
t r a i n i n g .  Whi le  the  q u es t io n  of  t he  r e l a t i o n s h i p  

between e du ca t i on  and t r a i n i n g  wi l l  be noted a t  the end 
of t h i s  s e c t i o n  of  t h i s  Research Repor t ,  I t  Is 

a p p r o p r i a t e  t o  expand upon two d i s t i n c t i o n s  between 

e d u c a t i o n  and t r a i n i n g  suggested by Peters# as they
I l l u m i n a t e  c e r t a i n  c r i t e r i a  o f  t h e  e d uc at ion  process,  

F l r s t l y i  t he  t r a i n e d  person Is one who has a l i m i t e d
c o nc e pt io n  of  what  he Is  doing,  as t r a i n i n g  suggests  

t h e  a c q u i s i t i o n  o f  a t t i t u d e s  and responses a p p r o p r i a t e  

t o  a l i m i t e d  s i t u a t i o n  where# as noted,  a conceptual  
schema, developed through e d u c a t i o n /  has a bear ing  upon 

and t r a n s fo r m s the educated p er s o n ' s  p e r s p e c t i v e  o f  the  

w o r l d .

The second d i s t i n c t i o n  between t r a i n i n g  %nd e du ca t i on
Is  t h a t  t r a i n i n g  Is  i n s t r u m e n t a l #  being aimed a t  the  

a t t a i n m e n t  of  a p a r t i c u l a r  g o a l ,  Thus t r a i l i n g  can be 

r ega rded as completed when the d e s i r e d  goal  Is
r e a l i s e d *  Educa t i on ,  on t h e  o t h e r  hand* Is a l i f e - l o n g
pr oc es s.  There  ere no f i n a l  goa l s  In e du c a t i o n .  In

f a c t  goal# come to  be queattoned and change# im tgrma 
of the GOgiiftlve perspective which the educator parson 
develop*.  ̂ \

As noted, the edyicoted person possesses re levan t
body of knowledge, *  Th is  knowledge forms t h e  c o n t e n t  

of  h i s  e d u c a t i o n ,  In E t h i c s  and Educat ion r e e f e r s  

c r i t i c i s e s  those who advocate som& notion of education 
t h a t  i gnores  c o n t e n t ,  and argues t h a t  the procedures of  

any d is c ip l in e  con only be mastered by exploring i t s  
established c o n t e n t .
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In t h e  v a r i o u s  modes of  t hought  such as 
sc ience*  h i s t o r y  and ph i losophy  t h e r e  Is  a 
g r e a t  deal  t o  bo known b e f o r e  t h e  p e c u l i a r  
n a t u r e  of t he  problem can be g r a s p e d , The 
procedures of  a d i s c i p l i n e  can only be 
mastered by an e x p l o r a t i o n  o f  I t s  e s t a b l i s h e d  
c o n t e n t  . . .  .60

The modes of  t hou ght  which are w o r t h w h i l e  In themselves  

and lead t o  a d e s i r a b l e  s t a t e  of  mind P e t e r s  c a l l s  

• c u r r f o u l  urn a c t i v i t i e s ' *

Having excluded e x t r i n s i c  alms as ex t ra ne ous  t o  t h e  

no t i on  of  e duc at ion *  P e t e r s  c h a r a c t e r i s e s  the  education 
process In terms of  c r i t e r i a  which a r e  I n t r i n s i c  t o  

e d u c a t i o n .  C ur r i c u l um  a c t i v i t i e s *  I n terms o f  which 

the agent comss to  c a r *  about and possess re le va n t  
knowledge and s k i l l s  as w e l l  as a conceptual  scheme in  

terms of  which knowledge is  o r ga n i se d  ‘ beyond t h e  l ev e l  

of d is jo in te d  f a c t s * ,  lead to  a s ta ts  of mind des irab le  
m  I t s e l f ,  Peters now has to  show th a t  the s ta te  of 
mind which derives from curriculum a c t i v i t i e s  fa more 
des irab le  than th a t  which derives from some other form 
of I n t r i n s i c a l l y  worthwhile a c t i v i t y *

He r e je c ts  attempt* to  J u s t i fy  anyone who should choose 
to  pursue curriculum a c t i v i t i e s  In terms of *want$i,  
pointing out th a t  because a person wants something Is 
no J u s t i f i c a t io n  for  regarding what Is wanted as
worthwh11e,

60 i b i d ,  p . 5 4 .



P e t e r s  t u r n s  t o  t h e  concepts of  ’ p l e a s u r e *  and ' p a i n *  

In o r d e r  t o  supp or t  the  p u r s u i t  of  c u r r i c u l u m  

a c t i v i t i e s .  He begins h i s  argument by suggest ing t h a t  

w i t h o u t  the concepts of  p l e a s u r e  amd pain the  concept  

of »reason f o r  a c t i o n ’ would be u n i n t e l l i g i b l e , 61 

However# he s t a t e s  t h a t  a t t em p ts  t o  J u s t i f y  any 
a c t i v i t y  In terms o f  t h e  p l e a s u r e  t h a t  i t  br ings# do 

not t a k e  us very  fa r  because where more than one 

a c t i v i t y  b r in g s  p l e a s u r e *  we s t i l l  do not know which 

a c t i v i t y  Is  the most w o r t h w h i l e *  The reason f o r  t h i s  

d i f f i c u l t y  Is th a t  words I l k a  (pleasure* and *paln* are 
very genera l  terms# and to  be made more s p e c i f i c  nvdd 

t o  be r e l a t e d  t o  t h e  p a r t i c u l a r  a c t i v i t y  or  s t a t e  which 

brings them about, j f  we wlah to  be able +# answer the  
qua$tlon a@ to  the value of curriculum a c t i v i t i e s  In 
comparison to  pome other pleasurable  a c t i v i t y ,  we need 
to  look a t  the c h a r a c te r is t ic s  of th e  a c t i v i t i e s  
concerned,

What then are the  c h a ra c te r is t ic s  of curriculum  
a c t i v i t i e s  th a t  d is t ing u ish  them from othar form* of 
pleasurable* I n t r i n s i c a l l y  worthwhile a c t i v i t i e s ?  
Curriculum a c t i v i t i e s  are (serious* In th a t  they 
I l lum ina te  other areas of l l f e»

Science, ' h is to ry ,  l i t e r a r y  appreciat ion ,  
philosophy* end /o t h e r  awch c u l tu ra l  
a c t i v i t i e s  are l i ke  games In being 
dis in te res ted  pursu i ts .  They can be, and to  
a large extent  are, pursued for  the sake of  
values I n t r i n s i c  to them rather  than f o r  the 
sake of gxtf in s lc  ends. But th A ir  cognit ive  
concerns and fa r - ran g in g  c o g n i t i v e  content  
give them a value denied to o t h e r  more

<>>""1 .   -.I.. ... ... ................ ....

61 I bi d,  p,190.



c i r c u m s c r i b e d  a c t i v i t i e s  which leads us t o  
c a l l  them s e r i o u s  p u r s u i t s . 62

P e te rs  then t u r n s  t o  an assessment of why c u r r i c u l u m  

a c t i v i t i e s ,  f  , ,-ier than 1 less s e r i o u s ’ a c t i v i t i e s ,  

should be , He bases h i s  J u s t i f i c a t i o n  of

. cur r i cu l um a c t i v i t i e s  on a ’ t r a n s c e n d e n t a l 1 argument .  
The * t r a n s c e n d e n t a l ’ argument used by P e t e r s  is based 

on t h e  assumpt ion t h a t  In s e r i o u s l y  asking t h e  q ue st io n  

r Why do t h i s  r a t h e r  t han  t h a t ?  ’ t he  quest  I oner Is  

committed t o  seeking an answer.  Thus In asking the  

q u e s t i o n  ’ Why c u r r i c u l u m  a c t i v i t i e s  r a t h e r  than some 

o t he r  p l e a s u r a b l e  a c t i v i t y ? *  t he  q u e s t i o n e r  is engaged 

In t h e  p u r s u i t  of  knowledge o f  t he  t y p e  which 

c h a r a c t e r i s e s  c u r r i c u l u m  a c t i v i t i e s .

I t  would be I r r a t i o n a l  f o r  a person who 
s e r i o u s l y  asks h i m s e l f  t he  q u es t i o n  ’ Why do 
'ih ts r a t h e r  t han  t h ^ t ?  ' t o  cl ose h i s mind 
a r b i t r a r i  ly t o  any form.,  o f  I n q u i r y  which 
might  throw l i g h t  on t he  q u e s t i o n  which he is
a s k i n g , 63

P e t e r s ’ s argument Is open t o  c r i t i c i s m  on two counts .  

The f i r s t  Is his  c h a r a c t e r i s i n g  of  e du ca t io n  s o l e l y  In 

terms of  I n t r i n s i c  c r i t e r i a  on t h e  grounds t h a t  

e x t r i n s i c  f a c t o r s  are  ex t raneous  t o  t he  no t i on  o f  

e d u c a t i o n .  The second ground f o r  c r i t i c i s m  Is t h a t  t he  

argument which he employs In defence of  c u r r i c u l u m  

a c t i v i t i e s  as being more w o r t h w h i l e  than any o t h e r  

I n t r i n s i c a l l y  m o t i va t ed  a c t i v i t y ,  Is open t o  q u e s t i o n .



Regarding t he  e x c l u s i o n  of  a l l  e x t r i n s i c  aims in 

c h a r a c t e r i s i n g  e d u c a t i o n ,  f t  has a l r e a d y  been accepted  

t h a t  i f  t he  purpose of  e d uc a t i on  is t o  c o n t r i b u t e  to  

t he  q u a l i t y  o f  l i f e  of those Invo lv ed  in the process,
and t h a t  m a t e r i a l  c o n d i t i o n s  comprise a dimension o f

t h i s  q u a l i t y  of  l i f e ,  t h e r e  a r e  grounds f o r  i n c l u d i n g  

economic a I ms among t h e  a I ms of  e d u c a t i o n .

F u r t h e r  grounds f o r  a c ce p t i n g  e x t r  I n s l c  alms In 

e d uc a t i on  a re  suggested by John Whi te .  White observes
.'v-

o f  tnose who won Id J u s t I f y  s o l e l y  i n t r i n s i c  alms In 

e d u c a t i o n ,  t h a t  the  1r  s t a n d p o i n t  presupposes a s o c I e t y  

where b a s i c  needs have been m e t .64 in a s o c i e t y  where  

s u b s i s t e n c e  farming Is not  producing s u f f i c i e n t  food t o  

feed t he  p o p u l a t i o n ,  t h e r e  see%s l i t t l e  wrong w i t h  t h e  

Idea t h a t  e d uc a t i on  shouId aim, In p a r t ,  a t  improving  

and modernis i ng farming methods.  Yet  in term’s of  

P e t e r s ' s r e s t r I c t e d  d e f I n11 1  on, t o  speak of  a n a t I  on 

empIoyIng e du ca t I on  in I t s  programme of  modernIs i ng
farmi ng methods, would be t o  mlsi ise t h e  term e d u c a t i o n .  

A f u r t h e r  c r i t i c i s m  of  t h e  view t h a t  t h e  alms of  

e d uc a t i on  are I n t r  i n s l c ,  noted by Whi te ,  is t h a t  t h i s  

s t a n d p o i n t  ' o n l y  makes sense f o r  those  wi t h  l e i s u r e . ' §5  

Although in t he  l i g h t  of  high unemployment in developed  

c o u n t r I e s  t he  c a l l  Is sometimes heard f o r  ’ e du ca t i ng
f o r  l e i s u r e ’ or ’ e d uc a t i ng  f o r  unemployment’ , u n t i l  a 

l e i s u r e  s o c i e t y  emerges the  aims of  e d uc a t i on  need to  

be developed beyond simply those i n t r i n s i c  t o  t he  

process I t s e I f .

64 Whi te ,  J . o p . c l t .  p . 29.



P e t e r s ' s  argument I n s uppor t  of  c u r r i c u l u m  a c t i v i t i e s  

as being more w o r t h w h i l e  than o t h e r  I n t r i n s i c a l l y  

w o r t h w h i l e  a c t i v i t i e s  Is a l s o  open t o  q u e s t i o n ,  P e te rs  

argues t h a t  e d uc a t i on ,  l i k e  r e f or m,  marks out  a s t a t e  

of  mind which Is d e s i r a b l e  In I t s e l f ,  Yet  I t  Is
p o s s i b l e  t o  Imagine someone a c ce p t i n g  P e t e r s ' s  

c h a r a c t e r i s a t i o n  o f  e d uc a t i on  and y e t  dec 1d 1ng t o  opt  

f o r  something e l s e ,  f o r  example t r a i n i n g ,  In I t s  p l ac e .
In o t h e r  words I t  would, seem p o s s i b l e  not t o  d e s i r e

something t h a t  I s  d e s i r a b l e  In I t s e l f .  What Pet ers
needs t o  do t o  suppor t  h I s argument f o r  I n t r i n s i c  alms 

In e d u c a t i o n .  Is t o  show t h a t  the  d e s i r a b l e  s t a t e  of  

mind Induced through c u r r i c u l u m  a c t i v i t i e s  I s ,  I Ike  

happiness,  an end In I t s e l f .

P e t e r s ' s  ' t r a n s c e n d e n t a l '  t u s t l f l o a f  I on f o r  t he  puk ^ r t  

of  c u r r i c u l u m  a c t i v i t i e s  r a t h e r  than some o t he r  form of  
I n t r i n s i c a l l y  w o r t h w h i l e  a c t i v i t y ,  can a I so be 

q u e s t i o n e d .  P e t e r s  j u s t i f i e s  the  p u r s u i t  of  c u r r i c u l u m  

a c t i v i t i e s  on t h e  grounds t h a t  t hey  enable  the  

q u e s t i o n e r  t o  answer t h e  q u es t io n  'Why t h i s  r a t h e r  tha/n 

t h a t ? '  Presupposed In asking t he  q u e s t i o n  1s |  a 

commitment t o  seeking t h e  answer,  I . e .  the  p u r s u i t  of  

knowledge.  I t  would be I r r a t i o n a l  not to  r egard qq 

w o r t h w h i l e  t h a t  which enables  you t o  answer your  

q u e s t i o n .  Whi te q u e s t i o n s  P e t e r s ' s  use of  the  

' t r a n s c e n d e n t a l '  argument arguing t h a t  t h e  q u e s t i o n e r

Is not  "commit ted t o  t h e  p u r s u i t  of 
knowledge" In the  sense t h a t  e d u c a t i o n i s t s  
have In mind.  . . .  The most he Is committed  
t o  seeking Is the s p e c i f i c  p i ece  of  knowledge  
which answers h i s  q u e s t i o n .  Any q u e s t i o n e r  
Is committed t o  t h e  p u r s u i t  of  knowledge In



t h i s  very a t t e n u a t e d  sense

In s p i t e  of  t he  c r i t i c i s m  l e v e l l e d  a t  P e t e r s ' s  c l a i m  

t h a t  t h e  alms of e du ca t io n  are I n t r i n s i c  and a t  his  

s u pp or t ing  argument ,  the  view t h a t  t he  aims of  

e d u ca t io n  are  I n t r i n s i c  has enjoyed p o p u l a r i t y  s ince
c l a s s i c a l  t i m e s ,  A r i s t o t l e  having argued t h a t  knowledge  

should be pursued f o r  I t s  own sake.  Whi le  the
p o p u l a r i t y  of  the  view t h a t  the alms of  e du ca t io n  are  

I n t r i n s i c  does not  In i t s e l f  j u s t i f y  t h e  v i e w p o i n t ,  I t  

does d i r e c t  us t o  seeking reasons f o r  t h i s  p o p u l a r i t y .

The p u r s u i t  o f  c u r r i c u l u m  a c t i v i t i e s .  In t h e  sense t h a t  

P e t e r s  suggests t h e  t erm,  c o n t r i b u t e s  an i m po r t a nt  

dimension t o  t h e  q u a l i t y  o f  l i f e  of  the  I n d i v i d u a l .  

F i r s t l y  and most o b v i o u s l y ,  t h e r e  is a v e r y  re a l  
p l e a s u r e  t o  be d e r i v e d  from the p u r s u i t  of  a c t i v i t i e s  

whose ends are  not  o u t s i d e :  t hemsel ves .  The g r e a t
number of people who pI ay go I f  prove t h i s  p o i n t .
S i m i l a r l y ,  t h e r e  Is  a p a r t i c u l a r  p l e a s u r e  t o  be d e r iv e d  

from a process through which an I n d i v i d u a l  comes t o  

master  areas o f  knowledge,  not  f o r  any e x t r i n s i c  

r eason,  but  s imply f o r  t he  p l e a s ur e  which d e r i v e s  from 

t he  process I t s e l f .

Whi le  I t  Is t r u e  t h a t  hot  everyone would r ega rd  t he  

p u r s u i t  of  c u r r i c u l u m  a c t i v i t i e s  as the  I r  p r e f e r r e d  

I n t r i n s i c a l l y  w o r t h w h i l e  a c t i v i t y ,  conceptual  schemes 

of t he  t ype  developed through c u r r i c u l u m  a c t i v i t i e s ,  

have a d i r e c t  be ar ing  on the  q u a l i t y  of l i f e  of  the



i n d i v i d u a l  . I t  has been noted t h a t  In terms of  
conceptual  schemes, knowledge Is  organi sed beyond t h e  

l eve l  of  d i s j o i n t e d  f a c t s .  The conceptual  schemes 

developed by t h e  I n d i v i d u a l  e n a bl e  him t o  understand  

p r i n c i p l e s  and reasons u n d e r l y i n g  what would o t h e r w i s e  

be unconnected phenomena. The knowledge t h a t  t h e  

I n d i v i d u a l  comes t o  o rg a n i s e  Is  not  c onf ined  t o  t h a t  

which forms t he  c o n t e n t  of t h e  c u r r i c u l u m .  D a i l y  

e x p e r i e n c e  and knowledge become p a r t  of  a broad p a t t e r n  

of  I n t e r r e l a t e d  phenomena and t h e  i n d i v i d u a l ' s  wor ld Is  

thus rendered more comprehens ib l e  and m e a n i n g f u l , In 

t h e  sense t h a t  conceptual  schemes are c a r r i e d  through  

I n t o  everyday l i f e ,  I n c r e a s i n g  the  I n d i v i d u a l ’ s 

comprehension and enjoyment  o f  his  w o r l d ,  they can be 

regarded as c o n t r i b u t i n g  a non~mater ta l  e lement  t o  t h e  

q u a l i t y  o f  l i f e  of  the  i n d i v i d u a l .

The p l e a s u r e  d e r iv e d  from l i s t e n i n g  t o  music suppor ts  

t h i s  c l a i m .  Music can s imply  be l i s t e n e d  t o  and 

enjoyed as a t une  or  form of r e l a x a t i o n .  However* t h e  

I n d i v i d u a l  who is  a b l e  t o  r e l a t e  a p i ece  of  music t o  

d i f f e r e n t  works by t h e  same or  another  composer# Who 

p e r c e i v e s  i t  w i t h i n  t h e  c o n t e x t  of  the  development  o f  

music* who is  a b l e  t o  r e l a t e  I t  t o  his  own e x p e r i e n c e ,  

be i t  as l i s t e n e r  under d i f f e r e n t  c i rcumstances  or  as 

p e r f o r m e r ,  enjoys a ( l ightened awareness and deeper  

p l e a s u r e  than the person whose enjoyment  is  not w i t h i n  

so broad a c o n t e x t .  An e d u c a t i o n a l  process t h a t  denied  

t h e  pupi l  t he  o p p o r t u n i t y  of de ve lop ing  such conceptua l  
schemes would render  t he  c h i l d  less able  t o  understand  

and m e a n i n g f u l l y  enjoy the  wor ld  around him.

Pe te rs  reco gn i se s  t h a t  e x t r i n s i c  goals  can be achieved  

through an educ at ion  process t he  alms of  which are



I n t r i n s i c .  The conceptual  schemes developed through  

c u r r i c u l u m  a c t i v i t i e s  would appear a case In p o i n t ,  as 
t he se  conceptual  schemes have r e l e v a n c e  t o  the  

I n d i v i d u a l ’ s I n t e r p r e t a t i o n  of  h i s  everyday e xp er ie nc e  

and are not s imply r e s t r i c t e d  t o  t he  o r d e r i n g  of  the  

c o n t e n t  of  a c u r r i c u l u m .  Seen w i t h i n  the c o n t e x t  o f  

everyday e x p e r i e n ce  ( and not  s imply conf i ne d t o  the  

e du ca t i on  process)  I t  Is d i f f i c u l t  t o  regard  so 

I m po r t a nt  a c o n t r i b u t o r y  f a c t o r  t o  t he  q u a l i t y  of  l i f e  

of  the  individual"* ,  as merely  an I n c i d e n t a l  goal of  an 

e d uc a t i on  process t he  alms o f  which are  I n t r i n s i c .  To 
do so could be seen as being t o  m i s i n t e r p r e t  the na tur e  

of  e d u c a t l o n .

I t  Is suggested t h a t  the  development  of  conceptual  
schemes, I n s o f a r  as t h e y  c o n t r i b u t e  towards a g r e a t e r  

understand Ing and a p p r e c i a t i o n  of  t h e  I n d i v i d u a l ’ s 

w o r l d ,  c o n t r i b u t e  t o  t h e  q u a l i t y  of  l i f e  o f  the  

i n d i v i d u a l .  There I s ,  however,  a dimension t o  t h e s e  

conceptual  schemes t h a t  r e q u i r e s  c l o s e r  a t t e n t i o n .  A 

normat ive  dimension Is an I m po r t a n t  e lement  of  any 

conceptual  scheme In terms o f  which knowledge and 

e x p e r i e nc e  Come t o  be o r g a n i s e d ,  as such o r g a n i s a t i o n  

I n v o l v e s  t h e  a t t r i b u t i n g  o f  v a l ue s  by t he  a gent ,  
C ur r i cu l um a c t i v i t i e s  encourage r e f l e c t i v e n e s s ,  a 

d i s p o s i t i o n  tc q u es t io n  g i ven go al s  and t he  r eason ing  

u n d e r l y i n g  these g o a l s ,  I n s o f a r  as e d u c a t i o n ,  the  alms 

of  which are I n t r i n s i c ,  promotes t h e  d i s p o s i t i o n  t o  
q u e s t i o n  norms and v a l u e s ,  t he  p o s s i b i l i t y  of  c o n f l i c t  

With c e r t a i n  I m p l i c a t i o n s  a r i s i n g  from an economic aim 

in e d uc a t i on  becomes p o s s i b l e ,  The workplace Is one 

p o s s i b l e  area of such c o n f l i c t .
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The demands of  t he  workpl ace  ar e  f o r  obedience to  

a u t h o r i t y .  An i n c l i n a t i o n  to q u e s t i o n  r a t h e r  than  
simply  t o  obey could*  under c e r t a i n  c i r c um st a nc e s ,  not  

only  be conducive t o  worker  d i s s a t i s f a c t i o n  but  a l s o  t o  

labour  u n re s t  and the d i s r u p t i o n  of  p r o d u c t i o n .  Yet  

t he  q u a l i t y  of  t he  l i f e  of  a I I In s o c i e t y  r e q u i r e s  t h a t  

economic goal s  a r e  quest ioned I f  these goals  a r e  t o
becoMv^a means t a  achi evi  ng a,* ^ e f f e T  11 f e  f o r  al I arid 

not simply an end In t hemsel ves .  Business o f t e n  tends  

t o  equate I t s  I n t e r e s t s  w i t h  t h e  I n t e r e s t s  of  s o c i e t y  

a t  l a r g e .  i t  is on ly  through the  q u e s t i o n i n g  of
economic goal s  fhiHs c o n t r o l  over  the e x p l o i t a t i o n  of
r eso ur ce s*  f a i r  wages and good working c o n d i t i o n s  can 

be a ch1e ved .

By a c ce pt i ng  both i n t r i n s i c  and economic alms as 

c e n t r a l  t o  e d u c a t i o n ,  the no t i on  of  educ at ion  Is 

extended In t h e  sense t h a t  c e r t a i n  of  t h e  non-mater  I a I 
as we l l  as t h e  m a t e r i a l  e lements which c o n t r i b u t e  t o
the  q u a l i t y  of  I 1f@ of  the  I n d i v i d u a l ,  are recognised  

w i t h i n  the e du ca t i on  process.  However# more needs t o  

be said  about  the n o rm s t i v e  dimension o f  the  

i n d i v i d u a l ’ s conceptual  f ramework.  The I m p o r t a n c e  of  

r e c o n c i l i n g  p o s s i b l e  c o n f l i c t s  a r i s i n g  from (both 

economic and i n t r i n s i c  aims being assigned a c e n t r a l  

p o s i t i o n  among t h e  a 1 ms of  e d u c a t i o n ,  suggest? the  

development  of t h e  a b i l i t y  to make d e f e n s i b l e  moral  
d e c i s i o n s  as a c e n t r a l  aim of e d u c a t i o n .  There would 

appear t o  be a p l a c e  f o r  some form of  moral  alms among 

the  c e n t r a l  a 1 ms of  e d u c a t i o n .



The r e c o n c i l i a t i o n  of  c o n f l i c t i n g  I m p l i c a t i o n s  t h a t  may 

ar I so from a c ce p t i n g  both economic and I n t r i n s i c  al ms  

as c e n t r a l  a 1 ms of  e d uc a t i on  Is not  t he  on ly  reason f o r  

I n c l u d i n g  a moral aim among t h e  alms of  e d u c a t i o n .  In  

t h i s  s e c t i o n  of  t h i s  Research Repor t  t he  q ue st io n  of  a 

moral aim In e du ca t i on  w i l l  be examined.  I t  w i l l  be 

suggested t h a t  the  i n c l u s i o n  of  a moral aim ms a 

c e n t r a l  aim o f  e du ca t io n *  not  on ly  makes p o s s i b l e  t h e  

r e c o n c i l i n g  of  c o n f l i c t i n g  I m p l i c a t i o n s  t h a t  may a r i s e  

from i n c l u d i n g  both economic and I n t r i n s i c  alms among 

t h e  c e n t r a l  alms of  e d u c a t i o n ,  but  a l s o  c o n t r i b u t e s  t o  

a f u r t h e r  broadening o f  the  n o t i o n  o f  e du ca t i on  by 

d i r e c t i n g  us t o  1 a s o c i a l  dimension*  of  e d u c a t i o n .

B ef ore  ar gu ing  t he  case f o r  a moral  atm as a c e n t r a l  

aim of  educat ion# c l a r i f i c a t i o n  must be sought on what  

Is meant by t he  term a * moral  atm* in e d uc a t i on *  

C l a r i f i c a t i o n  of  what Is  meant by a moral  aim p r es en ts  

c e r t a i n  d i f f i c u l t i e s  as t h e r e  Is by no means agreement  

on what Is  meant by t h e  word ' m o r a l i t y * .  In many areas  

of knowledge words r e f e r  t o  el  e a r  Iy d e f i n e d  concepts .  
In mathemat ics ,  f o r  example,  t h e  term ’ g r e a t e r  than*  

r e f e r s  t o  a concept  t h a t  is  c l e a r l y  d e f i n e d ,  t h e  

d e s c r i p t i v e  exactness o f  words found In mathemat ics I s  

o f t e n  l a c k i n g  in e t h i c s .  Th is  Research Rep or t  w i l l  not  

a t t em pt  so complex an u n de r t a k i n g  as t h a t  of  ar gu ing  a 

p a r t i c u l a r  account  of  t he  concept  of  m o r a l i t y .  Two of  

the  approaches t h a t  have been adopted t o  t h i s  problem 

w i l l  be noted and the  second suggested as a usefu l  
s t a r t i n g  p o i n t  t o  a rgu i ng  f o r  a p l ac e  f o r  a moral atm 

among t he  c e n t r a l  aims of  educat ion^



Some have sought t o  r e s t r i c t  t he  meaning of  t he  term 

• m o r a l i t y ’ t o  a coVe o r : ; B $ t ,  o f  r u les»  adherence t o
which d e f i n e s  d i sc ou r se  ho r  behavlouir as moral* The 

scope of  t h e  term m o r a l i t y .  Is thus: demarcated by a 

c e r t a i n  s u b j e c t  m a t t e r  or c o n t e n t ,  One of  t he  

o b j e c t i o n s  t o  t h i s  view o f  t he  concept  of m o r a l i t y  Is
t h a t  I t  I s t oo  I n f l e x i b l e ,  Moral r u l e s  would be seen
as ’ g i v e n ’ and a moral l i f e  as one l i v e d  In accordance
w i t h  t he se  given v a l u e s .  Obedience would become a 

c e n t r a l  c h a r a c t e r i s t i c  of  t h e  concept  of m o r a l i t y  and 

t h e r e  would be no p l a c e  f o r  autonomy, A f u r t h e r  

d l f l c u l t y  a s so c i a t e d  w i t h  t h i s  view of  m o r a l i t y  occurs  

where t h e  c on t e n t  of  moral  r u l e s  appears c o n t r a d i c t o r y .  

Under t he se  c o n d i t i o n s  t he  agent  would have l i t t l e  

guidance In assessing t h e i r  r e l e v a n c e  t o  a s i t u a t i o n .

Another  approach has been a t t em pt s  t o  f i n d  c r i t e r i a  In 

terms of  which the  c o n t e n t  or s u b j e c t  m a t t e r  of  

d i sc ou rs e  or  behaviour  can be a pp ra is e d  In or de r  t o  be 

c a t e g o r i s e d  as m o r a l . Kant ,  f o r  example,  proposed a 

' C a t e g o r i c a l  I m p e r a t i v e ’ and suggested t h a t  any a b t l o n  

t h a t  d i d  not  v i o l a t e  t h i s  I m p e r a t i v e  f e l l  within t h e  

scope of  moral a c t i o n .  S i m i l a r l y ,  P e t e r s  has argued 

f o r  a ’ r a t i o n a l  m o r a l i t y ’ based on what he c a l l s  

' fundament al  p r i n c i p l e s ’ ^  in or de r  t o  avoid t h e  

c r i t i c i s m  noted above,  l e v e l l e d  a t  those who would 

r e s t r i c t  the  concept  of m o r a l i t y  t o  a c e r t a i n  c o n t e n t .

67 p e t e r s ,  R. S, ’’Concr ete  P r i n c i p l e s  and R at i o n a l  
P a s s i o n s . ” In P e t e r s ,  R.S.  e d . Psychology and E t h i c a l  
Development . LondonsGeorge A l l e n  and Unwin,  1974,  
p . 66,



P e te rs <s  approach Is open t o  c r i t i c i s m .  His  

’ fundamental  p r i n c i p l e s ’ are  a p r i o r i  and depend upon 

some n ot ion  of  man as a r a t i o n a l  being t o  s uppor t  them.  
Thus even I f  P e t e r s ’ s p r i n c i p l e s  are accepted# the  

q u es t io n  could be asked why they should be a p p l i e d  and 

I t  remains f o r  him t o  .̂'iOw t h a t  not t o  do so would be 

I r r a t i o n a l .  Second I y, 5 »'9ters * s fundamental  p r i n c i p l e s  

could a l l ow f o r  d i f f e r i n g  moral  v i e w p o i n t s  w i t h i n  t h e i r  

f ramework.  s
■ ' . . - 

in s p i t e  of  these r e s e r v a t i o n s ,  P e t e r s ’ s approach t o  

def i n i ng  t he  scope o f  t he  concept  of  moral I t y  serves  as 

a useful  s t a r t i n g  p o i n t  t o  an a t t e m p t  t o  argue a p lace  

f o r  a moral  aim among t he  c e n t r a l  aims of  educ at ion *  

F i r s t #  however,  I t  is necessary t o  e x p l a i n  t h e  na t ur e  

of t h e  fundamental  p r i n c i p l e s  proposed by P e t e r s .

By fundamental  p r i n c i p l e s ,  P e t e r s  means procedura l  

p r i n c i p l e s ,  a framework or* approach p a r t i c u l a r  t o  
m a t t e r s  concerning moral I ssues.  Fundamental
p r i n c i p l e s  do not t e l l  t h e  agent  what r u l e s  or d i c t a t e s  

t o  f o l l o w  I n a p a r t i c u l a r  s i t u a t i o n ,  but  o f f e r  genera l  
guidance about  the  way in which t h e  agent  should go 

about d ec id i ng  such m a t t e r s  by I n d i c a t i n g  c r i t e r i a  of  

r e l e v a n c e .

Fundamental  p r i n c i p l e s  of  m o r a l i t y  such as 
f a i r n e s s  and the  c o n s i d e r a t i o n  of I n t e r e s t s  
only g i ve  -s genera l  c r i t e r i a  of r e l e v a n c e  
f o r  d e t e r mi n i ng  moral  I ssues.  They p r e s c r i b e  
what s o r t  of  c o n s i d e r a t i o n s  are  t o  count  as 
reasons.  W i t h i n  such a framework men have to  
work out  arrangements f o r  o r g a n i s i n g  t h e i r



l i v e s  t o g e t h e r . 68

Those who see the  concept  of  m o r a l i t y  as being l i nk e d  

t o  f u n d m a m t #  p r i n c i p l e s  which ’ g i ve  us general  
c r i t e r i a  of r e l e v a n c e  f o r  d e t e r mi n i ng  moral I s s u e s ' ,  

hava had t h e  o b j e c t i o n  l e v e l l e d  a g a i n s t  them t h a t  

fundamental  p r i n c i p l e s  do not  o f f e r  guidance t o  t he  

I n d i v i d u a l  who wants t o  know ’ what he ought  t o  d o . ’ 
Secondly,  I t  has been argued t h a t  fundamental  
p r i n c i p l e s  are of  l i t t l e  use as they always have t o  be 

I n t e r p r e t e d  in t e r m s  of  ’ c onc re te  t r a d i t i o n s ’ *

P e t e r s  meets the  f i r s t  c r i t i c i s m  by .arguing t h a t  w h i l e  

fundamental  p r i n c i p l e s  do not  suggest  ’ what ought  t o  be 

done’ they do, ne ve r t h e l e ss #  r u l e  o ut  c e r t a i n  courses  

of  a c t i o n *  P e t e r s  q u e st i o ns  whether  t h e  t a s k  pf  moral  
t h e o r y  is In f a c t  t o  answer t he  q u es t i o n  |What  ought  I 
t o  do?’ or whether  I t  i s  not  r a t h e r  t o  guide t h e  agent  

In q u e s t i o n i n g  t he  reasons f o r  any act ion*®®

Whi le  a c ce pt i n g  t h e  second c r i t i c i s m #  P e t e r s  notes t h a t  

t he  I n t e r p r e t a t i o n  of  c r i t e r i a  in terms of  c onc re te  

t r a d i t i o n s  a p p l i e s  t o  a l l  r a t i o n a l  a c t i v i t i e s .

In d e t e r mi n i ng  what  are ba s i c  r u l e s  and In 
seeking above t h i s  leve l  ways of l i v i n g  which 
may be Improvements on those we may have 
I n h e r i t e d #  we make use of  p r i n c i p l e s .  Such 
p r i n c i p l e s  have t o  be I n t e r p r e t e d  In t&^ms of  
c onc re te  t r a d i t i o n s ;  they cannot  p r e s c r i b e
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p r e c i s e l y  wh&'t we ought  t o  do, but  a t  l e a s t  
they r u l e  o ut  c e r t a i n  courses of a c t i o n  and 
s e n s i t i s e  us t o  f e a t u r e s  of  a s i t u a t i o n  which 
are m o r a l l y  r e l e v a n t . 70

P e t e r s  g i ve s  t h e  example of  a s c i e n t i s t  who accepts  

some h i gher  or de r  p r i n c ip l e  such as the p r i n c i p l e  t h a t  
one ought  t o  t e s t  hypotheses.  Th is  h i g h e r  or de r  

p r i n c i p l e ,  P e t e r s  notes ,  does not g i v e  c o n c r e t e  

guidance f o r  p re c ed i n g .  Procedures s t i l l  have t o  be 

worked out  t h a t  are  r e l e v a n t  t o  the  »c o nc r e t e  

s i t u a t i o n 1.71
■f

As noted above# I t  I s  p o s s i b l e  t o  c o n s t r u c t  ap argument  

f o r  I n c l u d i n g  a moral aim among t h e  centra;.;! a I ms \  of  

e du ca t i on  using P e t e r s 1 s n o t i o n  of  moo,a 11 f y  as a

s t a r t i n g  p o i n t .  In o r de r  t o  c o n s t r u c t  such an
argument# f o u r  fundamental  p r i n c i p l e s  based on F e t e r s ss 

work w i l l  be suggested.  These p r i n c i p l e s  not  on l y  

suggest  a means of  r e c o n c i l i n g  c o n f l i c t i n g  I m p l i c a t i o n s  

t h a t  may a r i s e  from I n c l u d i n g  both economic and

I n t r i n s i c  alms among t h e  c e n t r a l  alms of educat ion# but  

broaden the  not i on  of  e d u c a t i o n  t o  encompass t he  

• s o c i a l  d i me ns i on 1 o f  t he  l i f e  of t h e  I n d i v i d u a l
I n vo l ve d  In the educ at ion  process.  The f i r s t  p r i n c i p l e  

suggested Is t h a t  of  i m p a r t i a l i t y ,  Cen t r a l  t o  -any 

accepted view of  m o r a l i t y  I s  t h a t  I t  should not  a l l o w  

f o r  a r b i t r a r i n e s s  of  a p p l i c a t i o n  or f o r  t h e  agent  

making an e x ce pt i o n  of  h i m s e l f .  Any d e v i a t i o n  from t h e  

p r i n c i p l e  of  I m p a r t i a l i t y  should be j u s t i f i e d  by 

r e l e v a n t  reasons.  As a r e s u l t  of  t he  a p p l i c a t i o n  o f

70 i b i d .  p . 65.

71 I b i d .  p . 64,



t he  p r i n c i p l e  of  I m p a r t i a l i t y ,  what Is regarded as 

moral Is seen as being Vo by a wi der  c i r c l e  than simply  

t h e  agent  concer ned, I t  could a l s o  be added t h a t  t h i s  

p r i n c i p l e ,  by not a l l o w i n g  f o r  a r b i t r a r y  e x c e p t i o n s ,  

g i v e s  moral v a l ue s  some degree of u n iv e r s a l  

a c c e p t a b i l i t y .

A second fundamental  p r i n c i p l e  Is t h a t  moral v a l u e s  are  

somehow c a r r i e d  over  I n t o  b eh a v i o u r .  The concept  of  

m o r a l i t y  thus I m p l i e d  a degree of f reedom r e l e v a n t  t o  

t h e  performance of  tfee a g e n t ’ s p r i n c i p l e s  as a c t i o n s .  

T h i s  p r i n c i p l e  a l s o  draws a t t e n t i o n  t o  t h e  q u es t i o n  of  

what  m o t i v a t e s  moral  b eh av i o u r .  Be ha v i o ur ,  no m a t t e r  

how m o r a l l y  a c c e p t a b l e  t he  outcome, cannot  be regarded  

as moral I f  I t  i s  m o t i v a t e d  by s e l f i s h  or  Immoral 
I n t e n t i o n s ,  or  because of  some form of  e x t e r n a l  

pressure  brought  t o  bear upon t h e  a g e n t .  For an a c t  t o  

be regarded as m o r a l .  I t  I s  g e n e r a l l y  accepted t h a t  the  

agent  must be I n c l i n e d  t o  a c t  m o r a l l y ,

A t h i r d  fundamental  p r i n c i p l e  a r i s e s  from t he  above.  
I f  m o t i v a t i n g  f a c t o r s  o u t s i d e  t h e  agent  a r e  t o  be 

Ignored In  Judging whether  an a c t  15 mor a l ,  one Is  then  

led t o  ask what  In f a c t  m o t i v a t e s  people t o  a c t  

m o r a l l y .  I t  could be suggested t h a t  I t  I s  conscience  

or  a f e e l i n g  of  g u i l t  t h a t  non-per formance of  an a c t  

would br in g  t h a t  m o t i v a t e s  moral a c t s .  However,  
conscience or f e e l i n g s  of g u i l t  concerning t h e  non­
per formance of some a c t  r e q u i r e  some o b j e c t .  The 

o b j e c t  In q u es t io n  Is  t he  concept  of  ’ good’ . The 

m o t i v a t i o n  f o r  m o r a l l y  a c c e p t a b l e  behaviour  can be 

regarded as being some sense of  w e l l - b e i n g  achieved  

through good ac ts  or a l t e r n a t i v e l y ,  a f e e l i n g  of  

conscience or g u i l t  Induced by t he  non-per formance of  

good a c t s .



However# not e v e r y t h I n g  t h a t  Is good in t he  s e n s e  t h a t  

I t  promotes happiness,  w e l l - b e i n g  or s a t i s f a c t i o n  In 

some form can be regarded as m o r a l l y  v a l u a b l e ,  e . g .  

p h ys i c a l  h e a l t h .  The term ' g o o d ' In the  moral  sense# 

I t  could be argued.  Is r e l a t e d  t o  t h e  r e c o g n i t i o n  of  

t h e  I n t r i n s i c  worth of  persons.  What Is m o r a l ) y  good 

I s  t h a t  which r ec og ni se s  t h e  i n h e r e n t  worth of  persons  

and which t h e r e f o r e  c ons id er s  the  i n t e r e s t  of  persons  

simply by v i r t u e  of  an j w ^ 4 * ance 'of t h e i r  I n t r i n s i c  

w o r t h .  The r e c o g n i t i o n  of  t he  I n t r i n s i c  worth of  
persons,  c a r r i e d  over  I n t o  behav iour  as t he  r e c o g n i t i o n  

of  t he  I n t e r e s t s  of  o t h e r s .  Is suggested:  as a t h i r d  

fundamental  p r i n c i p l e  o f  m o r a l i t y .

A f o u r t h  p r i n c i p l e  i s  suggested by the  o b s e r v a t i o n *  

made above,  t h a t  a moral  agsvrvt cannot  be m o t i v a t e d  by 

e x t e r n a l  f o r c e s ,  but  t h a t  t h e  agent  must be I n c l i n e d  t o  

a ct  m o r a l l y .  Not on ly  must t he  agent  be Inc I Lned t o  

a c t  moral Iy> but  t h e  moral v a l ue s  t h a t  m o t i v a t e  t he  

agent  must t hemsel ves  be s u b j e c t  t o  c r i t i c a l  

q u e s t i o n i n g  and not  s imply accepted w i t h o u t  q u e s t i o n  or  

regarded as c o n s t a n t .  When we t a l k  of  a moral person 

we r e f e r  t o  one whose behav iour  Is  not only  In accord 

wi th  moral v a l u e s ,  but  one who has r e f l e c t e d  r a t i o n a l l y  

on those v a l ue s  t h a t  are t r a n s l a t e d  I n t o  a c t i o n .  This  

suggests an e lement  of  autonomy on t h e  p a r t  of  the  

agent  In moral m a t t e r s  as a f o u r t h  fundamental  
p r i n c i p l e  of m o r a l i t y .

At t h i s  p o i n t  a d i s t i n c t i o n  needs t o  be made between 

moral autonomy and o t h e r  forms of  personal  autonomy.  
The concept  of  autonomy was f i r s t  a p p l i e d  in a
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p o l i t i c a l  r a t h e r  than In an e t h i c a l  c o n t e x t .  Kant ,  
however,  a p p l i e d  the term t o  the  I n d i v i d u a l  d e f i n i n g  f t  

as * the  p ro p e r t y  the  w i l l  has of  being a law unto  

I t s e I f . ’ 72 Dearden has suggested t h a t  the essence of  

autonomy Is forming on e ’ s own Independent  Judgements# 

on the  bas is  of  c r i t e r i a  which are themselves made 
s u b j e c t  t o  cont i nuous r e a s s e s s m e n t . 73

he argues f u r t h e r  t h a t  Whi l e  f reedom In the  sense of  

absence of  r e s t r a i n t s  Is  n e i t h e r  a necessary  nor 

s u f f i c i e n t  c o n d i t i o n  f o r  t he  e x i s t e n c e  of  autonomy I t  

I s ,  however,  necessary f o r  t h e  e x e r c i s i n g  of  autonomy.

Che f i r s t  d i s t i n c t i o n  between moral  autonomy and o the r  

f b  gis o f  personal  autonomy.. Is t h a t  moral autonomy is 

more r e s t r i c t e d  In n a t u r e .  M o r a l i t y ?  I t  has been 

argued,  Is  not  only  d e f in ed  but  made p o s s i b l e  by 

fundamental  p r i n c i p l e s *  These p r i n c i p l e s  serve  t o  s et  

d e f i n i t i v e  l i m i t s  on d i sc ou rs e  or behaviour*  Personal  
autonomy Is  not c h a r a c t e r i s e d  by * I I m I t s '  but by t he  

a g e n t ’ s independence* In r e a l i t y #  however? personal  
autonomy Is seldom e x e r c i s e d  w i t h o u t  r e s t r a i n t s  and Is  

In r e a l i t y .  I f  not in p r i n c i p l e ,  a m a t t e r  of degree*  

N e v e r t h e l e s s  personal  autonomy Is c h a r a c t e r  Ised In 

terms o f  Independence of word# t hought  and a c t i o n ,  

w h i l e  moral  autonomy is  a ’ r e s t r i c t e d ’ form of  autonomy 

In t h a t  the  I n d i v i d u a l  e x e r c i s e s  his  autonomy w i t h i n  

t h e  l i m i t s  set  by t he  concept  of  m o r a l i t y .

72 Dearden,  R. F, ’’Autonomy as an Educat iona l  
I d e a l . ” In Brown, S.C* ed* P h i l o s op h er s  Discuss  
Educat i  on. London: M a cM i l l a n ,  1 973,  p . 3 .

73 I b i d .  p . 7.



A second d i s t i n c t i o n  between moral  and o t he r  forms of  
personal  autonomy r e l a t e s  t o  t he  m o t i v a t i o n  of the  

age nt .  Whi le  personal  autonomy can be m o t i va t e d  by 

s e l f - I n t e r e s t ,  moral  autonomy could not be so 

mot I v a t e d .

T h i r d l y ,  personal  autonomy does not  supply the  agent  

w i t h  guidance as t o  which ends t o  pursue.  Persona!  

autonomy Is e x e r c i s e d  r e g a r d i n g  the  means by which a 

d e s i r e d  end Is pursued,  moral  autonomy Is an end In 

I t s e l f .

; Hay Ing demarcated t h e  concept  of  m o r a l \ n terms of  

i fundamental  p r i n c i p l e s ,  I t  remains t o  be shown t h a t  

t h e r e  Is  a p lace  f o r  a moral aim among t he  c e n t r a l  aI  ms 

of  e d u c a t i o n .  The f i r s t  reason f o r  I n c l u d i n g  a moral  
aim among t h e  c e n t r a l  a I ms of  e d uc at ion  is t h a t  I t  

p o s s i b l e  the  r e c o n c i l i n g  of  c o n f l i c t i n g
Imp I I c a t  Ions t h a t  may a r i s e  from I n c l u d i n g  both 

economic and I n t r i n s i c  alms among t h e  c e n t r a l  a I ms of
%
I e d u c a t i o n .
i

I t  has been noted t h a t  one p o s s i b l e  area In  which 

I m p l i c a t i o n s  a r i s i n g  from r egard Ing both i n t r i n s i c  and 

economIc alms as c e n t r a l  a 1 ms of  educat I  on could  

c o n f l i c t ,  Is t h e  Workplace,  T r a i n i n g  develops In the  

I n d i v i d u a l  a t t i t u d e s  most l i k e l y  t o  f a c i l i t a t e  t h e  

performance of economic f u n c t i o n s ;  a narrow p e r s p e c t i v e  

c e n t r e d  on an o c c up at i o na l  r o l e .  Quest  toning Is more 

l i k e l y  t o  be c onf i ne d  t o  the  means by which goals  can 

be r e a l i s e d  most e f f e c t i v e l y  than t o  a q u e s t i o n i n g  of  

t he  goals  t hemsel ves .



E d u ca t io n ,  the  a 1 ms of  which are I n t r i n s i c ,  develops In 

t h © . I n d i v i d u a l  t h e  d i s p o s i t i o n  t o  q u e s t i o n  t he  goal s  of  

t he  work pl ace ,  s i nc e  I n d i v i d u a l  v a l ue  schemes, as noted 

above,  form p a r t  of the  c o g n i t i v e  p e r s p e c t i v e  developed  

through such an e d uc a t i on  process.

What we are fac^d w i t h  Is  the p o s s i b i l i t y  of  c o n f l i c t  

between t h e  values,  of  t he  workpl ace  and those o f  the  

I n d i v i d u a l  who e n t e r s  t he  workpl ace  w i t h  a developed  

v a l u e  system. The f o u r  fundamental  p r i n c i p l e s  

suggested above,  do not t e l  I such a person what he 

’ ought  t o  do’ In a s i t u a t i o n #  but suggest  c r i t e r i a  of  

r e l e v a n c e  In terms of  which the  weighing up of  the  

c o n s i d e r a t i o n s  s ur rounding a p a r t i c u l a r  s i t u a t i o n  can 

t a k e  p l a c e .  The r e c o n c i l i n g  of  C o n f l i c t  a r i s i n g  

between t h e  v a lue s  of  t h e  workpl ace  and those of an 

I n d i v i d u a l ;  who e n t e r s  t h e  workpl ace  wi t h  a developed  

v a l ue  scheme, l i e s  In t h e  a b i l i t y  of  the I n d i v i d u a l  to  

d i f f e r e n t i a t e  between those c o n s i d e r a t i o n s  m o r a l ly  

r e l e v a n t  and t hose  m o r a l l y  I r r e l e v a n t  t o  t h e  ques t i on  

a t  hand.

I t  mi ght ,  however,  be suggested t h a t  a l l  humans need In 

or d e r  t o  r e c o n c i l e  c o n f l i c t i n g  moral  v a l u e s ,  Is a set  

of s o c i a l l y  a c c e p t a b l e  moral r u l e s  r a t h e r  than  

fundamental  p r i n c i p l e s  which g i ve  us general  c r i t e r i a  

of r e l e v a n c e  f o r  de te rmi n i ng  moral  I ssues.  Whi le  

c e r t a i n  shortcomings of  r e s t r i c t i n g  t he  meaning of  the  

term ’ m o r a l i t y ’ t o  a code or s e t  of  r u l e s  have been 

noted.  I t  is worth c o n s i d e r i n g  an argument put forward  

by Whi te .  In p o i n t i n g  out  t h a t  moral c o n f l i c t  |s a 

f e a t u r e  of complex s o c i e t i e s  In which we l i v e .  Whi te  

suggests t h a t



In p a r t i c u l a r  s i t u a t i o n s  d i f f e r e n t  moral  
r u l e s  may p r e s c r i b e  d i f f e r e n t  courses of  
a c t i o n .  . . .  In c o n f l i c t  s i t u a t i o n s  l i k e  these  
t he  agent  cannot  simply s t i c k  t o  t h e  r u l e s
found In his s o c i e t y ,  f o r  r u l e s  do not  t e l  I 
hi fn what t o  do. He has t o  move t o  a more 
r e f l e c t i v e  l e v e l . . . .  Beyond a c e r t a i n  p o in t  
t h e r e  are r r u l e s  t o  gu ide  him: he w i l l  have 
t o  weigh the d i f f e r e n t  courses of  a c t i o n  open 
t o  him and come down# t a k i n g  a l l  r e l e v a n t
f a c t o r s  I n t o  account ,  on one s ide  or the
o t h e r . 74

ReconcI l i n g  c onf I  I c t I n g  Imp I I c a t i o n s  a r I  sing from 

I n c l u d i n g  both economic and I n t r i n s i c  a I ms among the  

c e n t r a l  alms of  e d u c a t i o n .  Is not  t he  only  reason f o r  

s uggest ing a place f o r  a moral  aim among t he  c e n t r a  I 
alms of  e d uc a t i on .  A p lace  f o r  a moral aim among the  

c e n t r a  j a I ms of  e d uc a t i on  Is  suggested by a 

c o n s i d e r a t i o n  of  an I mp o r t a nt  dimension of  the  q u a l i t y  

of  l i f e  of an I n d i v i d u a l ,  v i z .  a s oc i a l  dimension.  By 

t he  term ' a soc ia l  d imension'  Is meant I n t e r - p e r s o n a l  

r e l a t i o n s h i p s  t h a t  the  I n d i v i d u a l  e n t e r s  I n t o  w i t h  

those around him. An a n a l y s i s  of  t he  forms or l e v e l s
of  r e l a t i o n s h i p s  t h a t  an I n d i v i d u a l  e n t e r s  I n t o  wi th

those w i t h  whom he comes i n t o  c o n t a c t ,  is beyond t h e  

scope of t h i s  Research R ep or t ,  Howover, everyday  
e x p e r i e n c e  would suggest  t h a t  one ’ s r e l a t i o n s h i p s  wi th  

o t he r s  can be a source of  g r e a t  misery or extreme  

happiness .  Thus, t o  extend t h e  g e n e r a l i s a t i o n .  I t  

could be c la imed t h a t  because humans l i v e  out t h e i r  

l i v e s  in t he  company of  o t h e r s ,  the  q u a l i t y  of  

I n d i v i d u a l s '  l i v e s  must t o  some degree depend upon how 

they I n t e r r e l a t e  w i t h  t h e i r  f e l l o w  human beings.

74 W h i t e , J .  o p , c l t .  p . 93 .



In The Object ,  of M o r a l i t y  G.J.  Warnock r e l a t e s  the  

n o t i o n  of m o r a l i t y  t o  the  the  soc ia l  dimension of  the  

I n d i v i d u a l ' s  q u a l i t y  of l i f e .  Warnock suggests t h a t  

the  r a t i o n a l e  behind moral I t y  Is t h a t  I t  should 

' c o n t r i b u t e  In some r e s p e c t s ,  by way of  a c t i o n s  of  

r a t i o n a l  be ings,  t o  the  a m e l i o r a t i o n  of  the  human 

p r e d i c a m e n t , ' 75  The 'human pr ed icament '  is caused by 

a human ’ p r o p e n s i t y  t o  a c t  t o  the d i s a dv a nt a ge  or  
d e t r i m e n t  of o t he r  humans, ' 7 6  Moral p r i n c i p l e s  c r e a t e  

' t h o s e  good d i s p o s i t i o n s  whose tendency Is  d i r e c t l y  t o  

c o u n t e r v a i l  the  l i m i t a t i o n  of  human sympathies ,  and 

Whose e x e r c i s e  Is e s s e n t i a l l y  good f or  persons
o t h e r  than t h e  agent  h i m s e l f . '7% ,

Warnock's view of  t he  o b j e c t  of  m o r a l i t y  can be l inked  

t o  t h e  view of  m o r a l i t y  as fundamental  p r i n c i p l e s *  In 
terms of which t h e  c o n t e n t  of  d i sc ou rs e  or behaviour  

can be a pp r a i se d  In o r d e r  t o  be c a t e g o r i s e d  as mor a l > 
The fundamental  p r i n c i p l e s  suggested above,  such as 

moral autonomy. I m p a r t i a l i t y  and t he  r e c o g n i t i o n  o f  the  

I n t e r e s t s  of  o th er s  based on the acceptance of  the  

I n h e r e n t  worth of persons,  d e f i n e  the c h a r a c t e r  of  t h e  

I n d i v i d u a l ' s  l i f e  and c o n t r I b u t e  toward the  

' a m e l i o r a t i o n  of  the  human pr ed i ca me nt '  by 

c o u n t e r a c t i n g  the human ' p r o p e n s i t y  t o  a c t  t o  t h e  

d i sa dv ant age  or d e t r i m e n t  of  o ther  humans. ' In so 

doing m o r a l i t y ,  as c a t e g o r i s e d  In terms of these

75 Warnock, G . J .  The O bj ec t  of M o r a l i t y . London: 
MacMII I an,  1 967,  p . 7 1 .



fundamenta I p r i n c i p l e s ,  can be seen as c o n t r i b u t i n g  t o  

t h e  q u a l i t y  o f  l i f e  of  a l l  In s o c i e t y .

I t  I s ,  however,  p o s s l b I e  f o r  someone t o  accept  t h a t  

w h i l e  the  S q u a l l t y i o f  l i f e  o f  a l l  would be enhanced I f  

’ those good d i s p o s i t i o n s  whose tendency Is d i r e c t l y  t o  

c o u n t e r v a i l  t h e  l i m i t a t i o n  of human s y mp at h i es ’ were 

encouraged,  I t  I s  no t  the  purpose of  an e ducat ion  

system t o  encourage people t o  do so.

Th i s  c r i t i c i s m  can be countered on two l e v e l s .  Mary 

Warnock w r i t e s  t h a t  c h i l d r e n

need t o  l e a rn  t o  modi fy t h e i r  s e l f i s h n e s s  and 
even t h e i r  a f f e c t i o n s ,  and t h i s  is t h e  
essence of  m o r a l i t y .  They spend a g r e a t  deal  
of  t ime  a t  schoo l ,  In c o n s t a n t  c o n t a c t  w i t h  
o t he r  peop le ,  and so I t  w i l l  n e c e s s a r i l y  be 
t h e r e  t h a t  t he y  l e a rn  a g r e a t  p a r t  o f  t h e i r  
d u t i e s ,  r e s p o n s i b i l i t i e s #  and powers wi th  
r e ga rd  t o  o t h e r  p e o p l e , 78 /  &

Secondly,  I t  has been accepted t h a t  t h e  purpose of  

e du ca t i on  I s  to  Improve t he  q u a l i t y  of  l i f e  o f  those  

who undergo t h e  process and t h e r e f o r e  I t  Is t o  be 

expected t h a t  the e d uc a t i on  process should reco gn i se  so 

i mpor t ant  a dimension of  t h e  q u a l i t y  of  l i f e  of  the  

I n d i v i d u a l  as t he  s oc ia l  d imension.  Th is  would suggest  

t he  i n c l u s i o n  o f  a moral  aim among t he  a 1 ms of  

e d u c a t i o n .

78 Warnock, M. o p . c l t *  p . 130.



The n o t i o n  of  educ at ion  has been extended from the
r a t h e r  r e s t r i c t e d  view of  educ at ion  Impl ied by t he  
’ Work Committee;  Educat ion p r i n c i p l e s  and p o l i c y ’ t o  

i n c l u d e  I n t r i n s i c  and moral  alms In a d d i t i o n  t o  an 

economic aim of  e d u c a t i o n .  Another  v i e w p o i n t  on t h e  

way the. not ion of  e du ca t i on  is  extended through the  

i n c l u s i o n  of  a moral  aim# is suggested by P.M. HI r r . t .
in the  seminal  paper  ’ L i b e r a l  Educat ion and t h e  Nature
of  Know l e d g e ’ Hi r s t  of  f e r s  a s t rong argument In f avour  

of moral knowledge as an I n d i s p e n s a b l e  element  of a 

l i b e r a l  e d u c a t i o n .  H i r s t  sees the  development  of  t h e  

mind through t h e  a c q u i s i t i o n  of  forms of knowledge as 

the  aim of a l i b e r a l  e d u c a t i o n .  He suggests v a r i o us  

forms of  knowledge n e c e s s a r f - t o  a c u r r i c u l u m  t h a t  Is t o  

achieve  the  aim o f  de v e l op i ng  t h e  mind. Such a 

c u r r i c u l u m  c h a r a c t e r i s e s  i J b e r a i  e d uc a t i on .

These forms o f  knowledge ar e  n,pt ’ c o l l e c t i o n s  of 
i n f o r m a t i o n ,  but  the  complex ways of  unders t andi ng  

e x p e r i e n c e  which man has ac hi ev ed ,  which are  pub I Ica W y 

s p e c i f i a b l e  and gained through l e a r n i n g ,  . . .  Each form 

o f  knowledge in vo l ve s  t h e  development o f  c r e a t i v e
imaginat i on#  judgment ,  t h i n k i n g ,  . . .  In ways t h a t  are  

p e r c u l i a r  to i t s e l f  as a way of  unders t andi ng
e x p e r i e n c e . ’ 79 One of  t hese  forms of knowledge,
necessary I f  a l i b e r a l  e du c a t i o n  Is t o  r e a l i s e  t he  aim 

of deve lop ing  the  mind, Is moral knowledge.  Thus f o r  

Hi rst# moral knowledge is a r e q u i r e me nt  of a l i b e r a l  

e d u c a t i o n  and t o  exclude I t  would be t o  r e s t r i c t  what  

he regards  t o  be the n a t ur e  of  e d uc a t i on .

79 HI r s t ,  P.H,  ’’L i b e r a l  Educat ion and t h e  Nature  
of Knowledge .” In Dearden,  R.F.  H i r s t ,  P.H* and P e te r s ,  
R.S.  ed.  Educat ion and t he  Development of Reason. 
London: RKP, 1972,  p . 399,



In moving beyond the  r e s t r i c t e d  n o t i o n  of  e d uc a t i on  

I mpl ied  by the r e p o r t  of  t he  ’ Work Commit tee ’ , alms 

add I t !  ona I t o  an economic aim In e du ca t i on  have been 

pr oposed. I t  I s  not being suggested t h a t  th e  t h r e e
c e n t r a l  alms of  e du ca t i on  form a he I ra rchy  of a I ms, but  

r a t h e r  t h a t  they are complementary*  Economic
C o n s i d e r a t i o n s ,  as much as va lue  concepts ,  c o n t r i b u t e  

towards an I n d i v i d u a l ' s  conceptual  scheme. The qua I I t y  

of  l i f e  o f  an I n d i v i d u a l  In vo l ve s  both economic and 

s o c i a l  dimensions.  I n s o f a r  as the  purpose of e du ca t i on  

Is Improving t h e  q u a l i t y  of l i f e  of  the  I n d i v i d u a l  

I nvo lv ed  In t h e  process,  the  not  I On of  e du ca t i on  

r e q u i r e s  t o  be extended,  Ih o r de r  t o  accommodate 

broader  alms than s imply t h a t  of  meet ing t he  economic 
needs of  s o c i e t y .



CONCLUSION

C e n t ra l  t o  the  argument devoI oped In t h i s  Research  

Report  Is  the b e l i e f  t h a t  the purpose of  the educ at ion  

process Is enhancing t h e  q u a l i t y  of  l i f e  of  the  

I n d i v i d u a l ,  I f  t h i s  premise Is  accepted then c l e a r l y  

t h e r e  a r e  shortcomings In t h e  r e p o r t  of t he  ’ Work 

Committee:  Educat ion p r i n c i p l e s  and p o l i c y . ’ I t  has 

been argued t h a t  u n d e r l y i n g  t h e  r e p o r t  of t h e  ’ Work 

Committee* Is t h e  assumption t h a t  t he  c e n t r a l  aim of  

e du ca t i on  Is meet ing t h e  economic needs of  s o c i e t y .  

Whi le grounds Have been recognised f o r  a c c e p t ! n g  ^an 

economic aim among t h e  c e n t r a l  aims of  e d u c a t i o n ,  t o  

r egard  an economic aim as the c e n t r a l  aim of  e du ca t i on  

I s  t o  Ignore  a l l  but  the  economic dimension of  the  

q u a l i t y  o f  l i f e  of  t h e  I n d i v i d u a l  undergoing t h e  

e duc at ion  process.  By I g n o r i n g  t he  o t he r  dimensions  

t h e  r e p o r t  of  t h e  ’ Work Commi t tee ’ can be regarded as 

r e f l e c t i n g  a r e s t r i c t e d  view of  t h e  n a t u r e  of  

e d u c a t i o n .

Two f u r t h e r  c e n t r a l  alms have been proposed In an 

a t t empt  t o  h i g h l i g h t  t h e  Inadequacy of  r e s t r i c t i n g  t h e  

alms of  e ducat ion  t o  meet ing t h e  economic needs of  

s o c i e t y ,  and t o  broaden the n o t i o n  of  educ at ion  beyond 

t h a t  impl i ed  In t h e  r e p o r t  of  the  ’ Work Commit tee ’ . 
These alms r e f l e c t  a r e c o g n i t i o n  of dimensions  

a d d i t i o n a l  t o  t h e  economic dimension t o  t h e  q u a l i t y  of  

l i f e  of the  I n d i v i d u a l  undergoing the  e du ca t i on  

process,  As noted In t h e  I n t r o d u c t i o n  t o  t h i s  Research  

Report# p a r t  of  t he  mandate of t h e  Human Sciences  

Research Counci l  was t o  recommend ’ gu i d i n g  p r i n c i p l e s  

f o r  a f e a s i b l e  e du ca t i on  p o l i c y  , » ,  . ’ In view of  the  

argument developed f o r  broader  alms o f  e du ca t i on  I t  I s



d i f f i c u l t  t o  regard t h e  r e p o r t  of t he  ’ Work Commi t tee ’ 
as meet ing t he  terms of  the C a b i n e t  r e q u e s t .  F u r t h e r  

c e n t r r « alms ought t o  have been r e c o g n i z e d .  I n s o f a r  as 

t h e  recommendations of  the ’ Work Committee:  Educat ion  

p r i n c i p l e s  and p o l i c y *  were t o  o f f e r  gu id i ng  p r i n c i p l e s  

f o r  the o t he r  sub-commit tees of  t he  Human Sciences  

Research Counci l  I n v e s t i g a t i o n  I n t o  Edu cat ion ,  the  

e n t i r e  e n t e r p r i s e  can be argued t o  be based on a not i on  

of  educat ion which Is  r e s t r i c t e d  and I nadequat e .

i
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APPENDIX I

PR IN C IP L ES  FOR THE PROVISION OF EDUCATION IN THE RSA

1. Equal o p p o r t u n i t i e s  f o r  educ at ion *  I n c I j d | n g ,aqua I 
st andards  In educat ion# f o r  every I n h a b i t a n t ,  

I r r e s p e c t i v e  of  r a c e ,  c o l o u r ,  creed or  sex,  s h a l l  

be the purposefu l  endeavour of  the  S t a t e .

2 .  Educat ion s h a l l  a f f o r d  p o s i t i v e  r e c o g n i t i o n  of  

what is common as wel l  as what  I s  d i v e r s e  In the  

re  I I g ! ous and c u l t u r a l  way of l i f e  and t he  

languages of  t h e  I n h a b i t a n t s ,

3 .  Educat ion s h a l l  g i ve  p o s i t i v e  r e c o g n i t i o n  t o  t he  

f reedom of choice  of  t he  i n d i v i d u a l ,  parent s  and 
o r g a n i s a t i o n s  In s o c i e t y .

4 .  The p r o v i s i o n  o f  e du ca t i on  s h a l l  be d i r e c t e d  In an 

e d u c a t i o n a l l y  r e s p o n s i b l e  manner t o  meet the  needs 

of t he  I n d i v i d u a l  as wel l  as those of  s o c i e t y  and 

economic development ,  and?, shal  l . I n t e r  al ia ,  t a k e  

i n t o  c o n s i d e r a t i o n  thd.^ihan power needs of  t h e  
c o u n t r y .

5 .  Educat ion s h a l l  endeavour t o  a c hi ev e  9 p o s i t i v e  

r e l a t i o n s h i p  between t he  f o r m a l ,  / ion- formal  and 

In formal  aspects  of educ at ion  In t he  school ,  
s o d e t y  and f a m M y .

6.  The p r o v i s i o n  of  formal  educ at ion  s h a l l  be a 
r e s p o n s i b i l i t y  of  the S t a t e  prov ided t h a t  the  

i n d i v i d u a l ,  par ent s  and or ga ni zed  s o c i e t y  s h a l l  

have a shared r e s p o n s i b i l i t y ,  c ho i ce  and vo i ce  in 
t h i s  m a t t e r .



The p r i v a t e  s e c t o r  and the  S t a t e  s h a l l  have a 

shared r e s p o n s i b i l i t y  f o r  the p r o v i s i o n  of non™ 
formal  e d uc a t i on .

P r o v i s i o n  s h a l l  be made f o r  t h e  e s t a b l i s h m e n t  and 

s t a t e  s u b s i d i s a t i o n  of  p r i v a t e  educ at ion  w i t h i n  

t he  system of  p r o v i d i n g  e d u c a t i o n .

In the  p r o v i s i o n  of  e du c a t i o n  t h e  processes of  

c e n t r a l i z a t i o n  and d e - c e n t r a ! I z a t t o n  s h a l l  be 

redone I led o r g a n i z a t i o n a l | y  and f u n c t i o n a l  Iy*

The p r o f e s s i o n a l  s t a t u s  of  t h e  t e a c h e r  and 

l e c t u r e r  sha I I be r e c o g n i z e d .

E f f e c t i v e  p r o v i s i o n  o f  e ducat ion  s h a l l  be based on 

c o n t i n u i n g  r e s e a r c h .
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