
decisions about the organisation and content of lessons in the

classes referred to and elsewhere, and were exemplified, inter
121'1ta, by the inl:>istence on mixed races in smal l group discussions,
the uss of pol+t tcal and Afrocentric curr 'culum material and the

tnt roduct ion of the vernacular. This chapter "lill sxplo"'e the
pupils' resocnses to these initiatives, and win also explore
curriculum decisions which, inadvertently, influenced these
aspects , and were influenced by them. These include such organic>'l-

tiona" arrangements as streaming, large c lass discussions, ra-
cially mixed and unmixsd classes.

Inevitably 'social and personal' learning is intertwined with
•acadsa ic ' 1earn ing and ach ievement , Tn; s has been exp 1ored a

1ittle in the c.,JI1text of the debate about appropriate curriculum
for a mixed race school. In this chapter pupils' r~rspectives on
some of the issues will be considered.

1. Pupils' lPer;;;,~ctives on selected oll"9tmiSlai:iooal footur-es of t~
ct.Illfr·icuhf.i@ «lind the school

1.1 Classrcoa-besed Qrgmi sat {cnai structures

As described before, thi s strategy was employed as a r,u:!.loror-

ganisational strategy almost exclusively in Integrated Studies,
and 'in Ms Chatty's senior English classes. In both of these,
teachers made a conscious effort to encourage pup; 1s to work in
r-ac ial Iy mixed groups. Their aim in making use of small g,~oup
st ructurea ',.as to afford the opportunity for par-t tctpat+on to a
wide spread of pupils, and to encourage the breakdov'Jn of racial
barriers to interaction.
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The majority of pupils interviewed reported that the racial mixing
imposed on them in these small group situations had contributed to
their getting to know people they might not otherwise have spoken
to. Angelina, a black girl in Standard 8, reports how she began to
find it easier to mix with other race groups:

IS helpod lila in many t-mya. U'(0 rol&tioooh'lps. l.ike 'tolking to
poopl0. In ey old oehcol wo gti~kod around with friends, novo!" rni~od.
In IS you'ro mo.dl!lto e+x, At fir'ct I found H: I1nrd"" to talk 1:0 tlhite
otudonto. oml IS hll'POd mo. Mort? than othors.

Elsie, a white girl in the same class, found that this strategy in
Integrated Studies had helped her forget about race in her inter-
actions:

\-10loarnt to mix with dH1Cl'Gaiclns _\rId playa. WQ ~or0 put i"to a!"ol.!pa

and 1'101'0 all working for tho 0000 thins 00 t:lQ forgot O~l.It cej eurc
and all centred on one thin!ll, 00 ;'!: happenod without your lliains ~?Mare
of it. AHol· D whilo we just mixod IlI;yway.

Ravi, an Indian boy in Standard 9, noted h~w he had been helped to
overcome his perception of 'his place' imposed by Apartheid legis-
lation by mixing in smal l groups (and on the f ie ldtr tp) in Ir,-

tegrated Studies. By being forced to mix you inevitably get to
kr.ow the other person better, and common ground has the potentia1
of being found. Elizabeth. ~~white girl in Standard 6, noted that
by be~ng forced to v\''Orkwith black pupils in small groups she had

found that the experience helped her overcome her fear of be-ing
disliked by them, snd that they, too, were nervous of the interac-
tion. These, and numerous other verbatim comments are given in Ap-
pendix 0, part 1.

Clearly the use of racially mixed small groups was not the answer
to racial segregat'ion in the school, as several pup; 15 pointed
(Jut. Segregated groups were still the norm:

Xt, rs no to£lchero would put you in a group w;th SlOlil~OIKI YO'..1d1d1n't
i<"I011 to mal(s us get uaod to oaen o'thsr. Ilut I don't thin'l that real iy
heI pod - you qt-; 11 000 aroupo tOF)Gthar.

M&rinaa. sa in Std B

Some felt that the t"iffiO allocation was too short to wake a mean-
ingful irnoresston on the segr-egated class, and that more natural,
more informal interaction was more helpful in breaking barr+era.
Numer::-' 'c) /erbatim comments are to be found in Apcsndtx 0, part 2.
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The other major curriculum event with social interaction as a main
theme was the annual Integrated Studies trip for the whole class,
and there were simi larly m;}(ed feelings about the value of the

trips. (See Appendix 0, part 3)

They did help you get to know people:
Scdwana m~do co c~oun;cate with peoplo I couldn't boforo - like Gord
(l'IB). Thoy eoro 011 n+eo and friortc.!1y. X got: to !(flQ\~ co.."10 poopl0 oot-
tor - like Elinn (9G) and Vorcni~n (WG) - we eharod a tonto

Rogina, SG in Std 8

But others felt even here the effects were short-lived:

tJo'ro not really unitoo in cur etaea, Wo've got 1ittlG groups. \"Jo
"11:011(00to 'l:h000 'll')opl0 at SOdwano. but when wo cane back it ch~naGd.

ZOdw~. BG in Std S

Thus it seemsthat, while for some the forced mixing was "ineffec-
tive in forming long term bonds, for many it broke the ice and

created a chance for oross-rece mixing that wou"ld nDt have hap"

paned without it. The pupils' comments suggest that , (or some

pupils at least, preconceived id~as about the other gr~ups, and

their views of onesal f and one's own group, might be i1lOdi fied by

this interaction.

Tables 8, 9 and 10 below show pupils' responses to questionnaire
items related to the role of teachers in facilitating racial
mixing.

TnblQ a. p!)('cGpt"ionaof what 'toachers dt. to encourage r~r:ia1 mixing

Numbsro af Gach ro~ponae
Black Indian White

Nothing/don't caro 1f) 3 14
Alr;)oot nothing/ao..71sdo, c.cme don't 9 G 7
Try and mi K re.CQS in grc.ups i5 (l 31
Lot us know G~~h othoro'
culturo/way of l1fo/roligicns 2 "Lot uo tal(o poop10 as thoy ar-e
Lot us 'iva togethor
Troat us aqulill1y 5 3
Oon't let anyono hava a racist
attitude
Allo~1 Illveryone to join ~n
Tl18Ch ue to hlOlp anothar poroon
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Table 8, above, shows pupils' perceptions of what staff did to en-
courage racial mixing. While some pupils felt that many did noth-
ing, where attempts were cons; dared to be made. they were
predominantly in the realm of reaui ring pup; 15 to \l'JOrkin racially
mixed small groups - as happened almost exclusively in Integrated
Studies and Ms Chatty's English class.

From Tabies 9 end 10 bel~~, it is clear that, while this strategy
had some measure of support among pupils, it was more positively
perce ived among black than white pup; ls, the latter being mora
numerous in their rejection of it. (Sse Table 10).

raejo 9. Pupils' porcopi:;ono of'tlMt !!ltoffshould do to onceurase racial .n;}(ing

Nu~bGro of Dach r®oponoG
IHlAck Indion !:JI'i to

31 18 25

2 16
Hi

3

S

2 S

2 S

~H x grouptl inc loss/
for projocts
Nothing noadsd
Bring us togother, but don't
forcs it/~11ow mixing to be
a I"atiJral prccoas
Mix us in dorrnitori9~
Encourago intorllction
Oon't know
Not teachers' job/pupils
ohould do it
Leave 11: to u~, wo're at
a multiracial school
Let us taf\o peop',e as thoy .we
Uo nothing - it incroasos
racial m1arenees
Have a leas Eu~ocontric curriel
tonch us <>, ,)Out aach other' a
r:ulturos
Treat us equally
~1akotiO)o fo~ I:liccuooion
of differences
Speak about not mixing/
bring it out into open
Teachor ohould groat and mix
with CWOnfuna/aet examp'le
~otivatG us to work as a toam

2 2 B

2
3
2

4
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Table 10. What toachors ohould n~t do to oncourago racial aixing

Numbers of eDch rooponse
Bleck Indion White

ForCG people to work togothor
Carryon ao if wo'ro all tho
cooe whon wo'r~ not
Troat us un0qual1y by allowing
b1aekc 00"0 lootley
Put all blocks ;n ono clano
Push nan-rac'!Hel

18

In Questionnaire 4 (Appendix 84), item 18 required pupils to indi-
cate their agreement or disagreement with the statement, 'Lessons
should be arranged so that when pupils work together in small
groups, these are racially mixed,' Ta.ble 11 below, shows the pat-
tern of responses to this statement:

Tt.lb10 11. ReapClrlOGlS to tho. !;ltuoQ;ol'1l0nt: 'Leanone Illhoulc100 arranged co
that whon pupils work in omall 9roupo those arc racially mixad.'

Strongly d;aagreo/ Strclf'ol y agrnol
Standard Oioagro(!l Undocided AgroG

(J. I \~ a I w a I ~I
----

6 I) 2 7 0 Z 5 10 4 a
7 :> 2 7 I) 5 10 Z !':i

8 3 1 5 5 2 8 11 4 13

9 4 1 7 :I 11 9 8

Total 11 6 26 7 I) 21 42 19 38

B = Black
I = Indian
..J = I'lhi ts

'N~G~ s clear from t+ri s table is that, while for all groups there
',,-.1I0rapup; 1s who agree rather than disagree with the statement ,
it is more prevalently agreed with by black and Indian pupils than
by white pupils. The pattern of greater support for the strategy
among black than white pupils 1.' clear here, too, and when this
was tested for statistical significance, this was found at the
0,05 confidence ~sve l , No slgl1ificant di ~ference was 'found in the
responses between Indian and White pupils, nor between the black
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and Indian groups. This suggests that the Indian responses are
closer to each 01 the other groups than they are to each other.
(See Appendix p. Ta~les P1, P2 and P3 for the relevant contingency
tables)

Table 12, bel~#, shows, again, the general trend for black pupils
to feel. more strongly than the other groups, that teachers have a
role to play in encouraging groups to miX. and generally do not do
enough in this regard. (The class by class breakdown for this data
is provided in Appendix Q). When these apparent differ'ences were
tested for statistical significance (see Tables P4 to P6 in Appen-
dix P) it was found that the difference between black and white
pupils was highly significant, reaching the 0.001 confidence
1evel; that the difference between Indian ~~d black pupils w~s not
signHicant; and that the difference behw~en black and Indian
pupils, while approaching significance, in fact was not so at the
0.05 confidence level.

raeto 12. to\lGla of o1iltioY13cticm tl~th tlhat ecaenere do to hcllp groups to mix

Stds 6-9 Don't do onough Do anough Do tOt! r.lltch

Black
Indian
Whito

7
19

23
15
59

7
4

12

36

Table Ui in Appendix U shows that there is gener~l consensus among
all pupils that one of the aspects of a good school is that it en-
courages groups to get to know each other. (Only six pupi ls al-
together di sasreed wi th this atatsment , numbelA 3.) An analysi5 of
the relative importance of certdin criteria of a good ~chool
shows that it is rated relatively highly in a11 groups' choices
of important criteria for a good school. However. examination of
its position in the ranking of choices for each group (Table 39 in
Chapter 8) suggests that it has more relative importance for the
black and Indian pupils than for white pupi 15, compared with the

290



selection of other criteria by each group. as it is in the top
five choices for Indian and black pupils, and not in this group
for white pupils.

The responses to all these questionnai re items suggest that , for
all pup;ls, teacher intervention that encourages racial mixing is
viewed positively. and that the encouragement of such mlxlng is
one of the attributes of a good school. The most prevalent form of
positive interaction was sean for all groups to be the forced
smell group mixing in Integrated Studies and Ms Chatty's English
classes. Other strategies were perce'ivecl to include the en-
couragement of discussion about differences, and an opportunity to
find out about each other, a strategy perceived in th~s context by
white pupi 16 rather than black. Again, these lest two strategies
were features primarily of the Integrated Studies and English
class.

Such strategies were more posit ely viewed by black pupils than
by white, where greater numbers felt there was no need for
teacher intervention as cross race mixing happened without it; and
where it was perceived that forcing the matter made it artificial
and was not helpful,

Given the greater emphasis of black pupils on feelings of aliena-
t ion with in the schoo1, and the sense of ill-ease, reported by

several,that was generated by mixing in class with white puptls ,
it seems that opportunities f r mixing and easing these tensions
would be more important for black pupils than for white. Secure in
their own milieu, and in the majority in most classes, white
pupils had less need for positive action fOI- such cross-race
mixing to happen, and could wait for it to happen spontaneously
(or not).
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There were several reasons for the whole class meetings in In-
tegrated Studies. These were the forums in which films were viewed
and discussed, in which the drama and other group presentations
were delivered, and the times for the delivery of the content

mat~rial of the theme if there was to be any formal lectu~e or

presGntation by Ii visiting speaker. The'y'were a time for open dis-

cussion, one of the few places where such d;scussio~ was en-
couraaed or even allowed. There was a hope on the part of the

staff that pup; 15 would broaden thei r knowledge base by bringing

to the cles informat ton which was part of •. ieir generel knO'.Nledge

and which 4_1'ls.y had t: ...juired as part of :elr research projects,
and that the +nteract to» would break down barriers, 'il1cw dif-
f'erent groups to gain insight into the views of others, and to

learn w~re about them and their backgrounds.

That this broadening of horizons was an outcomeof these discus-

sions was confi rmed by many pup; 15, as tho follO'Ning quotations
support:

The big £)rtlUpG t10ra ql,dto n'lea 'ot)l3 you £jot to ooa ~lI1ch other. In
1$1<111groups you cion' t 00\9 \~hnt ovr.wyona hac done, You «51n1earn from
cvorvene ;" a i)i 9 gr OIJj:"

A~3i, 9B in Std 6

S'imilar views of other pup':l s are reported in Appendix 0, part 4.

That group d+scuss tr- ·NliS a feature of the Integrated Studies

periods was obvious from my observation. In response to an item on

the ouest ionnat re shown in Appendix 81, pup; 1s were asked to note

the subject in which they participated most in discussion. As
Table 13, below, shows, the subject 'in which all pupi l s , including
black pupils, oart ic ipateo most 1S Integrated Studies. Although

the Indian pupils' choice 'is predominantly for English, this pat-

tern 1s affected by the 1arse number of Indi an pupil sin Standard

9. The thirteen choosing Integrated Studies represents a sizeable
number of the Indian pup; ls in Standards 6, 7 and 8. For white

pupils, there is a large difference in number choosing Integrated
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Studies and the next choice - English. For black pupils. however,
not a large number fewer choose English sk+Tls as the subject in
which they take part in discussion most. General Science is re-
corded as importsnt for about half the black pupils in Standard 6.
Eng1ish ;s the most not iceao1y chosen for pupils ;n Standard 9.

The reasons for selecting other subjects wi 11 be discussed more
fully elsewher&. Attention here will focus on Integrated Studies.

T£;\01013. Subjects in 11hich pupilo J(O part mooi: in discuGG'ion

Numbors of each response
Black Indian ~/hito

Accountuncy 2
Afrikaans 0
Afrikaans 2 2

Art o 3 1
BE 2 0 1
Biology 4 2
English (Std 9) 10 14 17
I:n91 i oh Ski 11s 16 4 a
French 2 0 4
Glilnoral S-;;ienca 7 4
Gaogr'aphy 4 2 6
Guidance 2 0
History 4 0 5
Intogratod Studios 22 13 54
t4athollliltics 5 6 1
Scianco 5 2 3

SP3sch and Droma ;,- 4 3

Zulu 2 0 0

Appendix R gives pupils' responses te>the questionnaire item that
asked them why they participated most in a particular subject.
Table 14, bel~v, reproduces the sAction that applies to Integrated
Studies.

lhe white pupils report as an important reason that they like
talking, discussion and arguing. This is rarely mentioned by back
or Indian pup;ls. The most important reasons are that there is a
lot of discusston in cLass , encouraged by the teachers, and that
the topics are interesting (more noticeably so for white than back



pupil s ) • Cl earl y, Integrated Studies, more than other subjects

(other than MsChetty's senior English class) is offering an op-

portunity for discussion, and all pupi1s as a consequence par-

ticipat.e more in discussion here than elsewhere.

Table 14. Pupils' ro~oon9 for participatine coot ~n discussion in
IntogrlltGld Studies

Numbors of oaeh roo- ,'I6G

alac~ Indion Whits

I like talking/discussing/arguing
Know students
Th?ro i9 10to of diocuooion
The discussion is interGsting
Group discusoion
No reason
Part of Group
I know about it
It's fun
There is lots to diocuss
Wohalf€) to
11o,.kas a tODm
See difforent sidos
Ois~usaion iD neoded
TOBerer 00CO' .....89;)0 diocu3111ion
felll safe
Judgoo ''))1 parti ci pat; on/oxpoctad to

Toacher intol'00tod ~n lilY views
fool rol axed tlith tOllcllor

2 3 10

6
:3 3

10
10

5

2

4

2 3 7
5
1

:2
2

For many pup;1s, however, the whole group discussion was an in-

timidating experience. This was reflected in a lack of participa-

tion in the big group discussion. This was noted by somewhite

pupiIs as t.,eir response to the large group situation. As the COIIi-

m~nts in Appendix 0, part 5, show, they felt shy, and where

English was not the i r home language, unconfident in their use of
;t. By and 1arqe, however, it was the b1ack pupi 1s \'!ho were the

most conspicuous ncn-par t tc ipenta. This was a noticeable fa·' ture

of the lessons we ob<>erved,was conf~rtr.edby the teachers, and was

something the pupi f s were also aware of. Abel, a black boy in

Standard 6, e1aborates :

It's true, Mias. Black atudents do participate '\SS. Most Jf them are
n0rVOUB, and thoy havo ~ot good pointo. Also, t10 watch mov+ee - lil(~
tho Bermuda Triangle, and nona of tnsm know what's tho Bormuda Tri-
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angle anti ;'1;'0 VOl'"1'difficult for thom to J:)<lIf"ticipata in thins£! HilS
that. flut it' a l'I'oDstl1' 0111'n08G.Tho wholG protllom ; a tho ~Iay we' re
brought up. t-IGeece 'Froma different COffiIDunity <Ina taught in a c!if-
for-ant \10Y. At ooot t)f tllo oChco's you oro never S110t100 to tall< in
clnss.

Thfs lesser participation of black pupils than whi te was not ice-
able in c1asses other then Integrated Studies, but because such
open d+sccsston happened less often there, the effects were not as
obvious.

The numerous extracts that Tollow, and those in Appendix 0, part
6, give a variety of pupils' corroborations of th, view that
black pupils participate less in class than others. They also
reveal some of the reasons for this lesser part;cipatiQ~.

The reasons given for this lack 01 participation are worth explor-
ing ill more detail, as they confirm and elaborate on some of the
suggestions about black pupils' feel1ng5 in the both the social
and academic contexts of the school.

Kgadi, in Standard 8. makes clear the al ienation he feeis from
much of the material dealt with in Integrated Studies:

I don't toke part in th~ discuosion in IS. There's a lot I've navor
heard of ooforo. It makos os 1"001s 1Dony • I foe 1 i rr i ta ted. 1iko I
could drop IS.

Matome, a bla".: boy in Standard 6, reported a dHferent reaction
to the same problem of unfamiliarity with what was urder discus-
sion:

Most of the tim~ in the bie groups 1 usod to koep qUiet. I think I
!'lOS scarod 1:0cay 0=1:l1in9, afro'id POOplClalight laugh or tfl£l,ke jokas.
1 just folt um:::o:r.l'ori:oblabocauae I didn't know tJhat they tlere talk-
ina about.



Bangi, another black boy in the s.amec1as<.:>,reported that he found

it difficult to contr tbuce because the white pupils, witl"' so much
more relevant experience and a better school background to draw

on, were dominant 'i'1 c las= discussion:
In the very b19 IS et tl'St;.)I 59t shy. cion' t tall, much. I clem''I: know
tlhy. X t1i11 cay to rnv:..olf bofol JJ the cloos, 'X must OIly QOl1Jothine.'

But noth{ng eeeoa. It's a l)i911191"ctaoa, Thoro aro mora white a'l:u-
donts. TheY'l"G al~&Y9 ysl1ing bQcauom ~oybe thoy'ro f~om n good
ochcol ~ thoir background io diffo~nt. They toll uo ~,ct they ~Q

to Botswana to cm@P, and co~~ of uo block studonts cion''!: S'J to compo
o.nd atuff. They kno~ thin5lEl bottor th!'!n lAO.

1.1.2.1.2 lac~ of confidence in ability t~ express ide~s in
English

Ell iot , a black boy in Standard 7> e)(pi€/~I'~S th,:> problem as 101-

10'(;/5:

In the black cchaol th3y don't ook you t~
In IS you hsvo to explain, and 00::10 of 1.10 tit
good. In the black !!:ChCDl if you got tho -RI,

They don't laugh horo, but you ht.lV0 that foa ...

MIliuls, a black girl in St~,!1dard 8, found that her oerception of
black pupils as acad<"'mically trJeakerpupils than white inhibited

her ability to particlpate in class discussion:
\111;taOl do t£11k £101"0 thon us in c1 aea, I dunno I~hy, th; nk it's prob-
ably that \'IO'Nil ony of ru1i'l~IQr:ng, and I think =~_orabll\rrosamont 01"

ocmothing. I cihJnno, they think, t1e1i mysl91f. you get eor-tasn [Jarks
ar.d most of tho whites (:)1"0 gotting B 01" C, so you think you'ro not

good onough G'"Id 00 sit in cloes mnd think, ',.1 answer tlon't be ae
good IO.S thoirs.'

A simi lar set of 'ideas is expressed by Shammi. an Indian boy in

Standard 9:

Somq,tir.nos I fool undb,' pressure. I feel stupid £leking a qlJsstion.
Sometioos I just so home o.nd ~ry to worl< it cut. Sometimes I do,;''I:
foe1 fr~e to put up lilY han~ Glnd aak , 1 think this is true ,of the
b1nell studol'ts as Q oroup - thoush thoro e.ri exceptions. Maybo the
I1ho1e issus of feoling inferiolr, that I(inc! of 1:hine is ~Ihy. 1'01 not
sur~. Th~t's how I feel. too ohy to £I9k.
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1.1.2.1.4 PrevitOUisSd'roOH~lgI.l'/rnicn had! had a very talIJlthol~itar1ir2!l"l

£n(Opnmclito c'less participation

(.ooot of tho pooplo WtO ~illlk ero t1t'1H:o. Bla.c!(a 111'1:thoir old ochool
~Oi"O forcod tlO '!collI. lIf you &m't anol'lor III question they hit yeu.
Her-o tiD oro froo. Givon tho ~rr~odQ.'il riot te may somothing. I feol ahy.
Don't I'la.vo tho ~nf'ldonco to ooy oooothing. Sc:.)tDtiffi$Oyou !(Mt;! I1hat
to oay, (Gut clAn' lIAt It 1"1eht.

Frazer, B8 in atd 7

Allied to this was a difference in cultural expectations about the
asking of Questions. Gloria, a black girl in Standard C;, expresses
this here.

11100. it'o r.JD!lw..)rflwith 1:110(\"10,you don't juo c ooy ony'l:hlrg onyhotl.
you 1'10;'1:to ee ool(od. 140tlmo !3OOO an you fOI',··.,t thoso mQl'\l'k)ra, ?or-
!?lv'l:1'lm1 tu [lohovo. Ono seod thine I 10'<;\1".,1 ho'o +e thllt ~ou con 0)(-
prcoe your opin~on, but thor!l'o a limit. I"Jhonyeu opo.nv. to on elderly
poroon you chccrw your 110rdo carefully. Tho toacher muot oay, 'Anyone
tlOrtt to aok Clqucm'i:ien?' If )leu aok if I unoloratarld I stly, 'Vt;lO' 'coo
~o'ro oasily humiliated.

1.1.2.1.5 The school situation !Mas one In w,,'i'lic&l yOl.Il did not "feel

free'

Moalos;, a black boy in Standard 6, notes that although he did not
always know what was needed, and hi 51 Engl'; sh was not parf'ec t ,

these were not the ma;~ reasons for his lack of participaticn. He
had taken time to tfeel free' (comfortable, at ease) in the
school:

I foW'ld it clH'fi cul tin cll.'loa ~Ihcm tho!"GJ I>ClSIII eli DCuosi on. I npeak,
but not 01·.~U9h, ana I couldr,'t ooom to got it 1";9ht. 1 thought Iilillyb\ll
it wns bccauso I t1£lO DET and wo hadn't dune thooo things, 00 I I~ont
to tho li brary and looltG!d thon up. Evon I~hon I I<n,:)"1oomothi 1'19t found
'It c1ifficuit to '3poak in th!) diocuooiorl, 20~It;lti"lefi, I (}unno, 11011
Clost Qf tho tiCl\) you nave oOil'iotnine to mar. I tr';GlId to got invo l ved
'In dilll"l.Isoion 1i~lo othor paoplFil, but found it difficult, I don't ImoN
why. I dot,'t 1:1'1; nil Ei"lSlioh hn tho problom,or 1QnfjuIlISG. I'va boon
apool(i"B Eng1ioh o+nco on olll'ly 091'1. I'm not f1uo"t, but I don't
thil"k that IVl!lOtho problom. Ofton thoy tallt about about thin90 you
don' t k~1 abeut . Nl.)t 011 tho ti Inl' I \\Inon'"( bl ank, but t~aon't vory
'011 inf'ortaod , It hAil!.9')'1:batte!'r, I fo.) 1 f"oe,' j n tho uchoo l .

The importance of cross-race friendships in helping you feel 'more

free', more confident is seen as imnortant by Gloria, a black girl
in Sta'ldard 9:

In tho lo~lOr C'IIiIIl091l I didn'" POlrtic:pato. 1 l'IIlB in a 0lla11 , cny, Vou
don't think .hot you'~o aoying 10 right. An timo gO.R on you do
unG~IOI". do pnr'i:iclpnte, though Ilomo pooplo iuot don't. Xt'o tho
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fri ends you oClllo. veu fi rot hona round 11ith bllllCl1 gi rl S 'COG yen. feel
safer, and you all tlon't purticipato. Buf: aa ..eon no you gst & I1hito
9; rl for Il friond you roe1 cI'l'1'fidGln'i:, B!i\y 11hot you want.

Whatever the reasons. the feel ings of inadeouacy inc 1ass were

real for manyblack pup; l s, Magezi. a black boy in Stanaard 6,

makes this clear:

Tho propl0 111'10aro not Ell') goot! in Eng1iah Icorp quiot in the big
groups. Firat of 0.11 th!ilY thought tl'ioy'd btil to:;)l!lOdrocaUDG 1:hoy tiara
wrong or had 11 languago 01"01>10(;],mnd thon I think they '101"0 juoi: shy.
MOW did tho' fOQ', in ctaoe?
Wall. thGY ,It stupid.

The range of ree l tnss experienced by a small group of black gi rls
in Standard 6 elaborates on this:

Thero'o a lot of nel1 inforOlltinn +n lB. I rlon't knoH anything ar,d get
cOMfuood.
I f2al oma11 Ilnd Gtupi~. h0p01osa nnd alona.
l feel that I am tho only one who doosn't know.

and the feal' of having to present somework in class exacerbated

their feelings of shyness. Their fear was reported to me by

Madala, a black boy in their class'

In IS they'd do anything to rni0G tho Dr&mnpraoontatlcnG - tho blac~
girls. Thoy'd hide in tho toilot whon it WQGthoir turn.

and was corroborated by one of the group of black girls as fol-

lows:

I hat0 otanding in front of tho clasa. It'r.! 'terriblo, thoy )talm.
otratch, thoy 1QlIsh. I eoeeae mOl Q and mora ahy

II!Jlola.i

These commentsof the pupi l s ' reveal a great r'eal about the triter-

connection betweenthe curriculum and social interaction. For many

black pupils, therp was a real sense that they were inferior

academically to whHe pupils ~t the school. This was sxplored more
in Chapter 5 with regard to their perceptions of academicachieve-

ment. Here again are expressed the views that their background is

inadequate, thei r language incompetent, their life experience more

limited and tnapproprtate , As a result, they participate less in

class. Manypupi 1s come to class wi th the expectat ion that they

will not cope as well, and in part, their perceptions of inade-

quacy are given validity by the choice of curriculum material -

largely based on a general knowledge they have not acquired and a
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world view not the;r own. Trri.-; reinforces the feel;n9s that were
latent, and contributes to the feelings of hopelessness and
al +enatton expressed by many in the context of academic perfor-
mance.

In many ways. then. the aims of the lnt~grated Studies t~achers to
encourage the sharing of views and the broadening of pupils'
horizons and general knowledge were achieved, but where the course
material was particularly 'foreign', the discussion particularlY
dominated by knowledge~ble and confident white PlJpils, this was at
a cost to many of the black pup·ls' sense of adequacy and belong-
ing.

The signif'icance of grea.ter cross-race association is highlighted
by much of what is said in this section. Black pup; 'Is feel that
are 'not fre~' in the school situation. This is cle:::.riy largely
related to feelings of inadequacy with regard to acad~mic ability,
unfamiliarity with a more open teaching style tha~ that they ~ere
used to in previous schools, but also, as was shown in Chapter 6,
and in some of the comments here, to a sense of unease with mem-
bers of other race groups. The nature of the opan discussion and
performance in the large Integrated Studies groups brought out
some of these fee 1ings mot's dramat i ca 11~' than was possi b 1€I in
other situations - either small class/group work (as wi11 be dis-
cussed later), or in other lessons where such discussion was a
rare event. The significance of a white friend in overcoming SOITIe

of this awl<wardness suggests that ef tor ts to assist tn breaking
down racial barriers and stereotypes are of help in increasing
class participation,

1• 1.3 3ma11er class and group Itv"ork

Bot+ smal'j grou9s of a few pupi 1s worki n9 together on a proj act,
and '"ffiti . classes that had no more than a third of the group +n

tnem , .such as in English Skills, wer::. favourably oercetvsd by ml'3t
pupils.
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1.1.3.1 Small ~urk groups

Black pupils were noticed to participate more in these groups:
Xi:was i:luehbatter ill !ilIllQl1ergrollpo 'cos ovoryone got ~n op'inion and
hod thoi,.auy. Madakl'lil0 (SB) hB'O eo ehy yot in Q group 1'10can talk.
Gozen; (BB). 011 of thorn. really.

t4;c;.~\Uel, we in Stu G

For some of the black boys, the small group si tuat ion gave them
the opportunity they had not felt in the big group situation, to
hold their 0l.'Vn against th. more dominant white boys. Qazani, a
black boy in Standard 6, describes this feeling of empaNerment:

UtluaHy tho I'Ihito boyvJare tho enco who tlugseot what I~O do in a O!Jnl1
aroup. Tlroy used to toll reg, .~ ~hio, do that!', but thoy don't do
that any moro. I got u~od to thoo, and told oysolf, 'Thoso poople mr~
j!Jst 1i ko t'lG, 00 I ean tell thCl'il, "No, ! liIantto do thmt. >., It's 00

that's changod.

Abe", a black boy in atandard 6, who was noticeably quiet in
class, found that he) too, could be more assertive in a small

Soma p:;10plsoI1waya tuke ovor and organise tho group. t~oll, you find
those poepjo always tltlnt to be on top. But you could alwQYs 5. 1, 'No.
~"lhy carl't it 00 1ilu'l tnio?'

The sharing of ideas, and the contribution this made to learning,
was also appreciated:

In IS thora's lots of freedom, talking tQgether. In Mathe and Bio109Y
)Iou ahli!lyn kOCDPqUiet. Vou don't tlorl<in groups in t4athe, sc+once and
t3;0109Y. It helps to 10m,.I1,to talk in IS. Vou ahara idoas.

Shanisoka, ~U in Ste! 7

In the questionnaire shown in Appendiil.91 pupils were asked for
their reasons for liking and disliking \llY.)rkingin small groups.
Table 15, below, shows their responses to the first of these ques-
t; ons. The actual number and the percentage of responses ;n each
category are shown for each groliO.
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Table 15. Pupils' roasons for liking to work in ~~n11 groupa

Reasons Slack Indian White
"le. % No. ~ No. ,.

FaGl bra'/e/froo/loa9 ohy/ 16 25 3 9 10 12

Evor)lon& gots 'il chanco to
express thoir viows 7 11 2 6 7 8
Lear-n fV'om each other/
oh6lra idoas 12 19 B 24 1G 19
Easior to loarn/undorotan~ 7 11 3 6 .,
b'l ... -k as a team/tlslpoach other a 13 5 15 4 5

Get to know/undorstand/othera/ 10 16 2 6 6 7
hear othsrSl' v'iclII1s
Share out the work/less work 2 2 6 9 11
Morl;) personal/intimato
and ;nfor-moi 2 2
Fun and croative 2 2 a 9 11

EaSier to concentrata/looo 3 5 5 15 10 12
noisy/do tlork [;Jor';')
Can work 11ith friends 2 2
Toachoro can give morc attontion a 3 4
Devolops vocabulary 2

Get to knOVI youroGlf II
Davolop confidonco 2
Learn to cO:llpr01lli00
Can gaug9 id~ns against others 2 3 3

!)on't 1; ko small group 110rk 5 a 12

More white pupils than others note that they do not 1; ke working
in small groups, and, as Table 16 below shows, fewer white pupils
note that they do not dislike working in small groups than do
black pupils. It seems more positively liked by black pupils than

white, though in general it is an organisational strategy liked by

pupils.

Several reasons are noted as being important by all groups: feel
brave/free! less shy; learn from each other/share ideas; easier to
1earn and understand; work as a team and help each other : get to
know others and understand others' views; everyone gets a chance
to express their views, There is, however, some difference in the
stress laid on certain of these among the groups.
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For black pupils, feeling brave, free and less shy is the most im-
portant facet of small gro:Jp work, being mentioned 25% of the
time. We. ..:::1 as a team and getting to know others is also more
important for black pupi 1s than for white.

For Indians, the most important aspect of small group work is
that it allows you to learn from each other and share ideas. Work-
ing as a team and helping each other are second in importance,
along with the. fact that small groups make it possible for ens to
concentrate and get work done.

For white pupi l s , the most importa'1t aspect of small group work is
the opportunity afforded to learn from each other and share ideas.
Of equa l importance with 'feeling free' tire. 'easier to
concentrateS, and aspects not noticeably important for other
groups: shar ing ou t the work, so tha t each can do 1ess work, and
the fact that small group work tends to be fun and creative.

Clearly small group work has ben<::fits parce ived by all in terms of
facil itating learning, and in allowing for participation and help-
+no ~,upils feel confident enoueh to par t tc ipat e , This latter
aspect appears to be more important for black than other- groups.
This suggests that he lack of this dimension in other situations
is something tha , this group is particularly aware of. This
group's stress on small group work's role in facil itating 'getting
to know each other' also suggests that this is an important aspect
of classroom life for them.

white pupils' emphasis on the fun dimension of small group work is
a characteristic little commented on by other groups. It is an
aspect noted t~roughout as of more importance to white than other
pupils.

!t seems that in classes where smal l group work is encouraged,
black pupils are more likely to feel 'free' than in others where
whole class teaching predominates.
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Tab1e 16 shows the numbers of pupi l s who eli s1ike group work, and

the distribution of their reasons.

Table HI. Pupils' reaeone for c!i 51 iking tlorld ne in 0 oman group

8lack Indian tlhi ta
No. % No. % No. x

Otm't cliaHko emsl1 groups 49 21 30

I !'lIl1 left out/can't have ~y Bay 3 18

Seme aro dominoorina 3 HI 5
SOllladon' t 110rk hard/ 7 41 11 61 26
4ll0S9 around
Slowed dOI1n by othGra/
whole group Duffors if 1 6 B 11
doesn't do ahara
There's argument 6 6 ~ r

In group without friends 2 11 4 7
I leave tlork to othors 6
Prefor to do my own I'/ark! 6 6 3
don't lil{E) relying on othors
Hear' fewer opinions 6 2 11 2
End up til th oome psopia 6 2

The numbers report; ns that they •do not 1ike' sh1811 group work are

so small that it is difficult to say muchabout the responses. The

uncontrolled way ir1 fhich they were often org3Ttised meant that

there was scope for pupils to play rather than work, and this

aspect of small group work is the mc:.inreason for student s ' dis-

like of them. Feeling left out is reported by some blacx pupils,

snd not by any others. White pupil s more not iceab1y than others

g;ve as a reason for disliking working in small groups that they

find themselves slowed dOVinby other pupils.

1.1.3.2 English Skills groups

As was remarked above in connection with Table 13, this is a sub-

ject in which black pupi1s felt it easier to participate. Several

factors seemto have contributed to thi s ,
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1.1.3.2.1

As Sydney explained, the number of people who would think you
stupid if you made a mtstake was smaller in the Engl ish Ski 115

classes, so there was less risk attached to speaking:
In tho co..ll ES group 1 fool c~lfy. Tooro are not co rnMY j:IOop1r:._,and
you enn oxpress y~ur f®eling6. In tho bi~ loctur~ theatre you worry
~ho'l; poople 11i11 find you stulOid. It's bottar' H' only l'l. fow peoplo
find lICUJ~O dumb.

1.1.3.2.1.2 The teache~s ware attuned to your difficultias.

There was more than one component to this. For pu~ils like Kwena,
a. black girl in Standard 8, the English Skills teacher was em-
pathet tc, and actively encouraged pup; 'Is to speak. She describes
the situation as follows:

! opoks mora ,)n ES. I wao ohy in tho IS arou!). port1 y about ell
Engliah, .and pfu'1:1y I t1£lR i'\Orvous. In laS 1110 wore in emol1 f;jl/"otI!)S. Me
Siocox ;0 ~othorly ana one holped uo to m~~ak. Sho aaked quootiQns,
told Q!l ! flluotn'~ 00 1101""0\.113,(;}\,IG"I:take filY 1;im-ll ant'! t!",;nk ana than
01'101-/01".

Hasarri , a black boy in Standard 79 also found that the teacher
took his educational background into consideration and actively
helped him with his work:

I profer ttl:!) cmallor fS groups. I rGel froe, can tullf .mrnll dioCIJOG

tl'l;n95, but not in tho bie ej aee ~ can ool( 140Ch3tty for holp, ~109t
of tho tonchor't1l dIm' t undoratal'ld now 119 ~Jel"(j)t£lIJ9ht ; n tho "i:ownohip.
At the oosinnins of tho yonI' ~IO hIJ..d to write Qosn)fo. It t-lUO dif-
ficult, but Me Chatty hol~d mo.

Other similar comments are given in Apoendix 0, part 7.

The responses to oueat ionnat re item 15b of the curr+culum ques-
t tonnai re showr. in Appendi x 91 are shov.,1 in Tabl e 17, be row.
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Tubla 17. Pupils\' reo.sons for participating eoat in Erl5l1iah Skills

Blacl< Indian Whits

! knol1 the pup; 1G 1

A emal1 group with the sama Englioh 2
Feo1 free 2
Enjoy
N®ed to undorRtond

Fun
Interosting 1

1

:.1 1

1

TOQchor !!.okos us
Bmall class
Don'" know
Can 1"01o.to to toacher
Fow~r brillio.nt pocplc
Havo to ciofend our vit'Jl'lliI
I~o ri !lint or tlrang

Can do Eng1i fih

1

1

It seems that the smaller groups, with teachers attuned to b1ack
pupils' needs, provided an environment in which sur:-I, pupils could
'feel at ease, better able to ask ouest tons and vo lunteer informa-
tion, more willing to take risks .. They were also places where,
when racially mixed, they felt better able to stan~ up to the
dominant w:,ite pupi l s , and to impose thei r views.
A1together, it seems that the less threatening small group en-
v; roranent was more conducive to black pupt ls' participation than
the hurly burly of the large class discussion.

The fact that English Skil'ls classes were streamed, and fairly ra-
c ia l ly homogeneous, is also a noticeable feature of the reasons
for pupils' gr~ater cer t tc+oat ton in them, as the responses above
show, (know ths pupils, same English, fee1 fr-ee, fewer brilliant
people) and t~;s 85pect will be explored fUither ;n the fol1oNing
section.

1.1.4 Str)Bffling

In Chapter 6 the teachers perspectives on streaming were examined,
and revealed a somewnt ambivalent attitude to the value of this
strategy. It was generally felt that it made teaching a mixed
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ability group ees ier , and bensfi ted the weakest pupils. but had
some negative effects, particularly where stream divisions coin-
cided with race groups. Ths s;Dnificance of difference in racial
composition has been alluded to elsewhere. The creation of ra-
cially seglAegated classes came about inadvertently as a res: It of
streaming, and also because of other curriculum decisions, such as
the option of the NSCexamination; the way the Standard 6 class
was divided for Zulu, and hence Science; and, in certain places,
because of patterns in subject choices. For this reason, the dis-
ol"!ssion about the impact of racial composition on the pupils wi 11
be di<scl.lssecl in a separate section from streaming, although it is
a.n integral part of the debate concerning it.

Here the pupils' perspectives show a similarly ambivalent at-
1:11:u'.1$,exwrasponding with the teachers, and also extending their
insigi'lt into the impact of str£l!aming on them.

1" 1 ..4. L"J The raci.!li pattern of tll1e stresms centr+buted to the
vi~J 01 black pupi Is as Ui1'darac&'bi~verh.

There can be little doubt that part of the strong sense that black
pupils were the weakest group academically in the school came from
the pupils' observations of the composition of the streamed
classes. Mzam~1;, a black boy in Standard 9, made this link clear:

Vey can't help noticing ~ho is in the best clooseo. S~~etimas I look
around and think 'Goe, only IIfbhekol1i (BI'I)and me in this class .•

Many other remarks that show the perception of the 1ink between
race and stream are given in Appendix 0, part 8.

1.1.4.1.2 Pupi Is in the weakest streams perceived thems!'lves as
"dumb' •

Many puo i1s, reflecting on the probable fe'l~ J ings of people in the
slow stream, or thei r own on being placed there, noted that it

made them feel that they were "stup id ", 'inferior', "smal l ' and

306



~J

'second best'. Several pertinent quotat.ions are given in Appendix
0, part 9. As the majority of pupils in th~ weakest streamr were
black, it seems likely that their feelings of academic inadequacy
were reinforced by finding them confirmed by their positioning in
the weakest stream.

The same response was reported concerning the informal streaming
that occurred when teachers sent strong DUP~1s out of the class.
Tolovela, a black girl in Standard 9, comments on this practice in
Accountancy:

librmry. Wofeol like otupida.

'rhe 1ink between self concept of 00i1 ity and i.)otivation has been
S){Plored in general elsewhere. Here. l i 11 ia·.. a black g; r1 in
Standard a, spells out hm-v this demot ivation due to allccet ion to
a weak stream ope~ate~ for her:

I don't 'Chink thoy ohould divide) Uti up. Tho 1:oachorl.l 0100 5011:mark
orioni:a'i:ed, I:md it i)tJts tho studonts off. We fs!!!l we ecut d never do
":hi a thi ng, never got there. I f~ 1T ,'09811Y d'lsradea, rea 11y sad_ just
foel totally ,')jawn. :l:t 0101'19t10tm everyth,ng - YOUI' <'Iork, your at-

titude to 110rk and to the toact>ora. Like you'd haY' . nogativGl at--
titude to oV0"y'~hing and you'd drop and take everything easy. Inatead
of tr'ying hard )'ou'd JUST rl?lD.X and S<lY. 'I'that's tho use if people
ar0 just gains to call me stupid?'

1.1.4.1.4 There lI'as B. r-isk of stereotyping all black pup; Is as
wsak because 01 their PI'.3dominance in the v-nakest stream.

Mbhekeni, a black boy in Standard 9, expressed his concern about
th+s possibility as follows:

If more and mora blacks como to the school l'w sur~ ~h0 atandard of
teaching w;l1 drop. They C;),"O 'l'rC1ilSoweto, Elnd can' tako the nigh

atandard. In Standard 6 n0\1, fOt' exaapte , there is one white cj ase ,
and one 101cck - perhaps it can't 100avot dotl. And in Eng1i!ah and
Afr'ikanns the same. thing it> ha.....pening. There misht aoon be
prejudicos. Peoplo will atart thinking that b'facl(s [Ire nut ~o mnnrt

always in the slower classes. Most are slot/sr, but not all - and
poopl o wi 11 t"inl( till are. ~~honI came, I had 0 10~J9r ."Itf'l'Idard iii

Engliah, but I soon moved out - but in those ciays there wer's black""
and ~jhitos in the faoter and slower clnsoos - this year it's qui ':El

differont. Thoro [;light 900n be prejudices - peoplo 1:hinldl19 that
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'second best'. Several pertinent quotat tons are given in Appendiy
0, part 9. As the majorHy of pupils in the weakest streams were
black, it seems likely that their feelings of academic inadequacy
were reinforced by f'jnding them confi rmed by thei r posit'ioning in
the weakest stream.

The same response was reported concerrrins the informal streaming
that occurred when tea(.;hers sent st rong pupi 1s out 01' the class.
Tolovelal, a black ~~irl in Standard 9, comments on this practice in
Accountancy:

She's not racist, but it's not risht to Bend eight out to ~ork in the
11bl"ar'y. Wo fool 1iko otupido.

1.1.4.1.3 ~7upils in the lcr.veststream are demoralised

1"'1e 1ink between self concept of abil ity and motivation has bean

exp lored in general elsewhere. Here, Lillian, a black girl 'in
Standard a, spells out how this demotivation due to allocation to
a weak s.tream operates for h~r:

I den' t thi nk thoy ohoul d di vi clll 1..10 up, Tho tOllchors IS1flO !pot tlUlrk
oriGntated, and it puts tho students off. Iqe feel ~Ie could never do
this "hing, never get thoro. I felt roally dogr.nd0d, roally Md. just
feel totally down, It 0101'19 dotm overy thins - your ~Jo"k, your at-
titudo to work BInd to tno teachsrs. Like you'd have a negative at-
titude to ovorything and you'd drop and take every~hin9 aaoy. Instead
of trying hard you'd just re l ax and MY, 'What's the <lSO it !)9ople
or-o just going to cnll me Btupid?'

~. 1.4. 1.4 There was a ri sk of stereotyr ' 109 a11 b1ack pupil s as
wsa!( because of thai r predominance in the weakest stream.

Mbhekeni, a black boy in Standard 9, expressed his conce.n about
this possibi 1ity as rot Icws:

If more and marc blucks CMlI3 to the school I'm sure ttls standard of
toach';ng will drop. They como from SO~l>eto, and can't take the high

at.9.ndard. In Standard 6 now , for cxampto there is one white class,
and one bl ack - porhaps it can't bo avo; dod. And in Engl i sh and
Afr; I<aa"ls the same thins ;0 happenino. Thore might soon be

prejudice>.,. Peopl~ wi 11 start thinking that blocks are not BO emar-r,
always in the 0101191" cl.!lases, ~lost are 61ol~er, but nnt al l - and
peopj e wi, 1 think all oro. \~hon I. CIJIilO, I had a low..r otandC:lrd in
English, but j soon moveo out •. but in thosa days there N6re blacks
and whites in the faotor and 610~Jer c l aecee - this year it'o quito

d1fforom., Thol'o might 600n be projudicos - pGopl0 thinking 'that
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blacl(s nr0 not 00 Glllart. ul~IUY9 in th0 elmlor CltlCl9CJO,und toachers
oight oturt thin~in9 th~t. ~09t mro ol~10r. but not all, but POOp10
will think all oro.

Guy, a white boy in Star,dar'(j 6, had felt concern about the same

issue in the context 01 the str~~ed English classes:
I ~IIlS in Ms Drivsr'o v'eufl. It uae nico, but the tillY they divided us
'.) eeeo pooplo didn't HIl0 - tho clovor in ono grcup and 00 on. In
the 1o~loot group thor-o woro only !blacK pooplo; in there. I jv.Gt
thought it Ohawla b$ only on@ group evon though Goma peoplo oro t~t-
tor. I ~n't thinl( it Ivao td';., 'COt<.! if I '09 in thr..10\106'1:~roup1
wJ:)uldn't havo HI,cd that, wr.ruld have liltGld to b!:l higher. And it ~Iao
09 if thoy (blueltu)aro a'1 nat ~ucd in ~ns'i~h. Vou givo thw ;oproo-
Oi(ll\ that ~h<lY'i"Qnot $:lend;1'1 ~n91iol' .... ;~<i'lroaocomo poopl~ cr-c,

1oi.4.1~5 It c~ntr]~utsd to f~li~gs of frustration if ~erceived
to be incorrect 1y !!iiIOP11ad.

Vsry rew pup; 15 reported feel in\::! that they wer-e in the wrong

class I as is shown i11 Table 1a (basad on responses to i h;.)1 17 in
the Curriculum Questionnaire in Appendix B1.)

Tallle HI. Pupilo tlhO fool thoy havs boon placed in tho 'Ilr~ '3 ej aea------,---
Black Indian

t4nthomutiot;!
Afrikaan£,l
Eng1ioh 51<;110
Zulu
GOQ&raphy
Bio1ogy
Ehgliah

a
a
3

4

3 3

However, there are noticeable differen.;es ln the reasons given for
the pupilG feeling that the:' are in the wrong class. (See Table i9
below) Blac:< pupils. predominantly felt that they were in a c l ess
that was too slow for them, and white pupils that they were in a
class that was too fast.
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Tobl0 19. i'faaoons for pupils foaling tl:~y etl"O in the wrong closr:s

tinsel{ Indion

Closu is tao Slowl
fit yor 0 batt~r cl~$a
we're treatod likG otypid

::I 2

Frionds in clovo~ cl~as

B9ttGI" t~n.ehor tl'lou1d ht.wo OUr'
lOllerCl~o$

WQuld pi"!:)'for ~Hl>110rt(sl,l.c:l'Iorl
claoolgrQl.lp tClQ flAOt· for reo

2

UCz)fldon; t WClnt to vJork,
l!il'\L! 1 dQ

2

3

Othors hf,lVO bette;'
\,}~ckerol.lnd

Shaul dn' t lOe do; n51 HG 2

This ~n91i0h ton~hor ia atifling
/I)or; r.lI 4

s1:r~a.ming

Although many of the pupils in the weakest streams referred to

feel ing 'dumb' because of being there, a 181-ge number acknowledced

certain advant~ges that compensated for ihese fee1ings.
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1.1.4.2.1 It is possible to 'I;rom at your (rJv71 pace,

One of the most frequently referred to advantages was the one for
which streaming had been implemented - slow students could work
more S10Nly than would be the case in a mixed ability class, a~d
could consolidate new material before moving on.

One such person was Abel, a black boy in Standard 6:
I thougM it WIi\9fa; r coc:auN in M&tha S01lWp,.-,opl0 1'1; 11 tak(,l ; t 1at,.Elr
or.. and if thoy clan't lmOlGrotanc! thineB it t/i" bl batter for t~lePi to
start learning n011. I wao in Mr Rtmn;o's 9reup, and it tlo's fino fer
me 'coo X'o net ~nlly that good in Maths, oopoc;a1'y when starting a
now thin~. I~ takas timo for ~o to dovolop.

Other similar statements are quoted in Appendix O. part 10.

1.1.4.2.2 Wor~in~ at en ~pproprlate level made ~rorking less
stressful

For some pupils, working in a class where they were not constantly
being compared, or compa.ring themselves with more able pupils,
meant that they could keep up and maintain their self-esteem more
readily:

In Mathe \10 IlaVO to 1)0 divided. Pooplo have diffell'ent ahilities. Many
strugglo, nnd 01:1'191"0 exect , eo you can't I:oop t'1011l in tho eame group.
I wue HI tho l~lor grade. I dunno why. 1 In not actually s1:rugg1in9.
But I'm happy being thl'lr£l. I don't \'/ont to j:..oaoul·;sQ ntyseH. t4ayoo
in th~ o'thor claos Glloryone \1ot!ld cctch en quick, and I'd 91:"\ D

and fOGl s'l:upid.
Abb{.·, sa ill Ste! 6

1.1.4.2.3 Being in the bottom group affords a weak student i:!!.

chance to excel

For students who, in a mixed ability group would cont inuous l y be
at the bottom, a streamed class afforded them the chance to do
we ll, and to gain in confidence bscause of this. Two black boys
in the bottom Mathematics cla.ss in Standard 6 noted that they felt
this way:

In Mathe we weron"t Wli)(od, but I VlllS happy 'COIiI I was b0tter than
most.

Nos1, BS in Ste! 6
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ThorG'a no probleM in MathG, ~o uoed tho sa~o book. X was in Mr
Ronnie's ciass but X )'las chl!!ln,Jeclto Mr Welsh's. I wasn't good at
Afrikaans, so they changed U$. At first I felt ~ud. ~t us tim~ went

on, X didn't foel I:u:ld 'cos I got good !:larks. And Mr t'lalah I!laid next
yaar 1'11 gn to the other class 'cos myMathe ;9 good.

Mkhacnni, Ba in Std 6

1.1.5 The racial b~lance of the class

Streaming that corr-esponded with race highlighted a set of ad-
vantages and disadvantages associated with racially homoqeneous
classes, and with the ba1ance of race groups in classes which ap-
plied whether the homoganeity resulted from streaming or for some
othe raason. These advantages and disadvantages will be discussed
separately.

1.1.5.1 Disadvantages of racial hamogenaity/daminenoe of class by
one group

1.1.5.1.1

barriers
It 5"'eo1ucedthe possibilities of Ihreaking dlm1l'l1social

Harold, a white boy in Standard 6, felt that the splitting of the
class along raeia1 1ines reduced the ocportunities ami xed class
gave for race groups to get to know each other:

~~hanthey divided us you would 101' ton find that the clack students
would be in one class, and ther~'d be tw~ classes of white. OK,
English is thoir IlCl\lc language, but it did tlorry me. On tho 01'10 hand
it did help bocause tho slotJllIrstudents could 910at th3ir own pace
witheut boing intimidated, and the bettor studonts didn't f~el hold

up. But it made extra divisions t'/ithin thlD class. ~Jo a.-II'oady had

prebloms tlith peopl e 90ttin9 on socially, and nO~1 thoro Nero divi-

sions in the class aa 11011. Ono of the fir-at people you'd get to Im'Jw
are those in your class.

The racially spl it General Science class, referred to in Chapter
6, was seen to have a sim+Iarly negative impact on the type of
learning poas ible in clz.ss. Mervin, also a white boy in the
predominantly whit~ class, expressed his view as follows:

There tlere very few black students in cur Science class. It WOuld
havo boon better if thero had boen mere. I didn't mind that much, but

if it's difforent kinds 101' people tog"ther it teaches yeu more.
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1.1.5.1.2 The $pre~d of information and points of view ~ere
reduced

Two girls in Standard 9 reflect on this. Felicity noted the disad-
vantages of being in tha predomin~~tly white Englisp class:

I thi,,1< it' e 9000 to di vido "q up in Maths, but not in Engli sh or-

IHetar)!. In a Mathe cl ass )lOIJ nove to unCl1erGtandconcepts "VIti appl y
"::hoi11. In tho 01:ron9 01<.109 f:lG)tlplo are ~u;ck, and nO-OI1I11lZots lxired or

10ft behi nd. In tho £n9H'ilh e'l aBS it's gcad to hove , mixturo of
pooplo 00 you sot i~put froD 011 oorto of pooplo. Eop@cially ot
R;var~nd 90mQ peoplo's lnn~ua90 ;0 not English and it's go~d to hovo
Uloir inputs into thri> eloiSs. 1... 0 ctacs whoro thors aro jloopio tlho

talk and SivQ idoaa it's an enoouragoment that draws pearle out.

Ram1a, an Indian girl in the more racially mixed English class,
held the view that her class's work had been enriched by its mul-
ticultural composition:

Most'>, ~11'mt wo did 110 .. diocu~s politics, ,lind Hamlet, and how thGlf in-
torralated. !lut it 110S roally n+ec . WI')did ~1aitin9 for tho aar-
b-ariong, a whole l$olitio:l.1l:lcok- good and intof"a~tifl9. Wo had a nic&
c1000, I!;O it 11110 roa1l y n+ee to ee it. "'~,11Y (\1G, O)(ChangGI student
i'ram ArnQrico.) , Puu1 n~Ii3). K~rry (I"IG), ~ ,1 (vIG). Clare (WG), Enocl(

(98) rOam; (as) I.l.nd 14atomo (BB). ~~eall had different ideas. frJe'd

lD.u"'....., into discussion, lli'ld tooro'd bo total 1;' different iaona that
cc<lQryonet/oulc1 0000'l:e. All difforant idCl8S ct'lliling out, onc:l dif'fGl"ont

cultures - liko Sally and ~ ond ~40fGmolit9from different countries.

!t expondod our viQW ot thingG. 11\0'1: t tke the Nfl'C cj ase where there
110ro only Indians. Thoro tJera different cut tur-es , and that's tlhat
made it 00 nicD.

1.1.5.1.3 For SOI11te pupils, the presence of the white students,
perce iveo to be more able, :Javs an incentive tOI'" \I1.'Orldngwell. a

standard against t"u7richto measure proglres..~

Lunghile, a black boy in Standard 6, comments on this in the con-
text of the racial split in the General SC13nce class:

I ~HiS if1 tho mixed race Cl0S6. Actwally, I thought 1: was 9000 be-
cause it WIlS HIm a chat tonse to me. Thl)y've got the cppcr tun+t y,

liko I said, nnd r. can try to adjust to thom ond compar-e mYf.101fto
them. I j udgs by how much I corrtr t bute. I coul d koap up wi th the

~Jhlte boys ootter than in is becauso with Scionce you do oXpQrilll0nts

and see Emd can ask what you d..,n't ur,derstiilnd, In IS you're talkina
about something that i3n't thBre.
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1.1.5.2 Ao'val"l'tagesof rac~al ~OJIlO;9eneityl Iac« of dominance of
class by one group

1.1.5.2.1 Youfeel at ease with people 1 ike yourself

Severa 1 b1ack pup; 1s noted that they fe It more at ease in the
homogeneous classes that resulted from the streaming in Engl ish
Skills, and in Science.

Mkhacari l _'Madakwi1e, both black boys in steneero 6, explain how
they felt more comfortable with a predominantly black group, and
as a result1 were able to communicate more easily:

I find it cooicst to talk in Mr Jonas's el aaa, It's not n biS grou.).
I oleo tn'lk in otoor clasfll~'" if it'o not a big group In Afrikaans
whon tlley ccmbino our c 1BSl:1l0S, I don' t t& 1k. I don' t knO\~ Ithy. \'i;;l' 1"0
baainning to i:o.lI< in se+enee and Biology, Ii: tlas a big class, now
smallor. Thoro aro only four or five I1hitq ott~onto. Thot dC3S make
it cas+er , I dunno tJhy. ]: think, '~Ihat if I say tlrong things, what
~lil1 peoplo say?'

Mkhacani, DB in Std 6

In ES it waa Gloatl)! black at'Jdontfl,ond 0 f0l1 ~Ihito. I fGlt aero ceci-
fortable there. B~c&use I was with a toacher who could under3tand me,
and ~opie who could undet'otand ce . I just hllld to bo myself. You

loo"n mare oas-t1y ,cos, 1; ko , if }'OU Olen't undorstand, )Iau' 11 aak ,

but ia )IOU fool uncomfy you won't aak anything

Madakwila, BS in Std 6

The significance of be~ng with other people like yourself was also
noted by a white boy. who, finding himself separated from the main
group of white boys in the other Science class, felt less abl~ to
joke and play, and thus better able to work:

Tho discussion in the non-Zulu speakers' class waa more opan , p-.:lople

felt more comfy by themselvos. A lot of my frionds aro in the non-

Zul u apoalt6rS cl 006. I thi nk I wO"~(E:ldbettor in tho .l:ulu spaalcors
class - not so manydistractions. But then I proforrGd being with roy
friends,

Graham, "8 in Std 6

Another white boy, commenting ~~ the presence of only one black
pupil in his Engl'ish Skills group, felt that she had been overawed
by the predominantly white group~

We ')n1y have Mikateko (B.:a) in our English class. She's very quia+,
just sits back. She novel" contributes unless she's Ilslted a queat ren.
I think she might ftlsl uut of place, being the only one.

Cyril. W6 in S!d 6
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Molate telt it easiest to particioate in discussion in the small
Geography class and in his middle ability Eng'lish Skills class
whDre the 'racial numberq were about equal', and where there
weren't so many of the 'talkative white pupils', than in the In-
tegrated Stud; es 1args group where whi te pup; 1s formed the
dominant group.

Clearly, baing comfortable is important in opening up in class
discussi~n. and part of being comfortable is related to being with
friends. An Ind+an boy in the rac+a l f y homogeneous Indian NSC
class reoer ted this as fol lows:

In tho tI'SOclass it'lJI !lIOEltly 1ndians. It doesn't really make a dif-
1'13I"Oo'tOto fil<l). I s'i:ick arcund l1i 1:1'1 too 000:3 er01:ld anYI11il)f.ThOl'lfJore
SQl;l(101001'$09 \~h<,Jro~Q'plCil apeak most. It's roally our English closs.
It's 'coo wo're ouch 9t~W fr'iondo.

Biku, 18 in Std 9

There Were also more practical reascns for needing to be with at
least one other person of your race if you were a lON achieving
b lack pupil. Tilasi had joined the school in S1:andard 9 in the
Case study year. At the beginning of the year there had been two
black pup; ls in the Geography class , but Ri rhandzu had left af ter
the first term. Her~ Tilesi talks about how difficult he found it
in the class without her to translate for him, and how he felt
less 'free' without her there:

I'm the only black person doing ORography. There are difficult chap-
ters. and I got laft bohind. l'ihen Rirhllndzu 111lB hero 11~ (.ould try to
analyse and unoer~ta~d. Now ehe'@ 10ft it's difficult for roe. 1
didn't 'eel frOG in Geogrllphy. I'm not uoorl to .h,1:oa. And with
Rirhandzu no could Rpoak ZUlU to oxplain to each other. When everyone
is talking they til,,", fast and you get 103t.

From what has been sald about the advantages of streaming it seems
that many pupils found that it improved thei r work , as they were
able to move at their own pace, and g~in confidence. At ths same
time, for many pupils, particularly the black pupils, there was a
sense that it re-affirmed views of lesser academic ability. was
d i scouraq i n!3 and provi ded 1ess cha 11enge.
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The val td+ty of the arguments for and against strear.nng for di1"-
ferent pup·jIs is clear in the pattern of thei r responses "':0 item 8
of Questionnaire 4, Appendix 64. Table 20 below, shows how, for
each group the choice f s generally against streaming, but that
there is a fair measur~ of support for it, particularly among In-
dian pupils, and a number of pupils who are undecided.

To131a 20. Rc:lspt:msoa to tho statolllsnt: ·tt is important to havo studonts tlho
gat similar morlm +n the SOOQclasG.·

n.:.~""", __ ....._1
S'tiOilgly airesl"'1~:'t"'f;#~1

Standard Dieogroo otrongly Undecided 61.91'00

s I W B I ~I B I \'1

----
Tota·. 34 9 38 18 a 22 14 12 25
P01'e!!mtage 52 31 44 27 27 26 21 41 29

---
A similar question was asked in Questiopnaire 2, AppendiA 92.
Tabla 21, below, shows the pattern of pupils' response to the item
asking to show their disagreement or agreement with the statement
that ~ good school is one where pupilS are grouped for class ac-
cording to ability.

Table 21. Respcn$Gs to the staternsnt: 'A good Bchool is one where PUP1~~ are
grouped for cl aaaos accordi n9 to abil i ty.· (Va1IAAS as a psrcon\:!4g-a)

Black Indian t'ihite

Strongly agreG a 0 B
AgrcG 16 30 28

Total agreeing 24 30 36

Oisagree 29 80 44
Oisa~r®0 strongly 44 40 21

Total disagreeing 73 70 r5

----- -------

Again, the clear rejection of this notion is apparent for all
groups, though the percentage of black pupils disagreein9 stronGl)
;s noticeably higher than for the whito groups, suggesting rather
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more vehemence in this group's disagreement. This differences
among the groups was tested for significance of difference using
chi square tests, and th~ difference between black and white
pupils' responses was found to be atat+st tcalf y significant at

the 0.05 level. (Tables X2.40. X2.41 and X2.42 in Appendix X2)

Table 22, bel~v, suggests that there is a. greater sense of stre~n-
ing acccrdtns to ebility at Riverbend among black than white
pupi 1s, as a greater percentage of blacx than wh ite pup; 1s has

responded that div iding pupi1s for Iessone according to abi lity
applies to Riverbend 'to a large Axtent'.

Tablo ~2. P~rooptionG of tha d®groe to which stroam'ns io m foaturo of
Rill!.:'lrbsna

fllQck Indian I'Ihita
NCo. % No. % No. %

To Il lnrSG o~ctol'lt 25 42 , t; 45 24 22

A little 2? 37 a 26 40 47
Not at ull Hi 22 9 25 21 25

Tables P7. PB and P9 ill Appendix P show the cont inaency tables,
with raw scores, u~ed to test for significance of difference,
using chi square. The difference was found to be not statistically
significant at the 0,05 confidence level.

Thus streaming is a strategy for which pupils see both strengths
and weaknesses. Generally, for all groups, there is rejection
ratner than approval of it. There is some measure of greater
awareness, and a statlstically significantly stronger rejection of
s+ream;ng, by black pupils than the other groups. This is not al-
together surprising given that they are more often in the lower
streams. and more often than white pupiis feel they have been ir.-

correctly allocated to a low stream. Given the sense among pupils
that being in the weakest stream implied that you were stupid, It
seems that this would havp. served as a negative influence on
pupils' self-concept of achievement, and confidence in their
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academic ability. As this s+tuat ion pertained to black more than

white pupils, it seems likely to be a strategy that impacted nega-
tively on many in this way.

Wrtere streaming corresponded with racial dtvts+ons, pupils felt

that they did miss out on the cross-fertilisation of ideas that

a mixed race class afforded. However, for manythere was a ComPE'-'-

sat ion in that they felt more at ease in the streamed classes that
were homogp.neou~,less afraid of looking foolish, more 'in tune'

wi th the way of tAlUrkingof the class. The significance of being

wi th other membersof t"'~ samerace group was I'sported by several

students, both wi th reference to the streamed and the unstr-eamed

situation. For both white and black pupils, communication was

easiest with the same group, and for black pupi 1s, thts often

provided a necessary aid in dealing with the language 01 the fast

moving white class. Thus, in addi t ion to providing a slower an(l

mor, appropr iats pace fo.- wElakblack students, st reaming that

resulted in homogsneousrace groups offered the added benefit of

allowing these pupi 1s to feel more comfortable wi th th~i r class

peers. However, a similar sense of security was provided as long

as there was at least one other person of the samegroup in the

('138s, allowing some of the advantases of being in a racially

mixed cluss to be the most important set.

As Table 23 shows, overall, the consensus of opinion amongall

groups ;s that classes srould be racially mixed, #ith this some-

what more important for black and Indian pupils than for white.

This difference approaches s;gnif'ic9.nce at the 1),05 confidence

·'~..,'el (p = On05-0 1), but is not statistically significant at this

-~ve'l. (See Tables Pi0, P11 dnd P12 ir Appendix P for the contin-

gency tables.)
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Table 23. Responses to the Btat~ment: 'Xt is important that therE! ~e a
li'ixturarf all races in class.'

Disagrse/ Agree/
5trvngly disagree ':Jndecidad Strongly agree

Standard 8 I W V, I "J 8 I W

6 0 0 5 :-l 6 13 5 8
7 2 0 3 1 2 14 7 16
a 1 " ;2 6 13 " 19
9 2 ~ 0 0 1 13 10 14

Total 5 :2 14 6 6 15 53 26 57

Totl;ll as a % a Ii 16 9 18 17 aa 76 6S

1. '1.6 Discuss':on 0'( responses to classroom organisatiooal struc-
tures

This section has establ ished clearly. I think, the 1ink between
the broad interaction patterns of the school and classroom inter-
action. It has shnwn how the dp.gree of participatic in classroom
activity +s a fairly good indicator of pupils' comfort level in
the classroom. The lesser partic;pat';on of black than white pupils
suggests that they generally feel less comfortable than their
white peers under the same circumstances. This may be ascribea to
both their somet imes lesser degree of familiarity with tbe cur-
riculum material, and also their sense of being out of their
depth and in unfamiliar learning situations. Large class discus-
sion, though appreciated for a variety of reasons, ten~s to ex-
acerbate these feelings, and black pupils, more than whi te , feel
much mere comfortable in small class and group situations. 80th
black and white pupils find it easier to be with members of the ir
own race group, but black oupi l s , geller-ally feel tns less confi-
dent, f ind it 1mportant to be with at 1east one other person of
the'ir group, and seem to flourish in those classroom situat Ions
where they are in the majority. All groups fec:-l it is important
for classes to be racially mixed, and while they have ambivalent
attitudes to streaming, more pupils seem to favour a mixed ability
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situation. Black pupils' greater apparent awareness of streaming
according to 1Wility supports the v4.ew that they are particularly
aware of patterns in acade~ic ability.

The importance of a sense of being at ease with members of a dif-
ferent group was noted more by black ar.d Indian !)lJpi 16 than by

white. In gMeraL pupils felt that the 'e was nee'; for cross-race
interaction to be a feature of their classrooms. :ind welcomed
teachehs~ efforts to encourage this. The degree of approval of
te;achers' intervention was sign; ficantly different for black and
~'4hite pupils, with the former expressing more strongly that it was
$omethin~ ttl4!t should happen, It is likely that this highlights
the black PlJP11sP greater sense of not btSlingpart of the dominant
grOUp in the classroom, and thei r greater neecl for ass; stance to
become int~rated into it.

1~2 ~l-based organisationalstructures

1.2.1 The National SP-nior Certificate option

The option of writing the Natj;..mal Senior Certi'Ficate examination
had been introduced in response to the Indian parents' concern
about the poor tJlatriculation results at the school. It was per-
ceived to be an easier examination, but was written in racially
segregated venues, and for black pupils, was seen to be under the
control of, and therefore no different frQ~, the black De~artment
of Education and Training examination.

As was made clear in Chapter 1, it resulted in a racial HV'ision
in the classes where the syllabus requi rements for the .•<::Itt" icu la-
tion examination were different, as it necessitated teaching can-
didates for the two examinatlons separately. Thus, in Standard 9
and 10, the NSC; Engl'ish and Afrikaans classes were largely In-
dian.
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The views of pup; Is on this racial divide were looked at in the
previous section, where it was shown that for some the split was
advantageous as it enabled the Indian pupils, who socialised
tosether', to remain in one comfortable class of friends, whi1l:t
some missed the stimUlation of heterogeneous groups.

For the Indian pupils, the benefits of the NSC option were that it
a110wed them to take an examination that did not make as many
demands on their English language abilitit)s as the JMt3would. It
a1$.0 aHowed tht::!liI'$:0 write at venues near thei r homes, in the In-
dian Group Areas, instead of at the schooi, There was the parcep-
tion that the cendidates' chances of getting a good Matricul~tion
pass were enhanced by the NSC option.

The racial bias in th~ ~~ was clearly a factor in black pupils'
choice of ,JMB instead of it, and this and the examtnat tons ' rela-
tive status were important for white pupi ls and for bl ack , The
subject restrictions made some Indian pupils choose the JMB, but
the majority of these pupils found that the possibility of wr1t'irlg
an easier examination outweighed the apparent advantages of the
JMB. No Indian pupils commented on the racial bias in the NSC. It
seems that for many pupils the choice of which paper to write was
based on pragmatic rather than ideological considerations, and
that the factor motivating the choice varied slightly from group
to group, with the greatest overlap being between black and white
pupils who valued the perceived higher status of the JMBexamina-
tion. Even where black pup; 1s conceded that the NSCoption '",ould
probab l y be easier for them, they did not consider it set ious l y as
an alternative to the J~iBbecause of its l ink with the DET, an ex-
amination they had hoped to escape ir. their choice of attending a
multiracial sc~l.

Comments from pupils that led to these general poi~ts being made
are provided in Appendix 0, part )1,
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2. Pupns~ reseonses t\) aseects of curriculum content

Tr.~ curriculum strategies impacting on social processes disclAssed
thus far have largely focused on organisation - big or small
9r~ups, mix~d ability or strec~ed. s~ne race or mixed race. The
other area where curriculum dec is tons could impact on social in-
teraction +s the whole area of content. Tilis was alluded to in the
discussion of the difficulties exper ienced by black pupils in the
large Integrated Stud"ies: group, and the impact this had on their
Pat"'ticipation in class. The ideei was inferred that participstion
to SOfii~ extent reflected the exter.t to which the pupils felt at
ea.~e in the class, and that much )f the lesser participation by
black r:upi1s was ascribable to their lack of comfort in the social
context of the classroom and with the nature of the curriCulum
materital.

The Integrated Studi es teams' tf.._ .her-s , one of whomwas also the
senior English teacher, had made nUIIl.?rouscomments about the need
to incorporate curriculum material tr.at was less Eurocentric, less
or; entated to the 1; f'es ty l e and experi ence of whi te South
Africans, that took on board more of the world view of black South
Africans in the class. There were several reasons expressed for
this: it would help the pupils learn about each other, and thus
facilitate interaction; it would make bl ack pupils more comfor t-
able with the curr+cutum and enable them to make better academic
piogress; it would facilitate black pupils' particioation in class
discussion, and ~llow them to feel less intimidated by that learn-
ing process; it would validate the cultural background of the
black and kjian pupils.

The princi 1 of the sc ·,1 and the Counsellor also favoured the
i-itroduct ton r-f an African language as a part of the formal CUl--

riculum in order to offer an option likely to be easier than
Arikaans and thus enhance the black pupils' chances of obtaining a
good Matriculat'ion pass. By being available to white pupils it
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would also offer them the chance of learning a black 1f:if1guaye,
which would hopefully validate its worth and encourage better com-
munication.

It ;s to the pupi1s ' responses to, and oersoect ives on these ii'l-

itiatives that attention will now be turned.

2.1 !Responses to oliscussion or politics and current condf ttcns tn

Sri.lli:hAfrica

There wan a general sense that th-a discussion of politics afforded
the opportunity for information to be shared.

Isaiah, a black boy in Standard 9, reported on this sharing of
ideas:

~~hen''so di eeues, tiS share idoas. Say about ri ot in9. \~G bl=I(B kno~1
more and toll them how it is in the to~nohlps, and they toll uo their
Gltporionco. S:r.o'.0things the blacks kno~1more .nan whitos, othars -::~le
tlhi to", ImC'ltl more, nne: 1'10 ohart) ieeae.

This sharing had several aspects of interest associated with it. I
shall attempt to unravel these from the pupils' comments, and ex-
amine each in turn.

2.1.1 There VJaS B\ sense that black pupils could contribute rea r-
life eX~iience that informed the rather limited view of the oth~r
pupils.

!'i,any of the Indian and white pupils acknowledged that they had

learnt things about the realities of life in their country that

they had not been aware of before.

Jameela, an Indi an girl in Standard 9, related how Tilasi, among

others, broadended hl3t' knowledge in this way:
We di5cussad politics a lot. People would say, 'Oh yeah, this is, what
happen!" to me.' And tlhen we I~era di SCUllS 1n9 thOS0 townahi p groups for
our essay on domocr-aey , Tilasi could explain how it I'Jab in his ar-ea ,
and I laarnt Ii lot about 'ife in to~nships.
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a~d Anthony, a white boy in the same class, had clearly been ex-
cited by the learning he had undergone in this regard:

I thought English was great. A ~onderful closs. The attitude is
gl'Ollt, it's grow!". \'Ie nave fights, 'cos ·talk .!'!bout very personal
things, like politics. \~a nave loar'1t English in a relevant way. I've
learnt .m lot uboyt South Africa as viowed by the blllcl( studClnts,

wo've disc~s~ed so much of it. Somotimes I'm stunnod by what P00plG
like Emmanuel have ~o oay. And i~'s helped in ~riting o~saya. Maybo
my English hills euffo"'Oo in OCIOO woye. But it douon't matter, it's
boen outl1Ai gheci •

(See Appqndix 0, part 12.1 for further related comments)

2.1.2 BlaCK pupi Is participated more in such discussions than
elss1~ere in class.

Several black pupils noted that they had found themselves in the
position of being in possession of irtformation they could impart,
and that this had made tn~m feel that they had something to con-

tr-ibute to the discussion. This feel ing that they hCl,dsomething
they knew about, something the others needed to 1ir;j out from
them, enabled otherwise quiet pup; 15 to contribute to class

debate. Magezi, a black boy in Standard 7, compareswor' on ar sek

myths with work on politics in Integratec Studies:
SOIO&of tho thomas, 1i kG Greak myths I d (dn' t know about, it ~Jaa new
to me. In politics I could participate. They had to Know both sidos.
Thoy don't know anything about tho situation in 501'l0to, ~hat'a hap-
paning there. It's essior to spa.ak about politics 'coa you've got
sllmethi 1'19to say. You' re the one who knows about the tO~InRhip .

Many simiiar remarks are reported in Appendix 0, part 12.2

Shirley, a wlite girl in Standard 9, +s one of many white pupils
who noticed the greater' participation of black pupt ls in this kind
of debate than any other:

\~61 have a lot of pol it +ca1 debate witl1 Ms Ch&tty, It' a very good,
very necessary. It Makes you aware, 'cos you hear the stu6ants'
view a's imDortnnt to hear when the papers dCln't give ycu the
truth of what's going 01". Blac' students alNays had more to say in

these discus ions 'cos ,t'(3 current in their lives. We're too
protocted as) white peopl<'3, not oxecsed to the harsh real Hies of
what's going on.

323



This greeter participation enabled somewhite pupils to see their

black peers 'in a new light, and to gain some insight into why they

were more often quiet in class. Jenny, a white girl in Standard 9,

reflected of these aspects thus:

I'lith mYSE'llf, twa only tiGlS I can taH~ gnaut things is wh"m I can ro-
lato to thorn. I can't bo inspirod to think of ideas if I can't rolQte

to the thins. In English tlO navo hod lots of discu!;';oicflS, and ~he

'" oek studonts aren ' t qui ot thorl. I 'V~ eoen everyone in our e 1nos
speak, and have GCrnlothing manoiblo to say. Just for oXlUilpl0, that
thing with tho army. Thoy joined in thon. S~~O of tho quietost pooplo
- it tJaS ouadenly thio new lifo in them. Marin!Sja, Phl.mSClla, 1(!1nnyiwa
- oho isn't quiet as a person, but usually is in class. Of ton
thoy're too aearod to epeak, but when they hava otl:1lething to lilUy,

thoy really aound alright.

2.1.:3 Someof the trblHe pup; 15 fou.nd the.'l1lselvesat Sl disadvantage

in political debate.

Roderick, a white boy in Standard 9, was one of many who found

that his security had been shaken by the focus of political work

in his English class. He found that he was at a disadvant 19 be-

cause of his narrow knowledge base, and had felt disgruntled about

this:
Th;6 yoar the English is ~ifficult. Thoro'a ~lwQya politics, I don't
Hko it. She ah1ayS rslatea it to tho SA situation. PoHtic!3 don't

intElrest me. I know ,''!)ry'i ttl e. I dCln't kno~1Why she wants to r'el ate

it to politics all the time. I think 61'0 wallta to m~ko IJS awaro of
what's happening in SA. 1 don't lik<a it at all. Only Borne people kno,~
what's go;ng on in politics, 8,0 only acme people get hiSh fJllarks. The)!
know ~Jhat's go;ng on. O'l:hars get lowar marks and could £let higher
marks if they wEIrs doing something thOy I~ere int€.."'Elsted in .. ,I'm not
intc3f'ssted in pol i ti cs. They're very comp'licai:ed and I feel uncom-

fortable 'cos I tjon't I<nowmuch and I fElsl I might sa" tho wrong
thins and upset somebc1y.

Other related commentsare provided in Appendix 0, part 12.3

2.1.4 Sharing of information not only told of thr facts, but

helped in the understendtnq of why certain things happened, At-

t 1 tudes and opinions were chal reneed, stereotypes broken do;,m.

Nadine, a white girl in Standard 0, found, that, although there

had been a bit too muchof' it, po 1; t ica1 discuss i on had given her

!3re;ater ir,~,ight into motivations i .r certain act ions :
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Somatime~ the ~l;tical ~isr.u9s,on all tho tl~a gets irritating. Bu~
it i G important to unders",and how peopla act, and why they act in ~
certain \'lay.

Tiyani, a black boy in Standard 7, had been surprised to find
white people who supported the move for change in t.hecountry:

Politico.1 diecu£lo;ons are OK at ochool 'COR ytlu gat to 1(1101'1mora from
other cut turee , knol1 what they think about tho oituation. I'm often
surprisod. ThlZlre are poople who think a lot of othor p'.opls, that's
why thoy'ro here. They ~l0re not negative. It was a littlo bit
eurprisir:g. Tho way things are hare in South Africa it was a little
bit o,\lf"prioing to hoar ouch things fro21 a white.

Linda, a white ~irl in Standard 9, notes how her and others7 views
or different groups had changed as a result of the trenk discus-
sion held in the English classes:

Lots of ~Jhitea hava grmm up btll ielv'!ns bl/lcKs are di rty nnd to coma
hero and realiGe t~ay'ro not ia difficuit. Blacks ara oads to b~li~vG
whites nro tho pits, and to ccmmun1ca1:owith thoss psopl0 you'vo boan
aace to hato is difficult. OUI"English definitely helped. She made

people tall( £l"d bring out 1:"uo fool ;ngs. The topics Mel brought tIara
tho 01'1913 overybody joinod in. People bocrune omotional, and I"lodl to
join i". You'd expsrionco BOIllO Itina of amotion in hC'Jr l eaacne , ond it
brought out a lot of 'l:h;n96 people didn't real'il'l€l.

Not all pupils were as excited tv th+s kind of learning as Linda.
Here Clive, a white boy in Standard 9, acknowledges rather grudg-
ingly, that he did learn how people feel abo~t things, but as he
knew about his white friends, and was not that interested in the
black pupils, this was learning he could dispense with:

She alMost did too many political debates and you forgot abouf 10arn-
1ng. liamlet tIes related to South foi'ric.an pol itics, (.Inti everything
was, and it got too much. It ties one pl ace lthere b1ack students di d
join in. ThOy ahlilYs acemed to blame us in a way. I didn't learn 11hat
! didn't knew before.

Did you loarn how poople feel about thinge?

Ja, and in some casos 1 hat was n~w. It depended on how well I knew
them. I know mORt 0.' tho whi tea students, so got to know hOlt the block

st\Jdents thought, BO thl.t wila worthwhile, maybe, but I probably c(luld
have done without it. ',hat's 'CCIS I'm lazy. 1 have friends, and, I
dunno , 1t WIlS in'carastir 9, eut !:lomEldmes it got too much 'cos people
!Cot biased.

For some people, the kind of learninq that occurred in political
debate, the lack of certainlY of it, was a cause for anxiety.
Clare, a white girl in Standard 9, reflects on the mixed emotions
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political debate had stirred up in her, and how she felt it might
be easier in the other English class where "she tells us what to
know' :

In the beginning Engl;sh was fine and then I didn't l;ko discussing
I'OHtios any more aneJ: it just got t101"00 and 110ra9. X felt bad about
not tlmnting to talk or oven think about it, and I should have been
able to mcc~pt myself for not bQin9 politica' instead of fOGling bad
about it. I don't 110nt to push, j yet tlant tc do who.t X ean i It my own
world. But it ttaS very onlightening boing in her ej aea. laecnuao she

made me understand how aome pGople feel and made ms awarCl ho\1 aome
peoplo think, and why they thinK like that. But I can't just do,1Y

1w91"ything elaa that! Imow frol\l my other kno111e09(:)of this country ••
X actually f6"lt 9u;1ty, and them I falt angry that 1 was feeling
guilty. I fe t r9sentful ard the teacher. And against lilY cvasa.
They all sse lod so narrOl1 ,,1indGld in tho opposito direction, like

racis't. not against whitoe, but against AfriklllnOrs. I was sorry Ifhsn
I changed fro!t: 140.Chottll'c class, but in a "'IlY now I fosl morli:l
secure. She tells us what to know.

Cami l l a , a white girl 'in Standard 6, noted how, like many things
that are good for you, learning more about the ')01 itical situation
and herself had be~n painful:

I don't know much about politic£I, £10 I ~Iouldn·t tll1!( much. But there
ware some who did know, and somo would oomo up with waird sU9g9ations
and ~ays, quite frightening, almo~t nasty in a way. They'd tell you

1lbout th'l ngs that happen in the tot1r1ohi ps , I found it fri 9hton; n9.
Somethi ng of thei r avery'day 1i fs that 1 never dreamt of happeni ns ,
rho class would allllost tonsa up. I don't knol'l anything, nnd foel

roally bhnd, and would go out of class thinkinl:l. 'I'/hy am 1 11hi'to? , I
suppose it 11as good fot' ffl(J -:0 I(now 1 hac these fool iMgS 'IMaida me
'cos X'd never spoken to a black per-eon abouf politics.

Many other reflections of pupils on the kind of learning that took
place when political matters were di scussed are given in Appendix
0, part 12.4

2.1.5

pupils
The pol itical subject matter was painful for many black

For some black pupils. the reality of the township s i tuat ion ,
brought to school, was pa infu l , and something they preferred not
to have to deal with there. Nanga shows how deeply distressing he
found vi ewing Wi1n~~~~t9_AQMtb~jg:
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tJe 1'30W ~~itn::ill!lllto Alilartl1<ajd ;1'\ IS. I wL1sn't pleasGd to 600 it at
oe1'l001. 11: r-emi ndsd rno of the t()~sn9hi p and 1 fa1 t bad. Sort of &Ii 13E1-
ing thQ [I:Ioople, And coGine tho shootings made me cry. I don't think
110 should 'ttl1k liibtlut such things at ecnecj , I'm not intorol3tod in
P'01H;ics, and diDn't 11m!'!: to ]'Sorn t ham at 901')001.

Manga. BS in Std 7

Other comment'> are given in Appendix 0, part 12.5

2.1.6 Thsr® was some sense that certain political viet~s were ac-
ce:p'ltable" Md others not , and that certatn reeeonses t;;ere accept-
able, t£Wldothers not.

Many P!.J$'J'i1s. expressed the opinion that it was not acceptable to

hold certain views tM-~ woulti be seen as general1y unpopular.

Pupi 1s wi th these vi E>. would be inc 1ined to keep them to them-

selves:
1 don't onjoy political dior.ussiona 'OOB you ~nd up in arguments, and
it's not n nice atmosphere. You get poopls ouying n3a~y things, and
thoy classify )IOU as a racist 'cos you're defending yourself and
thoy're defending themselves. So I'd rather keop my nose out of that.
It would end up as ~ black- tlhita split, and I tried to stay neutral.
Wa'd till k about tho censorsh? p of thO nO~IB, and I'Ihat ~sas happam n9 in
the townships, ~nd abcut guys gOing to the army. I closed my oars,
and my friands, Ian dld Thomas, 1'10 just sat there and talkod among
ourselves. The teachers would control it. They sat there gnd listoned
to oacn pOint. They didn't lot 0VOrlrOne apeak at the aame time, Qnd
th'ilY knew 11hare to stop the tli scussi on.

"::11Jlr1es, 118 in Std a

(See Appendix 0, part 12.6 for similar comments)

2.1.7 The full discussion that took p1ace in class madethe writ-
ing of essays easier, and the setworks more accessible.

Several pupils noted that the discussions nad made it easier to

struc.ture their thoughts and write essays. Shant;, an Indian girl

in Standard 9, felt that the teaching of English had not been

abandonedby Ms Chetty, but had simply incorporated debate. She

gives this view here:

Sometimes I'd get. fad up with the discussions. We'd go round anti
round in e t r-cjca , But my essays W0re always so much better' after ~Ie'd

discussed things. She dldn't wasta time on the unimportant things.
She never stoppod tadching her lessons, just included all the politi-

cal stuff in it.
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(See AIJpendix 0, part 12.7 for other similar comments.)
Karim, an Indian boy in Standard 0, notes how much easier it was
to de comprehensions that related to things he read about in the
newspaper:

\;'£1 t.&d a lot of politics in Engiisn. Tho comprohensions wore good. I
eould 1"01a t9 to thom oottOI'". t1Jhon I road the newspllPGr I 000 o;mi101l'
$itua~icns> 00 it wa~n't foreign.

For Mada~Jile, in Standard 6, political debate was significant in
he1ping him improve his English. He felt able to participate, and
so practi:ssd speaking:

!r~a'ly ~hjoy tho polit1cal discussions. That·s wher~ 1 caw I'd im-
provoc! my english 'cos I contributed m 11l!t ~m th0 black side, ru'ld t~a(il
fQodin~ back to tho class what I know. I felt very happy.

but some thought that it would be better for their English to keep
to the mainstream syllabus:

I'm glad I'm not in ~ls Chatty'a c~aGaee. All that happens in her
classes is political argulllont. The:t're always tall<ing about
capitalism and Bocialism, nover gat Ilnytlhare.They also complain,
don't foal proparod for exame, don't feol they've loarnt anything
this year. In Ms Clarke's claSS there are naver any political discus-
sions, and it's boring. That's the tv'ouble, too many in one, not
enough in the other.

Khazamula, BB in Std 9

2.2 Discussion of pupiisP responses to the inc]usiun of political
debate in the curriculum

This exnlorat ton of pup; ls' responses to the role of polt t ical
debate in class reinforced certain factors impinging on social
interaction patterns and learning, and introduced uthers.

What is clear from the comments is the gap between black and white
pup; 1s' know!edge and understanding of pol t t ical events in the
country, and in particular, their" impact on the lives of the black
pupils at thE school, the majority of whose homes were in the
townships. In general, white pupils were largely ignorant of such
matters, shielded from the need ever to go into the townships, and
with a major source of knowledge the censored and biased South
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African Broadcasting Service and a range of newspapers, all of

which wer s constrained by a variety of strict controls from

reporting much of I.Il,Ihatwas happening in the country.

In ciscussion, therefore, black pupils were Tor once in the posi-
tion of the cossesscrs of relevant tntcnaat ton, and were given a
sense of value by being able to impart this knowledge to thei r
white peers. This sense of empowermentmeant that they talked. :--9

than usual in class, and through this, improved the i r self-Ludge

and their English. Because ~he material was not strange to them,

and because the issues under debate were relevant to thei r ex-

perience, many enjoyed the disc.Jssivns, and found it easier to
dea'j with the material prepared for comprehension passages and

wi th tne essay topics. For some, the issues discussed in class

were so painful that they were unable to enter into the discus-

sion.

For an the pupils, the full discussion of the +ssues surrounding

essay topics meant that they had a wide range of information and

opinion on which to base their writing> and there was a sense that

this improved their work, although in a different way from that

which would have accompanieda more formal study of language.

The white pupils had a range of views on the value of political

debate. The maj0rity recognised tha~ it gave them access to first

hand accounts of what was happening in the country, and were

pleased of this. Many found that they understood why certain

things happened, and why their black peers had certain views. For

some, though, the experience of not being the group with relevant

knowl edqe was disempowering, and they felt they would have been

be t ter served ~Jith less politics and more material better related

to thelr experience. Manyalso sensed a dominant view more radical

than theirs, and found it awkwardto express their more conserva-

tive, and some t tmes racist views, and disassociated themselves

from the discussion. Others, finding their attitudes challenged,

looked more carefully at them, and found the process i l lum+natina

and painful.



For students on both sides of the colour line, the Onen discussion
revealed a great deal about each others' emottons and attitudes
that they found sympathy with, and certain stereotyped views were
modified.

It seems, then, that the personal learning that the teachers hoped
would result from political discussion certainly occurred in a
large number Jf pupils, and the hopes af the senior English
teacher that her blaci< pupils would be empowered and motivated by

the debate were 'fv1filled in many instance3. The contral>t between
the black pupi.ls' response to this material and the more abstract
and less accessible work in some of the other classes, supported
the Integrated Studies' crHics' views that in part the reason for
the difference in degree ,)f participation lay in the nature of the
material being discussed. The responses also show clearly that
these di$cussions were part tcular f y heated, and were often argu-
ments rather than debates The feelings of inadequacy expressed by
some members of staff in handling these discussions can be under-
stood: and serve to highlight the need for staff to be helped to
acqui re ski '11s to deal with such debate if it is to be as con-
stru~t1ve as possible for all participating.

Table 24, below, shows pupil response to the question of ap-
propriate frequency of polit;~al discussion in class, and whether
or not they were satisfied with the present situation regc:.rding
this in the curriculum. It reflects the composite responses for
all classes.

Tabla 24. Pupils' vie~ls on the amount of political d'iscussion in class
(Comp'?site of a'll classes)

Frequency with which politics Satisfaction with amount of
should be discussed in class political discussion in class

Often '3ometimes Never Not enough Enough Too much

" % x " % "
Black 30 67 3 4fl 48 6
Indian 45 55 0 37 51 7

White 24 65 11 26 55 16
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Or. inspection. there seems to be '3. stronger' tendency for black and
Indian pup; l s to choose 'often' rather than 'never' than 'is the
case w; th whi te pup; 1s. However, when thi s was tested for 519-

nif icence of difference using a chi squere test, no significant
difference VIlasfound at the 0,05 conf idence level. Nor was ther-e

any ata+i et tcal l y significant difference br-' zeen black and Indian
pupils. However, the difference between Indian and white pupils
was significant at the 0,05 confidence level, suggesting that the
Indian group would 1ike to have pol +t ical discussion in class
more regularly than the other groups. (See T~les Pi3, P14 and P15

in Appendix P. Raw scores not percentages were used in these
tables.)

However, when the apparent iy greater choice of black pupil s than
white for 'not enough' rather than 'too much' was ~ested for sig-
nificance of difference, it was found to be highly significant.
rhis makes clear the greater support for this aspect of the ~ur-
riculum among black than white pupils. No significant differences
wera found among the other groups, suggesting that there is a
greater degree of satisfaction with the amount of col itical dis-
cussion currently in the curriculum. (See Tabl~s P16, P17 and P18.
~ppendix P. Raw scores, not percentages were used in these tables)

2"3 Responses to the use of non-Eurocentric material

As with the work on politics, material that was non-Eurocentr tc
was introduced into very few subjects at Riverbend, and was found
predominantly in the Integrated Sturlies course and the English
classes of MS Chetty. Within Integrated Studies, the main thrust
to such work was ; n Standard 8, but there were e1ements of -i tin
the other two years as well.

The variety of responses will be examined here, and linked to
emorging themes about the pupils' responses (0 the curriculum,
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2~3.1 Responses to the notion of a less.Eurocentric curr-tculum

:2.3.1.1 t'1anygtUpi1s had rot t:a.'}l..~ghtof the poss ifo11ity 01 aHer--
natives to the given cur~iculum.

Because of it's small part in the curriculum, the possibility of
1tvork that focused more on African and other cul turat contexts was
one tha.t had nut occurred to many pupils. They had taken the ex-
isting curriculum bias for granted.

Labea, a black b~y in Standard 6. gave a response typical of
others with thiS view:

I~ve novll'lr 1"0011y thought Illbout it.. From DET OIWIm.rdS 'i t l'IGSa1\'lays
f<;loingthiS !<loy. I don't roall y thi nk about: ;t. I'va go\: usee to thi ~
\itl)f •

~:-.j David, a white boy in stendard 6, explained how he had never
really thought there was much to learn about from Africa:

flo didn·t learn much about each other's culture in class. A bit fro~l1
jUst talking to each othor. A Eurocentric curriculum? I think that's
actu~11y whnt it is lika. ~QrhdPB thoro isn't much written down hiS-
tory. Some people did myt~s and logends of Africa. W@ didn't roally
loarrl much. I didn't ever think about that. Hadn't actually thought
there tllil13 much to 100rn ilbout Africa, but when! think about it there
must be a lot of things.

(See also Appendix 0, part 13.1.1)

2.3.1.2 Some black pupils felt that the reason fur so little
African culture was racist.

For some black pupils, the exclusion of their culture f rom the
curriculum was perceived as racist, and reinforced their view that
they were inferior to whites.

Zodwa, a black girl in Standard 8, reflects this clearly:
I think English is considered as more civilised, and a lansuage for
communication and therefore must be more learnt than other languages.
I think the whole school is racist. Not consciously, but people han"
round in groups. You see it at break. We don't learn enough about ot.r
own culture. They think English is the most important. It feels lif\8

I'm still inferior to the others - as a person, I expect.
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(See also Appendix O. part 13.1.2)

2.3.1.3 Some \l'Jhite pupi Is 58.\,'\I a IiWDve ito include Iess Eurocentric
material as biase~.

The thomes tt'6re intoll"'Gmting, like ReHgion and Rola1:i::nships. But
chey weren't Gxp~orod <:Ieoplyenough. 119 jlJst apent ena pllIriod talking
about' Hinduism l'Ir..::lthon go snd Beea the temple. and 00, oh WO~I! We've

dono Hinduism and Islam. ~Jahad to choose a raHgion, but not our
usual one, and do rossarch on that.l hated the way they didn't en-
force Christianity. I'm not e roborn Christian, more an agnostic, but
the fact is thero again we were doing the black religiona and not tho
white. t;!e saw tl tornillo and a mosqu9, and that's all. We could have
seen tha church and tho oynagogua. This ocl,ool is very much based on

politics and religion and I feel it'D unfair to a lot 01' th9 I<:hite
~ople.

Elaine, WG in Std a

2.3.1.4 Many black and Indian pupils felt that they .' l"tOt

derive any benefit from a curriculUJii1that included their culture.

There were several perspectives tnat cuntributed to this general
view.

Many students expressed the opinion that they knew about their 0~1

culture, had learnt about it at home, and so would prefer to learn
about the culture of others.

Rirhandzu expressed this view as follOWS:
I don't think I'd like to learn more about my culture. I know about
that. I want to know about othor cultures.

'lirhandzu, BO in Std 8

For some, traditional aspects of culture were not seen as inter-
esting, they did not find leal "ling.:'\ooutthem wor tbwhi le. Har i , an
Indian boy in Standard 8, expresses this view here:

We did the theme on religiona which ~as interesting. And useful, 'cos
you don't all1ays know what other paopl e' s customs are. tle haven't
done anyth,ng on Indian Art, Music or Drama. I don't know muchabout

it myself. It doesn't capture my interests, so I don't mind if we
don't do it.

Some like Kgatishi, a black boy in Standard ~},felt that he could
find out whE!t he wanted to know through his own resea.rch:
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It is ganerany a very Europe orient,_d curriculum. I've found out a
lot about African history and civi1isatior,$ fr'ol1l books in the
library. And ! al~ h@or sCout; at horns.. I haven't miosad it in the
school curriculum. 1 con find out on my own, same aa about the Az-
tocs.

Aware of the Eurocentric system of which the school was part,

several black pupils felt there was no value to be gained form
learning Afr'ican hi.story.

Nkeke, a bla~k girl in Standard 7, expresses this v';ew very
dif'ectly:

POI" tlI'lO:t.' tlli\i1t;:o db knotling African hitltllry isn't the ~/ay to gat
on. thON.!'$ l;\ llIhit(>loy::tom. and the way to get on is to go along tJith
it.

and this pcrint of view was shared by Clare, a ."hita gi r1 in Std

9:
I don' t !(nl;l;~1what the settoe' can do abuut the curr-t cut um 'cos you
flliwe .to do I'IhOlt is Qot for Matric. In .my school in thGl 110rld I dunno

if native 1l00ople have a syl ~nblJls or tlay thtOy can just learn about
'l:nlSJtt' emn things, and if yow 112nt to be part of the big \1;00 tJorld
)IOU$houl d Imolt about it. H 'B all very we11 for you to h01V9 your
pas.'!:, but it'a not alw<l~'s \>that you need to kl1011 about at school.

lsmael cor4',rmed this vi~w. H~ rece :sed that he was at school to
lear" English and var ious ether thtnss , and his culture could be
dealt with elsewhere:

But we're living in a Western aociety, and our race is a pinor;t~ in
the country and people don't tJant to accept the bl&.ck man's point of
view. \'JI1"re at schClo1 hore to edu, ute ourselves in English Dnd

ve.rious otlwr thing:a, and I don't thinl< 1•. !1ny peoplo 110uld want to
divert and recognise other cLlitur~s, 1 study at the MadrassQ, and I
learn fr~ 1; grandparonts.

lsw~el, IB in Std 9

Bukuta felt that he had no need to learn IWJre about his own cul-
ture, but it might be'helpful for others:

1 prefer 1el'.rl1ingab.::.ut English writers becausC31 l1ant to lear;, more
about them. Basical1y, I come from a black fami'fy and my grandmother

tells me about things, and I l"61ad in my spare ..+me, And ht9re I want
to gst to knoViabout other people OOtter. not just mix with them a~
school. But they have white , ..;;~S, and should lear., others', if thsy
are interested.

Bukuta, BS in Std 6

(SeG also Appendix 0, part 13,1.3)
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2.3.1.5 Several pupils expressed indifference to the idea of a
less Eurocentric curriculum

Da,-;-y1, a white boy in Standard 8, felt that pupils were really

not interested in each other's culture, and that that was just how
it is:

We noven't learnt Quch ~bout African or Indinn culture. roe did that
thing on r01i9;on, t1hioh tl1l-09l'l SOlIIO light on it. I could find out
more, I suppose, but X don't. !t's posSibly a bit narrow minded of
Pia, but 'I:hey' N:l not interasted in my cut ture and I' iii not in thC)ir9,
and thare's no b19 thins about it. It ju~t happens that ~ay.

Beauty, one of the stars of the Drama class, was unperturbed by

the Eurocentric nature of the plays chosen for production:

Tha plays huvG all eocn Amerlcan or British. I thinl( thera's no dif-'

ference, it's all about things that happgn in the ~orld. I loved Ib@
80vfrioml. and b0ing Mrs Frank. 11' l'Ia9 0 bis expar+cnco , l0arnitl9 hOlt

to be a lIlother. 1 hated draes; n9 up though. I thought I looked 1i1(0 a
m,·.. '(ey.

a~auty, eo in Btd B

(See also Appendix 0, p~rt 13.1.4)

2.3.1, a Somepupils felt that the curriculum should be Iess
Eurocentric.

Patricia, a white girl who was friendly with f'0veral of the black

girls in her Standard a c lass , felt that cer+atn .....::.;:>ectsof the
(urr~cu)um disadva~taged her black friends:

rn tho Drama class tll'len Si 1as (88) and them !Iudi t ien they never got
'I '~re. But these plays they can't, relato to and some teachers
1. ,I< Sf are stupid, but it's; 'JS1; that thoy can't rolato to a play
'.; ke iruL,\~:t.f..rilil.ru!. It' 5 just ..ot in thei r blood, in thei r back-

d. (. rr,e.y' refers to a group of black pupi 1sin th~ Spsoch and

D, •.1•.:. class) Lyrlia :E!G) had a good part last year 'cos 1>115W'i11iams
want,<j an all L ;k cast for RAPS.That's the except1on, though,

Macingilarli, a black boy in Std g, I-jadbeen movedto compare the

richness of the concert put on by a vi ;ting non-racial school

from Swaziland with the more Eurocentr i r approach prevalent at

Riverbend :

I feel qui tEl deprossed , ashamed, nrtQr henring Waterford's eho; r .
They go hack into cultures: Chinese, Japanoso, swaz t , \~ostern music,

Indian music and dances. tJo should be doin9 that at RiverbencJ, and ~IG

don't. When we come to school ~JO forgat about difforent cuj tur-ce.
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Whe:1we go heme after three n,on'thlJ ~/0 'Ii nl< wi th our c:ulturcll3 agal n,
Vou ahouf d have Seen th8 Indian girl dancing. 1 looked at har anol

'felt if an Indian girl hare were to dance. ohGl tlould feel aehaaed ,
Sha wa~ so confidant .

.jacob, a white boy in Standard 9. also felt that the prevat ltnq
ethos of the schou1 was white, and that this disadvantaged black
pupils. He would have liked .J. less Eurocentric curriculum. al-
though he felt it might make things harder for him:

Wo'VEl loarnt prllctiC:ll11y nothing about other r;ul'l:ureSl. I'd 1i ita to
know r.1ore. I krnr.1 oj t wool d be hurrder. If you' 1"'0 read; 1'19ailttut your
o';ln cut turo you know about it 01r®o.cly, can imt>9ine tJn!!lt it' (3 1i ko.
Itith other thingE:, you have to f31:art right. at t11~beginning. Possibly
th<:ly ohoul';l give 11.19 a choice. I think it ,~oulC!help the bl aclce , Thay
knOl1 a~ut their culture, llnd th0Y could help us, and it tJoulc:1givo
thorn a fair-or enanee, In the curriculum Rivorlxmd in a tlhits ochool
tD whi en bl acke coee ,

Some pupi1s accepted the fact that, whi 1e ides 1, it wasn't pes-

siule to have a less Eurocentric curriculum, that was how the
Matriculation system worked:

~Ie did soma SI\ h;s1:o:-y las'I: 1:arm. We triad in our Clal3B to 100k at it
from both pOints of view, tlhic:h if.! right, ~Jhat Rivorbond is about.
But \iGl learnt more about tl'-e white side. Zoomed oval' the blacl~ sida.
It's just unfortunata, thli.t's hew tho syllabUS t a, Black histClry is
not really in tha syllabue, no teachers can't squeeze much in.

Taki, BB in Std 9

(See also Appendix O. part 13.1.5)

2.3.2 Pup; 1s perceptions of the advantages of less Eurocantric
material

2.3.2.! Black pupils round they CQu1d relate to the material more
easily.

Glor ia , a black girl in Standard 9, found that the work in class
on a South African black p0at had been easier for her than that
set elsewhere. Sr.e fel t e included', that she 'could offer
something':

We r:!on' t do anythi ng about b1ack art, musi c or 1i teratur@, though
sometime', we do a poem by a black poet. We ahou l c do more. WI)are all

at the school. ~Ja should l<nol~ how everyone 1ives . Wa do poems
from Po' I switch off. I've never roen to England, don't know
what til" alking about. They should expj a+n things to us - liko
that tho ,,,)(lSOnO arc di fforent . I was confused by that. If the poom
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; s set i 11 SOWeltoyou i<I1Cll1'whet' F.I goi n9 on, yeu ' I"t;l fomi, i<II" 11;tl1 it.
and you enjoy it; it's oa~y for ~ou to I"ola~e th~ ~hings to what you
cxpor+onee . ltJo did a po,nn by Sipho Sopamla, and '1Q:lI9xplclinecl end
lXlople startod knol1;ng I'Ih111'8 going on in Soweto. I could offGr oomo-
thing. I felt incllJdClci. Who'n you ..it there and '!:he poell1 hI read ami
the \1ords explained you don't know wnate going on,

Phineas hare notes how more f.smi1iar material would ma~(e him feel
'more free':

i waUl d fmol eomf'ortabl", if "'0 1aarnt mora about totlnf.lhi p 1; fe,
African CllJsic. I'd participate more in dis,;:u8siono, I'sr:.uld faol \1'1"00,

'ces it's til 'thing that offoc::ts fJll, 11MI'DI live. I rommnber' 119had a
plllY horn in tho first t~I'Cl, !$I~tUJL.@ID!, and most of tho ~Jhito I(ida
didl1't IJnClal"otnl'?1 that j:.-lu)' 00 r.1UCI1 Glf'l li did 'COG .. aae things in the
tal'!llSh1p. I think it would 00 bott~'r for UB to have an equal ehance ,
In the popoV's 14mSilver gave U!!>YOB'tordOl-Y(:'S Dvajuation). l! told hal"
tlO ohol.!ld ~oarn Olora nbout 3A pOl ;'tics.

Phi 110010, BB ; n ind tI

2.3.2.2 I'd. made it easier to participa,te. as you had something to
offer.

Esther, a black girl in Standard 8, found that she was happier to
talk in class when the material was to do wi th people including
herse .•'. She also found that many 011fferences between people were
merely skin deep:

X f'srnembar tlhen 1113did 'Reli91on' and the 'Roota' tt'lomes, I falt hap-

pier tc talk than. Guess i'l: had a lot to dl" \'Iith p:)ople inclul1ins
~'ou, You can coml~unicote that 50rt of thing. I ties 11;"ti1Clara (I~G)

anel it was ; n'i:erost i"9 to Geo how near-t y tho same we 110re. It' 9 just
our sll; n colour that' 6 di fferrmt 0 Thl1?thi nas r. do now and the methuds
we're follOWing and IHe-style are the eaae ,

Mikateko and Vusiwana, part of the grou,J of black girls in Stan-
dard 6 who reported such negative feeling in the discLlssion in In-

tegrated studi~s, here report very different fee1ing apropos dis-
cussion in Zulu:

In Zulu we tnlked about differont cut turea, about tha struggle, about
- It all falln under cultur~ - funeral arrangemonts, deeth and mourn-
ing, and ~Ie. tall(ed about funerals nOl1 and long asl.", And about cond+>
t; ons 'i n the townships , snacks Olnd thi "913 1; ke that. \~e SO>Il1etimes
tn 1ked about tl1ee6 ; n ES, too. I 1i I(€I to ta 11<, about these th iI1gs. 1
feel happy and oafe.

Many related comments are to be found in Appendix 0, part 13.2.1
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2.3.2.:3 Informat'a07l 011 Indim .wrodAfricBili"Iculture was enrichin~
for other members of the class

Karim, an Indian boy in standard 8, saw benefits in cross-cultural
explorations that would prevent people giving offence to others
inadVertently:

In O,..m;m t10 tloro eol'l(;:Ornoc:l with tho history of Drllilla in tho theatr~.
ThO Grol')r<t:lMd tM r·~i@\((l.l tMatro. \-/0 never \"lent into th0 histol'")1
of 8Quth African thentro. Wo novel' did anything from th~ East,
Oi'l;hclt', (.Iii(! ~hQN'O a t1troo9 tradition thore. India ereeuees aero
rilt>Vi~CI thelt'! Cln)l'~hof'o. I think 1t'0 a pity. We should no oor-e ,
'tf\a>Y'd find U! faocinni:il'lg. It :-Jould I'!QV(;) a pOOl t; ve offor,\ -:JrI OO:JlO

Qf thsm. t-1Mlld sot rid ::If 60;110proconcoivt1d idoas. tlould be a protoc-
t1<)l'h like in ro1i;3Jior.o, you lol,lrn how not to offend someone thrQug:'
isnornnC0.

Marjorie, a white girl in Standard 8. was appreciative 0f the in-
sights the theme on religion l1ad ~ivei1 her:

~10 did <l tl1:Slrle on Religion. It '1neV'O~ood )lour knowledge ot o~,.ar
poopl ®' 0 culturo and ! 11llorrtt £l 10t of th; nga I wou. in' t have i., 'Ior-
mill Englioh. :r leornt Q lot of things a'JOut other paoplo's point tlf
V;\llt! and what reHgion actu&liy means.

Wisane, a black boy in Standard 6, wished he could have 'learnt
more about the aspects of his classmates' culture that r.~was un-
aware of:

I tnink we should have hod mora on bacl<grounds and culturos so rHl

could 90t to tmolt oach o1:h<#r batter. Wo used to talk .ubout religions
Il\n.:lthC:l 1111)1 poopj o arc brought up. WE)should have hnd mort' of it. it
~ms '[n~arest ins , I dieln' t know about Rl!lIlladan. the fast i r"3 _ X tJ<lti3

8urprisert. How CQuld they do .+ for ~uch 11 long time?

There was sense that it improved in~er-group un....erstanding:

In 'Ro~ts' it ~aB interesting to fino out more about people. They lot
UEI know more about peopl e - whero t"O)l carne frorn. It' s ~Jhat I' III

say i ns , It's like IS is where we got to :'now each ()ther very weil.
Alao to I(nr.n~ the things that tlera happsoning outtlida - ~J0 touched ~
'ittle b~t of politics. and did Borne hi~tory of England to know about
other people and how they lived.

Gavaza, BG in Std 8

Ot~er comments are to be found in Appendix 0, part 13.2.2.

However, rome thought that more information on cul ture was IJn-

likely to change attitudes much:
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Tho ochoo1 ht'lsn't done much to breal< down earr+ere. r,loat has bOlln
dono in IS. WG di~cuS00d different cultures. Thoy can't do much. can-
not chango !'dople's mit'KJo. I 'vo heard it soiCil that whon tho tlhita
boya oro in tho ~~'Y ond 90nt t'Q the townships thay will oheot und
110n't roeognico you. ~:o have tho foel ins that a1 i white pup; 11'3nave
tM same opinion, Thoro's nothing tho achoD1 elln do obout this

I(aizef', BB in Std 8

2.J.2 ..4, More Afrocentric matet~ial was iiilt.port«.iint bsceuse it tl'JaS a

~t~ th~®~ ~~ng the ~upils.

Wo h<ld QI'IO QPotll!(!i)r- Ravol Mamon - to t([ll1 r.to a~out oarly oot'l:19",ont9
in thia 01"0<'10 I thirll( they coute do !l lot more ;about it, 'COB in tho
end. Na'i"Cl Zll1 Africans, all of UG 1'101'19 born in Africa.

liarold, ~IB in Std 6

2.3.2.5 81C:Tl<*u:n;.pils achieved !:letter academically in work they

l,':I'sre fami 1ier wi th

Often in IS :t just Iwpt qUiet. They liIould be tslking about
icleo1ogioc, capHaHom and communism, ~nd I Imo~1nothing.
I'Jars 'ther <a aome 1:h;n913in IS whore you folt you did know something?
Ja , I~hon 110 did euj eurec. ! f<nott tho Zulu culture, and tho Xhosa. 00

X could eay eorn9'thing. I folt maybo I bolung. Could say something. I
ovon got a aood mArk for the projoct.

Mzamani. BS in Std 8

Because, in a sense, the inclusion of political discussion is part
of the mov', toward a curriculum that is not entirely EurocElntric.
sl~ilar rasponses to that initiative are to bo found in the
responses t,o the use of more directly African and Indian cultural
materials. Many black pupils felt at ease with such material, that
they could relate to it, that it made their academic work easier.
They found it rewarding to have something to tell the others in
the class, instead of being the group that did not know. Pup; 1s
from all the race groups described how they had learnt ..lore about
each other's cul tures from work on them in class, and that the
discussion had contributed to und~rstanding of differences, and
their relative significance.

The response to the notion of a less Eurocent r ic curriculum was
interesting. A large number of pupils had not thought about cu,'-
riculum in this context. Many simply assumed that that was how it
w~s, and so there was ncthing to think about. For some, there was
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no motivation for change, no interest in learning about cultures,
particularly those other than you own. Several of the whit~ boys
showed themselves to be locked into this Eurocentric view. Many
pupt ls , however, perceived the edvantases for themselves and for
others in the notion of a less Eurocentric curriculum.

The response that is most di fferent from responses to the pol iti-
cal dimension in t.hecurriculum is that of those black pupils who
rejected a suggestion of an increase of their cultural material in
the curriculum. SOme felt it was fine for whites to learn more
about it, but that they did not need to, having resources at home
for 'finding out whatever they might need to know. A major reason
behind their rejection of Afrocentric material, however, was that
they did not See it as important in the context of the school sys-
tem. They had identified the value system of the education of-
rered, and realising that the i r cui cure had no place in it, had
deemed it of no value,

2.4. i:e.sponses to the Introduction of Zulu as a subject in Stan-
dard 8

Zulu had been introduced in Standard 6 to o+tcr the black pup; Is
an alternative to Afrikaans at Mat"';wl5.tion level, and also to
give them, hopefully a subject in which they would excel and so
grOIN in confidence in tneir abi 1ity to achieve well in the school.
It was als0 thought it should be learnt by white pupils who lived
in a multiracial society.

For these reasons, great preSSUrI'3was brought to bear on pup i1s to
choose it rather than French, and the parents of any pup i1s who
wished to choose the latter had had to demonstrate a 'very good
reason for the choice' to the Headmaster. Needless to say, the ef-
fect of this had been that very few of the class chose French.

In the first term, the classes were mixed white and black, and
the teacher was expected to teach in one class this amalgam of
pupils whose first langwage was Zulu, those who knew it to speak
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but had never learnt it formally, and those who knew not one word.
This task was beyond her, and the classes were unruly and achieved
1t t t Ie, In response to this, they were then separated into one
with Zulu speakers and other black pupf ls who supposedly knew some
Zulu, and one with the real beginners, the white pupils and In-
dian.

By and large, Zulu as it was taught was rejected by the pupt t s,
There were differences in the reasons behind the white and black
pupils' rejection of it.

The white and Indian pupils generally were favourably disposed
toward the concept of learning Zulu. However, they found the
teaching poor and lost inter~st. A few of them also resented it
as it was 'hard' and there were too many new words to learn. Cer-
tainly in the beginning. SOllie had felt a bit frightened of it be-
cause it was a new language. (See Appendix 0, part 14.1)

From the black pup;ls the most cornmonly expressed response to
learning Zulu was sirr.ilarto that expressed by many toward the in-
clusion of Afrocentric material in the curriculum. It was not use-
ful, they knew as much Zulu as was needed to communicate and saw
no value whatsoever in learning Zulu as part of their curriculum,
particularly as it was difficult for those for whom it was not
mother tongue, and who found that the 7.ul~ taught in class was not
the Zulu spoken colloquially. There was a sense that it might be
helpful for white and Indian pupils, but not for them.

Some 0f the verbat im commen ts on wh ich this summary is based are
in Appendix 0, part 14.2

Pupils in other classes had a similar set of views:
I 110uldn't want to learn Zulu. It's boring as I can apeak it. Maybe
people from th~ other races \'Iould like to do it. ! wouldn't like to
dv i'I: fOI" ~1atric. It's not needed. I come to achcoj 'cos I'm planning
fOI' illY futur·o. Nona of the vcrnacut are are useful. You don't nGed to
loarn thom, you only neod to communicate.

Siwaln, BB in Std a
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There were, however, a few pup;1s who had entered the school in

Standard 8 who had been learning the vernacular at their previous

school and saw it as a sensible at ternat ive to Afrikaans which

they found difficult and to which they had an aversion. Tabudi ex-

pressed this feeling thus:

I'm thinking of the vernacu!ar instead of Afrikaans. It's not my typo
of cubject. X fool bad about Afrik&'1:'-'o. ~n't 1iI(El it, eeoause of
IiIhat'c happening tr.:>ro. ~~hYshould tlO loarn too langua9s of cemeons
who's oppressing you?

Somepupils had in fact seriously considered tak tns the ver-

nacular, and had discussed this option with the counsej lor , but

nothing had comeof it:
I was doin9 t~a vernacular in tho government school. Soyapi, MithQthc
and I thought tle'd do the vernaeuter instead of AfrHmons. tis spoko
to 141" Vlr.ita. He said he'd (loa to it. But <'15 time seca on, 'tIO gave up.
And it's teo lato nO~I. Any~,ay, I got u',Bod to Afrikaans, mnd !;:tlntod to
prove rnY6Glf there.

T1habanal, aa in Std 9

Other commentsare provided in Appendix 0, part 14.3

Thus, the attempt by the school to introduce Zulu was one that was

poorly received by the majority of black pupi15. There were few

pupils who p~,ceived the benefit of the vernacular, and where

these were not Zulu speakers in Standard 6, as has al ready bee

mentioned, they had to make thei r own arrangements for studyi ng

the language and writing the public examination in it. White

pupils in Standard 6 paid lip service to the idea of 19arning

Zulu, but .tn fact made little effort to do so, taking full ad-

vantage of the new teacher who did not make the lessons enough
fun,

2.5 Discussion of pupils' responses to less Eurocentri~ material

The inclusion of pol t t tcal debate, of cul tural l y based material

and of Zulu are all actions by the staff to make the curriculum

less Eurocentric. A broad survey of the pupils' responses to

political debate has been looked at. Table 25, below, gives fur-

ther broad information.
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Tabla 25. Parcantag9 of each group agrcoins or dil?.agrelsitlSwith the
statements concerning the importance of learning about threo oopecta ~'f
culture in a 'soQd' ochool (S1ack (8) ~ 62; Indian (I) = 30; White (W) : 85)

Strongly agree Aarea Disllgree I Strongly d;oagroe

No. B I W I B I \~I a I W i B I tl

5 :11 17 22 45 50 59 16 80 16 5 a 4

12 47 43 41 47 43 47 a 10 1~ 0 0 0

17 52 40 liS 40 50 47 5 10 14 2 e 0

A gooo school ;$ one Whare pupils
8: learn a great deal about thoir own culturG
12: lCla~na gront ~oal in clooo about other pupilo' culture
17: aro oncouragod to bo proud of thoir own background and culture

Clearly. all are statements with which pupils in all groups
generally agree. It is interesting to note, however,· ths.t the
aspect of learning about Y0ur own culture ;s least strongly
agreed with ~d most commonly disagreed with by all groups, par-
ticularly the Indians, who report particularly good resources for
this aspect of their learning at home. This finding is in line
with what might be expected from pupils' comments above, and so is
the finding that there is no statistically significant difference
in the responses of the different groups. (See Tables X2.22, X2.23
and X2.24 in Appendix X2)

Table 26 below, shows pupils' perception ot the extent to which
the characteristics of 'learn about own cul ture ", 'learn about
others' culture' and 'encouraged to feel pride in your ovm cul-
ture' are satisfactori ly reatures of the school. The values are
percentages of the pupils responding.
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Table 26. The Gxtent to which pupils parceivo that Rivsrbend affords the
oppor tunt ty for loarning about threo Ul3lWcts of cut ture

Riverbend achieves: very well Wol' enough Not \'Ie11 onough

1 r 1 w

Laarn about own
culture

10 6 14
16

18 7 3·4
40

36
56

17

57
31l
45% 16 20 28 23

31
15 13

23 41

33

36
2B

44
13
41

30Loarn about othors' 21 6
culture % 33 19

zs

Encouraged to be 12 3
proud of Q,;n cult % 15 9

19
24

26 15
39 44

37
47

29
43

16

47
22
28

What is interesting about this table is the fact that it suggests

that for all pupi l s , these aspects of learning are not uar-:
t icular ly well achieved by the school. fv10rethan half the black

and Indian pupils responding did no~ feel that they learn enough

about their ownculture at school, and nearly half of white pupils

felt the sameway. There was no statistical difference amongthe

groups. (See contingency Tables P19, P20 and P21 in Appendix P.)

There was greater satisfaction about learning about others' cul-

tures, noticeably amongwhite pupi ls, but even here between 33%

and 44% of pupils did not feel that they learnt enough about

others' cultures. Again, there was no statistical difference among

the groups. (See Tables P 22, P23 and P24 in Appendix P.)

There are 51 ight di fferences in satisfaction wi th the degree to

which the school encouraged pupils to be proud of their own back-

ground and culture - with white pupi l s more satisfied with this

aspect than black and Indian pupils, where fewer felt that this

was well achieved and more felt that it was not achieved enough.

These differences were not statistically significant. (See contin-

gency Tab1es P2b, P26 and P27 in 6.ppendi x P.) However, the much

higher percen~ageof black and Indian pupils feeling that they are

not WI:; 1 1 eno19h encouraged to be proud of their background and

culturf' cJoes'lave something to say about the Eurocentricity of the
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curriculum. Similarly Table 40 in Chapter B shows that more black
than white pupils feel that 'learn about OV>Jf'l culture' app'lies 'not
at all' to Riverbend, end this difference is stet ist tcat ly s;g-
~ificant. (Table 43, in ChaptAr 8)

From What has been described in this Chapter, I think it would be
true to say that many of the curr tculun decisions and pract ic. s
had an impact on pupils' social interaction and, in particul~r for
the biack pupils, their self concept of achievement and their
sensa of ease within the schcol . In turn, social interaction im-
pinged on responses to the curriculum. I think it would al so be
true to saY that few teachers seemed aware of this dimension of
the curriculum and did little about addressing the issues '
revealed.

Much of what has been considered here supports the idea that the
curriculum was largely Eurocentric, and that the school remains
basically a whlte school in its orientation despite the admiGsion
of black and Indian pupils. Where there ~ere efforts made to in-
troduce material that was not Eurocentric, the benefits of this
WI:.!rl3 clear 1y perce ived, part icu 1ar 1y by black pup; 1S, and par-
ticularly in the context of political debate. However, the paucity
of non-Eurocentric material was not a state of affairs readily
perceived by black pupils as a negative one .. _ , wss :0 a large
extent accepted by most, and 1ts abser-ce was :' 'ed by many as
being in keeping with the kind of education t "li:it A'Ould lead to
their future success. The 'steel bands, saris and c;amosas' type of
material is not the SOI-t of multicultural material that would be
readi ly accepted in a school population such as this. Many black
rupils see themselves as removed from their cultural heritage, and
part of a broader urban cu l ture , None-th3-1ess, where material
verging on this was brought in to the ~urriculum, mainly via the
work on 'Roots' and 'Religions', the fact that black pupils ~~d a
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sound knowledge base made them more eas i ly able to contribute to
discussion, and opened the way for a more equal exchange of ideas
thrul was usually the case.

Few pupt 1s commented di rect ly on the 1ink between these dimen-
sions oi school life and academic achievement. However, from in-
direct references, it seems clear that w~ere pupils felt at ease
with the group, that they IlEadsomething to offer I that they could
participate in discussion and wherE.1 material was not culturally
loaded against them, they were more likely to do well, or at least
make the most of the learning opportunities afforded in class. It

seems likely, therefore, that those strategies related both to
classroom organisation and c.srr+culun content that facilitated
greater cross- group tnteract ron and ease, in addi t ion to the ac-
tual role they played in p~pils' personal and social development,
were also helpful in improving academic achievement for black
pupils, Cl~arly, these aspects of learning were somewhat haphaz-
ardly introduced and managed in the Integrated Studies and English
classrooms, but they did at least happen therE:l. They are aspects
that many staff are ill equipped to deal w)th, and for wr.ich sup-
port would ba needed if they were to become a mer-e significant
part of the curriculum.

The formal curriculum is only one area of school life with an ef-
fect on inter-group interaction. The informal socialising that
happened out of class i. ime, on the sports fields, in the boardins,

house and in the whole way of life of the school clearly was a
major influence. This does not remove the role of the curriculum,
and needs to be borne in mind by those making declsions about it.

The mov '! in the school toward the more conservative aspects of
teaching described in Cbapter 4 would undoubtedly be to the detr;-
ment of these aspects of teaching and learning that seem to have
value both in terms of v;ew'ing education as a holistic process,
and in very likely contributing indirectly to bIack pupils
academic achievement.
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Qi~~. rFU'P'rlLS~ ~JIO® Of Th'Elu:i 11EACI~ Al\r.D TIHE 01.lR-

RIOlJUt)4

In ord-sr to cii$spen t~e understanding of the com{JlexHy of the
debate sa.arf'oundiri9 'which way the school ought to be moving, and
the kind of education cons~dered valid by the participants in the
school its$lf~ it is useful OOJ'J to turn to a further eXS1.lJIination

of pupils~ ,r$sponses to the curr+culua. Here, responses to ques-

tionnaire itellJs vtriich attempted to survey broad responses to car-
ta; n $1)$e1:$ of the school and its ctwri out um wi 11 be ana 1ysed
against the backgroui1d of tho debate and responses analysed ~n
r;reviolJschapters.

Earlier chapters have made ~lear that differencos exist9d between
Integrated Studies and sentor Engl ish, and other subjects with
regard to thr. kind of ~nowledge, and the approach to teaching and
learning typical in each. Pupils' comments on the nature of th~se
difference~g and their responses to them have been explored. Here
an attempt will be made, by analysing questionnaire resp~~ses, to
see if any patterns of evaluat ton are evident across the racial
groups at the school.

1.1 XoiST1l~i1icationof ~l.Abjects founal nost \';;Orth1v'hi Ie , moi those
~st enjoyeol Md l00.st enjoyed

Pupils were asked to ic~.ntify the subject they enjoyed most and

least, and found most worthwhile. They were also asked to give
reasons for thei r choi ces , Intervi eW3 W)', !)Upi1..:3had made c~ear
many of the cr tter+a whereby they were evaluating subjects, and
the opinions th~y had of them. These perspectives ~~re examined in
earlier chapters. The purpnse of the questionnaire was to sttempt
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tc gauge the focus t.,f responses, end to establish any patterns in

these responses that might exist in a broader way th~n is possible

in interviews.

TablliJis in Appendix S1 give the resoone es class by class, and

tables in Appendix 82, S3 GrId S4 show the brea.kdO'v'\ll"l01' pup; l s '

r~asons for their choices. I 911ftll focus first on patterns of

choice~ and then consider pupils' reasons for their choices,

I shall consider thai r responses in the context of the SII 'bjects

se'lected, and focus most carefully on those preferc:mdal iv

se1.acted. It must be not.sd that these are choices of subject that

were most enjoyed D 1east enjoyed WId found most li\iorthw'ni te, Ob-

viously! those selected are not the only subject'S in the

catesor tes of enioyed, worthwhil~ Of' not enjoyed for Sf :.h pupil,

but the selection doss give same indication of relative value at-
sched to the sLlbi ec ts , and the reasons that are important in
a'iuat'ing the different parts of the curriculum.

Integrated Studies if:, a ctear choice of 'most enjoyed' subject for

white pupils (except. in standard 7), and shares this position with

Mathlamatics and Science in Standard 6. It is a less commonchorce

for black and Indian pupils.r except in Standaid 7.

For white pupils, it is r.erce ived as a particularly \ovorthwhi1e
3lJCJ" r.t in all years, even St.andard 7 where it is not a not iceab'le
favour t ta, but this is the case for black and Indian pupils only

'in Standard 7. Interestingly, its position as 'most worthv\'hile'
is stronger fo'" white pupils c.omparedeven to their evaluation of
it as 'most enJoyable'. It is quite clearly the ernost worthwhile'
ill Standards 6 and 8, and even in Standard 7 where it is con-

spicuously low in the list of 'most enjoyed'. For black pupils it

hac; a iower ranl<ing on the list of 'most worthwhile', roughly in
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._.1

keeping with pupils' view of it as 'most enjoyed', For In~ian
pupi1s it is not generally perceived as 'most t'10rthwhile.' It is
seldom mentioned as the subject 'least enjoyed' by any group.

This. is the. subj.ect enjoyed most by blaek pup; Is in Standards 6
and ~T ana one of the favourites of whites in Standards 6 and in
Standard 7. It i~ virtually nc-one+s favourite in st.andarr' 8.

It is claar that it is generally perceived as one of the most
~."orth\~hilesubjects, particula.rly by black pupi ls , It is chosen as
this by t 1acl< and Indian pup ils in Standard 6 (but not, interest-
insly by whites, although it is one they enjoy), by blacks in
Standard 7, b1ticks and \lJhites in Standard 8. It is no-one 's 1ist
in Standard 9.

It is 10\:1 down on most 1ists of 1east 1;ked subje ...s , but seen as
t.his by more ~Jhite than black pup; Is , particularly in Standard 9.

1.1.3 Science

Science is noticeably tenjoyed most' by white pupl1s in Standard 6
(along with Mathematics and Integreted Studies), and also by In-
dians in this year.

It is clearly perceived as worthwhile by black pupi~s in Standard
8 (together with Mathematics), and by this group in Standard 9,
and is the second most commonly chosen subject for black pupils in
Standard 6.

It is disliked by wh t t e puo t ls in Standard 9 (together tllit'1

Mathematics).
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1.1.4 others

Enjoyed most

The only other subjects noted by any number of pupi Is as being

enjoyed most ere Art, liked by white pupils in Standards 7 and 8,

Geography and Accounting, chosen by black pup; ls in Standard 8,

and Eng1ish, chosen by all groups in Standard 9, and 'Found

worthwhile by white and Indian pupils in this year. It must oe

noted that this response cams only (except for one pupil) from

p~pils in Ms Chatty's English classes, and not from Ms Clarke's

Afrikaans is a conspicuous chOice for subject enjoyed least - for

white end Indian pupil~ in Standard ~, for black and white pupils
in Standard 7 and in Standard 8, and ror all groups in St&1dard 9.

Zulu is cl19arly a subject not enjoy~d muchby any of the groups of
pupils in Standard 6.

1.~ R~s for finohing a subject ·lfrou·t~J',,'hilaP p ·®7ljoySlbleP
• aTIIol

'not €Tijoyable~

The reasons for enjoying/not enjoying and finding subjects

worthwhi 119 were given by pupi ls in response to the question set in

the questionnaire, and are given i., the lists in Appendix 82, 83

and 54. They are interesting ~n giving broad patterns, and w·j 11 be

discussed here supp19mented by information given in interviews and

discussed in earlier chapters.

Tables in Appendix 84 give the breakdov'!Ii of reasons for findiF'lg

subjects worthwhile, Table 27, below, ':5 a compos i t s of the
reasons. It gives an idea of the constructs pupils use in defining

a subject as 'worthwhile'.
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Pupils were not restricted in the number of reasons they gave for
their choice. For this reason, the actual number of choices for a
particular reason is given, as well as the percentage of total
responses accorded each reason (rather than percentage of pup;ls
choosing it).

It is clear from this table that a subject's usefulness in the
light of a future career is the most important measure of it as a
worthwhile subject for all groups.

If\~iun
P~o. .,.

!ntGlrooti ns
Chol1cm9'1ng
Cni"00r 1oj nl</opons deeM!

X'm illlproving

lroprovQ!!l/wi clOVIS krll:n1''1 a:dgo
1'1'100,'0 v'iotJpo;n'l:/broadoI'lClmind
Lonrr.. l:lbtlU'I: 1i fo! the ~orl d
tearr, a 10'

lili do ranso of top'! ca

Givos eonfidcneo.indopond~nc0
Challengos opinions
Improveo ~y Englioh
OavClIlops ski110
Stimulating
Uoofu1 in 1; i'm

ShorjWnl!l thinking
I~provo~ c~~unicBtion
CreatiVe)
Mow
Background to Englioh/Art
Lq;,nrnoth~rs' viows
LGar~ about myoolf

3

2

4
3

sa 54 15 43

3

1 1
, 3 2 13

6 17

3

S

5 7
<I

2

6

3

1

a
1

<I

1

3

2 6
1

2

1
2

~ = percontage of responsos
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~ihito
No. %

4 5
2 ~

39 44

9 10

3 3

10 11

4 5

S ::1

2 2

2 2

a a
1 1

;:)

::I

S
3

3



Table 28, belcr.~shaNs pupils' ideas of where their future careers
might 1ie.

Table 2~. Pupils' corear uap;rationo

Indilll'l

!)actor
ParoreQdicul
H~oooj')Cith
\fQt
C~pu~or ralated
IEloctrcmieo
Art/muaie/droou/r to/fil~/advort
Florimt
Xnvef'ltor/oe;onti6'i:/ro~{\\rch/CUlths
Zco'oa1o~/~noticiet/mnri~ bio
I:ngifloor

Buo; nooo.'\J!ln/l:)!'),nkarI,r;,... et.lUntant
t~riti !'lSi journoli ro
I..oltyor
Teacher/locturer
9cclol work®r
AreMq»olClf:'jiot
~·~t91/bGl&utician
Architoct/lnt.dooiSl1/bldg CCil'lll'lC0

Pilot
Jockoy
(JjQ_rn~rang,"r
Guid~ dog trainer
fmmer
1r!lval/PRO
9portoroan
!){In't f<now

23
5

7
1
5

1
I)

54

4

1
22

4

2
10
a
S

5
10
3
lj

1

9
13

5

2

2

2 2 6

1

1

2

a
1

2 7

There is a strong concentration of black pupils' aspirations
flround caree~s in meditine, oomputers, engineering and research.
It is not surprising, therefore. that there is such a strong pa.--

ception among this group of Mathematics and Science as <most
worthwhile' subjects.

WhHe pup; ls' choices, in contrast. concentrated more noticeably
around careers in +he creative arts, in tnose associated with
animals and Biolold}. in architecture, journalism, the law and en-
gineering. This oernaos accounts for the relatively lesser stress
of this group on Mathematics and Science as notably worthwhile
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subjects, Sind UH:}'jr greater valuing of Eng1ish and Intsgratsd
Studies in this regard. w+th these and Mathematios/Science
together being selected as 'most worthwhile',

Indian pupi ls' choices r®late to a wide spread 01 careers, but
there is a focus on those in finance, mId in the creative arts and
medicine. This relates to their choice of ~4athematics and !English
as worthvJhi1e for career purposes, and the small number choosing

Business Economics.

From Table 27, it is apparent that for all groups, but par-
ticularly vlr'lites and Indians, subjects in which you learn about
life and the world are constdered worthwhi Ie , and ror w.mites in
particula.r, those that widen your ImolNledge. As Integrated Studies
and "19 Chetty'~ English class ware oart tcuf ar'ly significant in
these mspacts, it explains these groups' choice of this subject as
being 'worthwhile'.

The rn t iceab 1e importance of SJ. sub j ect D s re 1evancs for a career
compr~re~ with other criteria in black pupils' assessment of "\ sub-
j sc: as \p.;orthwhi1~ sug9ssts that the teachers D vi ews that the di f-

fer~nt groups made slightly different demands on their education
might have some validity,

The reasons for individual subiects being round 'least enjoya~le'
are shown in tables in Appendix 83.

The noticeablt? dislike of Afrikaans is due to thres factors -
prejudiced views about it as the language of the oppressor. end

the perception that the teachers were boring and lessons not much
fun, anel that it was in 1(.....;tdi fficult and pUpils did not do well
at it.
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The other subject noticeably "enjoyed least' was Zulu - with

pupils findinf~ it cor+na, difficult anol badly taught. It was also
considered ~ointless. and a waste of time, as was Afrikaans.

(Chapter 7 discussed pupils views on Zulu more fully)

The main reasons for dislildng Mathematics was that it was dif-

ficult, and that p~pils did not do well at it.

Table 29 gives the composite of criteria used in deeming a subject
~least enjoyable'.

V!lblcz. 29. PlJp11 19' roaoona for finding a oubj~ct 'l~~~t onjoyablo'

f31!:lC1< Indian I1hito
No. ~ ~o. ~ No. ~

Difficult/ 13 18 a 24 19 19
Qlot loot/can't undorstand 13 18 1 3 3 3
Oad at ~t/don·t elf tJoll 5 7 2 a ~ :lI
Soring 4 S S fl 29 29
Lata of t/ork (' <3 :3 9 3 3
Bod 'to.\C!'lor 11 Hi <3 12 7 7

Don't lHla ;'I: a a <I 12 7 7

No uee to mo/pointlosr~ 2 3 2 a a a
Rotc) loarning/just got notoB 4 5 3 5 5
Don't 1;1<0 ths tooc:hor 2 3 3 :2 ?
No di~cuomion of rolovanco :2 2
Not intor(!lBtodin it 1 2 2
\/oenbulllry difficult :3
GlasB neiey 1
T,1O dotai lad 2 6 1
OO"'1't know nett to lelarn 1
Poor background 3 1;\

MattI projects
No Cl1Q 11an9")
iEurocontric 3
-rGOCI',," r hru:l pot~ 2 3 3
Wasta of tim~
Unstilllulating

% .. ~rcentl:.S'3of I"OBpOneCo g~von by tho group

Again, there is a wide sp.-ead, with clusters on a few of the

criteria. For all groups, finding a subject 'difficult' was an im-

portant reason for not enj0ying it. When 'get lost, can't under-
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stand' is Gdded to this value. it can be seen that these criteria
together are particularly important for black pupils. together
with having a ·bad teacher'.

t'!h'ite pupi l s lay more emphas t s on whet~'Ier or not a subject is
"boring' than they do on any other character+st ic, or than any
other group closs. They also consider subjects to be not enjoyable
if they are perceived as ·pointless'. or a waste of time. To some
extent. this concern with finding a subject difficult. not under-
standing and having a bad teacher highlight~ black pupils' concern
with academic achievement, and their anxiety about it.

Indian pupils' emphasis is similar to that of black pupi1s, in
that finding a subject difficult is the most important factor
making it ·least enjoyable', with 'bad teacher' and 'don't like
it' as second in importance.

The oomposits of reasons given for finding a particular subject
most enjoyeb1e is given in Table 30. bel~~. (See appendix S2 for
reasons related to individual subjectB.) While spread over a wide
range, reasons are clearly clustered o~ a few main criteria.

For black pupils. having a good teacher is clearly the most impor-
tant criterion. This i...rollrn'1led by being good at it and under-
standing it (together ~ important as having a good teacher), and
by finding 1~ inter9sting.

For Indian pupils, hav<ing a good teacher is also the most notice-
able criterion for snjoying a Sou..,ject, and this is fol'lowed by

finding interesting, finoyng it fun and discussing relevant
issues. Learning a lc~ and understanding it come next in impor-
tance.
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For white pupils, finding a subject interesting is the most impor-
tant criterion, followed by having a good teacher. finding it easy
and thdn finding it fun.

Tablo 30. Pupils' roaoClno for 'onjoying a GUbjoc~ CCtit'

Block Indian Whito

No. % No. % ~~o. %

Emoy/X'o gcud at it 12 13 2 Hi 11
UndG3retand i'l: 9 10 S 7 !i 4
A c:h~ 11 ongo S 3 2 4 a
Ini":-,, (i "9 11 i2 5 11 S1 23
fun a s a rs 11 G
~~tiq~'y .na 2 :2 1 2 S 2

t~or 1: tosotoor 2 2 2

Do Ilt cwn paeo 2 I
GClld toaohor 20 ~2 10 22 20 15
liko nl!800ro 2 2
LiI(o PlJpi1s 2 4

loarn about 1ii'o/tlcrld 1 i 3 2
Viows oneouras~d ::I a
Discuss ."€Ilovuni: ;OOUGS 2 2 \1 13 5 4
/.\ct'i vi ~y tmaool/p. to work 2 2 2 4 6 4
Oovolopo soH'
O,fforont vi OI1!l/GlI'UlrG idoilS 2 Z 2 4 3
Loarn 11 lo'i:/11id~ scops 5 a 4 9 1 5
Get to know othoro 1 1 2 4

Informal 1
Varied activi'l:ioo 1 1
Liko animals 2
Think, clon't Crl.l!ll
Prossuro to work
Stimulating 2 2 2
Nice atmosphero
Llko painting 1
Can e~proBo nolf(art) 2 2 5 4
Rolaxing 2
Crlln1:ivo 1
G;vo~ confidenco 1 1
Gain rospect 1 1
Con Cl<90 progroOll 1
Loarnt new ~h-l:'l96 2 2

51 :: porcentago or rooponooo of ~och group

For both enjoying a subject most and enjoying a subject least a
pattern of priorities can be said to emerge. Black pupils seem. in
eva 1uat ing how we 11 they enjoy a sub] ect , to 1ay stress on how
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well it is taught, and on i~ether or not they unders~and it ruld do
well in it. For ~~i~e pupils. while good teaching is significant,
finding a subject 'intsresting' md ·fun' is at least as impor-

tant, and far more significant in their eVEluation than it is in
bla.cf< pupils' consideration of a subject as enjoyable or not. rn-
diM PlIpi1s are closer to white pupils in thei r evaluat icn in that
they also plGl.ce&1lpilesis on finding a subject interesting and fun,

but diff®r rrOll'l thsm by laying more emphasis on the enjoymant 01

subjects where °r~lsvant' issues are discussed. Later it will be
clear that there I3lrel ?rareness in group's criteria for evaluat-
ing 9000 Md not good teachers. This wi 11 be sOOi.mto support the
®mphe.tsis on $understancling, and • interesting' as important

criteria VOl" blelel< and rtl1ii:<a PUlp; IS.

Different subjects had di ffarent reasons for bei ns consi dared

'most enjoyable'. The different Qualities of the subjects. and the
differ®nt IS'JlIphaselson er+ter+e making a subject 'most ~ikecP are

high1ish'tlSd in the pupils' choice of most liked subject.

Math®matics, receiving approval particularly frtJM black pup; 'Is,
but also from white pupi ls in certain ctasees , was 1il<ed because

th~ pUpils understood it, found it easy, the teacher was good, it

was a challenge. interesting, pupils liked working with numbers.

Different definitions ,/( 8. good teacher, and diffel~ent Qua'!'iti es

in the teachers of the top and ott rr streams for j\~athematics.

meant that black and \.-'\Ihitepupi ls enjoyed Mathematics for sl ightly

oIi Her-ant reasons, although there was a core of commonreasons

for enjoying it.

Eng1ish was 1H<ed by all groups in Stsndard 9 (if pup; ls were 'in
M~ Chetty's c1ass) becau~e it taught about lifs. pupils felt that
their views VJere encouraged, relevant issues were discussed, it
was interesting and the teacher was good/nics,

Integrated Studies had varied activities in which pupi l s ~'llerein-
volved, it was informal, covered a wide scope, you learnt a lot

and widened your ~<nO'i1'edge, it was interesting and relevant, you
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shared ideas and loaarnt about otHers. and the taachers were nice.
The anomaly of Integrated stud-es ISS most liked by black end In-
dian pupils far more noticstdlbly than for white pupils in Standard
7. and the ccaverse in Standard S, is difficult to explair,. t t em
be noted that this was a year- in Integrated Studies ~men a lot of

work on "conf ltct ' was done, and in which there was a. strong focus

on South Africa in '(this context. A major i'ootufe of the Stmo1ard 7

Integrated Studies course was the emphasis ~ dramatic presenta-
tion Md the H!I'Ikin~ of much of wh~t was done to the SOUth AfricW1
Esitua:ti¢n. There was very 1Htle formal lecturing ( which was far
liito.re a f($latul"® of Standard 6). Et was also led by Ms Chatty "m
had a ~rti~ll~r alli'iity for dr-avJing black and Ir'loiM pupils tnto

the disCIJ$$1or.. (lAS was shewn in the comments about the StSlYldard 9

tingHsh el$$~$). Tbtllse factors might account for the pattern of
preferenC:8 among the diHer-ant groups.

'Gl~ography was seen to be inte -est in9, about the V'v'Or 1d around. you

could think. not just crSlM, and there was pressure to work.

ACoXlUFrbli'\,cywas generaliy favoured as a subject that had a good

teacher1 that was fun and in which YOll learnt about the world.
Some verbatim corr.m®ntsabout enjoyable Md less enjoyable subjects
are to be found in Appendlix Y. part 2.

A major criterion in the assessment of a subject by pupils wa~ the

qua 1ity of the teacher. Havin9 a good/n ice teacher rather than a
bad teacher is clearly a major factor for all pup; 1s in thvi en-
joyment of a subject. Difference in teaching style was also a dis-
tinguishing characteristic between the Integrated Studies teacheis
and 'the rest>, It is useful, here, therefore, to consider pupils'
views of •good , and 'not good' teachers.

They were asked, in Questionnaire 1, reproduced in Aooend+x 81, :0
think 01 teachers whO were 'good teachers' and to write down \'Ihy

they cons idered them 'good'. They were asked to do the same for
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teachers considered 'not good'. The class-by-class enatyses are
given in Appendix T1. Tables 31 and 32, beloN, give the composite
of responses for each group regardless of Stnndard at the schvol.
Appandix Y. part 1 gives some of the pupils' comments that give an
addea dimension to these brier description from the Question-

Attention will be focused first on the quaj it tes of a good
teacher.

Block XuHBn t"lhito

No. ~ No. % No. ~

Ccm1:ro1a etaee a li! 1 ~ 17 a
Makoo 1.10 ~ork hard 2 2 0 0 a '!l

Choeko t~ork 5 :2 1 0

Exp\oifllll well ~7 21 20 24 SO 14

Thol"cufifl'l 0 0 5 2

~-4l2!(ooOUI"'Q VOU YOOOf"otand 17 13 4- 2

Gooo at right paco 1 1 1 0,5
UndGr~tAndo uo/knc~o whnt HO need H 11 9 11 13 a
Pationt :3 10 5 6 a 4

Holpful 9 1 6 1 12 6

Frional" 4 S 'i 2
IHnd 3 2 2 2 0

Cmrins 5 4 2 3 1

Enecuroging 2 2 1 2 4 2

Encour~goG you to participato 4 a 1 2 0

Encoura'60tiId i eeuoat on 1 1 2 5 2

ear, tall "lUI" vil!)~o/1io1:Qn!Jto ua 4 a a 4 4 2

Con nok for h~lp 1 1 1 0
llni!:orootiftg a 2 2 2 22 1\1

Knot11edgoabl0 S a 7 B 11 5

Humorous/fun 7 5 5 6 15 7

Enthus;cmti r; 2 2 7 :3

Nico activitioa/practicala 0 0 4 2

M!Ilkoo 10080"0 re tovanr 0 0 4 2

Broadona our V;OWG 0 0 4 2

Challongos/oxtondo 0 0 II 3

Traats UI1l H ko MUlto 11 a 3 3 5 2

Talkrn to u~/roloto6 to 1.10 ao pooplo 5 2

Fair/no POts 1 1 0,5
----

1& of responsos for tho !!lroup _--
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t~gl3tin. responses tend to spread acre .5, and cluster on. certain

common cr+ter+a. For all oroups. the most commonly menti.,ned

OjuSllity of III $~Y-:,It®ac~fZr is that he!~he "explains waH'. Good

teachers are also, prirli.9.rily, those wrlO 'understand us' &liKi 'kOO'JII

t.":i'lsrt1l'.J1S nSGld', are [\letierrt. he1pfu 1 Md knO(t.Jledgeab1e.

There are 1&1:::0 cdijrtain interesting differences in emphasis on 1m-

por'tan't cr+ter-ta, Ons of the most obvious is the black SlrId Indian

pupils' stress on "emplains wall' as a QualHy. It is ilientionsd

almost u'v11ceas ofttSrt a:s my other, tndtcat ins its greater ref a-
t iva "impclIf'telnol!l fCir these groups then for wh ite , where the gap be-

tween this QUB,1ity and the next "uently msntionoo qual i ty
is not as great. Black pup; 1
stR!ilf'Od~as an iimportant qua.lHy i.

case with othsr groups. Again. n. j ..

that caS"'leful fmc! patient sxplenat ton v

~kl',~ :«re you under-

~re than ;s tns
"trt the notion
t it is fully

understecd, ilS particularly important for tnacil. pi 15..

Indian pupils show a similar emphasis on (explain well', and then
stress uh®lpfl ..., and 'knO'JJledgeable' as important criteria.

For ~.7liitepupils, although 'explains ~ell' is the most important
quality, it +s fairly closely followed by 'ir'teresting~,and then
by "controts class ' SInd 'fun'.

This analysis of perceptlons of 'good' tea~hers suggests that Tor
black pupils. more emphasis is placed on teachers who explain
carefullY1 Md who do not take knowledge for granted but check

that pupils understand. They are less concerned thaI white pupils
about teachers who make lessons fun and activity based. This is
not altogether surprising, given the kind of teaching background
tram which many such pupils have come, tbe t r insecurity with

regard to much of the conterr", .n particular in subjects like In-
tegrahd Studies, the fe,ct that they are being taught in a lan-

guage wnich is not their mother-tongue, and their concern for
academic achievement.
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Qualities of "no1: good' teachers are sn()~sn in Table 32 Dlllllow.

llndian

No. U

naoam'1; oJlPlcdn t1011
con "j: OC1::'l t'Jl'l::lro ti0 otl"lJl(l;!910
~Cl'l'", earo t1hothOr- t10 tli'ttlore~ol'ldl
il~oon'1. ~U!(O QUi"Q 1"10 nU o,mf/)orof:t;lMI
Juot ~{VOO fUlI~OO

Q1VelG tlcrih blA~ o:!:It~Ofl't 'ioO,oh uo
~on' t G;() OliO,. t1ol"l(
Doo~mJt giv(lI 9!.I'IGlOfiCO

Gil/CIa l@t" tt? tl'orl(
Imocn't W'lr.lC1I·otMIil\.10
Emt;Cfl' ~ "'1'1011 11...1"11 wlPll
Poor1y C JlifiOd
!c:m:lti cmt tJi '[,:11 atutlonto
Ma~Ob ~u~otionmldcocn't
al1Q~ otu~~ntQto cti~~sroo
8l1auto at uo
'rea,lp$V'o.Q::lnta 1

lIen' t fun/teo o:pri@Llo

~o.""IVla
IJh~~Cls1ntitiv{;
lo1ko tco ffiw::h
'1'00 o~rict
(;6\r:'1: ,'Intlo1 cloCilo
Bloppy
Bcnt'hlrbl"a~nod
EM; 11111;d~tr'ecl(e;d

U"GlUV"I!l (If CO 11'
Troat!' 1m Him bllPioo
Hao favourH:oo
!..ochwolS on lO;ol'mviour
Rociat/Cooon't 000 b~ock pupil point
Too ~r;bnl;Gol1

---------

a
2
2

2

"4
!l

2

:I

2
2
2
o
o
o
&
o
o
o
o
o
3

'11 82
o

4

a
a

o

e
o
o

26 17
4 ~
(}

e
o
5

!i

o
7

<1
2
£1

S

S

3

S

1
7
3

3

S
S

a a
3 S

,(I

11 7

1

12
4

2
3

7

3

<I
8

o
4 14-

&
'2 Iil
1 S
(I

o
3 9
o
o
o
I)

o
o
o

"I.
111

6
1j

4
1:1

1

1
3

3
4

1
o
o

2
2

3

o
o

7

4
1
1 3

o

For al " groups, the quality 'doesn't exp latn wall' is the most
noticeROly importwlt for deeming a teacher 'not good'. How8ver, it

is a noticeably bigger perC'entege of the responses of Indian and
black pupils thar any other criterion (the gep being from 25% - ~%
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Qual i ties of 'not good' teachers are shOltf(\in Table 32 below.

IndiZln

No. U

I'll'li1:o

No. r.

Ococn't oxplain ~o11
can't oc~ ~h~ro WQ otruawlo
ODtlOO' t c;o.V'C~ tlhottt'DrI~O ul'ldlorotond/
cicoon' t oo!(o sure Will 0 11 ~oro'l:llI'tt9
Juo'l: giv00 1'10'1:00
Givoo tJorlt, but Illcoon' <!; tG\och uo
Dcoon'~ ~ ovor wur~
Dooon't givo guidonca
01 \100 10t(3 of war!(

OOoon't und~r3tand YO
iJaol3n 't Imcll\1 tlorle eo 11
Poorly ~ualifiod
Io~qtiDnt 111'1:hotudont~
Hatoa quoationm/ daoon't
nl10w otudontm to dioner®o
Shcuto 0'1: 1.103

TG:.lpGramonta 1

100''1: fun/t~? oDricuo
90rine
Unic:Jaaina'l:ivo
101ko too ouch
Tce 0'1:1";(,)'1:
Cun't control c~aoo
Slt1(OPV
Scattorbrsinod
iEc.ni1yoido~"8cllod
Unouro of ooli"
1roo'l:o uo 1illO babioo
Hno f'mlouri tea
Locturas on bohall.our
Rac1ol:/DOtlo,,'t see bloC"\( pupi10 point
Too trill>nl~ood

Hl 25
/ I.l
a €I

S

2

2
1

~
2
4
f

s
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!l
2
2
2
o
o
o

o
o
o
o
o
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o

4
a
a
1

S
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7
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o
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o
o

a
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a
a

S
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7
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3

a

o
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1 a
2 a

a

7

o
o
3
o
o
o
o
o
o
I')

1

o

<3

1

1

~ = ~,..cont of roopencoc '1'01" tho group

20 17
4 a
II 4

o
!l
5

o
7

4

2
6
5

S
3

5
a

4

'0
11 ;

2 '1

Hi 12
o
S

4
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4

2
S
I)

3

S
4

'1
o
o

1

1
2

2
S

o

For all groups, the quality "doesn't explain W811' ;~ the most
noticeably important for deeming a teacher 'not good', t~~v~r, it

;s a noticeably bigger percentage of the responses of Indian and

black pupils than any other criterion (the gap being from 251~- 9%
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for black pup; 15 and from S2~$to 12%for Indian, whereas for
whites it is from 17% - 12%). The primacy of this criterion for

blacl( and !noli.m ~pi1s is 81S1a;n apparent. If related criteria of

'can't see where l,.'J9 si:rugg1e', and '00e9'1't care H we all
understand/~o<i'Jsn'i: make sura we 6t11 understand' are added, the

significance of this cluster is evanmore obvious for black
pupils.

for white Pupilso ~ ssoond order group of reasons appears to he
'boring', not very dHv((lJ)r€lnt in significance from "o1oosll'l$1:

explain'» particularly if turrimagin6ltive' 'is considered with it.
'TsmpSf"w'YIental' and qcan't control the class', tollow, and such

things S$ 'just g~vlQ!snotes", 'doesn't understand us'. doosn't

make sure w<w understMcP, • impatient' .

For bleack p'.Jpilss the quality ~boring~. so important ror white
pupils, is v~ry low daNn on the list of re~sons for finding a
teacher 'not good·. A second order of criteria for this group is
the set £already mentioned as similar to 'doesn't explatn well'.
These ere ton~"i!~d by teachers who shout and who are impatient,

el!1dwho can't control the class, though this is not weight€ld so

highly as 'for white pupils. This set of criteria is one l.hat seems

to be commonlyheld by white and black pupils.

For Indian pupils, a second order of cr t ter t a includes
'tsmpsrEmlsnta11 and 'can't control t.he c1ass', with "boring' not
mu~h rnenti~,ed, but third in order.

Again, there appears to be some eli HIS' ence in importance attached
by white and black pupils to :,)19 qualities of boring and
unimag'il1ative teaching, which 1:" hardly menttoned by ble.r:k pupi18,
c.olc! 9xt~laining caretul ly anal thoroughly, which, whih! important

for s! I groups, are more emphasi:::;edby black than whito.
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Because of subjoot choices Sl1lo1streaming that so often fol10'J\fsd

I"'!lcialltnes, and bscauss different teachers taught at different
levels in the school, different groups of pupils tended to be ex-

posed to Qiffer~nt teachers to different degrees. It is not pos-
sible, the ref01"'0. to simply add up the numbers of pupils ident\fy-
ing diff~r®nt t~ach~rs as "good' and make comparisons.

None-the"'less9 the malysis of teachers idsntified as good shown

in T~1G 33, ~~laN9 and the reasonS ror so defining th€m given in
A§)peindiX 12» offer scmte intel"ssting psrsp-activGs.

1'oblQ S8. TOClChbl"O iCi1o"tif~oa 09 .€~. toochoro

!aleck Xl'ltHnn I;:JhH:o

G i a I) a 7 a II I) 7 a I)

JilmDS 10 11 Q S 6 4 <! 4 5 a 19 7

CI10tty 1 13 4 12 e 'i 1 0 13 5 15
Drillol" 2 Q 5 0 1 2 <) 0 4 7 10

Silvor 0 0 ? 0 0 0 0 2 0 <I
~onnio I} 1 0 1 5 0 0 0 3 2 0 0

~'Jolol'l 2 11 a 4 0 1 7 rs 2 G 3

o,.,?von'tol" 0 0 0 7 0 0 0 a 0 0 0 4

il>iol"ohl!l11 0 1 0 :z 1 2 " 3 a 2

~til1iO!m~ 0 2 0 1 0 1 0 4 5 4

Bonkl'll 0 " a ( 0 ::I 2 1 0 2 2 0

!3oH 4 I) 1 0 0 0 a 0 s 0

Orcon 0 (J 0 2 0 2 0 9 0 e 3

Sin!iiol" 0 0 1 (I 0 0 0 0 1 4 2

Simcox «> 4 0 1 0 2 0 5 :z 0
t)t~l<fJ 0 0 4 5 0 0 4 <I 0 0 0

Aot11inn 0 <3 1 0 0 2 0 0 2 9 1
1<1'1000 0 0 0 'J 0 0 0 1 0 0 0

~hi H ipo 0 ? 2 1 0 1 0 1 0 4 1 2

Por"JI 0 0 a s 0 0 2 J 0 9 3

ClnrkCl 0 0 0 2 0 0 0 0 0 0 0 0

-------
In order to develop further the theme of different emphasis on

different qu€!lities f teachers by black and white pUP',ls, I shall
consider their comments about certain teachers in SOIOO detail.
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Mr Jones

Mr Jones is clearly a much 1iked teacher by all groups. He was
. involved in all three years of !nte~rated Studies, and taught the
~'Jeakest group iSnglisr, Skills in Standard 6, and the strongest
group ; n Stands. rd 8. He thus taught a pradom inant 1y black Eng1ish

Sid 11s group ; n Standard 6, and a predomi nant 1y !tIM; te group in
Standard a.

Black Pupils reasons for find'ins t4r Jones a '90001' teacher:
(Numpers in brackets give the number of pupils gi'ling the reason)

expla~n$ \'Jell/clearly (8);

explains till you understand (7);

is patient (7);
exp 1ains, lioesn' t assume you kn0\'1 • (5 )

Also ment tcned are: can all give our v tews : understands you;
clever; polite; t.akes his time l:lhen teaching; open m'inded; speaks
language you can understand; hRS sense of humour; encourages
people; can take problems to him; strict in a good way; ralates to
us/nice personality; interesting; tries to show the It/ay;

democratic/looks at ltudents' views.

For Indian pupils the main reasons lire similar:
explains wall (5);
understands you (4).

They also 'include: patient; can all give our v tews: fun; caring;
helpful; encourages you; talks to us,so knows our problems; can
take problems to him; broad view of education; relates to us/nice
person; interesting; knoltJledgeable; democratic, looks at pupils'
v 1ews .

For white pupils, the most important characteristics are:
~elates well to us/iS a nice person (6);
is interesting (5);
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is fun/has a ssnse of humour (5);
motivates nicely/sets high standards (5);
und0rstoods you!l<nm"Js you (4).

Also mentioniSdar~: patient; l<ind/caring/h$lpful; treats us like
adults; trusts us; lectures clearly; broad view of education; can
2sl< him questions; ~mow19dgaable; democratic/looks at students'

views; respects pupils; makes thing$ easy to understand.

CDsar 1y, the same person is 1iked for many common persona 1
qual ities and abil ities to relate well to pupils. aut there Im9

important diffenmces in emphasis. The black pup; Is 1ike him par-
ticularly for his; oat tence , his ability to exp latn careful lv and
the fact that he takes care with his explanations and does not
tske k~vledge for granted. He clearly is mseting ~~11 the needs
of the black pupi]s in his !English Skins group.

He also appears to be meating the needs 01' his top at ream,
predominantly tWli te English Ski 11s group, by beim:r fun, cn.alleng-·
ing and stifUll..!l~tingin his teaching approach.

Pupils' descr tot tcns of ~4r Jones aiS a good teacher serve to high--
light the diff~renca in value at tached to different oual t t tes 0" a.
p od teacher by black end limite pupi 1s in the school.

Pupils' eva~ua.tior of Ms Chatty as a 'good' teacher serve to a~·
phasise snother set 01' differences that I believe is important.

IBhllCC<filUpils' tr®&107nS for ~lyiny shs is I8l good teadriew:

gives everyone a chilnce to participate (5);
kind.caring. concerned (4);
explains properly/well (5);
makes sure you understand (4);
exp 1a ins, doesn't expect you to ImOtM (3);
understanding (3).
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Also menttoned are: h~lpflJi; patient; holds our interest; d~ilsn't

rush you; 11e1lOSwhere you need it; teaches how to wriit@; en-

courages all points of view; no pats; listens to our vi®ws; makes
lessons meaningful; encouragues us to listen to points of view and
make up our ryM1 minds~ al1G~s discussion so ~~ understand betterc

bK§ian Iil~i]s' r~Q"!OS:

helpful; kind; cering; @:Jnolers'l:l!ilO1ding; exotatns wsll; :"'lOtivated;

well qualifi($ld; mmk$s lessons fun; knows her t'\,'Ork; 9ncutlraglills us
to 1+sten to Vi(1l)w$ s-nd makeup our Q:rm minds; 9""i"'" everyone in-
volved; sirnplifi~s.m@.ttw:lrs;encouraging

tJbiitG 11l1$i1s V'1tt~:

holds our inter®$t (5);

makes lessons fun (5);
ma.keslessons r®levant and worth'vWlile (3);
Enco.'lJra~es 'JS to listen to views and make up our CYN'! is (3);

Also mari'tion~dare: halpfu'l; kind, caring and concerned; under-
standin~; makes sure you understand; explains wall; motivated and
enthusia.stic; makes us think of things we wouldn't have; imagina.-

'Hve; relates to us/nice psrsona1ity; knows her \\'Orl<: pleasant to
talk to; 1istero~ to our views; has more in mind than ~4atric; we
have interesting e+ecusstcns. we discuss and learn more; she is,
broad,ninded; works with us and for us.

Clearly. again, there is a COffiTllO;1 set of qualities respected by
all the pupils, but the re'lat ive 1I\'Sight1ingis 3;gn;f1c81111:. For
black pup; 15, her 0011 i ty to explain, her ensuring that everyone

understands and her not taking things for granted are important.

Added to this list, significantly, is the fact that she encourases
pupils to participate. This actlife encouragement and the creation
of a climate where this par t+c+pat ton is posatb'le , is c l ear Iy a
more significant aspect of her work than it is for whi te pup; ls,

who set more stors by the fact that tt> "; ~, '. ' ,..;- )n, that 1es-
sons are intAresting, relevant and worthwhile.
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Ths~~etwo teachers, about whommany pup;1s commentedbecause of
their r.r.ereeptionof them as U good, teachers, serve to emphasise
the differ-ant.es in @ilvphasis~laeeo1em esrtatn qualities of teach-
ing 1)y different groups. Peri!.8sal of Apperv1ix 72 will serve, X
th;~k, to confirm this disti."ctiol1l.

Pupi1s ware aiso GJSkedl!'ij'hich teachers ItJsri9 •oot good' teachers.
Table 34 belo~l gives a brookdmmof their resecnees, Agein. it
must b® remember®d that not an pupils were taught loyall
t~~hers. ~d the b)att{!)rnmust ba interpreted with this in mind.

Vor.t1e ~4 •• 'r¢CiC!t!j;)fO il:il~l't'tifioo 00 'il't~ €;!1:mI' '\l:o..'1Chom

~look lImliQn Whito

3 7 8 0 III 1 0 6 a 7 G D

JCflO~ 0 0 0 0 10 0 0 {'I 2 1 o 0
Ch<l'l:ty 0 0 0 (I 0 I) 0 0 !I 0 10 0
l)i'''ivcr , 'I () 0 0 c 0 0 e e i 0

00\10" 4 7 2 e 2 a 2 ~ Q ~ 5 s
ftoMio 0 o 2 0 0 2 (I 0 0 1 0 I)

~~'01!il1'l 1 0 0 1 fJ 0 0 0 0 2 2
fi)dlllon'i:lllO" 0 0 e 1 II) 0 I) 0 f1 .0 (I 7
MQl"eooll 0 2: S 0 2 0 2 S 1 0
t1nHoo!:l 1 1 7 2 0 0 2 i 0 2 7 9
o:.rml(O 0 <& e S 0 2 4 3 I) 10 14 a
£loH: 1 1 S 0 (I I) 0 2 0 1 0
())rool'l 0 11 0 2 0 I) 2 0 'i {) (J

I'IIJ!J)tlOe 0 0 1 0 0 2 0 0 a 5 /I 1

SinGor ~ 0 0 0 0 0 0 0 5 0
Bioco)( 3 0 0 (I 'i 0 7 0 2 if)

Stoolm 0 (I c 1 1 0 0 I)

Ro.~l1ino n 1 I) 0 0 0 0 0 0 0 0 0
1(11000 5 0 0 0 a 0 0 0 G I) I) 0

PCI"I<o 0 0 I) 0 0 0 2 0 0 0 5

C1~r~o 0 0 0 c o 0 0 0 0 0 a

Certain brood patterns emerge from the 8nalysis of pupils' iden-
tification of 'not good' teachel"~.
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Commonly consiQ~red "not good' (though liked as a p~rson by the
pupils) was Mr Sanks. The reasons w~re very similar across all

groups: he csn't explain, can't control the class, and dictates

notes without explaining.

Ms Silver was similarly generally considered 'not good' by many of
her pupi rs, thwgh opinion was divided. Again, the reescns for
finding her "not good' ~~re similar for all groups - with greater
emphasis on the fact that 900 is not 'stimulating' among white
than others. The common C lmplaints are that she can't explain,
isn't able to relate the work to the pupils, st+cks to the
textbook, doesn't seem 'in oooonand of her subject and other sind ler
qualities reported mop'e fully 'inAppsndix T2.

other teachers w.:eraconatdered "not good' for Sl variety of reasons
whicI, ars described more fully in App~ndh( T2. In general, there
is a marke~ similarity about reasons for not considering teachers
good, la.rgely due to the emphasiS OT all groups on the inSl.bility
to exp'lain as the key ingredient in o1~rfininga teacher as 'not
good'. Certain teachers were also perceived to have favourites, to
be impatient and bad tamp~red. The Art teacher, who taught more
white than any other group, was generally perceived to be a 'not
good' teacher, with white pupils being fairly damning in their
crlticism, and the others having little to say. For white pupils
she was seen as 'neurotic, having too lit.t'e control, unable to
communicate, uninspiring, uncreative, giving too little gu;d~1ce,
scatterbrained, unsure of hers~lf. and unimaginative.

As I have shown, there were different emphases on reasons ror
finding teachers good 10r different groups, and although more
simi lar, also (J<1 fferences in Weighting of concepts of 'bad teach-
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ing~ among the groups (apart from the commonemphasis on ·unable

to explain'). !Because 01' this. in some cases d'ifferent teacbers

were liked by different grOl.Jps for di-:"ferent reasons, (as was .the

case in Ms Chetty and Mr Jones described earlier) and, in certain

cases, oo7lsiolCEtredgood by someand not good by others.

Two teachers provio1~ good examples of this:

aWlSl~ id]§))mtli a@Oc:o'l ' !by fi»BlI.\lCCt lJruUJ>i lIS tlleC!ll!l.1l$(i!:

sets tims for 1;,;'Ort~;simpHfiss work; m~lSs sure you understMd

(2); .'ncrv"4shO'JiIto help you (2); explains well (2) tllilling to help

you; mak:_lls'IOU thint( for yourself; makeswork interesting.

Oons;der~j •good , by Indian pupils because:

simpl'ifies work; fur.; wa learn by discussing; spontaneous: oojec-
ttve historian

Ct.nsi(f~q-ed '~ood' b~,v.71'UiJ:epup; 15 t ~se:

~Jle..'·~ssura you um:len-stend; makes subject interesting (2); relates

well to students; e)(~:ains well (3); interesting to listen to;
demands a high standard: keeps order; insists on homswor being

done; good historien(2)

The reasons for considering him a good teacher are fairly common
to all groups, and show an aporeciation of the control of work and

ordered approach to teaching that he considered important.

He was considered 'not goodD by no btack punils. But several white

pupils thought he was a 'not good' teacher because he: just reads

nates and makes us copy from board: 1azyt 2) ; doesn't make work

t.rterest ina: boring; gives us no work. several Indian pupil shad

simi Iar complaints: gives us no work: treats us 1ike chi ldren;

thinks wet re at a mil i tury school.
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~·is Clarke was 91Si1(lH'''al1y not noted fer being 'good' or 'mot good'.
Bl.zt, where she was considered "good' it was by black pupils who

found her frimdly and thou9llt that 'she ta}(plains well'. 6~oINl1ita
DUP;Is tncugh she was 'good'. and she did not teach any Indian
pupils.

One b1ack pup; 1 thought she was •nox good) because •she has

favour'it®s and ignol"fls illS'» wi'li 18 several white pupils thought her

•not good' bscause she: is wthori tai"i an; doesn't const del" other

vi~ws; h~ no feel for African history.

These teachers are two from the more eonservat ive and of the
spectrum of teachers, two who focus of Irmly on the Matriculation
syllabus in thei r tsaci'lit'lQ, keep discussion and thei r pupt l s under
tight control r and spend a lot of each lesson imparting informa-
tion. These aspects certainly had SOlTle app~al for many pupils,
from all groups. There is, hovJsver. a difference in the degree to
which they are rejected - more S('o by white and Indian pupils then
by black. The ssme difference is apparent in the pupils' evalua-
tion of the sf'nior Afrikaans teacher. He i' considered good only
by b leck and Indian pup; 1s IJ'Jhoconsider that he explain!' well, im-
poses discipline, gives guidance, tries to make the lessons fun.
Only white nupils find him Qnot good', and give as reasons that he
is boring, 0.111. repetitive and monotonous.

From what has been said roy pupils in answer to these specific
Questions &lout the nature of good and bad teaching, it "is clear
that for all pupils, the bottom line for good teaching (and con-
versely for bad) is the ability to ex~ ain well. What i~ also
clear, however, is that this is a more significant quality for
black than white pupils compared with their evaluation of other
qual i r H~S. Teachers who are fun, enthus ias t+c , and +ntcres t ins ,
end wnose lessons are not boring are apprec iat sd by both srouos ,
but more highly rated in comparison to other qualities by white
~upils than by black pupils.
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The quality of teaching had much to do with the pupils' enjoyment
of subjects, and ~mere teachers had the latter characteristics.
classes were appreciated for them by whi te pup; ls. whi 19 blacl<
pupils tended to enjoy those lessons whrr~ teachers explained
we11, made sure they IJnde!~teed the work md onccurased them to
participate. I think this analysis helps in the understanding of
pupils' evaluation of $Ubje~A~ as enjoyable or not, and serves to
expiain, in part, the greater enjoyment of Integrated Studies by

white than black pupils - it is !iilOrsfun, more interesting and
more varied in the kind of activities on offer. Other subjects,
like "'1athematics, iled morrG structured activities. Md g;~nerally,

patient teachers who ·explained well'. English in Stmdard 9 YJas

taught in such a way that it appsaleu to a wide range of pupils,
and Mst different needs in the same situation.

Related to the f'indings described above are those ror the answers
to the Questions di rected at what f'ac il Hates lea.ming, or mal<ss
it more diff:ollt. (items 11a and 11b of Questionnaire 1 ShOVff. in
Appendix 181).

Table 35, below, ShONS pupilsi responses to the first Of these ~~
questions. Both numbers and p...rcentages of responses are giv

For white pupils, three factors stand out 'is more important than

the others: the s\lbje.;t is 'interesting; it's quiet it) ~la.ss. the
Iesson/feache,r is interesting and fLO:). Here again is the emphasis
on interest art! fun. In line with the emphasis on good teachers
being those vmo can control the c-ess is an emphr:tsis here on a
class that ;s Quiet and where people listen, a quality less impor-
tar t in black pupils' evarcat ton of what assists in learni:lg, end
probably related to the fact that white pupils tend to be in the
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The quality of teaching had ~uch to do with the pupils' enjoyment

of subjects. end where t~achers had the latter characteristics.

classes were apprecie:tec for them hy white pupi ls, livtli 1& blp.ck
pu~ils tended ~o enjoy those lessons where teachers explained

we11, mat~esure they understood the work and encouraged them to

parti<;·;pete. X ttl'ink this ooalysis helps in the tmo1l9i"'standingof

pupils' eval~ation of subjects as enjoyable or not. end servss to
sxplain, in part, the greater enjoyment of Integratea Studies by

white th&1l".;"lacK pupil "\ - it is more fun. more int€westing and

more varied in the kind or activities on offer. Other subjects,
like ~Jja.th~matics. had more structured sct tvf t+es, Mol ~snan:illy,
patient teachers 1/'Jl'tO "expl atned wen'. English 'in Stemdard 9 W2JS

taught in s.,ocha W(iY that it appealed to a wide range of pup·l1s.

and mat different n~eds in the same situa~ion.

Re~ated to the findin~$ de~"''''ibed above are those 1\ the answers
to the questions direcVad at what facilitates learn'inlJ. or makes

it more difficult. (items 11a ~d 11b of Questionnair~ 1 shown in
ApPf2>ndi x 131).

Table 35, belen'll, shows pupilS' responses to the first of these two
questions. !Both numbers Slnd percentages of responses Ewe given.

For white pupils, three factors Rtand cut as more im3JOrtant than
the others: the subject ;s interesting; it's Quiet 'in class, the
lesson/tee. ....her is interest tns and fun. Here ag~in is the emphasis

on interest and fun. In line r.fth the em!Jnasis on goc...... teacners
being those who can control the class is en emphasis here on a

class that is quiet and where paople listen, a oual t ty less impor-
tant in bl ack pupils' evaluation of what ass'~ts ''"1 learning, and
probably re lated to the fact that white r.upils tend to be in the
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noisiest classes. The signific2'nce of a teacner vmo explains well
is some way behind in order of importance, though is more impor-
tant than manyothers after the 'Firat set.

In.dia"l pupils have the same emphasis on lassol'l$Mol teachers that
are interesting and fun ~),""l9 'Important in thei r learning, as do

white pupils, and, like them. e. teaoher v-JiIO explains wan 6l1ldgoes
slowly is on a second order of importance, hera together with an
interssting subject, a Quiet class and listenins :araful1y.

For black pup; ls, the tactor of a teacher or lesson that is inter-
esting Md fl.>,' is not much Intentioned. The most imPt-,'tani: factor
is 'the teacher goes slowly :tmd explains well', Very close behind
it is a nroup comprising, 'the subject is interesting'. •I v,,'Ork

with a friend or a group", • it's quiet in class. and everyone
listens', 'I participate and discuss' and '1 under-stand 'il'matwe
are talking about',

ToblG 35. Pup~lo' rooponocg to tt~ otatcoont: 'I~'~ oaoiost to loarn in
10000119 tffloi'l ••• '

Lornncn/toochor~nt~~attn9/fu~
B~joct intoroGtine
.oQchc:w io ontl-\uoi<\stic
Teachor gool!i. olc:11y/oxploinliil l~l!illl
/fully/till you undsrotand
1 Vfor~ tlith a ¥riond/g,."up/thoro
oro two of YO

Losacm rolGllvont to GO

'lhfJro'o a pract.ical act'vity
F',nd out for !'JYf',olf
Quiet in cloo%vorvono liatcma
I part;c;pn'i1:Q/aok Ga/cli(lCUQ,f:;

~y vioWQ ~ncoura~~
! unCl1ar!3tondtlhmt wo're 'l:o'lk;n9
about
TCllillcher 1Clts us di OCUOCl

Liko tho tOGch- r/tooctwr 'h1>orfl'~

I ~ork olO1'1cr./go $1: oem por:e
Claoo ;0 onrno standard 00 ~n
1 l;Ot&1 carefully
t-1o tako notoo for I·QY; 0; on
Can't got too much tlork allot oncn

Black Indion Whito
~o .. i\ No, 8 Nt'. l'.I

!l 7 11 29 17 11

III 13 4 10 24 24

6 C
11 15 6 16 10 10

e 11 S

51 13
13

4 a
7 10

a
5 13

S 0

3 .!

1 1

1
22 22

!l e

4 <4

s 5

2 2

1

1

<3 4

2 5

4 6
2 3

1

2 5

<I 4
2 3

5 13
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Agein, differences betwssn groups are largely those of em~hasis.
Again. the black pup; Is Gmphasise the importance of careful ex-
planation and understanding of the work, while other groups lay
more store by interest and fun. Blacl( pupils mentioning of wor!dng
with a friend or a group reinforces the tendency noted earlier for
this gruup to favour this strategy for a var"i®tv of rea.scms.

Wh~n Table 36, below, is exsmineds the differences in ~phasis are
again 6lPParent.

Yafi:ll0 Si'L Pupi1I3' roOpm'looo to tho otc.tP"'lont: 'U'G hordoot to loarn in
loooano tmDI'I ••• •

l.oaccn ie !.ltII"11'1W/no Iiioou06; en!:I U0t
ro0d fl"~~ bock/tako notos/no activity/
teacher juot talk@
Subject iml"in1i/
I don't knotl l'lhat' 0 h-~ni ns/<l1cll'I' t
urt«ill!ll"otond
Touchor can't oxplain/eeoo teo foot
Dan't hovo 0 ~I"iond nQor co
In 1;);9 IS clooo
Claoo ~o~loQalnoiov
Dcn't 11ko tho too~ 'I"
Teacher ohcuto/io ir.Jpatioot/inbg,d lW=
X don't ccnoontroto
I don't participato/a~k qu~ot;on3
Got lota of work/f~llod up
Tooehoi" dooon'i: holp wnon )IOU '-lek
Havo to eo ot poco oV ol~o~t
No jo!(oo/hlClour' in toceen
Porconnl pl"Obleoa
TQoehor io not $necuroging
Toueh~r ccncantratoe en fnvouritco

llndiun
No. %

7 21

a
1

4

4

9 14
2

S 5

9 U
4 (j

4 a
2 3
2 9-

2

<3 12 :2 :1

9 27 30 Sfl

S
51 24 5 II

3

2

4
1

2

a
<3

1

,._."
,

s
a
2

s

~ - porconto~o of oach group'e rooponoe~
,------- ------

For white pupils, the only two factors strongly identified as
making l earntne r.difficult in class are that the lesson is

boring/no discussion/just reac from books/no act ivt ty/teacher Just

373



talks, and a noisy and restless class. Again, the emphasis on
stimulation and class activity are notably apparent as factors in
faci1itating this group's Ieerntns, Teachers who go too fast or
don't explain are barely mentionoo.

For Indian pupils, the same two factors are importmt, along with
their own lack of participation and asking of questions. At a
second level of importance is a teache~ who can't explain and who
900S too ftllSt.

For black pupils, the most often msntionea 18ctor 19 & lesson that
~s boring Md without activity, but, if 'teacher can't explain'
arid •X don't unoorstand/knorJ what is happen; n91'. roth very close
in the number of t';~s mentioned to the fir'st factor, are taken

t~ether~ they i~ fact b~~e tne most important. A noisy ClasS i~
also noted at a second level of importance.

It se~~s that all the it~s snalysed in t.his section support ths
view that th®ra are core factors irrflu2ncing pupi 15g evaluation of
subjects as ~'torti'w;i'li119, enjoyable 6lnd not GnjoyablGs teachers as
good or bad, and the factors faei 1itating learning in class or
making it more difficult. ~~~ver. there also seems to be & recur-
rent differencs in the emphasis placed by different groups on
these factors.

4. SUD~ary and discussion of p~pils' ~~rceptians of s~bj~ctsp
teaclt®lrSv mfi1 fmcto,,"s f~ciH ttaltiL"t£ij ]e~miftg

For black pupils, aspirations to ~aresrs in medicine, engineering
and finance tend to mal<e them value as t-rorthwhi 119 subjects such as

Mathematics and Science. For t"Jhitepupils. a greater emphasis on
career s in •the "rt9' make subjects such a~ Integrated studtes and
English seem more ~~rthwhile for the same reason, with Mathematics
and Science valued by those pupils who wish to pursue careers
where these are important. In addition, white pupils' greater
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spread of reasons for finding subjects worthwhi le also ElnCOUlrages

them to find v:.'Orthwhi1e subj®cts which not only enhance career

prospects but have ci'imansions of personal growth.

t'JHh I"l&gardto finding subjects oojoyable or not, teachers good or
not md l~@'l'"nill'tgfe.ci 1itated or not, two brood packages of factors
are ap3)9Q'\:i17lt. The first is that w'h;chincludes unoier"standing sub-

j®cts~ feeling th2t one does 311 in 'l:ham, teachers who explain

~.refuny md fully. and Iessons whi&re these are f~tures. 'I'he

other brood (!)Sckagscontains factors such as lessons which filf"eI in-
teresting, fun, where relevant IDRtSrlal is discussed. ~mere there
is em ISmphasis on act ivi ty, and Imere teachers 00 more then impart

knowledge anel control learning (although a. control of behavtour is
seen as important).

Very broadly. these two packages ~'taln the factors most often
identified by pupils as lmportsnt. regardless of race. ~~ever. it

seems that cons+stent Iy th~re is an emphasis on the i'onner package
by black pupils, and on the latter v whits, with IndiEms

generally being closer to the '(/'/h;te grOlJp than the black. Black

pupils alc~ tend to note more frequently t~an ot~er gr~JPS a posi-
tive response to being snrcuraged to participate, and to working
;~ gr~ups or with a friend.

I balieve that this difference in emphasis mirrors the difference
in ease w;thin the school system felt by the different groups, and
the greater anxt ety about academt c a'Jil ity felt by black Dupi 1s ,
the ir greater need for acadsm; c support ,I and thet r greater at11ena-

t ion from 'll\.lch of tha IDrttarial and teaching style. t4any of these

di fferences stemmed from differences ii. previous school ex-

ps;o-ience, aspt rations about thai r tutur es , perceptions 01 what
school ing is abou+, adequacy of previous academic backgrQund and

famil f ari ty with the cul turat context of much of the curriculum

material. For many black pupils. as a result, mseting the 'bottom
line' of IJJrod®rstanding and coping with curriculum material is a
JI'I.ajorpr iori ty, and other aspects of lessons and teachin~ somewhat
supplementary. For Ii1\'l.nYlft(lite pupils. particularly in subjects
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where gef"leralknO'Jllledgeis of value, such aspects are more reedt ly
taken for granted, and other d'ime."lsions of teaching and lst)!rning
become important.

Throughout illY time at the school ! cor.vtant lv heard reference
roade. direct and indirect, to qualities of a 'good' school by

teachers and pup; 1s. In order to gauge the at "ength of opi111on
surrounding these, and to triangulate some of tho information
gleaned from .h9r sources. I drew up a list to which pupils v~re
asked to respond. ~SCSlAJse of the emphasis on curriculum m this
~art of th~ case study. I confin€d myself largely to aspects re-
lcted to th is. ! <.lid,OOfJSVer. inv;te pup; Is to add other charac-
teristics that t!1ey felt wers important. and ~"'nich had been lett

off the list. Very f~ took advantage of the offer, and many of
those who did ga.ve the essence of en already existent stat~nent in
other words. I have, therefor e , not included any of the additions
in this analysis.

Tha entire Questionnaire cont.aining the statements is in Appandix
82. The questionnaire required pup; IS to agree or disGlgrea with
the statements. in differsnt degrees. to rank the 5 most important
statements for them, and to indicate the extent to which Riverb~r.d
a ~ved the characteristics. It is to the &nalysis of this data
that attention will now be turned.

5.1 IPmtt(9n1sof SlgrsG:msntM'Io1 dismgresmsnt with ths statscsnts
OOmIt a •good}P smoo1

Tab 1e U1 that forms Append; x U sOONs pupils ' agreement or di s-
agreement with the statements as descriptions of a good school. In
most C"lSes, there was such obvious clustering around either agree
or disagree, that it was not neceSSSiY to test for significance of
difference in response. rJhere, however , the division between agree
and disagree for any group was around the 60%/40% divide, chi
square one sarop1e tests for di f ferences between the expected and
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observed distribution of resconses across two categories (agree
end disagree) IJ'Jsre~p1ied to the data for each group. Where
there was a 95% or greater probab'i 1t ty that the differences in
distribvtion wi2Irenot loy ehence , the differences were cor.stdered

to be statistically si~nificmt. The results are sntw,'i'\in Table 37
balmv. (The oontii1gl.llncytables used in the calculations are Shoo,71

in Apto~nolix XL)

11),11.)1087. ~1.!I~1i'i('$· Dt')V'OOOQnt Elntll t!ioo'al~ooont tl'H:h 21 otu1:009n'4:0:
'j:\ '~P olett~l)l '10 ~ t~re 1l1llP'iio ••• /o.ro ••• •----_.__ .___..------------------------------------------------

(;)1ocl( '!ir :'Ion !;!ni to

1 hove {l, ~oooo tln'" 0 f;lnOO ~ntric Agro!;) tlIerol!l Agro('J
2 Ofu:C!.IragOli) to ~Ilii'l~ ooyeml clooorcro Af:jr= A'ClI"'C-::J Agrcs
S ofletll.llra~od 501: en with diffol"On'l: o'tl'loro Agreo 1'\9roo Agroo
4 ~rn:eul"ol'f~ ~o tUo\fol@p jlQi"conolitios A9roo Agroo Agrco
5 fto,II0 cpjl#V'tltl'lity to p1ny ~rt t10n Agroo Agreo Aaroo
fJ O~IJt'lilS::;il1 to t3QIIt t01Qotror for \\.lI"CUP AiiJI"CO &19,"00 A9f"CCl
7 h$l~ in clsoo tt' untilof'otond (3OOimty A91"00 A9rO(9 Agroo
0 ltaorn ~~ut Clt1n eul~ul"O in clooo Agree NS A£jr=
e ~in1v il:Mcol"l'lod t1ith ~tric ~crl< OiOOB NS Diooa

110 VQ11.1~ ac t:r-eplo, !'tOt ~or !;mint) clovor flgV'oo A$lroo AgI"CQ
n OlttmUf"06JJt'i te tl'l'lnk 0'1 hct1 Cloko 11~d I:Klttor fleroe Afjroa A!lIroo
12 l00t'1'l abwt @thoro' culturo Agroo Agl"OCi Agl"lOO
\l~ ~l~ to eain COl'I'i"1CSt.l1"tt:O Aereo Agree Agr®e
14 1'l!r~ 'V'~r looeetml o.eedine to uehvcmt lDiooC 0;001') Oiool1l
15 o~ro~d to fH: in to ~orld lilO it io "91"00 ~3S NS
10 onr:i1Ull"o.~-.d to dov@lop col f-(li C1:i pH no Agl"O(3 ASroo Agl"O$

'i'i I'<MXl to bo pll"Cl.!d of Il-ncltgrol.mcl o.nd cul'l: AgL"'Oe Agree Agree
113 cal1trollGt! in clneo to work han::! NS NS NS
'liB O~DI"O!1i-od to oX(I)l"OOQ @pinicno Agroo A(1Jroo AgroQ
20 Cnt'lC1.lr£l~ to h:!Ilp cthfilf"G A9~' Agr00 Agreo
2'11 onom.lf'o!:iod '1:0 hove GUy nbou'i: claDS Agrot9 Agreo Agree

It is clear that there is general consensus about which statements
are cr iter-ta for a good school. In gen6ral, there was agreement
that most of the statements described characteristics of a good
school. However, certain interest tns pat terns of disagresmsl"t or
split opinion ere also apparent.

The most generally disagreed with statements are 9, 14, 15, and
18. For these 1~our statements, all groups had more than 10% of
pupils disagreeing stralgly. For all of them, for each group, the
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number olisagi'eeing was either statistically signific~lnt, or at
laast the i"lllil'lber agreeing was not significant. supporting that
there was more di sagre<ament than on the other statements vmere

agreement was significant.

These are a11 stateme~·ts Ire1511:00to !:USP8ctsof contormt ty and con-

trol J and V'michemphasise a focus on !;":Orkrelated to the requ'i re-
ments of a Matriculation examination ana 011 !3treaming accordtna to
ac8\dem~~ability. From these responses it sesas that a sizea.l:lle

proportion of the pup; 'Is feel strongly that an education that is

broader than that prescribed by the Matriculation syllabus is

desi reb'le . There is also Sl sense that ss:~reaming accord+nc to

academic competence;is not til. notable feature of a good school, and

that strict t.aacher control is not of great value. This set of

responses suggests thut pupils do not perceive as helpful (at

least in principle) soma teachers' views that there was s need to
stick to the syllabus. control pupils' work and shoulder rhe

resoons tbt 1t ty for making them work hard. The general sense ,

gleaned from conversat tons t'J'ith pup; l s, of resistance to these

moves 1'ade by the more conservativ€; group of teachers within the
school is confi~sd by the~e findings.

Chi square tests for sign; ficance of differelice wl~re aonl ted, to
see if the differenc9s in strength of agreement and disagreament

Of! each stateaent pcross the groups were signi f icent . The cont in-

gancy tables set up are S~~) in Ap~dix X2. t1lhereexpected 1re-
ouer-c ies were very low, categories were combined. In effect, this
meant that for those statements for wni eh there was very 1itt 1e

strong disagreement, the categories 'disagree' and 'disagree
3trongly' wer~ combined. The four statements with ~~ich a notice-

able number of students in each group disa~'eed strongly ~9J 14-
15, 18) allowed for these categories to be treated separately. Be-
cause of the li~$lihood of finding dlfferences related to c~ance a

~robability level of 0.01 was tak~n as being significant. and

Table 38, below, provides a sU1I1f!Iaryof these results"
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T3blo 38. B~nrv of ~ift~in~oc~ chi ~~ro tooto f~ oi6nif1c~~co o~
(l'Jif~®l"Qnco in og~nt/d'ioogl'"G02JGlnt em 21 otatoc:onto

Iill&:k Mel whito iIn~io"l and I1hiltCl Indi~~ oneil block

1. !'as illS t.JS
2 rJ~ NS rqS
3 ~S ~S e~s
4 t~S m;) ~as
5 S G ~lS
13 Nil 1'46 NS
7 em a NS
a tJS NS NS
9 liS NS 1'18
10 S es NS
11 :l!~ ~JS ~s
12 NS NS ~~s
13 tiS S ee
14 m;! ~s ~'9
~!i B NS m3
HI NS ~g L\!S
17 ~s t~s NS
10 t~9 HS NS
19 1'48 tll) N'S
20 S NO L\lS
21 N9 NS ~JS

~~S: Nat significant at 0,01 oanficilGnco laval
S : Si9l'1ii'icQnt 01' 0,01 CVllfi<t!aneo loVQl

As can be seen from Table 38, general1y, there was no statisti-
cally significant difference in the distribution of responses for

each group on each of the statements of general disagreement (or
rack of agreement). indicating that this is a core 0-; responses
held in common by all groups. Certain statistically Significant
diff~rences in emphasis, are, hcrN0ver, interesting. The difference
in strength at disagreement between black ana whi te pup; 1s about

strsl;iffiing(item 14)as a Quality of a good school is significant at
the 0.02 confidence level, as W~ discussed in Chapter 7.

There is statistically weaker disagreement fn1m b)ack then white
pupils that pupils should be educated to fit in to society as it
is (item 15). Given the fact that there were differences in the
reasons for b 1ack and white pupi 1scorn; ng to the schoe l , w" th
white pupils often those who were unconvent tonal and who t,ad
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chosen Riverbenci because of it •e l terr.at tve ' image, and black
pup~1s there bScaLb3eit offered a better chance of eccess to ter-
itiary education than t01fv7tship alternatives, this is not a surt)l"is-
ing finding. (Sse Appendix V3 for some s·.!pporting verbatim

com..!OOnts. )

t",f'ithin the remaining statements. all sooJ'Jing general agreement
r~ther then dissgr~msnt or a ~p]it opinion for ®sen group, there
is again~ l!5. ootable lec~<01 s;i~iYicmce in cilHferlSV'lceof response
on most oj terns.

The itnms ~TIere such differences occur ban~~n certain g~ps are
numbers ~J 1, 10, 13. 15 ~d 20

Thers is a statistically Significant differooce in responses to
it<aa 6. The Slbility to play sport 1f<,~11is clearly a fairly unirn-
~rta"'lt characteristic of a good school tcr t,mite pupils. Ther~
are highly si~nificant differences in the distribution of
responses for ~~ite pupils and each of the other groups, confirm-
ing that sportp &lthou9h generally ~9r®ed as a Quality of a good
school. is vlGwed fllOre positively by black e:.nd Indian pupils then
by ~~ites. The greater partiCipation 1n sport, and greater team
membership i'>y black and Irrll:Hanpupils then white pupils is in line
IM1 th Uris, and sugge~ts that this is an area where these groups
are posit'iv€ly affirmed in their abilities.

Also of 'interest is the statistically significant difference for
black and white pupils on item 20 : "encour ased to help
~thers ••.• ·, ~~ere the Oifferance in strength of agrs$ffisntbetwe~n
oleck and "'~h pupils io significant and is, a.gain, a reflection
of thai r ~ .ot ion of holding a weaker acedemtc position in the
school.

The apparent greater emphasis em no 10 (valued for the person you

are, Mot how clever) by white pupils compared to black is
statistically significant.
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From this analysis of patterns of agreement ~d disagreemeni,
there S&SIDS to b~ marked simi ladty in pupi lsi views of bWrich of
these state~nts apply to a good school. Clearly~ for all pupils,
obtaining a ~ Matricu"'atioo 11;. important, but should not be
seen as soTll:ethi!"'Qtoot is 81.chieV'sdby rigid teacher contro l and
the sk;)sence of dli scusstcn of broaser soct a1 and persona 1 issues -

character; sti cs that are Plot ~ercei ved to apply to a •good»
school. For white (OUpils in particular, the asesct of l®aminfJ
about the society vn which pup; Is 1tve is seen as important.

As~cts of {OOrroonalgrm1th, such as developing sa1f-oonridooce,

your ~h~ p$r$On~lity ~d self-discipline are agrsad loyall groups
to be impOrtent. Having a cnence to get on with others who are
differ~llt from YOi.wself, and learning ebout your (Yom6JfDdothers'
culture are simi larly cammonly perce-ivea as aspects of a good
school. 09in~ ~le to express your O"#nopinions and have a say
~t wilat hsppens in c lass is also important to a'i 1 groups. Sport

is less importtant 101" IT/flite pupils than tht! other groUlPs.For

black pupils, t\ school where those doing wall are encoarased to
help th039 tW1D are not is seen as olightly more important than is
this cneracter+st+c for other groups.

In ®xamining responses to the request that pupils indicate their
Cilegn)e of agre®mellt or di sagreement wi th the statements J some
maasurlS of wsigl1ting of these statements relative to each other
can be inferred. Xnorder, ~xever. to get a batter indication of
relative signi f icence attached to the d; Hersn'!: character tst tcs,
pupi 1s ware askec to choose the five that ware most important to
them. and rank thsm in order of personal importance.

Attention wi 11 now be turned to thei r selection of the five most
important statements , spa thei r rank i1'19of these. Appendix V1

shows hatJ many of each group of pupil s ranked each statement 1at.
2nd, 3rd, 4th and 5th.
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For easier comparison of the rankiny. the average rank of each

statement Tor each group was calculated. Table 39 bslmJ shows

tm s average root·dng of importance for each statement for each

group, and sha'.tJSttle statements ranked according to this value for

each group. The calculation of these average rankings is shcwm in

the tab1es in Appendix V2.

Tob70as. r~~ntv~~ o~~tcc~nts r~k~ nccording to ovorngo rnnk c¥
i~~Oheo

i0004zo&ooi.

Block tltn~no Indian PUf,Ii 1 (3 White pupil0

AltO. S-e:ot~i'I'I: Avo Stui:I07.lQnt A'/o Statom3nt
RMK rMk ee, rook no. rook no.

1 2.12 Z.S3 1 2.40
2 ~•.54 19 2.03 13 1. ilia 19
$ 1. Ul 3 1.25 a 1.94 16

4 hOB 'i6 1.19 4 1.78 4
5 C.SO <$ 1.09 19 1.47 13

6 D.SS 13 "0.113 2'1 1.09 10
7 Q.74 7 "0.133 10 1.05 a
a 0.72 10 GO.74 5 c.ss z
9 0.10 20 00.74 2 0.50 21
10 0,59 17 "0.58 17 0,42 7

11 0.58 11 "'0.58 16 0.S9 11
12 0.54 21 0.51 11 0.35 12
13 "'0.51 a 0.38 16 0.34 17
~4 4'0.51 2 0.32 12 0.25 51
15 0.35 12 0.29 7 0.18 S
HI 0.35 18 0.25 8 O. t7 6
17 0.27 5 0.22 S 0.13 20
18 0.19 6 0.12 6 "0.12 s
t9 0.14 15 0.06 20 ~~.12 HI
20 1:10.12 9 "0.03 Hi 0.08 14
21 "0.12 14 "0.03 14 0.04 15

" ant!] 0: lied Vt,l.ll.l:J::a.

Spearman's rank correlation coefficients were calculated for each
pair of groups, taking cognizance of the need to adjust the rar,;"'R

for ties. The correlation coefficients for black and Indian pupils
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was 0.14, ror black end white, 0.S6 and for white anrl lndla~ 0.81.
All of these Sire strong (I.j1)sitivlS corretet+ons, significant at th~
0.01 level. (Th® t~les for t~e calculation of the Spearman's cor-
relation oosfficients are shown 11'1 Appendix V3)

Thus, 'ther'e is a hi~h Cilagree of correspondence ban~ pupils'

choice Md rooking of tha five most important statsnents. To a
large ®xt~t, this cor~borates the inferences made by analysing
the patt~rf»s of a9re~t ~ disagrGSment with the statements.

For all PUpils, th® oharacteristic psrc~lved as most important is
the oPpOrtunity the school affords the pupils in attaining Ii good
Matr.lculation ~so Broadly speaking, the other characteristics
hj9h ort the lists are numbers 19, 16, 13, 4s 3. and 13. These are
those asoociatGd with p,.~rsonal development - being encouraged to
e){g)r·es$yeur C.!m opinions, encouraged to develop self dtsc+pl tne ,

helped to eJain confidence in yourself, encooragsj to develop your
O;fil parsonelities, and also with the social dimension of being en-

couraged to get on with others \!'Jhoat's different frlJm yourself.
This patte;~n supports that suggasted by the anal ys is of pat terns
Qf agreement with the statements.

An important asoect of the characteristics chosen in the first
five is what is mis,sing from each groups' first five choices from
the ~ve ~et of seven characteristics (1, 19,3, 16,4, 13,) com-
monly in the first five. Number 13 i~ missing from the black
pupils' set, but is the sixth choice. Number 16 (encouraged to
develop self-discipline) is missing from the Indian pUpilS' set,
and only appears at rank 11, suggesting that this is not as impor·-
tant a characteristic for Indian pupt 1s as for the two other
groups. Number 3 is missing from the \flhitepupils' list, and is
ranked severrtr . This rower valuation of the characteristic
'encouraged to get on with others who are different' has bef',n

shown before as less important for white pupils than for the other

gr~JPS, and t~is finding is confirmed here.
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Generally low on all lists are num~rs 14 (related to streaming),

i5 (encouraged to <fit in'), 9 (concerned mainly with work related
to Metric), 5 (opportunity to play sport), 6 (encouraged to work
together for t~e goodof the group) and 18 (controlled by teachers

and made to work hard). Again, this set +s very H!{e that sug_·

gested by the patterns of agre~ant and disa~r~i1t.

Statements g~ 14, 15 end 1811 the QSpects of teacher control Md
focus ort Matriculation-related worK, were those with which there
was a i'\ottlble measure of d1sagreement. Stat,;,6'!91)t number 20, is

hO'Never, notictStably mor~ highly rated for b~:\ck pupi1$ than for
the other groups, suppo:-ting the earl ter finciivr',s that 'being en-

COUr~900 to help others not as good at %-'IDrkas you tare' is more

iBllpOrtant for this group than for the other two.

In the waidcllegroup fall those character tst+cs ral ated to 'learning

about your (t.!'v7I and others' culture (8, 12), -.I~"elopingpride in
your own culture (17) learning about the scctet , in which you live

(7, 2, 1"1).

5.4 Sum~ary and discussio~ of pupils9 perceptions of the
qualities of a "good' school

It se~~$ that fram the pupils' perspectiv~, the kind of learning
adv~cated by the Int.egrated Studies team is of value in the

school. There does YV)t seem to be a ,,"iew that thi sis contra-

indicated for the goal of academic succes~, something also highly

valued. 01 the contrary, muchof the perspect~ve of the more con-

servative group of teachers, wi th a focus on M'1tricula.tion re-

quirements and teacher control of pupils' work, is rejected by

pup;ls as defining a good school. I, the same time, there is a

view that, although a QLlJ.1ity01 a gO("d school, muchof the sense

of the need expressed by .ie Integrated studies teachers and the

senior English teacher for the curriculum to become less

Eurocentric, encouragepupils' to have a knowledgeof and sense of
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pride in thef r own culture and to gain deeper insights into the
broader society in which they live, while agreed with as impor-
tant, are nut high on the pupils' list of priorities.

When the patterns identi fied by analy~ing patterns of a.greement
and disagreement and of ranking are considered together. the pic-
tures are remarkably simn~r. Apart from four aspects on the 1f st ,
all those listed are considered sspects of a good school by most
pupils. Within this general agreement there are, h~Jever, certuin
ge'1t1lral wei~h-a:ings. Attaining a ffOOd ~4a.triculation pass, and

d®veioping eertatn personal qualities: getting on with others,
develo~in9 your personality, gaining confidence, expressing your
a",-V7lOpin1CIDs W1d developing sel 'j"-disc;pl ina form a set of commonly
highly valusd aspects of a gc..od ,Jc11001,with some minor variations
SCII"OSS the srouos.

The ether positively v'im-Jed dimensions that the statements re-
lated to: getting to know scout your O"Nn and others' cul tural
background and tradf t tons , developing pride in your OlfJn culture;
learning about the world beyond the classroom, Elnd thinking criti-
cany .9!:lout it and haw it might 0.19 changed; working co-operatively
~id ~Ielping others wi th thei r school \lllOrk; and of playing sport
are COlMlonly g~nera.lly viewed positively, with different weight-
ings among different groups, but are not seen as the key com-
ponents of what & schoot should be offering, and have a measure of
disGgreement associated with thsm far greater thRn the set above.

And 10r all groups, elements of control (18), of streaming (14)

and focusing mainly on the requirements of the Matriculation ex-
aminat'ion ('9),Md of being encouraged to conf'cr.n to society ('15),
are generally negatively Viewed, and may ce seen to be placed low
in the rankings in Table 39. These placings are clearly in keeping
with the value attached to deve lopinq se1f-discipl ine, expressing
opinions, being encouraged to think of the world beyond the class--
room, and developing your own personality. They are also clearly
not seen to be prerequisites for attaining a gooci Matriculation
f)ClSS.
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6. Pupil$' ~®~c®ptionsof ~~J wsl1 csrtain c~mrmct®ri$~ics ~ly

~o Aiveroon:iJ

in the light of this analysis of pupils' perceptions of priorities
in terms of a '~ood ®ducmtionP, it iL interesting to consider the
extent to which they psrceive that they apply to Riverb~nd. ApP$n-
d ix IfJ shows pupils' evaluat ton 01 this for each c lasa in the
school.

Tables 40, 41 Md 42 below give 'i(:hecompos-ite responses for all
classes. Using the r~'W sOOV"®$ SOO;;d1 in these tsaIoles,it is (0015-

sible to compute Cooper's s~atistic (disouss~d more fully in Chap-
t~r 2) for each ~roup to detet~i~awhether their responses lie
in any of the three categories in Ell statistics.'!iy significantly
distribution. This sta.tistic appro.ximates to the value of two
thi rds of '~~enumberof respondents to my item. For black pupils
in this study its value is 41.3, for vffiit®~unils 58 and for Xn-
olioos 20.6.
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Bleck Whito XntJIicln
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~a 22 !:lS 16 ccl'l'itl"o11 to !1ar~( hard
'19 29 19 10 OI'be:tYi"o\So(J 1l:o O)(t:W0O>.!l @ij)il1iemo
:;eO 20 Eli 1!l Oi'\1'mt!I'I.l!$OO to Gt~1p otl'toro
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TClblo 42. Aopooto of 0 '5oM' eei'lcolI~hieh apply to ~ivo,.t:::oo
'to larg~ oxt~nt·
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on=w'"£lWod to MV(1) coy o.tmut ~h!l t •1:1 <lono inc 1milia

u Ctotiotieol1y oisnificant

In g~neralp pupils' rssponses to most of the characteristics were
c.listnibut~olacross the categories in such Sl way that no common
opinion could be said to be held to any stet tetical ly Significant
axtent. There were, however, four instances where the responses
for a group did show a oomw~ opinion that was statistically sig-
nificant. A statistically significant number of lnolim ~pi1s felt
that the characteristic 'pupils are ISlnoouragedto have a say about
what is done in class' was achieveo 'a little'. Three other
statistically significant findings will be discussed more fully.

The response of the pupils to item one ~s trtereet inq. All groups
felt that affording the opportunity of achieving a good Matricula-
tion pass was a particularly important character tattc of a good

school. Here it is shown that only for ~he black group was it com-
monly believed that this quality applied to Riverbend 'to a large
Gxtent·. In the other groups the responses are spread across •a
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little' md 'to a lelrge sdent» in a \W.ywhicr eoes not shaN that

,'9itherview is commonly held in the statistically sig)nhoticant
sense. Given the disedvantegt1 educational backgrounds of many of
the black pupils in the school, and the generally ~oorer quality
of educa:i:ionaltlrovlsion for folacl<pup;1$ under tfile ~artheid sys-
.em, it is not surprising that for this group Rivsrbsnd should foe
seen to offer e ~ood chance of a good Matriculation pass. For this
group, -a:h®n~the school is g:v.!lrceivscito be fuHi11~ng this major
r®qui rsn~p.nt • .J"! a lergs sxtent ' 0 Given tne (i)8Uerns of under-
achi~vi&7ilG~~tdQl$i.cri!o®d€)lsGJ'blf'llsre for this gf"03JP. and the+r p!?II""CSP-

tion of th~ir weaker ~c~d~ic status within the schoolp it is in-
t«)rEl}si:irn9 to no<:.:9 -:'nst Uer® is genr-c'''1.2.1satisfaction with the

c;uaHty of sr'v..;@1:icm offel ®til by th:a school in this regard. The
sCOOt:'llitself i:1:> not l\}®r~ivoo to bl'llround t"JGJn1i:ing with rsgard to
Iilffording .,pportunHy for Matriculation SUCOOSS.

White pupils placed great valu€! on 'b~ing encouraged to express

their ~vn opinion', ~~d nsre are ~een to hold a statistiCAlly c0m-
monvi~~ that the school 8chieves this to a lar~e extent. This in-
cli cates that for thi s group 9 thi s importmt requi reaent of a good
sehee 1 is met by Riverbend, It was a 1so seen as irnportant ror

blacl< ~pi ts , i""Rmkii19second for this srouo, but is not commonly

held to be B.craieved •to a larg® extent I by this group - a finding
in keeping with other parspsctives on this aspect ~f the school's
SUccess in this regard.

Interestingly, for the white group. the school is found to
<encour!l91epupi"ls ito 9lst on with those who are different' to a
alal"gs f:!xtenti• This was discussed in a previous chapter, where
black and Indian pupils' lesser satisfaction with this aspect of
the schoot , and their greater sense of al tenat ion within it, wele

described.

In order to estanl ish ~mether there we,'s significant di fferences
in percept ton of how well the characteristics appl +ed to River-
band, chi SQuare tests WCY'S applied. The contingency tabl:17s and
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results ar$ shcr:m iUl App$ndix }t3.Table 43. b®law~ shows e summary

of the ~Gsul~$of th~ r®l®v~t chi sQuare tests. Oi1f®r€ncas that
were si~ruifi~t ~t the 0.01 llEllveltare sho~m as •si gnii'i cant p.

-----~~-------~-----------------------------------------
roMp tm., OEltJl"...@r~~. ft~iG'il!i(;j @,' dl1 ~\t:li"O 'l:ooto for Oi!5l'lH'icorn:o of'
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Clearly~ for two thirds of the chart".-;teristics of a good school,
thi~re were 00 si!;inificant differences in perception of ho.'Jw®'11
they ~"lOP1iedto Riverbsnd across the three groups. Interestingly,
th® ~r~t~t nWllber of signifiCtllV'lt differences in perception of

tne school "s success are between bla.ck and white pupi ls. At the
0.01 oo4'l'f1dence level, there are no sign; ficant di fferences be-
t~''elen Ind ian and b1ack ptApi 1s ) and on 1y n-ro between Ino ; S!I1 and
wtl'i teo

390



tn the e~e of ch~rtlJ.ct®ri$tic lr1lumbsr3, the chi SCjuare finding

$upports .. that of the Cco~r stetistic. t1hit~ IllY!';Is feel more
strong.ly -a:henothl$r bl61Ck pup; 'Is thmt Aiv®rberod snoourGJ91e:s[iJupi1s

to g{$t en wi th oth~rs t:4ho are di i'fenant and corroborates ttl\?

rsSJlt of th~ OQnroor wtGltistic.

~;f~:;',?(l\',it1@ll:t~1'00. 4l\ ~llimoour~~d to d®velop your aJm personality', is
strQlle.ly i!l12®'tIas iQ footur® of the school by ~,,'hite pupils

th~~Y

Th® diff®r~ne~$ ~Oiog the groups for numbers \6 Sind is !l"«9

stCi).'i:isticalhr si~nificW1t. Noticerm1y i'€1,';i®rblac~( Md also fewer
Ilt!d~~ ~XEi)H$ 'thtm l,""l1ite b$1i eve that the aseeet •~noourageol to
e}<pr~~$..Jet!lr 0',,".,71 opinion' applies to Riverb31ld "to a large extant'

'fifrldin~ t"tiieh corrceorates that of the COoper statistic and
$w~orts tntAohor t'ii'llat has b®an said in earlier cheater-s. Also,

th®r0 'is ~ si:atistict;1Hy significant diff<!wence between black and

livhUG p~pHs in their eerccet tons of the extent to which
~¢ru¢l}ur~®d to l);'Ork together ftl!'" the group' app1ias to Riverbsnd -

~1!ith T($WSr\'Vh'i tl& pupils feeling that it SlPPlias • not at all'.
Againp ~his is not unexpected in the light of previous Yindlngs.

For character; st tc numbsr S ("1 earn ~ut your O'~'Jn cu1ture ' ) J 45%

of black pup; 19 and 43% IOf Indian pup; Is ' choice is 'in the
C!:ategory •not at at l l 'J compared tv! th 1S% for whi te pupil s, and
this difference in response is significant at the 0.01 level 101'"

black and tAMite pupi 15. This reinforces the view that the cur-

riculUM is la~gely Eurocentric. end is perceived as such by black
pupils tvho recognise that they do not learn much ~ut their a~
culture.
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7 0 ~ry wri'l ~i$alS$-Dorn of fill'UlJi~ Irqar«ilil11j,!J (irupi Is" fflalrOOfij-

tians of ~ 'goa~' school ~ th~ir ®valuation of Riv~~rl in t~is
0071ltsxt

This section on idantifying characteristics Qf a good school, and
measuring Riverbend in thtSlseterms. has made cartain patterns
clear. OVerall, there is a marked degree of consensus about what
conet itutes a good school, and there is a marked ccrreecondence in
pupils' evaluation of the extent to which the characteristics
apply to Riverbsnd. Within this bnoad generalisation, however, are
some interesting differ®nces.

Having a chance of aUaining a g;oool1\1ail:riculationPi:1lSS was an
aspect of a good school prioritised by all groups. Intp.rviews with
pup; 'Is suggest that black ood Indian pupils SS€i1I to emphasise the
attainment of a good Matriculation pass more heavily than any
other oual f ty, t'\lh11e, for v-.ihite pupils, certain aspects of psr-
sonal developmsnt are sssn as vary close in importance. It seems
as if black pupils have a slightly different emphasis in their ex-
pectations of a good school J mol in general place less emphasis on
it as a sourcl8 of assist&lce with personal development (though not
with social interaction across r~ce boundaries). At the same time,
it must be stressed that this difference is one of emphasis, and
that the broad spectrum of educational aims O'Jtlined is importCi\ni:
for both groups. Reasons given for pupils' sel€>(;tingthe school
support this difference in ~phasis, as is s~~ by the verbatim
comment.s given in Appendix Y3. The school counsellor's comments on
patterns of counselling sought support the view that dealing with
personal davelopment is more of a priority for white pupils than
for the other groups:

Tho oa; n eeneerns pro@)C1'l'~od in ecul1CXll'Ii n9 diffor r.'l£ll"kGdly from ena
cultural group to &r"'lOthDr. ~lhito otu1'1onto oPJlOor prooecupiC1:l t1ith
eoor- ralaticl'lGhipo, Cloinly 0'{ th3 0000 00)(. and with tm pnOOl!l~ of
odoloa<::cmco. SpocH'ically, tooy cC5'l!')lain ol:lout ~in9 eonfu=d. un-
OOfJpy, lcml;lly t::J.9"ttI OiI1ruMOi'S'tcOO. Slack pupil 0 progc,n'tod !1ith cer-e
pr/;\cticol problomo 1ilte otudy 01<'ill0. exom proeeuro and eeneet work
Indian otwcnto eoex 'tXll'Ioulta'ticm rolootly oli:ltlut pora:>ntal t:lroOQuro to
achiovo and succosd ot echcol, os ~o11 au tho conotricticno and con-
finomont that the oxtondod fomilll ollmt~ iOPQOQo.
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Although t~e app1icat1on of Ooopsr~s statistic d~~nstrated that
only the bla.ck group Pi3rceiveci the school as a'ffording a chanc"lJof
obtaining a ~ood Matriculation pass' to Gl large extent', there
s&erns to be a. 9~neral sense among all groups that they have a
chance of a good Matriculation pass at Riverbend. This sense is
strongest ~g \'ilhite and black pup; 'is, (69% and 64% of these
groups, respectively, encoatns the response "to Ii large extent'),
but ~wen 1.imongIndians. 53% feel that this is so,'OOthing River-bend
ach1,sves "to a large .xtent ", There is no statistically sig-
nificant difference in the responses among the groups vmen the chi
$OJuare ·tsst is applied. Thus, although most of t....e si:aff felt that
the school should be doing more to meet the academic aspirations
Of pupils of all groups, and particularly the black pupils, the
pupi ls do not €!xp.-ess, in response to this question, much dis-
sa.tisfaction with the school in this regard. However, it ;s true
that~ in tnterv+ews, many whits ,'Jupi 1s expressed the view that
that they had had the best the school could offer in the In-
tesreted Studies progr3mme, but in order to do well at r4atricula-
tio.'1 level would be better served by a more formal and disciplined
school environment elsewhere.

Desplte the ganeral prioritization of a chance of a good
~1cl!.triculation pass, there is general disagreement wi th the view
that good schools are characterised by a concern in class only
with work relevant to the 1'1atriculation syllabus and s t ronq
teacher control that makes pupils ~~rk, and these aspects are not
generally perceived to apply to Riverbend 's lot', In keeping with
thi s , there is a fa.; r measure of agreem'.mt wi th the st atement that
a good school +s characterised by the encooraging 0'; pupils to
thtnk of the world beyond the classroom, and of ways to make the
world a better place. These, too, are seen to apply at least a
little, with no significant differences among the groups, though
white and Indian pupils tend to be more positive in their assess-
ment of these aspects of the school. There is also a strong sense
among all gro~ps that PUP11s should be valued for the people they
are. and not in terms of their academic ability, that success in
thlS aspect ;s not the only measure of a person's worth. However,
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for e11 groups, there is a ~nf~11:)that the school p1aces too much

stress ('4'1 Qca~;c abi lit)' in its IWvSlluationof PlJpi1sp Md there
is t" rejection of str®sming. [ll-Slrticularly by blSlck pup; lsp tWlo.

together with Indian pupi1s~ tend to be ROre aware of this ascect
of orgai"ri~E.!tion. fBllack SJUpils E.!1so set more store by, mld t ind

fulfil lad l®ss ~tisfactorny ~.h"'I others, th~ aspect 'enoouragC!d

to hell{) othsrs', g$ljsin r~inrU'orcing thIS t€ndsncy tor them to feel
thIS l1e~ 10Y'" ~CQ~$micsupport.

Ci9rteinother criteria were also parceiv®d as partlcul61rly iMPor-
tant for a ~oQdschool. A1'j groups not tceao! y agreed strongly
~dlor ranked highly numbers 3, 4, 10, 13, 16 and 19. although.
~ mentioned ~arii®r, thare wer~ differences in the rel~tive value
ascribed by diffsrsnt groups to them. ThtJs. for al l groups, there
is atse a strong sense that too dsvelo~'Grlt of per sonal qual ities
such ~s confid~nce, a. sense of being encouraged to express your
own opinion, the development of the more general 'own per-
sonality' and self ciisc'iD)1ine. are important aspects of a good

school. t'Jhat 1$ tnterest tns here is the difference in perception
of ths! extent to which they are sppl icable to Riverbend. Numbers
3, 4, and 19 had a. statistically different distribution of
responses between at least two groups. In each case, it is black
~upi Is \"'Jho least post t ive'ly psrcetve that the aspect fAPlJl+es to
Ri varberlc.§.Thus. for b 161CI< pup; 1s , there is a 1€IsseI"sense of the
school encouraging groups that are different to get on with each
other (although 40 - 50% of the groups believes that this happens
• to a large extent'), encouraging them to develop their ~n per-
sonalities or encouraging them to express their opinions. This
tends to confirm suggestions in other chapters that black pupils
are particularly sensitive to the informal social segregation
among pupils according to race, and think that the teachers could
do more about it, feAl themselves less able academically, do not
feel as at ease wHhin the school, and are less able to par-
ticipate as fully as other groups. It is significant that the
school seems to be meeting better the needs of Indian and white
pupils in these aspects of ~ 'good' school which all consider im-

portant, and oonfirms suggestions made earlier that the curriculum
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serves ~~ite and Indian pupils better than it cloes black ~upils.
Several of /~~e'S9 aspects are those V'krich the J"tegrated Mudies

t~ a:imed to cevelop, mol it suggests that 1:&'1", reservat toas of
members of this t€6lID about the extent to which t~iV" pro!2)rwruooad-
dr-essed the f~eoos of b I ack [OlJpi 1s Iin these i"'~Slrdsis seen to roo
~.:11 founded. At the ~e time, hcr:J9ver,it must be noted that

thElsti aspects were given scant attention ~lsewhere, suggesting
th~t thi~ di~nsion n~ds attention across the cui"'riculum.

Overal1p there is commonly reiatively less flg)rs~rot that there is
value in learning mboot your OW"'n and other prople's culture, Sll'),..j

baing encouraged to be proud of your background and culture, with
6"tO sig(l'ii'iCMt differ~es in vi~'lJS about this among the groups.
Simi tar ly, there is HUllS oliffs sncs ~ong groups that the -:chool
achieves these ~ts Os little' or 'not all', with the notice-
able axc~tian of • learn ebout your aNn culture'. Significantly
b1ack pup; 1is more than whi te pup; 1s make clear that thi s doss not
happen much at the &chool, end Indian pupils share this view to R
large extent.

In terms of the debate about the school and its direction. it

S9efilS that thana is si:rCh"1gsupport for Ii! curriculum that ensures
that the academic asp;rations of the pup; 19 are fulfined. This
does not meanthat the route proposed by manyof the conservative
teachers, who are particularly vociferous in their view that this
is the key aspect of ~ha sch~ol, is the one favoured by the
pupils. They tend to reject the idea of strong teacher controi,
the exclusion of material not di rect ly related to the syllabus,
and the valuing of pupils according to their academic ability, and
favour being helped to understand the society in which they 1ive
and being encouraged to develop salf-discipl ine. It is clear that
the kind of work done in Integrated Studies and the senior English
classes f s viewed as important, as it lis only in these lessons
that there was much ~~rk done that was not directly related to the
Matriculation syll&bus. In addition, it was only in these classes
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where pup; 1s felt that they had an oppor'tuni ty to express thei r
own +oeac and to exercise seH-discipline in their approach to
tbe ir work. Thi:71di'fference in smphasis on these aspects of learn-
ing, does, however, further explain the finding that b1ack pupils
less than white pupils identified Integrated Studies and English
as their mostworthwhile Sl~ject. The fact that the cnarecter+s-

t tcs of self-expression, developing your OWI1 personal t ty and ac-
quiring self-discipline were so important to white pupils is fur-
ther reason for their particularly valuing Integrated Studies and
senior English, apar-t from their ISIDphasison these as IfJorthwnile
because of their l'inv. wit! I future careers. As mentioned several
times, however , 'ti19se were differences in emphasis, and suggest
that Integrated l:tudies and Engl ish were .,f va'lue to al l groups
because of these aspects of learning they offet-ed.

At the same time, black pupi'ls' feelings that certain key aspects
of personal learning that they valued were not wel'1 achieved by

the school, suggests that those curriculum areas des+qned to deal

with them (Integrated Studies and English in particular) are bat-
ter meeting white and Indian pupils' needs in these regards than
black. This suggests that, instead of da~p)aying this dimension
of the curriculum the school should be looking at ways of

strengthening these aspects for its black pupils, both in areas
~I!:<.;h as Integrated Studies, and a'lso in the rest of the cur-
riculum. The ref Iec r ion of the Integrated Studies teachers. in-
cluding the senior Engl ish teacher. showed that they were well
aware of the importance of these aspects of their work for black
pupils, and the limitations of their work in meetin~ them well
enouqh , Of particular importance in this reg :-d i~ the aspect
'encouraged to express your own opinion'. Black pupils' lesser
participation in c l assroom debate has been r'eferred to and dis-
cussed in Chapter 7. Here it is shown clearly that participation
is importent for bl ack pupi 1s , and the ir sense of the school not
encouraging them to do this is also evident. 21% believe it does
not (~ply to the schocl at all~ and only 32%believe it applied to
a large extent. I believe that this highlights black pupils'
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Sisnse of "not feeling free' within the school, of not feeling at
ease and confident, and believe that, as several pup; Is indicated,
it must have some bel'.lringon their academic performance.

The information presented thus far suggests that several factor's
impinge on this feel ;ng, and that there are certain curriculum
practices thet improve ~r exac9rbat~ it. Certainly, unstructured,
~~oie cla~~ ~ebate is a situation in which black pupils generRl1y
feel .:>utQf tVleir fiepth. This feeling is made worse by debate
about material outside their e~~rience, and noticeably lessened
in situations Wlere they feel fam; 1+ar with the content unoler dis-
cussio~. The noting oy black pupils in Standard 9 of their enjoy-
ment of their English Iessons serves well to highlight this point.

Small group work, snd psi r work is also an arrangement in wnich
black pug:rils particularly feel at ease, and th~ significance they
attach to this and to co-ceerat+ve learning has bsen shOlJ'fI1in both
the previous chaptar and again here. In such work, the n~d to be

w1th pupils of the sa~e race, and to f6Gl at ease with the group
has been Snowt1 in th- previous char.rer.

In this context, too. must be noted the curriculum efforts to
f'amiliar t se the differ'ant groups with each other, and to break
oo'Jl/n some of the cliqueishness which is a feature of the interac-
tion rattern. It was generally perceived by pupi1r that the only
attempts to decrease this were made in Integrated Studies and in
English (Ms Chatty's c.ass), where the nature of the material
raised for discussion, and the mixed race small group organisa-
tion. served to do this. In the light of "Iany black pept ls noting
that they (and others) did not feel at ease in the multiracial
con~ext of the school, these efforts had some value in relieving
this sense in the classroom, and this was particularly valued by
black pupils.

The emph&sis of the Integrated Studies team on attempting to im-

prove cross-race relati~lshipsJ and assist pupils to feel at ease
wi th pupils of different src: 3 does seem to hava va1us, as the
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sense of unease in a big class is diminished as pupiis get to know
each other better, and! pa,r-ticularly where friendships are forged.
The need for this greater easing of racial tensions was described
in Chapter 5 as one of the factors black pup; ts saw as contribut-
ing to their lack oj aCIil.dem-;csuccess. It seems that the In-
tegrated stud+es teem's efforts in this regard thus contributed to

both social and, indirectly, to academic imprO'.r'ement. Grant and

sjeeter , (1986. p.2(4) discuss research that 'looked at school

pract tces designed to improve race re'lat tonstripa among pup; ls.
They no+e that Slavin and Madden (1978) and Sharan (1980) both
cone luded that group work is an effective strategy for improving
race relations in schoots.

Thus, both organisational structures and content can be seen to
inr1uence black ouot ls ' sense of ease with-in the classroom, and

there is a need for teachers to bear these factors in mind. Al-
though black pupils tend, in theory, to reject the notion of cur-
riculum which emphasises their background and culture, in practice

it is clear that when such material is introduced, many pup; Is
participate more actively;"', class, and when reflecting on the ex-

perience note its pos t t tve effects both in term of facilitating
learning and in increasing a sense of worth, of having something
to contr;~~te to the debate. The Integrated Studies teachers' and
Ms Chatty's bp~ief that this is an necessary as~ec-t of curriculum
cnanqe seems to be val f d, and, presltJne':>ly, attempts to increase
the value of black culture and experience in the curriculum would
be beneficial in this nagar J~ many black pupils this does not
imply so much a focus . ;"hpir traditional her+tssc , something
many feel they have left en ind in rural areas, but on the
reality of their lives beyond the set, 1 and in the context of
broad South A~rican society.

Certain &spects of goed teaching and factors that facilit2 e
learning in class wore also seen to be hel~ in common by a
pupils, but with slightly different emphases by different groups.
black pupi 1s seem to set greater store by 1essons where the
teacher plays en important role in explaining ::mel ensuring that
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all j':IUpils undJerstcnd. t,,'#hile ltJhite pupils o'lace greater value on

lessons which th0 teacher makes interesting and tun. In this
regard, ttte more conservative approach to teachtns might be said
to be fvlt by blaok pupils to be meeting their ne~ds, possibly
more ~ than the other groups~ with different expectations of the
school ~d t~ss anxi~ty about their acad~~ic ac~ievement. From the
parsp:ectivs of teaching style, it is clear "hat those trsacher-swho
r$oofjnis$l that ~pi Is might lack oscksrcund end unclerste.nding,
ensure ttet.i.t this is provided, anel make the moves to help and en-
cour~ge pupil$p are particularly appreciated. This set of needs is
('me (if W'(\. .cl'l the Integr-ated studies teaoherc we?"s particularly
awett(~,. erld arOund which much of the work in the small Engl ish
s~dH$classes focused. At the same i:im-e, it must be noted that
vt;1sr~ the matsrial was rooted in a context femi 1+ar to black stu-
~erl't$ or wl"t~re it was derived in class throush a practical ac-
tivity in wr'l'ich all shared, the I1slSldfor such sensitivity to gaps
in the1r b6!.cl(groundwas largely removed. In addition, those or-
ganisational stratlSlgies whi~h minimised the pupils' sense of in-
ede~Uacy - such as small groups and c~asses - are also important.

Xt seems from tha pupils' responses, that the sort of teaching and
learning advocated by the Integrated Studies team (including the
semif.lt' Eng1ish teacher) deserves attention in thLS overall cur-
riculum, and development and improvement at Riverbend, par-
ticularly from the perspective of the black pupi Is , The ~'JOrkdone
in these areas seems to be addressing aspects of broad education
that all pupil~ find valuable, and lacking elsewhere in the cur-
, culum. It also seems tha; i by addressing certain personal and
social dimensions of pupils' deve lopnent , initiatives in these
curriculum areas contribute to academic c1eve"opment of black
puptls in ways not found in other subjects at the school. Pupils
do not seem to agree with the more conservative teachers that
greater control and focus on the Matrit:ulation examination re'-
qui rements are prerequisites for success at Mai:riculation level,
and were resistant to the chang~s within the school that w~re
moving in that direct
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H might be that by careful screentns on admission. by formal
transat saton or content with 1;tt le room fo.' debate so that dif-
ferences in general knowledge are root ma.de apparent, by streaming

according to ability, by well structured and paced lessons focused
on the Natriculation requirements, tJy insisting that work be done
in a Si!!lt w,aY$ pupils, black and Itlrlits would achtevs academic sue-
oess within the formal Matriculation system. If this were the
ease, this would be at the sxoense of much of the spectrum of
le;::arnin~ !,hfltt $11 pupils considered valuable.

Unless att~n'tion is paid to these curriculum areas, it seems
likelY that ths school win remain "s white school to which black
pupils COlll$', end one in I.-mich the opportunities for increased
cross-r-aeil$ll intera.ctiorl and friendships are not maximised, where

oPlOOrtunititas for personal and social learning are not exploited,
~d where black pupils continue to be marginalised within the for-
mal ClJr~iculum.
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This study 0'1' River-bend hi9hl ights someof the curriculum tssuee

facing teachers and pupils at an 'open' school within the broad

context of Apartheid education in South Africa where sesresated

and unequal school ing has been the norm. I t has focused on one

main issue that was clearly central to the school during the case
study year. In essence, this issua was: what is the nature of the

curriculum that best serves the needs anal expectations of the

pup; ls at the school? A n!Jmber of findings related to this have

emerged, and wi11 b~ extrapolated and discussed here.

The analysis of tho curriculum based on teachers and pu.~ils' ac-

counts indicates clearly that a. tensvcn existed r'''ltween two groups

of teachers on the staff. The tension that was aooaren; between
these groups was not a new one at Riverbend. Manymembersof staff

alluded ~o it as something thAt had pervaded the staff in previous

years. In a nutshell, the focus of the debate revolved around t'.o
different aooroecbes to teaching and learning that had 1ittl€! to

do with the opening of the school to pupils of groups other than

white. It had to do with the aims and purposes of school ecuca-

t ion, and the curr t cul um content and methodology best suited to
achieving different sets of aims and objectives. It was f struggle

between staff who saw themselves as educat inq for life 'in its

broadest sense, with the Matriculation examination but one part

of thi s, and those whose maln purpose was to produce good

Matriculation results for all pupils in the most efficient and ef-

fective man~er, 9nd who believed the two approaches were mutually

exclusive. Essentially this tension could have existed between

these teachers in an all white school, but was given an added

dimension by the presence of black and Indian pupils at the

school.
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For the major'-::y of staff, black pupils made 10 overt difference.
This was the accepted school facade - all pv~ils are individuals,
we don't see groups. we treat all pupils squally, &\d according to
their individtlal needs. In reality. for the majority of staff this
meant carrying on QS they would have in an all white school,
making no allowances for eli fferences they theoretically did not
acl<nowledge to extst .

What exacerbated the tension between the two groups of teachers
was the reality. reluctantly oonc~dad by many, that black pupils
were underachieving. Nomothetic and nore interpretive methods of
analysis of marks and patterns of streaming suggested that there
were differences in academic achievement, both within the school,
and IitUr'b oar'dcularly, at the level of the external Matric.ulatio. n

examination. Xt was generally perceived that black pupils under-
ach+eved. The effect of this was that both groups of teachers 00-

Ca@9 more committed to their viuw of what constitutes appropriate
education. and the battle lines were more firmly dra~TI as the more
conservative and more powerful group on the staff took action to
defeat their oppcsition.

This group of teachers focused more on measurable academic
achievement as a goal ·If educa.ion~ and, while acknowledging its
importance, paid scant attention to the personal and social dimen-
sions of the pupils' dsval opaer: • They accepted the reality of the
Matriculation examination as the measure of school success, and
believed that the way for pupils to achieve this success was
through a formal, di sc+nl ined and structured approach to classroom
learning, which focused on the demands 01' the prescribed syllabus
and which was controlled by teachers in 8 fai r'ry authoritarian
mannar • The; r 1essons t ended to be •who1e class' based, invo1ve

1 t+ t l e pup; 1 activity other than answering questions ar.d complet-
ing exercises, little group or pair work, and to be te8cher-
centr-ed, with information being transmitted in a fairly uridtr-ec-
tional wey from teacher to pupils. These teacoer s tended to avoid,
and to curtail if it arose, debate of current social and political
issues, and also much of the reflection ::'y pupils on matters of
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personal relevance to themselves. This group, as they thensetves
perceived, was lar9~ly located in the assimilationist paradigm. In
thei r visw, black pupi 15 were welcome at the school, but thet r
presence in no way suggested any need for the school to change.

Most teachers who fell within this group felt that thq

phenomenon of a lONer performance by black pupils was the result

of a combination of deficiencies within the black [OI.Jpi1s which

made it difficult for them to cope wi thin the school. In scneral ,
they thought that the school s~ ~ld solve the problem of weak

academic performance by Iblac~<pup; 1s by screening them more care-
ful1y before accepting them~ making them repeat classes to Qcatch
up', arlo! by exhorting thl.SJll to \\"Orl<harder. In varying degrees,
they were willing to offer extra help, but usually believed that

the onus for obtaining such help lay with the pupil. and that,
particularly in the senior years, they should not be expected to
do remedial work in their subjects. They saw streaming, and the

offering of bridging programmes to new arrivals in the junior
years, as possible organisational strategies that might deal with

the problem. on the IJ'mole, they did not see the under-achievement

of black pup; l s as a major issue, and had not devoted mU(~1time or
energy to it.

!=or a small minority of teachers, the presence of black pupils
made them look at the opportunities afforded for encouraging

greater interaction and awareness between groups of pup; l s nor-
mally separated, who carried the impact of this separation to
school, and \fmc v.:ould live in a broader society made of different
groups on leaving school again. In this sense, the cultural ~iver-
sity of the school was peroe'ived as a resource, something that
could c: rich the'! r work. In addi t ion, they perceived that black
pup; 1s brought di f Ferent exper iences and abi 1i ties to the school
situation from white, and that the curriculum content should take

account of this, and should be adapted to be relevant for this
group of pupils as well fiS those from the dominant culture. They
also had a sense of the need to encourage the members of the dif-
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ferent groups, separated residentially and in much of their life
experience by law, to get to know more about each other, and to
break doom stereotyped views of' each other.

This second EJroup of teachers had a commitment to education that
was broad and active and which focused on the personal and social
deve1opment of the pupi 1s. They fe 1t that there was a need to
make the curriculum less Eurocentric, and to incorporate aspects
of the black pupils' life experience and cultural background. They
b~l ieved that the emphasis on such aspects, and on the personal
and social dimension of pupils' educat ton would contr-toute to the
well being of pupils as people, to social interaction in the
school and, it was hoped, in the broader society, and would also
contribute to to pupils' academic development by giving th~m
learning skills, self-confidence. independence and a greater
sense of ease withi n the group and withi n the ethos of the school.
They did not set thei r sights on the ~4atriculation examination,
but by and large believed that the academic skills and personal
confidence pupils' would acquire in their course would prepare
them to tack le the more formal examination requ; rements of later
years, or, in the case of the senior English teacher, better equip
them by making their learning relevant and thus beUer motivated,
more actively engaged and effective. Their lessons tended to be
relatively open-ended, and were steered largely by pupi 1 debate.
Tney encourased pup; 1s' to do independent work, to cha 11enge thei r
own, each others' and the teachers' thinking and to relate their
learning to the social and pol t t ica l issues of the broader
society, and to think cr-t t tcal Iy about them. Thei r lessons tended
to be act ivi ty-based , embrace a lot of group work, and to revo lve
around the critical debate of kAYissues.

To a large degree, thei r thinKlng and work is located in the broad
integrationist approach of the range of multicultural educat ton
perspectives, with some tinges of a more radical approach in work
that encouraged pup; 1s' po.,-ticipation in curriculum dec t s ion
making and which attempted to address issues of racism, and to
some extent, class and gender.
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The pupils' accounts of the curriculum corroborated the 'iden-
tification of these two groups and the characteristics that dis-
tinguished each from the other. Black pupils, in their reflection
on the ractors contributing to black underachievement~ suggested
their awareness of gaps in their kna#ledge and skills base, and,
thus, their need for assistance in closing these gaps to help them
cope with the existing curriculum. ~4any felt df saovarrtaqed by
poorer competence in English than their white peers. Few expressed
dir-ect dissatisfaction with the Eurocentric nature of the cur-
riculum or perceived it as contributing to their lack of success
in other aspects then this. However, a major factor emerging from
their reflection on ractors contributing to their underachievement
in the context of Riverbend was the difficulty they experienced in
adjust'ing to the non-racial compos; tion of the schoc'l , where many

felt uncomfortable with pupils of other races. They also expressed
difficulties in adjusting to the more +nf'ormal and less dis-
ciplined nature of the school as a lI\oole. And, significant for
many, Wa~ thei r percect ton of themselves as underachievers and
their beiief that many teachers perceived them in this way, and
the impact of this on their self-concept, motivation, and ultimate
achievement.

It was clear that different organisational strategies and par-
ticular areas of content had different effects on pupils' learn-
ing in both the cognitive and affective domains, and that the lat-
ter interacted with each other.

Some of the organisational features, like the large group discus-
sions so much a feature of the Integrated Studies sessions and
somewhat of a trial for all shy pupils, exacerbated the black

pupils' sense of inadeq~acy and unease as they had to participate
wi th pupils wi th far more adequate knowledge, language resources,
and a greater academic confidence. More white than black pupils
reported enjoying the heady atmosphere of these di scuss icn ses-
sions, though all pupils acknowledged that they learnt a great
deal from them. A1l pupi ls, but particularly the black pupi l s ,
reported 1iking working in small groups, largely for the gree,ter
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ease of participation and less threatening envi ronment "it af-
forded. These Slrrangements were really only a feature of the In-
tegrated Studies and senior English classes, and pupils generally
felt that the mixed race groups contributed to greater racial
mixing. There was airo a perception that the drama and other group
activities, and the way of managing them in Integrated Studies,
promoted the development of self-o'iscipline, creat tvf ty, and
group-based negotiation and leadership skills, and pupils
generally valued these aspects of the work in Integrated Studies,
and found the work enjoyeb le , challenging, and stimulating. Many
pupi 1s remarked haN the approach to work had shown them a Irmo1e
new dimension to 'learning, where they could be self-motivated and
explore areas of personal interest, take the initiat ive and the
responsibility for their own learning, learn from their peers
without depending on the teacher for an di rect+on, and find that
thei r views and opinions had value. In addi tion, whi 1e acknow-
ledging that they had not learnt much of formal subject knowledge,
many pupils felt that they had expanded the; r knO'Nledge base, seen
interconnections between subjects, and developed useful informa-
tion gathering and processing skills.

In other subjects, where teaching was more fnrmal, ptlpi Is felt
that they might learn the subject matter effectively, but had
little chance to get to know each other, or to explorp issues of
relevance to themselves or to their society.

As has been mentioned, in most subjects, lesson content remained
largely confinad by the prescribed syllabus, and was not directed
by pupil interest. Very little of it was linked to the pupils' own
experience, or to issues of current debate in the broader society.
In Integrated Studies and the senior English class (particularly
the latter) attempts were made to include non-Eurocentric material
in the curriculum in the hope that it woul, be more accessible to
black pupils, give them a sense of having something to contribute
to class discussion, promote debate about pertinent social and
political issues and lead to concomitant greater social and per-:

sonal awareness. This debate, in comparison with that on many
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other topics, was genal ...ilY more actively participated in by black
pupils for the reasons sugg'Psted above, and certainly brought
about greater awareness by each group of the attitudes and values
of members in the others, increased knowledge about current events
and their historical context, and served to break down some of the
srerectypes pup; 1$ held about members of other groups. For sone
pup'i1s, the political discussion was painful - it brought back
memories of violent experiences and people suffering under oppres-
sive legislation, it challenged views of lNhat was right and just,
and it frightened some with the intensity of emot ion and anger ex-
!:.wessed by others. and the sense or a sl ipping pO'Ner base. Many
black pupils reported feel ing more at ease with South African-
based material, less intimidated by it, and better able to con-
tribute to debate. This made them feel more confident, pleased at
being ab'e to contribute to the class, and that their ability to
write about issl,.les was improved because of the amount of discus-
sion which had prepared them for the writing task.

Most pup; 1s acknowledged the largely Eurocentric nature of the
curriculum, and by and large accepted it as inevitable, what was
needed to succeed in the system, and tA.'hatwas s~gnifica.nt for fu-
ture advancement, tl.',Jgh there was a recognition of the role
Afrocentric material could play in bridging racial gaps &1d creat-
ing greater inter-race sensitivity, and in enhancing the par-
ticipation and learning of black pup; ls, in particular, in the
formal curriculum. Interestingly, while black pupils more than
white felt that there WFJ.S a need for f'iY'lrepol it ical discussion in
class, they did not as a group feel a need for more Afrocentric
curr tculun material, although they did concede that it a l losed
them to participate more freely and actively than usual in class.
There was a sense among certain black pup; 1s that learning more
about black culture, including an African language at school, was
ir re l evant , something of little value in ~he school context, and
something that coula be as well done at hore , Many Indian pup; l s
had the same views, Del ieving that they learnt what was needed
about their cultures ~t home or from prlvate reading.
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In general, pupils recognised the teacher-centred, more passive
approach of much of the mainstream teaching, and the fact that
very often they were being fed material which they merely had to
sval1~N - some of it in a more pal~table form than other. depend-
ing on the teachers ' ability to be amusing and liven the lesson
with enecdo tes and a touch of humour, and, occasionally, some
practical work. Many pupils found the content itself interesting,
that they did acceptably well and understood the material, and en-
joyed their lessons on these terms. Again, there was a sense that
there mL~, be more to learning than this, but this was what ~~ld
get one through the mass of material reou;red for the Matricula-
tion examination, so that was that. In addition, for many pupils,
there was a sense of security to be derived from a well presented
lesson. where the teacher told you prec+se lv and taught you
directly what you had to know. and went to some pains to ensure
that you did know it.

Thus, for all pupils the-re were certain common views about the
curriculum as it was presented, with general agreement about the
differences between Integrated Studies and one senior English
class and 'the rest'. Within broad similarities regardless of
race, there were, however, differences in response to certhin
aspects of content and organisation, as have been shown, ru1ddif-
ferences in achievement patterns across the groups. There was also
broad consensus in evaluation of ~Jch of the curriculum across the
groups, but again, certain interesting differences of emphas;::;.

In considering the qualities of a good school the pupils showe~ a
high degree of correspondence in their choice and ranking of the
f 'j ve most important qual it; as from ali st of twenty one, a:ld in
the pattern of their agreement and disagreement with the state-
ments. Noticeably rapked first, and strongly agreed with, by all
groups was that of offering a chance of a good Matriculation pass.
Second to this choice for all groups was a packagA of criteria re-
lated to personal development - such as being encouraged to ex-
press your opinions, to develop self-confidence and self-
discipline, and to qet on with others who were different. For all

408



groups, the aspects of curriculum that had to do with learning
about your own and others' culture, and about the brvad society,
while agreed as )mpertent, were ranked second to the former broad
package. Genera'l1y low on all lists, and with stronger degrees of
disagreement that they were important, were qualities to OD with
teacher control l:'1d a focus on V',;ork that was only related to the
Matriculation syllabus.

Within this broad pattern of consensus are srn~einteresting shades
of difference. Black and Indian pupils sesm to o~t relatively more
store on the importance of a good Matricu1ation pass compared with
the importance ..:>1the broaC'lpackage of personal qualities than do
white pupils. This is not altogether unaurpr istnq, given the
slightly different reasons for that r being attracted to the
school.

There was a general perception among the staff that white pupils
differed from black and Indian pupils in their main reasons for
being at the school. There was a view that, for white pupils, the
chief attraction was its 'alternative' image, its lesser etrees on
formal discipline and its greater emphasis on the sort of educa-
tion offered by the Integrated Studies programme than would be the
case at either the state schools or other private schools. In ad-
dition, the fact that it was open was seen to give it turther ad-
vantages over state schools for many parents. For Indian and black
pupils, Riverbend was an open school which, apart from the oppor-
tunities this afforded for racial mixing, also meant that pupils
would have access to battar education than that afforded by the
state system. The aspects of education offered by Integrated
Studies were of secondary tmpor t ance , particularly for black
pup; ls. These pup; 1s had as a main concern the escape from
strife-torn township SChool 'ng, and access to good academic educa-
tion. Numerous interviews with pupils suggested that these general
percept ions were val id. These d i ffe:~ences were reflected in
slightly different expectations of the school,and of differences
in evaluation of what it had to offer.
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In evaluating the worthwhi Ieness of a subf ect , there were marks ,'
simi lari ties in focus on its 1 ink w'i +h future career access
across the groups. However. differences in the sorts of careers
favoured by different groups mean-l: that subjects were evaluated

different 1y by them in thi s regard. Black DU::>i1s ' career asp; ra-

ticns tended to 1is in a relatively narrow band of careers for
wrich f"1atnematics and Science would be prerequisites, and these
pupils thus perceived these subjects as 'most 1fv"Orthwhile'. White

pup; 1s had a brcader spread of career aspt rat ions, and a not; ce-
ab l e fo~~us on careers in the more creative and expressive
spheres, as well as a focus on Mathelilatics-and scte.rce-J tnked op-
tions. This msant th ..st they valued for car-eer purposes a different
set of subjects from those of oIack pupils, with Integrated
Studies as more obviously perceived as '~~rthwhile' than was the
case for black pu;pils In addi t ton, the fact that white pupils
tended to set more store on education eli rected toward personal
issues and development meant that white pupils tended to rate In-
tegrated Studies and English as 'most worthwhile' for these
reasons, as well as the career linked reasons.

In view of their generally poor educational background in terms ot
the knowledge and Sl'~ l l s required by the curriculum at the school,
the fact that EnJl:sh was not t~eir home language, the fact that
academic achf evement was such an important construct for black
pupt l s , and the fact that black pupi 1s tended to perceive them-
selves as less academically successful than their white peel-S, it

is not surprising, either, that there is a greater emphasis among
black pupils on teaching that is conventional end teacher s who
have as thei r most sigr-i ficant characteristic an abi 1i ty to ex-
plaf n well, see and fi 11 in gaps in knowledge wi thout taking back-
ground information for granted, and a willinyness to 'explain un-
til you understand', while white pupils to a greater extent favour
lessons that are fun and interesting, where teachers are creative
and stlmulating. Ease of lea:-ning in class 15 generally seen to be
related to th'?' quality of teaching - and therefor€.' by inference to
slightly different factors, and here also the:e is differential
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attention paid to be'ing able to understand the lesson and ~ncJel"-
standing what is gOing on (or+or+t tsed by b lack pupi 15) and find-
ing the lesson interesting (prioritised by white pupils).

Given the~ different approaches to teaching and learning between

lntegratod Studi~IS and the rest of the curriculum, and these
sl ightly diff®r~nt em!Jh~ses in definition ,_.4F good teachtnq, the
qualitie~s oil enj(.)ya~le lessons, and factors which facilitate
1ear'ning itt ctass, it is not surprising, r..Jf),in. to find that In-

tegf'at(:)d Stucti~s is mors I'tOticeah;y c.onsi~ered thf:! most enjoyable
subject for white PUf,>tIs , whi Ie a r&nge of cthers , most
noticembly Math®lIlaties, is blacl< ~liJpi Is ' most notably enjoyed sub-

ject.

SignHicarrl:ly, although all pupils are re l at tve l y positive in
their parcaption of the school's success in this regard, black

pupt ls rate mor<atlighly than do pupi Is of the other groups the ex-
tent. to which Riverber.d affords pupils the chm,~e ~f obtaining a
good'" ~uiation pass. Undoubtedly this is partly a matter of
oompari .. :1 v'Jith nrevtous experience for marry pupils. At the same
tiro~f however, it +s probab ly true that. unlike o t ack pupils
!'epOr1:ed in the Britislh and American 1 t terature , there 1S no
gerll;~r,:ll sense here of the school being racist in its at t itudes ,
and of black pUP'jl s bAing dis~~ iMinated .!l.gainst wi thin the system,
although there sire pupils who do hold th+s vi ew. Indian pupils

were the least satisfied with their chance of academic achieveMent
at the school, and thi s +s lil<sly to ae one of tho reasons why
this group has decreased in number in recent years. For many

whitH pupi 18, 1:00, there was a sense t nat the school served them
best in the first three years, and then that they might be better

sr "v!~d ir, the run-up to Matriculation s.t a more formal r chool , or
evp', one of tht:l cram Colleges, anc' mary of the whi te pupi1 s who
hf: a"fter Standard 8 left because of tilis perception.

In addi tion to these s l ight d if ferences in weight attached to the
criterion "have a chance to get a good Matric', there were dif-
ferences in evaluation of certain other criteria I:lnd the extent to



which they applied to River-bend. Firstly, black and Indian pupils
perceive as more important than did white pupils t.he chamcteri~-
tic 'pupils are encouraged to get on with others who are dif-
ferent' as a criterion of a 'good school'. Much of the mater+al

reported made clear that pupils were aware of an ar c t t tc+al
qua 1ity to intergroup re lat icns >it the school, and that, although
in theory everyone got on w; th everyone else, there were in prac-
tice not t ceao lv racially llnl(sd cliques of friends. a host of
stereotyped Vh.NS \,)f each other, and a iack of ease in each
other's company. Many black and Indian pupils reported finding it

a strain to be at a racially mtxed school, and noted that, al-
though this was a feature of their newness, it did persist to some
degree even a'fter they had been at the school for some time. Being
in a class or group wi thout a ~rson of the same colour could oe
uncomfortable, and the presence of white pup; ls, genera11y per-
ceived as better accomal [shed ac.aolemical1y, could be inhibiting.
Several pup; l s reported the importance of making cross-race
friends in ees in. these tens i IS. SUch tensions were perceived to
have a negative impact on black pupils' academic achievement.

In keeping with this perception of the importance of this aspect,
black pupils more than others felt that the teachers did not do
enough to tac t l itate cross- race friendships, and wished that they
would do more in this regard. They viewed the efforts made by the
Integrated Studies and senior Engl ish teachers to forcibly mix
small groups as he lpfu}, and a180 bel ieved that the kind of debate
he rd in these classes also helped the dHferent groups to get to
know and understand each other bet ter , In the light of this it is
somewhat surprising that more store is not set by this group on
Integrated Studies ano Eng1; sh as most worthwhil!'! and most enjoy-
able. The fact that this is not the case can possibly be ascribed
to several factors. Firstly, the fact that they are not noticeably
most enjoyed or worthwhile does not mean that they are not per-
ceived as enjoyable or worthwhile. They undoubtedly were, and for
these reasons among others. In addition, the greater value
ascribed to other sdbjects serves to reinforce the reality o~ the
value attached by olack pupils to high status subjects which gave
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access to high status careers, l!ll1dthe significance for them of
structured learning and teacher directed lessons. The link between
social ease and academic learning, so clE'arly articulated by so
many doss not seem to be a factor in the overal l assessment of
most enjoyable and \oorthwhi Ie subjects. Perhap!;, too, in classes
where there was little debate based on general knowledge~ and
limited pupil intere.ction, social ease factcru were less impor-
tantt and so did not impinge as much on pupil's enj~yment of sub-
jects. The fact that one of the three statements which white
pupils significantly felt appli~d to Riverbend 'to a large extent'
was that o'r bei ng encouraasd to ge t on wi th di fferent others,
shows that this gr()up had a greater sense of ease among other
groups, and also, oosai bl y, less of a. sense 01' a need to get on
bC3tter.

Another criterion to which differential responses were given was
~encouraged to express your own opinion'. This was ranked as the
second mos t 1111portant characteristic for black and 'A'hite pupils,
and the fifth such for Indians. It was arrel~d to be tmoor tent by

all groups, possibly ali t t le more so for 'II/hite pupil s than the

other groups. In the pupils' f.l .essment of how well this charac-
teristic app l ied to Rivet'bend, it was only the white pupils who
felt significantly that it applied to the school 'to a large
extent J. Thi s eupnor ts muchof the i nformat ion der ived from ;nter-
views and observations which suggested that b l ack and Irdian

pupils are not as 'free' within the school, do not feel as at ease
nor as able to par-t tc+pate in c l ass debate as readi ly as the white
oupt l s. Again, there were several reasons for this. Firstly, many
~lack and Indian pupils came from heroes and previous schools whe.re
children did not have as much right to par t ic ipate in debate with
adul ts as was the case with the wh"ite pupil s at the school, They
thus had a greater barrier to overcome to par t t cipat e t3nd express
their opinions at Riverbsnd. Secondly, as has been ment ioned, they
had less confidence ;n their academic ability, were iess at ease
with all the curriculum material that formed the basis of debate,
and also were Iess comfor tab le i., the mixed :dCE! setting than were
the wh~+e pupils, a~d hence were less readily able to express
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access to high status careers, and the significance for them of
structured learning and teacher directed lessons. The link between
social ease and academic learning, so clearly articulated by so
many does not seem to be a factor in the overall assessment of
most enjoyable and worthwhile subjects. Perhaps, too, in classes
where there was little debate based on general kn~w'edge, and
1imited pup; 1 interaction, social ease factors were less impor-
tant, and so did not impinge as much on pupil's enjoyment of sub-
jects. The fact that one of the three ~tatements which white
pupils significantly felt applied to Riverbend 'to a large extent'
was that of being encouraged to get on with different others,
shows that this group had f.J. greater sense of eas~ among ':>ther
groups, and also, cosst b1y • Iess of a sense of a need to get on
better.

Another criterion to which differential responses were given was
'encouraged to express your O'JIIn opinion'. This was ranked as Lie
second most important characteristic for black and wh'ite pup; ';~,
and the fifth such for Indians. It was agreed to be important bj

all groups, poes tb Iy a little more so for white pupils than the
other groups. In the pupils' assessment of how well this charac-
teristic applied to Riverbend, it was only the white pupils who
felt significantly that it applied to the school 'to a large
extent'. This supports IVIl'chof the information derived from inter-
views and observations which suggested that black and Indian
pupils are not as 'free' within the schoo~, do not fee; as at ease
nor as able to participate in class debate as readily as the white
pupils. Again, there were several reasons for this. Firstly, many
bl ack and Indian pupi 1s came from homes and previous schools where
children did not have as much r'ight to oar t tc icate in debate with
adults as wa~ the c~se with the white pupils at tha school. They
thus hClda greater barrier to overcome to participate and express
trair opinions at Riverbend. Secondly, as has been mentioned, they
had less confi~ence in their academic ability, W8re less at ease
wi th all the curriculum material that formed the basis of debate,
and also wer(3 less comfortable in the mixed race setting than were
the white pupils, and hence were less readily able to express
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:1

their opinions spontaneous'ly. They needed more positive encourage-

ment, more created spaces for them to do thi s - and these were
clearly not as eviden~ as they needed to be. The populari~y of Ms
Chatty for these groups in her senior English classes, and in the
Stm1dard 7 Integrated Studies course, was partly ascribable to her
abi1ity to find materials and strategies that enabled bleck and
Indian pupils to offer opinions end to enter debate.

Although the ohara.cti9ristics related to the inclusion of aspects
of culture in the curriculum were agreed to as important in a
similar way by al1 groups, it is interesting that significantly
greater numbers 01 black and Indian pupils than whi te believed
that th<'il characteristic 'lear! i great deal about your background
and tultMre' appli~d to Riverbend 'not at all'. This finding
served to corroborate the view that the curriculum was largely
eurocentric. Howaver, as has banI")mentioned, the omission of cul-
tUl~~Hy based material was not perceived as a problem for most

blacl<. and Indian pupils. For black and Indian pup; l s , more than
~ita$the case for wi'li te pupil s , however. there was a greater posf -

tivA response to the inclusion of political debai e , and a view
that this aspect of the curriculum could be further developed. The
sense of empowerment this mater;(1,l aHorcied many black pup; 1s can

be seen a<:ia major factor b>3hind this view.

Overall, certain ge'neral points may be made about pupils'
responses to the curriculum at Riverbend., Most notable, perhaps,
is the degree to which pupils were aware of the difference +n the
two major components of the curriculum, the extent to which each
had .::Ii fferent le,· "ning alms and outcomes, and the way in whi ch
these Vl6r~ manif~st in different teaching styles and strategies,
In addition, pupi l s across the racial ~Iroups had a marked degree
of common responses to the different components of the curriculum,
and were very simi Iar in the; r percept ion of what constituted good

teach; ng. made 1earn ing easy, character- sed a good school, and the
extent to which the charac ter ist' c 01 .:l good school app l ied to
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River-bend. Given the markedly different backgrounds from which the

pupils were drawn. such close correspondence in views was surpris-
lng.

However, within this broad pattern of consensus, there are shades

of emphasis and subtle differences that have implications for cur-

rioulum decisions.

Fi rat ly, the strong censeneus on the importance of a chance of a
good Ma.tricu1ation pass confirms the need for the school to have
a 'firm mCad$lllic. foundation~ and to prepare pup;19 adequately for

this examination .• The differential success of black and white

pupils at this- level shows that the school is serving this func-

tion diffsr®ntly for differe'nt groups.

Given the rea1i'ty of the poor educational background of many of

the black pUpilS, particularly those recently arrived from

townsh'ip schools, this is not surpr t sing. Many, under the ci r-
oumstances, probably achieve bet ter than they would had they not
had access to an OPSI"' school. The best route for the school to

follow is somewl"tat8',ltJ' valent . From the perspect tves of the black

pupt la, gainin!:1 a ';000 Matriculation pass )s probably the single

most important sm!01tion. Black pupils had carder aspirations in

areas that reQuir~d good Matriculation passes, with good grades in
high status subjects like Mathematics and Science, and these sub-

jects were thL1S perceived as particularly worthwhile by them.

Black pupils tended to show a pr€lf~rE'nce for teaching styles that

were very supportive, wr.ere there was an emphasis on structure and

direction, end where the teacher took time to explain. 'They per-

ceiver. ~ r()E' " '9 in a less favourable 1ight than other gr(,jps, but

man, bh \ ,J-...Ipils acknowledged that it made learning easier for

cheil!as ' t removedsomeof the pressure to keep up that they fe 1t
in mixed ability classes. Many saw moves to Africanise the cur--

riculum as detracting from its value, r._.. ... d incorporating into it

learning which could be acquired out of school.
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At the same time, a second set of differences needs to be con-
sidered. There seems to be 1Il0 doubt that blac!, pupi Is feel less at
I~omewithin the school, a sttuat ton resulting lar~ely from their
lack of ease with the mixed race setting, &nd their sense of baing
academically t-leaker and more inadequate than their white peers.
They do not evaluate as pos'itively as white pupils the success of
the school in certain aspects related to personal and social
development considered to be importants notably Cooing encour-ageol
to get on with others who are different', 'being encoura~ed to ex-
press opinions' and <being encouraged to develop their
personalities'. Certain curriculum content and organisational
str~te9!ies within the Integrated Studies and senior Engl ish
c l as ...as were parti~ularl~' designed to assist in these areas - ra-
cially mixed small group t11orl<,drama presentations, content that
is Afrocentric and based in black pupils experience - and black

pup i1s acknou 1edged the ro 1e that these st rateg t as to 1.& yeel in th is
regard, and thus in facilitating learning. Streaming was seen to
exacerbate black pupt ls ' sene of a weaker academic position, and
to reinforce their generally l:'f self concept of llchievement, as
did the large whole class debates in Integrated Studies.

Conversely, white pupils tend to be th~ high achievers in the
school. and to perceive more positively the extent to which most
aspects of a good school with which they agree apply to Riverbend.
They tend to favour more than black pup;1s lessons that are fun
and interesting, teachers Iilho are enthu tast ic and creative, op-
portunities for large class debates, and to perceive as the most
l;Jorth\;lhile subjects like integrated Studies and English at least
as much as Mathematics ~nd Science. There is a sense that thes~
pupils are more at ease within the school than than other groups,
and more at home with much of the curriculum material. There is a
sense that, from the perspective of the \;Jh,te pupils, the school
successfully encourages pupils to develop their o~n per~onality,
to get on with pupils I;!ho are. different, and to express their own
opinions. It seems that, br and large, tile school as ~t is meets
the perceived needs of the ~lite pupils more broadly tnan it does
those of the other groups. At the same time, I;Jhi119many t1h'ite
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pupils see value in curriculum content and organisation which
encourages knowledge and understendtns of other groups, many per-
ceive efforts to encourage mixing as irrelevant, pre'Ferring to al-
low such mixing to happen naturally. They and also see a shift in
curriculum content. away from what is familiar to them as disadvan-
taging them academically and in some way threatening.

These findings suggest that the decisions surrounding curriculum
ara complex, From the point of view of improving black pupils'
academic achievement, certain findings su~est that for black
pupils to do wen in a school such as Riverbend, more convent tonal
teaching. styles are likely to be the most effective. particularly
if classes can be kept small and pupils receive individual at ten-
tion in class time as problems arise, and that a focus on tradi-
tional school content is preferred. These approaches are certainly
a.pproved of by many white pupils. but do not accord with their ap-
parent preference for lessons that are more act tvi ty based and
which rsquire more creativity. Teachers· ill hove to bear these
differer,t perspectives in mind,

At the same time, if oerscnal and social learning are important
influences on academic achievement, then aspects of the approach
advocated by the Integrated Studies teacher and one of the senior
English teachers must be of value in promoting black pupilS'
academic success. However, the aspects of personal and social
learning advocated by the Integrated Studies programme are not
perceived by the black pupils to be ac.ri eved by the school 'to a
large extent;, Frnm this point of view, these aspects ciearly need
strengthening, both within ~~e Integrated Studies programme and in
other curr tculum areas. It seems l iks l y that with greater ease
within the school and greater conf idence in thei r ab i l itv. black
pupil s academic achi evement would be enhancerl. ',·,ite pupi 1s, on
the other hand, perceive that their needs fUr personal and social
learning are generally well met by the curriculum as it exists,
and particularly by the Integrated Studies and senior English
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courses. Changes that will be necessary to meet black pupils'

needs better wi 11 have to consider the impact on the presently

fai rly well sat; sf ted whit,s pupils.

An area of particular importsnce in this regard is that of cur-

riculum content. Black !JUpi'ls' ambivalence to the introduction of

content rooted in tradi t ion and culture wi 11 need sens'it ive han-

dl lng, and, though useful in certain contexts, might not be as

appropriate as material based in t~'mship life for all pupils. At-
ti tudes to learning the vernaculer were shown to be comolex, and

many pupils reject ..:-Id this innovation. This and other areas of

'black' culture w';! 1 f"e-aClto be legitimised as pal of the CUt-

r tculum before fhany 01 the pup, Is at a school such .1S this one ac-

knowledge thei r value, despttel tho; r recognition of the greatel~

ease wi th which they deal with such fami1+ar curriculum material,
Social and pol it ical debate wh1:chdraws on black experience was

seen to be an important curriculum componentfor empoweringmany

black pupils but, at the same time, served to al tenate and di sem-

power someof the white pup;'5. This poses the challenge both of

find'jng legitimate curriculum materia l with VRI';chpupils from such

a wide range of backgroundscan identify without any being disad-

vantaged, and also of providing teachers with ski l l s to deal posi-

tively with responses to such material.

The curriculum challenge thus becomes one of meetinq a variety of

needs he' din common. but l' ,ghtE\d di fferent 1y by different

groups, anti seen to be achieved to a different extent by the

present ~chool curriculum. If the nAedsof the black pupils are

to be adequfltely met, it seemsas if there is real motivation for

a shift in curriculum content in the di recticn advocated by Ms

Chetty and someof the Integrated Studies teachers. A continued

Eurocentr ic curr+curum, with a "fundamentally asstnrtf at iontat ap-

proach, wi 11 continue to deny b'lack pupil s the chance to )'ee1 in

contro1 of the mater;a1 and not a1 ; enated by it. Muchof the

tea~hing style and strategy used in these lessons seems to be of

value in this regard.
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At the time of this research, there was a hidden agendawhich

meant that neither teachers nor puoils honestly addressed the

; ssues cresentec by an open school. There was a facade, more

directly exposed as such by manypupils rather than by teachers,

of all being well in all ways. Probing soon revealed, hOWdver.

that all msmber-sof the school commun"ityrecognised that the

pupil population w&s madeof different groups, and that these

groups had somewhat o1i fferent needs and expectations of each

other, themselves and the school. There were certainly tensions

based on race, hONeversub-surface, amongthe pupils and on the

staff. This research has shownsome I these o1i fferences in the

context of the curriculum debate, and it ~~uld seemthat a first

step in pes;t ive curriculum design would be to acknowledge the

differences and plan accordingly.

In addition, the whole debate about where within the spectrum of

muIticul tura 1 approaches the schoo1 1ies st ill needs to be ad-

dressed in a meaningful way. As madeclear both here and in the

literature review, there are different curriculum implicli.tions as-

sociated with the aesimi let toni st , integrationist and t ransfor-

mationist approaches. At the time of the research. there seemedto

be relatively strong support for the assimilation~st approach from

all but a few teachers, and even from manyof the black pupils who

see this as a way to social and economicmobility. Aspects of the

integrationist approach, introduced ill u'1rtain courses, showed

that they had potential value for black pupils' acadl.nic success,

and also, for a11 pupi 1s , an i mportant inf 1uence in improvin9

cross-race knowledge and unrter st andt ng, in break; ng down

stereotypes, and in challenging preconceived assumptions about how

the world works. These innovations were very muchin keeping with

the school's liberal and progressive iMage, and evolved fairly

netura l t y out of the existing Integrat€ld stud+es programme,

largelya.s a result of the part tcular sensitivity of several of

the teachers to the need for changes to accommodatethe changed

pupil popul at ion, and were evident in senior English and in

oatches in certain other classes. At the sametime, such innova-

tions were clearly threatening for manyof the teachers, the prin-
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cipal included, and for some of the pupils. The trachers perceived
them as likely to disadvantage black pupils' progress in the cur-
rent educational system, and likely to lower the standard of ~~rk
of all pupils. They did not perceive the social and personal
dimensions of learning associated with them as part of the brief
of a school such as Riverbend. There were very few aspects of the
transformationist approach evident in the curriculum, and little
awareness of its possibilities. The senior English teacher, Ms
Chetty, was certainly the person who experimented most with ideas
associated with this approach, supported to some extent by two of
the members of the Integrated Studies teems. She certainly had th~
clearest idea of the potential of this approach, and of ways in
which to implement aspects of it in her teach+na.

Outside the Integrated Studies t eam and Ms Chetty's English
classes. there was virtua11y no debate about curriculurn change
that would make the curriculum more aoorocr+atc for pupt ls who
came from cultures other than white middle-class, nor about in-
itiatives to deal with the racism, classism and sexism that are
features of South African society, permeated the school, and which
are providing the focus for curriculum reform in more radical mul-
ticultural education initiatives. The curriculum debate at River-
bend is no different from that in many schools where the school
has freedom to define for itself which of a range of educational
philosophies and practices it wishes to subscribe to. The debate
was essentially one between more conservative and more radical 3t-
t itudes to education, The multicultural nature of the school SIJg'-

gested a radical approach to education, given that school by being
multiracial was taking a stand against the Apartheid system which
decreed that schooling should be racially segregated. HoweVfw,
within this context, the prevailing attitude to education within
the school was increasingly conservative, and there was little
real attempt made via curriculum practice to challenge the status
quo. In many respects, as a 1arqe numb-er of staff and pupil s
pointed out, the school was a white one to which t'lack pupils
came, one which had not changed in any real sense to accommodate
them. The trend in the school was toward mora structured, more
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cipal incluc3d, ~,dfor some of the pupils. The teachers perceived
them as likely to disadvantage black pupils' progress in the cur-
rent educational system, and likely to lower the standard of work
of all pupils. They did not perceive the social and personal
dime~sions of 1~arning associated with them as part of the brief
of a school such as Riverbend. There were very few aspects of the
transformationist approach I?viclentin the curriculum, and little
awareness of its possibilities. The senior English teacher, Ms
Chetty, was certainly the person who experimented most with ideas
associated with this approach, supported to some extent by t~~ of
the members of the Integrated Studies teams. She certainly had the
clearest idea of the potential of this approach, and of ways in
ml;ch to implement a~pects of i( in her teaching.

o

Outs ide the Integrated Stud; es team and Ms Chet ty ' s Engl ish
classes, there was virtually no debate about curriculum ci1<:mge
that would make tre curr+cutu» more appropriate for pup;1$ who
came rr.Jmcultures other than white middle-class. nor about in-
itiatives to deal with the racism, classism and sexism that are
features of South African society. permeated the schOOl, and which
are providing the focus for curriculum reform ;n more radical mu1-
t tculturc t education initiatives. The curr+cutum debate at River-
bend i!3 nil different from that in many schools where the school
has freedum to define for itself which of R range of educational
philosoph~es and practices it wishes to subscribe to. The debate
was essentially one between more conservative and more radical at-
titudes to education. The multicultural nature of thd school sug-
gested a radical approach to education, given that school by being
multiracial was taking a stand against the Apartheid system which
decreed that schoo1;ng shou1d be raeia11~J segresated. However,
within this context, the prevai 1ing attitude to education within
the school was increasingly conservat ive, and there was 1ittle
real attempt made via curricu1um practice to cha11enge the status
quo. In many respects, as a 1argo number oi staff and pupi 1s
pointed out, the school was a white one to which black pupils
came, one which had not chrulgad in any real sense to eccommodate
them. The trend in the school was toward more structured, more
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syllabus-based teaching, with a more authoritarian relationship
between pup; 1s and teacher and greater teacher cont rot on pupi 1

behaviour and work tlun han prevtous lv existed. The fact that Ms
Chetty and Mr Jone8, ")1'9 :,f the more radical int~grat6d Stu~iies
teachers , ~"Jere Doth askeo to nsr,ign from the school shows, among

other things! the degree of res+stencs to their initiatives b:;.

mote conservative e~emem_son the staff.

One of the major foci of debate emanating from these findings is

related to the degree of control exercised by the Matriculation

examination, and the extent to which it inhibits or- facilitates
curr icul urnUhfAngeina school such as Riverbend, It seems un1ike 1y
that the present Matriculation ,9xalJlinatio' .4·H its Eurocentric
bias, including that of medium of ins

ever provide equal achievement opportuni.
undoubtedly weighted in the favour of w'ni

For r-ea1 aqua1ity of oppor tun ity to prevail.

1'( is

eil:1

needs to DO majOf' chanse on the macro - 1eve 1, o~ i'(1-

mediate control of the school. However, this doss not necessarily
meatfthat there is no place for curr tculum innovation at schools
like Aiverbend.

There was little to suggest that there was real substance to the
senior teachers' fears that pupils in senior years were disadvan-

taged by not having done certain aspects of the curriculum re-
quired cf the t-tlatriculation examination, and not covered in In-
tegrated studies. It seems probeale "'hat important background
content to Matriculation work could be covered in a concentrated
form if needed.

It also seems that many of the skills and attitudes developed n
the Integrated Studies programme would be of value in proceeding
with work in higher standards. Even anti-Integr;.ted Studies
teachers acknowledged that pupils' had ~All developed independent
study and writing skills. My own vi~w is that there was little to
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support the demise of Integrated Studies in the f~rst three years
{)f the school, and that the potential benefits outweighed the loss
at COVElwage of certain content areas.

It did seem nec.;essary to change certain aspects of the programme,
as has been suggested, and one of these changes might well include
better ar-t+cutat eon with serrior ; ,bject teachers, as much 01 the
value of the programme lay in its teaching style and strateg~. as
much as in th~ details ~r the content on which it was based.

!f 1.(119 anticipated Chan!;)9S in Matriculation syl Iabuses that are
hoped wi 11 accompany a change 'in governmel'lt co1;cy ar e long ; n
oominSt a partiel soort--tarm sotut ton for schools 111«(:)Flivarbend
might well be to corrtinue with the-; r rather schizophrenic cur-
riculum, divided into ths first three years where there is 1it t le
not'ic\'~ tt:lkan of the formal curriculum content, and teachers are
$ncourafjeo to G~pwrilTj,fj.lntand reflect on the; r innovations. and a

final two Ylillars wher~:i there is w.:>ra formal attention to the re-
quirements of tl1(;'1final exeminat'ion. Clearly. such a division, as
il? also the case with tl~e division of the curr+culom into those

subjects combinad tnto IntGgra.ted Studies and those which remained
outside it, notably ~~athematics, Biology and Science, r e+nfcrces
the status of the ~·'latriculatior. exemtnet tort as the arbiter of sue-
cess and V'v"Crthwhile learning, and of fvlathematics and Science us
the high atatus subjects, needing focused attention. While there
are, argunients for greater in~eglation in the junior years, this
separation does at least mean that the 'i11EJgations that theY de-
sktl and further o;sempower black pupils levelled aqa ins t bot.i

certain forms of mul t tcu l tur e l education, and at aspects of

progressive education, will not be epp l icahl e here, as 1igh status
subjects win be a' rt l ao le and formally taught to all. The school
has c learly jefineLl +t se l f as an 'academic' one, ann this should
serve to reinforce th s statement. At the same time, of course,
this does serve to ccmpromt se the legitimacy of alternative cur-
d culum ini t iat ives ,
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There atso seems no reason why SOl'llG of the changes that seem to

be important in a school like Riverbend should not be implemented
across the curriculum. ~,tost important of these is the need for

teachers to rec:¢91nise the feelings of inadequ'll~Y many black pupils

bring with them to the classroom, and to do something active about

the~a. From pupils' ac.:oonts in this research, the following seem
to be si91rdHcant:

- t~2ch$'''s ~'\,1l0' !:'l.y $ln active role in offel';ng help, recognisingl
thf.tt black ~wplls might feel embarrassed or too frightened of

reVealing igl10rmnce to ask, who do not assume pupils are wilfully

not botherii1SJ to learn but might feel overawed in the school

situation~ who eto not take kno1Nledge for granted, end fill in gaps

as. part of thair normal teaching practice~ are patiMt) and do not
msl<e pup; 1$ TSG:11ti1I1:)Y are exasperated in the face of ~ack of un-
derstanctil"lg, who s)<piain ch:arly and simply wi th examples 1rawn

lv-ompupils' r~ferenc~ points;

- ton'(;0nt that enables bl ack pup; 1s to have something to offer

class ~isclJssion, that they feel comfortable with, that as muchas

toOssi.b1e 'js rooted 'i n black pup; 1e ' exper t ence , and in common

South Africa ~)(periences and frames of rerference;

- teaching etratec+es that allow fv' common exper isnce in pract t-

cal worx, problem solving and creat ivr ty, so that tt,:Jre is some-

thing tangible and shared for discussion, not 'Jnly materiel that
relies on general knowledge;

.. classroom organisation that i not tnt tm+tat tns , that is mixed

ability rather than streamed, that features small group and pair

work, that has a m;xture of races in each classroom and ac. now-

ledges bl ack PUP) l s ' need sometimes to work in thai r home lan-
guage;
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- classroom strategies that assist in breaking down rae+at ten-
sions end awk\.vardnessthat extst outside the classroom, however
subtle, and which come to class with the pupils and which are par-

t+culer ly intimidating for blact( p,Jpi Is.

I do rot see that approaches such as those out 1ined above. and
draltm from pUpi Is ' percept tons of t.ma.t tac11 itates learning, toy

definition preclude teachers fram covering the content prescribe~
for the M~triculation examination, nor in teaching the skills and
concepts required 'for f t , Certail11y there is ample justif'ication
for refining and improving these approaches, and adapting thsm to

individual subject needs. Most of them are little more than QK~d
teaching practice.

Clearly this implies fa great deal of commitment on the part 01
teachers: to find new material that is less EUfocer.tric, that
lends itslt:Jlf to group Glncl pair work rather than teacher transmis-

sion; to making time to actively help pupils; to experiment and
reflect on their practice; to liaise with oth~rs and read widely;
and to trust that btack colleagues have much to o'ffer thei r under-
standing of bf ack pupils and their experience, and to draw on this
expertise and work collabora1:ively with them. And, to some extent.
this is where the difficulties lie.

At Riverbend, despite the fact that the teachers were teaching in
a school that had defied the law by 'openiny' to pup; l s of all
race groups, that had made a pos itive statement against Aparthe';d
school ing. there was 1t t t Ie real commitment to deal ing consrruc-
t ive ly with the chal lanses and opportunities afforded by the mixeOl
race pupil oompoRition. Som~ of tp9 reasons for this ~ere examined
in Chapter 6, and will be briefly reviewed here.

The majority of teach"'~': (',f tr<'l school, white, middle-class and
ro lat tve lv conserver; ivi? .<Jere comfortable with their approach to
thei r work, conf uent :hcd it led to academic success, and unwi 11-
ing to examine their practir.e critically. Many had not even con-
sidered the oot iou of changing their practice and had little
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knowledge of the debates surrounding mu1ticul tural educat ton.
They found the notion of change in broader society. and within the
school, threatentna. Few had any contact with black people, and

little kn;:'~'Jledl;Jeof the backgrounds of the majority of the black
pupils in the school. Even those w~orecognised a need for change
were unsure of hOlM best to go about ; t , and found that they eli 01
not have access to' re 1event resources regard; ng content and
methodology, ncr skills for dealing with some of the debate that
a more open curriculum might allow. They felt intimidated by the

task, and gave up before they ~~gan. Those who did strive actively
for change, and were committed to finding material and develO'ping
$k;119, faund that the resistance from ethers on the staff under-
mined their energy and diverted their effO'rts towards defence
rather thWl development. They met obstacles in the form of rigid
timetab1ing and t11'11eal Iccat icns unsui tanle for the kind of work

they wished to do. They found they had insufficient time for meet-
ing and reflecting. And for all of them, there was the tner t ta
that made it easier to corrtinue as before rather than genuinely
work ror change.

Grant et al (1986) suggest that these findings are not. unusual:

Rooooreh ohOt~o toot 'i:CQc~ra tond to P3rpetunto u aus'! ncoc-ec-ucus 1
oPPl"ooc:h. avon ~n tho oomrtrointo on thoir doing 0.1:hOl"l1ioo are
woa,<. Fc:.r 9x=p10, 0.0 P'lIl"t of on athnographic study of Il ochoo1 in
which tho official goal t1BS to implement ~Iulticultural education, \'So
found tOClcOOro tel'ld;n~ to rmproducGl trodith ,'<&1toaching patterno,
portl y eoenuee thai r own oocl<groundo provi dod o'l:l"Ong t::'OtIolo for tho
01:1'11:1.10quo, ond port ly Ii:.Iocnuo\i)th0Y tlOI"(l not 00 i1'19 rlrooflurod to do
anyt.hing difforent.

l11US at Riverbend. where there was no offic;al pol"cy to implement
anyth'ing other than ass tmtlationist mu lt tcul tur-al education, and
whe.e certl'linconstraints were strong, it was not surprising that
little change happened.

At Riverbend it was not only the teachers who did not seem anxious
to bring about change. Among the pupil~ too, there was a certain
ambivalence to the more radical dimensions of the curriculum, with
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the status of more conventional work serving to make innovations
illegitimate f.lxcept in smaH doses Md in junior classes. lA.'hile
there was a sense aornong an pupils, possibly ptu·ticu1ar.ly among
the whit-e pupils, that the 1<100of work done in Integrated Studies
was valuable, there was also a sense that this kind of work was
appropriate for the junior classes, but not altogether practicable
in senior years where learning for the external examinations had
to tegi n in earnest. Pup; 1sin senior years, too, acknO'J'"ledged the
~urth of much of \~at they did in MsChetty's class, and felt that
it did contribute to their English ski 1118as well as to broader
areas of their work, but for many, at the same t~me, there was e
1ingering sense that they might have been better served by filtW€I

attention to more formal ~'\fOrk.And, has been rnentioneol~ the change
in the power relations among pupil IS that shifting from a
Eurocentric curriculum implied were unset t ling for many of the
whi te pupi 18. They implied a throat to the group !r'vooseinterests
were preferentially served by the school, and many white pupils
were not tnsensf t tve to this. Black pupils, too, were aware of
this~ as evidenced by their sense of empowerment in lessons where
the material related to their experience, but v~re not convinced
that intorna 1 at tempts by certain teachers removed the 1eg; t imacy
of the convsntional curriculum, and generally oontinu~d to value
the Eurocentric curriculUM for the access it was perceived to give
to upward mobility,

Another major factor of curriculum constraint for Riverbend ;s un-
doubtedly the fact t'1at it was originally a white school, and
that, although it has opened, there has been no real pressure for
it to change from this position. In keeping with many other ini-
tially white and now open schools, its numbers show a biao towards
white enrolment, reinforcing the notion that it is still a white
school. Part of the raison d'etre for its opening was the idea of
offeting what was avat la.ble to white pup; 15 at the schoo l to other
groups as well. Inherent in this very basis of opening is all in-
built obstacle to raoical curricull~ change.
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Thus. it seems that for significant curriculum change to coeur

wi thin schools such as Riverbend there wi 11 need to be major cur-
riculum chw1ge at national level, as the reality of teaching for a
Eurocsntric M"'~riculation examination cannot be denied. Nor can
attitudes of both teachers end pupils based on this real +ty be
overlooksd. Until this h~oons~ it is likely that initiatives such
~ that of the Xhte~rated studies teachers and Ms Chetty are
lH<ely to remain tl\$ s(OOradic <lilndrelatively short-lived projects,

lan;lely depsndent on the enthusiasm and energy of the individuals
involved. In additiorl , teachers wi 11 also have to be exposed to

the multicultural education debate, and wili need assf stance wi th
materials ~~d appro~ches that have n~t been part af their training
for t'JOrk in a S$l~re9atsd school system r;-··eparing pup'i1s for thei r

placa in a segregated society. Many of the issues associated with
BlII.Jlticu1tural education that is not assimi1ationist are sens+t tve ,
and can be difficult. to handle constructively in class. and
teachers wi11 need help in these areas. There will also need to
be a It)Srcerivoo need to change. Unless this happens, there is a

strong chance that even within desegregated schools little re al

change in the educational status quo will take place. Certainly at
Riverbend tlhe opening of the school did not awtomatically lead 1c

curriculum change nor to the staff's attempting to identify nalil
currimJlum needs and to gl"apple with ways to innovate change.

Givt-ln these real; t; " I think it is important to acknowledge the
efforts made by t"e group of innovators within the tormal cur-
riculum at Riverbend, and to recognise that, although limited,
there were other areas where teacher~ were at least beginning to
quest ion some of INhat was happening. The fact that the school had
introduced Z!Jlu in Standard 6, and had tried to make it compul-
scry, that the Counsellor was b&ginn·ing to prod the staff toward
addressing crucial issues, that pupils had space in the non-formal
curr tcutua to invite guest speakerc, and to organise debates and
commemoration sf>rvicas on days of politir::al significance suggesteCi
that there was grl:)Wingawareness that black and Indian pup; 15 made
a difference to the school, that changes needed to be made ;n
basic assumptions about previously taken for granted processes anal

427



procedures. What ssamed a pity in the year that this research wa~

conducted was that little of this was receiving support, and that
there was a pull towar-ds a !!'ilOreecnservet tve and assimi Iat+ontst
approach.

From the information prsssnted in the main chapters in this

report, it is POssible to distil nine generic issuss in this case

study vJhic;:hmay have implications for simi Iar echoots in South

Africa:

1.1 OPening. thS prig1inal1y al1-whi ts school to P4--lpi IS of other
races did not result in a marked chSlnge in curriculum. The
prevail inS respcmS$sto incr~oo opsnness t'\lSre6lttemptsd academic

gatekeeping and assimilation.

1.2 \1here 1.i11t~rnativ$curriculum initiatives were implemented,

they relied h$SI.vny on individuals' insight and enthusiasm, and
were largely unsupportl!'lldby the schoo19s administration.

1.3 There was consiCilers.bls tension bstween the more conservative

and more rEl!'licalgroups of teacher= on the staff. The former wa3

firmly bas d in the assimilationist paradigm, concentrated on

preparation for academic success as measured by the Matriculation

examination, tto'..ughtin Ed teacher centred and whole class style,

and limited pupil df scuss ton. The second set was more in-

tegrationist eJ1d even transformationist in approach, encoureqed

debat.e and discussion of pertinent issues, and attempted to make

their work 119";$EUrocentric, This group was defeated in the

struggle for curriculum legitimacy, and liale of their work sur-

vived in the school for more than a year aftar the research yoar.
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2.1 There are strong constraints on cu,'riculum change away 'from
assimilation: the al ready sstabl ished Eur-ocentric ethos of the

school; teachers' limited knoNledge and understanding of multicul-
tural education issues; teachers' limited kl1O'J{jedgeend under-
(i',\,andingof the social world of black pupils; teachers' unwil1ing-
ness to reflect critically on their work; prejudiced views about
th~ competence of black teachers; lack of support for teachers

w'lshing to try al ternat tve methodo iogy, confront contentious
tssues Md use less Eurocentric materials; pupils' acceptance of
the educational status q~~, and perceptions of it as a gateway to
future success; and the Eurocentric external examination.

2.2 There is a general reluctance to acknowledge the significance
of race within the school. This results. tnter al +a, in too 1+ttle
at'i:antion being paid to curriculum content and strategy changes
that are needed to accommodate b1ack pup; 1s' expsr ience and 1earn-
ing needs, thus disadvantaging them; too little attention being
paid to improving social interaction ~nong the groups; and too
litt'Je attention being paid t") directly addreosing racism as a so-
cial phenomenon.

3.1 Black pup'j 1 s tended to underachieve within the school anal in
tne final examination, and were generally perceived as academi-
cally weaker than other groups.

3.2 There was a plethora of perceptions as to the reasons for
black pup; 1~3' lower academic success w+thin the school. The most
prevalent wer e rooted in the deficiency paradigm, and black
pupil s' di sadvantesed educat 1ona 1 background and the ir poorer com-
mand of English were frequently cited example of this. Other p~r-
captions acknow1edged black p)pils' estrangement from the prevail-
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ing Eurocentric curriculum. Many black pupils noted the sig-

nificance of a sense of alienaticn from tne school milieu, and a

sense of the operation of ths self-fulfilling prophecy.

3.3 Yhere was a noticeable lack of any concerted effort on the

part of the staff, particularly in the senior classes, to address

the issue of black underachievement. There was no school policy

related to teaching through the mediumof English as a "econd (or

thi rd 1an,luage) for a 1arge numberof pup;1s. The apparent 1ack of

effort t,;, cfJal with black pupils' underachievementcan be ascribed

to such factors as: 1ack of real camm;tment to the black pup;1s'

progress; a sense ~f inadequacy as to how bast to deal with the

problem; poor diagnosis on the part of the staff of manyof tne

reasons for the underachievement; too little t,me devoted to staff

development; reluctance to make changes that might alter the

status quo; and the pressure of "'.."orkwhich madeadd"itional commit-

ments difficult.

3.4 Black puot l s were particularly aware of their Iower academic

standing within the school. They brought feelings of acacemtc in-

feriority with them, and many school practices reinforced their

feelings of inadequacy. Such practices included: the use of inac-

cessible curriculum materia1, intimidating large group discus-

sions; lessons that were paced too fast and which took certain

knowledge for grant~d; streaming which resulted in a bunching of

black pup; ls' in the lowest streams; impl ied bias in teacher ex-

pectations.

4. Posit),,€! attesots to facilitate black pupilS' olavelopment

4.1 Certain school practices ameliorated black pupils' sense of

academic tnadeqvacy: curriculum content rooted in their ex-

perience; oooortunt ties to be the holders of knowledge; practical

work which allowed equal access to new material; small groups;

teachers who facilitated their contribution to class discussion;

teachers whowere patient and who madesure of their understanding

of new concepts; teachers who di not assumebasic knowledge and
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build on what was not there; teachers tViho ~enuinely offered help;

streaming that allow'ed for pupils of lO'tJerperformance to work
together without "ressure to keep up with high achievers.

5.1 AlthOUgh reluctantly acknowledged, racial divisions were a
feature of the interaction pattern of the school. They impinged on
the aca;demic life of the school by making pupils ill-at-ease in

clas$~s where their race groop was notably in the minority.

5 ..2 Black flUPi1s tended to be most Stil/areof the subtle racial ten-
$1.01'} that ®xis'ted. This contributed to their sense of al tenat ton
within the school and inhibited their participation in class

debate.

6.1 Certain curriculum IJractices served to address the issue 01
racial tension: m'ixed race groups; activity based lessons; discus-

sion in which dif1'erences and simi lar it res betweengrol )S were ex-

plor~d; exer ci ses .n whi ch the nature of such thi ngs as

stereotypes and prtijudice were explored; iilaterial that gave intor-
mation about each group's culture and background; an~ lessons

Where contentious issues could be freely discussed.

6.2 S'lack pupils, more than the other groups, perceived a need for

teacher intervention in this dimension of the curriculum, and felt
that teachers did not do enough in this regard. White pupils held

more strongly to the view that inter-racial ease would result

natural ly from spontaneous interaction.

1. PUpils' views about th~ Eurocentric nature of the curri~~lum

7.1 There was consensus that the curriculum was Eurocentric. This

was moreapparent to Indian and black pupils than to white.
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7.2 \vhi1e pupils agreed in principle that the curriculum should
not be Eurocentric, a non-Eurocentric curriculum was not par-
ticularly highly rated as a quality of a good school.

7.3 The introduction of less Eurocentric mater t al into the cur-
riculum servea to 6MptWJer black pupils; to facilitate cross-group
understanding and aWareness; to encourage critical exploration of
attitudes and ValU$s; to enccurese btack pupils' participation in
debate Md, as Sl. result to promote their use of English and their
~enslS of having a m$Mingful contribution to make. It also un-
settled certain white pup; 1s as the taken-for-granted power
relationships based on possession of knowledge were disturbed.

7.4 Despite t~e apparent advantages associated with it, most
pup; ls did not f(;l)sl that there should be a less Eurocentf\(. cur-
r+culua, There was a general perception that convent tonal ("r-

riculU11 material was of more value and opened the doors to future

success. In this context, black pupils, in particular, rejected
the move to int reduce a black 'Iansuase • and saw 1it t 1e va 1ue in

the inclusion 01 material from their culture into the curriculum.

8.1 There was a marked degree of correspondence between all
pup; ls' constructs of a 'gocd' school, with opportunities for
succeeding in the Matriculation examination .l!"'d for developing
personal and social competencies seen as particularly important
qualities of such a school. The former was possibly more important
for black than white pupils, and the latter for white rather than
black.

8.2 There was general agreement that the curriculum should not be
focused only on the needs of the ~,1atriculation examinat ion , and
that there should not be tnc much teacher control and direction,
nor streaming. Attitudes to the value of the latter, were,
however, ambivalent.
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8.:" Most groups fa 1t that the school met thei r requi rements ade-
ouate lv. However, black pupils exoressed less satisfaction wi th

certain aspects than other groups. They felt less that they were
encouraged to participate; less that pupils were encouraged to get
on with groups different from themselves; less that more able
pupils were encouraged to help less able; less satisfied with the
smount of pol it ica1 debate inc 1ass; 1€ISS sat isf I...\i wi th teachers'
facilitation of racial mixing. They felt more strongly than other
groups that they were given the opportunity to get a good
Matriculation pass.

9~ Differences in ~pi1s~ cereer Iii2"JJiticms.and subject snd teach-
ing style pr®feli"'enc®s

9,1 Black pupils tended to fOCflS on a narrow range of high status
professions for which Mathematics and Science were entry require-
menvs, !ndi~ pUj:.i1s had a certain predisposition toward careers
in finance. t1hite pupils had a broad range of career ambitions,
including careers if, the Arts.

9.2 career ambit~ons influenced pupils' evaluation of which sub-·
jects were w~st worthwhile. Blacv pupils tended to perceiv~ Mathe-
matics and Science in this light; white pupils had a broader
spread that included English and Integrated Studies.

9.3 White pupils tended to enjoy most subjects thtlt were creative,
fun, and allowed for exploration and development of personal
opinions, at t t tudes and sel f-knowledge. Engl ish and Integrer~ed
Studies were popular choices for this group, as was Mathematics
where the teacher had the abi l i ty to make the work stimulating.
Black pupils tended to favour sLlb~ects that they did well in, and
which were carefully and systematically taught. t-lathematics was
particularly highly regarded by this group.

9.4 Black and white pupils differed slightly in the importance
they attached to certain Qualities of teaching. Bla.ck pupils
tended to rate most highly teachers V'mowere patient, explained)
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we11, ensured that work was understood, and encouraged thei r par-
ticipation. White pupils set more store by teachers who wl3re fun,

imaginat iv« and encotlraged d@l~ah' rutd dISCUSS ion,

A criticism levelled at case studies is that they are in-depth

analyses of partictJlllT' 'nstences , and that their findings as a
resul t are not easily gei1eralisable. Christie (1992) lssues 's

cautionary cz:,mmenton case study research". In this she enOl/Jed, by
analysing four ca$e$~ 'tht\t 'it is problematic to makegeneralisa.-
titms f3!boutopen schools from Single case studtes ". (p, 205). She

dOS$ howsv®r'~ c()nc:~de1\that the condensed stud; es of the four

scrraol$ contribut~ to ~l .general picture of open schools, and that

.....vitJi1e ttr.el"e is no doubt that the depth of investigation which the
approach enables may make an i:nportatlt contribution to education
I~esearth•• q a C¢fI'.roirli~tion of case studies may give a richer and

more accurate ~cCO-lJntof what happens inside open schools than
the cll$>Pthstudy of a single school'. (p. 205)

The research conducted at Riverbend was indeed such an +n-deptr-

case study. It has at'tempted to look closely at wha~ actually
nappehS in a curticu,'lm in one open school, and did not have as
its irl'tJntion generalisD.bility to other situations. There is no
doubt that Riverbend~ with its progressive r~rutation. ;s substan-

tifll1y dHferent from many of "the more traditional private
seh(...'~ls. At the same time, "'lowever, the study does open 'issues
for teachers at the ever expand; ng number of open schools to
reflect on and to consider ,n the context of their own work. It is
t nt or-es t t nq to note how many of the general findings
/ncommendations reported by Christie and Butler (1988) and by
Chn~tie ('1992) are simi Iar to those reported here. What this

case study has done i3 to give someof the ~.~lexity associateo

with these issues in the context of the case. Given the similarity
amongmany open schools of certain key elemente, it might well be

that there is more that can be generalised than might be expected.
It is unlikely that the particular c+rcuastences associated witt;

this case wi I l be replicated elsewhere, but hopefully, further
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case studies around similar issues will serve to give a 'richer
and more accurate account of what happens tnsf de open schoo ls ".
This case study is a contribution to that mosaic.

The South Africi3if1 education system is 1ikely to face sreac changes
as the country moves into Ii non-raciel democratic form of govern-
ment. Tn!:: role of the private schools such AS ~iverbenCilin that
new education system i$ not clear. They have played a role in
challenging Apartheid \. 'ucat ton, When schools are all official!y
dosegregated, they are still likely to be among the r&latively f~v

schools that have a rac te l Iy mixed population. The majority of the

country's school-going popul;..t ion wi 11 be in the rurul areas, and
schoo 1s here are 1ike1y to be predomi nent 1y black. They W'! 11 of
course differ from racially mixed state schools in t~rms of their
expense, and in terms of their independence. At prc~ent, very
small nlJmbers of black pupils attend private schools. It might be
that a small number 01 black pupils will cont;~ue to have access
to the opportunities afforded white pupils at such elite schools,
and that attendance at such schools will a llow 'a handful of
blacks to move upwards within the existing system', as Gaganakis

(1992) suggests is presently the case, and that they will play no
role in :3O'::ia1 change. Muller (1992), however, agrees that private
schools will still have a role to play in that, amongst other
things, 'they offer crucial so..ces for tl'le devetooment of ClJl-

riculum or progressive teaching practices' (p.218). The research
st Riverbe~d, and that reported by Chrintie ( 1988, 1990 a and b)
suggests that at present very 1ittle significant curriculum ex-
ploration is in fact being c.c'~ried out at such schools. However,
the researc . at Riverbend and at a simi lar scnoo l (Christie 1993)
also 'VI' s to the potential that sllch schools have for developing
valuable curr t culum innovations if they can overcome certain con-
straints. If they cannot, and remain essentially ass tmt l at+on+st
in thei r approach, ; f they continue to Ls l ieve that just opening
is enough, they are unlikely to have much to offer a new educat ton
dispensation that will be operating in a different political con-
text,
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APPENDIX B1

QUESTIQ~\!AIRE 1 0 OlJRRlCUllLlM QUESTIONNAIRE

1'1)9 ¢ Rep1aces the name of the school

STUDENT QUESTIONlll\.IRE Your personalr------,
numbe r J.____j

Dear Student,
1. Please complete this questionnaire as fully as possible.
2. If Y()U':Ireunsure of anything, please ask.
3. Once again, we assure you that your answers will be read
Thank you for your assistance, by"' 0"'"1
SUE COHEN AN~ TOM SWART

lao The subject I have enjoyed ~~ at ~ is _
lb. I have en~oyed this suhject most because _

2a. 'rhe subject I have enjoyed mll at 'Jl. is
2b. I have enjoyed this subject least bee; J.'~ _

3a. The subj~ct I do best in is
3b. ! do best in this subject because

4a. The subject I do ~ in is
4b. I do worst in thiA subject because

Sa. The subject that is most worthwhile for me is
5b. I think this i!'worthwhile because

2



6. Some things I would have liked to learn more about at school are

7. When I leave school the lrJc,rkthat I hope to do is

8a. I feel the following teachers at are good teachers:

8b. For each teacher above, say "'hatmakes that teacher a good teacher
(write: Miss/Mr/Mrs is goed oecause he/she •••••••

~~~~====~======================~9a. I teel that the fG'llo~lir.gteachers at ~ are !l9..i good teachers:

9b. For each teacher above, say what makeG you feel that t~acher is
not a good teacher (lllrit9: Miss/Mr/Mrs is not a good
teacher because he/she ••••)

lOa. Some of the things that help me in my s~hoolwork are

lOb. Some of the things that make schccfwork hard for rnaare _

3



11a. I find it easi~st to learn in lessons when __

llb. I find it hardest to Leazn in lessons when

12a. Are there I;lnys'.\bjects lrlhere you feel you are .!.l2!:. doinq as 'l'lel.l as
you could?

~EO ~OD
12b, If YES. name the subier::t (or subjects) :

12e. Wh~'do you think you are not doing au ~/ell as you could?

13a. Are there any t.eaer.ers \o1ho thin)~ you are doing as 11311 as you can,
when Y2..,l! kl'uH you can do better?YESD

13b. If YES, whi~h teachers?

.. How do you react to this? _

14a. I l_ilce ~/orking in small groups (4-6 students) because ~ _

4



14b. I s!W ilte \-wrking in sma11 groups (4~6 students) because

ISs. The lessons in which I take part in (}iscl"ssion ~ are

.-
1Sb. 'l'his is because

.-

J
~

16a. If you have changed teacher and/or subject . , year please complete
the taple below:

w

l:.!lllli.:. l:Q.!. REASONS FOR CHANGE:
SOBJECTS:

--

TEACHERSI ----
-

-
-

1.6b. What do you feel about the chartge(s)?

--- ........~ -

---- UUlWi@Ai ~

5



17a. I.re there any subjects where you feel you are not in the best class
jor :t2.~? (e.g. Maths group, English group, etc. I

YESD
17b. If YES, say which:

17c. Eltplain why you feel it is not the best class for you;

18. Wr.ite clO~1(1 the titles of any books you have ~ from the library
this year to read for pleasur2 (not for fl project) and have really
enjoyed.
If you can't remember the~, ,lay what sort of book it t18S:

THANK YOU \'ERY t-IUCU FOR COMPLETING THIS QUESTIONNAIRE!

SUE COHEN AND TOM SWART
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APPENDIX 82

QUESTIOi'tNAlRE 2. QUAlITIES OF A •GOOD" SChOOL

NB • * Replaces the name of the school

QtJESTIONN_~ !.BL..l

.!l':!W11h!L'lli :
The attached shee' has 21 statements made by different people about what
makes a good school.

~=:;u;:;::::::e::~~===========",rry",=,===",============="".~~
INSTRUCTION~ :

1. Read the statements and e~press your opinion about each by marking
COLUMN 1 as follows (give each opinion from your ~ point of viewl:

2. You might think some important aspects of a good school have been
lett out. Add any statements about what lOU think malt~s a good
school in the spaces at the bottom of the ~ist.

3. For each of the statements (including those you have added), put: a
mark in one of the boxes in COLUMN 2 to Bay \~"ether you feel it

to a large eKtent, a little. or not at all.~S'~~~==~~~~~====~=~==O~==~=Q~~='=-'~~,====~,~~_~==~==~==~app Li.es to ~

4. Choose the five statements from the whole list that you feel are
most important for you in a good school, and write down their numbers
in the appropriate gaps below:

The most important statement is number
The ~ most import~nt statement number is
The ll:!i.!.2 most important statement number is _
The ~ most important statement number is _

The fifth most important statement number is
,"';===""""""_===_====="'. ="''''=========='''''''''''==:::==='''''''''-'=t=r.=======",==,=======

Thank you for completing this questionnaire!

SUE & TOM
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s:.c:~ '11rh" 4 ...p Lr e a to '*
1.6 a 1.u..,. .. 111.tt. 1I;0\.t .lJ
•• • .... t

-----.II-----l!------l-----t---.H
l_l_. ._._._h_a_v_ea~g~o_o__d__c_h_a__n_c_e__o_f__~g_e_t_~_l_·_n~g__a__g~o_o_d__m_a__t_r_i_c . -# ~~----_+---_~~----~I
12 .... are encouraged in class to think about what is happening in th~ world beyond

t.he school

COLUHN 1

A good school LS one where studencs ...
Your

op ..... on

8 .... learn a great deal about theiI own culture in class (language, art, history,
~ •__~rn~u~s~i~c~,-=e~t~c~.~)~ , ------.---------------1~------~I.----~~----.~-.---
9 .... mainly concern themselves with work in class that is directly related to

the requirements of the matric examination
10 are valued for the people they are, not how clever they are I
11 are encoura~ed in class to think of ways of making the world beyond the

school a better pla~ ~f~o~r~e~v~e~r~y~o~n~e~ ~~ ~------i,r-----t------;I
12 ... learn a great deal i" class about v ..;r students' culture {language, art,

history, music, etc.l

co

--------------------------------------4r----~---~--+----1

helped CO gain confidence in themselves --------------------.--13. ·.are
14. w _2.1.'e

IS. " are
16. ·.are
17. ·.are
1 B .. ·.are
19. ·.are
20. ·.are
2l. ·.are
22. ·.
23. ·.
I 24. ·.

---
grouped for lessons according to hOM good they are in a subject·--~~~-~~~--~~:------------1~----_1r_--_r----~--~1
encouraged to try to 'fit in' to the world as it is~-------------------encouraged to develop self-discipline
encouraged to be proud of t.;~eirown background and culture-
controlled by teachers in class in order that the students work hard
encouraged to express their own opinions
encouraged to hLIp othdrs who are not doing as well as they are
encouraged .0 haVe a say about what is done in class



NB * Replaces the ~ame of the school

Your pers~nalDnumber

Dear Student,
1. Please answer the following questions as fully an possible.
2. If a question does not apply to you - put a line through ita space.
3. Where necessary, put a ~ in the right boY-,
4. Once 8gain. t1t£assure you that your anl3,~ers will be read by us only.
Thun~ you for your assistance.

~~S~U~E~C~O~H~E~N~&~~,O:~M~S~W~A~R~T-=======~======~~~x=~=,~~~~===~~==~o=~~-=~

lao I went. to the School counse ), ''I;S
for and appointment -

0 times th.'- 'it'llr0
1 - 5 times this year 0

6 - 10 times this year Bmore than 10 times this year

lb. I see a cQuns~llor on a regular basis (about once a week):

lc. My parents have seen the Counsellors (Ken Jenn ngs and/Qr Grani3
Christie)

0 times this year 0
1 - 5 times this yesr 0
6 - 10 times this year 0

more thiln ),0 t.imElsthis yesr

2.~. Giv e the kinda I)f things about I~hich X2.!! approached the School
Counse llors thill xeDX'
cl1ncerning ACADEMIC MATTERS (e.g. teachers, subjects, teaching,
learninq, marks, careers, SUbject choices, etc.) Be aa general
or specific as you wish:

-------------------------------------------
.---------------------------

:lb. What did the school counsellor(s) ~a?

9



2c. What do you feel about what th~ counsellor(s) did?

3a. GivQ tha ltinds of things about which YO]! approached the School
Counsellora _ this year
concerning INTERACTION bmtween you and other people and/or PERSO~
J.SA'M'ERS(e.g. other students, "qsohers, staff, family, friends,
<lnd sooinl ana personal matte" a, .~tc.) Be as general or apecif1.c
illS you Uish:

----~-----------~,-----------------------,

• lb. What did the school counsellor(s) do?

3a, wt.at do you feel about 'tJhatthe counsellor(s) did?

_.co j
-~~e.s==m il~~

of things about \'lhich either cf the 'counsellors
personally ~iB ~~~ concernIng ACADEMIC WORK
subjectG. teaohLflg, learning, marks, oareers, subject
Be as general or specific ao YOll w.1ah;

4a. Give the l~ind5
approached yel'
(e.g. teachers
choices, etc.)

4b. How do you feel about these approaches 'that the counsellors rAade?

----- •.-------------------

10



SA. lJ.lvethe kinJs of things ",bout which either of the counsellors
apPt'oached you personally this veal oncerning 'Il~TERACTIONbett'leen
y()U and other people and/or PERSONAL M}\'l'TERS (e. g. other students,
tl!ach~rs, staff, family, friends. and social and pel:sonal matters,
etc.) Be as general or specific 13.:'1 YOilwish:

---------------------------------------------.---------------
Ho,,!do you feel about these approaches that the counselloIVll made?

6a. Did a t~acher suggest th)s year that you go to one of the counseilors

'lI'EsD NO

6b. If YES, S~ what it was about. Be as general or specific as you wish:

------------.--------------------
---------

60. DID you go ~o one of th. aounR~llorB as a result of this suggestion?

6d. Ho\~d.id you fee: about the teacher I s sugge::;tion C') go to one of the
counsellors?

11



7a. Were there things you could have discussed with either of the
counsellors, but felt youClid not ~ant to?

YE.BO NoD
7b. If YESp say Irlhnt ldnd of things: _

ttlhy did you !l~. approach a counsellor?

------~~------------------------------------~------------~~~-----------------------------------------------
8. What dO you fle~l ere the strenqths of school counselling at 'If.

What do you feel are the weakn~flses of school c:ounsellinq at 'I<
ilnd hot... could it be improved? -, '._

--------------~--~~---------------~-------------------

lll. What would make it easier for Yill! to approach the ·counsell.:.r.l?

----_._--------"----, -------------

school counsellors and students at 'R

Good0 Not good enoughD

Lla , 'fhe relaf;ionship betwee ..

Very 9000
lIb. I f~el this because __ , _

12
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~-~..........,.. , =:=77' ,

12. tJiy parents feel that the school counsellors

C::~= .. ~ == ==::t~ = ==:lJ =..._.......", ......~
.c===o:u == :t.! =~

13. \iha~~th!.ngs of interest to you have you discussed ill'! GU1DANCE
CLP.SS£S thj_~ yeer?

--
-

14. What things besid~:; these "lould you have liked t.odiscuss in
GUIDANCE CLASSES?

------
15. What makes GUIDANCE CI,ASSES ''1orth,,,hilefor you? -

-
-

Hi. What things could be done to make GUItI\NCE CLASSES more ~lOrthwhile
for you?

~C!l::; =et:'"':T~= ~='£I:'l:\~ -
fi 17.

~~~;;;:;:;;a

When you have difficulty ccnce:r.ningyour w(,\rlt(dl,m'tunderstand it:
not sure how to do it, etc. ) say in order f,·om1 to {, (lamest;
6"1eaat) who you auk for help. Put 0 on the line of anyone you do
not ask.

Friends . . . . . . ---Your Parents . . . . ---
Your tutor . . . . . . ---Teacher of the subject ---School Couns~llor . . ---
A boarding house teacher~~ ~-

13



IBa. Gi~e yourview on this statement:
Teachers should give us the opportunit1 to disCUSG South
African politics in class:

Sometimes0 Never oOften

ISb. I feel this because

lac. At '* 'ltlS di$CUSS politics in class

£nough0 Not enough0~~~.~==~=~~.=-=~~n====~=====.,c:==~~~'~=c~~l
laci. 1)0 you th$nk ~ . should have a S'eparatf.: subject in which

SQ'Uth Ai;.ric~n pOlitics. are discussed?

Yb;sD NoD

F!~~~~:~~~;~.~~'.~~:Y~~:"th~~~':=inthob,,,

I A. ';l'elll;:hersat this school do not do enough to get. the D
different race groups at this school to set 011 well . A

I. with one another.

a, Teachers at this school. do enough to get- the different B I
race groups at the school to get on well with one
another.

C. At this scho~l, teache~s do too much to 9~t the
different race groups in the school to get on well
with one another.

NOW, IF YOU Cnr1SED A, ANSWER SECTION 19.fl
IF YOU CROSSED S, ANSWER SECTtON 19B
IF YOU CROSSED C, ANSWER SECTION 19C ON THE NEXT PAGE ••,

14



rom~""\~"',C""Y=.=IO"""n;=N""",,""~""i:""1\""""";"";:o===~::::-=:rn.....="".=:.",.:;.."".==.===.========.==.""~",, ..~~==
1. ~ do you f~el that the teachers do

get the different race 9roups to get
not do as much as they ca~ to
on--we11~~th one another?

2. What.§.sa they do?

3. ~~hat should they do to 'Jet tlse zace groups to get on tiell ~)ith oneanother?

-~-.-------------------------------------------------------------------

1. Why do you feel that the teachers do enough to get the different
race groups t.o get on IIlell 1<11th one another?

------------_ ..•_-

2. t-lhat do they do?

I~ =f,e: ==..-~
~ ~Sll_O~l:~/

1. ~hy do you feel that teache'7s do too much to get the different race
!>l"OUpS to get on well with IOIle another?

p.t.o.

15



dco;;i. ----

Sltt.O~? ARlli "~nt)l $'tl1'!''E~l~N\t'S (A~ 13, & C). Put a cross in the bo):
't.ha.tb~st: says whillt you think:

Stu.:!entsat this School do enough to get the different 0
raC!l 9tcupS at t.he school. to get on well \-li th one . B
anothet •.

At th,l.~. school. students do too mucH to get the O· c
aiff$~ent race groups in theschool -t,) get on wall
t1ith c)tle another.

NOt'l, . IF yoU CROSSED A. THEN ANSWfR SECTION 20,1

IF YOU CROSSED B, THEN ANSWER SECTION :lOB
IF YOU CROSSED C. THEN ANS\,lER SECTION :I.OC

~~~~.~0~.~.·~·~~·.·~:~~.~;~~~~~~~~~.=«.=~=m~==-~=C~~====~~-===~~=~~~==~=m~~==~~~
SeC'1'toN 20)\;=~..7"~-"-..#§I,
1.. ~ d>'l.you f~el that 1:he students do not do as much as they can to

get the dHfell .."t race groups to get Oi}"lell with tine another?

2. What 92,they do?

16



~& e ~~~'==~==~"=~-'~--~------'--__-=_~ -= O -=__==--==-~q

.·1....... ~~)~c~n:::;~o
anoth~r'~

I -~-,--
~_~.;_;.:-.;.;......:....~~=...";....~..;;:.....=;...;7";-:-.;;;;;;;;;;;;;:="""":'.-:-;;:7-=;;"';'"~t-:-:-:-:-:-:-:-:-:-::-:-=;=;=;;;:-::-;:-:-:~-:~-:~~

~~ib~.MA~~~

to get the race 9ro~ps to set'on well with one

l.~ ~hi dl> you feel that the stud'ents do enough to get the dif ferent:
)'t<;t\',)(;! 91:Q\11'3to ~et. Oi'l \-lell with one another?_ ....._ --------------,----------------
~~--------------------------------------------.---------
t'1it?t,do they do? . _

~~~.-.--------------------------------~-----------------

S,~ruON lOc:
r"Wk:;;'7,,""~~

1" 't1hy do you lEeel that students de too much to get the different rllee
groups to \let on ,~ell with one an.,ther?

2. lqhat 92 the stuclent;s oo? _

3. l>]hat should thf'Y !!2.! do?

i7



------------------------------------------------------------------------"tl
21b. Which of these clubs/l3ocieties/or~anizations that do not exist

at '/I. , t10uld you like to have here?

----,
---------------------------------------------------- ..--------

------.----------------------------------.----------------------
21c. Why do yo~ feel they co not e~ist at ----_._--_.

22. Perhaps you would like ttl commElnt on this, or any of the oth~r
questionnaires we r.ave given YOll.

You ma} also wish to mak2 aroyother comments that you feel will be
usef~l to us in our res6nrch.

USE TH1S SPACE FOR YOUR COMMENTS:

-----------------------------------------------------------------------------------------------------------------------
-------------------------------------------------------.-----
----------------------------------------------------------
-----------------------------------------------.---
_._-_._------------------------

------------------.-----------------------------------------
MANY, MANY THANKS FOR THE TIME AND EFFORT YOU GAVE TO US IN OUR RESEARCH!
SUE COH~N & TOM SWART

18



NB *' ~eplace~ the name of the school

Please respond to <aach of the items according to the following scheme:r:::~~Ag;ee unde~ided Dis:gree Str~nglj'~=~== Disag:-ee

CIRCLE THE NUMBER THAT BEST D~SCRIBES YOUR ~TTITUDE.
There ar~ no ri~ht or wrong answers.

1. Then' s hou Ld be a r.Lcs e , warm relationship beb7een
students and teachers at ~

5 4 3 2 1

2. Parents sho!.:l::!be consulted before any important
decisions are made by 't! school.

5 4 3 2 1

3. It should be clf great concern to st;)ldentswnat the
cleaning, kitchen and maintenance staff at ~
feel and do.

5 4 3 2

4. It doesn't matter if students fight physically 5 4 3 2 1
sometimes ..a li ttle slap never hurt anybody.

5. BOyS are more im?ortant than girls and should be ~ 4 3 2 1
given prefere~ce at G

6. It is more important for teachers to teach students 5 4 3 ? 1
than to be their friend •.

7. It is not important whether different race groups 5 4 3 2 1
get on well at ~ or not.

8. It is important to have students who get simila~ 5 4 3 2 1
marks in the same class.

9. Students who smoke cig~rettes and drink on 5 4 3 2 1
#- campus should not be allowed to ge!t away

with it.

10. Teacher$ should consult with students before making 5 4 3 2 1
any Lmpo rt ar.t. decisions conce i ui.nq the students.

11. Strlct rulEs are necessary in the boarding house 5 4 3 2 1
to prevent bad behav',ur.

12. Students should not show off their money with smart 5 ~ 3 2 1
cars and clothes.

19



Please respond to each of the items accora~ng to the fol'owing scheme:~====~======~==~=======~
5 4 3 2 1

Strongly
DisagreeAgree Undecided Disagree

CIRCLE THE NUMBER THAT BEST DESCRIBES YOUR AT'.l.'I'l'UDE.

There are no ri.ghtor wrong answar s,

13. The School Council ~hould be a proper Representat.ive r 4 3 2 1..
Council whl.ch stanos up for students' rights.

14. Students and teachers should keep their political s 4 3 2 1
views to themselves.

15. It doesn't matter too much if students make fun of 5 4 3 2 !
gays and lesbians at )):

16. ;~ should have a democratic way of deciding 5 4 3 2 1
t:hin~.;; students and staff should have an equal
vote on all matters.

17. The school shouldn't make a big fuss about 5 4 3 2 1
dagga smoking on campus.

18. In class lessons should be Jrranged ';(',j that when 5 -4 3 2 1
stu '.•.mts work together in small groups, thel3e are
racially miJCed.

19. The Headmast-',!rhas been appointed to a post of 5 4 3 2 1
authority and he therefore has the right to make
all im~"rt£'lt decIsaons himself •

20. 'reachers are older and better educated tr.an students 5 4 3 2 1
alld ther.afore students should not argue with
".e'lche:cs'views in class.

21 It is imp0rtant to arrange classes so that there is '5 4 '3 2 1
a r.lixtureof a1:.. race groups in eac!: claSS.

'rnank you for completing this questionnaire!
SUE & TOM
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NB' $ Replaces the name of the school

Thartk\S a lot for a9reeing to r,:oillplc'l:eour previous questionnaire.
Here ~$ ou.t fin~l quast..ionnaire please "'QuIa you be so kind as

t~ COmpl~te this one inr us as well!

AlthQugh 14e nlil.veinterviewed most lSt-af!members, we cannot hope, to
get d1.. the informntion we need. even in a lengthy interview. Thus
we arG turning to the trusty que~tionnaire to complete our data
9t..thering. While compl.eting this questionna ire, plecse bear in mind
the iollowJ.ng:

1. If you have alres.d:ll'ans\~ered any of the items in this
~u~stionnaire during an interview with either ~f us,
and have nothing to ddd, please write nr~fe. ~o
interviewn in the space ..

2. If any of the spaces are not sufficiant for an answer,
simply 'continue on to the back of the sheet.

3. Should you \o1ishto dis~ an answer with either of us,
rather than t1rite a reaponae , please '.ndica'Cethat in the
uppropriate space,

We realise that every stllffmumber is very pressured at the moment,
and that we are impos~ng on your generosity. Thank you for this
final labour which is not as long as it appears.

Please woald yO\Jhand this questionnaire back to one of us personally
to preserve confidentiality. We assure YOIlthat only we '~ill read
the responses, dnd that your responses will not be linked to you
by naMe at any stage.

Many, many ~hanks for your time and assistance!

SUE & TOM
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1. What do y'oufeel is the ~~ of the tutor system -
(a) for Y2£?

(b) for your tutees?

2. t-lhatsorts t)f mettters did you discuss \..rithYOl··-tutees as a Lutor
this year? Be <IS gtmeral or specific as you 'Wl.sh:

3. For you as a tutor, what sort of difficulties have you experienced
this year in your role as tutor?

4. What changes (if any) t1fouldyou like to see made to the tutor system?

5. What extra-mural(s) did you offer this year?

6. What has been the worth of the{se) extra-rnuraJ.(s)for ~?

7. What benefits did you perceive your extra-mural(s) to have for the
stn~ents part{ct~·ting7

8. What difficulties (if any) have you experienced this }~ar in your
particular extra-mural(s)?

<;). What chnnges (if any) would you like to see made to ,.
extra-muTal progra~ne?

22



11). :f,'or YO'),as a teacher at J:c ., '-1i~at have been the benefits cf
havi~9 a CQUnselling Service at the scr~ol?

11. IIlhat SOrt (If di.fi:ic;:ulties have you expezd cnced \-1ith the CounsellingServ:!.cl;:lat tnt'.! sehoo1?

12.~ ~hat "Qhanges (if <'ll'iY) ,(lould you like to see impleMented in xhe
t.:"ounliicl~tn~S~t':II':i:caat 'I;. '?

<X3. ~S't <ih~nge$ (if any) would you like to see made to :',(
du:r~iettl'::!m (content and structure). Please motivate your suggestions: .

14. In 'l'ihlit ways do you feel the Fchool as a ~lhoJ.£· reflects ar.d
aCt"omli1odates the various race-groups in the sc"::;011

1'5. What changes (if any I wouLd you like to see made in r€>gard to
14 above?

16. What do you leel ~ do as a subject teacher t~ reflect and
accommodate the various race groups in your subject?

23



17. What changes (if any) would you like to see made in regard to
16 above?

IS. Wh,,-tfactors might malte such changes difficult to it:lplement?

19. 00 you feel that the different race CP>"L'PSyou teach have particula!'
l.f!arning strengths/difficulties i711 you subject?

YES0 NoD
If YES, please -
{a) des~ribe the nature of these strengt~~/difti~~ltiesl
(b 1 des~ribe hot'1 you attempt to accommuJate these strengthsl

iiiffic!.lltiesiii at all) - with what ,affects;
or,

(b: say why you do not attempt to accornmoda~e these strengths/
difficulties:

20. Do you feel teachers at the school should actively encourage
different race groups to get on with one anoth~r?

YES0
Please motivate your answer:

24



:n. What attempts (if any) have you made this yaal:' to eneouraqe race
9:t;ouPS t.o get on with one another?

Xf.you have rntideattempts t~ encourage race groups to get on,
!tlbat "Iete the responses to these attempts? Suggest reas,.ns
for the responses.

Are thare any factors at play over which teachers have control in
~he sChool that. may limit race groups I getting on "lith one another?

YES0 NoD
IF. YES, say ~/hat t)1ese are, and comment on .!!m! and tl1'!Y they':
operate:

24. BELOW ARE FOOR STATEMENTS (A, S, C, & D).
Pu't a cross in the box next t.o the one that bes+ describes your
opinion:

Students at this school do not ~~ anything co get 0
I:.he ifferent race groups atthis school to get on II
well with one another

A.

B. Students at this school do not do enough to get the 0 B
different r~ce groups at this school to get en well
with one another.

C. Students at this school a.., enough to get the different 0 C
race groups at this school to get on well with ~ne
anothe'C.

~. At this school. students do too much to get the 0
di ~ferent race groups in the SchCiOlto .,;'v ..t on with 0
one another.

NOW, IF YOU CROSSED A, THEN ANSWER SECTION 24A
IF YOU CROSSED S, THEN ANSWER SECTION 24B
IF YOU CROSSED C, THEN ANGWER SBCTION 24C
IP YOU CROSSED 0, 'l'HENANSWER SECTIOtIl 24D OVERLEAF ,.....

25



(a) !'l.h2 do YO\l feel that the students do not £2 ,anything to qet the
different race groups to get on IIlell\'1ithone another?

(b) t'1hatshould they do (if anything)?

(a) W!2 de you feel that \-he students do ~ £!:!. enou_g!lto get the
different r~oe gro' J to q~t on well with one another?

(b) What do they do?

(e) What more should they do to get the race grfJups to ge1 on well with
one anothe~

-=mf
SECTION 24C:
E~;;-;~~'?Jt!,:E-b

(a) ~ do you feel that the students do enough to qet the cifferent
race groups to get on well with one another?

( b) Wha t do the~'do?

~r~~~~~::~~~--~~~=====~~~~~~~~~~~~~~~~~~-~=~====--=Z~~~SECTIOl~~' -

~~::;: you feel that the students do .J:.22 much to get the different:
race groups to gat on well with one another?

p.t.o.
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SECTION 24D (Continued)
g:..,r~~

(b) What £2 the students do?

(e) What should they ~ do/~o less of?

l, =' ~
25. =Have you noticed any tensions in the school this year related to

~ and/or culture?

YESO
(a) If YES, how have these race/cultural tensions manifested themgelve~?

(b) If YES, It/hat(ii anything) have you attempted to do about these
tensions I why did you not de anything?

26. Have you noticed any tensions
_gmism?

,{ESO
(a) If YES, how l"'wethese tensions related to aexdsm manifested

themselves?

(hI If YES, what (if anytt.inglhave you attempted to do abour; thes~J
tensions / why did you not do anything?

~~j-

---rI;Im. s:cDlQc:=::J~~~~

27. Have you noticed any tension~ in the school this year related to
~ocial class differences?

YES0

27



(a) If YES, hO~1have these tensions related to :;Jocial class differen~.es
manifested themselves?

(b) If YES. what; Iif anything) have you attempted to do about these
t.ensions I why did you not do anything?

28, To what 'ext.ent do you feel ~.t is the school's role to faciH tat-e
I'olitical debate? Motivate you answer:

29. If you de" perceive the school to have a rola, sllgge'ilt \..rhere, \>lhen
hOlrl and 1:'11' ,.,hom it should be fitted into the school programme:

30. t'lhat do you feel
motivate you!:' answer:

Please's polit!~al stance should be?

31. Please comment on \'lhat it. has been like for you t" have had us as
two full-time researchers in the scnaol for this yenr:

32. !\novling what: you do now, II/hat \IIou1d you have lilted us to do I not
to do in our roles as re~earchers?

33. To what e~tent do you feel we have maintained a neutral stance
during toe course of the year? Please ~xolainl
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34 •.Oudnq th~ lal;lt: tt10 yeers, have you ~lttended ny seminars/lectures/
conhr~nc:ea/co\1rses, or read any boOi:s:/journals that have
been I?a'ttieularly useful for you in your subjeot or for
yt.)ll ;"$ ll\ tellchl;lr at ~ ? I f so, please indioate.
Pt'Ae't:ly whi;tt. these I:lere, and how they ~lere useful.

35. Plense make any further comments/suggestions about us and/or
the research below:

MANY, MANY THANKS FOR yOUR TIME AND ASSISTANCE IN CUM~LETING THIS
QUESTIONNAIRE!

SUE & "-'OM
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1. Quotations that show the s~aff~s prioritization of skills
development rather thM 'D'sctaccuil.ilu]atiOll

r ~IOU'd. prefor tho torm 'Hur.loni'i:ies· - peoplo. oooial ioeuE:ls,
psychology. It dcosn't oattor whieh oubjoct an lone as.' lj:'Ooplo nre
loarning and 9~1in9

CoirJonos

Tna oi@ is not e~ much to fill thom with a dat&bnn~<. thoug~ it is ic-
portont that tro otOI"9 of ~nC1.110dso 10 o)(pruidod. to!o aim to tCloch th::";l1
how to 1001'1"'

tlhut \10'1'0 trying to do is qivo them Iil for too opildt Or tho
ago. That tl'>o Industrial llovolu1:icn t;f(lO CI t'loo of r;hCinso. Wo cir.m't do
just t~ occio-po1itieal hi ntory , but also tho art, music and thin~-

ing of the time. They ~Ion't I<nowthat what'o his fClCO invented tho
opinning jonny, or ~It\on, GO it'o uoolooo fOr" thoir ~1a1::ric - no datQo,
no focts.

r·10 Chatty

Tho 'Othor r.JIOGlborsof otoff 1'0(;)1 t:J() (:lUs'C ecrua 11y toach cont~nt.
Poople oust corne~t with a wholo stack of facto an~ kn~11odso. We
don't fool that ;0 our job. l:kl fOell cur joo is to provido childrGTI

~lith tho ekiHG in ordor to be able to f'nd information and to oift
through tl1&'I: information end comoup with a conclusion. Not just fill
up thoir minds l1ith a 111101&body of 'information l1lich mayor may not
Do useful 10tol" on. 1hi9 io tho thing. Evory 'I:;oc the kids don't ICI'0\1

COOI9thing, 1; ko what ; 8 the cup; ta 1 of IEngland, C.~lliIDbody gate up-

tight. The cor.lPQrioon thli), maim is, 'My daushter io 9 yoars old and!
«nowa that, 00 I1IWdon't tOOoo chi 1dren ; n Standard 6 or 7 or a or 9
or 10 kn~1 that London io tho capital of England?'

Me;l'twtty

2. Quotations that S~N the ~ind cf academic skills on b~ich the
Integrated Studies course ~~s founded

\~1!Jll, in my mind 1E5 io IUbaUt spelling, tenQ(3s, essay structuro. VOllo
pick it up mo it comosout of tho assays. We don't follow 0 soquonce,
it's floxibla

~lsSil1cOX

\1611, the main uima are or:6oniollltion, that's the main thing: how to
t';lnj01' 1earni n9, r.ot bo9sod dotrm by tho 9yl1 abus , noi thor the chi 1dran
nor us; roarn to reooorch, I1rito IlI'l oeeay , toke notos. How to be
original, to uea your imagination, to be creativo.

t·'s 511 vor
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I BOG! ae important the dovolopr.lant of rOlJoarch £)ki11s, ths ability '1:0
analyse <lnd synthes'z. to onjoy discI,maion, !los'l:ry, to argue tlell.

140 OrlVGU'"

3. 0rotaticms that support the statsmtmt that pupils parce+ved
that Intsgrrarfi:oo S1:ud"iesdeveloped their oollw.unicartion Md research
s!<i11s

My fl"ls1i 01'1 tIM bad tInen I C!i\IilO her-e - 1'/0 stooak Ilfri koontl l!lt homo.
It'1!! got II.!l.ochb!!ltter. Ooing Spe~Ch(l6. ciobo.to~, projocta, playo anti

oosays has Mlpod mo a lot in t/r'i tine an!l opoakins. It's mostly IS
that hal po. In othor oubjocte mostly tho toacher spoaks or explains
~nd yeu iioton, GO it's IS whoro you isprove your English.

Hormonn, vm in Sta a
140 Sil!lcox hea t61JI1)ht roe hew to !ilritGl OlndO!'.lSIlY properly, to otructl're
it 11011.7ho:'"0'0 roan 0nough English. I've learnt hOI~to precis, how
to r~ad faster but accurately, to oum up ~hat I'~o rsod.

ChDrlos, WS in 9te! 6

I loarnt e lot to do with r~ooarchine, to Ul3l'lth ... library •. ~'le.learnt
to take notes. Trn..y would gi'l·s us paagages and ='d havo to take down
kGY tlorde and wo· d bu; 1d it up in our OHr, tlords for 4'1 opooch or an
essay. Tl'Wy ~10ro qui'l'e atri ct and pi cKy. Thr,ty tiore froe on what we
put in it but t>o rellet'/ed basic V'ule19 of how to do it. Say for a
projoct \11;'d hllIva 'to hand in Q rough - a bubble tJhich hI a mind map,
and a pl an tlh; ch was how tlGlwantod to set it out and atructure it and
then from books wo 'o! Ul!lod wa had to oxtract the key words, and then

1'10'd drotl up our rough in our otm hords anCl thon our neat.
Esthor, WG in etd 6

l hFld a lot of help with English, ! lil<ed Ms Simcox. She actually
told YOu \1001'13your ma+n problems wero and explain0d c l car l y.

I<h(l.119rO,BS ; n std 6

rho projects were difficult +n tha b$ginning, but I got ul!led to thelJl,
They shctl®d us how to do thol., and how to uee 'the 1; brary {1nd find

books, and as tiS tsont on it got easior.
Mafanato, B8 in std 6

I onj oyad somo of thG thomes - too easy ones. •Sea Li fa' and 'Tho

Un;veraa'. Theme were €las; er than 'Inventors' and the map of the
schcu'l , They 110re hard 'cos wo did thorn in t!'vJ first i:grrn, and 'rho
Ssa' and 'The Universe' 11ar.:>latar. ,~was getting to know hOli to do a
project. how to writs essays, how to do buhblos and how to ~ako
not69.

Musa, BS in Std 6

I had difficuli v finding books, but now it's better. I knolt. Mr Jones
expl ainad about go; ns to the ; ndex . At the begi nn; n9 it tlas '1:61'1';bl e
'cos at my old school WI!>just Hsten",d to the teochar. Now summaris-
ing ttas diff1CUlt. But Mr Jonas ehOt1adlila the method and it ~ot bet-
tGr,

Lenias, SB in Std 6
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:! "'ound the 1ibl elry 1;10,.1(110rthwhi 10. At illY lost @oho01 \'JI9di d get
projocts but I nIDlfor knml ;,O~/ tQ go about lool<ing for information I
needod, how to take «oy words and not rla9iar~ee. N~ro they holpsd 09
a lot. Thc;,y 'd t'lU1k around and ol,ow you ; f you'd tlri ttllln a oGlntonce
how to t<lko the tmywol"ci.

Mantl1ll, 6G 'i n Btd .,

It wasn't ~a formal 09 it would to in English, but I learnt a lot of
practical things, lik0 writil'lS! osooys. In Standard D 119 learnt a lot
of ok; 116, and I 9till use leoy worda Clnd ttl; nss. We don't have to,
but it'o a good way.

Claro, WG in atd 9

In IS you toarn to tJork in groups, to tJork ~/ith ptlopl!i:
Bradloy, ~IE ; 1'1Std a

4. Quotations that ~J pu~ils' paroeptions of Integrated Studies
as encouraging oo-operat tve work

The teachors dld s~oti~os put us with people. 11: ~as OK. Different,
'cos you ICarllln't \l1ith yaur friends all thQ time. Nosi: of the titile not
that n+eo , 'coo your friends w~I'en't thorc, and you dirln't have a
lot in COIllIDClntlith them. It didn't go GO tlllll1 I'IHh thG others.
Thore'd ba a lot of argumonta o~ut what wo'd to doing, though 1" ths
end we still made a play and it "las 0«. t10 had to 111(0 compromise.

Charies, we in sta B

You learnt a lot ho", to get 08'1 with other peop1e in IS, or ho\~ to
figura out samething if you didn't I'i}l1It along tlith tnoffl. I dUMe. hot/.
Maybe through Drama nnd jOint projocts. Vou had to figure out ~O~G-
thins together and if yeu didn't yeu 90t 0 80 you had to do it.

Goorge, we in Ste! -:

5. Quotations that show pupils' perception that their self-
confidence gr$~ in Integrated Studies

Drama was good. It brelli(s your fear of spaaki"9. Like we had proson-
tations. I think Drama holped quite a lot of our fear.

Krishna, is in Std 6

we, 11, in Or!lll1awe done a lot of plays and 1081"1'11:a lot of akills, and
"0 got batter at them. And we' ve hnarnt how not to bs ner-vous in
front of a crOWd, and to speak out.

Julian, we in Std 6

IS stresses parsonal development. Somewhere you have to 10arn l!1ore
about yourself and to have coni'idence in yourself.

~lnntI1a, BG in Std B

I didn't llke ~he Drama. Or thu speechcs. It made me nervous. But I
have got less nervous.

Ion, I'/B ; n Std 8
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:t vias a very ohy porson. I couldn't stand in front of paopl® !. 1
$}tUl't tttlt<iI'l9, or generally participate in class. In IS I tJg(G b~ought
(:jut 'of t1ly Httlt'l ohel1. Z 11M encouraged to talk.

Teaksn;. SG in Rtd 7

jj; f9ui'ji:1 \1;t~ apeoehca , tho first tiRO you're shaking, afraid of
~~~1$. Now you're cOl:lfortabla and just do it. We'r!:! used to tho
tiOuch;lirn.

Lanson, BB in Std 6

$. Qu-ota:li:ion to a9iow that Integrated Studies pupils parcaived that
!ntegratlSd StUdies a(Ive]opsd thai r creat ivf ty

Drama was grout TWl. You had Quddonly to think up sa~Qthing, and do
OQ~~thin9.You had to ba creative

Herbert. we in etd 6

7~ Quotations that SOON that I,1)Upils[/lSrceiverl Int~rated Studies
as integrating s~i>jects. taking a hoHstic view 01 ilearning and
~;rh/irte space tor the pursuit o~' parsoool interssts in choice of
~~t 'DS to be Iearnt ,

IS as holistic and int®grating

IS ; EI eli i'Torant from ott\SI'" cubj c; ~t6. 11:'a broade,... covers I.'l lot more.
Donald, we in Std 6

IS is a sort of a Bubj6ct en it's own. The way that Geography, and
History end EneliBh are all put tos~tt~r. Lika doina a project, you
loorn 11lOr0. v~ lGarn quito a lot from IS, the. way thoy put eVl9ry~
thins tog9thl!lr.

Jamiel. IB in Std 6

IS tl!aS val'y good. I loarnt a lot, oven though 1t tlas iii i}tEldGeograPhy,
Hit3tory /lod English. I ~Gla,..ntmore abc:.Jtpeopl,;) bscauoo of the plays
snd group discus$;ons. We lQarnt about Aotionoruy and tnen Draw~ and
the Environment. Different things, you know.

Grace, SO in Std 8

We learnt how nativoG in Australia lived and their traditional ways
and 1'10 had proj@cts to do. '·/9 got a broader Vi91~ of thir3s and pll:lcoa

Gopa', Ie in Std 6

We learnt History and Geography, tl1068 viers the main things in IS,
and a bit of English.

Malose, BB in &td 6

The themes ware nice. ! 1lI11joyedpeople of othsr lands. I've always tlanted
to travel, $('I it w.. s fUn to find the bt>.i~s. I did Greece. liIayba 'cos
I didn't 1<00\"1mUChabout it. 'The So,,' end 'Sky' were also enjoyable.
'The Sky' lYas a little difficult not easy like 'The Sea'. I had
books on 'The Sea' at homa, but (lidn't know much about the sky. space
and all that.
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IS is diff~rent from other subjects. It's broader, covers a lot morG
IS there"l be fro@r discYssion on a subject, and you can 90 into it
;;Icra brcadly. In se+enee , you do Ilcian"=9, but in 16 it's opem.

Graham, W1 in Std 6

IS is a sor-t of subject '.ll'l '1;' a own. The tlay that Geography and 11113-
tory and English are ;,.ut '.:(i~ tl'tsr, like do;n, a project, you learn
more. You toar-n qUite a lut from IS. The !;lay they put overy thing
together.

Hassan, IB in Std 6

I lik"l dOing one t~o Md concontrating on ail aOp0cts of it. t'lehad
to do a projoct and a Glodol of tr1G pl.:mets a's "iC9 to do ull
uI'Igles.

Gavin, WB ~n Btd a

To ba honost, I enjoy IS v~ry ffiueh. You do projects, and Drama and

most things ~Joro cClllPinod - 1iI(tll Geography .md Iii story in one sub-
ject. You loarnt mkilts and U3iNg creat;v9.

Khaza."Jul;\. Be in S-::d5

I thought it ~as one of the ~st subjocts in school. It was nil mixed
on 0I'l0 theme. Vou would have a lecture on the history 01' gold, the
gElo\3raphy of go~d <'1m:! after that ~/C'Jldda project on that, Iilfld maybe
go on an outing.

Teny, ~IB in Std 6

Integn~ted Studies as al1o;.",ingpup; ls to follow thei r G;ffI inter-
ests

You are learning in IS, but nover learning things you were not inter-
ested in. You could Ql~aye find 0080 aspect of th@ subjact you ~or0
in1:erested in.

Andrea, WQ in Std B

You learnt tlhat you wantod to learn. X thinl( that's a good thing 'CO$
you can' t fores a per-een to do GOmothi n9 they cloln' t ~Iant to do. It' B
ba1:ter to cheese your otm l'Iorf(. Wc uoo~ to fino' infor(ll;!!.tion in the
,ibrary, 1 ceut d SGG ~Ihieh facts b1ero ; l:lportant for RI~,

Eunice, BG in Std 7

It' B ni ce in rs to Cl;00S0 what you want to 1Glllrn. YOI.I can , earn 11hat

you' ve a 11'laY9 ~Iallted to knotl.

Dona'd, BB in Std 6

IS was very enjoyable. We had a say in a lot 0' things. Wo had
choice.

Vincent, we in Std 6

I really cnjoyed IS. ~19 could do with the the thGlM. I1hl.lt wo !1llnted
+o, They' d gui de us, gi ve 1.16an idea and th!> tie ceuvd do any Clspect
that lntorestod us.

Dorris, WGin Std 6
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I hkG 13. It·,s fun. You learn abou'i: different things. If his doesn't
intel'ost you, you can find another thins that dOGs.

Gazen;, ?~ in 8td 6

In IS we mostly ch~se ~hat to do. You could do any a$psct that inter'
oats you. You havo ooms 'theme to aCilhsro to, but ycu rcon SO about it-
any way you 1; I(s. ~ enjoyed it. It's oS!;:i or t10rki ng on somethi n9 you
onjoy.

Geargo, ~IB in Std B

X ~o11y valuod IS. If you n00d time on one SUbject, you could spond
'it. t1o'vIlI hod t!w Standard B year to discover ourselve!) and find new
things. 1: valu:ad th2 fact that tie =uld diocuss things. We've baan
asked by th~ teachers what we'd like to losrn about, and W~ did in-
t1)rost;n9 things Him ser , religion, quito lot of ptlGltry Md some
ht9tory.

Percy, WB in Std B

8. Quot~tions that shcr:.r '[ea. 'eers' participation lin the evolut ion
of the themes in Integrated Studies

T~" tI'Wmes ~.eem to have boon ostab1ishod by tradition. Tho negntive
thing is that t~y'ro inc1inod to be taken as a oyllabus - and Ho'rs
8uppoSod to rr.;Jspond to t1hat '€I current ami relevant for thg group.
Tho th~mos are OK, I suppose, it's what ws do with them that ma~tGrs.

I4s Driver

I don't (cnowwho chose the the.!llss. I've emly taught I·', for tho last
1:110ymsl'B. By then 'the the..'l1SS ~Iere thGre. I 8grGlsd trlith them, offered
t>light changes - very slight, 'cos I think they are 1'1011planned.
Th;S year I' (e eaen hand of Standard 6 IS, and ~Ie' ve stuel( tc) tho
progrPmMo with a few small variations, to be oore like tho Standaro 6
syllabus and more I"Osdy for Standard B. I'va been happy tlith the
thGmes.

~~sSi lver

9. Quotation that sho'."JSMr Jones' view of Integrated Studies in
.3tandard 6 as rooted in the factual.

The themes in StAndard 6 a~e less interpretiv~ - the), relate to the
tangible. There's lots of rGady uabatable data. ThGY give more dis-
cerni ble content than in tha o'~har Y0ars. The gal d th<!lma;s rolevant,
it relates to the economic backbone of our country, and also the his-
tory of the country, and the political development of the country.

Mr Jonas

10. Quotations that elaborate on the nature of non-Eurocentr tc
work in Integrated Studies.

In Standard R IS I did a lecture on Africar orisins. Also one on cul-
tw's and cua+oms. The kids wer··~ deli Ehtcd, especially the African
ones. Most of th0m eJi d not knol~ a lot of thi nss - why we do some
things and not others, 1i'~e slllu!ahtoring a bsmat during vigils, dig-'
gins a gr&V9 with a partition. They don't know why they are doing
those things. Our family is still' vary deep in our culture, not t t ko
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the children hare, must ore ~co c;v;i~GOd to do that. They feal ~~ do
those th; ngs because t/Gl arc i !lInorant. Tho white Id ds 1i Iwd tho
African origins, had ceny questions. Claro ~a9 not awore wo ~~ro f~~
agoG bacK, no fer 09 tha Bible.

Me Khosa

In the 'Roots' thorne in Standard Ii W0 try to make poopl0 811aro of
their origins aM hopefully prolJd of tt.OIil, and 'l:ns fi,m Gr9j!13toJ(e is

illlpt;)rtant thorm. In tho tmol€1 handling of the conflict thSr.J9 in Stan-
dard 7 wo GO®m to have davelopsd more and more tho conflicts of raco
and religion.

~4r Jenoc

11. Quotatioos that shtrJl the staff's views on the need to choose
more Afnocentric setR~rks

! do foal thore i III a neod to Afri C&\niso ths eur-r t eu) urn. I' Vt9 roen
re~ding Ibsen. Tho namos put ffi~ on tho 10ft foot, I'm alroady pt a
disadvElntaga. That par·t ;s oacy, Tho difficu1t part iO, because tlerre
t/hito, Imo~1ing ho~ tiMat wo'ro dcing is atrango. So vary el1ars 00-
c+at t y conscious black otaff r.;ombars a''13 ossential, or tlO have no
guidunco mnc. I'lo'ro ignorant. Not nor.:esoari-' bluck, but people with
insight and information. We're so useloss. ~~ go on dOing Lord of the
Fl i09 - tmat dloos ; t coan to Thabo V'rOlll tho t(r.jnahi p. 50 we Mec1 til1-
t€lrnativos, don't know what to do. It's the 11UYI wa.s brought up,
what I Know, what I' ve OCJ.an"'l'Zpoood to. tJe neod 3(1 much mor-e than
that.

Me Drivor

We ~hould be trying to find African literature. but don't want Gor-
dimer or LOBsing. I want _othing of tho relli politics and cry of
Africa - right down fro:! S~nrn:;lard 6

~r Jon(;lS

12. Quotations toot soo'.'1 that literature was used more for it's
l'iterary analysis potential than for exploring racism and sexism

It was the same with The Wave. I chose it becauso I couldn't put it
down. 110 di BCussed tho thomes 'in terms of th:> ~k, not in any other
way, thOU9P'!the~ did discuss a bit about poor proaauro. Gonaral1y,
they have to know tho content, und coy why they enjoyed tho booK. For
tla Ilmbout I gavo a dGta; 1ed tost on tmO di d tW.ll\t ru'tlJ !lJh:)n arna t,more.
For rho Wavo, ! got thorn to n~alysa in a ha~n%ard and froe way, to
a •ecues the; r roact f en to tho hook. X do.,' t esK tholJ to ro 1a.te tho
issuos in the book to thoir own liv~s. They find it difficl 1~ to lOOK
fnt'" thor.lsolvGc, ask why th0y'ro doing thing! If tnoy do it
nat.urall y, that '8 OIL I dc:-n' t 11ant to force it. to take away tlw on-
jcyment.

Ms Silvor

'~alkabout is about survival. Wo SO for fairly factual books, not
much depth, but excitil19. The isstlos wera about survival and racia.l
prejudice, and eoxual inhibitions. Wedidn't discuss much in depth. X
gave mine 46 ~Iords. Groups of 4 each hod to 1=1< up 12. t-Ie di scuased



tho erigin of lllords. t'JGldid discuss oome of tha iS6USS in .class, but
not in o)opth, o.m:! j List as regards tha book, ; n tho context of th:ll

book
Me Simcox.

13. Quotilll:ltions that Sh01iJthat little attentlon was paid to Htera!-
ture in Stmda!l"'d" lli1ltegratedStudies

In $i'enoord 7 11Q did Lord of tho Fljes - slt'liltchlly, and Th!? S~Jorda!:J.(1
!hQ. Stcn~. ~60 didn't opond much claso time on 1:11am- eno or ttlO ES
laesons, and nGvor discussad in1:onoivoly or in grcups. It worrios me
somotimes that WQ don't achiove what we set ~~t to achieve - why put
booke down if ..,,' ro net goi n9 to df" it.

Me Driver

14. iQuotaticms OOlil.mentingon the nature of the work on fi 1m

In 'l:l'to tlork on films I did long ahots, general terminology. I got a
boo" fr'om tl'l9 library on~ Io'I"Gloonted7,): - !boring, but X felt thoy Md
'1:0 "'ave the terminology. From thp.t they carl intell"pret any film that
way. Ala!), uee of music, oound, ovor'head and unde'"l'\'ooth shots, 1;9ht-
; 09, eolllUrs - how the photogl"sphGW and di rec;:or 'i '"Ifl uenee your emo-
tiona. 11011he puts his r.:SS(l.2S!::> acr/:')S$, and tha symb(lls u("A)d.

Me ~imcox

15. Quotations that shm'llthat wor~{on rae+sa entered the cur-
riculum infonmal1y when appropriate

\'le do try to dovo t ep tho sumsitivii:y of tho tlt:ito group tv the
blacl<s. In media ~1edeveloped thtdr sensitivity to what Mas happening
in tha totlnships. Tho b~ae!< students got Quite excited - do tend to
~ot very ~,.~edup as 900n as you ta1k abo' ~litics.

Ms ~imc~x, St ~ IS

16. Views on the t.rivial nature of the Standard 6 Integrated
Studies curriculum

t~s Silver's 1101'1< ;13 straight transmission of facta. She trivialise
overy thing. IS ~mes a trivial pursuit.

~~sChatty

17. Quotations to 3"QW pupils' perceptions of efforts to make the
Integrated Studies curriculum less Eurocentric

Thill on1; place at 90"l001 NhGrG tlO talk",d about our cultures \<las in rs
Masirin~, BG in Std 8

is helped me learn about other cultures. Especially 'Roots' and

'Relationships'. You rearn about ho~. people are , ahd what people
loarn from other people.

Tintswalo, SG in Btd B
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,J(;) dit;! 4 Prtljcr')t Qt, eu1turoB ilnd oueh pore.ol1 had to Gay a speoch and
91vo inforp<:I'Ci IPI'l obCut th(l; r' culturo and bfho.t thoy df., ~1Gl had to do a
flllmi ly troo anI!! stuff. tJo hM qui to tl fO\1 Zul US n!le! Mosl (.;ImsaM
Cht'iPti0l10 lll'1d ii>t'J'ff. ! loarnt mlacut il'(;)1i9ions li'!,ndpa.,;tPltll, Md tho
~Sl)plO who ~Ol'i·t bolie'to in God. H t1&Sv(;)ry in'l:erest'ing.

~QCoP. !S in S~d a

1S. ~otatioos to aa~port t~$ Vi~M tG'bat where there WEllS poUiticlal
diSa4$;sion in. clf\Ss~ it was iii'll !l7bt~9ratetJlStudies

\1(\1 iHlr.'t do muph \\\01itical diSCUssion. Only when the lIoting caae up,
t10 did. ~H,)¢uEls it 'In IS. t'ind ~t:lang ooroolvCJtI. It tlJ;lon't ronny part
~f ~hQ loomon,it just oarno up.

\'{o did OOl>lo'tiel10S htlVo political diocUG..<Jic"l!.Io likG when lit:J !>Ioro doir l:I

li)~'1d, fo1«1 got on to tho tltllrkoO"o. Gnjonclra cl'"clJgh't it up, and 110 opont
l1~lf l;\hd hour or M hour on it. ~ls Simcox let 1.10 '!::aH(, 00'1: \~"'I<ll, eo

int~ it and startod ocr~amin9. ahe eaid 'nO'.
Vishnu, IS in Std 6

\to had (lllme.pOlitical diooulll3iona in IE, blAt l'Iot much.
fael agl<a'ltJ , aa in £ltd6

ThO only p10ce ot I>cl'lool t1hore 1m oval" talle about politics is in the

en91iBh alamo wi~h Mr Jones.
Gozani, SB in Std 6

Hassan would brine films. 99% of tho time thoy wore bann@d, but wo'd
see thon aflY~IDY. t1110n tiC> did tho Industrial Ravolution tie linked it
to South Africa. \10 did tho similaritios b"iltl'lssn the ~JorkElrs in the
1880' c and tloretol'"s horo, t1or!t; n9 "or noth; n9. J ~earnt a lot 'cos of
the disCUOS;QIIEI.

Bob, we in &td 7

In t;'Q 'Conflict am! Co-oporotion' thsma we discu"'sad South Africa
quite ~ 1<.1:.

Cyri 1, 116 : ,1 Ctcl 1

South African politics C~·
of dirncu9siono on i+ ~l

thitlgs to tho aitua1 hor o .

'r n lot in tho thoma, and wo had 1:1 lot
_s '·h tho Throo Wavos'. w~'~rolate

H'lly, CG in Std 7

19. Quotations that support t~fj viS','J '''it there was space for the
discussion of re levant issues H1 [ntegra:ed studtes

We did sometimes do Drama in Afrikaano. It helped row w'~n your
speaking, but not with grotting to know ea~~ other tho way it did in
IS. I euprose it was boeauso ~IO didn't nave to express our opinions,
just to act :.ometh,ng t''1t.

Isaiah, BB in Std 6
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l~ is difforont fr~m the other subjects. In Science, say, you'd ar-
rivo 'To-day you're doing blood. Take a blood sample. Re~d your book.
tJri to a paragraph, and to-morro~1 the re ' 11 be a teat.' l'i: tIllS buseCl on
the loarning side, a"d IS il'l baaed on the la&rning and being l11th

poop' "
Graham. WB in Std e

We wro'te fl couple of ossays, and dioouBsod tho books ~Ie road - Good
Tjmes, Bad Timas and animal_Farm, We linked lOro to tho real ~orld.
They didn't fit into themes - thoy I"alat€'ld to ·fling::> th(;lt actually
happon,

Lucy, 110in Std a

In govorn?ont school tho teacher prepares tho loss~n, gives it,
checks your hOfllo\1ork. Horo 1'10 eli SCUBS it, argue with other otudants
in c1a",_, IS startad that. particularl) t.,O' group !~orl(

lndrin, IS in Std 9

20. Quotations that srnn"Jthe staff's vie': of the value of Oll'l'.i'ma

I ses Drama ~s irnp~rtant for thair parsonal development. Tho kid ;0
cha1l0ngs'1, haa tc bo bold, stop out, Paco n c tana, And QlIny kids
r.omaout and ani no , and gro~1 ; n sol f-confi dance. nnd Qwuron(])Gs.

r,1f? Od vor

21. Quotations that SOO1,'II pupils! perceptions of the role of small
group drama work in developing leadership and negotiation skills.

Small groups ~Gro 101:0 of fun. It taush~ you about working in teams.
You all had to do your 1it'l:10 bit. EVar)'thing had to run SfIluothly and
you Md to consider tho other parson's ViOt1S, You hoc! to not only
giva but lieten. You have to be conaiaorate. It tak90 a lot of solf-
discipline to ~/ork 11i'l:h a group, ospecially tlhon everyone is dif·,

foront nnd you'vo got to try ~o got them all together. Some just fal-
1011, some l1ar,t ita 11 tho; I" way, acme do nothi n9 and you' ve got to
get thom tl:l ~Iorl< togothe!". It I>ould generally sort itself out.

Fred. WBin Std 6

In Drama Will ueuatty nave a lot of trouble. Like the time two grovps
wanted to dv 1:1,<1same t.,in9. We spent a I',hole weel< tr)";ng to sort it
out. There ~laa chaos for a 11",9k - and we had 1 and a ha'li' wool<s - so
it was tough to gat it done. t'le had apsnt a lot of the time trying to
negotiate it. No had to decide things as a group. and c<J:Bpromise.

Risimati, BG in Std 7

22. Quotations that ShO'.N hO'JJ the trips were flexible enough to a.l-
low for tnforma] wor&<on attitudes and relationships

The aim of the trip to Sodl'lsma is to sort out relationships - batwQon
students. and staff and students. This trip, racism came up , There
\iOre several inr.idont!:l lihora P00ple on the beach reCictEld negatively
to (Jut b111CII kids, ihOY were \lory ~~u...'tful. Makasela 11a5 alone on the
beach, and they SCI.: ,., his drawing and said: 'I(o."ir, '1hat aro you
do'ng on the beach? at togethar round the campfire and discussed
how it should be i d, how tho po·son himself ohould roact.
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Mbh~%iMa enid ·W~'V~ got to u~~@~otAnd tha~ penple Are 0.0 they nl~
'cos of th<:!! WlIYparents brCltlght 'l:l'.omup. and jllst got 'to reve thoro.'
The group eppl~uded - vary e~naraua of him .•.

Jili1r.1Y and Patrick (~113)c::umo in with 0. oogotivQ atnt<1mol"lt, 'Wlmt can
you Q)(pact fr'Olll 8 Dutchman?' Joyce (tlG) spOko up, Md 6Ilid it ~Ias

unaccoptablo, 00 ~d no rQcicm to i:l1m::kt:l- she's half Afrikaans, TlW9
(\~B) 'is AfrHmano, ruu3 ouch tcroo oro I.!:rb:lCCOptablo.Tha blac:11stu-
dents aro quiok to pic!( up ,.nci01 statements ol:lDin6t toomoolVD§ -
thoy of ton ',our things that oro not aaio - yet ea)(~Gt I.lndracist in
th0 same tlOYS - GO it t100 good that thio group pic«oo up thl!!fact
that th~re 01"0 otoor reeoo wi th rae; om cSiaiMst them.

\'Ie dll:lci dod wo ohoul d e'i:lllnd togo thor ae a grou" rofuos to !l3 apol(l;Dn
to by anyono. So ano 110)1 t30S fo!" tha t~hitoo to oupport ttla blocks,
not oplatlldng to onyono. not totting 1if to. t'Jo dOC::ided tho~o t10S 1"It)f;h-
in9 to gain talking !:mek or ahmting I'IUl"t - ol'll), oolution tIme to i'(l)-
nore ; t - ond that' Ii} I1harl Mbhazi r.lll COIJSout tli ttl hi Ilt otf~tlilm®nt.

t40 8iol':01(

23 Quotations that sOON the staff's concern afaout the vall11eof
large group discussion VOirblack I.llUpiiIs

ih<9Y (other IS tooeool"o) want to tl.1llil;h in 000 group bocuuae tlv.:Jy 01"0
otil'l1ulal:odby oooh oth!'lr, not 'coe! tho kidfil booofit. Th®lf don't coro
that the kide arc Githor ~rod or intimidatod in & b1g group.

140 Chlltty

TI~ro i~ a Silent group in ~o big el~cco6. Tho peoplo at tho bmck -
&e'1'lo1a, Shilavi, (OOo} tho ai1fOl'lt oojority l1ho ~on·t particip:1lto,
Khn,uarnulll (BIl) - end I den' "l: kno\1 t.thy TobuSt) ; 0 ee qUi .. 'I:, he' 0 g;ot t\

gcod brain. Thoy JUOi: lcck oonfi~snca in a big gr~p - they hovo to
=POi"O \!lith G1crio (WG) Md 1Mrin (liB). 110 tie! a ctaff <O:ultEl tho oooy
way out - roopencl to s Na.'ld. t10 Cluat 110 e:JOI"Qcanoe: iaUg) ot d:r<Mi>'19
peoPlo (lUt - d«m't doH: I5>l"ICIU€lJh.This '10 t1001"c) (lUi" pr'ooont g:::tooi"ml J[S
oootingo nave fnlioll chrll't of IPOOls. t1e ohould !:to dH,cuosing ';)rm;::<la~
and ~tructural ~roblcme confronting us, anci ~Opl0'D partieipmtion.

Mro Drivor

24. {\;'.rotsl'[iores that srur...'Jthat [(ll.8pi1sfeH t~nat 1tU'et~gratedStudies
halpsd thsn develop sslf~Jiiscipl;ns

My lnst o )')eol 'litiS a govornment 001'001. ThorG 1'180corporal pun; oh-
cerrt , and in that 'way it'o not !l r'lght I1!lY(.If diceip1iM. N':)11I'm
gotttng o~lf-diocjpline. Like wh@n you .at1 b tost. it'o your
problom, In Qlf old cehnol tho toaonoro bomt ~o up if X failed. HCrG,
oithor I lour,', and Z 1'=0, or Z fail. I toll myself to lOLlrn, I d'is-

ciplir~ myoolf. IS hns omphasised this mora than othors. IS is moat
important for th:<!I. In IS you do pr<>jects. It t&IIOS about ,blO 110ahs
to do li'l c:.rojet;t. ~tOBt pw,.)plG1do it in tho la:ilt minute. I don't do
tr.at. I do it wh~r~vor I hov~ a chanco. That'a tho boot ~ay of doing
it.

Chriotimn, 80 i~ Std 6

40



Thm,m:II'I({:)htl\)~ t11:l~ roth"", 10l'lfh and X f'ba1isOd t1hon t get to ~hClod of
'It \'ll'licn t1~1l~ho ,Oieht boyorc tho:t 1 should have vJorked a bi t hardor-,
tlnl'! s~(l.eotlC)ut 1:1'1$ ~J(lrk moro owmly. And tho't'!il anothor thins IS
't4.t~al1't f;10. JU!.';'!; t:'l",;notMn~ X Md to loarn.

Q~by, we in Std 6

a ehalhmg0. Vou tmd to to.l<e solilothil'l9, and
on your own to nml<e samathi ng or it. It was

Horo1d, tlB in Std 6

tiC) otor'ted t1i th busi e l:U~; ('9 ootoo. and they 1'101pod
'It t1D.tl UP to '/01.1. They don't puch you a11 tho t iG1U
nnd thon tho uay bOrors you roalica it's got to bo

loOrn to bo rooponsible.
Sheila, WG in std a

h(;lt~(rtho big projocts. I hato I'Iritin9. But X lem'nt oomothing rrom
tht;1lih CIl'\d it taught m~, I r'ealise. It taught me how to otructuro my
11tWlt, it meldo rna l"ealiGai ho\~ proe+eus time ie. They'd give ~":IU iii

pr¢lj~et to do i f'I '1:110 I;foel(s. Wo'd play around, tlAst in9 time tin the

1~!Olt r~i 111.1'1:00. ond thUt was i"'l!lltl11 Y pr®sour i {3 iV'l9.
B~auty, na ~~ Std a

I hall(\} 'otlrnt Golf-discipline - in IS mostly. Evory1:,'ing 19n'1: put
thero few you Vc.u've got to dhscipl ena yourself to do It proparly.

Clue, ~4Qin Std 9

25. QlBotatiol"~s tha.t sUPlOOU'"t the view that the teachers in tn-
t~9rated Studies ware not t~le C,f$l1eltsof ~OO'J'Jledge

Tho toachers Imotl moro 'cos tlIO), are 91'0\11"1 up. But in a d iaouam on
110'''' 011 Siva cur ideas and thoy'd learn something naw. In other sub-
jocts it'o roally tho 'l:oo.ohoro te', ling you 'cos tlO don't !motl ::;0

much. IS is mora e;onsral Imol11odge. In Maths, Afrika,ms c.•,d Science
you have to be taught.

Tony, we in Std 6

There isn't 11 lot of toaching. 110hDVI!}to do things oursolv!<llJ DntJbe

creutive
Alfrod, we in Std 6

\~e learnt from each ~thpr Ol"d not only from the teacher.
Bridget, WGin std 6

You could talk and everything. Ilnd you discl!S£led tho different
themes. It wasn't tnat they said this and YOIls!l,d 'ja'. You got lots
of foedback 'ft-om otno," people, not only thG' toachers. and you heard
different opinions.

Charlos. ~IBin Std B
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26. Quotations 4~at shav that pupils w~re s"~re of their independ-
ence as learners in !~tegrated Studies

I have actually found quite a lot of IS interesting. I enjoyed 'Tho
Sky Above Us'. Wohad to do Q hi 9 worl(sheet, and l'Ie just had to go to
the 1i brary and I l8arnt !l lot on my own. I tI",; nk that's how thoy
pI annl9d it. ThOll wantel;:' us to 10ak up the answors, bUt every t'j me I
pickod up a bock X It.')I(odthrough it and I learnt a lot.

OQnnis, WB in Std 6

In IS there's tee much -:liocuDSi.,n and tho movios to teach us. And
oo~,et;mes you have to 'i:ollch lfOUr9~1f by tlri ti n9 a project. SO )fOUun-
dorstand your proj90t, and knol'l chJt:h more than boins told by somoono
slse.

t4abul e, ilB in Ste; 6

27. Quotations that suppo~t the view that Integrated Studias
tp.achersware available to facilitate iearning

vlCi"'dhave . ocearen projocts, and they'd tlltm),s be thoro.
Harold, ~/B in Std 6

In tho library you could ca t t thorn to your ta.ble and ask, but mostly
you had to got on with it. Poople :lidn't always kno11 if thay'd be til-
10l'/Qd to proeont it; n the ~/ay tl'..y 11antod to. They'd say, •PreS01,t
it any way you 141lnt to.'

Arthur, WB in Std 6

28. Quotations that support the view that there was an open
relationship with the teachers in Integrated Studies

The IS tancl10ra arc vary opon 111;nded , ThlllY are vary interoati ns to
listen to, and they would a'~o l'sten, and trent yo~ ns os a parson
not as a student. It't :!ifficIJlt :0 o)(pl!lin, just the way YOIIfelt.

Lucy, ~G in Std 8

All of the teachers in IS, you r t you coul(1 go to them for anything
you \'lamed to. They always had time for people. Always ask...,d you,
sai d •hall 0', were fri end l y. In a ~Jny you ~10ro 1ike thoi r fri end.

Gaby, WB in Std 7

29. Quotations to support
Studi es teachers were were
Matriculation examination

the view that most non-Integrated
primari ly orientated toward the

vou have a syll abua as such. but I thi nk you are at III free to; n-
tarpret tha.t syllabus the way you want to till you 9st to
nine and tan.

Me Marshal1 (Afrikaans teacher)

With regard to rha eoput at+on , all that's important is that they kl,OW

'.-Ihat's a birth rate, 11hat a population pyramid is, tJhat countries
have what snapas, and the problems of ovar-populatlon. I don't think
it'p a v0ry important section, do you? We've done iots of climatol-
ogy and geomorphology, and lots of maptlork. \~0've done i801ill199, con-
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tours l.U'tt:l clis'\:rit/lutiQI'! Ill!ilpe. I'll pielt up tl1(3 population ~1h;;m~/e do
South Mrienn r~e.it)l'i~l fleX"\:ye~r. I don't spond tOtl much time en i1: ~
tho (')InQUnt tl1f4)Yl'loQd f¢1f' tho Matric O)(Zis"il io minim,al.

~Ir Pnrks

:t '(cOLleI'!t\. l!l;)t Qf tl10 prUQ'l:ical 01(11113 - forms of statistioal
ttna1Y\';;ls, il'ii:erpQ11A'tit,m Qf il"lI'>Hnes. tophigrurn'il if I fee' till!) class
ean c(l!W, f\t\VJ 1'11'10diMrame. I aim so 1:ha', tlnsn you give them a eea-
r>'o'tad dl"l$ thEilSl con Ol'll.'tlYS0 'I.t. A lot of childrcm struggle to read
dit\gf'<Wilii1:f 01') t trY to· mnlto them undorstand by drawing them tool\1-

0.;')1\10$.

X pdu¢~to for t~~ b$st ~~$ibl0 Matr1~ results - but don't think that
should tlnppon 10\101" o(Wm '1:1'10 ccneot , ~IY curriculum io definitely
bn$od QI'I PI~O$il)l.(J t;lXlnltl.quomtions, not oven on tho syllabuo. If
thol"G'o II b.elClt'ion ~ht).1:·a seldom (maminad, I dor,'t do much work on it.

Ms Stocks (AccountQncy Tascher)

ll'l tl-;:3I'1dllV'd & VJOreGlly do on introduction to tlhat they tJill be doing
'ill tho l1o)tt t\11) ),001"0. Wei)look II tho Groeks, do ali ttl0 bi t of
lilalm"Upp show thsm $I video of hOI~ to mak0 Il fi'.ovia, &l little bit of
\;Itl.MeO tlramti~ they 010 ol(orcisCHil. In tho secenc torm tie start with th",
$tl"l"Ietl.!I"1;) t)f the drama. ~Je uae our satboo!<, QUI' TO~ln to look at
'l:hi1191'1lil<o tho ini'tial incidont, rising action, the climax, fall ing
action and tho conclusion, Thon l'Ie do thames, and characters and
dial09uo Of droma. Thon tie look at very technical things, 1;\(0 the
narr~tQr.and what a ota5~ manager does and so on. This is the basic
thins I~Od(. tlith all plays - read, summarise the acts, look at t:,e
r::hnra.otGrs, thomsa and structure.

1-:13 Will j ama

In StllndoG"Q~9 and 10 ~'IOdo a lot of theory. I g; ve them 50 quest ions
to 110rk through. I push them. U's ridiculous. I hate it. I~e (,at so
narrOI'I. I h<'lv.:!to hammer things, push to the final paper. I hat a it.
The Matric oyliabus is disgusting, We work ourselves to pieces,

Ms Wiliams (Spe~ch and Drama teacher)

\19 do the J~IB syllabus. We don't deviate. In the Standard 6 textbook,
60:.ISe9ctions are marked for advanced work, and tiEl leave those out

Ms Silver (Mathematics Teacher)

30. Quotations to shrnv that it was primarily academic skills of
value flo the "'~atriculation examination that were focused on.

In Afrikaans the main aim ;5 to improve their vccabut ar-y and help
them bGcomafluent in Afrikaans,

Ms Marshall

I'rn hop; n9 to teach 1isteni ng sId 11s, thnt they shaul d talk lome

ccnver-ear+onat Zulu and that they should be able to \~ritJ and spell.
t4s Kho!.'a
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In Accountancy, you te&ch basic principles. build on them and apply
them. X try to set tho kids to r~ason and una the basic principles

Me Stocks

(In History) I try to cultivato critical analyais. They should have
access to diffQront points of view and discuss the morits of Ql1
without dGc'idinf!)which is right or wrons for tham. U's difficuH: for
the tleaker chi1drGn aspecially tho blACk Chi1dr~m. they \'4snt facts.

Ms Parks

I try to got th®m to 000 hOl1th; nss aro 1; nked , and to 1'011ow through
a 1ine that goas •if thi s, them that'. Th9 1ast exam paper had a lot
of things thoy hlldn't done, but which tho), could think &Dout, lil<e
Ifhy artery ~falls are thicker. ! areo try to improve their note-,taking
ski 11s_ They tmke thei r own notes. I try to show them h()\'1 to take
notes in Sio, &nd holV1:0 study affectivel)'.

Ms Bolt

'rhan we've got voice and :liction, opsQCh training. \1e do this about
one period per week, to dovelop tha sps~ch organs and necant. It's a
headache - need a special voice tellcher h~re - but I encourags them
to do BxercisEls on ~h3ir ()\1n - thorg's not onough time to jo it overy
day in class. \~'" &;50 do the other side of pI-actical ~Iork - physical
exercises, a1:r'otc::hosa.nd push ups, to get relaxation.

Me Wi lliama

31. Quotations that sOOJ'Jsome teachers" reflection or. the di f-
fic;ulties of ~king the curriculum less EUfocentric

Nover got so far as Afr;c&n art and design this voar . I feel l! bit
guHtif. 7's 11anted violence and fighter p'lanes - I'm taikinS! about
the small group that ruj ea the group. I t<ould 1i ko to work on that
mora in the syllabus .. I've spent thoSG hlo years getting to grips
with the syllabus for ~latr;e. NOl1I feel IRO". confident arid ~Ji11
pay more attention to the juniors.

Ms Hughes

I'!' there's time we do a bi t of 9col09Y - not thi s year', and di seases
- not this yC':!ar.We seem to have had such a disrupted time Ifith the
stayaways and the elaction thins. In the health thing we eould go mad
on the condi t; ens poopl eli ve in, but we tend to tal19 on the i nter-
9StS of the children <fho havo confidence and speak out, and that's
r-ot where thei r· ; nterests 1i9.

Me Green

We haven't done much about black theatre alld drama in general. I want
to see if ! can get any wisdom by look; "g at the ayl l abue and how we
can change the syll abus to fi t a Gc;,ool 1; ke Aiverbend wi th di fferent
cultures in one classroom. We do explore the origins of theatre, but
nowhere ill the 1i brary ; s thsre a book on the ori 9; n of t.l ack theatre
- thers's Chinese, and European, but no black theatre. M~only source
is the kids, to ask their I')arants about ritul,l.'s ot tJsddlrlgs. It's
diffieul t , 'cos I know so 1i ttl e about ; t. No .and Kabuki is; n the
syll,.bUS in Standard 10, before that it's Gresll, egyptian and the
Renaiasance. The syllabuEl 'section of theatre Is '~ague - 1'10 could do
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2I'1yti'rinS!. t10 eOlJld do black t1'l55t1'9. I haven't dono eucn, There are
no 1:141)1<$ or I"OCQrda to Show rne black 'theatre. I palrc9iv9 a neecl, but
don't !<not~®l'l to clo it, Going to Grahn.lilstotln is holpful - they SSG

011'1911'19,dancil'l~ und ac~ingon the stage.
Me \'Ii 11 ; ama

L'ls tlidn''!; tlo oml' African basod drama. Waused to go out to aoe playa,
but I'\(l'i: (:!lVOnthO (IlClitieal ploys, cero the Drruaa elccl"OClH:odplays

'~l1nt t1Qi!J1d 1:10 lJa~fu1 to a Drsma student.
Abdu', Ia ;n Std a

32. Quotatitms to shm~pupi'lsP perceptions of the lEurocentric na-
ture of the r1~ltl'lt~U"ated Studies rurriculum

~/o 'Q~k\':l(l at Art from eur"pa, Chi nose nnd Byzan ian. None from
Afl'icm..

Claro, WG in Std 9

:tl'i HlotQl"y t/o'vo learnt nothing about African history. Everyone seams
~" 'think that Europa and AMerica ere more important than their own
ctll'1ttnant. In Drama tlS'\lG leamt about Eastern theOltrs, which has
h$dn cut out of the syllabus by the JMB. It ~lould have basn nice to
la<11'1'1 about Africa's Art and Drama. We do do So\'IlO modorn African
theatrs - 90 and see plays quite a lot. Ita'va done Tna Diary of Anne
franl< C1ndin Standard 7 did Cry the Belo\'ed Countr.Y. r think the
school is too searsd to try anything

Jenny, ~G in Std 9

33. Quotations that show some teachers' inclusion of cur-rent
~at8rial into the curriculum

It i:l3 possible in Histc, f, once they'v,e grasped the facts, to inter-
prl;t and to relate evonts to now, I did that ~IHh the strikes. I
compared tl13 1913-1914 and 1922 s":rik,Bs with 1967. I looked at the
mine strikes, and issues tlith NUM, Sholted them how the strikai"s in
the early years tJere ~'hite minsrs, but a lot of issuss tlere the sarne
- wages, livin9 conditions,

Ms Clarke

Vou can't divorce the politics from tho economics. If I don't want to
discuss politics, I say, 'Lets consider any gove,·nrnent.' But it
generally gets back to I1hat happens here. If you look at the markot-
; n9 boards you end up cri ti ci si ng tl1'9 government, and then I say,
'Lets look at other systems, how would state run agriculture work?'
We have to ask, , Thi nk of South Afri ca wi th it· s border's shut. ~Ihat
are the resour-ces of the country like? Look at our need for trade.
Ith..t can sanctions do to the COlmtry?'

Me Stoc~,s (Accountancy)

Vou can link Biology and social and political issues. Evolution and
genetics lend themoolves to it. 1 teach with an evolutionary bias,
and say, 'This is what they claim, that this follo~ls on fr'om th;s'.
and if th~ class is 90 inclined 1'10do have discussion on Divine
Creation'isl:! instead of Evolution. Human population 8.nd popuj at+on
dynamic51 could be a hotbed for political discussion - but wo ~J0rEl
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ruohing to finish 'l:ho oyl1obus. We cotl1d have discusSGr! such things
as, 'Do ~IO Heod to ~$"'ndfood to the poo!"?' 'Why ar-e there poor
P8oplo?' TM eaoc eer-to of things so in Geography. I" gcmotics you
can talk about difforont groups and 00 on - but thoy'ra int~reotGd in
their own s<Jnotics - 'if grsnny's 90t htnr 1iKGl th/At, !;Iny io mine
lika that?' O;OOIl'lOOIlI'Id =lnytrii:ion eomos in to population, end ;n
nutrition, but 110 diflCU3SCd IllOI"a of the bi(llogicCll aepocts of mol-

nutr; ticl"! - whlilt t)D.pil®na\1hOn yeu 91l'lt tn; s Otld thut. And \10 okilT'.nad
OVOi'" tho I!m~l ati on 00c:1:ion. Got tho ba9; c th; "ga over, and di dn' t
ta 11< about it much.

'; ,

Me Green

In population gsography I start with dro~lin9 a varioty of pyrOlllids,
and than di acl.Jss 91"0\/th rntos, bi rth ratc)s Dlnd so 01'1. I 90 through
the 11h010thing of birth control ana trnc!ii:ional sec+ct+os , and t1hat
are the solutions to over-population. In Standal'd S they hovo grand
plane of cmpuloory otor'il;sation - I just: lot thorn talk.

Mr Parks

X don't teach BE. It's, so Simple, I can just diroc'l: too kids at \that
they hnvo to learn. I try to introduce the topie, gat tham to discuss
it, I get c:urrent raacli1'l9 to 01'1011 tha~~ it's relevant to to-day, and
then say 1 •Take out your books, thi G ; S ~Jhat you've got to know'. .~nd
I teach them hO~1to Sln51WOrtoo qlt3stie.'"Is.

I4s Stocks

Well, in Standard a Ilhat I1Cl'rs t ..ying to do is give general back-
ground. ''ie do genoral chnracter isti cs: breath; na: rapt'oduct i on;
locomotion; feeding. tJo USG the British textbook, Ljfe Stlldji, it's
very w®l1 oet out and has vory goad il1ustratlcifla. In Stru'ld&rd 7 tie

follow on to the human body. To a lnr~e extant, I all~1 their int0r-
sats to steer the discussion. 11)0 block kids have wanted to know more
about tho Siarosoa twins. And there ie ti~e to do othe, things. liko
when the pool was gungy 119 took stuff out to look at under the m'jcro·,
scope, though it .ms nothi"9 to do wi th what we wore dO;"9 at th8
time.

r4s Bolt

I do try to do some work 0., po 11ut ion in ths €leo1OSYsect ion \'1i th the
Gights. Tho kids of ton say, 'Why are Wlil rtoing this?' Thora's vorv
1ittle link to r0111 social isoues. X migt1t draw in Aids Ilfhen we do
viruses, but very little. I can Gse that thoro is a noed to 1ink back
to their ~Iorld 001"0. I bring in ethics whore I con - liko tho \iIOn0tic
implications of a nucloar bomb, and can you sentence a future gsnera-
ti on +0 a 11arthat happGnOO in too past.

Me Green

I usod an article on slang as an oxamplo of nod languagD - lon~9a
that th:<iYohou1dn't use. 'Y'hsymuet find sullstitwtes. And we tall<sd
about ncoonts. The SoUTh Af~ican 8000nt is guttoral bDeau$$ of th~
influence 0-1'Afrikaane. Tho OlCCOntis OK - tlO live in South Africa,
but thoy should avoid slang ond colloquial iGlll. Slang is OK to oach
other, but shouldn't be used in a latter to ths managing director

Ms Clarke

46



ffo dli.)r;li!':)t:U$lothingB thai: oro off thEl syllabus - like oro mini') or
tICtilert.i:bttor drivors, things 111(0 that. \'/0 try to use &rticle9 from
othol" plaelll:rJ th~h tho bool(. ~10of ton use Mu;B30noo'l: - ii:' s the
mlliSll~ino M~ Mil H allis Ilnd I buy. ~~Q fi nd an art; e1 f>. to use for
vQet1.I::II...I!'li"Y, Md $}OtiIOl;illl®9 a debate.

f-45 MSI'slh"a11, Afri k tans

1. tty to Htllt SeiG:1'ICO with thinge that happ~1'I outoide. Whsn \,10 tlera
doit'i9 radox f"Qa,c;'i:ions I triod to Ghow them that the reaction is ul$<sd
il') indu(;!'!:ry to \jot inm, end X ol1owod thorn the reaction. I triGcl a
bit in. the Sttmdarci 7 class te set them excited about Science, I
br()u'Sht; in photos of a recent oupornov;;J\ which exploded 10 000 yeslr's
ago ah U'!J taj(on 10 000 year for thc3 light to get hero. I also
tt'iod to I'Itivo & diccuso;oo in thQ Standard "7 class on tlhethor oo;;m-
thing 1iks thG space prcgl"MillIo is justified in term (lJf tho <;ondition
in th$) \'30r1d, and :I: had on discussion about Hiroshima ~Iith the g's,
",1'1\,1 one \'11tl'l tho B' 9 about I1hethor ~e' ve really progrosE'led, wi th all
OUr t~ehhology. io man happier?

Mr Sanks

11 difficult to Chco90 Afrikaans books - there are e~ faw available.
Wo chose t~t ~o thought the kids ~ould find interesting. and re1ated
(;l01"0or less to the; I" cnv; I"onrnent. One is about havi ng a pet llind
gro\~ins attached to ito 1:0am. Boorne, Bool1lste is about a youns 9i rl
tI; th iii si ck grandfather who ~Ianta to vi sit hi'" but her granny doesn't
want them to - a SOl"t of farni1y dilemma . .!Lie Vete ;$ a detective
story. Rigberg is about & dog that a little boy adopts. And ~~arlal~
i 6 11 spy story.

Ms Marsha'l

34. Quo'~ation to SOON 1\10;,11~1sc'larke t;muld a110':-I some df scuss+on of
current events - after the 'proper ~;ork9 had been done

tla'"s ooen dOing a close reading of Hamle!. They find the llinguage

very difficult. Whenwe've done that. then perhaps we can talk about
the more general issues involved. Maybe we could say, 'There's
something ~otten in the state of South Africa - but can't do that if
they don't understand Hamle.,! as a play fi ret - must do '.hat b<9fore
asking them if they SEle any significance in the play. Or, I might
say, '~Ihy ~1ust we do this play?' and sh, 1 them the relevance of
studying ~mlq!. But, I must say 'What have I set out to do to-day?',
and stick to that'

35. Quotation to shmv howl v~y Mr Deventer avoided socia-political
discussia~ in his classes

\~e don't discuss soc o-political issues in Afrikaans. I seldom allow
it. We had one discussion this year - the kids I~ere up in arms about
rules - but they warr> on in English, and that',l why r ~Iouldn·t en-
courage that I<ir.d of thing in class anytlay - th8Y can't express them-
selves in Afrikaans I' they're emotionally upset - 50 I don't create
scope for that I tlouldn't choose comprehensions to develop that,
though I misht usa a text if it came up ,n the book - but its so

short 1ived Y"" ""01:1' t !.><lyYOI,;'ra 9l3t"::ing anywhere w; th that,
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36. Quotations iJo$U~rt si;atG."llentth~1t fet".! subjects outside In-
tegl"'ated stu.ndi!9$ ~td any worR< of broad social Of" personal
l"el~\~'Mt".eto ttn(E# p~~il$9 $.nd that t~llere tine content lent itself to
this", there t1l'$ little discussion of issues.

In El'Is1ioh I'sit~ Mttl C1Ui"i(0 \1$ did read some articles en tOl1m~h;p
11f@,. Sut tlliil clidl1't. rop,1W dit;t.ll.lt:ls them. ~Ia looked at it from the
E~nSliah'#.~h~l$¥ VtWllI. $t.'ll1¢ ~~;;:ontB rili sht fl y, 1i '<9, •hol'l crue', but
'tht:lrO l'IOl'l·~ ~S ~ 'r.~W;)di~euO$ion on it.

tumo, WG in Std 9

:til1 Afrjk.t:mI'1S WGi'VG Nod St1art iOolqref.l which tens of blocl! people
9t1~"1<1 ' 'I thQ r.itl:iI!ilO. 111.11;\10 do the book, don't discuss the issues
r.;ueh.

John, \~B ill Std a

\10 did M'l/o Od:t>o pol,i'i:lca1 discussion in History. \I/han 11e did th0
t\nSllQ"'~£lo"\1ilt' ,.t1~" (Jid do somethins about it. But in History t6a just
tamod lllittlo" {n IS ta1!<sd in more depth - so we knDl1already and
c:fH:l'n"l' flood 'to ~a'il( 'muohabout it.

Doauty, BG ;n Std 9

A1'ri kalll'la tJt:a11.\generally a bi t of a bore. A non-event. \"/9 j uet road
til¢! tI®\I(S few c::emtent. and the books weren' t the sorts of' books you
eQUld get Il d'.\~eual!lioh on.

Harola, we in Std 6

:tn Afril','l."ltlS l'oU just do things, writo tasts. do your hOIll.!l11ork.But
'in IS they tales ; t out broader, ano expl ai n 'i t better.

Phei:ole, BB in Std 6

t'Je don't do many experiInt<lnts, and not by ourselvGs. ~vemain'y listen
~nd make notos. i neod it for architecture, or ~ou1d drop it. It's
not a subject that makes you interact with psople. It has nothin~ to
C;", \'Iith rna. It's got to do with physical things in thp. world ~/hich
have nothing t do with me.

Tracy, WG in Std 8

Afrikaans is easy. It's just tho structure of the sentence, rGad the
oook, answer the questions. There's no lateral thinkin!',. You don't
have to comprehend any ideas about the world.

Gina, WGin Std 8

Afrikaana ;s boring. It's got three tenses and four of this and that,
and you , earn those 'ti)i ngs over and over "gai n. We go round the cj ass
answerlng questions, or do a~ exerCise, or read the setwork and
answer questions on it. We never have discussion like in IS. We write
essays on thi ngs 1;~.a • 1nst n; ght th; eves came and st01 e lOy TV set'
or 'How beaut; ful Cape ',own is'. There are stupi d top; cs li ke .Trees'
ad 'My first day at River-bend' or 'The day I !\lent to Gold Reef City'.
It's just a subject you have to do.

cr are , WG in Std 9
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In Histo~y things a~~ very straightforward. There's navel" any inter-
PN:ltati on, :t cou1d US\lS 11Y read ; t up and I'd b3 OK. The test. are
VOr), etl"Q.ightforwurd, not like t-taths and Science I1h'3l"eyou have to
Ul'la(3rstM(!.

Nancy, WG in Std 9

We do discuss cur-rent illlG~leS in SA a littlQ' in History with I·irs
CTaI'Ue. Like tlitt. tho filinl$"~' strike, she brought in thi!:l 19M om.
Il's not 111'1St she doas , i 'c's the tiay aha dcas it. Vou na'lar fae 1
Y(:lU'vo got into anything that 1ruCh. We df"<Jtl up two columns comparing
ths strikos, bUt didn't really go ttH"ClUghit, 01' discuss it. Wecads
aura of thO 1913 and 1922 ones, but not the 1986. We didn't really
discuss thmt I"Inoin class.

Andrea, WG in Std 9

\10 novoI" have discussions. Not in English.
Rirhandzu, SG in Std 9

tis haven't; had ene politically oriented cOl11prohension. SOOh<;\s a JUM

1B'i:h poorn Ghe did, and tie have scm.!! IletISP<l'10r letters. But 1'19 just
looked at it ar a poem, didn't get into the politics. I think she's
afl'aid, sort of.

loran, IS in Std 9

EngHlah is English, and we'vo got the syllabus to get through in a
limited time. tole never discuss anything related to the school or any-
thing olse.

Sally, 110 in Sta 9

I'va found Ensl ish with Mrs Clarks very di eappoi nti r 9. She' s ;nto
getting a good Mai:ric. SomehowI thir.l( she's got a var : oarrow eur-
look on things. Poams tend to have a straightforwal"d "laning, and
you're not a1;O\1ed to argue tilth her.

Nadine, WG in Sta 9

Something I'd find useful in Science and Maths would be to know how
things are useful in general terms. They isolate things, and I don't
knolt why they're important. In Maths for example, I asked Ms Silver
why we nQ0d goometry, and she said, 'Oh it'~ not important, it's just
in the ~jatric syllabus'. And in Scienr:s, ticker tapas, what are they
used for? I gat lo~·t 'cos I cant relate to them.

Shirley, WG in Std 9

37. Quotations that show some teachers~ use of pair and group
work, and of leal. sr centred approaches.

We dO a lot of improvisatior. I give them a situation, 'You're a
glJest ina hotel, there's no hot water, what eta )'OU do?' These exer-
cises are invaluabl~l. Shy people can't be shy, tney'vs got to com-
plain. Ti'ey I~ant to die in the beginning, but do shed their skin. If
r just look at the confidence they gain through tha~ exerCise, it's
tremendous.

MsWilliams (Dralna)
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The usually \'Jork on thei,. orals in t~IO'S. They wort; better. And they
come out of thomselves more. are more canfidert tlhen in two's. When
W9 do this 119 always mix our classes - they I"oork better than \1hen
with a friend - Md 'dlGY must 991: to knew each othel'. \'/e pair them
cff down the list. it's not a group thing.

Me ~larshall (Afrikaans)

!'fI1 a great one to got the children to help each other. 'ro help tlith
a 110rltshoet, to 110rlt as a group for 9xperimGlni:s. A lot to lear-nina
g06s on whon th~y try to explain things to each other.

Me Bolt (Junior Biology)

38. Quotations show'ing pup; ls' perceptions of the amount of
group/pair work outside Integrated Studies

In Afriltrums wo mainly 110l"k01'\OUP'otm. She says she prafers us to do
it on our otm, •coo:: than she know!3 WG'1'0 \"Iorking, So ,,09 only do
sroupltol"'k t/hon WGldo speeches.

lindiWG, BG in Std B

She put us ;n grDUps to do sJ(por;monts. We did have some discl.Jssior"
She's say. 'Do you kn~w why this does this?' and wo'd give our
opi I';ons. But it waan' t a bi 1'1 part of it.

Arthur, we in Std 6

In Arikaans we mainly do hook work and comprehensions. We do do group
work for spsechss and dialoeue. Th£. two classes tli11 combine, and 119

tlork wi til sew~ono o t so .
Gaby, we in Std 6

In Mathe I tlork with Khombo(86). It's helpful 'cos you can explain
better to your friona than letting the toacher 'cos you always under-

.:tor.
Musa, B8 in Std 7

In Maths 119 lp each other. You must be a poir or thr'sa. \'Je compare
answers wi'l:h oach other, and if the ansVlors a.re di fferent 1'10 do it
again. Then sha tells us tho answer, and the moat diffic~lt ones she
does on the board.

Mahala, BB in Std 7

Matt)sis boring. But she putil you in partners, '3aby (WB) is c t evaror
than ma. and helps, and sometimes I help him.

Joanath, BG in Std 7

39. Teachers' Quotations to soo"" the general .eacher centred ap--
proach in most ~'-Integrated Studies classes

We read a chapter - they read as I rea~. I stor after .very two
paragr;'!Phs, ask; ng them to 9iVEl t;'8 mean;1'19of what's baen read. I
exp l ei n, and at the end of the chapter I s+ve them "I summa,-y with
questions and vccab from the chapter - a sort of compr-ahanaion elter-
cisco In the Standr.l'd a I ghe them mOl's vocab , and 110 summary.

Ms Marshall (Afrikaans)
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We don't do WOr-k6hoPI:H~g of playa. I'm not a boHavor in tlorlH1hcp-
pi!l9. I prefer to '1::81(0a play, preparo it - 1101'"1<out the movement ,
lighting, costume. They como, and I giva thorn tho scripts. With
workshopping it's dtfficul~. You don't know whora it's going. I
profor to plan everything out.

Ms Williams (Drama)

tn gram'llar, we t/ork 1:hrol.I9h the cl'1e.p'i:e,'s in tho btwk. Each i(; 1iI ai f-
faront aspect of 9r=r, Thera' 11 be a chapt.er of' the past tonse ,
f,or example. But occh hus vecan , idioms, prepositions. \,10 ~lot'l(

through that, ami overy nm1 Olml thorn I 9i ve thGlfll a tlorkshoot to break
I.1Itay from tho book for U I;lhi 19.

I~s Maroha" (Afrikaans)

I 110uld hDvo likod to do more ,Pt'lacticnl tlon" and outdoor Ilpprac;a-
ti on of nature 110rk - you' ve chosen a bad yoar to be hero - I'vo [Ooon
VIOl'Y cacuat

~4sureen (i3iol09Y)

In the usual lesson I troat QOllj(vthins, say prcnunc+at ien , say dla. I
have a list of words that have that sounj in the~, ~nd we driil those
worda, using vorbs elnd nouns thoy know already to eonstruct son-
toncos. and tl10n they write thorn dotm. ~Je also p'ay some eamos, and
druma.t; so tho convorsat- one in tho book to hu 1p thom apeak mor-e

freely.
t·ts Mhoon (Zulu)

, ,Jerd a l3;olO9y yeu hav .. to tlork to the syl1abw3 for Metric. We
use the cet to)(tl.lool(. it· s a bori n9 beok, but we have .,0 9a1, 1t' s
part ')f' Matric. Thero's more C........tollt to cover tr'lan in e+x and seven.
You can't 1et the direction come from the closs. There's morE: tOf}chor
direction. tvlOI'I'!lIACtUI"06. And tho queotio;ling +o diract<Od at what the
textbook ~ould say, rath9r than tho intoresting aspects.

~4b B()1t (Bi 01ogy)

40. Pupi 1s 7 comments that elaborate en the teacher-centred and
directed approach t.elearning in most mainstrewn classes, and give
soma pupils' responses to such teaching.

In Biology and Sci once it' e rna;nl y ted 1ing, though 1'10 do havQI '1:0 do
soma QuestiOn!) or look things V'l. Ito have ~omotimo6 looked at 'ill ides.
Wu look and tell hor \'/oot t"lO can ceo , nnd oho drawn ~'hat I-Ie should
have seen on tho boarn.

Joseph, WB in Std 6

I 1iked sc+eneo more at my old school. She gave us oxamplel~ in Cl<106,
..nd most of the time I got them ri 9ht. It made me feal good about
so i ence , It isn't the eame kind of toaching h0'·0. Most of the til'll!' he
dictates. It·s riot right. We don't learn, just sit ther'o and take
notes, take not os , I di d qui t'D well. I just 1aarnt whon I got home.

Meohi.lJ(,SS in Ste a



:tn Sc;mneo. t,11"aM~<$ docs till the explaining, tolls U9 the results
unciWO \'11",<1:0 'Ii: (lcMn. I dOn't knolt 1Or.9 chEllll1ica'l he's rni)(sdthis YMr,
hut ho's r:l1xod·a 1Qt. I just toarn it. nnd paes, but I don't thinl{
'thot's U t"J;)od 111\111of 1ool"ning. I don't know anything, but 1 (it'11
"aOO.

Balirn, IS in Std 9

t'10 <lcn·t (lc; faueh IiJl"l'lc. ~Iol"k in BiOlogy. We used to 010 marG, cut up
ho<;).I"'l:o l.llM 'l:hinotl. N.ow it'9 mOI"G juot aiming fer ~1otric. It'G good in
a tmy. 'eos 1''10 ~parMi: (1 10t alroudy. And ; n Sci once he does tho 9X-

pOr'if.lCntu.
Vaoim, 16 in 5tcl 9

t'j\1;) did ($1) ce.no pl"tlet;col work in Biology, but it wao l11C10tly h~ing
1:01($. t'li))'(I dO a eMptor ; n tho bock, oay on broathi ng. And then ml1'1oo
YQU' n i;lCC lit vHfoo on hotl oni rna1a broath. and th~r, you'll do a tost.

Harold, WB in Std 6

111 fHology 0110 'i:olc1 us overvthing il' class, ancl 1'(0 took no1:es and ;:Ins
lJ!'>od ~ lot of diagrams to oxpla '. Thoro tlll9n't much discussion. IS
was tha I:wI1y OUbjcet \"lhoro eo had a lot of discussion,

9'i:sve. WS in Std B

l: onjuy Biology. ~1l:lGroan 1'101.11(1 dra\~ it. on the board and oxplain it
i.}nfj, a.nd tlS'O gel! qllostiono Clnd she'd answer us. \vs'C!

do thQ work, sOl1loti moe n pro and then she'd 91 ve us a I~orkaho(ilt .
Sho'd Qxplain it, llnd 'thon you'd get a \10rkahaet. and you'd know tho
cnswcr ; f you'd 1i stol'lrtd inc 1acn.

Priya, IG in Stet 9

In faiology aho just usod to tell us about something and 11o'd take
notos, and read 'n tho haole ~1edidn't do ,'l1uchon our olm. ~Je l'Ier€!
taught Mostly.

Frank, ~1a ; n !:ltd a

In sc t onco and those m.bjacto wo'l1 psk questions, bu'r only in
English, tJH:h ME')Chotty dQ 1'19ever get to talk.

Promo, IG in Std 9

se+enco i13 preStantotJ as a bud)' of facts, We never look at it in its
br'oador corrtox t , Evon the concept of an oxperiment i9 not Iookod at
119 SOlilothing tll.oro you can hypothoBise. dra\~ ccnc tus tons , make pre-
dictions. It'd just another 11ay of adding facts tn tho storohouso of
in your hood, One step closer to undarotand;ng Game ~~nc6rt that ~ill
1101p you pass your Hatric.

Cyril, we in Std 7

Iotr ~onni e U:J0Clt~ tOQch UG Gverythi 1'19, and whon we di dn' 1: under-
stand, he would start cvar again from tha boginnin8, and Iw'd ~no~1
ever~thing very well,

Nqhuthu, BB in Std 6

In 14<.lthr. oho ,ioesn't real1)! toach, eho simply gives you facts,

Boyd, \~B in StcJ 6
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In Afl"i.ktltnnf:l we don' t even di scums tho book. ~I() read oj t, do quea-
tiona for hem9wol'k. Th'ill"l "it's, 'Why hovoh't you donQ your hnmawork?'
Thon you I1ri to a tos'!:. WIDwont through the book ch<\pter by ehaptt')r.
and ptlopl0 dicln''t have a clue what the book <:'10n 11hola is abcut .

Cyril, we in Std 7

\11) oro o.ilC110c! '1:0 chCoro OUI" tQpics for speeches. (in Afrikaans) I
chooo Communiem, but tie d oj dn' t di neuse it.

Manjl, 10 in Std 9

We do OOIrlO6~bChoo, and wi1 i eli scuas the AfrHIIOl.!ns stuff, but don' t
go off tho Oubjoct.

(leci1. ~-JB in Std S

rhoory i VI Sp:3och and !Or'arnatlClS thQ setworl(s. Vory bar; ns- The plays
she choso didn't intol'ost me. \'/0 had to do essays on each SlXIne., and
give cht\racter I"nnlY9is. The discussion 11<19 only about tha book , Prac
milO rnor~ fun - likfi putting a mask on and bGcaming acmeono olse.

Rajo9sh, IS in Std a

We didn't have much discussion in Geography, ~"le just taH( in cj aes ,
but we're not supposed to. \19 have to work things out in Class, and
enswor Quootions. lie just tall(s, and. eXj:llains an:! ",rites em t.he board
what ho wants us to writo down,

Fred, we in btd 8

In Goography ho'll got his point across quickly so you can listen to
11hat he has 1:.:.1 lOay and go over it for the test. First 01' all he'll go
over tho main pOinto, Gnd he dOQD~·t usually tako it out 0' tho
toxtbooK, and we toke notes frail! tlhat he's sayi ng. but if it's a sys-

tem ho'll go over it and wo'l' take the information from the book and
do a drawing. He"l giva a simpler explanation than th~ book, and
then we'll make notes. \,/0 don't do any project tlorl<. And 119don't
have much aiacussion. We !nostl), get the. ~Iork done 'cos there's tons:
of it. I-io t earn new work ovcry day_

Sam, I'IB in std 8

He roecnos us, rnain 1y • We don't find out on our own, tie mana.ges to
make it interosting with d-Iagn:uns and slieles, and also 1'>0 takolJ: <.1("-

t;cloo and things liko that, 1"101; just what's in the textbook. We d,d
deserts, and ho hod soma articles on conservation.

Sunil, IS in Std 6

Geography lessons are very rolaxing. He knows n ,~t of gen~ra1
knowlodgCl. always ho.s someth11"1ginterosting to g<lY that Illak"s yO~1

want to 1earn, Googl'aphy ; G 1ike a break from other subj acts, nat as
at ronuoue , aIways 5iay Dome drawi,,'3, somo di ag,.ams to copy from the
bool<. And you rn;ght tal h about Y'!lUI'"tJeokG'nd.

Shirloy, \1G in Std 8
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Wedid a lot of practical things. like GOO filma. ~le follotJOd Q bOok,
and ~Iould got it o}t!)loined aM further things taught. I~o didn't fi.,d
out much flOr cursel VQ$, ; t l1as very much bai"9 tol d what 110.0tlhnt. I
think thoro was Q roquir~d oyllobua, and \~e basically otuc:k to that.
We didn't havO ~uch discusoi~r.. Goog to mo '9 not the kind of thins
you c~n havo long dlocuaaions about.

Estol1G. WG in Std 9
History ; ..

In History ~/El'VO 90'1: Cedric Smith, lJInd 1'10 knol1s !:\ lot" 01) we always
have discusuion. Sha oxplains, and tnen we hava discussion. Tho other
elase don't seem to have it - tJo'ro lucl<y to h.wo Cedric. \1a don't
really relate things to ourselves. \~EI look at 11hat haepened , and 1"101'1

that affected nOtl.

00 you learn 1:Q woigh the evidence and dot oct biaa?
No. Pasicol1y, sno has hEll" information and explains it to us. rhem
Cedric adds sol1!lC'lthing. She gives us t;torksheots to do, and ~Ia go home.

Jenny. ~m in !:ltd 9

NO"Parks +e vGlryboring. Ho'11 oi t 1:het'e 111 th tho Illustrated Hi story
opon and rGlactfroll! it and oXl3lain to us. \10 had fO\Jr discu!i!Qians in
tl'lO t&"ms.

linda, WG in Std 9

Cultural Studies

Cultural Studios ~IaS a v(;:;ry oasy Qub,iect. ~lr8 RCI~lil'\s alt1sys made
sure everybody 9,·1: in the 90' 9. sne 'd speen-Peed you. She'd I'Ir i te
down the notes fOI" you OIl'>':!give you r.JiiPSto learn. She did everyi:hinil
tho simp10st way.

Thonai, sa in Std 7

Culture) studios has boon uonderful. lil(o Troy. We 'l oarrrt tho Sevon
~4onders of the ~Jorld, Cllid then the l11iad. Mrs Ral11ins basically
researches tho subject th~rou~hly and sha makes it i~to a story. and
each lasson aho carries on telli~9 uo ~or0 Qf what happened.

lynette, WG in 9td 7

41. Quotations to SOOJllthe V;el>"J that many teachers felt the need
to be in control in t&",eir class

I've come to real i tie I don' t have to change at all. I foa 1 I can
stick w;th my values. I'm happy. Th~ kids are happy. I can make clear
that 1:h01"0are certain things j; don't allow in my cj aas - like no
eatina, no baa 1angiJ~1e, and t"a'~ tMere is a certain dress code.

1.16 Clal"ke;,

X'm feeling 00'l:t9r 'cos I'm exorting myself. 'You 11;11 not' inste",d
of 'plaase tli" tOU' -. and a lot are respondIng well to that situa-
tion. I'm reverting to ~y old 3tandaraa of presantatio~. I'm signing
books 1'101'1.

tk Parks
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42:. Quotations that giva further informat-uon en PU(i:li1s' psrspec-
tives ora tha t:'."Orkclone tn thed r- EngH sh c 1esses wi t&1 I't~sOhCltty.

$1'10didn't "Itif!lk to ttw ayllnbua, but \'Ie got it finished, arid tJG

tal1l"nol:l $t) much. I l(l:lUl"nt about liiO, <nnd p<)opla and rnyoo1i'. I can't
rqlt\.11)1' btW' ·nQw. r juet 'learnt to car-e about people. ~Jeused to have a
't4'lt ~ diOt;tltl(1ion, <lncl fight, ai"ltl our closs used to get 00 angry liS

r'Otllly \'mni;od to shoot oeeh otoor. t:e uood to talk about thinso that
11Pf'1i)t'o'lO'la,nt - not that ohould baI rolavant - Hleo the army, I.lnti the

tlnii:<J j:jUytl hP.vif'9 to go into it, rant! how did peoplo feol. i thinlt I
1onl-l'It..t\ jot IOf ~oop'!o i 'el never roalisod 'cos tho;r v;e~19 thl!t don't
'1"I~~lJ;llty CQmo out c.otnbcut.

Jenny, WG in Sta 9

wo {iid !:f!;\[;)1et. than \~Ol1ou1d relate it to \1hat'o happoning in the
C;:Ol1t'ltry, or (lclile1:hing \13 know, so we woron't just learnine a toxt out
Qf CQrttoxt. It \1aS put into a contoxt \'10 e('uld relato to. It tJi!lS

po1'ii'ieal to c oons~, but she never imposed that - it l10uld come tlut
Or the elMS.

nodger, we in Gte 9

MElChetty, she di dn ' t want to bor~) us. Sha spenks. then wants you to
get involved, be creative. Each individual is Sivon a chanco to ex-
press his vle~ls. You utl\:k.r-s'tand too whole topic, You can objec1:, sup-
port. £t'9 just like 'osch one tflGch one', not just hoI" toachil1g. Har
classes are differont from others. I foal confidant. X spank and im-
provo my English moro. As I spoak. my vocabulary improves. In other
classes I don't foel frOG to spmak so easily. If Mr Parks is teaching
he will teach, ~Ir;te on the board, students fall aej oep , Ife's doing
tho talking, ~Ie're list€lni~g ottd bac01l1e lazy 'cos not doing anything,
juc;"; listening.

Hlomani, SS in Std 9

In ~"s Chetty',s cl&ss ~/'i) talk about outsid3 issues, and the $choo1.
About real life, cultures of othor people and feoling so each in-
dividual about the eehee 1 emd about what's happenlng outside. It's
groot, 'co..) when you come to a ~'Jul'1:iracial school ·1.~'1rning \10n''I: just
croat e friendships. Like Maths. \10 talk about Maths and forget each
ether. In English we express feelings and problems and how to solve
tr.em. In othor subjects 1<10ara not learning about each oth"," and the
subj oct , just about the s~Jbjact

W'is.<ano,BS in S'td 9

In thj3 lJoVern~lont school ther,! ucad to bo oI"9lini~at'ions 1iko SOYSCq,
and most stucA,mts 11ere i nvo t ved. H:are it's di fferant. Many peopl e
nave fOI'90tten the otru9s10, I'm vary into politics, and we only talk
about it in Ms Chatty's class.

Mag9zi, BB ~n Std 9
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TAral£$ ~Ji,r.1''!i4~ESX~4G•.1IltE ~~l£J..W OF THE ~AAll '"{;AlUS AM) ~W~»-
w}Orr~~f11~ OF $X~i!f'ltOM"~CE Of O!fFERBa M~~ GROUPS IN eoxool.
~Z:$D.·A~S;Xm~ ~J'l (w;''CH WiJOOl !FC~ Th'O TlERl',~M~~~~~~~~ ' ___

'U'ot>lo t\}'h ~":mmaI"V ~ ~il'l.©lil'ii1Jc ct' «NJol(nH-li'JalUa tOQt yer oienificonco of
clirfO~¢1'l~0~ itl~:Jf>trill"'I:lMOO t;'.t:;oo9block, lruliol'l ami tlhH:o p'..!pi1o frem StMtiloi"d
.G). '1:0 Sl!:llInt;!C\~1t) 111*I'lt;} fi &"o~muJ il:h'lrQJI taros of 1$lin (Port 1)

Scionco
Ganorol
GonM'o.l
Physical
Physicol
Physical

Biology

Hiotory

GeogrlApl.v

~eecciatod SignificQnco

1st tOI"lO

6 28.8400 12.11138 0.001 &.01
1 3.6593 14.3265 NS 0.001
n !il.5292 9.2911 0.01 0.01

I) 10.0263 1~.2S12 0.01 0.001
10 1.8510 O,977S NS NS

6 9,5744 7,0907 0.01 0.05
7 0,1643 0,39135 NS illS

G 1,B!n01 5.3594 illS "IS

9 9,0<108 11 ,5073 0.01 0,01

10 4.24558 4.4600 N5 NS

a 0,5772 5,5509 NS NS
7 1,03329 0,6162 NS !'IS

a ~ .1l''l3B 2,3649 NS illS

9 1,6$03 2,6894 illS NS

10 2.~4!)O 0.903a NS NS

6 17 ,::.I8Se 26,1154 0.001 0.00'1
7 3,0905 3,1019 tJS NS

B 11,2477 a,528B 0.01 0.05
s 4,0769 0,0129 I\lS NS

10 0.2087 1.0615 NS NS

1 3,6097 NS NS
0 4,1l242 3,4719 1'19 illS
9 s,aHle 3,4364 NS NS

0.2649 2.5252 NS NS

9 3,5749 4.16aa NS NS

10 on 1y -WO groupe. SoI'l Tablo 02.

8 2,7690 3,9535 HS NS
s 5,7279 2,6384 illS tiS

10 Only whito pupilo on tho t. lJhor grlldo

56



Stc,;r.l~t)',01,,1i~1tbSP,lflif i(l"lJsk;;ln ...t·J~l1its toM: for oignificaneo of'
diil'foi"Ott®~ 'II'! ~?I"t'<iro~~ ~Z;71~ blnck, Indi~n Md tlhito !'lup'ilO fl"cm Standard a
'1;(lI tl:(l:t)I'lfJ!on:G 1~ 'i,~ ~It~ f"II"I.!l~<:lM thhdl '<;Ort:l(l Of' 1Sa? (Pori 2)

1.aa1? 4.4745 we NS
tmly b:t.l g)rCl.!~. soo ToblQ 02.
Su~:ioe'l: not offl:'>rod 1:0 "=11'10class

Tmton by =::-:0 bf the cloCG in <iifferon": torlno
O,!)Iil02 O. Hl49 NS N9
t,2®91 3.7142 NS NS
3.$57S 1.175 NS MS
only white pupil0 taking thi~ Qubjoct.

9 4.901il10 6,447 NS NS
10 0.0113 a.aes MS NS

a (1,1082 1,e' N3 NS

9 0,0731 2,&1 W3 N8

10

7 1.tlaOS 0,4907 NS NS

il 0.2832 1,6806 NS rlS

7 1,5112 2.7272 NS NS

a ). 13571 8.0571 we NS

9 ern Y ttiO groups. Soo Tabla D2.
10 Only two e~oups. 500 Tabla D2.

NS Di fforol'lcoo not 13;91"..1fi cant
I Nato: Tho ceeond, not third torm rooult~ nave boon uood in Standard 10.
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SIt;ntutll"V t)'i 'i'intlinl:lo ioi" Mal'WH'JM'i:MlI' t(ljottl ft)r difforonc:oo in
{:J~t8WJ!otrl~O~ o,-,ly 'ii:t10 IjIroupa tool< tho I:llJbjo(;t

I :::vi
X :: vi

t1 = B
W ::B

10 1
10 2

I = L-J
X e t'J

I = ~1

1 :: t1

A ~~ tlo'i:'i:or thtlD'l
#: n~ pianifiQMt Iilifforonce bottiGi!l1"I too bo aroul's

titO.N \1oro 1'l0~UbjClC~tlin tJhich thol'o woro only blocl ml Indian
O'$Ui'Jilo
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'1'0\)10 OS. $1lt1t~l1!rk'~T i'111tfitlan far Mcmn-Whi~MlI teoto 'i'm' tiHforGflCGS in
r,:orfi)tClOl'lcO t.lOttIGOI\<pMf'~ ~r @rQl$ps t1l'1ol"e the I(ruskllll-l!3all ie '\i:G)ot oh\cWOd

~. 1tt';Ell'lifi~t.~tjrf~I"~!i1:ec tl\C::;hlilthl"o~ groups~--~~~~.~~~~~----~--~--

~< 1

~ ~
!3 1
9 3

seiO!'¢O
G 1
IS a
a
0 3

Block ~, Indian 1.\
Indian tlllito

W ,.a a :: X W ::- X
w,. @ III " I t1 '> r
t~ ::-S a :: I W :> I
~1> 9 x :- a t1f :: 1I:
t'J ,. ~ I :> tl ~~:: I

~3 :> B I :: B to) :> r
ill ,. 13 X > IS t1 - r

1:1 :: I :: B 1;1 :> X
W :: S 1 :: Il W > I
W ::- I I - B W :: ll:
W :: B I :: B ttl :> I

W :> B :t :: III W > I
\~ :> El I :: B ill > I
ill > B I - B W > !
~'J :> B I e B W :' I

,. de ho~tor th&n
:: No oigr.ifieant dH'ff\lronco ootl:lOSn
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~!1Ii?IEQJi)!l{ IE

'tt:UilI.1"c.$. S~~~~ a'1ml~filI C~ C~{$ &'=t!mIIUl.GN CWSS &=gm neo Tere:!S !Fill~ lEACH elUlruEGT

Tllb"lo lZ1 !(ltolllr~'I:OQ$tlJdiotll sturll:lal"d 6: Firat toro.

CCH"I1"0~od Block Ii'ldion Whita

2 2
3 awa 2:5 4.2 "3 " 4

il'S 4t1 M \) IS 5

Gil 5a 45 G G G

XI.l a:a 49 7 7 7
aa 4~ flO a !a.S 9
I3G il~ &0 !} 0.5 9.5
:t9 ~6 IlO a 9.5 9.5
IS $$ 50 a 9.S 9.5
Ilfl 21 ··51 12 12 12.0
srV44 ;13 1:ff 14.0 14.0
sa 57 53 13 14.0 14.0
aa 47 S3 13 14.0 14.0
sa 64 54 HI 17.0 17.0
~G 50 54 16 17.0 17.0
60 45 55 HI 17.0 17 .0
Ba 5;2 56 19 19 19.0
~1iJ 33 58 20 20 20
BlI 4'1 as 21 21. 5 21. 5
WG 24 59 21 21.5 21.5
Ira 54 ao 23 25.0 25
tJB a4 eo 23 25.0 0000025.0
WG a7 eo 23 25.0 25.0
t'lG 39 00 23 25.0 25.0
\'JG a6 60 23 25.0 25.0
~1.B 38 1.12 28 28.5 28.5
\~B 56 62 26 26.5 28.5
we 29 63 SO so 30.0
118 26 64 31 31.5 31.
WI'l as 64 81 31.5 31.5
as 42 65 33 34.5 34.5
IB 22 65 33 34.5 3q.5

WB 20 65 33 34.5 34.5
we 23 65 33 34.5 34.5
we 30 67 37 37 37
we 28 68 38 38 38
WG 65 119 39 39 39
we 36 70 40 40 40
\1B 21 71 41 41. 5 41. 5
1'/8 60 71 41 41.5 41.5
\18 32 73 43 43 4S
I;IB 56 74 44 44 44
WG 51 82 45 4t'i.5 45.5
WG 59 82 45 45.5 45.5
we 40 84 47 47 47.0
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---...-.,_

lntOl1lratM otUCiJiCl)l: Standard G: Third ...orm.

S'htt!~ni· r.'Jali"lt(%} !lank Ccrrcc'i:tld fSlock Indian ~lhito

,- -- -."' .

. i\'lllf$S'. i
il'S.·i,)2 151 :2 ?.S 2.5
t11ir $0 51 f 2.5 2.5
IlG 41 52 <3 4.5 4.5
15 21 52 4 4.5 4.5
,tie?5·./ !iZ a 7.5 7.5
OOAa .. 53 6 7.5 7.5
X"'·$1 53 G 7.5 7.5
t'la $9. sa a 7.5 7.5
OIa 4£1 55 10 10.5 10.5
l'lS at 55 :0 10.5 10.5
lllG £i() sa 12 13 13
ltO .a!S 56 12 13 u
Ii/a M 56 12 ~3 13
t7il Iil$ 57 u: 15 15

BB45 Sf! 16 10 16

!lS 4fi 59 17 17.5 17.5
liS 20 59 17 17.5 17.5
llta 44 60 Hl 19.5 19.5
WG 24 ao 19 19.5 19.5
~m42 Gl 21 21.5 21 5

BB 64 61 21 21.b :tL5
89 57 62 23 24 24
SG 52 62 23 24 24
tiS 23 62 23 24 24
lilB 2El 63 26 26.5 26.5
WG 37 63 26 26.5 ~6.5
8~ 41 65 28 30 SO
:HI 22 as 29 30 30
IS 46 65 28 ao 30

tlB 33 65 28 SO 30

lim 56 65 28 30 30
tiS 29 as 33 33 33

tlB 21 67 34 34.5 a<.5
ws 63 67 34 <I4.S 34.5
Iil 54 aa 36 37 37
tJl!:l 32 55 36 37 37
tIG sa aa 36 37 37
~JG 51 72 39 39 39
WB 38 74 ·40 40 40
we 26 75 41 42 42
\'IS 36 75 41 42 42
WB GO 75 "1 42 42
t1G 59 76 44 44 44
we 40 Bu 45 45 45

61



Table Ell Xntosratod studios: Btnndarcll 7: First '1:01"&1.

Student r4ark(Si:) Rank ""V'V"oc'i:ecll Black Indion White

SO 101 36 1 1
IB 112 37 2 2 2
!3!l 103 33 3 3 3

tl8 76 39 4 4 4

we 77 41 5 5 5

SO 111 43 6 6.5 6.5
~iB 78 43 G 6.5 6.5
BS 93 46 B B a
WG 91 47 9 9 9

b~B 109 48 10 10 10
SG 115 50 11 11.5 11.5
Ie 108 50 11 11.5 11,5
we 74 52 13 13 13
BO 120 53 14 14.5 14.5
~IB 92 53 14 14.5 14.5

IS 70 54 16 HI 16
I!lG 85 55 17 17 17
IB 107 57 18 18 18
raG 98 sa H) 19.5 19.5
~1a 106 58 19 19.5 ~9.5
BB 71 59 21 22 :>.2
BS PI. 59 21 22 22
113 87 59 21 22 22
BS 84 60 24 25 25
IS 117 60 24 25 25

113 119 60 24 ~5 2:1
Be 102 62 27 27 27
we 100 62 21' 2B 26
B8 97 63 29 30 30
so 8S 63 29 <10 30
WG 73 63 29 30 30
~"4G 94 54 32 32 32
SG 81 65 33 33 33
~1e 83 ell 34 34.5 34.5
110 95 aa 34 34.5 34.5
1B 110 aa 313 37 37
\'16 80 a6 aa 37 37

1113 75 68 S6 37 37

IS 105 a9 39 39.!> 39.5
ItS 813 as 39 39.5 39.5
SG 116 70 41 41 ~\1

BB 98 71 42 42 42-

we 72 72 43 44 44

we 114 72 43 44 44

IrfG sa 72 43 44 44
IB 118 74 46 46 46
we 90 76 47 48 43
~B 121 76 47 411 48
~\!G 99 7e 47 48 48

\11) 113 S3 50 50 50

6.2



10bl0 E4. l1n'Q:efl)ratllld o'l:Ul:!;OO: StGilfiai"d 7: Thi~ tern.

S'Q:uclont ~a"k(~) l'Iank Ctlrrroctod Black Il'Itlian '.~hi'l:..

aa 101 50 i .5 1.5
sa 103 50 1 1.5 1.5- 120 53 3 3.5 3.5,
10 97 53 ::I a.5 3.5
tiS 77 53 5 5 5

IB 107 54 e 6 a
BB 93 5'i 1 7.5 7.5
tiS 7€l 55 7 7.5 7.5
SG 911 58 s 9.5 9.5
18 108 56 9 9.5 9.5
~B 9~ 57 11 11.5 11.5

laG 111 57 11 11.5 11.5

BE 102 58 13 13.5 13.5
113 70 513 13 13.5 1~.5

SG as GO 15 17 17
113 ~17 00 15 17

t4B 10a 60 is 17

tlG 73 El(J 15 17
WGl 95 ao 15 17
BS 92 61 20 21.5 21.5
sa 89 Gt 20 21.5 21.5
eo 115 61 20 21.5 '.1.5
~G 91 iH 20 21.5 21.5
t18 76 62 24 2<1 24
SD 71 53 25 25.5 25.5
90 1Hl Sli 25 25.5 25.5
BB 84 64 27 28 28
~G 131 64 27 28 28
\;lB 1)0 84 27 29 28
sa 122 6S 30 30.5 30.5
WG 94 65 30 30.5 30.5
16 110 67 82 32.5 3z.5
\13 124 67 32 3:;>.5 32.S
we 1za 08 34 34 34
IG 119 69 35 35.5 ~5.5
t'JG 75 69 35 35.5 35.5
we 92 70 27 37.5 37.5
we 1(1) 70 37 37.5 37.5
we "! 71 39 a9 39
as I-.!6 72 1)0 40.5 40.5
~11:i 83 72 1)1) 40.5 40.5
IS lIB 73 42 41.5 41.5
t~G Be 73 42 41.5 41.5
wa 99 74 4~ 44.S 44.5
Wb !lO 74 44 44.5 4.4.5
tiS P6 75 46 47 47
~/B 109 75 46 ·n 47

tom 114 "5 46 to 47
WB 121 76 49 1)9 49

t'1G 113 79 50 50 50



-
Tab10 1:5. llnto!1)ratod otUlllioo: Stonolal"d 0: fir'st torm.

Studont t~ul"'l({U) ~('mk Corroo'teld !Black XncHlln liihi'l:c

aa 170 43 1 t

BS 151 41 2 2.5 2.5
IiIB iS7 41 2 2.5 2.5
WO 150 40 4 <) 4
lila 160 51 5 5 5

Gla HI4 52 0 6 6

1i20i 171 54 7 7 7

fl~ HI!.! !liS 8 S.5 a.5
:Ie 175 55 8 0.5 a.s
tr"JI3 t34 !ib HI iO 10

Btl 153 56 ~1 12 12
M 135 50 11 1~ 12
SG rse 56 11 12 12
as HJ2 57 14 15 15

6G 16S 57 14 15 15
we 1::lf) 53 16 HI 16

as Hl"l 59 17 1B.5 18.5
f3Q ~5B 59 17 ra.s Hl.5

IS 180 59 17 19.5 18,5

t'JG 173 S9 17 HL5 lB.5
BB 1~5 GO 2. 22 2?
WB in 60 ~ I 22 2l!

Il1Il 179 GO 21 22 22
WI!.I 146 III 24 <:~ 24
lim 136 62 25 21'.21 :n.!l
BS 161 62 25 27.5 27.5
IllQ lSI) 62 25 21.5 :n.5
IS 142 62 25 27.5 27.5
Iii 143 0::: 25 21.5 27.5
~m t3: ~12 .?5 27.5 27.5
IS 15!l ail 31 31.5 31.5

\~B 1110 ()S 31 31.5 31. S

~IB 149 64 3~ 3S 33

Bn 16S 65 ;..4 315 :tfi
sa 17; 05 34 .'15 ali
Ml 1'33 OS 34 35 s
16 HI.' 67 37 37 37
\~r; 147 as 38 38.5 36.5
we; 11<1 08 at! 30.5 30.5
we; 144 i 1 40 40 40
\Va 132 72 41 41 41

WG 16a }3 42 42 42
WB 152 "4 43 43 43
\'113 145 75 44 <14 44
~IG 154 76 45 45 45
15 171l 77 411 46 46
I~Q ;40 SO .7 47 47
XQ 141 91 48 48 40
~IG 148 ail! 49 49 49

--- -----



~""""" .... -"" --
TI:1!>l" lSa. Xn~oeru~a~studioe: S-tUl'Idorci I): 1'M I'd torm.--
Studont ~~n"~l(r;:) Ronk Ctwr®c\l:~d F.lHack Indion tl~ite

lim 1M 41 1 1.5 1.13

t'JS 165 41 1 1.5 1.5
SO 170 M, S 3
l~B 11)0 52 4 <3 4
\-it) 179 5S 6 5 5

IrlO '171 55 e G G
n:S 130 !il6 , 9.5 9.5
03 is' !ill 7 !l.S 9.5
OB HiS 56 '1 9.5 e.s
:HI 170$ 56 7 !'.I. 5 9.5
we 1M SII 7 9.S 9.S
!ria 1S7 56 0, 9.5 S.5
Bill 1(13 !:I7 HI 13.S 13.5
00 166 !'i7 ta 13.5 13.5
Bll 169 513 Hi HI HI
~G 135 513 1.5 16 ~&
III 1S0 50 15 H.I HI

1.36 153 5(1 16 18 ra
\19 130 60 HI H}.a 19.5

lim 192 00 19 19." 10.5
Btl 1(14 61 21 21 21
130 Hit) 62 22 23 23
00 105 b2 22 23 23
)(15 159 62 22 28 211

aa Hll os 25 20 20
l!JG 162 03 25 20 26
we 172 6S 25 28 26
oa HJ'I 04 2a 29 29
Ba 1!'jfJ 04 28 29 29
t11f:! 181 G4 28 ~f:) 29
SO 177 65 31 ill.; 31.5
10 142 05 81 81. 5 a1.5
113 143 as 33 33.5 33.S
WB 146 05 33 !Ill. 5 38.5
~~B 160 a5 36 35.5 35,S
WOi 118 e5 as ss. 5 95.5
Will 133 G6 :>1 37.5 37.S
WB 11j1) 00 37 37.5 37.5
\>In HIO 67 39 311 39
18 139 sa 40 41 41

~m 145 08 40 41 41
W(l 183 68 40 41 1)1
10 141 70 43 43 43
WB 152 71 44 44 44
\'10 HO 711 ~') 45.5 40,S

1'10 144 711 4£i 45.5 45.5
HI He 7!1 47 49 48
WG 140 7t: 47 48 40
wa 154 n 47 48 46
~IG 132 7!I 50 50 50
\',0 174 GO 51 51. 5 51.5

WG ~O3 ao 51 51.5 5'1. 5

tiS 147 01 S~ 53 53
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Tablol:7. tEI'Ig1ich (JMB KG only) ~ StonclaV'd 9: Firat torn.

StUrl01"lt 1-501"1«%) !'lank iC'IJlrrocted Black Indiun I'JhitQ

Bill 261 27 1 1 1

ail 2sa llolJ 2 2 2

IS 232 sa 3 3
SO 228 37 4 4 4

Ga 2~£l ~9 S 5.5 5.5
IS 194 se 5 5.5 5.5
!la 201 42 7 G.S 13.5

Sf! 200 42 7 a.s a.!i
ea 22" 42 7 a.5 D.5
t'm 259 <32 7 a.5 0.5
t'/a 2M 4ii 11 11 11
ISlG 255 44 t~ 12.5 12.5
W~ 202 44 12 12.! 12.5
tlO 240 45 15 15 ~!i

BG 214 40 HI H).5 Hl.!S

wm 217 40 HI Hl.5 113.5

WG 222 41 1£1 ta 18

Bfa 224 46 19 19.5 19.5
tr~G211 43 19 19.5 ~~.5
IiJG223 49 21 21.5 Z1.5

tJ/lj 213 49 21 21. e 21.5

1:B 231 50 24 25 25

XQ 244 60 24 25 25
WG 253 SO 24 25 25
ae ~34 52 27 2" 27
sa 1~2 53 2a 28 23
IilG 23(,' 55 29 29 29
IilG218 67 ao so ao
tm 205 59 31 31 31

BD 23B 59 32 32 32
IS 204 IilO 34 <14.5 34.5
we 250 60 34 34.5 34.5
~18 246 61 36 S6 36
BO 239 62 37 37 37
\'IS240 64 sa ::la.s ae.5
~1G 247 04 sa 3S.5 30.5
b'IO215 65 40 40 40
1~8 208 66 <11 41 41

BS : ,3 67 42 42 42
I~B HIll 08 43 43.5 43.5
ttG 191 ae 48 48.5 43.5
IB 254 69 45 45.5 45.5
b1B 241 '19 45 45.!I 45.5
\~a 210 70 47 47 47
WG 226 46 4B 4e

\iG 21 s 74 45 49.5 49.5
WG 257 7~ 49 49.5 49.5
WG 225 75 51 Iii 51
tlG 1se 76 52 52 52
we 237 17 53 53 53

\'/0 212 7fj 54 54.5 !.I4.S
t'JO 202 70 54 54.5 54.5
~19 200 00 58 S8 56
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;;""'.....-.; ...... ---
~!"U!'J1i(:jll IJMB Wlil tm1Y): a~Ql'ldClrd 9: lMl"d tOl"lll.

~~
RCl'Ui( C©rf'(,)t:'i:od fij'~ck Indian ~~hito

.........-.~
1 1 1

~0 ~ :;: 2
tao 224 42 s a 3

!tiS 201 43 4 ~ 5
ill'! 11)~ <IS 4 !5 5
'.rm 24U 4S 4 5 5
gU W!)4 44 7 r 7
W(3~Q2 46 0 a a
au 24.0 4G S !J.S !l.5

BQ 2$5 46 ® ~.5 9.5
GUl 229 48 11 H.t} H.5
t~B 2'17 49 11 n.li n.s
raa 230 60 13 1l.l.5 13.5
00 214 50 13 18.5 ~3.5
B~ 233 52 HI Hi 15
lEI 204 55 10 16.5 H•• 5
t1B 240 55 16 Hi.S HI.5
tSQ 241 50 HI 10 HI

BG 230 56 19 .20 20

ml 205 51:1 19 20 20

tm 241 58 H) 20 20
I~G 2&3 00 ~2 22.!) 22.5
tva 262 ao 22 22.5 22.5
ze 254 61 24 24 24
~G 269 El2 25 25 25
GS 2S9 GS 26 2G.'i 26.5
50 ?23 03 ~a 26.5 20.5
tiS 213 64 26 29 29
WG 210 64 26 29 29
itO 215 I.l4 :1'0 29 29

lEla 26~i sa 31 31.5 31.5
I~G 222 66 31 S1. 5 31.5
WG 257 60 38 3ll 33
IG 244 70 34 35 as
\in 190 70 34 .35 S5
\'/() 211 70 34 85 35
1'1(1 212 72 37 37 37
W(I 237 73 sa S8 S8

11t 200 74 39 39.5 39.5
1111 250 74 3S SO.5 aILS
\~e, 196 75 41 41 41
\1(1 226 76 42 42 042

wei 191 30 4ll 43 43

WCI 219 02 44 44 ~4
\10 22f, as 4!! 45 45



Tabla 1:9. IEntll1ioh: Stol1ll1Rrd $) (NSGonly): F~rl!lt toro
-

Stw:llont ~~Ill..1t (%) Iilantt Corrocted Indian Whito

IB 193 34 1 1
Ie 256 41 2 2.5 2.5
til 221 41 2 2.5 2.6
~la 195 40 I) 4 I)

~iB 2aO 49 5 5 5

10 243 55 G 6 6
lB 203 56 7 7 7
XO 199 59 9 e a
IB 190 60 Il I) e
18 245 IllIIJ 10 10 10
III 11)7 67 11 11 H
IS 207 72 12 12 U!

Table 1:10. IEnglinl'!: Sten~ard S {~aCcnly): 11'1i!"d term

Stooont Mnrlt(%) UlUi'lk ICorl"ce~ocil ZrnlIi!a1'l tS!1ite

IE! rsa 44 1 1 1
11'3 203 46 2 2 2
t'IB 195 5S 3 a 3
116 2t10 54 4 4 <3

IG 243 59 5 5 a
IS 256 00 a G G
IS 203 03 ~ 7 7
IS 245 os III a a
IG 199 71 9 9 9

16 207 74 10 10 10

III t90 75 11 11 11

IB 197 17 12 12 12

68



YOll16 iE11. ena1~9h (J~B HG unly): 9to~uard 10: r-ii"o-t ttili"l!o1.

atuol®n1: ~-Clrrk(l\\) li1Ianl( C@rrooted Black Ind'il.m t1hit0

ra 301 31 1 1
XS 271 1>6 2 Z 2

~i3 2!l7 50 :a a 3

t'JB 283 51 4 4 4
G~ 290 53 5 5 5
Ii3S 3GB 56 a a.5 0.5
t:CI 302 55 G a.6 a.s
WG 293 56 I) Q a
IIll 276 5a tl fJ
WG 298 02 ~o 10 10

wa 272 103 11 U.S H.S
l:Ja 296 S3 11 i1.S H.S
ttG 305 as Hl 13 ~s
~ICl 278 itS 14 14 14
Bell292 69 Hi 15.5 15.5
~tQ 304 69 15 15.5 15.5
!;;;G 271 70 H 17 17
18 2G6 11 18 Hl 119
t~1l 200 74 l1l HI 19
WB 281 71') 20 20 20

Tublo E12. EngHoh (JMB itO only): Stllndord 10: Third term.

e.tudont MlrIrl«~) RanI< Corroctor.1 ISloc:( Indion Whito

19 301 37
11.119290 44 :< 2 2
~:G 302 46 S ::1 :3
t~G 298 52 4 ., 4
tJB 2BB 53 5 5.5 5.5
(,JS 297 53 5 9.5 5.5
WS 272 57 7 7.5 7.5
WB 303 57 7 7.S 7.5
~'IG 278 59 !l 9 9

1.10 292 01 10 10 10

I~G 271 62 11 11.5 11.5

~Ia 305 02 11 11.5 11.5
t/B 296 65 is 13 13

tlB 280 67 14 14 14
IS ,~86 68 15 15 15
t~p 304 69 16 16 HI

Wil 281 76 11 17 17
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Tlllbl@ 1:13. Afl"ilmmne: StClnOls!"d 6: firot tart'Ll.

Stl.lclont t'-Jor!«Il) Rmnl< COll"i"Oc'tod Black Indian t'Jh'!tG
lRon~( (15) (7) (24)._---

eG 31 19 1 1.5 1.!i
tm 89 1)) 1 1.5 1.5
Iii 55 26 S a 31
ea 49 )37 4 4 4
Xi 61 39 S s s
tro 65 a9 a a ~
ISS 57 40 7 7.S 7.5
t1B 20 40 7 1.5 7.5
mil 36 42 9 10 10
BG 4il 42 1) 10 10
~/B 23 42 9 10 10
Iii 2i' 44 '2 12 12
00 53 48 13 Hl.5 13.5
ra 62 4G 13 11),5 1S.5
as 45 50 15 Hi.5 15.5
BS 48 50 15 ~5.5 15.5
BG 50 51 17 17.5 17.5

WG 24 51 17 17.S 17.5

BB 94 52 19 20 20

18 46 52 til) 20 20
\18 63 52 19 20 20
BB 42 63 22 23 23
B9 44 53 22 23 23
IB 22 53 22 23 23
\1B 34 54 25 25 25
BG 52 56 26 21'.$ 26.5
\"/8 53 56 26 25.5 25.5
\~8 1.13 59 28 28 213

we 37 60 29 2!l 29
116 sa 111 SO so 80
1'$8 so 62 31 31.5 31.5

t1B 60 62 31 1.11.5 ::11.5
118 21 83 33 a3 33
is 54 64 34 84.5 34.S
~,B36 64 34 34.5 34.5
I};~, 43 ao 1.16 36.5 36.5
WCl aa aa sa sa.!; 3a.S
falii 41 68 sa sa a6
we ?s 70 S9 39 39
tin 28 71 40 40.5 40.5
we Z9 7~ 40 40.5 40.S
liB 56 73 ~2 42 <12
WIl 51 77 43 43 43
WB 38 78 44 44 44
WB 40 34 45 45 45
~JQ 59 93 46 46
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Tabla 1:14. A','ri koorlO: Stondor-d G: Thi I'd i:@IT.l.

9i:u~Qnt Mark (I» I"lank COcrroe'lt ...d atll2Ck Xndian t"li'li te
Rank (14 ) (7) (23)

I~r. 39 22 1
IIll55 ~5 2 2 2.
!:1G65 36 :3 3 11

Iil 62 37 4 4 <3
lEI 61 40 !!I 5 5
~JS 23 41 tI iii
139 4B 42 7 7 7
Jill 27 45 a a
0G 47 49 9 9 9

1!l8 36 49 10 11 11
t11330 lie 10 11 11

I-JG 24 49 10 11 11

~IS 63 51 13 HI HI

Bra 44 53 14 14 14
IilB 45 54 15 15 15

BB 57 !i5 Hl is.S 16.5
IS 22 55 16 HI.5 16.5
\113 20 5(1 ~B 'i3 18

eo G4 57 19 20.5 20.5
00 !!IS 57 H) 20.5 20.5
IS 46 57 19 20.5 20.5

we 3a 57 rs 20.S 20.5

110 ::rr 59 23 23 23
HI 54 SO 24 24.5 24.5
~1B &2 SO 24 24.5 24.5
ell 50 IH ~a 27 27
~u 52 61 26 27 27
we 34 01 25 27 27
ad 42 1112 29 22.5 29.5
tJB 21 62 29 29.5 29.5
~"a60 63 31 31 81

~JB 26 64 32 32 ::l2

B6 48 65 as 3S.S 33.5
eo 06 as 33 33.5 33.5
t:JB 36 aa 35 3S 35
IIlG 43 70 a6 36 36
we 29 71 37 38 38

we 56 71 37 39 3S
110 51 71 37 38 38

BS 41 72 40 40 40
~1B SS 73 41 41 41
\,/8 28 7? 42 42 42
WB 40 IW 43 43 43
t::a 59 95 44 44 4<1-
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~.oi

t$,bl~ E!1!5. tM"V'H(.t!.OQ1a: Stcmooi"d 7: f-;ro'l: tom.

$'i(.{$!Don'll . titsl"!( ($) !'lOOk C@I"NJetod ~l1oclt !fIdi£l1'l ~7l'ljto

----------
1:.6 11 ~i.1 1 1
9W OS a:a 2 2.5 2.5
t1itt '14 ~.2 2 2.5 2.5
till ~f]O aa " 4.5 ~.S
tilW 8S 4 4.5 4.5
~j~ 114 1J1 IJ s e.l

X~ 70 ~Q 1 "I 7

t'5(1i 1~ 40 a Q 9

t~~ S1 42 :9 9 9

so fQtJ. 4S 10 11 11

Iii Utt 43 10 11 11

t~~ .e2 43 10 11 11

Ut 105 44 13 13.5 13.5
ll1a·.1e 44 13 lS.5 13.5

as 102 46 ~5 16 HI

an ~a ilia Hi ~G H1
~m Sa 46 15 HI Hi

SB 71 4(1 19 19 18
X¢l S7 49 19 19.5 19.5
t~1il 109 49 19 U.l.5 19.5

IS 117 50 21 21 21
1GB 32 51 22 22 22
SOl 101 54 28 23.5 23.5
III :;X3 54 23 23.5 23.5
&3111 94 56 :<5 28 28
GG ~5 56 25 28 26

@G S9 ··6 25 28 28
GO 111 56 25 29 28
laG 116 56 25 26 2B

SG ~20 56 25 21S 28
WI3 98 50 25 23 28
SQ 115 60 32 32 32
liB 97 61 as 33 33

39 ilI6 62 34 34.5 34.5
t1G S4 1'12 34 34.5 34.5
rJG g9 6S 3B a6 36
we 12 64 37 37 37
lila sa 00 SB 311 SB
~iB 109 69 Sl) 39 39
SO 111 70 40 40.5 40.5
WG 75 70 40 40.5 40.5
III 11 S 74 42 42.S 42.5
trlS 53 74 42 42.5 42.S
IB 110 75 44 44 44
tlI3 80 ao 45 45.5 4'5.5

we 90 30 45 45.5 45.5

t1S 121 as 47 47 47
~ 113 04 40 48 48
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--..........;;,
ip~l(} lUlL A'IV'~IttlD.n6: StclVlfDol"d 7: Trr) I"d tom.

P'IIwtlOn't t~llll"k(~) ~l'Ik C©rroc-a:ot! IiJlo.elt Xl'ldiol'l ~1i"1ito

t;;i \12:'l 28 1 ~ 1

l:ill··n 2B 2 2 2
Il~11)\l S4 S a 3

tlla tl~\ SG 4 4 .I)

37 5 ~ 5

39 a a a
40 7 7.5 7.5
40 -; 7.S 7.a>
41 9 !11 e

Ell 111 42 10 10 10

1:$ 10 44 11 12 12
lEl U>l 44 11 i2 12
vIa ~2 44 11 12 12

S~ .1()2 4ti 14 15 15

so es 45 14 HI 15

:to 137 45 14 Hi 1!i

sa 71 48 H HI 19

OQ 101 4E1 11 16 13

we 91 49 17 11:1 Hl

130 111 40 2(} 20 20

sa S2 51 21 21 21

laG 89 52 22 22.5 2:!.!5

~r!3 106 52 22 22.5 22.5
Gia S4 53 24 25 25

IlG 1HI 5S 24 25 25
1il,J 120 54 24 25 25
~IB 78 sa 27 27 27

~~B as 57 26 28 28
IlB 97 .8 29 29 29

00 65 !il SO 31.1 30
tS3 94 CCl 31 3~ 31
SG 115 62 32 32.5 32.5
WS 10)) 62 32 32.5 32.5
Gil 96 ail 34 SLS 34.5
we 99 64 34 34.5 34.5
~IG 00 06 aa ae sa
WB 72 61 37 37.5 37.5
WG 124 57 37 87.5 37.5
Ie 110 61l 39 39.5 39.5
\-:3 75 Be 39 39.5 39.5
Be; 81 70 41 41.5 41.5
taG 122 70 41 41.5 41.5

IG 119 n. 43 44 44
WB 8a 72 43 4.( 44
IS ue 73 43 44 44
WB BO 76 46 46 46

\16 90 78 47 47 1)1'

1113 121 8a 4B 48 48

WG 11<1 64 49 49 49
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~
'i'.t).blo En. Mri~?~t, s~rt! 11J: firot tGi"O.

~ ..

$~I,I;i;llC)nt t-lut~(~) ~k 1C@r-rro:ctcd Clock :itntiiol'l l1hito
®~!( (Hi) (.8) (22)

,.......~
t1a1S7 "·':00 ie" 'I '!

we 145 <a~" 2 2
t'l~ 134, , S a :;
t-J13 150 ,~ 4 <1

t'illl 11J1ll "tt 5 5
fi.l~ 1~.Q !l S a
GG 'frO ., 1.5 7.5
00 111 1 1.5 7.5

\111 11f't e 9
!9G' faa 10 10
Xj:l, 'tao 49 ~1 11 11au 'tEaS flO 12 a.1ii 12.5
t-:a 11M) laO 12 12.5 12.5
xet',j'1:i 61 14 14.5 u.s
e-w 172' 51 ~4 14.5 14.5
SB 101r! 52 15 HI.S 110.5
all 165 $2 if 'is.S 10.5
29 H)1 lSS 11:1 19 rs
OS 15S 53 19 19 19

tJll fSa sa HI 19 19

\~ 179 54 21 21 £1
tliS Hi!!! Sil.l 22 22 22

i'JS 169 57 23 23 23
US 162 S{, 24 24.5 24.5
Ill! 141 60 24 ,'M.5 24.5
Bil Hl4 as 2E1 26 26
ilia 181 as 27 26 28

t'JB 167 as 27 28 28
Jt~ 143 35 27 213 ~ll

fIIG 156 71 30 31 31
GG 177 71 30 31 31
\1l.'l 140 11 30 31 31
BG 135 72 J3 33 sa
IS 178 73 34 :;".5 34.5

wa 163 '18 SO( 84.S 34.5
118 152 74 36 36 aa
laG 1!56 17 37 37,5 37.5
\:Ie 147 77 37 37.5 37.5
t"/G 14$ 79 39 3n 8a
1B 13\1 130 40 40.5 40.5
113 14;~ GO 40 40.5 40.~

~G 173 61 42 42 42
VIS 149 03 43 44 44
\~G 132 83 43 <14 44
WG 17.11 OJ 43 44 44
WG 154 35 ~G ';6 41/)

~B 146 SO 47 47.5 ~i~S
~-:G 143 B6 41 47.5 47.t>

------
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J;_~

i.nR>10 1E~8, AfV'i ltaul'lo: t~tonl)jo,.d s: Th; I'"d 'l:OI"\J.
...-...-....

$tufllt)U'it ~aV'k(%} ~o.nlt iCeV'N)c'i:od !alack Intl;an t1hito

~tti "aM 2S 1
Btl' "10 :a4 2 2.5 2.t}

tJa. 'h'4 a4 2 2.5 2.5
·SG· t71 as 4 4 4

12'3 181l sa 5 5 5

"1~ 161(1 se a a a
W!l 1St! 40 7 7 1

ti)~ 151 42 (f, Q

t1S 1ZG 45 9 10 110
t~ilJ '150 45 s 10 10wa 179 45 9 to 10

BE! HiS 4iS 12 12 12
ga 17$ 47 13 ts 1S
&;Jf(I HiS 4~ 14 14.5 14.5
BG 11';0 49 14 U.S 14.5
!'JIB 1ElO 41") 10 16.S 111.5
Wi::! 1S1 .os HI HI.S 11<1.5
!:ill 162 50 18 HI 141

tm 145 31 Ul is.e 19.5
I'.$G 182 51 19 1S.5 HI.S

Bill Hi9 £12 21 21 21

llB 159 S3 22 22.5 2L5
ItB 172 53 22 22.5 22.5
liB 'ISO 54 24 24 24

Bf3 Hli' sa 25 20 26
e.G 156 56 25 :,'6 211

00 115 sa 25 ae 26
laG 135 sa 28 26 2B
k.JQ 177 a1 2'J 29 29
[IS 194 62 30 SO 30
tm 113 as 31 31.5 31.5

ell 156 filS 3) Sl.!) 31.5
913 101 114 33 213 S3
~:8 ~OO illS 34 34.5 34.S
WG HI3 09 34 34.5 34.S

113 143 iIl7 sa sa sa
Hl 139 70 37 37 (17

~JB 152 72 38 ~II sa
IB H:i: 74 39 as S!)

t'iG 141l 75 ~o 40 40
IS 170 70 41 42 42
t'iG 140 10 41 42 ·02
WG 173 70 41 42

we 147 77 44 44.5 4'4.5
~~ 144 77 44 44.5 44.S
tiS 146 30 48 46.5 46.5

WB ~49 90 46 46.5 46.5
WG 132 91 46 49.5 4B.5
Wll 174 91 ea 4e.5 4G. ~
I;iQ 154 as 50 50 90

'15



Table ~~!.l. Ml"ilmQI\O (J~n oroly)! S'!rl.mclord £). fh'o'l: iJ:orn.----.'~
StllcllZln'l: ~rl(%l t10nti CCrO"€f:toci 61 £!CIt Indian t1h'i tt9

~ ....

SE! 22tll 21 1 La 1.5
t~a21S 21 1 1.5 1.5

i$t.t 2;_lO ···2a il t: a
~1~ 2!$!l "'7 <'3 <3 4
ttl 2$!O :;S 15 G s
au.u ZQi ... ~9 @ "l.S 13.5

r4S 211 ,"0 a 0.5 13.5

aG 1ts2 3·j {I : I.!.
{;}B '2!Otl ~l e ® 9

~G 214 .'~tj 'DO 11 11

XU 104 sa 10 11 11

~G 222 as ~o 11 ~1

09l 2lil<:l ~4 ill 13.5 13.5
laG 22$ S4 ~lj ~3.5 1a.S
fi\ta. :eM lJS 15 H.I HI

10~~2 sa 15 Hi 10

~·:cass ~G 15 Hi 10

!;IG 21)0 87 HI 16.5 '8.5
t1.Q !'las tli' H1 H1.5 1Ii!. 5

11i aso 98 20 20 20
011 221 40 21 22 22
sc 2S~ 40 21 :t2 22

t~ 22G 40 21 22 21
Gta 201 41 24 24 24
WiG 211 42 25 25.5 25 5

IilQ 225 42 25 25.S 25.!S

I2Cl 255 43 27 27 27

t'iB 2416 0(14 28 28 28
OS 234 4<' 20 30 30

IB 204 46 29 80 30
tiG 247 40 29 ao so
i71fa 238 47 32 32 32
Oil 233 49 a3 3L\ 33
WG 237 50 34 34 34
~1C 200 51 35 3f' 35
80 218 58 3:1 116.5 36.5
t"JB 241 !IS S6 36.5 36.5
sa 239 54 sa sa a8
~I(! 211) !.IS SO M ~9
~1a 202 57 40 40.5 40.5
~1a 215 57 40 40.!! 4C .s
~1325'1 :18 42 42 42
~JS 196 GO 43 43 43
IB 254 51 44 44 44
WI] '96 62 45 45 45
~IB 208 63 46 46 43
WQ 262 64 47 47 47
riG 212 65 48 48 46
WB 205 09 49 40 49
~1B 246 72 SO 50.5 50.5
t":G 2~9 72 SO 50.5 50.5
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1t:4ll)1~ fa2ib. t\fi"i~dMO (JI\m <lml y) : 9~cftl))(l;'1 1\: TI~;r~toro.

i!:).'i:ltll1ont M(lN{(I'S} ~Qnk COi"V'Octod ~laclt Indion t'lhH:ill

BI1 22fl ~2 ~ t 1

n~2Q~ 24 2 2 2

~a~n 25 3 a s
[;)~ ~li\(.l 27 4 4.5 4.5
t'ilil 213 27 I) 4.5 4.5
Da 2Z4 91[) iiJ 9 ill

~~ 22!l a~ 7 ')' 7

Bt\! ~t)2 32 B !l.S S.5
2ao 52 a 8.5 !.l.B

OB 22S tl4 10 10 10

IDS 20G 85 11 U.9 ~'i.5

~ :'.141 Sill n n.5 11.5

till 21~ SO 119 1'1.5 1a.6
Vi'1 22;1~ '-ilta is 1S.5 1$.5
jlil 21M 37 15 1S.5 Hi.S

Will 2GB S7 Hi 15.5 ~5.£i

:If·G 240 ~s H 11.$ n.5
~tl 25::1 51L1 n H.i' 17.5

Vila 24i~ 41 19 i8.5 1D.S
e-ia 221$ 41 HI 1\\}.5 10.5
aa 20'1 42 21 2~ 21

!3\ll 204 4~ 22 2:1: 22
e-:u 220 44 22 23 23
OB 2SB 45 24 ~4 24

00 255 40 25 25.5 25,\:

WG 24'1 40 25 2!f;.6 25.5
WG 237 4'1 27 27 21
fijI! ~S3 50 l3 21) 28
~B 239 51 2® 29 29

ltB 204 52 SO !lIO SO
'W13 200 52 31 31 31

wa 250 6i1 82 S2 32
tiS 202 95 3S aa.5 ss,s
tiS 241 55 S3 ..a.5 S~.5
Oil 263 5S 35 as. 5 35.5
t.'O 2112 Sill as 35.5 S5.5
~JI3 Hlll 57 37 37.5 S7.S
WG 257 !l7 87 a7 s !J7.!'i
\1',{l <:10 so se "g.5 39.5
WG '::15 GO J!}. 0 ,uO.5
IS 254 Gil 4f 41 41

WG 1!!I6 06 42 42 42
t-JG 212 iHI 43 43 43
WB 205 70 44 44 44
\i13 246 74 45 45 45
I.1G 210 7$1 46 46 46
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.~~--~----------------------------------------------------
til.} lO6\ ~1

22~
t'i8 20(1, li!9
:tiC 211$ S~
liO -ao~
~B l:I)S
XG 2~ll
ll:il ~~~ 4~
XO ~.~Iii <lEl
XC 20'1 sa
.4tlil. it!)O . ~o
lID 167 GlO

'I
2 2
S 4
a 4
s 4
~ G
1 t.g
"1 7.5
9 I:}

10 10
11 11
12 ~2

!OOiun ~il'Iito

1
2

'"I)

4
e
7.5
7.5
0
~O
11
1le

......... , ;~

T@bla I:Z2. MrHtaono: Stmt!'ilOY"4ll 9 (rule (l11'Iy) : Third ~Of't1
~

~tt.l1.ll:i1l'1t l4a,..It(~) ~ru1~ C=l"roe~ctl Xrnl:M ~v'h'ito

t~B H)S 25 ~
:!S 221 2(;) :2 2 2

tIS 21110 sa a s s
lt0 11)1ll 31 " " 4
Kg 2tiO ali) Ii S 5
IS 208 4S !)J G 6
1(1 199 50 7 1 7
10 24& 52 a a a
IO 245 55 11 e 9
IS 1£lO 9111 ~() 10 10

ILl '.'j; 90 11 11 11
IS ot", G4 12 12 ~2
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®it'l"Oc1;CIi 81aek XfffiiPI"I t:foli~Q

i 1 1
l~ ~\J'I 2 2 2
ES ~n a 3.5 3.5
tiC; ~1a ;, S.5 :iI.5

tm 200 ali $ s (.i

:t:s~ 3@2 4~ a til a
0[1 ~C10 .ell! '1 7 7
~.~~tl~ 4$ S 0 3

·~tu ~i'£l 5f I) 9 a
.. ~~ ~{)$ 5~ 10 10.5 10.5
t-:Ja .209 52 10 ~If). Ii 10.5
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