
NOTES TO CHAPTER 10

1. Yvonne L. F ra ley .  “A Role Model f o r  P rac t i ce "  Social
Service  Review. 43: 145, 1969• '

2. Joseph Soffen ( e d . ) ,  The Social Work Educator , p .66.

3. Renee Berg. " P ra c t i c e s  and Problems in the Se lec t ion  and 
Development of  Faculty fo r  Schools of  Socia l  Work: as 
viewed by a New Faculty Member New to  Full-Time Teaching."  
Joseph Soffen ( e d . ) i b i d . , p .92.

4. F ra ley ,  op. c i t . ,  p . 149.

5. Helen Perlman. " In take  and Some Role C o n s id e ra t io n s .11 
Socia l  Casework, 41: 171-177, 1960.

6.  Council on Soc ia l  Work Education, F ie ld  In s t ru c t i o n  in 
Graduate Socia l  Work Education: Old Problems and New 
P roposa ls , pp .60 and 66.

7. F ra ley ,  op. c i t . ,  p . 151.

8. Katherine Kendall .  "Commitment Communication, and 
Co-opera t ion : The Essence of School-Agency R e l a i i n n s . " 
Socia l  Casework, 48: 35, 19-.t,7.

9.  F r a le y , op. c i t . ,  p . 154.

10. F. B iestek ,  The Casework Rela t io n s h ip ; and F, H o l l i s .
" P r in c ip l e s  and Assumptions Underlying Casework P r a c t i c e . " 
Reprinted in Jean Heywoov. An In t roduc t ion  to Toothing 
Casework S k i l l s , pp .151-167.

11. C ha r lo t te  Towle. "R ef lec t ions  on a Teacher."  Helen Perlman 
( e d . ) Hcl.oing: C h a r lo t te  Towle on Social Work a ] Socia l  
Casework, p . 259.

12. Charles  B. Truax and Robert R. Carkhuff , Toward E f f ec t iv e  
Counsell ing and Psychotherapy: Training  and P r a c t i c e , pp. 
1- 2 .

13. D. P e t t e s ,  Superv is ion  in Social Work, p . 49.

14. G.V. Grant .  "Crea' .ina a Climate fo r  Charge in Organisat ions .
Univers i ty  of the Witwatersrand.  School of Social  Work. 
ProMem Solving in Social Work in the 1970 's , p. 33.



?iO

r
"" ' W s

346

15. Ryth Smalley, Theory for  Socia l  Work P rac t i ce ,  p . 140.

16. See P e t t e s ,  op. c i t . ,  pp .66-67; and Bessie Kent, Social
Work Supervision in P r a c t i c e , p .6.

17. C h a r lo t te  Towle, The Learner in Education for  the Professions,
p.m.

18. Smalley, op. c i t . ,  p . 146.

19. I b i d . ,  p . 165.

20. I b i d . , p . 166.

21. I b i d . , p . 167.

22. I b i d . .  p . 171.

23. Emanuel Tropp, "A uthen t i c i ty  in Teachcr-Student  Communication.1 
M. Pohek (comp.) .  Teaching and Learning in Socia l  Work 
Educa tion, pp. 14, 18, 24, 19.

24. Mary Louise Somers. "Contr ibut ions  of  Learning and Teaching 
Theories to the Expl ica t ion  of the Role of  the Teacher in 
Socia l  Work Educa tion."  Journa l  of Education for  Social  Work,
5 no. 2: 64,1969,

25. I b i d . , p . 65

26. Towle, i b i d . , p . 226.

27. I b i d . ,  p . 229.

28. Ralph Tyler ,  " D i s t i n c t i v e  A t t r i b u t e s  of  Education for  the 
P r o f e s s i o n s . " C.S.W.E, A Source Book of Readings on Teaching 
in  Social  Work, p 4.

29. A.N. Whitehead, The Aims of  Education and Other Essays,
p p .18 and 139.

•. ' / - I

m

il

V'J''vV. L
r  '-/j



CHAPTER 11

THE ROLE RELATIONSHIPS BETWEEN THE FIELD WORK CONSULTANT, 
SUPERVISORS AND STUDENTS; I.RELATIONSHIPS WITH SUPERVISORS

The empirica l  data  presented in  Section I I I  provided some 

answers to  the ques t ion "What should the FWC aim to achieve with 

superv iso rs?"  The "How?" of  the process w i l l  now be considered.  

In o the r  words, which methods should the FWC as a re p re s e n t a t iv e  

of  the School of Socia l  Work, use in  order  to  achieve the goals  

descr ibed  e a r l i e r ?

11.1 The Effec t  of  the T r iangu la r  Rela t ionsh ip  -  FWC-Supervisor

In u sense i t  i s  somewhat a r t i f i c i a l  to  consider  +h<» FWC- 

superviuor r e l a t i o n s h ip  in i s o l a t i o n  from the FWC-studev 

r e l a t i o n s h i p  as the two are mutually interdependent  in many ways. 

Superv isor ,  s tuden t  and FWC c o n s t i t u t e  the f i e l d  work t r i a d  and 

i t  i s  important  to cons ider  the na tu re  of the t r i a n g u la r  

r e l a t i o n s h i p  as well as i t s  components.

Annette G a r re t t ,  whose work "Learning through Supervision" 

pub lished in 1954 rep resen t s  one of  ihe major co n t r ib u t io n s  to 

t h i s  su b je c t ,  s t a t e d  as f o l l o w s :*

F u l l  r e a l i s a t i o n  of  the p o t e n t i a l  values  made 
a v a i l a b l e  by good superv is ion  requ i re s  a l so  the 
i n t e g r a t i n g  touch of  a teaching member of  the 
s o c i a l  work school facu l ty  who maintains in broad 
pe rspec t ive  a close  r e l a t i o n s h i p  with the d e t a i l s

* I t  should be noted th a t  the term " f i e l d  work c o n s u l t a n t "  i s  
equ iva len t  to her term " f a c u l t y  supe rv iso r"  and tha t  her  study 
was based on the f i e l d  work programme of the Smith College 
School fo r  Social  Work which opera tes  on the block system, 
al though t h i s  in no way rer  r* her remarks i r r e l e v a n t  to a 
School using the concurrent  system.

-Student



of  each s t u d e n t ' s  progress .  Poor agency 
superv is ion  w i l l ,  of course,  give f i e l d  work 
r e l a t i v e l y  l i t t l e  va lue.  But even when agency 
superv is ion  i s  e x c e l l e n t ,  u l t ima te  r e s p o n s ib i l i ty  
f o r  the s t u d e n t ' s  l ea rn ing  experience r e s t s  with 
the f a c u l ty  superv iso r .  She, more than anyone 
e l s e ,  knows the developmental needs of the student ,  
the educa t iona l  aims of the school ,  and the 
p o t e n t i a l  co n t r ib u t io n  of  the p a r t i c u l a r  agency and 
the  p a r t i c u l a r  agency's  superv is ion .  She 
s t im u la te s  both the s tudent  and the agency's  
personnel  in a way which brings about the 
cont inu ing  progress  of  the student  toward 
p ro fe s s io n a l  achievement.!

In the Smith system described v 0 i r r e t t  the f acu l ty  

supe rv iso r  (o r  FWC) i s  al so  respons ib le  fo r  teaching  casework 

during the academic s e s s io n s ,  and t h i s  type of  arrangement has 

c e r t a i n  educa tiona l  advantages.  G a r re t t  s t a t e s  th a t

through knowing the s tuden t  in L^e classroom, 
through pla.med in te rv iews  while the s tudent  i s  on 
the school campus, through pe r iod ic  v i s i t s  to the 
agency where the s tudent  i s  placod,  and through 
regu la r  r e p o r t s  from both the s tudent  and the 
s t u d e n t ' s  agency superv isor^

the  f a c u l ty  superv iso r  i s  able  to give cont inuing guidance to  the 

s t u d e n t ' s  work in the fol lowing re spec t s :

( i )  Through her  teaching and her c on tac t s  with the  students  

and f a c u l ty  a t  the school,  she ob ta ins  a " i c t u r e  of the s tu d e n t ' s  

knowledge, i n t e r e s t s ,  a b i l i t i e s  and emotional a t t i t u d e . - • On t h i s  

b a s i s  she seeks to a s c e r t a in  the s tage of  development th I has 

been reached by the time the s tudent  e n t e r s  the f i e l d ,  and s1, > 

shares  the re le van t  ospects of  t h i s  knowledge with the agency and 

p a r t i c u l a r l y  the agency superv isor .

( i i )  The f a c u l ty  Supervisor p a r t i c i p a t e s  in the o r i g i n a l  

at tempt to  match the ind iv idua l  s tudent  to the ind iv idua l  agency 

a t  the time f i e l d  work assignments are made so as to assure tha t



the  s tuden t  w i l l  be e s p e c i a l l y  f i t t e d  to u t i l i s e  the oppor tun i t ie s  

which t h a t  p a r t i c u l a r  agency o f f e r s  and, consequently,  able to 

ob ta in  a p r a c t i c a l  l e a rn ing  experience which w i l l  c o n t r ib u te  most 

of  her  development.

( i i i )  Through keeping in c lose  touch with the agency by means 

of  r e g u la r  v i s i t s  and r e p o r t s ,  the f a c u l ty  superv isor  fol lows the 

s tu d e n t ' s  developing r e l a t i o n s h i p s  with the agency and her c l i e n t s .  

Pooling har  knowledge with the agency s u p e rv i s o r ' s ,  she i s  o f ten  able to  

help in  appra is ing  the s t u d e n t ' s  needs and to work out with the super­

v i s o r  sugges t ions  fo r  improving the q u a l i t y  of the s tu d e n t ' s  performance.

( iv )  T trough cont inuing con tac t  with the s tuden t  and the 

agency s t a f f ,  the f a c u l ty  superv iso r  i s  able to keep in c lose  touch 

with the s t u d e n t ' s  growth in f i e l d  work. Sharing of  knowledge 

and p e r spec t ive s  between school and agency superv isors  makes an 

e s s e n t i a l  co n t r ib u t io n  to the s t u d e n t ' s  well-rounded progress 

during  placement.

(v) The f a c u l ty  s u p e rv i s o r ' s  d i r e c t  f a m i l i a r i t y  with the 

educa tiona l  goals  of the school enables her  to share t h i s  knowledge 

with agency s t a f t  thereby helping them to  a s s i s t  the s tuden t  with 

the i n t e g r a t i o n  of theory  and p r a c t i c e .

( vi )  In t h i s  whole process the f acu l ty  superv isor  
combines knowledge of the s tudent ,  the school,  and 
the agency with her  d iagnos t ic  s k i l l s  to co-opera te  
with the agency s u p e r v i s o r ' s  knowledge and s k i l l s  
in noting the s t u d e n t ' s  progress a t  each s tage and 
planning the next s tages  in her  t r a i n i n g . 3

G a r re t t  d e t a i l s  the na tu re  of the contac ts  which the FWC 

(o r  f acu l ty  supe rv iso r )  has with agency superv isors  and s tudents  

as the s t u d e n t ' s  development unfolds throughout the academic year.



She d esc r ib e s  what the na tu re  of the con tac ts  i s  os well as the 

dynamics involved a t  p a r t i c u l a r  s tages  in time.  Goldie Basch 

Fai th  of  the Pennsylvania School of  Socia l  Work does l ikewise  

in her  s tudy e n t i t l e d  "The P ro fes s iona l  School and the Social  

Agency: The Nature of t h e i r  Rela t ionsh ip  as a f fo rd ing  Correla ted  

Class and F ie ld  Training f o r  Functional  P r a c t i c e  in Social  Work."

The Funct ional  School, whose psychologica l  th e o r i e s  are based on 

the teachings  of  Otto Ronk^have formulated a de t a i l e d  

account of the emotional r eac t io n s  involved in the p rofess iona l  

growth process which s tuden ts  undergo. This has been described 

in the work of V i rg in ia  Robinson, J e s s i e  Taft  and Goldie Basch 

F a ith ,  among o th e r s .  Aspects  of t h i s  process apply too to the 

envelopment of the young and r e l a t i v e l y  inexperienced superv isor,  

and an understanding of the dynamics involved i s  usefu l  to the 

FWC in the performance of  hur ro le  in  r e l a t i o n  to students  and 

superv iso rs .

These are American co n t r ib u t io n s  to the  s ub iec t .  South 

African and B r i t i s h  s o c ia l  work educators  have al so  made statement ;  

on the FWC's ro le  in  the t r i a n g u l a r  r e l a t i o n s h i p .  In South 

A fr ica ,  Annette Muller  and F.C. Shaw have descr ibed methods of 

working with superv isors  and s tu d e n t s . ^  At the time of  M ul le r 's  

study in 1965, she found th a t  the re  was no education for  supervis ion 

in South Africa and in 1969, in h is  address to the National  

Conference on Welfare Planning,  P ro fesso r  I . J . J .  van Rooyen s ta t ed  

as fo l lows:

P rak tykop lc ie r s  moet in tens iews op le id ing  v i r  hu l le  
took ondergaon en met die t e o r i o  en nuwe ontwikkelings 
op die hoogte bly.  D.t beteken dot "n baie  nouo 
skakeling tussen  u n i v e r s i t e i t  en op le id ingsorgan isos ie  
geskep moet word. Dil i s  noodsaaklik omdat die 
gehee lop le id ing  von s tudente  die took en opdrag van 
u n i v e r s i t c i t e  i s . 5



The B r i t i s h  w r i t e r  G.D.C. Woodcock has made some 

important  comments about the t u t o r ' s  function in  the f i e l d  work 

t r i a d :

The tu t o r  i s  a s o r t  o f  go-between in r e l a t i o n  to 
student  and superv iso r ,  and must have c lose  l inks  
with each, but  not so c lose  t h a t  e i t h e r  i s  impeded 
from en te r ing  conf iden t ly  in to  the supervisory  
r e l a t i o n s h i p  . . . .  Both s tudent  and supervisor 
must fee l  s a fe  in d iscuss ing  t h e i r  problems with 
the tu t o r ,  so th a t  confidence i s  kept .  In essence,  
the  t u t o r  must f ind ways of  c rea t in e  an area  of 
freedom around student  and superv ise :  in which 
both can develop f u r t h e r  competence. Moving done 
so, he must avoid in t ru d in g  upon t h e i r  r e l a t i o n s h ip  
. . .  The t u t o r  i s  o f ten  the cen t re  of complaints 
from both s id e s .  He must never l e se  s ig h t  of  h is  
main r e s p o n s i b i l i t y ,  wh.ch i s  the s tu d e n t r '  
educa t ion .&

The FWC's ro le  within the f i e l d  work t r i a d ,  Supervisor-  

Student-FWC is ,  in the v l i t e r ' s  opinion,  to a c t  os a s a fe ty  valve,  

keeping a baloni.e between the f ree  flow of communication necessary 

i f  misunderstanding and confusion i s  to be avoided,  end the need 

fo r  con f ide n t ;  l i t y .  In a s s e s s  ig c r i t i c i s m s  voiced to her,  

she should oh  ays l i s+  n c a r e f u l l y  and d i f f e r e n t i a t e  between 

those based on r e a l i t y  f a c t o r s  and those which are the r e s u l t  of 

the emotional f a c to r s  in he re n t  in the le a rn ing  s i t u a t i o n .  A 

research  study conducted by Sheldon Rose in the Netherlands and 

repor ted  in 1965 revea led  t h a t  the i n t e n s i t y  of  u s tu d e n t ' s  

c r i t i c i s m  of his  f i e l d  i n s t r u c t i o n  experience  i s  p a r t l y  a function 

c f  the l e v e l  of l ea rn ing  which the s tudent  has a t t a in e d .  Beginning 

s tuden ts  tendec to be more c r i t i c a l  of f i e l d  i n s t r u c t o r s  than 

were advanced s t- .den ts .^  Though t h i s  f inding was not confirmed 

by a l o t ' r  study done by Rose and o the rs  ot the Univers i ty  of 

Michigan, i t  does correspond with the views of the Functional  

School based on t h e i r  experience with s tu den ts .  The demand to 

oerform new tasks  fo r  which s k i l l  i s  as yet  undeveloped, and to 

change e s t a b l i s h e d  p a t t e rn s  of  behaviour,  which p ro fess iona l



education imposes on the s tuden t ,  i s  met according to functional  

w r i t e r s ,  with f eo r  and r e s i s t a n c e ,  which i s  of ten  t r a n s l a t e d  

in t o  c r i t i c i s m  of  the superv isor ,  the  agency, or the course at  

the U n ive rs i ty .  This l e s s e n s  as time passes and the student  

ga ins  in  kno. le t i^i  and s k i l l .  The FWC should alway« be aware 

of  t h i s  phenome o n  in dec id ing when communications should be 

passed on andwhen she should conta in  an x ie t i e s  and c r i t i c i s m s  

expressed to  her .  In Goldie Bosch’ s words:

I t  i s  a s t r e n g t '  o f  the dual t r a in in g  plan t h a t  
the student  may tu rn  to one f o r  help with a 
phase of  le a rn ing  d i f f i c u l t  in the o th e r .  I f  
t h i s  i s  understood in  both p laces ,  he w i l l  not  
be involved by one in an at tempt the re  to
solve  the problem of  the o th e r ;  r a th e r  he w i l l
Le o f fe red  support and encouragement to  r e tu rn  
to the p lace  of h i s  problem and there  solve i t  
by h i s  own courageous a c t i o n , 9

At the U n ive rs i ty  of  the Witwatersrand, the FWC1s have 

experimented a l so  with j o i n t  in terv iews  cons i s t ing  of  FWC, 

superv isor  and s tu d e n t , These have been used mainly in c r i s i s

s i t u a t i o n s ,  for  example, when a s tuden t  i s  performing well below

the expected l e v e l ,  but some superv isors  and s tuden ts  hove 

expr ts seo  the d e s i r e  fo r  t h i s  type of  in te rv iew even on the 

occasion of the FWC s ro u t in e  v i s i t  to  the agency to gain 

information on the p rogress  of the placement from the s u p e rv i s o r ’ 

po in t  of  view. This form of in terv iew can be u se fu l ,  but 

r equ i re s  conf ident  handling and an a b i l i t y  to  be confronting  

within an atmosphere of acceptance . Both FWC and superv isor 

need to  be comfortable m  t h e i r  ro le s  and conf .dent  enough of  

t h e i r  a b i l i t y ’not to f ee l  threa tened by poss ib le  c r i t i c i s m .

1 1 ,2  The c o m p l e x i t i e s  o f  t h e  FWC-Supervisor  R e l a t i o n s  . .

The c l o s e s t  l ink  between Univers i ty  and agency i s  the 

r e l a t i o n s h i p  between the FWC and the superv isor .  For t h i s  to



be most product ive,  each pa r ty  involved should see the r e l a t io n s h ip  

as one between co l leagues  which i s  based on a fue l ing  of  t r u s t ,  

as  Edwards has pointed o u t . ^  In p r a c t i c e  however, the r e l a t io n s h ip  

i s  o f ten  a complex one involv ing ambivalent  f e e l in g s .

Woodcock's s tudy in B r i t a in  repor ted  in 1967 revealed th a t  

many beginning superv isors  viewed the ro le  t r a n s i t i o n  involved 

with apprehension and anx ie ty ,  mixed a l so  with p leasu rab le  emotions"*^ 

Bessie Kent1 sexper ience  with a group of  superv isors  at tending  a 

r e f r e s h e r  course on superv is ion  a t  L e i c e s te r  Univers i ty  in 1965 

was s im i la r .  She found t h a t  su p e rv iso r s '  anxie ty  of ten led to 

the  angry f ee l ing  t h a t  " the  t u t o r s  of  the  s o c ia l  work t r a i n in g  

courses were f a i l i n g  them in not providing the answers to  t h e i r  

ques t ions  about the na tu re  of  s tudent  supe rv is ion ."  While 

supe rv iso rs  are e n t i r e l y  j u s t i f i e d  in expecting such guidance from 

the  FWC, Kent po in ts  out. t h a t  the re  was al so  "cn u n r e a l i s t i c  

component to  the s u p e rv is o r s '  f a n ta s i e s  about what the t u t o r s  could 

provide ,  . »ir"-t a f ee l ing  t h a t  the t u t o r s  were omniscient  and 

w:. lful ly withholding in form at ion1. ' ^

On the o the r  hand, as Goldie Basch Fai th  po in ts  out ,  the

superv iso r  moy be in t im ida ted  by what she perce ives  as the FWC's
13g r e a t e r  knowledge end a u t h o r i t y ;  she may a l so  r e sen t  the

f a c t  t h a t  the FWC opera tes  in what may appear to  be a more l e i s u r e d  

s e t t i n g ,  f ree  from the heavy nressures  of the f i e l d  and yet  

a t tempts  "to t e l l  the superv iso r  what to do."

As Kent s t a t e s :  " the  s u p e r v i s o r - tu to r  r e l a t i o n s h i p s  i s  

o f ten  p reca r ious ly  balanced;  aga ins t  the motivat ions and 

g r a t i f i c a t i o n s  which s u s t a in  it through d i f f i c u l t  s i t u a t i o n s  must 

be weighed the inherent  tens ions  a r i s i n g  out of  the d i f f e r i n g
nl4

p e rspec t ives  of the superv isor  and t u t o r . "



Howard I rv ing ,  al so  using ro le  concepts based on soc ia l  

systems theory ,  has expressed the view t h a t  the f i e l d  i n s t r u c t o r  

i s  in an "ambiguous" and "extremely vulnerable  pos i t ion"  because 

of  the " c o n t ra d i c to ry  ro le  expec ta t ions  of  the f i e l d  consult an t  

and the casework d i r e c t o r  ( in  the a g e n c y )^ ^  Most a u t h o r i t i e s  

recognise  t h a t  the superv isor  can face a c o n f l i c t  between the 

demands of  serving  c l i e n t s  and teaching s tudents .  However, in 

the  w r i t e r ' s  op inion,  i f  the f i e l d  work system i s  viewed as a 

whole, i t  seems th a t  the ro le  c o n f l i c t  can be minimised i f  the 

U n ivers i ty  and the Agency s t rengthen  t h e i r  t i e s  and in t e n s i f y  

the degree of  communication between them. I f  the FWC involves  

the casework d i r e c t o r  and even the Board in neg o t ia t io n s ,  the 

agency j s  a whole w i l l  embrace the goal of s tudent  education to 

a g r e a t e r  ex ten t  and reduce the p rac t ice -e au ca t io n  c o n f l i c t ,  which 

I rv in g  d esc r ibes  as " inheren t  in the con t ra d ic to ry  na ture c f  the 

agency-employed f i e l d  i n s t r u c t o r ' s  dual r e s p o n s i b i l i t y  to  the 

school and the  agency." As G a r r e t t  s t a t e s :

The agency superv iso r  i s ,  of  course,  i d e n t i f i e d  
p r im ar i ly  with the agency. This i s  os i t  should 
be. I t  gives  the f i e l d  work a r e a l i s t i c  r a th e r  
than an a r t i f i c i a l  aspec t  . . .  and . . .  a c c e le r a te s  
the development of a p ro fe s s io n a l  a t t i t u d e  ( in  the)  
s tuden t  . . . .  I t  i s  import nt  t h a t  the agency 
superv iso r  i d e n t i f y  a l so  with the school and share 
in i t s  educa t iona l  goa ls .  Having a good 
r e l a t i o n s h i p  with the f acu l ty  supervisor  c o n t r ib u te s  
to t h i s  i d e n t i f i c a t i o n ,  and working coopera t ive ly  
with her  he lps  the agency superv iso r  to r e a l i z e  
t h a t  agency aims and school aims are not d iscordant  
but compatible and oven mutually complementary.
By the same token,  the facu l ty  superv isor must 
have an i d e n t i f i c a t i o n  with the agency, and i t  i s  
t h i s  mutual i d e n t i f i c a t i o n  th a t  makes for  maximum 
co-opera t ion  . . .  (and) p ro fe s s io n a l  development. 17

Kent d esc r ibes  o ther  d i f f i c u l t i e s  tha t  can a r i s e  in the 

FWC-supervisor r e l a t i o n s h ip ,  stemming from the t u t o r ' s  a n x ie t i e s  

about main tain ing high standards  of p ro fes s iona l  education and



o the r  p res su res ,  and because of  the overlapping of  the ro les  

of FWC and superv isor .  This demonstrates the need fo r  cons tant  

and c lo se  communication and consu l t a t ion ,  and a mature acceptance 

of  d i f f e r e n c e s  in approach.  The FWC needs to be aware of the 

dynamics of  her  r e l a t i o n s h i p  with superv isors ,  and a l so  to help 

s uperv isors  gain such awaieness.

To sum up in the words of  Edwards:

The r e l a t i o n s h i p  between supervisor  and t u t o r  i s  
complex; th e re  are f e a r s  and r i v a l r i e s ,  as well 
as goodwill ,  on both s ides ,  but a recogni t ion  and 
acceptance of t h i s  leads  to mutual understanding,  
end r e s u l t s  in more e f f e c t i v e  co-opera t ion towards 
l i e  shared o b je c t iv e  ot making h is  p ro fes s iona l  
educa tion a vuluabJe le a rn ing  opportuni ty  fo r  the 
s t u d e n t . 15

11,3 TheFunctions of  the FWC in r e l a t i o n  to  Supervisors

Lydia Glover Nolan ca tegor ised  the FWC's funct ions  in

r e l a t i o n  to  superv iso rs  under th ree  headings:  Adminis trat ive,

Educational  and C onsu l ta t ive .

11 ,3 .1  Admin is t ra t ive  funct ions

In th i s  case ,  i t  i s  d i f f i c u l t  to separa te  the FWC's

ro le  in  r e l a t i o n  to superv iso rs  and in r e l a t i o n  to the agency

as a whole, and p a r t i c u l a r l y  the executive d i r e c t o r ,  as these 

a c t i v i t i e s  are i n t e r - r e l a t e d .

As Nolan s t a t e s :  "The f acu l ty  consu l t an ts  have o ve ra l l  

r e s p o n s i b i l i t y  fo r  maintaining educa tiona l  s tandards  in the 

f i e l d  work programme."19 They need to amass genera l  knowledge 

of the var ious  agenc ies in the community and the s o c ia l  workers 

who could ac t  as supe rv iso rs ,  in order  to use t h i s  to  develop 

s tudent  placements.  Brown and Gloyne's study revealed tha t  

such information was accumulated from a v a r i e ty  of sources -  the
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"gropevine" system, v i s i t s  to  agenc ies and consult ing ce n t ra l

sources of  in format ion.  In t h i s  connection,  in the South

African s i t u a t i o n ,  FWC's could poss ib ly  explore e s t a b l i s h in g

c l o s e r  con tac t  with National  Councils who could supply information

about a f f i l i a t e d  o rg a n i s a t io n s ,  while Grown and Gloyne's

recommendation t h a t  p ro fe s s io n a l  a s s o c ia t io n s  keep r e g i s t e r s

the names, q u a l i f i c a t i o n s  and p laces  of  employment of  t h e i r
20members who would be i n t e r e s t e d  in superv is ing ,  could al so  be 

explored l o c a l l y .  The s e le c t io n  of  the supervisor  in any 

placement should be made in j o i n t ,  dip lomatic consu l ta t ion  between 

FWC and agency s t a f f .  I t  i s  c e r t a i n l y  an important  pa r t  of the 

FWC's ta sk  to de+ermine in advance of  a placement who the superv isor  

w i l l  be.

As Helen Cassidy po in t s  out ,  a t  times the ro le  of the FWC

may be viewed as " t r o u b le - s h o o te r  with agencies,  super 'con' a r t i s t

who e x t r a c t s  ad d i t io n a l  s tuden t  placements from hard-pressed

agencies ;  manipulator  of  placements t ry ing  to  'make do' in
. 2 1r eco n c i l in g  the s tuden t  popula t ion with agency o f f e r in g s . "

The FWC i s  respons ib le  fo r  developing working arrangements

with agenc ies  undertaking f i e l d  i n s t r u c t i o n  fo r  the f i r s t  time, and

must de f ine  what the agency's  and the s ch o o l ' s  r e s p o n s i b i l i t i e s

are .  The drawing up of a f i e l d  work manual or  guide to f i e l d

i n s t r u c t i o n  cen t res  i s  very useful  in t h i s  regard,  as i s  providing

the  superv iso r  in advance with d e t a i l s  of the evaluat ion he w i l l

be requ i red  to make a t  the end of the placement.  Provis ion  should

a l so  be made to keep the superv isor  informed of curriculum conten t ,

t h a t  i s  sy l labuses  and reading l i s t s .  I f  the FWC c l e a r l y

communicates such information to superv isors  and agencies in the

i n i t i a l  s tages  of  planning for  s tudent  placements,  t h i s  w i l l

"provide  a firm foundation for  developing working r e l a t io n s h ip s

between school and agency which w i l l  bear f r u i t  in a successfu l
2?

experience for superv iso rs  and s tu d e n t s . "
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The importance of  o r i e n t a t i n g  superv isors  to  t h e i r  task 

cannot be over-emphasised.  A group meeting of  superv isors  at  

the  commencement of the period of  f i e l d  i n s t r u c t io n  can be useful .

Nolan sugges ts  th a t  a t r i p  to  the campus i s  he lp fu l  in t r ansm i t t ing  

the  f ac t  t h a t  the su p e rv i so r s '  t a sks  are an extension of  the 

educa t iona l  process .  Lois Sentman po in t s  out t h a t  group meetings 

should be held p e r io d i c a l l y  " to  d iscuss  various f ield-work
no

p o l i c i e s  of  the school and more e f f e c t i v e  ways of working toge the r . "

An o v e ra l l  eva lua t ion  meeting a t  the end of the year,  involving 

agency execu t ives  as well  as superv iso rs ,  toge the r  with the whole 

s t a f f  of the  school ,  not  only the FWC's, i s  p a r t i c u l a r l y  use fu l .

Some schools form curriculum conten t  committees composed 

of  school s t a f f  and agency f i e l d  i n s t r u c t o r s .  This ensures tha t  

what i s  taugh t  has relevance  to  cu r ren t  p r a c t i c e  as well as to 

developing,  th e o re t i c a l  t rends ,  a f fo rd s  s t a tu s  to  f i e l d  i n s t r u c t o r s ,  

enab les  them to  i n t e g r a t e  in to  the teaching  team and keeps them 

d i r e c t l y  informed about the t h e o r e t i c a l  content  of  the course.

In most cases ,  the school i s  re spons ib le  fo r  s e lec t in g  the 

s tuden ts  fo r  placement in each agency, although in Johannesburg 

a number of  p s y c h ia t r i c  agencies p r e f e r  to conduct s e lec t io n  

in te rv iew s  themselves.  In any event ,  the FWC should review with 

the  agency the  bas is  fo r  dec ision  in each ins tance .  How much 

informat ion about the student  should the FWC supply to the supervisor 

fo r  puiposes of  formulat ing an educa t iona l  d iagnosis?  There are 

d i f f e r e n c e s  of  opinion on th i s  ques t ion .  In the w r i t e r ' s  view, 

the FWC should furn ish  the i d e n t i fy in g  information and d e t a i l s  of 

educa t iona l  a t ta inment of  each s tuden t .  She may fu r th e r  share 

her  understanding of the s t u d e n t ' s  le a rn ing  a b i l i t y  in the academic 

s e t t i n g ,  and perhaps g ive  some in d i c a t i o n  of  the s tu d e n t ' s  learning  

needs as revea led  in previous placements.  However, there  i s  an 

extremely important  q u a l i f i c a t i o n :  As Sentman pu ts  i t ,  " the  agency

. ►  V . v  .
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superv iso r  must r e ly  p r im ar i ly  cn a knowledge of  the student  in 

the dynamics of  the superv isory  r e l a t i o n s h i p . 1,24 Goldie Basch 

po in t s  out t h a t  the s tu den t  "may reveal  to  the agency aspects  of 

himse lf  q u i t e  o the r  than those revea led to  the school ."

Furthermore,  the student  w i l l  be developing and changing over 

t ime,  and these  aspec ts  of  her  funct ioning "we must each le a rn  -  

s tu den t ,  school and ogency" as time passes.  Perhaps a sound 

po l icy  i s  to provide the superv isor  i n i t i a l l y  with fac tua l  data  

such as the s t u d e n t ' s  name, age, educa tiona l  l e v e l ,  previous 

placements and work experience ( i f  any) and to exchange other  

information in l a t e ^  c o n s u l t a t i o n s  with the superv isor  once he 

has had the oppor tun i ty  to  formulate h is  own t e n t a t i v e  assessment 

of  the  s tuden t .

The a d m in i s t r a t iv e  r e s p o n s i b i l i t y  of the FWC in r e l a t i o n  

to the s u p e r v i s o r ' s  eva lua t ion  of the s tuden t  i s  important .  The 

FWC must dev ise a d e t a i l e d  o u t l in e  for  the eva lua tion  repor t  and 

send t h i s  to  the superv isors  for  t h e i r  guidance.  She must ensure 

t h a t  eva lua t ion  d i scuss ions  between superv isor  and student  occur 

t imeously and t h a t  the w r i t t en  eva lua tion  r epo r t  i s  submitted to 

the School. I f  i t  i s  the  School ' s  po li cy  to show the repor t  to 

the student  and to d i scuss  i t ,  (a  policy  favoured by the w r i t e r )  

then th i s  should be c l e a r l y  communicated to  the superv isor .

According to Nolan, a mutual eva lua tion  between consu l tan t

and superv iso r  i g a r d i n g  the y e a r ' s  f i e l d  i n s t r u c t i o n  programme

i s  a l so  h e lp fu l .  I t  can r e s u l t  in the i d e n t i f i c a t i o n  of

improved techniques fo r  both p a r tn e r s  aimed a t  improving s tu d e n t s '

f i e l d  exper ience .  Brown and Gloyne's  study showed th a t  superv isors

o f ten  f e l t  the need fo r  such feedback, as well as fo r  repor ts  on
26the subsequent progress of  s tudents  they had supervised.  Such 

methods a s s i s t  in making superv isors  fee l  an i n t e g r a l  par t  of  the 

teach ing p a r tn e r sh ip .



11 .3 .2  Educational  Functions

I t  i s  s e l f - e v i d e n t  th a t  i f  f i e l d  i n s t r u c t o r s  are to

provide superv is ion  of  q u a l i t y  they must be equipped fo r  t h e i r

+ask. The f i e l d  i n s t r u c t i o n  and supervis ion of  s o c i a l  work

s tuden ts  i s  a s p e c i a l i s e d  ta sk  requ i r ing  sp e c ia l i s e d  knowledge

and s k i l l .  Experienced s tuden t  superv isors  of ten  have these

a t t r i b u t e s  and can hand them on to  new superv isors ,  but  the

r e s p o n s i b i l i t y  fo r  educating superv isors  remains e s s e n t i a l l y  t h a t

of  the School where i t  i s  the  task of  the s t a f f  to develop ex p e r t i s e

in  the sphere of  s o c i a l  work educa tion.  The FWC can and should

u t i l i s e  experienced superv isors  in teaching,  but she i s

ad m in i s t r a t iv e ly  respons ib le  fo r  organis ing  seminars and courses

fo r  superv isors  and o th e r  educa tiona l  a c t i v i t i e s .  L u c i l l e  Austin

wrote in 1952 t h a t  "planning foi more adequate t r a i n i n g  ( fo r
27superv is ion )  in the fu tu re  i s  an e s s e n t i a l  -  not  a l u x u r y . "

In 1973 South African soc ia l  work education t h i s  remains 

app l icab le .  I f  the s tandards  of  f i e l d  i n s t r u c t i o n  descr ibed in 

P a r t  I I I  of  the present, s tudy are to  be implemented, the  

superv iso rs  re spons ib le  must be informed what these  s tandards  are 

and should understand t h e i r  importance within the con tex t  of 

s o c ia l  work educa tion.  This can only be meaningfully imparted 

to them through an educa t iona l  process  i n i t i a t e d  by the  f i e l d  

work c o nsu l t an t .

Many u n i v e r s i t i e s  in  the United S ta te s  run formal courses 

on superv is ion  and at tendance  i s  compulsory fo r  a l l  s tuden t  

supe rv iso rs .  Goldie Bosch Faith desc r ibe s  the course e n t i t l e d  

"Supervisory P ra c t i c e "  which she ran a t  the U n ive rs i ty  of 

Pennsylvania School of  Socia l  Work from 1943 onwards. This course 

had o r ig in a te d  in 1934 when Virg in ia  Robinson had i n i t i a t e d  

i t  under the t i t l e  "Supervision in Socia l  Work" and i t  i s  important  

to  note t h a t  »ch Fa i th  repor ted  t h a t  agencies paid fees 

fo r  t h i s  course.



I f  such a course i s  im p ra c t i c a l ,  schools should run s ho r te r  

s e r i e s  o f  seminars fo r  supe rv iso rs .  Ruth Werner descr ibes  the 

system a t  Case Western Reserve U nivers i ty  School of  Applied Social  

Sciences which provides  a s e r i e s  of  o r i e n t a t i o n  sessions  fo r  new 

f i e l d  i n s t r u c t o r s .  A shor t ,  r e le van t  b ib l iography i s  provided,  

along with s p e c i f i c  assignments fo r  meetings which deal  with the 

fol lowing su b je c t s :

( i )  O r ien ta t ion  to  the ro le  of  s o c ia l  work educator .

( i i )  The concept  of  educa t iona l  diagnosi s .

( i i i ) T h e  s e le c t io n  of l e a rn ing  experiences  fo r  s o c ia l  

work s tu den ts .

( i v )  Responses to  l e a rn ing  experiences in  the f i e l d .

(v)  Evaluation as an educa t iona l  process.

This programme was modified from time to  time on the  bas is  of

experience ,  responses to a q u es t io n n a i re  completed by p a r t i c i p a n t s
28and the wishes of  the  p a r t i c i p a n t s .

During 1969, the second year  of  the p resen t  study p ro je c t ,  

a s e r i e s  of  f ive  seminars fo r  supe rv iso rs  was int roduced a t  the 

School of  Socia l  Work, Univers i ty  of  the  Witwatersrond.  I t  was 

a t tended  by 22 agency superv iso rs  and four s t a f f  members from the 

School and meetings were held monthly from Apri l to August. The 

f i r s t  sess ion  was taken up by a genera l  d iscuss ion  about the 

seminars,  t h e i r  purpose and con ten t ,  the  i d e n t i t y  of  the p a r t i c ip a n t  

the f i e l d  work requirements of  the school inc luding the d e t a i l s  

of  the guides to f i e l d  i n s t r u c t i o n  c e n t r e s ,  and the content  of  

the  t h e o r e t i c a l  sy l labus ,  as well  as d e t a i l s  of the research 

p ro j e c t  being conducted by the w r i t e r  during t h a t  year .  The 

fol lowing four seminars involved a study of  superv is ion ,  with 

"The Student  and Supervision in Social  Work Education" by P r i s c i l l a  

Young as the  bas ic  t e x t .  At each seminar, the FWC acted as the 

d iscuss ion  leade r  but group members presen ted papers on the top ics



s e le c te d  and genera l  d iscuss ion  followed,  during which p a r t i c ip a n t s

r a i s e d  i s s u es  der iv ing  from t h e i r  experience as supervisors  and

exchanged views with each o the r  and s t a f f  members from the School.

When the s e r i e s  was over,  the superv isors  who at tended  were asked

to  eva lua te  the seminars on an a t t i t u d e  sca le  devised by Kropp and

Verner fo r  the  purpose o f  eva lua ting  shor t - te rm educa tional
29programmes fo r  a d u l t s .  The sca le  cons is ted  of  20 items randomly 

arranged* and respondents were asked to check each statement which 

r e f l e c t e d  aspec ts  of  t h e i r  a t t i t u d e  to the  s e r i e s  of  seminars.

The ins trument was scored to give a measure of the success of  the 

a c t i v i t y  on an e l even -po in t  s ca le  with "one" being the most 

favourable poss ib le  r e a c t io n ,  " s ix"  represen t ing  a reac t ion  of  

in d i f f e r e n c e ,  and "e leven" represen t ing  the l e a s t  favourable reac t ion .  

The mean score fo r  the 18 respondents  who completed the a t t i t u d e  

s ca le  (82 percent  of  a l l  p a r t i c i p a n t s )  was 3,98, which may be 

i n t e r p r e t e d  as a favourable  response to t^d seminars.  The two 

i tems on the sca le  checked by the l a r g e s t  number of  respondents 

(16 out  of 18 ,or  89 percen t )  were

"I  th ink  i t  served i t s  purpose" ( the 7th most favourable 

response on the sca le )

" I  hope we can have another  one in  the near fu ture"

(The 3rd most favourable response on the s ca le )

The most unfavourable i tems checked by only one respondent each were: 

"I  leave  d i s s a t i s f i e d "

" I t  was much too s u p e r f i c i a l "

These represen ted  the 4th  and 5th most negat ive responses poss ib le  

on the s c a le .  Not one respondent checked any of  the  three  most 

unfavourable responses .  Three respondents checked the most

* See appendix 9



icvourobie response, f ive  the  second, while 14 or  78 percent  
checked the 4th most favourable i tem:

" I t  provided the kind of  experience t h a t  I can 
apply to  my own s i t u a t i o n "

These r e s u l t s  would seem to  give a c l e a r  in d ica t ion  t h a t  these 

supe rv iso rs  valued the oppor tun i ty  of  a t tend ing  such seminars 

ond th e re fo re  confirm Hypothesis  IV as s t a t e d  in Chapter  1 .  

Seminars fo r  superv isors  have been continued in d i f f e r e n t  forms 

a t  the Wits .School of  Soc ia l  Work annually  s ince 1969.

There i s  a second aspect  of  the FWC's educa tional  

r e s p o n s i b i l i t y  to  supe rv iso rs .  Not only must she provide 

o p p o r tu n i t i e s  fo r  them to lea rn  about f i e l d  i n s t r u c t io n  and 

superv is ion  per  se,  but she must a l so  enable them to become 

acquain ted  with the t h e o r e t i c a l  sy l labus  taught  a t  the School. 

This i s  necessary i f  superv iso rs  are to  perform the important  

t a sk  of  helping s tuden ts  i n t e g r a t e  theory and p ra c t i c e .  As 

Boehm wrote in the Curriculum Stuay:

P ro fe s s iona l  education,  i f  i t  i s  to be academic 
educa tion ,  must c o n s tan t ly  s t r i v e  to help the 
s tu den t  perce ive the t h e o r e t i c a l  base of  his  
p r a c t i c e  and to see in h is  p r a c t i c e  the 
a p p l i c a t io n  of  theory .  30

However, os Berengarten has poin ted out :

One problem in  achieving the o b je c t iv e  of in t e g ra t i o n  
i s  the fa c t  th a t  the p ro fe s s io n a l  education of  f i e l d  
i n s t r u c t o r s  occurred  a t  an e a r l i e r  date  . . . .  To help 
the  f i e l d  i n s t r u c t o r  a s s im i l a t e  newer knowledge, the 
school  must take i t s  f u l l  share of  r e s p o n s i b i l i t y  
fo r  providing the media by which s tuden t  superv isors  
con become acquainted with the t o t a l  curriculum and 
may become r e l a t e d  to changing conten t ,  31

The School should th e re fo re  organise seminars and short  courses 

on sy l labus  content  as such and l e c t u r e r s  giv ing th e o r e t i c a l  

courses  to  s tuden ts  should keep the f i e l d  i n s t r u c t o r s  nformed



during the  year  of  the progress  of  t h e i r  courses .  Conferences

could a l s o  be held.  Smith College School For Socia l  Work for

example holds an annual conference to  which a l l  superv isors ,

a d m in i s t r a to r s  and o th e r  agency personnel  d i r e c t l y  involved in

s tuden t  t r a i n i n g ,  as well  as  s tuden ts ,  are i n v i t e d .  The

conference i s  cen t red  on a s p e c i f i c  theme which i s  re levan t  to
32

the  p ro fess ion  as a whole. Along with the provis ion of  such 

educa t iona l  o p p o r tu n i t i e s  fo r  f i v l d  i n s t r u c t o r s  the School 

should a l so  make the f a c i l i t i e s  of  the Univers i ty  l i b r a r y  ava i lab le  

to  them.

A t h i r d  major area  in which the FWC functions  as an educator

i s  in the  area  of innovat ion  in methods of  f i e l d  i n s t r u c t i o n .  As

Werner puts  i t ,  her  r o le  i s  " to  s t im u la te ,  f a c i l i t a t e ,  and encourage
33eva lua t ion  of  exper imenta t ion ."  Many examples of  innovations

have been descr ibed  in the l i t e r a t u r e .  The FWC should become

fa m i l i a r  with these  and d iscuss  them with supe rv iso rs .  Examples

are S ch u b e r t ' s  f ind ing  th a t  d i r e c t  observa tion  by s tuden ts  of
34in te rv iew s  was extremely b e n e f i c i a l ;  the use of  tape recordings 

as descr ibed  by I t z i n  in 1960, Kelley in 1962 and Kohn, 1970; 

Hannon's d e s c r ip t io n  of  methods aimed a t  inc reas ing  zapport 

between m idd le -c la ss  s tuden ts  and low er -c lass  c l i e n t s ;  shared 

in te rv iew ing  by s tudunt  and superv isor  as described by Sherman 

1968, Leader 1968, Ryan and B a r d i l ’ 1964, Wells 1971; observation 

and in te rv iew ing  of  "normal" f am i l ie s  and ch i ld ren  as described by 

Urdang in 1964 and 1966* and many o th e rs .

I t  i s  d e s i r a b l e  th a t  the re  should be c lose  communication 

and c o l l a b o ra t io n  between the FWC and f i e l d  i n s t r u c t o r s  in r e l a t i o n  

to  new ideas  and the research eva lua t ion  of  methods in f i e l d  

i n s t r u c t i o n .

# D e ta i l s  of  these p u b l i c a t i o n s  are to  be found in the 
Bibl iography a t  the  end of  the present  s tudy.



11 .3 .3  Consu l ta t ive  Functions

In Lydia Glover N o l jn ' s  words.

The major func tion  o f  f i e  consu l tan t  in r e l a t i o n  
to  supe rv iso rs  i s  t h a t  of  adv ising  and conferr ing  
about f i e l d  work educa tion .  The r e l a t i o n s h ip  
should be dynamic in  q u a l i t y ,  with mutual g ive-  
and- take,  and geared to  helping superv isors  
achieve increased  r k i l l  in helping and s t im ula t ing  
the s tuden t  in  h is  l e a rn in g .  The c o n s u l t a n t ' s  
funct ion  i s  not  a superv isory  one. The superv isor  
should f e e l  f ree  to  make use of  the c o n s u l t a n t ' s  
s e rv ice s  in any way he wishes,  and both should 
f e e l  f ree  to  i n i t i a t e  con tac ts  a t  any t ime.
Crea t iveness  in ways of  worki^a toge the r  and in 
developing s tu den t - superv iso ry  techniques  should 
ue encouraged.  35

The s u p e r v i s o r ' s  t a sk  i s  an exac ting  one, i n t e l l e c t u a l l y  

and emotional ly,  a ta sk  which hu undertakes on behal f  of  the 

educa t iona l  i n s t i t u t i o n  which w i l l  confe r  the f i n a l  award of  

p ro fe s s io n a l  competence on the  s tuden t .  The superv isor  should 

th e re fo re  be able to  expect guidance and consu l ta t ion  fro:„ a 

member of  the School ' s  s t a f f .  The FWC has knowledge of  how the 

student  func t ions  a t  the School but w i l l  need to  know how the 

student  i s  functioning  in the agency s e t t i n g .  In K m t ' s  words:

Both superv iso r  and t u t o r  w i l l  have d i f f e r i n g  
pe r s p e c t iv e s  on the s tuden t  and can enr ich  each 
o t h e r ' s  understanding through d iscuss ion  of 
t h e i r  d i f f e r i n g  p e r s p ec t iv es .  In t h i s  sense, 
each has a consu l t an t  funct ion fo r  the o t h e r . 36

Most superv iso rs  to a g r e a t e r  or  l e s s e r  degree,  experience 

negat ive f e e l in g s  of  one s o r t  or another  in r e l a t i o n  to supervision  

-  f e e l in g s  of inadequacy,  unread iness ,  apprehension, and i t  i s  

p a r t  of the c o n s u l t a n t ' s  t a sk  to help them deal  with the se  f e e l in g s .  

Young superv isors  need suppor t  and encouragement. Supervisors  who 

graduated some years  in the p a s t  may f e e l  tha t  t h e i r  s tuden ts  must 

know more than they do. P r i s c i l l a  Young makes the po in t  th a t
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any s o c ia l  worker with experience (and superv isors  
do have more experience than t h e i r  s tuden ts ,  e i t h e r  
in  years  or  in t r a i n i n g )  can, i f  she i s  w i l l ing  to 
give the time and energy,  provide the r i g h t  cl imate 
fo r  a s tuden t  to  l e a r n . 37

The FWC nyeds to  encourage superv isors  to  perce ive what they can

o f f e r  s tuden ts  of  themselves as people and as s o c ia l  workers.

I f  superv isors  can develop confidence in  themselves, they can

admit to  not-knowing or  to  being mistaken without t h i s  negating

t h e i r  superv isory  ro l e .  Enabling s -p e rv i s o r s  to  perce ive  t h i s

i s  one of  the goals  of  co n s u l t a t i o n .  However, t h i s  appl ies  also

to  the  FWC in the performance of  her r o l e .  According to Young

" the  s tuden t  should f e e l  f r ee  to  t a lk  to  the course t u t o r  about

h i s  f ieldwork superv isor ,  o r  to  the supe rv iso r  about the t u t o r ,
38without  f ee l ing  th a t  he i s  being d i s lo y a l  to e i t h e r . "  Each

should be s u f f i c i e n t l y  mature and conf ident  to  f e e l  t h a t  they

have a con t r ibu t ion  to make to  the s t u d e n t ' s  development without

having to know a l l  the answers. Each shouid recognise  th«vt the

o th e r  could have a d i f f e r e n t  opinion,  without  f ee l ing  unduly

th rea tened .  This i s  not  easy,  but i s  p o ss ib le  through frank

c o n s u l t a t io n  in an atmosphere of  mutual r e sp ec t  and t r u s t .  As

Goldie Basch wrote: "A well -mainta ined c o l l a b o ra t io n  for

p ro fe s s io n a l  t r a i n in g  provides st imulus fo r  fresh r e s o lu t io n  of

d i f f e r e n c e s  a r i s in g  in th inking  and p r a c t i c e ,  bo the b en e f i t  of  
„39p r a c t i c e .

Consulta t ion  between FWC and superv iso r  can occur e i t h e r  

a t  the Univers i ty  or  the Agency, although since i t  usua l ly  concerns 

the  s t u d e n t ' s  placement in the agency, i t  i s  advisable fo r  the 

FWC to v i s i t  the agency for  d iscuss ions  with the superv isor .  I t  

a ids  the pa r tne r sh ip  and f a c i l i t a t e s  i n t e g r a t i o n  when supervisors  

come to  the Univers i ty  for  meetings, seminars and conferences 

while the FWC v i s i t s  agencies for  c o n s u l t a t io n .  The spacing of 

v i s i t s  i s  v a r i a b le :  some a u t h o r i t i e s  advocate monthly v i s i t s



ov*r the  per iod  of  a concurrent  placement,  but one o r  two rou tine  

v i s i t s  may be more p r a c t i c a l ,  supplemented by o the rs  should the 

ne*<i a r i s e .  The s tuden t  may f e e l  somewhat uneasy a t  the prospect  

of  superv iso r  and FWC confer r ing  about her .  She should know in 

advance when the v i s i t  i s  to  occvr and should understand t h a t  the 

purpose of  the v i s i t  i s  to  advance her  p ro fe s s iona l  education.

She should be informed afte rwards  by both superv isor  and FWC of 

r e le v an t  aspec t s  of  t h e i r  d iscuss ion ;  a t  t imes,  as mentioned above, 

she may a t ten d  the co n s u l t a t i o n .  The purpose of  the consu l ta t ion  

i s  f o r  FWC and s upe rv iso r  to  exchange information about the 

s tuden t*s  performance und jo i n t l y  to  asses s  her progress  and 

i d e n t i f y  fu tu re  goals .

Opinions vary as to whether ox not  the FWC should read the 

s t u d e n t ' s  agency records .  Nolan40 and Kont41 are in favour of  

t h i s  procedure,  as an a id  to  the FWC in adjudging the s tu d e n t ' s  

a b i l i t y  in  the f i e l d  and to  a s s i s t  the superv isor  in her  eva lua tion .  

Annette G a r r e t t  however expressed the opinion t h a t  r o u t in e  reading 

o f  case records  could confuse the ro le s  of  the FWC and the 

sup e rv i s o r  and added t h a t  a t  Smith "where reading of  s tudent  

records  occurs,  i t  i s  done s e l e c t i v e l y  in those  ins tances  where i t
• • J O
i s  l i k e l y  to add some in s i g h t  to a b a f f l i n g  s i t u a t i o n . "  The

presen t  w r i t e r  i s  in accord with G a r r e t t ' s  view thg t  the FWC

should read s t u d e n t ' s  records  only in s p ec ia l  in s tances  where

th e re  i s  a problem or  where the supe rv iso r  reques ts  hex to  do so.

Consu l ta t ion  i s  important  too a t  the time o« eva lua t ion .

The FWC must help the superv isor  express c r i t i c a l  opin ions  f rankly  

and openly i f  he i s  h e s i t a n t  to do so, and should encourage the 

supe rv iso r  to d i scuss  the evalua tion  r epo r t  f u l l y  with the s tudent .  

While the s u p e r v i s o r ' s  eva lua tion  i s  valued highly by the school,  

the  superv iso r  should be c l e a r  th a t  the s t u d e n t ’ s f i n a l ,  o v e ra l l ,  

eva lua t ion  based on her  performanco in a l l  placements and a t  the



school,  rweains the  r e s p o n s i b i l i t y  of  the school .  In the  case 

o f  s tuden t s  " a t  r i s k "  who a re  poss ib le  prospec ts  fo r  counsel l ing 

out  of  the  course,  the  c l o s e s t  consu l t a t ion  between FWC and 

superv iso r  i s  requ i red .

In conclus ion,  i t  way be s t a t e d  t h a t  i f  the FWC f u l f i l s  

the  fu nc t ions  in  r e l a t i o n  to  superv isors  which have been ou t l ined ,  

t h i s  would be conducive to  the  implementat ion of the type of f i e l d  

i n s t r u c t i o n  procedures descr ibed  in P a r t  I I I ,  However, as Goldie 

Basch Fa i th  s t a t e d ,  the most important  aspect  of  the connection 

between agency and school r e s id e s  not in the devices of  contact  

and communication, but  in  the  q u a l i t y  of  the r e l a t i o n s h ip ,  " in  the 

cu r ren t  of  f e e l in g ,  . . .  in  the hard-won respec t  for  d i f f e r e n c e /  

in  the candid acceptance and meeting of  d i f f i c u l t y ;  in  the 

genuine se lf - invo lvement,  in  the sense of  a process mutually 

sus ta ined .
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CHAPTER 12

THE ROLE RELATIONSHIP' BETWEEN THE FIELD WORK CONSULTANT.
SUPERVISORS AND STUDENTS: II.RELATIONSHIPS WITH STUDENTS

12.1 The Concept of  Faculty Advising

The ro le  of  tho FWC in  r e l a t i o n  to  ctudents  has received 

a f a i r  amount of a t t e n t i o n  in  American and B r i t i s h  l i t e r a t u r e  

r e c e n t ly ,  where the FWC i s  r e f e r r e d  to  re s p e c t iv e ly  as the advisor  

and the t u t o r .  American a r t i c l e s  are those by Merle in 196?,

Yela ja  in 1972 and Rosenbloom e t  a l .  in 1973, while in B r i t a in  in 

1972, Clare Morris and Robert Elmore both expressed views on the 

s u b je c t .  One of  the most important  s ta tements  however was t h a t  

made by Samuel Fines tone of  Columbia Univers i ty  in 1963 a t  the 

Annual Programme Meeting of  the  Council or. Socia l  Work Education.

Fines tone  defined  " f a c u l t y  advising"  as " a l l  f a cu l ty  a c t i v i t i e s ,  

except  d i r e c t  academic or  f i e l d  i n s t r u c t i o n ,  by which s tuden ts  are 

a s s i s t e d  to achieve goals  of  p ro fe s s io n a l  soc ia l  work education"'*" 

but  warned t h a t  d i f f e r e n t  schools  could hold d i f f e r e n t  conceptions 

of  the process .  However, t h r e e  c lo se ly  rela+ed components could 

be i d e n t i f i e d .  The f i r s t  was a genera l  educa tiona l  advising 

component aimed a t  suppor t ing the s t u d e n t ' s  educa tiona l  experience 

as a whole. The second and t h i r d  components were more s p e c i f i c .

The second was r e l a t e d  to academic programme olanning and student  

academic performance.  The t h i r d  was r e l a t e d  to f i e l d  work planning 

and performance.

According to Fines tone ,  the re  a r e  th ree  major conceptions 

o f  f a c u l ty  advis ing:



One conception . . .  i s  t h a t  f a c u l ty  advising i s  a 
ma tte r  of  a d m in is t r a t iv e ly  f a c i l i t a t i n g  the 
educa t iona l  programme. Advisor -s tudent
r e l a t i o n s h i p s  are . . .  d iscontinuous  and not 
i n t e n s iv e  . . . .

A second conception f from . . .  the assumption 
t h a t  the  adv i so r - s tuden t  r e l a t i o n s h i p  _is, in  i t s e l f , 
a c e n t r a l  aspec t  of  l e a rn ing .  This r e l a t i o n s h ip ,  
s t r u c tu re d  by frequency and con ten t  of  conferences,  
i s  assumed to be both continuous and in t e n s iv e .
Advising i s  c e n t r a l i z e d  by ass igning  a s ing le  
fa c u l ty  member to  each s tuden t ;  thus the f a cu l ty  
adv isor  i s  genera l  advisor ,  academic advisor,  f i e l d  
adv isor ,  and, in add i t ion ,  may be the s tu d e n t ' s  
classroom i n s t r u c t o r  in s o c ia l  work method.

A t h i r d  in te rmedia te  conception may be i d e n t i f i e d ,  
in  which the adv iso r - s tuden t  r e l a t i o n s h ip  i s  
considered as much more than an ad m in is t r a t iv e  
f a c i l i t y ,  ye t  not in i t s e l f  a c e n t r a l  aspect  of 
l e a rn ing  . . .  advising in es s p e c i f i c  assignments
of f a c u l ty  members to in -  dual s tuden t  advisees
and r e g u la r  planned c o n fe re n c e s . . .  The goal of  
adv ising  i s  to help s tu den ts ,  a d m in i s t r a t iv e ly  and 
through in d iv id u a l ized  educa tiona l  counse l l ing ,  to 
make maximum use of learn ing  o p p o r tu n i t i e s  and 
meet educa t iona l  requirementj .  The provis ion of 
an i n t e l l e c t u a l  and em ot iond  lea rn ing  experience 
i s  not cons idered a goal of advis ing ,  but i t  may 
occur as a by-produc t .2

At the U n ive rs i ty  of  the Witwatersrand p r io r  to  1969, the 

f i r s t  of F in e s to n e ' s  conceptions governed the ro le  of  s t a f f  

members a t  the School of Social  Work in t h i s  regard.  The 

experience of the w r i t e r  a t  the School from 1966 to 1968, 

combined with study and co n s u l t a t i o n s  with academic s t a f f  in 

B r i t a in  and I s r a e l ,  led her  to be l ieve  t h a t  r egu la r  scheduled 

conferences were required  and consequently,  as po r t  of the presen t  

s tudy,  f o r t n i g h t l y  t u t o r i a l s  or c o n s u l t a t i o n s  of ha l f -hour  

dura t ion  were scheduled between the w r i t e r  (as  f i e l d  work 

co n s u l t an t )  and each of the eleven s tuden ts  in the f i n a l  year  c lass  

of  1969. These developed p r im ar i ly  out  of  a concern with f i e l d  

work planning and performance but a spec t s  of  +he o the r  two



components c i t e d  by Fines tone  en tered  in to  the conferences.  All 

in t e rv iew s  between FWC and s tuden ts  were tape- recorded  and 

t r a n s c r i b e d  in  d e t a i l e d  summary form in  o rder  to determine 

e m p i r ica l ly  what the content  and form of the t u t o r i a l s  were. The 

p a t t e r n  t h a t  emerged approximated Finestone*s t h i r d  conception 

with  elements of  the  second conception in c e r t a in  cases .

I n i t i a l l y  the t u t o r i a l s  were s t ru c tu re d  in the following way 

(de r ived  from the tran s c r i p t  of  the i n i t i a l  in terv iew with one of  

the  s tu d e n t s ) :

"The s tu den t  s a id  t h a t  she was confused as to  whether t h i s

was meant to  be a second superv isory  session but I  assured her

t h a t  t h i s  was not to be so. I sa id  th a t  superv is ion  was s p e c i f i c a l l y

r e l a t e d  to the ac tu a l  work done in the f i e l d .  Although t h i s  was

a very important  p a r t  o f  the curriculum because i t  involved the

t r a n s l a t i o n  of  knowledge in t o  s k i l l ,  i t  was only one p a r t ,  and the

School remained respons ib l t  f c  the in t e g ra t i o n  of  the e n t i r e

curr iculum. In the t u t o r i a l s  the s tudents  could d i scuss  anything

they wished about the curriculum: t h e i r  f e e l in g s  about s o c ia l  work,

and about the course in genera l ;  or  any aspec t s  of  t h e i r  f i e l d  work

which perhaps they might f e e l  they could not d iscuss  with t h e i r  
wsupe rv iso rs .

Within t h i s  broad s t r u c t u r i n g ,  the keynote of  the t u t o r i a l s  

was the students* freedom to  use them as they wished. Im p l ic i t  

in  the s t r u c t u r i n g  however was the purpose of  communication about 

the  f i e l d  work placements,  as t h i s  group of  s tuden ts  was each week 

complet ing the weekly q u es t io n n a i r e s  for  the research  p ro jec t  

descr ibed  in sec t ion  I I I  of the p resen t  s tudy,  and each student  

re tu rned  these  to the w r i t e r  during the t u t o r i a l s  where they were 

checked and d iscussed  i f  necessary .



12.2  The Placement Process

Before d iscuss ing  the t u t o r i a l s  f u r th e r  however, i t  i s

necessary  to  descr ibe  the process  by which s tudents  are placed in

agenc ies  fo r  f i e l d  i n s t r u c t i o n .  This i s  an important p a r t  of  the

FWC's ta sk  with s tuden t s ,  precedes the t u t o r i a l s  in time and in

some cases a f f e c t s  the content  of  the c o n s u l t a t i o n s .  T ra d i t io n a l ly

in  s o c i a l  work educa t ion"s tuden ts  are g en e ra l ly  encouraged in the

f i r s t  in s ta n ce  to express t h e i r  p reference  fo r  the type of  f i e l d

work . . .  to be undertaken,  p a r t l y  because t h i s  i s  seen as a good
3p r i n c i p l e  in  adu l t  educa tion ,  p a r t l y  with a view to economy."

Furthermore,  as Kent pu ts  i t  "a g rea t  dea l  of e f f o r t  has gone in o
4

matching s tuden ts  to  supe rv iso rs  in the p a s t . "  Margaret Schuber t ' s

r esearch  p r o j e c t  in to  f i e l d  i n s t r u c t i o n  in  s o c ia l  casework a t  the

U n i v e r s i t /  of  Chicago School of  Socia l  Serv ice  Administrat ion

descr ibed  in  1963, revea led however t h a t  random assignments of

s tuden ts  to  f i e l d  s e t t i n g s  was equal ly  s a t i s f a c t c  ry as i n d iv id u a l i s e d

assignment and she concluded th a t  i t  seemed t h a t  "some of  the

pa ins tak ing  e f f o r t  t h a t  goes in to  . . .  placement plans i s  superf luous .

I t  might be more usefu l  to  expend t h i s  e f f o r t  only on the r e l a t i v e l y
5

small group with spec ia l  needs ."  Never the less  i t  i s  the view of 

the  p resen t  w r i t e r  th a t  the process  of  placement can be a valuab le  

le a rn in g  experience fo r  the student  i f  the FWC in d i v id u a l i s e s  the 

p rocess .  The student  can le a rn  something of  the meaning of  s e l f -  

de te rmina t ion  as l im i ted  by the demands of  r e a l i t y ,  s ince s tuden t  

choice can never be the so le  c r i t e r i o n  to  be taken in to  account.

The a v a i l a b i l i t y  of s u i t a b l e  superv isors  l i m i t s  the range of agencies 

t h a t  can be used, while the circumstances of p a r t i c u l a r  agencies 

determine the  number of  s tuden ts  they can accommodate a t  any one time.  

Furthermore the needs and choices  of  a l l  the s tuden ts  in the c l a s s  

must be r e c o n c i l e d . * In the w r i t e r ' s  view the use of a l l  these

* These remarks apply to U n iv e r s i t i e s  s i t u a t e d  in urban areas where 
numerous welfare o rg a n i s a t io n s  e x i s t .  In o the r  areas  choice 
may be severely  l im i ted  by the lack of  community resources .
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fo c to r* , In c lu d in g  s tuden t  p reference ,  by the  FWC in working with 

the  student  in  the placement process  can provide the student  with 

a r e a l  and va luab le  le a rn in g  experience concerning the exerc ise  of 

persona l  choice in  l i f e  in  r e l a t i o n  to the  l i m i t a t i o n s  imposed by 

the  r e a l  world.  Rosemary Reynolds makes the poin t  t h a t  supervisors  

should demonstrate by t h e i r  own a t t i t u d e s  towards s tuden ts  the sums 

casework concepts  they s t r e s s  as important  fo r  the student  to  have 

towards c l i e n t s , a n d  the some a p p l ie s  with in  l i n u t s  to Univers i ty  

s t a f f .  As C h a r lo t t e  Tnwla has s t a t e d :  "When an educa tiona l

system processes  i t s  s tuden t s  without  in d iv id u a l i z in g  them, i t  

becomes mechanis t ic  and f a i l s  to  a f fo rd  a humanizing expe ice.

The s tuden t  i s  prepared fo r  a p ro fe s s io n a l  l i f e  th a t  becomes more 

t r e a d m i l l  than p i lg r im age ."^

The fol lowing i s  an example of  the  placement process 

r e l a t i n g  to  the  4ih Year concurrent  placement, as p r a c t i s e d  by the 

w r i t e r  in her  capac i ty  as FWC a t  the Univers i ty  of the Witwatersrand.  

I t  i s  based on a record w r i t t en  by a s tuden t  a t  the reques t  of the 

p re s en t  wri+er:

Having had a s a t i s f y i n g  and good experience working 
a t  the ABC agency (a genera l  family welfare agency 
dea l ing  with black people and opera t ing  pa r t - t im e  
in c e n t r a l  Johannesburg and pa r t - t im e  in an out ly ing  
area)  I was anxious to r e tu rn  and do my f in a l  year  
placement a t  t h a t  agency.

This proved to be impossible on account of my not  
having t ranspo r t  with which to  t r a v e l  out to the 
agency on my f i e l d  work days,  when i t  operated 
ou ts ide  of  Johannesburg.  My f e e l in g s  were confused.  
Not being able to  go to the agency of  my choice was 
such a disappointment t h a t  I f e l t  r e s e n t f u l  and 
unhappy c 1 >ut any o the r  placement.  These f ee l in g s  
were heightened by my f i e l d  work c o n s u l t a n t ' s  
p e r s i s t e n c e  t h a t  the XYZ agency would serve as a 
good s u b s t i t u t e .  This agency was al so  a family 
welfa re agency but had a s trong community work 
approach and was s i t u a t e d  i<. a newly-es tab li shed  
community of  another  sub group of  block people.

)
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My second choice was the DEF agency, but my f i e l d  
work consu l tan t  informed me t h a t  t h i s  would be a 
f r u s t r a t i n g  exper ience .  She encouraged me to 
explore a t h i r d  agency s im i la r  to  the agency of  my 
f i r s t  choice,  and I went to in terv iew the Direc to r ,  
but  again in t h i s  case  t r a n s p o r t  proved the g r e a t e s t  
drawback.

My f i e l d  work c o n s u l t an t ,  knowing of my perrona l  
ambition to work in I s r a e l ,  and th e re fo re  to  have 
experience in a f i e l d  which would b enef i t  me the re ,  
and r e a l i s i n g  tha t  I  f e l t  d i s s a t i s f i e d ,  arranged a 
co n su l t a t io n  session in  which we discussed the 
agency she suggested as s u i t a b l e ,  th a t  i s ,  the XYZ 
agency. At the tir-3 t h i s  agency had a negative 
image among the s o c i a l  work s tuden ts .  I al so  had 
an i r r a t i o n a l  fea r  of  and d i s l i k e  for  working with 
the p a r t i c u l a r  popula t ion group concerned. I was 
r e s i s t a n t  to  w,rking a t  the agency, and I put 
forward the r a t i o n a l i s a t i o n  t h a t  t r an s p o r t  
d i f f i c u l t i e s  would a r i s e  in t h i s  case too.

My f i e l d  work c o nsu l t an t  pointed out the fol lowing 
advantages of  the placement:

( i )  XYZ was a community welfare  organiza t ion  
whose primary emphasis a t  the time was on community 
o rgan iza t ion  and group work methods which I p re fe r red  
to  casework. I would th e re fo re  rece ive  a gener ic 
f i e l d  in s t r u c t io n  experience i f  I .vent th e re .

( i i )  The agency o p r  r a te d  In a multi-prcblem community 
s im i l a r  to  many mul' i -probiem communities in I s r a e l .  
Working the re  would enable me to gain experience in 
working with in  the framework of  c cu l tu re  d i f f e r e n t
to  my own. Furthermore,  my i r r a t i o n a l  fee l ings  
about t h i s  popula t ion group ind ica te d  th a t  I needed 
experience in g e t t i n g  to know them as people.

( i i i ) The agency had rece n t ly  employed a new soc ia l  
worker who gave the impression of  being dynamic and 
progress ive  in s o c ia l  work theory  and p r a c t i c e ,  and 
would provide good superv is ion .

( iv )  F in a l ly ,  the agency could provide me with 
t r a n s p o r t .

J

!



I t  was decided t h a t  I should th ink about the 
placement and d iscuss  i t  with my pa ren t s .  Af te r  
some thought and d iscuss ion ,  I chose to  go to  
t h i s  agency, f ee l in g  somewhat of a martyr as no 
o th e r  four th year  s tu den t  had been placed the re  
before ,  and 1 e l t  t h a t  I  would not  be able to  
d iscuss  the placement with any o t h e r  s tuden t  in 
my c l a s s .  The decision-making was d i f f i c u l t  a t  
the t ime,  but in  r e t r o s p e c t  I see t h a t  i t  was a 
growth po in t  in  my p ro fe s s io n a l  development, and 
I  s h a l l  always be g r a t e f u l  for  my f i e l d  work 
c o n s u l t a n t ' s  guidance in  the matte r .

12.3 The r a t i o n a l e  for  I n d iv id u a l  T u t o r i a l s

Not only should the s tuden t  be in d iv id u a l i s e d  by the FWC 

as f a r  as  poss ib le  a t  the time of  placement,  but t h i s  process 

should cont inue  during the placement.  This i s  one reason why 

i n i '  ' dua l  t u t o r i a l s  are impor tan t .  As Towle s t a t e d :

The demands of  p ro f e s s io n a l  education cannot be 
in d iv id u a l i z e d  but the l e a rn e r  can and must be 
fo r  the maximum development of h i s  c a p a c i t i e s  
and fo r  an i d e n t i t y  with the p rofess ion  through 
which h is  i n d i v i d u a l i t y  has not been impaired.
This i s  seen as importan not only fo r  c r e a t i v i t y  
but a l so  in o rder  t h a t  the s tudent  may become a 
s o c i a l l y  i n t e l l i g e n t  p ro fe s s io n a l  person r a t h e r  
than a narrowly p ro fe s s io n a l  one .8

A second reason fo r  inc luding  s tuden t  advising in the 

curr iculum i s  the compartmental i sa t ion and s p e c i a l i s a t i o n  within 

the  p resen t  educa tiona l  system. Because these  f e a tu re s  e x i s t

i t  t h e re fo re  behoves the  respons ib le  educa tor  to 
cons ider  s t r u c t u r e s  t h a t  can be developed within 
the  system to  help the s tudent  cope with the 
consequences . . . .  A well -conceived and w el l -  
plane. J • Hident advisement programme i s  an 
important  and necessary s t r u c t u r e  with in  our 
educa tiona l  system.^



Rcsenbloom, Stantoii and Caroff  in t h e i r  a r t i c l e  "Facvlty 

Advisenent -  A Proposal  fo r  the 1970 's" c i t e  yet  another  reason 

which i s  concerned with the impact, of depe r sona l i s a t ion ,  innovation 

and u n c e r t a in ty  in a rap id ly  changing world.  While t h i s  app l ies  

perhaps more to  the United S ta te s ,  i t  i s  becoming inc reas ing ly  

c h a r a c t e r i s t i c  of  the Republic too,  where our soc ie ty  i s  changing 

and where s o c i a l  work must in time adapt to  changing demands. A 

s tuden t  in  the se  ci rcumstances,  i f  he i s  well  taught ,  w i l l  soon 

r e a l i s e  t h a t

the school  has fewer answers for  him than ever before 
and t h a t  in  o rd e r  to  become a t rue  p ro fe s s iona l  he 
must l e a rn  to  remain a l e a r n e r  throughout h is  ca ree r .
He n a t u r a l l y  responds with anxie ty  to  t h i s  s t a t e  of 
un c e r t a in ty ,  and the school must provide strong and 
continuous support  to enable him not  only to  l i v e  
with t h i s  anx ie ty ,  but a l so  to  make i t  productive by 
channeling i t  i n t o  motivat ion fo r  l i f e - l o n g  l e a r n i n g . 10

Perhaps the most basic reason fo r  the  system of ind iv idua l  

c o n s u l t a t i o n s  with s tuden ts  i s  t h a t  s o c ia l  work education involves  

both i n t e l l e c t u a l  and a f f e c t i v e  aspec ts  of  the person; as Merle 

puts  i t ,  the s tuden t  i s  required to  bring toge the r  "head and hea r t  

in  the  se rv ice  of  o t h e r s . "  This i s  s t r e s s f u l  and the  school 

t h e r e f o r e  must provide a consu l t a t ion  system which " w i l l  help the  

s tuden t s  master  these  new and unfam i l ia r  educa tiona l  r equ i r tm en ts . "

12.4  The Nature of Consulta t ions  with Students

In 1953 Lydia Glover Nolen wrote t h a t  in view of  the unique 

combination of  q u a l i t i e s  accepted by the p rofess ion  as necessary  to 

q u a l i f y  a person for  s o c i a l  work p r a c t i c e ,  i t  was e s s e n t i a l  th a t  

a t  l e a s t  one member of the f acu l ty  -  the consu l tan t  - came to  know 

the s tudent  as a t o t a l  person; not  simply her  production in f i e l d  

work and in c l a s s ,  but how she th inks ,  f e e l s  and perform* gene ra l ly  

with in  the t o t a l  experience of  Her p ro fe s s io n a l  education.  Nolan 

sow the c o n s u l t a n t ' s  r e s p o n s i b i l i t y  as f e l l i n g  in to  two overlapping



c a t e g o r ie s ;  f i r s t  as counse l lo r  in  such matters  as programme 

planning,  choice of  f i e l d  placements,  long-term plans,  employment 

o p p o r tu n i t i e s  and such ad m in i s t r a t iv e  p o l i c i e s  as the student  needs 

to  understand fo r  her  smooth func tion ing .  "The consu l tan t  should 

t r ansm it  the f ee l in g  t h a t  she i s  th e re  to  encourage,  to  enable, 

to  l e t  alone,  or  to  take hold as the s i t u a t i o n  demands." Because 

of  her  knowledge of  the s tuden t ,  she would be the one to  d r a f t  

l e t t e r s  of  r e fe rence  fo r  the s tuden t  fo r  purposes of  scho la rsh ips  

o r  pos t -g radua te  employment. The second aspect  of  the c o n s u l t an t ’ s 

func tion according to  Nolan i s  to  F u l f i l  a teaching ro le  by 

providing "guidance and t u t o r i a l  counse l . "  Guidance in  t h i s  sense 

implies

d i r e c t i o n  in  helping the student  so r t  out  and 
understand h is  own th inking  and fee l ing  and in 
seeing the  d i f f e r e n t  p a r t s  of  h is  t r a i n in g  in 
r e l a t i o n  to  the w h o l e . . . .  The consu l tan t  
should serve as an educa tor  with whom the 
s tuden t  can th ink  out  loud,  express h i s  thoughts,  
f e e l in g s ,  doubts,  confus ions ,  and even h i s  anger 
and resentment about what he i s  e x p e r i e n c i n g . 12

12.5 Tne Rela t ionsh ip  between T u to r ia l  Counsell ing
or  Consu lta t ion ,  and Supervision

C onsu l ta t ions  with a member of  the U n ivers i ty  s t a f f  are to  

be d i f f e r e n t i a t e d  from superv is ion  with a s o c i a l  worker within the 

agency. As Sentman put i t  as ea r ly  as 1949, the consu l tan t  

c l a r i f i e s  with the s tuden t  " t h a t  she does not ac t  as an ad d i t io n a l  

case supe rv iso r  but  in s te ad  focuses on co -ord ina t ing  fo r  the 

in d iv id u a l  s tudent  the knowledge gained in the classroom and the 

f i e l d . " 13

Never the less ,  because both FWC and superv isor  are p ro fess iona l  

s o c ia l  workers performing a teaching ro le  in r e l a t i o n  to  s tudents  

the re  i s  i n e v i t a b l y  some over lap  in  t h e i r  function .  As Jean Snell ing



s t a t e d  a t  a seminar on superv is ion  in London in 1955, " the  casework

te a c h e r  in  the academic p a r t  of  the course should be doing exac tly

th e  same th ing  (as  the supe rv iso r ) ,  a l b e i t  with r a t h e r  d i f f e r e n t
iil4m a te r i a l  and in r a th e r  d i f f e r e n t  s i t u a t i o n s .  K.H. Lewis, 

ano the r  B r i t i s h  w r i t e r ,  poin ted out that, i t  i s  impossible to define 

c l e c r c u t  boundaries of  function .  In her  words:

i t  i s  appropr ia te  fo r  both t u t o r  and superv isor  
to  d iscuss  genera l  p r in c i p l e s  i.i r e l a t i o n  to 
cases .  D if fe rences  of  opinion can e a s i l y  be 
resolved  i f  th e re  i s  c lose  r e l a t i o n s h ip  and easy 
con tac t  between them. These are  the safeguard,  
r a t h e r  than a r i g i d  demarcation of  f u n c t i o n .15

What i s  required  to  preven t  a s tudent  playing one mentor o f f  aga ins t  

the  o th e r ,  i s  con tac t  between consu l tan t  and superv isor ,  communication, 

co -opera t ion  and mutual confidence .

In ev i t ab ly ,  both co n su l t an t  and superv isor  w i l l  provide a 

p ro fe s s io n a l  model which in f luences  the s tu d e n t ' s  sense of  p ro fes s iona l  

i d e n t i t y .  Hence the importance of the r e l a t i o n s h ip s  they e s t a b l i s h  

with  the s tuden t  and with each o th e i .  Finestone makes the important 

p o in t  tha t  t h i s  i d e n t i f i c a t i o n  "should be a mature and s e l e c t i v e  one 

with  p len ty  of  leeway for  c r i t i c a l  th inking  and independent ac t ion  

by the  s tu d e n t1,'16 and both FWC and superv isor  should b». aware of  t h i s .

12.6 Methodology of  T u t o r i a l s  in the Present  Study

12 .6 .1  Timing: At the Univers i ty  of  the Witwatersrand

School of Social  Work in 1969, i t  was decided,  as pa r t  of the presen t  

s tudy ,  to  in t roduce  regu la r ly -schedu led  f o r t n i g h t l y  t u t o r i a l s  fo r  

a l l  s tuden t s  in the 4th Year of  s tudy.  I t  wos considered important 

f o r  the FWC to take the i n i t i a t i v e  in providing the s tudent  with 

a f ixed  and regu la r  time fo r  co n s u l t a t i o n s  in o rder  to ensure regu la r  

communication between FWC and student  and to  demonstrate t h a t  the 

FWC had, in Nolan's  words, "a genuine i n t e r e s t  in ( the  studen t )  

in d i v id u a l ly ,  and . . .  the time in which to  demonstrate t h i s  i n t e r e s t . '



Pee t  experience had demonstrated t h a t  i f  the i n i t i a t i v e  was l e f t  

t o  the  s tuden t ,  she would always have to make a dec is ion as to  

whether or  not  her  communications were s i g n i f i c a n t  * ough to  take 

up the  FWC's t ime,  and o f ten  she would f a i l  to  mak use of ti.L 

s e rv ic e  a v a i l a b l e .

The w r i t e r  th e r e f o r e  d isag rees  with Sherman Mer le 's  view

t h a t  " the  s tuden t  should be the one to  i n i t i a t e  the t iming and

r e g u la t e  the need fo r  conferences with h i s  advisor" al though even

lie concedes t h a t  such a procedure "should not preclude the a d v i s o r ' s

holding a minimum number of  conferences with the s tu den t  to  ge t

some ' feedback1 on how the  s tudent  i s  perce iv ing  and reac t ing  to
18the t o t a l  educa t iona l  exper ience ."  Clare Morris,  a B r i t i s h

w r i t e r ,  endorses the value of  r e g u la r  and f requent  t u t o r i a l s  while
19

s t a t i n g  t h a t  one ccnnot be dogmatic about t h e i r  s p e c i f i c  t iming.

Robert Fin re, of  Oxford U nivers i ty ,  in d iscuss ing  t u t o r i a l s

in  October,  1972. c r ibed  t u t o r i a l s  as "an unwarranted in t ru s io n

in t o  the persona l i i e  of  the s tuden t"  i f  an element of  counsel l ing
20should e n t e r  i n t o  them. The w r i t e r  d isag rees  with t h i s  po in t

o f  view, but  in any event ,  the way in which the t u t o r i a l s  were

s t r u c t u r e d  in  the  p resen t  study gave s tuden ts  the freedom to use

them as they wished.  I f  they p re f e r r e d  to  use them to  explore

ideas  with the t u t o r ,  an approach favoured by Elmore, they were

f r e e  to  do so.  I f  they chose to d i scuss  i s s u e s  of  more personal

concern,  they could exe rc i se  t h e i r  p re roga t ive  th a t  way. As

Elspe th  Latimer has poin ted  out ,  wnen one has an an a ly s i s  of  the

f u n c t io n a l  r o le s  involved in the advising  process,  "one con begin

to  assess  in what a reas  the adv ising  process  may be app rop r ia te
21

and e s s e n t i a l  for every s tu d en t . "

1 2 .6 .2  Use of  Tape Recorder

In 1950, Eileen Blackey chal lenged the s o c ia l  work
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pro fess ion  to  give  cons idera t ion  to  the  tape  recorder as a device 

fo r  teaching ,  and I t z i n  in  1970, Kelley in 1962 and Kohn in 1970, 

descr ibed  ways in  which t h i s  could be done. I t  was decided to 

record on tape  the t u t o r i a l s  in the p resen t  s tudy in o rder  to 

determine em p i r ica l ly  how s tuden ts  used them and how the FWC 

responded to t h e i r  expressed needs. The tape  recorder  was placed 

on the  desk between the FWC and s tuden t  and discussed with each 

s tuden t  a t  the commencement o) the t u t o r i a l s .  Any i n i t i a l  

hes i tancy  about i t s  use passed in most cases .  Only one student  

repor ted  when a&krd to a s se s s  the t u t o r i a l s  a t  t h e i r  te rminat ion ,  

t h a t  the tape  recorder  had worried her in the beginning. She 

added: " I  d o n ' t  th ink i t  worried :>e very much a f t e r  a w t ' l e . "

Another s tudent  s t a t e d  e x p l i c i t l y  t h a t  she had not found i < a t  a l l  

i n h i b i t i n g .  She sa id "Ever i f  you d o n ' t  fo rge t  about i t ,  i t  

d o e s n ' t  d i s tu r o  you -  i t  doe V t  make a n o i r e .  I t  would te  

marvellous i f  you could usu i t  in casework. I t  would be s ^a fa l  

for  t e a c h in g . " In s p i t e  of  t h i s  comment, th e re  were times when 

the  t e c h n ic a l  demands of the tape recorder  did i n t e r r u p t  the 

in te rv iew ,  but t h i s  occurred  only r a r e l y ,  and the advantages for  

research  would th e re fo re  seem to outweigh the disadvantages by f a r .

12.7 The Content of  the T u to r i a l s  in the Present  Study

Each of  the  11 s tuden ts  was scheduled to have 12 t u t o r i a l s ,  

the s e r i e s  to te rminate a t  the completion of the period of  f i e l d  

i n s t r u c t i o n .  Only one of these t u t o r i a l s  was missed by a student  

because she " f o r g o t . "  In some cases ,  ex t ra  t u t o r i a l s  were 

provided a t  the  s tu d e n t s '  reques t .  Ten e x t r a  in te rv iews  were 

held with s ix  (54,55 pe rcen t )  of the eleven s tu den t .  One such 

in te rv iew  was a jo in t  in terv iew between the FWC and two students  

who were rece iv ing  f i e l d  in s t . i - c t io n  toge the r  at one agency ( t h i s  

was ca l c u la te d  as 2 s tuden t  in te rv iew s ) .  In the case of  nine 

s tuden ts  (81,82 pe rcent)  of  the group, ore e x t r a  in te rv iew each 

was requ i red  a t  the end of  the year to d i r c u s s  t h e i r  evalua tion



r e p o r t s  which hod come in  l a t e  from the Agencies. The grand 

t o t a l  o f  t u t o r i a l s  held was th e re fo re  150. Unfortunately,  the 

records  of 8 o f  these  in te rv iew s  were des troyed owing to circumstances 

beyond the  i n v e s t i g a t o r ' s  c o n t ro l ,  and the following r e s u l t s  have 

been ex t r a c te d  from the  t r a n s c r i p t s  of  142 in terv iews i . e .  94,67 

percent  of  the t o t a l .  The mean number of  in terv iews analysed 

was 12,91.

When a survey was made of  the to p ic s  discussed in the 

t u t o r i a l s ,  i t  was found t h a t  twelve main top ics  were discussed,  

with four  o the rs  which wer* grouped under a t h i r t e e n t h  heading, 

" o t h e r . "  Once t h i s  c a t e g o r i s a t i o n  had been drawn up, the 

in te rv iew s  were analysed by the w r i t e r  in  consu l t a t ion  with two 

s o c i a l  wc 'notes of  the  Univers i ty  of  the Witwatersrand in

orde r  tc . n ro  whether o r  not each top ic  was mentioned in

each of  the t u t o r i a l s .  As in the case of  the ana lys i s  of 

superv isory  sess ions  descr ibed  in Section I I I ,  th e re fo re ,  the 

r e s u l t s  do not rep resen t  a conten t  a n a ly s i s .  All th a t  is  

recorded i s  the d iscuss ion  of each top ic  ( e i t h e r  once or  moro 

f req u en t ly )  with in  each t u t o r i a l .

The r e s u l t s  ore recorded in the following t a b l e :





What was included under thu heading of  each topic?

1. Aspects  of the  F ie ld  I n s t r u c t i o n  Placement o ther  
than Supervision (Topic One)

This involved the d iscuss ion  of  matte rs  such j s  the 

s ize  and composition of the s tu d e n t s '  caseload ,  (excluding d iscuss ion 

of  s p e c i f i c  cases  which was c l a s s i f i e d  under another heading),  

record ing requirements,  o f f i c e  accommodation a t  the f i e l d  i n s t r u c t io n  

c e n t r e ,  t r a n s p o r t  arrangements fo r  v i s i t i n g  c l i e n t s ,  and the 

U n i v e r s i t y ' s  r eg u la t io n s  regard ing the time s t r u c t u re  and o tne r  

a spec t s  of  the placement.  As f a r  as the l a t t e r  po in t  was concerned, 

the FWC always s t r e s s e d  the  r a t i o n a l e  fo r  the  s t r u c t u r e  end the 

importance of  the reg u la t io n s ,  but allowed the s tuden ts  some scope 

fo r  f l e x i b i l i t y  depending on the circumstances of  each ind iv idua l  

case.  This type of  approach would seem to  be important with 

young adu l t  l e a r n e r s .  In one in s tance  where a s tuden t  wished to 

prolong her placement because in f a c t  she had d i f f i c u l t y  in 

te rm inat ing  r e l a t i o n s h i p s ,  the FWC helped her  to  see the re a l  

reason fo r  her reques t  and dissuaded her from con tinu ing.  In 

another  in s tance ,  the in terv iew record read as fol lows:

The FWC and student  d iscussed  the p o s s i b i l i t y  of  
the  s tuden t  doing two more in terv iews  with c l i e n t s  
beyond the end of  the placement.  The Supervisor 
hod spoken to the FWC about t h i s  as he consi ered 
t h a t  the in te rv iew s  were important  fo r  the s tu d e n t ' s  
l e a rn in g .  The FWC agreed s t a t i n g  th a t  the f i e l d  
work r eg u la t io n s  were not r i g i d , t o  be adhered to for  
t h e i r  own sake, but for  the b en e f i t  of  the s tuden t .
The s tudent  should bear in mind however, th a t  a 
g rea t  deal  of  time was needed for  academic study
a t  the end of  the year ,  and should not use more
time fo r  f i e l d  work than was abso lu te ly  necessary .

This e x t r a c t  i l l u s t r a t e s  a l so  the two-way na ture  of the 

communication in the t u t o r i a l s ,  both FWC and student  communicating 

to each o the r  d e t a i l s  of  re levan t  events  each had been involved

in o u t s id e  of  the t u t o r i a l s .  This poin t  appl ied p a r t i c u l a r l y  in

the case of  d iscuss ion  of  the next top ic .



2,  S w r v - i t i o n  and the Rela t ionsh ip  with the Supervisor 
iTpgic.Two),

This to p i c ,  toge the r  with the previous one, was 

d iscussed  in  the l a r g e s t  number of t u t o r i a l s ,  namely 93 out of 

142 o r  69,0.1 percent .  Students  seemed to  have a g rea t  need to 

d i scuss  t h i n  top ic ,  both in  o b je c t iv e  terms and in t e ru s  of  t h e i r  

f e e l in g s  about i t ,  and the  frequency with which i t  was d i s e j s t e d  

seemed to  be p o s i t i v e l y  r e l a t e d  to the degree of  discontentment 

they experienced in r e l a t i o n  t c  the supervis ion they were rece iv ing .  

The fol lowing t a b le  p re s e n t s  a comparison between the percentage 

o f  f i e l d  work weeks in  which s tuden ts  received fwiaal superv ision 

in  t h e i r  f i e l d  i n s t r u c t i o n  cen t re s  and the perenntaae of  t  r i a l s

with the  f i e l d  work consu l t an t  in which they discussed th 

superv is ion  and t h e i r  r e l a t i o n s h i p s  with t h e i r  su p e rv i so r . :



TABLE 34: A COMPARISON BETWEEN THE INCIDENCE OF FORMAL
SUPERVISION AND THE INCIDENCE OF DISCUSSION 
OF SUPERVISION IN CONSULTATIONS______________

Students  l i s t e d  
i n d i v id u a l ly

of F ie ld  Work 
Weeks in  which 
Formal Super­
v is ion  Received

* of  Consulta t ions  in 
which supeiv is ion  and 
r e l a t i o n s h ip  with 
super r discussed

Student One placed 
a t  Agency F

16* 75,00*

Student  Two placed 
a t  Agency E 25* 61,54*

Student Three placed 
a t  Agency B 42* 83,33*

Student  Four placed 
a t  Agency B 50* 80,00*

Student  Five placed 
a t  Agency C 68* 93,33*

Student Six plnced 
a t  Agency C 78* 92,86*

Student Seven placed 
a t  Agency D 83* 50,00*

Student Eight  placed 
a t  Agency A 89* £ ,54*

Student Nine placed 
a t  Agency A 92* 76,92*

S*'jdent Ten placed 
a t  Agency D 92* 33,33*

Student  Eleven placed 
a t  Agency E 92* 50,00*

I t  i s  i n t e r e s t ing to no te  th a t  with one excep tion (Student

umber nine)  those s tuden t s  who rece ived  formal superv is ion  in 

o re  than 80 percent  of  f i e l d  work weeks d iscussed  t h e i r  supervision 

n lo ss  than 55 percen t  of  t u t o r i a l s .  Those who rece ived  formal 

uperv is ion  in  l ees  than 80 percent  of f i e l d  work weeks discussed 

uocr ' , i*ion (with one exception,  Student Two) in 75 percent  or



more of  t u t o r i a l s .  The n s u i t s  of  Student Nine in d ic a te  th a t  

the  degree of  s a t i s f a c t i o n  occasioned by a placement depends on 

in t a n g .b l e  r e l a t i o n s h i p  f a c t o r s  ^s welJ as o b je c t ive  f a c to r s  in 

the  placement.  Student Nine had formal supervision  in 92 percei. .  

o f  f i e l d  work weeks but Lhe placement was complicated by a 

p e r s o n a l i ty  i n c o m p a t ib i l i ty  between superv iso r  and s tuden t ,  

acknowledged by both,  which r e s u l t e d  in inadequate  and confused 

communication. A s i m i l a r  s i t u a t i o n  applied a t  Agency C where 

both s tuden ts  Five and Six shared a superv iso r  who seemed to  be 

unable to  w t t  t h e i r  emotional  needs and perce ived the s tudents  

as  a t h r e a t .  In circumstances  such as the se ,  the s tuden ts  used 

the t u t o r i a l s  to  a i r  t h e i r  f r u s t r a t i o n s  and to  d iscuss  with the 

FWC ways of dea l ing with the s i t u a t i o n  in o rd e r  to der ive  the 

maximum b e n e f i t  from what the superv isors  could o f f e r .

Because of the complexit ie s  of  f ee l in g  experienced by 

studen+s during p ro fe s s io n a l  educa tion,  descr ibed by the  Functional  

w r i t e r s  and o th e rs ,  a . J  ul iuded to  in the previous chap ter ,  in  most 

cases  the FWC merely l i s t e n e d  to and d iscussed  these d e l i c a t e  

i s s u e s  of  r e l a t i o n s h i p  "n the t u t o r i a l s  anc’ encouraged the s tudent  

to  dea l  with them h e r s e l f  with in  "-er r e l a t i o n s h ip  with the 

Superv isor .  There were limes however when the  FWC did in te rvene ,  

fo r  example, v i s i t i n g  the  Agency and encouraging the superv isor 

to  s e t  as ide  a f ix e  i time fo r  formal superv is ion  whenever poss ib le .

Such ac t ion  requ i re s  t a c t f u l  and d i s c r e e t  handling but  can improve 

the  s i t u a t i o n  as the following e x t r a c t  i l l u s t r a t e ; :

The s tuden t  thanked the FWC fo r  going to tee  the 
Superv isor saying th a t  i t  had helped a g rea t  dea l .
The FWC asked in what p a r t i c u l a r  ways, and she 
sa id  t h a t  now the student.* each had a ha lf-hc  ir 
wi+h the supe rv iso r  at  a s e t  ti ire each week- ,nd 
t h i s  did help.  Superv isor and s tuden t  discussed 
the  r e p o r t s  the rtucient had w r i t t en  and the 
supe rv iso r  to ld  the s tudent  to cont inue  wvitiny 
re p o r t s  br inging  in the s o c ia l  work techniques 
■he ut.cd. The th inking  involved in  wr i t ing  the 
r e p o r t s  in t h i s  way was very he lp fu l  according tc 
the s tuden t ,  who added th a t  * th ings  were very me* 
and I 'm q u i t e  t h r i l l e u  about i t .



The FWC needs to  exe rc ise  judgement in deciding when to 

in te rvene  and when to  leave the s i t u a t i o n  fo r  superv isor  and 

student  to  handle in t h e i r  own way. The success of  any placement 

depends on the  i n t e r a c t i o n  of  the  p e r s o n a l i t i e s  of  s tudent  and 

superv iso r  fo r  which each bears  some r e s p o n s i b i l i t y ,  a .  well  as on 

the  o b je c t iv e  fe a tu re s  of the superv is ion  and the  f i e l d  in s t r u c t io n  

in  genera l .  One s tuden t  remarked:

I  found my superv is ion  f r u s t r a t i n g  but I  r e a l i s e  
t h a t  i t  was a two-way th ing  in which poss ib ly  we

discomfort  and lack  of  confidence.  ohe also 

go ahead."

Student  Two who had a poor placement in  terms of  the 

inc idence  o f  fcrmal . u p - r v i . i o n  (Z5 percent  of  f i e l d  v..rk » . e k . )  

and severa l  o th e r  c r i t e r i a ,  d i . c . s . e d  her  . v p . r v i . i o n  in  only 

61,54 percen t  of t u t o r i a l . .  The r e . . o n  she gave « «  t h a t  . h .  

f . l t  a senre  of  d i . l o y a l t y  in  doing .=.  Th. FWC a c c . p t . d  t h i .  

but l o t e r  i n t e r p r e t e d  to t h .  . t u d . n t  t h a t  he.  o-n g u i l t  about 

c e r t a i n  e v e n t ,  in  her  placement . a s  u n r e a l i s t i c  and s e . - e d  r e l a t e d

to  the  s t u d e n t ' s  f e a r  of expressing a g g r e s s i o n .

-Fred Berl has s t a t e d  t h a t  " tens ion  i s  inhe ren t  in  he 

superv isory  t a s k . "  S i t u a t i o n a l  f a c t o r s  a f f e c t  i t  a .  « H  «  

r e l a t i -  .ship f a c t o r s ,  t h a t  i s ,  the e l e . e n t s  in  t h .  i n t e r a c t s

t . tw e .„  supe rv iso r  and l e a rn e r  which f o s t e r  or  i .pede  l . a r n r n g .

As a genera l  gu ide l ine  i t  could be said  t h a t  the FWC can ,n

c e r t a i n  c i r c u . s t o n c e .  con tac t  t h e  superv iso r  i n  c o n n e c t i o n  . . t h  

s i t u a t i o n , !  f a c t o r s  repor ted  b y  t h e  s tuden t ,  but i n  genera l  she 

should communicate w i t h  superv iso rs  about the se  i s s u e s  in the 

n o n -s p ec i f i c  s e t t i n g  or seminars and meetings. The FWC 

i s  no t  to  a c t  as a supe rv iso r  to  the s upe rv iso r  and she must



avoid p ro je c t in g  t h i s  image. With regard to r e l a t io n s h ip  f a c to r s ,  

Ber l  s t a t e s  t h a t  " the major problem in supervisory  p rac t ice  i s  the 

need fo r  the p a r t i c i p a n t s  to  f ind  and maintain a balance between 

the  tens ion-provoking elements inheren t  in  the process’1*"" ( w r i t e r ' s  

emphasis) and the FWC's ro le  in  t h i s  connection i s  the re fo re  

g e n e ra l ly  to  enable the s tu den t  to cope with the r e l a t i o n s h ip  

without  in t e rv e n t io n  from the FWC,

3.  Se lf-awareness  and Pro fess iona l  Development 
Ttop ic  Three)

The importance of sel f -awareness  in s o c ia l  work

p r a c t i c e  and the d i f f i c u l t i e s  assoc ia ted  with developing t h i s

dur ing the  course of  p ro f e s s io n a l  education fo r  s o c i a l  work,have

been descr ibed  by many w r i t e r s .  Of the Funct ional  w r i t e r s ,

J e s s i e  Taf t  wrote e loquen t ly  in  her  a r t i c l e  "A Conception of  the

Growth Process underlying Socia l  Casework P rac t i ce "  of the "deep
23

pain of  r e a l i z i n g  the ' n o t  knowing' and ' n o t  being a b l e ' . "

Florence H o l l i s  has a l so  described  the per iods  of  anxiety  which 

a r i s e  and the " c h a r a c t e r i s t i c  periods  of  discouragement such as 

the  one t h a t  has become known as ' t h e  second semester s lump ' . "

This occurs once the s tu den t  "has learned  a g rea t  deal  about how 

cos-.work 'ought-  to  be done but he i s  d e f i n i t e l y  clumsy about 

a c t u a l l y  doing i t .  He has temporar i ly  I n s t  h is  spontaneous way 

of  r e l a t i n g  to  people and has not  yet  achieved the new p ro fes s iona l

way of  r e l a t i n g  t h a t  w i l l  even tua l ly  in co rpora te  h i s  spontaneous
, ..24ways a l so .

This to p ic  should f e a t u r e  prominently in superv is ion ,  as 

d iscussed  p rev ious ly ,  but  i t  a l so  f a l l s  with in  the province of 

c o n s u l t a t i o n s  witn the FWC. She has experience of  many s tuden ts  

and i s  th e re fo re  b e t t e r  acquainted with the phenomenon of growth 

in  p ro fe s s io n a l  educa tion and she can communicate t h i s  knowledge 

to  s tuden ts  in t u t o r i a l s .  As Hol l i s  w r i t e s :  " Ju s t  to know



t h a t  th e re  i s  a slump and t h a t  h i s  fel lows are fee l ing  i t  too and 

t h a t  one does surv ive and become a caseworker a f t e r  a l l  i s  anxiety  

r e l i e v i n g . " ^  Secondly, t h i s  process does not  r e l a t e  only to 

events  in f i e l d  work. Students  can grupple with t h e i r  feel ing* 

towards s o c ia l  and moral i s s u e s ,  such as abor t ion ,  in r e l a t i o n  to 

t h e o r e t i c a l  p r i n c i p l e s  such as acceptance,even though t h i s  may not 

f e a t u r e  in any of  the cases  they are deal ing with in f i e l d  work. 

This p a r t i c u l a r  i s s u e  arose in the  case of  two s tudents  in the 

presen t  study who r a i s e d  i t  in c o n s u l t a t i o n s  with the FWC, not 

pure ly  as a t h e o r e t i c a l  i s sue  but in terms of  the development of 

t h e i r  in d iv id u a l  a t t i t u d e s  towards i t ,  both personal  and 

p ro fe s s io n a l .

Included mder t h i s  to p ic  heading were d iscuss ions  of  the 

s t u d e n t ' s  f e e l in g s ,  r e a c t io n s  and persona l  q u a l i t i e s  as these 

a f f e c t e d  p ro fe s s io n a l  performance,  as well as the s tu d e n t ' s  

p ro fe s s io n a l  p1 ant, fo r  the fu tu re .  The top ic  was d iscussed  by 

a l l  s tuden ts  in the study and fea tured  in 67,61 percent  of  the 

142 t u t o r i a l s  analysed.  K otk in ' s  undergraduate study of  the same 

group of  s tuden ts  confirmed th a t  they needed and wanted support  in 

t h e i r  " p ro fe s s io n a l  growth" and o f ten  experienced strong f ee l in g s  

which they needed to  r e so lve  in d iscuss ion ,  while another under­

graduate d i s s e r t a t i o n  by Beer on a r e l a t e d  sub jec t  in 1972 produce 

s i m i l a r  r e s u l t s .

The types of  f e e l in g s  s tuden ts  experience have been

descr ibed  by many w r i t e r s .  Kent descr ibes  a period of  doubt not

only about the s t u d e n t ’ s own c o n t r ib u t io n  to s o c ia l  work but  al so
26

about the usefu lness  of  s o c i a l  work i t s e l f ;  Selby, in a very 

u se fu l  co n t r ib u t io n ,  d esc r ibes  a number of  problems which can be 

encountered,  such as the s tuden t  c l ing ing  dogmatical ly to old 

s tandards  and b e l i e f s  perhaps der ived irom r e l i g io n ,  the s tu d e n t ' s  

f e a r  of  assuming r e s p o n s i b i l i t y  or  fea r  of  forming close



r e l a t i o n s h i p s .  Walsh desc r ibes  the problems of  con t ro l led  

i n t e l l e c t u a l i s m  in s tuden ts  who tend to  o v e r - th e o r i s e ,  and the 

s p e c ia l  d i f f i c u l t i e s  of o ld e r  s tuden ts  re tu rn ing  to  stu v . ~

Another i s s u e  which could a r i s e  i s  the  r e l a t i o n s h i p  between over 

i d e n t i f i c a t i o n  with c l i e n t s  and detachment, in o the r  words, the 

development of  the  " r ig h t "  degree of  involvement with c l i e n t s .

Yela ja  desc r ibes  the a d v i s o r ’ s r e s p o n s i b i l i t i e s  in a

s i t u a t i o n  where the s tudent  i s  not meeting expec ta t ions  o r  the re
29i s  a s e r io u s  ques t ion  about h i s  cont inuing  in the  School. :u 

the  w r i t e r ' s  experience ,  s tuden ts  who have f a i l e d  sub jec t s  o ther  

than s o c i a l  work and have to  repea t  a year,  o f ten  requ i re  encouragement

and support  from the  FWC,who should be prepared to  meet these  needs.

Some of the f e e l in g s  descr ibed  by s tuden ts  in the presen t  

s tudy a re  i l l u s t r a t e d  in the following e x t r a c t s :

*The s tuden t  said  t h a t  she had f e l t  u t t e r l y
depressed a t  the agency l a s t  week and found i t
very p a in fu l  to  have her  work c r i t i c i s e d  during 
superv isory  ses s ions .  She r e a l i s e d  c r i t i c i s m  
was necessary ,  but a t  the moment she was so 
overwhelmed by f e e l in g s  of  inadequacy she 
wondered whether she was in the l i g h t  p ro fess ion .

*The s tuden t  repor ted  t h a t  she f e l t  much 
happier  and had overcome her doubts about soc ia l  
work. Both the t u t o r i a l s  and superv is ion  had 
helped.  When she looked back she r e a l i s e d  how 
much she had changed. She f e l t  much more 
conf iden t  in  the whole s i t u a t i o n .

* I ' v e  hcd an e x c e l l e n t  r e l a t i o n s h i p  with my 
s upe rv i so r  but I was hurt  and upset  by the 
b r u t a l  way he to ld  me he thought I couldn’ t  use 
myself  in a more a s s e r t i v e  way in the casework 
s i t u a t i o n .

"The student  laughed us she descr ibed her  swings 
in  mood. Last  week she f e l t  as though she 
wnn+ed to  leave the course.  Now she was fee l ing  
fir.  .



I t  i s  p a r t i c u l a r l y  important  to  d iscuss  f ee l in g s  a t  the

te rm ina t ion  of  the placement as the year  and the course draw to  

o c lose  soon a f te rwards .  One s tudent  remarked t h a t  her  superv isor  

was absent  on her l a s t  day and the re  was no formal le ave- tak ing .  

This  l e f t  her  f ee l ing  " p e c u l i a r . "  Another s tuden t  described  her 

f e e l in g s  t h i s  way:

I t ' s  the e id  of  the yea r  and every th ing  i s  ready 
to  end. I t  wish i t  was a l l  over .  I t ' s  d i f f i c u l t  
i n  some w lys but  I 'm a l so  glad i t ' s  ending,  I hove 
two f e e l i i g s  about leaving U n ive rs i ty .  I ' l l  miss my 
f r i e n d s  b j t  a f t e r  four  years I ' v e  had enough. I 
want to  g s t  on and do something e l s e .  The 4th 
Year has seen a hard year  emotionally.  I f ee l  
t h a t  i t ' s  mding and I 'm glad.  I 'm ready to  leave.
In o the r  xays I 'm sor ry  to be le av ing  Univers i ty .
I t ' l l  be c big change. My whole l i f e  w i l l  turn  
ups ide dowi .

The FWC's r o l ' i s  to  l i s t e n ,  accept ,  c l a r i f y  and i n t e r p r e t  

the d i f f i c u l t i e s  encountered in the process  of  p ro fe s s iona l  

development and the  d i f f i c u l t i e s  a r i s i n g  from the s tu d e n t ' s  

in d iv id u a l  approach to  her  work. As Cla re Morris s t a t e s :

Although the  aim of thuse t u t o r i a l *  i s  a t  a l l  t imes 
educa t iona l ,  in  view of the reasons fo r  t:.: +
and the na tu re  of  the support ,  the  t u t o r  may be 
involved in  giving the  s tudent  i n s i g h t  i n t o  h is  
motives and a c t i o n s . 30

In Lola S e lb y ' s  words:

This kind o f  s e l f -d i s c o v e ry ,  v i t h i . i  the  context  of  
l e a rn in g  how to become a s o c ia l  worker, may have 
th e ra p e u t i c  value for  the s tuden t  concerned,  but 
i t  i s  b a s i c a l l y  an educa tiona l  r a t h e r  than a 
t rea tm ent exper ience .  In the educa t iona l  s e t t i n g  
the  s tuden t  i n v e r t s  himsel f  fo r  the purpose of 
l e a rn in g  how uO use himuelf  in a p ro fe s s iona l  
capac i ty  to  help o t h u . s .  That he w i l l  grow 
persona l ly  as we’ l os p ro fe s s io n a l l y  during the 
process i s  in e v i t a b l e ,  s ince the  whole s e l f  i s
invo lved .31
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This leads  l o g i c a l l y  on to  a cons idera t ion  of

4. S tuden t s1 personal  problems (Topic Twelve)

This was d iscussed  in  the case of four  s tudents

(36,36 percent  ( .  the group) and fea tured  in only 16 or  11,27

percent  of the 142 t u t o r i a l s  analysed.

I t  cannot be emphasised s trong ly  enough t h a t  in genera l  

the  FWC must ac t  as an d u c a t io n i s t  and not as  a t h e r a p i s t .  The 

s tuden t  has come to the  school to  learn  a p rofess ion  and not to 

seek heip with her  personal  problems and w i l l  undoubtedly re sen t  

probing in to  her  family background or  persona l  circumstances.  As 

a genera l  r u le  the FWC must be concerned with the s tu d en t s '  

p resen t  r e a c t io n s  and behaviour as they a f f e c t  her  performance in 

her work and not with the sources of such re a c t io n s  and behaviour.  

As Hester  wrote in 1951 in r e l a t i o n  to superv is ion ,and  i t  i s  

equa l ly  app l icab le  to the FWC's approach to  s tuden ts :

The s u p e r v i s o r ' s  i n t e r e s t  i s  not in what makes up
the f e e l in g ,  but in helping the worker see th a t  
i t  i s  a f f e c t i n g  h is  a b i l i t y  to w ork . . .  (He) does 
not  at tempt to get  i n t o  the o r ig in s  of the fee l ings  
o r  ask the "why" of them.32

In the  words of  Bloom and Herman:

The superv isor  i s  not dea l ing with a p a t i e n t  in 
d i s t r e s s  who has sought help,  but i s  deal ing with 
a person whose p ro fe s s io n a l  l i f e  i s  devoted to 
helping o th e rs  to  solve t h e i r  emotional problems, 
a person whose ro le  implies  th a t  he leads  a 
reasonably mature emotional l i f e j u S

wh.le Frances Scherz makes another re levan t  po in t :

I t  i s  the s u p e r v i s o r ' s  r e s p o n s i b i l i t y  to use 
supervis ion in the i n t e r e s t s  of f a c i l i t a t i n g  
se rv ice  and to  a s s u i s  the ind iv idua l  only in 
r e l a t i o n  to . . .  h i s  job r e s p o n s i b i l i t y  and the 
agency's  (o r  s c h o o l ' s  -  w r i t e r ' s  add i t ion )
requirements.34



P r i s c i l l a  Young, Dorothy P e t t e s  and Bessie Kent emphasise t h i s  

po in t  a l so .  The emphasis must be on the s tu d e n t s '  f ee l ings  and 

a t t i t u d e s  as these  a f f e c t  her  work, and not on her p e rsona l i ty  

dynamics as such or  the o r ig i n s  of  such dynamics.

Never the less ,  c e r t a i n  except ions  do a r i s e .  At t imes, the 

d iv id ing  l i n e  i s  crossed in  the n a t u r a l  course of di scuss ion  and 

the FWC should be prepared to  do t h i s  provided i t  i s  done with 

awareness and with c e r t a in  safeguards .  In the case of  one s tudent  

in the  present  s tudy,  the ques t ion of  independence versus 

dependency needs in r e l a t i o n  to  her  placement arose in the th i r d  

t u t o r i a l  of  the year.  The s tu den t  f e l t  very d is tu rbed  by the 

d is cuss ion  and a t  the next  t u t o r i a l  informed be FWC t h a t  she had 

consulted  the s tuden t  counsel lor*  about i t  and had resolved  her 

anx ie ty .  The FWC accepted t h i s  and the m a t te r  r e s ted  the re  u n t i l  

towards the end of the year  when FWC and s tuden t  discussed the 

te rm ina t ion  of  the placement,  the t u t o r i a l s  and the course.  The

ques t ion  of the student's independent a t t i t u d e  arose again.  She

spoke almost with b i t t e r n e s s  and re s igna t ion  of  an e w n t  in her 

pas t  which had forced her  to  become independent a t  a r e l a t i v e l y  

ea r ly  age. I t  was c l e a r  th a t  she had unresolved c o n f l i c t s  in 

r e l a t i o n  to dependency, but  she was now awaie of  them und the FWC 

did not  pursu ■ them. Undoubtedly her  work would have improved

had she r e s o lv 'd  these c o n f l i c t s ,  but  as an independent adu l t  she 

would have to pursue her d i f f i c u l t i e s  h e r s e l f  ou ts ide  of  the School

s t r u c t u r e  should she choose to do so.

In another  in s tance  the FWC took a more ac t ive  the ra peu t i c  

r o le .  The s tudent  concerned developed symptoms ea r ly  in the year

* The U nivers i ty  of the Witwater and has a Student Counsell ing 
Serv ice  which con be consul ted  uy o i l  s tuden ts  experiencing 
personal  d i f f i c u l t i e s  of  var ious  types.



which a t  mid-year were diagnosed as temporal lobe ep i lepsy .  The 

symptoms had a f f e c t e d  the s t u d e n t ' s  a b i l i t y  to work and she had 

descr ibed  them to  the  FWC in  t u t o r i a l s .  The d iagnos is ,  and the 

h o s p i t a l i s a t i o n  which preceded i t  toge the r  with the medication 

which followed i t , a l s o  caused the student  g r e a t  anxiety .  At 

f i r s t  she d iscussed  these  in  r e l a t i o n  to  how they had i n t e r f e r e d

with her  performance in  the f i e l d  and a t  the School but the

t r a n s i t i o n  from t h i s  type of  d iscuss ion  to  a more oersonal discussion  

was i n e v i t a b l e  and in  t h i s  case d e s i r a b l e .  I t  d e a l t  with the 

s t u d e n t ' s  tendency to  s e t  high s tandards fo r  h e r s e l f  and how the

d iagnos i s  had a f f e c t e d  her se lf - image.  The s tuden t  h e r s e l f

descr ibed  the f e a tu r e s  of her  family dynamics which hsd con t r ibu ted  

to  her  p a t t e r n s  of behaviour and presen t  r e a c t io n s .  The FWC 

suggested i t  she cons ider  consult ing  the  s tuden t  counse l lo r  but 

the  s tu den t  did not wish to e s t a b l i s h  a new r e l a t i o n s h ip  and in 

t h r e e  o r  four t u t o r i a l s  held a t  weekly i n t e r v a l s ,  she pa&sed 

through the c r i s i s  and her equ il ibrium was r e s to red .

As Nolan wrote:

To give some help and support in r e l a t i o n  to 
personal  problems t h a t  are s tanding in  the way of  
l e a rn ing  does not  seem to f a l l  ou t s ide  the 
c o n s u l t a n t ' s  ro le  as teacher,  and t h i s  p a r t  of 
the  c o n s u l t a n t ' s  r e s p o n s i b i l i t y  c a l l s  for  s k i l l ,  
judgement and d i s c r im in a t io n .  36

Nolon went on to s t a t e  t h a t  the consu l tan t  should seldom take  the

i n i t i a t i v e  in sugges t ing p s y c h ia t r i c  help to a s tudent ,  but  the

w n  e r  d isag rees  and many published views a l so  support the opposite
37 38

approach,  for  example V i rg in ia  Robinson, P r i s c i l l a  Young, and

Lola S e lby .39 Sherman M er le ' s  words publi shed in 1969, sum up 

t h i s  approach ap t ly :



In in s ta nces  where a s t u d e n t ' s  personal  emotional-  
psychologica l  organiz, .ion may be i n t e r f e r i n g  with 
h i s  making adequate u je  r f the educa tional  
exper ience ,  he should be advised of  h is  need fo r  
p ro f e s s io n a l  help and be aided in  securing t h i s  
help ou ts ide  o f  the School of  Socia l  Work. In 
many in s ta n c e s ,  u n iv e r s i t y  se rv ice s  may be a v a i l a b l e  
to  him, and he should be informed of these .  In 
o th e r  in s t a n c e s ,  whatever community resources t h a t  
a re  a v a i l a b l e  should be made known to  the S tuden t .40

In cases  where the FWC considers  t h a t  the s tu den t  could 

b e n e f i t  from therapy ye t  the s t u d e n t ' s  p resen t  performance i s  not 

markedly below the accep tab le  l e v e l ,  she should r a i s e  the  i s sue  

f o r  the s t u d e n t ' s  cons ide ra t ion  without  openly advising her  to 

seek such he lp .  The dec ision  i s  a fa r - reach ing  one, and a very 

personal  one, and the  FWC should r espec t  the s t u d e n t ' s  r i g h t  to 

make her own dec is ion  in  the matter .

I t  w i l l  be remembered from the diagran of  the f i e J d  work 

system (F igure  3, page 37) th a t  s t r u c t u r a l  au th o r i ty  i s  inheren t  

in the  r e l a t i o n s h i p  between the FWC and the s tudent .  I t  could 

be p o s tu la te d  that, t h i s  could i n h i b i t  a s tudent  in exposing h e r s e l f  

emotional ly  to  the FWC. However, in p r a c t i c e  i t  appeared t h a t  

t h i s  was not  an impediment to f ree  and open communication between 

s tu den t  and FWC. Students  were prepared to d iscuss  t h e i r  feel ing*  

about t'vir placements,  the course and themselves. Only one 

s tu den t  a l l v / j d  to t h i s  aspect  when g iv ing her  views on the system 

of  having t u t o r i a l s .  She s t a t e d :

At f i r s t  I resen ted  the t u t o r i a l *  to  some ex ten t  
and i n d i r e c t l y  brought i t  up by d iscuss ing  your 
r o l e  as l e c t u r e r  and then your seeing us in t h i s  
capa c i ty  a& w e l l .  L a te r  I found them very 
s a t i s f a c t o r y  and va luable ,  but I s t i l l  have my 
doubts about the idea of  a person on the l e c tu r in g  
s t a f f  tak ing these ,  al though the re  are al so  c e r t a i n  
advantages in t h a t  arrangement.  The person tak ing  
the t u t o r i a l s  must be able  to comparmentalise.  This 
i s  p o s s ib le ,  but  I d o n ' t  know i f  everybody could do 
i t .



5. Theore t ica l  Topics; Discussion of L i t e r a t u r e : 
I n te g ra t io n  of  Theory and P ra c t i c e  (Topic Four)

; n t h i s  connection m e  words of Rosenbloom, Stanton 

and Caroff  are apposit e  J

F ie ld  i n s t r u c t i o n  s t a f f  c o n s i s t s  of  agency 
p r a c t i t i o n e r s .  Thei r  +-isk i s  the education of 
the . t u d e n t  in the area* of  t h e i r  g r e a t e s t  
competence -  t h e i r  own - r a c t i c e . . . .  The 
expec ta t ion  of  the school has been t h a t  agency 
f i e l d  i n s t r u c t i o n  s t a f f  become educa tors  of 
much more content  than t h e i r  own p rofess iona l  
s p e c i a l i t y  a s s u r e s . . . .  I t  i s  time to  r e a l i z e  
t h a t  the s ch o o l ' s  expec ta t ion  of an ou ts ide  
agency as a p rovider  of t h i s  primary educa tional  
function  i s  q u i t e  u n r e a l i s t i c . . . .As long as 
schools continue to  have community agencies as 
the primary p roviders  of the p r a c t i c e  experience 
f o r  the s tudent ,  the school -  now more than ever 
-  must o f f e r  app rop r ia te  l i nkages  to  ensure t h a t  
the i n t e g r a t i o n  process fo r  the s tudent  extends 
beyond what a s p e c i f i c  agency can o f f e r . 41

The r e s u l t s  of the p resen t  study r e l a t i n g  to the consent 

of  superv isory  sess ions  and repor ted  in Chapter  8 confirm these  

au thors '  f u r t h e r  s tatement tha t  " the  expec ta t ion  of  mary schools 

t h a t  the  studen w i l l  be sy s t e m a t i c a l ly  taught  how to use 

t h e o r e t i c a l  conceptions in  understanding the l i v e  problem 

s i t u a t i o n  and v i e  versa i s  r a r e l y  met. "42 This po in t s  to  the 

need to  supplement the s u p e r v i s o r ' s  co n t r ib u t io n  in t h i s  regard 

in  in d iv id u a l  t u t o r i a l s .

As Lydia Glover Nolan wrote:

This attemp to help the s tuden t  i n t e g r a t e  theory 
and p r a c t i c e  f a l l s  more with in  the c o n s u l t a n t ' s  
r e s p o n s i b i l i t y  than t h a t  of  the supe rv iso r ,  s ince 
the consu l t an t  i s  more c lo se ly  in touch with t o t a l  
curr iculum canter , . ,  a l though the superv isor  can 
a f s i s t  in t h i s  process whenever the opportuni ty  
p re s e n t s  i t s e l f . 43



Ruth Gilp in  in  her  work "Theory and P ra c t i c e  as a Single

R ea l i t y :  on essay in Socia l  Work Education" ass igns  to the advise r

* c e n t r a l  r o le  in u n i t ing  the the two halves  of  p ro fess iona l

educa tion ,  school and agency. Her t h e s i s  i s  t h a t  the adv ise r

fuses  school and agency with in  h e r s e l f  and thereby becomes fo r  the

moment " the  school-ogency,  the s ing le  r e a l i t y . "  In Gilpin s

words: "Here, then,  i s  the theory  to provide the  r e so lu t ion  of

the  d u a l i t y  th a t  the  s tudent  meets in academic and expe r i en t i a l

l e a rn in g  and a s o lu t io n  to  h i s  need fo r  s ing leness  in h is  ex te rna l  
44

r e a l i t y . "

In . ^ I n i n ' s  view, the adv ise r  i s  th e re fo re  re -pons ib )e ,  

in an u l t im a te  sense,  fo r  Helping the student  achieve in t e g r a t i o n  

between theory  and p r a c t i c e .

While t h i s  approach may be somewhat extreme, the FWC 

undoubtedly has an important  ro le  in t h i s  regard.  In the present  

s tudy,  t h i e  top ic  arose in the t u t o r i a l s  of a l l  11 s tuden ts  and 

fea tu red  in 57 percen t  of a l l  t u t o r i a l s  s tu d ied .  Examples of 

t h e o r e t i c a l  top ics  which were d iscussed  are the following: 

a u t h o r i t y  in s o c ia l  work, c o n f i d e n t i a l i t y  and the law, Carl Rogers 

:h» rapeu t ic  approach, e x i s t e n t i a l i s m  in  psych ia t ry ,  work with 

mult i -problem f a m i l i e s ,  J e s s i e  T a f t ' s  approach to  the s tu d e n t ' s  

p ro f e s s io n a l  growth, and o th e r s .

One student  who had received  e x c e l l e n t  supervision summed 

up the r e l a t i o n s h i p  between supervis ion and i ' t a t i o n  as follows:

My superv is ion  become fa r  deeper as the year went on, 
probing o n e ' s  p e r s o n a l i ty  in r e l a t i o n  to one ' s  
re a c t io n s  in casework and ju s t  gene ra l ly  deal ing  with 
casework and community o rgan iza t ion  s i t u a t i o n s .  Ir  
the t u t o r i a l s  I f e l t  more ab le  to go back to the 
theory in r e l a t i o n  to  myself.  In supervis ion i t  was 
more p r a c t i c e  in r e l a t i o n  to myself.  This i s  where



they complemented each o th e r  s > well .  And I 
th ink  l a t t e r l y  I ' v e  also been oble to  Lring in 
bore  of  my own p e r s o n a l i ty  and d i f f i c u l t i e s ,  as 
well as theory ,  in  r e l a t i o n  to  i t  a l l .

6. Case d iscuss ion  (Topic Five)

All  eleven s tuden ts  d iscussed  cases from t h e i r  f i e l d  

work in  the t u t o r i a l s .  This top ic  fea tu red  in  40,85 percent  of  

in terv iews  analysed.  At f i r s t  glance t h i s  might appear to 

encroach on the  s u p e r v i s o r ' s  t e r r i t o r y  and consequently cause 

confusion fo r  the s tuden t .  However, i f  p roper ly  s t ru c tu re d ,  t h i s  

i s  not the case .  The FWC must make i t  c l e a r  and e x p l i c i t  t h a t  i t  

i s  the supe rv iso r  who has u l t i r a t e  r e s p o n s i b i l i t y  fo r  the  s tu d e n t ' s  

work with c l i e n t s  in  the agency. However as Rosenbloom e t  al  

po in t  out,  " i  h i s  impor tant  for  the studen t to  learn  Lhat th e re  are
45

mqny approaches to the helping process  " She must lea rn  too 

t h a t  with the s t a t e  o. p resen t  knowledge the re  are o f ten  no 

d e f i n i t e  answers to problem s i t u a t i o n s  and p a r t  of  p ro fess iona l  

development e n t a i l s  l e a rn in g  to exe rc i se  judgement when presen fed 

with d i f f e r e n t  p o s s i b i l i t i e s .  As Kent po in t s  out,

even whr n the t u t o r  and supev. ’ sor  have adopted 
s im i l a r  t h e o r e t i c a l  concepts on v l ich  to  base 
t h e i r  p r a c t i c e ,  th e re  w i l l  be s)m; d i f f e r e n c e s  of 
s e le c t io n  and i n t e r p r e t a t i c n :  such d i f f e re n ces
C '  not  n e c e s s a r i l y  d e s t !u c f iv e ,  s ince the s tudent  
can use v a r i a t i o n s  in pe rspec t ive  to  enr ich  h is  
cwn u n d e r s t a n d in g . . . .  Tue r ..udent can experiment, 
choose, and use,  and t  ius develop h i s  capacity  
foi  independent assessment.46

As one s tudent  sa id  at  the end of  a t u t o r i a l  she had 

reques ted  in order to d i scuss  a case :  "Thank you. Now th a t  I have 

the  views both of  my superv isor  and yo u rse l f ,  I w i l l  think about 

the matte r  and cons ider  what the b es t  course of ac t ion  w i l l  be ."  

Accoidirg to  Rosemary Reynolds "exper ience  hat  pioved th a t  the 

soundest p ro f e s s io n a l  development takes  p lace  when the s tudent  i s



encouroged to  make h i s  own decision-s a f t e r  the superv isor  has 

c l a r i f i e d  h i s  th inking  us bes t  she c a n " ^  and t h i s  development can 

be enriched by the FWC's c o n t r ib u t io n  provided i t  i s  given within 

on app rop r ia te  s t r u c t u r e .

7.  S tu d e n t ' s  Curriculum as a Whole (Topic Six)

This to p i c  involved a d iscuss ion  of  the s t u d e n t ' s  

experience in  o th e r  sub jec t  courses ,  and in o th e r  aspects  of  the 

s o c i a l  work course, fo r  example in c l a s s  or  in the group d iscuss ions  

held with a c l i n i c a l  p sycho log is t ,*  and d iscuss ion  of  the time 

a l l o t t e d  to  var ious  p a r t s  of  the curriculum and how t h i s  should be 

r e - a l l o c a t e d .  In f a c t ,  p a r t l y  as a r e s u l t  of  the feedback from 

s tu d en t s ,  c e r t a i n  aspec ts  of  the curr iculum were a l t e r e d  in 

subsequent  yea rs .

The s tu den t  i s  a s o c i a l  work student  but  a l so  r .t tends 

courses  o u t s id e  of  the School. She i s  however a u n i t a ry  e n t i t y ,  

and responds as such to a l l  p a r t s  of  the curriculum. She has 

a need t e  i n t e g r a t e  a l l  aspec ts  of  her  academic and f i e l d  experience 

and the FWC can help her  to  do t h i s .  This to p i c  was r a i s e d  by a l l  

11 s tuden ts  in the p resen t  s tudy and fea tu red  in  51 or  35,92 percent  

of  the t u t o r i a l s .  Students  d iscussed  experiences  they had had in 

Psychology l e c t u r e s ,  in Psych ia t ry  l e c t u r e s  and demonstra t ions ,  

and what was p a r t i c u l a r l y  important fo r  FWC and s tudent ,  events  

in  the Case Study Seminar, a s o c ia l  work sub-course led by the FWC. 

I t  was the s t r u c t u r e  of the course a t  the  time t h a t  the FWC was 

a l s o  the l e c t u r e r  who t<,ok the c l a s s  as a whole fo r  the study of 

advanced casework p r im ar i ly  through the cose study method. She 

was t h e i e f o r e  able  to observe the s t u d e n t ' s  performance in c l a ss  

and i n t e g r a t e  her  impressions in to  the d i scuss ions  in the t u t o r i a l s .

* Up to 1972 members of the Socia l  Work IV c l a s s  at tended a
weekly d is cuss ion  or group counse l l ing  session  with a c l i n i c a l  
psycho log is t .



The cases used in  the c l a s s  teaching were cases fro* the s tuden t s '

own f i e l d  p r a c t i c e .  This method i s  used by teach i r s  of the
48

Functional  School, such as Goldie Basch F a i th  but  i s  in co n t ra s t
49

to  the method favoured by C har lo t te  Towle. Students  con learn  

from a p ro - s e le c te d  course of  case records secured from experienced 

p r a c t i t i o n e r s  but th e re  are many advantages in teaching from the 

l i v e  m a te r ia l  presented  by s tu den ts .  I t  has a relevance and a 

s ig n i f i c a n c e  beyond t h a t  of  prepared records ,  and has g rea t  u t i l i t y  

in  a s s i s t i n g  the FWC to  aid  the  student  in  in t e g ra t i n g  theory and 

p r a c t i c e .  There would seem to  be many advantages in FWC's al so  

ac t ing  as c l a s s  t eache rs  wherever poss ib le .  As s ta t ed  e a r l i e r ,  

t h i s  can complicate the  FWC-student r e l a t i o n s h ip  by increas ing  the 

s t r u c t u r a l  a u th o r i ty  elements in  the r e l a t i o n s h ip ,  as the FWC in 

her  capac i ty  as l e c t u r e r  then marks one of  the s tu d en t s '  examination 

papers a t  the end of  the year .  However, in the w r i t e r  s 

exper ience ,  these  a spec ts  of  the ro le  can be separated ,  and the one 

need not m a te r i a l ly  a f f e c t  the e the r  i f  the s i t u a t i o n  i s  handled 

with awareness.

8. The D is se r t a t i o n : (T o p ic  Seven)

The inc lu s ion  of t h i s  top ic  in t u t o r i a l s  would seem 

to  encroach on the preserve- of  the d i s s e r t a t i o n  superv isor ,  another 

member of  the School ' s  s t a f f ,  but as in the ins tance  of case 

d iscuss ion ,  t h i s  i s  not  n e c e ss a r i ly  so.

Annette G a r r e t t  in descr ib ing  the system a t  Sirith College

wrote t h a t  " the  f a c u l ty  superv isor  assumes no d i r e c t  r e s p o n s i b i l i t y

fo r  the s t u d e n t ' s  t h e s i s ,  but the student  may bring i t  i n t o

d iscuss ion  jus t  as  she does any o ther  important educa tiona l  
.,50

exper ience .

Lola Sslby shads l i g h t  on why the student  needs to  d iscuss  

the  d i s s e r t a t i o n  in personal  as well as  academic terms:



In the school curriculum th e re  seem to be two areas 
t h a t  s t im ula te  the most in t ense  personal  involvement 
on the p a r t  of  the s o c ia l  work s tudent ,  because 
these  two a reas  i m p l i c i t l y  demand d i r e c t  use of s e l f  
in  a c r e a t i v e  way* In f i e l d  work and in the research 
p ro je c t  a l l  the  emotional elements of  the s tu d e n t ' s  
l ea rn ing  come in to  p l a y . 51

Fines tone al so  a l lu d es  to  the s tuden t  as "on anxiously inqu i r ing

person,  who expends a good deal  of  emotional energy searching for  
52

a p r o j e c t  t o p i c . "

The s tuden t  w i l l  o f ten  want to  p resen t  a facade of 

competence to the d i s s e r t a t i o n  superv iso r  and not expose her  

a n x i e t i e s  about dea l ing with the demands imposed by the p ro je c t .

She can b e n e f i t  by tak ing  these  a n x i e t i e s  to  another s t a f f  member.

The FWC can help her by her  apprec ia t ion  of  the d i f f i c u l t i e s  

experienced by many s tuden ts  in the process of  formulat ing and 

conducting a research  study.  I f  the study i s  loca ted  a t  the 

s t u d e n t ' s  f i e l d  i n s t r u c t i o n  cen t re ,  the s tu d e n t ' s  r e l a t i o n s h i p  

with the  superv isor  or  o the r  s t a f f  members w i l l  a f f e c t  the conduct 

of  the  d i s s e r t a t i o n  and v ice  ve rsa ,  and the  s tudent  may wish to  

d i scuss  t h i s  with the FWC. As with case d iscuss ion ,  the FWC must 

make i t  c l e a r  t h a t  the s tuden t  must d iscuss  her i a ea s  with her  d i s s e r ­

t a t i o n  superv isor  p r i o r  to  tak ing  any dec i s ions ,  but again within 

t h i s  framework, the FWC might express her  views on the sub jec t  

as a s t imulus to the  s t u d e n t ' s  thought and should, i f  she i s  able,  

recommend re levan t  reading matter  which might a s s i s t  the student

in her  p r o j e c t .

In the p resen t  s tudy,  ten out  of  the eleven s tuden ts  or 

90,91 percent  of the s tuden ts  d iscussed  t h e i r  d i s s e r t a t i o n s  with 

the FWC. This to p i c  arose  in 31,69 percent  of a l l  c o n s u l t a t io n s

analysed.
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9 * Rglgtionshipg with S t a f f  Other t h an the Supervisor  
a t  the F ie ld  I n s t r u c t i o n  Centre j l o p i c  E ight!

The student  i s  placed fo r  f i e l d  i n s t r u c t io n  with an 

agancy, not with an ind iv idua l  s o c ia l  worker and th e re fo re  in 

su sc e p t ib le  to  in f luences  from the u the r  members of  s t a f f  a t  the 

agency bes ides  the superv isor .  Ten of  the eleven s tuden ts  in the 

presen t  s tudy (90.01 percent)  d iscussed  t h i s  top ic  in  44 or  30,98 

percent  of  the t u t o r i a l s .  The following are examples of  the 

types o f  s i t u a t i o n s  described by the s tuden ts :  the appointment

of an a l t e r n a t i v e  superv isor  while the assigned superv isor  was on 

leave;  d i f f e - e n c e s  of  opinion between these two superv isors ;  

con tac ts  with s o c ia l  workers a t  the f i e l d  l e v e l  from whose 

case loads  the s t u d e n t ' s  cases had been drawn; complicat ions with 

c l i e n t s  which arose  through the ignorance of  s t u f f  members of  the 

s t u d e n t ' s  presence in the agency; s o c ia l  r e l a t io n s h ip s  with and 

between s t a f f  members. Two s tuden ts  for  example repor ted  how 

d isconce r ted  they f e l t  when the executive d i r e c t o r  of  the a£»ncy 

ignored t h e i r  presence,  did not communicate d i r e c t l y  with them 

even when f a c e - t o - f a c e  with them and always passed on messages, 

inc lud ing  p ra ise  fo r  t h e i r  work, through the superv isor .  By 

c o n t r a s t ,  they found the o f f i c e  s e c r e t a ry  of the  agency warm, 

f r i e n d l y  and suppor t ive ,  and t h i s  way comfort ing.  Another 

s tudent  repor ted  on a clash with s t a f f  members because, owing to 

shortage  of  o f f i c e  accoimtndation, the students  were working in the 

room used b> s t a f f  for  r e c r e a t io n a l  purposes in  the lunch-hour.

In t h i s  in s tance ,  the FWC discussed  with the s tudent  the dynamics 

of  the s i t u a t i o n  and poss ib le  ways i r  which the s tudent  could 

deal  with i t .

10. Related to the  above topic was the ques t ion of the 
S tuden t ' s  r e l a t i o n s h i p  with o th e r  Students  
rece iv ing  f i e l d  i n s t r u c t io n  at  the agoncy 
coneurren tly  (Topic Eleven)

Reference wo_ made in Chapter  Seven (page 185)
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t o  the d e s i r a b i l i t y  o f  plac ing  a t  l e a s t  two s tuden ts  toge ther  

a t  a f i e l d  i n s t r u c t i o n  cen t re  but  complicat ions do a r i s e  as was 

demonstrated in the p re sen t  s tudy.  All  the s tuden ts  placed in 

p a i r s ,  p lus  one s tuden t  who was placed s ing ly ,  r a i s e d  t h i s  is sue  

f o r  d iscuss ion  with the  FWC, making a t o t u l  of 9 s tudents  or  

81)82 percen t  of  the  group. The top ic  fea tu red  in 29 or  20,42 

percen t  o f  the t u t o r i a l s  analysed.  Students  in e v i tab ly  tended 

to  compare themselves with t h e i r  c lass -ma tes  placed a t  the same 

agency and found t h i s  uncomfortable so t h a t  they deeply resen ted 

the  supe rv iso r  drawing comparisons between them 

as t h i s  accen tuated  t h e i r  cwn negat ive f e e l in g s .  The FWC 

encouraged them to t r y  and separa te  t h e i r  o,m ind iv idua l  learn ing  

needs and performance from th a t  of  t h e i i  c lass -ma tes .  They 

should, o f  course,  communicate about t h e i r  supervis ion but 

perhaps not  in t o o -d e t a i l e d  a fashion as t h i s  held the danger of 

feeding the r i v a l r y .  Some s tuden ts  repor ted  t h a t  they were 

i r r i t a t e d  by c e r t a in  t r a i t s  manifested by t h e i r  classmates .  In 

one agency, complica t ions arose in s o c ia l  r e l a t i o n s h ip s  since the 

one s tu den t  was married while the o the r  was not ,  and n e i th e r  was 

the s upe rv iso r  who was f a i r l y  c lose  to the s tuden ts  in age. The 

FWC held a jo in t  in te rv iew  with these two s tuden ts  in order  to 

c l a r i f y  the  d i f f i c u l t i e s  in r e l a t i o n s h i p s  a t  the agency. The 

s tuden t s  had each f e l t  t h a t  the superv isor  i d e n t i f i e d  more 

s t ro n g ly  with the o th e r .  In the  jo in t  t u t o r i a l  i t  emerged th a t  

the  Superv isor tended to i d e n t i f y  p ro fe s s io n a l ly  with the 

married s tu den t  (she p ra ised  her  a b i l i t y  to  her classmate!  while 

she tended to  i d e n t i f y  s o c i a l l y  with the unmarried s tudent  so 

t h a t  her  classmate f e l t  excluded.  The i n s ig h t  gained by the 

s tuden ts  in  the jo in t  in terv iew with the FWC enabled them to 

manage the r e l a t i o n s h i p s  in the agency more c o n s t ru c t iv e l y .  In 

an agency where one student  was performing a t  a very much higher  

l e v e l  than the o the r ,  both sti dents  experienced discomfort  which 

they r a i s e d  fo r  d is cuss ion  in t u t o r i a l s .  Students  placed

L



t o g e th e r  a t  an agency usua l ly  had an ambivalent r e l a t io n s h ip  

with each o th e r ;  as well  as manifest ing negat ive aspects ,  i t  

was u sua l ly  a l so  a c lose  r e l a t i o n s h i p  fea tu r ing  mutual support.

11. Evaluation Reports:  (Topic Ten)*

Discussion of  eva lua tion  r e p o r t s  occurred in the

t u t o r i a l s  of  100 parcent  of  s tu d en t s ,  but only in 25,35 percent

o f  t u t o r i a l s  because of  the time s t r u c t u r e  a ssoc ia ted  with the

reques t  fo r  such r e p o r t s  from the  School and t h e i r  submission by

the  Agencies. At the commencement of the s e r i e s  of  consu l t a t ions

the FWC would d iscuss  the  eva lua tion  r e p o r t  from the Vacation

placement in another  agency. In the middle of  the year,

s uperv isors  were asked to  submit in ter im  evalua tion  r ep o r t s  and

a t  the  end of the year  the f i n a l  eva lua tion  repor t  was submitted.

The School ' s  po li cy  was to encourage Supervisors to d iscuss  the

r e p o r t  f u l l y  with s tuden t s  and show them the  f in a l  d r a f t ,  but

whether t h i s  was done o r  not,  the FWC produced the r e p o r t  in

t u t o r i a l s  fo r  the s t u d e n t ' s  pe rusa l ,and  a f u l l  di scuss ion  followed.

In the w r i t e r ' s  view i f  e . - ’Kutio i i  i s  to serve as a learn ing

experience fo r  the s tuden t ,  the s t j d e n t  should be aware of  the

content  of  her  assessment.  Thj FWC who has the d e t a i l s  of  the

s t u d e n t ' s  t o t a l  performance,  both in  previous  placements and

academically,  i s  in a s t r a t e g i c  p o s i t io n  to  d iscuss  the s t u d e n t ' s

t o t a l  progress with her .  As Nolan wrote: "A d iscuss ion  of

p e r iod ic  eva lua t ions  a f fo rd s  an e x c e l l e n .  oppor tun i ty  for  sharing

a s t u d e n t ' s  th inking  and fee l ing  about h is  f i e l d  work as well as
53h is  o v e ra l l  performance."

In the p resen t  s tudy, the FWC's approach would be for  her  

and the s tudent  each to  read the repor t ,  and then to  encourage

* Topic Nine, the T u t o r i a l s ,  w i l l  b> d iscussed  l a s t  as i t
involved an eva lua t ion  of the syrtem of t u t o r i a l  counse ll ing



the  s tu den t  to  comment on any s i g n i f i c a n t  po in t s  while she would 

do l ikew ise .  She would bu frank in  recognising d i f f i c u l t i e s  but 

would encourage the student  to recognise  the p o s i t i v e  aspec ts  and to  

see the negat ive aspects  in the c o r r e c t  perspec t ive .  This i s  an 

important  fea tu re  of the FWC's r e s p o n s i b i l i t i e s .

the above-mentioned c a teg o r ie s  occurred in 5,63 percent  of t u t o r i a l  

and were r a ised  by f ive  s tuden t s ,  o r  45,45 percent  of the sub jec t s .  

These to p i c s  included d iscuss ion  of  s tuden t  p o l i t i c s ,  r e l a t i o n s h ip s  

wi thin the  c l a s s  as a whole and in one i n s t a n c e , th e  s p e c i f i c  and 

unique ra m i f i c a t io n s  of  the r e l a t i o n s h ip  between the agency where 

the s tuden t  was placed and the U n ivers i ty ,

Nolan wrote t h a t  "a f r ee  flow of communication i s  

more l i k e l y  to be poss ib le  between s tuden t  and consu l tan t  i f  there  

i s  adequate i n t e r p r e t a t i o n  to the student  on the pa r t  of  the 

f a c u l ty  a t  the beginning of  the year  of toe ro le  of  the consu l tan t .  

The FWC in the p resen t  s tudy at tempted to do t h i s ,  and to  

r e - i n t e r p r e t  from time to time i f  a p p r o p r i a t e , t h a t  the students  

could use the t u t o r i a l s  us they wished, or not use them i f  they 

p r e f e r r e d  to remain s i l e n t .  In the case of only one t u t o r i a l ,  

the student  p re f e r r e d  not to  communicate and the t u t o r i a l  ended 

a f t e r  ten minutes; the FWC respen^ed a i u d e n t ' s  r i g h t  to 

dertrlf To, n e r s e l t .  At the end of  the s e r i e s  of  t u t o r i a l s  the 

FWC asked a l l  s tuden ts  to eva lua te  the t u t o r i a l s .  In t h i s  case 

i t  was fo r  research  purposes but eva lua t ive  feedback should always 

f e a tu r e  in an e n t e r p r i s e  t h i s  kind to  ensure tha t  the s tuden ts '  

needs a re  being met.

12. Other i . e .  Topics which could not be c l a s s i f i e d .

Topics which could not  be c l a s s i f i e d  under any of

13. Discussion of the T u t o r i a l s  Themselves (Topic Nine)



There was only one s tudent  who expressed the view th a t  the 

t u t o r i a l s  did not serve much purpose.  She f e l t  they were too 

b r i e f  and too *ar a p a r t  and th e re fo re  of  l i t t l e  a s s i s tance  in 

r e l i e v in g  the d i f f i c u l t i e s  she encountered in her  placement. She 

sa id  " I  could probably have managed without  them. I t  would have 

ju s t  mode th ings  a l i t t l e  b i t  harder.  I 'm sure  I would have 

managed. 1 would have ju s t  f e l t  more f r u s t r a t e d  and more i s o la te d  

than I d id .  The t u t o r i a l s  did con t r ibu te  something," However 

even she acknowledged t h a t  in  the t u t o r i a l s  the s tudent  could 

" l e t  out what happened in the Agency " md in f a c t  a l l  eleven 

s tuden ts  in  the group expressed a s i  I qj view v iz .  th a t  the 

t u t o r i a l s  enabled them to v e n t i l a t e  t h e i r  f e e l in g s  about t h e i r  

placements,  t h e i r  superv iso rs  and t h e i r  cases .  As one s tudent  

sa id ,  " the  t u t o r i a l s  are an avenue to express f r u s t r a t i o n  and 

t h e r e ’ s f r u s t r a t i o n  in every agency even where the supervision i s  

i d e a l . "  Experience with the group confirmed t h i s  opinion. All 

but one student  r e f e r r e d  to the need to gain r e l i e f  from f r u s t r a t i o n ,  

even a s tudent  who described  hi-r supervision  as " f i r s t  c l a s s .  I 

c o u l d n ' t  have wished fo r  b e t t e r .  I  could never have developed 

to  the ex ten t  I hove without  my s u p e rv i s o r ' s  he lp ."

Five of  the s tuden ts  (45,45 percent)  s p e c i f i c a l l y  mentioned 

t h e i r  need fo r  help with cases from the t u t o r i a l s ;  two (18,18 

pe rcen t )  mentioned the opportuni ty  afforded by the t u t o r i a l s  to 

d iscuss  moral and o th e r  genera l  is sues  in s o c ia l  work and one 

mentioned the help she had received  with personal  d i f f i c u l t i e s .  Two 

s tuden ts  (18,18 p e rcen t )  mentioned th a t  s tuden ts  needed to oe able 

to  express  t h e i r  f r u s t r a t i o n s  about the curriculum as a whole as 

well  as  f r u s t r a t i o n s  with ' W d  work. Four s tuden ts  (36,36 percent)  

s p e c i f i c a l l y  commented on how the t u t o r i a l s  and supervisory  

sess ions  complemented each o th e r .  One added th a t  though there  

might sometimes be some over lap ,  the FWC might tend more to  see 

th ings  from the s t u d e n t ' s  po in t  of view.



Ssv*n s tuden ts  (63,64 percen t)  acknowledged th a t  t h e i r  

f e e l i n g s  towards the t u t o r i a l s  had f luc tua te d  during the year .

At t imes they  were not  c l e a r  about t h e i r  purpose; a t  times they 

resen ted  coming. All  but  one o f  these  however expressed

unreserved support f o r  the system of  consu l t a t ions  by the time

the  s e r i e s  was completed.  The one exception sa id  t h a t  she 

remained puzzled as to  t h e i r  purpose though she had received  

support  from them. These r e s u l t s  t h e re fo re  confirm Hypothesis
V as formulated in Chapter  1.

One student  was p a r t i c u l a r l y  a r t i c u l a t e  in a ssess ing  the 

t u t o r i a l s  in  an o v e r a l l  way, and her comments are reproduced as 
fo l lows:

I th ink  th a t  the  t u t o r i a l s  arc e s s e n t i a l .  I th ink 
t h e i r  purpose i s  r e l a t e d  to each s tudent  as he 
exper iences  the placement,  because i t  depends on 
the ' ind of superv is ion  you get  as well .  But I 
see '.he generc1. purpose as being a l i a i s o n  between 
agency and school ,  and I think t h i s  i s  the only 
r e a l  poin t  of  con tac t  between the two. The 
t u t o r i a l s  a re  the only p lace  where you can honest ly 
bring your problrms from your agency and r e l a t e  
them to  your school curriculum. And I th ink t h a t  
t h i s  can be done in a reas  where the Supervisor 
i s n * t  able  to  help.  You ( the  FWC) could help me 
in perhaps r e l a t i n g  areas  of  the curriculum to 
what I  was doing in my f i e l d  work because you are 
more in  touch with both.  And then I found them 
extremely h e lp fu l  ju s t  in r e l i e v in g  the 
f r u s t r a t i o n s  I f e l t  a t  my agency, and in being 
able to get  some kind of  a pe rspec t ive .  When 
y o u ' r e  in an agency, and you become involved with 
the work, and you t r y  to r e l a t e  i t  to your theory 
and i t  d o e s n ' t  q u i t e  f i t ,  -  I j u s t  got completely 
confused.  I t ' s  a r e l i e f  i f  the school Docks a t  
l e a s t  some of your f e e l in g s ,  and you know where 
you ' r e  on the r i g h t  road and where y o u ' n  on the 
wrong rood, otherwise i t  can be completely 
bewildering.  And th a t  was how I saw the function 
of  the se  t u t o r i a l s .
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Having a period where I knew I would be able to 
itowe and d iscuss  th ings  meant t h a t  I  could cope 
with them much b e t t e r  during the two in tervening  
weeks. I  knew t h a t  a t  l e a s t  the re  would be on 
oppor tun i ty  to  bring them out  somehow, and I 
could manage in the  meantime. I suppose they 
could have been longer and more frequent ,  but 
th a t  always appJies .

Column 5 of  Table 33, page 384provides the percentages 

which each to p ic  represen ted  of  the to t a l  number of  top ics  

d i scussed .  C er ta in  of  the  t o p i c s  r e l a t e  exc lus ive ly  to f i e l d  

work, v iz  Topics 1, 2, 5, 8, 10 and 11. The combined percentages 

of  the se  top ic s  i s  51,93 percen t .  This i n d i c a t e s  t h a t  the f i e l d  

fork component was the major one in the t u t o r i a l s  s tudied.

In F in e s to n e ' s  terms mentioned a t  the beginning of t h i s  chapter ,  

the genera l  educa t iona l  adv ising component and academic programme 

p la n n in g , to g e th e r  made up l e s s  than h a l f  the to p i c s  r a i s e d  in the 

t u t o r i a l s .  In o th e r  words, the ro le  c  the f i e l d  work consu l tan t  

with s tuden ts  i s  p r im ar i ly  to  aid them i n t e g r a t e  t h e i r  f i e l d  work 

in to  t h e i r  t o t a l  educa t iona l  experience.

In concluding t h i s  sec t ion  on the ro le  of thi  FWC with 

s tuden ts  a quo ta t ion  from Bessie Kent i s  appos it e :

Because s tuden ts  involve us in t h e i r  l ea rn ing  
experience,  we f ind  ourse lves  a l so  learn ing  
. . . .  Continued experience of  s tudent  t r a in in g  
deepens and complicates our understanding and 
we fe e l  ourse lves  to be more complete as human 
beings -  as well as  more competent as soc ia l  
work educa tors .  The i n f i n i t e  v a r i a t i o n s  of 
s tudent  p e r s o n a l i t i e s ,  the c o ns tan t ly  s h i f t i n g  
i n te rm ix tu re  of  p o t e n t i a l ,  o s p i r a t i c . i s ,  p leasures ,  
and t r i b u l a t i o n s  which s tuden ts  bring form a 
co lo u r fu l  Kaleidoscope which continues  to 
f a s c in a t e ;  i r r i t a t i o n s  and f r u s t r a t i o n s  the re  
may well  he, but ove r id ing  these i s  the 
l a s t i n g  p leasure  found in working w. th o the rs  to 
make a shared c o n t r ib u t io n  to the fu tu re  wel l ­
being of  s o c i e t y . 55

L
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CHAPTER 13

THE ROLE RELATIONSHIPS BETWEEN THE FIELD WORK CONSULTANT 
AND THE AGENCY AND UNIVERSITY SUB-SYSfF.MS

The f i e l d  work t r i a d  (Elements A, X, L in  Diagram 3,

Chapter  2 )  i s  the h e a r t  of  the  f i e l d  work system os conceptuali sed  

in  Chapter  2 .  However, in terms of systems theory a l l  the 

elements a re  i n t e r r e l a t e d .  The goal of  s a t i s f a c t o r y  f i e l d  

i n s t r u c t i o n  can be achieved only i f  the i n t e r - r e l a t i o n s h i p s  of a l l

the  elements are cons idered.  What should the FWC's ro le  involve

in  r e l a t i o n  to the Agency sub-system (W, X, Xj,Y and Z) and the 

U n ive rs i ty  sub-system (A,B,C,D)?

13.1 The FWC's Pole in r e l a t i o n  to  the Agency

F ie ld  i n s t r u c t i o n  and superv is ion  of  the des i red  q u a l i ty  

i s  not only the r e s u l t  of the  e f f o r t s  of  the in d iv id u a l  superv isor 

but  i s  the  outcome of an a d m in i s t r a t iv e  process wi thin the  agency. 

The policy  making body of  the f i e l d  i n s t r u c t i o n  cen t re  should c re a te  

the  cl im ate  conducive to e f f e c t i v e  f i e l d  i n s t r u c t io n  and a l l  the 

s t a f f  should f a c i l i t a t e  the process.  As. M. E l izabe th  Edwards 

s t a t e s :
In the agency, the t u t o r  works mainly with and 
through the  superv iso r ,  but he al so  needs to  be
in  touch with o the r  members of  the agency's  s t a f f ,
i t s  ch ie f  execu tive ,  and i t s  managing or  
employing committee, i f  he i s  to achieve h is  aim 
of  enabling s tuden ts  to  moke the best  poss ib le  
use of t h e i r  o p p o r tu n i t i e s  to  learn  when in t h e i r  
f ieldwork placements.^

The i n i t i a l  approach from the School to the Agency should 

be through the Chief  Executive and the s e le c t io n  of  the Supervisor 

should be a matte r  of jo in t  concern of  the FWU, as School 

r e p r e s e n t a t i v e ,  and the Agency Executive. This channel of

communication appears in the model of the f i e l d  work system as 

the d i r e c t  l i n e  A Y. I f  the School has a dec lared  policy
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