervisces will move Into more of 8 pecr-type refationship with supervisors,
However, whether attaining professional slatus of their own aliers decp-seated unresolved
infentile envy in supervisees is debatable. Certalnty wilhin a Klcinfan framework the.
auatnment of prolessional status would not significandly aiter such profound psychologi-
cal characteristics, Superviseos would noed (o work through these issues [n their own
Wherapy. Thus the resotition of the ervy sten in this study would depend very greatly on
the origins of hat envy in cach individual suporvisce. Just e cnvy might arise between a
weli-known, successful patient and his therapist, 50 100 cnvy may persist between
suporviscos and suporvisors.

Data from e prosent study also pointed 10 the confuston and misunderstandings that
coutd arsc from a mistaken adheronce to the didactic/oxperiantiat dichotory which s
either explicitor Implicit in.a groat deal of the Htorature. Supervisees at the beginning of
Uneis raining patontly need pragmatic, manageable dircction which h:1ps them build
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skills and have something 1oz with whith © work, As they begin 10 bulld their own
tyles, supervises retain, aller, fofine and drop some of these basic techniques in favour
of thase with which they are mors comfortable. Having the pragmatic skills does not,
however, in any way exclude the use of the more subtle emotional processes of counter-
transfereace and reflection.

It s thus important to emphasise thal the emotional st ioned in this
scetion are a0t seen as separate from the practical aspects of the supervisory process, For
what cmerged most cleasly from the resufls of this study was the fact that expericatial
and didactic aspects of supervision are inexlricably inierconnocted, espectally with
referunce 10 their emotional implications for supervisses. For instance, a mumber of
supervisess found a clear theoretical approtch very containing and structuring. Other
features which Supervisces found structuring and containing in supervision were role-
Phays, modeling, theoretical inpet, and bing taught practical skills e psychodiagaos-
tics and clinical assessment. Most also had positive experiences in the group situation
which they said had broadened their exposure to different patients and different ways of
working therapeuticaly.

Having met the aims of the present study, viz., to identify and describe ke y features of
supervision, and having contrasted these findings with those in the iterature, recommert-
dations will now be made in terms of the findings of this rescarch,

3, RECOMMENDATIONS

The recommendations here have beon divided nto those which should be borme in mind
gencrally, and those which are fegarded as specifically applicable to conditions in the
School of Psychology al the University of the Witwatersrana.

A, The ressacher believes the following reasons demonstrate why it is essential for
supervisees 0 be in their own therapy:

1) Supervisces are subjected to regressive featings re-cvoked by the Inequality of the
selationship between themselves and thelr supervisors.

The group situation also rekindles Ocdipal foelings of envy and rivalry.

iii) At the beginning of their training, Supervisees are plaguad by doubts and feck
ings of inadequacy which can be quite overwhelming and which may also Tead to
strong depressive reactions.

iv) Supervisess also have o deal with the fectings which therapeutic work raiscs for
them. Although they may icz:aify transforcns and counteriransforence fectings in
supervision, these need to be worked through in a safe environment uncomplicated
by the evaluation process that s also part of supervision.
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v} Supervisees may struggle with a supervisory approzch which sacrifices a degree
of suppartiveness in favour of fostering independence and professionalism. With no
mentoring, Ihs situation ean be cxtremely difficult for supervisees who may feel
very vulnerable. Having the holding and the abilily o work through the persecutory
anxictics in therapy s thus perceived as essential i supervisees are ot (o be set
back in their development as therapists.

For all those reasons t s also suggested shal supervisees be offered the option of pertici-
pating in a group siructured by an outside therapist (L. not stalf or supervisor on the
training programme) with the aim of helping them 10 share and ventlaie their feclings
during the training, [n sharing their common probems and fears, supervisees may be able
tooffer one another much support and undorstanding. This is an option which has
already been exereised with some success i the Usiversily of (he Witwatersrand's MLA.
Clin. Psych, Programme.

B. 1t s recommended that supervisors continuc 10 point ont the. countertransference and
refiection processes as specifically as possible. The iming of this has been debated both
in the Literature Review and Discussion chapters, and Mattinson's {1977) approach - that
tiese processes form part of supervision from the beginning « has been favoured on the
basls of findings in the present study, However, supervisors are always to use their
discretion in assessing the ability of supervisees to work at this Jevel in supervision.

. Supervisees should experiment with the issue of continuity, In the prosent study those
supervisces who consistently look one paticnt 10 a particular supervisor over time felt
thal they had avoided the confusions inherent in swilching continually from one supervi-
sor o anothier. They felt that this had enabled them to follow the therapy with that patient
inamore coherent way. Other supervisors were used occasionally o provide a second
opinion, as it were. Koeping the conlinuity of one supervisor for onie patient does, to
some exien, 5o obviate and confine the problem of the constancy of supervisors®
theoretical approaches

D. The importance of 2 cansistent éicoretical approdch should be polnied out to supervi-
Sors who may nevertheless decide that they prefer to provide supervisees witk as diver-
gent 2 range of views and skills a5 possible. In s case, speliing out the distinction
between Tomulating a psychodynamic understanding of a situation and employing
difforent therapeutic skills 1o tackic thal problem, should be cmphasised.

E. Supervisors may need to be reminded of th enormous emational value pragmatic
input has for supervisces, particularly at the beginning of their training,

F. The question of feedback has a bearing on the way in which supervisors conceplualise

——
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the afms and objoetives of supervision. This 1 linked to the question of fow much
srcouragement supervisors may wish tn give supervisees, and their fockings about how to
avoid fostering further supervisce dependonce, Thus feedback, being i complex fssue, is
one: on which i is impossible 10 give a clear recommendation. What Is suggested how-
over, is that suporvisors should continually examing the issue and that they may find it
useful, not only to gi and fecdback isees, but also to rocsive it
from them, Opening eomrmunication in this way may foster a more satisfactory silvation.

One practical solutlon t the question of feedback s to provide it on a regular basis to
supervisees, For instance, three individua) feedback sessions may be scheduled for the
Year, These might consist of 2 brief meeiing between individual supervisors and super-
visees during which hey may discugs both the supervisces® strengths and weaknesses,
Such meetings might also provid the upportunity for supeevisors and supervisees to
asscss thelr ongoing development and to formulate new strategies and understanding with
regard 1o probloms that may have arisen,

While the above issues applicd to supervision generally, the following two recommenda-
tions have a spacific bearing on the Clinical Psychology Masiers programme at the
University of the Witwatersrand.

G, Two suporvisees in this study felt ey had suffercd because they had roccived inade-
quate training in diagnostic skills. The researcher belioves that supervisors are aware of
this shoricoming during that year, and points t out her for the record.

H. The rescarcher belicves hat the issucs raised by ane of the black supesviseos are very
important and could have formed the subjget of a very intcresting, scparate study. While
the supervisce in question spoke specifically of the racial aspect of the supervision, the
otticr black supervisees also mentioned problems which may have arisen out of the
inferior educations ey Mad been subjecied to before. oiming the Masters pogramne.
There is no denying the complexity of the issucs which have been ralsed, The rescarcher,
rather than make specific ions, believes thal these are issues and
debates (hat supervisors and stafl need to address continuatly and which she belioves they
are involved in, Extending the. debates and explorations Lo discussions with alfested
students (and indced the entire class of supervisees) might fead to some very sich and
informative exchanges in the future.

o —_— A T TR
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POSTSCRIPT

‘One subjeet who had asked (© read Lhis sescarch report, offered the following verbal
feedbick:

“Retding the 1eport seas very good for me. I finished off the working through process
tha the inerview fad glven. 1 nomalised my oxporicrice,

What resly strwek e whea | e the quotes was e Rt the peaple werea' i any
sway recognisable. And except for the one particatar quote that Liow | stid, | absolutely
didn’t knioww shethor 1 said any of the other quotes or who else might have suid them.

1 was also fnlerasted 1o sce liow well the Titerature tied in with 5o much of our expericce
25 8 group, “The feefings of inadequacy and the dependoncy issues were a big thing, and
thore was 4 Lot in the Titeraure about thal. 1 agros that it s important not 1o eneourmge
cqually imporant 10 acknowledge what is
and were disippointed by

regression in the supervision context, but i
going on because wo all became depenient 10 1 cortain cxte
caretaiers who didn’t meet Ucse expectations.

You know { thint all e dependency staff that people spoke aboul, and their inadoquacy
and everything. it docsn't mean thal we were hypersensiiive or off-boam for fecting
erical, and urltcised or persceuted. | think it mcans that beyond our own intrpsychic
SUHE, they (Uhe supervisors) were missing Someihing 100,

Your point that we shoald alf be fn therapy is absolutely eruclal, To some extent its
putting the responsibility outside the department, and 1hey must be responsibic © o
cenain extent For what Fappens in thelr course, but ukimately you e responsible for

yourselr.

hume that you ad missed out and that nobody had
inerviewd you on Tiow superviston sas for you eause it was hell of a valuable, Be-
cause whimately, we're not jus! Liiking about an academic course of he sort WAt you cun
do anyplace at any kind of univarsity in the world, We're deafing with a cnurse that looks
4t the psyehe and yourseiF as 1 tool dnd therofore it's so importnt thil we continue 1o
anlyse aspects of tha course and especially supervision. So the particular nature of the
ind of close examinaion and anysis really essential,”

course » ke




80
APPENDIX A

INSTRUCTIONS

The interviews you are about to hear were conducted at the end of 1987, They cansist of
responses (0 specific questions which were addressed 10 cach intervi

‘The opening question in each case was:

“Iam going 10 ask you a qustion aboul your expericace of supervision during
the first half of this year (1987). Can you describe in ag much detail as possitle
an instance, o instances, in supervision which you found particularly useful?”

Supervisees were next asked:

“Are there any oiher comments you would like to make about your experience
of supervislon?”

And, at the end of the interview, subjects were asked to comment on theit experience of
the interview and of answering the questions.

T would Iike you to listen 1o (e audiolapes of the interviews bearing the above questions
in mind, T would also like you (o listen very keenly for particular themes that emorge
from the supervisees’ comments. Although a grid of suggested thernes has becn pro-
vided, | would tike yuu 10 remain as open & you can to any other possible themes that
may have cmerged in the Interviews.

As you will see, the grid lists the four supervisees who are identificd by number, as well
as the identified themes. When you hear material from the interviews which you believe
fits one of the available categorics, please indicaie this by plucing a tick in (he appropri-
ate column.

f, while fistening 1o the matorial, you identify & Lheme which docs not already appear on
the grid, please Nst it under the column marked ‘OTHER THEMES', togother with a
bricf definition of whal you mean.

In sumemary, T would Iike you to listen for essenlal valtes of the supervisces” expori-
ences of supervision, Any criticisms or difficultios should be flfed in under the columa
headed "PROBLEMS EXPERIENCED IN SUPERVISION’,

Thank you for your co-operation d your ime,

Lauren Gower,

o
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APPENDIX C

cn
“f0 the samc way thal we were committed 1 think the supervisors were 25 well. There was
1o messing around. They were in fact trying thelr bost 10 be good parents and it was
taken very serously."

“Supervision is mare fike & Support sysiem that Supports yob and gives you courage.”

“Suparvision was vory soary for te. | thought the supervisors would say, ‘You didn’t
hear (hat the client said this and (his,’ and that they would go and discuss me, Somelimes.
T would bave 2 session with my elicrit and nod gresern it, ar I sould presont to X because

s was more supportive than the othezs, T felt supcrvision was very intrusive, I felt ty
sossion wasn's therapeutic, and that X'd failed, then 1 foltthe tape wasn't worth prosenting
anid then I felt forced (o present against my will.”

ci
“In the baginning T fell iike L was in & mess, I cowldn't be a good therapist, but some-
where they managed 10 strengthen something so that 1 dldn’t fec] as incompelent and as
hopoless as I et at the boglnning. Poshtives were fow and fac between, in terms of
confimations of ry own strengths, but T think E iokd onto them.”

“What was positive was cven when T fel that I dic the absolute worst Lhings you could
da in therapy, and [ would go there and telt the Suporvisor, *This is what I've done and 1
really fect tike I've mucked up things," and she like, would sit there and help me and oll
me that there were posiive things although there wess Lhings b T did wrong. Tt wasn't
tike a total mess, it Just didn's make me feol a falfure.”

cs

"1 needed! 1o be reassured aboul supervision and (he aims. I il an educational procedure
or a criticism? It would have been very uscful for me it they had reassured me that T
could start without a baseline and {f they had said “We are not just gotng to criticise you,
we are going 10 fook At what you ase actuatly dolng and iry 10 ¢OTMECt You &S you go
along.” Again, if they correct eyerything, you feel us if you did wrong ail te time,”

“lmpor\:-ml in superyision is 4 litlle bil of postitive feodback and | felt T could have done.
‘with a little bit of that in lhe beginning. I've had it more in the middle and the second
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Wl of the year but 1 coukt have done with sewchody saying, “Well you're ewally ok,
i e bghning "cause you're fecting you're otally inadeguate and you'se doing every-
hing wicng"

o .
“Aagther uselil thing that we nommally o i e role plays because they iive me the
direction st T thiok its more like you get the fect of it although s not teMting you wihal
ke going 1 o but 15 1o or Joss felling you what Ou are going 1o do in the
sossion. Then you g0 to a session feeling stronger. Af least it helped me ind it even gave
e feck.ag that although you'ss 5ot going o do exiully the same thing, but at least i
helped me o gukde and it eve gave me u Reeting hat s ok o g0 with o cartaln ine of
qestioning ar roflceting 1w the client because 1'd acally prectised tat bn supervision.”

o7

10w welll beenuse llen you need wards « like she would say, “Phis is the kind of
thing yez could say.” anu that realy helper. And the simpliclty of how you can say
ings - tha's very uselil and 1 hink we need 10 be taught that, 11's wso ubsolutely vital ’ “
ta know somathlng abeu whit's going on in the cllent. Supervision helped with thal,
Giving you eues 1o pick up on - “This ks whit s stid, now what were they meanlng?” |
Almost tesching you how 1 Jook 3l whiat Ihey give you.”

[

X siid, *Perhaps 1 will be very useul just to point il (the clien’s out-ol-touchness) out,”
and cvemtually gotting hor 10 realise Just whiat she wis doing, So you know you tended 10
da it once and then think, *Oh, well, I've done 1t And the usefil ing was thal she
painted it out every nie | prosenicd 1 session, and I weafly had i dramatic effool. It was .
nice fecause H was something clear and ot lechtque-y, bul it was a elear thing for me R

wan” .

o . !
“Supervlsion also provided inpu dynamicatly, With my one elient we looked at when the

imuna b bcsrree) antd what was happening. Just from thid we reweised i wass an

Occlipal Tssue and that | eoutd expeet o mother ransference to happen.”

o
1 ek ot & dot of the tme 1 was Floandering and (eeling inseeure In vl | was doing. 1
also FelL Ut a 1ot of the time | veas suppresshiyg my ntuition, and was wadting to do
thlags pethus 1o theoretienly, Then 1'd feek hadt | gono with my Sntuhion it wovld v
bean bettor, When they mentionied theory, it mide te aware of belng feking i tha, In
tha way supervisors were gildes o1 Journey, very much 5 & view my own thertipy, For
me suparvisors tre kind of in the same eatcgary, At Himes they were guides emotionally,
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there was that support, but mainly a theoreticat kind of holding. They gave guidance,
Malan’s triangles was mlso an Intcresting excreise, unfortunalely that only happencd later
in year, but 1 think we should"ve had it from the beginning.

“Jyst having 1o think abaul the past session, reflecting on it and working hard on that
smatesial with somaone olse heipod aJot. At the beginning T did lean very heavily on what
(e supervisor was saying. | think hat ereated some barsiers for mo and the client and
only as the supervision progrossed was | actually ablo to move away from that, X'
foedback on the transoript helped because 1 hads’L used 1 superviston on that sesslon.”

cnt

1 had a problom with having to treal a client who wasn’t a psychiodynamic clfent, The
fiest pert of my year was actually quite frustrating especially with ray 06 client whiere I
felt 1 should have been doing psychodynamic work with hee and sh Just wasn'La psy-
ehodynamic kind of client but 1 tink that, i 1 100k back on that now probably it was my
‘own insccurity thal came in there b 1 felt that [ was betng rapped over the knucklos all
the time for not doing the right thing. So, & times 1 el X wasn' there, wasn't hearing
what [ was saying, she wasn'L ongaged, and that was frustrating.”

cne

“The clientetniske fom was uscfu! in showing me that the transfortuce feelings were
operating from that very first phone calt, and [ gucss | hada‘t thought about that, Y think
the ife-hustory questionnalfe, yes i could have been important but the supervision didn't
build on it at alt s 1 56l don's quits kriow U relevance of thal, apart from having
sameihing (0 put in a personal file.”

[

“Tn relrospect, although f might have been casier i they had tsught a specific technique
ind given specific guidelines, T think theis approzch actuatly alowed one (o develop
aneself and Lo grow. I might fiot be the best way for the clicnt but it docsn't feel as
though it's someone else in the sesslon now.”

“1¢'s hard to pinpoint what I've learml bit T actualy fecl it in my own sessions. It aiso
comes with seif-confidence I suppose, Whether its a result of supervision or persorial
growth, *cause T just think I've grown alot in lerms of my own therapy, my 0w where
V'm at. Quile a lot more of mysolf, quite a lot of allowlng my own fntwition o be ex-
prossed.

cna
** X somehow made supervision a safe place, ' nol quite sure how she made that
tappen but she provided a control and then it was casice 10 acwally undersand sisat was
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happening in the therapy, maybe it was her Kicinian bellefs and ideas. but i Fell safe and
11hink { worked ftaedest in hor supesvision. She scemed to have a clear foundation on
whicl to build and thal helped me. 1t was more a stsucture that she offered and that
struciure wns a containment for me. The supervision definitely felt structured, there was a
‘beginning, a middic, and an end, and | felt contained.”

“X from very, very carly Iooked at transferonce wnd coustertransference and the roles that
they were playing in mirroring and acsually poisiing it oot to me and polting out 1o me
fiow the patient was sccing me. That was very meaningful, and it was from day one.”

“1 worked much harder for her X. She actsally showed e i countortransference. She
was vory demanding and also very rospectful. She didn't patronise and she expected yau
1o take wht she was giving."

s

X put the (ocus on you, and i moant I had 1o teke a position from my own values, T
‘hadn'{ thought about that bofore and it gave me & lot of freedom 10 be mare me in the
session salher than & non-judgomentaf, totally accepting kind of person. 1t actually gave.
me a kind of (reedom (0 say what I thought about what the patent was doing and how T
thought it might impact on his Hife."

cne
“They didn’t deal with (oo many of our porsonal issues. Ouss was diluted by the fact thal
we have group supervision, One's feclings weren't dealt wilh,

For me it was useful tha they didn't deal with this, and that i was kept at & professional
Jevel and that you were sent 1o your therapist ©0 Sort it ouL. That's why making therapy a
prerequisite makes so moch scnse. But {f you weren't in therapy then | thik that's an
arca that has o be handied In supervision. Obviously a lot of my own stuff was being re-
enacted in the supervision, as well a3 it being & personal reveling of oneself bul we
weren't encouraged 10 Geal wih any of thase feclings in the Supervision, T elt ok about
hat, “cause T don't think § was ready in any way.”

o7

“1 itk supervision sometimes £ more like 4 therapy scssion (0 me. It helps you to
deal with your awa anicty, T founs myself being very anxious in sessions and when that
was reflected to me § found 1 could work on that, So when T went back 1 ricd not to be &s
defended as T used to be. X reflected st dlfing to you that You could wse youssels, Yes,
that's why 1 say it sometimes becomes Hke & thorpy scssion, It was useful because when
Ttistened to the tape T oould hear T was actually doing that and T feft bt o work oft
that™
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o
“If you goto X and she says, ‘You could have said this,” then you goto Y and she says,
“That was good, in the end you land up being confused. But its a problem, beeasse 1
think you nced all these differcail approachies.”

' useful 10 present a client (o a single person, the same person over & very intense.
period and aldiough it's nice o get input all round, iz's better if somebody follows the.
progress. S0, although you can Al in and say this is what happened, or that’s what
‘happened, it seams Lo be on a descriptive lovel. Byt when they've followed quite a few
sessions I think they get a much belier sense of what's going on, When Iwenttoa
supatvisor who T had’t becn to for a long time, I found il missed the mark completcly.
Now I know, s0 1 wouldn't do that again."

cns

“Spiilting supcrvision amongs the three was hormific, it was like having three theraplsts.
You would t2ke a supervision froim one supervisor, try it out, and then take that to
another supervisor, [ was very confused and uncormfonable with the three differeat
supervisors. The input from all three was quite different, and although I was trying to
extract something that I could integrate and use from it, [ wase't actually able to do that.
So1 was picking up from all three, dilferent aspects of the cliont, and of ayself in the
therapy. 1 was unsure of myself and of what was expected and didn’t focus on the cliont’s
veeds as much as I was sble w vvin the second half of the year.”

“The lack of continuity meant ¥ didn"t know where (hings were going. No process with a
beginning and an end. Is made me Jose hope and want to give up sometimes, Listening (o
only te minutcs of a tape s & problem, and you're left wondering about the process of
the entire session.”

21

*There was mare continuity with X 3nd X, aithough initialty | found them quite rigid,
and was frustrated., In fetrospect, it was actually easier and provided a continuation. |
found the jumping around from one perspective ta another very confusing, The more
experienced supervisors had more consistent perspectives which somelimes scemed rigid,
but it was defialiely mowe consistent.”

cm

“There was 2 tine when § had 10 ste one of my client's twice in A row without having
supervision. I fecl that should be looked at end they should try to be strict aboul the.
toucs they pravide, mare especially during the first half of the year when adequale
supervision Is very important. I was also important to kecp the same supesvisors for the
whole year. T kniow it wasn't her fault when X loft, but it was hard 10 aecopt that, K was
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also hard to get used (0 someone else after her - maybe it was my dependence and
attachment, but it was not casy just 10 make (hal shifl.”

G2

“Inthe group T teamed a Jot of different things at the same tme, Tf we had spoken mare
inthe Inrge group (the whote class) { might have reatised that others weee also fecling the.
same as me. § was needing 1o fiear from othiers how they fel, ¥ know I felt Inferior and
inadequate,”

“ging the whole large group broadened my perspectives. K vas good ta work in groups
because we nctualty got o know the other clients. The group I was in the three of us all
had very differcnt clionts, You couldn’t cound the simiaritics betweea thern - zach had 2
different presenting problem and thal was very interesting because it made going 1o
supervision quite interesting .. you aimost 0ok on the clicnt of the therapist by waiching
each session. It fofl like that boause you had followed session by session. S0 you had
‘your client and their client.”

“It provides input and filling in for the supervisor who hiasn't soet the pravious session,
they often chip in with tmportant \hings that you've lefi out. They might give me some-
ihing about my elient.”

“I{ was the sharing, It didnt feat quile s intense as therapy in terme of the wansference
feclings towards supervisors. At the beginning i did, but they became diluted. We
worked together in supporting one anather ind (o offer Insight that would benefit the
client.”

cn3

“I fecl supervisors should concentrate 0o ont whit it does when someone i being told all
the negative thinigs. | felt concerned for somicone in my group because it felt that this was
happening 1o hee, and espectally because it wis happening i front of the group.  think if
the supervisors are picking something up they shovld rather call you aside and speak to
you alons, because when thal happened [ just thoughs, ‘How would I foel?™

cna

“I'had a problem with the division of the class into racial groupings. It would have been
butter If peaple were divided according (0 their particular way of viewing problems o
something Hke that, The abjeet was (0 be & thorapist, not a black dherapist. The arrange~
ment excluded cross-culiural exchanges. The criterlon for offering us a different supervi-
sor shouldn’t have been based on race or specifically on “our” issucs. The biack supervi-
sor should hive sean the olher groups 100, For e the issuc is how rmuch did this conrib-
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ule to any exchange of ideas in the class? As far 25T can sec it had 1o use for the class at
all, The special issues X was there to help us with dida’t ocour very frequendy. f think he
showld hiwve been gencrally avallable and maybe been consulied spectatly if we felt we.
had a problem shal was specifically a “black” probiem. I think I'd like 1o rocommend that
the arrangement with the black supervisor £ there SHIl, but that

they exiend thelr thinking, T understand that somctimes one might have 10 ik “ras
cially" but that should be the exception rather than the ule.”

cns

“My idoal supervision would be to follow one client with onc supervisor. It would give
me siructure and contain and | could Icam a helt of a Lot about the process of an overall
therapy. Having had So many suporvisors actually felt quite fragmented and although 1
Teamt, as well as in the group, I think 1 would like that one continuous experience. I'd
ke an individual session, with one Supervisor, and one client, over me. Then having
the supervisor more in the role of Wherapist for ore's self 50 that one’s own countertrans-
ference is doalt with on a deeper level and then to work out what actually belongs with
you and what s the patient’s projections, because ¥'m still not sure. That would invotve
more sisk-taking so I'd reaily have 10 choose my supervisor with great care. Also that
was 2 thing at Wits, having i option, nio chofce of supervisars. 2 dida*t rust them
immediately and T actually had o cstablish a relationship with them. It took time.”
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