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1 THE PROBLEM STATED



f

In 1937, when I was appointed to the ataff of 
the University of the Wltwatorarand ae Lecturer 
In Fine Arte, I accepted the rciponalblllty of 
giving lectures and atudlo cla&sea acoordlng 
to the presorlbsd ayllabue In each of the follow­
ing -ubjeets
i.
?. Painting 
*• Sculpture 
4. Drawl.--0

rhe History of Fir. c Arte

Any one of three Grafts selected by 
students

6. Anatomy
7.
8. 
P,

The Philosophy of Art 
Art Appreciation 
Theory of Colour
(The last three subjects were not so 
classified In the calendar, but were 
Implied In the advanced classes fcr 
student« majoring and talclnoc honours 
In the Fine Arts.)

These nine subjects had to be developed over 
three and four year oouraes, and involved - In 
addition to lecturing - admlnlst^tion, super­
vision of practical work, correct* 2 essays 
and studio criticism, directing c ft-ijnrch of 
advanced students and conducting .u t<ets and 
examinations.



Ir. 1937, vrhtn I vast appointed to the staff of 
the ’’nlvera.My of Its ’•'itwaterarard ac< Lecturer 
In Fine Arte. 1 accepted the respunaibi/.ii;; of 
giving lectures ari studio classes according 
to the preacribed syllabus in each of the follov- 
lng subject
1. The History of Fine Arts

3. Sculpture
4. Dr iwlng
b* Any one of three Crafta selected by 

students
6. Anatomy

The Philosophy of Art 
Art Appreciation 
Thecry ol Colour
(The last three eubjeot* vere not so 
classified in the calendar, but were 
implied in the advanced classes for 
students majoring and takiwg honour* 
in the Fine Arts.)

These nine subjects had to be developed over 
three and four year courses, and lnrolved - la 
addition to lecturing - administration, super­
vision of practical work, correcting of essays 
and studio criticism, directing of recearch of 
advanced students and conducting of teats and 
examination*.



No experienced lecturer In hie right senses 
would hare undertaken «tuch a commitment.
But I was Inexperienced, desperately av\r* 
of straitened financial circumstances, and 
so fired with enthusiasm for the work, that 
I could teach for eight hours a day after 
sitting up each night to do the necessary 
reading and preoaration. I had no time for 
creative research, no time to practise the 
art of sculpture, and no time to examine the 
system to which I was conforming or to eval­
uate the results of my teaching.

The intervention of the war and enlistment 
brought me to my senses. A military staff 
position gave me spare time to read and 
think constructively about my civil occupa­
tion and for three years I worked, during 
this spare time, on a thesis relating to an 
academic approach to the teaching of the 
Fine Arts at a University. This work was 
a sincere attempt to effect a compromise be­
tween traditional methods of art training 
and the revolutionary principles postulated 
in modern pair Ing and sculpture. But all 
ny efforts, while leading me into hitherto 
unknown fields of learning and considerably 
broadening the limited view of the manifesta­
tions of srt which I had previously held, 
failed to provide a solution of the problem 
which I had set myself.

The more obvious reasons for this failure I 
discovered in the facts that
(a) The knowledge of modern art is still,
In South Africa, an esoteric privilege.
The initiation of sSudents (fresh from our 
Matriculation syatera cf education) into its 
complex secrets is not only almost impossible, 
but culturally dangerous. 6lnce it Is inclined,



at tlil s s t o f  adolescence, to lead to con­
stricting prejudices - either for or against, 
according to the culture! background of the 
atud »nt - that sterilise the development of a 
bala ced appreciation of the Pine Arts.
(b) Any traditional methods of art training 
in South Africa defeat their own ends since - 
except in the fields of Bushman and Bantu art - 
we have no major collections of original his­
toric work to serve as a basis for direct 
reference. (The history of European art in 
South Africa glres us much that is significant 
in Cape Dutch architecture and furniture, scn.e 
lnfereatlng "primitlve3H, a fev fine period 
illustrations, and next to nothing in sculpture.

P
Even the most enthusiastic nationalist will 
admit the inadequacy of this local traditional 
heritage. The contemporary and near-contemporary 
artists In this country were either tralfled in 
Europe or have been so much Influenced by Euro­
pean art that there Is as yet no evidence of 
any definite flavour of what one oould descrlDe 
as Rjuth African in spirit.)

In short, I had been seeking for a relation 
between two systems that were fundamentally in 
conflict, and neither of whic>. oould, urler 
the circumstances, be applied with any . 'pe of 
success in this ocantry.

But these factors, I found, did not form the 
main reaecu for the failure of my original 
intention. I *fas forced to the realisation, 
wHii some bl^jerness. that my work had been to 
n>. purpose, beoause It was based on the assuop- 
uon that art had a significant part in the



society of which I was a member, whereas in, 
reality It la ll>tle more than t.ie slle latere 
ol' a few socially and eeonomcall/ prJ^ilesced 
Individuals, and the despair of a handful of 
artlate who. in eve.̂ y lnatanoe. have to supplê  
ment their Incomes bv teaching art or by some 
other means that has nothing to do with art.

The problem had changed frcm the material one 
of evolving a praotlcal organisation for the 
art department of a University, t.o the soclo- 
loKljal one of Justifying th3 Inclusion of art 
olasses In the education of a nation that la 
still primarily concerned with materialistic 
puraults.

Or̂ e such a Justification Is established, the 
complex manifestations of historical as *ell 
as contemporary art make it Imperative that 
a..y system of art education - If It Is to be 
effective - r.iust be designed In terms of preaent 
day eclentlfic progress and our knowledge of 
the psychological and phyalologloal factors 
which govern the creative activity and Its 
appreciation.

In addition, as I see It now. the method of 
art teaching, if It la to have any cultural 
value, must be evolved strictly In accordance 
with the needs of the nation and the conditions 
under which it is to be practised. So any 
approach to the formulation of such a method 
must heve its basis in a sound appreciation of 
both the social and psychological aspects of 
the problem. (The physiological and paycho- 
pathologlcal aspects are outside my province, 
but their significance will not be overlooked.)



HSouth Af rioa Lae passed through dark and 
difficult passages in her history; more tha/v 
once eho has stood face to face with stark 
disaster. For generations she has been tried 
and tested as perhaps no other young oountry 
of our day has been tested......"1

Under such conditions one cannot expect an 
Indigenous art to flourish; neither can one 
criticise a nation for regarding Art as a 
luxury when materialistic needs are the funda­
mental concern of its survival. But although 
those days are passing. and great schemes are 
afv-ot for the post-war development of this 
country, there Is still a reluotance to recog­
nise the sign ifleant part that purely cultural 
pursuits will Dlay in the movement toward a 
bettev' vorld.

If South Africa is to enjoy a cultural develop­
ment the? >111 be commensurate with her material 
d^velopnont - and In a later chapter I hope to 
prove that no nation can attain any real degree 
of civilisation without a full recognition and 
use of the vital social value of art - then 
something must be done about the present in­
difference to this factor.

It can be readily understood chat conditions 
are by no means perfect for such a realisation. 
"Imagine yourself living under conditions that 
millions endure, impoverished so that you ladk 
adequate nourishment, crowded half a u zen of 
you aometlraea into a single room; how much 
would you rf Interested then in these olnple 
arid most abiding and most accessible experien­
ces'/ How much margin of spiritual rsaillency

Christiaan Smuts I 
York 1944) p.118

Toward a Better World



and energy would you poKsecs to seek. and care 
for the creative thinge of life, and what 
chance would your children possess of growing 
up to be the kind of people who would seek 
them?
There le no nsed to labour the point. Tc 
speak of creative living aa a possibility for 
the mass of our countrymen la a farce. If 
we deplore low tastes, we had better open the 
fcvenje*-, that lead to higher. Abundantly 
creative living denied to the masses."*

There are three cvenuea towards thla end that 
can be opened: t'*c Introduction of proper 
art education In all Sosrernment Schools; the 
improvemei.t of the preaent standards of ait in 
South Afrioa by iaeans of Art appreciation 
classes In Universities arid Colleges; and 
adult eduoatlon In similar classes r,v Art 
Centres and through cultural organisations.

?or the achievement of these objects the first 
steps are to oonvlnce the public and the 
authorities t'f the social need for art In the 
development of their country and to train 
teachers to put the schema Into operation.

Stated thus, the matter seen* fairly simple, 
whereas in actuality It Is beset with diffi­
culties that are by no means ooflned to South 
Africa. In the United States of America, 
where more progress haa been mitde In this 
direction than in any other country In the 
world, slirllar obstacles are being encountered 
particularly in the prejudice against art as 
a frill o" luxury which haa no measurable 
material value for children on leaving school.

2 Hewlett .T 
World (

hnson: The Socialist Sixth of the
. P.91
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"The value of *r:« three Rre an school »iuhjects 
1 b obvious to li.e layman. Fe understands tne 
importance oi tnia type of learning to bln child 
ae a future citizen. But hours spent In art 
work may cau&e hl.n to feel that there Is a ser*- 
loas WAe.e of the child's time and an unwise 
oxpendiiure of publlo money. Since the practical 
value of art la not strikingly evident, It is 
sometimes difficult to phrase convincing argu­
ment h to the doubting taxpayer. "3

In addition to overcoming this prejudice, th*re 
are other difficulties involved in the ir1crodu<»- 
tion of art training ir. primary, secondary and 
high schools. The present rigid matriculation 
system allows for no resiliency in its general 
pattern, designed originally to meet the mater­
ialistic needs of the communities which it serves? 
the low ooale of teachers' salaries places them 
In the anomoloua position of being the cultural 
leaders of their communities while receiving 
the salaries of ordinary labourers, and dia- 
couragee xnem from spending the time and exoense 
on amplifying their initially limited training - 
in addition, It fail* to attract the more highly 
trained and talented men and women x*ho might 
otherwise have chosen teaching as a career.
(A survey of similar conditions in the U.S.A* 
waa recently compieted by the Committee on State 
aid of the Educational Conference Board'1 and 
proves beyond any doubt the unfortunate affects 
tnese faotors have had on the educational progress 
of that country.)

3 Florence WiLllame Nicholas, Nellie Claire Mawhood 
and Mabel B. Trilling: Art Activities In the Modem
School (New Xork 1.937) p.l
4 The Educational Conference Board is made up of 
the following orgonieations:
The New York State School Board Association,
New York 8ta‘;e Congress of Parents and Teachers,
New York Sta*;e Teachere Association,
New York Sta*:;e Association of District Superintendents, 
New York Sta‘;e Council of School Superintendents, and 
New York Sta":e Association of Secondary School Principal*,



Moreover, the Influence of the protestant churchee 
on our system of education Is very considerable, 
and their attitude to art In its many forms Is 
by no means sympathetic. There Is still much 
of puritanical doubt as to the moral validity of 
the pleasure In art* of painting, sculpture 
and dramr, a mo&w definite antcgonism towards 
the art of d&nolng and an unbalanced tendency 
to regard poetry and literature as the only 
arts that can officially be recognised with im­
punity. To this latter cendenoy may be ascribed 
the rapid progrees of Afrikaans literature and 
poetry which, although of very great cultural 
value, is out of all proportion to the arrested 
development of the other arts for which the South 
African is fundamentally as richly talented.

These social and administrative problems will 
have to be solved by the Department of -ducation, 
The solution will no doubc demand something In 
the nature of a revolution In that department 
and will require an Act of Parliament as a 
motivation for constructive action. Although 
it is significant of our cultural development 
that in not one single major projeot for the 
improvement of our people and oountry has this 
vital social force been given any coherent 
thought, it is encouraging to know that the 
greatest statesman this oountry has ever pro­
duced has given form and content to a philosoph­
ical concept on which such future action may be 
based.

"We have left behind us a great era In the 
history of the world. We do not see it yet, 
end we are in the transition period between 
the two. It is one of the most interesting



and also on© of the most difficult periods 
for any generation to pass through.
"What we want le some larger synthesis, some 
concepts that will bring together the vast 
details with which we have to deal. There 
has been an Immense movement forward In thought, 
aolence, philosophy and all forms of human 
development. We are novf running the risk of 
getting lost, becoming submerged In the details, 
and It Is all-important for us to get some larger 
view of all this vast mass. We want what 
Profejsor Hoernle would call after Plato, the 
'synoptic vision' over all these details.
"Hoi18m Is an attempt at synthesis, an attempt 
at bringing together many currents of thought 
and development such as v* have seen lr our 
day. It Is not a system of philosophy. I 
do not believe very much in systems. They are 
sometimes helpful, but it is most ditilcult, in 
matters so complex as life and tho^h-, to take 
any one concept that might embrace «nd embrace 
adequately the whole.Holism - the theory of the 
whole - tries to emphasise one aspect of thought 
that has been hitherto a neglected f*ctor. I 
am trying to hammer out this neglected factor, 
which is, to my mind, all Important in getting
the 1 synoptic vision i

Science had shattered the Idea (that the world 
was something ready-made and finished and moving 
forward as a constant, fixed rigid entity) and 
had Impressed on uc that this was not a fixed 
universe. It was instead a growing world, a 
creative universe, a learning world. The 
world was In a constant state of flux; there 
was a constant increase in all directions.



"Once you grasped that Idea you had to depart 
from the view of things as entitles; you 
re .Heed th«t the world at bottom was not oub- 
stanoe but flexible changing patterns.
"If you take patterns an the ultimate structure 
of the world, if it is arrangements and not 
stuff that make up the world, tlie new concept 
leads you to the concept of the wholes. Wholes 
have no stuff; they are arrangements, science 
has come round to the view that the world con­
sists of patterns. and I construe that to be 
that the world consists of wholes.
“The effect of this change of view Is very far- 
reaching. In philosophy ’ t is difficult to 
estimate values; the beauij, the truth, the 
goodness of things. They seem to be additional 
to the substance of things. On the ether hand, 
if you adopt the Idea of patterns, you get 
away from substances and get patterns In which 
truth, goodness, beeuty and value become bound 
up in the nature of things. To be a whole Is 
to be real. To bo valuable, to be good - 
these centre In the idea of being a whole.
"The world oonelsts of a rising series of wholes. 
You start with matter, which Is the simplest of 
wholes. You then rise to plants and animals, 
to mind, to human beings, to personality and 
the spiritual world. This progression of wholes, 
rising tier upon tier, makes up the structure 
of the universe.
"Every whole has its field, and all these fields 
Interpenetrate each other. Thu9 we have a groat 
community of wholes, each with Its own field 
Interpenetrating Into the fields of othe>* wholes.
I think it is In the Intermingling of the fields 
that the creative element of the universe entire.*

6 Jan Christiaan Smuts: Toward a Better Wor ld 
(New York 1944) Extracts from pp.124, 12&, 128, 
129, 130, 131.



This concept implies that only by the fulfilment 
of the individual can the f\ilf ilment of the who] e 
structure of human society be «ohl?ved, anl, 
conversely, in the enrichment of the community 
lies the enrichment of the individual - and 
ultimately the making of a better world.

If we are to accept it, are v© not then obliged 
to design a system of education that ensures 
the conception of life as a whole, ooraplete, 
covering the full range of human thought, emotion, 
sensation, Intuition, perception, imagination and 
exprerglon and including also the factors that 
enter into the field of aosthetics? , 1

It is not enough to acknowledge this obligation. 
Something must be done towards its fulfilment.
My own contribution, for the time being, lies in
(a) this stating of the problem; a preliminary 
survey of existing conditions in the Union; 
the editing of the formulae, theories and dsfin* 
tlons in the general field of aesthetics th^t 
are relevant to this work; an evaluation of the 
psychological aspects governing individual 
temperament, taste and creative expression; the 
presentation of evidence of the social signifi­
cance of art in civilisation; the appraisal of 
our system of education and the importance of 
art. in an Integrated curriculum; and
(b) a comparative study of modern methods of 
art eduoatlon in the United States of Amerloa,
and the presentation ol a programme that may 
tierve as the basis of an educational experiment 
which, by empirical means, may lead to a satis­
factory solution of tho particular problems of 
art education In South Africa,
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