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he e n d e a v o u r e d  to a l l o w  the g r o u p  a u t o n o m y  dur i n g  the m o r e  social 

a c t i v i t y  of soccer, a l t h o u g h  in terms of the P r e m a c k  P r i n c i p l e  this 

c o v e t e d  g a m e  w as m a d e  c o n t i n g e n t  on w o r k  in the group.

9 . I t . I A rrocess a n a lysis o f  group task activi t i e s  ana processes 

S e s s i o n  5

Af t e r  a b o u t  forty m i n u t e s  of d i s r u p t i v e  b e n a viour d u r i n g  w h i c h  g r o u p  m e m b e r s  switched 

A9a o f f  the w o r k e r ' s  tape recorder, s h o u t e d  and laughed w i l d l y  and left the room to d i s ­

rupt a n other group next door, the w o r k e r  a s k e d  them w h a t  they had learned that day. Blld 

Af t e r  a few m i n u t e s  silence a few boys m u m b l e d  "nothing". T h e  w o r k e r  a s * c d  the boys 

w h a t  the p u r pose of the group was. They replied that the g r o u p  w a s  for w o r k ,  fun and Bflc 

talking about problems. The w orker p r o c e e d e d  to introduce the s u b j e c t  of c o n t r a c t s  BI2c 

and its m e a n i n g ,  and then asked the m e m b e r s  if it w o u l d n ' t  be an idea to e s t a b l i s h  a 

c o n t r a c t  b e t w e e n  themselves for w o r k  In the group. A n  a t tempt to c o n s t r u c t  such a 

AlOb c o n t r a c t  was at first h i n dered by the boys w h o  led discus s i o n  off at a tangent.

A fter a w h i l e  the w o r k e r  reflected that e v e r y o n e  s e emed to be d o i n g  their best to lead BIOc 

d i s c u s s i o n  away from work. This c o m ment was e f f e c t i v e  in c o n c e n t r a t i n g  d i s c u s s i o n  jn 

work in che group, a n d  preven t i n g  f u rther red h e r rings being d r a w n  by g r o u p  members.

The w o r k e r  Introduced the idea of rewards for hard w o r k  to the group, w h o  then b ecame BlOh

so involved in the idea of work in the group that they c o n s i d e r e d  d oinq away w i t h  all

games d uring g r o u p  sessions. R e a l i s i n g  this to be u n r e a l i s t i c ,  the w o r k e r  tempered

the resolution by saying it was natural to reward ones.elf w i t h  fun a fter hard work, a n d  BlOh

desci ibed how he still did It in his owr studies. In this s e ssion the w o r k e r  a l s o

d i s c u s s e d  ideas of m a k i n g  study m o r e  e x c i t i n g  by a c t i n g  out histo r i c a l  scene; and

m a k i n g  p apier iach£ maps, to w h i c h  the boys responded with interest. 310a

S e s sion f

The group m a d e  a serious e f fort to work in the session, c o m p l e t i n g  E n glish h o m ework 

for fifteen minutes followed by d i s c u s s i o n  and c l a r i f i c a t l o n  by the w o r k e r  an some 

A6a p oints (direct and indirect s p e e c n ) . At the boys request the w o r k e r  then c o vered a 

c h apter of h i story from a textbook in a quiz, and he showed them how to m a k e  summary 

notes for easy learning. A l t h o u g h  there was o n l y  time for ten m i n u t e s  s o ccer at the 

end, the boys did not seem to mind.

S e s sion "*

In response to the worker's s u ggestion, the g r o u o  s t udied for twenty m i n u t e s  b e f o r e  310a

being 'quizzed' on h > s t o r %  This period was used by the w o r x e r  to o b s e r v e  the 

boys' s tudy behavi o u r s  to c o m p i l e  a recording schedule. B e n a v l o u r s  inhibiting 310g

ef f e c t i v e  study included looking out of the w i n d o w  or arourd the room, talking and 

giggling, shuffling around, p u s hing others, m aking d i s t r a c t i n g  noises I*k« sucking a 

pen, f i d d l i n g  >*lth items on the desk or personal clothing, and leaving seats.

On the pretext of a request to leave the room, John, w h o  h a d  o b s e r v e d  the w o r k e r  

A l O b  w r i t i n g  d o w n  his o b s e rvations, •*.an*e up to see whit he was doing. The w orker did not 

try to conceal w h a t  ne was do*ng, and when the study period was over expla i n e d  

his a c tions to the boys. *e e x p l a i n e d  the c o ncept o^ fe e d b a c k  and n o w  some BlOh

b ehavi o u r s  stopped pecple learning effecti.ely. On seeing the uncertain, suspicious 

response this evoked from the boys, the worker role p l ayed some of the behavi o u r s  he'd 

ob s e r v e d  them doing during th*ir studies. This D r ought some laughter, the boys
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p o i n t i n g  at eacn other as c e r tain behavi o u r s  were acted out revealing some oerce p t i o n  

of their studv hapits. Steve was oft-an s i ngled out.

D uring the 'quiz-time' :**at followed the w o r k e r  n o ticed that Edward, H e c t o r  and 

S t e v *  rarely p r o f f e r e d  an answer, and wnen tney did they we-e e i t h e r  laughed at by 

their peers, or tneir responses so lacking in c o n f i d e n c e  thev w e r e  o v e r w h e l m e d  by ^ore 

a g g r e s s i v e  a n swers from other -nemoers. The w o r < e r  reminded the bovs of group purpose 

saying tne group w c s  -neant to pe a place w n e r e  the boys could h e l p  each otner rather 312b 

than tease each o t her's efforts. T o  e m o n asise this tne w o r k e r  r e s o onded differenti a Ily 

to -nember responses - praising and e n c o u r a g i n g  e f f o r t s  by Edward , H e c t o r  and S teve ano 

c o n t i n u i n g  to give them attention w n e n  otners tried to o v e r w h e l m  their responses.

S e s s i o n  3

A7b M o  work was acne in the session as g r o u p  m e moers did not bring their books and were 

not interested in the history the w o r k e r  "tad preoared. However, w h e n  the boys 

started d r a w i n g  g r aphs on the b l a c k b o a r d  the w orker used the o p p o r t u n i t y  to e x p l a i n  SI OH

a n d  Illustrate h o w  graphs could b e  used to record c h anges In behaviour, d r a w i n g  up 

e x a m p l e s  in terms of giggling and talking d u r i n g  s t u d y  times, imp.ovement In ma-ks 

a n d  length of time spent In study. He Illustrated h o w  behavi o u r s  could be counted up 

and plotted on a graph to sho* w h e t h e r  b e h a v i o u r  was improving. W h e n  the group B10h

m e m b e r s  started talking or teasing others, the w o r k e r  m e r e l y  m a r k e d  points against 

" t e a s e s "  or " t a l k s "  on the board, and the boys s e t t l e d  down. When the w o r k e r  left, BlOd 

A6a the boys w e r e ' f l a y i n g  graphs" on the b l a c k b o a r d  •* s aying 'Tony, laughs" and " H a r o l d

a 6 o

g i g g l e s "  as they totted up behavi o u r s  and p l otted them on graphs.

S e s s i o n  ?

A7a A g a i n  no work was done in the session, m e m o e r s  s ubtly r e j e cting an a c t ivity

(const r u c t i n g  p a pier machtf maos) p r o p o s e d  by the worisr. fitter some discus s i o n  

the w o r k e r  r e f l e c t e d  to the grouo that no work had oeen done :n the group for a ^ew 910c

A U b  s e s s i o n s  - and the June exams were d r awing close. R e m i n d i n g  them of their contr a c c

he .uggested they plan studies for succee d i n g  m e e t i n g s  so e v e r y o n e  could bring b^oks. 312d 

Ge o g r a p h y  was d e cided on.

S e ssion 10

A l O b  A f t e r  inspecting the scoring s c h e d u l e  the w orker nad d e v i s e d  *or behavioural recording 9IOe 

in the group, the -"embers sat down to work. F i s c h e r  and Gochros (1975) have noted 

that the act of recording can c n a r g e  behaviour. D uring the twenty m i nutes study 9!0d

pe r i o d  the boys studied quietly and contin u o u s l y ,  e x c e o t  for Ivan and Steve wrose 910c

A6* a t t e n t i o n  w a n d e r e d  after fifteen mlnjtes. H o w ever d u r i n g  the twenty m i n u t e  discus s i o n  

A6a p eriod w h i c h  followed tne boys were noisy, all trying to snout e a c h  other's answer*

Afa down. Despite a spoken desire “o try to a n s w e r  quest i o n s  in turn, only H a r o l d  and ^

Ivan a t t e m p t e d  this, the others a o o a r e n t l y  lacking the control to do so, and perhaps 

trying to i more* a w i t h  th- i r individual knowledge.

T h e  w o r k a r  shewed the boys how to use the sun for direction finding purposes,

Illust r a t i n g  points of .’•<> :ompass to them. 8!0a

Al O o  At thi-. session the worker produ c e d  a 'draft' contr a c t  wnlch the boys p e rused 3 12d

and discussed and decided to accept

Sess Ions ' 1 , 12 and 13

No w o ^ k  was 3one in tt.esc sessions - session II (th* day b efo*e a p ublic holiday), 

was a t t ended pv three tempers, «ni!e a l l  attended session 1 2 , w h i c h  was a planning day 

for the soccer -natch (session 1 3 ).

m
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Session 1U

The Initial s c o r i n g  schedule with thirteen o e h a v i o u r  c a t e g o r i e s  ana e l e v e n  names, 

covering i forty m i n u t e  period of studv and q u e s tion* and oeing m a r k e d  py the w o r k t r  

wh o  also had to ask q u e s t i o n s  was m o o s s i b l e  to re c o r d  accura r e l y  and c o nsequently 

a change «as necessary.

The new s c h edule comprised the fol ’ jaing i m p r o v e m e n t s :

.) senaviou rs were divided into *our broad catego r i e s  for r e c o r d i n g  purposes: 

pa s s i v e  behavi o u r s  .P ) , d i s r u p t i v e  b e n a v i o u r s  (0), a g g r e s s i v e  d e n a v i o u r s  (A) and 

wanted or d e s i r e d  Penavi c u r s  which were to be rewarded ( R ) . This idea was gleaned 

from the study aone by Kubany at a I (1971);

b) * tudies w e r e  divided into three d i s tinct p h ases - a study p eriod of twenty 

m i n utes, a b u z z  group p eriod of tan m i n u t e s  for mutual a s s i s t a n c e ,  a n d  a quiz period 

of twenty m i n u t e s ;

c) i ons for recording p u r p o s e s  were c o m p l e t e d  for fifteen seconds at fifteen 

second intervals during the initial study period, and in the buzz group, and during 

the quiz period w h i l e  each member a t t e m p t e d  an answer;

d) the 'quiz m a s t e r ' role was taken by a g r o u p  member, a l l o w i n g  the w o r k e r  to devote 

full a t t e ntion to the s c oring schedule.

The n e w  s c h edule was more e a s i l y  scored, provi d e d  m o r e  a c c u r a t e  Information a bout 

w » n  '*iours occurred, and d i f f e r e n t i a t e d  clea Jy b e t w e e n  'behavioural' and 

' k.no*» e' c a p a c i t  es of individual members.

A full p r e s e n t a t i o n  and d i s c u s s i o n  or* results o c curs in C h apter \ k t scoring sheets 

ap p e aring in a p p e n d i x  0. The g r o u p  scored one h u n d r e d  and fifty points during this 

session w h i c h  was used as the first b a s e l i n i n g  session.

Session I1

The new s c h edule *as used from session !*♦ onwards. The g r o u p  o o t a i n e d  one h u ndred and 

A 6a fifteen points in this sess'on, losing points d uring q u i z  time w h e n  they lost control 

interrupting each other, shouting, leaving their seats and b e c o m i n g  totally u nruly 

9enav i o u r s  w h i c h  a p p e a r e d  to have aeen m o d i f i e d  In the p r o cess of recording were now 

returning to a level w n e r e  they had 'seen prior to introduction of the scf ile.

S essions 16, 17 and

*io work w a s  done in these sessions, 

s essions 16 and 17 being devoted to 

U n i v e r s i t y ) .

S e s sion I?

A 7 b  Despite an a g r e ement to study history, pni three aovs a t t e n d e d  the session.

Sessions 10 1

Desoite messa g e s  to group -empers tnat work had aeen shelved fcr these sessions, only 

four and five ooys a t t ended them.

Session 22 

Soccer -\atch.

Sessiin 21

owing tc terminal exams h a v i n g  just Peen compieted, 

soccer, and 18 to a social event (a v isit to the

3 1 Od 

9 !0e

3 * 0a

91 Od

9 lOd 

BlOg

In view of -esearch r e c jiremerts the w orker <ntro duced an o e s e r v e r  to the g r o u p  to 

record the benaviojrai scnedu.. The ‘joys a l ready knew 3 as ne was the leader or the



g r o u p  they had p'eyed soccer a g a i n s t  in sessions 13 and 22. The w o r k e r  e x p l ained

to the group that 9 was interested in ho* they w e r e  learning and w a n t e d  to o b s e r v e  d 1 2d

so that he could assist o t h e r  groups in future. G r o u p  m e m b e r s  w e r e  a g r e e a b l e  to

this, but b o y c o t t e d  the study period, telling the w o r k e r  they had forgo t t e n  to bring

thei r b o o k s .

jess ion 2<*

T h e  o b s e r v e r  and the w o r k e r  recorded benavi o u r s  w h i l e  the g r o u p  s t udied Geography.

D e s p i t e  relatively contro l l e d  behavi o u r s  in the study and b u z z  g r o u p  periods, the 3IOg

g r o u p  secame so d l s r u p t i e  in quiz time that the p r ocess c o l l a p s e d  in d i s o r g a n i s a t i o n  

a f t e r  fifteen minutes. '

S e s s i o n  25

G r o u p  m e mbers Informed the w o r k e r  they Ned left their books In a c l a s s r o o m  w h i c h  was 

s u b s e q u e n t l y  locked and they c o u l d  not study w i t h o u t  them. As the boys later 

r e v e a l e d  they c o u l d  enter this room at will, this s e ssion was recor d e d  as a nil 

a c h i e v e m e n t  (boycott).

T h e  w o r k e r  distr i b u t e d  to each boy a copy of c .ract, b e h a v i o u r  schedule and BlOh

s c o r i n g  schedule, and e x p l a i n e d  the idea of 'rewards' at individual and g r o u p  levels B 12d 

for work done In the group. Individual rewerds w e r e  to b e  a sweet for every six 

p o i n t s  earned, and g roup rewards, o u tings or s occer m a t c h e s  for total points gained.

The boys were v e r v  e x c i t e d  and a s k e d  the w o r k e r  If he could come to the g roup more 

then twice a w e e k  so they c ould e a r n  points quick l y .  in addit i o n ,  some d i s c u s s i o n  

e v o l v e d  as to w n e t h e r  or not p r o w e s s  In s o ccer s hould be rewarded. Reali s i n g  this 

to be unfea s i b l e ,  the w o r k e r  Informed the boys C h a t  as soccer w o u l d  a l r e a d y  be a reward 3!2d 

for g r o u p  achie v e m e n t ,  in itself, he didn't feel they could be r e w arded for this as well. 812e 

This was accepted.

Session 26

This wes the last oaseli.iing session and was recorded by the w o r k e r  and the observe*.

"’he g r o u p  a t t a i n e d  one h u n d r e d  and fifty-five points for the session. The token BlOg

e c o n o m y  and b e h a v i o u r  schedules w e r e  d i s c ussed by m e mber. and the w orker told 

them that o n  the a t t a i n m e n t  o f  four h u n d r e d  points by the g r o u p  they could play 31 Oh

s occer a g ainst 0's group at the Unive r s i t y  s o c c e r  fields - great excitement ensued.

.2 S u m mary e v a l u a t i o n  of task a c t i v i t i e s  and p r o c e s s e s  in the g r o u p

T h i s  p h a s e  of g r o u p  d e v e l o p m e n t  was u sed for the o b s e r v a t i o n  and 

b a s e l i n i n g  of study b e h a v i o u r s ,  p r i o r  to the i n t r o d u c t i o n  of a 

token economy. Dur i n g  this p r o c e s s  the w o r k e r  m o v e d  g r a d u a l l y  

from the general introd u c t i o n  of c o n c e p t s  a nd ideas s u r r o u n d i n g  

beha v i o u r a l  f e e d b a c k  and recording, to the introd u c t i o n  and use 

o f  s p e c i f i c  beha v i o u r a l  s c h e d u l e s  for the group. Open d i s c u s ­

sion in the g r o u p  of ev e r y  step in this p r o c e s s  was c a r r i e d  out,
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the w o r k e r  trying to p r e v e n t  u n n e c e s s a r y  fears and s u s p i c i o n s  

being a r o u s e d ,  w h i l e  involving g r o u p  m e m o e r s  in the d e v e l o p m e n t  

of the end p r oduct of his o b s e r v a t i o n s  and r e c o r d i n g s  - the 

token e c onomy.

Th e  o b s e r v a t i o n  phase e x t e n d e d  from s e s s i o n  5 to 13, and 

the b a s e l i n i n g  phase from 14 to 26. Dur i n g  the b a s e l i n i n g  

ph a s e  the g r o u p  b o y c o t t e d  w o r k  on three o c c a s i o n s  o u t  of six 

study p e r i o d s  that had b e e n  p l anned.

9-5 Social a c t i v i t i e s  and p r o c e s s e s  in the g r o u p

O u r i n g  the c o u r s e  of this s t a g e  of g r o u p  life the w o r ker, through 

o b s e r v a t i o n  and the use of a s o c i o m a t r i x ,  i d e n tified and in s ome s i t u a t i o n s  

tried to m o d i f y  the s t r u c t u r e  of the g r o u p  in terms of l e a d e r s h i p  and 

o t h e r  m e m b e r  roles. Social a c t i v i t i e s  in the g r o u p  (i.c soccer) w e r e  

u s e d  in terms of the P r e m a c k  P r i n c i p l e  to increase low p r o b a b i l i t y  

b e h a v i o u r s  (study), and to e n h a n c e  the g r o u p ' s  a t t r a c t i v e n e s s  to m e m b e r s .

In a d d i t i o n ,  the g r o u p  m e m b e r s  w e r e  a l l o w e d  c o n s i d e r a b l e  a u t o n o m y  

in the actual o r g a n i s a t i o n  and p l a n n i n g  of socc e r  games, w h e r e b y  the w o r ­

ker a t t e m p t e d  to improve d e c i s i o n  m a k i n g  and p l a n n i n g  a b i l i t i e s  a m o n g s t  

the boys, m o d i f y  c o m m u n i c a t i o n s  and social s t r u c t u r e s  in the g r o u p  and 

h e l p  the g r o u p  take r e s p o n s i b i l i t y  for its own f u n c t i o n i n g .

9.5*1 M e m b e r s h  i p

F l u c t u a t i o n s  in g r o u p  a t t e n d a n c e  w e r e  c l o s e l y  o b s e r v e d  by the 

w o r k e r  as indicators of g r o u p  cohe'u v e n e s s , and as g u i d e l i n e s  

for m o d i f i e d  p r o g r a m  planning. Ouring the f o r m a t i v e  stage of 

g r o u p  d e v e l o p m e n t  the f o l l o w i n g  boys d r o p p e d  out:

Gr a h a m  w h o  did not a t t e n d  a. y sessions,

G o r d o n for w h o m  the g r o u p  a p p a r e n t l y  held no a t t r a c t i o n ,  and

P i e r r e  w h o  w as rejected by the g r o u p  and w h o s e  drop out (from 

the group) w as r egarded by the w o r k e r  as 'healthy', c o n t i n u e d  

a t t e n d a n c e  likely to pr o v e  harmful to his s e l f - e s t e e m .
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To n y  wa s  a b s e n t  f rom the g r o u p  f r o m  se s s i o n s  7 to 10, o n c e  

r u n n i n g  a w a y  w hen he sa w  the w o r k e r  a p p r o a c h i n g .  D e s p i t e  

the o p e n  d i s c u s s i v e  a t m o s p h e r e  the w o r k e r  had tried to 

c r e a t e  in the group, T o n y  wa s  c l e a r l y  a f r a i d  to tell the w o r k e r  

he n o  lon g e r  found the g r o u p  a t t r a c t i v e .  T o  h e i g h t e n  g r o u p  

a t t r a c t i v e n e s s  and c o h e s i v e n e s s ,  the w o r k e r  in t r o d u c e d  p e r i o d i c  

s o c c e r  m a t c h e s  and o u t i n g s  for the group. T o n y  i m m e d i a t e l y  

r e t u r n e d  to the g r o u p  (se s s i o n  12), an d  e x c e p t  for m i s s i n g  

three s e s s i o n s  during the school h o l i d a y s  a l o n g  w i t h  the 

m a j o r i t y  of me m b e r s ,  he m i s s e d  o n l y  o n e  f u r t h e r  s e s s ' o n  

( se s s i o n  2*0 .

A full d i s c u s s i o n  of m e m b e r s h i p  f a c t o r s  is p r e s e n t e d  in 

C h a p t e r  13, p .171 -

9 . 5 . 2  Roles in the group

M e m b e r s '  roles in the g r o u p  w e r e  a s s e s s e d  t h r o u g h  o b s e r v a t i o n  

an d  the u s e  of a s o c i o m a t r i x .  T h e  s o c i o m a t r i x  ( f i gure 9) 

r e v e a l e d  s i g n i f i c a n t  c h a n g e s  in g r o u p  s t r u c t u r e  an d  role 

d i .f e r e n t i a t i o n  b e t w e e n  s e s s i o n s  2 an d  16.

T c b I e  k: T a b u l a r  s u mmary of s o c i o m a t r i c e s  compiler1 'n s e s s i o n s  2 and 16

S e s s i o n  2 S e s s i o n  16

S u b q r o u p s :  1. T o n y ,  H e c t o r ,  Ivan, 

R o b e r t o

2. H a rold, John, Bruce

n one a p p a r e n t

Isolates: Pierre, Steve, Edward, 

G o r d o n

d i f f i c u l t  to ide n t i f y  

on s o c i o m a t r i x  - 

o b s e r v a t i o n s  showed 

S t e v e  an d  E u g a n e  as 

p o s s i b l e  isolates

L e a d e r s  (popular): Tony (5 n o minations) 

Ivan, Bruce, John 

(3 n o m i n a t i o n s  each)

Bruce (7 nomin a t i o n s )  

John (6 n o m i n a t i o n s )  

H a r o l d  (3 nomin a t i o n s )

L e a d e r s  (task): not asked for Har o l d  (A n o m i n a t i o n s )  

John (2 nomina t i o n s )  

Bruce and S t e v e  (1 each)
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Social l e a d e r s h i p  in the g r o u p  c h a n g e d  f r o m  T o n y  (session 

2) to Bruce and John (session 16), the s o c i o m a t r i x  r e v e a l i n g  

a s o r t  of ripple e f f e c t  of liking a r o u n d  these m e m b e r s .  in 

a d d i t i o n ,  o w i n g  to the c e n t r a l i s e d  f l o w  of g r o u p  re l a t i o n s ,  the 

g r o u p  a p p e a r e d  m o r e  c o h e s i v e  in s e s s i o n  16 w i t h  s u b g r o u p s  being 

less appa r e n t .

T h e  s o c i o n a t r i x  w a s  no t  a b l e  to s h o w  isolates in the 

g r o u p s  bu t  o b s e r v a t i o n  s h o w e d  that E u g e n e  o c c u p i e d  this role, 

w i t h  Steve a d o p t i n g  that of a sc a p e g o a t .

9 - 3 . 3  Scapegoat- inq in the gr o u p

As the g r o u p  d e v e l o p e d  St e v e  r a p i d l y  a s s u m e d  the c l a s s i c  role 

o f  s c a p ecoat. W ith regarc to the s c a p e g o a t  role, K o n o p k a  

o b s e r v e s

He is not r ejected for s o m e t h i n g  he is h imself, 

but s o m e t h i n g  the g r o u p  p r o j e c t s  on hi m  - g r o u p  

p r o j e c t i o n  f r e q u e n t l y  b e i n g  as u n c o n s c i o u s  as 

individual p r o j e c t i o n  ... (and that) ... the 

ir r a t i o n a l i t y  and u s u a l l y  u n c o n s c i o u s  m o t i v a t i o n  

of " s c a p e g o a t i n g "  m a k e s  w o r k  w i t h  it e s p e c i a l l y  

di f f i c u l t .  (Konopka, 1963, p p . 57-8)

F e ldman (19/5) d e s c r i b e s  the s c a p e g o a t  as s h a r i n g  a 

s y m b i o t i c  r e l a t i o n s h i p  w i t h  the g r o u p  - e l i c i t i n g  n e g a t i v e  

r e a c t i o n s  f r o m  the g r o u p  by his b e h a v i o u r ,  but n ot b e i n g  

r e j e c t e d  f rom nor w i t h d r a w i n g  from the group. Th e  s c a p e g o a t  

o f t e n  fulfils a useful role for the grou p ,  d r a w i n g  n e g a t i v e  

f e e l i n g s  ont» h i m s e l f  and f r e e i n g  the g r o u p ' s  e n e r g i e s  to 

c o n c e n t r a t e  on task a c h i e v e m e n t .

Steve fulf i l l e d  such a role. T h e  w r i t e r  p r e s e n t s  a 

p r o c e s s  record of his d e v e l o p m e n t  in this role, and d e s c r i b e s  

the m e t h o d s  e m p l o y e d  to try and e a s e  Steve's d i s c o m f o r t  in the 

role.
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3 .5 .3 . 1 A process analysis :f s c a a e s c a : :-q : n rb e ; n u 3 

Session "

W h i l e  I l lustrating behavi o u r s  inhibiting e f * e c t i * e  learning, g r o u p  -’em b e r s  identi- 

A3b f l e d  Steve as e x h i b i t i n g  such activities. In addition, his a t t e m c t s  to answer 

A9c Q u e s t i o n s  w e r e  laughed at by his peers, or o v e r w h e l m e d  by their m o r e  confident 311c

r e s p o n s e s .

The worker, at this stage, tried to model m o r e  a p p r o o r i a t e  responses to S t e v e’s 31 lc 

e f f o r t s ,  paying special a t t e n t i o n  to his responses and c o n s e q u e n t l y  h aving to ignore 

no r e  a g g r e s s i v e  responses from others.

Session 3

w h e n  the bo*s again o v e r w h e l m e d  Steve's efforts in the group, the w orker reflected 

their b e n a v i o u r  back to then by role playing how they kept him'out of the way'. He BI 1c 

Adb rei t e n t e d  wry he had chosen ooys for the group, and a s k e d  the boys n o w  they w e r e  312b

he l p i r g  someone by laughing at him when he had d i f f i c u l t y  a n s w e r i n g  questi o n s .  The 

b o y s  a greed this was n e g ative behaviour. T h e  w o r k e r  reali s e d  that t e asing «as an 

e s t a o l i s h e d  node of b e n a v i o u r  a m ongst the boys and w o u l d  not be e a i i l y  effected.

Ses S i cn  9

As a result of some s u r r eptitious teasing in the g r oup, Steve left, but r e j oined it 

du r i n g  the game of soccer at the end.

S e s s i o n  ;2

w h i l e  the g r o u p  was trying to plin for its soccer n a t c h  the next session, Steve kept 

A db leaving his seat and walking a r ound the classroom, d i s t r a c t i n g  the ^roup as H a r d -  

A 3d tried to o r g a n i s e  the team. A fter initially r e f using to r e s pond to Harold's glares

he retur n e d  to nis seat at his chosen pace. 3 1 1b

S e ssion 13

A f t e r  m a k i n g  dispar a g i n g  remarks about their smaller, p o o r l y  e q u i p p e d  opponents, the 

g r o u p  lost its s occer match through poor teamwork. H a i f - t i m e  saw d i s g r u n t l e d  group 

m e m b e r s  pour o u t  accusa t i o n s  and compla i n t s  against the referee and the o p p osing team.

The final w h i s t l e  and defeat saw a contin u a t i o n  o f  this. A f t e r  listening 3 w h i l e  the 

w o r k e r  said he'd thougnt them c a pable of w i n n i n g  but they had m a d e  m i s t a k e s  - H arold 

a g r e e d  this was the case and the g r o up's mood c h a nged slightly to "wait un-il the return 

m a tch".

On tne drive heme, Steve took * c o veted f ront seat next to the d river of tne 

A 3 b  Kombi b e fore a n v o n e  else could. H« , id h e  knew the way heme via a snort cut, but it 

b e c a m e  Increasingly a p p arent he did not, this revela t i o n  d r awing an o u t b u r s t  of teasing 

a r d  abuse from the group. O u ring the remainder of the trip, any attempts by S teve to 

A 80 join in the g r o u p ' s  interaction we^e n e t  w i t h  m o c x e r y  and teasing. The avnamics of 

A8b the s i t u a t i o n  were clear - Steve rakes a coveted 00s it ion being u n acle to carry the 

- e s p o n s i b i 1 •ty of it, the g r o u p’s anger simmering a f t e r  its dereat is directed onto 

him; one individual drawing the ancer of the g r o u p  o n t o  h i m s e l f  * hile the group 

r e - e s t a c 1 isnes its c o nesiveness and confid e n c e  through a u n i f i e d  attack on him. After 

a l i g n t i n g  from the venicle tne bovs continued ro tease Steve, wn' «as n eariy crying,

A d d  c h a s i n g  his tormentors and trying to hit tnem. All we^e involved. T o  this stage,

*re w o r x e r  peing var/ of e x a c e r b a t i n g  the p r o o l e m  py o v e r t l y  protec t i n g  Steve, had not 

intervened. However, it b e came clear that this «a* n e c e s s a r y  at this stage to try ano 

a l l e v i a t e  Steve's torment. T he w o r k e r  asked the group wnat iteve Had dene to be

115
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ceased so badly, Ivan replying " it's okay, -.e a l ways tease him; he knows w e '-e only 

p laying". The w orker said Steve w a n t e d  to hit them, and asked if that was p a y i n g  - 

Jo h n  said "no, it m e a n s  he's angry". The w o rker agreed and said it d idn't seem to be 3 1 !d 

p l a y i n g  a n y n o r e  when m a tters reached this pitch. This stooped the process 

temporarily, but he heard the toys c o n tinue teasing Steve ^own the street.

S e ssion ik

A8d s ector accused S t a v e  of h iding his cap and threatened to oeat n i m  up. For the first 

A3a tin^e, Steve r e c eived support, H arold intervening to say H e c t o r  had no proof and 

A3b p r e v e n t i n g  tne physical attack.

S e s s i o n  i

S t e v e  being teased in the quiz p erioa o f  study, w i t h d r e w  and refused to try and answer 

A8b questions. Hemcers ( p e m a o s  a n gered by Steve's refusal to play t h e ' scapegoat game')

A8d a c c u s e d  him o f  "not trying", belying his impossible position: if he c a r ticipates 

he's teased, if he w i t h d r a w s  he e l i c i t s  g r o u o  anger.

Ses- ’on 16

A8d D uring the soccer game, John hit S t e v e  after some imoulsive foul play. Harold 

A 8 a  immediately s u o p orted Steve.being a n g r y  with John for 'hitting' o n  the soccer field.

Session l9

A3b D uring the visit to the University, Steve was being teased b y  M s  peers and wandered 

off by h i m s e l f  for a while.

Session 23

The w o r k e r  p l anned a strategy to e x p o s e  S t e v e ’s sc a o egoat role, and when the grouD 

b o y c o t t e d  task activities, he involved the boys in a d i s c u s s i o r  and role play to try 3 1 Ic 

ana e v o k e  some ‘ex p e r i e n t i a l  u n d e r s t a n d i n g ' o f  the problem.

In e s s e n c e  the w orker gave Steve's p r o b l e m  to the g r o u p  ^knowing s o m e thing of his 

life s i tuation), disgui s i n g  it as Che p r o b l e m  of another boy so that he w o u l d  not feel 

exposed, and a sked for their help in solving the situation. The w o r k e r  rook an 

active, d i r e c t i n g  role in the ensuir.g drama, keeping it alive when it m i g h t  have 

c o l l a p s e d  and a c t i v e l y  d i r e cting m e m b e r s  in their acting. T h e  process is reported 

v e r b a t i m  below, an o b s e r v e r  h a v i n g  been present to <eep c l o s e  track of process.

W o r k e r : (after calling the grouo close} I'm doing ,ome w o r k  in a n o ther area 

and I'm trying to help a guy like any of you w h o ' s  about thirteen or fourteen years 

old. He's got some real problems * his f ather ran away w h e n  he was small, and now 

his m o t her's gone and he has n o  parents look after him. He has n o where to go and 

he .<*enders a r o u n o  and Is given food by friends and relatives. Sometimes he sleeos 

in the bush.

1 van; Is this Kliptown?

W o r k e r : Yes.

* v a n : It's a bad place with aeoo e w h o  like to fight.

S t e v e : It's very dirty * n o-one cleans there.

S d w a r c : Is the boy at school?

w o r k e r : Yes, he goes but he misses days.

1 van and S d w a r d : The W e l f a r e  is the place * they must cone and helo him.

W o r k e r : How can the Welfare h e l p  him7 How do you think this guy reels * I'm
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a s k i n g  b e cause l'm sure you k n o w  lots of guys like nim.

"*aro11 ; He feels h e a r t b r o k e n : ne needs -nothercare.

Steve : The W e l f a r e  are tne ones to do that.

. yan . They (the welfare) come to find such boys ana then thev p u t  then with 

o t h e r  ladies so that they can get tne m o t h e r  love. I know an o l d  ladv * n o  could 

look after such boys. Or thev can go to St. N i c h o l a s  *om« - but tnat isn't too 

g o o d  b e cause thev all fight and bully there, and if you go there /ou just w a n t  to 

fight as we I I .

Steve • Ana they smoke dagga and lots of bad guys were there at St. Nicholas.

£dwar-j : C a n ' t  you bring h i m  to this group, sir?

W o r k e r : Well, I'm afraid it's too far but I'm h oping you'll be able to help we 

w o r k  with him.

: van : Such boys are hard for a '-K>ther' w h o  looks a f t e r  them - even when she 

w a n t s  to give h i m  a home. It weans wnen she buys m e  a shirt, she m u s t  buy h i m  shirt 

too. ( Ivan is related to Steve: his m o t h e r  is at p r e s e n t  looking after S t eve).

W o r k e r : Yes it seems some boys ^ive o t h e r  problems, they d o n ' t  stay at the 

'mother's' home and they run aw../ a d s-eep out late.

Ivan : Yes, # i then the mothe. tries to be k i n d  but she m u s t  h i t  the boy 

be c a u s e  he d o e s n ' t  listen to her.

Wor>.c-: Okay snow me w h a t  h a p p e n s  w n e n  this goes on - Ivor w o u l d  you like to be 

the m o t h e r  bretend you are her, w h a t  does she do and say?

I'.a.T •• Well she says ....

W o r k e r • You n e e d  a boy, pick someone to be the 'bad boy'.

I v a n : Edward ....

(Edwar- up to the front w i t h  Ivan)

Y o u've come home late ....

W o r k e r : 3ut he h asn't run away yet - o u t  you go E dward . (Edward leaves and 

r e - e nters room). (Worker trying to Make the s i t u ation as v i v i d  as o o s s i b l e  for group 

■nembers) .

I v a n : You have stayed out again .... I do m y  best to feed you and clothe you 

and give vou a house to stay in - I treat you like my own son but you still run away. 

N o w  what do you say?

E d w a r d : I'm sorry, I w o n ' t  do it again.

(Both boys start to return to chairs).

Worker: But does he stay?

Ha r o l d : N o  sir, he will run away again soon.

w o r k e r : Edward, out of the door .... now w n a t  does m o t h e r  do I v a n ?

■ v a n : (to Edward, as he returns) I speak to you nicely and still you come 

late ....

w o r k e r : is that how she says it? Does she still try to speak nicely?

ivan: N o  .... sne's angry.

w o r n e r : well sound angry then.

* v a n : (shouting) Y o u ' r e  late again - I sneak n i c e l y  to you and you do nothing. 

I m u s t  hit you b e c a u s e  you don't listen .. bring me the sjamoo*.

w o r k e r - who brings it * pick someone.
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. .jn: Bruce, y o u ' r e  ny son, pring the sjameok.

Bruce c omplies). (Ivan prete n d s  to beat E d w a r d  - they both start laughing).

w o r k e r : Do you >augn when y o u're h i tting s o meone or they're h i t t i r g  you?

K a n : It's o n l y  a game sir?

worker: Yes it's only a game, but y o u ' r e  trying to snow w h a t  it's really 

l i k e  so that I can u n d e r s t a n d  b e t t e r  to help this o t h e r  boy - do you laugh?

i v a n : So (pretends to Deat E dward m o r e  seriously: occasional l a u gnter *rom 

the g r o u p ) .

'Worker: Okay, n o w  wnat happens?

H a r o l d : he stavs Home for t hree weeks, then he goes again.

(At this stage, the group was b e g i n n i n g  to e n t e r  the a t m o s p n e r e  of the w h o l e  s e t ­

up, the w o r k e r  u s i n g  physical s e t ting and e m o t i o n s  shown by -nemoers to lake it as real 

as p o s s i b l e ) .

Edwa d : (out and re-enters)

Work *r: This is the t h Jrd tin»e, n o *  what will /ou do, rather?

I v a n : I take h i m  to the p o l i c e  station.

W o r k e r : Who's the policeman?

I v a n : Steve.

(Steve sets up a police station In the corner. Ivan a n d  Bruce -narch Edward down).

S t e v e : I've heard about you - you are a bad boy and for that I'll beat you.

This is your last c hance oefore real trouble. (pretends to beat Edward).

W o r k e r : But he doesn't listen - he runs awav again, what now?

H a r o l d : He g e t s  sent to the welfare.

W o r k e r : Who's the Welfare O f f icer?

(John sets up o f f i c e  in the •niddle of the room).

J o h n : (after listening to the story) T h i s  is your last chance. If you're bad 

a g a i n  I'll send you to Tokai (a reformatory).

W o r k e r : (noticing group u nsure here) H o w  does this w o r k  now, how does the Welfare 

O f f i c e r  k n o w  If E dward is staying at home?

H a r o l d : He must visit to see and to talk to Edward. (after a s c e r t a i n i n g  that 

E d w a r d  has been gone for three wesks, John visits).

W o r k e r : ^keeping the process alive) Look at Edward creeping a l o n g  the wall, like 

h e ' s  scared Put *e looks like he doesn't care.

J o h n : (puts Edward in Stave's cells and then phones H arold (Tokai). At this 

s tage the boys w e r e  so absorbed in the 'play' that John shouted at H a r o l d  for not 

a n s w e r i n g  the pnone properly!) Mr. Harold, have you got a place for a naughty boy 

the re?

H a r o 1d : T h e r e’s aiways room at Tokai for n a u g h t y  boys, send him.

W o r k e r : (waikir.g around to Edward in the cells) Look at E dward s i t ting here, 

wnat does he feel - his “arents a r e  gone, his ‘mother* doesn't *ant nim, he's in trouble 

w i t h  the police a n d  the welfare - is he sad or angry or what?

E d w a r d: He's angry.

« o r * e r • w h a t  noes ne *ant to say?

Edward: I'm very angry ....

w orker - *hat 3oes someone look like wnen they're angry? Do they sit there with

head h a n g i n g  a o w n , and wnispering pr ao tnev snout and ,ufflp (Illustrates).



a n : 9ut he's not angry o e c a u s e  he's heard it's big and brave to go to Tonai 

and he's got some f r :ends there, so he .*ants to go.

W o r n e - t O k a y , o f f  ne goes. * o u '-e all boys in Tckal now - Mr -»arold, wnat 

h a ooens non?

'v a n : •«;II ail the bovs act friendly at first but then they fight Him.

W o r k e r : Okay, E dward arrives ''all m e m b e r s  shout g r e e t i n g s  and wave) , now wnat 

h a p p e n s ?  iHembers Start to oush E dward - w o r k e r  joins in to e n c o u r a g e  m e m b e r s  and 

they c o n t i n u e  n a r d e r ) . There's a fight in Tokai, Mr. Harold, what are you going to do?

* a r o  i a : N o t h i n g  ... (but stoos the fight).

W o r h e r : N o w  w n a t ' s  going to naooen E d w a r d  * y ou've got all these other g u y s  into 

t r o u b l e .

I van w*nd o t h e r s : We beat h i m  up and fight h i m  (fight scene re-enacted).

W o r k e r  ? tops it and points out how t h e y've toid h i m  w h a t  haopens to boys w h o  g o  to 

Tokai. E d w a r d ,  d e s e r t e d  by his parents, s tarts w andering, a 'mother' tries to look 

after h i m  but He d o e s n’t listen. Sne takes h i m  to the p olice -no beat him, and then 

to the W e l f a r e  and then Tokai, which turns o u t  to be a bad place. W h a t  a l t e r n a t i v e s  

w e r e  there - w e r e  there no friends w h o  c o u l d  have done something?

i van He needs friends and school to take his m i n d  o f f  his w o r r i e s  in his mind.

Worker: Yes but there's a n o t h e r  p r o b l e m  here - you see with all these Hard times, 

he tries to act tough, and *.e tsa.es and b u l l i e s  a n d  fights his friends. A l t hough 

they're the only ones w h o  care for K im, He gets so a ngry w i t h  his Hard times He s o m e ­

times does these things. (gathers g r o u p  m e m o e - s  around) S o w  w e ' r e  p l aying soccer 

an d  I'm the boy, and E award kicks me f*c z e d  out) so I start p u s h i n g  all o f  you around 

and b u l l y i n g  and teasing - row w h a t  do you say?

I van : Y o u're a H*jlly.

St e v e  : A s k o l U e

W o r k e r : W h a t  do you do to b u l lies?

(Grouo attacks worker, p u s h in g .  D u l l i n g  and p u n c h in g )  So you a t t a c k  him - okay 

Ivan y o u ' r e  me now, go o v e r  there ( i n d i c a t e s  c o r n e r ) . (Worker p h y s i c a l l y  s eoarates 

s c a o e g o a t  and group). What can you do?

i v a n ; They m i g h t  talk to me and s o meone come on my side from the group.

(silence)

W o r k e r : Okay if no-cne does, w h e r e  does ne go? T o  the gangst e r s ?

£ a w a r d : yes they ’ook a f t e r  Him and wait o u t s i d e  school to beat u p  h«s o l d  friends, 

but then tHe v  give h i m  the blame.

i v a n : Yes, they take the small boy w h e n  they're in trouble and m a k e  him take the 

oiame. Then the small boy take the b l a m e  ‘cos h« thinks he's brave and going to be rhe 

leader ot a city gang ....

£ a w a r d : A n d  if *e talk they *urt him.

w o r k e r : So He's doing things the grouc a o esn't like and n o -one likes h i m  and "e 

goes to the g a n g s t e r s  and perhaps to Tokai anyway. Is there a n y t n i n g  we can do to 

Helo?

Steve W e  can teil him to still be friends and come sack.

Worker T e 11 H i m .

S t e v e : (stepping forward) *e are sorry and we want to be er lends and for you 

to come sack to school 2nd He>o you. (looking u n c e rtain - looked tearful a little 

ear Ii e r ) .
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1 v a n • No .... ^hesitates) but m a v o e  later w r e n  I w a n t  to go with you again.

(turning to worker)

W e  are not like tne white school c h i l d r e n  - «e have to act big in stand a r d  five. 

And a l s o  if someone is out of the group, they w o n ' t  as him oack - it is forever.

Th e n  all ^e can do is ask the yrouo.

w o r k e r : W h a t  if there is someone like me in the g roup? Can he 30 a n y t h i n g  to

help?

E d w a r d : You m u s t  talk to h i m  and tell him to come oack ....

1 v a n : Yes, but here in W e s t e r n  there was a big guv - all the g a n g s t e r s  were 

a f r a i d  of h i m  a n d  he called a m e eting of all tne gangs. They came 'cos they were 

s cared and ne w o u l d  hurt them If they d idn't - and he told them they s h o u l d  be friencs, 

and then *ight the whites or the Blacks b u t  not each other, but they still do.

w o r k e r : Yes, but in a little g r o u p  like this w h a t  h a p p e n s  in a fignt?

1 v a n : (in a long monologue) Well if T o n y  kick m e  and I h i t  him, then Harold 

help me and o t h e r s  hold T o n y ,  and o thers h e l p  him, e t c .......

W o r u e r : So even if rhere are fights you a l ways have friends in the g r o u p  to h e 1

you.

(non-verbal a g r e ement from g r o u p  - nodding).

At this point tne w crker terminated the -n'e play, and the g r o u p  p layed soccer for 

the rest of tfnr sess i o n .

The role play included a w a r m - u p  period when the w o r k e r  p r e s ented a p r o b l e m  'case' 

for d iscussion, b efore the m e m b e r s  took various roles for e n a c t m e n t  o f  the situation. 

The role play was used as a strategy to help Steve w h o  was 'trapped' in a scapegoat 

role in the group, the w o r k e r  trying to ooen up his d i f f i c u l t i e s  to the g r o u p  In a n o n ­

focused way, to deveioo members' insignt and e x p lore not only w r a t  such a boy's future 

h e l d  but ways of nelping him. Ivan's a r t i c u l a t i o n  and a b i l i t y  to p r o j e c t  h i m s e l f  into 

the situa t i o n  h e l p e d  m o t i v a t e  the g - o u p  in the role play.

Steve's tension (restlessness and tearfuiness) was a c o a r e n t  during the d iscussion 

of the o l lght of the scapegoat, a n d  notably It was ne w h o  s t e p p e d  forward to ask Ivan 

(In the role) to rejoin the grouo. Ivan's initial refusal w a s  d i s a p p o i n t i n g  but 

r e a l istic in terms o f  the cultural a t t i tudes revealed by the hoys d u ring the course of 

the role play. If anything, the role play p r e s ented the w o r k e r  w i t h  a fuller picture 

of Steve's p l i g h t  - the boys e x p l a i n i n g  the process by w n i c h  he would end up in a 

reformatory, or as a gangster, and relating the " d o g - e a t - d o g "  p h i l o s o p h y  of survival 

in their c o r m u n i t y  (stories of gang fights, murders, and illegal weaoons being common 

conve»*sation topics amongst group m e m b e r s ) . The m e ssage was that the rejected isolate 

had to beg to be accepted back into the group, and that in their w o r l d  tnere was little 

time for senti m e n t  or to be 'a child'. The worker d e c i d e d  it was timely tc end the 

role play o n  a d i s c u s s i o n  of " t h ere's alwavs a friend In the g r o u p "  k n o wing tr.at Harold 

h ad been maxing efforts to b e f r i e n d  and protect Steve In -ecent weeks. I a d d i t i o n ,  

not all grouo responses were u n s v m p a t n e t i c  e s p e c i a l l y  in the early onases of the role 

piay when the boys suggested b r i nging the 'prooien poy' to the group and trying to give 

a l t e r n a t i v e s  to helping him.

The role olay *as a successful m e a i u m  *or discus s i n g  Steve's scaoe g o a r i n g  plight 

in the group in a non-fo c u s e d  way - o p e n i n g  jp a d i s c u s s i o n  and e n a c t m e n t  of his 

situation In its cultural context, f u ture a l t e r n a t i v e s  and results of his situation, 

evoking some expres s i o n s  of c o n c e r n  from the group and awareness of the g r o u o’s sower 

of mutual aid, and p r o v iding Steve with a chance to 'experience his own situa t i o n  in 

a 'piay' setting and literally tell o t h e r  m ^ n bers now ne w o u l d  like to oe as*ed back 

to the group'.



A c l a s s r o o m  incident at chis time served to r e i n force the rolt play's lessoi.s, 

and to s t r e n g t h e n  'caring* attitudes to Steve from group ’’enpers.

Session 26

W h e n  the w orker arrivea, the members were w a iting fo r  him, very u pset. They told nim 

A3a S t e v e  had been baaly b e a t e n  up by Hr. T in class a fter ^e had been pusning Eugene 

A 8d T h e v  were scared Steve would 30 to r eformatory and a sxed the w o r k e r  to Help him. The 

w o r k e  • spent time d i s c u s s i n g  the incident in tne g r o u p  ana reassuring Steve he wouid 

not g o  to a reformatory.

W h i l e  a n e g ative school exper i e n c e  for S t e v e ,  this incident seemed to c r y s t a l l i s e  

the s u p p o r t i v e  strengths of the g roup around him, c o n f i r m i n g  that tne -nembers 

r e c o g n i s e d  His p light and were -oncerned ,:or him. ^he ^ecent role play, in the 

w o r < e r ' s  opinion, had o pened group members' a w a r eness to the situation, the incident 

c o n f i r m i n g  w h a t  they h a d  experi e n c e d  in ' p l a y ' , in reality. T h e  role play might be 

seen as having h e l p e d  the group 'tune in' to Steve's special needs at a s ignificant 

m o m e n t  in g roup life.

W h i l e  the g r o u p  c o n t i n u e d ^ t o  tease Steve In later sessions, some o f  the m a l i c e  

s e e m e d  to have disapp e a r e d ,  and o n c e  the tonen e c o n o m y  *as introduced m e m p e r s  e f forts 

c h a n g e d  from teasing his a c a demic efforts and o v e r w h e l m i n g  h ;s responses, to g iving him 

w n i s o e r e d  cues as to c o r r e c t  answers to Help him g a i n  m o r e  points (both for h i m s e l f  and 

the group). As such the token economy also served to c hange attitudes and benavi o u r s  

t o w a r d s  S t e v ^  p r oving to Have therapeutic interpersonaI results, in a d d ition to 

i m p r o v e m e n t  o f  study skills.

9 . 5 . ^  C o h e s i v e n e s s  and a u t o n o m y  in the g r o u p

The w o r k e r  used g r o u p  p u r p o s e  and p r o g r a m  to m a k e  the 

g r o u p  a t t r a c t i v e  to m e m b e r s ,  build g r o u p  bond, and devel 

social ski l l s  a m o n g s t  g r o u p  m e m b e r s  s u c h  as leadership, 

i n d e p e n d e n t  pl a n n i r g  and d e c i s i o n  m a k i n g  and a s s u m p t i o n  

of r e s p o n s i b i l i t y  for g r o u o  f u n c t i o n i n g .

? . 5  ‘• • I  A p ro c e s s  a n a l y s i s  o f  : o - e s  . t  -• i  3fvJ autonomy in  the  group 

S e s s ;on 3

The w o r k e r  e x p l a i n e d  in deti.i . why and how He hao selec t e d  g r o u p  -nemcers, in terms of 

school performance, ability to help eacn o t n e r  and age. At che end of the session 

A8d 'summary in C h a p t e r  a ) Harold, ‘n a d i s c u s s i o n  of the next dieting, said all should 

Ada a t t e n d  or none • "It's a grcjp, man:"

5ess ion ■*

R e s p o n d i n g  to these early expressions pf g r o u p  cohesi v e n e s s ,  the w orker gave r e s p o n ­

s i b ility for the care of the soccer ball to the bovs in an effort to r e i n force group 

bond and to initiate *eeiinq^ of responsibility ^or the g rouo amongst -nembers.

S e s s i o n  5

A 8a R o b e r t o  Informed a boy w h o  tried to join the g r o u p  that it was not Dpen and ne would 

^ a v e  to leave - g iving evidence of the g rowth of some 'group feeling'.
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A 8b

A8b

A 8a

AlOb

A 8a

8a

A Ga

A6d

A 8a

A9a

AlOb

A8d

T h e  w o r k e r  encour a g e d  the g r o u p  m « n b e r s  to elect their o w n  c a ptain and vice c a ptain for 

the s occer m a t c h  (Harold and John), and then a l l owed these two to o r g a n i s e  team 

p ositions, conduct 'team ralks' and arrar.ge for team shirts. In addition, he m a d e  the 

g r o u p  responsible for the collection of g r o u p  funds to pay for their o w n  refreshments • 

Roberto, the m a t h s  whizz, working out hex m u c h  each boy should bring and then c ollecting 

the m oney. The boys living in an rrea inaccessible to shops, the w o r k e r  tnok 

r e s p onsibility for buying refreshments as d i r e c t e d  by them, and for providing transport 

for the matches.

S e s s i o n  Ifr

The w o r k e r  did not 'Interfere* at all in the g r o u p ' s  ' t e a m - , t ' in the soccer m a t c h  

(session 13), and in this session encour a g e d  H arold to evalu a t e  the g a m e  and suggest 

improvements in tearm-**ik.

S e s sion 16

A local pastor approached the worker w i t h  the possibility of a boy he k n e w  joining the 

g r o u p  * after he left H arold said that such boys could not join the group, it was only 

for the present members

Ro b e r t o  changed days of extra study at St. Barnabus to e nable h i m  to remain in the 

group.

T h e  w o r k e r  involved the boys In a planning d i s c u s s i o n  for a c t i v i t i e s  d u r rng tne 

school holidays.

Session 18

In s e ssion 13 Charles had not turned up for the soccer i..«tch b e cause he had n o  m o n e y  to 

c o n t r i b u t e  to the group fund. The m e n b e r s  had voted to pick him up and, If necessary, 

lend h i m  m o n e y  so that he could play. In this session a visit to the University was 

p l a n n e d  - all the boys appeared w e aring jaw', cts and ties. E ugene a r rived late, and on 

seeing h i m  a p p roach the vehicle without a jacket o r  tic, the g r o u p  m e m b e r s  burst out 

laughing (perhaps more out of anticipatory e x c i t e m e n t  than ridicule) but Roberto told 

them to stop. Tony, supporting him, e x p l ained that Eugene's family w a s  very poor. By 

the time Eugene arrived at the vehicle the laughing had stopped, but he looked u n c e r t a i n  

o n  seeing the ties and jackets. The w orker tried to e a s e  his p o s i t i o n  by saying he was 

glad to see Eugene hadn't worn a ties as he hadn't either, but this w a s  not as great a 

relief as w h e n  a group m ember produced a tie for h i m  to wear.

Session ?2

A fter boycot t i n g  group m e e tings during the school holidays, the g r o u p  m e mbers arrived 

for their s o c c e r match against B's team. W h e n  the w orker asked the boys if they had 

a r r a n g e d  for refreshments for the o p position, as B's g r o u p  had done for them last time,

r

they looked surprised, and were stunned w h e n  he suggested an a p o logy might be in order. 

H a r o l d  s h amr*r^edly explained to the o p p o s i n g  captain that owinc to poor planning, no 

refreshments Sad been organised. H e r e after the group b ecame m o r e  p o s i t i v e  in its 

d e c i s i o n  making, giving a positive 'no' to m e e t i n g s  it did not want, w h e r e a s  members 

had previo u s l y  m o uthed a 'yes' then not arrived.

S e s s i o n  12

tH Id 

B1 le 

B11 b

Bile

B1 le 

Bl la

B 1 Id 

Bile

BI Id

Bile 

B 1 2d
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9 - 5 . 5  M e d i a t i n g  g r o u p  sanc t i o n s  and d e f i n i n g  limits of b e h a v i o u r : 

e s t a b l i s h i n g  behavioural norms in the g r o u p

T his p h a s e  of g r o u p  d e v e l o p m e n t  saw the w o r k e r  and gr o u p  

m e m b e r s  p l a c i n g  limits on e a c h  o t h e r ' s  b e h a v i o u r ,  g r o u p  

s t r u c t u r e  and a t t e m p t i n g  to e s t a b l i s h  beha v i o u r a l  norms 

in the group.

9-5.5- I A p r ocess analysis of ”ediat ' o n  of sanctions and 3e g ini;'on pf b e r a v :ouraI 

1 :mi ts i - :ne group

S e s sion 3

AlOb A f t e r  sane d i scussion, the w o r k e r  d e f ined limits to the g r o u p  in terms of age, and size.

In doing so he c o n t inued m o d eling a d e sired m o d e  of interaction in the g r o u p  - that of 87b 

ooen d iscussion. The w o r k e r  g u i e t e n e d  c h aotic d i s c u s s i o n s  by playing back on a tape 912d 

AlOb tape r e c order the m e m o e r s  interaction and d e c ision m a k i n g  processes. The boys agreed 

twey s hould control such discus s i o n s  in an o r d e r l y  m a n n e r  (see C h apter 8, p.95).

S e s sion 5

A f t e r  running a r o u n d  wildly, shouting and singing, all the m e m o e r s  g a t e - c r a s h e d  another 

AlOb g r o u p  in the adjac e n t  room. The w o r k e r  said nothing, decid i n g  to wait out the process 

rather than imoose any limits at that stage. The bovs w e r e  puzzled by his behaviour, 

e v e n t u a l l y  returning to the room and looking at h i m  e x pectantly. To tKe w o r k e r ' s  ques- BIOc 

tion the boys said they had achieved 'nothing' in the group the* dav and some discus s i o n  912d 

on g r o u o  p u rpose occurred, leading to the topic of means o f  control e x erted by teachers 

in the classroom. The boys told the w orker their b e n a viour w ould have ied to a oeating 

from a teacher In the classroom, and after talking about the causal relat i o n s h i p  between 9 12d 

A9a b e h a v i o u r  and punishment, the w o r k e r  asked g r o u p  m e m o e r s  what he should do >n st.ch cases. B11 f 

T h e  boys s u g g ested he beat them - the w orker r e f l ected he thought this w o u l d  m a k e  them 

angry, as ne had seen how angry they felt after teachers beat them. The w orker ted 

he w o u l d  n o t  be b e a ting a nyone in the group, and that he p r e f erred to talk aoout tn ngs. 81 If

W h i l e  'testing' the limits of behaviour and w o r k e r  resoonses in this -nanner, the 

AlOb g r o u p  starting p l acing limits on the w o r k e r  as well. U nable to tell nim o pen'y at this 

stage that they did not want to be -ecorded, they simply u n p l u g g e d  his m i c r o p h o n e  and 

D acked it awav during the chaos at the b e g i nning o f  the session.

Se ssion ?

Steve, H e c t o r  and H arold distracted the g r o u p  by w a l k i n g  a r o u n d  and d r awing o n  the 

b oard duriny a t t erots to hoid a discus s i o n  on activities. The w o r k e r  asked now the 

g r o u o  c ould d i scuss anvthing wnen oeoole seemed to 3o  wnat thev w a n t e d  regardless of 

A«a a n y o n e  else. H e c t o r  suggested beatings, ana w n e n  the worker reiterated his opin? 

on this, responded by saving -a needn't hit them on the bottom, only on the h#

T h e  w o r k e r  askea if tnere weren't other ways of c o n t r o l l i n g  the boys. Jo 

s e naing 'naughty bovs out of the - o o m ' but H aroid said that wasn't any good »

AlOb w o u l d  just play o u tside haoo'ly until as<ed to return. T i m e - o u t  orocedures we 

d e e m e d > n e * * e c t i v e  but Harold suggested that if it were implemented during soccer 

oall") it would oe a good 'o u n i s h m e n t ' . The g r o u p  rejected the idea that all oe 9 12d
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punis h e d  for m e  actions of a single member.

During the soccer game at the end of the session, Harold lost his temoer and 

started p u n c h . n g  Hector. On being sent o f f  eo r  five minutes, H a r o l d  stormed off, 911*

A 8a taking his books and going nome. P o sitively, the grouo did not d i s i n t e g r a t e  in the B 1 2d 

face o f  this crisis involving a leader an-J c o n t i n u e d  playing.

T h e  w o r k e r  was c o n c e d e d  that Haro'd m i g h t  • ot return to the group but the next 

day he j o i n e a  an informal s occer g roup at the w o r ker's reauest. A f t e r  the w o r k e r  had 

kicked to ball to him a few times, the a e stu-e was returned, and the s i t u a t i o n  Uefusea.

The w o r k e r  reminded the boys ne had only imposed a limit the< had a g r e e d  on in the 31 If

group. In a later session it was Harold w h o  s t opped John h i tting Steve in a s occer 

game (session 16) and he only again d i s p l a y e d  a g g r e s s i v e  oenavi o u r s  in the termination 

pnase o f  group Iife.

Session 12

The w o r k e r ' s  'talking* approach was revealed to have been a c c e p t e d  w h e n  tv*> new m e m b e r s  

A 8d E u g e n e  and Charles) j oined the group, and g r o u p  m e m b e r s  e x h o r t e d  them not to sit q u ietly 

but to talk as the g r o u p  was a place to say what they thought.

O t h e r  e x a mples o f  mutual testing of limits in the group included the members'

A l O b  s a r c a s t i c  remarks to each other in A f r i k a a n s  a b o u t  it being an 'English" group, while 

w i t h h o l d i n g  their true caoabi l i t i e s  in the language. Only w h e n  the w o r k e r  e x p l a i n e d  

he was from R h o d e s i a  and that his A f r i k a a n s  was poor but he was w i l l i n g  to try and speak 

A l O b  it did the g r o u p  re a x , p r omise to try and teach h i m  Afrik a a n s  and b e g i n  to speak more 3 12d 

Engli sh.

A 3a T h e  w o r k e r ' s  m o d e l i n g  of an a t t i t u d e  and b e h a v i o u r s  toward Steve w e r e  soon imitated

by H a r o l d  w h o  p r o t ected h i m  from u nfair s c a p e g o a t i n g  in session \k (p. 116),* fight in 

s e s sion 16 ( p . l l6)and even nominated him as leader of the g r o u o  in a q u e s t i o n n a i r e  in 

session 16.

9.6 N e g o t i a t i n g  c o n t r a c t

H a v i n g  f o r m u l a t e d  goals the w o r k e r  and g r o u p  man*.: -iav e n t e r  a 

c o n t r a c t  r e g a r d i n g  the p r o b l e m s  to be w o r k e d  an, ,.j the m e a n s  to 

be u t i l i s e d  in this process.

'The treat m e n t  c o n t r a c t  is an a g r e e m e n t  b e t weer w o  or m o r e  

p e r s o n s  in w h i c h  there m u s t  be m u t u a l i t y  of underst*: ‘ig c o n c e - n i n g  

t r e a t m e n t  g o a l s  (product), reciprocal o b l i g a t i o n s  r e l a t i n  to t r e a t ­

m e n t  m e a n s  ( s p ecifications) and u l t i m a t e  e x p e c t a t i o n s  (termi..il 

b e h a v i o u r ) ' .  (Croxton, 1974, p . 176) V i n t e r  (1974) m a i n t a i n *  tr-.t 

a c o n t r a c t  has its roots in ethical and practical c o n s i d e r a t i o n s ,  

s e e k i n g  to av o i d  m a n i p u l a t i n g  c l i ents towards ends they do not 

a c c e p t ,  and to increase the c h a n c e s  of c l i e n t s  w o r k i n g  toward goal 

a c h i e v e m e n t  and remai n i n g  in service. It is a f l e x i b l e  process 

m a i n t a i n i n g  a goal o r i e n t a t i o n  but c h a n g i n g  w i t h  g r o u p  d e v e l o p m e n t .  

In e s s e n c e  a c o n t r a c t  is a cl e a r  s t a t e m e n t  of purpose, asks and 

c o m m i t m e n t  to w o r k  w h i c h  falls w i t h i n  the p h i l o s o p h i e s  >nd natu r e
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of the a g e n c y  an d  prof e s s i o n ,  and the needs and e x p e c t a t i o n s  of the 

cl i e n t ;  and forms the basis of p u r p o s e f u l  w o r k  toward goai a t t a i n m e n t  

o n  an individual and g r o u p  level. C r o x t o n  (197*0 p r o p o s e s  that the 

d e v e l o p m e n t  of a trsat m e n t  c o n t r a c t  in social g r o u p  w o r k  u s u a l l y  f o l l o w s  

the e n s u i n g  sequence: an e x p l o r a t o r y  phase, a n e g o t i a t i o n  phase, 

a p r e l i m i n a r y  a g r e e m e n t ,  a w o r k i n g  a g r e e m e n t ,  s e c o n d a r y  c o n t r a c t s  

a n d  t e r m i n a t i o n  and e v a l u a t i o n  of w o r k  c o m p l e t e d  and o b j e c t i v e s  reached. 

In the e x p l o r a t o r y  and n e g o t i a t i o n  pha s e s  the w o r K e r  has the r e s p o n ­

s i b i l i t y  of o p e n l y  s t a ting his p u r p o s e s  for f o r m i n g  the group, 

i d e n t i f y i n g  a r e a s  of c o m m o n  g r o und, d i s c u s s i n g  v a l u e  o r i e n t a t i o n s  

s u r r o u n d i n g  p u r p o s e  and to e n s u r e  o p p o r t u n i t i e s  for all m e m b e r s  to 

s h a r e  their v i e w s  and e x p e c t a t i o n s  of the g r o u p  an d  to f a c i l i t a t e  

i n v o l v e m e n t  in it. T h e s e  p r o c e s s e s  an d  a p r e l i m i n a r y  a g r e e m e n t  w e r e  

c o n d u c t e d  duri n g  g r o u p  o r i g i n  and f o r m a t i o n  p h a s e s  (Chapt<; rs 7 an d  8). 

T h e  p r e l i m i n a r y  a g r e e m e n t  is o f t e n  no m o r e  t han a s t a t e m e n t  of 

w i l l i n g n e s s  to try out the p rocess. 'With all g r o u p s ,  the w o r k e r ' s  

r e s p o n s i b i l i t y  is to m a k e  c e r t a i n  that go a l s  are f o r m u l a t e d  c l e a r l y  

an d  s p e c i f i c a l l y  in rel a t i o n  to the g r o u p  m e m b e r s '  p r o b l e m s  and that 

the g r o u p  reaches some initial c o n s e n s u s  on these g o a l s ' .  (Schopler 

an d  Gal insky, 197^, p .140)

Cr o x t o n  o b s e r v e s  that

Even if the m a t t e r  is t h o r o u g h l y  d i s c u s s e d ,  the 

c l i e n t  ma y  o f t e n  feel he is being c o e r c e d  or m a n i ­

p ulated; he is u n s u r e  o f  his g r o u n d s ,  his a b i l i t y  

to n e g o t i a t e ,  a nd his b a r g a i n i n g  power. rle m a y  

o n l y  a g r e e  p a s s i v e l y  to p a r t i c i p a t e  in the 

e n t e r p r i s e  w i t h o u t  h a v i n g  n e g o t i a t e d  o n  a ny teons.

(Croxton, 1971*, p. 181)

A f t e r  a period of f l e x i b l e  n e g o t i a t i o n  the qr u p  m a y  reach a 

w o r k i n g  a g r e e m e n t  w h e r e  t h e re is c o n s e n s u s  on the latu-e of the p r o b l e m  

an d  g o a l s  to be pursued. In a d d i t i o n ,  s e c o n d a r y  c o n t r a c t s  involving 

m e m b e r / m e m b e r  a g r e e m e n t  to a s s i s t  e a c h  o t h e r  m n . occui .

T h e  i m p o rtance of cl e a r  goal f o r m u l a t i o n  nii h t r e a t m e n t  c o n t r a c t  

c a n n o t  be m i n i m i s e d .

A b a s i c  c o n t r a c t  m u s t  be a c h i e v e d  bet w e e  cli e n t  

and w o r k e r  no m a t t e r  w h a t  the n e g o t i a t i r r  s e q u e n c e  

if e f f e c t i v e  t r e a t m e n t  is to result. to

n e g o t i a t e  and reach a g r e e m e n t  in clear, .or . ise 

terms leaves b oth the w o r k e r  and the cli n  n 

ill-defined, a m b i g u o u s  p o s i t i o n s  ... (.••«vi, c3jlts 

in an inefficient, ineffective, discou- cir- 

t r e a t m e n t  process, for the t h e r a p i s t  an r ; _ 

e s p e c i a l l y  the c l ient. (Croxton, 197^, p ’SI-2)
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In the r e s e a r c h  g r o u p  a final w o r k i n g  •jreement w a s  r e a ched in 

the t w e n t y - f i f t h  session, a f t e r  a per i o d  o f  trust, t e sting and 

o b s e r v a t i o n  an d  b a s e l i n i n g  o f  rel e v a n t  b e h a v i o u r s  for d i a g n o s t i c  

p u r p o s e s  had taken place.

In the res e a r c h  g r o u p  n e g o t i a t i o n  of contr a c t ,  and limi t a t i o n s  of 

w o r k e r ' s  b e h a v i o u r  wa s  o f t e n  'tested' and d e f i n e d  >n n o n - verbal ways. 

F o r  instance, in s e s s i o n  5 the g r o u p  m e m b e r s  i n formed the w o r k e r  of 

their u n w i l l i n g n e s s  to h a v e  s e s s i o n s  tape re c o r d e d  by s i m p l y  u n p l u g g i n g  

the m i c r o p h o n e  anH p a c k i n g  it away. M e m b e r s h i p  limits w e r e  tested 

a n d  d e f i n e d  in s e ssion 3 not by d i s c u s s i o n ,  at first, but by the 

i n t r o d u c t i o n  of a n o n - m e m b e r ' s  p r e s e n c e  to the group.

A f t e r  a p r o c e s s  of mutual testing of lirrits, the w o r k e r  p r o d u c e d  

a final w o r k i n g  a g r e e m e n t  w i t h  a s c h e d u l e  for a token e c o n o m y  w h i c h  was 

a g r e e d  on by g r o u p  m e m b e r s ,  in s e s s i o n  25. This f o l l o w e d  a p r o l o n g e d  

p r o c e s s  of n e g o t i a t i o n  of m u t u a l l y  a c c e p t a b l e  task an d  social 

b e h a v i o u r s ,  a n d  continual d e f i n i t i o n  of g r o u p  p u r p o s e  by the w o r k e r ,  

(see u n d e r  social p r o c e s s e s  in this Chapter)
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GROUP C O N T R A CT

Th»,» name o f  the Troup is: V o o r w a a r t s  U nited

2. Th-? m e mbers of the group a r e : Charles

Eugene

E dward

H e c t o r

R o b e r t o

H arold

Steve

Ivor

John

Tony

Bruce

3. The g r o u p  Is for do i n g  h o m ework 

S t u dying

l earning to study better 

he l p i n g  o t hers to learn better

ha v i n g  fun together * in games, visits, trips, talking 

about things, m a k i n g  plans and doing things together

k. The g r o u p  m e m ber's jobs a r e : a) to come on time for m e e tings

b) to plan a head what subject they want to w o r k  on

c) to b r i n g  the books they need to each m e e t i n g

d) to tell the w o r k e r  If they w a n t  to drop out of the g r o u p

e) to h e l p  each o t h e r  with school work

f) h e lping every o n e  to have fun together

S. The w o r ker's job is t o : a) h e l p  the g r o u p  r . ^ e  m l e s ,  play and work together

b) h e l p  e v e r y o n e  enjoy themselves in the group

c) h e l p  the m e m b e r s  study better

d) w a t c h  the m e m b e r s  study, give the rewards «nd help the 

me m b e r s  to make plans for trips together

T h e  r u les of the group a r e : a) n o  fighting or punching

b) n o  tsasing or annoying

c) no c h e a t i n g  In studies

d) to try and learn to study better

e) to h e l p  o thers to iearn better

f) to give o thers a c h ance to speak

7. Rewards for hard work a r e: a) s h o w n  on the reward sheet

b) one sweet for e very six tokens each m e m b e r  g^ts 

in his study period

c) big reward Ifke a trip or a soccer m a t c h  for e v e ryone w h e n  

.he g r o u p  gets five h u ndred points. (This will get b i gger

r later on)

d) this means that the m o r e  w h o  come to the g r j u p  and the 

h arder they work, the sooner the group get a 'big' reward

8. Costs of breaking the rules a r e : a) shown on the reward sheet

b) five m i n u t e s  time-out or two tokens taken away for 

un w a n t e d  b e h a viour

c) this means that the m o r e  members of the group tease, or 

fight, or cheat, the less rewards they get, and the further 

away the ‘b i g’ reward gets.

S I q n c d :

Figure 10: G ' j u p  C o n t r a c t



(A) C H A R A C T E R I S T I C S  OF GROUP: 

INTERMEDIATE I AND REVISION

T a s k  activities: intermediate

ph a s e  I

- increasing involvement of 

m e m b e r s  in goal d irected 

activi ties

- d e v e l o p i n g  a viable group 

s t r u c t u r e  co meet group goals

T a s k  activities: revision

- e v a d i n g  work in the group

- b o y c o t t i n g  w o r k  in the g r o u p

Social p r o cesses:___ in te rmed i ate

phase I

- increasing interpersonal ties 

m o d e r a t e  levels of c ohesion 

emerge

- e m e r g e n c e  of spe c i a l i s e d  roles: 

task and socioemotional lead e r ­

ship, scapegoats, isolates, etc.

- formation of cliques and s u b ­

groups

- a c q u i s i t i o n  of norms and values 

and d e v e l o p m e n t  of social 

control mechanisms: san c t i o n i n g  

in the group

^ocial processes: revision

- testing the wo r k e r ' s  attitudes, 

c o n s i s t e n c y  and tolerance

- revising "nembership of thi group

- revising leadersnip an .tier 

m e m b e r  roles in the g >

N e g o t i a t i o n  of contract

- p r e l i m i n a r y  a greement to try the 

group for its p roposed purpose

- n e g o t i a t i n g  con t r a c t  w ith the 

worker: placing limits on mem b e r  

and w o r k e r  behaviours: testing 

contractual limits and g r o u p  

m e m b e r  autonomy

- a g r e e i n g  t o /rejecting c ontract

A6

A6a

Abb

A7 

A 7a 

A7b

A8

A8a

A8b

'8c

A8d

A9

A9a

A9b

A9c

AIO

AlOa

AlOb

AlOc

p r e l i m i n a r y  a g r e e m e n t  to try the 

g r o u p  for its pro p o s e d  purpose

- d e f i n i n g  general p u r pose of the 

g roup

- c l a r i f y i n g  the c o ncept of c o ntract

n e g o t i a t i n g  c o n t r a c t  with m embers: 

being sensi t i v e  to mutual 

d e f i n i t i o n  of limits wh i l e  

retaining end goals

f i n a lising contract: a w r i t t e n  

a g r e e m e n t

Figure 11: Fold out summary of group c h a r a c t e r i s t i c s  and w o r k e r  acti ties in 

intermediate I and revision phase f g r o u p  life: analysis sheet

(B) W O R K E R  A C T I VITIES

Use of program: task activi t i e s

- initiating task ac t i v i t i e s

- c l a r i f y i n g  purpose of task 

act i v i t ies

- c o n f r o n t i n g  m e m b e r s  with e v a s i o n  

of task activi ties

- o b s e r v i n g  m e m bers b e h a v i o u r  during 

tesk act iv i t i es

- c o m p i l i n g  a behavioural s c hedule 

for recording purposes

- testing and m o d i f y i n g  behavioural 

schedules

- recording m e m b e r  b e h a v i o u r s /  

b a s e lining

- e x p l a i n i n g  c oncepts of observation, 

recording, behavioural feedback 

and reward to gr o u p  m e m b e r s

Use of program: social p rocesses

- fostering interpersonal a t t r a c t i o n

- identifying and m o d i f y i n g  l e a d e r ­

ship structures in the group 

(task and socioemotional)

- identifying and Tiodifyirg o t h e r  

m e m b e r  roles in the group ( s c a p e ­

goats, isolates)

- festering group d e c i s i o n  m a k i n g

- fostering respo n s i b i l i t y  for the 

g r o u p  among m e m bers

- identifying and m o d i f y i n g  norms, 

values and social c o n t r o l  m e a s u r e s  

in the group: m e d i a t i n g  group 

sanct ions

Neqot i at ion of contract

BIO

BlOa

BlOb

BIOc

BlOd

BlOe

BlOf

BlOg

BlOh

81 I

Bl la

B! lb

Bl Ic 

Bl Id

Bile

Bl If

BI 2

S 12a

B 1 2 d 

B l 2c

B 1 2d 

B 1 2e

the
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I N T E R M E D I A T E  PHASE II: M A I N T A I N I N G  THE GROUP T O W A R D  T R E A T M E N T  GOALS
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C H A P T E R  10 - INTERM E D I A T E  PHASE II: M A I N T A I N I N G  THE G R O U P  T O W A R D  

T R E A T M E N T  GOALS

10.1 C h a r a c t e r i s t i c s  of a g r o u p  at i n t e r m e d i a t e  II s t a g e  of d e v e l o p m e n t

At this st a g e  of a g r o u p ' s  d e v e l o p m e n t  the w o r k e r  can e x p e c t  a h i g h e r  

level of g r o u p  integration, and g r e a t e r  s t a b i l i t y  in g o a l - d i r e c t e d  

a c t i v i t y  and g r o u p  st r u c t u r e .  In a d d i t i o n ,  o w i n g  to the length of 

time g r o u p  ir.embers h ave shar e d  toget h e r ,  t r a d i t i o n s  and norms are c l e a r e r  

an d  mutu a l  infl u e n c e  an d  c,-oup c o h e s i o n  is increased. S p e c i f i c  g o a l -  

r e q u i r e d  a c t i v i t i e s  are c b l e  to be g i v e n  g r e a t e r  a t t e n t i o n ,  in c o n j u n c t i o n  

w i t h  h i g h e r  levels of c o - o p e ^ a t i o n  and i n t e r d e p e n d e n c e  b e t w e e n  m e m b e r s  

on these tasks.

A l t h o u g h  not all g r o u p s  e x p e r i e n c e  a r e v i s i o n  in g r o u p  s t r u c t u r e ,  

some m o d i f i c a t i o n  in s t r u c t u r e  will be a p p a r e n t  w i t h  a m o r e  c o m p l e x  

d i v i s i o n  o f  labour. L e a d e r s h i p  can be e x p e c t e d  to b e c o m e  m o r e  d i f f u s e d  

a m o n g  m e m b e r s ,  and roles are d i f f e r e n t i a t e d  and increased. Th e s e  

c h a n g e s  are likely to p r e c i p i t a t e  o r  a c c o m p a n y  c h a n g e s  in o p e r a t i n g  

p r o c e d u r e s .  (Sarri an d  Gal insky, 1 9 7 M

N o r t h e n  (1969) notes that there is general r e c o g n i t i o n  of two 

m a j o r  e m p h a s e s  in this st a g e  o f  g r o u p  d e v e l o p m e n t  - a m o r e  cohe s i v e ,  

i n t e r d e p e n d e n t  group, and the u s e  o f  the g r o u p  as a v e h i c l e  for work.

She adds that p a t t e r n s  w i t h i n  the g r o u p  h a v e  r e a ched some s t a b i l i t y ,  

an d  g r o u p  has b e c o m e  a m e a n s  fo r  b oth s u p p o r t i n g  and s t i m u l a t i n g  its 

m e m b e r s  toward a c h i e v e m e n t  of individual an d  g r o u p  goals. Mutual 

a c c e p t a n c e ,  i n t e r d e p e n d e n c e  and c o l l a b o r a t i o n  to a c h i e v e  stch goals 

a r e  a c h a r a c t e r i s t i c  of g r o u p s  at this stage. 'The focus of the 

social w o r k e r  is on m a i n t a i n i n g  the g r o u p  as a v i a b l e  m o d a l i t y  so 

that i n c r e a s i n g l y  the m e m b e r s  ar e  a b l e  to h e l p  each o t h e r ' .  (Northen, 

1969, p . 190)

N o r t h e n  (1969) a s s e r t s  that at this s t a g e  there is s u f f i c i e n t  

c o n g r u e n c e  about goals that m e m b e r s  ca n  w o r k  t o g e t h e r  toward their 

a c h i e v e m e n t .  In a d d i t i o n ,  there is u s u a l l y  c o n s i d e r a b l e  i n v olvement 

in the g r o u p  by its m e m b e r s  at this staoe, a strong sense of b e l o n g i n g  

to it.

'The p r e d o m i n a n t  q u a l i t i e s  of r e l a t i o n s h i p s  in this p h a s e  are 

trust, a c c e p t a n c e  and inter d e p e n d e n c e '  (Northen, 1969, p. 192) and
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