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In this research report I try to critically_inypstigata the

concépt of education for self—reliance,’a':yiiéyIWhich some

African leaders such as Julius Nyere of Tarzaniz have tried to
implement, Amongst other things these African leaders claimed
that the education system provided in thr 1960's iﬁ forﬁar
African coionias_was inadaquate‘and inappropriate for peoples whe
were still devaloping. Foxr ixample Nyeiere ﬁf Tanzania claimed
that g;aduates of the education system in Tanzénia prior to 1967
had the attitude of looking down upon manual skills and manual
labour in pr;feréhce to knowlédée apprbpriata to white~collar

. jobs. As a result Nyerere launched his policy of education for
Sslf-reliance for Tanzania in'196?. Implicit in Education for
selfifaliance is the ideﬁ of the vocationalisation of education.
However, the research report posits that while such an idea is
acceptable the concept of education for self-reliance needs.
careful analysis in order to be a viable notion of any education
system. Educaiion for self-reliance as pfactia;d hitherto by
demer African colonies seeﬁs to have been bi sed towards
community or national development to the extent of undermining
indi;idual development of a person's indiviﬂuality; Thus this
reseafch réport focuses on the concepts of individual.and_
commuhityiyegarding the aimsg of education with refsrence to
Swaziland. The education zystem ig Tanzania before 156? is
examined in ¢rder to provide some caga study since_Tanzanié'saemB
to have been the only country which hay formaly put into practise

the policy of education for self-reliance.
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During’ th 1860 newly independent former colonies adopted

educational poliecies which were aimed at their rapid socio-
geononlc development. Thegg countr%ya were highly ?ptimiatic_of
the potential role of education in this regard. These countries
also . haped. _fﬁat' such -education would counteract social
inqguaiities ~and  irrelevancies. Colonial - education was
eriticised s h&#ing induced uvndemirable = attitudes in its
recipiggﬁq, for example, mainly looking down: upon manual skills
anA knowle.dge in pre_rferance' to whi.te—ccilar ;icrb.s}.' A3 a result of
this general dissatiafﬁdtion changes were made in methods and
sehool currienla in fFavour of vbcatiunal sybjects in oréeé_to
instil.'the love of skills and knowledge appropriate to manual
work (Blekemors and Cooksey 1982: .40-45; Bﬁoth 1983: B0-79;
Morrison 1976: .255—2905. Thus President Julins .Nyerere of

.. /3
Tanzania, lssnched hisg programne“’qf Edvaation for SalfnRaliance

"~ in 18867,

This research report attempts a oritiocsl -exﬁmination of the
concept of Educmtion for Self-Relisnce (ESR) with reference to
its applicability in Swaziland. It is a concepiual analysis of

assupptions of educationnl theory and praoctice in*post-oclonial

1 N
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?f Africen gountriesm but-éﬁpeciallv th&t.ofl?ﬁnaaﬁia. IThS*aim im toz
| gshow .that fanzania’ﬁ #eﬁuegiional policy. does not constitute ai
viablgwnotiqn of ESR, hecanse it overemphasises the good of ﬁhe_
enmpunity but does unot suffiniantly enphasiae the good of the«‘
gndividual A v1abla notion of - ESR, it wil2 be argued ghonld |
emphaaiae the good of both the community and the 1ndividua1 11ha

I||

inplicatlons of thig assartion will become clear 8s We pr09934
The firast issue ﬁith regar&f tO”ESR' concerns the relatlond%mp
Ubetwaéh. it=s concepts oé indi%idugi and conmunit?f The enphawis

~ . put on education by post-colonial african oountriea as presented
:'above ia apparently on the Belf—rellurce of the community rather
then on the self-reliance of the indivi&ual I want to asssrt in
part that this emphasis on community dekalopnant results in the
pndermining of the development of the indivi&hal with regard to
his/her individuality By individuality I nesn the dévelopment

of personal traits suoch as morﬁl autonomy, salf~rasponw1bi11ty
and respect for persons as argueﬁ by John Wbirﬁ (1882) in his The
Aims_ of Fducation Restated. By compunity d&?slopment I mean
development of tﬁose needs which are basic to thg sarvival of a
nation or group of people considered as =2 unitf _ for éxample

food, water and shelter.

;\.

Y
N

The secénd issue with regard tb ESR is that it is baaﬁd on the

congcapt of Afrlean soeialigm, which will ba suplored in Chaptar



‘2. The thifd"isaue concerns’ the ‘confusion brought about by

through 5 _since these are the main themes of this research

Y

~adhersnts ..of . African BDG\%ZiBn, that prancclonial Afrioa was

"denceratic” \iere I am agsunlng th& convant:ona’ modern sense

of ?denoeraoy. I will return +to theme issues in Chapters 2
report. e - ' Ty o ".\

Here I want us.to note what mndsrlies f\\aa threa" igsues.

Firstly, there seems to ba' 2 conflict betwean hha lxoncept of

J~indiv1dua1 and conﬁunity in ESR which I want te suggast can be

traved baok to tha disagraenent batween Harx;sn - Lenlnzsn on one :

hand and 11beral cap1talism on tha other. _' Seoondly, I want to_ N

 suggest that the prohlem with Hyarere 8 ESR 13 that the neeads of

the communmity are over emphasized aver tho\s of the individual

" bebausge he agsumed that there is no conflict betw7en . individual

and conmunity. For example Hyarere s (1938& argument - for

Tanzania’s policy of development is:

in our African traditionsl sccisty we were individuals
within the community, we took care of the community and
- the community took oanre of us. We neither needéed nor
wished to exploit our fellow men. (Nysr ~s 1868, 46-47)

Again in the same book Nyerers (1988) EASH

But every man and woman in the community works to the
limit of hizs or her sbility for the good of the whole
soclety; Tanganyika (Tenzania) will prozper sand that
ggggparigy will be shared by all her subjects. (Nverere

)

-
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- As can be notad grom thesme two passages, Hverara 8 argunents Eor

Tanzania’ slgolicy ofﬁgavelopnent, ;ncluding ESR, seeningly assume

thaugthere is n& eonflict getween 1nd1vidua1 and connunity;naada

L i

.Aﬁ initial glance atr the two passagas abnva giver  the wrong
1nprasslon that the needs of both the cnmnunitv and those of the
* dpdividual are catered for in Tanzania e ESR. ‘However, a further
sxamlnatidn of Nyerere's work shows that -this is not the dﬁaeii-

-ﬁLet us look at the following_quotatibn: "

%, ‘This means that the education of” Tankenia must
" emphasize co-operative endeavour not individual
tdvencement . 1t must stress concepts of equality sand
responsibility to serve which goes with any specisl
- ability whether it be in carpentry ar in any’  acadenie
. pursuits; in particular onr education must counteract ..
s-the temptation to intellectusl arrogance.for this leads -

" to the well.sducated despising those whose abilities

are not aggégmlc. {(Nyarere 1968, p. 47) .

i

Hers Hyerere’'s argumpnt is explicitly for the poiicy_of education
whien puts greater emphasis on the good of the community than on

the good of the individual. ¢

Thirdly,'I' want to aasertj in part " that adherents "of .Afriean
socialism ignore the confliet betreen the concepts of individﬁal
and community because they believe that such a sonfliét was not a
feature of ére—colonial Africen sopieties. Hence Nysrere says we
took care of the comeunity and tﬁe conmu;ity ﬁook care of us.
The adherents of African socialimm claim that the pursuit of

sglf-reliance in Africa is 2n alternative to the western colonial
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”atratégyf of eqbnﬁﬂideevelaﬁmpnﬁ,f This-ﬁis.axpliéitl%wstated.by

i,

ﬁvar&ré in the Arushs Qaclﬁratinn af 198? Hverare‘ﬂplalnad that

the Arusha' Dealaration 1ntroduced an alternative' scc;allst

sconomic strategy in, Tanzaﬁla He elalmad nhat 23e main &hemes o?:

the ﬁrusha Daclan kr P and of Tanzanla 8 davelopuent programme
are non~explo1tatton of ma&j by anothevrf equa}zty ‘in wealth
distribution*: human respect -anad pthla ownarshlp of the naaor
means -of. produbtion (Hyerevn 1@88-- 5%}9 ﬁtﬂese | aapectg.of

Afrxcan'%aeiallsm ara exploran in Ghaptar 2.

It sesms"that other African Forner ao;mnzes pursued aducat:onal

qﬁ%&

~7

"programnes whlch were zimilaey to Tantanla o ESR 1his is-lmg}iad:

by the dzacu331onuof the origin of the concapt nfcsel£+religncé-*’i

'

which follows shortly.

W

What smerges clearly from this dlEGUSSldﬂk 1s that each. Afrioan

leader was 1nterestad that his ?0qptrﬁ\\f “% whole (and nat .

necessarily penple<as individual entitisg) attain Self“reliance?

But there are two levels of ISelf-reliance,E\"group or national

self-reliance” and "individual self—raliance?. Nationzl self-

e relisnce refers to & group or coumunity of people naking theﬁr

own efforts to be self-sufficient in their naeds - healtﬁ,ﬁ

i

agriculturn, industry Indlvldﬁal self-reiiance may refer to an

individusl relymng on hlmself/heraelf and own resonrces Lo
attaing his/her needs including soonomic “needs. We therefore

‘need ta he clear whiech 1level of selfurelian§e=is meant in KSR.

1
t 7
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¥e will also need to examine the related cencepts of denocracy,
individual~aﬁd comeunity since these conéapts #ttain' diffarenf‘

meanings sccording to the different vcontexts jm which they are

k3
e

used. . W —

N
I turn now from these general 1ntroductorv nbservatzona on tha
concept. of..EbR“tp Jits closer exanmnatlcn. I will begin by
examining the origin of*thaﬁnongept of selfhrellanga-whzeh-ia the
main cbpﬁoﬂaptfof ESR; - o - o o j :
The conﬂeg£°of selfureiiance ngually océurs in p&ﬁt;cuia;‘socio-
eednonib}, environmerts, namely (i) among’ neﬁ;y decoloniged
péoples, for exﬁﬁplé, Zambis, Kenva; Tanzania'and (iij calnnized
people where race ié the zegregating’ faﬁtor, for 3xampla _Sautﬁﬁ
;Africﬁh(Laatt ot al 1988: 168). The concept- of self-reliance can
manifest itﬁelf in oerta;n types, = for instance soeio~econam10 :
gelf-reliance (Bayl 18756).  In thls regard w8 can say ‘that ~
KaundQ's African Humsnism, Senghor’s "Nagrltude” and the Black__
Consoious Movement (BC) of South Africa sare socio~political
concepts. Nyerere’s African QLOialism apens Lo ﬁemphasisa the
socio-soonomic and. to some extgp# the oﬁltqul and political
aspects (Morrison 1976: 2806-280). The convepts of self-reliance
vary in tnat sqme(glaca greater emphasis on socio-economic seif—
reliance while ‘others emphasize cultural or poiitical_ sé&f—
reliance. However, the unifying factor smong the Afriéan

movements ix that they are an attempt by the African leaders



b2

concerned fo give n gense of sérf-wbrth' or self—identity £ .

peoﬁib’whn have besn dxspossessed or colcnlzed (Leatt et al 1983

189). | T e

" [ ' " : : o r)
S | |

self-reliance has aa\its starting point the 1dea

of natlon—uuziding, where paople Jxﬁe tbaﬂselves as appresﬂbd and

&

rJn

e d

Tha cancept ol

prevantad from$’mak1ng declalons on natteré which’ affeet their
11vps. ' The_ auffering whiech ;tha"peaple experleﬁee as, & g*oup .;
encovrages group thinking and_ cdllecﬁivism. The eolleo\;visn 15,

further strengthened by the fact that their eolonizsrs alsa think
‘cf
nf thess" paople as & gruup and not ag individuals . For example,

:J‘"
it is comnon to talk of Blacks in Sou :h Africa ox 1n -Fhe USA and
treat these a5 homdgenons groups, thus glosslng over thelr_

diffeiénces Anothe- faature of these African mOVemantﬁ is thét

they are strugslss for power and oultural identity,. f%r exampla'

; the Black Power Movewent in the US&- and tha Black Conaoiousnasa “

Hovement in South ﬁfrlca J> gain, what 13 90mmon amnngst b asa'

novements is that they are collactlvist, - : Y oty

v

‘Of course there sre differsnces amonggt these movemeants. -Fpr

example, Keunda‘s humanise is soclo-political while Hvefara‘s_

socielism is socio—eqoncmic. Kaunda -] phllosnT?v of hunanlam
enphasésea utﬁat all human beings need to be frse to rule
mnﬁtyeméelﬁea: whlle Rs:?ere empha*:zes eli reliance in %he
sconomy.  These gan ‘slso exist sids by $ida. However, the

unifying thread amongst these’ movemﬁpts is that they ‘tepresent a

-3
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common African resction against western eodlonization, Thus

movements such a8 Pan-Africanism, African nationalism and - other

African movements all constitute an African struggle sgainet
colonial domination. . |
| L.

Thé“idea of self-raeliance was introduoad into Afriea by African

e

R er—

‘scholars who were themmelves sducated in the USA and tha United

Kingdom.' Sama of thoﬁe were Kwame Nkrumah of Ghana, Kennath
Kaund= of Zambis, Lacpald Senghor of Senegal and Julius Hyerere
of Tanzania (Klinghoffer 19@9: 49). Az time went on theae

1

African movemnents culnimataﬂ in. 2 ocommon ideJlogy which was
_ 5 _

ralled African socizlism; ih which Nyerere an
leaders based their coﬁcépt ‘of Belf-reliance. Thes both  the
concepts of African sool  ;3@ and self-reliance in Africa arose

from the struggle for melf-identity by the African peoples.
: , v f

Before concluding this chapter let me zay aonathzﬁg concerning my
rationals for selecting Tanzania and Swaziland ss the foous for
this research report. Tanzania has been selected because it is
in that eountrvhthai 8 vigorons policy of ESR was first.pursued.
I thefafore think that Tanzania provides a better study of the
concept cf ESR than any other Post~colonial ccuntrv1 - Bwagziland
rag seiécted bscause tﬁe author of this research .rﬂLprt rezides
in that country and iz secquainted with the education’ system

there. Whilst Swaziland and Tanzanip are different countries in

many respscts, they =«lso have jinteresting similarities. The

other - African



‘research 'feporﬁ attampts..+o- compare in pafticula:' the
education pollcies of these two countries s we atudy the
concept of ESR.. In _partlcular both eountriesgznaka refsrence to
the develoﬁnént of the individual This is conveyed in the
'silt.atement.s;"{ “ encnurasing an :mqu:l.rlng mind in an individu=l®,
:(Nyarere 1983 53) and  “ Swazilﬁgd aips ot univeraal primary
eﬂucaticn far all children™ (”Refo,m Thraugh Diuioguo 1985:81).
The diaeusaiuu of Tanzania in Chapter 3 and that of Swaziland in
Fhap*er 4 will hwpefully ravaal that in ESR and in othar similar
adueational raforns, Nyarera and the other Afri?an leaders were
trving to adngt what thay thought was aqcepthble froe both
eollectivism and 1nd1v1dua115m but probably wers confused along
ths way. I want to suggest that they might bhave been confused by
their wariness towards the sxXcessive coercion of collectivism and’
the selfish egoism of individualism. While on that woint I want
to argue that I. do. not think that the adu;;tion of Ssome
acoeptabls collectivist and:individualist values is necessarily a
commitMent.to either individualism or Marxism-Leninism. Nor does
such an aet entail an irreconailahle'iéﬁTﬁiqt betwesen thp Gonvept

N N

of individual and ccnnunit&, 52 hinted above. Y S

In this chapter I have trisd to introduce the main theme of the
regearch report, namely ‘the theme oﬂ individual versus community,
I outlined the main issues I wimh to address’ wlth reference to
ESR and examined the concept of self-ralianea. I pointed out

that the main issunes of ESKR are: (i) the con¥flict between the



Do

conoepts of indi%idual and " -conmunity which apﬁeara to be

rafiected in ESR and %n of Afnipan socialism; (ii) the ;pparent'
ccﬁfusidn in H#erefﬁ's céﬁeept of HESR with ragérd to his sventual
overlook}ng.of the individnal personal needs and (iii) the basis
df_ESR in African sbcialiam.inclﬁdihg the claimfhy &dherants of
African soniali;ma that _praégdlonial African moolsiy were .

demecyratio.

Tha_fﬁllcwins_ Chaptera 2-5 are based on ﬁﬁg sbove background T
~follows. Chﬁpter 2 explorss thq enargence of African sdeiaiisn
\andZChaptar- 3, the concept and practice of ESR in . Tanzania;
Chapter 4 the viability of ESR in - Swagiland and Chapter 5 o

5 geharai_obsérvation “townrds a viable notleon of ESR".

i}
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CHARTER 2
: .

Chapter 1 pointed ouﬁwfthat Education for Sélf~Ralianoa fox
Hyerer;, is based on the'uohnept of African sbcialism. This
chapter looks at the basic tanets_af African socialism and also
discusses the thaﬁas which emanate from thesé_tsnets: “the themes

of democracy, individuml and éomnuﬁity as outlined in Chapter 1.
The discussion of- thems tenests will show that the concept of
African-sociélism, a8 4 basic assumption of ESR results in the

undermining of ths ir;dividual.

According to Nyerere (1i988), the concept of African socialism has

S ag ite basic tenety, (a) absence of exploitation of man by
sncther, (b) . public owhership of the major means of production
and (o) equality in the distribution of wealth (Nyerere 1968:

53). These tenets presuppose the idea that pre-colonial Africa

was democratic and clagsless and that African socialism is the

jdeal poiicv for all African devalopmant strategien.

Kow let um éonsider the first tenet of African socialisn, that of
the absence of gxploitation. Senghor condaﬁns Wprivate

accumylation of wealth and the principle of free trads defended

11



by liberalism gnd capitalism. The African socialigt maintding
that these metions result if the exploitation of the weak by
those who hold power (Nyerere 1868: 48). These African”leaders
maintain that in pre-colonial Africa there was no exploitation
since everybody worked. In s passage which emphaéises the prior

good of the cormunity Nyerers (1888) says:

Apart from the antisocial effécta of the private

~+ = aceumulation of wealth, the very desire tfo accumulate
4+ " it wust be m vote of no confidence in the social
yyste . For "when a society is sc organized that it

~ares for its individusls, +then provided he is willing
%o work nog individval in that soclety should worry
'%gaauzﬂ what\w111 happen to him or his widow if he does
bard wealth today. Society itself will take ocare.

Tl ﬂSBB 12)

a%ﬂ

v_lfrmcan societies in pre-colonial times were ideal

.'_ke liberal capitalist societies where only ithe few
are rich and old power bevauss Bf the gweat and produce of ths
poor msssss, ThlB goes together with the olaim by adherenis of
Afyican soéialiam'that pre-colonial Africa was dewmocratic and
classless, %Acconpanﬁing this o¢laim is the sasuggestion that
African socialism im an ideal solution to all African problems.
On the other hand there is = counter claim that pre-colonial
African societies were. not damgcratic but were despotically
governed. thlst conceding that thera night have besn éaghyratio
tendencies in pre~eolonia1 Africa,' those who agree with the
counter claim maintain that daspot1sm and arigtocracy indaed

existed even though African people have now forgotten it, What

12



mares them.forget- is that cclonialisme had 2 nofa crusl impact.
(Babu 1881: 54; Oyugl et alwiQﬁBf; This eriticism oomes from
Harxzien-Leninism on one gside anhlibaraliﬂm and capitalism on the
other and this links with the idea of the conflict between

individual snd community mesntioned earlier in Chapter 1.

Harxist oritiua clain, intarastingly, that Tanzania should have
used Harxiat—Leﬁiniat principles in ordsr for BESR to have been
successful (Leatt ot =l 1988). Liberal oritics on the other hand
support the 'ideé that African socislism is based :on- purely
Afrlcan trazft%ona end should be.naintained in that mannexr (Babu
1981; Oyugr. et al 1088; Leatt et al 1988). In other words
1libersl erities spparently support the olaim by adhérents of -
African sopislism, that the ooneepﬁ of African socialism i=s

opposed to  both Harxisnnﬂaninism and individualism. I will

~return to this issue of the tworeonflicting views in Chapler 3.

nFor.now I Ean only say that African socialism ié inevitably a
nixtuzre of both wemtern and eamtern 'fdeolngies. The world we
live in is inevitably =a mixture of cultures sand tharefore it ié
highly inmprobable that African socia{ism or any ideology can
remain pure. To insist as Nyerere an&‘ his supporters do, "that
African socialism is unique in the senseﬂthat it does not have
HargistwLeninist or capitalizt influence is nisleadingJ

frain )

The second basiec tenet of African mocialism, public ownership of

13
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the major naaﬁs of production, is linked with the firgt - absence
of e¥ploitation. Advocates of African sqcialisa w;;t the major
means of production - land snd cattle - to be owned by peasants
and workers o that exploitation is minimised, and wealth and
paw;f of possession is qually distributed. [Nyerere believed
that if the major means of production - land snd cattle ~ wers
collectively owned, people &ould ‘work cooperatively  and
contribute accordgng to their ability for the good of the whole
aociety (Nyerere 1865: 10). |

" The third basip tenet of Afriocan socialism is access +to equality
of opportunity and fespect for huﬁan dignity. Afxpican socialists
deny the existence of classes in pra—colonial.Afiiaan societies.
The “true African sébialist“, according to Kyerére, regards all
people as  brothsrs or members'ﬁf the ever extend%ng family., "1
balieve in human brotherhosd and the Unity of Africﬁ. N Ujeman’
then or ‘Familyhood’ describes oué socialism” (Nyerere 1988 12).
Nyerero: recognimes that Afric;n socialism was fuelled by *the
struggle to break culoniaiism_ and this is wﬁy he says that
brot ierhood must embrace the whole of mankind (p.'iZ).

The above basic teneks of African.sacialism are informed by the
oiaim that prefgolonial Afrioa was demncraﬁio.. But, as I. have
said, we need to determine which conecept of democrﬁcy i umed by
African smocialists, for exemple, the 1l1iberal or the esastern

corpuorate sense? The discussion turns now +to the concept of

14



democracy.

Let me start by characterising what is generally taken a$ the
cohventidﬁal sense 6f democracy. My wmain reference is {Colin

WUringe (1884).

It ié difficult to define the word democracy aineé it has been a
subject addregsed by many different writers. However, somns
working definition will be attempted. It can be simply sald that
democracy means ruls for the people and . - ths people:( Linaoln:
iﬁ ‘Oyugi et ea) 1888: 15;. Also thers are liberal western
democracies or “"corporate” esstern democracies {Hringe 1984; 8.
Such an approsch té the definition of a concept makes-it'easﬁ for
a person to svoid using absclute te:ﬁé such as “good" or “bad"
“and all one has to deo is point which one of these one prefers.
This is even more esgential gsince today there are a great variety
and_] diversity, of govérnhents ﬁhioh pﬁsg ﬁé damoogﬁcias.
Seaminﬁly the word democracy haa:bacome g0 saered that nobody
dare say his/her ébvernment is undemocrgtic.

Comiﬁg to the swo conesptions of democraoy, the western 1ibarai
conception and the eastern corporate ooncgption, ¥ringe {1984)
says that the difference betwsen these can be determined by the
extent to ~which, say, principles 1like freedom of individual
gpeech is allowed to esach ecitizen. Gofporate democracy is s kin

to the Roussesuist view of demcorsascy, where the interest of the
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“comnunity expressed as the ;wiil“ of the people iz considered aé
sore important than the interest of an individual citizen. Also,
the individual “eitizen may not oppése_ the interest of the
community thus expressod. Oh the other hand, the Lorckean view
maintaing that the indi?iduai is an ihdependant,' rational and
moral basing whose rights and freedom nust be resﬁéctad, including
the right to sometimes oppose the state or the community

rapregsented by fha atate (Wringe 1884: 8).

As we exsmine .ths edncapt of demoeraoy in African socialiam it

will be srgued that, first, African socialists were trying to
reconcile the ider oftegstarn corporsfe democraciss anﬂ western
democracies but some somehow confussd themselves in the process.

Becondly I will argue that a reconeiliation of eastern and

western conceptions of democracy is possible, while_assuming'that L

thers is a point whers the African socialists confised
themselves., Thirdly, I qill argue that the coﬁeapt of demooraey J
in African socialism giéea priorityiEO thaﬂdevslopment of the
eonmunityﬂrather than the development of the indifidual. Lﬁstly
I will argue that African socialigts and Hyer&re jin particular
were méinly soncerned with conferring an’ African idgntity on
their development programmes inpluding ESR. Hence their denial
of the influence of either Marwism or cspitalism in African

socialiam.

~ However, my assertion that ESR should uphold the good of both the
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community and the individual ijfars from that of African
socialisty, in that the amphaﬁis' im 'not on conférring and
maintaining an  Afriesn origin or identity on ESR. Ror Tis it
making .Afriean socialish or Marxism or any idesology anlissue.
¥or example Nyerere isleommandéd in his efforts at encouraging
free involvemsnt and participation of the people in ths Ujamaa
village schemes and not cosrcing_thon.into thess aéheméﬁ -as sone
Harxists might have done. He emphasised tha educational value of
nass participation thrbugh practical axperimentation and
encouraged decision ﬁaking df the pértieipants. But as we ﬁave
said Nyerere’s sense of democracy is undermined by his emphasis
regarding community or national interesmts as superior t& ﬁhose of

the individual.

Also, as we shall see in Chhpter 3, the pursuit 6f ESR was not
suecsssfuli because of the&!traditionaiisn inherent in African
socialiam.# By traditionalism I mean the tendency tc held on loﬂ
the principles of African past. For exanple,.while the new
policy of development suggeéfed that families be resettled in new
homes ecalled Ujamaa village schemes, for ths purposs of self-
relisnce development, some families were reluctanf td lesave their
ancestral lands to whieh they attached some great ritual

isportance.

The above remsrks on the two conceptions of democracy leads ns to

exsmine the concept of democraey in African socislism. Since any
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discussion of a concept involves its objectives, I will start by
discussing the objectives of African socialism in ESR usipg

Nyerare {1968) and Kosuggin {1980).

Sbmg of the objectives ;f ESR which Nyerere (1968) points out are
that education ghould foster social goals of wogking together for
the coinon good and the well—being af the whoielsooiety; people
.shnuld ba'abla to think and to make deolslona through the
demooratic institutions of goclaty. In partzcular Hyaréie points

oui that ESR should.devalop three gualitiss in a person: {i) an
inquiriﬁg mind, (ii) an ability to learn from what others do and
(iii) = basic'eaﬁfidance in his/her owﬁ bosition as a free and
equal membar of society, who values others and is valuéd byithen
for what he does and not for what he obt?zns (Ryerere 18968: 53}

Hare MNyorere seens to lée conce;ned ﬁ 3 dsnooracy in the
conventional modern mense az he refers gb the good of both the
individual and “the bommunity.  But as we have noted aar11er';h
Nyerere and other adhsréﬂts_ of Afriean secialism are not
consistent in this respect and that makes Jiﬁ diffioultw for ﬁ
person to agsily decide whieh conception of democracy is being
used. Epsukhin (1980: 8) refers to “special kinds of soéialisn
of a national type which. appearsed in newly independent nations
and which had "regicnal, religious or national” inclinatlons,
"Afriean”, "Muslim® or “Arab™. Amongst these, Knsukhin (1880)

correctly points out that +the intsrprastation qf democrecy ig

marked by conflict.at different erﬁs of developmant, He cites
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the fact that early adha&ents of African socialisn; for exanple
Leopold Senghor, openlyf}ejectéd Marxism-Leninism. He guontes
the fact that Sénghnr‘s doctrine of "Negritude” 6r Africanness
was based on proving that the thgpry;of clasges and the class
stroggle ;aﬁnbt be #ppliad in &friéﬁ. ‘However, in his last WO{P,
whilse hg g8till rejects Harxiam-Leninisn, he concedes that African
aocialismﬁyshould borrpﬁ'.sucialiam f#om the East and democracy
- from the West and assimnilate thega in an Afriean way. ir
Kosukhin’s observation is-co&réﬁt it mesng that African zociaslism
enbrﬁces hoth capit&1i9t=gndq socialist principlas_and that theo.
interprstation .of Jdemocf&cy ishould” be | sougﬁt_ within this
- context. In this, regard 0°Silveria concludes +that African
gsocialism does céntain.both capitalist #nd_socialist princi?lesez
przvate 5nvestnant from capltallsm,z and from socialisnm, hhelief
;1n scononlc planning; dano?ratlc centralism by means of a gingle -
party mechinery and the be;eflts of repid economic and industrial
growth through masa-part1clpat1on and mobillzatxon. Accordingcto
Kosukhin the insistence by African leaders that Afriaa;rsooialism
'reflgcts the traditional African past is nothing more than an
*dalization of "the past golden age where everyhody wﬁs ggqual and

thare weres no d1v151ons bhetween the rulers and thp ruled oy rlcﬁ'

and‘pnor (Kosukhln 1880: 88).

e turn now to a discussian" of the conflict betwsen individual
and community in ESR. We said abova that this conflict ean be

traced back to the conflict between Harxism and capltalmsn I
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w;n*:.i1 to ghoq that Hyerere seemingly endorssed such priﬁ#iples_as‘:
individud%}tv in_libergiism ty3t condemned the excessive cog}oiopﬁ 
in cplledti&ism on one hand and the selfish competitiveness of .
capitalism on .thetother. Alsc whgt'I said above s that Afrioan
soeinlists claim that thé%r ph}losophy.ﬁf-&frioan secialisn is
:iﬂflueneed by neither Marxism nor capiﬁalisn, is rajaatadfﬁby
writers - such asﬁKlinghoffer (igﬁgﬁ’ Lesatt st al (IQQQ)_;hd_
Morrison (1878). _ Thesge writers maintain that African soéiiiism.
is influaneed by both Harxiém-Leninism. %nd éapitalism. Fnﬁ
axample Leatt ot ai {1986) obmsexrve thait: one of the features of
Marxzisn~-Leninism which makes. it appesl to African soccialism 55
ite concept of community or eolleetivisn.‘ "African socialists
condemn capitalist individuslism becauss of its oruel
competitiveness (Leatt et al 1886: 160; Klinghofgar IQBB). For
example in . his essay "Bducation for ISelfQRelianca;, Hyer;re
(1868) says: ’

]

This means that the education of Tanzanis must
emphazize cooperative endeavouy . not individnal
advancement (Nyerere 1868, p. 12).

‘Hlere Nyerere exélicitly condenns iadividialism. As alrea&yxww
indicated Hvererewcondeﬁ%s'such azpects of individualism as'%he&fﬁ;r
gelfish accumulation of wealth,' cruelty, 'competitiqu?ss aﬁd
exploitation, in contrast to ﬁwhat he régardé-”as %;; ideal 5
socirlist principles of the trgf&tioﬁal African past. On the

other” hand Nyerere and-, his udvocates reject the excessive .
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collectivism in Harxism—Leninisn beﬁguae of the suppression of

the individual and itw sanotibning_of violence.

Thaere ie & difference beiwesn _individualibﬁ and individuali%v.
The idea of individuality recognizes the uniqueness of Qeach
parsonn and the iwmportsnce of réspecting ths dignity of the
inélvidual. It is not the same as individualism in the ssnue of
aelfishfﬁegoism {White 1980:83). .Pafhaps Hyaréra defends
individual}ty, but ie atill niétaken in snﬁordinating the
indiyidﬁ#l. tc he community. With regard to EoexHion and cd-
uﬁafation, snother qxaﬁple of econflict between individual and
community can be fouﬁd in Young’'s (1982) observation.

Young (1882), iﬁ a pascags which describes self-reliance or self-
mansgensnt exﬁeriments in Tanzania, Mali and Guinea says that'the'
- objective of aseslf-reliance is twé—fold; thé amanoipa?ion'ﬁf the

worker and the efficient orgenization of work for the benefit of

the community. He saya»

Nyesrsre aims at =n truly socisliist society where no one
lived on the work and produce of others, where tha
major mesans of production and exchange are owned by the
peagants. (Young 1982:18)

Az Young continues he seems to stresz the slement of the
rofits over the emancipation of the individual.
In Algeria in 1868, Boumedisnne declared "We are for
self-management, bhut =a viable self-management that
vields profits ... that »esult in an efficient
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organizaéion of work and an incraasﬁ in production. T§

liberate +the worker iz revolut‘onary, ... but to

produse is of necessity”. (Young 1982: 18)
According to  Young the abjgetive" of @alf-yeliance is tof
strengthen humen resources and the oponesrn for [hs s=sncipation
of the worker nﬁat_hot ba'eﬁéhasised at the sxpenss of eiliviency |
and organi?ation. According to Young’'s observetion it ia
vossible to emphasize slthar the enandipgtion of the worker or
the efficient organization of work. Yo ver, hs also obeerves
that where people work under democratio -onditions, where they
are sllow: ! freedom of spesch and decisic: making, surh freedonm
is likely to increaes both their morale and efficisnoy which
would also resﬁii in profit. Young =says such an experiment was
actually carrisd out auccesﬁfully in Algeria. The objective was
to increase worker participation and morsls. Tne conditiors of”
labourers or workers were changed from that of sq@aiied workers

to jthat of active partners. They were regarded a8 active

partnera in production (Young 1882:21).

Here coopsration rather than coercion was elicited and the
labourers’ conditions were improved atl the game tiwe aa
efficiency’ in production increased. If Young's obssrvetion iz
adopted the tndmfold objective of self-reliance: the
‘emancipation oz freedap of the workér and the efficient
organization of work, would correspond to rsspaativaly both
individual and community development envisaged in this research
report. |
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Thus the discumsion of the basic tenets of ﬂfrioﬁn socialisn and
the exploration of the ‘noncapts of demoerscy, community and
individual emphasize tﬁat adhersnts of African socinlism wers
committed Lo mome kind of soeimlism which wanted to narry the
ides of sastern corporate demooracies with the libsral idea of
individuality. %he role of aducation under the above context was
to maintain and promote deﬁslopgent iﬁ the African sociallist way.

We shall return to this argument in Chapter 5, :
e

—
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CHAPTER 3

e learnaﬁ in Chepter 2 that the concepts of both Afxrican

sooialism and self-reliance ars a culmination of the struggle for
éelf—identity by the African peoples. As such both concepts
informJJtha education system which was known in Tanzania as
Education fur self-reliancs :ﬁSR}. In this chaptqr I focus on
Tangania’s ESR in tﬁe light of what was gaid sbout African
socialism ana:selfwreliancé in the praceding chapﬁpfa sgpecizlly
regarding the conflict between individual and community. Thﬁ?
purpose is to show that Tanzania's edueation policy 38 not viableh
in the sense of putting emphasis on the development of both the
individual and egmmunity which is being envisaged in this
regearch report. In the following disecussion I will first

outline the backgrouvnd of Nyerere’'s reasons for embarking on ESR

and thereafter discuss its oconcept and practice.

BEven after six yeris_of political independanbe Tanzanisa still
suffered from such poor sccioc-economic ‘conditions that her
leaders felt that some drastic steps had to be tfken to save her
from collapsing economically. The Arusha Declasrzstion of 1987,
from which also comes the poliey of BESR, was oné of the steps
taken to improve the economy. The Arushas Declaration was ained

st establishing an alternative economic stiategv of desvalopuent
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to tﬁ; colonial davelbpmenﬁlwhioh_haﬂ been followed hitherto in
Tanzania. With regsrd to education Nyerers issued the polley
paper which he entitled "Bducation for Self-Reliance”. This
pepsr ouilined & new direction for Tanzaniﬁ's sduoafion” and

include@ 8 critique of colonial education.

Nyerers observed that .colonial education was not serving the
interest of the Tanzgniﬁh people, tha_ gocialist int ~emt 'af
African smocialism. He said that education for all societies im .
.for the premervation and trensformation of society’'s oculture -
skills, _knowladge and valu%é - fo fanture gensrations of that
socieﬁy. He oriticised calonial education for havisg inculecatsd
wrong attitudes, for example instilling love of the personal
accumylation of wealth, regarding manual skills ag inferidr to
cognitive knowledge and the domination of the weak by the strong.
He sugdested that the education system of Tanzania should be
desigi ed éo that it served the interests of the whole perple of
Tanzanis instead of being designed to c;tar for the interests of

: i
"the ‘ew ruling elite (Morrison 1878: 255-~258).

Let me now +turn to - the general and apecific objectives of

Hyerera’'s ESR, Nyerers (1988B) sastates that the (gsneral)

]

objective of Tanzenia's education is to change Tanzania into a
gocialimt state. He says: ‘
The education provided by Tanzanis for the atndents of

Tanzanis must encourage the growth of the gocialist
values *we aspire to. It must encourage the development
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of & proud ‘independent citizenry which relies upon
itgell for its own development. (Nyerere 1988: 74)

With regard to the individual pupil Nyerere seys that there are

thres thingé whioh_muat bes enccuraged and thsse are an inquiring.

mind, an =bility to learn from others and a bagic confidbnbg in

the individusl himself/herself (Nyerere 1988: 74). From what o

Nverers =ays wWe oan ses that the objeotive of ESR was the

promotion of wsocialist values. However, the reference to

individual develcpment needs momes attention because as Chapter 2
indicated ws need to differentiate between an individnal in the
cnliectivist sense and an individual in thse fliberal sense.
Hyarere's individua1 is the col?éetivist genze of limited freedom

as deseribed in Chapter 2,

However it shogld be noted that epllectivism ih African socialism
is nationalist and hamanist. In ‘that way it is different from
fhe collectivism of Marxism-Leninism whiehﬁia seen aauaoereive,
gxcessive and inhuman.  This means thst in the untersst of the
- nation the main objective of ESR was to wake the community of
Tanzania self-sufficient in food and other social aspects; and
that it was going to gttain this aalf-suffieiahcy through the
maximam use of its material and humﬁn resources without adopting

thorough Marxist-Leninist principlas.

I turn now to the s=perific objestives of Tanzania’s ESR,

Pollowi: Morrison’s (1878) account. These are to be considered

28



]

within the framéwork of the sbove gensral objeotives, First
Nyerers suggested that primsry schooling wes to be complets.
Accordingly 'ﬁyérare suggested a seven year primary adurse, In
thié prinar# courss euphasis was to be_pu% on education which
-uphald the needs of the community and s=kills whéch wourld enable
the priqarv school. graduates to earn a living; praferﬁbly in
their. owWn céhmunit?. Secondly, aecondary schools were to be
integrated with 'conmunity-life and made rervéht to it, instead
of being designed to be a preparation fdr taftiarv and university
education. _Tﬁirdly, syllabuaés, Hare -té be altersd asa that
exﬁminations included tsacher ahd pupil continuous asgessment in
order also to aéaems the development of pupils’ power +o reason.
The underiying aim of these specific objsctives was that primary
school educéiion was to Be a complete programme. Accordingly,
the age of entry to standard one was to be reised fr?m 5 or 8
years to 7 or 8 years so that puﬁils would be more ;&xnrad to
adtér the world of work on ocompleting their primary sqhonl
education (Horrison'1973: 258~271). J

I will fully evaluate the abovs gensral and specific objectives
of ESR after examining their implementabtion. For ﬁow, let us
take a glance zt these' objsctives. What smerges is that they sre
opposed to both individualism and oapitalism. Basic to both
kinds of objectives is & clear condemnation of ompitalist evils

such as ‘exploitation, selfish individualistic sattitude=s and

inequality of opporitunity. But to be anﬁi—capitalist doss not in

27

4



itself fulfil ‘the objective of gself-reliance, namely to improve
the conditions of life of the community or the individual. The
following discussion of the implementation of ESR is also based

on Morrison’s account (1876,

.The daalaration bf the poliey of ESR was accepted wifth mixed
.Pselinge of surprisme, enthusiasm and dislike. Some members of
the ruling_Tanzania_parﬁy were confused and worried while sowme of
th; members were S0 enthusia%ﬁic that they suggested an immadigté
rnationalization of all voluntary sagencies and closure of pri@afa
schools. There were inocreases in the primary schonl enrolments
end graduates and it was decided that the Standerd IV sxamination’
was to be phased oput in 1873 to allow for the seven year
programme. The - use- of Swahili as the local language was
impiemented as it wam felt that English as medium of instruction
at both primary and high school continued to alienate_primary and -
post pfgﬁarv gradvuates Ffrom the problems of the general
pOpulation. A quota system_of entry into seeondafy' school was
formed to oouwbat competition, individualism and -alitist
edneation. Ragional 'selection committees eonstitutad‘;by the
Ministry of Eduvation personnel and school heads wers established
for selecting sscondary school éy}rants in an equitable way

{(Horrison 1876: 271-273).

The r#aults of thess reforms were both good and bad. Amongst the

bed resulis of ESR there was a widening gap in education betwsen
" f
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the rural and urban clasaes. This ﬁeant that children of
privileged classes of the town dwéllars continued to énjby
special eduoational advantages not shared by those in rural
places (Morrison ;376: 2?7). The other undesirable effect of ESR
was that thers was s gap which was created betweén the expected
and reality with regard to education’s potential as a social
equaliza;:. Parents of pupils from the peor masses exps.c_:tad tlheif
childran‘to elimb the social ladder as.thev received education
but ednecation continued to be elitist and hierarchicﬁl. On the
other hand, the reform introduced by ESR resulted in some
tangible improvements in the social systen. Grest prngraés was
made in the adult literacy ocawmpaign. In 1987 2 new Ministry of
Nationel ZEducation was created snd made rsamponsible for sdult
education, curriculum devslopment and formal edu@htion. This
gesture resulted in great improvement in adult literacy. The
#ssumption was that literacy was crucial for the inculcation of
needed attitudes and skills for developing and stimulating
politicalzconscioasness. supportive of socislisn. By June 1973,
sbout three million adults were enr&lled in literacy classes
{(Morrison 1878: 278)>. |

The above results of ESR illustrats the prﬁblems which I gaid are
inherent in policies based on African aoeialisn._Thas& are the
same problems of the collesetivism and individualism in Africen
- socialism which I noted in Chapteor 1. Before I comment further on

these problems let me mention thast I concur with Morrison when he
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says that Nyerere's suggestions are not a radical departure from
the recent practice of nanﬁﬂcquntries in the west and elsewhers
of moving away from past sccial values such as'raiviﬁg on formal
exaninations bi;hg éractic&l work (Morrison 1876: 258).. .The
reasons fdr, and the implementation of ESR, as if shall be shown,
were rigidly based on the context of the Arusha Declaration.whieh
adherenfa of Africin socialism sajid was a deoidadly socialis£
.instrument. The main problem with the Arusha Declaration’s
developmeﬁt strategy is that it wag considered by its
implementers as a panacea to all Tanzsnia’s problens, What I
want to}point ont hers is that Nyerere and other adherents of
African socialism seem o  have been déaply committad to their
ideology in such = way that they glossed over some probléns. One
of the problems which results from being over committed to a
particular idteégy is that you deprive yourself of adopting even
what could be useful from other ideclogies. For example we
distinguished 4 person’s individuality from individualism and
highlighted the emphasisz on nonwchpitalism\ of collectiviasm. The_'
other problem is that you try to defend whatever is in your
ideclogy on one hand, and, on the other, you condemn whatever is
outside your ideology. - With regard to ESR I think the problem
which Nyerere overlooked was that his concept of the individual
was subordinated to that of community in the manner outliﬁed_in
chapter 2. A backgréund to Nyarere;s idea of KSR night
illustrate the sbove point about iﬁdividual and community in

African socialism. -

v
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It is important to note that Nysrere’s ESR is not . his oWn
original iden. It was influancad by aocialist nccuntries of
Eastern Europe, Asia and Cuba which had adopted Work—orianted.
sducstion similar to Nyerere’'s 'ESR (Morrison 1976: 280). A& ia
usuallf to Ba axpected,. some of the problems which ihese
ccuntriea'faaad were found to recur in Nyerere’s ESR. I;'ia
therefors argued that Nyerere would heve utilized tha above
. countries’ experiences if he were not dogmatically opposed to {ke
_.Marxisthaninist position. Hhat happened in the Soviet Union,

for instance, was that the combination of sducation and work was
found to he f;infareing poliitiecal diasatisfactiﬁn and dislike of
manual labdﬁr. Parents eomplalnad and zaid that the quality of
their children’s sdocstion was beeoming poorsr snd poorsr baoause
of the half—work half-study programmes. In China too there has
~besan 8 great revolution 3in the schools in tpe" direotiqn of-
vocationaliging them for the benefit of fﬂg disadvantaged ,
classés._ But these efforﬁs, coupled with _the shortage of
" manpower and increased demands of industrializatiqp, fo:ced these
reforms to a standstill because the’ 1iv1ng conditions of the
ganeral populatlon Were deterloratzng (Harrlson, 1876: 283). Thus
ths dlacusalon of the general and specific ohueebives of ESR and
their implementation ahow that the onncapt and practios of B8R is
similar ¢to Harxism-Lgn1n13m i é J raspects but his overall
stratagy is satrongly éétionallst and ‘blended wzth BOMe '11baral

humanitarlanlsn s Lo use Horrison’'s words (Horrison 1976 280)
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IA this" ohapter I - have been trying to show that ?;nzania's
‘Q?cept of KSR is n;t viable because its b&31s is “African
soclallsm which underates individual davelnpment Thls fact was

illustrated . by the exaninatxon of 1ta ganaral “and UBchlfic'
objectlves of ESR. These in  fact pre tha sems objectives as
thosge of fosterlng ths values of a”r;oan soolalisg. In particular .
I tried to show that the occncept of ESR #s based on the
principles of African aooiallsn ig such that ita concept of the
individual is of limited ;regdon or ?autanomy and that 5;5
individual fresdon or_.aﬁtonomy' is subordinated to fresdom- or
autonomy of the community. Such s concept of the individual is
not oonduaive to tha raspact nf a person’s indivlduality ‘and
autanomv which I say are an important compunent of a wiable
notion of ESR. Ironically Hyarare 8 raasnﬂg for ESR also «zeem to
favour devalopmant of} a perdon’s indiv1duality ‘but . his

sngrossment in African socmalisn nllltates agains: hla efforts

towards such an idesal.

Finally the overall eﬁalu;tion of the concept of ESR that is, its

justifiﬁatihn, objectives and educational practii e in Tanzganis,
and that the Tanzanian model is not a vigble notion of B3R -will

becons olsar when ws consider ﬁ.vidble notion of ESR in Chapter

5. But before that bqﬁ-us turn to Chepter 4. -

-./}
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This chapter discusses the aims of education in Swaziland in-.

o :

ordef to determine how thege c&n be adopted for a viable notion
of ®SR. It is & similar disoussion to that on education in
Tanzeniz in Chapter 3. hIt aiteppts d'conpaptual analﬁkis:af the

aims o»of educstion *in. Swaziland, their-&objsetivéa and their

implementation., I introduoce the discussionkb§ présenting'a short

L i . " .
general background of Swagiland in order to give s clear
] C .

perspactive to the aims of education in Swaziland.

[

T
Wt

The political system of Swaziland is based on the Tinkhundis and
Liberidla constitution (roughly local community councils and
appuinted. memnbers nf parliament}. . Previously, it was bazed on

the British constitutidn whieh King Sobﬁuz; 11 suspended in 1972

because, he ressoned, "it wag not suited to;tfaditional Swazi |

life“. After =a long period of the King’'s soié-rula (1973—1977) 

elactionsﬂwere held on the basis of this new constitution, salled

Tinkhundla and Libandla (Booth 1983: 88).

-~

b

ke

The hain ferture of the Tiﬂkhundlakand Libandla is that it is ﬁ--”
: t n .

truditional constitution which, in the same manrer as Tanzsnia’s

3

African socialisn; is premised on thezgsaumption that traditional

pre~-colonigl African societies wers ¢tlassleas and democratio.
. o \ )
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This“ trend to traditionaliem is also reflected in the education
system of Swaziland. It was mentioned in the case of Tanzania
thai some families reéistedi- being moved into new village
- settlements, because of this traditionalism. In Swaziland too
sors families are reluctant to move Ffrom their oxiginal places
for Rurai Development Projscts inecluding the building of schools,
since they believe such movements would disturb their ancestral
spirits.

. - o "
Booth (1883), in a passage which describes the education systen

of Swaziland after the country obtained independence, says:

Between 1888 - 1877, the number of schools in Swaziland

wera doubled, However, by 1880 education had only

proeduced a sufficient number cof graduates Lo form the

elite. Attempts by the Swazl middle class to

Africanise were frustrated (Booth 1883, pp. 55-81).
According to this quotstion Swazis expechted their conditions te
improve after .independenee as they were going +to take over msny
jobs whieh had been hitherte oocupied by forelgn people.
However, they were disappointed as thess jobs proved to‘kbe Bor

the fow who also sxercised political powsr.

Bosides this expansion of schooling between 1958 and 1877 the

government also initiated a series of education reforms and said

that education should be work-oriented, buoth in primary and high

schools. " Compulsory primery eduiation for the children was

envisaged by 1885 and theie ware plang to build speecislized
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institutions to cater"for. agrioultural, t&qhnical end vocational
education, Most of these objectives were schieved. For exauple
the following institutions ware builb: Agricunltural 00113233:
Luyengo and WNhlanganc Farmers® Centre, Technical snd Vocational
Colleges: the Swaziland Collegn of Tanhﬁaloﬂy (SCOT) and Gwanils
Comnercial and Voecational Collegs. {VOCUTIM) |

In snother Swagi document, "Refors Through Dialogue” (1885}, King
Sobhuza II (1833) is quoted sm having stated the aims of Swazi

education as:

(i) meking the individual a nreful membsr of mociety;
(i) inoculpating Lhe patriotic spirit among the vouth;
(iii) rendering of communal services; |
' {
'(iv) promotién of euntinsnce; and inculoating respsct

for luwful anthority. “Reform Through Dialogus”
1885, p. 89) 4

The sams document, "Reform Thrﬁugh Diwlegus"” (19&5), aisc states
that:
Tha cducation system of Swaziland should explore the
pupils inclinations and capabilities in order to
develop them and ensure that each child will éucnocd in
accordancs hith his/her talents .... The people of
Swaziland believe that sducation is a fundamental togﬁ
in the building of the individual and the oountry.

Usually, there is a counfliet of what comes first, the
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."eountfv" or the “"individual®. In order Lo get =a
hetter Qarapective, it is inportant to note that the
ecucstion procsss is meant to deveiop the individvel
persen ®c¢ that the individual in tuin im able to
- gontribute effectively to thes dsvelopment of his
community, for the benefit of the entire society and

the country. "3 Reform Through Dialogue“ 1885, B1)

Az we look into tﬁe above aims of education in Swaziland, I want
us to foecus oa the two conterns of education: the individual snd
the community. T think theze concerns afe fundamental in
adug@tion syatems of many sociaties, as we have already seen in

the precading discussion in'this regestch report. ’

What can be'initiallv noted_frOM'tha above guotation is that the
aime of . education in Swaziland, like those pf Tanzania, also
interestingly mislead us to believe that they smphasize the
development of both the individual and the communét#.

| | y oo | |
Reference to individual and community resounds in all three sets
of aimz of education in Swaziland, those stated by King Sobhuza
in 1983, those atated in the Imbokodvo Hanifastd {1872) and those
stated in “"Reform Through Dialogue” (1985) by the National

Education Review Commission (NERCOM).

However, a closer examination of the referensnss to individual and
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community, leads Lo & revelation of soms inherent constrainta in
the ains af education in Swaziland. As oan be expected sone
constraints sre similar to those we found in the =ims of
aducatlon in Tanzanla Theze conutraints pertain to the confliet
betwean L dlvidual and compunity; and how each couniry envisages
to reaolve it. . In the case of Tanzania g sedocation Hyerare and
his advooates sought to resolve the conflict beitween the eoncepts
of individual and community through African socialism, =z sBtep
which we found was not without problems.

In the caée of Swaziland the anvisaged edupation philcsophy
thfough which to reconcile the conflict between individual and
community is.not explicoitly stated. - Howsver, what c¢an be
inferrpd from her aims of educmtion is that Swaziland sesks to be
demoecratic in her approach. While the aims of education stated
by King Sobhuza II (1833) stress the usefulness of the_iﬁdividUal
tﬁ community” and loyalty to her king "makin§ the  individual a
useful member of =msocisty”. The other two sets of aims nnke
reference to: "edﬁcation is &an inaliensble right of severy
ciiizen" and  Elat "education must be democretized”, that im
making educational facilities acoessible Lo posalblv all ohildren
ol schonl-going age (Univergal Primasry Edpcatlon [UPE13},
However, the reference to the developrent of .thé individual
nakes one susplcious when it is ﬁoupl¢d with such statements as
"education iz meant to develop the individual for the benefit of

the entire =ociety”. Such statewments make one reslige that
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rltimately the ravionale for education is that it benefits the
sntire society., I am not aﬁying that this is a wrong aim, What
I am aaying.ié'that the individual nust not ba overlooked. The
following review will hopefully reveazl that the aims of education
in Swaziland are alsc ultimately such that wore emphasis is put
on the development of the community than on the “developuent of

the individusl,

The HKERCOM (1985) wmstates that the afforts of democratizing
education in'Swaziland continued' to produvce ili-prepsared pupils
ar frustrsated -school.leavars. These pupils were frusprated
because many of thag were ill-prepared in terms of acéﬁiring
2kills and knnwledge appropriate for the werld of work in which
‘they found themselves. Many of them could not even finish kheir
schooling. The NERCOM observes that the reason for the falliure
of such democratization of edupation wag that the emphasizs was on
access to  schooling which ignored  amongst other  things
individvuals® abilities and limitations. This meant that the
education systsm over smphasized academie skills and ignnrad
other talenta_which the pupils might possess. The NERCOM thus
lfeft that emphasis should shifi from UPE per se to broad-based
snd divergent primsry aduo#tion to cater for s variety of needs

" of pupils (NERCOM 1882: 82>

Ginindza, (1991) makes soms comments which | are aimed at

furthering tha racoﬁﬁendations of the NERCOM report. She notes
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tha! the steps of the proposed democratization of sducation were:
;
(i) to improve access te educaticnal facilities so that the

target of UPF was reached by 1885,

(ii) the curriéﬁla.of schools %ers.;o bé ravised to be made

relevant to the culturﬂ nf the Swaz:s |

(Ginindza 1961, 5; \1
I agree with the Findings of the NERCOM that théﬁsmphasis} nerely
on access to éducational facilities was bound to fail and also
agree with the RERCOH'S recommendation that the emphasis must
shift from mere UPKE o broad-bassd or pﬁpil—-centrad education,
But 1 still think that putting more emphasis on tﬁe good of the
eomnunity than on the good of the individual nlght be ona of ths

causes of the apparent failure of the eduoation systen.

A conceptual analysia of the aim of education as access to
educationﬁl opportunltles. for all pupilé reveala that the
emphesis here iz on the quantlty exfresaed by the word “all" and
not necessarily on the “quallty"(sf the individuals, qxpresaed by_
the words 'the variety of Lheq innate capabilitiess and
limitations” referred +to by the; NERCOM in “Reform Through
“ialogue“ | B81). Such an education system probably failed o
produce quality. since quellty was never contemplated. Also the

concepts of democracy and mtatemsnts such s “"edncation is an
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inalienable right"” srs not relisble terms becaume of the -variety
of meanings they oan adopt, depending on particular
circumstances. For example, we have seen Lhat thé word democracy
in African socialism is used in the collectivist African
Nationalist sense and differs from Harx%am—Laniﬁiam'a
collectivism. Similarly individual freedom as inpiiéd by the
statement "inaliensble righi" can either wean limited individuél
freedom of eastern corporat§ dexocracy or the freedom of +the
western liberal dennergc? as described in Chapter 2. We nssd ﬁo
determine which of these concepts periein to Swazi;and. A

Purther discussion of the gima of education in Swaziland might

help us decide.

Tn Swazilsnd the concept of education for gself-reliance is not:
explicitly stated bui may bs inferred from the varipus statements

on education reforms since 1968,

Education is an inalienable right:-for every citizsn %o
receive to the best of his/her abilities. Edueation is=
to produce snlightened and participant citizenry (INHH,
1972, 28-28% '
The Ministry of Edunation responded to the above aims mainly by
trying to ma''s the curricunla relevant. It established the
National Curriculum Centre in 1873. More schools were built so
that access to sducation reached over 90X of the prinary school

going aga.' The teachsr edtcation programme wan also improved.

Bntry qualification were rajised, from Junior Certificate to O°
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Levels from 1985. A new B.Ed. ‘primary programme was introduced
at the Univermity of Swaziland to train a -new quality of

teachers.

Summariaing thess raforns_@inindza says that +the system was “54%
inefficient with =a high drop out rate, .... only;18% of primary
school gradustes wanaged to scompleta in the prezeribed 7 yesrs

More thah s quarter of the children ﬁho graduated from
primary school cannot enter secondary school. g8% of thase
children who enter school do hot reach uwniversity iegel. A very
large number of the students . dropped-out 2" formal educaiion.
These children do not. have the essentisl knowledge snd skills to
survive and-comppba in the rapidly mndernising_saoiety" (Ginindza

1891: 8-7),

Ginindza (1881) points ount that the aims of improving the guality
 of the school éurriculum and that of ? teacher education
Bave necessity to the improvement of the internal sfficienay of
the system (p.B). From the aboye the aims of edhcation for both
individual and commﬂnjty in Swaziland, were not succesasfnl ss far
a8 they did not hsve good examination faaults.“@%q; as mentioned
earlier & deeper conceptional sanalysis would ré;eal more Pacts

than the above.

If we Focus on the specific steps towsrds the improvement of”

educstion which the Ministry of Education (MOE) undertook, for
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examble, UPE by 1885; can we aay which of the two concerns
between individual and community whibh'maatly- motivated the MOE
to embark on the educational reform? If £he ain wasr.to improve
the quality of an individual, for instance, does on. build more
schools and'forget about the guality of the teaching material
ingide the .cla?sroon? « . Alternatively if all children are
acconnodated, dbes the qualitylof edusstion which they race;ve in
thosa:claasipona ﬁutomatioally improvse? We know for certain that
thg. quality of educstion depends, amongst. other things, on
taacher-pupil ratio,:and on the gpthod anc aontenz of ths subject
matter. This inelndas. the:i evaluation wmethods, classroom

equipment, school | administration, and the | tatai school
envirbnment. Perhaps this is why after analysing the réport of
the poor examination results and the aims of sducation reforms sz
outlined above, Ginindza says that the next obvious #tep for the
MOE was "to improve the intarnal efficiency of‘ the (eduoatiaﬁ)

[

syaten ( Sinindza 1881: 43,

The ?oint I want to make is that the concspt of the individaal in
éducatinn in. Swaziland is such that a person’s rfraedom and
his/hser needs .ara undernined “in comparison to” those bf the
comnunity. BEven though Swaziland did not develop =2 whola.ﬁhsory
of EBSR itz systen suffaré the same defects of education awn in
Tanzania, probably becsuse traditional attiquaa aré collectivist

and opposed to the good of the individual,
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From the abova discussxon ws can determine 1£ a viable notion of
ESR could he introduced-in Swaziland, If is true that the
impression given by_the poor examination results as desdrihéd

: above, is that we need to do a lot of work. I think that the
steps taken towards improvlng the internal effic;ency of the
~education system are appraclable. Y also think that we nead to
evaluate and assess in a more rigorous way our educational aims
and reforms ev.u bafore we start implementing them. Most
importantly we need to be clear about both the general and the
specific goals and_their implications if we are 4“ avoid adoPtxng
irrelevant goals. We ha#e gean above how.the aim of UPE proved
it could”be contfary'to individual development if not carafull?

analysed,

The queztion why educutiona@ reforms fail will be addfésaed in

Chapter 5.

The preceding discussion of sims ~of education drew our attention
to the fact that we need to analyse carefu%}y the.coneepgg
involved in these aims. The aim of universal primary educ&tibﬁ
Por all, Por exsmple, oan be mislesding. It can mean that all’
ehildrsen attend school by a stipulated year without indicsting
"the internal effie1ency or inafficiency of the sehools. Although
the publishing of such an aim would satisfy the general publice

i

and the politiecians, 1if most of ¢hose schools attended are so

-

poor inside regarding PFfurniture, books sand other teaching
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- materials to the extdat thit there i= hardly. an#' edﬁcati&n

received then the sim of UPE would not h;;e bean [achiav~d This
could bs the case in bn@? Tanzanis and Swaziland. However it is
encouragting to note as.wa have dnna)ﬁh?t"in both Swaziland and
Tanzania gﬁme'mofforts were made tnﬁﬁé&ﬁr improvemsnt for example
» sliminating Enﬁéual gecgss ; educational oﬁportunit}gs. | Hith
the continuation ofhthe;e afforts and their furthar?g;;ision and
thorough conceptual =analysis a viable npiion of ES8R could be

introdnced and realised in both Swaziland and Tanzania.

It is evident that improved aducatlonal _policies are difficult ta "’
schieve but it is encouraslng ta know that mome progress ia being
xeds. However }n nust be stressed that those engaged in the;
pursuit of educationsl research with regard to improving aims of:
" &gucation should also be aware of the shift in the value attached
to edueation which.goes with the p;ograaaion of yvears. Cf the
aims of edueat1on in Swaz*land Booth (1983) says: _

As was trus in all parts of colonial Afrlea the surest

nesns to upward mobility was recognzsed very clear1y

early in Swaziland. Hission schools first primary

then secondary were ths earliest to be'establisha&-and

e /:'

plﬁcaa in them were oﬁ%efed .he (the King) cpaned the

o  flrst Swasi Naticnd i High School in 1831....dedicated-
%he University College of §wazil<:d in 1973. ....By the
1ate 19503 82 percent of those completing se“ondarv

education were amplqygd in the citias-(Booth 1883:57)
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But Booth also raeordé that aftef independence in 1688 t?r W%EE%\
of adueation in Swa311and put heavy emphasis on mass. aducavion, .5
t;t is the r1ght ofygyary ehi;d tc have acé&ss to eduaatinn,
asserted tha fhird Naéional Dewalapnent Plan.._ Its gosl was to VT
aeh1eve universary primary education by 1285" (Booth 1983 58 ~-57).
This sim &eco?dzng to the analysis  in thls esearch report
ueﬁ;hasisss individual development. But when Booth descrlbes its .
implamentatlan,” tha rﬁpﬁd construction of schouls and “the

. increase in the intake of sohouls and colleges she sayg that the

UK

‘aim was o mests 'national manpower nseds (Booth 1983 573.7 Red )it

"

emprges  that the - other . aim“ of education was odmmunity

development.’ Aocordlng to Broth the efforts of pursuing these
aims of -education su"ceeded 1njprodu~1ng nnly an ellta cf;ss who
were equipped with: 1nadequate management skills and knowiedgs.'
What I want us to noke here 1§ the shift oflpmphgsis in aducatign
which revolveé aroond individual and community. .The implications
of these sims of education, I think, is that the educatlon pollcy
nakers were probably not aware of tha shift in emnhasis nor was
it carefully ana]yﬁed gnd recognised accordlngly,j hence the
apparelt failure of the sim. It is foxr that reasos that I posit
the two-fold objuvotive or aims of educatiom:' indiéidﬁal“ and

‘community development to be simultanesusly engaged.
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In this last chapter. a general assessment of the aims of
edueatmon is made with = view to arriv:ng at a viahle nation of
Education for Self-Relidnce {ESR) . I st-rt. by reviewlng tha
nain ?ointﬁ of the .arguments. in® 'the precedrng chapters.

Thereafter I return to the central argument: a viable notion of

s

ESR shonld pursue a polioy whioh puts greater - enphasis on the*

individual than HNyerere does, andﬂﬁhis should be done without
undqrminimg the “gooﬂ“ opfthe aomnuniﬁy. )

' . 1 I 7
Chapter.l introduktle the main issues; first that the eoncept and

praotice'of' BESR in post-colonial African countries put enpggaiﬁ

on the deveslopment of the community which I have claimed resulisd
in aﬁhe undérmining of ipdividual development; second that the"

concepts of ESR and selffrelianue are basged on.Africgn sacialism;

8 explored in Chspter 2., There it emerged thsat Africsdn

socialism iz & type of nationalist socialism which its adherents

claimed is a "democratic” institution, in the same manner as in

pre-colonial African societies. As swgh, its sdherents Purther
snggest, Africen soclallaw 15 .. &N idaal form of government whlch
must be returnad to. However, the exploration of the conqept ‘af

_ African socialismiin Chapter 2 revealed that its main problem is

ignoring the“iasua'oi“eonfli@t batween individval and commuanity; ”

s -
.. "’j\ 1] i 1 ) N
ol 7

=

i

Rxl

.,

[



4

.

a tendency whichk is - spparently prevailing in ﬁewly independent

African socistiss. Chapter 3 explored the concept and practioce

E{of ESR in Tanzania, - end Chapter 4 the education system in

"Syaziland. What emerged wam that whilwt the rhetorio in both

countrigs_is about oducation for ;pdividual davélopnant and

acassg of every child to egual sducational opportuﬁitioa? in
. 4

) practice these aimg are not pursusd nor achieved. .- A cause of

failure, it was argued, probably lies in ths failure by leaders

‘of these couﬁtri&s to esreafully examine the concepts before they

i
are implemented. ) _ g {

A | .
it was also found that these educatioral reformns could be Wrongly
embarked on wWith ehthusiasm mativatad by warxnega tnwards

individualisn and capitalism on ons hand and Harxlam—Lenlnlsn on

the othaer, Whilst on thiz point of enthusiasm, Frersere’ leSR

msems bto have besn further confused by his éfforta at reconcifing

ecollectivist wvalues with  individualist values. Hyarerefs

collectiviast values are exemplified in Chapter 3 when he saf#

that Tanzanis’s mducstion should be - demigned so that it maeté
the neads of the wider population instead of being designed for
the needs of only a few individuals. Howeve¥, as already noted

in the prece’ing discussion, such sims of sducation could not he

achisved becnuse of the defeots we said ara inherent in African .

gocialism, I have been fooLssnng Gn the defects yetarding the

concepts of 1nd1v1duai and - 904mun1ty
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Hy claim is thdt a reconciliation between individuaiist and
collectivist values does not nscasaérily endorse capitalism and
soaialism. In this chapter I will show that a commitment to
education as individual development dées not neceasarily endorse
individualian. and capitslism and can be compatiblae with
collectivist wvalues. I will ashow this by axplaring White's
argumént in his Thn_Ainﬁnﬂi_Ednﬂahinn_ﬂaﬂbaznd. (1980)

Let me start with my proposition that & viable notion  of ESR
should embrace both individual and community development. For
White the pursuit of individuii needs and those of the community
are expresssd ‘ams  'the godd of thaw puﬁil" and “the good of
society”  {White, 1882: 23-80; Blwssfv The terms "good of the
pupil” and “good of society” in ihi& reéﬁarch{report “ean be
respectively equated fo individusl Eand c&€uunity naeds as
explained in  the preceeding chupiers. : But w&rt iz interesting
here is that For White the good of the puﬁil inoiudaS'the good of
others - respect for persons, personal moral avtonomy, sand the
idea of & cooperative rather than =a competitive individual.
Sometimes White uses the term “pupil’s well-being". "A pupil’s
well-being is connected with such virtues as status, a gooa job,
harpiness, individuality, self~rea1is&£ion ang %ersonal autonomy”

(Whit. 1882:27).

The way rf presenting individusl and community in White's

tres.ment may be initially seen as avoiding the conflict between
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the two. However, this impression is soon dispelled when White
explicitly discloses that rupil~centred aims of sducation
conflict with economic sims and that iﬁhis confliet is there
.whefher it i= in an individualistic_'capitalist society or
wocialist totalitarian society. ?é; example, White notes that
the pupil~centred aim confliects with the economic aim in that the
scononic aim reqﬁiraajspaoializad knowledge and skills for the
greater mass of theﬁpoﬁﬁlation and bagic knowledge for a aqleetad
few because a broad view of eduveation for the masses may be
connter productive to the economy. Another example of conflict
iz in the dispositions the two sins encoﬁrage. The pupil-centred

aim promotes reflective thinking, the sconomic, ready Sbedienoe

to anthority (White 1982:82).

Also a fact related to.tha}gbnva ig that an analysis of the above
conflict can easily reveal?tha different poaitionaor background
principles between indi%idﬁal.and communiﬁy. Fo# example ready
obedience to authority mey indicate totalitarianism which is
characteristic of doctrinaire socisalism; and the promotion of
roflective thinking_ nay indicate a commitment to individnalism
and capitalism. But most iﬁtarestingly the analysis can help us
see how to reconcile what ocan be considered am defensible

principles of bhoth individuslism with colleetivisn. I

White, for example, first differsentistes bebtween certein values

within individualism and {hen svaluates them. For example he
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coﬁﬁ*mns minimaiiat norality and  extrene éutonom& qin
individualism. He regards these as indefensible. Secondly he
examines the aim of education as eitizenship. He notes that this
term can Q? used as a disguime "for blind obedience to a ruling
. elite or ; chanvinistic attachment to one’'s country as a nation”.
Such citizenship es an =sim of education must be rejected,
suggests White. (White 1980:10?}. Thirdlv, White raejects the.
Platonic idea of educaiion; the idea that only = few peopls, the
elite class,:should receive a rounded synoptic kird of education
and that the greater mags of the population should receive a

specialized type of s@peatian which would fit them to their
b

- various stations of 1ife ..

My comments will be dirqupdy@p moral avtonomy and citizenahip as
aims of educatinn bacaus; I think these bettér illustrate my
point. I want to use ncrallautonomvﬁaa roughly equated with
individusl development; and edusation for gitizenship equated
with comnunity development. I am aware that the concepts of
ﬁorality and citizenship both entail community or social values.
As such the objaetiomgtc my arrangenent wquld bal;robablv thet I
do not have concepts ;epresantative of individvalisnm. Ky reply
to the objection wonuid be that I am only following White's
spproach of situnating the confliet not in bwstween the opposite
canps of individual and community but within esch of them. I
begin with moral autonomy. White, in daéaribing'ths‘*uins of

moral education, says that theze inelude making children
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sengitive to the rights =nd inta:§5t3 of other péople, diépoéed
to keep thelr promises and not te indure pﬁhsr people.  Whits
"saye that these aims are to he'rélatad to egonnmic aims. ﬂhite
reviews and rejects some of the auggastad wava of relgtins
economgc' ains éo. moral mins is to adopt & minimalist moralist
view}ﬁ% a trimmed down . view of morality which a pupil would

an

pursus with his or har private amﬁitionu . .pupils should be
given a minimum fraﬁework of rﬁlaa and then encouraged io live
for their own private'anda".i}ﬂhite rejects this view and ssys:
"This morality is appropriste to a capitalist socciety” (Khits.
1980:62—7ﬁ){' The second way of relating moral and eégnamie #imé
ig in universal 'norglifg_that iz treating all wmen including
cneself equally.f White rejects this view becauge he says it is
onreglisable. The third”wﬁy suggested is conorete morality, th#t
is, loéaiizihg' one's moral life with =wall-scale comamunity.
Again White &ejépts this ' view and says that the danger with
conerete moraﬁ@ty? iz collective egoism or a tendency to sxclude
those outsidaathé' small qonmunity. White concludez that the
most important guestion behind thass modes of morality. is #ow to
relate them to personal morsl autonomy (White 1980&_?0).' |

>

White wmaintains that moral autonomy is a2 necqssity for an
individual bécaua;.wé live in' a world of moral/gonflicts; anr
that in particular situations moral rulem mey preaﬁribe different
courses of action, The autonomous agent tries to resolve hié/h&r

conflicts within an integrating smystem of beliefs both at
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personal and at moral level. I will comwe back to this issue of
- moral aims in my final assessment of BSR. Befors that let us

turn to citigenship as an aim of education.

With regard to citizenship as an aim of education, we eaid that'
Bhite ré&eéts certain notions of this ainm, But this does not
culminate in 8 complete rejsction of ecitizenship as an aim of
..edueation. The key word in Yeducation for the state" is the
term "state” which Yhite says may have different meanings. White
observes thaﬁ ftute witﬁ capitsl 78" may »refer to a supra-
personal entity which does not exist but which mnay be used by
those who hold power to trick psople into beliseving that“éuch an
entity eoxists; White also msays that there is salso “state” as a
-small-secale community. The*third conception of state ia "ststse”
ap a form of community. It consists of individuals and families
dﬁ those groups who éometimas work cooperatively and fraternally
'fqr shared ends ( thie 1980Q: 111} White sugdests that the aim of
ad@catlon for c=tlaen5th conld be pursusd with the third view of
stﬁ§e=1n mind. In thiz community moral autonomy is realized as
the“&?upil sees himgelf or hermelf {raternally éooperating for
certain shared ends (110), For this kind of state White
recommends a synopti# kind of education for all the people in
contrast to Plato’s sﬁqgializsd adugation for the ordinary people
and basic rounded -eduncaticn for a select few whoe will comprisé

the rualing clasgs.

52



Let me now compare White's aims of education with these of
Tanzaniéﬁs ESR snd those of Swaziland. I wané:tofshow that there
-are some .gimilarities as well as differaﬁceé amonﬁst these.  But
more specifically I want to show that White's proposal . s better
than the educatiangg}policias in these two cnunt;iés. In White's
argument, like in Nfurera's ESR and to smomue ei snt in Swaziland's
educational poliecy, the following are condemned; selfish egoiam
and exploitation, elitism and. inequality in access to educational
opportunities. Fo: axanple, we saw above that Hhite condemns the
ninimalist moral attitndes becaunse of their promotion of
welfiah edgoism which is characteristic of capitalist societies.
We have rajeetad such individualiétic athitndes as Lhe sslfish
acoumulistion of we;ith. ,Hhenlwe discusseu ration in Swaziland
in Chepter 4, wo maw that Swaziland salse emphasimes Lhe provision
. of equitabla'aducational opportunities to every child with an aim
"of improving thsnlot af the individual. These sinilaritieé can
be extended to citizenship as an aim Sf sducation. In Swaziland
one of the aims of education is that it should produge an
enlightened citizenry to participate effectively in the country’s

affairs.

However, White's proposed aims of education alae - show notablbl
_differéneea from those of Tanzania's ESR and those of Swaziland,
especially in the wa§ he analyses concepts. In particular I want
us to observe his treatment of the cohfliet ‘between individual

and community. I have said thusi £ whe vases of Tanzanim and
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Swaziland the conflict between individual and community seems to
be nvoided and £hat-”this avoidance is undesirable since it
results in ths - undermining of individual development. In
cgntrast White dnes not avoid the econflict. He carsfully
addresges it,  “not ﬁith the aim of eradiceting it, but ts contain

it". White 'sterts off by soknowledging ths fact that the

conflict exists not Just bstwesn individusi and ocommunity but
. ) '

alsc within each of these apperently opposing ommps. The effect

of White's analysis is that the confliet between them is not

exaggderated. In cther words, White s approach avoids the danger

which I referred to above in the appromsch. of Nyerere and othsr

. b ) o
adherents of African socialiam o}\trying to reject whatever is

j \
outside their ideslpgy by issuing sﬁ\:emanta which seemingly deny

that the confljct exists. T think this is not only to exaggerate

matters but is also misleading.

When White discusses ths ﬁéllwbeing of the REPil he obfderves that
there is » conflict of aims even amongéi} those who upheld
intrinsic aims of education as important:¥ For example, he
observes that whi.s there is = general consensus on aducation for
a good Jcb, happiness, ipdividuality and personal autonomy,
however, there i=s a conf;éﬁt@in deciding where to draw the line
betwesn intfinsie'and basie gdbds for example. Some people would
need such virtues as coursge or physical fitness rather ithan
otherslfor a8 certain way ofllife {(¥hite 1982:58). He goes on to

compare pupil-centred =aims of education with sconcdic eims and
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finds that these eonflict in .varioug ways.. For exanple, the
cbjective of pupil-csntred aims is to ekpand the pupil's horizons
in order to make the pupil be master of his/her destiny but an
economy oriented education would try to limit the pupil’s scope
g0 that ”he/aﬁa just fite hia/her. oocup?tiéﬁal role (White
1880:81). = White =also observes <that +he pupil-centred aim
requires that the pupil be an sutonomous planner of his/her 1ife
and that this 3is nof necessary to the economic aim of education.
He concludes that economic aims'shqpld be made subhordinate to the
demands of personal well being (White 1880:67). From this he
takes the comparison to the moral aims of education and triss to
-consider the relationship of morsl sims to pupil-centrsd sims and
to economic aims. He goes through thé varions suggestions which
are subsequently rejected -~ a compromiss solution, mninimalist
morality, universal morality and conerete morality - and finally
Settles on moral. antonomy as a8 way of Erying to _cont&in the
conflict, for reasons already stated above (White 1980: 93).

What is furthe: noteﬁorthy in Whité’s approach is that his-
'proposals on aim# of eduestion are not confined to particulsar _
soecieties but apply to a wide renge of these -~ capitalist,
authoritarian totalitarian, non-tctalitarian and demceratic, For
example he says that citizenship as an aim of education should
not be a disguise fof blind ~obedience to a- ruling elite in
totelitarian or non-totalitarian states, nor should it bé

chauvinistic attachment to one’s country (White 1980:107). The

re
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last“nqntionad advice might be aﬁpropriate’for.d%scouraging some
Africah_laaders’ attaeﬁmant o the concept of African socialism.
For the above mantioned reﬁsons I th;nk B coneeﬁt of education.
pkin to White’'s aims of education would ;rovidé a basig for a
visble, revimed notion of Education for .Self Reliance, which
reconciles the good of the individual with the good of the.

compunity.
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