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INTROI)UCTION

Tho Mokopnne college ofl1ducnlion is located in tho township of Muhwelcrcng which lies 5
km ncrtlt- west of'thc town of Potgietorsrus on (he grent north road to Zinlbllbwc. It is
sltuntcd in a predomlnnntly Ndebcle • speaking area dernarcnted as Mokcrong, which formed
1\11 integral part oflhe self-governing homeland ofLebown. This colk ..;Wstnrtcd as tho first
blnok state teacher education institution under the Natlonnlla; Govcrnmcnt ut tho 'I'ransvaal in
1948, (1)

The grllduutos from MokoPIIIlO college together with tho various other colleges in this region
WOI'Oresponsible for basic education provided to thousands of students from the [ato 405 to
the late 80s In schools set up by Bantu Education authorities. These students spcm most 01'
thoir school vacations working dn farms and ugro-lnduatrlcs in this region ill the period
betwec 1 the 19405 and tho Itltc 1960s.

Tim initial part of the thesis attempts to show that the development or the Mokopunc College
and of subsequent colleges in this region blOadly accorded with tho aims ofBanlu Educatiol1,
Ullt! was elosely related to tho need to provide teachers to stan: control and leach basic skills
to students rapidly brought under institutional control. 11 argues thal tho production of
teachers cannot be abstracted Irom the broader process 01' educational umsslflcatlou wltncsscd
in this region, lllhus played 1\ part in lilcililllting tho PI'OC'.Jssorthc sociul reproduction of'thc
black working class in this part of rural South Africa. With sensitivity to the clmrge 0('
reductionism, the unalysis situates the process of educational restructuring within the context
of tile interests oflocnilluricultural capital and of the broader poli!icnl economy,

Tho major part at' the study concentrates on rcsistnnce nt thls college. The 1980s hus been n
decade ofl'osistnnco in education, Vel'Y little has been written on realsmnec by student
teachers. If there is to be any restmcturlng ortcacher colleges, then there needs 10 be an
umlcl'stunding of power relations and tho forms cf'rcslstnnce hislol'iclly opertlve in those
institutions. u is wlthln thle important area lhUllhe relevance of the latter part 01' this thesls is
to be located, It also offers a case study for examining the relatiol1ship between structural
constructs, consclousncsa and the lssuc cf'human agency.

The sludy begins by (J'Ilcing tho c!l1elwmco oI'this f,pociIic teacher IrnininB institution in
rclntlon to the nnture of Bantu Education lind tho polltlcnl economy of'tho social Iormatlon
pertaining (0 the perlod. It is thel'cfore important to slurt by cxamlnlng oriony the dominant
lnterprcutten ofUnntu Bducatlon,

Tho dominant appronch to Dnntu Education until the 1980s WIIS U liberal economic one,
pioneered by Malhorbe as well as Muriel Ilorell who worked under the auspices of the South
African Institute of'Rncc Relations (SAlRR), It demonstrated, with cxtcuslve reference to
statistics, the incqunlitios t.hat accompanied separation uccoJ'ding to race, (2) The
establishment of Bantu Education was viewed 1\8 (\ kind of moist itl~lOlogyprcvni1ing ngnirm
capitalist mliOl:Jlity which thwarted the inherent developmental and libcmlising capnbllitics 0('
it free economy. Itwas argued thut blacks had been excluded from advanced education ut n
lime of acute skilled labour shortages, (3)
In the 1980s, studies by Unterhaltor, Wolpc (1989) and Cross (1989), point oulthat while the
lihtll'nl crltlquc provided it very lmportant refutation of the segregationist position, its narrow
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ABSTRACT

This thesis concerns itself with resistance during tho decade of tho 80s. Much of the literature has
focussed on student resistance. There has in general been very little that has examined resistance
of student teachers, Student teachers are-vital change agents in education for the futuro. If there
is to be any Intervention in teacher training colleges, then there needs to be an understanding of
historical power relations and the f0n11S of'resistance in these institutions. The aim of the research
report is to dccumer.t and explain why and how student teachers at the Mokopane College of
Education become politically militant during the decade of the 80s. The contention is tha: under
extremely repressive and authoritarian conditions such as those faced by student teachers in
homeland lnstitutloue, resistance can take many forms. However, as the study concludes. it
became general and militant in this instance, only when it was able to break out of its isolation and
establish links with wider politlce! structures, This study is based on primary sources, interviews
and secondary sources. It has engaged archival sources as well as important interviews from both
activists and teachers who have taught under both Missionary and Bantu Education.

teacher-trainees
polltlcrsatlon
unlonlsatlon
critical ..consciousness
resistance
contradiction
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H8 consequent focus on the African 'homeland', (9) However as Cross has pointed out, the
change in teacher curriculum wns par; of a process initiated in the Transvaal ill 1905, rutiflcd
in 191S and again under Bantu Uducation. (10)

The discussion thnt follows attempts to establish the relation between this oollcgc uud the
t1n1CCSS ofccntmlisalion and reconstruction of'cducatlon, engineered under Bantu Education,
It will flrst examlne the soclo economic and political lmpcratlvcs lhnt led rapldly to the
broadening of'the educatlonal base nt primary level, showing how this created conditlens fbI'
the social reproduction of labour'. 'fhe nnnlysls thereafter proceeds to argue that tho
establishment of'this college and ofsubsequcnl colleges bl'Ondly accorded with the need to
provide touchers to teach !.lasia skills and transmit other aspects of hegemonic curriculum to n
large and increasing proportion of students in prlmary schools ereated under Bantu Educntion

I)rnwing on certain hlatorlcal precedents, Hyslop has demonstrated thut in general the
transition to mass schooling coincided with the development ofmollopoly capilafi!il
induslrialisalion and sought to solve tho promblems of new labour needs and soci,,! control.
It also sought to regulate the lives ofwot'klng class youth and to establish ruling class political
hegemony. (11) Hyslop's analysis on the trausformntlon of (he educutlonnl order tinder
conditions aliudcd to above, provide inlc.esling comparisons and seem ll' "elm certain
similaritios when extended to covel' tho context and process of' cduem] estructuriru; set in
motion under !Junl\! Gducation in thls specific context,

It has been argued by Cross and Chisholm (1990) thaI by tho 1950s, monopolies constituted
the dominant feature of the Africnn economy, not only in mining, commerce lind industry, but
in ngrlculturc ns well, (12) Tho historical evidence suggests that this was also true of the
process or agml'inn trunshlon in this !'cgion. This development was uccompnnicd by some
drastic changes in the conditions ofblnck labour nud of'ks reproduction in this specific
context, There WIlS also the breakdown of tradltlonnl forms 01' control with implications fbr'
tho Issue of social control so essontial for labour stabilisation, Tho dlseusslon following argues
thilt tho restructuring of the educational terrain in this province was one nmong tlm'crenl
Sll'l\logics adopted by the state to stabilise blnck labour and gunnllltcc tlw conditions 1'(11'lhe
reproduction of ngmrial1 capital.

By the lntc 19408 nnd 19S0!l, this sub-region of tho Northern Province witnessed drnll1atic
growth of'spcclaliscd IISl'ieulturc aceompnnlcd by i'(lpid mcchnnisntlcn aud capitulinntion. This
specilic dlstrlct for oxamplo became one of tho lending producers of CCl'lnill cultlvars oJ'
tobacco, citrus, grouudnuts und later ecuon with a well-developed cxpon market during the
period under review. (13) This increasingly generated the need (hi' U more regimented
workforce equipped with basic skills nnd an iuternnlised work ethic,

While employment opportunities for Africnns in many urban arena expanded as a result ol'the
gmwlh of secondnry industrialisation during the period of'the 1940.;, serious land shortages in
the reserve nrcns resulted in Impoverishment and luck of cconomie prospects fOI' the lllluority
of n(Henns ln the reserves. (14) This necelerated the exodus Irom the reserves to the urbnn
find pcri-urbnn areas, pl'cdominnnlly from while-owned limns. (IS) African fhrmworkcrs 01' 1111
ages, bul. mainly the younger men and women turned to tempol'Ul'YOJ' pcrmaucut mlgrutlun to
lhe (owns for purposes of survival. (I G) The migration of yo lith, both mnlc lind Il"l1l\lo,
critically nflcctcd the farmers, because it WIlS1'01'them all lrnmensc movement ofl'thc land 01'
their most produetlve workers, (17)

9



CIIAPTI~R 1

TilE RATIONALE UNDrm.LYING THE UMERGENCE OF TIlE
MOKOPANE COLLEGE OF EDUCATION

This chapter traces the rationale undorlying thQ development of tho Mokopnnc Collegc within
the wider soclo-eeonornlc and political context. It contends that the emergence of the college
cannot be nbstractcd from the process of educational mnaslflcetlon evidenced ill this terrain
during the lato 1940s nnd 1rJS(Js, The historicnl evidence seems to suggest thnt thousands of
students wore rspldly brought ruder lnstltutlonnl control under Bantu Education and their
labour rcgularlscd in ngro-lndustrlos lind farms in this region, Tho implication fbr the
argument is (hallhc emergence of Mokopane College and of'subsequcni colleges in this
region WIIS closely related to the need to provide teachers to stall: control and leach basic
skills to the burgeoning number of students ln thesc schools rapidly created under Bantu
Education, With sensltlvlty to the charge cf'rcduetlonlarn, the anulysla sltuntes state policy
within the conllicting interests of difibrcnl sectors of cnpital,

The MokoPl\110 'l'encher Tralnlng College was the first black tcnoher education institution
established in 1948 in tho Transvnul under the new Nationnlist Government. (I) The
Natlonullst idea of extending separate development to nil fncets or society included the siling
ol'Mokopal1e College in an areu whbh was Inter to become part ol'lhe homeland of Lebowa.
IluI'IShOl'110 suggests that tho motlve was to minimise tho influence cf'misslonnry cducntlon,
especially those thal were English medium, in favour of Afrikat1el' influence in the cducutlon of
tho Afdcnn, This, it was believed, could be exercised through Increased state control, (2)
The appointment 01'1)1', M, J, Madibn as principal of'thc College in 1948, WIIS no eclucldcnec.
lie worked in tho rcglon as an assoelato inspector' with 0.11. Fl'aI1Z us early ns the 194()s, (:1)
Mmlnolc writes that :

The Ioundcr principal himself, Dr, M,J. Madlba was a proliflc writer, who was
delel'tllined to promote tho Northam Sotho language. 110 WIIS n prolngonist of'
mother-tongue instruction as well. (4)

I laving wrlucn two uoveleucs, nllmely II Tslrl II (194:;';) and "Nkotsarm" (1955), lie also
wrote n primary school reader sorios Mahlcntebc. (5) This was prescribed rending under
Ilnnlll Ecim:ntiOIl fOl' sub A to standard VI, at nil primary .ehools within tho Lebowa region
untll th» late 60s, 110 wns ulso reported to have conducted oral interviews in the lute ·108.
calculuted to gather information 0(\ Northam Sotho Iolklorc and idioms, (6)

In conjllnct.ion with inspector G.II, Franz and Acillcrburg, he was iusuumcntnl ln
implementing tho policy of'mother-tonguc lustructlon aL 1\11primary schools within the region
(7) FI'OIll 1956, tho sullen! Icnture in the lower pl'il11nry classes was instlllction through the
m()thi',~tollgue with both English lind ;\JHknnlls tllllght as sllbjc.ct~, (8)

Black teachers, notes Randnfl, were to be important agents in the inclusion of'tltc 'proper'
mindll{'t among tho blaok youth, He argues thul It teacher cducntion curricunun was developed
under llnntu Education, tho.t. suited the intentions of its protagonists in its emphasis Oil
scripture, manual [milling nnd the vernacular and an adherence to the policy llf' apartheid with

8
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(Hddclls. ;.I'lIQJ::ill18l!!tI{fOhot-1_C!Q!AIJ:i-<2l!il!!lg o(t@JI!c_Q(~~~~t5.!!II.\:!Ur:llhlll\(Ullj\'crsil~' or CaHrornin
Press. 1()H4 ).

1(,. L. TikI)', p.25,
I? M W. Apple, "Resislnllcc and Contradictions In Closs. Culturo und lite Stulc : Culture [IS Lived JI" in

n~hlcl1ti.!l!Lg1l.d..J!9.'~~t.(London, 1982), p, lOG.

7



expression of an oppositional culture and of vic wing the educatlonnl tcrraln as an important
site of struggle.

Chapter four analyses the period of resistance between 1989 • J 99 J. This period,
charactcrlscd by the development of u structural crisis, shows how economic, delllOgraphis
and institutional features coupled with the clement of spontanccus student reactlon, fused to
shape tho 1'01'111 and con lent of student reslstance. Similar to the studenta in Evcrharl's study
who "clearly exercise a fair amount of informal power in the school setting", this chapter'
shows hO'.\1 tho students ill this study alao "both participate in and at least partially reproduce
hegemonic idcologles''. (17) This chapter further probes the issue of<tcl'iticn! consciousness"
as it relates to rapccta of student action during this period at this institution.

This thesis employed research strntogies such us archlval work and interviews. which were
integrated with secondary rending materlal. Archival work involved data coilcctton nom the
'Potgictcrsrus Tabuk Ko-oporasic" archives, the "Morcster" newspaper archives as well as the
Mokopnnc College archives. However, material on the early history of'the college proved
dilnclilt to locate. This was It result, 1 was informed, of tho mlsplaccrncnt of essential Illes
during the process of the relocation of tile college in the early IC)c)Os. I was very forlllnntc to
hnve located II batch of Illes til the college archives which provided rich primury source
l11ulcl'inlsuelt !IS the minutes of Ooveming Connell meetings and omain! correspondences
between the College Admlnlstrntlon end the Lebowa Department of'Bducutlon, pertaining to
lssucs of student realstance, These files also gave an indication of the offleinl college policy
spanning the decade of the 80s.

The research further consined cf intcrvicws with students lind nctivists who were pnrliculul'ly
involved during tho hont of struggle in this region. This provided lmportant insights into the
sll'lllogies and nature of. resistance employed. Theil' evidence, in many lnatanecs WUH

corroborated with evidence obtained from ofllelnl Illcs. Interviews were 11180 conducted with
lormer teachers Sydney Manka and PettJr Mnsllllbelll, who both tnught lll1<ACI' the missionary
lind Bllntu Education systems. As concerns aspects of the rcslstance history of the
Potgiclorsul'S district portuining to the period of the 19408, 1W[\S extremely lucky to have
secured an intervlcw with Gottlieb MooOo, u Ionner member ora trade union movement who
played n polilicnl role in the town of Potsicler'Sl'us in the late 40s lind early 50s. There WIW

also IIIl important lnicrvlcw wlth Mr. Slattery, who WIIS u partner in the foremost engineering
linn servicing the needs of furmers in POlgiclcrsurs and larger' districts Irom the mitlpjOs to the
lute (JOs. These intorvlewa provided UI\ important glimpse into the nature 01' the agrarian
trnnsitlon ln thls rcglon.
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'dialdcntlllcatlon', In Tikly's words, it poses a challenge to the subject position posited by the
dominant discursive formation, It thus works on and against prevailing practices of
ideological spbjectioll and can be brought about by political and ideological struggles, (16)

There is the contention above that structures, apart from being determining, can also be
enabling, This, coupled with the notion that a change in consciousness can be brought about
by politlcal nnd ideological struggle, provides us with a theoretical Iromework closer (0

l:tldcrs[n.ndil1g the impact of counter-hegemonic structural forces on mass consciousness. This
ls clllJecinlly relevant when applied to the development and impact of a counter-hegcmonlc
bloc on tho national resistance struggle in South Africa, II is also particularly lIscIbl when
applied to this specific case-study. It shows for cXP' )10, how counter-hegemonic structures
emanating from the national resistance struggle lucreasingly Impacted on consciousness even
at the rcglonnl levcl and Importantly influenced the action of agents withln the institution under
study, Closely related to Gramscl's notion of the role of organic intellectuals, this study also
shows how tho action of the relevant role players determined in tum condltlons within this
institution and its immediate context.

This thesis draws 011 revisionist writer's such as Levin, Moll, Molteno, Do Clorq, Hyslop,
Cross, Chisholm and Enslill us well as Scckings to help analyse critically ccrtaln uspccts or tho
form and content of student resistance. It hils also drawn on both Gramscl IIml Apple to
explain the contrudicurry aspects of rcslstance in this specific institution,

The study thnl follows is arranged in Iour chapters, The first chapter outllncs the dominant
features of the agrarian economy of this region, covering briefly the decades just prim' to
National Party cOIUm!. It proceeds to analyse the gencrul and spcclflc political economy
illustrating tho broader labour crisis pertaining to the period, This chapter shows the cmerging
diiT1culty over securing and regimentillg labour wilhinlhc context of the specific agrurian
transition mid its articulation to tho urban polltical economy, In its rclatlcnshlp to educational
development, it shows how tho reconstructed form and content of education in its artlculntlon
10 the specific agrarian economy played 1\ role in providing future labour with tho required
level of'prcpnratlon and conduct needed for tho specific nature 0[' tho economy, Within tho
context of tho broader lnbour crises, the stnto, nlnollg some of the methods employed to
control, regulate and secure cheap labour 1'01' tho ugricultural sector, di,coLly harnessed,
prepared ond employed student labour ns one mcana in Its attempt to guarnntco the conditions
fbr the reproduction ofenpitnl. The Mokopane College is firmly entrenched within tbla
context. This chapter makes tho argument that the emergence of Mokopnnc Collego and
subsequent colleges of cducatlon fhcililaled the need to produce tcnchcrs 10 GIlItT, control,
teach basic skills and imparl other aspects of the hegemonic currloulum ' students rnpldly
brouglu under institutlonal control by Bantu Education,

Chapter two turns to a eonsiderntlon or the institutional context lind terraln or tho rcslstancc
subscquontly annlysed, It shows how tho administration lind control of the institutlo», through
1\ network of' rules and survelllnnce practlccs served to ~ntrcnch control over the studcn; body,

Chapter three records aspects ofinformal power posed by students against institutional power
and explores this in terms of the concepts of ngen\:y, ecntcstatlcn nnd struggle, This chapter
also shows how lOIlt1hersand studerns contest and mediate clements or the school curriculum.
Chapter three in many ways exemplifies revisionist contentions, It stresses the importance of
the concept of relative autonomy by showing the capaclty of agents to create spaces for (he
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Whilc the lil'sl part of this thesis situates the cxtabllshmcnt or lhis College within the context
of' Bantu Education, the latter part nrgues against the functlcnalist tcndcnclcs or
rcproducuonlst thought by a focus on resistance as displayed by students ill this specific
institution, Hyslop (1990) argues that the reproductionist position cannot account for those
periods and features of education policy in which capital's needs were not mel by the
education system, Rather, at particular points, Bantu Education policy nsslsted capitalist
development and in other moments and other aspects, obstructed it, (9) This posil ion has
ufflnltios with Wolpe's recent argument that:

.. .the relationship between capitalism and while domination must be seen as ;,
historically contingent, not II necessary one .. .the relationship will be both Iunctional
and contradlctory at the same time: functional for the reproduction of certain relations
and class positions and contradictory for others, (10)

Criticising further tho functionalist aspect of'rcproductlonlst thouglu, Hyslop argues that
where Bantu Education served capitalist interests, thut result was the outcome of successful
political struggles by capital. (11) Hyslop draws on Poulantzas' view of the stale as n field of
conflict; on the one hand, conflicts between the different capitalist fractions and also between
the diO-erent state apparatuses, and on the other, between dominant and dominated classes,
Subsequently, the stale is seen nclthcr us neutral ul'bitcl', nor as an instrument of domination,
but as II bnttloflcld. (12) In keeping with Poulantzas' views, CUl'I1oy and Levin have developed
an approach that sees the state educational structure as a field of struggle between contending
class forces. It is argued that capitalist fractions struggle to define the reproductive needs
that they want the education system to fulfil and to have those needs mot by the state.
However, dominated classes also attempt to impose their 0\-\ ') educational aims on the state.
(13)

The forms that the education system takes is an outcome of those lutornctlug struggles, It is
constantly reshaped by conflict, Such (\11 approach takes the Importnnec ofbotll structure lind
agency into account and shows how popular movements have shaped cducnuion policy,
especially during the last decade and n half. Thus the revolt of 1976 led to the withdrawal of'
the Afrikaans instruction policy and the change from Bantu Education to DE'!' and some
modification of dcpnrtmcnt policy, The De Lange report, proclaiming the attempt to rctorm
education in the 1980s, emerged Irom tho period of the 1980 school boycotts, The rcductlon
of ruclal inequalities in cducntional spcndlng must be seen within the context of government's
nucmpts to refashion education to contain th'l massive youth revolts of tho 19808. ( )

Tho sturcturc-ugcncy dualism provides a strong case against crude detcrminlsm and brings to
the Ioro tho concept of relatlve autonomy, Such (111 unalysls allows us to locate schools within
the wider soelo-cconomle and polltlcal context. It also allows liS to examlnc tho structural
ccnstralnts thllt impact on the day to day funning of the school on the one hand and enables us
to understand the role of conscious human agency on the other.

It is also this COIlCCl'Illo reconcile the structuralist and humanist approaches that lies at the
heart 01' Gidden's theory of structurntlon. In contrast to the structure-agency dualism, 1':.1
speaks of Ihe duality of structure and argues tluu structure is not only a constraining Of'
determining Icaturc oCHfc, but is in Ihct also enabling, Structures, it is argued, act as both the
medium nnd outcome of tho reproduction of social actlvity. Agents, according to Giddens, arc
capable of mnking II diITcl'CIlCC, (15) This shares similarities to Pcchoux's concept 01'
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focus precluded it from posing questions about the conditions of repr oductlon and change
within the education system, The effect, it is stated, was to obscure the impact of economic,
political and ideological changes in the society on educational struggles. (4) The attempt
merely (0 describe the development of educational policy, argues Cross, without at the same
time to problcmatlse either the process of schooling itself or the historical context of which it
forms a part is also criticised, (5)

, ,
The lnadcqunclcs of the liberal critique in analysing education in relation to capitalism ushered
in the emergence of a new generation of educationists and historians who, arguing within the
new-marxist tradition, contended that South African education had to be understood
predominantly in terms of the needs it had fulfilled of'the dominant capitalist class. In direct
rebuttal of the liberal critique, Kallaway argues :

The state policy of Bantu Education was not an 'lrrntional' interlude in South A(HclIrI
politics, as it is often presented in llberal Iitcrature, but a reflection of the state's
attempt to secure the appropriate conditions for the reproduction of capital in general
at a particular phase of South Africa's political development under the hegemony of
Afrikaner Nationalist ideology in the 19S0s and 1960s, (6)

This thesis draws on the richnessof this more rad'cal scholarship of South Af1'iCIlIleducational
hlstorlography. It presents a brief historical :-nr.lysis C'f'thc specific agrarian economy in its
relationship to the rural educational terrain ."gty supports the view articulated by
Kallaway above, However, it needs to be noted that most revisionist writers in their
consideration of the rural context of Bantu Education, have relegated its importance to an
attempt by the state to create functionaries to both service and provide the ideological
legitimacy Ior the homeland system, There has been a neglect of a more focused analysis of
specific ngrarian economics and their articulation to the rural educational terrain. This thesis
argues that the cconomio lmperatlvos warrant as serious n consideration as the political ('01' a
clearer understanding of the nature of Bantu Education, Such nn nnnlysls broadens our
understanding of tho nature of Bantu Education in particular and of South AJ)'icnn educational
historiography in general.

The lnltlul par; of this study draws on Morris' analysis of ilgraJ'inn transition and Poscl's
analysis of'the relationship between agricultural interests and the state prior to 1948, Theil'
studies provides crucial information on tho deteriorating relationship between farmers and
youth labour and vividly records farmers' incessant pleas for the stabilisation of the labour
force which were made throughout the decades of the 308 and 40s, Their coverage of the
labour tenancy system also extends to cover the flu' reaches of tho Northern Province, (7)

Vu" Nlekork's case study of the historical growth of the Zebedlcla Citrus Estate is also of
IJlIl'liculll1'usc to our study because it provides important insights into the unevenness of tho
process (If agrarian transition in this region, (8) Her study, [II'Buing ngalnst any unillucar
progn 'lion, shows how vulnerable certaiu crops were to market conditions lind tho vagaries
o!' nature, II also takes account of the tensions over labour between Northern agricultural
interests nnd the Government throughout the decades of the 20s, 30s and 40s, This is or
particular concern because this study situates the cducatlonal process within tho context of tho
Nntional Party Government's frantic attempts to resolve the crltlcal issue oflnbollr shortago»
as it pertained to that specific period,
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19(11), 11 I j6.
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Nationalist Government was determined to site nil Alrlcnn teacher training lind University
fncilities in the homelands and :

I\s teachers were subject to influx control regulations, having trained in these rural
institutiolls, they could not take up posts in urban institutions because they did not
have residence rights, (49)

Moreover, as Cross and Chisholm have argued, the establishment of tertiary institutions in
homelands 'would also provide n means of ideological incorporation in the bantustans of lUI
elltc to slatrils appamtus' (SO)

To surumnrlsc, tho period of tho 1940s and 1950s saw rapld strides in t' pI'Om.1S[) towards
agrarian capitalisation in this region which intensified the production process and lncrcased tho
demanr' for more regimented labour. While ugro-lndustrlca and farmers' needs 1'01' labour
expnnded, tho process ofprolotnrinnisntion resulted In large migrations of youth to the urban
areas, This was a severo setbnck for commercial agriculture, which considered this as II loss of
its most productive labour, The period also witnessed the breakdown of'tradltlonal forms of
control and sociulisntion problems ofillsubordinntion and desertion of workers which nflectcd
Iarmcrs critically during seaeonal hurvest.The study has also alluded to the tensions within
'national capitul'. predominantly over labour, that pcrslstcd throughout the dccndes of the 30s
and 405. AJI these factors combined with the structural lnelllclenclea ofmissionul'Y institutions
Loprovide sufficient quantkles otlabour for n rnpldly changing ngrarlan economy, were
pl'ccipilulaling factors in the state's move to earnestly set nbout n restructuring process ill
education thUI brought vast numbers of youth under control and rcgulnrlsed their labour on
farms and agro-lnduatrioa in this rcglon, In this way it nlso provided n socially acqulescont
ideology, procured and prcpnrcd labour to stabiliso and gUllrunteo tho conditions 1'01' the
reproduction or accumulation of capltnl in this region. The analysis concurs with Hyslop's
obscrvatlcn that "educational terrains nrc restructured by dominant classes precisely because it
required schools to play l\ reproduetlve role", (S 1)

,I

An important contention of this chapter hus been thnt the establishment of the Molwpnnc
C()lIcge cannot be abscrnoteJ from the context of the process of mass primm)' eduentuou
discllsscd above, It has argued thnt tho emergence of this college, the content of education
nne! the subseqllel1ll'estructuring of colleges previously under missionnry control, sntistled the
designs of'Bantu '~dllcalion, II broadly accorded with the need to traln anti provide teachers
fOI' purposes of sinnins, controlling and tl'llnslllitting basic skills aud other uspects of tho
hegemonic curriculum to tho burgeoning numbers of students increaslngly brought under
institutional control. With sensitivity to tho charge of'rcductionisnr, the nnulysis has shunted
Iltate policy within tilt}conflicting Interests of difl'oront sectors of clIpital. It would also cuutlon
ngnlnst uny over-simple eorrespondcncc between the economy (\nd schooling which;

underesthuntes the compl, ..xily oftho lnathutlennl forms of'capitulia; society, of'whlch
schools are one and tho fnct thllt these nreaa nrc sltcs of struggle and ccntrnelcuons,
rather thltn mechanistic response to cllpitalist demands, (52)

Indeed, es subsequent chnpters will show, tho Mokopauo College ltsclrbccame lin hnpottnn;
site of strUlJglo and ccmradlctlc».
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The post-standard 6 certificate COUI'S(';which prepared students to leach ill the lower primlll'),
school consisted or the following subjects:

Mother Tonguo, English, Afriknnns, Arithmetic, Religious Education, Hcaltl:
Physical Educnlion, Environment nnd Social Studies, Nature Study, Music, All nnd
Crnf], Needlework and Agriculturnl Science,

Profcsslone! subjects included:

Principles of Education, Child Study and General Method, School Organisation,
Chalkboard Work lind Educationul Medin (Tonching Aids), (43)

Tho students also did 'Practice'renching' in locel schools with Mother Tongue mainly used
as medium ol'Iastruction.

The subjects oITered in tho higher primary classes at schools (standards IIr • VI ) consisted of:

Religious Instruction, A{i'iknans, English, Vernacular, Arithmetic, Social Studies,
[Ianlth Educntion, Nature Study, Singing und Gumes, Needlework fol' girls, Tree
Plnnting and Soil Conservation for boys, Handwork A for both boys (\Ill! girls.
llomecran for girls (Slnndnrd V and VI ), Agriculturl\l Science fol' both boys nnd gil'ls
(Standard m -V). (44)

Tho curriculum certainly displnys a vocatlonnl bins and was geared to instruction ill basic
comrnunlentlon, lilcrnoy and numeraey with a stress Oilngricullmal Ilmdumcutala This suited
the locnl agmrlan economy nnd did not warrant (mining beyond any semi-skilled level. Apnl't
from the vernacular, there W(lS also increasing emphnsis 011 agricultural science and Afrikaans
which received stringent periodic inspection. (45) This was in uccordnnce with policy which
dlctatcd that lanGuage to be used would be decided on tho busls of which was tho predominant
Inngunge umongsl the white community in tho area involved. (lIG) Ancr tho introduction of
the Bantu Ilducntion Act, Afrikaans was thus introduced ns tlte first officinllangunge us curly
[IS sub Il, While UngHsh wns to be Introduced in Std Ono three years Inter. This nOcelod all
Africttn schools stretching from Nylstroom to Petgletersrua and fhrthl.lr North, (47) The
purpose of this typo of IangUll go instruction was undoubtedly to fncilitnto ccmmunlcatlon in
tho language of the employer. The curriculum, with its emphasis on religiolls instruction,
coupled woth the overt and covert code of conduct that schools oflcn instil in their students,
thus provided a socinlly acquiescent ideology.

,
In order to increase tho production of more teachers for tlte lower primm'y schools, the
Department ofI3l\l\lu Education in the mid 50s earnestly set about ostnblishing four junior
secondary schools wi~:hhostel facilities in the roglon nnd introduced the Lower PI in1lll'Y
Tuachers Course (L.PTC) in ndditiolllO the Junior Secondary Course within these schools.
These were Arlhurseal (nenr Aeornhoek), Mckomcnc (near Suckmckanr), NgwunuuMohubo
(ncar Plctersburg), and Emmarcntiu Ocldenhuys (nenr Warmbnths). Tho existing missionary
Teacher institutions such as Bethcsdn and Dotshabelo, which were incrensingly brought under
Dcpnrtrucntnl control, were also instructed to oOcr the Lower Primary Teachers' Course in
nddiliol1 to tho Higher Primnry Tonchers' Course. (48) The rapid establishment of'tbosc
additional teacher lruining courses WIIS also in keeping wlth the policy of'inffux control. The
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lute 60s under Duntll Education, There is evidence to suggest that u large proportion of
students Irom thcse schools eventually became permanent employees on these ngro-industrlcs
lind Iarms in this region, (34) This accomodatcd the needs of II changing local ngrnrinn
economy which WI\S rapidly oxpanding, inlcllsilying production und displaying 1\ growing level
or rnechnnlsntlon. This increasingly demanded II labour force equipped with basic skills, It
level of I1UIllCI'UCY and an internallsod work ethic. Tho massive expansion of education thus
prepared, procured nnd brought vast numbers oryoulh undcr u curriculum that was to impact
all their "outlook and clllployobiliLy",

It is nlao importnnt to 1I01e that Bantu L~dueotioll remnincd solely under NAD jurisdiction until
the late 1050s. (35) It was through this specific organ (NAI) that the Natlonnllst Party
insthutcd its influx control policy as an instrument for procuring and controlling the allocation
of An'iean labour, II is also lmportnnt to note thnt Eiselcl1, who plnycd II crucial role ill

fi\shiofling Bantu Educ!ltion policy tWOS appointed Secretary (f Native Amlin; ill 11)':;I. This
nppointmcnt was made over the heads or more senior and experienced NA!) ofllcers. (3(\)
11(\ thus played a crucial role in addressing the lubour crisls,

To Icgitil11!1tc tho USe of'studcm labour, the state co-opted tribal chicf.'1 who mediated between
Ihnncrs and parents thel'eby cl'cutin~ lite conditions 1'01' securing child labour. The lillll1l'J'S
would approach tho chieni just prior to school vacatlon periods and the relevant chiefs would
subsequently convene meetings with parcuts (0 secure their' permission, (37) Aspects uj'
cuslofl1nrj' law were strengthened with tho U Tribal A~lthoriLios Act It and musr be seol1 wlthiu
the context where cnpltal coniinucs to rely upon tho survival ()I' revival of tmdilionul 01'
pntrinrchnl Iorm» of control as t\ means otprccurlng cheap and disciplined labolll', PH) Tho
unnlysis t, IS flu' seems to concur with tho view lhnt :

Given the role of schooling in lho reproduction cf'labour nnd wilhoutlC:iortillg to it
reduclionistlll'gument, it is not unexpected thnt thcsc chunges ill Ihe conditi()ns of'
black labour und its I'~"'!'odllelioll) both urbnn and rural, would rcsul: in scme response
in the area of schooling, (39)

Tho discllssion nQW 1'01l0wil1g shows the establishment 01'Mokopnuc ('l)1I0g~1 as inll'gntll(1 tho
pmCCSH of cducntlounl utasslflcntlon sketched nbova

The Mokopano college started by olTering tho native Prill1!1t'y Higher Tcuchcrs' Cef'lilicnte
Course (N,P.!!.). which was changed ln anmc to the Lower Primary 'l'cachcrs' Course
(L,P.'!',C.) in 19~9, This course was later followed by the Higher Primnry 'l'cachers' COllf'!1C
(I tll,T.e.) which could be Luken utter sueccllsf'ul completion 0(' lho jlll tor ccrtiflcutc, (40)

The Deparuucn; worked on minimum academic certlllcat« rcqulrcmcrn« itnd enrolled sludents
with u p!Ulll ln staudard Vl to the t..ower Primary Tenchers' Course. Thl L.P.T (' WUH
concerned with work in the lower primary school (Sllb·sllllldnrd A to stn IdaI'd '2 ), while (he
I LP.T,C. was concerned with work in higher' primary schools (standard 3 to stundnrd (I ), (011)
'l'hc college later introduced a Priml\ry Touchers' Certificate course whicl WIIS 1\ mcrgel' of'thu
L,P.T,C, and tho 11.P,T,C, effected in 1969, (42) Tho P,T.C. course prclllrcd srudcnts (0

leach Irom sub-standard A to standard 6 (inter to standard 5), Thus, until he lute 6OIllho
courses offered I\t Mokopanc College wore generally geared to prepare su dent teachers !hl'
work in lhc pl'imnry schools,

19



lLLUS. 8

Women in Reslstance ill the Plctersburg locality ill the lute 19SLls ..

IS



lLLUS. 7

Locntluu ul)ulldnries ill the P()\llil:ICISIIiS lllea ill the 19405.
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'l'hc South Afrlcan Agricultural Union (S.A.A.U,) on which the Potglctcrsrus Tobacco
CO-O\) was well rcpreslnted since the early 1940s, (25) reached consensus in 1944, that new
fOl'I115 of slate control over farm labour were lmmedlately required. They advocated
diITercntialion between agricultural and industrtal labour, to be created by erecting influx
control barriers on farm workers migration townwards, (26)

As a result of the dramatic economic growth of the late 1930s and 19405, the urban African
p•.Ietarlm continued to expand, reflecting the growing white demand for African labour in an
increasing variety of jobs, (27) while white farmers as has been noted, complained bitterly
about critlcal labour shortages, However, as the industrinl dependence on African labour
deepened, so loa did th..; while electorate's alarm at the growing militancy and volatilily of
urban Aflican workers, In contrast to the relative quiescence of'tho I930s, ~110
socio-economic conditions of tho 405 ushered in a decade of political turbulc. co, I'ising
polilical expectations and militancy. (28)

The Afrikaner Nationalist alliance that came to power in 1948, though having competing
conceptions of apartheid relating to white dependence on African labour, had 1\ commitment (0

tho political disenfranchisement of Africans as an essential condition of renewed while
political supremacy. In attempting to resolve both the labour and political crises, (he natlonal
Pnrty through its organ, the Native Affairs Department (NAD), instituted its influx control
policy as an instrument for procuring and controlling the allocution of Ali'iOl'n labour and
extending control over the cities by limiting the growth of the urban Au·jcan proletariat. NAD
thus undertook to ensure an adequate supply of African labour to while employers in both the
urban and rural areas.(29) In an attempt (0 deny polhical franchlse to Africans and destroy
emerging Afl'ican Nationalism, the Nationalists embarked on retrlballsution. The result was a
fl'ugmolltnlion thnt would obstruct the further development of black nntionallsm. (30) It was
primarily for this purpose that the Bantustans were devised and white !,oliticul supremacy
ensured,

Some of the laws and IJ' :''1tlces enacted by the stale to procure and distribute labour for Iarms
were, the Petty Offender's act, prison labour as well us efflux control measures (rucnsurcs
lnstltuted to stop the now of labour at the source, which in this instance rncant tarms). (31)
The state ulso harnessed and procured student labour (akin LO youth labour) us one means in
its attempt to addrces the labour crisis and guarantee tho conditions for the rcproductlon of
agricultural capital. This it did by rapidly expanding the educational base at lower levels ol'
schooling IIl1d bringing enormous .iumbcrs of students under institutional control and
regularislng their labour on farms and ugru~'!lcll'~t' '" this region. By 1962 there were 200
144 students registered in rural northern '1rm.sv. ceding at this point ill time oven that
01' tho Southern Transvaal (32) ~ (l:l increase of OV'd " .)00 students since 1957, and nearly
300000 since its Inception. (33) It becomes clear (bat Bantu Education vastly lncrcuscd a
work force prepared for semi-sklllcd labour, From the 19500 many thousands or students
from the various schools around tho Potgictcrerus demarcated region worked 011 citrus,
peanut, tobacco und cotton fields (IS well (IS in related agro-Jndustrios. They WOI'O used in 11
labour cycle that involved planting, tending, harvesting as well as sorting and gmding. Most
of'rhem work cd during their school vacations which coincided with the agricultural cycle.
They worked alongside both tenant Iabourers and part-time labourers trucked in during
seasonal harvests from Africnn reserves around the area, The historical evidence seems to
suggest thnt in this region, student employment on farms was already ill existence under
missionary education, but was used more extensively 0'0111 the mld- 50s to the
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Reports indicate that by the 1930s, 70 percent of men from the Potgietcrsrus area were said to
be working in the mines. As a result of overcrowding and land deprivation, the immediate
vicinity around Polgletcrsrus, which was the Vaaltyn location was "likened to the Sahara
Desert and singled out by betterment planners as one of the worst in the Transvaal", (\8) The
tensions over labour between Northern agricultural interests, urban industrial interests and the
government persisted throughout the decades of the 305 and 40s in this region. As the
following statement indicates, labour during this period was proving extremely difficult to
PI'OOUI'C, The estate manager, Mr. P, Quinn ofZebediela, the premier South African citrus
exporter, based in this region, prevailed upon the Director of Native Labour ill 1936 to
restructure existing regulations to make it easier for the estate to contract black lnl» ir outside
the Union, He commented that:

It is no exaggeration to say lhal due to the present labour scarcity, the if1(J\I.,'"
development of the Northern Transvaal as well I1S both limning und mining on which
millions of capital bus been spent, may be wrecked soon unless (he labour rcgulntious
nrc adjust.ed to meet modern requirements, (19)

A, Plcnaar, who wrote an article on the historical growth of tho Poiglctcrsrus Tobacco Co-op
(P. 'I',K.) also observed that:

Dit is imerresan; dat in 1937 gckln is 001' die crnsltgo tokort ann nrbeid en dit is gcwy:
ann die feit dUl groot getalle arbeid dour die myne gewcrf word, Drlc jaaJ'lalel' word
dicsclfdc !dng gcopper .... (20)

I'hc SOl!l}1 AfricIIll Agrlcultrual Union (S.A.A. U.) during the late 308 and throughout the
decade 0(' the 40s, speaking on beltnlf of farmers in general complained about tho single most
deblllratlng problem ofrecUiTing labour shortages. This problem had arisen primarily because
Il\rge numbers of Africans chose to work in urban areas above employment on white limns
paying considerably lower wages. (21)

The issue of social control and the stablllsatlon of labour WM a recurring concern lor
cornmcrcial ugrlculturc, The curtailment of land 1111d grazing resulted ill a deterioration of the
raelnl situation within rural areas with farmers complaining that Africnl1s "have lost rcspoct Ill!'
them", anti resigned to the fnot tha; "1\ strained relationship between the two exists now",
They also complained that "tho young natives trent their contrnctunl obligations with
contempt", (22) Commenting on the nature of the labour tenant system, Morris writes;

The cllocts of the economic claas struggle ...11 the political and ideological aspects of
labour tenancy WOI'<l such Lhnt tho very structure of native ndrnlnistration in the rural
areas seemed to be threatened. II ate away at the basis of tile social and idcologlcn!
role ofchicfond headman on the farms and was a source of'frlction between the state
(Department cf'Nntlve Affairs) and many Iarmers .... (23)

As the Fnrm Labour committee commented in 1939 :

Instead of a class of skilled and contended ugrlcultruul Inbcurerc being developed, we
have a class ofNntiYc(l who divide their services between agriculture and industry lind
seldom attain any high degree of proficiency in either ... (24)
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4,6, Lehowa Rector's Council

WitL the increasing polltlclsntlon of College from the mid - 80s onwurds, Rectors Ih)1l1 the
various Colleges within the region formed the Lebowa Rector's COlI1:C;1. This council's role
extended (0 co-ordinate control over students, At a mceting held ill th(\ l'vtodjadji College ill

August 1987, a rceummendatlon by tho Rector's Council ndvocm.vt Ihlll .

The Rectors should be permitted to have a "say" in tlte 1\1111. or a
rccommendntlon (confldcntlal report) when products 0'0111 colleges arc finally
employed by tho Department of Education, This will help in curbing the
discipliMry problems encountered at colleges from studcnt-tcnehers if such a
report is acknowledged and considered in all new appointmerns. The
behaviour' of many student-teachers leaves much to be desired. (ilS)

5. Aspects of (he Hegemonic Curriculum
S.I. Induction COIII'se

Tho stale's attemp! to foster u regimented apolitlcal teacher COl'pS was nt tlmes quito cxplleitly
embedded within the curriculum as an induction course offered to students at the Mokopunc
College ill 197t) demonstrates. Tho purpose or the lnduetlon course was "to impress ideas
upon the minds ol'young officers and new entrants to the Puuli(: service in order to milablish iI
high standUl'd or olflclcncy and conduct", Among some of the "important Iactors'' 10 be borne
in mlud WCI'C an "undivided nllcgianl)c" and "loyally" to the "O()VCI'tIJllCIlL Servlcc'', the
"Department" nod "senior officers", 'l'ralnec teachers were moreover asked 10 acquaint
themselves with tho provision of the "Public Service ACI", und to "have 1\ sound knowledge"
of their "conditions of service". Thcy were reminded to avoid "polltlcs'' nnd "confrontntlon at
all costs". (46) In other words, the state tried to Iostor teuching as 1\ type of'" Prulbssiolllllism"
totally absrreoied from the political rcality of society, Student tCllchl.lfS wore thus called upon
to "set an example in mllny lhings" as lhey were "looked upon UHan elite corps or men (tilt!
women", (47) Apart from external coercion eharnetcrlstlcs of "totnl institutions" the college
also contained elements of' "greedy institutions" liS it tended to "rely on voluntary (.,(ll'llpliaIlCll
and 10 evolve means 01' aetivllting loyally and commitment". (4R) These recommcnduuons
were thus designed to bind (cachet'S to II comprehensive code of conduct.
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it meeting of other class lenders. Such II meeting would only be "called by lhe Rector or his
reprcscntatlve". These class lenders were moreover required to "pcrlorm their duties during
Ieullegc hours' and study lime" and were to report nil thelr requirements strictly to the "claus
)CClUI'CI''', (41) Similar to the "inmates" ill Chisholm's study, 011 rcforrnatorlcs and indusuinl
stlilOols in the 30s and 40s, disciplinnry control over students was also "exercised lhrough II
strict reguhulon of space, time lind movement" enforced and monltored by a structured
hiel'lll'chy of power', (42) By controlling and lnsthutlonalisiug the lives or buth students at the
hostels lind of students Iluendillg Ionnul classes, the college udmlnlsuntio« was thus able 10
exercise eomrol OVCI' vhtually every aspect of students' lives : their recreation time, when,
where nnd how they worked, when, where and how they ale, nnd when, whore lind how they
slept.

4.5, Su»cl'vis()l"s RCJ)ol'(

Regarding the nature 0(' the burcaucrutic structure another intpnr tallt mcasur e 01' euntr 01
related to a bi,' 10nthly report that hnd to be completed by nit "ofllcer'a or employee's
lmmcdlatc SUllOI VIsor", The reporting "officer" had to be "at leas! one grnde senior to the
efllccr being reported on" The list below were muong some 0(' lhe pmbing ant! invasive
,11Icslillns to be rcpmlcd upon, II would best be presented 1\5tabulated below.

(a) The officers sense of responsibility in respect or observing or working
hours, cfflclsl appclntmcnte, care 01'government property, etc. is .'

(0) His conselentlousneas is ' .. (l.c. Docs he give immediate nucntlon to
his work or must he be prodded'?)

(c) llis chnl'llolcl' in genoml as fnt' as fricndlinells. courtesy, loyally. clC,\•
nro concerned, clln be described as .. ,

(d) His dispositioll, conduct (includinU lrnining ofsubol'dinlllcs where
npplicablo) towards his senlors, subordinates (if lillY) colleagueH lind
the public is .. ,

(c) Hla nbl y to organise his work in such (I wily us to obtain mmdllHl1I1

prodllclivily wlth the lcnst expenditure 01' time and cncrgy is '.'
(I) The offlccrs uLilising ofofi1citll time is .. ,
(g) I lns the ofllcer during this period been guilty of and punished or

rcprlmandcd for .. lnsubordlnntlen 01' other lrrcgulnr notion? (QUllll-\ Ille
rctcrenccs and dates where these have It hClll'illg on the ma(tcr) (43)

(imdoll points out lhlll a key component of the exercise of pOWCl' relates to "surveillance
actlvitlcs''. Citing Giddens he writes that survclllancc aotl vltlcs :

refer to two connected phenomcnn, First, to the I\CCl1l11Ulnti(1I1o('''inlhll11atiOlI''
symbollc IlllltCl'illls lhllt enn be stored by nn ogency or colicctlvlty.
Second, to tho aupervislcn (\f the nctlvuies of subordinntcs by thclr MIJlclim~
within any collectivity, Il is as importont to distinguish these as it is to
empbaslsc the potential connectlons between Ih~Ill, The gnrnering anti storngc
ofinfl'll'l11ntiol1 is 11prime source of'tlme-epncc dIstinction and therefore "rlhe
gcnemtioll of power', Power is also generated by tho supervisory activities of
super ordhunca since supervision is one tncdlum of'co-ordlnating '" (411)
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evidence seems to suggest that the rules pertaining to gatherings and college property were
bolstered to provide for more effective ndmiulstratlve control over students. Since hostcla
emerged as the cplceutre of student unrest at this college, the rules pertaining to them will be
described in more detnll.

!)ubsequunt to disturbances in 1984 all meetings which were to lake place on the college
campus by boarders were henceforth to be approved by the hostel superintendent. This
required "n written nppiicatlon" to be handed to the supcrlntcrrdcnt three da~11i in advance
sllltinfl the reason Icr the mcctlng and also providing the agenda Ior the meeting. Besidc!;
"recognised hostcl lcaders'', 1\0 "outside person, orgnnlsntlon 01' assoclatlon" were allowed to
convene a meeting of boarders, Any form of cclebratlon, including birthtlay \11' nil ewell panics
"cquil'ed an application in writing two weeks i" advance, The rcqulrcmcut nlso entailed
furnishing the names of boarders who wore to take part in the celebrntion. As a rule "no
outsiders" were allowed to attend these celebrations. Ail lecture moms were to be "locked"
allcr college hours, and boarders who needed to lISC lecture rooms Ior study purposes were to
negotiate tho issue with the College Administration, Permission to lise the lecture hall was
lIsually granted under tho condition thaI tho names of st\l(lcnts whu wore to use the lecture
room be submitted with an added requirement of electing n leader to lake "eharno 01' such a
lecture mom". As subsequent chapters will show. these rules were in nil probability aimed (\1
isoluting tho residences from the heightened political ellmate or townshlp lire. Visitors to
hostels for example were to be "reported to lhe hostel admlnlstrutlou ill\1\1cdialcli'. Bonrdors
who wished to take leave Irom the hostela were tv inform thelr "leaders" nboiu their lntcntlou
Hcxplnining clearly whore they inlcll'l to go", The "lenders" in turn were to "record" such
infol'mn:" n. (.18) The evidence suggests that students did indeed experience (\1\ enclosed,
formally administered round of lifo over at leas; 3 decades. Drawing on Ooninun, Nl\SS~lI1
writes lhlll "institutional routines tend to gl'ind out the same customs and ritunls of enclosure
and depeI'l7"tlUlisatioll .;" (39)

Bcenusc of'the elise wilh which activists were 111>10 to mobilise students nround their dillcolltcnt
over the lssue of food, rogulations WCI'O immediately lightened nnd enlbn:ed nfler the IIJSil
food boycott. BOClrciers were henceforth expected to "rospoct'' 1.110entering stan' and "10
oI1cI'n(C" with them in "nll mnucrs I'ol:lnrding their fceding" 'I'lroso who did nol ndhl'l c
"stl'imly" to ltscrvin8 limes" and who were "not punctual" were "not to be served". Boarders
huvinu commltmonts forcing them to dlshonour tho "men. timetable" wen) to lnform the
catering stall'''throllglt thoir lenders in advance". "Unbecoming behaviour" during "nl(1l11IiIllCS"
\VIIS "not to be tolerated", (40)

4.4. Class Lenders

Dming the I<:l8'1 student unrest 1\1 tho Mokcpanc College (dealt with more ,'xtcllsivcly in tl1(..\
subsequent chapter) an lmportant aspect of student contention centred nround the prelcet
system. It was thol'cfore not surprising that the Rector in I (l8S instituted it By"tem 01' claSH
Icndel'lll,ip, The composition, duties lind powers assigned to this body indicatn thai (he change
in name was simply 1\ euphemism for lho prefect sys[nl1l, II was 1\ PI'OCllSS (Ilat tried to
streamline control OVOI' n terrain increasingly under threat. Tho students in each chum WCf(,\ (0
elect in "the presence of n class • lecturer" l\ "leader uml deputy lender". The cluss-lecuucr WIIS
10 be in "chnrge or tho election", These "class-leedcrs" were to perfortu "daily duties" assigned
to them by the Rector, through their respective class lecturers and to "report the activities or
lhe class" to the College authorities, A "class -Jouder" however had "no power" fm convening
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III addltlon, the duties extended 10 "supervising in a gcnerul way" the students at the sehoul
lind hostel lind to ensure lhat the IIdl,lties he has delegated have been properly cnrricd out".
AIlwI18 some of the surveillance displaying actlvltlea it wns also required 0(' t he Rector to pay
"regulnr visits to classes", "ccntrol the students" written work, draw til' "gcnornl school rules"
and "maintain school dlsclpllnc", (32)

4,3. Hostel Atlmillistl'lltion

The hostels were administered by the superlntendcn; who was usunlly the principal 011 bchnl:'
or tho Department of Education, This was done in consultation with a hostel commlucc which
included matrons, botl.l'(ling masters, adminlstratlon clerks and student lenders, Disciplinary
control OVCI' students was exercised and legitimated thmugh (I network 01' rules and
rl~glJlnlions and enforced thrmlgh dilTc('ent levels of the command structure. 1t was thus the
dUly or the superintondent to ensure that "ull department I'cgulntinns, insll ucuona and
directions" ,'elating to hostels were "strictly complied with and curried out". Tho
superintendent was also required to detail in writing the "duties of the supervising, domcatic
udmlnlsuntlvo stalTunder his ccntrol" and to ensure thnl"such sinn' arc fully conversant with"
aud "slri~lly dlsohargc such duties", 1I0 was also to undertake "regular inspections" to
"enslIre" thaI tho "prescribed ration" anti "diel scale is appliod", that "no wastage" take place
nnd thm tho "necessary cleanliness" is mulntalned, (33)

'" a place of residonce and work where n largo number of' Iikc-altuntcd
individuals cut-ofl' from tho widel' society. for an appreciable period of'tlme
together load an enclosed, formully administered round of lilb, (35)

Bill Nilsson, commenting on the character of rcsklcntlal institutions, writes or their "need to
I'cgullllll lhe hvos of inmates into 1\ co 1111\10 11 "discipline", (34) In the pcrvnslvcness 01'
inetitutlonal authorlty indicated above, tho studcn; hostels ellen resembled what E. Goffmnu
has labelled a "total lusthuttou".

Supervision £lnd control permeated Ilearl>' ovel), lovol 01' the structure, The ellectlve
management of hostels wns furlher facilitated by bolh hostel student and dormitory lenders, In
regulating control the hostel student 'Iondol's' WOI"1 to llnse whh both tho superintendent and
hostel committee in "bri'nging law and order" to tho hostels aud "assisting il) lho discipline" of
the hoetel, Thoy were also required to "promote punctuality" with regard to "mol'lling lessons.
assemblies, and Illen! timos", (36)

This strucnrrc of command Illtored furthcl' through to dormucrlcs to ensure a more
streamlined control. "Dormitory leaders" wore assigned to llnse with the hostel administration
lhmugh the 'hnstc' leaders', They wore required to record "absentees of members" of their
dOl'milmics, to assist in tho "dlsclplln» of dormitcrlca" lind to "take up any dllly ilssigned to
them II by the superintendent. (:17) ,

The hosteln were thus governed by a Iormidnble hierarchy of cuntrul. Th~1SCniles elcurly
intended to ~t'gimonl student behaviour, and were us subsequent chnplcrs will slp)w,
conalstently and cl1bctivcly ch~lIdl1gcd by students. l.irc was perhaps not ns harsh as in (Ill
usylum (JI' prison, but in mnny I'CSpeClS the surdent hostel did resemble it "total lnstltuttou".
The rules described below were drawn from a Mokopano Colloge clrculsr lhlll hlld emerged
subsequent to the firsts serious distlll'bnnccs ()xllorlencct! althe college hostels in 19S.1 The
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were embedded in a dense social lnstltutionel nctwcrk ill which the
Department of'Natlvc nITnirswns a key central organlsation concerned with
the admlnistmtlvc sequestration of'blncks, (25)

1)l'lIwing on Giddens, he argues that the lise of "Bantu Law" was UII cssontial pnrt of stilLe
sLmlegy or co-opting Chiefs and other petty political ligures iato the ccntrnl appareurs, (26)
This instituted n system ofl!lnformuljuslicc" which it is argued,

rendered conflict conservative and disguised the expanding coercive
centrallslng dominance of tho state (27)

In 1983, when touche!' [mining colleges were upgraded 10 the status of' Colleges or Educatioll.
tile Advisory School and Hostel Commlnco was henceforth (rnnsfol'lllccl into the "Governlru,
Couucll". This council was to include both the Rector find Vlcc-Rcctnr within its composltlou
In nddiliolllo bring tlblc to make tccommendmlons with regard to the appointment of teachers
and governrncut oyer hostl.ll matters, its powers WCI'O extended to convene meetings lind
Iormulntc policy over matters pertaining to student unrcs: \\ll1ich assumed incrcasing
proudncnce allcr 1984, The minutes of 1111 these meetings wore to be submlucd 10 the
Inspector 01' Bduentlon for truusmlsalon to the Sccrctery of Education, (28)

'r he process of negotiating student rcslstance lind llmintnining conslstcucy of policy proved to
be rather dinicull and tho Governing Council 00.011 found itself at velds with I lead Ofllcc, The
Rector m I {J8G addressed tho S~crelary of Educatlon OVOI' tho issue 01' suulcnt suspension, and
n:mnrkcd lhnl .

The reason why we ask you [IS a Department to give liS directlon is thlll quite
often when a college takes a decision the Dcpnrtmcnt may ut o,'st accept lind
later change their minds, as I quoted the lnstancc of Gladys in 1984 and
Sophonia in 1986. This is (1 standpoint which 1 feci should be brought to the
attention of'tho Department, It is very dangerous for CIRealm, Ifu student is
suspended, a reverse is a serious action and has a lot cf'Implicutlon» Cor (he
rector who is tho man on the spot. 111m SOI'ry to rcmnrk on this sensitive Issue,
I donll intend to be insolent to the Depnrtmcnt but I cant help remarking. (29)

4.2 Hl'SPI)llsll>i1itics of the l'l'Inciplll

Princlpuls were regarded as employees oflho cduoatlon depnr'lmen! ()I' itll ngcnclcs, 'l'hcy were
expected to produce "good qunlity work", to displhY "loyalty" and "lntcgrlty" and to muintain
a Itsll'ong llnlson" with the education dcnnrtmcnt and its ngcnctes, Tiley \V~lI'C to (hmilinrisc
themselves with tho "education laws" whloh "spell mit in delail tho powers nut!
respollsi()Wticsll 01' the vnrious "agencies or oducatlon". (30')

Among some of' tho varied duties, tho most impOl'I1II1I revolved around ddq;aliol1 II III I
IlUf)fJl'visioll, Tho process or dolegntlon involved nlloc(lling part or the "WOIk It to
"sur-ordiaatcs" with tho necessnry "Ullthority to carry out tho work", II alec involved belling liP
u "certrol mechunlsm to ensure" tbat work is "done IIccording to prcdctcrtnlncd sl(ltldnrds",
(31 )
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they were all framed on the architectural principles of'conflncmcnt and
exclusion from the outside world and surveillance inside (he il1stifll(ion. (19)

An nddltloual feature of control that militated against the rapid polilicnl ccnselcntisatlon 01'
college students rclatca to its site locuuon within Ihc township. The Mokopnno College WIlS
situated within a pl'edominantly middle class section of the township 01' Mahwclereng. I louses
that hud surrounded the college belonged to Lebowa Government bureaucrats lind civil
servants thereby inhibiting the expression of protest. The police y sIal ion was situated only
metres (1'0111 the college. The collcge was thus insulated from working class township Iifc,
limiting the infusion of political influences emanating Irom this terrain. The Iormldnblc
challenges posed by students however, show thnl these institutions rarely fulfil the intended
airns of dominnnt forces unproblcmnticnJly.

4. College Admillistt'lltion

4.1. The AdYis()I·YSchuol nud Hostel Committee

An AdviSt)l'Y Sehool and Hostel Ccmrnlttec was established as cnily as 1%1 at the Mokopun«
College, (20) This Committee WIIS to consist of live members and in its composltlon generally
reflected the interests of more conservative forces within its immediate context, Thus in I97<J,
tho crllcria used in selecting tho cnndldutcs as stlpulatcd represented the intercsts or: the
churches; tho business sector; both the VIlIIII)'n Tribal Authority and A11l1\11dcbclc Regional
Authority; the school Committee us well as the Mahwolercng Town Council. (21)

Tho duties nssiglled to this committee concerned :

(II) milking rccommendatlons as regards uppolmmcnt and Dismissal of' l lostol
s(nn'

(b) assisting the Superintendcn' in working out rules, diet SCUklS, hoarding
tees, suspension of'scholars, rcnovatlcns ofbllildings, extending gmllncls
rOl' school or hostel.

(0) discharge out;,s nssigned to them by tho SO()rCl.IlI), for Iiducatlon. (22)

The nctlvltlcs of this Commillcc thus centred on discipline. S.P.!> Mmlnelc, polnts out thut thc
issue of discipline was lit times very dcllcate because it involved the suspension 01' expulsion of
students. (23) Thus, part of tho rationale behind tho composition of this Conuuiucc from
diflcrcn: interest groups was to legitimate the eontentlou- Issue of expulsions nud discipline
unci was to protect the image of tho prlnclpai, The Circuit Inspector or the Muhwelcrcng
Circuit, L.M.J Ngollsheng, writing to tho Prlnclpal of'thc Mokopuue College, 1Jlnletl thut :

Tho crux cf the mauer is thnt tho Council AdvhlOl,), School and Hostel
Commlucc Itself nJ direct rcpreaentutlvo« of the parents, should themselves
take lIl' cudgels, while the princlpal rcmains lmpnrtlnlto avoid nccusntlnn nnd
involvement. (24)

The criterion fm selecling the class of udminlatrative cnndldntcs to this Advitmry Conuniucc
noted above must be seen within the broader context of South Aflicnn state policy. As Gonion
points out, the sRnle's policing ectlvlilcs :
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"prescribed, described and decided everything spuortainiug to teacher education Co,' Blacks".
(I I) The role of officinls of the Department of l3arilt.i Education extended to include fin nil
white association of ICMhing staff called the "Verecninglng vall Blanke Oudcrwysers in
Bantoe Ondcrwys (VBOBO)", This assoclatlon played a slgnlflcant role ln tho ndmlnistratlon
of ccrtnln black teacher education institutiona individually and collectively within l.cbowa.
With the change ill the name of the Department from "Bantu Education", to "Education
and'l'rnlnlng", the Association's name was changed to the "Verccnlnging van nlllllkc
Onderwyscrs in Onderwys ell Opleldlng", (12) According to the former president ol'thi
Associlllion, D. A. Scholtz, who served for a period of six years us principal of this
Association and for It pcri9d of six years as principal of the Setotolwane College. this
Association contributed significantly towards the curricula and syllabuses in Black Education.
(I :1) It wns solely accountable to Central Government and was undoubtedly used lito wntch
very closely the type of'Black teacher that was produced". (14) When Lobowa WIIS granted
Territorial Authority in 1969, those inspectors under the Department or Bantu Education
continued working in close co-operation and co-ordination with inspectors and orgaulscrs
nppoithcd by Lcbowa. The Lebowa Bducatlon Delw·'llent under direct advice from the
()cpal'(tl1c'lt of'Bantu '1dll(}nlion/f)epnrtment oruu. -ntlon and Trnlning, invited the inspectors
fi'oll~ lhe Department of Education and '['mining ",\', join hands with lheir inspeclors ulld
organlscrs, Illuinly to give the necessary guidance", The Centml Government was in this way
able to monitor find maintain its influence over the homeland Dcparuucnt. (I S)

The cruclnl liuk between the Lobown Educntton Department and Bantu Iiducntion/Depurtmcm
of Educntion and Training was the Secretary fOl' Education in Lcbowa, Indicative or tho
control exercised by the Central Govcrnrnent, the first lncumbcnt of this post WIlS Dr, .I. L. vall
Dyk who was a retired Secretary under Bantu Education, Vnn Dyk served as Secretary rot'
Banlu 8ducntion f)'om 1961 to 1968, nnd subsequently served I\S Secretary fot' the l.ebown
Bdllcnliol1 Department from 1972 to 1980, The Prolcsslonal Advisers wore thus III nil their
actlvltics uccountnble to him, (16)

From the discussion thus 1'111', it is clcer tim! state decision·ll1l1ldng structures lind processes
durlng the period under dlscusslon were Influenced by scnlor buroaucrnta lind udmlnlsu ators.
There WIlS no consultation with other interest groups from within the brondcr society. It was
thus n sectional, bureaucratlc nnd non-lncluslv« process, The excrclsc of power buttressed
within thls bureuucratlc structure obscured visibility or the way in which it operated. '1'11111
tendency "fbr' certain groups to llppropl'inlc power lind to 1.I'allsf'orm it into hidden power, can
also be concelvcd of us tho centralisation of POWOI,II, (17)

3. Struclure lind Locution or Mokopanc College

The structure of tho College ulltil tho early 90's before its re-looatlon appears to have been
socially engineered to suporvlso under controlled SCClIl'e conditions. lis bnrrncks " like
appenrancc ereatcd two " arcnns surrounded by classrooms, All student (lctivily bet ween
lectures wore centred in these nrens. The Roctor's offlce W!lS conunlly located to overlook the
entrance (0 the Collegc (IS well ns the student enclosure. This enabled controlled lllonitOl'ing of'
studcn; (H1Iivity. Tho Col'oge itself' wns cordoned oil' with !lceurily fencing and t'IIZOI' wire
Visitor'S were Slrictly acrecncd betoro being pp,rmittcd to enter, (18) An analoLlY can he drawn
wilh Chisholm's depiction of tho physical and surveillance features of rcforrnntcrlcs and the
structure and nature Of1ltotlll" and "complete and austere lnstltutlnns". She writes that:
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student "has been approved", and that the student "be excluded permanently from the
Mokopanc Training School only", (G) The policy making style was thus closed and IOP-dOWJ1,
The result, il has been argued, "la that policy tended to be formulated and implemented by the
burcaucrat« wifhin the system, with little public access to the pI'OCOSS", (7) The discussion that
follows shows how such bureaucratlsed, top-down control Lltcrcd through to affect power
relatione within the institutional domain itself This chapter deals with the control and
administration of the institution as was exercised through the inspectorate, the college
udmlnlstrntlon, the role of the principal and the running of hostels. It shows how the
administration and control of the institution, through a network of rules und surveillance
practlccs served to entrench control over the student body, Activities of the student body itself'
were severely circumscribed bl tho parameters that were drawn for them. The structure of
control nnd surveillance was perhaps most visible in the location and architecture of' the
institution, It also shows how Fundamental Pedagogics being tho dominant theoretical
discourse Itl this institution, implicitly excludes the political (IS II legitimate dimension of
theoretical discourse.

2. Role of Inspectors lind Specific Offlclnls

Il1speCIOl'S appointed by the Department of Dantu Education pcriodic:nlly inspected teacher
educntion itlstitutions ill Lobowa to control activities "elated to their' rl:~l'eclive subjects, These
included specialised fields such as : Religious Education> Physical Iiducatlon, Music, An and
Crnlls, Needlework and Gardening, Library services end audlo-vlsual Education. Apart from
these, 1111 area which was particularly singled out by the Department of Bantu Education was
the inspection of hostels attached to the teacher education institutions, This was significant
because "it was always in the entering for students thnt most students' unrest's origlnated''. (8)
In addltlon 10 this general pnuern of inspections, another effective 1'01'111 or control conslstcd of
Oil inspection panel, This panel consisted of a learn of flvc inspccLOI'S who would visit It teacher
education institution for two to three cousccutlvc days, inspecting every aspect or the
institution. (9)

During the early period under Bantu Education the Dcpnrtmcnt appointed 1\ Tcnchcrs'
llxnmlnntlrm Cornmlucc through which it could extend flrm control over teachers'
examinations. This committee constituted live Regional Dlrcctors, two Inspectors of schools.
four IIEUI'OPOtlll" teachers who WOI'O principals of teacher education institutions, and four
"Bantu" teachers who were attaetred to teacher education institutions, This Conunluco mol
binnt1ltally with responsibilities to :

(1\) formulate courses fOt' teacher tralnlng
(b) Iramc svltabuses for the courses
(0) amend syllnbuses where necessary
(d) sol and control oxamhuuleu for the various COlllSCS;
(e) nppoint examiners nnd moderators,
(I) prescribe books Ior the various courses:
(g) consider complalnts in regard to cxununntlon pnpcrs.
(h) invcstigntc irregularities in exnminutiol1s;
(i) deal with any other matter concerning cxnmlnntiou courscs lbr (l.'ltchcIs( 11)

'1'1,0 composition of tho above Committee which was predomlnnntly while and composed of
nuthorltlcs from within the 13nntu Education Department suggests thal this Dcpnrtmcnr,
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CIIAPTIi:R 2

SOCIAL OlU)ER WITHIN THE INSTITUTION ..TUIC STIUICTlllU~
OF AUTHORITY POWER AND CONTROL, 1969 - 1989.

1. lutruduction

The previous chapter has briefly situated the restructurlng of the educntiouul terrain in Ihis
region within the wider South African political economy, It has shown how schools and
colleges ill this specific region were rapidly brought under central comrol. This waa in
accordance with broader National t· sly policy on education, which stressed 11 plunncd
centrally controlled schooling system fol' blacks, The analysis also concurs with revisionist
writing on educational historiography, by showing how the centralisation and restructuring or
the educational torrnln in thls province also facilitated the process towards stabilisation and
reproduction of black labour,

'\s a follow up to the discussion or the process c" centralisation lind rcstructurlng of' the
cducntionnl tcrmln in the previous chapter, it is importnnt to analyse the social order within the
newly created institutional structure of Mokopanc College under the Nationalist Government.
While education Ior black teacher trnlnces during the period or Bantu EdllclHion fell under the
solo control of the Minister of Bantu Education, the creation or bantustans nllet' 1968 1'01'
dilTereJ11 African ethnic groups produced new methods of dcecntrnllsntlon. l3unltlstnlls were
subsequently granted the right to develop their own education system and policies. (I)

At! II result, Lebowlt, nfler gaining the status of tcrrltorfnl authority in IC)6!), Instituted its own
Department of' Education and Culture, Control over teacher education WIIS thcrcallcr shared
between Lebowa and the Central Government, with the central Government retnining control
over oruclal mutters such as the budget and n common cxamlnation system which was
administered by the Department ol' Education lind Training. (2) As Prcgs Govendcr hus
pointed out, "n counirys values are reflected in its Budget, which shows who and whn! it
values, whose work it values whom it rewards and whom it doesn't", (3)

Thus, lin important Iunctlon of this Dcpnrtmem of Education and Culture was to formulntc
polio)' ill nccordnnco with the educational blueprinll'ell1ting to black education as Icgislnted by
the National Government, Tho execution of policy was the responsibility of the secretary of'
lllllltU EdllCnliol1 who in liaison with n Planning Section, in cxlstcuce by 1972. offered
adminlsll'ntivc assistance to the Minister of Bantu Education, This Plannlng Scct.ou consisted
of a Director, usslstcd by a Deputy Director, A chief Education Planner in charge of "Teacher
Training" was directly responsible to the Deputy Director. (11)

This bureaucratic machine was responslblc for the Ibrmula'Ion nnd lmptemcntntlon of' policy
under Bantu Educatlon. An important aspect or policy entrusted to this Department Ieluted to
the dcterminntlon of courses and syllabuses, including the type of library books, journals and
newspapers to be read al tho loachol' cducatlonal institutions, (5) Tho Secretary or Ilducatlon
had tho final say oven over specific issues concerning the SllSpl1li!1itm u.id/or expulsion or
students III the specific institutions, As (l coso in point, If! 19(,8, in reply to the
rcccmmcudatlons or the euthorltlcs or fh~. I\lokopn ,0 College, !110 !IISp~~o,;ltlratc and the
Regiol1ul Director, the Secretary for' Bunt!! iJdli<::alion mlin~d that Ih(.1cxpulslon uf the said
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ugnins: workers wns forbidden. Dismissed workers were rclnstntcd. Working conditions were
proved UIlO n living wage was the minimum to be pukl, For n eonscrvatlvc town llkc

hJlgic\crsl'us, these concessions were perceived by workers nil over town 119 n ureal victory
and this helped swell the ranks of CCAWUSA. Boysen, together with shop stewards SCOla,
Shogolo and Mnngonyi in the span of two years \Illionised more than 60 percent of the black
work force of POlgiclcrsJ'Us. The rapid spread of CCAWUSA created some cenetcmntiun
IImong both the white and Indian merchant class, who resorted to legal rcprcscntution in order
to improve their bargalnlng position. (3G)

An additional cameo will serve to illustrate the political role played by ccrtuin teacher activists,
Knmeln Masuku was 0110 of those teacher acuvlsts who played n plvotal rolc in the process of'
teacher rndicalisntiol1 in the immediate vicinity of Potgictol'st'us, RiskiflIJ expulsion by college
authorities, Masuku agltated and led n food strike by mule hostel dwellers III the Mokopnne
College in 1982. While teaching at the Mlldikana High School in the neighbouring village 01'
Moshate in 1983, he complained of TlJA'l'A's "bureaucratic structure" and theil' "obsession
with music and beauty competitions", Disillusioned with TUA'l'A's apolitical agenda, he 0[\011
shared the following feelings with athol' tcueher activists:

While students and unionists were natively involved in str\lgglt\, teachers were
not making nny advunecs on tho polulenl n·~.fLin lhis region, (37)

These were part of the reasons thal motlvated Masuku's participation in tho innuguratlon of
the National Education Union of South AJi'icll (NEUSA) nl the University of the Nmth ill
1986. 110 was one of three nClivisls Iron; tho rcglon lhnt attended, Those activists helped to
popularlse the alternate dlscourse on teacher unlonlsntlou. Masuku, togctllel' with Vaaltyn
Kckana lind Solomon '~asefate, both tcncher unlneo nctivists from Mokopnnc College, star led
organising teachers around this concept of ali nllCrllalo teacher union. Till •• C WIIS a call for II
meoth.s ot teaehers, which excluded principals, from tho Mahwelcrcng Circuit. A decision \YIIS
taken lit this l\leolil:g to launch Uto Mahwclct'cng Teachers Ol'gnnisation (MAT<». The
mectlng revealed tho doep divide between these pnrties. However as u result or "poor
cnucuslng" and the subsequent state of emergency, key uctivlsts were elther detained or on tho
run, severely impacting all MATO, which OVClllulllly led to its dielutcgratlon. Kamela Masuku
however, WIlS to playa pivotal role in tlrc launch of NOTTU (Northeru Transvnul Teuchcrs
Union) three years later, (38) Tho subsequcn; chaptcl' which focuses on the period of lhl late
80s, will briefly elaborate all both the NOTTtr launch and the composition of its I1rs1 urea
committee, This will sive Ull some indication of tho role I;lllycd by both lecturer and rencner
rrninec activists from the Mokopane College.

Tho developing scenario resembled tho emergence of what Gramscl Galled "organic
intellectuals" who wore Ilrticulllting the demands of the working CIIlBS and were inilllclltinl in
developing its various political strategics, The rogulnr lntemction of these forces prior nd
subsequent to the formntlon oi'the youth congress MAYCCI reflected the growth or stud« ,
worker and natlonal dcmocratlc forces converging upon the local terrain, nntl the educntlonnl
institution during the mid.1980'1i, The emergence 0(' this Iront I'CSUII{ld in the unleashing 01'
populn» forces which seriously challcmged institulionnl ami wide! state power. The
phenomenal growth of n counter-hcgemonlc consciousness during this period posed a threm
to stnl~ hegemony and resulted in extreme represslon of pclitlcnl activism during the stale {.I'
cmergency,
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network, remarking lImt during periods of stress membership declined ICllving al times only
the core structure to function (33)

As n direct consequence of the Iack of secondary schooling f.lcilities Illr Indillll studcms ill
POlgiclcrsl'Us, Itmann Loonnt attended tho Benoni High School for Indians, llis involvement
with the Bononi and Lcnasla Youth Lcngllus brought him into contact with muny Indian
activIt-Is organising neninst both the South African Indian Council and emc:'ning ideas over
!I'kml:,r·h,lism. Accordlng (0 Loonat, mnny of these students linked up with nctivists detained
durinu the 76 uprising, and who were now roleascd in 1981 having served their 5 year
detention period, Imrnnn Loonnt's involvement with the national democrntl- struggle
importantly shaped tho in{Juenco of his actlvhlcs within tho region, Leona: and 8(1[w I._'uchalill.
o latour lawyer; who on several occasions served 011 the advisory committee 0(' ,1 branch of
CCA WUSA in Potglctcrsrus, together with other activists, organised tho youth in the Indian
township of Aknsln ngalns; the trlcamcrel election. Both linked up with nctivists nnd trade
unionists in the Mnhwelcrcng township, which is situated only two kilometres Ilum the Indian
tcwnsltlp.

lmrunn Lconnr commented thnt nt various discusslon groups he introduced II mnuunl I'm
political crganlsatlon called "Orgnnising People rOl' PCrWCI''', by Felipe E, Mun1llya, and
published by the Aslun Committee for Pcoplc'a Orgnnlsatlon. This manual din:usses various
strategies adopted by tho oppressed in Lntln Amerlcn and ospeclnlly in the Phillipincs in
orgnnising effective countcr-bcgcmonlo stratcglcs Unlong the: (;ppl'cssed. (34) This wklcly rend
and circulated manual provides n wide spectrum 01' examples concerning
confliet-eonfrcntntlorml situations, providing diverse stl'llLr.,gies of action thut could be
employed by uotlvlsts organising in struggle, There is a stress 011 the democratisation (If

decision making within organlsnuons with nn cmphnsls on dlalognc lind bronc! consensus. 11
nlso nlludcs to the often problematic nature or the rclatlonship between middle-class
intcHcctunl organisers lind tho working class proper,

Another key playcr in the Ibrruatlou of MAYCO, was Boyson Thole, lie 10l:WIIWI' with Jnmcs
Scota, Joyce lllongwano and Foxy Sogo10 organised and recruited workers fbi' eTA WlJSA
now ohungcd to SACAWU (South African Commercial Cnlel'ing ano Allied W(irkl~I'S Union)
Aller tho formation ofCOSATU nnd in llnc with tho policy ofbl'il1uing Ct11111l101lsectors under
one Icdcratinn in 1985 lho Retail and Alllcd Workers Union (Rt\WU) unu tho Hotcl nnd Allied
Worker's lJniQ., (UAWtJ) wore brought together under SACCAWlJ, This WIlS the dominnm
trade union operating in Potgictorsrus during the mido80's, Boysi, working Ior a chemical
company in Gcrrnlston in 1981, returned n'olll a rndlenl culture of trade unionism cIlK'l'gin[l
within the Rand, to commence work nt the POlgielcrsl'us branch of Ihe 01< HallUMS in I()H:l.
110 l()BOlhel' with James Seotll initiated tho formation of this Ill'st dominant union.
CCAWUSA, in the town o{'Potgletcrsr\ls during tho early 80's, Bencliting Irorn the advice of'
collcngues III his previous work place nnd t(l[lciher with JUl1lC's Scotu and Foxy Scguh.' IH.'
recruited nnd organlscd IhQ work Iorcc at 01<. CCAWUSI\ played n vltnl role ill lll'gnnisillg
til',} nISlllm~ecBSnl! consumer boycott of the OK Bazanrs in 1(j8S,() S)

'I'hi:: was the /irsl two tlte Conscrvcdvc Party dominated (own of l'ofgiclcrsllIs witnessed II
workers pid,CL In POlgictcrsrlls CCAWUSA won many concesslons for' WOl kcrs timing the
turbulent mid- 19ROs, but not without di01cuhics, Unionists were detained !lnd hilrnssccl nnd
workers rnndomly dismissed, OK Bnzllnrs, nt tho insistence of' thl~ Union, WIIS the /irsl to
remove pOlly aparthcld signs Irom its premises in thls conservative town, Dnrogntory language
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SRels. The formation ofSRC's withln the high schools in Mnhwclcrcng was influenced
dltcctly by MA YCO. Substantial groupings of students absconded from AZASM III join the
MA yeo dominated SRe's. (29) This led at thncs to inter-ideological conflict between the
IWO groups. The confhct was concentrated 011 diObl'cnces between adherents of'the Bluck
Consciousness ideology and Charterls; - oriented students. Its origins can be trneed to the
period wh(lI1AZASO abandoned the B.C. ideology. The conlllo; origlnnted when AZASO
nbandoncd the black consciousness ideology, Tho following statement Irom an AZASO policy
document nptly captures AZASM's discontent:

This not (chango in outlook) constituted an inexcusable abrogation of
responsibility to the legacy of'the South Afrlcan Student Organisation
begun It new to orgnulsc themselves as Black Students, because of their
unique' position ill rei uti on to the historically evolved social and national
pccullarltles of'thc Black people in this country " ..To AZASM, BJ:. is still
the unquesilonablc ideology thnt will usher the Black oppressed masses into
the now envisioned order ... (30)

Mnlunga, tho principal of 0.0. 'l'sebc high school, played 1\ mediating role between the
conliicting groups and helped In part to resolve tho conflict. Significantly, us was pointed alit
enrller, he allowed nulivists to hold workshops lit tho school, and wus to become Rector of
the Mokopano College in 1989, He WIIS the first rector who was sympathetic to the aims of
the democrney movements. The launching of MA YCO led to the mushroomlug or youth
ccngresses ill surrounding villages. This led to tho emergence of tho Madlba Youth Congress,
tho ~10sesctjnl\n Youth Congress and the Mngotlgoa Youth Congress II1llon3 others. (31)

Activists such as Joyce Mnbudafilsi, All' Mnkulcns, Saad Cuchulill, Imrllllll Loonat, BOYl'1clI
Thole were nmong some of the prominent activists thai provided Chnrterls; lltcrnturc to
student nctlvlsts. Locna; it is nsecrtnlned llnlscd J'cgulal'ly with both Mokopanc student
nctivlsts, Mnmabolo and Tlbnne and unionists, 1)oysen Thole lind James Scola. (.12) An
important feature of the SRCs was their role in student empowerment, although at limos their
focus narrowed down to student issues only. Tho emergence or youth congresses on the other
hand created the ecndltlons enabliJ1g tlio consolidation of that crucial alliance between
students, unionists and the broader SOCiOl~l,

The following section describes briefly the role cortaln lending activists among others played 111
linking national and loca! strum~les, African nnd Indian students. worker and national
democratic concerns ut Muhwclereng, Thcrenflur the dlseusslon will turn ttl focus on the
emergence of'structurnl forces converging upon both the immediate lind lustitutlonal tcnnins.

4. The Hole of Leading Activists

Joyce Mabudafasi was elected goncrnl secretary of the Transvaal Region of the 1IlW in 1985.
l ler work with the UDF meant thnl she had to travel nil over the Northern 'l'ransvnul, hclping
to orgenlse people in this purl of tho country, As the Northern 'l'rnnsvanl t cprcscntntlve of the
N[~CC she worked Icverlshly with All' Mnkalong u UDF rep.I,lI;('ntntiviJ from Plctersburg,
Mario Stella MnboVll, (I member of tho Detainoes Support C'Ollllllitll\. ,111<1other nctivists to
initiate the Iormution of Youth Congl'esses and SRe's in the NOll1wlII fl'UIlSv1I1l1.She indicated
thUl the stale of emergency had impacted severely on the orgr'llisationul capacity of the
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By Into 1985 students were liasillg with trade union and high school studenta on a regular basis
at both the Roman Catholic Church and the D.G. Tsebe High School. To secure a venue
during these turbulent limes was very difficult. 'rho principal ofD.G. Tsebc, MI' Malungn, was
an ANC sYl1lpathisor and represented tho Northern Transvaal region at the flrst NECC
conference itt Durban in 1986. He was accompanied by Olndys 'l'ibane, a prominent nctlvlst
Irom Mokopnne C I~.,se.He made nvallnble to uctlvlsts 1\ classroom whore polltical
workshops were organised, with representatives from trade unions, activists Irom Mokopaue
College nnd other democratlo organisations in the township. Discussions were held on the
character of the nnticnal democratic struggle as well as the organised formation of youth and
worker structures. (2S) These preparatory discussions were to load to tho launching of the
Mnhwelereng Youth congress (MAyeO) in late 1985.

During this period of heightened student politiclsntlon all important event occurred. In
October I ()as lin SRC president nt Lebowa's nelghbouring Modjndji College, MI' Ngwnko
RUll1l1lcpc, died after being held by tho Lebowa police in the nfiel'l1luth of' a clash between
students and tho nutheritles, His death sparked 00' rcglonnl college boycotts, Comntcmoratlon
scrvlcos WOl'O held al various college campuses. An lnter-collcgc meeting 01' SRe's, where
Mokopnne (,ollc'ge was also renrcsented, SUt'r;olitI.lU the renaming or the Modjudji College us
the Ngouko RUflllllcpc College ofEducutiol\. (26)

.J. LnulI('h of Mllhwch,wcng Youth Congl'css

On the 16th of December 1985 (Heroes Day-Cornrncmorntlou 0(' the Ilrsl nuncks by
Umkhonto we Slzwe) following lengthy prepnmto!''y dlseuasicns between activists within the
township, unionists, members of' the UDF and rcprcsentntlvcs of tho Transvaal lndinn
Congress Iro.n the ncighbolll'i11B Indlan Township, the Mnhwelercng Youth Cungrcss was
I!lunched, FOllnding members indicated tho broad range of soclal fOl'ces involved. TIHW
included among others Joyce Mobudafhs' n lib! arlnn Ill. tho University of'tho North, (member
of' the Northern Transvaal region of tho tJDF lind tho NnCC), Boyson Thole nud Jumcs Scota
(prominent trade union nctivlsts IIlId organisers ol'CCAWUSA), Sophonla Mumabolo (student
uctlvlst at Mokopanc College instrumcntnl in the launching of the SRC), Ndo Mngnlu (student
nctivls: nt thc 0,0. 'l'scbe High School and later president or the SRC ilL Mokopnnc Cullegc in
I(89) lind both Imrann Loonat and Sand Cnchalln, (mcrnbcrs of tJDF and representatives or
the Transvaal Indian Congress in the township of' Akusln). An invitation to aucnd the luunch
was also extended to tho unemnloycd youth of ihe Mnhwalel'eng and neighbouring villages.
MOI'c than 600 people nuendcd the launching of MA YeO, which look place during the
International Year of the Youth. An ncllvlst indicnted that domlnnnt literature from Lenin's
nnnlysis of youth revohnlonnrios were widely dlsscmlnatcd, whieh rcsemoled 11 country-wide
phenomenon. (27) Conversatlons conducted wltl: the MA yeO lcudcrship reinforces till) view
expressed by Swilling in his description of the Ultenhagc Youth Congress, Writing tluu they
were relatively well educated he comments:

This group hilt! n I'cmnl'knbly clonr politicul idcology dCI ived from a reading or
the ulternntlvo media banned literature (usually ANC mntcrlnl) lind some well
used Marxlst texts (especinlly Lenin) ... (28)

During tho launch decisions wore taken to co-ordinate Sll'lllcgy between tho dlffcrent inrcrcst
groups referred to above, which were nil broadly aligned to the nntlonnl libcratlon movement.
A decision WIIS also taken to go buck to schools and colleges lind demand lhe tormmlon 01'
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to be a costly case, because in principle the .SItC issue could not be rejected by college
authorities. Its form hOWfJVCr could be modlfled.'

A few teachers, sympathetic to the student movement, also expressed their dlsagrecmcnt altho
expulsion of certain actlvlsts, Minutcs of a staff meeting in cnrly 1985 records the rector
addressing staff':

Cnses arising out of students' misconduct nrc hnm'led according to
depaltmental regulations and decided us thought fit. Why and how some of
you, during~lcssolls como to discuss and crltlclsc'the way studcots nrc expelled
one cannot understand '" (17)

In enrly JUllullry 1985, the rector in the hope of plucnting students und shining studem
sentlmont away from the call for It democratic SRC instituted non-represcntntlve student
bodies such as n system of "class leaders" an "all spons committee" and a "students hostel
committee", This foisting of a top-down structure took the form of assigning certain "duties"
to "class leaders" vin lecturers. These lenders were to report tho nctivities of the class to the
college uuthorltlcs, and their duties were to be limited to extra-mural actlvltles within the
college. A class lender, moreover had no powers to convene a mcetlng of other class lenders.
Thus the rector attempted to to-establish the hlernrchy of control thnt had been threatened by
student conlliot. By limiting students to tho iutmwrllurnll1ctivilios of the college, he attempted
to rostructure the space and terrain of studeru nctivlty. (18)

Tho students were not to be easily dlssuaded and continued their defiance. There were reports
thnt 0'0111 mnong the rc-admltted students, there are some who nrc not "abiding by college
rcgulatlons", It notes thilt these students are being "closely observed", (19) Student uctlvlsts,
Sophonin Mamabolo, Ntsle Solomon and Motnu Victor, were to be called to tho rector's
office to be made aware of thoil' "undeslrnblc behaviour", (20)

Students lit tho time wore soiling §nsrll! ...N!tlionnl (n Ilatin.nnl Iltlld,Q!1!...Jl11hILtllll~lltlund 1\
Detainees Parents Support Committee publication called lmzirlllL1..Qlllth~[\tCl, and recruiting
workers at the collogo fol' tho South African Allied Workers Union (SAAWU) which had (\11

affiliate ill Plctcrsburg. This wns II union known to have close links with the UDF, Aetlvista
appal'ently llnscd on It regulm' basis with SAA WtJ.(21) The newly uppolntcd rector M I'
Kgnnnkgn introduced monthly tests to follow n purtlcular programme in mid-April 1985, The
timing of this inltlntlvc seems to SlIggl:r' that this was n strntcgy to keep Gtu(l<mts
ccnccntratlug on the offiuinl syllabus, clIrlniling tlme fOl' cxtra-murnl (political) activities, (22)

In July 1985 students launched the first democratic SRC, Detbrc tbe launch, student nctivlsts
displayed posters nil over tho co11egocampus, cnlling for the formation of an Site, At {\.lime
when students congregated in the usscmbly hull, a Iew activists were instrumental ill locking
the door of the hnll lind seizing the space to address students. Thoro WIIS some discordencc
within studen; ranks over tho issue, PTC students who WOI'O to complete thclr dlplomns
rcluscd to support the cl\11 to form an SItC. However, the mnjority of students voted in favour
of its formation. (23)

The SRe orgnnlscd several meetings in an eITol't to consolidate their position, They divided
portfolios and mobilised students. Thoy operated nmklst threats or security police, who
demanded student names and harassed activists, (24)

46



at colleges ill the post - ·1976 period WIlS initiated by students in the matriculation classes
ntlllChed to teacher training institutions such as Mokopanc, Sckhukhune and Sctotolwnnc, (2)
Wbile the "principal exercised good control and enjoyed tho confidence lind co-operutlon of
the student body" at t~ ""vpano College in 1976, (3) the high school attached to the
College closed earlier for the wlnrer vacatlon "duo to dislurblll1ces in schools in Soweto and
Prctorin ", (4) The matriculatlon classes had by 1976 been discontinued at the Mokopnnc
College, (5)

There is lillie evidence to support the view that there had been any overt political utotivation
underlying student reaction for the period 1981 - 1983. There were registered hostel
dlsturbnnccs over unsatisfactory food which led to a food boycott during which n studcn! was
suspended for confrontntion with n hostel supcrlntendent. (6) This situation WIIS normalised
only to be followed by II series fo mlsdemcunours in 1982. Tho College Council ill all
erncrgcncy meeting decided to expel several students implicated in student pregnancies. (7)
Disoliplinnry notion was also instituted against n student from n neighbouring school who
entered the College premises without pennlsalon, (8) The emergence of political undertones
in student discourse apponrcd in late 1983 when groups of AZASM (Azallintl Students
Movement) supporters took issue with the appointment of Johan Grocneweld, n member of
the SADtt, to the teachlng stuft (9) Student resistance, following n trend nntionnlly, nssumcd
more OVCI'l political dimensions in mld .. 1984. Thel'e were registered hostel disturbaucca
which were followed by students stnging a food boycott. Students expressed grievances such
as the nllocntlon of food rations, lighting facilities and Interrupted water supply.

Tho process theroafic,' assumed overt poUticnl dimensions. Male Students singing tho Ali'jean
Natlonnl Anthem, marched to the female section of the residence to enlist their support nnd u
unanimous decision was taken to boycott classes from tho 28th of August to the 3rcl of
September 1984.(10) Profects, who were perceived as tools of admlnlstmtlvc surveillance,
were stripped of theh' status and in n displu,Y of orgullislltionnl ability, rcplnced by an elected
interim commluec, Permission wns sought for a muss ll1oc(ing during which tho Iormatlon of
·11 SRC was called for.(l I) This request for an SIte was rejected by the Rector', At an
emergency meeting of the College Council. decision was made to "discipline" the "rlng
leaders". Stlldent reaction to llus officinl r t oJllse was to create a slate of "lawlessncss'' on
campus and continue the boycott of elnsscs, As Jonathan Hyslop has pointed out, the 'food
riot' was only partinlly nbout food. A host of issues relating to questions of authority, power
and politics, condensed around and were symbolised by the issue of food. (12)

[lead office lnuucdlatcly responded by issuing an ultlmntum to students to vacate cnmpus and
the college was closed until the 9th of October. Two prominent actlvlsts, Gladys Tlbane nud
Sophonlu Mnmabclo, against whom dlsclpllnary action was lnstltutcd, were both ledgers from
AUel'iduevillc 11(11\1' Pl'otol'ia( t 3) which was one of the cplccntres of tho 1984 student uprisings,
sllgg(.lsling the influence of urban nntlonnl links with local expressions of resistance, The Iood
boycott thus became n central and perslstcnt feature of tho repertoire of protest because ~l('jts
ability to absorb now underlying agcndus. (14)

'l'ho suspended students immediately consulted, nn eminent polftlcal lnwycr, Priscilla Jann, to
represent them. Jnnn on behalf of tho students challenged the validity 0(' the slIspcnsinn,( 15)
This seemed (0 cause some consternation within administrntive rnnks. llead oflleo, contrnry to
Advisory Council rccomnicndattons, decided to reverse its decision 011 the expulsion of the
students. (16) This decision may have been taken tbr fear of cmburking Ott whnt could prove
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CHAPTICR 3
IMI>ACT OF STUDENT, W01U{I~R AND NATlONAl, I)gMOCRATIC F()nCI'~S ON
'!'1m MOI(Ol)AN1C COLLEGE AND ITS lMME1>lA'I'l~ CON'mXT, 1983 - 1989.

I, 11\(1'0<111(',001\

Tho preceding chap tor focused 011 instltutlonal atructurcs and POW(;j' rclntlons revealing til"
hegemonic interests underlylng stale education policy, 130lh this lind subsequent chapters by
contrnst have their focus 011 student reslstnnce and show how the structural dcterminan.:
under Bantu Education Ialled both in their role ns nil effective agoncy or sod III control nnd ,
reproducing II docile labour Iorce,

This c11ll1'1(.1I'nr'guos thnt it WIlS tho ability of political nctivists to break out of tho isol/ ih,1l .nd
to cvcrceme the barriers to tho free flow oflnlcrruatlon, that played a major part in the rapid
polltlsation of lho rural community, This chapter also shows how nctlvlsta engaged in a
"dialogical encounter" developing effcctlvc means of' connnunlcation, consultation and
involvement with both tho student muss and dlllerent sectors 01 the brooder society,

It iIIustl'lltcs the complexities or the structure - agcncy dualism and provides 1\11 example or the
oOcClIi 01 coumor-hogcmonlc structures on consclousness. This unci tho followil1g cbnptcr both
embrace tho clements of ugeney, contestation and struggle, Focusing on tho reslstunce within
and III'OUIlt! the lrnmedlate context of' the Mokopanc College or Education h ' 11

1984.1988, this chapter intends to show thnt :

only once local POWOI' SlI'uggles in education, 01' for t:, mutter lillY other
region of society nrc ccnsldcred in the context 01 general polilicalrdlltillns
can their form and content be cxpillined, (I)

2. Reststunce at the Molwpnllc College t"'OIll the late 70's to the mid 80's

Between 1976 and 1990, students nl cducatlonal institutions became centrnl to the wider
opposition and reslatnnce to apnrthcld, Through education they challenged all Iorms of'
control, In the 19809, resistance within tho cducntlonal torraln coalesced uutlonnlly around
school studont, youth and teacher movements, In I !)8S the Jcrmntlon 01' the Nntloual
Educalion Coordinating Commlttce (NECC) gave these movements n wider national and
polltlcal reach, The NE.CC was formed in tho midst of It nutional Insnrrcctlon between I t)8r1
and I <)86 lind ill the context of wide sprend repression lending to the dcclnratlon (I{' Iwn Stutes
of Emcrgency, E.ducalionlll struggles were coordinated both inlernul1y us well us with other
SeCIOl'!i, such aa trade unions and nnuonnl political movements, such as Iho United Dcmocrntlc
Front (tJDF), The national demand for SItes nnd "peoples cducntion" was centrnl to
educatiollal I1mbiliSlllionnl eampnigns, All these developments wore echoed ill and around
Mokopnnc. Events in this decade brought to n decisive end tho forms or control dose: lbcd ill
the prevlou» chaplet" Whereas this chapter Iccuses on the ~jenel'lll mobilisation or students III
(he college in the period 1983 • 89, the next chapter examines tbo cducatlonal Iorm and
content of this rcslstance us it changed in tho s\lcceoding period more closely,
Student reaction nt the Mokopano College, despite the 1976 studcn; uprisings Oil the Rand,
did not appelll' 10 be politically motivated untll tho mid 1980ls, All "i '::kallj I','~i'''lkd unrest
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what was thus embedded, All this created conditions 101' resistance in the 1980s which
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'l'hcroallor the principal would bless the participants by saying "Tho Grace", l lymn 301 from
the Lutheran hymnal would then be sung, This prnotice which was conducted under the
prlnclpalship of C,M, Puka was dlscontlnued upon his departure in 1985. The subsequent
Rector, M..I, Kganakgn re-Introduced it in 1988. Mminele (1989) comments lhal :

A service ~:uch us this onc must have had a lnsting positive Influence Oil the
behaviour ("f students ns teacher s in the field. Having to pledge "under oath",
with the I'igl.t hand ralsed, was most committing to these students. One sees
the whole ceremony as a consummation of all tho content, teachlng met hods
that had been taught to the students, It also most Iiuingly consolidated the
effect of the "Professional Guldance Ccurses'' which were conducted by
Mr Manthntn, and other Psychological officers, It was indeed It worthwhile
exercise, (58)

Commcntlng on the effect or this "Pledge Service" on his former students C,M Puka stated
that :

From lhe Icedback, through leuers and verbal communication, lrom
ex-students and headmasters of schools where these ex-students were/arc
teaching, one could deduce thnt the pledge had a lasting motlvatlng cllect on
most ex-students of Mokopanc. Even today (1988), some carllor complctors
still remember lipledge Service' very vividly and try to do what the.y pledge
they were going to do N rendcrlng good service, ill tho Name of OUI' Lord JCStiS
Christ. (59)

6. National Servlcemen

What could ;'0 regarded Ill; anothe mensurc of control was tho uppointmcnt 0(' National
Servicemen of the South African De .ence Force on the tenchlng cstublishmcnts of' the toucher
education institutions in Lcbowa, When student unrest started assuming lncrcaslng
proportions within schools in Lebowa during the 70's, National Servicemen were brought ill to
"lend a hclping hand" at these institutions in Lebown.Ien) Early in 1976, the Secretary or
Educalion ill Lebowa, Or, Van Dyk, called 1\ meeting of nil princlpuls or teacher education
institutions in Lebowa in Pletcrsburg, and brought to their nuentlcn tho filet that each
institution would get two National Servlcemcn who were going to serve (IS sports referees (at
first only) 011 days when schools held the sporting fcstlvlties. (C I) However, ItS 1('0111 tho early
80's, National Servicemen became a common Icaturc specifically on the teaching
establishments of some of these institutions ill Lebowa, Al Mokopanc College 1'01' instance,
Johnn Groenewald was appointed as all instructor' in physicul educntlou ill 1983. to be
followed by Engelbreeht appointed us II librarian in 1984, both Nntlonnl Servicemen who were
clad at nil times in their rnilltnry attire complete with pistols aunchcd to lheil' sides. (62) When
one ccnsklcrs that these servicemen were regularly visited by members Irom the locul arilly
conuuand, one cannot rule out the feeling lhlll their conspleuousncss was part of n concerted
attempt to ncutrullsc the restive sltuntion emerging within cducntlonnl institutions ciuJ'illLIthe
mid BO's.

This chapter has essen tinily argued and shown how control entered into the very heart or the
opcrntion of the institution : the rules defining behaviour, the structure of' authority, lhe
architecture, Tho curriculum based on Fundamental Pedagogics did not in any wily chnllcnge

41



5.:t. Phllosophicnl Underpinnlngs of Educational Theory

Fundamental Pedagogics even to this day remains the dominant theoretical discourse
underpinning educational theory at Mokopane College, The nducatioual And Teaching Series
by Engelbrecht (et al) were prescribed reading COl' Education 1,11,111, teacher-trainee students
at the Mokopano College for the greater part of the 1980's, Mokopane College is probably the
only College still teaching Fundamental Pedagogics even at this present time, The dominant
theme that runs throughout these texts is the claim that "Pedagogic authorlty is a service
rendered by an adult to a child who is eager to realise himself as an autonomous being :1. inc
rcnlity or life". IfAdulthood" within the contest of Christianity is described as the nil
encompassing aim of education, (49) Such a definition presupposes that upon rcnchlng the
magic state of adulthood, learning need no longer continuo, This neglects all other learning
that can occur in life, (50) This unilincar view or education prevents students from being
able (0 contextualise education within the wider power relations operating in society, The
above rcadiings totally neglect the political economy and there is subsequently no
development of any critlcal language skills thaI would enable students to demystify aspects of
the hegemonic Clll'iClillunl,

Critics or Fundamental Pedagogics have argued that it mnsquorades its own "prcscicntiflc''
nssumptiol1s as if they wore scientifically derived conclusions; that while elnimillg 10 be
phenomenological as regard to the nature of its research, its practitioners engage in u kind of
etymological nnalysl» of the origin of words,(51) Thus the pretensions to scientific objectivity
of Fundamcntlll Pcdllgogies, and the posilivist manner in which it is taught, prevents teachers
from developing an undcrstaudlng of the dialectic between schooling and society and the
historical context within which it opel'lltcs,(52) II neutralises and dcpolitlclscs educational
discourse, nnd does not provide students and teachers with the concepts necessary to assess
crltlonlly its claims about education. The institutionalisation of the discipline of Fundamental
Pedagogics legitimates its practice at the concerned institutional sites. Teachers nrc thus
compelled to take courses ill Fundamental Pedagoglcs and its related disciplines in order 10
become accredited, ("1) The State thus "mandates the 1'01'111 and content of teacher education
parndlgms through lm, legislation of certification requirements for prospective teacher". (54)
The impact or the discipline of'Fundanu ntal Pedagogics must be of some concern espccinlly if
"Power is at its most durable and intense when running silcntly lhmugh the repetition or
institutionalised practices". (55)

5.3. SOICIIlIl Pledge Service

Another aspect of the ideological dimension of the teacher-trainees' educational experience at
Mokopnnc College concerned n solemn 'Pledge Service" as a method or promoting dcdicnt ion
to Ihe teaching profession. This prnctlce was initiated by D,G, Tscbe, a teacher al the
Mokopane College in 1971, who felt that a ceremony ontailing the pledging 01' dedication to
the lcaching profession, would concretlsc what he had taught them in hln subject called the
"Principles ofEduontion", (56) The pledge read as follows:

I 11m sowing you, sending you, scnttcrlng you, go out into the world !llld SCI'W
the nation 00' Keep the name of'Mokopnne and Never despair
(NIL DESI'ERANDUM) (57)
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within the township. Saturu!IY aflcrnoorts were also an ideal time to gather lnconsplcuoualy 011
the soccer fields because of regular league fixtures. (84)

The development of these proactive groups that enabled the exposure oC alternative curricula
to students, demonstrates again tho crucial impact of conscious human agcncy. This is II good
example of the ability and momentum of blaok reslstnnce "10 initinte and ereuc SPI\OO for itself
even under the most hostile conditions". (85)

A second important development which could be relnted to "democrntic organs of people's
power" was the emergence of the Msrlmu Cultural Group in the district of Mokcl'ong in early
1989. This group, influenced by COSATU's educatlonal programme within which aspects of
culture were to be used as a medium of conaclcntlsaticn, was significantly comprised of
unionists nnd students. Thus the Mnrlmu Cultuml Group nrllOng others included unionists such
ns Sophy 'l'lhongwnne, James Seotn, Boysen Thole coupled WIth activist such us Vaatlyn
Keknna, Gladys 'l'ibanc and Sopitonia Mamabolo from the Mokopane College of Educlltion.
Drawing on worker-inspired praise poetry, enacting plays lind wldenlng their nmbit to include
African Cultural Muslclens, the Mnritnu Cultllral Group became t1 powerful medium nl
mobilisation and cOllsficlltislltioll within rural villages in the district of Mokerollg. (86)

To surnmarlsc, the decade of tho 80s thus ...Itncssed tho emergence of muss protest
movements in the form of the United Democratic Front nnd tho Mass Democratic Movement
which included over six hundred affiliatcs including vibrant civic orgnnlsntions, The period
also saw the emergence of one of tlto most formidable trade union movements in the form of
COSATU with 30 000 welt trnlned shop atewards, Apatt from n Iactory-Iloor role, COSATU
played 1\ politicnl role in establishing democracy and getting labour involved in decision
makinG, with its presence strongly being felt in civil society. Tho emergence during this period
or a chartcrist dominated union in 1985, the Clltoritlg Commercial and Allied Workera Union
(CCA WUSA) signalled the beginning of conslatont and sustained tmdc union activity in
Potgietersl'lls. This chapter' has shown how tho structural alliance between UDfI and COSATU
nfllllntod unions solldllled the relationship between students, unionists nod civic organisations,
This led to tho joint development of counter hegemonic initiatives which impacted on mass
consclousness within the region. The hlstorleal account presented in this chapter thus
subs(nnlintes an important contention of this study, whlch is thnl rcsiannec can become
gencml and militant only if it is able to break out of its Isolntion, both practh.H,lly and ill terms
of consclousncss.

NOTles:

1. It Levin. I.Moll lind y, Nllts III:'."The sl'ccu1clly of slruM'o lit SOllth AfrlOllIl cdncntlon", In
Untcrlmlter el nt (cds), hnn!Jlmi<1.UsIll.lli.·\l.ilm.nllill'..9.1lillllr.,Sio!l.'.I~lQa. (Rnvnn Press, Johlllllleslmrn ). p,
237.

2. Mmlnclo, p, 174.
1. Mokopnnc College Archives, Plio C 23/892, Letter from the Circuilinspector ofrlduclltloll to the

SC('rclnry or Lebow:! Educnlloll referring 10 II hostel inspection rcpor~ dated September 1976.
4. Mtnlnele, p. 174.
S. Ibid.
G. Knmela MlI~lIk\l.Interview with F. Ohynt, PotgletcrsfllS November 1995.
7, Ibid,
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Apnrt from these events, there was no registered evidence of political actlvlsm Juring the
period 87·cnd~88, As the rector himself Inter in a mccting between parents and tim college
ndministration commented :

In 1987 nnd 1~8&Mokopane college hnd no SItC and fOI' your lnfbrtuatlcn
there were no strikes in those years.

Referring to the sub-commhteca he writes "each olthese committees had an executive of Ilvo
rep- resentatlvee ... tl constitution which worked smoothly". (81) A referendum conducted in
1987 to gauge student acceptsncc of an SRC revealed that 75 percent of students rejected the
Site. (82) .

As a result of the lining of tho state of emergency in 1989, ther was ~ rill ,u rc-eugagemen; of
student actlvlsm, This suggests that the conditions prevailing under the state of emergency
was n serious 1itctor militating tlgrunst student aetlvlsm during thnt period.(83)

()uring this period most of the established student strueturea were weakened and fragmcllll.ld
us n result of stnle) repression under tho emergency regulations. MAyeo nctivists went
underground and established Il\lat(.') 1988 tho Mnhwciereng Interim Youth Structure, This
organisation divided the towr.ship into blocks. Actlvlsls were elected to serve the ditlcrcnl
blocks and given the task to form block committees. These UOl: uffilinled commltteos
organlscd nlternntivo programmes orcducl~tion. Students SpOilt time In workshops dl:t\ling
with themes siluntlng education withiults broader soclo-ceonomlc and polltlcnl context. The
trade union movement CCAWqSA provided actlvlsts with rclcvnru llteruture.

Pnrlieuhu' booklets such aa "tho AnC of Dlaleetlcel Materialism" : the "ABC of Soclel and
Po!iticnl Knowledge" sub titled "Whllt nrc Classes and tho Class StlllSglc" by A. Vcrmakova
nnd V. Rntnikov, publications of Ilw AftW!ULC.9~ us well as Lenin's PnJ~!!l1ii1f1_{tt
J~ihecot!.('I!U\!1Y<JiQ.2ln.l~mGI1~!~tl.91l1l11became an Imporlnnt purl of the nltcrnatlvc syllnbua.

II WIIS the (nsk of tho elected representatives to proparo the coul'sowork and distribute tilt'
mutcrlnl to students. Students were given Limo to read the mnterlal unci n elscuselon was held
on lim second meeting fOl' the week. Eneh student wns nsked. to share his opinion on tho topic
to be discussed. Students, aware of the dangera of police and informer surveillance during this
period chose Tuesday and Thursday nights for block meetings because lhese were tho nightr.
when 'J'V2 broadcllSlcd dramas. Awl1I'(\ tlmt the community at large would be busy viewing the
dramas, students selzcd this space and time oflcnst curiosity nlld attraction to movement
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On September 24th 19SG, students nt the college, suspecting administrative complicity ill the
detention of activists, bogan stoning ndministl'lltivc buildings. They also "Strongly" threatened
Ihe night-watch Mr Thebctho who "now Ieels thnt his life is in danger", (75)

In reactlon to the turbulence or tho year, minutes of n rector's meeting held nt Kwenamoloto
C\1!1rMo of Education in November 1986 Indicated that students were ill future to be
liJ"mllghly screened, Thll:!was to servo as n "measure to I'egulute unwanted clements in both
CIUSS014 and hcaels at colleges ot' eduontlcn". Registration of students regardless of ccursc was
to be valid for one year only. This was "undoubtedly" to "improve the conduct of students",
The rector WIlS also nssisncd ndditionul powers to refuse registration of lilly student without
having to give reasons, In response to n question as to whether SRCs could UIlC college (\1I1d8
lor attending their meetings it WaS categoricnlly stated that only sporting activities and not
political meetings shuld be finallced with collog!) Hmds. It was also resolved to "station two
lmincr security guurdstl at each college oi'cduontion lito proto.::t dcpnrunental property", (7m

7. Student Resistllllce rn the Period 1987.,88,

During tllis 1'~l'lod 87u88 tho collego administration tried to regnln tho Inhintlve nmla1temptcu
to placate and eo-opt sludontsby re.inslitutingsub·commiUecs sueh as:

en) Tho All Sports Committee
(b) Tho Student Chrislillll Movcm(mt
(0) Tho Culturnl Commiuee
(d) Tho i\.htctics Committee
eo) 'fho Committeo of Cluss Lenders (77)

Both tho All Sl~orts Committee and tho Committee of Closs Londers were to have a rigid
lop-down orgnnlsnll'.)llnl structure. 'rhus tho All Sports Committeo wall to constitute the
"Sport Executive Council." at the college. Its chairmll.l1 and S<'\CI'O(IUY were to 00 lecturer's
ropresenting the rector,

All decisions tnkcn by lhls SBC were subject to approval by tho rector and the Input of tho 'All
Sport Committee was (0 be vin tho "Sport Executive Council", This councll was to report to
'lncl deal directly only with the rector, (78) 'I'his Is ~ typical chnrnctoristic of homeland
institutions. Vruncino de Clcrq referring to the scolc-pellnca! nature of homeland institutions
notes, "Tho top administration tends to dlctato Its decisions to university members from whom
it OXI)CC"S complhnce and little Independent Initiative Ot' criticallhinklngtl, (79)

In early 1988, tho rector, rofclTing to a mooting held to !Ileal hostel reprcscntntlves,
commented that:

there Is an underground movement thut dlscourages tho election of studcnt
leaders ,.. during the process of distributing the rules and regulations to
boarders, I saw muny boarders simply toaring them and dumping them inte the
wustepapcr baskets. (80)
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pollccmcn nnd councillors, the dismissal of popular leaders, the dcath at police hands of n local
activist, the tactic of consumer boycotts, nave in different communities become prcelpltnnts
(or now level of organisation and militancy". (66)

"hcse events took plnco within tho context at' n gonernl receaslon coupled with lhl' severe
drought and It Jismnlly fn1Ungeeoncmle policy of dcccntmlisntion. Industries such as Tongont
Cottons Mills lind NTK (Northcrtl TrlUlsvllal Korpofnsie), two of tho mnJor employers in tho
specific area were liquidated and relocated duling tho mid 19805. Marginal mines ill the
surrounding locality wore cutting back sharply on labour. The lack of local employment
opportunity nud limited access to ngric\llturallund resulted over tittle in the institutionalisation
of ll1igrancy in the average household. (67) With the formal economy possessing It llm'ted
nbility to provide employment opportunltle« i\lmost 40 percent of the potential labour force
participate in the inFomtn} lind flubsistel!cc..sectors of this Northern Region. (68) By 1987,
Mnhwclercng and the neighbouring villnge or Vanltyn were described (IS "overcrowded
ghettos". (69) The Mokopane Colloge ot' Educ!ltion is situated in the district of'Mokerong
which is a constituellt of sub·ro8icm 3 of tho Northern Province. (70) The populatlon,
mnrginalised into Informru and subsistenc(l llgtieultJfe wHhin Mokcrong, rose !i'om 36,8
percent in 1980, to 40,5 percent in 198G. 1'ho male aeaenteelsm rute recorded III 44) I porecnt
by tho mida80's implied thllt a cOllsldorublGnumber or eeonomicaUy activo males were w(lrking
outside the Mokcrong district. This was Indicative ofillndcqutlto locnljob opportunities. (71)

The nnalysls thus far hus shown how conditiOl\s within the general cconcmlc (Uld political
context Oller through to affect both tho regional and specific terrains, It hilS I1lso shown how
the development of counterMhegclnonlc forces was also tho outcome at' the conscioue ugency
of notivlsts ofgnnislng within structures and noting IlS agents of eenselcntlaatlou. The 01' nngillg
terraln had also begun to shape Issues within tho college, On the 7th of AI,ril 1986, LiteSRe
reported the donlll ot' a member of MAP') ln the township, to tho rector. 'rhey warned that it
would not be prudent to continuo with lassons. Tho reason given was that the college should
show some concern in the matter. Both the stnrTnnd stud¢nls atler consultation concluded thnt
lessons should be suspended until ~.•c burinl of the deceased. Condolences were to be
conveyed to the fnmlly of the deeeaaed, A delegation of members from both the staff and
SRC were sent to roproscmt tho collose. Members of the council complimented t.he rector COl'
the mennor in which he hnndlrd tho !i!tuntlon. ('/2)

'rho apparent sofienil1B of tho previously lIlltocratio stnuce udopted by the college
ndministration may have been tho result of n context wherein youth were constnntly waging a
concerted campaign agnittst conservatlvc forces coupled with the intensification of political
fronts such ns tho t1DF Md Ai;APO, A. positive effect onll1nnling from this IIrticullltioll of
forces was tho decision by tho eolh~l:S¢lluthol'iLi~s to consult jointly with students over the
issue, A Inter refusnl however by tho Lc::bown admlnlstratlon to an inter-college demand in
mid.Mny WaG for n re()()snjtion of SRes and AZASO in nil colleges, led to the subsequent
boycott oCall colleges from the 18th of May onwards. (73)

During the suuo of emergency which came into effect on 1i1th of JUl10 1986, executives of nil
democratic organlsatlons wore either detained, harassed or placed under house arrest. Radical
publications were banned and political activities aevcrcly restricted within the region. Activists
of the collcge Site such as Abram Papo, Vanltyn Kokann and Sophonin Mnrnnbolo together
with Immnn Loona! were subsequently detained and transferred to the mexlmum sccurlty
prison in Nylstroom, Gladys l'ibnno managed to cross tho border and reached Znmbla, (74)
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in most villnges in January, demanded equal and free education and an end to white rule,
Moreover, the death of a member of the youth congress, Mr Solomon Moletsc, resulted in a
student boycott at most high sohools, (59)

By September, the Lebowa cabinet, including MI)s, police, councillors, mayors nud chief's
convened a meeting to review "unrest pl'evailing in almost every part of Lebowa'', The
meeting resolved to dismiss public servants who were active members of 'subverslvc'
organisations 11'lmety the aDI" and AZAPO. In accordance with u decision taken at the
meeting, the Lebowa administration closed boarding facilities at most high schools, effectively
banning hundreds of pupils trom the urban areas frolll local schools in lill attempt to curb
unrest. (60) This strategy adopted by the Lr.OOWIl ndministration is n dcmonstratlon of tho
effect students from urban areas were having on the political consciousness or rural students.
A brief summnry of the broade,' dcvclopmenta impacting 011 student organisatlor; will help
towards n more critical understanding of the period now under review. In late 1985 the forst
community meeting Involving workers, students, unionists and the community at largo was
hold at Molnll\'s hotel to express indignation .t the treatment meted out to 01{'s black
cllcntelc, The disruption of thIs meeting by police lmd their treatment of both young nnd very
old, shoeke« and radlcallaed lhe community I)f Mahwe1ol'cng. October 1985 saw the
reverbcratlons tho denth or Ngoako Rnma\epe caused tltroughou; regional collcges. In
December 198~ ~hc launohing of MAyeo brought together students, unionist, the
uuemployed youth and wider demccratlc forces, changing tho cbaracior of the politlcul terrain.
This stlmulntcd tho lllllshrooming of many youth congresses in surrounding villages, with the
Mokopnno CoUcnt,) becoming tho central venue fOI' inter-congress meetings, MAYCO also
spurred tho forrnntion of eongreaa-alllgned SRes 011 school campuses which led in enrly 1986
to the formation of a confederation of SRe's, The emergence of NHCC structures also
influellced tho formation of both Mnhwolerong and 1'111'01118 Crisis Committees. Two of the
rOllndel' members of MAYCO Sogola and Boyson together with tho help 01' other simp
stewards bogan organising and recruiting workers ro)' SACCAWU, IUl nllilinl!) or COSATtJ
and the first dominant trade union movemcnt in tho town ol'Potgiotcrsrus,

'rho community of Mahwolcreng in IJUI't"I'CSponso to tho ineroClsing economic dcprivntlon,
Inunched masslve rent and bus boycotts In April 1986. From tho end ofMal'ch 1986, youth in
Mah\IIcl"long WOlO reportedly waging a ccncertcd intimidation pnmpaign ngninsl
"coUauomtorstl, 111mlc.'..Apdl UteMahwolol'cng homo of Lebown's Minister of Education, MI'
S. Kwakwu was destroyed in n petrol-bomb attack, Students also burned tho education and
rent circuit offices, (Gl) 011 the 4th of April a 14$lb~1I 'l:i,nlcl!joumnlist MI' Makompo
I<utumeln was arrested and subsequ~ntly died ill police custody, Within clltys of this incident
police randomly shot and lJUcd Mr Makgae, a working class citizen of Mahwelercng. These
deaths sparked wide sceto student boycotts and unrest. (62)

Both tho U[)F lind AZAl)Q called n successtu; stny~awny in the "otgiolersrus area on tho 18th
and 19th ot' April in honour of MI' Kutumela, (G3) This enllcd was endorsed by the
Mnhwclercng confederation of SRC's. The burial held 011 the 19th of April was attended by
thousnnds of people, (64) Funerals were highly polltlclsed with prominent speakers from the
UDF and AZAPO. The township was brought to a standstill. New student membership started
swelling the ranks of MAyeo. (65) Thus the fusion of both economic and political factors
resulted in tho convergence of'rent, consumer and student boycotts and unrest, There was thus
It genoml trend in tho fusion of issues throughout the country: "high prices, nttacks on black
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what could be conceived. of as a people's education, This increasing co-ordlnatlon between
different colleges was again illustrated on the 4th ofMny 1986, when the Modjadji College of
l!tlucntioll hosted an inter-college I. ..,Ionce, The purpose of the conference was stressed by
tho president of the SItC M "the unification of colleges and the formation of co·ordirmting
structures", These colleges were represented by students from their respective SRC, AZASO,
and women's organlsatlous. In an attempt l1y students to gain more space and control over tho
lnatltutlonal tcrrnln it was resolved that "110 floor should be given to any member of tho
Department of Education and Training" during graduation ceremonies, The slgnlllcanc» of this
resolution is the opportunity it provided for nctivists to seize the space that graduatiou
c~icmonies provide to address !urge gatherings of students, A decision taken (It this meeting to
I'.\pcl all soldiers from colleges displays a resolute stand nsainstthe strategy surveillance OVOI'
students, There was thus a growing challenge to establlshed power relations, (SG)

The on:"s attempt to placate students by offering to establish a form of student reprcsentatlou
'noluded teachers, rectors and officin( -illege committee members, This led to SOIliC
uncertainly and confusion among administrative mnks over (ho constitution govcrulng SRCq,
An excerpt from a letter dated 1 !lOS/SG addressed to the Dlrector General 01' nBT from the
recto I'Mr Kgnnnkgn reflects tho confusion as follows:

1 dlscuascd this matter with the Lebowa Government because 1 thought it to be
n loeul mutter, but their feeling is thut it is rather general. College students arc
now organising themselves at Inter-college level. Is there no doparl'.lontal
rCBulation D8niust it? Can tho SRC opercte outside the campus?" !'

In principle the SRC could not be rejected by college nutltorltlca and it WIlS this unccrtnlnty
over tho implementation ortho guidelines, as n result of the dellberatlons between tho DUT
and st1ldert(bodies, thnt created space fol' students to form politicnl organisntions,

This podod WlIS chnracterised by a surgo in student milituncy, increased polilicisntiClIl nnd
ruthless stale repression, To enable us to understand both the conditions under which students
operated und th~: nature of the artlculntlon between students and broader democrntlc forces
we need to CQClll briefly upon tho rogiol1oJ context and thQronficr more specifically UP()f~ the
immediate contex; of the tv1okopnl1e College,

6. ncgiolllli P()liticill Coudltiolls III the Mid 80's

During 1985 the Lebowa reglon witnessed disturbances at various schools including the
Univcl'sity of the NlrOl, AyclU' nIter Its formntlou in February 1985, tho regional branch of tile
tlDF in the Nonhem Transvanl centred nt Lebowa, hnd grown mpidly from hnving 30 to more
than 60 affiliates. A'lAPO wns also a growing presence in the region, Various campaigns were
Inltinted to pres~uri.c the homeland's MP1s to resign and to isolate members of the Lebowa
Police, South Afriotlt·lPolice and SADF, (58)
On the 10tlt of Apt:l, the Northern Trnnsvae! president of the VDF Mr Peter Nohabclcng was
detatncd in Sckhukhullelnnd and subsequently died while in police custody, Tho fUlleral, which
was addressed by the vice-president of tho VJ)P Bastcrn Cnpo Region, Mr Henry Fazzi, was
attended by between 20 000 and 30 000 people from tho region, 'rherc was u reported dispiny
of ANC and SAC}> flags at the funeral, A UDF brandh in Northern Transvaal indicated in
April 198G thilt h two month state of "civil war" had existed between security forces and the
people of Sekhukhuneland. It was also reported that youth congresses that had mushroomed
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tho main obstacles to the achievement of'people's education, (49) In the Northern Province as
well,

In the eyes ormcst, especially the younger generation of'toachcrs, TUATA
was a tool of the ap!U'lhcid Stqte limited to n consultative role in e<iucalion,(SO)

In response to the localised character of educational conflicts as well as state repression, many
smaller progressive teeoher (',ganisntions were formed in the late 80's, Thus the 1985
graduates of Mokopane College, together with other teacher activists, attempted to form the
first progressive teacher organisation in Mahwolcreag called MATO (Mahwelorcng Teachers
Organlsntlon) in curly 1986. After state harassment during the emergency, MATO Iragmcntcd,
but was revlved in 1988 to Initiate the formation of the Northern Transvaal Teachers Union
(NOTTU) which was launched at the Mokopano Col'ege in 1989. (51) This Union (NOTTU)
eventually merged into SAD'l'U. At Mokopano College TUA'l'A membership constituted or
tho older generatlon of teachers who found it extremely dlfllcult to shed thelr nurhorltnrlnn
positions. In their rejection of TUATA and acceptance of NEUSA, students were
reconstituting the established and unequal student/staLl'relali()ll, They were thus beginning to
nrticulatc and challenge aspects of the hidden dimensions of the curriculum,

The I'Q30lvc to pledge solidarity in common problems conli'ollting colleg« students, nnd the
dccisioll to enlist the support of the community in voicing the ncmund to re-open high school
hostels displays tho broadenlng of tho ambit of student alliances to include both community
and student organisations. This signifies an awarenesa that the problems lbcing students was a
popular problem facing tho community as 11 whole, and the realisation that a linking up of
oppositional forces would be able (0 pose a more formklable challenge to tho state, The
prominence giVOll to gender ccncerna WIIS tho outeome of the cOl1scious agencv of Iemnlc
acttvlsts orgnllising women into groups around gender issues at college level. (5',)
The decision to rename the Dr. C.N. Phatudi co11cgo to the "Peoples College of Education"
must be traced to tho growing effect emerging struotu: es like tho NECC within the region
were hnvins 011 student consciousness. It needs to be remembered that the secretary of the
Mokopane SItC, Gladys Tibnno togethor with Iho l)l'incipnl of tho D.O. Tsebc High School in
Mnhwelercng, represented the Northern 1'rnnsvunl Rogion at the Nl3CC conference hold in
Durben. Tibnne returned to report on resolutions tnken lit this conference. (53)

Bven though the idea of 11 "Peoples Education" was certainly present mn6ng the vartous
college SRCs as was reflected nt tho tnter-collcge guthering, there was 110 cobcrcntly
articulated sll'nleBY Lor nlternate educatlcn, At this particular hlstcricnl juncture the
trnnsfcrnutlvc role ot' 'peoples education' was not seen to be in the content or character of
'peoples education' but rather in its usc as a means of mobilising lind orgnnlsing teachers,
students and parents as a politlcal force in a particulnr sphere of the struggle for national
liberation. (511)

It has been suggested that tho People's Bduoatlon campaign was revolutiollary not bccnuse it
attempted to establish an ulternntive curriculum, but because it attempted to establish a
counter hegemonic power within the schools (55) and to thnt extent I would argue that the
people's education campaign was very successful. Moreover, the slate of emergency severely
resutcted the developmen; of an al~ornalo curriculum, apart from important aspects of 1\
pcoplcs history. However, the development of street lind block committees as well as cultural
groups, that will be elaborated upon later in this chapter, did provide important clements of
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to break out ofthcir isolation, liasing with other national forces and SIte's, Iacllltnted this
process of conscicntlsatlon.

5. Broadening Onsc of College Student Reslstnnce

In early Mny 1985, the college site extended its network to high school SRC's and llascd 011 a
regular basis with both MAyeO and the Mankweng Youth Congress neat' Turfloop. Dming
this period the Mokopane SIte also spearheaded the formation of the SIte coufcdcratlon of
colleges in the Northern Trnnsvaa! Four members of the Mokopnne college SRC served on
Ow executive of the regional structure, Gladys TjbUl~, was elected us chaapcrso», Stanley
Kgosana, us treasurer, and Solomon Rnserate and Vaaltyn Kckann as joint mganising
seerctnrlcs. This confederation seized tho space ereuted by inter-college sporting activities
(which were promoted by college authorities as l\ strategy to water-down polltlcal activities),
lind turned these events into political symposiums. (44)

A rncetlug held al Or, C.N. PhatucJi College of Education on tho 12th April '98() Included
rosohulons to boycott all nctivities organised by TUATA and prominence to be given to
NBUSA; to pledgQ solidarity with other colleges with C0l111110n problems; to enter into
llcgolintitms lnvolvlng pupils and tho community with the Dcpanment OVCI' the issue llr the
closure of hostels ill secondary schools within tho region; to rename the Dr, C,N, Phntudi
college or education to "the People's College of Bducntlon"; to address the issue 0(' Icmalc
students subjected to "hnrd lnbourshlp" ill dining room chores. (45)

The rejection of TUATA and acceptance of NEUSA must be situated within the context of
NIWSA's launch at the University of tho North in early J 986, 11vCll though NHtJSA mot with
limited success in this region, its ldcas nfter the launch were popularised in nllrts Qr the
Ncrthcru Province by teacher activists. As has been pointed out earlier in this chapter, Kamela
Masuku and Vanttyn Kekanu, 1\ teacher trainee actlvlat Item Mokopane College, helped
populnrlsc NEUSA's agclld(\ In Mahwelcreng, Teacher trainee uctlvlstu were thus wclI awnrc
ofNBUSA's nlignm(mt to the broad democratic movement, The disillusionment with TUATA
must also be located within the broader historical context. of the development of established
teachor organlsntlons, '1'he radicnl denrands of teachers for the Africanisatiol1 of' nm.s i()11
cdueatlon in lhe J 940s were accommodered by the state through the Africnnisnlilll1 M
npllI'lheid educntlon In the 19508 and 1960s. 'rhe success of established teachers' organisutlons
such as TtJATA in gaining increased promctlcnal opportunities ('01' its members served to
entrench many of these teachers in tho apnrtheld structure. As 1\ result those ICIIChol'
organisations increuslngly came to represent the interests especially within homelands ora new
elite. TUATA was criticised by progresslve teachers Cor its lack of militancy and policy of
collabomtion with the Department of Bantu Educl1timl. (40) 111 the Northern Prov.
TlJATA was also "seen to be too conformist to the educational admlnlsuatlon, ruther limn
defending tho intcJ'(';!ls of the teachers", (47)
Tho inability of estnbllshed teachers' organisations to res-rend to this crisis (II' openly support
students in thelr confrontation with the state had led to the emergence or the National
Education LJlliflll of South Africa (NEUSA) in 193), "Progressive" teachers, dissntis!ied with
the "collaboratlonlst" policies of the recognised teachers' ussoclatlons turned increasingly to
NEtJSA us It progressive alternative. (48)
In the late 80s, younger NEUSA-uligncd teachers began to target TUATA, inspectors lind
nuthoritarian principals, who were regarded as instnrments of slate educatlon policy and as

57,



In late 1985, trade union activists together with members of AZAPO, called 1I111USS meeting ut
Motala,'s Hotel in Mahwelereng township to discuss both the harassment and rand om
searching of the black clientele at the local OK Bazaars in Potgletcrsrus. The issue of an
Increase ill the bus-fare was also placed 011 the agenda. Police stormed the meeting. Both
students and members of tho community, young and old, were baton-charged and tear-gassed.
In the ensuing panic people jumped out of second floor windows and many elderly citizens
were h~urcd, some critically.

Later, the sumo week, students Iron all the neighbouring schools, supported by the
community which was incensed by such insensitive brutality held n mass meeting where they
unanimously decided to march to the police station and demanded the immediate release of
detained students and members of the community, This event had II ullify~ng and I'Ildiealising
effbct on the community of Mahwclereng bringing students, parents and the broader
community closer together. Pnrellts organised funds and legal ai 1 for the detained students and
community members. Members of the community, students and workers, decided to boycott
(he OK. The boycott was so elTectivo that OK offered an official apology and rescinded lho
decision Losearch black clientele. (39)

early the following YCU!', on tho 3rd of Mal'ch 1986, high school students, anel' having Iormed
SRC's as a result of the MAYCO resolution, decided to stage a collcctiv« student march to
demand the erection of another high school in order to alleviate the increasing overcrowding
at present schools. Coupled to this was the demand fbr an increase ill stntlonnry at established
schools. The mnrchlng students r'eclded to enlist the support of the Mokopano College
students. The college students were divided over the decision to join the march, with some
eventually consenting to it. This indecision was met by the chant "if you don't join us you don't
teach us", (40) There was, also an clement of intimidation as high school students ullcr having
entered the lecture rooms lnunedintcly forced the students out, Police who arc situated only
metres Irorn the college brutalised students, who retaliated with stones. Many were ituul'ed
and detained. (4 t)

Apart from the effects of institutional factors on roslstanco, the politically more mililnl1t
lI11itude dlsplaycd by high school students needs to be understood contextually, A feature
militating against tho rapid polltical consclentlsatlon of college students in enrlicr years wes its
insulation both gcogrnphloally lind socially from urban and working class township llfc. This
severely restricted external political influence 011 the college and limited tho infuslon of
pollticnl ideas emanating from the broader political tcrraln. A prominent student actlvlst
pointed out that secondary schools 011 the other hand were shunted within working class
scctil)ns of Mahwclcreng, They were more easily accessible to student activists, Students were
also more able to mix with both working and unemployed youth. During breaks students
would often stroll to nearby cafes and were exposed during times of turbulence to burning
barricades and political grnffiti. An interviewee mentioned thut "it would excite us to sec II
targc] burning", and many students would readily join in, (42) As Sccklngs has written
"students were !lot only motivated by cducatlonnl grlevanccs, civic concerns 01' politicnl
idealism. A sense of advernure, even of fun, encouraged I11l1nyof them to participate". (4:1)

M politienl actlvlsts at the College were better able to org, , ' ,~, articulate and intensify the
process of politi en I ccnselenttsadon, they were able (0 unite the students ngninst
institutionalised forces, The politically heightened terrain coupled with tho ability of studcnrs
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The introductory ChnplOf' ol'this thosis takes issue with South Ali'jean educational
hislOl'iogmphcl's about the gencrnlllcg11!ct orlhe economic lmpcrativee in their historical
accounts or rural education. It has argued lhllt those warranted as serious a consldernt ion as
the polltlcnl in nn attempt to understand the broader context or Bantu Bducntlou

Ihls is followed by all outline of'the dominant Icnturcs of the agrnrian economy of thls region,
covering briefly the decades just prior to Natlonnl Party control. Thercnnel' the nnalysls
examines the gcnernl and speclllc politlcnl economy illustrating tho broader labour crisis
pel'lainlng to tho period, It proceeds to show the ettlol'ging difficulty over securing nnd
regimenting labour, This has been explored within the context of'the spcclflc agl'llrian
transitlon and il!. nrtlculntlon to the urban political economy.

The firsl chapter ortha thesis, dmwing on the reproductive pnrndigm,locnlcs the Icstl":lcturing
or (he cducntiounl terrain am! development of the college within the theory of labour and the
cnptul sccuruulatlon process with reference to tho specific rabour-reprcsslve form of'thc
economy, The historical account presented in this thesis argues thnt it was the broodcl'
snucturnl conditions thllt concerned the stnte : the disintegration of tribnl auth, "'ly and the
consequent weakening of pnrentn! nuthority, resulting from land deprivation nnd II growing
rlll'lli population; the lnrgo migrntion of youth regarded as the most productive labour for
conuncrclal ugrlculturo; soclatlsatlon problems orlnsubordinntlon end desertion which uffectcd
fill'mot's critically during sonsonnl j·I\I'Vests. All these factors combined with the strucuiml
ineOicicncics ofmissiolllU'Y institu!:nns to provide sufficicnt qunntities oflnbour fol' a I'npidly
changing agrarian economy were precipitating Ihctors in the stnte's move to earnestly se: about
a rcstructurlng process in education in this reglon, This policy initintivo under Ilantu
Education was thus one attcmpt to addl'oss tho labour crisis. This it did by rapidly expanding
the educational base nt the lower level of schooling, which brought vast numbers of youth
under institutional control providing them with basic numerncy, literncy lind n sncinlly
acquiescent ideology. Tho stress on primary education mel some ol'the needs ol'commcrclul
agrleulturc, III this WilY it wns nble (0 regulltl'ise their employment on forms and
agro-lnduatrlcs within this region, The implication for the argument is thnt tho emergence of
Mokopnnc College and of subswquen; oolleges in thls region was olosol>' related to the need
to provide leneher's to starr; control and teach baslc skills to tho burgeoning number of
students in these schools rnpklly created under Bantu Education.

It could be nskcd whether student lnbour did in fhct constitute an important component ol'tho
lurmer's totnl Inbour force, There is historicnl evidence to suggest tlln! fhrmcrs made
considerable use of'yoiuh labour during the colonial and missionnry periods, Moreover,
within the context of crltlcal lnbour shortages, as this thesis has shown, tho use or student
labour did Indeed provide nil important source of'labour for farmers, The analysis has avoided
crude determinism by situntil18 tho educational restructuring process within the context or the
interests of'different fmotions of cnpltal.

The tmining and employing of teachers to servo these auns WIlS important for both the
idcologicnlnnd structural lmpemtlvcs of'broader state strnlegy, II was for these reasons lhnt
the first black teacher training institution, tho Mokopune # ,)lIogo of Bducntion. WIIS
established ill 1<)~8 in the Transvaul. In order to increase rapidly the production of more
tcnchers ('Of' tho lower primary schools, the Department ofSnntu Education Irnm the mid·80s
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fbI' polltlcnl lssucs. The muss political rallies rcmlniscent ofthe cartler periods were now much
less well nttended, There nppcnt'ed to be an emerging process described by Kum! Naldoo as
"dc-consclcntlaatlon". (4) This process seems to have emerged out of n context that
witnessed (he coftapse oCtile Soviet Union followed by the rapld unbnnning ol'both the SACI'
and the ANC. These events have impacted on natlonal oonsciousncss. The unbanning of
politicnl ol'ganisations and the process offl(!gotintiolls politics srcms to have had tho clfcct of'
watering-down the Mlional democratic struggle and rovolutionary fervour of the 1980s,

There is also II positive development, albeil small, or n core group or student ac! ivlsts who
expressed themselves within the discourse of the language of class struggle. They were
prcdomlnantly affllintcd (0 SASCO, sherc strong loyalties with COSATU and expressed the
hope rot' melleal transformntlon, Presently thcy lire ncquninthlg themselves with Nkomo's
I!QQlIllQJlY~J:t~on11J!!lli9Jl..(35) As the slnlggle of reslstanee hns shown, small beginnif1gf: do
l10t necessarily hove to mean little endings.
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5, Reslstance Revolvhu; Around (limited Resources

Within the contex! or both dwindling employment opportunities nnd demogrephlo concerns
such !IS the rapld growth in secondary enrolment durhg the decade, the college recorded an
increase Irom 7 000 nppllcatlons in 1987 to more thnn 14000 by 1991. (30) This is n
phenomenal increase orn hundred percent within a period of'thrcc years, The college
1'01l(1UI'COS, designed to enter tor approxlmately a thousand students, became the focus or
student eontcntlon during the lute 80s and early 90s, Student rcsistnncc which included the
strategy nl'boycous nnd class dlsruptlons contained nil clement 01' lntlmldntlon as well.
llnndmittcd students disrupted classes in lin attempt io enilat thc support or udmlttcd students
with members of stall'and the admlnlstratlon becoming tnrgels or student anger lind
li'tlstrnliolls during lite process,

The SRC in nn allcmpt to resolve the problem demnnded the ,·jg!:l to be included on the
ndministration's ndmission panel, The authorltlcs conceded the request, This !lltempl
led to the rc-ndmisslon of'n hundred more students, This was stretching institutional
resources 10 their limlts lind further increased the Inl'g.c pupil-tencher ratlo, The ~mclind the
ndmlnlstratlon were both unable however 10 resolve student concerns which wns in essence n
stnlCllll'(11 problem, There wore still the explosive COI1CCI'l\S ofhundrcds of'unadmiucd
srudents. This silunlion Ihl'ent(;l\('u to SI,lil the dm\locl'{\tic sludon! movement. The SRC was
nsked by the student masses to step down ami rcsign, Tho administration, members 01' stuff
ns well ns (he executive of the site WCl'O threatened wilh !\Ssnull. (3 I) Hyslop lu\s nptly
commented Ihnl ;

Since education provides the key to tho very limited omployrncn; opportunules
availnble, and since it is the site of socinlisation and dnily existence for masses
of working class youth, lt is understnndable thllt it should become all nrcntt 01'
contcntlon over SCI\I'CC reSOllI'CCS, (32)

This truncntcd vision of tho problem by ;I!c students unable to articulate it within its structurul
contex; prevented them from IMbilising lind enlisting the support of'the entire student body
within tho numerous schools IlS well ns tho community at large. Student auger instead ofbcing
dlrcctcd ill both members of stnn'nnd tho SRC would have yielded more productive I'CS\lIt~
hnd il been clil'CClcd m the l.ebowa ndmlrtlstratlon as both NBI 1AWU and SAr)')'U strikes
within the region hnd proven. However the problem wall still tundnrnentnlly n structllral OIlO,
cncompassing both wider eeonomlc and I)olitionl dimensions, In relation to tho concept of
"critical COI\SCiOUSIlCSII", students liS is evident above, did not completely comprehend thdr
position within the wider ret at ions of power and atrueuircs of cnpitalism. Even though they
posed Iortnldnblo ehnllcnges to lhe College Adminlslrntiol1, there were "flmltations" to their
"pcnctratlcns". Thus in Appl¢'s words, "student actlon while holding out the possibility "r
economic and political awareness, in this instance wns "I'olnlively disorgnnised and unguided".
OJ)

The Iled(lc! Wllfllh'IS clmmcterlacd by the development or 1\ structural crises which Included
economlc, denmgrnph!c lind institutional feniurcs coupled with the clement of SpoIIIIIIlC()Il"
student rcststunco,

There \VIIS IIlso the emergence ern new trend during Ihis period of the cnrly lCJ9()s, Interviews
wi!h activists nsccrtnincd that lnrgc numbers or students displl\ycd II general [f\ck ol'enthusinsm
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'l'he presence of'mcmbera among slaffaffiliated in progressive teacher orgnnlsntlcns such as
NO'tTl! und NEUSA and their nObet as agents of consclcntlsation reflects the Intcrnctlon
b()lWCCI1 dinorenl terrains of contestation, As de Clcrq uptly comments "these intcrnn! ngents
(the udminlstratiou, academics and students) do not operate in n vacuum; they arc thcrnselves
located within and nrc Influenced by the broader balance of social forces in society. It is in
lhat sense (hal lntcrnal and external terrain: of sl~ 'gglc are constantly intcrrelnting and
influcncit,g one nnotlicr." (22)

4. l~lcn\(mls or Student Intimidation

There were «'so clements of'both intimidation lind studen; op'<}ortufliSl11 Student boycous
centred fbr 1;10 greater part orlhe yom around the issue of"clt~.;lit sub,i-cc:ts", In 1989, students
resolved that no nud-yenr exams would take place until the adIMli'l!rntion gave nil assurance
!hul no students would have to repent the whole course hi\ving failed one of the credit
subjects.( 23) 1111\11 nuernpt rc resolve 11prolonged boycott by students, pllrof~ls mol with
members of the administration ill July 1989 nnd urged students to return to clnsses. (24) The
call however was not heeded by stur1onts. Although student demands over ffcrcdit-subjects"
seemed legitimate, Inter student demands were articulnted within the very logiC of'cortlflcntkm.
Thus students were later to demand [hnt lIlItenchcl's hand over the mid-year question paper
Ior "rcvlslon'', (lcncmlly some teachers were not happy with tho domnllds but linnlly papers
had to be handed over to the stu(lcnts because of "pressure and intimidation" (25) On the 8th
ol'Aug\lst during the course of'n mass mcetlng, tcnchcrs were called in and "instructed" to
reduce the scope of'work, which they did, (26) On the 14th of'Scptember nncr students were
reprimanded 1'01' infringing on cxnmlnatlen rcgulatlone by Mrs, Seroka, a lecturer altho
college, she was called into the SItC offices nnd "interrogated" by lho SRC "disciplinary
committee". (27) These incidents threatened to create some discord between students (Inc!
tecmring stan'wll() ccmplatncd that:

110 menningful eduentlon shall and can llike plaec under the circumstances
described above, lind we thcrerore resolve to slIspelld lectures until such time
the safety of lecturers nt the college can be restored, (28)

Although tho studcnta challenged nuthority by not following rules, they did Mt
rtmdnmcnlally challenge the content ef'educntion and tho system of ere den lin ling. Students
did no: recognise the idcologicnlly laden conlent as problematic, In this wily thoy reconfirmed
the S()Ciilll'cpmdllclivc 1'01001' the educatlonu' institution, Reproduction is thus "carded out as
much through eontradlction, through the relatlvc autonomy ()r tho lads tlt n cultural level". (2<)

By the end of the decade, the cumuletlvc cllects or a deepening rcccsslon coupled with the
drought. dc",ogl'l\phic nnd lnsthuttonnl Iaetora, begun to impact on both reglonnl IIml local
context, shaping the nuture or rcslstancc. There nroonly lOlli' private tmining centres mrd
Irninillg schemes in region G ccmparcd to more thnn 30 in the I'cmnining regions, Moreover,
the M()kopnllo Collego ornducnti(ll1ls tho only tertiary institution within the district 0('
Mokcl'Ong, There is pi esently within M~,korong, no other (mining college, nor nny
technlkons. Thus, the pressures nrc increllsingly beginning to impact on the cducntlonnl
tcrraln and tll{)Mokopuue College is in this respect partlculnrly affected.
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committee constituted nrnong o-hers, Scntle Fenyane, Solly Moralana, Mash Matsiteln,(all
lccturera nt the Mokopane College in 1989), Joseph Diphofn, a former tenchor trainee nctivist
from Mokopane College, Dudu Madlsha, a former activist from Setutulwane College, who
subsequently died under police detention, Kamela Mnsuku and Lcbogang Mphahlole, both
teacher' nctivists in 1989. (16) This seems to COnlit111 Lcgoathl's findings that:

It W{lS largely those teachers whose politicru experiences had been shaped
by lhe 1976 revolt, the 1985 .. 86 mobilisation in the schools and especially
those who had participated in student politics at various colleges and
universitios who proved to be receptive to the idea of i'orming a new union.
(17)

Subsequent to the Inunch, the Area Execlltive Committee established brunches in most parts of
Lebow«, However, while some of'the campaigns undertaken by NOTTU were "a reclamntlon
of toncher's erstwhile professional nutonomy" an interesting restatement of professlonnllsm",
(18)

nlargo number of teachers took the defiance cnmpnlgn to be a licence to be
irrcsl)onsibloj to fail to turn up for classes, and do not do their school work
properly. S0ll10 arrived Inte nl school aud departed enrly, There was no code
of' conduct. (19)

NOTTU's operation and growth however, cu: "deeply into the disenchanted membership of'
TUATA". (20) As u result of the National rencher Unity Porurn's initintive to create teacher
unity, NOTTU eventually merged into SAI)1'U, in the early 90s.

Tho perlod between 89·90 saw the launching of tile Mokopl'lI1u SANSCO branch of tho
Women's League, It was itself also Influenced by the relaunching of the Women's League in
Durbnn on the 9th of August 1990. Tho mcmbers articulnted the importance Qf nligning
forces with women's ieagucs, teacher unions, clvle orgallisntions and with l''fSA's. As Was
indicated eadler, spc:nkel's such as Billy Rnnokgopn, the fOMlHlr national president of
SANSeOj us well ns Dr. Kgnti from Modunsn, II high ranking member of SANSeO, were
invited to address student rallies. AMAYCO hud also merged into NOTYCO (Northern
Trensvnal Youth Congress) during this period lind mnny among the leadership of'the
Mokopnnc SRe shared n dllltlmemhorship wHh.NOTYCO. Tho Interaction of dcmocrntlc
forces between the in.9titutlonal and local termitl was by now quite nppnrcnt. ~s an Bngllsh
tutor Mpho Mnsltaboln commented lithe language that students used to artlcu.uc grlevances
was definitely not theirs, There was certainly a process ot'consultntion with groups from
outside. II (21)
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The students consistently rendered problematic the functioning of both the formal and hidden
dimensions of the currlculum, Members of the council of heads of departments indicated at a
meeting that "student-teachers want to have It say in both academic arid professional matters
such as the quality of a test, the subject matter to be tested and the desire to control the
classroom activities of the lectures. II (1 I)

3. The Role of Pro-actlve Tenehers

Tenchcrs «lso played nn important role in the process of stnlggle. One of these teachers was
Fnuyane, who was a prominent member of the Northern Transvaal Teacher's Union,
(NOTTU), which Intel an alliance with the broad liberation movement, He taught a course in
school mnnngernen; nt this institution. The course stressed both governmental rules and
regulations governing teachers us well as teacher duties and expectations in terms of conduct.
These were challenged with great effect hy Fanyano, who manipulated the prescribed
curriculum to chnllengo "state lndoetrinatlon", The 'unllnteral drafling of the curriculum", the
per-cRpita income of racial groups lind the survelfance role or prefects were: among some of
the Issues discussed with students, (12)

The pol'i()c)also saw tho nppolntment of Mr. Felix Mnlungn ns vice rector to the college. As
WIIS indicated much earlier, Mr. Malungu in his previous role I1S a principalnt GQjela High
attended the NECC conference held in Durban in 1986, as a enndidl\le from the Northern
Trnnsvnal. This influenced his rote in initiating the formndon ofMnhwelcrcng Parent's Crises
Committee (MECC). During the mid 80s he played an important mediatlng role in the conlllct
between tJDF and AZASM rdisned SRC's within tho high schools. During the brlcf'absencc
of the nutocrntlc rector, Mr. Kgnnaksn in early t 989, Mr. Mnlungil assumed the post ()f
aoting-rector. Seizing the space provided, Malunga re-ndmitted most of the nctlvlsts who
played n prominent role in tho 85 ..86 college upl'islngs and were detained during the stale of
emergence y and subsequently released in cnrly 1989.( t 3) Thus the role played by bOlli
students nnd progresslvc teaohers indicates that power is not absolute but importantly
mediated by lho specific nctivities and relationships of agents within institutions.

These tencher nativists also plnyed n crucial role in facilitnlins the pl'ocess that led to the
launch of'the Northern Trnnavnnl Tcachera Union (NOTTU) at the Mokopane College in
1980. The formation ofNOTTU must be seen within the context of the incrensing
disillusionment of'tenohcrs with TUA'l'A, (noted in the prevlous chnpter), and the broader
movement in the Into 80s to organise all teachers into pmgrcsslve unions allgned to the broad
llbcrntlon movement.

Teacher activists from Mokopane Collese such os Sentlc Fcnyanc, Felix Mnlunga, the vice
rector ill 1989 and Mash Mntsitcla were nmollB others WllO uctively participated in and
provided at risk ro thcmsclvcs, a venue at the Mokopano College for the numerous meetings
hcl~ to workshop ldeas for an altcrnute teacher structure prior to the launching orNOTTU.
Thesll mQetings wore also well attended by teachers such ns Vaaltyn Kekan», Joseph Molobl
lind Stanley Kgosane, who were teacher trainee aetlvists nt the Mokopanu Collego during tho
mid ROs. (111)

NOTTtJ wns luunchcd on 10 November 1989, at n meeting attended by about 120 teachers nl
the Mokopnne Collego ofEducntion. (1S) The mombcrship orits area executive committee
reflects the mcdlatlng role that teacher activists played in tho process of struggle. The
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It was unanimously decided [0 revitalise the SRe, empowering students and enabling them to
nrticulate their grievances. An Ad-hoc committee was formed. Following lengthy discussion
with the college adminlstrntlon, students were asked to lold a referendum to gauge feelings
towards the SRe. There was an overwhehrt!tjg yes vote with 80 percent of students voting in
fhvour of an SRe. (6)
This period also saw the Iormntlon of the Mokopane Women's League being established on
campus, under SANSCO. Sisulu's release was celebrated. Spenkers such as Billy
Ramokgopa, the foro" national president of SANS CO as well as Dr, Ksatl from Medunsa, a
high ranking member of SANSCO wore invited to address student meetings. The Mokopane
SItC during the period initiated tim dismMtlitlg of the segregated Lebo".' Sporting
Competition, which Wag headed by the admlnlstratlcn, This spearheujt;\.l the formation of the
first college branch of SATISO ( South Mricl\n Tertiary Institution of Sports Congress). The
college hall was also transformed into a people's hall, providing a venue to discuss
community grievances, or nny political meeting initiated by the community. The SRC now
had its own coffers, a well equipped office with access to typewriters and photocopying
nmchines.(7)
The preamble of the SRC constitution submitted by students indicated an awareness by
students of their' role Within the broader soelety, They stressed that :

We the black students of'Mokopnne College of Education, realising that we
are members of an oppressed community before wc arc students and
committing ourselves to n non"rncial democratic society free of exploitation
and nationnl oppression in which harmony among people will prevail, find It
necessary to nrticulnte the aspirations of the students of'Mokopnnc College of
Education in a united and organised manner, arc therefore determined :
(I, To organise students so that thoy could play a more rncaninglul rolc in the

community in general.
b. To organise students ol'Mokopanc College ofEduclltioll so thnt lhey could

take up their demands for n relevant rotc in society. (8)
This constitution was subsequently rejected by the administration which was by now fully
aware orstudont capability nncl foisted its own version of'tho constitution on thonl. The
preamble rend :

The Mokopnno Students Representative Council is fI,)t a polltlcal body. h
shall therefore nolldcl1tifY itsctfwilh any pclltlcal pnrtll.s. associations.
orgl\ni!laiions or any such movements inside or outside th~ eempus of
Mokopane College of Bducatlon. The SRC shall fhnctlon within the
structures lind instruction nrthe Lebowa Department of'Educatlon as executed
by tho Mokopnne College of Education. It shall not wor~ as a pressur« group
in the administration of the college; instead it shnll adviso and make rele\ lint
recommendnuons of moUers within its jut1sdiotion, (9)

Tho students, although reluctantly accepting this, did not subscribe to tho conditions imposed
by tho administration, Students in fact manipulated the space provided by this constitution to
slage political actlvltlcs. They were accused 011 numerous occasions of reneging on the
agrcemcn; Thus in mld-Septembcr 1989, the advisory council, voicing
concern about the action of tho SRC, stated:

They convene mMs meetings almost every other week without permission by
college authorities, They disregnrd all stipulations, rules and regulation
thereby jeopardising lhe whole process ofteachcr-trnining then rendering it
useless as it were. {I 0)
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CHAPTER 4

NATURE OF S1.'UDENT RESISTANCE FOR THE PER10D 1989 M 1991.

I, Introductlon

This chapter analyses the period of res islance between 1989·1991. The initial part of the
discussion records the formidable challenges posed by students to college authority. It nlso
shows how pro-active teachers contested clements of the school curriculum. There arc
striking parallels to Molteno's description of the studentlstaffrelations in his article on the
1980 Cape boycotts. He writes that prior to the boycott, teachers and principals perceived
nothing problematic in their imposition of authority of students who, for there part, took its
legitimacy for granted. It was precisely this fundamental aspects of the relationship of control
of students by stnff whlch was consistently and completely inverted during the course of'thc
boycott. Studentislaffrelations were thus rapidly being reconstituted, (I) Students
managed to transform significantly the lntornn! social relations of'power, The latter part
of the chapter shows how economic, demographic and institutional imperatives, coupled with
the clement of'spcntnueous student reaetlon, fused to shape the form and content of
resistance.

It draws on Willis's concepts of "penetration and limltatlons" to note how "atudents
participate in the contested reproduction orthe ideological and material system of which they
arc II part", ~2) The students under Willis's study do to n degree penetrate and demystify tho
structure of'inequnllty reproduced in schools. These Hpart\allf glimpses are however
foreclosed by "[lmltations" which prevent them from discerning the "complete" nature of
capitalism a~ a "system of class domination based upon the appropriation of surplus value
cmnnntlng from their own labour power", (3)

Such an analysis provldes a 110nmechanistic view of how ideology works:

by being actively constructed nlld rcconstltuted through the ongoing
apparently oppositiono.llifcstyles of youths such as the subjects of his study,
resliiting in n mode of exlstencc in adult Bfe which is precisely what capitalism
requires. (<1)

2. Re-engngement of Student Activism

Tho student generation of 8S) M 90 emerged from tho turbulent mkl- 80s displaying a more
militant political stance against the college administration. Its leadership consisted of
students who were prominent members oltho youth congresses since the mid M 80s.

Sensing the mood of tho students and given the political space created by tho lining of the
state ofcmorgcl1cy, student activists such as Ndo Mangaln, a founder member of MAY CO, h,
conjunction with Joshua Bambo and Sam Mashac, issued a I,nmphlct calling on students ndt
to pay administl'l1tion fees until further clarification. A mass meeting was called. Students
rallied around issues such ns increments in college feos and of sexual harassment of female
students by members of slnff. (5)
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Mokopanc as it evolved under apartheid, Students contested authority relations, curriculum
nne! efforts to contain and isolate them physically and mentally,

But the analysis covering the period of reslstn nee in the late 80s and early 90s also probes the
issue of "critical consciousness" in relation to recorded aspects of student intimidation and
individualism, II has revealed how teacher trainees in this institution, both engaged in nnd
partially reproduced hegemonic ldcologles, This part of the thesis has also shown how
dcmographlc imperatives, the lack of nit ernate tertiary institutions and dismal economic
conditions, which included the critical lack of' employment opportunities, importantly carne to
shape the form and content of resistance,

Finally, in rcspo: to the need for transformation, the Mokopanc College has established a
Governing Council til'll represents community and professional structures, These structures,
';:;tnblishcd in 1995, include SADTU, TUATA, SANCO. COSATU, NBI'IAWU, SACe,lhe
Depurtmcnt of Uducation (North), Pensioners Assooiation, the Mokopane stafl'nnd the SRC.

Presently, as A result of'ncw national policies to reduce the production oftcnchers in teacher
colleges nnd thc teacher unemployment crisis in this region, the intake at teaching colleges is
to be dl'llstieally reduced to prevent the trniniml of surplus teachers. Within the context of'thc
lack 0(' nltcrnntc tertiary institutions in this sub-region, the state approved establishment of
technlkons (I) would certainly case the problem and lead to skills empowerment. r lowcver,
'he current. unemployment rate is 48 percent, with only two out of every ten new entrants to
the labour force finding employment. (2) The establishment of technikons without any
parallel development of Lhe economic infrastructure will not case the plight of the unemployed
who mny now include Iurthcr numbers of teachers, As this thesis has suggested, the resistance
in Inter years was 11 symptom of the deeper economic crises of unemployment and lin
hnpovcrishcd economic lufrnstruoture, Even if aspiring teachers were to be re-directed to
tcchnikons, there would have to be employment vacancies to accommodate thorn. The
imminent process of teacher rationalisation without any subsequent stimulation and
restructuring of economic conditions in this province wlll not case the phg::' or teachers,

On a positive note, the Urban Renewal programme has approved projects in the area which
lncludc low cost housing, the provision and upgrading of water and sanitation, roads lind
stormwntcr, electricity, recreutlon, educational, and transport facilities and health services.
This, it is ntlticip(\tcd, wtlt rosul: in the creation of local job opportunities, a sltuntlon
conducive to skills trnnslor lind capacity building, community empowerment and the ~.\eI1CI"I
improvement of tho quality of life of the local residents, (3)

The important question that romains, concerns the suslninabllity of such projects over d period
or limo and its strict monitoring to ensure that it benefits the powerless, To plan for longer
term economic development, there would have to be n thorough investigation of the various
HCcl{lI'So(,(his regional economy and of the potentinl for growth. Thus, policy makers will
have It) sll'lllegise around the socio-economic dynamica referred to above in order' to bridge
theory and prncticc.
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onwards quickly established foul' Junior Secondary schools with hostel facilltlcs in the
province and introduced the Lower Primary Teachers Course in addition It) the Junior
Secondary Course. Missionary institutions within lhe region were also brought under the
control of'the Department of'Bantu Education and instructed to offer the Lower Primary
Teachers Course (LPTC), in addition to the Higher Primary Teachers Course (HPTC). The
policy atlcctcd Missionary institutions such as Bethesda and Botshabelo.

Finally, [his initial portion of'the thesis has also suggested that political considerations such as
the Nationalist idea of'cxtending 'separate development' to nil facets of civil society also
involved the siling of Mokopane College in an area which was later to become part or the
homcland or Lcbowa,

TIm second part of'thls thesis, which Iocuses predominantly on resistance, begins by outlining
the social order or authority, power and control established under the social regime of Bantu
Education, The third chapter illustrates how the admlnlstration and control of the institution,
through n network of rules and surveillance practices served to entrench control over the
student body, It nlso argued thnt Fundamental Pedagogics, as the dominant theoretical
discourse underpinning educational theory at Mokopnne College, neutralises arrd depollticlscs
cducnlionnl discourse and docs not present studdnts and teachers with tho concepts necessary
to assess crlticallv its claims about education. The subsequent chapters of tho thesis hOWCVCI',
show how Ilantu Education failed in its attempt both to erreat social control and to creme
doclle fllf1clionaries Ior capital,

The approach to this latter part of the thesis, by combining the structuralist and lntcrnctlonlst
account S, avoids the trap of economic detcrrninism. This part of the thesis examines how the
general political relations chnractcristic of the mid 80s, which entailed both the rnpld
outgrowth or UDF and trade union structures, importantly influenced the regional and specific
poiltlcal tcrruln. Embracing the clements or agency contestation and struggle, it has also
shown how the role of'nctivists resembled the emergence of'what Gramscl called "orgnnic
intellectuals" who nrticulatcd the demands of the working class and were influential in
developing various political strategies.

This pari of'thc linnlysis has also shown how the emergence of youth congresses in the roglor.
in (he mid 80s created the conditions ennbling the consolidation of the crucial alliance bel ween
students, unionists 1111<1 the broader society. The period witnessed how teacher trainee
activists Irom Mokopanc College broadened their base of res is Innco by llaslng and sharing
ideas with trade unionists lind student activists from neighbouring colleges. These
developments posed n growing challenge to established power relations; ns such it is n major
contention of the thesis that resistance been me general and militant in this instance only when
it wns able to break out of its isolation, both practically and in terms of consciousness. It has
emphaslscd the importance of the concept of relative autonomy by showing the capacity of
agents to create spnces for the oxpresslon of an opposltlonal culture. The educational terrnln
thus became an i, .iortnnt site or struggle. Finnlly this period was also characterised by rent
lind other boycol'~, indicative of'impoverisltcd economic conditicns, which fed into the
pollticel nnd influenced in part the form and content of resistance in this region.

In SUIll, tho form and content ()fresistl1nce to education in the period studied rclnted to forms
of'cconomlc, polilicul11l1d educatlonal control manifested in the structure and orgnnlsntlon of
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