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This study is abontadul0Iearnets itf forl;11alsecondary school~ attending normal'oa,y' classes
- ~':- (;' :::i . '_ ~)

',;, ,F

,. with school pupils. It is particularly about the aspira:tions bf 1,430 adult (''Pupit~I'': These
_l 0' -c 1, • ,I

!~., '; c

adults, aFter a'breakin their formal educatlon~ returned to study in the secondary schools, in
ti

the Herschel disttictofTran$kei in the i99~academic year. 0

"

c.

!)
. \r, o

.' .', - '\\
, , "" . ,,~'

.q ", _' /' '_', _' ,.), .; ,;' , I' ~ \\ .'

The aj,m of the study was to find out why these adult stlidents, at a certain period of tI1eir
" .! '-,I" , ,;'> J~'i ,- -,' "

,.. _ (;, 1;' ,_. ,-;' _ _ ,_ i: ,_ " _'.'J -:::1:)' _ ,_' J ' "/_' • _ '.' "": ,"

lives ..decid~p to return to normal day ~Ghoolsdesigne(,tfor school-aged pup~ls, and wh::j.tthey
" ~.,t " . - " " '-,C, '.,' '.! ,_, \:_:_~_~,::,_ '\~ i ,.,

()

[ '

<> hoped to .gain from theil"~acrifices. '..The study exaq:tined,the adults' aspirations in relation
.' " : "",C, "\~. ':, _ (, (\ '_! _ 1_;1

tp edu~ation" l'heinformation obtained has enabled the<:;esearcherto 'make some'stigge$~lbns
(\ - ''''' ' .,' - t"-', , -\1

as to theJype"~f in$titutional support the adult learners wbl.lldJ~~edjn the fierscheI district.
, " ,,;;Y , . "::' , ,:" "

(f" p
o ,!J

(

Tl1e·r~sea.rch addres$g,lsthe claims that the reasons for the influx of adults into normal day- o

, \\ ·"cr?;~-'I.; _ - - ,.," Ii -, ( (j' (_I

schools\~tem'front %e isocietY"gperception of the importance offormal education which is
\', -. - : ,'I

\
seen as .a lormidable tool for economic survival. However, the reality poses a question as

'I). '_ \' ,\ " ,.,

to why. the ft1atd~mlationcertificat~ seems to pe regarded as. the sole means to Jtn end.
\ .", 'J I!

I,
x'.
\
';\ 'F")

,-'I

Th}~ study was ~~rdedout in the ten senior secondary schools in th:e remote rural district 6f
\, , \, "_l -,~.

Hers~!leI. In adct~jOn to a sample of sqp hdtrIt If:¥ners, elders oft~e comn1.unity, 91rcuit
t \ ' _ _ '\ \~:,\ , \ _ _ " _" .)

educati'l?l1personnelk school principals; teachers ana some notable devel,Qpment agencies ,~n '
\ I\_ '_:' ;'i

the distrIct were incl~t~ed in tJle study and consulted in various watys. Ji'}
c~'r
'I
j
I
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The studywa~ C~l'~~ q~t as ~ ess~ntial1y qualita.t,iv(,}study -Jvithsome,quantitJJve element§.

Data were coU~cted from the respondents through structured' quesnoqnaires, intervIews,

previous re$earch records in the dist~ictand schoQl records.

, ~

A 'j"ettltn fit 679 questionnaires' was received from atlult learners,' .Details ~bout the adult. ,,.,l'

learners included: "aSfHratiPfl?" age, sex, ma~tal statusl,years,spentas drop~out\i eXp'edence~,': "
,.' '"_ _ __ _ ,_,_ _" c~_ __ _ ;~ __ _,,'_,_,

in returni9g to school,. parents' sccio-ecofiomic 2~nd,educati0nalb~C~tFrotind. Tfi.fc9rnpletecl
.,' ' " ."...... ",...' ".\ .. \ 'Ii.· "

qll~~!l~'~)es wereco~puter-",oded and som~ of the pata:re ac~oillj.gly SlImma,zed in the ,

tables. L , ", "\ "

\.

" .' \1

The results 'Of thrw'research shm¥edthat the 679 adult respondents were :'sacrifiCi\11gtheir
'., ,. ,. ' I

sa1arie~, wagts ali~tother comforts in orat,":\~o'be educated:, The ad;l1t learners re~~rned to

fh~ol to, ~cquire the matriculation ;;;ficaie to "1'able th~m to e~ter emp!oytlIrt or to

proceed to;f\higher level of learning. l
. f

"I,6 ,

The research results suggest that an adult edtlcatiol1 r~source centre to p1(,i~e an AE
'," . ." j

network stich as distance education "or the establishrneht of district CQ,m~;f.mity L~arning
if ".'

Centres in the existing institutions such as schools, churches and 11osPital,~whlch are wlthi~
; ..Ii I,

easy reach, would he well supported by the people of the Hen~chel distffict., I
l
J
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, ,Y'
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Although there were limitations'ln this study I. it brought to Hg~t a: pbe!ll"mehon which 1~1therto

had been s~dJy overlooked - the emergence of inter~neratiQnal ~Jtlcation (an instifu~\Qn
'il

which, using a common syllabus and methodol~.)\~ccommodates in~tlle same class, learners
,-, .. .' d

of strikingly dissimilar age groups), i;
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1NTRODU~~Tn,N...,., " " " '

Society,'s dl1Jands for·'}~ncreasededucational' excelrence have resulted in several

identif~,bl. trends"that are changing fundame~( aspects of lradit','onal educational

practice. \,

\ ~
o .' \

This stully is about adult Iearners-who are attendin~ nofmal day classes'wlth pupifs in
c lII

if formal secondary schools.

n T~elarge n((l)1bel'(If adult learners in their late twenti:\and, thirties, for~!\l1)'classi~ed

as,non~omJl1<lt:rs, ar¢ eagerly seeldn~ a<lOli~sioninto409~ru'y se1lpols in lheHel'sebel
~, • ,I" ,

district of the Trans~l't Di~turbinglY7 this trend is. growing rapidly and wiU'bee9me

serious practical, as well as ethical dilemma<that will cOl'1~F(mtadult edtl~a\tors ip th~

Tl'ansl~eiand probably elsewhere in South Africa.' In fact" the ,fastest growing segment

of the senior secondary school population in the HersCh"~tdistrict is made up of adult

r. learners who have beeh retrenched (nurses, teachers and the1.tnemploye~). Adults are
entering schools in ever-increasing numbers after a long absence from the classroom.

They have a special need. That they want the matrfculatlo» cert~fica:te is ,'il.,"rea~

educational phenomenon.

In spite of the age regulations governing the admission of students to schools l!ndeE;th~

control of the Tn:tn$lcei De})? . 'Tlent of Education, the school authorities do not seein to

1



· \I~ . .co" I q \ l1\'~ I "'1' " .;' . ....DII J\i,~\ " " I. (1.\ I

pa! i\ny lJt!enlion to )his ~nflUXof !l~ul 'Il ~fhe !~!ndr'SChOolS .• "g~IIOO!personn.et,

, of the .influx and JO do sometnmg about It. I' ' . :\\ t ""
,,,,'I -: " Q I, C ) 0 \ " • 1\ . I

'.::' \\ \; '"k
J

'"

Q

1\ I,

II ))

a)
,,(;1 , _1::'

o ' '~. I

whether or, not the adult learners should be accomtn,Pdateql~gany)n th~.
)/ < ,i, ';',_ ',,:

seCondary SCllools;
I)

Q Q

b)" ,~the reasons why such aaults are being accepted into the schools;

c)

" Ii

provide; and o

whether or not there is dire heed for. the provision of adult education facilities
l' --:; ,,; .:::,'::

.In the Herschel gistrict.
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co

theosugden and ste~dy',inf1ux ~~fadult learners 1l1tc se90ndary schools designed for

c clli1dren in th~ ,EeIs9h~1 ~listrict'of tfie Transl~ei. 1'h¢ seco~dary ainl\\was to fin~ ~tt
"

how the ,flgl,ltt studeota were acggmltlQagted in the form.-rl,$Q,hool 8ys~~m.
" .. .- 'j ,~' - 'i'

o

'I '

The research foctls~d on how the 'motiv~ted" adult learner could be ;lOderstqod and c U

{i _ " i\

accommodated in the teaching'::l~atliing situation in the forn)al secondary,sQgooUng'j' and
J'

\'\
" [I

whetller or not other special facilities are_'requited to cater for ,r-duIt learners. Adult
- r,\'

I' /;;

c learnersat~ individuals with different experiences amftheir IearniJ1gG~htai1s a: process
" u> c

./) , . ~j ~

;which is both ihiique and dynamic.' Thus, if teachers are to understand, ~romote and 0

(support &ffic~~ntleaming, they must continually ~esp0rtd ap.?ropriate1y ~nd eff(~tiv'ely,
,,- '. Ci \1

, • i,l _ '_,.' ')-:- " , '\; :,

to"unique and dynamic circumstances. Ollr/experienees both as teachers and from
" '1

11 _:. /:':- '1

working extensively with teach~rs spggest that in ord~.t;.to do this we dri~WcOl1tinually
- 'if

upon,~a complex amalgam ·.,of knowledge, s1dllsj principles, j41dgemf~nts; abi1itie~
Ij

qualities and other resources. ({

Also, it has to be realized that most motivation for education is highly concrete and,

personal and is not due to avagtle desire for ~;)JIWre. In the Unite~ Kingdom, an
, \ ' ,-, .:.:_\ "

inquiry by the National Book League jowed that soldiers wanted to become literate
" \i

primarily to be able to write to friends and to 1\'l1dout more about sIJ,bjects which

interested them, rather than 'to obtain advancement or to read books of general interest.

Reports collated by UNESCO from a number of countries include the follov.tjng

incentives:

3.



a) Status: the devel(9plitent of civic ct)nsci6t~snessr and the spcial advantage~of,
'. .,', .... -, : ': _'" ".' .." .' C

being ,able to partlcipat~ directly in local government a,pd to co"operate actively
;',," 1>-

with leading c~tizetls.

-0,

" cl Better" prcmpects of employment .. sQrnetimes, a priority consideratlon forJobs;
i.\" ,:' Co

d) The' intri~~ic desire to be able. to read. and .•'wrf't,ewell.

Two recently pub1i~hed pooks, both of which hitve been reviewed in AdultLearning

(1991, p.57" Vol.3~ No.2) argue persuasively fur ~4ucation for adults to be more

concerned with contributing to the development of society and less with the self ..¢eritred

fulfilment of individual needs or the acquisition of competence.

Alan Rogers (1992, 1'.242) In'tfdult Learning(ot Development argues that the value of

education should no longer be judged by whether it satisfies these individual.Jearrrlng
(;

needs, but rather by its contributiqp to the social, economic, cultural and political

development ofa eomrmmity.

1

I

Michael Collins (1991, p.4) in Adliit Educatiol1 .. as Vocatio!J, similarly argues for

'transformativt; pedagogy" inf()rme;d ,'pya theory ofjustice t~tndsocial tDeories of action
';

Which wilt1ead students to a critical \~nderstandirigof the world and t9 .action in pursuit

of social change.



c

"

II
~

'In ., v'e;n, it ;."imp!l!U!t't to knoJ that this ;oclal eoncotil:;sllb~l?be "'Ii inlX!gt~Patl
~ 9, 0 "II

o~ the tr~ditiO;;,~ a~u1t education in 1'ranskei ~~ld,,?f course, .Soutl~ f\ir~ca. \.. 0

rII
",I"I:"; (.)0 D

,".. _;. ;~~, . ',;} .> '" \, 0'\

Althbugil there ~s:·"~'·gt~~t"~~riety.of adult education in Britain} in th~ nineteenth
, ,", L \~ ,\ ::'::,- c ,~~)~ !, _~>

(1 " ~...,

century, there w.as very little state involvement. c. ~ great many peopil overcame the
.. ", \j" .') "." ' "'D ,C)

demands of long wurlong days to attend the adultedllcation programs thatowere o:ffere4),-:
lJ -;. _ ,~, ,~' 1;,'- ' .-, .:. , , 'c

,..- 0,,, ' , n

Their motives "Wereobviollslyanixed. Mnny W~ff seeking largely perstmalosatisfaction"~
, <;) - '!) " \,) -'" --' (, _"'-.~, ~', ';

o~ a

to imptcl"te their positfon, to get a bette'!"job) to climb the social ladder or to e~tend
p ,-i '" ~

'''-~.,<

their intelleqtual horizon and find greater personal tl.Hfilment.
(j c:, '.

Q

i(
(,

}"

oifi) " 0 ?" :.J :

\)fere was also, a .stro~g' soci~f ,purpose' moth-fating many.; patrpns, pro~otel'S ~nd

;partioipat1ts. :Some wished to)mprove the quit(r )f~workforce so that Brimin(~pOf.dd
\ '~~ 'A __ ~~ () ,!" fj

~\ .

,\ \
.\\ devel'opment, (1

\, .' " . .\ ;;
\\ 'I o (' " \~ '\)

\ " :~ 'I, ."",,' ,'Co

d~ers looked for pOlitically useful knowle:dge; so that th';y, could take a mor~a~ti'\fe

t" part in shaping the nature of their Soclety, There is little doube·.that much of this

)1 . _ ~, ,,:c.::J

compete more effectivefy with th.erest of the industrial world, thereby increasing the
i1 " t,~:>

total wealth. of the .century , so 4hat everYOIIa would benefit" from 'the economic

o 'i

nineteenth century adult education was both transformaqve and developmental.

This social purpoDetradition has waxed and w~l'led over the years, sometimes seemlng

st,ropger or wea~~:~"obutnever disappeadn~> _All this is inteQd~d t\,ShOW that the

his~ory of adult education in 'Pranske! and ~1se~h~re in South AfriCa should be

structured to accommodate many strands of transformative 'pedagogy and social

development.
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,<Today~ thed'broad "prlnci~es whib1t ~n,ima!e aclult educatiOp, are that e~fY adult 1ms a
\., H., '; ", -::~, H - \~{_, c- _ .. -; ,,~ .". !

'J. -: _"" "j!" C <:- ;;1',1, ,;~ ,_"> ~ " " -;:

" ri~,Itt to ade~utlte~pporturlities ~f edu.i?ation a~dothat helshe needs~~"Contir~\tehis/her
o ~ J

d

education il1!~dult'life'<j
rJ ' 0

o

J.
o

'~,

\ ."~ Q

(, " S' "". "

The p'bsitio~hrottgJl whicl1 the,3e .aims 'l~aY·5e ~Phieyed)~"''lar~~t;I~'<So~e prQvi~ion,jSG:~
~:j;\' ~) v-. -0, " 0_ ,,':>,,' C ~', • oJ 0 8 G '6.; ,," "

inherited Jr0m 'lhe past d¢mands,and nds Ch(l'{lgedDto meetJ)r~sen.tclfulfenges. Such 11
n o - ~, "'t.O r) ~

c instituiions a~ the' extra-J'ilural 'depaitm~Jl~~na the workers,> ~ucation Asspciatlon, c
;, ,,'F' 0 ,\ O. . ,CJ, '._,

>, .,', ,",I _ :,". y, _, 0 " , " ,:, l', ,-" ,~_, " o ~~'" '

come .within this' !(:ategofy. Other institutions are the ,:result of' nevt~chno1ogi~s in
--, ,. " Co '\\ ."\,,,

() ;\ ..:" ;) I!

con:muni~~tionand' .edtlcatioIl, slJch" R§ the btbadc~3ting l~~t~~u~o~s\~p~~~open

ull1i~ersities. Yet ~th:er institt1t~,onsare designed to Qieet the requiremefl~&,Ofsp~¢lX<5

" ' (\ Ii '='_:., '. ., ~ ,',) ~r ,)~.~~ ."

grcl~PSor the ~spitatl:!ti of ~uCa!\OnOfc.1OCal.qmmun~ie$'.;L<]cal~u!ho~o/ )1ro~~f~~:" .~

cleatly·comes'Within·that,categol'y,. '.~rherttl1el'e are the"voluTltal'Ysectors, .the p1'lva:t'e 0

'-, (J " •

. \ 1\ -'~ o

, st:!ctors, and the variOtlS fOl'lns",of provision vVhich result fropl the' qp~opetation (.)£ o
• :~,\_ \" -' ';:) f" - 1) '0 '"

"o

c

'. institutions.
O' .,

,j

(~
. \ c r, _ ,-I_ ~ I II

"Tilis pr~t study r~lsed that there~a%lli!1'p;~P9~ clan~e in {hil countr/ at the
, "",, '. \', '.' .... 'II '"

turn~fthe pe~.~ry. >Io~~yer,co~rsesb~~n~~ffe:~.to Yltors b~variOU~nlpIOYers

-were n~t TeC<lgll1Sedll11~ .J.d ""ot give cte<hts.'toward~ or equ/"alenCleS to formS school

stan~ards. It was therefore often/lot possible for a' work" con1pleling th~.r.:oul'Se.to

"'1.ter formal education 0:training ':!lith anyadv;mced stan4fll. }'\l~Uler,while aooutSe

might have been recogriiseg Ih one company; it migflt/not have ..been accepted in
"~Ianother. !l

in
(!

o

o

II

c
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~is swliy Ih~O~ wa~una~,~lOri':!Ofind ~~fw~'~tYm~beti~d; f041xe~/ ',o, ' ':

were~nPd~l~io,n' i~'t1)~itnumbe~'i~tQ ib~~QJld~y $~l;;s whlcJ l\te~~eA 0 , , )~,

for children!lm<\ t". pOssibility of ei4 sifrin~ up .ofa~u!i eaucati:m, ~~lcll~~ .£01 ' ,
'the nUlllero~; adulm who are' &~hi!'iaalnitted ;nil;) Ih: secon,a,afo/SCh~~ i~ ~ Me~;!""",,·
d~strict"': I?,~s es~the~et'~ ~r an'al~rna~: h:'ti;~~~",Jsuwort'adu!!S .;~ n~." ", c "; .c;:r

,:.\ fi~' e::?! o (,

:~ . ,1' 0 ." ". li ".,," 0 '%, '\~ C'-.'" ..' -c .' Ii', 0' 0

The researcher ,han been a teacher in the" Benso.,nvitle Senior Secondaty ,School Jl,nd '
,!, .', ~ ~',~ -;'" <. " . t. J 'i) ", "

\.1 , Q

,,college o{'Educatlon. Both insHtutioun \Vyre Itnde~,one administration on the' same 0 ti~"
n .,

campus. Th~ researcller had the o~pot:tul1ityto teach in boil1 institutions. ~+heiefor€1, t'l G

'IY ~iS int~rest i~\he causes of the illflU; of aej,ultJearn~).~;i~tO\h~s:~ior secondary sQhools _"
, '. Q '~\~ c!(. G

II 'm~y stem from th,e unansw~re(tneeds pf the local COlh.!l1unity. In fact, the !e~ear(;her ", D

I, «,o,~r)~_).r.-")','~ "o,_ '0, .c " . ".2_,.~,,:C)~

, had been living~in"the distrlctfot nine!years and had had the opportunity to dbseli'¢'a~d o
11' " , ':" ;(1 _'.. S:I • U q\ "_'.

(,\ " ,-_" _._ _, "," J) t;:,<';) ~

t(> d~scussthis phe!lOirienon with colleagues; parents qj'fdsome elders he con))j~~ed ~,S
"" - "';-:- ' , 0 G_\} "0 (I'

<1_ , '-:_,_~ n c: j. ,C",' 0"" _, 0" ," '~~ ~:.{f2 '" (.21 \:./'1

friends. -He hj;1da real congern a.nda profound interest in tq,G well~qeingpnh~people.
" , ~, - "._ ,\) ~'I

~, ", _ ' _ _ (\.. o _ _... __ o ,'-:, :~ '. _' ~

of tfJe lOCerscheldistdct. Hence he WaS 'able to emb8rrk upon thi~type of res~arch,work
o .• , of)tJO c

'_' , - " - ,.' - ,; - , . ,', Q,~

P o, which demanded a great deal of co~operationnwith the sUbJeots of the ~tudy ancLthe, . '. '. \\.. .. '. . ,.' .'. ,

I;"

(f ~
() "

..~

'I
'J

c (/'

'" o

(.:_\

(,~,

o
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'\b i} 01;· ,,-'

..: c, ",C' ,; \\~ ".. •. .,,0 <:, C,

.' .. . '.'. ,') '\_ ... ' . " . ",
Aftera"couple or yeats'in ~m~'oyment, what'ieally'mged theseaqllitt~t0;

go back" to f~rma1 '~con~ary 'SCh~Qling?' ana' 0 ,~,
-v"'" _r~ ':;:

The·two,rnajor q}Jestiens thatdrive thi~,study are:
0,

/I

o

b)

c
(/

secondary)school meant'fof scl1Oo1-aged teenangers?
:J 0

o C,O 'cit " 0

":')

Relatoo~sub-:questiol1 are»
\'l

;. c ' ')

-,r~, " _', \\ t, ,i/', (; "
2, W~ydid, these adl~ltsdrop out ~f s~~oOl?'

"and originalty 'design:edfor, school~aged,puPils'?
.}' " II . -: (i -", , (f"" ' ,,~ 'J " U

o

4. Has the age regulation governing admission qf pupils under the con trot of the
,:~·C\' '_:." ,\ ,I .F W •

Tra,n~]sei De,partment of Educatioil qutliyed it$ significance and given way to
I ,J ',_) , ' .::J

o

11 \.1

,"/

S. What special sacrifices a,(e' the ~dult l~a(!lcrsmhlcing, ana what effect would
II

these saorif~ceshave on their:. falJlilies and the community?

o

,:,



-u !)

o
o

6.

0. ~t Finally> 1S tnere a' real need for faci~itiestOoprovide any form of institutional
Q

I:". ",,' ~ (. ,. ,< 0" ' ,; , ;1 0 " r>:
''S:twport or aI?aite:mati,ve for adult students in the Hers9tiel di$trict?

(J

o
<j

c

SCOPE, . ~i
(\

is

" "0
..:~

..0

.The stpdy highlig4ted the 'milieu factors and their rel~Uons"to,:the ~~rly !eavi~which
.c~ c. '.' o ;\. C}'r" f."" -: (.P .. \'. ,::':,:,," ~ . ,0

\)bas been the Upshdl 6f the present p'robl~~);~f st~ady i.nflux Of adults into the secondary
c.~~~. e-
\' ;~'2'~"

scppols in t.heH~rschel district of the T.t;anskei.
. (.>

"

o .

,,~T~e present study ~ndeav~ured to unearth tl~ese'factors againstt,ite, f~l1owin~ v4:ables:
, \\ . "".c, -s» ~".'

;, ~
-:

c'a) I[,/amHy. environme~t
,;.",:=;:..;~~ ~'I'

"
Father,' mother, brothers, sist,ers and close

neighbours.

b} School envlronment 6choo1 ~taff and fellow students and the ~h¥Sical

school ground.

c) ,)Poo~=a"C)demic performance.

d) Personal factors ,.self-image and aspiration.

"

9
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The 'Bantu Education sy~tem.
/) Q

o

i
1

\ D EO
" . ..J ., '. Q .•

Be~n and Metzener (1935, ppA88-527) say envircnmerrtal variablf.s are likely to be
0(' D ,. u .,(~ "

mgl'~ important' for early.!' leaving and, contribute to the following re~~lts: when

-academi« and environmental va'Fiables are bothgo~~~Hth~~ls,f~vo'Urab]e for ,persistence", o

'. . ,. ".. . ..' It,.. ,'\' " I" .", ' ~, ." )". '.. se.
students are likely to remain in school, (ind if both are bad and poqr, ~tudents are-~

o 0 "

'"genera-IlN fOl'mid to leave school. Academic vadables represent, ..on the Whole, a way.
r-,

"
in which students are expectea to interact with the institut,~on. Psyclfolog~cal. outcomes

" '

imply attributes such as a~itudes and. aSpiration,s. It is ge~erallY s~ted ,that att1tlldes "
_, - ,(~) (l' "

lead to intent to..leave school Which, in turn Jeads to behaviour realised in early leaveI's..;. "" ~---"'- ' ,. o
- '. -

In thIS instance the attitude towards acadernic experience at school is likely ~paf~e};tthe
o - v

intent to chntinue or to leave school.

()
.:

The present study also intended to 'discuss how the ",arlable int~~acts with occupational
l: I;

opportunities among Black youth who were in school but had not yet corwpleted G
c. _ ~I

standard ten.

f:.. SlGNIFICANCE OF THE STUDY
;)"

o

This study is important for it purported to bring out significant factors related to adult

non-completers. The study ascertained" the impact of the environIl1ent &n the adult

"pupil", Also",the study intended to recommend ways and means to minimise, if not

to eradicate, earJy 1e~ving as well as a means to accommodate the adult r~turners 111 the

secondary schooling btrllcture. In fact, the study is important beca~li1sei~, has

10
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,II

" endeavoured to open a new page in education for adults ,",,:hichcalls for further reseat¢h
';' (,

n_ (J rp

.work. /1

o i~\ , n

LltMIXTA'fl!ONS Ol!: THE ,STUDY. ,
c> t 2. ' f »: ,.
~ I-a ' '~f":'.:, I \'," ;. __, _ <

. The study Wl,1,S completed in eight months. '~he time use(i fOl'.:,nata gathering seeme~.

to be insufficifmt for this particular study to genen11ize the ijndings; The stt1~ycould .
1':

"\) "
have been extended to a bigger area to avoid restrietiOlls·on gene~alization.; The study

11 Ii'

.was lilnited to 10 secondary schools in a district~ and samples talcen from these schools
"'_,)

~l

may not bW ~~si'defed a represen tatiQn of all senior secondary schools in the Transkei.

o

1. ~twas 'assumed tl1at the sctioo]principals wo\pld be open about their answers.
.: \::;,

2.
<.7

Itwas assumed. that teachers would be specific and c,Qoperative.

3. ItWasassumed that the adult returners had the hope of pa~singthe stanclard ten
()

I:

4. It was assumed that th'e adult learners 'bact good rea.sons initi~ly for ll~aving '::,
. . , , ' II

',\ )

U

school before reaching standard ten.

(.)

11

)___,
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.J () '_J- •• '''?,,: _,

eltwas as!1'~edth~' their pre,~ce at scno~l';i;igbl";us~ ~Oll~til~n~tJ)
n' (I, .,) '(:0 , 0 II

/\.~ , ' ,u "

the young='teach~rand the younger, pupils;'
-, . 0

l')

o il "
o

II
,.0 -~-

(,l

.asset to their' schools.
(.

o

6.
,r";
'(:i 0

; f-,) "J_ .0. 0 e)l :J" _, ;, \i '_ ''C _ :,"

It is estimated that only a' small percentage oJ the adult returners, might ge ,all,
o ,'\)""" . of',- '~r;r -, ,

0;\

o

o

.. . ". ',' D ' 1, " <~,:.~ ",. .0, (I~

Th~ stt;dy deliU11teq ~tselfto all adults who r~tu~:~ed,after a btltalc itnheir studies?to
".)" C.l

"

contiimeJn the senior secondary schools in therifIerscheI district of the Transkei in the'
() v ,J - ,-, ,.... ' '1~ \} "

I), c

1993 academic year. The nu:mber of IScnooIs coveted were ten. Apart from ,800

.studerlts as sampl~s,' princi~als, teflcners, c~mm,~mitye~~ers,an~"~evelopmentagenci~s~:'-;_~,;~,';
! ()~) '" ,,' _" \, ,o({ "

in th~}district we~e(PO~SUI~dTIl, various \yays~' The stud.y 'delimited itself to (~,91Yc,the »

'\~ .::;)

'::i R~rschel distric~of the Transkei.·.1i\". l
" 0

.r

The study deli~ited its instruments arid procedures :r'-'~he us~ of que~ionnaire~, 'I

J ,l,l ' -1, r.,', C

interviews, school recordS, previcflls research, and ebservatlon. ()

A"'\
i)

" 0

,~,
() ,,\\,

c '. \~ ,j

C'
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To get' a good und~r~ltnding df the ba~kground of the community within which the,adult
o '(I' ~ - 0/;;- ~ \J

pst\ldent~t liv.~, it is expedient to give a vivid geo ..historlcal account" cf ,~e H~rscllel
" I)

The district ot>'Herschell a triangle of hIgh-lying land, is a district witAin th~ fuorders,
('

.~ Tran~kei which falls 'withiR,Region D,of the SoUthern African regional system for
"deVelopment planning. It shares bou;ldaries with"Lesoti1o in the east.and the Orange

1/
H

"jFree State t,o the north. It covers an '~r~aof +1800kmt and. has a I?opt~lation of
, i, ,_ :.. _ ' '.: "n _'

.approximately 163,901 (1991 population census. See Appendix B.3). Exceptfor the

town of Sterkspruit and the village of Herschel, th~Clpulatlon is spread out in a~rurat
'J ' I~,

setting (Fig 1 shows tnelocality).

The population of Herschel is heterogenop;~t: The majo~jty <ireHlubi. Tt1e 'Ihabalesoba
'i II

f Ii
cuett has a strong mixture of Xhosa, Hluhi and S~lth Sotho people.li Tyindini and

lJ )1

j. i'!f
Walaza are predominantly Xhosa. .

o

i)

c
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In yirt\lal~y all the areas; over 50% of tr~population is you~~,Qeing l,!l?~)t()~6 years
o

~, -, ," - :;:" n 'l'~')I'~ oD - (,

old., Most areas have more than 12% ·ofOtfleir p6pufation youngeI' th,ant Q; years Gld~
,,' 'r:,~ :) a (J ;,),j " L." ,_

{(

c D

fi '-I

',The Inlajority qJ the population ih all are~s" is'~inthe economic category ofJlotential
~.:::. ;;, ~ ') .';' 'f) ~ 0. () 0

workers, that is betwee...,w17 and 66' Y.,ears. old (S¢e'Table Ii}. 0 iI"
~ - a 0 {O;

r.; .

""0
\\

" J
0

(I.~0 0
c o

0
o "

(,\

I)
(1 o, 0 1<' ,0 a

the "landforms 'consist principally of gently convex=hil! crests and gently coneave
c 0" c

footslopes or pediments. '»rhe Herschei dis~l~~i'lsa very motmtaino!i~ kingdom of
1> 0'" ('"',. (? c- 'n" "'\ i) ".

erod~t{sIopes. ItJ~board~di'by the TeUe River and the Orange RIver in the east and

the north tt'lP>peotivel)'; these 'are the two maJor "rivers which' flank the stn!alri eh'arinel~. I,
" p' "',-;:, \', ':; , ,;"

<) "c

G

',,'

Theoaverage daily temperature is 22.50 (climate statistics, ~VB19~ Weatner Bureau,

Pretoria)' arldi'd~e aver~ge tainfaWis651.8111TI1 per [alln~m taken over ; ;period of 60
\) t· ' -::_,:'

:::.'

(, years. Thi~may be classified as a seml-~rid rdinfa11 valu,e.' Stlmmers ~~e:li6ibut frosts
'_',-: \. : 0 (/ ! " 'o

and snow are common during winter",
I)()

I" () \.\ IS

Theve,gctatlon is ~pwgrass ,with some spotted wood - Iow~gr~ss interspersed with t~€es
",c, ,,< .." .. , "1/

- along the river basins. A va~tarea of the district is selnt~desertf!d ana Katoo' bush and . G '
" .' ,'j' , ':-., \' " (")

<.' ; ,

scanty sweet veld. Due,topel'ftodic fires'and exte;3sive j~razing th~,re are very few areas'
1( , . 'J 'i
\., (I I', < \\. (:'l I'

of natural gras~Jand left in th~rdistrict. ' :1 1\\
!i: !I 0 , ','I~ ~

(1

,,('
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Cumulative Percent.nge of a;o1Hs~bold Members in Sw;i~dedc
. . . ,'." if " '

o

(J .'. .. . .•... . _. o "< i~~)

tn.••.•.r. ;>:1;"'- ' ~.•.••.••..'1'0.36 ' V?~"ii 'J
........... '. '.. ...........• j .. ' .(Y" .

YEARS 0', . 'YJ&ARS YEARS

l1SILINDINl

JOZANAS HOEK

<,

26 68

31 69
[/ '"2.1 '56

25 \\ 65
1.,\

34- 73'

25 71
o

26 69
o

2i '\73

39
o ~*,J

34 /} 74
3f:'i 71

40 7'2

'29 62
0

40' 70

)

"

,_. " . . .~" ' r~_-~»
tOWER MADAKANA "

85

77
{~,

82

94

o

~
'PELANDABA

"

ltOCKCLIF

SAKAKDDA

SUl\TJ)UZA .

TYINDINI

THABALESOBA
WALAZA

a'
o

" 86 '

89
88
83
92

87

i'

, Loxtorh,' Venn ASSOlCi~lte~,

Johihmesburg~' Apl'illY90
I',

15
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Among the many implications of the· age profile .~~shownJ,bove, are"theJnc.J;"easing
11 "

current demands on adult education and training fa~ilitie$1iril(ea 10~Jsing f\spitations for
ii ,oj ., _ ,,~. ,.:" '.- . ,', " .~ . 0

an improved. qualir~of life. ' The.' generation of future employment and unproved 0

income earning oppo;tunities is crucial, both tit local .leVel..and withirt .the wider
" f)

£.Q~XO..Ec...ONOMXCENVn~ONMJ8NT
if .0
"

An important historical feature of the people is its. heterogeneity and refugee odgins.
~; .

Various groups"starte4)settling in0the.~reaforlhe'ilrst.timein the 18308. 'the Them.bus
«(

(j

arrived in l~rge numbers in 1852. They were ibJlowed by a larg~num~~r. ot. So~xtl1ern
11. '" ,,- . . Ii .. . . . (J i:>-:J,'t~~:',-, '~)

s6tho in. the late 18505, and the migration continued· over the years.' Tha lara~st single
(.I ~{i D: , > r ___ ,! _ _ _ _ _ _ _ "\\

group of the population was Mfengtt, of th~'Hlubi, Zizi and Bhele tribes. ,The ,\

magis~ate in 1878 adjudged the total to have reached 24,500 of wbjcb ,)12,500 were
, , ,

Fingoes (Btfndy C~ 1976, p.l(~9).

As a result of the bet\ f1geneity oCtile commtmity there was lack of any powerful
I . .
/

African leader$hjp. Ma~t~mlan (1950) I' ;ired that the district had "no big chle.fs and no
I,

codesio1ih, "we have go~quite a tn,ixed population I! , wrote th~tni~sionary J Bertram in
\:':? /.; "- -', - - - - - ,

185'0 (Bundy' C,·1976).. This factor attracted enterprising perSonalities especially in the

. . agricultural .sector .

f)

During the"carl:y 1870sl:ith~people of-Hersohel enjoyed a favolliabIe social climate for

enterprise a~,d with the fairly' fertile parts of the land, cOl1dido'n~coravot!red'the

'I
i
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(~

\1

appearance in the district or an Afrlcan peasanttofagricJtur~ and trading activities, ~ttd
o .' ...., ., ... .' -. ,_,),"

the establishment of a cash economy.

However, .the manner in wl}ich the peasa,ntry. was integrated iMo the developing

c~pitalise 'economy of South Afri~a was aHecterl>bY the policies oftilOse whites who had
, - (} 0

access to political and economic power, and by changes .in the economy of SOllthern

Africa. These jnfluences reinforced and perpetuated .the impact of, othe~! factors ..
,,' .:::J .' ,~ -

drought, diseases, population increase and the'lilt that tended to threaten peasant

production. (Bundy C, 1976, p.148).

The last straw was when the agriculture of·the white South Africans WdStbeing
//

commercialized and directed towards ~~-port through Incentives and protect~&~.
L .;, ... '(,.;:' ."

Herschel like other 'Africa» areas was '(1\~niedstl<;haid, support at\d encouragement

While the capacity of whites to produce for cash and' to bid for labour was beiIlg

enha.n:ced, th~ peasants' ability to compete was shattered, and tncreasi~g n~t~~-bxrsof
'<~':'_:i~j,'''f

them were forced into the labour market,

Lack of arable land and adequate rainfall over several years have forced the peoplel!Of

~~')chel to be rni'1ratoty laboll~~rs work,ing in the gold and diamond mines and the
",'_ . . . \1

labour centres; of the Transvaal,. Orange Free State and' the Western Cape; Table 2

SllOWS ··p~rcen.tage of household members whose weekday domicile is ..at home or

elsewhere.
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ASotno ..]Economic Survey: 'LQxton, VCilD "Associates, Joha)'nlll&bUll'gg
Apr!l 1990 ,,' .

o
~'" II

, 'the· majority'of the people stay at home (ltlring the week, but it is .evident from the
c'

table above that some 30% Of more ofthe heusehold popul}ttion in rumO,st all areas live

away ftom home.
!J

-,) 0

The dominance of the Transvaal as a receiving area for 'migrant workers is clearly
Ii

shown. Natal is unable to attr;f1bt migrants orprovide employment opportuni'ties for tHe
\\

people of Herscltel, This may bed due to possible ethnic frictions, as well as the

widespreadof socio"political unrest and violence in N~taJ..I{~aZulu.
;1
'[II
If

they are ilalmostThis' migratory labour has had a civilizing influence on the people:

detribalised. They build beautiful many-roomed houses. Many have bore-holes in their

yards and use, lighting plants for power.

1'8
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()

'0

~~o, after Trans~~ei's.'in}depe~den,cei~,)1976, the Herschel district, although f~rJroti1;J \

m~Joreconomic centres, impressed with' its evident fertm,t~and with the e:nterprise angi' )1
';;~' _::; ,;:-;.1f

exe~tions of its inhabitants, imprQved s~bsiste}lc~farl11i~g.' In addition ,tothis, sel'f~fieip"
-:..}f'

initiati:v~s '111'e'receiving increasing '~ttention fr?m the l;>evelopment BankofSouth Africa

(QBSA). o

(I

The community currently displays ~mpressive coh<tsiyeness within. recMtly .established
c _', '" 0'-'f~~b<.) (i=, ," -; _ o 0

institutional foriims like the, Herschel J(ural Development Board (HRDa), the Urban

Development Programme (BOP), the Environmental Development Agencj' (BAD) and. ,-', \_/
o _,0 .1: _ j' I=:J _ :

others. These forums, whieh are fully l'epresentative of tl}e·comm!fhity of tb6 district,

indicate tbe eagerness of the people to, develop towards an improved and self..reHant i;:_\
.. " - {, :~ ,,- ' . \~
\1 '/_ - "

type of existynce. ..

, 'i

The main HerSchel"Sterkspruit-ZastC? road is tarred,.a!1d ~~11maintained. 'The other
,;',/

secon~p,.ry roads 'have..also been macadamised.': Electric pQwer is available at,
\';'~'>

f'", Sterkspruit, the" district capital, through ESCOIVI?',/l line from 'Aliwab North.~,"
Electrification of the" rural areas was in progress at the time of the study.

The following were the economically viable groups in the district: civil servants: "
>0

teachers, nurses, cler1<::s,the police ,and officers ill the government departments of the
, c \ {";:.

Herschel district.
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1.
" <:' " '\I _ j'

"There were wh91esalyllhops at Sterl~spruit and PalmietfonteiQ.
"';~t _" 'i) "

2. There were retail shops'Jlll over the clis'trict but most were concentrated at 0 '

• ..: c.

a Q

Sterkspruit and at the Herschel dorp,
,\

o

These shops ande two"hotels offered empl~yment oppo~tunities to the cpeople in the
, , ~

co district,

There were five furniture shops, three garages and filling stations. Taxtbusin~ss was

a thriving enterprise in Herschel district.
(_':

II (I

J."fi\

J3rick~making was a common occupation. TheopeQple of 'Herschel h~d their o~rr 0

!l.)

architects (though not many) who drew building, plans and biJiltfor those wIl6 needed
,"_ ) .

houses. "
)J I)

." .,

HEALTH

C!

There were two hO$pitalj~ in the district, howe:vcrthel'e \:vasa 'grave sllotlage of doctors.
!i " ..;. ()

The few doctors in the lhospltal "were all eXpatriates 60 con tract. Hent,h centres were

also few.

20
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Ther~waS'~i~a~rtr~atment plant at S\t~rks~ruit and development ofa rural di;tributi~ri 0",0 "
t~l(," I' ,,, "

<:, o -:.~

system was llnder eonstructto». Potabl~,~water for'dorpestic use "would be 'lwailable

from the reticulation system.
\.)

,~ r,

,0

\1

Suhslsten~~ ,agriculture was the" main economic activity in t~rrural areas, Most
o ~)

families "had land ,rigl'lts"'uncier'the au'spicesof. th'e headman, which entitled them to
\1.' '.' . . "

~\
PToducedryland crops on a demarcated piece of land. Stock f~rming for~ed an integral {'

,;

,
(,

part"ofi:.th~people's dccupatibn.
o

0" (,:

Maize and Kaffir com were, the principal dryland crops, but there were crop "failures

a~ a resltt of inadequate rainfall and fertiiization. In any particiHar cropping season,

a;large pJlon of arable land was not cultivated, but left falloW., ,,'

.',

Wheat was grown hi specific:.areas. Whe~t was harvested with ,c~,lnbine harvesters
j. ,.' ,

from the Orange Free State. There was a gradual inechanization of farming as tractors

{4" were replacing the ox' as .a draught animal.

LIVESTOCK II.
d,1

Apart from cattle and sheep, Boer goats, Angora goats, pigs" horses, donkeys and fowls

also received considerable attenti0n In stock"farming.
(1
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In the majority of cases, th~ reason forc,keepin~ li~estockwas sinlplythfj general t1ee~',
.- 0 '

for money to pay.for school fees, t(Jcbuy clothes and for other c~mmitments.,

IRRIGATION ~.CijEME
. _- .~

\\
"--) ,

(.5" '_; I _ _ _ " _ :, .-, _'-'-_....~--.,~) _ _, _ ,'j ()

There was anc\rrigatiq~ scheme being,.constfucted in. the district. It formed an' integral

parf,of the Hersche! District Rural Water· Supply Scneme (HDRWSS).
'.

(i

\__ (I _ '

: The prima!'). ":9herpe opjective
c
was the ,estaU1ishment of cdh1mercial fanpers on ao ')\'. ,1 ,\.

financially and economically viable basis, managed by the committee. At the same

time, the scheme 'was to accommodate the need to provide the subsistence ~f the
()

traditional Jand~oUlers and the unemplo¥ed l~ndless, many of whom dedve~ their

nncome from migrant remittances and were not motivated towfirds"commercial farming.
j) , ,-.

I~\

'''Other existing .)deyelopment activities supported by DaSA included programmes for

\~nall business, ei)trepreneurial diwe]opluent and road improvement schemes. ' These

played an important role In the integration of rural and urban compon~llts of the district

with a generally positive response from the' cormntllnity. ,//

'J

ADlVlfINISTRA'I'][ON

((

The community is cldsel~\.'interwoven. Besides key figures such.as the mayor, chief ti.}

magistrate, banle manager, local businessmen and educationists, there were six tribal

chiefs who were heads of the Tribal Authorities. All these people fully partlpipated in

a 1\
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~uiding comm\mity 4itogrammes, and aIt~rnated in "chairing meetings forA~eSll100tn
.' ',C! ~)

-' ',I - " ~ i ,- -",

administration. of the Herschel disttlr~tj

" 01? ~
THE M1fSSIgNARm..~

1,(/ n-

c

The i~ople ..of the Herschel d{stri~t came into contact, for 'the first time, with the
. ,

Wesleyan Meth(:)dist.Missionary' Spciety in th,t; 18408. .The first mission station was c'

" '. ". (, ,.,' o " .. "" " t ' ,," .,0

huilt at Witerbeg,en aq,d the second at Bensonvale i~}861.\~~?voco(~~e early prominel1t .." ",. ." '.' l. Jl
/nissionarie~, in the dMrict were William, Shaw at~ Arthur ~igg '\).~t~~,oafter building ',\

"~~\

i mission hous~s and the churches, established the first formalscfiools at both stations ,in)) " 'jl c , , "" (!J

the, district '(,;,

I n

\) (_\

(~

The chief purposeof 'tl~emisslonary Societyi~nJfoundingan'd supporting schools was-to
,~ , -:~

use edncatlcn to advance evangelization of the Africans. The main. function of the

'. schooll[WRs to inculcate Christian principles and behaviour among the tribe~men and to

eradicate potent tribal customs.and organisations which seemed to menace the lives pf
. ,

the converts the churches had so laboriously made.

The curricular structures provided were the same as those in Europe 4uiing the 19th,
\1 ',. "

f;entttryA11'here was practically no differentiation in the content of courses laid down

for whi.tes and those for blacks and coloured children,

G

I)
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f,' c. o

No attention was given to the, teaching of the vernacular. 'It?was the, aim of the
::: '.-, C _

I'

teachers, wb6 ;were the missionari~s }hems,e1v.es, to use En$1ish as the ffi,ediun:' 'bf'
(-j \.1 "_' .~. '-. (,' c I, (J

instruction as early and as:"¥ully as po~sible, and to devote ~great part of their energy,.
i) _,.~ - . " - Ji ,- ,

to the instruction of E~g1ish as a S~lbj~t (Bellr and ;lVi,:acMill(l, 1971: 380).",
, - '- '",-~

/)
(~

Bey}idesthe schools that were built by the We~JeyanMethodis~ Society, tIm CathXJlic~nd "

Anglicap missionades/chutches were also soon to found 8t Teresa and St Michael
'::.,

mission scheols respectiyely.

,)

The B'ensdnvale Methodist mission 80h091 was 'Provided :vith ;bdafding facilities after), I

" . I " . . .,' . ". 0, ,

about five years of Us establishPlenl, and wjth the help of the conimunity who proyided,
'0 s» _'.~ ,\ ("\

i:· < • _ <\ ,-.:,_1 (\ 'l _, ': ,j

mainly labltt!-f, soon developed into a tr)tining school for· Nati1ve 1...ower Primary
,,- 0 '(I

Teachers. In 1942 it became a secondary school under ~et:c~nd 1>Srvibete, Tod~Y,

iris a college of"education stilt in the old buildings that were constructed in the lS:;SOs",

The St Teresa Catholic M~ssion"School remained a Junior Certificate Secondary School
• <, (.' "

~' -/

for several years una!:." lhe principaIs'llip of Sister Eusebia Pointner for a r~c{)fo;.,; ,;, '0

",\ '

breaking fifty~thr~p'years. It L,s been upgraded into a lull senior se~ondary sChooJ•.

1:'

Teachers who taught in these schools were products' of' Bensonvale, Hea!dtoW,n,

LQ;vednleand the Mor()k~' Methodist institution in Thaba-Nchu, The entry'qllaHfication

for Native Lower Primary Training School was stanQJf9 six and for Natiib Primary
, "

Higher wasI.C, 1.1",;.. standard eight. Very few teachers had s,!1nioror,niairicnlatiol1,
, -, , \

certificate. Mt Vayeke Kwinana of Blikana location was the first universit.Y,~aduat~ \\
-':t (' --, /

24

\'\



J. (
"1

"

f[lt11

);-
~
-=0
D'W .
'1~
Z

rn
.)Y

.. ~

tWU

Iflfll

@il ,
©l
-{I
';db,
@

.r-



" '.'>:' ',' .:0·';

in th~ district. He W;~SfolloWed by Mr ab~fieZetNyati gf HioroendUni locatiQ!1and Mt ;,
1 o
'I ;::;:i

Lawrence GM Nye~cLin 1950.

o (\

SCHOOL~.~;\tnNISTRATroN

": . . . /i, _ ,,: --:-' ", ,: . ({ __ t;. .. ' _ .. ' _ . '. ..' .. ' ., _'. . ~~: > '. . , '.' t: "D

Under the missignary administration" education in the Herschel district wag conttolled"
/'.' .. . .'. ..... , .,

o ,.!,,', ". ' , ,t, ' '", " ,'," "by the C1lpe Ptovincial A.dminis~ation at the offic~ ,of t~~Superintendent General of
II .., .. ' , ~~.' c:-,' ::~-; Co .- . . ,_J ':) (:' ".(J?'

EducationCiirl\cCape Town. The circuit office was in Alit/al }Torth.

,)

\lilith the Bantu Authoritit~$Act, of 1954, II education admi~fstration in Hersch~l was

tranSfe'(l'ed to, the Territorial Alhhority of Ciskei. Ed4cation in the Hersc;h~ circuit was

cot}~oned(jby a\~whitecit;buit inspector who was assisted by a black sub..inspector. At
, ii , " ',' ,n ;. ",," (s

the end of 1975, Hersclt:1e1was c;eded to Tran$kei, leading to a big exodus of Herscbel
1.:.' '. /1.. n I ."

peor/le to the Ciskei. il
il
li

ell
!f
ji

Theofirst schObls.'in/1.he Herschel district wer~'operH~dbythe misslonaries about 150!. ..... - }," -.-.. , {J

II
'I

Yf!arSago and they!/were only two primary schools. ,By. 1993t. there were thirty ..four
if . , ,. ,:' '" "_ .... ,-,
Ii

t / pri..nary schools. fhirty~eight senior primary schools, fifty·~ig.htjunior,.sec(;raclary
i\ \\ ' •

schools, ten senior secondary schools and one college of ed'iii~tion~ with't total
• '.' .... ,.:.: . c,': . _.

enrolment of 52,Q35 pupils (See Appendix B.2). There wet~1093 teachers includingI! '.' '_') . _ .. - ..

fifty~five degree ;holder (some of them ,e~patriates);
" I/'

yet-to be tf,ilinedl/as professionals .
.;/ J
If'

seventy ...two of tl1eteac!1ers weIT;;),'- .... .... '.
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Howevet"ithe.studYindic&ted. that -tiere was an utgent n~d for more.qlissroQtns and
- '-' \\

{c, <>_ :' , ",_ "', " ';" 0

qu~}ifi~tfiteac11ers. Most of the so1\ools"visited were 1l.1arminglyovercrowded.,. There)
>' i\

were Ip5 JShiJdfe~,in .some classes in Silindilli and MGkhesi .primary· schools. At
-,

Masak:ane Sellior Secondary School, nmety'students were counted in standard 9Balone.

JO the. College of Educatioll Where tire researcher was employed as a ,lecturer. there
'.' n

were, in 1991, 113 teacher students in Form ID (he was theJotm mastetfor the Class).

There were 1886 who qualified, b'ut did not gain admission to ihe college· in the .1990

aCfideroic year (the(lesearcll'er Was the chairman of the admt.ssion. board in 1990)\
(I

(l

Due to the iTtcr~asillgnumber oftbe sch?ols and lackpfqualified tea~he~s,.the Transkei

Edllc~tion Ministry thought,.lt.expedient to employ expatriate teachers Irom. India,

Ghana arid Uganda to augment the senior secondary ,scbool "and College of 13duhtion ,
c·" . . ,.. .~, '.'

staffs: The, Herschel ,Edllcat!On Circuit. was ll(!)t excluded frotl? this education'.'

programme. Soon the schools sta;ted to. produce students qualified for' uttiversity

admission. S0me had r~ttlrn~d to the disttict to work as gra4uat~~. Tbe a~i~Bonva1e c,

. \

College .or Education, by 1993, had already produced nearly enough prim~rY school
Ii
If
II
Ii
II
Ii
'I

teachers for all the schools in the district.

The expatriatf! programme started off seriously ana became a big asset to ~~ucation in
:) .. .... ;j

the Herschel .district, but later on, law and order deteriorated and'thls g009i !~eginnibg
, . . ". • .' " il .-deteriorated into a·completeJ farce." c, II' '

'IIi
if
)1
:/
1/
,I ..

W·
d

I'

if
Ii I'
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TlItCHNxCAt E1tilUCl TION
----,-: -.. _ ('.-J _- '!'-"":"- _- ----1["..,

{o
if

,',. ' ",., "il, '. , ' ", -Th~ technical' instit\~teat Sterkspritit is, accommodated In modern buildings. l~ is, a
~' " f.\

component of tIle sJniQt .secondary school. {\e Atiglo Ametlcan Cooperat?on fuuded" .»
If
II

,:u;;:::i:::t:::::: :~:i:~t::~i:e:::;:::.::r:;:::~~::i:::
1 ,'" "
P (I

There were ii,qur young "women who were learnIng,,, brick-laying and we,laing, The
,_,' '., ".-.l.\_,_

, /1 " ~'\

institute frQi{1994t has been upgraded into J)fqll technical coHege.,(N61.
#
.~/

_)!

I) 1,1, ",'
ProfessoJi,l,Russel1 arranges .for bursaries through Wits Foundation for the sttJdents"and"1 . , , "
periodiqfo.Uy monitors the genf~l administration of·the college. On his visits he holds

Ifif

meetiryfo,~with both the staff and'students to acquiant himself with the activities in the
: " /1

,C()llef/e, It is c1wisnged that the ,cpHege wilt; in the near future, pi6Vide life..st"m ,'~ "

tr~iJng to adtiltswho would like to involve themselves in theinformaLsectot. In 1993
If
/1, _,':' _ _ __ ',' "_,' _ _ ., .. ' _ _ _,:' __ ",',' . ,'.,', _." _ ". . ,',', " ,';_

the/~ were twenty adult trainees who wert{ learning house buUidng and welding.
"If
/i

1)

I)

o

\.:_.

;/

:I, '.., " ' " ,," , ' , /(
JPhiS aspect of eduG~ti"n io'the Herscnel district leaves mucQ to-be desired~" Private
, ') c'
i ,

:blasses for nurses and teachers who wanted towrite the 'Senior Certificate Examination
- - - i\

!priv~tely in i975 were ,)started. There were good restllt~ in 1976 and 19,77.

!f(;nfortunately, the fFranSkei Depattmf;t1t of Education stepped in to"stop tIle exercis~. 'c:~ '-~' - - '\

<,:i'

It was explained tl1at.private unregist~red r!lght schools were illegaL 'The,re has not

been any ~ttempt since then to ,reactivate. adult education in the districtllOtil Teachers

27



I . ,bpportunity"'pro$rammes .(TOPS) Qpenedclasses .ln .19~O;Buf no soop~r had it"started

than it collapsed due to lack of dedicated planners. However,. thereJtre quite a nU1l1ber
.' o· .. .., -I 0

of teachers ariel nurses wnd ate stu<!yiug wfth I1nil'$t$ity bf South AfriCll roN1~)
.. 0 .~.. .... '))~,

(The Circuit Edl,u::ation Office was unable ttl supply statistics .,of teachers. who were
registered with UNISA),

It is s~,gestedthat Cotnt~l,unity Learnin,g Centres should be estabHshechlt aZ:c.essibI~
a .~~ . - ..'

existing institutions to provide ~~,itionfor the numerous adults who are desirous to"learn.

I'(wish' to state emphatically tiuu: ther~-j.s.a real IJlJedfor/acilities to provide secondary
7" ". .

schooling and ad'tlt education at all le}!els·in this dWrk:t '1" because there ore many
n
Ii

persons (rJrop~out childj'en: ,and adults) who wish to iWpl'ovC their quaYfjeatipns,
" c c/ . . jl

particularly tbe .b(lslc
l
1;rtandard ten qua/ij1eatioft'll ,(OM Nyezi, Circuit Ed~lcation
-il
I
h

i/
Ii.i D

C:''-c II

The(community re~fdS the town'.of Sterkspru! t as' the core of "the .district. This core
~ . "

services the whale 4~stt'ictwhich, fo:radministrative purposes, is also divided into fOl.1t

satellite administratt;~e areas. Itwas envis~ged thrtt·~proposed community centrewoUld
I
II" .' ......., .•' ii ' .,

If ,'_ _ _ ',_ c, _ _ I,,';

stimulate entrepreujfurial and community development in the su~i·~Fstrlct.It Gould also

set' tl1e e'mmple fOll similar d~welopinents in the oth~rsatellite ~~tJ~s, each adj\)sted to
'. .. \~ "If

loc.:Ffiee?,S. Fl<lwi/Yer.o>lrty pfovisi0t1 Of facilities i{llhe town f¥rks~tu!t is gllided

by the needsof~~ district ~ a whole. \

1 \

\
1\

Inspector) ,

\

\
Q 0'
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v # •
This chapter gives a theoretical basis with which to interpret the factors accounting for\) /! ' _.' /' ' \/ "
the steady}influx of adult learners into secondary 'schools otherwise desigrit}d for

1/ ;:"',
Ii\~:) J

childrenl

(J

<)e:.

I
Ii

o «
The} varying roles that ·secondary education has assumed in .res)~pnse ,to societal

n-« ~ ~
expectations and in respoq~~ to the increasing value of the schoo! certificate as; an

;! 1_/ _'

educational credential will be assessed. Trends towards increasing skills, apprqaches
(j' " \1 o 0

, to adult secoMar:Y l~ducati()11 (such as the traditional day mid evening SC~Odls),
<I"J lit), '1 V '.' , i, " "

alterq~tive,.secondttry p~Rgrarilmes tQgether with e~amination programmes) staffi~gand,
"" \ '\' "

'" i
/' ,J' . ' ]

funding sources wm b~hd~gcribed. The review win' conelude with an e"amin~tiofl of
'i" ,',

issues-relating to the role ,of aCdlt secondary education mf it changes in response. to the

current educational exp,ecta~ions. The American and European social systems provide
: j (>

,.'. :, ., )\

examr~s because,\vorkin/~.class expectations.ar~similar to tt\o~i~dnJf~rschel,' and',

Amerir~ll, lnd r,4:topean ,farm ,workers and SW~1UlOId.el'sexisted ill" almost the sam~)
; ."j.' "

'The"concepf of education limited in time to sch·~ol.age must be superseded. S011001
,',

education must be regarded nyt as an end btl~ as the fnndamenta:Y component o~ ~ot~t')\"
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o

education ~~ot:ivity, As Dewey (1916: 140) not~d, "lt is the aim of pl'ogres§i'vi

education t~ltake p~rt In correcting unfair priv!lege and unfair deprivat~on, not to
ff ',< " t '

perpetuatllthem I'."
/Y

e;/

o .) , n
In" fact, seriol.ls doubt must he raised as ..to whether conventional human lea:mii1g

processes are still adequate today. .The political, social and economic climate seems

right at present to open up the academies to ~nable people.
"\\
,I'

1.,,".,

.j \!:"\

'~dulf Secondary Education. (ASB) is jntend,~d' to serve the needs of adtltts who have
Ii "\i

not, for one reason or another, completed their secotldary schooli,ng (Pugsley, 1987).
c

The ASH concept seeks. to enhance adult learners' reading, writing.and thinking s~dl1s
·li. ,," \

so they can obtain a second~"'~,(school certificate. However, this programme seems to
r. '>_ - i- ·,._1

L

occupy an ambivalent place " makipg available education services to adult secondary !

school nori-completers. ASE programmes provIde the credr,rl'ti2JIsmost in demand for

entering employment or for furthering educational opportunity. The progt'apunes'are .

normally funded by the central government and local taxes. Requirembnts for the'

matriculation certificate are established by the ministry.

Furthermore, in South Africa, the senior certificate examlnatictl serves both as a

general riorm-referenced schcol"looving standard and as a matriculation examination ,e\
··//

through which entry t6:' university is reg~llated. Exarp,jnations are conducted by
~ ,!
L~,',>,c

departmental examination authorities, subject to validation 'by the Joint Matriculation
'I

Board \(JMB). A 1986 Act SaW the establishment ofJhe South .'African Certiticate

Council ,(SAFCERT) to ensure that corresponding certificates in fact do represent the

same standard 9f education and examination.
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" cTh1;ougnol.ltthe recent history of North AmerIca, that is, frorp the 1960s, sclmoIing has
~ . (1

I) "c, ,,)/ " . , _ '

, ,played (i' series. of roles designed to respond to the expectations and values 'of society. o

American stai1dards)o! ed\!catfon in the Ia~t centt;ry demonstrate that .educational needs
c, -" .,'j - (:.

o • ,

'clnmge .as socrety' changes: In the United StaLes, at the time of the rounding' of the

. , ~epubliC, for c)Cample§ schools were viewed as ~ means to transmit the knqwledge and
S , (J " ," n' \\ " ,
skills. to dey~l()p an. ,informhl electorate Cbnsidered necessary to the survival of the

c:

nation. 'Later, this
d
function was expanded to-include the transmission of both a

, I . n
prescribed body of. SCientifically accepted knowledge and "the informatiorr deemed

~ i;' 1

~ i,

relevant to the career goals of students.
(J,\

,~,\\
,£luring recent 'debacles, schoola have been the set(l\ t for efforts to establish equity of

'0 ,

opportunity for ecohorn,ic progress in America. Co~~rtsand legislatures. have joined, in

prescribing particular standards of conduct and organisation In the schools to ensure
~, .

equal levels of, edtlcati~~al opportunity for all citizens, despite differences of gender,

,,"SQcio':'economic' statjts, r~ce, a.ge, ethni~ group or language. o

However, in ${\,uth Africa, economic stagnati9fl and: widespread poverty reflect the
"

liJlli~ed opportunities and entklements which face most households, Eclucation and

(I

\ t ' {~i ~ J \

training at~important basic entitlements" but their contriblitio~~ to life opportun!ties
o • <;.

depend on other social 'and economic factQts. A"'1~rth~{dhas "meant racially unequal,
./, c

education opportunities, reinforc~p by other racially discliminatory social and economic

structures. As in other parts of the world, studies of the relationship between education
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'. /1

~ J 0

and earningg"supporUbe vie~ that s6ho~ling is a soundfnvestrrtent, both'forJndividual
" ' ".,- o (_ '- G 'Q I_\ 'j 'l..f c

and fpr society at large. St\ldies show, however, in South Africa tljaJ. lifetime earnings.
; -'c" ' , (( • ~.' '!

of people ~vith:simBar education attainmentyary by ~ace. Labour m~rket discrimination

accounts fol',.satminf these differences, but His eyident that.dif{~rences in the q~ality
()" (U'" "

ofcscnQ<lJling provided by racially separat~ education departments are an importa)?t
;,: > _, - - , ' ) I' ,~l \.~)

o

o 'source of racial is come difterences.

.o;

I)
v

o
1) \\

(I

:;,.

(~'. {' 0 ;.

',_ " ,,-;.}\" _ \ _I'r:;~'<}' .' ".~-;-··'i·'~:"";~

Althougn }\m~~:?{i~)(tpletyh(;11a~ an elaborate agenci(::ot its schools, ibesi2;,e of th~:

"a~n1~1co~:pled with facto~s like restricted budgets and state regulations, has i~peded'
- 0 OU •

co' the ~phoo1s from tt?sponding "as effectively as 'they might haveooone to ~any social
ii' c ",:' ", , ,,~i

,; }'1roblemsJisllch as ,the high school nOfH;ompletion rate (Wehlage and Ratter, 1986).
:: ' ,', I;"" ,- 1

II

IF

':'"J 1) "

o Similar edticat"ion in South Attica i$ma;~ed'bY se'vereIYdi~Cf;:i~:;~:;'Tn~uaHtiesof
.~' J\

I._!' \;0

'. ":', _~) n _ .,»: "',_ G, _ _, . _ _, "~_-," ". ' _ - I,' _ ~i , I~ 1:/

'.'provision. These inequ~linescoincide wii\tetl)nically"fragmented structures of control
~, III

centred on "own a~in',h:ft,departments of education answ~.table to the White, ~ndian and
'! • ,\_ II li -':. " ~i· \')

'I ';:

CoTouf:d chamber(>,c'Ofa triearneral parliament, while Black education, falls under the
;)

" {~

Department of Educatiot'1'and Training (DET) and n)lllther ten departments responsible
i;

':,"

for education In 'hQmt!lands'. In all, the South African 'education system is .made up c
; \) ~., n

of, fifteen separa~e departmeri'ts of education, linked thl'Otl,gh weak co-operativ~ "
l:~: '.' ,:_, ,\"

arrangements and ;separa:ted by t1)arked resource Imbalances,
. ' (.: -_ '.' (" ~.' -\~:-' -:> ~~

\)

0-\\
,
I)

o co
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"th~ab'solute ina~eqmt(:'Y Of Black schooling, and the privilege of White education,' h~ve
- Q

( , Zt r' __, -0

o many dhnensions, ,qIJa1itativeand quantitative. Whileoth~ educ~tional attainment. of
Q

'.Whit~s,,~nayerage of thirteen years(~is ~mQngst the highest il1 the world, 'educational
tJ 'o -0' , '" ('

o

,
"

attainmetjt for the adult population as whole averages only seven years. The averrige
Q '!;- Q " ,~\, I) - -" ~

Qr qrve years "ofosqffoolin~ among~'adult Blacks is not enough to secure literacy" or '~
\~ "

provide a proper" base for further educatign and training,
, ,- r;

o Q

& iI

Curreht J~chool statistics indicate that, at the oeginning or the 1990s~Blac1<;.,.childten '
. . .' ~

spenp an average of eleven years enrolled at school. Average attainfu,ent·of school-
.-

II I () . ' : _ Cl , D

c ie~lV~fS;however, appears to be no higner than Standard 7 (or nineOyeats). :alack
'-.,-£l o '" ,'.' //_:,_;;:;::_:;;.:.f' ,,-;' ,~,

schoons eh~tacterized by high rates ,of absefiteeism and repeating,.(See A;ppenq~xJEt?-),

which' lower the avera;ge. attaintnent, and by weaJc and deteriorating standards ofJ\ - . <.' c»

;:? -' j} _, c" ",

.. attainment (National Education CQ~qr~tnatirig Committe~j 1993).
~. I)

/) .

. .

While 80 % of iWhit~and Indi~n pupils entering school may b~ yiCpected, to. complete

StandartllO and pass the senior certificate school leaving examination, only 20% of
• . Q " < '

,) (.

C~loured~n<t B1a~kchildren do SO. Some indications of educational attainment by race

ar~ glyen in Table 3.

, i,)
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Std 10 JH!xam'irulltiou Results: 1990","
" 0

Senii~:t bertific~te results for the 1980s, inclt1drii~ the homelands,,, reveal l~at large
, fi 9 (rt D, ' ;c' " f"

p. i~ ., c ;

annualIncreases in the number of Black Standard 10 pupils have not beep accompani~d
-:)' - /"-\ " ',:) >

, \)"
by increases inrthe number' qf passes, ,Examination results for 1990 show thatjust 29 %

of Black matriculation\andidates obtained E aggregate (an average markof40%) or
higher. Al'mosthalf the candldates fail~d the examinatlons with aggregate of less than

30% (Report of the NEPI; 1993).

o
'0

Blacks. -r Col~~""i
.255A98 22~315

c- No of Candidates
"

r (6%~

17721'

4487
79'ryg

d'

(71%)

93862
21025

Senior Cett Passes
n

~ i\'fatfic Exemption' a '

1)--,0

8%
I. ..' ", 'Ltri~, ~emp~ Rate

'(/'p
" o .

'b ' "

o
o ,,11

c 'Q_
!

o

o

lndian

o
68,097 360,45214,542 .

13815 '65255

27986

95% ,96% 53%

46% . J' (; 41%
;"!\ j) (j 1)

}'.:::i:" '=":' =========:::::i==!l

(l

The school system. now accomrncdates almost all school,.age children} but the stand~rd
<' \,-'

of education attained by large proportions of school-leavers' is ,,deficient both a~'the
!

"foundatl'on for further.,education and for the world' of work.
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In' bot~eth~'Uhited States and Canada" the,hi~h.';~~hOOldiploma"ha~{come tQ, syn.abolize

" ,

that it~ holder possesses the ~ocial,values and ~ttitudeseS:()llSed\?hy thvlatg~rc.soci~y

and the kl'1owledge and '~kiilsnecessary for employment in too secondarY,laqour. market?

or pursuit of.ftlr~het e<iucation.

';

In the early Yl?arswhen, more specifically, a $JnaJ1proportion ofeligibleyotiths in USA
I_;, , - _- - ",' " ' -" c

L)

and Canada attended high school, and or those who attended, feW'cotriplete~l) The tate) \ ,"",' ,', 'CL "'.)

ornon-completion experience~ in the 1980s (b~tweerf2$ aQd 30~ercent)tmnslates into
, ~_ 'J" '~::'"",

nearly one million youths. who leave sch~)QlannQaiIy, Without..recefvjn~, a; ,h\gh scryool

dil~lotria (Weber,.;\1986)~ In 19~6, 5l.8 mil1iof;£~~ons'in ,theUnite~')States, 'sixteen"
\ ,-', -" "':" \', ' "

c. 0 '" ,.. '. • ';: ',' -. ,', .." r-, '. .: p.
years of age and older, had not completed high school. O( these, 26.2 mlIlion had

~--::,_'_, _'" ",," " " "" (I )-!

faUeQ(lto complete twelfth grade (Pugsley, J9~?). In ,Carti,~at?ffiu-ring the J979 ..1~80
" ,,' I, '<" '-,- __ , "

school year, twenty ..one percent-of students enrolled in the twelfth' grade did 'not
,- " \

SKILLS AND CREDENTIALS-~"

f" The elimination ofjQb~ as a result of technGlogical c!wnge or international trade, tae

higher skill level required for many positions; population increases, ,tt),dthe increased
.~

proportion in the population of females who work outside the home, contributed to an

intense competition for jobs. In ~ttch an environment" the. high school diploma has

emerged as a cfitically important credential." Students who fail to complete the required

number of years of schooling, in addition to being potentially unemployable, are looked

upon by their society as. social deviants and are assumed to ~t,ffer from Some form of

defect.
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'.' ,0 'I tl,,"''i '.' 1,>, ,i.";::: ,,!.', . '1\\; ~). " '. . r;:
Som~ majol trends ~re·proj\;;::c';;:: to' influepc;e negatively t!ae!)~~1~WrC''Vl£eUr~~i~g,~i'" ,:.,. ((,.oJ

(_, ." I> _}'j I,." .: ,j f;.· 9 =c
both school, n()n~complete\f~ art¢l $9ciety at large. First, tpoK~Wh(l fac!i;basic Wl?rapy' () ()

" , 'J ,b.JI' ., ,i,', , II' r,·, .y' '.
,) ,"., .' .-~". .~ /l'.r- .. ' /":',.' "~ ':, ,,1,"\\',,: c :

skills, caree~ skills? ~nd' the soci~ Skill~)to be succ~,~~fUl)n'tlt%'\~p'(~pjticf~~'?;m,fac~, 0 ;;. 2)

detetiOrating emplO!YJl1entpros~li!c~ in th~~{iuture ~\f~d~an anJi Friedfpa~ei, 1984}~ ,;
," " ,__;' . " ~. ,~/,_.",.:,;,:.:) ,,:)

Second" if cUl'refit t.rtmds in employment cOijditionsJ school !lonw~ompl~tion~ra.tet',aqcl

wage r~tes c~ntintle, nq~\ompleters \vill ea~n m~ny biiUons of dollars tess '~'~e/therr
':- ' '\\ . ,(_,~F .'. ,:.,' ~. (l(~ ,.1, n .~ Q,'h'"

liJe~imes than 'w'ill high ~choOl graduates (Cox, HoUey I Kite anq?Durha.~c.:'{985): (\ ~,
\1 l_"

t,-; l;~; .:~' "--'" (.)
. Th~ aging of the baby~boom generation (1946-1C:'J4) and 'the absence pf a sobsequent

'.i ' ;.' ',.>

c ,_)' ,<.~, , ',' '" ,t). , _. ,__'.-' c: o

generation of 'equaf"''size have resulted in an aging society. Society is bec-oming

economicaVY dep~~ndanton a 4!'naller and younger cohort therefore.. ',~, '

;1
Ii

• ,I, " 1 . 1/ J)

., ", " ,,' ,', j( .. !
These fact()fs suggest thatit is a social and economicimperativ-e to redu~rsigni'ficantly3

\ . ", _, , .,.1 '~\ "\:'i ':..' ,> , _ . ,,_-':., --:

the'imol of adults who have not C'oilq,1eted'high SdlQol. Although most argtl)tlentf"

supporting ASH, in~h.ldh}.g~/f~deral1egislation, d~pend on what Darkenwal<;l" and
- - ., If

. - . ~
Valentine (1984) described as "narrowly utilitari~n, soclo-eeenomlc goal\~,0thrt'

.> '-'~, -:?

.arguments focus on. larger outcomes stl(',has ,human dignity, sodal change, persoJ1~~',i:':::""
, , r; '.;, ',' .,'

(,

I;:'

l/
'~!

empowerment and development of c:dtical-thinking ~kills.
it

For any society to make progress it must provide tile opportunitfto its poptl1a.tion to '
. ",:-'

make a mea!1ingflll contribution to the dev~lopment of.the w~a1th and wellbeing of that

society" fn South Africa the system of al1artrH,~rd cap'Ltalism has distortyd the human
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'\ priteill1al <:i( fCi¢t}', \1. has used Ih~ population r~.ohe;tp labeur, exol~<l¢ it fronl

,(,.pa.rticipating l~meaningt\dlY in i ':cOnQlllic'life1 .an4' totally neglected 'the ~ducational)
....•..•...... •.... Ii.. ..' '. . j "r .,'
. ,p,hysical ant ~e.neral wel1being of th!!)POPulatio~t S¢vere illiteracy iilnd ina1eqUl)t~

;1~:::;-$t::::::(:::::t::::t~::::{::O:~;:Z:;::y::::
. ". . h

its mosl~tIiipartant' resource {Mc~regot,. 1992)J

i Q " I -. ·
This 1i~~rcl9n"of 1hehum~~potential in.0t sopiety has bad many dfe~;s, the

shor~!gf~ ,of skille~(lworkers has contril?uted S~gn7ificantlYto the fact thai South Africa
!,..' ,{

II "1' ,.... ' . " II
. :~~ build a .~tngeconomy which can ~P pac~ and compere with th¢ieconoiliJas

0ter ClIYntri~i' At every level of the 100my, too few people have been !nJiru>d

to PI~rt'qrm th~ ft~hctions necessary to develdp the economic potential {)n~ptlth,AfrieJa.
,.., /' ...

! ;/
Ii
i
\1

Noli oJhy~~(~~ialreformers, but even bigtbtlsiness recognises this problem, The
;! i! .. ;,,<

i .' II. . . . ... .. ' .il
Ch]Mrnrlan of Bar'low Rand, for example h~ssaid that;. ",.. the .single most limitin.g

'i Ii, ' r' ...
j:- ~!:, , ..... .. -. . . . .' ,.' "i;'

la¢jt()r;/ln the full development of South A!r/lea's economic l~()tel1tialljes in.the',endemic
i ;;,,; .. " I' ,\,

a1k~~·owingshortagedvlskillerJ people at 1rlliavels, particularly in the technicalJielrl ",

The South Africa1) economy would have to undergo f9nclamental chang~, and

restructnr 19 for it t\),be competitive. The purpose of restructuring cannot b~separated
\' "", ' " " 'Ii

llTom ftlndamen~al pplitical agd social I~hange lutj an eQucation system which,.has a

completely different 'approach to the dt~\iel()pmentpr the human potential of South
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Afrid Those changes must be ba.sed~on particular strategieS' in education, researclfand
'J_ <_ • ,- - ,- • \1 l' ' " ' (;- "' -., - l>-:;' _G •

,,' IT"

tecnollo1 " ~'I'he prese~t educatior~ Systefl1 i~inadequate for these?pur-poses and. is a

,bar;ier1fo" t~e:t1e~elopm@'ntof the ~mall" p~terltial of the cou~try."" "

1'\ " c; ,

o I c, "" , 0,~>'" ti ' n \\

"" BeCatlW~of tht1,j~\)~or,quality, of ed\~cation, worKers ,~re 'often ~ctims of ne~ techno1ogy
I" "", , , He, ", ci '" , .. ' '

ratlle1' ~hebene,ficlarje~ and are ~~placedb~~~ In that way1.too, t~e potential for

skills Iopment·is' severely liedtlced and th1i unemployment crisls exacerbated.
ii' i,1 d "Q; 0

» c,,r) , "" I
" " '''''c/'' 'C'" c f
, ':<~IDllE-i~P',{lf!I:.4~UCnO~FLEARNl@l

., ." u" r
u ~li t, 0 II ' "Q " " 0 " j'

,<3 ~ I II ,."".:;l' n

u, , I '~'9 Ir~\th~ last, ~fte~Jl :y~~rs in particular, there has be-en massive oP~osition to ;e~ucation.

" l'1011(11d' of student, have fought and died in the stroggte to build a ne1 e.ducation

" S,j,ll,',st,t," ,11,ut the strug,gle Jlas n,o,tbeen without cost. StlltI~nts~,avf.>stayed !raway" f~?m
sjhil for"long periods of time •. Tl)is has.led to a gradual. but definite erbsion of the

desirt~ to learn w'n feeling that education has no value and that the situation is without
'r II

JoP~~OIl bas destroyed the will to learn in many students because, of poor quality in

Ir'ddi~i~~n,the system of education does not even ensure access 'to a job. It has meant
'I' 'ii' 'il
!iih~t a\\ whole generation of the youth of 'the Cbuntry has ~l'qwn up believh1f that'

, '\ 'j ,; "

e~l0C;'atfpnand learning are of no value. This attitude is understandable w but: it is
i\, ) " Ii

vyrong,\:ia!1d it will take a long time to correct (l\.1cGregor, 1992).

Ecltlca\ticmal policies that will embrace all sectors of the education system, will have to
,,

be devbloped in ways that wilt have the confidence 9,f the entire society, ill which the

youth can participate and which brlhg new hope to the thousands of young people 'who

II
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o
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have' been victimised by the apart®id educatirm. system, THere mu'st be efforts ma1ie
':, C\ ~~ I.~' " - 0 o .)

D. \
to develop a new I\ttitude towards learning and education, and towards 'the aispipline

;, , " ,!' 0

.,
which these will demand. (j-'a

INADEQUATE .PROVlf~lON OF A]!~ULT BAS1[('! AND SECONDt\RY'l 'c;).:"'·.. ~ 0 '

.EDUCAl'IO~ "
':J ,/? r '_ , "~

II,',! j' .,.' . Ir I: .
,0 U / _ P '1'(,\

". I .. " . i' G

In Ndrth J(merlca a Erearm~iorlty of raUlt stud1ts are en~flJed in secon~ary 1ucation,

programmes sponsored hy ~ubll~It~~isby Iro-rTf' \~mm!tnity colieg~, or by

correctional institutions. A!thOUght~it;'ited in/fi.fferent S;ttings: ~ere at:<>~sentl~lIY c" r

two main alternaliv\lli for adults to 1pmplrbtuhi~~ school, 4rQUire ~ )ugh soho~ildiploma c

. . /." J II '!"or pass an eXamtnatloQ. /: r Ii "',' Ii

I' "i .;) II 1/
!, '1i-, _I: !;) "

)1 II ,;jt 'I' ,!

Unlike Ameri'~a andCanada1 the pro~lsio~j of ~dlllt edlJCat\ipn cq!tlrse~'in South Afdca
1,1, Ii,'" , l:_ I: -

is totally inadequate. At present only ~ '1' proportion of ~~eilliterate or sel11i-litellrte

population is partbipating in li,teracyl.}proir"rammes of any s~.:rt.
" . /' I. "/1 ;;

, ,_,:/ It 'I

!i !i 1\; i' I, ',i \-. - ~ ,

• 'I :: ' .'

In the early 1980s Edward Frel1chl\~prI9pg from the Human ~\cienceResearch Council1,
r' :.' ..,' ':

conciliated a comprehensive stlrvl~r O~,,\ Htefa?y\!provisicn ,\and th~n optimistical~y
iLl ,1 _. fl_ \ ,_

estimated t.hat less thatl 50,00.0 adu~,'lscoJI\pleted literag~1(!ohrS\iS allIlunlly. They figt~res
:1 ,.;', ':\ ."

were approximately 20,000 in state-run \hentres; ~2,OOO'in rrl~ning t'1, .~ industry and
" \!, il I, \' , '.,.'

,p

5,000 in voluntary centres. In 1988, that Is abotutiv<, years Iat\~r, French again wrote
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Jacklin (1991) fOlUlQ that, in 1990; DE'f\"Adult Education centreSh. ~d an enrolthen~of
os . \. , . =:':', "

II,' .
" "

67,528, of wJlom 9,938 attem:1edliteracy classes. The l~eQ1ain'der0 attended courses
(;

, -

which paralleled the school system. Enrolment was highet' in the secom1ary courses
" - ' - :;

" ~l ".) ,_ If , .,' -. ,~
>") _- , G 0 rr. _ " \1

than in'the primary courses. In 1990, there were 133 public centres; 82.satellHes and :

43 ,,~tate~aid~dcentre13. Few,.·if any, "of the public centres had' their own facilities;
''':'/[j ,_,," - -" ,j , (;-

.. ," .\~, " 't)

'sc~ool :fheilities were used ~fter hourc. It is current DET policy to encourage the

reg'l'stration of private centres~ Within the DET there are cU1itently o~yfour of~yia1s' G~

.' , • (l C "", -;.

(;. " _,0, _ ""'- U , \)

responsible specifically 'lor adult education at h§ad .officb Iev¢l.
(~.

a
,;, (:)~,~ o

It is significant that the sc~e of state provision of adultieduca'Uon had din1int~hed

~~lb.siantiallYin the la~J:,YeilfS, as evidenced in the,Table,~.

c ,',

,.Table 4:

'J.';~,_

II DATE

1 .
L·· -
'-,I CENTRESTOTATIr" LItERACY \ TEACHERS

"I" I,

STUDENTl~ . STUDE~;S'~ 0

. i
<:..'

104Ail~ 13,048 i 6'126 390~

((103;3~O 19,857 5,653 342
... ~

, (:
,,; '. J

67,5' 8 9,938 41197 . ,:\~58I ..

1988

1989

il

1/
'I

Ii
1140
II
II



,y..r'-'\.:') .'. o

0" \.. r" _ ' . ,'. " .' . '. , .' " ,', _ .' " _ .' ". _ . 0

The so-called ''illiterate' population is often refer~~9to as a homogeneo~, ,~rouifi~':YitQ
- ) l,

()., i:) ,. o "J,/t)

h13ufficient attention being paid to tJ}evarious revels of literacy. .Yet'there.are about'

(>\

(I ;) _

, four bro~ levels 9f a<\lilt basic ¥UCIltici'ri'wblqh need ~tten~n j the ~isad~aniaged.
~,:

,
FUHherm,pre there is uStlaUy no cleat agreement i'l1 pnid time·ofrfor study. In fact; the,

\\

majority of people currently in adult educatIon programmes" are attell"ding classes III
c

their own time and 'l:t their o~~ncost ,This significantly re~uces the numbers of learners

':1 ,able .t{\ join classes.

However) it is intelfhtl1ionall¥ agcepted that legislative entitlements for paid edueation '
'1)

leave are essential for ensuring that.the ~disadvantaged' section ofSOCi~tY~haVfgenUirie
. '. . . ..i,~.... /1

.'~pcessto educational opportunities. In this regard it iSJlseful to quote from C/~nvt3ntion
I) . II .

.,)14~, 19'74 of~he Intematlonal Labour Organisation:

C()J1si(leri't(.g that thfJ need/or con(irltling education and training related ((1'

SClentific and technologWtll development and the changing 1)(J,ttenl qf economic

andsocial re/allons calls/oradeqJ)at(J (irrangements!or, leavejoredllcation and n

traifJ;in.gto meet new aspirations, .nqeds ard objectives. 0/ a social, ecqnemic,
\1

te(.}Jmo]ogical and culturdl charaetee and ,.,
" 1\

ConsideI'J\~gth{lt paid educatiolzalleave should be conceived in terms qf a policy

Ofcolltinul11g education and training l()'be'implemented progfessi1!ely and in an

t!:Q'l!ctiVemarmer, ...
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0

/,j" F" ""~~~;);~~~:I~l~d~~er'shatlformulate and apply a 'Pt)licy desfgneii to promote,~' hy
(1 £~' ,\ ,~ :',~k' _ '\,) -' D " "

",~ ";;.I..(,.if;l~fls ~,p,~,rOPl'iateto national' cOlldilions" and pratt!c(j ap.tl by stages as
(,\ ; ~ Cf j,; 1

nea-8ssa~ii t!le granting OJp"alde~UC(lliOnallea.v~lor :he 1~~trpo~1./1-
a)' training, (It any level; c J

,)

o

,a ..hJ",_: , ~enerals $ociol a.hd'clvic educatioh:
i.:»:

c)
r-,

trade unioft Ueducatiqp.••

"

o ~

, ,contribute ~ .~~ l{(merally t{pthepromotlon,qftfppropriate continuif1.g education

(_)and traini.ng} )zelping workers (0 lIditl~,t to conterJlponl1y,:z;eqxlirements,
. .: J " '41

;, ',;

The l'ecor;'unendation stta'ts<witlt' C()m~~esat all levels beca~se, oj'the ~ecogllition.
-, ;,- 1,'

Ii

qf the inatlaquac/e,,; 0/ existing courses.

(,

The a~ult"high r"~)OQl provides traditional high school and evening classes for 6ut..of-" (1

school YO\lth and 'dulls who desire to take~ high schllohl:efresher cour'lj or Wh~Wi~b\ '.

to obtain ,a high school diplom~l, Students are ebl:.} to cOn)bine genet~l education (\
()

oJ O

courses with vocatlon,af and bustne~$;tc6urses ~s';'wellas elective courses of particular
, ,. " , ' . I ". " ",j ." i)

"interest;' Students' services ar~ provided, althQvgh there are u,suaUy no compulsory\1

o
physi~al education cl~ssest study halls or h0Ir!~"roomperiods,

., :'

c ,

42



"0 _c""_'

'_J

"(1

,\ o o
o

D.

" .,_

cO .J _ _ _ _ () "'>-"C) (j "'-

,These alt~r~ative pr?~rafumes usmdly ten~ to comb~nersbmewhat; tra,qitignfjl :grad~ation" c. "
(-I -Ji; '(', "" ..

" requirell1~nts' wtth credit for ,info~i11a1~'learnlngeXI?,~rientes. Gradpationc!Jt~ttuiren;ent$"
" • " ';";, , <:' 0 _~_ "-'o;t' o

aremet through" previously completed cQurses,"credlt for n"on-school exper,i'ibuce) credit
(" ,."" o . . " - D Dc.... "... !:"

., re;eived for courses taken 'as 'Par~,~fthe programmes and '6i~it reqeived for'leatning
.. " ... _, '__ 'q ", , , I<i \).1,,: _ _ __ '_ " 'J, _ V

gamed in tnformal classes, learmng contract! home stt,.ldyand self~developed projects.
,~ o· J,

ihdividqalized with no required classroom attendance.

o
j{

o

() The l"eaIit¥ in Smtth Africa is tllat large numbers of wgrkers classi(~lras ul1s}dHeda~~d
I;; ;i o

- (\

i!.
4

du . \1e ucation;'
()

-,< r,

o

(/

<)

.;:;::, ,!.l

I. f



," ;

"o

,,>,' (

i:/'; ,;; ~.':ci

n ._;;,. h:" _.. ~

Worl~ers particjr'~ting in adult schooling or company training progra~m~s are not able

to receive any recognition €~r their studies outside the q,ompf.\ny. This means' 'that
" ,j ," Q

"workers whoo (:vi spent a nUITlberof~ea:t~ doing adult education c'ourses, &1" whohave
') '''' r:- {)." "

gone on company training cours~s1J1ave particularly nothing toshO~',for thIS;"
,,- "_, '(; 'l,' , - , ".

"

D ,Even, where literacy organisations or companies provide outside certificates, they are
" ' - -, ' , "

\ " , ", "

n6t recognised nationally. This is because the coutses are not designed, in .accordance
\~ ,~

c •

o

~ ':! <:;:; 1.': (;,

c> with. national standards. It is. tlrerefore impossible to,. evalmite the.:,'performnnte of
c

1earners in diff~refit literacy,' and adult basic education programmes.
o :; "

o

In order to ensure that all Iearners mln receive recognised c.ettiflcates, CQ~ATTJ
t ~

stl&gests that~ th~y nced tohavecleadS':::'specified common core skills (fod COntent area~
" • ,_ ~,"-.J

. r.

at each level of adult education.o ' Learners can "'then be isstled with meaningful
C)

certificates by a state national qt\aUfication structure. ' The exact content f)[ tile courses
'I "(.1' ", . ;( " .', (;

can be a~apted to st,lit the pa.rtk:ular needs of learners indifferent sitttations (McGregor,
\,' -, " 'I'·

1992).

EXAMINATION PROGRA~

The most popular alternatrye among American a&llts for completing their high school
'\ \

educ~tkm tsto pass' the General Edtl9:,J,tion;l?~velopment{GED) test. These tests were

developed by the Edtlcatlol'laJ .'Testing Sel~jce(ETS) ,~[Idate administered jointly by the
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Ameri~an Council on"EducRtions (ACEs) and sixty-nine states, prbvince aVa territory
o I)

departments and mini~ft'~~s in the UniteaStates and C~nada, (Whitney, 1983). (CerVera
\ ' "" ,0"" ,

(1.983) esti~~S that, in 1980, over 890,(:)00 pe,ople w~re tested ~t. ~lmost 2, 800 test~ng
',' " jfY'f!!?" ," c " , , "u '

sires. Approximately, 500)000 high school equivalency certifi(\:iJ.teswere issued b~sf:d
,'I

, . -,,, ()

on OED test scores. /). OED certificate has legal'statps ofa high schoot~diploma and
,I
II

may be used as such for job applications "or community and'state coUeg,e entrance

req\tirements: Many choose the OED approach because it req\lire~ a smaller investment
I~ ':';i '

of time. '

STAFFING IN SOUTfI AFRICA-,--,--~

The credential ~requirernents of ,Adult \Secondary Education CASE) staff vary in

accord~nce with 'the sponsorship ofthe prOgraml~es. Forexample, when progralnlT!~s

are under the jutisdlctfon of the school systeti1, the adlninistrativet inst~trctional 'and

COUnselling staff are s(lbject to the credentiaping requirements of that system. In this

caSe, the '..staff in ASE programn1es a1',1 usually. required .~~ flosses9 appropriate
/1 ,. I

credentials in secondary education. If the programmes are sponsorl~d by commtmtty or
, \\ '. .

technical colleges, additional credentials, oft~n relating to the teaching of adults, may

be reqtlired. " \f

Staffin ASEprograo1mes sponsored by it local elementary and secondary schcol district

111ay be full-time or part-time membt::rs of the local districts' h.igh school staff.

SimHarly, in ASE programmes sponsQredby community or-technlea! colleges) staff may

be full-ttrne or part-time members of the collt:Jge faculty of adm~nistrative staff. ,.
il
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mNDING Al'lJ),'Sl?OljSORSHIP
l

\) -,j

(,I

o Pe'ople without' financiaL help 'ca:nnot progress throngl\: the ASS; IISecl"5ndch~nGe<to

1~1rnllstudents found the 'cost of education both for the course a~d suppbrt while.,
d-'" .,

(I c

studying to be a m~ot barrIer 10 fnrther learning. "There is a PQJitical issue"to f?ce here
,). _() • - ",1 <: ,-J

" (\ ' "

in establishing student bursaries for,ad~llt,sttldents in the $eCo~dary level and leyelof
, , ,', 0

"" II

l:eturning to learn courses. The bursaries should co~e~~)tuitionqo~t~:;:~ooRs, travel and

child care. Th~ financial needs of workingkclass adults'1ikethose on the SOiL courses
(\ 0 \\ /, ,0

have\urfaced in debafes ~bout how to finrthcest~~ts;n highe~',education) despHe the
,,; ",", }I'" 'I} "

(5

I) \\ gover;vment's stated c(1mmifm~llt to ASE.

\\. ,)
"

In ,Americq" the responsihility 'tor !:flnancing and administering programmes fupued

underan act w(ls,oelegated to the st'-'tes; federal ftlndswere then aUocat@dto eacf~:'state
,'--- ("

on the bases of a state plan describing the procedures to be emp10yed in lmplementing
r;'

a comprehensIve programme of edl.lcational sei'Vice to adults in need cit literacy

,ed~lCation~)Adult Basic Education (A§1B) funds were expanded fo(ASE.' Subsequently,
"~/; Ii :; ,,'

new fePetal/&!tidelines were developed a1~~iing "the state 19rpend up to ~O percent 9£ . ,

th~;ABE f~mds for/tSE p~Ogramthes. ,Asyrestlu, state and local gov~rnment ,now have

become ;11\dom;/ant sourcesdf fUndingf adult !lfenlcy pr~grammes (Pugsley, 19&7).

n I ~ ',. I ," "
As gofernmejs have" come to app!eciate the potential of adult education as: an c ,

instrukent OrS9Cial and economiejpolicy, they have jncrea'in~y lIse~ the public

education system, which they ~~cmtr111to carry out edtlcatiol) inftiativ~s ..,. 1 '
'1 "if ' .' '"

" !},

t:J
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In 1967 th¢ state.established munieip~l adult schools by la\v. ".Tp/)mropse was to open
.... ( (

~\,_l

to adiiltst11eopportnnity of seeondary educatiQn which were available to children. To
'_'.',. .... . . . . . "l

that. clid they wf)uld offer 'to adults free tuition in thel'.second~ry $chool 'cllrric.(llum

which is uniform throughout the country. Adults would be taught by school teachers
';, .__,' - , f",) , !' " / '_', j)'"

in existing senSor ptemises. Some 2$ percent ot teaching time was allowed for
. . \~,

individu~I coun$¥Iiing and' tuition.

Titn1us (1981) h(~~declared that the creation of public school adult education parallelin~

that offered by the school curriculum ex.ernplities a European tradition in which' adult
,~

education is seen as an ..integral and .major element in a policy of lifelong e4uca.tion,

In Eastern Eilrope, Savicevic (1981) indicates ..,a number or determlnants of adult

,education whiqh are common to all European socialist ;:::Ct:~mtries.Economic priorities

deter)Jlin¢ much of the adult education curriculum and Whl,,!J elements'receive greater

finanela] support. The state, which controls all educatipn, has linl(ed youth and, adult

education in a 'tlOified system and schools are regarded as Institntions of lifelong

learn' \.

In Albania, a significant sector of adult education is organised into schools of

e!ementary adult edtlcati.oo, lower technical schools) secondary schools of general

education for aduHs1 and secondary vocational schools for ~dtllts, .The sector of the

former Czechoslovakian adult education system,sited in schootsis known as the "second

educational path II and is organised through tile general edu<;~tion,#lprimary schools, the
,.
/'
"general education secondary school and the secondary vocatioQal school,
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c

A similar pattern' of adult education sChooli~g ~xists in Hungary, in~ltlding spe.cial " d

classes sited :within~~choolsfor young people. The Polish network of scho~ls for adults
>',:

c:, I'. _:.' D

includes sehools for :primary adult education, secondary general educational schools and
- ,:,;"

teGllnical schools, wit~1many schocrls'$ited in factories.
o

{,

(1

;',
o 0 '.

Institntiomri Location of AIr. (-~)

~",,/t/
)} AHhough: adult educators obje:;ctto the siting ofiheil' activities in schoc!1jftnli;~s,it is

f_\ .,

likely that such an>arrangement ,viIl remain in the foreseeabl~futul'e. This being the
, ..." I) 'J"'" .\;0\\ I,)

" case, it may be that the cours~ for adulteducation, is to make a virtue of-a necessi!y an9
> ~ t ' "

q ,

ihaist that schqpls become t1i~centres of lifting education in which ,fldt1hs, youth and"
Q.

children receive instruction at all times. 'TIl,ecomn~unity school movement is one su~lp
J LI

'\\ :'\ ,,' .
ini,tiatlve and a world review ~~\theeducatl,on' of adu!~s proP9fed such a n1pdel as th~fr

, ;i r;. ';: '( "

most satisfying "mode of :adult education provision (Lcrwe, 191:$)~
·1

\~

Distance Education

The) primary aim of distance ~dtlcation is to;provi.de access to education for thos~ who,

for a variety of reasons, were unable to attend traditional classroom institutions. "

Distance educatiop is therefore, an attempt to orr~ran alternative for formal traditional
.\ !; I'· -

classroom institutions. In this way education is ~ble to 'l'e~lCh out to tlJe learners
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,,' 6~innovation of.particular impqrtance t~ the field would be th~ incnlsion of an ad~llt:
'~b ,~,:, S':, t- _/ \ I:' -, .' ,) "

e~~ic~l;tioncomi'one~tJ:'in"scho61, teacher~tra{hing courses, If sch()ols are to become
",j -," ,,' •

•- (i ~ , - . , .,_. . . :) ::;,

centres 'of' 1ffe~l~~gJearning tileR,:tlYe.}r staff w111~,eed' grear~r undersTanding, of aOOlt"
1\

o ' 0 :' ~

,psychology and practice in teaching of aQulf'Students> It has also ge.en suggest~ thStJ .
i\' . ,,' '-. \; '",. (,:_.:: ,_.," '_.:,', ::"_:;;;~!~;:-;-~::/:'

school &clverning bodies and l1t'ana~~m~ntb\~~rds should:)ipcltl'h~' an adult ~pttcation
',\'\ ' II; ,i " , ()

,-I' \\ _ '""" . \"", " \:>.- , . <, _ ,_ •

represefltatiQr). Vlithout Stich fnnd\\mentaI changes \'0 the tra,ini,','~,ofschobl. teachers
\~:!.' "".-:-~ , - ',- t: ,;.~.~j ,- 'P .;_)' ,.

C ~~~' composltlon of school. ma~rgelneQt bodies~ achllt education will c~ntint~' ,tQ,,,,
h \

1_\ "

represent a peripheral el~ment\Jn the scpoo} js ope~atiomt

c

Another pressing topic,~~<fl~hregtljres exploration in this study is the.,effect 011,teacher "

and learner behaviour' of Jncluding adult ,'classes as a central !bompc)nent of schools'
..

operation, or even intreduclng adult'sltldents into SChool classes. ' tl;1e muclr invoked
> ' [) "',

concept of andragogy is considered 011 'the Rc)stlmpti?n th~t adults' life expe~i~n¢e, "
'-, ,_ '.:) "

requires tea(>hers to adopt a set of behaviours C9!1~r.~.etingmarkedly with thow·.ofschobI
- -~,. /'-- : \'; '- .

..
teachers. However, there seems to have been a recent acceptanc~Jt!,ft~u,:jragogy and

, )} '.

\
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This lheratute review is of the opinion that if, adult and continuitlg education (~to
"', ()

C', 'i

o IIbecome ru(el~ment in a unified ~,ysterr?of enhancing educa#on; then the:public schools

Will have to ''Occupy,a central pI~lcein,any stich system, Also. it brings to JighHhat adult
a 0 _ ' ',:' _" • ~

education ptograrnmes Should, develop their programming efforts ~uld marketfng 0(1 C
o

strategies Irtround th~, nt;1edS,Qfcspecmc segmerfts of learners' and the society r~~her than .

viewing annon-:a~mpleters as members of a single homogeneous population ~
. ' ,0 n

I)
!

(I" I~.'.' if," . "'I . .
1;1order to obtain a b~tter understanding of the liteJkture on the early leavin~ and the

/'
"'&h .. . .' " '..... . . . . '~" '., ' . .' (I ,>8.dtaft returners ~twas Clecided to,pr~sent the folfowing studies as being typical examples

): . \\ - II
>"',

O~'111.e,liindpf reseat¢h"carried Otlt in the field or Early Leaving F-esearch.
\,<t)"~'·>~/·~V::':;:'-;~:',~".' ., "," ";." ,,' ", , ;:. \

D o

Eacn study is presented under the following b~adirtgs:
C'
/)

o

Itll), Sample

ilariable .' "Dependent Varia~!eti

ii) Inde,O,eildent Variables
! !

" J , c) Procedure: data collection and analysis

d) Results: chief findings of ttle study,

1. Contnct:, An AJtel'nntN'e School - Lader and Gers}mm (t979).

This study is of the contact school concept developedjn Canada i~ to meet. th~

needs of drop-out students. It is includeqi here because it repre~e,nts a totally
"

different approach to research frolllthat'(h the other studies sUrveyed ...it deals

50
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'.with .a sm~11 group and it r~lie.s, on the case study technique and student

interviews. ;Secondly, it is included'here because •the. conditiQns that gave rise

to the development of the' contact school are roughly parallel. to :those in .the
~, -. .. " ."_ -,.. . .. . _" . . . "_ ., ". '_' . 'l .

r4eischel district of Transkei..

a) SannX?le:

All tne stLIdents enrolled b{'the contact-schoo! in 1978178 ~·total of 6,8

students.

o

b) u 'Variable:

i) Dependent '" enrolment at the. contact school

ii} Independent sex, age, number of schools atten,red, exatn
- ,- .,

results, source of financial support, w~o they ,lived. with and
c'

others ...

c) 1?rocedm:.e:

25 out of the 68 students. were interviewed to collect 6~ta on inclbpcl1dent

variables "·(p.3C). No. elaborate. stati'stical,procedures were 'Undertaken

in the analysis oillie data. In most cases the results. arei.presented as

(;:

fteqt1enc~' counts, tlfually convettecl' to percentages and presented in

tables.

Finally 10 students, were randomlY'selected for case study.
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II ,,'
The stupent characteristics mqst frecI.\lently "among the contac~:students 0

, ' 0 I! "
, .' ,'. o- o. II ..u ()

(all of whom <'aredrop-outs frQ,mthe regular school system) Jlr~~ngedin

"Results: c

o <r_

'.order are:
'';:'.,

Frequent tr,ansfet frQm scnool to school.
-.' -? 0 " \11

Reoord.of poor w:ademiq achievein~nt.

>t, ~_,

n

iv) ",Supported by sOp1eform Sf welfare,
() G

v)
c

1~1

Lhied with mother only.", ':'

';"1 , _' .; _ _" If. '~~'1

The authors also ~tate ~afcontact students score low on self~concep~
- tl

.' cr.\

especially in the area, ,of famity relationshIps and fIirnds, and a general
)';

, ~eel~?g of l'unwot:thinessll was noted (p.195).
!j _J <\

"
e) Model Used:

Each drop-out is seen as a unique individual and the \drop~otl~ta~pision
,!. ,. c

" is part of the i~bric of the young person'~ own persqnaIity, :gt&;')et(t
o ,\

cir2umstances and view of the future a.swell as this past record of poor

academic performance.

l'

"\,'(
~l :'\

Nevertheless) .certain patterns carl be recognf~d:
"

',-, '

o . (J

i)
Q

," <: II' I' f) -, 0,
The work orientated ~ want tQ:, asstl~he adult roles and getting a

~

:1

il
)1

job enables them to do this. . \~

;1,
\1

II

III,
1'-'

o
o

IJ

o •

o

I\;-,

'\:

(;) ':

Q
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~ .

. Th4:!llas.~C drop-out - poor. attitudes, paOTa lIIreddan.:e,c po.?~ :

gmf' older than <:las,mates, eta. , " ~

II "
}I

o

cmy The' fami~y supporter - some, family prisis{ ~fd~ 9;' Irr\'lanpial one;
~ ~ - t' ";'r~

forced them to leave s,phooL

'\')

iv) The hom~;ajrer- young Women ~ho leave school to getmarried

or to-have a family.

o 0 \)

v)

vi)
,'~~/\ j)

~', .' 7\\,

The cultural isolate.- difficultyin adjusti'ngto sc~ool cuIturalJtnd ':0

socia}··enVironment.'
C)

f) Clt'itique: ,0

- '

This stttdy marks a shift away from problems like early leaving which

, are se~n to exist within the school education s~stem over the soci~L

aspects'of edll~.tr9n and questioning of the very nature of education - its

aims, 'goals, values and a breakdown of the institutionaL natur_e of

schools. ()

/.\ 0 ,.,'. ,._. .'.::-_',' "/

sebool are being attacked by the ,idea of life-:-long education - ()!aizey,
{i / 1;/

1979: p •.}06).

;)



o

, \:-_,\.

'pea problem and simp~~b~ seen as # sort of tran(~fer~from onet~pe of ;~. o

"
scho(l)l;o another, ..example, fun-time 'day school" to ,paft~thn~nIgllt, 0

sChdhl"~r.corI'eSpondJh~eSChOOl:' 0, c .

c".

(I
Q C'

o
<:- ""/j

11

2.
c

< , '_" t1~~._; _ ,,-:l '" " ,(I n

This stuUYex~~ined factors< asso,(,:iatedwith 'Oi,fferences between I (5 'year old "
- ,~;D II

(l " ' _ ,__ '\ri'" _," "" .:_\) . _' , _ (..1. '_" :~-' . .'_ _ _ If _ ()

Australian, students and sCihoolleavers. It ,tried to assess the determinants of the
(. i" . \1 /c' 1

\'._ ,~ n
decisiors<~f Y',oqng '.Aj,lstralians to 'remain at school,01'" ,to leave. This S61dy b{

\r-_\ o~

, included here becaus~)he factors 'Whic~determine early Jc:aving in tt11stralian
~! - -,', -,
If ," ,_' - ,,'!"';',,)

• *0«0018 ar(', almost the same as 'prevailing iii Herschel and ~or that matter-South
II" . " .." "
Africa, ,," 'C

'0

,, This ~,,<asa.large national (investigation covering 6 A~lstralian states, The
,,'k_! \:'1 (J .')

data ~ereccollecte.d from the students through their schools and from the

le..wers by means of mailed questiopnaites. tr

b)

1) Dependent variables ...the school termination decision.of the 16
."

year old~) defined as, drop~outs becau~v theY h~ve left school

without completing tIfe full high school course.
c»

', \1"

Independent variables ...these were organised into four blocks of'
o

r~~-J
", ,0

~-\ c:

0

factors.

i)



,d)

b) School Environment
lJ ,c

'Age 14 personal fact6rs
(; ""

'I
~\
II
I!
Ii
C' .

c)

d) " i\.ge t6 personal factors

(\

(,

Variables were (:on~tructed to n~eastU'eth,~above factors and cor~~l~tions o

oattempted to is~late these variables Which best explained the Qeqisio~ to
" "', \)" c '

stay or not, multiple classitication analysis and path analysis used on t11J'
<:I

data.
c

» D

..~., \
\

,J> ',/ 11 _ 1

";Family ellvi:onRJ~nt factors pr~,/ed to be' the most importal1t' ones, )
->; . \' - - ;-, '_' - - - ,_' _, . -:~" ':

be~atlSel according to the auttw)r, they op~ratedipefore ~Pt"others, and for

~~J6ngestperiodyf time on the YO~lngpet')plef Furthermol'(;}~ the secio-

, n ""'economic level measured by answers to such questions as: OCCti~atlOn

of father, eduoatIon of father' and educatinn of mother ,had a stronger
,) :) , ' , ~

effect on the ,~cb901leaving deois!on than had home literacy or parent

interest.

ThIS study, respects 'the individual C'rights of students to 'decide f~l
. " ()f

"

themselves ~hether to stay ill' school or not and it Itlakesdl~ l/alu~
1\ "judgement about the decision. This oontrasts' with the standpoiqF of' ,

verwiy (1981), Mdlut{ (lQ'~,O)) who are concerned with manpoWer needs o

. and thus regard early leaving as wastage of economic ll1yestmlmt. Ii "
'!/

5S
,I'
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CHAPTER IV

"

RESEARCH DJ&q:![GN
c

'r~l).'f_ (: '.) _ . _ ,_ '. '_ u _ _ _, ___ _ ''',' _'~ , _, _ _ ._ ,'_-:-.

'1~ilepresent sluey researche.d the' factors that p1i.~cipitated the recent influx of adult

learners into the sel,1ior,:-;econdary" 'Sch,ools i~ ~~leHei'sche{ district of the' Transk~i '

{Eastern Capej-"'<fhe, second, aim of the'study w~' to find out how-the aclult stp~elnts o
.::.:.._ " ,'. c- ' ,J :11,:'

.. i.)

were accommodated fn1:Qthe ,formal school syst,~m. " ='. J

(J

,The sec8ndary aim, inter alia, was to find out ifjl1c;r~is a need' ¥o,rfaciliUes that would I

';",'

provide all i.!lstitution~ support fo; the adult learners;

\)

'I

The writer is of the oJIiinion that research I into the question of needs is of vital "
"

eoneepts, A deeper knoWledge of needs must 'precede!larH:!)t},form any attempt to
c. implement programmes if they are to have a lasting and positive impact on their target

community. o

\',

Therefore this study takes up the c1wllenge', outlined by French, Quigley artd"gthers,,,,!g.
~\ - , /-y _._ - " ;;..,..

find 'out if there is a -real need fur 'adult educatioQ faGilities-in -the Herschel distrii:t. .

II
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If

The difficulty of eJ.:-plainingIn,t{pan pehavjt\)ur has bee~ recog~ised by authors like

. Peaker (1975: 1'7)who point~:put that researchers in the spcial sciences b¥came aJNatre" c
~, :,'

',\
" c~ .:,.; ,\1' ",

of much more about hurna!'fnature that) can .be enco!1lpassed in a formal scheme. .He

wams 'against ignoring common experience. He says""with reference .to measuring
. 0

~A
:human·,;~ttr1buteS:"Allsocio[ogical studies cOluaina large unexplained residue and are "

o ~ 0"~

to that extent untrustworthy, just asi~ommon observat.1on may q,epartial and pr()verbial
I' ,- 'I . 1\ .,L)

wisdom mistaken. But when, the results COncur th~y.:deserve so}fj~(/(/l1fidencelt (l.bid:. ,
'..'159). 1"fjis 'is Peaker'S own version < of a tri~rtgulation, a useful technique which

(,J :', " '
i,n'VolVesthe application of two or !,!loremethods of data coi!ention in the stttdy of some
:_:'~ '\ ~,' ,f{ '.., :,::,,; c- \) "')'\

aspect of 'hunian behaviour (Cohen and Manion, 1'990: 126).
"

THE TRJrANGULATION METHOD
'~,:\~ -

\,
,-'

,..

.This sttldy relies principally on the triangulation method. Trian~ular technique in the
, jl .,': . ' .( "

~0>cial~9ienc~~attempts to ma~ 'out, or explain more fully, the richness and complexity

(__ of human behaviour by studying it from mory than one standpoiQt and, -in so doing,. by

maldng use of both quantitative and qualitative data. This study was therefore, carried
"out as essentially qualitaU.vewith quantitative elements in the data collection processes.

";\J,. -2' , .,. . '! '

.Exclusive reliance on one method may'bias or distort the researcher's picture of the
o

particular slice 'of reality he)s investigating. He needs to be confident that data

generated are not simply artifacts of one spyc,ifi,c metboCi of collection (McGra\Y1-Hil1, (. ,-
{
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"
RESEARCH DESIGN TABLE

RESEARCH .QUEST.IONS

After a couple of years .outside the
classroom, what,, in your opinion,
has. motivated these adult· .Jearners
to go back to join the mainstream
of secondary schooling ?
How do the adult students fit into
t.he formaJ syst.em ?

SOURCES OF I:NFORI\{A'l'lON I l).l\..'l.'AGATlIERlNS

Principals, teacllers,
Circuit Education
Officers, Community
elders, Adult students

Literature study
questionn.aire- graded
interviews (focused),
(Triangulation method)

ANALYSI.S

Normat.ive
besc:i.'iptive
(Quali.!:.ative)

RELtABlLXTY/vALrl)l~
AnalY.f!ll.s'of acco~nts
from adult students,
teachers, principalS
~md community
/~ldersr
(triangula~ionY

Why do you think these adult
students are late i~ completing
std. 10 ?

Do you think it is appropriate to
re-admit these adults into formal
secondary schools designed for
school-age pupils ?

As a ?rhlCipaL or a teacher, what
are some of the problems you
normally encounter concerning
ability to learn, truancy,
discipline ~nd general beh~viour of
these adult students?

Principals, Teachers,
Circuit Education
Officers
i?rincipals, 'teachersI
Circuit Education
officers

pl:incipals, Teachers

Literature study
lnterviews and
questionnaires
Questionnaires
Interviews
{Triangulation method

Normative
Oesc.):iptive

Analysis of ~elevant
recq.rd.sand,accounts

beadl:iptive

QUestionna.ire~g.,raded .1' Norm.ative..intez:views (open~ Descriptiv¢
ended) (triangulation> I..records ••

r Comparing accounts
I with records

compaJ:ing accounts
from qUestionnaires
with inte:t:'l1ieltlf1\

c, (triangulation)

What is the academic performance of I Principals, teachers
the adult students ?

Is ther.e a need for fa.cilities to I principals, teachers I Quest.io.n.naire. .1- De.scriptiveprovide .adults wi th formal ,.- {st.ructured. Normative
secondary schooling or an . ;nterviews, liter.a',:,1lr~_
alt.ernatS.ve for non-com.pleters in • studies., r.ecords' - II.

II the Herschel dist~ic~_ ? 1 (criangulatiop) _
Questi6nnaiJ:e I Normative
Interviews ... I Descri"ptive.Literature studies •Records· ,J,~

Has. the a.geregulation governing
admission of pupils to SChools
outlived its sicrnificahce '?
Explain. -

What. h...s been t.he e!fect on schoolc
pupils of adults entering·theil'."
classes ?

Principals, Circuit
Education Offic?r;-

.--J?rincipals,Teachers

Questionnaires
trend studi~s
Admission records.

QuestionnairE¥1'>,f;'lchqoJ.
examinationrecoras

Descriptive

DescJ:ipti-<re

Comparing. a&:aunt.s
from di~ferent:.
respondents
.(triang1.t:iation)
Comparing different
schaolexam results
and class progress
reports
Analysinga,ccoun\;s
and campadng them
w-ith recoJ;'ds

Analyi3ingaccounts-
from.tes~ondentl3 anel
comparing them.111;i.th
school re'cords.

I,'



C) I, o 0. .~' ,

" " c :,', D

when different m~thods, ~fdata colle{1tiQIf,yield,.'S\lbstantial1y the same results. ;',Smith
,\ • _ • " - , " 1\

o

recommends that Uthe 'investigator should beOactive in desiglling his research so that .
,;:) ',< C,

,,:':;:::: {, [) _ (~)C)

_/ competbrg theol1es can be rested". R.esearch which tests "competing the6rie.s will s:
'" '~~~. I, ~ 'I "c)

. normally @all fora, wide~ range of research techniques than tNs hfs~~rica.lly been the

\.'

case. Thi~' virtually assures more confidence in the, data' analysis since C it is more
'I '0 .'c,;' , " , ~"~', ." ,,' ,', 0 I

oriented to\V,~rq~J~f.t..::~~~g o:f:rival hYPQtheses.
o

: "

Because °triapguration\\allo~s for a number of schools in the district to be'inCludea, ".
?, "_

"" " _ ' '-'.', ' -"_:1 \"""'i
"which helps to S,lCW a more 1holistic view of e,ducatioBd ont{;oi'ne, tIlis.technique U,)

. ':: 'If .
" ~- , '. -', ,j ~/'.SUItable for the purposes of thIS study.

PROCEDURE FOLLOWED )IN THE STIIDV

'.

.In t~e present study the researcher used methods sU,chas questionnaires, interviews,

analyses of school records and previous research .records in the d,istrict as instruments

in producing data (See Table 5).
,f'i"";
V

QUlESTIONNAmE q Ii

(;

Though the use of qttestionnaites has some setbacks such as lack of flexibility, low
. '\

response, problem of iiterac~ and some other pitfalls~questionnalres appear to b~)the

most popular research technique in education. Isa~c and Michael (1971) empha~,~~the

advantages of questionnaires by showing that they are i~expensiye, self-administering

and anonymous devices, for the purposes of educational research,
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(I '0 .' -0 c

I)

"o ~ .

Gaffo (1965) ind!cates that questionnaires are the 'most used tnethpds in educa:tionru
. - Ii ~ '.' \' '-

(\

, research in ca~s where o!t~ cannot ~ee"personally all o~ the peo,le from whom:~
o .

~ ~~,s'ponsesare nee-lied for conect,~:~g.d~ta ii·0m." a variety of sources in a co~patatively G '0

'v/~)' o .() -,."-,;1 (J" ;; "::J ,_,

short spac~ of time. "", ~, pi
o~~

~)
(J

diach questionnaire that was·gIven to,a respondept was covered by,a lettef'indicating the
u

> fgUowing pomt~:
o

o

,.Id~neification of the researcher
\' ~:;';.~'I-~~

The purpo&e of tlie study
fi

o /1 " -.

Why'lt was hnp,ortantthat reS~O~del1t~d~s~l.t1d:'ari~~erthe q~estions'
:' ,.) , "iy

The assurance of confidentiality on' the part ;,9jZ the researcher as T:ilgarded

infotmation provided by thee respondents. " ...JI . ','"

tt"~ 'I t'"\ " (-,:}
., " 1\ 'c

QlmSTJIONNAJks FOR PRINCIPAls ANDTEA'~IlERS

,',!\.

(_-

Th~n{'were meetings 'and. discussions with princ~pals and teach~rs at the start of' the
,..)

"study (0 explain the rationale and va!,ueof conducting the research, The apprqach was

. adopted to enable the prin~ipals and teachers "to pardcipate in the l'esearch process
. . ~..

because the researcher believes in th$newer ~pproaches to educati,on research such as
"active research (Gohen & Manion, 1990), w,hich iQvolve research participants "in the ()

reseaTch process~

I)
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o

II

Th~;:.question 'of'~social distant:e, th~tt)s, the kind Qr reasonable" r~lationsh~p the
,i .~,' \\-. ,\ ~C1 } 1,\ I:'_') '"" ,<1,._ ' , "

n " rese~~her needsu to 'develop'cwiih the \~espon&ents is of vit~r importance" in qualitative
'I' -:;, u

o

", - 9 •

research. :Th~ ie'searcher used'the initiw, meetingscas a strategy to famiIiarisehitnself
, 0:,,'\.... " . 0. .' .' :" . .. C) . '.' '. \. .' S c' n

,'andtQ,encourage'frankparticipation, openness and hbnesty~ Thereseal'qher, JhrQughout
" : -' 0

, the research, 'wor(" was open about ,his intentions, perJcip~ions ~d' feelings.
t> :~~) ':; W • ,- - ~' . ' ':}:\.,,, " ,- (1

Nonetheless, respondeMs' perceptiQns o~;£be researcttr!f did have ,an impact on~heir ~'
/) .. '. " .: ' . '. ". '., ." ". "'(. .'. '. .'. . .' '~

',' ;<',<~vil!ingi1esi'to ;~spl~ndopl€nlYand franldylt ,,:J:iowever, after delibetations 9R lite~byas
\\<::t, n', •• ".,.);"'::, '; <:",' " -;

a ri~~~~sityamong the yQlmg iilthe disttir.t~J!a,historicat and po1iticarunderst~nding 'vas
S' '~~,' _ _(} r; '.- '" .:' ..!S'::} ,1 Z\' -::' , , _,_,

btiiltin~Q:::t~eptocess;'As a!es~lt, theres~i:t\~berused thi~as ,n{,1)fid~~11~~tweenhimself'
'.' ~, I' ." , ", ~'- ,1.'-:",\,>,.-" ; " ,,' - 'f !

and the respondents Jhroqgh(>llt,the study Ito ~~¢hieve:vali1~ljon.
- <!] "

• ,0"

- • ,I,

:',~:r ' if:, I, _ ".; ,c. '. _~, .

',~Hncipals~ teacher~ and 'the communi~y eld~rs ~ere ,giv~n only the written open;;,epded c:':)

questionn~re: The '~ri~stions we;e desi~ri~">;Tt~lCl1a way that the eight ~ain; research '
\ .: "- -':1,,( ,_\ .{] (.,'

,," ! ", -f;',--:' I, "Ii ' -

" questions were accommodated (See' Appendbt Pt..1 ~ C.2)."
(I '.I

,1'-\ ~

The two ~ajor,qu~stiq(~.4idrive this,study are:
, c' "

1. a) '. Ie' After a couple of years outsid~ the clas§~'C1bmwhat~, in yOU!' dpi~ipn, has
l/j) ".::" ,j .';... c. -, 't' ,', " »,

.','motivated these adult learners to go back tOjbin the,'mainstrea.~ oOf)

o

o

second~ty schoo1i~g1

b)

- --', ,,-

~', '1 \\ ' "

~.';, _ -'-~"\'" " ~i ,_ _ _ _ \-.\

How djdilth~ad(:11f'!jlpdents fit into the system of l1'ormal day 'Secondary"
\,., II.. \"')..' . .
schooli'ng tri~nt for school~ag'edteenagers? ',)

,'j!.
"/1
'~' ' ('

" <,
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·n

/f
./

, , . "\ r? '::.
2.' Write down why you think these adult learners ar~ late in con;ipleting standard,

~~., 1\ ten. '
-l:'

(I
II.,,. . ", '" t

" Do you ,411nkit is appwpnate tb rert~mitC~hesea~~i{lear,ters into the formal.
'. ' - 'I If

°secon~ary schools "orjginally designedJor school-aged pupils'! Give l'~lsons.
,1 /1 !,l ,- ;

o !

.;/ \.1:\ ;:')
, .. ~

, ..' / . .'. . ."" . . .'. ' :~':~r~>
ASia principal or a.' t¥cher of some of these stude~0~' whatoanr'some"bf the c"
l , 0 -:;;}.. (' \." "

p~bblems you pormally encounter concerning a) ability to learn; ,t) truancy;"
if l.i

3.

n -. Ala

c) discipline and genet'al behaviour of these ad,4It students'!
. ,~i

5. "\ Has the ag~ reglilation' governing admission otpupils to schqpl qittliv~tl' its
\\ ';";_ , " (i(, \\

~'%nificance? Explain briefly.
\\

c \\
\\

o. What is' the acadernic performance of the .adult students?

7. Do you th~l1kthere is a real lleed for facilities to provide adults with formal
, ,'",

\ '

secon~ary schooling or an alternative for iiOll~GOmpleters in the Herschel

district?

8. 'vVh1t has, been the effect on school pupils of adults entering their classes?

l



o \.::) _" -, i\'
~COMLMJ.OOTVEL1i],lE1RS~Q.YESTI~lNAm~ (SeeAppendix C.~2)

{I'

o
o

There were l:n¢~tings,'ln a form. of discussion;, whioh preceded the written open-elided
, " " ' (_, ';;, ,,',<J 0 "

~\ ' .\: - ,: :;.' (\

qu~stionnaires to the elders of the communi~:t. The researcher had hectic but lively
/1 'I-' c _(~, - \; ".;:I v

" .... "" '. 1. . . -. ' ..'
mo'~nts With s'8me <;If {them." The following situation arose from the' anxiety tbe;,

" " /1 " <, to ,,{) , 0

:') c. II " ,:. "
research project seeltle"t to have caused amongst tIle elders: Mr BeIie, a retired

o

a .

,~ducat,ion ,offiG~ i~n,:~~H.seng'Yilla~~:,,:svanted. to knQW .Wh~ it.waS'"o111y"t~r(>ugh a:
research wod, thenpecple ;IP ~l,~erel'- the government - would know that the peOple in
,;" :, '_>, r. "::-', '\

the Her,scheI district needed adult educatioll iaCilities. Tbe r~sear¢her enabled him to
Q

understand tha~ the research wa,spoly,meant to find out and confirm the adult edudation
c; "

;:, ~
• - , {!

needs of the people. He continued with some,pertinent"qtiestions which were tactfuHy
o

explained. He later presented a comprehepsive accbunt of the early m~ssionary wodi'

in the Herschel cli~trjetto the 'researc,i1er. Almost r~l1the elders who participaled· in the
1.10 ,,,..',,-:: '\ ,\ ~ ". ;~

';'J

aiS9~U$sions w~te.eager to lenow when Mutt, school would be provided in tlie area", a
>?;.~__;,;~;:.v -I 0 ~j 0

,!>,•.<"O'- sign of the communitfs thirst for knowledge and perhaps their readiness> toOpw:tiqipate
'0'",-,

, in establishing an adult educ,ation projects in the )rJ;strict.
/--,,/~?~

II'

() ",

o

if ()
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·f!UES1rIONNAmE.1F'OR AD\J1LT 1LEA~~ERS_'">" "
Ii -

The--adun Iearners' questionnaire Was -deyeloped to cover foul' components:
\) ". . , . -

tea-sons why they did not complete standard 10 and why, they ~ecided to come

.back to school after a long absence from the classroon1.: . . -," "" , " , " , ':, - __..>t:<:J
\\

o

b) tilesecond part found out about p~tsopal informl~tion and the sQciOnecollglUic

$tatu,~it>f th~ students' .parents ($ee· Appel'ldix D.2).
,,- " " ',_ .... E), II. ....,. II

(f \~)
The third section entreated the adultlearn~rs to' tell their aspirati()ns.~an,d relateq" ."

! ,',', " ,"" /1,' ','._ {i
matters (See App~ndix D.3)./

c)

(]I) Th~ last.sectien.was about learners' experiences at scheolas adult learner~ (S~~ o, ':,' ,,_. \.'

Appendix. D.4).:'

PROCEDURE

After the researcher was introduced to the school aft'the usual morning assembly) the

-_adult learners were determined from the admission record book. They were-grouped

in one classroom where the researcher met them. Permission was obtained from tile
"

principal to use the time as an English lesson.p~riod . .It was a double p.;riod lesson of
ij

60 minutes. The first :30 minutes was devoted to explaining the open~en4~?

64
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(composirlon writing)" and; the second period ~was'tlsedto e%plalg s6meWOrd$othgt \,vete
~ (} _':' - -', -- -, - .•iJo/.'

c _ _,,;{ _ (~' - - 0

used ,inthe questioilpaire whlch the tesearQher felt might be:pifficqltfor the students to
. •... " .... ". " -_ -' . . ..\."_>',,.. "", .. ,-. . ,- ",'0' '-," ..

understand (vocabulary & synonyms)i' o

(I " ~,[Z

" ,"', .. , '' " ',,' , .,',' '., ,'. !,l~ .This rnethodcenabled ~he researcher, the teachers and, the adtl1t learners to ~;~ti<;Jp~te

hi tnecresear611work. It offered theresearclfer the chance to e;(plain tfiJmotive behigd
'\"~,

_ ',- '. .',' :_', __ ,,' , _ _ _ ,', . " :- ',' .," _ /,::\

the sttidY. Jt.also ,enabled the respqndents to understand wen' the, meaning of the
\,;;

question$ they' were to answer, 'T1~eopen-ended question, was aiscussed' and pl~nR~d
_.,.S>"':;:

, ~ <"h

on 'The .cHalkboard.' ... - 'u" . "'.

<, ,~~: ::,,-,

adult students ,were remindedGabout th'e'difference between

imagirla.tive and fa~ll compositions. They wer~Lent,.cated te write only a factual.
£,:'

response.' Questions were elicited from t~tudehtsand teachers who jeiped the le~son.
;; ... - /')

The vice-principal also participated in .this lesson"at lV!ehlomakhulu' Secondary School.
b,' ""

This particIpatory approach helped the r~~earcher'tonarrow the social d'istanc;e,l:ietw~er.

(11mand the mspondents. The questlon\,aires which wen~igiven to the students at the

start of theIessen were taken home to be,answ~~ed. They were given"threa'days, to

.complete them,. TI1eptincipal collected and .handed titl:m1 p~~r to the researher later on.

The response was .100o/~in some schools and in others 80% 'on ~lV~rage.The le~~on
, (

. \."

approach 'enco,IJraged th(~,respondents to complete the questionnaires in a record tiO\

In Mzon1hle;Sec()ndar~ Scho61 where no le~?ol)was condnctedresponae was. d~?i'mallx

discouraging; response irom tbe adult studl'QtsWas only 35%. The principal of the .

school later explained that tl~\estudents had had a misconception about, the e"e~pise;
• :,.,' " - <. .• ',' -'" .',._.' \\ - ," , ' ",' ',.'" '-' ,~, ',',' (:;'they, thought it was a calculated plan to rid the school of th~n1: In Sterkspruit'

Secondary School, some of the adult students collecteqbacIc the, 2.tl};wered ~aues[ionnaire
'I' . . -:,- ;:-' ',_,' .:;

,

they had already handed over to the principal Otlt of the sarn:efear of ej~ction.

'I.,
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I~teryiewing ,was Qge Qf the principal instruments in P1'Odl/}cipg data in fIle present .
(1 \\\ "() H c-

study. It' was l~sed,'to' f~!ow,.up the ope~:ended qtlestio~raires and to validate th~

c, triangular technjqu~: The research interview has beea. dedned b;" Cohen and Manio~
'1 r;'

(1990) as a two-person conversation initiated by the i~tervie:wer for the specific purpose-''', ~,>

of{Q,bta1ningresearch-relevant informati(5n, ~lndfoclIsed by'~lim on, content specified by
)\'i ' .")]~\'. ..... , .. '. , . " .' '" 0. . I'

res~'(~f1(~iectivesof systematicdescription). prediction or ~;xplanation. Through direct '
..~.-:->~;! ,. -~C) () _ -, _., '" '''co, ,> ., \~\ " ,; 0 ,'. ~)

verbaHlllt¢tl:lction between individuals data is produced. According jo Dyer (1919),~) 0

<_;,"\_:\

maflypeople are more wmin~ tOJ:ammt>ilicate orally than in wdting and the,refore will

provide, infQrmation " more readily and; adequately in an inte~iew than ()11 a

9.Uestf.8rh;;;'if~~Possibll', because it' is Jess formal ard therefore~ less intimidating and

because I if the respondent.does not u~derstand he can ask the.interviewer to:,rephras-e;)'

il,·
, :\

There are four lands of interviews that may be used specifically as ,rese;trch tools:

, .'\
1. the struc,tuted int~~rviewi

,j)

20 tbe unstru¢tur~d interview;.
II ' ~ ", , I.'

3. the non-directive interview; and.

.the focused interview.
Ii

II
Ii
Ii
~I
(I

ope!lFor the purpose of this study the focused interview was used though with

situation, flexibrlity,and f~~eedom.
1,

fi

.(
I,

c o c o

o

,0

(;J

'\,'
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o
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o The fficuseaiirt~rv~~Ithe techni~ueWhereb)? the investigator'GOn~OlS ~hequ~stions,
<, ,n '-11, -.:,~.,_ ;;, c" ~ "t11 " a ,;;; ~'. _~ ~. '::e ()

, and ~lso limits t_heidi~cussion to certain"parts of the respondent's e"perienties. The"
v

. ,o_._,!,·c ;\_, ,0 -0 -\) _,

'aetnal ointerview Was. focuse~ on' It~ subjective experiences of the adult Jearners who
c .: I) "

o

c

" \)

G"(;)~ 1!NTERVJilE'W'
d ':.:

(! (I
o /
e

II'. :"()(~_ -,-, _ _ __ , .::;; _ _ _,.< 0

J\ 'itechnlque~a8 a methodology of interviewing that has gained currency recently is Q

\-_.>-. ' "I) ': co ; .' "",..-;0' ...,' u~:
":groupcinteI~~ewingtechtiique. 'fhe researcher of the present study usgd tMs tp$~rU~nent c:

(,) ,', (; (,) (I ,T

'i to augment ~het~iangt!rar metnod. In Cohen and Manion "(1990)7 Watts and Ebgufhave
.,t- ,', _ '

••

(I\;I)

considered the aovantages and disadvantages of group ,interviewing as a means of '
" , " '. (), (", o c- \, . • . () (I D.' '

prodhc'ing dataio·educationru ~eseal'c!)L (~advantages the authors identify include the
So' 0 ,', ':'_'~ ,.r--/ ~/ 0 ., \:- .,.:::;, ,C

" poteJldal, for di~cussions to devblop, thus yielding a wide range of r~sp"'ns'es." They
\', '0 ""

expiain, "such.intervir.!lVSitre usliful .•. :0 where a group a/people have beelJ.wprking
,~ " ~,

• ~I

everyone 'concemed is aware of what (lIners in 'the group are ,~ayingl\ AlterRatively,~'\
, . - ~

., "1\ \, ,.;"":;::; ';,', D

the group interview car:!bring together people wHh(<yariedopinions, titreprestmmtives
, li' "~, a

of different COllectivities.. ,J

\ / ~

As regards the disadvantages of group irtlerviews, the authors note that they are.of little

use in .al10wing personal matters to emerge, or in circumstances where the res~rcher ..
b, •

o

has to aim a series of follow-up q~lesqons ~t one specific !n~mber of the group.
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o

\',\
\J_

The ,essence"GI the,inter'\liew was' to provid~ more information abl)llt'aspirationsc~:\t)d
'I _ _, \) " _,::~?: ,_,/'- "0

experiences ,c{ the adult learners ,jJ\ndalso to find, out what ,fhey considered to be
o .' I, ;_, _ ", 0, \) -:0 ,'J .. _. ' II . :. ~~)

,;;.important reasons for ~e(wingschool pl~maturely." y'
, \_'l ,) 6 0_0

q

'b

The focv,s ofttIe"in~e~:viewceiitre.d,~rounda sample of ten adult students; (see pp.86-92')
" '."-' - -0 -~ ),' OJ -- -' '.'

"') ._ (, '.:: C) (': c- (~~ - ,'_:,-

all .were inteNiew,ed at school, at horne a~d,later, as a group,C Their spouses, friends
o

~"
and teachers" were ulsb' interviewed whenever possible. . Englis~,was, used for the

interview. ,
))

The sHpervisor or the re~~archer part~c~patedin the group-intel:viewin~ process. ,A

number of l(ey is/sues were raised in an easy, conversational :style and a friendly
'"

atmosphere 'was maintained througnout; "
,_" ,,",

(I The general p:~tern followed: (focussed intervi~w)
o ")

a)
\';!

Student's age,' family - parents, spouse, brothers and sisters;

/I
l )'1

b) The student as a person ~his/her perceptions"about schooling, aspirations a~;~'
-; I . " \\

dislikes.

Cr

1!

II
11

e) Source of help towards learn ina.



" (J Q

d)
> 0

'l'he "student's school. experien~es., h
, . ~

, OrJ

1:1 o: 11

e) J~easoijS°for not completiri'g· startdarp ten.

V
.;J ,). c

Reasons for fl1tutning to schpoL ~fter a long period "outside' the classroclm".
r;: '0-'

(:: ,I,.. ';. c~

students, co

U "\'>'

Two m~thods of approach were used in the int~rview.
o

"di':',

(.'

:,' ;;

The interviewee \~as asked direct questi(;:ms"f\Pout hislher personal eclugational
':-"\

" .- \"
. expedenees, and then allowed to ·speflk on the topic.

r::"-'
~ ,",

h) ':Oleinterviewer Set upa,si~uat.Jor1 andtpen asked the respondent to comment/.
~RC ". t-'.. \\" " t-

//

\1 ~

Answl~rsfrom the interviewees were recorded by the researhcer 'and th8 supervisor.
\' "," ' ,II -

\\
\I

\\ I,

"There ~~remany advantage~ in the open-ended interview:, It t~f1exjbl~ it fillows the

interviewer to probe so that 1l~may go -into more depth if he Ch~ses .or al~o\.\;Him to:'~
, ". , . ,)j . "

clear up any misunderstandings: the interviewer is able also. to fest the limits of the
o .\~ ~ . 0"

respondent's" knowledge; it encourages co-operation and helps establish rapport; it
,I "c '- ,:

69
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o
~ ~
\1," 0 \\ (\ ,(5

¥ss~ptiallyj" thett~Q,~ stu/4.~~e1(~lninesrecorded datf!·to estab1jsh patterns of .~h~pge tl1~
-, 1l __ . 0 _ v- - ,c, '-;,::>f' '. J'I. ~\ " ,', :') :, _ _ -,

have, alreaoy oGcurredin order to predict what wilLbe likely to occur in the ftrtUre., Tire
'.1 c"~" (, 0 C "

.,
r~\earchfi!r tMrkfore ~ad~ use of sch(l)Qlanod previous researcq~'records in Jhe district to .

" en~}e, him to predict and enhance ;alidity of data prod~ced. ~Neverthelf~ss, .then... w~re "
Or;;O \::, "IJ~ ~! .

"difficulties in cbndu~ting the tl:end analysis since intrtfSions of unpredietable factors
" D- : '_' _ "' (,

;V J "

were 1ikely~to oontradict e,{pectation~. These ar~ some of the reasons which ,.madeo

'predictions uncertain: C j

')r::,

Th~ llnpredicteQ increase it) "sGClo91 popula~~on.
1/ '.' c. _'~', _(/ '

'0

It

0-" .o. r-'
C \',l) \} C

¢
()

o

Ii,

o

"

.1;) The' ,Y~fiou.s school adfui~s!Qrl:~olicies ror" the" adult, learners in the new rr \'.'
~, "'U G',

~~tigatiohal dispensation.'

The a,p10unt.of money and support available; and

PonticallideologiC;:'rl influence 01'\ adult edueatlon policy.
\~ ,. '.' - \,1

(, , (/

These l.mc,ertaintieswill infllience negatively the validity ofth¢ trend teclthique.
:; -" \.'
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o
o

o

o

I)

o c

o s:»
It tC?okthe 'researoher eight months.~April to November 1993 .. to cqnduct. this mudy

,? " • - \; "'f -~::, r, ~

, 'j ,-

C" '
(e' to collect data." ~.\

0;:'.0 ,',
.I~ '-1

o

o

The tesearcher usetl a 'series ';p( Q4estionnaires, interviews~ revjew of school and"

\~re,viousres~rc),reQo"rds i~ the ~istrict to gather"da~~..\1'he researcher vi:*tr(11the ten c

'd, .o 'Q I • I
r~co~ds0 SIJ~~ as ~d~isSion register, atte~dance regi~ter; matri~tllatiQn ra~ination (/

recordscand stgtist~ps~fsc:ho&Qenrolment 'Were analyzed. (, i 0
o

., ,II

\,[)

c

II" \.' r.). _ _' _ ...'" f~"_>,-_, ',' ,_ _ . , I

Qnestionriaires~ which w\fre a~~6mpa~i~d, ~Y covering, letters, .were dls,ributeEi to '. '~),

~ari?us re'p<1nde~ts,c. In"adiliti~~~O a ~;mpleof tID? adult leamers, ~l~brs0; tlie .'

,communHYI"circ~titedtlcation per~bnneI, school principals, t~1chers and seje notable
(\

development agencies in the district were included in. tbe stl~dy as sources for data
t. '_ ,~, . >:1 '

production. A'return of apprc%,ima~ely6'7~questiopnaires wasreceived from the adult
o ' ,'!

o \). -:'_, /J

learners. The,l'esearcher made use. of a diary in which he recorded events during the (

study .:
\.\

()

1/

"

(i)

" (;

cs

o
o

,)



,I
METHODS OF ANALYSIS \\' o

" 0

a

Ci \j" C c
oJ" c"

The study was carded out as an essentially qtlalitat~veone' with some quantitative," () -_ >~9' ._\
I_(

.elements here and there.' The method of analysis was d(jMlptive with '~I11e
,,' U.

respondents~ quot.;tioris:. "Descriptive lrhfJarcJ/ in general 11i'Volves tlze use ,pf.~'..
!" , " " , II"" '"'' ' . "t' U ':,; (_', ,,';' , () , , ""

interviews and questionn.aire.~ indata gathering mare than do 'Other types of resear_ch
_, 0 ':: ", .

()

in education" (Lehman and Mehren~ 1971).
<:"1

o

"',.1 .' ,_ .;/: .;. , _'~ ". _ ;" \: ,1\ Q

Data. collected from the respondents were coded. ,That i~, responses t(r questions arid
, ,o_ (\ - / _,-'- ,

()
other information, about"'the respondents were translated and, arranged in specific

, ' ,_:: ' - \' 'C U

categories for the purpose of analysis. School records weW)tnalysed and compared
1.:: ',) " ('\ (J '"' ~ (""," ~ <' ,~' a 0 ',n h '~',

with records collected from the circuit education office. There were a~socomparisons ' .() c) ~.t.; ,;

{,of principgls' and teachers' answers. Tables and diagrams were used as illustrations.

The repor; cpntalned a proposaI~n a~ urgenJ adult education service centre which will
c:' ~ ,

serve aso a study guide.for the adult students, and al~o, a,mtilti~pt1rpose ,adult education, 0

institution fot,the people of the Herschel' district.

( VALIDITY'
'~',

\)

v "
For the present study the researcher used the following figure to represent the

r._,

appljcation of Triangulation Technique.
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INTERVIEWING
j)

¢ oAdulft.earners
<) Community Elders
~ c,-:, Teachers
<) Principals
<> Spouses ~)

1:;,

,) , 0_

()

;,

Ii
1../

, ,~\ ,;:;,

Q

"o (). '.n
QUE8.TIDNNAlREs .

o ~t'rincipa:l~'," c

~ '~,AdultLearners t:
~ T-eachers . ,~'
~, ,Cimmunity ,Elders
-<> Circuit E4acation Personnel

o

{'

Admission. Records
School. Enrolrrients
Exarn Results

c Previo\ls Research
Records

, c

o
L) @,

~Jo
~" e ;> S

"The single method approach in educatiOlr.a(researchyi~t(js onlyJimitedtmdsometfmes
,~. ~

,_i .mis/(fadln.g data: (Collen & Manion', 1990)\~(~For the pre.sent ~tud¥ Jhe resea~her
f,) 0 .. "! ~

overcarne tht( pfqblem of luethod preference ,by utiliZtng the mulfi..method appr~;;l~h ,~
),
',1 . 0 ", ",. _...

(;'

questi0oIlaires, il1terview~t' participation and re(wrds. This virtually assured tuore ,"
(I n ,~

'confidenc~ in the use of1rlangulatioll which enhanced-data quickly ~(ndvalidly. Th~" »: ,i,

participatory tecl'nique actually set up a process op-{uture negotiation, jointProblem~
')-,:_, " ,,0 i.. \-~i, «

•. ~ de"! 0

solVing and pl~nirig; .~process of democratic and participative decision-making ~bo,ut

a future adult education programme in the district:
\' --,

' ..

()

G
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I?, '0() ,. 0

c

o

;' ,,'i, _ _ ' !r~,_ ,,", _' " _ . '(, _ 0 j' (> _ L'

"The rese~rch work could not be completed as scheduled. )t was disrupted by It country-
, '<J""

fwideOtea~hers' st.ril<:e'%ndmeetings. Lack of a means of transport w~s a hh}drance to
" "'" ,~ ,,0 r) .o :" " ,

the re$,~archer., Be had to depend on taxi trm}Spoft which was npt convenient during

o

c

winter, in HerRclieL

.~

In 'spite of sever~l visits,. two out of the 'ten' principals ofaile4 Jo submit tJ1eit ,.
:_I ~,\.

, , '" "." 1"1,',,"""" ",'', ,''i." '

()<,quest~onnairesf9t no apparent reasons. :Some of the aI::swer~;(datai col1e¢~t1 from the
,,~jJ c', ' ," '-J:>: I, _ _ ,. ~,_\: _.1" '.~~' --;:.~~~ _."

cirCl'lit education per,sonne1 were rather too &:k~tc1'iyand not detailed,enough .

.,
{/

rI'his ~ttldy apparently, appears to be:the first in .theoarea. investIgated. There are

Ii

.!,\ :\\ , .' - ,~,-

therefore,j'Jikely to be unforseen limitations. Furth'er' research is ther~fot'e an~icl:pated
c, ", "\)

before an y ge~et~lisiitiohscan. be ~ade. 1'hisl;es~archdoes not claim ~h~t the fiQtiings ..
->

are applicable to' any plac~ besides the sample area in the study.

\J 'I

I.:... ,~

::: ,()

c:" " ~,
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il_ CHAPTER V "
Ci"

o

• RESEARCH FIND1IlkGS o l\" ,"\" , " " '1.
(! '-' /1 _:::' " ':';. '0 (.- _. t ~ ~_

The pril1{lary aitll ofthis studyl'wa:s to fin'd out why adults, at a.__,qertainperiod of"tbei~ ,

1i~es: decided to retUrll tp formal day secondd}y schools which a.~ trad,itfonally
" (J(;,

, iIesigned for, SGhool'tageJpupils. Secondty~ to:find,.,9ut how the a~ult' learners were;,
. ~o

;! •

accommodated into the formal school system;
" ,

II

\'1\In the p~esent stuc!y~data analysis Das been categorized into'thre,~ p'has~FThe results
x'. ;) <, ,- \'1 "

obtaint~d; from the open-ended questionnaire administered by principaIs~' teachers,

education, o.fficers and elders of the community are presented in the first ,phase. The
,. (, i ~! -. _'0 '

"second pha$e discusses results obt~ined' from'; the adult students' Wpen~ended;
~ ~

Q t : , ,1

qt1estionn~ire that gives reasons for leaving school early and for why they decided to
I ' -,

J ~

go:back. t~ complete standard ten. The t.~irdphase concerns the results obtained ftOrtl
I I) .. .,

the m.• l~ltile Ch.Oice ~l1~!,i~n:.an~wellldby the adult students on their::1fierS<)nalschoo!
expenenc sand fam11y inforrnation. u

Ii' .
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o

FJl'NDINQS 'ON OPEN"ENDED
D,

ELDERS

!~
;' .. '.. ..... , I( .. ,."

.It is important that the term ~dr9P~ottt'b,e clearly defjl~~daJ1,rlthe crit~ltiafat assigning
v:

alearner tel~thecategQry of udrbp ..out" rather than any other kind of. school Ieaver be

c made transparent;"
. "J

rnyie1~~~0f.the two examples reviewed in Chapter 3, two kinds of.definition~ are used.

I')

a) 'The first is defined by Astin (1975) "propw()ut is one who fails to complete his

initial study expeciattons", This is similar to"Rosi~r(1978) "Those who have

left school without completing thefull h!ghsc}laoZ course", and.also Raju (1973),
"Those who leave school with no valid employment qualification" - presuming

that such qualification was the reason for enrolling itl the first place. Auerbach

(1978), by his use of the term "premature schoorIeavers" implies something not "
, -_.. ."\

complete .. again presumably what is not completed is the stadents'tinitial sfudy

aim ..

b) Thesecond definition is that given by Brittler and Pauli (1971) itA drop-ota-ts"

a pupil ~t;holeaves sc11001before the end "pfthe fintrl year of the educationa;

stage in which he is enrolled", This is the definition used by Verwey (l~8J),

Mdluli (1980) and Nyikana (f982).

76
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The SoedO~ld d~tmiti()rI, wJliC:hdefines 'drOP~ing~out' hlterms of completing r/ c

\',

'-, -, ,. C') f1 \1

given, cycle which the st4(.1~nt has entered) ~s more. reaUstip than the firs~,one,
- 0

c·

which, speak~ ol study exp~ctationsl because stl.l!;lyexpectationg are not constant'
r, -j

throughO!lt the learnerfs scheol, career. At certain stages of his cognitive'
:_;' h s: ',p 0

development, 'his e~pectations maYf.not conform. to, his ability.
• ,. I) ,,' (J ') ',',' " • '. " () a ~,l

'~
c

rye /1
q -':/ " Q ,j .\ \\

For this study,. the guestion of non~~omplefers is made complex by the structure
o c ~ (

\1 of Affican' ..educati~n, wChichIn the Transkei, involve~ Junior and'sinior ~'yqles
o /1 ,f' [_\ _ o %,,0 " :,\:1 0

in secondary schools;" THe .absehce ·of a ~well-:fecogni~ed' school leaving
c

"~--; , G, -: () , r, _ IY

examin~tio~ at Jhe 1\I1110rSC~;OOllevel makes it necessary for the learne~" to
o ," ,Ii - \t" ,. 'ii, , ".,; . /.i c

!I proceed to the sen~or secondary school for one yeat only to writ~ :the stan\1lard

eight examiaatiori whicill has,;some) albeit limited, en1.p)dYm~'4tvl:).lidity.. Inlhe
(" • -) _,,~ .j

min~~,.of the Jearne:s.~ they have COtJ1pl~teda eoursetltat rn~owe~sthem forO,

empI?Ylllent or to ,be trained as teachers} as nurses oJ as' pollee, "This

phenomenon causes 'the senior seconQary' school to have a large dl'op~out rate at
, " _, ' : . :',

the endof year '{)ne, whith inhibits the senior~secondary fti~'Ytion of preparing" .
<' ,,' '---:-:.. '" 0 o

pupils for the senior certificate. In this(!study, the drop-out ~efer~to the ~dult o (>

· f. students; who after 3. cOllrd~in schoolilig stopped before compJ#~~':lstandard .'
'/_, ';;

ten. o
II

,.

'rn order to get an insight into ~hy adults are returning to school i';he' main
I "" "at:' ' ' . ~' :;0(\

o 1:1

_-' " " , ,', __ - - ;1

research (iquestion) in numbers,)t isImportant that \t~1ereasons why th(rS~ adults
',' , ,. .'.i' Ii
left school premihurely shouij be discussecl'first. ,.\ l~ 11

.' t \\.... :!
c 11'--1

/1\" ,

ii'? .
J '.': \ ;5·' ,~:I

"\\
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(J

~ ,~ '.. . ~
Sample Size Foll' Findings on Open ...Ende(t,Questiotlnair~

, l)

k

(Reasons for E!u'Iy Leaving and, Retul'ning to S'~hool~"
. ,... .• M .. ~

< .: .. ..,~ ~

Table 6:

SAMPLE NO.

o

20

G-

Principa.ls

Teache,~s'

Education Officers

Comml.l~ttt~lders
'-,'. ,;:,; r.

D 10
25

10""

-.'. .-;

n.EAS9N~'FOR ,EARLY .LEAVrNG

3

7

\\".

o100
jp "

70

Ii

II ~\.. jII '. .,.\. ;.\
An r9pen:~nded questionnaire ~fSsent to ten pftn~iPal~:\wenfiY ..five teachets~;,.~hre.:>

education inspect6.'lfS and. ten community elders', Eight prinqipals returned their
!} (I ~ /r' ~ ;.... 'J

responses. Twertty teach~rSrespOlldedj but five did not. AU three of the circuit
~! . , !\- i . .:

o

education officers 'returned th~ir answers. Seven cut of t~n commllOhy elders also

returned responses. Generally, ,[therewas not much difference in 'the finding,s collected

from the above respondents.
f'

1~ 1?l'incipaJ~

Ten princip~ls 'w~re asls~d to indicate. what they felt were. the major c~Jses of

premature sohool leaving in 'the Herschel district. Seve~\ of the prIncipals
" \: /, ,-" ... - -- - - "

i! };
ii
'Ii



o

• 1

~

J
I

I
(
\
1

() . .
indicated .,that lack of pal1entar attention, 'as a result of migrant labour.

o (J 11~\ 0.,

contributed t(,'l the prgbl~m of early leaving.' The re~ponses of fourtee~teach~rs o
.' "," " 1/

. ~) ~'. ~, ~
(70% OT'the teacher sample) further reinforced-the ideathat lack of wrrental

control was a major cause 'of indiscipline and drop out in 'African schools.
'n '., ,

(I '" ,

\! Generally, the parental level of education was a problem'On Which almost an the
{

. respondehts commented. cOne principal!1said, "Illiteracy in our diftrlct is a sad
;,

issue. Our people do not see 'the mmd to Wend their children to school bec(1.us~·
0.'

n 0

t~~;(}are Jobs in the house,to ~edone. They want tJ£eboys fO IOQk aiel(~p,~ePI'
',:_ , " _'." f) "1,, 'I..

goats tmel ctltiie i.n the veld. The situation with girls is even ·worse. '~"'1'De
'j;' "

" r, ()

marne!!i' the, gi~l ()re~lCilesthe age offiYurteen orji/tecm yeats she is expected,:!O 0

td~~' , ' ," "j~)

many to bring to the parents lofJola. (mrJ11.CY Ol'porpert;).lpaid to the parent~ ()f~
,·~·~<)tjJ!;;, 0 .,

a l?rldej. [.think the solutionlie,~ in the provision .qf literac~ edt(cation II. A

')O¥el~aleprincipal commented t~Ett there should be a specral sehool ip the,.~\~trict

where over~!aged learners and those who did not excel a9ademlbal1y eculd be,
~\

(.1 J i

,/ /
/ .'

1'~h\ ~'Open-~nd~~l Questionnaire Inter-vie,J!

20 teachers" (80% of tile sample) responded~; to the q&estiOn of early leaving.
1\., ,I', I)

80% said that distortion in age distribution, caused by large numbers of over-

aged pupils who dp aot perform weU',in elass, 1'8 cause fori~~rly leaving." The,.

over-aged learners feel uncorafortable-ruid humiliated among t~e..yotlng ones and
C", , ;1

-,. 'J i!
"c therefore ;pften decide to leave ,prematurely.:_ 'feenageJlpregnancy and poor

(. ...•. • '! \, -, !I . '..,
academJc;perfonnanl;e Were also closely associated witi!}i~rop~out. 60% of the
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:~Chers indi~te(i that lack of tno:vati~~~USed learners to'drop-out of ~ChOOl.

"It was also said that high pupiI~teacher ratio, lack of teachin~ materials,
~;;;7'

programmes unsuitable to the, needs of learners and poorly q}m1ified(teaohent

were an causes of pre matt Ire leaving. Three ybtmg teachers'asserted .that Some

oHheir collMg'tle~were unreasonably11ostile to learners and this caused fear and
o '

truancy in schools. 'the findings indicatec) that i111teracy, unqualified or hostile
t,

t(,},?chers and P90r educati~mal facilities make learners leave sc~ool prem~Jurely.

30 ,.Circuit Inspectors

'I

.J Q

Th~ responses from the thfye c(lOO%) inspectors revealed :tr#' poverty and

unemployment orf the :part q.f the pil'ents were, the main,ce~ses of eruti leaving
'( " ", (/ , co "

in the H(trschel district. 'Another cause was attri6~ltr;-,dto ho!y~ 'duties assigned
. . '

to learners by worldng. parents, ..T!~is often forced' learners to'leave school

earlier than expected': Teenage pregnancy I sickness caused, p.~malnutrition,
, '. ~)

:: ';',{

long distance between learners' homes and schools were found to Be contributing'

factors.

4.

The elders of the community (100%) attributed d,ropping out to learners having

friends who did not attend school. Four of the elders indicated that' hostile '
\ ,\ ".' • . I.'

teachers were also responsjbl~ for truancy. The elders noted also, that some

teachers involved sttldents in a loose .life such as alcohol abuse·'ancl dagga

(.!

o

/)

,.'P
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" smoking. °Su.chbeha.yiol,r of the teachers inhibited learners' progress and caused

o\,)
-:V _ '0 /.)'" <I , _ _::t (/ -,

"n(m~cQm'pletion at "S9hooh "three elders ;:tssel"ted that politicians were 0

)1 , ,.~ .:;,<~

ma.nipulati,ng;pupils for tl1eir own se1tish eqds, by organisIng' boycotts and ,lac~\1

,.0 of' discipline i~schools: tllereby greatly ,disturbing school administration and ,,'
II <? 0
increasing e,ady leavif'l.g. "

II '':'

l'

~ »

'table 1: " Reasons for nofCompleting,;Standard 10 o

., ",' "
"

.«'.
, ,

"

REASONS l:O.OF I NO. OF TOTAL %
0

,
"

,

'Tl \) MEN WOMEN
'it

s ; (I

" eN 23) (N = 21) (l"J/;,= 50)- ,,)) ,.'

q -:}. .,
"

, .'
" --,.~ c

"
Poverty '., 20 15 35 10

l',''::'

( , " "

(l <)

};Teenage Pregnat1cy" " ~ 18, 18 36 ;,

c:, .>
"

. " "
o 'y~avaiiability of Schools 15 20 35 70

'.
" "

I' " (, -:,\
"Opportunities for Jobs 11 13 24 4,8

0
"o

Poor Academic Pe;formance
•• 100 ro -

7 4 11 22 "

~ ,

,,)
.'~. .-

o 0

()

}V)fIYADULTSTUDENTS RETURI\u;:n TO SCfI90L AFTElfLQNG tBSE~CE
, 0

FROM THE CLASSROOM

,,' it

When principals, teachers"and elders were asl~ed tQ state why the adult learners, after
i \.,'
i)

a long absence from the classroom, decided to return to the formal secondary school

the respOtident~ gave answers whic'h fell into five, main categories: (See Table 6)
)1 ,;,

o



\)- '/1

Eor "soC!ia1recagnition

()

<> ~o obtain the standard ten certificate for.etlfpIoyment

To enable uthem to f~,rther their studies "
"

Q . '> i,

q o "

The political change in the country posed a threat' to p~op1e 'without a standard
\? i, .' ,iJ' ',) iA) '"f, '. -" '" " ,~J ()

ten certi.ficate
,_) ,~ ~1 (!

Removal of aparthei4 has given SOt~tllAfr~cans h~p~ and thel:efore the culture .:
(I

_'0 •

or learping is being rekindled.

"to

" Other reaso~s were. mass retrench men t, the policy Oh ,dbmp!JIsory and freeCCeducation

and anctenccCjtagernent from the department of education. The ANC'~ ~raft poricy~~n,:

education ;ians to draw in the s~'ores of pebple wh~ have fallen but of th~' syste~ along
{j ,\ t'" '.'

\', \ ~' . - -~ , , \

the way and to give them (r1is~to learning at an~)point in their lives (BtISiness' pay,.,

"Tuesday:3 May, 1994).

l
I
I

0

\\
"

j"f ,Ii
,;

o

,"
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"Re~sons for r~turning to, seconda.l'Y scIl'ool as indicated by various
o ~

c?

Table 8: " ()

'Ii

COMMUNITY ADULT
,if

ELpERS LEAnNERS
\)

(N == 10) (N '= 50)
'l

" i'

7 )J, 40
" ,

S 38
,

,

5 22"
Q ,

S 44

,

4 16
-

,

.. ,

REASONS PlUNCIP4.1-S/

TI:Al':£IERS

ErmCATION

I '0

(N ~ 35)

0 "y, -,
For Employment 213 ,

,
,

Further Studiell
"

22
"

D'
--..._

',", \} ,-;..,
Retrenchment 2.5

" 117o
, 0

c Free 26

Educati(l,'il <)

,I
,

$ocjo·Political 20

78o:3

2

0 3

i"
(I

j
',l

"

:1

67 I0
co

55
".:'

cr

7S t.)

c-

D

43
0

~
\1

';:;'
(,0 '0

D 0,. r;

/:fJ

5~'

{
)\

..,
"t

'~

'0 \

i';

'(
(_)

n

. l~flincinaIsrmdTeachel<Sr Views Alioutthe AduIL{.;earners
'~_, . (: Ii _-, ,

As regards th~approf)riateness of admitting adlilts in ;!1e secondary Sq]lDO!Sj 3 priricipa1~
() ~ ,.

. (, ,(.\ :S

out of the 8 who responded to.. this' question, felt it was not advisable to allow ~dult
\' " ('

students into the secondary sChoo]"s. An the circuit inspectors (3), however; awer:~irl
D

favour of adult learl'l~rsin the '~choolso or 17 teachers, 9 (as against,S) said, it was
co ' "I! ' ' " "<, ,., " /,: ,', ' " (!

desirable toa<;lmit adults in the<district into the senior secondary schools since there was
1.:' "

,
no alternative for them. 0-

[I
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Sa~rifif~
Q' o

o
;:1

',I

Tbe result(§of 'the research in,di((~:~) that th,e,?d~11jstud,~nts were sac~ificit~g their wages,
, ~

II

salaries and personal comfort, family r~sp;nsibi1ity Hke chpd {caring ,at~tel7personai
V '.::;, ',_ V \",~, .: .(.\;; ,'j; ,,,S\IJ\;~~ ,

, relationships)n return for education. They had the hope 'that this sacrifice would
(\

" ,_- 0 %- ..tl , _ fo c.' '(1

empower them to contribute their quota to tfte development of a democratic soc~:ty. ' I)

,', 0

{)o

General Behaviour of Ad~It 'Students
,- -, . (1 6'

() _;,

I~

vVhen asked 10 telL the proplems encPtIl1ter~d c~ncel'nil1g ability t(ftearn, tru~cy and '

general behavlon~ of the adult studeI1ts," 3 ou~ of the 8 principals lamented over the

general behaviour or .the adult 'Students. Beside the teachers and the nurses who were
\') :.;1 i J iI ;:~{ <~"1

?dmitted and "who were actually'" assets to tlJe s6hools, -most of them lacked
j " ' '..... ')

$-'::~icentration. Because of family com1lJitments they did q.ot"attend classes r~gular1y.
II

1;- _,' .::;::. '..'

Tll~'f did T,lottake instructions especially from female staff members. They were slow

learners ana those frQj::n the tnine~ displayed thty lowest a~iIity to learn. ~ost of the
• • \ D -

.:

principals (80%) complained abou; overcrowded classes, sometimes 1:90 ancl0thatt
- - .

therefore, no inp,!vidual attention was possible. l{o~~ver, thei'general behaviour of the';:'

adult students at sc11001was acc~ptabl~, They advised the young ones'and at times tried
'.' ',~

to defuse unrest in the schools. They were quite disciplined and were'" determined to "
\" 0

le:~~.n. Also there was a healthy competHion between them and the young ones, which ~
.' ~ ""

(i

~ncollragyd tlJetlTto learn hard.

o
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There •are: also those. aspects of. teacher perceptions of adult s,tude.nts, incl Udit)g.· their
-,

u ',,' - ,- '_ . - "-:; - - ,'_\

krlowlep=::at~d teaching luethodologies, and oyerall expectatlons.tbat.the adu!tstudentsI( . : (/::::2=-0",\.. .i .. .
~ould be motivated, enthusiastic and mor~_Jj1\elYto succeed in ~xmnimttiont;. %Hl1Qugh

" ..... -'.'

teachers reported little or I1Q'cbange in their approach~s .(i,Sa result of adult $tud~9ts in- . . ~

their classes! observations ..suggest. that subtle changes' were being implemented tven if

teachers were not consciot~s of this process: .. Whatteachers.did report, on th~ other,
. . '. .. . - " ". \o .

llano, :J{,a~.that tpose strf).tegies which acknowledgedc,the adult status of the pupils were

equally effecti,y~ with .adult students. One concern teachers did report"in this context«

was thata "lack of information regarding the adult students did restrict. the development
,_- \' ,'. -', - ~;) - - '';;' - _ -', - - ;l'

ofstrategfes and programmes, There were two aspects of this. First) that while aware

of the ethical issues of privacy of information , the"'teachers felt that more details of
"1:

studeqf backg:roun~t experiences and expectations would assist in plarming provisions.

Second, ,11:1atgreat opportunity to hold discussions with other 'teachers an9 adult students
i, \ . ' '. . ..

would pr6duce a more reflective practice and be of benefit to 8:11involved.
>' ,.... '.,' ','\ .

A Possible AItel"nfitive WAi:

I
I
I
!

Respondents-were asked to ·think.ofany possible alternative way of agt.",:~!:pC vpthe
<... .. .: . c} ~~"_'" ..... : . (l

adult learners. The provision of separate c1ass~s and te~tb(joks and" HleWe~ .for
rr \' " e \::.t,

individual attentil~l1,meaning classes of manageable sizes, were str8ssyd. The rt1~;grity 'i,

of the respondents (78 %) said that the existing secondary school curriculum is designed

for school going adolescents and therefore is unsuited to adults, especially those who
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" _Uv

hav~''Stayyd away for several years} An appropriate secondary ceducatidn ;cllrriculurfl"
(~ o o

( ') d.

forI) adults' sIJould therefore ·be designed on the basis orflexible access, taking iiito
,_ , - - ' - , _: .'j ~ (;1

c:
o

~~(.:lsider..at.ion learners' educational"a:;;ful'nment, learning"skills and.·nti experiencfP:.and,
, J) . , ;

. ." ". . .... '. . . ," '. ....' . ..' '\\
s~;ould enable learne-rs to have a large measure ofcontr61 over timing, pace and location

,)0 (; - ~)_ '. '0' l)' " :,' - '\
o

of their learnit1g without losing the necessary 'str~cture for study. "

c c,A_g(LReguJation
C', '.»

iJ "

QtltIived its sig,nificance~ sev~n principals and five Jeachers stated that'; the."regplation
. " . .. . --~~ ,', 'J, "', • c' '. • ' "" !'-:r.'l ., i.lj

cotIl~l be effecti\(e only, when provisiol1cfor ov~r~age~ learners had been made~o
- ,?

J\

OthE:'l' Facilities

'. .-," 0 .l;:
,1; ;/ ,_ II . ,~,',,~-

R~garding the need for facmtie~ to provide adults with If'\. formal secobdary education, " ~~
I, 0

or an alternative in tIle Her~ehel district, it was revealed that adult ni.g;hJanti Saturc,lay (\

classes had been" tried and hackfaiIed disfflally. There were no t0achers for some
, <i,1 - -, ". \';

subjects. The teachers available were irregular itl attendance. " The stqdents had <7

>!
O 0:":-' 'i-j)

transport difficulties in ~etting to the night schooland t!1ere was lack; of safety at the',

venue, Formal secondary" sdlOo1ing. I1Glsbeen, therefore~ the ~r11yoption," Distance
(, .,:

. education W:RSseen as another good option for the adult learvcrs in, the'Cldistrict. ,,' l

/~Iowever, .tim need for sf'Jlf-discipline was stressed.
,-t z' it

//\1

, r
//

c
Ci

)\
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PHASE.:ll:
"-, • iC; 0 _, ., -~

OR~N-ENDED.QUFSTI01'%TNAmE FOR AD~LT LEARNERS,
c

o

o '0 \.\ '\

t}',1

i)

Fifty ~d~!lt students, were asker] to tell wny they could not ,complete Gtandard ten at ~he

Ji
"

('~, o ,~0.... " ",. ,I

age of 18 years. Allthe studentso(1)~O%)returned the'ir response$;

Table 9:,
D
Sample '~fA,!iult Learners fOI~Open~Ended QuestiOll;J;lai~e 0

,_ I, ,;'_ 0' ~::'.) '.' ,~,
I) _"_v ~.~ .•..~_>~••~ __ ~_~_~~~~_ ••<:#! ::::::=~==~=====;'l

CJ ,v"T~:)TAt ' ",¥ ell c

I~-"""';""""':'--.""""'~''''''-''--''-'~'''''''''';=---'---'I)

~='=()~:~,,~.,.=,='==2=3====~~~=====~=~~~~t,~=,='~\(J~ ) I~
(.I o

, c~"" ~"" "J c _ " "D" ~~ ':.-~ _, (_" (!

The five main(\reasoniob~Sld. from the responses";))\) the('ope;n~ended:questionnaite,
('~" . I' " (I , l\ ~~ _ 0 '~r .\.,,;1 !. "Q_.:;~';( i) v":J . ;."\\

- sho\ved" that, !TIpst of tile acl'ult students (70 %) left school iloconfpietecll~lle\Ho par~pf~'?', "
. " li-'

'"

'5027

inabilit;{}~~\bllY school materials and to pay fees. The majority of the wom~r) ,{6e.i5%)
, ;~

, 'D' ":) C

droppeo out dlleto"teen,age pregvancy~ Another major factor whicn stQPp~d some of
c « :: , , :,',," " ,.," "\"" ", , " =, ~:o '

thy wom,7n §:(l[);. -;ring to schoo~~was that the].!'working parent;; left smaH?[;:Cfdlp,ren at" ,:t
) . '.' \ G " • .:-'

home in thei't~k\re so tlcy had to play the role of mother. Most of the men (65.~~%) /c
\-~"\ :: .,,' -:.. - c. i) () o " \)' c

said}hat,'on bompl'eting standard 7, there were no senior"se(~pneal'y school§ n~?Uwhire
.-< G o '-' L' Q" {/, -., c-

, they were living so they had to look for e~1Plqyment "elsewhere. ,. Eh(ven Inen "and

o

fj

o

(.~

, .
thirteen women (48 %) stoJ;>pedat standard 8 because they had .a chance to be' trained <1

'! - -., ".' ,>, ':-;

as teachers and nurses.

1\
1\

o Ii
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MtJ[;TIPLE Cfl(,a~ dti'I?ST~01'lN~JR]:FOR _ADtLll£

STUDENTS

,I

SECTION A!"

. Ii'
I!

)",

1'0 gain an. understandi~g of tId;, socio~economic sitUJiiion of the adult students,
/y. .')

researcher prcbed for information about interpersonal relationships, for example«1h'~ _
>~::::::~~::,;:

, ~
extent to which ..t:heresportdents had contact with theirIarnilies. Questions to determine

the adult students'. perception of life' circ.;;mstances included rating i sc~r~s which
: ', II .,.., \:_

measured r,lle extent qf poverty 1.)1' family income. Of the 800 questionnm,res

distributed, .'679 usable re,;pon~es were. returned.

Outorthe namplea,r67~~t;tlden~&~i,4l.3%(~s against 58.6%) were ;118.10students, pI

(25.1 %) were married whilst 32 (4.7%) were divorced. The whole samplc\vt(s"in the

potentially.economic working cate.goryof between 21 and 45 years. The age, profile
. .1 • . .. .. . .

of the adult learners indicates a need for edncatiorrand training facilities that will meet

the aspirations of an 'improved quaJ~yaf life. Though only 25.1% were married, 57%

of the,adult students hadchildren sCH11gofwhom,were attendirtg schecl, In fact, some

of the adult students were in the same classes as their children.
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AGE GROUP

~~
MALE

FEMALE, "

S3.l11p1(\ ,(73%)
II '

(\

The fln diggs showed that t~,d mothers pf almost three quarters, of

were tespol1,sible for their edusatton. As many as 68% had illiterate- ll1oth~Js)
"" C', " ".. ' , , ! e

iidecr,~asing to 16% amonsst those witl/betweeq standard three and ten quali~l~a~bf'lS.

Only one student had a mother who was attendinfj a1ll1iversity.

" , ,,'~, ~>II/)
As regards,the type of work the mothers did~a large grO'upof th~adtllt students (~14%)

",',' U I!, u
had mothers who I,lworked in unskiUed jcbs 01' else as full~,timehousewives .. Thi~ Iltudy

" ,Ii '.' t'; •• ,',' .' , c ,,''i' .' " ',',I
.found that the e~!llcatiol1al level and ocgupational status of the respondents~:Jf1fthers

influenced their own educational attainments. However, the mlg\ant labo~lrsysteJ also
. ',' It •

influenced the edvcational attainmen, of the respondents, \\ "
Ii .) \\1\

\1 •
\\
H
i,l

1\
\1,
"

o
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Domici~f Pat'{mts
<)

:-';.'}

lJ r;~
The analysis, of the. data indicated C'th~tt 28 % of th~~adult learners stayed with their

I' c ~~' -;, . o

married parents whi1~ 72 % staye¢(jwitll single parents or stayed alone (some adult
'-2- • ,,- _, 'J ,> !j ..1-='1' j' , a

learners ?ented rooms near tl1eir sahools), This made sehool atten~ance irregular,
\\ II .

"because some' had to look after children while parents were away.~ This eventually

forced them .<toilleave ,school pr(imaturely.

., (1 11\\ "
I'

1 ,l)

I
Domicile, of Parents

-B-ot-h'p-a-re-nts at-'~-ome ' ~==:=:::;::;:==-=-=-~r====:::::;::::;1'9:;:;:O::;:;' =r==:=~:;~8 %,' ",II
i 1\

'-+---"'--" ---Z-S......1-·r-..........--4
i37

%---r·

~~j7 ' :35%=1
II < ' J~==,=======,=~,=,;=..=. ==.~,=~=,=~r==~~--~------'

'. '. . . '.' , ,." .. II ' ,. 'For the ~ajorit~ of pa:ents or' ~o~h;tbiting couples" the part,ters were away elsewhere,

All explanation:,of a spouse's d;mici1e elsewh~re may be lil~ked to the l11£gtalltl~bour
jf

(j , "

A 1.)111&leparent at.home

';Neither parents at home

situation. Ii
II

Ii
:1
i\
I'
"·1

.' \1
, ~

It was discovered th~t most ofthc,adtllt students did V~rYli~~le learning at home. One
(; (,':::. ". __ Ii.. , ", o ,_', -c

may, therefore, conclude, that living in a large-household' cd\llid be-related to the level
," ,. ., I;' '.", -"c_ ,")

of education that the ros~pndellt would ~,Wl,Ll:.·Only ~2%'(;~rth~>adult~,stU~I~fitS5;;V;1:r~\\
living in hou§ehold~ containing six ~f fe~ver p~ople, Wh\\le 34% were livi,~ in

'_i /:~ G

households with seven to n1ne peoplc'andtJ24% fn hOtlsehold~\kith ten or mor« peo~e.
90·· II

"!i

Size of Househol~l
ji ,,'

"0

()
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"Family :J[ncom~
c:

o (;:..

'Thl:ftotaI m0ltthly\\incOIne that all members of eh(;lfhotlsehold earns is shown i~JTable
, " 0', ", ')

:, 12; Howev~t} there is a considerable m[~ber offamilies that (~ppar~nHy haye il~

, regular source of~ncome. There are even families l:vh~re'irwas stated that no one was
n (~ ~

employed. It may be assl1m~dthatso.me informal source of income 'was not 4eelared
"in the questionnaire. In general ,the family inQ'Qmesaxe low, In many cases a total

.--\'-, ,,;? ,
monthly f~mily incmm~was up to R25() an4) that 60% or more of,th~, 679 respondentso ,.

" had a total monthly family income of PASO or less,
'.' ' 0:)

o

f?

Table 12: Percentage G~,fanlilies whose total month.I:\"income from all sources
, ,>. ...,r

(..'

falls" into selected categories
I)

\ \

-- -",_..

" o c INIL " UP TO R251 to :~,UP"TO ,;R451 TO OVER
'"

c ..
u " j

,

INCOME -:) R250 R450 R450 R1DaO RlIOOO
6" " , o, - /,1t --...............

20 ~5 '" " 25 60 15 '" L' (,':'5"
d

jr~"
c'

", - I, l-::.,____=
"

~
c \ - -,.,),

r

II ;;

1 \)

(, " _.,

About eIght perCl!l¥t of the population in,Herscl1el receive-a pellsion. The ~~~nthlypay

i~ a90tlt R3qO, The p.ftYments ~l'e made, every pther nlOnlh. Pensions play a very
. 0 »

rmpQrtant rol"!,in pt<oviding ilJCOl~efot the people, ' "
.,_' " _',"' _ 1 •

I;: \\
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The finditi~~$~Q.;)edthat most ?1the ~d\llt Sl,,~enl~(51%) IiadopasJbil startd~< nine,
Q . .' . D

They were therefore aiming at completing stanqard ten .•.'The second larger gl?OUp(2W~~)
(\

was at standaid nine. The picture thai emerged •therefore is that mos{M.the adult'
G . .. t! )

learners were admitted into the upper clas§es (standard'n~ne and ten) to stl,ld~-t'or t{vo

,years before writing the school final examination, Iris Mrilcing to note that 1110re that}
011 . " . .. ';' ,
~J, > ,_," ,_, . _,', ",,_' qi

l

,,:_' " ",r)

half (58 %) .of the respondents had repeated at least one year of school before. Among

tho$~ who t~dreturned, 46 % l1a.dstayed away.from school for more than eight years.

A~ked 'Mhy they\~'Hec7ded to come back to 5C0901 even though SOl)1(,; of the'm were

employ~'!dwith~ut thp, standard ten c('..~tificate~ their: &enera1 respbnse rev~aled thaUl!e {J

standarp ten qtlalificatio~Lwas regarded as a very important qualification among those

who did not possess Qn~\

(")

rrbe researcher. explored .whether Otnot the re~pol1dents were· in paid employment and

the type of work they were doing i'n relation- to their h;~el of education, 'I'he 'most

striking feattrre t;f>.garding employment was the large number or the i;ldultsttldeot~whq

were unemployed during the .period they were not ilJ school. Only (27%) of (\11
',,' ". . .' . \) {j ,: ,

'. . .. :,' . ,'.', .;' ," __ ',. '.:.' " _,:,,:- ,: _.;-,(i

tespo!ldents,:~\f,ere in regular full:,titpe employment. .In addition, 26.1 % of the ~emal~,

students descdbecl themsel~cs as' being 11otlsewives," Another strikin~· 'finding is the

difference in ('thee }:,xoportion of peoplf; •who were llne11lplo~tl in the various a~~
c .••. " . .•.•.. . \(

categories. Amongst respond~l'ts aged 21' years to 24 years, the vast tl't~~ri(~ (81 %')
!

f/
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\ "

, ,
, cO

1.? I.

\'J were unemployed, deqreasing steadily to'49 % amongst those aged"between 30 years to
'.1 " ,_-,' ,I C C ,

3~. ye~trsand ¥utther 31 % amongst those aged bet~een ()35 ye~Lnito. 43 ye~rs. '

"The feseqtcher, concludes that education tosome extent; enables people to "find gainful

employment, burin ti1epresent harsh economic sltuation it cannot always help~ Antbng
\., • (I , ;,' • ~, ',', Q ' (c

those who .were empl~yed before returning to school almost four-fifth (80%) \','~r~
working in blue collar ocqupations. The higher the level of education, the greater the
\;,\ ,,' , {. ,~'.; 0' ,; -'-.. " , ';;,

level of skill required for the job and the liJore likely the respondeni was to,. have. a
I) " ~ ('

whIte collar job or $emi~pfofessiona1 occupation. HOwever;' since Jhe respondents di'd
\) ncR possess standard1en certificate, they were in unskilled job's.

o
" /J
'EXPERIENCES ATSCHooi/

~, -., -~
« c:::.'

In this section, the resE(,~rcherexamined the adult students' opinions of tIle qmt1it;yof
/('/" n -. .' ,:;: 0

'I ." .," '

edlJcat~onAhelr r~c~iv.e\d,namely .how. good '{skilled) and helpful t,Jley ,thQugllt their
.. . '!L ,,' . '" '" .
"<>. f \"" " '

teachers were \c\i:li:l\ow effectivr,~hemethods, of tedching were, The resear.zher also
ii! L) , ," .>

examined m~gp.tlvd experienc~s /olltside th~ cl~sstoom and their impact on the "

"o

I,)

respondents' education., '

\. ' 1\

Tf I$e experiences may hav~ relevance on thec,way in WhicK srrcondaiy educati~p {or "
, "', " ~ (.1 ',_/

;dl'lh ;hpt,ll, \);, appr?ache~J, :7 §

"\~.\ o

Ii

" ~3 ""



.; (\

The. adult stt1dents were asked "to indicate the extent to which they agreed· or disagreed

witl\,a series of Z8 statements. on a three point sc~'tle. Generally I 33~t (81.9 %" of tHe
,c~" ,(; () r:,::

sampre) resp(jha~riis felt t~eir teacners were sympathetic~and were most wiIIing to help

them' pass thefr ~xaminations. Howe~~er;28:7,ad~1tstudents (69.3%) 2/isheqthey, Were
o

given more school work to do at home. Ad~lt students had a strong belief that
j.) , H - :; ~. ., --') ~

;) ,

o

secondary sr.:hool eduC'1,tlon was, preparing them for their future, 93,5 % said their

teachers allowed them to ask ques~!oJ:lsin class and.were happy about their progress at
,~\ (, "

school. 54.3 % said they were to be blari'led should tbeyfail their final examination.
0" ;:_ , _ ." l\

.: Out of 394 adult students (96 % of sample who responded to this question) I 55.4 % "
~" - ::) ,

., ~\ expressed" cordial relatipnships .with SC!lPOJ mates, but 30 % said they often felt uneasy
. .~, ~ .. ,~. "\)

about their age in class,
f)

" ,
, 0 ~'

It is interesting to. nate th.J, in general, the adult students ~ere loyal to their teachers
,(/ , '"

o

"
and ~o their schools. Th . schoel exp~riences were less likely to. be tr?,umatic than

. objective reality, as measured for example by size of-class, would suggest, The level
.r: \'

t)

of school ~talnment to~ was not Significantly related to-the respondents" opinions ·of

teaching and teachers.
/I

\\

I' ,~
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SCHOOL NO. OF " NO •. , EXEMp- %
(J)

CANDIDATE$' PASSED TIONS PAS,S
"

I, _, __'I-

BLIKANA 177 5 115 32~40 ('Ci
(}

"
JONAS GODUKA

l~ASAKA:NE 83" 41 c: 7 042 49;39
"\ '\\ "

I ~"'!fOlYlAKULU
u

88 62 9 26 70.45

NZOMHLE 10 4 :) <'J 6 40
D

NKULULEKO 58 12- o 46 20t6
,:;:;:: , '>.

.. ,

NYATHELA Q

I)

StERKSPRUrr ..108" 36 3 6,1

ST. THERESA 60 41 19 18 7ql·

TLOK\yENG 24 13 4 , 7 54;16.
e)

TOTAL 608 265 47 321 43.58
.. c

~.,...._.. - ,~___;_~-

(';

c) <;..:~)

11_1', ""

Table 13: "Standard Ten Examination Results of Aqult Students in Senior

Secondary Schools in "Herschel ,,;1992
, ". =

(The percentage pass fo~senior ,secorid~ry ~chooJs in the Herscl}cl district in 1992 waso
I.'_·~ 'I r \) ,':- ,-

54.7~):'

" <,;,"

~"lhere 111aybe at least three explana~ions for these aIlswers, (In the fiJst place, theories,
,-' " ", '.\ _, ~,~) \)

in psychology that enl~hasise that p~;rcel!tionsare l\'Jt only'int1tlt:nced by the reality of
" ~

,a ,situation, but also bv beliefs, c~faltles'and Ilh..~...)s may 'be. relevant here. Central C
'. '<1:" .,

II \~

beliefs concern oneself. TI1t~, if individutlls in a g~oup have a low self-h11aj5e and



If

" (j c·", "
,~_- ,," " _', - I. r ~ ,,,,,'-;;

believe t!lat negative stereotypes abotIt their group apply, to themselves as i.ndividuals
~. il

or if tpey fer;!l powerless, they' are far I~ore likely to accept t!ieir life .clrcumstences

without question, compar~cl"to those who feeJ powerftrl an~ 1l'l'Control" of their 'o'wn

Jives; those who, in other words, .are able to 'questiOl'l and challenge.,

o

Q (}

Another explanatit:m is that people who lack comparative standards are unlikely to be

able to evaluate their awn ex.perience agailnstti10se of others~ what we know and that
, ~

with which we are.fartriliar. seems right for us. A third explanation is that life outside
, -,EI

'" II •

;ichool is far bar,Sher thanOschoallife. In viewGof the 11ighdegree of unemployttientthat<
,,', ,\ ~ {/-...-'" "

,affected d~'t~~ll,~)t1dcritsW'i,. in view of the type' 01\ '~h~ they held, it was lil<ely tPat
1-\ • _ < t./' " o . \' _f ) / ,: '-," '" 'oj

" tlteir perceptions abou~.their teachers were influenced.by specific situations.
"I

c.

If any ot~the e;<planatlotls is truel, the implication here for adult secondary education is
II .-~

that developluent of critiya1 thil~bg 'and errlpo:wermel1t go together ..
c c.' I . -, 1

, H,

.' ii', '
I' " _' _ _ _.'\ '_ ,) I -». ,! -i • \\

Of the 395 adult students (96% of the saJ1'cple)who responded to this que~,tion, 277
,)

(65%) took part in extra-mural activities and playeq in varlous schoo'l teams. But 118
<c .'J' C

(28.5 %) said they cQuJd not ,fl1ix well with the young ones "during gam(~s and so left the
. " "'.'.~ ~ ;~

campus when it was time fOJ recreational aSlivities.
,i '-:-' o "

(_\ \-;: ::":::;:~-.~

288 respondents (69.6%) felt that frequent class Qoycotts, too n~tlchcsing)1ngand games ,

interfered with their work at school. ':: " ,:.1

s 96
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I
r.

c .\ / \\ ,";:iC'l

c. "

Mode of!l'rans~t.lp and from Sch.gill
-';"

Q

d'
D

Out 9£ the sample of 412 wh'o indicated the typy of transport th~y used fat classes; ,14%
1-, i.'

said Jhey walked between, fifteen and thirty'minutes every morning"to school. Th~rest
\\ 0 . " .,- .

rwent to.school by taxi. dt\bO,llt two per' cent of respondents ~aJd they were board~rs an?
1I

ti:;erefore. did not need t(lltrave1. {The high schools are situated about 15 to 25Jcn1 away
, '0

::..')

fnJ}m some''bn:he students), ,\ c

\1 '

"When asked ..whether 'respondents would like to be ..classed according,to "age, 162
• " ~-.:)o

(39.,1 %) (as against J82, 44.2 %) resPQnd~d affirmatively. The 44.~% ~xplaine{f that [.l
o '

mixing with the younger students, \vas a ~pod practice beCa1.1Se, it gave them a healthy
) 0

,I)

Q c i)

competition and urgeCl them to prepare '~"ieUbefore coming to school, anti ~nce some
o

:\ -;

of them had stayed away for'n'lo1;g perio.zl, mixing with the young.er ones eiiabled them
( ",'

to learn, seek help and share 'experiences.

ii

p "'\

Regarding fUnding of stm.Hcs, almost 65 % of the respondents said their parents were
i)

responsibl~ for: Jheir education; while a third (34%) said Idley used their personal

, l l"/?s,avings. ~duit edtlC,.atlon a.r~tllisJ,ointJntime, tlleret'o,r e, relies solely on fan1i1,~support\

structures or on .thein4ividuals fOl~.its financing. (\, c ·ll. ~
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o

o

'" \") r'?

lWhnt Sacriflc~s'Did ·X~u.MakeiiAn&"Whatvv..m:e Your Asplrati~?
o _ -' '-', .c c. 0

o '

Nearly all the' adult s~udents considered" that ~thby had $,acrificed activities of their
C' "

," ", \ j, ~ d' \,

pleasures - wages) family responsibility,' reoreaticnal activities) etc -~nd that their

par~nts had made consiaer61b1e sacrifices to keep .them at s,chaoli'n the hope tGd: t~ey
"c _ _ "~ ~

co might obtain a better qualification for betrer jobs b~cfitIse, the ean1i~gs of ev~ry family

member are insurance Jor the whole fam.ily.
. ,;}

0"

o • 0
c

o

IN-DEPTH INDIVIDUAL 1NTERVIEWS '
(l'

I) U

';. <;)

- () c ." \\ u J'. '. "

The supecyiSDl' of the researcher participated in ,the individual and group-int~rviewing

"
process. The besearCher:'be,fore the interViewj in~ro~~c~d the S~\perVisl~~nd ~headult

s~uc1ents to pne another. The students were,~t~~n briefed about the ~ilrpO$e of the.

, intervIew, ar@'1:1,number of issues were'raised ..i-n an easy conversational style. A
(, .r=. _ - (j " ~

friendly atn:iosphere was rnaintffiricd throughout, The folK_}J18g are two 01' the ten in- .2

depth intervlews conducted.

~"

:En~8T 'INTERVIEW
(J

-. ,I

Prof: How old are you?

Methuse: I am thirty-six years old.

Prof:
,.

How long did you stay away from school before going back to school?

Methuse: I finished school'-jn 1978, so I think it is tthOUi fifteen vears.. ,_ ~

Prof: Why did you decide to go backto school afte.rr'.$U~1i~
o "f: _~\:,

9B



(,' :rvretlouse:

0 Prof:
/'(

"Methuse:

Prof: '

Methuse;

~, Prof:
0

Methure:'

Prof:

Methuse:

Prof:

o

Methuse:
"

prof:

Methuse:

Prof:

\:!1'vletl1use:

Prof:

Methuse:

n o

I ~idn 't pass standard ten.

Wh~t;'clid you 'do durin~ the fifteen years?~ . .o

o

o

o
\J

o

I was wdrking in Mlarnla.hospital, as an a~istant nurse. ' dl
o ' 0

D Who Iocks after vou at schQol now? .~;:.;:;.::>,
" v '\f'\ " ,) ~ '1J 0

~L)~y my own fees anft b1lYmy own Books anq unifdrnL "c,
, t) t. ,

How do yotl get money fo~alI these?
,].,(;!

I saved money in the bank when I \\lIas working_ as a. nurs~~,
, ,j ,:.: I. II'~ -.../,-:;7} '\,)

How much were you earning,']
o

a
o {l

"\)0'
v()

o {>

"."']

I was paid,.R80n every rnonth~'
'~ 0 '.' • . ' rr:;:::::: . ' _ .c. ,,_;. . .' ,," .I,.';l

cl\part trom your teaghers do ,~Oll~et any pther sour~e of help in. ym~r~.c.
n " '. \ ( ','. I';' <, ~;_."

. ") \) • ().;:) o i:» lJ':
studies?

(f

I som~ti;;es ljstefi to educational radio!brq)rl~~§t
,--:' \I I; --.:,_~

,:;_, i\

j)o YOH tape the )essons?

() ,':)

~ 'I U ! ~

No, I ~on 't, I Us'ten ONly_" but schocl lessons are better than the radio"
'\\}
broa9cast.

Why? ~i'

':~'\i::-"'~ . .,7 '

Sometimes I don"'t heap well and also I,lcan't ask. qW!l'Stions if I don' 't
, .- '.'" . ,., 1'--.

'1\""\

understand.

After classes, what do you do at hame?

r work, then sometimes study in the evening.

Prof: What type of ligh~ p'O you use? "

Methuse:

Prof:

Methuse:

I use' candles,

How long do you study iIUM evening?

,Ican'ttell, but $ometimesJ,slGep at about 9pm. ~

9~,

/1

I';

1:'"

c.

~)(;\

n
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\

o 0

Methuse: "About 4.30 ant;~1.l1dprep'are for SC110e-f. ~',
(' {} " ,-;,,0 c-,"- .:,,,nr;i.i l~j ~ _~'_, (!:/~

Plof: HQ.\Vfffr f~:jours"chool ,~[ornyourhome?o' L\'o ,!;~
'~I ~'. '~' Cf" - ,J '<\ _,,','_',,_ -.

,,"Methuse:" cFroIJl nlly hoHl~,to school ~:,ab?Jlt tJY~,tyJEigrlt*~l"':i't
(1 ,~,,,j.l (? .'4'.,. '}.' ,,/~ -. ;(i ""'r

J. , _: f _ .\ ;~' ,'_--' -U·'~:";:~···t~.',.,'>-~,9<' \f IF,'''-'' ~I'':)
rented a: small room 11,0,<1r'the schQrN. 'rj',~, . (/ -If'" .!

J, r. . ),,'N -fro (
'.. '-. . "I\, II ,II "

What do you ,do 1ltldng ,hdhdays? .~}t \ (.)o
v ,;... ~.;,.,.,

M¢thuse~.' Q l"do some gardeningj IpIant 'some vegetables~c
',5 _, .'

"

ii

,\

Prof:' D"

Prof:

,Methuse:
o (~

Pro(;

),1t

'I) .'

o oo
o

\?ghen do you w~ke up in the l:norning ?" '.'0
\/0 G" . .Ii'

/)

';:"',",.ti
() p

/'}';

(J ,.

oi)

". [\. . ' ..
, Do yt:juttend special classes1 :,.

.J . o '. C .. " <'" . ' ":' I:;
No, I am not interested. I feeD need some rest.

i, .:"<; (-:

o

Q Q
Meth~lse:';", lath qpiet at sehool so I'don't get problems with people at sehool: 'The'

\'_:',",

I!,

Pro:F:;~~

1\

Prof:

Methuse:

()

oMy PFoblef,':)is the new' syllabus., it is diftlcl,lIt.
{,,~,! \.) -

Would you h,9"veliked it if all adults Ofll~~'Urage w,ereQ~hJ~!LIa:separate':'; "
h "

school? ~

N6~ I like to 6e,~n'>tey/~cfi60i. It 'is gqod becal~se,I 'c~ni~eteC!wi~h11ie
(!

r.

.: young~;c i~r~~nts who are brighter<and it mak9s me learn harq, " '
;'! U Ij " , ) 'c' .) (I

Wlfat would, you liKe to. do if you pass tM s year?

To be trained as a nutty or ~:,teacher. n "

Thank you.

',I'

i\
l!
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',,'Question:

~'bestion!

Masi~a:

Questitm:
"

Masiza:

()

Qitestion:

Masiza:

Question:

Qt~estion:

Masiza:

Masiztt:

I '\lestion:

'" " \

Bow old are you?

I am forty.,three years old.
Q

o
()

Standatd 8.

Wh: could YOll not continue to standard ten'}

I lost my i;~lther.when I ~as at standard eight. 'Atl'th'af time

brother and a sister who were also in school; Being the ~ldest child in

the fami1y,~I was suppos~d· to be responsible for tl{em. I had to stop to'
\'

find a job in order to ful~l the fumily responsibitity,

What kind ofjoh,clld.you get?

twas trained as a teacher at Bensonvale TrarnlngSc}1pol., "

ex-

When was that?

In 1974.

Were you able to help your family after the training?

Ye~;they all completed standard ten)tncl,had'adl11ission into tl~e training

college. Thr)y are both trained teachers now,

Who looks after you at school?

My wife is a graduate nurse at MpiHsweniIiospit'\1i she graduated from

UNISA last year. Apart from her salary l 1 sell sheep to get some good

income.

I buy ,them from Lf\dy Gt~yand re.taiI at Sterksp~tlit.

101



Question:

Masiza:

Questign:

Masiz;;l;

Qu(lon:

Masiza; ,,

\\ ." • . ,.' . . ." CS .
Whrn did you start this business?

\.
II
\). "

\ About fifteen years ago.
\' -,.\;" .: .... \ <,C.,. .)

'How do y~u1i1<ebtiying and selling shee~1
o

. !think it is a vet)' good business, I have been abl~, from the proceeds,

"to bu(ia this house (a rour~bed'roomeg tile'roofed hotlse, ~\boys,1quarters
':':.-);

(;·Y i'" " .". " :"'1: ". __ ",'. _ ". ,', . . ',' ". "', . - ,'" , .' .",' ,0

"which houses two house It'luids. There are two}vater tanks.! a backyard
~ .,,'0

pig~etY and a.kraa! in Which there were about ten ~ows, In the yard Was

,~beatltiful vegetable gardelh.

How.do yot! conveYlhe sheep fo'St~rkspr.uit?',

I 'do thaton Saturdays and sometrtnes after school" hours. I have rio
o

,""d
", . "II.. _ ',,' .;

problem with transport beeause, I l1ave this Nissan van I use, I am
I)~

.,
\\''\ planning, to buy.a second yan next month ..,
\\
Qtlestiom ,." This looks like a fulHim(;'t,!i'tlsiness. Does it not disturb your studies as c

\ -:;:1

Masiza:,

Question:

Masiza:

Question:

Masiza:

Question;

a student?

Not so .muclt; I lnlve employed two' labpurers, who take charge when r

go to school.

How long do you. study in the evenh~g?

After supper, l1PtTnally at 7pm, I study with my diiiighter till about lOpm

when she leaves to bed. I stay on.ti11 Itt~outjlpmbeforeJ go to bed

also ..

How old is your daughter?

She is n.neteen and also in standard ten in TloJ(weng Senior Seconthtry

School.

Why did you attend 'the same school with her?
,',J
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Qu~tion:

f •...•Masiza: "

Question:

Masiza:

({nestion:

Masiza:

Question:
"

Masiza:

Question:

Masiza: 'J

() ()
1'\

oh! no, no) no. uo
I?

I, •• /,~" .' ~.' '. "

Frd»n Tinb~nl~ to M~hI.()makuhl Seconda~y;(3c~'QO~,i~a,~out ~wenty~thtee

kms, (,How do qOti .get tp sclt'cOol'every morning?
',\. .. . ,,' '. u r-

I lise the van. 1 drop lJ1Ywife at the hospltal before I con~inlle to ".
(~1

\ _ ,_ _, _ _C::-~J,-<,

;classes, b1tt my daught~r commutes by taxI.
.' '\ c.;"

, Apart froni' lessons YOll receiVeats cl10 01" do y~u>get other sources of

"a

V No. o
u '

\VIlOadvised you'to .go back tp school to compl,et~·&,tandard tel?

(/

Q - /--,

I becai.ne very eoncerned when'"'my wife registered for her degree 'Mith::" \', () , - ,',\

(I, rr II

UNlSA. Sir~IYthe department ,keeps on .a~vjsing teache;" wh~

haven't got th6~tandal'd ten certificate to go back to school, so Iapplied, _~ , - ' . -, ;:, -, ',I ) ,

fOl' a'stucly !~ave which was granted.
c 11

How does your wife feel about your presence i~ the high selioo] ~t your

age'?
\.

At first she didn't like it, she seemed shy but, soon she overcame her

nervotlsn~ss,'and encouraged me to learn. 1:n fact, she sometimes helps
j.l

me in compositiClR writing, She has really been a source of inspiration

to me.
,'j

How do you feel at schoel among the ~enagers and reachs. Q
, ", _\1 0

Some of th~ teachers were I~.{frifmdswith who1ll1l attem:l~(J teachers'
1,'("'\

meetings when I was teaphaQJ.!;. They are Vel\),,: sympathetig and are
\! \)

always ready to help me, On 'the other hand some of the pupl!s are"
'.

(J

naughty and call me and the other\')ver.-aged sttldents 'madala', meaning

.103



" ,o.c_-_" ..

r;; .,

o

o
'" I)'

gId man. I don'tmind stich things~; I tum.them into Jokes and get on
o. I', r ' • .0 1',:':

learning. Really, there are two girls.J taught in the primary s~hooI in
(/ 0;'. -, ,j

rl - g ,
(1,

On the whole, they are friendly.
(; (l - :, c

my class.
.JQl.lcstwu:

"\ 0

Woulg y61~~llavewished to l1ft'vea/)separ~\tesecondary scIiool which ",ill
". '/ " \'i "P,," \ ",' <':" "'\

be Tar people-of yo~Jt· age alone ~,adult,se~ondary school?
c, , . " '\\ n " 'c, c; : \ , ' , ' " .'" 0

OVery much'l Titere are 111anyadults of my a\~ewho want to go to i~hool
", t:,\", ~' " "\

btlt,,,tll~Y Jl.l'eShY\~ mix '~vitl1these nm~&l}tycili~ren. The l1e\\I syn~?u~
',' ,t, (> ~ c ~( ..

i~~~l,So,a big problel\:\) :; " \ «> q ~l

What have YOLt plannepJo do with your,.pertifjcat&~~fyo~ipass? ~; , (]'
, .' \_~ \.,J , 1_\. , 0 '_ ,__., -. \~\ )r 0

o Iwant to be a,,graduate like my wife." (.\ '\ '\ .(
\ I",
I"
\x

'~,

\\
\\

\,
iJ

o 0 .'

Masi~a:

Question:

Masiza:

Question: Good luck.

MasiZa: Thank'you very InLch.
o

'i\
II

o
, ()

Some important issues that emerge front':ihe i9tervfe~s arc;

i)
H

SacrifiCe: j
o '" Ii

The "adu'it learners were sacril1cing their wages, busincQ,s a,.ndother comfOrts an ~", II
1 , c, , ,', , _ _" ","(' ._~{ '~I:-,lj

return for educatiOlii. In spite of thl;\ long. distance they travel to school, 'laCk'Qt::> },'
, ,', ~J Ii'"

',i
e

• ", //. {,-'

electricity and gOO(~,comnn)flicatiolJ) tl~~y wen~ d'etermingd ;.0 study, SOlUl1, o~ I,' "
(I

':), _,(; ',' i"

the adult students hired shacks near their schools in order to make it eas1er to
» 00 \~

r)

(I

f}
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All tM a<lult, studerits expresseg a wish to pasa the stan.dard ten e;,:all1ination~
,;[ n - ----_- -" - a

Their perception ab6'ttt ~Jlecertificate was almost the sarne. They saw it as. a
(,'~ .

". . '. -.:: ..... .' "\\ . .... .' "gateway to professional ;studFes and therefore, an Q~stadc to overcome on) the

way to se,!f fulfilment.

lii)

\
i,

< . /\,

All the ten adult students" interviewed complained about diffic()lty with. the

syllabus being used. People who had' stayed away from soiiool for 111or~~h?n

ten 'years would definitely find it difficult to cope with Iessons-a; sch()oL""This
'.' . ."'. \

probh~mcould be reduced considerably if some lear,nirlg BUPPO;t is given to"\ ;

thern,

In this chapter, the. research~r has reviewed the educational situation of adults who

returned to study in the secondary school after having li~ft schboI before corripleti~g
:.' • " ,", """"... '. I"" it,' . '\)

c
standard tell. The researcher also exerniued the attitude-of the various sec tori" of th~

Herschel population and the adJ,llt stndents specifically towards a school Ieaving or a
,. : \1

matri culatlcn certificate. ()

The findings from tlie-resportses to questionnaires and il1terviews"rand tIm analy.ses of
"

adult learners,' school records indicated that the common aspiration!~d).10ngst the ~dtl1t
, i;

'\ ' . . .'. . '. "learners an~lfor which purpose they .retl.lrn(J;dto school, was to\;ot'tdn a standard ten or
\ ",' ' '<,,' ,;

\

matriculatiorl\certificate f6r either better employment or for further studies.
\ ~ ~

\
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II 0,

'.l~~',~dd~'tipnto teenai~,pregnancy which caused feniale studenf~ to' d;6~ out of school,
':: \\" " ' . '

'~ulcialconstraints, tole Gonflicts, difficur'ty in understanding lessons are important" ,
" c. ,',,' ~':y ,t' '~. \'

:'{' ~ ~) o

reasons why learners do not complete their secondary schooling.'

o

(,. U tV' (l

As rar as f:arriily characteristics are 'concerned, adults 'who returned to stuoy in the
" (J

i) - t'.

, (J /)
secohdary scheols. carne from' families with inadequate" income, extended and

overcrowded cfamilies and the n1'\iorHy did not stay with parents,

Id relation to the respondents' experiences of adult learning in ''the formal secondary
U '. c ','> , ~), .;

school, the most striking factor is the high failure rate. In thiscr~gaTd, the teach;pg "0

.. (\
'.. .' c • " . '11. . .. 'methods used to teach acltllt§ and tlie lack of spe<';Jalised teachers trai,ned to teach ,adults",

s:
lJ

in the secondary schools need t9 be queried. These findings lend weight to the stress

that we' continue to place ~m the need for a differel~t approach to education and different

methods of education for adults and children.
G

(1

('~i

\

However, in spite of the high failure rate, \vhich is, of course, a phenq,menon in all

black schools in South Africa, '60% of the adult stud~Qts reported greater satisf~ction

from the, \l11ixing of ages' at school than th~ more 'adult-only' context of the two

alternatives. Here, phrases such as 'fun. 'new ideas', 'challenging', and so 'bll,:yverc,

l1'!ylltioned to indicate their disapprqval of any suggestion for 'adult-only' classes in the

sc}1001'situation. .Also withlU" this categqry were cited factors sych as great~r teacher \\

availability than at eitrler 1light or Saturd~y school. There was alsoAhe mention of more

opportuoity for disc\lssing work with staff, adult students anc! Ptl~i1s;\
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a ,

Th"is strong supp~rt for a re':entry ~t sGhoollevel, and in' class with t~ie teenage. pupils,
. ,'6)" ca. . " '-<,(1"

brfngs into some doubt the notions"tinderpinning andtagog; which' he1cf that"the adt;lt
~" '"

<: _ nO '_ ",,0: _" _J_, "" " "i) _ ,,-:~.-;,,~, , _ D _' ,",
learner is different from tne young learner, thereby requiring diff~r~ntial curr~CUllll1Jand

;; ,,>.0 (} ',-.) • R \"

" D "

teaching strategies. In' fa'¢t~this:'study [mind that the interactioooofage integration was
. ,," ~:.'~ ,::, ~ ,~o. !) {. ,

held by-almost an Involved> circu!t officets~ prtncipalsr some teachers, adult students
C) 1: \" '?1~ ~,

and pu:?iJs ~ to be one of t1~epdmary b~nefits\'of retm\\ling to school. While most of \,
, ',-\

adult sttld~llts prefeIT~d each other'~ company out of class, the minority (40%) advopate
(; ,)

" \')

'~dultonly' learning f;ontexts.
o i.'c.' .,

o

i..' U

Ii'

') I)

,0 (.

.", .~')

I)

I' "

I)

f':"\)

(I ':)

~ "

oi,
'f!,

,-,

1..:'

(./ r, -'0;:: "
~)

';1

(I

\\

\1

(I
()
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CONCLUSIONS AND D1SCUSS10No
(~\ '

"

o

o 0'

;, .;. ~.-.-;) _ (;;,'-) \...._......-' (j'

The fitlv~ngspf this study indieatea that the milieu factors which precipitated the influx
.' ,

of adults who are in their late twenties and- forties innthe 1I6~sch:e1district into the
- - - - ' ,- '9

fprrnal secondary schools' in ~e{;!ent"ye~i's(from 1989) were socio~econ';';.Hnic. Faced wl11r
d ~

\\ o'

difficultieS" in finding' employment and ~lOW to sllrvive in a hostile wadd With fe}V,

empl~ymen(opportunities; school leavers fOtlrfdjtl1"option was to ~eturri"to' $,choal to
,; " - .~, .: -) i- -,_-<"'" c'" q () {)

complete, their secondary school education wftb the aspiration of gettihg jobs or

, ~ol1tinuipgstddies at' universities, 'technik~ns or colle~es. The adult learners believeB
-.,.; - "

that secondary' schools would t}ry11ance<>theirsocial 'stanis, c o ,

The v~st majority of people if:South AfHea have clelibefatelYobeen given an :,i!1~~ilior

edLlbati~n,ifany at ~l, with the aim of preventing theli1;i~bm reaching their potential.

However, the study Indic2Ited"that the influx oradults into the seqpnd~ry schools was
r)

a hbp~flll sig~ that the country was mOv1ng aWi;}Yfrom apartheid, into an era'of freedom '
j~ \}.; " " -,.

and dljfmocracy, wher~~' in the future, there might be equal opportunities ,ofeducatiotl,
T" ,> ' " \\

and employment f~r all sectors of the pop~l~.tion. These signs of change had rekindL~d '

the culture of leaming amongst the disadva~taged yottth who had no alternative but {Q

return to complete secondary school.
e, ,)

c ,

lThe study indicated also that tJ)e'm~in reason for leaving school before completing
'u .

, standard t~i1 \va~fb~lortage ofi~wn~y. Amongst the female scho~l i~)V~i1:gpoptllatiotl, "

l '. y,

"
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(\

(j

almosta qurutet left ~~hoolas a result of.teenage pregnancy. Other reasons for leaving
c.

, , 0, - '} .-,

school prematurely included lack of secom:Iat:y schools in theQHerschel district, the
,'" " , -'_ " (,

~\ ,r) '!" ,

stru~~~ of Bantu Education which affo;ded ?pportunities for employment as a' nurse,
, ;r r;

"a teacher, ete., before completing standard ten, family' pressure, lack of parental o

o

inte,rest, difficulty in passing and the need to~look a,fter~ol1hger~i6Yfngs.!"
- ;.

o

Reg~ding problems experienced with aduJt studies in schools, it is' rEflevant \p note that
,1\ ' , ,
',' (l'

\'9 ,,...

financial problems. remained impor,tant, o~h,er problems, slIch as difficulty. in
, '. -, ',/1 ' ,

understfinding the l,~,ssons, time constraints and long travelling dIstances to school, were
,~:;-"), .- _I' 1

important issues. The. main'problem, experienced by about nalfthe rl;1'Spondents, was
r.

one of conflicting demands or of role conflict, for example; needing to do hbusehold

chores.

(,

Concerning ram.ny characteristics! the adnlriearners of this study came from families

with inadeqtlate incomes, or fro~n families that were extended, anti, as a result, living'"
~~

in overcrowded conditions, Overcrowding was found t? b~lsignificant not .only, for
II

obvious lack of comfort; ~~~talso for tbe lack of stich (esseiltia.1S as a luiet place to '
, .'" Istudy, The majority did not stay with pp.rents. . \,,\ \1,

Ii
'\

The adult, learners noAetl1eless, had high aspirations. Perhaps among the most
(l

significant, w~r¢ the final students' intense desire to succeed, their willingness to study'

hard and to sacrifiee their wages, salaries, socIal life and othercomforts, so that they
,\' I'

II D

could, with their parents' support and ~acrifices, make contributions to the enhancement

of active participation in a democratic sotiety.
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The researcher's study in.dicated to him the obvious need for 'adult basic education in .
.....' 9 It

the district.\) Also, it some de,fini'te improvement~ were made i~ the Sbcio~ecpl.1omic
c. ~

o o

living conditions in the"s?hOol proviSior\r and in educating p'~rents, there c~uld be litt1~ ,,"
, .. .~,

doubt that a greater :proportion of t\le non-com~le'teI's would r~alise their eoals.
" ~.-

'.' .\i c. (,,;,{ ""i

..

The study reve;;tled"clearly~that the main "aim for tpe influx of the adult-learners into the
\_ ,- "_, i{.,~' . i1" ~ .
o . i\.' .;; . "

secondary schools was the hope that a gen(~al education "\vapId give th~nJ the broad
," r

, based skills that are needed to 9,btain work or tQ further thejr stpdies.,
" "', -"" .. ,

i .'OJ

For adult secondary education, these fhidings may mean that tber~ was an acceptance
_' , .'

Of tbe importance of educati2.1 and the willingness to learn, provided that learning was

made relevant to the needs of the individual. It is vital to emphasise that education for
',_, \ \ "

adults should be based on their needs and aspirations rather than bei~~ based on the.
~)

needs and values of those in position of power. It di~hotJm viewed as a process, .
I

whereby passive recipients absorb knowledge through listening. It is not a process of

"\ ..
prescription. Ins~~'td it is a process of active enquiry; of enriching the experiences\~f

the learner and teacher aJike and of faci1itatin~, critical thinking,
{)

In this study, the researcher has sought to convey an indication of the complex and

dynamic processes whereby in becoming an adult student the individual is integrated

into the qyetail school culture. During this process, the adult student reflects both

similarities with the schobl~aged ptlpn~and differences from them as a result of factors

(J'

of age, experiences and external circumstances. Nonetheless, the study clearly indicates
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that there 'i~,~~)basis ,tor seeing most of .the adult 'S!Uf? as,,"re~~ir1ng(I. different
" ,,," " , "Ie' " " ,,' ,.

'edtl¢atiQn, and even less for stJPpo~tInga perception that they need to be sep~rated ,frorn
~ - " 0 ~

l~)
0"

''-\~~
,C) '\\c;

Furthermore, unde1;'pinning the research is the viewpoint that such .a-retnrn to ~hool
(\ -i) -.)

provides enmncipatory benefits withi~ian overall conceptualization of the outcomes of
\::",:, I) , - , 1.) ~

11 t'

l!fe-long ecitH;;atiqn. Hereo tbe likelihood of technological and social 'change requirfng
- {I

re-ski1lin[r:;'~s an ongoing component would appear to support the contention that
n ' ,l

retdt:ning to edueation in general, and school in particular instances, is also likely to
i~~

conthlue and mote likely to' increase. In turn, it tan be held tbat this provides

economic benefits, not only' in terms of a better quali:t!ed population bpt also in the<,7
C' t :

decrease of dependence on family sttpp~rt,'''as,well as in terms of the increased taxaP;6~

revenue such retraining would provide. '
l\

Basically 1 the study bas argued for an inc:reased ().wareness,;of ~~turning to school as' an

'~!ption, even If not the only one, available for adult students. This awareness needs to
I'

,itend not only to tile adult students but to school staff and policy-makers .: At various
1\

~\oints in this sttldy, and argued el~ewhere in mare detail (Cocklin}\ 1991b1 '1992b;
\~\ c- U "(' " -,

Walther, 1992), it is also pt'ssible toderive a number of general recommendations from

this research of theadul] student eXI1e~iences of returning to school; in partictt!ar~ those

which pertaifi to processes of widening the availa.bility'of,ulis as an optipl1 within the"

gdleral notion of lifelong education.
.;
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Bearing in mind thepdnciplese'f adult educatiol1, the researcher evaluated the educatioti; . - _"~ ,- . .)

o .~
that is presently available for adults at'secondary level i~) the H,erscheLdistrict. What o "

C • cl.'" "

,:,

seemed clear fr?rt;l this evaluation was the dire need ror the i'rn,plementation of the ANC

policy 011 adult secdntlary education in South Africa at"the pr~senf time. Statistics of
, () " "

c
the University of Sou~h Africa' s Bureau fOI;c Market Res~arci~indicate that more tlVm "t~ , ,,::)_':,\ ':'

'"-' . r., , -J ~, ,j

half of South Africa's black and coloured p([)pulatio~lbetween the ages of 15 and 39 are,
, ~,

u .' I_;-;~'.' .'

o potential candidates for education at this level; tIowever) in spite of the large nuinbe(i
U n, '. ,n '__ ,

of people who could benefit} r.di:.\~tsecoJldary educatiol,1 is a neglected area. c) ;;~?
~; 'J}i:'<> );;.!?'

, ,.c","4~'>"';/''> ~
This study recommends strongLy'that an important i~,sue to be addressed, therl;?fore, is

-~, - ,1

the delivery of adult .s~oond~~y education which can (~each as' }Vide an audience as 0
I' (-j (\ (~

:C-c;:;z,,",,,_opossible. It is therefore necessary to examine the ;possibUities that distance education
. " 'I:, . :)

:,-'i_

offers in relation to ~auIt education.

"

In' view of the vast potential audience for agtlIt :Becond~\.r.Y education (the findit~gs ,."
,1 "( )

revealed' that there were amjroxhnately 1400 :'"27% of the senior secondary schoof
,) ,), \.\ -' \~ " -:, C\" c ,"

enrolment ...adults who were admit~ed into the secondit.r7 schools in Herschel in 1993,
Ii.

l l" o
see Appendix E.l)l the only feasible, 6pst-effect~ye way ofreachiryg as many people as

,I

possible is through di.sthnce edaeation. This is a'::long-term programme.

This type of education is defined as IIan etlucctr.ionalprocess in which someone removed

in space and/or tilne from the t'ear;1f31' condilcfs a sign:5jictuy proporti~n of the teaching"

(Peraton, l~n, p.7).Various ways of reaching Iearpers, inchtding auditory and vislItrl
"

means such as television, radio, audio, and viq,eoc~,ssettes .as well as printed materials,

112 r
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o 0

o

o
o

;',ttnd b.pP0"tunittes fpf interaction,. exampJe thrQugh discussion groups ,?Lncipel'son&l
.:.l ('" ~:} ':,:1 ' c, -' .~ -,

! s-r

co~ta~t;~ith t~achers,are, an usedjn this type Of.edtlcatie>:n. ,~:
,~ ,",J c-

C,. ,,!.

u ;,.1': 0

Di~;a~ceed,ucation. hO~leVltJr,.~ay, present c~rtainp,n~~]em~:in\;;Ie~S~hel.The.learners

, ;j(~{~tewWe1y scaltf1fe~ (See Figure ::2) and' are Jiving 1£ a rqJ~tL environment where
'_ ~- \:, " II'~ ." /' l' -.:.; ...r:: '. 0;'.1'

"electricity and 'tel~pl)onl!facmtic~~'are not up.to date, The l~ethods of"r~.achin,g isolated
.' "0 I~ •

people therefore:\sa,n be 'aifficuJtand tlH~feedbacl(pr9ce~ can be long and.arduous,

1\ . '-:,'
\\ c

;'" Ci 0 ,.

1'1Jech~llengel~tll~twill <fuce<distance educatipn planners in the district is to ensure that
,. ." " . .'.' , ,;:_".;,..~" "i.{. " .' .' ,> "::.::.,
distanq~ edtreatio~ i:s 'indeed "'11(Aabl~ a.lterfi~tive to a ,classroo~m ,~ituation'. XNags i~ "

-:::: ,_ __" ,_ ~",~ ("\, _-v , \)~'_" " c.

which to reach vast numbers of people successfully need to 1{;"':found. This can be done "

through preparation of I~aterh~'~and h~~ningof;ecfucators. "rjlanner~ ~ee'dto enS'~ti'ethat f
c-. (_,:",,; 0-1 .... .~ ':- ,'! ("\:t ~" ., i-'

ed~lcational mat~ri~}'s are ea~ "to u~e 'and to ~maers~:~L,_i) th~form~t~811t(~!~}clY'\
. . /' " ~ '(. ~ :. ~\~\ '" c', I. v o

grot!ps~the holding of grg~p disg~.)':libn~:tJ~leeteatio~ of opportunitJJ~S' f0~~~t~.LVidq~1I)
',), " .' . ,I . .'. c 'j "">'h" r

discussions and me Qff~'r~ng 9ftblto~iaIs are important 'Ways ·of ~oi\flgthis}l~i)jl£~.fche1. (
i~: -. \\ ,," C . (_ <~ -' I' //t~t~J c,'

)~ i;:" ~J
'C;:'" 'I, o

Pistanr."!e edtlqat{orl relies heavily 0.1 the learner's iD'wnmotivation to::1ear~) which tr~m
':. ~''':} ','

the research findings is very much there, but the needlor'eneotlragemen,t, for bttlIding
~ _.Y, ',' ,~~- ' G- \':, 1/

self:confidence, 4~'f~iving accurate feedback and fa/support cannot be jgnol'¢Q, 'The '..

success of'distanc.e education ip the, Herschel district wm rest, at least in part, on the
1 "-;:.

efficiency and the effectiveness'~bf the commu,!licatior. cho.nneIs!th::).t ¥Jill be es~b1ished
" '<\,'"

between the learner, the teachet and the administrato~i
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The researcher :recommep:ds thafcHstance education in the Herschel district could start
(' ./

o . .

by firstly establishing ~ resource .centre" to take care 'Of the adult learn@r~-~)whd are
,1\ " {1

/)
?

c, o

currentty admitted into the secondary schools. The resource centre 'should be staffed
" ' " ' " ; \~

with q~la1ified adult educators wllo \~1ilt)(!responsible for planning) at!ministr~tion and
" c-'" '.::::;:_, "

tutorials. The centre will enable stlldent~ to meet tutors in ~orkshops to solve probleJns»
-;-:'. \', ; ~ (!

and to receive cOlJnselling, to \'beet other learners, to use the centre for photocopying,
-""_.-

audio tapes" calculators and dictionaries. There will be handouts to ~lt1gtnent the
<;) ,-~

classroom lessons tooy are receiving from theJ/ various scho()ls.
" (/

II
o

MeanwhIle) the Sopth ,African Council for Higl~~r 'Education (SACHED) has decided'

to tlse,;tl1ew,prk,[~,:\haddone with one of its projects, Turret Correspondence College,
W , ,

to create a." new distance education programme called IIA Secondary Education
"

Curriculum for Adults (ASECA)It . This programme started in July 1994 after ,',
"

~', _, :' , , f.i, '__ __fJ
discussions with ANC, PAG, AZAPO, and COBATU. ,SACRED consulted also more

(]

than 100 organisations at regional level, universities, technikons, schools. colleges,
. 0

'.j ,

trade unions and employers. The Community Agency for Social El1q~liry (CASE) did
II r

a survey for SACHED of overZOOO' learners, The survey showed St\CHED what

adults in South Africa need and want to lear!'}. . the IndepeOa'hnt ~~~~ninatiOrt Bo~rd"

(IEB) will provide A,SECA learners with certificates o~ successful d6mpletion of the

course, Universities, tech~ikons anct"employers will recognise the ASECA certificates

as a: sound qualification.

ILlS the wish of the researcher to regommend strongly that the ASijCA programme will

be a solution to the numerous adult Jearne1rwho are being admitted into the secondary
\ !i '.1

schools in the Herschel district.

114



II
II
/;i/ " ' P.),/ ,~ .: J2I l, ",: -0 ' ; ,0

\ .~, .// .', ') l) C ,,'

.A,~ianOl1tcbmef the returr(bf adult students to education wH! h~ve:'anumber of b~nefits
-: ,;

\\

If ;:-

'.~Il'f'erecit: 0

~~,

o

If ,if .' ;_"\' '.; 'q- ;!; Q

-0 ass'ists in prdgrarnmes of,;re~sk11lingand re-training of'the workforce;
'-:;, -,

assists in ,inco1:lraging sqho61-agepXpupiIs to remain at s~hooI;c
c ::: :') ') (I .~ - :\ I;

I! -
d,.iversifles and extends the rangl of experiences in the c1asSfOQn1;. . .. ~

-c /:' , t! _ <j

develops'fu,fther cCtl1)luunity ~.livolvementand participation in schooling.
I, ',,' ,t L'

D

'.
While the~eare primarily generalized points emerging Jm!n the research condllded, C;

i, " ' -'l
o .

'they do' provide an indication of the implicatibns deriving from .adult stpdents reuimlng
, I: f ' I.

, .
to school. Finally, then; it appears appropriate to' cghc1ude by returning to the pornts

with which this research work \s~;arted. In short, that, despite signifi9ant numbers of
Ii (,. IfF

adul't s,tuderits returning to school, the literature reflecting on their experienc;y remains
,ii

spm:lse.

Lastly, if the recent acceptance that andragpg,g and pedagogs;: are o'l,(erIapping parts of
;'
I

a centinuum.ratber than two mutually exclusive categories j;s to be taken serio1.lsly, then"

this study should he regarded 0,3 a" path:finder for d~re;research, work into the
•• lr'

i/

phe~omenon ofinter"generational eaucatiQn that is emerging ill the l~e.t:schef"/district of
.,(1

the Eastern Cape.
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APPENDIX A.1 Division of Adult Education "" ", , ,

o

(

D

c
o

Reference: "DDR~6/017
l\

Telephone:, 716·5229
716-S230

Date: l s] April 1993
!)

()

lj

, 1/

I
//
)
flII "

1
lIThe researcher is ~nterested in' finding out.jhe milieu fattors and ~heir relation to this !I

steady influx ofadult learners into the se~dhdary schools. The te~earcher is Interested \',{
') I /1also to find! cut whether there is a real"ineed for facilities that may be necessary to l

provi?e a .compl~x adult institutio~ th~t will cater for secondary ,schooling?,co,~1mercial, /'
vocattonat, 'iet~. in th~ Herschel district, " '., l

} '. 'j

Tl;e res~ar~ber Will De :nost gra:cfffj' for,your a~~istance in-this regard., YOllral1s~ers I
Will be helpful and the information provided WIll be for the purpose of research bnly./
In all cases your response will be confidential. ' f '.

tI
"'1/1i

'#
I

/l
Ii

PRINCIPALS' OUE£TIONNAim
Co

"II

DG'''~ .Pril1clpal

Receive hereby the attachM open-enped q1.lest'ionmtires. The purpose of th¢se, i'
questionnaires is to-obtain informatiOn c{)1icerningadult learners who, after a long )
absence frqm the classroom, are re-admitted into secondary schools in theFIersche~\
district of Itranskei. ' ' I, )

IJ

Thank you

i.! '

J\
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APPENDIX A.2.
If

c _
\): _ '-' _ (J _ l! \ (b- _~
Answer the following' questions~,p you may not write more'?.thl\I1Jlalf a page on each
questiorl', As much as pqsllible"be preCise. ' o '

()

(A) I 'b ., a couple of years outside tl~ecl~ssroQin, w~~fin yotlr \bpinion~s
motivated these adult learners (21 years and above; to go back to join 'i~
mainstream of seconda.ry schoo'! edut:alion? 'I

\1

(B)
,--J

Write dqwn Wh)f;YOUthin,k these adults ate late in completing Std. 1(1.
- ~ a

o(/

o ')

(C)
.,

Do yot! think it desjra~le" \@;!e:'(l\?iL{t these a~llit learners into, ,the0 secon,dflry
schools? I Give reasons. f L~ I " I ,I " • ,I

I ' ,,\ C"'" ()
.r-: oo

~, ~~.~l V

II ',' 'I \\ '

II As a principal of some I of these adults, what are the problem you normally I

encounter concerning (a), ability to learn;! (1)) truancy:; (c) ~iscipliIl.e and II

I general behavieur-of these students? ~

(E) What, •in yom: opinion, would be the possible 111CthOdc::ofaccoi11moclti.ti~g".these
adult'teamers? _

(F)
I~

Has the 'ageCregulaff.on governingadlnission of pupils. to c~chooJs outlived its
sign.ificance? -

-_(G} _Do Y.oUsincerely think t!1<),t ,rhen~j s a real need fot' facili ties' to provide adults :
a. formal secondary school' or an ~llternative for nO!l-completers (adult learners)
in the Herschel district of the':Tran~l<ei?

1\ \I ~ iJ,

i,'
/)

\'-.

o

1.17 o

'0

Q

" ,
:,.,1

')'"
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APPENDIX _A.3
()

, If.I)'' _
'\ "
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D
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G

ABPVE 21 YEARS. '0
"0,- - ~.',

D
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. \, t~)
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APPENDIX B.1 Division of Auult Eciu,qation

n
"!j oj

c

I.)

R~ference: DDR/6/017

Telephone}, 71'6-5229
716-5230

\\

"

Date: 1st April,1993

()

000

CONFDJEN'I'IA:L

TEACHEJ[$' QUESTIONNAIRE

'ii
"

f} .'

(.1

Dear Teacher
(r ~1

Receive hereby the ;;attached open-erf&d c questionnaires~J The gurpose of tlr'
questtonnaires is' to obtain inforrnajion concerning adult learners who, after -a long
absence fr,om ~r",e"Classr"oom, 'a,re,re-adtniUed."i,D,to SCC0119al'y'schools in the He,.rSCh~l,','
district df Tran\fl~ei. 0 =:" , ( . ' ", '!"

II o : ," ..

Th~cresearcher~$ ,interestM irrflndh~go1.lt the m:Uie~lf~ctors and theirrelatioll to this, c

steady)nflux Qfh~~Jtlltlearners into the secondary schools. The researcher is interestep "
also to find Otlt whether there is a r@1 need for facilities that,may be necessary to
provide a complex adult institutionthat will-cater for secondary schooling, cqrnmercial,
vocational, etc. in the Herschel district. '

. " .:" _' () , " , _;:; ,(, 11

The. researcher will be most grateful for your assistance in this regard. Your answers-:
will be helpful and ,the information provided \,m be for the purpose of resear~h only; '"
In all cases your response' will be' confidential. -: .

Than~ you Ii
"(:-1

S. ASIAMAH
(WITS 'UNIVERSITY)

11: wil] be very Uluch a~.preciated if this qtl'estion'nnil'G is completed
ancVt'cturned by the end of April. ' ii, c .

I

r;



i "

(D) As a teache; of sODleof these adil1t learners what Lre"sorne of th~ plioblems"you i>
~I - _. ,= " _. '. ~

usually encounter concerning (a), 'discipline; (b) abili,tylo learn; antr(c} tl;le"
general hehaviour of these adult sti.ldent~. ,,' , , ~" ~)

\~, '

(E)
II
//
j'
f(F)

\,j" n

What, ill ~dtW'QpJpt¥n) will an alternati~e method, of~cc~mmodating ii;es;'adL11t
l~~itnetsi, ....,"':.,' .... " " ,.. ,', " '''; , '.

(~~, ',. .,:' ,~ .) ,'I' G .,

(j

\::;

Do you feel that there fs a real need for facilities ~pprovide adults with form~l
secondary schooling or an alternative form of education? ,'.' ,c

(:;(i

'J

1\

I';

')

.' c c;:) '0

" \\

.' j

0

/1:,

,{jl 0

v "c/
\]

12(1' c

,~,

((
\\'-' c',

0- c. \)

(-,

(J

o

I)



/::::::::":::--...(f -~,
Dear SIr .: )\

cs " ," N",. If . _
Rec~!'le. hereby the attached open-ended' questionnctires. . The purpose - of tQese,
questIonnaires is to obtain information concerning adult Lea~ners who, after a long
-absence lifrom the classroom) are re-admitted into secondary schools iTt the" Herschel

'-/, i'l -, 1" - ()

district .of Transkei, '." " " "

The res~archer is interest~~din finding otlt,the milieLda:ctors and their"r~lation to this
steady influx. of adult Iearfi~ersinto the secondary schools. The researcher js interested
also to fiI1d out whet}ler !!there i~,a real l1ee~ rot f.acilities that l~ay be,necessary to
provide a complex adnlt institution that-will ci,fterforsecollc!ary schooling, commercial,
vocational, e!c. iii the Herschel district. _, .,' c' '

Ii

The researcher will be most grateful for YOl~ assi.stance,tn thi~/~gard. Your a11s~ers. \:;~
will be helpful and the iI1formation provided, will ,pe for.the purpose of research only.
In all cases your response ,will he confidentiai. "

1)

o

, ,
Reference: DDR/o/01?

Telephone: . 716~.5229
z C) 716~5230

APPEJ\TDIX· C.l
(~:.=.)

Divisjd'h Of Adult :Education
'J) "

I:;) ~.J

,
Date: 1st April 199;3

()

'.)

Thank you

\)

S. ASIAMAH
(WITS lTN~VERSITY)

N.B. It wHI be very milch apPl'cdnted if tl,\t'is questionnake is cmilplcted
and retm;ned bJy the end of April. ' " . . \,

(f
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)IJ)"

\\

o hOM1\/fONITY ELDERS' QUESTIONNAmrt "

,,' " I' i" ' ., .0 i:' "',i (j "Oc'"" '~ '!

,f\nswer"th.e D,lA1IOWil1g question, s\fiiY',?:~'(inay write ab,o,qt,<fRage,P!1 ,eac,hqtlestion.,,,
ff c '.» 't' ' , ' r u e

AfteJ a ~otlple of years o~tside th~ classroo~, what ,ill your opl~lOn,,, is
moti!bating adults (above 21 years) tq 'go 'back Il~,.join' the malnstream ill
secondary scnooling? '" ' o

,I Q

o

a)

,) -..(,1

,b) In 'ab9ut 3 pages write down \J1e' History of Ec1\lcition of the f,Ierschcx, District
"with parti~ular emph,\~is on ,Hi&hSchool ana A~tl.1tEducation. ' ,

I.) ,'1
0

; ",.') "," , ,,~,!i p "

, Do yo~ tilinl\ there is ~ real n~,'f(ll' faCilities~~oProVid~};,1"al .econdar;
'.) ,~cho~I5pgQr an aIternati\\e foi adul~ l:arners in ~~~,Herschel'diStr1Gt?

1\ j ': '
o ~\ 'i '\ ,

, j'!

pescribe briefly the sOclo-economic ~~lviHes of the 'Herschel district.
,,' · \ c. 1\

[f' ;;, ~ ( " 0" I{
" ',0 "\\ 0 0

Ii,

c)

c)

j)

o

/)

/)

!, \
c

c
;) ~; ,\1
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" "
DiYision ·,Of Adult Edu~tiorfl '

-z • c //

"
o

(J

-:Reference: (:DDR/6/017
cr

Telephone: '716~5229
p 716:'5230

Date; '1st April !993,~= c-
{) - _' ,

.:

)

I?
l.'

STtJDEN1;S;;:?QUE&1?IO'NNAlRE (\) ( ,,",CO ,'(

'.,-, '01" c .\, ",'IjJ
Jj ~ (' II

(_\ _ ~ c \)--;-J:.__ ..-=~

,qear Student / \,
.s:» '~Il "
Receive \~rebY the attacJ ed open-ended qt(estionna:ires, The -g:llrpose of these
'L!uestiontta.ires is t? ,~bJ~in informatio~ ~once:ni~g ~dult .1~rnett ,!"I~oj:after a- long' '"
absence' from .tlie dagSrooJ)l~ are re-aomltted inte secondary schdtlt'S in the,,fIersche1.
district of,rr~nskei. " " I? ",

"

, .

\)

The 'tes,eareher is int~re$~ecl tr, finding out the mHteu factors and their rel~tipn t~ this
st~a~y,mtJ.ux 9f adult learners intothe secondary sl~h:"~ls. The researohens interested
also to find d~t whether there is a real need fOl'i:i'a.dHties that may'be necessary to
provide a complex adult institution thatwill caterfd\r secondary schooling, commercial,
,vocat~onal, etc. in the Herschel district. " Ii s , C

'I~}, ,If (\ '.\- rJ ",

The researcher wiiI be mostgrateful' for your assisl;ance in this regard, YOlII answers
wiIl be helpful apd the infor~atiol'.1 provided will ti.~for the purpose of reseatcn mJ,ly:
In all cases youi' response '1,vi11be confidential. '

,\)1 c

":rThankyotr
b

S. ASIAMAH
(\VIT$ UNIVERSITY)

" \,.
N.B. It win be very lunch appl'~cia.'ted if this questionnaire :is completed'

and returned by the end of Apl'iI.
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II
Ii

o

o

'0

( c

AnsWtw thejollpwing questiensi rty toc,l;epr6'cise.
0'"

('1 (!

/)

SECTION1\:
'.::-,

il

SOCIO-ECONOMICcSTATUS
0,

1. lil"Tame: : ",,:. ;\\', ••• ".; " •• ~.' 0 : •••• , ••• " ;' •••• ti ..7'.•. ': •• '.

2. Sex: Female, \ '_:.?~f ,"," .,.'_.,~.,. t.;.

i;:_;!--5J

fI
\~

c
~., •• ~. " •• ~,".'" ~'*.,19." •• _...... """ <I: .. ? ......... ~;,: <1:";0 ~ .. '.'11"'." •• ~.'" ,.~ ........ I. "_.""'-;"

\
~ ,. , <I _ _ " t, ! lo .'." .. " 'f " " .. " ,. .. ,. " " '. ~ ~.,""-'" •,~

, ~ .. , «'II ...... ~",... " ."j. .. _ I", ,r;, .. ~ " "" .... ~ ., /I. f''' .... 1> ill"" jO: ..• 0,. .... " " "''' ~ Ii- ........ Ie' 1t;~.)O i:J:::;:;_ .. Ii''' .~~~,.. ~ _.

" ...... ~ 1I ~ .... ~~ ... It ...... ~ ........ '" ,~ ..... ', i:!, .. " ,._.... " .......... --.' -- .......... (~!' , 11 .... ,. ....... " " .... 'S .. ,~ .. f <Ii " ..

5. Marital status: (a) Married (,.j (b), Engaged ".[ ]
Ii/C'J c'

;"/
(/ L[ o

(c) Divorced ,. T J (d) V?idow(er) ] ..
';1

(e) Unmarried r 1
6. Number of children:

Dates of birth of children: (a) , ~, :' ; ,.
I,

(b) •. '...• <!I:i.:iI.l •• :'•••• ".'I' ••••• ·'),~.. '.-Io;' -j (c) ..... ~ .... 'I ... '1,"'-" ...... " .. '..... Ii II,,, ': .. , ",." ~ ......... ;; ...... "II!" -&,.. ., .. ,
-;, " I'

7. Is your mother alive? Yes [ "] No [ ) Age: ~ .... "'.,. .... 1''''' Ip t'" io: t "oO'

8. Is your father alive? Yes [ ] No [] Age: ... "' ..... - .. 1' ........ ", ....... ,

9. Did your mother attend school? Yes [ ] No n Std: .................... ' ......... ;,,. ..

10. Did your fatherattend school? Yes [ ] No [ ] Std; ..' ...... -I'1 •• ,\Oi- .........

"
I>

11. Where do your parents live?
-~:

'.,
)', ' H:

Mother: ! '.''t ii /I .. ~, ', ~_•••• ," ,f ' '" t" .. " ,." " ' '. II .. Jt t·._ .. 'I" ' ' •• ,t·,. ~;•• ,.;': \

Fatl1er:' " " " 01,- "., ~-- ,,'. ,Jo' to; .. "f, ••........... ~."':I'-.". io • .o - •• " oi It .• ,." '.,., ~ ~ _.", .' t .. ,..

12. Ii .:
Wh\,~ttype 0 f work, does your mothf:'!tdo? .. , ,....... .. " •.... i._\

r
r

13. What t~ije of work does your' father do?
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:J t

~.
-1;

I

f'r ,

14.

15.

o
Q. 0 0r~

Ii

Numb,er:pf, people living at heine:
-0 ,j

" ,":a ... ' :> .. " ....... It ... _t, • ~ .... 'fr .... ~ ... It ... "'". Jilt" • _""' ... ill< .. .: .. , !' ,,_....'1.; .. -c-, Ii; ." ..

>'0

",. '" f;'" ._, ... ~ • ;- " •• t \ ~ -. 'l".:' Number 1)f adtiIts:

G
c

o

"
o

o

f! ""-','

o

\\
Vi o
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",1

'/':1

2.
(>~)3.,"

{i

4.
r',,,

5.
6.

r;

) ,

o

.; 0-·
SECTION 1B~I\SPIRA.TIONS~\SCHOO~ AND RELATED MATTERS

;:': • .:: I \!-.. ' '_' - -, .1' -,,'':;- '. ;:i

1. Indicate the school in.which yoU are enrolled'"
...~1,,(; !i,:\ ;-: "~ . '" '__: .

(!

CJo

<:' JI<J

o

,At which standard did you i:lf.qp schooling? , ,,, ,.,,~ :...
hi,', - \) -0 - -- I, - ';-;,

\,~w·
1{pwlong did you stay a"Yay:'~~om.§cnool? ,,~ .'c ,.;•...... '.'{,:'" \1

t, ?I "~. "': ,.,ur,,! ,- ' .

:Why did y?U ,drop out 9f scll~\;Jl? .

Q

. '
........ __ ~ ' lI_ .. ." t :. t II ,It -'I 10' _ , .. * -. ,.:,. .. f'i. • " li:'~

:-., :~:., . :"'1 . , • /) I.>

Wha~ type(s) of work (lid yO!r~~I·~hel) ypu were not in scho,pI?
.. \:;,[-',j ,', ,'"

I;':' ,
'oj ;; 11. .. ,," II .-. i« .. - ... __ '", .. il;\'~-,,:","'.....;,."",...t" • I" ;) ... _;:.~ .. ,. ~ .. '~ "

! i'-':
....... ~~"'."" .,<f',. ,~,. " "".: io <1:" ~ "" iIi~,". ~ Ii" i;.\...., ........':l-·~;· ;.~·l~ .", • ., .... "~ ..." .... ,, '""l-\~",t'" ~'~.: 11" 'I •• ft"." "'.....

,~. fi'O' ..... _••• "'".1- , .' ..... "' •• _""_.:i"" •• \!•• _"'. (~"-i'''''~'' .';/ ...... :-....... , ."~".,- •• " ~".&c." ""' .. "'.,." :+~,~!o- ,. .,i.... . .. to
. I, ,,'

n

G" _ ....... 1..'" -;c; ~,. " ~ ... ~ ;,. " • " ,. ... j ....

8.

~.! \' \

How m~lchdid you earn pel mo~\th?"R , .
)) \0... ..."" '. .. ..... I~" .'. " . . . •.... c-

Why have you decided to COIne [I'atkto school t~ completeStd 10?
" v , ': ... ",','d, '{r l)' (~\ .'

. I" ,I ,'. 0

_.. •• " t, " ~ 't ,. 10. ;'"....... t'~(li.~,;•••• f"" ~ f.~)•• " ~'- /~ ;6'- •• "'-'''.~ -11.*"*" •• J ~J~ •• '.;. ; .~,~ 01', ••

.' /.\., '"
,," .-. II _.". f. ",., .. , "It t.,. ..i'. q>t1l''' , .'- " .,-<1, ,.11."." Ji' " '1-, ,. f _."" ~t " "'.;. , .. ;"V', ••••• i- •• ~'.~ .(,"V .. "_

D
:)

(I

(~

C}

9. Would Y0tlJ."i.·':ve;liked to attend an institutbn wIlle}; is 'llOt a secondary sch~ml'1
,"- /: " 'J "

Yes' 1',-[]
10. Which institution? II j, .... "" <# _ " !>o i' , _. ...... '. II '. 'f. 1O;t: .. " ..It It- ,,-, I, Jj-,' _, "'"~ .. " • t ....... " .... -4. ,.:' .... ' It- ~ ... '" ~ .... ' ...... It • ,-. flo .. I> ...... " .. 11/ 11

;' <, ;--

11. ,Y\If you do not iqu,;'11ifytd attend a tlniversity o~ techaikon, what wjU you do with
iyotlr matric certifica~~q. .,' 'f' ,

11\" lit ~",. "10 ":''' It. 11- .. 1( ~ "" '. 0; " ' -f t ,II"" Ii "11 ~ .. 'Ao:' ~,.' II II '" '. to II ,," ,,;;.,\;,. .. " ( II J-" '" II •• « ~ * ..,. ••
.. . .. ,,~

" •• fo .. iI .... It' .. " • ~' II " ~ " ..... , _. • ~ .• ~ • \;t .... ~, " " .... " ,. .." ....... I< e. ., .... " 'l • -. ~-••• ' ~ .' ..... ., , ,~ II .. ~... It "~ .. ,;0 ., " .. " ........ It- ~ .. II " ... '. "," • II ... to "

12. What is tIle age' of the yblmg;est.stucletltin your class?
" l'

13. "What is tIle age.O'f the oldest sttld~nt in your class?
;'

. '"
........... ',.- ••• -.- '-" ........ " • -<10" _.." .' ..... " ... _ I" 10" • II • , ....... " 'I ..... ,. !i: .. )"";"''''''''''' " ....... " \0
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APPENnIX D.4
Cit'

SECTION"G Ex~ltBg.lliNCis';\'1' SCirOOL
,)

•• ,i,! " ,; . 2\,'" _ 1;1 11 () . s'

, INSTRUCT!ONS; Iinumber of statemBms are gwelz below. Read each statement " (!

ana tJ~~ncircle tlte leiter which best represents lww you agree Of disagree with these
state11Jt!nts. \' "

A
c

"

I)

B Undecided/Uncertain 0
(J

c

1. I have sufficient text books at school ," A
\'\

2. M~)parentslwjfe/hus~'and dklnot want to.be ,( A
concerned a:bout111Yeducation .

3.
\,

4.
S.
~,,.\'

\\

7.
8.

9.

1(1.

H.
12.

1.3.

14.
15.

16. ,.
It

I worlt }y,hi1e studying

I have never-failed a class

B e <',""
• -<l-~

£ C o

-0
c:

If~ \f~ z

B 'C ,_:;

S,
\1 e

B , e C\

I' "
I~'

B- Ii Cl~ (\

i: \)

B II C
(\

B C

B C

B' e
B C

A

My teachers like 'me
:, ' .......

A

"Mv teachers are willing to help me
"

,)

A

\, My te~chers never made bad rernarks about me A
,\,
\\My te_acher someti rnes teases me about m,y age' A>

My classmates call me names '" A

I feel q,m,eHsyin class about my age A

I do not find school work tedious A
!\I wish we got, more school work to do

Iloy,e my classmates
L·

A B C

A 13 e
0

A. B @
d ,=:

A B C II
1"'\
r"

A B, e

I havtf many school frie;nds

I play in the schol;>1 team
"t-' - . Ii ., "

Schpol is preparilig me for my future,
")'
r'
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17.
';'

Teachers allow me to ask questions

c II

l[, I

I"
II
)1

11

II
r)
11

;1
" II

II
II
II
lr

Huw fat' is your schDol from ~lOme? " .. : ..c: b'· • jl .. •• '~I~

C ,_, r, G " 1\

Rpw do you commute,' to SChOOl?, ' .••.• ,." , .r.. .. -t ; ;",;;1"'" .,:.il"'· .. ·"~
,- 0 ,- I -

X,fbYtaxi orbi.ls,hOw much does,it CO,$t you.per month? ·····:· .... • .. ·• .... jr··:, .. ·· .
Who is re.ponsible for your edlroation 1 '" ',"'''' ".~""" .... , , , .. .t: ,",:.: , 'I""\,;,,
Wil~,you ptefer a $l3parat~ class of your qge group? ' '{) ,II",'; '\ I}.'

II
:1 '
!,

~t
J~ I)

(]

My'work is itnproving, at sehoel
o 0 "

(/' "c

1:>." .''IImay fail,my present clftss
,\- 0

20.

21,/'

2~.

23. "

~.
24.

25.

26;~:,'
!)

27.

28.

;~;
~.

i
I

No teacl'ier hates me"- G

I will ~ to hi~me ifl fail

My parents/wife husbandichildren disturb
my 'studies

Too r&;ch;'st~yawrtys/sportstsil1ging is inte;l"cring
with my work at school 'i r

Yes, ' No ->

II"

o (_>

I;

.')1

c')
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