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ABSTRACT

In 1977, with the permission of the Administration of Coloured Affairs,

the School of Social Work at the University of the Witwatersrand, initiated

a student social work service in Coloured schools in the Johannesburg area.
The writer, as part of this program, undertook the present study to explore
some of the relevant literature on the socic-economically deprived ch.ld

and his education, as it pertains tc the Coloured child in South Africa;

and thereafter to employ the preventive and rehabilitative approach of
social group work, in conjunction with techniques of behaviour modification,
to try to assist selected standard five pupils with their study behaviours,
in the hopes of improving their classroom behaviour and academic performance

in school.
The interventive strategy employed by the writer revealed that within

the group situation pupils were able to successfully modify behaviours

inhibiting study, on application of a token economy. However, owing to

environmental obstacles, such behaviour change was not transferred to the

classroom situation. In addition, no statistically significant improvements

in group members' academic performarce or self-esteem occurred as a result
of the ¢roup work program.

The writer concludes that in seeking to assist the deyurived child
become a self-determining adult, and to break the repetitive cycle of an
impoverished community, education wouid seem the natural area of intervention
to begin. However, intervention to inprove the intelligence or academic
performance of the deprived child is an exceedingly complex task, demanding

knowledge and skills in areas such as the psychology of education, motivation,

behaviour, genetics and systems theorv. Efforts to bring about change in

this area through purely environmental oi behavioural approaches have proved

ineffective in the past, and the present study is no exception to this.

Nevertheless, techniques of behaviour modification, and an understanding

of processes of social influence in groups, might profitably be used by

school teachers for classroom management purposes. In this respect, social

workers might play a useful role in schools as 'behavioural consuitants'.

However, to ensure success in this role it is of importance to be accepted
as part of the school system by school personnel, and that a co-operative

alliance be established with relevant teachers, who will be mediators in

behavioural change programs.
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As it stood, for wanted behaviours in the study period arid buzz group
period, each pupil could only earn eight points (one sweet), the bulk
of points being earned during quiz time. The writer did not consider
this to be an equitable balance of points, and if the program had not
required standardisation for research purposes the writer would have

adjusted the schedule and token economy accordingly

Owing to time factors and practical considerations the writer did
not deem it appropriate to apply the classical ABAB research design
where reinforcement is withdrawn to assess stabilisation in behaviour

change before reapplying it to further modification where necessary

Kazdin (1973) has criticised reinforcement programs such as the
one used in this study, as usually involving a number of treatment
variables where it is not possible to determine the amount of effect
that is attributable to any one of those variables. In a review of
his article Wolf (in Kazdin, 1973) differentiates between basic-
theoretical research where the goal is to conduct a demonstration experiment
that will support a principle, and applied research where the goal is
to find ways of modifying specific behaviours. In the latter approach
mu1li-variable 'packages’ are usually used to assess whether the whole
program has any effect rather than specific variables on specific
behaviours. If the program is effective, specific variables’ roles
can be refined in later research, but frequently these have little
major significance for practice or theory. It is only in the laboratory
that the luxury of reasonably pure variables exists, and Wolf states

that even this may be illusionary.

Thus while the token economy used in tfie present study may be
subject to criticism on such grounds, the fact that it was applied in
a field research situation and the demandd of standardisation fr.r

measurement purposes, placed limits on its flexible and specific uses.








