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(i)

In this research report I t.ry zo critical]:I ';".':'·~stigatethe
!concept of education for self-reliance I i a 1 r,,1.'-''';1 which some

African leaders such as Julius Nyere of Tar.l.a.nizhave tried to
implement. Amongst other things these African leaders claimed
that the education system provided in thr 1960's in former
African colonies was inadequate and inappropriate for peoples who
were still developing. For I~xample Nyerere of Tanzania claimed
that graduates of the education system in Tanzania prior to 1967
had the attitude of looking down upon manual skills and manual

Ilabour in pr~ference to knowledge appropriate to white-collar
jobs. As a result Nyerere launched his policy of education for
Self-reliance for Tanzania in 1967. Implicit in Education for

!

self-reliance is the idea of the vocationalisation of education.
However, the research report posits that while such an idea is
acceptable the concept of edUcation for self-reliance needs
careful analysis in order to be a viable notion of any education
system. Education for self-reliance as practised hitherto by
former African colonies seems to have been bi sed towards
community or national development to the extent of undermining
individual development of a person's individuality. Thus this
research report focuses on the concepts of individual and
community regarding the aims of education with refereI~ce to
Swaziland. The education system in Tanzania befor~ 1967 is
examined ill crdar to provide some case study since T'al.'.i.zaniaseems
to have been the only country which has formaly put Lnt;opractise
the policy of education for self-reliance.
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CHAfT1UL-l.

I1I.TBODUCTIQB

During the 1960s newly independ~nt former oolonies adopted
educational policies which were aimed at their rapid socio-
economic development. These countries were highly optimistic of

\

the potential role of education in this regard. These countries
also hoped that such eduoation would counteract social
inequalities and irrelevancies. Colonial education was
critlfltised as having induced undesirable attitudes in its
recipients, for example, mainly LcokLng down upon manual skills
anrlknowledge in preference to whl,te-collar jObf~. As a result of
this general dissatisfaction changes were made in methods and
school cur rLouLa in favour of vocat LoneI subjects in orrlel7to
instil the love of skills and knowledge appropriate to manual
work (Blakemore and Cooksey 1982: 40-45; Booth 1983: 60-70;
Morrison 1976: 255-290). Thus President Julius Nyerere of
Tanzania. launched his programme of Education for Self-Reliance
in 1.967.

This research report attempts a critical examination of the
concept of Education for Self-Reliance (ESR) with reference to
its applicability in Swaziland. It is a conceptual analysis of
assumptions of eduoational theory and Praotice in0post-colonial
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Afric~c~ countries but e91?ecially that of 'tanzania. ThO &im is to
ahow that Tanzar.ia.·~ educat.Lona I policy does not constitut,!&a
vLabLe notion of ESR, because it overemphasises the good of t.he
oommunity but does 110t suffioiently e~phasise the good of th~~
individual. 4 viable notion of ESR, it will be argued, should

I, .emphasise the good of both the community and the individual. Ii The

implioations of thi. assertion will become olear as we proceed.

The first issul3 with regard to HSR ooncerns the relations\ptlp
\)betweah its concepts of individual and community. The emphai~ds

put on education by post,...oolonialAfrican countries as presented
, .

above is apparently on the 23elf-relib...l'ceof the community rather
,

than on the self-reliance of the indivi~ual. I want to assert in
part that this emphasis on community deve Lcpnen t results in the

,
undermining of the development of the inclividlal with regard to
his/her individuality.. ,\

By individuality I ml~an ths development
of personal traits such as ~orkl autonomy~ self-responsibility
and respect for persons as argued by -John Whit'';! (1982) in his Tillt

Aim~ of Education Restat~. By community d~velopment I mean
development of those needs which are basic to th, survival of a
nation or group of people considered as a unitj
food. water and shelter .

for ~xallple

The
.-0:::_" ,

\\

~sec~nd issue with regard to ESR is that
concept of Af:r:icansocial~'::::m,which will be explored in Chapter

2



2. The third isoue conoe rne'it he confusion brought abou t by \1

"democratic".

:,African sod>.:,~\lism,that pre''''celenialAfrica was
:( ,

Ier e I am 8.~suming the oonven't Lone I modern sense

adher-ents of

of "demecracy. I will return to these iS~,tles in Chapt,~,rs 2

through 5 since these are the ~ain themes of this research
report.

Here I ~ant UB to
Firstly, triers seems to be

lot)'lat!'underlies "5," three issues.
f ~,_ \ .,'_:~"

"'.~
a confliot between the \~onoept ef, .

nete

indiyidual and communi-tY in ESR, whioh I want te suggest can be
traoed back to the disagreement bet-ween Mar.x.ism,-Leninism on one
hand and liberal ~apitalism on the other. Seoondly, I want to
sugg~st that the problem with Nyerere's ESR is that the needs of
the community are over emphasi~ed ovet individual
because he assumed that there is no conflict ~etH~en individual

I

and community. For ey.ample Nyerel'e's (1968&1 argument for
Tanzania's policy of development is:

In our African traditional society we were individuals
within the community, we teek care ef the cemmunity and
the community toek care ef us. We neither needed ner
wished to.exploit our fellow men. (Nyer ~e 1968, 46-47)

Again in the same beek Nyerere (lS68) says:

But every man and weman in the
limit of his or her ability for
society; Tanganyika (Tanzania)
prosperity will l;>eshared by all
1968, 11) .

ccmmunity works to the
the geed ef the whole
will prosper and that
her subjeots. (Nyerere

3



I;

As can be noted -f rom these two passages) Nyerere' s argumen ts f-nr
Tanza~ia's policy of_development, including EBR, seemingly aSsume

r.__-,

that1there is no conflict between individual and community needs.
;,

An initial. glance at: the two "passages above gives the wrong
impre:'f1sionthat; the needs of both the community and thoae of t,~e
'~~dividual are catered for in Tanzania' s ESR. (However 1 a further
examinati0n of Nyerere's work shows that this i$ not the case.
,Let us look at the fol,lowing quotation:

I

This means that the education of' Ta.n~an:i.amust
em.phasize co-operative endeavou;r not individual
advancement. It must stress concepts of equality and
responsibility to sel:ve which goes with any special
abil i ty whether it be in carpentry;>r in any" academic
pursuits;, in particular our education must counteract
the temptation to intellectualoarroganoe.for this leads
to the wel~,educated despising those whose abilities
are not aQad~mic. (Nyerere 1968. p. 47)

;~ II

Here Nyerere's argument is explicitly for the policy of education
which puts greater emphasis on the good of the community than on
the good 9f the individual.

Thirdly, I want to assert in part that adherents of African
socialism ignore the oonflict betReen the concepts of individual
and community because they believe that such a conflict was not a
feature of pre-colonial African so¢ieties. Hence Nyerere says we
took care of the comillunity and the community took care of us.
The adherents of African socialism olnim that the pursuit of
self-reliance in Africa is an alternative to the western colonial

4



strategy' of eoon01l1io,develdpment. This is explicitly stated by

the Arusha DecJarat,ion introduced
Nyerere )lcl~j,riledthat.

/i\~:~"::_j>;,;
alterna~ive socialist

Nyere;-rein -the Arusl1a Decla:ration of 1967.

(_. "the Arusha Dec l.au,.~..~..~
. \i'are non-exploitati\on of

and of Tanzania's

-',that trt~ main
Idevelopment

'themes ofeconomic strategy innTanzaJia. He olaimed
progr&lnlle

IIIan eguaJ,ity in wealfith
distribution~ human respect and public owne-rship of the major
means of produbtion (Nyerer~" 1968: 53)~ These aspects of

African '~ocialism ar~ exp lo.reo in Chapter 2.
"',>

It seems' that other African formet· ooif')niespursued educa.t Lona I
programmes which wer~ similar to Ta.nJ:Jania'sESR. This is implied
by the dLscuas ion of the origin of the concept, of se:Lf-relianr:e
which follows shortly.

What emerges clearly from this discusl~iti~/.is tha~ each Afr.lcan
-:::_=- :.~::-, " ,- ,,'I..._

leader was intere~ted that his (and not
necessarily people as individual entiti8~) attain self~~eliance.
But there are two levels of self-r&lianoe, "group or national
self-reliance" and "individual self-reliance". National self-

..reliance refers to a group or couil)unity·of people making the·\:t
I

own efforts to be self-sufficient in their needs - h'alth.
agricul tu1"";". , industry. Individual self-reliance ma7;"refer to an
individual relying on himself/herself and own resources to

{_)

attains his/her needs including economic :~eeds. We therefore
need to be clear which level of self-reliance is meant in ESR.



We will also need to examine the related ~Qncept~ of democracy,
individual and community since these conoepts attain diffe:rent
mean ings accord ing to the different contexts ~n which they ar~')
used.

I fura now from these general' introduotory observations nn th~
ooncept of EBB ,to its oloser examination. I will begin b'3t

examining the origin of the ooncept of self"'reliance which is the
main component 'of ESR.

The con~ept of self-reliance usually occurs in paJ:iticuiar80cio-
economic, env ircrment s I namely (i) among newly deoolonized
peoples, for ex~mple. ZambiaJ Kenya, Tanzania and (ii) colonized
people where ra06 is the segregating factor. for example South\
Africa (Leatt et aI 1986: 169). The concept of self-reliai1Ce can
manifest itself in certain types, for instanoe socio-economic
self-reliance (Bay! 1975). In this regard we can say that
Kaunda t a Af.rican Humanism, Senghor's "Negritude" and the Black
Con~cious Movement (BC) of South Africa are socio-political
concepts. Nyerere's African socialism seems to emphasise the

\\
socio-economic and to some extent the cultuyal and political
aspects (Morrison 1976:

vary jJln that sQlleplace
""~

reliance whil~. others

260~·260). The conoep ts of self-relill.nce
greater emphasis on socio-economic self-
emphasize cultural or politioal s·elf-n

reliance. However, the unifying factor among the African
movements is that they are an attempt by the African leaders

6



concerned to give a sense of self-worth or self-identity tb
C"-,;

peop!V who have be:~n dispossessed or colonized (1e~tt et aI 19a8:

169) .

The concept 0,2 self-reliance has as its startlng po:i.ntthe idea
~<' i' .__•. );, "of nation-r..uilding,'where p'f:1oplej.';Jie thf"JIlselvesas oppressed and
\ iprevented from\Jt'~l!lakingdecisions on matterg which'aff'E.lct

lives. The ~uffering which the people eg:perierIceas.,a group
=!-~,

collectrlvism. The collect:~xism isencourages group thinkjng and
further strengthened by the fact that their coloniza~s also think

f' /(
~ hof these people as 11 group and not as, individuals.

it is common to talk of Blacks in Sout.h Africa oX" in the USA and
treat these as homOgenous groups, thus glo&1sing over their
differences. Anothe::-feature of thes'a African'movemont'S is that
they are struggles for power at"ldcultural identity, for example
the Black Power Movement in the USA and the Black Consciousness

:,-. i ~'.Movement in South Africa.4'\t-gain, what is oommon
I!

movements is that they are bclle9tivist.
amon4tst r.";~!1se

" '

Of course there are differences amontt)3t th.&se movements. For
example, Kaanda's humanism is socio-political while Nyerere's
socialism is socio-economic. Kaunda" s philosophy of humanislri

Iemphasises that all human beings nE;\~d to be free to ru1.e
themselves, while ~y6~ere smphamizes sel1'-reliarlce in the
economy. Th~se can also exist sid3 by ~ide. However, the
unifying thread amongst these moveme'hts is that they t'epresent a

"

7
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common African reaction against western oo LonLaa.tLon . Thus
movements such as Pan-Africanism, African nationalism and other
Af;rican movem.ents all constitute an Afric:aI'lstruggle against
colonial domination.

The idea of self-reliance waf!1introduced into Africa by African
scholars who wore themselves educated in the USA and the United
Kingdom. Some of thoae 'Wele'eKwame Nkrumah of Ghana, Ktm'"'~th
Kaunda of Zambia, Leopold SEmghor of Senegal and Julius Nyerere

oalled Afrioan socialismi in which Nyerere

time went on these
ide~lOgy which was
an~ other African

of Tanzania (Klinghoff.r 1989: 49). As
African movement:s culminate.~ in a common

leaders based their conoept of self-reliance. Thl'';both the
concepts of African sooi :sln and self-reliance in Africa arose
from the struggle for self-id ..,ntity by the Afrioan peoples.

Before ooncluding this ohapter let me s~y somethi~g concerning my
rationale for seleoting Tanzania and SwazIland as the focus for
this research report. Tanzania has baen selected because it is
in that Dountrycthat a vigorous policy of ESR was first pursued.
r therefore think that Tanzania provides a better study of the
concept of ESR than any other ~ost-colonial ccuntrY'n Swaziland

i/
was se lected because the author of this l'eseaX'ch r1~'?ortresides

;'

in that oountry and is ~cquainted with the education system
there. Whilst Swaziland and Tanzania are different countries in
many respects1 they ~1so have jnteresting sintilarities. The

8



research report. attempts ,~o compare in particular the
edUcation policies of these two countries .alawe study the
concept of ESR. In particul~r both countries make reference to
the development of the individual. This is conveved in the
statements; .'...encouraginit an inquiring mind in t'\nindividual" 1

(l~yerere 1Q68:53) and '", ,.S~na..2il~ ~ldaims at \lniversal primary
" f

education f():\~ all children" ("'Refo::JIlThrough Di!t1ogus" 1985:61).
The discussion of Tanzania in Chapter 3 and that of Swaziland in
Chapter 4 will hDpefully reveal that in ESa and in other si~ilar
educ at icna l reforms, N~terel'eand the other Afriyan leaders were
tl'ying to adop t; What they t.hought, was agceptb.ble from both
collectivism add individualism but probably ware confused along
the way. I want to suggest that they might have been confused by
their wariness towards the excessive coercion of collectivism and
the selfish egoism of individualism. While on that point I want
to argue that I do. not think that the adoption of some
acceptable collectivist and individualist values is neaessarily a
commitment to either individualism or Marxism-Leninism. Nor does

~~such an act entail an :i.rreconcilable contl".kqtbett.teenth~ >conQ,~pt
y:~

~~,

of individual and community, as hinted above. \

In this chapter I have tried to introduce the main t.heme of the
research report, namely the theme 0'individual versus community,
I outlined the main issues I wish to address with reference to
ESR and examined the concept of self-reliance. I pointed out
that the main issues of ESR are: (i) the conflict betwe~n the

9



concepts or individual and" community which appears to be
reflected in ESR and in of Afr.ioan sooialism; (ii) the apparent
confusion in Nyerere's concept of ESR with regard to his eventual
overlooking of the individual person~l needs and (iii) the basis

o

of ESR in African socialism including the claim(by adherents of
t

African sooialism· that pre-colonial Afrioan society were
democratio.

The following Chapters 2~5 are based on the above background &s
follows. Chapter 2 explores the emergenoe of Afrioan socialism
and Chapter 3, the oonc.:ept and praotice of ESR in Tanzania;
Chapter 4 the viability of ESR in Swa.;dland and Chapter 5 a
g~neral observation "towards a viable notion of ESB".

10



CHAeTER 2

Chapter 1 pointed out that Education for Self-Relianoe for
Nyere~e, is based ofithe ooncept of African s6c1ali8m. This
chapter looks at th~ibasic tenets of African socialism and also
discusses ths themes which eManate from these tenets: the themes
of democracy, individual and community as outlined in Chapter 1.

The discussion of these t~nets will show that the concept of
African socialism, as a basic assumption of ESa results in th~
undermining of the individual.

According to Nyerere (1968), the concept of African socialism has
as its basic tenets. (a) absence of exploitation of man by

another, (b) public Dwriership of the major means of production
and (c) equality in the distribution of wealth (Nyerere 1968:
53). These tenets presuppose the idea that pre-oolonial Africa
was democra~ic and classless and that African socialism is the
ideal policy for all Afrioan development strategies.

Now let us consider the first tenet of African socialism, that of
the absence of eXploitation. Senghor conde~ns p~ivate
accumulation of wealth and the principle of free trade detended

11
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by liberalism ~~d capitalism. The African socialil3t maintains
that these actions result in the exploitation of the weak by

those who hold power (Nyerere 1968: 48). These African leaders
maintain that in pre-colonial Africa there was no exploitation
since everybody worked. In a passage which emphasises the prior
good of tha community Nyerere (19B8) says:

Apart from the antisocial effects of the private
accumulation of w3alth, the very desire to a~cumulate
it must be a vote 'of no conf Ldenue in the social
~o/stf For when a society is so organized that it
~';lres for its individuals, then provided he is willing
to work nO«" individual ;tnthat society should worry
'''''ti,;)_1)t1! what'~will happen to him or his widow if he does

'-"J::,lpardt<iaalth today. Society itself will take care.
"'-1\;t968: 12)

! )1
~,,"~i

rr~
>"".'.

~h~~~"~'_;,_, ' African societies in pre-colonial times were ideal
soc ietie's1 ':':ik~ 1iberal capitalist societies where on Iy the few
are rich and >010 power because ;:6fthe sweat and produce of the

r.. ,

poor masses. This goes together with the olaim by adherents of
Afrioan socialism that pre-colonial Africa was democratic and
olassless. Accompanying this claim is the suggestion that
African socialism is an ideal solution to all African problems.
On the other hand there is a D~unter claim thnt pte-colonial
African societies were not democratic but were despotically
governed. Whilst conceding that there might have been d.f'ijllocratic

-~'::::"_~.::-.~,

tendencies in pre-colonial Africal those who agree with the
I

counter claim maintain that despotism and ari~tocracy indeed
existed even though African people have now forgotten it. What

12



makes them forget is that colonialism had a more cruel impact.
(Babu 1981: 54; Oyugi et I'llH~88r. This criticism oonee from
Marxism-Leninism on one side and libera.lhrm and capital:i.smon the
other and this links with the idea of the conflict between
individual and community mentioned earlier in Chapter 1.

Marxist critios claim, interestingly. that Tanzania should have
used Marxist-Leninist prinoiples in order for EgR to have been
succes~ful (Leatt at al 1986). Liberal critics on the other hand
support the idea that African socialism is based on purely
African trad~tions andr )

i ,:
1981; Oyug~,-'et I'll 1988; Leatt

should be maintained in that manner (Babu
et al 1986) . In other words

liberal critics apparently support the claim by adherents of
African socialism, that the concept of African socialism is
opposed to both Marxism-Leninism and individualism. I will
return to this issue of the two conflicting vie~s ~ Chapter 3.

For nOH I
mixture

can only say that African socialism is inevitably a
.. Iof both western and eastern ideologies. The world we

live in is inevitably a mixture of cultures and therefore it is
highly improbable that African socialism or any ideology can

>\remain pure. To insist as Nyerere and his supporters do; that
African sooialism is unique in the sense that it does not have
Marxist-Leninist or capitalist influenoe is misleading.

,~.':)

The second basio tenet of African socialism, public ownership of

1.3
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the major means of produotion, is linked with the first - absence/<~::;
of eiploitation. Advocates of African socialism want the major
means of production - land aod cattle - to be owned by peasants
and workers so that exploitation is minimised1 and wealth and
power of possession is equally distributed. Nyerere believed
that if the major means of production - land and cattle - were
collectively owned 1 people would work cooperatively and

ifoontribute aooording to their ability tor the good of the whole
sooiety (Nyerere 1968: 10).

The third baste tenet of African socialism is access to equality
of opportunity and respeot for human dignity. Af~ican socialists
deny the existence of classes in pre-colonial Af~ioan societies.
The "true African socialist", acoording to Nyerere, regards all
people as brothers or members of the ever extending family. HI
believe in human brotherhood and the Unity of Africa. 'Ujamaa'
then or 'Familyhood' describes our socialism" (Nyerere 1988: 12).c)
Nyerere reoognises that African socialism was fuelled by the
strug~le to break colonialism and this is why he says that
brat lerhood must embrace the whole of mankind (p. 12).

The above basic tenets of African socialism are informed by the
claim that pre-colonial Africa was demooratio. But, as I have
said. we need to d~termine whioh conoept of democracy is used by
African socialists, for example, the liberal or the eastern
corporate sense? The disoussion tUrns now to the concept of

14



democracy.

Let me start by characterising what 1S generally taken as the
conventio~al sense of democracy. My main reference is Colin
WrLnge (1984).

It is difficult to define the word democracy sinJe it has been a
subject addressed by many different writers. However, some
working definition will be attempted. It can be simply said that
democracy means rule for the people and the people ( Linooln
in Oyugi et a1 1988: 15). Also there ~re liberal western
democracies or "corporate" eastern democracierrc(Wringe 1984: 8).
Such an app~each to the definitien of a concept makes it easy for
a peraon to'avoid using absolute terms such as "good" or "bad "

.and all one has to do is peint which ene ef these one prefers.
This is even more essential since today there are a great variety
and diversity, of gov~rnments which pass ~s demec~~cies.
Seemingly the word democracy has beoeme so'sacred that nebody
dare say his/her governmen t is undemocz-at Le ,

v

Ceming to'the two conceptions ef demecracy, the western liberal
\\conception and the eastern cerporate cenception, Wringe (1984)

says that the difference between these can be determined by the
extent to which. say, principles like freedom of individual
speech is allewed to each citizen. Cerporate democracy is a kin
to the Rousseauist view of democracy, where the interest of the

15



community expressed as the "will" of the people is considered as
more important than the interest of an individual citizen. Also.
the individual citizen may not oppose the ir.terest of the
community thus expressod. On the other hand, the Lockean view
maintains that the indh~idual is an independent. rational and
moral being whose rights and freedom must be respected. including
the right to sometimes oppose the state or the community
represented by the state (Wrings 1984: 9).

As we examine the concept of democracy in African socialism j.t
will be argued that. first, Afrioan socialists were trying to
reconoile the idea of eastern corporate democracies and western
democracies but some somehow confused themselves in the prooess.
Seoondly I will argue that a reconciliation of eastern and
western conceptions of democracy is possible, while assuming that
thers is a point where the African socialists conf~~~d
themselves. Thirdly, I will argue that the concept of democracy

i)

in African socialism gives priority to the development of the
community rather than the development of the individual. Lastly
I will argue that African socialists and Nyerere in particular
were mainly concerned with conferring an" African identity on
their development programmes inoluding ESR. Hence their denial
of the influence of either Marxism or capitalism in Afrioan
socialism.

However, my a.ssertion that ESa should uphold the good of both the

16
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community and the individual differs from that of African
socialists. in that the emphasis is not on conferring and
maintaining an African origin or identity on ESR. Nor is it
making African socialism or Marxism or any ideology an issue.
For example Nyerere is commended in his efforts at encouraging
free involvement and participation of the people in the Ujaroaa
village schemes and not coercing them into these schemes as some
Marx~sts might have done. He emphasised the eduoational value of
mass participation through practical experimentation and
encouraged decision making of the participants. But as we have
said Nyerere's sense of democracy is undermined by his emphasis
regarding community or national interests as superior to those of
the individual.

Also, as we shall see
successful because

in Ch!~pte:r.3, the pursuit i"of ESR was not
':/
I.'of the 0 traditionalism inherent in African

socialism. By traditionalism I mean the tendency to hold on to
the prinoiples of Afrioan past. For example, while the new
policy of development sugge~~ed that families be resettled in new
homes called Ujamaa village schemes, for the purpose of self-
reliance development. some families were reluctany to leave their

Iancestral lands to which they attached some great ritual
impol"tance.

The above remarks on the two conceptions of democracy leads us to
examine the concept of democraoy in African socialism. Since any
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discussion of a concept involves its objectives, I will start by
discussing the objectives of African socialism in ESR using
Nyerere (1968) and KosuJi1p.in(1980).

Some of the objectives of ESR which Nyerere (1968) points out are
that eduoation should foster social goals of working together for
the common good and the well-being of the whole society; people
should be able to think and to make decisions through the

dJ
democratic institutions of society. In particular Nyerere points
out that ESR should develop three qualities in a person: (i) an

inquiring mind, (ii) an ability to learn frolliwhat others do and
(iii) a basic confidence in his/her own position as a free and
equal member of society, who values others and is valued by them

\<for what he does and not for ~hat he obt~tins (Nyerere 1968: 53),;
\( ..

Here Nyerere seems to {J>e conc erned ((lOt', '; democracy in the
" ,~,,-j

\1conventional modern sense as he refers 'C'o the good of both the
indi"idual and \'\hecOlUJl.unity.
Ny,erere and other adher~Jts

But as we have noted earlier
of African socialism are not

consistent in this respect and that makes it diffioult for a
person to easily decide which conception of democracy is being
used. ~osukhin (1980: 8) refers to "special kinds of socialism
of a national type which appeared in newly independent nations
and which had "regional; religious or national" inclinationsl

It African", "Muslim" or" Arab" . Amongst these, Kosukhin (1980)
correctly points out that the interpretation 9f democracy is
marked by conflict at different eras of development. Ue cites

18
.
"-
"



the fact that early adherents of African socialism, for example
Leopold Senghor, openly'rejected Marxism-Leninism. He quotes
the fact that Senghor's doctrine of "Negritude" or Africanness
was based on proving that the theory of classes and the class
struggle oannot be applied in Africa. However, in his last work,
while he still rejects Marxism-Leninism, he concedes that African
socialism should borrow socialism from the East and democraoy
from the West and assimilate these in an African way. If
Kosukhin's observation is corr~ct it means that African socialism
embraces both capit~list and socialist principle~ and

,\
that the-

interpretation of democracy should be sought within this
context. In this, regard 0 'Silveria concludes that African
socialism does contain both capitalist and socialist principles~
private investment from capitalislnj and from socialism, belief
in economic planning; democratic centralism by means of a single

,\j

party machinery and the b~hefits of rapid econom~c and industrial
growth thrvugh mass participation and mobilization. According to
Kosukhin the insistence by Afrioan leaders that African socialism
refl~cts the traditional African past is nothing more than an
';dolization of "the past golden age where everybody was equal and
there were no divisions between the rulers and thp ruled or riofi
and.poor" (Kosukhin 1980: 86).

We turn now to a discussion of the confliot between individual
and community in ESa. We said above that this conflict can be
traoed back to the conflict between Marxism and capitalism. I
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want to show that Nyerers seemingly endorsed such principles as
1(/

individu~tity in liberalism tnt condemned the excessive coercion
in collectivism on one hand and the selfish competitivenes~ of

\\

capitalism on the"other. Also what I said above:;that African
"socialists claim that their philosophy of Afrioan socialism is

i~1fluenced by neither Marxism nor capitalism, is rejected ':by
writers - stioh as Klinghoffer (1969i~ Leatt et a1
Morrison (1976). These writers maintain that African socialism
is influenced by both Marxism-Leninism ~nd oapitalism. For
example Leatt at a1 (1986) observe that! one of the features of
Marxism-Leninism whioh makes it appeal t'z>Afrioan socialism is
its ooncept of community or collectivism. African socialists
oondemn capitalist individualism beca.use of its oruel
competitiveness (Leatt at a1 1986: 160; K1inghoffer 1969). For
example in his essay "Education for Self-Rellance", Nyerere
(1968) says:

This means that the education
emphasize oooperativ~ endeavour
advancement (Nyerere 1968, p. 12).

of Tanzani~ must
not Lnd i.vI'duaI

flere Nye~ere explicitly condemns inoividualism. As already
indicated Nyererecondeni~s such aspects of individualism as £he-'

selfish accumula.tionof wealth, cruelty, cOlnpetitiv$o~ess and
-; )

exploitation, in contrast to what he regards as the ideal
soc~.list principles of the tr;;,:'d.tiohalAfrican pa:st.

u
On the

other hand Nyerere ancl,his advocates reject the excessive
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collect~7ian in Marxism-Leninism be6ause of the suppr~ssion of
th~ individual and ie.l::'. aanot.i.ortingof vio1enoe.

There is a. difference between individualism and individual" v.
The idea of individuality reoognizes the uniqueness of eaoh
parson and the importanoe of respecting the dignity of the

c:

individual. It is not the same as individualism in the sen~e of
selfish egoism (White 1980:63). Perhaps NYerere defends
iadividuality, but i~ still mistaken

,
in s~pordinating the

,

indiyidual to the oommunity. With regard to ooer ion and 00-

operation, another example of confliot between individual and
community can be found in Young's (1882) observation.

Young (1982), in a pascage which describes self-relianoe or self-
management experiments in Tnnzania, Mali and Guinea. says that the
objective of self-reliance is two-fold; the emancipation of the
worker and the effioient organization of work for the benefit of
the oommunity. He says~

Nyerere aims at a truly socialist society where no one
lived on the work and produce of others, where the
In!:lj or means of production and exchange are owned by the
peasants. (Young 1982:19)

As Young continues he seems to stress the element of the
p:!:'ofi.tsover the emanoipation of the individual.

In Algeria in 1968>
self-management, but
yields profits

BoumedienIle declared "We are for
a viable self-management that
that result in an efficient
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,
org:.mization of ).:lorkand an increase in production. To
libe~~te the worker is revoluttonary, but to
produce is of necessity". (Young 1l)82: 19)

According to Young the objective vf salf-feliancs is to
for ~hA e~~ncipationstrengthen human resources and the concern

of the worker must not be emphasised at the expense of etfioiency
and organization. According to Younl's observption it is
possible to emphasize either the emancipation of th~ worker or
the efficient organization of work. "0~ler, he also obseives
that where people work under demooratic anditions, where they
are allow 1 freedom of speech and decisio! making, such freedom
is likely to increa~e both their morale and efficien~y which
would also ~esult in profit. Young says such an experiment was
actually carried out successfully in Algeria. The objective was
to increase work~r participation and morale. Tne conditior.s:of
labourers or workers were changed from that of sea,aried workers
to ~that of active partners. They were regarded as active
partners in production (Young 1082:21),

Here cooperation rather than coercion was elioited and the
labourer.s· conditions were improved at the same tille as
efficiency in production increased. If Young's obs~rvation is

adopted t.he two-fold objeotive of self-reliance: the
emancipation or freedom of the worker and the efficient
organization of work, would correspond to respeotively both
individual and community development envisaged in this research
report.
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Thus the disou~sion of the basio tenets of Afrioan socialism and
the exploration of the concepts of demooraoy, comm.unity and
individual emphasize that adherents of Afrioan socialism were
co~mitted to some kind of socialism whioh wanted to marry the
idea of eastern corporate d~moQracies"with the liberal idea of
individuality. The role of ~ducation under the above context was
to maintain and promote development in the Afrioan socialist way.
We shall return to this argument in Chapter 5.
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THE CONCEPT AND PRACTICE OE ESB IN TANZANIA

We learned in Chapter 2 that the concepts of both African
socialism and self-reliance ar.ea culmination of the struggle for
self-identity by the African peoples. As such both concepts
inform the eduoatlon system whioh was known in Tanzania as
EdUcation for self-reliance (ESR). In this chapter I focus on
Tanzania's ESR in the light of what was said about African
socialism and self-reliance in the preceding chap~~rs espeoially
regarding the oonfliot between individual and oommunity. The

I

purpose is to show that Tanzania's education policy Sa not viable
in the sense of putting emphasis on the development of both the
individual and community which is being envisaged in this
researoh report. In the following discussion I will first
outline the background of Nyerere's reasons for embarking on ESR
and thereafter discuss its concept and praotice.

Even after six ye~rs of political independenoe Tanzania still
suffered from such poor sooio-eoonomio ~conditions that her
le~ders felt that some drastic steps had to be tfken to save her
from collapsing eco~omically. The Arusha Deola~ation of 1967,
from which also comes the policy of ESR1 was one of the steps
taken to improve the economy. The Arusha Deolaration was ~imed
at establishing an alternative eoonomic strategy of development

24



to the colonial development whioh had been followed hitherto in
Tanzania. With regard to education Nyerere issued the policy
paper which he entitled "Education for Self-Reliance". This
paper outlined a new direction for Tanzania"s education and
included a oritique of colonial education.

NYerere observed that oolonial education was not serving the
interest of the Tanzanian people, the socialist inti"'est of
African socialism. He said that education for all societies is
for the preservation and transformation of society's culture-
skills, knowledge and valu~s - to future generations of that
society. He oriticised colonial education for having inculoated.
wrong attitudes> for example instilling love of the personal
accumulation of wealth, regard.ing manual skills as 5.nferior to
cognitive knowledge and the domination of the weak by the strong.

I

He suggested that the education system of TanFania should be
desig".ed so that it served the interests of the whole p(('l~pleof
Tanzania instead of being designed to cater for the intere~ts of

\\
~ithe ~ew ruling elite (Morrison 1976: 255-258).

Let me now tUrn to the general and sp~cific objectives of
Nyerere's ESR. Nyerere (1968) states that the (general)
objective of Tanzania"s eduoation is to change Tanzania into a
socialist state. He says:

The education provided b~~ Tanzania for the at'ldent:3of
Tanzania must encourage the growth of the socialist
valueswwe aspire to. It must encourage the development

25



of a proud independent oitizenry whioh relies upon
itself for its o~n development. (Nyerere 1988: 74)

With regard to the individual pupil Nyerere says that there are
three things whioh must be enoouraged and these are an inquiring
mind, an ability to learn from others and a basic oonfidenoe in

;

the individual himself/herself (Nyerere 1968: 74). From what
Nyerere eaYI3 WE!' oan see that the objeotive of ESR ~as the
promotion of sooialist values. However, the reference to
individual development needs some attention because as ~hapter 2
indioated we need to differentiate between an illdividual in the

;
colleotivist sense and an individual in the I liberal sense.
Nyerere's individual is the oollectivist sense of limited freedom
as described in Chapter 2.

However it should be noted that c91leotivism in African sOdialism
is nationalist and humanist. In that way it is different from
the collectivism of Marxism-Leninism whichlis seen as ooercive,
excessive and inhuman. This means that in the unterest of the
nation the main objective of ESR was to make the community'of
Tanzania self-sufficient in food and other sooial aspects; and
that it was going to attain this selt-sufficiency throu,h the
maximum use of its material and human resources without adopting
thorough Marxist-Leninist principles.

I turn now to the specific objectives of TanzB:nia's ESR1
followl) Morrison's (1976) account. These are to be considered
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within the framework of the above general objeotive~. First
Nyer~re suggested that primary sohooling was to be complete.
Accordingly Nyerere suggested a seven year primary course. In
this primary course emphasis was to be put on education whioh

Iupheld the needs of the community and skills whfichwould enable
the primary school graduates to earn a Ilvingl preferably in
their own community. Secondly, secondary schools were to be
integrated with community life and made reI'evant to it, instead
of being designed to be a preparation for tertiary and university
education. Thirdly: syllabuses were to be altered sa that
examinations included teacher and pupil continuous assessment in
order also to assess the development of pupils' power to reason.
The underlying aim of these specific objectives was that ~rimary
school education was to 6e a complete programme. Accordingly,
the age of entry to standard one was to be raised from 5 or 6,

"iears to 7 or 8 yea.rs so that pupils would be more m~tured to
enter the world of work on completing their primary school
education (Morrison 1976: 259-271),

I will fully evaluate the above general and specific objectives
of ESR after examining their implementation. For now~ let us
take a glance at these"objectives. What emerges is that they are
opposed to both individualism and capitalism. Basic to both
kinds of objectives is a clear condemnation of capitalist evils
such as exploitation~ selfish individualistic attitudes and
inequality of opportunity. But to be anti-capitalist does not in
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itself fulfil the objective of self-reliance, namely to improve
the conditions of life of the communit¥ or the individual. The
following discussion of the implementation of ESR is also based
on Harrison's account (1976).

The declaration of the policy of ESR was aocepted with mixed
feelings of surprise, enthusiasm and dislike. Some members of
the ruling Tanzania party were confused and worried while some of
the memoers were so enthusiastic that thsy suggested an immediate
nationalization of all voluntary agencies and closure of private
sohools. There were increases in the primary school enrolments
and graduates and it. was decided that the Standard IV examination
was to be phased out in 1973 to allow for the seven year
programme. The use of Swahili as the local language was
implemented as it was felt that English as medium of instruction
at both primary and high school continued to alienate primary and
post pri.mary graduates from the problem~ of the general
population. A quota system of entry into secondary sohool was
formed to combat competition, individualism and elitist
education. R"gional selection committees constituted by the
Ministry of Educat i.onpersonnel and school heads were established
for selecting secondary school ef~rants in an e~uitable way

, '

(Morrison 1976: 271-273).

The results of these reforms were both good and bad. Amongst the
b&d results of ESR there was a widen in, gap in education between
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the rural and urban classes. This meant that children of
privileged olasses of the town dwellers continued to enjoy
special educational advantages not shared by those in rural
plaoes (Mo~rison 1976: 277). The other undesirable effect of ESR
was that there was a gap which was created betweJn the expected
and reality with regard to education's potential as a social
equalizer. Parents of pupils from the poor masses expeoted their
children to climb the sooial ladder as they received education
but eduoatioD continued to be elitist anQ hierarchical. On the
other ha.nd, the reform introduced by ESR resulted in some
tangible improvements in the social system. Great progress was
made in the adult litel:'acy campaign. In 1967 a new Ministry of
Na.tional Education was created and made responsible for adult
education, curriculum development and formal edu~ation. This
gesture resulted in great impl:'ovementin adult literacy. The
assumption was that literacy was crucial for the inculcation of
needed attitudes and skills for developing and stimulating
political consciousness supportive of socialism. By June 1973,
about three million adults were enrolled in literacy classes
(Morrison 1976: 279).

The above results of ESR illustrate the problem.s which I said are
inherent in policies based on African socialism. These are the
same problems of the collsctivism and individualism in African
socialism which I noted in Chapter 1. Before I oomment further on
these problems let me mention that I concur with Morrison wb~n he
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says that Nyerere"s suggestions are not a radical departure from
the recent practice of many countries in the west and elsewhere
of moving away from past social values such as relying on formal
examinations b~jng practical work (Morrison 1976: 256), The
reasons for, and the implementation of ESR, as it shall be shown.
were rigidly based on the context of the Arusha Declaration which
adheren~s of African sooialism said was a decidedly socialist

instrument. The main problem with the Arusha Declaration"s
development strategy is that it was considered by its
implementers as a panacea to all Tanzania's ~roblems. What I
want to point out here is that Nyerere and other adherents of
AfTican socialism seem to have been deeply committed to their
ideology in such a way that they glossed over some problems. One
of the problems which results from being over committed to a
particular ideo~ogy is that YOU deprive yourself of adopting even
what could be useful from other ideologies. For example we
distinguished a person"s individuality frbm individualism and
highlighted the emphasis on non-capitalism of collectivism. The
other problem is that you try to defend whatever is in your
ideology on one hand. and, on the other, you condemn whatever is
outside your ideology. With regard to ESR I think the problem
which Nyerere overlooked was that his concept of the individual
was subordinated to that of community in the manner outlined in
chapter 2. A background to Nyerere's idea of ESR might
illustrate the above point about individual and comnunity in
African soola~ism.
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It is important to note that Nyerere's ESR is not his own
original idea. It was influenced by socialist countries of

'/

Eastern Europe, Asia and Cuba whioh had adopted work-oriented
education similar to Nyerere's ESR (Morrison 1976: 260). A~ is
usually to be expected, some of the problems which these
countries faced were found to recur in Nyerere's ESR. It is
therefore argued that Nyerere would have utilized the above

\ \,

countries' experiences if he were not dogmatically op~osed to ~he
Marxist-Leninist position. What happened in the Soviet Union,
for instance, was that the combination of education and work was
found to be r~inforcing political dissatisfaction and dislike of
nanua t Labou r , Parents complained and said that the quality of
their child:t'en'seducation was beQoming poorer and poorer because

classes. But these efforts, coupled

In China too there has
in the direction of

I

of this di$advantaged 'I

with the shortage of

of the half-work half-study programmes.
been a great revolution in the schools
vocationalising them for the benefit

manpower and increased demands of industrializatipn~ foxced these
reforms to a standstill because the living conditions of the
general population wer~~oteriorating (Morrison, 1976: 266), Thus
the discussion of the general and speQific obje~cives of ESa and

','_-" ,

their implementation show that the.ooncept ~nd practioe of ESB is
/- "-

similar to Marxism-Leninism in ~_~) respects but his overall
strategy is strongly nationalist and blended with some "liberal
humanitarianism", to usp Morrison"s words (Morrison 1978:280).
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In this chapter I have been trying to show that Tanzania's
('~ncept of ESR is not viable because its basis is 'African
\,}--)
socialism-which underates individual development. This fact was
illustrated by the examination of its general and specific
objectives of ESR. Thes.e in fact are the seme objectives as

U
those of fostering the values cf AOriean socialism. In particular
I tried to show that the concept of ESR as based on the
principles of African socialism is such that its concept of the
individual is of limited freedom or autonomy a:ad that its
individual freedom or autonomy is subordinated to fr~edom, or
autonomy of the community. Such a conL~t of the individual is

\_i

not conduoive to the respect of a person's individuality and
autonomy which :t say ar~ an important c<?JI1l?onentof a viable

.. /;.:,(,

notion of ESR. Ironically Nyerere's reas'dnsfor ESa also <3eem to
favour development of a parson's individuality bat his
engrossment in African socialism militates against his efforts
towards such an ideal.

Fjnally the overall evaluation of the conoept of Isa that is, its
justif:{cation, objectives and educational p~actibe in Tanzani~1
and that the Tanzanian model is not a viable not Lon of ES.R'~will
beoome clear when we consider a viable notion of ESR in Chapter
5. But before that 1et ~s turn to Chapter 4.
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CHAPTER 4

THllYIABILITY OF THE NOTION OF EDUCATION FOR SELF-RELIANCE IN THE
CASE OF SWAZILAND

Thie chapter discusses the aims of education in Swaziland in
order to determine how these can be adopted for a viable notion

of ESa. It is a similar discussion to that on education in
Tanzania in Chapter 3. It ,\ .attempts a conceptual anaIveds of tho
aims of eduoation in Swaziland, their objectives and their
implementation. I introduce the discussion by presenting a short
general~background of Swaziland in order to give a clear

'\_,J
perspective to the aims of education in Swaziland.

The political system of Swaziland is based on the T.inkhundla and
Lib"Ir.:dla constitution (roughly local community councils and
appointed members of parliament). Previously, it was based on
the Briti~h constitution which King Sobhuza II suspended in 1972
because, he reasoned, "it was not suited to traditional Swazi
life", After a long period of the King's sole rule (1973-1977)
elections were held on the basis of this new constitution, oalled
Tinkhundla and Libandla (Booth 1983: 68).

The main fe,r'tureof the Tin'thundla and Libandla is that it is a
traditional constitution which, in the same manner as 'tanzania's
African soC'ialism, is premised on the assumption that tradit~pnal
pre-coloni~l African societies were cla~sless and democratic.
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This trend to traditionalism is also reflected in the education
system of Swaziland. It was mentioned in the case of Tanzania
that some families resisted beinl moved into new village
settlements, because of this traditionalism. In Swaziland too
so~~ famIlies are reluotant to move from their original plaoes
for Rural Development Projects including the building of schools.
since they believe such movements would disturb their ancestral
spirits.

I
Booth (1983), in a passage which describes the education system
of Swaziland after the country obtained independence. says:

Bet~een 19B8 - 1977, the number of schools in Svaziland
were doubled. However, by 1980 education had only
produced a sufficient number of graduates to form the
elite. Attempts by the Swazi ~iddle class to
Africanise were frustrated (Booth 1983, pp. 58-81).

According to this quotation Swazis expected their conditions to
improve after independence as they were go&ng to take over many
jobs which had been hitherto occupjed by fore~gn people.
How~ver, they were disappointed as these jobs proved to be for
the few who also exercised political power.

Besides this expansion of schooling between 1968 and 1977 the
government also initiated a series of education reforms and said
that education should be work-oriented, both in primary and high
schools. Compulsory primary edut.a t Lcn for the children was
envisaged by 1985 and there W'3re plans te build specialized
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institutions to cater for agrioultural, technical and vooational
education. Most of these objectives WErre aohieved. For exa.mple
the following institutions were built: Agricultural Colleges:
Luyengo and Nhlangano Farmers' Centre, Technical and Vocational
Colleges: t.heSwaziland Collegp of Technology (SCOT) and Gwamile
COJrllneroial and Vop.stional College. CVOCTIM)

In another Swazi document, ..Reform Through Dialogue" (1985), King
Sobhu.za II (1933) is quoted as having stat.ed t~e aims of Swazi
education as:

{i)
(ii)

making the individual a ureful memb~r of society;
(:

i\

incuioating the patriotic spirit amon~ the youth;
(iii) r-ende rLng of communal services;

(iv) promotion of continence; and inculoating respect
for lawful authority. "Reform Thrpugh Dialogue"
1985, p. 59) ~

The same document, .,Reform 'l'hroughDialogue" (1985) > also states
that:

The education system uf Swaziland should explore the
pupils inclinations and capabilities in order to
develop them and ensure that each child will sucoeed in
nccordance with his/her talents
Swaziland believe that education is a

The people of
1\fundamental to~l

in the building of the individual and the 0ountry.
Usually, there is R conflict of what comes firstl the
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"country" or the "ind1\1'idua1", In order to get a
better perspective, it is important to note that the
e~ucation process is meant to develop the individual
persun so that the individual in turn is ~ble to

'contribute effectively to the development of his
community, fot +he benefit of the entire society and
the country. "1\ Reform Through Dialogue" 1985. 81)

As we look int.othe above aims of education in Swaziland; I want
us to f~cus 0n the two concerns of education: the individual and
the community. T think these concerns are fundamental in
eduoation systems of many societies, as we have already seen in
the preceding d isousaLon in this resea~~ch report.

What can be initially noted from the above quotation is that the
aill1E~ of education in Swaziland, ltke those of Tanzania, also
interestingly mislead us to believe that they emphasise the

Idevelopment of both the individual and the communfty,
')1

Reference to individual and community resounds in all three sets
of aims of education in Swaziland, those stated by King Sobhuza
in 1983, those stated in the IlIlbokodvoManifesto (1972) and those
stated in "Reform Throu~h Dialogue;' (1985) by the National
Education Review Commission (NERCOM).

However, a closer examination of the refe~enoes to individual and
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community, leads Lo a revelation of some inherent constraints in
the aims of education in Swaziland. As can be expected sorue
constraints are similar to those we found in the aims of
education in Tanzani8.. These constraints I)ertain to the conflict

\ _'\

between\ ..hdividual and community; and how each country envisages
to resolve it. In the case of Tam~ania' s education Nyerere and
his advooates sought to resolve the confliot between the concepts
of individual and community through African sooialism, a step
whioh we found was not without prob19ms.

In the case of Swaziland the envisaged edupation philosophy
through which to reconcile the conflict between individual and
community is not explicitly stated, However~ what can be
inferr,d from her aims of education is that Swaziland seeks to be
democratio in her approach. While the aims of education stated
by King Sobhuza II (1933) stress the usefulness of the individual
to community and loyalty to her king "making the individual a.

useful member of society", The other two sets of aims make
reference to: "educaticn is an inalienable right of every
citizen" and U '3.t"educa.tion must be democratized", that i!ll
making educat tona I faciliti.es accessible to· possibly all ohd Idren

I

of school-going age (Universal Primary Ed~cation [UPE]).
However, the reference to the development of the individual
makes one suspicious when it is coupled with such statements as
"education is meant. to develop the individual for the benefit of
the entire ~ociety". Such statements make one realize that
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ultimately the ra.'t.:'ionalefor education is that it benefits the
entire society. I am not saying that this is a wrong aim. What
I am saying is that the individual must not be overlooked. The
following review will hopefully reveal that the aims of education
in Swaziland are also ultimately such that more emphasis is put
on the development of the community than on the development of
the individual.

The NERCOM (1985) states that the efforts of democratizing
education in Swaziland continued to produce ill-prepared pupils
or frustrated school leavers. These pupils were frustrated
because many of them were ill-prepared in term~ of acquiring
skills and knowledge appropriate for the world of work in which
they found themselves. Many of them could not even finish t.heir
schooling. The NERCOM observes that the reason for the failure
of such democratization of eduoation was that the emphasis was un
acce~s to schooling nhich ignored amongst other things
individuals' abilities and limitations. This meant that the
education system over emphasized academic skills and ignored
other talents which the pupils might possess. Th~ NERCOM thus
fetlt that emphasis should shif-G from UPE per se to broad-based
and divergent primary education to cater for a variety of needs
of pupils (NERCOM 1882: 62)

Ginindza, (1991) which [
recOlri~endationsof the NERCOM report. She notes

makes soms comments are aimed at
~urthering the
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thaL the steps of th~ proposed democratization of education were:

(i) to improve acoess to educational facilities so that the
target of UPE was reached by 1985.

,ii) the curricula of schools were to be revised to be made
relevant to the\cultu,l'e» of the Swazis.

\ i·'·'(Ginindza 1981, b)

I agree with the findings of the NERCOM that th~ ~.phasis merely
"

on access to educational facilities was bound to fail and also
agree with the NERCOH'S recommendation that tho emphasis must
shift from mere UPE to broad-based or pupil--centred education.
But I still think that putting more emphasis on the good of the
community than on the good of the individual might be ana of the
causes of the apparent fa.ilure of the education system.

A conceptual analysis of the aim of equcation as access to
educational opportunities for all pupils r0veals that the
emphasis here is on the quantity e~Jf~essed by the word "all" and

//

not necessarily on the "qUalitY"~f the individuals, t;txpressedby
"the variety of tn~~r

))
limitations" referred to by the! NERCOM in "Reform Through
the words innate capabili ties and

I)i,alogue" 61) . Such an eduoation system probably f.ailed to
produce quality, since quality was never contemplated. Also the
concepts of democracy and statements such as "education is an
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inalienable right" are not reliable terms because of the variety
of meanings they can adopt, depending on particular

I
I

circumstances. For example, we have seen that th~ word democracy
)

in African socialism is used in the collectivist African
Nationalist sense and differs from Marxism-Leninism"s
collectivism. Similarly individual freedom as implied by the
statement "inalienable right" can either mean limited individual
freedom of eastern corporate democracy or the freedom of the
western liberal democracy as described in Chapter 2. We need to
determine which of these concepts pertain to Swaziland. A
further discussion of the &ims of education in Swaziland might
help us declde.

In Swaziland the concept of education for self-reliance is not
explicitly stated bu~ may be inferred from the various statements
on education reforms since 1968.

Education is an inalienable right for every citizen to
r ece i.ve to the best of his/her abilities. Education is
to produce enlightened and participant citizenry (INMM,
1972, 26-28)

The Ministry of Education responded to the above aims mainly by
trying to lu~h~ the curricula relevant. It established the
National Curriculum Centre in 1973. More schools were built so
that access to education reached over 90% of the primary school
going age. The teacher education programme wan a.lso improved.
Entry qualification were raised, from Junior Certificate to 0'
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Levels from 1985. A new B.Rd. primary programme was introduced
at the Univ~rsity of Swaziland to train a new quality of
teachers.

Summa~ising these reforms Ginindza says that the system was "54%
inefficient with a hi'h drop out rate. onlYf16% of primary

mana,ed to complete in the pres~ribed 7 yearsschool graduates
More thah a quarter of the children who graduated from

primary school cannot enter secondary school. 98% of these
children who enter school do not reach university lev.e1. A very
large number of the stUdents dropped-out (;~ formal education.
These children do not have the essential knowledge and skills to
survive and compf.~'ein the rapidly modernising society" (Ginindza
1991: 6-7).

Ginindza (1991) points out that the aims of improving the quality
of the school curriculum and that of teacher education
gave necessity to the improvement of the internal efficiency of
the system (P.S), From the above the aims of education for both
individual and commun,ity in Swaziland J were not successful as far
as they did not have good examination results. ,But as mentioned
earLi er-a deeper conceptional analysis would reveaI :more f aeta
than the above.

If we focus on the specific steps towards the improvement of
education which the Ministry of Education (MOE) undertook) for
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example, UPE by 1985; can we say which of the two concerns
bet~een individual and community which mostly motivated the MOE
to embark on the educational reform? If the ai1l1was to improve
the quality of an individual, for instance, does on build more
schools and forget about th~ quality of the teaching material
inside the olassroom? Alternatively if all children are
accommodated, does the quality of eduoation which they receive in
those classrpoms automatically improve? We know for certain that
the quality of education depends, amongst ot~er things, on
teacher-pupil ratio, and on the m~thod and content of the subject
matter. This includes the evaluation methods. classroom
equipment, school administration, and the total school
environment. Perhaps this is why after analysing the report of
the poor examination results and the aims of education reforms as
outlined above, Ginindza says that the next obvious step for the
MOE was to improve the internal efficiency of the (education)
system ( Ginindza 1981: 4).

The point I want to make is that the concept of the individual in
education in Swaziland is such that a person's freedom and
his/her needs are undermined in comparison to those of the
community. Even though Swaziland did not develop a whole theory
of ESR its system suffers the same defects of eduoation as in
Tanzania, probably because traditional attitudes are collectivist
and opposed to the good of the individual.
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! ,

From the above discussion we can determine if a viable notion of
ESR could be introduced in Swaziland, It is true that the
i.mpression given by the poor examination results as described
above, is !~hat we need to do a lot of work. I think that the
steps taken towards improving the interna.l efficiency of the
education system are appreciable. I also think that we need to
evaluate and assess in a more rigorous way our educational aims
and reforms ev n before we start implementing them. Most
importantly we need to be clear about both the general and the
spec i f Lc goals and their implications if we are ~o avoid adopting
irreleva.nt goals. We have seen above how the aim of UPE proved
it could be contrary to individual development if not carefully
analysed.

The question why educational, reforms fail will be addressed in
Chapter 5.

The pr~ceding discussion of aims of education drew our attention
to the fact that we need to analyse carefully the conoep~~
involved in these aims. The aim of universal primary educ~tion
for all, for example, can be misleading. It can mean that all
children attend school by a stipulated year without indicating
the internal efficiency or inefficiency of the schools. Although
the publishing of such an aim would satisfy the general public
and the politicians, if most of those schools attended are so
poor inside regarding fu~niture. books and other teaching
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materials to the axt&i'lt th:!itthere is hardly any education
received then the aim of UPE would not have bean achiev;_;vj.This
could be the case in both Tanzania and Swaziland. However it is
encoura~ing to note as we have done t~at in both Swaziland and

;

I !Tanzania some efforts were made to""tll!'trs;improvement for example
eliminating un~Qual educational opportunities.

/~

the oontinuation of these efforts and their fUl"therct:evisionand
aCcess With

thorough conceptual analysis a viable notion of ESR could be
introduoeq and realised in both Swaziland and Tanzania.

It is evident that improved educational_~olicies are difficult to
achieve but it is encouraging to know that some progress is being
made. However ( ")

~;._(j must be stressed that those engaged in the
pursuit of educational research with regard to improving aims of
't;jucationshould also be aware of the shift in the value attached
to education which goes with the progression of years. Of the
aims of educatiofi in Swaziland Booth (1983) say~:

As was true in all parts of colonial Africa the surest
means to upward mobility was recognised very clearly
early in Swaziland. Mission s~hools first primary

/ then secondary were the earliest to be established and
plaoes in them were coveted ....he (the King) opened the
first Swazi Naticn{;L IjJgh School in 1931. ...dedicated
~i!heUnive:tsity College of ~wazil/;d in 1973. ....By the
l\
i<late 19509 92 peroent of those completing seQondary
education were employed in the cities (Booth 1983:57),
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But Booth also records that after independence in 1.968t~....-'ims
(-; (\ 'l_\".;; --'~>,

of education in Swaziland put heavy emphasis on mass educa.,~,J;.hn.'>,

"It is the right of every ohild to have acetess to education,
asserted the Third National Development Plan. Its goal was to

This aim
achieve universary primary education by 1985" (Booth 1983:56-57).

!

in this ~esearch reporte.ccording to the analysis
emphasises individual development. But when Booth describes its

i:';\ '

implementation 1 the rap~d construction
i,,\

of schools and the
Lnor eaae in the intake of schools and colleges she says that the
aim was to meet~national manpower needs (Booth 1983:57). Hei it

that the other. aim of education was cd\m.munity
development. Acoording to B00th the efforts fof pursuing these'
aims of education succeeded in }producing only an elite oLass who
were equippei with inadequate management skills and knowledge.
What I want us to note here is the shift of emphasis in education
which revolves around individual and community. The implications
of these aims of education~ I think~ is that the education policy
makers were probably not aware of the shift in em~hasis nor was
it carefully analysed and recognised accordingly, hence the
appa:teC~ failure (Ifthe aim. It is for that reasoa that I posit
the two-fold obj«ot Ive or aims of educatLoa : individual and
community developruent to be simultaneously engaged.
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T.QjlARDS A YI~;~LB NOtIUN OP EDUCATION FOR SELl-RELIANCE (ESR)
),.

In this last chaRter a general assessment of the aims of
education i& made with a view to arriving at a viable notion of
Education for Self-Reliance (ESR) .
main points of the arguments in'

I st rt by reviewing the
the preceding chapters.I I

Thereafter I return to the central argUment: a viable notion of
':;/

ESR should pursue a polioy which puts greater ~~phasia 6n the
individual than Nyerere does, and this should be done without
undermining the "good" ofr the community.

/,
"

Chapter 1 introdub~ the main issues; first that the concept and
praotice of ESB in- post-oolonial Afric-an oountries put emphaf'lis;

, : C~/

on the deve Lopnent of the oommunity which I have olaimed rli)suhl~d
in the undermining of individual development; second that the
ooncepts of ESR and self-Y91ianoe are based on African socialism,
as explor~d in Chapt.er 2. T'..Dere it emerged that Africar,
sooialism is a type uf nationalist socialism which its adherents
claimed is a "demooratic" institution, in the saIDemanner as in
pre-colonial African societies. its adherents further
sugges~, African socialis~)is an ~de3.1forn of government which

I

1i..llstbe returned to. However, the ~:lCplorationof the con~ept 'of
African socialism~n Chapter 2 revealed that its hlain problem is
ignoring the issue of oonflititbetween :i.ndhridualand community;
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a tendency which is apparently prevailing in newly independent
African societies. Chapter 3 explored the concept and practice
of ESR in Tanzania~ and Chapter 4 the education system in

.1 Swaz i land. What emerged was that whilst the rhetoric in both
countries is about education for ipdividual development and

u

access af every child to equal eduoational opportunities, in
practice these aims are not pursued nor aohieved, A cause of
failure, it was argued, probably lies in the failure by leaders
of these countries to car"fully examin" the concepts before they

I

i
Iare implemented.

it was also found that these educational reforms could be wrongly
embarked on with ehthusiasm motivated by wariness towards
individualism and capitalism on one hand and Marxism-Leninism on
the ather. Whi 1st on this point of enthusiasm, ~17erere'e ESR
s~ems to have been further oonfused by his efforts at reconoiling
oollectivist values with individualist values. Nyarere's
colleotivist values are exemplified in Chapter 3 when he say.
that Tanzania's p.ducation should be designed so that it meets
the neads of the wide~ population instead of being designed for
the needs of only a few individuals. Howevef;, as already noted
in the precel'ing disoussion, suoh aims of education ~ould not be
achieved be~ause of the defects we sa~d are inherent in African
socialism. I ha~e been focussing an the defectm rp~arding the
eoncepts of indiv idua 1 and OO;,lIl1uni ty .
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My claim is that a reconciliation between individualist and
oollectivist values does not necessarily endorse capitalism and
socialism. In this ohapter I will show that a oommitment to
education as individual development does not necessarily endorse
individualism and capitalism and can be compatible with
oollectivist values. I will show this by exploring White's
argument in his The Aims Qf Education Restated. (1960)

Let me start with my proposition that a viable notion of ESR

should embra.ce both individual and community development. Fer
White the pursuit of individua.l needs and those of the community
are ex,pressed as •the ~ood of the pup iI" and "the good of

society" (White, 1982: 23-60; 61-63>;, Th@ terms "good of the
pupil" and , I"good of society" in thi\~ res~archl report can be

'.,\

explained in the preceeding chapters.
land c~munity needs as

But what is interesting
\\

respectively equated to individual

here is that foi White the good of the pupil inciudes the good of
others - respect for persons, personal moral autonomy) and the
idea of a cooperative rather than a competitive individual.
Sometimes White uses the term "pupil's well-being", "A pupil's
well-bei~lg is connected with such virtues as stetus, a good job,
happiness, individuality, self-realisation ano personal autonomy"
Whit 1982:27).

The way of preRsnting individual and community in White'G
tre~ ment may be initially seen as avoiding the conflict between
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the two. However, this impression is soon dispelled when White
explioitly discloses that pupil-centred aims of education
oonfliot with economic aims and that this oonflict is there
whether it is in an individualistio capitalist sooiety or
socialist totalitarian society. For example, White notes that
the pupil-centred aim conflicts with the eoonomic aim in that the
eoonomio aim requires specialized knowledge and skills fcr the
greater mass of the~opulation and basic knowledge for a selected
few because a broad view of education for the masses may be
oounter produotive to the economy. Another example of oonflict
is in the dispositions the two aims encourage. The pupil-centred
aim promotes reflective thinking, the economic, ready obedience
to authority (White 1982:62).

Also a fact related to the above is that an analysis of the above
conflict can easily reveal the different position or backJround
principles between individual and community.

,
Fo{ example ready

obedience to authority ~ay indicate totalitarianism which is
characteristic of doctrinaire socialism; and the promotion of
reflective thinkin~ may indicate a commitment to individualism
and capitalism. But most interestingly the analysis oan help us
see how to reconci19 what oan be considered as defensible
principles of both individualism with collectivism.

White, for example. first differantiates between certain values
within individuRlism and then evaluates them. For example he
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cone' zms minimalist morality and extreme autonomy in
individualism. He regards these as indefensible. Secondly he
examines the aim of education as citizenship. He notes that this
term can be uliledas a disgui~e "for blind obedience to a ruling
elite or a chauvinistic attachment to one's country as a nntion",
Such citizenship as an aim of education must be rejected,
suggests White. (White 1980:107), Thirdlv, White rejects the
Platonic idea of education; the idea that only a few people, the
elite class, should receive a rounded synoptic kird of education
and that the greater mass of the population should receive a
specialized type of educat.ion which would fit them to their

I
.1

various stations of life:~

My coromunts will be directed to moral autonomy and citizenship as
aims of education because I think these better illustrate my
point. I want to use moral autonomy as roughly equated with
individual development; and eduoation for citizenship equated
with community development. I am aware that the concepts of
morality and citizenship both entail community or social values.
As such the objectiotj1'to my arrangement would be Iprobably that II

do not have concepts representative of individualism. My reply
to the objection would be that I am only following White's
approach of situating the confliot not in between the opposite
cam~s of individual and oommunity but within each of them. I

begin with moraJ Butonomy. Whi te, in describing the <; aims of
moral education. says that these include making children
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sensitive to the rights and interest~ of other people, disposed
to keep their promises ~ld not to injure other people. White
says that these ~ims are to be related to economic aims. White
reviews and rejects some of the suggested ways of relating
econom~c aims to moral aims is to adop~ a minimalist moralist
view o~ a trimmed down view of morality which a pupil would
pursue with his or hal'private ambitions" '...pupils should be
given a minimum framework of rules and then enoouraged to live
for their own private ends". White rejects this view and s~ys:
"'rhis morality iSl appropr late to a capitalist society" (White
1980:62-70). The second way of relating moral and economic aims
is in universal moralit~ that is treating all nen including
onesalf equally. White rejects this view because he says it is
unrealisable. The third way suggested is concrete moralit~ that
is, localizi~g one s moral life with small-scale community.

I:
'II,

Again White ~:ejeots this view and says that.the danger with
Ii
Ii.concrete moral:l.ty is collective egoism or a tendency to exclude

those outsid~ th~ small community. White concludes that the
most important question behind these modes of moralitycis how to
relate them to personal moral autonomy (White 1980: 70).

White na intafne that Ittoral autonomy is a necessity for an
individual b~cause we live in a world of
that in particular situations ..moral rules may prescribe different
courses of action. The autonomous agent tries to resolve his/h~r
conflicts within an integrating system of beliefs both at
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personal and at moral level. I will come back to this issue of
moral aims in my final assessment of ESR. Before that let us
turn to citizenship as an aim of education.

With regard to citizenship as an aim of education, we said that
White rpje~ts certain notions of this aim. But this does not
culminate in a complete rejection of citizenship as an aim of
education. The key word in ~education for the state" is the
ter.m "state" which "'hite says may have different meanings. White
observes that £1;atewith capital "S" may refer to a supra-
personal entity which goes not exist but which may be used py
those who hold power to trick people into believing that such an
entity exists; White also says that there is also "state" as a
small-scale community. The third conception of state is "stste"
a~ a form of oommunity. It consists of individuals and families
ot those groups who sometimes work oooperatively and fraternally
fd.:rshared ends ( White 1980: 111> White suggests that the aim of
ed~cation for citizenship could be pursued with the third view of
sta.\~ein mind. In this connun ity moral autonomy is realized as

.\
\1
'\the \Pupil sees himself or herself fraternally cooperating for

certain shared endn (110). For this kind of state White
recommends a synopti6 kind of education for all the people in
contrast to Plato's speoialized education for the ordinary people
and basic rounded educaticn for a select few who will comprise
the ruling class.
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Let me now compare White's aims of education with these of
• (;;'''i~

Tanzanla'-s ESa and those of Swaziland. I want to show that there
are some "similarities as well as difference~ amon~st these. But
more specifically I want to ~how that White's proposal .S better
than the eduoational\policies in these two countries. In White's

; }

argument, like in Nyerere's ESa and to sorueei ent in Swaziland's
educational policy, the following are condemned; selfish egoism
and exploitation, elitism and.inequality in access to educational
opportunities. For example, we saw above that White condemns the
minimalist moral attitudes because of their promotion of
selfish egoism which is characteristic of capitalist societies.
We have rejected such individualistic attitudes as the selfish
accumulation of wealth. When we discusseu lation in Swaziland
in Chapter 4, we saw that Swaziland also emphasises the provision
of equit~ble educational opportunities to every child with an aim
of improving the lot of the individual. These similarities can
be extended to citizenship as an aim of education. !n Swaziland
one of the aims of education is that it should produne an\::

enlightened citizenry to participate effectively in the country"s
affairs.

However, White"s proposed aims of education al~o show notable
differences from those of Tanzania's ESa and those of Swaziland,
especially in the way he analyses conoepts. In particulnr r want
us to observe his treatment of the conflict between individual
and oommunity. I have said t':,'~i> In i.1hocases of Tanzania and

53



Swa2iland the conflict between individual and community seems to
be ~voided and that this avoidance is undesirable since it
results in tha undermining of individual development. In
contrast White does not avoid the conflict. He carefully
addresses it. "not with the aim of eradicating it, but to contain
itO, White starts off by aoknowledging the fact that the

I
just between individual and' community butconflict exists n,\t

also within each of these apparently oPPosing camps. The effect
of White's analysis is that the conflict between them is not
exaggerated. In other words. White's approach avoids the danger
which I referred to above in the approach of Nyerere and other
adherents of African socialism ~f\trYing to reject whatever is

)\

outside their ideology by issuing su~tements which seemingly deny
\\

tha.t the conflict exists. I think thls is not only to exaggerate
matters but is also misleading.

When White discUsses the well-being of the );»)JPilhe ob~erves that
there is a conflict of aims even amongst those who uphold
intrinsic aims of education as important. For eXample, he
observes that whi.s there is a general consensus on education for
a good job) h~ppiness) individuality and personal autonomy,

//
,//

however. there is a conf:Vlct in deciding where to draw the line
between intrinsic and basic goods for example. Some people would
need such virtues as courage or physical fitness rather than
others for a certain way of life (White 1982:58). He goes on to
compare pupil-centred aims of education with econo~ic aims and
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finds that these conflict in various ~aYB. For ex~rop1e, the
cbjective of pupil-centred aims is to expand the pupil's horizons
in order to make the pupil be master of his/her destiny but an
economy oriented education would try to limit the pupil's soope
so that he/shB just fits his/her oocupational role (White
1980:61). White also observes that the pupil-centred aim
requires that the pupil be an autonomous planner of his/her life
and that this is not necessary to the economic aim of education.

/
He concludes that economic aims should be made su'ordinate to the
demands of personal well being (White 1980:67). From this he
takes the comparison to the moral aims of education and tries to
consider ~he relationship of moral aims to pupil-centred aims arid
to economic aims. He goes through the various suggestions which
are subsequently rejected - a compromise solution, minimalist
m01:'a1ity, uni.ver sal moral ity and concrete morality - and finally
settles on moral autonomy as a way of trying to oontain the
conflict, for reasons already stated above (White 1980: 93).

What is further noteworthy in White"s approach is that his
proposals on aims of education are not confined to particular
societies but apply to a wide range of these - capitalist.
authoritarian totalitarian, non-totalitarian and democratic. For
example he says that citizenship as an aim of education should
not be 8 disguise for blind obedience to a ruling elite in
totalitarian or non-totalitarian states~ nor should it be
chauvinistic attachment to cne"s country (White 1980:107). The
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last mentioned advice might be appropriate for discouraging some
African leaders' attachment to the conoept of African socialism.
For the above mentioned reasons I think a conoept of education
akin to White's aims of education would provide a basis for a
viable, revised notion of Education for Self Reliance, whioh
reconoiles the good of the individual with the good of the,
community.

r;_;

56



I'

ILl B L lOG RAP H Y

Babu~ A. M. - A~~~oialism or SOQialj~
AfriQa 2nd adition, Zed Press,, ,

( )

u London, 1981.
Bayu , 1.K. - Tanzania EXp~~i~ of Self

Relianoe: A possibl1,ty for the
Development of tte poct society.
University Micro-films
Internationals Miohigan U.S.
and 10tl~Oll, 1973 .

Blakemore and Cooksey
.... -

- Th~ SQQib',:'Qgy of Education for
Afrio__a.
Allen and Unwin " 1982.

Booth, A.R. II
1\n
II
'II:

SwaZiland: Tradition aod~~
SOlJthcrn At,.ti..Q.a..Westview Press,
England, 1983.

CQulsons A. - :r"mz~nia: Clarendon PrBss, Oxford,
196:2.

Court, D. - "The Education System as a ReBponse
to Inequality in T~nzania and
Kenya", 1976.

I,i

.-.::.\ Journal of Modern Afrjca,n Studies,
1976, June 14.

\

Crou6h, S.C. - Western Responaes to Tanzania
Socialism Aveburey, 1987.

Curle, A. .- E.d.u~..:t.Jtiberation. Great'

Britain, 1973
57



Makulu,_ H. F.

Morrison, D.

Nyerere, J.

Nyel'ere, J.

OYUgi'), W.O. et 5.1

Svendsen, K.; E. ( ed .)

White, J.

Wringe, C.

- Eduoational O~yelopment and NatiOIl
Building. SCM Press, Great Britain,
1971.

- Education' and Politics in Afri ca.!

The l'am::an ian .case. Hurst & 00.,

Montreal, 1976. I)

:ilL
- EreedoJll.and Davelop~. Oxford

University Press, 1973.
I,. \

- llJAHAA ES~ays on SQcialL~~ Dar e~
I.

Salaam, Oxford University Press,
Nairobi, 1968. n

(/

- Democratio Theory and Era.)hic~ in
/\ i(

J~ ,,;

Africa. Heinemann, 'po~; '.mth.

1988.
- Self-Reliant '.canaanfa. 'fanzania

Publishing House, Dar es Salaam~
1969.

- "Conceptions of Individuality",
(1

Brjtisb Journal of ~ducatiQnal
.s.tudies. Vol. XXVIII, No.i3,

! :, ,I

University of London, lC80 June Ihp.
173-184.

- The Aims of Education Restated.
Routledge and Kagan Paul, London and

\.

New York, 1982.

E.d.u.Q.a.tio.n..George, Allen and Ur. ;in,
London, 1984.

59



Ginindza O. B. CMtinuo\:s Aaee~~ment in the
~ext of SRaziland. A paper

"presented at ijgwane Teachers
College. September, 1991.

Government of Swaziland - "Reform Through Dialogue': Natir{:Jll
Education Review Comm.ission, 1985.

Government of Swaziland - "Towards a Basic EdUcation fot' All"
A POlj.O,;~ pape;;:,.Mbabane, Swaziland
1990.

Government of.Swa'zlland - T_lte ImbokodyO jJationaL.J.1.QY.1tmrmt.
Manifest.o: Philosophy and Policy.
Mbabane~ 1972.

Hirst, P. H. - "Liberal Educry.tionand the Nature of..
Knowledge", In: Eduoation ano·the
~e~, Dearden et
al., Routledge and Kegan Paul,
~pndon pp , 393-414" 1972.

l:.osukhin,N.

- Soviet Perspe~y~ on Af~ican
Socialism. Associated U~iversity
Press, Crowbury. New JerJey, 1969.

-. Reyolutionary DJ'mQcraQY in Africa.

Klinghoffer, A. J.

Leatt, J. et al
Progress Publishers, Moscow, 1980.

- Co~heDding Ideologies in Southern
~~. David Phillips, Cape Town

/'

and Johanneebu'tg ..1986.

58



Yeager, R.

Young, C.

- Tanzania: An African Experiment.
West View Press. Colorado} 1982.

, \

- I.d&1l ogy ..an.d_Jl.e~~e1vt131.<m.i'L...in...Aftio.a.

New Haven. Yale University Press.
1982.

(

60



o



Author:Vilikati AV
Name of thesis:A critical examination of the concept of education for self- reliance with reference to Swaziland

PUBLISHER:
University of the Witwatersrand, Johannesburg
©2015

LEGALNOTICES:

Copyright Notice: All materials on the Un ive rs ity of th e Witwa te rs ra nd, J0 han nesb u rg Li b ra ry website
are protected by South African copyright law and may not be distributed, transmitted, displayed or otherwise published
in any format, without the prior written permission of the copyright owner.

Disclaimer and Terms of Use: Provided that you maintain all copyright and other notices contained therein, you
may download material (one machine readable copy and one print copy per page)for your personal and/or
educational non-commercial use only.

The University of the Witwatersrand, Johannesburg, is not responsible for any errors or omissions and excludes any
and all liability for any errors in or omissions from the information on the Library website.


