
STR U CTU RIN G  SOCIAL GROUP W OriX TO ASSIST SOCIOECONOM ICALLY D EPRIV ED PUPILS 

WITH STUD Y BEHAVIOURS

M ark A n s t e y

A d issertation  su b m itted  to  the Faculty of Arts, University of th e  W itw atersrand. Johannesburg, 

in partial fu lfi'm en t of the requirem ents fo r the degree of M aster of A rts in Social W ork.

Johannesburg, Novem ber, 1 9 7 9





DECLARATION

I hereby declare that this dissertation is my unaided work and that

I have given full acknowledgements to sources I have used. Figures 

that appear in the text of this dissertation have bean checked and 

are accurate.

M . ANSTEY



ACKNOWLEDGEMENTS

I wish to thank:

(a) a 11 members of staff, and pupils, at Vocrwaarts Primary School 

who involved themselves in this research project;

(b) my supervisor, Professor C. Muller, whose breadth of vision and 

concern for the poor provided initial direction for the study, 

and gave impetus to its completion;

(c) all those colleagues and friends who gave of their time and 

tolerance in assisting me to produce this document, especially:

Miss Anita Abro, who spent many of her spare hours proof­

reading the work;

Miss Eleanor Lazaraw, and Mr. Todd Bruce, who patiently 

explored problems of statistical measurement and analysis 

with me; and

Mr. Brian McKendrick who willingly shared his expertise in 

advising me in the final production of this document;

(d) Mrs. Margaret Doyle, my typist, whose personal interest in 

the study enabled its efficient and rapid production, in final 

form; and finally,

(e) my wife, Irene, whose ongoing support and interest was so 

important to me; who spent so many hours in checking my work 

and giving her professional opinions on it; who forfeited 

many weekends of pleasure ‘in the name of research', and who 

tolerated for so many months the unreasonable obsession required 

of one in producing a document of this nature.

A special note of thanks is extended to Anglo American Corportion

without whose financial aid this study could not have been undertaken.

Opinions expressed in the work do not necessarily reflect those of



I

ABSTRACT

; . 

I

In 1977, with the permission of the Administration of Coloured Affairs, 

the School of Social Work at the University of the Witwatersrand,initiated 

a student social work service in Coloured schools in the Johannesburg area. 

The writer, as part of this program, undertook the present study to explore 

some of the relevant literature on the socic-economically deprived ch.Id 

and his education, as it pertains to the Coloured child in South Africa; 

and thereafter to employ the preventive and rehabilitative approach of 

social group work, in conjunction with techniques of behaviour modification, 

to try to assist selected standard five pupils with their study behaviours, 

in the hopes of improving their classroom behaviour and academic performance 

in s c h o o l .

The interventive strategy employed by the writer revealed that within 

the group situation pupils were able to successfully modify behaviours 

inhibiting study, on application of a token economy. However, owing to 

environmental obstacles, such behaviour change was not transferred to the 

classroom situation. In addition, no statistically significant improvements 

in group members' academic performar.ee or self-esteem occurred as a result 

of the c,roup work program.

The writer concludes that in seeking to assist the deprived child 

become a self-determining adult, and to break the repetitive cycle of an 

impoverished community, education would seem the natural area of intervention 

to begin. However, intervention to improve the intelligence or academic 

performance of the deprived child is an exceedingly complex task, demanding 

knowledge and skills in areas such as the psychology of education, motivation, 

behaviour, genetics and systems theory. Efforts to bring about change in 

this area through purely environmental or behavioural approaches have proved 

ineffective in the past, and the present study is no exception to this.

Nevertheless, techniques of behaviour modification, and an understanding 

of processes of social influence in groups, might profitably be used by 

scnool teachers for classroom management purposes. In this respect, social 

workers might play a useful role in schools as 'behavioural consultants'. 

However, to ensure success in this role it is of importance to be accented 

as part of the school system by school personnel, and that a co-operative 

alliance be established with relevant teachers, who will be mediators in 

behavioural change programs.

- f ^ H rm n i r  w  i„i yr m  ■ ■ n,r
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As it stood, for wanted behaviours in the study period arid buzz group 

period, each pupil could only earn eight points (one sweet), the bulk 

of points being earned during quiz time. The writer did not consider 

this to be an equitable balance of points, and if the program had not 

required standardisation for research purposes the writer would have 

adjusted the schedule and token economy accordingly.

Owing to time factors and practical considerations the writer did 

not deem it appropriate to apply the classical ABAB research design, 

where reinforcement is withdrawn to assess stabilisation in behaviour 

change before reapplying it to further modification where necessary.

Kazdin (1973) has criticised reinforcement programs such as the 

one used in this study, as usually involving a number of treatment 

variables where it is not possible to determine the amount of effect 

that is attributable to any one of those variables. In a review of 

his article Wolf (in Kazdin, 1973) differentiates between basic- 

theoretical research where the goal is to conduct a demonstration experiment 

that will support a principle, and applied research where the goal is 

to find ways of modifying specific behaviours. In the latter approach 

mu 11i-va r i a b 1e 'packages' are usually used to assess whether the whole 

program has any effect rather than specific variables on specific 

behaviours. If the program is effective, specific variables' roles 

can be refined in later research, but frequently these have little 

major significance for practice or theory. It is only in the laboratory 

that the luxury of reasonably pure variables exists, and Wolf states 

that even this may be illusionary.

Thus while the token economy used in tfie present study may be 

subject to criticism on such grounds, the fact that it was applied in 

a field research situation and the demand? of standardisation fr.r 

measurement purposes, placed limits on its flexible and specific uses.






