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ABSTRACT

The objective of educational innovation, wherever it takes place, at school or at national
level, is to improve current practices. In its recent attempt to improve the quality of
education in Malawi, the national government in 2001 embarked on curriculum reform
and adopted an Outcomes Based curriculum which was implemented in 2007. The design
features of the Malawi Outcomes Based Education were influenced by South Africa’s

Curriculum 2005.

Following the implementation of the curriculum reform, the purpose of this study was to
investigate the enactment of Expressive Arts, its theme-based design and content,
facilitative pedagogy and continuous assessment in a selection of six state primary schools
— three urban and three rural in Zomba district where teachers were first trained to teach
Expressive Arts. The study is framed by the theory of Illuminative evaluation (Parlett and
Hamilton, 1976) and Productive Pedagogies (Lingard et al., 2001). Following a qualitative
research design, data were collected through observation and post-observation interviews.
Data analysis showed limited productive pedagogies in most lessons. The majority of
lessons were characterised by lower intellectual quality, a focus on instrumental
knowledge, integration at a superficial level, dominance of communalising practices,
gendered practices, prevalence of localising discourses and a pedagogy aimed at national

examinations.

The overall picture from these findings is that classroom atmosphere in the twelve
classrooms gave students limited opportunities for the acquisition of knowledge and
development of skills, values and attitudes required for them to actively participate in the
changing Malawian context and to be able to compete successfully in other contexts. It

appears that dominant pedagogic practices in the Expressive Arts classroom serve to



position learners in parochial orientations and issues. Therefore, there was an obvious
discrepancy between the state’s intended curriculum and the teachers’ enacted curriculum.
The implications of these findings for Malawi education have been raised. The most
salient of these implications include the need for Malawi Institute of Education, the main
change agent of primary school curriculum in the country, not only to consider revising
the Expressive Arts curriculum but also to focus on the development of teachers in line

with their needs for deeper content knowledge and productive pedagogic strategies.

Keywords: Expressive Arts, curriculum evaluation, Illuminative evaluation, Productive
Pedagogies, instructional system, learning milieu, intended curriculum, enacted

curriculum.
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CHAPTER 1
INTRODUCTION
1.1 Introduction

This chapter presents the background against which this evaluation study was conducted.
It also discusses the nature of the problem that warranted this investigation, and details the
reasons that made this investigation a worthwhile endeavour. It further formulates the
research questions that set parameters for this investigation. Lastly, it discusses a synopsis
of the research method and concludes with a brief overview of the whole thesis in terms of

the key aspect of each chapter.
1.2 Background to the study

In its recent attempt to improve the quality of education in Malawi, the national
government in 2001 embarked on curriculum reform, implemented in 2007. The Primary
Curriculum and Assessment Reform (PCAR) intended to improve the quality of education
in the country by addressing the weaknesses or shortfalls of the previous curriculum. The
previous curriculum is said to have had problems of content overload because a wide
range of subjects were offered for study in the curriculum and teaching and learning was

examination rather than learner oriented (Khomani, 2003).

Expressive Arts is one of the nine learning areas in the 2007 national curriculum. It is an
integrated curriculum using themes such as body movements, conveying cultural
messages, multi-cultural performances and dances to integrate across multiple subject
disciplines including Creative Arts, Physical Education, Music, Drama and Needlecraft.
Expressive Arts differs from its predecessors in that they were designed around ends,

emphasised content rather than skills, used didactic rather than facilitative pedagogies and

16



examinations rather than continuous assessment. Through PCAR, the government has thus
aimed to shift education from content-based to outcomes-based education similar to

Curriculum 2005 (C2005) in South Africa (Khomani, 2003).

The adoption of an OBE curriculum in Malawi arose from regional influences, particularly
the first Southern African Development Community (SADC) Protocol on Education and
Training adopted in 1997. The Protocol influenced the formulation of a new feature in
South African education and curriculum landscape: an integrated qualifications framework
(Chisholm, 2005). By 2004, a number of SADC countries including Malawi formulated a
curriculum with a strong vocational and training slant: an Outcomes Based Curriculum.
The design features of the Malawi Outcomes Based Education have been influenced by
South Africa’s Curriculum 2005 (C2005) (Motara, 2002). South African C2005 design
itself has in turn been influenced by international curriculum ideas, particularly Spady’s
transformational OBE and Canadian and Australian curricula (Motara, 2002). The
characteristic features of Ontario’s “The Common Curriculum” in Canada are ‘essential

learning outcomes and integration of traditional subjects’.

Paradoxically, the introduction of an outcomes-based curriculum in Malawi may have a
similar effect as in South-Africa where grades seem lower on standardized tests when
compared to grades in other countries in sub-Saharan countries, a phenomenon which

Malawi needs to avoid with the implementation of its new curriculum.
1.3 Aim

Following the introduction of the new national curriculum in Malawi in 2007 and its
implementation over the past two years in schools across the nation, the purpose of my

research is to evaluate the extent to which the Expressive Arts curriculum is being
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implemented as intended. My study aims to uncover how the Expressive Arts curriculum

Is enacted in diverse classrooms in primary schools in Malawi.

The findings of the study will be helpful to a number of stakeholders. The findings of the
study will inform the Ministry of Education and the Malawi Institute of Education, the
extent to which the Expressive Arts curriculum is achieving its intended goals. This will
guide the policy makers and the curriculum developers on what interventions should be

made in case of failure or success.

During the time of study, the curriculum had been in implementation for just two years. If
the curriculum is not being implemented successfully, it may not be too late to intervene.
The findings would thus help Malawi Institute of Education in any future review of the

instructional materials.

Apart from assisting the policy makers and the curriculum developers, the findings will
also help teachers and learners. This is so because the findings would reveal the
appropriate measures that could be taken by teachers to improve classroom practices if the
curriculum is not being implemented successfully. In addition, the findings of the study
would be helpful to Expressive Arts teacher educators on how to prepare teachers for

teaching the Expressive Arts curriculum.
1.4  Rationale and significance of the study

Although literature in Malawi indicates that teachers in the primary school sector face
enormous constraints, Mhango (2008) observed that there are not many studies that
investigated, in a crucial way, how such constraints impact on teachers’ classroom
practices in implementing a curriculum innovation. In this connection, Croft (2002), who
studied the use of songs in English lessons of lower classes in primary schools in Malawi,

argued that most of donor-funded research in the country focussed on factors affecting the
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quality of education rather than classroom practices. She therefore recommended a more
critical investigation of how teachers implement the school curricula. For example, she
recommended that observations and discussions with teachers were critical avenues in the
exploration of teachers’ classroom practices. Owing to the limited number of studies in
this area, this study aimed at learning how teachers enacted the new Expressive Arts

curriculum to meet the state’s goal of improving the quality of education in Malawi.

To date, there are no documented studies which have been conducted on teachers’
implementation of this curriculum innovation in Malawi. Teachers were the focus of this
investigation because they make final decisions as regards to the implementation of any
curriculum (Chapin and Mesick, 2002; Thornton, 2005). There were two main reasons that
made studying from the standpoint of the teachers important. The first reason was based
on the fact that many African countries spend their energies in the development of various
school curricula, but do very little in ensuring their effective implementation (Mchazime,
2005). An understanding of the implementation of any curriculum entails an investigation
of the decisions that teachers make in the enactment of the curriculum. In fact, Mchazime
cautioned that neglecting the implementation of the school curricula is counter-productive
to all the efforts that were put in the development process. Several other scholars in the
field of curriculum (Stenhouse, 1976; Pratt, 1980; Fullan, 1992) also concur on the
importance of investigating the implementation stage of a curriculum innovation. Their
studies have also inspired me to pursue an exploration of the effectiveness of teachers in
implementing the new curriculum in Malawi. For example, Fullan (1992) gives an
important reason as to why it is important to investigate the implementation stage of

curriculum development. He contends that

The reason why it is important to examine implementation is to understand some of

the reasons why so many educational innovations and reforms fail. By investigating

19



implementation directly we can begin to identify the reasons why innovations fail or

succeed (p. 22).

Fullan continues to contend that, ‘the implementation perspective, if understood deeply
and authentically, can be a powerful resource for accomplishing real improvements in
classrooms and schools.” Pratt (1980, p.409) also concurs with Fullan on the importance of

the implementation stage of a curriculum. He contends that

Challenging though the task of designing a curriculum is, the undertaking is not
complete when the last word is written. The designer’s work reaches fruition only
when the curriculum makes an impact on the learners. Many an excellent curriculum
has had insignificant results because its designers limited their horizon to production

of a curriculum rather than implementation of the programme.

In view of the arguments of Fullan and Pratt on the importance of the implementation
stage of curriculum design and development, we can argue this way. If an in-depth
understanding of how teachers are implementing a curriculum innovation can be
unearthed, assistance can be offered to teachers and curriculum innovators on how to
address problem areas in curriculum implementation, and hence a successful

implementation of a curriculum innovation may be ensured.

The second reason for focusing on the teachers in this study was based on the curriculum
reformers’ blatant exclusion of classroom teachers at all levels of curricula development
processes. For example, Hertzberg (1981) argues that curriculum reformers assume that
they already know what is going on, and they tend to underestimate the problems as well
as the consequences of change. Usually curriculum developers reform curricula based on
researchers’ formulated theories about teaching and learning (Fenstermacher, 1994). Of

course such theories are important sources of knowledge for the reformation of the
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curricula. However, there is abundant research evidence that suggests that teachers
produce knowledge in classrooms as they enact any curriculum (see for example,
Fenstermacher, 1994; Shulman, 1991). Yet reformers do not usually take into
consideration the practical knowledge that teachers produce and use in their classrooms as
they enact the intended curriculum (Hertsberg, 1981). Thus this study was not just aimed
at investigating how various systematic factors affected teachers in their teaching of
Expressive Arts lessons, but also the kind of practical knowledge the teachers produced

and used in their classrooms depending on what worked best for them (Thornton, 1994).

The significance of this study is its potential to make a contribution to understanding the
challenges which teachers are having in teaching Expressive Arts integrated outcomes
based curriculum in Malawi. Studying how Expressive Arts is being taught inside the
classroom is a way of illuminating the challenges the national curriculum and assessment
framework initiative is facing in its implementation inside the classroom. The study may
potentially benefit curriculum developers in Expressive Arts at the Malawi Institute of
Education, the national curriculum development centre, who will read findings of this
study to understand the challenges which teachers of Expressive Arts are having in
teaching the learning area or subject as an integrated outcomes based curriculum in the
national curriculum and assessment reform initiative. The findings of the study may also
benefit the teachers of Expressive Arts. It may provide baseline data that teachers will be
able to use that will bring their teaching in line with the Ministry of Education
requirements. The findings of the study may also add new knowledge or insights to the
existing body of knowledge that stakeholders in the country can use to guide them in
improving the Expressive Arts curriculum and its implementation through preparing
teachers to teach curriculum knowledge and use pedagogy and assessment methods in

diverse contexts in the country.
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While the findings may not be generalisable to other learning area-specific curricula
within the national curriculum and assessment reform initiative, the study may
nevertheless provide insights about issues in Expressive Arts that may inform further
studies of other learning areas in the new curriculum innovation. The findings may also be
compared with the findings of research on other learning areas in the new curriculum
innovation in Malawi and elsewhere, from which generalisations could then possibly be
drawn. The study may therefore contribute to a curriculum review of the primary

curriculum and assessment reform (PCAR).

In addition to the fact that this study was undertaken for the reason that there are no
documented studies which have been conducted on teachers’ implementation of PCAR,
the undertaking of the study was also partly influenced by my own autobiography as a

teacher, teacher educator and a curriculum developer.

What sparked my interest to study the pedagogies of the primary school teachers for
preparing learners with the knowledge, competence and qualities for successful fulfilment
of their various life roles in the Expressive Arts classrooms was the paradigm shift that
occurred in Malawi classrooms, after the re-introduction of democracy in 1994. | view this
shift from my own perspective as a teacher educator, and my participation in curriculum
development processes. In addition to this are my own socio-cultural experiences because
learning in schools takes place in the context of both the teachers’ and students’ socio-

cultural backgrounds (Hamilton, 1993; Hamilton, 1996; Rios, 1996).

| was trained as a Geography teacher and started teaching in 1995. My own perception of
teaching Geography as well as the various constraints | faced influenced my classroom
practices. Learner-centred or participatory teaching and learning pedagogies were not new
to me because we learned about them during pre-service training. However, the Ministry

of Education did not compel teachers in the use of such pedagogies during the pre-

22



democratic era. As such, | used a mixture of teacher-centred and learner-centred
approaches, although | used more of the former because | viewed my major goal of
teaching as preparing students for examinations. | found teacher-centred approaches
necessary to drill students for examinations. Interestingly, I noted that students liked active

participation in class during the few occasions | used learner-centred approaches.

In as far as I can remember, the use of the term ‘participation’ became popular in the post-
democratic era because of people’s involvement in political, social, and economic affairs
of the country in the post-democratic era. The government started to emphasize the use of
learner-centred or participatory classroom practices. Teachers were now expected to use
such type of approaches. However, | still failed to use most of the suggested learner-
centred or participatory classroom pedagogies in the reformed curriculum because of
numerous problems | faced like inadequate resources, large class size, and public

examinations pressure.

While I was still grappling with the paradigm shift in my secondary school classroom, 1
joined Domasi College of Education in 2000 as an Education theory teacher. My
secondary school teaching experience made me believe that the state, policy makers and
curriculum developers design curricula based on what they see as a desirable but ignored

the actual classroom challenges that teachers face for the achievement of the desired goal.

My role as a teacher educator helped me learn more about classroom experiences from a
different perspective. The government’s requirement on the use of learner-centred or
participatory learning pedagogies reminded me of the various constraints | faced as a
secondary school teacher. The question I kept on asking myself was: ‘How best can I
prepare pre-service teachers to use learner-centred or participatory pedagogies under the

various constraints in their schools?’ I made a lot of effort in training pre-service teachers
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on the use of learner-centred or participatory approaches on what | found practical during

the time | taught in secondary schools.

However, | noticed during field experiences that some of the pre-service teachers resorted
to teacher-centred pedagogies, just as | did during my time. | was also impressed with
other pre-service teachers who adapted the techniques and skills they learned during their
teacher preparation. Some creative pre-service teachers devised interactive learning
strategies that were appropriate for large classes. For example, some of them organised

students to write short stories based on what they had learned in the lessons.

From 2001, while still teaching at Domasi College, | also had a rare opportunity of being
involved in a series of curriculum reform processes, which the Ministry of Education had
organised. I was involved in the development of the Expressive Arts syllabi, teacher’s
guides and textbooks for primary schools. Such experiences helped to widen my
understanding of curriculum development processes. One important issue | learned during
such reforms was that subject-based curricula teams were bloated with ‘experts’ that
included officials from the Ministry of Education, curriculum specialists, officials from the
Malawi National Examinations Board, college professors and teacher educators.
Paradoxically, teachers who actually enacted the curriculum were represented

occasionally.

However, whenever | shifted my mental image to that of a classroom teacher to reflect on
what we did to the curriculum, I always felt that as curriculum developers we did not heed
much about the practical knowledge that teachers generate in their classrooms. Hence,
remembering my own classroom experiences, | developed a keen interest in pursuing how
primary school teachers implemented the Expressive Arts curriculum considering that we

neglected their classroom practical knowledge when developing the curriculum.
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Two mini-research projects I carried out in primary school classrooms through a Bachelor
of Education with Honours and a Master’s degree programme | pursued between 2007 and
2009 offered me the first opportunity to test my line of thinking. Through such
interactions, I learned some of the teachers’ perceptions about the school curricula and
how the perceptions influenced their decisions in the classrooms. | also found that in the
process of enacting any curriculum, some teachers devised effective classroom practices
that promoted students’ active participation even when the teachers worked under
enormous constraints. Such practical knowledge was one of the initial impetuses for my

investigation of how primary school teachers implemented the Expressive Arts curriculum.

In addition to the professional background was my socio-cultural experience in the
understanding of classroom practices. My own experience as a student and secondary
school teacher made me believe that socio-cultural factors influence classroom practices

especially to value laden subjects like Expressive Arts.

I noted as a learner and secondary school teacher that both students and teachers enter their
classrooms with prior knowledge that was largely based on their socio-cultural histories. In
most cultural groups in Malawi, children undergo initiation rites, which can be described
as traditional forms of schooling. These initiation rites are of course given different names
in the country according to the regions of the country where they are performed. In these
initiation rites, children undergo instructions which promote them into adulthood. As
young adults, the initiates are taught about discipline, unity, cooperation, duties and
responsibilities and leadership positions in the families and societies. Such instructions are
done by special elders in the villages and are largely elder-centred. The learning is
through folklores, riddles, expressions, simulations, songs and dances. To date, initiation

rites remain a powerful tool among most cultural groups in Malawi for keeping alive
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cultural traditions. Most of the students are initiated when they are about nine years old.

This means students undergo initiation rites during their early years of school life.

I have never taught at primary school to experience what it takes to teach students who
have prior knowledge based on their cultures. However, the truth about some elements of
traditional practices is that some of their methods of teaching are contradictory to learner-

centred and participatory learning that is currently promoted in the Malawi schools.

For example, traditional teaching reduces children to mere listeners, and yet when they go
to school they are expected to take active roles in the classroom. Furthermore, traditional
teaching takes place in exclusive “schools” for all boys or all girls with emphasis on social
distance between sexes. Yet the same children go to co-education schools where they are
expected to mix and participate as equals in all classroom activities. However, there are
also common features between traditional teachings and classroom practices. For example,
both use some common tools of teaching like songs, folklores and dances although these

are more emphasized in the cultural traditions than in schools.

Thus my own experience as a teacher, teacher educator and curriculum developer and the
fact that the researcher would be observing the teaching of a curriculum in which the
researcher participated in designing influenced my desire to study how primary school
teachers used learner-centred and participatory methodologies in Expressive Arts lessons
to prepare learners with knowledge, competence and skills necessary for fulfilment of

various life roles in the community.
15  Research Problem

The introduction of PCAR in Malawi constituted a problem that required a thorough
investigation. The problem came about because the Ministry of education expects teachers

to change their classroom practices from the traditional didactic teaching to learner-centred
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and participatory learning and from examinations to continuous assessment. For example,
in connection with the learning areas in PCAR, including Expressive Arts,

Kaambankadzanja (2005) argues that

The new curriculum must depart from using the traditional teaching methods and
focus more on learner-centred or participatory methods such as group discussions,

role plays, simulations, debates etc. (p.1-2).

This assumption is not without problems, of course, because such a shift requires that
teachers must possess appropriate content and instructional knowledge for implementing
learner-centred classroom practices. Yet the reality on the ground is that teachers in
Malawi face various constraints that include poor teacher preparation programs (Hauya,
1993; Kunje, 2002; Stuart, 2002), large class sizes (Stuart, 1999), and inadequate
classrooms (Croft, 2002). Other constraints are inadequate teaching and learning resources
(Ministry of Education, Science and Technology, 2001; Kunje, 2002), and diversity in
students as reflected in their ethnicity, language, religion, gender, and age (Hicks,
Kishindo and Tlou, 2003). However, understanding of how this shift constitutes a problem
for teachers makes sense in context of the political, social, and economic problems that
Malawi has experienced since gaining of its independence from Britain in 1964. This
background is important in understanding why the Ministry of Education embarked on
curricula reforms that compel teachers to use learner-centred and participatory classroom
practices for preparation of competent citizens in an independent and democratic country.
It was in the context of the research problem and significance of the study that | developed

research questions for this investigation.
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1.6 Research Questions

One main research question and four sub-questions were framed to guide the actual

investigation and were as follows:

How do Expressive Arts teachers teach Expressive Arts two years into the

implementation of PCAR in Malawi?

The sub-questions that support the main question are the following:
1.6.1 What is the ‘intended’ Expressive Arts curriculum?

1.6.2 What is the ‘enacted’ Expressive Arts curriculum?

1.6.3 What differences are apparent between the two?

1.6.4 Why do these differences exist?

An understanding of how teachers implement Expressive Arts lessons to achieve the
government’s espoused goal of improving the quality of education can make sense in
relation to the official curriculum that teachers use for the organisation and teaching of
their lessons. Therefore, the first sub-question aimed at investigating the content and
pedagogical approaches of Expressive Arts prescribed in the Ministry of Education’s

intended curriculum.

The second question sought to understand how the teachers implemented their planned
lessons. However, as shall be discussed in greater detail in the next chapter, teachers
face an array of constraints that affect their classroom practices. Therefore, the third
sub-question aimed at exploring how the teachers either adhered to or deviated from the
intended curriculum. In this connection, the fourth question aimed at exploring the

reasons for the apparent teachers’ deviations from the intended curriculum.
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1.7 Methodology

As it has been stated earlier on, in section 1.3, the aim of this study was to explore how
teachers are teaching Expressive Arts curriculum two years into the implementation of the

national innovation in Malawi.

| felt that this aim was consistent with those of the qualitative research approach. A
qualitative research design was therefore used in this study: Illuminative evaluation.
Illuminative evaluation was developed by Parlett and Hamilton (1976) to assist evaluators
go beyond testing as the predominant instrument, to consider in addition how both
contexts within schools and issues often ‘hidden’ in evaluation contribute to understanding
an innovation and how it may be improved. The Illuminative evaluation approach has the
ability to take into account the teachers’ perspectives of the curriculum as they implement
it and to match the intended and the enacted curriculum. In llluminative evaluation, the
difference or ‘gap’ between the terms ‘instructional system’ and the ‘learning milieu’
make it possible to ascertain whether the curriculum is meeting its own formulated goals

and whether Malawi ought to still follow the OBE route.

To evaluate one needs a yardstick for comparison. Therefore Productive Pedagogies
(Lingard et al., 2001) has been used to complement Illuminative evaluation as a yardstick
to which the enacted curriculum may be compared. Productive Pedagogies has been
utilized mainly as the lens for illuminating the pedagogy in the enacted curriculum. One
major reason that makes Productive Pedagogies theory significant to this study is that this
approach seems to offer a useful lens for understanding how teachers implement a
curriculum which was aimed at improving the quality of education in Malawi. Productive
Pedagogies was developed as a research tool for exploring classroom practices that
promote a high quality education for all students regardless of their background (Lingard

etal., 2001).
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The theory takes into account all the pedagogies integral to promoting provision of high
quality education for all the learners as espoused in the new primary school curriculum in
Malawi. For this reason, Productive Pedagogies has been adopted as a suitable lens for

evaluating the new curriculum in Malawi.

As Nyirenda (1993) correctly argued, understanding the effectiveness of an innovation in
improving education quality based on curriculum documents alone is not enough without
reference to how teachers enact the curriculum. For this reason, the understanding of the
effectiveness of the innovation in improving education quality in Malawi was from the
perspective of both the design of the Expressive Arts curriculum and how teachers enacted

it in their classrooms.

Understanding of the design of the curriculum involved analysis of curriculum documents.
This process helped in learning how the state organised the content and pedagogies of the
curriculum to improve education quality. Understanding of how teachers enacted the
curriculum involved observing lessons of twelve case study teachers and interviewing
them. Observing the lessons of the twelve case study teachers aimed at learning how the
teachers organised lesson activities to meet specific objectives of the lessons. As such, the
observations and analysis of the lessons helped in understanding how the teachers either

adhered to or deviated from the intended curriculum.

In this connection, Mc Laughlin and Talbert (1990) observed that teachers’ organisation of
classroom practices are either constrained or stimulated based on the context in which
teachers operate. As shall be explained in the next chapter, various systematic problems
constrain teachers in the organisation of effective lessons in Malawi. Therefore, the next
chapter is a discussion of the context in which the Expressive Arts curriculum is being

implemented.
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1.8 Closing remarks

As is the case with many national innovations, adjudicating worth or attributing value to a
curriculum customarily follows the implementation of that curriculum. This study is
undertaken to establish how teachers teach Expressive Arts, one of the nine learning areas
in the national innovation in Malawi early in its implementation with the view to
strengthening practices consonant with intentions of the state and improving those which

may be deviating from the intentions.
1.9  Organisation of the thesis

This thesis has been organised into nine chapters, with each chapter divided into several
sections and sub-sections. Arabic numbering has been used to indicate the different levels

of section headings.

Chapter 1 formulates some of the background concerns that prompted the research and

looks at some of the questions which were designed to guide it.

Chapter 2 locates the study in the context of Malawian education. It aims at providing
background to PCAR, which is the curriculum under study, against the just phased out
1991 curriculum. The chapter thus discusses the process and rationale that resulted in the
decision to revise the 1991 primary curriculum and to produce the PCAR. The first part
explores the missionary dominated education system during the early period of missionary
work in Malawi and during the colonial period up to the late 1950’s. The second part
explores the involvement of the colonial government in the provision of education; and the
shaping of the education system until Malawi attained Independence in 1964. The colonial
education system appears to have provided the foundation on which the present system of

education in Malawi is based.
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The third part examines the education system and its related curriculum reviews after
independence in 1964. The fourth part presents a rationale for the primary education
curriculum review which began in 2001 in Malawi. The fifth part discusses the design
and processes involved in producing the PCAR. This part is also dedicated to a
discussion about what integration and continuous assessment entails as the major design
features of the PCAR, which provides the overall curriculum framework within which
the design of nine learning areas, Expressive Arts being one of them functions. Some
recent studies on curriculum integration and continuous assessment have also been
considered in this part of the chapter. The last part is dedicated to a discussion of the
procedures which were undertaken in implementing the curriculum. This is done to give

a sense of the nature of the curriculum being evaluated.

Chapter 3 presents the theoretical frameworks guiding the study. It explains that this study
is grounded on two theories. First and foremost, the study is grounded on the concept of
Illuminative evaluation as postulated by Parlett and Hamilton (1976). Hluminative
evaluation is a framework for finding out if a curriculum innovation is doing what it
intended to do. Illuminative evaluation is therefore employed in this study to establish if
the intentions of the Expressive Arts curriculum are being realised in the classroom
practice of teachers. In order to establish the intentions of the Expressive Arts curriculum
and the classroom practice of teachers, another theory was drawn upon. This was
Productive Pedagogies postulated by Lingard et al. (2001). Some studies in the field of
education and other fields which have used Illuminative evaluation as a framework to
evaluate innovations have also been cited. Some evaluation models and how these models

relate to this research are also discussed in the chapter.

Chapter 4 reviews relevant literature. The first part of the chapter discusses challenges

which are cited in the literature on implementing a curriculum using strategies similar to
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what PCAR adopted. The second part presents some top-down curriculum innovations in
developing countries. This is done to provide some reference points about curriculum

innovation barriers encountered in contexts similar to those of Malawi.

Chapter 5 outlines the research approach and the method for data collection. A qualitative
research design employing a case study method was used in this study. The chapter
explains the ethical considerations in conducting the study and permission obtained from
the University of Witwatersrand Research Ethics committee. Informed consent was first
sought from the participants before they started participating in the study. Participants
were informed that their confidential information would only be accessed by the
researcher and the supervisor. The data collection techniques used in the study;
questionnaire, observation and semi-structured interview enabled triangulation of data,
which contributed towards trustworthiness of data. The chapter explains how the data were
analyzed-by identifying emerging themes, related to indicators of dimensions of

Productive Pedagogies, which b