1.3 special educational needa (SEN) dofined within the South

African ¢ontext

The conceptualipativn and provision of dpeeial BEduecation wao
examinead anaw in the Waticnal Fducation bPolioy Investigation
(NEPI,1902) idnstituted by the Africon Hational Congress in the
yearo juot precedineg the elaotion in April 1994 ol a
democratin gerernment in South Afriea. Tha NEPLI Report
identified a continuam nf special aeducation need in South
Africa, ranging from intrxingic (severe and chromie) to
axtrinsle (temporary and remediabloa) neade, with the lattex
oreated by soclosducational divadvantuge. The centre of the
gontinuum reprasents an interaction of intyinodeally and

axtrinpsically generated spucial education needs.

Coentinuum

Intrinsle Interactional Extrinsaic
Learning Interaction Gocloaweat.ional
digabiiity batwean learning Jdipacdvantasmn
locatad in the disability in the
ghild child and

socloaducatioant

dioadvantage

The definition ag provided hera gacexmioss that SEN in a jodnt

repponsibility of ordinary and opeacial oducation,

1.3.1 Intrinoically gqunorated Spiwial BEducational needo

categoricos of disability that eomprioe intrinaic SEN duelude
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ingredient in achieving asuccensful wmajnotreaming. The starting
peint in restructuriag edneation then liwes with  the educatorn
of teachers who are the catalyotn for change ag it will be
their repponnibility to ansure the paradign shift wherein
teachers are empowerad with their own capacity to think and
garve ap mediateno to lsaraners. Withain this paradigm, teachex
sducators bucome impurtant change agentn ao they ave rexuired
to model the changed paradiem tor their learnoxs, the
training tearhers (Likuy. 1995).

{"’%EQ:I&“E&&%‘QE&EE"]

P o ]

-.mCL T S resiy —

TEACHERS

[““ LEARNERS

Tesacheis are then nseen as both tha targets and the agents of

change, Teacherp’ attltuden towards a changed education syntem
may nexve as tha impetng fox, or the lmpediment of, the
puccapnful implementation of mainsotream education in Boukh

Africa,

This study is predicated on the assertlon that a restructured
aducational pyotem nesdo to begin with the Jirgt-order change
agento -~ the teacher educateors, and that a cugnitive aducation

philosophy provides the means to implement thio.



Thio represents a dramatic shift from the paot where children
with opecial needs rsceived separate, opecialigad education,
The general clasoroom teacher recaeived little or ne traiaing
in identifying and teaching the child with opeecial educational
nemdn (S5ENM). Praditionally, children with GEN have been
gtereotyped and teachers have held negative attitudes towards
thelr ineluglon in thea mainstream (Wade and Moovs,1992). The
pnccens of mainstreaming will be reliant on overcoming the
current cghortfalls in teacher training and addreasoing nagative

attitucdled.

Bkuy (1995) calle for a radical reptirueturing of education in
realation to its goalo, ourriculum, instruction, and asoesoment
according to the cognitive education philucophy and
methodolegy. The raticnale for thic call ip predicated on the
need for an integrative appreoach to dealing with apeocial
sducational needs in general educa*ion wharein all faceta of
aducation are addregoed. These faceto pertain te how the goalp
of aducatlon are conceptualioed, teaching methodolegy and
concomitant curriculum development. This a1ll represento a
radical paradigm shift away frowm a top-down, content baped
eduncational oyntem to one in which the teacher iu a co-lsarnerx
and a mediator of knowledge. Frea this vantage peini, teachers
and the pupport structures opurrounding teachers, are geen an
the crueclal agento in the implamentatlon of this philowophy

and methodelogy.

From the foregoing, teacher tralning c¢an he regarded as a key



1l Literature Review

1.1 scope of this Study

The firest chapter of thio investigation explores the avallablae
literature pertaining to the inclusion of learnors with
Epegial Educational Needs (BEN) in the regqular claos, the
attitudes of teachers towards their incluoion and the
rationale for & coygnitive approach to aducating learners with
opacial nesds. Chapter Two outlines the procedura adepted for
gurveyviing the attituden of teacher educators at teacher
training eollegen in South Afriea to (1) to examine thedr
attitoden towards mainstyeaming, (2) te determine their viewn
on the requirements for teacher competence for mainotreaming,
and (3) to determine thelr vpinionn reganding the mout
important goalp of education. rhe resulto of the survey arve
pravented in Chapter Threw., Thege are discucsed, together with

their broader implications for eduecat.ion, in Chapter Four.

1.2 Iatroduchion

The Seuth African eduncation system is at a croooroads whore
imbalances of the past need to be redresced. Vast numbersp of
children have bhaon excluded from the education oystem by
Apartheid policvies. Thoere io a preauing need to provide
education for all the children in South Afriea and

Mainotreaning hao been proposed as a means ta accomplish thio.
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£BSTRACT

The policy of mainstreaming and the provision for " irners with Special Educational Needs
(SEN) in the regular classrooin is being promoted in many countries. The rationale for this
study lies in the pivotal role of teacher educators in facilitating the success of
mainstreaming. A sirvey was accordingly conducted of tear her educators at teacher
training colleges in South Africa to (1) {0 examine their attitudes towarde mainstreaming,
(@) to determine their views on the requirements for teacher competence for
mainstreaming, ahd (3) to determine their opinions regarding the most important goals of

education.

The findings revealed that the majority of teacher aducators sampled are amblvalent
towards both mainstreaming and the requirements specified for teacher competency in
this regard. Many teacher educators believe that It is feasible to train all teachers within the
ordinary teacher traihing curriculum to wark with SEN, and that mainstreaming will be
successful with pre- and in-sarvice training, support from professionals, and a low pupil-

teacher ratio.

Stimulating pupils’ desire to learn was considared to be the most Important geat in
education. This is consistent with & cognitive education philosophy which lends itself to

teaching approaches which can cater o a diversity of pupils.

The implications of the findings ana that effecting a changed education system needs to

actively and centrally involve teacher educators and their concermns.

KEY WORDS

mainstreaming; attitudes, teacher educators
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1.7.2.1 Teacher Training in SEN ir Africa

Unesce (1996) reveals that teacher training in spacial
education genexally takes the form of an eptional area of
aspacialioation at post gracuate level at teacher training
colleges (Tanczania, tganda, Zimbabwe). Tanzania has modified
teacher training programmes to expope teashern to aopects of
ppecial education, Zambis offers in-corvige training £ :
twachers interasted in educating children with opecial needs.
Planning io under way in Nigeria, Ghana, Uganda and Eenya
(XKipaniji, 1993). Ramibia provides spacial education through
the Committes for Aosictance in :emedisl Teaching Byotem (CART
System), Selsoted olasp teachors are trained in the rudimenta
of diagnosing learning problemo. They diccuco problems with
parents and pupils, aci as advioors teo other teachero
regarding learninyg problemo and teasching approaches, and refeyx
studento with serious problems and conduct weekly meetings
with other otaff membars and the prineipal. The CART Sygtem io

dasigned to provide pupporrt for olaso teachers,

1.8 Teacher Attitudeos Towards Childrem with Special
Educational Needs

A litnarature osearch both iln Bouth Africa and internationally
failad to reveal regearch into teacher edv-atara’ attdtudes
towards ehlldran with Spacial Edueational Neadn (SEW). Thig
pugyests that their vital role ag agontu of change hay been

neglected.
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1.7.2 African Perspeatives

During the 195%s and 1960c, throughout eastern and scuthern
Africa (Bouth Africa excluded) thae provicion of opeaial
aducation wag initiated by private groups (churches and the
private sector) with varying deogrees of government supper .
Puring the 19705 Renya, the United Republic of Tanzania and
Zambia were beginning to plan for long term development of 4
coherent national education programme for cehildren with
ppacial educational needs, Ross (19B88) oltes Kioanji (1984)
who reporta that Tanzania trebled ito reported o ecial
aducation enrolments between 1571 and 1681, Integration poliny
is now legislated in Tanzania, Zaubkia and Zimbabwe. Namibia ia
in the process of finalisisng its Rducatioenal Act in agcordance
with the copotituticnal mandn o that all peroons have the
rlght to education. Usgarda and Zaire have ne legislation
pertaining to the provicion of special education. However, the
Ugandan White Paper on Edscatlon Polioy Review Commipoien
Report acknowledges the right of diosabled children to an
aducation and Zaire adeptn a policy of non-discrimination
(UNESCO, 1996). The implementation of integration follows a
flexible appreach in moot African countries whore a continuum
of pervice ilag utilised ranging from ppecial oschools through
opecial clappen to full inteqration in the maingtream olags.
Thip is along the lineo of the South African Prugrespive

Mainptream Model.
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Thin appeats to bhe due to poor callaboration betwwen rogular
and ppecial teachers who receive different training.
Additionally, they have differing role perceptionse with
ragular teachers viewing themselves ag teaching large grouwps
which they belisve opecial teachers are unable to do.

Conversely, the gpenmial teachey regards the ragular teacher aso

e Bomeonn who i nol eapalile of doeing moro Lhan careying ont
pramlatd programoen and who Do o pesgeones when confronted with
alight 1y dewial ing odoeat fonal needs® {(Meid Jor, il & Hogarsy, 1994,
e 1y

Theoe Jmpediments to succossful integration have been
addrensad through the Regqular Educatlon Initiative (RET) and
the implemantation of varioun projects aiming at changing
regular education by integrating it with specisl aducation. an
exanple of gurh a programme io the Adaptive Luarning
Environments Model (ALEM) which pepsits that all otudents learn
in different wayo and vequire varying amounts of instruetion
and time to learn. Instructiona) proygrammes are adaptad te the

lesarners’ neads.

In the Australian State of ‘dloturia, the Inelusive Sehooling
Integration Program (I.#.7.) wao daveloped as a training
workohop and ourrioulum approsch. It provides the gschoolg with
A comprehensive and inclugive curriounlum supporting the goal
of integratien. School auppert olaff are obfared farther

profeppional development in eurrvicalum (UNEUCO, 199,
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are that each district will appoint two members of personnel
whe will be responsible for BEN and will vonduct in-gervice
training for teoachere (pergsonal communication with GED

officlalny.

1.7 Internaticnal Pergpastives on tho Integration of Chlldren

with Special Educational Needn

Thea righto of learners with opocial education needs are
resognioged through varying formg of legislation in the United
Stateo of Ameriea (USA), the United Ringdom (UR), Auptralia
angd Mew Zealand. The Rrogressiva Malnstream Model ig largely
acherc{ to and an essential regquirement ig that the necesvary
Facllitien he available in the pohonls to aveld placement of
learners with opecial needs where the schools are inadequately
acuipped. The exact nature of integration practlicen are in

varying stages of implementation.

1,.7.1 International Teacher Training for SER

The available literature failwd to raveal formalised
initiativea for teacher training in SEN in the United Ringdom
and New Zealand. The Usa howover, has oxamined this aspect in
wma depth and Meljer (in Moijer, Pidl and Hegarty, 1994)
ptates that whille Amerivan eduration under Public Law 943142
in genexally uveen ag integratad, there io little ourriculaz
integration. Leasnersg with spoecial educaticnal needs ave taken

out of the clascroom and aro supportad by opacial teachers.
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collegen for pre-service training lacked a department of
ppecialioed or remedial edugation. Conversely. a - ourpe in
remedial edncation ip stipulated ap a reguirement in white
primary teaching qualifications. The GDE is eurrently invelved
in joint initiativen with UNERCO and the University of D 1th
Africa (UNISA) to luclude Spucial Educational Needs (GEN) o
baple teacher training in colleges and univergities (persocnal

commupication with G6DE officialsj.

1,6.3.2 In-pervice Training

During the 1990°‘n, prior to raeially integrated education, the
Department of Education and Training (DEY) implemented ita
remedial syotem through a programme zalled the Panal for
Identification, Diagnosios and Aspiotance (PIDA). Selected
teaching personal received remedial training under the
auoploes of the College of Edwcation for Further Training.
They acted ap ramadial advigors to the school panel comprioineg
of the Head of Department Guidanve, ochool guldance teacher,
ptandard guardian teacher, the guardian teacher of the child
and the sohool principle. The political climate at the time
repulted in the programme belry abandoned as the remedial
teachers were par.sived te be DET amployess and were

unacceptakle to those running the schools (Suell, 19%3).

The current atatus of in-ocwrvies teacher training In HEN is
decentralliged with scheol districts initiating in-gervicea

training in accordance with the GDE policy. Current propooals
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flexibility, innovation and the ability to take risks. Within
schoole, the Discussion Documeni suggesto that collaboration
between teachersn, wvo-eperative learning and teaching teaws,
joint problem solving and internal consultancy will need to be
developed. It is proposed that ecurriculum development should
reflect a holipotic approach in accordance with the National
curriculum Framework four General and Further Education
Training with a uniform ourrienlum for all learners that is
outcoms centred. Spessifiec outcomes can ba reached at different

rates and by differemt means.

1.6.2 Provipion and resources for SEN in South Africa

the adminlotration snd control of apecial education has been
relegated to that of an auxiliary service with unegqual
pruvipion among the race groups. Historleally White, Coloured
and Apian pupils have had the mont accesnn to opecial education
faolilitimn. The lack of pravipion for Black pupils (inaluding

extrinole BEM) represents a shortfall of 99.6%,

1.6.3 Teacher Training in SEN in South Africa

1.6.3.1 Pre-service Training

The dearth of provision for SEN in South Africa io reflected

in the abgence of such modules ia tho ¢general teacher-training

curriculum. Histordecally, at the timw of WERI report, the

former LDepartment of Bducation and Praining (DET) teachers’
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developmental notion of individual SEN children moving from
more spevialined care to accommodatlion within the mainstream
ao their capacity teo cope increases. Time is then available
for the rescurces necenpary for total mainstreaming to ha
generated i.a. teacher training and training of teache:x

tuppozt,

1.6.1 Gauteny Depariment Of Education

The Ganteng Department of Education (QDE) hao adeopted a policy
of Inclnoive Education in The Gauteng School HEducatlion act,
1995 (Aot He. 6 of 1965) which ptipulatesn that:

"aeeooadmigsion requiremente 1o publie keboeln shall oot untairly
digerininat e on qroumds of race, olhnico, or gooial ariqgian, oolour,
gqoendet , wox, disability, vexeal arientalion, religqion, conteionen,
belief, calture or lamguageY {p 133,

Adattionally, every public nchool shall acsommodate as fax io
reasonakly posoible, the aspecial ednoational needs of any

learner who attends the aschool (GDE, 199%6).

The Discuosion Document acknowladges the need for examining
the implementation of an inclusion polioy with reppeet to
physical planning, hwman resourcs development, eurnioulum
development, communivation, rosearch, netwerking and
collakoration. It in acknowlodaeni that in-gexvice training of
teachers will be reguired tv assist them in ldentifying and
addressing the needs of learners with special educational

naedo. Neceapary changes for teachers would include



1.5.1 Mainntreaming: & General Definition

Rirk and ¢Gallagher (1989%) define mainstreaming as: the
axveptional child (1) is placed with his or her normal peels,
(2) will receive special serviceo while enrelled in the
regqular claspes (not special clasnesn), and (3) will interact
as much ap possible with his or her notmal pears in a leaot

rapgtrictive environment.

vwhere confusion about the definitiono of mainotreamineg and
inclusien arises, Williamos (GDE, 1096) seeks clarification by
making the diptincetieon that gome miginterpretations of
mainotreaming regard it as the learner who has to adapt ‘te the
mainpotream clansroom whereas inclusion entaile the
acccmmodation of learners in a varlety of wayn ap well ap
adaptations to the curgiculum. The gignificant aspect here in
the adaptation of the curriculum to accommodate the learnsra’
nesdn. The latter interpretation is applied to hoth
mainpireaming and ineclusion throughout this study and the

termp are used interchangeably.

1.6 Mainstreaming in the South African context

The Progresslve Malnastreaming Model adopted for the South
African educational oystem proposes that in the phort-term,
gtudents with severe and chronie intrineic disabllitices will
need ppecialised attention, while those with less vevere SEN

ghould be accormodatod in the mainstream. This includes the



pupils, 153 00Q for White children, 138 000 ameng Coloured
children and, 38 000 among Asian children which provides a
total of in excess of 4 000 000 children. These fignres would,
in al” likelihood, have lnoreased over the last five yeaxo
which reprefients a significant proporticn of South African
studente, highlighting the fact that the need for opecial

aducgation is substantial.

1.5 Inclusion, Integration and Mainstreaming : Definitions

Inclunion an¢d integration are terms used in the literature
pertalning to mainstreaming (Ganteng Departwment of
Bducation(GDE}, 1996; United Wations Educational, S+ientific
and Cultural Organisation (UNESCO), 1996). The (ED Discussion

Document defines inclusive educatica an follows:

Yoo the mrovision of eifeetive amd adegquad e education for ALL
leazners on a conbinuum ol noemds, servicos and support . (19%, p,
14)

The UNESCO (1996) Report on legislation pertaining to special
needs education among ite member countrien uses the term
"integration". Two forms are distinguished - pedagogic

integration referwing to

*aae Inteygrat iog the levwening ospor boneoe ol ogeopd ional ohildron inta
o mainsdream Tramewor k" {(p. 28)

and soclo~-economic integration which includes the right of the

dicabled to health, labour and leioure.



neads for special educational support. sSkuy (1993) aspects
that the majority of children in South Africa can be galid to
have special educaticnal needs. This arvises from the
reciprocal interaction of pocio-economice and educational
deprivation arising out of apartheid policies. Consequently,
theoe factors within the South African context renderso all

education as special.

Other categories of learners with special needs are those of
learners with emotional and/or bhehavioural problems and gifted
learners. The foregoing discusoion of special educational need
had focused on areas of defiecit edther within the learnex
ard/or the educational mileau. Thers ip & category of learner
having speclal educational needn that do not entail defieit.
Kirk and Gallagher (18%89) cite Marlands’ (1972) definition of
gifted learners ap those whe by virtne of outastanding
abllitien, are capable of high performance, and thus reguira
spacial education. Areas of glftedness include general
intelleotual ability, specific academic ability, coreative or
productive thinkineg, leadership ability, and the vioual and
performing arts.

1.4 7The incidence of Special Educaticnal Need (SEN) in South

Africa

The NEPI report (1992) ¢quotes figures compiled by Donald
{1992) of estimates in real terms of pupils with special

educational needs in the region of 3,9 million among black



1.3.2 Extrinsically generated Special Educational Needs

At the other end of the swectrum are thone learners with
clearly extrinsically created asocio-uducational disadvantage
whose need ip for special education support of a relatively
temporary nature within a restructured mainstream education.
Thip category of need dees not imply a defieit within the
learner., Scoio-educational disadvantage results in learners
not acquiring basic educational skills, particularly literacy
and numeracy - at a time in their development when this should
have ocourred. Thus, the deficits arise ouvt of atructaral and
pystemically created conditions, These ptructural educational
factors include & shortage of schools, poor clapsroom
conditlons of overcrcwding and inadequate equipment, high
pupll-teacher ratios, teacher undexqualification, and lack of
essgential teaching materials and repources (Donald, 1993;
skuy, 1993). Learners at the extrinsically generated special
educational need end of the continuum are degeribad as
learners with learning and milieu problems and margilnaliloed

loaarnera.

1.3.3 Interactionally generated Special Educational Weeds

Towardo the middle of the spectrum there is an overlap and
interaction of both intrinsically and extrinsically genarated
SEN. Within the South African context, Donald (1993) posits
that there is a reciprocal interaction of intrinele and

extrinale factors which places learners at risk for developing



those learners who are either mildly or aseverely sengory,
physically, and/or neurally impaired, and mentally disabled
learners. Included here are those who are partially or
completely blind, deaf, physically disabled, cersbral palsied,
epileptic or multiply handicapped learners. Mentally disabled
learners are those with Intslligence Quotients below 80,
Further intrinsically generated SEN are thope learners with
"learning dipsabilities" which is a generic term referring to
a heterogenecus group of disorders manifested by slgnificant
difficulties in the acguieitior and use of listening,
epeaking, reading, writing, reasoning or mathematical
abilities not resulting from mental retardation, sensory
impairment, cultural differences, or insuffieient/
inappropriate instruction (Hammill, lLeigh, MaNutt, & Larsen in

Kirk & Gallagher, 1989).

The etioclogy of the foregoing dipakilities is often complex
and may inolude hereditary/genetic factors. However, within
the Bouth African context, of particular importance iec the
role of sovio-economic conditions of poverty, lLack of primary
health care and inadeguate nutrition. These factors may
greatly contribute to the incidence of intrinsie special

aeducational ceed. Donald (1993) otat we:

*vaaMany of thoso health risks aosociated with poverty commonly
result o vogritive or coasory lmpadrments thal are likely to erealoe
speelal adueational necd" {pe 141).



28

2.2 Aimp

The study had the following aime:

2.2.1 To examine the attitudes of teacher educatoru
in South Africa towardo mainotreaming and
whether their cupport is contingent upon
cartain conditions, for example, that only
ahildren with mild SEN can he accommodated in

the mainstream classroom.

2.2.2 Te determine the teacher educatons’ views on
teavhoers competence for mainstreaming, and the
requirements for ensuring competency,
speclfically, whether the competencies needed
for Leaching children with SEN were percaived
to be conditional upon clang glze, pre- and in-

pervice tsaining, and support sexviecos.

2.2,3 To determine whish blodemographic
characteristicon of teacher sducaters are
related to their percsptions of mainptresam’ng
and the requiremento for teacher competenay.
The variables wers gender, age, home language,
language of instruotion and professional

exporisnee,

2.2.4 To detremine teachor educators’ ratings of the
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may be attributable to the following favtoro:

~the abusence of an encompavsing odurational phileosophy
with specific astrategios for the implementaticn of
integration policies in terms of its management and in

practice, in the classroom;

-this overpight may well result in failure to adeguately
meet teach~r. needs for pre- and in-service training and
pupport. Thiso nence of ivadequacy to meet the challenges
pased by maipstream aducation ean result in negative
attitudes by teachers towards mainstreaming and inclugion
with congomitant reluctance to implement appropriate

tesaching strategieno;

~nagLuct of the development of a univerpal curriculum
that accommedaten learnera of varying abldlity and

learning otyles.

south Africa gan henefit by the experiences of other countries
in thelr efiorts to implement inclusienary practices. Thio
gtudy surveys the attitudes and opinione of the agents whe
wltim-tely will be responsible for directing change in

educat - m practices - teacher educators who educate the change
agentos - teachero. Detesmining the current wvhatun of teacher
adueatorn’ attitudes and opinicong may provide guidalines that
will facilitate attaining -—gquitable education for all

learaern.
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teachers influences its sucoss: w1l implementation. A popitive

attitude towards mainotream education positively influences

the number of counrpes taken which in turn, enhencen teacherp’

genge of compstence. The teacher’'s cense of competenca induces

a positive attitude towards mainptream wducation. Thene

findings reveal a reciproeal relationship between a positive

attitude towards incglugion and mainstreaming and the teachers’

perception of competence in meeting the needs of children with

special aducaticnal reguirementn.

Thio gtudy io predicated on the following aocgertions:

a)

b)

¢)

Teacher educators represent the fivet order change agento
and their role will he pivetal in the succesaful

Implementation of mainstreaming in Seuth African schoolo.

Datermining teacher educators’' attitudes towards
mainotreaming, and thelr perceived competency in training
teachers to educate children with £EN, will ascsiot in
dotermining the nature of the intervention reguired to
engure the ouegenn of inclupion and maingtreaming in

Bouth Africa.

Tha implementation of a cognitive education philosophy
and approach to education will fulfil the teachera’
neeaded csenne of competency and thus will esahls the needo

of all the ehilcdren in the olassroom Lo be met.

The varylng wrees of success iu integration internationally
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2 The Study

2. 1 Rationale

The integration of learnerp with opeeial educaticnal needs
dato wrdinary schools io being recogmised world-wide as a
guiding principle in education., The precise foxam that thio
policy takes differc from country to country and even among
ctatas and looal antherities., The implementation of
integration varies particularly in countries where
decentraliocation lo adopted and local scheol anthoritiesn cazzy
the responpibility of catering for learners with opesceial

edueational nesdsn.

The literature reveals varying degrees of guogesns in
mainptreaming among countries. 0f particular note, are the
caments by Meljer (1994) regarding the gituation in schools
in the USA where there io little ourrieular integration and
lesrners with special educational needo are removed from the
nainptream claspreoom and oupported by opnoial teachers. Meljer
notas that thio appears to be due to poor collaboration
bhotwesll regular and special teachors who receive different
training and wha have differing role perceptionn (Meijey,
#i3l, and Hegarty,1994). Under theoe aircamstances

ralngtreaning cannot be regarded as effective,

Recant international uvtudies demonstrate that a pogitive

attituie towards inclusion and main- tream education by
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re-trainiag of teachers. The literature hao rvevealed that
inadequate preparation of twachers correlates with thelx
nagative attitudes tewards (he inclupion of children with BER
in the claparcom. Conseguently fewern appropriate otrategleo
ara uged ln the e¢lasaroom. tenversely, inoreaping teachers’

ae of competence ropults in more pogitive attitudes towards

latwion and the more frequent uso of appropriate teaching
vtrateyies. The sueecess of inclnoion policey will be reliant on
four factors: changing troachers’ attituden, inoreating their
venpe of competence, praviding cupport gervices and deaveloping
appropriate currieula. Addressing the firsot two factors lien
within the demain of teache: training institutions and
cenpaguantly with tmachey educators. They represent the first
order change agents and hence their role io c¢rucial in
influeneing the attitudes of thelr learners and increasing
teachers' ocence of competency. A coherent, integrated manner
of implementing change is provided within the framework of a
gognitive educatlon philosophy where the centrality of the
tole of the teacher as mediator ipo acknowledged. Additionally,
thie philosaphy provides the means for the devalopment of
flexible currieula accommodating of learnexrs with special

neads .,
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immutable and that intelligence and abllity are synonymoun.
Rather it is peaited that ability is wmaltifaceted,
multidetarmined and individual differences are not explained
solely by intelligenas. Intrinaic motivatlion io crxucial to the
development of ability and thinking processes can be learned.
Thege agsertions render rognitive remediation as often
necepoary hence human ability ic modifiable (Haywood and
Bwitsky,1992), Feuerstein’s construct of the Mediated Learxning
Experience (MLE; proposes that learning takes place through
the mediation of the teacher between the puplil and the
eurrienlum. Thus the rols of the teacher ig that of mediator
and facllitator of learning (Pressesisen,Smey-Richman & Bayaer,
1994). The emphasin from this perspective lien in the process
of learning rather than the agoimilation of content. The
nltimate goal of education becomes the development of
autonemous thinkers with critiecal appraisal skills and

multipie thinking akilities (Skuy,l19%5).

1.10 Summary

The foregolng discusclion has revealed that the South African
educational oystem in at a orosg-roads. Inclusica of learners
with B5ER 1in the mainotream c¢lansoroom io inevitable but the
format thls takeo will be crucial to iteo success, The majority
of learners in South Africa oxperience learning impedimentno
due to intrinoie and/or ewxtrinpic causes. Ramadial education
han until recently been a gegregated, specialised field.

Mainstreaming and ountaome based education will neesssitate the
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the achool environment where gchoolo are regarded as:

Foee plaern in whieoh teachets strive o beocoquit ively oroative in
1heir inslruetion, whero, as 1ifnlomy loarners theasolves, Dheoy seok
to totine Lhedir prolegplonal ability to enhanes owory cbmdont o
atlonomy ated ability to think, aml whire they consianl ly uwoek bo
areagbe pond il fonn lor ojd imal stndenl avhicvemoent .00 (Prtoguninon,

Smoy-Riehman, amd Beyor, 1994, p 198y,

An example of a cognitive approach i that of Reuven

Feverphein.

1.9.2

Feuerstein 'o Theory Of structural Cognitive
Modifiability

Feusrstein'ns Theary of Structural Cogmitive Modifiabllity

(8CM) is baned in Vygotpkian thaory which emphagices twe main

sonpenents of learning:

al

The Zone of Proximal Develepment which represento the
araa of potential development as determined through
problem nslving under adult guidance or in collaboration

with more capakle peers (Sternberg, 1990),

The poclal context of learning ao embedded in experlences
bound by communication and exchange and therefore ito

interactional nature.

Tmpliecit in thepe componento is a challenge of current

approaches where intolligence ip rogarded as fixed and
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teachern.

The implications of the foregoing discussion are that there
are four key factors which will need to be addrepsed if
inclusion is to be succesoful :

changing teacher attitudes;

inereaping teacher competence;

providing support services; and

developing appropriate curricula.

Thena four factors gcan be addrensed within the f£ramework of a

coguitive education philogsoph .

1.9 & Cognitive Education Philosophy as & Means for

Succesasful Mainsgtreaming in South Avrzica

1.9.1 Introduction

The rootp of a cognltive approach to eaducation lie in renewed
interest in examining mental procenses in humang e.q.
perception, reaponing, language, and learning, together with
the influenre of purpose and emotien., The focus lies in the
devaloping learner, the explieilt instrvetion of thinking and
metacognition, and the critical importance of learner‘s
dippopiticnn and attitudes, ao well ay the pogial eontext of
intellectual change. A cognitive approach to learning
maintaing that thinking and comprehencion can ke taught to all

children. Thioc hap far reaching implications for the nature of



20
development and ¢an be ilmplemented at higher education
inptituticonn as well as within the ccheols. Teachers naed to
ba helped to identify their training needs and opportunities

oreated for those needs to be met,

1.8.3 Support Sexvicen

The avallability of appropriate pupport ranks high in the list
of teachers’ abilities to educate pupils with opecial
aducational needs in ordinary schoolsa., This support caan be
provided from within the gcheool (internal support) and by
axternal agencles which provide a wider range of support.
Internal support can be provided by desi¢gnated staff members
who have recelved additional training and can provide the
clagy teacher with advioce regarding eunrriounlom materials and
teaching approachen, informatien regarding individuai otudents
learning difficulties/approaches and ongeing changes in the
puplls progrenn. They can provide oupplementary teaching fox
individual pupile, oupport for the lteacher during the lesoon

and lialose with sxternal agencies.

1.8.4 Curriculum Development

Rfifective integration is facilitated by the implementation of
a common curriculuw whare learnerus work alengeide one another,
albait at different paces, This ansiots teachors to

communicate with their celleagues about programmes for pupile

with learning difficoulties and facilitates cullaboration among
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dependent on two main varlables:

~teachers willingness to take on this task, and

~their ability to do this.

Larivea‘s (1980) study demonstrates the interconnectedneass of
thaoe factors, which is confirmed by Hegarty (1994) who staten
that teacherp are more willing to cariy out tasks for which
they have the requisite okills and resources. Having the
skills, in turn, engenderc the depire to uge them. Having
willing teachers with positive attitudes is not enough.
Teacher compeatence, support and the ocurriculum ate three
additional factors disoussed by Hegarty (1994) which may have
a reciprocal influence on teachers’ attituden. He proposes the

following comprehensive approach:

1.8.1 Initial Teacher Training

Initial teacher tralning needs to include the fundamentals of
gpacial educational needs as a core component 1f teachers are
to accept the reoponolbility for such learnexrs in the
clapsroom. It becomes an epsential component in teacher
training and canncot be relogated to an optional add-on for

asome teachers.

1.8.2 In-pervice Teachar Training

In~garvice training nesd: to bhe part of teachers’ professional
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instructional principles. This correlation has implicaetions
for teacher training methodology gince a correlation is found
between a positive attitude towards mainstreaming and the
numbar of courses taken on teaching children with

¢ tabilities.

A stady be Larrivee (1980) cited by Wade & Moore (1992)
demonotrates how teacher attitudes may be altered through the
implementation of strategies and skills needed to provide
appropriate education, and, which concoemitantly ¢ives the
taacher confidence ag well as a positive attitude teowards
children with special needs. Thisg study involved prospectiive
teachers who were divided into three groups. The firpt group
received intensive training in behaviour management,
diagnostic/presaeriptive teaching and individunal programmes of
instruction. The second group received less intensive training
and the third none at all. The results revealed that the first
group had a significantly more positive attitude towards the
inclugion of children with special educational ne=ds inte the
regular olassroom than the other two greoups. The impli. 18]
of these findings ouggest that inadequate preparation ma,
result in a lack of oupport by teachers for mainstreaming

which may impeda its successful implementation.

Hegarty’s otudy (Meijer, Pijl and Hagarty, 1994) of the
onrrent status of aix countries integration practices reveals
that whether learnert with special educaticnal needs receive

high ¢quality education in oxdinary/regular sachonls 1in
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Research by Wade and Moore ( 92) into teachers attitudes
reveals that mainptream teachers frequently hold sterectyped
views about what particular pupiles can achleve and that these
limiting prejudices derive from class, race or gender
preconceptions. This tendency extends to teachera’ attituden
towards children with special educatiomnal needs as in
demonstrated by a study conducted by Bender, vVail, and Boott
(1995) in america who conclude that teachers who express
negative reactions to mainstreaming, concurrently are
apprehensgive about the quality of the academig work that
children with learning disabllities ¢an produce. Teachers
exprass fearac about their own levals of preparation for
mainstreaming and the amcunt of individualised time that
children with learning disabilitles may reguire. Wegative
attitudes towards malnstreaming have been directly linked teo
less frequent use of effective instructional strategies to
fagllitate mainstreaming. A negative interaction cycle i

hypothesised in which

o toacherr with less than positive attiiuodes voward mainstyoaming
uae efteotive strategios loss irequentily... {Conseguenily they) may
hecome loss puecoasful in mainstreaming effortn, and this deercase in
insiruntional eifeetivencors could resull in attitudes beooming
inereasingly nogative." {(Bender, vail, amd Scoll, 199h, p 93,3

4 related aspect of Bender, Vail and Scott’s (1995) atudy
finds that teachers with a more positive attitude towardo
mainstreaming make more Irequent use of effective

instructicnal mainstreaming strategles e.y. peer tutoring,

cooperative inatruetion, and metacognitive and/or mtrategic
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3.2 PDescriptive Analysis of leacher Educators’ responrec to

the questions in Section Twe

a) bo you sonslder yourself to bhe eguipped to train teachexs
to deal with Special Educational Needa (SHEN) im tha

maitnatyeam clags?

l YES NO IN SOME TOTAL
RESPECTS
19.2% 27.4% 53.4% ! 100%

b Do you conpider your inptitution to have the expertise to

traln teachers to desal with SEN in the mainstream claoe?

YES RO TO SOME EXTENT TOTAL
40.3% i8.1% 4L1.7% 100%
3.3 Regults in the Attitude Towards Mainstreaming
Subseale
3.3.1 Factor Analysis ot the Attituds Towards

Mainstresming Subscals

Tha factor analynis of the eleven items in the scale revealed
that itemo 05 and 10 correlated poorly with the remaining
items. Cronbach’s Standardised Alpha computed from the
correlatlions yielded a acere of 0.755%9 acroos the eleven
items. To improve the reliability of the scale, itema 05 and

10 were omitted from the statiotical analysio which then
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3 Results
3.1 Biocdemographic bata
The gurvey vielded the fellowing biodemographic data in

regpect of the subjects:

Table 3.1 Biodewographic Information of Hubjects in gample

PERCENTAGE | CUMULATIVE
PERCENTAGE
GENDER
Male 61%
remale 39%
AGSE
25~"9 yro 1.4% 1.4%
A0-39 yro 16.4% 17.8%
40-49 yro 37.0% 54.8%
50~59 yre 43.8% 98.,6%
60+ 1.4% 100.0%
HOME LANGQUAGE
Afrikaann 54.1% 54.1%
Englioh 28.4% 82.4%
Xhopa 8.1% Q0.5%
Sotho 1 . 4% 91 N 9% .
Seowati 1.4% 95.5%
Setowana 1.4% 97.3%
Setoonga 2.7% 100.0% !
ACADEMIC QUATIFICATION
Diploma 4,1% 4.1%
Dagres 35.9% 100.0%
PROVINCE
Horthwent 1.4% 1.4%
Bantern Cape 1b.4% 17.8%
Hoxthern Cape 6.8% 24,7%
Fras Sate N.6% 4. 2%
Northern frovinoe f.2% 42.5%
ganteng 27.4% 69.9%
Wentern (ape 1h.1% Bd.94%
Kwa-Zulu Natal 12.3% 97.3%
Capo 2.7% 100.0%




Towards Mainstreaming Subscale .nd Reguirements for Feacher
Competency Subacale) in reopect. of the following demographic
variable:n:

gendor, age, home languageo, expebloneg, landguage of

ingtrration.

2.4.4 Aim Numbar Four:

7o determine teachar sncators’ vatings of the gealg of
education and whether theoo repults aro consiotont with a

aoghitive edusatiun philecophy.

Dagseriptive data were yielded in the form of modes and
parcentagen for each item froum which the ptatementn were
ordered from the most important to the leant important goaln

in sducation aoc perceived by the respondents,

The open-sndecd items were gubjected to a gualitative analysio.



itemo., The faector analysio revealed that Ttems 07, 17 and 18
correlated poorly with the remaining items and they weore
omittod from the statistical analyseon. They were, howoevel,

retained for a qualitative analyaio.

The reapunses on the pubacale werae wvaleulated for the total

sample, ylelding means and percentagoat.

Fach item in the subocale yielded data in the ferm of meansy

and percentagen, providing deseriptive information.

Thea open-snded items wore oubjected to a gqualitative analysiso.

2.4.3 Aim Bumbexr Three:

To determine which biocdemographlc characteriotlcs of
teacher aducators ave related to their perceptlens of
mainstreaming and the requirements for teacher
competency. The variables were gender, age, home
language, language of ingtrmotion and profepcional

expariance.

Degeriptive data were ylelded in the foum of meang and

percontages for the bilodemographic data.

The meang and percantagen obtainesl weare pubjected to ona and
two-way Analyais of Variance (ANOVA) to determine differences

in attitudes te the two variables in Section Phree ;[ Attitudaa
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Cronbach’e Alpha Coefficlent was computed on the subocale to
determine the internal reliability and consistency of the
itema. The factor analyopis of the items in the subseale
revealed that Items 05 and 10 yielded negative correlations
with the remaining items. They were omitted from the ouboecale
for the statinilcal analysesn but were retained for a

gurLitative analyiis.

The responrcag or the pubscale were caleulated for the total

sample, yialding moans and percentages.

Each item in the ouboeale yielded data in the form of meanno

and percentaqes, providing deseriptive information.

The upev-ended ltempn wera subjected te a qualitative analysie.

2.4.2 aim Number Two: The Regquirements For Teacher

Competanay Subscale

To detemine the teacher sducators’ views on teachers
competencs for wainstreaming, and the reqgquirements fov
enguring competency, opecifically, whether the
ecapetencions neaded for teaching children with BEN were
porcei rad to bhe conditiomal upen colasp size, pre- and in-

sarvice training, and support nexvioas.

Cronbach’o Alpha Cooffieient was conducted on the subpeale to

determine the internal reliasbility and congisteney of the
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the Departments of Education and Methodology. aAn addresped

envelope wan encleoned for easne of return by mail.

2.4 Experimental Despign

The experimental design «l thea meaouring instrument was
formulated in order to otetiostically fwlfil the general aimo

of the study as follown:

Yhea items in Section Thres of the seale were assigned to the
two oubocales- the Atiitudes towards Malnstreamimy Subscalea
and the Regqulrements Xor Teaschar Compatency Subscule. The
Pearsons Product Moment Correlation coefficients were conputed
to asegertain whether the items were aoslgned to the moot

appropriate subocsles. Theoe results revealed that:

~ltemp 11 and 21 yielded improved correletions with the
items in the Abttitude Towards Mainatreanring Subacale and

were thup included in this pubocale,

2.4.1 Aim Number Cne: Attitude Towards Mainstrasming
Subsi.-1e

Yo examine tha attituder of tesher aducators in South
Africa towardo .iaingtxeaming and whether their support ig
contingent unpen certain conditionp, fur exampla, that
only children with mild SEN can be accomncdated in the

maluaptraam olassroom.

PR —)
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clasoroom and to ascertain whether differentiation of
categories of SEN i necesgsary. Thepe deta were analyged

qualitatively.

The structure of Section Four constituted a rank ordered scale
comparing ten educatiocnal objectiven, where "1* ip ilndicative
of the moot important objectlve, and "10" the least lmportant
cbjective of educati n. The ptatements covered a range of
goals of aducation. Thepse included teaching content, factual
information and okill mastery, enccuraging problem solving,
critical appraiosal of infoamation, stimulating the denlre to
learn, co-operative learning and evaluation against group

Boxime .

An open-ended question for ¢ualitative analyois was ineluded
in Sectien Four for the subjects to commnent generally on the

subject matter »f the guestionnalre.

2.3.3 Procedure

The Questionnaire was agoegsad by a ostatioticeian and
alteratlons were made to improve its reliability and validity.
s a repult of the prlot otudy further alterations were
required to raduce ambiguous language. Thersafter, five coplen
of the instrument were poatved te every teacher tralning
college in South Africa. A covering letter (vee Appendix 1;
addrengsed to the Rector ln the study, wap attached, requesting

the participation of the Rector and twe lecturers from hoth



randomined ordex.

Rey Areap in the Afttitude teo Mailngtreaming Subscale (Iltemp 1~

6, 8-11 and 21. Total Items = 11)

Thepe itemns related to:

~ the abkility to meel the needs of childien with SEN

in tha maingtream clasproom;

- lowering of otandards in the malnstream claosrocm)
- placement in malnstrear according to the severity of
dipability.

Kay Areas in the Reguiresments for Teacher Compstenay Subsasle

(Iteme 7, 12-~20. Tetal Items = 10)

Thoie ltems related to:

- pre-gervice training;

o in-gervice training;

- a low pupil~teacher ratio;

- teacher gupport services;
o teaching childran with SEN as a separate gpecialised
field.

Two opeu ended guestiono wore ineluded in Saction Thee to
determine teachar educators’ opiniono regarding the

roguirements for Leachers to meat SEN in the malnutream

S
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B) Structure and Content of tha Qunestionnaire (Refer to

Appendix 2)

Section One was deoigned to provide demographic information
about the subjectns for further statistical analysis. Thio waso
gatherad by means of opan and ¢losed guentions. Cloned
quegtions were used where a limited number of reaponses were
peoseible ( e.g. gender, agu grov=w, time employed av
institution). Open questions were noed where a rarge of
responpes were anticipated { e.g. academic ¢qualificationa,
profesolonal experience, teaching subjects, hours in

puparvioion).

Ssotion Twe was designed to provide informaticn about the
pubjeotp’ training institution using cpen and closed guestions

in accordance with the principles determilned in Section one.

The gstatements in Section Thres were measured by means of a
purmated rating scale (hikext-typs:) where *Strongly Dicagree”
wag rated “1"; "Disagrse" -"2*; "Undecided® - "3": "agree" -
4, and "Btrongly Aqree - "5, This wap to elicit either a
positive or negative renponne to (1) key iassues regarding
succenoful mainstreaming and (2) the regquirements for teachexs
to ke cempetent in implementing inclusion pelicies in the
mainostreamed clapsroom. The ogale included two psubscalasn,
namely the Attitude Towalde Malnstreaming Subsosle and tho
Regquiremants for TFeacher Competency subscale, The itemso in the

two cubncalen were not separated and wero presented in a



Sectlons one and T'weo sought demographic data frem the

pubjacte.

Varlablen in Section One included age, gender, home
language, academic cualifications, profecsional

experlience, and present position occcoupied.

Seation Two pought to determine data pertaining to the
institution where the subijsct ic employed - provines,
media of instruction, admisoion reguirements, present
provision of special educational needs tuition for
teachers in training, teacher educatora’ perceptions of
competence in training teachers in BEN, together with
their views on the expertise of their ingtitution to

implement this.

Saeotion Three addreaned attitudes towards mainstreawming and
the reaguiremento for keachers ir. he competent in addressing

BEM in the clasproom.

Section Four was composad of ten statements pertaining te the

goale of education.

The ¢guestionnaire was piloted on lecturers in the Department
of Education at the Undversity of the Witwaterorand. These
pubjects did not form part of the ldentified sample. The
purpone of the piloting wao to suhstantiate the face validity

of the measure and to eliminate ambiquounn language.

po—

—— .
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was compiled. The rationale for this ourvey was that the large
sample size and the vast geographic distances between
respondents rendered the questionnaire the mest feasible tool

for gathering the data.

A) Conotruction

The guesticnnaire was conotructed with the aim of gathering

demographic data on teacher educators in South Africa,

together with dala pertaining to their perceptions of:

a) mainstreaming

b) their competency in training teachers to educete children

with BEN

@) the requirements for teachers to be competent in

addresaing SEN in the classroom

d) 4 cognitive approach to the goals of education

e) the regquirements for succescful inclusion in Sovth

Africa.

The items were derived from key iosues gleaned from the
avallable literature, which ensurad the face valldity of the

meapsure, The questionnaire wan composed of four sectiono.
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goals of education and whether these results
are conpistent with a cognitive edvcation

philosophy.

2.3 Methodology

2.3.1 The saumple

The sanple wan comprised of college Reators, and lecturers in
the Departments of Education and Methodology, from Teacher
Training Colleges throughout South Africa. A total of seventy-
five colleges were targeted throughout the nine provinces,
with five guestionnaires being sent to each college. This
ragulted in a total number of 375 potentilal subjects. Seventy
four guestionnaires were resturned, of which two were apodllt.
The returned qguesticnnaires were from the Department of
Edusation in the ceolleges with ne returne from the Department
of Methedalogy. Tha returned guestionnaires represents a

reppense rate of 19.73%.

Detaililed demographic data of the subjects was obtainad th:ough

the guestionnaire. The reoults are tabalated in Chapter Thres.

2.3.2 Moapure

The infosmation was obtained by means of the survey method. Te

obtain tha data the *Questionnaire: The Attitudesn of Teacher

Educators Towards Mainstreaming in South Africa® (Appendix 2)
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Frequency Distribution for the Items in the

Regquirements for Teechor Competency Subscale

Theoe results are au follows:

Table 3.6 Frequency Dintribution for the Itemn in the

Regquirements for Peacher Campelency Subscale

Itesu
Ho.

Ttvam

Aagr edaenl

Diierijt rpam

et

Eropd o sadanl

Tt al

12

Teacher training
institutions will
have to train all
teachare to teach
pupils with various
BEN.

74-3‘!’

21.7%

4. 0%

100%

In oxdar for
majinptreaming to
pucceed, teschers
miot receive in-
parvice training in
aducating the child
with SER.

93.2%

4.1%

Z.7%

100%

14

It 1o faauibi@ o
inelude training fox
BEN in the ordinaxy
teacher training
eurriculum.

T4.1%

18.1%

&.8%

100%

Teaching ohildren
with BEN chould
remain a ceparate,
spacializedd fiold of
aducation.

b o

on o,

SRR R S

10.8%

100%
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2 Schemalic Representation of the Total Scores in

the Poycwuremants For Teaoher Competancy

Subacale

Roopondenty

Negative
attitude
(Scoren 5 14)

| H
N
i 1
H 1

Undecided

;
***l*l**l**ﬁ* de e e ¢ e W ok v Y v e

10

20

v koW

30

bapgitive
Attituda
(Scoren = 28)

Bew kb dw | Rk kb

Range of Total Scores in the Reguirements for

PTsacher Competaency sSubscala (x = 25.5, 5.b. = 5.6)

The results of tha total goeres in the Reguliremanta fou

Toachar Competency Subscale reveal that 31.1% of the teacherx

educators sampled have a pogitive attitude towards the

requirements for teacher competency to deal with Special

Educational Neecds (GEN). Sixty five percent axperience

pneartainty and ambivalence towavds tho requirementy for

taacher competency while four percent reveal A negative

attitude.
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3.4.2 Total Scores in the Reguirements for Tescher

Compatonay Subsoale

The Raguirements for Teacher Competancy Subacale acrons ceven
items yielded <total scores with a mean of 3%.49, standard
deviation of 5.6 and a xange of scuvren between 9 and 35 out of
a pogoible 7 to 35 ravyga, A total of peventy four values were
included in the total ororen. Low scares (< 14) denote a
negative attitude towards the regquirements foun teacher
compatency while high scores (2 28) denote a positive

attitude.

Table 3.5 Percentages of Total Scores in the Reguiremsnts for

Teacher Compatancy Subscale

Popdtive Negative Undacided
Attitude Attitude
31,1% 4.:1%“w 6. 8%




ltem 10

3.4.1

49

gurveyed digagqreed with the item while 11% were

uncdacidead.

Thio item revealed that soixty nine percent of the
sanmple agqreed that children with severe SEN should
be accommodated in separate, special claspes in
mainotream nchools rewvealing a negative attitude
towardn their inclusion in the mainstream class.
Sixteen peorcent disagreed with the item revealing a
popitive attitude towards inclusion while 16% were

uhdmcided,

Repults in the Reguir wenlts for Teacher Compstancy

Subacale

Factor Bnalysis of the Requiremsnts for Teacher

Cormpetency subscale

The fanrtor analysnls acroos the ten items in the suvbogale

revealead that Items 07, 17 and 18 correlatad poorly with the

remaining items in the oubocale. Cronbach’'sc standardised alpha

computed from correlationn yielded a ocore of 0.7998, By

emibbing the three ltems from the statiscticael analynin,

Cronbach’a Standardisved Alpha was computed at 0.8544 thuo

inereasiag the reliability of the subscale. The omitted items

will be dincupsed gualitatively as they yiald valuable

information.
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Learning Digsability or Mental Retardation)

diesplaying a negative attitude towards inclusion.

48

Seventesn percent of the subjects were in agreement

with the item revealing a pusitive atiitude and 163

warae undecided,

Qualitative Results of the Items Omitted in the

Attitude Towards Mainstreaming Subscals

Teble 3.4 Repults of items cmitted from the statiotical

aalyoie

Ttom
He .

T1om

AT oecment

1 Baege evew
menl

Unedes jeloxd

Tal al

a5

only children with
mild BEM (e.g.
learning disability)
should be included
in the malnotream
olassroom

62.1%

27.1%

10.86%

100%

10

Children with gevere
BEN should he
accommodatead in
peparate, special
clasnes in
mailaptream ochoolpn

6E.9%

15.9%

16.2%

100%

Item 035:

This ltem revealed that ©2% of the subjects agreed

that enly children with mild BEN ushcald ba ingluded

in the mainntream clasoroom revealing a negative

attitude towardo the inolusgion of ¢Lildren with

severe SEN. Twenty seven percent of the subjecto
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Iter 08:

Ttem 09:

Ttem 11:

Jtem 21:

negative attitude towards mainstreaming while 12%

were undecided.

Bighty percent of the gawple agreed that children
with severe SEN (e.g. blind or deaf) cannot be
accommodated in the mainptream olasaroom revealing a
nagative attitude in thio regapd. Fifteen percent
dipagread with the statement and therafore were more
positive towards their inclusion. Five percont were

undecidad.

Eighteen percent of the subjects aygreed that moot
parents will gupport thelr child's school being
Jpened to pupils with SEN. Forty five percent
dipagreed reflecting a negative attitude while 37%

war ndecidud.

Forty peven percent of the reaper ate were in
agreement with teaching a4 divergity of abilities in
the mainstream clasproom being more satisfying than
teaching children whe have oimilar abilities., Thirty
flve percent of the subjects displayed a negative
attit.de towards the item by digagreeing. Eighteen

parcent were undacided.

Bixty aight parcent of thoe subjects disagreed that
mainptroaming can suoceed irvespective of the

category of BEN included in tho classzeoom (e.q.



Item 03:

Iterm 04:

Ttem 06¢
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in the mainstream classroom. Thirty two percent of
the pample disagreed with the statement which
puggosts a pooltive attitude towards mainastreaming

and 11% were undecided.

Forty thiee percent of the respondents were in
agreement that children with SEN could have their
needs met in the maingtream classroom which refleots
a ponitive attitude towards mainptreaming. Forty
five percent of the subjects disagreed with the
ptatement suggeoting a negative attitude towaxrds the
inelusion of pupils with SEN. Twelve parcent of the

respondents were undeclded.

gixty eight percent vt the subjects agreed wlth the
otatement that the presence of children with SEN
could enrich the life of the gchool. This result
revealed a ponitive attitude towardo their
inglusion. Twenty two percent of respondentsa
dioplayed a necative attitude by dipagreeing with
the item and 10% were undecided.

Forty five percent of the aubjects dibagresd that
the integratlion of pupile with seriouo BSEN will
inavitably lead te the lowering of the present
otandarde of education thus ravealing a positive
attitude towardo mainotresaming. Forty three , sroents

of the sample agread with the statement suggenting o
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Tatal

21

Mainatreamineg can
puccaad
lrreopective of
the category of
BEN inoluded in
the claosroom
(e.g. Learning
Disability ox
Mental
ratardation).

le.9%

67.6%

15.5%

100%

TCems reversed Lor sooring purposed. Agieement with the

item denctes a negative attitude towards mainotreamineg

and is therefore scored "1" or "2", Conversely, in the

ltems not requiring reversal, agreement scores a "3" ox

"4t where hkigh scoreoc denote a positive attitude.

Item 0) : Sixty nine percent of the subjects were in agreement

Itam 02:

with the gtatement reweallng & positive attitude

towardns mainstream edvcation preparing a pupil for

life in south Africa. Twenty ai. percent disagreed

with the otatement pugresting a negative attitude to

the item and 5% were undecided.

agreament with the statement that it io umually

Fifty olght percent of the subjegts were in

necansary to place chlilderer with BEN in ceparate,

spacialised ochoolon. This represents a negative

attitude vowards the inclusion of ehildren with SEY
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T{ean
Hor s

Ttem

A eeomenl

Dt o=
ment

Upndeses adend

Total

o~

The integration of
pupile with
saerioue SEN in the
elapproom will
inevitably lead to
a lewering of
present standardn
of edncation

43.2%

14.6%

12.2%

100%

Qgw¥

Children with
pevere BEN (e.q.
blind or deaf)
cannot ba
accommodated in
the mainstream
olaono

79.7%

14.9%

5.4%

100%

09

Mont parents will
support their
child’s school
baing opensd to
pupils with BEN

17.R%

45.2%

37.0%

100%

11

Teaching a
diversity of
abilitiec in the
maingtream clanso
could be more
satigfying than
teaching a claon
with children who
have pimilar
akilities.

47.3%

35.1%

17.6%

100%
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Frequency Digtribution for the Items in the Affitude

Towards Mainstreaming Subscala

Thesa regults are as followo:

Table 3.3 Frequency Distribution for the Items in the Aflituds

Towards Maingstreaming subascals

I'tem
Hes .

It o

A e i

Iyl sacgr e
mesni

iuedeser i chemd

Terl i l

0l

Mainatream
education would
prepare a pupil
for life in Bouth
African Scoiety

69%

25.6%

5.4%

100%

02

It is uwoually
nacespary to place
children with BEN
in separate,
opecialioed
schoole

57.5%

31.5%

11.0%

100%

03

Pupils with SEN
could have thelr
needns met in the
wainptream
clapssroom

43.3%

4‘1-5%

12.2%

100%

04

The presence in &
pchool of children
with SEN could
enrich the life of
the school

67.0%

21.6%

10 8%

100%
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Schematic Representation of tha Total Scores in

the Attituds: Towsrds Mainstreaming Svbsoale
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Papitive
Attditude
(Scores 236)
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Range of Total Scores in the JAttitude Towards

Malnstreaming Subscale (x=2F 7

SQD. = 6.3)

The repcults of the total puwores in the Attitude Towards

Mainstreaming subgcale reveal that a minority of the teachex

educators sampled (4.3%) have a favourable attitude towards

the inclupion of childrun with Special Educational Needs (SEN)

in the maingtream olassroom. The majerity of the respondento

{84.3%) experience ungert.uinty and ambivalence towards

inolusicn practicen. Eleven percent .re not in favour of

naingtreaming.

e et
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yieldad a Cronbach’s Btandardized Alpha of 0.7912., The omitted

items were of ¢ualitative value and will be dipcussed

paparately.

3.3.2 Total Scores in the Attitude Towards

Mainstreaming Subscale

The total scores in the Attitude Towards Mainstresming

Subgcale acrosg nine items ylelded a mean of 25.74 with a

standard deviation of €6.31. Seventy values wers counted and

four were opollt. The potential range of values agsigned to

the items wag frem 9 to 45. Low scores (318) are indicative of

a negative attitude while high scores (236) denote a positive

attituda.

Table 3.2 Percentages in Tolal Scores in the Aftitude

Towards Maingtreaming Subscale

Regative Attitude

Positive Attitude

Undagided/Ambivalent

11.4%

d.3%

84.3%
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The repulis of Item 03 (wanphasioing guoupworvk, sharing
and eo-operation) yielded a mods of # with 50% of the
subdyects ratiag this item 6" or hivher. Fifty percent of
Ltha gample rated thiu item "5" op leaosg yielding mixed
attitudes towards groupwerk, eharing and co-operation in

the clasoroo.

Item 09 (highlightineg thea relevancoon of the subjnct mattex
to other pubjectn) yvieldud a mode of 5. Foores of "a" or

lenn were acpigned by 75% of the pubjacts suggeating that
thip item wao not regarded as a partiomlarly important

goal in education.

Item 01 (accurately teaching pupile the lesoun content)
vimlded a mode of 2. It wao xated *1" by 11% of the
pampla, "2% by 32%, "3" by 17%, “4" Ly 17%, "5 by 4%
which accounts for 81% of the sample rsating thiu ltem an

cna ¢f the leapt important goals of aducation.

Item 08 (evaluaibing puplle against group norms) yielded a
mede of 3, A scora of "AY my lenp wap aonidgqued by 724% of
the subjento. The raoulto reveal that thio item wag

viewad ag one of the leoast important gqualo in education.

Item 0 (twaining pupiie to reprodaco factual infommation
aceuratoly) yialded a madn of L owith 57% of the sulyjectn
rating it *1", 26% vatesd thin jtaan "2%, 4% rated it »3¢

and 4% qaves it od "4 rosulling ia "1 of the oample



[+
"

63
Item 02 (otimulatinyg the pupil‘e desire to learn) yielded
a mode of "10" with 54.2% of the pubdoacts rating it
10", A score of "4% wap assisgned by 5.6% of the sample,
"8 by 8.3%, "7" Ly 11.1%, and “6" by 8,3, fixty eight
porcent of the cample rate thip item au the most

important goal of aducation,

Encouraging pupils to find thelr ewn problem colving
mathodn (Item 05) vieldad a mode of 10. Twenty eight
percent of thn sample rated thic item "10", 26% rated it
ngw . 15% rated it v8" and 1iwn - 7%, The results reveal
that 70% of tha pubjectc rated thio item av one of the

mest important goalos of education.

Item 10 (Developing the abillty te critically appraine
information) yiamlded & mode of 9, A pcore of "4 and

higher wan anol¢gned by 834% of the subjecto.

Item 06 (encouraging pupile to pet thelr own goals for
learning) yieldsd a mode of 9. & ncore of "7" wanp
aggignad by 15% of the subjects, "&" by 21%, “9" by 22%
and "10" hy 11% repulting in 69% of the cample regardineg

thios item as an important ¢goal in aducation.

Ttem O7 (enpuring that pupils maoter the okille being
tanght) yielded a moda of Y. The srores ranged from “4°
to "' by 58% of the sample. Fourteen percent acoigqned

thio item a "10".



Table 3.11

&2

Number of times Statemants wore Firot, Second

or Third Choice and Ordering baged on thia with

different waighto

Blad oment ] Pimews Time Tines wejait | Weight | Weighd | order
Humlsor che e Charies Chor e L ig,4 [AlY 1 I a2
1 2 3 u,t B u,1 4
1 1 3 1 4.5 5 1.2 8
2 a5 4 61 43,4 d5 1 42.3 1
3 0 ) g1 10.0 12 .7 6
4 0 1 ] 0.4 1 0.8 10
5 14 19 11| 29,9 dq4 ] 37.2 2
6 3 14 15 27.6 32 ) 24.7 4
7 3 6 Y1 1640 18| 14.7 5
B 1 0 3 3.4 4 3.0 9
9 1 3 4 6.9 8 6.2 7
10 7 12 1z | 28.3 321 25.8 3
Rl - = o S —

The welghted reoulto of the Ltems in the Sosls of Fducation

Scale (Table 3.11) raveal the following pooitions accorded teo

the ptatementa:

Table 3.12 Ponition of Statements from Moot Important to
Least Tmportant Goals in Bducation

Popition Item No. Ttem

i 02 Stimulating the desire to leaun

2 05 Encouraging problem solving
nathods

k] 10 Ability to oritically appralos
infornation

4 06 Setting own goalo for learning

5 07 Enouring skilloc mastery

& 03 Enoounraging groupwoxk, chaxing
and co-~oparation

7 09 Highlight how pubject matten
relatas to other ovubjectn

3 0l Acourately teaching lecoon
oontent

9 08 Evaluation againgt guoup normo

10 04 Training to reprodure factual

B T

information accourately




Figure 3.3 Hiotogram of the Modes in ithe Gpvals of
Zducation Scale
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af Education Saale
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N =438 Regponoe Parcentage

N

10 218

60

Exampleo of the nature of responses received to this statement

were!t

3.6

Veso I indliowe thal some kimds o] loarning disabi Fit ies may coanae
problons in maiossteeaming {rady sewvez e phyuieal ippaitmenls and

wowere bohaviour dinorders.”

*Children wilh bearing, visual and phyoical impairment might b

acvenmedat o] In mainstream clannes it thedr disabilitisg aro nol top

aovore and the pevesuary tevhnelogioal amd prelessional sappert in
availabio. Mild moatal tetardad ion eonbd alsy be dealt with dn an
ordinary olasu, provided i1 i g small olans. Moasunicoad jon
impairment s amt bohaviowr dinorders world need inteasive {horapy
Levfore pueh childron could tunetion satisfacierily tn oo maibot oam

rlana.n
it ie goad 1o aadnetream ol do i1 in a dibferont iatod wannor,

lasnroon panagement amd di e optiabod teaching mokes bt e

{eaching vomiitions for the GuE.EH

The goals of Eduzation Soale

Tha ifteme in +this nection were ranked from 1 to 10 with "1

being the most important goal and 10" the leasgt. For

ptatiotical purposes these ratingy were reverved in ordexr to

yvield high peores reflecting the most important yeals while

low peoren are indlcative of lepe inportant gealo in

aducation.



protoseiocnals Vime and o oot bigh p/t rat io®

"Bpeoialised Lraining ond amall e laioes®

"Have physica, resourtess avad lab) o, Teacliers muol be adoguaod oty
{ralned {or SEN®

Theaehiern nevdd Lo boeo dnsorvivesd reqularty in order to bis luslex] to
eope with 1heiv fdenl i ded speeial odueat jonal needs by specialiule
amd edinecat iohal payehologiolt. New oad rolevant met leali; perd 1o be

introdusred [ar teaehors to (eefed ean uue®

by A summary followp of the teacher educateore replies to the
statement:
"In deciding whether mainstreaming is the moot desirvable
altarnative it ip necessary to differentiate among the
eatecgorien (e.g. Learning Diovability, Hearing Impeairient)

of Special Educational Nesd. Plesse qomment".

Table 3.9 Differentiation among categorien of SEN
N =48 Ragponpa Peraentage
Yen a8 9%

Reagong olted for “Yeao"

recponues: 6 13%
Severa BEN (a.4. pight
and heazing impaired)
regquiring specialised
attention 2 44

Sevare S5EN nhould be

grouped in clagses e.d.
physically digsabled 1 2%
togather

To identify neads

Claooroom management and 1 2%
differentiated teaching

Coct of repources
necesasitate grouping SENW
in separate clabsasn




"wWhat, in your opinion, are the reguirement.t that will
enable the teacher to reet fGpecial Educational Heeds

(SEN) in the mainstream classroom?".

Table 3.8 Resultn of Open-ended Queotion

REQUIREMENTS WN=74 NUMBER PERCENTAGE
Training: Pro-pamrvice 18 64.9%
In-service 44 62.2%
sSupport from professionals 16 2l.6%
Low pupll/teacher ratio 11 14.9%
Finanaial and physioal k) - 9.5%
regouxces
SEN an an area of 11 14.9%

specialization e.g. a

remedial diploma

Underctanding of BEN 4 5.4
Other: Paradigm shlft 4 5.4%
Flexible 2 2.74%
ceurriculum 1 1.4y
Bpeaial adminsion
requirenments for 2 2.7%
teacher training 2 2.7%
Mild BEN
Dedication

The following are axamples of the reoponues to the questiont

Thieequate tralnimg, dnssorvicoo LpabRiag, suppeet [rem ot ey



Item Q7

Item 17:

Item 18:

57
This item yiwelded results indicating that 95% of the
pubjects agreed that teaching a class in which the
pupils have a variety of needs is gignificantly more
difficult than teaching a «lasp in which the pupils
are of approximately egqual ability. Four percent

dipagreed with the item while 1% werxe undecided.

Thie item yielded results indicating that 83% <f the
pubjects dicagreed that present teacher trailning
adegquately equipo teachers to deal with diverse
acducational neade in the claoo which suggeats a
negative atiitude towards presnent teacher training.
Twelve percent of teacher educators agreed with the

item while 5% were undecided.

This ltem ylaelded results indicating that 84% of tha
subjects agreed that a low pupll-teacher ratio
(about 15:1 or less) io reguired for the teacher to
ba able to address a diversity of learning abilities
in the clagoroom. 5ix percent disagresd with the

item and ll% «are undecicled,

3.5, Qualitative results of the open-anded questions in

Section Three

a» A pummary follows of the teacher educators’ raplies te

tha qualitative guesticn:



Table 3.7 Results of Itews Omitted from the Statistical

Analysis

56

Ttem
m"

Item

Agroonoent

Disagroe=
mesnt

Unddexer idexd

Totdal

Q7%

Teaching a viass
in which the
puplls have a
variety of needg
ip pignificantly
more difficult
than teaching a
c¢lags in which the
pupils are of
approximately
egqual ability.

94.6%

4.0%

1.4%

100%

17+

Present teacher
training
adequately egquipsn
teachers to deal
with diverse
educational needn
in the

clags. (Reversed
item)

12.1%

£2.5%

100%

L8+

A low pupil-
teacher ratio
(about 15:1 or
lesp) is required
for the teacher to
be able to address
a divereity of
learning abilities
in the

¢lang. (Reversad
item)

5.5%

§3.5%

11.0%

100%




Item 19:

JTtem 20
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teachers should be trained to deal with SEN in the
clags. Bighteen percent revealed a negative attitude

by disagreeing with the item and 7% were undecided.

Bixty two percent of the subkjects agreed that
maingtreaming is likely to gueceed if teachere
receive pre-gervice training in educating children
with S8EN thup displaying a positive attitude towards
the reguirements for teacher compestency. Twenty
three percent disagreed with the item and 5% were

undeaided.

SBeventy seven percent of the respondents agreed that
teachers will cope with a variety of SEN in the
clasa 1f they receive adaguate gupport from other
professlionals (e.y. educational psychologists and
aducational specialists) to assist them. Sixteen
percent: disagreed with the item while 7% were

undecided.

Qualitative Results of the Items Omitted in the

Reguirements for Teacher i .mpetency subscales



It 13:

Item 14:

Item 15:

Ttem 16:

54
Educational Needs (S8EN). This reveals a pooitive
attitude. Twenty two percent of the subjects

disagreed with the item and 4% were undecided.

The results indicate that 93% of the teacher
educators surveyed agreed that in order for
mainstreaming to succeed, teachers must receive in-
service training in educating the child with SEN.
Four percant displayed a negsative attitude by

dipagreeing with the item and 3% were undecided.

The results indicate that 74% of the subjecto agreed
that it io feasible to include training for EEN in
the ordinary teacher training curricula which
indlicates a positive attitude towards the
requiremente for teacher competency. Nineteen
percent of the respondents disagreed with the item
displaying a negative attitude and 7% were

undecidad.

The results reveal that 50% of ths subjects agreed
that teaching - ‘dren with SEN should remain a
separate, specialized field of educaticn which
suggests a negative attitude. Thirty nlne percent
digagreed with the item suggesting a positive

attitude and 11% were undecided.

Seventy five percent of the sibjects agreed that all



Item
Ho.

Etem

Agroemeont.

D isagr -
ment

ITnelex 1cdexd

Tat al

16

All teachers should
ha trained to deal
with BEN in the
clasa,

75.3%

17.8%

6.9%

100%

19

Maingtreaming is
likely to succeed if
teachars receive
pre-service training
in educating
children with SEN.

62.1%

23.0%

14.0%

100%

20

Teachers will cope
with a variety of
BEN in the ¢lass if
they receive
adequate support
from other
professionals (e.q.
educational
poychologists and
educational
apecialists) to
asoipt them.

70.7%

2L.7%

100%

Item

#4v and a high

Ttem reversed for acoring parposes. Adreament with the

.t Seventy four percent of the subjects agreed that

ltem denotes a negative attitude towards mainstreaming
and is therefore scored *1* or 2%, Converasaly, in the
iteme not requiring reversal, agreement acores a “3" or

total score denotes a positive attitude.

teacher training institutions will have to train all

teacherns to teach pupilo with various Hpeolal
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dosu not adequately equip teachers to deal with a diversity of

learner needs.

4.2 Broader Implications of the Pindings in the Afiiiuds
Towarde Mainstreaming and Requiremasrts for Feacher

Compatancy Subscales

A ninerity of the teacher educators surveyed in the Attitude
Towards Maingtresming Subscals appeared to be in favour of
mainstreaming (4%). The majority revealed uncertainty and
ambivalence towards mainstreaming and inclusicnary practices
while a minority (11l%) are against inolusion. Those with
aither a negative attituds, or undecided, awcount for 96% of
the pample, These results concur with those of Bender, Vall
and Boott (1995) who found that teacherc meipress fears abount
thelr own levelo of preparation for malnstreaming and the
amount of individualised tima that children with learning
disabilities may require.

The totel ooores In the Regulrements for Tsacher Compatengy
Subacale when compared with the Attitude Towards Hainstreaming
Subgcale, revealed an increapa in the number of teacher
aducaters in favour of equipping teachers to deal with SEN in
the mainptream c¢lapnroom (21% vergus 4%). The differxence in
pogitive attitudes reflected in the total scoren in ithe two
gubgcales represents an increase of 27% in the latter. Thino
may be viewed within the context »f Larivee’s (1980 atudy.

Larrvivae ucmonctrated that teacher attituden may be altered
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ingtitation, are in some respects. Thosse of the opinion that
they are not eguipped was revealed by 27%, while 138 % of the
teacher educatovs balieve their inptitution doeg not have the
expeortice required. Those of the opinion that they, and their
institution have the nscessary expertise acvcounted for 19% and
40%, raspectively. This suggests a degres of optimism for
toacher traiping institutions to accomodate trairing teachers

in Bpecial Educational Needs.

The regults of the open-ended question, “wWhat, in your
opinien, are the reguirements that will enable the teacher Lo
meet opecial educational needs in the malnotream ¢lasoroomi®
support those yielded in the Reguiremenis Fer Teacher
Competency Swbscals where the majority of raspondents cited
pre-and in-nervice training. Fewer tsacher aducators regunired
pupport from professionals and a low pupil-tesacher ratio.
Financial and physical resources, and Special Educational
Neads as an area of gpecialization e.g. 4 remedial diploma,

ware regarded as important hy a minority of the pample.

Thece resulto reveal that many teacher aducatorp believe that
it ip feanible to train all teachers within the ordinary
teacher tralning oursioulum to deal with SEN and that
mainobtreaming will be suwocessful given pro« and in-nervice
tralning, support from profeccionalsn, and a low pupll-teacher
ratlo. The pubdects acknowleddad that teaching a  aga with
diverse educational needs ie difficult while many teacher

educators ware of the opinien that present teacher training



with SEN;

- teachera will cope with a variety of SEN in the
¢lass if they receive adeguate support fram other
profeossionals (e.y. educational peychologiots and

edncational specialis:n).

- the difficulty of teaching a hetorogeneous group
veroug & homogeneous gyoup whera children have

pimilar learning needs)

~ the nead for a low pupil-teacher ratio when teaching

a olans with a diversity of learning abilities.

Dloagreement with the statement that the prepent otatus of
teacher training is able to addequately equip teachers to deal
with diverse eduwcational needs in the olagg, was expresced by

the majority of the pample.

The ambivalsnca revealed in the resultp of the total ncores
ylelded in the Afttitude Yowards Msingsitreaming and Regquiremants
For feacher Compatency Subscales lo aupporéad by the reoponpen
giver to the two questions included in Seation I'we whereby
teacher educsators ware acked to what extent they (1) consider
thempelves equipped to train teschers to deal with SEN in the
malnotrean olase, and (2) whethor their inptitution has the
expertice necegpary to train teachero in SFEN. The reoponpean

demongtrated that 533 and 42% bhelieve thay, and thelr
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4.1.2 Attitude Towards Regquirements for Teacher Competency

sSubgcale

The major £inding in the Regquirementa foi Teacher Competency
Subgenle wan the ambivalence experienced by the majeority of
the teacher educators towarde the requirements specified for
teacher conpetency for mainstreaming. Almost a third of the
reppondents were more optimistic regarding teasher competency
given the requirements opecified. A minority were nagative
towardn teacheyr compatency irrespective of the requirementn

opecified.

The majority of teacher educators were in agreement with the

following reguirements for teacher competency:

- teacher training institutions will have to train all

teachers to teach pnpils with varioun SEN;

- teachers must receive in-sexvice training in

aducating children with SEN;

- it ip foavible to inelude training for SEN within

the ordinary teacher training curriculum;

- all teachers should be tralnes to deal with SEN:

- mainstreaming io likely to oucceed 1f teachears

ravelve pre-porvice training in educating ehllidren
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raspondents to the open-ended question:

"yr deelding whothor maineCroaning jo $he most desivable alternative
i s neeeasary Lo ditferent iat o amang the oategorios (oo, Learnimg
Divabil ity, Heating Inpaiiment) of Speeial BEdueat ional feod, Please

commment ¢

A minority of thsr tencher educators felt that differentiation
ilg not necesgary. The categarien puggested were according to
paverity (e.g. aight and hearing inpailred) osith severe SEN
grouped in classes ( e.g. physically disabled tegether). The
rationale for such categorisation weore oited as to ideniify
nsads, for clapsroom management and differentiated teaching,
and the copt of resourcec. These gualitative responnes lend

support to the results of the Attitude towards Maingéreaming

Subgoale.

The foragoing resuits give aredence to the teacher educators’
disagreement with the item stating that mainstreaming can

succased lrrespactive of the category of SEN inoluded in the

alasproom.

No oignificant differencec in attitudes towards mainstreaming
and biodemographic variahlen were found, Home language chowed
a4 tendencoy (P<0.l1) to influence with the Englioh speaking

l mgmage group tending to he more popitive towando

malnstreaming than the Afrikaans speaking lancuage gqroup.
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4 Discussion

4.1. Interpratation of the findings

4.1.1 Attitude to Mainstreaming Subscale

The major finding in the Attitude Towards Mainstreaming
Subscale was the ambivalence towards mainstreaming and
inclunlon practices by the majori of the reopondents. A
minority of the toacher educators sampled feel negatively
towards mainotreaming while an even smaller nuomber have a
favonrable attitude towards the inclusion of children with

gpecdal Educational Needs (SEN) in the mainetream classroom.

The descriptive analyais revealed ihat teacher edugators had
stronger opinions regarding speciflo statementso wlth reapect
te mainstreaming. More posltive opinions wers elicited from
the itams pertaining te mainstream education preparing
children foxr life in South African socliety and that their

prepence would enrich the life of the cchool.

The results indicated that most teacher educators were of thae
opinion that only children with mild BEN ¢an be accommodated
in mainotream clapcpes while thone with pevere SEN regquire
paparate, npecialined educatlion eithexr in separate ochools or
in peparate classas. A vall for differentiation among

categories of SEN was revealed by the majority of the
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Eighty three percent of the sample disagreed that the proscent
status of teacher training adequately equips teachers to deal

with diverpe educational needs in the clasoroom.

Nineteen percent of the sample concider themselven to be
eguipped teo train teachers to deal with sSpercial Educational
Neecds (BEN), 53% believe themselves sapable in pome reapectn,
while 27% do not feel capable. Forty percent of the
respondento belisve their institution has the expextise to
train teachers in SEN, 42% believe their institutions are
aquipped in some respecte while 18% believe their institutions

do not have the necessary expertine.

The Goals of Education Scale revealed that teacher educators
rate ptimulating the pupllo’ depire to leaxrn ac the most
important goal of education. This was followed by encouraging
puplles to find their own problem oolving methods, developing
in pupiles the ability to eritleally appraise information,
encouraging own goal setting for learning and skills mantery.
The least important goal was that of training pupils to

reproduca factual information acourately.
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aceording teo severity of SEN is necessary as children with

gevere SEN cannct be accomuodated in maingtream classroomy,

The Roquirsments for Teacher Competency Subscale revealed that
31.1% of the teacher educatore sampled felt that the
requirements specified would have to be met in orxder to enwure
the effectiveness of mainstreaming. F>ur percent of the
teacher educators sampled dipagreed that these requirementa
would enhance the efficacy »f mainetreaming while the

remaining 65% of the sample were ambivalent.

Statements with which 58% or more of the teacher educators
were in agreement included:
~-teacher training inptitutions will have to train all
teachers to teach pupilo with various BEN;
~teachers must receive in-servige training in educating
children with 8EN;
=it in feapible to include training for SEN within the
crdinary teacher training currieula;
~mainstreaming is likely to pucceaed if teachers receive
pre-pervice training in SEN;
~toachers will cope with a variety of SEN in the
mainctream elasgroom if they reveive adegua.e support
from other professionalo;
~the difficulty of teaching a heterogeneous group where
the pupils have different learning needs;
~the need for a low pupil-teacher ratic wher teaching a

claesp with diverce abilitieao.
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of the sample fell in the 40-59 year age group. Fifty four
percent were Afrikaang speaking, 28% were English speaking and
18% have an African language as their first language, Hinety
pix percent of the sample have ona or more degrees and foux
petcent have a diploma. ALl nine provinces in South Afrieca
were represented in the sample with Gauteng frovince
representing 27.4% of the sample, followed by Eastern Cape

with 16.4%.

The Attitade Towards Mainstreaming Subscals revealed that 4.3%
of the sample have a positive attitude towards mainstreaming,
$4.3% are undecided while 11.4% have a negative attitude
towards mainstreaming. The statementes (Items 1 and 4)
pertaining to mainstream education preparing a pupil for life
in South Africa and their presence enriching the life of the
gchool, alicited positive reoponmeas by 69% and 67% of the
respondentg, respectively. The teacher educators revealed a
neagativae attitude towards mainstreaming by agreeing with the
following:

~it is usvally negesnsary to place children with SENW in

separat», spacialiced echools, or, in separate, special

clapses in mainstream schoolg;

-only ohildren with mild BEN should ke included in the

mainstrean classroom;

~children with severe SEN cannot ke accommodated in the

mainotrean olasaroom.

Teacher educatorn wore of the opinion that wategorisation




3.8.2 ANOVA for the Reguirements for Teacher

Competenay and the biodemographic variables

Table 3.14 Analysis -7 Variance Table for Means for the

Requirements for Teacher Competency Subscale

and biodemographic variables

African language

Source DF Mean Probabllity
Square
Gonder 1 1.3570 0.8368
Age 2 14.4522 0.6409
Home Language 2 11.804% 0.6901
Years previocus experience 2 46.4276 0.2362
Language of Instruction:
Afrikaans and English (1 73.3562 0.1269
Afrikaans, English + 1 42,3546 0.3518

There were no significant differences in attitudes towards

requirements needed for teacher competency and the

&7

bicdemographic variables of age, gendexr, hcme lanquage, years

of previcus experience and language of instruction, whethex

English and Afrikaang or with the addition of an African

Lattiguage.

3.9 Ssumary of Resultis

The ragults of the survey reveal that of the teacher educators

sampled, 39% were female and 6l% woere male. Eighty one percent
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fable 3.13 Analyeis of Variance Table for Means for

the Attitude Towards Mainstreaming

Subscale and the biodemographic variables

Source BF Mean Probability
sSguatre

Home Language 2 93.0805 *0.0957
Years Previous Expericnce 2 47,8513 0.3054
Language of Instruction:

English and Afrikaans 1 50.4919 0.2635

English, Afrikaans +

African Language 1l 70.4128 0.2127
dender 1 5.0381 0.7250
| Age 2 12.4197 0.7349
*F < 0.10

There were no significant differences ir attitudes to

maingtreaming as a funotion of the biographical variables of

age, gender, vears of previous experiencve and languayge of

instruction, whether English and Afrikaans, or with the

addition of an African language. Home language phowed a

tendenoy to influence with the English speaking language o

(# = 28.0) tending to be more positive than the aAfrikaans

speaking language group (-= 24.3; F=2.43; p < 0.1),
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ragarding this item as the least important geoal in

education

3.7 Relationship Between Aftitude Towards Mainsitresaming apd

Regquirements for Teacher Competency

Pearsont Correlation Cecefficient wae computed for the Attitude
Yowards Mainstreaming Subsecale and the Reguirements for
Teqchar Competency Subsecale yielding a coafficient of 0.6887,
which is significant .t the 0.005 level, indicating that the

subscales are strongly rolated.

3.8 One and Two-~-Way Analyais of Variance

ANOVAS were conducted on the blographiocal data and the

Attitude Towards Malnstreaming Subscale and the Reguirements

for Teacher Compstencoy Subscale.

3.8l ANOVA for the Aftitude Towards Mainstraaming

Subgcale and the biodemographic variables.
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tralning teachers. A ¢reat deal of regponsibility will be
Placed on the teacher educators to brang about the changes
necessary. In light of this, it becemes vitkally important to
educate and ouppozt the fivgt-order agents of change - the
taacher sducatoru, go they are empowered to bring about the
paradign -hift reguired for mainptrsaming to ougeead. The
goale of education, ap ldentified by the teacher educators,
are conplatent with a cogmitive education philosuphy which io
promiping in relation to the viability of mainstreaming. Thig
approach can provide the means to adapt the eduzation syatem
at hoth the teacher training and ocurricula level, and thus

meat the diverse neads of a.l South Afrlca’s learnexs.

Tn the worda of Carl Haywood (1992), care nesds to bhe taken to
enpure that learners with opeclal educational needs don’t
become the victims of the education system (or "maindumping®)

where:

"y W Theit failed learning ofion correlaton with low native
intoelligeseo, chaot 1o amd deprivest 1eatning onviropment o,

insui [ieiont modiated Tearning onpesr ioaomuy aied mol fvad fonal

oxpretal fans ol lack o centtrol, of lailure, sund ol helplowsness ., .
{ ™oy leside teo cumilative Jdedivioweios in tank-intrinsice

mot ivation, and in lurther o welopmont of oonitive procosses. Thi,
they oxpor foenee af being retarded or leamning disabled initially

Ianet ion in nueh a way as 1o makes o motes ol (hiehly,

The succecn of wainstreaming will depiad on the adaptation of
the oyoltewm to the learner’s neodo, Thio adaptation will 7 .«in

with ite flrot erder change agents -- thoe teasher aduca: .
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4.+ Conelugion

Wwithin the Scuth African context, Special Educational Need
(SEN) ip a complex phenvmenon ariping from both intrinsice and
avtrineic astiolegy through the interplay of soclo~economic
deprivation producing povarty and malnutrition together with
inagquitable sducation opportunities. Conseguantly, vast
sumbers of the south African school going population are faced
wlth educational disadvantages which need to be redressed.
Malnotresaming, in theory, provides a moans of attaining parity
for the disadveantaged majorlty thup enabling them to
participate in the future econemy of South Africa. Howevey,
without careful plasning and tha implementation of ostrategles
to enoure its succesn, the disadvantegas of the past may well
be parpeiuated into the future, mosnt affecting tle very
ptudents it almo to help. This study has found that the
majority of teacher educatorn sampled expasyrience ambivalence
towards malnptreaming. Phis trend is aloo prepent in thedix
percaptions of the requirements that will enkance teachers’
competency, but to a lecser extent. Fifty eight pearcent of
the teachier sducators campled arxe of the opinion that
mainostreaning can succeed given extensive pre- and ln-parvice
teacher training, oupport frem professionals and omall olass
oslze,. The findings in this study have damonaotrated support, by
taacher aducatora, for empowering teackers through training,
wideh lg eogential for malnstreaming tu ouceceed. The results
have further chown that many teacher educators do not feel

themselves to ba adeguataly edquipped for tackling the tagk of
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reppounses to the gualitative gqueastions tended to support the
high incnidence of uncertainty obtained in the five- point

roale.

The inclusion of Section Four ;Phe Coals of Bducstior) where
the data was ranked rendered this data incomparable with the
data from the other nections. The ptatistical techuicue which
would have made this possibhle ip presently being devised and
lo wap not yet availabkle for this study. The details are

disounned bhalow.

4.5 Implicaticns for Further Research

With refarence to the difficulty comparing the data from
Section Four with that in Seetion Three, an unfolding
tachnigue could be uoed to obtain a score for sagh individual
which oould then be correlated with the Attlitude Fowards
Mainstreaming and RKeguirements for Teacher Compstency
Subgerles. This technigue would allow for the guantlficatlion
of the relationship hetween the individuals’ ranking of the
goaln in education and the attitude towards mainptreaming and
requirements for teacher competenay. Data of thisc nature would
significantly contribute towardes the complexity of the data
yvialded in thin study.
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than a conclusive study. The pootal survey nature of the data

collection carries inherent dipadvantagen:

The vample selection targeted all the teacher training
aolleges in sSouth Africa. However, being a pootal mrvey,
the Questionnalres raturned may not have repragsented a
random sample of occlleges and teacher aducators and
therafore the rasults cannot be generaliced to teacher

acducators at teacher training colleges in South Africa.

No guestionnaires were returned by teacher educatoers in
tha Department of Mathodeloyy, an reguested.
Conpequently, the vegults cannot be generalised o
teacher edugatorp in the Department of Methodology at

teacher training colleges in Gouth Afriea.

Tha low return rate and small pavnle pize praventn
ganeralization of the findlnga and may not be a true

reflaction of the views of teacher educators.

The sunvey wap available ounly in English which may have
fuxther limlted the return rate,

The five-point Likert-type ccale uged in Section Three
provided the opticn for an undecided responce which may have
eontributed towards the failure to obtain utrongly pooitive ox
negative attltudes In the Afi.liude Twwardas Mailngtreaming and

Raguirements for Teachetl Competenay Subsoeldles. However, thu
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inoreape their repertoire of okille through opecific
technigues . Examples of these inuviude Feueorstedin s
Inatrnmental Enrichment, Mediated Learninyg Experlience, and
Haywood's Buright Start Programme whicl. provide teacher
edusators with the practical meano to divexsify and broaden
their range of abilitien. These progratmes foous on teaching
thinking skills for different age groupo within the parametero

of the mediated learning experience,

Frem thls perspective, the ultimate geal of education iso te
develop auvtonomous thinkers, and {0 empower pecple to
recognloe and accoammodate rapid societal and technological
change. The regulto in this study would suggent that the
teacher educators pampled would concour with thin view of
oducation, The Findings with regard teo the Goals of Educat.on
are promioing and positive in relatien to the viability of
mainptreaming. It paveo the way f£or an individualioed approach
in which children with a variety of needs can reach
individualiped goalo. An individualined approach io reliant
upen a flexible curriculum where learners procesd at their own
pace achleving thedir own gowalp and evaluation 1o in aceordance
with the achievement of these goalps., Within such a framework,
chilldren with a variety of learning neads can be accoommodated

within the mainstream clagoloom.

4.4. Limitationn of the Study

The astudy should be viewad ag an exploratory purvoy rather
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modelling and practice and interactions with others. The
teacher is the critical link between the student and the
ourriculum where good teachers perve au both interpretors and
questioners who aspist studentn’ conpstruction of knowledge and
finely tune classroom exchange for maximum meaning and student
benefit., The teacher provides the "bridge" to student transfex
and the actual subject learning (Presseioen, Smey-Riclhman, &

Bever, 1994).

The mainstreaming paradigm hao implications for teaching
atyleas and tsacher training ao it represants a radical
departure from the prevalent view of learning as linear and
geguential where students are reguined to master purface level
information (content) and discrete decontextualloed gkills
(often uning drill and practice) beafore moving on to more
advanced and complex tasks (wagne 15703 Popham, 1987 in
Presosiman, Smey-Richman, and Beyer, 1994). The amphasis moves
away frem content-baned teaching and learning and focupes on
the process of lesarning ~ gkills acquisition and outwomas
baped teaching and learning. This approach foxmo the bagio of
tha Gaunteng BEdncatlion Departments’ (GED) Curriculum 2003 due
to ha implemented in 1598, Teachers will need t¢ ba flexible
and capable of diverslfication to meet the goalp of Currienlum
2005 in thoe mainptream classroom. The cognitive education
philopophy provides a framework within which the yoalo of
education as exprepsed by the fvacher educatorg in this study,
can be accomplished. A cognitive aducation approach provides

the practical tools for tesacher educators, and teachers, to
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tha pupil’s ability to reproduce the material learned. The
lack of emphasic placed on these appects in edunecation
signifien a move away from old sityle teaching goals,
suggesting that teachexr educators have made the ohift to the
new educaticnal paradigm and would not be averse to a
cognitive philwosephy in education. This appreoach encompasses a
more flexible learning enviroument and curricula which can

acoommodate the learner with aspecial educational needs,

4.3.1 Tha broader implications of the findings in the

Goals of Rducation Scale

The resultno in the &oals of Eoucation Soale show support for
Skuy’'s (1995) contention that the focus in education should
lie in a pooceon-based approach to education through prometing
a poclal constructivict approach to teaching with the
developmant of thinking skillo, ap opposed to a conventicnal
tranomigoive approach. Furthermore, a cognitive apprcach to
aducation focupes on encouraging learner participation and co-
oparative learning while enabling learnerp te challengs,
questicon and transcend the status gue, Within this approach,
io the crucial role of the teacher as mediator where the
teacher’s lnptructienal role is changed from that of an
Infoermation providar to agsigtor or Ffacilitater of gtudent
parformanca. Prepseipen, Smey-Rlohman & Beyer (1l994) guote
Raywood (1990 where the tmachar actp as a coanh or co-learnex
who pelecto and devolops meaningful learning activitien, io a

mediater who provides additional guidaneea, supportive
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most important goal in education, followed by encouraging
pupile to find their own problem solving methods, developing
in pupils the ability to critically appralse information,
encouraging pupils to set thelr cwn goals for learning and

enguring sckills mastery.

Rated of lesper importance, are enccuraging groupwork, sharing
and co-operation, highlighting how the subject matter ralates
to other oubjects, accurately teaching lesson content and

avaluatlion againot group norms.

The least impertant geal of esducation ap rated by the sample
of teacher educstors was that of training pupils to reproduce

factual information accurately,

Thepoe results suggest that teacher educators are theoretically
in favour of an education wystem that ls ontocmes bassd rather
than one that places emphanis on ¢ontent. stimulating the
deaplre to learn, problem solving, eritical appraisal of
material and own goal setting are goals that are consistent
with a sognitive education philosophy as proposed by

contemporary psychelogionts, such as Feverstein,

Of note, in the lack of emphasis teacher educatoro placed on
evaluation againat group norms and training pupilse to

reproduce factual information accurately. These are current
practices in which learners are evaluated againot the group

nor or "average" pupil la the grade, and examinations rely on
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teachers wi .l ba vital. It is hypothesiped that should teachern
educators attitudas not underge significant change in a
positive direction, their ambivalence may negatively influence
training teachers similarly and, asimiltanecusly impede their
efficaoy in equipping teachers in training. Thus, the success
of mainstreaming will hinge on the training provided for
taacher educators. Larivee’s (1980) astudy demonstrated that
teacher’oc attitudes improved with skille acguipition and this
may bhe extrapolated to teacher educators. The manner in which
they are ecuipped could be achieved through a cognitive
educational appreach in which techniguens are provided which
broaden the taacher educators’ range of skilla. They will then
be in a popition to impart to teachers the methods required
for the diversification of teaching skills necessary in
educating children with a variety of needs. An example of a
cognltive approach is Feuerstein’s Mediated Learning
Experlence (MLE) which focupes «n teaching thinking skills

within the parameters of the mediated lsarning expenience.

Nagleat of these ispues would resul™ not only in the failure
of mainstreaming bot ultimately in failure of redressing the
imbalances of the past. It will be tis majority of South
Africa’s school going population who will be deprived of

opportunities te contribute tewsrds the country’s futurs.

4.3 Tho Gealsy of Education Scale

The subjects rated stimulating puplls’ desire to learn an the
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use them. In Hegarty’'s view successful mainstreaming is

dependent on & muitifaceted approacrh which includes:

* initial teacher training in the fundamentals of ppecial
aducational needs ap a cors compon. 1t and not as an

cpticnal add-on for some teachers

*in pervice training as part of teachers professional
development which can be implemented at higher education

institutions as well as in schoolg

*pupport services provided from within the school
(internal support) and by ewternal agencies which provide

a wider rxange of support

*curriculum development wheare a common curriculum enables
learners to wotrk alongside one another, albeit at

different pacen.

The results in the vaments: For Teacher Competency
Subsanle reveal that (.. hax aduoatoré conour with Hegarty’s
nulti-faceted approach and consider it viable. Equipping
teachers through pre- and in-service training, and providing
adecquate pupport from professicnals becomes a matter of
paramount importance to the success of mainstreaming. It io
here that the role of teacher educators is pivotal since
providing pre-service training in Special Educational Needs

{8EN) will be their rescponsibility. Their role as educators of
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through the implementation of strategies and skills needed to
provide apprepriate education. This consomitantly gives the
teacher confidence as well as a positive attituda towards
children with special needs. The implications .air study
are that attitudes can be changed bafare teacher. - ter the
profession which would imply a more positive prognosis for the
aucaessful implementation of the Mainstreaming model.
Larivee’s study (1980) demonstrated that tesachers who received
training in Special Educational Weeds (SEN) had a
slignificantly more positive attitude towards the inclusion of
children with gpecial educational needs inte the regular
classroom than the groups of teachers who did not receive
training. In the present study, sixty two percent of the
teacher educators sampled agreed that mainstreaming is likely
to snooeed if teschers receive pre-service training in
educating children with SER. It is speculated in this study
that the uncertainty revealed by 65% of the teacher educators
in the Reguirsmanta for Teacher Compestency Subscale with
ragard to mainptreamlng practices may be related to thelir

perceived lack of preparacion for mainstreaming.

The reaults yielded in the Reguirements for Teacher Competency
Spbaeals demonptrate that there could be a more pouitive
attitude towardo mainstreaming under conditions of teacher
trainlng and support. These reoults are further supported hy
Hegarty’'s (19%4) contention that teachers are more willing to
carry out tanke for which they have the reguisite skills and

regonrces, Having tha nkills, in turn, engenderxps the desire to



25. Does your institution offer ¢ 3snonts within your diploma’'dogree courses
that deal with Special Eductu nai Needs {SEN)? if so please indicate:
Courge (Dagres/iiploma) T cOmpJﬁant T N 7

2.8. Indleate which of the following phases your institution trains toachers in,
PHASE QUALIFICATION | NUMBER OF YEARS
QF sTULY
Nursery school
Junior primary o ]
Senior primery i
Sacondary school R
Tmﬂar y oducathm -
Spechﬂsad Educatlon o
(Pleass Bpoal ) b
Aede PUGH YO Bl vnle By bliestibabe ciid Potite i Bt o g e
Undergraduate Postgradwta )

Full-tima coursos

T L T o5

Part-tlme cuurses

fum pmmr.e EUITaE

Othar (Plo';se épecsry)

Arepd e e
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|ALL RESPONDENTS ARE TO ANSWER THE FOLLOWING SECTIONS |
SECTION 2

{Where applicabla, mark tha box with an *X".)

21, Inwhich province & your institution located?

2.2,  Which language{s} Is;are used as the medlum/media of instruction at your
instltution?

2.3,  What are the admlssion requirements at your Institution?

e R S R ST T S Y, T TR T L L R T e AT T e S T e e B 8 e S T
Matriculation [

uther (Pleass specify)

o R 1 I ol P rairin-E WAIERAT P ™ e

24, boos your nstitution ofur soutees 1w Liain teuchors to teid wiiliany o the
following oducatlanat neets?

s T - Y 08 Nu . I'Iou,.g;:puufy s e
T et i s w1 31 i s e <15 e 5 3 i
Teuching the gifted c'hild.

o apéclfy) oo 15 s e P 1 v e ] £ e B 4 one ko 305 g




143, Areyouan

Part.tlma smﬁmm‘o._n{tb_g‘.';‘;" T = A B P e i R R T (S . P S T
Full-time staff momber?

MU D R e e, e e e i TP A

1,14, How many hours per week, on avaraga, do you spand teaching groups of
studanta?

1,18, How many hours per week, on averuge, do you spend giving individ vat
tuition?

116, Approximately how many hours, per annum, do you spand at schools
supervising students?

010

D T P

11420

21.30
3140
51-60
6170

714

R T A e L
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THE FOLLOWING QUESTIONS ON PAGES 6 AND 7 ARE TO BE ANSWERED BY
TEACHING STAFF

19. To which department do you belong?

1.10. If you are a HOD, which subject{s) / ureus of study ure you responsible for?

1,11, List the department(s) you teach In:

BOMEMLAAANEIL e fas I HAK Y L S D LT e R e - -

1.12. Llst your tonching subjocts:

T sussect | COURSE FOR WHICH THIS SUBJECT i$ ]
GIVEN {F G. PSYOCHOLOGY 1 FOR R,

PRIK. ED,)

T T T o
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1.5. List your professional experience and eurrant position:

Position Number of Years

1.6.  Total number of years of profassional experienna:

1.7, Length of time as a mamber of the staff of this Institution?

o e
“13}%5?! DAY DR
4.6 yoars

7Q years - N

1.8, For how long did you teach at a school?

{F-.:n‘;:-s i O, ¢ EALR T RIS L A i T e TR LT AL TR L A
L T ﬂ

1.3 yaurs

-6 years

The o e AT Y IR VAR R iy o Gn @ he e

;-9 vaa;s

1n+yeara e



18-24 ) T
25.29
30-34
40-4% o T B
50-59 ’
ey ,,m e R
13. Home lahguage:
g s
E RS RN
e RNV S
s e e
1S1 ZULY B
o
SESOTHO SA LEBOWA(SEPED) -
- A A R . | S
o R T B
o ROV SR
e U
OTHLR (PLEASESPEGIFY) — o
1.4 Fist vaur neadamis aunlificatlnne:




6. GIFTED PUPILS are thaee pupils, identfied by professionally qualified persons,
who by vitue of outetanding abilities are capable of high performance in any of the
following arcas (singly or in combination): gencral intellectua! ability, specific
academic sptitude; creative or profiuctive thinking; leadership ability; visual and
perferming arts; psychomator ability,

7. PHYSICAL IMPAIRMENTS are disorden: that interkare with an intividual's
mohility, metor coorglination, general musaular ahilty, ability to maintain posture
and balanec, or communication shills, o the criont thad they inhibit feaening or
social development.

8. BEHAVIQURA DISORDERS ruter to hehaviour within the edugations tetting
that reveals that t- - chifd is discordant in his relitionships with athers andfor
whose acaderls . hisvemant may be inpaited due to an inabilty to leam, utilizing
the presented teaching techniques. The child's current behaviour mantestes oither
as un extreme or a persistent failur: to acdapt and function intetloctuatly,
amoticnally, or sockilly &l & level cummensutate with hiv or bey chronulogionl age,

SECTION 1

In the following questions please mark the apprapriate box with an X,

1.1, Qender

™
‘FEMALE

i b e T T LTI T T TR P T ——

1.2,  Age In yoars at presont:

e



The following mmjor painés along the continuum include:

2I

3

8) Learmina disabiliies that are_presumed to be due 10 central nervous system

dysfunction

This rofers to a heterogeneous group of disardem that manifest in
significart difficulties in the acquisition and use of listening, speaking,
ronding, writing, reasoning, or mathematicn! abifties. These disordens are
INTRINSIC 10 the individual and are presumed te be due 1o cential nervous
system dysfunction, and may neeur across the He span.

b} Laarning disahifition that sre ndated to socieerobgral deprividion

This refars to EXTRINSICALLY caused dithculics in leaming which arc
refated to soiv-cultural deprivation or other environmental cenditions which
Pl 1o genoral aceudomie difficultios,

¢} Leaning disabiiilios et wre INTERACTIVE

This refers to difficulties In leatning caused by & combination of intringic and
extrinsle factors

HEARING IMPAIRMENTS ure tisaring disabilitios which, even with corretion,

nettotively uffects o ehild's cducatisnad pefarmance. This b inshides denfonss,

VISUAL IMPAIRMEN i'S are visua! disabilitics which, even with correction,
L. :.7 [P T SO & Lt ."!- ! R Ao !r B II_,.f '.--f_'-

t .
fraduhatiy sty s Dlied whbeie g

COMMUNICATION IMPAIRMUENTS wlor o spowds il i uninbaligilie or
interfercs with the meysage v speaker i attempting to daliver,

MILD MENTAL RETARDATION refors to pupits with significantly isrired
it Bortuat functinpive s ond adeptive bohoavtar, whe with apprpriate edusationa)
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APPENDIX 2

1

QUESTIONNAIRE: THE ATTITUDES OF
TEACHER EDUCATORS TOWARDS
MAINSTREAMING IN SOUTH AFRICA

This questionnaite asks for your opinion on a number of Issues relating to teacher training
mathodology and tho spoeial cducational nouds of the ehiki in mainstroam education,
Please road the definfiona balow = rta complating the questionnaire.

[ B Wb THIE QUEBSTIONNAIRE (5 ANORYRGUS, ]

DEFINITIONS

MAINSTREAMING rokors 1o the eptimal provision for pupils with speaial

edueational needr (including disabled leamers) within the regular classroom where
posaibie and at lrast within the regular schoal,

SPECIAL EDUCATIONAL NEEDS (SEN) arise out of children having
clifficuitien, % a rangs of rensons, in coping with & regular curdsutum, This enconiprxsics
T ?i-" ..:.l A T P

SIETRT I N AN S FLEPI

1. LEARNING DRISABILITIES wihin the South Aliican context, may be plased
UpGn @ continuum accorang to their causation.

INTRINSIC INTERACTIVE EXTRINEIC



9l

APPENDIX 1
¥ Division of Specialived Education
= UNIVERSITY OF THE WITWATERSRAND, JOHANNESBURG

o flod Private Bag 3 WIT 2087 South Alvrg o Telegrars Lniwite « T A IUV126%8 & Telephote 0t Y1111

The Rectar Fax: (D11) 339 3844
Tel; (011) 776 B2RB6
Date: 16 Aprit 1998

Dear Colleague

This Division is currently engaged in rescarch pertaining to teacher traming in Sauth
Africa.  Qur basic concern is hoyve teachers tuy be most effectively trained 1o
gducate students with specist educationgl needs.  Woe wish to determine current
practices and attitudes towidrds training 1eachers to cope with a diversity of
educational needs in their regular classropms,

I would greatly approciate your assistalwe by participating in the project through
completing ane of the five enclosed copies of our Questionnaire.  The remaining
four copies arg for completion by the following individuals: the Head of Department
and a lecturer in your Senior Primary Mathodology Department, 88 well as Head of
Departrmeant and a lecturer in your Department of Bducation,

| wauld appreciate it i you could kingly return the five complgted gquestionnaires in
the encigsed self-addressed envelope by 15 May 19886, It is anticipated that the
results of the study will be anaivsed by the middle of 1896, The results will be
made availablo 10 you soon thereafter,

If you naod any clorification, or wish to discuss this funther, please dont hoesitate
o contact mae,

Your participation and ¢o-nperation are areatly appreciated.

Yoo anhiiully

MERVYN SKUY PhD

Clinieat and Fducational Paychotore ot
Frotieror of Spociaiced Poanegn -0 e
Head of the Division.
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4.6, To encourage puplis to set thaeir own goals for learning.

47. To ehsure that the puplls master the skills that are bheing taught.

4.8, To evaluate puplls agalnst group norms.

4.8, To highlight how the subject ma_ttar that Is being taught re'tates t; other
subjecs,

4.10. To develop in?ﬁpﬂs t?wrr abilﬁ';"to critically appraise inforna&%n. T

General comments, if ohy:

Thank you for tha time you have spent complsting this questionnaire,

Pratessor Mervyn Skuy

Heud of Division of Spacialised Educution
University of the Witwvatarsrand




12

3.21, Malnstreaming can succeed irrespective of
the category of SEN included In the
classroom e.y. Learning Disabliity or
Mentally Retarded,

3.22 What, in your opinion, are the raquirements that wiil enable the teacher to meet
spocial sducatiomal nzads in the malnstronm classroom?

3.23. in deciding whether malinstraaming Is the most desirable altermative i Is necessary
to differentinte among the categories {e.y. Learning Disability, Hearlng Impairment} o
Special Educational Need. Plsase comment.

SECTION 4

This sectlon seeks to determine what, in your opinion, are the most and least important goals of
aducation.

RN R Y IO T T TR A lhfn.‘i;"-"'-”—l Uy 1l ,."< Ay iu&'-ali”(”nfi ]
AND 10 THE LEAST IMPORTANT GOAL IN EDUCATION, ASSF&N A DIFH:HEN TVALUE FOR EACH
OF THF STATEMENTS,

v : PO - ==
4.1. To accurateiy teat;?'l"pupns tha iassdh cdntant“ T
TTW“ Hmtﬁt,rhn!hn.\;:'l[ Ao the pupile’ desie oo Lean, - o
4.3. To emphaslae groupwork sharing and co-operatlon in tho c!usaroom. ]
4.4, To traln puplls to raproduca factual Information accﬂl-:“rat'e.l;'
AR Tey estiepurerrs precil: fe it Hoob oo ;rrm:: R T I
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Mark the appropriate column whh an X

Ayres

Shrongly
Agres

3.8,

Children with severs SEN (e.g. blind or deaf)
cannot be accommodated in the mainstream
class,

3!9 [

Most parents wilt support thelr child's school
beltig opaned io puphls with SEN,

3.10.

Children with severe SEN should be
accommodauted in separate, spacial clagses
in mainstream schouols,

3I1 1!

Teachlng & diversity of abiilties In tha
mainstream class could be more aatisfying
than ieaching a cluss wilh chiidren who huve
simllar abilities.

3.1 2!

Taeacher training institutions will have to train
ull twechors o toach pupis Whh \‘nllull- ulut

[

3.13.

in order for malnstreaming to succeed.
teachars must receive in-service tralning In
educating the child with SEN,

n f s st i

3.4,

It is foasible to include training for SEN in
the ordirary teacher traln[ng curricuium

3.13,

Teaching uh!ldren wlth SEN shou!d remaln a
soparate, spacialisad fleld of education.

316,

All teachers should be trained to deal with
SEN in the class.

3iv.

Present teacher tralntng adaquately eq ulps
teachers to deaf with dlverse aJucational
moeds in the ctlass,

peree

A low puniktenchar ratlo (about 14 to1ar
SN R e e e i T N

nddress a dive raity of learning ubilltw.s in the
class,

3.14,

Malnstraamlng is Ilkély; o succaed If
toachors receive pro-sorvico training in
educating children with SEN.

L LT PN

T ey Wil cnpe vt p vty S ON in
U class ¥ Woy rescive atlogiueie vupport
from other professlonals (e.g. oducational
psychologlsts, remadial, and aducational

spocialists) to assist thom,

L
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2.8, Do you consider yoursalf to ba equipped to train twachers to deal with SEN in
the mainstraam class.

Yes No in soma respects ]

2.9. Do you considat your Insthution 1 huve the expertise to irall kethwis by dual

with SEN in the mainstream class,

[

3

_.No

] To some ‘extent

SECTION 3

Sonte ehtement= regarding edueation rre nlunn helow, Pleass tndieate whr thar vou:

strongly dlsagree, disagrea, are undecidad, atrea, or strongly agree.

ot

varisty of neads Is significantly more dlificult
than teaching a class in which the pupils are
of approximately vqual abllity.

Mark the appropriate column with an X tpesgly [ e O Srongly |
blsxgrat  {ames | daeidet Beve:
3.1, Mainstream edaucatlon would prepare a pupll
for !ife in 8o uth African society'
8.2, itis usu1l1y neces.nry to phoa ohlld ten wfth
SEN In separata, speclal?se:! schools,
33, Puplls with SEN coufd have thelr needs met
in the mainstream classroom.
3.4, The presence In a school of child renwlth
SISALERPRTIN I I N _
3. Only children with mild SEN (s.g. loarning
disabliity) should bs Ineluded in the
malnstream classroom,
3.8. The integration of puplls with various SEN In
the classroom will Inevitably lead to
lowarlng of prasent standards of aducatlon
3.7, eueling u elass In which tiu ph]m.. have @ '
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