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ABSTRACT 

Drug abuse is the excessive, maladaptive, or addicted use of drugs for purposes other than those 

prescribed by a doctor, even if this usage may lead to social, psychological, and physical issues. 

Learners who abuse drugs have a higher risk of developing mental health issues, such as 

depression, conduct issues, personality disorders, suicidal ideation, attempted suicide, and suicide, 

than learners who do not. Resounding evidence suggests that despite all the restrictions put in place 

by schools regarding substance abuse, it is nevertheless pervasive on school grounds in the Soweto 

region. It has been reported that alcohol, tobacco, and hallucinogens are the most often used drugs 

and substances among teenagers in Soweto. Additionally, it has been reported that drug misuse 

among learners in secondary schools in the Soweto district of South Africa is on the rise. Despite 

previous research having been done to address drug abuse among learners, there is still very scanty 

research on the effect of family based adverse childhood experiences.  

 

The main goal of this study was to examine the effect and correlation of family based Adverse 

Childhood Experiences and the escalating learner drug abuse among learners in township High 

schools in Soweto. The study also looked at the kind of support that are available at home for 

learners who are involved in drug abuse and early home based intervention strategies that could 

be adopted to assist learners who abuse drugs. Finally, the study sought to develop a structural 

equation modelling that can explain the relationship between biographical factors, familial 

psychological and familial social factors and learner drug abuse. 

  

Within the mixed methods research paradigm, concurrent triangulation research design was 

adopted. Thus, by adopting a mixed methods research methodology, target population comprised 

80 High School learners at the selected four Soweto High Schools in Gauteng Central District. For 

the quantitative phase, 80 High School learners from four Soweto High Schools were obtained 

using a census sampling technique. A sample size of 16 High School learners was chosen for 

interviews during the qualitative phase of the study using the purposive sampling method. Parental 

Behavioral Control Scale, Parent-Child Attachment Patterns Scale, Emotional Breakdown Scale, 

Induced Psychological Disorders Scale, Parent–Adolescent Relationship Scale, Sibling Influence 

Scale, Parental Influence Scale and Home Based Support scale were used to collect quantitative 



vii 
 

data from learners. Semi-structured interviews with learners were conducted to gather information 

for the qualitative phase. The Keyser Meyer Oklin test was used to guarantee the validity of the 

questionnaires, and Cronbach's alpha was used to determine their reliability. Additionally, the 

trustworthiness of qualitative data was ensured. 

  

The findings of the study indicated that the biographical factors such as family type, family size, 

parental level of income, and parental level of education had a significant influence on learner drug 

abuse. Furthermore, familial psychological factors such as cognitive factors, behavioural factors, 

emotional factors, parental behavioral control, parent-child attachment patterns, emotional 

breakdown and induced psychological disorders also had a significant influence on drug abuse. 

Moreover, the study equally revealed familial social factors, such as parent related factors, sibling 

related factors, and finally, community related factors to have a significant effect on learner drug 

abuse. The findings also indicated that familial social factors and familial psychological factors 

were significant predicators of drug use among the learners. Overall, the results revealed that the 

variables investigated in this study are suitable for use in structural equation for escalating learner 

drug abuse. 

In conclusion, the family systems model is appropriate and fit for demonstrating the structural 

relationship between psychological, social factors and learner drug abuse among High School 

learners. From the findings aforemetioned, the study proposes a 6-stage intervention Model which 

could assist learners in High Schools as far as drug abuse is concerned. The study recommends 

that the school counsellors and management should perform psychological assessment on learners 

to identify those that are at risk of indulgence in drugs. The psychological assessment on learners 

to identify those with birth order that are at risk of indulgence in drugs would help them to evaluate 

their own cognitive, intellectual, and problem-solving abilities so as to counter psychological 

patterns susceptible to drug abuse. The study recommends that the school management should 

provide parents with the essential educational support and advice about familial social issues that 

may have a bearing on learner drug abuse 

 

Key Words: Family-Based, Adverse Childhood Experiences, Escalating, Learner, Drug Abuse, 

Soweto, High Schools, Early Intervention 
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CHAPTER ONE 

1.0: INTRODUCTION 

1.1: Background to the study 

Abuse of drugs is common among South African youth, both those enrolled in schools and those 

that are not enrolled in schools. The severity of the issue is demonstrated by the rise of young 

persons under the age of twenty seeking treatment for substance abuse, despite the stigma and 

related reluctance to do so (Mokwena & Setshego, 2021). Learners from urban and rural locations 

have been found to have different tendencies in substance use, with urban learners using substances 

at a higher rate than their rural counterparts and that learner drug abuse is becoming a bigger issue 

in South Africa. (Mokwena & Setshego, 2021).  

Drug abuse among learners has been linked to several crimes, including bullying and acts of 

violence (Basile et al, 2020). In the context of schooling, drug abuse has been significantly 

associated with poor academic performance (Duke, 2020). Depending on the drug taken, it has 

also been linked to a variety of mental disorders, sexually transmitted infections, and socially, it is 

connected to deviant behaviour, social disarray, and social engagement with deviant groups (Basile 

et al, 2020). 

This thesis discusses the relationship and the degree to which learner drug abuse in Soweto high 

schools is influenced by family-based adverse childhood experiences (ACE). It also focuses at the 

analysis of the kinds of support that are available at home for learners who are involved in drug 

abuse. 

According to United Nations  (2019), aproximately 5.5% of the world populace between the ages 

of 15 and 64, took drugs in 2016. While this estimate is comparable to that of 2016, a longer-term 

perspective shows that the number of drug users has increased by 30% since 2009. Alcohol and 

illegal drugs are two examples of psychoactive chemicals that are detrimental or dangerous to use 

(WHO, 2010). Data presently reveals a higher frequency of drug abuse in Africa, Asia, Europe, 

and North America compared with 2009, and a higher prevalence of marijuana use in North 

America, South America, and Asia. However, the increase was partially attributed to a 10% 

expansion in the world population between the ages of 15-64 (UN, 2019). Another key impact of 
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using illicit drugs in society is the negative health consequences experienced by its members. Drug 

use also puts a heavy financial burden on individuals, families and society. In 2017, estimated 

global illegal cocaine production increased by 25% over the previous year to an all-time high of 

1,976 tons (UN, 2019). In 2017, more than 47,000 deaths from synthetic opioid overdoses were 

reported in the US, an increase of 13% from the years prior, while 4,000 of those passed on from 

opioid overdoses were reported in Canada, an increase of 33% from 2016 (UN, 2019). While 

tramadol, another synthetic opioid, is facing a crisis in West, Central, and North Africa, fentanyl 

and its analogs continue to be the main cause of the synthetic opioid issue in North America. The 

amount of tramadol that was seized globally increased dramatically from 110 kg in 2010 to almost 

9 tons in 2013 and almost 125 tons in 2017 (UN, 2019). 

 

In Africa, there is a rapid transition from cannabis abuse to more dangerous drugs as well as from 

a limited group of drug users such as adolescents and learners to a wider spectrum of drug abusers 

(UN, 2012). The use of drugs and alcohol by learners is a serious issue for global public health 

(Khoza & Shulubane, 2021). Rapidly rising substance use among learners in public secondary 

schools has detrimental effects, including school abandonment, injuries, fatalities, property 

damage, and lowered academic standards. Teachers in schools deal with the difficulties of student 

misconduct and presume that this abnormal behavior is the result of the learners' drug or alcohol 

abuse (Khoza & Shulubane, 2021). With regards to drug use in Africa, the report by the United 

Nations revealed that cannabis continues to be the drug that is most frequently used in Africa, 

followed by stimulants similar to Amphetamines (UN, 2012). Africa, especially West and Central 

Africa, has a substantially greater yearly incidence of cannabis usage than the rest of the world 

(UN, 2012).  

 

Drug use appears to spread to countries along trafficking routes, such as West and Central Africa, 

where cocaine users have increased (UN, 2012). Increased use of heroin and injectable drugs is 

also a worrying trend, particularly in East Africa (UN, 2012). Drug abuse among learners and 

adolescents is a growing problem in Nigeria (Nkereuwuem, 2012). Additionally, industrial beer is 

the beverage of choice (WHO, 2004), and Western alcoholic beverages have usurped the cultural 

role assigned to traditional beverages. Much of what is consumed in rural areas and among the 
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urban poor are fermented beverages such as “burukutu” and phyto, or (sometimes banned) 

beverages such as gin such as “kachasu” in Zambia, “ogoro” in Nigeria, and "gonggo" in Tanzania. 

In the past 20 years, interest in this topic has increased, but little is known about levels and patterns 

of alcohol consumption in African countries (Room et al., 2002). Moreover, a study from Rwanda 

found that the use of tobacco, alcohol, marijuana and other psychoactive substances has become a 

reality in the daily lives of young people (Kanyoni, et al., 2015), exacerbating existing 

socioeconomic problems facing the most vulnerable communities appeared to be destroying 

individuals, families, and communities (Jackson, Asher & O'Brien, 2006). 

 

Adewumi (2017) argues that the endless use of psychoactive substances can cause serious and 

sometimes irreversible damage to the physical and mental development of adolescents. The June 

2018 National Survey of Drugs and Substance Abuse Status among Primary School Learners in 

Kenya found that 20.2% of primary school learners had used at least one drug or substance at some 

point in their lives (NACADA, 2021). According to the survey, 16.9% of elementary school 

learners reported using at least one drug or substance. It was also found that 2.6% of elementary 

school learners are currently drinking alcohol, 3.2% of learners are smoking, and 2.3% of learners 

are currently using 'mira/muguka'(kat) (NACADA, 2021). There is a growing subculture of drug-

using learners in Nigeria, which could be disastrous and have negative implications for the country 

as a whole (Nabofa, 2021). 

 

In South Africa, high levels of drugs and substance abuse are reported among young people, 

including school learners (Mohasoa & Fourier, 2012). UNODC (2010) shows that substance abuse 

in South Africa is associated with crime, interpersonal violence, risky sexual behavior, and 

negative psychological effects on users' negative health and families. In another study by Reddy 

et al., (2010), 12% of South African learners used at least one illicit drug, such as heroin, mandraxa 

or cocaine. This is the highest percentage in the region. Tobacco and inhalant use is particularly 

likely to begin at a young age (Onya & Flisher, 2008). In South African schools, a recent study by 

the National Institute on Drug Abuse has documented an increase in substance abuse among 

learners and an increase in cannabis use in the classroom (Daily Maverick, 2022). South African 

youth use drugs extensively both inside and outside of school. Adolescents are often exposed to 
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peers and this social context is often a major factor in substance abuse (Mokwena & Setshego, 

2021). Additionally, Mokwena and Setshego (2021) revealed that alcohol drinking, cigarette 

smoking, and dagga smoking are the most frequently utilized substances among learners in 

secondary schools in South Africa. The study by Mokwena and Setshego (2021) also posited that 

substance abuse was significantly correlated with behavioral variables such as physical fights, 

significant issues with parents and friends, poor academic performance, problems with the police, 

having sex without a condom, and having sex that had adverse consequences. 

 

Additionally, Mokwena and Setshego (2021) stated that alcohol drinking, cigarette smoking, and 

dagga smoking are the most frequently utilized substances among learners in the South African 

high schools. The study by Mokwena and Setshego (2021) also indicated that substance abuse was 

significantly correlated with behavioral variables such as physical fights, serious problems with 

parents and friends, poor academic performance, problems with the police, having sex without a 

condom, and sex that leads to regret. In addition, there are challanges in most schools in South 

Africa, and learners ought to be aware of them (Mamabolo, 2020). In South Africa, the prevelance 

of drug use such as tobacco, alcohol, and solvents, is very high, with older teenagers using more 

of these drugs. Male and older adolescents often have a higher frequency of substance misuse 

(Mamabolo, 2020). It has also been reported that there is an escalationof drug use among learners 

in Soweto high schools, South Africa. Moreover, “Nyaope” substance abuse occurrences have 

tremendously increased throughout South Africa's townships, including Soweto. In addition, 

following rehabilitation, a large number of “Nyaope” users quickly resume their addiction and 

relapse (Motsepe, 2022). According to Morejele et al., (2013), overwhelming evidence indicate 

that despite all the efforts and rules imposed by schools towards substance abuse, it remains 

prevalent within school premises in Soweto region. 

 

According to reports, alcohol, tobacco, and hallucinogens (glue, gasoline, and aerosol) were the 

most often misused drugs and substances among teenagers in Soweto. Most of the learner 

respondents (46.70%) reported using drugs on the street, followed by 20.0% at a party, 13.30% 

before exercise, 13.30% before exams, and 6.70% at home (Morejele et al., 2013). At the level of 

individuals, drug abuse is associated with many forms of crime, including depression, violent 
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behavior, and many accidental and intentional injuries (UNODOC, 2010). It has also been reported 

that substance abuse present social, health, and economic costs on individuals, families, society, 

and the economy as a whole, and that People who abuse these drugs are less productive and 

energetic (UNODOC, 2010). Society becomes unproductive and substance abuse affects the 

energies of people (UNODOC, 2010). In an intervention response about drug abuse among 

learners in Soweto, Mathosa and Mofokeng (2017) in a study in the Jabavu and Moroka Townships 

around Soweto, South Africa, posit that youth focus prevention initiatives are meant to analyse 

family roles influencing substance abuse among learners. Moreover, Morejele et al., (2013) 

reported that the Gauteng Education Department summoned circuit leadership to intervene in the 

drug scourge in some of the schools in Soweto. However, despite these attempts from both the 

South African government initiative, very little success has been achieved in addressing escalating 

learner drug abuse in Soweto. Moreover, most previous studies that have focused on school-based 

interventions have reported little efficacies, and home-based interventions have not been given 

much attention in the existing literature. For example, Karnell et al., (2006) in South Africa did 

not find robust evidence that school-based interventions improved attitudes to alcohol use or 

reduced the frequency/quantity of drinking or intentions to use alcohol. Similarly, Cupp et al., 

(2008) results indicated that the program might have been ineffective for learners at higher risk.   

 

From the foregrounding reviewed studies, the influence of school-based factors on drug abuse 

among learners has been given great attention. However, the Family-Based Adverse Childhood 

Experiences (ACE) has received very little attention because South African research remains silent 

on how this affects learner drug abuse. Therefore, the present study sought to make a follow up to 

the recommendation of the study carried out by Mathosa and Mofokeng (2017) which 

recommended that future studies could focus on family roles, like family support, familial 

biographical factors and familial psychological factors, influencing substance abuse among 

learners. Thus, of great interest is the family environment which could be one of the possible main 

environments that could influence drug abuse, and within it, is the family- based adverse childhood 

experiences. According to Soul City (2016), despite the fact that there has been a lot of study done 

on the topic, little has been done to integrate all of the available data into a cohesive study that 

would highlight the scope and effects of the issue in the environment, particularly with regard to 

family circles. Thus, the present study sought to fill in this gap in literature by examining family 
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based adverse childhoold experiences and how this affect drug abuse among learners. Therefore, 

the present study sought to ascertain the extent to which family based adverse childhood 

experiences affect learner drug abuse in the circles of learners in secondary schools in Soweto 

region of South Africa. 

 

1.2: Statement of the problem 

Despite several attempts by a number of non-governmental organisations and the government to 

deal with learner drug abuse, the practice continues to be a serious worry for stakeholders (Nzama 

& Ajani, 2021). High school learners frequently use drugs in South Africa, which leads to harmful 

behaviors and effects (Mohale & Mokwena, 2020). Inspite of the efforts by the South African 

government to curb the situation of an ever-increasing learner drug abuse, it continues to rise in 

the Soweto schools, and in most school environments in South Africa. Therefore, the current study 

on drug abuse is pertinent inorder to comprehend the extent to which Family-Based Adverse 

childhood experiences influences learner drug abuse and find lasting solutions to on learner drug 

abuse. 

Hence, several research studies have previously explained the correlation between other factors 

and learner drug abuse. However, less concrete efforts have been made towards the contribution 

of family-based childhood experiences towards learner drug abuse, within the domains of high 

schools in Soweto. Therefore, the present study was prompted by these gaps that led to the 

investigation on the extent to which family based adverse childhood experiences affect learner 

drug abuse among learners in Soweto schools. 

 

1.3: Rationale of the study 

The goal of the current investigation was to undertake an analysis of the co-relation and the extent 

to which family-based adverse childhood experiences (ACE) contribute towards the escalating 

learner drug abuse in Soweto high schools. This study is important because there is escalating 

cases of drug abuse among learners in high schools in Soweto. Moreover, Ramsoomar (2015) 

posits that literature in South Africa is silent on the effects that family-based experiences have 

towards learner substance abuse, since most studies have focused on school based factors. In 
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addition, there seems to be very limited data on substance use among learners in secondary schools 

in South Africa. Patterns of substance use are based on nationally representative data (Van Heerden 

et al., 2011). Ramsoomar (2015) further adds that aditional research is required to establish the 

effects family life on recurring substance abuse by young people. Hence, the present study sought 

to follow up on this recommendation above. Since, secondary school learners spend most of their 

time between home and school, it would be important to ascertain how the family related factors 

affect drug abuse among them. 

The researcher analysed the correlation between family-based adverse childhood experiences and 

escalating learner drug abuse. The current study sought to put all this evidence in a coherent 

narrative that would expose the extent and impact of family-based Adverse Childhood Experiences 

(ACE) towards learner drug abuse and evaluate the key underlying cognitive, psychological, and 

emotional factors that give rise to learner drug abuse, so as to come up with a coherent narrative 

that can inform future & early interventions, and programme designs. Furthermore, this study was 

relevant in understanding and comprehending healthy relations amongst family members and the 

bearing it has on the patterns of drug use amongst young people and learners in Soweto. Hence 

Soweto remains the target area for this study due to prevelance of high learner drug abuse. The 

outcome of this study would advance and further our knowledge about the mental and behavioural 

functioning of learners who abuse drugs, derived from family-based experiences. The findings of 

this study would as well help to comprehend and create knowledge about what young people are 

experiencing and to bring about specific suggestion for institutions, parents and families as well 

as helping learners to be successful. 

 

The study findings are of immense benefit to learners, teachers, school-based support teams 

(SBST), education department, program planners and educational psychologists in an attempt to 

curb the escalating rate of learner drug abuse. It would help teachers and school based-based 

support teams (SBST) greatly in dealing with cases of learner substance/drug abuse. The findings 

of the study would also to a large extent expose learners/learners in general to the adverse 

childhood experiences aspect of substance/drug abuse which can significantly predict learner drug 

abuse. It would provide qualitative evidence on the contribution of ACE implications and the 
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above-mentioned variables in predicting learner drug abuse as previous studies may not have 

combined them exactly the way it would be done in the present study. 

 

Therefore, the findings of this study are important because knowing and understanding the key 

impacts on different individuals, communities, subcultures or groups is essential to any prevention 

program, and prevention strategies. Inoder to curb these risk factors, like minded stakeholders and 

researchers must start by analyzing these factors in specific contexts target group. This study is 

also important because its findings will lead to the development of early intervention strategies 

that can be employed to address the growing problem of substance abuse among South African 

school learners. Moreover, the findings led to a structural equation model that indicate which 

family-based factors are potentially leading to increased drug abuse among learners. This is very 

important for the literature on drug abuse among learners because no study has adopted this 

technique to synthesize the analysis. Hence, the findings have implications because it would lead 

to accurate development of strategies to address drug abuse among learners. Finally, the findings 

from this PhD thesis would contribute greatly to the body of knowledge and to the parenting 

practices and family structures in South Africa. 

 

1.4: Aims of the study 

This study aimed to examine how family-based Adverse Childhood Experiences (ACE) affect 

learner drug abuse in selected Soweto high schools in Soweto. Moreover, the study aimed at 

analysing the kinds of support that are available at home for learners who are involved in drug 

abuse. The intention was to come up with early intervention strategies and a model on how the 

effects of ACE in the lives of learners can be tackled. 

1.5: Research objectives 

The research objectives of the study were: 

• To establish how the biographical factors (parental income, level of education, 

marital status, and size of family) affect learner drug abuse in selected high schools 

in Soweto. 



9 
 

• To examine how selected familial psychological factors (parental behavioral 

control, parent-child attachment patterns, emotional breakdown and induced 

psychological disorders) affect learner drug abuse in selected Soweto high schools. 

• To establish how selected familial social factors (parent–adolescent relationship, 

sibling influence and parental influence) affect learner drug abuse in selected 

Soweto high schools. 

• To explore the kinds of support that is available at home for learners who are 

involved in drug abuse. 

• To develop a structural equation modelling that can explain family-based adverse 

childhood experiences and learner drug abuse in selected Soweto high schools. 

• To establish early home-based intervention strategies that could be adopted to assist 

learners who abuse drugs 

 

1.6: `Research questions 

This study sought to answer the following research questions: 

1.6.1: Main research question 

The main research question of the study was stated as follows: 

• How does family-based Adverse Childhood Experiences (ACE) factors affect the 

escalating learner drug abuse in selected Soweto schools? 

 

1.6.2: Sub research questions 

The sub-research questions that guided the study were stated as follows: 

• How do biographical factors (parental income, level of education, type of family, 

and size of family) affect learner drug abuse in selected Soweto high schools? 
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• What is the influence of selected familial psychological factors (parental behavioral 

control, parent-child attachment patterns, emotional breakdown and induced 

psychological disorders) on learner drug abuse in selected Soweto high schools? 

• How do selected familial social factors (parent–adolescent relationship, sibling 

influence and parental influence) affect learner drug abuse in selected Soweto high 

schools? 

• Which kinds of support are available at home for learners who are involved in drug 

abuse in selected Soweto high schools?? 

• Which structural equation modelling can explain family-based adverse childhood 

experiences and learner drug abuse in selected Soweto high schools? 

• Which early home-based intervention strategies could be adopted to assist learners 

who abuse drugs? 

 

1.7: Research Hypotheses 

 

The following null research hypotheses were tested: 

• Ho1: There is no significant influence of parental income on learner drug abuse in 

selected Soweto high schools. 

• Ho2: There is no significant influence of parental level of education on learner drug 

abuse in selected Soweto high schools. 

• Ho3: There is no significant influence of type of family on learner drug abuse in 

selected Soweto high schools. 

• Ho4: There is no significant influence of type of family on learner drug abuse in 

selected Soweto high schools. 

• Ho5: There is no significant influence of parental behavioral control on learner drug 

abuse in selected Soweto high schools. 
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• Ho6: There is no significant influence of parental psychological control on learner 

drug abuse in selected Soweto high schools. 

• Ho7: There is no significant influence of parent-child attachment patterns on learner 

drug abuse in selected Soweto high schools. 

• Ho8: There is no significant influence of parent–adolescent relationship on learner 

drug abuse in selected Soweto high schools. 

• Ho9: There is no significant influence of sibling influence on learner drug abuse in 

selected Soweto high schools. 

• Ho10: There is no significant influence of parental influence on learner drug abuse 

in selected Soweto high schools. 

• Ho11: There is no significant influence of induced psychological disorders on 

learner drug abuse in selected Soweto high schools. 

• Ho12: There is no significant influence of emotional breakdown on learner 

drug/substance abuse in selected Soweto high schools. 

1.8: Assumptions of the study 

This research was based on the following assumptions: 

• That majority of high school learners in Soweto are abusing drugs. 

• That, there are varying parent-child attachment patterns among learners. 

• That, learners have varied levels of emotional breakdown. 

• That, there are varying social factors at play within the families of the learners affecting their 

development. 

• The adolescent learners are from varied parental attachment backgrounds. 

1.9:  Delimitations of the study 

The study was carried out in Soweto, Johannesburg central district, Gauteng province and it 

focused on family-based Adverse Childhood Experiences (ACE) effects on learner drug abuse. 

The study focused on high school learners, who have a history of drug abuse, in four township 
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high schools in Soweto. The choice of high school learners was because it is a transitional phase 

where learners enter into their adolescent stages and are able to make their own decisions. 

1.10: Operational Definition of Terms 

As used in this study, the following terms have been defined: 

Adolescence: Adolescence is time of transision between childhood and adulthood (Allen & 

Waterman, 2019). In the present study, this means the learners between ten years and nineteen 

years of age. 

Drug abuse: Drug abuse or substance abuse refers to the use of certain chemicals for the purpose 

of creating pleasurable effects on the brain (Robertson, 2021). In the present study, drug abuse 

means over utilization of drugs/substances whether legally or illegally to avoid reality or for 

pleasure. 

Early intervention strategies: refers to the effectual way in assisting someone with a drug abuse 

problem who could be at risk for developing a drug abuse disorder (US Department of Health and 

Human Services, 2016). In the present study, this means the earliest drug abuse help available for 

learners. 

Gender: Gender refers to the communal built roles of girls, women, boys, and men in terms of 

behaviors, expressions and identities of (Canadian institutes of health research, 2020). In the 

current study, gender is used to establish the degree to which male learners are affected by family 

factors compared to their female counterparts. 

Grade 10 learners: In the South African system, these are learners who are secondary schooling. 

Grade 10 learners are transitional learners, deemed to possess the required capacity to choose their 

own major subjects, so this is a transitional phase. 

Induced psychological disorders: These are a type of substance-related disorder that involves 

problems caused by the direct effects of a substance (Khan, 2020). In the present study, this means 

mental disorders caused by drug abuse. 

Parental Income: A parent’s income is the money that they earn or receive, as opposed to the 

money that they have to spend or pay out, (Collins dictionary, 2021). In the present study, parental 

income means the money readily available for use toward family related needs. 



13 
 

Parental Level of education: This refers to Attendance of higher levels of education (Chery, 

2020). In the present study, this refers to highest school grade attained by parents of learners. 

Parental behavioral control: These are the forms of parental control processes involving child 

internalizing and externalizing behavior (Dong, 2016). In the present study, this means the extent 

to which parents/guardians are in control over their children’s behavior. 

Parental psychological control: This is an influential form of parental controlling behaviors.  

Parents who exert psychological control try to control how their child feels, or to impose their own 

views and standards on the child as a form of manipulation (Denault & Gareau, 2020). In the 

present study, this means the influence that parents impose in the minds of their children. 

Parent-child attachment: Parent-child attachment is the behavior that a child engages in order to 

attach with the care giver (Gilmore, 2020). In the present study, this means the emotional bond 

between a parent and the learners in secondary schools. 

Parent–adolescent relationship: This refers to a unique bond that every child and parent will 

enjoy and nurture. This relationship lays the foundation for the child’s personality, life choices and 

overall behavior (Tasner, 2019). In the current study, this means the relationship that the parent 

and the learners’ have. 

Parent-child attachment patterns: This refers to a special emotional relationship that involves 

an exchange of comfort, care, and pleasure (Chery, 2020).  In the present study, this means the 

need to be near the people learners are attached to. 

Parental influence: This refers to what a parent does to show the child how to behave (Smith et 

al, 2021). In the present study, this means behaviors that are imposed by parents on their children. 

Sibling influence: This refers to how brothers and sisters in a family look up to each other which 

leads to imitation of older ones by the younger ones. In the present study, this means the younger 

learners imitating the drug abuse behaviors of older learners in the family. 

Type of family:  This refers to a family structure exhibited by the family (Blessing, 2021).  In the 

current study, this means the structure of the family, which includes the persons that constitute it. 

1.11:  Overview of the chapters  

The structure of this study is outlined in seven chapters as outlined below:  
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Chapter One: Introduction 

This chapter includes the introduction, which comprised of the background to the study, the 

statement of the problem, the research questions, research hypotheses, rationale of the study and 

the definition of key terms. 

 Chapter Two: Review of Literature 

This chapter contains the review of literature of the study. The literature review has been done 

according to the research objectives of the study from international, regional and local 

perspectives. Moreover, the research gaps emanating from assessing the literature review have also 

been indicated in the chapter.  

Chapter Three: Theoretical Framework of the Study 

The theoretical framework of this study is presented in this chapter and consists of ideas, their 

definitions, and theories that have been contextualized in the study. Moreover, the chapter presents 

the justification of the adopted theoretical frameworks of the study. 

Chapter Four: Research Design and Methodology 

This chapter contains the research design and methodology of the study. The chapter includes 

aspects such as research paradigm, research design, study population, sample size and sampling 

techniques, research instruments, data gathering instruments. Moreover, validity and reliability of 

instruments have been provided, data analysis procedures and finally ethical considerations. 

Chapter Five: Quantitative Results 

This chapter contains the quantitative results of the study. The results have been obtained from the 

testing and analysis based on the research hypotheses of the study.  

Chapter Six: Qualitative Results 

This chapter presents the qualitative results of the study. The results have been obtained in line 

with research questions of the study and analyzed using thematic framework. 

Chapter Seven: Summary of Findings, Discussion, Conclusion and Recommendations 
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This chapter presents the summary of findings, discussion with literature, conclusions and 

significant suggestions are made in regard to the upgrade of home-based drug curbing procedures 

towards learner drug abuse. 

1.12:  Conclusion of the Chapter 

This chapter revists the foundation and gives a framework of the study. This chapter consists of 

background, statement of the problem, rational of the study, aims of the study, research objectives, 

research hypotheses, research questions, assumptions of the study, delimitations of the study, 

operational definition of terms and the overview of the chapters. The next chapter, chapter two 

presents the literature review of the study. 
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CHAPTER TWO 

2.0:  REVIEW OF RELATED LITERATURE 

2.1: Introduction 

This chapter presents the review of related literature of the study. The reviewed literature is on 

aspects of learner drug abuse with particular reference to the aspects of family based Adverse 

Childhood Experiences (ACE). The literature begins with a focus on drugs, then proceeds to 

familial biographical factors, familial psychological factors and familial social factors as predictors 

of drug abuse among learners. Moreover, literature also focuses on the kinds of home-based 

support available for learners involved in drug abuse and finally the early home based intervention 

strategies that could be adopted to assist learners who abuse drugs. In addition, from the assessed 

literature review, gaps have been identified and discussed as well.  

 

2.2: Drugs 

South African Department of Social Development (2019) defines a drug as a pharmaceutical or 

other substance that, when consumed or brought into the body in another way (such as through 

ingestion, inhalation, injection, smoking, consumption, or absorption through a patch), has a 

physiological impact. Thus, medicines can be either natural or artificial. Drug, substance, and 

narcotic are all synonyms that are sometimes used interchangeably. According to the Oxford 

dictionary, a drug is a medicine or other substance of which when ingested or introduced into the 

body, has a physiological effect into the body. Therefore, a drug is any form of chemical substance, 

whether legal or illegal, that when ingested into a body brings physical change. The term "drug" 

also refers to any substance that alters or influences feelings, thoughts, or behavior. In addition to 

prescription medicines and socially acceptable substances like caffeine, nicotine, and alcohol, it 

also includes illegal street drugs (Department of Health & Aged Care, 2019). In this study, a drug 

is defined as any chemical that, when taken, inhaled, or consumed, depending on the body 

composition of the learners users, the type of drug used, the amount used, and whether used singly 

or with other drugs at the same time, alters bodily functions in a positive or negative way. 
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2.3:  Drug abuse 

DSM-5 defines drug abuse as a pattern of symptoms brought on by drug use that a person continues 

to experience notwithstanding its harmful effects (Gateway foundation, 2021). The DSM-5, 

according to gateway foundation (2021) lists 11 characteristics that can result from substance 

abuse based on decades of research. These requirements can be divided into four groups: impaired 

control, physical dependence, social issues, and dangerous use. The term "tolerance" refers to 

taking a substance more regulary or for a streched period of time than is recommended, trying to 

cut back or stop using it but failing, experiencing strong urges or cravings to use it, needing more 

of the substance to produce the much needed effect, displaying withdrawal symptoms after 

stopping the drug, taking longer to obtain, use, and recover from drugs, delaying obligations at 

home, work, or school due to drug use, refraining from important or desirable social activities and 

continuing to use despite the drug's negative effects on relationships are all signs that you may be 

abusing drugs. 

2.4: Drug abuse among learners in South Africa 

According to Mokwena and Setshego, (2021), alcohol, cigarettes, and dagga smoking are the most 

frequently utilized substances among learners in high schools, South Africa. The study by 

Mokwena and Setshego (2021) also revealed that substance abuse was significantly correlated with 

behavioral variables such as physical fights, significant issues with friends and care givers, poor 

performance in academics, problems with the police, having sex without a condom, and having 

sex that one regretted the following day. There is evidence of learner drug abuse in the high schools 

of learners in many parts of South Africa, according to studies (Mokwena & Setshego, 2021). 

According to a study by Onya and Flisher (2008), alcohol, cigarettes, cannabis, glue, and spirits 

usage were all more common among learners in rural high schools in Mankweng, Limpopo 

Province, South Africa, at rates of 6.4%, 10.5%, 1.4%, 1.2%, and 0.8%, respectively. It is in the 

the Act 70 of 2008 that prevention of and treatment for Substance Abuse was enacted on April 1, 

2013, and it took the place of the South African Drugs and Drug Trafficking Act (140/1992). This 

Act fills in any gaps left by the Act of 1992 and handles new challenges as far as the drug abuse 

prevention is concerned. With the help of early intervention, warning system and re-integration 

programs, it strives to provide a complete national response to the fight against substance misuse. 

It also provides methods for reducing demand and harm associated with substance usage. 

 



18 
 

Additionally, the national government of South Africa has been aggressively collaborating with 

numerous sectors, including non-governmental groups in the nation, to combat drug abuse, mostly 

among teenagers. For example, as part of its path to promoting the healthy development of young 

people, the Ministry of Education introduced the 2005 Revised Curriculum, which includes 

lifelong learning areas that cover topics related to youth risks such as drug abuse and youth 

sexuality. So as to solve the drug abuse challenge in South Africa, drug abuse section was 

examined and made more prominent. 

 In order to assist all schools in creating drug abuse policies, the department also produced a 

"Policy Framework for the Management of Drug Abuse by Learners in Schools and Further 

Education and Training Institutions." The regulation mandates that parents and teachers of the 

learners receive training on drug abuse. Most of these studies were conducted to ascertain the 

efficacy of government and Department of Education initiatives to reduce drug abuse among 

learners. Drug abuse among learners in South Africa's schools has increased despite the 

implementation of several measures against it. Additionally, the research on drug abuse is not 

sufficient among learners in the Johannesburg Central district on Family Based Childhood 

Experiences. Thus, the goal of this PhD thesis was to close this knowledge gap. 

 

2.5: Biographical factors influencing drug abuse among learners 

Literature on biographical factors influencing drug abuse among learners exists, but in varied 

contexts with different results. According to a US study by Humesky (2010), marijuana and binge 

drinking are more likely to occur in households with greater incomes. The study also found that 

adolescent annual income was connected to escalating marijuana and cocaine use in early 

adulthood, albeit the results for cocaine use lose statistical significance when controls are included 

in the model. In a study done in the United States, higher family income may be linked to substance 

abuse because it makes it easier to access or buy drugs and to socialise with people who also have 

financial resources (Megan, et al., 2012). Additionally, this study found a link between a higher 

annual household income and a younger age onset for both psychostimulants. Additionally, Bayat 

et al., (2014) add that, household income level in South Africa is linked to widespread gangsterism, 

drug absuse, violence, and unemployment. A study by Lesser (2021) on parental income in 

Victoria Mahe, Seychelles, revealed that there are more drug-addicted families in low-income 

areas and families. More research has analysed the relationship between various socioeconomic 
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factors, such as family income, drug abuse and alcohol abuse during adolescence and early 

adulthood (Pape et al., 2018; Lee et al., 2018). In a Norwegian study, drug abuse among youth and 

learners was associated with income within individual/household, community and level of the 

school across economies, including low and high incomes (Levine et al., 2018). Although some 

studies have shown a link between family socioeconomic level and learners’ drug abuse, 

Mahmood et al., (2019) did not confirm this hypothesis in the Kurdistan region of Iraq. It found 

that the household income was low related to alcohol consumption. In contrast, in Kenya, Were et 

al., (2022) found a link between a person's health and drug use. The same study also found that 

youth in the top quintile of personal income were more likely to smoke, and youth in poor health 

were more likely to smoke than those with lower incomes. 

 

It is also reported that characteristics that affect high school learners' usage of illicit drugs in a 

socioeconomically impoverished informal township in South Africa remains a significant step 

toward providing evidence-based data valuable for strategic planning to lower the incidence of 

drug use (Muchiri & dos Santos, 2018). Drug abuse risk variables include protective factors, 

contextual, variable, and individual risk, as well as fixed markers like gender, biological indicators, 

and household wealth (Muchiri & dos Santos, 2018). According to a South African study on 

children's mental health, decreased household income, higher debt, asset erosion, and financial 

hardship are some of the ways that a pandemic-related economic downturn has an adverse 

influence on mental health (Tomlinson, et al., 2022). These can cause children to miss school and 

experience more family conflicts due to the adults' response to stress, which can lead to addiction 

among learners. In addition, Scheibe et al., (2020) reiterated that South Africa, a low- and middle-

income country, experiences levels of illicit drug use beyond the reach of the international 

community. It remains evident from the above reviewed literature that, to a large extent, Family 

income has a relatively minimal impact on learner drug abuse when compared to the impact of 

other factors across nations.   

 

Regarding parental education level, a study conducted in the United States by Stratton and Reid 

(2008) reported that drug abuse was directly or indirectly caused by parental drug use, low-

educational parenting, high family and single parenting (Stratton & Reid, 2008). The previous 

generation of children's delinquent behavior has been linked to parental education, according to 
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previous research (Chalfin & Deza, 2018). A study by Walden University at the United States has 

shown that young people whose parents are educated are less likely to participate in many activities 

(Wagner et al., 2010, Aliyu, in 2021). According to the same study, insufficient education of 

parents can encourage drug use and abuse among young people (Aliyu, 2021). Parental education 

is associated with the level of child abuse, but although this relationship is not apparent, the child 

is more likely to be affected by drug abuse because the parents have less education (Johnson et al., 

2012, Aliyu, 2021). 

 

Moreover, Poulain et al., (2019), posit that the less educated the parents, the more likely it is that 

their children would develop depression and engage in substance misuse. In another study, Child 

Trends Databank (2019) reported that the percentage of children aged 6-18 whose parents had a 

bachelor's degree increased to 30%. The rate of fathers in the same period is 38% (Faraalui, 2019). 

A study by Kenyatta University showed that girls whose parents were educated were less likely to 

use drugs than girls whose parents were less educated (Odhiambo et al., 2020). The same study 

found a link between parenting and parenting. They also stated that less educated parents use more 

parenting methods than more educated parents, which ultimately leads to children turning to bad 

behavior and behavior. 

 

In a South African study, Muchiri and dos Santos (2018), state that depending on the substance 

being abused, family characteristics' specific protective or risk effects varied, and risk factors 

linked to demographic and socioeconomic factors included lower educational levels. Rajcumar 

and Paruk (2020) emphasised the ways in which exposure to diverse environmental exposures, 

cultural and public attitudes, physician qualities, parent educational knowledge and attitude, and 

educational programmes, may all affect access to treatment. For instance, a number of 

characteristics, such as educational background, may influence parental commitment to therapy. 

Similarly, Humensky (2010) revealed that a US study reported that higher levels of parental 

education were associated with more alcohol, marijuana, and drug use at an early age. In addition, 

Milkah and Kimu's (2016) research in Kenya further revealed that family factors associated with 

youth violence may include parental education and employment. 



21 
 

The reviewed literature reveals that learner drug abuse was influenced by the educational level of 

parents. Learners who grew up in households with low parental educational level feel the 

consequences of these factors, while learners who grew up in households with moderate or high 

parental educational level experience positive results. 

 

A study by Zhang Ga et al., (2020) argue that family type is also seen as an indicator of the unequal 

dissemination of risk and protection associated with adolescent drug use problems. Although the 

etiology of childhood drug use is complex, family environment has been identified as an important 

factor associated with the prevention of drug use and abuse among young people. Zhang, et al., 

2020). According to Zhang et al., (2020), the majority of African American youth (67%) live in 

single-parent homes. Family variables internalization and externalization are associated with the 

risk of behavioral problems. Moreover, children from two-parent families are less likely to use 

illegal drugs than those from non-two-parent families, and their children's drug use is less likely 

to be associated with drug abuse than those from non-parent families. Moreover, Zhang et al., 

(2020) further reported that approximately one in four adolescents use cannabis. 

 

In a research done in Kenya, Azagba, et al., (2021) argued that it is necessary to note the factors 

that may contribute to young people abusing alcohol and drugs, and there is evidence to show that 

these factors may include family-related ones. These characteristics include, among others, low 

parental supervision, parental conflict, low socioeconomic position, and limited parental 

monitoring and control, according to the same study. According to Azagba, et al., (2021), these 

factors add value to the initiation and ongoing drug abuse among young people, and depending on 

the family structure, they appear to be more prevalent in some family structures than others. 

Numerous research reveal that single-parent households are susceptible to experience these factors 

compared to double-parent ones. (Azagba, et al., 2021). In a South African study, Muchiri and dos 

Santos (2018) highlights that having adolescents with divorced parents was a risk factor for drug 

abuse in adolescents that was linked to demographic and socioeconomic characteristics. From the 

review of literature in the above studies, there isn't much information in the literature about how 

family size and learner/youth drug abuse are related. 
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 According to an American study by Dasgupta and Solomon (2018), child health, a crucial 

determinant of a child's quality, this has not gotten as much attention in research, as children’s 

cognitive ability in the family size studies. In addition, the few research that have looked at a 

connection on the family size and child well-being have mainly been conducted in underdeveloped 

nations, but there seems to be scanty research on the same in South African school contexts. In 

another American study, Sue (2019) argues that despite efforts to determine the impact of family 

size on health, the subject is still contentious because experts cannot agree on whether an increase 

in family size presents a positive or negative effect on children's wellbeing. As a result, Sue (2019) 

claims that it is hard to determine the effect of family size on children's outcomes, due to these two 

opposing forces.  

 

Moreover, Mochoge, et al., study in Kenya (2019) demonstrate that, historically, African cultural 

norms and discipline set restrictions on how and when people may purchase, use, and consume 

drugs and intoxicants. Nevertheless, these restrictions have loosened due to social, economic, and 

other changes. According to the same research's qualitative results, the family size affected how 

much learners indulged in drugs, and that smaller households were said to have an influence on 

this behavior since learners appeared to have greater financial resources and were susceptible to 

drug abuse. In another research, Mackenzie et al., (2013), reported that, familial risk factors 

including childhood maltreatment, parental or familial substance abuse and marital status of 

parents,  influence drug abuse among learners significantly. However, Newcomer and Udry (1987) 

contend that because the second parent is not present, there is limited parental authority in single-

parent homes. 

 

Furthermore, according to Bray and Berger (1993), the union and the inclusion of a new partner 

may cause parent-child connection and familial relationships in stepfamilies to be very diffrent. 

As a result, a stepfamily, a family with a single parent, and a family with an unbroken marriage 

will all have unique leadership and disciplinary philosophies. According to a South African study 

by Mokoena (2002), while some adolescents do recover and reestablish their lives following their 

parents' divorce, there are some who do not manage to do so and frequently look for alternative 

coping mechanisms, which may lead to maladaptive behavior like drug abuse. Adolescent 

consumption of alcohol and drugs in these family types is very likely to differ too. Hurwitz (1997) 
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states that, if parents are gay or parents are not married, a child potentially still needs to deal with 

new emotional bonds, worry about divided loyalties and integration with new siblings (Hurwitz, 

1997). The studied research makes it clear that homes with a single parent have an impact on drug 

abuse among learners. Many learners from these homes abuse drugs as a result of inadequate 

parental monitoring and oversight from the accessible parent. Blended families have a big impact 

on learner drug misuse because of the family backgrounds that these learners come from. People 

who abuse drugs do so because they don't feel happy or fulfilled in these kinds of households. 

Additionally, because they perpetuate conditions that encourage drug usage, child-headed 

households have a negative impact on drug abuse among learners. 

 

The aforemetioned reviewed studies had varied results with no consistency, but little literature was 

available to provide the context of drug abuse among South African learners. Thus, the present 

study provides the South African context of the problem under investigation. Moreover, most 

reviewed studies were purely quantitative in nature and lacked in-depth findings which could have 

been realised from a qualitative dimension. Therefore, the present study has employed a 

comprehensive mixed methods design to provide both quantitative and qualitative results on the 

phenomenon under study, hence, the findings from both methods would be more comprehensive 

since they complement each other. 

 

2.6: Familial psychological factors affecting learner drug abuse 

Literature indicates that there are significant familial psychological factors influencing drug abuse 

among learners. For example, Sam (2021) argues that the family psychological factors are 

functional variables and are the opposite of biological factors and have a role in personality 

formation, the maintenance of health and wellbeing, and the nature and progression of behavioral 

or mental disorders. The character of a subject's social and familial milieu would serve as an 

illustration. The family psychological factors are categorised in the domains as cognitive factors, 

behavioural factors and emotional factors.  

2.6.1: Cognitive factors 

The term cognitive factors refer to the mental processes and thought patterns that are utilized 

during the learning process (Queens University, 2023). Cognitive factors can affect basic learning 
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processes like memorization of information or facts as well as higher-level processes like 

understanding, application, analysis, and evaluation. Prior knowledge and prior learning 

experiences of pupils are significant cognitive factors in learning that can either impede or enhance 

learning (Queens University, 2023). 

 

Many studies support the importance of parent-child bond in children's brain development (Mason 

et al., 2018). According to studies in the United States, the prevalence of depression among young 

people varies according to gender, race/ethnicity, and substance use (Mason et al., 2018). For 

example, Mason et al., (2018), revealed that 5.8% of boys and nearly four times more than girls 

(19.5%), aged 12 to 17 years experienced Major Depressive Disorder (MDE) in the United States 

in 2015 (Center for Behavioral Health Statistics and Quality, 2016). The Centers for Disease 

Control and Prevention (2016) reported that youth with major depressive disorder (MDE) were 

twice more likely to abuse illicit drugs (12.2% to 4.9%) and to smoke twice a day (1.8%). They 

were between 1.7% and 0.8% and twice more likely to drink alcohol than young adults who did 

not experience an MDE. Depression is the most frequently investigated, with comorbidities 

estimated to range from 20% to 30% (Mason et al., 2016) in (Mason et al., 2018). 

 

In research done in Kenya, Kimbui, et al., (2018) claim that when someone is seeking to lift their 

mood, substance abuse or addiction problems may be the result of depression. Alcohol is a 

depressant, therefore someone who uses it when sad may be exacerbating their bad mood, impaired 

functioning, and lack of energy. Learners in South Africa are known to be more vulnerable to 

depression than learners in some parts around world due to high rates of structural and family 

adversities, such as household congestion, unemployment, orphanhood, abuse, and communal 

violence (Sherr et al., 2020). The relationship with specific deviant peers is influenced by personal 

variables like depression, and this social engagement raises the risk of substance usage, aiding in 

the process of primary socialisation. The main socialising context increases risk, but the person 

only exhibits risky conduct while engaging in deviant peer interactions (Mason, et al., 2018). 

Similarly in a South African study, Kar, (2019) found that due to biological and environmental 

factors are associated with familial depression, learners have an increased risk of developing 

depression if their parents have depression. The literature reviewed in this section reveals a 

correlation between depression and drug abuse. 
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On the subject of mental exhaustion, it is defined as a significant emotional disorder, thought 

disorder, or cognitive problem that affects decision-making, behavior, or the capacity to deal with 

daily obligations (Sermathangam & Deepa, 2020). According to a study conducted in India, the 

biggest sources of stress for high school learners include things that can happen at home, at school, 

and from other people. These stressors might appear in any part of the learner's environment during 

the school years (Sermathangam & Deepa, 2020). Mental exhaustion is experienced by the learners 

when several demands on their thinking continue for an extended amount of time (Sermathangam 

& Deepa, 2020). After completing a taxing cognitive exercise, people who are mentally weary 

behave differently from participants who are not mentally exhausted (Timmons & Byrne, 2018). 

People who are mentally exhausted can consider moral violations as less acceptable even when 

they would have a positive outcome, such as killing one person to save the lives of five others. 

 

Dukku (2021) in a Nigerian study maintains that issues around the individual including 

pleasure/benefits that gives users benefits such as alertness, increased performance, agility and 

reduction in exhaustion. The World Health Organization (WHO, 2004) in Dukku (2021) presents 

five basic reasons why young ones get into drug and substance abuse. They want to feel grown up, 

want to fit in, want to relax and feel good, want to take risks and rebel and want to satisfy their 

curiosity, and on the other hand, emotional and psychological stress as a factor entails situations 

that, for whatever reason, lead to loneliness and frustration, boredom, idleness, anxiety, depression, 

low self-esteem/worth and mental exhaustion. According to a South African study, as reported by 

Mutinta (2022), learners are more inclined, more than the overall community, to face mental 

distress. The World Health Organization claims that mental distress, which includes somatic 

symptoms like headaches, backaches, and fatigue as well as mental conditions like depression and 

anxiety, is a notable public health problem that affects society as a whole (Mutinta, 2022).  The 

same research study found that female learners are more inclined than male learners to experience 

emotional distress. Learners who are experiencing emotional and mental difficulties frequently 

consume alcohol or drugs as a mechanism to cope against these emotions (Miller, 2022). The 

effects of teenage "self-medication," however, might sometimes be more immediately troublesome 

because adolescent brains are still developing (Miller, 2022). Short-term relief from undesirable 

mental health symptoms like despondency, anxiety, anger, and negative thoughts can be obtained 
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through substance usage, yet over time, it makes them worse and frequently leads to abuse or 

dependence (Miller, 2022). The literature reviewed in this section reveal a correlation between 

mental exhaustion and learner drug abuse. 

 

Regarding the curiosity aspect, according to the research study done in United States of America, 

teens' shared feature of natural curiosity (Miller, 2022). They learnt about their own independence 

and power in the world, and their minds developed quicker than they could process it. An Indian 

survey found that 16% of drug users admitted to first trying drugs out of curiosity (Roy, 2018). By 

reading books, enrolling in challenging classes, joining clubs, or taking trips, learners can tame 

their curiosity. Perhaps they might be curious about other substances, why people use them, and 

what the experience is like when they get older and witness adults using alcohol or smoking 

cigarettes, or hear about drugs in movies, TV shows, or through word-of-mouth (Miller, 2022). 

When a learner gets access to these items, their curiosity may get the better of them. Learners may 

believe that the only true way to know is to try it themselves (Miller, 2022). According to Jatau, 

et al., (2021) research in Nigeria, drug abuse is more common among young men, undergraduate 

learners, and secondary school learners, and one of the most common motivations for abusing 

drugs is experimentation or curiosity. This concures with a South African research study by 

Mokwena and Setshego (2021), which shows that curiosity, is one of the other factors that 

influence drug abuse in the lives of South African young people. Most research, including 

international literature, seem to concede to curiosity having an effect on learner drug abuse. 

 

2.6.2: Behavioral factors 

Behavior is affected by personal and emotional factors like personality, beliefs, expectations, 

emotions, mental health, and life experiences such as family, culture, friends, life events, and what 

the person needs and wants (NSW Health, 2021). Personal and emotional factors also include 

physical factors like age, health, illness, pain, and drug or alcohol abuse. The environment-heat, 

light, noise, and privacy-as well as the response of other people (whose actions are influenced by 

their own physical, psychological, and emotional characteristics as well as their experiences, 

wants, and needs) also have an impact on behavior (NSW Health, 2021). 
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On the aspect of identity crisis, De Moor, et al., (2022), study in Netherlands reported that identity 

formation is also associated with adolescent substance abuse. Theoreticaly this relationship 

emphasize the maladaptive nature of substance use and hypothesize that it results from abnormal 

identity structures, but the underlying causal mechanisms, and thus the directionality, are still 

unknown. Erick Erikson made references to the dark aspects of unconscious identity formation in 

his work, and Schachter (2018) highlighted how undesired or irreconcilable identity fragments can 

be suppressed while still having a significant impact. Kay (2018) contends that despite its potential 

significance in comprehending current harmful societal processes, this Eriksonian idea has 

received little conceptual and empirical examination. In another research, Sibanda and Batisai 

(2021) established that in South Africa, the youth experienced wounded attachments in the past 

accompanied by numerous exclusions. In the absence of favorable circumstances for building a 

belonging sense, young people struggle to understand who they are in the democracy that has been 

in place for more than 25 years.  

 

Young people long for solid, meaningful relationships in their social and domestic settings that 

offer them the structural support and bridge relationships that are so important in fostering a sense 

of belonging (Sibanda & Batisai, 2021). Young people frequently look for other approaches and 

design their own places for developing and expressing their identities as well as creating their own 

definitions of belonging when traditional frameworks fail (Sibanda & Batisai, 2021). As an 

example, the deficit in a belonging sense negatively affects South African teenagers who relate 

with the wrong crowd and resort to uncultured practices like trafficking as a survival strategy. 

Other young people overindulge and engage in inappropriate drug use as they make an effort to 

comprehend identity by either assimilation into the inner circles or by forging an identification 

with the out-circles (Sibanda & Batisai, 2021). Resilience and poor self-esteem are significant 

drivers of adolescent mental health, according to research by Ju and Lee (2018) from the United 

Arab Emirates University. These factors have protective effects by delaying the onset and 

presentation of depressive symptoms. These results have application to the problem of poor self-

esteem. Smoking and low self-esteem were related in the same study (Shah et al., 2021). Chen et 

al. (2022) argue in a Chinese study that psychological fortitude and self-esteem are important 

indicators of mental health and social position. More literature in this section, including 
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international literature in this study, seem to agree that identity crisis  has an effect on learner drug 

abuse. 

 

In a study in Nigeria, self-esteem and other characteristics have been linked to protection against 

adolescent mental health issues that can lead to learner drug abuse (Folayan, et al., 2020). 

According to Cedeno (2020), when a learner is aware of their abilities and believes that they are 

capable of doing anything, it can be said that they have strong self-esteem. In order to give their 

all while learning, it is crucial for all learners to have a high sense of self-esteem (Cedeno, 2020). 

Hlomani-Nyawasha, et al., (2020) study in South Africa assert that learners with low self-esteem 

are more inclined to use alcohol, which can make it harder for them to repel peer pressure.  

On the aspect of external locus of control, those with an external locus of control may present an 

incentive to abuse drugs like alcohol and heroin. According to a study done in Central Punjab 

University, Nighat et al., (2020) found a relationship between mental health and external locus of 

control. Those who have an external locus of control can approach the stressor from a position that 

does not place the burden of the stressor's outcome on him. According to Nighat et al., (2020), 

some authors believe that if people with substance abuse are taught to gain control over their 

appetites, the symptoms will become more tolerable.  

 

Some studies also indicate that external locus of control means that individuals refuse to accept 

responsibility. The best treatment approaches in this situation are those that can change the source 

of relief from external factors like drug dependence or drug groups to internal factors like self-

control. In another study in Nigeria, Nduanya, et al., (2018) hypothesized that differences in locus 

of control among University learners may be connected to concurrent trends toward elevated 

depression and anxiety, drug misuse, and decreased academic accomplishment. Other researches 

have reported that if people with substance abuse are taught to gain control over their appetites, 

the symptoms will become more tolerable. literature in this section, including international 

literature in this study, seem to agree that external locus of control has an effect on learner drug 

abuse. 
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On the issue of learners' birth order, Adler (1927) in Valkov (2018) study in Bulgaria argue that 

first-born children experience a sense of particular privilege and entitlement and that they strive to 

follow the rules precisely and are typically responsible and rule focused. Thus, the correlation 

between birth order and drug use disorder do not automatically imply causality, or that a learmers’ 

birth order causes substance use disorders (Valkov, 2018). Contrary to this, a Dutch study by De 

Veld, et al., (2018), infer that the birth order has also been linked to the risky characteristics of 

risk-taking behavior. Furthermore, the study argues that birth order has also been associated with 

indulgence in risky sexual activity, delinquent behavior, smoking, and drug usage. In a South 

African study, LoBue (2018) stated that while some studies have found links between birth order 

and personality traits and academic performance, other studies have found no such links (Bleske-

Rechek & Kelley, 2014 in loBue, 2018). The likelihood is that, if birth order effects do exist, they 

are small and that they vary greatly depending on a series of factors, including the number of 

children in each family as a whole, the spacing between them, and cultural and socioeconomic 

differences. The literature reviewed in this section reveals a correlation between learner birth order 

and learner drug abuse. 

 

2.6.3: Emotional factors 

A performer's feelings before, during, and after a performance are all related to emotional factors 

(SATPE, 2019). According to SATPE (2019), positive or negative emotions can arise, but only 

the negative ones can be managed. On the aspect of learner stress, Dover (2020), study conducted 

in the USA, contends that connection between stress in a familial setting and susceptibility to 

addiction is nuanced. On one hand, there are the childhood stressors linked to addiction, such as 

an insecure, unsafe, chaotic, and conflict-filled home life. If a child in this familial context doesn't 

feel valued and develops a sense of guilt over the mayhem and conflict, this is correlated with 

addiction issues (Dover, 2020). Moreover, Muchiri and dos Santos (2018) study in South Africa 

argues that the protective factors and risk affecting learner drug abuse could be divided into 

contextual, variable, individual risk, and protective factors. 

 

On the aspect of anxiety disorder, family relationships, family management, educational 

considerations, an optimistic outlook or expectations, social skills, peer relationships, religious 
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engagement, conformity or moral order, living condition, and stress are examples of individual 

environmental variables. The likelihood of drug addiction issues is greatly influenced by a stressful 

family environment among interpersonal protective and individual risk factors (Muchiri & dos 

Santos, 2018). In addition, with respect to aspect of anxiety disorder, in a research study conducted 

in the Netherlands, Cioffredi, et al., (2021) found a high risk of increasing substance use connected 

with severe anxiety risk, which they refer to as an anxiety disorder. After controlling for risk of 

depression, general risk of anxiety alone is not independently associated with risk of substance use 

and abuse among learners, but when risk of depression is concurrent with risk of severe anxiety, 

there is an increase in risk of substance abuse over and above risk of depression alone. (Cioffredi, 

et al., 2021).  

 

According to Kuringe, et al., (2019) study in Tanzania, depressive and anxious symptoms are 

common among adolescents, and risk factors include substance usage and long term risk factors 

such as genetic predisposition or subjection to dangerous chemicals in utero. A study by Bonner, 

et al., (2021) add that generalised anxiety disorder affects 11% of South African youth. However, 

in South Africa, there is a sizable disease burden linked to drug abuse and mental well being issues 

and a substantial portion of those afflicted are children and young adults. Moreover, learners are 

more inclined to have mental well being issues including depression and anxiety (Bonner, et al., 

2021). It remains evident from the above reviewed literature that, to a large extent, anxiety disorder 

exerts meaningful impact on learner drug abuse, and that if it is managed very well, learner drug 

abuse can be curbed.    

 

Regarding psychological addiction, Miller (2022), study conducted in Spain, reported that using 

drugs or alcohol temporarily reduces undesirable mental health symptoms like despondency, 

anxiety, impatience, and negative thoughts. Yet over time, it makes them worse and frequently 

leads to abuse or dependence. Learner drug use progresses from experimentation to a serious 

disorder considerably more quickly than it does in adulthood, and children with mental disorders 

are more susceptible than other children to experience this trend. Learners with drug abuse 

problems face a high risk of co-occurring mental health problems, which may result in a more 

challenging life situation, social issues, as well as less favorable treatment outcomes (Richert, et 

al., 2020).  
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The study by Richert, et al., (2020) further argues that, underlying factors, such as challenging 

early life experiences or family issues, may be the root of both mental health issues and substance 

abuse issues. Moreover, Da Costa and Cloete (2022) study in South Africa posited that the number 

of young people who are addicted to drugs is rising, and despite efforts to raise awareness, the 

statistics have hardly changed. The high prevalence of substance dependence among young people 

is a problem that South Africa, like many other countries around the world, is dealing with (Mkhize 

& Gutura, 2021). As the incidence of substance dependence is rising, relapse to drug use following 

treatment is another significant problem that contributes significantly to the high prevalence 

(Mkhize & Gutura, 2021). The literature reviewed in this section reveals a correlation between 

psychological addiction and learner drug abuse. 

 

On loneliness, Ingram et al., (2020) study conducted in Turkey, revealed that, on one hand, persons 

with substance abuse problems are sensitive to loneliness brought on by stigma and social 

isolation. On the other hand, isolated teenagers are more prone to use alcohol, tobacco, and illicit 

substances. Learners may use drugs for a variety of reasons, such as to lessen the negative emotions 

connected to loneliness, the fact that those who experience loneliness have fewer psychosocial 

coping mechanisms available to them to deal with stress without using drugs, and the possibility 

that those who experience loneliness experience more stress, which in turn increases the risk of 

substance abuse (Polenick et al., 2019). According to Rodriguez, et al., (2022), study in Kenya, 

loneliness is frequently experienced by teenagers and is linked to poor mental health outcomes.  

 

Moreover, van Tonder (2020), study in South Africa indicated that loneliness is a painful 

emotional state that a person feels when their subjective social needs aren't met by a social group. 

As a result, it may be inferred that a person can experience loneliness even when surrounded by 

others because loneliness isn't determined by how many people make up a person's social group, 

but rather by the individual's subjective experience of being alone (Cacioppo & Cacioppo, 2018). 

The understudied element that appears to be connected to substance use is loneliness (Ingram et 

al., 2020). In their study on emotional separation, Gallegos et al., (2021), claimed that a sense of 

alienation from family members and sensitivity to peer pressure were seen as risk factors for drug 
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abuse among learners. Emotional turmoil, meaning the holidays are unsatisfying for the family, is 

the effect of this process. Self, on the other hand, refers to the development of positive emotions 

of young people and their healthy separation from parents (Alonso-Stuyck et al., 2018).  

 

According to research by Mathibela and Skhosana (2021) conducted in South Africa, a teenager 

who emotionally distances themselves from their family is more likely to try with drugs and 

develop a drug addictionIn a previous study using the developmental psychology model, Gallegos 

et al., (2021) showed that feelings of alienation from family and high peer pressure are predictors 

of drug abuse in adolescents. It is an identity process that shows a negative separation from the 

relatives and shows the development of the individual, unlike emotional disconnection. Young 

people have a great deal of independence and independence from their parents (Alonso-Stuyck et 

al., 2018). Accordingly, the study comes to the conclusion that a learner who feels emotionally 

distant from their family is more likely to experiment with drugs and get addicted to them 

(Mathibela & Skhosana, 2021). The literature reviewed in this section reveals a correlation 

between learner lonelness and learner drug abuse. 

 

Literature also indicates that attachment patterns influence drug abuse among children, though 

there are mixed results reported. According to attachment theory, children will feel comfortable 

and develop appropriate and successful behaviors if their experiences with their parents show that 

they come voluntarily and comfortingly when necessary (Cassidy, 2008). A US study found that 

parent-child dysfunction predicted higher levels of drug use (Ackard et al., 2006). According to 

several studies, the child's ability to self-control, feel safe and integrate depends on parents' 

understanding of their children, their ability to cooperate, and their ability to recognize and accept 

their children's communication (Fearon & Roisman, 2017). 

 

In addition, in families where there is a strong relationship between parents and children, young 

people will develop good relations with their parents and maintain their communication style, 

which will prevent young people from developing behavioral problems such as drug abuse 

(Kuntsche et al., 2009). One of the most common complaints made by teenagers, according to 

South African research by Mokoena (2002), is that their parents don't pay attention to what they 
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have to say, don't value their thoughts, or don't even make an effort to comprehend how they feel.  

It remains evident from the above reviewed literature that, to a large extent, attachment patterns 

exert meaningful impact on learner drug abuse.   

 

On the emotional breakdown aspect, a research in USA by Moran et al., (2004) reported that 

emotional abuse increases the risk of drug use among young people, although not as strongly as 

physical or sexual abuse. Mokoena (2002) reiterate that the behaviour of adolescents can thus be 

partly understood by developing an understanding of their emotions and feelings. In addition, 

Mokoena (2002) affirms that knowing teenagers' emotions and sentiments is a necessary step in 

understanding their behavior. It is also said that counseling professionals, including medicine, 

mental health, social services, and school services, can identify and resolve behavioral problems.  

In order to better understand the emotional pressures children face, it is important to look at the 

responsibilities they assume within the family, the expectations their parents have of them, and the 

situations in which they behave more maturely than would typically be anticipated of a child their 

age (Haxhe, 2016). Furthermore, on induced psychological disorders, Mackenzie et al., (2013), 

study in the USA, suggests that young people diagnosed with post-traumatic stress disorder 

(PTSD) or mental illness are at greater risk for substance abuse. 

 

Additionally, a high level of parental psychological control sabotages adolescents' attempts at 

autonomy and effectiveness, which results in unhealthily negative self-concepts and poor coping 

mechanisms (Costa et al., 2019). Additionally, if a parent keeps silent about problems, the kid will 

be left to cope on her own with overwhelming and terrifying situations. This may lead to the 

youngster taking responsibility for what happened and even placing blame on themselves. As a 

result, the youngster may grow to dislike them or experience various kinds of dissociative 

experiences (Byun et al., 2016). Additionally, Mokoena (2002) argues that, if a person possesses 

certain cognitive abilities, they may change their interpersonal behavior and have a positive 

attitude on life. The literature reviewed in this section reveals a correlation between emotional 

breakdown and learner drug abuse. 
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According to the literature review mentioned above, learner drug abuse in township high schools 

is significantly influenced by familial psychological factors, including cognitive factors like 

depression, mental exhaustion, curiosity-driven learning, and learner cognitive overload; 

behavioural factors like identity crisis, low self-esteem, and external locus of control; and 

emotional factors like learner stress, anxiety disorder, psychological addiction, feelings of 

loneliness, and emotional detachments. 

The aforemetioned reviewed studies were carried out based on social and development psychology 

of adolescents but the present study involved mental and cognitive psychology of development, 

therefore, filled in the research gaps on cognitive dimensions. The present study, as well, sought 

to uncover the correlations and interplay between family variables and cognitive psychology of a 

learner, of which is not necessarily covered in the above studies, hence, the findings are more 

comprehensive and would fill in this gap in literature. 

 

2.7: Familial social factors affecting drug abuse among learners 

Factors like gender, age, race, social class, economic value or lack of, culture, religion, ethnicity, 

are just some of the factors that influence the relationships, structures, and practices within each 

family. Shifting demographics also tend to affect family culture (Crossman, 2021). In this study, 

familial social factors reviewed include parent related factors? 

 

2.7.1: Parent Related Factors  

Regarding parental monitoring, research done in the United States by Mills et al. (2021) found that 

parental care or supervision delayed the begining of alcohol use in young people and then reduced 

alcohol consumption. Young people without parental care are more susceptible to drink alcohol 

(Roy, 2018). Moreover, Isemin, et al., (2022) study in Nigeria reported that parental attention 

predicted reduced levels of teenage delinquency and was also linked to decreases in adolescent 

marijuana usage.  

 

In a study conducted in South Africa, Rachel, et al., (2022) argue that parents frequently show a 

lack of worry or attention because they frequently reject reports of their child's behavior from 

important individuals, such as teachers who spend time with adolescent learners. Parents opt to 



35 
 

ignore warnings about their adolescent children's bad behavior and occasionally prefer to place the 

responsibility for it on others. Parents' lack of involvement and awareness of their children's 

behavior contributes to their antisocial behavior, such as drug abuse. Learners’ aberrant behavior 

is linked to parents' lack of commitment to watching over, interacting with, and teaching their kids 

morals (Wolhuter & Van der Walt, 2020). According to the same study parental care or 

companionship is essential for young people in rural South Africa to transition into adulthood. The 

literature reviewed in this section reveals that parental monitoring plays a big role in learner drug 

abuse, and if practiced, it may curb the effects of learner drug abuse. 

 

A study of parental separation in Lebanon by Jabbour et al., (2020) revealed that divorce was 

linked with higher alcohol consumption in the study population. In addition, learners from 

disadvantaged families started drinking at a young age and were more likely to overeat and become 

drunk than learners from disadvantaged families. An evaluation of the Lebanese situation's 

historical context was deemed relevant given that divorce rates are gradually rising in Lebanon (up 

101% between 2006 and 2017) and that there is a link between divorced parents and adolescents' 

addiction to alcohol and tobacco use (Chung, et al., 2019). According to Isemin, et al., (2022) 

study in Nigeria, parental monitoring was linked to a decline in adolescent marijuana usage, and 

both connection to mom and parental monitoring predicted reduced levels of adolescent 

delinquency. According to a Muhle (2020) study conducted in Zimbabwe, children must stay with 

their parents otherwise they will not get the right direction and sometimes these children would 

become addicted by playing and start using drugs or drop out of school. Mathibela and Skhosana 

(2019) suggest that negative family problems resulting from divorce and mixed-parent families 

may contribute to drug addiction among South African youth because these children may not 

receive love and attention from their biological parents. In addition, Mathibela and Skhosana 

(2019) reported that broken families and family strife increase the likelihood that learners will 

abuse drugs. It remains evident from the above reviewed literature that, to a large extent, parental 

separation exerts meaningful impact on learner drug abuse, and that if it is managed very well, 

learner drug abuse can be curbed.    
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The literature also indicates that unmet physiological needs are main factors that contributes to 

drug abuse among learners. For example, Onceya and Dube (2020) study in Katlehong, South 

Africa, reported that the kid learns to trust and mistrust people in the environment during the first 

stage, which lasts from infancy to eighteen months. Thus, the infant develops mistrust when his 

basic requirements, including feeding, are not satisfied, according to the same study. When the 

caregivers exhibit traits of affection and regular providing of attention, trust and hope are fostered 

according to Fleming (2004) in Onceya and Dube (2020), and this could spare learners from 

stressors that can lead to learner drug abuse. The literature reviewed in this section reveals that 

unmet physiological needs play a big role in learner drug abuse, and if avoided or managed, it may 

curb the effects of learner drug abuse. 

 

Regarding the subject of neglectful parenting, parents' behaviours inside the family have an impact 

on the learner's life among learners in Spain (Bronfenbrenner, 1980) in (Tur-Porcar, et al., 2019). 

The kinds of parent-learner relationships provide a classification of parenting styles, including 

neglectful parenting, according to this study. A study by Ndegwa and Waiyaki (2021) in Kenya 

add that adolescents who have negligent parents tend to take drugs more frequently. The findings 

of the same study show that if learners encounter parental conflict and desertion, this influences 

them to look for coping mechanisms like drug usage (Ndegwa & Waiyaki, 2021). Moreover, 

African cultural ideas that some topics are solely for adults and should not be had with children 

can be linked to parent-child neglect in South Africa (Muzi, & Ajani, 2021). Parenting that is 

distracted and negligent is further exacerbated by factors like divorce and absent living fathers). It 

remains evident from the above reviewed literature that, to a large extent, neglectful parenting 

exerts meaningful impact on learner drug abuse, and that if it is managed very well, learner drug 

abuse can be curbed.    

 

Teen fathers in this community, as in many other low-income South African contexts, face 

significant obstacles to regular involvement with learners (Taliep, et al., 2018). These barriers 

include being unable to provide for learners due to financial limitations, social rejection, and a lack 

of family support for his relationship with the mother and his child. According to Tur-Porcar, et 

al.'s (2019) study, parents' attitudes and behaviors within the family serve as models for actions 

that have an effect on their children's life. This is related to the issue of improper parent models. 
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Furthermore, it was discovered that poor parental behaviors from a sample of 542 school learners 

are involved in school drinking and smoking in Birmingham, Alabama, USA (Mrug, et al., 2010). 

Moreover, a study in Kenya reported that, poor parenting and alcohol usage as well as learer drug 

abuse in general are positively correlated (Chapiai, et al., 2021). 

 

In a study conducted in South Africa, Rachel, et al., (2022) found that parents' actions influence 

their children's behavior, attitudes, and beliefs both now and in the future. Parents can either set a 

good example for their children or set a bad one. According to the same study, some teenagers in 

Lamberts Bay lack positive parental role models as a result of their regular exposure to their 

parents' antisocial behavior. Children who grow up in households with parents or other adults who 

abuse drugs, support gangs, abuse alcohol, or engage in other criminal activity learn from and look 

up to them as role models (Muzi & Ajani, 2021). Regarding the topic of absent father figures, 

Beckman et al., (2019) recognized depressive symptoms and delinquent behavior as two obvious 

effects of growing up without a father. Moreover, Ndegwa and Waiyaki (2021) also studied the 

consequences of parental absence on teenage males. The findings indicated that boys from 

households without their biological parents, particularly their father, were more likely to take drugs 

compared to boys from homes where their father was present.  

 

This correlates with a research study conducted in Kenya by Rusby, et al., (2018), which found 

that one of the most effective methods to stop teenage drug consumption is for parents to keep an 

eye on and be involved in their children's life. Parental absence has been identified as one of the 

variables leading to teens' problematic conduct in rural townships, according to Rachel, et al., 

(2002) study in South Africa. The report also makes the case that although some dads are absent 

from their children's development, other moms focus on substance abuse. One parent out of every 

two is away from the child's life (Mathibela and Skhosana, 2019), and a growth in the proportion 

of absent dads is also worrisome. 

 

According to estimates, 54% of males between the ages of 15 and 49 are fathers, however in 2004, 

approximately 50% of these fathers did not interact with their children on a regular basis.  

According to Mathibela and Skhosana (2019) and Holborn and Eddy (2011), more children are 
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being raised in single-parent families because more children are growing up without dads. Despite 

the fact that there are additional important issues that parents of teens doing drugs must deal with, 

it is clear that parents require all the support they can get at the micro, meso, and macro levels 

(Mathibela & Skhosana, 2019). According to a different research conducted in South Africa, 

fathers' engagement in their children's life is commonly viewed as optional and peripheral, and 

their duties are pushed to the margins (Matheba, et al., 2021; Randles, 2018). The literature 

reviewed in this section reveals that absent father figures play a major role in learner drug abuse, 

and if avoided, it may curb the effects of learner drug abuse. 

 

2.7.2: Sibling related factors 

On the influence of elder siblings, a growing body of research indicates that siblings are 

specifically responsible for socialising teenagers' substance use in terms of interpersonal variables 

among learners in Netherlands (Maiya, et al., 2023). The same study found that older siblings can 

influence drug use behaviors by providing younger siblings with an environment and/or company 

that encourages drug use. Older brothers can also model, and modeling techniques have been 

shown to promote similarities in attitudes and behaviors towards drug abuse among siblings 

(Maiya et al., 2023). Similar results were found in a study conducted in South Africa by Mokwena 

and Setshego (2021), that, older learners were found to be susceptible to use drugs than teenagers 

and boys. On the aspect of sibling rivalry, survivors of abusive sibling relationships commonly 

deal with depression, low self-esteem, eating disorders, post-traumatic stress disorder, 

promiscuity, and drug abuse (Lohmann, 2018). Moreover, Kartz and Hamama, (2018) argue that 

negative sibling relationships, which are frequently characterized by hostility and aggression, and 

has been shown that it has a negative effect on adult development and mental health, while close 

sibling relationships have a positive effect on growth and mental health in old age. 

 

The drive to surpass, according to Lupo (2021), reveals rivalry between younger siblings and the 

act of competing for parental care can lead to older siblings being in competitive duos that are 

often thought to be in a relationship. In addition, older siblings often perceive younger siblings as 

loving and protective of their parents, depriving them of the benefits and care previously reserved 

for them. In another Canadian study, Lupo (2021) noted that older siblings in competitive duos are 
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often seen as more competitive because they have to challenge and compete with younger siblings 

for parents to listen. Older siblings also often feel that younger siblings are stealing the rights and 

attention they once had and receiving more love and protection from their parents. On the other 

side, younger siblings may contrast themselves with older siblings and believe they have greater 

benefits like attending school or staying up later. Additionally, a research by Essien (2020) in 

Nigeria claims that sibling rivalry parental favoritism, personality, life experiences outside the 

family and academic aptitude can all contribute to animosity. Essien (2020) claims that sibling 

rivalry extends from childhood into adulthood, alters family dynamics, and even further damages 

how each child interacts with others in their daily life. 

 

Saayman (2019) study in South Africa, claims that a learner behavior, as well as their norms and 

attitudes, are greatly influenced by the attitudes and behaviors of their parents, carers, and siblings. 

Similarities in drug use among siblings are well documented (Duncan et al., 2006; Rajan et al., 

2003), perhaps even greater between children and parents (Ary et al., 1993; Fagan and Najman, 

2005), reported to be associated with drug abuse among young people. In addition, Low et al. 

(2012) in a study conducted at Bethesda National Library of Medicine, Cambridge, show that 

family strength and support play an important role in the relationship between older siblings' drug 

use and younger siblings' drug abuse. In particular, the younger siblings' deviant peer affiliation 

and sibling rivalry both had indirect consequences on the older siblings. The research supports the 

significant socialising functions of both siblings and peers and shed light on the intricate processes 

involved in socialisation (Shakya et al., 2012).  It remains evident from the above reviewed 

literature that sibling related factors, to a large extent, exert a meaningful impact on learner drug 

abuse, and that if these are managed very well, learner drug abuse can be curbed.   

 

2.7.3: Community related factors 

On the aspect of peer pressure, many scientists have proposed several theories as to why people 

start using drugs and then transition to abusing them (Van-Atta, 2005 in Kiambi, 2018). In a United 

States study, it is reported that peer context can be used in a particularly effective way to treat 

learner depression. In addition, studies on the influence of peers on the emergence of depression 

symptoms provide light on this (Mason et al., 2018). According to Mason et al., (2018), Fredricks 
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and Eccles (2008) also state that adolescents who have involved, prosocial, and supportive peers 

experience less depression as adults than those who have more negative peers (those who use drugs 

or steal) do. As a result, if a person starts consuming drugs, they may associate with other drug 

users, who then expose them to other substances. Frequent connection with drug-using peers is the 

most direct risk factor for exposing teenagers to drug addiction and delinquent conduct (Dishion 

et al., 2002 in Kiambi 2018). Abuse of drugs poses a special risk to learner growth (Kiambi, 2018). 

Substance abuse at this age frequently results from exposure to and unfavorable pro-drug social 

pressures as well as from individual development and vulnerabilities (Mayberry, et al., 2009) in 

(Kiambi, 2018). 

 

In a study done in Kiambu County of Kenya, abusing drugs may result in an association with 

additional peers that abuse drug, which then exposes the person to various drugs. The greatest 

direct risk factor for teenagers' exposure to substance abuse and unwanted behavior is frequent 

association with drug-using peers (Dishion, et al., 2002 in Kiambi 2018). Thus, it is concluded that 

abuse of drugs poses a special risk to teenage growth (Kiambi, 2018). Substance abuse at this age 

frequently results from exposure to and unfavorable pro-drug social pressures as well as from 

individual development and vulnerabilities (Mayberry, et al., 2009 in Kiambi, 2018). 

 

Peer pressure, cultural norms, the educational environment, frequent trips to taverns, shebeens, 

and other unofficial drinking establishments close to schools and households, according to 

Partelow et al.'s (2018) study in South Africa, may all play a role in learners consuming drugs. 

These components incite learners to be impolite and disruptive by skipping class and engaging in 

other unruly activities (Muzi & Ajani, 2021). Additionally, Muzi and Ajani (2021) contend that 

youngsters who grow up in households with parents or other adults who engage in criminal activity 

or support gangs or use drugs learn from and look up to them as role models. Additionally, Kok, 

et al., (2017) contend that interactions between social and environmental factors control or shape 

people's habits or behaviors among South African learners. It remains evident from the above 

reviewed literature that, to a large extent, peer pressure exerts meaningful impact on learner drug 

abuse, and that if it is managed very well, learner drug abuse can be curbed.   
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According to Mahmood, et al. (2019), on the aspect of community drug culture, a variety of 

elements, including as social stigma, cultural norms, and the accessibility and availability of drugs 

for leaners, may lead to learner drug usage. The South African research of Muzi and Ajani (2021) 

found that a person's upbringing significantly affects how they behave. The research by Kok et al., 

(2017) confirms that interactions between social and environmental factors influence or determine 

people's behaviors or routines. A person's conduct shows the sort of treatment they receive from 

their family, friends, classmates, or surrounds (Partelow, et al., 2018).  Mahmood, et al., (2019) 

argues that, a number of factors, including social stigma, cultural values, and the accessibility and 

availability of drugs to learners, may contribute to learner drug misuse. According to Muzi and 

Ajani (2021) study in South Africa, a person's environment during childhood has a significant 

impact on how he or she behaves. The research by Kok et al., (2017) confirms that interactions 

between social and environmental factors influence or determine people's behaviors or routines. A 

person's conduct shows the sort of treatment they receive from their family, friends, classmates, or 

surrounds (Partelow et al., 2018). Some people may abuse drugs or alcohol as a form of rebellion 

against their elders or peers in an effort to prove their independence, maturity, or sense of self if 

there is unresolved conflict between family members, peers, or members of society. Some people 

may abuse drugs or alcohol as a form of rebellion against their elders or peers in an effort to prove 

their independence, maturity, or sense of self if there is unresolved conflict between family 

members, peers, or members of society. The literature reviewed in this section reveals that 

community drug culture plays a major role in learner drug abuse, and if managed very well, it may 

curb the effects of learner drug abuse. 

 

On low academic performance, Bugbee, et al., (2019) study in United States argues that while the 

health effects of substance abuse are well established, the relationship between various forms of 

substances abused and academic achievement has received relatively less attention. In addition, 

the research confirms that there is a connection between inferior grades, lower test scores, a higher 

likelihood of missing class and dropping out of high school, and a lower likelihood of enrolling in 

further education (Bugbee, et al., 2019). Despite the notion that there is a connection between 

academic success and drug abuse, schools are an essential possible intervening condition for 

learners who are at risk for drug abuse disorders (Manish, et al., 2020). 
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According to Ejodamena and Oginib (2020) study in Nigeria, one of the repercussions of substance 

or drug abuse on learners was decreased academic performance. The same study noted that the 

sampled learners abused alcohol and tobacco more and noted that peer pressure affected their 

behavior. The study came to the conclusion that drug addiction can have a negative impact on 

academic performance. Moreover, Sibiya, et al., (2019) study in South Africa argues that substance 

abuse has been linked to issues with classroom management, appetitive violence, and other issues 

with school discipline. Moreover, substance abuse hinders learners from achieving the desired 

educational results and has a negative impact on their academic performance, possibly leading to 

school abandonment. On youth unemployment, a study conducted in the USA by Azagba, et al., 

(2021) found that previous research has shown that economic downturns and the stress they cause, 

such as job loss, are linked to an increase in problematic drinking. There is evidence that 

problematic substance abuse, such as the abuse of alcohol, marijuana, and illegal drugs, is 

substantially correlated with unemployment (Azagba, et al., 2021). According to Muyideen, et al., 

(2022) study in Nigeria, there are many insecurity issues that youths must deal with when 

determining their basic needs to uphold a healthy standard including unemployment, poverty, poor 

nutrition, substandard housing, irregular salary payments, and a number of other vices.  

 

Moreover, the same study claims that because there aren't enough opportunities for learners in the 

country, they try to organise and manage their own personal norms and values in order to create 

subcultural rules that may conflict with the laws and regulations that are generally upheld and 

result in antisocial behavior like drug abuse. In a South African study, Massyn, et al., (2020) argue 

that the legacy of apartheid, which severely limited Black people's access to school, employment, 

and entrepreneurial opportunities, presents significant difficulties for the youths in the country. 

Similar to how substance and alcohol abuse affects people, mental health may be negatively 

impacted by both job search difficulties and unemployment, and vice versa (Mngoma & 

Ayonrinde, 2022). It remains evident from the above reviewed literature that, to a large extent, low 

academic perfomance exerts meaningful impact on learner drug abuse, and that if it is managed 

very well, learner drug abuse can be curbed.   

 

On inappropriate role models, in an American study, role models play a significant part in the lives 

of the majority of people around the world since people tend to look to other people and believe 
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their examples to be helpful in decision-making, yet, role models can sometimes be incorrect 

(Panda, 2022). People frequently look for hints and directions they may utilize to best navigate 

their own lives. Many social learning theorists explain such behavior as an effort to learn without 

any interaction or personal experience. Learners spend a lot of time away from their families and 

parents (Kearney and Levine, 2020), and add that throughout this period kids interact with others, 

including possible mentors and role models, and these outside influences have a significant and 

long-lasting impact on how they feel and act. In South Africa, a study by Ngqela and Lewis (2012) 

in South Africa in Muzi and Ajani (2021) revealed that, learners who grow up in homes with 

parents or other adults who use drugs, support gangs, abuse alcohol, or commit other crimes learn 

from and look up to them as role models. The literature reviewed in this section reveals that 

inappropriate role models plays a major role in learner drug abuse, and if managed very well, it 

may curb the effects of learner drug abuse. 

 

On the aspect of parent-adolescent relationship, in research conducted at Utah State University in 

the United States, Hunsaker (1996) confirmed that the parent-child relationship is a key factor in 

learner drug abuse. The evolution of the family structure, societal systems, and teenage 

relationships with significant persons during the past forty years must thus be examined. The 

impact of marital status and family connection quality on learner drug use may then be better 

understood in light of these changes. Additionally, Kuntsche et al., (2009) study in the State 

University of New Jersey revealed that the strength of the interactions between parents and 

teenagers also has a significant impact on learner drug abuse. Adolescents would form strong 

bonds and have open lines of communication with their parents in households with positive parent-

child connections, which in turn would stop teenage behavioral behaviors like drug abuse. 

 

Futhermore, Price (1975), in research conducted in the USA, reaffirms that learners always desire 

compassionate understanding, a receptive ear, and parents who show by their attitudes that their 

kids have valuable things to say and are open to communication. Effective communication is 

blocked by parents who avoid talking to their adolescent children and end any conversations with 

them. Edmonds and Wilcocks (2000) reported that parent–adolescent relationship influence drug 

abuse among learners. For instance, the same study conducted in South Africa revealed that learner 

social alienation from his/her upbringing and the individuals who shaped his/her ideas and 
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worldview was anticipated to be associated with worse parent-child relationships. It remains 

evident from the above reviewed literature that, to a large extent, parent adolescent relationships 

exerts meaningful impact on learner drug abuse, and that if it is managed very well, learner drug 

abuse can be curbed.   

 

On the aspect of parental negative behaviour, the research reviel that, childhood drug abuse is 

associated with peer and parent alcoholism (Shakya et al., 2012). In addition, Yule et al., (2010), 

from Columbia University's National Center on Addiction and Substance Abuse found that 

parental negative behavior and drug use at home were the major family factors most associated 

with increased alcohol use, smoking, and marijuana use. Moreover, adolescents who had parents 

who were tolerant of substance use interacted with higher-risk peers and were more likely to have 

friends who were substance users. As opposed to this, Shakya et al., (2012) found that adolescents 

who have friends whose mothers are authoritative are 40% not likely to drink to the point of 

intoxication, 38% not likely to binge drink, 39% less likely to smoke cigarettes, and 43% not likely 

to use marijuana. In addition, Mokoena (2002), in a South African study makes the case that 

adverse family situations might contribute to learner drug abuse.  The literature reviewed in this 

section reveals that parental negative behaviour plays a major role in learner drug abuse, and if 

managed very well, it may curb the effects of learner drug abuse.  

 

The research mentioned above focused solely on the interactions between teenagers and their 

immediate family. As a result, the viewpoints of the extended family were not taken into 

consideration. However, the present study involved adolescent – relationships with significant 

others in the family and include the extended families, hence, the findings would be more 

comprehensive and hence filled in this gap in literature. 

 

2.8: Kinds of support available at home `for learners involved in drug abuse 

There are studies that have been carried out on home based support available for learners who 

abuse drugs. According to Patterson and Banks (1989), parents should utilise positive 

reinforcement for desired behaviors and ignore undesirable ones. These recommendations have 

now been evolved into extremely successful clinical techniques. Considered evidence-based, the 
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most effective parenting and family education programs in family prevention and treatment are 

based on skills training designed to reduce child and family stress in psychopathology, an advanced 

study. In addition, Kaminski et al., (2008) found that family protective measures such as emotional 

communication, exercising with the child under the guidance of the family teacher, relationships 

with the child, and the same reaction lead to improved parent-child relationships and ultimately 

behavior. 

 

Also, a study by Green (2016) in South Africa showed that home care reduced young men's alcohol 

consumption by 23% and illicit drug use by 38%. In addition, Green (2016) study found evidence 

that a loving home environment, including home care and supervision, and open communication 

between parents and children are associated with reduced drug use. National Institude on Drug 

Abuse (NIDA) (2020) study in United States argues that the information about evidence-based 

substance abuse prevention initiatives in rural communities with a focus on adolescents and 

families has been compiled by a number of federal agencies. The narconon truth about drugs video 

program, the strengthening families program: for parents and youth, strong African American 

families, and strong African American families are just a few of the programs that are typically 

used in classrooms but can also be used at home or in public settings, according to National Insight 

on Drug Abuse NIDA (2020). In a study done in Scotland, Scottish government (2018) argues 

that, drug problems would be significantly reduced by enhancing community connections and 

lowering loneliness and social isolation. Several national and local policies and frameworks outline 

our strategy for resolving these concerns. 

 

According to Setlalentoa, et al., (2015) study in South Africa, community support networks are 

those that offer assistance or services to members of a certain community to address their general 

and social-emotional needs. The study further reports that communities can get assistance from 

community support networks to address their own social, economic, and emotional needs for 

wellbeing. The problem of drug abuse may be addressed by a rehabilitation facility, an 

organization that offers services to a community, the community, or formal support networks using 

various tactics or strategies that are supported by various policies and programmes. By 

emphasizing the need for targeted treatment, they aim to lessen the harm that substance abuse 

causes. The role of the family is crucial for a child's behavior; many drug addicts originate from 
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fractured families (Zinyama, 2019). Zinyama (2019) further argues that, the effectiveness of divine 

intervention as a long-term cure for the plague of drug dependence is typically contested by 

researchers. Moreover, most churches and bible colleges encourage young teenagers to go for free 

and learn more about morality and spirituality rather than academic knowledge are urgently needed 

by society. Although it's still crucial, academic knowledge can be acquired in colleges and 

universities, this intervention would significantly lessen the plague of drug abuse in our 

neighborhoods. 

 

Additionally, Kumpfer et al., (2003) posit that the most crucial skills to address in order to avoid 

delinquency are social skills and emotion management abilities. These abilities foster self-

reinforcing prosocial actions that enable the kid or teenager to form relationships with wholesome 

adults, elders, and peers, which will help them stay out of trouble and have more successful 

outcomes in life. Moreover, Gates et al., (2006) came to the conclusion that only a small number 

of family-based treatments combined with motivational interviewing had enough proof to be 

helpful in lowering drug abuse among learners. Riddle et al., (2002) reported in another study that 

parental absence, substance abuse or child abuse required case management and home visits for 

families, and that individuals were referred or allowed to families with problems to support 

learning about addiction. In addition, Spoth et al., (2005) found that family youth interventions 

prevented 14% of young people from drinking alcohol and 12% of young people from smoking, 

and these youths quit alcohol and drug uabse compared to all other youth or youth households. 

Protection plans only. However, Miller and Hendrie (2008) argues that, no other measure to 

prevent drug abuse has been able to prevent many young people from using drugs. Previously, 

South Africa did not have an advanced system to easily collect information on drug abuuse. 

Special-purpose cross-sectional studies, often conducted in one location and easily accessible 

populations, provide most of the available material (Peltzer et al., 2010). 

 

The aforementioned reviewed studies indicate that mentioned interventions are only focused on 

learners rather than a family structure as a whole, hence the current researcher would close this 

gap, so as to come up with a comprehensive study, encompassing parents/guardians and the 

significant others in its approach. Moreover, the present study would provide a framework for 

addressing drug abuse among learners. 
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2.9: Early intervention strategies that could be adopted to assist learners who abuse drugs 

The National Drug Master Plan (2019) indicates that intervention strategies call for convergence 

of various social, economic, and cultural contexts that take into account the expectations and rights 

of all citizens.  Based on the same study, the objective of community engagement is to develop a 

sensible, considerate policy based on data and human rights. Hence, a successful approach will 

foster non-stigmatising attitudes, minimize social marginalization, encourage drug users to seek 

care, and increase local capacity in communities for prevention, treatment, recovery, and 

reintegration. Effective law enforcement works in tandem with the community-based strategy to 

build a South Africa where people can feel protected from the negative effects of drugs (The 

National Drug Master Plan, 2019). According to the National Crime Prevention Centre (2022), a 

strategy is frequently best understood by demonstrating its opposite, or what doesn't work (or 

doesn't work very well). For instance, the following initiatives have little effect on lowering 

substance abuse: Information-dissemination programs that emphasize drug effects and side effects; 

fear-arousal programs that emphasize dangers of drug use; moral appeal programs that emphasize 

the negative effects of use; and affective education programs that emphasize developing self-

worth, making ethical decisions, and fostering positive interpersonal relationships. Contrarily, 

according to the same study, programs that teach learners how to effectively resist social pressures 

to use substances as well as particular techniques for doing so, either on their own or in conjunction 

with more general life skills training, appear to minimize substance use. 

 

According to Ngcobo’s (2018) study in South Africa, religious organisations and spiritual leaders 

could be more actively involved in addressing the under actualization of metaphysical values 

because there is a need to raise the standard of substance abuse intervention design, 

implementation, and reporting in the Sub- Saharan region. The South African National Council on 

Alcohol and Drug Dependence is one of the groups in charge of offering drug abuse prevention 

programmes in schools. Two of SANCA's most well-known programmes are Poppets and 

Teenagers against Drug Abuse (TADA), (Puppet education for pre-school and early school 

children). Additionally, they offer pupils life skills instruction and support services.  Although 

SANCA staff members are informed authorities on the subject of substance misuse, many 

employees who run programs to prevent substance usage lack in-depth training in the field (Saba, 
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et al., 2021). It's obvious that the family can do a lot to keep their kids from abusing drugs (Ngcobo, 

2018). As a result, more programmes aimed at preventing substance abuse should put an emphasis 

on fostering better family ties so that, in turn, the family can act as a solid support system for its 

members' children and provide them with accurate information about drugs. It is crucial for parents 

to establish open communication with their kids so that the latter feel comfortable sharing any 

positive or negative school-related experiences they may have. 

 

Due to the prevalence of drug use among South African youth, more research on the causes of 

drug use among South African youth is needed to develop better interventions for the problem 

(Onya and Flisher, 2008; Onya et al, 2012). Although there are some reports of this social problem 

(Madi and Matla, 2003; Morojele et al., Parry 1998; Townsend et al., 2007), there has been no 

research on drug use or prevention in South Africa (Brook et al., 2006). In addition, Van Zyl (2013) 

argues that school leaders should emphasize parental involvement in the fight against drug 

addiction so that peers and parents (both of which have great influence on young people) can 

spread the same opposing message. Appropriate leaders for parent involvement and parent 

education on drug sbuse can be formed, consisting of parents, learners, teachers and relevant 

organizations and key individuals, in order to create a partnership for combating drug addiction at 

the micro and external level. Societal. Parental involvement should be viewed in this light, as 

Epstein's concept of overlap emphasizes the partnership between schools, parents, and 

communities (Epstein, 2011). 

 

Due to the prevalence of drug abuse and related problems, lifelong learning zones were created by 

the South African Ministry of Education in 2001 for careres from grade 1 to grade 12. Life 

orientation refers to drug use, gender, and social-emotional development in addition to health 

promotion by improving overall nutritional health and well-being (Protogerou et al., 2012). Smith 

et al., (2008) posited that few schools promote Life Orientation and that instructors frequently 

execute its components in an individualized and haphazard way.  Furthermore, earlier studies 

served as the impetus for the creation and implementation of drug use preventative programs for 

youth in South Africa (Protogerou et al., 2012). The South African Department of Education 

mandated the Life Orientation learning area for learners in Grades 1 through 12 in 2001 due to the 

high rates of drug abuse and the detrimental effects that follow. Life Orientation tackles drug 
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abuse, sexuality, and the development of socio-emotive skills in addition to encouraging healthy 

lives through improving overall health and welfare (Protogerou et al., 2012). Smith et al., (2008) 

pointed out that few schools promote Life Orientation and that instructors frequently execute its 

components in an individualized and haphazard way. Furthermore, earlier studies served as the 

impetus for the creation and implementation of drug use prevention programs for young people in 

South Africa (Protogerou et al., 2012). 

 

Abstinence or, less frequently, harm reduction theories have served as the foundation for initiatives 

to prevent drug abuse (Botvin & Griffin, 2001). Abstinence therapies, according to Botvin and 

Griffin (2001), encourage the cessation of drug abuse and largely involve teaching 

developmentally appropriate life skills (Life Skills Training, or LST), which have been 

demonstrated to possibly prevent or postpone the initiation of drug abuse. These abilities include: 

recognizing and regulating emotions, controlling rage, impatience, and stress, learning how to 

communicate and negotiate successfully; making logical decisions; being assertive and resisting 

peer pressure, and learning about drugs.  In addition, Life Training Skills (LST) promotes a 

generalised cognitive-behavioral skills training approach to prevention, contending that all 

substances, all risk-taking behaviours, all educational contexts for children and adolescents, as 

well as all social workers, peer leaders, teachers, and project staff, can benefit from effective 

intervention effects. The main intervention lasts around 15–17 class periods in a school year, plus 

at least one further year of follow-up sessions (Botvin & Griffin, 2001). The theoretical basis of 

LST intervention comes from Bandura's (1977) social studies, Jessor and Jessor's (1977) problem 

behavior, Kaplan's (1980) self-derogation, Oetting and Beauvais's (1987) peer pressure, and 

McGuire's persuasion (1968). 

 

Moreover, substance abuse is seen as a behavior that emerges as a result of the influence of a 

person's personality, environment and relationship. For example, some people are socially 

influenced by others who are drug users and have positive opinions about them, or by social media 

content that sensationalizes and normalises drug use. Social variables are likely to have a greater 

effect on those who have poor interpersonal or social skills, low self-esteem, and psychological 

discomfort. Life Training Skills (LST) therapies have historically been the most popular and have 

been associated with positive outcomes (Botvin et al., 1990; 1995a), but data from systematic 
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reviews has raised questions about their efficacy (Foxcroft et al., 2003; Resnicow et al., 2008). 

Many schools in South Africa face enormous pressure to produce results academically and in sport, 

but need to recognise firstly how prevalent substance abuse is, and secondly that the best results 

mean very little when a life falls apart because of addiction (Malema, 2019). Introducing more 

programs, talks, tools, and reporting measures for pupils to access - and partnering with both 

prevention and recovery experts, is essential (Malema, 2019). Harm minimization (HM) treatment 

is based on the principle that, unlike detoxification programs, it is not possible to avoid or 

completely eliminate drug abuse; therefore, HM strategies aim to reduce the negative effects of 

drug addiction (Resnicow et al., 2008). The sale and consumption of cannabis as "coffee" and sale 

to children was legalised in the Netherlands and the purchase of more than 30 grams per capita 

was prohibited (Drucker, 1995), and the UK government intervened throughout the country. 

 

By monitoring dosage quality and limiting the amount that individuals may legally purchase, the 

government was able to prevent harm by legalising marijuana. HM treatments can include short 

interventions, like motivational enhancement interventions, on a smaller scale and with a focus on 

young people. Brief therapies typically last one to five sessions and are only focused on 

methodically addressing substance use behaviours (O'Leary Tevyaw & Monti, 2004). In the South 

African context, Malema (2019) argues that to keep children away from drugs is increasingly 

difficult, because we cannot shelter them from the world, but building healthy relationships both 

at home and with friends is key hencehis encourages honest conversations, self-awareness, and 

resilience. Healthier alternatives to coping with stress such as exercise, relaxation, and a good diet 

are also vital steps anyone can implement. 

    

From the reviewed literature above, it can be concluded that intervention measures are learner 

centred and therefore, the current investigation argues that, since learner behaviour is the product 

of interactions between the learner and immediate environment. Therefore, since most adopted 

interventions indicated in reviewed literature did not include other social systems of learners, then 

other elements in the family environment should be incorporated when developing an intervention 

strategy. The current study sought to close this research gap by carrying out a comprehensive study 

that conceptualized the immediate home environment of a learner in addition to the individual 

learner internal traits. 
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2.10: Conclusion of the Chapter 

This chapter has reviewed literature related to this study. This chapter has compared and contrasted 

literature on demographic factors, familial psychological factors and familial social factors inorder 

to bring out the gaps in the current literature and explained how the current study filled these 

research gaps. The next chapter, chapter three presents the theoretical framework of the study. 
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CHAPTER THREE 

3.0: THEORETICAL FRAMEWORK OF THE STUDY 

3.1: Introduction 

This chapter presents the theoretical framework used in this study. Four theoretical frameworks 

guided this work, namely, Family Systems Theory; Bronfenbrenner's Ecological Systems Theory, 

Ecological System Theory; Socal Development Theory; and Bandura's Social Learning. In 

addition, towards the end of this chapter, the justification of the theoretical frameworks are 

discussed.  The theories are discussed as follows: 

 

3.2: Bowen’s Family Systems Theory 

The Bowen’s Family Systems Theory (FST) considers the family as an emotional unit (Devlin, 

2021), and describes that people don't understand being alone but should be seen as part of the 

family. On the other hand, according to the same study, Systems thinking is a comprehensive 

method of analysis that emphasises how components of a system interact with one another, how 

systems function over time, and how systems function within bigger systems(Hekkert et al, 2007). 

According to this theory, each family may be viewed as a unique social system (Bowen, 1978), 

and the different members of a family are emotionally connected, whereby affecting one another’s 

thoughts, feelings and actions. Family members respond to one another’s wants, expectations, and 

suffering as well as seek out each other's attention, approval, and support. According to Bowen 

(1978), the family is a network of emotionally related individuals that employs systems thinking 

to analyse the intricate relationships and interactions among its members. Bowen (1978) asserts 

that all interpersonal connections exhibit some degree of interdependence. To put it another way, 

people with higher levels of differentiation will generally maintain some degree of autonomy in 

their relationships, whereas people with lower levels of development are more susceptible to 

outside influences on how they behave. 

 

Differentiation of Self is one of the principles of the Bowen family system, and while it expresses 

the ability of the mind to maintain its will in the face of many stresses in the body, it is also linked 

to the main members of the framework (Bowen, 1978; Rodriguez-Gon Alez & Kerr, 2011). 

Although individual differences can be influenced by major life events, chronic stressors, or 
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psychological therapy, Bowen argues that Differentiation of Self (DoS) is an early-onset stable 

trait (Bowen, 1978). According to Rodriguez Gonzalez et al., (2019) individuals with high levels 

of Differentiation of Self (DoS) are better able to manage the emotional stress brought on by social 

testing. Therefore, they show the development of thinking and interpersonal relationships. 

Therefore, higher levels of Differentiation of Self (DoS) are associated with better performance 

and psychological well-being (Rodrguez-Gonzalez et al., 2019), as well as greater parental 

awareness (Skowron, Kozlowski, & Pincus, 2010). According to Bowen, the main points of his 

theory revolve around stress and self-organization (Rodriguez-Gonzalez & Kerr, 2000). 

 

According to Bowen (1976), family members that are differentiating may build strong, consistent 

ties that balance requirements for independence and intimacy. Contrary to the norm, those who 

lack significant differentiation are likely to experience relational difficulties, including difficulty 

interacting with others and increased levels of apprehension around and within the context of these 

interactions. It has been said that one of the key components of a healthy family improvement is a 

differentiated sense of self. All people can manage high levels of stress (Bowen, 1978), but it is 

under elevated or continuous uneasiness that people's degree of distinction is often obvious. 

According to Bowen (1976), individuals who are differentiating may build strong, consistent ties 

that balance requirements for independence and intimacy.  Contrary to the norm, those who lack 

significant differentiation are likely to experience relational difficulties, including difficulty 

interacting with others and increased levels of apprehension around and within the context of these 

interactions. It has been said that one of the key components of a healthy family improvement is a 

differentiated sense of self. All people can manage high levels of stress (Bowen, 1978), but it is 

under elevated or continuous uneasiness that people's degree of distinction is often obvious. In 

each generation, even though different relatives might benefit, the child typically associated with 

the family's combination lessens its separation in a cycle referred to by Bowen as the family 

projection process (Bowen, 1978; Nichols & Schwartz, 2006).  

 

Hohashi (2019) further argues that, individual family members' beliefs can be categorised into core 

family belief systems, which have a high degree of applicability to other family members, and 

intermediary family belief systems, which have a low degree of applicability. Many intermediary 

family members' opinions and beliefs about what they believe to be true can be changed by core 
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family members, and these intermediary members' opinions and beliefs about what they believe to 

be true can be changed by these intermediary members' opinions and beliefs about what they 

believe to be true (Hohashi, 2019). In addition, there are several unconnected family members' 

beliefs about what is true that are unrelated to any specific occurrence involving a family member. 

Hohashi (2019) asserts that a single event involving a family member might reaffirm a particular 

intermediate member's perspective of what they hold to be true despite the presence of many other 

intermediary members' ideas and beliefs. The long-held attitudes or beliefs of these intermediary 

family members become the cognition criterion in response to this event, and family members 

have evaluative cognition. 

 

According to Hohashi (2019), the evaluative cognition can be divided into three categories as 

positive, negat and neutral. The entire family system acts as a controller, restricting the evaluation 

of family members' information. Good information consists of the thoughts and beliefs of well-

adjusted family members, and negative information consists of thoughts and beliefs of family 

members who are not well-adjusted. Evaluation of information by family members leads to 

thoughts, choices, behaviors, and physiological responses. Positive thoughts, decisions, actions, 

and physical responses occur when positive experiences occur, and negative thoughts, decisions, 

actions, and physical responses occur when positive experiences occur. In this sense, the family 

system as a whole becomes the constraint, and these insights, feelings, choices, and behavior is 

constrained (Rodrguez-Gonzalez & Kerr, 2011). While maintaining relationships with important 

members such as partner, child, sibling, friend, it refers to the ability of the mind to maintain its 

will in the face of stress and emotions in the body. According to Bowen's theory, ego 

differentiation is a stable process that occurs with growth but can be modified by major life events, 

chronic stress, or treatment of mental illness (Bowen, 1978). Levels of DoS that are high, put 

people in a better position to control the emotions that can arise in difficult interpersonal situations, 

which results in greater emotional maturity and interpersonal skill (Rodrguez - Gonzalez et al., 

2019). Peleg, et al., (2018) claim that levels of DoS that are high have also been linked to improved 

physical and mental health, as well as increased parental competency (Skowron, et al., 2010). 

The involvement of a third person in a dyadic relationship designed to reduce conflict between the 

two main members of the unit is called the triangle and second important concept in Family 

Systems Theory (Rodrguez-Gonzalez & Kerr, 2000). This was evident when Bowen invited his 
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father to a family gathering, and the effect of the fishing triangle became evident (Bowen, 1978). 

Children often create a triangle between parents to reduce the tension in the marriage. According 

to Brown (1999), triangles are usually created in stressful situations and when there is a need to 

reduce tension or conflict. Hurst (1996) also argued that conflict between parents and their children 

is more than negative evaluations of the child's well-being. A triangle often arises in the field of 

child health. For instance, biological parent and the child should have a direct relationship. In any 

event, there are a few instances within the child welfare system where another party has to be 

included in this interaction. 

 

The principle of nuclear family emotional system is the third concept of the theory, and it refers to 

the social processes experienced with the family in one generation, which can lead to conflict and 

therefore create problems on the basis of the family (Alez & Kerr, 2000). The source of the conflict 

will be the destruction of various family subsystems affecting the larger family, such as a married 

couple or a family member. The theory is that when stress occurs in one relative (whether it is 

conflict or emotional separation), that stress will not affect other relatives who will have to follow 

through. Bowen (1978) posits that people's tendency to marry people with different characteristics 

can lead to conflicts that eventually may spread to children. Okado and Azar (2011) found that 

mothers with a family history of emotional distress are more likely to harm their children. For 

example, people who have long-distance relationships at a young age are more likely to abuse 

children as adults after having children. 

 

In addition, emotional distance has effects on the children. This may be because there is no parent-

child relationship, but also because there has been no honest discussion in the family history about 

what the parent-child relationship should be. This case illustrates how traveling in the family of 

origin can lead to bad behavior and even danger in the family of origin. Thus, Okado and Azar 

(2011) indicate that influence on family of origin can increase participation in child health. 

Therefore, if the thought process in the nuclear family is neglected, it can lead to endless problems 

that can be passed on from generation to generation. The emotional process which occurs when a 

child is abused is another example of family values that can influence and inform families involved 

in the child's well-being (Greenspun, 1994). According to Greenspun (1994), many specific types 

of family secrets should be closely related to the level of family damage associated with sexual 
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abuse. In addition, if these emotional processes are not addressed, they will remain and affect other 

aspects of the family. In adition, when the mother or father has sex, the material of the parent-child 

relationship changes dramatically. For professionals working in the field of child health, many 

emotions that may arise in the family can have clinical consequences.  

 

The fourth fundamental idea in this theory is called "emotional cutoff," which explains how people 

emotionally relate to their caregivers or other family members when they want to leave their family 

past and move on to their future (Bowen, 1978). According to Bowen, a person's level of 

discrimination determines the cutoff level. People with higher and lower stress levels may have a 

greater influence on their parents. Emotional cutoff in the family can be physical or emotional 

(Brown, 1999) and may arise because relatives stop visiting parents, create some distance between 

themselves and their families, or take steps to avoid sensitive content. Although some separations 

from parents may differ significantly, emotional disturbances arise, problems arise, and 

insecurities or lack of differentiation persist. People who are isolated from the outside world may 

pursue new relationships, turn to other relationships to relieve their feelings, or seek family 

relationships outside the home (Rodriguez-Gonzalez & Kerr, 2000). 

 

According to the adoptive parents, the child welfare process is confusing, and they often feel 

uncertain and receive insufficient information (Cooley et al., 2017). The emotions of biological 

parents are comparable. Caregivers may feel not necessary to assess the relationship to the well-

being of the child they are trying to work on, such as why adoptive parents are cut off as the result 

of difference between adoptive and foster parents (Rhodes, Orme & Beuhler, 2001). If they cannot 

solve their emotional problems in the child health system, they may isolate themselves 

emotionally. The unwillingness of parents or adoptive parents to fulfill the promised plans or work 

towards the stated goals is a manifestation of conflicting feelings in the parents. It seems that 

adoptive parents or adoptive parents are trying to get through times of crisis without help from 

child welfare agencies.  

 

The family projection process refers to the transfer of emotional problems or lack of difference 

from parents to children and is the sixth concept of the theory. According to Bowen (1978), people 
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are likely to marry someone with a high difference, while someone with a low difference can lead 

to marriage.  However, some parents may ignore their children and encourage them to think "us". 

Children are at risk when they limit or hinder their ability to relate to others in their daily lives 

(Bowen, 1978). Stress is an example of family interactions (Rodrguez-Gonzalez & Kerr, 2000). 

The child will become more sensitive and not differentiated over time if the family projection 

process is not well-managed, which may disrupt various aspects of their lives as well as other 

important relationships. In essence, a youngster gets caught up in the anxieties or personal 

problems of the previous generation, which makes it difficult for them to go on with their plans 

and goals for the future (Brown, 1999). Bowen (1978) also showed how dads could contribute 

significantly to how much worry a woman projects onto her children. It's interesting to note that 

Guterman, et al., (2009) discovered that the dad’s presence does not always serve the purpose of 

being a protective factor against a mother abusing a kid. 

 

Interestingly, Gutmann et al., (2009) found that paternity was not a protective factor for mothers 

who abused their children. However, the willingness of fathers to take care of their children and 

the fact that they provide a lot of help to mothers decreased the risk of child abuse, which can 

affect the level of men. As mentioned earlier, the integration of child welfare framework involves 

many important family or subsystems; the relationship between parents and children in the child 

welfare system, including, for example, adoptive parents, biological parents, parents and children, 

and parents and children. Bowen identified the multigenerational transmission mechanisms 

process as the sixth key concept in theory that explains how deep lines are transmitted from one 

generation to the other (Nichols & Schwartz, 2006). Bowen thinks that a person's discrimination 

or anxiety depends on the starting group and the methods used to manage the difference or anxiety. 

For instance, the child with the lowest degree of differentiation will have the strongest emotional 

attachment to or tension within the family (Bowen, 1978). According to Bowen, people will marry 

partners who are similarly separated from them and will raise their children in a similar 

environment, thereby perpetuating the cycle of tension or difference (Roberto, 1992). The Child 

welfare framework includes several areas where this cycle of contagion can be studied. The 

literature consistently highlights the prevalence of abuse and child welfare. Researchers have 

found that children who are abused in childhood and who work in child protection services are 
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also at risk of abuse (Hurst et al., 1996; Pears & Capaldi, 2001). As a result, these young people 

are integrated into the health framework as adults. 

 

According to Baril et al., (2016), 51% of non-violent parents of sexual victims also experienced 

abuse when they were teenagers. The Children's Program includes several areas where this cycle 

of contagion can be studied. The literature consistently highlights the prevalence of abuse and 

child welfare. Researchers have found that children who are abused in childhood and who work in 

child protection services are also at risk of abuse (Hurst et al., 1996; Pears & Capaldi, 2001). As a 

result, these young people are integrated into the health framework as adults. Furthermore, Baril 

et al., (2016) argues that, 51% of nonviolent parents of sexual victims also experienced abuse when 

they were teenagers. Scientists have also studied intergenerational parenting strategies among 

parents that run the risk of losing their children as adults (McWey et al., 2013). 

 

Lastly, in this theory's list of concepts is the position of siblings, also referred to as the birth order. 

The birth order of a child may have an impact on how they interact with their partner during 

conflict (Roberto, 1992). The birth order of a person was one of the most crucial pieces of 

information that Bowen could have about them since he was adamant that it was connected to 

predicted behaviors and mentalities (Miller et al., 2004). However, Bowen stated that the 

grandchildren selected within the family project return to the behavior of their children regardless 

of their birth (Roberto, 1992). According to Bowen's theory, birth contours are powerful enough 

to use them to construct the history of family theory (Bowen, 1978). According to Cook (2007) 

and Roberto (1992), the sibling componentin the Bowen's theory is controversial. According to 

this theory, family members are emotionally connected and that their actions as a social system 

have a cascade effect on other people's feelings, thoughts, and behaviors.  

The next theory discussed is Bronfenbrenner's Ecological Systems Theory. 

 

3.3: Bronfenbrenner's Ecological Systems Theory 

Urie Bronfenbrenner created the Bio Ecological Systems Theory to offer a startlingly clear view 

of the issues faced by learners and families. Urie Bronfenbrenner's ecological model 

(Bronfenbrenner, 1977b, 1979) prioritized the environment and divided an individual's 
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environment into nested and interrelated systems: the microsystem, mesosystem, Exosystem, 

macrosystem, exosystem, and chrono system (Ryan & Paquette, 

 

  

Figure 1: Bronfenbrenner's Ecological Theory Model.  Source adapted from Evans (2019:1) 

 

Microsystem 

Learners’ home, peer group, or school environment form the microsystems that encompass any 

direct interactions or organizations the child encounters with (Ryan & Paquette, 2012). Thus, the 

child's immediate environment is the microsystem (Ryan & Paquette, 2012). The Bronfenbrenner's 

ecological model is pertinent to the current study since it suggests that the family, a microsystem, 

has a significant impact on how learners grow. Thus, the family environments could have an effect 

in the development and behavior of a learner and this is very appropriate for the current study, 

since adverse childhood experiences may arise from the family environment, of which 

Bronfenbrenner a refers to as microsystem. In this study, the microsystem indicates the families of 

learners. 



60 
 

 

 

Mesosystem 

The linkage between the child's microsystem's structural components is provided by this layer 

(Berk, 2000). In other words, the relationship between the child's teacher and their parents, his 

church and his community, and so on. The schools and the student body are represented by the 

mesosystem in this research. 

 

Exosystem 

These processes represent the social processes in which children directly operate. The structure of 

this process affects the success of the child by cooperating with certain structures in the 

microsystem (Berk, 2000). For example, parents' work environment or family resources. Children 

cannot participate directly at this level, but they will feel the positive or negative effects of working 

with their models. In this study, the exosystem represent the working places of parents and 

guardians of learners. 

 

Macrosystem 

This layer might be viewed as the furthest layer in the child's current circumstance. While not 

being explicit structure, this layer contains social qualities, customs, and regulations (Berk, 2000). 

The impacts of bigger standards characterized by the macrosystem have a flowing impact all 

through the communications of any remaining layers. For example, assuming the convictions as 

per the culture or the way of life are such that guardians ought to be exclusively responsible for 

bringing up their young ones, that culture is more averse to give resources that help guardians. 

This, hence, influences the designs by which the guardians' capability. The guardians' capacity or 

powerlessness to do that obligation toward their youngster inside the setting of the youngster's 

microsystem is moreover impacted. In this study, macrosystem represents the laws, policies, and 

culture of the society, and how all these could affect the social development of learners. 

Chronosystem 

This framework includes the concept of time and how it affects children's environment. This 

framework includes external and internal factors such as the timing of a parent's death and the 
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physical changes that children experience as they grow up (Berk, 2000). As children grow up, they 

will react differently to change and will be better able to anticipate how this change affect them. 

For the learners, this is a time for physical and mental development. 

 

As Navarro and Tudge (2022) noted in the main distributed meaning of proximal cycles, human 

improvement happens through processes of continuously  corresponding cooperation between a 

functioning advancing biopsychological in a human creature and the people, articles, and images 

in its nearby climate. The structure, power, content, and bearing of the proximal cycles that 

influence improvement fluctuate efficiently as a cooperative capacity of the qualities of the 

creating individual and the climate in which the cycles are occurring and the idea of the formative 

results viable (Navarro & Tudge, 2022). In addition, Navarro and Tudge (2022) assert that it merits 

focusing on that this idea of the reliant idea of all components that make up a framework was a 

piece of Bronfenbrenner's reasoning as soon as the 1970s. In natural exploration, the properties of 

the individual and of the climate, the construction of ecological settings, and the cycles occurring 

inside and between them should be seen as related and broke down in framework terms (Navarro 

& Tudge, 2022). 

 

Proximal processes are important in that, they are the motors of advancement by Bronfenbrenner 

and Morris (1998). Furthermore similar writers portrayed three kinds of individual qualities 

(demand, resource, and force characteristic) that impact what happens during proximal cycles. 

With respect to levels of setting, they had been characterized by the mid-1970s (Bronfenbrenner, 

1979), and the well-known four "frameworks" of micro, meso-, exo-, and macrosystem were in 

this manner consolidated in every one of the three fundamental stages in the improvement of the 

hypothesis (Rosa & Tudge, 2013). The last component of the Process–Person–Context–Time 

Model (PPCT), time was likewise talked about during the 1970s (Bronfenbrenner, 1979) yet it was 

featured progressively during the 1980s, until being officially connected to the Process–Person–

Context–Time PPCT model in the third and last period of the hypothesis' turn of events, as 

containing three unique layers (micro, meso-, and macrotime). All relevant information of the 

hypothesis, prior variations, and the adult structure (counting the Process–Person–Context–Time 

Model (PPCT) model) are found in (Rosa & Tudge, 2013). 
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Bronfenbrenner created no systematic acquaintance for how to lead environmental or bio-natural 

exploration. Regardless, from how he elucidated the Process–Person–Context–Time (PPCT) 

model and addressed how it might be applied (Bronfenbrenner, 1995, 1999; Bronfenbrenner and 

Morris, 1998), drawing on others' investigation, it is clear what he thought the key parts of any 

audit using bioecological speculation should be. In any case, there ought to be an accentuation on 

the significant proximal processes that are assessed to be locked in with the formative 

development. For example, in a survey (Drillien, 1964) inspected in a critical number of 

Bronfenbrenner's articles from the 1990s, the idea of mother-child cooperations was used to show 

major areas of strength of these proximal cycles on the consequence of interest. Second, to fathom 

the habits in which individual characteristics influence those proximal cycles, in any event there 

should be two levels of a singular brand name. 

  

Bronfenbrenner noticed that Drillien had guessed that the child’s initial born weight (extremely 

low, low, or typical) would impact the nature of interactions. Third, to comprehend the manners 

in which setting impacts proximal processes, analysts need to remember for their plan at least two 

or more groups estimated to be applicable to the proximal processes being considered. As depicted 

by Bronfenbrenner (1994), Drillien enrolled members from three social classes (low, midle, and 

high) since she accepted that social class, in mix with the birth-weight status of the kid, would 

influence the nature of mother-kid collaborations. At last, with respect to time, any formative 

review ought to be longitudinal. In spite of the fact that Bronfenbrenner (1999); Bronfenbrenner 

and Morris (1998) didn't discuss this concerning Drillien's work, he brought up, explicitly with 

respect to Elder's (1974) research, the significance of comprehending the sociohistorical time in 

which a review is led. He had talked about this issue in probably his earliest articles too, showing 

how parental qualities associated with middle and common families adjusted over the direction of 

time. 

  

In summary, proper utilization of Bronfenbrenner's bioecological hypothesis requires an emphasis 

on proximal processes, a way to show that these proximal cycles are at the same time and 

synergistically impacted both by individual qualities and by the specific circumstance, and the 
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review ought to be longitudinal. Research consolidating these qualities basically can possibly 

permit researchers to test hypothetically applicable speculations and to assess, fundamentally, the 

hypothesis considering the outcomes acquired. Numerous researchers express that their research 

is unequivocally founded on Bronfenbrenner's theory, and some treat this as one of their studies’ 

asset. All the different levels of environments as presented by this theory have an effect in the 

upbringing and development of the learner one way or another and hence this theory is relevant 

for this study.  

The next theory discussed is the Social Development Theory by Lev Vygotsky. 

 

3.4: Lev Vygotsky’s Social Development theory 

Lev Vygotsky's social development of theory expresses the effect of culture and relations on the 

development of learners (Saffiee & Subri, 2014). According to Vygotsky, this perspective gives 

importance to the culture that influences/creates relationships and emphasizes the role of language 

in cognitive development. According to a Vygotskian viewpoint, human mental exercises happen 

in social settings; the people connections to others characterize their emotional life inside society 

(Vygotsky, 1978). Other than zeroing in on social interactions with others who might be 

companions or people that are more developed than the child, Vygotsky’ views are also relevant 

to the interactions that might happen among guardians and youngsters. As much as Vygotsky 

emphasized on the advancement of a child from birth through to the youth stage, a portion of his 

focal ideas have likewise been stretched out and applied to the grown-ups learning too. 

 

In Vygotsky's theory, children' improvement is seen as the result of grown-up intervention through 

which grown-ups engage young ones in a specific action and, as a result, bring about advancement 

in the development of another skill, and show them new devices of reasoning, problem·tackling, 

and self-regulation. Thus, young ones outgrow their ongoing driving action and continue on toward 

another one (Vygotsky, 1978). Mediation, whether material or mental, grown-ups, peers empower 

the young ones to determine an issue or accomplish an objective by changing the normal human 

capacities and abilities into higher mental capabilities (Kozulin, 1988). Mediation, then, at that 

point, is instrumental with regards to social exercises prompting specific patterns of conduct which 

relate each individual both to the community and to themselves. 
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Through cooperative situations, this theory focused on the structure of information based on 

preceding information (Vygotsky, 1978). According to Vygotsky, learners' awareness is directly 

related to their social connections with their environmental elements (Vygotsky, 1978). Lev 

Vygotsky's social learning theory refers to the influence of cultural and social factors on learber 

development (Shaffiee & Subri, 2014). According to Vygotsky, this perspective gives importance 

to the culture that influences/creates relationships and emphasizes the role of language in cognitive 

development. Vygotsky believed that society played an important role in learning. Therefore when 

learners work with their companions, they expand upon one another's information representing 

Vygotsky's social advancement hypothesis (Knafo, 2016). According to Coleman (2014e), 

Vygotsky's zone of proximal development (ZPD) is based on Bandura's hypothesis of social 

learning turning into a key component, zeroing in on the individual's learning potential. This theory 

is pertinent to the study because social interactions among learners may have an impact on drug 

abuse among them, and hence relevant for this study.   

The next theory discussed is Bandura Social Learning Theory. 

 

3.5: Bandura’s Social Learning Theory 

Social learning theory is a crucial element of sustainable resource management and the 

encouragement of desired behavioral change (Muro & Jeffrey, 2008). This theory advanced by 

Albert Bandura is based on the notion that we learn from social interactions with other people 

(Bandura, 1977). Furthermore, this theory argues that, people learn comparable behaviors through 

imitating the actions of others. People adopt and mimic other people's conduct after witnessing it, 

especially if their observational experiences are rewarding or entail rewards for the observed 

behavior. Moreover, Bandura contends that imitation entails the real replication of observed motor 

behaviors (Bandura, 1977). By claiming that humans can pick up new knowledge and behaviors 

by seeing other people, Bandura added a social component to this theory (Bandura, 1977). Three 

general concepts for learning from one another are observation, imitation, and modeling, all of 

which are cricual in learner development. Bandura’s social learning theory postulated that learning 

might also take place simply by observing how others behave (Fryling et al., 2011). We learn 
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during observational  from both living models and symbolic models,that is, people we see on 

television or read about in articles, for example (Bandura, 1997). 

 

According to Bandura, the four main components of observational learning are motivation, 

reproduction, retention, and attention. People use the process of attention to watch and gather data 

from the ongoing modeled activities in a selective manner (Wood & Bandura, 1989). By 

"transforming and restructuring information in the form of rules and conceptions" (p. 362) and 

storing the information in memory, retention is accomplished (Wood & Bandura, 1989). The act 

of replicating the observed behavior is known as reproduction. The learner's motivation, which 

drives their focus, practice, and recall, is the fourth factor. The attention process is important in 

relation to observational learning. Due to their success, good looks, status, and power, models 

frequently capture our attention (Bandura, 1977). Models with appealing qualities have an impact 

on our lives and are frequently featured on television (Bandura, 1997). 

 

 Moreover, the retention processes of the theory are also important because they call for cognitively 

organizing, practicing, coding, and transforming modelled information for memory storage 

(Schunk, 2012). After some time, being able to remember models' acts symbolically is necessary 

for imitation (Crain, 2011). There are two ways to retain information: verbally or visually. 

Sometimes, both methods can be used at once. We commonly recall acts by connecting them to 

specific words that the model uttered while we were watching or by connecting the events with 

pictures. According to Schunk (2012) motor reproduction processes include transforming visual 

and symbolic concepts of modeled events into overt behaviors. The essential motor skills must be 

present for observers to accurately copy the models (Crain, 2011). This procedure calls for the 

observer to mimic the behaviors of the model, which could be problematic if the observer lacks 

the necessary motor abilities (Crain, 2011). Humans are the agents or managers of their own 

behaviors, according to the Social Cognitive Theory, which emphasizes that observational learning 

is not simply a process of imitation (Bandura, 1977).  

 

In light of this concept, Bandura has identified a number of concepts that are essential to learning. 

The idea of human agency is one of essential concepts and holds that learners intentionally choose 
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to invest in learning and implement behavioural change (Bandura, 1977). The ability to initiate 

activities with predetermined goals is the defining characteristic of agency (Bandura, 1997). Self-

regulation ideas, attitudes, and actions that are planned and repeatedly modified to achieve 

personal objectives are referred to as self-regulating behaviors (Crain, 2011). Self-monitoring, 

judgmental, and self-reactive influences are three psychological subfunctions that, in Bandura's 

view, are key to self-regulation (Bandura, 1997). A key part of the self-regulation process is self-

efficacy. It has to do with how much a person believes they can successfully manage the events or 

acts in their lives. These presumptions are based on an individual's belief that they possess the 

cognitive abilities, motivation, and resources required to carry out the action (Wood & Bandura, 

1989). Four basic categories of information—enactive experiences, vicarious (observational) 

experiences, social persuasions, and physiological and psychological states—are the main sources 

of information that learners use to determine their own efficacy (Bandura, 1997).  

In this study, the social learning theory was relevant since drug abuse behavior among learners 

may be influenced by community role models. The next section presents the justification for the 

theoretical framework of the study. 

 

3.6: Justification for the theoretical framework of the study 

The study adopted four theories in an effort to answer the research questions of the study. In search 

for the core theory of this study, It was essencial for the current researcher to bring forward the 

contrast among the four outlined theories, of which all seek to define the relations and development 

of the learner in family related environments. Also, since the present study involved mental and 

cognitive psychology of development so as to fill in the research gaps on cognitive dimensions, 

the present study sought to uncover the correlations and interplay between family variables and 

cognitive psychology of a learner. It was necessary to explore the four theories, contrast them and 

deduce the most relevant in addressing the family variables and cognitive psychology. First, the 

family Systems theory by Bowen informed the current study in that it indicates that individuals in 

a family unit are not isolated from other units but rather form part of a nuclear family, and thus 

this remains the core theory of this study. This in turn informs the present study that actions of 

individual family members, as a social system, have ripple effects of feelings, thought and actions 

on others since they are emotionally connected to each other. In this regard, family members also 

seek for attention from eachother, approval and support, and will as well react to each one’s needs 
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and expectations even in distressful conditions which may sometimes lead to substance abuse. 

Thus, this theory, based on this study, remain relavant because the study seeks to comprehend the 

correlations between adverse family-based experiences of learners and learner drug abuse. 

 

Secondly, the theory by Urie Bronfebrenner, Bio ecological Model, was relevant to the current 

study because it paints a clear view of the continuous and consistent relations between learners 

and the environment. Urie help us to navigate clearly on the different relational levels faced by 

learners with regards to the Microsystem, Mesosystem, Exosystem, Macrosystem, with exosystem 

and chrono system, microsystem being the immediate environment and the chrono system being 

the furthest environment. However, all have an effect in the upbringing and development of the 

learner one way or another. The microsystem in this study indicates the families of learners that 

may have a direct influence on learner drug abuse.  On one hand, the mesosystem represents the 

schools and the community of learners and they are in a continuous colaboration with the learners 

and may have a direct influence on learners. The exosystem on the other hand represent the 

working places of parents and guardians and may have an indirect effect on learner behaviour as 

far as drug abuse is concerned. Furthermore, the macrosystem indicates the laws, policies, and 

culture of the society in this study an indirect effect on learner’s upbringing. Since the chrono 

system represents the time to mature physically and mentally for the learners, this may have an 

impact on the behaviour of learners, and hence adapted by this study. 

 

Third, the Social Development theory by Vygotsky was relevant to this study because it is more 

important for leading people to learn to shape and social development. Vygotsky believed that 

because learning is now based on behavior, the individual or society plays an important role in 

learning, and learning about the culture and various cultures put forward by the theory is important 

for the development of the student and the corresponding development. Learners learn in a certain 

way, so this theory is relevant to this study. Social interactions of learners could have an impact 

on learner drug abuse, and hence this theory was relevant for this study.  

 

The Social Learning Theory by Bandura is the fourth theory that was adopted in this study. This 

theory asserts that people learn similar tendencies through observing the conduct of others. Thus, 
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people imitate and adopt other people's behaviors after seeing it, especially if their observational 

experiences are enjoyable or involve rewards for the behavior being seen. According to Bandura’s 

theory, imitation requires a true duplication of the observed motor behaviors. Bandura's social 

learning theory proposed that learning might also occur just by witnessing how others behave, in 

contrast to behavioral theories of learning, which maintained that all learning was the result of 

associations made through conditioning, reinforcement, and punishment. The social learning 

theory remains relevant in this study since the behavior of leaners, as far as drug abuse is 

concerned, may be influenced by the models in their community, among other significant factors. 

 

3.7: Conclusion of the Chapter 

This chapter provided the theoretical frameworks, that is, the Bowen’s Family System Theory and 

Bronfenbrenner's Ecological Systems Theory that helped to explain how family-based factors 

affect drug abuse among learners. Moreover, Vygotsky's theory of social development and 

Bandura's theory of social learning, helped inform early intervention strategies that can be used to 

address student abuse. The next chapter, chapter four, describes the research design and 

methodology of this study. 
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CHAPTER FOUR 

4.0: RESEARCH DESIGN & METHODOLOGY 

4.1: Introduction 

This chapter presents the research design and methodologies used in this study. The research 

paradigm is presented, followed by the research site, study population, sample size, and sampling 

techniques. In addition, data collection methods, validity, reliability of questionnaires, 

trustworthiness of qualitative data, data analysis, ethical considerations and conclusion of the 

chapter are also integral parts of this chapter. 

 

4.2: Research Paradigm 

The word "paradigm" has its origins in Greek, where it denotes a pattern. Thomas Kuhn (1962) 

first used the term to describe a philosophical method of thinking. According to Mackenzie and 

Knipe (2006), the term "paradigm" is used to characterize a researcher's "worldview" in 

educational research. This world view is the perspective, way of thinking, school of thought, or 

collection of ideas that guides how study facts are understood or interpreted. According to Lather 

(1986), a study paradigm inevitably reflects the researcher's worldview and aspirations for their 

own life. It makes up the underlying ideas and precepts that influence how a researcher views, 

understands, and behaves in the world. 

 

Thus, a paradigm is the conceptual lens that a researcher uses to investigate the methodological 

components of their research project in order to choose the research techniques that are applied 

and how the data is analysed. A paradigm is also described by Guba and Lincoln (1994) as a 

fundamental set of assumptions or worldview that directs research activity or an inquiry. 

According to Denzin and Lincoln (2000), paradigms are human creations that deal with basic 

principles or ultimates that reveal the researcher's perspective in order to create meaning that is 

incorporated in the data. Thus, paradigms are crucial because they offer ideas and rules that guide 

what should be investigated, how it should be examined, and how the findings of the study should 

be understood by academics in a given field. 
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A research paradigm consists of the following four components: Axiology, Methodology, 

Ontology and Epistemology. 

 

4.2.1: Axiology 

Axiology, which takes into account the philosophical approach to creating judgments of worth or 

the appropriate decisions, refers to the ethical considerations that must be taken into account while 

preparing a study project (Finnis, 1980). It entails establishing, assessing, and comprehending 

ideas of appropriate and inappropriate behavior in relation to the research. It has taken into account 

the relative importance of the many components of our study, including the participants, the data, 

and the audience to whom we have communicated the study's findings. As a result, axiology was 

used to evaluate the impact of the researcher's own value at every stage of the study process (Li, 

2016). Moreover, Lee and Lings (2008) argue that axiology as a branch of the research philosophy 

attempts to clarify if you are trying to explain or predict the world, or are you only seeking to 

understand it. 

 

The researcher adopted pragmatism (Mixed methods) paradigm. In mixed methods research, a 

researcher combines aspects of qualitative and quantitative research approaches (use of qualitative 

and quantitative viewpoints, data collection, analysis, and inference techniques) for the 

overarching goals of breadth and depth of understanding and corroboration (Johnson et al., 2007). 

Both definitions apply to mixed methods design. One must carefully evaluate a variety of design-

related guidelines in order to produce a solid design for a product. According to Johnson et al. 

(2007), a mixed methods design combines both qualitative and quantitative research elements in a 

single study. The pragmatic research paradigm was applicable to the current study since it could 

balance out the shortcomings of both quantitative and qualitative data (Creswell, 2014). The 

pragmatic paradigm was pertinent to the current study since it assisted the researcher in adopting 

both objective and subjective points of view during the data collecting process and it employed a 

variety of technique designs, both quantitative and qualitative. 
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4.2.2: Methodology 

A research methodology is an approach of inquiry or collection of techniques employed in a certain 

task or research process that progresses from the underlying premises to the research methodology 

to be used (Meyers, 2009). Additionally, it contains information on the size of the targeted 

population, the nature of the sample, and the tools that were employed in the research. In the 

current study, the researcher employed both positivist and interpretivist methodologies.The 

positivist methodology was helpful in the current study since it allowed for the generalisation of 

research findings because the quantitative phase included hypotheses that were put to the test in 

order to draw conclusions about the factors affecting drug abuse among learners that are based on 

family from a quantitative dimension. The interpretivist technique used in the current study 

enabled the researcher to gain a deeper knowledge of the familial variables impacting drug abuse 

among learners from a qualitative perspective. 

 

4.2.3: Ontology and Epistemology 

According to Snape and Spencer (2003), ontology is the study of "being" and is concerned with 

"what is," the nature of existence, the structure of reality as a whole, or what is known about the 

universe. Ontological concerns are also concerned with queries about the categories of objects that 

exist in society. As stated by Snape and Spencer (2003), ontology is the nature of the universe and 

what we can know about it. According to Richards (2003), ontology is also the assumptions we 

make about the sort and character of reality and what exists. According to Snape and Spencer 

(2003), ontology is the study of "being" and is concerned with "what is," the nature of existence, 

the structure of reality as a whole, or what is known about the universe. Ontological concerns are 

also concerned with queries about the categories of objects that exist in society. 

 

 As stated by Snape and Spencer (2003), ontology is the nature of the universe and what we can 

know about it. According to Richards (2003), ontology is also the assumptions we make about the 

sort and character of reality and what exists. The philosophical question of social ontology, 

according to Bryman (2008), is whether social entities are or can be objective entities that exist 

independently of social actors or whether they are social constructions in and of themselves that 

are derived from the perceptions, behaviors, and interpretations of the individuals within society. 
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In a similar vein, Ormston et al. (2014) claim that the question of "whether or not there is a social 

reality that exists independently from human conceptions and interpretations and, closely related 

to this, whether or not there is a shared social reality or only multiple, context-specific ones" is 

central to the field of ontology. 

 

Epistemology refers to the presumptions made on the type or character of knowledge (Richards, 

2003) or the methods for learning about the outside world (Snape & Spencer, 2003). According to 

Crotty (1998), epistemology is an approach to understanding the world that incorporates 

knowledge and, inevitably, embodies a particular perspective of what that knowledge means. 

Epistemology also addresses the 'nature' of knowledge, its potential, its boundaries, and its 

legitimacy (Crotty, 1998). Finally, Cohen et al., (2007) and Bryman (2008) argues that, 

epistemology is a topic that concerns the question of what is (or should be) regarded as acceptable 

knowledge in a discipline. It also concerns assumptions that one makes about the very foundations 

of knowledge, such as its nature and form, how it can be acquired, and how it can be shared with 

other humans. 

 

On the bases of the definitions given above, the researcher contends that the epistemological 

beliefs we have about knowledge have a significant impact on how we approach learning about 

social behavior. For example, if knowledge is seen as being hard, objective, and tangible, this 

necessitates that the researcher take on the role of an observer and be committed to the methods of 

and measuring (subjective epistemology). The researcher is forced to reject the techniques of 

natural science and become more involved with their subjects (subjective epistemology) if 

knowledge is, on the other hand, seen as personal, subjective, and unique. Both subjective and 

objectivist epistemologies were used in the current investigation. The mind of the investigator was 

believed to be distinct from the world of things, or from what was being researched, in the 

objectivist epistemology, but in the subjective epistemology, the researchers distance themselves 

from the items they are investigating (Crotty, 2003).  

 

When a combination of many methodologies is conceptually incoherent, the pragmatic paradigm 

proved particularly helpful for directing study design (Frey, 2018). Since they improved the overall 
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strength of a study in terms of the results richness in both depth and width, both objectivist and 

subjective epistemology were therefore more suited for the current study (Creswell, 2009). The 

two epistemologies also made it possible to clarify and validate the data that had been gathered 

(Creswell, 2009). 

 

4.3: Research Design 

The research design is a plan that tells how the researcher investigates the research problem.  

According to Khanday and Khanam, (2023), a research design is a useful plan for gathering data 

ahead of real investigation governed by the fitness for the purpose of the research will determine 

the design. In the present study, the researcher used Sequential Triangulation Mixed Methods 

Design. Triangulation refers to using more than one particular approach when doing research in 

order to get richer, fuller data and/or to help confirm the results of the research (Wilson, 2014). 

The processes and questions from the latter strand developed from, depended upon, and built upon 

the earlier strand in this design. The research questions were connected and occasionally changed 

during the study (Schoonenboom & Johnson, 2017). The current study used a QUAN + qual 

(deductive-simultaneous design) approach, in which the core component is quantitative, and the 

supplemental component is qualitative. (Schoonenboom & Johnson, 2017).  This is seen in the 

following Figure 2: 
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Figure 2: Sequential triangulation mixed methods design.  Source adapted from Tashakkori and 

Teddlie (2003:688) 

The sequential triangulation mixed method design was appropriate for this study since the outcome 

included a conclusion about, an understanding of, or an explanation for an event, behavior, 

connection, or situation. As a result, the sequential triangulation mixed methods design was 

appropriate for the current study because triangulation aims to converge, corroborate, and 

correspond results from quantitative and qualitative methods that were used in the data collection 

process regarding family-based factors affecting learner drug abuse. 

 

4.4: Research Site 

The Soweto neighborhood in Johannesburg's central business district, Gauteng province, South 

Africa, served as the study's research site. Although Zulus, Xhosas, and Sothos predominate, black 

South Africans from almost all indigenous tribes make up the majority in Soweto. The population 

is thought to be around 3.5 million, though the exact number is difficult to ascertain because of 

population fluctuations caused by the large number of unauthorized immigrants from nearby 

countries and other parts of Africa who have easy access to Soweto's informal settlements 

(Creighton, 2003). According to Briscoe (2002), middle-class Sowetans make an estimated R3 

000 per month, with the average monthly household income being R1 500. 

 

In Soweto, beer drinking is a popular leisure activity and plays a significant role in wedding 

festivities as well as other events like funerals (Masland, et al., 2002). Up to R50 million is spent 

on beer each month at Soweto's estimated 2500 shebeens (formerly illegal drinking 

establishments) and 220 taverns (Creighton, 2003). There are sixty-four high schools in Soweto 

region. There are several incidences of learner drug abuse in this district as more often witnessed 

by the researcher and, the researcher felt that there was indeed an incentive in carrying out this 

study. Evidence indicated that in spite of all the rules imposed by schools towards substance abuse, 

it remains prevalent within school premises in this region (National Drug Masterplan, 2021). This 

research site was appropriate for the present study because of the high prevalence of drug abuse 

among learners in secondary schools. 
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4.5: Study Population 

Study population is a subset of the target population from which the sample is actually selected 

(Michalos, 2014). In the present study, the study population comprised an average of 80 learners 

who had abused drugs and 8 high school teachers in four selected public secondary schools in 

Soweto area, in Johannesburg central district. The study population of 80 learners was appropriate 

in this study because there are prevalent rates of drug abuse among this group of learners in 

schools. Moreover, high school teachers were appropriate as study population because they have 

lots of information about the leaners, more especially those who serve in the School Based Support 

Team (SBST) committee. 

  

4.6: Sample size and sampling methods 

Sampling refers to the process of selecting a smaller group of participants to indicate what a larger 

population might tell us if we asked every member of the larger population the same questions 

(Mcleod, 2023). The sample size is the group of individuals who actually participated in the 

research (Mc Combes, 2019). According to Mc Combes (2019), to draw valid conclusions from 

results of a study, one has to carefully decide how they would select a sample that is representative 

of the group as a whole. The sample frame represents those individuals who have a chance to be 

included among those selected in a sample selection procedure (Mcleod, 2023). The sample frame 

for present study consists of all high school learners, who have a history of drug abuse and high 

school teachers serving in the SBST comittee. The procedures for quantitative and qualitative 

sampling are described below: 

 

4.6.1: Quantitative sample size 

Quantitative research's objectives include measuring variables and generalizing findings from a 

representative sample of the entire population (Yin, 2018). 80 learners were selected by the 

researcher as the study's quantitative sample from a study population of learners who have abused 

drugs. The 80 leaners were selectected due to the nature of the sampling method employed that 

seeks to select all single units that meet the requirement of having abused drugs and 20 learners 

was the maximum number the researcher could get among the four schools. The census method is 
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also known as a complete enumeration survey method since it selects every single thing in the 

universe for data collection or whenever the entire population is examined to get precise 

information on every single unit (Olorumfemi, 2020). Thus, all participants in the study 

population, who met the requirement of having abused drugs or abusing them, gave us the sample 

for this study. In this study, 80 participants formed part of this census sample because all available 

participants and who meet the criteria of drug abuse were included in the study, of which 20 

learners from each of the four schools formed part of this census sampling. 

The goal of the study was to examine the learners who participated in the study's biographical 

details. To determine whether they were sufficiently representative in terms of their individual 

traits to allow generalization of the study's findings, the biographical information was deemed 

required. The biographical data of the respondents comprised their gender, age, parental education 

level, monthly family income, family size, and type. 

 

4.6.1.1: Gender of the respondents  

The study sought to explore the gender of the respondents who took part in the study, which was 

considered as the basic genetic differences among the learners. Information on gender was 

considered vital to this study because it is anticipated that drug abuse may vary given gender. 

Figure 3 shows the summary of the gender distribution among the learners who took part in the 

study.  

 

 

Male 

46 (59.0%) 

Female 

32 (41.0%)
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Figure 3: Gender Distribution of the Respondents (n=78) (Source: Primary data (2022) 

The exploratory data analysis of the background information of the respondents indicated that a 

significant majority 46 (59.0%) of the respondents were males compared to females 32 (41.0%). 

This reflected a disparity in gender among the learners who had abused drugs in public high 

schools in Soweto area, in Johannesburg central district. Given that the sampling procedure, 

Complete Enumeration Survey Method, employed in this study gave equal opportunities for 

participation in the study to both gender, it can be concluded that majority of the secondary school 

learners who abuse drugs are males. Therefore, both gender were represented in the study implying 

that the results of this study could be generalized to a wider population because it captured the 

views of both gender. This is because each gender may have unique contribution to research that 

is never filled by either of the sex in its entirety. 

 

4.6.1.2: Age of the student respondents  

Age was defined as the rate at which a response ages and becomes more mature. The age of the 

respondents was a topic of investigation since it was thought that knowing this information would 

be crucial to the study's outcome because it would increase the reliability of the respondents' 

replies. It was helpful to add a survey age question since there are disparities in life experiences 

between age groups as well as changes in people's preferences and behavior as they age. In general, 

maturity level rises with age, and it is thought that, in terms of drug misuse, there is a significant 

association between age and subsequent attitudes and behavioral tendencies. The respondents’ 

level and nature of attachment to their parents, their views on parental behavioral control, their 

level of emotional breakdown, their level on psychological distress, their view on familial social 

factors and their view on the availability of home based support with regard to drug use may vary 

with their ages. Table 1 presents respondents’ age distribution.  

 

Table 1: Respondents’ age (n=78) 

Age group Frequency Percent 

Below 16 years 16 20.5 

16 – 17 years 37 47.4 
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Above 17 years 25 32.1 

Total 78 100.0 

Source: Survey data (2022) 

On their ages, the results of the study established that the modal (47.4%) age was in the range of 

16-17 years, suggesting that majority of the surveyed learners who abuse drugs were within this 

age bracket. This was followed by the age range of above 17 years at 32.1% and only 20.5% of 

them were below 16 years of age. From this finding, it can be established that close to four out of 

every five (79.5%) of the learners who abuse drugs were within an outstretched age range of 16 

years and above. Nonetheless, the fact that respondents with varied ages were represented in the 

study implies that the results of this study can be generalized across all ages of secondary schools 

learners who abuse drugs with a negligible precaution. 

  

4.6.1.3: Respondents’ parental level of education  

Education level in this study was operationalized as the highest school grade the parent of the 

student possessed. Information on the parental level of education was necessary because it could 

influence the family-based adverse childhood experiences on the child with regard to indulgence 

in drug abuse. The responses given by student respondents was envisioned to vary with varied 

level of parental education, because the way people perceive different social constructs is largely 

dependent on their upbringing which is bound to be influenced by parental level of education. 

Table 2 presents summary of parents’ educational level. 

Table 2: Respondents’ parent educational level age (n=78) 

Level of education Frequency Percent 

University 13 16.7 

College level  19 24.4 

Secondary School level 43 55.1 

Primary School Level 1 1.3 

No formal education 2 2.6 

Total 78 100.0 

Source: Primary data (2022) 
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It is evident from Table 2 that educational level of parents varied from no formal education to 

University, with a significant proportion of them having at least a secondary school education. For 

instance, more than a half 43 (55.1%) of the learners who took part in the survey had parents with 

secondary educational level, 19 (24.4%) of them had parents with middle level college education 

and those whose parents had University education represented 13 (16.7%) of the sampled learners. 

However, the learners whose parents had either primary education or no formal education at all 

only formed 3 (3.9%) of the respondents. This suggests that many of parents had attained at least 

secondary level of education, suggesting majority of the learners who took part in the survey had 

parents with enough understanding on influence of family-based adverse childhood experiences 

(ACE) factors on child drug abuse. Nonetheless, use of learners whose parents had varied 

educational level in the survey implies that the results of the study can be generalized to the whole 

target population of the study. 

   

4.6.1.4: Respondents' family monthly income 

The study sought to examine the student respondents’ family monthly income. Family income was 

operationalized as the amount of money that their parents earn or receive and is readily available 

for use towards family related needs in a month. Hence, this section sought to find out the average 

monthly income of the parents whose children took part in the survey and the findings were 

summarized in Figure 4. 

 

Figure 4: Monthly family income (n=78) (Source: Survey Data (2022) 
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The results of the survey reveal that parents of the majority of the learners earn monthly income 

of R15, 000 or less. This was proved by the fact that 38.5.0% of learners confirmed that their 

family income was less than R5,000 a month, some 33.3% of them indicated that their family 

monthly income was in the bracket of R5,001 to R10,000 and another 11.5% others said their 

parent earn between R10,001 and R15,000 a month. However, only some 16.7% of the learners 

who took part in the study had their family income above R15, 000. This finding suggests that the 

majority of the learners who abuse drugs are from family with generally of low monthly income. 

  

4.6.1.5: Respondents' size of family  

The study sought to find out the size of families where the student respondents live. Family size 

was defined as the number of people living in the household. The study classified the family size 

as small, medium and large; where small had 1-3 family members, medium had 4-6 family 

members and large had at least 7 or more family members. The findings on family size of the 

student respondents were summarized in Figure 5. 

 

 

Figure 5: Size of family (n=78) (Source: Survey Data (2022) 

Figure 5 makes clear that more than one in two (53.8%) of the learners who participated in the 

study were from medium-sized households. Learners from large families made up 28.2% of the 
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respondents, compared to 17.9% of those from small families that participated in the poll. This 

result implies that the majority of the learners came from small or medium-sized families, with at 

most six people. The fact that all three family sizes were represented in the study, however, 

suggests that the findings may be easily extrapolated to the total population of drug-abusing 

secondary school learners. 

 

4.6.1.6: Respondents' type of family  

The study sought to establish the type of family where the student respondents live. Family type 

was considered as structure exhibited by the family of the learners. The study envisaged that type 

of family may have a bearing on family based adverse childhood experiences as a determinant of 

drug abuse among the learners. The study classified the family structure as child headed, single 

parent, nuclear and extended type of family. Learners’ use of alcohol and drugs in each of these 

family structures is envisaged to differ. The findings on type of family of the learners respondents 

were summarized as displayed in Figure 6. 

 

 

 

Figure 6: Size of family (n=78) (Source: Survey Data (2022) 
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The survey results revealed that most of the families living in Soweto are single parent headed 

families. This was shown by nearly three out of five (59.0%) of the surveyed learners who 

indicated that they lived in a single parent family. The smallest group of the learners at 6.4% were 

from child-headed families. However, the rest of the learners were from either nuclear families 

(17.9%) or extended families (16.7%). Although the findings of the survey show that learners from 

all types of families were represented in the study, learners from single parents formed the majority. 

This could suggest that most of the secondary school learners who indulge in drug abuse come 

from single parent families. This could be attributed to the fact that children living in families 

without both parents are more likely to initiate non-medical drug use (Suh, 1996)  

 

4.6.2: Qualitative sample size 

Qualitative studies help people frame their thinking on a certain event or phenomena. Because it 

is data-driven, the qualitative phase is referred to as "exploratory" (Creswell & Plano Clark, 2018). 

16 high school learners (four from each of the four high schools) and 8 high school teachers (SBST; 

two from each of the four high schools) made up the study's qualitative sample. The qualitative 

samples of 16 learners and 8 teachers were appropriate for this study because Morse (1994) 

recommends a sample size of between 10 to 60 interviews while Guest, et al., (2006) suggests the 

minimum sample size as 12 but does not explore on the maximum for qualitative studies. 

 

The researcher used purposive sampling to obtain the study participants meaning those learners 

who have history of abusing drugs; 16 learners and 8 SBST teachers from the four selected high 

schools. The use of purposive sampling method for the qualitative phase was appropriate because 

the participants were selected using this method because they had particular knowledge pertinent 

to the questions to be explored (Mose, 2015). In the present study, purposive sampling was used 

because the chosen high school learners and SBST committee teachers were viewed to be in the 

best position to give information regarding family based factors affecting learner drug abuse. 

 

4.7: Data collection methods 

The researcher used both quantitative and qualitative data collection (questionnaires, semi-

structured interviews and review of documents) to collect data as discussed below. 
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4.7.1: Quantitative Data Collection 

Quantitative data collection involved the use of questionnaires which were used to measure the 

independent and dependent variables of the study. The questionnaire contained the parts such as 

biographical information, biographical factors, familial psychological factors, familial social 

factors and finally the drug abuse section. The biographical factors questionnaire section entailed 

information where the respondents indicated their parental income, parental level of education, 

parental marital status and type of family. Moreover, familial psychological factors section 

contained aspects such as parental behavioral control scale, parent-child attachment patterns scale, 

emotional breakdown scale and induced psychological disorders scale. 

  

4.7.1.1: Parental Behavioral Control Scale 

The parental behavioural scale by Rohner, (1989) is a 10-item self-report measure assessing 

learners’ perceptions of the behavioral control they now experience as children, experienced earlier 

in childhood (adult version), or now enforce on their children. The parental behavioural scale has 

A 5-point Likert-scale of Strongly Agree (SA) = 5, Agree (A) = 4, Undecided (U) = 3, Disagree 

(D) = 2 and Strongly Disagree (SD) = 1. 

 

4.7.1.2: Parent-Child Attachment Patterns Scale 

Three subscales of mother-child attachment, father-child attachment, and peer attachment are 

included in this scale (Wang & Song, 2012). Ten items measuring the three dimensions of 

alienation, communication, and trust were included in each subscale. Attachment was investigated 

using 24 itemed parent-child attachment questionnaire measured on a five point Likert scale 

ranging from Strongly Agree (SA) = 5, Agree (A) = 4, Undecided (U) = 3, Disagree (D) = 2 and 

Strongly Disagree (SD) = 1..  

 

4.7.1.3:  Emotional Breakdown Scale 

The surveyed learners were presented with ten-itemed 5-point Likert scaled questionnaire whose 

constructs showed signs of emotional breakdown. The respondents were requested to indicate the 
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extent to which they agreed with statements from Strongly Agree (SA) = 5, Agree (A) = 4, 

Undecided (U) = 3, Disagree (D) = 2 and Strongly Disagree (SD) = 1.. 

 

4.7.1.4: Induced Psychological Disorders Scale 

There is only one factor on the induced psychiatric disorder scale that is sensitive to participant 

biases. It has been established that the biases toward children with psychological Disorders scale 

is a viable and reliable test (Hirsch, 2013). These were presented with Kessler Psychological 

Distress Scale comprised of 10 questions with a five-level response scale to identify levels of 

distress. The respondents were requested to indicate the extent to which they agreed with 

statements from Strongly Agree (SA) = 5, Agree (A) = 4, Undecided (U) = 3, Disagree (D) = 2 and 

Strongly Disagree (SD) = 1.. The familial social factors section contains aspects such as using 

parent–adolescent relationship scale, sibling influence scale and parental influence scale. 

Moreover, other sections measure home based support available to learners who abuse drugs and 

information on early intervention strategies.  

 

4.7.1.5: Parent–Adolescent Relationship Scale 

The PARS is a short scale that comes in parent, adolescent, and emerging adult variants. The 

connection, shared activities, and antagonism theoretical categories of the parent-adolescent 

relationship were all appropriately assessed by all three versions, which showed strong 

psychometric qualities (Husseini et al, 2016) Parent-child attachment questionnaire measured on 

a five point Likert scale ranging from strongly disagree (1) to strongly agree (5). The parent-child 

attachment patterns were investigated separately. 

 

4.7.1.6: Sibling Influence Scale 

Based on second-borns' reports on an 8-item scale created for this study, sibling influence is 

assessed (Whiteman et al., 2007). Youth reported how often their siblings encouraged them to 

participate in activities, set an example for their behavior, and included them in activities. The 

study participants were presented with a ten-itemed 5-point Likert scaled questionnaire whose 

constructs showed signs of parent-adolescent relationship. The respondents were requested to 
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indicate the extent to which they agreed with statements from Strongly Agree (SA) = 5, Agree (A) 

= 4, Undecided (U) = 3, Disagree (D) = 2 and Strongly Disagree (SD) = 1.. 

 

4.7.1.7: Parental Influence Scale 

A new tool to measure how much adolescents and young adults are influenced by their parents or 

peers is the Parent and Peer Influence Scale (PPI (Werner-Wilson, 2000)). It exhibits face and 

concurrent validity and has a high level of reliability. The sample learners were presented with a 

six-itemed 5-point Likert scaled questionnaire whose constructs showed signs of negative parental 

influence. The respondents were requested to indicate the extent to which they agreed with 

statements from Strongly Agree (SA) = 5, Agree (A) = 4, Undecided (U) = 3, Disagree (D) = 2 

and Strongly Disagree (SD) = 1.. 

 

4.7.1.8: Home Based Support scale 

The support scales are tangible (e.g. assistance with transportation), emotional (having someone 

listen and show interest), and informational (exchanging ideas and knowledge) (Gottlieb & 

Bergen, 2010). Positive Social Interaction, such as compliments and demands from others, as well 

as Satisfaction with Support are also covered. Gottlieb & Bergen (2010) further posit that the 

scales' psychometrics are strong despite their briefness, with alpha coefficients above .7 for every 

subscale The response format was a five-point Likert Scale from Strongly Agree (SA) = 5, Agree 

(A) = 4, Undecided (U) = 3, Disagree (D) = 2 and Strongly Disagree (SD) = 1.and views were 

summarized in frequency percentages.Finally, drug abuse was measured using Drug Use 

Questionnaire. 

  

4.7.1.9: Drug Use Questionnaire 

The Drug Use Questioanire had items on a 5-point Likert scale of Strongly Agree (SA) = 5, Agree 

(A) = 4, Undecided (U) = 3, Disagree (D) = 2 and Strongly Disagree (SD) = 1.  

The information obtained from the quantitative data collection was used to test the research 

hypotheses of the study. With the help of class teachers, the researcher administered the 

questionnaires himself to the 80 selected learner participants of the study in secluded classrooms 

in each of the four secondary schools. Learners were called as individuals to ensure anonymity 



87 
 

and in the presence of the school counsellor. This ensured that any ambiguities noted by the 

learners were clarified and a high return rate of completed questionnaires was also ensured. Each 

learner took about 30-45 minutes to complete the questionnaires after which the researcher 

collected all the filled in questionnaires. Thereafter, the researcher proceeded to the qualitative 

data collection. 

 

4.7.2: Qualitative Data Collection 

Interviews that followed a semi-structured format were used to acquire qualitative data. The 

researcher and participants had significantly greater freedom during semi-structured interviews, 

and the researcher was allowed to follow up on topics of particular interest (Jeffrey, et al., 2007). 

The interviewee was then guided by the researcher during the interview process by way of the 

interview questions. Qualitative information was gathered from 16 high school learners and 8 

SBST high school instructors from the four secondary schools using semi-structured interviews. 

Due to the covid pandemic situation in schools, the researcher carried out the interviews on watsap 

app. Although the same topics and format were used in each interview, the researcher probed 

deeper into any areas where the participant displayed a particular strength. This flexible approach 

allowed additional pertinent topics to be identified and explored.  

 

At the end of each interview, the participants were asked if they had anything else they wanted to 

add, thanked for their time and were told what would happen with the results. Additionally, the 

research participants were also asked if they could be contacted again with supplementary 

questions as the study progresses. For each research participant, the interview sessions lasted 

between 45 minutes to one hour, to enable the researcher probe where necessary and finally, the 

participants were allowed an opportunity to ask questions. The interview data was recorded using 

a tape recorder in preparation for transcription and subsequent data analysis. 

 

4.7.3: Review of Behavior Based Documents 

The researcher reviewed all behavior based documents in the four secondary schools, namely, the 

black book used to record bad behaviors, the School-Based Support Team (SBST) register book 

& SBST minutes, and also the class note books used by teachers to record learner behaviors. To 
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ensure anonymity, names of learners from all documents that were used for data collection were 

erased. The documents were reviewed to obtain information about incidences of drug abuse among 

learners. 

 

4.8: Validity & Reliability of Questionnaires 

Validity and reliability of questionnaires was ensured as follows: 

4.8.1: Validity of Questionnaires 

The significance of the research components is what validity is concerned with. When assessing 

behaviors, researchers worry about whether they are measuring the behaviors they wanted to 

(Bollen, 1989). Furthermore, a research study's validity is determined by how accurately the 

findings among its participants reflect those of comparable people outside the study (Patino & 

Ferreira, 2018). According to Patino and Ferreira (2018), internal validity is the degree to which 

the observed results accurately reflects the population under investigation and are not the product 

of methodological mistakes.  The Kaiser-Meyer-Oklin index of sampling adequacy (KMO Index) 

and the Bartlett's test of sphericity were used to conduct appropriateness tests on the quantitative 

data in order to evaluate the internal validity of the questionnaires. A measure of Sampling 

Adequacy (MSA) was first established by Kaiser (1970), and it was later updated by Kaiser and 

Rice (1974). The Kaiser-Meyer-Olkin (KMO) statistic, which ranges from 0 to 1, shows how 

accurately each variable in a set can be predicted by the others. 

 

 According to Kaiser (1974), KMO values of 0.9 or above were excellent, 0.80 or higher were 

meritorious, 0.70 or higher were mediocre, 0.60 or higher were mediocre, 0.50 or lower were 

wretched, and 0.5 or lower were inacceptable. A matrix (of correlations) is evaluated to determine 

whether it significantly differs from an identity matrix using Bartlett's (1951) test of sphericity. 

The test determines the likelihood that the correlation matrix in a dataset contains substantial 

correlations between at least some of the variables, which is necessary for factor analysis to 

function. The hypothesis that the correlation matrix is an identity matrix is tested by Bartlett's test 

of sphericity, which would show that the study's variables are unrelated and inappropriate for 

structure discovery. A component analysis may be helpful with the data if the significance level is 

low (less than 0.05). 
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The goal of the study was to determine how certain one could be that the causal relationship under 

investigation was not affected by any other variables or factors outside those that were part of the 

study. This was accomplished by confirming the scales' inherent validity.  With the aid of SPSS 

version 26.0, it was explored utilizing Pearson Product Moment Correlations. This test involved 

comparing the results of each item on the sub-scale to the overall result. Items on the subscale 

were considered valid if they significantly associated with the subscale's overall score.  

In general, the validity coefficient indicates how accurately an item assesses the subscale's 

components. Sullivan (2001), on the other hand, claims that an item has strong validity index if its 

sub-scale total significantly correlates with it. As a test of the validity of the student questionnaire, 

Table 3 summarizes the Pearson Product Moment Correlation Coefficients for each of the 

subscales. 

 

Table 3: Pearson Product Moment Correlation for test validity of questionnaire  

Scale Item1 Item2 Item3 Item4 Item5 Item6 Item7 Item8 Item9 Item10 

Secure 

Attachment 
.651** .682** .655** .428** .325** .729** .499** .643** .795** .585** 

Avoidant 

Attachment 
.470** .632** .605** .661** .640** - - - - - 

Ambivalent 

Attachment 
.509** .527** .498** .526** 0.215 .518** .635** - - - 

Disorganized 

Attachment  
.348** .412** .484** .531** .489** .649** .411** - -  

Parental 

Behaviour 

Control 

.562** .550** .254* .476** .569** .646** .493** .305** .522** .406** 

Emotional 

Breakdown 
.433** .475** .758** .653** .710** .428** .483** .583** .508** .506** 
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**. Correlation is significant at the 0.01 level (2-tailed). 

*. Correlation is significant at the 0.05 level (2-tailed).  

 

From Table 3, it is evident that most of the items in each sub-scale significantly correlated with 

their sub-scale totals, except for a few. For example, all the items in the sub-scales of Secure 

Attachment, Avoidant Attachment, Disorganized Attachment, Parental Behaviour Control, 

Emotional Breakdown, Psychological Distress, Sibling Influence, Parental Influence, Home Based 

Support and Drug Use were significantly correlated with their sub-scale totals. It is only in the 

sub-scales of Ambivalent Attachment and Parent-Adolescent Relationship that one item in each 

did not significantly correlate with their sub-scales totals. In the case of Ambivalent Attachment 

sub-scale, Item 5 did not meet adequate validity. Similarly, Item 8 in the sub-scale of Parent-

Adolescent Relationship did not meet adequate validity given that it failed to significantly correlate 

with subscales totals. These two items were excluded from the final analysis of the data given that 

they had failed the validity test. Nonetheless, given that all other items in each of the sub-scales 

reached significant levels, it was concluded that the questionnaire items were of adequate validity.  

 

Psychological 

Distress  
.670** .442** .564** .765** .698** .689** .677** .617** .706** .733** 

Parent-

Adolescent 

Relationship 

.471** .402** .392** .434** .354** .456** .234* 0.096 - - 

Sibling 

Influence 
.692** .830** .746** .639** .849** .725** - - - - 

Parental 

Influence 
.786** .832** .583** .469** .835** .701** - - - - 

Home Based 

Support 
.832** .820** .777** .676** .561** .587** .626** .775** .838** .728** 

Drug Use .315** .718** 0.450** .575** .308** .566** .729** .648** .561** .739** 
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In general, the validity coefficient indicates how accurately an item assesses the subscale's 

components. Sullivan (2001), on the other hand, claims that an item has strong validity index if its 

sub-scale total significantly correlates with it. As a test of the validity of the student questionnaire, 

Table 3 summarizes the Pearson Product Moment Correlation Coefficients for each of the 

subscales. 

 

 

Table 4: KMO and Bartlett’s Test of Internal validity 

Subscales Kaiser-Meyer-Olkin 

(KMO index) 

Bartlett's Test for Sphericity 

Approx. Chi-

Square 

df Sig. 

Secure Attachment scale .743 232.287 45 .000 

Avoidant Attachment scale .578 38.747 10 .000 

Ambivalent Attachment scale .547 46.529 21 .000 

Disorganized Attachment 

scale 
.585 48.291 21 .001 

Parental Behaviour Control 

scale 
.588 128.512 45 .000 

Emotional Breakdown scale .660 224.168 45 .000 

Psychological Distress scale  .867 251.929 45 .000 

Parent-Adolescent 

Relationship scale 
.667 115.412 28 .000 

Sibling Influence scale .725 254.258 15 .000 

Parental Influence scale .760 226.857 15 .000 

Home Based Support scale .860 498.135 66 .000 

Drug Use scale .596 284.354 45 .000 

Source: Survey data (2022), SPSS Analysis 
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Table 4 displays the findings of the Bartlett's Test for Sphericity and the Kaiser-Meyer-Oklin 

measure of sampling adequacy (KMO Index) for each subscale of the learners' questionnaire. It 

demonstrates that the questionnaire had enough sampling. This concurs with Kaiser's (1974) 

advice that the Kaiser-Meyer-Oklin sample adequacy index > 0.5 be considered as having adequate 

internal validity. On the other hand, Tabachnick & Fidell (2001) assert that for appropriate internal 

validity, the Bartlett's Sphericity test statistic should be less than 0.05. According to the table, all 

of the subscales of the questionnaire have Kaiser-Meyer-Olkin indices that are greater than 0.5 and 

are significant according to Bartlett's test for sphericity (p 0.001). Therefore, based on the findings, 

it was accurate to draw the conclusion that each variable in a set was correctly predicted by the 

other variables. This also implies that the data had sufficient internal validity, making inferential 

analysis appropriate. 

 

4.8.2: Reliability of Questionnaires 

Reliability is the degree to which measurements can be repeated when performed by different 

people, at various times, under various conditions, and with ostensibly distinct devices that purport 

to measure the same item. Reliability can be summed up as measurement consistency (Bollen, 

1989) or as measurement stability in a range of conditions, where essentially the same results 

should be produced (Nunnally, 1978). Using the Cronbach's alpha approach, the reliability of the 

questionnaires used to collect the study's data was guaranteed. Alpha, which is stated as a number 

between 0 and 1, was created by Lee Cronbach in 1951 to provide a measure of the internal 

consistency of a test or scale. Internal consistency, which is related to the interrelatedness of the 

items inside the test (Cronbach, 1951), specifies the extent to which all the items in a test measure 

the same notion or construct. An accurate estimation of the reliability for a particular test can be 

obtained using the test reliability technique known as Cronbach's alpha with just one delivery of 

the test. According to Gliem and Gliem (2003), Cronbach's alpha reliability coefficient typically 

falls between 0 and 1. 

 

The internal consistency of the scale's items is inversely correlated with how near Cronbach's alpha 

coefficient is to 1.0. The value of alpha is dependent on both the number of items in the scale and 

the mean inter-item correlations, according to the formula _ = rk / [1 + (k -1) r] where k is the 
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number of items considered and r is the mean of the inter-item correlations (Gliem & Gliem, 2003). 

George and Mallery (2003) offer the following guidelines for interpreting Cronbach's alpha test 

reliability results: "_ >.9 - Excellent, _ >.8 - Good, _ >.7 - Acceptable, >.6 is Questionable, _ >.5 

Poor and _ .5 is unacceptable. (p. 231). The threshold for appropriate questionnaire reliability in 

the current study is 0.7; therefore, scales with this value or above would be regarded suitable for 

data collection. 

An investigation of the Cronbach's alpha coefficient was performed to look into the internal 

consistency metric. Internal consistency assesses how closely connected a set of items are as a 

group and describes the degree of connection or homogeneity among the subscale's items so that 

they are consistent with one another and assessing the same thing. In this study, the coefficient 

alpha values of the variables were provided in Table 5 along with the reliability for multi-item 

opinion items that were computed independently for each subscale in the student surveys. 

 

Table 5: Internal Consistency: Cronbach’s Alpha Results for the Questionnaire 

Scale No. 

Items 

Cronbach’s 

alpha 

Conclusion 

(Reliable/Unreliable) 

Secure Attachment 10 .805 Very good 

Avoidant Attachment 5 .659 Acceptable 

Ambivalent Attachment 7 .773 Good 

Disorganized Attachment  10 .681 Acceptable 

Parental Behaviour Control 10 .626 Acceptable 

Emotional Breakdown 10 .748 Good 

Psychological Distress  10 .854 Very good 

Parent-Adolescent Relationship 8 .643 Acceptable 

Sibling Influence 6 .817 Very good 

Parental Influence 6 .729 Good 

Home Based Support 12 .904 Excellent 

Drug Use 10 .702 Good 
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 Source: Author (2022), SPSS Analysis. 

 

Table 5 indicate that all the sub-scales met the required level of internal consistency of reliability. 

It suggests that all the items in each subscale hanged up well with the other items and therefore 

there was no item deleted from any subscale in the questionnaire. The Cronbach’s alpha values 

ranged from a low of 0.626 (Parental Behaviour Control subscale) to a high of 0.904 (Home Based 

Support subscale). The Cronbach’s alpha for all the subscales reveal that the instruments had 

acceptable reliability for the study, as recommended by Oso and Onen (2013) that a coefficient of 

at least 0.60 is of acceptable reliability, implying that the instrument had acceptable inter-item 

consistency reliability standard. Therefore, the questionnaire was suitable for data collection 

because it sufficiently measured the constructs for which it was intended to measure and could be 

replicated to produce same results. 

  

4.9: Trustworthiness of Qualitative Data 

The reader's level of confidence that the conclusions and interpretations are supported by the facts 

is referred to as the trustworthiness of qualitative data and is determined by the level of rigor used 

in performing qualitative research (Merriam, 2009). The validity of the data is the primary concern 

of qualitative research, rather than the data itself, according to Lincoln and Guba (1985). Four 

factors are essential to data trustworthiness in qualitative research: credibility, transferability, 

dependability, and confirmability. 

 

4.9.1: Credibility 

From the viewpoint of the research participant, the credibility criteria entail demonstrating that the 

findings of qualitative research are credible or trustworthy (William, 2021). Credibility of 

interview data was confirmed in the qualitative phase of this study, by triangulation and member 

checks (Devault, 2019). Triangulation and member checks also contribute to trustworthiness by 

establishing credibility (Devault, 2019). In triangulation, the same research questions are posed to 

various study participants, and data is gathered from various sources using various techniques to 

address the same questions. 
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When doing member checks, researchers ask participants to evaluate the information gathered 

during interviews and how the information was interpreted. The member check procedure is often 

welcomed by participants since it provides them a chance to confirm their claims and fill in any 

blanks from prior interviews. To further assure the validity of interview data, the researcher 

engaged with and observed the research subjects for an extended period of time (Devault, 2019). 

 

4.9.2: Transferability 

Transferability refers to the generalisability of study findings and attempts to apply them to other 

situations and contexts (Devault, 2019). In the present study, transferability of interview data was 

ensured by using purposive sampling method to obtain participants (grade 10 learners and class 

teachers) for qualitative data collection. Purposive sampling was used to maximize specific data 

relative to the context in which it was collected. Moreover, purposive sampling ensured 

transferability as it considered the sample subjects' characteristics, which were directly related to 

the research questions. Moreover, transferability of the qualitative data in the present study was 

ensured through rich and thick description of the phenomenon being study. 

 

4.9.3: Dependability 

The concept of dependability highlights the requirement for the researcher to take into account the 

constantly shifting environment in which research takes place (William, 2021). Moreover,  

dependability need not be proven in addition to credibility if both have already been established 

(Devault, 2019). In the current study, a data audit was used to confirm the dependability of 

interview data. If the data set is rich and thick, an auditor can decide whether the research situation 

relates to their situation by conducting a data audit. Moreover, the researcher ensured dependability 

of interview data in the present study by a detailed description of the methodological procedures 

for data collection. 

 

4.9.4: Confirmability 

The degree to which the findings could be verified or validated by additional sources is referred to 

as confirmability (Wiliam, 2021). Researchers must create criteria that characterize category 

qualities and that can ultimately be utilized to support the inclusion of each data bit that is still 
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allocated to the category as well as to serve as a foundation for future tests of replicability (Lincoln 

&Guba, 1985). It is critical that other researchers be able to reproduce the findings in order to 

demonstrate that they were generated by independent research techniques rather than by conscious 

or unconscious bias. The researcher in the current study made sure that the qualitative data could 

be verified by including a thorough audit trail of the source of the interviewees' evidence. 

Moreover, the researcher ensured confirmability of qualitative data by use of multiple methods for 

collecting data to enable triangulation of the interview data from varied perspectives. In the present 

study, the researcher compared, contrasted and validated qualitative data from the two perspectives 

namely; grade 10 learners and class teachers. 

 

4.10: Data Analysis 

Data analysis is the process of collecting, modeling, and analyzing data to extract insights that 

support decision-making (Calzon, 2021). There are several methods and techniques to perform 

analysis depending on the industry and the aim of the analysis. All these various methods for data 

analysis are largely based on two core areas: quantitative methods and qualitative methods in 

research. In the current study, since a mixed methods design is adopted, data was analysed 

quantitatively and qualitatively. 

 

4.10.1: Quantitative data analysis 

Both descriptive and inferential statistics was used in analysing quantitative data. According to 

Ohri (2021), on one hand, descriptive statistics determines multiple observations that one takes 

through the research. It is defined as a finding group that fits the research parameters and the 

groups that are being tested and the use of graphs and stats to summarise the groups’ findings. On 

the other hand, inferential statistics is where a researcher takes the data got from a sample and 

make predictions if that influences the findings on a larger population (Ohri, 2021). In the present 

study, inferential statistics, including the Pearson’s product moment correlation coefficient, 

Analysis of Variance (ANOVA), simple and multiple regression analysis was used to test the 

research hypotheses. All hypotheses testing was done at α=.05. All these analyses were aided by 

use of the computer analysis programme, the Statistical Package for Social Sciences (SPSS) 

version 25.0. In this study, the Pearson correlation was used to ascertain the relationship between 
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independent families based factors and the drug abuse among learners. The Analysis of Variance 

was used to ascertain the differences in drug abuse from three or more groups of certain 

independent variables with more groupings. 

 

Linear regression statistical technique was used to learn more about the relationship between an 

independent (predictor) variable and a dependent (criterion) variable. When one has more than one 

independent variable in the analysis, this is referred to as multiple linear regressions. In general, 

regression allows the researcher to ask the general question (Crossman, 2019). When one is 

conducting a regression analysis with one independent variable, the regression equation is Y = a + 

b*X where Y is the dependent variable, X is the independent variable, a, is the constant (or 

intercept), and b is the slope of the regression line (Crossman, 2019). Crossman (2019) emphasizes 

that when one is conducting a regression analysis in which you have more than one independent 

variable, the regression equation is Y = a + b1*X1 + b2*X2 + … +bp*Xp. 

 

Analysis of Variance was used to evaluate the model fit of a regression equation. R-square, also 

known as the coefficient of determination is a commonly used statistic to evaluate the model fit of 

a regression equation. That is, how good are all of your independent variables at predicting the 

dependent variable. The value of R-square ranges from 0.0 to 1.0 and can be multiplied by 100 to 

obtain a percentage of variance explained. Finally, Structural Equation Modeling (SEM) was used 

to analyze the structural relationship between family based factors and drug abuse among learners 

(Cheung, 2008). Structural equation modeling is a powerful multivariate analysis technique that is 

widely used in the social sciences (Beran, & Violato, 2010). It provides a flexible framework for 

developing and analysing complex relationships among multiple variables that allow researchers 

to test the validity of theory using empirical models (Cheung, 2008). Therefore, in the present 

study, the structural equation modeling was relevant in quantitative analysis because it helped to 

produce a model that explained the relationship among varied family based factors and drug abuse 

among learners. 
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A diagnostic test was required since the study included statistical tests including the analysis of 

Variance (ANOVA), Simple and Multiple Regression Analysis, Pearson's Product Moment 

Correlation Coefficient, and that rely on certain presumptions about the variables that are used in 

the analysis. According to Berry's (1993) advice, the diagnostic tests for normality, the absence of 

perfect multi-collinearity, homoscedasticity and heteroscedasticity, and error independence were 

performed to determine whether the obtained data were appropriate for multiple regression 

analysis. 

 

4.10.1.1: Normality Test Results 

Regression residuals must adhere to a normal distribution in order to yield reliable conclusions. 

Variables with non-normal distributions alter relationships and the significance of tests. In 

accordance with Gravetter & Wallnau's (2000) guideline, the study used Shapiro-Wilk's test (S-W) 

to determine if the variables were normally distributed. In small and medium samples up to n = 

2000, Tabachnick and Fidell (2001) advise using the Shapiro-Wilk test rather than the 

Kolmogorov-Smirnov (K-S) test since it has higher power. The test is based on the correlation 

between the data and the associated normal scores, with S-W = 1 in the case of a fully normal 

correlation. As a result, a significantly (p.05) lower S-W than 1 suggests that normalcy is not 

satisfied. According to Tabachnick and Fidell (2001), the data is normal when Shapiro-Wilk (S-

W) is .05. The results of the Kolmogorov-Smirnov and Shapiro-Wilk tests are displayed in Table 

6 of the SPSS output. 

 

Table 6: Test of Normality of the Data Set 

 Kolmogorov-Smirnova Shapiro-Wilk 

Statistic Df Sig. Statistic df Sig. 

Secure Attachment 0.117 78 0.060 0.941 78 0.101 

Avoidant Attachment 0.139 78 0.051 0.969 78 0.152 

Ambivalent Attachment 0.098 78 0.119 0.965 78 0.130 

Disorganized Attachment  0.121 78 0.107 0.987 78 0.591 
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Parental Behaviour Control 0.100 78 0.150 0.978 78 0.347 

Emotional Breakdown 0.103 78 0.040 0.980 78 0.245 

Psychological Distress  0.116 78 0.011 0.957 78 0.110 

Parent-Adolescent Relationship 0.186 78 0.023 0.928 78 0.030 

Sibling Influence 0.171 78 0.034 0.885 78 0.074 

Parental Influence 0.215 78 0.045 0.799 78 0.047 

Home Based Support 0.086 78 0.200 0.965 78 0.282 

Drug Use 0.137 78 0.001 0.952 78 0.105 

a. Lilliefors Significance Correction 

Source: Survey Data (2022). 

Two variables, Parent-Adolescent Relationship and Parental Influence, both of which have p 0.05, 

clearly violate the norm in Table 6. According to Thode (2002), this meant that before they could 

be utilised in inferential statistics, the skewness that was present in the original data had to be 

removed. The two variables were transformed using arcsine of the square root of the two variables 

since they had negative skewness.  The rest of the variables, however, showed normal distribution 

because none of the variables with their corresponding normal scores showed any statistically 

significant differences (sig 0.05) being bigger than the previously determined value of 0.05. 

 

4.10.1.2: Assumptions of Multi-Collinearity 

When two or more items measure the same thing and are hence identical, this is referred to as 

multicollinearity. According to Tabachnick and Fidell (2001), it describes a scenario in which a 

predictor variable in a multiple regression model could be linearly predicted from the other 

variables with a high degree of accuracy. Given that what one regressor explains about the response 

overlaps with what another regressor or a group of additional regressors explain, this shows that 

perfect multicollinearity causes redundancy. The assumption of multicollinearity was investigated 

in this work using tolerance and variance inflationary factor (VIF), despite the fact that correlation 

matrix can be utilized to examine the pattern of inter-correlation among the variables. The 

tolerance of the variable is 1-R2, and VIF is its inverse. Multicollinearity issues would be evident 
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if the tolerance was less than 0.10 or the VIF was higher than 10 (O'Brien, 2007). The SPSS result 

for Tolerance and Variance Inflation Factors is shown in Table 7. 

 

Table 7: Tolerance and Variance Inflation Factor (VIF) Statistics 

Model Collinearity Statistics 
Tolerance VIF 

1 

Secure Attachment 0.742 1.347 

Avoidant Attachment 0.756 1.323 

Ambivalent Attachment 0.620 1.614 

Disorganized Attachment  0.615 1.626 

 Parental Behaviour Control 0.704 1.421 

 Emotional Breakdown 0.529 1.892 

 Psychological Distress  0.544 1.837 

 Parent-Adolescent Relationship 0.638 1.568 

 Sibling Influence 0.456 2.192 

 Parental Influence 0.349 2.867 

 Home Based Support 0.652 1.533 

a. Dependent Variable: Lecturers’ Performance 

Source: Survey Data (2022). 
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Given that each of the variables had sufficient tolerance (tolerance value > 0.10) and a low variance 

inflation factor (VIF 10), Table 7 reveals that the multicollinearity conditions were satisfied. 

Tolerance is the percentage of the predictor's variance that cannot be explained by the other 

predictors. As a result, a small tolerance value means that the independent variable under 

consideration is almost a perfect linear combination of the other independent variables already in 

the equation and should not be added to the regression equation because it is insignificant. This 

result demonstrates that the multi-collinearity assumptions, which are necessary for multiple 

regression analysis, were not violated. 

 

4.10.1.3: Homoscedasticity and Heteroscedasticity  

The hypothesis of homoscedasticity, which states that the variance of mistakes is the same across 

all levels of the independent variable, was also examined in the study. Heteroscedasticity is evident 

when the variance of errors varies with the independent variable's values. According to Osborne 

and Waters's (2002) advice, the assumption of homoscedasticity was verified visually by looking 

at a plot of the standardized residuals (also known as the errors) against the regression's 

standardized predicted value. According to Gravetter and Wallnau (2000), if a model is well-fitting, 

the residuals displayed against the fitted values should not show any trend. Therefore, 

heteroscedasticity would be implied by the residuals' non-constant variance. This was illustrated 

visually by comparing residuals to fitted (predicted) values, as seen in the following Figure 6. 
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Figure 7: Scatter Plot of Standardized Residuals against Standardized Predicted Values 

Source: Survey Data (2022). 

The data almost created a patternless cloud of dots in Figure 6, which represents heteroscedasticity 

or the absence of homoscedasticity. When the scatter is uneven and lacks any discernible patterns, 

heteroscedasticity is assumed (Gravetter & Wallnau, 2000). As a result, there was little deviation 

from the premise of homoscedacitisty, which states that there should be similar variance of errors 

at all levels of the independent variables. The variance around the regression line was therefore 

assumed to be the same for all values of the predictor variables, proving that errors were distributed 

uniformly throughout the variables. Regression and correlation analyses were therefore considered 

to be fit. 

 

4.10.1.4: Test for Independence of Errors 

The assumption that errors are independent is typically violated, resulting in unbiased estimates of 

standard errors and significance but skewed estimates of regression coefficients. The assumption 

is that the observations in the sample are independent of one another in this way, that is, that no 

one subject's measurements will be influenced by or connected to those of another subject. Kothari 
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and Garg (2014)'s recommendations were followed, and the Durbin Watson test was performed to 

look at the independence of mistakes. The test results are shown in Table 8. 

 

Table 8: Test of Independence: Model Summary 

Model R R Square Adjusted R Square Std. Error of the 

Estimate 

Durbin-Watson 

1 .546a .298 .181 .58961 1.734 

a. Predictors: (Constant), Home Based Support , Avoidant Attachment, Parental Behavioural 

Control Scale, Kessler Psychological Distress, Secure Attachment, Sibling Influence, Parent-

Adolescent Relationship, Disorganized Attachment, Ambivalent Attachment, Emotional 

Breakdown, Parental Influence  

b. Dependent Variable: Drug Use  

Source: Survey Data (2022). 

Table 8 clearly shows that the data were not auto-correlated; as a result, Tabachnick and Fidell's 

(2001) proposed Durbin-Watson statistic of 1.734, which is in the range of 1.5 to 2.5, shows that 

the premise of independence was not broken. 

 

4.10.2. Qualitative Data Analysis 

Semi-structured interviews and document reviews yielded qualitative data that was analysed using 

thematic analysis. When attempting to glean information from a set of qualitative data regarding 

people's perspectives, opinions, knowledge, experiences, or values, thematic analysis is a useful 

method. Thematic analysis was used to analyse the qualitative data gathered from semi-structured 

interviews and the reading of documents following the six stages outlined by Braun & Clarke 

(2006). 

 

Step 1: Familiarization of qualitative data 

Knowing the qualitative data was the first step. Before beginning to evaluate specific items, it is 

critical to acquire a complete overview of all the data that was gathered. This entailed listening to 
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the audio and transcribing it, reading the text and taking initial notes, and generally browsing the 

data to become familiar with it  (Braun & Clarke, 2006). 

 

Step 2: Coding 

The data had to be coded after that. Coding is the process of identifying specific text passages, 

usually phrases or sentences, and assigning brief labels, or "codes," to indicate what those passages 

are about. With the help of these codes, I was able to quickly summarize the key ideas and 

expressions that appeared often across the data (Braun & Clarke, 2006). 

 

Step 3: Generating themes 

The next step was to generate themes and this incolved reviewing the codes that had been 

developed, search for commonalities among them, and begin formulating themes. This included 

creating patterns in the qualitative data that were reliable, comprehensible, and appropriate to the 

study issue (Braun & Clarke, 2006). Themes are typically more expansive than codes. In most 

cases, multiple codes are merged into a single theme. Some of the codes may now be eliminated 

if it is determined that they are too nebulous or inapplicable (Braun & Clarke, 2006). 

 

Step 4: Reviewing themes 

This involves evaluating how well the pre-established themes relate to the coded extracts and the 

study's goals. To do this, the researcher considered whether the established themes appropriately 

reflect the research aims in light of the data (Braun & Clarke, 2006). The researcher made sure the 

resulting themes were accurate and relevant summaries of the data. The researcher then went back 

to the data set and contrasted the themes with it. When the themes had issues, they were integrated, 

broken up, discarded, or replaced with new ones, depending on what would make them more 

accurate and useful (Braun & Clarke, 2006). 

 

Step 5: Defining and naming themes 

The researcher at this point created a thorough analysis of each theme in relation to the overall 

research questions, identified each theme's relevance to the research objective, and created a 
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succinct, clear, informative description for each theme (Braun & Clarke, 2006). The researcher 

named and described each theme from the final list. While naming themes entailed coming up with 

a brief and clear name for each subject, defining themes involved articulating precisely what we 

mean by each theme and determining how it has assisted us in understanding the data (Braun & 

Clarke, 2006). 

 

Step 6: Writing up 

The researcher at this point created a thorough analysis of each theme in relation to the overall 

research questions, identified each theme's relevance to the research objective, and created a 

succinct, clear, informative description for each theme (Braun & Clarke, 2006). The researcher 

named and described each theme from the final list. While naming themes entailed coming up with 

a brief and clear name for each subject, defining themes involved articulating precisely what we 

mean by each theme and determining how it has assisted us in understanding the data (Braun & 

Clarke, 2006). 

 

4.11: Ethical considerations 

Ethical considerations for this study are important as it involves doing what was morally and 

legally right in conducting research (Creswell, 2014). It also involved owning up the consequences 

of the research outcomes which should outweigh any negative developments which may occur 

(Yin, 2009). The researcher started by obtaining ethical clearance from University of the 

Witwatersrand Human Research Ethics Committee, then permission from Gauteng Department of 

Education. Afterwards, the researcher sought permission from the Department of Education and 

from the school principals. Consent letters were issued to all participants which were the selected 

learners for the study and consent letters were sent to parents to sign them, then questionnaires 

were issued to participants. The aspects considered in the ethical considerations in the present 

study are discussed below: 

 

4.11.1: Informed consent 

The participants were informed that their participation was voluntary and that they would maintain 

their anonymity by having their identities never appear in the research. According to Bhandari 
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(2021), research involvement must always be voluntary, and no one should ever be forced to take 

part. Participants received a consent form that details the study's objectives and requests their 

permission to take part. This has ensured that there is voluntary participation of research 

participants in the study. In the present study, consent forms were issued to parents/guardians, 

learners and class teachers to ensure voluntary participation. 

 

4.11.2: Informed Assent 

Assent is a term used to express willingness to participate in research by persons who are by 

definition too young to give informed consent but are old enough to understand the proposed 

research in general, its expected risks and possible benefits, and the activities expected of them as 

subjects. Informed assent is the expressive consent of an individual under the age of 18 through 

their legally authorised representative to participate in a research study without unnecessary 

incentive or any element of force, deception, coercion or any other form of pressure (Creswell, 

2014). In the present study, since some of high school learner participants were below 18 years, 

then assent form were given to their parents/guardians who  provided consent so that they could 

participate in the study. 

 

4.11.3: Avoidance of harm 

The researcher saw to it that the respondents were free from any form of harm or discomfort by 

making sure that they remain as anonymous as possible and that collection of data was done in the 

presence of a school counselor so as to deal with any emotional discomforts that may arise. Dane 

(1990) claimed that an ethical obligation rests with the researcher to protect subjects, within 

reasonable limits, from any form of physical discomfort that may occur during the research work. 
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4.11.4: Release or publication of the findings 

The study's data and findings were accurately presented to the community of educational 

researchers in conferences and journal papers. According to Huysamen (1993), it is preferable to 

deliver the results to the subjects as a sign of appreciation and to preserve long-term positive 

connections with the community in question. 

 

4.11.5: Debriefing of respondents 

The study participants' interviews were followed right away by a debriefing. Salkind (2000) claims 

that talking about how they felt about the task right away after the session is the simplest approach 

to debrief participants. Whatever issues the respondents had during the data collection process 

were addressed right away during debriefing sessions in the current study. 

 

4.11.6: Anonymity 

This refers to gathering of data from participants without collecting any personal identifying 

information (Wiles et al., 2008). Dixon and Quirke (2018) noted that harm could come in research 

by revealing the identity of the subjects. Therefore, participants should remain anonymous and 

that in the report there was no link between the participants and the information gathered. In the 

present study, the researcher used pseudonyms in the questionnaires and interview transcribed data 

to hide the identities of the research participants. The respondents were informed that their 

identities were not at any time revealed and that the details remained anonymous. 

 

4.11.7: Confidentiality 

This involves the ethical duty of the researcher not to disclose information about a patient without 

authorization (Merideth, 2007). In the present study, confidentiality was ensured by keeping the 

quantitative and qualitative data in a safely locked cupboard. Moreover, the electronic transcribed 

data was stored in a computer whose password was kept by the researcher only, and available to 

the research supervisor upon request. The stored data would be destroyed after a period of 5 years 

from the period that the research study ends. 
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4.12: Conclusion of the Chapter 

This chapter presented the research design and methodology of the chapter. In this chapter, the 

methods adopted in the study have been reported. The details on research tools, their validity and 

reliability have also been reported. The next chapter, chapter five, presents the quantitative results 

of the study. 
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CHAPTER FIVE 

5.0: QUANTITATIVE RESULTS 

 

5.1: Introduction  

This chapter presents the quantitative results of the study which were obtained from 

questioannaires.  Both descriptive and inferential statistics have been applied to the quantitative 

data analysis. Means and standard deviation were used as descriptive statistics to explain the 

respondents' opinions on each sub-scale, and correlation, regression, and Analysis of Variance 

(ANOVA) were employed as inferential statistics to help draw conclusions. The significance 

threshold for each test was set at = 0.05. The data were analyzed using Statistical Package for 

Social Sciences (SPSS) version 26.0. 

 

5.2: Purpose of the Study 

The purpose of the study was to examine how family-based Adverse Childhood Experiences 

(ACE) affect learners’ drug abuse in selected Soweto high schools in Soweto. Secondly, it 

analyzed the kinds of support that are available at home for learners who are involved in drug 

abuse. Lastly, it investigated possible intervention strategies and a holistic model on how the 

effects of ACE in the lives of learners can be tackled. 

 

5.2.1 Objectives of the study 

The study was guided by the following objectives: 

(i) To establish how the biographical factors (parental income, level of education, marital 

status, and size of family) affect learner drug abuse in selected high schools in Soweto. 

(ii) To examine how familial psychological factors (parental behavioral control, parent-

child attachment patterns, emotional breakdown and induced psychological disorders) 

affect learner drug abuse in selected Soweto high schools. 

(iii) To establish how familial social factors (parent–adolescent relationship, sibling 

influence and parental influence) affect learner drug abuse in selected Soweto high 

schools. 
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(iv) To explore the kinds of support that is available at home for learners who are 

involved in drug abuse. 

(v) To develop a structural equation modelling that can explain family-based adverse 

childhood experiences and learner drug abuse in selected Soweto high schools. 

(vi) To establish early home based intervention strategies that could be adopted to assist 

learners who abuse drugs 

 

5.2.2 Hypotheses of the Study  

The study was guided by the following null hypotheses:  

H01: There is no significant effect of parental income on learner drug abuse in selected Soweto 

high schools. 

H02: There is no significant effect of parental level of education on learner drug abuse in selected 

Soweto high schools. 

H03: There is no significant effect of type of family on learner drug abuse in selected Soweto high 

schools. 

H04: There is no significant effect of type of family on learner drug abuse in selected Soweto high 

schools. 

H05: There is no significant effect of parental behavioral control on learner drug abuse in selected 

Soweto high schools. 

H06: There is no significant effect of parental psychological control on learner drug abuse in 

selected Soweto high schools. 

H07: There is no significant effect of parent-child attachment patterns on learner drug abuse in 

selected Soweto high schools. 

H08: There is no significant effect of parent–adolescent relationship on learner drug abuse in 

selected Soweto high schools. 

H09: There is no significant effect of sibling influence on learner drug abuse in selected Soweto 

high schools. 

H010: There is no significant effect of parental influence on learner drug abuse in selected Soweto 

high schools. 
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H011: There is no significant effect of induced psychological disorders on learner drug abuse in 

selected Soweto high schools. 

H012: There is no significant effect of emotional breakdown on learner drug/substance abuse in 

selected Soweto high schools. 

 

5.3: Questionnaire Return Rate  

Table 9, which indicates the summary of return rate of questionnaires from the respondents, reveals 

that the return rate of the questionnaires were acceptable for the study. 

Table 9: Questionnaire Return Rate 

Respondents  Questionnaires 

administered 

Return rate (%) 

Response 

 

 

 

 

 

78 97.5 

Non Response 2 2.5 

Total 80 100.0 

   Source: Survey data (2022) 

The study targeted a total of 80 learners, who had abused drugs, from the four selected public 

secondary schools in Soweto area, in Johannesburg central district, on whom the questionnaire 

were administered. Out of this number, a total of 78 questionnaires were appropriately filled and 

received back. Hence, the overall unweighted response rate for the survey was very high, as 

translated by an overall response rate of 97.5%. Response rates to specific questions were equally 

very high. However, hot-deck imputation was used to fill in the missing data points. This was 

necessary because it was envisaged that missing data could introduce bias, make handling and 

analysis of the data difficult, and create reductions in efficiency. Imputation was viewed as a way 

to avoid pitfalls involved with listwise deletion of cases that had missing values.  

 

The reason for the nonresponse bias (2.5%) was that certain questionnaires were disregarded 

because they had not been completed correctly, as was determined at the data entry stage.  

According to Oso and Onen (2009), a response rate of more than 60% is appropriate, more than 

70% is very good, and more than 80% is exceptional for analysis and reporting on a survey study. 

This claim implies that the response rate of the current study is excellent. The study's high response 
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rate was ascribed to the researcher personally handing out questionnaires to identified drug-

abusing learners who had been informed in advance of the study's purpose. The questionnaire was 

also not overly lengthy so that respondents lost interest, and the items were written so that they 

were simple to understand and answer to. Last but not least, the researcher went above and above 

to provide clarification on the questions and encourage the respondents to complete the 

questionnaires. 

 

5.4: Level of Drug Abuse among High School Learners  

The study looked into how much drug abuse was there among high school learners. The study 

defined drug abuse as any non-medical use of drugs as well as the excessive use of prescription or 

over-the-counter medications. A ten-item questionnaire was given to the respondents in an effort 

to gauge their probable involvement with drugs over the previous 12 months. As demonstrated in 

Table 10, tests for drug abuse indicators used five-point Likert scales with responses ranging from 

"none of the time" to "all of the time." 

Table 10: Level of high school learners’ drug abuse 

 Indicators  5 4 3 2 1 M SD 

1 

Have you used drugs other 

than those required for 

medical reasons 

5 
(6.4%) 

20 
(25.6%) 

31 
(39.7%) 

19 
(24.4%) 

3     
(3.8%) 

3.1 1.0 

2 
Do you abuse more than one 

drug at a time? 

4 
(5.1%) 

4   
(5.1%) 

14 
(17.9%) 

19 
(24.4%) 

37 
(47.4%) 

2.0 1.2 

3 
Can you get through the 

week without using drugs? 

11 
(14.1%) 

18 
(23.1%) 

22 
(28.2%) 

13 
(16.7%) 

14 
(17.9%) 

3.0 1.3 

4 

Have you had "blackouts" 

or "flashbacks" as a result 

of drug use? 

5 
(6.4%) 

3   
(3.8%) 

14 
(17.9%) 

23 
(29.5%) 

33 
(42.3%) 

2.0 1.2 

5 
Do you ever feel bad or 

guilty about your drug use? 

18 
(23.1%) 

19 
(24.4%) 

13 
(16.7%) 

5 (6.4%) 
23 

(29.5%) 
3.1 1.6 

6 

Have you been in trouble at 

school because of drug 

abuse? 

5 
(6.4%) 

11 
(14.1%) 

18 
(23.1%) 

28 
(35.9%) 

16 
(20.5%) 

2.5 1.2 

7 

Have you gotten into fights 

when under the influence of 

drugs?  

9 
(11.5%) 

4   
(5.1%) 

5     
(6.4%) 

23 
(29.5%) 

37 
(47.4%) 

2.0 1.3 

8 
Have you engaged in illegal 

activities in order to obtain 
11 2   6     18 41 2.0 1.4 
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drugs? (14.1%) (2.6%) (7.7%) (23.1%) (52.6%) 

9 

Have you ever experienced 

withdrawal symptoms (felt 

sick) when you stopped 

taking drugs? 

4 
(5.1%) 

20 
(25.6%) 

8   
(10.3%) 

26 
(33.3%) 

20 
(25.6%) 

2.5 1.3 

10 
Are you used to taking 

drugs most of the times? 

4 
(5.1%) 

7    
(9.0%) 

6     
(7.7%) 

45 
(57.7%) 

16 
(20.5%) 

2.2 1.0 

Average level of drug abuse 
8 
(10.3%) 

12 
(15.4%) 

16 
(20.5%) 

19 
(24.4%) 

23 
(29.5%) 

2.4 0.7 

 

Key: 5-All of the time; 4-Most of the time; 3-Some of the time; 2-A little of the time; 1-None 

of the time; M-Mean and SD-Standard deviation.  

Source: Survey Data (2022) 

 

The summary of findings from the learner respondents about their potential involvement with 

drugs during the past 12 months showed that, on average, the prevalence rate of drug abuse among 

the high school learners with history of drug use stood at 2.4 (SD=0.7) in the scale of 1 to 5, 

suggesting a fairly high prevalence. For instance, 10.3% of respondents agreed that they, all the 

time, got involved in drug abuse and 15.4% of them agreed that they, most of the times, got 

involved in drug abuse within the last 12 months. This meant that more than a quarter (25.7%) of 

the sampled learners were either very frequent or regular users of drugs, which is an indication 

that they generally got involved in drug abuse.  Further, the findings indicated that, there were 

more than a fifth (20.5%) of the respondents who accepted that, some of the times, they abused 

drugs within the last one year. In addition, some 24.4% of the participants indicated that they 

would only abuse drugs a little of the times in the last one year, further suggesting acceptance of 

being drug abuse.  

 

However, out of all the surveyed high school learners only 29.5% of them insisted that they had 

never ever abused drugs within the last 12 months. This finding suggest that a significant majority 

of the respondents (70.5%) generally agreed they had abused drugs within the last 12 months, 

whether occasionally or all of the times. On average, the study findings indicate that more than 

seven out of every ten of high school learners who had history of drug use in Soweto area, 
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Johannesburg central district were still characterized as drug abusers. Further analysis showed that 

the data had a near normal distribution as shown on Figure 7. 

 

Figure 8: Level of Learners’ Drug Abuse 

 

Majority of the responses indicating that drug abuse was prevalent among the high school learners 

who had history of drug use were distributed about the mean as shown in Figure 7. This is a likely 

indication that learners who had history of drug use were likely to be involved in drug abuse. 

However, the slight positive skew in the distribution of scores as reflected by graph indicate that 

only a few of the respondents agreed that they abuse drugs all the times, but many of them accepted 

that they abuse drugs though not always.    

 

5.5: Biographical Factors and Learners’ Drug Abuse 

The first objective of the study sought to establish the effects of biographical factors on learner 

drug abuse in selected Soweto high schools. The study envisaged that biographical factors have 

influence on drug abuse among high school learners. The bibliographic factors investigated 

include, parental income, level of education, type of family and size of family. 
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5.5.1: Effect of Parental Income on Learner Drug Abuse 

H01: There is no statistically significant effect of parental income on learner drug abuse 

Parental income was defined as the monthly amount of revenue that a parent receives or earns that 

is immediately accessible for usage to support the requirements of the family. The hypothesis that 

"there is no statistically significant effect of parental income on learner drug abuse" was tested in 

order to investigate the relationship between parental income and learners’ drug abuse. Given the 

learners' parental income, a one-way analysis of variance (ANOVA) was carried out to investigate 

any variations in drug abuse, as determined by the drug use index questionnaire. The scores on the 

learners' drug abuse index served as the dependent variable, with parental income serving as the 

independent variable. According to their monthly income, parents' income was divided into five 

groups: Group 1: less than R15000; Group 2: between R5001 and R10000; Group 3: between 

R10001 and R15000; Group 4: between R15001 and R20000; and Group 5: beyond R20000. Table 

11 displays a summary of parental income distribution. 

 

 

 

 

Table 11:  Parental Income Group Descriptions: Drug use index (n=78) 

 N Mean 

Std. 

Deviation Std. Error 

95% Confidence Interval for Mean 

Lower Bound Upper Bound 

Less than R5000 30 2.1900 .49435 .09026 2.0054 2.3746 

R5001-R10000 26 2.2769 .52407 .10278 2.0652 2.4886 

R10001-R15000 6 2.2833 .27142 .11081 1.9985 2.5682 

R15001-R20000 9 2.9111 .36209 .12070 2.6328 3.1894 

Above R20000 7 3.6000 .72801 .27516 2.9267 4.2733 

Total 78 2.4359 .65147 .07376 2.2890 2.5828 

Source: Survey Data (2022) 
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Table 11, which shows group description for learners’ drug use index got by each group, revealed 

that learners whose parental income was above R20000 had the higher mean (n=7, mean=3.60, 

standard deviation =0.73 and standard error =.07) in drug abuse index than the other groups. 

Learners whose parental income was less than R5000 had lowest drug use index (n=30, 

mean=2.19, standard deviation =0.49 and standard error =.09). The ANOVA model in the form 

𝑥̅1 ≠ 𝑥̅2 ≠ 𝑥̅3 ≠ 𝑥̅4 ≠ 𝑥̅5 was necessary to illustrate the samples tested. Where 𝑥̅1=2.19, 𝑥̅2=2.28, 

𝑥̅3=2.28, 𝑥̅4=2.91, 𝑥̅5=3.60, with the null hypothesis Ho1 “there was no statistically significant 

influence of parental income on drug use index of secondary school learners” being tested. Table 

12 shows the SPSS One-way analysis of variance (ANOVA) output. 

Table 12:  ANOVA Output, Drug Abuse Index by Parental Income (n=78) 

 Sum of Squares Df Mean Square F Sig. 

Between Groups 14.129 4 3.532 13.900 .000 

Within Groups 18.550 73 .254   

Total 32.679 77    

 

According to the findings of the ANOVA on Table 12, there was a statistically significant 

difference [F (4, 73) =13.900, p.001]. The null hypothesis, which claimed that parental income 

had no statistically significant impact on learners' drug usage in Soweto high schools, was thus 

disproved. This required accepting the alternative hypothesis that: Parental income had a 

statistically significant impact on secondary school learners' drug abuse. It was important to further 

determine which group of learners was considerably different from which other group in light of 

the fact that a significant difference had been found. This was accomplished by using the Tukey 

HSD post-hoc test. Additionally, in the table of multiple comparisons, which presents the findings 

of the Post-Hoc tests, the statistical significance of the differences between each pair of groups 

was presented (Table 13). 

 

Table 13: Tukey HSD Test by Parental Income on Drug Use Index (n=78) 
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(I) Parental Income (J) Parental Income 

Mean 

Difference (I-J) Std. Error Sig. 

95% Confidence 

Interval 

Lower 

Bound 

Upper 

Bound 

Less than R5000 R5001-R10000 -.08692 .13507 .967 -.4647 .2909 

R10001-R15000 -.09333 .22544 .994 -.7239 .5372 

R15001-R20000 -.72111* .19159 .003 -1.2570 -.1852 

Above R20000 -1.41000* .21160 .000 -2.0019 -.8181 

R5001-R10000 Less than R5000 .08692 .13507 .967 -.2909 .4647 

R10001-R15000 -.00641 .22831 1.000 -.6450 .6322 

R15001-R20000 -.63419* .19496 .014 -1.1795 -.0889 

Above R20000 -1.32308* .21465 .000 -1.9235 -.7227 

R10001-R15000 Less than R5000 .09333 .22544 .994 -.5372 .7239 

R5001-R10000 .00641 .22831 1.000 -.6322 .6450 

R15001-R20000 -.62778 .26568 .137 -1.3709 .1154 

Above R20000 -1.31667* .28045 .000 -2.1011 -.5322 

R15001-R20000 Less than R5000 .72111* .19159 .003 .1852 1.2570 

R5001-R10000 .63419* .19496 .014 .0889 1.1795 

R10001-R15000 .62778 .26568 .137 -.1154 1.3709 

Above R20000 -.68889 .25404 .062 -1.3995 .0217 

Above R20000 Less than R5000 1.41000* .21160 .000 .8181 2.0019 

R5001-R10000 1.32308* .21465 .000 .7227 1.9235 

R10001-R15000 1.31667* .28045 .000 .5322 2.1011 

R15001-R20000 .68889 .25404 .062 -.0217 1.3995 

*. The mean difference is significant at the 0.05 level. 
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The finding of the study shows, as indicated in Table 13, that the drug use index score for learners 

whose parental income was above R20000 (M=3.60; SD=.73) was significantly different from the 

group of learners whose parental income were less than R5000 (M=2.19; SD=.49), R5001-R10000  

(M=2.28; SD =.52) and R10001-R15000 (M=2.28; SD=.27). The level of drug use among the 

learners whose parental income was above R20000 was significantly (p <.001) higher than the 

other learners, except for the learners whose parental income was R15000-R20000 which did not 

have a significant difference (p=.062). Equally, learners whose parental income was in the range 

of R15000-R20000 was significantly (p <.001) higher in drug use index than the learners whose 

parental income were lower. However, the learners in the other parental income groups did not 

post any statistically significant difference in drug use index with any group. This suggests that 

learners who come from families with high parental income tend to indulge in drug use more than 

their counterparts who come from families with low income.  

 

Calculating the "effect size" (sometimes referred to as the "strength of association") also helped 

determine the significance of the result. The effect size provides information about the relative size 

of the mean differences. In other words, it was useful in describing how much of the overall 

variation in the drug abuse index of the learners could be predicted based on the levels of the 

learners' parental income. The formula: was used to determine the eta squared, which measures 

the effect size in the results of the ANOVA. 

Eta squared =  
  Sum of squares between groups  

Total sum of squares 
,  was 0.432. This calculated Eta squared (.432) implied 

that a fairly small proportion (43.2%) of variance in the level of learners’ drug use index was 

explained by learners’ parental income.   

Calculating the "effect size" (sometimes referred to as the "strength of association") also helped 

determine the significance of the result. The effect size provides information about the relative size 

of the mean differences. In other words, it was useful in describing how much of the overall 

variation in the drug abuse index of the learners could be predicted based on the levels of the 

learners' parental income. The formula: was used to determine the eta squared, which measures 

the effect size in the results of the ANOVA. 
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5.5.2: Effect of Parental Level of Education on Learner Drug Abuse 

H02: There is no significant effect of parental level of education on learner drug abuse in selected 

Soweto high schools 

This section sought to establish whether is there any significant effect of parental level of education 

on learner drug abuse in selected Soweto high schools. It was investigated by use the hypothesis 

testing, where the null hypothesis that “there is no significant effect of parental level of education 

on learner drug abuse” was tested.  Parental level of education was operationalized as the highest 

level of formal education that the parent had acquired. Parental level of education, which was the 

independent variable, was categorized into three groups namely; Group 1: University level; Group 

2: College level; Group 3: At most Secondary school level. The learners whose parents had primary 

school level of education or had no formal schooling were put together into Group 3 because of 

their negligible numbers. A one-way analysis of variance (ANOVA) was conducted to explore the 

differences in drug abuse among the high school learners given their parental level of education. 

Table 14 shows mean average learners’ drug abuse levels, as measured by drug abuse index 

questionnaire, for each group of parental level of education.  

 

Table 14: Learners’ Drug Abuse index Given Parental Level of Education (n=78) 

 N Mean 

Std. 

Deviation 

Std. 

Error 

95% Confidence Interval for 

Mean 

Lower Bound Upper Bound 

University level 13 3.0077 .96476 .26758 2.4247 3.5907 

College level 19 2.6105 .46535 .10676 2.3862 2.8348 

At most Secondary 

school level 

46 2.2022 .47772 .07044 2.0603 2.3440 

Total 78 2.4359 .65147 .07376 2.2890 2.5828 

Source: Survey Data (2022) 

 

It evident that the learners whose parental level of education were at University level had the higher 

mean (n=13, M=3.01, SD =0.96) in drug abuse index than the other two groups. Learners whose 
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parental education were at most secondary school level had the lowest drug use index (n=46, 

M=2.20, SD =0.48). However, the data was subjected to inferential statistics to establish whether 

these differences were statistically significant. The data was in ANOVA model in the form 

of;  𝑥̅1 ≠ 𝑥̅2 ≠ 𝑥̅3, where 𝑥̅1=3.01, 𝑥̅2=2.61, 𝑥̅3=2.20. The null hypothesis Ho2 that “there was no 

statistically significant effect of parent educational level on drug abuse of secondary school 

learners” was tested using ANOVA. Table 15 shows the SPSS One-way analysis of variance 

(ANOVA) output. 

 

Table 15:  ANOVA, Drug Abuse Index Level by Parental Educational Level (n=78) 

 Sum of Squares Df Mean Square F Sig. 

Between Groups 7.343 2 3.671 10.867 .000 

Within Groups 25.337 75 .338   

Total 32.679 77    

 

According to Table 15's ANOVA results, there was a statistically significant difference between 

the drug abuse index level and parental education level [F (2, 73) =10.867, p.001]. As a result, the 

null hypothesis, "Parental educational level has no statistically significant effect on learner drug 

abuse in Soweto high schools," was rejected. The finding that there was a statistically significant 

relationship between parental educational level and drug abuse among secondary school learners 

was thus reached, supporting the alternative hypothesis. Since a significant difference had been 

found, it was necessary to determine which group of learners differed considerably from which 

other group. To do this, a post-hoc test called the Turkey HSD test was computed. 

 

The table of multiple comparisons, which presents the findings of the Post-Hoc tests, indicates the 

statistical significance of the differences between each pair of groups (Table 16). 

 

Table 16: Tukey HSD Test by Parental Educational Level on Drug Abuse (n=78) 
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(I) Parental 

Education Level 

(J) Parental Education 

Level 

Mean 

Difference (I-

J) 

Std. 

Error Sig. 

95% Confidence 

Interval 

Lower 

Bound 

Upper 

Bound 

University level College level .39717 .20921 .146 -.1031 .8974 

Secondary school level .80552* .18257 .000 .3690 1.2421 

College level University level -.39717 .20921 .146 -.8974 .1031 

Secondary school level .40835* .15851 .032 .0293 .7874 

At most secondary 

school level 

University level -.80552* .18257 .000 -1.2421 -.3690 

College level -.40835* .15851 .032 -.7874 -.0293 

*. The mean difference is significant at the 0.05 level. 

 

The results shown in Table 16 indicate that the drug abuse score for learners whose parents had at 

most secondary school level of education was significantly different (M=2.20, SD =0.48) from the 

group of learners whose parents had college education (M=2.61; SD=.47) and University education 

(M=3.01; SD =.96). The level of drug abuse among the learners whose parental education was at 

most secondary school level was significantly (p <.001) lower than that of the learners whose 

parents had either college or University education. However, the learners whose parents had either 

college or University education did not post any statistically significant difference in drug abuse 

level, as reflected by none significant mean difference of .40 (SE=.21; p=.15).  

 

Nonetheless, the study has established that parental education level has statistically significant 

effect on the level of drug abuse among the secondary school learners, with learners whose parents 

having a higher education levels are likely to indulge in drug abuse more than their counterparts 

whose parents have relatively lower education. This finding concurs with the existing literature on 

the effect of family social background of children drug use. For instance, Humensky (2010) had 

recounted that higher parental education is associated with higher rates of binge drinking, 

marijuana and cocaine use in early adulthood and Milcah and Kimu (2016) observed that the 

family factors associated with adolescent substance use may include parental education. 



122 
 

 

Further, the study sought to investigate the effect size of parental education level on learners’ drug 

abuse. Calculated effect size enabled the study to gauge the strength of association between 

parental level of education and the level of drug abuse among secondary school learners. This was 

done by abuse of Eta squared, which indicates the relative magnitude of the differences between 

the means in the level of drug abuse among the learners from different parental education levels. 

Equally, the effect size indicated the amount of the total variance in the learners’ drug abuse level 

that was predictable from the knowledge of the leaner’ parental education level. The calculated eta 

squared was 0.224, which according to Cohen’s (1988) criterion can be classified as large. This 

suggests that a fairly large proportion (22.4%) of variance in the level of learners’ drug abuse was 

explained by learners’ parental educational level. Therefore, in addition to the fact that the effect 

of parental education on learners’ drug abuse level reaches statistical significance, the actual 

difference in the mean values were fairly large, especially between the learners whose parents had 

at least secondary school education and those whose parents had University education. The 

differences in the level of drug abuse between the groups were of practical significance. 

 

5.5.3: Effect of Type of Family on Learner Drug Abuse 

H03: There is no significant effect of type of family on learner drug abuse in selected Soweto high 

schools 

The third biographical factor that was envisaged to influence learner drug abuse was learners’ type 

of family. Hence, this section investigated the effect of type of family on learner drug abuse. This 

was done by testing the null hypothesis, “that no significant effect of type of family on learner drug 

abuse”. The independent variable, being type of family, was conceptualized as the structure of the 

family and categorized into four types as; Group 1: Child headed family; Group 2: Single headed 

family; Group 3: Nuclear family; and Group 4: Extended family. While the scores on the learners’ 

drug use index was the dependent variable. Hence, a one-way analysis of variance (ANOVA) was 

conducted to explore whether there is statistically significant difference in learner drug abuse given 

their family type. Table 17 shows group description for learners’ drug abuse index got by each 

family type.  

 



123 
 

Table 17: Mean Drug Abuse Levels given Learners’ Type of Family (n=78) 

 N Mean 

Std. 

Deviation Std. Error 

95% Conf. Interval for Mean 

Lower Bound Upper Bound 

Child headed 5 2.2600 .54129 .24207 1.5879 2.9321 

Single parent 46 2.6196 .67778 .09993 2.4183 2.8208 

Nuclear 14 2.0000 .55331 .14788 1.6805 2.3195 

Extended 13 2.3231 .43999 .12203 2.0572 2.5890 

Total 78 2.4359 .65147 .07376 2.2890 2.5828 

Source: Survey Data (2022) 

It is evident that the learners who were brought up in a nuclear family had the least indulgence to 

drugs as reflected by a mean drug abuse index of 2.00 (n=14; SD =0.15), while learners who were 

living in a single parent headed family seemed to indulge the highest in drug abuse as indicated by 

a mean drug abuse index of 2.62 (n=46; SD =0.68). The second highest number of secondary 

school learners who abuse drugs were from extended families (n=13; M=2.32; SD =.44), followed 

by the learners from child headed families at 2.26 with a standard deviation of .54. However, the 

data was further interrogated to establish whether these differences were statistically significant. 

One-way analysis of variance (ANOVA) was used to investigate this difference. This was 

necessary because the model was in the form of: 𝑥̅1 ≠ 𝑥̅2 ≠ 𝑥̅3 ≠ 𝑥̅4; where 𝑥̅1=2.26, 𝑥̅2=2.62, 

𝑥̅3=2.00, 𝑥̅4=2.32. The null hypothesis Ho3 that “there was no statistically significant influence 

of type of family on drug abuse index of secondary school learners” was tested using ANOVA. 

Table 18 shows the One-way analysis of variance (ANOVA) SPSS output on whether there 

significant difference on drug abuse index of high school learners given the type of their families. 

 

Table 18: ANOVA Output, Drug Abuse Index Level by Type of Family (n=78) 

 Sum of Squares df Mean Square F Sig. 

Between Groups 4.532 3 1.511 3.972 .011 

Within Groups 28.147 74 .380   

Total 32.679 77    
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For the four family types, there was a statistically significant difference in the drug abuse index 

among high school learners at the p.05 level, as shown by Table 18's ANOVA results [F (3, 74) 

=3.92, p=.011]. The null hypothesis "There is no statistically significant effect of family type on 

learner drug abuse in Soweto high schools" was thus rejected. The finding that there is a 

statistically significant influence of family type on drug misuse among secondary school learners 

was thus established, supporting the alternative hypothesis. The study also tried to determine 

whether form of family was considerably different from which other type since a significant 

difference had been observed. To make many comparisons, a post-hoc test was used. The precise 

location of the variations in the learner drug abuse index between the groups was determined 

utilizing the multiple comparison with the Turkey HSD test. The results of Post-Hoc tests to 

determine the statistical significance of the differences between each pair of groups are shown in 

Table 19, Multiple Comparisons Table. 

 

Table 19:  Tukey HSD Test by Type of Family on Drug Use Index (n=78) 

(I) Type of family (J) Type of family 

Mean 

Difference (I-J) Std. Error Sig. 

95% Conf. Interval 

Lower 

Bound 

Upper 

Bound 

Child headed Single parent -.35957 .29042 .605 -1.1229 .4038 

Nuclear .26000 .32132 .850 -.5845 1.1045 

Extended -.06308 .32455 .997 -.9161 .7900 

Single parent Child headed .35957 .29042 .605 -.4038 1.1229 

Nuclear .61957* .18825 .008 .1248 1.1144 

Extended .29649 .19372 .425 -.2127 .8057 

Nuclear Child headed -.26000 .32132 .850 -1.1045 .5845 

Single parent -.61957* .18825 .008 -1.1144 -.1248 

Extended -.32308 .23755 .528 -.9474 .3013 

Extended Child headed .06308 .32455 .997 -.7900 .9161 
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Single parent -.29649 .19372 .425 -.8057 .2127 

Nuclear .32308 .23755 .528 -.3013 .9474 

*. The mean difference is significant at the 0.05 level. 

 

Table 19, which shows post-hoc comparisons using the Tukey HSD test results, confirms that the  

drug abuse index for single parent headed family learners (M=2.62, SD=0.68) was significantly 

different from drug abuse index for nuclear family learners (M=2.00, SD=0.55). Child headed 

family learners’ drug abuse index (M=2.26, SD=0.54) did not differ significantly from single 

parent headed family, nuclear family or extended family leaners. However, the level of drug abuse 

among the learners who live in single headed was significantly (p <.001) higher than that of the 

learners who live in nuclear family. However, the learners who live in other type of families did 

not post any statistically significant difference in drug abuse levels amongst themselves, as 

reflected by none significant mean differences (p >.05). In general, the study has established that 

the type of family has statistically significant effect (F=3.972; P=.011) on the level of drug abuse 

among the secondary school learners, with learners living in well-organized type of family like 

nuclear are likely to indulge less in drug abuse than their counterparts who live in a single parent 

family, child headed family and extended family. 

  

However, the study sought to investigate the strength of association between the type of family 

and the level of drug abuse among secondary school learners. The strength of association was 

established by computing the effect size using Eta squared, which indicates the relative magnitude 

of the differences between the means in the level of drug abuse among the learners from different 

type of families. Despite reaching statistical significance, the actual difference in drug abuse mean 

scores between the learners from different family types was just moderate, as signified by eta 

squared effect size of 13, which according to Cohen’s (1988) is classified as moderate. In this 

regard, the actual difference in the learners’ drug abuse mean values were moderate, particularly 

between the learners who live in single headed family and those who live in nuclear family. 

Generally, from the effect size, it can be concluded that the difference in the level of drug abuse 

among the type of families of the secondary school learners were of practical significance.  
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This finding synchronizes with previous studies, for example, when Newcomer and Udry (1987) 

asserted that there is less parental control in a single-parent family due to the absence of the other 

parent suggests that learners from a single-parent family is highly exposed to social malpractice 

such as drug abuse. Equally, Bray and Berger (1993) had observed that children with stepfamilies 

may lack parent-child interaction causing discipline related issues such as drug abuse.  In the same 

vein, Boyas et al., (2019) established that adolescents living in families without both parents are 

likely to indulge in non-medical drug use. These findings show that adolescent use of drugs differ 

with varying family structures, suggesting that type of family has effect on drug abuse among 

secondary school learners.  

 

5.5.4: Effect of Size of Family on Learner Drug Abuse 

H04: There is no significant effect of size of family on learner drug abuse in selected Soweto high 

schools 

The effect of size of family of the learners on learners’ drug abuse was anticipated. Hence, the 

study sought to establish whether is there any significant effect of size of family on learner drug 

abuse in selected Soweto high schools. It was examined by use the hypothesis test, where the null 

hypothesis that “there is no significant effect of size of family on learner drug abuse” was tested. 

Size of family was operationalized as the number of people living in a family and being provided 

by one main bread winner. Size of family was categorized into three groups namely; Group 1: 

small (1-3 people); Group 2: Medium (4-6 people) and Group 3: Large (7 and above people). A 

one-way analysis of variance (ANOVA) was applied to explore the differences in drug abuse 

among the high school learners given their size of family. Table 20 shows mean learners’ drug 

abuse levels, as measured by drug abuse index questionnaire, for each group of size of family.  

Table 20:  Learners’ Drug Abuse Index given Size of Family (n=78) 

 N Mean 

Std. 

Deviation 

Std. 

Error 

95% CI for Mean 

Lower Bound Upper Bound 

Small (1-3) 14 2.1429 .60601 .16196 1.7930 2.4928 

Medium (4-6) 44 2.4659 .67821 .10224 2.2597 2.6721 

Large (7 and Above) 20 2.5750 .58479 .13076 2.3013 2.8487 
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Total 78 2.4359 .65147 .07376 2.2890 2.5828 

Source: Survey Data (2022) 

 

It is evident that the learners who come from large families had the highest mean (n=20, M=2.58, 

SD =0.58) in drug abuse index than the other two groups. Learners who come from small families 

had the least drug abuse index (n=14, M=2.14, SD =0.61), those from medium sized families had 

drug abuse index of 2.46 with a standard deviation of 68. However, the data was subjected to 

inferential statistics to establish whether these differences were statistically significant. The data 

was in ANOVA model in the form of;  𝑥̅1 ≠ 𝑥̅2 ≠ 𝑥̅3, where 𝑥̅1=2.14, 𝑥̅2=2.46, 𝑥̅3=2.58. The null 

hypothesis Ho4 that “there is no statistically significant effect of size of family on drug abuse 

index among secondary school learners” was tested using ANOVA. Table 21 shows the SPSS 

One-way analysis of variance (ANOVA) output. 

 

Table 21: ANOVA Output, Drug Abuse Index Level by Size of Family (n=78) 

 Sum of Squares Df Mean Square F Sig. 

Between Groups 1.629 2 .814 1.967 .147 

Within Groups 31.051 75 .414   

Total 32.679 77    

 

Despite the differences noted in Table 20, the ANOVA results (Table 21) show that the difference, 

among the varied family sizes, in the level of drug abuse index was no statistically significant [F 

(2, 75) =1.967, p=.147 (ns)]. Therefore, the null hypothesis that: “there is no statistical significant 

effect of parental educational level on learner drug abuse in Soweto high schools”, was upheld. 

Thus, since the study did not have enough evidence to reject the null hypothesis, it was concluded 

that although learners from large families were rated higher in drug abuse index compared to their 

counterparts from smaller families, there was no statistically significant difference in drug abuse 

index. This suggests that size of family has significant effect on drug abuse among secondary 

school learners.  
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Given that a significant difference was not established, use of a post-Hoc test to investigate where 

the differences were paramount was not necessary. In addition, use of eta squared to investigate 

the effect size further confirm that the strength of association between size of family and the level 

of drug abuse among secondary school learners was negligible. This was signified by the 

calculated eta squared value of 0.049, which in line with Cohen’s (1988) recommendation is 

classified as very small. Thus family size only accounted for less than 5% of the total variance in 

the learners’ drug abuse level. This suggests that only a small proportion of variance in the level 

of learners’ drug abuse was explained by learners’ family size. Therefore, the study concludes that 

although learners from larger families seemed to be more involved in drug abuse compared to their 

counterparts from smaller families, the differences in drug abuse index were not statistically 

significant. The differences in the level of drug abuse between the groups were of no practical 

significance. Thus, the study has proved that there is no statistically significant effect of size of 

family on drug abuse index among secondary school learners. 

 

5.6: Familial Psychological Factors and Learners’ Drug Abuse 

The second objective of the study sought to examine how psychological factors affect learner drug 

abuse in selected Soweto high schools. The familial psychological factors explored included; 

parental behavioral control, parent-child attachment patterns, emotional breakdown and induced 

psychological disorders. 

 

5.6.1: Parental Behavioral Control and Learners’ Drug Abuse 

The study conceptualizes parental behavioral control as the processes involving forms of parental 

control involving child internalizing and externalizing behavior. It is interpreted as the extent to 

which parents/guardians are in control over their children’s behavior.  

 

5.6.1a Parental Behavioral Control Scale  

Respondents were asked different questions to establish the level of parental behavioral control 

over them on a five-point scale ranging from strongly disagree (1 point) to strongly agree (5 

points). Table 22 summarizes distribution of responses on different indicators of parental 

behavioral control perceived by their high school learners.  
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 Table 22: Level of Parental Behavioral Control Perceived by their High School Learners 

 Indicators  1 2 3 4 5 Mean SD 

1 
My parents continue altering the 

rules and regulations on me.  

8   

(10.3%) 

11 

(14.1%) 

15               

(19.2%) 

17 

(21.8%) 

27 

(34.6%) 
3.6 1.4 

2 

My parents get annoyed with me 

without any warning when I do 

wrong things.   

11 

(14.1%) 

18 

(23.1%) 

8            

(10.3%) 

29 

(37.2%) 

12 

(15.4%) 
3.2 1.3 

3 

When I make a mistaken, I will 

never predict my parents’ 

respond.  

9    

(11.5%) 

22 

(28.2%) 

12         

(15.4%) 

23 

(29.5%) 

12 

(15.4%) 
3.1 1.3 

4 
My parents always discipline me 

without any explanation.  

19 

(24.4%) 

24 

(30.8%) 

14          

(17.9%) 

13 

(16.7%) 

8     

(10.3%) 
2.6 1.3 

5 
My parents’ way of doing things 

in the family is only allowed  

6     

(7.7%) 

8    

(10.3%) 

24         

(30.8%) 

32 

(41.0%) 

8     

(10.3%) 
3.4 1.1 

6 

My parents believe that there is 

only one correct way of doing 

things—their way.  

7      

(9.0%) 

17 

(21.8%) 

10         

(12.8%) 

25 

(32.1%) 

19 

(24.4%) 
3.4 1.3 

7 
My parents always say “no” to 

anything I suggest to them.  

18 

(23.1%) 

18 

(23.1%) 

13          

(16.7%) 

16 

(20.5%) 

13 

(16.7%) 
2.8 1.4 

8 
I’m always allowed to disagree 

with my parents on ideals which 

I think are inappropriate. 

15 

(19.2%) 

19 

(24.4%) 

10         

(12.8%) 

25 

(32.1%) 

9       

(11.5%) 
2.9 1.3 

9 
My parents always attempt to be 

in command of all that I do  

9    

(11.5%) 

16 

(20.5%) 

12          

(15.4%) 

26 

(33.3%) 

15 

(19.2%) 
3.3 1.3 

10 
My parents believe that they 

always understand better about 

everything 

11 

(14.1%) 

3       

(3.8%) 

10         

(12.8%) 

29 

(37.2%) 

25 

(32.1%) 
3.7 1.3 

Average level of Parental Behavioral 

Control 

11 

(14.1%) 

16 

(20.5%) 

13         

(16.7%) 

24 

(30.8%) 

15 

(19.2%) 
3.2 0.6 

 

Key: 1-Strongly Disagree, 2-Disagree, 3-Not Sure, 4-Agree, 5-Strongly Agree and SD-

Standard deviation  

Source: Survey data, 2022 
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Findings depicted by Table 22 show that, out of the 78 high school learners who took part in the 

survey, 30.8% of them greed with statements indicating that their parents are in control over their  

behavior, while 19.2% of them indicated that they strongly agreed with such statements. This 

meant that a half (50.0%) of the sampled high school learners generally agreed that their parents 

have overwhelming control over their behaviour. On the other hand, whereas 16.7% of the learner 

participants were unsure, 20.5% of the respondents disagreed with statements indicating that 

parents have overwhelming control over their behaviour while 14.1% strongly disagreed to such 

statements. This gave a total of 34.6% of the 78 learners who generally denied that their behaviour 

are controlled by their parents. This finding suggests that, on average, many of the high school 

learners have their parents being in control over their behavior. 

  

This was further corroborated by a composite mean of 3.2 (SD=0.6) in the parental behavioral 

control scale of 1 to 5, which showed general agreement to the statements. For instance, response 

in Item 1 show that while only 24.4% of respondents disagreed, majority (56.4%) of them agreed 

that their parents continue altering the rules and regulations on them, reflecting a mean response 

rate of 3.6 (SD=1.4). More than one out of every two (52.6%) of the respondents confirmed 

(M=3.2; SD=1.3) that their parents get annoyed with them without any warning when they do 

wrong things (Item 2), only 37.2% of them held a contrary opinion.  Equally, 44.9% of the learners 

who participated in the survey indicated that when they make a mistake, they will never predict 

how their parents would respond. Only 39.7% of the respondents said they always predict their 

parents’ response when they make a mistake, but 15.4% others remained none-committal on this 

matter.  

 

Conversly, when Item 4 sought to investigate how parents discipline their children, the results of 

the survey show that while 27.0% of the sampled learners agreed, majority (55.2%) of them 

disagreed that their parents always discipline them without any explanation. The item attracted a 

mean response rate of 2.6 with a standard deviation of 1.3, suggesting that there was a moderate 

agreement that parents sometimes discipline their children without any explanation. What came 

out clearly from the results of survey is that most parents’ way of doing things in the family is only 

allowed, as was reflected by a mean response rate of 3.4 (SD=1.1) with only 7.7% strongly 

disagreeing, 10.3% disagreeing, 30.8% being undecided, 41.0% agreeing and 10.3% of the learners 
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who took part in the study strongly agreeing to the statement of Item 5. This implies that majority 

of the respondents confirmed that in their families only parents’ way of doing things is allowed. 

In fact, response in Item 6 show that majority of the parents believe that only their way of doing 

things is correct. This was reflected by a mean response rate of 3.4 (SD=1.3), with 56.5% of the 

participants alluding that their parents believe that there is only one correct way, which is their 

way,  of doing things.    

 

Likewise, while 46.2% of the sampled learners disagreed and 16.7% remained undecided, some 

37.2% of them either agreed or strongly agreed that their parents always say “no” to anything they 

suggest to them. This reflected a parental behaviour control scale of 2.8 (SD=1.4), suggesting a 

moderate rating. However, response in Item 8 shows that sometimes parents display a low parental 

behaviour control. This was mirrored by a mean response rating of 2.9 (SD=1.3) in the item, with 

some 43.6% of the respondents alluding that they are always allowed to disagree with their parents 

on ideals which they think are inappropriate. But, response in Item 9 confirms that many parents 

command control of behaviour in their families. This was indicated by a mean response rate of 3.3 

(SD=1.3), with majority of the respondents agreeing that their parents always attempt to be in 

command of all that they do. In fact, a significant majority (69.3%) of the respondents indicated 

that their parents believe that they always understand better about everything. The statement (Item 

10) attracted a mean response rate of 3.7 with a standard deviation of 1.3, suggesting that there 

was agreement among most of the high school learners that their parents believe that they always 

understand better about everything.  

 

5.6.1b: Effect of Parental Behavioral Control on Learners’ Drug Abuse 

H05: Parental Behavioral Control has no statistical significant effect on learner drug abuse 

The goal of the study was to determine whether parental behavioral control affects learner drug 

abuse in particular Soweto high schools. To test the null hypothesis, "Parental behavioral control 

has no statistically significant effect on learner drug abuse in particular Soweto high schools," data 

were collected from the study's target population. Simple linear regression analysis was used to 

test the null hypothesis. The studied null hypothesis was H0: 5 = 0, and the corresponding 

alternative hypothesis was H1: 5 0. If the null hypothesis is correct, then E(Y) = 0 + 5X shows that 
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the population mean of Y is 0 for every value of X, indicating that parental behavioral control (X) 

has no effect on Y (learner drug abuse) and that parental behavioral control, on the other hand, has 

a statistically significant effect on learner drug abuse. 

 

According to Sullivan and Artino (2013), the mean response across a set of Likert-type scale 

responses in the measures of both variables was computed to construct an approximately 

continuous variable that would be appropriate for the use of parametric data. High scale scores 

indicated high levels of learner drug abuse and high levels of perceived parental behavioral control, 

and vice versa. In order to reject the null hypothesis, the significance level was established at 0.05, 

and if the p-value was less than 0.05, it was determined that parental behavioral control had a 

significant impact on learner drug abuse in the selected of  Soweto high schools. The regression 

model's coefficient values are displayed in Table 23. 

 

Table 23: Coefficients- Effect of Parental Behavioral Control on Learner Drug Abuse 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients 

t Sig. 

95.0% Confidence 

Interval for B 

B 

Std. 

Error Beta 

Lower 

Bound 

Upper 

Bound 

1 (Constant) 4.835 .771  6.269 .000 3.299 6.372 

Parent Behaviour 

Control 
-1.080 .346 -.337 -3.124 .003 -1.768 -.391 

a. Dependent Variable: Learners' Drug Abuse 

Y= α + β5X + ε 

  

Table 23 show that the unstandardized coefficients for parental behavioral control was -1.080 

units, suggesting that when learners’ parental behavioral control rises by one unit the level of 

learner drug abuse would reduce by 1.080 units, which is 95% within CI (-1.768 -.391).  

Similarly, an improvement in parental behavioral control by one standard deviation would results 

into succeeding fall in the level of drug abuse among the secondary school learners by .337 
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standard deviations. Thus, the results show a significant p-value (t= -3.124; p =.003) of the 

independent variable, parental behavioral control, demonstrating that there is sufficient evidence 

to reject the null hypothesis that β5 = 0. Consequently, the null hypothesis that “parental 

behavioural control has no statistical significant effect on learner drug abuse in selected Soweto 

high schools” was rejected. The null hypothesis was therefore supported, thus, it was concluded 

that there is statistically significant indirect effect of parental behavioral control on learner drug 

abuse, with the fitted line regression model as: Learner drug abuse = 4.835 - 1.080 (score of 

parental behavioral control). 

 

Further, regression Analysis of Variance was conducted to establish whether parental behavioral 

control was a significant predictor to the level of secondary school learner drug abuse. Table 24 

shows the summary of regression ANOVA on effect of emotional breakdown on learner drug 

abuse. 

 

Table 24: ANOVA- Effect of Parental Behavioral Control on Learner Drug Abuse 

Model Sum of Squares Df Mean Square F Sig. 

1 Regression 3.718 1 3.718 9.757 .003b 

Residual 28.961 76 .381   

Total 32.679 77    

a. Dependent Variable: Learners' Drug Abuse 

b. Predictors: (Constant), Parent Behaviour Control 

 

From the regression ANOVA output shown in Table 24, it is clear that parental behavioral control 

is a significant predicator to the level of drug abuse, F (1, 76) = 9.757, p=.003. This result has 

shown that the regression model significantly predicts the level of drug abuse among secondary 

school learners. Further, Table 25 shows a summary of regression model on the effect of parental 

behavioral control on learner drug abuse in secondary schools in Soweto.  

Table 25: Model Summary on the Effect of Parental Behavioral Control on Learner Drug Abuse 
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Model R R Square Adjusted R Square 

Std. Error of the 

Estimate 

1 .337a .114 .102 .61731 

a. Predictors: (Constant), Parent Behaviour Control 

 

The model summary indicates that parental behavioral control accounted for 10.2% (Adjusted 

R2=.086) of the variation in the level of drug abuse among high school learners in Soweto. This 

finding implies that variation in the level of parental behavioral control accounted for about one 

tenth (10%) of the variability in the level of drug abuse among the secondary schools learners.    

 

5.6.2: Parent-Child Attachment Patterns and Learners’ Drug Abuse 

This section examined the effect of parent-child attachment patterns on learner drug abuse in 

selected Soweto high schools.The objective was addressed by, first, using descriptive statistics to 

explore the distribution of parent-child attachment patterns among the sampled learners. Secondly, 

inferential statistics was used to establish the effect of parent-child attachment patterns on learner 

drug abuse.  

5.6.2a: Descriptive Statistics: Level of Parent-Child Attachment Patterns among the 

Respondents  

The parent-child attachment patterns; secure attachment, avoidant attachment, ambivalent 

attachment and disorganized attachment were investigated using 24 itemed parent-child 

attachment questionnaire measured on a five point Likert scale ranging from strongly disagree (1) 

to strongly agree (5). The parent-child attachment patterns were investigated separately. 

 

Secure Parent-Child Attachment Patterns 

To investigate the extent to which the learners were in secure child-parent attachment relationships 

with their parents, the respondents were asked to rate, using the scale of 1 to 5, how they relate 

with their parents considering their relationship during the period when their parent are not ill. The 

study envisaged that children who are in secure attachment to their parents enjoy being with their 

parents but are secure enough to explore the world and test the limits of their independence. The 

study envisaged that those who scored high on secure attachment scale are generally happy and 
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trusting. However, those who scored low on secure attachment scale preferred to be alone and are 

generally quiet, reserved, and independent. Table 26 providesa summary of respondents’ responses 

on secure parent-child attachment patterns indicators.  

Table 26: Respondents Ratings on Level of Secure Parent-Child Attachment Patterns 

 Secure Attachment SA A N D SD M SDev. 

1 I share an affectionate, warm 

relationship with my parents 

41 

(52.6%) 

19 

(24.4%) 

9 

(11.5%) 

6 

(7.7%) 

3 

(3.8%) 4.1 1.1 

2 If upset, I will seek comfort 

from my parents 

23 

(29.5%) 

21 

(26.9%) 

14 

(17.9%) 

16 

(20.5%) 

4 

(5.1%) 3.6 1.3 

3 I value my relationship with my 

parents 

45 

(57.7%) 

17 

(21.8%) 

8 

(10.3%) 

5 

(6.4%) 

3 

(3.8%) 4.2 1.1 

4 When my parents praise me, I 

beams with pride 

27 

(34.6%) 

31 

(39.7%) 

10 

(12.8%) 

8 

(10.3%) 

2 

(2.6%) 3.9 1.1 

5 I react strongly to separation 

with my parents 

11 

(14.1%) 

23 

(29.5%) 

20 

(25.6%) 

15 

(19.2%) 

9 

(11.5%) 3.2 1.2 

6 I spontaneously share 

information about myself with 

my parents 

20 

(25.6%) 

13 

(16.7%) 

21 

(26.9%) 

8 

(10.3%) 

16 

(20.5%) 
3.2 1.5 

7 My parents often think about 

me  when at work 

23 

(29.5%) 

20 

(25.6%) 

21 

(26.9%) 

4 

(5.1%) 

10 

(12.8%) 3.5 1.3 

8 I’ve noticed that I am copying 

my parents behavior or ways of 

doing things 

24 

(30.8%) 

10 

(12.8%) 

12 

(15.4%) 

13 

(16.7%) 

19 

(24.4%) 
3.1 1.6 

9 I openly share my feelings and 

experiences with my parents 

19 

(24.4%) 

18 

(23.1%) 

11 

(14.1%) 

14 

(17.9%) 

16 

(20.5%) 3.1 1.5 

10 My interactions with my 

parents make me feel effective 

and confident as a child  

22 

(28.2%) 

25 

(32.1%) 

12 

(15.4%) 

9 

(11.5%) 

10 

(12.8%) 
3.5 1.4 

Mean average level of secure parent-child attachment 3.5 1.3 

 

Key: SD-Strongly Disagree; D-Disagree; N-Neutral; A-Agree; SA-Strongly Agree; M-Mean 

and SDev. – Standard Deviation  

Source: Survey Data (2022) 
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From the findings of the study, there was divergent of opinions among the respondents on the 

items of secure attachment. For example, on whether the respondents share affectionate, warm 

relationship with their parents, as was sought by item 1, it emerged that while 9 (11.5%) of the 

respondents said that they do not have affectionate nor warm relationship with their parents, 

majority 60 (77.0%) of them asserted that they always share affectionate and warm relationship 

with their parents. However, some 9 (11.5%) of the respondents remained undecided on this 

matter. The item attracted mean response rate of 3.6 (SD=1.3), suggesting that a sizeable 

proportion of the respondents enjoy affectionate, warm relationship with their parents, indicative 

of secure attachment. Equally, when item 2 sought to find out where the respondents would seek 

comfort, when upset, it occurred that majority 44 (56.4%) of the respondents said, if upset, they 

would always seek comfort from their parents. However, about one out of every four 20 (25.6%) 

of the learners confirmed that they would not go to their parents when upset, but 14 (17.9%) of 

them remained non-committal on this matter. This item attracted a mean response rate of 3.6 

(SD=1.3), signifying that although majority of the respondents enjoy secure attachment to their 

parents another sizeable proportion of them do not enjoy this parent-child attachment pattern.  

 

On whether the respondents value their relationship with their parents (Item 3), the findings of the 

study revealed that many of them do. This was reflected by a mean response rate of 4.2 (SD=1.1), 

with close to four fifth 62 (79.5%) of the learners who were surveyed who agreed that they value 

relationship with their parents, a sign of a strong secure attachment. However, some 8 (10.2%) of 

them said they do not value relationships with their parents, a sign of low secure attachment. This 

finding suggests majority of the respondents’ value their relationship with their parents. Likewise, 

when item 4 sought to find out how the respondents behave when they are praised by their parents, 

whereas only 10 (12.9%) of the respondents indicated that they never beam with pride, a majority 

58 (74.3%) of them said they always beam with a great pride when their parents praise them, 

reflecting a mean rating of 3.9 (SD=1.1). 

   

Conversly, many of the respondents are not disturbed when separated from their parents. For 

example, responses in Item 5 reveal that while 11 (14.1%) of the sampled learners strongly agreed 

and 23 (29.5%) others agreed that they always react strongly to separation with their parents, 20 

(25.6%) others were undecided, but a respectable proportion 24 (30.6%) of them indicated they do 



137 
 

not react in any way to separation with my parents. This suggests that although majority of the 

respondents are disturbed when separated from their parents, an indication of secure child-parent 

attachment, many of them are not disturbed at all when separated from their parents, a sign of 

moderate level (M=3.3; SD=1.4) of child-parent secure attachment. Similarly, responses in Item 6 

indicate that although some learners spontaneously share information about themselves with their 

parents, others hardly share any information with their parents. This was interpreted from a mean 

response rate of 3.2 (SD=1.5), with 33 (43.3%) of the respondents agreeing, but 24 (30.8%) of 

them disagreeing that they spontaneously share information about themselves with their parents.  

 

However, responses on Item 7 indicate that although many 43 (55.1%) of the respondents believed 

that their parents often think about them when at work, some 21 (26.9%) others were not sure and 

some 14 (17.9%) of them believed their parents never think about them when at work. This 

response reflected a mean rating of 3.5 with standard deviation of 1.3, suggesting that a fair 

proportion of the learners believed that their parents hardly think about them. On whether the 

learners were copying their parents’ behaviour or ways of doing things (Item 8), there was a sharp 

division of opinion on this matter. This was revealed by a mean rating of 3.1 (SD=1.6), with 34 

(43.6%) of the respondents accepting that they were copying their parents behaviour or ways of 

doing things and 32 (41.1%) said they never copy their parents behaviour or ways of doing things. 

While 12 (15.4%) of them remained unsure whether or not they really copy their parents’ behavior 

or ways of doing things. 

  

Item 9 sought to find out whether or not the selected learners openly share their feelings and 

experiences with their parents. It emerged that 19 (24.4%) of the respondents and 18 (23.1%) 

others strongly agreed and agreed, respectively, with the statement that “I openly share my feelings 

and experiences with my parents”. Conversely, some 14 (17.9%)of surveyed learners disagreed 

and 16 (20.5%) others strongly disagreed with the statement, but 11 (14.1%) remained undecided 

on this matter, suggesting that although majority of the learners alluded that they openly share their 

feelings and experiences with their parents, many of them do not. Lastly, it emerged from Item 10 

that although majority 47 (60.3%) of the learners who took part in the survey believed that their 

interactions with their parents make them feel effective and confident as a child, some 9 (34.3%) 

of them did not believe in this. The response in this item attracted a mean rating of 3.5 with a 
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standard deviation of 1.4, suggesting that whereas many of the learners displayed a fair strong 

secure child-parent attachments, others show low secure child-parent attachments pattern.  

 

Avoidant Child-Parent Attachment  

The study envisaged that learners with an avoidant attachment style may be emotionally distant, 

often preferring to play and interact with objects rather than people. It is characterized by learners 

who are wary of physical contact like hugs and cuddles. Learners who display early signs of 

independence, wanting to do things themselves rather than seek help from their parents or other 

adults are high in avoidant parent-child attachment, whereas learners who display tendencies of 

seeking support or help from their parents or other adults are low in avoidant parent-child 

attachment. Table 27 gives the summary of respondents’ responses on avoidant parent-child 

attachment patterns indicators. 

Table 27: Respondents Ratings on Level of Avoidant Parent-Child Attachment Patterns 

 Indicators  SA A N D SD M SDev. 

1 I am uncomfortable with physical 

affection or touch from my parents 

10 

(12.8%) 

12 

(15.4%) 

13 

(16.7%) 

24 

(30.8%) 

19 

(24.4%) 2.6 1.4 

2 I not want to accept help from my 

parents when I need it 

9 

(11.5%) 

13 

(16.7%) 

10 

(12.8%) 

22 

(28.2%) 

24 

(30.8%) 2.5 1.4 

3 I feel that my parents treats me 

unfairly 

11 

(14.1%) 

9 

(11.5%) 

7  (9.0%) 20 

(25.6%) 

31 

(39.7%) 2.3 1.5 

4 When I am misbehaving, I respond to 

my parents looks or tone of voice 

15 

(19.2%) 

12 

(15.4%) 

7  (9.0%) 18 

(23.1%) 

26 

(33.3%) 2.6 1.5 

5 Despite my best effort, I’m 

uncomfortable with how my parents 

and I get along 

7 

(9.0%) 

8 

(10.3%) 

10 

(12.8%) 

26 

(33.3%) 

27 

(34.6%) 
2.3 1.3 

Mean average level of avoidant parent-child attachment 2.5 0.8 

 

Key: SD-Strongly Disagree; D-Disagree; N-Neutral; A-Agree; SA-Strongly Agree; M-Mean 

and SDev. – Standard Deviation  

Source: Survey Data (2022) 

 

The finding of the study show a low level of avoidant parent-child attachment style, as reflected 

by a composite mean of 2.5 (SD=0.8) in the scale of 1 to 5. For instance, response on Item 1 show 
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that although some of the sampled learners indicated that they are always uncomfortable with 

physical affection or touch from their parents, majority of them alluded that they are at ease with 

physical affection or touch from their parents. This was reflected by the number of the respondents 

who agreed (15.4% agreed, 12.8% strongly agreed) and those who disagreed (30.8% agreed, 

24.4% strongly disagreed) with the statement that “I am uncomfortable with physical affection or 

touch from my parents”.  By the same token, response on Item 2 also reveal that although close to 

three out of every five 46 (59.0%) the surveyed learners either agreed or strongly agreed that they 

will always want to seek help from their parents when they need it, some 22 (28.2%) others alluded 

that they would not accept help from their parents when they need it, but 10 (12.8%) remained 

none indicative on whether they would seek or not help from their parents when they need it. This 

suggests a mixture of both high and low avoidant child-parent attachment pattern among the 

respondents. 

   

Similarly, on the perception of how the parents treat the respondents, the responses on Item 3 

reveal that whereas majority 51 (65.3%) of the surveyed learners were satisfied that their I feel 

that their parents treat them well, a sign of a low avoidant child-parent attachment, some 20 

(25.6%) of them held the feeling that their parents do not treat well fairly, suggesting high avoidant 

attachment. The item attracted a mean response of 2.3 with a standard deviation of 1.5, suggesting 

a low avoidant child-parent attachment pattern.  Moreover, from the Item 4 there is evidence that 

although a few of the learners respect reprimand from their parents, majority do not care. This was 

reflected by only 12 (15.4%) and 15 (19.2%) of the learners who agreed and strongly agreed, 

respectively, that when they are misbehaving, they respond to their parents looks or tone of voice. 

However, more than one out of two 44 (56.4%) of the respondents accepted that their parents looks 

or tone of voice do not influence how they behave. The composite mean for this item was 2.6 

(SD=1.5), suggesting that there is a varied levels of avoidant child-parent attachment pattern 

among the sampled learners. On how the respondents get along with their parents (Item 5), it 

emerged that majority of the respondents are comfortable with how they get along with their 

parents. This was shown by 53 (67.9%) of the respondents who either strongly agreed or agreed 

that they are comfortable with how they get along with their parents. Only 15 (19.3%) of them 

alluded that despite their best effort, they are uncomfortable with how they get along with their 

parents.  
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Ambivalent Child-Parent Attachment  

In this study, ambivalent attachment is characterized by high levels of anxiety and insecurity. The 

study envisage that learners with this pattern attachment may give impression of being clingy, and 

more frequently seek the attention of their parent or caregiver, yet may reject that attention when 

it is offered and may also be wary of strangers. The study investigated ambivalent attachment 

among the surveyed learners using their responses from the seven itemed questionnaire. Table 28 

gives the summary of respondents’ responses on ambivalent parent-child attachment patterns 

indicators. 

Table 28: Respondents Ratings on Level of Ambivalent Parent-Child Attachment Patterns 

 Indicators  SA A N D SD M SDev. 

1 My parents and I always seem to 

be struggling with each other 

18 
(23.1%) 

13 
(16.7%) 

9 
(11.5%) 

21 
(26.9%) 

17 
(21.8%) 2.9 1.5 

2 I appear hurt or embarrassed 

when my parents corrects me 

9 
(11.5%) 

11 
(14.1%) 

15 
(19.2%) 

23 
(29.5%) 

20 
(25.6%) 2.6 1.3 

3 I try to please my parents 36 
(46.2%) 

20 
(25.6%) 

10 
(12.8%) 

4 
(5.1%) 

8 
(10.3%) 3.9 1.3 

4 I remain angry or is resistant 

after being disciplined 

14 
(17.9%) 

10 
(12.8%) 

12 
(15.4%) 

27 
(34.6%) 

15 
(19.2%) 2.8 1.4 

5 When I am  in a bad mood, I 

know we are in for a long and 

difficult day 

18 
(23.1%) 

16 
(20.5%) 

12 
(15.4%) 

22 
(28.2%) 

10 
(12.8%) 

3.1 1.4 

6 I whine or cry when I wants 

something from my parents 

11 
(14.1%) 

9 
(11.5%) 

6 (7.7%) 24 
(30.8%) 

28 
(35.9%) 2.4 1.4 

7 I expresses myself hurt or 

jealously when my parents spend 

time with other children 

19 
(24.4%) 

8 
(10.3%) 

9 
(11.5%) 

19 
(24.4%) 

23 
(29.5%) 

2.8 1.6 

Mean average level of ambivalent parent-child attachment 2.9 0.7 

 

Key: SD-Strongly Disagree; D-Disagree; N-Neutral; A-Agree; SA-Strongly Agree; M-Mean 

and SDev. – Standard Deviation  

Source: Survey Data (2022) 
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The results of the survey reveal that there is generally moderate level of ambivalent child-parent 

attachment pattern among the surveyed learners, as was reflected by a composite mean 2.9 with a 

standard deviation of 0.7. However, the results of the survey revealed a mixed response on the 

indicators of ambivalent parent-child attachment pattern. For example, the response in Item 1, 

attracting a mean of 2.9 (SD=1.5), indicate that while 38 (48.8%) of the learners who took part in 

the survey denied that they always struggle with their parents, 31 (39.8%) others agreed that they 

always seem to be struggling with each other. Equally, when Item 2 sought to find out the response 

of the learners when they are corrected by their parents, the findings revealed that although 

majority 43 (55.1%) of the respondents held a contrary stand, a respectable proportion 20 (25.6%) 

of them asserted that they appear hurt or embarrassed when they are corrected by their parents. 

However, 15 (19.2%) of them remained undecided on the matter and the item computed mean was 

2.6 (SD=1.3).  

 

Similarly, the findings in Item 4 show that although majority 43 (55.1%) of the respondents held 

a contrary opinion, a respectable proportion 24 (30.7%) of them asserted that they always remain 

angry or become resistant after being disciplined. The Item rating was 2.8 (SD=1.4), suggesting 

that whereas some of the respondents agreed, others denied that they remain angry or resistant 

after being disciplined by their parents, suggesting a mixed rating on ambivalent child-parent 

attachment. In fact, a significant majority 56 (71.8%) of the learners who took part in the survey 

accepted (M=3.9; SD=1.3) that they always try to please their parents, only 12 (15.4%) of them 

refuted the claim that they always try to please their parents most of the times.  Close to a 

quarter 18 (23.1%) and 16 (20.5%) of the sampled learners strongly agreed and agreed, 

respectively, that when they are in a bad mood with their parents, they know they are in for a long 

and difficult day. However, some 32 (41.0%) of the respondents believed that being in a bad mood, 

has nothing to do with the day a head.  

 

Item 6, revealed that majority of the respondents refuted that the assertion that they have to whine 

or cry when they want something from their parents, as reflected by a mean rating of 2.4 (SD=1.4). 

Only 20 (25.6%) of the respondents accepted that they always whine or cry when they want 

something from their parents. Equally, response on Item 7 show that although some 27 (34.7%) of 

the respondents confirm that they usually expresses themselves hurt or jealously when their parents 
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spend time with other children, more than a half 42 (53.9%) of the learners who were surveyed 

refuted such argument. 

 

Disorganized Child-Parent Attachment  

Disorganized child-parent attachment is characterized by seeking extreme closeness or extreme 

distance with no in-between, highly anxious of others intentions, inconsistency with their own 

romantic relationships, fear of abandonment, fear of getting emotionally intimate and low self-

esteem. On one hand, learners who score high on disorganized child-parent attachment usually 

display anger and erratic behavior, depressed, withdrawn, and unresponsive. On the other hand, 

learners of low disorganized child-parent attachment are generally tolerant to stress and less likely 

to experience negative emotions like fear, sadness, anxiety, and guilt. This study investigated 

disorganized child-parent attachment among the sampled selected secondary school learners using 

seven itemed questionnaire. Their responses on the indicators of disorganized child-parent 

attachment were summarized in Table 29.  

Table 29: Respondents Ratings on Disorganized Child-Parent Attachment 

 Indicators SA A N D SD M SDev. 

1 I am  overly dependent on 

my parents 

20 

(25.6%) 

18 

(23.1%) 

8 

(10.3%) 

17 

(21.8%) 

15 

(19.2%) 
3.1 1.5 

2 I easily become angry at 

my parents 

8 

(10.3%) 

12 

(15.4%) 

10 

(12.8%) 

28 

(35.9%) 

20 

(25.6%) 
2.5 1.3 

3 I ask for my parents help 

when I do not need help 
7 (9.0%) 

8 

(10.3%) 
7 (9.0%) 

29 

(37.2%) 

27 

(34.6%) 
2.2 1.3 

4 I see my parents as a 

source of punishment and 

criticism 

2 (2.6%) 
12 

(15.4%) 

12 

(15.4%) 

21 

(26.9%) 

31 

(39.7%) 
2.1 1.2 

5 Dealing with my parents 

drains my energy 
6 (7.7%) 

14 

(17.9%) 

19 

(24.4%) 

21 

(26.9%) 

18 

(23.1%) 
2.6 1.2 

6 My feelings  towards my 

parents can be 

unpredictable or can 

change suddenly 

14 

(17.9%) 

20 

(25.6%) 

12 

(15.4%) 

10 

(12.8%) 

22 

(28.2%) 
2.9 1.5 

7 I am sneaky or 

manipulative with my 

parents  

0 (0.0%) 
0 

(0.0%) 

21 

(26.9%) 

36 

(46.2%) 

21 

(26.9%) 
2.0 0.7 
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Mean rating of disorganized child-parent attachment 2.5 0.6 

 

Key: SD-Strongly Disagree; D-Disagree; N-Neutral; A-Agree; SA-Strongly Agree; M-Mean 

and SDev. – Standard Deviation  

Source: Survey Data (2022) 

 

It emerged from the results of the survey that on average many of the respondents had moderate 

levels of disorganized child-parent attachment among the learners who were surveyed, as was 

reflected by a mean agreement rating of 2.5 (SD=0.6).  For instance, responses on item 1 indicate 

that while some of the respondents were not overly dependent on their parents (21.8% disagreed, 

19.2% strongly disagreed), some of them agreed that they are always excessively dependent on 

their parents (23.1% agreed, 25.6% strongly agreed), which suggests that close to a half of them 

fall in the category disorganized child-parent attachment pattern (M=3.1, SD=1.5). However, 

10.3% of the respondents remained undecided on this matter, showing mixed findings. Equally, 

the results, as shown by responses on Item 2, revealed that while 10.3% and 15.4% of the 

respondents strongly agreed and agreed, respectively, that they easily become angry at their 

parents, many of them refuted the claim (35.9% disagreed, 25.6% strongly disagreed) that they 

easily become angry at their parents. The item had a computed average positive response rate of 

2.5 (SD=1.3), suggesting that while some of the respondents showed a low disorganized child-

parent attachment pattern, some other were of high disorganized child-parent attachment pattern. 

  

By the same token, the results of the responses on Item 3 revealed that while 10.3% and 9.0% of 

the respondents agreed and strongly agreed, respectively, that they sometimes ask for their parents 

help when they do not need help, majority of them disagreed (37.2% disagreed, 34.6% strongly 

disagreed) that they ask for their parents help when they do not need help. This item generated 

mean agreement response of 2.2 with a standard deviation of 1.3, suggesting that majority of the 

respondents did not support the statement.  Item 4 sought to find out how respondents view of their 

parents. The results indicate that while 15.4% of the respondents did not divulge what they thought 

of their parents, some 18.0% of them agreed (15.4% agreed, 2.6% strongly agreed) that they always 

see their parents as a source of punishment and criticism, but a majority of them either disagreed 
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(26.9%) or strongly disagreed (39.7%) that they always see their parents as a source of punishment 

and criticism. Equally, response on Item 5 which attracted a mean positive response rate of 2.6 

(SD=1.2) show that some 25.6% of the respondents alluded that dealing with their parents drains 

their energy, indicating high disorganized child-parent attachment, but half (50.0%) of the 

respondents denied that dealing with their parents drains their energy, which reflects low 

disorganized child-parent attachment pattern. This suggests that while some of the respondents 

showed high disorganized child-parent attachment pattern, many of them are of low disorganized 

child-parent attachment pattern. However, 24.4% of the respondents were undecided on this 

statement. 

  

Furthermore, the results of the survey (Item 6) revealed that 12.8% of the respondents disagreed, 

28.2% strongly disagreed, 15.4% were undecided, 25.6% agreed and 17.9% strongly agreed that 

their feelings towards their parents are unpredictable and can change suddenly. Given that the item 

attracted a mean positive response rate of 2.9 (SD=1.5), suggests that there is fairly moderate 

agreement that many of learners feelings’ towards their parents are unpredictable. Lastly, the 

responses on Item 7, with a mean positive response rate of 2.0 (SD=0.7), show that although 26.9% 

of respondents remained none committal, a significant proportion (73.1%) of them either disagreed 

or strongly disagreed that they are sneaky or manipulative with their parents.  

 

5.6.2c: Parent-Child Attachment Patterns Ratings 

Learners’ parent-child attachment ratings were computed from their responses in the five point 

Likert scaled questionnaire. Each parent-child attachment pattern was measured within the scale 

of 1 to 5, the negatively worded statements were reversed such that 1 represented the least rating 

while 5 represented the highest level of personality trait scale. Table 30 presents descriptive 

statistics of parent-child attachment patterns among sampled learners.  

Table 30: Descriptive Statistics of Parent-Child Attachment Patterns among Respondents  

 N 

Mean Std. 

Deviation Skewness Kurtosis M SE 

Secure Attachment 78 3.5449 .08939 .78948 -.595 -.490 
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Avoidant Attachment 78 2.4718 .09587 .84667 .500 .233 

Ambivalent Attachment 78 2.9121 .07921 .69956 .336 -.360 

Disorganized Attachment 78 2.5018 .06777 .59850 -.094 -.249 

Source: Survey data (2022) 

It is evident from Table 30 that the respondents reached the highest mean score in the secure 

attachment (Mean =3.54; SD=.79), followed by ambivalent attachment at a mean of 2.91 (SD=.70) 

in the scale of 1 to 5. The lowest mean score was recorded in avoidant attachment (M = 2.47; 

SD=.10). However, disorganized attachment was rated at 2.50 with a standard deviation of .59. 

These findings suggest that, on average, majority of the learners show high level of secure 

attachment as being self-contented, social, warm, and easy to connect to. The results of the survey 

show that they are aware of and able to express their feelings. On the contrary, the fact that they 

were rated moderate in avoidant attachment suggests that many of the learners who were sampled 

for the survey neither exhibit strong desire for closeness with others.  A look at the skewness of 

the means, show that secure attachment and disorganized attachment both had a negative skew. 

This implies that most of the learners had their parent-child attachment scores less than the sample 

mean scores of each of the attachment styles. However, avoidant attachment and ambivalent 

attachment pattern all had positive skew of means, suggesting that majority of the surveyed 

learners’ recorded higher scores than the means scores in these children-parent attachment 

patterns.  

 

5.6.2d: Correlation Analysis of Parent-Child Attachment Patterns and Drug Abuse 

Pearson’s correlation analysis was used to determine the degree of relationships between parent-

child attachment patterns and drug abuse. The scores of all the variables (parent-child attachment 

patterns) were converted into ratio scaled data by computing mean responses per respondents. 

Correlations Table 31 presents the mean values, standard deviations and correlations between 

secure attachment, avoidant attachment, ambivalent attachment and disorganized attachment and 

drug abuse.  

Table 31: Correlation Analysis of Parent-Child Attachment Patterns and Drug Abuse 
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Descriptive 

Statistics Correlation coefficients  

Variable Mean SD 1 2 3 4 5 

Secure Attachment (1) 3.54 .79 1 -.149 -.187 -.270* - .547** 

Avoidant Attachment (2) 2.47 .85  1 -.021  .043 .030 

Ambivalent Attachment (3) 2.9 .70   1 -

.321** 

.071 

Disorganized Attachment (4) 2.50 .60 
   

1 .439** 

Drug Abuse (5) 2.69 0.24     1 

**Correlation is significant at the 0.01 level (2-tailed).  

*Correlation is significant at the 0.05 level (2-tailed).      

  

The results of the correlation analysis presented in Table 31 show that there is weak-to-moderate 

correlation between parent-child attachment patterns and drug abuse in both positive and negative 

magnitudes. There was a statistically significant negative correlation between secure attachment 

and drug abuse(r = -.547, p<.01). This implies that there is indirect relationship between secure 

attachment pattern and drug abuse. Learners who are brought up in high secure child-parent 

attachment are likely to indulge less in drug abuse and vice-versa. On the contrary, the study 

established that there is statistically significant direct relationship (r = .439, p<.01) between 

disorganized attachment and drug abuse, implying that a learner who was exposed to higher levels 

of disorganized attachment mostly indulgence in drug abuse. This suggests that children brought 

up under highly disorganized child-parent attachment have higher probability of abusing drugs. 

Equally, the findings of the study show that although both avoidant attachment and ambivalent 

attachment have positive relationship to drug abuse, but their relationships are not statistically 

significant (p>.05).  

 

5.6.2e: Regression Analysis of Parent-Child Attachment Patterns and Drug Abuse 

Regression analysis was used to determine the degree of influence of parent-child attachment 

patterns on drug abuse. Given that parent-child attachments are not mutually exclusive in 

individuals, use of a multiple regression analysis is not justified. Therefore, the study used simple 

linear regression where each parent-child attachment pattern was independently regressed on 
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learners’ drug abuse scale scores. The summary of regression analysis results are presented in 

Table 32.  

 

Table 32:  Regression of Parent-Child Attachment Patterns and Drug Abuse 

Variable 

Model Summary ANOVA Coefficient 

 R2 SEE F 

p-

value b  t Sig. 

Secure Attachment (1) 

.300 .545 

32.50

5 .000 -0.450 

-

5.701 .000 

Avoidant Attachment (2) .001 .655 0.067 .796 0.023 0.259 .796 

Ambivalent Attachment (3) .005 .654 0.380 .540 0.066 0.616 .540 

Disorganized Attachment (4) 

.193 .589 

18.15

6 .000 0.459 4.261 .000 

SEE-Standard Error of Estimate 

 

The values of coefficients of determination, as expressed by R2 values, reveals that the level of 

influence of parent-child attachment patterns and drug abuse varies. For example, the results of 

the study show that secure attachment had the highest influence on drug abuse among the high 

school learners. It accounted for 30%, as signified by R Square value of .300 (SEE=.54), of the 

variation in the level of drug abuse among the learners. However, avoidant attachment explained 

the least variation, R2 = .001 (SEE=0.66) in the level of drug abuse, suggesting that only 0.1% of 

variation in the level of drug abuse among the high school learners is attributed to their level of 

avoidant chid-parent attachment. Disorganized attachment accounted for 19.3% (R-Square=.193) 

and ambivalent attachment accounted for only 0.5% (R-Square=.005) of the variance in drug abuse 

among the high school learners.  

 

The differences in the level of influence of the parent-child attachment patterns and drug abuse 

were further confirmed by the coefficient values. For instance, secure attachment had the highest 

coefficient values (B = -0.450, t= -.5.701, p =.000), suggesting that it made the highest reciprocal 
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impact on drug abuse among the learners. This indicates that for every one unit rise in the level of 

secure attachment, there is an ensuing decrease in drug abuse rating by .450 units. Disorganized 

attachment had the second highest coefficient value (B= 0.459, t=4.261, p=.000), implying that 

when this child-parent attachment rise by one unit there would be successive rise in the level of 

drug abuse scale, though only by .459 units. On the contrary, changes in the level of the other two 

chid-parent attachments, avoidant attachment and ambivalent attachment, did not cause any 

statistically significant changes in the degree of drug abuse among the high school leaners.  

  

Moreover, it is evident from the ANOVA results that whereas secure attachment and disorganized 

attachment patterns were indeed significant predictors of drug abuse among the high school 

learners, avoidant attachment and ambivalent attachment were not. Secure attachment and 

disorganized attachment patterns each had a significant F values (t > 1.96, p<.001), suggesting that 

the level of avoidant attachment and ambivalent attachment patterns can be used to significantly 

be relied on to predict drug abuse among the high school learners in Soweto.  

 

5.6.3: Emotional Breakdown and Learner Drug Abuse 

This section sought to investigate how emotional breakdown affect the involvement of learners in 

drug abuse. The objective was addressed by, first, exploring the respondents level of emotional 

breakdown and, second, by establishing the degree of effect of emotional breakdown on learners’ 

drug abuse. 

 

5.6.3a: Ratings on the level of Emotional Breakdown among the Respondents 

The surveyed learners were presented with ten-itemed 5-point Likert scaled questionnaire whose 

constructs showed signs of emotional breakdown. The respondents were requested to indicate the 

extent to which they agreed with statements from strongly disagreed (1) to strongly agreed (5). 

Their responses were summarized as in Table 33. 
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Table 33: Rating on Emotional Breakdown 

 Indicators 1 2 3 4 5 M SDev 

1 I find it difficult to sleep 
21 

(26.9%) 

26 

(33.3%) 

6        

(7.7%) 

15 

(19.2%) 

10 

(12.8%) 2.6 1.4 

2 I get angry quickly 
14 

(17.9%) 

8    

(10.3%) 

9    

(11.5%) 

31 

(39.7%) 

16 

(20.5%) 3.3 1.4 

3 
I feel depressed most of the 

time 

13 

(16.7%) 

19 

(24.4%) 

10 

(12.8%) 

19 

(24.4%) 

17 

(21.8%) 3.1 1.4 

4 I always feel paranoid 
14 

(17.9%) 

20 

(25.6%) 

27 

(34.6%) 

13 

(16.7%) 

4      

(5.1%) 2.7 1.1 

5 
I always avoid family and 

friends. 

17 

(21.8%) 

29 

(37.2%) 

4      

(5.1%) 

15 

(19.2%) 

13 

(16.7%) 2.7 1.4 

6 I avoid my responsibilities 
19 

(24.4%) 

22 

(28.2%) 

11 

(14.1%) 

19 

(24.4%) 

7     

(9.0%) 2.7 1.3 

7 
I have lost self-respect for 

personal hygiene 

32 

(41.0%) 

18 

(23.1%) 

21 

(26.9%) 
5 (6.4%) 

2      

(2.6%) 2.1 1.1 

8 
I have general disinterest in 

life 

12 

(15.4%) 

16 

(20.5%) 

20 

(25.6%) 

19 

(24.4%) 

11 

(14.1%) 3.0 1.3 

9 I eat a lot of unhealthy food 
4     

(5.1%) 

14 

(17.9%) 

6      

(7.7%) 

37 

(47.4%) 

17 

(21.8%) 3.6 1.2 

10 I always feel sick 
19 

(24.4%) 

31 

(39.7%) 

10 

(12.8%) 

13 

(16.7%) 

5      

(6.4%) 2.4 1.2 

Average rating on emotional 

breakdown 

17 

(21.2%) 

20 

(26.0%) 

12 

(15.9%) 

19 

(23.8%) 

10 

(13.1%) 2.8 0.7 

Key: SD-Strongly Disagree; D-Disagree; N-Neutral; A-Agree; SA-Strongly Agree; M-Mean 

and SDev.-Standard Deviation. Source: Survey Data (2022) 
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The summary of findings from the learners about their status on emotional breakdown showed that 

23.8% of them agreed to the statements measuring emotional breakdown and of all the participants, 

13.1% of strongly agreed with statements that indicated that measure emotional breakdown which 

is a likely indication that they suffer emotional breakdown. Both the “agree” and “strongly agree” 

responses are an indication that the learners exhibit signs of emotional breakdown. This meant that 

a total of 45.9% of the learners who took part in the survey had symptoms of emotional breakdown. 

However, according to the findings, there was an unsure vote of 15.9% participants, which was a 

likely indication that some of the respondents were ambivalent about their perceptions of their 

emotional status. They would therefore likely fall on either side of ‘agreeing’ or ‘disagreeing’ to 

experiencing emotional breakdown. 

  

However, out of the 78 study participants, 26.0% disagreed to responses indicating low emotional 

breakdown, while 21.2% strongly disagreed to the statements. In responding to both ‘disagree’ 

and ‘strongly disagree’ statements, a total of 47.2% of the respondents showed a likely indication 

of no or low emotional breakdown. It is notable that the percentage of the learners that experienced 

emotional breakdown and the percentage that did not experience emotional breakdown almost 

tallied with a 45.9 % (‘strongly agree’ + ‘agree’ statements) and 47.2% (strongly disagree’ and 

disagree’ statements), while the remaining 15.9% was unsure and could fall on either side. This 

suggests that whereas some of the learners did not show signs of emotional breakdown, a sizeable 

proportion of them were suffering emotional breakdown. On average, emotional breakdown 

among the sampled learners was rated at 2.8 (SD=0.7) in the scale of 1 to 5, suggesting a moderate 

level of emotional breakdown.  

 

On individual items, response in item 1 show that although many of the respondents refuted (26.9% 

strongly disagreed, 33.3% disagreed) the claim that they find it difficult to sleep, some of them 

agreed (19.2% agreed, 12.8% strongly agreed) that they find it difficult to sleep, reflecting a 

moderate (M=2.6; SD=1.4) emotional breakdown. However, while only 28.2% of the respondents 

disagreed, majority (60.2%) of them accepted that they sometimes get angry very quickly. 

Likewise, whereas 41.1% of the surveyed learners denied that they feel depressed most of the 
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times, many (46.2%) others agreed they feel depressed most of the times. In additionalthough 

34.6% remained noncommittal, 21.8% others accepted that they always feel paranoid.  

Furthermore, at a mean rating of 2.7 (SD=2.7), while majority (59.0%) of respondents denied, 

35.9% of them agreed that they always avoid family and friends, which a sign of emotional 

breakdown. Moreover, 33.3% agreed they had lost self-respect for personal hygiene and 38.5% 

observed that they had general disinterest in life. On what they eat, the results of the survey show 

that more than two thirds (69.2%) of the respondents were in agreement that they eat a lot of 

unhealthy food, which translates to a mean emotional breakdown of 3.6 with a standard deviation 

of 1.2. On the same note, though at a fairly small rating (M=2.4; SD=1.2), some of the respondents 

said that they always felt sick, which is a symptom of some element of emotional breakdown.  

 

Having looked at descriptive statistics employed in this objective, inferential statistics was further 

used to establish whether the effect of emotional breakdown on learner drug abuse in selected 

Soweto high schools is statistically significant, as shown in the following sub-section.  

 

5.6.3b: Effect of Emotional Breakdown on Learner Drug Abuse 

H06: Emotional breakdown has no statistical significant effect on learner drug abuse in 

selected Soweto high schools. 

The study sought to investigate the effect of emotional breakdown on learner drug abuse in selected 

Soweto high schools, the null hypothesis that “emotional breakdown has no statistical significant 

effect on learner drug abuse in selected Soweto high schools” was tested.  

 

The studied null hypothesis was H0: 10 = 0, and the matching alternative hypothesis was H1: 6 0, 

and the null hypothesis was tested using simple linear regression analysis. If the null hypothesis is 

correct, then E(Y) = 0 + 6X indicates that emotional breakdown has no effect on learner drug 

abuse, while the alternative is that emotional breakdown has a statistically significant effect. 

According to Sullivan and Artino (2013), the mean response across a set of Likert-type scale 

responses in the measurements of both variables were computed to construct an approximately 

continuous variable, making them appropriate for the use of parametric data. High scale ratings 

predicted both high learner drug misuse and high perceived emotional breakdown, and vice versa. 
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The significance level was set at 0.05, thus if the p-value was less than 0.05, the null hypothesis 

would be disproved and it would be concluded that emotional breakdown has a substantial impact 

on student drug consumption in a subset of Soweto high schools. The regression model's 

coefficient values are displayed in Table 34. 

 

Table 34: Coefficients- Effect of Emotional Breakdown on Learner Drug Abuse 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients 

t Sig. 

95.0% Confidence Interval 

for B 

B 

Std. 

Error Beta 

Lower 

Bound Upper Bound 

1 (Constant) 1.631 .289  5.650 .000 1.056 2.206 

Emotional 

Breakdown 
.286 .099 .313 2.876 .005 .088 .484 

a. Dependent Variable: Drug Use 

Y= α + β6X + ε 

  

Table 34 show that the unstandardized coefficients for emotional breakdown was.286 units, 

suggesting that when learners’ emotional breakdown rises by one unit the level of learner drug 

abuse rises by 286 units, which is 95% within CI .088  .484). Similarly, an increase in learners’ 

emotional breakdown by one standard deviation would results into succeeding rise in the level of 

drug abuse among the secondary school learners by .313 standard deviations. Suffice, the results 

show a significant p-value (t= 2.876; p =.005) of the independent variable, emotional breakdown, 

proving that there is sufficient evidence to reject the null hypothesis that β10 = 0. Hence, the null 

hypothesis that “emotional breakdown has no statistical significant effect on learner drug abuse 

in selected Soweto high schools” was rejected. The hypothesis that emotional breakdown has 

statistical significant effect on learner drug abuse in selected Soweto high schools was therefore 

supported. Consequently, it was concluded that there is statistically significant direct effect of 

emotional breakdown on learner drug abuse, with the fitted line regression model as: Learner drug 

abuse = 1.631 + .286 (score of learner emotional breakdown). 
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In addition, regression analysis of variance was conducted to establish whether emotional 

breakdown was a significant predictor to the level of secondary school learner drug abuse. Table 

35 shows the summary of regression ANOVA on effect of emotional breakdown on learner drug 

abuse. 

 

Table 35: ANOVA- Effect of Emotional Breakdown on Learner Drug Abuse 

Model Sum of Squares df Mean Square F Sig. 

1 Regression 3.208 1 3.208 8.272 .005b 

Residual 29.472 76 .388   

Total 32.679 77    

a. Dependent Variable: Drug Use 

b. Predictors: (Constant), Emotional Breakdown 

 

According to the results of the regression ANOVA displayed in Table 35, emotional breakdown 

is a significant predictor of drug abuse, with an F (1, 76) value of 9.296 and a p-value of.003.  

This finding demonstrates how accurately the regression model can forecast the extent of drug 

abuse among high school learners. A regression model on the impact of emotional breakdown on 

learner drug abuse in Soweto high schools is also included in Table 36. 

 

Table 36: Model Summary on the Effect of Emotional Breakdown on Learner Drug Abuse 

Model R R Square Adjusted R Square 

Std. Error of the 

Estimate 

1 .313a .098 .086 .62272 

a. Predictors: (Constant), Emotional Breakdown 

According to the model summary, emotional breakdown accounted for 8.6% of the variation in 

the prevalence of drug usage among high school learners, as indicated by the coefficient Adjusted 
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R2=.086. According to this finding, the difference in the emotional breakdown level among high 

school learners explained roughly 9% of the variability in the amount of drug abuse. 

   

5.6.4: Psychological Distress and Learner Drug Abuse 

The study aimed at finding out if there is any effect of psychological disorders on drug abuse 

among the secondary schools learners. The objective was addressed by, first, exploring the 

respondents level of psychological distress and, second, by establishing the degree of effect of 

psychological distress on learners’ drug abuse. 

 

5.6.4a: Ratings on the level of Psychological Distress among the Respondents 

Respondents were asked questions with an aim to establish their level of distress. They were 

presented with Kessler Psychological Distress Scale comprised of 10 questions with a five-level 

response scale to identify levels of distress. The respondents were requested to indicate the extent 

to which they agreed with statements from strongly disagreed (1) to strongly agreed (5). Their 

responses were summarized as in Table 37. 

Table 37:  Responses on Psychological Distress Indicators 

Indicators  5 4 3 2 1 M SDev 

1 

In the past 4 weeks, about 

how often did you feel tired 

out for no good reason?  

13 

(16.7%) 

13 

(16.7%) 

26         

(33.3%) 

10 

(12.8%) 

16 

(20.5%) 
3.0 1.3 

2 

In the past 4 weeks, about 

how often did you feel 

nervous? 

8   

(10.3%) 

13 

(16.7%) 

22         

(28.2%) 

16 

(20.5%) 

19 

(24.4%) 
2.7 1.3 

3 

In the past 4 weeks, about 

how often did  you feel so 

nervous that nothing could 

 calm you down?  

7 (9.0%) 
10 

(12.8%) 

23         

(29.5%) 

8 

(10.3%) 

30 

(38.5%) 
2.4 1.4 

4 
In the past 4 weeks, about 

how often did you feel 

15 

(19.2%) 

12 

(15.4%) 

22         

(28.2%) 

13 

(16.7%) 

16 

(20.5%) 
3.0 1.4 
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hopeless? 

5 

In the past 4 weeks, about 

how often did you feel 

restless or fidgety? 

12 

(15.4%) 

11 

(14.1%) 

21         

(26.9%) 

6    

(7.7%) 

28 

(35.9%) 
2.7 1.5 

6 

In the past 4 weeks, about 

how often did you feel so 

restless you could not sit 

still? 

8   

(10.3%) 

9   

(11.5%) 

28         

(35.9%) 

6    

(7.7%) 

27 

(34.6%) 
2.6 1.3 

7 

In the past 4 weeks, about 

how often did you feel 

depressed? 

15 

(19.2%) 

10 

(12.8%) 

23          

(29.5%) 

9 

(11.5%) 

21 

(26.9%) 
2.9 1.4 

8 

In the past 4 weeks, about 

how often did you feel that 

everything was an effort? 

15 

(19.2%) 

15 

(19.2%) 

25          

(32.1%) 

12 

(15.4%) 

11 

(14.1%) 
3.1 1.3 

9 

In the past 4 weeks, about 

how often did you feel so 

sad that nothing could cheer 

you up? 

12 

(15.4%) 

22 

(28.2%) 

23          

(29.5%) 

6    

(7.7%) 

15 

(19.2%) 
3.1 1.3 

10 

In the past 4 weeks, about 

how often did you feel 

worthless? 

13 

(16.7%) 

11 

(14.1%) 

13         

(16.7%) 

19 

(24.4%) 

22 

(28.2%) 
2.7 1.4 

Mean Average Distress Level 
21 

(26.3%) 

11 

(13.5%) 

23 

(29.0%) 

13 

(16.2%) 

12 

(15.1%) 
2.8 0.9 

Key: 5-All of the time; 4-Most of the time; 3-Some of the time; 2-A little of the time; 1-None 

of the time; M-Mean and SDev-Standard deviation 

 

Distress Scale: Likelihood of having psychological distress: 1-1.9 (Likely to be well); 2.0-2.4 

(Likely to have a mild disorder); 2.5-2.9 (Likely to have a moderate disorder); 3.0-5.0 (Likely to 

have a severe disorder) 

Source: Survey data (2022) 
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The results of the survey revealed that, on average the sampled learners, suffer moderate disorder, 

as reflected by a composite mean of 2.8 (SD=0.9) with all the indicators of psychological distress 

mean ranging from a low of 2.4 to a high of 3.1. Further, summary of findings from the learners’ 

response about their status on level of psychological distress revealed that on average 13.5% of 

them agreed that most of the times and 26.3% of them agreed that all of the times they suffer 

psychological distress. Both the “most of the times” and “all the times” responses are an indication 

that the learners frequently display symptoms of psychological distress. This suggests that a total 

of 39.8% of the learners who were interviewed had warning signs of psychological distress. 

 

However, the survey results show that 29.0% of the participants were only occasionally distressed, 

because this group of respondents said that they only sometimes experienced the signs and 

symptoms of psychological distress. In addition, out of the 78 study participants, 16.2% only felt 

distressed a little of the times, while another 15.1% alluded that they had never felt distressed at 

all. It is noteworthy that only 15.1% of the sampled learners did not experience any magnitude 

psychological distress at any time in the previous four weeks, while the remaining majority of 

them had at least had felt some level of psychological distress ranging from a little of the times to 

all the times in the previous four weeks. This suggests that whereas some of the learners did not 

show signs of psychological distress, a substantial proportion of them were suffering psychological 

distress. This was not surprising because of the fact that the sampled learners had history of drug 

abuse, yet generally adolescent dug abuse predicts psychological distress in them.  

 

From the survey results, many of them showed experiences that were commonly troubling, 

confusing or out of the ordinary, for example change of behavior, heightened emotions in a 

negative way and poor relationships with the people around them, among others. Their responses 

on individual items of Kessler Psychological Distress Scale that measures of psychological distress 

support this acquirement. For instance, out of 78 respondents 33.4% accepted that in the past 4 

weeks, they often felt tired out for no good reason, some 33.3% said they experienced this situation 

some of the times and  12.8% felt it a little of the times. Only 20.5% of them said that in the past 

4 weeks, they had never felt tired out for no good reason. Equally, whereas majority of the 
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respondents agreed, ranging from a little of the times to all of the times, that they often felt nervous 

in the past 4 weeks, only 24.4% of them believed that they had none of the times felt nervous in 

the past 4 weeks. In fact, while only 38.5% of the respondents negated,  21.8% agreed that quite 

often, 29.5% agreed that some of the times and 10.5% agreed that in a little of times in the past 4 

weeks, they often felt so nervous that nothing could calm them down, indicative of  psychological 

distress.  

 

A feeling hopelessness attracted a mean response rate of 3.0 (SD=1.4), with only 20.5% of the 

respondents indicating that they had never felt hopeless in the past 4 weeks, while a majority of 

the them agreeing that they often felt hopeless (19.2% felt it all of the time, 15.4% felt it most of 

the times, 28.2% felt it some of the time and 16.7% felt it little of the times). Equally, while only 

35.9% of the surveyed learners alluded they had never felt restless or fidgety in the past 4 weeks, 

some 15.4% said they felt it all of the time, 14.1% agreed that they felt it most of the times and 

34.6% of the respondents agreed that in the past 4 weeks, they had occasionally  felt restless or 

fidgety. In fact, 21.8% of the respondents said that in the past 4 weeks they always felt so restless 

that they could not sit still, some 35.9% of said they had the feeling but only some times. However, 

34.6% of them eluded that in the past 4 weeks they had never felt so restless that they could not sit 

still.  

 

On the feeling of being depressed, while only 26.9% insisted otherwise, a majority of the 

respondents accepted that in the past 4 weeks, they often felt depressed (19.2% felt it all the times, 

12.8% felt it most of the times, 29.5% felt it occasionally and 11.5% felt it at least a little of the 

times). Similarly, at a mean rate of 3.1 (SD=1.3) a bulk of the respondents agreed that in the past 

4 weeks, they often felt (19.2% felt it all the times, 19.2% felt it most of the times, 32.1% felt it 

occasionally and 15.4% felt it at least a little of the times) that everything was an effort. Only 

14.1% of the learners who took part in the survey said that in the past 4 weeks, they had never felt 

that anything was an effort. 

 

With regards to their moods, the results of the survey show that whereas only 19.2% of the 

respondents held a contrary feeling, a respectable proportion of them said that in the past 4 weeks, 
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they often felt (15.4% felt it all the times, 28.2% felt it most of the times, 29.5% felt it occasionally 

and 7.7% felt it at least a little of the times) so sad that nothing could cheer them up. In fact, about 

one out of every three (33.4%) learners who participated in the survey agreed that in the past 4 

weeks, they always felt worthless. Only 28.2% of them indicated that they never felt worthless in 

the last 4 weeks. This finding suggests that a significant majority of the learners who took part in 

the survey were likely to have a mild disorder or even a moderate disorder, as consequences of 

psychological distress. 

 

Lastly, having explored the responses from Kessler Psychological Distress Scale using descriptive 

statistics, inferential statistics was further used to establish whether psychological distress has any 

statistical significant effect on learner drug abuse in selected Soweto high schools. This was done 

by testing a hypothesis.   

 

5.6.4b: Effect of Psychological distress on Learner Drug Abuse 

H07: Psychological distress has no significant effect on learner drug abuse in selected Soweto 

high schools. 

The study sought to investigate whether there was any statistical significant effect of psychological 

distress on learner drug abuse in selected Soweto high schools. The null hypothesis that 

“psychological distress has no significant effect on learner drug abuse in selected Soweto high 

schools” was tested. The studied null hypothesis is H0: 7 = 0, and the related alternative hypothesis 

is H1: 7 0 and the null hypothesis was evaluated using simple linear regression analysis. The 

population mean of Y is 0 for every value of X if the null hypothesis is correct, indicating that 

psychological anguish has no influence on learner drug abuse, as opposed to the alternative, which 

is that psychological distress has an effect on learner drug abuse. If the p-value was less than 0.05, 

the null hypothesis would be rejected and it would be determined that a significant difference 

existed. The significant level (p-value) was fixed at .05. If the p-value was more than 0.05, it would 

be assumed that there is no significant difference. The regression model's coefficient values are 

displayed in Table 38.   

 

Table 38: Coefficients- Effect of Psychological Distress on Drug Abuse 
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Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients 

T Sig. 

95.0% Confidence 

Interval for B 

B 

Std. 

Error Beta 

Lower 

Bound 

Upper 

Bound 

1 (Constant) 1.794 .231  7.767 .000 1.334 2.254 

Kessler Psychological 

Distress 
.229 .078 .317 2.918 .005 .073 .385 

a. Dependent Variable: Drug Use 

Y= α + β9X + ε 

  

The slope coefficient for psychological distress was .229, suggesting that learners’ drug abuse 

level rises by .229 units which is 95% within CI (.073 .385) for each one unit increase in 

psychological distress among high school learners. Similarly, a one standard deviation increase in 

psychological distress causes a direct change of .317 standard deviations in learer drug abuse 

levels. The explanatory variable, psychological distress, has a significant p-value (t=2.918; 

p=.005), which makes it clear that there is enough data to rule out the null hypothesis that 9 = 0. 

Drug Abuse = 1.794 +.229 (score of psychological distress) was the fitted regression model. 

Hence, the null hypothesis that “psychological distress has no significant effect on learner drug 

abuse in selected Soweto high schools” was rejected. Thus, it was concluded that there is 

statistically significant direct effect of psychological distress on drug abuse among learners in 

secondary schools. However, to establish whether psychological distress was a significant 

predictor to drug abuse among learners in secondary schools, regression Analysis of Variance was 

conducted, as suggested by Creswell (2014), as shown in Table 39. 

 

Table 39: ANOVA- Effect of Psychological Distress on Drug Abuse 

Model Sum of Squares df Mean Square F Sig. 

1 Regression 3.292 1 3.292 8.513 .005b 

Residual 29.388 76 .387   
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Total 32.679 77    

a. Dependent Variable: Drug Use 

b. Predictors: (Constant), Kessler Psychological Distress 

 

From the ANOVA output shown in Table 39, it is seen that psychological distress is a significant 

predicator to drug abuse among secondary school learners, F (1, 76) = 8.513, p =.005. This result 

confirms that the regression model predicts drug abuse among secondary school learners 

significantly well. In addition, Table 40 shows a regression model on the effect of psychological 

distress on drug abuse among secondary school learners. 

 

Table 40: Model Summary on Regression Analysis of Effect of Psychological Distress on Drug 

Abuse 

Model R R Square Adjusted R Square 

Std. Error of the 

Estimate 

1 .317a .101 .089 .62183 

a. Predictors: (Constant), Kessler Psychological Distress 

 

From the model summary, the finding of the study show that psychological distress accounted for 

8.9%, as signified by coefficient Adjusted R2=.089, of the variation drug abuse among secondary 

school learners. This finding suggests that variation in the level of psychological distress explained 

about 9% of the variability in drug abuse among secondary school learners. 

  

5.7: Familial Social Factors and Learners’ Drug Abuse 

The third objective of the study investigated how familial social factors affect learner drug abuse 

in selected Soweto high schools. The familial social factors examined included; parent–adolescent 

relationship, sibling influence and parental influence. 
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5.7.1: Parent-Adolescent Relationship and Learners’ Drug Abuse 

This section investigated how parent-adolescent relationship affects the involvement of learners in 

drug abuse. The objective was addressed by, first, exploring the respondents level of parent-

adolescent relationship and, second, by establishing the degree of effect of parent-adolescent 

relationship on learners’ drug abuse. 

 

5.7.1a: Ratings on the level of Parent-Adolescent Relationship among the Respondents 

The study participants were presented with a ten-itemed 5-point Likert scaled questionnaire whose 

constructs showed signs of parent-adolescent relationship. The respondents were requested to 

indicate the extent to which they agreed with statements from strongly disagreed (1) to strongly 

agreed (5). Their responses were summarized as in Table 41. 

 

Table 41: Ratings on the Level of Parent-Adolescent Relationship 

 Indicators 1 2 3 4 5 M SDev 

1 I think highly of my mother 
11 

(14.1%) 

3      

(3.8%) 

6     

(7.7%) 

30 

(38.5%) 

28 

(35.9%) 3.8 1.4 

2 
My father is the person I 

want to be like 

18 

(23.1%) 

14 

(17.9%) 

24 

(30.8%) 

10 

(12.8%) 

12 

(15.4%) 2.8 1.4 

3 
I really enjoy spending time 

with my parents/guardians 

8    

(10.3%) 

5      

(6.4%) 

18 

(23.1%) 

30 

(38.5%) 

17 

(21.8%) 3.6 1.2 

4 
My parents/guardian does 

praise me for doing well 

4     

(5.1%) 

8   

(10.3%) 

5      

(6.4%) 

38 

(48.7%) 

23 

(29.5%) 3.9 1.1 

5 

My parents/guardians 

always criticize me and my 

ideas 

17 

(21.8%) 

21 

(26.9%) 

14 

(17.9%) 

18 

(23.1%) 

8 

(10.3%) 
2.7 1.3 

6 

My parents/guardian help 

me to do things that are 

important to me 

3      

(3.8%) 

5      

(6.4%) 

9    

(11.5%) 

35 

(44.9%) 

26 

(33.3%) 
4.0 1.0 
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7 
My parents/guardian always 

blame me for my problems 

10 

(12.8%) 

14 

(17.9%) 

17 

(21.8%) 

25 

(32.1%) 

12 

(15.4%) 3.2 1.3 

8 

My parents/guardian often 

make plans with me and 

cancel for no good reason 

12 

(15.4%) 

29 

(37.2%) 

16 

(20.5%) 

11 

(14.1%) 

10 

(12.8%) 
2.7 1.3 

Average parent-adolescent 

relationship rating 

10 

(13.3%) 

12 

(15.9%) 

14 

(17.5%) 

25 

(31.6%) 

17 

(21.8%) 3.3 0.4 

Key: 1-Strongly disagree; 2-disagree; 3-Undecided; 4-Agree and 5-Strongly agree 

Source: Survey data (2022)  

 

Summary of responses on parent-adolescent relationship ratings indicate that on average the 

learners enjoy moderate (M=3.3: SD=0.4) quality relationship with their parents. On one hand for 

instance, about a third (31.6%) agreed to the statements gauging their relationship with their 

parents and of all the participants, 21.8% strongly agreed with statements that indicate a positive 

measure of parent-adolescent relationship which is a likely indication that the learners have some 

positive relationship with their parents. Both the “agree” and “strongly agree” responses are an 

indication of good parent-adolescent relationship. This meant that a total of 52.4% of the learners 

who took part in the survey had quality relationship with their parent. 

 

On the other hand, according to the findings, 17.5% of the participants remained undecided, which 

was a likely indication that some of the respondents were unsure about their perceptions of their 

relationship with their parents. They would therefore likely fall on either side of ‘agreeing’ or 

‘disagreeing’ to parent-adolescent relationship scale. However, out of the 78 study participants, 

15.9% disagreed to responses indicating positive parent-adolescent relationship, while 13.3% 

strongly disagreed to the statements. Summing up both ‘disagree’ and ‘strongly disagree’ 

statements, a total of 29.2% of the respondents showed a likely indication of poor parent-

adolescent relationship. It is evident that the percentage of the learners that enjoyed positive parent-

adolescent relationship was more than the percentage that seemed to experience poor parent-

adolescent relationship. Notwithstanding, this suggests that not all leaners enjoyed positive 
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relationship with their parents because a substantial proportion of them seemed to have had poor 

relationship with their parents.  

 

On individual items, response on item 1 shows that although many of the respondents agreed 

(38.5% agreed, 35.9% strongly agreed) that they always think highly of their mothers, some of 

them disagreed (3.8% disagreed, 14.1% strongly disagreed) that they think highly of their mothers, 

reflecting that many of them had a fairly strong positive (M=3.8; SD=1.4) relationship with their 

mothers. However, on Item 2, while only 28.2% of the respondents accepted that their father is the 

person they want to be like, many (41.0%) were not keen to be like their fathers and 30.8% were 

undecided. Likewise, whereas 60.3% of the surveyed learners alluded that they really enjoy 

spending time with their parents/guardians (M=3.6; SD=1.2), some 16.7% others accepted that 

they do not enjoy spending time with their parents/guardians (Item 3). Similarly, response on Item 

4, show that although majority of the sampled learners agreed (48.7% agreed, 29.5% strongly 

agreed) that their parents/guardians usually praise them for doing well, 15.4% alluded that their 

parents/guardians never praise them even if they do well, reflecting parent-adolescent relationship 

rating of 3.9 (SD=1.1). 

  

However, on criticism, the responses on Item 5 attracted mean rating of 2.7 (SD=2.7), with a 

significant majority (48.7%) of respondents saying that their  parents/guardians hardly criticize 

them and their ideas, while 33.4% of them indicating that their parents/guardians always criticize 

them and their ideas, which is a sign of mixed parent-adolescent relationship. On the contrary, 

although close to four out of every five (78.2%) of them agreed that their parents/guardians always 

(M=4.0; SD=1.0) help them to do things that are important to them,  some 10.2% of them either 

disagreed or strongly disagreed that their parents/guardians help them to do things that are 

important to them. However, to reflect poor relationship, response on Item 7 reveal that 47.4% of 

the selected learners insisted that their parents/guardian always blame them for their problems and 

26.9% of them observed that although their parents/guardian often make plans with them, the plans 

are always cancelled for no good reason (Item 8), which translates to a mean adolescent-parent 

relationship of 2.7 with a standard deviation of 1.2.  
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Having explored the responses of the respondents on adolescent-parent relationship, inferential 

statistics was further used to establish whether adolescent-parent relationship has statistically 

significant effect on learner drug abuse in selected Soweto high schools. 

 

5.7.1b: Effect of Adolescent-Parent Relationship on Learner Drug Abuse 

H08: There is no significant effect of parent–adolescent relationship on learner drug abuse 

in selected Soweto high schools. 

The study sought to investigate the effect of parent-adolescent relationship on learner drug abuse 

in selected Soweto high schools, the null hypothesis that “parent–adolescent relationship has no 

statistical significant effect on learner drug abuse in selected Soweto high schools” was tested. 

The analyzed null hypothesis was H0: 8 = 0 and the matching alternative hypothesis was H1: 8 0, 

and the null hypothesis was evaluated using simple linear regression analysis. If the null hypothesis 

is correct, then E(Y) = 0 + 8X indicates that X (parent-adolescent relationship) has no effect on Y 

(learner drug abuse), and the alternative is that parent-adolescent relationship has statistically 

significant effect on learner drug abuse.  

 

To make the measures of both variables suitable for the use of parametric data, as suggested by 

Sullivan and Artino (2013), the mean response across a set of Likert-type scale responses was 

computed. This created approximately continuous variables, within an open interval of 1 to 5. High 

scale scores indicated high learner drug abuse and high learner drug use, and vice versa. In order 

to reject the null hypothesis, the significance level was established at 0.05, and if the p-value was 

less than 0.05, it was determined that there was a significant association between parent-adolescent 

relationships and learner drug abuse in particular Soweto high schools. The regression model's 

coefficient values are displayed in Table 42. 

Table 42: Coefficients- Effect of Parent-Adolescent Relationship on Learner Drug Abuse 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients 

t Sig. 

95.0% Confidence 

Interval for B 

B Std. Error Beta 

Lower 

Bound 

Upper 

Bound 
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1 (Constant) 3.705 .430  8.610 .000 2.848 4.562 

Parent-Adolescent 

Relationship 

-.374 .125 -.324 -2.990 .004 -.624 -.125 

a. Dependent Variable: Drug Use 

Y= α + β8X + ε 

  

It is evident that the unstandardized coefficient for parent-adolescent relationship was negative 

.374, signifying that the level of learner drug abuse decreases by .374 units at 95% CI (-.624 -

.125), for each one unit improvement in parent-adolescent relationship. Similarly, an improvement 

in parent-adolescent relationship by one standard deviation would results into a reduction of level 

of drug abuse among the secondary school learners by .324 standard deviations, as reflected by a 

Beta value of .324. 

  

It is evident that there is a significant p-value (t= -2.990; p =.004) of parent-adolescent relationship, 

signifying that there is sufficient evidence to reject the null hypothesis that β8 = 0. Hence, the null 

hypothesis that “parent–adolescent relationship has no statistical significant effect on learner 

drug abuse in selected Soweto high schools” was rejected. The hypothesis that parent–adolescent 

relationship has statistical significant effect on learner drug abuse in selected Soweto high schools 

is therefore supported, with improvement in parent-adolescent relationship resulting into lower 

indulgence in leaner drug abuse. Consequently, it was concluded that there is statistically 

significant reciprocal effect of parent–adolescent relationship on learner drug abuse. The fitted line 

regression model was: Learner drug abuse = 3.705 - .374 (score of parent-adolescent relationship). 

However, to establish whether parent-adolescent relationship was truly a significant predictor to 

secondary school learner drug abuse, regression Analysis of Variance was conducted, as suggested 

by Creswell (2014) and Tabachnick & Fidell (2001), among others. Table 43 shows the summary 

of regression ANOVA on effect of parent–adolescent relationship on learner drug abuse. 

 

Table 43: ANOVA- Effect of Parent–Adolescent Relationship on Learner Drug Abuse 

Model Sum of Squares df Mean Square F Sig. 
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1 Regression 3.439 1 3.439 8.938 .004b 

Residual 29.241 76 .385   

Total 32.679 77    

a. Dependent Variable: Drug Use 

b. Predictors: (Constant), Parent-Adolescent Relationship 

 

The parent-adolescent relationship is clearly a significant predictor of the level of drug abuse, as 

indicated by the regression ANOVA result in Table 43, F (1, 76) = 8.938, p=.004. This finding 

demonstrates how well the regression model predicts the prevalence of drug abuse among high 

school learners. A regression model on the impact of parent-adolescent relationships on student 

drug misuse in Soweto secondary schools is also included in Table 44. 

 

Table 44: Model Summary on Effect of Parent–Adolescent Relationship on Learner Drug Abuse 

Model R R Square Adjusted R Square 

Std. Error of the 

Estimate 

1 .324a .105 .093 .62028 

a. Predictors: (Constant), Parent-Adolescent Relationship 

 

The model summary reveals that parent-adolescent relationship accounted for 9.3% (coefficient 

Adjusted R2=.093) of the variation in the level of drug abuse among secondary school learners. 

This finding suggests that variation in the level of parent-adolescent relationship explained about 

9% of the variability in the level of drug abuse among the secondary schools learners.  

 

5.7.2: Parental Influence on Learners’ Drug Abuse 

This section  examined how parental influence affects learner drug abuse. The objective was 

addressed through use of descriptive statistics to understand the views of the respondents on their 

parental influence and inferential statistics was used to establish the degree of effect of parental 

influence on learners’ drug abuse. 
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5.7.2a: Ratings on the level of Parental Influence 

The sample learners were presented with a six-itemed 5-point Likert scaled questionnaire whose 

constructs showed signs of negative parental influence. The respondents were requested to indicate 

the extent to which they agreed with statements from strongly disagreed (1) to strongly agreed (5). 

Their responses were summarized as in Table 45. 

Table 45: Ratings on the Level of Parental Influence 

 Indicators  1 2 3 4 5 M SD 

1 
I have seen my parents take 

drugs 

50 

(64.1%) 

10 

(12.8%) 

2               

(2.6%) 

14 

(17.9%) 

2       

(2.6%) 1.8 1.3 

2 
My parents always send me 

to buy drugs 

52 

(66.7%) 

10 

(12.8%) 

0              

(0.0%) 

15 

(19.2%) 

1      

(1.3%) 1.8 1.2 

3 
My parents do not mind me 

taking drugs 

52 

(66.7%) 

21 

(26.9%) 

1                

(1.3%) 

0    

(0.0%) 

4      

(5.1%) 1.5 1.0 

4 
My parents do not speak out 

bad about drugs 

41 

(52.6%) 

26 

(33.3%) 

4              

(5.1%) 

1    

(1.3%) 

6      

(7.7%) 1.8 1.1 

5 
My parents have offered me 

drugs 

56 

(71.8%) 

22 

(28.2%) 

0              

(0.0%) 

0    

(0.0%) 

0      

(0.0%) 1.3 0.5 

6 
My parents allow me to take 

drugs 

53 

(67.9%) 

24 

(30.8%) 

1              

(1.3%) 

0   

(0.0%) 

0      

(0.0%) 1.3 0.5 

Average ratings on the level of 

parental influence 

51 

(65.0%) 

19 

(24.1%) 

1     

(1.7%) 

5    

(6.4%) 

2    

(2.8%) 
1.6 0.6 

Key: 1-Strongly disagree; 2-disagree; 3-Undecided; 4-Agree and 5-Strongly agree 

Source: Survey data (2022) 

 

The study findings show that, on average, the level of parental influence on drug abuse was found 

to be fairly low, as reflected by a composite mean rating of 1.6 (SD=0.6) in the scale of 1 to 5. In 

overall, although some of the sampled learners agreed (6.4% agreed, 2.8% strongly agreed) with 
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statements suggesting that parental influence has effect on learners drug abuse, a significant 

majority of respondents disagreed (65.0% disagreed, 24.1% strongly disagreed) with the 

statements that suggests that parental influence has effect on learners drug abuse. This finding 

implies that many of the surveyed learners did not believe that parental influence has any effect on 

learners’ drug abuse. 

 

On individual items, response on Item 1 shows that whereas some 20.5% of the respondents either 

agreed or strongly agreed that they had seen their parents take drugs, translating to a moderate 

negative effect of parental influence (M=2.4; SD=1.5) on learners’ drug abuse.  However, on 

whether parents send their children to buy drugs, response on Item 2 show that although a 

significant majority of surveyed learners denied (66.7% strongly disagreed, 12.8% disagreed) that 

their parents always send them to buy drugs, some 20.5% of the respondents accepted that their 

parents sometimes send them to buy drugs, translating to a mean response rate of 1.6 (SD=1.0). 

Likewise, while 33.3% and 52.6% of the respondents disagreed and strongly disagreed, 

respectively, with the statement “my parents do not mind me taking drugs”, 5.1% of the surveyed 

learners alluded that their parents do not mind them taking drugs (M=1.8; SD=1.1) and another 

9.0% others accepted that their parents do not speak out bad about drugs (Item 4).  

 

However, what came out clearly was that none of respondents (Item 5) accepted that their parents 

had offered them drugs, showing that no parent knowingly would offer hard drugs to their children, 

translating to a very low parental influence of 1.7 with a standard deviation of 1.1. Similarly, the 

responses on Item 6 which attracted mean rating of 1.6 (SD=0.9) show that most parents do not 

allow their children to take drugs. Equally, 30.8% and 67.9% of the surveyed respondents 

disagreed and strongly disagreed, respectively, that their parents allow them to abuse drugs.   

 

5.7.2b: Effect of Parental Influence on Learners’ Drug Abuse 

H09: There is no significant effect of parental influence on learner drug abuse in selected 

Soweto high schools. 

The investigated whether there was any statistical significant effect of parental influence on learner 

drug abuse in selected Soweto high schools. The null hypothesis that “there is no significant effect 
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of parental influence on learner drug abuse in selected Soweto high schools” was tested. The null 

hypothesis was tested using simple linear regression analysis with the investigated null hypothesis 

being, H0: β9 = 0 and the corresponding alternative hypothesis is H1: β9 ≠ 0. If the null hypothesis 

is true, then from E(Y) = β0 + β9X the population mean of Y is β0 for every X value, which 

indicates parental influence has no effect on learner drug abuse and the alternative being that 

parental influence is associated to learner drug abuse. If the p-value was less than 0.05, the null 

hypothesis would be rejected and it would be determined that a significant difference existed. The 

significant level (p-value) was fixed at.05. If the p-value was more than 0.05, it would be assumed 

that there is no significant difference. The regression model's coefficient values for the impact of 

parental influence on drug abuse are displayed in Table 46. 

 

Table 46: Coefficients- Effect of Parental Influence on Drug Abuse 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients 

T Sig. 

95.0% Confidence 

Interval for B 

B 

Std. 

Error Beta 

Lower 

Bound 

Upper 

Bound 

1 (Constant) 1.684 .317  5.311 .000 1.052 2.315 

Parental Influence .501 .206 .269 2.435 .017 .091 .910 

a. Dependent Variable: Learners' Drug Abuse 

Y= α + β9X + ε 

 

From the model it is evident that parental influence has unstandardized coefficient value of .501, 

suggesting that learners’ drug abuse level rises by .501 units which is 95% within CI (.091, .910) 

for each one unit rise in parental influence among secondary school learners. Similarly, rise on 

how parents negatively sway their children by one standard deviation results into proportionate 

rise in learners’ drug abuse levels by .269 standard deviations. It is evident that there is a significant 

p-value (t=2.435; p=.017) of parental influence, signifying that there is sufficient evidence to reject 

the null hypothesis that β9 = 0. The fitted regression model was: Drug Abuse = 1.684 + .501 (scores 

on parental influence). 
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Hence, the null hypothesis that “there is no statistically significant effect of parental influence 

on learner drug abuse in selected Soweto high schools” was rejected. Consequently, it was 

concluded that there is statistically significant direct effect of parental influence on drug abuse 

among learners in secondary schools. This suggests that parent’s positive opinion, attitude or 

actions especially with regard use of drugs shapes the child's attitudes towards the use of drugs.  

 However, to establish whether parental influence was truly a significant predictor to drug abuse 

among learners in secondary schools, regression Analysis of Variance was conducted, as suggested 

by Creswell (2014), as shown in Table 47. 

 

Table 47: ANOVA- Effect of Parental Influence on Drug Abuse 

Model 

Sum of 

Squares Df Mean Square F Sig. 

1 Regression 2.365 1 2.365 5.928 .017b 

Residual 30.315 76 .399   

Total 32.679 77    

a. Dependent Variable: Learners' Drug Abuse 

b. Predictors: (Constant), Parental Influence 

 

From the ANOVA output shown in Table 47, it is evident that parental influence is without a doubt 

a significant predicator to drug abuse among secondary school learners, F (1, 76) = 5.928, p=.017. 

This result point out that the regression model predicts drug abuse among secondary school 

learners significantly well. Further, Table 48 shows a regression model on the effect of parental 

influence on drug abuse among secondary school learners. 

 

Table 48: Model Summary on Regression Analysis of Effect of Parental Influence on Drug Abuse 

Model R R Square Adjusted R Square 

Std. Error of the 

Estimate 
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1 .269a .072 .060 .63157 

a. Predictors: (Constant), Parental Influence 

 

The model summary reveals that parental influence accounted for 6.0% (coefficient Adjusted 

R2=.060) of the variation drug abuse among secondary school learners. This value measures how 

much variability of the learners’ drug abuse is caused by its relationship to parental influence. This 

correlation, known as the "goodness of fit," being represented by .06 suggests that 6% of the level 

of learners’ drug abuse is predicted by parental influence. It indicates that variation in the level of 

parental influence explains a fairly low variability in drug abuse among secondary school learners.  

 

5.7.3: Sibling Influence and Learners’ Drug Abuse 

Sibling influence was envisaged as having an effect on learners in drug abuse, consequently the 

study sought to investigate the extent of effect of sibling influence on learners’ drug abuse among 

high school learners. The objective was addressed by, first, exploring the respondents level of 

sibling influence and, second, by establishing the degree of effect of sibling influence on learners’ 

drug abuse. 

 

5.7.3a: Ratings on the level of Sibling Influence among the Respondents 

The study participants were presented with a ten-itemed 5-point Likert scaled questionnaire whose 

constructs showed signs of parent-adolescent relationship. The respondents were requested to 

indicate the extent to which they agreed with statements from strongly disagreed (1) to strongly 

agreed (5). Their responses were summarized as in Table 49. 

 

Table 49: Ratings on the Level of Sibling Influence 

 Indicators  1 2 3 4 5 M SD 

1 
I have seen my brothers take 

drugs 

34 

(43.6%) 

13 

(16.7%) 

5 

(6.4%) 

19 

(24.4%) 

7 

(9.0%) 
2.4 1.5 
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2 
My brothers always send 

me to buy drugs 

46 

(59.0%) 

22 

(28.2%) 

5 

(6.4%) 

2 

(2.6%) 

3 

(3.8%) 
1.6 1.0 

3 
My brothers do not mind me 

taking drugs 

43 

(55.1%) 

19 

(24.4%) 

10 

(12.8%) 

2 

(2.6%) 

4 

(5.1%) 
1.8 1.1 

4 
My brothers do not speak 

out bad about drugs 

32 

(41.0%) 

10 

(12.8%) 

7 

(9.0%) 

23 

(29.5%) 

6 

(7.7%) 
2.5 1.5 

5 
My brothers have offered 

me drugs 

46 

(59.0%) 

20 

(25.6%) 

4 

(5.1%) 

6 

(7.7%) 

2 

(2.6%) 
1.7 1.0 

6 
My brothers allow me to 

take drugs 

49 

(62.8%) 

18 

(23.1%) 

7 

(9.0%) 

4 

(5.1%) 

0 

(0.0%) 
1.6 0.9 

Average ratings on the level of 

sibling influence 

42 

(53.4%) 

17 

(21.8%) 

6     

(8.1%) 

9 

(12.0%) 

4    

(4.7%) 
1.9 0.6 

Key: 1-Strongly disagree; 2-disagree; 3-Undecided; 4-Agree and 5-Strongly agree 

Source: Survey data (2022) 

 

Responses on the level of sibling influence indicate that, on average, the surveyed learners rated 

its influence as very low. This was interpreted by a composite mean of 1.9 (SD=0.6) in the scale 

of 1 to 5, with the scale items ratings ranging from a low of 1.6 to a high of 2.4. In summary, about 

a fifth (21.8%) disagreed to the statements insinuating the influence of their sibling on drug abuse 

and of all the participants, 53.4% strongly disagreed with the statements that indicate a negative 

measure of sibling influence. Suffice, both the “disagree” and “strongly disagree” responses are 

an indication of low influence of sibling on learners’ drug abuse. This meant that a total of 75.2% 

of the learners who took part in the survey refuted the claim that sibling has influence on drug 

abuse among high school learners. 

 

On the other hand, according to the findings, 8.1% of the participants remained undecided, which 

was a likely indication that some of the respondents were unsure about their perceptions of their 

siblings’ influence. They would therefore likely fall on either side of ‘agreeing’ or ‘disagreeing’ 

to sibling influence scale. However, out of the 78 study participants, 12.0% agreed to statements, 

while 4.7% strongly agreed to the statements indicating negative sibling influence. Summing up 
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both ‘agree’ and ‘strongly agree’ statements, a total of 16.7% of the respondents showed a likely 

indication of respondents who were being influenced by their sibling on drug abuse.  

 

Although, it is evident that the proportion (75.2%) of the learners that believed that their sibling 

had no influence on them was more than the proportion (16.7%) that seemed to believe that their 

sibling had influence on them with regard to drug abuse, at least sibling influence has effect on 

some leaners with regard to drug abuse. These findings were corroborated by individual item 

responses, where at a mean rate of 2.4 (SD=1.5) about one out of every three (33.4%) of the study 

participants agreed that they had seen their brothers take drugs, 6.4% accepted that their brothers 

always send them to buy drugs, 7.7% confirmed that their brothers do not mind them taking drugs 

and a sizeable proportion (37.2%) of the respondents agreed that their brothers do not speak out 

badly about use of drugs, translating to a respectable mean (M=2.5; SD=1.5) sibling influence on 

drug abuse. In fact, on average, about one out of every ten (10.3%) high schools learners asked, 

agreed that their brothers had offered them drugs and some 5.1% bluntly accepted that their 

brothers allow them to take drugs, suggesting a persuasive influence of sibling towards drug abuse. 

 

5.7.3b: Effect of Sibling Influence on Learners’ Drug Abuse 

H010: Sibling influence has no statistical significant effect on learner drug abuse in selected 

Soweto high schools. 

In order to test the null hypothesis that "Sibling influence has no statistically significant effect on 

learner drug abuse in selected Soweto high schools," the study attempted to examine the impact of 

sibling influence on learner drug abuse in particular Soweto high schools. The studied null 

hypothesis was H0: 10= 0, and the matching alternative hypothesis was H1: 10 0, and the null 

hypothesis was evaluated using simple linear regression analysis. If the null hypothesis is correct, 

then E(Y) = 0 + 10X shows that there is no effect of sibling influence on learner drug abuse and 

that sibling influence has a statistically significant effect on learner drug abuse as an alternative. 

 

In order to produce nearly continuous variables that are acceptable for the use of parametric data, 

Artino (2013) estimated the mean response across a collection of Likert-type scale responses in 

the measures of both variables. High scale scores indicated high levels of learner drug abuse and 
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high levels of perceived sibling influence, and vice versa. The significance level was set at 0.05, 

and if the p-value was less than 0.05, the null hypothesis would be disproved and it would be 

concluded that sibling influence has a significant impact on learner drug abuse at selected Soweto 

high schools. The regression model's coefficient values are displayed in Table 50. 

 

Table 50: Coefficients- Effect of Sibling Influence on Learner Drug Abuse 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients 

t Sig. 

95.0% Confidence 

Interval for B 

B Std. Error Beta 

Lower 

Bound 

Upper 

Bound 

1 (Constant) 1.950 .174  11.194 .000 1.603 2.297 

Sibling Influence .252 .083 .330 3.049 .003 .087 .417 

a. Dependent Variable: Drug Use 

Y= α + β10X + ε 

  

Results in Table 50 shows the unstandardized coefficient value for sibling effect as .252, 

demonstrating that the level of learner drug abuse would rise by .252 at 95% CI (.087 .417), for 

each one unit improvement in sibling effect. Accordingly, a Beta value of.330 indicates that a one 

standard deviation increase in sibling negative influence will cause a.330 standard deviation 

increase in drug misuse among secondary school learners. It suffices to say that the sibling impact 

has a significant p-value (t= 3.049; p =.003), indicating that there is enough data to reject the null 

hypothesis that 10 = 0. The null hypothesis that "sibling influence has no statistically significant 

effect on learner drug abuse in selected Soweto high schools" was thus disproved. 

 

The hypothesis that sibling influence has statistical significant effect on learner drug abuse in 

selected Soweto high schools was therefore supported. Consequently, it was concluded that there 

is statistically significant direct effect of sibling influence on learner drug abuse. The fitted line 

regression model was: Learner drug abuse = 1.950 + .252 (scores of sibling influence). 
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Furthermore, regression Analysis of Variance was conducted to establish whether sibling influence 

was a significant predictor to the level of secondary school learner drug abuse. Table 51 shows the 

summary of regression ANOVA on effect of sibling influence on learner drug abuse. 

 

Table 51: ANOVA- Effect of Sibling Influence on Learner Drug Abuse 

Model Sum of Squares Df Mean Square F Sig. 

1 Regression 3.562 1 3.562 9.296 .003b 

Residual 29.118 76 .383   

Total 32.679 77    

a. Dependent Variable: Drug Use 

b. Predictors: (Constant), Sibling Influence 

 

From the regression ANOVA output shown in Table 51, it is clear that sibling influence is a 

significant predicator to the level of drug abuse, F (1, 76) = 9.296, p=.003. This result has 

confirmed that the regression model significantly predicts the level of drug abuse among secondary 

school learners. Further, Table 52 shows a regression model on the effect of sibling influence on 

learner drug abuse in secondary schools in Soweto.  

 

Table 52: Model Summary on the Effect of Sibling Influence on Learner Drug Abuse 

Model R R Square Adjusted R Square 

Std. Error of the 

Estimate 

1 .330a .109 .097 .61897 

a. Predictors: (Constant), Sibling Influence 

 

The model summary in table 52 shows that the variation in drug abuse among high school learners 

was explained by sibling influence in 9.7% of cases (coefficient Adjusted R2=.097). According to 

this research, close to 10% of the variability in the amount of drug abuse among high school can 
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be attributed to variations in the degree to which younger siblings imitate the drug-using behaviors 

of older siblings in the family.  

  

5.8: Findings on Support Available at Home for Learners involved in Drug Abuse 

The study's fourth goal was to investigate the different types of assistance that are offered to drug-

abusing leaners at home. The study operationalized support as the potential assistance given at 

home to learnerslearners who take drugs to aid in prevention or risk management. The availability 

of indicators of help they receive at home was made available, and the respondents were asked to 

indicate their level of agreement. The responses were summarized in frequency percentages as 

given in Table 53, with a Likert scale of 1 (Strongly Disagree) to 5 (Strongly Agree) to 3 (Neutral) 

used as the response format. 

 

Table 53: Home Based Support Available for Learners who Abuse Drugs 

 Indicators 1 2 3 4 5 M SDev 

1 

My parents communicate clearly with 

me regarding the dangers and 

problems of using harmful legal 

substances. 

10 

(12.8%) 

15 

(19.2%) 
5 (6.4%) 

30 

(38.5%) 

18 

(23.1%) 
3.4 1.4 

2 
My parents are encouraged to establish 

clear rules and consequences regarding 

youth use of these substances. 

9 (11.5%) 
15 

(19.2%) 
7 (9.0%) 

32 

(41.0%) 

15 

(19.2%) 
3.4 1.3 

3 

Parents were encouraged to provide 

clear messages about their own values 

and beliefs regarding youth use of 

legal products to get high. 

6 (7.7%) 
15 

(19.2%) 

19 

(24.4%) 

26 

(33.3%) 

12 

(15.4%) 
3.3 1.2 

4 

My parents have clear family rules 

about using substances to attain a 

high, and the ability to monitor 

compliance with these rules. 

5 (6.4%) 2 (2.6%) 
24 

(30.8%) 

28 

(35.9%) 

19 

(24.4%) 
3.7 1.1 

5 

My parents provide rewards or 

reinforcement when youth adhere to 

the family rules regarding substance 

use. 

8 (10.3%) 
27 

(34.6%) 

15 

(19.2%) 

17 

(21.8%) 

11 

(14.1%) 
2.9 1.2 

6 
My parents identify the specific drug 

and other child and adolescent 

problems in the home. 

10 

(12.8%) 

16 

(20.5%) 

20 

(25.6%) 

20 

(25.6%) 

12 

(15.4%) 
3.1 1.3 

7 My parents teach values and standards 

of right and wrong. 

4    

(5.1%) 
2   (2.6%) 5 (6.4%) 

44 

(56.4%) 

23 

(29.5%) 
4.0 1.0 

8 
My parents make sure their teens 

knows the rules and the consequences 
5   (6.4%) 12 11 29 21 3.6 1.3 
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for breaking those rules — and, most 

importantly, they really enforce those 

consequences. 

(15.4%) (14.1%) (37.2%) (26.9%) 

9 
My parents have a plan to educate 

their children on the dangers of drug 

use and abuse. 

4   (5.1%) 
19 

(24.4%) 

12 

(15.4%) 

17 

(21.8%) 

26 

(33.3%) 
3.5 1.3 

10 

My parents make it clear that they 

disapprove of all alcohol, vamping, 

nicotine and drug use, and look for 

opportunities to discuss your feelings 

about substance use in a productive 

way: 

6   (7.7%) 
13 

(16.7%) 

17 

(21.8%) 

23 

(29.5%) 

19 

(24.4%) 
3.4 1.3 

11 

My parents generally provide family 

skills training programs that 

encourages any adult who cares for 

their children to attend the program. 

This could include grandparents, 

aunts, uncles, older siblings, foster 

parents, and hired caregivers 

11 

(14.1%) 
8 (10.3%) 

21 

(26.9%) 

25 

(32.1%) 

13 

(16.7%) 
3.3 1.3 

12 

My parents train children on social and 

emotion-regulation skills, peer 

resistance skills, problem solving and 

effective communication. 

5   (6.4%) 
21 

(26.9%) 

17 

(21.8%) 

18 

(23.1%) 

17 

(21.8%) 
3.3 1.3 

Average availability of HBS for learners in 

drug abuse 7(9.1%) 

14 

(17.6%) 

14 

(18.2%) 

25 

(33.0%) 

17 

(22.1%) 
3.4 0.86 

Key: 1-Strongly disagree; 2-disagree; 3-Undecided; 4-Agree and 5-Strongly agree 

Source: Survey data (2022)  

 

The results of the survey revealed that there are respectable amount of home based support 

available for learners who abuse drugs in Soweto families. This was reflected by a composite mean 

of 3.4 (SD=0.9) in the scale of 1 to 5, with the scale items agreement ratings ranging from a low 

of 2.9 to a high of 4.0. On average, 17.6% of the respondents disagreed and 9.1% others strongly 

disagreed with the statements on support that were available at home for learners who were 

involved in drug abuse. Therefore, both the “disagree” and “strongly disagree” responses are an 

indication of lack of or inadequacy of availability of home support for learners who are involved 

in drug abuse. This suggests that a total of 26.7% of the learners who took part in the survey 

believed that the home support for learners who abuse drugs are inadequate or not available at all.  

 

Conversly, according to the findings, out of the 78 study participants, 33.0% agreed to the 

statements and 22.1% strongly agreed to the statements showing that home based support for 
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learners who abuse drugs are available and adequate. In totality, both ‘agree’ and ‘strongly agree’ 

statements sum up to 55.1% of the respondents showing that more than a half of the surveyed 

learners were satisfied by the availability and adequacy of home based support for those learners 

who abuse drugs. 

 

However, 18.2% of the participants remained undecided, which was a likely indication that some 

of the respondents were unsure about the existence or adequacy of home based support for learners 

who abuse drugs. These groups of respondents would therefore plunge on either side of ‘agreeing’ 

or ‘disagreeing’ to the existence or adequacy of home based support for learners who abuse drugs 

scale. Although, it is evident that the proportion (26.7%) of the learners who believed that the 

home support for learners who abuse drugs are inadequate or not available was less than the 

proportion (55.1%) who believed that home support for learners who abuse drugs are available 

and adequate. This implies that even though majority of the respondents were satisfied with the 

status of home based support for drug abusers, some of them felt that the support is inadequate or 

totally not available.  

 

Responses to specific items on the scale supported these findings. For instance, while many 

respondents (38.5% agreed, 23.1% strongly agreed), resulting in a mean agreement of 3.4 

(SD=1.4), agreed that their parents should talk to them openly about the risks and difficulties of 

using harmful legal substances, nearly one-third (32.0%) of respondents disagreed with this 

statement.  Similarly, when it came to the establishment of clear rules and consequences for drug 

abuse, the majority of respondents (60.2%) generally agreed that parents are encouraged set rules 

and repurcutions for breaking them as farbas youth use of harmful substances, about 30.7% 

disagreed and 9.0% were unsure. 

 

The majority of respondents (60.3%) confirmed that their parents have clear family rules about 

using drugs to achieve a high standard in education, and the ability to monitor compliance with 

these rules, while another 9.0% indicated that their families do not have clear family rules about 

using drugs, nor do they have the ability to monitor compliance with these rules. The agreement 

rating for this group was 3.7 (SD=1.1). While some respondents (21.8% agreed, 14.1% strongly 



179 
 

agreed), many others (34.6% disagreed, 10.3% strongly disagreed) did not believe their parents 

should reward or encourage them when they follow the household's no-drug policy. This implies 

that some of the home-based support established by the study’s findings includes the usage of 

rewarding desired behaviors and punishing undesirable ones. 

 

Equally, while 41.0% of respondents said their parents always identify specific drugs and handle 

adolescent problems related to it in the home, 25.6% were not sure what their parents do, but 33.3% 

of them said their parents never do this. However, a significant majority (85.9%) of the surveyed 

learners held a close to unanimous agreement (M=4.0; SD=1.0) that their parents teach values and 

standards of right and wrong, and a majority of them agreed (37.2% agreed, 26.9% strongly 

agreed) that their parents make sure they know the rules and the consequences for breaking those 

rules and that the parents are always quick to enforce those consequences. In fact, at mean rate of 

3.5 (SD=1.3) there was in agreement (21.8% agreed, 33.3% strongly agreed) that most parents 

have a plan to educate their children on the dangers of drug use and abuse. This means that the 

study has confirmed that use of skills training is a home based support used prevent indulgence in 

drug abuse.  

 

In addition, the survey's results indicate that many parents are outspoken in their opposition to any 

kind of drug, alcohol, or tobacco use and actively look for chances to have in-depth discussions 

about these topics with their adolescent kids. The items mean rating of 3.4 and standard deviation 

of 1.3 both supported this. The results of the survey also show that certain families consistently 

promote family skills training programs and encourage any adult who cares for their children to 

enroll in the course. This may include grandparents, aunts, uncles, older siblings, foster parents, 

and hired carers, with a mean rating of 3.3 (SD=1.3) and 48.8% of the learners responding 

positively. Similarly, 44.9% of the learners who participated in the survey believed that their 

parents should teach them good communication, problem-solving, peer resistance, and social and 

emotion regulation skills (M=3.3; SD=1.3). 

  

Overall, the survey's findings indicate that learners who take drugs can get some home support. 

For instance, the study found that open lines of communication between parents and children, skill 
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development, family prevention programs, consistent development of positive parent-child 

relationships, and family supervision and monitoring are some of the home-based support 

programs against drug abuse. 

 

5.9: A structural equation modelling for family-based adverse childhood experiences and 

learner drug abuse  

The last objective of the study sought to develop a structural equation modelling that could explain 

family-based adverse childhood experiences and learner drug abuse in selected Soweto high 

schools. The study envisaged that structural equation modelling could help measure and analyze 

the relationships of family-based adverse childhood experiences and learner drug abuse. In the 

study, family-based adverse childhood experiences were characterized by biographical factors, 

familial psychological factors and familial social factors. Biographical factors was comprised of 

parental income, level of education, marital status and size of family; Familial psychological 

factors included parental behavioral control, parent-child attachment patterns, emotional 

breakdown and induced psychological disorders; and familial social factors included parent-

adolescent relationship, sibling influence and parental influence. 

 

Essentially, this study is set on the hypotheses that subdimentions of biographical factors (parental 

income, level of education, marital status and size of family), familial psychological factors 

(parental behavioral control, parent-child attachment patterns, emotional breakdown and induced 

psychological disorders) and familial social factors (parent-adolescent relationship, sibling 

influence and parental influence) has influence on learner drug abuse.  All the variables used here 

were constructed from questionnaires that elicited learners’ opinion on constructs under each 

variable and all the variables were measured on a Likert-type scale.  

 

5.9.1: Descriptive Statistics for Variable included in the Model  

Descriptive statistics of (mean, standard deviation, minimum and maximum) the variables used in 

the study are given in Tables 54. 
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Table 54:  Descriptive Statistics of Variable used in the Path Analysis (N=78 

 Obs. Min. Max. Mean Std. Dev. 

Parental Education Level 78 1.00 3.00 2.42 0.77 

Parental Income 78 1.00 5.00 2.19 1.31 

Size of Family 78 1.00 3.00 2.10 0.68 

Type of family 78 1.00 4.00 2.45 0.85 

Secure Attachment 78 1.40 4.70 3.55 0.79 

Avoidant Attachment 80 1.00 5.00 2.48 0.82 

Ambivalent Attachment 78 1.71 5.00 2.91 0.70 

Disorganized Attachment 78 1.00 4.00 2.52 0.62 

Parent Behaviour Control 78 1.96 2.92 2.22 0.20 

Emotional Breakdown 78 1.50 4.60 2.82 0.71 

Kessler Psychological Distress 78 1.00 4.80 2.80 0.90 

Parent-Adolescent Relationship 78 1.42 4.50 3.39 0.56 

Sibling Influence 78 1.00 4.67 1.93 0.85 

Parental Influence 78 1.14 2.66 1.50 0.35 

Home Based Support 78 1.00 4.83 3.41 0.87 

Learners' Drug Abuse 78 1.20 4.40 2.44 0.65 

 

The descriptive statistics of show that (mean, standard deviation, minimum and maximum) the 

variables used in the study were varied. Secure Attachment had the highest mean of 3.55 with 

standard deviation of 0.79, while parental influence attracted the least mean of 1.50 with a standard 

deviation of 0.35.  

 

5.9.2: Correlation of Variables included in the Model 

To develop a structural equation modelling that could explain the relationship between family-

based adverse childhood experiences and learner drug abuse, Pearson Product Moment Correlation 

analysis was used to investigate the correlation between the variables used in the structural model 
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equations. However, variables which were measured in frequency data and not suitable for Pearson 

Product Moment correlation (parental education level, parental income, size of family and type of  

family were excluded from correlation analysis. The PPMC results are shown in Table 55. 
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Table 55: Correlation between variables used in SME 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Var. 1 2 3 4 5 6 7 8 9 10 11 12 

1 1 
          

 

2 -0.149 1 
         

 

3 -0.187 -0.021 1 
        

 

             

4 -.270* 0.043 0.153 1 
       

 

5 0.155 0.039 0.19 -0.149 1 
      

 

6 -0.183 0.087 0.221 .274* 0.101 1 
     

 

7 -0.196 -0.115 .275* .264* 0.077 .616** 1 
    

 

8 0.222 0.025 -0.087 -0.205 0.045 -.270* -.248* 1 
   

 

9 
-0.17 -0.033 -0.033 0.111 

-

.375** .225* 0.057 -0.079 1 
  

 

10 -0.123 0.14 -0.025 0.185 -0.163 -0.004 0.134 -0.145 .260* 1 
 

 

11 
0.073 -0.005 -0.128 -0.181 0.036 0.047 -0.082 0.172 -0.144 

-

.359** 1  

12 
-

.547** 0.233* 0.271* .439** 

-

.337** .313** .317** 

-

.324** .330** .269* 

-

0.193* 1 
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*Correlation is significant at the .05 level, two-tailed.  

**Correlation is significant at the .01 level, two-tailed. 

Key: 1- Secure Attachment; 2-Avoidant Attachment; 3-Ambivalent Attachment; 4-Disorganized Attachment; 

 5-Parent Behaviour Control; 6-Emotional Breakdown; 7-Kessler Psychological Distress; 8-Parent-Adol 

escent Relationship; 9-Sibling Influence; 10-Parental Influence; 11-Home Based Support; 12-Learners' Drug Abuse
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When correlations in Table 55 are analysed, it is evident that there is statistically significant 

relationship between learner drug abuse and all the dimensions of familial psychological factors 

and familial social factors (𝑃 < .01). Secure attachment had the strongest correlation with learner 

drug abuse (n=78, r=.547), while Home Based Support had the least correlation with learner drug 

abuse (n=78; r=.193). Among other variables, it came out clearly that all the variables had direct 

relationship with learner drug abuse, except secure attachment, parent behaviour control and 

parent-adolescent relationship which had reciprocal relationship with learner drug abuse though 

statistically significant. Moreover, it is seen that there is a positively significant relation between 

many of variables (𝑃 < .01). This suggests that the variables are appropriate for use in structural 

model equation for career decision making.   

 

5.9.3: Assessment of Model Fit 

The study used goodness of fit statistics as a preliminary analysis to examine the validity of the 

model's measurement component. The Chi-square, the Root Mean Square Error of Approximation 

(RMSEA), the normed and nonnormed fit indices (NFI, NNFI), and the nonnormed comparative 

fit indices (CFI) are examples of useful fit indices. According to the established results, the values 

for NFI, NNFI, and CFI, which were determined from a comparison of a hypothesized model with 

the independent model having a value larger than 0.90 indicating an adequate fit to the data, varied 

from 0 to 1. The fact that RMSEA was determined to be less than 0.05 further supported the 

findings that the model fit the data well. Furthermore, it was discovered that the Chi-square df rate 

was within acceptable bounds. Using Likelihood ratio to compare model vs. saturated and baseline 

vs. saturated and having established significant statistics, it was held that the model is suitable and 

fit for demonstrating the structural relationship between biographical factors, familial 

psychological factors and familial social factors, and drug abuse among high school learners. 

Figure below shows the structural equation diagram.  

 

 

 



186 
 

 

Key: sa-Sacure Attachment, aa-Avoidant Attachment; amba-Ambivalent Attachment; disatt-disorganized attachment; pbc- Parental 

Behavioral Control; emb-Emotional Breakdown; psydis-Psychological Distress; par-Parent Adolescent Relationship; siblinginf-

Sibling Influence; parinfl-Parental Influence; hbsupport-Home Based Support; PCA-Parent Child Attachment; FPF-Familial 

Psychological Factors; and FSF- Familial Social Factors. 
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The results reveal that parental education level (β = -11.50, p <.001), size of family (β = -11.50, p 

<.001) and type of family (β = -11.50, p <.001), as observed variables, all have statistical significant 

impact on parental biographical factors which is a latent variable.  Only parental income as an 

observed variable had no significant impact on parental biographical factor. From the results it is 

shown that parent-child attachment was measured by the level of secure attachment, avoidant 

attachment, ambivalent attachment and disorganized attachment. Except for secure attachment that 

was constrained, the three measures of attachment; Avoidant Attachment (β = -11.50, p<.001); 

Ambivalent Attachment (β = -23.53, p <.001) and disorganized attachment (β = -36.05, p<.001) had 

significant impact on the overall parent-child attachment variable. Famial social factors which was 

measured using parent-adolescent relationship, parental influence and sibling influence, had only one 

of its measures (sibling influence; β =.380, p <.001) having significant impact. In overall, familial 

psychological factors (β = -4.566, p < .001), parental biographical factors (β = -4.566, p < .001) and 

home based support (β = -.566, p < .001) were significant predicators of drug use among the students.  

However, the results show that the relation between FSF and drug use among the students was 

constrained.   

 

5.10: Conclusion of the Chapter 

This chapter presented the quantitative results of the study. The hypotheses were tested, theoretical 

framework applied on the data, findings compared and contrasted with the existing literature and 

conclusions made appropriately. The next chapter, chapter six presents the qualitative results of the 

study. 

 

 

 

 

 

 

 



  188 
 

CHAPTER SIX 

6.0: QUALITATIVE RESULTS 

6.1: Introduction 

This chapter presents the qualitative results of the study obtained through semi-structured interviews 

gathered from 8 teachers and 16 learners. The themes and sub-themes identified through thematic 

analysis centered on family-based adverse childhood experiences as a contributing factor to the rising 

rates of learners’ drug usage in selected high schools in Soweto, South Africa.  

The study made an effort to respond to the following primary research question: What is the family- 

based adverse childhood experiences influencing escalating learner drug abuse in four Soweto high 

schools in South Africa? 

 

6.2: Data presentation and discussion of findings  

In this chapter, the researcher's goal in the study was to obtain indepth findings on how adverse family 

experiences of learners as regarding drug use. To that end, interviews were utilised as a method of 

data gathering. The quantity of data was too great to present and study in its entirety, so the researcher 

had to choose and categorize particular data strands pertinent to the topics. The researcher provided 

the respondents' interviews' data verbatim. Thermal analysis was used to investigate the data because, 

Rourke (2010) argues that qualitative data is requires collection, compilation, and analysis to make 

sense of. 

 

A summary of the themes that emerged from the data were analysed thematically and was provided 

with each interview question that elicited perspectives from teachers and learners about learner drug 

abuse and adverse family experiences. Numerous distinct data strands were used to support each 

theme that was produced. Therefore, the best inferences may have been made with relatively little 

evidence. Nevertheless, the participant stories are repeated in this chapter. 

 

6.3: Findings on how biographical factors affect learner drug abuse in selected Soweto high 

schools  

This study looked at how teachers and learners perceived the biographical factors (parental level of 

income, parental level of education, type of family, and family size) that affect learner drug abuse. 



  189 
 

The research data for this objective were mostly derived from the interviews because the teachers' 

comprehension is totally dependent on their subjective interpretations, views, and understanding of 

the biographical factors affecting learner drug abuse. The participants' interpretations of the 

biographical factors and how they affect learner drug abuse were different. Four broad themes on 

biographical factors were identified from the study's findings: family type (Extended family, Single 

parent family, blended family, child headed family), family size (Big family size, moderate family 

size and small family size.), parental level of income (Low parental level of income and moderate 

parental level of income), and parental level of education (Low parental level of education, Moderate 

Parental level of education). Within each of the four broad themes on biographical factors, there are 

sub-themes that have emerged from the analyzed qualitative data. This is shown in the image below, 

and each major theme is then explained. 
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Figure 9: Themes and sub-themes on biographical factors influencing drug abuse among learners 

(Source: Analysed primary data (2022) 

 

6.3.1: Theme 1- Type of family 

Different family structures were now far more accepted than they were in the past, in addition to 

being more prevalent. The qualitative findings of the study reported that the type of family was one 

of the major contributors to drug abuse among learners in secondary schools. Four main types of 

family such as single parent, extended, blended and child headed families were more predominant in 

the community where the learners live. Being raised by a single mother or belonging to a mixed 

household is not unusual. The respondents revealed to the researcher their understanding of types of 

families available in this community and how this contributed to drug abuse among learners. The sub 

themes are presented as follows: 

 

6.3.1.1: Sub-Theme 1- Extended family 

Williams (2011) defines an extended family as a family structure that includes close relatives in 

addition to the nuclear family in the same residence. The results from qualitative data indicated that 

most learners were from extended families and there is very little basic needs and support. This made 

learners from these families to indulge in drug abuse. The interview excerpts from learners are 

reported as follows: “At home we are an extended family, so as I have mentioned before that I really 

believe that large families are susceptible to drug abuse because caring for each other is difficult” 

(Learner, 11). Other learners from extended families also reported that: 

In some families, it happens that if the family is extended, then the children are 

influenced to do drugs, or if sometimes the family is a mixed family like a family 

with a stepfather, then there will be problems in that family. It also happens 

sometimes that some parents receive a government grant, and they consume all the 

money on drugs and alcohol even though they had big families and that becomes 

strenuous on the children, and they can end up doing drugs (Learner, 6).  

We are an extended family because in the house it's my father my mother and my 

grandfather and myself together with my two siblings and then my uncle and his 
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wife are living in the same yard outside the house and there is influence on drugs 

because it is available (Learner, 5).  

From the interview results, it is evident that the learners from some extended families had access to 

drugs and this influenced them to abuse drugs. In most instances, the learners from the extended 

families also abuse drugs because parents use all the government grant money on alcohol. Thus, it 

can be argued that the extended family provided an environment that led to drug abuse among 

learners in this community. 

 

6.3.1.2: Sub-Theme 2- Single parent Family 

According to Lindwall, Bailer, and Daly (2011), single parent households consist of a parent or 

caregiver and one or more dependent children without the presence and assistance of a spouse or 

other adult partner who is sharing parental responsibilities. The qualitative findings of this study 

indicated that there were some learners from single parent families who abuse drugs. The learner 

respondents reported that they indulged in drug abuse due to inadequate parental control and inability 

of the available parent to meet the basic needs. Some interview excerpts from learners in single parent 

families and their state of drug abuse are presented as follows: 

We are a single parented family because my family is comprised of my mother and 

us as her children. We also live with my mother’s sister. I think this type of family 

has an influence on drug abuse because sometimes when I ask for something from 

her, she won’t be able to give it to me because she must take care of all of us 

(Learner, 10) 

So it is easy for children who are coming from single parent families to go astray 

because there is always a void in their lives. In trying to fill this void, some of them 

will be entangled in behaviours such as drug abuse (Teacher, 8).    

From the qualitative results above on single parent families, it is evident that some learners from 

these families abused drugs because they lacked parental control and adequate monitoring from the 

available parent. This created a void in these families and made the learners to abuse drugs. 

Moreover, some learners also abuse drugs out of frustration because the single parent available was 

not able to provide all basic needs as required. 

 



  192 
 

6.3.1.3: Sub-Theme 3- Blended family 

According to Halpern-Meekin and Tach (2008), a blended family consists of two parents, their 

biological offspring, and half-siblings that are only biologically connected to one parent. The 

qualitative findings of the study indicated that some learners were from blended families and as such, 

they abuse drugs because they lack happiness and satisfaction in their lives. The interview excerpts 

from two respondents on blended families and learners’ drug abuse are reported as follows: 

I would say we are a blended family because we live with our stepfather together 

with my mum and my siblings. This has affected me into drug abuse because I am 

not happy that we leave without my father, and this pains me a lot and I sometimes 

think about killing myself and commit suicide (Learner 3).  

Another family type that we come across that has a bearing on learner drug abuse 

are blended families because sometimes the learner would feel attached to only one 

parent, the biological one. Blended family parents might be doing everything they 

can to meet the needs of a learner, but sometimes because this is not a biological 

parent, the child would always feel unsatisfied and angered, and the child would 

sometimes resort to drug abuse to ease the feeling (Teacher, 4) 

From the interview excerpts above, it could be argued that learners from blended families are 

unhappy and lack satisfaction. Therefore, such learners resort to drug abuse in an attempt to react to 

their unhappiness and lack of satisfaction states that they face in the blended families. 

 

6.3.1.4: Sub-Theme -: Child headed Family  

According to Phillips (2011), a child-headed home is one in which a chikd has assumed parental 

responsibilities, particularly for looking after the younger siblings and making decisions about day-

to-day activities. The study's qualitative findings also indicated that few learners came from child-

headed families, therefore they assumed responsibility for the family. The findings indicated that 

learners from child headed families abuse drugs because they lack parental supervision. Two 

interview excerpts from two teachers on child headed families are presented as follows: “Child 

headed families and some of these families are dependent on grant and this has influence on learners 

to abuse drugs” (Teacher, 1). Another teacher reported that: 

As I have mentioned before that learners in our school come from child headed 

families, and I have already alluded to the fact that these type of family, one way 
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or the other, they give rise to learner drug abuse as I have explained before 

(Teacher, 6) 

From the interview results from the two teachers, it is evident that, though few,  the learners from 

child headed families abuse drugs because they lacked parental supervision and control. The learners 

were on their own and because of their young age, they were unable to be resistant towards other 

learners with bad influence in the community. 

 

Based on the findings of family type and drug abuse among learners, it is possible to draw the 

conclusion that, on one hand, drug abuse among learners is exacerbated by the prevalence of extended 

and single-parent families in this community and in the lives of learners. On the other hand, child-

headed families and blended families continue to form, albeit on a smaller scale, and they maintain 

environments that are favorable to learner drug abuse. Therefore, it can be concluded the family type 

is a very influential factor which affects drug abuse among learners. 

 

6.3.2: Theme 2- Parental level of income 

A parent’s income is the money that they earn or receive, as opposed to the money that they have to 

spend or pay out. Parents devote time and resources to improving their children's "human capital," 

particularly by investing in their education, but they also spend money on things like excellent health, 

friendly neighbors, and other "inputs" that will enhance their future well-being. There isn't enough 

information in the study to draw broad judgments about whether parental income has direct 

correlation with learner drug abuse, although there is some evidence that suggests income matters 

more for family wellbeing. There is little evidence in this study to support the idea that learners at 

this stage are affected differently by income.  The qualitative findings of the study reported that 

parental level of income was not one of the major contributors to drug abuse among learners in 

secondary schools, contrary to this, it presents an environment that exacerbate learner drug abuse. In 

the neighborhood where the learners live, two main parental income levels—low parental income 

and moderate parental income—were more prevalent. High parental income seems to be extremely 

rare or unheard of among the homes of learners. The researcher received information from 

respondents about their perceptions of the parental levels of income in this community and in the 

homes of learners. The following is a presentation of the subthemes: 
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6.3.2.1: Sub-theme 1 – Low Parental level of income 

The cut off point for people to be considered to have insufficient consumption spending to meet their 

daily food needs is low family income (Statistics South Africa, 2015). This category includes very 

low-income families but is not restricted to them. Several learners’ outcomes are found to be 

negatively correlated with parental level of income, but this appears to be caused less by welfare 

receipt per se than by parental traits that make some parents more likely to be on welfare than others. 

The participants gave their views verbatim on their experiences of family-based income in the 

families of learners and the responses were such that most learner family income is low, and few 

families receive moderate income and none of the learner families experienced high income. 

Interview excerpts are reported as follows: “that those learners that are coming from low earning 

families, they have a tendency to abuse drugs because they want to relieve the stress of not having 

enough at home” (Teacher 8).  Other teacher participants stated: 

In the first place this influences parents first because he/she will not afford all the 

needs of the family members including the learner. This becomes worse because 

now these are teenagers who tend to compete with one another and now parents 

cannot afford to give them what they need to meet the class of their peers 

(Teacher1).  

One will realise that some of these learners that are coming from well-off families, 

that have been raised well, they do drugs not because of the nature of the income 

in the family, but because of the influences and the choices they made (Teacher 5). 

  I can say yes because most of the time, I realise that those learners that are coming 

from low earning families, they have a tendency to abuse drugs because they want 

to relieve the stress of not having enough at home (Teacher 8). 

From the interview results from the four teachers, it is clear that most learners are raised in family 

environments with low parental income. The learners need to consistently deal with the aftereffects 

of the lack of parental income in the family and this might lead to leaner stress, and thus learner drug 

abuse.  

 

Based on the findings of parental level of income and drug abuse among learners, it is possible to 

draw the conclusion that drug abuse among learners is exacerbated by the prevalence of low parental 

income in the lives of learners, though no direct correlation between the two phenomena, but low 
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parental income does create a conducive environment for learner drug abuse. Therefore, it can be 

concluded that low parental income is a very influential factor which affects drug abuse among 

learners. Similarly, learner participants also agreed that parental level of income was evident among 

learners and this influenced them to abuse drugs.  Other learner participants stated: 

Some learners, when they cannot receive money from their homes, and seeing that 

some of their friends are given money in their homes, they become frustrated and 

resort into drug use. Some end up not sleeping at home, maybe sleeping under the 

bridge (Learner 2).  

It is low, and yes it does influence because when you smoke, then you are relieved 

from stress and also, I get stressed a lot more especially that when I want something 

from my parents, like shoes and I cannot get it (Learner 3).   

My parents’ income is low but I do not think that the low income is influencing me 

to do drugs in anyway, the only thing that is troubling me is that she does not buy 

food and she does not buy anything for us except that when she receives money she 

buys alcohol and drugs (Learner 5). 

 Due to these moderate or low income in our families even during instances where 

one has money, the tendency is that you take the money and buy drugs because now 

we want to forget about all the things that are happening in the family (Learner 

13).  

Family income at home is low because most of our family members do not have 

formal employment. Of courses most of my problems at home emanate from money 

problem at home. No one cares for me at home, I look after myself, so I always 

have to make sure that I raise money from me to do everything that I want. This life 

sometimes frustrates me to the point of making wrong behavioral decisions 

including drug abuse (Learner 12).        

According to the findings from the five learners, it can be concluded that most learners’ families have 

low parental incomes. Low parental level of income presents an environment that is favorable to 

learner drug abuse. It can therefore be deduced that learners who were brought up in families with 

low parental income suffer from emotional tension or strain brought on by difficult or challenging 

conditions and this affect their behavior and cause them to have trouble controlling their emotions 

and behavior in different situations. 
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6.3.2.2: Sub-theme 2 – Moderate Parental level of income 

The term "moderate income" refers to people who make close to the average income for their 

population (Cambridge dictionary, 2022). According to recent research family wealth has a relatively 

minimal impact on children's results when compared to the impact of other factors across nations. 

The participant (Learner 2) gave his views on his experiences of family-based low income in the 

families of learners and the responses were such that some learner family income is moderate. 

Participant stated: 

I think my parental income is moderate and It does not influence me to take 

drugs, but I think some leaners are influenced by this more especially when a 

learner has asked for something from parents, and the parents cannot supply 

(Learner 2). 

According to the results, some learners’ families have a moderate income, who talked about his 

observations of learner families with a moderate income, in contrast to low parental level of income. 

The moderate parental level of income does not present an environment that is favorable for learner 

drug abuse. Therefore, it may be concluded that a tiny proportion of learners were raised in families 

with moderate parental income, and that this did not influence their decision to use drugs. 

 

6.3.3: Theme 3 - Parental level of education 

The education of the parents shows the highest level of education earned by any parent sharing a 

home with the child. Governments, international organizations, health institutions, and other 

stakeholders may find it helpful to know how parental education affects learner' drug abuse status 

when developing effective advocacy and policies for parents and their kids. These adjustments may 

enhance the well-being, education, and socio-economic status of parents and their kids, resulting in 

a favorable social change in the neighborhood. According to the studys’ qualitative findings, parental 

education level is one of the main causes of drug abuse among high school learners.   

 

In the community where the learners live, the two main parental education levels—low parental 

education level and moderate parental education level—were more prevalent. High parental 

education levels seem to be exceedingly rare in households with learners. Regarding their perceptions 
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of the educational level of parents in this neighborhood and in the homes of learners, respondents 

gave the researcher information. The subthemes are presented as follows: 

 

6.3.3.1: Sub-theme 1- Low parental level of education 

Lack of information or sophistication would indicate low parental education, undereducated, 

inadequately or insufficiently educated. The participants (Teacher 1, Teacher 2, Learner 3, Learner 

1, Learner 11 and Learner 6) gave their views on their experiences of low parental education level in 

the families of learners and the responses were such that most learner parents’ level of education is 

low and this has an effect on leaner drug abuse. Interview excerpts are reported as follows: “Maybe 

my situation would be better if my parents were educated. Maybe we would be staying in suburbs, 

away from influences, because sometimes my friends are the biggest influence” (Learner 1).  Other 

learner participants stated: 

My grandmother has never done matric, and my mother did manage to do the 

matric but she never passed matric. I’m not sure how this has affected me, but I 

think maybe my parents would have been in a position to help me if they were 

educated (Learner 6). 

My grandmother did up to grade 6 at school so she is not that learned, but she is 

able to teach us about drugs and other things concerning life itself, so she has some 

kind of understanding and knowledge as far as life is concerned even though she is 

not that educated. I really want to believe so because if I had educated parents, as 

I have mentioned before that I do not live with my parents I live with my 

grandmother, things could have been better, and they would have been able to show 

me some light as far as pertains to what life has in store. Educated people have a 

better understanding of health concepts relating to drugs and substance abuse 

(Learner 11) 

It is clear from the aforementioned interview results that learners who have low parental education 

levels abuse drugs. In a similar vein, teacher participants concurred that learners' seeming low 

parental education levels contributed to their drug abuse. Additional teacher responders stated the 

following: 

 Most of these learners who are on drug abuse are coming from poor families. Also, 

the way I see it from our school perspective, is that these learners who are on drug 
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abuse, are the same learners who have problems. For an example, one of the 

learners that we have in our school who happen to be on drug abuse had a situation 

at home. I interviewed his mother and I realise that the mother was from Zimbabwe 

and when she came to South Africa, the father left them and when the father left 

them, she herself later on died and the learner in question had to take care of self 

on his own. This child ended up fending for himself and taking care of himself, 

living only with his grandfather (Teacher 3).  

This also becomes problematic because if the parent is not educated, he/she is not 

in a position to sit down with the child or a learner and teach him/her about drug 

abuse. The parent himself/herself is stressed and needs counselling (Teacher 1). 

 Parents in the previous years, most of them did not even reach the metric level 

because of many factors and one would remember that before, learners were 

paying school fees and some parents could not get to metric and finish school, but 

there are few of those parents that have managed to get to the tertiary level 

(Teacher 2). 

 

From the interview results above, it is evident that there is low parental level of education in learner 

families that this has an effect on learner drug abuse in that this phenomenon of low parental level of 

education continues to affect learner behavior in a negative way. It can therefore be concluded that 

the majority of learners in this community come from families with low parental level of education. 

In addition, the continuous use of drugs by learners and learner drug abuse, in their families is due to 

the low educational level of the parents. Low parental education levels offer a setting that is favorable 

to learner drug usage. Therefore, it can be concluded that learners who were raised in homes with 

poor parental educational levels experience the effects of these factors, which have an impact on their 

conduct and make it difficult for them to control their emotions and behavior in a variety of settings. 

 

 6.3.3.2: Sub theme 2 – Moderate Parental level of education  

An average amount, quality, or level of parental education might be referred to as moderate. Leaners 

who have parents who are well-informed about learner activities are less likely to engage in a variety 

of undesirable behaviors, according to research. One participant (Learner 13) reported on experiences 
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of moderate parental level of education in the families of learners and the responses were such that 

some learner parents’ level of education is moderate. Participant stated: 

In terms of educational level, my mother had managed to attain a matric certificate 

and she as well possesses a degree qualification. I would say the influence that 

education has on my life and on my behaviour towards drug abuse is a positive 

influence because she has the ability to sit down with me and show me dangers 

associated with drugs and about life generally. She would always tell me to never 

display bad habits in front of the people like smoking in public etcetera. She would 

always try and encourage me to focus on positive things in life. Because of her 

education, I think she is broad minded (Learner 13). 

From the qualitative result above, some of the learner parents’ education level is moderate and that 

the moderate parental level of income does not have a negative influence on learner drug abuse. It is 

therefore reasonable to draw the conclusion that learners who were raised in homes with moderate 

parental educational levels experience a positive influence, which has a positive impact on their 

conduct and makes it manageable for them to control their emotions and behavior in a variety of 

settings. 

 

6.3.4: Theme 3 - Size of family 

The number of members in a family is referred to as family size. The participants gave their views 

on their experiences of family size, as to whether they regarded them as big, moderate or small in 

size and how this has influenced learners into drug abuse. The size of the family is one of the key 

factors influencing drug abuse among high school learners, according to the study's qualitative 

findings. The three basic family sizes—big families, moderate families, and small families—were 

more common in the area where the learners reside. Small families appear to be extremely uncommon 

in the homes of learners. Respondents provided the researcher with information on their opinions of 

the sizes of learner households in this neighborhood and in the homes of learners. Following is a 

presentation of the subthemes:  

 

6.3.4.1: Sub-theme 1- Big family size 

A big family consists of a father, a mother, and at least four kids. The participants gave almost similar 

responses to whether learners’ big family sizes, does have an influence on learner drug abuse. Almost 
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all teacher & learner participants’ perceptions and experiences concede with regards to big family 

size of learners to have an influence on learner drug abuse. (Teacher 2, Teacher 4, Learner 16 and 

Teacher 5) seem to believe that big family sizes do have an influence on learner drug abuse. Interview 

excerpts are reported as follows: “We are 13 at home with our family, which has major implications 

for and influences drug misuse in that we all have different parents and don't receive the same 

treatment” (Learner 1). Another interview excerpt from another learner is illustrated below: 

 At home in our family, we are 13 and this has a serious implication and influence 

on drug abuse in the sense that all of us, we have different parents, and the 

treatment is not the same to all of us. there are those that are treated special 

compared to others and this leads to a situation where one would want to do things 

on his own and would end up being caught up in behaviors such as drugs abuse 

(Learner 16).  

From the interview results above, it can be argued that learners who have big family sizes tend to 

abuse drugs. Similarly, teacher participants agreed that learners’ big family sizes contributed to their 

drug abuse. Additional teacher responders stated the following: 

Family sizes of learners range from anything between 6 and 10 because most of 

our families are made up of many members including extended families. 

Somewhere somehow these sizes have an influence towards learner drug abuse 

because you will realise that some of the siblings are using drugs and even their 

friends who come in the house they use drugs so children have a tendency to mimic 

what is happening in the family (Teacher 2).  

Most of the learners are coming from big families because here in this location, 

most families have got back rooms where some of the family members would go 

stay in those back rooms in the same yard and this give rise to big families. In this 

community we have families from 8 to 15 members living in the same yard. Some 

families will share a very small room, for instance, a two-roomed house being 

shared by a family of five, and this presents a very strenuous situation in the life of 

a child because now in this situation, there is no privacy, there is no space for the 

child to study and there is no space to do anything (Teacher 4).  

Also, the issue of the bigger number exerts a problem in the life of a learner because 

if the family is big or the bigger the family the less likely that the learner will receive 
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the attention that he or she deserves. In this situation a learner will lose the family 

touch and will from time from time feel distant from the family touch (Teacher 5).    

From the qualitative results above, it can be argued that large families have an impact on learners' 

decisions to abuse drugs. Therefore, it may be assumed that the majority of learners come from 

households with a large number of family members. A large family size has a significant impact on 

families. Therefore, it is logical to infer that learners who were reared in large families suffer family 

pressures, which have an impact on learner drug misuse. This has a negative effect on their behaviour 

and makes it challenging for them to maintain self-control in a number of situations. 

 

6.3.4.2: Sub-theme 2- Moderate family size 

The qualitative findings of this study also indicated that there were moderate family sizes in this 

community. The findings indicated a prevalence of moderate family size, but there is no clear positive 

correlation with learner drug abuse. Interview excerpts on moderate family size are reported as 

follows: “At home we are 4, its myself, my mother, my big sister and my younger sister. My bigger 

sister is working as well, and she is a temporal teacher” (Learner 7). Other excerpts are reported as 

follows: 

It's difficult to tell the size of Learner families, but on average, we have families 

that range from 4 to 5 children without parents, but we also have learner families 

that are bigger than these because they are extended families (Teacher 5). 

Even while there isn't actually a connection between a moderate family size and learner drug 

misuse, it is clear from the interview results that this community moderate family size is prevalent. 

The likelihood of learners abusing drugs due to moderate family size is lower. Therefore, it may be 

stated that learners in this neighborhood do not experience drug abuse due to moderate family 

numbers. 

 

6.3.4.3: Sub-theme 3- Small family size 

If a family only has a few (often one to four) children, it is considered to be small. Growing up in a 

tiny family is acceptable for a child. More parental time and advantages in schooling are given to 

each child. The participants gave their views on their experiences of small family sizes in the 
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families of learners and the responses were such that some learner family sizes are small. 

Participants stated: 

Well, I think it does, maybe due to quarrels and fighting that sometimes happen in 

the house even though we are not a big number but the infights in the house they 

cause stress sometimes, and one ends up doing drugs because you would want to 

ease the feeling (Learner 7). 

From the qualitative result above, it can be deduced that a small family size does not in itself 

contribute to learner drug abuse, but rather tensions that may arise in this family may in turn create a 

conducive environment for learner drug abuse. Therefore, it can be concluded that learners who were 

raised in homes with small family sizes, though in small percentages in this community, can 

experience strenuous family relations, which have an impact on their conduct and make it difficult 

for them to control their emotions and behavior in a variety of settings, and may lead to learner drug 

abuse. 

 

6.4: Findings on the influence of familial psychological factors on learner drug abuse in 

selected Soweto high schools 

This study examined learner psychological factors that influence learner drug abuse. From interview 

data, thematic analysis was used to make meaning of the interview excerpts and themes and sub-

themes were developed. From the results of the study, three broad themes on familial psychological 

factors were developed including cognitive factors (Depression, mental exhaustion, curiosity driven 

and learner cognitive overload), behavioural factors (Identity crisis, low self-esteem and external 

locus of control) and finally, emotional factors (Learner stress, anxiety disorder, psychological 

addiction, feelings of loneliness, emotional detachments). Within each of the three broad 

psychological factors, there are sub-themes which have emerged from the analysed qualitative data. 

This is presented in the figure below and thereafter, each broad theme is discussed. 
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Figure 10: Themes and sub-themes on familial psychological factors influencing drug abuse 

among learners (Source: Analysed Primary data (2022) 

 

6.4.1: Theme 1- Cognitive factors 

Cognitive factors are traits of the individual that have an impact on performance and learning. These 

elements modulate performance, causing it to either rise or fall. These elements require mental 

processes including concentration, memory, and reasoning (Danili & Reid, 2006). According to the 

study's qualitative findings, cognitive factors are one of the main causes of drug abuse among 

secondary school learners. There were four key cognitive factors (Depression, mental exhaustion, 

curiosity driven and learner cognitive overload) that were more prevalent in the learners' 

neighborhood. The cognitive functioning of learners was impacted by growing up in households and 

situations that presented different difficulties. Respondents provided the researcher with information 

about their perceptions of cognitive influences in this community and in the households of learners. 

The following is a presentation of the subthemes: 
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6.4.1.1: Sub-theme 1- Depression 

Depression is more accurately described as a tendency to enter into and an inability to exit from a 

depressed or sad mood state than as a specific mood condition (Holtzheimer & Mayberg, 2011). A 

combination of biological, psychological, and social origins of distress are potential reasons. More 

and more evidence points to the possibility that these elements could modify how the brain functions, 

including how certain neuronal circuits in the brain function. Major depression is characterized by a 

pervasive sense of melancholy or loss of interest, which can result in a variety of behavioral and 

physical symptoms. Changes in sleep, hunger, energy level, attention, daily behavior, or self-esteem 

may be among the features that characterize a depressed person. The depression that the learners 

experienced was brought to the researcher's attention by the participants. According to participant 

observations, some learners have dealt with depression that has had an impact on their conduct. 

Interview excerpts are reported as follows: “When they shout at me, recalling all the wrong things 

that I have done, I become hurt and depressed in my mind” (Learner 1). In addition, another learner 

respondent reported that: “This gives me stress and at times I think of killing myself and commit 

suicide” (Leaner 3). Additional excerpt below show this:  

Sometimes we face situations at home where you realise that the treatment is not 

good like, for instance, when they dish out food, they give you small portions or 

little food, but others will get full plates and sometimes you realise that the 

treatment general is not favourable towards you and this stresses a lot and 

sometimes it leads into drug abuse. This will lead to stress and depression, 

sometimes finding yourself thinking too much about things and finding yourself 

unable to cope with that and end up trying to ease the Feeling by smoking drugs 

(Learner 7).  

From the above interview results, it is evident that depressive situations have made learners to indulge 

in drug abuse. Learners in this community exhibit depressive symptoms due to family pressures that 

they experience in their families, like the parents treatment that favours other siblings over the other.  

Based on depression findings, it is possible to draw conclusions that depression exacerbates learner 

drug abuse in this community. 

 Because of what is happening in their homes or in their families they end up 

depressed. Some of them you see them when they come to school that they have no 
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interest in anything, they are always drowsy, and you would find them lonely all 

the time (Teacher3).  

Depression is one of the psychological factors for an example I have one leaner 

here who is always depressed because he feels like at home, they do not care about 

him. This is because in his family they are in an extended family, and he feels that 

nobody cares about him and that he will always resort into doing drugs (Teacher 

2).  

  Depression is one of the psychological factors affecting learners in the school. 

Also, stress, strain and anger because sometimes you will find parents coming into 

the school to report that the child attempted suicide. I think this emanates from a 

feeling of rejection and a feeling of being a loser (Teacher 4).   

The findings from interview data indicate that some learners struggle with depression and persistent 

interest loss. Additionally, these children show signs of sadness, which affects their conduct and 

makes it more challenging for them to manage their emotions and behavior in a number of situations. 

The results also indicate that learners frequently struggle to control their sadness and loss of interest, 

which are symptoms of an anxiety condition. As a result, learners continue to exhibit negative 

behaviors like boredom and loneliness, which are thought to be signs of depression and may lead to 

drug abuse among learners. 

 

6.4.1.2: Sub-theme 2- Mental exhaustion 

Extreme fatigue, also known as mental depletion, is accompanied by additional emotions including 

indifference, cynicism, and impatience (Campbell, 2022). The results of this study indicated that 

some learners had mental exhaustion, and this made them to indulge in drug abuse. Based on remarks 

made by participants regarding their own personal experiences, the discussion proved that learners 

indeed experience mental tiredness. One participant (Learner 11) claimed that because they had direct 

experience with what it's like to live with mental tiredness, this had an effect on how learners behaved 

in terms of drug addiction. Interview excerpt from (learner 11) is reported as follows: “Yes, it does 

happen more especially when I am in need of something and I end up having a breakdown mentally, 

in the mind. So I can say that it does influence me” (Learner 11). 
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The results show that certain adolescents who experience mental exhaustion constantly feel 

overwhelmed in their minds as a result of overthinking and have a propensity to worry about their 

surroundings. Individuals find it more difficult to control their conduct and emotions in a range of 

settings as a result of these behavioral impacts. Physical tiredness can result from mental exhaustion, 

which can have a negative impact on one's health, similar to how physical weariness or ongoing 

stress can lead to mental exhaustion, and this could be a breeding ground for learner drug abuse. It 

can therefore be concluded that learner’s mental exhaustion as experienced by some learners in this 

community is one of the factors leading to learner drug abuse as well. 

 

6.4.1.3: Sub Theme 3- Curiosity driven 

Curiosity refers to a burning desire to learn something new. Since curiosity-driven behavior is 

frequently defined as conduct that results in knowledge acquisition, it should include all actions that 

improve or enable access to sensory information. Moreover, the need for curiosity makes individuals 

to make effort at learning things in their social environments. The results from one participant 

(Learner 3) indicated that curiosity is one of the traits leading to undesirable behavior of drug abuse. 

Interview excerpt from one learner is reported as follows: Some young people are influenced by older 

people but some young people they just take drugs for enjoyment and because of curiosity (Learner 

3).   

From the interview excerpt above, it can be argued that some learners are driven by curiosity to 

engage in drug abuse. Therefore, learners who are driven by curiosity utilize drugs to satiate a deep 

desire to explore different consciousnesses. As such, such learners driven by curiosity want to 

occasionally switch consciousness is a natural, innate motivation similar to hunger or sexual drive.  

 

6.4.1.4: Sub-theme 4- Learners cognitive overload 

Cognitive overload is regarded as when a person is given too much information at once or too many 

tasks to complete simultaneously, which prevents them from performing or processing the 

information as they would if the amount were sustainable (Halarewich, 2016). The interview results 

from the participants who participated in the discussion on their own experiences with depression 

revealed that some learners' lives are clearly affected by cognitive overload, and this made them to 

resort to drug abuse. Participants (Teacher 2 and Learner 11) claimed that they had observed a learner 

who was overloaded cognitively and that this affected how he behaved in terms of drug addiction. 
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Interview excerpts are reported as follows: “This Learner is always overwhelmed in his mind because 

he is overthinking about the circumstances around his life and in his family and therefore will end 

up doing drugs just to ease the feeling” (Teacher 2). The interview excerpt from (learner 11) is 

reported as follows: 

We as the people, we have a tendency of stressing with things that we cannot help 

and end up over thinking things and this hurts us mentally and cognitively. Thinking 

about money issues repeatedly hurts us mentally and we end up or resorting to drug 

abuse. This happens when one wants to change the situation at home, but all seems 

impossible, and this becomes painful in the mind and in the heart of a person and 

ends up doing drugs (Learner 11). 

The findings from the interview excerpts above indicate that certain adolescents who endure 

cognitive overload are always overwhelmed in their minds due to overthinking and tend to stress 

over their circumstances. These behavioral effects make it harder for individuals to control their 

behaviors and emotions in a variety of situations. It can therefore be concluded that learner’s 

cognitive overload as experienced by learners is one of the factors leading to drug abuse in this 

community. 

 

6.4.2: Theme 2- Behavioural Factors 

Cognitive, emotional, personal, and social processes or stimuli that underlie human behavior are 

known as behavioral factors (Dessart et al., 2019). In the learners' neighborhood, there were four 

major behavioral factors (Identity crisis, Learners’ birth order, low self-esteem and external locus of 

control) that were more prominent. Familial psychological characteristics in the families of learners 

had an impact on how learners behaved. The researcher received information from respondents 

regarding their opinions of the behavioral elements in this community and in the homes of learners. 

The presentation of the subthemes is as follows: 

 

6.4.2.1: Sub theme 1-  Identity crisis 

Identity crisis occurs when a person is uncertain about their abilities and identity. Erikson's phases 

of development have a fifth stage, which is the time of the identity crisis. A person explores with 

many personalities and identities while in a crisis (Lawrenze & Villines, 2022). People with identity 

crisis frequently feel inadequate, unwanted, or incompetent and frequently worry about making errors 
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or disappointing other people. The qualitative results indicate that identity crisis was experienced by 

the learners and this had an influence on their behaviours. This is illustrated in the interview excerpt 

from one learner participant as indicated below:   

I feel happy when I am high, so I take drugs for pleasure, and I keep myself busy 

with them. Sometimes it’s because of friends because when I am with friends, we 

always do things together and one does not want to be perceived as coward 

(Learner 1). 

From the interview results, it can be argued that some learners suffer from an identity crisis and 

would always feel inadequate and unwanted, they suffer from identity crisis symptoms that affect 

their behavior and make it harder for them to control their emotions and behavior in a variety of 

settings. Therefore, some learners often perceive themselves as cowards and unwanted, of which 

these are symptoms of identity crisis. As a result, learners exhibit troublesome behaviors like 

concentrating on their flaws while downplaying their accomplishments, which are thought to be signs 

of identity crisis and could lead to learner drug abuse. 

 

6.4.2.2: Sub theme 2- Low self esteem 

When people lack confidence in  their abilities, they have low self-esteem (Firestone, 2018). 

Moreover, individuals with low self-esteem frequently feel inadequate, unwanted, or incompetent 

and frequently worry about making errors or disappointing other people. The results of this study 

indicate that some learners had low self-esteem of themselves, and this made them resort to drug 

abuse. For example, participant (Learner 12) asserted that learner behavior with regard to drug abuse 

was influenced by their personal experience of what it's like to live with low self-esteem. Respondent 

stated: 

They make me feel useless because if my sister comes and ask for something from 

my mother she will receive it, unlike me. For instance, if she asks for money for 

school excursions, my mother will make sure to raise the money for her and I feel 

like she’s taking sides (Learner 12).   

From the interview excerpt, it can be argued that exposure to low self-esteem can alter the behavior 

of a learner. Therefore, it makes sense to conclude that low self-esteem has an effect on learner drug 

usage. This has a detrimental impact on learner behavior and makes it difficult for them to maintain 

control of it in various situations, as noted by (Learner 12).  The participant claims that he frequently 
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finds it difficult to express his feelings with confidence, which is a sign of low self-esteem. It makes 

sense to conclude that some learners suffer from low self-esteem, and they continue to engage in 

undesirable behaviors that are regarded to be indicators of low self-esteem and may eventually end 

in drug abuse. 

 

6.4.2.3: Sub theme 3-  External locus of control 

The degree to which a people believe that they, rather than outside factors, have control over how 

events in their lives turn out is known as their locus of control (Garrido, 2020). One participant 

(Learner 2) argued that he has felt a sense of external locus of control in his own life, and that this 

feeling affects how he behaves in terms of drug addiction. The interview excerpt from learner 12 is 

reported as follows: 

Sometimes I would wake up in the morning and think that let me go and do 

something wrong, but a second thought will arise to say no you can’t do this, but 

at the end of the day, I end up doing the same thing and one regrets when it is late 

already, having done the very same thing and on top of that facing the 

repercussions of the wrong doing. All this is mind defeating (Learner 2). 

From the interview results above, it can be argued that weak external locus of control, which indicates 

learners’ inability to take control of situations that face them, made them to resort to inappropriate 

behaviours such as learner drug abuse. Therefore, it can be argued that learners, who are not capable 

to handle situations that affect them, are most likely to indulge in drug abuse because of helplessness. 

 

6.4.2.4: Sub Theme 4-  Learners’ birth order 

The chronological order in which a person falls in regard to their siblings is referred to as ordinal 

birth order. In this study, it was reported that learners’ birth order played a significant role in 

influencing their tendency to abuse drugs. One participant (Learner 13) argued that birth order 

continues to exacerbate undesirable behavior of drug abuse. The interview excerpt from learner 13 

is reported as follows: 

At home I am a second born and I think that this size of family does have an 

influence on me in terms of using drugs because as we are five at home, the 

tendency of my parents is that they will favour those that are the last born and 
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issues of favouritism are now rife in the family and I ended up feeling side-lined, 

and you are always told about how bad my behaviour is and therefore you cannot 

receive certain things unlike my younger sisters so this thing pushes me to exhibit 

unwanted behaviour like drug use (Learner 13).   

From the interview excerpts, it is evident that birth order is one of the familial social factors that 

contribute to learner drug abuse. Therefore, it is logical to infer that learners who were reared in 

families that exhibit birth order phenomenon may suffer pressures which may have an impact on 

learner drug abuse. This may have a negative effect on their behavior and makes it challenging for 

them to maintain self-control in several situations. 

 

6.4.3: Theme 3- Emotional Factors 

The emotional factor is all about how a performer's emotions might affect how any action turns out. 

This comprises feelings that have an impact on self-assurance, adaptability, and restraint. The 

community of the learners had five crucial emotional factors that are prevalent, that include Learner 

stress, anxiety disorder, psychological addiction, feelings of loneliness and emotional detachment. In 

this neighborhood, familial psychological issues had an impact on learners' emotions. The researcher 

received information from respondents about their perceptions of emotional factors in this 

neighborhood and in the homes of learners. The presentation of the subthemes is as follows: 

 

6.4.3.1: Sub theme 1- Learner stress 

Stress can be defined as the way we respond when we feel pressured or threatened. It typically occurs 

when we are in a circumstance that we don't feel in control of or able to manage. When we feel 

stressed, it may be due an individual, for instance, when they have a lot of duties that they find 

difficult to manage. The researcher was informed about the stress experiences endured by the 

learners, which aided teachers in developing a better understanding of the learners. According to the 

participants' observations, many learners have experienced stressful events, which have an impact on 

how they behave. The interview excerpts from (Learner 9) are reported as follows:  

As I have alluded before, I get stressed too much, like my mind comes under a lot 

of pressure because I think about my situation too much and I feel pain in my heart. 

There was this other time when we went to Natal on holidays and on our way back 

we were told by our neighbors that they saw my father with this woman in the house 
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and she happened to plant a traditional herb in the house, in a sense, to bewitch 

my mother and from that time on, my mother became ill and she was full of sores 

all over her body. When I talked about this with my friends trying to vent it out, 

they told me that we should try and smoke marijuana so as to relieve the stress 

(Learner 9). 

It is clear from the aforementioned interview results that learner stress has led to drug abuse among 

learners. Teachers who took part in the study felt that learner stress levels were obvious and that this 

contributed to their drug abuse. Other teacher respondents also reported that: 

Learners take a lot of stress from their families because they have goals about life 

but feel that there is no way out in their situations, and this of course will lead to 

anxiety. In this regard learners end up being controlled by drugs because they 

always resort to drugs to ease such feelings (Teacher 1). 

What I have noticed by just looking at the relationship that our learners have with 

one another and with the teachers, you would link or even assume that the child is 

distressed or is being bothered by something at home. Some of the behaviours that 

these learners exhibit at school can be linked with some of the psychological 

challenges or factors. The first assumption when a learner exhibits this behaviour 

is that something is not well at home and the child is disruptive or not motivated to 

learn and they don't do the work or homework, and it is these behaviours that 

enable us to make these assumptions (Teacher 5).   

From the interview results above, it can be argued that learners who have had family-related stresses 

and experiences, suffer from stress symptoms that affect their behavior and make it harder for them 

to control their emotions and behavior in a variety of settings. The results also imply that learners 

often become worried, feel overwhelmed by demands and painful emotions, become disruptive and 

demotivated as a result, and are reluctant to engage in open and transparent communication in order 

to protect their feelings. As a result, learners exhibit troublesome behaviors like restlessness, 

impulsivity, irritability, and poor social skills, which are thought to be signs of stress and could lead 

to learner drug abuse to ease the stress. 
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6.4.3.2: Sub theme 2- anxiety disorder 

Mental illness characterized by intense feelings of worries, anxiety, or fear that interfere with daily 

activities (WHO, 2022). The inability to put aside a worry, restlessness, and stress that is out of 

proportion to the severity of the incident are among the symptoms. The researcher was made aware 

of the anxiety disorder that the learners had to deal with. According to participant (Learner 1) 

observations, he has experienced the anxiety disorder that has affected his behavior. The interview 

excerpt from one learner below demonstrates this: 

Sometimes if I did something wrong at home, I become so worried about the 

repercussions such that I only think about spending time with my friends, and we 

end up doing drugs (Learner 1). 

The qualitative results show that some learners experience anxiety disorders and are constantly 

preoccupied with worrying about the consequences of their decisions. These learners also exhibit 

anxiety disorder symptoms that influence their behavior and make it more difficult for them to control 

their emotions and behavior in a variety of contexts. The results also indicate that learners frequently 

struggle to regulate their worry and restlessness, which are signs of anxiety disorder. As a result, kids 

display problematic behaviors like being irritable, which are regarded to be symptoms of anxiety 

disorders and may result in learner drug misuse. 

 

6.4.3.3: Sub theme 3- Psychological addiction 

A phrase used to characterize the emotional or mental aspects of drug use disorder is "psychological 

addiction," which includes symptoms including intense desires for the substance or behavior and 

trouble focusing on anything else (Raypole, 2020). Trauma and underlying mental health conditions 

are the main causes of psychological addiction. Strong cravings, substance fixation, and social 

isolation are all concurrent symptoms. Psychological addiction is clearly present in some learners' 

lives, according to the replies of those who participated in the study about their own experiences with 

it. Participants (Learner 6 and Learner 16) claimed that they had experienced learners who were 

psychologically addicted, and that this emotion affected how learners behaved in terms of drug 

addiction. Individual excerpts are as follows: What pushes me the most to do drugs is addiction. 

Whenever I feel like smoking drugs, I just look for my friends and then we just smoke drugs like 

marijuana (Learner 6). Another learner reported that: It’s a feeling that I do not know how to explain. 
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But I just get tired of sitting at home and will look for my company so that we can sit and smoke 

drugs, marijuana (Learner, 16). 

The qualitative results show that some teenagers who experience psychological addiction continue 

to use drugs just because they feel like it, for no obvious reason. Individuals find it more difficult to 

control their conduct and emotions in a range of settings as a result of these behavioral impacts. 

Therefore, it may be argued that one of the elements contributing to learner drug abuse is 

psychological addiction, as experienced by learners in this community. 

 

6.4.3.4: Sub theme 4- Feelings of loneliness 

The feeling we experience when our demand for fulfilling social contact and connections is unmet is 

a frequent description of loneliness. However, being lonely is not always the same as being by 

yourself. Some people could find it satisfactory to be alone and have a happy life with little interaction 

from others. Situational aspects like physical isolation, relocation, and divorce are contributing 

elements to feelings of loneliness. Feelings of loneliness can also result from the loss of a significant 

someone in a person's life. Internal problems like low self-esteem can also contribute to loneliness. 

Participant (Learner 12) made the claim that feelings of loneliness at home make bad conduct, like 

learner drug addiction, worse. The interview excerpt is reported as follows: 

In my family we are a single parented family, and this has affected me to use drugs 

because there is no one to talk to me, to sit with me down and speak sense into my 

mind. It's like I live alone, I do things alone and I am on my own all the time 

(Learner 12). 

The findings indicate that certain learners who endure feelings of loneliness are always overwhelmed 

with thoughts of being loneliness because no one wants to associate with them in their lives. These 

behavioral effects make it harder for individuals to control their behavior and emotions in a variety 

of situations. It can therefore be argued that learners’ feelings of loneliness as experienced by learners 

in this community is one of the factors leading to learner drug abuse as well. 

 

6.4.3.5: Sub theme 5 - Learners’ emotional detachment 

A person with emotional detachment is psychologically unable to completely interact with their own 

or other people's feelings (Cherry, 2021). It may be constant, as it is in those who have attachment 
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disorders, or it may be a brief reaction to a dire circumstance. Being emotionally indifferent can be a 

coping method for some people, a way to shield them from stress or harm and others may find it 

difficult to talk about their issues because of a reaction to trauma, abuse, or repressed emotions. 

Emotional detachment is evident in certain learners' lives, according to the replies from those who 

participated in the discussion about their personal experiences with it. Participants (Teacher 2, 

Teacher 8 & Learner 11) reported that they had experienced emotional detachment in the lives of 

learners, and that this feeling affects how they behave in terms of drug addiction. Interview excerpts 

from participants are reported as follows: “Some learners are blaming their families because of the 

lack of the parental love and because other people have been responsible for their upbringing and 

hence this will result into drug abuse” (Teacher 2). In addition, one learner respondent reported that: 

"I always feel a pain in my heart. I also feel like my mother does not love us and does not care about 

us and sometimes I resort into doing drugs” (Learner 5). Other interview excerpts are reported as 

follows: 

Some learners will feel like their stepfather's love is not enough for them and will 

not accept their stepfathers and this will cause them to feel bad and to feel not 

accepted or even loved by their stepfathers and these will influence drug abuse in 

their lives (Teacher, 8).  

Psychological factors would be anger, sometimes depression due to some of the 

things that are happening at home for an example my mother is employed, she is 

married, she lives at the protea Glen, not with me and she does not support me 

financially. So, this one of the things that causes depression and sometimes anger 

in my life and would sometimes lead me into drug abuse (Learner, 11) 

The qualitative findings indicate that certain adolescents endure emotional detachment due to various 

circumstances around their family life and this makes them to indulge in drug abuse in their lives. 

Thus, the learners with emotional detachment seem to have a void in themselves making them to 

resort to drug abuse to fill. It can therefore be concluded that mental detachment as experienced by 

learners in this community is one of the factors leading to learner drug abuse as well.  

 

6.5: Familial social factors affecting learner drug abuse in selected Soweto high schools 

The study also explored learner familial social factors that influence learner drug abuse. On the basis 

of the Bronfenbrenner’s ecological systems theory which was adopted as the analytical framework 
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for qualitative data, codes were identified after which themes were developed. The following themes 

emerged; parent related factors (Low parental attention, parental separation, unmet physiological 

needs, neglectful parenting, inappropriate parent models, absent father figures and sibling related 

factors), sibling related factors (older sibling influence and sibling rivalry), and finally, community 

related factors (Low academic engagement, unemployed youths, inappropriate role models, peer 

pressure, community drug culture). The summary of themes are presented in the Figure below and 

thereafter discussed.  

 

 

Figure 11: Themes and sub-themes on familial social factors influencing learners’ drug abuse 

Source: (Analysed interview data, 2022) 
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6.5.1: Theme 1- Parental related factors 

One of the themes that emerged under familial social factors influencing drug abuse among learners 

is parental related factors. Most participants reported that there were several parent related factors 

which were responsible for increased incidences in drug abuse among learners who participated in 

this study. The sub-themes which emerged from this theme of parent related factors include low 

parental attention, Parental separation, unmet physiological needs, neglectful parenting, 

inappropriate parent models, and absent father figures.  

  

6.5.1.1: Sub theme 1- Low parental attention 

Parental attention is when parents pay to their children, their entire attention, they attentively observe, 

pay attention to, or consider their children. The qualitative results in this study shows that the 

learners’ conduct varies significantly and frequently dramatically with even slight adjustments in 

parental attention. This was evident from interview data where low parental attention that some 

learners experienced made them to easily abuse drugs. Thus, the participants reported that most 

learners have experienced the low parental attention that has affected their behavior. The excerpts 

below demonstrate this: 

Also, very big families exert pressure on learners or even children because of the 

divided attention in the house. In these families, children cannot receive enough 

attention and the attention towards learners tend to be divided and can become 

biased at the expense of other children, and now those who feel rejected in these 

families would want to go ease the stress or the strain from such family life by 

smoking or drinking alcohol (Teacher 4). 

 They are not able to give us the support that we need because they are always busy 

with work or sometimes busy with other family related things. They cannot support 

our education and cannot monitor our actions as individuals in the family (Learner 

16).  

The results above show that learners with low parental attention experience symptoms of low parental 

attention that have an impact on their conduct and make it more difficult for them to control their 

emotions and behavior in a range of circumstances. Therefore, it can be argued that learners with low 

parental attention frequently become impulsive, disorganized, problems prioritizing, trouble in 
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multitasking, and are reluctant to engage in open and transparent communication to protect their 

feelings.  

 

6.5.1.2: Sub Theme 2- Parental separation 

One of the most negative childhood experiences is parental separation. Conflict between the parents, 

which is a common precursor to separation, increases the probability that a child would engage in 

problem conduct.  The qualitative results indicate that some learners experienced parental separation 

in that their fathers would from time to time become engaged in unwanted behaviours, which has an 

impact on how learners behave. The interview excerpt from one participant was reported:   

My mother and father separated because my father has been having too many faults 

in their relationship. My father drinks a lot and that’s one thing I don’t like about 

him because having drank too much alcohol, he will then come home very drunk, 

cheating and giving all sorts of problems in the house (Learner 14). 

 

From the interview results above, it is evident that some learners who experience parental separation 

always regress, exhibit anxiety and depression symptoms, and experience behavioral impacts that 

make it more difficult for them to control their emotions and conduct in a range of contexts. 

Therefore, as a result, learners display problematic behaviors such as decreased academic 

performance and poor psychological adjustment, which are regarded to be indicators of parental 

separation and may result in learner drug abuse. 

 

6.5.1.3: Sub Theme 3 - Unmet physiological needs 

The biological necessities for human survival, such as air, food, drink, shelter, clothes, warmth, sex, 

and sleep, are known as physiological needs. The participants mentioned unmet physiological needs 

in the homes of learners. They assert that these unmet physiological needs can get to a point where 

they cannot take it anymore and can lead to unwanted behaviors like learner drug abuse. Interview 

excerpts are reported as follows: “At home we do not get what we want at the time we want it, so this 

gives me stress and at times I think of killing myself and commit suicide (Learner 3).  The interview 

excerpts from two respondents, (learner 11) and (Teacher 4) also stated: 
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For me personally, this is a problem and a big problem because now that I am old 

enough, there are some things that I would like to have and I cannot have them, as 

a result I end up doing wrong things and behaving in an uncalled-for manner 

including interacting with friends for wrong reasons like drug abuse (Learner 11). 

 Even when learners in child headed families feel like they cannot get enough 

provision for their siblings, they sometimes reach a cul-de-sac in their minds and 

become frustrated. This can lead to learner drug abuse as well (Teacher 4).   

From the interview results above, it is evident that some learners who are from homes where the 

basic or physiological needs are not met cause them react to this situation by indulging in drug abuse. 

 

 6.5.1.4: Sub Theme 4- Neglectful parenting  

Neglectful parenting refers to a parenting approach in which parents don't attend to their children's 

needs or wants beyond the necessities of food, clothes, and shelter. In this study, participants (Teacher 

2, Teacher 3, Teacher 4, Teacher 8 and Learner 9) asserted that they had witnessed neglectful 

parenting in the lives of learners, and that this had an impact on how learners act in terms of drug 

abuse. Interview excerpts from teachers are reported as follows: 

There is also an issue of rights that has come into play in our communities and 

societies whereby now we cannot reprimand children of wrongdoings because now 

children and the learners have more personal rights, so, this makes it very hard to 

reprimand children in our days because the minute you try to reprimand a learner 

or a child then you will be arrested because learners today have got too much rights 

(Teacher 2). 

I sometimes feel like parents are relegating their responsibility of learners getting 

out of hand to the teachers. Even the government in this regard, I get the feeling 

that they are overwhelmed by the situation, the situation of learner drug abuse 

caught them off guard. So, the government does not really have what it takes to 

help the children who are doing drugs more especially learners. So, learners, they 

go out of our schools, and you will realise that they continue to do drugs wherever 

they are and some of them they end up in the Streets (Teacher 3).  

 Single parents have a tendency of becoming very busy such that they neglect their 

responsibility which is to look after the child, to check the child’s well-being all the 
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time, including their schoolwork and about life in general. For a healthy 

development and growth of a child the parent needs to make a follow up on a child 

more often and if there is a lack of communication due to a busy schedule of the 

parents, then the child will feel neglected, and the tendency will be to spend more 

time on uncultured behaviours (Teacher 8). 

  

When this continues to happen, they develop a feeling of thinking that they are 

rejected by parents because sometimes they do not want to understand or they don't 

understand that indeed there is not enough at home and they might think that their 

parents are making excuses of not giving them what they want and this can lead to 

substance abuse because they want to ease this feeling (Teacher 4). 

The aforementioned interview findings make it very evident that learner drug abuse is a result of 

neglectful parenting. The study's participant teachers believed that drug abuse among learners was a 

result of visible neglectful parenting. Additional teacher respondents reported the following: 

The only thing in my family that I think is causing me pain is my father who seems 

not to care about us.  Only recently I told him that I had a birthday and he never 

responded positively, and he continues to ignore me. Usually, my father would buy 

for me clothes and take me out to the mall but now he does not do that anymore. 

These things cause me a lot of pain and I think about this all the time into such an 

extended that I end up smoking marijuana just to ease the pain. Sometimes I would 

find traditional herbs in his room (Learner 9).  

    

From the qualitative results above, it is evident that neglectful parenting influences learners' decisions 

to use drugs. This is because some learners are left to raise themselves because they don't get the 

direction, instruction, and nurturing they need to grow up healthy. It follows that neglectful parenting 

influences learners' drug abuse since it fosters a favorable atmosphere for drug use. This has a 

negative impact on their behavior and makes it difficult for learners to behave appropriately in a 

variety of circumstances. 

 



  220 
 

6.5.1.5: Sub Theme 5- Inappropriate parent models 

A parents’ parenting model is described as a combination of their attitudes and behaviors toward 

their children as well as the emotional environment in which they behave (Darling & Steinberg, 

1993). According to the parental model of developmental intervention, parents continue to have a 

significant impact on their childrens’ early-childhood developmental outcomes even after they enroll 

them in early intervention. In this study, the responses from participants who took part in the 

conversation about their own experiences with inappropriate parent models indicated that 

inappropriate parent models are evident in some learners' lives. Participants (Teacher 3, Teacher 7, 

and Learner 10) asserted that they had witnessed learners who had inappropriate parent models, and 

that this had an impact on how learners act in terms of drug abuse. Interview excerpt from teacher 7 

is reported as follows: “Sometimes parents do things that are uncultured with their children, like 

sometimes they would smoke with the children or drink liquor with their children” (Teacher 7). Other 

two participants stated: 

Parents sometimes exhibit unwanted behaviours like involving themselves with or 

in an unhealthy relationship, drinking in front of the kids and this continues to have 

a negative impact on learners and children, and this sometimes may lead to learner 

drug abuse. Some parents would go to an extent of forcing their children to perform 

house chores while they themselves go out and enjoy themselves and sometimes 

parents go to an extend of spending the very little money they have at home with 

friends and on drugs (Teacher 3). 

 For me the familial social factors that have influenced me with drugs are older 

people that are doing drugs in front of us as young people to the extent of sending 

us to buy drugs for them, like liquor and marijuana (Learner, 10). 

The qualitative results presented above indicate that inappropriate parental models as one of the 

societal and familial elements that contribute to learner drug abuse. It is logical to assume that some 

of the young people in this neighborhood are growing up with harmful parental models. Therefore, 

it is evident that learners who grow up in surroundings with a lot of inappropriate parental models 

would also be persuaded to use drugs. This has a negative effect on their conduct and makes it 

challenging for them to control it under various conditions. 
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6.5.1.6: Sub theme 6- Absent father figures 

Absent father figures is a situation where the father is not available in the lives of learners in their 

families. The interview results of this study demonstrated that this community does indeed have 

absent father figures and this created voids in the lives of learners making them to indulge in drug 

abuse. In the present study, two participants (Learners 10 and Learner 13) reported that they 

experienced cases of absent fathers in their lives and that this had an impact on how they behaved in 

terms of drug abuse. The interview excerpts from two participants are reported as follows: 

Some of the things that my mother talks about, I do not really take them into 

consideration or seriously and would care less sometimes, even though I respect 

my mother, but I still believe that it could have been better if the father was present 

because I obey her to a certain extent (Learner 10).  

For instance, your friends can tell you that their fathers were watching them when 

they were playing a football match and I on my side, I do not have a father figure 

who watches over me when I am playing games, and this hurts a lot (Learner 13).  

From the interview results above, it can be argued that the absence of fathers in the lives of learners 

causes them to lack the required parental control and this causes them to indulge in drug abuse. 

Therefore, it can be concluded that absent father figures create a void in the lives of affected learners 

causing them to engage in risky behaviours including drug abuse.  

 

6.5.1.7: Sub theme 7-  Inadequate parental love 

Inadequate parental love is a situation when learners feel deprived of love from their parents or 

guardians. Inadequate parental love makes learners to seek affection from other activities which 

could include inappropriate ones, such as drug abuse. In this study, one learner participant reported 

on his own experiences of inadequate parental affection which made them to engage in drug abuse. 

The participant (learner 12) argued that the experience of living with inadequate parental affection 

had an impact on how learners behaved in relation to drug abuse. The interview excerpt is reported 

as follows: 

The lack of love amongst us as community members to such an extent that no one 

cares for anyone. It's like a jungle, every man for Himself.  Chances for me to stay 

at home are very limited because I am always preoccupied with making money, so 

I am always found in the Streets, to such an extent that sometimes I will always 
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look for ways to make money which are not always favourable or even honourable 

(Learner 12).    

From the interview excerpt above, it is evident that insufficient parental love was examined as one 

of the familial factors that contribute to learner drug abuse. This has a detrimental impact on learner 

behavior and makes it difficult for them to maintain control of it in a variety of situations and can 

lead to learner drug abuse. 

 

6.5.1.8: Sub Theme 8-  Imbalanced parental love 

In this study, imbalanced parental love is one of the parental factors which were reported to be 

influencing learners into drug abuse. One participant (Learner 12) made the claim that having uneven 

parental affection had an effect on how learners acted in relation to drug abuse. The interview excerpt 

is reported as follows: 

This lifestyle continues to hurt me and it pains me a lot because I have realised now 

that I am preoccupied in my mind with rather uncultured behaviours like making 

money and be derailed from things like school work etc. It’s very painful to realise 

that every day in the morning my parent give money to my sister to carry to school 

and not me (Learner 12). 

From the interview results above, it can be argued that some learners in this community have 

encountered the phenomenon of unbalanced parental love, and this has a big impact on learner drug 

abuse. Therefore, it can be concluded that learners in homes with imbalanced parental love would 

likewise be easily influenced to use drugs and be engulfed into learner drug abuse. This has a 

detrimental impact on their behavior and makes it difficult for them to maintain control of it in a 

variety of situations. 

 

6.5.2: Theme 2- Sibling related factors 

Sibling-related factors are one of the topics that arose under the heading of familial social factors 

influencing drug abuse among learners. The majority of participants stated that there were a number 

of sibling-related factors that contributed to the rise in drug abuse among study participants. The sub-

themes that developed from this subject of sibling-related issues are presented as follows:   
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6.5.2.1: Sub Theme 1- Older siblings influence 

Older siblings serve as mentors and teachers for their younger siblings, guiding them as they learn 

about the outside world. Therefore, the lives of their younger siblings are significantly influenced by 

their older siblings. In this study, participants reported that some learners abuse drugs as a result of 

the influence of older siblings. The learner participants claimed that because they had direct 

experience with what it's like to live with older sibling’s influence. This had an effect on how learners 

behaved in terms of drug abuse. Interview excerpts from two learner respondents are reported as 

follows: “It’s those people who are older than us who exhibited such behaviours Infront of us and 

now the younger youth tend to follow the trend” (Learner 12). Another learner reported that: 

The issue of our brothers that are older than us because they continue to exhibit 

wrong behaviours like smoking drugs in front of us and this has had a big influence 

in our lives. I'm talking about those that are old enough to be 25 years and older 

but who happen to be our brothers and also community members. Sometimes even 

our friends they exert pressure on us into unwanted behaviours, like drugs abuse 

so this means that even peer pressure is one of the problems in our community 

(Learner 11).  

From the qualitative results above, it is evident that older siblings play a significant role in shaping 

the lives of their younger siblings in their families. Therefore, it can be argued that the influence of 

older siblings influences learner drug abuse, and this has a detrimental impact on their behavior and 

makes it difficult for them to maintain control of it in various situations. 

 

6.5.2.2: Sub theme 2-  Sibling rivalry 

The persistent antagonism between children raised in the same family is known as sibling rivalry. In 

sibling rivalry, each child is engaged in a competition to establish their unique identity and they 

search for their unique talents, pursuits, and hobbies as they come to terms with who they are. In this 

study, one participant reported on their own experiences of sibling rivalry indicated that there is clear 

antagonism between his siblings at home, and this made them resort to drug abuse. One participant 

asserted that sibling rivalry experience of living in a competitive household had influenced how 

learners acted in terms of drug abuse. The interview excerpt from learner 13 stated: 



  224 
 

For me what stands out is anger due to the treatment that I receive at home 

compared to other siblings at home, of which this may go to an extent of stressing 

my mind because of this very same treatment (Learner 13). 

From the interview excerpt presented above, it can be argued that sibling rivalry is one of the social 

familial factors that contribute to learner drug abuse. So, it stands to reason that sibling rivalry is 

evident in the learners’ lives and has an impact on learner drug use, and this has a negative effect on 

their conduct and makes it challenging for them to control it under different conditions. 

 

6.5.3: Theme 3- Community related factors 

One of the subjects that came up under the title of familial social factors promoting drug abuse among 

learners is community related factors. Most participants agreed that a variety of factors related to the 

community played a role in the growth in drug abuse among learners. The following are the sub-

themes that emerged from this discussion of sibling-related issues: 

 

6.5.3.1: Sub Theme 1- Low academic engagement 

Academic engagement is a measure that combines academic participation and academic 

identification. In this study, low academic engagement was evident among learners in the community 

where the research was done. One participant (Teacher 3) reported having observed learners who are 

idle when not in school and that this had an effect on how they acted in terms of drug abuse. Interview 

excerpt from (Teacher 3) is reported as follows: 

Another challenge is that in this community there is a lack of recreation. There are 

no libraries, non-governmental organisations or non-profit organisations that can 

help young people or learners. Children here or even learners have got a tendency 

or a culture of going and sit at the parks just to do wrong things like drinking and 

smoking (Teacher 3). 

From the interview excerpt above, it can be argued that the lack of academic engagement centers 

does foster a climate that encourages learner drug use. Therefore, low academic engagement for 

learners creates situations where they are idle and resort to engaging unproductive activities such as 

drug abuse.  
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6.5.3.2: Sub theme 2-  Unemployed youths 

The participants in this study gave their views on their experiences of unemployed youths in this 

community, and that this contributed as one of the factors responsible for drug abuse. The interview 

excerpts from two teacher participants excerpts are as follows: “In the community we are surrounded 

by young people who are unemployed and that they are going around and smoking.” (Teacher 1). In 

addition, another teacher respondent reported that: 

There are lots of young people who have nothing to do in our community, they do 

not go to school and are unemployed, the only thing that they do is engaging in 

negative behaviours like sitting in the parks and drink alcohol or smoke dagga 

(Teacher 8)  

From the qualitative results presented above, it is evident that unemployed youth is one of the social 

familial factors that contribute to learner drug abuse. Therefore, it is logical to infer that learners who 

were reared in communities that are infested with high youth unemployment suffer pressures which 

have an impact on learner drug abuse. This has a negative effect on their behavior and makes it 

challenging for them to maintain self-control in several situations. 

 

6.5.3.3: Sub theme 3- Inappropriate role models 

A role model is someone who serves as an inspiration to others and also encourages others to emulate 

their exemplary behavior, just like a model is something that symbolizes an inspiring ideal. In this 

study, findings indicated that there were inappropriate role models in the community and this 

exposure made some learners to abuse drugs. From the interview results, several participants reported 

that, many learners have been exposed to inappropriate role models in this community, which have 

an impact on how they behave, with some in drug abuse. This is illustrated in the interview excerpt 

from the teacher respondent below:   

Whenever a child sees an older person doing this, he/she will immediately discover 

something that will relieve him/her from his stressful life. Leaners and children are 

always curious to know why exactly other people would take drug and, in the 

process, would end doing drugs (Teacher 1). 

From the interview results above, it can be argued that learners who have inappropriate role 

models tend to abuse drugs. Similarly, teacher participants agreed that learners’ 
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inappropriate role models contributed to their drug abuse. Additional teacher responders 

stated the following: 

 I think the culture of smoking in the community. In our community, it is the one 

thing that influences us as young people to do the same thing as smoking and drug 

abuse, because most people they just sit there in the corners of the street and smoke 

and do drugs (Learner 15). 

 I think it’s because they see other people doing it, like their friends who are 

employed and have money to buy liquor, they also want to be seen by their peers 

that they themselves can afford to buy substances, as well as I and most of us young 

people do, we learn from them what they do (Learner 2). 

Sometimes you wake up in the morning and when you go out of the house, you see 

an older person from next door house smoking. So, when you see older people 

doing drugs you sometimes think that it’s the right thing to do (Learner 3). 

 I think it’s the culture of smoking in the community. In our community, it is the one 

thing that influences us as young people to do the same thing as smoking and drug 

abuse, because most people they just sit there in the corners of the street and smoke 

and do drugs (Learner 8). 

From the qualitative results above, it is evident that, inappropriate role models are one of the familial 

factors that lead to learner drug abuse. It is reasonable to infer that the majority of young people in 

this community have unhealthy role models in their lives. Therefore,t learners who were raised in 

environments with a high concentration of unsuitable role models experience pressures that have an 

effect on their use of drugs and may lead to learner drug abuse. This has a detrimental impact on their 

behavior and makes it difficult for them to manage their behavior in a number of circumstances. 

 

6.5.3.4: Sub Theme - Peer pressure 

Peer pressure is when learners in the community influence their one another as friends to act, behave, 

think, and look in a specific way. In this study, the participants gave their views on their experiences 

of peer pressure in the lives of learners and the responses indicated that peer pressure is rife in this 

community and homes of learners. Participants made the argument that from their own experience, 

many learners have experienced peer pressure, which has an impact on how they behave in terms of 

drug abuse among peers. The interview excerpt from one learner is as follows: “One of the biggest 
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causes of drug abuse in our communities is peer pressure. As friends we influence one another to do 

drugs” (Learner 5). Other learners’ participants reported that: 

I think peer pressure is the major influencer in my community. It’s easy to do wrong 

things when I am with friends because, you do things since you want to be part of 

a powerful group and you don’t want to seem like a coward or that you are weak 

(Learner 1). 

 It’s the peer pressure. Influence of friends, it’s when your friends would ask you 

to do wrong things and if you refuse, they will call you names like you’re a coward, 

or you’re not clever enough etc., then you’ll end up doing things that they want 

(Learner 2). 

 It is because of the company of smoking people and when you are in this company 

you feel like doing what they are doing. These people are my friends so whenever 

I'm with them I feel like doing what they do, like smoking marijuana (Learner 8).   

The aforementioned interview results make it very clear that learner drug abuse is a result of their 

peer pressure. The study's participant teachers believed that drug abuse among learners was a result 

of evident peer pressure. Additional teacher respondents stated the following: 

Learner drug abuse is influenced by friends or peer pressure, it has nothing to do 

with the fact that you do not receive money from home. I think there are familial 

social factors because you see other people doing it (Teacher 2). 

 In some cases, parents they go an extra mile in terms of providing for their children 

what their children need but due to issues of Peer Pressure, you realise that these 

children end up in drugs and if this continues, the child will end up deep into drugs 

and will not be able to control him or herself and will become an addict (Teacher 

4). 

From the qualitative results above, it can be argued that negative peer pressure was evident among 

learners in the community, and this made other learners to focus on wrong models that were on drug 

abuse. Therefore, it can be concluded that pressures from the peers who abuse drugs has an effect on 

learner drug abuse in this community. This has a detrimental impact on their behavior and makes it 

difficult for them to manage their behavior in several circumstances. 
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6.5.3.5: Sub theme 5- Community drug culture 

A drug culture has its own history of drug use, which is typically passed down orally. It shares a 

number of common ideals, beliefs, customs, and traditions and also has its own, over time-evolving 

rituals and behaviors. When a high concentration of problem drug users occurs in one location and 

the community lacks the capacity to address the issue, there is a community drug problem, and may 

give rise to community drug culture. In this study, participants reported that drug culture was evident 

in the community, and this was one of the factors that made learners to indulge in drug abuse. The 

qualitative findings from two participants (Teacher 5 and Learner 12) asserted that the presence of a 

drug culture in the community affected learners and caused them abuse drugs. The interview excerpts 

from two participants are reported as follows: 

I think the culture and the environment in the society is the one that continues to 

influence us with negative and unwanted behaviours. It’s almost a norm in our 

society that almost all boys are smoking and drinking, including girls.  It’s those 

people who are older than us who exhibited such behaviours Infront of us and now 

the younger youth tend to follow the trend (Learner 12).  

 The first influence that I can highlight in the Communities is the status Quo. The 

current status Quo in our communities encourages a certain type of lifestyle. For 

instance, a one-year-old baby, when we are doing a birthday for that child, even 

though the child is one year, you will see people coming in numbers with alcohol 

to celebrate the child. Now this sets the standard that whenever we do celebrations, 

we must have alcohol and I think that is the first influence from the community side 

(Teacher 5).  ` 

From the qualitative results above, it is evident that, some learners in this neighborhood are in some 

way impacted by the phenomena of community drug culture. Therefore, it can be concluded that a 

community's drug culture would have an effect on learner drug abuse. This has a detrimental impact 

on their behavior and makes it difficult for them to maintain control of it in various situations. 

 

6.6: Findings on kinds of support that are available at home for learners who are involved in 

drug abuse in selected Soweto high schools 

The perspectives of teachers and learners concerning the kind of support that are provided at home 

for learners who are involved in drug misuse, namely in Soweto high schools, were the main focus 
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of this study. Since learners' and teachers' perceptions, perspectives, and understandings of the kind 

of support provided at homes for drug-abusing learners at various Soweto high schools are solely 

dependent on their own individual interpretations, perspectives, and understandings. The following 

themes emerged on the types of support that are available at home for learners who are involved in 

drug abuse: Parental monitoring, parental guidance, family counseling and finally, lack of education 

support. 

 

6.6.1: Theme 1- Parental monitoring 

Parental monitoring encompasses the guidelines that parents set for their teen's conduct, the steps 

they take to monitor their teen, and the reactions they have when their teen disobeys the restrictions. 

The qualitative results of this study indicated that parental monitoring as evident in the home of 

learners. One learner participant reported having gone through parental monitoring and this has 

positively influenced his behavior. The interview excerpt from one learner is reported as follows:   

Since my mother works at the clinic, she sometimes tests me for drugs in my body 

system and she will tell me to stop using drugs, otherwise I’ll get very sick or lose 

school then my future will be ruined (Learner 1). 

From the qualitative results, even though parental monitoring has been reported as one of the 

techniques parents employ to keep their children from engaging in unwanted behaviors, parental 

monitoring was not commonly practiced by most parents. However, parental monitoring has a 

positive impact on their behavior and makes it difficult for kids to behave improperly in a range of 

circumstances. In as much as parental monitoring was reported as support available, but it was only 

evident from one learner participant, which indicates it is rarely practiced among many families in 

this community. 

 

6.6.2: Theme 2- Parental guidance  

Parental guidance refers to a program that requires parents or other adults to provide guidance to 

viewers who are young children. The results from interview data revealed that some parents were 

engaged in parental guidance in this community to assists learners in identifying goals and potential 

solutions to issues that upset them emotionally. The participants described how they occasionally 

encountered parental guidance in which the parents would occasionally sit down with learners and 

provide counseling, which would influence how they behaved. The interview excerpts are reported 
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as follows: “Sometimes my mother would sit down with me and talk to me about drugs and sometimes 

she will take me to the social work” (Learner 3). “From time to time our parents will try to warn us 

about drugs” (Learner 1). “I think the only educational support that is available is when my mother 

tries to reason with me, talking to me about issues around the dangers associated with drug abuse” 

(Learner 13). Other participants stated: 

Only that sometime parents or guardian will take time to sit down with you and talk 

to you about drugs, even yesterday my sister was drinking, but telling us while what 

she is doing, we must not do it and that she can go and hide herself because she 

was watching TV. She also told us that what she is doing will not do any good in 

us and that we still need to focus on our future and grow and get old so that we can 

achieve whatever we want to achieve in life, like buy cars, houses etc. (Learner 2).  

There is educational support in the sense that my mother likes to always talk to me 

and shouts at me about unwanted behaviours, including drug abuse. She would 

always make an example about my cousin brother who has been too much on drugs 

and has been to rehabilitation centres but cannot be freed from drugs (Learner 7).  

Usually, my mother would sit down with me, sometimes with both me and my uncle 

when he has visited us and she will tell us more about the dangers associated with 

drug abuse and substance abuse in the community around us (Learner 8).  

Usually, my parents would sit down with me and give counsel concerning my life 

and my future and tell me that drugs are not good because if I use drugs, I will end 

up dropping from school and staying in the Streets (Learner 9). 

 From time to time my mother would sit down with me and talk to me about issues 

around drug abuse and tells me that if I start with drugs, then, there is no turning 

back and my life will be stuck on drugs abuse (Learner 10).  

I live with my grandmother, and she is the only one who sometimes sit with me 

down and talk to me about all the life issues, the things that might affect my future 

and teach me about the dangers of using drugs (Learner 11). 

From the qualitative results above, it is evident that most learners reported parental guidance 

to be the support that is available in their homes. Some parents in this community practice 

effective parental guidance which has a beneficial impact on learner behavior and makes it 

difficult for learners to behave inappropriately in a range of circumstances. Therefore, it can 
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be argued that parental guidance is beneficial in reducing drug abuse among learners in this 

community. 

 

6.6.3: Theme 3- Family Counseling 

Family counseling is a technique for creating and preserving strong, effective family ties. Family 

counseling is intended to address certain problems that have an impact on the psychological well-

being of the family, such as significant life transitions or mental health illnesses. In this study, one 

learner participant reported that they had received family counselling as support against drug abuse 

and this was helpful in making them choose right decisions about their lives. Interview excerpt 

according to (Learner 3) is reported as follows: “There’s no educational support except that I always 

receive counsel from my family members about the dangers of drug abuse.” 

From the interview excerpt above, it can be argued that some learner families do exercise learner 

counseling on their own and this is not very effective as much as it is necessary. It can be inferred 

that very few learners were raised in homes with family counseling, and even for those who do, the 

counsel they receive in these families is ineffective. However, it is important to note that family 

counseling has only been reported in one family, therefore, this implies that most families have not 

adopted this support for the learners.  

 

6.6.4: Theme 4- Lack of education support 

The lack of education support that the learners experienced was brought to the researcher's attention. 

The qualitative results from the interview data showed that there was a lack of education support in 

this community to help learners establish goals and potential solutions to problems that emotionally 

distressed them. The participants talked about the little education they receive from home, which 

would have an impact on how they acted. The following is a report of the interview excerpts: one 

teacher respondent reported that there was lack of education on drug abuse in the community. The 

interview excerpt from (Teacher 1) is reported as follows:  

To be honest, I don’t think there are any preventative measures at the home of 

learners. As we most of the time sit with learners that are on drugs, we realise that 

there’s little education that they receive from home about drugs and even this 

education they get it when in fact they are already on drugs. Due to lack of 
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knowledge on the part of parents, they tend to deal with a situation very late, just 

to do damage control (Teacher 1). 

From the interview excerpt above, it can be argued that lack of educational support has an impact on 

learners' decisions to take drugs and can be ascribed as one of the societal and familial factors that 

contribute to learner drug abuse. It is plausible to assume that some of the learners in this community 

have dealt with the phenomena of having no assistance for their education. Therefore, it could be 

concluded that pressures that have an impact on drug abuse are felt by learners who were reared in 

situations or homes with a high concentration of non-educational support. This has a negative effect 

on their conduct and makes it challenging for them to control it under various conditions. 

 

 

 

6.7: Findings on early home-based intervention strategies that could be adopted to assist 

learners who abuse drugs. 

The perspectives of teachers and learners concerning early home-based strategies that are provided 

at home for learners who are involved in drug misuse, namely in Soweto high schools, were the focus 

of this study. Since learners' and teachers' perceptions, perspectives, and understandings of early 

home-based strategies that could be provided to assist drug-abusing learners at various Soweto high 

schools are solely dependent on their own individual interpretations, perspectives, and 

understandings. 

 

In order to achieve the research objectives, interviews generated a lot of data. Participants had a 

variety of perspectives on the support available at home for learners who use drugs at particular 

Soweto high schools. The following themes emerged when teachers and learners at specific Soweto 

high schools discussed the types of support that are available at home for learners who are involved 

in drug abuse: Referral for professional therapy, referral to rehabilitation centres, Collaboration with 

South African National Council on Alcoholism and Drug Dependence (SANCA)  , establishment of 

community development centres, re-establishment of community mentorship centres, development 

of a holistic approach with community stake holders, development of community awareness 

programmes , development of community recreational centres and development community based 

guidance centres. 
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6.7.1: Theme 1- Referral for professional therapy 

Professional therapy refers to any service offered by a qualified professional in one of the following 

disciplines: nutrition, audiology, speech therapy, occupational therapy, or physical therapy. The 

findings of this study reported that many learners who abuse drugs have not been exposed to suitable 

professional therapy which could assist them stop this practice. An excerpt from (Teacher 1) is 

reported as follows: “Parents should take learners to proper and professional facilities where the 

learner will get into proper programs concerning drug abuse” (Teacher 1). 

 

According to the results, it is evident that the teacher respondent suggested that learner families 

should seek professional therapy and that they need this therapy to assist learners who abuse drugs. 

Therefore, from this qualitative result, it can be argued that in as much it is suggested that learners 

should seek professional therapy, it might be challenging to do so because there are financial needs 

that have to be met for this to happen. 

 

6.7.2: Theme 2- Referral to Rehabilitation Centres 

Rehabilitation is a component of care that focuses on assisting the patient in regaining optimal 

functioning and in achieving their personal objectives. According to the qualitative results of this 

study, the participants suggested that there is a need to take learners who abuse drugs to rehabilitation 

centres. This is because participants showed that in this community, there are no known home 

therapies outside of rehabilitation centers, which has an impact on how learners act in terms of drug 

abuse. The interview excerpts from participants are reported as follows: “It’s such that parents need 

to take their children to rehabilitation centres and support them” (Learner 14) 

There are but they are not enough because even though some people may be taken 

through therapy, it’s easy for them to relapse because they will come back to the 

very same community and friends that are in drug abuse (Learner 2).  

Her family took her into a rehab, and she stayed there for almost two years there 

and came back having gained some weight but still relapsed. Even if she goes into 

the house, people follow her because they don’t trust her (Learner 2).  



  234 
 

I think learners or children who are doing drugs must be taken to rehabilitation 

centres because there are many things in the society that can influence them to do 

drugs, like there are many places that are selling drugs (Learner 5).   

From the qualitative results above, it is evident that families must seek rehabilitation therapy to be 

able to assist learners who abuse drugs. It can be inferred that lack of rehabilitation for learners who 

abuse drugs is likely to worsen their situation if appropriate corrective measures are not put in place. 

 

6.7.3: Theme 3- Collaboration with South African National Council on Alcoholism and Drug 

Dependence (SANCA)  

The South African National Council on Alcoholism and Drug Dependence (SANCA) was founded 

in 1956 in response to the need for assistance that communities were expressing to deal with the 

growing issues associated to alcohol and other drugs. For service users and their families, SANCA 

provides a continuum of care that includes screening, evaluation, medical treatment, therapeutic 

treatment, and aftercare services. According to the responses from people who took part in the 

qualitative study, about their individual experiences with it, the availability of SANCA programs is 

evident in certain learners' lives. Participants (Learner 8 and Learner 3) argued that extra SANCA 

programs would aid in reducing some undesirable behavior, such as learner drug addiction. Interview 

excerpts are reported as follows: “I think the availability of dialogues in the Communities with 

community members and young people will help a lot, and also if people or organisations Like 

SANCA can be involved, this can help as well” (Learner 8). Other interview excerpts are as follows: 

I think if there can be programs that deal with us as young people in such a way 

that we can be taken to SANCA from time to time so that we can receive counseling 

and help. This should be an ongoing process (Learner 3).  

Not that I know of except that we have SANCA that we always bring our children 

and our learners to, when they are doing drugs. Some schools will always advise 

their children to go to SANCA so that they can receive professional help (Teacher 

7). 

 I think if the SANCA officials can from time to time come into our societies for 

session and follow-ups on young people, this can help reduce learner drug abuse 

because at SANCA, they have programs that help young people even to the extent 

of taking them to the rehabilitation centres (Learner 9). 
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From the qualitative results above, it can be argued that SANCA programmes can influence learners' 

decisions to use drugs positively. These goals are accomplished through offering primary and 

secondary preventive services that are incredibly effective, as well as comprehensive treatment 

programs for chemically dependent individuals and their families. It can be inferred that these 

SANCA programmes may discourage learner drug abuse. 

 

6.7.4: Theme 4- Establishment of Community development centres 

Community development is a process where organizations support residents in identifying and 

resolving issues that are significant to them. Children and families who are directly involved in 

community development programmes may enjoy improvements in their knowledge, empowerment, 

self-efficacy, social inclusion, and sense of community. In this study, participants (Learner 11 and 

Teacher 7) argued that developmental centre programmes would aid in reducing some undesirable 

behavior, such as learner drug addiction. The interview excerpts are reported as follows: “Our 

government should assist with developmental programmes where learners and the community at 

large can be taught the skill of life” (Teacher 7). Participants also stated: 

 I think developmental centres would help in this regard because most of our 

brothers and big brothers in our society are not educated and because of this they 

end up doing wrong things like drug abuse because they cannot have jobs so he 

developmental centres can be developed and be able to give the community some 

skills I think these I will reduce the rate of drug abuse in our community (Learner 

11).  

From the interview excerpts above, it can be argued that learner families and communities should 

have access to community development centres in order to aid the community and curb learner drug 

abuse.  

 

6.7.5: Theme 5- Re-establishment of Community mentorship centres 

Mentorship can be defined as the direction given by a mentor, especially a seasoned individual in a 

business or educational institution. The mentorship program's goal is to provide participants the 

freedom to oversee their own career and personal growth. The qualitative results of the study 

indicated that? The findings from the interview data showed that learners need mentorship centres to 

help and give learners direction because there's a lot of information available in the community that 
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might confuse learners, and thus these mentorship centres will help learners to establish goals and 

potential solutions to problems that emotionally distressed them. The interview excerpt from 

(Teacher 2) is reported as follows: “For me there are many programs that are there in our 

communities but most of them they could not work. There are lots of materials out there and I think 

they are not working.”  

 

From the qualitative results above, it can be argued that there exist community mentorship centers to 

help the community and stop learner drug abuse, however they are ineffective. It can be concluded 

that as much as this does have an impact on learner drug use, these mentorships are not effective. 

 

6.7.6: Theme 6- Development of a holistic approach with community stake holders 

To ensure that a community thrives, a holistic approach takes into account all the spiritual, physical, 

social, economic, educational, religious, environmental, athletic, and cultural factors. Adopting a 

holistic understanding of the socio-ecological system will build an awareness and consciousness in 

the community. This understanding is critical in order to communicate the importance of a 

sustainable community and its role within the socio-ecological system, which can help build 

individual consciousness that leads to a realisation of the root cause of community problems. The 

qualitative results from the interview data showed that there is a lack of a holistic approach with 

community stake holders in this community to assist learners establishes potential solutions to their 

problems. (Teacher 5) argued that holistic community programs that incorporate government and 

parents would help a great deal in curbing learner drug abuse. The interview excerpt from (Teacher 

5) is reported as follows: 

Programmes where the government together with the parents are working together 

hands-on, can be very effective in terms of learner behaviour, because most of the 

time learner parents just throw their children into the government or into our 

schools for the government to rectify the behaviour. Even though the churches are 

trying to help, but I also believe that churches can do better in trying to combat the 

predicament in the communities (Teacher 5). 

From the interview excerpts above, it is evident that there should be holistic community programmes 

existing in the community to help the community and stop learner drug abuse, because those 

programmes that are available currently are ineffective. The aforementioned respondent claim that 
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holistic community programmes, can do better in trying to combat the predicament of learner drug 

abuse in the communities. It can be inferred that some learners are raised in societies with limited 

access to holistic community programmes. 

  

6.7.7: Theme 7- Development of Community awareness programmes  

The term "awareness programmes" refers to community-wide or audience-specific efforts, 

campaigns, or programmes that raise audience knowledge and facilitate the exchange of knowledge 

and resources in order to curb undesirable behaviors. In this study, participant (Teacher 4) claimed 

that poor behavior, such as learner drug addiction, is made worse by the lack of community awareness 

programmes. The interview excerpt from (Teacher 4) is reported as follows: “In the community there 

should be awareness programs that that are developed in order to help learners and other children 

with learner drug abuse” (Teacher 4). 

  

From the interview results above, it is evident that learners who abuse drugs should have access to 

Community awareness programmes in order to curb learner drug abuse. This is because the absence 

of community awareness programmes does create a climate that is conducive for learner drug abuse.  

It can be inferred that this does have an impact on learner drug use, thus, it is suggested that there is 

a need for establishment of community development centres. 

 

6.7.8: Theme 8 –Development of Community recreational centres 

A public building where events are hosted, sports are played, and both young and old people can 

participate in activities is referred to as a recreational centre. Thus, recreational activities aid in stress 

management and also give one a chance to take care of oneself, promotes equilibrium, and boosts 

self-esteem, all of which can directly lower anxiety and sadness. In the present study, participants 

(Learner 12 and Learner 13) argued that lack of recreational centres continue to exacerbate 

undesirable behavior, such as learner drug addiction. The interview excerpts are reported as follows: 

“One should establish recreational centres in our society” (Learner 12). The other participant stated: 

The government must introduce more programs in the community so as to assist 

learners and the youth to be active in sports like football and not just develop these 
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programs, but also assist in opening opportunities for the youth to be active 

participants in the mainstream of football and other sports (Learner 13). 

From the interview results above, it is evident that learner communities need community recreation 

centres to occupy the youth with something worthwhile and significant. It can be concluded that the 

development of recreational centres would make learners to be productive when at home and this 

would limit their engagement in risky behaviours such as learner drug abuse.  

 

6.7.9: Theme 9- Development of Community based guidance centres 

Guidance generally provides assessment and help to kids with emotional, behavioral, and mental 

health issues in this center. In this study, one participant suggested that there is a need for 

development of community guidance centres which could be useful to help learners when at home. 

One participant (Learner 15) made the case that programms at guidance centres would help to cut 

down on some unwanted behaviors, like learner drug abuse. The interview excerpt from (Learner 15) 

is reported as follows: “I think sessions, guidance sessions should be organised in our communities 

to teach young people about the dangers of drug abuse” (Learner 15). 

 

From the qualitative result presented above, it is evident that community-based guidance centres can 

have a good impact on learners' decisions to use drugs. It makes sense to argue that some school 

learners in this community do not have access to community-based guidance centres and that such 

centres could have a positive impact on managing learner drug abuse.  

 

6.10: Conclusion of the Chapter 

This chapter presented the qualitative results that emanated from this study. The next chapter, chapter 

seven presents the discussions, conclusion and recommendations of the study.  
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CHAPTER SEVEN 

7.0: SUMMARY OF FINDINGS, DISCUSSION, CONCLUSION AND 

RECOMMENDATIONS 

 

7.1: Introduction 

This chapter presents the summary of the research findings and a discussion of the same with 

literature. The chapter begins with an outline of the PhD thesis, followed by a summary of the study's 

findings, a discussion of the findings with literature and conclusions. The chapter also presents the 

study's contributions, policy recommendations for education, and practice suggestions. The chapter 

concludes with a discussion of the study's limitations, recommendations for additional research, and 

final thoughts. 

 

7.2: Overview of the Thesis 

Using a mixed-methods approach, this PhD study investigated the home-based adverse childhood 

experiences impacting the escalating learner drug usage in selected Soweto schools, South Africa. 

The study's rationale, aim, objectives, hypotheses, and research questions were stated in the first 

chapter, which also served as an introduction to the study. The literature review was presented in 

Chapter two, and the theoretical framework which form basis for this study was presented in 

Chapter three. In Chapter four, there is a discussion of the study's methodology and research design. 

The quantitative findings of this study were reported in chapter five, together with a structural 

equation model diagram illustrating the impact of early childhood experiences at home on the rate 

of rising student drug misuse in particular Soweto schools. In chapter six, the topic of qualitative 

findings was covered. The summary of the study results, conclusions, recommendations, study 

limitations, and ultimately proposals for additional research are presented in chapter seven. 

 

This study attempted to answer the following research questions. 

Research questions 

The main research question for this study was: 

How does family-based adverse childhood experiences (ACE) factors affect the escalating learner 

drug abuse in selected Soweto schools? 
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The following sub-questions assisted in answering the main research question: 

 

(i) How do biographical factors (parental income, level of education, type of family, and size 

of family) affect learner drug abuse in selected Soweto high schools? 

(ii) What is the influence of familial psychological factors (parental behavioral control, 

parent-child attachment patterns, emotional breakdown and induced psychological 

disorders) on learner drug abuse in selected Soweto high schools? 

(iii) How do familial social factors (parent–adolescent relationship, sibling influence and 

parental influence) affect learner drug abuse in selected Soweto high schools? 

(iv) Which kinds of support are available at home for learners who are involved in drug abuse 

in selected Soweto high schools? 

(v) Which structural equation modelling can explain family-based adverse childhood 

experiences and learner drug abuse in selected Soweto high schools? 

(vi) Which early home-based intervention strategies that could be adopted to assist learners 

who abuse drugs? 

 

The summary of the study findings is discussed below. 

 

7.3: Summary of the Study Findings 

 

The summary of the study findings is presented as follows: 

 

7.3.1:  Biographical factors and learner drug abuse in selected Soweto high schools 

According to the qualitative findings from the study, the majority of learners came from extended 

families, and there is very little fundamental assistance and needs, and this made the learners from 

these families to abuse drugs. However, further findings suggested that some learners from single-

parent families engage in drug misuse. In addition, the quantitative study findings indicated that 

learners who were living in a single parent headed family seemed to indulge the highest in drug 

abuse as indicated by a mean drug abuse.  
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The qualitative findings of the study indicated that some learners were from blended families and 

as such, they abuse drugs because they lack happiness and satisfaction in their lives. However, on 

the level of drug abuse among the high school learners according to the quantitative study, with 

learners living in well-organized type of family like nuclear, are likely to indulge less in drug abuse 

than their counterparts who live in a single parent family, child headed family and extended family. 

The qualitative findings indicated that learners from child headed families abuse drugs because they 

lack parental supervision. 

 

The quantitative study findings indicated that learners who come from moderate parental income 

homes tend to use drugs more frequently than their counterparts who come from low-income 

families. The qualitative findings on the other hand indicated that several learners’ outcomes are 

found to be negatively correlated with parental level of income. The qualitative study further 

indicates that family income has a relatively minimal impact on learner's results when compared to 

the impact of other factors. Low family income was found to have a positive correlation with learner 

drug abuse, whereas the moderate family income was found to have a negative correlation with 

learner drug abuse. 

 

The quantitative study findings established that parental education level has statistically significant 

effect on the level of drug abuse among the secondary school learners. On the contrary, the 

quantitative study findings indicated that learners whose parents with higher education levels are 

likely to indulge in drug abuse more than their counterparts whose parents have relatively lower 

education. The qualitative study findings revealed that most learner parents’ level of education is 

low, and this has an effect on leaner drug abuse. 

  

The quantitative study findings reported that size of family has significant effect on drug abuse 

among secondary school learners. Therefore, the study findings are that although learners from 

larger families seemed to be more involved in drug abuse compared to their counterparts from 

smaller families, the differences in drug abuse index were not statistically significant. The 

difference in the level of drug abuse between the groups was of no practical significance. However, 

the size of the family is one of the key factors influencing drug abuse among high school learners, 

according to the study's qualitative findings. Moreover, qualitative findings indicated that the big 
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family size of learners had an influence on learner drug abuse. However, the qualitative findings 

indicated a prevalence of moderate family size, but there was no clear influence on learner drug 

abuse. 

 

7.3.2:  Familial psychological factors and learner drug abuse in selected Soweto high schools 

The quantitative results indicated that familial psychological factors such as, parental behavioral 

control, parent-child attachment patterns, emotional breakdown and induced psychological disorders, 

influenced the learner drug abuse in selected Soweto high schools. The qualitative study findings 

also showed that familial psychological factors such as cognitive related factors (depression, mental 

exhaustion, curiosity driven and learner cognitive overload). Moreover, the behavioural related 

factors (Identity crisis, low self-esteem and external locus of control) and emotional related factors 

(Learner stress, anxiety disorder, psychological addiction, feelings of loneliness, emotional 

detachments), all have considerable influence on learner drug abuse in township high school. 

 

The qualitative results of this study revealed that the cognitive functioning of learners was impacted 

by growing up in households and situations that presented different difficulties. Thus, the study 

findings indicated that the main perceptions of cognitive influences contributing to learner drug abuse 

in this community and in the households of learners include depression, mental exhaustion, curiosity 

and cognitive overload. Moreover, the study findings indicated that there were four major behavioral 

factors (Identity crisis, Learners’ birth order, low self-esteem and external locus of control) that were 

more prominent, and that familial psychological factors in the families of learners had an impact on 

how learners behaved, as far as learner drug abuse is concerned. On the same vein, the qualitative 

study exposed that the community of the learners had five crucial emotional factors that are prevalent, 

namely (learner stress, anxiety disorder, psychological addiction, feelings of loneliness and 

emotional detachment). In this neighborhood, familial psychological factors had an impact on 

learners' emotions, which in turn, give rise to learner drug abuse. The researcher received information 

from respondents about their perceptions of emotional factors in this neighborhood and in the homes 

of learners. 

 

The quantitative findings of the study indicated that there is significant effect of parental behavioral 

control on learner drug abuse in selected Soweto high schools, suggesting that when learners’ 
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parental behavioral control rises by one unit, then the level of learner drug abuse would reduce. 

Meaning that, an improvement in parental behavioral control by one standard deviation would result 

into succeeding fall in the level of drug abuse among the secondary school learners. Moreover, that 

study findings suggested that a sizeable proportion of the respondents enjoy affectionate, warm 

relationship with their parents, indicative of secure attachment. Also, although majority of the 

respondents are disturbed when separated from their parents, an indication of secure child-parent 

attachment, many of them are not disturbed at all when separated from their parents, a sign of 

moderate level, of child-parent secure attachment. The quantitative results of the study revealed that 

there is generally moderate level of ambivalent child-parent attachment pattern among the surveyed 

learners, where ambivalent attachment is characterized by high levels of anxiety and insecurity.  

  

Furthermore, the results of the study show that on average many of the respondents had moderate 

levels of disorganized child-parent attachment among the learners who were studied. The findings 

suggested that, on average, majority of the learners show high level of secure attachment as being 

self-contented, social, warm, and easy to connect to. On the contrary, the fact that the learners were 

rated moderate in avoidant attachment suggests that many of the learners who were sampled for the 

study neither exhibit strong desire for closeness with others. The quantitative study findings also 

indicated that learners who were exposed to higher levels of disorganized attachment mostly 

indulgence in drug abuse. In addition, the quantitative study concluded that there is statistically 

significant direct effect of emotional breakdown on learner drug abuse in selected Soweto high 

schools. Moreover, whereas some of the learners did not show signs of psychological distress, a 

substantial proportion of them were suffering psychological distress as revealed by the quantitative 

study. From the model summary, the quantitative finding of the study showed that psychological 

distress accounted for 8.9%, of the variation drug abuse among secondary school learners. 

 

7.3.3: Familial social factors and learner drug abuse in selected Soweto high schools 

The qualitative results indicated that familial social factors such as parental related factors (Low 

parental attention, parental separation, unmet physiological needs, neglectful parenting, 

inappropriate parent models, absent father figures and sibling related factors), sibling related factors 

(older sibling influence and sibling rivalry), and community related factors (Low academic 

engagement, unemployed youths, inappropriate role models, peer pressure, community drug culture) 
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influenced learner drug abuse.  

 

The quantitative results indicated that familial social factors such as, parent–adolescent relationship, 

sibling influence and parental influence, influenced learner drug abuse in selected Soweto high 

schools. Moreover, the quantitative study revealed that there is significant effect of parent–adolescent 

relationship and parental influence on learner drug abuse in selected Soweto high schools. The 

qualitative results indicated that the learners’ conduct vary significantly and frequently dramatically 

with even slight adjustments in parental attention. It was evident from qualitative study that where 

there was low parental attention, some learners abused drugs.  The qualitative results also indicated 

that some learners experienced parental separation in that their fathers would from time to time 

become engaged in unwanted behaviours, which had an impact on learner drug abuse. Furthermore, 

the qualitative study revealed unmet physiological needs in the homes of learners, in that these unmet 

physiological needs can get to a point where learners cannot take it anymore and would lead to 

unwanted behaviors like learner drug abuse. In addition, the qualitative study exposed neglectful 

parenting in the lives of learners, and that this had an impact on how learners acted in terms of drug 

abuse. Also, the qualitative study findings reported that learners experienced cases of absent fathers 

in their lives and that this had an impact on how they behaved in terms of drug abuse. In the same 

study, learners reported their own experiences of inadequate parental affection & Imbalanced 

parental love which made them to engage in drug abuse. 

 

The quantitative study of the study revealed that sibling influence had significant effect on learner 

drug abuse in selected Soweto high schools. To add to this, the qualitative study findings reported on 

sibling rivalry and indicated that there is clear antagonism between his siblings in their homes, and 

this made them to resort to drug abuse. The qualitative study findings further revealed that low 

academic engagement was evident among learners in the community where the research was done. 

The study findings also revealed that learners were idle when not in school and that this had an effect 

on how they acted in terms of drug abuse. Moreover, the study findings indicated that there were 

inappropriate role models in the community and this exposure made some learners to abuse drugs. 

In addition, the qualitative study findings indicated that most learners have experienced peer pressure, 

which has an impact on how they behave in terms of drug abuse among peers. Moreover, the study 

findings also reported that drug culture was evident in the community, and this was one of the factors 
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that made learners to indulge in drug abuse.   

 

7.3.4: Kinds of support are available at home for learners who are involved in drug abuse in 

selected Soweto high schools 

The quantitative study findings indicate that there are some home based supports available for 

learners who abuse drugs. For instance, the study reported that the skills training, family prevention 

programs including, consistent development of positive parent-child relationship, family supervision 

and monitoring, together with open communication lines between parents and children, were 

established to be some of home-based support programmes against drug abuse. The qualitative study 

findings indicated that parental monitoring was evident in the home of learners. Also, the study 

findings indicated that there was parental guidance in which the parents would occasionally sit down 

with learners and provide counseling, which would influence how they behaved in terms of drug 

abuse. Also, the same study reported that learners had received family counselling as support against 

drug abuse and this was helpful in making them choose right decisions about their lives. Contrary to 

this, the qualitative study findings indicate that there was lack of education support on drug abuse in 

the community. 

 

7.3.5: Structural equation modelling explaining the relationship between family-based 

adverse childhood experiences and learner drug abuse in selected Soweto high schools 

The quantitative findings of the study revealed that parental education level, size of family and type 

of family, as observed variables, all have an influence on learner drug abuse. From the model, of the 

psychological factors, secure attachment had the greatest influence on learner drug abuse in the 

selected high schools. However, the parental income as an observed variable had no significant 

impact on learner drug abuse. From the results of the study, the parent-child attachment types namely, 

secure attachment, avoidant attachment, ambivalent attachment and disorganized attachment had 

significant impact on the learner drug abuse. Familial social factors which included parent-adolescent 

relationship, parental influence and sibling influence, had only one of its measures (sibling influence) 

having the most significant impact. In overall, familial psychological factors, parental biographical 

factors and home-based support were significant predicators of drug use among the learners. Overall, 

the results revealed that most of the variables clearly influenced learners drug abuse, hence, the 

variables is suitable for use in structural equation for escalating learner drug abuse. 
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7.3.6: Early home-based intervention strategies that could be adopted to assist learners who 

abuse drugs 

The qualitative study findings revealed the following early home-based strategies to manage learner 

drug abuse: Referral for professional therapy, referral to rehabilitation centres, Collaboration with 

South African National Council on Alcoholism and Drug Dependence (SANCA), establishment of 

community development centres, re-establishment of community mentorship centres, development 

of a holistic approach with community stake holders, development of community awareness 

programmes, of community recreational centres and community based guidance centres. The 

qualitative study findings reported that many learners who abuse drugs have not been exposed to 

suitable professional therapy which could assist them stop drug abuse practice. However, the study 

findings showed that in this community, there are no known home therapies outside of rehabilitation 

centers, which has an impact on how learners act in terms of drug abuse.  In addition, the qualitative 

study findings indicated the availability of South African National Council on Alcoholism and Drug 

Dependence (SANCA) programs were evident in certain learners' lives. 

 

Therefore, it can be argued that there exist community mentorship centers to help the community and 

stop learner drug abuse. Moreover, the qualitative results indicated that there are no holistic 

community programmes existing in the community to help the community and stop learner drug 

abuse. To add to this, the qualitative study findings revealed that lack of recreational centres continue 

to exacerbate undesirable behavior, such as learner drug addiction. In addition, the study findings 

indicated that some school learners in this community do not have access to community-based 

guidance centres and that such centres could have a positive impact on managing learner drug abuse. 

 

7.4: Discussion of Findings 

This section presents discussion of findings for the study. 

7.4.1: Biographical factors and learner drug abuse in selected Soweto high schools 

The study findings demonstrated that biographical factors influenced the learner drug abuse in 

selected Soweto schools. The study findings on biographical factors are discussed with literature as 

follows. 
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7.4.1.1: Type of family 

According to the study's qualitative study findings, one of the main causes of drug abuse among 

secondary school learners was the type of household. According to the quantitative study findings, 

learners who live in nuclear families, which are well-organized families, are more likely to abstain 

from drug use than learners who live in single-parent families, families with children, and extended 

families. This finding is consistent with Cheng et al., (2006) in that a family structure and children's 

outcomes are more strongly correlated than previously thought, according to studies. To add to this, 

Harkness et al., (2020) reiterate that learners raised by a single mother often have poor outcomes than 

children raised by two parents on a variety of fronts, and that the indirect impact of single motherhood 

on children's outcomes may have diminished as a result of changes in the environment that single-

mother families grow up in. Similarly, Azagba, et al., (2021) agreed that teenagers in families with 

only one parent are more likely to use illegal substances. 

 

In agreement, Bowen (1978) family sytems theory, who posited that the family structure of the child 

must also be evaluated as part of the assessment of the child. In agreement to this finding, Bowen 

(1978) theoretical assertation argues that, learners with higher levels of differentiation generally 

maintain some degree of autonomy in their interpersonal interactions, and people with lower levels 

of development are more susceptible to external influences on how they behave. Moreover, Hohashi 

(2019) on family systems theory adds that family members' evaluative cognition leads to deliberate 

emotions, choices, actions, and physical reactions.  Because teenage drug usage varies with different 

family kinds, our findings show that diverse family types have an impact on drug addiction among 

high school learners. The implication is that parents should get that essential educational support and 

advice about parent type of family and learner drug abuse from school management. 

 

7.4.1.2: Size of family 

The quantitative study findings indicated that drug abuse among secondary school learners is 

significantly influenced by the size of the household. The study indicated that although learners from 

larger households appeared to take drugs more frequently than their peers from smaller homes, the 

differences in drug abuse index were not statistically significant. Additionally, a qualitative study 

found that learners with large families were more likely to take drugs. Although there was no obvious 
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positive association between learner drug misuse and moderate family size, the qualitative data did 

show a prevalence of moderate family size. In agreement, Dasgupta and Solomon (2018) argue that 

Children's health is an important factor in determining a child's quality, has not received as much 

research attention as children's cognitive capacity in the family size literature, according to a recent. 

Moreover, Sue (2019) contends that despite efforts to understand how family size affects health, the 

topic is still debatable since experts are divided on whether growing families are better for kids or 

worse for them.  

 

This finding is in contrast with the Bowen (1978), which asserts that a family is made up of a 

complicated network of family members, interconnected parts and subsystems, each of which serves 

a specific role, and each member's actions can have an effect on other members. Based on this 

assertion, the bigger the family size, could mean more strain into the family system and therefore 

could give rise to unpleasant children outcomes, but does not include the size of family as a 

contributing factor to children outcomes in terms of behaviour, only emotional relationships. The 

implication is that parents should get that essential educational support and advice about size of 

family and learner drug abuse from school management. 

 

7.4.1.3: Parental level of income 

According to the quantitative study findings, learners from moderate income families use drugs more 

frequently than their counterparts from low-income families. On the other hand, the qualitative 

findings showed that various learner outcomes were shown to be negatively connected with family 

income. The qualitative analysis also shows that family wealth has a relatively small effect on 

children's performance. This finding agrees with Were et al., (2022) study which found a link between 

socioeconomic position and drug abuse among individuals. This is consistent with Muchiri and dos 

Santos (2018) study which argued that drug abuse risk variables include protective factors, 

contextual, variable, and individual risk, as well as fixed markers like gender, biological indicators, 

and household wealth.  

 

Contrary to family systems theory, family members are emotionally related to one another, their 

thoughts, feelings, and behaviors are all influenced by one another (Bowen, 1978). Family members 

respond to each other's wants, expectations, and distress as well as seek out each other's attention, 
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approval, and support. According to Bowen (1978), the family is a network of emotionally related 

individuals that uses systems thinking to analyze the intricate relationships and interactions among 

its members.  The implication is that parents should get that essential educational support and advice 

about parent level of income and learner drug abuse from school management. 

 

7.4.1.4: Parental level of education 

The qualitative study found that the majority of learner parents have low levels of education, which 

has an impact on leaner drug usage. Additionally, the quantitative study has shown that parental 

education level influences the prevalence of drug usage among high school learners in a statistically 

significant way. This finding is consistent with Wagner et al., 2010, in Aliyu, (2021) which asserted 

that inadequate parental education promotes adolescent substance abuse. The amount of parental 

education is linked to a child's substance abuse, although the relationship does not appear to be linear 

in that the risk of substance abuse by the child is higher the less educated the parent is (Aliyu, 2021). 

The implication is that parents should get that essential educational support and advice about parent 

level of education and learner drug abuse from school management. 

 

7.4.2: Familial psychological factors and learner drug abuse in selected Soweto high schools. 

The study findings demonstrated that familial psychological factors influenced escalating learner 

drug abuse in selected Soweto high schools. The findings are discussed with literature as follows. 

 

7.4.2.1: Cognitive factors 

The qualitative study findings revealed that depression was a significant factor in the escalating 

learner drug abuse and that these learners show signs of sadness, which affects their conduct and 

makes it more challenging for them to manage their emotions and behavior in a number of situations. 

Moreover, the quantitative finding suggests that the psychological distress had a direct influence on 

drug abuse among high school learners. This finding suggests that a significant majority of the 

learners who took part in the study were likely to have a mild disorder or even a moderate disorder, 

as consequences of psychological distress.  

 

This finding is consistent with Kimbui, et al., (2018) study that reported that when an individual is 
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seeking to lift their mood, substance abuse or addiction problems, this may be the result of depression. 

Similarly, Mason et al., (2018) assert that adolescents who have had the Major Depressive Episode 

(MDE) use illicit drugs. This finding  is consistent with Bandura et al., (1999) in that learners who 

lack confidence in their capabilities avoid challenging tasks that they perceive as personal threats, 

have low aspirations and weak commitment to the goals they choose to pursue, and are more 

susceptible to stress and depression. The implication is that the school counsellors should provide 

learners with the essential socio-emotional support and advice about depression. 

The qualitative results of the study revealed that most learners had mental exhaustion leading to drug 

abuse and the results show that certain adolescents who experience mental exhaustion constantly feel 

overwhelmed in their minds as a result of overthinking. Individuals find it more difficult to control 

their conduct and emotions in a range of settings as a result of these behavioral effects. In agreement, 

Dukku (2021) presents five basic reasons why learners get into drug and substance abuse and 

concludes that mental exhaustion is one of them. This is consistent with Miller (2022) which 

emphasised that learners who are experiencing emotional and mental difficulties frequently turn to 

alcohol or drugs as a coping mechanism for these emotions (Miller, 2022). 

 

The quantitative results of the study revealed that emotional break down had a significant effect on 

learner drug abuse. This is consistent with Moran et al., (2004) which assert that experiencing 

emotional break down can lead to increased risk for adolescent substance use. The qualitative 

findings also indicated that learner’s curiosity is a significant predictor of learner drug abuse in 

selected high schools and learners who are driven by curiosity utilize drugs to satiate a deep desire 

to explore different consciousnesses. This finding similar to Maithya’s (2009) study that posited that 

secondary school pupils commonly take drugs for reasons that are largely motivated by curiosity. 

The study findings also revealed that learners’ cognitive overload was a significant factor on the 

escalating learner drug abuse and that some learners' lives are clearly affected by cognitive overload, 

and this made them resort to drug abuse.  

 

This finding also agrees with that of Henry (2010), Bryant (2002), and Crosnoe (2006) that all argue 

that there is a strong positive correlation between drug use and poor academic achievement. This 

finding agrees with Roza et al. (2003) that while deliberate self-harm behavior is a severe health issue 

among adolescents, anxiety disorders typically begin in childhood and early adolescence. The 
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frequency and intensity of their unpleasant emotions are higher among adolescent and adult self-

harmers. The implication of this finding is that school counsellors should develop a cognitive 

behavioural therapy programme meant to assist learners with emotional breakdown.  

 

7.4.2.2: Behavioural factors 

The qualitative results of the study showed identity crisis influenced the escalating learner drug abuse 

in selected Soweto high schools. Learners suffer from an identity crisis and would always feel 

inadequate and unwanted, they suffer from identity crisis symptoms that affect their behavior and 

make it harder for them to control their emotions and behavior in a variety of settings. Therefore, 

some learners often perceive themselves as cowards and unwanted, of which these are symptoms of 

identity crisis.  

 

This is consistent with De Moor, et al., (2020), study which reported that identity crisis has also been 

linked to drug abuse in adolescence. Theoretical accounts of this association place an emphasis on 

the maladaptive nature of drug abuse and assume that it results from abnormal identity structures. 

Moreover, Sibanda and Batisai (2021) study argue that other youth indulge and use substances 

inappropriately as they attempt to negotiate their identity by either conforming to the inner group or 

creating an identity with the out-group. This finding is in line with Bandura et al., (1999) behaviours, 

personality factors, and the environment constantly interact. Personality factors like mental cognition 

includes personality, self-efficacy, curiosity, and learning motivation as personal variables. The 

implication is that the school counsellors should provide essential socio-emotional support and 

advice about low identity crisis to learners in schools. 

 

The quantitative findings indicated that parent-child attachment patterns are directly linked to learner 

drug abuse in selected Soweto high schools. The findings indicated that whereas secure attachment 

and disorganized attachment patterns were indeed significant predictors of drug abuse among the 

high school learners, avoidant attachment and ambivalent attachment were not. Secure attachment 

and disorganized attachment patterns each had a significant effect on learner drug abuse, suggesting 

that the level of avoidant attachment and ambivalent attachment patterns can be used to significantly 

be relied on to predict drug abuse among the high school learners in Soweto. 
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A solid amount of research supports the significance of the parent-child bond for the psychological 

development of children (Mason et al., 2018). One premise in attachment theory is that the child is 

more likely to feel secure and to develop adequate and effective exploratory behaviour if their early 

experience of parents is that they are both accessible and comforting when needed (Cassidy, 2008). 

In agreement, a study carried out in USA showed that the lower quality of parent–child relationship 

(connectedess) predicted heavier substance use (Ackard, et al., 2006). There is a general consensus 

that it is the parents’ sensitivity to their child, their ability to attune and their recognition and 

affirmation of the child’s communication that helps the child to develop adequate self-regulation, a 

sense of security and an organised attachment (Fearon & Roisman, 2017). The implication is that 

school counsellors should provide parents with the essential educational support and advice about 

parent-child bond from school management. 

 

The qualitative findings showed that escalating learner drug abuse is highly influenced by low self-

esteem of learners. It can be argued that exposure to low self-esteem can alter the behavior of a 

learner. The study finding is consistent with Folayan, et al., (2020) which maintained that self-esteem 

and other characteristics have been linked to protection against adolescent mental health issues that 

can lead to learner drug abuse. Moreover, low self-esteem and smoking was linked in the study by 

(Shah et al., 2021). The implication is that the school counsellors should provide learners with the 

essential socio-emotional support and advice about low self-esteem. 

 

The study findings also reported that external locus of control was a significant factor when it comes 

to learner drug abuse. Thus, learners with a weak external locus of control, which indicates learners’ 

inability to take control of situations that face them made them to resort to inappropriate behaviours 

such as learner drug abuse. This is consistent with a Nighat et.al., (2020) study which argued that the 

likelihood of abusing drugs like alcohol and heroin may therefore be higher in people with an external 

locus of control. Furthermore, Nduanya, et al., (2018) argues that differences in locus of control 

among learners may be connected to concurrent trends toward elevated depression and anxiety, drug 

misuse, and decreased academic accomplishment. The implication of this finding is that school 

counsellors should develop a cognitive behavioural therapy programme meant to assist learners with 

external locus of control.  
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The quantitative findings also indicated that parental behavioral control is a significant predictor of 

learner drug abuse. In agreement, parental behavioral control makes an effort to govern or control 

kids' conduct (Yan, et al., 2020). This is consistent with Ran, et al., (2022) study which stated that, 

the adolescent addiction behaviors have escalated into public health issues, having detrimental effects 

on families and society.  The implication is that school management should develop educational 

programmes for parents about Parental Behavioural Control. 

 

The findings also reported that there is a positive correlation between learners’ birth order and learner 

drug abuse in the selected Soweto high schools. The qualitative study revealed that there is a tendency 

by parents to favour those children that are the last born or first born, and issues of favouritism become 

rife in the family of learners and may end up feeling side-lined and resort to drug abuse. In contrast to 

this, Adler (1927) in Valkov (2018) study argue that first-born children experience a sense of particular 

privilege and entitlement and that they strive to follow the rules precisely and are typically responsible 

and rule focused. Moreover, De Veld, et al., (2018) study infer that the birth order has also been linked 

to the risky characteristics of risk-taking behavior. Furthermore, the study argues that birth order has 

also been associated with indulgence in risky sexual activity, delinquent behavior, smoking, and drug 

usage. The implication of this finding is that school counsellors should perform psychological 

assessment on learners’ to identify those with birth order that are at risk of indulgence in drugs. 

 

7.4.2.3: Emotional factors 

The qualitative results of the study also revealed that emotional factors had a significant effect on 

learner drug abuse. The study reported five crucial emotional factors that are prevalent and that have a 

significant effect on learner drug abuse (Learner stress, anxiety disorder, psychological addiction, 

feelings of loneliness and emotional detachment). The study revealed that learner stress was a 

significant factor in the escalating learner drug abuse. This finding is consistent with Dover (2020), 

study which contends that the connection between stress in a familial setting and susceptibility to 

addiction is nuanced. Moreover, Muchiri and dos Santos, (2018) study argue that the likelihood of 

drug addiction issues is greatly influenced by a stressful family environment among individual and 

interpersonal risk and protective factors. This finding is in line with Bandura et al., (1999) in social 

cognitive theory, which holds that having a strong feeling of efficacy improves stress levels, personal 

successes, and well-being in a variety of ways. The implication of this finding is that school counsellors 
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should develop a cognitive behavioural therapy programme meant to assist learners with stress.  

 

The findings also reported that there is a positive correlation between adolescent-parent relationship 

and learner drug abuse. This finding is consistent with Licanin (2015) which argue that the 

development of risk behaviors in learner health may be greatly influenced by the adolescent-parent 

relationships. The same study further demonstrates a significant link between parenting practices and 

adolescents' risky behaviors linked to drug and alcohol consumption. In agreement, Nespor, (2009) 

argues that parental practices have a significant impact on adolescents' development. Thus, the 

increased risk for substance abuse is directly correlated with less parental and friend support (Nespor, 

2009). 

 

The qualitative findings also indicated that anxiety disorder is a significant predictor of learner drug 

abuse. Thus, some learners experience anxiety disorders and are constantly preoccupied with 

worrying about the consequences of their decisions.  This finding is consistent with Cioffredi, et al., 

(2021) which found a high risk of increasing substance use connected with severe anxiety risk, 

which is referred to as an anxiety disorder. Moreover, Kuringe, et al., (2019) study also revealed 

that depressive and anxious symptoms are common among adolescents, and risk factors include 

substance usage. The implication of this finding is that school counsellors should develop a 

cognitive behavioural therapy programme meant to assist learners with anxiety disorder.  

 

The qualitative findings also indicated that learner’s psychological addiction is a significant predictor 

of learner drug abuse in the selected Soweto high schools. This finding is in line with Miller (20220) 

study which reported that using drugs or alcohol temporarily reduces undesirable mental health 

symptoms like despondency, anxiety, impatience, and negative thoughts, yet over time, it makes them 

worse and frequently leads to abuse or dependence. In addition, this finding agrees with Richert, et al., 

(2020) which argues that underlying factors, such as challenging early life experiences or family issues, 

may be the root of both mental health issues and substance abuse issues. Moreover, Da Costa and 

Cloete (2022) study posited that the number of young people who are addicted to drugs is rising, and 

despite efforts to raise awareness, the statistics have hardly changed. The implication of this finding is 

that school counsellors should develop a cognitive behavioural therapy programme meant to 

rehabilitate learners who abuse drugs.  
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The qualitative results of the study revealed that most learners experience feelings of loneliness and 

this has an effect on learner drug abuse. This finding is similar to Ingram et al., (2020) study which 

revealed that lonely adolescents are more likely to use alcohol, cigarettes, and illegal drugs. Learners 

may use drugs for a variety of reasons, including the reduction of negative feelings associated with 

loneliness, the fact that lonely people have fewer psychosocial resources available to them to cope 

with stress without drugs, and the likelihood that loneliness increases stress, which in turn contributes 

to substance abuse (Polenick et al, 2019). The implication is that school counsellors should embrace 

social cognitive therapy to assist learners overcome loneliness.  

 

The study findings also revealed that learners’ emotional detachment was a significant factor in the 

escalating learner drug abuse in the selected Soweto high schools. This finding is consistent with 

Mathibela and Skhosana (2021) study, which reported that emotional detachment from family, puts 

the adolescent in a vulnerable situation where they are more likely to experiment with and become 

addicted to drugs. Similarly, this finding agrees with Gallegos, et al., (2021) study that found that 

emotional detachment from family and susceptibility to peer pressure were predictors of teenage 

substance abuse in earlier research utilizing psychosocial developmental models. The process of 

individuation, which shows the development of an adolescent's good emotional autonomy and a 

healthy independence from their parents, is the opposite of emotional detachment, which displays an 

unhealthy separation from family (Alonso-Stuyck et al., 2018). Thus, the study concludes that an 

emotional detachment from family puts the learner in a vulnerable position where they are more 

likely to try with drugs. The implication is that the community leaders should provide parents with 

the essential socio-emotional support and advice about parental emotional detachment of learners as 

a result of their children. 

 

7.4.3: Familial social factors and learner drug abuse in selected Soweto high schools 

The  study finding  revealed that the familial social factors like parental related factors (Low parental 

attention, parental separation, unmet physiological needs, neglectful parenting, inappropriate parent 

models, absent father figures and sibling related factors), sibling related factors (older sibling 

influence and sibling rivalry), and community related factors (Low academic engagement, 

unemployed youths, inappropriate role models, peer pressure, community drug culture), have a 
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significant effect on learner drug abuse. 

 

This study finding demonstrated that there was a significant relationship between low parental 

attention and learner drug abuse. This finding is consistent with Roy (2018) which reported that 

teenagers who experience a lack of parental attention are more likely to indulge in alcohol abuse. 

Moreover, Isemin, et al., (2022) study reported that parental attention predicted reduced levels of 

teenage delinquency and was also linked to decreases in adolescent marijuana usage. In addition, 

Rachel, et al., (2022) argue that parents frequently show a lack of worry or attention because they 

frequently reject reports of their child's behavior from important individuals, such as teachers who 

spend time with adolescent learners.  

 

The results indicated that parent-adolescent relationship significantly predicts the level of drug abuse 

among high school learners. Further, the study indicates the effect of parent-adolescent relationship 

on learner drug abuse in secondary schools in Soweto. This finding is consistent with Edmonds and 

Wilcocks (2000) study, which reported that parent–adolescent relationship influence drug abuse 

among children. In addition, Hunsaker (1996) reiterate that the parent's relationship with their 

adolescent is a primary mechanism identified in adolescent drug use. The implication of this finding 

is that there is a need for school management to develop training programmes for parents to enlighten 

them on adolescent- parent relationships, and their effects on learner drug abuse. 

 

The qualitative findings of the study also indicate that there is a significant relationship between 

parental separation and learner drug abuse in the selected high schools. This finding is consistent 

with Muhle (2020) which reported that children should live with both biological parents and that if 

this does not happen, the children do not receive the essential guidance and occasionally these 

youngsters become wayward by skipping or dropping out of school and end up using drug. Moreover, 

Mathibela and Skhosana (2019) study argues that the issue of dysfunctional families as a result of 

divorce and blended families, with stepparents can be a cause of adolescents abusing drugs because 

these kids may not be receiving love and care from their biological parents. The implication of this 

finding is that there is a need for community leaders to provide social training programmes for parents 

to enlighten them about parental separation and learner drug abuse. 
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The study findings also revealed that the familial social factors like older sibling influence has 

statistically significant effect on learner drug abuse in selected Soweto high schools. Thus, siblings 

are specifically responsible for socialising teenagers' substance use in terms of interpersonal variables 

among learners (Maiya, et al., 2023). The same study shows that older siblings can influence younger 

siblings' drug use by giving them access to environments and/or companies that promote use. Older 

siblings can also act as role models, and research shows that modeling processes increase similarity 

between siblings' attitudes and behaviors regarding drug use (Maiya, et al., 2023). This substantiates 

Bronfenbrenner's (1979) assertion that a child's immediate environment in the microsystem has a 

direct influence on the behaviour of a child. This implies that older siblings should receive essential 

socio-emotional support and advice about sibling influence as a result of their interactions with 

younger siblings. 

  

This study finding also demonstrated that there was a significant relationship between unmet 

physiological needs of learners and learner drug abuse. This finding is consistent with Onceya and 

Dube (2020) study which reported that the children learn to trust and mistrust people in the 

environment during the first stage, which lasts from infancy to eighteen months. Thus, according to 

the same study, the infant develops mistrust when his basic requirements, including feeding, are not 

satisfied. In agreement, Fleming (2004) in Onceya and Dube (2020) study reported that when the 

caregivers exhibit traits of affection and regular providing of attention, trust and hope are fostered 

and this could spare learners from stressors that can lead to learner drug abuse. The implication of 

this finding is that there is a need for the Department of education to develop functional programmes 

where learners could have access to physiological needs like nutrition, clothing and shelter that would 

be beneficial in the fight against learner drug abuse. 

 

The study finding also revealed that the familial social factors like parental influence has statistically 

significant effect on learner drug abuse in selected Soweto high schools. This suggests that parent’s 

positive opinion, attitude or actions especially with regard use of drugs shapes the child's attitudes 

towards the use of drugs. In agreement, Shakya et al., (2012) study also reported that both peer and 

parental influences have been associated with the use of addictive substances in adolescence. 

Moreover, Yule et al., (2010) study reported that the family factors that are most strongly associated 

with an increased prevalence of binge drinking, cigarette use, cannabis use, and illicit drug use were 
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tolerant parental attitudes. This finding is consistent with Bromfenbreber (1977) in that significant 

other, such parents, teachers, and friends, have an impact on children's development. This influence 

can be helpful or harmful to a child's development.  The implication is that there is a need for school 

management to discuss parental influence with parents to enable them to obtain the right information 

on parental influence and learner drug abuse. 

 

The study findings also indicate that there is a significant relationship between neglectful parenting 

and learner drug abuse in the selected high schools. This finding is consistent with Ndegwa and 

Waiyaki (2021) study, which reported that the adolescents who have negligent parents tend to take 

drugs more frequently. The findings of the same study show that if learners encounter parental 

conflict and desertion, this influences them to look for coping mechanisms like drug usage (Ndegwa 

& Waiyaki, 2021). The implication is that there is a need for school counsellors to discuss neglectful 

parenting with parents to enable them to obtain the right information on neglectful parenting and 

learner drug abuse. 

 

The study findings also reported that there is a strong relationship between inappropriate parent 

models and learner drug abuse. This finding is consistent with Tur-Porcar, et al., (2019), which 

posited that parents' attitudes and behaviors inside the family serve as models for acts that have an 

impact on the lives of their children. Moreover, Chapiai, et al., (2021) study reiterate that there is a 

positive correlation between poor parenting and alcohol misuse as well as drug abuse in general. In 

addition, Rachel, et al., (2022) found that parents' actions influence their children's behavior, 

attitudes, and beliefs both now and in the future. Children who grow up in households with parents 

or other adults who abuse drugs, support gangs, abuse alcohol, or engage in other criminal activity 

learn from and look up to them as role models (Muzi & Ajani, 2021). This finding is consistent with 

Bronfenbrenner (1979), in that a child's parents may have an impact on the beliefs and behavior of a 

child. The implication of this finding is that there is a need for the Department of education to develop 

training programmes for parents on inappropriate parent models and learner drug abuse. 

 

The study findings also revealed that there was a significant relationship between absent father 

figures and learner drug abuse. This finding is in line with Rusby, et al., (2018) which reported that 

monitoring and involvement of parents in their children's lives is one of the best ways to prevent 
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adolescent drug abuse. Moreover, Rachel, et al., (2022) add that parental absenteeism has been 

identified as one of the factors contributing to teenagers' problematic behavior in rural townships. 

The implication of this finding is that school management teams need to create programmes and 

trainings to enhance father-learner relationships as this would boost the capacity of learners to make 

the right decisions about learner drug abuse. 

 

The study findings also indicated that inadequate parent love is a significant predictor of learner drug 

abuse in the selected Soweto high schools. This finding is in line with Rohner, (1986) study which 

asserted that according to interpersonal acceptance and rejection theory, a learner's psychological 

adjustment or maladjustment will depend on how they interpret their parents' love and rejection. 

Numerous studies demonstrate that felt paternal love frequently has as great or even more positive 

effects on children's positive developmental outcomes, including psychological adjustment, than 

reported maternal love (Rohner, 2001). According to the findings of a meta-analytic research, father 

love has a cross-culturally significant stronger relationship with children's psychological adjustment 

than mother love (Khaleque & Rohner, 2012).  

 

This study finding also demonstrated that there was a significant relationship between sibling rivalry 

and learner drug abuse. This finding is in line with Lohmann (2018) study that stated that survivors 

of abusive sibling relationships commonly deal with depression, low self-esteem, eating disorders, 

post-traumatic stress disorder, promiscuity, and drug abuse. Moreover, Kartz & Hamama, (2018) 

argue that positive sibling relationships and a close sibling bond have positive effects on development 

and psychological well-being in adulthood, while negative sibling relationships, which are frequently 

marked by hostility and aggression, have been shown to have negative effects on adult development 

and psychological well-being.  

 

The study findings also revealed that low academic engagement has a significant effect on learner 

drug abuse. This finding agrees with Ejodamena and Oginib (2020) study which asserted that one of 

the repercussions of substance or drug abuse on learners was decreased academic performance. The 

study by Bugbee, et al., (2019) reiterates that there is a link between poorer grades, lower test scores, 

a higher chance of skipping class and dropping out of high school, and a reduced chance of enrolling 

for higher learning. In this regard, schools are a crucial potential intervening condition for learners 
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who are at risk for substance use problems despite the belief that there is a link between academic 

achievement and substance use (Manish, et al., 2020). The implication of this finding is that there is 

a need for school counsellors to guide learners towards achieving greater academic achievements 

that would best prepare them for their future aspirations and curb learner drug abuse. 

 

The study findings also reported that there is a strong relationship between unemployed youths and 

learner drug abuse. This finding is in line with Azagba, et al., (2021) who posited that there is 

evidence that problematic substance abuse, such as the abuse of alcohol, marijuana, and illegal drugs, 

is substantially correlated with unemployment. Moreover, Muyideen, et al., (2022) study claims that 

because there aren't enough opportunities for young youth, they try to organise and manage their own 

personal norms and values in order to create subcultural rules that may conflict with the laws and 

regulations that are generally upheld and result in antisocial behavior like drug abuse.  

 

This study finding demonstrated that there was a significant relationship between inappropriate role 

models and learner drug abuse. In this study, findings indicated that there were inappropriate role 

models in the community and this exposure made some learners to abuse drugs. Ngqela and Lewis 

(2012) study in South Africa in Muzi & Ajani (2021), children who grow up in homes with parents 

or other adults who use drugs, support gangs, abuse alcohol, or commit other crimes learn from and 

look up to them as role models. In addition, Kearney & Levine (2020) argue that learners spend a lot 

of time away from their families and parents and add that throughout this period kids interact with 

others, including possible mentors and role models, and these outside influences have a significant 

and long-lasting impact on how they feel and act. 

 

The findings also indicated that peer pressure is a significant predictor of learner drug abuse in the 

selected Soweto high schools. This finding is consistent with Mason et al., (2018) which reported 

that beginning to abuse a drug may result in affiliation with more drug-abusing peers, which in turn 

exposes the person to other drugs. The results of this study are consistent with Bronfenbrenner's 

(1979) theoretical assertion that a child's surroundings (peers/friends) and personality traits affect 

their growth, development, and decision-making. The implication is that there is a need for school 

counsellors to discuss learner drug issues with learners to enable them to obtain the right information 

about learner drug abuse.  
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The study findings also revealed that the community drug culture has a significant effect on learner 

drug abuse. The study also indicated that it’s almost a norm in society that almost all boys are 

smoking and drinking and sometimes including girls. This finding is consistent with Mahmood, et 

al., (2019) study which posited a number of factors, including social stigma, cultural values, and the 

accessibility and availability of drugs to learners, may contribute to learner drug abuse. Moreover, 

Muzi and Ajani (2021) study maintain that a person's environment during childhood has a significant 

impact on how he or she behaves. Kok, et al., (2017) study reiterates that interactions between social 

and environmental variables dictate or impact people's behaviors or habits. The implication of this 

finding is that community leaders should develop a training programme meant to assist learners’ 

community drug culture.  

 

7.4.4: Kinds of support that are available at home for learners who are involved in drug 

abuse in selected Soweto high schools 

The study findings indicated a correlation between parental monitoring and learner drug abuse in the 

selected Soweto high schools. Thus, even though parental monitoring has been reported as one of the 

techniques parents employ to keep their children from engaging in unwanted behaviors, parental 

monitoring was not commonly practiced by most parents. This finding is consistent with Green, 

(2016) which found that, family supervision lowers the chance of male youths being drunk by 23 

percent and of using illegal drugs by 38 percent (Green, 2016). Furthermore, Green (2016) study 

reported that, a nurturing home environment, encompassing family supervision and monitoring, 

together with open communication lines between parents and children, has been empirically 

determined to be strongly associated with low substance abuse,” she noted in the report. The 

implication of this finding is that there is a need for school management to develop training 

programmes for parents to enlighten them on parental monitoring for learners against learner drug 

abuse. 

 

The study finding also indicated a significant positive correlation between home-based support for 

learners who are on drugs and learner drug abuse. In general, there are some home based supports 

available for learners who abuse drugs. For instance, the study reported that family prevention 

programs include consistent development of positive parent-child relationships. This finding is in 
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line with Edmonds and Wilcocks' (2000) findings that the interaction between parents and 

adolescents has an impact on children's drug usage. Moreover, Hunsaker (1996) emphasized that one 

of the main mechanisms linked to adolescent drug use is the parent-child interaction. The implication 

of this finding is that the school administration should create training programs for parents to inform 

them about adolescent-parent interactions and their effects on learner drug abuse. 

 

The results of the study revealed that there is respectable amount of home based support available 

for learners who abuse drugs in Soweto families. This suggests that use of positive reinforcement for 

wanted behaviors and punishing unwanted behaviors are some of the home-based support established 

by the study findings.  This finding is consistent with that of Ndegwa and Waiyaki (2021), which 

asserted that adolescents who have inattentive parents use drugs more frequently. The results of the 

same study demonstrate that learners may turn to drug abuse as a coping strategy if they experience 

parental conflict and abandonment (Ndegwa & Waiyaki, 2021). The implication of this finding is 

that school management should talk to parents and provide them with information about family 

supervision and monitoring so that they may get the correct information about it and learner drug 

misuse.  

 

The study finding also demonstrated that family counselling has a significant effect on learner drug 

abuse. In this study, few learners reported that they had received family counselling as support against 

drug abuse and this was helpful in making them choose the right decisions about their lives in terms 

of learner drug abuse. The role of the family is crucial for a child's behavior; many drug addicts 

originate from fractured families (Zinyama, 2019). According to Zinyama (2019), the effectiveness 

of divine intervention as a long-term cure for the plague of drug dependence is typically contested 

by researchers. The implication of this finding is that there is a need for school management to 

develop training programmes for parents to enlighten them on family counselling for the benefit of 

learners and against learner drug abuse. 

 

The study findings also indicated a correlation between lack of education support and learner drug 

abuse in the selected Soweto high schools. The study found that several of the learners in this 

community struggled with the phenomenon of receiving no support for their schooling, which 

contributed to learners’ drug abuse. In agreement, Kumpfer et al. (2003) observed that the most 
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crucial skills to address in order to prevent delinquency and learner drug abuse are social skills and 

emotion management abilities. These abilities foster self-reinforcing prosocial actions that enable the 

kid or teenager to form relationships with wholesome adults, elders, and peers, which will help them 

stay out of trouble and have more successful outcomes in life. The implication is that there is a need 

for school counsellors to discuss drug abuse issues with learners to enable them to obtain the right 

information about learner drug abuse.  

 

7.4.5: Findings on early home-based intervention strategies that could be adopted to assist 

learners who abuse drugs. 

The study findings also demonstrated that many learners who abuse drugs have not been exposed to 

suitable professional therapy which could assist them stop this practice of learner drug abuse. In adult 

literature, there are more than 300 controlled evaluations of alcohol dependence treatments (Miller 

& Wilbourne, 2002). This is in line with Vaughn (2004) study on the treatment of teenage substance 

abuse, who suggests that a number of strategies are successful in lowering substance usage. For 

instance, according to Vaughn (2004), significant therapeutic improvements can be produced and 

maintained for up to a year using multidimensional family therapy.  

 

The study findings also indicated that there is a need to take learners who abuse drugs to rehabilitation 

centres. This is because participants showed that in this community, there are no known home 

therapies outside of rehabilitation centers, which has an impact on how learners act in terms of drug 

abuse. Several nations responded to the United Nations Office on Drugs and Crime's (2017) call by 

establishing substance abuse treatment centres.  In addition, Mohasoa and Mokoena (2019) argued 

that although the value of prevention is widely acknowledged, there are certain barriers to treatment 

for substance abuse in South African communities. Moreover, Budy (2018) reiterated that although 

the value of prevention is widely acknowledged, there are certain barriers to treatment for substance 

misuse in South African communities. The implication of this finding is that school management 

should expose learners to a variety of intervention programmes in order to enable them to beef-up 

the scarce rehabilitation centres. 

 

The qualitative study also revealed that the availability of SANCA programs is evident in certain 

learners' lives. The South African National Council on Alcoholism and Drug Dependence (SANCA) 
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was founded in 1956 in response to the need for assistance that communities were expressing to deal 

with the growing issues associated to alcohol and other drugs. The implication of these findings is 

that school management should coordinate relations with SANCA so as to refer leaners who are 

abusing drugs. The study finding also demonstrated that many learner families and communities do 

not have access to community development centres to aid the community and curb learner drug abuse. 

In agreement, Patel (2005) emphasizes that programs should be offered through a cooperative 

relationship involving civil society, NGOs, the corporate sector, and the government. He also notes 

that satisfying human needs is a national communal obligation.  

 

Moreover, Community-based organizations (CBOs), non-profit organizations (NPOs), and faith-

based organizations (FBOs) are the conduits via which these community-based developments in 

many areas are carried out. As they are thought to be more accessible locally and better positioned 

to target the vulnerable and impoverished youth, these groups are thought to have a comparative 

advantage over traditional welfare organizations services (Patel, 2005). The implication of these 

findings is that school management should coordinate relations with community development centres 

so as to refer leaners who are abusing drugs for further development. The study findings also 

indicated that adopting a holistic understanding of the socio-ecological system will build an 

awareness and consciousness in the community. This understanding is critical in order to 

communicate the importance of a sustainable community and its role within the socio-ecological 

system, which can help build individual consciousness that leads to a realisation of the root cause of 

community problems including learner drug abuse. A single strategy for everyone is less effective 

than a holistic approach to treatment that addresses the whole person and incorporates the mind, 

body, and spiritual (Prentiss, 2007).  In addition, Priester, et al., (2009) argue that holistic treatments 

place a strong emphasis on relationships, emotional healing, spirituality, emotional well-being, and 

nutrition. The implication of these findings is that school management should coordinate the holistic 

development of learners who are abusing drugs for further development. 

 

The study findings also revealed that poor behavior, such as learner drug addiction, is made worse 

by the lack of community awareness programmes. In agreement, Riquelme, et al., (2018) posit that 

addressing self-esteem may be beneficial in adolescent substance abuse prevention programs. Recent 

users had the lowest self-esteem levels, regardless of the drug kind (Emery, et al., 1993). As a result, 
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a program to boost teenagers' self-esteem may reduce their use of drugs and alcohol (Donnelly, et 

al., 2008). The implication of these findings is that school management should coordinate relations 

with the available community awareness programs to help learners who are abusing drugs. The study 

finding also demonstrated that lack of recreational centres continues to exacerbate undesirable 

behavior, such as learner drug abuse. Youth substance abuse can change depending on the vast range 

of contexts for sports and recreational activities (Williams, et.al, 2020). Different sports and 

recreational situations can have an impact on young people's substance usage (Zhou & Heim, 2014).  

However, participation in these activities is generally regarded as beneficial for the development of 

youth (Guèvremont, et al., 2014). The implication of these findings is that school management should 

coordinate links with community recreational centres for learners who are abusing drugs. 

 

The study findings also indicated that there is a need for development of community guidance centres 

which could be useful to help learners when at home. This finding is consistent with World Health 

Organization (2020) which argues that the process of developing relationships that enable 

stakeholders to work together to address health-related issues and promote well-being to achieve 

positive health outcomes is community engagement and guidance. In addition, Community 

stakeholders like community guidance centers offer a thorough method for comprehending and 

resolving issues with substance use and its linked issues (Substance Abuse and Mental Health 

Services Administration, 2019). The implication of these findings is that school management should 

coordinate links with community guidance centres for learners who are abusing drugs. 

 

7.5: CONCLUSIONS OF THE STUDY 

This section presents the conclusions derived from the findings of this study. 

 

7.5.1:  Biographical factors and learner drug abuse in selected Soweto high schools 

This study also concludes that extended families are one of the most significant factors giving rise to 

learner drug abuse in this study. This could have been circumvented if learner parents received 

appropriate information from the school counsellors about the effects of extended families on learner 

drug abuse. Consequently, single parent families presented an influence towards learner drug abuse. 

Due to a lack of parental supervision and proper oversight from the available parent, several learners 

from these homes abuse drugs. Considering the family background from which these learners come 
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from, blended families have a significant influence on learner drug abuse. Leaners that abuse drugs 

do so because their lives aren't fulfilling or happy in these types of families. Also, child headed 

families has a negetive influence on learner drug abuse, in that they maintain environments that are 

favorable to learner drug abuse.  

 

Based on the findings of this study, it is concluded that these learners' lives regarding learner drug 

abuse may have been different if school counseling had been present in this regard. The lack of 

knowledge regarding different sizes of families affects learner drug abuse, and it also has an impact 

on learners because families are unable to wisely protect learners from drug abuse due to a lack of 

access to facilities that could have given them the knowledge and skills necessary to deal with 

different types of families. It is also concluded that parental level of income has a negative impact on 

learner drug abuse. Family income has a relatively minimal impact on learner drug abuse when 

compared to the impact of other factors across nations.  

 

This study also concludes that parental level of education presented an influence towards learner drug 

abuse. Thus, high parental education levels appear to be incredibly uncommon in learners’ 

households. Learners who were raised in homes with poor parental educational levels experience the 

effects of these factors and learners who were raised in homes with moderate parental educational 

levels experience a positive influence. Learners who were raised in homes with small family sizes 

experience strenuous family relations and opt for drug abuse, at the same time, the likelihood of 

learners abusing drugs due to moderate family size is lower. The study concludes that family size has 

an impact on learner drug abuse. The inability of families to wisely protect learners from drug abuse 

is due to a lack of access to facilities that could have given them the knowledge and skills necessary 

to deal with different biographical factors. These had an impact on learners because parents were 

unable to educate themselves on how different biographical factors affect learner drug abuse.  

 

7.5.2: Familial psychological factors and learner drug abuse in selected Soweto high schools 

In light of the study findings, this study concludes that learner drug abuse is directly influenced by 

familial psychological factors that were investigated. The study concludes that the rising learner drug 

abuse is significantly influenced by depression, and these learners’ exhibit indicators of sadness, 

which impacts their behavior and makes it harder for them to control their emotions and behavior in 
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a variety of scenarios. Moreover, drug abuse among high school learners is directly influenced by 

psychological distress. As a result of psychological distress, a sizable majority of the learners are 

likely to have a mild condition or perhaps a moderate disorder. Moreover, the study concluded that 

most learners had mental exhaustion leading to drug abuse and that certain learners who experience 

mental exhaustion constantly feel overwhelmed in their minds as a result of overthinking. 

 

The study concluded that emotional breakdown as well has a significant effect on learner drug abuse. 

Learners who are experiencing emotional breakdown are susceptible to increased risk of drug abuse 

use. To add to this, the study concludes that learner’s curiosity is a significant predictor of learner 

drug abuse in selected high schools and learners who are driven by curiosity utilize drugs to satiate a 

deep desire to explore different consciousnesses. Thus, high school learners in this society commonly 

take drugs for reasons that are largely motivated by curiosity. The study findings led to the conclusion 

that, cognitive overload significantly contributes to the rise in learner drug abuse. Some learners' 

lives are undoubtedly impacted by cognitive overload, which causes them to turn to drug abuse.  

 

This study also concludes that identity crisis influenced the escalating learner drug abuse. Learners 

in this community often perceive themselves as cowards and unwanted, of which these are symptoms 

of identity crisis. Parent-child attachment patterns are directly linked to learner drug abuse in this 

community. The study concluded that secure attachment and disorganized attachment patterns are 

indeed significant predictors of drug abuse among the high school learners, avoidant attachment and 

ambivalent attachment are not. However, the study concluded that secure attachment have the 

strongest correlation with learner drug abuse, and also disorganized attachment patterns each has a 

significant effect on learner drug abuse. Furthermore, it is concluded that the escalating learner drug 

abuse is highly influenced by low self-esteem of learners.  

 

The study also concluded that external locus of control was a significant factor when it comes to 

learner drug abuse. Learners indicated a weak external locus of control, which indicates learners’ 

inability to take control of situations that face them. On top of this, parental behavioral control is a 

significant predictor of learner drug abuse. The majority of parents, as demonstrated by the learners, 

are of the opinion that only their method of doing things is appropriate, suggesting that the learners' 

parents share this opinion. There is also a positive correlation between learners’ birth order and 
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learner drug abuse in the selected Soweto high schools. There is a tendency by parents to favour 

those children that are the last born or first born. 

 

The results of the investigation supported the hypothesis that learner drug abuse is significantly 

influenced by emotional factors. The investigation came to the conclusion that learner stress had a 

substantial impact on the rising learner drug abuse. The study came to the conclusion that there is a 

link between adolescent-parent relationships and learner drug abuse. According to the study's 

findings, anxiety disorders significantly predict learner drug abuse. Learners in this community 

struggle with anxiety problems and are consumed with worrying about the outcomes of their choices 

all the time. Moreover, the study concludes that learners’ psychological addiction is a strong predictor 

of learner drug abuse. The main causes of psychological addiction include trauma and underlying 

mental health issues. In addition, most learners experience feelings of loneliness and this has an effect 

on learner drug abuse. Situational aspects in this community like physical isolation, relocation, and 

divorce are contributing elements to feelings of loneliness. It’s also concluded in this study that 

learners’ emotional detachments are a significant factor in the escalating learner drug abuse in the 

selected Soweto high schools and it may be constant, as it is in those who have attachment disorders, 

or it may be a brief reaction to a dire circumstance. 

   

7.5.3: Familial social factors and learner drug abuse in selected Soweto high schools 

The results of the investigation supported the hypothesis that learner drug addiction is significantly 

influenced by emotional factors. Additionally, the study found a strong correlation between student 

drug addiction in this region and low parental attention.Low parental attention that some learners 

experienced made them to easily abuse drugs. To add to this, parent-adolescent relationship 

significantly predicts the level of drug abuse among high school learners. Further, the study concludes 

that parent-adolescent relationship has an effect on learner drug abuse in secondary schools in 

Soweto. The study also concludes that there is a significant relationship between parental separation 

and learner drug abuse in the selected high schools. Some learners experienced parental separation 

in that their fathers would from time to time become engaged in unwanted behaviours resulting in 

separation. Moreover, familial social factors, particularly the influence of elder siblings, statistically 

significantly affect learner drug use. In terms of interpersonal factors, siblings notably are to blame 

for socialising a child’s substance abuse. Also, there was a significant relationship between unmet 
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physiological needs of learners and learner drug abuse. 

 

Based on the findings of the study, it is concluded parental influence has significant effect on learner 

drug abuse in selected Soweto high schools. Learner's attitudes toward drug abuse are influenced by 

their parents' positive opinions, attitudes, or behaviors, particularly when it comes to drug usage. 

Also, there is a significant relationship between neglectful parenting and learner drug abuse in the 

selected high schools. This is due to the fact that some learners are left to raise themselves since they 

do not receive the guidance, education, and caring necessary for a healthy upbringing. The study's 

findings led to the conclusion that there is a strong relationship between inappropriate parent models 

and learner drug abuse. The attitudes and actions of parents within their own families in this 

community serve as role models for actions that affect the lives of their children. Also, it is concluded 

in the study that absent father figures has an effect learner drug abuse. This study has demonstrated 

that this community does indeed have absent father figures and this created voids in the lives of 

learners making them indulge in drug abuse. In addition, the study found that at the selected Soweto 

high schools, a lack of parental love is a significant predictor of learner drug abuse. Lack of parental 

love causes children to seek love from other sources, which may involve illegal actions like drug 

abuse. 

 

The study came to the conclusion that there is a significant relationship between sibling rivalry and 

learner drug abuse. When learners discussed their personal experiences with sibling rivalry, it became 

evident that there was hostility between the siblings at home, which led to drug abuse. Also, it was 

concluded by the study that low academic engagement has a significant effect on learner drug abuse. 

Again, there is a strong relationship between unemployed youths and learner drug abuse as concluded 

by this study. One of the societal and familial factors that supports learner drug abuse is unemployed 

youth in this community. Based on the findings of the study, it was concluded that there was a 

significant relationship between inappropriate role models and learner drug abuse. Findings showed 

that there were bad role models in the neighborhood, and that this exposure led some learners to take 

drugs. Also, the study concludes that peer pressure is a significant predictor of learner drug abuse in 

the selected Soweto high schools. The argument put forth by participants was that, based on personal 

experience, many learners have been subjected to peer pressure, which affects how they act in terms 

of drug abuse among peers. Moreover, the study concludes that the community drug culture has a 
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significant effect on learner drug abuse. Drug culture was evident in the community of leaners and 

this was one of the factors that made learners indulge in drug abuse. 

 

7.5.4: Kinds of support that are available at home for learners who are involved in drug 

abuse in selected Soweto high schools 

The study's findings led to the conclusion that parental monitoring has an effect on learner drug abuse 

in the selected Soweto high schools. Even though parental monitoring has been included as one of 

the methods parents use to prevent their kids from engaging in undesirable activities, most parents 

did not regularly use this technique. Moreover, home-based support for learners who are on drugs is 

concluded by the study to have an effect on learner drug abuse. In addition, the study concludes that 

there is a commendable level of home-based support provided for learners from Soweto homes who 

abuse drugs. The quantitative analysis found that when children follow the household's drug usage 

restrictions, parents provide rewards or reinforcement when they adhere to the family rules regarding 

substance use. 

 

Based on the findings of the study, it is concluded that parental guidance has a significant effect on 

learner drug abuse. The study concludes that some parents were actively involved in parental 

guidance in this community to help learners establish goals and potential solutions to problems that 

emotionally distressed them. Also, family counselling has a significant effect on learner drug abuse 

as concluded by this study. In order to help them make the proper judgments regarding their lives in 

terms of learner drug abuse, learners claimed that they had gotten family counseling as support. The 

study came to the conclusion that there is a negative correlation between lack of educational support 

and learner drug abuse in the selected Soweto high schools. The study exposed that several learners 

in this community struggled with the phenomenon of receiving no education support in this 

community, which contributed to learner drug abuse. 

 

7.5.5: Findings on early home-based intervention strategies that could be adopted to assist 

learners who abuse drugs. 

The study's findings led to the conclusion that many learners who abuse drugs have not received the 

proper professional therapy that could help them stop their behavior. The study findings 

demonstrated that there are no known home therapies outside of rehabilitation facilities in this town, 
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which affects how learners behave in terms of drug misuse. The study also concludes that many 

learner families and communities do not have access to community development centres to aid the 

community and curb learner drug abuse. The study's findings led to the conclusion that recreational 

centres help to manage stress and offer people a chance to take care of themselves. They also 

encourage equilibrium and increase self-esteem, all of which have a direct impact on reducing anxiety 

and depression to curb learner drug abuse. The study concluded that there is a need for development 

of community guidance centres which could be useful to help learners when at home. 

 

7.6:  CONTRIBUTIONS OF THE STUDY 

This PhD study contributes to the body of knowledge and understanding of how drug abuse among 

high school learners in the selected Soweto high schools is influenced by adverse childhood 

experiences in families as well as the implications for early intervention in this area. First, a proposed 

8-drug abuse intervention model for high school learners has been established as a result of the study. 

The model is built on the most important conclusions from quantitative data on adverse childhood 

experiences. Since no study has ever used a model like this one, the construction of this model is a 

unique contribution to literature. 

 

Second, the results of this PhD study have made a significant contribution since they are highly 

comprehensive due to the implementation of a mixed methods research paradigm, which yielded both 

quantitative and qualitative findings on the home-based factors influencing learners’ drug abuse in 

Soweto high schools. This contrasts with studies that have been published in the previous studies that 

only looked at one or two aspects using a single paradigm as opposed to the combined one used for 

the current study. Thirdly, according to the literature review, no other study on family-based 

childhood experiences, that influence learner drug abuse that places as much focus on the two 

elements as this one has been conducted. 

 

As a result, this PhD thesis significantly advances the body of knowledge on drug abuse among 

learners in the chosen Soweto high schools. This is due to the fact that few researches have a strategy 

that integrates psychological variables, familial social aspects, and biographical elements, with the 

majority of studies in literature focusing solely on either psychological or social factors. Additionally, 

none of the few that had combined aspects created structural equation modeling to improve the 
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analysis of quantitative data. Therefore, the advancement of structural equation modeling raises this 

PhD study above studies already published in the literature. 

 

Fourth, this PhD thesis has contributed to the extension of Bronfenbrenner’s (1979) Ecological 

Systems Theory. This is because the study revealed that learners are not passive players in the 

environment, but continuously apply their cognitive structures in trying to reach their goals.  This 

finding is adding to Bronfenbrenner's (1979) Ecological Systems Theory assertion, which maintains 

that an individual interacts with many environments throughout their lifespan, which may have a 

variety of effects on their behaviour and decision-making. Therefore, the extension on the theory 

would lead to its further development. 

 

7.7:  RECOMMENDATIONS 

This section includes recommendations for further research as well as recommendations for 

educational policy and practice. For the objective of understanding the impact of family-based 

adverse childhood experiences on learner drug abuse in Soweto high schools, these recommendations 

are based on the study's findings. 

 

Education policy and practice recommendations 

From the study findings and conclusions, the following specific recommendations are suggested for 

practice: 

 

7.7.1: The Proposed six stages of Drug Abuse Intervention Model for High School Learners 

One of the major recommendations that have emanated from this study is the development of an 

early learner drug abuse intervention model for learners in schools. The study proposes a 6-stage 

early learner drug abuse intervention model which could assist learners in high schools to deal with 

learner drug abuse. The stages for early drug abuse intervention are as follows: engage in 

parent/teacher/counsellor talk, identification of risk factors from home, community and school, determine 

the preventing elements against learner drug, Coordinate support services for learners, screening of learners 

and refer to therapy. The proposed early learner drug abuse intervention model is as presented in 

figure 12 below: 
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Figure 11: The proposed early learner drug abuse intervention model  

Figure 12: The proposed 6-stages drug abuse early intervention model. Source: Author’s primary 

data (2023). 

 

Stage one: Engage in Parent/teacher/counselor talk 

The first stage of the model involves parent/teacher and counselor talk. This stage aims to find out 

what learners think about drugs and alcohol. Teachers, parents and counsellors ask learers what they 

would do in various scenarios and pay attention to their responses. Teachers, parents and counsellors 

may promote an open dialogue by remaining honest and using respectful body language and tone. 

Parents, counsellors and teachers need to be mindful of stigma while speaking with young people 

about alcohol, other drugs, or mental illness. Being factual is essential in this regard and would mean 

that teachers, counsellors and parents must now know a lot more about the long-term negative effects 

of drug abuse.  

 

The more information they have, the better equipped they'll be to comprehend the difficulties facing 

learners as well as any potential health risks. They should also maintain a comfortable and casual 

atmosphere when discussing alcohol and other drugs with learners, as conversation starters, they may 

utilize news articles, social media updates, song lyrics, or themes from films or TV series. In the 
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process teachers, parents or counsellors must be able to describe their concerns for them and desire 

for their wellbeing, and also, they must be able to give directions, i.e., give the learner some escape 

plans from circumstances where they could feel pressured to use alcohol or other substances. 

 

Stage two: Identification of risk factors from home, community and school 

To guarantee that young people's health and wellbeing are maximized, it is essential for parents, 

counsellors, or parents to understand the risk factors associated with drugs within each of these 

domains, that is, home, community and school, as well as how they can be changed. In this regard, 

parents, teachers and counsellors will be in a better position to guide learners to be able to protect 

and navigate their lives against such factors. These consist of unfavorable peer influences, 

challenging home situations, and low school participation. 

 

Stage three: Determine the preventing elements against learner drug abuse 

To lessen the possibility that learners will start using alcohol and other drugs, it is important for 

parents, counsellors or teacgers to determine the preventive factors so as to capitalise on these and 

foster them around the lives of learners. It is important that parents, counsellors or teacher to create 

programs that foster participation in organised sports, an increased parental involvement in their 

children's free time, strengthened parent-child bonds, and parental knowledge of their children's 

whereabouts, as all of these have a positive impact on lowering drug abuse. 

 

Stage four: Coordinate support services for learners 

Parents, teachers, or counsellors must find excellent support services in society that concentrate on 

schools, communities and homes of leaners. Parents need to spend more time and participate in peer 

social groups and activities in order to deter peer influences which constitute a significant factor in 

learner drug abuse. In order to prevent or postpone a young person's introduction to alcohol and other 

drugs, parents, guardians, and other caregivers must take responsibility for that child's development. 

On other hand schools must adopt programs for drug education that are supported by evidence. To 

add to this, through community-driven initiatives like athletics, youth cultural organizations, dance 

clubs, etc., available in our communities, the local community and the surrounding area can prevent 

or delay the use of alcohol and other drugs by learners, so parents and teachers should liaise these 
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community structures. 

 

Stage five: Screening of learners 

Problematic usage patterns frequently start to emerge soon after substance use begins. Learners 

should be screened for drug availability in their bodies. This can be achieved when school counsellors 

notice a drug usage or abuse pattern in the life of a learner, begin to refer the learner to SANCA or 

Social Development for testing. This should be done so that to develop brief interventions in order 

to act before more dangerous patterns of use emerge. The best way to spot persons who are most at 

risk for substance-related problems is to screen young people for problematic substance use. 

 

Stage six: Refer to therapy  

Treatment for problematic or dependent drug use or abuse aims to address excessive or recurrent 

drug use patterns. Such interventions should typically be targeted at learners by school counsellors, 

however they may also include family members or other significant figures in a learner's life as well 

as broader community concerns. 

 

7.7.2: School Governing Bodies should develop training programmes for parents to enlighten 

them on adolescent- parent relationships 

This study recommends that there is need for school management to develop training programmes 

for parents to enlighten them on developing best adolescent- parent relationships, and their effects 

on learner drug abuse. The training of parents on best adolescent- parent relationships would help 

them to utilize appropriate parenting skills to help manage the drug menace among learners. This is 

necessary because the findings of the study indicated that parent-adolescent relationship significantly 

predicts the level of drug abuse among high school learners. Further, the study indicates the effect of 

parent-adolescent relationship on learner drug abuse in secondary schools in Soweto. 

 

7.7.3: The school counsellors should provide essential socio-emotional support and advice 

about low identity crisis to learners in schools. 

This study recommends that the school counsellors should provide essential socio-emotional support 

and advice about low identity crisis to learners in schools. The provision of socio-emotional support 
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and advice about low identity crisis to learners in schools would strengthen their own emotions and 

perceptions so as to manage the drug abuse effects among learners. This is because the findings of 

the study showed identity crisis influenced the escalating learner drug abuse in selected Soweto high 

schools. Moreover, learners suffer from an identity crisis and would always feel inadequate and 

unwanted, they suffer from identity crisis symptoms that affect their behavior and make it harder for 

them to control their emotions and behavior in a variety of settings. 

 

7.7.4: School counsellors should perform psychological assessment on learners to identify 

those with birth order that are at risk of indulgence in drugs. 

This study recommends that the school counsellors should perform psychological assessment on 

learners to identify those with birth order that are at risk of indulgence in drugs.  The psychological 

assessment on learners to identify those with birth order that are at risk of indulgence in drugs would 

help them to evaluate their own cognitive, intellectual, and problem-solving abilities so as to counter 

psychological patterns susceptible to drug abuse. This is because the study finding reported that there 

is a positive correlation between learners’ birth order and learner drug abuse in the selected Soweto 

high schools. The study further revealed that there is a tendency by parents to favour those children 

that are the last born or first born, and issues of favouritism become rife in the family of learners and 

may end up feeling side-lined and resort to drug abuse. 

 

7.7.5: School counsellors should provide parents with the essential educational support and 

advice about parent-child bond from school management  

The study recommends that the school counsellors should provide parents with the essential 

educational support and advice about parent-child bond from school management. The provision of 

educational support and advice to parents about parent-child bond would enlighten them about 

parent-child bond such that parents can be able to take advantage of these bonds and curb learner 

drug abuse. This is because the study findings indicated that parent-child attachment patterns are 

directly linked to learner drug abuse in selected Soweto high schools. Moreover, whereas secure 

attachment and disorganized attachment patterns were indeed significant predictors of drug abuse 

among the high school learners, avoidant attachment and ambivalent attachment were not. 
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7.7.6: School counsellors should develop a cognitive behavioural therapy programme meant 

to rehabilitate learners who abuse drugs 

The study further recommends that the school counsellors should develop a cognitive behavioural 

therapy programme meant to rehabilitate learners who abuse drugs. The cognitive behavioural therapy 

programme meant to rehabilitate learners who abuse drugs would help them to manage challenges 

by altering their thinking and behavior. This is because the study finding indicated that learner’s 

psychological addiction is a significant predictor of learner drug abuse in the selected Soweto high 

schools. 

 

7.8: Limitations of the study 

Any study of this kind will inevitably run across limitations. A summary of the limitations 

encountered during the data collection for this mixed-methods study is provided below: 

 

7.8.1: Coordination of the participant’s information sheet, consent and assent forms 

The process of coordinating, disseminating and collection of these research instruments was 

extremely time consuming, made worse by that some of the learners just lost either consent forms, 

participation information sheet and/or assent forms. At time parents themselves, because of their low 

education levels, would drag their feet and would take a considerable amount of time to fill in and 

sign the forms. This has caused the researcher to take more time than expected during data collection. 

Considering that the researcher was collecting data in four different schools where socio-economic 

standards are very low meant that travelling had to be extensive and more printouts needed, and this 

the researcher did out of his own pocket since the researcher had no external research fund. Also, the 

researcher had to take some time assisting and explaining to some of the parents who did not 

understand what was happening or who did not understand what the information sheet was all about, 

and this was a time constraint. 

 

7.8.2: Resistance from school managers 

Another serious setback was when two of the envisaged schools for data collection kept refusing, 

resisting and coming up will all sorts of excuses whenever I come for data collection and this caused 

a delay both in the collection and analysis of the data, which further delayed the writing of the 
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findings. However, the researcher addressed this by applying to do data collection in other schools, 

of which the data was finally collected in the four schools.  

 

7.9: Suggestions for further research 

The following are the suggestions for further research based on the study's findings, conclusions, and 

limitations: 

 

(i)  Further research might look into how well does the drug abuse school policy is 

effective to reduce leaner drug abuse in township high schools. 

 

(ii) Another study might examine the impact of family-based adverse childhood experiences 

on learners' drug abuse in higher education. 

 

(iii) Future research could include a larger sample of schools from other cultural backgrounds 

in South Africa as a variable to be investigated further in relation to family-based adverse 

childhood experiences and learner drug abuse because this study was restricted to the 

Johannesburg central district of Gauteng, South Africa. 

 

(iv) A similar study should be expanded to include private schools and the former model C 

schools, with an emphasis on how family- based adverse childhood experiences affect 

learner drug abuse. 

 

7.10: Concluding remarks 

The current study looked at how drug abuse among learners in four high schools in Soweto has 

escalated as a result of family-based adverse childhood experiences. According to this study, 

biographical factors play a significant role in the rising learner drug abuse in the selected Soweto 

high schools. This study also found that leaner drug abuse is significantly influenced by biographical 

factors. Except for the family structure, Bowen's (1978) Social Systems Theory, which offers a 

framework for visualising, analysing, and influencing human behaviour, does not support this in the 

study's conclusions. Bowen (1978) viewed family emotional relationships as the motivation for all 
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human behaviour because they strive to strike a balance between closeness and distance. The theory 

also looks at how learners' personal familial experiences are processed cognitively and emotionally, 

as well as how these experiences affect how they behave in terms of drug abuse. The study also 

exposed that learner drug abuse in the selected high schools in Soweto is significantly influenced by 

familial psychological characteristics (cognitive, emotional, and behavioral). Bandura et al.'s Social 

Cognitive Theory, which holds that behaviors, personality traits, and the environment constantly 

interact, supports this. 

 

The study found a substantial link between learner drug abuse and familial social factors in the 

selected Soweto high schools. It was discovered that the rising drug abuse among high school learners 

in Soweto high schools was influenced by familial social variables. As far as learner drug abuse is 

concerned in Soweto High schools, the school, home, and community are all playing a critical role 

in fostering a certain behavior in a learner's life. This is supported by Bronfenbrenner (1979), in that 

children inevitably get involved in a number of ecosystems, beginning with their most cherished 

home ecosystem, moving on to a larger school ecosystem, and finally, to a broader system that 

encompasses society. The various elements of the Ecological Systems Theory necessarily interact 

and have diverse effects on one another that affect children's lives. 

  

 

 

 

 

 

 

 

 

 

 

 

 

 



  280 
 

REFERENCES 

Ackard, D. M., Neumark-Sztainer, D., Story, M., & Perry, C. (2006). Parent-child connectedness and 

behavioural and emotional health among adolescents. American Journal of Preventive 

Medicine, 30, 59-66. http://dx.doi.org/10.1016/j.amepre.2005.09.013 

Adewumi, B. O. (2017). Psychosocial factors influencing substance abuse among undergraduates. 

https://www.preprints.org/manuscript/201711.0151/v1 

Adler, A. (1927). Understanding human nature. Greenberg. 

Afzelius, M., Plantin, L., & Östman, M. (2017). Children of parents with serious mental illness: The 

perspective of social workers. Practice: Social Work in Action, 29(4), 293–310. 

https://doi.org/10.1080/09503153.2016.1260705  

Aliyu, H. (2021). Parental education as a potential predictor of adolescent substance use status 

[Doctoral Dissertation, Walden University].  

Allen, B., & Waterman, H. (2019). Stages of adolescence. American Academy of Pediatrics 

Alonso-Stuyck, P., Zacarés, J., &  Ferreres, A. (2018). Emotional separation, autonomy in decision-

making, and psychosocial adjustment in adolescence: A proposed typology. Journal of Child 

and Family Studies, 27(5), 31-37. https://doi.org/10.1007/S10826-017-0980-5 

Ary, D.V., Tildesley, E., Hops, H., & Andrews, J. (1993). The influence of parent, sibling, and peer 

modeling and attitudes on adolescent use of alcohol. Substance Use & Misuse, 28(9), 853–

880. https://doi.org/10.3109/10826089309039661. 

Azagba, S., Shan, L., Qeadan, F., & Wolson, M. (2021).  Unemployment rate, opioids misuse and 

other substance abuse: quasi-experimental evidence from treatment admissions data. BMC 

Psychiatry, 21(22), 24-39. https://doi.org/10.1186/s12888-020-02981-7 

Bandura, A. (1977). Self-efficacy: Toward a unifying theory of behavioural change. Review, 84(2), 

191–215. https://doi.org/10.1037/0033-295X.84.2.191 

Bandura, A. (1997). Self-efficacy: The exercise of control.  Holt & Co. 

http://dx.doi.org/10.1016/j.amepre.2005.09.013
https://www.semanticscholar.org/author/Paloma-Alonso-Stuyck/2099405138
https://www.semanticscholar.org/author/J.-Zacarés/38683338
https://doi.org/10.1007/S10826-017-0980-5
https://psycnet.apa.org/doi/10.1037/0033-295X.84.2.191


  281 
 

Bandura, A. (1977). Social Learning Theory. Prentice Hall. 

Bandura, A., Pastorelli, C., Barbaranelli, C., & Caprara, G. V. (1999). Self-efficacy pathways to 

childhood depression. Journal of Personality and social Psychology, 76(2), 258-266. 

https://doi.org/10.1037//0022-3514.76.2.258. 

Bartlett, M. S. (1951). The effect of standardization on a Chi-square approximation in factor analysis. 

Biometrika, 38(3/4), 337-344. https://doi.org/10.1093/biomet/38.3-4.337 

Basile, K. C., Clayton, H. B., DeGue, S., Gilford, J. W., Vagi, K. J., Suarez, N. A., & Lowry, R. 

(2020). Interpersonal violence victimization among high school students—youth risk 

behavior survey. MMWR supplements, 69(1), 28. 

 Bayat, A., Louw, W., & Rena, R. (2014). The impact of socio-economic factors on the performance 

of selected high school learners in the Western Cape Province, South Africa. Journal of 

Human Ecology, 45(3), 183-196. https://doi.org/10.1080/09709274.2014.11906692  

Beckman, M.S., Silver, M.L., & De Ceglie, I. (2019, April). The effects of absent father figures on 

the social functioning of teens. The Research and Scholarship Symposium, Cedarville 

University.   

Beran, T.N., & Violato, C. (2010). Structural equation modeling in medical research: a primer. BMC 

Res Notes, 22(3), 267. https://doi.org/10.1186/1756-0500-3-267. 

Berk, L.E. (2000). Child Development (5th Ed.).  Allyn and Bacon.  

Berry, W. D. (1993). Understanding regression assumptions. Sage publications.  

Blessing, M. (2021). Types of family structures. LoveToKnow Media. BMC Research Notes, 3(1), 

267-273. https://doi.org/10.1186/1756-0500-3-267 

Boekaerts, M., Zeidner, M., & Pintrich, P. R. (Eds.). (1999). Handbook of self-regulation. Elsevier. 

Bollen, K. A. (1989). Structural equations with latent variables. John Wiley & Sons. 

Bonner, C.P., Carney, T., Browne, F.A., Ndirangu, J.W., Howard, B.N., & Wechsberg, W.M. (2021). 

Substance use and depressive and anxiety symptoms among out-of-school adolescent girls 

https://doi.org/10.1093/biomet/38.3-4.337
https://doi.org/10.1080/09709274.2014.11906692
https://0-journals-co-za.innopac.wits.ac.za/doi/10.7196/SAMJ.2020.v111i1.14520


  282 
 

and young women in Cape Town, South Africa. South African Medical Journal, 111(1), 40-

45.  https://0-hdl-handle-net.innopac.wits.ac.za/10520/ejc-m_samj-v111-n1-a13 

Botvin,  G.J.,  Baker,  E.,  &  Dusenbury,  L.  (1995a).  Long  term  follow-up  results  of  a randomized  

drug  abuse  prevention trial.  Journal of the American Medical Association, 273(14), 1106-

1112. https://doi.org/10.1001/jama.1995.03520380042033 

Botvin,  G.J.,  Baker,  E.,  Filazzola,  A.D.,  &  Botvin  E.M.  (1990).  A  cognitive-behavioral 

approach  to  substance  abuse  prevention:  one-year  follow-up.  Addictive  Behaviors, 

15(1),47–63. https://doi.org/10.1016/0306-4603(90)90006-J 

Botvin, G.J., & Griffin, K.W. (2001). Life skills training: theory, methods, and effectiveness of a 

drug abuse prevention approach. In E.F. Wagner & H.B. Waldron (eds). Innovations in 

Adolescent Substance Abuse Intervention. New York: Elsevier Press. 

Bowen, M. (1978). Family therapy in clinical practice. Jason Aronson.  

Boyas, J.F., Villarreal-Otálora, T., & Marsiglia. F.F. (2019). Alcohol use among Latinx early 

adolescents: Exploring the role of the family. Journal of Alcohol and Drug Education, 63(2), 

35-58. https://www.researchgate.net/publication/337030708_Alcohol_Use_among_ 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in 

Psychology, 3, 77-101.  https://doi.org/10.1191/1478088706qp063oa 

Bray, J.H., & Berger, S.H. (1993). Developmental issue in Stepfamilies Research Project Family 

relationships and parent-child interactions. Journal of Family Psychology, 7(I), 76-90. 

Briscoe, J. (2002). Soweto—a city within a city. Johannesburg: Gold Reef Guides Training Institute. 

https://www.tandfonline.com/doi/abs/10.1080/03736245.1966.10559409 

Bronfenbrenner, U. (1977). Toward an experimental ecology of human development. American 

psychologist, 32(7), 513-519. http://dx.doi.org/10.1037/0003-066X.32.7.513 

Bronfenbrenner, U. (1979). Contexts of child rearing: Problems and prospects. American 

psychologist, 34(10), 844-849. https://eric.ed.gov/?id=EJ217100 

https://0-hdl-handle-net.innopac.wits.ac.za/10520/ejc-m_samj-v111-n1-a13
https://www.researchgate.net/publication/337030708_Alcohol_Use_among_
https://doi.org/10.1191/1478088706qp063oa


  283 
 

Bronfenbrenner, U. (1979). The ecology of human development: Experiments by nature and design. 

Harvard University press. 

Bronfenbrenner, U. (1980). Ecology of childhood. School Psychology Review, 9(4), 294-297. 

Bronfenbrenner, U. (1994). Ecological models of human development. In  Husen, T., & 

Postlethwaite, N.T. (Eds.), International Encyclopaedia of Education, 2(3), 1643-1647 

Bronfenbrenner, U. (1995). Developmental ecology through space and time: A future perspective. In 

P. Moen, G. H. Elder Jr., & K. Lüscher (Eds.), Examining lives in context: Perspectives on 

the ecology of human development. American Psychological Association, 3(1), 619–647  

Bronfenbrenner, U. (1999). Environments in developmental perspective: Theoretical and operational 

models. American Psychological Association Press, 5(1), 313–323. 

https://doi.org/10.1037/10317-001 

Bronfenbrenner, U., & Morris, P. A. (1998). The ecology of developmental processes: Handbook of 

child psychology  (5th  Ed.). Wiley. 

Brown, J. (1999). Bowen family systems theory and practice: Illustration and critique. Australian 

and New Zealand Journal of Family Therapy, 20, 94–103. 

https://doi.org/10.1002/(ISSN)1467-8438 

Bryman, A. (2008). Social research methods. Oxford University Press. 

Buddy, T. (2018). Free alcohol and drug rehab and recovery programs. 

https://www.verywellmind.com/free-alcoholism-and-drug-rehab-programs-67867 

Bugbee, B.A., Beck, K.H., Fryer, C.S., & Arria, A.M. (2-19). Substance use, academic performance, 

and academic engagement among high school seniors. The Journal of School Health, 89(2), 

145-156. https://doi.org/10.1111/josh.12723.  

Byun, S., Brumariu, L. E., & Lyons-Ruth, K. (2016). Disorganized attachment in young adulthoodas 

a partial mediator of relations between severity of childhood abuse and dissociation. Journal 

of Trauma and Dissociation, 17(4), 460-479. 

https://doi.org/10.1080/15299732.2016.1141149 

https://doi.org/10.1080%2F15299732.2016.1141149


  284 
 

Cacioppo, J.T., & Cacioppo, S. (2018). The growing problem of loneliness. The lancet. 391(10119), 

426. https://www.thelancet.com/journals/lancet/article/PIIS0140-6736(18)30142-9/fulltext  

Calzon, B. (2021). Data analysis methods and techniques: your modern business guide to data 

analysis methods and techniques. https://www.datapine.com/blog/data-analysis-methods-

and-techniques. 

Cambridge dictionary. (2022). Meaning of moderate-income in English. https://dictionary. 

cambridge.org/dictionary/english/middle-income 

Cameron, R. (2009). A sequential mixed model research design: Design, analytical and display 

issues. International Journal of Multiple Research Approaches, 3(2), 140-152. 

https://doi.org/10.5172/mra.3.2.140. 

Campbell, A,C. (2022). Mental exhaustion symptoms, causes, and ways to cope. 

https://www.betterup.com/blog/mental-exhaustion 

Canadian institutes of health research. (2020). What is gender? What is sex? Canadian Institute of 

Health Research. 

Cassidy, J. (2008). The nature of the child’s ties. In Cassidy, J., Shaver, P. R. (Eds.), Handbook of 

attachment: Theory, research, and clinical applications (2nd ed., pp. 3–22). New York, NY: 

Guilford Press 

Cedeño, O. (2020). Self-esteem influences the learning process. Cyber school South Africa. 

Center for Behavioral Health Statistics and Quality. (2016). 2015 national survey on drug use and 

health: Detailed tables. Substance Abuse and Mental Health Services Administration, 

Rockville. https://www.samhsa.gov/data/sites/default/files/NSDUH-DetTabs-2015/NSDUH-

DetTabs-2015/NSDUH-DetTabs-2015.pdf 

Chalfin, A., & Deza, M. (2018). The effect of parental education on children’s drug and alcohol use. 

AEA Papers and Proceedings, 108, 373–378. https://doi.org/10.1257/pandp.20181105 

https://www.thelancet.com/journals/lancet/article/PIIS0140-6736(18)30142-9/fulltext
https://www.datapine.com/blog/data-analysis-methods-and-techniques
https://www.datapine.com/blog/data-analysis-methods-and-techniques
https://doi.org/10.5172/mra.3.2.140
https://www.betterup.com/blog/mental-exhaustion
https://www.samhsa.gov/data/sites/default/files/NSDUH-DetTabs-2015/NSDUH-DetTabs-2015/NSDUH-DetTabs-2015.pdf
https://www.samhsa.gov/data/sites/default/files/NSDUH-DetTabs-2015/NSDUH-DetTabs-2015/NSDUH-DetTabs-2015.pdf


  285 
 

Chapiai, M.N., Kimani, M., & Rop, N. (2021). Parental influence on drug and substance abuse among 

secondary school learners in Kinango sub-county, Kenya. European journal of education 

studies, 8(10), 189-200. https://doi.org/10.46827/ejes.v8i10.3942 

Chen, S.S., He, Y., Xie, G.D., Chen, L.R., Zhang, T.T., Yuan, M.Y.., Li, Y.H., Chang, J.J., & Su, P.Y. 

(2022). Relationships among adverse childhood experience patterns, psychological 

resilience, self-esteem and depressive symptoms in Chinese adolescents. A Serial Multiple 

Mediation Model, 154, 106902. https://doi.org/10.1016/j.ypmed.2021.106902. 

Cheng, H., Dunn, J., O'connor, T., & Golding, J. (2006). Factors moderating children's adjustment to 

parental separation: Findings from a community study in England. Journal of Abnormal Child 

Psychology, 34, 230– 241. https://doi.org/10.1007/s10802-005-9013-8 

Cherry, K. (2021. What is emotional detachment? https://www.verywellmind.com/what-is-

emotional-detachment-5121166 

Chery, K. (2020). The different types of attachment styles. 

http://www.verywellmind.com/Attachment-styles-2795344. 

Cheung, C. M. K., Liu, I. L. B., & Lee, M. K. O. (2015). How online social interactions influence 

customer information contribution behavior in online shopping communities: A social 

learning theory perspective. Journal of the Association for Information Science and 

Technology, 66(12), 2511-2521. https://doi.org/10.1002/asi.23340 

Cheung, G.W. (2008). Testing equivalence in the structure, means, and variances of higher-order 

constructs with structural equation modeling. Organizational Research Methods, 11, 593-

613. https://doi.org/10.1177/1094428106298973. 

Child Trends databank. (2019). Parent education. https://www.childtrends.org/?indicators= 

Chung, T.W., Sum, S.M., & Chan, M.W. (2019). Adolescent internet addiction in Hong Kong: 

prevalence, psychosocial correlates, and prevention. Journal of Adolescent Health, 64(6), 34–

43. https://www.sciencedirect.com/science/article/pii/S1054139X19300059 

Cioffredi, L.A., Kamon, J., & Turner, W. (2021). Effects of depression, anxiety and screen use on 

adolescent substance use. Preventive Medicine Reports, 22, 2211-3355. 

https://doi.org/10.46827/ejes.v8i10.3942
https://www.verywellmind.com/what-is-emotional-detachment-5121166
https://www.verywellmind.com/what-is-emotional-detachment-5121166
https://www.childtrends.org/?indicators


  286 
 

Cohen, J. (1988). Set correlation and contingency tables. Applied Psychological Measurement, 12(4), 

425-434 

Cohen, L., Manion, L., & Morrison, K. (2007). Research methods in education. Routledge. 

Coleman, L. J. (2014e). Studying ordinary events in a field devoted to the extraordinary. Journal for 

the Education of the Gifted, 37(1), 81-93.https://doi.org/10.1177/0162353214521521 

Collins dictionary (2021). Parental income. Definition and meaning. Cobuild 

collocation.https://www.collinsdictionary.com/us/dictionary/english/parental-income 

Cook, L. (2007). Perceived conflict, sibling position, cut-off, and multigenerational transmission in 

the family of origin of chemically dependent persons: An application of Bowen family 

systems theory. Journal of Addictions Nursing, 18, 131–140.  

https://doi.org/10.1080/10884600701500495 

  

Cooley, M.E., Thompson, H. M., & Stevenson Wojciak, A. (2017). Risk, resilience, and complexity: 

Experiences of foster parents. Children and Youth Services Review, 76, 34-

41. https://doi.org/10.1016/j.childyouth.2017.02.030 

Costa, S., Gugliandolo, M.C.,  Barberis, N.,  Cuzzocrea, F., &  Liga, F. (2019). Antecedents and 

consequences of parental psychological control and autonomy support: The role of 

psychological basic needs. Journal of Social and Personal Relationships, 36 (4), 1168–1189.  

https://doi.org/10.1177/0265407518756778. 

Crain, W. (2011). Piaget's cognitive-developmental theory. In Theories of development: Concepts 

and applications (pp. 118-156). 2 Park Square, Milton Park, Abingdon, Oxon OX14 4RN: 

Routledge. 

Creighton, D. (2003, June 2003). Soweto research project. http://www.soweto.co.za/htmlresearch 

doc 1. Htm. 

Creswell, J. W. (2009). Research design: Qualitative, quantitative, and mixed methods approaches 

(3rd ed.).  Sage publications. 

https://www.collinsdictionary.com/us/dictionary/english/parental-income
https://www.fau.edu/sw-cj/about/administration/thompson/index.php
https://psycnet.apa.org/doi/10.1016/j.childyouth.2017.02.030


  287 
 

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods Approaches 

(4th ed.).  Sage publications.  

Creswell, J. W., & Plano Clark, V. L. (2018). Designing and conducting mixed methods research. 

Thousand Oaks, CA: SAGE. 

Cronbac, L. (1951). Coefficient alpha and the internal structure of tests. Psychomerika. 16, 297-334. 

Crossman, A. (2021, February 16). Linear regression analysis. https://www.thoughtco.com/linear-

regression- analysis-3026704   . 

Crotty, M. (2003). The Foundations of social research: Meaning and perspectives in the research 

process (3rd Ed.). Sage Publications. 

Cupp, P.K., Zimmerman, R.S., Bhana, A., Feist-Price, S., Dekhtyar, O., & Karnell, A. 

(2008).Combining and adapting American school-based alcohol and HIV prevention 

programmes in South Africa: The HAPS project. Vulnerable Children and Youth Studies, 

3(2), 134–142. https://doi.org/10.1080/17450120701867553. 

Da Costa, W.J., & Cloete, N. (2022).  Alarm bells rung over spike in drug addiction among SA’s 

youth - 12 is average age. IOL.co.za 

Daily Maverick. (2022, May 22). Rise in drug use at schools sparks call for united effort to end the 

scourge.https://www.dailymaverick.co.za/article/2022-05-24-rise-in-drug-use-at-schools-

sparks-call-for-united-effort-to-end-the-scourge/  

Dane, F. C. (1990). Research methods.  Brooks / Cole Publishing Company, Pacific Grove, California 

Danili, E., & Reid, N. (2006). Cognitive factors that can potentially affect pupils’ test performance. 

Chemistry Education Research and Practice, 7(2), 64-83. 

Darling, N., & Steinberg, L. (1993). Parenting style as context: an integrative model. Psychological 

Bulletin, 113, 487–496. https://doi.org/10.1037/0033-2909.113.3.487 

https://www.thoughtco.com/linear-regression-
https://www.thoughtco.com/linear-regression-


  288 
 

Dasgupta, K., & Solomon, K.T. (2018). Family size effects on childhood obesity: Evidence on the 

quantity-quality trade-off using the NLSY. Economics & Human Biology, 29, 42 -55. 

https://doi.org/10.1016/j.ehb.2018.01.004. 

De Moor, E. L., Sijtsema, J. J., Weller, J. A., & Klimstra, T. A. (2022). Longitudinal links between 

identity and substance use in adolescence. Self and Identity, 21(1), 113-136. 

De Veld, L., Wolberink, I.M., Van Hoof, J.J., & Van der Lely, N. (2018). The relationship between 

birth order and acute alcohol intoxication among Dutch adolescents. Journal of Child & 

Adolescent Substance Abuse, 27(5-6), 334-

340.https://doi.org/10.1080/1067828X.2018.1544103 

Deneault, A.A., & Gareau, A. (2020). How parents’ psychological control may lead to young adults’ 

fear of failure. https://www.iol.co.za/lifestyle/family/how-parents-psychological control-

may-lead-to-young-adults-fear-of-failure-50804222 

Denzin, N.K., & Lincoln, Y.S. (2000). Handbook of qualitative research. Sage Publications. 

Department of Health and Aged Care. (2019). What are drugs? 

https://www.health.gov.au/topics/drugs/about-drugs/what-are-drugs. 

Dessart, F. J., Barreiro-Hurlé, J., & Van Bavel, R. (2019). Behavioural factors affecting the adoption 

of sustainable farming practices: a policy-oriented review. European Review of Agricultural 

Economics, 46(3), 417-471. 

Devault, G. (2019). Establishing trustworthiness in qualitative research. Learn about the processes. 

https://www.thebalancesmb.com/gigi-devault-bio-2296646. 

Devlin, K. (2021). Family systems theory definition. https://www.regain.us/advice/family/family-

systems-theory-definition-what-is-it. What Is It? 

Dishion, T. J., Kavanagh, K., Schneiger, A., Nelson, S., & Kaufman, N. K. (2002). Preventing early 

adolescent substance use: A family-centered strategy for the public middle school. Prevention 

Science, 3, 191-201. 

https://www.iol.co.za/lifestyle/family/how-parents-psychological%20control-may-lead-to-young-adults-fear-of-failure-50804222
https://www.iol.co.za/lifestyle/family/how-parents-psychological%20control-may-lead-to-young-adults-fear-of-failure-50804222
https://www.health.gov.au/topics/drugs/about-drugs/what-are-drugs
https://www.thebalancesmb.com/gigi-devault-bio-2296646


  289 
 

Dixon, S., & Quirke, L. (2018). What’s the harm? The coverage of ethics and harm avoidance in 

research methods textbooks. Teaching Sociology, 46(1), 12-24. 

Dong. Z. (2016). Processes involving forms of parental control and child internalizing and 

externalizing behavior [Published dissertation,, Iowa State University]. 

Donnelly, J., Young, M., Pearson, R., Penhollow, T. M., & Hernandez, A. (2008). Area specific self-

esteem, values, and adolescent substance use. Journal of Drug Education, 38(4), 389-403. 

Dover, R.K. (2020).  Family roles in addiction due to stressful environments: Family roles in 

addiction due to stressful environments. https://fherehab.com/learning/family-roles-in-

addiction  

Drillien, C. M. (1964). Growth and development of the prematurely born infant. Livingston 

Drucker, E. (1995). Harm reduction: A public health strategy. Current Issues in Public Health, 1, 

64–70 

Duke, N. N. (2020). Adolescent adversity, school attendance and academic achievement: School 

connection and the potential for mitigating risk. Journal of school health, 90(8), 618-629. 

Dukku, A.M. (2021). Drug and substance abuse among youth in Nigeria: types, causes and 

implications on socio-economic development. International Journal of Management, Social 

Sciences, Peace and Conflict Studies (IJMSSPCS), 4 (1), 303 - 318 

Duncan, T.E., Duncan, S.C., & Hops, H. (2006). The role of parents and older siblings in predicting 

adolescent substance use: Modeling development via structural equation latent growth 

methodology. Journal of Family Psychology, 10,158–172. 

Edmonds, L., & Wilcocks, L. (2000). Teen drug scene. A guide to parents and schools. Wendywood: 

Little Oak Publications. 

Ejodamena, P.U., & Oginib, N.O. (2020). Learners’ perceptions on drug abuse and academic 

performance in computer science and allied subjects. Nigerian Journal of Technology, 40 (1), 

63–69. http://dx.doi.org/10.4314/njt.v40i1.10 

http://dx.doi.org/10.4314/njt.v40i1.10


  290 
 

Elder, G. H., Jr. (1974). Children of the great depression. Chicago: University of Chicago Press.  

Emery, E. M., McDermott, R. J., Holcomb, D. R., & Marty, P. J. (1993). The relationship between 

youth substance use and area specific self-esteem. Journal of School Health, 63(5), 224-228. 

Epstein, J.L. (2011). School, family and community partnerships. Preparing educators and 

improving schools. Boulders, CO: Westview Press. 

Essien, M.E.  (2020). The positivity of sibling rivalry. The Guardian Nigeria News.  

https://guardian.ng/life/the-positivity-of-sibling-rivalry 

Fagan, A.A., & Najman, J.M. (2005). The relative contributions of parental and sibling substance use 

to adolescent tobacco, alcohol, and other drug use. Journal of Drug Issues, 35,869–884.  

Fararouei, M. (2019). Family and social predictors of substance use disorder in Iran: a case-control 

study. Substance Abuse Treatment Prevention Policy, 14(1), 17-25. 

https://doi.org/10.1186/s13011-019-0201-x. 

Fearon, R. M. P., &  Roisman, G. I. (2017). Attachment theory: Progress and future directions. 

Current Opinion in Psychology, 15, 131–136. https://doi.org/10.1016/j.copsyc.2017.03.002  

Finnis, J. (1980). Natural law and natural rights. Clarendon Press. 

Firestone, L. (2018). Low self-esteem: What does it mean to lack self-esteem? 

https://www.psychalive.org/low-self-esteem/ 

Fleming, J. S. (2004). Erikson's psychosocial developmental stages. http://www. swppr.org 

/ch%209%20erikson 

Folayan, M.O., Oginni, O., Arowolo, O., & El Tantawi, M. (2020). Internal consistency and 

correlation of the adverse childhood experiences, bully victimization, self-esteem, resilience, 

and social support scales in Nigerian children. BMC Research Notes, 13(1), 331-336. 

https://doi.org/10.1186/s13104-020-05174-3.  

https://guardian.ng/life/the-positivity-of-sibling-rivalry/
https://www.psychalive.org/low-self-esteem/
http://www/


  291 
 

Foxcroft, D.R., Ireland, D., Lister-Sharp, D.J., Lowe, G., & Breen, R.  (2003). Longer-term primary 

prevention for alcohol misuse in young people: a systematic review. Addiction, 98(4), 397–

411 

Fredricks, J. A., & Eccles, J. S. (2008). Participation in extracurricular activities in the middle school 

years: Are there developmental benefits for African American and European American youth? 

Journal of Youth and Adolescence, 37(9), 1029–1043 

Frey, B. B. (Ed.). (2018). The SAGE encyclopedia of educational research, measurement, and 

evaluation. Sage Publications. 

Fryling, M. J., Johnston, C., & Hayes, L. J. (2011). Understanding observational learning: An 

interbehavioral approach. The Analysis of Verbal Behavior, 27(1), 191-203.  

https://doi.org/10.1007/bf03393102 

Gallegos, M.I.,  Zaring-Hinkle, B.,  Wang, N., &  Bray, J.H. (2021). Detachment, peer pressure, and 

age of first substance use as gateways to later substance use. Drug and Alcohol 

Dependance, 218(1), 108352. https://doi.org/10.1016/j. drugalcdep.2020.108352. 

Gates, S., McCambridge, J., Smith, L.A., & Foxcroft, D.R. (2006). Interventions for prevention of 

drug use by young people delivered in non-school settings. Cochrane Database of Systematic 

Reviews, 1, CD005030. https://doi.org/10.1002/14651858.CD005030.pub2 

Gateway foundation. (2021). DSM-5 Criteria for Substance Use.  https://www Disorders. 

gatewayfoundation.org/addiction-blog/dsm-5-substance-use-disorder/eorge, D., & Mallery, 

P. (2003). SPSS for Windows step by step: A simple guide and reference. 11.0 update (4th 

ed.). Boston: Allyn & Bacon. 

Gilmore, H. (2020). Attachment theory: Parent-child attachment affects relationships skills 

throughout life. Scientific advisory board. https://ift.tt/2Zy0FNVvia https://ifttt.com/ IFTTT. 

PsychCentral. 

Gliem, J. A., & Gliem, R. R. (2003). Calculating, interpreting, and reporting Cronbach’s alpha 

reliability coefficient for Likert-type scales. Midwest Research-to-Practice Conference in 

Adult, Continuing, and Community Education. https://hdl.handle.net/1805/344 

https://www.sciencedirect.com/journal/drug-and-alcohol-dependence/vol/218/suppl/C
https://doi.org/10.1016/j
https://hdl.handle.net/1805/344


  292 
 

Gottlieb, B. H., & Bergen, A. E. (2010). Social support concepts and measures. Journal of 

psychosomatic research, 69(5), 511-520. 

Gravetter, F. J., & Wallnau, L. B. (2000). Statistics for the behavioral sciences. A First Course for 

Learners of psychology and Education. 

http://ndl.ethernet.edu.et/bitstream/123456789/29095/1/Frederick%20J%20Gravetter_2017.

pdf 

Green, A. (2016). SA kids need family support to avoid drugs. Health-e News. https://health-

e.org.za/2016/11/10/sa-kids-need-family-support-avoid-drugs/ 

Greenspun, W. S. (1994). Internal and interpersonal: The family transmission of father daughter 

incest. Journal of Child Sexual Abuse, 3(2), 1–14.  https://doi.org/10.1300/J070v03n02_01 

Guba, E. G., & Lincoln, Y. S. (1994). Competing paradigms in qualitative research. Sage 

publications 

Guest, G., Bunce, A., & Johnson, L., (2006). "How many interviews are enough? An experiment 

with data saturation and variability". Field Methods, 18(1), 59-82. 

Guèvremont, A., Findlay, L., & Kohen, D. (2014). Organized extracurricular activities: Are in 

school and out of school activities associated with different outcomes for Canadian 

youth?  Journal of School Health, 84(5), 317-325. 

Guterman, N. B., Lee, Y., Lee, S. J., Waldfogel, J., & Rathouz, P. J. (2009). Fathers and maternal risk 

for physical child abuse. Child Maltreatment, 14, 277–290.  

https://doi.org/10.1177/1077559509337893 

Halarewich, D. (2016). Reducing cognitive overload for a better user experience. https 

://www.smashingmagazine.com/2016/09/reducing-cognitive-overload-for-a-better-user-

experience/ 

Harkness, S., Gregg, P., & Fernández Salgado, M. (2020). The rise in single mother families and 

children’s cognitive development: evidence from three British birth cohorts. Child 

Development, 91(5), 1762-1785. 

http://ndl.ethernet.edu.et/bitstream/123456789/29095/1/Frederick%20J%20Gravetter_2017.pdf
http://ndl.ethernet.edu.et/bitstream/123456789/29095/1/Frederick%20J%20Gravetter_2017.pdf
https://health-e.org.za/2016/11/10/sa-kids-need-family-support-avoid-drugs/
https://health-e.org.za/2016/11/10/sa-kids-need-family-support-avoid-drugs/
https://www.smashingmagazine.com/2016/09/reducing-cognitive-overload-for-a-better-user-experience/
https://www.smashingmagazine.com/2016/09/reducing-cognitive-overload-for-a-better-user-experience/


  293 
 

Haxhe, S. (2016). Parentification and related processes: Distinction and implications for clinical 

practice. Journal of Family Psychotherapy, 27(3), 185–199. 

https://doi.org/10.1080/08975353.2016.1199. 

Hekkert, M. P., Suurs, R. A., Negro, S. O., Kuhlmann, S., & Smits, R. E. (2007). Functions of 

innovation systems: A new approach for analysing technological change. Technological 

forecasting and social change, 74(4), 413-432. 

Hirsch, J. A. (2013). Development of the biases toward children with psychological and behavioral 

disorders scale. Psychological Reports, 113(3), 855-873. 

Hlomani-Nyawasha, T. J., Meyer-Weitz, A., & Egbe, C. O. (2020). Factors influencing alcohol use 

among female in-school adolescents in the Western Cape, South Africa. South African 

Journal of Psychology, 50(4), 574-586. 

Hohashi, N. (2019). A family belief systems theory for transcultural family health care nursing. 

Journal of Transcultural Nursing, 30(5), 434–44. https://us.sagepub.com/en us/nam/journals-

permissions. 

Holborn, L., & Eddy, G. (2011). Fractured families: A crisis in South Africa. South African Institute 

of Race Relations. https://www.moneyweb.co.za/archive/fractured-families-a-crisis-for-

south-africa/honors_projects/91https://cyberschoolgroup.com/blog/self-esteem-influences-

the-learning-process/https://doi.org/10.1016/j .pmedr.2021.101362info.org/ 

Holtzheimer, P. E., & Mayberg, H. S. (2011). Stuck in a rut: rethinking depression and its 

treatment. Trends in neurosciences, 34(1), 1-9. 

Humensky, J.L. (2010). Are adolescents with high socioeconomic status more likely to engage in 

alcohol and illicit drug use in early adulthood?. Substance Abuse Treatment Prevention 

Policy 5, 19 (2010). https://doi.org/10.1186/1747-597X-5-19. 

Hunsaker, S.K. (1996). The relationships of parental marital status, quality of family interaction and 

gender to adolescent tobacco [Published MSC Thesis]. Utah State University. 

Hurst, N. C., Sawatzky, D. D., & Pare, D. P. (1996). Families with multiple problems through a 

bowenian lens. Child Welfare: Journal of Policy, Practice, and Program, 75, 693-708. 

https://doi.org/10.1080/08975353.2016.1199
https://us.sagepub.com/en%20us/nam/journals-permissions
https://us.sagepub.com/en%20us/nam/journals-permissions
https://cyberschoolgroup.com/blog/self-esteem-influences-the-learning-process/
https://cyberschoolgroup.com/blog/self-esteem-influences-the-learning-process/
https://doi.org/10.1016/j
https://doi.org/10.1186/1747-597X-5-19


  294 
 

Retrieved from: https://www.cwla.org/child-welfare-journal/ 

Hurwitz, J. (1997). Coping in a blended family. New York. The Rosen publishing group, inc. 

Husseini, S. F., Zakir, B. S., Pourhossein, R., & Karaskian, A. (2016). Development and validation 

of parent-adolescent relationship scale (PARS). Mediterranean Journal of Social 

Sciences, 7(5), 419-429. 

Huysamen, G.K. (1993). Metodologies vir die sosiale e  gedragswetenskappe. Pretoria,  Southern 

Africa: Van Schaik puplishers. 

Ingram, I., Kelly, P. J., Deane, F. P., Baker, A. L., Goh, M. C., Raftery, D. K., & Dingle, G. A. (2020). 

Loneliness among people with substance use problems: A narrative systematic review. Drug 

and Alcohol Review, 39(5), 447–483. https://doi.org/10.1111/dar.13064 

Isemin, E.O., Onu, A.E., & Hezekiah, A.O. (2022). Parent-child relationship and peer pressure as 

correlates of substance use/abuse among 11th grade learners in public secondary schools, 

Karu, Abuja, Nigeria. Sapientia Foundation Journal of Education, Sciences and Gender 

Studies, 4(1), 253 – 266. 

Jabbour, N., Abi Rached, V., Haddad, C. Salameh, P., Sacre, H., Hallit, R., Soufia, M., Obeid, S., & 

Hallit, S. (2020).  Association between parental separation and addictions in adolescents: 

results of a National Lebanese Study. BMC Public Health, 20, 965-975. 

https://doi.org/10.1186/s12889-020-09108-3 

Jackson, D., Usher, K., & O'Brien, L. (2006). Fractured families: parental perspectives of the effects 

of adolescent drug abuse on family life. Contemporary Nurse, 23(1), 321-330.  

 Jatau, A.I., Sha'aban, A., Gulma, K.A., Shitu, Z., Khalid, G.M., Isa, A., Wada, A.S., & Mustapha, M. 

(2021). The Burden of drug abuse in Nigeria: A scoping review of epidemiological studies 

and drug laws. Public Health Review, 29, 42-51. https://doi.org/10.3389/phrs.2021.1603960.  

Jeffrey, H.F., Mueller, M.,  & Smith, G. (2007). An investigation of the knowledge base of the UK 

Marine Renewable Sector. A Primer for Technology Education Researchers, 9(1), 1-49.  

https://www.cwla.org/child-welfare-journal/
https://doi.org/10.1111/dar.13064
https://doi.org/10.1186/s12889-020-09108-3


  295 
 

Jessor, R., & Jessor, S.L. (1977). Problem behavior and psychosocial development: A longitudinal 

study of youth. New York: Academic Press. 

Johnson, R. B., Onwuegbuzie, A. J., & Turner, L. A. (2007). Toward a definition of mixed methods 

research. Journal of Mixed Methods Research, 1(2), 112-133. 

Ju, S., & Lee, Y. (2018). Developmental trajectories and longitudinal mediation effects of self-esteem, 

peer attach, child maltreatment and depression on early adolescents. Child Abuse & Neglect, 

76, 353–363. https:// doi.org/10.1016/j.chiabu.2017.11.015 

Kaiser, H. F. (1970). A second generation little jiffy. Psychometrika, 35(4), 401-415. 

Kaiser, H. F. (1974). An index of factorial simplicity. Psychometrika, 39(1), 31-36. 

Kaiser, H. F., & Rice, J. (1974). Little jiffy, mark IV. Educational and psychological measurement, 

34(1), 111-117. 

Kaminski, J.W., Valle, L.A., Filene, J.H., & Boyle, C.L. (2008). A meta-analytic review of 

components associated with parent training program effectiveness. The Journal of Abnormal 

Child Psychology, 36(4), 567-89. 

Kanyoni, M., Gishoma, D., & Ndahindwa, V. (2015). Prevalence of Psychoactive substance use 

among youth in Rwanda. BMC Research Notes, 8(1), 10-35.  https://doi.org/10.1186/s13104-

015- 1148-2. 

Kar, N. (2019). Depression in youth exposed to disasters, terrorism and political violence. Current 

Psychiatry Reports, 21(1), 1-11. 

Karnell, A.P., Cupp, P.K., Zimmerman, R.S., Feist-Price, S., & Bennie, T. (2006). Efficacy of an 

American alcohol and HIV prevention curriculum adapted for use in South Africa: results of 

a pilot study in five township schools. AIDS Education and Prevention, 18(4), 295-310. 

Katz, C., & Hamama, L. (2018). The sibling relationship in the context of child maltreatment: What 

do we know? What are the directions for the future? Trauma, Violence, & Abuse, 19(3), 343-

351. http://dx.doi.org/10.1177/1524838016659878 



  296 
 

Kay, A. (2018). Erikson online: Identity and pseudospeciation in the internet age. Iranian Red 

Crescent Medical Journal 18(4), 264-273.  https://doi.org/10.5812/ircmj.7682 

Kearney, M. S., & Levine, P. B. (2020). Role models, mentors, and media influences. The Future of 

Children, 30(1), 83-106. https://files.eric.ed.gov/fulltext/EJ1262726.pdf   

Khaleque, A., & Rohner, R. P. (2012). Pancultural associations between perceived parental 

acceptance and psychological adjustment of children and adults: A meta-analytic review of 

worldwide research. Journal of cross-cultural Psychology, 43(5), 784-800. 

Khan, M. (2020). Substance induced disorders. Khahn Academy 

Khanday, S.A., & Khanam, D. (2023). The research design. https:www.researchgate.n 

et/publication/368257495_THE_RESEARCH_DESIGN ResearchGate 

Khoza, A., & Shilubane, H. N. (2021). Substance use and associated factors among in-school 

adolescents in South Africa. The Open Public Health Journal, 14(1), 1-10. 

Kiambi, M.J. (2018). Factors influencing drugs and substance abuse among public secondary school 

learners in Kiambu County, Kenya. International Journal of Psychology, 3(1), 1 – 23. 

Kimbui, E., Kuria, M., Yator, O., & Kumar, M. (2018). A cross-sectional study of depression with 

comorbid substance use dependency in pregnant adolescents from an informal settlement of 

Nairobi: drawing implications for treatment and prevention work. Annals of General 

Psychiatry, 17, 53-64. https://doi.org/10.1186/s12991-018-0222-2 

Knafo, H. (2016). The development of body image in school-aged girls: A review of the literature 

form sociocultural, social learning theory, psychoanalytic, and attachment theory 

perspectives. The New School Psychology Bulletin, 13(2), 1-16. 

Kok, G., Peters, L.W.H., & Ruiter, R.A.C. (2017). Planning theory- and evidence-based behaviour 

change interventions: a conceptual review of the intervention mapping protocol. The 

Psychology of Reflection and Critique, 30(1), 19-34. https://doi.org/10.1186/s41155-017-

0072-x 

https://doi.org/10.1186/s12991-018-0222-2
https://doi.org/10.1186/s41155-017-0072-x
https://doi.org/10.1186/s41155-017-0072-x


  297 
 

Kothari, C. R., & Garg, G. (2014). Research Methodology: Methods and Techniques. New Age 

International Publishers. 

Kozulin, A. (1988). Vygotsky in context. In L. S. Vygotsky: Thought and language. The MIT press. 

Kuhn, T. S. (1962). The structure of scientific revolutions. (1st Ed.). University of Chicago Press. 

Kumpfer, K.L., Alvarado, R., & Whiteside, H.O. (2003).  Family-based interventions for substance 

use and misuse prevention.  Substance Use & Misuse, 38(11-13), 1759-1787. 

Kuntsche, E., Van der Vorst, H., & Engels, R. (2009). The earlier the more? Differences in the links 

between age at first drink and adolescent alcohol use and related problems according to 

quality of parent-child relationships. Journal of Studies on Alcohol and Drugs, 70 (3), 346–

354.  https://doi.org/10.15288/jsad.2009.70.346. 

Kuringe, E., Materu, J., Nyato, D., Majani, E., Ngeni, F., Shao, A., Mjungu, D., Mtenga, B., Nnko, 

S., Kipingili, T., Mongi, A., Nyanda, P., Changalucha, J., & Wambura, M, (2019). Prevalence 

and correlates of depression and anxiety symptoms among out-of-school adolescent girls and 

young women in Tanzania: A cross-sectional study. PLoS One, 14(8), e0221053. 

https://doi.org/10.1371/journal.pone.0221053. 

Lather, P. (1986). Research as praxis. Harvard Educational Review, 56(3), 257-277. 

https://doi.org/10.17763/haer.56.3.bj2h231877069482 

 

Lawrenze, L., & Villines, Z. (2022). What is identity crisis. https://www.medicalnewstoday 

.com/articles/identity-crisis 

Lee, J. O., Cho, J., Yoon, Y., Bello, M. S., Khoddam, R., & Leventhal, A. M. (2018). Developmental 

pathways from parental socioeconomic status to adolescent substance use: alternative and 

complementary reinforcement. Journal of Youth Adolescence, 47, 334–348. 

https://doi.org/10.1007/s10964-017-0790-5 

Lee, N., & Lings, I. (2008). Doing business research: A guide to theory and practice. SAGE 

Publications. 

https://www.medicalnewstoday.com/articles/identity-crisis


  298 
 

Legleye, S., Janssen, E., Spilka, S., Le Nezet, O., Chau, N., & Beck, F. (2013). Opposite social  

gradient for alcohol use and misuse among French adolescents. International Journal of Drug 

Policy, 24(4), 359-366. 

Lesser, B. (2021). Related tie between economic status and substance abuse. 

https://dualdiagnosis.org/drug-addiction/economic-status/. Dual diagnosis.org  

Levine, C. R., Jacqueline, S., Eric, D., & Bryn, S. (2018). Locating economic risks for adolescent 

mental and behavioral health: poverty and affluence in families, neighborhoods, and schools. 

Child Development, 89, 360–369. https://doi.org/10.1111/cdev.12771 

Li, Y. (2016). Expatriate manager’s adaption and knowledge acquisition: personal development in 

multi-national companies in China. Springer Publications. 

Licanin, I. (2015). Parents-adolescent relationship and drug abuse. European Psychiatry, 30(1), 

1216-1231. 

Liddle H. A., Santisteban D. A., Levant R. F., & Bray J. H. (2002). Family psychology: Science 

based interventions. Washington, DC, USA: American Psychological Association; 2002. 

 Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. Sage publications. 

LoBue, V. (2018). Does birth order matter?  Are there real differences between children born first 

and children born later? Psychology today. 

https://www.psychologytoday.com/us/bloglogydictionary.org/psychological-factors/ 

(accessed March 21, 2023). 

Lohmann, R.C. (2018). What parents need to know about sibling rivalry and abuse. US news. 

https://health.usnews.com/wellness/for-parents/articles/2018-07-03/what-parents-need-to-

know-about-sibling-rivalry-and-abuse. 

Lopez-Garrido, G. (2020).  Locus of control: Definition and examples. 

https://www.simplypsychology.org/locus-of-control.html 

https://dualdiagnosis.org/drug-addiction/economic-status/
https://health.usnews.com/wellness/for-parents/articles/2018-07-03/what-parents-need-to-know-about-sibling-rivalry-and-abuse
https://health.usnews.com/wellness/for-parents/articles/2018-07-03/what-parents-need-to-know-about-sibling-rivalry-and-abuse
https://www.simplypsychology.org/locus-of-control.html


  299 
 

Low, S., Shortt, J.W., & Snyder, J. (2012). Sibling influences on adolescent substance use: The role 

of modellinf, collusion and conflict. Development and Psychopathology, 24(1), 287–300. 

https://doi.org/10.1017/S0954579411000836. 

Lupo, M. (2021). The shift from normal sibling rivalry to emotional maltreatment and its impact on 

later psychological wellbeing [Masters Dissertation, University of Lethbridge]  

Mackenzie, N., & Knipe, S. (2006). Research dilemmas: Paradigms, methods and methodology. 

Issues in Educational Research, 16, 1-15. 

Madi, S.N., & Matla, M.P. (2003). Illicit drug use, cigarette smoking and alcohol drinking behaviour 

among a sample of high school adolescents in the Pietersburg area of the Northern Province, 

South Africa. Journal of Adolescence, 1, 121-136. 

Mahmood, N., Othman, S., Al-Tawil, N., & Al-Hadithi, T. (2019). Substance use among high school 

learners in Erbil City, Iraq: prevalence and potential contributing factors. Eastern 

Mediterranean Health Journal, 25(11), 806-812. 

Maiya, S., Whiteman, S. D., Serang, S., Dayley, J. C., Maggs, J. L., Mustillo, S. A., & Kelly, B. C. 

(2023). Associations between older siblings’ substance use and younger siblings’ substance 

use intentions: Indirect effects via substance use expectations. Addictive Behaviors, 136, 

107493. 

Malema, P. (2019). Combating drug abuse in South African schools. Kagiso media. 

https://www.jacarandafm.com/lifestyle/family/combating-drug-abuse-south-african-schools/ 

Mamabolo, P. R. (2020). Prevalence of substance abuse among young school learners: A threat to 

social stability. Gender & Behaviour, 18(3), 16369-16376. 

Manish, G., Deepali, T., & Neetu, S. (2020). Effect of the drug abuse on the academic performance 

of the learners/adolescents. Biomedical Journal of Scientific Technical Research, 28(3), 

21601-21611. 

Masland, T., Esther, P., & Mike, C.  (2002). Turning history into tourism. Newsweek (Atlantic 

edition), 140(16), 42–48. 



  300 
 

Mason, M., Mennis, J., Russell, M., Moore, M., & Brown, A. (2018). Adolescent depression and 

substance use: The protective role of prosocial peer behavior. Journal of Abnormal Child 

Psychology, 47, 1065–1074. https://doi.org/10.1007/s10802-018-0501-z 

Massyn N., Barron P., Day C., Ndlovu N., & Padarath A. (2020). District health barometer 

2018/19 (Vol. 19). Health Systems. https://www.hst.org.za/publications/Pages/DISTRICT-

HEALTH-BAROMETER-201819.aspx   

Matheba, M.C., Kgadima, P., & Mabelane, K.W. (2021). Parenting a child who is misusing illegal 

substances: strengthening fatherhood. Social Work, 57(2), 167-181. https://dx.doi.org 

Mathibela, F., & Skhosana, R. (2019). Challenges faced by parents raising adolescents abusing 

substances: parents' voices. Social Work, 55(1), 87-107. 

Mathosa, F., & Mofokeng, J.  (2017). Policing illicit  drug abuse amongst the youth in Soweto. Acta 

Criminologica, Southern African Journal of Criminology, 30(1), 132 -149. 

Mayberry, M. Espelage, D., & Koenig, B. (2009). Multilevel modeling of direct effects and 

interactions of peers, parents, school and community influences on adolescent substance use. 

Journal of Youth and Adolescent, 38(10), 38-49. 

McCombes, S. (2019). An introduction to sampling methods. 

https://www.scribbr.com/author/shona/page/2 

McGuire, W.J., (1968).  The  nature of  attitudes  and  attitude change.  In  G.  Lindzey  &  E.  

  Aronson (eds). Handbook of social psychology. Reading, MA: Addison-Wesley; 

136–314. 

Mcleod, S. (2023, July 31). Sampling Methods in research: Types, techniques, & examples. 

https://www.simplypsychology.org/sampling.html 

Mcwey, L. M., Pazdera, A. L., Vennum, A., & Wojciak, A. S. (2013). Intergenerational patterns of 

maltreatment in families at risk for foster care. Journal of Marital and Family Therapy, 39, 

133-147. https://doi.org/10.1111/j.1752-0606.2012.00289.x 

https://doi.org/10.1007/s10802-018-0501-z
https://dx.doi.org/
https://www.scribbr.com/author/shona/page/2
https://www.simplypsychology.org/sampling.html


  301 
 

Megan, P., Wightman, P., Schoeni, R. F., & Schulenberg, J. E. (2012). Socioeconomic status and 

substance use among young adults: a comparison across constructs and drugs. Journal of 

studies on alcohol and drugs, 73(5), 772-782. 

Merideth, P. (2007). The five c's of confidentiality and how to deal with them. Psychiatry (Edgmont 

(Pa.: Township)), 4(2), 28–29 

Merriam, S. B. (2009). Qualitative Research: A guide to design and implementation. California: 

Jossey-Bass. 

Michalos, A. C. (Ed.). (2014). Encyclopedia of quality of life and well-being research (Vol. 171). 

Dordrecht: Springer Netherlands. 

Milcah, N. N., & Kimu, M. (2016). Contributions of selected family factors to drug abuse among 

adolescents in secondary schools in Manyatta Sub-county, Embu County, Kenya. Science 

Journal of Education, 4(2), 19-26. https://doi.org/10.11648/j.sjedu.20160402.11 

Miller, T. A., & Hendrie, D.  (2008). Substance abuse prevention: dollars and cents: a cost-benefit 

analysis. USA: Center for Substance Abuse Prevention (CSAP), SAMHSA; 2008. 

Miller, C. (2022). Mental health disorders and teen substance use. Child Mind Institute, January, 28, 

1-10 

Miller, R. B., Anderson, S., & Keala, D. V. (2004). Is Bowen theory valid? A review of basic research. 

Journal of Marital and Family Therapy, 30, 453–466. 

Miller, W. R., & Wilbourne, P. L. (2002). Mesa grande: A methodological analysis of clinical trials 

of treatment for alcohol use disorders. Addiction, 97, 265-277. 

Mills, R., Mann, M.J., Smith, M.L., & Krisjansson, A.L. (2021). Parental support and monitoring as 

associated with adolescent alcohol and tobacco use by gender and age. BMC Public 

Health, 21, 2000. https://doi.org/10.1186/s12889-021-12119-3 

Mkhize, N.N., & Gutura, P. (2021). Substance dependency and treatment issues in South Africa: 

voices of relapsed involuntary service users. e-BANGI, 18 (9), 228-242. 



  302 
 

Mngoma, N.F, & Ayonrinde, O.A. (2022). Mental distress and substance use among rural Black South 

African youth who are not in employment, education or training (NEET). International 

Journal of Social Psychiatry, 69(3), 532-542. https://doi.org/10.1177/00207640221114252 

Mochoge, Z.O., Aloka, P.J.O., & Mwebi. B. (2019). Survey of family size on substance abuse 

among undergraduate learners of one public University in the Lake Region of Kenya. 

International Journal of Brain and Cognitive Sciences, 8(2), 21-24. 

https://doi.org/doi:10.5923/j.ijbcs.20190802.01 

Mohale, D., & Mokwena, K. E. (2020). Substance use amongst high school learners in the south of 

Johannesburg: Is this the new norm?. South African Family Practice, 62(4), 1-10. 

 

Mohasoa, I., & Mokoena, S. (2019). Challenges facing rural communities in accessing substance 

abuse treatment. International Journal of Social Sciences and Humanity Studies, 11(1), 35-

50. 

Mohasoa, I.P., & Fourie, E. (2012). Substance abuse amongst adolescents: a case study of zerust, 

North West Province, South Africa. New voices in psychology, 8(1), 30-43. 

Mokoena, T.L. (2002). The social factors influencing adolescent drug abuse: A study of inpatient 

adolescents at Magaliesoord centre [Published dissertation, University Of Pretoria] 

Mokwena, K. E., & Setshego, N. J. (2021). Substance abuse among high school learners in a rural 

education district in the Free State province, South Africa. South African Family 

Practice, 63(3), 1-6. https://doi.org/10.4102/safp.v63i1.5302 

Morojele, N.K., Brook, J.S., & Kachieng’a, M.A. (2013). Perceptions of sexual risk behaviours and  

substance  abuse  among  adolescents  in  South  Africa:  A  qualitative  investigation. Aids 

Care. Psychological and Socio-Medical Aspects of Aids/HIV, 18(3), 215-219 

Morse, J. M. (1994). Designing funded qualitative research. In N. K. Denzin & Y. S. Lincoln (Eds.), 

Handbook of qualitative research (pp. 220–235). Sage Publications, Inc. 

https://doi.org/10.1177/00207640221114252


  303 
 

Motsepe, E. K. (2022). The psychosocial experiences of Nyaope substance abusers with repeated 

rehabilitation histories (Doctoral dissertation, North-West University (South-Africa). 

Mrug, S., Gaines, J., Su, W., & Windle, M. (2010). School- level substance use: Effects on earlt 

adolescent alcohol, tobacco and marijuana use. Journal of Studies on Alcohol and Drugs, 

71(4), 488-495. 

Muchiri, B. W., & Dos Santos, M. M. (2018). Family management risk and protective factors for 

adolescent substance use in South Africa. Substance Abuse Treatment, Prevention, and 

Policy, 13, 1-10. https://doi.org/10.1186/s13011-018-0163-4 

Muhle, T. C. (2020). Single-parenting influence on child’s academic performance at Mutare Juniour 

School, Zimbabwe: New trends and issues. Global Journal of Psychology, 10 (2), 140-153. 

https://doi.org/10.18844/gjpr.v10i2.4835 

Muro, M., & Jeffrey, P. (2008). A critical review of the theory and application of social learning in  

participatory  natural  resource  management  processes.  Journal of Environmental Planning 

and Management, 51(3), 325-344. https://doi.org/10.1080/09640560801977190 

Mutinta, G. (2022). Mental distress among University learners in the Eastern Cape Province, South 

Africa. BMC Psychology, 10, 204-213. https://doi.org/10.1186/s40359-022-00903-8 

Muyideen, O.F., Abayomi, A.R., & Evelyn, A.T. (2022). A theoretical discourse of substance abuse 

and security threat among Nigerian youths: Current literatures and interrogations. Randwick 

International of Social Sciences (RISS) Journal, 3(2), 281-290. 

https://doi.org/10.47175/rissj.v3i2.435   

Muzi, V.N., & Ajani, O.A. (2021). Substance abuse among high school learners in South Africa: A 

case study of promoting factors, African Journal of Development Studies, 1, 219–242. 

https://doi.org/10.31920/2634-3649/2021/sin1a12 

Nabofa, O.E. (2021). New trend of drugs abused by secondary school learners in Nigeria. African 

Health Science, 21(3), 1460-1466. https://doi.org/10.4314/ahs.v21i3.57.  

https://doi.org/10.18844/gjpr.v10i2.4835


  304 
 

NACADA. (2021). Statement on the status of alcohol and drug abuse in schools in 

kenya.https://nacada.go.ke/statement-status-alcohol-and-drug-abuse-schools-kenya 

National Crime Prevention Centre. (2022). School-based drug abuse prevention: Promising and 

successful programs. www.PublicSafety.gc.ca/NCPC  

National Drug Masterplan. (2019). South Africa free of substance abuse, 4th edition. 

https://www.gov.za/.../202006/drug-master-plan.pdf.  

National Institute on Drug Abuse (NIDA). (2020). Rural health information hub. National Institutes 

of Health, U.S. Department of Health and Human Services. https://www.ruralhealth 

Navarro, J.L, & Tudge, J.R.H. (2022). Technologizing Bronfenbrenner: Neo-ecological Theory, 

Current Psychology, 1, 1-10. https://doi.org/10.1007/s12144-022-02738-3. 

Ndegwa, S., & Waiyaki, W. (2021). Effects of parental abandonment and strife on youth drug use. 

African Journal of Alcohol & Drug Abuse, 3, 30 - 41 

Nduanya, C.U., Okwaraji, F.E., Onyebueke, G.C., & Obiechina, K.I. (2018). A cross sectional study 

on internet addiction, locus of control and psychological distress in a sample of Nigerian 

undergraduates. The Journal of Medical Research, 4(3), 146-150. 

https://www.medicinearticle.com/JMR_20183_08.pdf 

Nespor, K., & Scheansová, A. (2009). Family based prevention--relevant information for 

parents. Casopis Lekaru Ceskych, 148(6), 273-275. 

Newcomer. S.,  & Udry, J.R. (1987). Parenta1marita1 status effects of adolescent sexual behavior. 

Journal of Marriage and the Family, 49(2), 235-240. 

Ngcobo, P. (2018). An examination of substance abuse prevention programmes and their impact on 

minors who are prone to substance abuse in South Africa [Masters Dissertation, University 

of Kwazulu Natal].  

Ngqela, N., & Lewis, A. (2012). Exploring adolescent learners’ experiences of school violence in a 

township high school. Child Abuse Research. A South African Journal, 13(1), 87-97. 

https://www.gov.za/.../202006/drug-master-plan.pdf
https://www.ruralhealth/


  305 
 

Nichols, M. P., & Schwartz, R. C. (2006). Narrative therapy: Restoring lives. Family Therapy 

Concepts and Methods, 7th Ed. Boston: Pearson Education. 

Nighat, H., Alia, A., Salman, Z., & Ahmad, D.I., (2020). Self-esteem and locus of control in male 

substance dependents. Journal of Pakistan Psychiatric Society, 17 (2), 27-29.  

Nkereuwuem, S.E. (2012). Drug use in Nigerian schools. International Journal of Scientific Research 

in Education, 5(3), 260-268. 

NSW Health. (2021). What factors can affect behaviour? https://www.health.nsw.gov 

Nunnally, J. C. (1978). Psychometric Theory (2d Ed.). McGraw-Hill. 

Nzama, M. V., & Ajani, O. A. (2021). Substance abuse among high school learners in South 

Africa: a case study of promoting factors. African Journal of Development Studies (formerly 

AFFRIKA Journal of Politics, Economics and Society), 2021(si1), 219-242. 

O’Brien, R. M. (2007). A caution regarding rules of thumb for variance inflation factors. Quality 

and Quantity, 41(1), 673 – 690.  

O’Leary, Tevyaw,  T.,  &  Monti,  P.M.  (2004).  Motivational  enhancement  and  other  brief 

interventions for adolescent substance abuse: Foundations, applications and evaluations. 

Addiction, 99(2), 63–75. 

Odhiambo, O.D., Sifuna, D.N., & Kombo, D.K. (2020). Influence of parenting style on drug abuse 

among girls in secondary schools in Nakuru County. IOSR Journal of Humanities and Social 

Science (IOSR-JHSS), 25 (1), 26 – 35.      

Oetting,  E.R.,  &  Beauvais,  F.  (1987).  Peer  cluster  theory,  socialization  characteristics, and  

adolescent  drug  use:  a  path  analysis.  Journal  of Consulting  &  Clinical Psychology, 

34(2), 205–213. 

Ohri, A. (2021, January 15). Descriptive and inferential statistics – A comprehensive guide for 2021. 

https://www.jigsawacademy.com/blogs/business-analytics/descriptive-and-inferential-

statistics/ 

https://www.health.nsw.gov/
https://www.jigsawacademy.com/blogs/business-analytics/descriptive-and-inferential-statistics/
https://www.jigsawacademy.com/blogs/business-analytics/descriptive-and-inferential-statistics/


  306 
 

Okado, Y., & Azar, S. T. (2011). The impact of extreme emotional distance in the mother-child 

relationship on the offspring’s future risk of maltreatment perpetration. Journal of Family 

Violence, 26(1), 439–452.  https://doi.org/10.1007/s10896-011-9378-0 

Olorunfemi, O. (2020, May 22). When is CENSUS survey method appropriate in a study? 

Descriptiveorexperimentalstudy.https://www.researchgate.net/post/When_is_CENSUS_sur

vey_method_appropriate_in_a_study_Descriptive_or_experimental_study 

Onceya, A., & Dube, N. (2020). Perceptions of caregivers regarding factors that perpetuate 

differential parenting in Katlehong, Johannesburg, South Africa. Journal of Social 

Development in Africa, 35(2), 7-39. 

Onya, H., Tessera, A., Myers, B. & Flisher, A. (2012b). Community influences on adolescents’ use 

of home-brewed alcohol in rural. 

https://bmcpublichealth.biomedcentral.com/articles/10.1186/1471-2458-12-642 

Onya, H.E.,  & Flisher, A.J. (2008). Prevalence of substance use among rural high school learners in 

Limpopo Province, South Arica. African Journal of Drug and Alcohol Studies, 7(2), 71-79. 

https://doi.org/10.4314/ajdas.v7i2.46362 

Oso, W.Y., & Onen, D. (2013). A general guide to writing research proposal and report: A 

 handbook of beginning researchers. Jomo Kenyatta Foundation Publishers. 

Owino, J. (2017). Awareness and Knowledge of drug and substance use among 18-24 year-old female 

adolescents: a case study of Soweto-Kayole Nairobi County [Doctoral dissertation, 

University of Nairobi]. 

Panda, I. (2022). Drug users as role models after recovery. https://ivypanda.com/essays/drug 

Pape, H., Rossow, I., Andreas, J. B., & Norström, T. (2018). Social class and alcohol use by youth: 

different drinking behaviors, different associations? Journal of Studies on Alcohol and Drugs, 

79(1), 132-136. 

Parry, C.D.H. (1998). Substance abuse in South Africa: Country report focussing on young persons. 

Medical Research Council. 

https://www.researchgate.net/post/When_is_CENSUS_survey_method_appropriate_in_a_study_Descriptive_or_experimental_study
https://www.researchgate.net/post/When_is_CENSUS_survey_method_appropriate_in_a_study_Descriptive_or_experimental_study
https://bmcpublichealth.biomedcentral.com/articles/10.1186/1471-2458-12-642
https://ivypanda.com/essays/drug


  307 
 

Partelow, S. (2018). Coevolving Ostrom‘s social-ecological systems (SES) framework and 

sustainability science: four key co-benefits. Sustainability Science, 11(3), 399–410. 

http://dx.doi.org/10.1007/ s11625-015-0351-3. 

Patel, L. (2005). Social Welfare and Social development. Oxford University Pres. 

Patino, C. M., & Ferreira, J. C. (2018). Internal and external validity: can you apply research study 

results to your patients? Jornal brasileiro de pneumologia: Publicacao oficial da Sociedade 

Brasileira de Pneumologia e Tisilogia, 44(3), 183-193. https://doi.org/10.1590/S1806-

37562018000000164. 

Patrick, M.E., Wightman, P., Schoeni, R.F., & Schulenberg, J.E. (2012). Socioeconomic status and 

substance use  among young adults: a comparison across constructs and drugs. Journal of 

Studies on Alcohol and Drugs, 73(5), 772-782. 

Patterson G. R., & Banks C. L. (1989). Some amplifying mechanisms for pathologic processes in 

families. In: Gunnar M., Thelen E., editors. Systems and Development: Symposia on Child 

Psychology. Hillsdale, NJ, USA: Erlbaum; 1989. pp. 167–210. 

Pears, K. C., & Capaldi, D. M. (2001). Intergenerational transmission of abuse: A two generational 

prospective study of an at-risk sample. Child Abuse and Neglect, 25, 1439–1461.  

https://doi.org/10.1016/S0145-2134(01)00286-1 

Peleg, O., Yaniv, I., Katz, R., & Tzischinsky, O. (2018). Does trait anxiety mediate the relationship 

between family patterns and quality of Life? American Journal of Family Therapy, 46(4), 

341–355. https://doi.org/10.1080/01926187.2018.1540282 

Peltzer, K., Ramlagan, S., Johnson, B.D., & Mafuya, N.P. (2010). Illicit drug use and treatment in 

South Africa: a review. Substance Use Misuse, 45(13), 2221–2243. 

https://doi.org/10.3109/10826084.2010.481594  

Phillips, C. (2011). Child-headed households: A feasible way forward, or an infringement 

ofchildren’s right to alternative care? Leiden University Universiteit. 

https://doi.org/10.1590/S1806-37562018000000164
https://doi.org/10.1590/S1806-37562018000000164
https://doi.org/10.1080/01926187.2018.1540282


  308 
 

Polenick, C. A., Cotton, B. P., Bryson, W. C., & Birditt, K. S. (2019). Loneliness and illicit opioid 

use among methadone maintenance treatment patients. Substance Use & Misuse, 54(13), 

2089–2098. https://doi.org/10.1080/10826084.2019.1628276m 

Poulain, T., Vogel, M., Sobek, C., Hilbert, A., Körner, A., & Kiess, W. (2019). Associations between 

socio-economic status and child health: Findings of a large German cohort study. 

International Journal of Environmental Research and Public Health, 16(5), 677-690. 

https://doi.org/10.3390/ijerph16050677 

Prentiss, P., C. (2007). The alcoholism and addiction cure. Power Press 

Price, E.P. (1975). The adolescent development, relationships and culture. Allyn and Bacon Inc. 

Priester, P., Scherer, J., Steinfeldt, J., Jana-Masri, A., Jashinsky, T., Jones, J., & Vang, C. (2009). The 

frequency of prayer, meditation and holistic interventions in addictions treatment: A National 

survey. Pastoral Psychology, 58, 315-322. https://doi.org/10.1007/s11089-009-0196-8 

Queen’s University. (2023). Research on student learning. 

https://www.queensu.ca/teachingandlearning/modules/learners/10_research_on_student_lea

rning.html  

Rachel, C., Roman, N.V., & Donga, G.T. (2022). The contribution of parental factors to adolescents’ 

deviant behaviour in South Africa: Evidence from three rural communities in South 

Africa. Social Sciences, 11, 152-164. https://doi.org/10.3390/socsci11040152 

Rajan, K., Leroux, B., Peterson, A., Bricker, J., Andersen, M., & Kealey, K. (2003). Nine-year 

prospective association between older siblings' smoking and children's daily smoking. 

Journal of Adolescent Health, 33, 25–30. https://doi.org/10.1016/s1054-139x(03)00044-2. 

Rajcumar, NR., & Paruk, S. (2020). Knowledge and misconceptions of parents of children with 

attention deficit hyperactivity disorder at a hospital in South Africa. South African Family 

Practice, 62(1), 5124-5132. https://doi.org/10.4102/safp. v62i1.5124 

Ramsoomar, L. (2015). Risk and protection: Alcohol use among urban youth within the birth to 

twenty (Bt20) Cohort [UnPubblished Doctor of Philosophy Thesis, University of the 

Witwatersrand, Johannesburg]. 

https://doi.org/10.3390/ijerph16050677
https://doi.org/10.3390/socsci11040152


  309 
 

Ran, G., Li, J., Zhang, Q., & Niu, X. (2022). The association between social anxiety and mobile 

phone addiction: A three-level meta-analysis. Computers in Human Behavior, 130, 107198. 

Raypole, C. (2020). Everything you need to know about psychological dependence. 

https://www.healthline.com/health/psychological-addiction. 

Reddy, S.P.,  James,  S.,  Omardien,  R.G.,  Kambaran,  N.S.,  Langner,  H.G., Vaughan, R.D., Cross, 

D., Hamilton, G., & Tracy Nichols, T. (2010). Comparison of two school-based smoking 

prevention programs among South African high school learners: results of a randomized trial. 

Annals of Behavior Medicine, 36(3), 231–243. 

Resnicow,  K.,  Reddy,  S.P.,  James,  S.,  Omardien,  R.G.,  Kambaran,  N.S.,  Langner,  H.G., 

Vaughan, R.D., Cross, D., Hamilton, G., & Tracy Nichols, T. (2008). Comparison of two 

school-based smoking prevention programs among South African high school learners: 

Results of a randomized trial. Annals of Behavior Medicine, 36(3), 231–243. 

Rhodes, K. W., Orme, J. G., & Beuhler, C. (2001). A comparison of family foster parents who quit, 

consider quitting, and plan to continue fostering. Social Service Review, 75, 84–114.  

https://doi.org/10.1086/591883 

Richards, K. (2003). Qualitative Inquiry in TESOL. Palgrave Macmillan. 

Richert, T., Anderberg, M., & Dahlberg, M. (2020). Mental health problems among young people in 

substance abuse treatment in Sweden. Substance Abuse Treatment, Prevention, and 

Policy, 15(1), 1-10. 

Riquelme, M., García, O. F., & Serra, E. (2018). Psychosocial maladjustment in adolescence: 

Parental socialization, self-esteem, and substance use. Anales de psicología, 34(3), 536-545. 

Roberto, L. G. (1992). Transgenerational family therapies. Guilford Press. 

Robertson, S. (2021). What is drug abuse? News medical life sciences. https://www.news 

medical.net/health/What-is-Drug-Abuse.aspx# 

Rodriguez, M., Osborn, T. L., Gan, J. Y., Weisz, J. R., & Bellet, B. W. (2022). Loneliness in Kenyan 

adolescents: Socio-cultural factors and network association with depression and anxiety 

https://www.healthline.com/health/psychological-addiction
https://www.news/


  310 
 

symptoms. Transcultural Psychiatry, 59(6), 797-809. https://doi.org/ 

10.1177/13634615221099143. 

Rodríguez-Gonz´alez, M., & Kerr, M. (2011). Introduccion ´ a las aplicaciones de la teoría familiar 

sist´emica de Murray bowen a la terapia familiar y de Pareja. Cuadernos de Terapia Familiar, 

77, 7–15.  

Rodríguez-Gonz´alez, M., Schweer-Collins, M., Bell, C. A., Sandberg, J. G., & Rodríguez Naranjo, 

C. (2019). Family functioning, family structure, and differentiation of self in heterosexual 

spanish couples: An actor-partner analysis. Journal of Counseling and Development, 97(2), 

209–219. https://doi.org/10.1002/jcad.12251 

Rohner, R. P., & Smith, R. L. (2019). Parental acceptance-rejection. In Handbook of parenting, 3(1), 

401-420).  

Rohner, R. P., & Veneziano, R. A. (2001). The importance of father love: History and contemporary 

evidence. Review of general Psychology, 5(4), 382-405. https://doi.org/10.1037/1089-

2680.5.4.3 

Room, R., Jernigan, D., Carlini-Mariat, B., & Gureje, O. (2002). Alcohol in developing societies: a 

public health change and continuity in cultures of drinking 15 approach. WHO: Geneva 

Rourke, J. (2010). Online discourse in a primary school setting [Published dissertation, University 

Of  New York] 

Roy, R. (2018). Psychosocial factors contributing towards substance abuse among adolescents – A 

Qualitative Study, Journal of Psychosocial Research, 13 (2), 425-433. 

https://doi.org/10.4103/0253-7176.127252 

Rusby, J. C., Light, J. M., Crowley, R., & Westling, E. (2018). Influence of parent–youth relationship, 

parental monitoring, and parent substance use on adolescent substance use onset. Journal of 

Family Psychology, 32(3), 310-320. https://doi.org/10.1037/fam0000350 

Ryan, D., & Paquette, J. (2012). Bronfenbrenner’s ecological systems theory.. 

file:///C|/My%20Documents/My%20Webs/Bronfnebrenner%20webquest/behavioral.htm 

https://doi.org/10.1002/jcad.12251
https://doi.org/10.1037/fam0000350


  311 
 

Saayman, L.M. (2019). Violence and drugs in our schools. The Comaro Chronicle local news. 

https://comarochronicle.co.za/180962/violence-drugs-schools/ 

Saba, O. A., Weir, C., & Aceves-Martins, M. (2021). Substance use prevention interventions for 

children and young people in Sub-Saharan Africa: A systematic review. International Journal 

of Drug Policy, 94, 103251. https://www.sciencedirect.com/science/article/abs/pii 

Salkind, N.J. (2000). Exploring research. Prentice Hall. 

Sam, M.S. (2021). Psychological factors in Psychology. 

https://psychologydictionary.org/psychological-factors/ 

Schachter, E. P. (2018). Intergenerational, unconscious, and embodied: Three underdeveloped 

aspects of Erikson’s theory of identity. Identity, 18(4), 315-324. 

https://doi.org/10.1080/15283488.2018.1523731 

Scheibe, A., Shelly, S., & Versveld, A.  (2020). Prohibitionist drug policy in South Africa- Reasons 

and effects. International drug policy/Revue intenationale de politique de development. 

http;//jjournals.openedition.org/poldev/4007. https//doi.org/10.4000/poldev.4007 

Schoonenboom, J., & Johnson, R. B. (2017). How to construct a mixed methods research 

design. Kolner Zeitschrift fur Soziologie und Sozialpsychologie, 69(Suppl 2), 107-117. 

Schunk, D.H. (2012). Learning Theories – An Educational Perspective. (6th Ed.). Person 

Scottish government. (2018). Rights, respect and recovery: alcohol and drug treatment 

strategy.Publication-Strategy/plan. https://www.gov.scot/publications/rights-respect 

recovery/ 

Sedibe, M., Hendricks, N.G.P. (2021). Drug abuse amongst adolescent learners in townships. 

Interchange, 52(1), 17–39. https://doi.org/10.1007/s10780-020-09407-z 

Sermathangam, S., & Deepa, H. (2020). Cognitive fatigue of adolescent school learners. Wesleyan 

Journal of Research, 13 (52), 73-79. https://doi.org/10.21608/edusohag.2022.265419 

https://www.sciencedirect.com/science/article/abs/pii
https://psycnet.apa.org/doi/10.1080/15283488.2018.1523731
https://doi.org/10.1007/s10780-020-09407-z


  312 
 

Setlalentoa, M., Ryke, E., & Strydom, H. (2015). Intervention strategies used to address alcohol abuse 

in the Northwest province, South Africa. Social Work, 51(1), 80-100. 

http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S0037-80542015000100006 

Shaffiee, N.S.M., & Subri, M.A.M. (2014). Social Development Theory: Reinforcing Vygotsky’s 

Theory in teaching and learning. In proceedings of International Academic Conferences (No. 

0700287). International Institute of Social and Economic Sciences.  

Shah, S.M., Nowshad, G., Dhaheri, F.A., Al-Shamsi, M.H., Al-Ketbi, A.M., Galadari, A., Joshi, P., 

Bendak, H., Grivna, M., & Arnone, D. (2021). Child maltreatment and neglect in the United 

Arab Emirates and relationship with low self-esteem and symptoms of depression. 

International Review of Psychiatry, 33 (3), 326-336. 

https://doi.org/10.1080/09540261.2021.1895086. 

Shakya, H.B., Christakis, N.A., & Fowler, J.H. (2012). Parental influence on substance use in 

adolescent social networks. Archives of Pediatrics and Adolescent Medicine, 166(12), 1132–

1139.  https://doi.org/10.1001/archpediatrics.2012.1372  

Sherr, L., Yakubovich, A.R., Skeen, S., Tomlinson, M., Cluver, L.D., Roberts, K.J., & Macedo, A. 

(2020). Depressive symptoms among children attending community based support in South 

Africa – pathways for disrupting risk factors. Clinical Child Psychology and Psychiatry, 

25(4), 984–1001. https://doi.org/10.1177/1359104520935502 

Sibanda, A., & Batisai, K. (2021). The intersections of identity, belonging and drug use disorder: 

struggles of male youth in post-apartheid South Africa. International Journal of Adolescence 

and Youth, 26 (1), 143-157.  https://doi.org/10.1080/02673843.2021.1899945 

Sibiya, I.N., Gamede, B.T., & Uleanya, C. (2019). Classroom management challenges experienced 

by female educators in rural secondary schools in South Africa. Gender Behaviour, 17(2), 

12894–12909. https://www.ajol.info/index.php/gab/article/view/188005 

Skowron, E. A., Kozlowski, J. M., & Pincus, A. L. (2010). Differentiation, self-other representations, 

and rupture-repair processes: Predicting child maltreatment-risk. Journal of Counseling 

Psychology, 57(3), 304–316. https://doi.org/10.1037/ a0020030 



  313 
 

Smith, E.A., Palen, L.A., Caldwell, L.L., Flisher, A.J., Graham, J.W., Mathews, C., & Walker, J.M.T. 

(2021). Parenting: Influence of parents' level of education. 

https://education.stateUniversity.com/pages/2311/Parenting-INFLUENCE-PARENTS-

LEVEL-EDUCATION.html. 4 minute read. 

Snape, D., & Spencer, L. (2003). The foundations of qualitative research: Qualitative research 

practice. Sage publications. 

Soul city institute for social justice. (2016).  A review of Literature on Drug and Substance Abuse 

amongst Youth and Young Women in South Africa. 

https://www.saferspaces.org.za/organisation/entry/soul-city-institute, Safer spaces. 

South African department of Social Development. (2019). National drug master plan 4th edition. 

South Africa free of substance abuse. https://www.gov.za/sites/default/files/gcis_ 

Spoth R., Redmond C., Mason A., Kosterman R., Haggerty K., & Hawkins J. D. (2005).Ten-year 

follow-up assessment of brief, family-focused intervention effects on lifetime conduct and 

antisocial personality disorders: preliminary results. Proceedings of the Society for 

Prevention Research 13th Annual Meeting; 2005; Washington, DC, USA. 

Statistica South Africa. (2015). Income dynamics and poverty status of households in South Africa: 

Census 2011. https://www.statssa.gov.za/?m=2015  

Stratton, C., & Reid, W. (2008). A school and family partnership. Addressing multiple risk factors to 

improve school readiness and prevent antisocial behaviour in young children. Seattle, WA, 

University of Washington. http://wwwincredibleyears.com  

Substance Abuse and Mental Health Services Administration. (2019). A guide to SAMHSA’s strategic 

prevention framework. https://www. samhsa.gov/sites/default/files/20190620-

samhsastrategic-prevention-framework-guide.pdf 

Sue, S.J. (2019). Does family size negatively affect child health outcomes in the United States? 

Economics Honors Projects. https://digitalcommons.macalester.edu/economics/  

https://www.gov.za/sites/default/files/gcis_


  314 
 

Sullivan, G., & Artino, A. (2013). Analyzing and interpreting data from Likert-type scales. 

 Journal of Graduate Medical Education, 5 (4), 541–542. https://doi.org/10.4300/JGME-5-

4-18 

Sullivan, T.J. (2001). Methods of social research. Wiley. 

Tabachnick, B. G., & Fidell, L. S. (2001). Using multivariate statistics (4th Ed.). Harper Collins. 

Taliep, N., Ismail, G., & Titi, N. (2018). Reflections on parenting practices that impact child- rearing 

in a low-income community. Child Abuse Research in South Africa, 19(2), 1-13.  

https://hdl.handle.net/10500/28528 

Tasner, M. (2019). Understanding parent-child relationships. The Pillars Christian Learning Center. 

Thacker, E. S. (2017). “PD is where teachers are learning!” high school social studies teachers’ formal 

and informal professional learning. Journal of Social Studies Research, 41(1), 37- 52. 

https://doi.org/10.1016/j.jssr.2015.10.001Theory 

Thode, H. J. (2002). Testing for normality. Mariel Dekker. 

Timmons, S., & Byrne, R. M. (2018). Moral fatigue: The effects of cognitive fatigue on moral 

reasoning. Quarterly Journal of Experimental Psychology, 72(4), 943-954.  

https://doi.org/10.1177/174 

Tomlinson, M.,  Kleintjes, S., & Lake,L. (2022). Child and Adolescent Mental Health. South African 

Child Gauge. https://bettercarenetwork.org/library/particular-threats-to-childrens-care-and-

protection/covid-19/mental-health-and-covid-19/the-south-african-child-gauge-20212022-

child-and-adolescent-mental-health 

Townsend, L., Flisher A.J., & King, G. (2007). A systematic review of the relationship between high 

school dropouts and substance use. Clinical Child and Family Psychology, 10(4), 295-317. 

https://doi.org/10.1007/s10567-007-0023-7. 

Tur-Porcar, A. M., Jiménez-Martínez, J., & Mestre-Escrivá, V. (2019). Substance use in early and 

middle adolescence: The role of academic efficacy and parenting. Psychosocial Intervention, 

28, 139 - 145. https://doi.org/10.5093/pi2019a11 

https://doi.org/10.5093/pi2019a11


  315 
 

United Nations Office on Drugs and Crime. (2017). World Drug Report. 

http://www.unodc.org/unodc/en/frontpage/2017/June/world-drug-report-2017_- 29-5-

million-people-globally-suffer-from-drug-use-disorders--opioids-the-mostharmful.html 

[Accessed 30.07.2017]. 

United Nations Organizations on Drug Council (UNODC). (2010). World drug report. United 

Nation. 

United Nations Organizations on Drug Council (UNODC). (2012). World drug report. United 

Nation.  

United Nations. (2019). World drug report: 35 million people worldwide suffer from drug use 

disorders while only 1 in 7 people receive treatment. UNODC. 

US Department of Health and Human Services. (2016). Facing addiction in America: The surgeon 

general's report on alcohol, drugs, and health. Office of the Surgeon General (US). 

Valkov, P. (2018). Birth order and its relatedness to substance use disorder: Empirical research in 

Bulgaria. Special Issue, 10 (2), 154 – 158. https://files.eric.ed.gov/fulltext/EJ1197556.pdf 

Van Atta, R. (2005). The pseudologia fantastica defense in combat-determined post-traumatic stress 

disorder: A study of the nature of this defense and how to differentiate it from malingering. 

The Forensic Examiner, 14 (1), 14-25. https://doi.org/10.1155/2017/8961256 

Van Heerden, M.S., Grimsrud, A.T., Seedat, S., Myer, L., Williams, D.R., & Stein, D.J. (2011) 

Partens of substance abuse in South Africa: Results from the South African stress and healthy 

study. South African Medical Journal, 99(5), 358-366.  

Van Tonder, J.I. (2020). Predictors of loneliness amongst University learners [Masters Dissertation, 

University of the Free State].  

Van Zyl, E.A. (2013). Drug use amongst South African youths: Reasons and solutions. 

Mediterranean Journal of Social Sciences, 4(14), 581-591. 

https://www.richtmann.org/journal/index.php/mjss/article/view/1640 

https://www.richtmann.org/journal/index.php/mjss/article/view/1640


  316 
 

Vaughn, M. G., & Howard, M. O. (2004). Adolescent substance abuse treatment: A synthesis of 

controlled evaluations. Research on Social Work Practice, 14(5), 325-335. 

https://doi.org/10.1177/1049731504265834 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. Harvard 

University Press. 

Wagner, K. D., Ritt-Olson, A., Chou, C., Pokhrel, P., Duan, L., Baezconde-Garbanati, L., & Unger, 

J. B. (2010). Associations between family structure, family functioning, and substance use 

among Hispanic/Latino adolescents. Psychology of Addictive Behaviors, 24(1), 98-108. 

https://doi.org/10.1037/a0018497 

Walker, C. L., & Shore, B. M. (2015). Myth busting: Do high-performance learners prefer working 

along? Gifted and Talented International, 30(1/2), 85-105. 

https://doi.org/10.1080/15332276.2015.1137461 

Wang, S., & Song, S. (2012). Ego identity, parental attachment and causality orientation in University 

learners. Studies in Psychological Behaviour, 10, 32–38. 

https://psybeh.tjnu.edu.cn/EN/abstract/abstract702.shtml 

Wegner, L., & Vergnani, T. (2008). Substance use and sexual risk prevention in Cape Town, South 

Africa: an evaluation of the HealthWise Program. Prevention Science, 9(4), 311–321. 

https://doi.org/10.1007/s11121-008-0103-z. 

Were, V. O., Okoyo, C. O., Araka, S. B., Kanyi, H. M., Echoka, E. E., Mwandawiro, C. S., & Njomo, 

D. W. (2022). Socioeconomic disparities in the uptake of substances of abuse: results from a 

household cross-sectional survey in Murang’a County, Kenya. Discover Social Science and 

Health, 2(1), 5-17. https://doi.org/10.1007/s44155-022-00008-y 

Werner-Wilson, R., & Arbel, O. (2000). "Assessment of interpersonal influences on adolescents: The 

parent and peer influence scale".  The American Journal of Family Therapy,  28(3), 265-274. 

https://doi.org/10.1080/01926180050081694 

https://psycnet.apa.org/doi/10.1177/1049731504265834


  317 
 

Whiteman, S. D., McHale, S. M., & Crouter, A. C. (2007). Explaining sibling similarities: 

Perceptions of sibling influences. Journal of Youth and Adolescence, 36, 963-972. 

https://doi.org/10.1007/s10964-006-9135-5 

Wiles, R., Crow, G., Heath, S., & Charles, V. (2008). The management of confidentiality and 

anonymity in social research. International Journal of Social Research Methodology, 11(1), 

417–428. https://doi.org/10.1080/13645570701622231 

William, M.K. (2021). Research methods knowledge base. Conjointly. 

Williams, G. C., Burns, K. E., Battista, K., de Groh, M., Jiang, Y., & Leatherdale, S. T. (2020). High 

school sport participation and substance use: a cross-sectional analysis of learners from the 

COMPASS study. Addictive Behaviors Reports, 12(1), 100298. 

https://doi.org/10.1016/j.abrep.2020.100298 

Wilson. V (2014). Research methods: Triangulation. Evidence Based Library and Information 

Practice,9(1),7475-7486. 

https://ejournals.library.ualberta.ca/index.php/EBLIP/article/view/21469/16225 

Wolhuter, C., & Van der Walt, J.L. (2020). Indiscipline in South African schools: The 

parental/community perspective. Koers: Bulletin for Christian Scholarship = Koers: Bulletin 

vir Christelike Wetenskap, 85, 1–11. http://dx.doi.org/10.19108/koers.85.1.2436. 

World Health Organization (WHO). (2004). Global status report on alcohol 2004. WHO. 

World Health Organization (WHO). (2010). Substance abuse. WHO. 

World Health Organization (WHO). (2022). Mental disorders. https://www.who.int/news-room/fact-

sheets/detail/mental-disorders 

World Health Organization. (2020). Community engagement: a health promotion guide for universal 

health coverage in the hands of the people. WHO 

Yan, F., Zhang, Q., Ran, G., Li, S., & Niu, X. (2020). Relationship between parental psychological 

control and problem behaviours in youths: A three-level meta-analysis. Children and Youth 

Services Review, 112, 104900. https://doi.org/10.1016/j.childyouth.2020.104900. 

https://www.who.int/news-room/fact-sheets/detail/mental-disorders
https://psycnet.apa.org/doi/10.1016/j.childyouth.2020.104900


  318 
 

Yin, R. K. (2018). Case study research and applications design and methods (6th ed.). CA Sage. 

Yule, A.M., Wilens, T.E., & Martelon, M.K. (2010).  Impact of exposure to parental substance use 

disorders (SUD) on SUD risk in girls and their siblings. Poster presented at: 57th Annual 

American Academy of Child and Adolescent Psychiatry Meeting; October 27, 2010; New 

York. 

Zhanga, S., Lima, Y., Boyasb, J.F., & Burlakac, V. (2020).  Family structure and youth illicit drug 

use, use disorder, and treatment services utilization. Children and Youth Services Review, 

111(1), 0190-7409. https://0-doi-org.innopac.wits.ac.za/10.1016/j.childyouth.2020.104880. 

Zhou, J., & Heim, D. (2014). Sports and spirits: A systematic qualitative review of emergent theories 

for student-athlete drinking. Alcohol and Alcoholism, 49(6), 604-617. 

Zinyama, H. (2019). Understanding reasons for the proliferation of drug use amongst young people 

in the Pinetown area. Drug abuse amongst youth. https://www.researchgate.net 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://0-doi-org.innopac.wits.ac.za/10.1016/j.childyouth.2020.104880
https://www.researchgate.net/


  319 
 

 

APPENDICES 

APPENDIX I: QUESTIONNAIRE FOR LEARNERS 

 

My name is Nzukiso Theophillus Mnyamana (1966218). I am a PhD student studying Psychology of 

Education Degree at the University of the Witwatersrand Johannesburg. My study topic is “family- 

based adverse childhood experiences (ace) as a determinant of an escalating learner drug abuse in 

three Soweto high schools: Implications for early intervention”. The researcher is only interested in 

your personal opinion. You do not need to write your name as no respondent will be traced or 

identified from this study whatsoever as confidentiality and anonymity are guaranteed. There are no 

right or wrong answers. All data and information generated from this study will be treated as strictly 

private and confidential. You are therefore kindly requested to complete the questionnaire as honestly 

as possible. Thank you for participating in this study.  

 

SECTION A: Biographical Information 

Please, pick one response from each of the following biographical details: 

 

My age is: --------------years  

  

My Gender: 

 

 

Parental level of education: 

 

 

 

 

 

 

 

 

Monthly Family income:    

 

 

 

 

Male  

Female  

University level  

College level  

Secondary school level  

Primary school level  

No formal schooling  

Less than R5,000  

R5,001-R10,000  

R10,001-R15,000  

R15,001-R20,000  

R20,000 above  
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Size of family:    

      

 

 

 

     

Type of family:   

 

 

 

 

 

 

 

 

 

SECTION B: Familial Psychological Factors 

 

PART I: Parent-Child Attachment Questionnaire  

The following statements have to do with how you relate with your parents, you are to consider your 

relationship during the period when parent was not ill.  Please read all parts of the statements and 

tick the most appropriate. The response format is in a 5 – point Likert Scale. Strongly Agree (SA), 

Agree (A), Neutral (N), Disagree (D) and Strongly Disagree (SD).  

  

Small (1 to 3)  

Medium (4 to 6)  

Large (7 and above)  

Child headed  

Single parent  

Nuclear  

Extended  
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 Secure Attachment SA A N D SD 

1 I share an affectionate, warm relationship with my parents 1 2 3 4 5 

2 If upset, I will seek comfort from my parents 1 2 3 4 5 

3 I value my relationship with my parents 1 2 3 4 5 

4 When my parents praise me, I beams with pride 1 2 3 4 5 

5 I react strongly to separation with my parents 1 2 3 4 5 

6 I spontaneously share information about myself with my 

parents 

1 2 3 4 5 

7 My parents often think about me  when at work 1 2 3 4 5 

8 I’ve noticed that I am copying my parents behavior or ways of 

doing things 

1 2 3 4 5 

9 I openly share my feelings and experiences with my parents 1 2 3 4 5 

10 My interactions with my parents make me feel effective and 

confident as a child  

1 2 3 4 5 

 Avoidant Attachment      

1 I am uncomfortable with physical affection or touch from my 

parents 

1 2 3 4 5 

2 I not want to accept help from my parents when I need it 1 2 3 4 5 

3 I feel that my parents treats me unfairly 1 2 3 4 5 

4 When I am misbehaving, I respond to my parents looks or tone 

of voice 

1 2 3 4 5 

5 Despite my best effort, I’m uncomfortable with how my 

parents and I get along 

1 2 3 4 5 

 Ambivalent Attachment      

1 My parents and I always seem to be struggling with each other 1 2 3 4 5 

2 I appear hurt or embarrassed when my parents corrects me 1 2 3 4 5 

3 I try to please my parents 1 2 3 4 5 

4 I remain angry or is resistant after being disciplined 1 2 3 4 5 

5 When I am  in a bad mood, I know we are in for a long and 

difficult day 

1 2 3 4 5 

6 I whine or cry when I wants something from my parents 1 2 3 4 5 

7 I expresses myself hurt or jealously when my parents spend 

time with other children 

1 2 3 4 5 

 Disorganized Attachment      
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1 I am  overly dependent on my parents 1 2 3 4 5 

2 I easily become angry at my parents 1 2 3 4 5 

3 I ask for my parents help when I do not need help 1 2 3 4 5 

4 I see my parents as a source of punishment and criticism 1 2 3 4 5 

5 Dealing with my parents drains my energy 1 2 3 4 5 

6 My feelings  towards my parents can be unpredictable or can 

change suddenly 

1 2 3 4 5 

7 I am sneaky or manipulative with my parents  1 2 3 4 5 

 

 

PART II: Parental Behavioral Control Scale  

Please, indicate the extent to which you agree with the following statements. The response format is 

in a 5 – point Likert Scale. Strongly Agree (SA), Agree (A), Neutral (N), Disagree (D) and Strongly 

Disagree (SD).  

 

  

 

 

Strongly 

disagree   disagree Undecided Agree  

Strongly 

agree 

1 My parents continue altering 

the rules and regulations on 

me.       

2 My parents get annoyed with  

me without any warning 

when I do wrong things        

3 When I make a mistaken, I 

will never predict my 

parents’ respond.       

4 My parents always 

discipline me without any 

explanation.       

5 My parents’ way of doing 

things in the family is only 

allowed       

6 My parents believe that there 

is only one correct way of 

doing things—their way.       

7 My parents always say “no” 

to anything I suggest to 

them.       
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8 I’m always allowed to 

disagree with my parents on 

ideals which I think are 

inappropriate.      

9 My parents always attempt 

to be in command of all that 

I do       

10 My parents believe that they 

always understand better 

about everything      

 

PART III: Emotional Breakdown Scale 

Please, indicate the extent to which you agree with the following statements. The response format is 

in a 5 – point Likert Scale. Strongly Agree (SA), Agree (A), Neutral (N), Disagree (D) and Strongly 

Disagree (SD).  

 

 

 

Strongly 

disagree   disagree Undecided Agree  

Strongly 

agree 

1 
I find it difficult to sleep      

2 
I get angry quickly      

3 I feel depressed most of the 

time      

4 
I always feel paranoid      

5 I always avoid family and 

friends.      

6 
I avoid my responsibilities      

7 I have lost self-respect for 

personal hygiene      

8 I have general disinterest in 

life      

9 
I eat a lot of unhealthy food      

10 
I always feel sick      

 

PART IV: Kessler Psychological Distress Scale (K10) 

The Kessler Psychological Distress Scale (K10) [1] is a simple measure of psychological distress. 

The K10 scale involves 10 questions about emotional states each with a five-level response scale. 

The measure can be used as a brief screen to identify levels of distress. The tool can be given to 

patients to complete, or alternatively the questions can be read to the patient by the practitioner.  
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All of the 

time 

(score 5) 

Most of 

the time 

(score 4) 

Some of 

the time 

(score 3) 

A little 

of 

the time 

(score 

2) 

None of 

the time 

(score 1) 

1 In the past 4 weeks, about 

how often did 

 you feel tired out for no 

good reason?       

2 In the past 4 weeks, about 

how often did 

 you feel nervous?      

3 In the past 4 weeks, about 

how often did 

 you feel so nervous that 

nothing could 

 calm you down?       

4 In the past 4 weeks, about 

how often did you feel 

hopeless?      

5 In the past 4 weeks, about 

how often did you feel 

restless or fidgety?      

6 In the past 4 weeks, about 

how often did you feel so 

restless you could not sit 

still?      

7 In the past 4 weeks, about 

how often did you feel 

depressed?      

8 In the past 4 weeks, about 

how often did you feel that 

everything was an effort?      

9 In the past 4 weeks, about 

how often did you feel so sad 

that nothing could cheer you 

up?      

10 In the past 4 weeks, about 

how often did you feel 

worthless?      
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K10 Score: Likelihood of having a mental disorder (psychological distress) ƒ 10 - 19 Likely to be 

well ƒ 20 - 24 Likely to have a mild disorder ƒ 25 - 29 Likely to have a moderate disorder ƒ 30 - 50 

Likely to have a severe disorder 

SECTION C: Familial Social Factors 

PART I: Parent–Adolescent Relationship Scale  

Please, indicate the extent to which you agree with the following statements. The response format is 

in a 5 – point Likert Scale. Strongly Agree (SA), Agree (A), Neutral (N), Disagree (D) and Strongly 

Disagree (SD).  

 

 

Strongly 

disagree   disagree Undecided Agree  

Strongly 

agree 

1 
I think highly of my mother      

2 My father is the person I 

want to be like      

3 I really enjoy spending time 

with my parents/guardians      

4 My parents/guardian does 

praise me for doing well      

5 My parents/guardians 

always criticize me and my 

ideas      

6 My parents/guardian help 

me to do things that are 

important to me      

7  My parents/guardian always 

blame me for my problems      

8 My parents/guardian often 

make plans with me and 

cancel for no good reason      

 

PART II: Sibling Influence Scale  

Please, indicate the extent to which you agree with the following statements. The response format is 

in a 5 – point Likert Scale. Strongly Agree (SA), Agree (A), Neutral (N), Disagree (D) and Strongly 

Disagree (SD).  

 

 

Strongly 

disagree   disagree Undecided Agree  

Strongly 

agree 

1 I have seen my brothers take 

drugs      
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2 My brothers always send me 

to buy drugs      

3 My brothers do not mind me 

taking drugs      

4 My brothers do not speak 

out bad about drugs      

5 My brothers have offered me 

drugs      

6 My brothers allow me to take 

drugs      

 

PART III: Parental Influence Scale 

Please, indicate the extent to which you agree with the following statements. The response format is 

in a 5 – point Likert Scale. Strongly Agree (SA), Agree (A), Neutral (N), Disagree (D) and Strongly 

Disagree (SD).  

 

 

Strongly 

disagree   disagree Undecided Agree  

Strongly 

agree 

1 I have seen my parents take 

drugs      

2 My parents always send me 

to buy drugs      

3 My parents do not mind me 

taking drugs      

4 My parents do not speak out 

bad about drugs      

5 My parents have offered me 

drugs      

6 My parents allow me to take 

drugs      

 

SECTION D: Home Based Support Available For Learners Who Are Involved In Drug 

Abuse  

 Please, indicate the extent to which you agree with the following statements. The response format is 

in a 5 – point Likert Scale. Strongly Agree (SA), Agree (A), Neutral (N), Disagree (D) and Strongly 

Disagree (SD).  

 

 

Strongly 

disagree   disagree 

Undecide

d Agree  

Strongly 

agree 

1 My parents communicate clearly 

with me regarding the dangers and      
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problems of using harmful legal 

substances. 

2 My parents are encouraged to 

establish clear rules and 

consequences regarding youth use 

of these substances.      

3 Parents were encouraged to 

provide clear messages about their 

own values and beliefs regarding 

youth use of legal products to get 

high.      

4 My parents have clear family rules 

about using substances to attain a 

high, and the ability to monitor 

compliance with these rules.      

5 My parents provide rewards or 

reinforcement when youth adhere 

to the family rules regarding 

substance use.      

6 My parents identify the specific 

drug and other child and 

adolescent problems in the home.      

7  My parents teach values and 

standards of right and wrong.      

8 My parents make sure their teens 

knows the rules and the 

consequences for breaking those 

rules — and, most importantly, 

they really enforce those 

consequences.      

9 My parents have a plan to educate 

their children on the dangers of 

drug use and abuse.      

10 My parents make it clear that they 

disapprove of all alcohol, vaping, 

nicotine and drug use, and look for 

opportunities to discuss your 

feelings about substance use in a 

productive way:       

11 My parents generally provide 

family skills training programs 

that encourages any adult who 

cares for their children to attend      
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the program. This could include 

grandparents, aunts, uncles, older 

siblings, foster parents, and hired 

caregivers 

12 My parents train children on social 

and emotion-regulation skills, peer 

resistance skills, problem solving 

and effective communication.      

 

SECTION E: Drug Use Questionnaire 

The following questions concern information about your potential involvement with drugs not 

including alcoholic beverages during the past 12 months. Carefully read each statement and decide 

if your answer is "Yes" or "No". Then, circle the appropriate response beside the question. In the 

statements "drug abuse" refers to (1) the use of prescribed or over the counter drugs in excess of the 

directions and (2) any non-medical use of drugs. The various classes of drugs may include cannabis 

(e.g. marijuana, hash), solvents, tranquilizers (e.g. Valium), barbiturates, cocaine, stimulants (e.g. 

speed), hallucinogens (e.g. LSD) or narcotics (e.g. heroin). Remember that the questions do not 

include alcoholic beverages. Please answer every question. If you have difficulty with a statement, 

then choose the response that is mostly right. 

 

 

All of the 

time 

(score 5) 

Most of 

the time 

(score 4) 

Some of 

the time 

(score 3) 

A little of 

the time 

(score 2) 

None of 

the time 

(score 1) 

1 Have you used drugs other 

than those required for 

medical reasons?.      

2 Do you abuse more than one 

drug at a time?      

3 Can you get through the 

week without using drugs?      

4 Have you had "blackouts" or 

"flashbacks" as a result of 

drug use?      

5 Do you ever feel bad or 

guilty about your drug use?      

6 Have you been in trouble at 

school because of drug 

abuse?      

7 Have you gotten into fights 

when under the influence of 

drugs? .      

8 Have you engaged in illegal 

activities in order to obtain      
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drugs? 

9 Have you ever experienced 

withdrawal symptoms (felt 

sick) when you stopped 

taking drugs?      

10 Are you used to taking drugs 

most of the times?      
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APPENDIX II: INTERVIEW SCHEDULE FOR LEARNERS 

1. Tell me about yourself, what you are doing in this school/your grade and for how long. 

2. What do you think learner drug abuse is? 

3. How would you rate your parental income? Is it low, moderate or high? How has the income 

influenced drug abuse among learners in your family? 

4. How would you rate the size of your family? How has this influenced drug abuse among 

learners in your family? 

5. How would you rate the education level of your parents? How do you think this has affected 

drug abuse among learners in families? 

6. How would you describe the type of your family? How has this influenced drug abuse among 

learners? 

7. Which familial psychological factors have influenced drug abuse in your family? For each 

factor mentioned, explain? 

8. Which familial social factors have influenced drug abuse in your family? For each factor 

mentioned, explain? 

9. Which kinds of educational support are available at home for learners who are involved in 

drug abuse? 

10. Which kinds of therapeutically support are available at home for learners who are involved 

in drug abuse? 

11. Which early intervention strategies could be adopted to assist learners who abuse drugs? 
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APPENDIX III: INTERVIEW SCHEDULE FOR TEACHERS (SBST) 

1. Tell me about yourself, what you are doing in this school/the grade you teach and for how 

long. 

2. What do you think learner drug abuse is? 

3. How would you rate your parental income of learners? Is it low, moderate or high? How has 

the income influenced drug abuse among learners in your family? 

4. How would you rate the sizes of learner families? How has this influenced drug abuse among 

learners in your family? 

5. How would you rate the education level of learner parents? How do you think this has 

affected drug abuse among learners in families? 

6. How would you describe the types of learner families? How has this influenced drug abuse 

among learners? 

7. Which familial psychological factors have influenced drug abuse in the family of learners? 

For each factor mentioned, explain? 

8. Which familial social factors have influenced drug abuse in learner families? For each factor 

mentioned, explain? 

9. Which kinds of educational support are available at home for learners who are involved in 

drug abuse? 

10. Which kinds of therapeutically support are available at home for learners who are involved 

in drug abuse? 

11. Which early intervention strategies that could be adopted to assist learners who abuse drugs? 

 

 

 

 

 

 

 

 

 

 



  332 
 

Turnitin Originality Report 

• Processed on: 22-Sep-2023 5:33 PM SAST 

• ID: 2173726388 

• Word Count: 93483 

• Submitted: 1 

NZUKISO_MNYAMANA-_latest_Paraphrasedd_PHD_Dra... By Nzukiso 

Mnyamana 

  
Similarity Index 

14% 
Similarity by Source 
Internet Sources: 

12% 
Publications: 

6% 
Student Papers: 

N/A 

include quoted include bibliography excluding matches < 8 

words mode: 
quickview  (classic) report

 print download 

1% match (Internet from 04-Aug-2023) 

http://ir.jooust.ac.ke 

1% match (Internet from 11-Apr-2023) 

http://edocs.maseno.ac.ke 

1% match (Internet from 22-Dec-2022) 

http://library.kisiiuniversity.ac.ke:8080 

<1% match (Internet from 09-Aug-2023) 

http://ir.jooust.ac.ke 

<1% match (Internet from 08-Oct-2022) 

http://ir.jooust.ac.ke 

<1% match (Internet from 23-Nov-2022) 

http://ir.jooust.ac.ke 

<1% match (Internet from 10-Jul-2021) 

http://ir.jooust.ac.ke 

<1% match (Internet from 23-Oct-2022) 

http://edocs.maseno.ac.ke 

<1% match (Internet from 11-Apr-2023) 

http://edocs.maseno.ac.ke 

<1% match (Internet from 06-Apr-2023) 

https://www.researchgate.net/publication/328290233_Is_Marital_Status_a_Predictor_of_Job_

Satisfaction_of_Public_Secondary_School_Teachers 

<1% match (Internet from 14-Nov-2021) 

https://www.researchgate.net/publication/258222146_Evaluated_interventions_to_prevent_s

ubstance_abuse_among_young_South_Africans 

<1% match (Internet from 18-Feb-2023) 

https://www.researchgate.net/profile/Ojiaku-

Christian/publication/349103235_Effect_of_Webcare_on_Students_Online_Review_Intention_I

mplications_for_Customers_Purchase_Intention/links/602001efa6fdcc37a80e482f/Effect-of-

Webcare-on-Students-Online-Review-Intention-Implications-for-Customers-Purchase-

Intention.pdf 

<1% match (Internet from 31-Jan-2023) 

http://ir.jooust.ac.ke/bitstream/handle/123456789/12133/Omondi_Career%20Guidance%20Services%20as%20Predictors%20of%20Course.pdf?isAllowed=y&sequence=1
http://edocs.maseno.ac.ke/bitstream/handle/123456789/5568/ROBBY%20FINAL%20THESIS.pdf?isAllowed=y&sequence=1
http://library.kisiiuniversity.ac.ke:8080/xmlui/bitstream/handle/123456789/1042/EFFECT%20OF%20STRESS%20MANAGEMENT%20TECHNIQUES%20ON%20TASK.pdf?isAllowed=y&sequence=1
http://ir.jooust.ac.ke/bitstream/handle/123456789/12093/Onyango_Social%20Cognitive%20Skills%20as%20Predictors%20of%20Delinquent.pdf?isAllowed=y&sequence=1
http://ir.jooust.ac.ke/xmlui/bitstream/handle/123456789/11068/Elkana%20Mochache%20Gichana%20Thesis.pdf?isAllowed=y&sequence=1
http://ir.jooust.ac.ke/bitstream/handle/123456789/10975/Mito_Factors%20Affecting%20the%20Implementation%20of%20Teacher%20Performance%20Appraisal%20and%20Development%20Policy%20in%20Public%20Secondary%20Schools%20in%20Kenya.pdf?isAllowed=y&sequence=1
http://ir.jooust.ac.ke/bitstream/handle/123456789/9351/Mocheche_Is%20Marital%20Status%20a%20Predictor%20of%20Job%20Satisfaction%20of.pdf
http://edocs.maseno.ac.ke/bitstream/handle/123456789/3995/PhD-BE-00201-2014%20THOMAS%20OJIJO%20NYABOLA.pdf?isAllowed=y&sequence=1
http://edocs.maseno.ac.ke/bitstream/handle/123456789/5569/Gor%20Polycarp.pdf?isAllowed=y&sequence=1
https://www.researchgate.net/publication/328290233_Is_Marital_Status_a_Predictor_of_Job_Satisfaction_of_Public_Secondary_School_Teachers
https://www.researchgate.net/publication/328290233_Is_Marital_Status_a_Predictor_of_Job_Satisfaction_of_Public_Secondary_School_Teachers
https://www.researchgate.net/publication/258222146_Evaluated_interventions_to_prevent_substance_abuse_among_young_South_Africans
https://www.researchgate.net/publication/258222146_Evaluated_interventions_to_prevent_substance_abuse_among_young_South_Africans
https://www.researchgate.net/profile/Ojiaku-Christian/publication/349103235_Effect_of_Webcare_on_Students_Online_Review_Intention_Implications_for_Customers_Purchase_Intention/links/602001efa6fdcc37a80e482f/Effect-of-Webcare-on-Students-Online-Review-Intention-Implications-for-Customers-Purchase-Intention.pdf
https://www.researchgate.net/profile/Ojiaku-Christian/publication/349103235_Effect_of_Webcare_on_Students_Online_Review_Intention_Implications_for_Customers_Purchase_Intention/links/602001efa6fdcc37a80e482f/Effect-of-Webcare-on-Students-Online-Review-Intention-Implications-for-Customers-Purchase-Intention.pdf
https://www.researchgate.net/profile/Ojiaku-Christian/publication/349103235_Effect_of_Webcare_on_Students_Online_Review_Intention_Implications_for_Customers_Purchase_Intention/links/602001efa6fdcc37a80e482f/Effect-of-Webcare-on-Students-Online-Review-Intention-Implications-for-Customers-Purchase-Intention.pdf
https://www.researchgate.net/profile/Ojiaku-Christian/publication/349103235_Effect_of_Webcare_on_Students_Online_Review_Intention_Implications_for_Customers_Purchase_Intention/links/602001efa6fdcc37a80e482f/Effect-of-Webcare-on-Students-Online-Review-Intention-Implications-for-Customers-Purchase-Intention.pdf
https://www.researchgate.net/profile/Ojiaku-Christian/publication/349103235_Effect_of_Webcare_on_Students_Online_Review_Intention_Implications_for_Customers_Purchase_Intention/links/602001efa6fdcc37a80e482f/Effect-of-Webcare-on-Students-Online-Review-Intention-Implications-for-Customers-Purchase-Intention.pdf


  333 
 

https://www.researchgate.net/publication/248995132_Profiling_the_druggie_lifestyle_Charact

eristics_related_to_Southern_college_students'_use_of_illicit_drugs 

<1% match (Internet from 09-May-2023) 

https://www.researchgate.net/publication/315814035_Impact_of_Risk_Perception_on_Invest

ors_towards_their_Investment_in_Mutual_Fund 

<1% match (Internet from 01-Feb-2023) 

https://www.researchgate.net/publication/23707056_Trauma-

Related_Risk_Factors_for_Substance_Abuse_Among_Male_Versus_Female_Young_Adults 

<1% match (Internet from 24-Feb-2023) 

https://www.researchgate.net/publication/331299763_Exploring_Foreign_Language_Communi

cation_Apprehension_among_the_English_Language_University_Students_in_the_English_Lan

guage_Classroom_Setting 

<1% match (Internet from 14-Feb-2023) 

https://www.researchgate.net/publication/334504070_Factors_that_could_contribute_to_subs

tance_misuse_and_criminal_activity_amongst_adolescents_an_ecological_perspective 

<1% match (Internet from 24-Feb-2023) 

https://www.researchgate.net/publication/47430425_Levels_of_Reconstruction_as_Compleme

ntarity_in_Mixed_Methods_Research_A_Social_Theory-

Based_Conceptual_Framework_for_Integrating_Qualitative_and_Quantitative_Research 

<1% match (Internet from 18-Feb-2023) 

https://www.researchgate.net/publication/286920083_Achievement_in_Physics_using_Master

y_Learning_and_Mind_Mapping_Approaches_Implication_on_Gender_and_Attitude 

<1% match (Internet from 29-Dec-2022) 

https://WWW.coursehero.com/file/183635154/Document16-2docx/ 

<1% match (Internet from 09-May-2023) 

https://WWW.coursehero.com/file/114832033/Chapter-2-ETHICS-IN-RESEARCHpptx/ 

<1% match (Internet from 27-Mar-2023) 

https://WWW.coursehero.com/file/152181612/Celexadocx/ 

<1% match (Internet from 13-May-2023) 

https://www.coursehero.com/file/202405137/What-is-Research-Paradigmpdf/ 

<1% match (Internet from 02-Jan-2023) 

https://www.coursehero.com/file/121835087/Define-drug-abusedocx/ 

<1% match (Internet from 19-May-2023) 

https://www.coursehero.com/file/153590171/EFFECTS-OF-BROKEN-FAMILY-ON-TEENAGERS-

SOCIAL-LIFE-AND-DELINQUENT-BEHAVIORdocx/ 

<1% match (Internet from 11-Sep-2023) 

https://www.coursehero.com/file/206437320/52-Project-Milestone-Twodocx/ 

<1% match (Internet from 16-Mar-2023) 

https://WWW.coursehero.com/file/175094382/BSW2605-assignment-2pdf/ 

<1% match (Internet from 30-Oct-2022) 

https://www.coursehero.com/file/99438881/NEW-chapter-3-kaus-1docx/ 

<1% match (Internet from 28-Dec-2021) 

https://www.coursehero.com/file/121260738/groupm-5-report-1pptx/ 

<1% match (Internet from 16-Oct-2021) 

https://www.coursehero.com/file/88372416/upload-123pdf/ 

<1% match (Internet from 04-Oct-2022) 

https://www.coursehero.com/file/128619806/CH-4pdf/ 

<1% match (Internet from 15-Feb-2021) 

https://www.coursehero.com/file/40393906/COM-295-Week1-Communication-Seneriodocx/ 

<1% match (Internet from 02-Apr-2022) 

https://www.coursehero.com/file/111121059/Untitled-document-1docx/ 

<1% match (Internet from 24-Sep-2022) 

http://repository.rongovarsity.ac.ke 

<1% match (Internet from 18-Apr-2021) 

https://www.researchgate.net/publication/248995132_Profiling_the_druggie_lifestyle_Characteristics_related_to_Southern_college_students'_use_of_illicit_drugs
https://www.researchgate.net/publication/248995132_Profiling_the_druggie_lifestyle_Characteristics_related_to_Southern_college_students'_use_of_illicit_drugs
https://www.researchgate.net/publication/315814035_Impact_of_Risk_Perception_on_Investors_towards_their_Investment_in_Mutual_Fund
https://www.researchgate.net/publication/315814035_Impact_of_Risk_Perception_on_Investors_towards_their_Investment_in_Mutual_Fund
https://www.researchgate.net/publication/23707056_Trauma-Related_Risk_Factors_for_Substance_Abuse_Among_Male_Versus_Female_Young_Adults
https://www.researchgate.net/publication/23707056_Trauma-Related_Risk_Factors_for_Substance_Abuse_Among_Male_Versus_Female_Young_Adults
https://www.researchgate.net/publication/331299763_Exploring_Foreign_Language_Communication_Apprehension_among_the_English_Language_University_Students_in_the_English_Language_Classroom_Setting
https://www.researchgate.net/publication/331299763_Exploring_Foreign_Language_Communication_Apprehension_among_the_English_Language_University_Students_in_the_English_Language_Classroom_Setting
https://www.researchgate.net/publication/331299763_Exploring_Foreign_Language_Communication_Apprehension_among_the_English_Language_University_Students_in_the_English_Language_Classroom_Setting
https://www.researchgate.net/publication/334504070_Factors_that_could_contribute_to_substance_misuse_and_criminal_activity_amongst_adolescents_an_ecological_perspective
https://www.researchgate.net/publication/334504070_Factors_that_could_contribute_to_substance_misuse_and_criminal_activity_amongst_adolescents_an_ecological_perspective
https://www.researchgate.net/publication/47430425_Levels_of_Reconstruction_as_Complementarity_in_Mixed_Methods_Research_A_Social_Theory-Based_Conceptual_Framework_for_Integrating_Qualitative_and_Quantitative_Research
https://www.researchgate.net/publication/47430425_Levels_of_Reconstruction_as_Complementarity_in_Mixed_Methods_Research_A_Social_Theory-Based_Conceptual_Framework_for_Integrating_Qualitative_and_Quantitative_Research
https://www.researchgate.net/publication/47430425_Levels_of_Reconstruction_as_Complementarity_in_Mixed_Methods_Research_A_Social_Theory-Based_Conceptual_Framework_for_Integrating_Qualitative_and_Quantitative_Research
https://www.researchgate.net/publication/286920083_Achievement_in_Physics_using_Mastery_Learning_and_Mind_Mapping_Approaches_Implication_on_Gender_and_Attitude
https://www.researchgate.net/publication/286920083_Achievement_in_Physics_using_Mastery_Learning_and_Mind_Mapping_Approaches_Implication_on_Gender_and_Attitude
https://www.coursehero.com/file/183635154/Document16-2docx/
https://www.coursehero.com/file/114832033/Chapter-2-ETHICS-IN-RESEARCHpptx/
https://www.coursehero.com/file/152181612/Celexadocx/
https://www.coursehero.com/file/202405137/What-is-Research-Paradigmpdf/
https://www.coursehero.com/file/121835087/Define-drug-abusedocx/
https://www.coursehero.com/file/153590171/EFFECTS-OF-BROKEN-FAMILY-ON-TEENAGERS-SOCIAL-LIFE-AND-DELINQUENT-BEHAVIORdocx/
https://www.coursehero.com/file/153590171/EFFECTS-OF-BROKEN-FAMILY-ON-TEENAGERS-SOCIAL-LIFE-AND-DELINQUENT-BEHAVIORdocx/
https://www.coursehero.com/file/206437320/52-Project-Milestone-Twodocx/
https://www.coursehero.com/file/175094382/BSW2605-assignment-2pdf/
https://www.coursehero.com/file/99438881/NEW-chapter-3-kaus-1docx/
https://www.coursehero.com/file/121260738/groupm-5-report-1pptx/
https://www.coursehero.com/file/88372416/upload-123pdf/
https://www.coursehero.com/file/128619806/CH-4pdf/
https://www.coursehero.com/file/40393906/COM-295-Week1-Communication-Seneriodocx/
https://www.coursehero.com/file/111121059/Untitled-document-1docx/
http://repository.rongovarsity.ac.ke/bitstream/handle/123456789/2370/Influence%20of%20psychological%20issues%20on%20students%20academic%20performance%20in%20public%20secondary%20schools%20in.pdf?isAllowed=y&sequence=1


  334 
 

http://repository.rongovarsity.ac.ke 

<1% match (Internet from 23-Nov-2022) 

https://uir.unisa.ac.za/bitstream/handle/10500/5728/dissertation_engelbrecht_j.pdf?isAllowed

=y&sequence=1 

<1% match (Internet from 19-Nov-2022) 

https://uir.unisa.ac.za/bitstream/handle/10500/11963/thesis_tlale_ldn.pdf?isAllowed=y&sequ

ence=1 

<1% match (Internet from 19-Jul-2020) 

http://uir.unisa.ac.za 

<1% match (Internet from 26-May-2016) 

http://uir.unisa.ac.za 

<1% match (Internet from 19-Oct-2022) 

https://uir.unisa.ac.za/bitstream/handle/10500/27264/dissertation_maphaha_mh.pdf?isAllow

ed=y&sequence=3 

<1% match (Internet from 06-Nov-2018) 

http://uir.unisa.ac.za 

<1% match (Internet from 26-May-2016) 

http://uir.unisa.ac.za 

<1% match (Internet from 25-May-2016) 

http://uir.unisa.ac.za 

<1% match (Internet from 05-Apr-2013) 

http://uir.unisa.ac.za 

<1% match (Internet from 12-Oct-2018) 

http://uir.unisa.ac.za 

<1% match () 

Dube, Ndumiso. "The philosophy of ubuntu in secondary schools in the Gweru District of 

Zimbabwe : a critical reflection", 2021 

<1% match () 

"The effect of parental involvement on Grade 4 learner literacy : evidence from prePIRLS 

2011", 'University of Pretoria - Department of Philosophy', 2017 

<1% match () 

Rani, Nomakhosazana Jeanette. "The place of language policy in education in teaching and 

learning: a case study of two primary schools in the Eastern Cape Province", 'Necatibey 

Faculty of Education Electronics Journal of Science and Mathematics Education', 2016 

<1% match () 

Hlungulu, Nolukholo Faith. "Home activities promoting mathematical skills in foundation phase 

: a case study of grandmother-headed households", 'Necatibey Faculty of Education 

Electronics Journal of Science and Mathematics Education', 2017 

<1% match () 

Zhang, D., Zhang, Y.. "Migrant Children’s Acculturation in China: The Roles of Parent-Child 

Communication and Parent-Child Relationship", 'Common Ground Research Networks', 2021 

<1% match (Internet from 25-Aug-2022) 

https://core.ac.uk/download/pdf/58912731.pdf 

<1% match (Internet from 19-Jan-2023) 

https://core.ac.uk/download/pdf/19330277.pdf 

<1% match (Internet from 22-Jan-2021) 

https://core.ac.uk/download/pdf/327151397.pdf 

<1% match (Internet from 05-Sep-2022) 

https://core.ac.uk/download/pdf/4825325.pdf 

<1% match (Internet from 09-Jan-2023) 

https://core.ac.uk/download/pdf/51076600.pdf 

<1% match (Internet from 14-Jan-2023) 

https://core.ac.uk/download/pdf/199937597.pdf 

<1% match (Internet from 11-Jan-2023) 

http://repository.rongovarsity.ac.ke/bitstream/handle/123456789/1679/Responsiveness%20of%20health%20care%20systems%20on%20elderly%20optimal%20ageing%20in%20rural%20Kenya.pdf?isAllowed=y&sequence=1
https://uir.unisa.ac.za/bitstream/handle/10500/5728/dissertation_engelbrecht_j.pdf?isAllowed=y&sequence=1
https://uir.unisa.ac.za/bitstream/handle/10500/5728/dissertation_engelbrecht_j.pdf?isAllowed=y&sequence=1
https://uir.unisa.ac.za/bitstream/handle/10500/11963/thesis_tlale_ldn.pdf?isAllowed=y&sequence=1
https://uir.unisa.ac.za/bitstream/handle/10500/11963/thesis_tlale_ldn.pdf?isAllowed=y&sequence=1
http://uir.unisa.ac.za/bitstream/handle/10500/19021/dissertation_msoffe_gep.pdf?sequence=1
http://uir.unisa.ac.za/bitstream/handle/10500/19039/dissertation_van_%20heerden_a.pdf?isAllowed=y&sequence=1
https://uir.unisa.ac.za/bitstream/handle/10500/27264/dissertation_maphaha_mh.pdf?isAllowed=y&sequence=3
https://uir.unisa.ac.za/bitstream/handle/10500/27264/dissertation_maphaha_mh.pdf?isAllowed=y&sequence=3
http://uir.unisa.ac.za/bitstream/handle/10500/21166/thesis_mungomba_b.pdf?seq=
http://uir.unisa.ac.za/bitstream/handle/10500/3264/thesis_ngwenya_v.pdf?isAllowed=y&sequence=1
http://uir.unisa.ac.za/bitstream/handle/10500/18792/MA%20Thesis%20by%20E.%20Bande.pdf?isAllowed=y&sequence=1
http://uir.unisa.ac.za/bitstream/handle/10500/5839/pauldachpalli.pdf?sequence=1
http://uir.unisa.ac.za/bitstream/handle/10500/24849/thesis_isaacs_gg.pdf?sequence=1
http://hdl.handle.net/10500/27678
http://hdl.handle.net/10500/27678
http://hdl.handle.net/2263/65433
http://hdl.handle.net/2263/65433
http://hdl.handle.net/10353/2381
http://hdl.handle.net/10353/2381
http://hdl.handle.net/10353/2381
http://hdl.handle.net/10353/4926
http://hdl.handle.net/10353/4926
http://hdl.handle.net/10353/4926
https://hdl.handle.net/1887/3195087
https://hdl.handle.net/1887/3195087
https://core.ac.uk/download/pdf/58912731.pdf
https://core.ac.uk/download/pdf/19330277.pdf
https://core.ac.uk/download/pdf/327151397.pdf
https://core.ac.uk/download/pdf/4825325.pdf
https://core.ac.uk/download/pdf/51076600.pdf
https://core.ac.uk/download/pdf/199937597.pdf


  335 
 

https://core.ac.uk/download/pdf/286383924.pdf 

<1% match (Internet from 12-Jan-2023) 

https://core.ac.uk/download/pdf/35318859.pdf 

<1% match (Internet from 15-Jan-2023) 

https://core.ac.uk/download/pdf/39670448.pdf 

<1% match (Internet from 14-Jan-2023) 

https://core.ac.uk/download/pdf/143407985.pdf 

<1% match (Internet from 10-Mar-2020) 

https://core.ac.uk/download/pdf/58825759.pdf 

<1% match () 

Ngcobo, Precious.. "An examination of substance abuse prevention programmes and their 

impact on minors who are prone to substance abuse in South Africa.", 2019 

<1% match (Internet from 15-Dec-2022) 

https://researchspace.ukzn.ac.za/bitstream/handle/10413/16495/Ajanaku_Olateju_Jumoke_2

019.pdf.txt?sequence=3 

<1% match (Internet from 10-Sep-2023) 

https://researchspace.ukzn.ac.za/bitstream/handle/10413/22240/Ngubane_Nozipho_Babra_2

021.pdf?isAllowed=y&sequence=1 

<1% match (Internet from 16-Dec-2022) 

https://researchspace.ukzn.ac.za/bitstream/handle/10413/14826/Chitha_Nombulelo_2017.pdf

?isAllowed=y&sequence=3 

<1% match (Internet from 26-Aug-2021) 

https://researchspace.ukzn.ac.za/jspui/bitstream/10413/16505/3/Anduvare_Everlyn_M%27m

bone_2019.pdf 

<1% match (Internet from 10-Nov-2022) 

https://researchspace.ukzn.ac.za/bitstream/handle/10413/16727/Chipfupa_Unity_2017.pdf?is

Allowed=y&sequence=1 

<1% match (Internet from 09-Dec-2022) 

https://researchspace.ukzn.ac.za/bitstream/handle/10413/21171/Reddy_Letitia_Nicole_2019.

pdf?isAllowed=y&sequence=1 

<1% match (Internet from 17-Jan-2017) 

http://sociology.about.com 

<1% match (Internet from 26-Feb-2023) 

http://ir.mu.ac.ke:8080 

<1% match (Internet from 26-Feb-2023) 

http://ir.mu.ac.ke:8080 

<1% match (Internet from 12-Dec-2022) 

https://docplayer.net/195055737-Demystifying-ontology-and-epistemology-in-research-

methods.html 

<1% match (Internet from 11-Jun-2019) 

https://docplayer.net/10588937-Performance-appraisal-politics-and-employee-turnover-

intention.html 

<1% match (Internet from 27-Jun-2020) 

https://docplayer.net/14892556-Language-learning-motivation-the-palestinian-context.html 

<1% match (Internet from 12-Nov-2014) 

http://www.ncbi.nlm.nih.gov 

<1% match () 

Sachi Tomokawa, Kimihiro Miyake, Takeshi Akiyama, Yuka Makino et al. "Effective school-

based preventive interventions for alcohol use in Africa: a systematic review", African Health 

Sciences 

<1% match (Internet from 14-Apr-2015) 

http://www.ncbi.nlm.nih.gov 

<1% match () 

https://core.ac.uk/download/pdf/286383924.pdf
https://core.ac.uk/download/pdf/35318859.pdf
https://core.ac.uk/download/pdf/39670448.pdf
https://core.ac.uk/download/pdf/143407985.pdf
https://core.ac.uk/download/pdf/58825759.pdf
https://researchspace.ukzn.ac.za/handle/10413/18435
https://researchspace.ukzn.ac.za/handle/10413/18435
https://researchspace.ukzn.ac.za/bitstream/handle/10413/16495/Ajanaku_Olateju_Jumoke_2019.pdf.txt?sequence=3
https://researchspace.ukzn.ac.za/bitstream/handle/10413/16495/Ajanaku_Olateju_Jumoke_2019.pdf.txt?sequence=3
https://researchspace.ukzn.ac.za/bitstream/handle/10413/22240/Ngubane_Nozipho_Babra_2021.pdf?isAllowed=y&sequence=1
https://researchspace.ukzn.ac.za/bitstream/handle/10413/22240/Ngubane_Nozipho_Babra_2021.pdf?isAllowed=y&sequence=1
https://researchspace.ukzn.ac.za/bitstream/handle/10413/14826/Chitha_Nombulelo_2017.pdf?isAllowed=y&sequence=3
https://researchspace.ukzn.ac.za/bitstream/handle/10413/14826/Chitha_Nombulelo_2017.pdf?isAllowed=y&sequence=3
https://researchspace.ukzn.ac.za/jspui/bitstream/10413/16505/3/Anduvare_Everlyn_M%27mbone_2019.pdf
https://researchspace.ukzn.ac.za/jspui/bitstream/10413/16505/3/Anduvare_Everlyn_M%27mbone_2019.pdf
https://researchspace.ukzn.ac.za/bitstream/handle/10413/16727/Chipfupa_Unity_2017.pdf?isAllowed=y&sequence=1
https://researchspace.ukzn.ac.za/bitstream/handle/10413/16727/Chipfupa_Unity_2017.pdf?isAllowed=y&sequence=1
https://researchspace.ukzn.ac.za/bitstream/handle/10413/21171/Reddy_Letitia_Nicole_2019.pdf?isAllowed=y&sequence=1
https://researchspace.ukzn.ac.za/bitstream/handle/10413/21171/Reddy_Letitia_Nicole_2019.pdf?isAllowed=y&sequence=1
http://sociology.about.com/od/Statistics/a/Linear-Regression-Analysis.htm
http://ir.mu.ac.ke:8080/jspui/bitstream/123456789/3477/1/Naibei%20Benson%20Baraza.pdf
http://ir.mu.ac.ke:8080/jspui/bitstream/123456789/5371/1/SHARON%20Theses%202021.pdf
https://docplayer.net/195055737-Demystifying-ontology-and-epistemology-in-research-methods.html
https://docplayer.net/195055737-Demystifying-ontology-and-epistemology-in-research-methods.html
https://docplayer.net/10588937-Performance-appraisal-politics-and-employee-turnover-intention.html
https://docplayer.net/10588937-Performance-appraisal-politics-and-employee-turnover-intention.html
https://docplayer.net/14892556-Language-learning-motivation-the-palestinian-context.html
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3077892/
https://www.ncbi.nlm.nih.gov/pubmed/33402988
https://www.ncbi.nlm.nih.gov/pubmed/33402988
https://www.ncbi.nlm.nih.gov/pubmed/33402988
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC2924306/


  336 
 

Judith Schoonenboom, R. Burke Johnson. "How to Construct aMixed Methods Research 

Design", Kolner Zeitschrift Fur Soziologie Und Sozialpsychologie 

<1% match () 

Richard Boateng, Alfred Edwin Yawson, Prince Owusu Adoma. "Rural–urban and socio-

demographic differentials in perceived health state among aging population in Ghana", Journal 

of Health, Population, and Nutrition 

<1% match (Heather M. Thompson, Armeda Stevenson Wojciak, Morgan E. Cooley. "Family-

based approach to the child welfare system: an integration of Bowen family theory concepts", 

Journal of Family Social Work, 2019) 

Heather M. Thompson, Armeda Stevenson Wojciak, Morgan E. Cooley. "Family-based 

approach to the child welfare system: an integration of Bowen family theory concepts", 

Journal of Family Social Work, 2019 

<1% match (Internet from 26-Oct-2022) 

http://ir.jkuat.ac.ke 

<1% match (Internet from 06-Jan-2023) 

http://ir.jkuat.ac.ke 

<1% match (Internet from 29-Oct-2022) 

http://ir.jkuat.ac.ke 

<1% match (Internet from 27-Sep-2021) 

http://ir.jkuat.ac.ke 

<1% match (Internet from 01-Aug-2023) 

http://mail.mjltm.org 

<1% match (Internet from 05-Aug-2023) 

http://mail.mjltm.org 

<1% match (Internet from 26-Nov-2022) 

http://mail.mjltm.org 

<1% match (Internet from 19-Nov-2022) 

https://www.jacarandafm.com/lifestyle/family/combating-drug-abuse-south-african-schools/ 

<1% match () 

Nqoma, Lungiswa. "Educators and learners perceptions on english first additional language 

speakers use of english as medium of instruction", 'Necatibey Faculty of Education Electronics 

Journal of Science and Mathematics Education', 2015 

<1% match (Internet from 05-Oct-2022) 

http://vital.seals.ac.za:8080 

<1% match () 

Mkohlwa, Tantaswa. "Teachers' experiences of English as the language of teaching and 

learning: a case study of two primary schools in East London education district", 'Necatibey 

Faculty of Education Electronics Journal of Science and Mathematics Education', 2015 

<1% match (Internet from 13-Sep-2023) 

http://dspace.unza.zm 

<1% match (Internet from 31-Mar-2023) 

http://dspace.unza.zm 

<1% match (Internet from 25-Sep-2021) 

http://dspace.unza.zm 

<1% match (Internet from 03-Apr-2023) 

http://dspace.unza.zm 

<1% match (Internet from 02-Apr-2023) 

http://dspace.unza.zm 

<1% match (Internet from 20-Sep-2020) 

https://www.eugenetherapy.com/article/attachment-styles-series-part-1-attachment-styles-

in-children 

<1% match (Internet from 23-Sep-2022) 

http://erepository.uonbi.ac.ke 

<1% match (Internet from 18-Mar-2023) 

https://www.ncbi.nlm.nih.gov/pubmed/28989188
https://www.ncbi.nlm.nih.gov/pubmed/28989188
https://www.ncbi.nlm.nih.gov/pubmed/37658469
https://www.ncbi.nlm.nih.gov/pubmed/37658469
https://www.ncbi.nlm.nih.gov/pubmed/37658469
https://doi.org/10.1080/10522158.2019.1584776&n=37
https://doi.org/10.1080/10522158.2019.1584776&n=37
https://doi.org/10.1080/10522158.2019.1584776&n=37
http://ir.jkuat.ac.ke/bitstream/handle/123456789/1782/ATIKIYA%2c%20Rukia-%20PHD%20Business%20Administration-%202015%20Final.pdf?isAllowed=y&sequence=1
http://ir.jkuat.ac.ke/bitstream/handle/123456789/5970/ABONYO%20ABONYO%202022.pdf?isAllowed=y&sequence=1
http://ir.jkuat.ac.ke/bitstream/handle/123456789/5501/Donald_Manyala_Final_Thesis_Formatted_02022021.pdf?isAllowed=y&sequence=1
http://ir.jkuat.ac.ke/bitstream/handle/123456789/2133/PhD_ACCOUNTING_THESIS%20%202016%20HD439_1545_2013%20ODELABU%20A.T..pdf
http://mail.mjltm.org/browse.php?a_id=58&ftxt=1
http://mail.mjltm.org/article-1-51-en.pdf
http://mail.mjltm.org/article-1-65-en.pdf
https://www.jacarandafm.com/lifestyle/family/combating-drug-abuse-south-african-schools/
http://vital.seals.ac.za:8080/vital/access/manager/Repository/vital:63678
http://vital.seals.ac.za:8080/vital/access/manager/Repository/vital:63678
http://vital.seals.ac.za:8080/vital/access/manager/Repository/vital:63678
http://vital.seals.ac.za:8080/vital/access/services/Download/vital:38574/SOURCE1
http://vital.seals.ac.za:8080/vital/access/manager/Repository/vital:65519
http://vital.seals.ac.za:8080/vital/access/manager/Repository/vital:65519
http://vital.seals.ac.za:8080/vital/access/manager/Repository/vital:65519
http://dspace.unza.zm/bitstream/handle/123456789/8040/Main%20document.pdf?isAllowed=y&sequence=1
http://dspace.unza.zm/bitstream/handle/123456789/2973/Main%20Document.pdf?isAllowed=y&sequence=1
http://dspace.unza.zm/bitstream/handle/123456789/4924/Main%20document.pdf
http://dspace.unza.zm/bitstream/handle/123456789/7000/Main%20Document.pdf?isAllowed=y&sequence=1
http://dspace.unza.zm/bitstream/handle/123456789/5910/Cyprian%20Mumba%20Final%20%20Dissertation.pdf?isAllowed=y&sequence=1
https://www.eugenetherapy.com/article/attachment-styles-series-part-1-attachment-styles-in-children
https://www.eugenetherapy.com/article/attachment-styles-series-part-1-attachment-styles-in-children
http://erepository.uonbi.ac.ke/bitstream/handle/11295/90524/Kituku_Influence%20Of%20Conflict%20Resolution%20Strategies%20On%20Project%20Implementation%20A%20Case%20Of%20Titanium%20Base%20Limited%20Kwale%20County%20Kenya.pdf?sequence=3


  337 
 

http://erepository.uonbi.ac.ke 

<1% match (Internet from 14-Apr-2023) 

http://erepository.uonbi.ac.ke 

<1% match (Internet from 05-Jan-2022) 

http://Erepository.uonbi.ac.ke 

<1% match (Internet from 10-Nov-2022) 

http://erepository.uonbi.ac.ke 

<1% match (Internet from 25-Jan-2015) 

http://upetd.up.ac.za 

<1% match () 

"Corporate social investment practitioners’ views regarding Eskom’s contribution towards 

integrated community economic development", 'University of Pretoria - Department of 

Philosophy', 2012 

<1% match (Knowlton Johnson, Matthew Courser, Harold Holder, Brenda Miller et al. "A 

Community Prevention Intervention to Reduce Youth from Inhaling and Ingesting Harmful 

Legal Products", Journal of Drug Education, 2016) 

Knowlton Johnson, Matthew Courser, Harold Holder, Brenda Miller et al. "A Community 

Prevention Intervention to Reduce Youth from Inhaling and Ingesting Harmful Legal Products", 

Journal of Drug Education, 2016 

<1% match (Internet from 04-Jan-2023) 

http://repository.kemu.ac.ke:8080 

<1% match (Internet from 26-Nov-2022) 

http://repository.kemu.ac.ke:8080 

<1% match (Internet from 26-Nov-2022) 

http://repository.kemu.ac.ke:8080 

<1% match () 

Mokwena , Kebogile E., Setshego, Nomkanka J.. "Substance abuse among high school learners 

in a rural education district in the Free State province, South Africa", Medpharm Publications 

Pty Ltd, 2021 

<1% match (Internet from 21-Aug-2022) 

https://www.ajol.info/index.php/aas/article/download/126349/115865 

<1% match (Internet from 14-Jan-2019) 

http://www.policyandinnovationedinburgh.org 

<1% match (Internet from 23-Mar-2023) 

https://ijisrt.com/assets/upload/files/IJISRT23FEB073_(1).pdf 

<1% match (Mushamiri, Shamiso Prudence. "Teachers' Knowledge on Drug Policy Within 

Secondary Schools in Johannesburg, South Africa", University of Johannesburg (South Africa), 

2022) 

Mushamiri, Shamiso Prudence. "Teachers' Knowledge on Drug Policy Within Secondary Schools 

in Johannesburg, South Africa", University of Johannesburg (South Africa), 2022 

<1% match (Internet from 13-Jan-2023) 

https://www.science.gov/topicpages/a/adolescent+substance+abuse.html 

<1% match (Internet from 14-Mar-2023) 

https://www.science.gov/topicpages/p/parenting+support+network 

<1% match (Internet from 14-May-2023) 

https://www.science.gov/topicpages/i/influence+parental+decisions 

<1% match (Internet from 09-Apr-2023) 

https://www.science.gov/topicpages/e/examine+parental+influence 

<1% match (Internet from 03-Jan-2022) 

http://umispace.umi.ac.ug 

<1% match (Internet from 07-Jun-2023) 

https://umispace.umi.ac.ug/bitstream/handle/20.500.12305/563/MONICA%20NYANKUMARE

%20TUMWINE%2008.MMSPPM.17.090.pdf?isAllowed=y&sequence=1 

<1% match (Internet from 03-Jan-2022) 

http://erepository.uonbi.ac.ke/bitstream/handle/11295/99941/Oloo%20Jonah_Information%20Technology%20Innovations%20and%20Performance%20of%20Kenya%20Commercial%20Bank%20Group.pdf?isAllowed=y&sequence=1
http://erepository.uonbi.ac.ke/bitstream/handle/11295/56033/Njuguna_Performance%20Of%20Administrators%20In%20Implementing%20Human%20Immune%20Deficiency%20Virus%20Donor%20Funded%20Projects%20In%20Public%20Institutions.pdf?isAllowed=y&sequence=3
http://erepository.uonbi.ac.ke/bitstream/handle/11295/155804/Baariu%20V_Competitive%20Strategy%20Drivers%2c%20Entrepreneurial%20Orientation%2c%20Macro%20Environment%20and%20Performance%20of%20Manufacturing%20Small%20and%20Medium%20Enterprises%20in%20Nairobi%20City%20County%2c%20Kenya.pdf?isAllowed=y&sequence=1
http://erepository.uonbi.ac.ke/bitstream/handle/11295/154311/Alomba_Influence%20of%20managers%e2%80%99%20strategies%20on%20sustainability%20of%20donor-funded%20community-based%20girl%20child%20support%20projects%20in%20Kenya%20%e2%80%93%20a%20case%20of%20girl%20child%20support%20CBO%20projects%20in%20Kilifi%20county%2c%20Ganze%20sub-county%2c%20Kenya.pdf?isAllowed=y&sequence=1
http://upetd.up.ac.za/thesis/available/etd-11262012-094016/unrestricted/01chapters1-4.pdf
http://upetd.up.ac.za/thesis/available/etd-10302012-110051/
http://upetd.up.ac.za/thesis/available/etd-10302012-110051/
http://upetd.up.ac.za/thesis/available/etd-10302012-110051/
https://doi.org/10.2190/DE.37.3.b&n=37
https://doi.org/10.2190/DE.37.3.b&n=37
https://doi.org/10.2190/DE.37.3.b&n=37
http://repository.kemu.ac.ke:8080/xmlui/bitstream/handle/123456789/807/Paul%20Mutwiwa%20Mwania.pdf?isAllowed=y&sequence=1
http://repository.kemu.ac.ke:8080/xmlui/bitstream/handle/123456789/1162/Final%20Thesis%20Report%20%20-%20Kinyamu%20Igoki%20Sylvia%20%281%29.pdf?isAllowed=y&sequence=1
http://repository.kemu.ac.ke:8080/xmlui/bitstream/handle/123456789/847/RIBUTHI%20JANE%20NJOKI%20thesis.pdf?isAllowed=y&sequence=1
https://www.ajol.info/index.php/safp/article/view/235093
https://www.ajol.info/index.php/safp/article/view/235093
https://www.ajol.info/index.php/safp/article/view/235093
https://www.ajol.info/index.php/aas/article/download/126349/115865
http://www.policyandinnovationedinburgh.org/uploads/3/1/4/1/31417803/investigation_of_the_knowledge_base...pdf
https://ijisrt.com/assets/upload/files/IJISRT23FEB073_(1).pdf
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28935303&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28935303&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
https://www.science.gov/topicpages/a/adolescent+substance+abuse.html
https://www.science.gov/topicpages/p/parenting+support+network
https://www.science.gov/topicpages/i/influence+parental+decisions
https://www.science.gov/topicpages/e/examine+parental+influence
http://umispace.umi.ac.ug/bitstream/handle/20.500.12305/507/FLAVIA%20NANDUGWA%20%2014.MMSHRM.34.059.pdf?isAllowed=y&sequence=1
https://umispace.umi.ac.ug/bitstream/handle/20.500.12305/563/MONICA%20NYANKUMARE%20TUMWINE%2008.MMSPPM.17.090.pdf?isAllowed=y&sequence=1
https://umispace.umi.ac.ug/bitstream/handle/20.500.12305/563/MONICA%20NYANKUMARE%20TUMWINE%2008.MMSPPM.17.090.pdf?isAllowed=y&sequence=1


  338 
 

http://umispace.umi.ac.ug 

<1% match (Internet from 08-Feb-2022) 

http://umispace.umi.ac.ug 

<1% match (Internet from 26-Dec-2022) 

https://dokumen.tips/documents/social-cognitive-theory-minnesota-state-cognitive-theory-

observational.html 

<1% match (Internet from 16-Dec-2022) 

http://knowledgeresonance.com 

<1% match (Internet from 08-Feb-2022) 

https://ujcontent.uj.ac.za/%20vital/access/services/Download/uj:36207/SOURCE1 

<1% match (Internet from 19-Nov-2021) 

https://ujcontent.uj.ac.za/vital/access/services/Download/uj:24342/SOURCE1 

<1% match (Internet from 21-Feb-2022) 

https://ujcontent.uj.ac.za/%20vital/access/services/Download/uj:42833/SOURCE1 

<1% match (Internet from 30-Jan-2022) 

https://www.hindawi.com/journals/isrn/2014/308789/ 

<1% match (Internet from 06-Aug-2020) 

https://mafiadoc.com/chapter-one-introduction-11-background-to-the-study-

in_5cc6d43d097c4721238b4648.html 

<1% match (Internet from 23-Aug-2020) 

https://mafiadoc.com/evaluation-of-the-intents-of-_5b838a8e097c47e1778b45ce.html 

<1% match (Internet from 01-Feb-2023) 

https://tiwedipetubed.weebly.com/uploads/1/3/2/8/132816066/f609cc9378.pdf 

<1% match (Internet from 29-Aug-2021) 

http://www.dissertations.mak.ac.ug 

<1% match (Huriyyah Abdullah Alfaraj, Fatmah Hazza Alsharif, Mona Mohamed Elhady. 

"Psychological Distress among Healthcare Workers with Chronic Diseases during the COVID-19 

Crisis", Mental Illness, 2022) 

Huriyyah Abdullah Alfaraj, Fatmah Hazza Alsharif, Mona Mohamed Elhady. "Psychological 

Distress among Healthcare Workers with Chronic Diseases during the COVID-19 Crisis", Mental 

Illness, 2022 

<1% match (Internet from 27-Sep-2022) 

https://eujournal.org/index.php/esj/article/download/10692/10204 

<1% match (Internet from 06-Feb-2023) 

https://www.mdpi.com/1660-4601/19/8/4859 

<1% match (Internet from 14-Apr-2023) 

https://www.mdpi.com/2071-1050/15/8/6666/html 

<1% match (Internet from 13-Dec-2022) 

https://WWW.MDPI.COM/2313-4321/2/4/18 

<1% match (Internet from 21-Jun-2023) 

https://WWW.MDPI.COM/journal/women 

<1% match (Internet from 08-Dec-2022) 

https://www.prestigegwl.org/ebook/Final%20Book%203.pdf 

<1% match (Nidhan, Priyadarshini. "A study of impact of organization culture on employee 

engagement in selected firms in India.", Devi Ahilya Vishwavidyalaya, 2019) 

Nidhan, Priyadarshini. "A study of impact of organization culture on employee engagement in 

selected firms in India.", Devi Ahilya Vishwavidyalaya, 2019 

<1% match (Internet from 26-Dec-2022) 

http://diva-portal.org 

<1% match (Internet from 24-Apr-2023) 

https://globalpresshub.com/index.php/AJSR/article/download/1020/918/ 

<1% match (Internet from 11-Jan-2023) 

https://nova.newcastle.edu.au/vital/access/services/Download/uon:13735/ATTACHMENT02 

<1% match (Internet from 05-Sep-2008) 

http://umispace.umi.ac.ug/bitstream/handle/20.500.12305/249/JOLLY%20EDDITED%20FOR%20SUBMISSION.pdf?isAllowed=y&sequence=3
http://umispace.umi.ac.ug/xmlui/bitstream/handle/20.500.12305/737/IMMACULATE%20KANYUNYUZI%2013.MBA.10.008.pdf?isAllowed=y&sequence=1
https://dokumen.tips/documents/social-cognitive-theory-minnesota-state-cognitive-theory-observational.html
https://dokumen.tips/documents/social-cognitive-theory-minnesota-state-cognitive-theory-observational.html
http://knowledgeresonance.com/wp-content/uploads/2022/01/RI-Vol-11-3.pdf
https://ujcontent.uj.ac.za/%20vital/access/services/Download/uj:36207/SOURCE1
https://ujcontent.uj.ac.za/vital/access/services/Download/uj:24342/SOURCE1
https://ujcontent.uj.ac.za/%20vital/access/services/Download/uj:42833/SOURCE1
https://www.hindawi.com/journals/isrn/2014/308789/
https://mafiadoc.com/chapter-one-introduction-11-background-to-the-study-in_5cc6d43d097c4721238b4648.html
https://mafiadoc.com/chapter-one-introduction-11-background-to-the-study-in_5cc6d43d097c4721238b4648.html
https://mafiadoc.com/evaluation-of-the-intents-of-_5b838a8e097c47e1778b45ce.html
https://tiwedipetubed.weebly.com/uploads/1/3/2/8/132816066/f609cc9378.pdf
http://www.dissertations.mak.ac.ug/bitstream/handle/20.500.12281/8425/Muyanja-CHUSS-Bachelors.pdf
https://doi.org/10.1155/2022/6653259&n=37
https://doi.org/10.1155/2022/6653259&n=37
https://doi.org/10.1155/2022/6653259&n=37
https://eujournal.org/index.php/esj/article/download/10692/10204
https://www.mdpi.com/1660-4601/19/8/4859
https://www.mdpi.com/2071-1050/15/8/6666/html
https://www.mdpi.com/2313-4321/2/4/18
https://www.mdpi.com/journal/women
https://www.prestigegwl.org/ebook/Final%20Book%203.pdf
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A27531461&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A27531461&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://diva-portal.org/smash/get/diva2:833344/FULLTEXT01.pdf
https://globalpresshub.com/index.php/AJSR/article/download/1020/918/
https://nova.newcastle.edu.au/vital/access/services/Download/uon:13735/ATTACHMENT02


  339 
 

http://www.sahealthinfo.org.za 

<1% match (Internet from 24-Nov-2020) 

http://bear.buckingham.ac.uk 

<1% match (Internet from 12-Jun-2023) 

https://ebin.pub/ap-psychology-prep-plus-2020-amp-2021-9781506259789.html 

<1% match (Internet from 31-Dec-2020) 

https://worlddatabaseofhappiness-archive.eur.nl/hap_quer/hqi_all.php 

<1% match (Internet from 06-Sep-2022) 

https://www.soulcity.org.za/resources/research/literature-reviews/soul-city-institute-drug-

abuse-youth-south-africa.pdf 

<1% match ("The Handbook of Systemic Family Therapy", Wiley, 2020) 

"The Handbook of Systemic Family Therapy", Wiley, 2020 

<1% match (Internet from 14-Nov-2022) 

https://cora.ucc.ie/bitstream/handle/10468/10481/Brosnan_PHD2020.pdf?isAllowed=y&seque

nce=2 

<1% match (Internet from 24-Mar-2020) 

https://www.tandfonline.com/doi/full/10.1080/17517575.2016.1212274 

<1% match (Internet from 03-May-2021) 

https://www.tandfonline.com/doi/full/10.1080/15470140903178567 

<1% match (Internet from 08-Dec-2020) 

https://www.tandfonline.com/doi/full/10.1080/02791072.2019.1707333 

<1% match (Internet from 18-Oct-2018) 

https://fieldsofgreenforall.org.za/wp-content/uploads/2017/01/6.-2016-09-30-_-Vladislav-

Lakcevic-Rule-369a-and-b-Notice.pdf 

<1% match (Internet from 16-Jan-2023) 

https://vdoc.pub/documents/an-introduction-to-criminal-psychology-1g6bid8s10ug 

<1% match (Internet from 16-Jun-2022) 

https://vdoc.pub/documents/multivariate-data-analysis-3nmu0fr2p8cg 

<1% match () 

Steelreed, Jeannie Marie. "Perseverance of Gifted and Talented Graduates from International 

Baccalaureate Diploma Programmes: A Transcendental Phenomenological Study", Scholars 

Crossing, 2019 

<1% match (Internet from 30-Jul-2020) 

https://www.frontiersin.org/articles/10.3389/fnbeh.2017.00015/full 

<1% match (Internet from 29-Oct-2021) 

https://www.frontiersin.org/articles/10.3389/fpsyg.2021.711669/full 

<1% match (Kabir, Rumena. "The Relationship Between Perceived Occupational Stress, 

Gender, Education, and Job Skill Level", Walden University, 2023) 

Kabir, Rumena. "The Relationship Between Perceived Occupational Stress, Gender, Education, 

and Job Skill Level", Walden University, 2023 

<1% match (Internet from 27-Dec-2022) 

https://scholarworks.waldenu.edu/cgi/viewcontent.cgi?article=8751&context=dissertations 

<1% match (Internet from 25-Mar-2023) 

https://www.calendar-canada.ca/faq/what-social-factors-can-influence-your-life 

<1% match (Internet from 28-Aug-2022) 

http://article.sapub.org 

<1% match (Internet from 27-Aug-2023) 

https://v-des-dev-

lnx1.nwu.ac.za/bitstream/handle/10394/34351/Botha%20MJ%2013077376.pdf?isAllowed=y&

sequence=1 

<1% match (Internet from 05-Jun-2019) 

http://libdspace.ufh.ac.za 

<1% match (Internet from 05-Feb-2023) 

http://www.sahealthinfo.org.za/admodule/2006vol5.pdf
http://bear.buckingham.ac.uk/281/1/PhD%20Thesis%20-%20Cyberbullying%20-%20M%20Popovac.pdf
https://ebin.pub/ap-psychology-prep-plus-2020-amp-2021-9781506259789.html
https://worlddatabaseofhappiness-archive.eur.nl/hap_quer/hqi_all.php
https://www.soulcity.org.za/resources/research/literature-reviews/soul-city-institute-drug-abuse-youth-south-africa.pdf
https://www.soulcity.org.za/resources/research/literature-reviews/soul-city-institute-drug-abuse-youth-south-africa.pdf
https://doi.org/10.1002/9781119438519&n=37
https://cora.ucc.ie/bitstream/handle/10468/10481/Brosnan_PHD2020.pdf?isAllowed=y&sequence=2
https://cora.ucc.ie/bitstream/handle/10468/10481/Brosnan_PHD2020.pdf?isAllowed=y&sequence=2
https://www.tandfonline.com/doi/full/10.1080/17517575.2016.1212274
https://www.tandfonline.com/doi/full/10.1080/15470140903178567
https://www.tandfonline.com/doi/full/10.1080/02791072.2019.1707333
https://fieldsofgreenforall.org.za/wp-content/uploads/2017/01/6.-2016-09-30-_-Vladislav-Lakcevic-Rule-369a-and-b-Notice.pdf
https://fieldsofgreenforall.org.za/wp-content/uploads/2017/01/6.-2016-09-30-_-Vladislav-Lakcevic-Rule-369a-and-b-Notice.pdf
https://vdoc.pub/documents/an-introduction-to-criminal-psychology-1g6bid8s10ug
https://vdoc.pub/documents/multivariate-data-analysis-3nmu0fr2p8cg
https://digitalcommons.liberty.edu/doctoral/2240
https://digitalcommons.liberty.edu/doctoral/2240
https://digitalcommons.liberty.edu/doctoral/2240
https://www.frontiersin.org/articles/10.3389/fnbeh.2017.00015/full
https://www.frontiersin.org/articles/10.3389/fpsyg.2021.711669/full
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30528172&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30528172&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
https://scholarworks.waldenu.edu/cgi/viewcontent.cgi?article=8751&context=dissertations
https://www.calendar-canada.ca/faq/what-social-factors-can-influence-your-life
http://article.sapub.org/10.5923.j.ijpbs.20180803.03.html
https://v-des-dev-lnx1.nwu.ac.za/bitstream/handle/10394/34351/Botha%20MJ%2013077376.pdf?isAllowed=y&sequence=1
https://v-des-dev-lnx1.nwu.ac.za/bitstream/handle/10394/34351/Botha%20MJ%2013077376.pdf?isAllowed=y&sequence=1
https://v-des-dev-lnx1.nwu.ac.za/bitstream/handle/10394/34351/Botha%20MJ%2013077376.pdf?isAllowed=y&sequence=1
http://libdspace.ufh.ac.za/bitstream/handle/20.500.11837/531/Phelisa%20Sakati.pdf?seq=


  340 
 

https://ce-classes.com/exam_format/Motivational-Interviewing-Integrating-Motivational-

Approaches-in-SUD-Tx-Settings-ch-8---Copy.pdf 

<1% match () 

Setlalentoa, Marilyn, Ryke, Elma, Strydom, Herman. "INTERVENTION STRATEGIES USED TO 

ADDRESS ALCOHOL ABUSE IN THE NORTH WEST PROVINCE, SOUTH AFRICA", 'Stellenbosch 

University', 2015 

<1% match (Internet from 15-Mar-2022) 

http://cran.fhcrc.org 

<1% match (Internet from 29-Mar-2022) 

https://www.theburningofrome.com/advices/what-is-ontology-epistemology-axiology-and-

methodology/ 

<1% match (Internet from 26-Sep-2022) 

https://ecmeds.net/advice/what-is-an-example-of-disoriented-attachment/ 

<1% match (Internet from 15-Dec-2022) 

https://iussp.org/sites/default/files/event_call_for_papers/iussp_paper1_submitted_15aug201

3_final.pdf 

<1% match (Internet from 14-Mar-2023) 

https://library.ciu.edu.tr/thesis/T424.pdf 

<1% match (Internet from 30-May-2023) 

http://repository.out.ac.tz 

<1% match (Internet from 09-May-2023) 

http://repository.out.ac.tz 

<1% match (Internet from 04-Jan-2023) 

https://dspace.nwu.ac.za/bitstream/handle/10394/37138/Magolego_HM.pdf?isAllowed=y&seq

uence=1 

<1% match (Internet from 13-Nov-2020) 

https://phcfm.org/index.php/phcfm/article/view/934/1558 

<1% match (Internet from 02-Nov-2022) 

https://repository.up.ac.za/bitstream/handle/2263/25401/Complete.pdf?isAllowed=y&sequenc

e=9 

<1% match (Internet from 07-Feb-2019) 

https://repository.up.ac.za/bitstream/handle/2263/59738/Nghondzweni_Minimising_2017.pdf

?isAllowed=y&sequence=1 

<1% match (Internet from 13-Oct-2022) 

https://stratfordjournals.org/journals/index.php/journal-of-public-policy-

governa/article/download/107/117 

<1% match (Internet from 13-Nov-2021) 

https://zenodo.org/record/5651425/files/WJARR-2021-0460.pdf?download=1 

<1% match (Internet from 16-Jan-2023) 

https://www.slideshare.net/RICHARDMENSAH24/probability-sampling-by-richard-mensah-

and-group-members 

<1% match (Sikhwari, Tshimangadzo Daniel. "An Evaluation of the Study Skills Training 

Programme in the Foundation Programme at the University of Venda", University of 

Johannesburg (South Africa), 2021) 

Sikhwari, Tshimangadzo Daniel. "An Evaluation of the Study Skills Training Programme in the 

Foundation Programme at the University of Venda", University of Johannesburg (South Africa), 

2021 

<1% match (Internet from 11-Jan-2023) 

https://welevelupfl.com/behavioral-health/panic-attack-vs-anxiety-attack/ 

<1% match (Internet from 15-Aug-2020) 

https://www.iol.co.za/lifestyle/family/parenting/how-parents-psychological-control-may-lead-

to-young-adults-fear-of-failure-50804222 

<1% match (Internet from 26-May-2020) 

https://pdfs.semanticscholar.org/5f4c/82b21a7790764db7928600d5f71609a013fd.pdf 

https://ce-classes.com/exam_format/Motivational-Interviewing-Integrating-Motivational-Approaches-in-SUD-Tx-Settings-ch-8---Copy.pdf
https://ce-classes.com/exam_format/Motivational-Interviewing-Integrating-Motivational-Approaches-in-SUD-Tx-Settings-ch-8---Copy.pdf
https://socialwork.journals.ac.za/pub/article/view/429
https://socialwork.journals.ac.za/pub/article/view/429
https://socialwork.journals.ac.za/pub/article/view/429
http://cran.fhcrc.org/web/packages/parameters/parameters.pdf
https://www.theburningofrome.com/advices/what-is-ontology-epistemology-axiology-and-methodology/
https://www.theburningofrome.com/advices/what-is-ontology-epistemology-axiology-and-methodology/
https://ecmeds.net/advice/what-is-an-example-of-disoriented-attachment/
https://iussp.org/sites/default/files/event_call_for_papers/iussp_paper1_submitted_15aug2013_final.pdf
https://iussp.org/sites/default/files/event_call_for_papers/iussp_paper1_submitted_15aug2013_final.pdf
https://library.ciu.edu.tr/thesis/T424.pdf
http://repository.out.ac.tz/3787/1/Ruth%20OUT%20RESEARCH%20FINAL%20PDF%20TO%20PRINT%283%29.pdf
http://repository.out.ac.tz/3595/1/SALIM%20MALIATABU%20NGAILO%20tyr.doc
https://dspace.nwu.ac.za/bitstream/handle/10394/37138/Magolego_HM.pdf?isAllowed=y&sequence=1
https://dspace.nwu.ac.za/bitstream/handle/10394/37138/Magolego_HM.pdf?isAllowed=y&sequence=1
https://phcfm.org/index.php/phcfm/article/view/934/1558
https://repository.up.ac.za/bitstream/handle/2263/25401/Complete.pdf?isAllowed=y&sequence=9
https://repository.up.ac.za/bitstream/handle/2263/25401/Complete.pdf?isAllowed=y&sequence=9
https://repository.up.ac.za/bitstream/handle/2263/59738/Nghondzweni_Minimising_2017.pdf?isAllowed=y&sequence=1
https://repository.up.ac.za/bitstream/handle/2263/59738/Nghondzweni_Minimising_2017.pdf?isAllowed=y&sequence=1
https://stratfordjournals.org/journals/index.php/journal-of-public-policy-governa/article/download/107/117
https://stratfordjournals.org/journals/index.php/journal-of-public-policy-governa/article/download/107/117
https://zenodo.org/record/5651425/files/WJARR-2021-0460.pdf?download=1
https://www.slideshare.net/RICHARDMENSAH24/probability-sampling-by-richard-mensah-and-group-members
https://www.slideshare.net/RICHARDMENSAH24/probability-sampling-by-richard-mensah-and-group-members
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28367313&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28367313&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28367313&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
https://welevelupfl.com/behavioral-health/panic-attack-vs-anxiety-attack/
https://www.iol.co.za/lifestyle/family/parenting/how-parents-psychological-control-may-lead-to-young-adults-fear-of-failure-50804222
https://www.iol.co.za/lifestyle/family/parenting/how-parents-psychological-control-may-lead-to-young-adults-fear-of-failure-50804222
https://pdfs.semanticscholar.org/5f4c/82b21a7790764db7928600d5f71609a013fd.pdf


  341 
 

<1% match (Internet from 17-Aug-2023) 

http://www.christopheruniversity.edu.ng 

<1% match (Internet from 20-Feb-2023) 

http://repository.uniba.ac.id 

<1% match (Internet from 07-Mar-2022) 

https://bukidnon.shop/iyotsqy/examples-of-exosystem-bronfenbrenner.html 

<1% match (Internet from 19-Dec-2022) 

https://etd.auburn.edu/bitstream/handle/10415/6038/Big%20Data_Shiwei%20Sun.pdf?isAllo

wed=y&sequence=2 

<1% match (Internet from 07-May-2015) 

http://www.waberconference.com 

<1% match (Internet from 11-Oct-2021) 

http://etd.aau.edu.et 

<1% match (Internet from 18-Nov-2022) 

http://etd.aau.edu.et 

<1% match (Internet from 10-Apr-2023) 

https://scholar.sun.ac.za/bitstream/handle/10019.1/126068/vanbreda_gamified_2022.pdf?isA

llowed=y&sequence=1 

<1% match (Internet from 25-Nov-2022) 

https://vocal.media/humans/tag/breakups 

<1% match (Mchunu, Joyce Namisile. "The Psychosocial and Educational Experiences of 

Sexually Abused Orphans and Vulnerable Children in Hammarsdale, KwaZulu-Natal", 

University of Johannesburg (South Africa), 2021) 

Mchunu, Joyce Namisile. "The Psychosocial and Educational Experiences of Sexually Abused 

Orphans and Vulnerable Children in Hammarsdale, KwaZulu-Natal", University of 

Johannesburg (South Africa), 2021 

<1% match (Internet from 10-Aug-2022) 

https://www.bartleby.com/topics/drug-ecstasy/11 

<1% match (publications) 

Pallant, Julie. "EBOOK: SPSS Survival Manual", EBOOK: SPSS Survival Manual, 2016 

<1% match (Internet from 24-Jun-2023) 

https://www.diva-portal.org/smash/get/diva2:1761649/FULLTEXT01.pdf 

<1% match (Internet from 14-Dec-2020) 

https://www.psychiatrictimes.com/view/familial-influences-adolescent-substance-use 

<1% match (Internet from 01-Jul-2023) 

http://www.strategicjournals.com 

<1% match (Gerbert Kraaykamp, Jochem Tolsma, Maarten H.J. Wolbers. "Educational 

expansion and field of study: trends in the intergenerational transmission of educational 

inequality in the Netherlands", British Journal of Sociology of Education, 2013) 

Gerbert Kraaykamp, Jochem Tolsma, Maarten H.J. Wolbers. "Educational expansion and field 

of study: trends in the intergenerational transmission of educational inequality in the 

Netherlands", British Journal of Sociology of Education, 2013 

<1% match (Internet from 19-Oct-2022) 

http://sro.sussex.ac.uk 

<1% match (Paresh Kumar Sarma, Mohammad Jahangir Alam, Ismat Ara Begum. "Farmers’ 

knowledge, attitudes, and practices towards the adoption of hybrid rice production in 

Bangladesh: an PLS-SEM approach", GM Crops & Food, 2022) 

Paresh Kumar Sarma, Mohammad Jahangir Alam, Ismat Ara Begum. "Farmers’ knowledge, 

attitudes, and practices towards the adoption of hybrid rice production in Bangladesh: an PLS-

SEM approach", GM Crops & Food, 2022 

<1% match (Internet from 28-Mar-2023) 

http://prr.hec.gov.pk 

<1% match (Internet from 30-Jul-2012) 

http://fbe.emu.edu.tr 

http://www.christopheruniversity.edu.ng/journals/CUJMSSVol.2,No.1.pdf
http://repository.uniba.ac.id/557/8/8.%20Lampiran.pdf
https://bukidnon.shop/iyotsqy/examples-of-exosystem-bronfenbrenner.html
https://etd.auburn.edu/bitstream/handle/10415/6038/Big%20Data_Shiwei%20Sun.pdf?isAllowed=y&sequence=2
https://etd.auburn.edu/bitstream/handle/10415/6038/Big%20Data_Shiwei%20Sun.pdf?isAllowed=y&sequence=2
http://www.waberconference.com/images/pdfs/2012ConfProcsVol2.pdf
http://etd.aau.edu.et/bitstream/handle/123456789/17220/Begashaw%20Mamuye.pdf?isAllowed=y&sequence=1
http://etd.aau.edu.et/bitstream/handle/123456789/11638/Tsegaye%20Seifu.pdf?isAllowed=y&sequence=1
https://scholar.sun.ac.za/bitstream/handle/10019.1/126068/vanbreda_gamified_2022.pdf?isAllowed=y&sequence=1
https://scholar.sun.ac.za/bitstream/handle/10019.1/126068/vanbreda_gamified_2022.pdf?isAllowed=y&sequence=1
https://vocal.media/humans/tag/breakups
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28821103&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28821103&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28821103&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
https://www.bartleby.com/topics/drug-ecstasy/11
https://www.diva-portal.org/smash/get/diva2:1761649/FULLTEXT01.pdf
https://www.psychiatrictimes.com/view/familial-influences-adolescent-substance-use
http://www.strategicjournals.com/index.php/journal/article/download/2682/2545
https://doi.org/10.1080/01425692.2013.816622&n=37
https://doi.org/10.1080/01425692.2013.816622&n=37
https://doi.org/10.1080/01425692.2013.816622&n=37
http://sro.sussex.ac.uk/id/eprint/103697/1/Mwangulube%2C%20Wezi.pdf
https://doi.org/10.1080/21645698.2022.2140678&n=37
https://doi.org/10.1080/21645698.2022.2140678&n=37
https://doi.org/10.1080/21645698.2022.2140678&n=37
http://prr.hec.gov.pk/jspui/bitstream/123456789/20444/1/Nemat%20ullah%20education%202020%20bzu%20multan.pdf%2019.4.22.pdf
http://fbe.emu.edu.tr/journal/doc/9-10/10.pdf


  342 
 

<1% match (Internet from 08-Jul-2023) 

https://ia801509.us.archive.org/16/items/comm-engag/comm%20engag.pdf 

<1% match (Internet from 25-Feb-2023) 

https://int-jecse.net/admin/uploads/3859-3866.pdf 

<1% match (Internet from 18-Feb-2021) 

http://ir.umk.edu.my 

<1% match () 

Childs, Tasha Marie. "A Mixed Method Study of How Teachers’ Racial Bias Relates to Student-

Teacher Relationships", Scholar Commons, 2023 

<1% match (Mohammad A. Abu Sabra. "An adapted management of early warning signs of 

relapse questionnaire: Validity and reliability", Archives of Psychiatric Nursing, 2023) 

Mohammad A. Abu Sabra. "An adapted management of early warning signs of relapse 

questionnaire: Validity and reliability", Archives of Psychiatric Nursing, 2023 

<1% match (publications) 

Pallant, Julie. "SPSS Survival Manual: A Step by Step Guide to Data Analysis using IBM SPSS", 

SPSS Survival Manual: A Step by Step Guide to Data Analysis using IBM SPSS, 2020 

<1% match (Internet from 13-Aug-2023) 

https://www.grin.com/document/1363849?lang=es 

<1% match (Internet from 18-Oct-2016) 

http://www.news.com.au 

<1% match (Phiri, Muluti Getrude Muloba. "An Exploration of Factors that May Influence 

Former Substance Abusers to Maintain Sobriety After Exiting Treatment Centres in 

Johannesburg", University of Johannesburg (South Africa), 2023) 

Phiri, Muluti Getrude Muloba. "An Exploration of Factors that May Influence Former Substance 

Abusers to Maintain Sobriety After Exiting Treatment Centres in Johannesburg", University of 

Johannesburg (South Africa), 2023 

<1% match (Internet from 01-Jun-2020) 

http://casopisi.junis.ni.ac.rs 

<1% match (Internet from 25-Jul-2023) 

https://montepulciano.thehandembodied.eu/square-root-inverse-calculator-yybsi 

<1% match (Internet from 20-Dec-2022) 

https://researchrepository.murdoch.edu.au/id/eprint/9347/1/01Whole.pdf 

<1% match (Internet from 14-Oct-2020) 

https://unstats.un.org/unsd/publication/SeriesF/seriesf_82rev2e.pdf 

<1% match (Internet from 21-Aug-2022) 

https://www.regain.us/advice/family/family-systems-theory-definition-what-is-it/ 

<1% match (Internet from 13-Oct-2020) 

https://www.shutterstock.com/search/fixed+income 

<1% match (Yun Joo Chyung, Young Ae Lee, Seon Jeong Ahn, Hee Sung Bang. "Associations 

of Perceived Parental Psychological Control with Depression, Anxiety in Children and 

Adolescents: A Meta-Analysis", Marriage & Family Review, 2021) 

Yun Joo Chyung, Young Ae Lee, Seon Jeong Ahn, Hee Sung Bang. "Associations of Perceived 

Parental Psychological Control with Depression, Anxiety in Children and Adolescents: A Meta-

Analysis", Marriage & Family Review, 2021 

<1% match (Internet from 07-Oct-2022) 

https://ijcms.in/index.php/ijcms/article/download/22/15/17 

<1% match (Internet from 05-Jun-2023) 

http://repository.umsu.ac.id 

<1% match (Internet from 13-Mar-2023) 

http://repository.up.ac.za:8080 

<1% match (Internet from 21-Sep-2023) 

http://repository.up.ac.za:8080 

https://ia801509.us.archive.org/16/items/comm-engag/comm%20engag.pdf
https://int-jecse.net/admin/uploads/3859-3866.pdf
http://ir.umk.edu.my/bitstream/123456789/688/1/ISEB%202020.pdf
https://scholarcommons.sc.edu/context/etd/article/8078/viewcontent/Childs_sc_0202A_18666.pdf
https://scholarcommons.sc.edu/context/etd/article/8078/viewcontent/Childs_sc_0202A_18666.pdf
https://doi.org/10.1016/j.apnu.2023.04.015&n=37
https://doi.org/10.1016/j.apnu.2023.04.015&n=37
https://www.grin.com/document/1363849?lang=es
http://www.news.com.au/lifestyle/parenting/strict-parents-are-a-good-influence-on-their-childrens-friends-study/story-fnet085v-1226492481479?from=public_rss
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30360541&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30360541&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30360541&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://casopisi.junis.ni.ac.rs/index.php/FUEconOrg/article/viewFile/3760/2588
https://montepulciano.thehandembodied.eu/square-root-inverse-calculator-yybsi
https://researchrepository.murdoch.edu.au/id/eprint/9347/1/01Whole.pdf
https://unstats.un.org/unsd/publication/SeriesF/seriesf_82rev2e.pdf
https://www.regain.us/advice/family/family-systems-theory-definition-what-is-it/
https://www.shutterstock.com/search/fixed+income
https://doi.org/10.1080/01494929.2021.1941496&n=37
https://doi.org/10.1080/01494929.2021.1941496&n=37
https://doi.org/10.1080/01494929.2021.1941496&n=37
https://ijcms.in/index.php/ijcms/article/download/22/15/17
http://repository.umsu.ac.id/bitstream/handle/123456789/15238/SKRIPSI%20DEWI%20MUSTIKA.pdf?sequence=1
http://repository.up.ac.za:8080/bitstream/handle/2263/88217/Makahane_Teachers_2019.pdf?isAllowed=y&sequence=3
http://repository.up.ac.za:8080/bitstream/handle/2263/88785/Sithole_Exploring_2022.pdf?isAllowed=y&sequence=3


  343 
 

<1% match (Ronald P. Rohner. "Reliability and Validity of the Parental Control Scale: A Meta-

Analysis of Cross-Cultural and Intracultural Studies", Journal of Cross-Cultural Psychology, 

11/01/2003) 

Ronald P. Rohner. "Reliability and Validity of the Parental Control Scale: A Meta-Analysis of 

Cross-Cultural and Intracultural Studies", Journal of Cross-Cultural Psychology, 11/01/2003 

<1% match (publications) 

Sternberg, Karin. "Children Today An Applied Approach to Child Development through 

Adolescence", Children Today An Applied Approach to Child Development through 

Adolescence, 2023 

<1% match (Internet from 06-Aug-2018) 

http://erepo.usiu.ac.ke 

<1% match (Internet from 15-Dec-2022) 

https://law.resource.org/pub/us/works/Phase1Searches/Data/Proquest/DHHSSearch01.PQDH

HS.0015.2.19.ris 

<1% match (Internet from 09-Dec-2019) 

https://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=2618&context=dissertations 

<1% match (Laura Elwyn, Carolyn Smith. "Child Maltreatment and Adult Substance Abuse: 

The Role of Memory", Journal of Social Work Practice in the Addictions, 2013) 

Laura Elwyn, Carolyn Smith. "Child Maltreatment and Adult Substance Abuse: The Role of 

Memory", Journal of Social Work Practice in the Addictions, 2013 

<1% match (Internet from 03-Feb-2023) 

http://ir.cut.ac.za 

<1% match (Internet from 03-Feb-2023) 

http://ir.cut.ac.za 

<1% match (Internet from 12-Jul-2019) 

https://journals.sagepub.com/doi/10.1177/1534735412442370 

<1% match (Internet from 19-Aug-2015) 

http://repository.seku.ac.ke 

<1% match (Internet from 11-Jan-2023) 

https://www.parlament.mt/media/112736/06713.pdf 

<1% match (Internet from 10-Apr-2021) 

https://www.therecoveryvillage.com/teen-addiction/ 

<1% match (Internet from 13-May-2010) 

http://www.unafei.or.jp 

<1% match (Lin Zhong, Jun Chen, Xiuzhu Chen, Shuang Lin, Lok-kit Chan, Lei Cao, Weiming 

Huang, Yu Du, Yijun Su. "Parent-adolescent relationship and friendship quality: Psychological 

capital as mediator and neighborhood safety and satisfaction as moderator", Current 

Psychology, 2022) 

Lin Zhong, Jun Chen, Xiuzhu Chen, Shuang Lin, Lok-kit Chan, Lei Cao, Weiming Huang, Yu Du, 

Yijun Su. "Parent-adolescent relationship and friendship quality: Psychological capital as 

mediator and neighborhood safety and satisfaction as moderator", Current Psychology, 2022 

<1% match (Ronald Jay Werner-Wilson, Osnat Arbel. "Assessment of Interpersonal Influences 

on Adolescents: The Parent and Peer Influence Scale", American Journal of Family Therapy, 

7/1/2000) 

Ronald Jay Werner-Wilson, Osnat Arbel. "Assessment of Interpersonal Influences on 

Adolescents: The Parent and Peer Influence Scale", American Journal of Family Therapy, 

7/1/2000 

<1% match (Internet from 18-Feb-2019) 

https://journal-archieves8.webs.com/jun11.pdf 

<1% match (Internet from 21-Sep-2023) 

http://repository.maseno.ac.ke 

<1% match (Internet from 17-Oct-2021) 

https://www.iosrjournals.org/iosr-jrme/papers/Vol-11%20Issue-3/Series-3/B1103030920.pdf 

https://doi.org/10.1177/0022022103255650&n=37
https://doi.org/10.1177/0022022103255650&n=37
http://erepo.usiu.ac.ke/bitstream/handle/11732/3191/BERYL%20AKOTH%20OLANG%20MBA%202017.pdf?isAllowed=y&sequence=1
https://law.resource.org/pub/us/works/Phase1Searches/Data/Proquest/DHHSSearch01.PQDHHS.0015.2.19.ris
https://law.resource.org/pub/us/works/Phase1Searches/Data/Proquest/DHHSSearch01.PQDHHS.0015.2.19.ris
https://scholarworks.wmich.edu/cgi/viewcontent.cgi?article=2618&context=dissertations
https://doi.org/10.1080/1533256X.2013.814483&n=37
https://doi.org/10.1080/1533256X.2013.814483&n=37
http://ir.cut.ac.za/bitstream/handle/11462/2194/De%20Lange%2C%20Joel%20Johannes-2.pdf?isAllowed=y&sequence=1
http://ir.cut.ac.za/bitstream/handle/11462/1316/Ramavhea%2C%20Gumani.pdf?isAllowed=y&sequence=1
https://journals.sagepub.com/doi/10.1177/1534735412442370
http://repository.seku.ac.ke/bitstream/handle/123456789/1028/jerome.PDF?sequence=1
https://www.parlament.mt/media/112736/06713.pdf
https://www.therecoveryvillage.com/teen-addiction/
http://www.unafei.or.jp/english/pdf/PDF_rms_all/no64.pdf
https://doi.org/10.1007/s12144-021-02643-1&n=37
https://doi.org/10.1007/s12144-021-02643-1&n=37
https://doi.org/10.1007/s12144-021-02643-1&n=37
https://doi.org/10.1080/01926180050081694&n=37
https://doi.org/10.1080/01926180050081694&n=37
https://doi.org/10.1080/01926180050081694&n=37
https://journal-archieves8.webs.com/jun11.pdf
http://repository.maseno.ac.ke/bitstream/handle/123456789/5779/NYAGWOKA%20ALFRED%20MOREKA.pdf?isAllowed=y&sequence=1
https://www.iosrjournals.org/iosr-jrme/papers/Vol-11%20Issue-3/Series-3/B1103030920.pdf


  344 
 

<1% match (Naidoo, Bhaigiavathie. "Women Principals in Curriculum Leadership at Schools in 

Disadvantaged Communities in the Gauteng East District.", University of Johannesburg (South 

Africa), 2021) 

Naidoo, Bhaigiavathie. "Women Principals in Curriculum Leadership at Schools in 

Disadvantaged Communities in the Gauteng East District.", University of Johannesburg (South 

Africa), 2021 

<1% match (Naohiro Hohashi. "A Family Belief Systems Theory for Transcultural Family 

Health Care Nursing", Journal of Transcultural Nursing, 2019) 

Naohiro Hohashi. "A Family Belief Systems Theory for Transcultural Family Health Care 

Nursing", Journal of Transcultural Nursing, 2019 

<1% match (Internet from 05-Oct-2022) 

http://docs.neu.edu.tr 

<1% match (Internet from 28-Nov-2022) 

http://erepository.uonbi.ac.ke:8080 

<1% match (Internet from 05-Jun-2023) 

http://erepository.uonbi.ac.ke:8080 

<1% match (Internet from 10-Feb-2014) 

http://freefileuploader.com 

<1% match (Internet from 21-Sep-2022) 

https://keralauniversity.ac.in/pdfs/journals/Management_innovator_2022.pdf 

<1% match (Internet from 02-Sep-2022) 

https://repositories.lib.utexas.edu/bitstream/handle/2152/ETD-UT-2012-08-6022/BATSON-

DISSERTATION.pdf?isAllowed=y&sequence=1 

<1% match (Internet from 05-Oct-2021) 

https://repository.nwu.ac.za/bitstream/handle/10394/36820/Malisha_L.pdf?isAllowed=y&sequ

ence=1 

<1% match (Internet from 19-Nov-2016) 

https://ses.library.usyd.edu.au/bitstream/2123/14702/4/BOWDEN%20Michael%20-

%20Final%20Thesis.pdf 

<1% match (van Zyl, Andrew E.. "Drug Use amongst South African Youths: Reasons and 

Solutions", Mediterranean Journal of Social Sciences, 2013.) 

van Zyl, Andrew E.. "Drug Use amongst South African Youths: Reasons and Solutions", 

Mediterranean Journal of Social Sciences, 2013. 

<1% match (Internet from 28-Sep-2022) 

https://www.jyi.org/2018-july/2018/6/15/binge-eating-behavior-in-socially-isolated-female-

mice 

<1% match (Internet from 15-Jan-2022) 

https://www.merckmanuals.com/en-pr/home/mental-health-disorders/substance-related-

disorders/substance-use-disorders 

<1% match (Internet from 25-Sep-2022) 

http://www.sci-int.com 

<1% match (Internet from 25-Jun-2019) 

https://www.scribd.com/document/373017330/426-493-1-PB-pdf 

<1% match (Ming Kong, Yahua Lu. "Take You to Know the Tibetan Adolescents: Their Main 

Social Relationships and the Effect on the Prosocial Behavior", Children and Youth Services 

Review, 2023) 

Ming Kong, Yahua Lu. "Take You to Know the Tibetan Adolescents: Their Main Social 

Relationships and the Effect on the Prosocial Behavior", Children and Youth Services Review, 

2023 

<1% match (Internet from 12-May-2023) 

https://epe.lac-bac.gc.ca/100/201/300/english_language_teaching/2015/ELT-V8N4-All.pdf 

<1% match (Internet from 18-Nov-2020) 

https://idoc.pub/documents/book-stat-econpdf-34m7dq5oxp46 

<1% match (Internet from 11-May-2023) 

http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28302705&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28302705&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28302705&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
https://doi.org/10.1177/1043659619853017&n=37
https://doi.org/10.1177/1043659619853017&n=37
http://docs.neu.edu.tr/library/9436606248.pdf
http://erepository.uonbi.ac.ke:8080/bitstream/handle/11295/43537/Maina%20Margaret%20Wagikondi_An%20investigation%20of%20Commuter%20Satisfaction%20in%20the%20use%20of%20Muthurwa%20terminus%2c%20Nairobi%2c%20Kenya.pdf?isAllowed=y&sequence=3
http://erepository.uonbi.ac.ke:8080/bitstream/handle/11295/5083/Oriwa%20%20-%20Beneficiary%e2%80%99s%20Involvement%20In%20Constituency%20Development%20Fund%20Financed%20Projects%20A%20Case%20Of%20Nyando%20Constituency%2c%20Kenya.pdf?isAllowed=y&sequence=1
http://freefileuploader.com/files/24ktx8hz7nkhdzs6v075.doc
https://keralauniversity.ac.in/pdfs/journals/Management_innovator_2022.pdf
https://repositories.lib.utexas.edu/bitstream/handle/2152/ETD-UT-2012-08-6022/BATSON-DISSERTATION.pdf?isAllowed=y&sequence=1
https://repositories.lib.utexas.edu/bitstream/handle/2152/ETD-UT-2012-08-6022/BATSON-DISSERTATION.pdf?isAllowed=y&sequence=1
https://repository.nwu.ac.za/bitstream/handle/10394/36820/Malisha_L.pdf?isAllowed=y&sequence=1
https://repository.nwu.ac.za/bitstream/handle/10394/36820/Malisha_L.pdf?isAllowed=y&sequence=1
https://ses.library.usyd.edu.au/bitstream/2123/14702/4/BOWDEN%20Michael%20-%20Final%20Thesis.pdf
https://ses.library.usyd.edu.au/bitstream/2123/14702/4/BOWDEN%20Michael%20-%20Final%20Thesis.pdf
https://doi.org/10.5901/mjss.2013.v4n14p581&n=37
https://doi.org/10.5901/mjss.2013.v4n14p581&n=37
https://www.jyi.org/2018-july/2018/6/15/binge-eating-behavior-in-socially-isolated-female-mice
https://www.jyi.org/2018-july/2018/6/15/binge-eating-behavior-in-socially-isolated-female-mice
https://www.merckmanuals.com/en-pr/home/mental-health-disorders/substance-related-disorders/substance-use-disorders
https://www.merckmanuals.com/en-pr/home/mental-health-disorders/substance-related-disorders/substance-use-disorders
http://www.sci-int.com/pdf/4248657181%20a%20Sayyed%20Farooq%20Shah--CO%20ANEELA.pdf
https://www.scribd.com/document/373017330/426-493-1-PB-pdf
https://doi.org/10.1016/j.childyouth.2023.107031&n=37
https://doi.org/10.1016/j.childyouth.2023.107031&n=37
https://doi.org/10.1016/j.childyouth.2023.107031&n=37
https://epe.lac-bac.gc.ca/100/201/300/english_language_teaching/2015/ELT-V8N4-All.pdf
https://idoc.pub/documents/book-stat-econpdf-34m7dq5oxp46


  345 
 

https://ijlter.org/index.php/ijlter/article/download/7225/pdf 

<1% match (Internet from 20-Jan-2023) 

https://journals.copmadrid.org/psed/art/psed2022a15 

<1% match (Internet from 09-Oct-2022) 

https://library.ndsu.edu/ir/bitstream/handle/10365/9349/fs1463_2010.pdf?isAllowed=y&sequ

ence=1 

<1% match (Internet from 07-Sep-2023) 

https://orca.cardiff.ac.uk/id/eprint/35877/12/Amy%20Hamilton-

Roberts%20DEdPsy%20THESIS%20JULY%202012%20PDF%20%281%29%20dec%20page%

20removed.pdf 

<1% match (Internet from 26-Dec-2022) 

https://s3-eu-west-1.amazonaws.com/pstorage-leicester-

213265548798/18342032/U219907.pdf?X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-

Credential=AKIAILQQVTTAWSUNAFFA%2F20221227%2Feu-west-

1%2Fs3%2Faws4_request&X-Amz-Date=20221227T020626Z&X-Amz-Expires=10&X-Amz-

Signature=90cfb27615a74af167d809994e83735d3c233bcf098b2ec0e739093ea3851c8b&X-

Amz-SignedHeaders=host 

<1% match (Internet from 12-Jan-2023) 

https://s3-eu-west-1.amazonaws.com/pstorage-purdue-

258596361474/14966585/sullivan_thesis2.pdf 

<1% match (Internet from 19-Aug-2023) 

https://w.iproject.com.ng/project-material/analysis-of-stock-market-from-investment-

perspective/index.html 

<1% match (Internet from 29-Mar-2022) 

https://www.grafiati.com/en/literature-selections/psychiatric-nurses-mental-health-

services/dissertation/ 

<1% match ("Drug and Alcohol Abuse Prevention Education in Selected Secondary Schools in 

Zambia: Policy Guidelines used", International Journal of Humanities, Social Sciences and 

Education, 2016) 

"Drug and Alcohol Abuse Prevention Education in Selected Secondary Schools in Zambia: 

Policy Guidelines used", International Journal of Humanities, Social Sciences and Education, 

2016 

<1% match (publications) 

European Journal of Marketing, Volume 48, Issue 5-6 (2014-09-16) 

<1% match (J.D. Chandrapal. "Impact of liberalisation on Indian life insurance industry: A 

truly multivariate approach", IIMB Management Review, 2019) 

J.D. Chandrapal. "Impact of liberalisation on Indian life insurance industry: A truly multivariate 

approach", IIMB Management Review, 2019 

<1% match (James Ako Oben, Annelien van Rooyen. "Social cognitive career theory and rural 

high school learners’ intentions to pursue an accounting career", Accounting Education, 2022) 

James Ako Oben, Annelien van Rooyen. "Social cognitive career theory and rural high school 

learners’ intentions to pursue an accounting career", Accounting Education, 2022 

<1% match (Salmon, Lauren Ann. "The Goodness of Fit Between a Learner Experiencing 

Scholastic Barriers to Learning and a Developing, Special Needs School", University of 

Johannesburg (South Africa), 2021) 

Salmon, Lauren Ann. "The Goodness of Fit Between a Learner Experiencing Scholastic Barriers 

to Learning and a Developing, Special Needs School", University of Johannesburg (South 

Africa), 2021 

<1% match (Vu, Patrick. "The Impact of Interpersonal Relations Between Teachers and 

Principals on Organizational Change and Cynicism in Public Elementary Schools Through the 

Lens of the Leader-Member Exchange Theory.", Northwest Nazarene University, 2020) 

Vu, Patrick. "The Impact of Interpersonal Relations Between Teachers and Principals on 

Organizational Change and Cynicism in Public Elementary Schools Through the Lens of the 

Leader-Member Exchange Theory.", Northwest Nazarene University, 2020 

https://ijlter.org/index.php/ijlter/article/download/7225/pdf
https://journals.copmadrid.org/psed/art/psed2022a15
https://library.ndsu.edu/ir/bitstream/handle/10365/9349/fs1463_2010.pdf?isAllowed=y&sequence=1
https://library.ndsu.edu/ir/bitstream/handle/10365/9349/fs1463_2010.pdf?isAllowed=y&sequence=1
https://orca.cardiff.ac.uk/id/eprint/35877/12/Amy%20Hamilton-Roberts%20DEdPsy%20THESIS%20JULY%202012%20PDF%20%281%29%20dec%20page%20removed.pdf
https://orca.cardiff.ac.uk/id/eprint/35877/12/Amy%20Hamilton-Roberts%20DEdPsy%20THESIS%20JULY%202012%20PDF%20%281%29%20dec%20page%20removed.pdf
https://orca.cardiff.ac.uk/id/eprint/35877/12/Amy%20Hamilton-Roberts%20DEdPsy%20THESIS%20JULY%202012%20PDF%20%281%29%20dec%20page%20removed.pdf
https://s3-eu-west-1.amazonaws.com/pstorage-leicester-213265548798/18342032/U219907.pdf?X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIAILQQVTTAWSUNAFFA%2F20221227%2Feu-west-1%2Fs3%2Faws4_request&X-Amz-Date=20221227T020626Z&X-Amz-Expires=10&X-Amz-Signature=90cfb27615a74af167d809994e83735d3c233bcf098b2ec0e739093ea3851c8b&X-Amz-SignedHeaders=host
https://s3-eu-west-1.amazonaws.com/pstorage-leicester-213265548798/18342032/U219907.pdf?X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIAILQQVTTAWSUNAFFA%2F20221227%2Feu-west-1%2Fs3%2Faws4_request&X-Amz-Date=20221227T020626Z&X-Amz-Expires=10&X-Amz-Signature=90cfb27615a74af167d809994e83735d3c233bcf098b2ec0e739093ea3851c8b&X-Amz-SignedHeaders=host
https://s3-eu-west-1.amazonaws.com/pstorage-leicester-213265548798/18342032/U219907.pdf?X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIAILQQVTTAWSUNAFFA%2F20221227%2Feu-west-1%2Fs3%2Faws4_request&X-Amz-Date=20221227T020626Z&X-Amz-Expires=10&X-Amz-Signature=90cfb27615a74af167d809994e83735d3c233bcf098b2ec0e739093ea3851c8b&X-Amz-SignedHeaders=host
https://s3-eu-west-1.amazonaws.com/pstorage-leicester-213265548798/18342032/U219907.pdf?X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIAILQQVTTAWSUNAFFA%2F20221227%2Feu-west-1%2Fs3%2Faws4_request&X-Amz-Date=20221227T020626Z&X-Amz-Expires=10&X-Amz-Signature=90cfb27615a74af167d809994e83735d3c233bcf098b2ec0e739093ea3851c8b&X-Amz-SignedHeaders=host
https://s3-eu-west-1.amazonaws.com/pstorage-leicester-213265548798/18342032/U219907.pdf?X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIAILQQVTTAWSUNAFFA%2F20221227%2Feu-west-1%2Fs3%2Faws4_request&X-Amz-Date=20221227T020626Z&X-Amz-Expires=10&X-Amz-Signature=90cfb27615a74af167d809994e83735d3c233bcf098b2ec0e739093ea3851c8b&X-Amz-SignedHeaders=host
https://s3-eu-west-1.amazonaws.com/pstorage-leicester-213265548798/18342032/U219907.pdf?X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Credential=AKIAILQQVTTAWSUNAFFA%2F20221227%2Feu-west-1%2Fs3%2Faws4_request&X-Amz-Date=20221227T020626Z&X-Amz-Expires=10&X-Amz-Signature=90cfb27615a74af167d809994e83735d3c233bcf098b2ec0e739093ea3851c8b&X-Amz-SignedHeaders=host
https://s3-eu-west-1.amazonaws.com/pstorage-purdue-258596361474/14966585/sullivan_thesis2.pdf
https://s3-eu-west-1.amazonaws.com/pstorage-purdue-258596361474/14966585/sullivan_thesis2.pdf
https://w.iproject.com.ng/project-material/analysis-of-stock-market-from-investment-perspective/index.html
https://w.iproject.com.ng/project-material/analysis-of-stock-market-from-investment-perspective/index.html
https://www.grafiati.com/en/literature-selections/psychiatric-nurses-mental-health-services/dissertation/
https://www.grafiati.com/en/literature-selections/psychiatric-nurses-mental-health-services/dissertation/
https://doi.org/10.20431/2349-0381.0311006&n=37
https://doi.org/10.20431/2349-0381.0311006&n=37
https://doi.org/10.20431/2349-0381.0311006&n=37
https://api.turnitin.com/viewEmerald.asp?r=88.1356531422462&svr=6&session-id=c6462697d13144f5b9e1ccbbd8f094ed&lang=en_us&key=647db5a8ed9a295ddab9252151dc26d1&oid=oid:14:106826
https://doi.org/10.1016/j.iimb.2019.03.003&n=37
https://doi.org/10.1016/j.iimb.2019.03.003&n=37
https://doi.org/10.1080/09639284.2022.2076564&n=37
https://doi.org/10.1080/09639284.2022.2076564&n=37
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28354706&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28354706&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28354706&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28094635&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28094635&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28094635&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917


  346 
 

<1% match (Internet from 07-Mar-2023) 

http://E-biblio.univ-mosta.dz 

<1% match (Internet from 30-Mar-2022) 

https://himjournals.com/article/363 

<1% match () 

Rausch, Meredith Anne. "Relationship between experiences of adverse childhood events and 

intimate partner violence in adult same sex monogamous relationships", University of Iowa, 

2015 

<1% match (Internet from 04-Feb-2023) 

https://phd-dissertations.unizik.edu.ng/repos/81049413950_100501273298.pdf 

<1% match () 

John, Sophie. "MUSIC for midwives: A framework for Down syndrome communication during 

antenatal booking appointments", 2017 

<1% match (Internet from 18-Jul-2021) 

http://repository.chuka.ac.ke 

<1% match (Internet from 26-Aug-2022) 

http://www.hippocampus.si 

<1% match (Bracken, Amber L.. "Relationships Among Adverse Childhood Experiences, Risk 

Factors for Student Success, and Academic Outcomes for Community College Students", 

Tarleton State University, 2023) 

Bracken, Amber L.. "Relationships Among Adverse Childhood Experiences, Risk Factors for 

Student Success, and Academic Outcomes for Community College Students", Tarleton State 

University, 2023 

<1% match (Gettings, Danielle M.. "The Relationship Between Adverse Childhood Experiences, 

Hope, and Well-being Among Rural Latine Adolescents.", Walden University, 2023) 

Gettings, Danielle M.. "The Relationship Between Adverse Childhood Experiences, Hope, and 

Well-being Among Rural Latine Adolescents.", Walden University, 2023 

<1% match (Internet from 10-Mar-2022) 

https://guides.hostos.cuny.edu/hlt214/ch15 

<1% match (Internet from 10-Oct-2022) 

https://kitakyu.repo.nii.ac.jp/?action=repository_action_common_download&attribute_id=20&

file_no=1&item_id=819&item_no=1 

<1% match (Internet from 25-Oct-2021) 

http://openaccess.hacettepe.edu.tr:8080 

<1% match (Internet from 30-May-2023) 

https://pure.port.ac.uk/ws/portalfiles/portal/69316395/Thesis_Fouzi_Bubshait_Nov_30_3033.

pdf 

<1% match (Internet from 14-Jan-2023) 

https://slideplayer.com/slide/5859681/ 

<1% match (Internet from 03-Oct-2021) 

https://www.truity.com/book/neuroticism-dimension-personality 

<1% match ("64th Annual Scientific Meeting "Lifestyle->Lifespan"", The Gerontologist, 2011.) 

"64th Annual Scientific Meeting "Lifestyle->Lifespan"", The Gerontologist, 2011. 

<1% match (Bazzi, Benjamin H.. "An Intersectional Approach on the Effects of Perceived 

Religious Discrimination on Muslim Arab American Males' Ethnic-Racial Identity, Religious 

Identity, Masculinity and Psychological Well-Being", Howard University, 2023) 

Bazzi, Benjamin H.. "An Intersectional Approach on the Effects of Perceived Religious 

Discrimination on Muslim Arab American Males' Ethnic-Racial Identity, Religious Identity, 

Masculinity and Psychological Well-Being", Howard University, 2023 

<1% match (Childs, Tasha Marie. "A Mixed Method Study of How Teachers' Racial Bias Relates 

to Student-Teacher Relationships.", University of South Carolina, 2023) 

Childs, Tasha Marie. "A Mixed Method Study of How Teachers' Racial Bias Relates to Student-

Teacher Relationships.", University of South Carolina, 2023 

http://e-biblio.univ-mosta.dz/bitstream/handle/123456789/22510/HOUICHI%20ASMA%20these%20final.pdf?isAllowed=y&sequence=1
https://himjournals.com/article/363
https://ir.uiowa.edu/etd/1734
https://ir.uiowa.edu/etd/1734
https://ir.uiowa.edu/etd/1734
https://phd-dissertations.unizik.edu.ng/repos/81049413950_100501273298.pdf
https://pure.southwales.ac.uk/en/studentTheses/50493c25-2550-40ce-8c8e-d199e45477ab
https://pure.southwales.ac.uk/en/studentTheses/50493c25-2550-40ce-8c8e-d199e45477ab
http://repository.chuka.ac.ke/bitstream/handle/chuka/308/Timothy%20Kirungia.pdf
http://www.hippocampus.si/ISSN/1854-6935/17_3.pdf
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30317267&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30317267&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30317267&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30249935&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30249935&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
https://guides.hostos.cuny.edu/hlt214/ch15
https://kitakyu.repo.nii.ac.jp/?action=repository_action_common_download&attribute_id=20&file_no=1&item_id=819&item_no=1
https://kitakyu.repo.nii.ac.jp/?action=repository_action_common_download&attribute_id=20&file_no=1&item_id=819&item_no=1
http://openaccess.hacettepe.edu.tr:8080/xmlui/bitstream/handle/11655/25277/Zeynep%20%c3%96ZDEM%20ERT%c3%9cRK_PhD%20Dissertation.pdf?isAllowed=y&sequence=1
https://pure.port.ac.uk/ws/portalfiles/portal/69316395/Thesis_Fouzi_Bubshait_Nov_30_3033.pdf
https://pure.port.ac.uk/ws/portalfiles/portal/69316395/Thesis_Fouzi_Bubshait_Nov_30_3033.pdf
https://slideplayer.com/slide/5859681/
https://www.truity.com/book/neuroticism-dimension-personality
https://doi.org/10.1093/geront/gns068&n=37
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30240737&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30240737&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30240737&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30246688&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30246688&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917


  347 
 

<1% match (Nkangane, Lindelwa Nonkqubela. "Prevalence and Factors Associated with 

Substance Abuse Amongst Adolescents Attending Secondary School in Ekurhuleni Metropolitan 

Municipality, Gauteng Province", University of Johannesburg (South Africa), 2023) 

Nkangane, Lindelwa Nonkqubela. "Prevalence and Factors Associated with Substance Abuse 

Amongst Adolescents Attending Secondary School in Ekurhuleni Metropolitan Municipality, 

Gauteng Province", University of Johannesburg (South Africa), 2023 

<1% match (Quezada, Jazmin. "Forecasting Crashes, Credit Card Default, and Imputation 

Analysis on Missing Values by the use of Neural Networks.", The University of Texas at El 

Paso, 2019) 

Quezada, Jazmin. "Forecasting Crashes, Credit Card Default, and Imputation Analysis on 

Missing Values by the use of Neural Networks.", The University of Texas at El Paso, 2019 

<1% match (Schoff, Ronald D.. "A Quantitative Study of Transformational Leadership and 

Safety Incidence in a Unionized Public Utility.", Indiana State University, 2020) 

Schoff, Ronald D.. "A Quantitative Study of Transformational Leadership and Safety Incidence 

in a Unionized Public Utility.", Indiana State University, 2020 

<1% match (Internet from 23-Jun-2023) 

https://badanpenerbit.org/index.php/Akuntansi/article/download/28/24/43 

<1% match (Internet from 06-May-2020) 

https://health.usnews.com/wellness/for-parents/articles/2018-07-03/what-parents-need-to-

know-about-sibling-rivalry-and-abuse 

<1% match (Internet from 14-Jul-2023) 

https://ia802309.us.archive.org/29/items/aidshiv/Forbidden%20Knowledge_04142923/Spiritu

al%20-%20Energy%20Cords%20Mastery%20Of%20Relationships.pdf 

<1% match (Internet from 23-Apr-2020) 

https://ijbssnet.com/journals/Vol_8_No_11_November_2017/9.pdf 

<1% match () 

Edlund, Denielle Marie. "Reiki and its Effect on the Chakras, as Measured by the Aurastar 

Imaging Device", OpenCommons@UConn, 2003 

<1% match (Internet from 08-Nov-2022) 

https://rsuir-library.rsu.ac.th/bitstream/123456789/175/1/Tshering%20Denkar.pdf 

<1% match (Internet from 06-Jan-2023) 

http://thesismode.web.fc2.com 

<1% match (Internet from 12-Oct-2022) 

http://utpedia.utp.edu.my 

<1% match (Internet from 02-Feb-2020) 

https://www.ijitee.org/wp-content/uploads/papers/v8i12/L25021081219.pdf 

<1% match (Internet from 23-Dec-2022) 

https://1library.net/document/y95lrdjz-influenceof-prompting-enhancement-reading-abilities-

dyslexiain-primary-schools.html 

<1% match (Moore, Jason. "Hidden Leaders: Socioeconomic Status and the Relationship 

Between Grit and Transformational Leadership in College Students", Dallas Baptist University, 

2023) 

Moore, Jason. "Hidden Leaders: Socioeconomic Status and the Relationship Between Grit and 

Transformational Leadership in College Students", Dallas Baptist University, 2023 

<1% match () 

Jang, Yisak. "Perceived Value of Fast-food Restaurant Franchises in the USA", FIU Digital 

Commons, 2015 

<1% match (Internet from 23-Jun-2021) 

https://ir-

library.ku.ac.ke/bitstream/handle/123456789/926/Kairanya%2c%20Lydia%20Ntembi.pdf?isAl

lowed=y&sequence=3 

<1% match (Internet from 20-Dec-2022) 

http://uilis.unsyiah.ac.id 

<1% match (Internet from 06-Dec-2021) 

http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30360475&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30360475&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30360475&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A22589816&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A22589816&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28022269&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28022269&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
https://badanpenerbit.org/index.php/Akuntansi/article/download/28/24/43
https://health.usnews.com/wellness/for-parents/articles/2018-07-03/what-parents-need-to-know-about-sibling-rivalry-and-abuse
https://health.usnews.com/wellness/for-parents/articles/2018-07-03/what-parents-need-to-know-about-sibling-rivalry-and-abuse
https://ia802309.us.archive.org/29/items/aidshiv/Forbidden%20Knowledge_04142923/Spiritual%20-%20Energy%20Cords%20Mastery%20Of%20Relationships.pdf
https://ia802309.us.archive.org/29/items/aidshiv/Forbidden%20Knowledge_04142923/Spiritual%20-%20Energy%20Cords%20Mastery%20Of%20Relationships.pdf
https://ijbssnet.com/journals/Vol_8_No_11_November_2017/9.pdf
https://opencommons.uconn.edu/cgi/viewcontent.cgi?article=1049
https://opencommons.uconn.edu/cgi/viewcontent.cgi?article=1049
https://rsuir-library.rsu.ac.th/bitstream/123456789/175/1/Tshering%20Denkar.pdf
http://thesismode.web.fc2.com/article/201776/i-need-someone-to-talk-to-song/
http://utpedia.utp.edu.my/22682/1/20C80C~1.PDF
https://www.ijitee.org/wp-content/uploads/papers/v8i12/L25021081219.pdf
https://1library.net/document/y95lrdjz-influenceof-prompting-enhancement-reading-abilities-dyslexiain-primary-schools.html
https://1library.net/document/y95lrdjz-influenceof-prompting-enhancement-reading-abilities-dyslexiain-primary-schools.html
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A29395606&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A29395606&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://digitalcommons.fiu.edu/etd/1823
http://digitalcommons.fiu.edu/etd/1823
https://ir-library.ku.ac.ke/bitstream/handle/123456789/926/Kairanya%2c%20Lydia%20Ntembi.pdf?isAllowed=y&sequence=3
https://ir-library.ku.ac.ke/bitstream/handle/123456789/926/Kairanya%2c%20Lydia%20Ntembi.pdf?isAllowed=y&sequence=3
https://ir-library.ku.ac.ke/bitstream/handle/123456789/926/Kairanya%2c%20Lydia%20Ntembi.pdf?isAllowed=y&sequence=3
http://uilis.unsyiah.ac.id/oer/files/original/42af6aeb7e70a742ad16dbec47fdcba5.pdf


  348 
 

https://www.econstor.eu/bitstream/10419/230559/1/Trends-in-Emerging-Markets-Finance-

Institutions-and-Money.pdf 

<1% match (Internet from 23-May-2023) 

https://www.grossarchive.com/project/8836/problems-of-selection-and-acquisition-of-legal-

materials 

<1% match (Johanna Darrah, Joyce Magill-Evans, Joanne Volden, Megan Hodge, Gayatri 

Kembhavi. "Scores of Typically Developing Children on the Peabody Developmental Motor 

Scales—Infancy to Preschool", Physical & Occupational Therapy In Pediatrics, 2009) 

Johanna Darrah, Joyce Magill-Evans, Joanne Volden, Megan Hodge, Gayatri Kembhavi. "Scores 

of Typically Developing Children on the Peabody Developmental Motor Scales—Infancy to 

Preschool", Physical & Occupational Therapy In Pediatrics, 2009 

<1% match (Patricia Enedudu Idoko. "The Prospective Relationship of Attachment Theory and 

Dispositional Forgiveness: An Exploration of a Somali Population in the United States", 

International Journal of Humanities, Social Sciences and Education, 2023) 

Patricia Enedudu Idoko. "The Prospective Relationship of Attachment Theory and Dispositional 

Forgiveness: An Exploration of a Somali Population in the United States", International Journal 

of Humanities, Social Sciences and Education, 2023 

<1% match (Rachel E. Kahn, Christopher Holmes, Julee P. Farley, Jungmeen Kim-Spoon. 

"Delay Discounting Mediates Parent–Adolescent Relationship Quality and Risky Sexual 

Behavior for Low Self-Control Adolescents", Journal of Youth and Adolescence, 2015) 

Rachel E. Kahn, Christopher Holmes, Julee P. Farley, Jungmeen Kim-Spoon. "Delay 

Discounting Mediates Parent–Adolescent Relationship Quality and Risky Sexual Behavior for 

Low Self-Control Adolescents", Journal of Youth and Adolescence, 2015 

<1% match (Internet from 17-Jan-2023) 

https://gredos.usal.es/bitstream/handle/10366/17425/DAEE_04_07_Diversification.pdf?seque

nce=1 

<1% match (Internet from 15-Mar-2023) 

https://nonpareilonline.com/news/article_3a429e51-4aec-5b21-ab4f-105467d74a54.html 

<1% match (Internet from 20-Dec-2022) 

http://repositorio.ug.edu.ec 

<1% match (Internet from 24-Dec-2022) 

https://www.atlantis-press.com/article/125951728.pdf 

<1% match (Internet from 30-Oct-2019) 

http://www.homesciencejournal.com 

<1% match (Internet from 25-Feb-2013) 

http://www.oxbridgewriters.com 

<1% match (Internet from 16-Jun-2003) 

http://www.state.ia.us 

<1% match (Internet from 22-Jan-2014) 

http://www.uct.ac.za 

<1% match (Bolanle Ogungbamila, Fisayo Adebayo Ajagunna. "When Tolerance Becomes 

Healthy: Influence of Corruption Tolerance on Psychological Distress among Employees in 

Nigeria", Trends in Psychology, 2023) 

Bolanle Ogungbamila, Fisayo Adebayo Ajagunna. "When Tolerance Becomes Healthy: 

Influence of Corruption Tolerance on Psychological Distress among Employees in Nigeria", 

Trends in Psychology, 2023 

<1% match (McPherson, Chandra L.. "Bouncing Back after Rejection and Stress: Exploring the 

Effects of Positive Psychological Capital on B2B's Sales Performance Moderated by 

Personality", The Chicago School of Professional Psychology, 2023) 

McPherson, Chandra L.. "Bouncing Back after Rejection and Stress: Exploring the Effects of 

Positive Psychological Capital on B2B's Sales Performance Moderated by Personality", The 

Chicago School of Professional Psychology, 2023 

https://www.econstor.eu/bitstream/10419/230559/1/Trends-in-Emerging-Markets-Finance-Institutions-and-Money.pdf
https://www.econstor.eu/bitstream/10419/230559/1/Trends-in-Emerging-Markets-Finance-Institutions-and-Money.pdf
https://www.grossarchive.com/project/8836/problems-of-selection-and-acquisition-of-legal-materials
https://www.grossarchive.com/project/8836/problems-of-selection-and-acquisition-of-legal-materials
https://doi.org/10.1080/J006v27n03_02&n=37
https://doi.org/10.1080/J006v27n03_02&n=37
https://doi.org/10.1080/J006v27n03_02&n=37
https://doi.org/10.20431/2349-0381.1003001&n=37
https://doi.org/10.20431/2349-0381.1003001&n=37
https://doi.org/10.20431/2349-0381.1003001&n=37
https://doi.org/10.1007/s10964-015-0332-y&n=37
https://doi.org/10.1007/s10964-015-0332-y&n=37
https://doi.org/10.1007/s10964-015-0332-y&n=37
https://gredos.usal.es/bitstream/handle/10366/17425/DAEE_04_07_Diversification.pdf?sequence=1
https://gredos.usal.es/bitstream/handle/10366/17425/DAEE_04_07_Diversification.pdf?sequence=1
https://nonpareilonline.com/news/article_3a429e51-4aec-5b21-ab4f-105467d74a54.html
http://repositorio.ug.edu.ec/bitstream/redug/63594/1/BFILO-PLL-22P107%20DELGADO-TAMAYO.pdf
https://www.atlantis-press.com/article/125951728.pdf
http://www.homesciencejournal.com/archives/2019/vol5issue1/PartC/5-1-32-506.pdf
http://www.oxbridgewriters.com/essays/psychology/levels-optimism-psychology.php
http://www.state.ia.us/educate/ecese/cfcs/21stcclc/doc/grantmem.html
http://www.uct.ac.za/usr/iapo/apply/RevisedFinalIFDReport(vFINAL2_SJ-JT_21Feb11).pdf
https://doi.org/10.1007/s43076-023-00326-3&n=37
https://doi.org/10.1007/s43076-023-00326-3&n=37
https://doi.org/10.1007/s43076-023-00326-3&n=37
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A29991993&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A29991993&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A29991993&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917


  349 
 

<1% match (Muhammed, Modibbo Buba. "Influence of Family Background and Peer Group 

Relationship on Business Studies Students’ Academic Achievement in Secondary Schools in 

Adamawa State, Nigeria", Kwara State University (Nigeria), 2020) 

Muhammed, Modibbo Buba. "Influence of Family Background and Peer Group Relationship on 

Business Studies Students’ Academic Achievement in Secondary Schools in Adamawa State, 

Nigeria", Kwara State University (Nigeria), 2020 

<1% match (Mwashita, Tinaye Z. H.. "The Glass Ceiling Phenomenon in the South African 

Hospitality Industry.", University of Johannesburg (South Africa), 2020) 

Mwashita, Tinaye Z. H.. "The Glass Ceiling Phenomenon in the South African Hospitality 

Industry.", University of Johannesburg (South Africa), 2020 

<1% match (Xiaojun Yang, Lei Zhu, Qin Chen, Pingping Song, Zhenhong Wang. "Parent 

marital conflict and Internet addiction among Chinese college students: The mediating role of 

father-child, mother-child, and peer attachment", Computers in Human Behavior, 2016) 

Xiaojun Yang, Lei Zhu, Qin Chen, Pingping Song, Zhenhong Wang. "Parent marital conflict and 

Internet addiction among Chinese college students: The mediating role of father-child, 

mother-child, and peer attachment", Computers in Human Behavior, 2016 

<1% match (Internet from 16-Sep-2017) 

https://brage.bibsys.no/xmlui/bitstream/handle/11250/2402631/AVH5035-kand-nr-1525-

masteravh-Mati-navn.pdf?isAllowed=y&sequence=1 

<1% match (Internet from 09-Jan-2023) 

https://infoagesoftware.com/article/how-does-observational-learning-actually-work 

<1% match (Internet from 06-Oct-2022) 

https://journal.achsm.org.au/index.php/achsm/article/download/453/391/2201 

<1% match (Internet from 24-Mar-2023) 

https://oapub.org/edu/index.php/ejes/article/download/4665/7300 

<1% match (Internet from 02-Feb-2023) 

http://umispace.umi.ac.ug:8080 

<1% match (Internet from 06-Apr-2023) 

https://www.health.nsw.gov.au/mentalhealth/psychosocial/principles/pages/behaviour-

factors.aspx 

<1% match ("Handbook of EMDR and Family Therapy Processes", Wiley, 2007) 

"Handbook of EMDR and Family Therapy Processes", Wiley, 2007 

<1% match (Beavers, Veronica Brishay. "A Case Study on Fraternity Involvement of Black 

Men and Its Influence on Sense of Belonging at a Predominantly White Institution", Texas A&M 

University - Commerce, 2023) 

Beavers, Veronica Brishay. "A Case Study on Fraternity Involvement of Black Men and Its 

Influence on Sense of Belonging at a Predominantly White Institution", Texas A&M University - 

Commerce, 2023 

<1% match (Killian, Candace D.. "Online Learning in Higher Education: Perceptions of 

Academic Administrators and Faculty Regarding Online Education in Community Colleges in 

Arkansas.", Arkansas State University, 2020) 

Killian, Candace D.. "Online Learning in Higher Education: Perceptions of Academic 

Administrators and Faculty Regarding Online Education in Community Colleges in Arkansas.", 

Arkansas State University, 2020 

<1% match (Kipp, Kristin. "The Influence of Course Community and Personal Community 

Support on Learner Engagement in Online Courses", Boise State University, 2021) 

Kipp, Kristin. "The Influence of Course Community and Personal Community Support on 

Learner Engagement in Online Courses", Boise State University, 2021 

<1% match (Megan E. Patrick, Linda M. Collins, Edward Smith, Linda Caldwell, Alan Flisher, 

Lisa Wegner. "A Prospective Longitudinal Model of Substance Use Onset Among South African 

Adolescents", Substance Use & Misuse, 2009) 

Megan E. Patrick, Linda M. Collins, Edward Smith, Linda Caldwell, Alan Flisher, Lisa Wegner. "A 

Prospective Longitudinal Model of Substance Use Onset Among South African Adolescents", 

Substance Use & Misuse, 2009 

http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A27739118&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A27739118&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A27739118&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28278463&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28278463&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
https://doi.org/10.1016/j.chb.2016.01.041&n=37
https://doi.org/10.1016/j.chb.2016.01.041&n=37
https://doi.org/10.1016/j.chb.2016.01.041&n=37
https://brage.bibsys.no/xmlui/bitstream/handle/11250/2402631/AVH5035-kand-nr-1525-masteravh-Mati-navn.pdf?isAllowed=y&sequence=1
https://brage.bibsys.no/xmlui/bitstream/handle/11250/2402631/AVH5035-kand-nr-1525-masteravh-Mati-navn.pdf?isAllowed=y&sequence=1
https://infoagesoftware.com/article/how-does-observational-learning-actually-work
https://journal.achsm.org.au/index.php/achsm/article/download/453/391/2201
https://oapub.org/edu/index.php/ejes/article/download/4665/7300
http://umispace.umi.ac.ug:8080/xmlui/bitstream/handle/20.500.12305/784/BONNEFANCE%20BARONGO%20%20%2010-MBA-4-001.pdf?sequence=1
https://www.health.nsw.gov.au/mentalhealth/psychosocial/principles/pages/behaviour-factors.aspx
https://www.health.nsw.gov.au/mentalhealth/psychosocial/principles/pages/behaviour-factors.aspx
https://doi.org/10.1002/9781118269985&n=37
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30240749&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30240749&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30240749&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28000637&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28000637&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28000637&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28319193&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28319193&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
https://doi.org/10.1080/10826080902810244&n=37
https://doi.org/10.1080/10826080902810244&n=37
https://doi.org/10.1080/10826080902810244&n=37


  350 
 

<1% match (Thakar, Pankajbhai G.. "Opinions of the students of granted and self-finance 

higher secondary schools towards education with reference to their personality.", Proquest, 

2015.) 

Thakar, Pankajbhai G.. "Opinions of the students of granted and self-finance higher secondary 

schools towards education with reference to their personality.", Proquest, 2015. 

<1% match (Internet from 14-Aug-2023) 

https://bmcresnotes.biomedcentral.com/articles/10.1186/1756-0500-3-267 

<1% match (Internet from 12-May-2023) 

https://digitalcommons.andrews.edu/cgi/viewcontent.cgi?params=%2Fcontext%2Fdissertatio

ns%2Farticle%2F3029%2F&path_info=Atwell_Chin_Hong_Franka.pdf 

<1% match (Internet from 18-Aug-2017) 

http://discovery.ucl.ac.uk 

<1% match (Internet from 26-Dec-2022) 

https://docu.tips/documents/acevedo-miguel-f-data-analysis-and-statistics-for-geography-

enviromental-science-and-engineering-crc-press-2013pdf-5c1606aa12142 

<1% match (Internet from 05-Sep-2023) 

http://dspace.bu.ac.th 

<1% match (Internet from 09-Mar-2016) 

http://eprints.port.ac.uk 

<1% match (Internet from 03-Feb-2023) 

https://lpaindia.org/wp-content/uploads/2020/08/I-KOAL-2018-Book.pdf 

<1% match (Internet from 19-Feb-2023) 

http://norr.numl.edu.pk 

<1% match () 

Norris, Gareth. "Authoritarianism and privacy:The moderating role of terrorism", 'Queen''s 

University Library', 2017 

<1% match (Internet from 07-Aug-2023) 

http://repository.smuc.edu.et 

<1% match (Internet from 08-Jan-2023) 

https://research-methodology.net/research-philosophy/axiology-2/ 

<1% match (Internet from 18-Sep-2023) 

https://researcharchive.victoria.ac.nz/bitstream/handle/10063/3187/thesis.pdf?sequence=2 

<1% match (Internet from 21-Jan-2023) 

https://somaticpsychotherapytoday.com/power-of-attachment-review/ 

<1% match (Internet from 07-Feb-2014) 

http://stiba-malang.com 

<1% match (Internet from 20-Nov-2022) 

https://univendspace.univen.ac.za/bitstream/handle/11602/1531/Thesis%20-

%20Odhiambo%2c%20n.%20a.-.pdf?isAllowed=y&sequence=1 

<1% match (Internet from 27-Aug-2020) 

https://www.paperdue.com/essay/african-americans-polygamy-research-paper-2169405 

<1% match (Internet from 26-Aug-2016) 

https://www.routledge.com/Adult-Attachment-Patterns-in-a-Treatment-Context-Relationship-

and-narrative/Daniel/p/book/9780415718738 

<1% match (Czik, Amanda Algava. "The Role of Language Status and School-Based 

Relationships in Predicting Student Engagement.", University of Delaware, 2020) 

Czik, Amanda Algava. "The Role of Language Status and School-Based Relationships in 

Predicting Student Engagement.", University of Delaware, 2020 

<1% match (E. Mark Cummings, Julia M. Braungart‐Rieker, Tina Du Rocher‐Schudlich. 

"Emotion and Personality Development in Childhood", Wiley, 2003) 

E. Mark Cummings, Julia M. Braungart‐Rieker, Tina Du Rocher‐Schudlich. "Emotion and 

Personality Development in Childhood", Wiley, 2003 

<1% match (Hamid Allahverdipour, Alireza Hidarnia, Anoushiravan Kazamnegad, Froug Shafii, 

Parviz Azad Fallah, Azita Emami. "THE STATUS OF SELF-CONTROL AND ITS RELATION TO 

http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A3736519&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A3736519&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
https://bmcresnotes.biomedcentral.com/articles/10.1186/1756-0500-3-267
https://digitalcommons.andrews.edu/cgi/viewcontent.cgi?params=%2Fcontext%2Fdissertations%2Farticle%2F3029%2F&path_info=Atwell_Chin_Hong_Franka.pdf
https://digitalcommons.andrews.edu/cgi/viewcontent.cgi?params=%2Fcontext%2Fdissertations%2Farticle%2F3029%2F&path_info=Atwell_Chin_Hong_Franka.pdf
http://discovery.ucl.ac.uk/1445161/1/U592476.pdf
https://docu.tips/documents/acevedo-miguel-f-data-analysis-and-statistics-for-geography-enviromental-science-and-engineering-crc-press-2013pdf-5c1606aa12142
https://docu.tips/documents/acevedo-miguel-f-data-analysis-and-statistics-for-geography-enviromental-science-and-engineering-crc-press-2013pdf-5c1606aa12142
http://dspace.bu.ac.th/bitstream/123456789/5460/1/siwada.ngam.pdf
http://eprints.port.ac.uk/19328/1/PhD_Thesis_(Imad_Chbib).pdf
https://lpaindia.org/wp-content/uploads/2020/08/I-KOAL-2018-Book.pdf
http://norr.numl.edu.pk/repository/filedownload/1601
http://pure.aber.ac.uk/ws/files/28475925/document.pdf
http://pure.aber.ac.uk/ws/files/28475925/document.pdf
http://repository.smuc.edu.et/bitstream/123456789/7568/1/Ruth%20Thesis%20final%20%284%29.pdf
https://research-methodology.net/research-philosophy/axiology-2/
https://researcharchive.victoria.ac.nz/bitstream/handle/10063/3187/thesis.pdf?sequence=2
https://somaticpsychotherapytoday.com/power-of-attachment-review/
http://stiba-malang.com/uploadbank/pustaka/RM/RESEARCH%20METHOD%20COHEN%20ok.pdf
https://univendspace.univen.ac.za/bitstream/handle/11602/1531/Thesis%20-%20Odhiambo%2c%20n.%20a.-.pdf?isAllowed=y&sequence=1
https://univendspace.univen.ac.za/bitstream/handle/11602/1531/Thesis%20-%20Odhiambo%2c%20n.%20a.-.pdf?isAllowed=y&sequence=1
https://www.paperdue.com/essay/african-americans-polygamy-research-paper-2169405
https://www.routledge.com/Adult-Attachment-Patterns-in-a-Treatment-Context-Relationship-and-narrative/Daniel/p/book/9780415718738
https://www.routledge.com/Adult-Attachment-Patterns-in-a-Treatment-Context-Relationship-and-narrative/Daniel/p/book/9780415718738
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A27994967&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A27994967&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
https://doi.org/10.1002/0471264385.wei0609&n=37
https://doi.org/10.1002/0471264385.wei0609&n=37


  351 
 

DRUG ABUSE–RELATED BEHAVIORS AMONG IRANIAN MALE HIGH SCHOOL STUDENTS", Social 

Behavior and Personality: an international journal, 2006) 

Hamid Allahverdipour, Alireza Hidarnia, Anoushiravan Kazamnegad, Froug Shafii, Parviz Azad 

Fallah, Azita Emami. "THE STATUS OF SELF-CONTROL AND ITS RELATION TO DRUG ABUSE–

RELATED BEHAVIORS AMONG IRANIAN MALE HIGH SCHOOL STUDENTS", Social Behavior and 

Personality: an international journal, 2006 

<1% match (Martin I. Gallegos, Brittany Zaring-Hinkle, Nan Wang, James H. Bray. 

"Detachment, peer pressure, and age of first substance use as gateways to later substance 

use", Drug and Alcohol Dependence, 2020) 

Martin I. Gallegos, Brittany Zaring-Hinkle, Nan Wang, James H. Bray. "Detachment, peer 

pressure, and age of first substance use as gateways to later substance use", Drug and 

Alcohol Dependence, 2020 

<1% match (Ora Peleg, Meyran Boniel-Nissim, Orna Tzischinsky. "The Mediating Role of 

Emotional Distress in The Relationship Between Differentiation of Self and The Risk of Eating 

Disorders Among Young Adults", Research Square Platform LLC, 2022) 

Ora Peleg, Meyran Boniel-Nissim, Orna Tzischinsky. "The Mediating Role of Emotional Distress 

in The Relationship Between Differentiation of Self and The Risk of Eating Disorders Among 

Young Adults", Research Square Platform LLC, 2022 

<1% match (Petra Klaassen, Sasja Duijff, Henriëtte Swanenburg de Veye, Frits Beemer et al. 

"Explaining the variable penetrance of CNVs: Parental intelligence modulates expression of 

intellectual impairment caused by the 22q11.2 deletion", American Journal of Medical Genetics 

Part B: Neuropsychiatric Genetics, 2016) 

Petra Klaassen, Sasja Duijff, Henriëtte Swanenburg de Veye, Frits Beemer et al. "Explaining 

the variable penetrance of CNVs: Parental intelligence modulates expression of intellectual 

impairment caused by the 22q11.2 deletion", American Journal of Medical Genetics Part B: 

Neuropsychiatric Genetics, 2016 

<1% match (Shuaib, Abdul-Hakeem Oluwole. "Operational Strategies of Supreme Audit 

Institution and Financial Accountability in Nigerian Public Sector", Kwara State University 

(Nigeria), 2023) 

Shuaib, Abdul-Hakeem Oluwole. "Operational Strategies of Supreme Audit Institution and 

Financial Accountability in Nigerian Public Sector", Kwara State University (Nigeria), 2023 

<1% match (Tarun Roy, Md. Masud Ahmed. "Factors Affecting Family Size: A Study on Narail 

District, Bangladesh", International Journal of Social Science Research, 2023) 

Tarun Roy, Md. Masud Ahmed. "Factors Affecting Family Size: A Study on Narail District, 

Bangladesh", International Journal of Social Science Research, 2023 

<1% match (Vera Arhin, Tabitha Wang’eri, Edward Kigen. "Academic Advising and Student 

Retention in Distance Learning: The Case of University of Cape Coast, Ghana", Journal of 

Educational and Social Research, 2017) 

Vera Arhin, Tabitha Wang’eri, Edward Kigen. "Academic Advising and Student Retention in 

Distance Learning: The Case of University of Cape Coast, Ghana", Journal of Educational and 

Social Research, 2017 

<1% match (Internet from 03-Sep-2019) 

http://centaur.reading.ac.uk 

<1% match (Internet from 27-Feb-2021) 

https://dokumen.pub/research-methodology-concepts-and-cases-2nbsped-9325982390-

9789325982390.html 

<1% match (Internet from 28-Apr-2023) 

https://ece.vnit.ac.in/9wbaqs/article.php?page=example-of-axiology-in-physical-education 

<1% match (Internet from 25-Jan-2022) 

http://ir.kabarak.ac.ke:8080 

<1% match (Internet from 11-Jul-2023) 

https://link.springer.com/article/10.1007/s43545-023-00694-8?code=14ddfd5b-2cbf-4776-

98ae-05f03f54404a&error=cookies_not_supported 

<1% match (Internet from 25-Nov-2022) 

https://doi.org/10.2224/sbp.2006.34.4.413&n=37
https://doi.org/10.2224/sbp.2006.34.4.413&n=37
https://doi.org/10.2224/sbp.2006.34.4.413&n=37
https://doi.org/10.2224/sbp.2006.34.4.413&n=37
https://doi.org/10.1016/j.drugalcdep.2020.108352&n=37
https://doi.org/10.1016/j.drugalcdep.2020.108352&n=37
https://doi.org/10.1016/j.drugalcdep.2020.108352&n=37
https://doi.org/10.21203/rs.3.rs-1496540/v1&n=3160
https://doi.org/10.21203/rs.3.rs-1496540/v1&n=3160
https://doi.org/10.21203/rs.3.rs-1496540/v1&n=3160
https://doi.org/10.1002/ajmg.b.32441&n=37
https://doi.org/10.1002/ajmg.b.32441&n=37
https://doi.org/10.1002/ajmg.b.32441&n=37
https://doi.org/10.1002/ajmg.b.32441&n=37
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30244653&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30244653&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
https://doi.org/10.5296/ijssr.v11i1.20287&n=37
https://doi.org/10.5296/ijssr.v11i1.20287&n=37
https://doi.org/10.1515/jesr-2017-0002&n=37
https://doi.org/10.1515/jesr-2017-0002&n=37
https://doi.org/10.1515/jesr-2017-0002&n=37
http://centaur.reading.ac.uk/85882/1/21819714%20-%20Elshahoubi_Thesis_Redacted.pdf
https://dokumen.pub/research-methodology-concepts-and-cases-2nbsped-9325982390-9789325982390.html
https://dokumen.pub/research-methodology-concepts-and-cases-2nbsped-9325982390-9789325982390.html
https://ece.vnit.ac.in/9wbaqs/article.php?page=example-of-axiology-in-physical-education
http://ir.kabarak.ac.ke:8080/xmlui/bitstream/handle/123456789/654/Ngeno%20Final%20Thesis.pdf?isAllowed=y&sequence=1
https://link.springer.com/article/10.1007/s43545-023-00694-8?code=14ddfd5b-2cbf-4776-98ae-05f03f54404a&error=cookies_not_supported
https://link.springer.com/article/10.1007/s43545-023-00694-8?code=14ddfd5b-2cbf-4776-98ae-05f03f54404a&error=cookies_not_supported


  352 
 

https://prism.ucalgary.ca/bitstream/handle/1880/113160/ucalgary_2021_law_stephanie.pdf?i

sAllowed=y&sequence=2 

<1% match (Internet from 27-Sep-2022) 

https://repositorio.iscte-iul.pt/bitstream/10071/25816/1/phd_maria_dias_proenca.pdf 

<1% match (Internet from 18-Oct-2022) 

http://repository.ut.ac.id 

<1% match (Internet from 21-Jul-2020) 

https://scholarship.shu.edu/cgi/viewcontent.cgi?article=3313&context=dissertations&httpsredi

r=1&referer= 

<1% match (Internet from 14-Jan-2023) 

https://stars.library.ucf.edu/cgi/viewcontent.cgi?article=6103&context=etd 

<1% match (Internet from 27-Sep-2022) 

https://uobrep.openrepository.com/bitstream/handle/10547/624007/Repository%20ALMASRI

A%20Nashatb.pdf?isAllowed=y&sequence=4 

<1% match (Internet from 29-Mar-2017) 

http://www.aph.gov.au 

<1% match (Internet from 13-May-2012) 

http://www.decisioncritical.com 

<1% match (Internet from 19-Aug-2023) 

https://www.researchsquare.com/article/rs-2171514/v1 

<1% match (Internet from 20-Jan-2023) 

http://www.wsipp.wa.gov 

<1% match ("Abstracts", Psychology & Health, 2005) 

"Abstracts", Psychology & Health, 2005 

<1% match ("Blackwell Handbook of Adolescence", Wiley, 2006) 

"Blackwell Handbook of Adolescence", Wiley, 2006 

<1% match (Internet from 05-Mar-2014) 

http://1001essays.com 

<1% match (Al Maktoum, Saeed bin Ahmad bin Khalifa. "Employee's Strategic Alignment 

Effects on Employee's Performance, the Mediating Role of Employee's Engagement.", The 

British University in Dubai, 2023) 

Al Maktoum, Saeed bin Ahmad bin Khalifa. "Employee's Strategic Alignment Effects on 

Employee's Performance, the Mediating Role of Employee's Engagement.", The British 

University in Dubai, 2023 

<1% match (Claudatos, Stephanie Athena. "Moderating Influence of Alcohol Use and Sleep 

Disturbance on the Relationship between Childhood Trauma and Depression in Adolescence", 

Palo Alto University, 2023) 

Claudatos, Stephanie Athena. "Moderating Influence of Alcohol Use and Sleep Disturbance on 

the Relationship between Childhood Trauma and Depression in Adolescence", Palo Alto 

University, 2023 

<1% match (Cory J. Counts, Neha A. John-Henderson. "Childhood trauma and college student 

health: a review of the literature", Journal of American College Health, 2023) 

Cory J. Counts, Neha A. John-Henderson. "Childhood trauma and college student health: a 

review of the literature", Journal of American College Health, 2023 

<1% match (FRENETTE SOUTHWOOD. "Towards a dialect-neutral assessment instrument for 

the language skills of Afrikaans-speaking children: the role of socioeconomic status", Journal 

of Child Language, 2012) 

FRENETTE SOUTHWOOD. "Towards a dialect-neutral assessment instrument for the language 

skills of Afrikaans-speaking children: the role of socioeconomic status", Journal of Child 

Language, 2012 

<1% match (Grete H. Bratberg. "Perceived pubertal timing, pubertal status and the 

prevalence of alcohol drinking and cigarette smoking in early and late adolescence: a 

population based study of 8950 Norwegian boys and girls", Acta Paediatrica, 2/2007) 

https://prism.ucalgary.ca/bitstream/handle/1880/113160/ucalgary_2021_law_stephanie.pdf?isAllowed=y&sequence=2
https://prism.ucalgary.ca/bitstream/handle/1880/113160/ucalgary_2021_law_stephanie.pdf?isAllowed=y&sequence=2
https://repositorio.iscte-iul.pt/bitstream/10071/25816/1/phd_maria_dias_proenca.pdf
http://repository.ut.ac.id/6756/1/42133.pdf
https://scholarship.shu.edu/cgi/viewcontent.cgi?article=3313&context=dissertations&httpsredir=1&referer=
https://scholarship.shu.edu/cgi/viewcontent.cgi?article=3313&context=dissertations&httpsredir=1&referer=
https://stars.library.ucf.edu/cgi/viewcontent.cgi?article=6103&context=etd
https://uobrep.openrepository.com/bitstream/handle/10547/624007/Repository%20ALMASRIA%20Nashatb.pdf?isAllowed=y&sequence=4
https://uobrep.openrepository.com/bitstream/handle/10547/624007/Repository%20ALMASRIA%20Nashatb.pdf?isAllowed=y&sequence=4
http://www.aph.gov.au/DocumentStore.ashx?id=ed6f82aa-4e97-4bd8-a8a6-69f5e4bbe996
http://www.decisioncritical.com/wp-content/uploads/2011/10/A-Retrospective-Study-of-a-Nurse-Residency-Program-and-Reports-of-Job-Satisfaction-Organizational-Commitment-and-Turnover.pdf
https://www.researchsquare.com/article/rs-2171514/v1
http://www.wsipp.wa.gov/ReportFile/1639/Wsipp_Updated-Inventory-of-Evidence-Based-Researched-Based-and-Promising-Practices-For-Prevention-and-Intervention-Services-for-Children-and-Juveniles-in-the-Child-Welfare-Juvenile-Justice-and-Mental-Health-Systems_Report.pdf
https://doi.org/10.1080/14768320500221275&n=37
https://doi.org/10.1002/9780470756607&n=37
http://1001essays.com/category/psychology-essays/page/14/
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30662941&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30662941&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30662941&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28773336&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28773336&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28773336&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
https://doi.org/10.1080/07448481.2022.2130336&n=37
https://doi.org/10.1080/07448481.2022.2130336&n=37
https://doi.org/10.1017/S0305000912000037&n=37
https://doi.org/10.1017/S0305000912000037&n=37
https://doi.org/10.1017/S0305000912000037&n=37


  353 
 

Grete H. Bratberg. "Perceived pubertal timing, pubertal status and the prevalence of alcohol 

drinking and cigarette smoking in early and late adolescence: a population based study of 

8950 Norwegian boys and girls", Acta Paediatrica, 2/2007 

<1% match (Harpreet Kaur Dhir. "chapter 10 21st Century Education for Special Needs 

Students", IGI Global, 2020) 

Harpreet Kaur Dhir. "chapter 10 21st Century Education for Special Needs Students", IGI 

Global, 2020 

<1% match (Jacobs, Magdalena Sophia. "Psychological Contract Breach as Predictor of Job 

Embeddedness of Professional Nurses", University of Johannesburg (South Africa), 2021) 

Jacobs, Magdalena Sophia. "Psychological Contract Breach as Predictor of Job Embeddedness 

of Professional Nurses", University of Johannesburg (South Africa), 2021 

<1% match (Mancuso, Monica L. "High-stakes testing in Louisiana: An analysis of the 

disparate impact on Black and White eighth-grade students and the perspectives of parents", 

Proquest, 20111109) 

Mancuso, Monica L. "High-stakes testing in Louisiana: An analysis of the disparate impact on 

Black and White eighth-grade students and the perspectives of parents", Proquest, 20111109 

<1% match (Nkosivile Welcome Madinga, Marlé van Eyk, Felix Amoah. "LGBT Tourism in 

South Africa: the influence of customer value on behavioural intention", Current Issues in 

Tourism, 2022) 

Nkosivile Welcome Madinga, Marlé van Eyk, Felix Amoah. "LGBT Tourism in South Africa: the 

influence of customer value on behavioural intention", Current Issues in Tourism, 2022 

<1% match (Ramirez, Ezequiel. "Artificial Intelligence in Medical Dosimetry: A Quantitative 

Analysis of Artificial Intelligence Adoption Among Medical Dosimetrists", University of Southern 

California, 2022) 

Ramirez, Ezequiel. "Artificial Intelligence in Medical Dosimetry: A Quantitative Analysis of 

Artificial Intelligence Adoption Among Medical Dosimetrists", University of Southern California, 

2022 

<1% match (Rezaul Karim Ripon, Abdullah Al Zubayer, Quazi Maksudur Rahman, Abid Hasan 

Khan et al. "Factors associated with Facebook addiction among university students amid the 

COVID-19 pandemic: Findings from an online cross-sectional survey", PLOS ONE, 2022) 

Rezaul Karim Ripon, Abdullah Al Zubayer, Quazi Maksudur Rahman, Abid Hasan Khan et al. 

"Factors associated with Facebook addiction among university students amid the COVID-19 

pandemic: Findings from an online cross-sectional survey", PLOS ONE, 2022 

<1% match (Salazar, Alberto. "Underage Drinking: A Test of Low Self-Control Theory.", New 

Mexico State University, 2020) 

Salazar, Alberto. "Underage Drinking: A Test of Low Self-Control Theory.", New Mexico State 

University, 2020 

<1% match (Whitely, Qunita. "An Explanatory Mixed Methods Study on Distance Learning for 

Students with ASD in Urban School Districts", New Jersey City University, 2023) 

Whitely, Qunita. "An Explanatory Mixed Methods Study on Distance Learning for Students with 

ASD in Urban School Districts", New Jersey City University, 2023 

<1% match (Internet from 27-Jan-2023) 

https://ageconsearch.umn.edu/nanna/record/330108/files/560_agris-on-line-4-2022-sarkar-

deb-hazari.pdf?registerDownload=1&version=1&withWatermark=0 

<1% match (Internet from 31-May-2016) 

http://conservancy.umn.edu 

<1% match (Internet from 26-Feb-2023) 

https://curationis.org.za/index.php/curationis/article/view/2379/3326 

<1% match (Internet from 13-Dec-2022) 

https://downloads.hindawi.com/journals/specialissues/352539.pdf 

<1% match (Internet from 24-May-2016) 

http://dro.deakin.edu.au 

<1% match () 

https://doi.org/10.1111/j.1651-2227.2007.00102.x&n=37
https://doi.org/10.1111/j.1651-2227.2007.00102.x&n=37
https://doi.org/10.1111/j.1651-2227.2007.00102.x&n=37
https://doi.org/10.4018/978-1-7998-3069-6.ch010&n=37
https://doi.org/10.4018/978-1-7998-3069-6.ch010&n=37
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28284119&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28284119&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
https://doi.org/10.1080/13683500.2022.2070458&n=37
https://doi.org/10.1080/13683500.2022.2070458&n=37
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A29255687&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A29255687&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A29255687&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
https://doi.org/10.1371/journal.pone.0272905&n=37
https://doi.org/10.1371/journal.pone.0272905&n=37
https://doi.org/10.1371/journal.pone.0272905&n=37
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28029684&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A28029684&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30249018&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
http://gateway.proquest.com/openurl?res_dat=xri%3Apqm&rft_dat=xri%3Apqdiss%3A30249018&rft_val_fmt=info%3Aofi%2Ffmt%3Akev%3Amtx%3Adissertation&url_ver=Z39.88-2004&n=917
https://ageconsearch.umn.edu/nanna/record/330108/files/560_agris-on-line-4-2022-sarkar-deb-hazari.pdf?registerDownload=1&version=1&withWatermark=0
https://ageconsearch.umn.edu/nanna/record/330108/files/560_agris-on-line-4-2022-sarkar-deb-hazari.pdf?registerDownload=1&version=1&withWatermark=0
http://conservancy.umn.edu/bitstream/handle/11299/163289/Slupe_umn_0130E_14775.pdf?isAllowed=y&sequence=1
https://curationis.org.za/index.php/curationis/article/view/2379/3326
https://downloads.hindawi.com/journals/specialissues/352539.pdf
http://dro.deakin.edu.au/eserv/DU:30067470/tatangelo-childrens-2014A.pdf


  354 
 

Basta, Christopher T.. "Educator Perceptions Of Social-Emotional Learning Embedded In 

Academic Instruction To Improve Student Outcomes", DUNE: DigitalUNE, 2020 

<1% match (Internet from 13-Mar-2023) 

https://edinburgjournals.org/journals/index.php/journal-of-strategic-

management/article/download/113/110 

<1% match (Internet from 01-Jan-2021) 

"Social interactionist theory", Wikipedia, en, 2021 

<1% match () 

Fruehwirth, Jane Cooley, Iyer, Sriya, Zhang, Anwen. "Religion and depression in adolescence", 

University of Chicago Press, 2019 

<1% match (Internet from 11-Dec-2022) 

https://files.eric.ed.gov/fulltext/ED398523.pdf 

<1% match () 

DiTullio, Gina. "An Examination of Planning and Implementing Brain-Based Strategies in the 

Elementary Classroom", Fisher Digital Publications, 2018 

<1% match (Internet from 19-Jan-2023) 

https://foundationsproject.ie/images/pdfs/Shaping_YOUR_Future_Manual.pdf 

<1% match (Internet from 09-Feb-2014) 

http://hivphilly.org 

<1% match (Internet from 26-Dec-2022) 

http://i-rep.emu.edu.tr:8080 

<1% match (Internet from 18-Dec-2016) 

http://ifrnd.org 

<1% match (Internet from 04-Feb-2019) 

http://ijllalw.org 

<1% match (Internet from 08-Oct-2021) 

http://ijrcm.org.in 

<1% match (Internet from 22-Dec-2022) 

http://irepository.aua.ac.ke:8080 

<1% match (Internet from 21-Dec-2022) 

https://lastfiascorun.com/africa/faq-what-is-the-meaning-of-sampling-method.html 

<1% match (Internet from 21-Aug-2023) 

https://lenti.fp7-advantage.eu/math-215-lab-51tnw 

<1% match (Internet from 01-Mar-2022) 

http://library.unisel.edu.my 

<1% match () 

NC DOCKS at The University of North Carolina at Greensboro, Pulgar Guzman, Camila A.. 

"Examining the moderating effects of religious coping on the relationship between 

acculturative stress and depression and suicide ideation among emerging adult Latinx 

immigrants", 2021 

<1% match (Internet from 02-Jan-2022) 

https://mobt3ath.com/uplode/books/book-73282.pdf 

<1% match (Internet from 23-Oct-2014) 

http://otago.ourarchive.ac.nz 

<1% match (Internet from 08-Aug-2022) 

https://repository.ju.edu.et/bitstream/handle/123456789/5047/EMIS%20RESEARCH%20MUL

UGETA%20HAILE%202006.pdf?isAllowed=y&sequence=1 

<1% match (Internet from 16-Mar-2023) 

https://repository.unam.edu.na/bitstream/handle/11070/3644/ingo_emmotional_2022.pdf?is

Allowed=y&sequence=1 

<1% match (Internet from 21-Sep-2021) 

https://scholarscompass.vcu.edu/cgi/viewcontent.cgi?amp=&article=1902&context=etd 

<1% match (Internet from 01-Jan-2022) 

http://sdh.hueuni.edu.vn 

https://dune.une.edu/cgi/viewcontent.cgi?article=1287
https://dune.une.edu/cgi/viewcontent.cgi?article=1287
https://edinburgjournals.org/journals/index.php/journal-of-strategic-management/article/download/113/110
https://edinburgjournals.org/journals/index.php/journal-of-strategic-management/article/download/113/110
https://en.wikipedia.org/wiki?curid=24016060
http://eprints.lse.ac.uk/87324/1/Zhang_Religion%20and%20depression_2018_author.pdf
http://eprints.lse.ac.uk/87324/1/Zhang_Religion%20and%20depression_2018_author.pdf
https://files.eric.ed.gov/fulltext/ED398523.pdf
https://fisherpub.sjfc.edu/education_etd/369
https://fisherpub.sjfc.edu/education_etd/369
https://foundationsproject.ie/images/pdfs/Shaping_YOUR_Future_Manual.pdf
http://hivphilly.org/Documents/Prevention%20Plan/2011%20Comprehensive%20HIV%20Prevention%20Plan%20WS.pdf
http://i-rep.emu.edu.tr:8080/xmlui/bitstream/handle/11129/311/Baghirzade.pdf.txt?sequence=3
http://ifrnd.org/journal/index.php/jebs/issue/download/199/34
http://ijllalw.org/DECEMBERISSUEFULL.pdf
http://ijrcm.org.in/download.php?name=ijrcm-4-Ivol-1_issue-2.pdf&path=uploaddata%2Fijrcm-4-Ivol-1_issue-2.pdf
http://irepository.aua.ac.ke:8080/bitstream/handle/123456789/224/Mensah%20Ophelia%20with%20signatures.pdf?isAllowed=y&sequence=1
https://lastfiascorun.com/africa/faq-what-is-the-meaning-of-sampling-method.html
https://lenti.fp7-advantage.eu/math-215-lab-51tnw
http://library.unisel.edu.my/equip-unisel/custom/ebook_catalog/ebook/Theimportanceofhealthcompressed.pdf
http://libres.uncg.edu/ir/uncg/f/Pulgar_uncg_0154D_13229.pdf
http://libres.uncg.edu/ir/uncg/f/Pulgar_uncg_0154D_13229.pdf
http://libres.uncg.edu/ir/uncg/f/Pulgar_uncg_0154D_13229.pdf
http://libres.uncg.edu/ir/uncg/f/Pulgar_uncg_0154D_13229.pdf
https://mobt3ath.com/uplode/books/book-73282.pdf
http://otago.ourarchive.ac.nz/bitstream/handle/10523/1440/TheissenCOcr.pdf
https://repository.ju.edu.et/bitstream/handle/123456789/5047/EMIS%20RESEARCH%20MULUGETA%20HAILE%202006.pdf?isAllowed=y&sequence=1
https://repository.ju.edu.et/bitstream/handle/123456789/5047/EMIS%20RESEARCH%20MULUGETA%20HAILE%202006.pdf?isAllowed=y&sequence=1
https://repository.unam.edu.na/bitstream/handle/11070/3644/ingo_emmotional_2022.pdf?isAllowed=y&sequence=1
https://repository.unam.edu.na/bitstream/handle/11070/3644/ingo_emmotional_2022.pdf?isAllowed=y&sequence=1
https://scholarscompass.vcu.edu/cgi/viewcontent.cgi?amp=&article=1902&context=etd
http://sdh.hueuni.edu.vn/attachments/article/1319/NOIDUNGLA.pdf


  355 
 

<1% match () 

Pudasainee-Kapri, Sangita. "Attachment Security among Toddlers: The Impacts of Supportive 

Coparenting and Father Engagement", SURFACE at Syracuse University, 2012 

<1% match (Internet from 06-Oct-2022) 

https://techniumscience.com/index.php/socialsciences/article/download/5719/2084 

<1% match (Internet from 23-May-2023) 

https://tojqih.net/journals/tojdel/volumes/tojdel-volume11-i01-c02.pdf 

<1% match (Internet from 27-May-2023) 

http://www.cscanada.net 

<1% match (Internet from 12-Jul-2018) 

http://www.fb4all.com 

<1% match (Internet from 06-Aug-2022) 

http://www.repository.smuc.edu.et 

<1% match (Internet from 07-Feb-2014) 

http://www.ttem.ba 

<1% match (Internet from 21-Mar-2014) 

http://www.unlv.edu.sg 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

https://surface.syr.edu/cfs_thesis/1
https://surface.syr.edu/cfs_thesis/1
https://techniumscience.com/index.php/socialsciences/article/download/5719/2084
https://tojqih.net/journals/tojdel/volumes/tojdel-volume11-i01-c02.pdf
http://www.cscanada.net/index.php/hess/article/download/12778/pdf
http://www.fb4all.com/download/ebooks/statistics/Handbook%20of%20Univariate%20and%20Multivariate%20Data%20Analysis%20with%20IBM%20SPSS,%20Second%20Edition%202013.pdf
http://www.repository.smuc.edu.et/bitstream/123456789/6665/1/Kidist%20Habte%20Gudeta%20SGS.0016.2012A%20Final%20To%20St.Marry.docx
http://www.ttem.ba/pdf/ttem_7_1_web.pdf
http://www.unlv.edu.sg/apf2011/APF_2011_ResearchPapers.pdf


  356 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



357 
 

357 
 

 


