
FACILITATING THE DEVELOPMENT OF SELF-CONCEPT SKILLS IN TH.R C~ASSROOM-_. _.. ..... ....----.... ..,_._---- ..._-

Pauline POPl'YNtoe1li 'rhabethe"

A R~~~ARCH REPORT SUBMITTED TO THE DIVISION OF 8PBCIALIZ!O EDUCATION,
UNIVERSITY OF THE WITATEkSkaND, JOHANNESBURG, IN PARTIAL FULFILMENT
OF THE REQUIREMENTS OF THE DSGREE OF HASTER OF EDUCATION (SCHOOL
COUNSELLING) •

JOlWlNESBUftG, 1991



I

DECLARATION-_.._. __ ._"'"",,--_.. -

I hereby declare lat this research report is my own unai.ded work and
that it has not been submitted to any other University.

\\

P~uline Poppy Ktombi Thabethe
fj-/l,.c< t~f(,"

April, 1991.



ACKNOWLEDGEHERTS

I would lik~ to e:tpI:ess my sincere gratitude to:-

My supervisor, Zaytoon Mod for her unfailing support, encourage."llent
and. interest in this research. r(\port.

"'~,<
Prof~ssox Mervyn Skuy, Head of the DiviQion of Specializp,d Bdu~htion,
UnivE;.rsity of the Witwatersrand, for his vd.c..uableJ:nowledge-and guidance

throughout the preparation of this research report.

The Rector of.Soweto College for allowing me to undertake this study
at the college. The. l.aeturers and students in the P1'e-Prim6ry Teacne:rs"

Diploma Department for eOOc·operating so well.

Mrs St~,'i:'field of the psychology Department, University of' the

Wi~watersrand, Nol Loubser, for her v~luable knowledge of statistical
proceduree employed in this study.

ThG Human Science Research Council (H.S.R~C.) for their study grantr
and ~he Star Ort Bursary Trust, also for their grant.

My husband Sipho, and our four children Makhosazana, Mbal!, Mbuso
and Samkelo, for.their patience and support. They made it possible
for me to complete thi.e course.



III

AWTBACT

Ther":::is generally a la')~; of research in the area of se::'f:-cc.ncept development in

the class);'OCiIlJ as related to Black. education in general $ and at Black colleges (}f

educatdon in particular. The importance of self-concept in the academic situation

and the need to develop it in BlaGk education was a motivating reason for the

current. research study. The study '..2?.s undertaken at the Sowett)C::,llege of

Education, The aims of the research st.udy \~ere:-

1 . To asS6YS the attitudes of trainee teachers Y,'E'\gurding~elf-t,..""Oncept

development in the classroo~.

2. To provide for experiential involvP'm6ht in a programmewherf.::the trainee-

tp."achers were given WI opportunit'l to explore ti:eir own self- concepts.

3. To dev~lop a programme of self~~ncept enhancement skills for implemen~~tion

j n the classroom.
A bifactorial cl9$~.8nwas employed. Self-completeci pre and p,:lSt questionnaires

were edminiatered to a samx:;leof 50 subjects· in the second year of atuay at the

college. Tho stibj~ts belonged to tWl:) separate classea of students enrolled for

the P,re-Primary j'eachers' Diploma ccurse. T1•.j one class ('!Onsisting of Zl students
was randoinly assigned to the experimental gl"OUP. while the othe1.' class of 23

students was assigned to the control group. The exper3.mental group underwent an

intervention programmeove.r ten weekly sessions comprising the following main

COFllponents:-

(a) Theoretical input on eelf--ooncept development tbI\')\lgh fo~l seminara and

discussion;~~.

(b) Skills training on s(·lf",'\oncept enhancement in the day-to-d:;~ dealings with

pupils through ~',heuse of classroom exercises.

(c) Experiential exerctses for the trainee-wachers in an attempt to develop

their own self-concepts.

(.,bi--squaro analys},'.s did not show a significant change in the self··perceptioru3 of

the trainee-·t..eache,l;'s involved. in the inter.'Vention programme. as coepared to til?':

control, group. HoweverqU;llitative analysis did show .imprc)ved,perceptions tcMards

the iml:>orl.ance of self·''1.,.''Onceptenhancement skills in the classroce.
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1. }:N'r.~~t'~IO~

"The tuto;t' was worki;}gwith a fifth-grade boy in th~ remedial

r~ading programmeby using a suffix wheel. She was trying to teach

him the meaning of we'.ds andir.g Ln "less". The first word '{"hieh

appeb:r~dwhenthe wheel was turned was carel(~ss. 'Whatdoes t:h.at

'Wordmean, ,John?'~"Wp.ll, that meansme, because my teacher i~~always

talli~1.g rie ho~'lcareless I amw,it:h mywork."

"Let"s t17 another word". "Whatdoes this word rrean1" as uselAss

cemoupon the ~lheel.. Without i;he H.t:tle laugh, this time John said,

"That"'s really me? t-'fy momis always ,:elling me howuseless I aM

around the house.." The teacher ta~.keda b:!.t about the meaning of

useless and careless and said, "Ready? Here is ano~her word.

what~ doe~ th:l.s word mean?" as worthle:3s carneupon the wheel \>1ith

no smile and with ,\'1 deeply sex'iouAtone, the anS~'lerceme back,

"That"s me because I"'mnot worth a thing to anybody in this world!!"

(Felker, 1974, p v) ,

The above quotation highlights that for a child to g~in self~esteem

or to view himself in a positive way, it is n~cassary ~or him to

feel he i.s competent, he is worthy and that he bel:lngs. l"elker (197
4)

has stated thnt when a I?hl.ld is born he does not have any of these

feelings, but that he or she quickly begins to devel~p them through

contact with significant persons, who, to a very great extent will

determine what v.lewthe child is going to have towards himself or.

herself. Parents and teachers are people who significantly

in£l'G.,.~encechildren in howthey think and feel about themselves!

and should therefore strive to keep cil.ildren f:r'omdeveloping a

negative view of themselves as they meet the chA.llenges of lit'e ..

Fo:r. years educational psychologis'Cc;;have described the powe1"ful

ef:~ect of messages children h~ar abouti themselves. These mesAages

ar~i:'often called sl?<lf-fulfilling prophecies (Biehle:"."and Snowman,

19 :32) and teacht,'!rs and ccunsej.Lors he,ve observed the potency of
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child:t:envs behaviour (Biehler and Snowman,1982) in 'Downing.. 1986 •

Bandura, as cited by DO\>Jning(1986) pointed out the pCl~..verful

impact of f\ per'scn ~S social learning. His ~()"Jear',,:hindicated

that children are qreatlz influenced by messages provided by

significa.nt others, and that childhood suggestions may contunue

to influ~nce behaviour in adulthood.

?!H!tJW..!EfL9F _ S~_!r,F

The construc..:: "self" has been of interest to bc.th psychologists and

edueatio,'\ists alike. A peru:s~·lof the literature indicates that the

ear.:l:lest beginning of interest in the concept of self dates b,J,~':lk to

William James and SigmundFreud in the late seventeenth century.

Jame&considered ·the ego to be the incUvidual" s sense of ioent~ t-:y

ara for him identity had various aspects including the mental,

spiritual and social. He regarded the ~erceptions which an

individual had of himself or herself. as an important variable in

understanding humanbehaviour. Once he ~Ilas said to have remarked

that "whenever two people meet there are really six people presel~t;.

'l'hare is eac') man a,S! he is, each manas the other sees him, end each

man as he sees himself" (Felker, 1974, p.lS). According to James,

'~;hisview each i.ndividual has of himsclf/ht self includes feelings

and per.ceptions about "he self which are distinct or different from

:reality but are equally important: for its understanding.

Sigmund I,'reud"s work ext:el'l.dedthe concept of IIegoII furtlJ;er and added

the vital di.nension of "dyn,amics:tto the :f.deaso:f the sE~lf

Cl""elke:r,l.974). In l"reud~s view the ego is similar to the selt' with

an empha'Sis on the dynamie...·Q.i.rectingqualities of the self. The

heavy emphasis on the psych'idynamic :,:,oleof persuua11ty ill his

theory suggests that the ego is seen as the e'e£'ficient o.cgan.izer and

main1:ainel:'of balance. II Felker (1974) mentions that a1though. Freud"s

ideas seem to have eludEadempi.rica:i.testing, they hava had a. lasting

e..Efect.on clinical psych.ology, and manyof Fx:'eud"s pupils have given



3

emphasis to the ego or self even when they have shifted away f'rom
his other ideas,
Anntht;!rgroup of theorists approa ....hed the concept: of self fx-om a
humani.stic point of vi.ew, a view that assumes that man naturally
strives for those things thot are most conducf.ve to personal
growth and self-fulfillment~ Carl Rogers and Abraham Maslow
exemplify th.is approach to self-theory. Accord.tng to Rogers, ea.ch
ind:t'"idaal has a basic tendency tn strive to actualize, mainta:i.n
and 6nhance himself. For Rog~rs, an individual who develops a self
which io un.iquely his own, ie-a fully-functioning person~ and in the
process of be::oming e fully-functioning person" t!1;:~ individual moves
from facades and external ~valuaticns and motivations into greater
awareness of and dependence upon the self as an evaluator and
motivator (Felker, IP74, p.20). Thus, for Regero, a fully
functi.oning ind! vidual moves from an {!xternal locus of control an
internalized one. Rogers further pos·tulates that self-actualizing
tendencies are biologically determined, but that the direction of
growth po~ential :f.sculturally determined by parenta, teachers,
peers and other significant indiv;i.duals. In this regard, Rogers'"
viewpoint supports Bandnra"s concept of SOcial learning.

Recent research by Siann and Ugwuegbu, (19:85) cites a. view taken by
sociologists like Mead and psychologists sucl s Rogers who tie
self-pictu:ces to role and consider that people may have a sex-ies !;)f
different selves -one at home perhaps another at work and yet
anothex' at play. They explore the x'elationship between themselves,
tha ....is, whether they are separate or interdependent. The above
cited authors believe that, by the time people reach adulthood, they
should have an underlying consistenl;':yin the self-picture whi.ch
helps to integrate the various roles they play. This view suggests
that des~i te the different roles played on various cccasacne r

ce:ctain underlying values and attitudes are held in common
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from situation to situation, and from role to role~ Again, this
line of argument seems in keeping with the geneI:al view held by

self-theorists, a view that if people see no relationship between
themselves in diffe~ent situations and at different times, they tend
to feel confused and disoriented. The authors therefore ccnclude
that it appeax:s although we play diffe:r:~ntroles in different
situations, certain threads run through our personal ft.nctioning
because ~'le remain fairly consistent in our valt~~s, atti tudec and
rela.t.iollships.

c

E::tl.kEZ'ikson"s theory I)f psychosooial dev~lopment seems to lend
itself readily tl;'educational settings in that it emphasizes the
continuing development of the child"s view of self as well as his
relationships with others. This is apparent Ln Erikson" s postulate
of the psychosocial stages of development which describe human
development tbroughout life, from infancy to old age. This theory
·therefore has far-reaching implications for teachers at every 1evel.
Er,ikson (1963) postulates stages of psych;.,)socialego development,
with each stage characteri?~d by a psychosocial task to be resolved,
maste:t'sdand accomplished. Each psychosocial stage is accompanied.
by a "crisis" which, when viewed as c. dimensional attribute,
includes both a positive and a negativ~ component (Hjelle & Ziegler,
1987 p.118). Corey, (1982) states that to a large extent our lives
are a result of the choices we make at oach of these "crisis"
stages. That is, if the task :i.sappropriately accomplished it gives
the growing child a "sense" of competence and a sense of reality as
he/she becomes aware that the way he/she masters eltper:i.encesis a
successful variant of the \o;ayother people master experiences in
their su:rroundings.
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Diggo%)" as oited bi!F~lker (1974) states that feeling competent is
,,~,

an important ingredient <~f.' self-esteem in that people evaluate
themselves on the basis of how effiCiently they master and
accomplish what 'thai"set out to do. That is I j f they a::e j,nschool,
they are likely to evaluate themselves on how effeciently they
master school subj6Cts to which they h~ve given effo~t.
This the:r'eforema.~es the role of the te~char a c£dtral concern in tbe
development of the' ~e""<;eof self and self-attitudes of ch:i.ldrE:ln.

In terms of the focus of this research st': i:l' and the sample group
chrosen, trainee-teachers in tne Pre-Primary Te&Chers~ Diploma Course,
Erikson-s fourth psychosocial ltags naNely ~industry versus
infe:rior:1t¥,"is of particular signiflcance. This F.ts.gcoccurs from
about age six to age eleven which is the primary school period.
During this stage the child is expected to learn cultural skills
through reading, writing and Do-operating w:f.th othel('sin structured
~,ctivities. According- to Erikson it is during this stage tt.at childrel
(f

-,,,:~evel(.)p'a sense of "industry" when they beg:Ln to comprehend the
\

technology of their culture through interaction with others. In this
context the t;el:nt "indust:r:y"characterjze~ f-'h,('.\ major '~heme of the
period where .:::hi.ldrenare pre-occup:ted uith the manne:c in which thingl
operate ..During this peL-fad, the most :f.mportantlesson that children
l.aarn is "the pleasure of work completion by ateady attention and
persevering diligence" (Erikson 1963, p.259), from whi.ch develops a
sense of competence.. If a child successfully develops compete-1e he
gets praise and feels good, but if he fails and is criticized then
he feels inferior. The child's ego is now "I am what I learn"
(Hjelle & Ziegler, 1987, p.24).

Erikson cautions about the dangers of this ~:;;,<lgewhich is the
potential deveJ.opment of a sense of :{.1teriority or incompetence.
For example,. if the children dOUDt their skills or status among peers,
they may get discouraged from pursuing further learning because
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attitudes towards teachers and learning are established during this
period (Hjelle &. ziegler r 1987). A sense of in,fe:r:iorit"l may also

develop if children discover that their sex, race, religion or
soe:io-economic status rether than their own skill. and motivation
is wh.at determines their worth as per scns , Of note Ls wliat"Humachek
states when he writes that "the importance fundamental to all that
happens subsequently 1n one"s life, and that although the evidence
is no~ unequivoc~l, there is considerable data to suggest that all
things being equal, one"s psychosocial development continues 1n the
d;!.x'ectionin whioh i:t starts" (Hamechek,. 1985, p.136).

From the above discussion of thec~ies it is clear that eacn of the
apprceches to self-concept has a,dded to the understanding of human
behaviour and tho rola which self-concept plays in tha~/ behaviour.
The emphasiS on the dynamic qualities of the self hal) pointed out
the neceesi ty ff)r looking at self-concept not o:nl,l as a produc-;tof
what others do to an indi'vidual, but also as a determiner of what
the indivic1~al does (F.~lker 1974, p.21). Similarly, the assumption
made by the humanistic' theories about; the possibilJ.ties for human
growth have emphasized the need fo= schools and other organizations
in which children operate to develop growth-facilitating environmenr.s
The present study" s intervention programme a::tmsat addressing this
need.

WHAT '1_IiEN IS SEL~ CONCEP-;:'?

Various d~finitions of self-concept have been given inter alia by

Jers1ld (195~') at''''' Rogers as cited by Pu:t'key(1970), and Felker
(1974), all of whom emphasize the complex, dynamic, consistent and
unxque nature of the self-concept. Perhaps 1:he tW0 most

{/comprehensive and all inclusive def(~nitions have been gi";renby
Felker (1974, P 2) ~Iho defines self-concept as:-
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\\
h

H.~ •••• the sum total of the views which an
~,

i.ndividual he,s 0'1 himself or heroelf t a
(<Jr'I.ltl1queset of percsptions, ideas, and
attitudes abou'l: 8elf.11

and that given by Hamachekas cited' by Siann and Ugwuegbu

(1985,p 73) 1t>'hodefine self-concept 8S ..-

" ••••• that private picture ee nf us has

which refleots who we think we , what

we feel we can do, and how. best we think ./

we can do it."

For the pu:r:poseof this rese!~rch study t~lkel:"s (1974) defif4i"t1on
Ij

has been used beoause :I:t if Gclactic in natura. ;, ·it c~YilerS
//=j "impOlrtant ideas such ~s'self ...percaptions, ideas., !U'~.;;'! aelf-

"
~ttitudes, all of whiC:h8:t'4t kay concepts in any G~finj,tjon of l the

self-concept .. In pal.~'tietr~1rthis d,f:\finition covers J id:e~o$ et&t&d by

Siann an,1Ugwuegbu (1985J J;~hO \'lifferentiatt\"'~,tween two
,·Oi

/",

overlappil'ig components of the self namely self-concept wh:teh is

seen as wht..\tthe individual thinks about hiutself or herself .. 5nd

is. th1~Sthe cognitlv'e component of self .. and! sel,f ...e8teaIlHwhich ia
f '_i~~;;·\

th~ wayan in:diV.i.dual t~ls about himself or herself an.d i'b-"~hus

the affective I.':omponer.\t of tr.'G self ..

\~
Hamachek" s Gefin:l t;lon :l.n Siam and Ugwueggbu' (1965) identifies t~

self as having twt.,)d:i.a1~:tnQtmi~aning~namely, the self-a:s-doer and

the self as-objeot. A~:ording to this dichotomy, the total self,

o;c person, is diffE~rerltiated into two distinct aspects that a~.low

an, individual to bob'~::';:~11lth.e "knower" (,)1' <the "I", aqd in the second

pa;['t the "known" or the "mei'• For H&nachek, self-concept is that

aspect of t;he self t!lat organizes ao("\assil'Clilates one" s

perc~~ti(ms and e);.;.periences in'to a coherent self-picture wi;tl,:l.
,) ,I

whidi one s; tri ves to be consisteilt.. 'this line of thought s~ems
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in keeping ",ith tbe view expressed earlier by Lecky in Hamachek,

1985 who was one of the ,1 ilut ps:ychologist~ to propose that people

develop pictures 01 themselves tilat reflect band.o axioms of' thf!!ir

theoriaf: •• As I.,ecJty (1945 d€.scribed it, '"the nucleds of

p ~aonal:1ty around which the rest of the system revolves is the

individual's idea or concept.Lonof himp.elf". Any idea entering

the system which is inco:~Sistent with the indiv.ldual-s concept.Ion

of himself/herself cannot: be assimila1:f'. In more contemporary

tar'" '1, Epstein (1973) th~ori:ted that people strive to maintain

their Itself-sch~lllata" or to ...:.ive in accord W:l ;,l . ~'eir "self

theories" (Hamachak" 1985, p.137).

From the foregoing disC1J1~ion of what the self-concepl: is, it

appears that no one is i:lprp with a self-cc.ncept, but 1;hat its

development is a life-long p.t·ocessthat is constantly modified by

the EIver-t't ;<'lingexperiences of the developing ;,>ersOl\. To this

end., Purkey # (1984 L suggests that the ing.radients of self-concept

are primarily socia"! me are obtained through countlslis

il't"ceractions wi th parsor s and places. He states that eecn of us

attrU,lutes meaning to tl'.e acts of o~her8 andwe seek to understand
'\

t.)ur.selves by atudyl.ng hClw others reI )~te to us. purk'9Y (1970)

concludes that the self~·concepts of students are heavily

influenced by those w}'\otreat them as able, valuable and

responsible, as well as by those who treat them as:(:un8ble~

worthless and irresponSible, a!:Js1na serious i.mpll.c;..'ttionfor

elementary school teachers.

R1tS~CJ!. S'l'tJD-tBl!.9H TH'L!~PQR~AtiC!! 01' SI:~'''C<!.NCBPT

The imf.lOrtance of self-c::oncept has ':>cen acknowledged and

documeneed in numerous ':-esedrch studies. Purkey (1970)" for

example, presented a cOl!lprehenaive review of self-concept and its

relat;ionship to the edUf~ational proceae , Several other research

findings have damonstra':ed the poadtive :r'ell!l.tion~hip between



academic achievement and self-concept (Cohn & Kornelly, 1969;
Combs& Soper 1963~ Smith, 1974 and Z1Lges, 1981) as cited by

Leonard & Gottsdanker··Willekens, (1987). Early research
demonstrated 8 &ubstanti.al association between self"concept ana

academic achievement (Brookovel", Thomas & Paterson, ~t964; Davidsun

&: Greenberg. 1967: and Hert'lert, 1968), also in t...t=vnax·dat a1
and revealed that solf-concept measures could be used to predict

school performance 8S early as kindergarten.

Otlher studi(!ls however, have rais.,~d questions about the nature of
:the relationship bettlleenachievement and .~elf-concept and have
yielded conflicting :results. For example, in a study of aixth-
grade students who were lnatched on im.olligence but who differed
in academic success, self-concept and self-ast~em .. Muller, Foster

& Wooden (1982) cited by Leonard and Goti:sdanksr-Willekens iu\m.d
no significant differences in ach14!vement be::.weenhigh self-
concept and 10\f0 self-concept subjects, thus challenging the
aaaumed relationship between self-concept and academic

achievement. 'I"I .~same year stutUes conducted by Hansford & Haffie
,i

as cited by Leonard &. Gottsdanker-Willekans (1987) on the
relationship between self-concept and ~Aidemic achievement,

\>
yielded partial 1!I;?pportfor: the viefl that e relationship exists
between self-concept and aC8d~ic achievement. In yet another
study conducted by Skay & Marcus (1982) on the effectivenas$ of
paraprofessional counsellors in a structured self-concept
enhancement programme for children with learning problems ..results
showed a significant ch~nge in self-concept scores achieved by the

salf-concept enhancement (experimental) group, an encouraging sign
for sel f -concept enhfmcement prograrumes.

In a later s·tudy, Silverman & Zigmond (1983) tested the prevailing

assumption td.Qlt learning disabled adolescents have poor self ..
concepts. Results indicated thai~omean seo;t'esof learning disabled
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adole$cen.ts were comparable to those of the age appropria't;e norm
~,,;...

tea!.:llw3.Ti.1~dS8umpt'ion was therefore rej9cted.
The same yeer Alawiye " Alaw!.ye (1983) in Siann and Ugwuegbu
(1985) conduct~d f' study on self-concept development of Gambian
elementary school children enrolled in grades 2, 4 and S.
Measures of sel f -ooneepe in the areas of physical kuaturity, peer
x'elations, academic success and scnoof adaptiveness we:r:eol>tained.
Re!'m~ts indicated that grade lAvel w~s t:hemoat important vaY.'iable
in the self-concept development of the pupils, '" finding
supporting earlier studies in other countries that assume the
presence of such a relationship. 'the overall analy!;is of their
results suggest&d that the patterns of self-concept development
experiences of school ch:f.l<!ren in the West Afr.ican country of
Gambia were ~imilar ta those of students in Western culture
(.~lawiye &. Alawiye, 1983. pn119). This has an important
implication for this study when taking int() consideI'ation that the
subjects involv
oommunity.

in this r03earch study belon~ to a non~western

Aecordingly, the problem of cause and $ffecY· in self-concept
buiUling ha!:l been researched by among others Purltey, (1970), Gibby

";:"

&. Gibby 1967; as Cited by Purkey, 1970: and Felker, 1974. These
reseorchers generally concluded th,at the ilSsue of whether children
see themselves negatively because of tk-dr poor performance, or
whether tlley perform poorly at school because they see themselves
negatively js still unresolved. For example, Gibby & Gibby (1967)
(as cited purttey; 1970 ), exp"'.oret\conditions under which
success and failure «sifee ~d a person's evaluation of
himself/hersel.f, and came to the conclusion that generally
students wh9 underachieve scholastically or who fail to live up to
their own academic expectations, suffer significant losses Ln
self-esteem. Another study conducted by the same authors in which
they exp19red the effects of stress induced by acad~mic failure



upon sev6nth-grad~ students, the results indicate that under the

stress of fai.lure situ8'tion, able children ~rformed less

effectively, tended to regard themselves lees htghly and showeda

decrement in intellectual productivity (Purkf'Y, 1970 p. 25-26).

Sinlilarly studies conducted by Carlton & jI.·or::>re(1966, 1968) in

Purkey 1970 led to the conclusion. that just as poor performance

It')wers self·esteem, successful peri ,:manceraises it. Th~~,:,'

researchers allowed culturally disa1dvantagedchildren to St:!18ct

and,.,dr_ati,. ownstories. They found sJ.gnifi cant changes in the

self-concept of their subjects, as well as improved reading

abili ty. They reported that changes in self-concept wel.-e

relatively ~rmanent.

lnfluence in improving academic performance Purkey concludes

From tne above mentioned studi,es indications SeeP! to be that

success or fall1,Jre in school significantly influences the ways in

which students view themselves. The unresolved issue is whether

the self-concept determines scholastic performance or whether

scholastic SUCCt.'.J8 or failure shapes the self concept. Although

the data does not prov!!dacleat' cut evidence about wbioh comes

firot, the data doea stress the exintenoe of a "strong

reciprocal relat'i onship" (Felker 1974), and this gives reason for

the assumption that enhanCingthe self-concept is a vital

that in the l1.ght of the influenoe of the self-concept on academic

achievement, it would seem like % good i48a for sohools to follow

the precept "Every et'fort is maae to ensure that ''S8chentry has a

reasonable chance to victory-,

Finally, 0~heidea of early prevention or intervention w,ith respect

to self-obncept devolopmenthas been explored by researchers such

as Pearlman & Pearlmanos cited by Leonard& Gottsdanker Willekens

(1987). These authors fO\'~;ld that self-concepts of studenta in

grades 1 - 3 wel.'l~ ,1\ore!'8.i9ily chfmgedthan those of older students

(grades 4 - 6). Theyhypothesizecl that younger children had



experienced fewer def.ats than the older ones and wera able to
maintain higher levels of self-confidence, and that younger
children were possibly eaaily ~aflu9~ed by authority figures such
as parents and teachers, and were thertlfore mo:!'eresponsivQ to

)'\,efforts by these persons to enhar.ce self ...concept thotithe 01der
childx:en. This 18 Ln fact a dtOtlvating factor for the choice

/i

of tr&ineo:)teachers in the Pre-Primary Teachers" Diploma Course 8S

sUbj_ct8 for this stuJy.

11. RATIONALE FOR STUDY

The lite:t'e.tur.cited j.ncSicatesthe.'tdespite conflicting results
dbtained in various studies, there is a positive relationship
t

batween self-concept and level of achievement. Thus far, the
researchers have iaolated aelf-concept a. one of the variabl ••
affecting aChievement, and because variables in relationship. and
~nt.rpersonal intaraction oocurriag in the school anvi~onment h~ve
been identified aa influencing student .elf-concept, thaB&

(j'

variable. can Qffect scholaBtic performance in students. Also,
becBuse educational and paychOlogical growth seem to be

i:i.nterdepondent(Leamon. 1982, Scheir,~r& Kraut, 1979}, j,tappears
i.obe ilnportantto detet1line and promote the change-producing
variables involved in aff.~ctiv.experiences that enhance
st.udents' 8elf-COnCep1.~ (Bayer, 1986, p ..124). Thls ill a major
motivating reason for \ria research study.

Despite the amount of research done in first and second world
countries, and the encouraging interest i~ third world countries
in the are& oi self-concept development in the ClaSGroaN, there is
gen9rally a leek of research in this area in Black educetion in
general and at Black colleges of education in partic\Jlar. This is,

further motivation for this research project.

Another reason for this study is thftt,in the Republic of South
Africe, the training of teachers still tends to rely largely on



the traditional modal of training which lay. heavy emphaais on
academic f",nctloning I and is highly content-centred rathe1' tl"'aan

pupil-c:entred. This particular trend seema to be !,n keeping wi.t&
the social system of the country, which ~end. to stifle rather
than promote 'creative thinking by encouraging or _ven 4emanding

conformity. Moreover, trainae teachers, like their qualified
conterpart., belong to the traditional patriarchal and
authoritarian COIlUftunitieswhere relating at tha affective level is
generally not emphasized. They therefore may need to explore their
own knowledgf:'\ of and attitudes toward. their own self-corl("'..ept

develOpDMlnt and learn to develop skills for the enhancement of
se1f""concept in the classroom aituation, whieb is ,"thatthis study
propolled to do. It wa•.also hoped that these trainee 'teachers on
complQting the course would .h~re their knowledge and skill. with
their counterparts in in-service training programmes.

·1

I
I

111* AIMS or TRB 8!YD-X
The aim. of the research study ,were;-

1. TO 8a••8S the attitud •• of tralnaQ-teachars regarding •• 1£-
concept development in tl~ cla.sroom.

2. To provide for experiential involvement in a programme where
the trainee-teachers ware given an opportunity to explore
their own self-concepts.

3. To develop a programme of self-concept enhancement skills for

implement~tion in the cYa•• rOOftl.

1V • HE"J.'HOn

1. 2!J.bjeet.!l

The subjects in this study comt;:,rised fifty trainee-teachers
enrolled for the Pre-Primary Te.Bchers' Diploma Course at the
Soweto College of Ed.uc.:at4.on. 'l'hesubjects were in their

second year of study I aU. fema.les whose ages ranged betwe.en

20 - 35 years. They belonged to two separate classes, thus



i'two comparable classes df students were used in this study.
The one class consisting"of 27 students was randomly assigned
to the experimental group while the other q,lass consisting of
23 student. was assigned to the control group. It was
because of the time-table conetrai.ns of the college that

(\intact clasaes had to be used. The choice of subjects'
who w£,rotraining to teach at the elementary school level

was in keeping with the research findinos and suggestions by
Pearlaaan& Pearlman in :r..8onardand Go,ttsdanker-Willekens
(1987L who advocate for the "investment of effort by
the elementary school st~ff :Ln programmes that aim at
enhanc1.ng self-concept."

2. ~88ure8
2.1 Pre-Qu.!tion~air~gue_tionnaire 1}

Questionnaire 1 wa~~anonymous and was desi.gned to
measure the trainee-teachers' attitudo towards self-
eona,;t development in the classroom.
Part 1 of the queationnalr. covered instructions,
identifying data on the eubject8~ their attitude towarda
self"",~ncept developruent and information aimed at
determining th~ trainee-teachers' needs from the
intervention programme.
Part 11 of ttae questionnaire consifJted of the

I)

Cooporsmith self-concept Inventory Scale-"~dult Form~
(1967). This scale consists of a list of twenty five
evaluative statements regarding attitudea towards self
in Pax'Bonal, SOCial, Family and Aoademic areas of
experience '. The i tams are 'Jhort statements generally
answered Kl~ike Me" or "Unlike Me". This scale was used
to tap the subjects' attitude to the self or their self-~,//
perception ..



The items of the inventory broadly cOVered four
categories which yielded the following scores:-
(1) General Self Subsoale Score (GSS)
(2) Social Self-Peers Subscale Scora (SSP)
(3) Mome-Parpnt Subseale Score (HPS)
(...) Sch("~' .cademic Subscale Score (SA$)
A Total-Self Score (TSS) was obtained which gave a
measure of the subjacts- self-esteem.
The Coopersmith Salf·-Concept Inventory Scale was
selected for this study because of the following
reasons:-

1) It has previously demonstrated h:J.ghreliability
(Coo.,rsmith 1967 il\ Wiggins 1978).

I'

2 ) It has sbown good :>redictiva ab.:f.lity in forecasting

academic performance (Wiggins, 1987, p.129).

3) It has demonstrated high corretations with teacher
,behaviour.l ratings (Wiggins~ 1978).

4) ~t has shown high reliability in indicating s61f-
est_ scor" (CooperslIlith 1967) in Wiggins (1978)

Part 11! of the questionnaire consisted of au adapted
Incomplete Sentences Test from the Purcell incomplete
senten~~s Scale which W&B developed in 1967. This .~s a
forty it~i!Dlscale of incomplete sentences that arG open-
ended and are preaented to the subjects.
For exampl~, "~ get angry w~n

\' ('c .. "\ "....~.. . The sijil!le waG

developed for use with Black adolescents by the National
Institute for P&rsonne1 Research (NIPR) in tne field
Vocational Guidance. The scale is non-standard:t~sd and
is qualitatively analyzed. The items cf the s~'ale are
designed to generally tap, explore and elicit feelings
and attitudes in various areas of intexpersonal
relat1onsh.:f.ps,for example self-este~, SOCial-self,
family dynamics, ac&demic self and relations with peeUl.



2.2

The Incomplete Sentences Test was selected for use in
this i::O-studybecause of the following! basic underlying

assumptions about the scale:-
,

\/It ~s semi-structured form allows for more flexibili ·cy
and openness in f:iubjects to discuss mater.ial that is
significant jn their lives.
Aa in other projective methods of testing, subjecTs
responding to the imcomr.>letesentences test raveal
general personalit:y styles as well as clues about

spe\.iific conflicts. Ex~m~~'i>f these are family

dynamics and peer relbtionships.
In talking about others the individual is apt to
reveal himself# for exampla in responding to a

statement like "most people want~ ••• ", the respondent
would project h~~her own thought. and feeling ••

Post-~e.t~onnaire uestionnairaldl
QUestionnaire 11 was aiso anonymous and was designed tl:l

evaluate the 'jntervention programme. Items 1 -4 of the
Post-Questionnaire were the same as the

"Pre-Q"clest1onn8ire regarding instructions, identifying
data on the subjects and their attitude towards sAlf-
concep·t development in the classx"oom. Items 5 - 10 of
the Post-Questionnaire for the experimental group
included items designed to evaluate:-
1) The usefulnesS/importance of the intervention

programme.
2) The programme content.
3) The methods of presentation 'used in the programme.
4 ) The programme leader.

Contents of parts 11 and 111 :['emai~~adthe same as in the
'\InPre-Oueatil)nnaire. I
if



17
3. Procedure

I'The Pre-Questionnaire (Questionneire 1) and the Post-
-Questionnaire (O,uestionnaire 11) were administered to both

,/

the experimental and the control groups. At pre-testing two
Sopi'rate lecture rooms wera used, with experimental and
control groups accommodated separately in their usual lecture
rooms. Th~ control group completed the pre-Questionnaire
under the su:.;.~rvisionof theit class lecturer. wh:tle the

researcher remained with the experimental group th;coughout
the,complstion of the Pre-Questionnaire. However, the
researcher was available to clarify any questions for both
groups. On the basis of the findings of the Pre~'Ouestionnaire
administered to the experimental and control groups, an
intervention programme on self ...concept enhancement skills was
developed. The intervention programme campI'.ieedten weekly
group sessions which were held with the experimental group.

u

The duration of each session was three hours and the
folrlowing were the m~in .companents of the intervention

II 1;

progr8.1lm\e:
(a) Skills training on self-ccncept anhencemenf in the day-

to-day dealings with pupils, through the use of
classrOOM exercises.

(b) Experiential exercises for the trainee-teachers on their
own self-concept development.

(0) ~heoretical input on self-concept development through

~

~
f~rmal seminars ~nd discussion~

~ ~
The end of the ten-week interven'tion programma ~Ji.'''; r-1anned
such that it co-incided with commencement of the three weeks
practical school experience where respondents were sent out
by the college to schools in the community. This arrang~ment
was aimed at facilitating opportunities for experimenting
wi th and trying out practically the skills lel'lr'nedin



At post-testing two separate lecture rooms were again used
with each group accommodated in their usual leoture roomp

/i

the group, i1'1the actual classroom '5ituation. At the end of

their school experience, the Post ~lestionnaire was
administered to both the ~~pariment.al and control grc/IJps.

wi\h the control group under the supervision of their class
teacher while the experimental group was supervised by the
researcher ..

At the end of the yesr the researcher met informally with the
Heaa Of Department concerned and the college staff to
ascertain some verbal feedback on the' students and the
effects of the intervention programme.

... Forms of lntervantion
The intervention proyramme took the form of ten weekly group
n••• ions~ with each 3 hour •••sion focussing on a specific
~eme, content and';:?pjactives. Table 1 consists of a summary

\ .
•1, '-)of the ten weekly gr~p se8.ions.

Y:

jl
/1

--.... --~.---------------



TIIBlE I : A S~ Of THE '!f!£.RVWION Pf!PGR!!!!!E

f.9RMS OF INTERYENT IQ!!

f
I

I I I 'I -I ~
:SESSION ICURATION I THEME/CONTENTS OBJECTIVES I METHCIO !AIOO/MT£fUALSI ACTIVITIES I1_._L__ I 1 ,__ ~I_..__ ~I ..... __.!-- --!-

I I I I 1 I I I
lOne I! Hours J Getting to know eac;h t I) To 'I'Itroc:tuc. gl'OUp ,.) large group r .... r. for ,n Sitting in .. cltcl. J Initial IV group Mllllbers
I I I other, J l~r, "'Vse1f. I ac;tlvlty. t.".ry llllilllbttr 12) Each group l'IMIIIIbotr 1••''''''. qulte InhIbited. I
I I I I yourself. 12) SN 0' group 1to f.ecH ttat. I Illtr~s Mrs.U. IThose who shenld did not gol
I I I 12) To SPtt to !tnow one I ac;tlvitl.s. IJ"+~lon. 1:5) a.-..tc.tng into pain - Ibflyond t.tHng us about I
, I I I MIOther.' 1:5) DIscussion andl t ch.-ngJng pIIlr.. H_Sly Jllellllbeu-nothing Il101'.1
I I I t 3.~ Establ Ish a r.l ..tlon-1 shar-lnQ. I ,4) Cawtno into el reI.. lpttrson.ol. I
I ! I I 'hip. J I (5) GH4E : TRUST GAME ITII. t • .ad4tr MOde'ted sharinfff
I i I 14;' Esteblhh group I I I lM1d s.U-disclosur., to t
J I J I trust. I ; I IIHtl•• "IIIt. IL-_l.__L J __ I_. __..~I ~ ---_!_

I I 'l t I I I II Two l:s Hours I Knowing lind under- IFurther dev.lop-4.ltOWlng I J) Big group IN.-. hlgs to I U Getting into elf1='.' IL.ader played role of
I I I ~tandlng ours.tv." 10M Ilnothcir. I activity. Ifaeilitat. (2) .......,." IntrodtlC*s ·"rs.U tot facl lit.to,. wtt11. 1lIOdo'lIngl \,Q

I I I IstrlmgtMn group trult 12) SNlt.r grol.lp,l.ddr.ss'ng OMI • F*uon r.ext to theM - !sharing_ The group ~r$ I
I I I land cot..NtI'lCe bV i for sh.,.JI'!G. lenoiher I ac;cuMU1.ttvllJ .freet. Itook .·1 i.king to this I
I I! 110$t.rlng oocept~nc&. 13) Report back. tperson.lly. I~) Add~.'fflcatlv. pr.fix. lactlvity~ discussed high - I
I i I I I I 14) Divide into Birth OreMr }spiritedly about comtrfOfJ/ I
I I I , I , ! (First born ,"lid, Middle - IdUfcnnt roles .s regards I
I l I I I I I born, onl\! cf\Sld, 'ast born) Itheir btrth <)I'de~·.Only f
I J I , I I I ' Itwo ~rs e1<press.d
f I I J It' I~rn .t the t"d that t
I I I I I I I (+My IIH/Ire - wonly chi tertii, - I
I I I I I I t 1,..11"9$ rel.t.d to this I
I t I , t I r twere ref'eet~.,.· I
l L. L L_ L,.,,:"i '.' I

EVALUATION



'i -r-- [-.-------.-",-.- -, -'-,--"·'---1'--- I
ISESSION ItfJRATlI)!i t TH£foiI(/CONTENTS I OOJ£C'iI\lES I MElil:ID )AIDsIAATERIAlSI ACTI'IITUi~ [YALU ON !
L-_.l__ . I """...L_._._._._L_ L ..N" •__ ,J --l__ _._t
i I I : I I 1 I I
I Th.... I 3 HOUI'$ I lheQn'l"leal b'Ack - ITo give ·the grnup Ii) lfic+urfng. I"P.al'luhlt IRo.e pl.V ('f ehIH....t.;I.rls+l;; IThis session was factual I
I I I grfJl.i.rld t.') $1)11 - '.heor.i'lcal br}l~kgr(Jund 12) QuestIon and 1c::~rt~:r~td.sSIOOlll int.,.acllons that t"nd Inf(,lrJYllltlv()~wah group I
: I I Cor:eept. (to s.rf.w:::onc'Ilpt I answ.,.. I~ ~)( t~ J Il.I'h.rl~/u.strov s·!alf-cone.pt. !JlMlml:Her;;keG:'!'" l.arnlng n.wl
I I II> o."lnltion. !d;avalo;:..-:.nl·. I~) Hoi. play (If tNotes on I Ivocabularv and CQnc.p'rs andl
t I 12) Hows.lf Is forl1lftd.1 I COIII'IIOnsClln.s.!th.orv 01 IGAME : TRUS~'GJ\HE Irfll"tfng thlillll t.> 8)(lstll\9 I
I t 13) U..:IWIt (s related IDAv.top s.ns.ltlvl'ly to 14) "Pellnuts" Is.If....c<'lr.e."l I Iknowl••• It was I
I I I to l.a:nlng. Iweys of enhanclngl I ~.rtoon. ldovalojll'i.nf·. I t tnt.rnHng Wh•• l ~rs I
I i 14) FftCtors th.t !dedrovlng ft. 15) Brainstormlng/l I Ilooked backat p.r~lcul.r I
I 1 I .nhanC:6/des.froy it.I I bunlng. t j l.e)l1pert.I'ICGs/sltuatloos. llnd t
I I i ITo Increase knowh.d'l. I I I ld9ctdod whether th.y I
f t I latl()ut s.'f-con;;ept. I I I ldesiroy.d er .nhanettd .self-I
I I I I I I I Icon~pt. I1_ _l__ ._I I 1_ I __ ..L__ I . I
I I I ! I I t I I
I Fnur 1:5 Hours I J) "IALAC" Story of ~ J II :0 foliC! Itt"te th.lohcussfon . ICopr.~ of the II) Group r.ads story IThis WIII$ " dl fflcult I
I I I "'Th~I".(~~}S,)lbulldh,$' .~ strong 5.11-1 I"adapted'" I (lfadaphd'·) of "Thernbl's" Iseulon In that it r.l"t.d I
I I ?) Labelling ''bf/V' leone.ph. 12) Ro!. plav. Idorv of I daV- Ito the subJe~ts· bltt.rne~$1
I I 'I coll.g. staff. I 13) R.flectlon of I'TilMibt·s 12) "RIpping off" pi.-eu of Iwlth regard to col lege I
I I I IOr_atlcellv d4tnIol'stratel f•• llngs. Idav", I "St\11-<;onc:ept" In r.spo:1S. Istaff, .. tr'lcky sitl.latl:m I
I I I thow th. s.11--eonc.pt can] I I to kllla,. stllt.",.nh. Ithllt thlt group i.6~r trtedl
i I I jgrow/be ~$~rov.d - I 12) Stg eolQurl5) 't;ant.lsy Trlr,"for r.laxathm.lt; h.~dle bV mainly .v.:know-I
I I I IInfluence (,f da"'/ I I -ed shuts) .11.doing Md refleetLlg on I
I 'I levents on !;.I f--concept I I I)f pflp.... ! 11... 1tngs - avoidIng being I
i_ __L_,_L_. __ ~...___ld'IV'!!~2!"'!+":"-__ .L .~_I,. __ .__L ._ .Li!-,dgel1llJ!1t~,_.~. __ _l
I I I I I I and I I I
I FIve 1:5 Hours I How we ~ppear to II) Undftrsi'4ndln~ how (I) Narrative. IPIlpert Pencr I IHbndfng our ph(r~I)$t.t eoplu IAno'hQf' emotionally loam.d I
I I I Qthus. I others seGl 1.1$. I?)Discussion. 101'per,s. lof Cartoon - Isen!.)11 a$ group member'S I
I I I I~) Howtheir pa.-captfon 13) CoMpleting ICartoon 12) Fi"Ilc1 t~th.r - .1 low Ish.red h(JW thflY had I
I I I I of us might .:Hect I senh~nc:es. I"P.opl. I r.spons.,~. Isuffer.d prltJl.ldice and I
I ! I i us. I !togeth.r". 13) s.nt.ne. Canpietloo. Ihulllii I.tton frOll'!the I
I I I III Reflect 01'1 rel.ted I I 14) GAME.,IIGPOOP, rsu, 3, h1ecturJng staff. I
1 I I I f •• nnQ:!.. I ''',1ohal'' I I lAOOHTE.R~ I I
I I I I IWln~J~. I lGen8raily the sOlslon I
I I I I f I lSliCOMehid In .tI'lowlne thlWllI
I I 'I I I I I"nopportuni';Y to r.1IilCt I
I I I J ! I i I\)1' the Ir ~e.1t rigs. i
j_, J L ,_.~ L___ _....l_.. ._.J _j_ • .~~.• __ . I ~_,_. _l

No



T'-"-'~'"'~r'·"--·"--"·'l->--------l-------I------f---·- '1---·-----· ...,--_._ I~-"--,--,,,--,,.,.,~--.---'I
ISESSION IOURATION I THEME/cmITENTS I OBJECTIVES I HEHIOD IAIDS/MATEI1IALSI Ar::nVHIES I EVAI.UAilON IL,~_. _"..J_~_~_L ..J__,.< _l_._~_ I .__ ,_ I _.__ _j_ ~_.l
I I I I I I I I I
lSi l( I 3 Hour-s ID HoII dev e:qlftl' i8nelllsi0 Re.....stab I ish group I Group Act Iv itv I Papor and IWriH n9 dowl'l or coOloud og or IThe group - $P I r it \lias high I
I I 12) EXIIITIResults 1 +rus+ .ofter' s WMks I I Pencil. IJrawing r/ll.ted lde"s to cMplct!after the lJacation. It I
I I I (feelings). I holiday. I DiscussIon I !f.. ,jng$. 1$6~d that the majority I
I I 13) "Warm Fllxzles". i2) Re~stabllsh group I I I Ihad done well ,'n tM ale_S I
I I 14) Sc-ciety's Negative I to_,.therness. IWrltln~ t IlndivlcJuoIIl :sharing I)f 1.9a1n$+ "l-.ctuf'.rs' eleJ*::t-1
I I I vlbec. :3) str.ngth ..n s.lf - I I le)(~rl.nC-$ and f .. lhlg$. lations". All other dlscl.Ass-1
I J I I awareness (Perceptlonl Colouring I I lions were handled In that I
I I I I -ours/others). I I I "ighthe ....Tt.d spirit. I
I I I 14) Reflect on .xam - I Itt I
I I I I ,'elatad fee! ings. I I I I Il¥.._._L __..._...,.,l__.,_. ._L___ l_.__ ..___L__c, .._._ I. _1
I I I I I I I I I
I Sav .. n 1:3 Hour:s II) feel in,,:.>. II) To get members to II> Narr ..tlon. IPaj)4lr II) Building up of list of IThe $.5510n seemed to cloudl
i I 12) Cultural Diff.r - I Identify their 12) Discussion. IColoured I f .. llng vocabulyrv. Ithe previous ~n. In that I
I I J MC.S in the I feelings. 13) Role PI~vs. IPenclls/Patnt 12) Using colours to exprass !lho lMIT.bers were cQnfused I
I I I .ncourag .... nt of 12) 'io t'ngender all 14) Colouringl IMusic. I different f.. llng,;. las to the various social I
I I I .xpru$ion of I f.. lings cs o.k, I drawing. I 13) Discussion of "eolours". Ist.r.otypes, ....... xp....sslon I
I I I feelings, Hus:ic 13) Explore socially 15) Appreciation I 14) Building of collag9s. lof f .. flngs l!Osues such as I
I , Therapy. i acc-ptable ways of I of music. l 15) LlstMlng to music fwhat's good/bad/wrongl I I"":

I I ! expressing feelings. I I I discussion of f .. 1109 Iright/acceptable/un - I
I i 14) Reflect on f%1 ;n9~ I I I cMpleted In the music. lacceptable. I
I I I ....Iatad to socl~1 I I I I I
I ! c ! stereotyp!ts. I I I I IL J~.._"..,_,_J__ ,_. _L.~, ~__, .,._ I .. w~ •• I. ,._.___..l_.._____ -...1_ .~__ > • _ _j.
I I I I I I I I I
I Eight 13 Hoy:",> 10 Feelings !I> Continue to eng.nder II) Group Ae;tivitviPhotosttit II) Hending out photosht co,lieslA IIIdch lighter sess ion I
I I 12) Pr<:m:>tlon of self·· I .11 feelings as o.k. 12) Indep4ndont. lcopies of I 1)f "lnt."OO1p!eto s~ntence lcompared 'to ';'hfl previous I
I I I Awareness, 12) Relate +h8$. mora I 1"lncompJet.llt I scal.". lor.• aft ..r stressing that I
I I I·})Prepal'atton for I 'h:ltCOLLEGE PROBLEMS!'I Is.ntane.s". 12) Independent compl.tion. ltir. issue Is not whe·~h.r I
I I I rennin.ti"n. 1'5) ConHnu4t to fc:::11 i- I IPanclls, 13) Sharing of 10.05. I it is good/bad/wrong/right I
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v . pt~ERIMENTAL DESIGN

I, bifactorial design was employed j,n this study. A bifactorial

design is one used for studying two or more independent variables

in a single exper:l.ment. In the present: research there were two

variables namely group (control v.srsus ex~rimental) and testing

time (pre-test versus post-test, following the inter:venti,on

programme). A two-way a.nalys;!,sof variance was used with

group as an independent factor and testinc time as a repeated

measures factor.

Use was madeof both parametr:l.c and ncn-parametric statistical

techniques in different instancesw For this, the questionnaire

data were ranked and this demandeduse of non-parametrio

techniques. The chi-square test proved to be the most suitable

test as the level of measurementwas nominal and the. variables

were dichotomous~

On the other hand, data obtained from the Coopersmith Inv'entoey

Scale were analysed using parametric techniques because c:ata was

normalized and tnerefore assumed at least interval measux'es. The

da'ta f:t'omt he Cooperr~l'lith were scored by counting the number of

responses for each item in each category as well as by obtaining a

total score. This yielded five sets of scores and separate anovas

were carried out for each set of scores and for the total score.

In all cases a two-waym.ixedanova was used.

Data from the Incomplete Sentence were qualitatively rated,

g~nerally within five broad categories similar to those of the

Coopersmith Inventory.

The chi -square test was used to assess the differencels between the

control t'lndthe experirnontal groups both before and s.fter the

interventiem programme, and the Wilcoxin Rank Sumtest. was used to

a,ssess whether there were significant differences over time. Data

\;C}sanalyzed using the htatistical Analysi~ System (S.A.S)

programmeat the Un:l.vers:J.ty of the Witwater·srand.
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The research findings from the Pre and Post Questionnaires
are presented in the form of tables and descriptive statements.
Where applicable specific s~dtistical techniques have been employed
for data analysis.

No significant differences were found between the Experimental and
Control gr.'oupson the pre-test measures, thus corroborating the
assumption of random allocation to groups.

1. OUE~'1'IO~.!lIRE ,I AND IX:; PART_!
1.1 Identiflin9~t& on ~PQndents

Respo:~dents were all females and theil':'average age was 23
years. Twenty-one percent of the respondents had been
involved in private teaching prior to enrol~ing at th~
college for training, and another 21' had had other working
experience such as clerical and work in industry and
commerce. Most of the respondents (79*) dio not have any
previous teaching experienc:::e.
1.2 The Importance/Usefulness of the'Development of Self-

Ca~~~pt in the Classroom

-------------------------------------------..._----------------------------~..._..
TABLE 2

Percentage scores for Question 2: The
Iaportance/Usefulne.. of the Development of Self-
Concept in the Cla••roOM

-.....-----..._---------------------~-----------------------------------
'1--- II ~-- -- --I
I Ul"lIUMEMTAI. II tnmIlt. It II -----11"- II _._, I
I I'fE II ~T II PM II t'OCT I.l __ ," II II "II _~__ ... l
I VERY I ICAN 8E!HOT VERY I lICIT AT II "RY I ICHI Il£INtlT URYI 11.)1 lor Ii WRY I leN! II£IIIOT Y£1I't1 NO'! AT II VERI' I I"'" .INOT 1ER'l1 NOT 1'.1 I
I IIIP/ I 1...,/ I IIiPI I CIiPI IN.!. 1""111 III" I IIPI I IIPI I liftl tALL 111'111 'III" I ... , IItt'l I lIP' IN.!. l""tIl lIP' I I~l I I"'l I '!P" 1,11.L 1It"I
l!!l!.ll!!!:JusEfUlIUS£FUl.I USEr!!!. l.u:J&.IIWF1!!,IU$t'Y!.l!!&I'.!!I.Lyg_~J~~!!..l \lSEf!!!. !lUHEI!.~F!I!.lustF!llLyUf9!. I ~F~!.J.
I I I I I II I I I I II ! ! I I II t I. I .: I
16:','9(\ 125.95 I 3.10 I 7.41 I - II....' 111.11 I "I - I - 1IA6.>.l I 2M9' 13.641 16.02 I - II !It 1:14.02 1".008 1 4." I - I
L-l_ !. 1_...L-lL I I.. I --L_tL__L_L-l.... I _" I I L. L. _.J.

G • 19,5: P < 0,01.
As can be seen f-romTable 2 there were no signif.-:_cant
changes between the groups '1.'_riorto the programme, nor
after the intervention programme. The time factor



however, was significant (5 • 19,5: p,< 0,0213), suggesting a

tel~dency for both groups to see the devalo~, unt of the self-concept
8S vexy import ....nt af!:er the programme. Whereas prior to the
programme, the majority of respondents from the experiwantal group

7

(62') felt that it was imp.;:'Irtant/usefulto d9velo~ I$l!lf-concept in
the classroom, after the progr~~G there was even a greater
tendency for this group to see the duvelopment of sel£·concept as
being "very important/useful".

(':

3 Re.pondent-s Application of Self-Concept Enhancement Skills in the
Classroom

Responses obtained in this section of the questi~nnaire were

CI8.sifi~d into four broad categories to facilitate data analysi ••
This ill shownin Table 3. Thftcategories were as follows:-
(a ) Posi,ti ve methods used for claasroom control (i teaa a, h and k

of Question 3).

(b) Acknowledgement of improvement .i.n progress and behaviour of
pupils (items .,f,g and i of Question 3).

(c) Flexibility of the teacher in the classroom (item c of
Question 3).

(d) Acceptance of pupils unoonditionally (i tams b, d & .1 of
Question 3}.

G
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As reflected in Table 3 re~pondents from both the
experimental. and control groups started off with I!

positive inclination to~'ard8 flexible ~eccher-pupil
relationships. Statisticell analysis in terms of the
between group difference~l and change over time were
generally not significant. However, in isolated items
differences wel:e signi:fic:ant, such as in question 3 (a)

which measured the extent: that the respondents allowed
pup.i1 partic,ipation in llU!llkingrules.
V:!lthis question there WEire no significant differences
between the view~ on rulE. making expr~ssed by th~
experimental and control groups prior te the intervention

?programt"le, (X.......0,38; P > O,5376) with both groups mainly



participation in rule-ma i.ng. After the programmethere

was a signific~nt between group Gi£ferenoe
'')(X" • 4,57; P > 0,05) suggesting that tha experiJl'lenta.lgroup's

views changed after the programme, in that they seemed more in
"Ifavour of democratic classroom procedures. Likewise in

question 3 (h) \ihich assessea the ex'f:ent t:o which :respondents

accommodated,minor disciplinary breaches in the classroom,

there were no significant differences between the groups prior

to the programmenor ofter the programme. However there

was an overall significant change for both grqups o~~ time

(S • 173, 5; P -< 0,5) according to the reilul'ts of the post-

testing. This may be taken to rean that.;'both groups changed

significantly ovex time in that it" would appear that e more
,flexU:lle and tolerant ',> att:1tude towards minor discit;llinary

breaches devsloped~ The pre&ence of a maturational variabJ.e is

suggested indicating that the change shown in the experimental

group may not be necessarily attributed to the programme.

1.4 Avoid;in; Ridicule and Humiliatipn of PupjLls to Ensure

Disciplinti!

P:t'iox'to the intervention programme, 40~ of the respondents

in the experimental group felt that it was "always" ;lecessary

to avoid ri'~lculeiJmd humiliation of pupils to ensure

olassroom control, 22~ said it was '01ten" necessary and

another 22t felt it was "occassionallyu necessary. Of the

remaining 15t, 12t said! was IIhardlylf necessary =n~ • mere

4t felt it was "never" necessary. After the programme, 55%
I'u

of the resper ~ents/~an increase of 15t felt it was "always"
\

necessary to a~loid ridicule and humiliation of pupils to
ensure classroom discipline. This increase was not

however statistIcally significant. There was also no



significant diff~~ between the views held by the
.x~~imental and control groups subjects prior to or after
the intervsntion.

a

n
j!

o

"I
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2. QUEftIONNAI.RE II: COM'l':tNU&'1'ION OF PUT :t - RESPOtmJa!lT3"
EVALUATION OF THE PROGRUOm

',I
An overall 80t 'Of th.e respon~nt!l felt pos1tiV1'!ly about 'the (I

self-concept enhancament programme. Fifty perc,nt of th~8 group
s81d that ~he prograJlllll£\had been "very re.4Uvant" while:!30, felt
that the programme had been "relevant". The remaining 20t
r.eplied tentatively saying th it "could" be relevant. None of
the respondents ~valuated the programme as "not at all" of
ielevance to them.

2.,1 Rer";;;:z>ndents~Evaluation of the PrQg'ramme CompQnents
Results showed that 45t of the respondent~ ha~ like~ the
theoretical seminars on self-concept developoment, 35' said
that they had likf3d the sk;lls on self ...concept enhancemant:

//
II

in the classroom, and an/~()ve:rwhelming 74t of the
respondents said that they had liked the e¥perienti'l
exercises for self-growth.

2.2 !!!P.Qndents' Evaluation of Th6ir Pref~ences
Almost"sot (12/27) of the respondents said that they would

\;,
l,ave liked mOTe theoretical input on self-concept

~;:.:-/~

d.evel(.'pment,Whi~~f>just over SOt (10/27) felt that more

2.3

l-

ease studies epbld have cgen included in the progranwe.
/?
Ij

)/,
Re9eQndents", Vie'! on 'che .Limitations of~2..!S?9!:~~a

The majority of the respondents 90t (25/27) felt that tne
duration ,of the programmewas the on$ limitation of the

;~:r:ogl:amme. The remaining 10~ o:f the re~ponde&t8 did not
ident;i.fyany limita '-ionso

u
2.4 nB~;'p'ond~nt!.:.,View on the St_!:~ths of the, P!'OSlramm..!

j 'I

• :1
Most responf v= (?Oi) felt positively abo'lAtthe programme
and 30% did not make any evaluative sta'tements about tbe
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for these students after they had completed training and are
employed in schools.

1/

AS mentioned earli.ex-it is the researcher ~s beliE!f that problems
in Black education need conscious intervention at varJous levels,
and from various angles. In V,,:f:iM of this factor, more e:.~tensive
studies could be directed at parents and all who are oDncerned
with children and their environment. Str:ategies could include
inservice training programmes for professionals and prevent!.ve
strategies for parents in pal cul.e», and the broader community.

In the introduction of this research report the powerful impact
of a person" E, social learning was h.i.ghlighted. In concluding,
the researcher believes :t~t it was in this J.ight that Eli.za-: -;y
Doolittle saj.d the £<lllowii;p.gwords to Colonel Pickering in GeorgE
Bernard Shaw~s Pygmalion:-

"You see, really and txuly, apfirt from the things anyone
can pic\( up (dree.sing and pl:oper way of speakl:<l.ng and so
on), the di!ference between a lady and a flower girl is
n~t how aha behaves, but how she·s treated~ I shall always
be a flower girl to profeseor Higgins, becaase he always
treats me as a flower gir.l and always will, but I knO:.)i.f I
can be a lady to yeu because you always treat me as a
lady, and always will!! (Can£:i.elds Wells, 1976, p. 100).
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progl: uune. SOmeof ths OOl'lUIentsmadeby the rQllIpo~ldent.

incl\ded too following:-

":,: l:fked the programmabe::e.ueeit taught me something new -
"the .self-concept".
... l:i.ked the progrWl!llebecaune i 1,; offered m~an opportunity

to soy howwe f~)el about things, for •.xampls, how I feel

abou':; being the first bo~'.', chi Ld" •

"! 1i.ked the programme in that it eX.lrn})inedl".:'oththeory and

practice when we tried out skills we had learnt".

"The programmewas goud for me because it taught me that

clas.room c.ontrol does not require :ridicule. embarrc.ssQJsnt

or corporal panishment, but that the secret: is in the

!eadarship qualities of the teach-':lt:'....

"I lilted the IALAC act.iv.:f:ty because it demonst.rated to ms

the ",any ways in which we unconscif'')ualy affe-=t the sens. of

self worth J,JY the thi~s \fe' do and ~ay (1aily". I]

2 .,j !3!!!J0ndent'A" Bv~~.!S~ion of thll Progrl!'1'!'.!_~d.r

Re,,~ondent. were genfil'rally very positive tow(:lrd.sthe

progX6tAlllG leader. seventy five percent (21/27) of the

respondents rat,,", the progrl!UlUlle le-ader as hllving been "very

.ff~y:t:t"e" while the remaining sald that the leader was

"effective\"!. Only one ri)8poru1~nt did uot res}IXlnd to this

item.

3. gU£S'!'IOm{~IRE.....!_AJ'm II : PAR'!' .II

3.l ~r~~i tr~Self ..eonC0pt_l.!!ventoI;X Scale

The Coo~rsmith self-concept Inventory was daaigl).ed to

asaoss self-esteem. Th~i aelf ....steem items yield a total-

.elf-score of leO. Employing position in the group 88 an

index nf relative self-appraisal, the upper qu~rtile

gene::-ally can be conarde.red indicative of hi\Jh self-esteem,

the lo,,'er quartile gAnerallj' as ndicative of low self-
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eataem, and the 1rlterquartile range generally as indicative

ef medium self-esteem (Coopersmith 1975).
Overall data from the Cooperslnith Self-Concept Inventory

showed tbat the ml!1jority (sixty fiva perc.ent) of the

responttents fell ,d thin the interquart11e range of the

scale ...,hich is generally indicative of medium s'elf-flsteem.

Twenty percent fell wi thi.n the upper quart.tle range,
indicai:! ve of high sel f -esteS1lt and 15% fell wi thin tbe

.l,Dwer quartil)~ ran .~suggesting low self-esteen.. (Refer
I (
.rto 'Cab:le4).

Statistically r the total-self-score (overall BE~lf..esteem)
yielded no significant group difference in the pretest, and
there was else no significant difference after the

programme. These results then indicate that ~here was no
significant change in the self-.steeal of th& respondents as

a reaul t of the j.nterventio~'1 programme.

See TahJe 4, f01" ~..-e and'poRt tect mean., Illeanpercer.ta~e..
and standard deviation ..t fox" the Cooper.:Jmith Self-Cc'lncept

Inventory Subseales.

I-------·~·-- UP£!UMElflH. -- u cx.nn. -~
I It I
! I'ftf MT II N£ r~l IL .__ .___ __ _,. 11.____ _ l
1COOPE~nH I fltAW I 510 I KENt II MEA!' I 510 I '!EM It ....II.H I STD I I4£AIf 1I fIf.. ! STI) I MEAN !
1 'SU{!S£AI.;$ ;__....:i. __ ,_.l...J!U.:.....L....:L..lL __ .LJ5!':'.L,.1_ _I L.,__ L-'&L ...L.L..II !_.J!l't.,.. ,y,+. I I.
I I I I u : I tl I I u I
t ".. .,..,.1 $.a If - i I I II I Ii I I II 1 II I I
I Subse.t. Scor. I 7.296) I 2.4711111 «i.s II 7.%2961 1.'12~1 ~,4 II tU454!'12.06S91 I 11,2 It •. 56VAII.9IWISI 70 I
L..!i!~ _ _l___L I __u_ _I ' .1.1.. L---Ll_ _J.__ I 1
I· I I I II 1 I II 1 n I I I
I Soci" SoIlf - I I I II I ! Ii I I II I I I
! P.. rs Sub·SclIl. I 2.814811 1.1106$1 70.4 II ~.t12¥i:s1i!.9~!l1 ",I II 2.9C9Oil1.971A!M I 1'11 ).(I9Q9Ij.81tl77j 71.3 I
I Sc-or. I I I !J I I II I I II I I I
l___!SSf» __ J L_ I II' I ._.....l_ II _._I___L_ .•_J I L L "--1
I I I i Ii I I II I, I II I I I
I 'kJN p.r • .,h 12.814811 1.111,)661 10,4 It 2,9Z5\o151~.)l2!;··~1 H.I 112.909091·911.1'14 l 1~ II '5.~III,8Iil71l tt,» I
I S"bSCI'. $co~. I I I II I I II I j II I I I
.1-_ J_HfSl.. L L __ .L_.__U_. 1__ L IL.. _~L~_.JL_.._J..._,_-1. _1
, I I ! II Jill I I II I I I
I School "dadooMic i 1.888891 r.nsoos] 6~ II 2 111"191.1'8(;2;81 I., II 2.lnnl·8270}1 I ·/6 l! :1,'6::.c..1~.~nlll 19 I
I S"b·$cal. Scar. I I I !I I I II I Iii .II J I I
L_(i~l___ l__ L___j tL ..__L__ J.__ ._IL__.J___,j~L_:JL. __.J_._J l
I I I ! II i I II I ,.1 I !I I I I
1 Tol .. 1 S. Ii .':;"or. I ''>,85191 4.';9641:11 6',4 It i11l.S'>'f\'1 68 II 11.6~ll.8~IMl1"'l 71.11 17.I!£''56I$·;1209<41 72 I
L_m~I...........-._.l L__._L ll --__...l......_.L_ II .J....~,..__ .l_..._l1__ L._L_l
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4. gUES~ONHAIRI: I Aim II: PARTg

4.1 Inc.~'!P).eteSentences 'relit
The responses on the Incomplete Sentences Test did not
indicate any change in the respondents~ perceptions of
themselves after the "intervention programme. Prior to the
prQgramme the ~jority of respondents tended to indicate

, 1

pOut- self -con(~pts. This finding seems consistent with the
findings ":)f the Coopersmith Self-Concept Inventory which

generally indlCelted respondents to be falling within the
IItediumto lc.,w levels of self esteem.

Analysis of the responses on the Incomplete Sentences Test

generally indicated the following:
Poor self-concept and low .elf-e.teem.

Typical respons •• included:-
I need •••••• nto be guided in life in all I do".
Oth4!'rpeople ......... "say I'll too fat for 'their liking".
Conflict in family relationship ••

Typical respon ••s included:-
In our family ..."..."r~ father i. 80 striot that even

(

my mother fears him".
At home ~........ "'X just prefer to be alone".

Finding seourj.ty in. material. poa •••• ioil. auch as wealth
and smart clothir,g rather than in the self as a being.

Example of 8tatements included=-
\\

I am best ••••• "When! have expenaive clothes on".
Dependence on othera'attitud •• , affirmation and
validl"tion and feedbaC'.kto feel good about: themaelves.

'l'ypical responses :f.ncluded:-

"My gl-eatest fear" ..... "ia not to know whut others

think pf me when I do things".
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General external locus of control and le~rned
helplessness.

Example of st&tements included:-
"Perhapa ••••• "God will help me pass my exams at the
end of the yeer",
"Perhaps ••••• "One day something will change the
situation I live in at home".

5. Summary Of The VerbaI' Feedback Obtained From 'l'heStaff Members
On The Student's Performance4

Positive verbal reports about a ~hange in outlook and
perception of trainee-teacherA involved in the self-concept
enhancement skills pl'ogrU\lw,)were received from the Head of the
:iunior Primary department, KimMcEvillyI the senior lecturer I

Jean Tiley, and the lecturing staff directly conCerned. with
I,)

these subjects_, There were also reports of improvement in the
experimer ..tal g:.roup aubjects' end of the year examination
results.

VI.I DISCUS!!Q!

1. InterPretation ot_!he Findings

Tn. results highlighted the fact that a need was perceived by
i\the subj&Cts for self-concept development 1n the clasfl·room. It

appears that the intervention programme was effective in
enhancing the already existing positive view held as regarde the
ill'lpo:r.tanceof self-conce"t developoant ..
One of the main aims of this study was to assess t~e attitudes
of tr&inee-teachers .t'Lgar$1:tllgthe enhancement of self~concept in
the claNsroom. Data analysis from Part I of the Pre and Pomt
,Jueetionna1res showt:tdthat the respondents fro:l(both groups

started off with a positive view and inclination towards
democratic classroom procedures such as creating an inviting
classroom environment through perceiving and affirming pupils
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as valuel>' 'I, capable and responsible (Purkey, 1984, p. 34-43) •

This view was reinforced by the programmein that all the

activitiee of thfl programmeemphasized self-concept development.

Another objectiv.a of the progr~ was to provide for

experiential involvement in 8,'. programme where the 'trainee-
\\

teachers were given an opportunity to explore ',;heir own self··

concepts., Data analysis from Part II and III of the Pre and Post

(luestionnaires t;howedno signif~cant change :i.nthe experimental

and contl~ol group subject~' own self-concepts and att;i,tude

p.rog:r'amme.For exanlple,

reBults of the C:oop<jrsmit:h Self-Concl;pt Inver.tory Scale

generally demonntrated medium to low self-est.eIl "....!or

to and.al.,o aft.~r the intervention programm~. Similarly data

analysis .;.f re8J>on.es relating to the Inc-.ompleta.Sentences Scale

eeemed 'to suppo:ct findings 'Of the Coopersmith Self-Concept

Inventory Scale in that responses in this ce:tegory tended to

point tow~!rdsp:x>r self-perceptions and poor inter-personal

relationshitlpa.

The lack o;f significant change in measures of self-concept found

in this stu.dy c:ould be due to a numberof reasons inte:r.·alia,

the poasibjLlity that tht:t V.LogI.c,W;l1e maynot have beer. 8'Jetensive

enough in cluration (only ten three h, aT' sessions were conducted)

and.:in dep1;h(J;rogrammecovered three broad areas of self-

concept de~rGlop.ment)j; to influence aignifi.cant change in what

Purkey (191'4, p.3) calls "iIUlbeddedself-perceptions".

The final iaimo~fthe programmewas to develop a programmeof

self-concept enhancement skills for implementation in ~he

classroom. Smeedon the commentsmedeby the respondents after

ths compl••tion of the p~ogramtne,it appears that the acquisition

of skills was importl'\nt for them. The re~,t>!.:md~ntsstated tha'j

the acti V'1ties of the. pl'ogr.amme made th~' theoretical ini)ut
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meaningful in that they were afforded the opportunity to
integrate skills learned on a theoretical level with
practice. It seems that the subjec~s saw as positive the fact
that the programme integrated theory and practice, by so doing
supplementing college methodology which like wise aims at
constAntly integrating theory with practice ..

Finally, it does appear that although quantitatively the results
were not sta1;istf.cally significan't, the programme had
considerable success in terms of the f'ollowing:-

Str.ngthenin~ the already existing positive inclination
towards flexible classroom procedures that are growth
producing.
I'rovid!ng "n opportunity for trainee-teachers to explore and
develop their ~ self-concepts.
,.j

Bquipping the respondents with J?ractical classroom skills for
the enhancement of ••If-con,~pt development. an experience
that th.-.yevaluated a8 i.mportant and positive. However, as
Skuy, Albert & Holdstock (1978) say, it remain~ to be seen
whether the positive experience afforded the student teachers

-'-"z.~,

will have practical benefits in the teaching situation and
whether the skills learned will be appropriately appl.ied. A
follow-up study on the subjects could be helpful in this
X'og8);do

2. ~imi:~ations of,the Studl
Z.l Measures- *1" .. _

'\The t.te and post questionnaires were adminis"tered in English
whidh i8 a second language for the subjects. It is possible
that the responden~,' limited vocabulary affected the
x'esponses given and thus the overall results. Fer example,
in the Incomplete Sentences Test, reE.lpondents showed a lack
of appropriate vocabulary and this might ha',e distorted the
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interpretation of ideas expressed. Perhaps foJlow-up
interviews. where subjects could have talked about
themselves could have expanded upon written statemsnts.
Although the researoher ramain"d with the experimental group
throu.ghout the admin:f.strationof the questionnaire to
preclude comprehension problems, the possibility of
misconceptions cannot be ruled out.

2.2 Dur~tion of the PrQgramme
The lirrtitedduration and depth of the content covered in the
p&ogramme could have rr.i1itated against any statisti,ca11y

significant results being achieved. Tt.e intervention
programme covered a va~lety of areas in the ten sassions.
perhaps focusing on a particular area -experiential
exercises, for example, over a longer ..:-erlodof time might
bave bean mo~e beneficial. This view wa$ expressed by the
subjects it their evaluative responses of the programme~

2.3 Other Limitations
2.3.1 The study was confined to a'81.\1811sample of only

fifty (50) Pre-Primary 'l'eachers- Dipl.oma trainee-
teachers at only one Black College of education.
Generalizations of the findings cannot readily be

made to students at other colleges or to tJ:·' broader
popu1ati.onof Black teachers.

2.3 ..2 Al....the :x:espondentsin thia study were females.. There
is therefore no indication of whether or not male
stu{ 1tS would have responded differently.

2.3.3 There 1s a paucit)·of South African literature
available on the subject of self-concept. The writer
h3S therefo~e consulted mainly British and American
p\.&blication~.
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3. Theoret~cal Implic~tions of the~~~z

Purkey (1984) csut10ns &bout educators who do not recognize the
conservative nature of self-concept, and how they are likely to
expect "quick miracuJous changes~ in others.
He states that self-percept.ions do change but not immediate.ly or
automatically_ For him, the tendency to overlook the conservative
nature of self-concept may be the probable reason £01 'perceived"
failure of self-concept progr.ammes. Contributing to the debate
on the sucoess or failure of self-concept programmas Le(:mard s
Gottsdanker - Willekens (1987) say that the expectat10n of
imnlp.diateand dramatic change in self-concept may notr be

realistic.
~hey go on to mention that change in self-concept often entails
altering not only'/th6 experiences of the individual but also
perceptions and attitudes previously established -and this they
s~ress, is a gradual and conti.auous process. Expressing the
critical importance of the early years of life in the shaping of
the self-concept, S{>mersat Maughan as cited :"y Purkey writes:-

"For men a~d women are not only themselves, they are also
the region in which they were born, the city apartment or
the farm in which they learned to walk, the games they
played as children, the old wivest tale the.y overheard,
the food they a.te, the schools they attended, the sports
they followed, and the God they believed in" (Purkey
1970, p.34).

The above e,uthors suggest that trained t.eachers who are in daily
contact with pl,lpilscan have an impact on selj:-concapt through
the creation of a more pos:f.tivelearning env.1.rorunentthat ensures
that a positive self-concept is being built while learning takes
place.
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4. ~iJ~:!:.!:_1_I~lications of the Study

B,"1sed on the commenti.:madeby the: parti.cipants e.fter the

complet:f.::JIlof the programme,.it SEiemsthat programmesof such a

nature augur well for future inteSlration of affective strategies

into specific curricular areas. l:t seems that the trainee-

teachers received and rated as important the ~ollowing components

'of the programme:-

(8) Being equipped with practical classroom skills for enhancing

th'! development of: self-concept in the classroom~

(b) Being irNclved in experiential activi.ties thai:: helped them

explore the.'" own self ~'concepts.

Purkey (1984) suggests that the teachers' ability to enhance

student$ f self· .~;onceptsis a function of his/he:: beliefs about

self and students ... an a'tti tude conveyed b~r the teacher's

sensitivity. Shaha and Wittrock Year as cj:ted by Sayer (1986)

argue that, b~cause variables in relationships and interpersonal

interaction occurring in the school environment have been

identified as influenoing students' self-concepts, the presence

or lack t)f these variables can hE!lpdevelop or undermine

scholastiC potential in students. Trainee-teachers could

thereforo benefit from exposure to curricular strategies aimed at

enhancing affective development.

5. Future.Research

lrt future resea%'chvaluable data could be obtained by using a

longitudinal 1'esearch deSign wha:rethe subjects involved in a

programmesuch as this one could be followed up over time. Such

research could facilitate investigation into students'

effectiv~ness in the cl&ssroomitself, and would showwhether the
!!PO!:!ti ve experience afforded students will have practical

benefit in the teach:l.ng s1tllat:i.onJl (Skuy, Albert and Holdstock,

(19'78). Also, ongoing programmf'.asand support groups could be run
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APPENDIX 2
1)

UNIVERSITY OF T"'dI!! WITWATERSRAND, JOKANNl:SBtJRG--... , ... , .. --
o U £..8 If 1: 0 N H A l._R~E 1:

Deal. Student

Your assistance in filling in t;l.l.9 questioru"laire ",1111help me idem:ify
your needs for our programme O~ Self Concept Development.

As far as possible,. please answer ell questions, and as honestly 8S

possible.
Th;'3questionnaire is anonymous and information will be treated 88 beinQ
confidential.

Your co-operation i8 highly appreciated.

, Thank you.
"I
~:i

f'

Pa~l!ne P N Tbabethe



(a) Where thEn.e is a choice ple&.setick tne nppropriate answser

e.g.
whet do you cQns.:t..derimportant to get from school?

1 Good marks
II Knouledge and ~nder:standing
III Mature ;)ersonal:lty
IV Polj~tical rights

V Frienc!s

(b) For the purpose of part tl,lne)I p£ this.~Que!:"t1onnnirethe term self ..
concept refers to:-

"The sum tota.1. of the views which. an indi vidu,J., has of himsE:;):;'f.tt

is the unique se.t of peroeptions ideas and attitedes which an

individual hafl about hitneel£tI(F$lker D.W. 1974 page 2).

These beliefs, a.nd a:ttiti~des ¢.etermine who you are, what you think
Ii

you are, what you do eonrlwhat you can become. (Canfield and Welle
1974 page 21}.

L (a) Sex:

(b) Age in y,aa.;:s:

(c) Date:
(d) Home Languege

(e) Years at the Training Collage

(f) Years of Teaching Experience, if applicable
(g) Othe!. work experience (Please specify)

-------.,-.--""- ........--..-~ ....-~-----.. ------
'\
'i
ii

--...._""* .....__,'__ ,... c_....__ "'1,_,.,' , ""__ _"_""_"",,,"_



46

2.. (IS) In you:r:view how important/useful is -the development of the
sslf-ooncept in the classroom?

(i) Not at all important/useful
(ii) Not V$ry important/useful

{iij.) Can be important/useful
( j,v) Important/useful.

(v) Very important/useful

(b) Please give reasons for your answex.

--------'_,---- ---------------------------
------"---------~------------ ---------- -------

3. Please tick the approprJ.ate respt.)nse to all of the .L:ol1owing
statement8~

(e,

rALWA"IS I OFTEN'TOCCASIONALLY I HARDLY I NEvrui;
I I I EWR I I. " '": :--:-- -:- ._.: :
, I I I I I
• 'I I I !:.-~ : :- --:- -:---:
I I I I I I
i I I 1 I I
._ ...._,_1 I • ' __ ,t
til I I I
I I I I I I
I 1 I I I I: : :-_._----: ._-:-'_' _._--:
, " I I I
I ., I I I:-..._--!-.__._--_.._: ~..----.j._ ..._--_._- .~.._ .._-:
I i I I I I
I i I I I I:- .:-----: _.__ .._-: .,.:- :
I I I I I ,
I I I " 1:----.:•.._-- :..-- _.-- :-.----:---:
1 I til I
I ! I '"I __ •__ ~_ ~ _"" ,.•__ ,_.. __ 1 _ _--- .. ,'
I I' I I J
I , 'I I
I ,I I I I1.- ,I I I , ,
, I I I
I I I I
, I ,:-- ~.----:"'"1.-.--:---
1 I 1 I1. .1_,_, ~ .__ J __, .~_; :
1 I ) I I
I I I' I I
, I I I' I, - ,_,., __ , (.. ,, _...,.__ ,__ ._"._ .._, . I

(a)

(b)

(0)

(d)

(£)

(g)

(h)

(,1 )

(j)

(k)

N.B. See next page for stcltements a .~ k ,
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M.S. Statemen1!.!....~or~~st:..ion:3 of part :r a - k
(a) I allow pupils to participate in the making of rules they

follow in the classroom.

(b) I i,.i:'eatall pupils the same way ana 'T:)" not to have favouri tag

and victims 19 the classroom.

(0) I am comfortable Wl tn at'Lempting new approaches and joining 1n

new activitie .~

(d) I give 8X'tra support anr' encouragement to slower pupils.

(g ) I take special opportunity to praise pup' For their

<e) I try to acknowledge improvements in performance to the pupils.

< f ) I try to acknowledge improvement in the behaviour of pupils.

successes.

(h) I try not to ~ee disciplinary breechell as a problem i.f they ara
relatively minor.

(i) Generally I try to make positive comments or. pupil" s work.

(j) I strive at accepting all pupils unconditionally.

(k) If B pu"il is not well behaved I cant help developing B

negative attitude towards him.

I

I·
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4. It is not necessary to take a pupil "downa peg or twoft to enforce
discipline? r)

r Always

II Often
III Occasionally
IV Hardly ever
V Never

5. How relevar,t is it for YO'! to learn ways of developi:O.g the Sel.~

Concept in the classroom?
I Not at all relevant

II llot very rel.avant
III Can be relevant
IV Relevant

V' Ve:cy Relevant

6. Whichof the following components would yo~ like our programme to

cover?
I Skills on enhancing sslf-concept in the classr~~.

II Experient:i..al exe]'*cises for self-grovth.'r~

III Seminar on theoretic background (knowl~dge) of concept of

self.
IV ·Other(plea~e specify).

~RT II "Coopersmith Inventory~,S.;;::ale
IN~~RUC'rIONS:
Here is a list of st~temen~s aih")utfeelings. If a statement describes how

you usually feel, put an X in the column"l:J,keme". If a statement does

not describe how you usually feel, put an X in the column "unr.Ike t !".

ThE.~reare not right or wrong answer',. Begin at the top of the page and

mark all 25 statements.
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like Unlike
Me Me "o 0 1. Things usually don't bother me.

D 0 2, I find it very hard to talk in front or a group,

o 0 3. There are lots of things about myself I'd c"ange if I could.

o 0 4. I can make up my mind without too mucn trouble.

DOS. I'm .. 10f ot iun to be with.

o 0 6. I get upset easily at home.

D 0 7. It takes me a long time to get used to anything new.

o 0 8. I'm popular .....ith persons my own age.

D 0 9. My tamily usually considers my feelings.

o 0 11). I give in very easily.

o 0 11. My f.tmily expects too much of me.

o 0 11. It's pretty tough to be me"

o 0 13. Things are.tll mixed up in my life.

D 0 14. People usually foUow my ideas.

o 0 15. I have a low opinion of myself.

o 0 16. There are man,! timel) when I would like to lea~ home.

c;. 0 0 17. I often feel upset with my work.

o 0 18. I'm not as nice looking as most peopll!.

o 0 19. If I have something to say, I usually My it.

o 0 20. My family understands me.

D 0 21. Most people Ire better liked than I am.

o 0 22. I usually fee! i$ if my family is pushing me.

o 0 13. I often get discouri8ed with what I 1m doinl.

o Cl 24, I often wish I were someone else.

o 0 25. I can't be depended on.

© 1975 by Stanley Coopersmith. Publishe-d in 1981 'by Consultin£ f'~ycholo8IS1S
Prf'ss. All rights rt's~rved. It is unlawful 10 r4tproduce Of old.pt this form without
writtell permission 01 ~he Publi&hO.
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PU'l' lIX It Incompl.etCl Sentence. Teat"

Com.pl.t~ the.. sent.ences to expr... your feeling.. Txy to do evaxyQI!lff.

There are no right or wronganswers.

P3.T IV

:tNS'l'Ruc,.'IONS -,:

See next pege
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Complete the.. sentences to express your feelings.

Try to do every one..

1. I sdmire

2. The happiest time
i\

--_._----- ,---------~-------
3. Must people want

4. At home __

5. I can"t
\\

\.~'"!:. ';-----.....-:,--------_....;_--~... ,;,.._------------_.
\

One Oft., 1I1lagi~.
\----------------~-------------------------~-\~

I used to ~r--------
~

6. -----------------------,--~--~------------.----------
-----------------------------------

7. -----_ ........

---------,---''I:,
The best am:tj,~t:lon_\ ,---------_._---_._-

\\
____""'I-, --------.\--------------- ,_ ... M_

\..What annoy. ~ __ ......... ,_---:"--- ---, _
\\

8.

9.

---.....\\,.__---
10. \,Peopl~. ,__

--------------------------, ~------------------------
1.1.. Iil"lour family __ . ~__ -I,..._;__-_

-----------_._----------------- ..--------
\One\f,e$l$ _\\ .__...._,...----...-

"\,,\----'---\:7------ ....
1:2.
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14..

15.

16.

17.
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My greatest fear
--------~------------------------- -------rr-

------.------,-----------------------------------
My job :,J--------------~----~------------------------------
I feel ashamed when . _

.:::.------------------------------------------------
My stomach

-------' --------,.)~
-----,--- ._

-------- ____ ,----' !;__....l.o. __ ------
18~ Other people _

19.

20.

------.-- ..-------- .....------~---\, 1\
I suffer . .\_\ 0 '

When I was a ~hild
c. \"

21. 1 am best when

22.

------_._---
____~----~-~ L -*~-- --__-------

----------------------.-----------------------
------.....__,_-------oo:-

23. My nerve.

-----------_.-_'._-,----_._---
24. The futu!:. -----

-----~'~-------------__..--
25. I need

26 .. Marriage _'1)0,;;: __ , _ ---------------



27. I failed

t,~._ 4Si&1i4QI~~'~....mat_I 1",-

-'/_1,
53

,I ,
-',

'- If!
,;/ /,

--1----
/

---------'---_.,-, ---
-----~ ------------------------------------------

28. Sometimes

29~
!

30.

31.

32.

33."

34.

35.

37.

38 ..

----------
What pain .... ----,-------,,'-
----------------------------------------------
It seems to me ,_----~;;......-----....--..... _.....,.._--

______ _' j.~~ -....._ ...-t ~_1r. __

i he:ta '--. ----. ..(\---'(\j>-~~L~
------~-.""7'-----__".--,.--L).-------------~ ":r .._.--~-J.. -'

! 0 L:

-_._---"..

I am very ----, -....---------------(,__~.,-

The oOly tr9uble 'L...... ,_

~~)"---- '---------:',-...--.'------, .. \, '

\\ ..One can~t ~lp wishing
.' __, ---------'---~.

--------------.._- .....-.---c_,.-,'~--.~---

------.--~--,---------------------------.~,~----------------

'l'-----'----~----
--------------------------------,--~------------------------~~-------------,------
I

At school --' .........._-_._-------------_._---

39, My greatest ~orry is

40. Friend.s ------------
-------------------------------.<,.:\:_,--~('<--
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54.

Daar ~tudent

)ur aS8istanca in filling in this qU8stio;:maire will help me evulua"!:e
YOl'.i: ()\l~ progress em Self-Concept Development.

As far as ~8aibj.e, pl~ase t'!nsw.n all questions, and >is hones"tly as

posfdble. Tne qu•• tionna.tre is anonymous and information wl..ll be tr.eatS(!

as being confidential.

Your co-operation is h:1.ghly< .ltpprecia1:ed.

Thank you.

Pauline P N Yhabeth.
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PART.!

INS'l'RUC'rIONS II

(a) Where there is a choice please tick the appropriate answscr
e.g.
what do you consider 1\ impol-t:antto get from s<:"'..hOOl'"I

1. Good marks

2. Knowledgea:".d unuerstauding

3. Mature personality

4* Friends
5. Political rigts

:I.. (8) S·

(b) Age in 1""81"111:

(c) D8te~

(d, Home Language

(e) Yeara,at the Training College
(f) Years of Teaching Bxparien08# if applicable
(g) O~her work ¥xperianoa (Pl.ase ap8C:f.:fy)

n

--------------------------
----------------_._-------------

,--------------_ .._---
2. ( 8. ) In your view how important/ Ils.ful ~s the development of the

self-concept 1n the classroom?

(1) Not at all important/useful
(ii) Not very important/useful

(iii) Can be import.ant/uweful
(.:I.v)Important/useful
(v) Very important/useful
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(b) Please give reasons for your answer in 2 (a).

----,------_._-

3. Please tick: the apr'~·opriate resiX"nse to all of thf:. following
statements.

(8)

ALWAYS I OFTEN I' OCCASIONAI,LY I HARDLY : NEVERI
I t I EVER ~ :

, I' • I I:----:---:------!----:---:
, I' It'
I • ttl I
I ._' r I I I
I • I t I I
I Itt I •
I I' I I f
:- --:: --! :---
I I f ,,--., I I
: _~_.__1_- :_ _.._1 _
I I: r:
I I fIt: :---: : :---
1 " I'
I I I ., I1 _'. __ ', __ 1 __ ' ,

I I I '"t t. 'I I
I I I I I I1 ' I I I
I • I I"
I I I 1 I I
I I' I I" II I 1 __ I ,. 1
I I I I I I
1 1 I ' I , I

f __ t, t _' J I
I: :: I
, I I I
I _I _, I
I I I I
, I I I
I I I I I' 1 , .. ' • I
, I I I I
, I I I I
• If' I I1_. I ,_____ , __ ._, I

(a)

(b)

(0)

(d)

(f)
(g)

(h)

(1)
(j)

(k:)

* SEE NEX" PAGE FOR STATEMENTS A - K.



~~Sta!~ep~s for question 3 of part I b - k
(a) I allow pupils to participate in the making of rules they

follo~ in the classroom.

(b) I treat all pupils the same way and try not to have favouric6s
and victims in the classroo~*

(c 1 1 am com:i:ortable 'd th attemptinJ nan appro6ches and joining in

new acti\Yities.

Cd) I give ~tra support and encouragement to slower pupils.

(9) I try to acknowledge impro7ement8 in performance to the pupils.

(f) I try to acknowledge improvement in the behaviour of pupils.

(g) I take special opportunity to praise pupils for their
succel:iSQs.

(h) I try not ~o see disciplinary breeches a8 a problem if they are
relatively minor.

(i) Generally I try to make positive comments on pupil~s work.

(j) I strive at accepting all pupils unconditionally.

(k) If a pupil 1s not well behaved I cant help developing a

negative attitude towards him.

4. It is not necessary to take a pupil "down a peg or two" to enforce
d~scipl.1.ho?

I Always
II Often

III OCcasionally
:tV Hdrdly ever
v Never
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5. Howrelevant is it for .l<iU to learn ways of developing the Self

Concept in the classroom?

(i) Not at all r:elevant
(ii) Not very relevant

(iii) Can be relevant
(:Lv) Relevant

I,-,

(v) Very Relevant

6.. Which of the following components were sat.i..sfnctorily cov'ered by our

woxksho,u?
(i) Skills on enhancing Salt-Concopt in '~he classroom.

(ri) Experiential exercises for self-growth.
(iii) Saminar on theoretic background knowledge of conc~pt of self.
(j,v) Other \.plea .....e speoify).

-------------------------

7. "'hat would YOti have liked to have diiferentl~' done in the rirogramme?
(i) Theory

(11) Practical
(iii) Role Plays
(iv) Case StudiA~
('II') Other {please specify)

._--------,-----,---,-- ,----~-----
--------------------_._-----------------

8. In your view wh'it ware the limitations of the programme?

._--------,------------_._--_._-,,_ ---
--------..---,--,---.-~----
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~'--"-'-'-~-"'-"-__"'------------------,-~-

9. What were the strengths I what did you like about tpe progr~~?

------..,.~----.." ......~-..------ ...

----_.__._-"..--_ .._.- .._....--- ...----..~-,._--,-._.-
--_._--.-......".__--_ ...- -----

10. (8) Evaluate the programme leader uBi~gthe following fJve
point scale:
(i ) Not at aJ 1 af<:1cient
(ii ) Not very e~:ficient

(iii) Efficient

(iv) Very aff1r"ient
(v) Could 'be efficient

(b) Please give reasons for your answer.

----- ------~---------,---
_- "....__ ... _ ...... ._-.001 , _

--------"-------,-----._--- ----,
------- ..... ......_- ..,-~-----~-----~----------------~~

* PART II ~ SEY NEXT :PACE
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L~~_~! "COOPERSMITH INV1tl\':l'ORY" SCALE

~TRUCTIONS :

Hel:e is a list of Eltate.ment:;;about feeH.ngs. If a statemer.t describes

howyou usually f~el. put atl X in tl19 column"like ae"'J. If a

statement does n.ot deecribe ;now' you usually feel .. put an X in the

r~',olumn"u."'11ike Me".

There are not right or wrong "nswers 0

Begin at t:he top of the page end mark all 25 statemlen.ts.
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like
Mil!

o
o
o
o
oo
o
o
oC)
o
o
o
o
o
o
o
o
o
o
o
o
o
o
o

Unlike
Me"
W 1. Things usually don't bother me.

o 2. I find it very hartl to talk in front ot a 8"01.11'.

o 3. There ar~~'o~sof things about m~seUI'd thange if I ,:ould.

o 4. I CII1 mi!J\:e up my mind without too much trouble.

D S. I'm a lot t',)f iun to be with.

o 6. I get UPS~!t e,a!iily at home.

D 7. tt takes me a long time to «~tused \0 anything new.

o 8. I'm populn with pel'$')ns my (',wn age.

D t. My t.andly us",aUy considers my feelings.
o 10. t give in vt~ryeuily,

011. My family expects too muchof me.

o 12. it's pt:!tty 10ugh to be me.o 13. Things are all mixed up in my life.

o 14. People t;su,IlUy follow my i?eas.

"

o 15. I h,ve a low op:nion of mys'!lf.

o 1E:i.There ire (tliany times when I would Uke to leave home.

D 17. I often feei IUpset with my wor\:.

o 18. I'm not as ni:ce k.X\king as most. people.

D 19. If 1 have $Ortlethins to "W,~usually say it.

o 20. My family understands me.

o 21. Most people are better IIkeu th'l1 I am.

D 22. I usually fHI its if my family is pUlShins me.

D ll. iv:ten I~tdiKOUrlSecl with what I am doing.

tJ 2'. I otten wish I were someon,,~ el~.
o 25. I can't be depended on.

~ 1975 by Stamlev COOf:'Mefsmitft. flJblishftd '" 1981 ~V Consulting Psychologisis
Press. All tishts l'flf1rJeC. It is unlawful to reproduce or adapt this form without
written permill'ion of the Publish.f.
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PART~I:I "INCOMPLETE SDrl'ENCE TEST"

Complete ~h~se sentences to express your feelings. Try to do everyone.

There are no rj.ght or wrong answers.

,)
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INCOMPLETE ~ENTENCES TEST

Complete thea~ sentences to express your feelings.
'l'ry to do everyone.
1. I admIre ------------_,_

2. The happiest time ------.--~-----
3. Most people want .__._---
4. At home , _

------------- ----~----------------------------

6. ()ne often imagines

7. l:.used to ------.--~-----------------------------------------
._-_._--------,._--

8. The beat ambition ----------------------------------------' --

9. What annoys me

----..-.~.--~.---.--.---..----------. ----
10. People _

----,-~--... ._----- ..-._-------
11. In OU!'" femily ,

12. One feels --------_".
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13~ My greatest fear .--_.__._,.,----
14. My job ..------.---.------

-------_._---- ...... .__•..,_ _.._..,_.__..._... .•_-
15. I feel asham~d when

----------
My stom~oh _ ,---------...---.-~--.-.,----.--,--

17. Perhaps ..----,~--,.----
..._---------...-----_._------------_------

18. Oth( people ------------------------
--------------------------------

19. I suffer

\\-_ •."----_ .......------------,---------------
20. When I was a child -----------""_._-- ----------,

------------------------------------- .-------------------------------------------
21. I am best when

-------_._------_ _ _---------"''----_._-
The most dangeroul -------------

23. {(
My nerves -----------------_._-_._------
-----------------,-------------

24. The future ------------.------- ..~,.---------

25$ I need

---------_. _._
26.. Marriage --. --' -....,.- -------
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27~ I failed .-----------------------~' ---------
------------------------~----.----

28. Sometimes---...._.--~..,---~--- ...-------
-----,-.-,-.-.~----,-_..__--.---.----

29. What pains me. ,_. _..._. . , ' __ "_-_"'_0"
--_._------- ...._----_._-,-----

30. It seems to me ,---------- --_.-----_
-----'------,-------_.",___

31,. .I hate -------' ---.----~-------.------------
..-,-------

32. I am very ,--------'----------
--------...-------.-- __-..---.----___.,------.-.---- ..----.------------------

33. The only trouble ---_._----,_,-_._,-------------
,-------------___.-...----------.----------.----~,----------..---

34. One can~t help wishing

-------------- ~--~----------- -------.• '''''--"''---
35. My father _

,-----------,_._._
36. Between you and me

--_ ..._---------._------
37. r -----,--'_-..-_-_..----------------.._------------ -_. ---'"'-_._--
38. At schocl

. ., ---S!ii- __ . _

\\
It-------"--~.--'-----J/--

.-.-----,_

--;,__-------~,.-----
39" My greatest worry is . _ ,------.......,,___----"!-- ..-..

------ -----
40. Friends ------_ .._-,---,-----_._._-

----,_
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APPENDIX 4 a) SESSION 3
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1

APPUNDIX 4 (b)

OEJECTl.VE: BUILDING SELF CCf;;iCEPTS

MATERIAL ~IECES OF PAPER - IALAC SIGNS

ACTIVITY .. OBJECTIVF.S

1. To help student teachers X'E;.cognizethe many Wi" IS in which self

concepts c~:,,) be !!!._ade,'Or pestrol~~d.
/f

2. How one"s sense of l~Ol.<thcan be affe.cted by the litt:;-.e

and do each dal'.

'tngs we say

EROCE~
1. Every morning we each pin on a big IALACsign.

2. By this sign we tell the world that - " I Am r..ovable and CapfUlle" ..

3• Throughout the da~' 'r sign gets Biager or Smaller deperlding on how

others treat UI:J.

4. Posi ti ve things make cur s;i.; s grow Bigger.

5. Negative ones mftke,our signs Smi:,ller - "A piece of our sign gets

~:"ipped oft'''.

6. Read up story of ~hami~s day~

7. Demonstrate IALAC"r,ip of:fli.

~~CT';9A~

1. Make an lALAe sign for your.self.

2. Ween:this sign fol' the rest' of the ~ayIw~!:.!.

3. Anytime st,:-,11let:hi,nghappens 'that makes you feel less lovable - rip I)ff

- tear ~ff a. piece o't: the sign.

4. Explaj,~ to rest of college what th~ sign stl'mds for ~
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APP£NDIX.. (b) continued

SESSION 4 (CXitinued)

:.tAI-AC

"I b Lovable and Capa'bleu
The Story of ThUli

~his j,s what happens dUT..1ngc. typi.ca.l del" tt'.) Tham:i.~s IALAC ;::iiln.

At 7:15 in the morr:.ing Thamfs ,:,S awakened by his mothers voice, "Them!!

You l&zy t stupid ~"}um!Get down here t:his very' minute! You ace gcing to

miss the. bus". lRIP)~ Tham~.hurriedly gets ready for school. At 7:30

he sits down.to bret"lkfast and tips over hi~3>milk. His mo-cherscolds him

- stupid I (RIP) •

At 7:40 Thamiboards the school bus. Twoneighbou:r.'girls laugh at his new

hairc·tt as he sits dowr.~(RIP) At 8:24 .. the school bus arrives ftt school.

'l'hami rushes fot:' the first peri.od lesson, howevf~'t',just before he ge·ts to

the classroom door, the late bell rings, and HI.' Nkosi says he~s late -15

mi,nutes detention. {RIP) MrNkosi further deme.ndsfor the Geographl"

homework-ThamJ.has forgot ton the book a=thome. (RIP)

At 9:15 Miss Zulu gives Them!his maths test with a big x~d 7% at the top

saying: "You failed this tl.,st:n• (RIP) In the science cla~s Thami is asked

a question he canoti answer -the cl&ss laughs at h:lm. (RIP) Lunch comes

and Tl~amiwalks past a new girl"s desk and one boy sticks his foot out,

sending Tham!and hi.s food sprawling to the floor.. (RIP)

At the gym class Tharni tri.es to run :five laps around the gymon e. full

stomach ilut this gives him heartburn. (RIP)

One 0" clock i.s art class ~ e'!l.dthe &t't tear:her tells Sbusiao that she

,likes his picture more than Thami"s drawing. (RIP)

In the English class the teacher makes everyone whomissed a spelling

word on the spelling test to write the word 100 times. Themimissed 13

words, (RIP).

Two-thirty is detention (RIP). At two-fifty Themi comes up panting late

for practice. The coach" Peter tells Tham!not to both~r beause he is

late -"the team dOGSnot need you" (RIP).



69

a.t f\ 0" Cl0Ck Thanti ,arrives home on the latu bU8ti Hia mother yells as he

entera the door, ttThaml. don' bang the dCOt' I have" terrible headache"

(RIP). 'I'he rest o~ the evening is no better. A~c9 O' clock Thami goes to

bed and falls llBleep ·-even his dreams are tt!6uble. H(~dreams thEAt h~ is

chased by a mad dog. (RIP)

N.D. SOMB,DAYSARE JUST L tKE THAT. MAYBI!:TOMORROWWILL BE DIFFEREN'l'.
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