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pnnclples. Resulﬁ ysed an Wﬁcoxon Sign Rauk Tasts
"“ se of four MLE pnnciples, a decrease m
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| 'i‘here is an urgent neeci to addig uﬁ; educé;uonal cnsm in South Afnca where decades o o
: 'of' unequal prowsmn of reso d .mfend back teacher trammg andi msufﬁc:ent_' ;.':._j_' P
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L "Democracy 1s not, for us at ,f set of fonnai rules of partlcxpatlon, but the |

lm‘iwet;l expenenca uf empoweﬂﬁ'neqlat or the vast magonty. If one takes the v1ew « o
M that schools. are among our I&admﬁ polmcal and Meolegmal msntunons, isa -
Iy Sy contré&c&on to envmon a %mﬁcrgtie swxety when lts mhentors tha Iﬂds, are i
. forc:ed w\ Yo under cundltwns tq;f :/nrehevad subnrdmgtion. |
(Aronmmtz &; (‘i'irOux, 1987) o

Educannn woﬂdmde, | has beg;n labounng m:der the yoke u:af a dxsabhng L

Unc}as ‘mﬂ cm""l“m“ Wh’ch qu‘ays the learner asan empt}' vesﬂ,l waxtmg o

L .a.%ﬁ_

o .:':be filled thh knowledgg: by tl‘@ teacher—expert . Caxl Haywood 1990 Be]le, |
L. Wallacs, 1991y, This classical ‘schooling bas, by and lae, fulfiled g
1 : | _requu'ements nf the donnnant soczety . reproducmg “the 1mportant facts" and o
- _: o Im mmnwrung the hegemony of mnellecﬁlal and classgiommaunn In the, South

o ‘*ﬁ‘lm °0ﬂfex¢ Pﬁr{iculaﬂyp the Bantu Educatmn Acts of the 195'0's have been” |
| __i-deserlbed as perpétuahng "mfemar and somewhat more vocatlona{ educauon" 6 _' . '-
_ for the ﬁhrpose of reproducmg a ccrtam kmd of labour for thﬁ masscs (Bu:rman .
_&gzeynatds, N S S

| *;fl '. “As rebehfl?' asthe 5mic'.lf-l'QSO".s&"-Aiﬁerié’ari'6&' t.ibrié;-?’. pbii&ies havé been e -.
\ = é mnqwd for focusmg rnamly on the pro’(nsmn f S lughly skilled workfm'oe

\‘_‘9 '_ Jr h _' _.:__  reqmed by the: mcrﬁsmgly rapad mtrodnctionj 1 new (computer) technolog:es
' o m the workplace However even th.e computer age rather than demandmg

L more sopMsucated techmcal trmmng, should reqmre less task—spemﬁc

S



. ._ '_ specxalmed educanon In a rap:dly chaﬁgmg \mﬂd we would beffér serve om'
: -_f'chﬂqren by fqeqsmg ‘on mtegrated schaolmg encompassmg a "bmad
e 7._conceptualiy-one¢ted cumculum where pmcesses of abstmctmn the socml and

menm (DaBono, 197_5; Haywood 1990 Tofﬁar 1971 Tamnce, 1965)
- _'..f'..;'__'._.haﬁe stressed our. need: to. .et.lul?. .0“1‘331"33 and our "h“d’e" not W‘th smnc
. . ""_-_':'.f_{_-mowzedge, but wﬁh dynamm kills a,nd thmking stmgles whlch wﬂl help ﬂs

o - 5 negotlata and respﬂf‘d m . mp;dly changmg anvn'qglmem "m which the? tu:ne

- reqmred m double: the WOrld's fum:l of imawledge wﬂl be down tu tw% years

e (Haywoqd, 1990) 'I‘he notion of teachiers as- "transformative m“"“""mﬂs ww
dynamm medlamrs of expenence wnhm a framewarlmf acnve lwmng rﬂqmms
L phﬂosophlcal smfc | T |

Cen

L o g i sy,

e L o

._n.

‘. __..cogmtwegrowth and changa B

¥ .

L4 -'me emphaSls om,"a.chmvementlhmwledge cntena o emphas:s on

o .._:i..'_educabmty a“d _hfet““e‘ enthusxasm for Ieamg

:é

mstoncal oonl,a:gt of sclennﬁc and technologiml mnovano‘h and Pl‘eparaug n m .. :
G the 1031031 P ?CESS&S underl}'mg 3]1 calculatmﬂ axe far more re}evant tO the
. thangihgwari'plaoe" (Amnomtz & Glmux, 1’98'f p 189) o h Q - A

s
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o .-:'}.medxaxors nf expenenceﬁ and gmders of students' pérsonal quests fm o

3. ._me present conce.pts QF }‘,ea(‘.her roles as g1vers of mfonnaﬁan oo
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e _'S me the aswmpuﬂn that. mutwatmn is” up taghe students and theu'

ﬁ
parents, to recogmuon of teachers roles m mouvanng ccagmuve growﬁi
(H C Haywood 1990) L ' e

'“-Q_—-... .
o

o @ne‘ sué‘h appmach whxch emphasnzem process retther than content and whmh

embraces £ffacuve as Well as’ cogmtwe compenents 1s Med:ated Leanung

Expeneuce Reuven Feuerstem, Israeh ﬂg)mfeshor °f PSYChOhEY a'hd nmovaﬁor S

;m the field of pogmave cnnchment ha; gone'. beyond the ngetiaﬁ f’notion that
the chﬂd nonstmtts h1s own mtemgence dunng lus mteracﬁon wuh ’rhe

o enwronment. Feuerstem stresses the vltal mle ofa human medlator (pm‘ent’,

caregwer or tmcher) who ennches the mtemc:non between the chﬂd and the

envuonment w1th mgredtents that do not pertam to the unmedlate ,s:tt:s‘uan but
beIOng to 2 world of meanmg‘s and ﬁltennons dermd from gen?fatmns of
culturally iransnntwd amtudes, values, goaIs and means" (Feuprstem 1980)

Feuerstem clmms that The medlauve value of human mterventmn has\*;he
T g potential to enhance, sharpen focus and frame the chllﬂ s cogmtwe czpaumtles

P

B

in ways whxch mcrease his rrnpamty 1o benefit from dxrect expomre to shmuh m o

ms wor]‘.d. By selectings focusmg and feedmg back expenencas, the med:ator f

. -_.JR"' .

In th:s way, parents and teachers in thmr roles as med:aﬁors can pamt:vely affect -

the. cogmnvc structurs of the child by engendenng appmpriate leammg sats and

hablts (Feuerstem 1981) and by giving the chlld a sense of time and space. :

| through whlch axpenences can be orgamsed (Feue.rstem & Rand 1975)

T

. _1¢;;{_; 
e

- _' can mtercede between the lwnung child and the envxronment ina cr&anve —_ o



o R sk:ﬁ Tlus (paﬁar and pencﬂ) progmnme fla!i Showll POSI'—‘M educational |

- ,:"
. .“".

human potenual

Hofﬁnan & Mﬂler 1930)

R

mtherj)an mtenuonal, mteractive appmach wb:.ch may usc a vanety of -

Ko

Ss ;

A growmg had}r bf reseaxich 1s fucumg on Feuerstem!s "Inswumental
Ennchment" @ E) apphcanon of med:at;onal punclples bo te‘ach thmhng

fautcomes in controlled studies mvolvmg vanous groups oﬂ!mm mcludmg_-;’:_"_" S
preschool chlldren (Tzunel & ‘Emst 19923 mentally retarded studmts'
(Feuerstﬁn Raml,i Hoffman, I-Ioffman & Mﬂ}er, 1979), leammg dlSabled B

which oogmtwa structures are bmlt and that even :!ate as adoleseenoe, _mmor_ -

and sigmﬁca.nt cogmﬁve modtficanons are pasuble (Fcuerslgem, Rand o

MLE xs';.not dependent un a Speclﬁc ctmtent or madahty of transmxssm, __ It is } o

.._edtational nm!almes (e g gesture, rnotor performance, vemm laﬁguage) =
acms unlnmted oontent areasa. It encompassea the four basnc assumpuons of co
.:_-In\rltatmnal Educatzon (Paag;on, 1990) optlrmsm, respect’ mlst and}'.'.-- B :
X ;lhhenttcmahty Whleh contribuie toa hohsue warld vww celebraung boundl&ss K -

adalesoents (Bea&ley, L984), cultural mmonty children (Skny, Gay don,_. o

Hoffenherg & Fncuohn, 1990), deaf chﬂdren (Katz & Buchho]z 1980 md
ngted smdents (Hmkson & Skuy, 1990; Skuy, Me.nns, ;Amou, Nkwe &
Hickson, 1990 a; - Skuy} Menus, Arnott & Nkwe 1990%3 and Waksman, R

Sﬁvennan & Messner, 1982) Areas of Improvemer have mcluded-. E

probiem~solving, orgarhsauon and plqnmng, systemauc app:oach motxvatmn S
' and self-esteem._ Neg’atwe critacism of LE. has bem 1eve!ed at 1ts requmng i

"’ef}' extenswe and speclahsed teacher trammg and 1ts Iack of connnmty w1th' S
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- Relanvely few studles (Biagg;

- ' ?%;5 £h :-':'_In the mstnctwe South Afnca:,

- .cu‘lturaliy mappropnam(ﬂlags 1991) R ﬁ

| "'-\'f_.hava. examlne;l the value of_'_"'

o _._'-mm to promote independent

'-_-Mentis, ;et a,l 1991), thére is a pressmg, need for mnovauve !"Saclung

o ’ ' _'apprt)arngs whtch wﬂl enab}gfgnd ﬂempower the leamer and wﬂl engendar a £

_':'_qu@stit‘ez«ﬂhig attitude, an attxtuda ﬁé’ wanting tu know @e Bﬁn‘o, 1975 Wﬂh@"& i

o : '19?2) F@uerstem s theory of MLEJffers the pusmblhty of one such approach. 5 e )

e "_._,._The foregomg dnscussxon has lﬁgh11ghted one of the oons:derauons whwh

' II”}

. ) 3 -.__.matwawd the researqh project, that 1s the Pﬁtenually Valuabl o effects 0 fa MLE' x
. : aPProach Dn the cogmtwe develog}l@t of the child-leamer The pzq]éct was =
equally mouvated hy the beneﬁcxai‘“ and empawta,nng quahnes of ueacher* __
.pmfessmnal development (m-semce ﬁeacher tmmng) which has been shown to

N 'eﬁecuveness smdent ach:e:vement, teacher seIf-esteem aﬂd §f“d°“t self—esteem
=(R0we&sykes, 1590; Smyhe, _1988) S e

fLoA

. amdemlc a;tld realworld mteblecmal tasks Sm’ne teachers have desc_;'lbed LE. )

- have an_inferactivg b onefit on’ teaching and Jeapning by-_".é'ﬂhancing' | teacher N

e _._:'.maténals astoo abstract and unfam:lmx tuo repentwe and poorly preseﬁted and . LT

091 Martin, 1984; Weller &cnt, 1933)-1’ o
ST medm%onalﬁbm_m teacher trainm o . -
- B ;‘Nevenheless, thm seems to be,a_-growmg support for developmg i mediaﬁonal_' B o
B _'teac!ungastyle whmh w;ll mxd ég"_.both content and mudahty and' Which wxll '
B _ rig and cogéuuve growth (Haywood Iggﬂ)."ﬁ
Ica'tmnal context, wherc --w teac;h chﬂdxgn to.-' y
o - .thuik“ has heen "incomgatxble Wl the mmntenance of the stams quo (S;kuyf_ ik

n o, ".
‘.';d.

.. CF
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The fmgamg-‘f'r
R echertise and affedt _ 0 |
o fabnc of andyr;aeﬁ.c ang. empowermg partnershxp between teacher and 1eam . o
are the strands of \innovauve enablmg teaclung apprcaches, the lmpcx‘tancebf G

o
-

& .
i .

1 Ty

- ‘I'he heneijts ef teacher pmfessmnal develapu}ent on the quality of eﬂucauonal."_._ :
| outcomee is. supported by an ever expmﬂmg gteratuw attesnng o the éfficacy of_ R
mservice Prnfessxonai developraent for teachers (G‘us‘key, 1986; Ingvarson, R
198?, onr:e & Showers, 1988)» Thel‘e is Strong emdence f%r the eFfects e =
o teanhei\ behawour nn student achievem#nt (Brophy & Good 1986' Kash & .
- “Borich,

d the 1mportance 0f POSItWE self~esteem .as

’ that the self-actuali&mg person is the mostreffeéwe teacher Teachers whm feel : L
positive about tkemselves are liksely m cmate the best ieanung mtuatmns o
| Gy, 199 Madow 1960 C e

o Whi}e teacher m—servme trammg programmas ha.ve been shown to enhanoe thef'-:._'_-f .
knowledge and Skllls of ‘pammpants (Guskey, 1986' I-Iaywood Smi!:h, B

1\

[

"':_.'_--teacher trammg* the: :ill'lpact of professxonal development on lmowledge, shl’,ls .
_-'-:-and teachers’ - self-perceptwns* and the: positive effects of self-actuahsmg
'?_: " teachers on sfudent achleve'nent ‘A number of wnters (Baron and Stemberg, o

e i

?78)_ Notpnly teacherotmming and‘ pro’r'essztonal expemse but elsn _-'; _
| _iaffec'twe \kctm:s and ?mfesswnal self»esteem, 1mpact on. the uverall e
teacherx-learn% interaction {hshion & Webb, 1986; Smylie, 198). The notion "

o of teacher effeﬂttveness § .

_ ‘='self psrceptmn (Rowe & Sykes, 1989 Smyhe, e

g _. debermmant of gwd teachmg. \\These opimons coincide w1th Maslow S nﬂ’tmn e

R ansfnrd, Deldos, Towery, Hannel & Hannel, 1932, Martin, 1984), reeent o '_ |
s reseamh has sugaes&that pmfesmonal development may also have a diréct and : o -
. pomhve effect on teac%n rs
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1987i Bhana, 1987) concur that suecess M the traming of effectwe teache,.g: o

requi:’ps thé comhmatwn of lnmwiedge {teachers familnarity and understandmg ’ |

RO

_ hge (Grundy & Kenms, 1984)

l

IR - AN - S . i e L

CoDefmifionefterms o Lb T e

__ MLB is a Spemal kmd of mteracnon, ;volving 4 hu ; .rpednamr who. o
mta:poses himself/herself between the. learmer and the wdﬁd of Simuli 1o
pmmote effectwe learnmg by mterprenng, fguldlng an:i gW1ng meanmg o the S
: smnult In t}us hnd of interactlon, learmng is mtennonal rather than mc:depmj;_ o :
| (Feuerstem, 1980) | \ |

B of tophcs), s!a]ls (spemfic tlﬁngs that tmchers ate abfa to do), and amtudes L
S (phzloéophzes, perspecuvas and opmwns whl,ch mfarm thbu' teaclnng)

X -' Thns re.search pmject auned to w:axmne t!lesp. mteracﬁng faczors of lmowledge, 3 R
kil and atumdes within a action research paradigm (Colyn & Breen, 1989)

enablmg tlﬂe teacher—partlclpants to be in i y mvomd m‘the P ldeﬂﬁ.ﬁcatmn_-_ |
‘of strategxﬁls of plarmed actlon whzéh"are. Piplemanted and then syshemancally_ : __ _. : |
c submitted iﬁ)observahon, reﬁecnonand o

-Oguitive Besear spmﬁm Educaﬂm‘ Unmm .
a'@m"d) fmm 6 wachrs a‘tﬂ“’ Zithathele Primary Sakool in

. Soweto.., Theprojc f"lﬁj"‘- past. of tﬁé-;’eqmremem of the. M. Edl (Eﬂ

; ?sychology)\ﬁﬂurse at-t};;:.Un§yer§1ty_of_'thg vﬁmmmmd g ;'. e

oW



- T Feuerstem has me;nnﬁed ten criteria or types of mteracnon wmch he hclxeves o
SR a;eﬁmdamentalmmedxamn Theseare' L e '

o o Intantionahty ﬁnd‘ Recipmcxty a desnre w madzate un the part of thé :t
L med:ato:r andaremprocal receptweness on thepartof the Iearner o

o : Mednatmn tit' Meamng - 10"3“"3 tﬁe snmulus mﬂun a meamngful

'-"ai'i’“ﬁ“@dﬁﬂéé?’- .apbiyingﬂéﬁdzihg ndeasmnbmadm-conth e
o {,-_«_.;;_.-_I' _. Cumpetence engendermg a pasmve behef m the salf em}'ihaﬂsmg
o 'strengths |
: R T Regulatwn and Cnntrnl of. Beham:mr pmmonﬂg awamness of the
. N - ._ : - :.. .need fof contm]ledfp]mgd behavm“r g . :
S . Sharmg Behav‘iour ¢enoourag1ng eouperauve lam‘ung : d

et T e

"
[

e Indwiduation celehranng indwidual d:.ffereﬂces and valmng divergent

L _Goil_ Planning - hei;ﬁ'_ng“fglg learner set achievable gopls: < .
" . Challenge and Novelty { encouraging creativity and risketalcng, |

. Self.change - promoting self-evaluation of individual progrels.  * - -

- {E _}_;
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&

and l:he value or slgmficance of the task (meamng}, the medlator pmvxdes. R

In taerms of these cnhena, aMedlated Laammg Expenence wﬂl~requ1xe tftat tlte 0. -
mediafor shuws <a. des%ra tﬂ medzatef and the abahty o séf the scere for it

es meamng ta'the msk by showmg or statmg why the: w.sk is bemg done_'

Lo

:_°_ : (intentmna’ilty), that the media:ee 15 reoeptwe (rempruclty), the medlator j R

examples of the task's apphcatmn ta new sttuannns and contexts, and extracts a:' L

pnncxple or generausa.tmn ftom the task (transcendence)q the medlator

_,:..

.' u

feelmg of empowerment and meatenoe o the madlawe (competence) and.:

: encourages the medxatae to cooperate and sharﬁ Wﬁ_h omers hlsfher ideas a;‘,,
| pmblems“(s{;amg) Durmg this . mtﬂracnon, the med:ator communwataes a-i____ N

offers hmvher unfamﬂlar and novel activitxes (challenge and novelt:‘f)s the'. SN

(‘xndividuatiﬁn), the medlato% faczhtates goal planmng and promohcs the use af
behavmural a:nd thmkmg strategxes, usmg nmstakes anc} errors as cor.sttucﬂve
ieatning experiences (selt«rega“‘atwn and contml nl‘ behavinur) Th& féehng
of compﬂtence mmbmed thh the abﬂ'ty to momtor one § behmour Mds to
self 1mprovement a,nd an awmness ofself chimge. S : i

DR I ) ) .
Q.d o

The ﬁrst thme m:s cntena are. mnsxdered necesaéry and sufﬁcwnt far a
medlat;onal mteracuon Thé rerna.mng seven cn;ena may fnnctmn at dl,fferent
umes where and when appmpnate and serve to balance and reinforce mh

L _. N _ : ; oﬂter‘ .The list 0f cr:tena 1s not fimte ami the sea:;ch fm- other relevant cnteria

”.-(5,.: B

@,
.

media’tor eommumcates a respect for and mlebmtmn of that wlruch 1s dlfferent S _‘l-’:
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-.professional (teachmg) roles. o

...K‘?' S
N B e

R
. -

: Tms teng is used synonymously wna professmnal development and refers
| "'.-'educanonaﬂshjls trammg pmgrammes desngned io prowde oppm‘tumtfw to
' cxpand }mowlzdge and skll}s vﬁfhm an at:tlve Wcsxhng emronment. |

L=

...::. ‘I‘hls refe;s 0 teachers of pupﬂs fmm Grade OnelF:rst sze-(approxxmately
_ ".6-7 years of age} ull 1he end of Standaxd Fwe/Sevenﬁ: Grade (13 14 ygars of o
N : ‘_""_ag) The anag Jﬁshoal Teachers pamc:paung i tlns study compnsed
o ._T'_.','f'faurtqgn taachets of tha Znthathele an iy § ol

:'-.0"

Tius term 1s u sed mtexchangeably w1th thg ctems, selfaperceptiun and

s:elt‘-cnncept to descnbe the feelmg (jposmve or- negatwe) that an mdmdual has o

@

- _.-”towards mnﬂherself “Far the purposes of the present pro;ect, pwfessmnal_' SN
L :..Iself-esteemlselﬁpercephomself—concept ‘refers mom spesifically 1o the (posihve e

oo negatwe) ways. in whmh mdiﬁduah Rercewe thmselves in. relatxon to theix =

L e IRT TUTFL F
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" . L S8 e . . S . tos s - s . to

. “ .
. . R . M ot
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o chnitwc mcorists and educatcrs a:c beccmmg mcreaﬁmgly awarc cf tﬁc]-;_‘ B

\')

- lmportancc of traming teachers who wﬂl promote in ﬂ:exrpup:ls actwe t.hmklrg,__; g -
e e ) se.if-mccvated learmug and cr&anvc pmblem-sclwng as, contrasted thh the

R clasmcal cpprcach where pupﬂs are thc passwe rcclpients cf thcu' teachers' " _
B Imcwledgc Teachcrs thercfcrc e tcbc tsamcd as. faclhta,tors and mcd:atcrs-'_f o
- a ol of cchnench%tﬁEr than. gwcrs of mfonnatacn. Tms necessnates a pa:adzgm
R sinft nct oclygu.caur notzcns cf cducanon, but. alsc in. our trammg of teachers N
| We necd o prcparc teachers w1th hlcwlcdgc, slclls and atnmdes w&uch will
| ) ._ . enablc thcm to movc away from 5hclr trad;tional rclc cf authcntanac""_ e __
| tcachcr-cxperl; whc mcrcly txansrmt "thé facts" to thcir pupxls, fowards a new - A :
rolc as authcntauve medlatm: m aq mtcracticnal process cf tca.chcr‘-learncr___'__ o

g T

. Prcwcus rasearch suggcsts that Feuerstein's fmmcwork of MIE offers 2 viable
| R 'mcthodclogy for rc-traming practismg teachers m an altcmatxve appmach o the o
: tradmcnal tcacher—ccnt:ed "passwc curnculum Thc wholc ethcs cf thc: -
programme is one which encourages the departlirc frcm the - estabhshcd_-
"disabhng" tcachmg stylc ﬁnd mstead embraces a mcdzanonal enabhng" | ’
tcachmg style Part of 1ts appcal is that thc MLE pnnclples arc cverarchmg i ‘
_ concepts which are not rcstdcted o any one. curnculum or body cf kncwlcdge :

) -_ Fcucrstem s ten pnnmplcs of MLE are process-cncntcd concepts which may - :

offer. tcachers an cpportumty o teachvatc and transfcnn thcu' tcachmg 1n a

o

dynarmc and mcdlatlcnal manner S

19



- _-.m

. There is an pxpandmg body of I’fterature (Ashton &, Wehb 19’36 HroPhy &
o Good 1986 Gregdry, 1989 Iﬂyce & Showers, 1938' QSman, 1992 ’Elowe

S & Sykes 1989 amyhe 1983) on thc strong pomuvg hnk betw»an teacher

B _"%and professional se!f pe:rcepuon of pracnsmg teacﬂ;%rs

' 8) - “to deyise 2 MLEin-service teacher training programme, L G

._professional development and the qualuy of educat:anal outoomes, - TheSe

W _'ws suppart the notion t'xat professmnal develapment programmes enhance
teachex pmfession‘al self‘—esteem and that hlgh self-esteem in machers, in tum
L mcreases teacher effecuveness Thc presmt research mvestigates thee clalm
'_'_-‘:"-w1thm tha South Afncan wnl:ext uuhsmg MLB tramlng ‘a8’ a sfiemﬁc ,?d
L = _"__potentlally valuable approach for both professu” al deveiupment (lmowledge { 1d
| '. : skilis) and. fox; enhanemg teacher selfesteem. The mvésugatmn axart-mes mter
_.-"'alm ths effects of MLB teac:her m—semce tmnmg on’ the medmtmnal teachmg

o s '.ﬂ u '1_ . 'iL

\ of MLE as paxt of a. teachex «nsemce txammg programw and to test the |
e &ffectlvenessofﬁﬂs rrlodel. Spﬁﬂlﬁc objecuveswere o BT o

e

'h'T : - . o : R

) bo evaluata whether g.ha prugramme 1mpacts upon the actual teaching

behavxout and self-eswem of parﬂcipants. R

0

The ‘hm of the study was therefore to develup a modei for the. :mplemm%on _ _-_ A

m



'/ Hypothesis 1b;

B after complenng the ML.E msemce trammg pmgramfne,

. 5 .- wy \-q :. j_: (j' -. : < '-;_(":'é. -.-d ._. m ) ._ | .

: D

- to post-mtervent:on e

!.‘_. .

‘&

'I‘here wﬂl be a decrease in thelr use of no:Pmed:ahonal tee.chmg strategles from

““"t"l"’s‘”“‘w“’e“‘m S

o, - )
0

There wxll be an 1mprovamant in the pmfessmnal seif-pﬂrcephon of teaghers..‘_lf._- s

rhr‘t,-

Thﬂ r"mh h}'Pﬂthf%SﬂS fOCUS upan Ehe ﬁnal abjective of the study, namely the e
o ei?aluanon of the lmpact ﬂf theﬂ MLE programme on. the actual teachmg
- \ hehawour md prdfessnonal “self~esteem of paxpcipants (@bjecme vc)dm Thls
E Oblﬁiﬁ‘fe eﬂ%mpﬁsses i ﬂuahty whfch 13 hddressed by Hypothes&s 1 md 2 -f--:

o ) reSpectiver . -,_:::__. :_ o : .-19

B

_'3 '-;," wﬂl be an mcrease m theu- use of medzatzonal teaching strateg:es fmm .
N/ T
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théaathele anaxy School Soweto Subjece; wm';af-selm voluntem'wﬁo
had requeswd m—servme trammg from the Umvers:t}? of ihe W1twater§tan¢ |
Cogm;,ye Research Umt Thmr profesmonahqualtﬁcauons were hvo«yeal; post_-:_- .
secom{;iry-schooi teachmg dlplmrnas as fequlred by the S’outh Afncan : ﬁ
Depatm[;t of Educatmn and Tramg and the:r teachmg expenence ranged.-“--_-_ 0

Irom 5 m 25 years éﬁb]ects mnctmned as the.lr own controls

S

standard Devmtmn ‘7 10 gearg - T
ClassiGradeTaught._ Gradel _ 2 | RN
.- : Standard?;
 Standard 3.

o smndards4&s

(subject teachmg)



ﬂudy,

1) Ratmgs af teachers wdeotaped Iessons

-_""_thhathele anary School is a Zulu Enghsh medmm pnmary SOhDUI (ﬁrst tn o
- ,{seventh grade) mmateé in tile m‘ipovefxsheﬂ black msldential area of Orando *> ",
_4,_-_-__:'.West, &uwéto Tht schcml serves:. the local commumty who ate mamly
| :_z‘,hslau,%@dsluﬂed ;vorkers of Iow socm—ecunonuc status, and is funded by the
B -.:_'.gnva:‘ﬁuELDeparunent of Educatmn ancl Tmnmgg I:lacks basm famlmes Such

.;,:

T m:.:: . -

1i) Measures of teachers’ profesmonalaself‘ pamepuon

' The measureasedtorateandevaluateteachers wdentapesmthg;}VILETeacher ,1 -

Raung Scale {Cogmtme Resear"h Umt, Umvermty uf the Vi?itwatersrand 1991)
whmh h§t5 and unemunnahses the. ten categones of medlanonal teachm;;
dmcnhed by mebrsimn (1979) ] freque.ncy uf teacher behamours was

recgrdl!d for each of the Medlanonal and Non—medxauonal criﬁena by twu Iaters

(The scale is repmduwd in Appendlx I)



it

o _-__Itemhmg sessxons of 20 mmutes durauon

W

ey
(1)

}. 7

Ratmgs were camed out "bhnd" i

NP

N "'In order 0 assmt mth objmnwty and rehabxhty dunng the semmg prooedures, o
o two graduate studente famﬂmrﬁvztﬁ MLE pnncnplss, mdependently vxewed and'
= _- rated each of sn:teen (8 pre-mteweﬁunn and 8 post—mtervenuon) vndeetaped Co

S W thafn the raters dld not knew wiuch sessmns were part of the pre~mtervent10n
condxtmn and Whlch weze Pﬂft bf the post—mtervennon {-ondmon. To aclueve o
this abjectmty. a r.andom arder of presentauon of pre- and post—mtervennon_'__.-.:'. B N
thex-rater carrelationsb were asseSSed usmg the Spearmam, Rank Qrder_ ": '

R 'I‘o ..faclhtate raﬁrg, each category of MLB mcludes spemﬂc bﬂhavmmal' =
- ; mdzealaors wluch can be ebserved and recorded (Refer m Appendzx 1)

'Eaeh teacher was mdeotaped hoth pre- and postnmtewennon wlnle conductmg a .
R tWenty ‘minute le.:son of hJslher chmce, aceordmg to Iuslhea normal teachmg'_’-' L E

"programme. In thls manner, 1t was hoped to assess a “typical" 1esson bemg__'- ?

. given to the teacher J regulaf :-lass of studenm durmg normal teac}ung houn

- {presentmg a posmble methodologmal hm1tatmn

Teachets were: vxdeotaped-_ |

_Ong to tuue constramts it was not posmble for every teacher to be vxdeotaped '. S
o oat premsely the same time. ot}day and this vanable was therefore net contmlled SR

early— nud or. late"mornmg accordmg to thenr nomal daﬂy schedule. Each__:_ _:_ o
mdmdua:l teacher was therefore wdeotaped at the same ume of day for bo:h_.-_._' RN

pre and post-test condmons S

. . FC : . . . . .
,

s



".f: ' For eal.ch 20 mmute tenchmg wdeotape lt was Ppsmble o ohserve and Mﬂfﬁ the..z-n L |
'_frequency w:th which subjects uniised both medlatlonal and non-meéiauonal':-.._::._ - .
| :'-_:behavmur in theu" mtetachon wuh Puplls- To this P“I'Pm each teacher "tum"'»*._-' :
| | '(OOmmumcauve mterdhange) was rated aocordmg to whether it communmted a o -
g medmtmnal 61' non»medxatmnal teacmng Stbflﬁ aﬂd wtegonsed accordmg m ﬁ‘e | .

spemﬁcpnnclple bemg nfédxatedasfollows. AT b )

- -.'-"."'a) Mednatmnal teachmg ccurs when 2 teanher uses any of the ten 1\4LE- e

L pnnmples, . mtentmnahty and reclpl‘OCltYs meanm

competeme mgulatwn and cmtro; of behamour sharf

) 'B)_:i'-Non-medianonal teachmg (Mﬂler, 1991) oocurs When a tﬂé;:m:« ﬂ,g@ -
N .strategxes countexpmductwe br antagbmstm to MLE m that they remforce___‘ R

5 *Jﬁ

7

BT :.-'Pﬂﬁswe teacher-henu'e& mmmg, I0te« leammga °and focus dri the end S

L product (only nne correct answer) rather than pro«:ess of problem-wlvmg _.i S

R '_For the pumoses of thu smdy, ﬁv& mtegones bf non*mematmnal teachmg wefej”- R

i '_ f used, based on those descnbed in a, rece:nt study by Mﬂler [.;991)

&

. ‘-‘:u.. .

i

_* {Teacher requests actions (gives instructions -w‘it_hout explanation).

el :.':, . : .G . . . - _. o :._0 c o - N - S
. o . - . L o




3“ _”Teachm fpmfessmnal self-percepuon was measured by mcgns ofa, semantu.

b, an idedl-rating in terms of “the teacher T would like to be".

Ca a self-mnng m terni‘s af myself asa teaeiner“ - '_ o

- ‘f\\ . .

dxfferennal quastmnna:re cﬂmpnsmg 34 seven-pmnt evaluaﬁve scales (s;zee
o :-?'Appenmx m. Thxs lnstrument cned ina study by Rowe and Sykes (1css9) v’/as
. S ‘_"_"f-'__;-.-adapwa hy these wnters fmm the Prufesmoﬁ’a_ Beif Perceptmn Quesuonq’é:re
:Z;__;' -developed by Elswmh antl Coulter (1977) xt was deagned to measurf, the
_ '-:'-'.'effects of teaﬁher educauon progmmmaﬂ on selccted 63 mensm:fs c»f <
self»percepmz%n in tram‘ee teachers Teachers ate. requued a record thmr

R

Fs_ a- - L

-

\.

Jka

- .
o

& U

) _. B se]f—evaluat:ons by txclung one nf seven positlons between each of two extreme |
e . statements hsted m the table (e g. nglt.’{ ‘v ﬂe:uble) Ill mfdﬁﬂw Wlth ﬂm 5 _.
- method used by Rowe and Sykes' (1989) subjecrs were asked to pmvide iwo:'
'-'mtmgs foreachscale, nameiyu o -~ ()



o -

yxeldamorewedibimmpressmn AR R

\\’ihtmducmry pzase (one sessuin),

By

: RS

meetmgs of 120 nunubes each, The pmgramme f:ompnserl three phases an

evaluanon phase (ane sessmn) o

Ail pre-mtexvenuuu mmsures were oompleted a week hefore the commeneement o -

of the programme Post-mtervenuon maasures were completed two weaks aﬂex
the programr*e had énded, o o

: EXp _limefltal Pl'ﬂgramme ur;riertaken for tl'ns study was speciaﬂy dewsed by
the wnter and toak place weekly nver 2 three month pénod, a]lovmng twelve" i

. The results repcrteﬂ in tﬁm study cmcem ouly subjects' raungs of "myself as a |
teachar" | o
o prov:de a refgrence scale (the 1dea1 concapt) aoco:dmg to which the underigpg' o
- :selffconcept would be evalﬁaﬁd It was beueved that 1f the itnderlymgl__ ..
. '_f_-self«cwcept had been presented aiorie, ranngs wotﬂd be mflated owmg tothe
“effect. of soclal dwrabxhty With ‘the inelu /smn of the two ‘scales, seme”'ﬁ' N |
L dlffemnnatmn between the ideal and t‘he underfglg se}f-concept was expecwd to"._- o

The reason for tmc'lers bemg asked w make two ratmgs was tulf o

| The fourteen teachers wete aIl prc-testad a week pnor tn the oommeﬂcement of o
the Lﬂ.E trammg program::\r Pre»test measures wera thbu' vxdeotaped lessons_
o and ﬂae Teacher Profemonai Self-Coneept Quesnonme_ o L

a -wquqng phase (ten sessions) and " an




) The wnher modeled the role of teachar who taught the same lessoh umng I

mese had been recorded in Enghsh

tx-- . : el

- } _Data ahalysem were cameé out cm all fourweu wlf-pemepgon quesuennaltes yut__ o
- mcleo analyses cpuld be canied out on an!y dght of the- fourﬂeenhdmmp% as

n Mgsixteachers,4 -.unducted
O their mons in the medmrn of Zulu ddalthorugh thése mdeampﬁ wﬂl povide
o frmtful dara for. a future stucly, it

o 'to comhm@;lzingﬁsh and Zuln ana;yses, RN ST RS

- u..._ . e

. Session One compnsed an mtmductory sessmn whlch allowed subjects to

| | :'__:particlpate in arid expenenoe an. hollsnc eacposz.ﬁm of Medmted L&ming_' .
o " Bxpenence and t0 conﬁast%& appmach mth a more conventwnal" o
_-:'j_ '.' ":;__'._'_"mcher-centred" appraach (mdmtape availablé’ fmm the Department afa

B Spemahsed Educatwn‘i This was achleved wa mosﬂe]mg ami mle plny as- R

L ﬁlustrated by the follomg trmmnpﬁon nf tﬁa mtroductory sessmn (phase )

G .

Soet A
" IR

. T . . + e ) . L : e
B J} . Lo .. . . L. . . Lo .. .. - . ..r- . u

e twa dxﬁerem m@thndolugm 'I‘he subjects were encouraged to assume the

o el

: heyoncl the scope of the current Iesearch_ L

R a) mduum l’haae '_ E D - :

o mles of pnp:ls whe would thus be exposed m the same contént hut faught -

"---':""““"’“"““‘”““g’“’"m"‘m-

C ) mediational’ 2 T e

: _ -

e



LI Objecﬁve - Pllpils *wxu keam abmmomsmm Ty

| "T(sday we are going o hwm 4l abaut ‘\TOUNS L
Re;m@ a.ffer me.‘, 4 NOUN is themme ofa person,,_ b

ST e e place or thmg B T TP

P“pm L "A N@UN 1s the name of a pe£sdn? glace or thmgﬂ' o k

' :@ Q \\‘

R f"-" I'upils' (Volunteer some exa.mples) L i

2

T Teacher. B o "A Q}E.RB isa domg word an achon wmﬂ"

c : o . o .
% T ]l"m;n!s.r - “,AVERBmadomgword an\actmnword“

i

]

R

B P'-'p"’s ; W"“‘“""‘*“ ol exampleS)-n ' »;% ﬁ | s

g A ; '. . " 15 n

T Meachers M Kk sithe senenes on the chalkbord. Whichis
o RS the N UN m the first sentence? Which is thc

s 'i’eachen "Can anyone gwe us examples of nouns?" " g AR

P Lo . . .



'. _ _T- pupnls a:e auowed to approach L;ne chalkboard and indicate ﬂieir o
| - 'answel'ﬁ ’I‘he teacher rggponds atﬁrmatwely or nega.twely, :' 3
| dependmg uponwhetﬂer theanswersareﬁghtorwmngf SRR

'.'.Teachew "Here are same worksheets. I want you to
EEL underhne all the NOUNS m\i;ed anw\mms_-f .

I MLE approach -  feacher and stude?w intp@ci‘ with active

.»":

LA LP

oo mvulvement of stuﬂeuts S

- *% Q SR . 1 R m._ i} [ dﬁ‘ o
Ly Obj"h vet o Pupus wﬂl leem 'xbonuupn/;mi 've_;"_'-._ A

Y-

e o . . e 0

“ _mmﬂ@nim anqi REcmRocrrY -

B Tea"he"' . "Tﬂday 1 have. brought a specml parcel for all of You. Who wouid hke o

0pen 1t?" ' “The puplls open - the parcel and dxscover a btmk ins:de. -
it _

stcussmn is encouraged
S X ”a}, L : S

'_ Teacher' "'I‘h;s book is full of words wlu;:h tell us a srory Todajf we are gomg to__:_" T

o leam how to nse words for dlfferent purposes. ‘What purposes can you |
thmk 0f?" Puplls bmnstorm the:r ideas which the teacher acknowledges* o

g Gnod we can usa then'x to send messagen, make up stones, songs, poems)}_ -

[

.ﬁ) .



| REGUﬂmoﬁm'mNTmt 6k ms:HA?Io;JR: o

COMEETENCE .

rwpes and S0 on. Naw izt's ﬁnd out how dxfferent words pcrfonn dlfferent

. | :_'.funcuans Look awund the mom. Let's each have a turn to NAME thmgs | '_ o _.
o we can see, touch and hear All ﬂ'nese thmgs are called NOUNSInames
A\ You cart wnte your NGUN nn the hoard v '

R

. : _ _.;e" "’ o co
o | “Now, _let's all do somethmg wlth our bod1es and dlscuss what wr, are
:domg (e.g smﬁmg; ¢1appmg, etc.) These DOING Words arc s‘:alled
. VERBS. YoucanwnteyourVERBon thaboard LT T

n_ -

.Il ’ . "‘r

Z..a,.

o "Now that yﬁu lmow what NOUNS and VERBS are, lel:‘s havei fun and
practlse usmg them m same games Puplls are, asmgned smaﬂ gmups
‘which take tums to play word-ghmes devxsed by tha me;lmtor (L‘acky D1p
Mm‘}.e G’ame, | Noun and Ver}b Paper Chams, Hands and Feet Domg
Words, Nom'i and Verb Cmquam Poems)

l.
) . r . - . - . - . - I
N o o

Whﬂe pup:ls are lwrnmg by playmg, . the mediatmn of comﬂehence is |
| - achieved via verbal feedhack (prmse), non—verbal (smllmg, gaze) and vla
~ the succ&ssful parnc:pationm the leaming-games o o [

| Pupﬂs are. advxsed td "thﬁ:k before they mk“ 'and are gzven i strateg:es
' ': whereby they can check their answers (e g To Sheck whether aﬁ'word isa
_ NOUN plae the before the word) ‘ S |

U



i

mDIVmUATION SR

P'-‘P‘ls !;avz been ass:gned fo Smaﬂ groups and been gwen games Whlch are”’ L

mteracuonalandrequuethemiosharexdm L f '_

U
. . 1!
B

each gmup member oontnbutes 1o the success of the acthty

B

. -L""\\.' no
S

!anguage creatwely :s achxeved

¢<

" The puplls are. leammg new language sla]ls The actwines p’rowde novel -

o challengmg and motwaﬁng wa.ys of learmng. o

At ihe begmmqggf the lessun, pu;uis are not aware of the dﬁferent AL

o -fnncuons of words and are unable to use words in’ many dlﬂ-‘erent ways

. They have now mastered the concepts of NOUNS and VERBS and have.- '_

at !

. 'pract:sad usmg them in cha‘!lengmg ways

T

i

P U T

The nature °f the games is *“ch that the umque and creauve contnbunon of o

There isa deﬁmte goal bmlt mto each acuvlty e B cteatmg a poem o _
decorating the classroom thh wordﬂ hams _ The overaﬁ goal of usmg'




Ll

L _. " Fmaliy, a bramstonn abpu'oac:h is used to encourage lawcher—parumpams to EREE

o ".generate 1deas and to e.valaate the contrastmg appmaehw. Tha companson

R deitlonall.esson m.ELesson | .
Passive Jistening N ©Aciive Involvement
o _'.Teac.her dormnates i L Teacﬁer—Pupﬂ mtaracnnn

Ccntentbased teaches ~Slallsbased teaches
o whattothmk Lo howtoﬂunk

| '_”:'_embraces the foﬁomngldeﬂs- —_—

_' _. 5nd passive conformxty = tmn creatwely
" "Pxecamaul leammg r '_ Integmed learmng

.wmmm e

B '-'Withoutthepowerofacﬁon; 'I‘Iusclassromnhasthe ; B ‘

power of acﬁnn

@ ;"

- . Sessions» Twn through Eleven compnsed the ten teacher inservice trammg |
oo _sesszons each of whxch ‘focused on- one of the ten mrgeted pnnmples of L
. _Feuerstem‘ s MLE appmﬂch EaCh SCsmon was structured as foliows* o

a -= Rev:ew of the previous sessmn mclumng 2 dxscussion about the

.- implementation of the -mediational pnncxpie whxch teacher.'s had
o aiiempted dunng the mtervenmg weak. o

'-_:j ;Expenent:al denmnstmhon by the facmtator wnh pamu;pauen by

e .._'teachers hlghhghimg the parttctﬂar MLE principle targeted for the - |

'_ : session. (far a detailed descnphon of each session refer to Appendm __1- o
- _III and wd&utapes) ' _

3' . _: : Theoreucal mput from MLE Workmg Manual (Slcuy, Mentls et al

E 1991 ) Thls facused on:



"-__The St“d}' 1‘“"°1V°d a repcated measures or thhm sub_lects desxgn The
. -__mdependem vanabie was the MLE téacher trammg mterventmn an d the' R
N .-dep@ndent vanables werey . o |

s 1) The fl‘eq“ency and WPCS of rnedmtloml Pnncxples nnplemcnted bY subjectsa o

3 _‘I'ea;:hgr p;gf&c_sional self_-oonc:pt rgh_ﬁgg'pxg.% andpost-mterventton R s

9 BrbationPus .

Deﬁmtmn of the MLE pnnmple targeted for the semon
Elaboratlon and s‘.hscussmn ._ - _ : |

T

classroom, commumty}

r Compietlon nf questmns on wm:.: pages (achvg. parncipauon and
self—evaluatmn by teachers) :

w ._-*,! -

. _.‘_\

R b " '.__Dmcusmon and shanng of pamcipants' 1deas about ‘wayg of
R -__-:mplementmg M:LE pnnclples in thmr teachmg durmg the cohng_ﬁ A

' Sessmn 'Twelve compnsed an evaluatmn sessmn whwh meluded the_:' SR
o -_-'.-_parttcxpants' critical ‘viewing 8f their own twchmg wdeolapes as well as L
e j_._-;mformaloraland wnttm evaluauons ofthe programme. R SR

6

' -pre- and post-mtervenuon'

oy The fi-equency and types of non-medlauonal pnnclples 1mplemented%by

E subjects pre- and post—mtervgpuon, e

he .



) Columan ch_"j_

- 'I'he study attempts to examme the relauonshlps hetween the: mdependent and
o dep:ndent varmbles in order to dctermine whether the results support or negata |

:s
-

e __JDue to both the small sample slze and the nature of the data non parametmk

. Spearman Rank order (.Urrelanon qufﬁcmnts to assess inter-tater mhablhty, the._. j o |
" 'Wileoxon 'Test for compansons between pre- and post~mtsrvennon measures of .
:__:?f_thc medxamanal and non«medlauonal belgawour and of professmnal self-com‘:ept. R
- s, were. used to. prowde a. graphm ﬁlustratlon of pre«» md_-
o }:pbst*mteweni‘on measures for eacl'l mﬁmdual teacher B L ERREE

B

E

,H..




Sectmn 3 3 conststs of two parts. . In the ﬁrst part (3 3 1) pre.- and
postwmtervennon heachar seif concept ratmgs across ell sutgects are compared for . i
stgmi'nca:nce, thus addressmg Hypotheﬁ S | S

o

e ey o R | T

-'U'.\-

N5

o whxch medxauonal mtenaare retamed for further analysn& P

I‘n the second sectmn (3 2) Hypmheses 1a, d lb. _of the study are addressed__' -

(sectmns 3.2 1 and 3. 2 2 respecnvcely)

The resuits are presented in *’three sectmns In the ﬁrst se:cnon (3 1) the_.-'- :
Wﬂﬂmﬂc}’ in the ratings. &f the two 131ters is dlscussad and a decnsu:-n is made as o

For a more m—depth understandmg of the data, & seoond part (3 3, 2) is mcluded- | f_"__’._ L
in the results 'The ‘ipeama:n Rank Cm‘rdanon Coefﬁclent is useld to examine g
the mterxelanonshlps among pr&mtewenuen measures, among. post-mtewenuon'

* measures, and befween éach specific . criterion -on ‘its pre- and’ post-rating. . -

Exammatmn of these corelations would prowde ‘an indication of whether:'_-"_,_' L
_ teachers used medlatwnal strategles conslstenﬂy in: the: pre- and post-1ntervent10n Co
' . situations considered separately, and whether post—mtcrveatlon strategies couldbe

predicwd from pre-intervention strategies (i e. w.vlwthex;ﬁ the pre-mter\renuon o

relanve rank o:dets mmamed sxm:}ar on post—test)\t

31 ILQ!‘.:!Z&EQLQQ..L‘SIQ!!Q!

In order to asc:ertam whether ﬂm ratmgs of the raters cg-vaned the Speasman '

* Rank Order Correlatiort Coefficient was oomputed for the two raters for the pre-

and post—mtervention conditions. for- bath mediational and nommedmhonal L
teachmg criteria,"  According to-the critical values of the Spearman Rank Order

. Correlation Coefﬁment with 8 subjects (0.74- and 0.64 at the 0.05 and 0.1 levels_l = o
R of mgmﬁcanoe respecuvely) agreement between raters occurred in68% and 77% . -
of mafings respectively. - The 0,05 level was-adopted, but because the small
 sample sive required such 4 large mean ditference for significance, it was also
o demded to reum the 0.1 ievel as th:s enabled the core medlauoual cntenan of .




"'."'Meanmg to te. mcluded. . Results shauld ﬂlere.fara be mterpreted wnth cauuon a
© the lower levels-of significance and may be regarded as indicating trends in the
e .-'data Inter-ra\ber cor:elanons for medlauonal cntena arc presenteci in 'I'abla 3 1

Medi " 1] 4&:_11:;:1@.._93 _._s.t-_lmﬂ'sn_t.lgn_

_..13';' intenuonahty & o 0,90 #o (},93 m_"_..'-

OB

*

' 0n two of the medzanonal pnnmples (Pirumber 8 Goal Plarmmg and N,:mber 10 Ry
- .Self Change), ‘both raters -recorded zem occurrences o both pre- and-;: o
post-iritervention condiﬁons They ooncurred f:then.{;ora, that sghgects r?aded o

- use these medmuonal sll‘abegles ol exther the pre- orﬁg ﬁﬁtmn mtxngs, -

© These ratings were thus rega:ded 25 COTTS ted,,;,’ﬂn afhirdh jcoal principle . ¢

(Number 7:: Indmduatxo “both riters 'recorded zexd d},_\ ;"'::'efizces on the
| _."-_pra-mtewenuon oondmon, but did not concur on the post-mteivé‘f}uon'condmon A

- On medlatmal pnncxples Number 6 (Shanng Be'mmur) and Number 9_ o

. (Challenge) no sngmﬁcant agreementwasreached o s

Inter—rate.r comlahons for the nowmedmﬁonal cntena ara prasented in Table 3 2

__ "-Table 31.1 Correlations between the scnres nf the two raters . ';-
- Pi'e-mtervenﬁon aud post-tntervenﬁnn i‘or mediatmna! behaviour o

.-‘?’J

Maanmg o,sz-n o ___'0,71*

. Control of Behmour m - ce E
__._.Shmng hehavmur B 033 *27 P
"_"Indmdua.tlon o 'none /, ’2 d

3 ."Goal Plannmg _ none\x mma S
o 10,:__._.._.saf Change " none ..'“éi!ﬁ'--...'. S

*=p<or -*’*. =p<005*~“ T

| -':_Competence i P Y T e
. S Regilaton 0,32_*.*..-- s T e



s .

o
s .-

| "‘ = p < 0.1 *.*"=“b'<--0.05-: -

S J e
¢ L

S .;_;Table 3 2 Correlaﬁuns betWeen the seores of the twn raters - ._ :
. pre-mtervenhnn and post—mterventmn for non-med:atmnal behawour. “

* Request Action -o,'m* -j:_ 0,90 i
* Elaborate Content ~ © 0,69% _'3_ o 0,84 ** S
Repeatafterme v - 090% - 059

| -:YesINoQuesttans-__-_"".:- 087 0,96** e
'__'_Content Quesnans_ e85 - 083**__ T

TR On four 0f the non—medmuonai pnnc@les (Numbet 1 Requmt Acﬁon‘ Number '

o2 Elabo:ate ﬁﬂﬂtent, Number 4: Yes/No- Questxons and Number 5t Content
. '..Quesunns) ratem reached s:gmfcant consensus on pre- and post-mterventwn
* measures. On principle Number$ (Repeat after Me), conserisus was reached on.
- the pre-. but/'-nt the. post-rmtervennon ratings.” - (Close inspection ‘of the data
L 'revealed #possible e.xplanauun fm‘ tha discrepancy ‘When Rater 1 mcorded a
sequence of “repeat -after me” statements as one single ooourrence, ‘Rater 2

' would often regard each repehtmn as a separate enhty resulting in razs&d Scores. . -

- Oﬁ this measure. ) Des;i:lte low pcst—mtervemtmn consensus, both raters reourde.d a E

. _mgmﬁcant IS < 0.025) reductxon m 'rnachers use of mw‘*repeuuow' "Repeat

;aﬁer me” fmm the pre- to the post condmnns - g

- As the study focuses on change Between pra- and post-mtervenhm condmons, ,
- way’ necessary fo consider only’ those medxanonal pnncxples on which there wa \
L sigmﬁcant mwebrater rehablhty oi both pre- and post—mwrventmn ratmgs It“
.. should be noted, however, that observed changés in teachers' use of mediational -
" strategies from pre- to post-intervention canditions, always showed a trend in the
- desired . ‘wecuon, even when mtar—mtar correlanon was 00 10w for mclusxon. )

; “

' In view both af tlus smngent cntenon and of the small samPle 5123, wh:ch

demands a hlgh correlation for significance, a p < 0.1 level of sxgmfic.ance has :

0t baan adopted as the cntcnon 1eve1 fnr mclusmn of strategles Thus the pnnclples
' retahxed for further analyses are: o

T



Numher' 1 Intenuonality and Reclproclty

B Numhm Competencc Gt T L e e

Nuwbers Self Regulauon&Conunl of Behauour S

Numbarl RequestAcﬁon S
" Number2- Blaborate Content - % ¢

« Nuimber 4 < -estoguesuons';_.f SR i

Numbm& ntent Quesnons; o gy cEe

5o

5o 3.2 .n.‘_. ; - -_-.

xgsultsarepresenwmeahless SRR S

o :I'able 3.3 Summary nf sigmﬁcant pre—post mte{{eentmn test scnm"._,

i _r}.

s differemm as analysed by tlm lecaxon Slgn Rank Tmt g

&RWPMW 7 0 00l ‘8 35 005 ,
2. Memng 8.1 001 8 L5 001G
SR A Competence 8 00008 0. 00r

5. SclfRegulation& 7. 3 B 3. D05

Com):ol of Behavmur N u T o k

s '3\‘ R

L el

'1'1113 sec on1sd1vided mto twoparts In;he ﬁrstp‘art(iﬂl) changeamthe |
medlaﬁonal teacmng sttategles are anaiysed while in ‘the seeond part 3.2 2.
changes in_the non-mediational teachmg ,strawgles are analyséd Slgmﬁmnt L

SR . . e o




- . R

I Lo

i

- fns samplemze :

Eaca G T '-T- - L i " et
. L . 5 ) )

- _n W p n W p
8 .s 35
8. 11 NS 7 7

_5 5 NS “5 5

" 7 NS s 13

;1 Request Acuon _ 2 ﬁ 0 05
"2 Eiaborates C@ntent
4, Yes/No Quesnons

5 C_entent Quesl_:i_c-ns

_ - ‘W - Wileexon sxgr. rank ecore g e
P =probab1hty levels NS not ﬁgmﬁcam o L

Note- Sample sxze (n) dxffers aocording to the number of m{: B 3 _

oo

B Raters 1 and 2 agreed that changes from Pren to post—mbervenhon are mgmﬁcant' c
“in‘the case of med:ational strategies Number 1 (Intentmnahty & Remproclty),f_ o
" Nimber 2 (Meaning) and Number 4 (Competetice). - Rater 2 (but not Rater 1)
- "i‘ountl mgmﬁcant changy fmm pre- to pbst«mtmvenﬂnn for Sqayegy Number 5 o B
. (Self Regulation & Controi of Behaviour), - There js therefore some support for -
~ the hypomems that mediational behaviours increase after the. MLE ‘teacher
' training programme. Spec]ﬁcally, teachers: demonstrated mgmﬁcant inereassin
. the desited direction in their use of four of the ta::gefed MLE cnterm, na:mely two -
- of ‘the core. criteria (Intenuonahty & Regiprocity;-
L cﬁmplementar} criteria (Competenoe, Self Regulation & Conirol of BehavmurJ -
_Of the remaining six MLE criterit, raters recorded no Occurrence either pre- or

Meaning) and two | _

_",,_' past-interventlon in-two cases (Goa] Plannmg, Self Change) Both raters did

o . obssrve pesmve trends in the demred direction for the femammg four criteria o
(Transcend&lce, Sharing Behawmn, Indmduaunn and Challenge) however the = } -
., lack of sufficxently hlgh mter-rater eerrelanon precluded further analyms. L

T
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On only one of the non-medlational stmtegies did raters agree ona mgmﬁcant o
decrease in non—mednauonal oocurrences. “There is therefure support only inong
instance for the contennon that nion-mediational behaviours decreasa after the

MI,E teacher tmmmg pmgtamme (Buth raters: remrded i sggmﬁcant dec:ease in ..

the nnn»medaatwnal teachmg strategy "Repeat afté/ me” “from pre- Yo
- “postintervention. conditions, “however .their - post-test ratings did not sahsfy' :
correlanon criteng thexefom this can mgrely be nated as a pos:twe trend in the |

data)

As d1fference scores consxdered by the Wﬂcoxon Test give“ no mdtcatlon of the

ongmal mﬁgmtude of the pre- and post-mtewennon test scgres, but menely 'thexr & _' _

d1fference, it was: declded o déplt:t graphitally the pre- and post»mtemenuon
* sqores for each strategy eonsxdered Using® tlus approach, dl;‘fa'enuahon between
lnw change seores could be made owmg 0. lugh cngmal scores where there was |
little room for mpmvement versus whena tﬂare was mom fm- 1mprovement and
httle change actually mcurred RN R TR

RN

LI

The :ggresswn to the mean effect whe;eby very 10w scdres on pre-tgst mcreaSe-'

5“55@1“"11)’ by chance o average scores on post-test, is tendered minimal by the E
on-parametric approach aciopted Tlns effent on the elata Is thus not further"-' 8

conmdered

n Where both mters recorded eonslstent changes maan percentage ranngs were

P

consldered for graphlc representauon. R S

. . ; -
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Ry As ihdica’t'dd.hﬁ 'tﬁe"pmgﬁing" 'g'gaphs,-posa 3 changes m the des:red dnrections

 decreased for three subjects, | g

E subject

self-esteem, whlcli is dlscussed in the ﬁollowmg sectlnn

A .

c?_-"o T

were observed for the majonty of sub]ects an cnteria namely

Meﬁlanon of Intentiunallty & Recipromty mcreased for fiw Subjects and
Med:anqn of Meaning mcmssd for seven subjects and decxeased for one 3'

] Qetence mcm for all elght suh_;ects SRR o
'S Iation & controf.of behavinur fricreased for ﬁve: subjects, .
decmased for two subjects gnd remamed the same for one sobject. S
On the non-mediational criterion Requests Action, ‘positive resuls occurred m N
tlm mse of a]l e;ght suhjects (indicatmg a decwase in thalr use of tlus behmour) )

Table 3 4 presmtg an overall summa:y of prc- post-mtervention changes in ftha
demred ‘direction ~ for “all correlafed cmerxa mcludmg teacher profesmonal

e .

- -

‘Ihhles 4 Summary ot‘changesmthedmmd dimctinn fawach teacher aml
wcl;measure. S SRR




E | _"As explamed, tlus sect:on 1s prese.nte.d in two parts

’I‘he behawouxs and. self-esteem of seven of the ﬂight Subgects changed m the
desxred dtrectlon thh four. of, the teachers changmg favourably on all

dunensions Furthennare, for all criteria at least 5 out-of 8 (62.5%) and more -

frequgntly 7 and 8 out’ of 8 teachers (87 5 < 100%) cchanged i a\)csttrve
. ditection, . Thts prowdes strong support for Hypothesls 1. chordmg tu the
Bmomlal Tmt thzs result is sigmficant (p < 0. 05) R :

o

'_'_mﬁm&mszr_ohm_&l&s_@m

:‘s“

i I;l thxs ‘section the pre- and post-mte.rvet&mn teax.her professmnal self-conoept
" scores for the total sample of fourtgen teachers'are. compared vsing the Wilcoxon

" 'Test. Once again, the changes in pre- post-intérvention scores are mgmﬁcant and
.- occur in the desined. positive direction. indicating incréased self-concept [T-
L nEld, p '<.00005). The. mean changed sco:e equals” 42.21 while the standard

" deviation is 28:99, - (The data is. non~symmetncal as revealed by the large
'standard deviation, For this reasor. the Wilcoxoh was used in oeeference tothe T
i ) Test) “The data reveal mgmﬁcant overall 1mproveme,nts in teacher professwnal
_"self-esteem providmg strang support for Hypotnes:s 2.0 ~The pre- and
o _-post«mtervenuon scores are pmsented graphically in ﬁgura 3 6 - '

e
ra

: \\ ) C;? . | S C w o ,

. =
R B

a



i

e i

WL

i

P A L Ll b L N L

R . B .

S R

il

<

. v
i .
.

. Figi38: Brofessional self estsem ritings - pre and post intervention (lotal group)

4

L TN

1213 14 O

& .2 8 Bt

L ;

-l

[=)
v

——
r“:‘ =

.5




B

Hoe L

.. o

I&R 100

. In th:s sectmn the selectaﬁ pre- and pastumterventxon soores on hotlf teacher

self pefcepihon and on mediational hehaviour are corre!a.ted nsing the Speannan
Rank ‘Orxder Correlatmn Coeffncients to examme the possnbx!xty uf
mterrelattenshxps among the measure.s. S : IR
Each set of eorrelauons consists nf measures on w!uch cansensus msted between
_the tWo | r'tters As such, 'I'ianscendenne (Med:auonal Pnnclple No* 3) was
mcluded among the post-mterventmn measnres, wlnIe Repeat. after Me

(Noﬁ—medmﬁonal sl:ategy No 3) was mclnded among the gre—mﬁervenuon

Tahle 3 5 Summary °f Signifiaant Spﬁarman Rank Order Cnmlation P

.5-” o

I &R hi‘ean. Comtiet. Se]f'I_{.; _;;eq_g.:j 'ge;,-_.- St Est

-

Mean., < .1_.-00.-*._ e
SEIER. QQ74* " e ™ ., 1-00 - a .' e
Req Ac’ . h ) Q‘Q} __.. ’ o . 1’00 . : .I\. u'\ X . ._Ze . ..
Bepeat'o 0;76* L -_ . N ,; . N 0.9 *.*‘_- m_ - ' i!ooﬂ - ;",. - : . .o
- Self E.. 0.31* e A e e e

: The only slgmﬁcant correlauuns amangﬂgre—mtervenﬁon mes rés are mosg -o__ '

bgtweeno Intenthnh ty & Recxpmmty and Self Regulatlon and Comrol pf
- Behaviour (Spean'nan 0.74. p < 0.05)y bctw&n Inte-:tmnahty & Rac:lpmmty

© - and RepeatafterMe (Spmmar = «{) '?Gp b gOS), b;}twqem Self Esteem énd -

anmg (
Regulauon

arman. = 0.81 " p(OOS)andhetweenRepeatafterMeandSelf
'giContml of Behaviour. (Spearman = -0, 91 p. < 0.01). The

_' correlation between Intenuonahty and Recxpromty and Repea{;\ after Me

appmachesslgmﬁcame(p<006) o e

LY

: .. 47‘_.:
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A

PR

 between Seif Esteem and Self ngulahonﬁnd Coqtml 0f Behamur (Speamari

071 p < 0.05) RSP

No measures were s:gmﬁcant!y correlated on pre»post mte:venuor‘./m geneml S
therefote, the pre-intervention, " post-intervention,  and: - pre-post mteryention__._-.' LR
- correlations: are not- sagmﬂcant It should be remembered that 5% of all -~
 conrelations are’ ekpected to be significant. by chance, “The few significant
onrrelanons may thus. be spﬂnous. These data mdlcate that teachers afe not using~ - .
stmtemes copsistently either on pre--or on- posb-mtewenuon. “The observed_'."‘_'_
changas are inconsistent- across : “gjects and meatures making it difficult to .
predmt pa‘étﬁmmenuon outcomé .;rfrmm-mtamnuon performasm. >-Some - o
. teachers are. nhangmg,,e more tha.n nthers. (1 . ’I‘hey are. changmg then: rank' e

w

orders.)__ B R

o PDSt-mterventlun mmure:‘"?]’l% r.ml}' sngmﬁcant oorrelahon ohtamed was’_' B




) I—Iypothuis 1- Stgmﬁ""} -
S tmchmg sters of teachers aﬁer their partxcxpatmn m the lvﬁ,,E mservice tratmng
L f-.pmg:amme e . ; SRR

o

’ _fThe mterpretatmn of ﬁndmgs is presentqd accordmg o the research hypoﬂleses

"\%@

dtfferences wﬂl be- abserved in the med:at:onal

- Brpothesus la‘ ' There wﬂl be an mcraase in thw use of medtauonal tuchmg
B .strate;gles Eom pre.- mpostqmervenm‘;_’ o o

e

Numberz Meamng

' Numberd Competence IR }complemenm
' Numbe;rS ‘Self. Regulanon & Contml of Behavmur o o

criteria

P

- The results of the Wﬂcoxen 'I’est mamate that mgnlﬁcant cha‘%as in e desn:ed L
B _dtrectlon (mcreaSed occurrence of med:auonal teaéhmg) wcurred for four of tha" ER
o -. ten demgnated Mpnnmple%lcntena namely SR SR R

- ’ '],‘he aba% ﬁndmgs are ths. vahdatory of Hypothesw 1a mdmatxng a sxgmﬁcant o
- jnerease in subjects' use of medxatmnai teachmg strategies from pre- to

- . postintervention for- two of  th three céfe MLE criteria (Intentmnahty &

- : Reciprocity, Meanmg) gnd for two complementary MI.E cntena (Competence,

- post—mterventton)

- Self Regulaﬂéri & Control ofBehavmur)

. Wxth regard. to the remalmng six MLE pnnclpies, Iraters concurred that no
" occurrences of ‘Number 8 (Goal Planning) and Number 10 (Self Changs) were
" observed cithet pre- or post-intervention, "Although low inter-rater correlation
e precluded further analysm fo; the MLE pnnclples of - Transcendence, Sharing

:'Behavmnr, Indmduatmn and Challenge both raters mdepeudently reoorded trends

in the desired du-ectmn (1.e.. mcreased use ot’ thase strategies» from pre— to
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A pusmble explanauou for the slgmﬁcant 1mprovement noted in certa.m';ﬂ'_.i.

- mediational su‘ategles and not in others, may li¢ in their familiarity to participants
" and the clarity and ease with which these concepts « .1 be understood and put into- -~

© . practice. Thus new ‘concepts which were nevertheless familiar and clearly o
" understood’ by . subjects - may have ‘been more accasmble to chan,e than Jess -~

familiar and more abstract concepts Fo]lowmg thls ;reasvmng, more famxl:ar o

o hﬁEwnoepts ould mclucte'- e Lo

L__.

r'.i

S D
. Hn‘

I_i'es‘s- famiﬁgr.mﬁ-concepgs-womd {hemfore inci_ude:-- e

% . e . __(_,f.

Tlg\xs MLE concept may appear more abstract and Jess speclﬁc thass J~e prevxuus." .

N Tbese outcome results thus p :de overall vahdatory data for Hypoﬂles:s ta and oy
" lend support to the. msearch of implementing MLE as an effective. teacher
o inservice training pmgramme The differential 1mproven{ent of some medlatwnal o
_ ist.rategies over othemwanants further dlScwsmon. R S

_ 'Intentmnahty & Recxpmclty operatmnahsed quwe exph"lﬂy (mfer to'_ A
~ Appendix ) in terms which are already familiar to teachers; - "Teacher comes = .-
. prepared for the Jesson and creates a sense of anticipation by changing classroom SR

C ':atmosphere“, "Teacher 1s mllmb,xto ra—explam when work 1s not undmstood s- o

L 'Mganmg also opemtmnahsed ina clea.r and. readlly accessible manner: 'I'he.__'_" S
~ feacher explams the importance or value of 2 subject”, "The. teacher gwes_--'.

o _:posmve or negatwe feedbaokmexplanahontuastudent's response SRR

. 1 lﬁ'anscendence - "The teacher explama a ot:moept or punclple beyond the scope' S
;"_nf the. present subject matter" "The tmcher explams how the underlying process
'm solvmg a problem can be apphed to another sr.tuanorl ' e

two and may therefore have been. harder for the teachers to put into practzce. In i

- addition, the training and experience of teachers in the sample (indeed of the

_majority of pracumg mhcrs) have promuted the ethos of cvmpa,rtmwt&‘;.mﬁ‘%“
: 'subject teachmg a5’ Opposed? to . mtegratwe tea@g,ng P Dﬁc@i 3
| ',compartmentahsed thmkmg dnd teachmg caqiot. hé;}.%m_ od Vel

:1') &, s 3

o




B __e.rpresscd by Blagg (19‘}1 p.IGS) who writes, "Many tmghers were ables to
 bridgs 1o their own subject areas but had insufficient knuwledge of othér subjecf’ o

-_"'dnsciplines to help PIJPIIS makecmss-cum::ular lxnlcs" - AR ) :

Cmam MLE pnnmples may reqmre longer trmmng and practise in mrder to he
- _suoceasﬁ.xny mastered uDunng the pmsent research each of the ten MIE ’ -
pnnc:ples recéived equal prominierics, Thus while certain concepts appear W

. have been successfully understood and applied, other more complex concepts may .
" demand additional time and practice, These might inéffide the MLE pnnmples of

- Goal Plannmg and Self~r.hange which teachers were unable ¢~ apply in either. :_
. their pre- or. posb—mterventmn teachmg sessions,” | It may well be that our =

- traditioral, auﬁmntanan teacher-ceritred- ciassrooms ster. laci of control agd
evaluation which are external to the pupﬂ, makmg the methatmn of self p g &~
andevaluaagn relauvelymom dlfﬁcult S e I R o

| Rt Ea
. -Hypnthes*:s lb‘ ‘Ihere wi,llbeadmeage in mbjmr use of non-me d: atinnal
'-"m“‘“gﬁ‘meg‘ﬁ from pre- to post-ﬁntervenﬁm,. T

.changes in the desued dlrectxon for only one of ‘the designated stzategms ie a

B 'teaclaer trammg programme focused expll(:lﬁyc upon the acqmsmon and use of the

_ _ten (posmve) MLB pnnctples 1t was also proposed that certain (negatwe)

on-mediational teaching stmxegleﬁ WOuld be reduced in- frequency. ‘These:

’ non-mednat:onal strategies were, however, never expiicztly tacgeted durmg the”

L ‘m the case of the non-medlatwnal su'ategxes, _mter»-rater consensus ravealed o

,SIgmﬁcant decrease in su‘b_;ects‘ use of non—medmu:mal strategy Number ‘1 - . o
" Reqguests Action. Thus, I-Iypothes:s 1b-was only parually supported by the -
research data. A’ possible explaation for this result is that while the MLE

| __"'_'-teache; training sessions and were therefore only affected in an indirect incidental

-marnner. This observition adds credence to the power of speo:ﬁc, focused

medlauon over incidental learning. "Whereas direct stnnuh impact ... in a '.

' u' e -"'g‘,: .
-'? "

In surnmary, stattstml analyses of" Eha data eud overall trends suppo:t Hypothesls )

1a - -suggesting - that for certain’ mechatmnal strategms sub,kects did indeed
demonstrate stgmﬁcant it .eases in the use of these pnncnples in the;r regular

- _ classroom teachmg pracuce. As pamclpants were not bxposed to any mput other

st

e AL

e haphazard random fashion, medxated stlmuh cannot escape atfﬂﬂnon.. and
-recognmon (Blagg, 1991,11,13) _ _ o TEEERET

- P

=5 "*}:ﬂ'



o

i than the MLE inservice trmnmg durmg this fime penud chan,es in their iﬁn:hmg' ST

bt‘-‘havlmp/' ¢an tentatively be ascribed to this intervention; ‘These dara uphold the |
as 2’ potentially effective. rndans of xmpmng R
'hmg 31" ' _S- ; F‘Lﬂh&f subject:ve ‘Valfuﬁtlm} rﬁn- ﬂus gpnmum is_. c

 value.of MLB teacf'ar /f f i

mediauonal e
¥ 'tten feedbqfk of the pa.rtlcxpants s L

—

¢ learnad m.w meas and sldlls wmch allow me to break away from ﬂsld Oiﬂ .

R gamad mslght into ne:w ways of t.,achmg :
"The MLE appmach isa challenge to tmchers anc! pupﬂs

methods .

R "MLE i 'nore 6hlld~centred"

..'0: )

.\ )

The genera:{ consensus of oplmon among paruclpants was that everyttlmg they IR

| had learsit in the programme was of praétlcal benefit and could be used \mth the:r
U Pﬂpﬂs in thuclassroom smuatlon R

Hypothesxs lb found: parual support in that there was a mgmﬁcant :educﬁon in - o

| only one of the non-mediational strateglés employed by teachets, Xt-would appear - ;
that dehberate, focused medmlion is essentlal before behav;oural cha:nge will oo

_n.'

"\-\. o
.f

K “ iiypnthes:s 2. IThere yvnll be an imprnvement in- the professional

- UThls reswch axmed at promohng 4 poszuve professmnal sel\wew in adc?itton tn e

Self-perception Of teachers at‘tm- completmg\the Mﬁé mservme tralmng EUP

iy : - PR : : i o

' _sumulating parhcipants with” oppoftunities to develop knowledge and skills,

' Various writets support. the contention faat change in profmtsmnal self perception .
_holds particular promise as 4 criterion for judging  the effecuveneSs of teacher

 inservice training: programmes (Blsworth & Coulter, -1977; Rowe & Sykes, o
1989; Smyhe, 1988). ‘I"he results of this study revealed 2 higuly significant

O\rerall increase ‘in’ - the teachers xatmgs of their professmnal self-esteem |

(p <0 005) ‘suggesting . that they- permved themselves as. more competeiit and _

conhdent ‘teachers after pamcnpam:g in the programme, . A breakdown of

individual raungs ‘showed a- dehmte increase in’ selbeswem Yot all parncxpang;, e

. with the except:on &shght dectease for one parucxpant (s¢e figure 13,6),

'I‘hese results thus prc)vxde strang vahdaborv support for Hypoﬂles:s 2. While

oy



Fl
L

~ potentially vatuable traini g courses- which- might enhance professional .

e self—es::ee:ﬂ the fesulfs strongly uphold the positive effests of the MLE teacher-'___;'_ B

- inservice training o the proféssional self-perception of pamclpants and support .
the notu:m that pmfassronal devalopment has a mrect and gomtwc effect on

- teachgs‘ seifperceptmns R c?

TPy

It wuld thus appw tl:at the, MLE Teacher Tmmmg Programme has. the potent:al- o
o enhance teacher@ﬁgcnveness by addres;mg the mtemctmg areas of mowledge. L
(cognitive domam), skills- (b{moura;l domain) and by rmsmg \teax:her -

pmfessaonal se,[f-esteem (affectw domain)

e

o

W af‘t ".‘;_M - .« | r::. .

e

Winie thQ, results offered some sngmﬁcant unprovaﬂ;enls both in sluns (increased |
use of medlauonal Strategies) and in attitude (improvement in professional
selﬁ-pemp%ion), certain limitations of the study, of the intervention programme S
-, and of the assessmem ma&ures need to be mnsldered together vath sug,,esuons_

" forfumreresearch _
-Linﬁtatiomal’thestudy I o ?
. . ,--._ ’ . I,g \‘j > L v

The inesmt smdy, although lmuted pravldas supportwe data for m teacher R
* inservice trammg asa wabie*and effective approach to enhancmg teaching shug ) o =
~%ind attitudes. Not only has it the pqss;bﬂtty for extending knowledge and honing
mediational skils, b“t it also provides - stedng wvalidation for the affeStive  ©
dlmenslon Qi’ ongomg teacher cducatmn in general and fm- MLE h‘ainmg o

: HA major lumtatiqn of the gzrwent slz;ldy 1'{ tlie lack of eontrol groups agamst whnch'- 3

o evaluate the chaviges ohsered ! 'n the medjational behaviour and pmfesmonal'_- _'
self-esteem of sub;ecgs As this wi’s.s not a ngorcus expenmental study the extent o

.!i'
8

5

| R ’ B, : o & AR L
_ _' achmw!edging that the prese t teacher insemce programme ISDBIJI one afqmany. R

S



i & 4}ﬂtervent10h 1tsc1f o D Toe

' -'o..

| /ﬁhree group deslgn avaluaung tha outcome vanables oP

,\L a the m..E insemce programme gwen tb an expenmental gronp of m«:hcrs :

h an altam&hve t&acher ll'lsemoe l{ﬂllﬂfﬂg pfﬂgmmtne (Sllch ,as Instru Iﬁeﬂ tal .. o

Ennchment§ -ghven: tu a second experimental group of teachers .(E2)

o ey a e&niml group of teauhers (C) ret:mvmg no msemce mtervenuon

ﬂ' . :i ;r' B -

g ‘ Desplte the 11mtatmns of t‘ae repeated measuges wnhm-subjeect paradlgm )
however, the present study was able to evaluate the effe:cts oﬁ the: MLE teacher

msemce trammg course upon the. selected nut‘come vanables (mediational
behaviour, prcféssmnal self-asteem) ‘As theqtmcher-parnc:pants mpresented a

stable. populatlon, at the tnne reoewmg no input other than MIE tj_ ining, any o
Lhanges from pre... *n mst—mmengon coula most hkely ‘be ascm; _ w th e o

a o

.....

o to wlnch msulm can be ascnbed soIer to the MLE mtervermon must be treated .' '. E
with cautmn A more exactxng evaluat.ton of the pmgramme mxght mvolve a

liarger populanon of twclgers. Nevertheless tlns remrch can pmvuleaa usaﬁ;l '
p‘ilot study mformmg fumre large-sca!a ngorously controllad e:qaenmental e

The Jack of hi,gh mterarater consensus on’ certam stmtegles may ba regatded as

atlother imiting facto¥, " Although both raters were pos}-graduate stidents familiar

with MLE their manner of rating. certam strategies may have varied. Ratmgs L

wam done-completely mdependently Therefore, whereas one rater may have

=

_ recorded repeated oocurrences of a behaviour as but one mc:dent the other fater 7

n'qhy have recorded each tepetition as a discrete incident. (This dnscrepancy may

: -hma resulted in thear observmg sxmilar trend )but wlth low correlanoﬂ)

'._ﬁf“’ﬂ’él‘ explananon for 1mperfect consensus may be found 30 the aveﬂap S

o -_hwtwaen ertain mediauonal strategies such that one rater might have ascribed a

Frtam behamour toa parumﬂar MLE category while-the other rater might have 5

categorised the v,ery same hehavmur d:fferemly (e.g‘ Goal Planmng/(:hallenge)

LT R s TP

et
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o The pammpants cntzc;sed the usage “of Iougwmde,d t@m in the MLE Trmmng TR
- Manial, suggesung thit tenquogy coult! be s:mplzﬁed and mew corl,pepts_; BN
. presented ifa clear, comprehénsibie manner. This was well demonstrated during ~ ,
-7~ Spssion. Foug (Medtauun of Compebence), ‘when the parficipants themmselves |
d suctessfully modified and.simplified the language. of v
minology used, in- the MLE Manual js: designed for v
compmhensmn may have been difﬁmﬂt as T

" scale may pe further factor analyghd Into clusters of attributes constimting,
affeetm dlmenﬁton'; such as’ "Orq“erlinass", "Creahvnty

. suppomveness" _
= spec:ﬁc med:auonal vanables may girowde addmonaj ﬁ-mtﬁzl data in a fowre -

'-:'More ngomus trammg of mters may be nccassary o 1mprove mter-rater
o 'correlatzons in future studies, (The present ;;tudy allowed one supervxsed trammg
sesmon durmg whlch raters pracused on tw&teachmg wdeos) o

{] Cel S T T

- fasilitated the session,
"+ the manual. (AS the 't
0 "firstianguage" English speakers, |
R _:pamw'pants have. Bnghsh asthelr "second-}anguage")

R mmxmmmua measu* wres ©

S - --:; ‘thle the ilse af wdeotapes affords a permanent, reuhsnc and aocessxble nwasure s e

o of teachmg behaviour, the MLE teachir rating seale: could e further reﬁned to 5
o avmd unuecessary nverlap a.nd duPl;cghon of strategles "

@

o

- Lumitaﬁﬁmofthepmgmum L S a*

L
Lo

= “

'a‘;" a ot N A
] : .

o The' Teaem P'mfessicsnal Self-percépﬁt}n' Raﬁng Scale (Elmm ‘& Coulter,

19’?7)m%1ded a global measure of 1bre— and post-intervention self-esteern. ‘The

"Warmth and
The mterrelahopsh s between these afﬁscnvc dimensions and

- t

L Another unavpxdable 1mmatlon nf the progmmme was the t;nle avmlable, This __
o was not always sufﬁment to fully. inhegta#e and 1mp1emen: cenam of the conccpts o R
- ang. is. reﬂecwd in the’ dlffezenual results on cériain MLE pnncxples. A futurer
- programnie should take into acoount ﬂ‘;g adchtmnal ume needed to med!ate more (f
| bemtadnowloomespy o oo



- snﬁmfy aﬂ&"‘am@m _- e

_ ' 'Thls study exammed the effects 61':. speci . AR
R pmgramme ‘on the mediational teachmg and professmnal self-esteem of inseihce
- teachers, Significant regults were cbtained on' four of the MLE strategles,f
- positive trends were observed on four, and no chazs%es were observed on two. i

- For non»-med:ational strategles a s:gmﬁcant decrease was ahtained on: anly one

- 'Qrategy, whxle prmuslﬁg trends were. observed -on anothier, A significant)/
L :mpmvement m}professwnal self esteem was obtamed for all but one parncipa.nt o
. " The overall findingy of the stdy thus revéal posifive. changas in the. medlauonal S
- teaching behaviour ‘and in ‘the professiopal self—esteem of the mchers who,_ -
.pammpatedmthem‘ﬁly ':_.__'cetrazmng . . . - N
e hteramra on the - unpormnne of med;atmnal approac;hes 0 teachmg and
S '-’learmngprmentsas&ong;;mse:nfaqourofmmmepomuveeffwtsxthason: o
" -both the child's intellectual and psychologxcal dovelopment. ” The principles of

MLE are mmed at tﬁcmtatmg an interactive "mmtauonal" lsarmng enmmnmen: -

s - where pupﬂs can develop feelmgs of competenoe self regulatory behavmut, and |

' sharing behaviour as well as a, sense “bf individualify and recoptiveness to
s chailenge znd charige, This approach streisses that learning mustbeplaced within .
;A meaningﬁxl, urposeful context and that concepts be linked and integrated ~not =
- presented in’ isolation. . Feversivin has stressed the iniportance of mediational
- ~téaching and. learmng atid has warned that insufficient MLE will lead to cultural
. deprivation (failire to integrate the  culture in ‘which ane Tives), teduced
 modifiability and deﬁcxent cognitive abilities (Beuerstein, Rand, Hoffman & -
: 'Miller, 19803, Adverse political ‘and socm-economm “factors have played a part
. inthe educauonal and eultural deprivation suffered by black South African pupils:
. (Burman & Reynoids, 1986); as has the limiting, disabling cumculum imposed _
by the system of Bantu Education. Mediated Leaming Expenence offers an L
" " educational approach which is cumculum—free and wjnch may tmly* taach

- chﬂdren “ow to think and not what to think®,
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4.

- stndents ask'questiéhé releVa.nt.to"the subje‘ct matter -

) 'Teachem gw&e apprapnate fcedback on students verbai oontubuuon. :

. ?Th-e.teﬁéhar explaiﬂs the' reﬂsdn. fo‘r focusingf on a subject. S

Teacher arbu_s\es::s#u_de@i interest and ‘motivation.

S a

. "I’eacher is Wlliulg to m—axplmn "’when wa:k is nat undmtood

%._'-'. e E

_Tw:her cnmes prepared for the iesson and creates a sense. of anuclpatlon by'_
ehangmg ch';;.pom atmosphere. s S . :

'.Meaning

Gh

. _The tmcher explams tha 1mportance or va!ue of a subject.

e

The teacher ttansfoms matenal by changmg frequency andlm mtensn’y of o

Presentatwn. i

i
i

-Th'e teacher gives positive or iegaﬁve_feedback in _explanaﬁoﬁ._toﬁ_a s_mﬂ'ents

-

_-'I'he teacherasks more "how and why queptlons - prooess questions. _ Ce

Transcendence o ”"'_ -'

_l.'

'I'he wanher explmns a ooncept or pnnciple heyonc! the scope of the present
sub.;ect matter U ___\-_\_._

o

B N

. Wi



o e

'I'he teacher expléins’ﬂfg relauons!up of the subgect of the lesson to pravmus m;
fumresubjects _. Sl S

\J . .

-3 _The teacher Bxpla.ljns huw the underiymg prmess in solwng a. problem can. he .' -

o _._iedtoanoﬂtermtuauon. -v;“-

o RS

- 4 ’I’h& mhef pmmobea fhe use of work habxts which are useful beyond present

. Chm petence

_.,-) .

| B 1 _'l'he teacher se:lects and presents matenal appmpnate to the students 1eve; of

| 2 - -_Th& tea%her phras'es quesnons acco@ng to students level nf compet‘ence

I' : 3'I‘he t&cher enoourages students to bw/aware of their progress mlatwe to theu’
. own standaxds | - - = | e

o . 4 .- The " mﬁ, breaks down a complex u}sk mto ns mmplergmts to reduoe anxxety

- ; . s, 'The teacher pralsw successfui steps towards completnon of a tash

o 5 : -"I'ha teacher rewards partlmpatmn in an actmt}

| 'R'_égulatinn. a’nd Cont’tol _'of Mayium»

. The teacher msnlls fn smdents hehavxour conducwe to Ieanung good classmom
; 'management. ' - ' o
S Theteacharrestmns the _inappropxjiaté impulsiveness of students.

Lo

. The ta'cher ancoumges siellf di;v.cipline i:i- stﬁ_cl'ents;

Cwm

-4 The teauher mudels respect, comnmtment and perseverance m ciassroom

“F .
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. ")_'3--_. .
b

o

i

_Ind;viﬁuatwn

w0 “u

& - 'I’he. teacher éncourages mdspendent,f *’l nngmal ﬁ:mk:mg and gxm Gppurtumty
k *_.-for mnovghvmtb:k. L e

‘I‘he twcher applxes effeauve gfoup teachmg methods

'-{} B

{}

SR

. ‘r'

L 2 The tmcher eucaumgei smdents ta shaxe theu work expenmoes w:lth each other. :
& The teacher shmsﬁrappmc:h to selwng tasks mth students. S |

. m The teacher encourages students to help each other and facﬂ:tatcs peex mtonng

6 "‘;{'he teacher encourages smdents o empaﬁuse With the feehngs uf others. . _:. B o

7 The teacher selects su&iect mm,,r whmh emphas:zes thé 1mpo:tance of

1 _._'I‘he tcacher acoepts dwergen.. approaches in solving mproblem. x - Y

. 3 - '-The t&ncher bts students choose parz of thetr ciassrqom acﬁvities and encourages
o dwersltymm:eofnreeume TR

4, -The teacher enhances posmve aspects of cultural plurahsm o
5 Thﬂ tmher Svpports »r.he nght of a smdent to be dxfferent. o

6 The te:lcher mfmns from a.sinng for total 1dent1ficatzon thh har values and
o '_behefs.____"

e
i

:\...?.

=i

el

3
2
T

R (L




. _'."Challenge and Novelty

N '_j‘rhe tcacher encoumges onginahty and creatmty. L .. o

n e L. s A . :

The teacher encourages perseverance am:l pauen@g in the pursuﬂt 0f g m]& { . . . -

=

i The teacher grplams to students the strategy undetrlymg goal Plaﬂmﬂg L ( ) E

o

: _' 'I'he wacher deveiops in tha student t.he need and abxltty to xevww and modtfy
e _' goa]s aecordmg to changmg needs and cm:umstances

|>

B ._The teachar msttlls an autgngmous atmude in the students for thetr fumre

Ca, n %

The teacher make& avaﬂabie to the students challengmg, nuvet and complex
'_._'-.'i_sttuattons | S : e

- : -'I‘he tm:her enoourages students ‘to create theu' own exampm and to pr.,. mt them
totheclass S o _

_The teacher helps the student annmpate the sattsfactmn of completmg a task

. _'I‘he teacher encuuraggt stuctents to persevere thh dtfﬁcult tasks

o

' The teac:her fnsters the need and abxhty of students to set reahstm goals fnr

| The taacher madels goal d:reched beht':dtour* g clear goals for each 1esson :- LR

The teache.r ancqurages mtellecmal cunosity " _' R __ * e



IR

1 The tEacher prombbes self avaluatmn o’f mdmdual"‘progress

o

ot

=

Rﬁ 2 2 The teachar dtscOurages students from usmg external cntena for measunng
Prﬂgfeﬁ R RN R AR

| 3 The t;acher devemphastzes {pbellmg of students

| 4 The teacher genemf an awareness of change w:thm oneself

¥ ':“__‘

’I‘he teacber mndels self chang,r byushanng hqr growth and leammg expmences;s :

o -




L warm
- thaotic _
- . comforting
frieadly -

freee - )

. lueid | S
systematlc

- insuling o o
. creative . b

efficient -

‘adaptable. - -

- enthnmasue o
- inert -

: magmatwe

confurming

- rewarding

fulidtled .

stressed

burnt-out

L B

EER. --x«'_* -u-:_f:- O £ * ** %% Elb""'*_'if*_i'r_'-'ﬁ"_,.é#_j-.ae_:."'% * % *_?*'_1 * * * *

:-_":;-_;.5_ e L

T
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C R

TR R A X R R R E R AR N R AR TR R KRR E R R R **

-

-****iwk&4*ff*iﬁf%*Eif%ifﬁﬁ%kaﬁ;
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P

=

D oa-

OREE R R R KR KK KR RE LA BT KRR KA R EE R

66

i | Please rabe yourself adcordmg to the follnmg critena‘

X My&lf as a teacher
Theteacherlwouldhkembe

EREEE SRR AR EE LR T FE R R D RN RR AR R R R R R

AR * % _*_ . __ag'. * ;'-&" %% -'i__f‘a's}' *_’.i f.; '.'&.lu-‘i'__f'_&-' + % “;"_n kR A

i

estee'mmg
- unereative
* " organised -

uncunvennonal

“'dlssatlsfied
clear: -

L Uc_unpr ed s ’

mfannmg
hberated
stale

kind -

ng;d
' unentgzmasttc
-energetic
Cunusual .
ummagmatlve
© inefficient
ndn-con;fam:lmg

pumshmg S

relaxed

energlsed
msecure

s




- 5 Intenﬁonalk%gﬂlad Reciprocity

- "'Transcendenee

_ - Wm:k ttu-ough the mamlal pages dild mmses 10 famﬂiansez fzartlmpants wuh new .
% _-concepts : o S _

RV
W .

SharingBehaviaur o

A o med:ﬁtﬁ Intentionahty and Recipmcity s |

.\"'=-. . A B .

oA

- -'(;f_'_

o Monvabe the prmmple via 8 R?}axatmn Underwater Fantasy ’The' facﬂuator has E
L pl;ﬁpared ths script and drawing materials (mtennonahty) The teachers wﬂl parhmpate o
. mtharelaxauonandfantasy (recxpmclty) T e S

'-)!‘

e .
Ll

R:‘

Regulation and Control of Behaﬂour | e

e

- Insttuct teachers to "relax, breathe deeply and create o 1sua1 zmage whlle hstemng to |
_'..-thefantasyscnpt T S .

. Y

. Tt_%&cht_%rs _sh_a_re the_n' fa’.ntasy_ drawings and s‘toﬁé;é_. s

&

___._Dlscuss with teachers hawthmacuvnymbebndged mto other teachmg mbjects ef . R
.'.."‘creatwewnung, drama, 'bmlogy ' : SR o AT
_.__',g = T A T TR R

L D;scuss the televance of the fantasy for uulochng creatiwty »and for getnng in tou ch o

s e e aaat e e e




. ':' " 'bg . .:\_’. L N . L B el O i Coe 0 R

" Facilitator ahd’ iaachers observe that the same scnpt can gen_
funagesmdxffqrmtpeopm e

GoalPlanmng T @ '. SR -'/

: Pa:tlc-pants ls aslmd how each of theu dmmngs mfhht reflect an inner need or goal' o

~and what steps they could take o achicie theix goal Overal goals for the MLE

._.programmeared:scussed o S T T
L Challenge
s D1§cuss the. chaklenge of workang in an a.ffe(:tlve- rather than a qhdactm mede

R | --:_Self-change [?

o Eri

= -.'Reﬂect how awareness of irifer qeeds can: change one’ s percepl;gons and deepe,u self

© awareness. ' Also, learning. the MI..E approach may lead to self~change in ,he appmach
.usedbyteachers T e

_Pomnve aspects uf thc sesswn mcluded the taa%hers enmyment aﬂﬂ enthumasne _
- _'_parucxpanon in the fantasy-relaxation exercise as well as their feehngs of shanng and -

- nurl;unng ansanoﬂmr Among tlae:mq{;essharedwere* T R S

o 'I‘hembr 1 see myself uear a stream, enjoymg an apple -4
. Zonke I see my father bnngmg books and enc}'clopaeqhas

‘L

]
8

Partlmpants discussed what mner needs theur drawmgs mlght reﬂect and ’how they

In‘ughtraallsetheseneads. T ’ SRR f \

The actmty was an effecuve "ioe—breakcr and also h&lped to ml:roduce the MLE .
process ascinteractive teachm;;—laammg and to mtroduce the medlator asa f‘acahtamr, (,
- rather than a 1ecturet : . :




___Intentnnnahty and Recxprocnty

. ;Monvatc pnnmp]e viaa number puzzle where campleuun of problems wﬂl enable '

B

-A!m* TweﬂiateMemipg I TS

;'.Meanmg

g a Sl A

The only negaﬁve Peedbmk from the t&achers concemed the temmology used in the IR
MI.E Manual t(e.g Intcnuonality, Reclpl‘ﬁmt}', responsmty, remproml percewed S |
"ﬁrelevance) Thhy described some of t@z terms as- “bombasuc and dlfﬁcult to
understand. (This observation was made durin-subsequent essiorls but will mot be
repeated in lhe evalnahons)d. We' agreed to attempt to ovescome thJs probls%n in future L B
o sessxons by discus..mg difficult ternunologx} and usmg sm'lpler la.nguage to capture the e o

-

&

.”_pantsto solveanddlgm code. -

v N « a Lo el

Dascuss the relevance of lwrnmg anthmeuc operanons in ordex w solve

- 'mmf se am

.Cumpetence LT

: r"‘. L . v
o F e .

‘OI

Relate tha dnscus&on to other pmblem-contexts suchas shoppmglmoney, bakmg, __ '_ o
___-buﬂdmgandsewmg‘_ e L e EO

Work thmngh thalsﬂ.,]':‘. Manualpagﬂs " R R

Regulatmn an& Cog:nfml of Behaviour

Check answers hy 1:§mg the inverSe pmwduxe. _ Sw whether the sulutnon ‘
inoksmmct I : : o




. T o - S . o o L g

o __Note that irﬁiwduaxs xﬁay have ¢ﬁMt (but effective) leammg styles. &

e Gnal Planﬁ;ng -

'_.sz._

P FP T
Ot By Bl S

o
s

L‘ N B : u -y

o

2

. \'\ é ;}.ﬂ o -

(mﬂroducttonwzmph 'work) L e T e e

Note howmuch casier calculauon beoomes ‘agien "txmes tables are ﬂuent "I.‘eacher

'-'f-_.:'-_:lildiv:duaﬁon ST e

Bxscuss goaIs whzch teachetslleamers can set e,g Iearnmg one txmqy. table" 5 I o

can change h:s appragch by usmg d:fferent acuvmes to teacﬁ the comcepts. CYRE ¥

N = . . e
O : G _ 3 . B

v r_ at ot

7l

T’ﬁe mhm nOted ﬂm lmpomnce of Pla‘m"% 3"61? lesﬁm in a meamngfm conte,}t and . _.

~“commeted that bridging the fessops (e. B applymg math to baking, buﬂdmg) coultf
hlgh]ight. the purpose and eve:yda@app

 Twowhenolabomtochonesidde, g s

Apply bﬁélc anthmettcal operations to a nmrel task such as buzldmg 4 Plctute. 3

lication effectlvely They found the. actmty S

- very, motwaung ang 1 ohserved thy many MLE pnnciples could be.mediated during the

~ samé activity. . The "temunolo Fproblem” was suoeesful{y negotiated: hj checlcmg ?_ »
patuclpants‘ i,mderstandmg of concepts and ‘by mmphfymg language where appropnz;g



. g

) Aml To meﬂlate ’I‘ranscendence ,

-'\-.\

| "‘Inﬁenhan laty anﬁReclpl‘oclty o f; n e

o Mntwate the pnn;nple by’usmg a theme. "shOPplng Acselecuon Of gmes is
% bmught to msplraa dlscumon of the many dlfferent ttungs we can leam fx'om

gmwrypmﬂﬂctﬂ e e

' A of me'mlevance of usmg Y taaeme to mtegrata shlls in many
Eppacarcas (maﬁl,c;eography, art. etc) e

Requrce tmhers far thelg ongmal 1deas Work thmugh MLE Manual

s . \‘/ : .e ; - ° e
0 : P . LooR

R

Regulanon and Control of Behakur S o"'--' _' Lo
o s i o g devlop ek, Bl b
n o . - - " l:‘l_;':'{ ‘ N I . | o .

\\Shaﬁng

X ..:;m : . ey .p- . v ; ne . . S . | . . .
Teachers graup together to. plan dlfferent lessons based on shoppmg them ‘_ e
N :

Im!iﬁﬂuatum - ) E N TE R

[}

Each md1v1dua1‘s contnbunon 13 dxscussed and vaiued

sl



whoh

” - Teacﬁers plan how to 1mplement Iessops usmg an approach ‘lghich integrates many

- .suhjects w;thm one theme. _'I'hey will try thls approach dunng the mmmg week I . |

- Use of a’new mtegtthe approénh whtch bndges one theme to dlfferent sub;ects

. 4 __ 'I‘eachers present thenr Iessorxs m a new wa;: usmg ”Themes acmss the curriculum“ E

_ Intentinuamyandke&pmcity o o - ':_."\\\ e
';{'he. teachers conduct the session. This faclhtates fhieir sense of competence K
.. and enabl&s thefm tupresent the conceptsm clearand smple tetms Tmhers o _
- motwate the pnnmpleby means afrole-playmg S e T e

Shoe Maaﬁin . s S £ “. , : o - PO {",,-i' .
: : l‘ - . . EE

___"_';Self-Change SRR \:\ SR o ST

- 9’%: .. o " . - L ﬁk = /}o )(L -

B

_'h?’ . i
Ry . .-'L\-f?-
f‘. T n . SRR -.1‘ R . S
W oy

oo
y
&

[f " Jﬁ E!a' ._ i i > | : e ]

PJ

 The. teachers enjoged uanscending rhe tradmonai ngld eampamnemahsauon of o
. B subjeﬁts by using.a| tlaemem mtagrahe many d:fferen; skﬂls. aDW the hrainstonnmg - G :
R exgrcise they - gﬁﬁerafed innovative ideas and were able to remfowe one am}ih&r ths
 ' medxatmg their own Sharmg, Indmduatldnvand Cnmpetence. Pa:hcxpanm eﬂ thata' . -
o theme approach 1s uuhally demandmg as 1t mvolves wachers m extra. prepaxauon and_ S '

o
T e

e R e T T : L @ ) Ct {:\'




T Relate dxscussion to other cpntgm such as home,,,work adult-hteracy

Cumﬁetenee L

W

i R o
L -‘,._,_-_ .\_;-.-5 R

."?-

'o, s

..g_._. . ? ﬂ

’—?: '0_

- "‘Dlscuss Vatious verhal and non-verbal wa ,s of medlatmg Competenae Work S
'- ﬁuough M’:ﬁ Manuﬂ. |

T

R

-

(x :Self-Rnglatmn and Control o{Behavmgr [{ | s o

W

1}' {3 - .-_l‘) ..

4. Discuss the e o inorsmsit 1o sourge desived bbaviow,

_'Each teacher enacts hxslher spemal way of"ihedmﬁﬁg Competence. | R
B 'Goal Planning B f ﬁ .' -

_Cha!lenge S e T

R _'I’eachers try new ways of mediaung Competence via role—playmg Try w

- areas; scholasuc, behaviaural mtm»personal}

o

Shm'lllgBﬂ'" 'kur NN ~ ARSI o T

Inﬂivxduatmn e e e

e

Ty '- u '-'(\'- a # .

. Twchers buﬂd Competence by breakmg hssons down mto manageable stepﬂ“ Wlth

IR

<}

| _remforce pupils ffir posltwc attempts (not only for suocessﬁﬂ fimshecf)products)

|(- .' + S o . .u.;- o %__._;.' o

se]f.chnnge _ e T o __ M n:: |

» L R £ i N A
F a . . o - G

_Teachers wz].btry to medzate Compettmce frequenﬂy an& diffemnhﬂlly (' n»manv &

o

R .I-J u
2R

. S r}'-_, - P . B o ! Lom . R
5 Lo . . o . . L] 73 : . Lo -
: . . ) : . - . - . =1 "

o o

[FR

R



"I‘he :m-hers presented the sessm well. Tlus expenences was suqcessful in empowering ll o, "

ki

’ . stcuuu the Jrnportance of regulatmg bch:g,vmur a.g. 'slum through tests beforc
| _answenng, "ﬂzmlgbefore you mk" CER ﬁ&-:‘ e :

'f..'_Seleegu!atmnaudConfrolofBehavmur o (

'_ 'out footpnnts nn. wluch to place faet

v

mmﬂm B | . 0 . r . ._ .' - . | 3 X

| lfRﬁ:.Iate discussmn to other contéx:s e 5 prepanng utemﬂs aq;l mél-edxents
”igefon.halung, plaﬁnmg school’projects o :

'_them a?nd raismg ‘their own sense. of Compﬁtence and selfﬂteem Ia worhng through o -'
- the MLE Manuai, theyxsucceeded in §1mphfymg tennmology dnd: makmg thra 1deas

._ o.

"cv'__

R

Cnmpetence : 'Q-_-"- O o R

o -ka mmu%h MLE Mamlal R |

..' G

*
AN

: Itg}lement the pﬁru:ipler wa a robot poster réimndmg pupﬂst stop, thml@, | o

then, wﬂte Enmuraga hypemcu%e child to sit su]l by proud g hlm with. cut-

@



Sharing Behavmur

:-.'Vahdate ea tea\hcr.sjjontnbuﬁon ST

. 'Teachers share the:r 1deas for medxaung Reguianon and Contro! of Behavm,llf

\?i

k\ L e
AU D :

£
o

e

R T
L

o ";"l‘hc actmty generaﬁed amtlsement w:d a "hands on understandmg of how 1mpulswe
o “behaviour can duse nggative consequences. Teachars acknowleugd that pupils’
: bahavmur is often *controlled* punmvely and felt that they beneﬁted from dtscusmng

0ther means, espemally teclnuques fo foster "selfmntrol” in pupﬂs.

'-.'_i-Im‘iSviéluatmn JF : - o B

- D:scusauon thhe'ehallengemteachem of monx gmelrownbehavmurwhdhm SRR
L 1mplementmg theMLEpnnciples Dl DT e S

q il




o

Sharing Behaviour

B _--‘Indiﬁduatinn - |

Remfon:e and value taachers*-’ 1deas | Work through MLE Manual

Tn media‘te Sharing Behav’iour

3

Intehhonm:ty and Reclproclty

Mowatg}grh’lqﬁmmmg »feeﬁngs sp..m N -
» _w 3 SRS

Self!kegulation and Control oﬂ‘ iBehavmur

Medtator shares her awn regulauon and control af hﬁhawour m momtonng the ' ‘\3 :

“ten pnnc:ples durmg mmons. -:'

[

fe

o _!_?__
mss how &ach mdwidual‘s umque oonmbutmn ennches and extends the wl
concepts hemg dlscussad. S y o .




o - A_pg To medxate Indinduatmn

o )/) -_.'|>

T R . . S Pl oo e _' . R

- = 'Goai Piamﬁug

L D:scuss the chaﬂenga of fostenng mom Shanng Behavmur and ways to de th:s.

. _:_--.;Reﬁect. huw tlus pnnclple reqmres a Shlﬂ‘ m teachmg appmach fron )
R E‘j_:-__*?_'-'-e,m'ﬂpeﬁtwetaocm:n:ieratwe leammg e

: B i 3 Intentmnallty ;md Reelprocnty

B Teachers pla.n dlfferent ways to mediate Shar;ng Behavmur m the Glsssroom (graup o _' '.
-'-:wcark, ml&play, dehatesaud dlscussions) B

r: e

. _u
Lt D' . .

F

«

The" fee.hngs spmner" game suooessﬁﬂly encouraged the tcaehers o share feehng

.’-1deas 'I'hey obServed how fhie *sum of everyone's contributions amounis to more that:; PR
the md;wdua! parts”, “The feachers reflgcted how tratiitional teachmg appma..hes tend
o’ empliasize ‘competition ‘and “cocrect answers? at the expenss of cooperation and = - .
S diversity They acknowledgéd the value of mopermve leagning,s ;mt sounded a note of -

.. caution in that group work in vety large classes (fifty puplls) may | ljé noisy and diffioult

ST fur t%chers 1o momtor careful slqlled ptannmg of actmtms wouid he essenﬁal far. s
i _-thls to suoceed . . o S

fj

o Mutavate pnnmple vm 2! pmk a word" arad creates a umque (cmquam) poy** N

P o_.__

.' '“- -' stcuss the 1mporianoe of cneouragmg and valumg mdmdual 1deas

IR




. and Shanng

o _Indiviﬁuation'

Dmx;‘.uss the challuge of p \thg a novel acuwty and the sense of
- achzevementmmastennglt. . S e

Each mdxwdum s’ ongma‘t and umque poem 1s rmad alnud and appreclated. o
L "Gelebratmn nwae,.rsitv" : L

o

L

tt,




o

selr-c:hange - . : w s

Reﬂect how the novel achuty unlocks a ?mously-untappeg craatwe ab:hty mm

ee.ch pa:tlcxpantlleamar e

=

0

o Meaning ;j

Thq wachers imtially daubted thexr crmuve abxhues but d:soovered that they could
- reafise the goals of the session and produce. original poetry, if given sufficient slmcture'_.

- and reinforcement. They commented that the sesslon hiad highlighted fhe importance of_;' |
encoutagmg and va!umg mdmduahty, whﬁe not. Iosmg stght of sharmg an d

W&on. o T e e e
A_'m T&mediate Goal Planmng. e AR Lo

Intentionahty and Reciprocity

Medmte the pnnmple via an apphcatwn of teachers plannmg thelr own 1\4[1,3.: o
lm"“* F“mmt"r vaxﬂes NILE lessrm-plan sheet for tmchelsto use. - :

Discuss the nnportance of a step~by—step lesson plan in order to concretlsa each
MLE pnnclple and make it "real" T :

_Transcendence '

iy 4

Teachers encouraged to sei\:{ dwerse subjects so aq to bndge MLE mto _

: manyeontentareas

Work through MLE \Ianuai N

Teachers gain. conﬁdence m thear atuhty tu buﬂd MI E mto then- lessons . :'



o Self-Regulation and Ctmﬁ‘ol nf Behaviour

o ¥

- MLE Iessoﬁ fplan g?ves 2 slracture and furmat wheteby teachmg‘behavmur can be

monitored T N R ﬁ

o Endwiduatmn '_ -5

B 'Shanngﬁehavmur - o o .

-

o 'Partlmpants sharc, then' plans, enahhng the group to gam from dtfferent r.deas.

SR

a'.

-——._...._,—_-——“"-

e ___'Each feacher plans an ongmal lessun m whxch MLE pnncnples are uﬁhsed -

I_GoalP!auning o .

P Challenge

o

"y

3

o D;scuss the challenge of usmg a new appmach in the planmng and
o lmplementation nf 1essons. ' : :

-

s.' bn'

v1deotaped nucroteachmg

'\_i. .

L %-_j"_Thegoal of puttmg theary intoprachﬁe ig acoomplished R

| D1scuss o approaches to teachmg and plannmg of lessons may ba mod:ﬁed by A
‘,acqumng the new lmowlege and sk:lls of 2 MLE approach I

o _._PaItICIpantS felt that the "hands on” axpenem:e of applymg the MLE theozy toan actuali :

- lesson plan, helped make the approach more concrete and viable. It would be easierte | o

- attain the goals of MLE with sound planning, However, as the concepts are sill -
vlfamﬂzar more pmchcc will be necessary Thls wﬁl be faclhtated at a later stage vza" .



f' _- A_;;n 'I‘o mediate Challenge .

lytentwnahty and Recipmcity' o

Momvate pnnclple by m&ans of a*’ilovel and challenging actmty, Rey's cnmp}ex__ o

ﬁguredmmng. G L e T e
Meauing ; .

Discuss the value of gxpomng leameﬁ 0 ncw and unconvenuonaldtasks e.g to e o .

shmulate lateml thinkmg and sharpen pmblem—solvmg skﬂls

A

Transceudcnea a
U : B

)

Competenu{

Competence mediated by the teachers‘ 1mprovemenl: o the Rey‘s hgure drawing
’Work throughmEManual : DRV
Self-Regulatmn and Control of Behaviuur o ey
: Tcachen are. asslster.l to regulate their perfomanoe by recewmg verbal
/f" Nmﬁan w ch helps them momtor and JTI‘{R{PVB their drawmgs. .
{f &

. 'Sharmg Behaviuur

-‘Teachers share thelrfeelmgs about the taskas wellasﬂnexr strategles for . _-_1 o

o remambenngtheﬁgure

" Teachess" unigue problem-solving strategies are disoussed and valued.

81 .

Examme wayqJ of pmvxdmg unconventional and challengmg tasks aaross curnculum |



| Dlscuss the. 1mportance Df usmg planmng and strategym solvmg the problem of
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