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Introduction:
Identity and Curriculum Revisited

Jonathan D. Jansen

� � � � � � � � �� � � � 	 � �is currently Acting Deputy Vice-Chancellor at 
the University ofDurban-Westville and Director o f the Centre for 
Educational Research, Evaluation and Policy (CEREP). His 
research covers the areas of effective schools, policy and 
analysis, impact evaluation and the politics of transition.

“Today it feels good to be an African.
It feels good that I can stand here as a South African .. .” (Thabo Mbeki)1

In her sophisticated and provocative monograph, Between Unity and Diversity, Gitanjali 
Maharaj (1999) demonstrates through a series of Essays on Nation-Building in Post- 
Apartheid South Africa (sub-title) that, “To speak about nation-building means to speak about 
the calling-into-being of a whole range of political identities and projects which compete for 
recognition by the state” (6).

This second Issue of Perspectives in Education to emanate from the University of Durban 
Westville brings together a series of papers that collectively address the problem of competing 
political identities after apartheid. Now that the currency of rainbowism has been devalued in 
the unforgiving marketplace of politics, these papers provide a chilling reminder of the 
complexity of identity as a political phenomenon and the dangers of a transition teleology that 
assumed racial unity was both inevitable and irreversible. If nothing else, the Tempe Military 
Base disaster outside Bloemfontein, in which a black officer killed and wounded several white 
colleagues during a shooting spree, is a dramatic reminder of how far we have not come.

What is remarkable with this collection is that the papers included for publication form part 
of a general Issue; that is, there was no pre-determined editorial “theme” which consciously 
called-for and selected papers based on an organising focus. The fact, therefore, that several 
contributors sent unsolicited papers which cohere around the theme of knowledge, identity 
and curriculum2 is itself testimony to an intellectual ferment around issues assumed settled in 
the euphoria of the early 1990s.

Paolo Valero (Colombia) and Renuka Vithal (South Africa) initiate the argument by posing 
North/South dilemmas in the “research methods” adopted by mathematics education

1 Statement by the then Deputy President, Thabo Mbeki on the occasion of the adoption by the Constitutional Assembly of the “Republic of South Africa 
Constitution Bill 1996” Cape Town, 8 May 1996. Excerpts from this Speech appear in Maharaj (1999: 11-15).
2 This couplet of issues is first addressed in the edited book by Cloete, Muller, Ekong and Makgoba (1997) with the focus on knowledge production and 
change in the higher education landscape.
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�����4��� ��� ������0	�'� ������	��2� 1������� �������� ����� ���� 3�	����	��� ��� ���"�	�'��
��0�������������0����������	%�����	���!�	�	�'�!����	���	��� ���������9�	����,��#��"����'�	�'�
����� 0����0�� ������	����� ������0����)� ������� ����� ��������)� 	�� ���� �00��0�	���� ������'�� ���
�����!� 	�� ���� ���	��� �������� ���� �0������� �����	"��� 	�� ������0	�'� ������	��2� ��������
�����������������	���������������4��"���	��	�����������������������'	������0����	�������������
���	��"������������������	�� ����	�	������ ��"��������������	������� �������� ����#	���� ������������
���-����������-	����)�	����0���	�����������4�2��������	�!)�����	����������	�)��������������	�����
�����)�!����������������	����������������'	�������"���������������������������������'	��������
�	��������0��	�	���� 	�� ���� !����� �������?5�����)� B>>B@2� *���� 	����	���0��	�	��� 	�� ��0���������
?�������������@���� ����������	�����0��"�����	������#��!���'��0������	��2

 �	�� �����J������ ��"���� �	���� 0�������� �40����	��� 	�� ���	����� ���� ������ �	������� �"����
	����	�����������	�����2�������������4�����������+��	�����������)������������������0��	�'%�0�
����������"����� ��� 	����	��)� ����� ��������	������ ����� ��� ���������������� �	������	�'��	��	�'��
������� ������� South African Human Rights Commission� ?�+*��)� B>>>@� ��0���� ��� ����	���
����'���	��� ���� &���'��'��	��� 	�� ������ +��	���� .�"�	�� ���������� �������2�� ���	���'	���
&���	�� ,����� ��������� ��� 	��	�	��� ��	�	K��� �����	�� ��0���� �����'�� ���� ���� ���!���� ���� ������
���������%=���������	��	�����	����������!������	�	���	�������������%������	��	�����'������	��
����	�'� !	��� �	��������� ��� ���� ������� �����2�  �	�� 	�� ��� 	�0������� 0�	��2� 9�	��� ����� ��������
����	���?���� �����������	�@����	'�	�	���������'��������0��	�	����������	��% �	�������"����������
������������	�'����	��	�����40��	���������"���#�������+��	�����% ���	�'�	��������	�'��������������
����������	�'� ������	�'� 	�� �	�	�	�')� ����� �	�����	�'2�  �	�� 	��0���	����������������� '	��������
	��������	���� ��� '�����)� �����)� ����	�	��)� ���	'	��)� ���'��'�� ?���� ��� ��@� 	�� ���0	�'� ���	���
	����	��� ���� �����	�������� "������ ���� ������ apartheid.� ;��� ,����)� ���������)� � ���
	�����������	���� "��!���� ���� "	����� �00��	�	��� ��� ����%=����� 0���	��� �� ����� ���K�����
�40�����	����������!���	����	��������	���������	��������������	��������+��	��2�

��� ��	�� �����4�)� ����"��	��� ���������� ��#��� ���� ����� ���� '�	�'� �"������ ����'��'��	���� 	��
����	�'�!	�������	���������������	���	��������+��	�����������2������	��	��	'�����������	"��	��)�
�	4	�'� �������	���� 	��	'���� !	���0����	���� '�	���	���)� ���������� ��������� 	�� ���"	�	�'� ����
��������������	��������	������������������������	���������	�'������������'���	������"��,����2�
���������� ���#�� �����	��	�� ����	����������� 	�� 	�����	��)� ������	����)� �����	���� ������	��	����
	����	�	��� ���� ���� ������ ��� 	��� 0��"�����	�� ��������2�  ��� �������'�� ���� ���� ��������� ����
����	������!��#����	������'�	�'����"���������	��$

+� ���	��	�� ����	������ 222� ����� ���	������ ���� ���� 	����	�	��)� ��������� ���� ��	���� 	�� ����
�������� 222� ����"��������	���������!��#������	�� ���	��������������	��	�������'��"���	��
	��� �00������ ��� ���� ������ �����)� ��� !���� ��� ����	��������)� ����	%�	����	���� ���� ����	%�
0���0���	�����������0���'�'	���������2

 ������������� and�	����	���������������L�����������	��������	�����������0��	�	��������	�	������
�����������	��� ��� ���� B7G%����� ���� Vryburg High School.� +� '���0� ��� ������'���� ����� ����
3�	����	��� ������� ������9���)� =����)� �����	� ���� �����	�	)� ������������ ���� �	��	����	��� ��
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���������������+��	����'�������������������+*��������	�������	�'��	'�����������	�')��������
����)� ����)� !����)� ���	��� �����	��� ��������� ����������������	��2�������������4�������"	�	���	�'�
0������)��	�	����������������?��0��	���������������!	���+	��@)�	�����	�	��������	�')�	�����	�	����
�������� ?0���	�������� 	�� ���� ������ ������ ��� ������ +��	��@)� !��� ����� ����� �������� ���
0���	������<� ������� !��� ����� ���� �+*��� ����!� ����� ���� ���	��� ��� ����'�� !	��� ����� ��
0�!������������	���	��������	�'��������	'�����"����<������	�������4�)������	�	�������������0��
������������	'������������	��������+��	���"�������"�������"��������������	���H���	������������
	������	���������������������	'����	������"��������"�	���������������������	��2

 ����+*�����0�����������������	�����0�����)�	��0���������������������0���	���"�������������
�����������	��2�;��������� !��� ����������	��������0�����	����������������	������	�����������	��
���	��� H���	��)� ���� �������� ���'	���	���	��� ��� ������ !��� ��������� ����� ������ �0�����	��
"������� ��0�����42

+0�����	�� ������	��� ������ ����� ���� ��H��	��� ��� 0��0��� !���� ��00������� �����'�� ���
������	����� ������������!������	'���������0���	������	����	����������������'������������?��@�
0������� 	��K���	�	��2� &�������	���	��� ���� ���� ������������ ����� ������ �	'���� �������� !���
0���	���� �0��� ���� "��	��� ����� ���	���� !	��� "�� ������������ ���� ����� 	��K���	�	��� !	��� "��
���������� �����'�� �� ��������	�� ���� ��0��������	��� ����� ��� ������	��2�  ��� ����''��� ���
��������	���������	���	���������	�����	��0��	���	�	�	��	���)������	����!	��	���������	���H���	���
��������2� ��� ����'	����� ��� ��	�� ��������	�� ��	��� ��� ��0������ 	�� ���� �����	���	��)� �� ���'�� ���
0��	�������0��	��������!��#��!�������0����"������'�����������������������������	��2� �����
	������� ���� ������ +��	���� O���	�	���	���� +�����	��� ?�+O+@� 	�� B>>8)� ���� ������ +��	����
��������+��� 	�� B>>F)� ���� ���	����� O���	�	���	���� ;����!��#� ?�O;@� 	�� B>>F)� ���� A������
(K�	��� ��#� ���������������	���������	��	�������0��	���������	��(�����	������� ��	�	�'�
?B>>C@2� ���������+��	������������+���?�+�+@����B>>F���#�����������	���	������������	���
���������	��	�����������������������	���	���	�	���	����40�	�	�2�&������������������"���#�!	���
�� 0���� �����	����� !	��� ���	��� �	���	�	���	��� ���� �������� �� ��	'������� �40�����	��� ��� ����
�����	�'�����'��	�������0����������	����?���	���)��)� B>>C)�DF>@2�������)������������������������
�!���	�����������)�����0���	�����������������	������������������)��K���	�������������������
��� ���'��� ����"��� "������� ������ 	�� ��	������ ����� ���� ���� ����� ��H��	��� ���0��0��� 	�� ������
+��	���������	���������	��	��������������0��	������ ��������	�� 	����� ���������!�����	�� '��������
'���	�'�"�����2� ������	��L�� ���!������ ��	�� ������� 	�� ��� ������ ��� ������ !��� ������� ��� ��0�� "���
��0��	������!����!�����	'	������0���	����?�/�����)� B>>G@2

 ��� �+*��� ��0���� ��� ������� ���	��� ����������� �������� 	�� ���� ������ ��� �	���� ��� ���	���
	����������� ���� �	���	�	������� 0����	���2� ��� 0���	�����)� ���� ��0���� ��''����� ����� ���0	���
���������� ���� ���0	��� ������	����� 0��	��� ����'��� "���� ������ ���� ������� ������ ���
�	���	�	���	��� ����	���� ��� ���#� �������� 	�� ������ +��	��2�  ��� ��0���� 	��	������ ����� ����
����'	��� '������ ?��0���� ��� ���� �+*��)� B>>>@� ��� �0�����	�� 	�� 0��0�������2�  ��� ��0����
�����'��� ����������� �� ������0����� ��� ������� 0��	��� ��� ��������� ���	��)� ���� ���	%�
�	���	�	���	������	�	�'�����'���������)� ���	�����	�0��������������������'	���!	�����0����)����	���
����0����������	����������	��2�����)���� ������'��������	���������	�� ��%�����4����	���2���0�	�	��
	�� ���� ���	%�	���	�	���	��� ���	�	�'� 	�� ���� �����0�	��� �����	��	�� ������	�'� ���"�� ��K�	��������
������ �4������2�  ����� 	����� ���� "����� ��� ���� �����0�	��� ����� ���	��� 	�����'�� ���� "��
������	�	��2� ������'	���� ������	�	���	��� �������� ����� ���� #��� 0������� ��� ���� �������
�����	�����������"�����'�������������'������	�����������!	��	�'��������'�������������������	��
���	��� ��� �	���	�	������� �������	��2� ������� ����� �����	�'� ��� !���� �������� ������� "�)� ��	��
0�0��� �����0��� ��� �40����� ��!� 	����	��� 	�� �����������2� ��� 0���	�����)� ���� �+*��� ��� �
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!�	��2� �	�� �00��	�	���	���������������������� ���	���2� �������������	���������	�����	����	����
���������!����������2� �	�� ���	����	���	�� ������������������!��������������	���������'��2� �	��
��'	�� ���� "���� �0�!���� ��� ���� ��	������� �40�����	��� ��� ������ ����'��$� �� ��"H���� !��� 	��
�����������������'������������	�������	�������	�������������������K����	�������=����2

;����!	�'� &������0�'��� �� ���	��� �	�������� 	�� ����� "��� 	�� ��� 	����	����� 0������'	����
�����0����� "��� ������0��� 	�� ���� �	���� ����� ������� �������'��� ����� ������� ��� "�����	����I� 	��
0��'������� ����� 	�� ����� !	��� ���� ����� �������	���� ���!������� ���	����	���� ?B>>7)� CD@2� ���
��'������	��������������	��#	���������	����	���0���	���������������������	�	K�������0�����	�2� ���
��	���	����	����0��������	����	������������	�������K������2�9	��	�����	���������'����������00�����
!���� &���	��� ?B>GC@� ������ �� ����	��� ���� �� �������)� &���	��L�� 	���� �������� 	����������� ����
���	����	��� ����� '�	���� ���� �+*��2� ��� ������ ��!	��	�'��� 	���� �� ��"��	���� ���"	���	��$� "���#%�
!�	��)� !�	��%"���#2� &���	��L�� ������� 	�� 	��'	����� ���� 0�!�����2�  ��� ������� 	�� ����	��� "���
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white-black and black-white with the same consequences. The metaphysical assumption 
behind race as a category are reductive, autarchic and protective of rationalism and in the 
crossing from theory to practice there is this satisfaction of rationality. The SAHRC 
investigation of schools suggests that they operate within the stereotypical binaries. The 
SAHRC does indeed negate the homogenisation of races by referring to ‘intra-black dynamics’ 
yet there is little justification offered. It is in the notion of the Other that rationalism is unsettled.

The Other provides the possibility of making more explicit the invisible contours of reason 
so that the logic and absolutism of the Same is called into question. Following Derrida the 
power of the Same to claims of truth is not intact. Meanings are never fixed but constantly 
shift. The binary oppositions of Same-Other can easily be inverted as they are upheld. This 
method undermines the clear logic of the difference between the Same and the Other. Since 
the Same can only be understood in un-like terms (Other), its own foundation is dependent 
upon the construction of an Other. It is not a case of Same-Other, Black-White, rationality- 
irrationality, racism-anti-racism, but rather a situation of relationships: “What is interesting is 
always the interconnection, not the primacy of this thing over that, which never has any 
meaning” (Foucault, 1989, 280). It is possible to problematise our predilection for seeing the 
world in terms of binary oppositions.

Such a predilection based upon essentialist terms is a dangerous game to play. The game is 
based upon seeing for example, black as essentially different from white. This form of 
essentialism has been criticised because it retains the assumptions of a master-subject 
dualism. The contradictions of the supposedly singular concept of Same shatter the 
homogeneity on which its claim rests. The Other is not outside the territorial discourse of the 
Same and herein lies the subversive potential of the paradoxes.

What does this mean for education in South Africa where reconstruction, social justice and 
democracy are seen as political and social imperatives? According to Foucault (1989) no 
individual subject can demystify and tear apart a veil of ideology and we are left feeling that 
there is no hope. How is it possible to conceive of social justice in South African education 
unconstrained by race as the singular ontological perspective? This does not assume that the 
project of recognising race as a significant category of social analysis has been achieved. The 
SAHRC makes clear that the issue of race is a major part of a social justice project. But it is 
also clear that focusing on race alone will not capture the realities of difference. How do 
education constituencies respond to people’s multiple and simultaneous positioning in 
complex, never static and often contradictory patterns of power relations between races, 
between those of different sexual orientations, those of different religions, those of different 
classes, and those differently abled? The list of differences always changes depending on 
particular historical moments and is never final.

The challenge of education in post-apartheid South Africa is to try to take account of and 
comprehend the complexity of all forces of identity formation. The notion of the Other rather 
than race is enabling. The Other is useful because as Docherty (1993, 14) suggests: “in our 
genuine encounter with what is other or alien (even in ourselves) that we can further our own 
self-understanding”. The Other provides an interesting form of analysing the ambiguities and 
the inconsistencies as it is played out in schools. Those that are interpellated as Other are not 
simply Black. The specificities in each schooling context may reveal more than just race 
discrimination and yet the SAHRC marginalises other human rights issues, gives credence to 
racism and hence socio-economic, political and civil rights becomes chimerical.
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The question that is invoked is why the SAHRC is predisposed to define itself towards 
understanding race as alienated from other allied and interconnected forms of 
marginalisations. Indeed, why did the South African Constitution and the Government allow 
the SAHRC to emerge in this form?

Despite the multifaceted experiences of everyday life, the Cartesian division of black and 
white continues its legacy in South Africa and within the contexts of the SAHRC assessment 
of school racism. The current discourse on education reduces all life to racism. The SAHRC 
report makes clear the commitment of all stakeholders in education to create a space in which 
to transform racist attitudes. Teachers and learners are expected to work within race, talk 
about race, feel oppressed about race, and feel disadvantaged about race as if this was the total 
reality. This type of identity construction is regressive.

Both the South African Government and the SAHRC (whose leader, Barney Pityana was the 
Black Consciousness leader) are caught up in a discourse of racism that are indeed victims of 
its success. The oppositional consciousness of both the government and the SAHRC were 
formed against apartheid and the struggle against racism. In other words, the identities of both 
the present government and the SAHRC were created through an oppositional discourse. Its 
blackness, not the same as black, was defined through this opposition and gave it a voice. 
Race and racial identity defined its construction.

Understanding racism is not less important, but what is called racism has many other forms. 
Socio-economic conditions, age, ability, gender, spatiality, are equally influenced by racism. 
It is difficult to understand oppressive relations in education as an issue of class or race 
because class, culture, ethnicity and gender are intertwined with language and spirituality and 
a particular view of the world emerges through this multifaceted relational interaction. In 
South Africa race and class issues have emerged with authority (and even destruction) at 
particular historical conjunctures. The racial contradictions and tensions are precisely what 
the SAHRC set out to investigate and were unable to adequately analyse the interstices of 
race, class, gender, space and place. In circumstances of economic regression for the majority 
of South African who also happen to be black one could expect racialised discourses to 
emerge with power as a means for claiming and re-claiming economic space. Conversely, the 
threat of educational marginalisation in the small space called school might explain the 
particular viciousness on the part of mainly poor whites in Vryburg High school towards 
black learners segregated in a disused physical space to one side of the school property. Race 
and class issues seem overriding. However, it is appropriate to consider other aspects of this 
debate: language, culture and gender, which also shape the construction and the de- 
construction of space.

Elevating race as a category of difference is limiting. Difference is never static. At certain 
times certain factors become more prevalent than others do, but to suggest that we can 
systematically order the impact of the different variables and elevate race or class betrays the 
complexity of education and of our lives. Blade Nzimande’s (1997) critique of this mode of 
analysis by elevating class is unwarranted.

Whilst post-modernism raises the legitimate question of the nature of the social 
agency that is to lead transformation in the current international conjuncture, it 
abandons that social force as if the working class has ceased to exist in the ‘post­
modern” period. It is as if the exploitative and oppressive capital-labour relationship
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Introduction

In response to the numerous post-1994 policies and legislation that mandate desegregation in 
South African schools, different institutions are responding to the diversity in the learner 
population and transforming the apartheid legacy in varied ways. However, research evidence 
(e.g., Jansen, 1998; Goduka, 1999; Carrim and Soudien, 1999; Vally and Dalamba, 1999) 
suggests that most attempts at providing equitable quality education for all learners from 
diverse backgrounds, interests and abilities are falling short. One reason for the failure of 
multiculturalism in our schools may lie in their inability or unwillingness to validate the 
identities and worth different learners bring to the teaching and learning environment. Thus, 
this article first reviews the different ways in which schools are responding to the diversity in
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The need for multicultural education in South African schools
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Body; and finally that parallel language medium be allowed to continue, with the option of 
English as a first language included in the curriculum.

While the Human Rights Commission reported increases in violence in ex-Afrikaner schools 
in the country, the press reported allegations of a judicial person’s involvement in the violence 
and (white) parents’ alleged attempts to interfere in the judicial process.16 The Commissions 
findings were corroborated by the breakout of full-scale violence (March 1998) between 
police and black pupil supporters at Huhudi Township. One cause seems to be fears for black 
pupils at the school, resulting in tense negotiations. The provincial minister embarked on a 
transformation program, a study on the reasons for the poor black matric results, as well as a 
provincial education summit.17

Nevertheless, another day of violence broke out when marchers and protesters clashed in 
early 1998. This resulted in town bombings, attacks on vehicles and a spate of incidents in 
the town. Marchers, fearful of the safety of black pupils at the school, demanded the the 
resignation of the principal, the dissolution of the all white School’s Governing body, as well 
as scrapping the ‘two schools in one’. Press statements by the School Board at the time were 
quite revealing. They indicate a distinct bias in favour of Afrikaans (even to the detriment of 
English), that black pupils were marginally treated in a majority Afrikaans medium school, 
and that legal mechanisms (the Schools Act and the S.A. Constitution) were used to the full 
extent to support such a status quo.18

The violence continued for three weeks in early 1998. When black students terminated their 
boycott of classes, the authorities closed the school three weeks early for the Easter holiday. 
The national assembly’s education committee sent a delegation to Vryburg to assess the 
situation there. The decision to close was taken after many lengthy meetings that even the 
provincial Minister had attended. The Education Department was unsuccessful at dislodging 
the School Governing Board to the extent that the latter unilaterally announced the 
reopening date after the Easter holiday. The School Governing Board further refused to 
appoint a black deputy principal, arguing that it was unconstitutional, and that merit 
overrode colour.19

While we have provided some indication of the level and extent of the violence as well as the 
background causes and reasons for the eruptions, the individual incidents are too many to 
enumerate. The point is that there was continuous violence and confrontation, followed either 
by negotiations or clashes with the police (or both).20 In sum the following is relevant.

• Transformation was very slow in pace at the school, largely still Afrikaner.
• Legal processes were grossly neglected. So were racial, language and social issues.

16 The Mail (Mafikeng) reported that a ‘reliable source’ is said to have accused a magistrate of (whipping), with a complaint laid at the Department of Justice. 
It was also reported that white parents attempted to have charges withdrawn against the perpetrators of violence and intimidation (Mail, Mar. 6, 1998).
17 The documents for these were not found in the DE documents examined, though our interviews indicate no plans implementation of the envisaged plans 
for the schools problems (Interviews, 1998).
18 The following SGB press statements reflects this. ‘The English section could be closed while the Afrikaans could be left open’. THat ‘the school closure 
was against the Constitution due to a majority of white pupils being pressurized by a minority of black pupils.’ Parallel medium was confirmed by the 
deputy (SGB) but black English students were not allowed computer study because white parents paid for them. Also English teachers were scarce there, 
(computer) classes were full or three yearly (Odhav, ibid.).
19 This view does have a counter, such as the equity principle in the constitution contains affirmative action.
20 Students demanded education at the district DE office, there were hours of student/police confrontations when illegal marches occurred with peaceful 
intentions, resulting in police using teargas (ibid.).
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board. Pertinent here was that the following principles. ‘Proportional representation’, 
‘governance through sufficient consensus’, and ‘co-operation with the Education Department 
to transform the school.’ Yet at the time, the School Board refused to advertise for a black 
deputy. The argument was that such advertising was unconstitutional. Furthermore it also 
refused to comply with the Education department’s recommendation for 60% learners to be 
white and 40% be black.31

Finally, in terms of the incidents in 1998, pupils were disappointed as was evident earlier in 
their reactions to the minister.32 But they were also disillusioned at the schools ‘weak 
measures’ at transformation.33 A Human Rights Commissioner endorsed this view, that the 
Education Department had not done enough to ensure fairness and even-handedness. The 
commissioner also mentioned that measures taken by the authorities might be seen to be 
favouring the white community, which seemed bent on resisting transformation.34

On the other hand, the Human Rights Commission also may be seen to be party to the 
ineptitude. It promised (at least as early as 1996) that if transformation failed, then it would 
provide personnel to do so. With the failures of the transformation process evident (as we 
argue here), it seems that the HRC commission needed to live up to its promises. This has not 
been forthcoming to the extent that it is needed.35

Lessons to be learnt: Constitutional, legal and other pertinent issues in the 
Yryburg School crises

To recap the situation, before we glance at future policy options, the following is evident.

• The crises had not been located only at the school, but had reached the communities too.
• Resistances to the School Board grew but so did resistance to transformation.
• Concessions were made but the status quo remained at the school.
• Implementation plans were either non-existent or no sustained plans were effected.
• The crisis was political too, and reached the Department of Education with ineffective co­

operation their, duplication of tasks to the extent of having two head offices there.

With “Absolute Consultancy”, there was some groundwork laid but no strategic plan to work 
within legal bounds (the Schools Act and the Constitution). Absolute also showed other 
weaknesses. By dissuading a student to attend school for safety reasons, it allowed 
disallowable forces to dictate policy. Absolute also recommended parallel language, which is 
at the root of the problem. While the Department of Education had no vision of the timetable 
merger, it did at least ask for more fair representation in the School Board (and not a 
proportional one as later concessions revealed). It also requested greater demographic 
representation at the school (through the Schools Act).

31 Odhav, ibid.
32 Students grievances sampled were: ‘The political authorities have not done anything though I am glad to be at school’. The SGB was not disbanded, and had 
no black representation, and no black principal’. ‘We still do not have a English teacher but are expected to write exams.’ ‘Some white and black pupils are 
attempting to get to know each other but are scared about it, we are doing it quietly’ Pre-1998 black students relate horrific conditions. These relate to direct 
and violent racial hatred by white pupils and discrimination by teachers, inadequately dealt with by the authorities (Odhav, ibid.; DE documents 1996-8)
33 Examples given were flag hoisting and signing the national anthem at important occasions. They felt that the Schools Act needed amending to give more 
power to the provinces (Odhav, ibid.).
34 Odhav, ibid.
35 Efforts to contact senior HRC to present this paper at its hearings were consistently met with no replies by relevant people. Only after their workshop did 
it’s education desk let us know that this research was worth presenting (Telephone calls, e-mail correspondence, early 1999).
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include the setting of deadlines provincially and nationally. These would result in greater 
effectiveness by all. Workshops organised would need greater black participation. The nature, 
pace and evolvement of workshops would need to be well defined in relation to a multi­
lingual community of the future. Crisis schools, which do not only include Vryburg high, 
need exceptional plans and efforts to change them. While consultancies such as Absolute 
were useful they were not comprehensive. They did not stress the legal issues (and its 
boundaries), and allowed concessions that need not be made (removing one pupil for ‘for his 
safety’). A situation that engenders this decision is not normal, for pupils safety (from any 
force) needs to the first guarantee.

While the Education Department is ineffective and split (having two head offices in the 
region to report to),44 a monitoring agency is necessary. This would probably be need to be 
done under the Human Rights Commission or the Education Department (though ineffective 
up to now). Without effective monitoring, the progress of transformation is immeasurable and 
unachievable. While we cannot here reflect on all the targets for schools, we think that some 
could be suggested.

• Placing various mechanisms in place to offset dominantly single race schools.
• Avoiding all white committees (like the Grade committees).
• Creating committees for socialisation, extra-curricular, sport and inter-school activities45 as 

well as transformation and (rural) project committees for students and staff.46
• Moving towards demographic reflection of the country’s population without seeing this as 

the only expression of change or transformation.
• Technical subjects need to be opened up to all even only if with introductory courses, while 

the problem of old age students still needs to be dealt with.

Racism is a structural condition rather than falling in the ‘good intentions’ of non-racism as 
the Vryburg School Board members seem to perceive it. The structure of the school as a 
majority Afrikaner white school would inevitably be producing race problems in the new 
South Africa. Without altering this demographic issue, the problems will persist. A formal 
influx of black Afrikaans learners as a feeder school to Vryburg High is only one possibility. 
The notion that academic quality and transformation as inversely related is partly a misnomer 
but also partly true with the extent of the politicisation of education in South Africa. 
Transformation should feed the academic quality in education institutions in a variety of 
formal and informal ways.

While the creative suggestion of paying back fees by the Governing Board is welcome, they 
need to be carefully weighed due to black parents doing the labour. The latter could 
perpetuate the myth of black as the symbol of labour, and white as the symbol of capital 
(Fanon) -  re-inserting the structure of racism in the school grounds. The divided schools 
such as at Vryburg high needs working towards a unified operation with negotiations in good 
faith. The latter has been absent at the school, particularly in relation to its Governing Board, 
but also with regard to black parents (not attending workshops, getting involved in the 
school -  though problems of transport and distance and night travelling have been pointed

14 Thus VHS reported to Potchefstroom rather than Mafikeng head office (Interviews, 1998)
45 See DE documents, 1995-8, Gradwell Report.
46 VHS management statements border on the ridiculous: that two colourEds were cheering at a rugby match or citing some coloured girls involvement in 
netball. These are not programmatic changes.
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be put into place apart form legislation (which we explore below). Research, evaluation, 
training and implementation are crucial (with time frames and indicators of change)

�6��������#���..��������&�����.��4����������������������!�����,���=���:>  
�!��.��

In the light of the problems relating to justice of perpetrators that the Vryburg case exposes 
especially in rural South Africa, we find the need to examine and explore areas of 
importance in terms of the law. Specifically due to some recommendations (Absolute 
Consultancy, for instance) that transgressed the Constitution and laws, this is only the 
beginning of the path to creating a credible framework around which the schools issues can 
progress. None of the perpetrators of the conflict have been brought to book, except for the 
pupils. This is a sad reflection of the state of affairs of the courts as well as the authorities, 
but also points perhaps to the distrust of the population in the legal system. If a credible 
democratic dispensation is to be effective it has to be credible in the eyes of the youth 
and the population. Policy frameworks need to be constructed and refined in the legal 
sphere where enough space is left for the freedom of natural growth of communities, 
yet to direct them away from the narrow confines that apartheid has thrust upon them. The 
adult population that has been involved in the violence needs to be brought to book as a 
matter of urgency in terms of the law in a democratic country, but also any evidence 
regarding collusion with the police and judicial authorities need to be fully investigated 
and dealt with.

We have mentioned that change cannot occur without legalistic support, and this is the 
case in rural Vryburg where there is one judge for a district the size of another province 
(the Orange Free State). The Attorney General is also booked up with cases for six 
months. This situation is intolerable and makes a mockery of the new democratic 
dispensation of the country. This is not a matter of exploration but a service that a democracy 
needs to put into place immediately. No transformation can occur within a legal vacuum. 
Without a working and implementable legalistic framework, change is impossible in 
the schools.

We have spoken of the uneven playing field, and this needs to be inserted into legal 
mechanisms of the Schools Act. Integration is a non-negotiable in the new South Africa, and 
the fees issue for instance, which fuelled the Vryburg crises, needs to be revisited in the Act, 
and with particular reference to rural and disadvantaged communities. While the dangers of 
non-payment are always there (as is still evident with a number of services in South Africa), 
school fees remain a vexed issue. Without wanting to create debt burdens, the need to 
consider pupils that are cannot fees as (as in the case of Vryburg but also many model C 
schools in rural areas), needs to be taken into account in the Schools Act. Subsistence 
families need to be exempted for instance, but a sliding scale is perhaps is also necessary to 
enforce at the expensive model C schools. The law at the moment states both that the 
authorities can penalise for non-payment and a passage of appeal is open to pupils who 
cannot afford to pay. The former is most likely practice at conservative Afrikaner schools. 
The transitional arrangements needs to be changed in the Schools Act for integration to take 
place, specifically for white School Governing Boards and parallel medium schools. Rural 
constituencies are owed a historical debt for deprivation and this needs to be reflected in law 
and policy. Rural model C schools especially of the Vryburg type need specifically to be 
dealt with specific long and short-term strategies, with real outcomes.
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In relation to the language policy, a policy effort needs to be made to transform the language 
policy of the country. There needs to be a development of mother-tongue instruction as 
we said earlier and this needs to be placed at the heart of education policy. If South 
Africa is to fulfil its promises to the population it needs to construct policy, around which 
all mother tongues are accommodated in the long run, which means that they need to be 
developed too. At Vryburg high an African language has been introduced, and this needs to 
be developed to instructional language (medium of instruction in the long run), as with 
other schools.50

The complexities of dual medium instruction are worth debating, but parallel medium needs 
to be abandoned with dual medium to be phased in over a period of time so that multi­
lingualism develops.51 What needs to be recognised is that both Afrikaans and English need 
to be placed in the dominant language in relation to their social history, but that they need 
not be abandoned due to current practicalities. No school should be allowed a single medium 
of instruction52 and an African tongue would need to be compulsory. Ethnic enclaves would 
only then break or at least crack. An office for language needs to be placed within the 
existing Education department. English and an African-tongue to be compulsory as a second 
language (rather than limiting it to mother tongue only) for cross pollination of the tongues 
and avoiding ethnic enclaves of the mother-tongue variety. Obviously regional location and 
population language demographics of schools are also fundamental.

While the Schools Act (1996) is progressive in relation to apartheid policy and its mention 
of redress and the progressive aims of the new dispensation, it is also idealistic and academic 
in its assumption that with the legal declaration that schools would simply become open to 
all. The Vryburg case shows this clearly. What the Schools Act does not deal with is the 
levelling of the playing field, especially pertinent in the rural white/black school divide. 
While the Act does allow for two schools to be governed by one School Governing Board 
(based on the decision of the Minister), the authorities do not seem to want to make use of 
this aspect of the Act in the case of Vryburg high. This would put the ball back into the court 
of civil society (parents, teachers, community members) for arriving at solutions for rural 
schooling. The special situations around the country would need this kind of special leverage 
for taking care of the apartheid inherited inequalities of the rural school system. While 
Vryburg high school has received the attention that it needs, it has also received much funds 
and attention due to the crises (partly a result of the governing bodies’ actions). The 
continuous positive spin-offs that the school receives for its crises can be questioned 
especially if rural schools are wanting in simple materials, infrastructure and even (human) 
resources. The real victims of apartheid education (rural black pupils) deserve the attention 
and transformative urge of the Education Department. Rural schools also deserve the 
workshops that Vryburg witnessed, as well as staff skilling and black rural parental 
involvement in their children’s schools.

Another area worthy of investigation, are parent-teacher associations, community 
involvement in the governing bodies, but also local and national business concerns with rural 
schools. The draft legislation of the Schools Act had community representation included in it.

50 This means that the language itself needs to be redeveloped, with relevant statal and non-statal support.
51 This introduction would begin in the humanities due to its non-technical jargon (compare natural science)
52 VHS SGB members openly express the willingness to go back to Afrikaans only (Interviews, 1998)
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List of Abbreviations

ANC African National Congress
CEPD Centre for Education Policy Development 
COSAS Congress of South African Students 
DDG Deputy Director General (provincial level)
DE Department of Education
FF Freedom Front
HRC Human Rights Commission
MDM Mass Democratic Movement
MEC Member of the Executive Council
NWP North West Province
PTTT Premiers Transformation Task Team
RRS Race Relations Survey
SADTU South African Democratic Teachers Union
SASA South African Schools Act
SGB School Governing Body
SGB School Governing Body
SRC Student Representative Council
TOV Transvaalse Onderwysers Vereeniging (white Afrikaans ‘teachers’ union)
UDW University of Durban Westville
VHS Vryburg High School/Hoerskool
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silence, other semiotic modes offer possibilities for exploration of experience and feeling that 
language cannot. In this instance, it is the visual mode that presents possibilities for 
metaphoric exploration of power, ambivalence and dread in relation to emerging 
masculinity’s and femininities. Drawing on recent work in social semiotics and multimodality 
(Hodge and Kress, 1988; Kress and Van Leeuwen, 1996; Kress, 1997), I argue that it is not 
only the choice of signifiers within the texts themselves which are motivated choices for 
representation, but the choice of semiotic modes themselves can be motivated by the 
constraints and possibilities for representation which exist and are maintained within the 
dominant culture.

The title of this paper ‘Drawing the Unsayable’, points to the limits of language in expressing 
the arc of human experience, particularly experiences of fear, violation, pain and loss. It also 
alludes to contexts where language and discourse are heavily policed, for example, where 
male discourse is dominant and women’s voices are erased. In these situations, the dominant 
group defines language practices. Resistance can come through various means, for example, 
contesting language practices, but in some cultural contexts, resisting domination can lead to 
more violation. Locating meaning making in other forms and semiotic modes which go 
beyond language into the visual, the body, the gestural, the sonic and the performative can 
become another form of resistance.

$����������������������������

The larger project on pedagogy and diversity, from which this case study comes, involves 
thinking about classrooms as semiotic spaces in which multimodal texts -  visual, verbal, 
performative, gestural, sonic, written -  are produced by human beings who are the agents of 
their own meaning-making. Each text produced can be viewed as a complex sign. In the act 
of making meaning in classrooms, students produce multiple signs (in textual forms) across 
semiotic modes, in different genres, drawing on different discourses and communicative 
practices which they need in order to succeed in this domain. The production of these texts is 
constrained by the genres, languages and discursive practices which are deemed legitimate by 
the broader institutional context of education within the nation-state, in conjunction with the 
school and the specific pedagogical context in each classroom.

����������������������&����-��+�&�������#���

Social semiotics is based on a social semiotic account of language developed by Halliday 
(Halliday, 1985) which conceptualises meaning making as choice from a range of different 
interlocking options. This concept of meaning making as choice has been extended by 
theorists such as Kress, Hodge and Van Leeuwen to include multimodal semiotic objects, not 
only language. The framework for my analysis draws on the work of Kress in the area of 
multimodality, representation and the development of an adequate theory of semiosis in 
relation to the new communicational landscape. Kress has stated (1997,19)

An adequate theory of semiosis will be founded on the recognition of the ‘interested 
action’ of socially located, culturally and historically formed individuals, as the 
remakers, the transformers, and the re-shapers of the representational resources 
available to them.

Central to this theory of semiosis, is the idea of change, ‘transformative action’ in which the
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human being is constantly engaged in a process of re-designing his or her available resources 
for representation. Kress has called this the ‘remaking of resources in the process of their use, 
in action and in interaction’ (1997,19). In contrast to traditional views of language and 
literacy as a set of formal rules within a closed system, a transformative theory of meaning 
making constructs meaning as a dynamic process of redesigning signs in response to other 
signs. This view implies that signs do not have fixed or ‘intrinsic relationships’ (Kress and 
Van Leeuwen, 1996) but are constantly in the process of being transformed. Meaning making 
as a process of transformative action or ‘work’ produces change both in the object being 
transformed, as well as in the individual who is the agent of the transformation.

The concept of semiotic modes as ‘resources’ for meaning making is fundamental to this 
theory. In the same way that a social theory of language views language and literacy as social 
practices and resources which act as functional tools ‘to get things done’ in the social world, 
so other modes of communication are deployed by their users for specific effects and 
purposes. Human beings have an array of semiotic resources at their disposal: a social 
semiotic analysis is interested in how each individual engages with these multiple resources, 
in particular contexts and historical moments. Thus a semiotic analysis of a text focuses on 
the relationship between ‘texts, social contexts and the social practices language and other 
modes realise’ (Kress, Ogbom, Jewitt, Tsatsarelis,1998, 6).

Interested action

The notion of ‘interested action’ is a key concept in Kress’ framework for a theory of 
semiosis. Every sign produced is a representation of the sign-maker’s ‘interest’. This interest 
is a complex combination of the demands of the particular social occasion in which the text 
is being produced (including the interrelationship between genre, language, power relations 
and contextual constraints of production) and the social, cultural and historical characteristics 
of the individual maker of signs. Thus the concept of interest works at a number of levels: 
at the broadest levels of the sociocultural, historical and political
at the specific level of the meaning-making context in which the particular sign is produced 
at the individual level of the human being whose specific history, culture, body, affectivity 
and cognition is being harnessed in the production of the particular sign.

Motivated relationship between signifier and signified

The basic assumption underlying this theory of semiosis is that the relationship between the 
signifier and the signified is not arbitrary but motivated. According to Kress,

Signs are the results of the interest of their makers, and this interest is expressed 
through the selection of apt signifiers for the expression of the sign-maker’s meaning 
(1997, 19).

A theory of a fully motivated relationship between the signifier and the signified contests the 
theory of arbitrariness in semiotics. This ‘arbitrariness’ theory states that the relationship 
between signifier and signified is arbitrary, and that any form (signifier) can be used for 
any content, that the selection of form/signifiers is in no way linked to the choice of 
content. Following the Saussurian distinction between langue and parole, an arbitrary 
semiotics is primarily concerned with ‘langue’ and the ideal-speaker hearer in a closed 
system of meaning making which detaches the human being as agent and sign-maker
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from the semiotic system. In contrast, a theory of the motivation of signs situates itself 
firmly within the complex and messy real world of ‘parole’, the world of real users of signs, 
and the multiple and complex interventions between the users of signs, their meanings and 
the circumstances they are used in. What this implies is that the human social and cultural 
environments in constant transformation have to be placed in the centre of semiotic analysis 
(Mercer 1998, 2).

Multimodality and representation across semiotic modes

Working with a theory of a motivated relationship of signs, my focus is on some of the issues 
that arise from multimodality and representation across semiotic modes. I am interested in the 
ways in which we engage in different semiotic modes -  the written and the visual as two 
examples of modes -  and to what extent these different modes engage human beings in 
different narratives of self. In other words, how human beings draw on their own individual, 
social and cultural histories, forms of knowledge or cultural epistemologies, in the production 
of meaning in specific modes, each one of which has its own textual and semiotic features. 
In this sense, then, each sign produced by the sign maker is: (a) a bearer of an individual 
identity; (b) the product of this complex relationship between the sign maker’s history and 
identity; (c) the textual forms and representational resources available to him or her and the 
demands of the social occasion in which the meaning-making is taking place.

In a more general discussion on multimodality, Kress has outlined the need for much more 
work to be done in the area of the difference potentialities between semiotic modes. Kress and 
Van Leeuwen have focused on the distinction between the written mode and the visual mode 
as a move from narrative to display. Kress has written:

Both modes produce semiotic objects -  messages, textual forms. If texts are metaphors 
of the organisation of the world, then the two modes produce quite distinctly different 
takes on the world, different images of that world, and different dispositions by their 
users -  whether as text-producers or as text-consumers -  towards the world. Narrative 
and display each have the most fundamental consequences for an individual’s or a 
culture’s orientation in the world, so this shift is bound to have equally fundamental 
repercussions in social, cultural, political and economic practices, and in the 
subjectivities of individuals. (1997, 16-17)

Multimodality as a concept is seen as the ‘essential con figurative characteristic of all texts’ 
(Kress, Ogbom, Jewitt, Tsatserelis, 1998,4). The making of meaning thus involves the use of 
several semiotic modes as resources, all working in conjunction to create particular 
communicative effects. Each semiotic mode has its own ‘grammar’ and ‘social languages’ -  
its own particular patterns which give it its coherence and cohesion in specific contexts. So 
for example, a semiotic mode of body gestures works to produce certain communicative 
effects but the repertoire of gestures that the individual draws on might shift, as he or she 
shifts social occasions. A good example from the South African context is the use of eye 
contact. For many black people, not making eye contact shows respect for the person you are 
communicating with. For many white people, making eye contact shows respect and not 
making eye contact shows disrespect. How individuals navigate the use of eye contact as a 
gesture of respect or disrespect in diverse social settings is a question of power and context, 
in the same way that language users shift their use of particular language practices across 
settings.
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The pedagogical task
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Local research has also demonstrated the value of storytelling for developing language, 
literacy, cognitive and socialisation skills at different levels. Kenyon and Kenyon (1996) 
describe how children in an Eastern Cape primary classroom learnt science through stories and 
praise poems. Prinsloo (1997) working with teachers in Kwa-Zulu Natal argues that narrative 
across a wide range of textual materials should be the focus of teaching since it is the common 
textual experience of all learners. Smith (1997) describes a project with teachers in the Eastern 
Cape, which includes storytelling as a major component of her course materials. Haarhof and 
Pflaum (1996) describe processes of working with Namibian teachers in which story is central 
in the ways in which students investigate their relationship to what teaching is and what it does. 
Smallbones and Clarence-Fincham (1997) describe a high school project in Natal where 
storytelling was used to explore critical language awareness in relation to multilingualism. Van 
der Riet (1996; 1998) discusses the value of the Xhosa iintsomi ( a traditional African oral tale) 
from a cultural psychological perspective as an agent of socialisation in childhood, a culturally 
regulated bearer of meaning and as part of the ‘activity’ of growing up. Working with 
Vygotskian activity theory, she argues that traditional stories lead to a particular literacy or 
‘way of thinking’ and that an analysis of these types of literacy will assist educators in 
deconstructing the learning history with which students might enter formal education contexts. 
Lockhart (1998) describes a similar project to the one outlined in this paper but in a different 
site -  a multilingual, ex-model C school in the predominantly white, middle-class suburb of 
Randburg, north of Johannesburg. She set out to investigate her students’ idea of story in the 
kinds of stories they tell and know, what resources they draw on in the telling of such stories, 
and what factors influence their abilities to tell and respond to stories.

The use of African oral storytelling in schools

Until the recent introduction of Curriculum 2005 (1997) to South African schools, storytelling 
as oral performance which draws on local, indigenous African storytelling practices, has not 
been a valued school genre. This is not to say that the dinonwane (a traditional African oral 
tale) have not been present in classrooms. Indeed, they have been, as Hofmeyr has pointed 
out (1993) but their presence is in the school readers, where they have collected, sanitised and 
codified as written texts for reading aloud in chorus in primary classrooms across the land. 
The focus on reading these tales in lower primary classrooms (i.e. on literacy) has meant that 
very little pedagogical work has happened around students’ own productivity in relation to 
these cultural resources. In other words, the classroom has been the site of reception of certain 
canonised versions of stories rather than a site of production of these stories. The project I 
describe should therefore be seen as a project in productivity and creativity around the 
dinonwane, in which students are invited to produce their own versions of the stories they 
know or have heard from their cultural and familial environments. This focus on productivity 
in itself has consequences: (a) it involves students as creative agents in the production of 
culture; (b) it views culture as dynamic; (c) it validates what students know and have as 
cultural resources for representation, and (d) it leads to experimentation with diverse styles 
and forms as ‘designs’ for meaning making.

The traditional stories told are folkloric narratives which deal with the relationship between 
apparently different worlds: the world of human beings in culture, and the imaginative world 
of the supernatural, magical, grotesque and fantastic. In most of these tales, humans meet 
these fantastic creatures in the ‘real’ world of humans, as these creatures force themselves on 
the human world. Scheub’s classic study (1975) on the Xhosa iintsomi describes how in most 
stories, a confrontation between good and evil occurs in which many resolutions are possible
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Resources, conventions and transformative activity

In the analysis below, I make reference to certain styles or conventions of visual images in 
African art, which I believe these students to be drawing on in their representations of 
cannibals. What is interesting is how these students have used these styles or conventions as 
resources to inflect their interests. In the same way that language can be considered 
immanent, continually in a process of being created rather than a fixed representation of 
reality, so material objects, images and conventions do not have fixed meanings. The 
meanings of these different styles and conventions have acquired different meanings over 
time in different contexts of use. What I try to demonstrate is how these particular students 
have appropriated these conventions for their own particular meaning making purposes.

The question of how each student uses his or her available resources is obviously linked to 
developmental issues, for example, the degree of the individual’s skills and competencies in 
writing or drawing or performing. This means that there is often a gap between the 
possibilities offered by the available resources and what the individual actually is capable of 
producing. In the analysis below, I have worked with ‘the actual’ rather than the ‘possible’ in 
the interpretation of the students’ drawings and writing. A  more developmental analysis in 
relation to resource use is the subject of another paper.

The written and visual texts

Figure 1
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Figure 3
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in front of him. His left leg is suspended in the air, suggesting a running movement. He is 
drawn in profile.

Figure 2: Apole and the cannibal

The cannibal is a male human figure, slightly larger in size than Apole, the female half­
human, half-apple figure in the drawing. The cannibal resembles a young man, with a sharply 
pointed nose, pointed chin, protruding ears, two eyes and eyebrows, one pupil of the eye more 
emphasised than the other, which seems to be glaring simultaneously at the figure of Apole 
and at the viewer. He has a crescent shaped mouth full of carefully drawn sharp teeth, a 
distinguishing marker of identity. He has two arms, the right arm fatter than the left arm, and 
podgy fingers -  his right hand has fatter fingers than the left hand. He is wearing a pair of 
shorts that come to the knee, a belt or a button at the top of the shorts. He has thin legs and 
small knobs on his knees. He is wearing some kind of footwear, perhaps sandals. As he looks 
at Apole and the viewer, he is saying (in the speech bubble) ‘I am a cannibal’.

Figure 3: The monster who ate people

In this drawing, the cannibal resembles a mutant, anthropomorphic creature that walks 
upright, like a bear or a gorilla, a King Kong or Tarzan figure. It is at least twice the size of 
the female character in the story and in the drawing. It is drawn in profile, has a large eye in 
the middle of the side of its head, with a pupil which has been coloured in black. It has a little 
red snout, a mouth with teeth carefully drawn, and a long red tongue hanging out of its mouth. 
Drops of liquid are dripping off its tongue. The left foot of this cannibal is lifted, suggesting 
motion. It has its left paw, with three claw-like fingers, touching or pushing down on the 
head of the little girl. At the same time it is lifting the girl off the ground with its left leg. 
The girl is still, trapped between its foot and its paws. She is weeping and looking directly 
at the viewer.

The differences in the choices each student has made to represent his or her ‘interests’ in the 
representation of these cannibal figures is striking. I argue that these individual choices of 
cannibal ‘sign’ are historically and culturally located within the ‘representational histories’ of 
each individual. A representational history is like a constantly shifting archive of the mind, 
body and imagination which contains traces of the myriad’s of images, texts, words, sounds 
which an individual has encountered and absorbed in a lifetime of seeing, hearing, tasting, 
touching, experiencing. These are the resources for representation. They are constantly being 
added to new experience and new signs and each new resource reconfigures the relationship 
between the existing resources. A representational history might be composed of a visual 
history, a literacy history, a performance history, an oral/speech history, all of which map onto 
each other and transform each other in an indivisible whole.

In the case of Figure 1 ,1 suggest that the sign maker is drawing on the style or conventions 
of black, male figures depicted in San or Bushman rock art which are found all over Southern 
Africa dating from 4000 -  2000 years ago. The San were hunter-gatherers who roamed the 
countryside looking for game and food. The schematic drawing of the cannibal as a naked 
male hunting figure, delicately drawn in a state of motion, about to throw a spear or assegai 
is very typical of black male representation in rock paintings. The drawing of the cow in 
Figure 1 is very similar in its design to traditional clay cows made by young boys in rural 
communities as objects for play.
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In Figure 2, the cannibal is drawn as a contemporary young male, dressed in contemporary 
clothing -  shorts and sandals. The markers of his status as cannibal, his ‘otherness’, seem to 
be fairly discrete: his mouth full of teeth, the enlarged pupil of his one eye and the little 
protruding knobs on his knees. It is interesting to note that these particular features -  the 
enlarged eye, the teeth and the knobs on the knees -  appear in Tsonga carved figures of 
wood which are used in initiation ceremonies for men. Figures such as these are used in 
the instruction of initiates, as young men pass from boyhood into adulthood. The male 
carved figure is often used with a female figure to illustrate teachings about sexual and 
social mores.

In Figure 3, the cannibal is drawn as a larger than life, mythical animal creature in motion, 
with one large eye and a long protruding tongue similar in design to some of the modelled 
clay sculptures of animals, birds and anthropomorphic figures used in girl initiation 
ceremonies like those excavated from the Shroda farm from around the 9th century AD. 
These figures were part of ritual ceremonies and the ceremonial sacrifice of animals. This 
figure is also inflected with conventions from contemporary popular media -  images of King 
Kong and Tarzan, for example.

All three representations of cannibals are interesting examples of hybrid texts in which 
students have assembled their designs from a range of styles and artistic conventions which 
speak simultaneously to a mythic and idealised past and to a contemporary world of popular 
style, culture and image systems from the media.

The girl and boy as design in the visual texts

In the same way as the cannibals are distinctly different in their visual design, the 
representations of the human figures of the boy in Figure 1 and the girls in Figures 2 and 3 
are all different.

In Figure 1, produced by the sign maker, Steven, the cannibal is in profile and in action. The 
human figure of the boy, significantly also labelled Steven, is positioned between the cannibal 
and the cow, as the protagonist in the centre of the action, the hero who is protecting his 
favourite beast from the cannibal-intruder. The whole image suggests a particular take on the 
‘sujet’: a moment in media res, in narrative, as distinct from the more static image of display 
in Apole and the cannibal. In some sense, the image is working both as narrative and display. 
The scene depicted is styled as a typical ‘chase’ scene from a picture or comic book, or a 
movie, with the ‘baddie’ running after the ‘goodies’, brandishing his stick in the air. This 
image brings to mind countless real, photographic and television images of large, white South 
African males chasing after or chasing off black people from their farms or homesteads for 
‘illegal squatting’ -  this scene is emblematic of the racist relationship between white and 
black males in apartheid South Africa. At the same time, it is also a very traditional African 
male narrative of a herd boy looking after his cattle, protecting his favourite cow from 
marauders and thieves.

Steven depicts his relationship to the cannibal as heroic: the image-maker himself is the main 
actor in the drawing, in a way that he is not in the written text. It is also interesting that the 
cannibal is drawn without clothing, while the Steven-hero character is drawn with detailed 
clothing -  clothing as marker of progress, civilisation, culture. The cannibal is depicted as the 
aggressor, the savage, and the uncivilised. Steven, both as actor in the image and child in this
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the cannibal figure next to it. The Apole figure is a visual pun on popular images of woman 
as Eve, as ‘apples’ ready for eating. Apole is a mythic creature with the body of a young girl 
and a face that is both human face and apple. In her written text, the sign maker uses the name 
‘Apole’ not apple, and makes no mention of the main character having a face that looks like 
an apple. The sign, Apole, in the verbal text has become a visual metaphor in the visual text. 
In the language of sexual desire amongst adolescents in the Umtata youth study (Wood and 
Jewkes 1998, 9) and New Crossroads study (Henderson, 1999, 9), metaphors of eating and 
consumption are common. Youth referred to sex as an inexorable physical need, with 
reference to food metaphors such as ‘tasting’, ‘chowing’ (literally: eating) and girls are 
referred to as ‘cherries’. The boys are those who eat, and the girls are eaten. Girls are referred 
to as ‘tasty’ and ‘ripe’ for plucking. As one girl from Umtata put it,

... boys use us, they need sex then after tasting you, leave you for other girls (Wood
and Jewkes, 1998, 8).

The relationship between Apole and the cannibal is intriguing. They are arranged side by side, 
standing upright facing the viewer, very much in the tradition of the male and female wooden 
or clay figures used in puberty initiation ceremonies to teach about sexual practices and 
mores. I think it is remarkable the extent to which the cannibal figure has been designed as 
an ordinary young man, a ‘dude’ and how his markers of danger and desire are almost 
invisible. What the sign-maker seems to be saying to us, the viewers, is ‘the cannibal is one 
of us’. The cannibals among us are young men with sharp teeth and protruding eyeballs who 
desire to eat apples (young girls). But unlike the image of the girl trapped by the cannibal in 
Figure 3, Apole is depicted as separate, still free, although subject to the predatory eyes of the 
young men-cannibals. I suggest that Apole’s separateness could express some contestation 
and ambivalence in relation to the male devourer’s claims to devour. She acknowledges her 
gendered construction as an ‘apple for eating’ but is holding on to her individual agency and 
power. It seems to me that her ‘interest’ is in negotiating her relationship to sexuality and 
desire (in the sense of both affirming and contesting) and this is determining her choice of 
‘apt signifiers’ and their arrangement on the page.

Unlike Figure 1 of the boy as hero, escaping from the clutches of the cannibal, the depiction 
of the young girl in Figure 3 is an image of entrapment and surrender. There is little sense of 
the girl as agent in this image with any power. We view a moment in action -  the young girl 
weeping while the cannibal pins her down between his claws and paws. In terms of the sign 
maker’s relations to the cannibal, she designs it as an overpowering, large force, the 
protruding tongue a symbol of sexuality dripping drops of saliva, blood, semen, a force from 
which there is no escape. The presence of the tree in the lower third of the drawing fixed 
between the girl and the monster is covered in fruit, with the strange branch-like phallic object 
protruding from the main trunk. The symbolism resonates with the Apole fruit image in 
Figure 2. The drawing is imbued with phallic images -  the shark-like ‘branches’ are coming 
out of trees and fishes swimming through water. All that is left is for young girls to weep at 
their state of dread as male predators close in.

�!����.�0��+��/�����������������&&��������������������

In a comparison between the semiotic possibilities of the visual and the verbal, Kress has 
suggested that the two modes produce quite distinctly different takes on the world, different 
images of that world and different dispositions by their users towards that world (1997,
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16-17). He suggests that writing, in its focus on language, is primarily concerned with the 
functions of narrating, describing, explaining and classifying whereas images carry 
information which display what the world is like.

A comparison between these sign-makers’ visual texts and written texts seems to suggest that 
each sign-maker is using different semiotic modes to navigate a specific set of relations to his 
or her ‘interest’ and in these particular images and texts, the driving ‘interest’ at stake is each 
individual’s emerging sexual identity. In other words, each sign-maker is drawing on his or 
her representational resources to explore, contest and/or affirm a certain cultural, social and 
historical relationship to masculinities and femininities. Each sign maker’s choice of 
representational resources and semiotic mode is inflected with varying degrees of disguise in 
relation to the content selected for representation and these varying degrees of disguise relate 
to the ‘unthinkable’ and the ‘unsayable’ within the terms of existing cultural forms. Butler 
(1990) has pointed out,

What remains ‘unthinkable’ and ‘unsayable’ within the terms of an existing cultural 
form is not necessarily what is excluded from the matrix of intelligibility within that 
form; on the contrary, it is the marginalised, not the excluded, the cultural possibility 
that calls for dread or, minimally, the loss of sanctions. The ‘unthinkable’ is thus fully 
within culture, but fully excluded from dominant culture (1990, 77).

Recent research into the sexual practices of black adolescent boys and girls has highlighted 
the alarming degrees of violence within youth sexual relationships in the forms of physical 
assault and forced sex (Wood, Maforah, Jewkes, 1996; Wood & Jewkes,1998; 
Henderson, 1999; Centre for Violence and Reconciliations report on .violence and crime in 
schools,1997). In one report on Xhosa adolescents in Umtata (Wood & Jewkes, 1998), the use 
of violence by boys was a way of imposing the ‘rules’ of the relationship. Included were 
‘rules’ around girls’ rejections of proposals of love, their attempts to end the relationship, their 
refusals of sex and their attempts to check up on boy’s infidelity. It was found in this study 
that issues to do with gaining and keeping girlfriends or boyfriends were overwhelming 
preoccupations of the youth, with their male and female identities substantially constructed 
in terms of success in sexual relationships. These emerging identities are played out in 
struggles for power and positions in the peer group, with high levels of vulnerability:

With evaluations of self-worth and power so critically dependent on the actions of 
others, boys and girls remain inherently vulnerable. Thus boys used physical coercion 
against girls in order to maintain their fantasies of power. Girls were restricted in their 
ability to resist violent men for fear of losing a relationship of ‘status’ and, whilst 
characterising men as irresponsible and deceitful, were eager accomplices in acts of 
deceit against other women when these increased their power and position within the 
female peer group (Wood & Jewkes, 1998, 2-3).

Wolpe, Quinlan and Martinez (1997) in their report on Gender Equity in Education, comment 
on the taboos in relation to ‘open’ discussion of sexual violence, maintaining that there is a 
‘remarkable silence’ around general acts of sexual harassment and violence which are 
perceived as a ‘normal’ part of ‘growing up’ or an example of ‘boys being boys’. Recent 
ethnographic fieldwork by Henderson (1999) describes the silences surrounding boys and 
girls’ sexuality in New Crossroads and how silences in relating sexual experience and desire 
take on differing inflections in relation to boys and girls.
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version. However, his interest shifts in the visual representation. In the material and physical 
act of drawing and in the process of making the marks on the page, he transforms the abstract 
idea of ‘the boy’ who is the protagonist in the written text. It is transformed into an T , a 
signed self-portrait, in which he inscribes himself as the hero of the tale. The ‘unsayable’ in 
the written text becomes the ‘sayable’ as the ‘visualised’ in the visual text. In his choice of 
visual image, he displays his masculine predatory power in a moment of triumph. The visual 
text offers the possibility to display a private self, which the written narrative text conceals. I 
suggest that his relation to the visual and the written mode are historically and culturally 
located within larger communicative practices within his community or family around ‘the 
sayable’ and ‘the writable’. Thus, for example, writing is part of the domain of the ‘public’ -  
a mode that produces something fixed or permanent that is to be read. Writing is impersonal, 
distant and sacred; it does not admit the realms of the ‘private’ or ‘inadmissible’ self. In 
addition to this, the ‘written’ story is a written version of an ‘oral’ story. Traditional oral 
stories need to be faithfully rendered. So, for this sign-maker, an accessible mode in which he 
chooses to participate beyond the limits of written and oral language in order to display a 
more private, individual self, is the visual.

The written story of Apole and the cannibal was originally in Zulu that was then translated 
into English by the author. Her story is about a mother who colludes with a cannibal to give 
him her baby to save her own skin. The baby is the young girl, Apole, who with the collusion 
of a girl friend, manages to outwit the cannibal and save her life. In the same way as Steven 
in Zantotoza uses a different semiotic mode to represent the split between the public and the 
private self, the author of Apole renders a faithful, conserving account of the Apole tale in her 
written text. In her visual text, she metaphorises the narrative in a different way from her 
written metaphorisation - 1 am working with the assumption that the written text as a complex 
sign is already a metaphorisation of a particular conjunction of social and historical relations. 
Her written text does not suggest that Apole is half-apple, half-girl, she is ‘a girl who lived 
with her mother’. And the cannibal is not described in the written text as a young man with 
sharp teeth and pointed features, with knobs on his knees. He is simply ‘the cannibal’. But the 
visual text offers the possibilities for the author to re-present ‘the inadmissible’ -  that the 
cannibal, like the child abuser or rapist, is one of us. Furthermore, unlike the explicitness in 
the image of the face of boy/cannibal, the girl Apole cannot show her face -  like the young 
girls in New Crossroads, she hides behind her apple disguise, her mask of ‘inadmissible’ 
silence to protect her from further violation and shame.

In all three texts, it is significant that the central characters, all children, show different 
degrees of vulnerability to outside forces of dangers that are bearing down on them. The 
struggle for each child, then, is how to negotiate these dangers and emerge safely from them. 
In Zantotoza and Apole, the children as active participants in this process outwit the forces of 
danger. In the story of the monster who ate people, it is the forces of evil that triumph. It is 
interesting to note that there are many different endings (sad and happy) of this story 
circulating in the tradition. This student chose the violent ending.

In the making of these textual objects, what we see is evidence of these students’ work as 
active participants in cultural life, as creators and interpreters of the significant symbols and 
practices which are the ‘stuff’ of their everyday histories and lives. Through these texts, they 
are negotiating their relationship to culture and the moral order, using the funds of knowledge 
and ‘ways of knowing’ that they feel comfortable to inhabit.
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In this analysis, I have looked at the texts in relation to a number of different contexts and 
sets of practices that are mapping on to one another in the production of these textual objects. 
One context is the school and classroom including the set of pedagogical practices in which 
the text was produced. Another is the cultural context and set of practices which produces 
certain kinds of texts and genres, i.e. the genre of oral storytelling and the kind of stories 
which come out of this cultural practice. Yet another context is the visual and written styles 
and conventions which each sign-maker is drawing on from his or her ‘representational 
history’. Another context arises from my social semiotic reading of these texts as ‘apt 
signifiers’ for the sign-maker’s affective and cognitive ‘interests’, which I have interpreted as 
a textual negotiation of each student’s emerging masculinity or femininity. I have sought 
support for this interpretation in anthropological and gender studies on actual sexual practices 
among adolescent boys and girls in Gauteng, Cape Town and the Eastern Cape. Thus the 
analysis is a complex mapping of the interrelationship between textual objects, social and 
cultural contexts and practices in an attempt to work with the texts, to quote Bakhtin,

in the totality of all its events, including the external material givens of the work, and 
its texts, and the world represented in the text, and the author-creator and the listener 
or reader; thus we perceive the fullness of the work in all its wholeness and 
indivisibility, but at the same time we understand the diversity of the elements that 
constitute it (1981, 255).

Where the method of analysis might be criticised is in the area of specificity of the individual 
students who produced these texts: I do not have empirical or ethnographic evidence of their 
specific relationship to their emerging senses of masculinity and femininity. All I have 
worked from are their texts and their drawings that I have interpreted as signs of larger 
cultural and social processes.

Conclusion: pedagogy, silence and representational histories

In this paper I have attempted to show how students’ drawings and writings produced in a 
particular classroom setting are complex signs, each one of which is different. These signs are 
the results of the ‘interested action’ of the sign-makers. I have tried to show how the 
‘interested action’ in these texts is primarily located in their gendered identities, their 
historical and cultural conceptualisations of emerging masculinities and femininities. 
Through their different textual forms, these individuals are navigating, contesting, displaying, 
affirming or denying their masculinities and femininities, with varying degrees of disguise in 
relation to what constitutes the ‘sayable’ and ‘unsayable’, within the terms of existing cultural 
forms. What constitutes the ‘sayable’ for each individual is constructed by family, 
community, institutional and political structures, but this cannot be separated from the 
available resources for representation (in language and in other modes) for each individual 
human being, who is the maker of his or her own meanings.

Each sign-maker’s relationship of access and engagement with available representational 
resources is evident in the careful selection, appropriation and transformation of particular 
cultural forms of making meaning which they find comfortable to inhabit and which speaks 
of them. From the above analysis, I suggest that different semiotic modes offer different 
possibilities and constraints in relation to how they might operate as spaces for the expression 
of amnesia and forgetfulness. I suggest from the above examples, that these students are using 
the written mode to express the ‘public’, communal self and the visual mode to express a
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Cost of Registration: R500 for two days includes lunches, teas and seminar
materials.

PLUS

One year’s free subscription to Perspectives in Education.

To apply for a place on the programme, copy, complete and send the application 
form overleaf by CC�%�����#�CDDD"
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1. Surname...................................... First Name.....................................Title

2. Postal Address..............................................................................................

Postal Code..................................

3. Tel Nos: Work...............................................................................Code,

Home.............................................................................................Code,

4. Fax No.......................................................................................... Code,

5. E-Mail...................................................................................................

6. Name of Institution..............................................................................................................

7. Position held........................................................................................................................

8. Institution at which registered as doctoral student...............................................................

9. Year of Doctoral Study.........................................................................................................

10. Topic of research..................................................................................................................

11. For effective participation only a limited number of places will be available. Priority will 
be given to women and students from historically disadvantaged institutions who apply 
timeously. Places will be confirmed on payment of registration fees, following which 
seminar materials will be posted. Accommodation and travel arrangements must be made 
by participants.

Send information by fax or email to: Renuka Vithal : Fax (031) 204 4866;
Tel: (031) 204 4587;
rvithal@pixie.udw.ac.za
OR

BenNel: Fax (031) 204 4866;
Tel: (031)204 4157 
brnel@pixie.udw.ac.za
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how research is defined, and by whom? He asks what “tightwire ropes” do academic 
researchers walk? What are the pursuits of the poet and the researcher and who defines these 
pursuits? In his powerful and compelling argument, Samuel attempts to explore alternative 
forms of representation which are ‘‘increasingly becoming the hallmark of researchers who 
feel stifled by the conventionality of traditional genres of academic research”. He argues that 
the deviation from traditional forms of representation “can be understood theoretically, 
methodologically and pragmatically as social science research attempts to expand its 
contribution to knowledge production, development and dissemination”.

Conferences and seminars are an inextricable if not inescapable part of an academic’s life. 
They provide access to a critical community to share and test ideas, and help to prise open 
our academic and intellectual oysters. The recent IOSTE (International Organisation for 
Science and Technology Education) conference held in July 1999 brought together academics 
from across the globe to the University of Durban Westville. Conversations about Research 
zooms in on the experiences of two of the conference co-ordinators, Margret Keogh and 
Jasmin Paras who assess the potential of conferencing for capacity building. Through a 
reflective journey of their experiences in co-ordination, they declare unequivocally that 
conferencing is, and should be seen, as a mechanism for capacity building.

A noteworthy feature of IOSTE9 was its attempt to expand its audience to include school 
teachers and teacher educators from colleges of education. In evaluating the impact of the 
conference on their professional growth, two delegates to the conference, Siva Chetty and 
Sagie Pillay, declare that they have been enriched by the wide experiences of the many 
presenters at the conference. It has, they suggest, developed in them confidence that they too 
have the capacity to be researchers and to make presentations at international conferences, an 
accomplishment they previously believed was the preserve of an elitist group of University 
lecturers.

Conversations about Research profiles two book reviews, one on Science and technology 
Education by William Kyle and the other on Schooling Sexualities by Jeanne Prinsloo. In an 
incisive analysis of the edited publication, African Science and Technology Education into the 
New Millennium: Practice, Policy and Priorities, edited by Prem Naidoo & Mike Savage, 
Kyle urges readers to pay particular attention to Jegede’s theory of collateral learning. Jegede 
asserts that the duality in the mental schema of non-western learners, with a resilient 
indigenous knowledge framework, results in collateral learning when they learn Western 
science. Collateral learning represents the process by which a non-western learner in school 
constructs, side by side and with minimal interference and interaction, Western and traditional 
meanings. Collateral knowledge is therefore the declarative knowledge of a concept that such 
a learner stores in the long-term memory, with a capability for strategic use in either the 
Western or the traditional environment.

In Jeanne Prinsloo’s rigorous critique of Schooling Sexualities by Debbie Epstein and Robert 
Johnson, she asserts that the book confounded her expectations in many ways. The absence 
of a “Rubicon-like dense theoretical chapter to come to grips with before wading to the 
realms of analysis of actual situations” as well as its accessible style, incorporating theory 
into the discussions, presents valuable insights for teachers or educators who are willing to 
engage with the tricky issues of sexuality and nationality as constructs that are schooled. The 
book signals to the way in which schools present sexuality as constantly limited to biology 
and, explores how such notions of national identity are universalised and naturalised (as ‘we’)
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within the powerful discourse of compulsory heterosexuality. Prinsloo argues that it is 
essential to challenge these constructs in relation to any movement to sexual and social 
justice. Sexual identities are formed in part at schools and invested with power, and this book, 
Prinsloo claims is part of the attempt to create counter strategies to inform work that will 
prepare the ground for change.

Janet Stuart, the former director of International Studies at the University of Sussex (now 
enjoying retirement) reminisces about her work in Africa and in particular, Southern Africa 
where she spent several years developing Masters programmes and action research 
frameworks. In appraising the success and value of her work, she contemplates the merits of 
appropriating a cultural curriculum from a foreign context. She is critical of borrowed ideas, 
which have not been adapted for the context and notes that sustainability is problematic. She 
warns that the pedagogy is only appropriate if the teachers first equipped students with 
appropriate learning styles and challenged certain cultural assumptions.

Working closely with Janet Stuart as a research fellow in the Multi-site Teacher Education 
Research Project -  (MUSTER), June George reviews her work as a research broker for 
Trinidad and Tobago. She identifies one of the key challenges in this role, as being able to 
negotiate between the research agendas and interests of the donor country (UK) and the 
peculiar neEds of the recipient, suggesting that there were often tensions in their respective 
research orientations which needed to be brokered.

To end Conversations about Research in this volume, Darryl David, takes us on his research 
expedition as a Doctoral student. In a refreshingly frank analysis, David examines the joys 
and dilemmas of doctoral research through a co-ordinated seminar programme, declaring 
quite enthusiastically that “if research is a journey, he is enjoying the ride”

We invite researchers, novice and accomplished, to take readers of PIE on their journeys 
through the mystifying, bedevilling and illuminating landscapes of research.
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with gravity
to start her death-defying 

leap

And he
a little charleychaplin man

who may or may not catch
her eternal form

spreadeagled in the empty air
of existence.

Lawrence Ferlinghetti

There is no such luxury as “freedom of speech”. Perhaps only in that inner dialogue with the 
self do we grow closer to understanding what that freedom entails. Are we ever free to 
express whatever and however we wish to, without suffering the consequences of censure, 
exclusion, marginalisation, or perhaps reaping the flattery of fame? Why have we continued 
to be fascinated with the world and language of our dreams, our imaginations? What degrees 
of censure can the “sleeping mind” ignore? What potential does this imaginative world 
release?
For centuries the creative artist has attempted to reconstruct this imaginative world, 
populated with both the taut realities of the logical and rational, and the species of 
inexplicable, intuitive, organic, non-directive and (some would describe) “natural” 
reflections. It’s a fascinating world, revered by many. But do we consider these latter forms 
of reflections as worthy of entry into the hall of academia? Does the world of the 
imagination, supposition, dreams and fascination constitute research? How is research 
defined, and by whom? What tightwire ropes do academic researchers walk? What is the 
pursuit of the poet and the researcher? Beauty? Truth? Beauty and truth? Who defines?

In this paper I will attempt to explore the realm of alternative forms of representation which 
are increasingly becoming the hallmark of researchers who feel stifled by the conventionality 
of traditional genres of academic research. I shall attempt to argue that this deviation from the 
traditional forms of representation can be understood theoretically, methodologically and 
pragmatically as social science research attempts to expand its contribution to knowledge 
production, development and dissemination. I shall first explore why alternative forms of 
representation are necessary in achieving this goal, but also point to the possible limitations 
of this approach within the present climate of academic research. Hopefully this article will 
encourage others to explore the possibilities of using alternative forms of representation, 
whilst aware of what they would be signalling theoretically, and that this “re-looking” at 
academic writing would also impact on how data is collected, analysed and re-presented to 
its potential audience.

F!�����-�����.G

My own foray into an alternative to the traditional form of academic writing, stemmed from 
my concern that after several years of in-depth research and reflection, my thesis would end 
up on a proverbial dusty shelf in some library. I believed that writing an academic thesis was 
not simply about my wanting to earn the titles and qualifications that accompany a successful 
candidate. I believed that the ultimate test would be in terms of how my writing would be able 
to influence others to think and act more deeply about how they became and continue to be
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teachers of the English language. The sub-title of my thesis, “On Becoming a Teacher of 
English”, identifies clearly its target audience. They are teachers. They are individuals who 
have (on the whole) become sceptical of the world of academe, who label the lecturers at 
universities as “ivory-towered” and “theoretical”. They thus became the co-writers of the 
thesis, unconsciously shaping how and what I wrote.

Perhaps we need to reflect on why teachers have become so categorical and vociferous in 
their opposition to the “academic perspective” on education and training. How have they 
come to label academics the way they do?

The starting point could be to challenge teachers. Not only “academics” perceive the world 
along theoretical lines. All individuals own and act out “theoretical” perspectives around 
teaching and learning; all of us have inherited and develop our own brand of principled 
positions which reflect our assumptions around many educational matters: about governance, 
about educational service, about language teaching and learning; about everything 
educational. These perspectives themselves may not often be articulated by teachers as 
“theoretical”, but nevertheless can be inferred from the manner in which they act (or not) in 
relation to particular circumstances within the educational terrain (Eraut: 1996). Of course 
even if one chooses to be anti-theoretical, this in itself is a theoretical perspective about how 
to view teaching and learning.

Another reflection could cast a gaze in the direction of the producers of the academic writing: 
those ‘publish-or perish’ die-hard academics who have mastered the “art” of being seen, heard 
and read in academic forums, journals and books. What motivates academics to write and 
speak the way they do? Why has this language become so predictable (and unimaginative)? 
How often have you been to a conference where it is possible to switch off for several 
minutes, as homage is paid by the speakers to the gods of traditional academe? How often 
have you read a masters or doctoral dissertation where the level of predictability of what the 
students will say compares favourably with the likelihood that rain will follow a drought? 
Academic research has fallen into a formulaic pattern related to not only what one researches, 
and how one researches, but also why one researches.

Why have we landed in this predicament? These latter academics are themselves not 
independent actors; their freedom of speech is not unfettered. The world of academe has 
become saturated with communicative conventions in a language that is exclusionary, that 
dialogues with itself, with speakers and readers who have acquired this shared language. This 
is the language of formal propositions and precepts, usually using the world of numbers and 
abstract logic to represent the thoughts/experiences of its “speakers/writers”. For the main, 
many authors are constrained by the conventions of what its audience considers to be 
academic research: its methodologies of data collection, analysis and representation of 
“findings”. Authors intent on being part of this community of “researchers” soon learn to 
speak/write its language. Their assimilation and acceptance is more likely guaranteed when 
they write and speak its talk. Writers can express an intention to set themselves outside of the 
established convention, but run the risk of being marginalised by the forces of the powerful 
regime that guard the gates through publications boards, conference organising teams, 
publishing houses, academic employers, etc. Using its language displays the academic’s 
acceptance and arrival into a community.

The audience (community) of traditional research is not the practitioner teacher whose
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Re-searching research

This re-questioning is a paradigmatic question, which goes to the heart of the intention of 
academic research. The dominant convention of academic research which aims to pursue the 
development of explanations, that seeks to uncover patterns of certainty and control, that 
believes that objective distancing between the researcher and the researched is desirable, that 
believes that it is able to present sizeable and chunkable labelling of “the truth” -  would 
seriously need to be reconsidered. The empiricist conventions of objectivity, replicability and 
validity would need to be interrogated as the hallmarks of what constitutes research.

If we define research as a process of re-searching (re-looking) for available forms of 
illumination about phenomena that we encounter daily, then it is necessary that we look 
towards new ways of being illuminated. If we see research as a process of developing a 
democratic sharing of illuminations gathered from a variety of vantage points within and 
outside the research context, then it means that we need to populate our research reports with 
opportunities for different individuals to make sense of what we as researchers have come 
to understand. These opportunities should not only be restricted to those participants within 
the research environment, but also to the readers who will read the final reports. Each of 
these above positions reflects paradigmatic expectations about the purposes of academic 
research and therefore need different touchstones to measure the value of its research 
outputs. All of these positions will be greatly enhanced if it is permitted the opportunity to 
delve into the world of alternative forms of gathering information, of analysing and re­
presenting the insight, knowledge and understanding researchers have gained while involved 
in the process of re-searching.

Learning a new language

Making a choice for alternative forms of researching entails making a shift in how 
information is gathered, new ways of being illuminated. Do we restrictively rely on gathering 
data that presents itself in that problematic and powerful medium of language? We as 
researchers need to free ourselves to be able to be illuminated by the power of other forms of 
representation of understanding and experience: the visual forms of photographs, diagrams, 
maps, paintings, collages; of performance art in dance, music and rituals; through the 
treasure house of alternative “non-academic” genres of literature: poetry, letters, diaries, 
journals, etchings, drama. All of these forms do not necessarily escape the boundaries of a 
language, and it becomes the data-gatherer’s responsibility to explore the territory with as full 
an induction into the cultural and ideological conventions of the language of dance, art and 
performance of each of the research communities s/he seeks to understand. The cultural 
ethnographic researcher participates in the process of research fully aware of the limitations 
of his insider/ outsider perspective, his/her (in) ability to speak the language of the 
participants in the research, and therefore neEds to in representing his/ her research uncover 
his/ her subjectivity during the process of exploration, unearthing and representing of the 
languages to the world of academe. Researching in this perspective becomes an exercise of 
learning a new language, the language of the research context, not simply learning to speak 
the language of the audience of academic convention.

When a researcher chooses to explore alternative forms of knowledge within the research 
context, s/he relinquishes the status of superiority as knower. Nevertheless when s/he chooses 
to write back to academe, the presence of the other participants in the research could also
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become silenced and marginalised. The democratic researcher is wary to impose his/her 
interpretations on the research context, and therefore allows the “data” to be interrogated by 
all participants. Often participants in the research context may not “speak the same language” 
as the researcher and may choose to communicate using a “language they know and use best”. 
This language may also extend to a language beyond words and the researcher would need to 
include it in the final representation of the research. This allows for the research report to 
become a “thick description” (Geertz: 1983) layered with multi-possible data and 
interpretations. It is likely that when these various forms of data are assembled that the report 
becomes a field of blurry edges, a walk through a valley of reminisces and distortions, a 
peering out of a mountaintop with expanding vistas, a merging into a horizon whose margins 
forever move. It enters into the realm of uncertainty, unpredictability, and explores into the 
realm of possibility. It allows for new insights and questions to be asked. It does not keep 
doors shut inside the prison of convention. It asks itself and its readers to ask new questions 
even beyond the ones the writers have intended.

��-����������4���-�������

In exploring this open territory, it invites a ��-�����-����������&����������� to the research 
process. It allows different individuals to have power over who and how academic knowledge 
is produced. It evokes empathy from the participants in the research because it draws on their 
languages, their representations of their everyday world. It sees their world, its own meaning 
making systems as worthy of being celebrated as “research”, and they develop a vocabulary 
of their own to explain it. It ultimately challenges the powerful, the oppressive, the traditional 
researcher who claims to be the voice of the participants of the research context.

Using alternative forms of representation in research reports is not simply a matter of novelty, 
curiosity or cleverness. It is about providing audiences with a view of the ������6��#� �&  
�#������ being researched. Whereas traditional dominant educational research paradigms 
have tended to be reductionist in their quest to categorise and narrow down the realities into 
“biteable chunks”, the use of several forms of representation of data gathering, analysis and 
reporting allows the readers (and writers) opportunities to think divergently and explore 
multiple interpretations which are more likely to exist within a community. Researchers 
exploring this latter divergent form of research are indirectly serving to expand the 
participation of a wider community of individuals engaged in “Re-searching”, each 
recognising the value of several interpretations and understandings, and thereby enriching 
their engagement within their world. Perhaps this would provide more ���������� with how 
individuals do experience their everyday world, unlike the staid conventionalised world of 
traditional research.

Another value of using alternative and multiple forms in the representation of research is that 
it allows access for those who have different ways of seeing, reading, interpreting and 
understanding their world. Not all individuals are enchanted by the possibilities of the 
language of words and numbers as a means of reading the world. “A picture paints a 
thousands words”, said some lyricist... and music has often stirred the emotions, reflections, 
passions and thoughts of full-blooded humans without the need for words.

)��������������.���#

Nevertheless Eisner (1997) cautions us to the “productive ambiguity” of alternative forms of
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Some background to the conference and a hypothesis

The International Organisation For Science and Technology Education (hereafter, thankfully 
referred to as IOSTE), was established in 1979 to advance the cause of education in science 
and technology, as a vital part of general education of the people of all countries and to 
provide scholarly exchange in the field of Science and Technology education. Its origin can 
be traced to a symposium on World trends in Science Education convened in August 1979 in 
Halifax, Nova Scotia, Canada.

At the third symposium, held in Brisbane, Australia, in 1984 this informal circuit was 
transformed into a formal organisation with membership of over 50 countries. Since then, it 
has continued to hold symposia every two or three years’, achieving recognition by UNESCO 
as an official non-governmental organisation. IOSTE provides a vehicle for participants from 
more than fifty countries to carry forward the aims of the organisation. It supports the call for 
changes in Science and Technology Education to meet the needs of the people of the 21st 
century, including changing curricula to make them more relevant, gender sensitive, culture 
inclusive, and more supportive of sustainable development.

The first IOSTE symposium to be held in Africa was hosted by three regional institutions in
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Kwa-Zulu Natal. The theme of IOSTE 9 (Science and Technology Education for Sustainable 
Development in Changing and Diverse Societies and Environments), emerged from both 
recognition of the significance of both cultural diversity within populations and the diversity 
of environments on which these populations depend.

The demands for survival in a technologically dominated world would have to be sustained 
by balanced development, of which the economy, quality of life and environment are 
all important aspects. Science and Technology Education have, therefore, a very significant 
role to play in mediating sustainable development in diverse cultural and environmental 
contexts.

In the South African context there are some tertiary institutions which have relatively few 
members of Faculty with doctoral degrees, extensive research publications, and international 
experience (a consequence of the narrow teaching focus which was a policy of the previous 
government). These are referred to as Historically Disadvantaged Institutions, (HDIs). All the 
co-hosting institutions at this conference would be described in this way. They were the 
University of Durban-Westville (UDW), the South African College of Open Learning and the 
University of Zululand. These institutions are all part of regional initiatives to improve 
research capacity.

The need to develop skills, gain exposure and confidence, have a range of experiences to 
focus and develop individual and group capability, often referred to as capacity building, is 
part of the national life of any developing country. Inevitably, it was at the back of our minds 
as we embarked on planning the programme for IOSTE 9. Any form of activity, which 
extends its participants beyond their normal routines falls into the category of capacity 
building. The experiences were many and varied: tour guide, driver, translator, and all 
valuable in their own way.

This reflective report, however, focuses on those activities which we believe have potential 
to develop capacity in the areas of research. We refer to novice researchers as the target 
group and include here post-graduate students and junior members of Faculty at the 
hosting institutions. Clearly, we would be hosting a number of eminent scholars in 
various fields of Science and Technology education. Equally, we placed great emphasis 
on making it possible for large numbers of African and particularly South African 
delegates to attend. Inevitably, thp demographics of this conference would be very different 
from those in northern hemisphere/developed country contexts. The challenge to us was to 
maximise the potential of this professional interaction in order for everyone to learn as much 
as possible.

The Dean of Education at UDW, repeatedly asked, “How are the COMET students going to 
be involved in this,” (a reference to the large Co-ordinated Masters in Education programme 
reading at the University of Durban-Westville). Our response was a somewhat vague, “Well, 
they will attend and participate, of course.” On reflection, this was the point at which we 
decided that if we were going to make the most of this opportunity we would have to put in 
place structures to really make it happen. The organising committee supported the idea in 
principle and the programme committee began exploring ways to implement the idea. Our 
hypothesis (to use the terminology of experimental design), was that conferences can and 
should be used for research capacity building.
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of papers ready for the delegates on their arrival at the conference. In the process of doing this 
we encouraged the novice researchers to become familiar with the submissions and to select 
papers of interest which would inform their research and whose authors they would like to 
meet. They were then invited to enhance their participation by acting as co-ordinators for 
sessions that particularly interested them. In designing this kind of informed and structured 
participation we were attempting to counteract the kind of conference interaction 
characterised by confident out-going “high-talkers” who can unwittingly exclude others from 
the debates conferences.

Having made a selection about which session interested them the novice researchers were 
then inducted into the role of co-ordinator. The role of co-ordinator here was modified so that 
in addition to the usual practical functions they were asked to report on key issues, debates 
and questions arising from the session. The session chairs more experienced researchers were 
asked to assist with this. This responsibility dovetailed with the key-planning criterion 
described above as the participatory production of the post conference report. The session co­
ordinators received written instructions and a two-hour question and answer session on their 
role.

Participatory production of a post-conference report

In order to facilitate the production of the report we put in place a rather complicated 
reporting structure designed to give as accurate and authentic a picture of the debates as 
possible and in the process involves the concerns of as many delegates as possible.

This reporting structure requires some explanation in order to illuminate the extra 
responsibilities allocated to the session co-ordinators. The papers submitted to the conference 
(a total of 135) were grouped according to focus unto seven strands and to these were added 
the workshops and posters. Each strand contained a number of presentations varying from 
twelve to thirty. More experienced researchers, often international experts in their field were 
asked to act as strand co-ordinators. Their role was to receive the reports from the session co­
ordinators, and through discussions with them to summarise these and to pass the summaries 
and original reports to the three people responsible for the conference summary and final 
report. Fig 2 summarises the process.

Session Strand Conference Post-
co-ordinators co-ordinators summarisers conference

report

(assisted by session synthesise compile
chairs) report on session summary
sessions. reports.

Figure 2 The process of involvement which generated the post-conference report.

The results of the capacity building experiment

This section deals with the results in the form of our perceptions based on our personal 
reflections and those of other organising committee members as well as the responses to a
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post conference questionnaire we sent to participants. Of course the real results of the 
experiment are probably not available to us now and may only be seen in the future. We deal 
with the results in a chronological fashion and in some instances comment on ways in which 
we see that the programme could be improved.

The idea of using a conference, as a capacity building strategy was not readily accepted by 
post-graduate students, it was seen as an added responsibility rather than an integral part of 
their programme. Possible reasons could be, this is a novel idea; a conference culture does not 
exist amongst post-graduate students and most of the post-graduate students are in full-time 
employment in schools, thus increasing their professional responsibilities and making it 
difficult to take leave for the conference. We have positive experiences of building 
participation into the course work of a master’s programme at a national conference on 
research in mathematics and science education. Based on this we believe that it would have 
been advantageous to follow a similar process at IOSTE 9. This would have involved a piece 
of academic writing, which formed a course assignment and would have enhanced and 
focused the students participation.

Some novice researchers did not take this responsibility seriously, as evidenced by the fact 
that the reports were not timeously forwarded to the strand co-ordinators. Upon reflection, 
this may have been because the session co-ordinators did not get the opportunity to meet with 
the strand co-ordinators before the conference began and their briefing was not sufficiently 
rigorous.

The benefits to co-ordinators were enormous. When co-ordinators were asked how they think 
they benefited from this capacity building process, the following are some of the responses: 

“meeting with presenters and sharing ideas, building links”
“acquired more information about the subject”
“reading the papers prior to the presentations was an excellent idea as this elevates the 
level of discussion and critique is more meaningful”
“felt a bit overwhelmed as this was my first experience of being a session co-ordinator, 
although I was given a set of guidelines to follow but the only chance I had to put this 
into practice was the session I was co-ordinating. Also overwhelmed, in the sense of 
performing my role as co-ordinator and wanting to ask several questions.”

Two of our masters students made professional contacts which they are maintaining by email 
and which have developed into significant support for their dissertation research. One of the 
delegates to the conference, Bill Kyle, an internationally reputed academic from University 
of Missouri USA has agreed to be guest editor of a special volume of (�����	������ ��  
)��	�����  on the theme: Maths, Science and Technology Education.

On the downside, the process was very rushed and often, despite the goodwill of those 
involved, it was not possible to make the necessary contacts and to meet the tight deadlines. 
Again, this could have been avoided if capacity building had been at the forefront of our 
thinking during the planning stages.

$���������

Adding capacity building as a specific focus for conference planning requires the allocation 
of considerably more time and effort. It involves co-ordinating the needs and activities of a
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However, policy makers and educators alike question whether the curricular emphasis has 
had the substantive impact on modernisation and economic development that might have 
been envisioned. Reflecting upon socio-cultural conditions and the realities of schooling, 
Naidoo and Savage (Introduction, p. xiii) state: “The people of Africa are suffering more than 
they were four decades ago. There is less inquiry science learning and more rote-learning. 
Children are less rather than more able to extract meaning from their schooling in ways that 
can applied to bring change to their lives. Thoughts that schooling could and should be 
enjoyable and linked to indigenous knowledge bases have become unthinkable.”

Past realities offer challenges for the future. Grounded in the realisation that science and 
technology have not contributed to the wider societal changes envisioned, the authors in each 
of the chapters investigate the complexities of socio-cultural, political and economic factors 
in Africa and offer their perspectives regarding science and technology education priorities 
for the future. A contributing factor to the decline of science and technology education in 
recent years is the direct link between political and economic instability and an exodus of 
talented personnel from the African continent. The gap in science and technology education 
between the developed world and sub-Sahara Africa has widened during this period of 
instability. This demonstrates profoundly the inextricable link between the contextual reality 
of daily life and both the politics of and impact upon education.

Enhancing the science and technology educational opportunities for the youth of sub-Sahara 
Africa may be more linked to issues of self- and social-empowerment than to establishing 
“standards” for science teaching and learning. In this regard, Yoloye (Chapter 1) asserts that 
while the science education reform agenda still requires funding from donor agencies, there 
must be a conscious move toward interdependence rather than dependency. He also notes 
that those engaged in educational reforms must recognise that sustainable change is a 
process that transpires over a considerable period of time and that all individuals must 
recognise that they are engaged in the process. In essence, there are no quick fixes to issues 
of systemic reform. As Savage (Chapter 3) notes, systemic and sustainable reform requires 
the congruence of teaching, learning, and assessment; further, the reform of school-based 
science and technology education must be in harmony with the reform of teacher education 
and subsequent professional development opportunities afforded teachers (see also such 
issues raised by Dyasi & Worth, Chapter 7). Savage asserts that all learning experiences 
ought to contribute to feelings of confidence, self-empowerment and knowledge that one, 
rather than external factors, is in control of one’s learning. Further, reform must be holistic 
and transcend traditional school boundaries to include communities (see Fabiano, Chapter 
9) and the mass media (see Mschindi, Chapter 12) to motivate and support children’s inquiry 
(a key feature of several AFCFIST funded projects is the involvement of communities and 
the mass media).

A reform agenda ought to critically examine the ideological assumptions about education and 
the assumptions about what education does (see Shymansky & Kyle, 1992). In my work with 
teachers engaged in science reform projects, we spend much of our time trying to bridge the 
artificial boundaries between politics and education, between curriculum and the teaching/ 
learning process and critical questions and issues of cultural, political, and economic power. 
If we are to address the political realities of schooling, then we must begin to eliminate such 
boundaries, which Bourdieu claims are pure products of academic reproduction (see 
Bourdieu & Wacquant, 1992, pp. 148-149). Volmink (Chapter 4) addresses the question of 
control in science and technology education. He focuses upon ideology, rather than pedagogy;
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countries is more responsible for these gaps than is the international world. Naidoo solemnly 
concludes that presently little science and technology education research in sub-Sahara Africa 
is directed toward helping the continent face the central challenges of the 21st century. I 
contend that science education researchers must critically appropriate an ethical perspective 
to their work, thereby offering the potential to transform schools and society, as well as 
enabling teachers and learners to function as active subjects committed to self- and social- 
empowerment.

This edited book is an important and timely contribution to the efforts to reform and sustain 
innovations in science and technology education on the African continent. The pedagogy of 
hope for a better tomorrow will require the Africa peoples to believe in themselves and to 
engage in self-liberation to change their circumstances and their preparedness to invest in 
their own futures. Presently, most of the countries ranked in the bottom 97 least developed 
countries globally are in Africa. And, Africa is the least developed continent in terms of 
science and technology. Africa was the last continent to modernise and participate in the 
debate on the role of science and technology in development. However; though a latecomer, 
discussion and expectations have been intense in Africa, especially during the 1960s and the 
first wave of decolonialization. Regrettably, there is little to show for the initial investment in 
science and technology. Political independence in Africa was an important factor contributing 
to the development of science and technology. Striving toward science and technology 
education for sustainable development may be more difficult in the absence of the optimism 
and hopes of the immediate post-independence period. This realisation offers tremendous 
challenges -  as well as opportunities -  for educators in Africa as they progress toward 
addressing the science and technology education neEds of almost one-fifth of our global 
population’s children.

The Key Issues deliberated at the ASTE conference posit a challenge to the dominant 
hegemony so pervasive in the philosophy and pedagogy of science education and the 
associated science education research. The ASTE conference has created a tremendous 
opportunity for African science educators to engage in “furthering the type of solidarity, 
participation, and mutual recognition that is founded in dialogical communities” (Bernstein, 
1983, p. 231). Constructing a public life that can strengthen solidarity, possibility, and a 
willingness to engage in rhetorical conversation facilitates the process for individuals to 
become members of dialogical communities. It should be evident that the struggle for social 
transformation begins with the educational process. I would hope that collectively we see the 
value of investing in our most precious resource; our children deserve the investment and our 
future depends upon such an investment.

Notes

Bring to your attention the similarity between Volmink’s questions and those raised by 
Herbert Spencer in 1859. Between 1854 and 1859, Herbert Spencer wrote and published 
separately four essays on education. In 1861 the four essays appeared in a single 
volume titled, Education: Intellectual, Moral, and Physical. The tone of the essays was 
aggressive. Although the proposals were revolutionary, Spencer noted that many of the ideas 
were synthesised from earlier writers on education. However, the new doctrine that 
ran throughout all of the essays was most fully articulated in the 1859 essay titled, 
What Knowledge is of Most Worth?” See Herbert Spencer, Essays on Education (London: 
J. M. Dent & Sons, 1911).

129



.���0���	����	��(�����	��)�-������BC����6�&����"���B>>>

����������

,������	�)��2�52�B>CD2� *�!������ �	���������������������/��	���	�'� ����������	�'��������&��$ �.�	�����0�	�)�.+)�3�+$�
3�	����	������.���������	��.����2

,����	��)�.2�X�9��K����)�/2�52�&2�B>>62� ���0��0������������4	������	���'��? �����	��'��9��#���0@2����.2�,����	���
X� /2� 52� &2�9��K����� ?(��2@)� -�� ����������� ��� �����&���� ��	����#! � ?F7%6B8@2� ��	��'�)� �/)� 3�+$�  ��� 3�	����	��� ���
��	��'��.����2

A	���4)�*2�+2� B>CC2����	�������� �������	�����/� ��������� 	����	�������#�#!� � ���������#$ � A���"�)� �+)�3�+$�,��'	��
����A�����2

5�'���)�=2)�X�1���)�92��2)�5�2�B>>>2� )A���������	���	��������	�����#!����	���������������������������/������	����	�� �
������$ � .�0��� 0��������� ��� ���� ����	�'� ��� ���� ��������	����� =�'��	���	��� ���� ��	����� ����  �������'�� (�����	��2�
&��"��)���0�"�	�����������+��	��2

1���)�92��2)�5�2� B>>82�������	������	���	��������	�����#!����	�����/� ����������������������������!��������!$ � .�0���
0����������������+��	������	��������� �������'��(�����	�������	�'2�&��"��)���0�"�	�����������+��	��2

1���)�92� �2)�5�2� B>>>�2� ��	����� ������	��� 	��������0	�'� ������	��$� �������'	�'� ;	����9����� ��'������ 	�� �� '��"���
�����4�2� B�������� ��������	������	���	�� ���	���#' �DF)�688%6F72

1���)� 92� �2)� 5�2� ?(�2@2� B>>>"2� ��	����� ������	��� 	�� ������0	�'� ������	��� U ����� 	����V2� 5������� ��� ��������� 	��
��	����� ����	�')�DF)�688%E7F2

1���)�92� �2)�5�2)� ��	���)� .2)�X�M�����)� (2�  2� B>>F2�+��	���� ��	����� ���� ��������'�� ������	��� ��!����� ���� ������2�
B�������� ��������	������	���	�� ���	���#' �DD)�DED%DEE2

7��'����)��2�B>>>2� �������	��	���	�/�+���������	������������������������!�����	���	�����	�����$ �.�0���0���������
�����������	�'����������������	�����=�'��	���	��� ������	��������� �������'��(�����	��2�&��"��)���0�"�	�����������
+��	��2

�������#�)� 52�+2)�X� 1���)�92� �2)� 5�2� B>>62� (���"�	��	�'� �� ��������� �'����$� ��	�	���� 	������ �����	����� ����	������
������2� B�������� ��������	�� ����	���	�� ���	���#' �6>)�GE>%GGC2

BD7



5��+� ����-"
� � � � � � 	 � � � � �% � � �	�	� � �

������������������� ������%�!����

%������)�������

� 	 � � � 	 � � � � � � � � � � ��� �� ������� 8�	������ ��� ���� ����������� �� �
)��	������ ��� ���� 2��������!� � �������$� +��� �	�����	� ��������� �
������� ��� �����'� ��&������!'� #������ ���� ���	������ ���� ���� �� �
	�������!� ������	���#� ���� 	����	����� 	����&�� � �� ���#��#� �
���	������ ��� ����������	��� ��9��O���1�����$

���	�!� ��� ���� "��#� �	������#� ��&��������$ � &�""	�� (0���	�� ���� ��"���� 5������)� =0���
3�	����	��� .����)� ,��#	�'����?B>>C@�66E�002� ��,��.�0��"��#�7�DD8� B>8DF�>)� *���"��#�7�
DD8� B>8DG�G2
�+��'����$� ,��#�.�����	����?.��@�/��)������*����)� BB7���	������)�&	�0��	���2

9����������	������	��"��#��������	�!)���0�������������	��������������������	��'����������2�;	���)�
���� !���� ������	�'� 	�0�	���"���� �����	��� ����0������2�  ���� ���� ���0�	�'� ������� ����	��� ���
�	������# ����� ��&�����! )� ���� ������������	����� !	��� ����0�"�	�� ���� ���� ������������	�����!	���
����0�	����)� ��#�� ������� ���������0��������	0)� ���� ���� �����!	���0��"�"���"�� ���0�	�	�'� ���
0�������	��� ���� �����	�� ���	�����2� �� �0����� ���� "��#� !	���0���	������ �40�����	����0��"�"���
	�������� "�� ������ �������	���� !��#� ��� '������ ���� ������	��� ����� �� ��� ���	�	��� !	��2� ��
���	�	0����� �� 0���	������ ���������� ��� �� �������	���� �����	�!� �����!��� "�� �����	0�	���� ����
��������� �������0��������� ��������� ��������0���� 	�� ������	�'J����	�'� 	����	�	��� �����4���	��2�
*�!����� �� !��� ��� "�� ���0�	���2� �������� �� ������������ �� �������	�'� ���)� �� !����� ��''����
���	���� �00����������������0��4�	��������������� �	���� ������������������������	�	0���2

���������%�����4	�������)������������)�&�""	��(0���	�������	������5������)� ������������������
�������	��������������	��������������������������!���	����������������	���	���2� ����������������
����������� 	�� ������ ��� ���	�� 0�������� "	�'��0�	��� ���� ��4���� ��	�����	��� !�	��� 	�� �����
������	�'� ��� �����������	��� ����#����I� ����%�	��������� ������� ��4���	��� 	����	������ ��������
!���������������������	����"��!�����������'	������������������!�	���	�������������������������
"��#2�  ��� �������� ������ ���� �	��	0�	����� "��#'������ ������������ ����	��)� !�	��� ���	�������
	������� ��	�� !��#2� �	������5������L�� ��'�'������!	��� 	������ ������� �	������ ����0��	�	��� ���
������	�������� ��#��� ���K����	���� �����4���	��2� ;���&�""	�� (0���	�� ��	�� !��#���� ��4���	�	���
�4�������������������!	���������	�������	����	���������	���	�������	���������������'�����2� ���
�	�������� 	��������� ��� ���� �������� ���� ������0��� ��� ����� �4����� �	��������� !	��	�� ���� �!��
��0������ ����	���2

;�������	��� ���	���� ����	�������� �������� ������ ���0�!��J#��!���'�� 	���������	��!��#�����

BDB











Critical Reflections on�
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only if the teachers first taught the students how to learn in this way; certain cultural 
assumptions were being challenged and it was not easy to transplant. For example, we wanted 
the students to enquire about things, and to critically challenge taken for granted assumptions, 
but in Basotho culture children were not supposed to ask questions; we agreed, however, that 
in today’s world, this aspect of culture needs itself to be challenged and adapted.

Secondly, Action Research was possible, it was empowering for the teachers -  leading to 
varieties of professional development and promotion -  and developmental in that it allowed 
for endogenous models of teaching and learning, but it was not easy to transplant and sustain. 
The Lesotho Action Research Group flourished for 5-6 years under the guidance of a couple 
of enthusiastic people, but did not take lasting root. The environment did not seem conducive.

So what makes for a conducive environment? Clearly there are resource constraints operating 
both directly to limit funding and technology, and indirectly to limit the number of qualified 
people. Those who are knowledgeable and experienced get overloaded and no longer have 
time to do quality work; sometimes there are too few to constitute a crucial mass. To develop 
a research culture, it is essential to set up groups of people who can both support and 
challenge one another, and who can induct the next generation of researchers into a wide 
range of skills.

Other elements are harder to pin down and describe. Reflecting on my experiences, I looked 
back at my own socialisation into a certain mode of thinking, characterised by restless 
questioning, a desire to know why, a belief in our joint capacity to improve, reform, and 
change the way things are. African colleagues did not always share this mode of thinking and 
the general culture seemed at times antithetical to such ideas -  as exemplified in ‘not asking 
questions’.

Such thoughts made me turn back to my own cultural roots and try to understand ‘the passion 
of the Western mind’ (Tamas, 1991) for asking questions, building grand models and 
schemas, the passion that drives research. I felt the need for more dialogue with other cultural 
traditions: what other kinds of passions should I be aware of, and how could I learn about 
those?

In his book Frames of Mind (1993), which discusses the idea of ‘multiple intelligences’, 
Howard Gardner offers another perspective. Research activity, particularly in the positivist 
tradition, puts a premium on ‘logical-mathematical’ intelligence. This particular form of 
intelligence has been cultivated as the most important in the West over the last centuries, 
possibly to the detriment of the other intelligences he identifies, such as the linguistic, 
musical, kinesthetic or personal intelligences. Arguably, many African cultures have 
traditionally put more emphasis on these others.

Yet there are other forms of research, particularly in the social sciences and education, where 
linguistic and interpersonal intelligences are vital. Interviewing, life history, participant 
observation, and various forms of ethnographic research might be culturally more 
sympathetic and productive. It seems therefore rather ironic that educational research in 
Africa began at a time when the positivist paradigm ruled in the metropolitan faculties of the 
NorthAVest, and the pioneers sent overseas to study were exposed mainly to quantitative 
methods. In the university these were the only methods being taught to novices, who often 
found them difficult.

138



.���0���	����	��(�����	��)�-������ BC����6�&����"���B>>>

&��	�'� ���� ����� �	��� ������ �� ����� ���� �������� �������� ��� �������#�� ��������� 	��+��	��� ���� ��
�����"�����4�	������� ������!���	�'�� ��������'	�'2� ������������+��	�������������������'����
����� �����'���� �	�������� ��������� ���	�	�'� ���� !��#� !	��� '����� �������� 	�� ���� K���	���	���
����	�	��2�+��	����������00���	�'�	��9������%��	����H��������"��+��	����������������������	������
��!��	�����������������0����	'�������	����	���������������2� ���	'���������������H�������� ����
"�	�'������02�����0�������������!	�����������H��������	�	��9�����������)�"����������������	������
���������0����	���!�������� ������0������	'��������	�#	�'2

���!��#�� ���� ��������� �����	��	���� ���� �����	��	�'� ����'� !	��� ���	�� ��������� % � /(�+)�
,(�+����� �(�+� 	�� ���� ,=/(�9+�������	��)� ���� �4��0��P� ����� ��	�����	�'� ������)� �����
������������������0	�'�������������������)�!�����������	������	�	��������������	�#���)�����!�����
����	'�������������������������'�������	��0	����������	�!����	���!��	�����% �3&9�;����������
(�����	���"�	�'���0�	����4��0��P

+���!�������4�<������	��������� ����	�'� ���"����'����0����	'��� ����'����0����	���� !�����
"�� ������$� +��	���� ���� �����J9������ ������������ ����� ��� �0���� �	��� 	�� ����� �����L��
������	��2�9���������"����	������������	����������'����)���������������0�����	��������	�������
�����L�� ���0���)� ���� ��� �	������ �0����� ���� ����������� ���� �	�������� �����0�	���� ����
�����!��#�������"�	�'�������� !��#2� �����������%��	�� ��#��� �����"����	��� !�	�	�'� ����H�	���
0�"�	���	�������	��)�������'��������������	���	���� �������������	���% ��	������������!��������
"������	���0�	�������	����������������������0�	���P

+"���� ���)� ����� �	��)� �0���� ���� ������ ���� ��������� ���� ������������ !����� ����!� ���� ����
�40��	������	��)��	�����	������������	�'�!�	���	��������	�������K���	���!��#����"������2� �	��
	����0��"����!����%!	��)��������������+��	��)����������	��0����0��!������	����������!�	�	�'�	��
���� �	�"�� ������ �	�0��������'��"������ '���	�'�"��#���� �����#�0	�����	'�� !	���0�0��������	��L��
��!������������������������� 222

����������

A��������*2� B>>D2� �������� ��.���$ � ?6���(�2@�/�����)�;������2

������� 52�2� B>>B2� ���������� ���	��� ��������� 	�� +��	��$� �� /������� ����� ������ ��� ����	������ ���� 0������	�����
������0����2���� )��	��������5����������������������#����������/� �������������� ������#���"���' � 12�2�/�!	������
52�2� �������?(��2@2�/�����$�����	����2

�������52�2)� /���#��52.2� ���� ����H���� �2B>>G2� ���������� ���	��� ��������� 	�� /������2� ��� =����������� ������	�� �� �
���������#����������/�)��	��������(�����	�����' � A2�-���	���������2����������?(��2@���!�M��#$�A������2

 ����� �2� B>>B2� ����(�������� ������ 3�������.���' � �2M$� ������

BD>



Collaborative Research:�
Work across the Seas

June George

J u n e  G e o r g e  �����������!���������	�����������������	������ ��)��	�����' �
��	���!� � ��+���������� ���� )��	�����'� ��� ���� 2��������!� � ������ 3��� �
5�����'� ��$� -�#������� 	�����'� ��������� ���� ����#�$� -�� ���	���� �
����� ����� 7E� !����� � �� �&������	�� ��� �������!� ���� ��	�����!� ������' �
��$� :���#�H�� ����� ���������� ���� ��� ���� ������� � �� �	���	�� ���	�����' �
����#��������	�����#!��������������������	��	�������������� �������	��� �
���	�����$

 ����00�����	������!��#���������"���������	�������	�������������������0���������	������!����
���� 	���	���	��� ��� !�	��� �� !��#)� ���� 3�	����	��� ��� ���� 9���� ���	��)�  �	�	���� ����  �"�'��
���0��)�"��������0�������	����������	%�	��� �������(�����	������������.��H����% ��3� (�2�
 �	�����������0��H���)�!�	���"�'���	��5�������B>>C����������	��&����"���6777)�	�����	'����
����40���������0��	�	��� ����0����	���� 	��	�	�	���0�	����� ��������������	���	���	��� ������	���% �
A����)�/������)�����!	)�������+��	������� �	�	�������� �"�'�2�+��������������������������
	�	�	����� ����0��H�������� ��������	�����&�����0����� ��� �����4�3�	����	��)� 3�	����1	�'���)�
!���������������	�'� �����&;�&2� �� ������ �������0��H������������������� �	�	�������� �"�'��
���0����������3� (�2

+�� �� ��������� �����!� 	�� �� ������ ��	����	��� 	�� �� ������0	�'� �������� �����4�)� �� ����� ������
!��#��� 	�� 	�����	��2� =���� ���� �����)� ���� ��0���	�� 	�� ���� ������� ���(�����	��� ���� "���� ���
�����	�'� �	����������	�� ������� �������	�'�������������������'���������L�� �	����	�'��������
0���%��'����&	0�����	��(�����	��������	'�� ���������������2� �	�� �����	�'�0��'��������#���
�0����	'�	�	�����0��0���	�����������	��� �����������"���� ���������	�� �����2� ��� �00�����	���
���!��#���� ���� �3� (��0��H����	����	������ �0����� �0����	�	����� �	���� ���������	���	���
!	��������������������2� ����00�����	�	������0���� ������%���������������0��H����!	���������)� ���
'�	��0���0���	���� �	����������� ����'�����)� ��� ������ ����#����� 	��0����� ������� ���	������� ���L��
0��	�	�������������������	����������	������"��2

 �����"����	��������������������	�'�������2�,����������������'�	������������0��H���)����������
"�������	���	��	�����	�'����������"������������2����00����������	��"���	�	�	�'�����0��H����	����
��"%���0������� ���� 	��	�	�'� ������'���� ��� 0���	�	0���� 	�� ��� ������ ���� ��"%���0�����2�  �	��
������'�� �00������ ��� ����� ���������"���� ?0���	�������� ���� ��!��� ����@)� !	��� ���� ������� �����
�������������������������'���% ����	����	�����������������4	�����	����������������(�����	���	��
��� B8� ������ ������� �����2� �	�� ��������������� �00�����	��� �����	���'��� ���� ����	�'�"������
���	��"��� ����!�� �������% �������� 	�������	����� ������ ���� ������� ������ �����2�  �	��0��� ��� 	�� ����
	�������	�'�0��	�	���������	�'�����������������������"��#����"��!�����������!��'���0�2

+�� ��� 	�������	����� 0��H���)� �3� (�� !��� ����������� ��� ����� ������ ������ "�� ���0��	����

BEB



Perspectives in Education, Volume 18 No 2 December 1999

across the five country sites involved. The co-ordinators and initial designers of the project at 
Sussex University had their own research interests and orientations. In the initial planning 
meetings, attempts were made to come up with country research plans which struck a balance 
between the neEds of the respective countries and the orientations of the Sussex co­
ordinators. It was against this background that the country research plan for Trinidad and 
Tobago was devised. My role as research broker emerged when I had to work with my local 
colleagues in implementing this plan.

One of the difficulties in doing research in a setting that doesn’t have a rich culture of research 
is finding appropriate blocks of time in which to do the work. These blocks of time are not 
time-tabled and this is a serious problem that we are facing with MUSTER. Given this 
situation, my local colleagues and I have, almost automatically, tried to focus on what we 
think is essential and manageable. In so doing, we draw on our own knowledge of the local 
situation in deciding what is possible and desirable and what is not. Our local research team 
has had to deal with challenges in the local context and reconstruct the research agenda to suit 
the situation. This has meant that our agenda has not always synchronised completely with 
the overall MUSTER agenda. My function as broker is to interpret constantly the overall 
MUSTER plans and to try to maintain a balance between the overall MUSTER plans and 
what is useful for, and manageable in, the Trinidad and Tobago context. This has been, and 
continues to be, a very challenging role.

Another great challenge has been the task of trying to meet the various deadlines by which 
reports on the various sub-studies are to be submitted to Sussex. Some of these deadlines have 
come at the busiest time in the university’s calendar -  the end of the academic year. Again, in 
this situation, I have had to function as broker, being sensitive to the demands being faced by 
my local colleagues while trying to encourage them to make their contributions to MUSTER 
so that we could fulfil our role as part of an international team. At such times, I have 
sometimes felt that, if we had been working alone, and not as part of an international team, 
the pressure would have been much less and we would have been able to function more 
comfortably. However, I am also very much aware of the fact that the structure provided by 
the MUSTER project has probably pushed us to draw on our reserves and make that extra 
effort.

As indicated earlier, the MUSTER project is structured to include planning meetings 
involving the project leaders and Sussex personnel periodically. These face-to-face meetings 
have been invaluable in that they provide opportunities for reflection, dialogue and the 
redefining of research plans. This bringing together of minds to focus on issues of common 
interest has been most useful. I have, however, noted that there are differences in the ways in 
which people approach such tasks. I have not yet decided whether or not these differences are 
cultural. My own orientation (perhaps it is an idiosyncrasy!) is to discuss for a while, produce 
some writing on the matter, and then make that writing available for critique by the group. In 
our meetings, the periods of discussion have been much longer than I would have structured 
them. Nonetheless, the eventual outcomes have been most useful.

In a related vein, there are differences in how work is produced in the field. Some people are 
comfortable in writing many drafts as the work progresses; I am not! I constantly peruse 
the data and write memos to myself while I am in the field. But, I write serious reports only 
when I feel that I am beginning to “get there”. This means that, in a team project such as this, 
I am not always able to share fully written progress reports as often as others might wish.
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