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~ The aim of the present research ‘was to 'e%amine‘»thOSe

ABSTRACT

variables which best predlct the self concept of pre-
adolescents.  The children in this study were normal
in so far ‘as none ‘had failed at school ‘their famllles
ewere"intact, and they had dot presentedc at the time
of assessment:forfaﬁy form‘ofcpSychologicalfintervention;~

aTheoreticaI support is presented f01 the 'mult4éfaceted
:nature of the selﬁ concepkt. The experience of anxxety,
the quallty of the mothtrnchlld relationship and the
motivation to[competence are considered primary'variables
in the development of thefchild‘sfSelﬁ_coﬁceptualisatioﬁ;b

A multlndlmen31ona1 ‘approach to the assessment of'rthe”
self concept was adopted A standardised self-rating

:‘t,scale -was-;used_ along with a projectxva battery.  From

‘these *two ;tests, a composite self concept score was
‘obtalned lnoorporating‘coﬁscious and unconscious aspectef
~of athe self ‘o~ Central variables, anxiety, ,materna1 
'kacceptance and maternal ratings, as ‘well as academic
‘competenoe, measures ‘were then related to the three. self
- concept ’measUres} - That Lls. the ‘selfmrated, projected
and composite self concept scores. e

Support‘ was found for the use of multiple methods of
assessing the self concept. Whereas the projected
self coneept ‘related to verbal competence, the self
rated self concept was found to relate to the maternal
'rating These two selﬁ concept measures were not related;
to one anothex., ' ‘

The strongest predictors of the preadolescentkSelf'concept
were found to be trait anxiety, and state anxiety.

Trait anxiety has it's roots in the early mother-child
relationship, whilst state anxiety is experlenced in




resanSé, to Situatibnal ~Variables.', The preadolpscent k"
self concept is found to be deoeﬂdent on his experiences
of his  early relatlonsnlp w1th hls:;mother"and;fhls;°
experience of his ability to cope with and adapt to
his envmronmeat o A LT

The  implications'k§f nhis tudy 'arc two-foldu‘ Inm the v
first instance, a multi. dimensmonal _approach to self
concept is useful and recommended. . Secondly, the pre-
adolescent might dQSCribet*himsélf,rin  terms similar to
‘those ‘used by his Sigﬁificaﬁt' Others,‘ Specificdlly‘fhis»f

mother. 8 HOWever, his uncouscious experience of hlmsel£  
‘rclates more strongly to his verbal competence. . Future‘i.“

research shmuld examxna the role pTayed by fathers and
peerq in the Dsychologlcal experience of the preadolescent.‘
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'CHAPTER ONE

INTRODUCTION AND THEORETICAL RATIONALE

'From the time that man has asked phllosophlcal questxons
about the nature of his lee niud himself, he has sought
to gaxn a clearer undersLandJag of the nature and develop»

ment of the Self . Pre«Twentieth Century unders&aﬂdingf
of tha,~Self was hinged on mataphysical questions of
the spirit, ,soul and will. Vague and poorly definéd,

the earLéest sense of man 5 Self rested in the dichctomy
‘between_ his mind and body -~ the metaphysmcal and ghe:
‘physical ~ With the development of ‘thinking in the
~Seventeenth Century a - new duallsm‘,emerged Descartes
 ,then.quoted 'cognito ergo jsum“ (I’ﬁthiﬁk, ~Eheréfbfe, 2
I am) reflected the new thinking.  Man as subject
and abject‘ knower and known;, and  the qUEStLOn' of
how one can be at the same time the observer and obJect
of observation has presenﬁed the thinker with a,dilemma,"
unanswered to date. 7

At  the end“df the °Nineteenth“ Century, ‘William James

(18%0) furtber deVQloped this view of the Self. . He
cacégorised two aspects of the globa] Self ; whlch he
considered to be simulataneously Me and I. Thasel
two aspects implied ‘'an obgectmve ‘persow,' known by
13. - passing ~subjectivé : thought“~and ; recOgniSed as

continuing in time' (in Burns, 1976: 6).  James defined
the Self as having the ability to reflect on itself, =
‘an ability which he recognised as being fundamental

tO’,One‘S“Seif‘ Esteem. In this context,  he talked
“of  self-evaluation,  self-feeling and self-regard.

The quality of one's experience of one's Self became
~an important issue to the social sclentists.

*

At ‘this time the rigorously scientific Behaviourists
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had klittie 4regard, for the 'farmchair“ tneorxsmng of Lhe,
introépeetive “and more subjective theorlsts‘fn ; They 
‘maintained that only those aspects of behaviour that
were obserVable' and measurable were of any relevance |
to psycnology, : »And,e,beCauSe,eof the illusive andfkille
defined nature of the Self, little scientific research
was done with this cnncept.f,flt‘waa when the behaviourists”
yrealised that they weLe unable to reduce the explanation
~ of human behaviour and motivation to that of stimulus
- = response =~ tkat they acceded - the importanCe of referring
toylnternal'processes;aa well. ' : |

The Self Concept“is & construct that was developed to
“opeva onalise many of the ideas held by Self thOrlStS;;’
It is a  means whereby scientists are able to measure

and quantlfy the feelinga that a person has about himselE
~ This concept has also facilitatmﬂ a deeper understandlnga'
of the development and ;nature of the Self, with the
advent of client-centred therapy reflecting this movement.,

Rogers (1951) wused the edeveloping,eunderstandlng of the

Self in formulating his particular therapentic~~approa¢h
;He maintained that most of the ways in which a person
w'be:l‘ievxzer;ik were consistent with his concept of himself.

Furthermore, he states that a person ‘might"satisfy"his
1‘needa§,only by means consistent with his self-perception.
This has obxanus impxicatlons Eor the quality of his

'Lnterpersonal relationships. . In a study by ‘Omwake
(19)4)»‘sel£ acceptance was found Eo be strongly related
Eo the acceptance of other persons. . The 'quallty of

one's self- feelings is intrinsic to the qualaty of ome' s
feelings towards others. ‘ ‘

The groth and maﬁuring of the indlvidual might be seen
in his lncreasing acceptance of Self and concomitant
enhanced Self Concept. mogers describes ‘this mothatlon
“in the therapeutic process as being:

'When all the ways. in which the 1ndiv1dual perceives
himself in relation to others, are accepted into
the organised conscious concept of the Self, then
this achievement is accompanied by feelings of
- comfort and  freedom  from tension which - are
experienced as psychological adjustment.' (1969:10)
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‘One's self concept affects every aspect fcf one's being
cin thG’WO"”ld. . : , ‘ e

Murphy describes the Self and says 'the :self~'is  not
'only an aspect of all experienc ahd"a, standard for
all experience; it contributes to the quality and form
of experience,' (1947 :499) The ‘impILCatibn is:;that
the way a personﬁ'feels"abaut himself will affect his
’interpretation of 1life experiendés.‘ A study 'by, Block
and Thbmasv (1955) examined the dimportance of positive
self feelings.  They lfound.‘maladjustmentkkohf,both, sides
of the continuum. - High self satisfaction often related
to repression of unconscinus processes, and therefore,
the development of an aloof, rigid and overcontrolled
;personalityx whilst low self satisfaction, from a lack
of ego defences, resulted in an‘inability~toubind‘tension,
or -control emotion. Ideally then, one's self concept
is’»characterised“ by acceptance and openess to new
 experience and growth. | ‘ |

The Self as experiencer has been described but what
role does the environment play in VCharacﬁerisiﬂg~ this
experience.  Rogers (1951) and Webster and Sobieszek
(1974) cite the effect of  environmentalf feedback
on one's self conceptualisation. The way a person
‘acts reinforces the way he Ffeels about himself,  The

effects of sccial innefac;ion‘yare stresged by many
including James (1890), GCooley, (1903), Mead (1953),
 Sullivan (1958), Rogers (1951).  They all support the
“notion that self awareness, or self consciousness affects

and is affected by the environment, which is the basis

on the symbclic-interactionist appzoach.

A major,proponenb'offtha,symbolicﬁinteractimnist movement:
- 1s Cooley (1903).. He coined the term 'the looking
~glass self'!, by which he meant that ultimately the Self
is experienced in so far as it is reflected by others.
This approach stresses the role of the significant other
‘whilst rejecting the proposition of innate sources of
behaviour, These theorists give us an understanding

J“ S ‘ g . ‘ «Wﬁﬁ ; LGN de L i el me - e ;y,‘_ . ;_4 e .k it b
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of  the process by which exteroal factors are involved
in self conceptualisation, basing their ideas on cognitive
theories and structures whilst understressing the role
plaved by intrinsic motivation and uncongcious processes.

Mead 11934) refers to the 'generalised other' and says
that the dndividual ¢thinks about himself in similar
terms to those held by bthe people with whom he interacts.
Thus Mead emphasises the importance of man's social
context. It is within this context that the individual
ipplies standards of comparison, derived essentially
from the range of variation he experiences in others.
‘Webstar and Sobieszek, 1974) The Self can, therefore,
be conceptualised as a social construct.

Since the middle of this century, the lelf Concept has
been the focus of a great amount of resewrch. In 1971,
Gergen {in Maruyama et al, 1981) quotea no less than
2000 studies of the Self Concept, a number which has
clearly increased significantly over the uwast decade.
Resunreh of the Self Concept has followed two related
but different trends. On the one hand, empirical s. dies,
based strongly within the realms of education and clinical

work, have {ovestigated the <relationship between the

self concept and numerous variables. These include
academic achievement, locus of control, outcome of therapy,
etc, In these studies, self concept scales have generally
been used. Wylie's (1961) critique of 463 of these

studies Ls based on the fact that many researchers
develuped their own dinstrument to meet the needs of

thelr particular studies, The wresult is a paucity
of data on the validity and reliability of their scales
and questionable interpretation of results. The problem

of measurement ‘g inherent to Self Concept research
and is addressed in Chapter 5.

The second major trend Ffocuses on the investigation
of methodolegy, and the development of valid and reliable
instruments Ffor measurement. This area 1s fraught
with controversy and debate, often returning to attempts

AP, -
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at  defining the 'Selfr Conceptye Ihese QeflnlthHQ ~tendi ‘
/torrbe~ imprecise4 and ‘varye from study to atudy (Shaveison”'

etk4alg~ 1976)f -~ In the prebent study5 Self Concepe 15 ~
‘defined as the ‘Chlld' : perceptlons and feel1ngs abou

Hhimself.' Coopersmlth deflnes Self Esteem as the,

'evaluation - whleh thee »1nd1v1dual makes - and

'customarlly maintains with regard to  himself,

it expresses an attitude of approval or: dlsapprmval 
- and  indicates the extent to which the individual
‘believes hlmself to be capable, significant, s success—

ful and wocthy (1967 4 -5)

'eBecazse the dmstlnction between'; elfudescrlptlon,ﬂ'(Self
| ConcepL)e and self~evaluation (Selfe Esteem) haS not been
clarified .cohceptually' or empirically (Shavelson et

:131" 1976), Selﬁ Concept and . Self Estecm are. uaed Lnter—v

‘changeably.

 Most theOrlsts 'weu1§' agrée/kthat although there iis a

'global self coneept5 ’&his,'is multlfaceted “and can be

 broken ~down 'iﬁtok iﬁCreasingly more ;51tuatlon :spec1f1c
‘aspects. : (Marshall Lowe, 1961,: Coopersmlth 1967
' :Plersk; and Harris, 1964 ShaVelson et al 19/6}

'Coopersmitb s 1967 study revealed no relatlonshlp betWeen;
~;the behavxaural aspect of Self Esteem and the unconsc1ousj~"k
'aspecta - This he took to reflect the notion of an Under-e

elyihgeglqbal selL,esteem.,, The model pmoposed by Shavelson'

et al (1976) als assumes the presence of a general

self 5coﬁcept "which is further‘;differentiatede into more
~situation speelfic comporents. This study will focus 
dn, the general self concept of the preadolesaent “and

the factors that CQntrlbute to the Chlld' selfmfeellngskv

at this stage of development.

From what has béen“writtén. above, it is clear that any

study of self concept has to address the problems ef

méaSurement and ~definition. i Most“reseatchers 3have
‘relied almost exclusively on the individual's self-report,
when assessing the 'Self Concept.  This is dften found
‘to be ”diScrepant‘fwith‘ thekkindividualfs behaviour, or
’hOW”ihek presents himself ‘to the world. (Burns, 19795

Shavelson et al, 1976).  In a study Of adoleSceﬁtiself—

(Y ca o <laismriiy
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| esﬁeém;_,SaVinwWilliamst;snd Jaquish (1981) _fcund7‘the,
presented self and  the experlenced self ‘not  to be

fsignlficanLly related to one another.  The dxscrepancy
in their findings suggest that the assessment of Qhe oelf

‘Concept should ideally take place on more than onr level

- This ‘would entail essessing the way in which a person‘

‘presents himself to the world as well as the way in

ek,which he seels about himself, Furthermcre, itlimplies
- moving  away from a purely 5tandardised assessment-‘ofem_“

the self Loncept at the :isk of a questxonable reliability
and valldlty of the supplementary measures.:;,;e

'r

The pfesent~'SCudy will‘ Ttherefcre, take‘ place in . two]‘
 phases.  The first phase 1is ‘the assessmemt of the pre-
cjadcleSCentes self concept on bothf a standardised ~selfe
"ccncept*scale, and a battery of progective tests commonly

: ed by clznlcians, ~ The use of progective/ tests iss_
"based ‘the essumpticn ;that:~;hesee ﬁacilitate ‘the.
'expressicn"cff unconscious 'prccesses,f and consequently"

‘ethe‘ child's feelingm abnur ‘himself, not lmmedlately

siavallable to. consciousness,_ f It is also based on tﬁe,
assumption  that the child's responses wﬂll be ,less*"'

~ninfluenced by hlm compliance cwith tester expectations
‘a point often crjtiCLSed with regard to self reports

'*(Burns} 1979},  In  summary, this, study will address i
"the' limitatiens posed by standard asseSsments 'of~ the,-n
:~seff ~concept byV supplementing ae standardised scaies,‘”"
with a prcgective cattery By doing aO, a more - hollstlce
wmeaeurement of the self concept should be attained through'

the - integration of both ccgnitive and, affective medlums

J‘of assessment,,«‘ The 'sccond phase of this studv Will‘\
be to examine the Ffactors that are signlficant to the
self conceptualisation of gthelvpreadolescenh._‘e~;Although-

‘this: study lacks a longitudinal perspective, & primary

‘premise is that the Self Concept is a developmental
phenomenon. -~ This implies kthat different aspects of

the Self Concept will wvary in importance dependingf on
the. particulﬂr’ developmental stage.; As a result, the

_self concept will be examined with spec1fic reference
to. the preadolescent stage of deveeopment. '

HTE ¢ et i Haveli




Preadolescent falls Within"the"Ffeﬁdianv"latency?  stagée}1‘“'

and is‘~reputed1y the stage of"greatest 'stability' before

~the child's transition into puberty , Cordon aﬁd Spears‘,*

(in Gordon, 1962)' found preadolescencee,to be =ne of

‘,the , more ~ stable perlods of self ;coneeptualisation.‘,
,  The reason for this~stabiLity is that the 'violent drives
are normally dormant' (Freud, 1978: 234).  This view

is supported by Erikson in that he regards this phase
as different from preceding developmental stages since

it is not a swing from an inner upheaval to a mnew mastery

Sim11arly>e Sears ; (1960) describes preadolescence ; as ‘

eaf transitional stage between. ‘the undifferentidted self

of early childhood and the reorganisation and reintegratlon‘ 
of the Self in Adolescene . On the basis of these theor;es 

Ehs preadolescent stage was selected as the focus of
‘fthe present etudy ‘ ‘ - : s iy

kIniormatlon abour the factors inrluencing ‘the Self Concept 
of preadolescents, will aid clxnicmansg both clinzcallyf

and educationally, as to the most ‘appr0pr1ate level

of intervention with children under_ stress. = It might

also be a viLal stage for intervention before the rebirth
of ccmplex drives and emotions arLsing with the development

of - Duberty, e Clearly 1if ‘the self worth of children
'cculd, be eﬁhanced before their entry;,to ~their complex
,and conflict filled' adolescent journey;‘;the paesage

might be less traumatic. This notion is based on the

clinical iusight that, the more stable and lntegrated

the personality, the easier it is to adapt to conflict:

and - stress, without the fragmentacione or annmhllatlonf*‘

of the personality. ‘This study attempts to fac;lltate‘

‘the development of a healthy, fpersonalityl,'thropgh

adolescence, by obviating conflicts at pre-adolescence.

o L m_ e k ‘_}- :
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CHAPTER TWO

THE DEVELOPMENT OF SELF GONCEPTUALISAIION

-~ Introduction

In the previous ‘Chapter"thE' importance and relevance

of Self ;understanding, bcth to “psychblogiCal ”theqry';i
and practice is discussed. e Since the' Self 'POnCePt‘

~has ‘been operatlonallsed as & con&truct »lt has beoéme
~ possible to execute empirical 'studieu which exp]ore,
~ the mnature of the Self. In order to understanc per&on~i
ality dpvelopment““hrough childhood, it is Jmportant
- to examine the process by which the self coneept developsk
Ie also» necessary to clarlfy the varlous factors 

; both Jnterna*_ andv externai, Wthh influence tth process.,

‘Research involvxna 1nfants is OBQiduély‘ 1imited' bj’jthe ‘

nature of the subgects; ~ Consequently, most,,bf'“this
‘research examining self-understanding has taken place
~in the domain of visual 'selfwrecoghitiOn (Lew15 'énd‘
'~Brcoks—Gum, '1979;, dixon, 1957; Amsterdam, 1972). As
the lnfant ‘moves into childhood,i so his  abi1ity 'to
communicate verbally‘aBOut‘his self;conceptions“deQeiops.;
‘Varioué~’réseaf¢hers maintain that the early self is
| cdnceiVed of"kSCri¢tly in kphySical fterms~ (BenJamins,
11978;  Coopersmith, 1967; McCandless, 1967 ~ Perkins,
1958; and Ames, 1952).  Initially the child does not
differentlate ‘between the mind and the body At a
later stage of development, at approximately elghc years'
of age, the child distinguishes between these two aspects.
At this stage 'the self's esséntial;nature~is, therefore,
defined internally rather Lhan externally and becomes
a matter of psychological rather than phy&ical attrlbutes.,,‘
(Damon ‘and Hart, 1982 852)

Self—understanding - moves  frm a primarily perdeptual
domain to a primarily conceptual domain. Piaget's

PR,
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theor/ of cognltlve development has enhanced our under—kf
~standing of this process and he descrlbes the lmportant'

deVelopmental factors involved in ythe child's ability
o to reflect on hlmself He is careful to State; howeyer,t_

-

P, 1t is not p0581ble to separate the conceptual
from the affective elements. - However prlmltlve
a feeling may be, it is accompanied by the consc1ous—
ness of an object or it lcself creates an obJect
(1913 153) : ,

In other words, PmageL belmeves that one cannot dlffer—_
‘entiate bctween the self concept and concomltant feelings

“about the self." Whilst it seems important to understand
the development of the individual's cogn1CLVe and
””g¢n¢ep¢ua17 processes in self conceptualiaatlon ~ this
'may,~befldonee'Without acknowledgement of the concomltant,
effective ‘exgerieﬂce,‘ ~ Damon and Hart (1982) clar;fy'

this distinetion when they describe conceptual under—
standing as a cognitive ability, while affectivedeXperience-'
of the self might be regarded in terms of a pOS;thE
~or*'negative~VOfientaticnt . This affectlve evaluation
of the self is  mot dependent on the development ;of
‘partlcular skills and may conaequently be viewed

a more peIVa51ve andd constant. aspectk,of"the“self;

'ffhe alm of Lhzs study 1is essentnally* to gain an under~'
standlhg of the preadolescent‘ ‘feelings about himself,
~and of the factors which determine these feellngs.~'
It is, therefore, important‘to look at the psychodynamlc.
theorists and their approach to the process of self

concept,  These theories propose that the individual's
self conceptualisation is based on dynamic interaction
between the individual and ‘his environment. "This‘inter;‘

action is dependent, on both the presence of certain
~cognitive abilities, and on tne emotional milieu within
whiohftbisfoccurs. | | o : S

The Moth r~Chle ReLatlonship Infanty

The 'role of the 'significant other' in the development,
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‘of one's Self Concept has been noted bj many authocs, : o
(Bowlby, 1953; Coopersmith, 1967; Rogers, 1951 Satir,‘7
1963; Sullivan, 1953; Winnicott, 1964, 1971). Not
~only does the ' sigﬁifitént other' play fundamental.p
role in the developmenn of the Self from infancy,ip pta
throughout the life of the indlvidualkps;gniflcanc others'
~ supply the individual with important feedback about
'himse1f on both a verbal andﬂnon~verbal level '

The Lnfant" primary significant relationship is with’
"his mother, and she plays a fundamental role in mediatxng

a developmental ~ process, mativated by the pressures
~of both inner and outer e&periences. | Freud (1973)
'f‘places little emphasxs on the role of mothering in the
developmental process. 'He saw the child as being driven
by the need to tesolve inner conflicts.-p Furthermore,
~ he conceived of the ’ganesis, of character in terms of

o pregenital drives under the influence of social pressures‘

=~ an ‘nssant4a1ly rhreewcornared struggle betwﬂen the
Mexternal world, the id and the superego. . Although
he de- emphasised the role‘~piayéd' by the mother, his
"acknowledgement of the imporﬁance of extarnal processes,
and the external world, was the spring»board, from which
later psychodynamxc Cheories developed : |

' Thepfunctian bfpthe mother, as an aspect of the child's
external world is described by Bowlby (1976) and Winnicott
(1956) as the provision of a warm, secure and protected
: énvifcnment;, where‘rthe 'infaﬂc‘S"needs 'could ‘be met,
without undue stress or anxiety Bowlby says, |
| '..a what is believed to be ‘essential for men*al
health is that an infant and young child should
experience 2 warm, intimate aud COﬂtanOUS relation-
,sh;p with his Mother.' (1976, 13) |
A relationship where the infant, and later the child,
feels secure and experiences acdeptance5 Will enhance
his feelings about himself and lay down the foundation
for the development of a healthy personallty. The
childfs feelings of self worth are, therefore, based
on his ability to gain some control over his world and

e P i T
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his self, thereby experlenclng security in an otherwise

overwhelmlng world

 An aSpect of the mother—infant relationship which is
therefore Of primary importance, is tthe"aooeptance4,that‘,

Lhe infant experiences f£rom hlS mother" ~"A ohi]d needs

to feel he is an objectt of pleasure and prlde to his
~ Mother.' (Bowlby, 1976: 77) Rogers ¢ ays, ‘

‘},. the most 1mportant aspect of the self experlence'm
of the ordinary child, 1is that he is loved by -

~ his parents and perceives ‘himself as lovable,
worthy of love and that hls relationthp to hls

parents is one of affection (1951 499)
‘oRogers sees VthlS‘ aspect as ‘be1ng a core element of the
self, as it begins to develop. ‘Ultimapely it is a
means of a ‘prooess of internalisation ‘that the- infant:

comes to love himself as 1is modelled by ‘the way that

his paremts lOVe him. (Breger, 1974)

The importance of the maternal relationship is illustrated““
, by extensive ftsearch on the | effects of xnaternal
"deprivatxon.t £ Bdwlby"(1969) “has. cited"threek primary

circumstances in which deprivation ocecurs.. These are

a}  when the mother 8 attitude toward; the child is un~ i

fevourable, ,b) when the ,mother is absent and therc is

a mother,'substitute; and ¢) when the mother is absent‘
“with no substiﬁute;( The child's development is disrupted

- Ey a ‘'negative' mother, in muoh the same way as it is
by a totally absent mother. This hlghllghts the

1mportanoe of the quality of the mother«ohild Lelatmonshlp

- for the healthy development of the child.

Anna"\Freud (1965) extended ‘Freudfs; theory to 1include
the importance of environmental factors in the development -

of the self concept during infancy. ~&e maintained
that, although unconscious and instinctual factors were

‘;of - great significanoe, environmental Ffactors such as

the parents attitude toward the child, were equally

important. - Along with Erikson (1952); Mahler (19747

and Sullivan (1952), she recognised and explored the
dynamic interactive process between mother and child,

B :
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?Shef saw:,the‘ infant's development - beginning kWith the
‘biological unlty of mother"and Chlld, ‘with mother s

" narcissism extending toWard~kthe child. | The processt
~of parental attachment depends on the Chlld' k'representlng

- for them either the ideal of themselves, 'o‘tie, figure,
- of their own pasL' (1965, 47).  The mother's attachment

to her child is dependent on her own internal processes
and neede, and |this _attachment ‘is essential for the
,development of the lnf nt, ' - '

L Mahler (1“74) descrnbos three steps of development that~‘
the lnfant must undertake' in xelaLion to it's mother,
in arder thatA it establish an’ awarengss of eeparatene«s
“_«and individuationw, These are i~

1)  the body differentiatnon,from mother,
2)  the establiehment of a specific bond with
“her; . |

- 3)  the growth end ﬁunctionlng of the‘ autamonousf

ego appartuses, in close ‘proximity to the
'mother. e L ‘ﬂ*' R : ‘

The mother is,' therefore, seen 'ae a primary med:ator

for the lnfant‘s movement into the wovld

1Concomitanty with this ~processi, Winnicott (1964, '1965)

‘describes three intrapsychic tasks that the infant must
~accomplish  in the course of his early ~d¢velopment.»

The  first of these 1is personalisation which involves
‘the infant's experience of collusion between his psyche
~and soma.  The second task is accomplished as o result
of the mother's n"icipatman and well-timed fulfilment
of the infant's needs.  This is the infant's illusory
experience‘ of himself as omnipotent, as the creator
of ’objeets' that  ful £111 fhis needs.  This illusion -

is lmportant for the development of his autonomous ego
apparatus which appears with the introduction of weaning.
During this phase the mother gradually disillusions
the infant with simplified bits of objective reality.

‘Mahler's (1974) description of the role of the ‘mother‘

ki i : ’ E
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‘concurs with that of WLnnlcott who says,

A "POOd enough" environmental plOViSlon 1n the
earliest phase of development enables the infant
to begin to exist, to have experience, to build
a personal ego, to ride instincts and to meet
~all the difficulties inherent in life. ~ All this
feels real to the infant as he becomes abie to
~ have a self ...' (Winnicott, 1956: 304)
The importance of 'good enough' moﬁhering is streSsed
in the theories of Mahler (1974); A Freud, (1965);
Winnicott, (1956); and Bowlby (1976, 1969).  This implies
; that the here with needs of the infant are met on an
empathic and accepting level. | i

' What ,then of the. mother who is unable to adequately

‘meet the needs' of her infant? | Sullivan ~(1953: ,7G)

says, L S e e
. '.+. when the parental influences are incongruous‘
to the actual possibilities and needs of the infant,

there 1is a growxng distortion of the "bad me“
and the "not me''. : e

~In Winnicott‘s terms the infant develops a ‘false sel“‘e
'A Freud says that in order ‘that the iufant ‘

'retain paremtal love under these ’conditions,
the ehild allows his own personalitv to be moulded
into a pattern which 4is mnot his own and which
~conflicts with or mneglects his own . innate
potentialities.' (1965: 47) ' ' ‘

 Inadequate parental = love. resulns in  the development o

of a self that complies with the demands of the external
environment, that imitates ‘and that lacks the qpontaneous
;expreesion' of it's true,  innate _individuality.
Essentially a self with a poor esteem. : |

Poor self esteem is borne of a ‘npt 'good enough'

environment, according to Winnicott (1956).  The mother

lacks the necessary empathy and does not adaot sensitively
to the needs of her infant.  She allows her own needs
and the external environment to impinge repeatedly on
the infant's 'going om being'.  He is unable to spon-
~taneously express his needs ‘and gestures, and does nmnot
“have the competence to bring these impingements into
his area of omnipotence. With a continual reaction
to  impingement,  the  threat of fragmentation and

'-‘4 o m ‘ LTI i Jn‘i_’_. o o i
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concurs with that of Winnicott who says, ;
A "good enough”~ environmental provision in the

earliest phase development, enables the infant
to begin to exist, to have experience, to build
a personal ego, to ride instincts and to meet

“all the difficulties inherent in life.  All this

feels real to the infant as he becomes able to

| - have a self ...' (Winnicott, 1936: 304) .
- The importance of 'good enough' mothering is stressed
in the theories of Mahlpr (1974); A Freud, (1565);
Winnicott, (1956); and Bowlby (1976, 1969). This implies

‘that the here with needs of the infant are met on an

empathic and accepting 1eve1

L

What then of the moﬁher who 1s ‘unable t0 ~adequately:e
meet the needs of her infant? Sulliyan (1953; 70)

- says,

‘to the actual possibilities and needs of the infant,

‘there 1s =& grqwing distorLiQn of the '"bad me”‘

and the Vnct me!',

o In Winnicmtt‘s terms the infant davelops a ‘false self‘
A Freud says that in order that the infant, e
‘retain parental love under these ‘conditions,

the child allows his own personality to be moulded
into a pattern which is not his own and which
conflicts with or neglects hiq‘ own  innate

potentialities.' (1965: 47)

'YInadequate ‘parental‘,love~'resulcs in the‘kdevelopmen:'

of a self that complies with the demands of the external
envirOnment;,that imitates and that lacks the spontaneous
expression  of  it's true,  innate  individuality.
- Essentially a self with a pbor.esteem, F o

Poor self esteem 1is. borne of a mnot 'good enough'
~environment, according to Winnicott (1956).  The mother
lacks the necessary empathy and does not adapnt semsitively

to the needs of her infanu.‘ ~ She allows her own needs_t

"and the external enviromment to impinge repeatedly on
the infant's 'going on being'.  He is unable to spon-

~tanecusly express his needs and gestures, and does not

have the competence to bring< these impingements into

his area of omnipotence. " With a continual (reaetion“
to  impingement,  the threat of fragmentation and
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‘ annihllation of being ‘becomes and acﬁualityQ - How Tche

infant copes ‘with the anxiety engendered by this process

with be discussed in greater ‘detail in chapter three.

 The Mother-Child Relationship; Childhood

It is. 1'mportant; for the purposes of this study to examine‘g‘
how the infant' relation§ﬁip with his mother develops

‘through childhood to preadolescence. The absence of
reference to the jinfant-father relationqhip 1is indicative

of the relbtively iﬁdirect role ascribed to. the ‘father ‘ X

in the earliest stage of'r the infant's development.

Wienicott, Bowliy and Sullivan would all agree that

the fzther is important, albeit, indirect role in. thé,

Vearllesc stage is in terms ‘of‘,suppcrt, of the ngCher;

o thereby alldwing her to give more easily‘ to her baby.
The father become increasingly more important Ln; tHe

dévelopmtnt of the child as the infancfs needs ‘b&COmE’k

“more differentiated and his symbiosis with ‘thé mother
decreases. G e

Erik Erikson (1978, 1956, 1968) provides a valuable

theory for the stages of the child's ‘égq ﬁe?&lqpment.
For the purposes of this st:udy, ego will be used inter-

,changeably with  Self, as it encompasses the various“
facets of the individual's functioning.  Based in the

=

psychoanalytic  tradit on, Erikson integrates ’the' intra
psychic and then interpersonal aspects of development

~of the child. - He regards the child's ego development

as relating both to his immediate social milieu, that

is  his  family unit, and to the broader culture wxc%in 

which he lives. The development of the child's relation-

ships pfegress from symbiosis during dinfancy to the
possiblity of mutuality and intima.y in adulthood.

The first stage in Erikson's theory is described as
the period duripg which the infant learns a basic sense
of trust, or alternatively of mistrust in relﬁting to

~his world and to himself. Frkison states ({hat,

'Mothers created a sense of trust in their children

i A y . .
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'by that kind of administration which in it's
guality combines sensitive care of the baby's:
individual needs ana a firm sense of personal

“trustworthiness.' ' : ‘ ‘
(Erikson, 1978: 224)

He goes on to say that,

s this forms the basis in the child for a sense
of idemtity which wlll later combine a sense of
being '"all right", of being oneself, and of becoming
what other people trust one will become.' (ibid)

Erikson's second stage emphasises development of autonomy
“and is a period of experimentation,  The infant begihs:
. to learn what control he has in holding on or letting
- go.  Both of these modalities of ‘being caxn result in
sither hostile or benign expectations and attitudes.
This fundamental confiict, and the difficulty that the
jufant experlences in negotiating it, necessitates the
closs fuvolvement of the mnthef,‘during ‘this period.
External contol within a firm 'a'nd pr.‘btecti\?é environment
iy  important, ~ fhe young shild needs to experience
& gradusl and 'wﬁllwguided faxperience '(of autonomy) of
free choice 1if he is to develop positive feelings~about
~ aimself.  Failure on the part of the child to act approp-
- riately on  the basis of his ability to discriminate
wweults  in negative feeling  about himself and the
wrperionce of shame and  doubt.  These inappropriate
acticns may also receive negative reactions from his
signifizent others.  Since the child identifies with
his  bebalour, harsh  and  critical  reactions  from
signifiganﬁ others will be interpreted as a rejection
of his Selt. Rogers (1951) describes this process when
~ he says chat  phe~ child experiences mnegative words and
 actions of parents in regard to his behaviour as being
a deep threat to the mnascent structure of his self.

&

At this stage the child's 'sense of competence' is already
crystallising. An important aspect of this development
is to establish a sense of his own ‘ability to affect
and control his environment and himself.  Mahler (1974).
describes this as a process of separating and individual-

m)& SN k SURARE =z . " il ®
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isationm. Where this fails due to Lnadequdre medldthUe
: and afflrmatlon by the mother, the Chlld'S self concept,

visg- harmed

'This ~stage, therefore, become decisive' for the
“ration of love and hate, co-operation and w1lfulness,‘
freedom of self-expression and it's suppression.
From a sense of control without loss of esteem
~comes a lasting sense of good will and pride,.
from a sense of loss of sel£~controL and of foreign
‘overcontrol comes & lasting propen51ty for d@ubt
and shame. ' ’Erlkson 1978: 228) e

,Flnally Erlkson ref]ects :OU\ the ~importance of pareutal,
 attitudes at ~ this stage.i - Thei.r . acknowledgement and
kaCééptance7'df the child's development 1n51tlls a basic
V@wfldence and self accepuanee in the child. ‘ :

Oree. the Chlid lS onfident on his feet and hls. bodv“‘k
~and ‘person. have grown together, he is able to negotiate
the next stage. of childhood. Erlkson calls this the
s stage¢;of ,Lnltlatlvee which 'adds to dutonomy the quality

df'”UUdertaking, pianning and f”attacklng” task for
the sake of being active and on the move. ' (lbid 229)f“
This isl~thee stage during which ~1nfentllaf-sexuallty is
‘expressed, with the concomitant development of the super~,kV 
egoi«“",The} child now becomes self-reflective and is

able to experieice overwhelming guilt and anxiety in
~his quest for the favoured position with his opposite
sex parent. Once again, the important role of the

,eparent at this point is that of mutual- regulatlon whereby
 the child can gradually' come | to regulate. ‘his behavibur,
‘accordlng to the supportlve, yet firm, gumdellnes fff
‘his parents.  Because the child at- this stage is becoming'

- morally -aware, and has a rapidly deve1op1ng super-ego,
it is important that his behaviour be ‘guided, rather
than prohibited, that he experiences acceptence, rather

than rejection.

During this. stage';that “the young child also becomes
~more open to his peers. He is able to work constructlvely

and co~operatively with other chlLdren, and  is able
to respond to the demands and expectations of other
fadUltsk(teachers). The significant other in the child's
world start increasing in number, and as they do so,

P
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his conoept of himself starts to diversify.eejf:fAmesﬁ
(1952) found that the four year old's sense . ofeQSelf

was mno longer ‘being influenced solely by his mother,e u'

‘_and kother; adults, but -also by conLemporarLes w1th, whom
‘most conversation takes place, ‘ - = ‘ '
"Erikson"S"last, stage of childhoode‘isfothaﬁ of industry.
This period 1is of ﬁparticular relevance to thebopresent
' ,study - At this stage' the child is well eéteblisﬁed_j
in the educational system.  He experiences stfong'exﬁernal

controls over his wishes ~and desires, and learns to

channel these energies in prodﬁotivef:and.‘coﬁstruotive
;ways@ ~ He also learns that by doing so he réeceives
'reeogﬁitioo' endV‘affirmation:'from cthers.  Erikson sa}s’,
'to bring a productive situation to 'completlon is an
e’aim:VWhich' gredually:'supercedes‘ the  whims and w1sheso

of play.! (1978: 223) -  The ultimate ends of the stage’ of
:Lndustry are two fold.  The one belng to gain recognltion‘

as an ,&blﬁ, and productlve member of his socxety, and

"'cheV-othet  is in terms of his own sense of competence.
 This latter concept is described in greater detail in
_chapter four, with specific reference to Robert Whlte 
(1959) . = S e | ' |

‘“The ~innate development of the pfeadolesoent ‘ahd the
role of his parents as. mediatorg.is*ﬁoﬁ'c1earlyidefihedo
. at this stage of development since a number of resr .s5-
~Uib111ties for his growth ‘have been taken over by various»
SOQlal;:lﬂStlﬁutiOHS. ‘ However, parental acceptance, 
and valuation is still of primary importance to the

child at this time. He strives to meet their expectations
and“:ultimately his own ~1nternallsed expectations' of

y7as to their~paren63‘ feelings and construct a conception
of parental expectations that goes beyond what is oommun-‘
‘icated. They then accommodate themselves to theqe"
'expeetations which ‘then become their own. Problems
arise ‘at this stage when ;perental; expectations are =not -
in keeplng with a reallstic view of and acceptinoe of

the child.  The Chlld may at this point experience

Sﬁ&m
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criteria of acceptance.

‘evaluational feedback from others. ;
s;udy of the antecedants of Self Esteem (1967), he found
‘fOur maJor contrlbuting factors : The first"two that

- feelings ofk inferiority in being unable to meet the

Although this will probably

be only one of his importan: sources of evaluation and
,feedback, “with teachers and peers playihg their own

important roles, parente! evaluation may still ‘be
'conSidered fundamental to the child's  feelings about
khimselﬁ{ ,Murphy (1947) says that the‘Cendency to value~ 

rather than to disvalue salf is positively correlated

 with parental approval and with success in achieving =

group afims;rwj Rogers (1951: 498) emphaeise the importance

~;o£* feedbaok from others, when he talks of the structure
of the self; He maintalns that the self is formed~

as a result of xnteractlon thn 'the‘ environment ‘and
In Coopersmlth’

he deuscribes relate to the amount of respect, acceptance
end concern the child experiences from his significante
~others.  The third factor ‘relates to the history of
" successes that the child has had, which gives him a
'sense of competence' with a basis iﬁ‘ reality. ~The
fourth factor is related to “how the child reacts to

devaluation.  Goopersmith highlights the primary sources
of self esteem as being based both in feedback and
evaluation from others and 4in one's own sense of

achievement.  Erikson (1978) reminds us that children
‘receive only real strength from genuine praise or
encouragement since the external source is not solely

responsible for feelings of worth.

In summary, it is evident that the development of the
child's self through lnfancy to preadolescence is marked
by increasing ,dlfferentlatlond - The child is gradually

~exposed to a wider range of experiences in relatiom
to objects and people, and derives a sense of himself

both through the evaluations he receives from his
significant others and from his own sense of compeience.

Once the child is in the latency stage and has developed‘

come familiarity with his body and his mind, he is7freer
to focus outside of himself and to move into the world

g e s
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in more detail in chapter four.
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It is at ,t:yh'is ‘stage that his own sense of competence

becomes increasingly more important.  This is discussed
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CHAPTER THREE o | S R
 ANXIETY

IntrdductiOn'

A review of the voluminous literature on anxiety reveals
four current arveas of research.  The first of these

is characterised by cognitive theorists (e.g., Lazarus

and Averill, 1972; Epstein, 1972)  who 'believe that
'ah,“individualls ‘appraiSal;'Df ~the  threat serves 'as;a“
key to Uﬁdenatanding angiety.' (May, 1977:  99).
They emphasise the fact that anxiety is an essentially
human responSe, " and is therefore, not necessarily
péthological;“‘.$7secand‘atea\bﬁ'fesaarCh:is,Spielberger's'
differentiatianfjbéﬁWeen' 'state! and 'trait' anxiety.
'Stata' anXiECy;'is seen as -~ a transitory ‘emOtional
.condition-'assaciated,‘with‘ the autonomic nervous system,
whilst = 'trait' anxiety refers to anxiety proneness.
(Spielberger, 1972a, 1972b, 1976). Spielberger says
‘that the level of 'trait' anxiety is influenced by
‘the quality of the  parentachildk relationship that one
‘experiences in childhood.  More specifically he sees
,trait anxietyf~és‘Vbeing; influenced by situations where
the child is punished, thereby feeling rejected and
vulnerable.  May (1977) used the distinction between
 state and trait anxiety in his own research, and his
'=yfindings~JWérewgin support of anxiety proneneés ‘having

it's froatsk in ‘matérnal-'rejectioﬁ,‘ “This process is
of particular significance for the present study, and
~will be discussed wn greater detail below. - |

The  third area of research is that on the relationmship
between anxiety and fear.  This research is essentially
within the realm of the behaviour and learning theorists.
Finally, the fourth area of reéearchf is on anxiety
as it is experienced in real life situations, that
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is the individual's response to 1life's stresses and

For‘this present study,'the first two areas of research
are of particular relevance.
anxiety is produced by thrpats to the integrative capaciLy

of the Self-system' (1976: 223) This means that anxiety
is experienced when the integrity of the Self of the

threateﬂed. This 'is not  unllke the

Epstein says that 'acute

individual is

view of anxiety held by psychodynamic theorists such
~ as Freud (1926, 1973a); Klein (1963); Horney (1977,
11939) and Sullivan (1953). | s |
. This  orientation views. aﬂxiELy as an affeCtive
~condition,  inextricably tied up with the Self COHCEpL
It is also a process referring to a 'sequence of
coguitive, affective, physiologmcal and  behavioural

events' (Splelberger, 1976 6).

~‘Psycha@ynamic~Théories,oﬁ AnXiety

initially' differentiates Detween two forms“of
objective and realistic anxiety and neurotic
‘He later added a thi: d form of anxlety
(1973&, 1973b). ~ For

called moral anxiety
purposes his dinitial c¢onceptualisation

of

uWO farms

with the

of anxiety,

is of the greatest relevance.

Freud regarded realistic enxiety as rabicnal and lntelllglble,

primary

function of

self prcservatlon.

Realistic anxiety is therefore a means whereby ‘a person

“or expectant anxiety,

 'could protect himself from £fright.
18 defined as 'free~Floating'

on the other hand,
which was r

to any idea or circumstance.
uhdifferentiatéd and irrational.

Neurotic anxiety,

anxiety,

eady to attach itself
Neurotic anxiety is
Freud (1973a) notes

that it is this latter form of anxiety, neurotic anxiety,
that characterises the anxiety states of childhood.
He maintains that realistic anxiety is a state that
is dependent on learning and consequently only develops
with the development of the child's cognitive abilities.
It is likely that it is this anxiety whichWCharacteriSes
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theofists; Freud says,,k

‘... when in the end realistic anXLnty is awakened

in them (children),

of education;

that
for they cannot be

‘1s  wholly
(197

the

1 457)

result.
allowed to make

L

~1nstruct1ve experlences thcmselves.

'Dynamlc theorlsts would agree that the earllest expurience

a dynamic

of anxiety arises
child and  the
by the child.
anxiety
moment ,
of such

from = the
‘concomitant

a moment' (1Q73b‘
perspective,
separation of k
anxiety bhroughout‘ Life.
anxiery is helplessness
af a vxtal human relationship'

separation
helplessness
Ffeud defines a two- fold origin of
‘one as a direct consequence of the
aud the other as a signal threatening a repetltLon
127).
 notes‘
‘a loved ome is
He says
arising from

Breger
a potential

the
(1974: 196)

that the

of motner
experienced

traumatic

From

loss
source
'the prototype for
disruption

or

- of Self.
- or nega:ive reaoticns as a loss of love and \Jltimabely
~as a threat fo

disapproval
~symbolise

realistic anXietyV~ as a later
~the primary concern 1s the loss
exn@rlencp parental restraints

v Breger  sees
form of anxiety where
The infant may-

«his Salf. In fact, in the counm of develop-
ment, the loss of love and withdrawal of affection, parental
and threats and punishment,: all
separation and the experience of the primary
sepavation anxiety. "RealiSCiC';anxiety arises
infant is ‘aware,,bf“his - separateness, his
and his ~ This

come to

anxiety,
once the
dependence

need for acceptance. form

of anxietv is therefore rooted in intetpersonal~relaticn~ |

ships. (Freud, 19/%&, Klein, 1963 Horney, 1939 SullmVan,
1953)

The importance of the maternal relationshmp in  the

development of anxiety in the child is noted by Sullivan

(1953 ) and Horney (1939). Although Klein (1963) also
discusses the child's interaction with his mother,
at great length, for hexr the primary pwrocess is more
in terxms of the c¢hild's fantasies, than the actual relation-
She does however, acknowledge
safe, secure and accepting

Ship with the mother.
the = importance of a
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relatlonshlp in order that the Chl;d may‘ gradually come

to organlse hl& unlverse in an adaptlve way .

In describing the antecedehts,of basic (realistic)‘anxiety;

Horney ( 939) cites some disturbance in the relationship

between mother and child. Distufbancei is seen to ,be

~related both to ,the,kmocher s own yegdcéﬁtridityg and
her inabllity to establish a ‘safe environment for her

child.  A. Freud (1965» and Winnicott (1964) suggested

that the self developm@nt of the child is dependent

on the ability of the mother“ to meet the child's needs

' totally, thereby establishing An 11llusin of omnipoterce,
and the consequent sense of security. The child's
self develops to the extent that he feels scecure and

competent in coping with his anxiety, without the fear

of annihilation or rejection.  The nature and intensity
of the experienced anxiety is inmextricably tied to the

| mother-child relationship. Breger (1974) wmphasises
.,the importance of a balance belng ﬁound for the infant,

between security and anxiety, so that he may ‘experience

the anxi@qy of separation, without the thraat of.a‘total

loss of Self. At this point this sense of security

can be internalised

rSullivan (1953) believes that anximty‘ criginates  in

the intarpersonal realm and partlcularly in the child's

"rtlationship with his mother,, or sxgniflcant ,othersr
~He states that, ' R :

... anxiety arises out of the imEant's apprehens;on
of the disapproval of the significant persons
in his inkerpersonal world. Anxilety is felt
;empathically in the sensing of the mother's dis-
approbation  long before . conselou awareness is

- possible for the infant.'  (in May, 1979: 145)

He notes, however, that the infant's Self develops out

of a growing need to deal with anxiety creating experiences.

k’Thus;,is born his concept of Self system, a dynamism
'built-up out of this experience of approbation and

disapproval, vreward and punishment.' (1953: 20)www==The

Self, therefore, 'comes into being as a dynamism to

preserve the feeling of security' (ibid, 46)
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Sullivén's theory is important for‘ei’ﬁumbérf of‘,feasons;
f‘In ‘the first place he describes the”;develOpmentp;oﬁ fthe

. 8elf System (conceptualisad in this study as the Self
Concept) as being motivaLed by the need to contain anyiety,
: and maintain a homeostatis. He recognises the importance

~of anxiety as a dynamic factor in the developmenr of

~t}',Self, and that too much arxiety results in splitting~

or dissociation. There s therefore an optimum level

of anxiety needed for the growth and development of
the Self.  This is not unlike Leuba's (1955) conceptual -
isation of optimal stimulation, which he uses to ancount"'

for the need for anxiety in the individual. For the

purposes of this study, a concept of ’functional' anxiety‘p

has been develpppd - This is deﬁihéd as the optimUm
level of anxiety needed  for ~growth and development,

whilst a - disﬁuntional level of anxiety will result in.

dissociatian or apachy and winhdrawal

A further ‘éSpact of ‘Sullivan 3 theory ‘which is of

particular intarest for che present study, is his emphasis

on the meortance of the signii:cant other in the infant's

life, particularly in terms of the mediation and gradual

‘intégration of anxiety responses.  This is made possible

~ through the assurance of a secure and ‘safe environment
where the imfanc is able to adapt to his 'axperience{

. The mediation also takes the form of monitoring the
quality of feedback given to a Child about himself,

which thereby influences 'the nature and intensity of

the anxiety response. The child who feels secure,
~accepted and loved should be ‘able to accommodate to
the situation whera he experiemces anxiety. In this

way he assimilates what he has learnt, and becomes

- progressively more able to deal with anxiety provoking

situations, (Piaget, 1973; 1977)., Siﬂde ‘a child's

self esteem often depends on the exteat to which he

1s able to cope with his own internal impulses, and
 the demands made on him by his family and broader society,
his self esteem will relate strongly to the quality
‘and intensity of the ankiety he experiences. (Epstein,
1972; Coopersmith, 1967; Breger, 1974). Clearly anxiety
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~is a crucial aspect of~growth*and‘deVQlopment;'

Ankiety’is"not only a feéponse to a‘particula" stimuius;
but might in itself be seen as a means to an end, anXieCy
~can have a medlatlng function.  The deflnition of anxiety .
as a process is proposed by Spielberger (1972a; 1976},
(Izard, 1972; Mandler, (1972); Friedman and Shmukler,
(1982). through the integration of anxieﬁy7 as a |
'tfahsitory~ emotional response  (A-state), Spielbergeri'

define§';ai,complgx, cognltive emotlonal proc&ss. - He
says that, | | | s

'Persons who are hmgh in Amtralt... are more stronvly
disposed perceive the world as dangerous or
threaten:ng than low A-trailt persons.  COnsequently, =
high A-trait individuals are more vulnerable to
stress and tend to ewperience A-state reactions
of greater intensity and with greater frequenuy~,
?VS;G hé?e;‘ than persons who are low Ln A~trait.

(1 ! e : ;

‘~The aetio1og/ of Awtraxt has ‘been discussed in so far
as it refers to the"neurotlc anxiety' of the individual
" which is based in his early experience of helplessness
and in his interpexsonal relatlonships.  ' Spielberger:“
'(1976) further states, | B

... cognitive apprdisals of danger are - immediately
followed by  A-state reactions, or by an incremenL
in the level of A-state intansity {ibid: 6)

‘;Aeétate, therefore, relates to tha'later‘fbrm,ﬁﬁ ahXiety,’
‘discussed above in terms of 'realistic' anxiety, where
~ Iearning plays a fundamental role. A-state anxiety
is 'aroused whan the 8elf 4is threatened through loss
‘of loved object, or the threat of loss of love and security.
‘The extent to which the individual is able to cope with
‘these feelings and. to adapt ko them withnut loss of
Self, is the extent to which the indlvidual will develop ,
Spielberger's theory proposes that the important variables.
related to the evocatlon of an anxiety state, ‘snould
be examinad in order to understand the fundamental dynamics
of the individual at that particular state of development,

s

In the prééent study, anxiety is conceptudlised as a
process, both in response to the environment and as
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a motivating faétérrﬁor copingywith thé;environment.: ~The
present study addresses this iésue, by exploring the
'krelatidnShip between the mnature of anXiety experienced
by the preadolescent, ‘and -othef important-kdevelopmental,
variables. These include the feffect ‘of:fmatetnal ‘
acceptance on the preadolescent’'s experience "of~ anxiety:
and /Oh his concomitant ‘feeiings,'of self"wdrth, as well
'ag the relationship between the child's experience of
anxiety and his sense of competence. - o
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CHAPTER FOUR

A SENSE OF COMPETENCE

Introduction

Erik Erikson wuses the term ‘sense of' to ‘descrxbe the

crisis poilnts {n the growth of the indlvidual through
the various stages of his life.  He sees the individual
as developing, at different stages, a ‘'sense of trust’,

a sense of autonomy', etc, He says of this term,

'... senses pervade surface and depth, consciousness

and thg unconsciousness. They dre, then, at
the same time, ways of experiencing accessible

Lo  introspecilon; ways of Dbehaving observable

by others; and unconsvious inner states determimable

by test and analysis.' (1977, 226)

In terms of the 'sense of competence‘ xn a child, his

subjective experience, his behaviour and the unconscious
meaning that ‘his acts have for him are mmportantf and
should be held in wind. |

being competent in ~dealing"with one's world, as well
as behaVing in a way which would be evaluated as being
competent by others. The sense of competence seems
to be an important ‘concept  ogcuring at  the interface

of the other major dimensions dealt with in this studv,'

specifically the 1evelnpmenn of the self and the
experience of an%mauj, : : : ; |

White's Theory pf_Cgmpaﬁ@nce,Mocivacion

The motivating role of anxlety has been described above.
The theories of learning, held by orthodox drive
theorists, or anxiéby reduction theorists, describe
the primary aim of adaptlon and learning as being the
reduction of tension. Here the organism is seen
to  be propelled on path' of learning motivated by
it's own innate need £y ro-establish a homeostatic

27

It implies the feeling of
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balance. Leatning is not seen to be an end in J.t:self.J
but rather 4 by-product of the organism's‘ attempts to
‘ COpe with the anxiety it expefiences;in reponse to,famlllér
and novel situations. S . '
o White in a classical pépex : Motmvat:on Reconsmdere
o The Concept'«of ~Competence' (1959) thoroughly surveyed

the major studies of learning and”,motivatlonfy - He
foundk the notion that a. - person acts oﬁ his world
~simply in ar attempt to re~ establlsh a homeostasis
unsatisfactory. D : Lonsequently,‘ he developed- the
fconcepﬁb_cﬁ 'competence motivation' whﬁch 1.8 deflnea‘
~as 'an ofganisms  capacity to klnteract effectlve]y w1th
it‘s enVironment."(1959# 297) Further, he states that:

'In  organisms capable = of but little learnlng,

~this = capacity might be considered an innate

cattribute; but in mammals and especmally man,
with their highly plastic nervous systems, fitness
to interact with the environment is slowly attained
through prolonged feats of learning. = In view
of the directedness and persistence of the behaviour
that leads to these faats of learning, I consider
it necessary tm treat competence as havxng a motiv~
~at10nal aspect.' (ibid) :

Drawing‘cnvthe Writings;of Berlyne (1950) aﬁd WOodWOrth ‘
(1958), White came to the conclusion that exploratory
behaviour was an end in itsalfand not simply motivated

by the need to reduce anxiety He further substantlates 

this notien by examinlng the detailed. examples(of early
finfant behaviour) described by Piaget (1952)¢_, Behaviour

chdrac»er&sed by curlOQlty and a de51re ‘to explore novel

bltuatxons. '~ Furthermore,  Hendrick  (in White,
1959) proposed the existence of a major ihstiﬁct, ‘the
ipstinct ko master' which he further described as an
*inborn driVe‘td‘ddfénd to learn how to do! "(ibhid, 307).
‘Whiue’s‘ concept of competence motlvaticn incorporatés“
~both the inq;yidual's need to do, and therefore, learn,
‘and  the need to. experience effectance - the ability
to do. White acknowledges the 1mporLance of environmental
fpedback in the wndLVLdualﬁk‘experxeqpe of . competence,
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