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ABSTRACT
 School and education for a significant number of South African learners is characterized by long travel times, unsafe modes of travel and exposure to weather related dangers. This dissertation was conducted with six participants in a rural municipality in KwaZulu-Natal and aims to highlight the value that rural learners place on education by looking at their everyday households and their walking routes to school. The lived experiences narrated during the interviews and observed during participant observation allowed me to capture the participant’s everyday, fears and coping strategies. The findings show that there are contextual factors that are barriers to education. Since my focus is the home and the walking routes, I was interested in the unique arrangements that the household, village and learners make in order to access school in rural areas. I was also interested in the participants’ outlook, worldview and habitus and how this triad impacts on the meaning they attach to education. After an examination of the history of KZN, a look at the socio-historical background and the view of rurality as the periphery, it became clear that the use of an orthodox measurement of school performance to understand the success or failure of schools in this context is deeply insufficient. And so the motivation behind an ethnographic design was to capture the experiences, interpretations and meanings the rural learners gave to education in their context. This is because beyond the gates of the schools are households and villages that add to the complexity of education in rural areas. 
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“These are the tales of the everyday, not the exceptional” (Benwell, 2009)
South African rural schools are characterized by poor infrastructure, under-qualified teachers and scarce resources, and can be understood as microcosms of a larger context of rural-urban inequality. Although there are substantial changes in South Africa post democracy, there are people still affected by inequalities and high levels of poverty especially in rural areas (Pennefather, 2008). Education policy has experienced a lot of changes yet on the ground, the socioeconomic status, learner-teacher ratios, and availability of teachers and textbooks show that the policy keeps failing (Pennefather, 2008). The challenges faced by rural learners are manifold, yet the country has approached these challenges by merely focusing on factors such as academic performance, inexperienced teachers and lack of resources whilst ignoring other contextual factors that play a role in underperformance. This story of educational failure in the schooling system, and the challenges of rural schools that lack of basic resources such as water, electricity, sanitation and undelivered textbooks are the stories that dominate and frequently summarize the problem with rural schooling (Emerging Voices, 2005; Hlalele, 2012). The government pre and post democracy has failed rural areas and failed to implement ways in which to improve the attainment of education (Emerging Voices, 2005). The failures of the national education policies are most evident in performance in rural areas (Harley and Wedekind, 2004). The challenges faced by rural areas are not accommodated for in educational policies, both theoretically and practically (Chisholm, 2004; Emerging Voices, 2005; Balfour, Mitchell & Moletsane, 2008).
South Africa’s education system performs poorly in rural areas. Although it is true that rural schools are unable to perform like their urban counterparts (Hlalele, 2012; Soroto, 2004), it does not mean that all rural schools offer a low standard of education, or that the fault of rural education lies with teachers or school conditions. The purpose of this dissertation is not just to explore  and document the dire conditions that rural learners are subjected to as they strive to get an education but to also understand the specific conditions around the life of the rural learner that contributes to or limits educational performance. 
Despite the many challenges that rural schools face, school performance in South Africa is measured by national examinations, with special emphasis at the end of the schooling career in Grade 12. In this regard, performance is understood as being related to matters in the classroom and curriculum. Other contextual factors that contribute to underperformance in rural schools are seldom studied or discussed. Even with growing critique, school performance in South Africa is measured by standardized testing and examinations, which do not accurately measure achievement and school performance (Gibson & Asthana, 1998; Guisbond & Neil, 2004) especially in the context of socio-economically disadvantaged areas like rural settings. Scholars such as Muijs, Harris, Chapman, Stoll and Russ (2004) and Nicolaidou and Ainscow (2005) have found that there is a strong correlation between socio-economic characteristics and examination performance. Their focus has been on the situation that rural people find themselves in, coupled with their experiences and the importance of the variety of contextual factors that play a pivotal role in schooling and performance. This dissertation is based on the notion that examination results provide a limited and general perspective on the success or failure of schools in the rural area. Parallel to this narrative and often away from the public gaze, there is, however, another story that is equally important in understanding access to education in rural schools. This is the story of learners’ lives at home (household), as well as the walking routes between home and school. Through these narratives, I was able to understand what education means and the factors that impact on how it is valued by rural learners. 
While much of the explanation for the poor delivery of education in rural schools is explained in terms of the lack of delivered textbooks, lack of qualified teachers and unfinished curriculum, I wanted to explore how the challenges or external factors that surround the school affect the way in which education functions and is in turn valued in rural areas. My hypothesis was that it is these external factors that affect underperformance as much as those internal to the school. The aim of this thesis is to take the reader on a journey which explores the experiences of learners through multiple lenses, shifting locations and realities through the lens of the researcher, the voices of the participants. It will also explore the location of the research and present day life in the space occupied by the learners. 
Since this was an ethnographic study which fore-grounded context, a clear description of the rural locale in which the participants are located is crucial as it provides a foundation for understanding the analysis and findings of this study. This research was conducted in the uThungulu District, KwaZulu-Natal. uThungulu District is one of the worst performing districts, in a homeland area with the worst socioeconomic deprivation, in one of the country’s worst performing provinces (Lemon, 2004). The four bottom provinces that underperformed in terms of education are Eastern Cape, Limpopo, Mpumalanga and KwaZulu-Natal (Department of Basic Education, 2015). The choice of this area is premised on the fact that it is rural and the majority of the learners in the district walk to school. In order to understand the study area, it is important to describe the larger community in context. 
Poverty is quite evident in the community of study. Parts of the area lack basic services like running water and electricity. With my participants circumstances like death of caregivers and unemployment led to situations such as poverty and failure to afford basic necessities like water, sanitation and electricity. In terms of livelihoods and standard of living, households rely on candle light due to failure of accessing or affording electricity. As I was walking around the community, I saw a lot of aged residents and a lot of young children. Drawing from the household interviews I did with the participants and their caregivers, most people either survive on pension grants, children’s grants and piece jobs in and outside the area. For survival purposes there are households with stalls outside their premises where they sell snacks that school children love as well as fruits and vegetables. Unemployment is also rife in the area. There is the typical hang out spot for young boys at the corner of shops where there is gambling, smoking, chatting and drinking. The boys move to the spot with shade as the sun displays its beauty. Public transportation appears to be limited and the most commonly reported mode of transport to work or school, by far, is “on foot” according to the census report (Stats SA: 2014).That is how the learners participating in this study travel to school.  

Social and historical context
Rural schools are positioned within a long social history of racial exclusion dating back to colonial rule and the creation of ‘native reserves’ in South Africa. The Native Land Act of 1913 in parliament aimed at controlling the ownership of land by black Africans (Native Land Act, 1913). This Act resulted in the majority of South African citizens being denied the right to own or rent land, and only 7% of the total land mass of the country could be owned by black Africans. This Act further made it possible for black Africans or Natives, as they were previously referred to in official documents, to be isolated in designated racial residential areas. The Native Land Act was one of the foundations of the system of apartheid. The designated areas for black Africans were overcrowded and soon depreciated due to soil erosion which caused a decline in agricultural production Benwell, (2009). As a result, black African men were forced to become migrants to the urban areas in search of work. This changed their status quo from land owners to wage earners. Such a shift in livelihood activities is fundamental towards understanding rural poverty that is still presently affecting black rural communities. It consequently also affects rural schooling for the majority of children who come from the poverty stricken households. 
The National Party government that enforced the Apartheid system of racial segregation prioritized white supremacy and Afrikaner minority rights over black Africans in South Africa. Under this system, nine native groups referred to as ‘Bantus’, were assigned their homelands or Bantustans (Bantu Homeland Constitution Act, 1971). Bantustans were ‘independent’ states and were self-governed by black Africans. Black Africans were unfailingly regulated, for example; those who were working in the cities where residence was reserved for white people had to apply for passes. Passes were permission documents that black Africans carried to move in and out of the cities and failure to produce one resulted in immediate arrest. The Bantustan areas were fundamentally rural. Areas that were designated as Bantustan areas are currently poverty stricken and socio-economically disadvantaged impacting negatively on schooling (Emerging Voices, 2005). In the new South Africa, these places are known as: Eastern Cape Limpopo, Mpumalanga, North West and KwaZulu-Natal. Data for this dissertation was collected in the latter province. 
It is not just land possession and land settlement that suffered under the apartheid system, so did the education system. The Bantu Education Act of 1953 was a racially separated education system that served the interests of white supremacy. The objective of Bantu Education was to direct black Africans to the unskilled labour market. It also robbed black Africans of the same educational opportunities and resources afforded to white people. Bantustan education was deliberately inferior to white education and degraded black people’s history, culture and identity. It was argued that black people had no use for quality education as it would be irrelevant for the type of labour that was expected of them. Black schools were deliberately and systematically under-resourced. The Bantu Education Act (1953) had educational departments for four racial groups in South Africa: Black Africans. Indians, Coloureds and Whites. White schools were generously funded while black schools were under-resourced with inadequate facilities and poorly qualified teachers (Betram, 2009; Omar, 2009). All four of these educational departments operated on a separate and grossly unequal basis. Bantu Education was racially and ethnically biased and taught learners for positions that they were expected to occupy socially, economically and politically under apartheid. Apartheid education was characterized by imbalances and inequalities” (Naicker, 2005).  Some of these inequalities were “disparities in per capita expenditure, learner educator ratios, qualifications of teachers and the allocation of physical resources” (Naicker, 2005). 
Thus it can be argued that through these dehumanizing Acts, white people had the privilege of an education that opened up opportunities while black Africans lived in rural poverty, given inferior education with minimal vocational opportunities and were constantly under surveillance as their movements in and out the cities were monitored. The National Party government at the time used its power and resources to maintain the education system that kept Black Africans at a level where they could be controlled. Being in charge of governance, funding, training and curriculum preserved the inferiority of black Africans. Even though South Africa is over a decade into democracy, the aftermath of the system still lingers. It lingers on in the formerly known Bantustan rural areas that were home to black Africans and are still currently home to the majority of black Africans. 
The right to basic education for all was one of the promises of the new constitution (South African Constitution, 1996). The new education system aimed to eradicate apartheid’s racial inequities by introducing a number of educational reforms. The reforms prioritized equal education for everyone by having the newly formed provinces under one umbrella of education. The intention of the new education system was to be inclusive irrespective of racial or ethnic background (Omar, 2009). A new curriculum was implemented to eradicate past inequalities. Despite all these democratic changes, rural areas, in particular, are still suffering from apartheid inequalities. The unique challenges faced by rural schools make it difficult for them to perform well (Emerging Voices, 2005). Rural schools underperform year after year and this sparked my interest in observing and understanding why this is the case. 

Rural education research
Rurality in the context of education is under-researched within the social sciences in South Africa (Balfour, 2012; De Lange., Olivier, Geldenhuys., & Mitchell, 2012; Moletsane, 2012). International research done on schools in rural areas is less compared to that done in urban and suburban educational settings (Hardre, Sulllivan & Crowson, 2009). However, from what has been researched, it is said that rural areas achieve lower than their urban counterparts. In the international research, poor performance at rural schools has been attributed to the challenges that rural learners face even before they get to school (Chance & Segura, 2009; Farmer et al., 2006; Johnson & Strange, 2007). That is why it is important to research and highlight the contextual factors that burden rural areas. It is also vital to involve the people on the ground in order to implement effective measures to ensure that there are no barriers that stand in the way of children’s right to education. 
Hardre highlights that in the United States 30% of the schools are situated in rural areas yet less than 6% of the research done in schools includes rural schools (2008). Prior to research such as the Emerging Voices Report, there existed no known publication that focused on rural education (Emerging Voices, 2005) in South Africa, and the challenges which are unique to the learned and lived experiences of a rural setting (Balfour, Mitchell & Moletsane 2008). There is a need for research, interventions and strategies that will increase the success of rural school performance. This will only be possible if high-quality research is conducted in rural settings (Arnold, Gaddy and Dean, 2005). Most rural research completed uses urban-based teachers in rural areas or student teachers in universities, people who associate rurality with backwardness and disadvantage (Balfour, Mitchell & Moletsane, 2008). It is mostly outsiders who write and perpetuate the negative impacts of rural communities and their educational outcomes. It is rare that the rural community is involved in research, where they tell the real story and experiences of learners, teachers and caregivers. A significant number of families in the rural areas take great pride in seeing their children go through formal education after having faced tremendous challenges. 



Aim, objective and research questions
I was interested to understand this phenomenon not from the starting point of the school itself, but from the vantage point of the home and village life of the learners. 
The overall aim of the study is to explore the experiences and challenges faced by learners in uThungulu district, KwaZulu-Natal. This knowledge will facilitate a deeper understanding of the perspective of learners and caregivers on the walking routes and the value placed on education from within this rural context. This research seeks to test these ideas in the South African context, and to consider the specific relationship to school education in rural South Africa. The objective of this dissertation is to describe the external contextual factors that are barriers or aiders to access to education and understand how they play a role in how education is experienced and perceived by rural learners. I do this by looking at household dynamics and the journey to and from school as experienced by learners who attend the nearby school. I looked at the relationship between how walking distances, mode and trip safety in the context of the study impacts decisions and perspectives about the significance of getting an education.
At the heart of this dissertation is the objective to understand the dynamics that rural learners come across in their everyday lives in a more detailed way than has been studied to date. The in-depth approach was chosen in order to understand deeply the contextual factors that play a role in how learners in rural KZN are conceptualizing their setting and related experiences. Alongside the desire for depth and authenticity, is the need for the dissertation to be practical. 
[bookmark: _Toc534646682]Key research questions 
To build on the aim, the study seeks to provide answers to the following questions:
How much influence do your household relationships have on your meaning of education?
To what extend do the walking school route impact on your value of education?

[bookmark: _Toc534646683]Overview of the study
In chapter One, I begin by orienting the reader to the research topic by giving the historical background of rurality in the South African context, the aims and objectives and provide the overview of the study. 
Chapter Two discusses the conceptual framework and theoretical framework and literature review. A synthesis of concepts and literature and research that focuses on information specifically related to rurality and rural schooling.
Chapter Three discusses the research design used in this study. I describe method used, research site, data collection as well as ethical considerations. 
Chapter Four focuses on households by presenting the experiences of participants and personifying typical rural life in the household.  It highlights the dynamics of household relations and the delegation of chores. The second part provides narratives and descriptions about the walking routes. The themes: aspirations, poverty, gendered experiences and KZN community-school relations are explored.
Chapter Five analyzes the data and presents the findings of how the factors discussed affect the value, aspirations and meaning rural learners place on education as conceptualized by the experiences faced by the learners. The chapter reports on gendered experiences, poverty, safety and lack of caregiver support as some of the major themes.
Chapter Six concludes the dissertation by providing a summary of findings as reported in Chapter Four and Chapter Five. A discussion of the major themes is presented and a brief final and personal word where the study is concluded.


 




[bookmark: _Toc534646684]CHAPTER 2
[bookmark: _Toc534646685] LITERATURE REVIEW, CONCEPTUAL AND THEORETICAL FRAMEWORK
[bookmark: _Toc534646686]Literature review 
[bookmark: _Toc534646687]Barriers to learning
Barriers to learning are factors that prevent learners from profiting from education (Visser 2002:9) barriers to learning consist of gaps in the system that fail to accommodate the diversity of learners who struggle  to access education (The Department of Education 2007: 130)
[bookmark: _Toc534646688]Poverty and education 
There is a relationship between poverty and unemployment where families struggle to meet basic needs such as shelter and nutrition. Some children from struggling families end up with no option but to drop out and seek employment to help out the family. The Department of Education 2001:133 states that factors such as hunger lead to lack of concentration, which in turn negatively impacts the learning process. Mphahlele (2005 suggests that educators in the foundation phase should compensate for deprivations through stimulation, environment and play. 
Individual and personal factors related to absenteeism
There are a variety of factors that contribute to high rates of absenteeism. One of the primary reasons for absenteeism is illness. It is also the legitimately authorized reason for being absent (Emerging Voices, 2005). Malcolm et al (2003) proposed that age also becomes a factor when looking at absenteeism rates. There is no extensive research done to prove that gender contributes to absenteeism rates. However, a study by Moseki (2004) found that males are more likely to miss school with no legitimate reason. In South Africa, for instance, learner absenteeism has a gender dimension when it comes to the dangers of walking to school for female learners such as violent attacks, sexual harassment and assault. More factors that contribute to absenteeism are learner disabilities learning difficulties and difficulty in coping academically (HSRC, 2005; Moseki M, 2004; Railsback J, 2004; Wittenberg M, 2005). Learners facing these challenges are more likely to be absent from school. They face the challenge of being behind academically, being bullied and stigmatized. Psychological problems such as low self-esteem and also contribute to likelihood of absenteeism (Moseki 2004; Railsback J, 2004; Tasmania Government Publications 2002).  
Socio-economic influences on education
Unemployment and illiteracy rates in KwaZulu-Natal are some of the contributing factors in households that affect a learner’s progression in education. It is more likely for a learner to attend school if their caregiver is involved in their education. Children who have siblings to look after and play the role of being a parent in the home are likely to miss school (Moseki M, 2004; Raisback J, 2004). Dysfunctional or disintegrated family structures are a huge factor in learner absenteeism. In South Africa, teachers have reported that dynamics such as poverty, Learners in rural areas are unable to access centers of learning because of poor transport and poorly developed roads (Mudau 2004:50). Being unable to reach a learning facility that exists is a huge barrier (Department of Education 2002:132). Socio-economic factors have a negative impact on learning. Factors such as poverty, lack of basic resources, shelter, unemployment and underdevelopment affects the quality of education. In KwaZulu-Natal, access to basic services, for example, transport is a huge factor especially for young learners and those with disabilities as they are physically unable to reach places of learning.  
[bookmark: _Toc534646689]Family conditions 
An argument by Knapp (1995:9) states that the conditions that occur in a home impact the child’s education. Socio-economic struggles in households cause stress and a lack of concentration for learners. The environment in which a child grows up in shapes their ability to grasp well. The skills that learners acquire in their environments help them deal with situations in the outside world, which is why it is imperative that there should be a connection between the academic world and the child’s environment.
[bookmark: _Toc534646690]Caregiver and community involvement 
It is important for a parent to be the primary source of education for their children (Department of Education 2005:140).  Most caregivers believe that teaching only happed at school which is why they do not get involved. In rural areas, the responsibility of having educators being the only ones responsible for education is because of the close knit relationships they have with the community, if they were born there. However, what is most important is for parents to be aware of how important it is that they work together with educators at school and in the household. It has been proven that when parents and educators work together, academic progress improves (Solomon, 1992: 22). Without parental involvement, learning is threatened and learners lack the necessarily support needed to achieve their goals. 
It is also important for the community to aid the youth in their course of education (department of Education 2002:140). The policies and legislation in South Arica support the movement of caregiver and community involvement in the education of their children. It would do well for the children and educators to be given an extra hand outside the school gates. The White Paper 6 of 2001 also supports the involvement of parents and community in actively supporting children in their learning process. When educators, parents, community and learners work together, there could be progress in educational performance (Engelbrecht and Green 2001:462). 

[bookmark: _Toc534646691]Conceptual framework
From the literature that I have gathered for this study, there has been consistent reference to the concepts of ‘rurality’ and ‘underperformance’ which connects the threads of this dissertation.

[bookmark: _Toc534646692]Rurality 
There is no one definition of what “rural” is, so there are a number of types of rurality” (Cross & Frankcombe, 1994:14). Rurality is the concept that engages with all the themes in the thesis. The term “rural” is derived from the Latin word ruralis, meaning countryside or open land. Rurality in the South African context lacks a consistent and explicit definition and many researchers (Arnold, Newman, Gaddy & Dean, 2005; Anriquez & Stamoulis, 2007; Sauvageot & da Graca, 2007) concur that this is because as there are a number of demographic factors to consider (Hlalele, 2012; Khau, 2012, Mahlomaholo, 2012, Mukeredzi, 2013). The Rural Development Framework explains that historical complexities and cultural perceptions cannot be rationalized into one definition that characterizes all purposes.
The most common way of defining rurality is by contrasting it to that which is not urban. It is the other to urban (Anriquez & Stamoulis, 2007), socially, educationally, politically and economically (Woodrum, 2011; Mahlomaholo, 2012). Such a distinction of the rural continues to exist because of the constant comparative discourse with the urban (Hlalele, 2012). Rural comparison to the urban dims the uniqueness of the rural dynamics and how it differs immensely from the urban (Balfour, Mitchell & Moletsane, 2008). In most papers, rurality is written with much focus being on the undesirable characteristics of the setting. These characteristics, include “…space, isolation, community, poverty, disease, neglect, backwardness, marginalization, depopulation, conservatism, racism, resettlement, corruption, entropy, and exclusion” (Balfour, Mitchell & Moletsane, 2008:97). 
Rural spaces also consist of a majority of tribal land governed by traditional leaders (Mahlomolo, 2012). In Hlalele’s, (2012:115), paper, Social justice and rural education in South Africa, he explores historical settlement and land ownership of rural areas which are directly related to apartheid and the colonial policies of dispossession, resettlement and a systematic exclusion from opportunities”. As a result, the inequalities and unequal power relations between the urban and rural contexts, which continue to persist in South Africa are always linked to the past (Pennefather, 2008). 
What can be gathered from literature is that the concept of rurality comprises of innumerable contexts and theorizations, therefore, a definition of rurality is dependent on the context of the discussed subject. There seems to be two sides to rurality, the positive outlook that sees a people that are resourceful (Mahlomaholo, 2012), or the negative outlook of a space and people that are backwards and isolated (Ebersohn & Ferreira, 2012).  For the purpose of this thesis, rurality refers to those settings that are sparsely populated, where agriculture is the major means of economic activity and a rich space of undiscovered potential. 
It is not just the definition of rurality that is in contestation, but research shows there are countless definitions of rural education, which is why there are no typical characteristics that define rural schools and communities (Budge, 2006; Herzog & Pittman, 2003; Lewis, 2003). When I undertook the study, my view of rurality was that its learner, caregivers, community, schools are the most knowledgeable people to engage with when it comes to subjects that affect their everyday lives. They are also the primary people that should be consulted on ways to address and solve challenges in their setting. Thus the major themes this thesis looks at are the ‘journey to school’ and the ‘value of education in rural families’. My view is unchanged since the findings showed it to be true.
[bookmark: _Toc534646693]Underperformance in Education 
The concept of underperformance, like that of rurality has numerous meanings in different contexts. Under the umbrella of underperformance, lies other concepts such as: school’s internal and external factors, ineffective schools, eligibility for special measures and failing school, which refer to underperforming schools (Harris & Chapman, 2004). These concepts focus on school’s internal circumstances or the ways in which school performance is measured. For example the Department of Basic Education (DBE) in South Africa, measures school underperformance by looking at how many Grade 12s have not achieved a 60% pass rate. In this instance underperformance is linked to the pass percentages of Grade 12s, which either becomes a good or bad reflection of the school’s ability. Secondly the concept of ineffective schools, which speaks on the internal challenges within the schools that limit the quality of education that learners receive (Reynolds, 1999). Thirdly, schools that require special measures, where much intervention is needed to order to have the school functioning at its best capacity (Gray, 2000). The fourth concept speaks of schools with a high number of absenteeism, lack of resources or qualified staff both in management and teaching and as a result, pupils perform poorly (Araujo, 2009; Downey., Von Hippel., & Hughes, 2008).
Underperformance in education in the context of this study involves all factors included in rural communities such as challenging circumstances, socio-economically disadvantaged schools, and schools in difficult circumstances and high poverty schools (Barth et al; 1999; Borman et al., 2000; Van de Grift & Houtveen, 2006; McHugh & Stringfield, 1998). The common thread in the literature is that underperforming schools are a result of the area that they located in and its social issues because there is a link between high levels of socio-economic deprivation and school failure (Gray, 2000; Nicolaidou & Ainscow, 2005).  In light of the concepts mentioned, the concept of underperformance in education is used in this study. 
[bookmark: _Toc534646694]Definitional View of a Household
A household is a social unity which involves continuous social action based on loyalty and authority (Weber, 1978:359). Authority can be derived from strength or knowledge and experience. An essential attribute of a household is common residence (Popenoe, Cunningham & Boult, 1998:287). A household consists of a group of people who share a residence and are involved in social interaction based on loyalty and authority. Members of a household consume from the same pot. Every household carries with it a set behaviour, form and function. It is assumed that the household is a source for emotionally stable relationships. A household also acts as an economical unit where each member is supported materially. 
The household is part of larger system structures which influence its functioning. These structures include the neighbourhood, community and state. These structure either enable or disable households from necessary resources. This is why it is necessary to explore the influence that households have on the meaning that rural learners have about education.

Theoretical framework
[bookmark: _Toc534646695]Bourdieu’s theory 
The dissertation makes use of the ideas of Bourdieu that include the concept: field. The field consists of an assortment of capital such as economic, social, cultural and symbolic, all of which have power. Fields intersect, for example the field of power influences other fields, (Lingard, Hayes & Mills, 2003). The field and capital are interrelated concepts. For Bourdieu and for the purpose of this study, capital is not just monetary but cultural too. Cultural capital is knowledge individuals possess which links to habitus since knowledge is influenced by upbringing, education and experiences. Habitus is one of Pierre Bourdieu’s most influential yet ambiguous concepts. It refers to the physical embodiment of cultural capital, to the deeply ingrained habits, skills and dispositions that we possess due to our life experiences. The dissertation aimed to discover the cultural capital that caregivers, community and institutions, for example, churches, bring to the field, and in the context of this study, that would be the academic field. Additionally it sought to explore social capital influences; that being “the network of social relations” (Lingard & Christie, 2003:324) by looking at households beyond their blood ties but kinship that intervene to make education accessible for example, neighbours and church members. Lastly symbolic capital is about “prestige and honour” and was also focused on (Jenkins, 2002:85). It is essential to find out what education symbolizes and the role it assumes in this field. 
Bourdieu’s notions of field and habitus are exceptionally useful tools for conceptualizing the individual constraints and analyzing personalities and behaviours that many rural learners grapple with. I chose Bourdieu’s concept of habitus and field to develop an argument that applies to the rural village and households in KZN. I suggest ways in which habitus and field connect to the value placed on education by rural learners and form part of my overall research. Habitus is resilient and stays the same even as times change. It is often history that shapes the habitus of settings. Habitus plays the role of a “structuring structure” because it unconsciously shapes choices which are considered realistic and therefore reinforcing the status quo. The history of former Bantustans in South Africa’s history is a dominant shaper of the habitus of people who have grown up, lived and worked in rural areas. 

[bookmark: _Toc534646696]Urie Bronfenbrenner’s ecological theory
Nemes (2005) breaks down rural values into: ecological values, cultural values and community values. Ecological values refer to: clean environment, open space, natural and cultural landscapes, possibilities or the production on food, and good productive conditions for high quality agricultural products. Cultural values entails: rural culture, folklore and the built environment, local foods, arts and crafts, local products and production methods and traditional beliefs and customs. Community values to social networks consists of kinship relations, mutual trust and understanding and special ways of communication (Nemes, 2005).
There are various theories that explain lifespan development and human behaviour. There are theories which focus on the effect that biology has on the shape of human behaviour and there is the ecological theory which focuses on how the environment plays a role in human’s growth and development. (Bronfenbrenner, 1979). Brofenbrenner’s ecological perspective is used in this dissertation because it describes the environmental factors that can directly and indirectly influence a person’s development (Landsberg., Kruger., & Nel, 2005). Urie Bronfenbrenner formulated the ecological theory, and the theory identifies environmental factors which play a role in a person’s development and growth. Bronfenbrenner’s bio-ecological system focuses on the relationships between individuals and their environment. It also looks at the everyday interaction between individuals and society (Garbarino & Ganzel, 2000). His argument is that children play a vital role in their own development by participating in various levels of the bio-ecological system (Brofenbrenner, 1997, 2004). Through this perspective, it is then easy to identify the levels of an eco-system. There are a number of interacting systems that affect child development within a bio-ecological system. Those are the micro-system, exo-system, macro-system and chrono-system, the child’s body as part of the micro-system, the issue of nature versus nurture, the emotional system, the cognitive system and the behavioral system. (Brofenbrenner, 2004).
The Ecosystemic model is  used in this study to explain the findings  since the model focused on factors in the  developing learners’ immediate environments (home and community) and the setting in which rural learners navigate  their everyday  journeys to and from school. The Ecosystemic model explains mutual relationships among people, communities and institutions by viewing the functions of the different levels in the system and the interactions between the individual in stages of development. The five environmental systems are the microsystem, mesosytem, macrosystem, exosystem and the chronosytem (Bronfenbrenner, 1979).
[bookmark: _Toc534646697]The Microsystem
Bronfenbrenner’s micro-system constitutes the inner-most layer of the bio-ecological system theory framework. The microsystem consists of a person’s relationship with others in their immediate surroundings, family, friends, care-givers, daycare, and school, church and neighborhood system. Within this system are all the relationships that a child interacts with in their immediate surroundings and the experiences that have an impact on their development (Berk, 2000). It is important to note that relationships within this system affect each other. What the child observes from the environment, caregivers and peers impacts their cognitive ability, the child therefore processes that and does the same to the environment, parents and peers (Bronfenbrenner, 1979). Social interactions in the micro-system are bi-directional. In as much as the individual is influenced by the behaviour of those around them, their behaviour too has an instrumental role in how others are influenced. In this study, the microsystem focused on the rural learners and their relationships with people in their households, their community, their peers and their school. 
[bookmark: _Toc534646698]The Meso-system
The Meso-system is the second layer of the theory. It looks at the connections between the interactions between the microsystems. Examples hereof include how experiences at school affect those at home and how experiences at home play out at school. Just like the microsystem, the structures interact with each other such as the school and neighbourhood and the caregivers and teachers. According to Bronfenbrenner (1979) the mesosystem l involves the link between, for example, home and school and school and home. It is the link that connects the various micro-systems in a person’s life (Berk, 2000). For the purpose of this study, the mesosystem focused on how the learners’ school experiences linked with their home and community experiences.   
[bookmark: _Toc534646699]The Exo-system
In this system, an individual is not directly involved in the experiences that occur, however, these experiences have a direct effect on the microsystems that the person is involved in. The exo-system involves all the people and places that an individual does not interact with directly but that still has an effect on the individual. In a household when the breadwinner loses their job or gets a promotion, the situation has a direct effect on the household which in turn will affect their lifestyle. According to Bronfenbrenner (1979), the exosystem looks at the interactions that occur between two settings. It explains that events that occurs in one setting without the individual, can have an effect in immediate settings of the individual. For the purpose of this study, the exosystem emphasized the context that rural learners do not participate in directly, but has an impact in the functioning of the learners such as their socio-economic status. 
[bookmark: _Toc534646700]The Macrosystem
The fourth layer of Bronfenbrenner’s theory comprises of laws, culture and resources (Berk, 2000). The values of the macrosystem have an impact on all the other interactions that occur in all the other levels. Political and material influences, which individuals are not directly part of affect all the interactions in the systems that they are directly involved in. In this study, the macrosystem was regarded as the relationship between everyday meaning of education as it is understood by rural learners and their community, plus the impact of educational resources and wider educational policy
[bookmark: _Toc534646701]The Chronosystem
The ecological system theory shows how dynamic and ever-changing the environment is. As an individual develops, the microsystems in their settings change. The ecological transitions such as attending school, working, being a parent influence growth and development. Growth and development can either be from own experiences faced in a setting or they can be indirect from external settings. They way in which an individual chooses to respond to ecological transitions depends on factors such as age, personality and environment (Underdown, 2006). For the purpose of this study, chronosystem refers to the fact that the environment can affect individuals physically and socially and this has great influence on development. In this study, the chronosystem will explore the dynamics in the households and the walking routes to school. The study also discusses the historical context of education in South Africa. 
Bronfenbrenner states that long-term physical interactions, for example, teachers and students, are important in shaping development (1979). They way in which learners perceive circumstances influence their response to their setting (Swart & Pettipher, 2005). Therefore, I considering what kind of contextual factors influence barriers to learning, it was imperative to examine these factors in the environment as they complied with the aims of this study. 




	











[bookmark: _Toc534646702]CHAPTER 3
[bookmark: _Toc534646703]METHODOLOGY
This study is an ethnographic exploration of the everyday meaning of education as it is understood by learners, caregivers and community in the uThungulu District of rural KwaZulu-Natal. I use narratives by the learners to explore in detail their experience of place and environment. In this chapter, I present a discussion of the methodological orientation and research design, data collection as well as ethical considerations. 
[bookmark: _Toc534646704]Ethnographic study design/ Research approach  
As stated in the previous chapters, my intention was to understand the everyday meaning of education as understood by learners through their households and walking routes to school. Therefore, context was very important for this study. To achieve my aims, an ethnographic research approach was considered to be appropriate. This methodology was essential in exploring the social context within which households and learners exist and the transactions between their resource systems.
Ethnography allowed me to explore the way in which participants described, explained, understood and presented interactions of the every day. Immersing myself in the lives of the learners in their most natural habitat highlighted the socio-economic and political complexities, their connection to the space and place in which they live in. It enabled me to provide an authentic everyday rural experience. Ethnographic research method allowed me to observe the learners in their households and most importantly during the walking routes giving me insight on what influence the meaning they have of education (Cohen, Manion., & Morrison, 2000). 
In this study I endeavored to highlight rural participants’ views on education in relation to their context. In ethnography, the researcher immerses themselves by participating in people’s every day for a period of time, carefully observing and listening and asking questions through formal and informal interviews (Hamersley & Atkinson, 2007). Following the principles of ethnography allowed me to build solid relationships with the learners, allowing me to continuously observe their space and relationships for a period of time. Every experience had its own unique significance. I was able to get close to the inside in order to “’tell it like it is’, ‘give an insider’s account’, ‘be true to the natural phenomenon’, ‘give thick description’ and to ‘deepen rich data’” (Brewer, 2000: 37). All this was achieved through open ended questions. 
Therefore, informed by the principles of ethnography, I spent an extended period of time in households of the participants, accompanied them on the journey from school to home and home to school, and in the village setting where participants carried out their daily tasks and had their daily conversations in order to be able to eventually render a thick description (Henning, 2004). Traditional ethnographers would prefer immersing themselves with a research group for over a year; the fieldwork of this study was less than that. I spent a period of a month for all data collection and two weeks as return visits to the households and participants for the purposes of data verification, clarification and that my notes are a reflection of what I had observed. I participated in walking different routes from home to school and school to home, and got to experience and observe household dynamics, surroundings, everyday conversations and waking distances, everyday gossip, most especially with Snakho and Thembelihle as I was a guest in their homes. I got to observe how household daily tasks are implemented, who runs the household and who does not, household power dynamics and household chores responsibilities and delegation. I observed caregiver’s concerns of taking learners to school, their means of transportation and the affordability of uniform and importantly how time is divided amongst all these factors. 
Data collection process according to ethnographic research meant complete immersion and being an observer of how the learners interacted with their setting (Delamont, 2002). I interacted with the families and community and tried to put myself in the shoes of all my six participants. I wanted to capture the dynamics in their households, community and relationships that formed because of the walking and how they interconnected. I was able to capture the everydayness as it occurred in its natural setting. 
An ethnographic research design was significant in capturing the meaning that the participants in the study gave to education within the context of rurality. Ethnography is essential in that it allowed me to listen to the real stories of learners and parents/guardians. By bringing in the voices of the real people affected by rural inequality, it adds to the rich documentation and interpretation and gives a descriptive picture on their way of life.
[bookmark: _Toc534646705]Sampling 
It is imperative to document how sampling took place. ‘Purposive’ sampling was used to select the research field and research participants (Henning, 2004). To understand the perspectives of the rural learners and members of their households on rural learning and their walking routes, I chose learners of a nearby Quantile 2 school to provide a unique example of everyday life for real people in a rural context. Using ethnography as a study method allowed me the opportunity to observe my study setting being the community, households, walking routes and to probe deeply into the factors that affect rural education (Cohen, Manion & Morrison, 2000). 
Therefore, informed by my critical research objectives and the ethnographic study, I selected learners who all lives in the community I was working in and who all attend the same nearby school, meaning they use the same walking route to school. This selection was for both my convenience and those of the learners. I would not have to travel a distance to engage with them and their households and they would still be in their natural setting which is essential for the study method that I am using.
Staying on the system of ‘purposive’ sampling suggested by Cohen, Manion & Morrison (2000), my research participants had to be ones that were likely to yield the richest data which is why a selection process was important. It was important that the participants were all attending the nearby school. It was important that I spend time in their households therefore access to their caregivers too was essential. Zenzele Xulu was the key to finding my participants as Xulu was well-known in the community and respected, therefore explaining my research t such a person would lead me to the correct participants. 
When I has selected my participants, I did households visits to get acquainted with them and their families. I got to know them very well during the walking routes to and from school. I was able to identify the outspoken ones from the shy ones, which made getting data easier because it was wiser to get the most out of the outspoken ones ad rather have one-on-ones with the shy ones. 
As far as caregivers were concerned, they were excited and protective over their children, some of whom were minors. Although they were not as actively involved in walking the children to school with them, they were familiar with the routes and were not fond of having their children, especially females on them. With the caregivers, I got to understand the social functioning and dynamics of the community and households and factors such as poverty and unemployment are negotiated. In total, I worked with six households and i was introduced to other members of the community such as church leaders, shops owners, taxi owners and most importantly the chief. 
	This selection process of selection introduced me to Thembelihle (18), Snakho (19), Pamela (10), Ntombenhle (16), Themba (15) and Sizwe (20). 

[bookmark: _Toc534646706]Research community/site 
The study was undertaken in KwaZulu-Natal and one district was adopted as the spatial regional boundary of the study. Uthungulu, District Municipalityis a category C municipality located in the north-eastern region of the KwaZulu-Natal province on the eastern seaboard of South Africa, (uThungulu District Municipality, 2012: 27). uThungulu covers an area of approximately 8213km² from Gigindlovu in the south, to the Unfolozi River in the north and inland to the mountains splendor of rural Nkandla, (uThungulu District Municipality, 2012:27).
Post democratic South Africa, vowed to equality, to have all people treated the same despite their differences. Educationally, this meant having rural schools being funded and resourced as their urban counterparts are. There have been positive improvements due to the democratic shift such as: improved education, democratically elected governing bodies and distribution for resources. There have also been inefficiency, however, in providing quality education to all school children, specifically those in rural schools (Fleisch, 2008; DoE, 2005). In the uThungulu District of KZN, 80% of the population live in rural areas (RSA Department of Cooperative Governance and Traditional Affairs, 2011). The rural schools are under resourced when compared to than the urban schools, because they are geographically and culturally isolated due to their localities. The figure below shows a map of the educational districts in KZN.
KZN has 11 educational districts in the province. uThungulu is situated in the northeastern region of KZN. Amajiba, Ilembe, Ethekwini metropolitan, Ugu, Sisonke, Umgungndlovu, Umkhanyakude, Umzinyathi, uThukela and Zululand are the other educational districts. The participants in this study all attend the nearby school in the uThungulu District of KZN. uThungulu has a population of about 907 519 and covers an area of approximately 213 square kilometers (Uthungulu District Municipality, 2015). The large part of this land is called Ingonyama Trust Land and falls under the 45 Tribal Authorities in the district. There are 561 public schools in the uThungulu District. School performance is affected by inequalities that exist in terms of rural development, poverty and lack of economic activity. According to Fleisch (2008), poverty, ill-health language, resources and teaching are main factors that can be attributed to underachievement. Rural areas in the KZN province face either one or more than one of these factors. uThungulu District has the highest HIV prevalence of all the provinces in South Africa (Shisana, Rehle, Simbiya, Zuma, Jooste, Labadarious, Onoya et al., 2014), resulting in child headed households (Van Dijk & Van Driel, 2009).  These factors are important when considering the quality of education in rural schools. The public schools are categorized into five quantiles, 1 being the poorest and 5 the least poor for allocation of financial resources (Mncube, 2009). Most of the schools in the district are poor, only few in uThungulu are quantile 4 and 5. Most of the schools are of no-fee status (KZN DoE, 2013). The location of the study was chosen with the intention that I would get participants who are learners of the nearby school
[bookmark: _Toc534646707]Data collection process 
The study is premised on two data collection methods. These were participant observation and semi-structured interviews. Observation allowed me to build rapport with the learners and get them to feel free and share their experiences with me. I got to experience what it means to be a rural learner and what it comes with. I had firsthand experience of the walking routes and the physical strength it demands from an individual. The method of ethnography draws data overtly and covertly by immersing themselves in the environment, carefully observing, participating and questioning in order to have rich data (Hammersley & Atkinson, 2007).  Participative-observation was the main research instrument used to observe the behaviour of the learners in their households and daily walks to school. The purpose was to establish living arrangements and interaction patterns. Data collection was unstructured and there were no pre-planned schedules. The one-on-one household interviews in the households naturally fell into place as the days went by. 
[bookmark: _Toc534646708]Observations 
Participative-observation was how the core of this research was gathered. The aim behind having no pre-planned observation schedules was to ease the learners and keep them away from the idea that they are involved in a study. I wanted to collect data on the authentic everyday experiences of the learners as they would occur if I were not around. It is important that my presence and the quality of the data for the setting remain natural (Anderson, 1999). Being an outsider in the community raised eyebrows and being in the rural areas where everyone knows each other, it was hard not catching people’s attention. Yet being an outsider worked for me because word about me and my research fast spread and soon people knew who I was and would go about with their everyday activities. Having a stranger in the community, helped spread my presence and sparked interest about my research, who would be involved and how long I would be in the community for, I was able to just observe and take things for what they were instead of comparing them to the urban setting back home, which was completely different from this rural setting. Experiencing everything for the first time: the setting, the weather, the challenges, deep Zulu language challenged my preconceived ideas of what I thought the rural were like. 
As I was settled in the community and was more familiar with the place, certain themes emerged and I then had an idea of how the study would be set. I was alert and specifically focused on activities and dynamics that would speak to the emerging themes. I made myself useful in the households and was always ready to face the walking routes in the mornings and the afternoons. I helped with household chores and homework. I accompanied the males and females to go fetch water and wood for the fire.
I always carried a notebook and pen with me wherever I went. I noted down everything mentally when I was unable and later jotted notes down. Sometimes I would write words on my palm especially if I thought I would forget something significant. I used landmarks, colour, clothing, sunrise, sunset and music to recall scenarios. Most of my writing was done when the learners were at school. I would take a stroll around the mountains surrounding the school and make notes. I would also analyze the data and see what type of questions needed to be asked and also work out how I would balance the time spent with all the learners. 
The conversations were always in the participant’s home language, IsiZulu. Writing the study in English was not a challenge. There was nothing said that could be lost in translation. Some of the learners used English and IsiZulu and that rarely occurred. I tried to use a more creative method of questioning during walks, to encourage the participants to spontaneously talk about the walk instead of them feeling as though they are in a formal question and answer interview. Therefore, I would refer to the scenery during the walk, carefully examining the participant’s reactions as the path changed as we went along. I noted obstacles and other features and only asked   participant to comment where necessary. If at some point, I felt like the conversation was deviating from my main interest I would bring it back by asking questions related to other interests that the study focuses on like their home and home life, how they feel as we have been walking together compared to other times that they have travelled, and other noticeable things that happened on this path. The school walking routes were strenuous and had me appreciating tarred roads and resources I took for granted.
[bookmark: _Toc534646709]Interviews 
The formal and informal interviews with the learners and their families were mostly done in the households and around their community. The formal interviews were mostly centered about the caregivers present and the role they play in helping the children focus on school. The formal interviews were not timed but some questions would follow on the response that was given. The formal interviews also helped to get a clear understanding of household dynamics and the linkages that the households have to the community.
For me to get a better understanding of who the learners were, for the informal interviews, I asked them to take me to places that they loved. Places that they held dear. Places that come with good and bad stories. They introduced me to their friends, the church they go to, favourite spots by the river and so forth.  The learners enjoyed this experience as much as I did because they were sharing the things they make them unique from the other participants. They all go to the same school and go through the walking routes together, yet there are elements that make them all unique. 

[bookmark: _Toc534646710]Ethical Issues
After choosing a research site, I had to find out how to gain access to the place. To obtain participants who were well suited for my research, I first had to find someone who was well known and respected in the community to introduce me. Every community has ‘gate keepers’ who can help, for example, researchers like me to gain access to the site and participants (Miller & Salkind, 2002). I cannot quite describe the emotion I felt when I first arrived in this rural community, but as the days went by I eased up and kept to the task at hand.  I was introduced to Zenzele Xulu, and she became the bridge that linked me to this beautiful community and the research participants. Zenzele is well-known in the community. Her father breeds cattle which he sells to the market. Her family is respected and being welcomed by her made my access less challenging. She introduced me to the locals and made sure that I settled in and comfortable with my new surroundings. 
I felt thoroughly welcomed and overwhelmed by all the interest the community showed into my study.” I felt the warmth of a rural community through the greetings of strangers, who greeted me with the confidence that they knew who I was. The participants described their community as “beautiful peaceful place, where visitors are always welcomed.” They also shared the negative side that nobody dwells on like how difficult it is for new people to settle in, for example some of their teachers from the urban area. The community has a set of ways in which it functions, there are also rules made by the King and the community leaders. It can be very frightening to maneuver around if one has not grasped how to be a “lawful” resident.” I could relate to this example as I had to go through the necessary gatekeepers in order to have access to the community. I was meticulously interrogated before being allowed to interact with the members of the community about the study. I had quite an enjoyable experience with the community as I was navigating, learning and observing their everyday in the community. 
Word spreads like wildfire in a rural community. It did not take more than two days for people to know my face and have an idea of what I have come to do. It was mostly the elderly that knew and were expecting me in their yards.  At some point, I had the feeling that living in a rural community comes at a cost of lack of privacy. News travel fast. Moving around feels like being under surveillance. People are constantly looking at you and curious about your next move. During the interviews, the participants acknowledged this close knit relationship that the community has, and also giggled at how shyly I asked them about it. They made comments like: “you are part of the community and the community is part of you, your business is not just your business, you belong to everybody who belongs to the community.” I had quite experienced this because when I was casually walking in the community, people I have never met before, would ask me how the school walking routes were treating me, how my family back in Gauteng were doing, how some of their family members have moved to work in the mines in Rustenburg or make it in what they call the “big city”.  
I started building relationships with potential participants who I had the pleasure of explaining my research to and were very interested and asked me questions. Even though many of these initial contacts did not meet the primary requirement of living with learners from the nearby school, I was happy that it created a snowball effect. A number of the initial people I spoke to talked to people they knew, who spoke to other people they knew. As a result I collected a list of twenty potential participants. 
During informal conversation with the potential volunteers, I was able to run each person’s profile through the study’s participant requirements. Each candidate needed to be attending the same nearby school and living in the community. The participants needed to represent a range of grade levels or age groups. Both sexes needed to be represented. A final requirement was an expression of interest in the study. Using the above guidelines, I refined the final number of participants to three males and three females. The participants ranged from age 10 years to 20 years old; Grade 2-12. One of the participants had started school late, one had failed a grade twice and the others were consistent in the ‘normal’ school course. 
Children’s attitudes and behaviours are influenced by the environment in which they grow up in. they get their knowledge and skills from the home (Van Wyk and Lemmer, 2009). For this context, because five of six of my participants are 18 years old and below, by law specifically the New Dictionary for Social World (1995:8), a child means a person under eighteen in terms of the Child Care Act No.74 of 1983. My participants are all Zulu and traditionally this definition is concurred by the social systems of the Zulus. A child in the social systems of the Zulus belongs to not just the household but to the community at large (Msimang 1991:47). It is asserted that “there is no orphan in the African family”. The rationale in defining this definition is that most rural areas, children have tasks they need to perform. Viewing the child in this way will highlight why children do certain chores in the household.
It was imperative to always involve the parents in the discussions I would have with the underage learners as they are still minors under the care of their parents. To make the learners feel at ease and gain their trust, I had to ensure that their close support system in the household assured them that they could freely speak to me. A one on one conversation was had with the parents of the participants, especially the minors to thoroughly explain what the study was about. I ensured that the parents and guardians understood what they would be participating I and that I would not purposely endanger their children or put them in situations that they were not comfortable in. I would also not ask them to answer questions they were not comfortable with. 

[bookmark: _Toc534646711]Summary 
The study intended to explore the everyday experiences of rural learning in their households and walking routes and how these two influence their meaning of education. I discussed the research design and methodology used for the study. An ethnographic research method was used by using observations and interviews. The research site was described to give insight into context and setting. Access to the site and ethical considerations were discussed. 
In the next chapter, I introduce the participants and discuss the themes analyzed from the data. 












[bookmark: _Toc534646712]CHAPTER 4
PARTICIPANTS AND THEIR WALIKING ROUTES

The first part of this chapter looks at the household. It gives an introduction to the participants, and their household chores. I open up the second part of the chapter with ethnographic writing of the two school routes I walked with the participants. The chapter continues to focus extensively on the narrow channel extending between school and home. These narratives make the outsider mindful of how the learners’ everyday experiences, fears and aspirations are shaped by environment and more specifically their travel routes. I will descriptively report on the walks I undertook and then explore the children’s narratives which unfolded as they walked. This allowed me to reflect on the lived experience of the journey on foot between school and home, and the subjective experience of how the environment impacts on young people’s lives and life chances. The narratives gave me an awareness of how significant movement for learners in rural areas is. 
[bookmark: _Toc534646713]Familiarizing Myself with Rural Learners 
In providing the profile of the children, I have taken special care in showing the age of the children and the structure and size of the household and their source of income. These are significant to better understand the children’s circumstances in relation to poverty and education, socio-economic factors and caregiver involvement. The family influences that have an impact on a child’s early development have a lifetime effect. This is because the family is the closest structure in the child’s life. A child observes and adopts the language, beliefs and other factors which are either validated or criticized whilst growing up. All these contribute to the character of the child. The most important people in the family structure are the mother or father. In the context of this thesis, most of the participants were in the hands of either caregivers, who are people designated to take care of the child’s needs (health, nutrition, school, friends) while the biological parents are busy, are running the house themselves, It is the reality of most children to be left in the care of caregivers (Bronfenbrenner, 1979). 
The learner’s ages at the time of the study ranged from ten (10) - twenty (20) years old. Pamela (10) had just started schooling and Sizwe (20) is doing Grade 11. An average child in South Africa starts school at the age of 6years old. The size of the household reflects the responsibility that the children have in terms of household chores. The six household I looked at had household members from two to ten. The six participants had responsibilities that varied from taking care of their siblings, helping out with the family garden, herding cattle and looking for manual work during weekends. The death or disappearance of a parent forces them to be the head of the family. Children have the right to parental care yet, some of these learners are hurried into growing up and becoming responsible parents, without having witnessed what it means to be a responsible parent. 
The financial situations of all the six participants was the major factor. Every household was struggling to make ends meet. It was important to establish how income was generated in order to better understand how household needs are met. I gathered that income is in the form of social grants (Child grant, pensioner’s grant, disability grant), manual labour and small business money (selling vegetables, fixing appliances, braiding and selling snacks). 
There were many commonalities among the six participants. Four live in live in free standing houses and the rest have multiple structures including shacks and rondavels. Some have electricity and others do not. Each household has its own unique dynamic, but they all work to make the most of their situations. Spending time in all the households taught me a lot about love, compromise and sharing frustrations in a way that does not hurt the next person. It highlighted the dynamic of the eldest child and the responsibility they have to keep the family going or to act as a caregiver for the youngest siblings. It was the duty of the eldest child, or the only child to make sure that the house is clean, that there is enough food and that school needs are met. The onus was placed on the eldest child because often the caregivers are out working, deceased or have abandoned them. The eldest child knows more about the children in the household. They reward and punish accordingly and with love, because some of the kids are naughty and still finding their feet. They validate the kids and keep the household together by setting rules and making decisions on a daily that is why the eldest kid is given the most respect of all the members in the family.  The eldest kids have so much responsibility that it seems as though they sacrifice so much of themselves and no one hardly checks up on their well-being. Often they take up much responsibility, and when they feel burdened they then turn to the elders for guidance. 
It was evident through observations that the eldest children makes decisions that ensures the smooth functionality of the household on a daily basis. The younger siblings look up to them as role models and run to them when they experience problems. They also take it upon themselves to seek odd jobs to help with the finances in the house, or with the females, they wake up extra early to make sure there is water and that breakfast is prepared. The participants have showed me that they are multidimensional. They are students, care givers, leaders, providers, conflict managers, prayer warriors, housekeepers an chef. They have normalized their routine in such a way that when we had the interviews, they reflected on all these positions and relaxed what they achieve in their everyday. The presence of a responsible elder child is never to be underestimated. 
Caregivers and even the children are all involved in the functioning of the household that they even do odd jobs for survival. Social grant money is the most stable income for most of the households. Decision making and the task of dividing chores becomes a family discussion first but delegation of chores such as cooking, cleaning and washing is mostly up to the eldest child. When chores are being assigned, there is no argument about it because everyone knows that the load is shared equally and to everyone’s ability. This is not always the case in all the households. Sometimes the eldest children find it difficult to assign tasks, or the other kids do not stick to them. The most important skill observed in each household is communication and the love they have for each other. When there is an understanding, it is addressed and sorted before it gets out of hand. It was in just two houses I observed tensions that were never addressed, but rather danced around the issue and let it subside with time. 
There were households quarrels and times when tensions rose, yet what all the sic households had in common was mutual respect for one another. There was love and laughter that filled the households. Although household chores are not everyone’s favorite, they somehow come together and work to make sure that the cleaning, cooking and washing is done. Communication is key in all the households. When quarrels occur, they are either sorted immediately or an older person is called in to mediate. It is important for them to continue living in harmony. 
Historically, many households are known for their parents and child kinship. Every household has its own variety. Some households include members such as grandparents, cousins and in laws. It is the parent’s responsibility to socialize the child by instilling values of the society (Rip & Bezuidenhout, 1997: 17). However, the conventional household living arrangements is changing due to illness such as HIV/AIDS. In most instances, children are orphaned, depriving children of their childhood by having them assume adult roles. These children make daily authoritative decisions in the household. In the context of this study, orphaned learners or learners who often run the household due to parents living and working far from home is a major factor that influences rural learners on the value and importance of education. 

[bookmark: _Toc534646714]The participants  
[bookmark: _Toc534646715]Snakho
Snakho is 19 year-old male and lives at the border of what is considered urban and rural. He is a yellow-coloured stocky man with the high cheekbones of the Khoi-Khoi. His father speaks about how Snakho’s physical features can be attributed to his great-grandmother from his maternal side. His home overlooks the rural countryside of the district and when he faces the other direction he can see the path that leads to the urban road where life is much busier, easier and advanced. Snakho loves his community and the kin relationships that are constantly being created or nurtured. He lives with his father in a two bedroom house. His mom passed away when he was eight from an illness that no one can identify. His family is a very close knit family and are always in constant communication with relatives. Snakho helps his father a lot by walking to the township part of the district and doing handyman jobs. They also receive contributions from relatives, neighbours and food parcels from church. He remarks that:
I do these jobs mostly because I don’t want those people to switch our electricity off. Eish I love television. So even though the jobs take up my time, and I get burnt by the sun, it is all worth it. (Giggles) - (Snakho)
The relationship that he shares with his dad is so exquisite to watch as they talk about everything. Most of the conversations that his father has with him, offer him life lessons and he seems to appreciate them. Sometimes he asks his dad to repeat a story that he maybe did not understand. On weekends Snakho and the dad usually relax if he doesn’t have any piece jobs to get too. He just adores television, so he doesn’t see the need to go out and play with his friends. Some of the kids in the village with no television come to the house and Snakho runs a side business which his dad is not aware of, where he makes them pay to enter. It was hilarious to witness it a first but it reminded me of the stories my aunts told me about when technology was new and only selected houses had television sets and they had to pay money to watch television a few houses away.
[bookmark: _Toc534646716]Thembelihle 
Thembelihle (18) has two younger sisters who are just about to be teenagers. They all share a mother but have different fathers. Their mother is rarely in the house and can go for months without ever seeing them. According to Thembelihle, their mother never took full responsibility for them. She only comes to the house once in a while, maybe “when her conscious tells her to” as she put it. None of them know their fathers and it seems as though they have no wish to be united with any of them. The mother has never made arrangements for them to meet with their families or any other members of her family. Thembelihle, as the oldest of the siblings, is now responsible and makes decisions in the house. She often has the fear that people might know that they have no elder in the house, which makes them vulnerable and she says she prays for their safety at all times and the strength to make them have a good childhood, different from hers. She speaks about the distress she has when thinking about her mother:
I have just a few more months to finish school. What then? I wonder what special brand of torture Mama is brewing for when she gets back and decides to leave us again. I am not even sure what options I have beyond this. I either stay home or continue to be a mother to everyone and some opportunity meets me halfway. I always pray for the latter. God has been less than inattentive to my prayers, but I have not discarded Him completely in my life. I just find that I have to rely more on myself because look where He got me so far. – (Thembelihle)
In conversations with the children, they spoke about how they wish their mother was around and how they generally feel that life is unfair to them. They always feel disheartened when they witness how different other households are compared to their own:
“I don’t take for granted the people I have now. There are days, however, where I wonder how it would be like to be with my parents and siblings altogether. I have taught myself not to daydream a lot because it brings more hurt than good.” – (Child One)
Thembelihle says that she tries different ways to get money, like selling snacks to other school kids and also at home, to the kids in the community. From my observations, the siblings get along well together. The younger siblings are going through the teenage phase of misbehavior and being influenced by hormones but when Thembelihle puts her foot down, they calm down and take instruction. Sometimes their behavior becomes too much for Thembelihle and that is when she wishes her mother would make the decision to be part of the family and be their anchor. 
[bookmark: _Toc534646717]Pamela 
Pamela is 10 years old and has just started school. She lives in a two bedroom house with a kitchen and dining room. Pamela sleeps in one room while her Aunt Snenhlanhla sleeps in the other bedroom with her 7 months baby. She seems very active in almost all the school activities and is eager to fill her mind with knowledge. Her love for vocabulary is clear and she exhibits strong cognitive and verbal abilities. She has a very keen interest in the English language and Arts. She got her love of school from her mother because she was a volunteer teacher who was in the process of getting accredited before she became ill. 
Pamela lost both her parents to an HIV related illness and has been staying with her aunt since then. Aunt Snenhlanhla is the legal guardian and makes all the major decisions in the house. Her grandparents are still alive (maternal and paternal), however, they live alone because their children feel like they only look out for each other. In one of the interviews, Pamela indicated that as far as she can remember, the family was good before her parents passed away in the early 2000s. Their mother was the first to be ill and they spent most of their time taking care of her. The father also pitched in when the kids went to school and when they had to do their daily chores. Pamela says the pain that their mother went through was so intense that they really prayed for her to go to the other world peacefully and they would accept that rather than face her in that much pain. Pamela was teary eyed, just as I was about to change the subject, she mumbled that:
	“Our mother was everything to us. She would do anything for us” – (Pamela)
Pamela’s mother was working as a domestic assistant in the nearby town. Her illness took her a year after she stopped working and the family has been surviving her death since then. The father worked as a driver at a farm, he died a year after his wife. He also became severely ill before he passed away and the children had to re-experience that whole ordeal they went through with their mother and to again cut school days just to take care of their father. When both Pamela’s parents died, they stayed in the house and took care of each other because they didn’t know where else they could go, and that is when their aunt stepped in as she was close to Pamela’s mother. They all get along like a house on fire.
The aunt, Snenhlanhla, takes care of the basic needs of all the children in the household. She works as a cook for the feeding school at three schools. She also takes care of children now and again. The monthly grant money of all the children combined is the guaranteed source of money that they receive. Although they receive this money, it is not enough to pay for electricity and water after buying stationery, groceries and general needs for the house. They mostly have to go without electricity and Snenhlanhla fears that they might send them an evacuation letter. What makes the situation worse is that the aunt’s baby is ill most of the time and there is always failure to diagnose her when she goes to the local clinic. She is sometimes fortunate to receive medication at the clinic to relieve the child of the pain, especially at night because that is when she cries the most. Sometimes she has to use the money she has to go buy medication at the pharmacy. 
Before Aunt Snenhlanhla came along, Pamela expressed how difficult life was after the death of her parents. Apart from emotionally dealing with the loss, she was financially strained. She recalls how she could go some days without food at times. The people in the village were supportive and would provide her with all they could at the time, especially food. Pamela misses her parents a lot and she often wonders how life would be if they were still around. She feels this even though, her aunt is trying her best to make sure she has a blissful childhood. With all this, she feels as though life is a continuous struggle, but is grateful that her current home situation is much better than when her parents passed on. They are lending each other a hand to get through the day.
Aunt Snehlanhla dropped out of school when she was 17 years old, the same year her parents died. Her family situation became so hectic at the time that she had to go look for a job in order to sustain her and her younger siblings. A year after dropping out of school, she fell pregnant. The father is a man from the area but they no longer have a relationship and he does not support the child in any way. Her younger siblings are both in primary school, but they are always in and out of school due to school fees arrears. At times, they will be allowed to attend school, but have their reports withheld. This carries a heavy emotional burden on the children. One of the main reasons that the children go to school is that they receive food from the nutrition programme at lunchtime. 
One of Snenhlanha’s goal is to see herself in a stable job earning enough to sustain her siblings and Pamela. Deliwe, one of the siblings remarked that:
“It would be such a dream come true if I had someone who could help me with my wish to consistently go to school and get a proper education. It would be such a great feeling to attend all the time and know that I will also stand in line to get my report at the end of each school term.”- (Deliwe)
Everyone in the house makes time for church on Sundays and yet they have no one who is supportive from their church. The support was lacking even before the parents passed away. It was just more obvious after they passed away. The children feel that the church was one place where they could find emotional and spiritual guidance on how to heal and a strong supportive system. They no longer attend that church. 
[bookmark: _Toc534646718]Ntombenhle
When I met Ntombenhle (16) she was seated with her back against the wall, and her legs were stretched out in front of her, covered in a loosely wrapped long floral dress which only gave a sneak view of her toes. We exchanged greetings and a few pleasantries and I told her that I have been directed to her house by one of her relatives. She quickly ran in the house to call her aunt, who introduced me to her Ntombenhle’s cousin and little sister. They are excited about the study, since Zenzele mentioned it to them. Her family is involved in activities targeting relations that make the community a very close-knit one. Her family is part of many other families that value agriculture as means of employment and financial security. In this family, they believe that education is what is taught in the household. Ntombenhle joins a long chain of kinship members who sustains themselves through cultivating land and doing handwork such as sewing, beading and braiding. 
Ntombenehle prefers spending more time with the elder women in the community, learning different skill sets that she uses to earn money. It is not just for monetary purposes for her but it is her hobby and one she loves sharing with her female cousins at home. She is very popular at school for always being ahead in terms of the hairstyles she does and how neat her braiding is. She speaks about going into the city and using her skills in the top salons so she could one day start her own business in the district. Apart from braiding, she loves spending time in the vegetable garden, watching plants grow and being in awe of the beauty of nature and being fulfilled y preparing food she planted and watched grow right in the backyard. We often laughed about how she keeps herself busy just to avoid anything that has to do with school and she believes school is not for everyone. 
The family is involved in community projects and often attend meetings that tackle issues about the growth and safety of the community. They also go to church as a family, but not every Sundays. They are a lovely family who got along well as I was there and they made me feel welcome and I had the pleasure of being braided by the passionate Ntombana as her family affectionately calls her. 
[bookmark: _Toc534646719]Sizwe 
Sizwe’s (20) is doing Grade 11 and cannot wait to finish school. He lives with both his parents in a two-bedroom house. The parent seem to have an on and off relationship but keep it together for the sake of the family. From observations, Sizwe’s dad seemed to suffer from a type of mental illness where he would hallucinate and other times he would forget who he is. He also suffers from shortness of breath. The dad consistently speaks about how the income in the house is not enough to take care of the whole family. His dad worked on the farms before he got injured in the leg and got sick. His mom works at the local supermarket. They survive on the money that the mother makes, and the money his father saved from when he was working and the disability grant. The money, however, doesn’t cover all the basics but the family works hard to stretch the little that they do have. 
In contrast to all the other families, it seems as though family relationships in this house are strained. They quarrel a lot and tip toe around each other. Mutual respect is missing and everyone makes their own decisions. Communication is hard for them hence the tension and constant fighting. 
Sizwe is a little behind at school because there were two years where he had to drop out of school because his parents could not afford the costs that came with it. His mom was not working during that time. The mother attends the local church with some of the women from the community. 

[bookmark: _Toc534646720]Themba 
Themba (15), on the other hand, comes from a big family, who all live in a five-roomed house. He shares his space with his father, two young sisters (9 and 11), five cousins and grandmother. Through observations, I noticed how Themba is “acting” head of the household” and when Themba cannot resolve issues, he gets assistance from his father. 
Themba’s father owns four taxis and the income from those taxis takes care of what is needed in the house. His grandmother is very old and she speaks only when she is spoken to. The children love and respect her authority. She loves that all her grandchildren are going to school and loves listening to them talk about their experiences and what they have learnt. She encourages the family to go to church, but they only go on special occasions like Easter and Christmas. 
Themba’s father, on the other hand, is quite occupied with the taxi business and wishes that Themba and his male cousins could shadow him more often and one day work besides him till he retires. He is proud that the children are attending school though, which is his main motivation to waking up before the break of dawn to be able to get to the city on time. Themba’s father respects and has so much trust in him because he lets him take important decisions in the house like what to spend money on and to also groom the siblings to behave accordingly. Themba and his dad share how when Themba has matriculated, the dad would have saved enough money to buy him his own taxi. Themba says he will use it to transport school children. 

[bookmark: _Toc534646721]Household chores and gendered experiences 
The six participants had different morning routines, depending on the household chores assigned to them and the number of children in the house. I had assumed that all males have it easy when it comes to household chores but my male participants demonstrated that they too are assigned chores similar to those of the females. 
[bookmark: _Toc534646722]Snakho 
A day in the life of Snakho (19) starts at 06h30 to prepare breakfast which involves throwing cereal in a bowl, or whatever was left over from the night before. Sometimes he is early and other days, he is late. From my observations; he sometimes makes lunch but prefers leaving on an empty stomach and waits for the feeding scheme lunch at school. When he gets back from school, he washes his uniform and helps his dad prepare supper if it is not ready by the time he gets home. After doing his homework, he goes and fetches water at the communal tap, which will at least last for at least two days. When I asked him to describe how he contributes to household chores, he answered by saying:
“I live with my father and us help each other with the cooking, cleaning and fetching water from the common tap when we haven’t paid rates. Most of the chores I do are to make sure that my father is taken care of because he was used to my mom taking care of things around the house.” – (Snakho)

[bookmark: _Toc534646723]Thembelihle 
Thembelihle (18) who is the head of the house by default runs this household with perfection. Since her mother is never around, she has taught herself how to juggle between school and the household. She wakes up much earlier than all the other participants. By 05h00 she is in the kitchen preparing breakfast for her siblings. She has boiled water for them to bath and she catches up on school work while she eats. On weekends, everyone in the house wakes up around the same time; 08h00, except Thembelihle who has done almost half the chores, most importantly soaked the laundry. When everyone is fully up, she them divides the chores according to their ages. The older you are, the more responsibility you have. 
[bookmark: _Toc534646724]Pamela
Pamela	‘s (10) daily routine involves waking up at 06H00 in the morning. She is not obligated to do any specific house chore, but is expected to babysit her niece especially after school when her aunt has gone to work. She only helps around the house when she has spare time. Her aunt prepares breakfast while Pamela baths herself and her niece. Sometimes Aunt Snehlanhla has to go mind the children that she takes care off at night, leaving Pamela with her child. This compromises the safety of the children, but so far they have had no bad incidents happening. During the weekend, chores are shared between Pamela and her aunt When Pamela comes back from school, she has bread and tea that her aunt has prepared for her and they start on homework soon after. 
[bookmark: _Toc534646725] Ntombenhle 
On a normal school week Ntombenhle (16), wakes up at the same time as Pamela 06H00, and has to prepare breakfast, which is normally soft white porridge and dishes up for everyone in the house. She is fortunate enough to share household chores with her female cousin who is two years her junior. It works much better and faster when they both share the household chores, for example when one does the cooking; the other packs lunchboxes for the children. When they come back from school, they have to clean the house and water the vegetable garden before they settle down to do their homework. 
[bookmark: _Toc534646726]Sizwe 
Sizwe wakes up around 06H30 to prepare for school without the worry of any household chores or preparing breakfast for anyone else. His household responsibilities are to clean, cook and do the laundry, but on weekends only.  His mom, who leaves the house earlier than him makes him breakfast and a lunch pack for school, in the hope that he gets an early start walking to school and never has to complain about being late. When he gets back from school, he does his homework and if his mom is still busy cooking, he assists her with dinner. 
[bookmark: _Toc534646727]Themba
Themba is a responsible young man in the house as his father entrusts him with the duties and decisions that are to be carried out in the household. He acts as the caregiver to his siblings and cousin. The younger children in the household seem to adore their jovial brother as they listen to him and ask for his permission to go outside and play and his assistance when they need to do their homework. Themba’s grandmother keeps the house nice and tidy with the appliances shining. 
The chore of getting water is of importance in all households. Water is a basic necessity. It is needed for food, washing and bathing. Although fetching water is gendered to be a female job, my observation showed how the girls would generally fetch water only for a reasonable distance. 
[bookmark: _Toc534646728]Summary 

The data above introduces the participants and the roles they play in household chores. When specifically analyzing these six families, there are elements of child headed households due to parents working in the cities, death and illness or disability. There is also the absence of close knit kinship with extended family members where children grow up not being part of a larger family network. The chapter provided a glimpse into the dynamic social functioning of these households and how every unique situation presented how the developmental stages of the learners were being compromised. The learners are expected to assume adult roles at household level. Some of these roles include economic provision, housekeeping, conflict resolution, and child care which demands a level of maturity, sacrifice, understanding and leadership. Through observation and conversations, the learners who have assumed the most responsibility were clear that it would be easier for them if there was a responsible adult in the household as they are nt always capable of handling such responsibility on their own. 
It was imperative to look at where the learners are categorized within the macro level (society). In our interviews, we took time to analyze what role social systems such as the church, school, and community leadership play in the lives of household functioning. The data shows that these social systems are absent and unreliable. Even though some of the families choose to go to church and be involved in community projects, when it comes to personal help, for example financing a child’s education, the social network becomes absent. There are particular instances where the society is present such as in the event of death where the community mourns with the family and helps with the physical labour of the burial such as cooking. 
In the context of this study, when it comes to the putting education f learners first, there seems to be a conflict of interest as some families believe in education and other do not. Therefore it becomes hard for a society to strategically come up with methods to improve routes and safety of learners when embarking to school. The issue of waling routes is discussed in the next chapter. 
[bookmark: _Toc534646729]Walking routes 
[bookmark: _Toc534646730]Route One 
One morning, the cry of my alarm at 05H00 jolts me and I am uncertain of what my next move should be since everyone else around me is still fast asleep. I take a look at Thembelihle’s innocent 18 year old face as the alarm dredges her from the deepest sleep. She half smiles, giving a glimpse of her two front teeth, with her beautiful big eyes are still closed. She heard my alarm ring and still wanted to give herself an extra minute to fully enjoy her sleep. I looked up at the white ceiling and appreciated the sounds of the ducks and birds outside. Finally Thembelihle wakes up and asks, “Sawubona, uzimisele? (Morning, are you ready?)” We both laughed making sure we do not wake anyone else up. She leaped out of bed and started preparing the bath water, body, tall and strong, every sinew and limb fully awake, alive, and tingling. After her bath, she stepped into the kitchen with a big fluffy towel wrapped around her, barefoot. Her thick long braids plastered down her back and in quick, efficient movements, she fixed the whole family breakfast. She is not a fan of breakfast so she just gulped down some water and chased it down with a slice of unbuttered brown bread. The children wake up and prepare their own breakfast sometimes but on weekends, it is their duty. During my stay they either prepared soft white porridge or tea and bread. 
We were running a bit late because we had such a jovial time during breakfast with her siblings who woke up earlier than usual as they were doing their utmost best to make sure that their guest (me) felt at home. She goes back to the bedroom and padded some lotion on her long thin feet and opened her exercise book to go over some scribbled notes and kneeled down to pick up her pen which she wagged furiously like a tail of an over-eager puppy. She was jotting down some answers for homework she didn’t get to the night before. I could see by the frown that was pleating her forehead that she did not have a comprehension of what she was doing. She looks up and the big round watch that looks like a man’s tells her it is time to leave. She checks in on everyone and alerts me that we can leave.
Key turns. Door opens. Thembelihle and I started walking along a narrow but direct footpath. We had to rush to go meet Sizwe and Pamela at the agreed upon meeting spot which was at the peak of the circuitous mountain. We finally met up with the other two and we were on our way. The route passes through cultivated land, mainly growing maize, isolated homesteads and areas of bush in which two graveyards are located. There are three locally constructed wooden bridges to cross in this dissected landscape: one was only constructed in the past year, before that a number of deaths from drowning had occurred. Two other streams are unbridged. In the wet season the route is potentially quite dangerous: a slippery path, gullies, steep slopes and streams that are in full spate. I noticed that all school girls with us were from the far end of the village. The pupils normally walk together to and from school and there are no other children from their village who attend school on a daily basis, because of the distance.
The path was long and tiresome. My legs buckled beneath me. Every step was accompanied by an involuntary gasp straight from the lungs and I was holding onto the stick that Sizwe gave me for support, with my dear life. But the awkwardness and suddenness of my movement sent the stick skittering on the floor, while I stood stunned and drunkenly and almost fell to the ground. Sizwe stood and turned fully to face me. He was unaware of the gap there was between us. When I had found my feet again, everyone burst out laughing.  I was standing there, speechless, feet weighing a ton, watching the glow on their faces, pleased that it was not awkward for them. 
There was a day where everyone in the house could not go to school because of the weather and that was the perfect time to do my interview with Thembelihle.  She told me that:
“If the rains are very heavy the girls sometimes wait to see if the water in the streams will subside. If not they may then have to take a more circuitous route. When the fields are being cultivated they must walk in the gullies between the crops rather than on the ridges or they will be chased by farmers.” – (Thembelihe)
As the days went by, my body had slowly adjusted itself to be prepared for the walks. I had started to forget how disorienting and frightening the idea of having to physically and mentally prepare myself to walk to school and school to home had been at the start, I found myself prepared for it, and had persuaded myself to   feel no pain. When I woke up in the mornings. I found that my body was craving the walk. The walks coming back from school were always the best. The learners were happier that it is home time and no stress of having to arrive on time or waking in a manner that doesn’t dirty them. Observation during this time was more fulfilling as the learners did not have to worry about leaving me behind, or making sure I am okay because the route was familiar coming back. On the way back from school, everyone knew that there is some kind of chore waiting for them. That was often the conversation, on how they wish they could fast forward to being in bed having finished everything. 
[bookmark: _Toc534646731]Second Route
Night time in the village is totally pitch dark and opaque. I arrived in uThungulu District on a moonless night, in the dark when people were already in bed, except for an aunt from the community who was asked to assist me to settle in. I raised my voice as much I could, in order to be heard, recognized and welcomed in. Out in the darkness, approached a woman from the rondavel, who was at least as bulky as my grandmother. After salutations, she walked me to white candle lit room, she appeared to have brown, caramel complexion with dark black hair. However, I could not confirm this as it was night time, and I was from wearisome from travel and everything was rather vague. 
Before heading to bed I asked Snakho what time we should be up in preparation for the walking route to school. I lay in bed, my wide-eyed, blanket flung to my feet, with eyes wide with excitement. I had dosed off at some point because after a few hours I was awoken by stirrings outside and it was the melodic sounds of animals. The gaggling of geese who seem to make it their business to announce and welcome one to the beginning of a new day, sheep baah’ed and cows lowed. I got up and walked to the window to try predict how the weather would turn out. The leaves on the thick brown branches were alive and rhythmically moving as the birds chirped and twittered. Looking out on the black mountain peaks, I saw the beauty of the red mist high up through the curtain hole I was peeping from. It was indeed dawn. 
This morning, Snakho told me that his body felt like it was time to get up. He makes instant porridge for me and him and leaves some in the pot for his dad. He jokingly tells me that he is no chef, but when they have visitors, he serves soft porridge instead of the regular cereal he prefers. On this particular morning, he looked so neat in his white shirt, grey school pants and black shoes. He had naughty small slanted eyes. His hair is short and is never combed but it looks like he spends a lot of time on the natural parallel lines that happen when one does not comb their hair. He took his bag and told me we should leave. We were not rushed because we left the house way before he was expected at school.  
The weather was particularly beautiful and I was told that this walk was the relatively easy one when compared with others. My heart sang and my feet were swift and light. There were small streams to cross and the route mostly follows a narrow unpaved road, in parts surrounded by tall grasses. The route was hilly but easily traversed because an unpaved road is available for much of the journey. However, few vehicles use the route, except on market days, when minibuses based in nearby towns drive in to take local farmers and traders to the market. The road passes through bushy areas, including one in which a graveyard is located. There are occasional patches of cultivated field and considerable areas planted with cocoa. Settlement is sparse with only a few scattered homesteads. As we approached the point where we had agreed to meet the others. We both galloped around the rondavels to see who would get there first. 
Our meeting point with Themba was a wild fig tree. As we were waiting there in the morning, Snakho shared how the fig tree knows all his secrets. It is his confessional space and his place of solace when things get tough for him. He doses off there and listens to the songs of the birds. I admired its beauty, and how the trunk looked as big as the main huts in the village. Its branches twist and turn in all directions, spreading wild like an umbrella. Themba arrived and we walked to meet Ntombenhle as she lived closer to the nearby school. When we were all together, there was singing and half-marching, half-dancing as we wound our way to the school. When we reached the steep slopes and small streams, the fervor of the dance died down at once. So did the pitch of the song. I later learnt that there were rumors of horrendous experiences that had been committed around the streams. Terrible things and in instances death periodically befell learners. 
Our in-depth conversations during the walks were based on the different school routes available to learners and their similarities and differences related to experiences. All the paths that I accompanied them on could be classified as relatively rural. The learners would walk in pairs or groups of three and always kept in sight. I would always be walking with at least one of my participants, and kindly asked them to keep to their normal routine as though I was not there, in order for me to note down a true reflection of their everyday experiences. Themba was completely out of breath from the walk back from school. He jokes and says “my joints are not what they used to be,” as he wipes his smooth-shaven head and face with a handkerchief. It has been a while since any of them had to take that route. Normally Snakho just goes to his piece jobs and his boss drops him off just between the borderline of the rural and urban divide. When we were done with the interview, he slowly stood up and dragged himself up into the house. 
I had unforgettable experiences due to weather and the stain that walking long distances for the first time has on the body. The participants all agreed that it gets better with time, but the walking routes demand endurance and patience, in all seasons. It either gets too hot to walk in the sun, too dangerous to risk jumping flooded rivers, too slippery on the shoes during rainy nights or mornings, and too dark to start the journey early during winter. It is also evident that a relatively small percentage of learners that walk in both schools feel that this is a safe way to travel.
[bookmark: _Toc534646732]The conditions of the route to school  
The population in rural areas is spatially dispersed, which is why most rural learners travel a great distance to get to school. The schools therefore in rural settings are at most far from where the learners reside (Mahlomaholo, 2012). This already puts learners at a disadvantage in addition to other contextual challenges that learners have to overcome. The participants, caregivers and community in general are all in consensus that apart from poverty in the households, the distance to school is an obstacle. In an interview with Themba, reelects on his early days to journeying to school:
“For an outsider, the distance is exhaustive. But we play games with plastic balls along the way so that we do not feel the distance. We would especially enjoy playing with water from the rivers that we would have to cross. As kids, we do not really process the danger and strain that we are putting on our bodies.” - (Themba)
The distance of the safest route to school becomes a factor in the travel patterns of learners. On one of the routes, the participants expressed how they have to take the long route to school because there is no bridge that can assist them in crossing over: 
“A normal ten minutes’ walk would be longer because it is a high risk to try cross the river especially in winter when it rains a lot.”
The learners are confronted with the challenges of getting to school safe and on time. On rainy days, the risk is so high that learners have to choose between being absent or risking their safety by finding an alternative walking route to school. 
During the week of rain, my participants always spoke of how their shoes and uniform will get dirty. It was like lyrics to a chorus of a newly released song. I would be walking in between them all the time and I had to look at their steps and how they balance their hands in the air. They would also be instructing me on what to do:
 “Balance yourself, don’t look down, hold onto the branch, run, and slow down.” 
I knew the rain had no mercy the night before, when we had to stop and carry our shoes in the backpack instead of having them on our feet. It was quite ironic how the principals knew the challenges of getting to school, yet arriving at school “not neat” results in punishment such as detention, cleaning and polishing the stoeps, cutting grass or being turned back until you are presentable enough. Some children cannot afford to go back home, or cannot clean themselves enough to look presentable because of how slippery the routes are. They either sit in the sun if it is out, or just outside the classrooms in order to dry their wet clothes. In an interview Sizwe explains the conflict between making the route to school bearable and fun for the group and also maintaining neatness to be presentable for school: 
“We take our shoes off because we have to be ‘neat and presentable’. Most of our teachers have no idea how the routes we take look like because they use busses or cars. We try find the shortest route to get to school on time. If we happen to get to school late, we then are punished. I choose to have those two lashes than to miss class. Others prefer to stay outside and be dry because they enjoy the ‘punishment’ of not being in class.’- (Sizwe)
The learners speak as though corporal punishment is still a norm in their schools. The children know that they it might be one of their punishments depending on the teacher heading assembly on that morning. All lateness is punishable, without even listening to the reason. They feel that the school should address the difficulty they face in getting to school. 
The precarious conditions of the path to school act as a barrier to access to education. They are filled with dirt, tall grasses, with steep hills making it slippery, rutty and dangerous when wet. These conditions determine whether learners and teachers will be able to reach the school or not. The school bus is rarely operational as it is high risk to drive on wet and unsafe road paths. Sometimes the school closes after a rainy week because attendance is weak. 







[bookmark: _Toc534646733]CHAPTER 5
[bookmark: _Toc534646734]ANALYSIS AND DISCUSSION 
	
[bookmark: _Toc534646735]Aspirations and challenges
Aspirations are a reflection of what an individual would like to become, what they might become or what they don’t wish to become (Markus and Nurius, 1986). The participants have mixed emotions about the challenge of overcoming the obstacles of having to get to school and constantly question whether the effort involved in getting to school is worth it. The exhaustive walks to and from school with its hazards affects the child and the excitement they might have for school. Children who do not have the endurance, end up dropping out of school. 
Some of the learners are looking at the situation at home and have the hope that with education they can improve their livelihood as well as that of their families. Some learners envisage improving their situation through education with better access to basic amenities such as electricity and water. They feel that this would enable them to also access technology such as television and laptops and as well as transport. The learners believe that they will also have a profession that is well respected in the community with enough income to take care of not just the extended family but also other children in need in the community. 
Pamela has a very supportive aunt who motivates and speaks highly of her dedication to getting an education. She is so proud of how responsible she is. She attributes most of her character and her devotion to getting an education to Pam’s late mom. They converse consistently about her dreams and aspirations. Sometimes her aunt gets her magazines from friends and they cut out pictures and envision how the future will be for Pamela. Their biggest dream is Pamela’s first day as a university student. Her aunt goes out on a limb for her to make sure she does not get distracted when it comes to her commitment to school.
 She also goes on to talk about what happens to most that unfortunately cannot get to school, drop out or get caught up in the wrong lifestyle: 
“Pamela’s love for books, her great manners and outstanding responsibility is something she surely learned from school. She is a great model for my kids and she motivates me to be a better person and makes me wish I could go back to school and get proper skills. I have no doubt that she will succeed and bring good thing to the community. It is not every girl that can make the decision to stay in school once puberty hits and they get caught them in the wrong crowds and some of what the older kids do on the route to school. Some of them are ‘sold’ to older men because they either believe they are old enough or their families think it is time for them to start their own families. Unfortunately, in rural areas, some traditions which are viewed as child abuse and selfishness still exist and cannot be questioned. Marrying of a young girl young when the family believes she is fit for marriage has been a tradition in existent for years. Some families allow the girl to stay in school but there is a formal announcement made that is known to everyone that she is promised to someone. It is honestly a sad reality which is why even though I am over protective of Pamela, I allow her the freedom to make mistakes and have real conversations with her, creating a safe space for her to always come talk to me first.” – (Aunt Snenhlanhla)
In the interviews, the participants expressed that they believe that they can achieve a lot by getting an education. They can change their economic situation at home and in their community. They can also be an example to the young ones to not let any barriers get to them. Schools keep them stimulated and busy. It keeps them away from distractions that they often witness in the community, that some of their peers struggle with such as experimenting with alcohol and substances. In school, they are taught about the world, the consequences of crime and how to avoid teenage pregnancy. In an interview, Sizwe speaks about how choosing school has always been an alternative to crime:
“I think that having children in school, especially the boys lessen the crime around here. On days where I stay home, I think of ways to get money. I get depressed about my situation. If I had to choose between the two, I would rather be at school with likeminded people and face the challenges of getting there together with them. At times we actually laugh at what we have to go through, which lightens up the situation.”- (Sizwe)
To further elaborate on Sizwe’s point, in an interview with Snakho, he emphasized on the how education benefits the community by keeping most especially young boys in school:
“Being around like minded people, especially in a school environment, teaches you ways on how to acceptably behave in the community. School also reinforces the teaching I receive at home and when I see other people doing the same thing then it normalizes everything. Balancing schoolwork and household chores, leaves one exhausted and away from the disturbances of what happens other peers get up to in the community.” – (Snakho)
In an emotional and reflective interview with Thembelihle, she spoke of how witnessing the negative behavior of her mother encouraged her to be a better person: 
“I often wonder if my mother’s generation had any education on how to avoid things like teenage pregnancy, or if they had peer groups like the ones we have at school. I feel like if she had been exposed to such things, then she would been done better especially for the sake of her children. School is absolutely boring most of the time but the topics that attract young girls and guys lately are about life, sex, alcohol, things that our parents do not talk to us about. If our households were open about the realities that we are going to face out there, we could be better prepared for when those situations hit us. But now what happen is that, we rely on our peers to share their experiences and by that time it is often too late to prevent us from being hurt. School helps here and there and for that I am grateful.’- (Thembelihle)
It was a beautiful experience to hear what the caregivers of the participants had to say to them about what they learn from them being at school. Some caregivers thanked them for the imparting knowledge such as how to save electricity and water, how to kill germs and what most commonly came up was mental stimulation and challenge of having to do projects with them. Some caregivers enjoyed reading the learners books and just the pleasure of seeing their children choosing education and being willing to overcome the barriers. The learners instill hope. The participants shared that being part of the study allowed them to speak about their experiences in a way that made them feel lighter. They shared that they were able to speak, laugh and reflect without having that weight on their shoulder or getting the sudden urge to cry. 
[bookmark: _Toc534646736]Poverty influences on learner performance
Some of the participants spoke of how they see their peers dropping out or missing school because of finances. Caregivers try to take their kids to school despite the odds but there is a pattern of absenteeism because they cannot maintain the consistency of all the costs that come with education. Poverty is the reality of the majority of people in South Africa (Emerging Voices, 2005). The majority of the poor population live in rural areas (Anriquez and Stamoulis, 2007), which is why poverty is the everyday reality of most rural communities (Hlalele, 2012). Poverty affects the community holistically in that it is evident in the households, communities, schools and clinics. Poverty hinders the ability of even the most academically strong learners because their socioeconomic status hinders them from getting the needed educational support (Ebersohn & Ferreira, 2012; Howley & Howley, 2010). Literature shows a strong link between poverty and poor educational outcomes. Growing up in poverty creates a huge barrier in terms of being exposed to or having the needed resources to develop further. Often people living in poverty are discouraged, and confirm existing social hierarchies (Raffo et al., 2009).
(Knight., Shi., and Quheng (2009:170) coined the term ‘poverty trap'. Poverty trap is associated with “lack of saving and access to credit, absence of productive social networks, scarcity of local economic opportunities and debilitating effects of a culture of poverty (communities)”(Knight, Shi and Quheng (2009:170 ). Education is one of the innumerable ways that can trap people in irrevocable poverty. When poor households cannot afford education, they then replicate the cycle, sustaining inequality. When children are denied the right to education, they miss the opportunity to fight poverty. Poverty limits the opportunity to go to school and go as far as being a matriculating. The study also links the relationship between community income and community enrolment. Those who get paid less can only afford to send their children to schools which offer what some consider low quality of education. This is how children from rural areas, informal settlements and poor townships are systematically prevented from receiving quality education. This has been the unremitting struggle of poor communities (Spreen and Vally, 2006).
Without adequate income, households cannot pay rates, for example electricity. Inadequate access to electricity plays a huge role in the ability to do homework, so one can be prepared for the next day. Chores are mostly done before and after school and by the time they settle to do homework, learners are exhausted and at times have to go to sleep because there is no electricity. In an interview Ntombenhle speaks about the importance of using electricity and how in their household, everyone has the responsibility to make sure they do not waste electricity: 
“It becomes hard having to choose between waking up extra early to do homework then chores for the sake of saving electricity. I have to go to bed and wake up early enough to have light to see my exercise book. Electricity is expensive. It is a luxury not to be used carelessly. It is for rainy days, like maybe during exams and those really cold winter nights.’ – (Ntombenhle)
It was then evident that the contextual factors experienced by these rural households negatively impacted on their schooling. The learners are faced with socio-economic struggles and that deprivation highly affects their performance at school. In an interview Sizwe and Pamela explained that: 
“Most of us in class are from poor backgrounds and there are basic things like stationery that we struggle to afford. There are things we need at school at school like textbooks but sometimes they are either not delivered or our parents cannot afford to buy them for us, and the library does not have enough for everyone to use. With these limited resources, earning also becomes limited. And when you get home, having to do homework, you end up not doing most of the things because you need those additional resources that we cannot afford to complete the work. There comes a point where we have to stay longer at school, so that the teacher can teach us in groups using the minimal resources that he/she has, affecting our travel time back home. Sometimes to get out of trouble for not doing our homework, we will tell the educator that it is because we don’t have this and that (giggles), but now they know that most of us genuinely do not have. Using that as an excuse ends up being a habit and promotes laziness, and then no learning takes places.” (Sizwe) 

“I really do not love being behind in any of my work, so I would hustle my aunt out of the grant money to at least get me a second hand book and she would jokingly answer, (well, I don’t know if she is joking or not, but it makes me feel better knowing that she might be), by asking if the whole house will be able to eat that book for supper. I honestly do feel bad for asking, but it is better to ask than sleep without having tried anything.” (Pamela)
Every household experiences some kind of difficulty in paying for basic rates such as water and electricity. Four of the households have television and radio but other luxuries such as laptops and other necessities that could make learning easy are not available. In an interview Snakho shared how important having resources is for education and how his idea of making people come watch television at his house came about:
“One time the teacher wanted to make an example using a television programme, but most learners could not relate because they did not have a television set at home. Therefore teachers have to be creative in terms of explaining and teaching. They have to go the extra mile and find and distribute pictures or use their phones. So now I know that when the teacher tries to explain something in class, I’ll make extra profit on that day because I will get an influx of people coming to watch.” (Snakho)
Living without electricity and running water is a disheartening reality. The municipality in this area is problematic and blocks electricity when rates are not paid. It is strenuous on the kids and wastes their valuable time. It is the common struggle in all households, be it the pain of not having access to basic necessities at all or having it but making sure that it lasts long enough to buy more when they have money. It is even more when children have to spend time on fetching wood for fire and not doing their homework, resulting in fear of going to school the next day. Some of them cannot prepare their uniform in time, to presentable for school. With others, they just lose hope. The participants also shared stories of how some of their peers dropped out of school because of finances. Others were married off or had to take care of their siblings. The challenges of going to school take a toll on them emotionally and physically but some days are better than others. 

[bookmark: _Toc534646737]Gendered experiences along the village-school route 

All my participants use perilous routes to and from school throughout the whole year. They are exposed to the risk of injury and even death. The distance is never less than 5km. They walk in small groups, where the females always have to make sure that they are amongst the males. Parents do not accompany the children because they either have to get to work, have passed away or are dealing with an illness that disables them from walking a distance. There are, however, parents who rarely walk their kids to school, like Pamela’s aunt, especially if they are still in the younger grades. When I was walking with them on the travel route, they mostly had high energies, filled with laughter and games along the way. 
In terms of the walks to and from school; there was a revelation of a gendered experience among the participants, and throughout the interviews, the participants had a subjective response to how the journey affected their access to education and their aspirations. The females always had to leave the house earlier to join the males on the walk. Leaving the house earlier meant, waking up earlier to do household chores. Female participants carried much more responsibility in the households. Walking to school especially on an empty stomach for most becomes exhaustive and make it hard for one to concentrate and perform at their best. Females mostly have been up since the early hours of the day, doing household chores and taking care of their sick family members. The girls are at a higher risk in comparison with the males, because they are the most vulnerable group. Throughout my observations, the stereotype that females belong in the kitchen and should run household chores seems to be at play amongst the female participants and their friends. 
The walking routes were difficult and needed physical strength, yet the male participants maintained that as males, they could deal with any physical challenge. They were not afraid or often discouraged to face the challenges of the walking routes to school. It is not just the walking route that the males physically endure, but the manual labor from the piece jobs they find during weekends, in order to help assist in the household. The females sell vegetables or braid hair for extra income. Some situations force you to be as creative as Snakho, who knows that television is a luxury in their district, therefore charging a small fee for people to watch. 
The physical ability needed for the route to school is only one factor that needs to be dealt with to access to education. Another aspect is that of how the travel routes affect males and females differently. I noted that the walking route experiences is gendered.  It is much easier for the male learners to get through high crops or be able to outrun criminals or lurking men hidden by the vegetation. This is why some girl learners do not prefer walking without males around. Their vulnerability is increased if the males are not around and fear that they may be targeted. During the interviews, the males emphasized that the journey is hard for everyone at first, but the males get habituated to it faster. Some females believe most of the stories that are told by their friends or family members about all the spirits that live along the route they travel all the time. These ‘spirits’ seem to be tales the children grow up hearing about either to scare them from walking alone or to make them more alert of their surroundings. They even hear stories about snakes in the overflowing rivers and how they abduct children, especially young girls. The kind of routes that learners go through are perceived to have evil spirits lurking around and dangerous men hidden in bushes which is why it is necessary to walk with haste. 
The findings show that both sexes have found ways to work through how the macro system affects their everyday. The walks to and from school offered learners an experience they could only get outside the classroom, through contact with nature and having environmental awareness and knowledge (Katz, 1986; Hart, 1997). This occurs through interaction with trees and running water (Korpela et al. 2002; Milligan and Bingley 2007). There is hardly any literature that speaks to how children’s environment can be complicated by societal and individual factors in the Africa context, however, through observations I noticed how even though the landscape was breathtaking to all of us, it is less appreciated to those that have to walk the journey, just to reach school. This pathway, although scenic, it raises fear in the caregivers of the learners and the learners themselves. Much occurs on the way to and from school which often prevents caregivers from sending their children to school until they are physically and mentally ready. Some of these pathways are home to wild dogs, criminals and dark spirits, and should be avoided or passed through with haste. 
The walking routes to and from school are the major factors that tip the balance between sending a child to school or not. Fear of having learners raped or injured, walking the long routes, exhaustion, poor concentration, starvation, lack of uniform and other related factors impact on the decision. This decision could affect their educational prospects and influence their meaning of education. It was the case with some of the participants as they were grades behind or have failed grades because they could not walk the distance in some seasons like winter. The girls often make sure that they are accompanied by the male learners especially during winter when it is dark and when they have to pass dodgy passages and graveyards, when they all increase their pace. The amount of time I spent in this village made me comprehend why factors such as age, gender, personality and physical ability caused hesitancy when parents had to decide whether or not it is safe to send their kids to school. 
During the picturesque walking routes, I found myself struggling between keeping up with the learners and observing the beauty that was around me. I felt that there was little appreciation for the view of the mountains, tall trees with different shades of green and the sounds of the river and the occasional falling of the rocks. The participants probably assumed that I would know what is happening because they hardly told me to keep up and keep close when we passed part of the routes that provoked fear. Although during my observations, the participants were excited to show me the scenic routes; during interviews they spoke more of the negative side in contrast to the joy of picking fruits and swimming in the river. It is not just the physical demand of the walking routes that affect the decision to send learners to school but in some cases most girls are prepared for marriage. Some fall pregnant because of the recreational activities that occur in between leaving the house and getting to school. There are various ways in which the macrosystem directly impacts the decisions that are made for the learners. 
	In an interview, Thembelihle explains what prompts fear in some parts of the route:
“We are young school children and even though we walk these routes all the time, one can never get used to it. Apart from strange people that we come across on the way, there are also wild dogs wandering about. We get very scared when we see ducks in the river because there is this saying that “ducks will never stay in water if there is no snake in the river” and when we see ducks, we try to avoid that route for some time until we get over the fear, especially if it is the shortest route.” (Thembelihle)
Through observations, it seems as though the learners have internalized the stories they hear about the graveyards and other dodgy areas, that when it is time to pass that part of the route, they visualize and utter all that they envision could happen, or mumble a simple prayer. The stories range from being eaten by wild dogs, people lurking behind long grasses, evil spirits from the graveyards, snakes dragging people into the water, and people being murdered along those routes. None of them have personally experienced being bitten or seeing someone being bitten or being tormented by evil spirits. When I was walking by with them, their fears ignited a fear in me too. The route is, however, silent with lots of tall crops and random rocks falling. It is reasonable for them to run silently when they get there. 
Children and parents are both concerned about the walking routes but emphasized different concerns. Literature concurs that parents tend to worry more because they compare the dangers their generation faced with the ones their children go through now and find it alarming (Malome, 2007). Other concerns that parents constantly affirm are: the risk of injury due to the physical environment (Ridgewell et., 2009; Gielen et al., 2004), abduction or injury caused by strangers or bullies (Davison et al., 2008). Kerr et al., 2006; Larsen et al., 2012; Ridgewell et al., 2009. One of the general fears that were raised by both parents/guardians and the female participants is the subject of rape. In an interview, Ntombenhle speaks of how the fear of being raped always worries her when she has to leave the house: 
“There are many stories of the dangers that happen to young girls in that travel routes that we take. Rape is of most concern. I personally know of girls who have been raped and their parents are not allowing them to go back to school. Other parents do not allow their girl children to go to school in fear that they might be victims of rape. Sometimes we make sure that we walk with the boys but deep down, we have that fear that they might turn on us too. Male rape is not something that is spoken about. We have heard rumours about it but personally I can’t point to any guy who might point you to someone who can tell you about it. We have to make sure that we leave home at a reasonable hour to get to school and avoid being attacked and we have to make sure that we leave school before it gets dark. Some learners are just naughty and the boys and girls play with each other, ending up with the girl being pregnant. At home, they cry rape in order to not be shamed or naming the baby’s father.” (Ntombenhle)
The fear caused by the dangers of the travel route is accompanied by that of walking long distances to get water and sometimes wood for fire. Depending on the household, some children have to either walk to get water every day or more than once a day. When this becomes a routine then it becomes easier to identify them and have them attacked or abducted. Parents and children have to think of the discouraging travel route to and from school where there is a possibility of being raped, injured, dirtied and late for school where further punishment awaits you for not being neat and presentable. Walking to school especially on an empty stomach for most becomes exhaustive and make it hard for one to concentrate and perform at their best. Females mostly have been up since the early hours of the day, doing household chores and taking care of their sick family members. The girls are at a higher risk in comparison with the males, because they are the most vulnerable group. 
I also paid closer attention to the practice of choosing husbands for young girls which in instances led to them dropping out of school because it came up a lot on the interviews, though in different variations. I decided to engage in a deeper conversation with one of the participant’s grandmother. She indicated that during the olden days, there used to be a symbolic act known as ‘wooing’ that involved handing over a white handkerchief and gifts to the girl’s family as a gesture to ask the family to raise the girl for them until she is ready for marriage. The man would have to consistently ‘woo’ the girl and she would have to come to the decision of whether she wants to be married or not. She argued that currently, the symbolic process of wooing no longer happens and when the symbolic gesture occurs it is almost final and the girl is coerced. She added that this is how many teenage girls end up having children. She concluded that some teenagers are not even married but end up with their boyfriends.  This is important in a study of this nature as it points to a challenge that is faces by the girl child when it comes to access to education within a rural context.
[bookmark: _Toc534646738]KZN community-school relations
The theme of community was one that was shared by the learners throughout my time with them. It was emphasized in the various discussions that we had around the topics of the value of schools in the community and during my first experience of the community and while socializing. The learners always saw the school as the bedrock of the community. In an interview, Pamela shared how her aunt always speaks of rural schools as one of the community’s “pride and joy.” She refuses to take the credit of influencing Pamela to study because she is not home most of the time. She says Pamela has to have adopted her impressive manner from school. In an interview Pamela described school by saying: 
“School is a symbol of great importance and fosters much hope in the future of the youth. Some of these schools were not just built yesterday, like the ones we attend. Other have significant value because they were nursing and teaching colleges. Generations that came before us attended there and now it is our time to make the most of the resources we have. Therefore, the community has great attachment to the schools.” – (Pamela)
Other statements that were made by the participants were that: 
“Even though there seems to be a lack of communication between the school and the community, the two are really fond of each other”.		
For Ntombenhle and her family’s interests are more rooted in the community and related activities than school based ones. This was evident when I observed that Ntombenhle’s little sister stays behind when she and her cousin prepare to go to school. When I enquired about this, she told me that this is because her family believes that going to school is an extra chore that the children decide on when they are old enough to. 
“My family has always made money through things they create by hand. I was taught from an early age how to braid and sew. It was never a daunting task for me and I quite enjoyed it. It was obvious that it ran in the family.”- (Ntombenhle)
Ntombenehle said she only chose to go to school because most of her playmates were attending and she was feeling left behind. She felt like there was something that she was missing out on. Although, her household chores were not minimized because of this decision she was supported. She is glad that she followed that path because she has more options other than her family business. She also feels that she is learning skills that can generate more income for the family.
The nearby school that the participants attend is mostly built and supported by the community. Women from the community volunteer their time to cook for the feeding scheme, the men change shifts as security and also assist in expanding the vegetable garden. The participants agree that the community and the school are interlocked. The Majority of the community sees the need for a school and the school recognizes that without the support of the community, the work that it does is futile. 

[bookmark: _Toc534646739]Household chores and rural learner performance
Culture and traditions are central to most families. Historically mothers would be seen in the house taking care of the household but throughout the decades, family structures modify to accommodate changes. Households could have both parents, single parent, child-headed or grandparents as caregivers. Occupation and pandemics such as HIV/AIDS opportunistic illnesses have a major influence on family structures and this impacts the families’ and children’s development (Cohen, 2006). 
A functioning, conducive household for a learner is important to keep a positive attitude about getting to school. Learners need to feel that the task of doing household chores does not negatively impact on their schoolwork. This is not to say, however, that education is not valued, but survival is more crucial. Survival in terms of having the necessary skills needed to function in a rural context. It seems some households are more concerned with knowing how to plant one’s own vegetable garden, herding cattle, fetching the right amount of wood and the kind that burns and lasts longer. Also knowing the correct herbs to treat illnesses since the clinic is far and mediation is expensive. These are some of the things that are not taught in schools but are mostly passed on and taught in the households. The learners are keen to be educated but their interest is mostly invested in making the household a happy place to be in for everyone residing in it. 
During household observations, one other factor that stood out was the dynamics around household chores delegation. When there are more people in the house, there are fewer chores for an individual. However, when there are only two people, or more children than adults, there are more chores that need to be done for adults. Everyone is, however, responsible for some kind of chore no matter how old they are, except for the infants. Sometimes having too many kids in the house with no older authority led to fights and disorder. Some chores would not be done or shared accordingly. Some of the kids were caught playing outside with their peers when they had the responsibility of helping out in the house. I also observed that there are different expectations in the different household for example a father wanting more from their son, expectations to excel in school and expectations to behave in a certain way especially  the females. All these expectations seem to be out of fear, and trying not to repeat the same mistakes that either their caregivers or peers have made. The data indicates that these household dynamics have a negative impact on schooling for a rural child.
All the six participants have some kind of chores before and after school, leaving them with insufficient time to do their school work at home. For some learners, these chores had to be done before they leave for school, like fetching water for the day, leaving them with no choice but to go to the communal tap. This creates a conflict between being a child at home, having chores and also being a learner trying to do homework and big projects. The journey to and from school is so exhausting that the learners want to rest when are at home. By the time they wake up from their nap, they are faced with household chores. There is no time to be a learner when household chores are waiting for you. In all the households, chores seem to be placed above school priorities. 
During my stay with the participants, I observed innumerable chores that had to be done in the household before and after school, including weekends. These include: dishes, laundry, cleaning, polishing the red stoep, helping with homework, attending to the vegetable garden, looking after the herd, getting water at from the river or communal taps. Some girls have to wake up and do a bit of agricultural work before stressing about the long journey to school that awaits them. For most young girls, the chores that they have to do conflicts with them getting to school on time. It is demotivating to finish your chores late and know that you may have to walk the hazardous road by yourself or worse arriving safely at school but you have to turn back because the gate has been locked and you might not be allowed to walk in because of, firstly being late and, secondly, presentation. This is why some girls do not make it to school. 
Some of the household chores like going to get water at the communal tap when their water has been cut off means adding a substantial amount of time walking long distances. For some the tap is not far but for others, they have to walk quite a distance. They also would fetch water for immediate use, like if they needed to wash dishes or boil some to cook and do dirty washing. It is common to find a group of females at the communal tap, all getting their washing done while sharing the latest news they have with each other. By doing that it preserves the water that is in the house in bigger containers. The bigger containers (25 litre) are carried by the boys in groups, sometimes on hand made trolleys. Similar to the girls, the boys would gather at the taps: chatting, playing around and on some days do a bit of washing. Depending on how many shirts or dresses learners had, washing would happen on a regular basis and for some every day. There were techniques to dry the uniform in time. They would either leave the uniform to dry outside the whole night, hang it next to the tripod pots outside so they can be dried off by the warmth of the fire or they would wash only the collar and visible stains on the shirt. 
It is mostly school children who fetch water form communal taps or the boreholes set up in the area. Water for cooking, and sanitation has to be fetched from a distance. To save money and electricity for rainy days, the community still uses wood to make fire, which is most vital in winter to keep them warm.  In the afternoon, as the girls get back from school, they meet up in groups and carry buckets to fetch water and also do their washing at the river while their buckets are filling up. On weekends the young boys join some of the girls to fetch wood and some dig up pit toilets just a few steps away from the house. 
There is a huge contrast between the pressures that the female participants had in comparison to the males. With the male participants, the chores described sounded less strenuous with minimal impact on their travel to school. Most of their chores are done on weekends, like weekend jobs in order to get money for grocery shopping. If they had a small vegetation just outside the yard, then they would attend to that on the weekends, or on some days during the week, after coming back from school, depending on their homework. This observation concurs with literature on child work in African contexts that as boy children grow up, they have less chores to do (Andvig, 2001). They have more time to get to school and are able to concentrate better. Males and females travel the same route yet the males still have the energy to play games along the way like football, and water games when it rains as they have to distract themselves from the fear of crossing the river. At times after school, if it had rained the night before and the river is still full, the boys use it as an opportunity to learn how to swim or to relax before heading to the realities of home. Even though the girls wake up earlier and do household chores, they still try to play the games that the boys play on the way to school because they fear walking alone. During this time, depending on the season, the females either pick fruits, do their laundry and some hide in the bushes with their lovers. At times, this is an opportunity for both sexes to use their creativity and find recreational ways to teach each other, be naughty as the youth and pass time. 
The participants felt that school had an expectation that what was taught would be extended to the household to be further practiced and understood, whereas by the time the learners got home, they had household chores to take care of. The conditions in the rural homes and other commitments of learners, breaks the educational link between the school and home. The findings showed how the breakdown of the relationship between schools, households and the community had a negative impact on the value that caregiver and learners placed on education. 
[bookmark: _Toc534646740]Lack of caregiver support 
Active parental involvement in a child’s education is a significant factor that impacts the success of the child (Parhar, 2006:1). Negligence and failure to support the child creates a barrier to learning. Lemmer and Wyk also agree that parental involvement enriches the culture of learning. This is mentioned by Meier (2003:232) that ‘… family is one of the most important influences in a child’s life as it provides an emotional and physical environment that constantly surrounds the child and in which exceptional ties exists.” When parents are involved, the teaching and learning process becomes effective but in their absence, learning is hindered (DOE, 2001:140). 
The participants mentioned that some of their caregivers are either: working far from home, ill, late or often never present in the household. This means that they do not spend as much time discussing their children’s progress with educators. Socio-economic factors cause caregivers to leave their children at home and go look for jobs in the city in order to provide basic necessities. In the interviews I had with the caregivers in the households, they mentioned that they feel as though teaching is the responsibility of the learners. Some caregivers want to be involved in the process, but because of their illiteracy, they distance themselves. Others use this opportunity to involve themselves and learn simultaneously with the learners. Even with this enthusiasm, some caregivers are unable to assist because they cannot grasp what is being taught. Some caregivers feel they do not know their role should be when it comes to assisting in learning. They offer support and continuously motivate the learners. Others feel that their job ends at paying school fess and uniform. Attending parent’s meetings becomes an extra chore. They determine the success of the child when they witness the learner advancing to the next grade. The ecological model of Bronfenbrenner emphasizes that there are various influences in the environment but parental influence is the most important for their development (Woolfok, 2010:67). 
[bookmark: _Toc534646741]Safety 
Prior to the collection of data, it was anticipated that an unsafe journey to school might feature the following characteristics: vulnerability to robbery or physical attack and rape, likelihood of becoming involved in an accident of some type, or exposure to weather related dangers. I was, however, neither physically harmed nor attacked. Children and caregivers are both concerned about the walking routes but emphasized different concerns. Literature concurs that parents tend to worry more because they compare the dangers their generation faced with the ones their children go through now and find it alarming (Skenazy, 2009; Malome, 2007). Other concerns that caregivers constantly affirm are: the risk of injury due to the physical environment (Ridgewell et., 2009;Ahlport et al., 2008;Kerr et al., 2006;Gielen et al., 2004), abduction or injury caused by strangers or bullies (Ahlport et al., 2008; Davison et al., 2008; Gielen et al., 2004). Kerr et al., 20006; Larsen et al., 2012; Ridgewell et al., 2009. The female participants and all other learners wake up sometimes earlier than they have to get through household chores. They have to make sure that they are done in time to join the males to try and ensure their safety on their route to school. They get to school exhausted and find it hard to concentrate. They also get to school on an empty stomach and rely on the feeding scheme during lunch time, if they are lucky.
The transportation of learners, especially in rural areas has always been a challenge for government in South Africa. The learners in this study face challenges such as walking long distances to school and confronting the risks off the walking routes. Some of the participants expressed that there are gender differences in the way that males withstand the harshness of the walking routes. 
These are unique stories of six rural learners in a particular environment, observing and participating in their interaction with place and space. Being in their presence was always an exciting, tantalizing occurrence. The main focus was their dynamic movement throughout difficult spaces and the various responses to it. All my participants use perilous routes to and from school throughout the whole year. They are exposed to the risk of injury and even death. The distance is never less than 5km. They walk in small groups, where the females always have to make sure that they are amongst the males. Caregivers do not accompany the children because they either have to get to work, have passed away or are dealing with an illness that disables them from walking a distance. There are, however, caregivers who rarely walk their kids to school, like Pamela’s aunt, especially if they are still in the younger grades. When I was walking with them on the travel route, they mostly had high energies, filled with laughter and games along the way. 



[bookmark: _Toc534646742]Impact of relationship between schools and rural households
Through data analysis and observations made, I found that the six households studied had no close connection to the school hence the negative perceptions they held pertaining to schooling in general and more specifically rural schools and their performance. From the data collected, it was evident that there is no solid communication between the school and rural households. It is also clear that what happens in the rural household influences what happens in school. Even though the rural school that my participants attend communicates with the parents or guardians through letters on meetings and other school matters, the fieldwork evidence still supports Van Wyk and Lemmer’s (2009) argument that schools and families have not reached common understanding on what is actually best for the learner. The argument further highlights that the rural household is not conducive to the extension of classroom activities such as homework or projects given and was evident during household observations. For example, some of my participants had to get back from school, eat what they could and then attend their household chores leaving little or no time for the schooling related work and projects. They would come back exhausted and sleep without looking at their books. In the mornings, they would multi task between getting ready, eating their breakfast and doing their homework while avoiding being late. The result was that what was being taught at school was not being revised at home because there are responsibilities that need to be taken care of. 
The participants felt that school had an expectation that what was taught would be extended to the household to be further practiced and understood, whereas by the time the learners got home, they had household chores to take care of. The conditions in the rural homes and other commitments of learners, breaks the educational link between the school and home. The findings showed how the breakdown of the relationship between schools, households and the community had a negative impact on the value that caregivers and learners placed on education. 
Learning disadvantage is a concept raised by Riddel (2005:44). Learning disadvantage occurs “when young people’s circumstances impair their functioning as learners or prevent their previous learning from being accessed in the classroom. It derives from social and material disadvantage but also arises when the dominant culture and expectations of school are at odds with those of family or community” (Riddell, 2005:44). This is how learners from affected households and communities are left behind in education. There needs to be a relationship between the home and school where mental stimulation that occurs in schools can be continued at home and social, material and environmental stimulation that occurs in the home and environment can be used in schools too. Yet in the case of poverty stricken communities and schools, there is a breakdown of stimulation and lack of relationship between the two foundations that play a vital role in the child’s development. The two foundations fail to complement each other due to the challenges brought upon by poverty. 
This is why much deliberation goes into the decision of taking a child to school. Walking to school especially on an empty stomach for most becomes exhaustive and make it hard for one to concentrate and perform at their best. Females mostly have been up since the early hours of the day, doing household chores and taking care of their sick family members. The girls are at a higher risk in comparison with the males, because they are the most vulnerable group. Throughout my observations, the stereotype that females belong in the kitchen and should run household chores seems to be at play amongst the female participants and their friends. 
The cost of travelling to school is not just in time but in monetary value too, most of these families live in poverty and can barely afford the expenses that come with school such as lunchbox, uniform and school fees. Socioeconomic (contextual) experiences constantly shape the thinking of the participants and their caregivers. There is not enough support given to learners at school or at home. It seems as though there is a conflict between the two and most households have to find themselves making a decision on what is more beneficial for the child. However, during conversation with both the participants and their parents, there was positivity shared in that they believed that education can deliver development in their communities. Schools were seen as the gateway to rural development which will improve the lives of the community and help steer their socioeconomic challenges. This is the hope they have, meaning so far schools have not yet met the expectations of the community. Lack of communication however between the school and the households, has a negative impact on the value that caregivers place on education.


[bookmark: _Toc534646743]CHAPTER 6
[bookmark: _Toc534646744]CONCLUSION
The focus was on how the value placed on education is not affected by access to school, but stands in relation to all kinds of other things like church and home and the possibility of different kinds of futures in the uThungulu District of KwaZulu Natal, in the rural areas of South Africa. This was achieved by examining the connectedness of the rural household, as well as the journey from home to school and school to home and its rural setting. The thesis aimed to find out which contextual factors are barriers to accessing schools and how these influence the value placed on education and rural aspirations of rural learners. This was done in their everyday habitat which is their households and school walking routes through observing, participating and interviewing six rural learners. 
	The method of ethnography allowed for deeper social exchanges with the participants. It was used to provide a comprehensive picture of barriers to access to schooling in KwaZulu-Natal. The conversations were mostly led by the participants, allowing them to be themselves, in their familiar habitat, allowing me to capture the everyday. The participants found it more useful and convenient to elaborate on some of their answer during the semi structured interviews through demonstration when we took the walks. During the walks, they would often reflect and excitingly shout out phases such as: “Remember when you asked me a certain things; this is what I was talking about; here is this river.”
Literature has not exhausted the topic of mobility patterns and transport needs for rural learners. The way in which rural learners interact with their local environment is crucial to their lived experiences at home and school and the journey between the two influences their aspirations for the future. They also know that even though they cross and conquer these obstacles, some form of punishment is waiting for them for being late or not neat and presentable. 
The findings have enabled me to recognize the key barriers that affect learners, such as household dynamics and school travel routes. The cost of travel, distance, safety along the route, neatness, household dynamics and gendered experiences were dominant contextual factors that act as a barrier to access to schooling and how value is conceptualized. The findings are constant in highlighting that the perspectives of rural learners are shaped mostly by their socio-economic context. Rural areas have unique and specific challenges as to why they cannot access quality learning in schools apart from not having basic resources (Lindeque & Vandeyar, 2004; McQuaide, 2009). The government’s ignorance to the realities of the conditions in rural areas is the biggest barrier to why children do not receive quality education (Bryant, 2010). They are not well informed about the uniqueness of rural education (Mahlomaholo, 2012). Rural areas ae always marginalized socially, politically and economically. Government implementation and policies are not appropriate to solve the real issues in rural areas (Balfour and De Lange, 2011). Educational policies and curriculum changes are modeled according to the results of urban areas (Mollenkopf, 2009). Rural areas need special initiatives designed to address the problems they specifically face, and this is only possible when time is taken to identify the barriers and consider what is needed. Some of the barriers are poverty in the households and community, housing with no basic necessities, access to health care, nutrition, sanitation and child care. All these factors have a negative impact on the general access to education 
These are unique stories of six rural learners in a particular environment, observing and participating in their interaction with place and space. Being in their presence was always an exciting, tantalizing occurrence. 
The main focus was their dynamic movement throughout difficult spaces and the various responses to it. The all-encompassing theme was that contextual factors such as gendered experiences along walking routes, household chores and gender play a vital role in challenging the lives of rural learners and their families. The experience of walking with the participants gained me more trust amongst the group. It sparked excitement, curiosity, and ease in terms of the topic of conversations. I got to observe and become part of the everydayness of the life of a rural learner. Actively participating in the walks to and from school allowed me to better comprehend the learner’s lived experiences. I had an embodied experience with a place and space which was mundane for them. What was challenging, frightening and exhausting for me was relatively easy for them because everyone has acquired the required stamina to get them to school on time.  
The journey back to Johannesburg was strained, awkward, and agonizing. There was uneasy silence and lots of rampant thoughts in my head. I tried to figure out the way forward because there is so much that should be done. Rural areas deserve creative strategies to overcome the barriers. The children deserve their basic right to education. As the car rattled along the long, deserted dusty roads, I began to reflect back on my notes and I couldn’t wait to type this ethnography up. 
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Greetings

My name is Noluthando Mabandla and I am a Masters student in Anthropology at Wits University in Johannesburg. As part of my studies I have to undertake a thesis, and I am investigating how the social context of learners’ lives impact their learning. The aim of this research project is to find out what contextual factors prevent rural learners from accessing education.

As part of this project I would like to invite you to take part in an interview. This activity will involve speaking to you about the household, school routes, questions around the importance of education and will take around 15 minutes of your time, every second day for two weeks. With your permission, I would also like to record the interview using a digital device. 

You will not receive any direct benefits from participating in this study, and there are no disadvantages or penalties for not participating. You may withdraw at any time or not answer any question if you do not want to. I will be using a pseudonym (false name) to represent your participation, in my final research report. If you experience any distress or discomfort, we will stop the interview or resume another time. 

If you have any questions afterwards about this research, feel free to contact me on the details listed below. This study will be written up as a research report which will be available online through the university library website. If you wish to receive a summary of this report, I will be happy to send it to you upon request. If you have any queries, concerns or complaints regarding the ethical procedures of this study, you are welcome to contact the University Human Research Ethics Committee (non-medical), telephone + 27(0)11 717 1408, email  hrec-medical.researchoffice@wits.ac.za/ Shaun.Schoeman@wits.ac.za 

Yours sincerely, 
Noluthando Mabandla
Noluthando Mabandla, thando.mabandla@gmail.com, 0614731378
Kelly Gillespie, Kelly,gillespie@wits.ac.za.


[bookmark: _Toc534646749]APPENDIX 3: Information Sheet and Consent: Participants 18+ years
AN ETHNOGRAPHIC EXPLORATION OF THE EVERYDAY MEANING OF EDUCATION NEGOTIATED THROUGH HOUSEHOLD DYNAMICS AND SCHOOL WALKING ROUTES IN RURAL KWAZULU-NATAL.

[image: wits-logo-e1364284081258]
Greetings
My name is Noluthando Mabandla and I am a Masters student in Anthropology at Wits University in Johannesburg. As part of my studies I have to undertake a thesis, and I am investigating how the social context of learners’ lives impact their learning. The aim of this research project is to find out what contextual factors prevent rural learners from accessing education.
As part of this project I would like to invite you to take part in an interview. This activity will involve speaking to you about the household, school routes, questions around the importance of education and will take around 20 minutes of your time, every second day for two weeks. With your permission, I would also like to record the interview using a digital device. 
You will not receive any direct benefits from participating in this study, and there are no disadvantages or penalties for not participating. You may withdraw at any time or not answer any question if you do not want to. The conversations will be completely confidential and anonymous as I will not be asking for your name or any identifying information. An analysis of our conversations will only be used for the purpose of writing this thesis. I will be using a pseudonym (false name) to represent your participation, in my final research report. If you experience any distress or discomfort, we will stop the interview or resume another time. 
This study will be written up as a thesis which will be available online through the university library website. If you wish to receive a summary of this report, I will be happy to send it to you upon request. If you have any queries, concerns or complaints regarding the ethical procedures of this study, you are welcome to contact the University Human Research Ethics Committee (non-medical), telephone + 27(0)11 717 1408, email  hrec-medical.researchoffice@wits.ac.za/ Shaun.Schoeman@wits.ac.za 

Informed Voluntary Consent Form 
1. For 18+ year old to complete
I  ___________________________________________ (name and surname of participant) have had all the above information explained and I understand the explanation. I have been given answers to my questions and the procedures involved in the study.
I agree to participate in the study.
Signature of participant ________________________
Date    			   ______________________








[bookmark: _Toc534646750]APPENDIX 4: Letter to the parents of the participants 
AN ETHNOGRAPHIC EXPLORATION OF THE EVERYDAY MEANING OF EDUCATION NEGOTIATED THROUGH HOUSEHOLD DYNAMICS AND SCHOOL WALKING ROUTES IN RURAL KWAZULU-NATAL.
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Greetings 
Letter of informed consent
My name is Noluthando Mabandla and I am a Masters student in Anthropology at Wits University in Johannesburg. I am conducting a thesis as a fulfillment for this degree. The title of the study is An ethnographic exploration of the everydayness of the school life of learners in KwaZulu-Natal. It is an in-depth study exploring how the social context of learners’ lives impact their learning. This study makes an important point that it is critically important to engage with and listen to the voices of rural communities to understand their experiences better. You have been identified as a valuable source of information for this study. I humbly request your participation in this study in your capacity as one of the parents of learners in the school. You have my assurance that the data will be used for research purposes only and that your name will not be named. The findings of this research will certainly be of value. It will assist policy-makers to make meaningful policy and other intervention programmes that are aimed at dealing with issues such as transport for learners in rural areas.
As an ethnographer I will be conducting observational research, which means I will become heavily involved in and share lived experiences of the journey to school and household operations so I will spend extended periods of time in your household. Interviews will be conducted and these interviews will take about 45 minutes each. Before the interview, I will arrange a time and place for the interview that is convenient to you. During the interview, I will ask questions and make some notes on your responses. With your permission I would like to tape the interview to help me remember what was said and I assure you that these tapes will be erased once the specified storage time has elapsed. After writing up the data I would like to discuss it with you to check that it accurately reflects your viewpoints. The interview data will be treated with strict confidentiality and will be used for research purposes only. You are free to withdraw from participation in the study at any time.  
I thank you for your time and look forward to a mutually rewarding experience with you. 
1. For parent/guardian/foster parent/caregiver to complete
I ________________ (name and surname) have had all of the above explained and I understand the explanation. I have been given answers to my questions about the procedures involved in the study. I agree to participate. 
Signature _______________
Date _______________
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Greetings 
Letter of informed consent
My name is Noluthando Mabandla and I am a Masters student in Anthropology at Wits University in Johannesburg. I am conducting a thesis as a fulfillment for this degree. The title of the study is AN ETHNOGRAPHIC EXPLORATION OF THE EVERYDAY MEANING OF EDUCATION NEGOTIATED THROUGH HOUSEHOLD DYNAMICS AND SCHOOL WALKING ROUTES IN RURAL KWAZULU-NATAL. It is an in-depth study exploring how the social context of learners’ lives impact their learning. This study makes an important point that it is critically important to engage with and listen to the voices of rural communities to understand their experiences better. You have been identified as a valuable source of information for this study. I humbly request your participation in this study in your capacity as one of the parents of learners in the school. You have my assurance that the data will be used for research purposes only and that your name will not be used in my final report. The findings of this research will certainly be of value. It will assist policy-makers to make meaningful policy and other intervention programmes that are aimed at dealing with issues such as transport for learners in rural areas.
As an ethnographer I will be conducting observational research, which means I will become heavily involved in and share lived experiences of your child while he/she is at home, playing or working in the village, and on the journeys to school and household operations so I will spend extended periods of time in your household. Interviews will be conducted and these interviews will take about 45 minutes each. Before the interview, I will arrange a time and place for the interview that is convenient to you. During the interview, I will ask questions and make some notes on your responses. With your permission I would like to tape the interview to help me remember what was said and I assure you that these tapes will be erased once the specified storage time has elapsed. After writing up the data I would like to discuss it with you to check that it accurately reflects your viewpoints. The interview data will be treated with strict confidentiality and will be used for research purposes only. You are free to withdraw from participation in the study at any time.  
I thank you for your time and look forward to a mutually rewarding experience with you. 
1. For parent/guardian/foster parent/caregiver to complete
I ________________ (name and surname) have had all of the above explained and I understand the explanation. I have been given answers to my questions about the procedures involved in the study. I agree to participate. 
Signature _______________
Date _______________
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Greetings 
Letter of informed consent
My name is Noluthando Mabandla and I am a Masters student in Anthropology at Wits University in Johannesburg. I am conducting a thesis as a fulfillment for this degree. The title of the study is An ethnographic exploration of the everydayness of the school life of learners in KwaZulu-Natal. It is an in-depth study exploring how the social context of learners’ lives impact their learning. This study makes an important point that it is critically important to engage with and listen to the voices of rural communities to understand their experiences better. You have been identified as a valuable source of information for this study. I humbly request your participation in this study in your capacity as one of the parents of learners in the school. You have my assurance that the data will be used for research purposes only and that your name will not be used in my final report. The findings of this research will certainly be of value. It will assist policy-makers to make meaningful policy and other intervention programmes that are aimed at dealing with issues such as transport for learners in rural areas.
As an ethnographer I will be conducting observational research, which means I will become heavily involved in and share lived experiences of your child whiles/he is at home, playing or working in the village, and on the journeys to and from school. I will spend extended periods of time in this community. Interviews will be conducted and these interviews will take about an hour each. Before the interview, I will arrange a time and place for the interview that is convenient to you and your child. During the interview, I will ask questions and make some notes on the responses. With your permission I would like to tape the interview to help me remember what was said and I assure you that these tapes will be erased once the specified storage time has lapsed. After writing up the data I would like to discuss it with you to check that it accurately reflects your viewpoints. The interview data will be treated with strict confidentiality and will be used for research purposes only. You are free to withdraw from participation in the study at any time.  
Permission will also be sought from your child, should you be willing to allow him/her to participate in this study. Your child is free to withdraw from participation in this study. I thank you for your time and look forward to a mutually rewarding experience with you. 
Informed Voluntary Consent Form 
1. For parent/guardian/foster parent/caregiver to complete
I  ___________________________________________ (name and surname of participant) have had all the above information explained and I understand the explanation. I have been given answers to my questions and the procedures involved in the study.
I give permission for my child to participate in the study.
Signature of participant ________________________
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Greetings
My name is Noluthando Mabandla and I am a Masters student in Anthropology at Wits University in Johannesburg. As part of my studies I have to undertake a thesis, and I am investigating how the social context of learners’ lives impact their learning. The aim of this research project is to find out what contextual factors prevent rural learners from accessing education.
As part of this project I would like to invite you to take part in an interview. This activity will involve speaking to you about the household, school routes, questions around the importance of education and will take around 15 minutes of your time, every second day for two weeks. With your permission, I would also like to record the interview using a digital device. 
You will not receive any direct benefits from participating in this study, and there are no disadvantages or penalties for not participating. You may withdraw at any time or not answer any question if you do not want to. The conversations will be completely confidential and anonymous as I will not be asking for your name or any identifying information. An analysis of our conversations will only be used for the purpose of writing this thesis. I will be using a pseudonym (false name) to represent your participation, in my final research report. If you experience any distress or discomfort, we will stop the interview or resume another time. 
This study will be written up as a thesis which will be available online through the university library website. If you wish to receive a summary of this report, I will be happy to send it to you upon request. If you have any queries, concerns or complaints regarding the ethical procedures of this study, you are welcome to contact the University Human Research Ethics Committee (non-medical), telephone + 27(0)11 717 1408, email  hrec-medical.researchoffice@wits.ac.za/ Shaun.Schoeman@wits.ac.za 

Informed Voluntary Consent Form 
1. For under 18s to complete
I  ___________________________________________ (name and surname of participant) have had all the above information explained and I understand the explanation. I have been given answers to my questions and the procedures involved in the study.
I agree to participate in the study.
Signature of participant ________________________
Date    			   ______________________










[bookmark: _Toc534646754]APPENDIX 8: Transcripts Release Form 
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I, _________________________________________, have reviewed the completed transcripts of my interview with Noluthando Mabandla in this study.  As well, I have read, understood, and agreed to the following points.
1) I have been provided with the opportunity to add, alter, and delete information from the transcripts as I see appropriate.  
2) I acknowledge that the transcript accurately reflects the content of my person interview with Noluthando Mabandla.  
3) I authorize the release of this transcript to Noluthando Mabandla to be used in a manner described in her consent form.   
4) I have received a copy of this Transcripts Release Form for my own records.
_____________________________  	_________________________________
Date       					Participant
_____________________________  	_________________________________
Date       					Researcher
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Semi-structured Interview for Learners 

I would like to thank you for taking time to participate in this interview. The interview should last about an hour. In general, we will be talking about your experiences of being a learner at a rural school. 


1. To start with, let’s talk about yourself and where you grew up. Please describe the community in which you were raised.
2. Do you remember at what age you started school?
3. What was your first year of travelling to school like? Has anything changed?
4. Is school important for you?
5. Please take me through your typical school week from when you wake up to when you sleep.
6. Is school important for your community and why?
7. What are the things that make it difficult for you to get to school?
8. What do you enjoy mostly about your journey to school?
9. Would you say there is a difference between you and other learners from other schools?
10. What benefits does school bring to the community?
11. Is there anything else you would like to tell me about your experience as a rural learner in this community?
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