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,
,I

t.heir l'E'lopc,moibiU,ty to ,mmuo the pCI..t ttdiqm nh i it: whetoin

teache1'o are empowe.z:wl wi til tl'nil tMll el\prwi ty to +hi.nk and

oel:ve e o mediat,c'~:o to Lee.ruer o , N:i.tlnn t.h.i u pal.l\d:i.Qlu, t.el\chel.'

I,EARNERC;

'l'eache..:c are tht:tn ceen ao both the tt\l,~ret.o and the I\gento elf

chan~e. Teachero I c!l.t:t:.i tudela t,owtll'do a chan'1ed education oyot,a,m

may nerve aD the ilnl?etllo fc.a:, 01' thl.'1 j.ml'edJment of, the

c\lccecof\.1. ilnpl~'mentation CJf lM,inotn~aln ed\lCultic.m in S,,':>\\'th

Africa,

Thio ot\ldy io pl'ed:i.(~atl.;d OIl tho aout1,t"l:ion thl\t a l.l"ot,l.'\lct;u':ecl

ed\lc.~at;icml\l uyut.em ueedu til bfKr.l.ll with th(;; ~,il.·ot "c.n:de.r: c~hall'Je

agento



Thin l'Cpl:(lO(~llt,o l\ ch:mnat:.it! ulliH. l.l::om the paot \vll~l'~ ch.l.Ldxen

with opeof.e L llfJedo l'eceivt~d CJer>c\l:l\h", op{K~iALi.OtJd ed\H~l'I.t:Lon.

The general o.l.e.onroem t!'U\c:,hel,' l'ec!(~iv(.;d Litt.hl 01' no tl'aillill~r

in :i,dentlfyi.n~f And teA(~hillq the c..hi1<1 with i'l)~.,('il'\l edu(,·at.ional

needn (SF:N). Tradit.itmAl1y, childn.lfl wit.h GEl~have been

otereotyped and t.eachel'(J have heLd IHlqat.ive I\t.tl tudeu tc)wl!u:cio

their inc 1.\loi.on ill t.lh''1 mai.unt:ream (WM1", lHHi Moenf;, 19q 2 ). The

cueceno of maillotreamint:r will be l;eLitmt· 011 overcomill~r the

ourrent ohortfallo in teadH!ll' tl;(d.ninq !'md acich:eonin<J neq"t.:Lvi;'
at.ti uuden •

skuy (1995) callo £(,,11: a ra(lt~~al l:entt:u(~t.\u.·illg of educati.on 1.11.

l:ela'tion to ito goale, cUl,.t:icululn, :inotl'\l"tion, and aooaoomell1t.

according to the cog1'l.it,ive ed\1c~tion phil(~()ophy and

methodology. The rat.icl1tlle fOl' thio call i.e l?l'edicated 011 the

need :'or all int.egrative approach to dealing with o]:,>ooi(\l

ed\1(Ult,iollal needo ill gene.t:aJ. eci\'lca"':,ionwh3reitl all £r'\coto of.

education <'Ire add:r.eeoed. TheoE.:fa(~eto p,'rt,ain to how t,he goalo

of I,d\lcation are COl').cspt.ualioed, teaohil1~T met.hodology and

concomitant: c1.lrric\llum development:. Thio (J'\ll 1:,''9pl:eoanto <'I

radical parad~ 'p:n ohift away :£l't'in a i;,(;)p-down, con tent. baued

eduoational oyot,em to one in whic:.~htho t.eac.'lhel' iu a C'('l-leal'nel'

and a mediator of knowladgt1. Fl:I' "\ thi.o vant,l\gEl point, teachel:o

and the ouppcrt otr\1ctUl::BD Du~raunding teachoro, are Deen 0"1.0

the c!l\loi~l tv'Tent;o ;i,;l the implfilnt.~llt,t\t.i()ll of thio philooophy

and mEI't:hodc.11oqy.



1.

1 Literature Review

1.1 scope of thin study

The £i1:ot d).al?t~r of thio i.nv{~oti~ratil)u nxploJ::eu t.he ava i.Lalal.e

literature pel:taining to t,he I.nc l.und.on of: Leaznozc wJ.th

Speed.al Educat.ional Ne€Jc\o (DEN) in th(~ INJ1.tl;u' c Lann , t.be

attit:.udeo ()f teache:to tow(u:dn tht:1il LneLuuf.on and t.hE!

rationale fOl' a cognitive tlPPl:o£;,:-h to t"d\lcat.:i.,n~Jleal'lHu.·o \v.ith

ol?eoial aeedc • Chal?'\:,el' 'l'wo out ..Li.neu the precedur e adopted :(;01'

O\u'vElyin~f t.he a t.ti t.\ldEltl of teat,:,lHlll' educe tal' 0 at t:.eacht.u:

traininsr oolleSJeo in SO\lth Afr i cIa to (1) to eX.!I.mine their

<'l.ttita.deo towt\.rclo mainot.l:eamin~ll (2) t.o dl~tt'!!:.:mille thci,r viewD

on the requil'elnen t.o hl,t: 't:.€ll',cher competence fOt' IMillot,reamill~f,

and (:3) to det.e:r:mine t.hai!: (ll?inionn re~rarding t.h e meu~"

impOl':taltt goalo of ed.1.wat.ion. rue reoulto of the mU:H,y t\re

prel;<:'lntecl :Lll Chapt,el' 'l'hl'P(J. Tlwoe a:t:t.' clioc\H' ced , t<;)getlH!ll' wi t,h

thei.t: bzoadez: .i.mplioat.ioll£l [()!' eduoa t.Lon , Ln C~hapt()r FCl\t:t:.

1. 2 t:o:troduction

The Scmt.h Afl:icall edueat.Lcn uyut.em ;Lo ttt a e:t:oool:ol\chJ whGre

LmbeLancen of. the paot n eerd t,e.;) he roch:eDoed. Va()t number o of

children IHWO beon exol.uded :b:Clln thf; educat.Lon oyotem by

Ap(u:theid po l.i.cLec , 'rhnl.'B in 1.\ pU'(\lliuq nt'.lud tu pnovi.de

educe t.Lon 101' all tlw eh.i.Ldnen in Lloltth Ab:j,·;\ 1'\1\d

t>1a.inotl;elUnin~.r htH,; been 1?l:OpOLlt.~d at} d meanu tu cwcomplioh thio.
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t.BSTRACT

The policy of malnstrearnlnq and the provieion for' irners with Special Educational Needs

(SEN) in the regular classroom is being prornote.i in many countries. The rationale for this

study lies in the pivotal role of teacher educators In facilitating the success of

mainstreaming. A SIIPJeY was accordingly conducted of tear 'ier educators at teacher

training colleges in South Africa to (i) to examme their attitudes towards mainstreaming,

(2) to determine their viewc on the requirements for teacher competence for

mainstreaming, and (3) to determine their opinions regarding the most important goals of

education.

The findings revealed that the majority of teacher educators sampled are ambivalent

towards both malnstrearrunq and the requirements specified for teacher competency in

this regard. Many teacher educators believe that it is feasible to train all teachers within the

ordinary teacher training curriculum to work with SEN, and that rnainstreaminq will be

successful with pre- and in-service training, support from protesslcnals, and a low pupil-

teacher ratio.

Stimulating pupus' desire to learn was considered to be the most important goal in

education. This is consistent with a cognitive education philosophy which lends itself to

teaching approaches which can cater to a diversity of pupils.

The implications of the findings are that effecting a changed educanon system ne:adr.to

actively and centrally involve teacher educators and their concerns.

KEY WORDS

rnainstreaminq; attitudes; teacher educators
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1.7.2.1 Teacher 'l'raining i.n SEN iT' Africl(l

unenee (1t)96) rt'wealo t.he,l,t: tea(lhet t.raLnl.nq ill o}JBei,,1.

education 9Elne.r:a11y r.akeo thB i:Ol:1(tof I'll cpr.Lonn L {\l't1/;\ 01

opeC'ialioatioll at pout, ,p:adtH\te Leve l fIt t€!ft(!hel tra.in,LI<:r

oollegeo (Tan::ania, Uqandn, Zimbobt\1A). Tilll~,l;\ni(:\ h':\(1 modli:i,t1d

teacher traillill~T pr eqr ammeo +o oxpoco teacli81,(1 to ilOP(:,H~to(If

opecial education. Z1\mbia Of:fAl,'O ill rcol.'vieo tt.'fd,llillq f to

teaohero intereoted. ill ecluca+Lnq oh Ll.dr en tJ.l til opeeial neede ,

planning io un dez way ill NiqEll'ia, ohaue , ucranda and !\cmy{\

(I<ioanji, 'lCl93). Namibia pl'ovideo opacial eduoe t.Lon thL'OH'iJh

the Commit,tee :tor Aooiotanee in ! emedi/,l Teachil'l.g Syotem (C.l'..RT

Syotem). Select.ed elanD tel:u::olw.l:o ar e trAined in the n'ldiment.o

of eliagnooing learning prob Lemo. They dioC'\100 problemo wi tIl

par""llto and. p\1.pilo, ac i,;, e.e advioo:r:o t.o ot,her teachero

.r:ega.reling leal:'Ilillg pl'oblemo (mel telH;~hillg t'\l?Pl'oAcheo, and 3.:0£e1'

ot11elento wit.h oe.riouo problemo erid conduct; weekly mea'tingo

with ot,hel: ota£f me.tnb~l:o and t.ht, pd.llcipal. '1'11e":~ARTr.yc;t:.t)ln Lc

cleoiguecl to provide oUl?p0L,'{' f'lH: cl{\oD t.eaehezn ,

1.8 Teacher Atti tudeo Towar.do Children INLtIl Special

Eduoational Needo

A l.it:)l..at.\u:e ueaz-ch bot,h Ln lio\lt'h Ah:i('l\ /Uid intm:ui'1.tilllltllly

fl'dlelcl to nweal. l:eDearC'h Ln t.o twwht"ll.' ndt' "", '1~'O I Ilttitudno

to'i.J.:\ldu chd Ldien t'Ji.th Gpf1rd.al F;(l\lt'/\t.:i,(llVd. Nf1(3do (~;gN). Thio

ouggeoto tlH\t their vital 1'01.0 All IUTont t: of (·l.dIHII' hau 1.H.t~1l

lleCJ Lect.ed ,



1.7.2 Afrioan l?eropeoti.veo

Dtll':ill.g thE:l 19'300 and :19600, t.hz cuqliou t. ,-:,.:wt,(ll:ll an d aou t.he.ru

Africa (Scmth Afri,:'Ja exc Luued j tho plC)vioion of: CJpH(~ial

educatii.on WAC; jnit.iated by pzLva+e 'fl.'cntI'D «~h\ll':dl€'!O and t.he

private neetor) '.,it.ll WU:yillCf de~p.'€leo of qCW€ll:nmm1.t.nuppoi

During the 19700 Kenya, t,he Unitecl Rel:>ublic of Tanzan:;.1:\ and

Z<'\mbiawere be~linnil.g to plan fl.)1· 1.on o;:r h,u:m devo Lcpment; of n

cOherel'l.t. nat.i.oltal eci\lcatic)ll l?l>O~rl:Alrunefen.: ch.i.Ldren .vit.h

opelcial educational ueede, HOllO (lq~Hl) edt,eo Kio<lll:ii (1gB'!)

who report.1} that Tnnzallia t,!:ehJ.ed ita :r.'(3):.)OltfJd oj;,ecial

eduoatiolt en.r o lmen to bet.weell 19'71 and 1981. Int.e'fl'at.ioll polit"1y

io now l.egiolat,ed in Tt.\nzania, Za..tbia and Zimbabwe. Namibia io

in the proceue of finalioi11g ito Educational l~ct in acocz-dance

with the COllotitt.ltional mand/! t~ that. all pezconc have the

light to educl'ltion. U~rm..da and Zl:\11.'ehe.ve no legiolat,ion

pertaill.illg to t.he provioion of ope~ial ed\lcat,ioll. However I the

Ugandan Whitel:'lapel:.' 011 E(~,',cat.i,Oll.polioy Review c cmmd.uei.cn

Report aCkl'l.Owledgeo the l:ight. of dioabled "hilcll'en to an

ec;lucation and Z<tl..r:e adc)pto a polJ,(,y of 11011"diocl'imination

(UNESCO, 1996). The :J.lnplementati()ll c.f int,ecJl'a't.ic.m l:ollowo 1:\

flexible .!'.pprol:\oh in mout, Af.t:Lean (,K)\mtr:lel() I.vho.t.'(~ 1:\ Qontinu\l1ll.

of nexvd.ce io ut,i Hood t·a.i1(ril'l.9 from opec i aL (whc;H)lo thl'Quc,Jh

epecd.a L (' 11\00eo t.c full illteql'i\tion in the lnainotl'eam f'ltwo.

Thio io along the linea of the south African Drugl:.'sooive
Mainotrsftm Model.



Thin appea.t:CI t.e be due to poor [·01.1."b01'(\ t.i.on lmt\cJuon l'oquLu:

and opecial teachero who receive di~fetent t.t:Rj~illg.

Additionally, t.hey 1\.:\\70diffel:inq ro.l.e pm,('opt,j,(lllO with

whioh they believe op(~c~i..iL tllv'he~:~) are ulLable to do.

Converoely, the opecial teacher tegnrdD the regular teacher aD

tlOIlIl'Onl'who h. 1I0l ",11"11>11'01 dnilltj IllOI" 111.111 ,·,tlryinq tlllt

uldlld.nti ptn'jt.lUlinpu ,lIul who II.H' 110 !"; !'"'''''' \;,hl'l1 t·,'lltrunt,·d w i t h
u l iuht l v dr -v ia t inq l'Ihl,-.1I ion.r l I1P''1it.'' (t'l"j il'!, Pi it .',11"<1,111\, 1'1,,·1,
p. 11) •

addreeued tlu:c.:mgh tho Regular r:ducat.ioll :rnit.iAt~ivo (REt) and

t.he implelMm.tJ.tioll of varLouu p'l:Clje(~t.E.l aiming at. chnnqinSJ

l-eg'l'llar ed\lcation by inte~frating it". with opecitll education. All

in different l.17ayoand l.'equil's V<\J:yill~r emouncc c,,;[! inotl:U(,'tlon

and time to learn. Inotl.'llct.i.('}lHLl. p.t.'()ql:ammell are aciaptfld t.o th.e

lea~ne~of needo.

Illte'if1'at.j.on :r.ro~Jl.'l\m(I.n.I.) wan <.hwolopmi I'll} ft t,l'f\.in:i.nSr

1:\ ccmpxehenur.ve tUl.d Lncl.uuf.ve (~\:l.t·1:,L("\l1um QnpP'tll:t:ilHJ t.ht) (foal



L"

are that, each di.otl.'iet. \lIi11 appo.i.n+. hllo membero of perconue.l

who will be zeopcno i.bLe tn:t; LiENan.d wi.Ll. eonducr in~'(J(n:viCt"

trainilllJ fen: t nt\C"hAl'(~ (P€ll:ClOIH1.1 r-ommuni.o« t"i.Oll vJi th Glm

officitlln) •

1.7 International pel'opo"t.iveo on tho Integl:ation of childl:en

with Special Educational Nuedo

The rightn of Leerner o tllith c}xK",ial cKhtc".-:tt,iun n(~€l(.io ale

recognioed tll.l:ough wtryinq f:(11:mo of: If)'I:i.olatioll in tlH~Unite ..,!

StateD of Alnel'ica (USA)r 1'11(;'United Kill~Jdc)ln (llK) I Auott'a,l,;il1.

and New Zealand.. The l?n)I.jl'EH3 0 iVI..1 Mainot.l:ea1n Model ;i,e lcl.l:gely

adhe.tT.l, to and an enoent-ittJ. l'ecl\lil.'ement io that t.he lleceooary

facilitieo l-)e avai.lablt..., in the uehoo Lo t.e) avod.d placement cd';

leal'nero wit.h or)ac;~ial needc where the achoo l,u are ,inC\dequat,(lly

squ.i.pl.Jed. 'l'lle exact, n« t.tU;!;) of ill t'ecJl: l\ t.Lon pl'acticeo ttl:e in

wtl:yill~1 otageo of imple.mentatJ.oll.

1.7.1 In't.ernational Teacher Traini.ng for SEN

The 8.vai,lable li.,tel:atUl't') failud tel row.Htl f:onnal:i.oed

initit\tiveo fc).t: t.eaclH~l' t:t:ttitdli9 ill SEN :in thcl Un.'Ltt~dl<inqdom

and New 3enlalld. Th€J tHiA hc:wover, hlln oxem Iued th:i.o (wpec.'t ill

.ome depth and Mt).i.jm: (i.l~ M. ijel', Pill .\1«1 !h:1~11\1:tYI19(~4)

otatt?lt'l tlHilt \4hi,,1.e Alnf:il:it~a.l\ t1{htt~l'\t'ioll under l'nblit' r,m; q.!: l42

in ~Jtmt:ll'(\:Uy ueon (\0 in hhf!: {\t.ud I t hm. n L(J 1 I t.t 1." cmn:l,C'llliu

illte~!l:at,l.on. Lel;\l.llm:o \vith opnc'iitJ fKhH'ttt.:i.,onal Ilt'H}chl al'iJ tl\ktHl

out of tho C·lilDtJl.OC'lll rmd tll:(\ t.,mppeJl,tO<i by opod u l, tni.\c:,hllrn.
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collesreo for pre-' nel.'vi(.:'e t,l:ai.nill(] Lacked i.\ depa r tmen t; of

opecialioed 01.' zemedd.a l, educat.Len , CcmvclJ:oc-lly, a our ce in

remedia 1 educa tiOll io Dt:ipnln tnd au a l:'~(lu:il:emt~nt~ ill whi tEl

primary teaching qt1alificaticlllo. Thf) GDE i.o eur rent.Ly involved

in joint initiat,ivf1'o with UNgnCOand tho Univol:oity ill' ;k'lth

A:b.ica (UNISA) to LucLude Gpul'ii'l,l E{l\wRtional Needo (GEN) 1:,

baoic te6cher t,raining in co l.l.eueo and nnivel'oi tieD (p9l::oonal

coltllnuniaatioll with GDE Clffic.iH l.n) .

1..6.3.~ In-oervice Training

During the 1990; 0, priol' t:.o l.'l:\ci{\ll.y integrat.ed E;(l\l(~ation, the

Department of Education and Tl'aining (DET) implemented ito

remediel oyoteltl. through a progral'cuno oalled the Pan3l fr.1l.'

Identificatiol'l., Dl.agnooio and Aooiotallce (PIDA). selecrt.ed

'l:.e6ching peroonal received relt1.edi6l trainin~J under the

cntopicea of t.he collesre of Education for Fu:t;ther Training.

'l'hey <'\("!tede n ,':emedia 1 acivio(,")l,'oto the nchoc L panel. compz :Loillg

of the Bead of Depalotmen t G1.lidan ('0 , ccheo.l gnidanc,o teachol',

otandal'd g\u\l'dian teachel' I thE'l g\H\:l'clian t{1l\c'her e)f the child

and the cchcc l, pl.'inciple. The poli.t.:i,cal ('limate at, the time

reoul ted in the p.rogl'anune beil' ~J abalH.lcmed aD the remt:lcii61

teachero were pOl '.SiVt:Kt to be DET omployf:'leo and were

\macceptable t,o r.hone rmminq the 00hO<.110 \ ~.;uell, lQt)3).

The current otatuD of iu-oervice teacher training in SEN in

ciecentl.·<'\liClEld t-vith uchoo I ditl't;l:.it.'tD Lni.tLa t.Lnq ill~nel'vi('tl

traininq in accordence ~v:Uh thtJ GL)E po1:1.('1" cur ren t pz epoua Ln
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flexibility, innovation and the ability to take ~iDkD. Within

ochoo 10 r the DioC''llooioll nccument. OtlCJ9~;lutO t.hat co.l l.abor at.Lon

between t.eachezo , co-opera tive leal:ll:i.nq an d +oaoh i.nq t.eatUD,

joint p.t:oblem Dolving and Lnt.ern aL t~Ollfm.lt,dlH~Y will need to be

developed. It io 1'1'01'0081.1 t.ht\t our r Lou l.um deve.Lcpmen t (lhould

l'eflect a holistic approach ill aecordt.uH"A tJi tIl the National

cur rd.cu l.um FramewOl:k fox: Gen81:a1 and :nu:thel' Ec'htca.t.ioll
Training with a tmifo.nn our rLou Lum for all l.(~allH;ll·Ot.hed:. 1(1

outcome centred. l';pe(dfie cut.comoo can b,.l l'()a.(,hod at dif1'el:fmt

l'ateo and by diffel:ent meano ,

1.6.2 Provioion and reGOUTCen for SEN in South Africa

The achn:it'liot.ration .!mci control of opecial education hau been

relegated tu that. of an etuxilia.l'Y oervice with uuequaL

pr(Jvioion among the zace groupo. Hiot.orically White, C't?lcnu:ed

and Aoian pupilo hsve had t.hemoot acceuo to ope(~:i..C\leducat.Lcn

faoilit!eo. The lack of provioion for Black pupilo (including
bxtrinoic SEN) repreoento B ohortfall of 99.6',

1.6.3 Teache~ Training in SEN in south Africa

1.6.3.1. Pre-oervice Tr.aining

Tho clet'\rth of pruvioicm for BENin South Afriea io reflected

ill the abuenoe uf ouch moduLen Ll tho (f(lnol'i\l toll.clwl.'· ·trainill.q

curriculum. Uiotorically, At t~e timo of NErr report, the
fOl:lMU: Df~p.:u:tmellt of Edut;!(1.tiull <'tnt! Tu\.i,ninq (DET) t:f:l.:lChfll'f;'
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deveLopment.e L not.Lon e,f individual t5ENchildren mov.tn q £l.om

more opecialioed oaz e t.o acccmmodat.Lon tvithin the meLnut.ream

ac theil': capaci.ty t.o cope increao('!(). 'l'ime iEl then ava.LLabl,e

for t.he reoo\U:cec 118CflOOf.U:Y for t.ot.al, ma.inot~rel\lni.n(.f to be

genertlt.ed i. e. t.etlcher t.l:aininsr and traini llq of t.eaclrer

uuppo::t.

1.6.1 Gauteng Depa.rt.ment of Education

The Ga\ltell~l Depart.:mt.'ll'l.tof Education (GDE) h,,(, adopr.ed a. pol.icy

of Incll'loive Eclt1.cat.i,t)llin The Ga\ltell~r schco l :r:dtwation Aet.,

1995 (Act:. No.6 of 1995) which ot.ipulateo that:

adm i nu io n r oqu i.roiuon t n to puh l it' l·l(·hooill :·llwll no t un l .r irly
d iuo r Im iunt I' 011 qr oundu 01 ram', p\ hn Ic , 01 lim' i.l I o t iq in , (1010111,

!)I'ndt'!, lH'X, di~l.lbi1 it y , IIl'XIIiII Ol iont at inn, ll'l iqioll, ('UIlW'jl'IlC'Pt

b('li('f, ('IIIIIIII'Ot I ,1IHj IhltJl'" (p 11).

Ada:t.ti01HI.l1y, every publi,c cchoel uhaLl, acccmmeda te ao far io

reaoonably poooible, t.he opElcial educational needo l)f any

learner who a'ttencio the ochool (GOE, 1996).

the imp1ement~at.iolt of an i.no Luoi.on pol.i(",y with .1EHlpec.'t t.e

needo. N€K~("nnf1.l:Y ehan(TfH1 fOl: t.eaolioro wouLd Lnclude



1.5.1 Mainatreaming: A General Definition

Kirk and Gallaghe1' (lCl89) de f i.n e IMinot.l'c-lamin9 iW: the

eXl":!eptional child (1) io placed tl1i.th hi.n 01: her normal. peel'D,

(2) will receive opecd.al Del'viceo \;1hi18 en r oLl.od in thE;)

regular claaneo (not upecia1. clanOeD), and (3) will interact

ao much au poooible ~-Jith hi<J or he.r n.ormal, pf.~t:.ll':D in a leaot

reotrictive environment.

Where con fue.Lcn about the def'Lnd r.l.ono of maillot,l'f~mnin~1and

incluoion arioeo, Wil1iamo (GOE, l,i~(6) ueeko clA.ri.ficl\t.icm by

making the diotinctioll that. nome ltliointel'p1'etat.iollD of

mainotreaming rega1'd it aD the Learuez who hao to adapt to the

IMl.inotrealtl claooroom whereao Lnc Luad.on ent<":ilo the

accommodation of learllero in a va.riet.y of vvayo ao well aa

adaptatiollo to t.lle (.ltlrricmlum. '1'he oiS1nificant. aopect hex:e io

the adapt.ation of the curriculum to accommcde.ue the Lee rn ez a '

needo. The latter interpret.ation io applied to both
mainotreaming and LnoLuud.en t.lu:oughout, t,h:io ot.1.1clyand t.he

te.rmo are uaed in t.er(~hangeably.

1.6 Maino·trea:tn.ing in the South African context

The Progreooiva Mainot.reaming Medel adopted for the South

Africall educa+Lonu I nyot.em l)l:oPOD~)Dthat Ln t.he Oht;ll:t',"',b:'ll:m,

ot:lldentcl with OeVt'ill'tJ and I:"hnmi('! intl:i1wi(' diLH\biLi.t.i.on \;1:L11

need opecLeLl aed flt,tEmt:l.c.:m, while t.houe ;.vith lEHHl uevore SEl'l

ohou l.d be aocommodet.ed in tht', meLnnt.r eem, 'fh:l u Lnol.udou the
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pupil0, 153 000 for Whit!) children, 138 000 among Coloured

children and, 38 000 among Auian children which provideo a.

total of in excenc of 4 000 000 chi.Ldren , Theoe figu,1':eiJwould,

Ln al" likelihood, have Lncxeaned OVE'" t.he Laet, five yearo

which repreoen.to a oignificaIlt; PL'Opol.·t.icu of South Afric<\Il

otudento, highlighting the fact that the nEH..ad fOL' opecial

edtlcatioll io oubotant.ial.

1.5 Incluoion, Integrat,ion and Mainotreaming Defini t.iono

Incluoion and integra'cion are termo noed in the lit.erat.\lre

pel:taining 'l:o mainotl:eaming (Gallt.eng Depal.·tJ.nentof

Edt1Cation(GDE),1996;: United Natiollo Educational, S'Cient.ific

and cultural Organioatioll (UNESCO),1996). The GEDDioouooion

pcoument; defineo incll.'loive eduoatiLcn ao followo:

t ho prov iu l ou oi oft oet f vo and iHIC'ljlt.lt(' ('(ilwatioll I()r AT.!,
l oarnern Oil d oon t inuum 01 l1(,pdlil UI'Ivi<'!'l', and uuppott v " (1996, p.
1·1)

The UNESCO(1996) R~'port 011 leSfiolatioll pert,ailling to npeod.aL

needo education amollST ito membez oount.rLeu uaec the t.erm

"integration". Two ftn:lUo are diating\liolH~d ~ pedaSJOSfic

integrat.ion referring to

1111"<11.11 inr] th(' Il'dntil1q ";,1,,'1 i"I1('(~ 01 '!;"'I'ptiolhll ,·ltildrPll int o

,I 111.1in .. t r '·',lIl1 l t ,11111."'/01 k " (p, ;1 B)

and cocd.o=economi,c inttl91.·l'\t.ioll whLch LnoLudeo the light of t.he

dioabled t.o heal +h , Labour and Le.i.cure ,
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ueedc for upeo.LaL educec LoneL ouppor t . skuy (1993) Cl.tlEJe,cto

that. the majol:i t.y of children in South Afl.·lea can be ea i.d t.o

have special educaticnal ueedo . Th~o l.u:i080 f r om the

l:eciprocal inte.l:action of oocio-ecolloml.c and educational

deprivation arising out of apartheid po l.Lcd.eu , coucequen t Ly ,

these factors within the south African con+ext; r ender o all

education as special.

other categorieD of learnero with opecial noeds are thODe of

learners with emotional and/or behavf.oure l, pzob l emu and gift,ed

Leeruer c , The foregoin.g diocuooion of opecial educational need

had focuoed all areas of defl.cit. eithel' t-Jithin the learner

ar.d/or the educational mf.Leau . There is a category of learner

having op6cial educational needn that do not entail deficit..

Kil'k and Ga11agher (1989) cite Marlando I (1972) defini tiol1 of

gifted learl').ero ao thooe who by virtue of outio tiandd.nq

abili tieo, are capable of high performance, and thuo requil'e

opecial education. Areao of gift.eclneoo Lnc Lude general

intellectual ability, specific acad~nic ability, creative or

productive thinking, Leadezohd.p abili.ty I and the vd cuaL and

performing arto.

1.4 The incidence of Special Educational Need (SEN) in South

Africa

The NEPI l'epol't (1992) quo+.ee £:L~JtU:eo oompd.Led by DonaLd

(1992) of eot.imateo in rea L t.ermc of pupd.La t17ith npec.i.aL

educnt.LcneI need" a.n t,h~:, legion of :3,!) ml.Ll.Lon among black
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1.3.2 Extrinsically generated Special Educational Needs

At the other end of the sJi,lect.rumar e thODe learners irJith

clearly extrinsically created Docio-educational disadve.ntage

whose need. is for special educat.Lon support. of a relatively

temporary nature within a restructured mainstream education.

This category of need doeo not imply a deficit. \vithin the

learner. soc.i.o-ceducational dioadvan tage recu l,to in learners

not acquiring basic educa t.LoneL okillo, particularly literacy

and numeracy - at a time in their development when this nhouLd

have occurred. ThuD, the deficits tu:ioe out of structural and

systemically created condition~. TheDe otructural educationctl

factoro include a shortage of ochools, pOOl: clasoroom

conditions of oVl!lrcrowding and inadeqtlate equipment, high

pupil-teacher ratioo, teacher undergualification, and lack of

eooential teaching ma.'terials and ::eSO\1rces (Donald, 199.'3;

Skuy, 1993). Learners at the extrinsically generated special

ed\lcational need end of the continuum are deoc.l::ibed ao

Leaznez o with learning and milieu prob l.emn and marginalined

learnE.rs.

1.3.3 Interactionally generated Special Educational Needs

Towardo the middle of the opect.rtlm thel'l?, io 1111 overlap and

interactioll of both int,rinoi.cHlly and ext.r Lnci.ceLl.y gen""l'ated

SEN.Wit,hin the South African cont.ext, Donald (1993) poui.t.e

th",t there is a x:eciprocaJ. illtel'C\ction of Lnt.rLns.Lc and

ext.rLned,c fat~t.ol·SwhLoh pLaoeu leal'nel'o at. risk for developing
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those learners who i;\reeither mildJy or oeverely senoory,
physically I and/or neurally impaired, arid mentally disabled
learners. Included hez e are thooe who are pc:.rt.iallyor
completely blind, deaf, phycically disabled, cerebral palsied,
epileptic or multiply handicapped learners. Me-ntally disabled
learnero are t.hooe wit.h Intelligence Quotiento below 80.
Further in·trinoically generated SEN aie those learners wi·th
"learning disabilitieo" which is a genel:ic term referring to
a heterogeneouo group of disorders manifested by significant
difficul ties in the aoqu.i.ei,tiol.;and use of listening,
speaking, reading, writing, reasoning or mathematical
abilities not resalting from mental retardat.ion, oensory
impairment, ou Ltru.raL differences, or insufficient/
inappropriate instruction (Hammill, Leigh, McNutt, & Larsen in
Kirk & Gallagher, J.989).

The etiology of the foregoing disabilitieo is often complex
and may include hereditary/genetic fact.oro. However, within
the south African context, of particular impol.tance is the
role of sO..:lio-economicconditions of povert.y, Lack of primary
health care and inadequate nutrition. These facto~'s may
greatly contribute to the Lnod.denoe of int.y:insic special
educational l,eed. Don aLd (1993) stat IS:

" ••• Mally"f t hor..: hrvi I t h r iuk u ,IlH;tH'lal('(1 w it h povor t v "ooIOlonly

r oo u i t in "o'lllitiv(' 01 .. 'lH·WIY imr·.lilllll'llt:·; t hat illl' l i ko l y t o {·tp:llp

u[l<,{d,t1 "dU"illional 11('['d" (1" i'l,ll.
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2.2 A'imo

The otudy had t.he f(,)11mJiuC[ aimtl:

2.2.1 To examine the f\ t ti t,udeo of t.ei\oh ell: educe tor u

in South AErica t.oi.vardo m"\inotl:eami!l~r arid

whether their uuppor t i (I cont:i.ngent. upon

certain Con eli.tLonc , fot' exampl.e , that only

chi Ldz-en vJi th mi Ld SEN can be ace cmmodat.m:! in

the maLnet.zeam eLanuz eom,

2.2.2 To determine the teachel: educe tOl: 0 I viewn on

teachol:o compe't.euoe for mainotreaminsr f and the

zequd.nemen t.n for eno\lring competency /

r:.p€.,t:JificaJ.ly / whether the competencieo needed

for :"'eaohing ch.i.Ldr en with GENwe,re perc,""ived

to be conditional upon eLanu o:i.:::ef p1'e- and in-

cerva.ce t..:aininsr f and OUppOl:t cezvd cec ,

2.2.3 '1'0 det,etl'mine wh,l.eh b.i(.lclemc)Slraphi~"J

chal'Bctel:iotieo of teacher educat.erc ar e

related tt1 t,heir pell:c9ptiono of mttinot,re-!\lU' n~r
and the l'€l({\1:il't.:~mento f()l: t(~e.,,~lH.Jl'oempet.ency .

Tho var.Labl.eu vllet'(-) qeuder, aql"lf home lan9\H\~r(l,

l,au<]tlage of i.notl'\wt.i()ll and prOfeODl.Cmal.

2.2.4



may be att,ributable t.o t.lw folloi.l1illQ f'1.L~tonl:

-the abuenoe of an onoompanud.nq odu ~f\t.l0111;\1phl.Leeophy

w:Lth opeci.fic ob:«teqioo for th(~ impl.oment."ti.C:11 of

in tegl'a tioll policien in t.ermu of it;] 1ll1'l1HHjt'!ment. and in

practice, in the cLauorocm:

-thio ovel.'oight may we.l.l, aeuu Lt; in f'ailul:e to I\dequattl~.y

meet teach~=_ needo for pre- and in-oervice training f\nd

o\'lpport. Thio cenne of i.l1.adequacy t.c} meet, t.l:e dlt\llenSI€lo

poued by me.Lnut.reem edueet.Len can reon,l t in ne~Jative

attitudeo by tea{';!hero t.o~lardo mainotl:oaming and LnoLuoLon

with concomitant :r.:eluct,ance t.o implement, appropriate

teaching otrat.egieo;

-neg L'..lCt. of t.he deve l.opment; of a nnivel'oal cnrl'icntl\tm

that accommcde.cec 1e8.1'11e1'oof vc\l'ying ctbility and

le8.1'uing ot.yleo.

south Afrioc\ can benefit by the expel:iallceo of othal' eeunt.r Leu

in the:i.l' eiio,t:to t.o implement ineluoional:Y pra("tic'e~). 'l'llio

ctudy nurvoyn t.he att,i t.uden and cpd.nLonu of the ac]ento why

\\1tim. j ely will bf'l l'eopolioible fC;ll: dil'ectincr cha.nge in

educat m pl:actic.::oeo "' tt'll\f'ht.~l: fKhwatm':LI who eduoat.e the dl8.1HJ8

flgent,(j tt.VH;:o}lEll,Q. LletEJ1.'min,i.nq the (~Ul'l'ent tlt.AttIO of teadHU'

edu ca ten: 0 ' atti.t.uciHU and opd.n.l.cnn may pI wide SlU:l,dl'lline£l 'lJlC\t.

';vill f:lH~il.ita r.e 1\ ttil.illL1FJ '!quit.nbltl OdUC'i\U.Ol1 fe)l' all

Lea.cnor o ,



26

teachet·o illflu£.nlcea it.o OUC'("I:)t~L 1.11 Lmpl.emen t.a.t.Lon , A poo Lt.i.ve

nt,ti.t,ude toward£; maillotl:e.:un educar.Lon poo Lt.Lve l.y influencf.:l(\

t.he number of oournec t.aken whi.ch in t,\u:ll, enh en oen teachero I

eenue of ccmpet.ence , The tt1la(~hm: I n Cf.:IlU1!':lof cempe+ence illdu<:!t1D

a pCloitivt'l att,itude t,owal'do mainotr'eam edueat:,ion. 'l'heoe

fil1.dillgo l'fweal a l·ecipl'oml.l relaticmnhip hf~t:.tveell a pc)oitive

At.t,it\lde tow~\rdo LnciLund on and IM.illot,l'EHUU:inSr 1\11.dthe t.eache ru I

perception of competel\Ce in mE'!f.~t.in~rtlH:'J IHledn of ,,,,11i1d1e11 wit,h

opecia1 educational l"equirement.n.

Thio otudy i.o predicated on the following a oOl!'ll't,i 011 0 :

a) Teacher educat.oI:o l:e1,)l:eOel1t the f:Ll:ot. orde,t: ehan~Je agentfl

and theil: role ~Jil1 be pivot,al in the c)1.lC'ceoo:f.\ll

im)?lomentatioll of m£\illot,reamill(J ill South African nchoo.l.e ,

b) D~termin:i.,ll9' te~chel: educ;\'t.(,,'n:o' attJ.t.udeo t.owal:do

mainotreaming I and thei.t: pa:r:cei.,recl C'ompl"lt,ency in t.t'l:tininq

teaohero to educe ce ch:i.ldrt~l\ wit.h SEN, t..l.ll ""ciot ,in

dotermj.ni.l').~J t.he ua tm:e of thE' in tf~l'vetlt.Lon l.'eqtlil:ed t.o

encuce the 0\1oceO(1 of inrluoiou /\1'(1 IM.:i.llot,l'eaminq ill

Sotlt,h Afl:i(""t\.

c ) ThF.l imp 1emen t,n t"l.on of 1\ ('oqlLi t.iV€l 0(1\1('1'1 t.;LC)ll p~:.iLouophy

and apPl'oat"!h t.o fKhtc'at:J,oll ~"il.1. fttlf;i,l the tt\adH:u"Q I

needed uenne elf ('ompet.€llwy l\lld t.liuu t,,;Lll enable the need,Q

of ,1\11 t.he ch Ll.dzen in tho rliW(ll:uom to bt~ met.
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2 The Study
2. 1 Rationale

The into~Jl'atioll of' Lea rn ern ~.;:i.th upocd,:\l miucat,ic.lllal noedc

i),lt,O (.Il.'(.lillC\l'Y nchoo Lu Lo }Jeill~f l'eeclSlllined \v()l'ld,·,·dde aD a

g\\iding pr LnoLpLe ill odueat.Lcn . rhe Plfx:-:iDe f(;'lJ:..n that, thio

policy takeo differo f:t:()ln count.ry to CC;I\mtl.'Y and even aln()tl<J

at,ate!) and local auth()l::i.tit:~(J. 'J.'lw implciIn(.mt,atioll of

integration vaz Lec part.ieula:t:ly ill coun t.ri.ec whel'e

decentl'alioation ;i.,a adopt.ed and 1(.)(:1:\1uch oo l, £1.utho:t:it.ioo Cl\:t:l:y

the .l::eoponoi,bility (:>! catel:in~J £01' le~u:lle1:0 wit:Jl opecia1

educational needo.

The 1i tera'\:.\u.:e reV'salD V'1\t:yin{J clegJ:eeo Qf cucoea 13 in

Inaillo't.l'eamillCJ amonq (,'l(,:HUltl'ieo. Of pal:tiC'uL!u' not.e, are the

ccmmennc by l\1eijel: (199·1) l'sqBl'ding the oit~\vl.t,i(.lll in 0(1110010

ill the USAwhere there io lit.t.le clu'.t'icmlnl' int~e~fl:ntion nlld

leal:lU!Il:0 wit;h, opec..,inl ecl\wat:.i(.)llal IH~e(.~uare r emcved fl:om t~he

Inaillot.t'!:.'I!\lt\ e Lauc room and euppor t.od by op(~ci.a.l. teache1'O. MIi1.i~iel'

!lot.eo t.hll't, tll.io appearo to be due t.o poor eolla},;wlll t.Lon

pet,ween r~...'r\llal' and op(.;lc,'illl t(la.dlel'o t17hO l:e('t.,iV'e di£fel:ont.

h'aillill~r and who have dH'fol'.iu~J zo l.e pen::'t11't.l.OllO (MeijE':t: I

P.i:j 1, and Heqlu:t,y,:1 q 1':)4j , Uncle!.' \'hOOt) ca.rcumnr.ano eo

1l't).:iul:}'t:l:ealnilHT cannot: bl" l.'t~qt"\l:'dod a!J (jLf:e("tiV'o.

Rt'(,Ollt int",·:t:natinnal utudit.lD doinonut.r s t« that f\ pou.l.ti.ve

l\t,tH\,.~<:lt,)\Jl\l'do LncLuo.i.on aud IMJll t.roam edu('(\tioll by



re-t~aininq of te8~herD. The literaturo haa revo~lod that
inacleq\:ll\tt) }.}lEipcu:at.ion of: tOllohen) (~ot'J:ol;tt,x; ItJith thei!:

ne~lative f\ttit.ucleo t,<:Mtu<tn tIll' :111('1u[1ion of' ob.i.Ldren td ch [)EN

ill the el.eunroem, COI1oe'1twntly £011"01;';lPPl'Glk-"l'iato (r!:',1:i',tegi(1fJ

I'p'e uced :in the c·lll.LH.l1:oom. (·OUV(ll:')P1.y, illt~t'~'I\IJinCJ +eacher o '

':}Ii!' 0:(' ('omr;)eteIlf'e l'ODulto ill more pOlJ.1.UVl"l at.tit:,udl'lo t,Clwl.udc

tuuiOll and '('hn mort) :f:'l'oqut"nt non uf i\I?:Pl:Op:t i(\ to tt: (whing

(.ltl'a't~;·fioo. The O\W('OOO of in(' l.uoLon pol.Loy ,Jill bfl t'f.11irmt (,)11

fout, fact:ol'o: ChtU1Crillq b:J,\chet:o' atti.t:,tldnn, :inm.:e8Gin~J the:il:

L,enoe (,,'>£ C'ompet.ellee, pt:ovidi.nq mlppC>l"t oelvie(.~o c\lld develc;lpin~J

ap,,?l:(.l}?riHte ('~\lr.t:ic\l.1.t\. Addl'eooinq th(~fi1:ot t,w(."l fact,olo lieD

w~ t.hin the dClmain of t.eaoher t,l:ainill~J inoti t,\t tiono and

oOll.oel:1uen't.ly with t:~achel: ed\H:1a'tolo. They 1'I?!preoent the firot.

ell'dol': change a9Ell1.to and hence theil: ro Le io c:l'ucial in

infl\'lsncil'l.Sr t.he a,\::,tit\tdeo of the;i,.t: leal':ttel:o and incl'eaoinq

teachC!l:t:o' cence of competency. A C,')h~!l'ent, integ:t:at""d manuel.'

of implE1lnentil1.g change io pl'ovided wi thin t,he fl'ameW01'k <;)f a

cogllit;l.,ve education phi1000phy 'vJhel::ethe cent.ralit.y of t.he

role of the t.ea.c:,hel' an media tor 10 acknc)wle<;1ged. Additionally I

thin philooe1phy l?l:clviden the malmo for thtl devel cpment; of

flexible C\11:1:i,-'\11a acc()lnn\odl:\t.:i,ll~r of loa.t:1l01'O with cpecd a L

ueedo .



23
iltunutable and that int011ige1l00 and ab.Lli t.y are oynonymouo.

Rather it, io pooited t.hat. f\bility Lc m.l1t.ifAC'etc.,d,

multidet.ermined and individual diffel'€llWOn are not, explained

ooleJ.y by intelli~fen(·e. Int.l:.i.nniC! m,"t.Lvat.Lon io e rucd.e L t.t") the

developmE11,t of a.bility and thinking rn:oceooeo can be learned.

Theoe aooel.'ticmo l'endel.' "'ogni'tive l:emE'Kliat,iclll 1\0 oft,en

neoeuce ry Iienoe human ability io modd.fi.abLe (HfiytvOf:lc! and

Stvitoky, 19'12). Fel.lel'ote.iu' 0 t;'onot.l.'\lct of the Media ted Lel'l.l'nilHJ

Experience (MrJE) propooflO t~hl'l.t le.<\rn:i.,nq taketl place thl.'o\t~Jh

the metiiatioll. of the teacher between t.h~::Ipupil and t.he

our r Leu Lum, T}nto the l:ole of the teAcher io that of meldi,atel:

and facilitator of learllinSf (l?l:eooeioen,Smey-RichlMll & Beyer,

1994). The emphaoio from thio peropec:'1t,ive lien in the ]?rt,,)eoo

of learning rather than the aooimi la t-.ion of contient; , The

l.'lltimate goal of education beccmec the development' of

auticnemoue thill.kel'O wi'l::h critica,l appl:a.J.oal ckd Ll.e and

umltip.i.e thinking abilitieo (Sklly,1995).

1.10 SUllllD.8..ry

The £01:e90ing dioctlooit:.)ll he.c zevee Led that t.he Sout.h Afd.can

ecincationl11 uyut.em io at {\ croDo-'l:oadll. IllCl.uui(hl of 1ea1.'11e1:0

\vith SEN ill t.llemailwt.l..ealnol/HH.1l.Ol.)l1t i.o inevit.able but t.he

format thio taken will be crucial to ito Ducceoo. The majority

of leal:.'llt:.'ll.'Uin r\c.'luthAfx:iQ€\ (;IXpLn::i.elH~f.J lee\l:lli,ll~J Lmpeddmen t;e

d\l€l to illtl.'inoic~ andz or €I'Xt.l'inn:i(' CA.UfJ(~Cl.HemodiA.l educat.Lon

hao uutil n~eent.l,y been 1\ (If'KTleql'ltod, (Jpeei<tliut.1d field.

Mainot,reamillq and cut.come b.HlOd oduoa ti.on "Jill neeeooitate thn
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the ochool env Lr cnrnen+ whore 0(:1hoo10 cU'fj l:oqcu:ded ito:

plm'(,H in wh io h 1",1<'1\1'1;, ut t IV" I" 1>,. "0'11111 I\"'!Y "11'.)1 iv!' in

t hr- ir inut r uc t ion , WIl"I'" .1" lil"I"I1'1 1",1111<'1:; tllf'lU:;"lvl':l, lh"y tll'pk

to r oti nr- t hr-i r prolplHllon,ll .ih i l ity to "nl1,I11<'" t'vptV l.tudf'nt 'Il

.rut onomv dud dbll ity to think, and \"1111'1.. tllf'V "",wiant Iy (,""k [0

~!ll'(\l" co tul i t iouu tot optim .i l u t uch-n t .H'hjp\lf11U1.1nt •• ,1I (Pl"oul'i~H'n,

Smoy-Ri(~!lln<ln, .md ""Y"I, 19')'1, (> j91l).

An example of n coqn Lt.Lve appl'ottC'h io that of Reuven

Feue.l:otein.

1.9.2 Feuerotein '0 Theory Of structural cognit,ive

Modifiability

Feut!JIl'.·otein' 0 Theol.:y of st.:t:uetuJ::al C09l'l.i t.ive t-10difiabi1i ty

(SCM) io baaed ill VYSfotokian th301'.'Y which emphaoioeo two main

compcnerrbu of leal'.'nincp

a. The ZOlle of l?:co:x:imal D(welopmellt. ..",hieh l:epreoento t.he

area of potential deve l.opment; (\0 de1.:,erI'1.inedthl'.'(luqh

problem ool.vlll~J under ""d'ult 'iJ\.1.i..dc\ll,,~eor Ln t.~c)llabol:A.tl.Qn

with mora capable pe8.l:D (Dternberg, 1990).

b. The aocd.a l, oon cext I)f lt1al:nl.nq 1:\0 81nJ.>sddedill experi.encl;'lo
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teachero.

The implicat.iono of the fOl:Elqc:':ill~f dinc\l(w:it"ll1 are t.hat there

are fo'\.1r key factoro which tv'.i.ll need to bEl acicb.'8oOt'ld if

1nc1u010n io to be oUccElooful :

changing i:.eacher a.tti t.ttck~o;

inoreaoi119' t,eacher eompe+enee i

proviclillST euppor t; OEl.l::v:i.C{)O;

developing appropriate cttl.'l:i(J\lla.

i111d

Theoe fCl\\r factoro can be addr enued withill t.he fU\lneWOl'k of a

cognitive education 1'hi1000ph .

1.9 A Cognitive Education Philoaophy ao a Means for
Succeooful Mainotreaming in South A.t.tica

1.9.1 Introduction

The l:ootc of a cognit.:i.ve Cll)l')l.'oach to ed\1(Jt\t~ion lie in renewed

:i.nt-erect in Elxmninill.g mental, l:'l'Ot.,eoooo in humane 13.".
percept.ion, r€,,!\oonin~r, 1I:mg\H\ge, and learning, to~rether with

the inf1t1enc€. of p\lrpOtlL~ and emotion. The focuo lieo in the

developing Leeruer , the ~7Ixplicit inotl:\1cticm of thillkillg and

Inetacogni tiull, and thC1 C'l'i ti(:,& 1. j.,mfK).t:t,&IWe of leal'IH:ll' I (J

diopooiticmo and att.itudoD, no well nu the oo~ial ~cmtext of

intellectual chauge. A cugnitive nF~)~onch to learning

maint.&iu(J that thillk::'lq and eompnlhennioll can be ta\l~rht to all

childl·on. Thiu hau fnt loachiuq Lmpl.Lcet.Lonu to!: th~, llature of
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development and can b~~Lmpl.ement.ed at hisrhnl.· edncaLi.oll

inotit.ut.;Ltlll:1 <'10 we l.L atl 'I.11ith:i.lltllt;, 01:,11(,1010. Tl':lachero lltH:~dtel

be helped to idollt:.ify thf"it· tl·a.ild.,lJ.9needo aud oppor t.uuf.t.Lee

cr eaned for thoof"l rieedc t.o bE1 met.,

1.8.3 Support Serviceo

The availa.bility of apPl'opl:int;o nupporc rauko h.i.qh in the li at;

of teachero' a.b:Llit,ien t:o eC~\lCf\te pupd Lu with opeeial

educetional needo in ord,Lnltl'Y cohoo I u . Thio ouppor t; can be

provided f:com Tidthin the nchec.l (1.nt8l'11i.\1.ouppor t.) and by

external agencieo which pl.'ovide a w.i.d('u: r(UlST()of OUPPC.)l't,.

Internal oupport. can be pz cva ded by deoignat.ed ot.lff membere

who have received additional train:i.n-:T and can provd.de the

claoe teacher with advice regarding ct'll'ricml\llU materia-1o and

teachinsr approacheD 1 'informa tion regarding illdiv idua J. nt\l den to

1earlling diffic\'ll tieo/ appz-oaoheu and 01l~JOillg chall~reo in t.ho

pltpi10 prograoo. They can pl'ovide oupplementcl.l:y t.l~a'~hin~rfen:

individual p\11'i10, O\ll'POl·t, £or the teacher d\u'inq thf.~ Leucon

and 1iaioe with external agencieo.

1.8.4 Curr..i,C!ulum Development

Effect.ive ill.to~lrl1tioll io I:aciLi.tat(ld by the implsllt(lutllti.oll of

11 common curr Lcu Lum whore Lea rneru ~vol:k ,'l1,ongoide on.e "mothel.' I

albai tat: dlffel'ent PflfWtJ. Th.i.1J ~WDi(lt.1J tni'lt'llOl"f) t.o

oommunLcat.e with thf)il: col.l€II1<:]\l(lfJ ai>cmt rn:ocp:mnl\l{)O fol' pupd l.n

v3ith lelu:ninCf dif:f:i.ell.l.tioB imcl f<wil.i.tilh:H,I (~~)ll.(.\l>ol.ati'-lIl a.mcmg



depen den C 011 tvJO main vat' LabLoo:

-teachero \..i11i11gn800 to take on thio tank,

-,their abilit,y to do t.h i.o ,

and

Larivee' 0 (1980) otudy demon.o t.re tieu t.h e :i,nh"1rcol1net'!tecineoo of

t.heoe factol'o, which in confirmed by He~fart.y (1994) ,..ho t1tat.en

that teachero a r e mor e ,..:1.1.1in9 t.o car'J.y out, tanko for ,..h.i.oh

they have 'I:',heI:equioito okill0 and l'IMHmrceo. Having tho

okillo, in turn I engencter'c the <:1.eoi.r(:Jto 1.l0(~ them. Havinq

willing teachero with pooit.ive clttihlcieo io not €lnott9h.

Teacher competence, cuppoz t, and the cuz zLcuLum are thr'ee

additional factol:o dioc\looed by Hegarty (1994) which may have

a reciprocal Ln f Luenoe on teachero' at.'!:.itudeo. He pr opccec the

following compnehencave approach:

1.8> 1 Initial Teacher Training

Init.ial teacher training lleedo to include t.he fundamell.talo of

opeoia1. educe t.LonaL ueedc ao a ooz-e C'..:>m1'c'lllE.mtif t.eacher(l ar e

to accept. the reo1'onoi1::>i.1ity for' ouch Leaxn er o in thE!

claoor'omtt. It, becomec em ennent.LaL oompcnent; in teacher'

t.railling and cannot; b(l l:ele~rat()d t.o all opt.icmal add-ion fot'

come teach Ell' 0 •

1.8.2 In,,·oervice 'l'aaChli'll:Traininq
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Lnut.zuot.LoneL principleu. Thin corx:elation hae LmpLd.ce t.Lons

for teacher training methodology o.i.n ce a cot1.:elation in found

between a positive attitud.e t.owe rdn mad.nrrt.reamd.n q and the

number of cour aes taken on t.eaoh i.nq chd.Ldren with

d labilities.

A st'ldy be Larrivee (1980) cited by wade & Moore (1992)

demonstrat.eo how teaoher attitudes may be altered through the

implementation of strategies and skills needed to provide

appropriate education, and, whi<::hconcomitantly gives the

teacher confidence as well as a pooitive attitude towards

children with special needs. This study involved prospective

teachero who were divided into thl.ee groups. The firot group

received intensive training in behaviour management,

diagnostic/prescriptive ·t.eaching and individual proqr ammenof

instruotion. The second group received leoo intensiv", training

and the third 11011eat all. Thel results l:evealed that the first

group had a sigllificantly more positive attitude towards the

inclusion of children with special ed\.1cational nE>':1Idsinto t.he

regular classroom t.han the other two grrmps. The iml";' \0

of these findingo suggeot. that: inadequat.e prej_Jat'ation ma.l

resttlt in a lack of support by t.eachers for mainotreamin"'.1

which may impede ito oucceooful implement.ation.

Hega.t:ty/o otudy (Meijer:, FijI and Hega.l::t.y,19(4) of che

curr ent. stat,uo of nix ccunt.r i.en int.ecp:ation prac t.Loeo r evee Lc

that. tvhethf~.t:Learuez c \Jith opecLaL ednoat.LonaL neede roceive

high queLd,ty education in o!:dinaryl reqttli'tl.' oc1100113 i13
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ResearC:l1by Wade and Moore ( 92) into teacherc attitudes

reveals that. mainotream t.eachers frequently hold ctel.·sotyped

views about what particular pupils can achieve and that these

limi ting prej\ldiceo derive from cLeoo, race or gender

preconceptiono. Thio tendency ext.endc to teachero' attit.udeo

towards children with special educational needs as is

demonstrated by a study conducted by Bender, Vail, and scott

(1995) in America who conclude that teachers who expresll

negative reactions to mainotreaming r conounzen't.Ly are

apprehenoive about; t:.he quality of the academic 'irJorkthat

children with learn tng dioabili tieD can produce. Teachel.·o

express fears about their own levels of pl::eparation for

mainstreaming and the amount of individualised time that

children with learning dioabilities may zequLre , Negative

attib.tdes towards mainstreaming have been directly linked to

leso frequellt uae of effective ino·tructional strategies to

faoilitate maillstreaming. A negative interaction cycle io

hypothesised ill whioh

t.ouo hore with INlN t h,1I1 pon it.i vo .itt it ud oa t ow.u d nr.ii na t ro.un I u.j

uao oft oo ti vo ntliltpqi('H l ouu t roquon t l v ... «('om;('()llr.'llt ly t hny ) m,IY
b('!'(~ol1loloun olwepcwfu1 ill m.rl nut roami nq ot fort u , and t h iu d(',,!·(,>,u;!, in

t nat.runti ona I !'ffpetiv!'ll!'ml (~o111d tm,l1lt in rt t Lt ud ou bp(~olllitHJ

inoro.iu l nu jy noqat.l.vo ;" (1l(,ndPl, Vail, and Sc'ott, 1 (j<)'J, (l9:1.)

A related aopect of Bender, Vail and Scott'e (1995) otudy

finds that teachel.'s with a more pooLtive tl·ttJ.tude towal.'do

mainotreaming make more :[requt:mt uue of ef£e(~t.:Lve

inotl.'\lct:tol1al mainot,reamiu9 otrateqi(;)o a.S!'. peel.' t.nt:orillg,

cooperative inntructioll, and metacogllitive and/or otrategic
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3.2 Deocriptive Analyo.in of 'reacher EduC!atOl:o' reoponC'(-)c to

the queotiono in seat ion Two

a) Do you oOllsider youroelf +o be equipped to train t.eachero

to deal with Special Educational Needs (SEN) in the
mainotream claOD?

• NO '--I' -- I~ '~~ME~~d
RESPECTS _L.-----ll

:::::::19::. 2:%:'::::::::::::2=7=,=4 -='b =" . -'53. 4'b L _io0'11 I

YES

b) Do you conoidel' your inotit.ution to have the expertioe t.c

train teachero t.o deal with SEN in the mainotream claso?

YES NO TO SOME EXTENT TOTAL- --
40.3<0 18.1'b 41.7'b lOO'!, :.=1..

3 .3 Raoul to in the At t1tude Towar.ds Mai.nstream.i11t)"

subscale

3.3.1 Factor Analyoio ot the Att.itude TorlTt2rds

Nli.il1st·re8.l11i.ng Subso81e

The factor t\1lalyoio of the eleven i tame in the Dottle aevea Led

that Ltame 05 and 10 (1t.11.'J:elated poorLy wi tIl the remaining

:itemo. Cronbach'c Standal.'diE'led. Alpha oomput.ed from t.he

Lt.emn. 'l'o improve the l'el.i.ab.ili ty of t.he (wale, i t.emo O"i and.

1.0 were omi,tt.ed from t.he ot:.at:.iot.i.("'alane Lyoi,u wh';ell then



3 Results
3.1 Biodemographic Imta

The ourvey yielded the foll.(.lvJing biode!\10~Jl:aph;i.c data in

reopect o{ t.he uubjeet.o:

Table 3.1 Biod~~,uogrhphic Informat,ioll of: ~;ubjecto in Sample

n===========-=====-=

GENDER
Male
Female

AGE
25-.~9 yro
30-39 yro
40-t19 y:t:o
50-59 yro
60+

HOME LANGUAGE
Afrikaano
Englioll
xhece
Sotho
Sepedi
Seowal:.i
setowall<'\
Setoollga

ACADEMIC QUAT,H1.tCATION
Diploma
Degree

PROVINCE
NOl'thweot
Eaot.el'n Cape
Northel.'ll Cape
Free Sat,a
Northern Iirov:i.nc('1
Gatltell~f
Wentel'!). Ct\pe
I<wa-Zulu Niltal
Capo

6H.
39~.

PERCENTAGE CUNULATIVE
PERcr:NTAGE

1.4~ 1.4%
16.4'11 1'7.8%
37.0% 5'1. 8%
·13.8% 98.6%
1.4% 100.0%

54.1't. 54.1%
28.4% 82.4%
S.H 90.5'!.
1. '1% 91. 9%
2.7% 94.6%
l.H 95.9'i>
1.4'1> 97.3%
2.7'11 100.0'1>

'l.n 4.1%
95.911- 100.0'11

:t. ..j, '/, 1.4%
1.0 .4% 17.8'11
b.8'b 24.7%
11.6'1> :~4.2'11
£1. 2'+, 42.5%

27 •• l'!. tlq.q'l>
Ei.H 13>1.9'1>
12.~1'!. ()7.3't,
s .r« 100.0'1.

39



variablee:

2.4.4 Aim Number Four:

education and wh(lthm: tlHWt .., reou.Lt.o :!1 ,! couutnt on+ ~"it'll it

cC"lgnit,iv€l educe.ti.on pldJ.oDophy.

Deocriptive data wero yh~ld.ed in tho f:01:rn of moden and

peroentagen £01: each item fl'O.tn whi(~h the Dt~atelnento wert)

ordered fl::c:>mthe moot; :i.m1?(.~rtctllt t.o tho laaot: .imp()lt.ant (Tonlo

Ln educet.Lcn 1.'1.0per(~eived by the 1:nop<.11H.lent:Ll.

'l'he open-ended. it.Oltto wel:e o\1bj~~(':'t.t:!dto a quaL:l.t.a t.i.ve .'\lll'llyoio.



itemo. The fll.l:'tm: /:\lll\lyoio revee Led that Itemo 07, 17 and ltl

cOl:l.ell\tt~d 'Pt,ol:ly ';J:it.h the r€'ln(\ininq i.t.emo and th(',y ,\101:0

omi t.ted from tlH:~uta t:io,\imd. i\lH\ lych.lo. 'l'hfly wore , hOIr17(;IVel,

retailleci £01: [\ qtH\.l.itat;;Lve ,'.Ulalyo:i.cJ.

The rElop<;,noeo on the 0\11)00(\10 I.vtJ.t:e I'd Leu latfld fol. tIlt) t(ltal

Damplf~f yioldinq meanu and pel';eElll tiHIU(1 •

Each item in t,he uubuca Le yielded data in t'Jln form of. meanu

and perCEIl'l.tageo, Pl:OV:l.d.ilHJ deL.wd ..pt.Lvo Lnforme t.i.on ,

2.4.3 A±m Number Three~

To determine which bioclsmog:r.:aphic eharactel'iotico of

teache!.' educecor e arf) l:e1.ated to theil' l'erceptic:."'lllO of

mainotl:eami1l9 and the l.'Elgn.1,l:'emento,o £<':)1: tel\(.~her

competency. The va.t'illbll';H') wel:e qeuder, age, home

langut\ge, language of .ill()t.l.'\l('~t,iou allci pl:ofeooional

expe17i~noe •

Detlc:r.:iptive cia. ta tllex:e y:Lolded in the fOlln of meann a.nd

rerC'cll).t.aSIr.~.:: £o!.' t.h"'~ hiQdelnocp:arJhi.e data.

'I.'lla lll.f"1al\O and pe.t'(',,)utnqt)f) ubtl.tinH.l VJnl,t! [mbie(~tt:l{l to one And

two·..wt\y Allalyu:iD tJf' VlU:ifUWtJ (ANOVA) hI detm:milH;! di f f:'el.euceu

in (Lt',titudeo to tho two vfu:l.abltHJ in godj!)/) ,]'iJn'1C1 I ....Htit.lld"J.1
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c roubach I 0 Alpha Coefficient t17etO computed on tlH;l oubcca Le to

determine the internal reliability and connictency of the
i temo. '1'h<3 factol' cUhllyoio of the i t.eme ill tll('1 eubcca Le

revealed that, It.l:uno 05 and 10 yielded necJative cC.ll:l.'elaticmo

wi th the rema Ln ill~r itemD. They ,17m's om.i.t.t.ed fl:om the oubuca l.e

fol:. the otC'.ti£l'iLoa I aut'l.lyoeo but .vere :t:ntained fOl a

qll"litative "tllal}·1io.

The reuponcoo O~ the oubocale waLe calculated for the tntal

aamp l.e , yi'~ldj,l\~J n'nhT10 and l?~l·ct':mt,a(feo.

Each item in the oubuca l.e yielded dat,a, in t.lre form of meanu

and pe,t·(:'!ontc.<jeuI pt'oviding CkHJC'!l:,';LptiveLnf crme tLon .

The vp~n~ended. i temo vJex:e oUhjecteci t.o a q\lali t.a. t.;'ve analyoio.

2.4.2 Aim Number Two: :Z'bs Rsgui.remen to for 'I'ffh"lciJer

Compc"Jtemaysubaaal:«

To determine tbe teacher edtl("~atoroI viewo on t.e/:whe,t:o

competence for lrai,notl'e8.m:Lll~J, and thr:; l:t1'j\1i.roment.o fen:

el'l.oul·in~Jcompetency, opecific.llly I whethel' t'Jle

cc:np~tencieo neoded tOJ: teadLing children with SENw~J::e

l:"lm.:cei '".let +o be con<t:Ltioui,\l upon elauo oi:.::o, pr e- al'l.d in,-

Ch"11'V;;'ce tl'a:;'ninq, and oupport; Df.~l::vi(.'t,;ILJ.

Ct'emba(~h I fJ Al.pha Co{!ffi("1~)llt I.Vc"Hlcenduct tid on the uubcea.Le to

cletm.:mine tIlt) ill t.Ol'llt\l, l:eliabil:i.t.y and con cLut.ency of t.he
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the DepartJ.nellto of Eduoe t.Lon and Met,hodo 1.(;)9Y. An ackh,eooed

envelope wac eno l.oued fell: ('Iarw elf l:etn:t:ll by maLl ,

2.4 Experimental Deo.i,gn

The experimental deoiqll ("1: tl~e meaD1:u::i.nqinut:t:umellt. t~ao

formulated in order to otatiot,i,cal1y fulfil the ge11er8.1 ai.mu

of the otudy aD follot-vo:

The itemo in SeotiolJ TIu.'tJe of the nca Le vJet'e aorJigIlf1ci 1':.0 t.he

two nubnceLen- the Atti.tudes tor.p,u:d,a Ndi.m..7t'l;'tUuni.JJ{r Bulwc;11e

and the Requ.i..l·~me?JJttJ fCJJ:.' Tt?,'u,"Ihe.t' Cennpetenc"lY SuL':J('Mle. The

Pearoono Prod,let Moment Correlation coeffieiellto were comput.ed

+o aocertain whether the i tamo were aooignod t.(l the moot

appropriate cuboca Leo . Theae J:'eoulto revealed t.lvl. t :

-Itemo 11 and 21 yielded imprlwed C'orrelet,iollo with t,he

itemo ill the Attitude '1'1:;rv.'IJ."dt1.f.f.'Ii.IWt:1.'t'U1J7in<J ~7(/bac"ldle and

were thUD included in t.lli.o ouboct'tle.

2.4.1 A.i.1ll. Number One: J.l t: ti. tude 'Z'ohfardt1J.id,im;treami.n!1

subn.:·Ze

'J,'() eXt'tmillo tihe t1.tt~itndef.",oj: ttW ~hOl: eduoauc ro ill St.mth

Afl'iC'a to~-valdD J..la:inotJ;(,amillq and whet;lwl' their OUP}?Ql:t. 1.0

con t:ill~roll t upon Clwt 1\1n eondi.t.Louo , £'u1.' exampl.e , tha. t:

(.ml:';t dd,.l.dl.'en \Jj til mild fJE:t4 ('An he accommcdeted Ln the

meLnC1tl.'<"am(' 1t'1Ol)l:(lom.
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c Le aar ocm and t.o aocertail1. t-JhetIH)r different.i.'l.t.ion of

categorieo of SEN io neceooary. TheDe data were analYDed

qua li ta t.iveLy •

The otrnct.ure of seer ion FOUl' conc+.Lcut.E~d "\ rank ozde.red oca l,e

compar'ing ten educat.Lcne L obje(::lt,ivBo, whet'e til" io indicat.ivo

of the moot Lmport.ant; oi>:jE,ctive, and "10" t.he lenot. impo:ctant.

objective of educatn, 11. The ot.a.t.emento cover ed a l.'allge of

~roalo of educa't i.on . Thooe LnoLudod tea(2!hillg cont.ent., factual

information and oki11 maot,Bry, enco\U'agil1~J problem oelving,

critical apJ:Jraioal of ini'Cll'lnat,iell, otimulating r.he deuf.ze to

Leazn , co-operative learning ll.21deva Luatd on againot g1:o\l1'

norma .

All open-ended queotion f01: qualit,'1.tive analyoio wao included

ill. seatu.on FOUl,' fOl: the ollbjecto t.o comment; qenernlly 011 the

o\lbject matter of the c.t\'l.eotiOl\lHl.i.l.B.

2.3.3 Procedure

The QueotioDnftire waD aoo~oDed by ft otatiotiai~21 and

a.ltel'at.iollO were made t.o Lmpzove it.o relill.bi..lit,y and validit.y.

Ao a r eou l,t of the pa.Lo+ ot.udy f\u:t:hm: a Lt.tu:at,iono ,vere

t'ec,ruil:t'ld to rodu(:'e t\mbi~fuoUO 1I.Ulcp.li'\g(.'l. Ther(.~Elft.el'I five cepa ec

(.li tIle inotl:\UnBn"t: \vf.'ll:(~}:l(Hltl' d +e eV(~l:y t.eachez t'.l'ain.illH

("ollege :in [l()ut,h Afl::U'l\. A C'OV~l' i119 let.tm.: (Ut~t'I Appendix 1)

addrenned t.o the Hectol.' in tht:'l ~Jt\ldy I wan attClched, l:F.lc.tt1Botinq

tho plu:t,i(~ip(\tioll of tIl€! I<oet02.' and two Lect.ur er c from be+h



33

randomioed order.

Key Areao in t.he Atiti turde to N.9..illatremn.in~:r '<"/li;m'M.Ze (Iteme 1-

6,8-11 and 21. Tot.al Itemfl -::;11)

Theae itemo relat.ed to:

the abili t.y t.o meet the needc of childl:en \vi tIl SET:-l

in the ma.:i.uotreamo Laouroomr

lowering of otalldardo in the meLnot.ream claool.·oolUi

placement . Ln mainotl'E'If!maccording to t.he oeveri t.y of

diaabilit.y •

Key Areao in the ReguiJ:ements fo).' '1'e."lciJer competemoy Sllbsc:ul1e

(Itemo 7, 12-20. Total Itemo = 10)

'!'hnt.F.; it-emo related to:

pre- oarviee l.;rnining i

in-aervice trainin9;

a low pttpil-teacher' l'atioi

teacher ottpport oerviceoi

teaching chLLdr-enwi th (~EN80 a aapal'a to opeeialioed

field.

Two open ended <;1ueotio110 \;7o.n.l .tnc Luded in $~:u,:..t:.i01J Tlu.'ee to

deteJ:.'mine tecwhal: educat.or c ' Opilliono r(;~rard:Ln'J the

reqtdrement.o fOl t:,ei;\("lH:~l'O t.o meet ~:;ENin 'the meLnut.ream
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B) structure and content of the Queotionnaire (Refer t.o

Appendix 2)

seat ian 011ewao deoiqnod to pr ovd.de demoqzaph i.c informa t.Lon

about the oubjecto for further Dtatiotical analyoio. Thin wao

gathered by meano of open and clooed queotinllo. clooed

queotiono were uoed ~'h~rA a limi ted number of x:eiJpOllDeOwere

poooible ( e. g. gender. aqb ~f1'O"=" t:ime emp Loyed en

inotitution). Open queotioll0 t110re uoed tIThel:e a ra1'.ge of

reopolloeo were anticipated ( e.~J. academd c qnalifi(~at,iollO,

profeooional experience, t,eaching rmbj ect.D, hom: 0 in

onpe1·v.1.oion) .

seati.ion Trvowao deoigned t.c provide informatioll about; the

oubjecto' training illoti tnt.ion t'lOill<Jopen and cloned ql.'leot.iol1o

ill accor dence with the principleo deter:-n:Ll1.edin SeatJcl.TJ 011e.

The otat.ement,o in seatu on '1'hl'ee wore meacu red by meana of a

cummeced l'ating cce Le (Likert-t.ypn) Whe1'€!"st.rongly Oioag1'ee"

wao rated "1"; "Oioag1'ee" ..112"; "Ullderided" _. "3"; "Agree" _,

4, and "Stt'ongly Agree - "5". Thio tl1aO to elicit:. Elithe1' C\

1'ooi tivEl 01: negative r enponue to (1) key Lauuec rega1'dil'l~T

oucceoofttl maillotreaming and (2) the l'eqtli1'emellto £01' teachero

to be <.,ompetellt in implOlMmt.ill.(f LucLund.en po li.od.eu in t.he

It\ainotreEl.mf ..Kl oLaum-oom , The nca Le LncLudod tltlO otlbo':oaleor

nameLy the At:t:i.tude TmV'.v.·d8N~I.ilJ,~:t.'.l'a.:1li1.ilJ'" subaas Io and tho

Requil·eJm.m'tf.:: f(~J.· Teach ez: COl/]p~~i;¢}l1,"'Y subaos Le, Tho i.b-')lnu ill tho

two oubuca l.on \.vel:e not. UfJpal:at~':ld dud wet'O 1>1'00011t.ed in ct
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seat Lone one and Trvo 00t19ht demoqraph i.c data f r om the

oubjecto.

Variableo in eeati i.on One included a9El, gender, home

lang\lage, academic ana l:Lfit::lati.on0, pl:ofeooional

experience, and preuent; pooitiol\ ocoupd.ed ,

Section Trvo ~ought to determil)e data pertaini119 to t.he

inotit.tltion whel'e the oubject, io employed - province,

media of inotruction, admd.oo i.on reqniremento, preoent.

pl.·ovio:ion of opecial educational needo tuitic:.lll fOl

teaohero in trail1i1l9, t.eacher eduee t.ozu I pe.r cept.Lonn of

competence in t.1:aill1ng teachero ill SEN, t.ogether with

their viewo 011 the expertioe of ·thei.t: inoti·tutioll to

implement thio.

:;1(1ot.ioll T}J];'ee addreooed atti tudeo t.owardo mainot:r.:eaming and

the reqtlil'amento fo1.: teachero t., be compe t.errt; in add17eooing

SEN ill t,11.eclaooroom.

saatiion raur wao ccmpcued of ten (itatement.o pe:r.:taining to the

goalo of education.

The queot:i,onnaire t;Jao p:i.lot.od em. lElt:;ot.\'ll'f ..u:o ill +:.he Depal'tlilent

of Education at the t7nivernity ()f t.heWit.wat.el'orand. 'l'heD8

oubjecto did net form part of the identified Dftmplo. The
pu.rpcae of tl1l3 p,il.otill~f wao to Ol~hutcUlti!'l.te the fll.ef~ validity

of che mea01.1r€l and to f.llimina t.e ll.mbiquolin lan~l'\1age.
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wao compiled. The rationale for: thio ouzvey WflO that the large

aampLe oize an d t.hs vac t geographic dint.a.nceo between

reopondento rendered t.he queot.LonneLre the moot feasible tool

for gathering the da t.a ,

A) Conotruction

The queotionnaire wao conotructed "vith thE" aim of gathel:ing

demographic data on teacher eduoauor c in soutb Africa,

together with data pertaining to their perceptions of':

a) luainotreami.ng

b) their competency in training teachero to educate children

with SEN

C) the requiremento for teachero to be competent. in

addreooing SEN in the claooroom

d) a cognitive apprcach to the goa10 of eduoat.Lon

e) t.he zequi.r ement;e for ouccescful Lnol.und cn ill SOt'th

Africa.

The itemo were derived from key iooueo gleaned from the

available lit:el'at\lrEl, which ensured the fac.:e validit.y of the

measure. The c.ttletltiolUl.aire ~v"Hlcompoucd of four oectiollO.
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goalo of education and whether theoe l.'e<.mlts

are conoiotent ,vi th l'. cognitive educa+Lon

philosophy.

2.3 Methodology

~.3.1The sample

The oample was comprioed of college Rectoro, and lecturero ill

the Deparonents of Education and Methodology I from Teachr-r

Training Collegeo throughout south Afl·iea. A total of oeventy-·

five colleges Here targeted throughout. the nine provinoeo,

with five queotiollllaireo being oent to each college. Thio

reouited in a total number of 375 potential eubj ecco . Seventy

four quest.ionnaires were reblrI,ad, of which two were opoilt.

The return.ed qtl.eotiolmaires were from the Departmellt of

Ed\toatioll in the oollegl';.s with no returno from the Department

of Methodology. The ret.\lrned q\1.eotionnail:eo repre.'Jenta a

reoponoe rate of 19.73%.

Detailed demographio data of the subjecta tvas obt.ained thi o\1gh

the questionnaire. The zecu l,to ax.:'e tab,llated ill Chapte.r: T111:ee.

2.3.2 Measure

The info.'matioll wao obtained by meano ,)f t.he nuzvey method. Tc

obtain t.he dat.a the "Quasi::,lonndi.ra: The Att.i t'ltdeo of TE:aohez

Educators Towardo Mainstreami,ng ill south Africa" (Appendix 2)



3.4.3 Frequency Dititribut~ion for the It;emo in the

Thene l:eoulto arEI AO fo11(;)",,0:

Table 3.6 Frequenoy Diotribut,i.on for the Itemo Ln the

Requi.rement.a f'o.l: '1'e.'lober competelJo.r ..subaoaL«
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II-I_IIC_l) (_:1_11_+- .J~=_._.__.] A'::~""'"~J~:':~:':':~~~:::";':~:J':'.. ':,:~~1
Teache.t: tra.inil'Si 7,1. ::lv. 21. 'l'i. 11. 0'/, '] O()'f,

inot.i'l:nticmo will

In ordet' for
lM,ino'\:.J:earnin~r to
oucaeed, teaahero
muot ,:::eceive ill'"

oervice training in
educat.in~r the t~hild

with SEN1----,,-,--------<--,. ""'_'-."'-~---="--~.-..-14 It io feaoibl~ to 74.1~
Lnc Lude tl'<:\illill~T fcn:
BEN in the ordinary
teacher training
":\lL'ricu Lum ,'_' __r-._,_" •.'.,~.,,,=,__ =._'~r"_r,••,~..

15* ToC\ch:1.ncJchi Ldi.en 50. f)'&

I _\lith BEN ohou Ld

~

x:Amain t\ oepA:t:ll.to,

nt)f;K"i,\Li,:::t~d fiel,d uf

o('h1("I\'I::i on •
'",.' '~"'r'''~'''~C<"~"'

12

13

have to train all
teachel'o t.o teach
pupilo with varLouc
SEN.

93.29,

b.8'f.

100%

100'1,

1.00';1,
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Figure 3.2 Sch(~a'Lic RepraoentAt;ir..)n of the Tot,al Saoreo in

subaa ..1.le

***I*i**

Puoitive
AU it.u(te

(GCOl't'lO ;>: .2 8 )

Nt~gl'1.tive
Attitude
(:;;~ol.'eo :oS 14)

**** **,,;,***.******** ******** *******
10 20 30

Range of Total ScoreD in the RlS'quirOlOsnts tea..

TsachlS'r Compst($tncy Subsaal~ (x ~ 25.5, S.D. = 5.6)

at:t,i t,\1cit" •
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3.4.2 Total scoren in the Rt!:1quireme12ts for '1't!Mabt!:1r

Compete-JJay SubsC!t!lle

i tame yiel.ded t,()ta.l '1co.t:eo wi t.h a mean. of 25.4 q, otan.dal'd

deviation of 5.6 and 1:\ .t:an~reelf O<:'Ol'eo betwm,m q and 35 out, of

a pooeible 7 to 35 l.'al~,ql). 11. tot.Al ('.):f;' cevent.y four va Iuec weze

LncLuded ill the tot.al ():!oreo. TJotv n,~()J,;'eCl (~ 14) dSllote a

lle~rative attitt1citl towardo t.lw ,t'eclui,u:nnento f':.>l: tOlwhtu'

competellcy while hi~rh ClC01'€H.l (~ 28) denote tl. pOlli 1:.ive

att ..itude.

Table 3.5 perceutageD of Total ScoreD in the Requirements for

'1'eacJJer competency Subaca,le
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curveyed dioaSTl'eed vlith the it.orr. while lH were

undeoided.

ltem 10: Thio item revealed th<it oi,xt,y nino pezcen t; of t,he

cemp l.e agreed that ch Ll.dzen with aevere SEN chou Ld

be aocoltutlodat,fld in oeparat.('1, ope<,ial 01<'10000 :ill

mainotream uchooLc revealincJ 1,\ negativE:' att:it.ude

t,owal'do the.i.r 111Chtoi011 ill the lU<:'t.inot:l'eamc1aoo.

sixteen pfll'Cell'L, dioaql'eed with the item l'evealinq a

pooitive attit,1.1.de towcu.do LnoLucLon '17hila lO'i. were

undeo:tcl,ed.

3.4 Reoulto in the Requi.r: mentza :Eor Z'8t!loiJe.r:Compet8l10Y

tJucsollle

3.4.1 Faotor Anll.lyoio of the Requiremellts for Z'8l'lober

Cor.:ps/;elJ(.'!YSubscale

The fa(~tor a1'l.alyoio acl'OOO t.he t,eIl Lt.eme in t:he nubuca Le

l',~wealed that Itemr; 07, 17 lmd 18 (Jol'l'elat<)ci pool'ly with the

reJ.na';,llin~J i tOlnCl in the oubnce Le , Cl.'ollbo'\C'h' 0 otandal'diuod alpha

com)'.>1.lted fl:om ("'orrel.at~iol1D yielded t\ £lcm:e of 0.7998. By

c'lni't.t;i,ll~f the thl'ee i teltltl :t'l.'(')lnthe uta t,;Loticlll anltl.yoi 0 ,

C~:onbach'n Gt,C\hclal,'dioed A:pha Irmo cempuced I\t, 0.85/14 thuo

iUC'l'ecl.Oi 'Hf the 1,'e1il\bi1i ty clf; tho tmboel;ll(l. Tlw ornitt~ed il;,emo

ovl1ill be df.ncueued quaIl tl\t:i,voly iHl they yit;:lld ve LuabLe

inful'mation.
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Leax'ning Oioa.bi Ii ty 01.'Ment ,t 1 Retcu:da t.Lon )

dioplayill~r a. nega.t,ivo at.titude t.o';.'I7ax:doLno.l.uo Lon .

severrceen pE':ll'(::lelltof t,he oubject,!:J wer e in agt'eement

with the it,am revealing a pona.t.Lve attitude and lb'i.

wel'e uudecd ded;

3.3.4 Qualitative Raoul'to of the Itemo Omitted in tha

Attitude TowardsMaiJUltreamin9 subaas t»

Tabla 3.4 Reoulto of it:emo omitted from the ota'tiotical

analyoio
--- - - - - ~-.,

It om 1t ('III

No, 1\.t] r Or '11\1'1\ t II h. itq I l '{'- lind, ..•j dptI 'l'o l OJ 1

mon l

05 only chi 1.clrel'l with 62.l'b 27.1% 10.8% 100%
mild SEN (e.g.
lea1.·ning dioabili ty)
OhO\11dbe included
ill t.he mainotream
claoo,t'oom -10 Children wit.h oev(!u:E:I 68.9% 15.9% 16.2% 100%
SEN ohould be
acccmmode ted ill
oepal:ate, opecial
claooeo Ln
mai,:lo'l:.x:eamooho010_ ..,_

,0 -- - :;:- - --
It.em 05: 'l'hio it.em r evee Led that 02't, of the oubjecto a~rl:eed

that: only ch LLdren vJi th mild rmN uhcu Ld be LneLuded

at,ti'tude t,otl7tu:drJ t:hM Lnol.ueLon of ,.'!~ildl'tm VIii th
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negative att.it\'lde t.mvardo mainotl'ea.minq wh.iLe 12~,

Wel:€,undecided.

Iterr'. 08: Eight.y percent. of t.he OtUllplc') agl'eed that. chil.drell

wi th Devere SEN (e. 9. blilld or deaf) cannot be

accommodated in the maillotl'eam cLannr oom revealin~r a.

negative attitude in thio regard. l'·ift.een per,~ellt.

ciioagreed with t.he otat,ament and therefore were mor-e

pooitive towl.'\rdo t.heir Lnc Luoi.on , Five pel·cKmt. t'1ere

undecd.ded ,

Item 09: Eighteelt percent of t.he oubjecto a~rl'eed that. moot,

parente will nuppozt; theil' child' 0 och ooL beill~r

')1 ened to pnpilo with SEN. FOl't.y five pezcerrc

clioag.t:eed x:eflectillg a lle9at.ive attit.ncle while 37%

wer mdecaded ,

Item 11: Forty ceven percent of the z eupor .Lto W~~l:ein

a~Jreelnent with teachin~r 1\ diveroity of abilitieo :ill

the mainotl:ealll alaooroom beilvJ more oatiofying t.hall

teaching children who have oimilal.' abilitieo. Thil..ty

five percent of t.he o1.lbject.o dioplayed a negative

atti.t .de towl:udo the item by dioagreeing. Ei':1hteen

percent w..~l'e undecided.

Item 21: Si.xty t,~i(Jht pel'cellt of tho fJll}:rjt"'C'todiol\~p:eed that

med.lHJtl·"amillq can t)\lt't""eodil.'l·E:10pt-lc·tivt) (Jf the

cate9l)l'Y of BENLncLudod in t.he cLeour ocm (t:l.sr.
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in themaillotreamclaODl.Oom •• rhil:t.y t.WO percent, of

thEl oampl~ ciioa91'(:led t-Ji th the at.a t.emen t. whLeh

O\1.ggeClto a poo.i t.Lve at.t,it.ttde t.Otvlu:do mai!lota'eamin~1

and 11%Wel'E)undecided.

Itp.!m 03: For+.y t,lll.ee pez cent, of tlH:.lreopOl\d~)llt,o were in

agreement that children wit,h SEN cou Ld have the'ir

needo met in the mainotl'eam claOOl'OOII! \>711io11ref leeto

a pooitive attit.ude t,clW<u'domaillot,reaming. Fort,y

five percent. of the o\lbj(:)(~t!} dioagreed I,vit,h the

otatement o1.lsrgeotinq 1:\ nesrat,ive attitude totvardo the

inoluoioll of pupd.Ln \vit,h l:;EN• Twelve pezoen t of the

reopollcien to were undecided.

Item 04: Sixty eight peroent. (Ii: t.he o\lbjecto agreed with the

atatement that the precenoe of children with SEN

cO\'lld enrich the lif.e of the oohoo1. Thin r enu l,t

reveo!\led a p'1I1itive .!I.t,t.itude to';.1ardo theil'

Lncl.un.i.on . '.I'wf·nt,y tWQ pt:1rcell.t of r enponderrt.n

diopJ.ayed a ll(l(!iltive at.ti.t\lde by dioMfl?eeil1g wit'.ll

tho item and 10'~were undecd.ded ,

!'t:.em06: Fo:r:ty five pel:C!ent of tho ouh:iet:!tn dilJl\~Jl:et~d t.hat

the integl.·Aticm of pnpilu \d th uezi.euu !;\ENwill

Lnev 1.t,ably lead t.o thl, l.C)~J€ll::ing of tlH'~preoen t

ot..:mcilu'do of educn t Lcn thno l'cw("aJ.inq a pc)r:i t.Lve

att,i.t,\lde t,O'i;Jal'dnlMinot,romu;i,nq. Fen'ty th.t:ee 1elC€!ntD

of thEI uamp) A (\(p:e,(~d t>7itIl the 01'.11temf..'Ill t. O\l(J~rElOti1l9 (\
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F!Pill ------~--l~qr.. ._.~L cHlqr (':"~~-~:I'(,~',:-'·'I'ot <II

1I<I'nl

1/----/---------- ,--- -----.----
Mainotreaming can 16.9~ 67.b~ 15.5~ 100\
oucceed
irreopective of
the ca.tegory of
SENLnoLuded in
the claooroom
(e. g. tearnin~J
Dioability or
Mental j_

* Itt'mlo reveroed fot' OOOr,1.11gpurpooeo. Agreement v.1J.th the

item denot.ec a negative attit\lcle t.owar do mainotl:ea.nLing

Item 01

It om
No.

21

retardatiol~) .

and io therefor:e ccored "1" 01' "2". cenver ce Iy I in the

itemo not. l'eq\1il'ing revel'oal, ag.r:eement ocozee a "3" or

"4" where high oeoreo denote l\ pooitive attitude.

Sixty nine percent. of th(l o\1bjecto ~vert::lin agreement

with the otatement. revealing a pooitive attitude

t.owardo maino+:.ream",ducat:i,on pl.'epat'inC] a pupil fOl::

life in South Afl.'ica. Twenty 01.. percen t dioagreeci

with t.he otatemellt: cm9~Teot..inq a negat.ive at.t ..1.tucle t.o

l1.cp:eernent w:i.1-,hthe otat('.1mel1t. that it :1.0 u oue Ll.y

n8r'('1flOI:U:Y to p l.aoe ch".ld:l.'el', t;lith :3EN Ln oepa rat.e ,
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It PlU

Uo.

110m J\q I "I'III['lI1 (l i:;,}q r p,'" !JudI'" id"d 'l'o I .i l

tuont

I~-----+--------------------~-------~--------'--~"----~------~IThe integration of 43.2% 44.6~ 12.2%
pupilo with
oeriouo SEN in the
claool'oom will
inevitably lead to
a lowering of
preoent otandardo
of edn ceti.en

06*

11----1--------,,·----1------1----·---+--,
08* Children ",Jith

oevexe SEN (e.g.
blind or deaf)
cannot be
accommodated in
the mainotream
claoo

79.n 14.9'11 5.4%

09 Moot parento will
cuppcz t; their
child'o ochool
being opened to
pupilu with SEN

17.F!% 45.2'11 37.0%

100%

100%

100~

Teaching a
divex oi t.y of
abiHtieo in the
mainotream claoo
could be more
oatiofyillg than
teaching a claoo
with chilrlren who 1
have oimilat' I

"- --'-_a_bilities .~. ._ . -L ,_.~ ... _i.._, __L

11 47.3~ 35.n 1'7.6% 100%

J
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3.3.3 Frequency Diotr.ibution for the It.ems in the At-titude

Towards NaiJJst:.reamil1gSubsoale

Theoe reoul to are ao follcvJD:

Table 3.3 Frequenoy Di.ot.ribution for the Items in the Attitude

Towards l1ail1st.reamillg subacal:«_- -
J t 0111 r t 0111 I\q I 1'''111Pill ))i ijiHJI ('1('>",,, !Jndl'\' i<I"d '1'01,11

Uo. mon t - .
01 Mainotream 69'f. 2S.6'f. 5.4% 100%

education wou Ld
prepare a p\'lpil
for life in South
African Society

02* It io uoually 57.5'f. 31. 5~ 11.0% 100%
lleceooary to place
children wit.h SEN
in oepal:ate,
opeoialioed
ochoolo ,,-~.

03 Pupils with SEN 43.3% 44.5% 12.2% 100%
could have their
needs met in the
mainotream
claoo.l·oolU- ._---_._._.__.1--",-,--, - ---

04 The preoence ill. a 67.6'11 21.6'l. 10 8~, 100%
ochoo1 of children I
with GEN cou l.d J
;~:;~~::;~; _lif~:~___.____~__.._.____.___..___._'--__



42

Figure 3.1 schematic Repreoentation of tho 'l'otal ScoreD in
the Atir itiudo 'l'owards MainstreamilH)" Subsaale

ReopondsntD

Negative
Attitude
(Scoreo s 11.:1 )

pooitive
Attitude
(SCOreD i:!36)

Amhivalenc(:!

********** *********************
I I 'I

***1.,.[********
20 .30 40

Range of Total ScoreD in the Attitude Towards

Mainstream.i.nq subooeie (x=2f" 7 S.D. = 6.3)

The re01.11to of the total OC01:eoin the Atti.tude TOfv,'l}':ds

Nai.nstreaminq subeasl:« reveal that a minorit,y of the teacher

educatoro oampled (4 . .3%)have a favourable attitUde towardo

t.he LncLucd.cn of childrun with Special Educat,ional Needo (SEN)

in the maillotream claool'oom. The lU(::ljority of the l'eopondento

(84 •.3%)expe.rd.enoe Ulwel't"int.y and a.mbivalence towardo

LncLuci.cn practiceo. Eleven percent, .l,:e not. in f avou r of

mainotreaming.
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yielded a. cr onbach r e standardized Alpha of 0.7912. The omit.ted

itemo were of qtLalitative value and \-Jill be dioouooed

oeparately.

3.3.2 Total Sooreo in the Attitude Towards

Nainstreaming subsaale

subsoale aorooo nina itemo yielded a mean of 25.74 with a

standard deviation of 6.31. Seventy va Luec ~va.t·eoounted and

four were opoilt. 'I'he potential range of ve Luec "l.ooigned to

the ite.LnL1wao from 9 t.o 45. Low ncor ee (::18) are :i.ndioative ot

a llegative attitude while high oooreo (:;:36) deno t.e a pooitive

attit\'tcie.

Table 3.2 Percentages in To~al ScoreD in the Attitude

Towards Nainstreaming Subsaale

Pooitive Attitude~ative Attitude

C 11.4% 4.3%
Ulldeci dad.'Arn.b.i val elltJl

8tl. 3'1> ]



6, The l'E;,oul,,,D 0;[ Item 0:; (.,mphrwillillq '!l:OU}l1,vn,]:., Oli.:1.1'in'1

and <~()-()pel'l\t:Loll) y iolded f\ mud'1 of: tl ,4ith 50'!, eli; the

:mb:jeetll 1:11'1:;1.1'1tJt:i.n i.t.om "b" I'll h l crhor, Fifty pUl:eent, of

the nampl.e l'ft b:,'d thiu Lt.em "5" 02' 1(~C\(l yieldi.nq mixed

at:,tittldeo towe,nln crroup'.,;urk, ",h{H'iu(f and t~O up'.'U\1 i.on i.u

the e 1IHHI.t:'(JO.\ •

., • Item 09 (hi9hliqhttncr thll l'nltwlUll'n cd the Clubj ..~et mathn:

to othtU' ::lllbjecd,:,(l)}ioldHd i\ modHof t>. :~(·o.t'f") ("L "b" Ilr

lenD wer~ Rooigned by 75~ of the DubJertu OUqgHDtLuq that

thio item waD nut, 1:tlCf8.l:dod au 1\ pl:tl:tie'lliu:ly imp<)l'tnld

~rc)al in echlca t:i.Oll.

8. Item 01 (RtK'\u'tttely teach:i.ng I)1.l1')ilD t,he Leonon COltt.l::tnt.)

yielded c'\ mode of :2. I t wac 1.'/1 tl"!d .,1" by 11'l1 of +h e

campler "2" by 32%, "3" by 17%, "4," by 17'\, "5" by .1'11

which I'\CCO\luto fm.: 8lY. of the oillnpl,e .t'o!t'l'.iuq th:tu Hem an

ene of t'l1e loaot impOl.:tl'l.llt 1\£<;)1\]0 (If t"du(:;!l'I.t,jpu.

9. J.t~em 08 (ttvflluat.ilHT PUI)'ilu 1\'Tl'lillut (ft(mr) uo rmu ) yi.,-ldtjd 1'\

mode of J. A Qt:!{.)l:eof ",\" (H. Ler.n wau aoo.Lqlled by 'l2'1. of

the (.mbjl:v~tn. Tht~ 1'00\11til l.'t'lv~nl that thiu itelll WW

vifC,wed 1.\0 on« of tho l.eaut: :il~\l'm,"tl.\llt qOB1Ll in edue ..atIen ,

1",. I:t~em0·1 ('\",I\ininq pu}:):iIn t u lnprndlH'(.1 f,wtu;.\l in.L;<Jt'llmt..ioll

1\('('\1 1.'1\1. Illy) y:1.oLde-d 1\ lll> ldn i d J. ',J,! t h ',J 'I, tlf thl''' nnbj m't' o

rl\tinq it "1", 2tl'i, utilld t.h i.u l1',om "?", 'l~, nlll'Kl it "3"

;tnd <I'i, 'fav,! i t d ".!" r ouul.t i.l1<1 in 'n'!, ...1. tllt' nrllllplH



1. Item 02 (ctimull\tiaq tht:'l }lnf}:il'o dt~Gil:t~ t.o tatun) yielded

"8" by 8.;)'b, "7" by 11.1'+., f\nd "tl" by a.J'/.. fi:i:x:ty ei~Jht

l?er(~ell t, of th~'1 ul\lt\pl.e 1..1\ t.e t.h Ln .i t{)In f\tJ the moot

impOl:tant .:.roal elf educa e.i.on ,

")... Encouraqill~l 1'\11'i10 t.o f:illd thail: own pl'c;lbl.em oo1.vi.llg

me+hodo (It,em 05) y,'ielded 1\ mode (If 10. Twenty ei~Tht.

pe.rcE'tnt of th(~ol.\mple l'('1,ted thin :it,em "1()", 2h'l. rattl(l lt,

"7". The l.'titou1.to l'eveal

'!:,hat.70'fi of th~ oubjectc l;ated thin item au one of the

moot impc.n:tant. Sf"nln of educa+Lon ,

3. Iteltl 10 (Developill'J the abiH ty to m.:i tically al'p.r:aioe

ill.f o.rmat ion) yielclect 1\ mode ()f q. A ccor e (,'):E "b" aud

<1. Item 0b (enCo\lra9f:.Lllg P\'l.pi.1.o '(:", oet. theil. own gClaJo Em,'

1.,1\1:ning) yielded t\ mode of q. A ('I(:'ore of "7" Wl'IO

and "10" by 1l'!. l'eoul t.in~T ,i.n b I) 'I. of ·the uamp l.e :r.:ocr8.rdincJ

'\:.11ioitem £1,13I\tl impcu:tallt ~r(l(\l :Ln educa+Lon ,

5. Item 07 (ano\u.inSf that. pup.i.Lu lnal,t,I).l. t.he okillu bf'i.n.~J

t.hin l.t.t:mt a "10",



'l\!l.ble3.1.1 Nwnber of t:imen st;a tam(~nto ware Fil:ot:, Second

0,1: Third Choice and Order.ing baaed on thi J with

different waighto

fl"'S...·I=.=ll=I.==Ill""I'I=lt=;=.I.=ill=II·"".;~'=-·"""T-=.I""".i.::.:,III"",,':",,'="''''i'''·=I'''i''II=II~.:: ..~''''''''';"''''l'=';'"'/o''~'''i''''''''l"''"''l""i';;""\·i:""";=i';;J'I=lI=·TiZ:;'\'/;~i;;l~~-·~~d .. ~-
tlllmllf\l ('hol('" (,hoi,'" \'h"i,'" 1 10,1 /\1' 1 1 (',1

1 I 'J ,l B "I I ,1
It-~---- -"~ -.~,.." ',~,' "'-""""~-l~-""" ,~<,,-~-~-

1 1 3 1. 4.5 5 -1.2 8
:2 35 <1 (\'H • -4 .! 5 42 ,,) 1
:3 0 '1 8 10." 12 8. '1 b
4 0 1 0 0 . q '1 0 .8 10
5 1<1 19 11' ',j • 9 <1 '* J'7 • .2 :2
6 3 H 15

1
2'7.6 .3:2 2 <1 • " <1

7 5 6 'j 10.0 18 14. '7 5
8 1 0 .J ~L4 <1 3.0 9
9 1 :3 <1 tl.q 8 6.2 'J
10 7 13 122B.3 32 2~5.8 :3

u.... IIIIIlI'I __ ===--=*===.•~. ";=--=".,,,,-.~=.==~==<=====:'..':I!:===:!.I

The weigh'l:.ecl reonlt.a ()f t.he i tt')).nc in the ,::;a,'tla ext SdUC\1t"ir:m

Sa!11~ (Table 3.11) revelll the foll.owing pooi tic::lllO accorded to

Table 3.12 l?ooi'l:.ion of st:atem.ento from Moot Important to

Leaot Important Goalo il'l. Educat:i,on

1·3;ODiti;:;-n-----n"" N';:---'-'-ft~~;~i~~~~~:~~e:::-
methodo

10 Ability to cl:itically ap]?l:aioe
in f ortILa t..i.on
Set~t:i.ll~.rown ~Joalo fOl' learnill.g
Eno\u'ing okillo maotc1.t:y
EnootU:(\~fing 91'ouPWOl:k, oluu:illg
and ('o··opel,'atioll
Hiqhli~fhi:, ho\v ()ub:j(~ct.mat.tel'
rotateD to other oubjecto
A"t~\tl·I\t.(11y teaehillef Lennon
('ont'fmt
EVl'll\lI\ti'lll i\(rnjn(Jt~, q.t:oup normc
'rrninin'l to l:~11n'Qdtl,·ofactul\l
in 1:«rma tir,lll

4
5
(;l

06
0'7
03

7 Og

o ,t

9
10

08
0'1

62



Figure 3.3
61

Uiatogl'.'lUltof the Modenin che ooaLo of:'

J'!,'ducat:ioI2Scale

1,' -ruv.n Ii, ',' 1 1"1' r.:: ;r-":'lll'''' 1; t· -t \1 t t \ to, .j .\1 'HI L;Wli ' I',:' i I
1\:'\ltr'111, l.T'·ln~ W'·1'k, Ilit ,r-If:" ,.",!VJLi'l .",ti.ltl'l r~lL

I~j) H 1Jj 'J, \1

Tnble 3.10

lW ill! \... ;'~!l!'I' "~1. . :y- 1t, J" \ 1 I}I
1'1 Mif_f,·r AI i r tit"~

'n" l ut . Yin ..

PercC!!Ill'tagEio of Rt!!Ioponoeo per Item in the Gculls

of Education Scale

n--""""'I""'-""""i'"===--"""""'="_ ====;==="""'1== ==;==:::==;:=='-=;==,=,---
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'II. I 01. ')

e . () H •. I



bO

were:

I., V('IIO hoh.iv iour dibtHdr"tt-,,"

"('hi l dr on w it h h1'.11 111'1, v iuu.i t .!!Id Ilhy:;i,· .. l imp.r i r tuout miqht bp

imp" it mont t~ .11111 hl'It.1V iOil! d iuor dt't t; won It! tiPi'd lilt ('Ill. iVI' t ht'I'lI'Y

tll'lelTt' uuoh o h i l d r r-n "(lliid JUIH'1 ion [\,11iu Iuo t or i Jy ill " ma inut ll',lnl

('l,H1H*1t

"Il itl <food 10 Illdilwtn'dm l.ut do i t ill.1 d l l l ot unt Lit rul 1IIoIIln"l.

('l,HHltOO!ll Ilhllloltlt'JII('nt <lnd eli Ill'tpnl i,lll'l1 t ",}I'1I1n" lII.du'" 1.,,11"1

ll'.whinq "olldilioIlH IOl t h« l":'.~:.t·l.".

3.6 The Goals of Edw:Mticm Smile

Th~ itemo ill thio neot.Lcn t,rt'll't'l l'tmKed .El'()m 1 tt:J 10 wi't:h "1

beincJ the moat; impol'tant 'Iell;\} and "10 II the Leaot, For

ota tiotical l'urpooeo tht.O\3 1'(\ tinSJu Ii.:ere rflv8.t'ned in ol'del' to

educe t~i("lll•



"0.J

II <l jill'll J or lam"

b) A omtuncu:y followo of tl:w te~\t'hel. educa t.oro l.epli(~o tC) the

otatemsnt:

"lIt deciding whet.}l(u: ml\illot.,rea.mih~1 io the moot. del}irablt:t

alterllative it 10 neoeOOA1:y t.o d:tfferentinte muong tht'

categorl.eo (e.g. Leal'llill~J DiI.H\b.il.Hy, Hec!tl:in~TImpail:msnt)

of special Educational Need. pleaoe comment,".

'1'able 3.9 Differentiation among oatagorieo of SEN

N =48 ReoponoEl Percentage
----r----- ~--------.--.-

38Yeo

2

2%

------------1----- ---1-----,-
13't,

Reaoon.!) cited for "Yeo"
reoponueo:

Severe SEN (e.g. ai'Jht,
and heal.ing impaired)
requiring opecialioed
attention

Severe SEN OhO\lld be
grouped in claooeo e.g.
phyoically diosbled
together

'1'0 identify l'l.eedo

c Laonnccm management and
diffet'entiated tea{'hinS)'

coot of l'eDOUrCeo
nec8ooi. ttl te gl:onp:illq n:&:N
ill Ol"pal'.·att'~Cl.tOO(-lO

1 2%

'1

1



IIrNhat,in youz opinion, are th~)requ Lremen+» tllltt t;Jill
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Table 3.8 Reoultn of Open-ended Queotion
.. ,-.... __....~~

REQUIREMENTS N=74 NUM--Training: Pr(?J-oE:1rvice <1

In-oervice 4~-'----
suppor:_hom profeooionalur1
Low pupil/teaoher rat.io 1

,,---""~' ..---",-_.
Finanoial and phyoical .
reno,u'oeO

""._,,",,_

SEN ao em area of 1

opeoializatiolt e.g. a

remedial diploma .
Unde:t:ctandillgof SEN-- -Other: Paradigm ohift

Flexible
C\lJ:: ri em Lum
Special I'I.cimi0OiOll
requiremento f01:

teachel' tl'ainillg
MiJ.d SEN
Deciicat.ion

. .- --- . ---

~...-. ,=----==-=---,
BER PERCENTAGE I
8 64.9~

1 14.9%

4 ------+---·----------~I4

:2

1

2

2

The IClllowi.1HJ cuel examp l.eu of the recpcnueo to t.he qUt"lotion:
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Item 07: Th.:i.oitem yielded recmlttl indicating that. 95'", of the

otlbjecto agreed thHt teaching a eLaua in which the

pupilo have a variety of neecin io oignifieantly more
di.fficlll.t than teachi.ng a eLaao in which the pupd.La

are of approxdmatie Ly equa.L Ahility" Four per cent;

dioagreed with thE>item while 1'1> \11el.'eundec Lded.

Item 17: Thio item yielded l:ecml't,Q indicating tha't 83%of the

oubjecto dic:a~rreed that preoent teacher training

adequately equipo tieachezo to deal with divel:tH:'l

edllcational needo ill the clano which O\l':rgeotoa

nega ti ve atti tude towd.l:dopl'eoen t teachet' t.t'ainillg.

Twelve l?el'Ce!lt.of teacher educat.enn agreed with tho

item while 5% were undecided.

Item 18: Thin item yielded reotlltn indicatinST that 84% of the

o\lbjecto ~lgreed that a low pupil· ..t:.eache:r:ratio

(about 15:1 or leoo) io required for the teacher to

be able to addreoo a diveroity of learning abilitieo

ill t.he claoOl.'oom. sd.x pel:cent. dioagl'eed with the

item and 11% v,ere undecided.

3.5. Qualitative reoulto of the open-ended queotiono in
Seot:.io:n Tll.1:ee

a' A cummary ft~llowo of the t:.eHcher eduoa t.or e ' l:.'(~plieu to

the qUdlitative queotion:



Table 3.7 Reoulto of Ite:w.oOmitted fr.omthe statistical
Analysis

Lt.om t tom
No.

07* Teaching a ~laoo
in which the
pupilo have a
variety of needo
io oignificantly
more difficult
t.b.a-nteaching a

claoe in which the
pupilo are of
approximately
equal ability.

-'-l Undrx- ,<I,,'Aq t (,PIIl('nl lii :'''}(jI P( '['ot d 1

mont

9'1.6'b tL o s 1.4 '1> 100'b

11. 0'1>

I.r

56

5.4%12.1% 82.5<b

5.5% 83.5%

17* Present teacher
training
adequately ~quipo
teachero to deal
with diverse
educational needo
in the
claoo. (ReVersed
item)

18'k A low pupil-
teachel.'ratio
(about 15:1 or
leoo) is required
for the teacher to
be able to address
a diver oit.y of
learning abilities
in the
claos.(Reveroed
item)

100%

100'b
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teacherf.l ohould be trained to deal with SEN in the
claoo. Eighteen percent revealed a negative attitude
by dioagreeing with the item and 7% were undecided.

Item 19: Sixty two percent of the oubjecto agreed that
maillotreaming io likely to oucceed i.f teachero
receive pre-oervice training in educating ch.i.Ldren
with SEN thuo dioplaying a pondt.Lve attituc:ietowa.r:do
the requiremento for teache:c comp'Sltency. Twenty
th.t'eepercent dioagr.eed nith the item and ~5% were
undecided.

Item 20: Seven ty seven percent of the zeuponclento agreed that.
teachero will dope with a variety of SEN in the
claoo if they receive ad\?lquate ot1pport from other
profesoionalo (e.g. educational poychologiotcl and
educational opecialioto) to aooiot them. Sixteen
percen+..dioagreed with the item while 7% Nere
uu decd.ded ,

3.4.4 Qualitative Heoults of the Items Omitted in the
Requirements for Teaaher ( ,mpetenay subsaale
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Educational Needs (SEN). This revealo a pooitive
attitude. Twenty two percent of the oubject.o
dioagreed with the item and 4% were undecided.

It"",.13: The resultn indicate that 93% of the teacher
educators O'Ilr,reyedagreed that in order for
main streaming t.o oucceed, teachers must receive in-
service training in educating the child with SEN.
Four perc sn t, da oplayed a negc.tive attitude by
disagreeing wit.h the item and 3% were undecided.

Item 14: The results ind:i.catethat 74% of the oubjecto agreed
that it is feasible to include training for SEN in
the ordinary teacher training curricula which
indicates a positive attitude towards the
requirenuento for teacher competency. Nineteen
percent of the respondents disagreed with the item
displaying a negative attitude and 7% were
undecided.

Item 15: The results reveal that 50% of the subjecto agreed
that teaching' 'd.t:enwith SEN should remain a
oeparate, opecialized field of education which
ouggeoto a negative attitude. Thirty nine percent
dioagreed with the item suggesting a positive
attitude and 11% were undecided.

Item 16: Seventy five percent. of the o'lbjects agl:eed that all
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Item Ltom

No. Ilmll'c id od 'l'ot illl\ql-c~pmpnt Di~';tlqr-op-

mont

100%All teachel.·o ohould
be trained to deal
with SENin the
class.

75.3% 17.8% 6.9%16

i----\------,---,··----I-------+-------i------l-----11
Mainotreaming io
likely to succeed if
teachGro receive
pre-oervice training
in educating
children Tllith SEN.

100%62.1% 23.0% 14.0%19

Teachero will cope
with a variety of
SENin the c1aoo if
they receive
adequar.e sappoz t;
from other
profeooionalo (e.g.
educational
poychologioto and
educational
specialisto) to
aooiot them.

20 100%70.7% 21.7% 7.6'1l

* Item rev"eroed. tor ocorr ncr purpooes. Agreement Wl.th the

item denotes a l'legative attitude towardo mainotreamillg

and io therefore scored "1" OJ:: "2". conversely, in the

itemo not:. requiring r<:lveroal, agreement ocoreo a "3" or

"4" and a high total ocore denotes a positive attit.\lde.

Seventy fonr percent of t.he oubjecto agl:eed that.Item

teachet· training inot.l.tu'(-.i.cmo",7ill he.ve to t.rclin all

teachel.·o t.o teach pup.i.LuvJir.h var Louu specd.e L
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doe~. not adequately equip teachel'o to deal with '!\ dive.t'oity of

learner needo.

4.2 Broader Implications of the Findings in the Attitude

Towt!1rds .Mt!1instremo;ing and Roquiremf!mts for rcaahar

cornpetemcy Sl.lbs~Ulles

A minox:ity of the teaoher edu ca cor-e surveyed in the Att.itude

Tor-.rs,.::dsN.'1instreH9miJ'g Subsch'llt'!' appeared to be ill favoul.' of

mainotreamil'l.g (4%). 'I'he .majol'ity l.·evea.led. uncertainty And

ambivalence towlil.'clomainoh'eamin~f and inclnl:lionary pract,ioeo

whilo a minority (lHs) are (\ga:bloc Lno l.ucd.on. Thooe with

either t'l. negative atti t'tlde, or undecided, aocoun t for 96% of

the oa.mple. These .!:eo\llts COllCU1. with thooe of Bender, Vail

c\l1d.Scott (1995) who found that teacherc: expreoo fearo about;

their own levelo cf pl:epara.tion for mainstreamillg and the

amoun t of indi vidualioed tim"" t.ha·c children 'Alith l.e1arning

dioa.bilitieo ma.y require.

The total ncozee :i.n the ReqL1il'ememts t'Ol' '1'e.'1C!iJel"competienay

subsos ie whet. compared with the Atiti.itiud« 'l'or,'-'?l·d.&'Na.ilJstz·cJdming

subaas l e, revealed an increaoe ill the number of teache.t'

aciunato;cl) in favo\1J:: of equipping teachero to deal with SEN in

the IMinotrealU cLaunr com (31% vel:CJ\104%). The d.ifference in

pooi tivt-j at,ti tudes .t:eflecttld ill t,he t.otal ucczen in 1;he two

oubtJca.lao l'(;lpl.'eOtmt:,Q t1.11Lnoreaoe tJf 27~, Ln the lat.t.a::. Thio

may be vie'r-led wi thin the cont.ext; 1)£ r.arLvee I () (1.980) otucly.

t.al'rivee ucmonot.i-et.ed that t(3Hchm: attit.udeo may be :llt.ered
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insti tu tion 1 are ill come reop(~ct,e. Thoee of the op.i.nLon tlh\ t:

they are not equipped wac l'~~vealed by 2H, \'vhile 18 'b of t.he

teacher educators believe thlt):il: inot.i t.ut.Lon doeo not have the

expertise l'equired. ThOEleof the "pinion th.:tt they, and theil'

lnot.itutioll have the neC{~OulU'yexpez-t.Lce accoun t.ed for 19'b and

401(, I reopectiw;!ly '1'hio t.m~rgeotc a deqlee of optimiom for

teacher training Lno1:.itutiono t.o aooomraoda te t1:<d l.ng t:eadlel: 0

in Special Educational Needo.

The reculto of the open=ended question, "What, ill your.

opinion, '\re the requirements that wi11 enable the teachel' to

meet special educational needs ill the mainotl:eam claool'oom>'''

support thooe yielded in the Raglli:z'el11ent::: fe.·' TeMC}Je,1J;'

Competenoy ...subaas L« whel'e the majority of respondents ci.t.cd

pre-El.lld .:i.n-'lervioe training. Fewel' teacher educa tOl'S req\1.ired

suppor'\:. from px:ofeooiollalo arid a low ptlpil-teaohar rat.i.e.

Filumoial and phyoi:.:al resourceo, and Speoial Educatiollal

Needo as an al:ea of opeciali7.ation e.g. a l:emedial diploma,

were .regarded as import.ant by a Ini!~erity of the E.ltunple.

Theae .r:eoulto zevos J that many teache,~' ed\l(Jat,()l'o believe tJU\t

it., io feaoible to train all teachel'o \17ithin t.he ol·d.i1talY

teaoher training cur rd.cuLumt.o dea L with SENand. that

mainatreaming will be nucaBoDful given pco- and in-nervicB

traillill.g, support fl.·ompl:()f(~u~:ionn.Lu,and (\ low rmpil-,tl;\adlOl:

';\00 wi.th

diverso odu<,,'at.iC::lllalllEl(lCi.O Lc diffi("ul t t17h:U.H many tOl'lcllf"t'

educa tore> ,'J8l'O of tho opin i on tha t:, preuen t. tOA.l"'lHll: 1"..1:&in1119
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wit.h SEN;

tElctchero will cope '1]i.th l\ vi\t'.iet.y of f3EN in t.he

claoo if they receivA adeque.t.e ouppor t; fl'am ot,her

pro£eooio:lalo (e.g. educational puycho Lcqd.ut.n and

educational opec,ialitr:.o).

the dl£ficml ty of tfjl\t"!hing i\ hetnl:ogene(;)tlo gr(:)\1}?

ver oun d hom09ElneO\lOSfl:01.1P Ir,'ht.'u:echil(tren have

oimilar learning neeciol

the need for a low pupil-t.eaoher ratio when teachincJ

a claoo ~vith a diveroity of learnil1g abilit,ieo.

Dioagreemellt with the otatement that the preoent otat.t10 of

teacher tr.!l.illing i.o able to adeq\u\tely equip teache::o ue deal

with diveroe edncational ueedc in t,he oLanu , wao e:q:n'eooed by

the majority of the oample.

'l'l~e ctmbivalellce revealed in the reoulto of' the total (3C<::)l'OO

yielded in the At:t,it:ud9 'i'ar'NI:t."da fl/.'iim7t:J:e ..<fm.iIJg'and RequJ.J.'ement:tJ

fo];' '."9c"Ic/JS.r: competienay Subactl,ZstJ 10 ouppor ced by the l'eopolloEIO

given to the t.wo querrtd.ona included in seation TrV'owh~l'eby

t,eacher educat.or a wen.l anked tn what. ext.ent, they (1) eon od dev

thelnoelveo equLpped to t1.'(d n teacht~ro t.e deal wi t.h BEN ill the

mail'l.o'l~rlilalUeLanc , IUlet (.2) ~111\At.lwl.· theil' .i.nuLi ttl1:.1en hac the

expert.:i.£lt) lle(~6nOl:\l.'y to trl'l.i.n te!l.chm:o Ln film. The l:eOpOllO(l(l

deJ.nolHltl.'l\t.f'ld tl~,Jt 53'/. and 42'1, believe tlwy, and their
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4.1.2 Atti tude Towardo Requ.i remen ts lor: Te,aaber competionay:

subsaale

SubscMle wao the aln.biva.lence experLenced by the majori +y of

the t,eacher educato:t:o to'ilJal'do the l'EKlni!.'ementc\ opecified for

teacher competency £<.11' me,inot:r:eaming. l\.lmoot, a r.h i.rd of the

reopoll.dento wel'e more optimiot.ic re~ftU'dillg t,eadier eompet.enoy

given the req\lil:emento opecified. A minol:j,t,y were llegativt~

towardo teacher compet,ency il:l.'eopect,ive of' the zequ Lremeut.e

opecifi6ci.

The lMjOl':it.y of teacher educa coro wel'S ill agreement tvith tht'"

foJ lowil::.g requireJ.nento for teacher ccmpet.ency t

t.oaolu:ll': tl't\illj,ll~f inot.i tnt.iono will have to train all,

teachero to teach pnpilo with varian" SENI

educating child.:t:enwith SEl':l

it io fOl\l.lible t,o include t3.'ai11ing fen' OENt,lithin

the ordinary teacher training curriculuml
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reoponden.to to ·the open-ended querrt.Lon t

"Ii It'''idintj wh ot hot m.i inut.r o.uu i nq io tit,· 111m;! d":;irdl>ll.' .r ltor n.i t i vo

t'i iu n(,'(~p~H:hll'y t.:-~ d itlor on t }.;rtf!l .unouu t hr- "fil['lqotipt; (I'.q. I,p,uninq

Dill,lld lily, [1<,,11 inq Imp,1i 1mr-n t ) ,I( ~;pr'(' LII 1,:<111"'111011,11 1I('(>d. P 1(',H;I'

oomnu-nt "

A mino.t:ity of th" tei\cheJ:: educat.cro felt that differentiatioll

io not neceooary. The categorieo ouggeoted were according to

oeverity (e.g. night. and heRring ill:pail'l~d) ,lith oever e [;EN

grouped ~.n claooeo e. q. phynd.c-e Ll.y dioabled to~ret.he:r;). The

rat.iOll.ale fen;' cucli categorioatioll tvel:e (.~ited aD t.o ide1lLify

uaedc f for c Lauarcom mall.l-\ge:ment and different.iatecl t.eachi.llg,

and the coot of reOO\1roe:::. Theae qua.li t.at.:i.ve zecponnen lend

support to the zeou Lt,c of the Atti.tude tiows rda ,N."I.iJlstl:e,"I.Jt1iIJ,),

subaos i« .

The foregOing reot~l to give credence to the t~eacher ed\1cat.cr o I

clioagl'eelnellt wit.h the item otating t.hat maillot-ream,ing can

cucceed irreopective of the cat:egory of SENLnc Iuded in the

claCJol·oom.

No oigllificant d.iffel·ellceo an attitudeo towlu'do maillotl:emnill~J

And biodelnogl'aphic val'iableo ~vel'e f ound , Home lan~rtlage chewed

a t.endency (J?<O.l) to influence with the Ensrlioh opeakill':1

1 ,11lguagegt·()UP telldin~r to be more poua.t.Lve t.(')wcu:do

Inn:i.not,l.·€lmninq tlHU1 the Af,d,kaauo opc.1t\kiuq lall~rua~re STl.·O~lJ?
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4 Discussion

4.1. Interpretation of the findingo

4.1.1 Attitude to Mainst,r:eami119subaoa i«

The major finding in the Attitude Tor.'dJ."dsN.'1il1stJ."e."lmillt)'

subaae ie wao the ambivalenoe tow<udo mainotl:eaming and

incluoion practiceo by the majod ':If the reopondento. A

Inil'l.Ority of the t.eacher eduoa coro oampl"lildfeel negatively

towards mainot.reamiltg while an even amallex: numbez' have a

favourable attitude towal'do the Lnc Luod.on of children with

Special Educat.ional Needs (SEt-l) in the mainstream claooroom.

'1'he deocx,'iptive 8,nalyoio l:eveale<d i.hat teacher educat.oro had

otx,'onger opiniono regEI.1:ding opecific otatemento wit.h reopect

to main otre<!uning • More pooi tive opiniono were elicited £l'om

the itemo pe:r:taining to mainotream education preparing

children for life in South African oociety and that their

preoence wO\1.1denx.-icb. the life of the achoc L,

The reo\tlto indicated 'i";,hat,moot teacher educatoro wex:e of the

opinion that only childx,'en with mild SEN can be acoommcde t.ed

in mainotrealu cl.aonec while thone wi t~h OeVEll:eSEN req:uil'e

oeparate, npecial:Ll.led eduoa t.Lon eit.her in oeparltte cchoo.l.c 01'

ill oep"u:ate oLe.auec. A cal I fcn: diffel'(mtiati,oll A.ltl01HJ

cate~Jorieo of SEN \;Jao l·evek\l.t)d hy the majozL t.y of the
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Eigh ty t.hree pez cen t of the oampl.e dioagreed tha t the pr ocenc

otat\10 of te,:\cher trair.ing adequately equLpo teacherD to deal

with diveroe eduoat.Lene L needc in t.he oLaouroorn,

Nineteen percen c of the uampLe conoLde.r themoelveo t.o be

equipped to train teachero to deal with Special Educational

Needo (SEN)I 53'b believe themoel 'JE.~O oapab Le in Domereopecto I

while 27%do not feel capab l.e , I<'nrt.yperc~ent of t.he

reoponci<:mto believl;~ th",il: inoti t.ut.Lon huo t.he expez-t.Lue t.o

train t:.eachero in SI:~NI 42% believe theil: inoti t,ut.Lonu are

equipped in acme reopacto t1hi1e 189. believe the.il: inot.it\\tiono

do 110t have the ueoenne ry expertim.~.

The Goals of EduClfltiol1 SCL"Ile revealed that teacher educat.oro

rata otimulating the pttpilo' deoire to Learn ao the moot

important goal. of educa+d.cn, Thin wac followe<l by encouraqing

pupd.La to find their own problem oolving met.hod.s, developing

ill pu1'ilo the abilit.y to critically a1'praioe information,

enco\traging own goal oetting £01' 1eal'nin9 and 01<i110maot.ery.

'J.'heleaot impol:tant goal wao that of t:raining 1'\t1'i10 to

reproduce fact\lal. i.nformat.ion aocuz et.e l.y ,
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according to oeverity of SENis neceosary ao children with

severe SEN cannot be accownodated in mainotream claosroomu.

'l'h.eRI?quiremellts t'Ol" Tei'lci1e.J;"compeeency ..C)l.lbsc."I1e revea Led t.hat

31.1% of the t.eacher educa.t.or c nempl.ed felt that the

requirements opecified would have t.o be met in order to enuure

the effectiveness of mainotreaming. F :mr percent. of the

teacher educatoro sampl.ed dioag.reed that. theoe r equd.zement.e

wcuLd enhance the efficacy ,.,f mainotreaming while the

remaining 65% of the oamp.Le wer e ambivalent.

Statementll with which 58% or more of the teacher educators

were in agrt':)ement included:

-teacher training inoti t.utiono \Nill have to train all

teachers to teach pupils wit.h various SEN i

-teachers must re(.~eive in-service training in educating

children with SENi

-it io feasible to include 't.raining fOl' SENwithin the

ordinary teacher training curr LcuLe,i

-maillotrecuning io likely to succeed if teachel's J:eceive

pre-selviae training in SEN;

-teache.I:o will cope with a viu::iet.y of SEN in the

mainotream cLauazoom if they r eoed.ve adeque ....e support;

from other pl'ofesoionalDi

,-the difficl.ll ty of tea{~hi119t\ het~';.rog~ne01.logl.·01.11?where

the pupilo have diff(:'1l:('lllt; Learn Lnq needo r

··t.he l\eed for 1.\ low pl.lpil··teachel' l'atio tvhen tea.:::!hinSf a

claOD with diveroe abilitieD.
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of the oample fell in the 40-59 year age group. 1<'ifty fOUl:

percent were Afrikaans speaking, 28% 'i.vereEnglioh opeaking and

18% have an African language ao t.heir firot language. Ninety

six percent of the aamp.Le have one or mor e degreeo aud four

percent have a diploma. All nine provinceo ill South Africa.

were repreoented in the aamp Le with Gauteng .Province

representing 27.4% of the aampLe, followed l:>y Eaote:r:n Cape

wit,h 16.4%.

The Attit..zde Torv,iJ::dsjlNdl1str:eamiIJrJ subeas i» revealed that 4 .3~

of the aamp.l,e have a positive att.itude tOWCl.l::domaitlotl:eaming,

84.3% are undecided while 11.4% have a negative attitude

towardo l"ll:l.instreaml.ng.The atatements (Items 1 and 4)
per·t.aining to mainotl:eam education preparing a pupil for life

in south Africa and theil' presence enrichi11g the life of the

ochool, elicited positive reoponses by 69% and 67% of the

respondento, respectively. The t.eaoh ez; educe cor o revealed a

negat.ive attitude towards mainotreamillg by a.greeing with the

following:

-i t is uon aLl.y necessary to place children with SENill.

oeparat), op~cialised achoo l.e , or, ill separate, opecial

clasoes in maillotream oohoolo;

=on Ly children with m:Ud SENnhou l.d be included in the

mainotrel:un classroom;

-d1.ildl:ell wit.h nevez e SEN cannot. be aooommodatied Ln the

maillot~:t~amC' Lauaroem .

Teacha!.' educ-ato1.o tvOl'e of thE.l opd.n.i.cnthat oatego.rioat.ioll
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3.8.2 ANOVA for the Requi.r:ements for Teelahe.!:·

competenay and the biodemographic variables

l'able 3.14 Analysis '.';Varia.nce Table for Means for the
Requirements for Teaaher competenay Subsaale

and biodem~graphia variables
_.

Source DF Mean Probability

SquAre --
Gonder 1 1.3570 0.83ti8

Age 2 14.4522 0.6409

HomeLanguage 2 11.8949 0.6901

Years previous experience 2 46.4276 0.2362

Language of Instruction:

Afrikaans and English 1 73.3562 0.1269

Afrikaans, English + 1 42.3546 0.3518

African language

There were no significant differellceo in attitudes towards

requirements needed for teacher competency and the

biodemographic variables of age, gender, home language, yearo

of previous expexd.enoe and langtlage of inotruction, whethe.t·

English and Afrikaalul or with the addition of an Afl:ican

language.

3.9 summary of Results

The rocu Lto of the ourvey n.:veal that. of the t.eachel.' educa taro

sampled, 39'b were fema.Le and 61% t'l7Gl:O male. Eighty one percent
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Table 3.13 Analysis of Variance Table for Means for
the Attitude Towards Nainstreaming

subscale and the biodemographic variables
---

Source DF Mean Probability
Square

Home Language 2 93.0805 *0.0957

Years Previo'.1SExperience 2 47.8513 0.3054

Language of Instruction:
English and Afx'ikaans 1 50.4919 0.2635

Engl:i..oh,Afrikaans +

African Language 1 70.4128 0.2127

Gender 1 5.0381 0.7250

Age 2 12.4197 0.7349
*p < 0.10

There were no significant differences in attitudes to
main streaming as a function of the biographical variables of
age ..gender, years of pr evd.oue experience and Lanquaqe of
inotr'l.1.ction,whether English and Afrikaans, 01 '.vith the
addition of an African language. Home language showed a
tendency to influence with the English speakillg language g~
(/ = 28.0) tending to be morEl positive than the ~frikaans
speaking language group (,,.::::24.3; F=2. 43 i P < 0.1).
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regarding this item ao the leaot important goal in

education

3.7 Relationship Between Aftitude Towards Nainst.resmi.'2g and

Requirements for Teacher cawpetency

Pearsons Correlation Coefficient wao computed for the Attitude

Tor11a.rds.Mainstreaminq subaasLe and the Requiremenlts fo.1.'

Teaoher competienay'Subso:tle yielding a coefficient ot 0.6887,

which io significant, t thE" 0.005 level, indicating that the

Bubocales are strongly rolated.

3.8 One and Two-Way Analyois of Variance

ANOVAS were conducted on the biographical d&ta and the

Attitude TOl'tTards.MainstI:e..'lminq subeaaLe and the Requirements

.for Teache.r competency subaael:e,

3.8.1 ANOVA for the Attitude TorvardsMa.instreaming

Subscale and the biodemographic variables.
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training teachero. A qreat. dea l. of roopt;11wibility w.i.Ll, bt.~

placed on t.he teachcll: educ at.l't'o t.,~ brJ.ng about; tho c~hang(lG

neoeaoaxy . III 1.i.s.rht. of t.hia, it. beeomeo v.i tally impol·tAut t.o

educate and O\lpport the fi1.·ot,ool:del.' f\qentn of ch anqe - the

teachet' ed\1.catoru, 00 they t'U'(1 empowel'ed t.o bl'.itHT about, the

pkradigm \hi:Et required f01,' maj,llot..t'eam.ill~~to nucceed , 'l'he

goalo of ed;'lcatioll, an identified by the t.(~aC~hel·educa't.or o,

are oOlloiotent: with a C'0911i ti\l8 ed\'l.i...~l\t:LOllphiloo"phy which io

promioing in relation to the vi{\bil:i.t.y uf l\\aillo~~1:ea1Ui!lg.Thi.CJ

approach can provide the meanc to f\clapt. t.lle educe t.Lon cynt em

!I.e both the teacher tl'ainin~J and cu r r LcuLe level, and thtHl

lneet the diveroe lleedo of <1. .... 1 South Africa' 0 learnel'o.

In the worda of Carl Hay-t'mod (199.2) I oax:e lleedo to be taken to

ennuz e that, learnel'o with op(lcdal ed\lcat.iollal needo cloll't

become the vi<:!timo of t.h e educe ti on ayo t.em (or "ml\il1Chllnpin~r")

where:

" ... 'j'hnit I ,Ii It'd l o.un t nu o l t on ,'011£'1.111';\ wi t h l ow 1\.11 iv,'

t nt o l l iqouc o, ('hdOI ie' ..nd <ir:vliVl'd If',llllillll "IlViIOIlIlH'IlIIl,

i nnu i J i"il'lll lII<>di.I\I'(\ l o.i tn r m] I',;P"'I' 'll"!'U, .llld mol iv.1! t on.i l

{'XPC'('(.lt j,IIW (II l.wk 01 <'onllol r 01 l u i 1\11,', ,Ill.! o l IIl'ipll'lI1OIlI'UlO,

( 'l'h l u ) If',III(I 10 ('lIll1ul.llivI.' dl'li"ir>lIr'j"'i ill I.wk",illtrillld,·

mol l v.rt Ion , dlld ill l u rt hor '\'('1<)1'111<'111,)1 ""tJlliliv(' PI<1(·'·')l;Pli. 'f'hull,

I hI' ('xl"'1 iPIlt·1' 01 h ...i1111 I ('Lit d,·d or 1"'1111 inq d i 1),lId ('d in i I ia l 1y

j 1lIll'1 IOIlD ill lil1('11 .1 w,ly ,II' to Ill,l~" 'lIl" 11\<"" ',01" ('d),"'d I •

The nueeecc of It'ainntl'E'mni.IHf 'i.viU dt~p,'lH.t U11 the adaptl\tin11 of

the oyot.cm to thu If,,,u'ner' L) lltHJdu. '1'h10 ;,\dl\pt{\'L.l.Ollwill ''lin
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4. (. ccno.Iuod.on

within the :'out.h African con cex't , spocit'\l Ech'lcat.Jv!lal Need

(SEN) in a eompl.ex phEmomenon 8.l:ioin(f fL'om both intrinoi';' and

e~:trilloic al"'tiology through the ill tOl:play of ooo Le--eecnonu,c

deprivation producing POV01:ty and mC\lllutl':i t.ion to~rether with

111e'1uitable education opport'lul.i ti.eo. concequen tLy , va oc

llumbero of the south African ochoo1 ~roin9 popu Lat.Lcn Rre faced

with educa tiona.l dd.uadven taqeo whiclh need t.o be .1':edreooed"

Maillot,reamil'l.g, in theo.t:y, pro'video a moann of attail).ill~1 parity

for the dioadvCll'Ltaqed majority thuo onahlincJ them to

participate in the futnre economy of Gouth Africa. However,

wi thout cCll:ef\ll plal'l.nil'l.g and the impleme11.t.atioll of (ltrategiec

to encur e ito cucceuo , the dioadvantClgeo of the pant; may well

be perpet.nated into the future, moot affeC't.ill~1 the very

ot\ldento it a.imo to help. Thio ot1.ldy hao f01.lnd that th.e

majority of teacher ed\lcat.oro oampled expea Lenoe ainbd.ve.Lence

towa.t:do mailtotreaming. .rhio trend io aLeo preO€lllt Ln t:heil'

peroept.ic>l1.o of the re'1\1irementc; that will enhanoe teachel.'o'

cOlfLpatency, b\lt t.o a 1eoooJ:: excent., Fifty eigh'l:. percent. of

the taac.!hel.' educa coro nampLed are of: the c;)pi.l'l.ionthat.

maillCI't.l'oami21gCaJl oucceed give11 (:;xt.enoivCl pr e- and in-o(:u:viC(1

teacher traillinq, rmppt:n.:t from pl'oi:etlttit"lualo and oma11 e l aco

oiza. The £indingo in thin otudy have d(.'lmOnotl:ated rmpPol:t., by

t(~nOhel: ec\uoabJl:o, fo!: empo!,vel.inq t~e<wl.m:n t.lu:ml'1h t.raining,

whieh iu euuen+Lal fIll: lnainni'l.T11unilHT tl,' u\H'e{~t~cLTIlt..' l.'tHmlt.u

have fm:t:.hol: ohown thf\ t many toachm: ndnc,:l.t CIt CJ do not, f(.'lcJJ.

tlwmnelv~:HJ t.o 1m Mk'qnately nC]uippod fo!: t.fwklill(] the t.auk of
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reoponoeo to the quali tativ,;, qU€lotlono tend.,Elci to ouppor t; t.he

high illC"!idence of unoer t.ei.n t:y obtltined in the :Hvo- po.i.n1~

ocale.

The Lnc Luud on of section roin: IThe (.~·(Mlaof 1::dllC!.'It:iOJ.'j tvheJ::e

d.at,a from the othel:: nect.iono. The otat.iotical t.echnique tvhich

would have made this pocn.Lbl.e io P.l:.·f)f.lE:lUt:.lybeinq deva.ued and

io wao not yet available for thin nt.udy , The detn:ilo are

diocuooed bEllr'M.

4.5 Implioationo for Further Reoaarch

With re£!3l.'enoe to the d.iffict'llt,y C'oml?arill.~rthe data £:t:t)tn

secti ion FOUl' with that Ln seac.ian '1'iJl'ee, an unfoldillg

technique couLd be uued to obtain a ncoz e fOl: each individual

\i;hic11couLd then be correlated with the Attitude 1'arV'.'1J:ds

SUbSCf!l1eur. Thio t,eolmiquEl would allclw for the quantifieat,ion

o'~ the relationohip bet,~3eell t.he individualo I l'tmking of the

~roalo in educet.Lon and the attitude towardo mainotl'earoing and

req\lireJ.nen to for teacher ccmpet.ency . Dat~l of thi 0 IHl.t.ure wotlld

oignifical'l.tly contribute t.Qwal'do the C'(.Jmpl€lxity of the data

yielded in t.hio otudy.
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them a ccne Iuui.ve nt.udy , TIH.i pO(lt.al curvey nattU,'f3 of the ,Vl.t.a

collection eal.Tieo i,nhel'ent d:Loadvt\nta(fe~,:

The oampl.e ceLect.Lon taI:9t,t,ed all th(~ t.eadH ..n: training

oollegeo in south A'trioa. Hc:.)wtwer1 beitlt;.f a potrt.a l, nu rvey I

'I;~haQueotiollnaireo rehu,'ned may not have l:epl:eoentfxl a

l'andom oample of at 11e~f~o and t,'/\Chel' educe t(n:o and

therefol.'e the ::erHtlto cunnot: be geu~1:alio(ld r.o t:.eacheJ::

edtlcatC)J::oat, teCl.cher t.l:aininc;r col Leqec in south Afl';ica.

No queotio!luail.'eo were l:ettll.'ued by ttla(::!her educe cor o ill

the DepCl.rtmeut of Methodology I 09.0 l'eqt1eoted.

conoeqt1.ently I the 1:13au 1co cannot; be genel.'aJ.ioed to

teaoh.er edncato1:0 ill the Department of Methodology at,

teacher training oollegeo ill Sout'l Afl.'ieCl..

The low ret\u:n rate and small U"-I" ')le oize pl'evellto

gell!:llralizatioll of the finding-a and may not be a true

l:eflection of the viewo of t.eachel.' educatc."lro.

The O\U:VE'y~l7aoavailable only ill Ellglioh whi.ch may have

further .l.in.ited the returll 1:(\'\'("1.

The five-point L.ikel't·-t.ypo uoa Le uuecl ill seoti.ion ThJ:'et~

pl.'ovided the opt.Lon £(.)1' em undoca.ded roopolloe whiC!h may have

cOlli:.ribut.ed towa ..'do t,he f:at.l.u re co ohtain Otl.'()llCJ ly pooi.td.ve 01'

ne~IHtive attit.\t~'ao in the ,~t:t:.,;,ud(-? 'l't1r.'.u:d/.1 NL'Lil1!Jt;J::e~mn.i/)q and

Req!li1.·euneJ]t~l fOl' Te'h~hoJ.'compot ancy .~7!11:n.1(1.'lle}a. HOl,v(lvcu:I t.ht:1
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in(;::1:e8.oet.heir ropertoiro of ok; 11 fl +h rouqh opecifie

techniqueo. Exampleo of theoe inc' lucie l"o\leu;tein' 0

Illotrllttlell tal l1ul.'ichment., Modia ted 1,0.:\ rn 121'1 E~l:pm:Len ce , and

HEl.ytJood'0 13..::ight start Programme ~vh:Ld • .,)t'ov:Lde t.el\t'lhElr

ed\lcatoro t17ith the pl:actical meann r.o divet'oify and broaden

their range of abili tieD. TheN) pl.'(")~fl:ammeof oou a on ·t'.eachillg

thinking okilln for different acre (Tl:0UpO li31thin the pl\l.·nmeb:n:o

of the mediat.ed lea.t:lling expEll:·h)ll(.~e.

From thic peropective, the t1lt.imat~El~Joal of educ"lt.ioll io t.e

develop sutianomoua tihinkera, and to emt:>owerpeop Le t.o

reoogllioe and acccmmode ce l:apid oocietal and technological

ChtUlge. The zetmLto ill thin ot\ldy would ouggeot that. the

teacher educatoro oampled wouLd C011 C\U: with thio view of

education. The findillgo with x:eSltu'd to t.lle GCMltJ 1.1£ .E::du<;"'."lt:,;on

are promioin~J and pooitive in re1.at:.ic)ll r.e t~he viabili'L~y of

med.notremninq. It pavec the way fox: all :f,ndivid,lalioed approt\ch

in whioh childl':ell wi tIl a vCll'.iety of needo can .t'';;lI'l.ch

illdivid\1.alio(jd goalo. All individl1al.ioed approach Lo l.el.iant

UPOl\a flexible cur rLcu Lumwhere Learner c pl:oceed at, t.heir OWl.

pace aoh:i.evinq their own {foalo and eva l.uat.Lcn io in accol:clance

with the achievement of t.lleoe ~roC\ltl. Within uuoh a framework,

children with a v<'lriet.y of .l.earnin9 IH~I;ld.O call be 8,(:couunodated

within the mainotl.'eam t:,laool·c)om.

4.4. Limita'tiono of tho study

The ohtdy ohou l.d be vielrmd <\0 an t"lXpltll:'l b:Jl.·YDUX'VOY 1:<\thtl!.'
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modelling and pl'{:\cticCI and lnt,(ll:action D \,11th (:>'\'h€11:0 • Th!'-)

teacher io the ct'it,ieal link bett-.7E'1E.'Ill the (It\H;l~l\t.alld the

currioulmn where good t.eB.Chl'lt'(I oel.Vt~ au bot.h Lrrt.ezpr et.or n and

q\leotionero who aooiot. o+udeu+o ' COllC1t.l:\tct.:i.<:lll of knowleciSJo and

finely tune claoot'oom exchanqe tOt· maximum mellllill'f and nt.udent;

benefi t. The teachel.' pl.'ovidt')(l the "bd.ci':re" t,el ot.\lden t. t.ranofel.'

and the actual ol.1bject, lO1.U'ninq (Pl't3t.:ll1eil.'.Hm, smey·-Ric~b1UI:\ll,&

Beyer, 1994).

The mtlinott'eaming pa.t:adi~f.ITlhaD .implica tit.,,)110 fOl' t.ea('~hi1l9

o'l:.yleo and teacher tl'ai1'l.ing aD it. repreoent,o a l'adical

del?arttlre from the preval,ent view of learning c'lO linear and

oeq\lential whel.'e otudento are l.'equirad t.o maot,er o\lrface level

ill formation (content.) and dioerete decontiexnue Ltced okillo

(often \1Ci11gdrill and practice) befol.'e movillg on t,o more

advanced and comp l.ex t.aoko (c"aglle 19701 P(')pham, 198'7 ill

Preooeioem, Smey·,Richmall, ..md Beyer, 1.994). The emphaoio moveu

away from content-baaed teaching' and learning and f()(.'uueo 011

the p.r:aotJsa of' lear11i119 - okillo acqttioi tiou and cut.comen

baned teachillCJ anci leal'll.illg'. TIlio apP'l.oaeh fOl:mo the baoi.n of

the Gaut.EIng Edtlcatl.oll Departmenta I (GED) Ct1:rriC\ll\un 2005 due

t.o be implement.ed ill 1998. Teachero will need. t,Q be flexible

and capable of divercificatioll to meet. the (foalo of C1..J::ricmlum

2005 in t.IlI) mailHJt.l'ealU cLacurocm , 'rIle (~oqnitive mhwatiIJu

phdLonephy pl.'(Niden .'\ tl.'l\mel.mrk \\11thin ,\lhi(~h tho qOl\lo of.

edueat.Lcn au '-'lXpt'€lcwod by UH~ 1I)I.\I-hl'1: •Khl.'ft'l'nn.J :i.n thin ot;ud,y,

can be aecompl.Lohod , A ('n~lll.Lt ivu .,,,1\1('1\ tt, '11 ill.lpt oaeh pl:t)vi.dtlo

the 1>t'l'\o'l:..i"1\1 '('.0010 f.or tefH'lwl. tKhH"i:\bll.O, aud t.fla.(~ht'~l:O, to
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the pupil' 0 ability to r epxoduoe the met.er i el. Leanned , 'rhe

laok of emphaoio placed 011 thene aop€lcto ill education

oignifieo I'l move away from old. o1".ylo t,eachinq ~Tt)aloI

otlggeoting that. teacher educatoro have made t.he ohift to the

new educe t.Lonal. pll.l:adigm and would not: be averae t.o a

cogni tive phil.ooophy ill edtlClatioll. Thio approa(.~h enccmpaucec a

more flexible leaJ':ning envd ronmeut; and cUl'l'iculll which can

acccmmodabe the learn9:t: with opec.ial edt1.oatiollal needs.

4.3.1 'l'h,~ broader implications of the findingo in the

Goals of Educati.on Sca/(9

The reou1to in the Go."lltJ of edrlc.lti.olJ Scale ohow ot1.pport for

Skuy'a (1995) contention that the focmo in educe bd.on nhouLd

l:l.e in a p,oceao-baaed approach to edtloatioll tlU:O\lgh promoti.llg

a oooial oOllotruotiviot approach t.o t.eaching witil the

development of thinking okillo, ao cpponed to a conven td.oneL

trallomiooive approach. F\l.I:thermore, a oogni tive approach t.o

ed1.1catiol'l.foc1.loeo 01'). Allcouraging learner partiaipa t.iotl and 00-

opeJ:.o!Itive leal.·ning while enabling .l.earnAro to challenge,

<;[ueotioll and tranocend the ota'\:.\lOquo. Wi thill thio ~pp'roach,

io the c.t:\lcial 1'0119 of the teachel' ao mediato.r: where the

teacher I 0 il'l.ut:r:\lctiollal .t'ole in chcm~red £l:om c.llat. of an

infoJ.llu'It:.icm plY.wideJ.· tc;) sosu acor O/" fdCi.lit,'1toJ" of at udent:

p(!U'fcu:Jlh'f/}('!r.'I. J:1l':eooAioen, Bmey·~Ridunl'\ll.& Bt:~yel. (1994) qnote

Ha},,-Jc)ocl(1990) whe.t:e the toaehm: <'H'tu oo t\ coach or. cCl-learner

who ceLect,o and deveLcpc mo<minqtul le.u'lllllcf tlct,i.vi tieD, .io l\

media t~Ol' who pl'ovidt:"l addi t.Lon«1 'lui dal).GfI, 01.1PPOl"t.i VA
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most important goal in eduoet.Lon, fullotved by encouraging

pupilo to filld their own problem oalving methods, developing

in pupils the ability to critically appraise information,

e11couraging pupilo to oet their own ~Toals fnr learning and

ensuring skills mastery.

Rated of lescer importance, are encoura.ginSJ grollpwork, oharing

and co-operatioll, highligh'.:.illg how the otlbject matt.er relates

to other Dubjects, acctuately t.eaching Lecccn content and

evaluation againot group normo.

The least important. goal of education ao rated by the oample

of teaoher educato.co was that of training pupils t.e r epncduce

factual information accurately.

Theoe resulto ouggtlot that teache.t· educe cozo are theoretically

in favour of an eduoat.Lon uyotam that is cubccmen baoed rather

than one that placeo emphasio 01'). con ten t. Stiln\'lla til1~Tthe

deoire to lear11, problem oolving, critical appt'.:l.ioal of

mat.erial and own goal setting arf'l goals that. are consistent;

with a .~ogll.itive eduoation phd.Locophy ao pzopoued by

oontemporary poychologist.s, ouch ao Fenerstein.

of note, is t,b.e lack of emphl:\oin tel;\c~har educators placed on

evaluat.i.on aga.l.llot group norma and t,raining pupd.Lu to

reproduce £act.\lal illfol:mation eceu.rat.e.l.y , Thece are c\u:rent

pract,iceo ill which learner a <,u:eevaluated againot. t.he ~Tronp

norm 01.' !la.vdl'age" pupil. ill t.h(1 'frada, and eXlunil'l.at.iollo rely on
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teachers wi .1 be vital. It is hypotheoioed that should teacilel:

educatoro attitudfls not undergo nignificant change in a

positive direction, their ambivalence may negatively influence

training teache.t·o oimilal'.:ly and, oimllltaneouoly impede thei!:

efficacy in equipping teache.t·o in tJ::aining. ThUD( the cucoeou

of mainstrealuing will hinge on t1>e t.raining provided for

teacher educators. Larivee'o (1980) study demonotrated that

teacher'S attitudes improved with skillo acqud.cdt.Lonand this

may be extrapolated to teacher educatoro. The manner in which

\:hey are eqnipped could be achieved through a cognitive

educt,tional approach in which techniqueo are provided which

broaden the tr'!lacher ed\lcatoro' range of okillo. They will then

be in a position to impart to teachers the methods required

for the diVersification of teaching skillo necesoary in

edttc<$I.'t.ingohd.Ldzen with a variety of needs. An example of a

cognitive approach is Fetterstein's Mediated Learning

Experiencf!l (MLE)which focuses on teaching thinking skills

within the parametars of the mediated learning expe.l':iel~Cle.

Neglect of these iooues wouLd res1.11·'-;.not only in t.he failure

of lua:i.nstrearning b\lt ttl timately in t~ilure of .t·edreooillg the

im.balallces of the past. It \\lill be t 1e majority of South

Africa's ochool going pcpnLe.cLcnwho will be deprived of

opportullitieo to cont.rib\lte towa.t·dot.he country's f\lture.

4..:1 Tho Gc.l'lls of EduGlltion Saale

The oubject.o zatied otimul.at:ing pup.i.La' deu.ize to Leazn ao t:he
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use them. In Hegarty's view 13uoc8sofu1 mailtstreaming is
dependen t on a mul tj_faoeted appr cacb which includes:

* initial teacher training in the fundamen1.:alo of special
eduoational needs as a core compon,'1t and not as an
optional add-on for some teachers

*in service training as part of teachers professional
development whioh can be implemented at higher eduoat.Lcn
institutions as well as in sohools

*support servioes provided from within tht ochool
(internal support) and by ex-ternal agencies which provide
a wider range of support

*curriculum development where a common curriculum enables
learneru to work alongside one another, albeit at
different paceo.

The res\tlts in t:~"? rement:a for TeclOiJercompetienoy

subaos Ie reveal that '.'~'h0r educet.cre concur with Hegarty's
m\11ti-faceted appzoacn and consider it viable. Equipping
teachero through pre- and in-service training, and providing
adequate support f rom pl:of:eooionals becomes a matter of
paxamcunt; importal'l.ceto the success of mainotreaming. It is
here that the ro l.e of t.eacher educa cor c io pivot.al since
providing pre-oervice training in Special Educational Needs
(SEN) will be their rec:pol1oibility. Their ro Le as educatoro of



77

through the implementation of otrategieo and ak.i.Ll.s needed t.o

provide appropriate educatioll. Thin concomd tiancLy given the

teacher confidence ao well ao a pooitive att.ituci"l towardD

children with special needo. The LmpLd.oet.Lonn '''lit' scudy

are that attitudes call be changed befqx.e t.eachel. b • tEll: the

profession which would imply a more pooitive prognosio for the

oucceosful implementation of the Mainotreaming model.

Larivee's study (1.980) damonotrated that teachex.'o who received

training in Special Educational Needs (SEN) had a

oignificalltly more positive attitude totvards the incluoion of

children with opecial educat.ional needo into the regular

classroom than the groupo of teachers who did not receive

training. In the preoent study, oixty two percent of the

teacher eduoe t.ore sampled agreed that mainotreaming io likely

to succeed if teachero receive pre-service training ill

educating children with SEN. It is speculated in this study

that the tlllcertaint.y r eveaLed by 65% of the teacher educatoro

ill the Requ.irementr« for Teacher Competcl/1cySubscale with

regard t.o mainotreaming prl'tcticeo may be related to their

pezced.ved lack of preparac,ioll for mainotreaming.

The reoults yielded in the Requi);"ements foz" Teacheu: competency

subeae Ie de1nonotrate:. t.hat there could be a more poc i,tive

atti t.ude towax:domainotJ::eaminqunder condd, t.iClllS of teachex.'

train;i.n9 and. euppoz t;.• Thene r ecu l,t.o are furt.her uuppor t.ed by

He£fcU't.y' 0 (1994) cont.en t.Lcn t.hl\ t t.eachel'o lu:e moz-e willinq to

ce r ry out taoka fell: whieh t.llf:~yhzrve the .t:eq\1:i.oit.t~ okil.lo and

reO(,)\l1'ceo. Havin~r the nkil.lo I in tlUll, engtlllde.t'o the dooil'e to
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2.5. Does your institution offer ~'r"" ~')nonts within your diploma/dog roo courses
that deal with Spacial Educa., floi Needs (SEN)? If so please Indicate:

2.6. Indicate which of tho following phases your institution trains teachers in.

PHASE QUAIJFICATION

Secondary school

1'& rtla: y od ucatlon

[~~~~~I;~~~L:~:",="""_""... I
I
j

NUMBER OF YEARS
01; UrUUy

Nursery school

Junior primary

Senior prlmary

Und(lrg raduatc
"'

postg.r!~~l:ll·~··<"_1

I
Full·timo coursos

Part-tlrna courses

l(:l'i fC~'pOl'L;( f~t'f' t'(ltfl~ \I~

tOther (PIE!nse specify)

I
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IALL RE~~9NDENTS ARE To" ANSW~~ ~HE F9L~~~I~G~EcIf~~N'S--J
SECTION 2

(Where applicable, mark the box with an "X".)

2.1. In which prevlnco is your institution located?

2.2. Which language(s) Is/are used as the medium/media of Instruction at your
institution?

--- ---..._,..---~

2.3. What are the admission requirements at your Institution?

""=-"-"_:,-==,,~'~

Matriculation

vther (Please specify)

2.4. uoes your irlt1tltution 0111.11courses \\.1 u aln touchers tIJ t1(;;d \'lIih uny lJ'l lliu
following oducatlonnl noods?

~R.';;;ii.;J • d;;';;tIo;;
I

',euuhillg the 9 ifteti child

other (Plaase specify)



1.13. Are you a

1.14. How many hours per week, on 8Verfloa, do YOII &pGrld tenc:hino groupR of
stud ants?

1.15. How many hours par weak, on aveiCl!ja, do yuu spend giving lndlvklual
tuition?

'1.1G. Approximately how many hours, I)Elr annum, do you spend at schools
supsrvlslna st4d ents'?

11

I
I
I
I

1H!O

21·30

31·40

71·1



1.9. To which department do you balong'?

1.10. If you are a HOD, which ~u!Jjtlct(b) / I.IrUtH, of study ure you responslble fur'?

1.11. L.lst the departrnentts) you teach In:

1.12. l.Iot your tot\ching oubjocw:

I l.-:OURSE.'.FOR WHICH TH.IS SU..BJECT i8)]
f~l\'f N (f' (L PHYCIl()1NW 1 ron n. r

I PI1IM. ED.) II
r·········· . ··Ji

I !I

I
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1.5. List your professlonal experience and currant position:

Position Number of Years

1.6. Total number of yonrs of profosslonnl (lXPMjoMO:

1.7. Length of tlme as a member of the staff of this institution?

4·6 years
7·9 years

10+ yoars

1.8. Por how long did you teach at a school?

1·3 YOill'S

4·6 years

7·9 years

10+ years
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18·24II----------,.~--·----....""..----.,-~.-------..-----.--.~-"~-
25·29,1-------------_.__._.~...,""---,....,"----"---.",-_.--'
30·34

40·49

50·59

60+

1.3. Home longuage:

lSI ZULU

i
.,."", I

SESOTHO

SESOTHO SA LEBOWA(SE'PH)I)
H ·.. ·L"_·_.•...'."a •.•_....
SESWATI

seTSWANA

iBI1IVCNt1A

XITSONGA

OTH~R (PLEASE SPECIFY)
".;'~~~"t;"~~,;.:.-;.;,;.~;~,~,.l';;JJ;/~,;..;;~,··,~,~ .. J;,;c;;:' .. ~.

if .. ,.U~~~::,~~l.,"i;H re',)

Ii
Ifditulb II



6, GIEIJ;P PUPIL,S arc thocc pupils, idcntH'icd by professionally qualified person»,
who by virtue of outbianding abilities am capable of high performance 'n any of the:
following Bronn (singly or in com hination): £Wnt!rill int'llif;r.tllnl ability; spd:ifir.
academic aptitude; creative or prcductivo thinldng; leadership (lbilrty; visual unci
perforruinq arta: pevchornotor ahility,

7. .PHYSICAL IMPAl RM ENTS art! clh;t)r(J.m; that intC>rf"rl' with an imiivieiudl't.
mobility, motor coordination, or,rl.~r,d muscular nllility, nhility to maintain rl()!;tllr"
llnd balance, or communication fjl.ill:., t" th-. (,xl .nt thilt th.'y inhibit !t:nmin[l 01
soclat (juvrdopClHIIlt.

8, t;3E,tlA'lIQUR DI$OF1DERS rubr to b()twviulH within tll(: uducutlonal ~1!)ttin~J
that reveals that t child i(i discordant in hit; rr.lation';hip!l with othN(l and/or'
whose academic illljVemunt mey bu imptiil~cl due to an imlbility to loam, lItilizirl~l
tile presented teachinc tochnlquoo. ·r no ctl1'Cj'S current behaviour mannasts ertt)or
as an extreme or a perslstont failur« to adapt find tuncticn intoll0ctunlly.
enwtlll1Hlly, or soclally tIl <I level CUllllnl!llt;Ulrlh~ with hi:" or hul' l;hr~l))olo$licttl CI~J'!.

SECTION 1
In the following queotlons plenno mark tho appropriilh'l box with an X,

1.1. Gander:

11

Jl

1.2. Ago In years at present.
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The following major points along the continuum include:

a) beeir:nlo.g fH(;_CIgilftieqJh._<lt.ar£LIlr~SulTledJ()_be dLl~Jo.qG_r:Ttrcl.I.D_()1Y9_L1s_§Y~,Mrn
dy9fVJ)QtiQU

Thin rofers to a h(~tnronnnr>olJn qroup of dlsordors that rnanltest in
significant difficutti(~H in the ar.quinrtloT1 and US!! of libtuning, tlp(;aking,
rooding, wrrtin(l, rensoning, or mcthomatical abilrticn. ThoGO disorders nro
INTRINSIC to the individual and am presumed to b.-: due to central nervous
system dysfunction, find may occur (lCI'()sn th," lif,· [,pnn,

This refers to ~xfHlNSICAl LY cmJ~;ocj (litfIGuttll;(j In k:arrllr1!l which arc
related to socio-cu ttlJral cJupriv,lti(m (I r othor Of1Vil'l'rHll(HThd cc..nditio tit) Whie.:It
m:,ult in qllnlJl',!I dt:ud'lmie cliffi\;uHi,)\"

Thio refers to difficulticG in I(laming caucod by tl ccmblnation of intrlneic ,H1d
extrinsic tactore

2, HEARING IMPAIRMENTS tHfJ IHmriflD tfimliJiliti'.Jt; which, even with correctkrn,
Ih:!l(ltividy ,dfd~h,(I child\, ultlC:(ltinrnl f'",f('l'Irliuv, Thi» t· rm in·' )Ill]' (k':lffl'!:~~'

3, VI SUAL 1MPAl RM EN is me visual disabilitiC:G which. oven with correction,
': , .. , 1 I I ; ill ~ 'fl

4, COr,,1MUNICATION IMP~\lnM ct~'lG [\)1,,[ In :,p"t:"llllhil i~,ulliil\'Jlli~JiL>hJ or
interferes with the m(JtW<lfW +'" 'lpu(lkH k; Htturnptmp to d8li,'0r,

5, MILD MENTAL RETARDATION rdur\; to pupi!:, Wit!1 biqnificarttl:l irllpdrf~d
int, ,ij;'r'tu;Ji fwv'ti"nir, : :,':d :\d 'ph.'" 11,,11 I':i i(lt wh I '.... ;"1 r:p!,r' ,tni;;t, , r.'dIJI~;ltinrlDl
I I
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APPENDIX 2

QUESTIONNAIRE: THE ATTITUDES OF
TEACHER EDUCATORS TO\I\!ARDS

MAINSTREAMING IN SOUTH AFRICA

This questionnaire asks for your opinion on a number of lssues relating to teacher training
mothodology and tho spocin! oducationul noodc of tho child in mainstream (:dUc'ltlon.
Please: road the definltions below ro

' r to cornplntinn thl' qll(!~;tinf1nilir('.

DEFI NITIONS

MAlNSTREAM ING rofur..;to tho optimal prt"..k;iof1f\lr pupilo with ~pldill
educetional needs (including disabled 18(ll'!lor..l) within tll(: r0~]lllarctacsrocrn where
posslhle find fit INlf,t within til!;; n"Oldm Hch(Jol.

SPECIAL EDUCATIONAL NEEDS (BEN) cube out of children havinn
clifficLJlti~$, :.)1' a l(lnSJ(~of reasons, in copinn with a ItlfjUi<11 curriculum. This €Jr1c<..1mp,16,it)!,

, " ! ' \!; it I ! : I":

1, LEARNING DISABILITIES wIThin til., B()uth Afji,:;nn context, may bo placed
upon a contmuum accoro.nn to their cauuauon.

INTf1INSIC INTEnAC'fN E lXTHINSIC
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APPENDIX 1

Tho Rector Fax: (011) 339 3844
Tel: (011) 716 5286
O"t(;: 16 April 1996

Dear Colle,IUu8

Tt11S Division is currentlv ('nUClqecJ 111rt""r.:.m: Ii pf,rtdI11ln';1 to H',lc!ir!f trCllnifl£1 In South
Africa, Our basic concern IS hovv l('ilC t)"I~. mill' br- most fjt('(:tiv(,ly trilillf'cj to
educate students with specl,,1 CdUCilliclIliJl il!'hb, We, wish to deturuuno curt out
practices ,mel attitudes towards trnlrlinu 1f.>iHhers t o cope vvith II divt-rsitv of
educational needs in their rE'!S)\Jlarclassrooms.

I would ornntly [Jppluciutu your ds~;istdrl(:t: ['V PdltlcipdtinU ill til(: ploject tlllulIUIi
completinp one of the five enclosed copies (If our Ouestlonnaire. The rtllll<llt1inO
four copies are for completion by Ole foil(lvving individudls: the Head of Departrnenr
and a lecturer in your Senior Prirnarv MotllOcJolor1Y Departrnent. as W811 [is Head of
Department and 8 lecturer in your Donartmont of Education,

I would appreciate it if you coulr: kindly return till' flvv (;ompltHNi questionnairos rn
tho enclosed sett-adcresseu ellvelope by 15 May 1~)Sl6, It IS anticipated that the
results of the studv will be an(ilysL.~dby till' middle (I( 1996, Tho r(isult,t; \'IIill he
made available to you soon thornnft(!r,

If you need atlY '. Idfification, or wisl: tll discuss this fUltlwf, plUdSO (jon't Ilusitiltl:
to contact me.

Your participCltion and co npnrmion arc ~lr{,Htly upprt'clutcci.

MERVYN SKLiY PhD
rlillic:ill .!tld FdtIC:lti"n;iI p,,\,! IHlIt"l ' t
f '! i \ 1 I.' l f t 1l ~"~iii I 1i I . i i t I j iI, ill

H(HHi ot the Division,
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Cambridge.

united Nations Educational, scientific and cu Lt.u r e l.

Organisation (UNESCO\ (1996) Le!lis1.'1t.iol1 Pert.'1i1Jil1fl to SpecL11

Needs Eduolltion. UNESCO: 1996

Wade, B s Mool.'e, M. (H92)

Integration: iJlterl1l1tJcna,l ~',;)eJ::speotiveson md.inst.l:e.."lmillg

ah.iLdren fvitb speo.L.'11oauaatiianaI needs. Tl:iangle Booko Ltd:

Cambridge University l?l:eoo : oxfior deh Lre , UK
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Na·t:.ional Education Policy ILlVeot,igatiuu (NEPI) (1992)
Support Serviceo. A p.ro f eat: of the N.qtion,'ll Edllc,1tiol1 Co-

oJ.:-dinatiJl!l Committee. Oxford Univeroity preoo: Cape Town

Organioation for Economic Co-opera.tion a.nd Development (OECD)
Integ'J.A.!Iting Students rvith Specie."!l Needs .inca iIJ.:?il1stJ.·e.7m

Sohools. (1995) OEeD: France

Preooeioen, B.Z., Smey-Richman, B., and Beyet', F.S. (1994)

Cognitive DevelopmE:nt Through Radical Ch:Lnge: Reott'ucturing
Claooroom EnvironmEll'I.tofor st.ttdento at Rick. In 012

Feuerste.in's rnetirumential. Enriohment: A col Leoti i on, (PP 193-

243) M. Ben-Hur (Ed) IRI/Skylight. P'ltblishing : Palatine
Illinois

Roos, D.H. t 1988) Eduoating handio."Ipped yOLl!2gpeople in
eeatiern and southern Afrioa in 1981-1.98.3. UNESCO: Belgium

skuy , M. (1993) special Needo in South Africa - Problema
and. Challenges. Preoidelltial Adcll'eoo to SAALEDConference,
Gazankttltl. S~ptember 1993.

skuy , M. (1995) R."Idio'Rl Rest,1;"ll.'tul'.iJ1g' of l:dU(:Vltiol1 i11
south Afz'ioa to be«: T'l.itiJ speoisl /:"dut"Mtion,"I1 Needs. Keynote
addreoa given at the oympooium of the Educational Aooociation
of South Afl:ica. UNISA, S~~ptembel'1995.

snell, D. (1993)
."wd T0l110J."l"OC.".U"l}?ubliohod Al'tinlt)

Gt,ernberg, R... Y. (J.990) Net.'tpJwn_1of:' Nil1d: conaepti.iona of

the netuu:« of l'nt:elliqmWeJ. Ca.mbl'idge Un:i.vernity Iheua:





To encourage pupils to set their own goals tor learning.
, --'''-~'''"--'---_'-----II

To ensure that the p~?ils master the s~~: that ar~ being taught. I
To evaJuata pupils against group norms.

~--To highlight h~~~th;;ub~~tn;att~r-ti;t-I~- b~i~g'~~ghtr~lato5 to .~tl;e~·.,. .-."-----j'
subjects.

f--._._--,,_""_".'" ,-."_'~--~~ .._ . -_--" ."--
4.10. To develop in pupils their ability to critically appraise Information. II
I!=:===- . . ..--c-_·· :.;.·=.,.=.:;"';=o:--··-···..·~;.;o"';:···-=:-;;=·"";.="="·····'" .._·--=d

4.7.

4.6.

4.8.

4.9.

Genelal comments, if anyr

Thank you for the time you have spent completing this questionnaire.

p'rofaGGOI';'f~orvyn'S'k'ii:r'~'"
Head of Division of Spociulisutl Educullon
University of the Witwatersrand
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Malnstreamlng can succeed Irrespective of J--1" J : t
the category of SEN included in the
classroom e.g. Learning Disability or I
Mentally Retarded. __L~=========================-----------~~-.~---'" ===-==~~====

3.21.

3.22. What, in your opinion, are the raqulrernents that will enable the teacher to meat
spacial oducnthnat n~,('(lGIn the rnalnstroern clacsroom?

3.23. In deciding whether rnainstreamlnq is the most desirable alternative it is necessary
to differentiate among the categories (e.g. I.curnirKJ Disablllty, Hearil1\j Impairment) 0
Special Educational Need. Please comment.

SECTION 4

This section seeks to determine What, in your opinion, are the most and least important goals of
education.

j .~'••• t ' l,) 1 ~t , ;. l Ii, 1/.:' : ~ ; i.' I ...' l,._ I Vii, I" I '\ I \, ,I 1, ! .

AND 10 'fHE:: LEAST IMPORTANT GOAL IN EDUCATION. ASSIGN A DIFFERENT VALUE FOR EACH
OF THF STJ\TEMENTS.

Rank
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_._...,...---.,... ..._._

t!'t.t"CJflI,1l:r Diaw Un· Agt... Strong1y
(~itt"lj":"'~ "'~NfIif d",clJ ..u Agtlif ..Mark the appropriate column with an X

3.8. Children with severo SEN (e.g. blind or deaf)
cannot be accommodated In the mainstream
class.

If--------------.-.--·--·-----I-·--- ...+-~_;_- ..- ---'t----j
Most parents will support their child's school
oeing opened to pupils with t.:iLN.

If...-------

3.9.

3.10. Children with severe SEN should be
accommodated in separate, special classes
in mainstream schools.

3.12. Teacher training institutions will have to train
<til \.", ...ullol'o:.. to tQ,,~;h pll!Jii~, wid, v;itiLlLJ~ GUt

-, --.---- ••. ".-~- .•---- - " ..•..• --..... • -........ I·

3.13. In order for malnstreamlrq to succeed,
teachers must receive in-servlce training in
edue:atlng the child with SEN.Ir------------- ---------.------+-----,_--

3.14. It is feasible to include training for Sr:.N in
the ordinary teacher training curriculum.

3.15, Teaching children with SEN should remain a
separate, specialised field of education.

11-------- .'---- ---*-._._---_ .._,_, .----- ......-- ...-...---- ~.- .....-
3.16. All teacho rs sho lIld be trained to deal with

SEN in the class.
---.-- - -.----,.- •.~...... .._ - -_ _. .." , __.. I" .
3.17. Present teacher traInIng adequately equips

teachers to deal with diverse educational
needs In the class.

3.11. Teaching a diversity of abilities in the
mainstream class could be more sat~fying
than teaching a class wilh children who have
similar abilities.

3.18. A low punlt-teachor ratlo (nbo ur 1:1 to 1 or
~'. ~' I L f 'i' \' I I * ~1 . l _: \ • •

address a diversity of loarning ubllltlcs in tho
class.

3.19. Malnstraaming Is llkoly to succeed If
toncnors receive pro-sorvlco trnlnlnp in
aducatlnq children with SEN.

I ~ ?O.

I

'T',. ,11(",· w'l' "'rlr~.\'\,itl, P v[lrl( I\' r (, r'n~ in
t! \;hH~\,ji if il';:~y flj~:t_:i~'~. G(h:,qu~:~\_ t Utlp~~r~
from other professionals (e.g. educatlonal
psychologists, rsmedlal, and educational
specialism) to asslst them.

.0, ••• _ .~---~ .., I
I
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2.8. Do you consider yourself to be equipped to train t>;<(lchersto deal with SEN in
the mainstream class.

Irv;:
2.9. Do you ccrrsider your lnstkution il) huVv tile (;xp",rtis" to i.ruill iVltl~:,ui~; t.... ,j"•.1

with SEN In the mainstream class.

SECTION 3

8('(110. r-!"lt.;m0Ilts reOi'rdlnn Nlll(:l1tinn nn rliv"n hrlt'lW, I'I('m:o trni~Hto \Vhr th=r \IOU:
strongly dlsagroa, dlsaqreo , are undocldo d, ,1!JrOt~, or strongly 091'00.

Mark the ~p;~~p~iato colu~;n wlt-h~nx---=·c..~C",,~,;:==-=:"c",,:=cl"'~~;~;~:::·"-";i;:=:~·~;~,~"~",,.A;"e~=I~~r~~st~-'
ti5~r-':~ a~co C,;.d~,"'l r:If-----------. . -_.---.~---.---..---..--. ..-..__._"--'-'~._.-_..._.._-.....'-

3,1. Mainstream ecucatlon would prepare a pupil •
for life in South African scckty.

3.2. It is usually necessary to place childron with
SEN In separate, speclatlsad schocls.

---"""""''''''-'''''''_'''-''~-'-'-'--''-'''~-'.-"''~',"-.-.".".-, ....,~,.--,.- ... --... .,_.-.~""...
3.3, Pupils with SEN could have their needs met

in the mainstream classroom.

~-"-'-'---'in;-pra~~~~~ In a ';~-h~~i'~rchildr~~'~~itll'
"~i.,,' -f' ,I ,~ • • •t ,. ~ ,. ,. f f

3.5. Only children with mild SEN (~,9, learning
rllnnhlllty) should be Included In tIl"
mainstream classroom.

3.6, Tho intogmtion of pupils with various SFN in
the classroom will inevitably lead to a
lowering of present standards of education,

i :S.l. lo ..,GltiilY u ~:h.wl>ill which tilt; Ill,!,i;" i"IV\. "

variety of naeds Is significantly mora dlffkult
than teaching a clasr in which the pupils are
of apprcximotcly equal ability.
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