becomes part of a 'common code' which is trans-

mitted by the school organization.
MacDonald (198la) argues that when a child enters
school he/she is challenged by a very specific

set of gender relations,or what MacDonald terms
a gender code. The school's gender code sets up
categories of masculine and feminine which are
often similar to those class-based definitions
of masculinity and femininity within the family

Y

as well as the sexual division of labour. The
work of the school is to transmit notions of
appropriate behaviours for each sex and this
becomes converted into appropriate academic
disciplines for different sexes. Thus, it appears

to be 'nmatural' that boys and girls study different

disciplines.

It is important at this stage to refer briefly
back to :the two bodies of theory discussed in
this chapter. It is important to note that the
evidence of what is presented in school texts and
mcst aspects of the curricula concerning women

is the same for both theories. What is different
however, is the way in which the evidence is inter-
g; o preted and explained., Sex-role theory's explana-
: tion is based on sex-role stereotypes and the

notion that an individual can bring about change
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to the situation, for example by education. The
political economy approach acknowledges the ways
in which women are presented in society but its
explanation refers back to the social structure;
in other words, it is important to note that
changing representations of women will be part

of broader structural change.

Thus socialist feministe (see Barrett, 1980) like
sex-role theorists have explored notions like
'subject channelling'. Barrett pcints out that
girls are chanrelled into taking subjects that
are related to their future domestic work and
these subjects include needlework, cookery,
domestic science and housecraft. Boys are
chanuelled to take woodwork, metalwork and
technical drawing. ‘iuch of the pattern of sub-
ject channelling by sex is established in terms
of teaching staff; this ofteun results in girls
going into arts and social science subjects and
boys into science and technology. The teaching
profession is also divided by gender and it is
divided hierarchically because women are not re-
presented proportionally the same as men in senior
positions. Gender codes are being transmitted

in schools.
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A rigid representation of gender is prevalent

in children's textbooks (Davin, 1979) and

studies also show that textbooks not only ex-
press an ideal of conformity to domesticity

for girls (Berlotti, 1975), but that they reveal
a pervasive ideology - that of the legitimacy

of the status quo (MacDonald, 198la). But belore
the importance of the school text is discussed,
it will be useful to review the political economy
perspective briefly and see whether this theory

offers an adequate account of gender inqualities,.

In contrast to sex-role theory, political economy
theory can be criticized as being too functiona-
list and mechanistic. It describes systems with-
out accounting for individual experiences within
structures. Also, the same criticisms th:t have
been levelled at Althueser can be levelled at
socialist feminist perspectives which base their
theorigl on Marxist analyses. Theories of class
and class reproduction are not unproblematically
transferable to concepts of gender,as has been
highlighted in the discussion on the socialist
feminist perspective in chapter one (see aiso

Arnot, 1981; Hartmann. 1976; Barrett, 198C,.
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However the strungths of this perspective are

that it enables one to look at social structures
and historically changing concepts, as well as
theories of gender and ideology. Its treatment

of ideology is more thorough and provides a founda-
tion for this particular research on the part
played by schools in promoting gender relations

as well as specifically how texts reflect gender

1deology.

GENDER CODES 1IN CURRICULA AND TEXTS

Turning %o the issue of school texts, a number

of res_archers have explored the relation be-
tween the ways knowledge is selected, structured
and transmitted by schools and the principles

of social, political and economic control in
society (Bernstein, 1977; Bouvdieu, 1971la, 1971b;
Bowles and Gintis, 1976; and Young, 197la, 1971b)
This research has iudicated that schools help
dcfine certain groups' kncwledge as legitimate,
while other knowledge is considered inappropriate
as school knowledge (Taxel, 198l1). Most of these
theorists would agree that educational institu-
tions are active agents of culctural and social
reproduction. Many of those doing research on
schools and schooling have recognised the im-
portarce of the school's part in granting legi-
timacy to the knowledge of certain groups and the

part this plays in granting legitimacy to the
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dominance of certain groups and tne subor-

dination of others (Williams, 1961). They have
sought to demonstrate how certain social groups
'control' knowledge and thus secure a particular

ideology.

Young (1571b) argues that socially valued know-
ledge (whi:h is the knowledge taught in schools)
is a means of social control. What is taught is
socially determined, because those who are in a
position of controlling knowledge determine
conscicusly or unconsciously what enjoys im=
portance in scho.,l curricula. Young argues that
knowledge can be sub-divided into high and low
status knowledge. The latter is knowledge which
.s non-academic and the €former embodies academic
disciplines, abstract thought and literacy.
Access to these areas of high status knowledge
is limited. thus the knowledge hecomes success-
fully controlled. Though Young's work is ecrit.-
cised for a relativist appfbach to knowledge,

it is nonetu less important in terms of the

social relations expressed in curricula.

School texts. according to MacDomald (198la), are
characterized by their seemingly untouchable
nature. The textbook is important in the educa-

tive process because it is regarded as standard;
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it is a measure by which the accuracy of some-=
thing is judged, and in this way it becomes
authoritative. School texcs present knowledge

in a seemingly objective way and purport to be
value free. They are also prescribed and are thus
used widely with a notion of authority. Schools
use selected,(that is, prescribed)texts for the
purposes and aims of the syllabi and in this way
the curriculum is 'controlled' within the syllabus

and the texts prescribed for it.

When discussing gender, it is important to look at
the ways in which literature presents women.
If the views presented by textbooks are supposedly
universal and yet exclude the interests and ex-
periences of women, then the views are limited
and restricted, and in line with Young's
analysis; there are implications for under-

standing the processes of tocial control.

In looking at school texts in terms of gender-

coded ideology, three pro.esses can be seen. Firstly,

texts can be seen to presume the existence of

a sexual division ot labour and they also per-

petuate different gender characteristics. One g |

way in which gender codes can be seen in text- ‘

books is the ty e of occupations which women are e
'.{

portrayed as fulfilling - this leads on to the

second point. In most cases women are portrayed
(’yﬂ
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in positions which are extensions of domestic
work and which are occupations that are low in
pay, prestige and skill. Thirdly, gender codes
are evident in texts in the way women are 'made
invisible' by not being acknowledged of referred
to; sometimes women are only acknowledged in re-

lation to men. Each of these will now be discussed

fully.

In the school texts studied, women are portrayed
as mothers, nurses, teachers, maids and governesses
which are traditional and women's occupations.
Often women are portrayed as being passive as

well as being helpmates and observers of male
activities. Research has shown that schools play
a vital part in gender differentiation (see also
Sadker and Sadker, 1980; Furman, 1980; Birzimah,
1982). Secondly, women are often defined ir terms
of how they stand in relatiovn to men. Simone

de Beauvoir's wel) known notion of 'the cther'

is also pertinent here:

ce... she is the incidental, the in-
essential as opposed to the essen-
tial. He is the Subject, he is the
Absolute - ghe is the Other.

(1961:16)
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Thus, according to de Beauvoir, women do not ac-
quire status by their own merit. It can probably
also be explained for example, in women's marital
status and even their socia. position like being

a mayoress or a prime minister's wife; women's inter-

action with men determines their status in society.

Another interesting aspect to mention is that

of omission. Studies of children's literature

such as Lobban (1975b) and Weitzman et. al. (1972),
have identified the 'invisibility' of women

(see Spender, 1982). Sadker and Sadker (1980)

have also shown patterns of omission, that is,

the absence of women in texts. This point will

be specifically highlighted in the following

discussion on language.

An important way in which texts contribute to-
wards promoting inequality is language. Langu-
age is seen as both problematic and potentially
powerful in the development of alternatives or
possibilities to political, aesthetic and in-
tellectual traditions which exist (M®Copnell=
Ginet, 1980). The issue is controversal and
serves as a springboard for contentions such

as whether or not men have appropriated language.




Language 1is a form operating in a social and
historical context and feminist theorists have
argued that it can serve to promote 1inequality
by its use of the generic masculine form
(Martyna, 1980; Spender, 1782). Without getting
too explicit and involved 1in the technicalities
of the English language, it is sufficient to say
that English 1is supposed to have natural gender.
People are classified according to their sex so
that sex and gender supposedly correspond 'naturally’ .
Thus objects are supposed to be labelled on the
basis of sex so that everything can be defined

as either masculine, feminine or neuter.

The generic masculine however, has been faulted

on 1its 1inequity 1in referring to all human beings
as males. The term 1is also regarded as ambiguous
as well as exclusive because it omits any female

interpretation (Mil!er and Swift, 1979).

Dale Spender (1980) in her critique of the generic

masculine, has noted that one significant factor
has been overlooked; there 1is nothing natural
about a woman being referred to as 'he’ or ’'man’.

It is not therefore correct to assert that wo uen
are being classified on the bas’s of sex. If in
English sex and gender are meant to correspond

linguistically, then it 1is grammatically 1incorrect



























