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Chapter One

Background, Rationale and Scope of Study

1.1 Introduction

Ratele (2013) pants an interesting narrative in which he recalls an incident whereby a
woman a asupermarket asked a ssemingly innocent questi on about his son; “"Does he
geak Xhosa?' Hisinterpretation of her quedion is quite fascinating. Ratele (2013)
explains that the real inquiry had very little to do with cultural identity but was a
guestion posed about Blackness and what it means to be aBlack person in our current
context in this day and age. This wasnot merely an issue of language but at the very
foundation, it is an interrogation of the kind of Black his son is and inadvertently, the
kind of Black heisto allow his son to geak in the manner he does; it was an atack on

their blackness. T hisencounter speaks to some of the major themes of my social

psychology research study as| grgpple with and explore the complexitiesand
inter sectional ties between language, race and identity and what it meansto be Black

and only speak English within a post-aparthei d context.

The participantsin this study are diverse and come from different walks of lif e but
each of them share similar experiences in tha they are complex and characterised by
contradi ctions and contention about their racial identities. The parti cipants contest the

labe ‘coconut’ in interegting and confli cted ways.
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1.2 Research Aims and Objectives

My primary objective is to unpack the racialised lived experiences of Black African
individual's categorised as "coconuts' in order to further contribute to an academic

underganding of these individuals

My secondary objectiveis to explore the racial sdf-identifications of Black people

proficient in English only.

1.3 Research Rationale

"Tospeak means to be in aposition to use a certain syntax, to grasp the morphology
of this or that language, but it means above dl [emphads added] to assume a culture,

to support the weight of a dvilisation" (Fanon, 1967 p. 17-18). Theissue of the
importance of language and it is implications for Black identity is explored by Fanon
(1967) in his compelling book ‘Black skin, white masks'. What is made abundantly
cdear in Fanon's (1967) argument is that the ability of aBlack man to magser aWhite
dominant language, affords him asubstantial amount of power and prestige among
both his fellow compatriots and the dominant white culture. Thisidea is corroborated
by Bourdieu's (1984) concept of embodied cultura capital which refers to non-
monetary social assets that enable upward socid mobility such aslinguigic

acquigtion within a dominant culture.

Theories of Black identity have some commondities in that they recognise and

acknowledge that there is no single construct of such an identity but rather that itis
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multidimensiond , complex and is not salient but it changesand evolves across time
(Mtose & Bayaga, 2011). According to Ritcher, Norris Pettifor, Yach & Cameron
(2007), Black identity is linked to a sense of sdfhood that exigswithin aparticular
group culture among Black people. An ingrumental agpect of this group culturelies in
the use of language that is considered by Phinney (1990, p. 505) "to be the single mog

important component of ethnic identity."

Should Phinney's (1990) definition be considered in extremity, it would imply that it
is likdy that Black people who are only able to speak English experience some
discrepancies between their individual identity (sdfhood) and thar collective identity
when confronted with their own racid or ehnic group members. However, this view
may be an imposed one which assumes that all Black people experience this inner
turmoil when in fact, being proficient in adominant language can be avduable
commodity (Painter, 2009) and may positively impact on one's perception of self and

on€sidentity.

Hermans (2003) explains tha post-aparthe d, there has been adynamic and complex
process in which collective and individual identity has been congructed,
deconstructed and reconstructed. This indicatesthat it is imperative to continual ly
interrogate and investigate the issue of identity and to do so keeping in mind that

identities are complex and do not fit into neatly packaged and prescri bed boxes.

Discrimination is characterised asthe unfair treatment of people based on their race,
marita datus, occupation, gender, reigion, language spoken, sexud orientation or

body weight (Baron & Branscombe, 2012). Sachdev (2007) is of the opinion tha the
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relationshi p between language and discrimination isone tha has not been amajor

focus of socid psychology and deserves much-needed attention.

Language is not politicdly neutral and as Blackledge (2002 b) indicates, it isused in
modern states as criterianecessary for immigrantsand citi zenship. Fortier (2000) adds
to this nation of language as powerful by explaning that migration, nationd
belonging, identity and racism are central when discussing languagein relation to the
date and state palicies. In constructing English asuniversal and ethnically neutrd,
this concedss the fact that as adominant language it serves particular economic

interegs of people beonging to certain class dimeng ons. (Painter, 2004)

1.4 Chapter Outline

Chapter two will outlinecritical theoretica understandings of racialising practi ces and

their affective impact on the Black subject. It engages with literature that offers
insight on racial subjectivity and explores how language and accent serve as aform of
social cultural capital in some contexts and serves to disempower in other contexts.
Du Bais's theoretical framework isexplored in great detail and provides a
foundational reference when analysing the daily lived experiences of the Black

ubject particularly in ademocratic context.

Chapter three presents the methodol ogical framework used to andyse and interpret
the accounts of the participants' experiences and identity formation. Thisstudy is
quditative in nature and theref ore adopts the principles of aqualitati ve research

dedgn. Theanalyticd gpproaches used in this gudy are thematic content analysis and

10
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inter pretative phemenologica andys sthat have proven useful in procesd ng the data

but has dso presented some limitations

Chapter four is the discussion and analysi s of the accounts of the participantsin a
thematised manner and identifies the key findings and mgor themes that emerged
from the narraives of the participants. The find section of this thesis, chapter five,
provides aconclug on regarding the mgor concepts and themes in this thesis, aswdl
as asection on reflexivity in which reflection is made about the entireresearch

process and speaksto limitations of the study itsdf.

11



Language and ldentity

Chapter Two

2.1 Conceptualisation of Definitions

This chapter offers conceptualisations for particular terms that will be used through
out this thesis and also provides a theoretical understanding of racidising practices
This chepter also offers a broad scope of literature from different theorists on the
issues of race, language, performativity and other pertinent issues rdevant to this

research.

2.1.1 Blackness

In the context of this sudy, the term Black is defined as an individual of African
descent and who is radially classfied as such or one who is of mixed descent (in

which one biological parent is Black) and who self identifies as a Black. However,

this is a narrow definition of what it means to be Black because the term has been
used politically to pogtion black people as an inferior race under white rule and
supremecy (Zegeye, 2008). According to Biko (1978) a Black personis onewho is (or
was) by law, oppressed, discriminated and economically deprived and who realizes
the necessty to unite against this kind of oppresson. This definition is all
encompass ng and makes provision for other races such as coloured people and other
race groups who are “non-white”. This definition disrupts the essentidi s idea of what

it meansto bea“real” Black person.

12
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2.1.1.1 Coconut

Theterm "coconut' deserves much-needed atention to unpack the complex and
interwoven meanings of this term. It is specific to the African context and is of a
derogatory and offend ve nature used to describe an individual who is black on the
outsi de- this refers to race and ethnicity-and white on theind de-this refers to
behaviourd atributes that are perceived as being of white culture (Rudick, 2008).
This definition is dso often associated with Black people who have a preference for

speaking English over an indigenous or African language.

Thisis araher amplistic definition of the term coconut. Language, asis the case with
this particular research, is only a angular component of being a coconut. Anything
that resembl es White culture and is perceived as inauthentic to Black culture such as

chosein attire, adopting to westernised ways, chose in harstyles (weave as opposed to

naturd hair), perceved lack of Ubuntu, preference for (or proficiency in only) English,
class posgtion, friendship cirdes (Fataar, 2009) and taste preference (Dolby, 2000)

constitutes as being a*“ coconut”.

In an article written by Kumbalonah (2013), hetelsa gory of a Black femde
instructed to sop "acting black" by white people. Kumba onah (2013) explans that
this was met by bewilderment and utter surprise by the Black subject primarily
because her underganding of race was rooted in racial categorisations employed
during gpartheld which classified people as White, Coloured, Indian or Black.
Kumbal onah (2013) darifiesthat ‘acting' a particular race haslittle to do with your

gopearance or phenotype but indicates ardationship between political and/or

13
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economic power that exists within aframework of superiority and how spedcific

racial ised subjects act this out. He so eloquently sates tha certain kinds of behaviours
exhibited by Black people permit them to advanceto ‘white status' but in acquiring
this ‘privileged’ position; oneisexpected to remove him/herself from behaviours that

repreent his/her inferiority that is regarded as aby-product of blackness.

Phiri (2010) makes an assertion that the term ‘Coconut' reveals the performative
nature of race. Matlwa's (2007) debut novel ‘Coconut' has been critiqued for its

essenti ali st ideas on race and Black identity. T he perception of being acoconut is
having betrayed "black culture" and fundamentally disavowed blackness altogether
(Phiri, 2010). Phiri (2010) ing ds that this term reveds the discrepancies and dippages

between race, class and ideology .

In exploring this further, it isadvised to keep an open mind because although the
provocati on to label oneasa‘coconut' is to unvell acrisis of Black identity, ironicdly,
it gopears to magnify the issues tha arise from essentidisng any kind of racidised
identity (Phiri, 2010). It highlights the asurdity of racial purity, of a fixed and innae
Black or White identity but extends our comprehens on of identitieswhich Hal (2000)
describes as multipl e, complex, shifting and which cannot be pre-determined by the
social condruction of race. In studying these so-called “ Coconuts', we problematise
therigid categori es of race and unsettleracid identity in our contemporay South

African context.

14
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2.1.1.2 The Self and L anquage

According to Ashmore & Jussin (1997), the concept of sdf is defined as core beliefs,
affectsand cognitions that an individud uses to define who they are and represent
themsel ves in privaie and public spheres. The slf isdynamic and should not be
viewed as dable and static. In social psychology language has been used asan
indicator of social class, ethnicity, and race and more importantly, it functionsto
conceptualise the worl d and postion subjects within it (Painter, 2009). Language has
influences on globdi sation, community, and identity and is palitical in nature. The
individual is perceived not only asaspeaking subject but isalso an accented subject

within lingui gi c ideology.

2.2 T heor ¢tical Framewor k

| intend to employ a psychosocial approach in the analysis of this study utilising Du
Bois's (1997) theories of double consciousess, the vell and second-sight in the
underganding of theradialised subjectivity of Black people. A psychosocid gpproach
acoounts for both the socid environment and psychologi cal deveopment and how
these interact and enable our understanding of theindividud in society (Frost, 2003).
Psychosocial analysis isparticularly interested in understandi ng the emergence of
subjectivity within a social domain and the human subject as asocid and active entity

(Frost, 2003).

Du Bais (1997) explans the concept of double consciousness as a date of being that

is experienced by Black peoplein which they are constructed and condrued as a

15
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problem. Social discourse, politicd gructures, economic sysems and socio-historical
contexts paint the black subject asa problem and prove to be the source of misery and
despair for the racialised subject (Kiguwa, 2014). Du Bois (1997) is interesed in how
one negates and engages in aworld where not only is being Black seen as aproblem
but this problem is not acknowledged or explicitly addressed. A consciousness arises
from this known as"the vel" through which the black subject engagesand relates to a

worl d of white domination.

Sardar (2008) explains tha for Fanon (1963), when the Black subject enters the world
of the White man, he loses his confidence, his ego isaffected and his slf-eteemis
ggnificantly diminished. It is from this place that the Black man begins to dter his
behaviour and entire being to emulate White people so asto be accepted by and find
belonging among the White man. Du Bois(1997) isinterested in how the Black

subjectsrelate to and finds their place in the world under these circumstances.

The concept of a veil is metaphoric in nature and is Du Boiss (1997) way of
explaining this gate of double consciousness. His theory asserts that the black subject
is not born with the veil and it is not innatel y specific to Black people but rather that it
emerges later in life particularly in amoment when one becomes aware of or
discovers his’her race (Kiguwa, 2014). The black subject lives life through this veil
and relates to a racialised world through it. Oneis only conscious of this vell when
activdy thinking aout onesdf and on€'s subject podtion in rdation to whiteness or
during encounters with White people (Kiguwa, 2014). The veil isinternd and externd
and theref ore takes alife of its own. Thisimplies that we always live beneath or above

thevel but we are never fully rid of it and cannot dispose of it.

16
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Second dght is described as a gift and a curse and isadvantageous in some way's but
aso disempowering. Du Bois(1997) regards it asagift because the Black subject can
see, with clarity, the racialised sysem and palitics of the world and he/she exists
within and, isable to see theworld for what it truly is and what it represents (Kiguwa,
2014). Thedownfd |l of such a "gift" istha it isexperienced in aconstant state of
double consciousness and is accompanied with feelings of dienaion. Not everyone

possesses second sght and only some are able to percelve the worl d through this lens

Both Fanon (1963) and Du Bois (1997) perceive blackness as problematic particularly
because of the way the world is structured and built on Whiteness and White
subjectivity. Fanon (1963) expresses the prevailing fedingsof inferiority experienced
by the Black subject and how through this percepti on causes the Black subject to see
him/hersel f as an ‘other' in the worl d. Fanon (1963) explans how his blackness haunts

him; he describes the turmoil experienced because of his black skin.

Du Bois (1997) explans the concept of the veil asbeing cognisant to the Black
subject when relating to White peaple, while Fanon (1963), explans that it isin the
presence of the White man that the Black man is madeto fed like aslave or prisoner
in his on black body. Although Fanon (1963) does not speak of "thevel" in precisdy
the same manner, hiswritings dlude to a amilar concept. In Fanon's (1963) essay
‘Algeria Unveled’, he too speaks about the veil of awoman in symbolic ways where

the vel represents red stance, surveillance and is cause for suspicion (Bhabba, 1983).

Although | will be employing Du Bois' (1997) theoretical framework in andysing the

data, Fanon's(1963) work enriches our understanding aout the subjectivities of

17
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Black people on threeleves of racialisaion. At thefirg leve, the racialised subject
encounters difficulties with his blackness in space and the reationshi p his body has
with the world around him. Thisis referred to as the bodily schema. Thisisusedto
describe a tempord and spatial world where one's body exigs. Fanon (1963)
illustrates the way his body moves in space and how this occurs fromimplicit
knowledge and unconsciously. This maps our relaionshi p with the self and with the
world. Fanon also uses psychoandyd s and exigential phenomenology to illudrate the
complex waysthat the Black body experiences space and how this reveals the lived

bodily experiences of Black people in ahighly racidised and racist society.

The historico-racid schema refers to higory's imprint on the black body. The
discourses about Black people as being inferior, ugly, dirty, sub-human and associated
with racial defects are but some of the examples of how historicd discourses have

cometo beinscribed to blackness. Thehigory of Black people, the fights of their

ancestors and all narratives of Black people are instantaneously part of the Black
ubject because of this historicity of racial schema Fanon (1963) argues tha this

schema consigs of colonid undergandings and depictions of the Black man.

The concepts of double consciousness by Du Bois and of a dual sdf by Fanon are
quite dmilar. Fanon (1963) describes adual self as asense of experiencing his body in
the third person or being, as he cdls a triple peason. Fanon expands on this by
referring to a state of non-existence where he is no longer a man or human but he is
merely an object. For Du Bois (1997) this double consciousess arises because of this
constant compulsion to find gpprovd in the eyes of the White man and to be accepted

into aworld that does not offer much recognition to the Black subject. "All | wanted

18
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to be was aman among other men. | wanted to come lithe and young into aworld tha

was oursand to hdp to build it together" Fanon (1963 p. 85)

The negative images of Black people and the stereotypical associations with being
Black interfere with the bodily schema of the Black subject and is subsequently
replaced by aracid epidermd scheme. What this means is that the Black man enters
thewhite world asa racialised subject and is recognised by White people because of
this racidisation. In asense, this embodiment of black skin causes hyper vigilance and
awareness of one'sblackness and thus one's otherness. The phrase "L ook, a negro”
depicts how oneisprimarily racialised at theleve of the body and how thisis

inter polated.

Sardar (2008) cautions tha in reading the works of Fanon (1963) that we keep in

mind the context in which it was written to address the urgency and immediacy of the

time where liberation was not only necessary but was amatter of life and death. This
Is pivota because the contextud conditions assst usin the present about how to think
through these interesting anaogues offered by Fanon and how to apply them to how

we think of race, racism and racialisation in our society in a meaningful ways.

Fanon (1963) and Du Bois (1997) work is similar in anumber of ways. These two
theorists are intereded in locati ng the Black subject in space and time by taking into
acoount the socio-historica context that has shgped and moulded the subjectivities of
Black people. They both acknowledge that there is astate of double consciousness
that is experienced by the Black subject and attempt to theori se the lived experience of

Black people inrelation to their environment and a racialised society. Thereis

19
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emphasis on the individual in rdation to self and others. This comprehensive and
holistic gpproach to Black subjectivity makes Du Bois's (1997) theory useful for

exploring the Black subject and his/her lived experiences.

2. 3Literature Review

2.3.1 Raceand Racialisation

Raciali sation is descri bed asa process where raceis used asa marker to differentiae
and make distinctions between parti cular groups of people. Raceistherefore a
category associated with certai n ideologies and power relations (Stevens, 2014). It
aso refers to a process by which an individual becomes aracidised subject. This
process occurs over space and time as racialisation is re-enacted and performed in

different contexts and spaces In recognising this process, one should consider the

inter sectionality of race, gender and class in order to understand the emergence of

ubjectivities.

Dolby (2000, p. 10) addresses the idea of reconstructi ng identities in terms of race by
indicating "race post-apartheid is not simply a maiter of discarding or embracing
dready formed racial positions, but of renegotiating it in a new context." What is
being communicated is that we need to continuously re-examine the fluidity of
identity, the complexity of race and the indivi dual meanings attached to being born of
apaticular race. Dolby elucidates globalisation and the influence of global popular

culture as integral in the congruction of youth identiti es pog-goarthei d.

20
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Knowl es (2003) tacklesthe issue of space and race performance. She explans that
certain gpaces illicit aunique kind of performance in which people expressther race
and ethnicity. We are aware of the waysin which we are expected to behave acrossa
variance of socid contexts and these performances are unconsciousness in the same
way that these expectations are implicit. Race and ethnicity are performed differenty
in the private and public spaces and as Knowl es (2003, p. 100) highlights, public

gaceis produced and "becomes the site of constant negotiation™.

Ogbu's (2004) study of African Americans post-slavery indicates that although they
adgpted to the dominant white culture, this was done conscioudy and deliberaely and
occurred in spaces where inter action with White people was imminent but, this
performance eases in the presence of fdlow Black people. Fanon (1967) explans this
as the two dimensional aspects of the Black man who is one way in the presence of

White people and another way In the presence of his fdl ow compatriots.

2.3.1.1 Normalisati on of whiteness Blackness

It isundergood that whiteness is the taken for granted status quo and as aresult, it
never has to nameitsdf or acknowledge the privileges entitled to it. White power has
away of assuming this pogtion of power and securing it is such away that it gppears
to be nothing in particular (Lipgtz, 1995). Bobo (2001) explains tha dthough
successful enculturation isan expectation of ‘non-White people', the extent to which
this is accompli shed cannot threaten or disrupt the exising power relations embedded

in white supremacy. Put differently, integration into white culture isanon-negoti able
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but there is also a subtl e and unspoken requirement that the manner in which thisis

achieved should not pose as athreat to the system or racid hierarchy.

Herein lies the problem; a contestati on between being "White" but not too "White" as
aBlack subject. In other contexts, there is the issue of having to prove or vdidate
oné€'s blackness, asis the case with ‘coconuts. Wefind oursdves facing aconundrum
when it comes to the isue of identity in our country; what kind of Black is Black
enough? Thisappears to be the underlying quegtion tha circulates most public

discussion in our contemporary post-aparthe d context.

A higory of othering and making distinctions based on difference is anaraive that
predates our current context (Miles, 1989). Differentiating between groups of people
and labding such as ‘us and ‘them' have been some of the strategies employed over

the centuries. Thisalso occurs with in-group members across races but in this case,

goecificdly within the Black community.

Literature has almost solely focused on the discourses around the normalisation of
whiteness in our society and what Mbembe (2015) refers to asa concentration of our
libido on whiteness. What has not been interrogated thoroughly is the normalisation of
blackness within black culture and among the Black community. We need not look far
to find examples of how this isunfolding in our country. What it means to be Black
and who is authenticdly Black, and who is not, is an areathat is being highly

contesed, reexamined and quedioned.
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It isvery own people are policing blackness, in asimilar way to whiteness. Those who
arefound to not be ‘Black enough' are labeled as ‘coconuts’ and accused of denying
their roots, culture and heritage. Thishas even transcended to theissue of the pigment
of onesskin. Research indicates that those who are light-skinned (particularly
women), though celebrated for their percaved proximity to the standards of beauty
which are measured by whiteness, are perceived by intra-group members aslacking in
racial purity and authenticity (Celious & Oyserman, 2001). With that said, itis
crucid to mention that colourism is acomplex structural, palitica and psychosocid
dilemmafor Black people (but dso for Mexicans, Latinos and Indians to name afew)
and has deeply cemented roots in colonialism and slavery (Hunter, 2002) but even so;
it is yet another form of division and exclusion that occurs within the Black
community and most importantly is perpetuaied by Black people themselves. The
view that light-skinned Black people lack in their blackness indicates one of the ways

that blackness isbeing measured, scrutinised and policed. Inthis casethe

preoccupati on is about how dark must one be to be an African or conddered as Black?

Theissue of gopearances in the form of clothes and even the decisi on about whether
to keep oneshair naturd or add extensions (weave) is alo a space of contention
among Black people. However, one cannot deny that discourses around what is
considered aesthetica ly beautiful are located in ahigory of colonid-racist ideas and
representati ons of beauty (Erasmus, 1997). Duri ng the monumental Soweto uprisng,
some of theways Black people exercised their agency and displ ayed resistance
agang the ruling government a the timewas to wear their naturdly, not use any
chemical products to straighten their hair and left it uncombed (Marco, 2012).

According to Tate (2007) the only authenti c harrsyles for Black people include Afros
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brads, dreadlocks and cornrows; any other hairstyles are considered as inauthentic
and possbly even dis ngenuous. The problem with such absolute statements and rigid
views is that they serve to ddineate who qudifies asared African/Black (andif this
IS the case then most Black peoplefdl short of authent city because usng relaxersand
other hair draighteni ng methods are common practi ce). This aso takes avay from the
idea that hair and how one chooses to style it, is aform of expression and a symbolism
of different identities and is not merely just aphysical feaure tha holds no socid

meaning or significance (Marco, 2012).

Theissue of language and accent pertinent to this study isanother aspect that reveds
intraracial discrimination tha is perpetuated through social practices of surveillance.
According to Creese (2010) accent determines the social value of the speaker and
influences how a parti cular audience will receive him/her. Accent isused asa

racial ised marker that indicates prestige, dass and upbringing. Although studies

indicate the importance of having an un-accented accent when speaking English and
the socid benefitstherefore, this islimited to specific contexts and soecific audiences
For instance, in South African politics, to speak with an accent that represents a
middle-dass background where one most likely atended modd-C schools and
enjoyed a lifethat is relaively comfortable, is not easily considered a comrade-which
Is not only used to refer to a colleague or member of the political party but isdso a
term of endearment and is a display of togetherness- and is typicdly ostracised from
this space. This links with the gruggl e politics birthed as a result of oppress on agang
the aparthe d regime tha have grongly cometo define Black identity. There is aclear
divide between those who lived and fought in the struggl e and those born after the

gruggle (Erasmus, 2004).
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There appears to be ahyper-vigbility and vigilance about race as awhole but
blackness in particular. In this sense, the Black body isasite of turmoil and

uncertai nty. Partially this discontentment within is premi sed on the constant atempts
to assert one’sBlack identity in an attempt to belong and not be labeed as pretentious
or inauthentic. In some ways, this mirrorsthe absurd and absurd tess that people had
to undergo in order to be dassified and determine recid datus under the laws of
goatheid. When it comes to blackness, these practi ces are usudly not vocalised and
critiqued in the sameway asthe normalisation of whitenessis. In re-theorising and re-
imagining race, it is imperative to make note of and be cognisant of society has
become gatekeepers of rigid and inflexibl e views about what it means to be Black.
This gatekeepi ng occurs between White people and Black people alike albat, each

race group expressesit in different ways.

Therecent Fees must fdl campaign spearheaded by students conssted primarily of

Black working dass gudentsbut with the inclusion of the Black middle dass. This
protes seemingly bridged the gap between the working and middl e class within the
Black community but what it also brought to the surface were discourses about what
being a ‘true’ Black is perceived to be in our democracy. Middl e class Black people
are beng accused of being out of touch and detached from the everyday rediti es of
the working class. On the other hand, the middle dass are defending their own
postion and articulating to the working class that they too face similar struggles and
oppression from different angles in the spaces they occupy (Molefe, 2015). Specific to
the South African context, struggle isused as ameasure of determining on€sBlack
authenticity. The gruggl e politics characterized by our history asa nation has come to

be astrong defining trait of blackness. This represents a form of gatekeeping and of
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monitoring blackness Blackness (race) like gender is socially constructed and for the
most part isdone in binary and rigid ways. Blackness is being contested and thisis
forang us to consider the many other identifi cationsthat are possble and that people

can take on.

2.2 Thepalitics of Language

The "coconut phenomenon” is explored by Rudick (2008) in which her gudy focused
on a community in atownship in the Kwa-Zulu Natd province. Resdents in the
gpecific community in which her research was conducted aired their grievances and
frugraions about the way in which Black people prefer English over Zulu and
complai nts were centered on how these "coconuts' behave and act as though they are

white.

What is also driking is that the particpants in Rudick's (2008) study complai ned
about the manner in which Black people speak English referring to a "twang" or
accent. Painter (2009) describes this asimplicitly indicating the social position or
datus of the speaker. Thefocus isthen digplaced from what an individud is saying

but rather the way he/she sounds when speaking (Cavanaugh, 2004).

Therefore, the rdationshi p between language and subjectivity is twofold. Itis not only
determined by on€e's ability to speak the language but it also dependant on the accent
of the speaker which subjects the individual to a particular social position. Thisidea is
echoed in Bergin & Cooks (2002) research in which reasons Black people were

accused of acting white was based on the usage of language; enunciating of words, the

26



Language and ldentity

use of "proper" vocabulary, excluson of dang in speech and gpeaking in a"white

accent”.

Wathiong'o (1986) in his book ‘Decoloni sation of the mind' gives an insightful
perspective onthe threa of African languages due to the colonial impasition of
European languages on African countries. Wa thiong'o (1986) argues tha language
does not only serve as amedium of communication but also serves asa carrier of
culture. This isin accordance with the work of Fanon (1967) who dearly states that to

mager alanguage is adso to adopt the culture of that language and the culture of it is

people

The discontent around English as a universal and hegemonic languageis that it is
valued above indigenous and African languages. Wathiong'o (1986) makesthe point

that Black people cometo define themsel ves in rdation to the language of the

oppressor (White colonialists). Black people are taught to have contempt for their own
language and by associaion ther culture, traditions, customs and bdiefs (Steyn, 2001)
and fundamentally who they are. English has become 0 naturdized as the mode of
communication that even maost African countries resort to defining themsel ves
according to the languages of the Europeans such as English, French and Portuguese
(Wathiong'o, 1986). The use of the African languages in literaure, palitics and ona

s0cial level has been substituted for English.

According to Bagwad (2003), language conveys one'sidentity, culture, social and
0cio-economic status. Wathiong'o (1986) explains that the history of a people, thar

values that comprise one'sidentity, their knowledge acquired over ime and their
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evolving culture are dl intricate interconnected agpects that are carried by language.
The argument hereis that the extinction of alanguage or preference of European
languages over an indigenous one not only threatensthe established cultureitself but
it distorts the unique relationship a specific community has to the universe and their

purpose within it.

Bourdieu (1997) argues tha language and the ability to dominate others by the use of
it, is an indication of immense power language possesses to subdue and control .
Symbolic capital differs from economic or financial capital in various ways It is
regarded as resources or potential that is valued and which serves asan assat to the
individual especially with regards to upward mobility, prestige and recognition within
aspecific culture. Language serves as such an asxt and holds symbolic value
(Bourdieu, 1997). The amount of value is degpendent on the higoricd and culturd

context. The ability to articulate oneself in English may prove an essentid asset in

most ocial contexts but may also be limiting in other contexts where French (or an

African language) is highly valued or isarequirement.

Creese (2010) states that English holds a privileged position and how through
colonisation and systems of governance, economics and civil society managed to exert
it is power on colonized nations in such away as to control and have authority over
knowledge and knowledge producti on. Colonisation achieved it is universd
domination by degrading the culture of Africans and ddiberatey eliminating African

languages by imposi ng the English language (Wathiong'o, 1986).
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The colonisation of the mind, which is far more difficult to repair, occurs because an
individual is conditioned to see the worl d through the culture of the language impaosed
on him/her (Wathiong'o, 1986). By being forced to learn and speak in English, you
are expected to denounce your mother - tongue and agree to undergo a process of
"civilisation" (Creese, 2010). From atender age children are bombarded with images
that associae native languages with barbariam, low status lack of cvility and

intel ligence (Wathiong'o, 1986). A child who is impressionable is taught to detest that
which has to dowith higher cultural bdief sand traditions to embrace the"gift" of
salvation and purity that can only be granted by the White missionaries who are self-

procla med as God's chosen.

Thereis alarge body of work on the generational consequences of the agenda of
linguistic domination over native languages. A common concernis thethreat posed to

the longevity of particular cultures. With reference to this specific gudy, what does

the future hold for the continuation of the Zulu, Xhosa, Setswvana, Shonaand other
cultures' practi ces and customs with the increase in Black monolinguas? The question
is wha does it mean for this concept of a Black identity that we hold onto o dearly

and with such feroci ous sentimentality ?

According to Portes & Schauffier (1994), there isa greater preference for the use of
English among children of immigrants (second generation immigrants) in America
and the same can be used for the born-frees of our nation post-apartheid (Klerk, 2002).
These facts are causing usto rethink the future of languagesin South Africa
Alexander (1999) gatesthat an aggressve and purposeful gpproach to bilingualism is

needed to enaure that the future generati ons are proficient in an African language.
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This will require thoughtful consideration about the language policies within the

schooling sysgem and a concerted effort from educati onalists and policymakers dike.

2.2.1 Standardi zation of English

Lippi-Green (1997) argues against the notion of there being one universd and
gandardized English. She clams tha there are those in power who has authority to
determine this use; asocial ordering of groupsthat dlows some groups to determine
how best the language. One need only observe the educati onal institutions to redise
that language ideology exists and continues to persist a the core of these institutions.
This is intereding considering that, according to the congtitutiond principle of
language equity, all officid South African languages are supposed to enjoy parity of
esteem (Kamwangamalu, 2000) when theredity is that African languages remain a

the bottom of the hierarchy. Despite the inclusion of African languages on television

programs, radio broadcasts and in other media, this is not in proportion to the use of
English and Afrikaans in our nation especially in palitical forums (Kamwangamalu,
2000) English functions asthe lingua franca in government, business, commerce and

within the educationd <sector.

Evenin the speaking of English, it is few who can state what is appropriae, correct
and incorrect (Milroy & Milroy, 2012). There is away of speaking that is deemed
acceptable. The ability to articulate oneself in English is rewarded with the potentid
for upward mobility and the oppodteistrue for those who soeak " sub-standard"
English (Milroy & Milroy, 2012). Grammatical error and poor pronunciaion of words

Is categorised as an indication of a character flaw such as carelessness or lack of sdf-
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respect (Milroy & Milroy, 2010). Tothis Creese (2010) would add that the ability to
goeak English does not suffice unless accompanied by a "normal unaccented English”

(Creese, 2010, p. 297).

Because proficiency in English isassocdiated with the dite, those who do not fall into
this category are usudly discriminated against on the bads of language but in
actuality, they are being discriminated aganst for their low sodd class gatus (Lippi-
Green, 1997). Thisis subtle because on the surface this unfar treatment gppearsto be
about language but the underpinning issue isalso tha of dass position. This
discrimination occurs because of how people pronounce their words and how
"correct” they are in the use of the language. As Wathiong'o (1986) dates, society
rewar ds, applauds and bestows prase on the achievement of magering the sopoken and
written English specifically by Africans and the same society discri minates against

those who lack in this department.

In some cases itisironic that proficiency in English opens certain doors of
opportunity but the very same language can shut other doors in certa n contexts.
Bourdieu (1997) explains that in the socid field, what may serve associd capital in
one context may not necessarily be beneficid in adifferent context. It isa myth to
insinuate that English is widdy used because of it isneutrality (Lippi-Green, 1997)

when in fact; it haseverything to do with power, datusand authority.
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2.2.1.1 Accent Discrimination

Every person has an accent. The accent that we carry reveals detal s of our lives
without us being aware. Our accent lets others know about where we were brought up,
on€'s childhood and languages you may know (Matsuda, 1991). Creese (2010) also
adds that an accent provides clues about the racialised body without visual

confirmati on or proof.

Matsuda (1991) argues tha even though we all have an accent by default, itis decided
by those in positions of power what counts as "accented” English and non-accented
English. Thisidea tha there is an unaccented way of speaking highlights lingui gic
ideology (Lippi-Green, 1997). Creese (2010) refers to Bourdieu's understanding of
accents as representing authority. This means that the words spoken to a parti cular

audience cariesweight because of the authority of the speaker.

Accent discrimination hasrea economic and social consequences. Creese (2010)
indicaes that participants in her study were undermined based on their strong African
accents whil e seeking employment and others services. Lippi-Green (1997) points out
that having aforeign accent does in no way interfere or impede communication but
rather that negative attitudes and pre-conceived ideas aout foreignersis what leadsto

these miscommunications (Creese, 2010).

Creeses (2010) rezarch reveals that British and Augrdian accentsare perceived and
labded as ‘non-accented' (even though they are) but this is mainly because the accent

is embodied in White skin. On the other hand, an African accent, embodied in Black
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Kin issad to be undesirable. Thisindicates how accent is used as amarker of
difference that distinguishes social class and isused asa means of racialisation. In
Bourdieu's (1997) terms, accent isa powerful form of embodied cultural capital and
can either unlock doors of socid upward mobility or hinder this progress on to some

degree

To some extent, the issue of accents although quite problematic in and of itself, is not
as troublesome as the extinction of African languages and by virtue, African cultures.
To eradicate the use of vermnacular languages poses the risk of smaller languages
becoming extinct (Panter, 2009) and threatensthe longevity of culturd practices
typicaly uphed by Black people. The consequences of acountry like South Africa,
which boads diversity in severd national languages, adopting English asthe
dominant language meansthat the effects of lingui stic margindisation onclass and

raceis inevitable and unavoidable (Painter, 2004).

2.3 Emergent Black Middle Class

To be eloguent and arti culate in adominant language, to have availability to resources
that were historically denied to and restricted from the Black community is an
indication of upward mobility and alludes to the satus of one'sclass position. The
datement above may betrue to some degree but as Khunou (2010) cautions, being
Black and middle dassis not, in the true sense of the word, an emerging class as it
was not uncommon during the gpartheid era. In fact, Khunou (2010) corrects this
assumption and explans that not only did a Black middl e class exig but that during

the time of racid segregation; this position was experienced in complex and multi-
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layered ways. Being Black and middle class isnot a"new" phenomenon but was and
in Some way's continues to be, enmeshed with constant negotiations of boundaries in

parti cular paces (Khunou, 2010).

Mabandla (2013) argues that in order to have a halistic understandi ng of the Black
middle dass, a historica pergpective is necessary along with knowledge about the
way in which land was gppropriated and how land ownership asgsted in the formation
of the this sodal class Dueto the apartheid policies that delineated specific locati ons
where Black people were dlowed to red de, the middl e and working class were
confined to the same area (Khunou, 2010). Thisistypically not the same post-
goartheid with many moving from townships into historically White suburbs.
However, Krige (2012) notes that those who had previoudy reocated to suburban

areas are now opting to purchase property in the townships ingead.

Mabandla (2013) explains that the distinction between middl e and working class was
made based on occupation, lifestyle, the kinds of material goods one possessed such
asaca orliving in asection tha was considered as "nice", level of education and in
part one's fluency in (and preferencefor) the English language. These differences,
according to Khunou (2010) although evident within the Black community were not
as pronounced (aswhat they are now) and instead, emphasis was placed on racid
unity and togetherness as opposed to these perceived miniscule differences between
the middl e and working class. Krige (2012) considers this as a strategic move by
African scholarsand academics, whose main agenda at the time was Black

empowerment, as well as economic and politica freedom.
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The intersection of race and dass was experienced with much contention and

ambival ence as reveded by the participants of Khunou's (2010) research. This
research indicates that being Black and middl e class, amidst the abject poverty and
overal suffering, wasa precarious and somewhat uncomfortable status with which her
parti cipants sad they could not self-identify. The resources, access to privileged
goaces and advantages afforded to the Black middl e class were not tantamount to that
of the White middle dass; theref ore, the Black middl e class was regarded more

amilar to the working dass than what they were to White people (Khunou, 2010).

2.3.1 Conspicuous Consumption Among the Black Middle Class

Conspicuous consumption isa term commonly used to descri be the spending habits of
this " emergent” Black middl e class specificdly in the pog-gparthei d context.

According Khunou (2010) the political and socio-economic transmutationsthat have
occurred since the abolishment of the old oppress ve regime has reaulted in an
exponentid growth in the middle dass Black people. However, Khunou's (2010)
critique and objecti on against the notion of conspicuous consumption is that the
insidious underlying tone suggests that members of the Black middle class community
consume, use and goend simply for the sake of consumption. These kinds of

explanati ons and assumptions are not only narrow-minded but are dso highly

racial ised in nature. Khunou (2015) advocates for a critical andysisand engagement
with the higory of the Black middl e class; one that is not homogenising and smplistic
in order to fully understand the lived experiences of the Black subject and the

complex relationshi p between race and class
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In discussing race, it is imperative to congder the parall el rlationship to class Frosh,
Pattman & Phoenix (2003) explain how the inter section between race, class and
gender impact the subject in intricate and complicated ways and how this often
includes unconscious processes According Frosh (2003), the subject is not a fixed or
pre-given entity but should rather be understood as asitein which parti cular

experiences give rise to the emergence of subjectivity.

Krige (2012) notesthat in focusng on the lavish digolays of wealth by the middle
cdass and Black elites, there is less condderation for the pervad ve inequditi esthat
continue to persist in our South African context. In anayd ng the consumption of the
Black middle class Krige (2012) introducesthe idea of power and agency. The
gpending habits and chaose of lifestyl e exhibited by this group holds meaning and has
ggnificance to those who spend primarily because, historicdly this privilege wasfor

the White minority of the country.

The Black middl e class have access to better quality of education, are better educated
and asareault are exposed to more career opportunities (Krige, 2012). Research
conducted (De Klerk, 2002) found that parents of Black learners ind sted that thar
children speak English even in private spaces (such asthelr homes) in order to
become proficient at it and subsequently open new avenues of opportunitiesin terms
of employment and personal growth. Thisinitself speaks to adiginction in class
postion within the Black community. Only those who can afford expensve multi-
racial schools where English isthe main vehicle of communication have the luxury
and resources to make those kinds of decig ons about their children's future and

education.
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2.3.1.1 Precari ous State of Black Middle Class

To beBlack and middi e class in our contemporary pos-gparthei d context, continues
to be experienced in precarious ways and reveds a different kind of struggle and
oppression experienced by this group. Molefe (2015) datesthat those who can be
cassified as Black and middle dass have not been able to liberate or free themsd ves
from the shackles of ingitutiondised and structurd inequalities that are dso faced by
working class Black people. The anguish and resentment expressed by this class in
the recent sudent movements and in public debates are reveals the harsh realiti es of
the Black middle dass. TobeBlack and middle dassis categorised by
insurmountabl e debt and having an obligation to provide for their families members

who are financidly dependent on them (Molefe, 2015).

In other words, the Black middle dass are experiencing sructurd inequditiesand

subtl e racism because of their proximity to whiteness which allows them a different
lens and perspective into the current state of our nation (Chigumadz, 2015). Molefe
(2015) rgectsthe notion proposed by Mbembe (2015) tha datestha the main source
of contention for Black people is our libidind investment to whiteness This assumes
that Black people are envious towards White people, not because they want the
material resources they have higorically accumulaed (which is aplausible

explanati on), but because they are so deeply enmeshed in whiteness and as a result
dedre whiteness over their own blackness Molefe (2015) exposes the compounded
Issues in some of Mbembe's argument. He assertsthat it is ludicrousto attribute the
auffering of the Black middl e class to simply beng an expression of vanity, the need

for conspicuous consumption and a preoccupati on with emulating whiteness. M olefe
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(2015) arguesthat in a quest to survive, to rema n sane and to keep abreast with the
economic dimate and difficulties of maneuvering different kinds of oppresson as a

Black (dbet middl e dass) subject, resultsininsul arity and individualism.

What the prominent dass divisions within the Black community has forced usto do is
to re-imagine race and to think about what this could mean for the future. Mbembe
(2015) saysthat in order for this reimagining to occur, we should actively,
deliberatel y and purposefully seek to dismantle the symbalic capital of whiteness of
dl tha is associated with it and find an entire new way or system of ascribing vaue,
worth and importance that isdevoid of discourses around whiteness What M bembe
(2015) isadvocating for isfor Black peopleto have an entirely new discourse about

blackness that isnot dependent or preoccupied with whiteness.

2.4 Perfor mances of Raceand Social M obility

Ogbu (2004) descri bes the trand ormation that occurred in America after slavery that
ill ustrates how African Americans assimilated their lives and culture to suit awhite
cultural frame of referencein an attempt to break through the wall s toward upward
social mohility to improve their economic, educational and social conditions. Socid
upward mobility isdefined asthe movement between social strata from one class to
another in which more resources and economic ben€fits are available the higher up
onefdlsin the soda strata (Matthys, 2012). Psychological upward mobility hasto do
with increased feeli ngs of self-esteem, confidence and generally postive feeling about
<lf linked to moving upward in social dass strata

Being labeled a coconut and being accused of “acting white" aretwo concepts that are

38



Language and ldentity

amilar in their implication and in nature. "Acting white' is aterm typically usedin
America and according to research conducted by Bergin & Cooks (2002) black schoal
learnersin both public and privae schools who behave in ways deemed as "white" are
rejected by their felow peers of the same race and in mgjority of incidencesthey are

accused of acting white.

Bergin & Cook (2002) cite Fordham & Ogbu'stheoreticd framework of group
identity as being pertinent and srong among the black culture. An essential criterion
of collective identity is standing in unison against white people who are viewed as the
historica oppressors and in some sense are perceived as the enemy. Individuds
accused of acting white or being coconuts are usually rejected by their socid and
cultural group because being a "good" member of the group requires that one avoid
and resig white culture and influence. This has profound effects on one'sdally-lived

experiences as arecid ised subject within sodal contexts.

2.4.1 Space, Performativity and Embodiment

In thinking about the way spaceis occupied and experienced, it is paramount tha one
not ignore how race shapes and to some extent determines how that space will be
utilised (Ahmed, 2007). Fanon (1967) would corroborate this view by inserting that
the Black body and the associations made with blackness become more goparent and

is experientially intensified in aWhite man'sworld (Ahmed, 2007).

Because, according to Fanon (1967) the Black man is construed as aproblem, he

experiences his blackness in a conflicted manner. Ahmed (2007) explans that the
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Black body becomes convoluted with asense of restriction, uncertainty and blockages
in opportunities. In aworld where whiteness has become normative, those who are
‘non-white’ are amply constructed asthe ‘other’ (Fanon, 1967). Even the term ‘non-
white' assumes whiteness to be the normative sandard by which blacknessis

compared (Steyn, 2001).

Thelevd of comfort and freedom the Black subject experiences in certain spacesae
dependent on the way his/her blackness is percaved by others (Sullivan, 2004).
Duhamani ang discourses about blackness such asthat of cannibdism, inferiority and
lack of intdligence (Fanon, 1967) are embodied and inscri bed on the Black body.
These stereotypes are carried on the body into different social spaces that shapesthe

ubjectivity of the raced being (Sullivan, 2004).

To borrow from the work of Butler (1990), in the same way we perform our gender,

we perform our race. Each of usis born into discourse tha pre-dates our existence.
According to Sdith (2002), the body iscongructed asa result of this discourse. In
essence, our raced identities manifed through language accompanied by performative
acts about these pre-exi ging discourses of race. In other words, the identity we

assume is one that precedes us therefore it isargued that we do not choose an identity

but rather that oneis imposed onto us.

What is particularly intereding about this theory of performativity is that in the same
way we perform prescribed gender-normati ve behaviours we enact our racial identity
through these pre-existing performatives (Sdith, 2002). Hegemonic and pervasive

discourses about blackness are inter pellated and subsequently produce araced subject
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who embodies, acts and re-enactsthese performati ves (Sdith, 2002). This does not
uggest that people do not have agency or the ability to act agang and disrupt these
historica discourses and, as Butler (1990) argues, individuds have agency evenif it is
restricted and congrained by socid dructures and society. This means that we are not
bound by these racial identitiesbut that we are constrained by them because they hold

historicd weight.

2.5 Sdf-l dentification and Black Identity

Theissue with Black peopleidoliang the possessons higoricdly privileged to White
people, according to Manganyi (1973), is that Black people inter nali se White culture
to such an extent that it becomes apart of thar own identity. Thisresultsin aloss of
"true identity" and socid exdus on from one€sown Black community. Manganyi

(1973) describesthis as sense of "false conscousness” where in the ques towards
liberati on, one actually becomes more psychologicdly enslaved. The mgor issue with
this kind of logic aout a "true self" or identity is that it problematises and

discri mi nates those who do not fit into the image of an authentic Black identity. It
aso feeds into the idea tha there is a predetermined idea or notion of blackness and

poses seri ous quedtions about who getsto decide what is “truly” Black and what isn't.

Manyanyi (1873) proposed atheory of Black identity, which, a the time, was useful

in the ques for liberating Black people from mental enslavement, sdf-discovery and
<lf-loathing. However, this view is essentiali st and to some extent not useful in our

contemporary context where being ‘Black' has taken on new forms. Dolby (2001)

cautions against binary and fixed categorisations made about the identi fi cations
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peopletake on. Fataar (2009) suggeds that there is acomplex interplay of factors such

as race, dass, taste, friendship and status that construct these identifi cations

Manganyi's (1973) theory clams that while assmilaing to "white culture' Black
people abandon their "true" identity and become preoccupied in adopting "white"
characteristics and essentidly undergo a process of lactification that Fanon (1967)
explains as a process of trying to whiten oneself as if to become like milk. This means
to deny and denounce your blackness in order to be embraced and gain the approvd

of White people.

However, even if thisis truefor some Black people, what Manganyi (1973) falsto
take into account are the ways in which the hegemonic culturd orientationsare
imposed on the Black subject particularly within schools (Fataar, 2009). Schoolsthat

arehigorically White and have predominantly White teachers implicitly facdlitate this

process of enculturation and assmil aion into White culture. Fataar (2009) states that
teachers perceaive it astheir rightful duty to educate for middl e-class civility and
continue to be blind and ignorant towards recid and cultural differences of learners

that is paramount to the way they relate to the world and others

Thework of Bulhan (1979) is amilar to that of Manganyi (1973) and outlinesa
trajectory of identity development. This theory argues tha minority groupsstart at a
dage of capitul aion, which is being assmil aed into the dominant culture, andit is at
this point of on€sidentity tha they experience the highes leve of dienaion from
their racial and cultural identity. Thisstage is followed by aperiod of revitdization

where one actively seeks his’her own recid or cultural identity and rejects the
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dominant culture. Bulhan (1979) arguesthat both these stages do not lead to social
change and socid judice buttha it is necessary that we each arive at thefind stage
of radicdization where we are willing to fight agang sodal ills and commit to
bringing about real change. This isreferred to as cultural in-betweenity andisa

characterized by the emergence of autonomy and agency from minority groups.

2.5.1 Schools as Sites for Identity Formation

Fataar (2009) argues that there is apre-existing culturd White ethos within schools
that is enforced and is interwoven into the fabric of school culture. Wathiong'o (1986)
supports this gaement by indicating that in schoals, learners caught speaking African
language are punished, publidy humiliated and ridiculed. Derogatory labels are put
around the culprit'sneck; they are treated asthough they had parti cipated in a criminad

act, an offensive and unsoli cited one at that. Eventudly over time learners become

their own gatekeepers againg those who defil e the code of conduct tha insists on
English asthe only acceptable language spoken on schoal premi ses (Wathiong'o,

1986)

Schoolsact assites of contesati on and contradi ctory formations of Black identities
Fataar (2009) explans that friendships are forged across the colour line. Thisis
mainly atributed to amilarity in taste and common interests between the youth across
the boundaries of race (Dolby, 2001). Bourdieu's (1984) concept of tageis used by
Dolby (2000) to discuss how both taste and globd popular culture help construct
youth identities. Taste functions to reflect individual preference but this taste exists

within abroader socid, economic and political structure and in essence produces
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distinctions in social and economic dass dructures. Her research study conducted
with high school learners as the participants ill ustrates how invesed students arein
assimil ating their lif estyl es to global international markers such as musicians or

famous celebritiesand how this impactstheir sdf-identities.

The point Dolby (2000) is communicating is that tage in music and clothes and other
intereds are factors the youth use in constructing the collective identities but these
commodities are not indicaive of anintrinsic or fixed identity of what it means to be
black, white or coloured. Dolby (2000) makes it dear tha the ways used by her

parti cipantsto categori se what it means to be black hasno dear and straightf orward
correlation to South African higory or politics but is produced in terms of taste
influenced by popular culture. What should be taken into consideration is that
dthough learners engage in racial ised associations or construct some dtuations in

racial ised ways, this does not necessarily lag for long periods of time and is not

slient throughout these interacti ons with one another (Fataar, 2009).

Research conducted by Gillborn, Rollock, Vincent & Ball (2012) reveals that Black
middle dass pupils are met with hostility and in some cases blaant racial
discrimination in educati onal sectorsbecausethey are perceived to beintel lectudly
inferior because of their race. Because of these pre-exiging and pre-conceived
negative stereotypes, Black sudents constantly haveto prove themsel ves, persstently
seeking approvd and affirmation (Bobo, 2001) from their teachers. Black gudents,
according to Gilborn et al's (2012) research are not encouraged to reach their full
potential and the minimum passrate is what isexpected of them even though they

show potentid to excel. This research further reveals that despite middl eclass status,
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this did not shield these learnersfrom discriminatory treatment in school settings

Fataar (2009) notes the ways in which schoals reproduce and perpetuate race-
determined subjectivities that are influenced by space; in other words what is

accesd ble, when and by whom. It is in these spaces that our sense of self is devedoped
and the kind of relaions learners experience in educational spaces determines how
they self-identify, how to interact with other race groups and their perception of self in
relation to White people. The experiences they encounter during this phase of sdf-

discovery shape and mould their subjectivities and the express on theref ore,

Erasmus (2005) critiques the idea of race asa fixed entity that prescribes the kinds of
behaviour or decisions that ought to be made by Black people in order to prove thear
blackness and their "true' allegiance with their own people. Erasmus (2005) makes

referenceto an incdent in the media regarding the voting choices of Black South

Africans Those who vote for the DA and not the ANC are accused of being

psychologically enslaved and their proximity to whiteness is heavily scrutinised.

The argument isthat such discourses and rati onalisati ons are essentialist and do not
take into account the agency of Black people to vote and make decidons in their own
intereds and in wayswhich will be advantageous to them. Black people who do not
conform to what is expected are labeed as coconuts or they are thought of as
disempowered in their thinking because they perceive White people asbeng better
leaders or more capable then their fellow compatriots. Erasmus (2004) advocates for
the theory of multipl e identitiesthat rejects theidea of a fixed understanding about

racial and ethnic identities.
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2.5.1.2 Incongruent Sense of Identity

Abhikari (2004) writes about the coloured community and the complexity of
expressing their identities in post-gpartheid South Africa. The catch phrase " first we
weren't White enough and now we aren't Black enough" (Abhikari, 2004 p. 168) has
been the cry of the coloured community for more than a decade. Even with a move
towardsre-inscribing and re-i nventi ng new identifi cations of being coloured, thereis
astrong sense from coloureds that they fed they have nored placein aworld of

Black people and White people: afeding of inbetw eenness.

Abhikari (2004) explans that even with anew democratic dispensation, most working
class coloureds fed they have not benefited from Black Economic Empowerment or

afirmative action and find themsd ves in financ d difficulty and abject poverty. The

middle class coloureds have more opportunities a their feet, but they continue to
druggle socidly dueto their position on the racid hierarchy because they arenot on

the same levd as Black people.

The purpose for including the experiences of coloureds isbecause it can be argued
that some of the experiences of Black monolinguds proficient in English only may
echo those experienced by the coloured community. Individuas who are Black and
yet unable to communicate in an African language, may experience feelings of not
fitting in with their own people and dso not being full y accepted by the White
community either. Thismay be despite attending multi-racia schools and being

proficient in ahegemonic language and despite middl e class status; they too could
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perceive their somewhat precarious podtion as a feding of being in the middle and

not redly belonging anywhere much in the same way as coloured people.

In part, this conflicted and contested area of self-identification is attributed to the
exiging narrow perspectives about one's race, gender or cdass (Somer, 1994). The
inability to move passed these rigid categories is often what hinders our understanding
of afluid and ever evolving identity (Hermans, 2003). Few (2007) argues that by
taking into account the dynamic and shifting ways of identity formation will serve to
better understand Black subjectivity. Somer's (1994) narrative approach to identity
acknowledges that who we are and essentially who we chooseto becomeis areault of
historical qoriesinwhich different social actors locete themselves. We arethe

product of multiple narratives that condruct our raced and/or gendered subjectivities.

This shows that the dialogicd <elf is constantly changing, fluid, complex and

contextual ised (Hermans, 2003). To echo the sentiment of Ratele (2013), blackness is
not about fitting into a mould of what othersdecide is Black enough but rather it is
about being ungpologetic and unafraid of being whatever kind or type of Black one

sees fit ater much self-introgpection.

2.6 Affective Dimengons of Racialisation

When descri bing and theori zing the experiences of racism on the raced subject, the
ggnificance of affect and emotion cannot be undermined. Aichhorn & Kronberger
(2012) describe emoti ons as fedings that dlow usto undergand the experiences we

have in relaion to theworld around us. Affect can be understood in anumber of
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ways. Affect can be conceptual ised as feelings or emoti ons that occur as a result of
public or societd opinion of an individual (Fivush, 2009). This supports L acan'sview
that people become subjects according to the thoughts others have about hinvher (Frie,

1997).

Theideais that people do not exis in avacuum or separae from the social world and
therefore their experiences, emotions and affect areinfl uenced by this intertwined
relationshi p with the social (Frie, 1997). This reaionship does not jug interact with
the socid sohere but implicates those embedded within it. Bulhan (1985) impresses
that one cannot be separated from their environment nor their political and higoricd

narratives tha make up the way we afectivdy experience the socid world.

Du bois (1998) descri besthe experience of the recidised Black body as one that

endures conflicted and asomewhat problematic exigencein their Black «kin in a

‘White world (Ahmed, 2007). Fanon (1967) continues by explaning that at the point
when a Black child meets with the White world, an anormd child is born. This

abnormd ity is an unchangeable consequence of hisinescgpable Blackness.

Amhed (2004) gives an intriguing explanation of the collective nature of emotionsand
affect. Emotions do not simply resdein the individual waiting for amoment of

exteng on from theindividual to others; but emotions function to callectively bind
parti cular bodies together in what Ahmed (2004) descri bes as an affective economic
web. Emotions are performati ve and they do particular things. T he atachments we
have are circul ated between the individual to the larger community; from one subject

to the next and in S0 doing, digns different bodies between space and time. The
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intense emoti ons experienced by subjects in the social world ‘gick’ to parti cular
bodies and are then enacted in various ways. In exploring the lived-experi ences of the
Black subject, affect and emoti ons cannot be removed from our underganding of how

these bodies relae to others and themsd ves in the world.

2.6.1 The Politics of Shame

Straker (2011) haswritten extensively onthe subject of shame from aposition that
interrogates Whiteness and its compli city in perpetuating racist ideology. Theseviews
areworthy of acknowledgement and echo some truth aout the emoti ons and affect

experienced by some South Africans since the declaration of democracy.

Streker (2011) unpacksthe manipul aive and coercive ways that shame has been used
to control and inti mi date people to force them to conform (Scheff, 1988). Foucault
(1998) concept of disciplinary power is described as an effective yet subtle means of
power because it ensures that through systems of constant surveillance, people
eventually learn to regulate and sdf-surve | thar own behaviour without exercising
force or violence on these subjects. Shameis used as a strategic form of disciplinary
power. It isused to humiliate and ostracize particular individuaswho fail to conform.
Because of the dienation and pain of londiness individuals soon fdl into a pattern of
self-survei ling, monitoring and disci plining themsel ves so as to avoid being punished
or being labeled asdeviant. Asstraker (2011 p. 640) puts it "shame and shaming were
dive and used as disciplinary mechanians...'

An imperative point Straker (2011) makesis that shame is Stuational and contextud .

What we are ashamed of today will not necessarily be what we are ashamed of
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tomorrow. Thiscan be linked to the identiti es we assume and those we disavow. In
criticaly thinking about what it means to be Black (if anything at all), it is crucid to
acknowledge tha shameis condantly shifting and is dependent on context. The kind
of Black one chooses to beis limited, constrained and partidly determined by the
social world. As Scheff (1988) states, social influences can be constraining egpecidly
when it comes to person freedom. Theway shameis attributed when it comes to

Black identity has changed over history time and time agan.

At this point is would be necessary to mention that guilt and shame, though closdy
related, are mutually exclusive and distinct emotions Shameis an afectivereaction
that requires endorsement of public disgpprovd and scorn whereas guilt is an
internalized response based on onesown persond convictionsand is usually
experienced in glence (Flicker, Barlow, Tangney & Miller, 1996). Lewis (1971)
proposes that the ability to distinguish between the two termslie inredizing the role
of the sdf in these experiences. When having feelings of shame, the sdf is the focd
point of scrutiny whereas where guilt isconcerned, the sdf is negativdy viewed in
relation to tha which was done or not done; the main focal point istherefore on the
action and not on the sdf perse. The way we interndise shame and guilt hasa

profound impact on our subjectivity and our raced bodies

2.6.1.2 The Power of Silence
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A lot is said in our silence. Pinder & Harlos (2001) define silence as a means of
communication, one that ostend bly expresses our deepes fears hidden questions,
love, anger and other passions. Silenceis considered as an active process and yet in

vme ingances it connotes passvity (Hook, 2011) and indifference.

During gpartheid, communal silence about segregation and racism shaped the socid
and politicd landscape. The cusomary silence around inequality and discrimination is
described by Sheriff (2000) as aform of culturd censorship endorsed by the dominant
group. Straker (2011) uses dissociation as an explanation of what may have occurred
among the White community during this period. By digancing oneself from the
arocitiesoccurring on adally basis, or simply choosng to believe they do not exi4,
one could maintain acertain level of sanity and shut out any feelings of guilt. In
remaining dlent and psychologicdly dissociated from these events was dso a

requirement, away of conformity.

Thereis a considerable amount of power in dlence. Hook (2011) elaboraes on this by
adding that the privilege to not contribute, to remain silent does not highlight absence
of an exchange of words but paradoxica ly magnifies the presence of something that
hasnot be said. What Hook (2011) isimplying isthat in choosng to remain sil ent,
you display agreater position of power. Thisargument is expanded and points to the
fact that to digance oneself through slence is indeed asignifier of superiority. Fivush
(2010) corroborates this idea and dates that by not poeaking, one declares that they
need not explan or justify him/hersdf and this can only come from a postion of
power and authority. It is better to say little or gpeak with asmall voice thanitisto

gopea insoud ant.
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Silence, though wdl intentioned a times, can be perceived as viewing one'sown
intereds more valuable than those of others (Hook, 2011). Of course with mog things,
things are not always set in black and white; and 0 it is with the issue of silence.
While on one hand silence is associaied with power, it is also linked to a sense of
powerl essness. Pinder & Harl 0s(2001) have found tha silence can also Sgnify an
absence of opportunitiesto voice concern, fear or the percepti on of danger or the
belief that expressing your concernsmay be futile. Those who do not gpeak out

agang injustice may also do so out of fear of being labeled incalcitrant.

Worth noting in this discussion about silenceis Fivush (2010) who makes a necessary
distinction between being sil enced- which signifies aloss of power and being silent-
which is aform of agency. Theformer occurs at a culturd and conversational;

sanctioned by the dominant group and dominant discourses. The latter, being silent. is

undergood asapowerful tool that can dso Sgnify agency.

2.7 Research question

What are the reported lived experiences of racialisation of Black people categorized as

“coconuts’?

What arethe reported slf-identifications of Black people proficiert in English only?

Chapter Three

3.1 Methodology
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This chapter outlines the research desgn, data procedure, data andyss and offers

detaled information of the participants and their backgrounds.

3.1.1 Research Desgn

| conducted aqualitative study and employed Inter pretative phenomenologicad
andyds(IPA) inmy research study. | PA is particularly concemed with phenomena as
one engages with theworld. The way phenomena are experienced is dependant on a
number of factors that are subject to the perceiver (Willig, 2013). These factors
include-but are not limited to- the context and location of the perceiver, their emotions,
mentd orientation, judgments and wishes. This method explores, in great detal, the
way parti cipants make sense of ther world, perceptions and experiences (Smith &

Osborn, 2007).

This is essential because it highli ghts that people can experience the same phenomena
in aparticular environment in diverse and unique ways (Willig, 2013). Interpretaive
phenomenological analysis(IPA) is amethod that derives from phenomenology and is
well suited to meet the objectives and ams of my study. IPA is dso useful because it
dlows for criticd questions to be asked about the stories and experiences being shared

by the participants (Smith & Osborn, 2007).

IPA recognises and isaware that in order to capture the experiences of participants,
the researcher isimplicated in this process and theref ore acknowledges that his/her

viewpoi nts and subjectivity towards the research (Willig, 2013). What this means is
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that the researcher can only interpret the data as expressed by participants and can
never truly clamto fully access the experience of the parti cipants. According Smith
& Osborn (2007), IPA involves a double hermeneutics. Thefirst stage congsts of the
parti cipant making sense of their own world and their podtion within it and the
second dage is the researcher simultaneously trying to make sense of the participant’s

world and their experiences.

IPA isdedicated to underganding the lived-experi ences of parti cipants (Smith &
Osborn, 2003) and focuses on the " here-and-now-moments" which further judifies it
IS purposein my research. Theindividual cases of participants are explored in grea
detal before general cla ms are deduced from the narrative accounts of the

parti cipants (Smith & Osborn, 2003). IPA acknowledges tha on€'s thoughts and
emoti ons are inter connected and that part of inter preting data is being cognisant of

this chain of connection (Smith & Osborn, 2007).

Dynami c topics that are interested in areas of identity, the sdf and subjectivity are
beg investigated using Interpretative phenomenologicd andyd s (Smith & Osborn,
2003). This method of andys s speaks to the heart of my study which isto capture the
qudity and texture of the ways in which Black people experience their monolinguism
In various contexts and spaces. Smith & Osbom (2007) note that there is no sngular

or definitive way of doing IPA.

Quditative research is especially ggnificant in this kind of sudy because, unlike
quantitati ve research, it offers richer quality of data into the experiences of the

parti cipants that cannot be quantified usng numbers Qualitative research is
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concerned with understanding and uncovering meaning from peopl€'s experiences and
their perceptions. According to Atieno (2009), this kind of research is important
because it takes into account the whole situation and analy ses the complexities of the

experiences of people

With regards to qualitative research, IPA has made some significant contri butions to
maingream psychology in terms of episemology, methodology and corpus of studies
(Smith, 2004). IPA employs qualitative analysis in order to andyse it is findings and
make inter pretati ons therefore. One of the characteristics of IPA is that itis
interrogative in nature that meansthat it shares congructs and concepts with

maingream psychology and attemptsto shed light on exiging research.

Atieno (2009) explains tha quditati ve researchers are concerned with process more

that what they are about outcomes Theresearcher plays apivotal role in collecting
the data and the quality of information retrieved from the regpondent is largely
dependent on the rapport established between researcher and the researched
(Silverman, 2006). Qualitative research acknowledges the researcher's biases and
invites the researcher to evaluate their own postioninrelation to the context of the
research (Willig, 2009). Ud ng quditative research hasallowed for collecting data
through semi-structured interviews that invited for further probing about interesting

comments made by the participant in the process.

3.1.1.2 Cohort

The Cohort of parti cipants condsted of 3 mades and 2 femalesall from diverse
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contexts and backgrounds between the ages of 18-25 years. The age group of the

parti cipantsin this study plays an essentid role in the type of data and the qudity of
feedback and information | will be able to gather. Firstly, participants are young
adults who interact with a number of individuals on a daily bags either on campuses
or within awork environment and other contexts. Secondly, this range in age groups
includes people born post-apartheid who may have a different account of how they
construct their concept of self how they view race compared to people born during the

goatheid era.

| used the snowballing method to recruit participants and | received an overwhd ming
response from respondents but the 5 participants whose narratives are used in this
dudy congsts of individuds who were avalable for interviews and who were
contactable. My sample included participants from diverse cultures within the black

community. The participants in this Sudy include 3 varsity sudents, 1 participant who

has completed his high school but is not currently studying and 1 participant who is
currently working. The different contexts and socid environments that these
parti cipants are exposed in their individud lives offer interesting insights to the main

research quedtions of this parti cular research.

4 of the 5 parti cipantsreported having sarted leaming an indigenous/African
language a an early age but this acquisition of the language was interrupted by ether
ageogragphicd move away from the township areas or a move from grandparentswith
whom they conversed in vernacular with. All 5 participants cannot hold a
conversation in vemacular but have some understanding of the basic terminology such

as greetings and some expressionsin these languages. All of the five parti cipants sdf-
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identify as monoli nguals that are proficient in English only.

Pseudonym Age Ethnicty/Nationality Sex
Ursula x5 Malawian and Tswana Fermale
parents
" Zambian parents born in

Lindi 19 South Africa Female
Lungdo 19 Zulu Made
Thabo 19 Pedi Mde
Mohde 18 Tavana Made

3.1.1.3 Data Procedure

Once | had identified potentid parti cipants by method of snowbdling | contacted

them telephonically and by other social networking mediums to plan ameeting time a
aconvenient location for the parti cipants. Each potential parti cipant wasinformed tha
my study isonethat has to do with language and identity and | expressed my own

personal vested interest in this topic. These individuals were given an opportunity to

ask quedionsand only willing parti cipants formed part of the cohort.

The method of collecting data was done through in-depth semi-structured interviews
with each of the participants. Thissample size is normative for |PA because grea
detal is dedicated to each case (Brocki & Wearden, 2006). Interviewstook placeina
control led environment where parti cipants were made to fed comfortable and were

less prone to digractions. 3 of these interviewstook place on campus in the post-
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graduae office. 1 of the interviews took place a& The Glen mall in Johannesburg at a
quiet cormer coffee shop. 1 of the interviewstook placein Pretoria Ead a the

parti cipant’s residential address, aswasthe mos convenient meeting place for the

parti cipant.

Interviews were approximately sixty to ninety minutes per sesdon per participant.
One-on-one interviews can provide rich information about theideas feelingsand
thoughts of participants in ways which may beregricted if individuals are in the

company of others such asfocus groups (Smith, 2004).

The decisi on to use semi-dructured interviews stems from the premi se that this will
dlow room for free expression and foll ow-up questions about ambiguous or unclear
comments or statements made during the interview by the parti cipant (Willig, 2013).

A high levd of reflectivity is required throughout the interview process because the

comments from both the researcher and participant are to be analysed in the transcript.

In this study audio recording devices were used. After the interviews transcription
took place. In order to ad the time-consuming and laborious process of transcription
once dl the data has been collected, it wascrudal that recording devices be of
excellent quality because behaviours such as pausng, correction of speech, changein
tone of voice, emphads on certan words or points and any interruptions must be
indicated on the transcript.

The manner in which data are transcribed has implications not only for the meaning of
the text but also the manner in which the findings are interpreted affecting credibility

and trand erabi lity of reaults (Willig, 2013).
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3.2 Data Analyss

3.2.1 Thematic Content Analysis

| employed two different methods of analysis. Firstly, thematic content analys s was
used to thematise the data. What this process allowed for was exploration of themes
without areferrd to theoretical concepts. This meant that | was able to approach the
data from adifferent perspective and focus primarily on the emergence of themes and
not necessarily thar link to any pre-existing literature or theoretical content. Thematic
andydsdiffers from IPA in tha itis not grounded or restricted by theoretical
frameworks and can therefore be used to compliment or dongd de different methods
of andyses | employed the seps outlined by Braun and Clark (2006) in thematidang

the data and working through the quditative research. This madeit useful to include

this mode of andysisbefore delving into andyd ng the datausng |PA.

Thematic content anaydsis a useful method of analys ng datathat requires the
researcher to examine and identify pertinent themes that emerge in thefindings. It is a
process that involves thoroughly exploring possibl e themes by continuously referring

back to the dataand does therefore not occur in alinear and neat way .

There are Sx steps outline by Braun & Clark (2006). Thefirst step entails
familiarising yourself with the data This process involves active reading and
engagement with the data. It is imperative to immerse onesdf with thedaa. Itisin

this process that the researcher begins to make meaning of the transcripts and where
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both verbal and non-verbal cues are noted and later used as part of interpreting the
data According to Braun & Clark (2006), there is no goecific or prescribed way to do
thematic analysis. In other words there is no ideal way of going aout thematising and

andyd ng the datain order to generate and code themes.

In the second stage, coding of the data occurs. Thisentail s exploration of relevant
informati on that is linked to or answversthe research quedion a hand. In coding the
data, | employed atheoreticd driven analysis in which data was coded dueto the
soecificity of my research questi on that focuses on issues of identity related to
language. | worked around atheoretical framework that guided how | coded my daa.
Andysing this dataoccurred at a semantic levd which means that | attempted to make
meaning and interpret the data generated and not jus merely descri be the parti cipants

experiences (Braun & Clark, 2006).

In the third stage | searched for themes that ran across the participants accounts of
their experiences. Using the initial codes from gage 2, overarching themes are
combined where applicable to form main themes and sub-themes Braun & Clark
(2006) [ugged the use of mind-maps to try and organise these themesto determine
how the initid codes can be useful in formulating themes that are vital to the research
guestion. In the next gep of this process, themes arerevised and reviewed in order to

enaure they are coherent and to decipher if dl the themes identified are indeed themes.

In the final stages of this process, steps five or six, the themes are named and defined
adong with sub-themes. This process requires refining the themes and how they are

labeled. Inthe find stage, producing the report entail s the analysis of the themes,
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selecting what isimportant, compdling and relating this informati on to literature and

to the research question at hand.

Once theinitial thematisng was complete, | analysed the data using IPA and the four-

dage process by Smith & Osborn (2007) were foll owed in order to interpret data as

accurately as possible,

3.2.1.2 Phemenological Interpretative Andysis

In the initid sage, audio-recording devices were listened to repeatedly and datawas
transcribed. Thereading and re-reading of individua cases was done a this stage.
Smith & Osborn (2007) suggest that during this process notes should be made based
on language use, context of parti cipant and any descri ptive comments based on the

researcher'sinitial thoughts and observationsduring interview process These notes

were then recorded in the left or right margin of thetext. Each individud casewas
andysed and significant themes were extracted from what these parti cipants
experienced and how they sdf-identified. Thisis what Smith (2004) refers to asan

idiographic commitment to each individua case.

The second stage of anadys sentailed identifying and labding emergent themes from
each section of the text. These themes were recorded in another margin next to the
initial margin where comments were noted. The themes need to primarily capture the
experientid qudity of the particpants’ accounts and Osborn and Smith (2007) suggest
that psychologi cal terminology be used to differenti ate each theme. Thiswas the case

in my analysis of the findings.
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Thethird gage involves looking for connections between themes identified in stage 2
and condructing meaningful clusters from these themes. In thefinal stage of andyd's
asummary table was produced in which super-ordinate themes were tabulated and
subordinate themes are listed beneath these. Quotations from the interview transcript

areinduded as these hdp to capture the quality of experiences of the parti cipants.

IPA recognises that there are different levels of interpretation that can be employed.
This, according to Smith (2004), is wha makes qualitati ve distinct from quantitative
research because it creates room for complexities of psychologicd processes. Smith
(2004) does not give prescribed outlines for andysisbut gives suggests aout how to
go about analysing the data. One thefirst level of analysis the social and individual
arelocated within space and time. Thisis followed by andysi ng the metgphors or

kinds of ways participants descri be their experiences and in all this, acriticad

engagement isdeemed criticd in interpreting the data. Thisallows the researcher to
explore certain dements that may not be obvious to the parti cipant or that they may

not be aware of.

3.2.1.3 Trustworthi ness of Analysis

Within quditative research, theidea of reliability is irrelevant and does not serve the

same purpose asin quantitative research (B ashir, Afzal & Azeem, 2008). According

to Stenbacka (2001), the concept of reliability is mid eading in qualitati ve research
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and that the inclusion of rdiability should not be acriterion as this afects the
intention of qualitati ve research. Therefore instead of using the term reiability,

scholars have subdituted this concept with credibility.

Credibility refers to the manner in which research was conducted in light of integrity,
validity and the accuracy of which the data was interpreted or conveyed. Aspects such
as the experience brought forward by the research to the sudy are important when

deciding on credibility of the content of the sudy.

Dependability is the equivdent to reliability used in quantitati ve research and states
that the dependability of a qualitative study is based on whether thereis alevd of
consigency in data examination; collection and the way notes are processed for

evduation or interpretation. (Bashir, Afzd & Azeem, 2008).

Theissue of rugworthinessis crucid to reliability and isat the core of quditative
research and is achieved by enauring that the research is of high qudity becausein
increasing the quality of one's gudy this dso increasesthe likdihood that the results
can be generdised. There are various strategies and techniques that can be used to
increase trustwor thi ness some of which include usng tacticsto ensure honesty among
parti cipants, peer scrutiny of research and the use of refl ecting on the researcher's own
opinions and any personal biases he/she may possess about the subject mattersin the

research (Shenton, 2004).

Theissue of transferability in qualitati ve research is deemed to be subjective and

impossible because situationsor phenomenathat occurs and is studied are secific and
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unique to the participants directly involved in the study. This makes it difficult to

conclude that the findings are gpplicable or relevant to other contexts and people.

Chapter Four

4.1 Analys s and Discussion

This chapter analyses the mgor themes tha emerged from the participants and

explores the experiences of parti cipantsin different contexts.
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4.1.1 Poalitics of Accents

4.1.1.1 Accent Discrimination and Intolerance

Teasing is a social practi ce that has goecific functions. In most situations, teasng by ot
hers occursasamethod of socid contral. It is usually away of shaming and ridiculing
others (Schiefflin, 1986). It isasocid practi ce deployed as ameans of surveillance
and policing of others actions, behaviours and even identities. Those who do the

tead ng find this to ‘fun’' and may even consider this harml ess but the receversof these
verbal attacksusudly interpret this behaviour as hogtile and demeaning. We see this
behaviour enacted in schools and it has become anormalised practi ce (Schiefflin,
1986). Teasing can also be racidising in nature and inadvertently perpetuate and

reproduce gereotypical perceptions about race. Thisin turn ddineates what is

considered humorous and what is not.

| remember when we were in classand they wouldah like I don't know | cant explainit but likethey
will tell the guy with the accentto read a section of the bodk and| don't know at that timel wasquite

immature, you couldn't holdyoursdf back | guess It was the funnieg thing ever... [Thabo|

When asked about the percepti ons of people who havethis grong, thick African
language, participants explained that the accent is associated with lack of education,
lack of intdlligence and asa result, these individuals are not afforded equal respect as
Black people who speak with an un-accented accent. Thisis largdy determined by
social perceptions people tend to hold of others (Molden & Dweck, 2006). These
percepti ons influence how we inter pret and make sense of the actions and behaviours

of others We make judgments based on these percepti ons and in some cases these
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negative views are enduring and remain sdient.

Ah most peopledon't takethem seriously... | remember in English class wewere taking about how
peopl e areinterpreted differently because of their accentsand ah that girl garts speaking in classand

saysah alot of peoplewith accents are uneducated or living in thetownships... [Tshepo]

My point of view; okay thisis adso from seengitlivetheywill think that they are very uneducated and

yathey don't deserve thegreatest of jobsor opportunities they are bel ow average[ Ursul a]

UhmitisfinewhenaBlack personspeaksin his nativetonguebut the minute he speaks English in that

accentah then theres athere's aainteligence problem [Thabo]

The mediaplays arole in portraying parti cular accents to sound uncivilised, ignorant
and threatening (Matsuda, 1991). These dereotypes about African accents perpetuate
theideology that is rooted in accents The recognition by participants of "an accent"
assumes, to some degree, that there is such athing as no accent. Linguistic domination
has been detrimental in that it has ensured that thereis a ‘standard’, singular and
universad way of speaking (accent) and writing in English (Lippi-Green, 1997). Any
deviati ons to the hidden norm is not only frowned upon but also met with prejudice
and harsh judgment. This accent discrimination isracidised and typica ly occurs to

the black body (Creese, 2010).

| guessw herever you go peoplewill dwaysjudgeyouonit causeif youspeak broken English, people
wort takeyou seriously and if you speak proper English people will belike okay thisisprobably an
educated Black person. A lot of people till today whenever w e speak English, my cousinsand I, will be

likeyou speak such good English andthey will be so shocked that Black peop e can speak good
English causethey are so stuck that Black peop e can only speak broken English [Ursul a]

Matsuda (1991) explains that there isn't an inherently pleasant or unpleasant accent
but tha our underganding of what sounds normal is socidly constructed and

established through means of historical linguistic power. Black people who speak in
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an unaccented manner are typical ly regarded aswell spoken, learned and beonging to
apaticular socid dass. Accent doesnot only denote race but inter sects with dass
datusthat is not always overtly referred to which makes it an invisible or sil ent
ggnifier of difference and diginction within racd groups egpecidly in our post-

goathei d context.

This iswha Bourdieu (1997) refers to as embodied cultural capital. Accent becomes
incorporated into the Black subject'sbody and acts as aform of currency that allows
for maneuvering in various White spaces. Research conducted by Matsuda (1991)
reveals that the likelihood of White people being successful and accompli shed was
rated higher than that of Black people based on their accents and proficiency in
English.

Society today assumes that because of my accent or someone likemethey jus assume tha heisjug a
bit more educated thanother people...I| dwayslike aking peoplelikewhat do you think of me before
I've even poken, before | continue speakingto them and they say (changes accent)ah | think you are
thissmart educated guy and you probably do physcsand you arejud extremdy smart (resumes natura

accent) and I'mlike, wow, thark you that'sa great compliment and I’'m likewhy doyou say that, well

because of your accent... [Thabo]

Thabo acknowledges that there isa distinction between his ‘unaccented' accent and
that of " other people" referring to Black people who have a‘distastef ul' accent. In this
extract, there is an explicit association made between the socid value of having the

‘right’ accent. A number of assumptions are made of the parti cipant based on the way

he gpeaks; his accentis a Sgnifier of great intellectual ability and awealth of
knowledge. Accent does not only denote race but reveds the hidden signifier tha is
dass. Thisisan assumption that is made in the absence of substantial proof or

evidence of the individual's academic performance.
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The psychology of attraction reveds that there are anumber of factorsthat attract or
draw ustowards certan people. In terms of interpersonal attracti on, physcd
dtraction and similarity are aspects of anindividual that gppedsto us (Braxton-Davis
2010). Thabo illustrates this atraction. The way he gpeaks and in essence, the manner
in which he carri es himsel f attracts people to him. Those who share similar traits to
Thabo or who see him on aregular basis- geographic proximity- are more likdy to be

dtracted to the way he gpeaks and show an interes in his accent.

To decide what is normd, superior and inferior, intd ligible and acceptabl e reveds the
way in which the distribution of power operates in society (Matsuda, 1991). Thisis an
illustration of symbolic violence that can be descri bed as subtle and gentle and isin
someways invisible (Bourdieu, 1997). Recidisation is atype of domination that

becomes so deeply interndised and it not only affects the individual's experiences and

ubjectivity but also determines the identiti es conferred on the subject marking what is
norma and abnormal, what is acceptable and what is not or who is educated and
uneducated. Uraulaexplains how her accent is appreciaed and vdued by some of the
people she has had previous encounters with.

Likesome people likeBlack peoplewho don't know how to speak English properly sometimes will

actually say youknow | wishl knew how to speak English as goad as you [Ursula]

Literature indicatesthat English is regarded as the language of the economy and the
ability to articulate yourself meticuloudy serves as agrea asset for upward socid

mobility and to gain acertain amount of respectability (De Klerk, 2000). What is

imperative to acknowledge is that language proficiency and accent are not mutud ly

excdud ve but that they function asaunit in asimilar way to how race and dass are
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configurated and occur simultaneoudy. Bourdieu (1997) states that accent is a marker
of authority; it influences how people will receive you, the opinions they formul ae

about you and this determines your leve of credibility.

A few of the parti cipants acknowledged that although they were a some point
prgudi ceto individuads who have an accent, they have come to the redi sation that
ones accent isnot an accurate marker with which we can measure intd ligence and
that it isusually they people who do not speak in a dedrable way that have the mogt

valuable to contri bute to conversations.

After realising what | wasdoingto that person and how | viewed peoplewithan accent, | personally
darted feeing bad likel’m judg ngsomeone onhis accent. | dont really know him or wha marks he
gets | just assume that because of hisaccent that he islesseducated andis not assmart as me. | guess
my perception has changed when | cane to vardty | actually don't mind causeif they get abetter mark
thanme the suff they actually say andget past their accentwdl, then what's to say hisnot smarter.

What’sto say he doesn't have the full potentid to bew hatever hewantsto be[Thabo]

Whenever | hear peope say that I'm thinking so basically uhmitis ok wow, youdidn't go toone of
thoserural black schoolsall theway in Sowetogrowing upin atownship. Ohon you went toa white
school, nice and you speak withthe accent nicely, that'swhat | think about and I'm likeok itdoesn't
matterif yougrew up inthetownshipyou can get theaccent right but unmfor me | dont know
whenever | hear people say thatl’mlikeah redly though just because aperson speakswith an accent,

it doesn't mean they are uneducated or stuff like that [T shepo]

Peoplewho who haveaccents are usual ly the mog wise [Mohale]

Thabo expresses that he began to fed guilt aout hisnegdive atitude and intol erance
of people who have an accent. With maturity and self-introgoection came adifferent
undergtanding and appreciation of the opinions of others degpite how they sound.
Creese (2010) arguesthat the ability to hear someone with adifferent accent when
they speak isnot an impossible task if prgudice and negative atitudes are removed

from the equation. By atentively listening and engaging, we might cometo the
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realisation that Mohde has

4.1.1.2 Contention over Accent

Parti cipants revealed that dthough their accent isusually received podtively by others
and has been largely concelved asa valuable attribute, their experiences indicae that
there are some feelings of ambivalence and contention about how well they speak
English. Tshepo describes his experience around compli ments about his accent as
bittersveet. He reveals tha he is of two-minds when it comes to how heis expected to

embrace what seemsto be a complement but isactudly isasource of hisindignation.

| don't know wel ah positives are based on negativesthingsnawhat| mean. Likewhenpeople say I'm
notlikemost Black people likeah what is that supposed to mean like you dont havethat grong black
accentlikeyou grew up from atownshipand youyoudon't act thisway you are different likeina good
way and based on that like thark you. There aretimes whenah ah beingmonolingua and havingthis
accentthisaccent made me seem likel’'m likel’m better from thered but likel dont know sometimes

I'm like ok I'm kinda offended [T shepo]

There are anumber of points to note from the extract. Tshepo acknowledges that
dthough heisbeng prased for his accent, there is an implicit condescending tone to
this statement. Heis conflicted about whether to fully embrace this complement and is
somewhat gpprehensive about this exchange when it occurs.

Uraularecdls asimilar experience were she was “complemented” on her accent but
her repponse was not one of enthud asm but annoyance and disdbeief. Mohae, on the

other hand, isclear the he does not appreciate any menti on about this accent.

Wherever you go peopewill always judge youon theway you speak, I've had oneperson whenmy
mom bought thehouse thisone guy White guy was the retailer, retailer?Y a the retailer, whatever those

peopleare (gigdges) when| garted speaking hewas 0 shocked he waslikeoh my goodness you speak
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20 good English you wou d never think o ya (pause) some peopleare so ignorant inlife [Ursuld

| don'tlikeit whenpeople comment on my accent,| dont likeit at all [ Mohale]

When asked whether people have made direct comments or remarks on her accent,

Lindi said the following:

Uhm just for uhmif | am speakingto someonethat | am speaking to for thefirst time alot of thetime
thereaction hasbeen oh youhavean accent. First of allit isjust thatyou have an accent (giggles) and
ya 0 peop ehave sort of uhm acknowledged it. Maybe in hindsight that could be considered
something that hasnegative connotationsbecauseit is almost like they are assuming| am not supposed

to sound theway that | do; maybein thatsense| have gotten some negative feedback [ Lindi]

In this extract Lindi begins by making light of the fact that she has an accent and in
the process of speaking, acknowledges tha there may be underlying implicaions and
assumptions tha accompany this comment. These participantsindicate mixed fedings
and contenti on about what other people seem to consider as harmless and would not

be considered as offensive

Micro-aggressions are described as unintended comments that are discri mi natory.
These are characterised as incessant, gratui tous comments by White people to Black
people that appear to occur unconscioudy and automaticd ly (Solorzano, 1998).
Comments, like those made in the extracts above, can be considered as micro-
aggressions What makes it difficult for participantsto articulate ther fedingsis
because micro-aggressions appear to be innocent and well meaning but according to
Solorzano (1998), they verify atitudes around white supremacy and the perception of
Black inferiority. Thereare subtleracd nuancestha are neatly hidden in micro-
aggressions This explains the ambival ence expressed by the parti cipants. Underlying

micro-aggressions ispower and ideology. It appearsto be innocuous and is displayed
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as acomplement. It isimportant to note that micro-aggressions do not necessarily
occur top-down from White people to Black people but can also occur horizontdly

between Black people.

Although not explicitly communicated in the extracts aove, the participants seemto
dlude to the idea that their blacknessis experienced in a somewhat problematic way
in sodiety. Their refl ections on past experiences ill umi nate some of the areas of

discontent and frugration tha they encounter in their everyday lives.

4.1.1.3 Accent as aMarker of Social Class

Accent and language serves an ideologicd function; to separate the elitesfrom the
‘common folk', from what is considered pregigious and what is not. Ideology atit is

very core servesto divide people (Matsuda, 1991). Thisideology causesbitternessin

some and girs up resentment between different groups of people. It draws lines tha

cause further inegualiti es and discri mi nation.

I've al 0 been told oncethat jud because | speak English, itdoesn't mean | shit ice-cream (giggles)

cause a the endof theday wedl shitthesame and [Ursul g
| havebeen toldthat I | am spoilt because | only speak English [Mohale€]

Ahforthemost part ah from thecommentsthat | have heard | would conclude that mog of them think

of think of a Black person withthis accent thirk thatthey are above other Black people[Lindi]

Most of the participants were accused of thinking highly of themselves and being
pompous At firsd some expressed that they are unaffected by the judgments of others

and that they simply do not have any regard for them but upon further probing, some

72



Language and ldentity

made contradictory statements and indicated that although they are not emotiondly or
psychologicall y affected by the perceptions of others this was not dways the case
from the beginning. Thefoll owi ng extract with Ursul a illustrates this emotional

turmoil.

Participant: ... A lot of thetime people will belikeyou are not White, youare Black you musn't speak

aWhiteperson'slanguagesoya

Interviewe: In instanceslikethose, how do you feel about what they say

Participant: I'm over it now (giggles) | think| feel like whatever people say imlikeya okay that'syour

opinon, Il gill keep moving so | redly dont care now

Interviewe: Before you got over it, how didyou feel before that

Participant: | hatedit, likel woud come homecrying sometimes because peoplewould say no you

aren't Black enough, you cant hang out withusor oh youare trying to fit in so yeah| woud hateit

Fedlings of alienation and loneli ness were quite dominant throughout the accounts of
the participants. A person's accent can create socid boundaries and these boundaries
reinf orce accents and lingui stic ideology (Matsuda, 1991). It is dso used to mark
barri ers of difference between in-group members (Rudwick, 2009) such asBlack

peoplewith ‘whité accents and those with arural and backward ‘black’ accent.

According to Rudwick (2009) Black South Africans who are unable to speak English
and can only communicate in African languages receive lower sdaries and are
dassified as the working dass. English isperceived asa ticket out of poverty and
poor living conditions and is described asa tool of empowerment for many (De Klerk,

2000).
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The responses from parti cipants indicate that their parents are financiad sable and
economically advantaged. T he parents have played an ingrumental role in the
acquigtion of English by their offspring and De Klerk's (2000) research reveds that
parents of children who attend English medium schools can afford the tuition but they
aso have adeep desire to see their children succeed in the future so they insig on
them being proficient and eloguent in English and this is often at the expense of ther

mother -tongue language.

Parti cipants attributed their monoli ngudism and certai n behaviours classfied as
‘whité to their environmentsand upbringing. There was astrong ind stence that they
did not choose to be this way but that because of their middle dass status, they were
exposed to different kinds of opportunitiesand privileges that are not necessarily

afforded to other fdlow Black people.

| practiceWhitethingsbut not because becauseit's something | chose to dobut it isbecause of my
aurroundingsthat giveme the opportunity lucky to get to do things likeoutside likecertain situati ons.
Likeitissomething! can do becausemy parents worked so hard youknow, what | mean it isnotlike
something | choselikeif | am given the opportunity to play the piano thenwhy not, know w hat I mean?
[Thaba]

| guess| wasjug blessed togo to really good schools and my parents also taught usvery good English
[Uraulg

Uhmfor themod part | believeit isvery much dueto circumganceandthat'sall | haveasmy
reasoningfor it because| fed likethat that'sthereason | havethisaccent-circumstance; where Ive
grownup |, the peoplel have beenaround for mos of my lifeisthereason that | have thisaccent and|
dont necessarily think that | am not intouch withmy culture or anything likethat, it just hasto do with

my circumstance so thatsthats my judificationfor it [Lindi]
| am this way because of my upbringing [Mohae]

Schools we went to werelike ah English schools... | gotpushed to being morein English schools and

uhm at some point | wentto a bordering school [Thabo]
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What comes through in each account isthat the participant’s social cass pasition in
ciety dlowed for certain exclusive privileges such aslearning playing the piano. It
IS important to consider the symbolic structure of race and dass and the meaning
atached to these configurations. An activity such as playing the piano symboli ses
prestige and sophidication and is typicadly associated with whiteness and also
accompanied with wealth. Thisis not only what it symbalises but also indicates the

kinds of meanings such representati ons hold.

Adapting to speaking in English isdescribed asanatural consequence of their
upbringing and the sequence of events tha led to their monoli ngualism such as
moving away from the household and into diverse spaces such as bordering school
where English serves as the common medium of communication and instruction. The
logicd assumption that can be derived from these accounts is that Black monoli nguals
proficient in English only are mogly those who fdl into the category of middle-upper

dass on the social strata

Mbembe (2015) would explain the above comments by participants aspossbly
revealing an inward dedre for whiteness. M bembe's (2015) theory arguesthat Black
people have astrong libidinal investment in whiteness and as aresult are propelled by
this desire to want to be like White people or in fact to be White. His gance isthat
Black people are dependent on the narratives or underganding of the ‘Other' in order
to paint apicture or image of themsd ves. Mbembe (2015) further claimsthat Black
people have become consumed and engulfed by whiteness and it has theref ore become

apat of their own identities.

Molefe (2015) critiques this notion and clams tha Black people simply desre upward
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mobility and tha this is completely different from alibidind investment in whiteness.
Molefe (2015) explains that the Black subject is constantly in a permanent date of
fearing that he/she will experience aloss of their material resources. This means that
the Black subject must work tirelessly in order to be accepted by White people and be
welcomed into White circleswere the real opportunities lie. Therefore, when
examining these accounts, itis far too smplistic to say that so-cdled ‘coconuts’ want
to be White or are ashamed of being Black. Molefe (2015) insists that we ought to
consider the material conditionsof Black people before making blanket gatements

about their psychologica condition.

The schooling environment is pertinent in understandi ng the identity formation of the
youth. Soudien (2001) explains that pog-gpartheid racialised subjectivities are being
contesed in multiple ways Certain discourses are being chalenged and res sted by

the youth in an atempt to renegotiate racid ised subjectivities. Y outh identities are not

only based on race but on popular culture (Dolby, 2000). Class status has, in some
socdial landscapes, become as important asrace and in some ingances is more

important (Soudien, 2008).

4.1.1.4 Contextual Culturd Capitd

Bourdieu (1997) explains that different kinds of culturd capital hold parti cular
amounts of vaue in certain social fidds Being fluent in English and adso speaking
with the ‘right’ accent may serve onein the world of work and employment and open

opportunitiesthat enable upward social mobility. Creese (2010) indicates that Black
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peoplein Canada are required to lose their heavy accents in the promise of being more

employable.

I've been to Europeand ah it servesin your favourifyou can peak English or you goto an arealikea
poshareain SA and theirlike (changes accent) ah no heislikea B.E.E guy his dadblah blah blah
(resumes natural accent) butthen when they hear you speak withthisaccent, thewholethewhole

connotation changes right away. They writeyou automaticaly different in someareas notall andin

othe partsaswell [Thabq|

Although accent and proficiency are assets in some sodial environments or settings
this power may beredricted or limited in other contexts.

| remember thisone situationwhere uhm my cousn and | went to thisoneplacein therural area but
we call it atownship andwewentthere so now I’'m like15 at thispoint and usualy he comesover to
my grandparentshome so he comes and he chill there and whatever. Today it was kinda different
because hewanted to chill withhisfriendsand | didnt really want to causel know how thisis gonna
end up, they aren't going to treat me the same because I'm acheeseboy butl go and uhmit affected my

interactionwiththem because afterid said my name theyd already judged mefor the personl am
[Thabo]

Likethisonetime my my friend and | wererefused to climb on the busin braam because we only
geak English so yeahthe bus busdriverjug would notlet uson.| mean thatthat really sucked but
yea...[Mohale]

In the rural areas or townships, being monolingud can cause agreat deal of distress
and discomf ort for these individuds. The conseguence may be that they are osracised

by the group and made to fed different. Thabo explans that he had no desire to

interact with the group of individuals out of fear of how he would be received. There
is asense of feeling judged and misundergood. Rudick's (2009) research indicates
that ‘coconuts in the township are marginalised and odracised and that this usudly

results in psychosocid problems. This view is grengthened by the followi ng passage:
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Id say |feel leftoutya, itsucksbutyaidsay for me (pause) I'm awayslikeah | wish | could be a part
of thisconversationbut al’'m not and ah at times I'm really likeit really sucksto be meright now with

thisthingl have[Tshepo]

Uhmmm man at family gatherings| wort lielikeandlike uhm1 dont know and likeif wearegoing to
ourunclesat their place or afriends placeand likewe just gomachill withtheir kids andweare there
and I’'m likeokay. Luckily my cousinis asolikemecauseif lwasaone, | dontwantto lieid be

depressed all thetime [T shepo]

Fanon (1967) proposes tha there is a difference between the oppression and
discrimination of Black people and Jews, which he describes, asan over-
determination from without and an over-determination from within respectivdy.
According to Fanon (1967) Jewi sh people are oppressed or atacked because of thar
religious identity but unless one engages in discourse with a Jew, it cannot be
determine whether he/she is Jewish or not. Because of their white skin, Jews can pass

as White. Thisisrefered to as an over-determinati on from within. This differs from

Black people whose skin pigmentation is the source and cause of their afflictions an

over-determi nation from without. Thisis oppression that occurs because one is Black.

The same logic can be used when exploring the experiences of ‘coconuts from the
extracts above Theseindividuds race is not in question when they are in particular
gpaces (over-determi nati on from without) and they are interpell ated as Black until at
some point, it becomes apparent that he/she cannot peak an African language. Itis
the inability to communicate in vernacular that makes the distinction between the ‘red
Black people' and the ‘coconut’ (over-determi nati on from within). In this moment, this
ubject is interpdlaed differently: asa‘coconut’. He/sheis no longer part of the in-
group but becomes an outs der. Fanon (1967) further descri bes this asa zone of non-

being or non-existence. This alludes to Chigumadzi's (2015) idea about ‘coconuts
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never quite beonging on ether ends of the spectrum in terms of race. The afective
force of class and race is revealed in the passages above and highli ghts the
experiences of embodied blackness and how in someinstances thisis visble and in

othersinvisible.

Being unfarly judged and gossiped about by neighbours, strangers and community
members were part of the negative experiences as explained by Ursulaand T habo
respectively. Gluckman (1963) describes gossip as idle tak between circles of people.
Gossip fulfils the function of causing conflict and inequality. It is also a method of

contral, social surveillance and gatekeeping of certain ideals and discourses

A lot of gossping,a lot of gossiping andw e obviously dont understand for instancelike our M alawian
ddeofthefamily, weobviously don't speak Chewa and (inaudible) of our languageso ah so a | ot of
gosd ping and they get annoyed because we don't know how to communicate and they cant alw ays

geak English... [Ursula]

They willthey will speak about you in front of you, they wont take your view or your ganceor
whatever youhaveto say they wort takeinto congderation. When it comes to somethings they will
dlow youinlikeonly whenyou are useful for money to buy something at the shopbuttherest of the

timethey wont seeyou asanything else [Thabd]

In parti cular gpaces, theinability to gpeak an African language can have red social
consequences for parti cipants In the event that participants have attempted to speak
an African language, they have been criticised for how they sound and these types of

reacti ons from others have been discouragi ng to some parti cipants.

Wherever wegowejust gettold(gigge)wejust dont fit inso wewould try and |learn my parents
language and then wewould speakit and try and speak it and just betold no,juststick to your

language... so wedont really makethe effort sometimesto actudly try [Ursula]

There is only onemoment in my life wherel kindafelt bad and ah we were all taught zuluand then
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when | ah | got helpand | writea speech down in zulu andmy my teacher told me, isthisreadly youl

cant hear you accent andyou sound so different from how | expect peopleto sound{ Tshepo}

De Klerk (2000) speaks about this love-hate relationship Black people have with the
English language. On the one hand it holds social and economic value but on the other
hand, speaking mostly English in everyday conversationsis perceived asa cultural
betrayal , as an abandonment of one's heritage and indicative of an overall moral decay

and acceptance of western traditions and cusoms.

Uhm | would say that peopledefinitely dont understand that'sit'sa circumstancething and they are
very quick to judge orto come up with their own conclusions. Uhm 1 think itisjust easer for people
build their perceptionsbased on whatthey see immediately and just sort of easier for them and
especidly if youlink it back touhm SA's past, they are very quick to assumetha uhmyou are youare

notfully appreciatingtheliberationthat you havenow as aBlack person [ Lindi]

Lindi expands further on this by adding that because sheis unable to communicate in
an African language, people assumetha sheis not in touch with her culture and has
abandoned her roots. While it is posdble to view code-switching negatively, it could
aso be aform of agency deployed by the individual to subvert the racial identities
imposed onto them. Code switchingin it iself can be consdered a performati ve act,
one of the multipl e ways in which we chooseto enact our identity and more
importantly exercise agency.

Aahl think we could go back tothe ideas that peopl e perhgpsthinking I'm not connectedto my culture

thatl am unaware of what my heritageisor what my culture isorwherel come from and perhaps |

thirk | am above everyore e se[Lindi]

Lindi refers to the perception that others may have of her, and others like her, and
menti onsthat part of the issue is that the youth and those born post-apartheid have not

fully comprehended and undersood the struggle for freedom fought by their
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forefathers and ancegors. The impression isthat this current generaion haslost ther
way, have little regard for thar cultural identity and takelittle pridein being Black.
Erasmus (2008) notes that our society is divided into arigid dichotomy between
‘apartheid's children' versus ‘democracy's children’. These so-cal led coconuts are
labeled as such because they exhibit behaviour that is presumed to be White and
Black people who seem to be overly concerned with palitics and the continued
gruggle of our ime are branded as‘crusty dusties. Erasmus (2008) states that itis
these essentidi g ways of discussing and undergandi ng race that keeps us trapped in

thinking about racial identities in fixed and rigid ways.

Chigumadz (2015) is adamant that ‘coconuts’ are not amply individuas who emulate
whiteness and are carriers of it. Chigumadzi's (2015) views are that ‘coconuts are
exercising ther agency and resistance agang institutiond racism and white

supremacy by having their voices heard in the recent student protests around the

country. Chigumadzi's (2015) argument is that ‘coconuts’ are indeed concemned being
politically active and are aware of the current social conditions, as were ‘apartheid's
children’. Coconuts proximity to whiteness alows for them to see the injustices and
inequdities Ther middl e-class status does not shield them from oppress ve structures
(Malefe, 2015) and they too are fighting for recognition, are fighting agang asystem
that is historically desgned to dienae them. ‘Coconuts are not gtting on the sidelines
of history but are right in the middl e of the continued sruggl e for absolute liber ati on.
This isin contrast to the view that ‘coconuts have abandoned their culture and have
no interest in thar higory. Inaway, ‘coconuts' like ‘non-coconuts' are fighting for

their place in higory and their right to an acknowledged exisence.
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What also emergences from this data are that within blackness, there are fault lines.
Lau & Murnighan (2005) describe afault line as diginctions within agroup that can
divide or split the group into subgroups. With regards to race and recid identities,
there are anumber of fault lines present particularly amongg the Black community.
The non-demographi c fault lines such as accent and language have caused adivision
within the Black community. Thisillustrates the fluidity of race and forces usto think

about re-imagining race.

Affect and emotions cannot be separated from the raced subject. Fanon (1967) refers
to alibidind economy that includes fedingsof fear, love, hae, desire, fantasy, pain
and denial (to name afew). It isvital to understand the mobhility of affective structures
and how they hdp to define the individual in relation to the world and the psychicd
effectsof aracidised history. Desireis an affect that allows an entry point into

undergtandi ng issues around race and into understandi ng the place of theindividual in

this matrix.

4.2 Progr ession towar ds Monalingualism

4.2.1 Disrupted language Acquisition

From an early age, the parti cipantslived and were brought up by their grandparentsin
ether rural areas or in the townships. Their grandparents played apivotal rolein their
acquigtion of their mother tongue that ranges from Sepedi to Mbembefor the

parti cipants at hand. The introduction of native languages was largdy influenced by

the presence and involvement of grandparents. Rudick (2009) explans that upon
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returning to the township or areas where ‘coconuts’ are expected to goeak their mother
tongue, these individuals are confronted with contrasting cultural and sociolinguistic

values. This may make this interacti on unpleasant and unbearable for some.

| guessthemoment that led to thiswhenweéll | grew up speaking Pedi, | grew upwith my grandparents
and my mom so now growing up, a acertain age my mom hadto move out the house cause shehada
jobor whatever and coming to a different placeand being throwninto aplacew here they speak
English, it kindathen enforced | guess asa young person wheneveryone around you starts speaking
English you have toget intothe program. Basically that and| didn't visit as much asl used to, | didn't
go back and that probably limited me a bit more because thenwhen you only start speaking only
English at homewith your parents[ T habo]

The move away from his grandparents and moving to anew and different
geographical location interrupted Thabo's acquisition of Sepedi. He explains that his
exposure to Sepedi was diminished because he was not interacting with his
grandparentsfrequently. Thisreveals that his grandparents were ingrumental in the
process of acquiring the language and as aresult there was adisjuncture in the process
of being fluent a his mother tongue. He dso menti ons tha the space he found himself
in required that he be proficient and knowledgeabl e in the written and spoken English,

this reinforces White hegemony and supremacy in that English isthe dominant

language.

In the passage below, Tshepo mentionsthe influence of televis on and the media that

he was exposed to and that these programs are predominantly in English. Not having

the infl uence of his grandparents to ensure that he and his cousn become accustomed

to Zulu culture and the language resulted in him speaking predominantly in English.

| started out ah withah learning Zulu causeah I’'m Zulu and Zulu culture and| spoke abitwhen| was

withah my grandparentsbut then ah | think what id say is ah what woud what pushed me towards
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being monolingual is thatl never really pent timewithtalkingto any of them at homeso especially
me and my cousn 0 webadgcaly grew up leaming ah thingson our own and ah allwedid waswatch
tv and chill witheach other andyou know on tv everythingisin English and andthat'show we did
everythingand schools we went to and that's how wedid everythingand schoolswewentto likeah

English schools[ Tshepo]

Although there seems to have been some early exposure to avernacular language,
there is only avery basic and limited vocabulary and comprehens on of these
languages. There may be some ability to hold avery brief conversation in vernacular

but the lack of vocabulary would restrict further conversation in that parti cular

language.

Interviewe: How much sepedi wouldyou say youknow

Parti ci pate: Now?

Interviewe: (nods)

Parti cipant: Enough tohold aconversation for likeah not longnot very long

Interviewe: Ok, so youwoud have to switch

Participant: Yanah, I'd haveto switch, idhavetoswitch becausel wornt be ableto say thewordin

Pedi and then| haveto switch to English yeah[Tshepo]

Tshepo explains that he finds himself in apeculiar Stuation where he may want to

parti cipate in a certain topic tha is of personal interest to him but finds that he cannot

sudai n the conversation in vernacular and consequentially, his contribution to the

topic is minimal.

Ah gettingagoad flow of conversation is ah whatid say causerightnow | only can only do a few
amplethingslike say hello butonwards likelets say ah ah a topicin soccer and | ahbreak into English

and ahyou findthat's that's whereyoufind thatthe conversation gops [T shepo]

| can only say afew things likehi yeah... [Mohalg]
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With this inability to fully express oneself in vernacular come fedings of
embarrassment coupled with frustration not only a the situation but at the perceived

sense of lack in the sdf. Inthis sense, an African language serves asculturd capital.
Not underganding or beng aleto communicatein vernacular has serious

inter personal consequences in terms of relating to others and conversing freely.

Interviewe: In terms of communiaation, are there certain things youfed you cant expressin front of

them [family]

Participant: Y eah especidly whenit comesto culturd events, well not cultura events butlikethings
likefunerdsandweddngs. | can'tfully participate causethen they will do something where | feel left
out. | remember thisone time itwas my uncle'sfuneral and | dont know how | got guck to this but
they were singing our family song our traditional song and | know itabit butl didnt know thisis
happening. | gotstuck therel just found myself there and we were singing andim just likelip synching

a this point, it wasvery embarrassng [ Thabo]

There seems to be a genuine desire and willingness to pick up on the language at a
later gage of thar lives but this process is quite discouraging and disgppoi nting.
Parti cipants experienced hostility and negativity from the community, strangers,
friends and some family members when atempting to goeak in their respective

languages or amply found it more challenging to acquire the language laer in their

development.

| guesswhenwegrew upwewerealways put intoa corner sowedon't redly maketheeffort
ometimesto actudly try towhat can | say like, we dont makethe effort of tryingtofitin, if wedon't
understand something, we don't understand something and we normally you know get toldthat we
think we arebetter than othe's and weare arrogant becausew e only know how to speak English so
ya..Wherever we go we justget told (giggle) we just don't fit in so we woud try and learn my parents
language and then wewould speak it and try and gpeak it and just betold no, juststick to your
language. Wewould try and speak Zulu andbetold no so we just said fine, we can't do anything about

it sowewill justspeak whatweknow [Ursul @
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Anduhmwith timewestarted tryingto leam likefrom ages 3-7 afew wordsand onwardsuhm as the
factthat | didn't talk tomy family more and morein my own language anduhm | got pushedto being
more inEng schools and uhm a some point | went toa borderingschool so yano contactwith them
basically so it wastoolate and | realised that uhm ok tryingtolearn a new languagewill be too hard to

leam another language will be toohard [Tshepo]

There is only onemoment in my life wherel kindafelt bad and ah wewere all taught zuluand then
when | ah | got helpand | writea speech down in zulu andmy my teachertold me, isthisreadly youl
cant hear your accent andyou sound <0 different from how | expect peopleto sound. Andlike yaitis
ya uhm but honestly that'salso one of thereasonswhy | wasnt so eager to pick up thelanguage cause
every timel geak it they are like ah youdon't sound proper whenyou are speaking causeit cause my

accentanditis et to sound likethisto all languagesso I'm like ah youknow what...[Tshepo]

All the parti cipants agree that being bilingud or multilingua would be auseful and
valuable asset in aiding in effective communication in different social circles andin
relating people of dl kinds There appears to be a sense that thereis adedre to lean
other languages apart from English but the experiences of the parti cipants suggess
that they do not fed there is astrong socid support sructure that will motivate and

help facilitate this process and this is disheartening for these individuds.

If I were bilingual,it woud definitely helpin terms of relatingto my family especidly whenl go back
to Zambiaand thenbut uhm to be honest though | wouldn't choose to be ableto gpeak the M bemba,
Tsongaor Zambia languagesid choose to ah to be ableto speak something that woud assist me living

in SA leaming likeZulu or something likethat uhm that's what | would choose [ Lindi]

| fed more doors wou d be opened [Tshepo]

In most cases parents in the household did not enforce one’s mother tongue and
parents did not necessarily make a concerted effort to encourage ther children to learn
more of ther native languages. Participants in this study attended multi-racial English
medium schools where they taught in English and expected to assimil ae themselves
with the culture of the school and to middl e-class civility (Fataar, 2009). De Klerk

(2000) arguesthat Black parents who actively advocate and encourage their children
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to learn and speak English more frequently even in the household isbecause they do
not condder African languages as beneficial to advancing their children's educati onal
careers and life trajectories This is not because they do not vdue their culture but
they believe that having agood command of English isin the bed intereds of the

childrenin thelong run.

4.2.1.1 Coping Stratenies and Mechanians

Feding like a‘misfit’, odd and different are Some of the ways one could describe how
monolinguals feel parti cularly among people who they bdieve to be dispassionate and
judgmental towards them. A dominant theme of not belonging and social alienation is
common in the narratives of these monoli nguals. M oments of discomfort have been
experienced in different contexts particularly during family gatheringsor eventsthat

require that the extended family be present.

| guessuhm (pause) likewhen when | go to family rightit is quite difficult tocommunicate withthem
cause they speak like Pedi and whatever and| dont speak any of those languages, so | guess| fet
discriminated whenyour own family seesyou as likeasif you aren't you are nota part so youcant
have the same conversation S0 you fed fet outand ah I dont think itisfunny but at thetimethey call

youcheeseboy. | guess that'soneof thetimes | can think I've been discriminated againg and ah they

remind you like every time you useabigword, they remind you thatlike yeah.... [Thabo]

| can't fully partici pate cause then they will do something wherel fed |eft out. | remember this one
timeitwas my uncle's funerd and| don't know how | got stuck to thisbut they were singing our family
songour traditiona songand | know it abit but | didn't know thisis happening. | got stuck therel just
found my<elf thereandwe weresinging andl’mjust likelip synching at this point, it wasvery

embarrassng [ Thabo]
I guessuhm (pause) likewhen when | go to family rightit is quite difficult tocommunicate withthem

cause they speak like Pedi and whatever and| dont speak any of those languages, so | guess| fet

di scriminated whenyour own family seesyou aslikeasif you aren't you are nota part so you cant
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have the same conversation S0 you fed fet outand ah 1 dont think itisfunny but at thetimethey call
youcheeseboy. | guess that'soneof thetimes | can think I've been discriminated againg and ah they

remind you like every time you useabigword, they remind you thatlike yeah [ Tshepo]

In other scenari os parti cipants felt disrespected and misunderstood especially by

drangers or peoplethey are not entirely familiar with.

...whenyou go to pick n pay and the shop unmwhatdo youcal themthe shop tdlers, the shop what
are they cdled (laughs), they are likewhen| uhmtell themthat uhmlook | cant | cant peakthe
languagethat you are speaking, their often youknow thethethe reaction is ortheway that they behave
afterwards isin a manner tha doesuhm exclude me or make me feel like | am no longer ableto
interact withthisperson on a level wherethey would like treat me withregpect or where they would ya

they would treat mewithregpect they sort of | guessyoucould say they sortaah rude to me after

finding that out [Lindi]

Liketherewas onetime when ah | was gettingmy fridge from my apartment and this woman started
geaking to me in Zuluand she askedme why aren't | speaking that and | waslike nah| don't redly

ek it. Shewaslikeah ok,werdand I’'m likeuhm notgonnalieg, itiskindawerdbut ah [Tshepo]

These participants, to deal with the anxiety and awkwardness of such gtuations, used
different coping strategies. Silence is employed asaway of avoiding uncomfortable
guestions and unpleasant confrontations. Retreati ng from or avoiding conversations or
potenti ally embarrassng situationsis away of protecting oneself from criticiam,

ndicule and unwarranted societal judgments

I will I will besilent| | definitely wort likeah express my self asmuch in that conversation as | would
in acircumstancewhere we are all speaking English [Lindi]

Likethenpeoplestart speaking in Setswanalikelll just keep quig [Mohale]

Likel hadone friend whowas very aggressve and he would say ahbra you need tolearn now and |
adwayssaid to himyal'll try I'll try but uhmyou know | guessbecause wewere dl in aschool where
we dl pokeEnglish (inaudible) only thin isthat we were in bordering school and us usthe guysspoke

Zuluand id keepquiet soyathat'sit [Tshepo]

| havebecome shy intalking to people new people andin fear that just because of our ethnicity and

they start speakingthelanguage, they think | can speak thelanguageand I’'m just therelike aha ahaill
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likehave such cases where peopewill be likeah weare both black, so how come you dont speak the
languageand I'm likefineyou know ah I’'m sorry, I’'mgone, I'm notgonnatak so yeahtypeof...yeah
[Tshepo]

| don't putmyself in new situations wherel know 1I'm gonna be put out [ T habo]

The passage above pants apicture of fear and anxiety that have come as a rexult of
experiences with others and responses from them. Avoidance possasalogicd
olution to situati onswhere oneis made to be ashamed or bdittled in oneway or the
other. Tomanage dtuations, short and concise answers are given when spokento in
vemacular. This strategy is employed as away of showing interest in aparticular
topic but also concealing the fact tha the individual is not fluent in the language. This

is a'so aform of sdf-policing and self-regul ating.

I wont say much, | | just keep my responsesshort andyeah...[M ohale]

there are momentslikefor exampleit was awedding (inaudible) and uhm my mom left for somew here
and uhm my cousinwasn't there hewas a school and it was just me so | was walking aroundah and |
went to where al the guys were cooking and bonding andthey started talking and| introduced my sd f
and whenever | had to answer the question | had to be like oh yeah yeah | know what you aretalking
about, I’'m just oneof theboys likeyou you know and whenever it wasmy tum to answer, | kept it

short and simpleand likeand not prolong it likeya ya like okay cool [Tshepo]

Being straightf orward and egtablishing that the language is not understood was a
different kind of strategy used by Lindi. Shop tellers usudly met this with obnoxious
durs.

Yougoto pick n pay and theshopkeeper will assumel know how to speak a nativelanguage so pretty
much day to day basisand how | navigate or how | how | deal with Stuations likethatisI'll often just

draight away say, orry | don't undergand you, | dont even, even though | know a few wordsevery

now and then| feel likeitiseader to establish straight away that | can only speak English [Lindi]

A response like this can either enable agood flow of communication after it is
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revealed or it can potentially lead to further probing or interest by others that is an

unbearable and frustrating experience for some individuds.

Ahit variesliketherewas onetime when ah | was getting my fridge from my apartment andthis
womanstarted gpeaking to me in Zuluand she asked mewhy aren't | speaking that and | waslikenah |

dont really speak it. She waslikeah ok weird, and|’m likeuhm notgomalie, itis kinda weird but ah
[Tshepo]

In the passage above, T hepo admitsto the gtuation beng ‘avkward' and aslightly
uncomfortable one. In the lagt part of his sentence, "uhm not gonnalie, it is kinda
weird but ah..." he also inadvertently admitsthat he finds himself to be peculiar. Not
only does he find his monoli ngualism to be an impaosition but aso he finds himsdf to

be grange or “abnormal” because of it.

4.3 Perfor ming Blackness

The parti cipants offered explanati ons about the idea of ‘acting Black’ in sereotypical
ways. T heir undergandings of racial behaviours were drawn from racial
representati ons they have become accusomed to (Adbi, 2015). Black people were

described as loud, boisterous and eadly excitable.

Parti cipant: My own g ster she waslike okay now you are acting no notBlack, you are actingghetto so

ya

Interviewa: What doesthat mean

Participant: Likehoodrat, like dl upin you face loud andlike yagangster like [U rsul g

Id haveto say whenyou are acting Blackitis more excited or enthus agicabout certain things, a so
there isthiswhde, causel’m Black I'm loud loud. Alsostereotypica things likeohmoney uhm how
peopl ethink Black peopl e see womenand ah likemoney [Tshepo]

Black people uhm such thingswoudbe talking very loudly like some peopewill tendto think thatif
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youare in a conversationyou shouldn't be speaking loud cause that'ssuch a Black thing[Lindi]

It islikeyouknow whenyou are loudand guff, just being Black [Mohale]

Lindi reveds that when in the company of her White people acquaintancesthere are
certai n topics that she does not discuss with them or certain subjects she chooses to

not engage in when she iswith them. Lindi's belief is that her White people

counterparts may not be able to relate to some aspects of being Black.

Uhm | know because | havebecause | actualy have Whitefriends | do know that whencertain things
woudnt necessarily jdl intotherway of life o for exampleah what can | think of. Ah| dont think
they would understand the notion of Black peoplejud generally washing their hair less than them
especidly if it isrelaxed, I’'m not gonna wash my hair everyday or every secondday. Thatisnotthe
maintenance process. So | would be weary about sharingthat information or showing them that | don't

wash my hair asoften because | don't think they'd understand.

Lindi also admits that sheis cognisant of the difference in the type of music Black
people and White people enjoy. To accommodate this, she deliberately changes the

kind of songsshe listens to in the car depending on who is present.

Yalikefor examplewhenl’'minacar and itisonly Black peopleinthecar thenl wont gothrough by
whde play-list, | will select songsthat | know they will enjoy soyal think maybe that's an instance

where | amabitweary and I’'mlike | cant just play my Whitemusicto al these people (Laughs)

In this sense, Lindi is conscious of her performance of race in different social settings
and is careful to behavein the socially expected ways Soecific to certan contexts.
Certain contexts demand that one refrain from certain behaviours Lindi shares her

experience in the extract below:

Parti ci pant: ya unmmm (pause) you a most feel like ya perhaps there are thingsyou cant do because
youfed likeyouwill be judged if youdo acertain behaviour butif I sort of adhereto thenomsof the

environment then | don't think anything wou d happen

Interviewe: What are somethingsyou woudnt do
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Parti ci pant: uhmmm like maybeholdingback on in terms of dancing, may be there are certain things

youcant do likeyou cant betwerking those sort of things. Yathat'sal | can think of rightnow [Urauld]

This can be explained using the concept of mimicry proposed by Bhabba (1984). This
Is when a particular group of peopleimitatescertan cultural practi ces of ther
oppressor or of the dominant culture. This does not suggest tha the colonised do not
have aculture or identity separate from their oppressor. Mimicry is simply to assume
aculturethat is not origindly your own. In Fanionian terms this process would be

described as Flitting.

Meta-ster eotypes refer to group members' beief s about how their group is sereotyped
by other groups of people. When tha group then acts againg those views so as to
avoid confirming the stereotype, this is referred to as a stereotype-threat (Wakefiel d,
Hopkins & Greenwood, 2012). Frie (1997) uses a L acanian framework and argues
that our sense of sdf is dependent upon the acceptance of the other; this inter-
subjectivity is fulfilling a sense of lack in the sdf through the other. We do this when

interacti ng with others in our daly lives. The subjectivity is dependent of the other.

The other parti cipants were adamant that they do not change any kinds of behaviours
when they are with White people and clai med to be consistentin all contexts. The
intriguing part isthat they seemed to natice the changein behaviour of others but
seemed oblivious to the possibility that they too may unconscioudy change their

behaviour to quit the crowd they arein.

I think what is so different about me isthat | am the same withWhite people and Black people, Indian

people[Ursul a]

Some peoplewill takeit overboard because whenthey are with certain peoplethey will have an accent

and with othe peop ethey have a different accent [Ursual g
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| haveafriend andsheknows othe African languages but likeonly heard her speaking Eng only and
likeill look a her and sheknows to act a certain way cause she iswith these peopleand | can just see it
but sometimes ah when she iswiththethe black peopeand | can jud see it but sometimesah when
youcan sense the amosphere aroundherisnow, in thismode and | can see aswitchin that mode.
That's something | don't have whichiswhy | don't put mysdf in new situations where | know im gonna
be put out causeah| cant dow hat she does. She knows how to switch intothis modelikeah nowim
around black people and now this how we tak,thisishow weact. Im the same, im constant and ah
peoplewill ask and you yeah man you are not on the same wave length but luckily | havepeoplewho

understand so yeah[ Tshepo]

Likefor me ah im the same yeah likethisisme and | don't changewhenim withthosepeople orthose
[M ohale]

Butler (1990) states that the identities we perform occur on an unconsciouslevel and
we are not always conscious of these behaviours or actions. Thismay bea plausible
explanati on as to why mog of the parti cipants could not recdl any eventsor moments
in which they have changed thair behaviour in any way. When discussing the
performance of race parti cularly the accusation some Black people are faced with of
"acting Whit€, anumber of questions oring to mind. By not behaving ‘Black' and
‘acting White' isone supposed to fed ashamed of being asdl-out and not being truly
Black or havethey simply mastered a ‘playing the game' in different social fid ds?
Weall perform our race in oneway or the other, thisis not excludve to Black people
but it appears that Black people have more pressure and incentive to perform it more
frequently. Butler (1990) arguesthat there is no gender (or raced) identity but in doing,
we create. There are various ways of resigance and subversion. In some ways we

ubvert these identities and in other ways we regulate them by performing them.

4.4 Sdf-l dentification
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4.4.1 Blackness not Always Salient

Parti cipants noted that their blackness is not salient in most interactions they
encounter with others, and for the most part, they do not think of thar raceunless it is
implied or mentioned by others or in situai onswhere other Black people discri minate
agang them because they do not fit the criteriaof being ‘Black enough'. These
individuals have become accustomed to their middl e class status that comes with
certain culturd capital that poses as more vauable than race in mog social
environments or contexts. In some ways these parti cipants could be consdered as
‘colour-blind' in that they are not conscious of race particularly their own or the

differences between thersand their White counterparts

Now and again yousortareaise that youare aBlack in aWhite environment uhm just simplethings
auch asl can goback to the hair example, just that asa Black girl | woud have todo the braidsand my
relaxed. If aWhitegirl aksme for a hairbrushand | havebraidsl’mlike sorry I'm Black, | dont need
aharbrush oneright now and itwas sort of some thingslike thatthat remind you of your blacknessor
thatl am Black and different tothose around [ Lindi]

For mel never really experienced that until,in my school, | neverreally usedto hang out with

But theone timemy grade probably realised that ok, iswhen at break we garted playing soccer butwe
didnt play ah ah | chooseyou Daniel, it waslike oh no White peopl e against Black peopl e and that's
theonepointin my lifewhere | redlyredised ah I'm Black so ya[ Thabo]

Dolby (2000) condders the new youth identity as more pertinent than race and having
the ability to transcend race and replace this concept with common interests and tage
in mudc, fashion trends and overdl cultural differences. This globdised identity
means that race may not play such an important role in determining the kinds of
people one choaoses to befriend which explains the increase in multi-racid friendship

ardes
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A key finding wasthat dthough these parti cipantsinteract with people of dl races,
gender and naiond ities, the female friendship circles gopear to be more
heterogeneous including aracid mixture of White people and Black people although
not necessarily in proportion. It seems that the females either preferred aracidly
mixed circle or onethat is predominantly Black. The male friendship groups are more
homogenous consisting of mostly Black people with the exception of one or two
White people maes who become part of the group in such away tha they are no

longer conddered ‘White' anymore but more ‘Black'.

| havefound that | need alot of friends from different backgrounds in order to feel likel am fully
sharingwhol am. For exampleif | only hadBlack friends | feel liketherewould bea sdeto methat |
wou d haveto hideorwouldn't beableto expressin thesame way others can relate. And if |1 only had
White friendsit wouldbethe same story | think whatit hasmeant for me isthat | haveto havealot of
friendsfrom different placesso I've fdt thatit hasbeen alot of moving from social group to social
group or from situation to situationin order to feel fulfilledand in orderto fed likel am giving fully of

my<elf[Lindi]

Uhm  think for the most part, my close friendsstarting from grade 8, we garted being close from
grade 8 onwardswhat | noticed in my school isthat the close friendsgot recidised so likeuhm the
black guys from grade 8 to 11 to 12 and we al 0 had whitefriendsyou know but peoplecame in and
likethey weren't therefor long and likethey were jud thereto chill withusfor few others and then

gonre [ Tshepo]

Likel haveBlack friendsinmy circlethat | hangwith likeoneisfrom Kenya, another ah Congoso

yeah| mostly only have Black closeah close friends[Mohade]

| haveagroup of friends who just generdly like tohang out withmore Black peopl e thena mixture so
Im more open to hangngout witha crowd thatisopen to adl sorts of races because you have different
classesyou different backgroundsyoudon't havejust thisonerace 0 yal dont really like hangingout

in placeswhereit isjust Black peopleonly [Ursula]

Thereasons for this was unclear from the data but Mohale, in the passage below,

argues that this is one way of him reasserting his Black identity. He refuses to be
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considered or thought of as a‘White Black person’ who is not authentically Black and
wants to desperatedly be White. He feels that by befriending hisown, he is embracing
his blackness. Even though he cannot speak an African language, this does not make

him any less Black.

| don'twant to to bearound agroup of White peopeonly andthenitislikel’'m thetoken Black in that

group no, I’'m not atoken anything [Mohalg]

Interestingly enough, Ursulaalluded to the same concept of not wanting to be

perceived as the token Black and cited this as one of the reasons she prefers to havea

diverse cirdeof friendsor predominantly Black friends.

I think with White peoplel try and bemore Black than withBlack peop e because | don't want to, |

want to bethe Black girl amongWhite peope, | dont wantto bejus oneof them [Ursul a]

Thisis contrary to perceptions of participants in Rudick's (2009) who perceve
‘coconuts’ as individuals who are ashamed of their culture and who secretly desire to
be White. A dominant or common trend in the findingsis that these participants were

constantly redefi ning blackness in their own world.

Parti cipants expressed that they feel comfortable and free as monolinguas when they
arewith thear friends. There is asense of acceptance and belonging that they receive
from ther friends that they did not receive elsewhere. Their friends are underganding
of their life stories, are non-judgmental and do not make them fed different or

misunderstood. L indi explans that her friends offer her freedom to be who she truly is.

Uhmmm because they don't have expectationsof me. They don't expect me tospeak their language;
they don't expect me to speak acertain way. Perhaps they or had their perceptionsof how a Black

person should be but they don't judgemeif | don't fit into that sort of stereotype of their perception of
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what aBlack person should be [Lindi]

Well ah not alot of people know me here but those whodo know me accept me | guess[ Thabo]

Likeuhm my friends are likeok thisis you cause likeuhm most of my friendsare peopein school and
peopleandthey arelike okay we know you for you s0 thisis youman and somelikethe friend | said

whoisaggressive withme learningmy language youknow he accepts [T shepo]

According to Fanon (1967), it is crudial to take into account that the Black subject's
proximity to whiteness may mean tha he/she's experiences will be different from one

who is of alower sodal class who may not be privileged and have the social cultural

capital.

In some ingances, participants have experienced thaer presumed lack of blackness asq
uite problematic in navigating their social world. Du Bois (1997) posits tha double
consciousnessis a sense of condantly looking a the sdf through the eyes of others
parti cularly White people and in this case, participants are constantly looking at

themsel ves through the eyes and percepti ons of both other Black people and White

people.

There is only onemoment in my life wherel kindafet badand ah wewere all taught zuluand then
when | ah | got helpand | writea speech down in zulu andmy my teachertold me, isthisredly youl

cant hear you accent andyou sound so different from how | expect peopleto sound[Tshepo]

Thereis a policing around blackness and what counts as ‘Black enough' and what does

not meet these arbitrary and impossible standards. Thereis apreoccupation from all

races about what Black looks like, soundslike and behaveslike. Thisis dso
indicaive of fault lines within blackness. Thisstae of double consciousness is not

just problematic because the world is structured on white hegemony and subjectivity
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but it is problematic because we exig in atime where blackness is constantly seeking
to establish itself, to prove it islegitimacy and to reassertitself. In other words these
individuals are caught in awar of two worl ds whil e trying to find their own identity

agang abackdrop of racidisation and racial distinctions.

The contention felt over their accents reveal tha these participants are aware of the
ways thear blackness is received and inter preted by White people. Thediscomfort and
uncertai nty about phrases such as‘you don't sound like you grew up in the townships
indicaes the redisation of the implications and racid undertones of such statements.
This can be undergood as second sight (Du Bais, 1997) becauseit is the
acknowledgement and underganding of the peculiarities tha come with being Black
but als0 the insight that just knowing this does not dleviate the inner conflict or

unpleasant consegquences that accompany this knowledge.

It istheir embodied culturd capital that allows these individuds the power to move
with relaive ease in different socid contexts and makes it possbl e to overlook
moments when race is salient and they are halled into different racidised subject

postions (Adbi, 2012).

4.3.1.2 Awakening to Blackness

Du Bois (1997) describes the val asa moment tha occurs in which the Black subject
recognisesfor the firg time that he/she isdifferent from White people and that this
difference is based on the colour of their kin and the meanings atached to the Black

body through historical discourses Some participants were able to recall a moment or
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episode tha took place when they ‘discovered’ their blackness but their narratives

dludes to aseries of moments and events tha brought about this racd consciousness

Thabo's story highlightshow aculmination of experiences led to an awakening of his
blackness. Through acquiring knowledge about Black higory, he explains tha he
became conscious of palitical movements and issues rdated to race. For him, his
Black identity requires oneto go on an ongoing journey of evolving and be committed

to leaming and exploring the history and culture of Black people.

It happened for mewhen| started doing black history and it kindatouched methat | don't know that
much. Y ou start questioning anything you do and then you shift thatanger onto othes thingslikeitis
notmy fault,itis my parentsfault,it is society's fault. | garted rebelling for awhile, | didnt likeit at
dl andthen | started heaingM dcom X gpeechesand| waslikeoh | can takeon a black idertity and
gill beblack without actually being...causei started reclaiming my identity and realised that if you
want that identity youare gonnahaveto start changing everythingbout you. It is something you have
to be fully committedto [Thabo|

His description of this phase of hislife echoes the work of Xtose & Bayaya(2011)
who explain that in the journey of embracing one's identity asa Black, there are
severd dages that one typicdly encounters. Above, Thabo atributes his frustration to
different actors and to society a large. Heis enraged and possibly resentful about not
only the role of others that have resulted in hismonoli ngualism and perceived

detachment from being a "true Black" but also anger towards himsdf.

Xtose & Bayaya(2011) explan that in this sage, anger is normd asthe individual
undergoes an internal trand ormation where blackness takes centre sage in their lives
and governs how oné's slf-identifi cation occurs. Thabo admits that he has activey

and purposefully immersed himself in Black culturein order to re-establish his Black
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identity. He begins to challenge what he haslearnt and has cometo know about the
world and himsdf init. He clearly states that heis quedtioning his behaviour, actions
and perhaps even the very thoughts that led himto be who he is. It is this awakening
that incites this journey, thisinquiry and this interest about being Black in aWhite

world (Fanon, 1967).

For Ursula, this moment of discovery occurred from ayoung age and sheis condantly
reminded of her blackness because she has a European surname and typically, without
physically seeing her, people assume that she isWhite and she explains tha she
senses the confusion and dismay from others when they reali se that she is indeed

Black.

| don't know hey (pause) cause we don't have anormal Black surname butl will giveyouan example
withmy sister. Sheapplied for her learners and becausethey dont ook at youand go through surname
20 she wasright at theback of the queue andthey called out Smith which is the last person onthe list
and she camethrough andthey were likeare you Smith and they weren't obvioudy expecting a Black
person.| think thatalso comes through alotl get that all the timelike peopewill always be like
*Smith? andthey willlook up a me andbelike (confused expression) so ya maybethat'sthething like
dl thetimeill belikeya peopleare shocked that aBlack person hasan English surname. | get that al|
thetime [Uraulg

This moment of the veil being lifted from L ungelo occurred at a schoal trip with his
peers. In his case, hefulfilled an exiging dereotype that Black people generally

cannot swim. It was this moment that racidised him and hisWhite peers.

| think ahit wasgrade 9 grade 9 we werein a tour ah some and we were going to a dam to swim so that
dready playsinto the black sereotypelikeah I’'m Black and | cant swvim. Youknow was likeah guys |
cantswimahid |’ vetotry but| cant and wewereat thisdam andlike ok guysyou can goswimand

likeall these people start jumping inin jump jump(claps) andthey are likeebracomejumpin come in

man and | put my footinthewaterlikee bral cantdoit. | cant somein, I’'m sorry man | really cant do
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it that'swhen| realised1’'m black, I'm redly black and there were also parts where there wasa swing
likeit wasnear thedam likethey attached a rope to the last swingand youjus jumped likeyeah|
realised cause likeal my other black friends and I'm like guys I’'m not doing that. I’'m likeguys|’m
notgomajumpinandlikediveintothepod. 11 cant swimand 2 itlooksdangerous and I'm likeya
I'm definitely black. | cant do this.I’m just too black for thislikenah|’m out.’m black here, you're

white and1’m black and we are different [L ungel o]

4.3.1.3 Redaiming Blackness

Parti cipants have an understanding of the term ‘coconut’ as an individual whois of a
certain social class, attended modd C schools and behaves in ways tha are not
deemed as black but white. The negative and derogatory labels that some have been
subjected to include ‘oren’, ‘coconut’ and ‘cheeseboy'. These are different ways of
implying that a Black personis not truly black but he/she embodies certa n behaviours
that are considered as white such as having an English accent and speaking
exdusvely or predomi nantly in English.

Thabo describes a cheeseboy as someone who did not grow up in areas such as the
township and whom, from an early age, was exposed to alife of comfortability andin
some cases opulence. Thisisan individud whom does not have agreat undersanding

of the struggles of being Black. Durrheim & Mtose (2006) explain that prior to

democracy and under aparthe d, being Black wasthwarted with exclugon, violations,
oppression and extreme margi nalisati on. Black people were unable to participatein
the economic, politicad and social sphereslike White people. Black people were

colonised and oppressed because of the pigment of their kin and because of the

meanings atributed to blackness.

Interviewe: You havementioned theword cheeseboy twice, please unpack the meaning of it

Participant: To my underganding acheeseboy is someone whogrows up and gets cheese in his
lunchbox
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Interviewea: (laughs)

Parti cipant: Andhe gets cheese and stuff for lunch and | guessit'saterm of, | don't know whereit
comesfrom but youyou just happen to know, | guesswhenyou grew up inthekasi youjust know

what it means, know what | mean
Interviewa: So whatisit

Participant: Oh,it'sa person who doesn't grow up inthesame way as someone elsehaswho grew up in
thetownship. All he knows is cheeseand like and white bread and all these funny things, likea
contras tosomeonewhohas't grownup withall this stuff like chips and archaars and stuff. So yeah
cheeseboys issomeone who hasa different background anduhm he hasgrown up differently, he has

never lived in thetownship [Thabq|

Thabo hasinternali sed this concept and actual ly refers to himself as a cheeseboy,
which is different from the other parti cipants who acknowledge that according to the
definition of a‘coconut’, they could be classified as one, but they do not necessarily
slf-identify as ‘coconuts’.

Likel remember | went tothis quarter thing with oneof my friends and | told himyou know,ima

cheeseboy right,hesad yeah | knowv.Hesmiled a me andhelooked at meand said yeah| know and |

waslike ah ok cool [ Thabo]

This was in contrast with the other participants who found that the definition of being
a‘coconut’ is too amplistic and narrow-minded. A key finding is that parti cipants
described their identities in multi-layered, multi-faceted and interesting ways. T here
was no admission to feding ‘fully black', but there was also no denial or abandonment
of their blackness ather.

UhmI'd say (pause) thething | consciously change ismore uhm (pause) | dont know how toexplain
thisbut |ess less of me-me cause | dont want to sat I’m on the white side of things whenit comesto
unmwhenit comesto black things | wouldn't say I’'m a black-black,id say uhm I’m more of inthe

middle but when!’m withwhitepeoplel don't wantto say | can just be mebut | can shift more that

ddeinorderto blend in you know [ Tshepo]
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In other cases parti cipantsare re-inscribing what it means to be Black and refuse to
think of themselves in fixed and rigid ways but have afluid understanding of racial
identity and they do not conform to what has been prescribed as the kind of blackness

one should be

I'm notforced justbecause | am Black, to learn a Black language[ Ursul g]

Uraulds statement is the crux of identity politics. The point is that there is no

parti cular way of being Black because race is asocid construct that is congantly
shifting and evolving. Conforming to acertan ‘type of Black isin someways
constraining. |dentification with blackness can close off other possibilities of being
and in fact to digdentify with it may prove to be more liberating for the individual. If
we stand by arigid view of what it means to be a specific raced-subject, werob

ourselves of various identifications that we could assume.

Uhm | strongly believethat now asa Black person you dorit haveto change your culture or change
you bdievesordo any of that butyou definitey have tobe more opento acceptingthe accepting
othas andtheirway of doing things youhaveto openup your mindessentially iswhatl an sayingand
youhave to be accepting of al cultures, dl races and all heritages That whatit means for me, for me it
isnot so much itisjuditisnot fighting for freedom but now as a Black person it isabout what youdo

withthat freedom likehow you will integrate yourself intothisnew society. [Lindi]

| identify myself asbeing Black becausel am Black butanything that separates meisthat | dont speak
aSA languagebut | can gill contribute tothe country. | seemysdf as someone whocan still bring
change, | ssemyself as a part of society.| don't wantpeople different cause | dont see myself different

anymore [Thabq|

This is redefinition of being Black and taking ownership of the different facets and
textures of one'sBlack identity. These parti cpants dispute theidea of a constant and

tangible Black identity and through ajourmney of self-discovery, have come to accept
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the different Sdes of what their blackness entail s in our contemporary context.

Chapter Five

5.1 Condusion

This chapter offers a concise overview of the research and highlights the main areas

that emerged from the findings.

5.1.1 Conduding Thoughts

Theterm ‘Coconut isone ascribed by society and is not necessarily alabel with which
the parti cipants self-identify. Thoughthere is an underganding of what it means to be

a‘coconut', there is ared gnifi cation of the term, it has come to be conceptualised as
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complex socidisation into the world. One becomes a so-called ‘coconut’ and is a
product of ther upbringing, opportunities, social environments and class position.
Parti cipants are reclaiming the term and in so doing exercising their agency. To echo
Chigumadz (2015), ‘coconuts' refuse to simply be thought of as mindless puppets that
emulate whiteness and be agents of it. The experiences of the parti cipants reveal that
their privilege and acquired cultural capital does not except Black people from

implicit racism or discrimination.

It isthis proximity to whitenessthat causes them to question their positions in the
world. Even though these individuals have assimil ated to White culture and possess a
wedth of social capital to ensure they navigate with ease in White goaces they are
cognisant that they are in some waysstill outsiders. Black people modly
experientid ly note issues of race becauseradial identity is such an integral part of

their self-concept (Adbi, 2012). We cannot diminish the sgnificance of race in our

ociety and the symbolic meanings atached to these different racial clasdficati ons.
Therefore, it is not unexpected that being a ‘coconut isexperienced in conflicting,

contenti ous and complex ways.

Micro-aggressions are an example of some of waystha whiteness cannot fully
accommodate blackness (Chigumadz, 2015). This comeswith afeding of beng
caught in two worlds, beng apart of oneworld or the other but never fully or never
completey. Cultural capital is contextual because in some environments one is
considered asnot "white enough" or "black enough”. This can be explained as a sense
of hybridity; feding like two polar oppositesin their identity. Thereisa continuous

guestioning of oné's identity, grappling with it and interrogating on€s place in the
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world to find where you fit in. This corroborates with our academic understandi ng of
multipl e, ever-evolving, shifting and fluid identities that one assumes. In the words of

Hall (2000), we are dways in astate of becoming.

Chigumadz (2015) explains that ‘coconuts' typicdly experience a ‘nervous condition’
where one constantly questions what isimplied by remarks such as" you speak o well,
you sound like you went to a proper school'. For some Black people this means that
they are always in a date of questioning and wonderi ng and at the worst of times, in a
date of non-being (Fanon, 1967). There isanormalised policing of blacknessin our
ocdiety not only from Black people towards other Black people but also from White
people. Acting or behaving in ways tha are considered to be contrary to a "red Black
person’ typicdly does not go unnaticed by others. This links with the work of
Foucault (1986) where he explains that there is a constant gaze of others and in the

case of race, surveiling that takes place externdly and internally where the individual

begins to engage in sdf-checking and self-monitoring behaviours This further
aggravates and heightens the already nervous condition in which some find

themsal ves

Thereis merit to Molefe's (2015) argument that Black people are not trying to be
White perse or fixaed with whiteness, but that they see seek upward mohility, the
opportunitiesto privileges, accessto resources and a particular lifesyle that does not
include exorbitant amounts of debt and a continuous and tiring struggle a navigati ng
institutiond ized racism and hegemonic white supremacy. Thisline of thinking ought
to be interrogated further because it objects to a‘coconut’ asbeing someonewho has

lost his or her roots and who doesnot grasp what it means to be Black (aquegion
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neither of us hasadefinitive answer to).

The very term ‘coconut’ is problematic in nature. It is defined as a Black person who
behavesin waysthat have higorically been considered asbdonging to ‘White culture.
What is interesting to noteis that this derogatory label is usually used quite loosdy to
refer to any Black person who gppears to not fit into what a‘proper Black person' is
truly like. So what this meansin practice is that if one gives off the slightest
impression that he/she embodies anything that resembles whiteness, this individual is

immedi ately dassified as a‘coconut'.

What makes this problematic is partially dueto the asurd criterion that constitutes
this classfication. Attending a mode C school, speaking with a ‘twang' or accent,
associating closd'y with White friends and listeni ng to non-Black musc are some of

the attributes of a ‘coconut. Displaying or possesd ng any one of these traits typically

leads to being shunned or shamed and labeed a‘coconut’ inspite of behaviours or
evidence that indicates pride in and gppreciae for African culturein other forms. In
other words, you could love African music or indulge in African dishes quite regularly
but because of your friendship cirdeand inability to speak an African language, you

ae considered as not Black and theref ore perceived as a sl out or ‘coconut'.

Being amonolingual further compounds this subject position. Rudick's (2000) study
reveals that even though some members of the community were ostracized because
they were perceived as White, they are still able to communicate in the dominant
language of the township. This means that they are in a better postion than

monolinguals to navigate their way around certai n spaces and possess the
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communicative ability to assimil ate and relate to people of their own tribe and
ethnicity. Thelanguage barrier that monolinguds face isa unique and precarious
chdlenge. Thisimplies that monolinguds face an entirely different challenge to other

‘coconuts' that are bilingud.

However, dl these various experiences of both bilingual and monolingud ‘coconuts
serve asan indicator of the inequdities that continue to perdst post-aparthe d.
Chigumadz (2015) is of the opinion that the very idea of a ‘coconut' reinforces and
perpetuaes the unequal digribution of power, wealth and resources. ‘Coconuts’ are
living symboli sms of the vast class differences and discrepancies between the poor
gruggling working class and the Black elite. The narraives of theseindividuds reved
somethe hurdles that face Black people but alo ill ustrate some of the waysthat race
Is visible in some contexts and invisible in others. Gender is performed and so is race.

According to Butler (1990), we all have the ability and cepacity to act and

furthermore, we have the capacity to act in our own interests. We should not
underestimate the ability of ‘coconuts' to usetheir culturd capital in ways that benefit
or promote them in social arenas. Theseindividuds are not puppets who have no
sense of agency. Though their power as Black people may be limited or constrained in

some contexts, it does not render them completely powerless (M olefe, 2015).

The so-called ‘coconuts' in this study do not abhor their blackness nor deny they are
Black and neither articulated a dedre to be White; instead there is aresi Sance against
being descri bed as White and denied their Black identity. These individuals have not
denounced their blackness but have instead found ways of expressing what it means to

be Black in different and intereding ways They are actively challenging the notions
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and preconceived ideas that society seemsto hold such contempt for. In essence what
they are communicating isthat being Black and privileged does not exempt the Black
subject from subtl e and ubiquitousracism at an institutional level. In the same breath,
being a Black middl e class citi zen does afford you access to different gpaces and
opportunities than people who are working dass. Just being Black is initsdf a
troubled subject position (Durrheim & Mtose, 2006). However, this doesnot imply
that they do not share the same higory or share the same struggl es because as Molefe

(2015 p. 3) putsiit, "dl Black painis maerid" and that is what unites us.

5.2 Re-imagining Race

Oneof many atrocities of colonisation is cultural plurdism tha Essed (1991)
describes as a system that preserves, mantainsand reinforces racial differences

between groups so asto make it appear asthough these differences are inherent and
therefore warrant for segregation and division between groups. Culturd pluralism
exaggerates and magnifies these differences in order to ensure parti cular groups
become identified and remembered by these differences. Thisis in line with
Morrison's (1975) thoughts on racism. She explains that the function of racismis
merel y to serve asa distracti on, to keep people so preoccupied and absorbed in minor
differences so that we miss the urgency of now while atempting to proof that you
matter, that you are equal and that you are cagpable. The same logic applies for

racial ising practices and intragroup discri mi nation amongst the Black community.

Society seemsuncomfortable, rattled and unsettled about Black people who "do not fit

the mould". What proves to be difficult, but not impossible, is coming to terms with
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thefact that race isasodal condruct; blacknessis asocid construct and whitenessis
asocid construct. Thereisno way of measuring if one has reached his'her maximum
potential of blackness. Indicators such as whether one chooses to keep their natural
hair or wear exteng ons, or whether one chooses to wear African attire or embrace
more of a wedern styleare all abitrary. Thereis no litmus test that proves Black
authenti city because such aconcept does not exist. Attaining some kind of

authenti city and acceptance as aBlack person is impossible because this construct is
adways changing, continudly evolving. It is not based on something tangible or red 0
as our understanding of identity changes, so will societal ideals. People should decide
the kind of Black they chooseto be (Ratele, 2013) and not be co-opted into becoming

aparticular brand of Black.

The concept of race is afarly onein the history of mankind, only coming into

exigence goproximately 500 years ago (Banton, 1988). Before that, other forms of

other did indeed exist but race was not one of them. What thistellsusisthat itis
possibl e to re-imagine aworld were blackness is conceptualised in more fluid and non
-esentidig ways. In deconstructing the construct of race, we open ourseves to new

ways of re-i magining the world and our place withinit.

5.3 Reflexivity and Limitations

5.3.1 Reflexivity

Reflexivity isan importance process that must be undertaken by every researcher in

the socid sciences (Willig, 2013). It allows for a process of refl ection but dso space
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to explore methodol ogical concerns and ponder on the kind of knowledge being

produced or reproduced.

| engaged with the term blackness in a vague manner throughout this research and it is
of importance that | address how | conceptudise blackness. Molefe (2015) refers to
whiteness as a cognitive state in which White people feel superior to others and
therefore discard the narratives of those who are ‘non-Whit€. To say that | have
conceptualised blackness in contrast to this definition would mean tha | perceve
blackness to be the opposite of superior-inferior. This would be incorrect. When |
make reference to an awakening to blackness | am echoing Biko's (1978) views about
being unshackled and liberated from an inferiority complex that has plagued the
mentd ities of Black people for centuries. The Black consciousness movement was not
just about seeking liberati on from without but pursuing internd liberation as well

(Biko, 1978). Toawaken to your blackness, is to be mindful of your history asa

people, to take up your crossand continue to fight the aganst regimes that seek to
disempower you because as Durrheim and Mtose's (2005) study hasfound, the
gruggl e for freedom and asolute liberation is not complete. To be menta ly enslaved

IS to be economicaly and sodially handicgpped.

This gudy was deeply personal for meand | had apersonal vested interest in pursuing
these narraives because | found myself on ajourney of trying to discover my own
identity. | was constantly aware of the many intricate ways tha the stories of these
individuals resonated with mine and also acutely cognisant of certain informati on that
were contrary to some of my own worldviews. Having been rased by my

grandparentsfor the firg three yearsof life, | moved from the township to a smdl
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town where | was encouraged to learn and speak English. My srong command of the
language a such ayoung age ensured that | was amarvel inthe ste of my parent's
friends and even close family members. | experienced a disruption in my own
acquidgtion of my mother tongue and | have actively pursued avenues of correcting
this ‘deficit. | too have been called a‘Coconut' on many occasions and mog of my
contention is that | do not fed like one and more importantly, | do not fed likeitis

my fault that | have ‘become’ one.

| approached my interviews with my own standpoint in mind and | kept voice
recordings of some of my fedings towards particular parti cipants who | perceived to
not ‘betrying hard enough to be Black'. Thishas been my own struggle most of my
lifeand | was perturbed by cases were theindividud gave off the impression that

being Black did not carry with it aparticular kind of history and pain.

Theissue of power isforever present in aresearch-participant relationship (Willig,
2013) and in order to edablish rapport and an adequate leve of comfortability with
my participants, | felt it necessary to share parts of my own story, not to bias their

viewpoi nts or lead them to particular answer but to establish acommon ground and

familiarity tha came from a personal place that they may have been ableto relate to.

| believe that my position asa Mader's student interviewing predomi nantly first year
dudents afforded me some credibility with the parti cipants but | am also cognisant
that this may have been threatening to some parti cipants and affected the quality of
informati on | recelved from afew. | found it quite peculiar when one of my

parti cipants asked whether | had been to atownship before. Thisoccurred during the
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interview 0 | could not interrogate this further becauseit was entirdy irrelevant to
the purpose of the interview. Thisstuck with me and | wondered for quite some time
if he was asking this question innocently to seeif | undersood or could relae or if
there was something about my aura, my presence that made him fed that | was

different from him in some ways.

Reflexivity was useful and insightful because | had to be consciously aware of my<elf
a dl times throughout this entire research process. | was able to explore some of my
worl dviews and opinions and if anything, this has been thergpeutic in trying to resolve

and consolidate my own racid and individud identity.

5.3.1.1 Limitaions and Future Considerations

In retrogpect, the intersectionalities of gender and race were not thoroughly explored
dthough there was some reference to the gender differences in the compaosition of
friendship circles. There may have been various contexts where gender was more
pronounced or salient than what race was. In approaching research and atempting to
contribute meaningful ly to existing bodies of work, this constant consideration of this
inter sectionality isof utmost importance particularly because it illudrates the

influence of different factors onsubjectivities.

Methodol ogical ly | had thought it would make for an intereding thesisif | included
discourse anadys s and presented this usng this dual method of analysis. It would have
made for richer quality of data to explore and dissect some of the discursive

repertoires employed by participantsin justifying, defending and explaining certain
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subject podtions. Discursive psychology is interested entirely intext and in the
performati ve nature of language (Willig, 2013). Discursive psychology andyses how
people manage and negotiate socid interactions in order to accomplish inter persond
objectives. Itis d0 invested in understandi ng the broader ideologi cal and
institutiondized systems of power that give rise to parti cular discourses. It questions
and explores how discourse enables or constrains, liberates or limits what can be

sooken, by whom and under what conditions
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