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In 1937, when I wae appointed to the staff of
the Univeresity of the Witwatersrand as Lecturer
in Fine Arts, I accepted the rosponsibility of
giving lecuures and studio classes according

to the prescribsd eyllabug in each of the follow=
Arg -ublects ¢

y ‘e Hlgtory of Fir: Arts
24 Painting

Se Sculpture

4, Drawlug

5, Any one of three Crafto eelected by
students

€. Ansatomy
The Philosophy of Art
8, Art Appreciation

e Theory of Colour
(The last three gubjuets were not ao
¢laseified in the calendar, but were
implied in the advanced claesses for
students majoring and taking honours
An the Fine Arte.)

Theze nine subjects had to be develcped over
three and four year courses, and involved -~ in
addition to lecturing « adalnistretion, super-
vieion of practical work, correct’ - «f essaye
and studio eriticiem, Alrecting ¢ *»sareh of
advanced students and conducting .. Lcets and
exam‘nations, :
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Ir. 1937, when I wau appointed to the staff of
the "niversg!iv of tre Yiiwatersrand a. Lecturer
in Finz2 Artes. 1 accepted the responsibi.ii; of
giving lectures and studis classes according

to the presoribed syllabus in each of the followe
ing subjects @

1, The Risgtory of Fine Arts
2« Painting

Se Seulpture

4, Dr awing

S hny one of three Crafts eelected by
students

6. Anatomy
e The Philosophy of Art
8. Art Appreciaclon

O Thecry of Colour
(The last three gubjects were not so
0laseified in the calendar, but were
lmplied in the advanced slasseg for
studeats majoring and takiigz honours
in the Fine Arte.)

Theee nine subjectes had to be developed over

three and four year courses, and involved « ia
addition te lecturing - administration, super-
vision of practical work, correcting of essays
and studic eriticism, 4irecting of research of
advanced ptudents and condueting of tests and
examinations, '




3

No experienced lecturer in his right senses
would have undertsken such a vommi“men%,

3 But I was inexperienced, desperately awra
& of straltenel financial circumstances, and
& 8¢ fired with enthusiasm for the work, that

I could tesch for eight hours a day after
sitting up each night to do the necicsary
reading and preparation. I had no time for
creative research, no time %o practlise the

:: art of sculpture, and no tine to examline the
p gystem to which t wae conforming or to eval-
uate the results of my teaching,

2 The intervention of the war and enlistment

b brought me to my senses. A nilitary staff

. position gave me spare time to read and

E think constrvetively about my elvil occcupa~-
tion and for three years I worked, during
this epare time, on a thesls relating to an
academic approach to the teaching of the
Fine Arts at a Univereity. Thie work was
a sincere attempt %o effect a compromise be-
tween traditional methods of art tralning
and the revoluvtionary principles postulated
in modern palr ing and eculpture. But all
mr efforts, while leuding me into hitherto

. unknown fields of learning and considerably

By broadening the limited view of the manifesta-

N tions of art which I had previously held,

%) fallasd to provide a solution of the problem

i which I had set myself. '

o The more obvious reasons for this fallure I
e discovered in the facts that

(a) The knowledge of modern art is still,
K in South Afelca, an esoteric privilege,
i+ The initiation of siudents (fresh from our
: Matriculation syaten cf education) into its
complex secrets is not only almost impossible,
but culturally dangercus, since 1t 1s inclined,
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at this strge of adolescence, to lead to cone
si®le’!ng prejudices -- alther for or aguinst,
avnording to the cultursl background »f the
stude=nt -~ that steriliee the developrent of a
bala . ced appreciation of the Fine Arts,

(b) Any traditional metiiods of art training

in Bouth Africa defest their own ends alnce -
except !n the flelds of Bushman and Bantu art -
we have no m.jor collections of original hig—
toric work Yo serve as a basis ror direct
reference, (The history of European art in

South Africa gives us much that is significant

in Cape Dutch architecture and furiiture, scme
interesting "primitives", a few fire period
illustrations, and next to nothing in seulpture,
Even the most enthusiastic nationalist will

adnit the inadequacy of this local traditional
heritage, The contemporary and near-countemporary
artists in this country were either tralfled in
farope or have been so much influenced by Eurow
pean art that there 1s as yet no evidence of

any definite rlavour of what one could dsscribe

as Wouth African in spirit.)

In short, I had been seeking for a relation
hetween two syetems that were fundzmentallv in
cenfliet, and nelther of whie! could, urler

the clroumstances, be applizd with any . “ve of
succass in this ccuntry.

But these factors, I found, d4id not form the
maln reaeca for the Ifwilure of my original
intention, I was forced to the realisation,
wllu some bit ernees. that my work had been to
n. purpose, because 1t was hased on the assump-
140n that art had a significant part in the
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gociety of which I was a member, whereas in
reality it 1s 1lii:tle more than thie siaie ;i tereni
o1 a few goclally and eccaosically pri%ileged
individuals, and the dcepailr of a handfal of
artiste who. in every instance, have to supple-
ment thelr incomes by teaching art or by some
other means that has nathing to do with art,

The problem had changed from the material one
of evolving a praoctical organisation for the
art Adepartment of a University, %o t4e soclo~
loglical one of Jus*ifying th> inelusion of art
classes Iln the eucation of a nation that is
8till Jrimarily concerned with materialistic
pursulte,

One such a Justification is eatablisghed, the
complex manifestations of historical as well

as contemporary art make it imperative that

a.y system of art educatior -« Af it 18 to pe
effective ~ nust be designed in terms of present-
day sclentific progress and our knowledge of

the psychological and physiological factors
which govern the creative activity and its
appreciation,

In addition, as I see it now, the method of
art teaching. if it ie to have any cultural
value, must be evolved stricetly in accusrasnce
with the needes of the nation and the conditions
under which it is to be pructised, 50 any
approach Yo the formulation of sueh a method
must heve its basie in a sound appreciation of
both the soelal and psychologlecal aspects of
the problem, (The physiological and paycho-
pathologlcal aspects are outside my province,
but their significance will not be overlooked,)




"South Afrioca hees passed through dark and
difficult pacsages in her history; more than
once ehe has stuod face tn face with atark
digaster., For generations she has besn tried
and tested as perhape no cther young country
of our day has been tested,......"'1

Under such conditions one cannot expect an
indigenous art to flourish; neither can one
eriticlse a naticn for regarding Art as a
luxury when materialistic needs are the funda-
mental concern of its survival, But although
those days are paseing., and great schemes are
af.ot for the post-war development of this
country, there 1s still a reluctance to recog-
nlse the sigrificant part that purely cultural
pureul®s will play in the movement toward a
better world,

If South Africa is to enjoy a cultural develop-
ment the* »ill be commensurate with her material
developnent - and in a later chapter I hope to
prove that no nation can attain any real degree
of elvilisation without a full recognition and
use of the vital social value of art - then
something must be done about the present in-
difference to this factor.

It can be readily understood ¢aat conditions
are by no meang perfect for such a realisation,
“Inmaizine yourself living under conditions that
millions endure, impoverished so that you lack
adequate nourishment, crowded half a . ‘zen of
you sometimes into a single roon% how much
would you ~* interested then in these gpinple
and most ablding and most accesaible experien~
ces? How much margin of spiritual rssiliency

1Jen Chrietisan Smute: Toward & Better World
(New York 1944) p.li8
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and energy would you possege to seek and care
fo> the creative *thiage of 1life; and what
chanve would your childrer posgess of growlng
up to be the kind of people who would seek
them?

There ie no need to labour the point, T¢
gpeak of creative living as & poseibility for
the mage of our sountryren 1e a farce, If
ve deplore low tastee, we had bettsar npon the
evenaer that lead to hilgaer, Abundaut
ereetive 1iving ‘s denied to the masses.'

There are three .venu2s %2wards this end that
can be opened! s intrelductiuvn of proper
art education ia all Government Echoolai the
improvement of the present gtandarde of a«t in
South Africa by means of Art appreciation
classes in Universities and Colleges) and
2dult education in similar classes Ay Art
Centres and through cultural orgsanlsations,

Jor the achievement of these objecte the first
steps are to convince tae public and the
authorities «f the gocial need for art in the
development of thelr country and to train
teachers to put the schem> into operation,

tated thus, the matter seems falrly slauple,
whereas in actuallity it 1s beset with ailfl-
sulties that are by no means sarflned to South
Africa, In the United States of America,
where more progress has bssn made in this
direction than in any other country in the
world, similar chstecles are being encountered,
particulariy in ihe prejudice agalnat art as

A frill o= luxury which has no measurable
material value 2or chlldren on leaving school,

2 Hewlett Jochnson! The Soclalist 8ixth of the
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"The value of *Ze three R's as school .udbjecta
is obvious to .2 laytnan., Fe understande thne
izmportance of this type of learning tc hin child
ag a future ciltlizen, But hours spent in art
work may nause him to feel that there is a ser=
ioas was.e of the child's time and an unwise
oxpendi ture of public money, fince the practical
valve of art is not strikingly evicdent, it 1ie
sometimes Alfficult to phrase convinecing argu-
ments to the doubting taxpayer."'d

Jn addition to overcoming this prejudice, there
are cther dAifficulties involved in ths ‘miroduc-
ilon of art tralning in primsiy, secondary and
high echools, The present rigid matricalation
system allows for no resiliency in its general
pattern, designed originally to meet the mater-
ialistic needs of the communities which it serves!
the low scale of teachers' salaries places them
in the anomolous position of being the cultural
leaders of their communities while receiving

the sularies of ordinary labourers, and die-
eoursages vhem from spending the time and expense
on amplifying their !‘nitially limited tralning -
in addition, it fails to attract the more highly
trained and talented men and women who might
otherwise have chosen teaching as a career,

(A survey of similar conditions in ths U,.8.A,
was recently completsd by the Committee on State
aid of the Educational Conference Board* and
proves beyond any doub? the unfortunate affects
these factors have had on the educational progress
of that country.)

3 Florence Williame Nicholas, Nellie Claire Mawhood
and Mabel B.Trilling: Art Activities in the Modern
S8chool (New :fork 1937) p.l

4 The Educetinnal Conference Board is made up of
the followini; organisations:

The New York State Schocl Board Aseoclation,

New York Btate Congress of Parentes and Teache:is,
New York Sta'e Teachere Assoclation,

New York State Aesociation of Distriot Superintendents,
New York S8ta'e Council of School Superintendents, and
New York Sta"e Assoclation of Secondary School Principale.
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Moreover, the inYluence of the protestant churches
on our system of sducatlion i1g very considerable,
and their attitade to art in its many furms ie

by no means sympathetic. There is still much

of puritanical doubt az to the moral valldity of
the pleasure in ‘he arte of palnting, sculpture
and dramn, a mos. definite antzgonism towsa.ode

the art of daneing and an unbalanced tendency

to regard postry and literature &s the only

arts that can officilally be recognised with 1w~
punity. To this latter tendency may be ascribed
the rapld progrees of Afrikaane literature and
postry which, although of very great cultural
value, 1s out of all proportion to the arrested
development of the other arts for which the South
African 1s fundamentally as richly talented,

These social and administrative problems wil).
have to be solved by the Department oi <ducation,
The solution will no 3Joutb¢ demand something in
“he nature of a revolution in that departmen’
and will require an Act of Parliameni ac a
motivation for constructive action, Although
it is significant of osur cultursi development
that in not one single major project for the
improvement of our people and country has thiles
vital social force been given any onherent
thought, it 1s encoursging tc know that the
greatest statesman this country nas ever pro-
duced has given form and content to a philosoph-
ical concept on which such future action may be
based, '

"We have left behind us a great era in the
history of the world. We do not see it yet,
and we are in the transiticn period between

the two, It 18 one of the most interesting
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and also one of the most dAifficult periods
for any generation to pass through,

*What we want 1s some larger synthesis, some
concepte that will bring together the vast
detallis with which we have to deal, There

has been an immense movement forward in thought,
solence, philosophy and all forms of human
development, We are now running the risk of
getting lost, becoming submerged in the detalls,
and 1t is all-important for us to get some larger
ylew of all this vast mass, We want what
Professor Hoernle would call after Plato, the
'synoptic vision' over all these dotailu.

"Holism is an attempt at synthouil, an attempt
at bringing together many currents of thought
and development such as we have seen ir our

day . It 18 not a system of philosophy. I

do not believe very much in egystems, They are
aometimes helpful, but it is most ditzlcult, iu
mstters so oomplex as 1life and thor h,, 1o taxo
any one concept that might e=l.ace Snd embrace
ajdequately the whole,Holism -~ the theory of the
whole - tries to emphasise one aspect of thought
that has been hitherto a neglected facvor,

am trying to hammer out this neglected factor,
which 18, to my mind, all lmportant in gettlng
the 'synoptic vigiont "

Ycience had shattered the idea (that the world
was something ready-made and finished and moving
forwvard as a constant, fixed rigid entity, and
had impressed on ug that thiec was not a fixed
univeras, It was inestead a growing world, a
ereative universe, a learning world. The
world was in a constant state of flux; there
was a coastant increase ia all directiocns.




"Once you grasped that idea you had to depart
from the view of thinge as entities; you

realised theat the world at bottom was not sub-
stance hut flexible changing patterns.

"If you take patterns as the ultimate stracture
of the world, if it is arrangements and not
stuff that make up the world, tlie new ccncept
leads you to the concept of the wholes., Wholes
have no stuff; they are arrangerents, sclence
has come round to the view that the world con-
gletes of vatterns, and I 2onstrue that to be
that the world conslsts of wholes,

"The effoct of this change of view isg very far-
reaching. In philosophy 't is difficult to
estimate values; the beauuy, the truth, the
goodness of things, They seem to be additional
to the substance of things, On the eothsr hand,
if you adopt ths idea of patterns, you get

avay from substances and get patterns in which
truth, goodness, besuty and value become bound
up in the nature of things. To be a whole 1e
to be real, To be valuable, to be good -
theae centre in the idea of belng a whole,

You start with matter, which 18 the simplest of
wholes, You then rise to plante and animals,
to mind, to human beinge, to pereonality and

rising tier upon tier, makes up the struocture
~f the universe,

community of wholes, each with its own fleld

6Jan Christiaan Smuts: Toward a Better World
(New York 1944) 2xtracts from pp.l24, 126, 128,
129, 130, 131.

"“The world conelsts of a rising series of wholes,

the spiritual world, This progression of wholes,

"Every whole has 1lte field, and all these flelde
interpenetrate each other, Thus we have a groat

interpenetrating into the fields of other wholes,
I think 1t 18 in the intermingling of the fielis
that the nareative element of the univeree eniurs,"d




Thie concept implies that only by the fullilment
of the individual can the fulfilment of the whole
structure of human society be zchieved, and
conversely, in the enrichment of the oonmunity
lies the enrichment of the individual ~ and
ultimately the making 2f a better world.

If we are to accept 1i, ars ve not then obliged
to design a systea of education that engures

the conception of 1life as a whole, complete,
covering the full range of human thought, emution,
sengation, intultion, perceptiun, imagination :nd
exprecsion and including also the factors that
enter into the field of aecsthetics?

It 1s not enough to acknowledge this obligaticn,
Scmething must be done towsrds its fullllment,
My own contribution, for the time being, lles 1in

(2) this stating of the preoblem; a preliminary
survey of exleting conditions in the Unionj

the editing of the formulae, theories and dsfin* -
tiong in the general fleld of aesthetice that
are relevant to this work; an svaluatlon of the
psychological aspects governing individual
temperament, taste and creative expression; the
presentation of evidence of the soclal signifi-
cance of art in civilisationj the appraleal of
our system of education and the importance of
art in an integrated curriculumj and

(b) a comparative study of modern methods of
art education in the United States of America,
and the presentation of a programme that may
serve as the baslis of an educational experiment
which, by empirical means, may lead 10 a satle-
factory solution of the particular problems of
art education in South Africa,
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