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  CHAPTER 1 

 

Description of the study 

 

1 .1  In troduct ory  ba ckgr ound 

 

The  i n c ep t i on  o f  a  n ew d i spens a t i o n  i n  Sou t h  A f r i ca  in  1994  

r e s u l t e d  i n  t h e  Depa r tmen t  o f  Educa t i on  i n t roduc i ng  a  d ecen t r a l i z ed  

f o rm  o f  powe r  w i th i n  t h e  s choo l  s ys t em .  Se c t i on  16  (1 )o f   t h e  Sou th  

A f r i can  Schoo l s ’  Ac t  84  o f  1996  en t i t l e s  each  s choo l  t o  es t ab l i s h  a  

Schoo l  Gove rn ing  Body wh i ch  de t e rmines  t h e  k ind  o f  gove rnance  

t h ey wou ld  l i ke  t o  s ee  p r eva i l  i n  t h e i r  p r emi se s .  Mea su re s  o f  s choo l  

r e s t r uc tu r i ng  i n c lud e  s choo l -ba sed  managemen t ,  d evo l u t i on  o f  

r e s pons i b i l i t i e s  t o  p r i n c i pa l s ,  empowermen t  o f  t e ache r s  and  t h e  

encou r agemen t  o f  pa ren t a l  p a r t i c i p a t i on  i n  s choo l  de c i s i on -mak ing 

(O ’Donoughue  &  Dimmock ,  1998 ) .  Para l l e l  t o  t h e se  r es t r uc t u r in g  

e f f o r t s  a r e  con ce rns  fo r  t h e  qu a l i t y  o f  s choo l in g  wh i ch  en compas s  

c u r r i c u lum r e fo rm  and  imp rovement  i n  t h e  qua l i t y  o f  t e ach ing  and  

l e a rn ing  (Lee  & D immock ,  1999 :456 ) .  

 

Some  s choo l s  h av e  managed  t o  t h r i v e  unde r  t h e s e  n ew  deve lopmen t s  

wh i l e  o the r s  a r e  s t i l l  s t rugg l i n g  t o  unde r s t and  t h e  concep t s  unde r  

wh ich  t h e y op e r a t e .  Schoo l s  a r e  go i ng  t o  emerge  w i t h  l abe l i ng  o f  

‘ h i gh ’  p e r fo rm ing and  ‘ l ow’  pe r fo rming  i n  t e rms  o f  t h e  o u t comes  o r  

r e s u l t s  p r oduced  b y  l ea rne r s  a t  t h e  end  o f  t h e  ye a r .  I t  i s  t h i s  

l a be l i n g  o f  s choo l s  wh i ch  has  mot iva t ed  me  t o  b eg i n  t o  f i nd  ou t  

wha t  a r e  t h e  con t r i bu t o ry f ac t o r s  t h a t  unde r l i e  t h e  p e r f o rmance  o f  a  

s choo l .  Con t ex tu a l  f ac to r s  su ch  a s  t h e  s oc i o - economic  env i ronmen t ,  

o rgan i z a t i o na l  c l ima t e  a nd  t e ache r  commi tmen t  a l l  have  a  measu r e  

o f  impac t  upon  t h e  r e s u l t s  a t  t h e  end  o f  t h e  ye a r  bu t  t h e  fo cus  o f  my 
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s t udy i s  s pe c i f i ca l l y  upon  t h e  ro l e  a  p r i nc ipa l  p l ays  i n  s choo l  

imp rovemen t .  Whe th e r  t h i s  i s  d i r e c t  o r  i nd i r ec t  i n f l u en ce ,  p r ev i ous  

s t ud i e s  h av e  shown th a t  t h e  p r i n c i pa l  o f  a  s choo l  ha s  a  measu rab l e  

r o l e  t o  p l ay i n  t h e  e f f e c t i v eness  o f  a  s choo l .  

 

Now tha t  t h e  Na t iona l  Depa r tmen t  o f  Educa t i o n  has  i n t roduced  t he  

Na t i ona l  Cu r r i c u l um  S t a t emen t ,  i t  r ema i n s  t o  b e  s een  how  p r i nc i pa l s  

w i l l  mon i to r  and  p rov i de  a s s i s t an ce  t o  t e ach e r s .  By con t r a s t ,  

a cco rd ing  t o  my ob se rv a t i on ,  t e a che r s  a r e  s en t  t o  a t t e nd  wo rkshops  

and  s emina r s  on  t he  imp l emen t a t i on  o f  t h e  new cur r i cu l um  s t a t emen t  

wh i l e  p r i n c i p a l s  a r e  no t  i nv i t ed  t o  a t t end  such  wo rkshops .  I t  t h en  

b ecomes  a  d i s t o r t ed  po r t r aya l  o f  i n s t ruc t io na l  l e ad e r s h i p  when  a  

p r i n c i pa l  h a s  l i t t l e  o r  n o  unde rs t and i ng  o f  t h e  new  cu r r i cu lum  i n  t h e  

l e a rn ing  a r e a s  o r  sub j ec t s .  

 

Th e  f ocu s  o f  t h i s  s t ud y i s  i n  a  s choo l  wh ich  h as  i t s  s t a t us  a s  a  

s a t e l l i t e  s choo l .  The  p r ev i ou s  s choo l  (Ma in  Schoo l )  f r om  wh ich  i t  

was  o r i g i n a t ed  had  be en  i n  ex i s t enc e  s i n ce  1988 .Wi t h  t h e  g rowth  i n  

t h e  popu l a t i on  i t  was  de c i ded  t o  bu i l d  t h i s  s choo l  t o  ea se  conge s t i on  

and  c r ea t e  an  env i ronmen t  i n  wh i ch  educa t i on  c an  bes t  b e  s e rved  t o  

l e a rne rs  w i t hou t  undue  p r es su re  o f  ov er c rowd ing and  l ack  o f  

f ac i l i t i es .  

 

Th e  s epa r a t i on  o f  t h i s  s choo l  f rom i t s  ma i n  campus  c r e a t ed  many 

oppo r t un i t i es  fo r  a l l  i t s  s t a keho lde r s  t o  p rove  t he i r  wo r t h  and  mee t  

t h e  cha l l enge s  o f  a  f unc t i ona l  s choo l .  More  es pe c i a l l y ,  t he  

p r i n c i pa l .  She  ne eded  t o  c onv inc e  t h e  s choo l  and  t he  commun i t y  o f  

b e ing  capab l e  t o  b u i l d  a n  educa t i on a l  i n s t i t u t i on .  He r  p r ev ious  

l e ade r sh i p  expe r i enc e  a s  depu t y-p r i nc ip a l  w i l l  p l ay  a  l e ad ing  r o l e  i n  

h e lp i n g  he r  f o cu s  on  c r ea t i ng  a  qu a l i t y  l e a r n i ng  env i ronmen t .  I t  i s  
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upon  th i s  b ackground  t h a t  we  have  t o  u nde r s t and  t h e  r o l e  o f  th i s  

p r i n c i pa l  a s  an  i ns t r u c t i on a l  l e ade r .  

 

1 . 2  Ob je c t i ve s  o f  th e  s tu dy  

 

Th e  qu a l i t a t i v e  r e s e a r ch  I  w i l l  conduc t  w i l l  con t r i bu t e  t o  t h e  

u nde r s t and i ng  o f  i n s t ru c t i on a l  l e ade r sh ip  w i th  r ega rd  t o  i t s  t h eo r y,  

p ra c t i ce ,  po l i cy and  so c i a l  i s sues  w i th  t h e  i n t en t ion  o f  imp rov ing  

t h e  qu a l i t y  o f  t e ach i ng  and  l ea rn ing .  Acco rd ing  t o  McMi l l a n  and  

Schumache r  (2 006 :315 )  qua l i t a t i ve  r e se a r ch  i s  f i r s t  con ce rned  wi th  

u nde r s t and i ng  soc i a l  phenomena  f r om the  p a r t i c ip an t s ’  pe r s pec t i v e s .  

Th a t  unde r s t and ing  i s  a ch i eved  by  ana l yz i ng  t h e  many con t ex t s  o f  

t h e  p a r t i c i p an t s ’  mean ings  f o r  t h es e  s i t u a t i on s  and  ev en t s .  

Pa r t i c ip an t s ’  mean ings  i n c lu de  t h e i r  f ee l i n gs ,  b e l i e f s ,  i d ea s ,  

t hough t s  and  a c t i o ns .  Th i s  w i l l  a l s o  add  t owards  gene r a t i ng  t h eo ry 

and  empowermen t  mo re  es pe c i a l l y  t o  s choo l s  t h a t  h ave  no t  b een  

p e r f o rming we l l  o r  p r oduc i ng  good  r e su l t s .  

 

R e l a t i v e l y l i t t l e  r es ea r ch  h as  b e en  unde r t aken  i n t o  t h e  ac t i v i t i es  o f  

p r i n c i pa l s  o f  s e conda ry  s choo l s  i n  Sou th  Af r i ca ,  mo r e  e spe c i a l l y i n  

t h e  t ownsh i p s .  I t  ha s  a lways  be en  accep t ed  b y a  ma jo r i t y  o f  

e duca to r s  t h a t  p r i nc ip a l s  w i l l  a lways  ca r r y  ou t  i n s t r uc t i on s  f r om th e  

gove rnmen t  w i t hou t  ques t i o n .Th i s  h appens  when  a  p r in c ipa l  doe s  

n o t  h ave  a  v i s i on  t o  i n f l u en ce  a  s choo l  t owa rd s  a  pa r t i c u l a r  goa l .  

Bush  (2008 :278 )  s ays ,  

 

‘ V i s io n  h a s  b ee n  r eg ar d ed  a s  an  e s s e n t i a l  co mp on en t  o f  

e f f e c t i v e  l e ad e r s h ip  f or  a lm os t  2 0  y ear s .  B ea r e  e t  a l .  ( 1 9 9 2 )  

c l a i m  t ha t  ou t s t a n d i n g  l ea d er s  ha v e  a  v i s i o n  f o r  t h e i r  

o rg a n i z a t i on s .  S ou th w o r th  (1 99 3 :  2 3 -4 )  s u gg es t s  t h a t  h e ad s  
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a r e  mo t i va t ed  t o  w o r k  ha r d  ‘b e ca us e  t h e i r  l ea d er sh i p  i s  t h e  

p ur s u i t  o f  t h e i r  i n d i v i du a l  v i s i o n ’ .  

 

Ther e  i s  a l so  t h e  pe r cep t i on  t h a t  some  p r i nc ipa l s  a r e  no t  c apab l e  o f  

l e ad ing  o r  managi ng  t h e i r  s choo l s  e f f ec t i v e l y be caus e  o f  a  l ack  o f  

i n s i gh t  i n t o  i n s t ruc t i o na l  l e ad e r sh ip .  Acco rd ing  t o  Bush  ( 2008 :  

2 79) ,   

 

‘ S ig n i f i ca n t l y ,  h o w ev er ,  t h e r e  w a s  n o  m a n d a t or y  r eq u i r em e n t  

f o r  s ch o o l  l ea de rs  t o  h a ve  a  s pe c ia l i s t  q ua l i f i c a t i on  i n  

e d u ca t io n a l  ma na ge me n t  a n d  ma ny  h ea d  t ea c her s  w er e  

a p po in t ed  o n  t h e  ba s i s  o f  t h e i r  p r o f es s io na l  e xp e r i en c e  a l on e . ’  

 

Th i s  h a s  r e su l t ed  i n  a  s i t u a t i on  whe re  t h e  p r i n c ip a l  i s  a lways  i n  

c on f l i c t  w i t h  h i s / h e r  s t a f f  o r  t h e  d i s t r i c t  o f f i c i a l s  ove r  wha t  n eeds  t o  

b e  done .  Th i s  r e s e ar ch  i n t ends  t o  ana lyze  i n s t r uc t i on a l  l eade r sh i p  a t  

t h e  m ic ro - s choo l  l ev e l  a s  t h e r e  i s  no  emp i r i c a l  i nves t i ga t i on  o f  h ow  

and  by whom the  cu r r i c u l um i s  c onduc t ed  i n  t ownsh ip  s choo l s ,  

ex cep t  f o r  t h e  l i t e r a t u re  whi ch  dep i c t s  t h e  phenomenon  i n  Wes t e r n  

s oc i e t i e s .  Bush  (2008 :  2 84 )  concu r s  by  s ayin g ,  

 

‘ Th e r e  i s  e v i d en ce  t ha t  ma n y  So u t h  A f r i ca n  s cho o l s  ar e  

d y s f un c t i o na l  ( e . g .  B u s h  e t  a l . ,  2 0 0 7b ) ,  s ug g es t i n g  t h a t  a  f o cu s  

o n  m an a g em en t ,  a s  d e f i n ed  b y  Cu ba n  ( 1 98 8 ) ,  w o u l d  b e  mo r e  

a p pr o p r ia t e . ’  

 

In  a dd i t i o n ,  f ew  emp i r i ca l  s t ud i e s  o f  t ownsh ip  s i t u a t i on s  h ave  be en  

r epo r t ed  i n  Wes t e rn  l i t e r a tu r e .  Th i s  re s ea rch  a t t empt s  t o  add r e s s  

s ome  o f  t h e se  gap s  i n  t h e  knowl edge  b as e .Th i s  r es ea r ch  p ro j ec t  a l so  

h ope s  t o  make  a  d i s t i n c t i o n  on  how ins t ruc t i ona l  l e ad er sh ip  i s  

p ra c t i ced  i n  Sou th  A f r i can  s choo l s  and  co r robo ra t e  i t  w i th  a  
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t h eo r e t i c a l  f r amework  d r awn  f rom  Wes t e r n  l i t e r a t u r e .  The r e  i s  

a lways  a  t endency t o  i n t ro duce  t h eo ry and  p r ac t i c es  t ha t  we r e  found  

e f f e c t i v e  i n  Wes t e rn  s oc i e t i e s  and  app l y t h es e  w i t h  l i t t l e  r ega rd  o f  

t h e  comp l ex i t i e s  and  un i qu en es s  o f  t h e  l o c a l  s e t t i ng .  Accord ing  t o  

Lee  and  D immock  (1999 : 456 )   

 

‘ i n i t i a t i v e s  t o  r es t ru c tu r e  s c ho o l  s y s t ems  t h r o u g ho u t  t h e  

W es t e r n  w o r l d  h a ve  f o c us ed  o n  t h e i r  o rg an i s a t i on ,  

a d mi n i s t r a t i on  a nd  g ov er n m en ta l  co n f i g u ra t i o ns .  I n  En g la n d  

a n d  W a l es ,  f o r  ex am p le ,  t h e  i n t r o d uc t i on  o f  a  4 a t i on a l  

C ur r i cu lu m in  t h e  l a t e  19 80 s  i s  cou p l ed  w i th  t he  p r es s  f o r  

m o r e  s ch o o l -b as e d  m a n a g em en t  a nd  l o ca l  c on t r o l  o f  s ch oo l s . ’  

 

Th i s  r es ea r ch  p ro j ec t  i s  h i gh l y  app ropr i a t e  f o r  expos i ng  and  

i n t e rp r e t i ng  t h e  l i v ed  exp er i en ce  o f  cu r r i cu lum  l eade r sh i p  f r om the  

p e r sp ec t i v e  o f  t h e  p a r t i c ip an t s .  Ha r t l ey  and  Hinksman  (2003)  s ay 

t h a t  l e ade rs h ip  deve l opment  r equ i r e s  a  f o cu s  on  s t r uc tu re  a nd  

s ys t ems  a s  we l l  a s  p eop l e  and  so c i a l  re l a t i on s .  Tu s t i n g  and  Bar ton  

( 2006 )  a rgue  t h a t  t h e r e  i s  a  movement  away f r om  t he  i nd iv idua l  

t owa rd s  t h e  eme rgen t  and  co l l ec t i v e  a s  wel l  a s  p rov id i ng  gr e a t e r  

r ecogn i t i on  o f  t h e  s i gn i f i c ance  o f  t h e  con t ex t  f o r  l e ade r sh ip  

l e a rn ing .  G iv en  t h e  p opu l a r i t y  o f  i n t e rac tve  l e a rn ing ,  s uch  as  

n e two rk ing ,  a  s t r onge r  f o cu s  on  s choo l -w ide  l e ad e r sh i p  deve lopmen t  

a ppear s  t o  b e  t ime ly .  One  way t h i s  migh t  b e  ach i eved  i s  t h rough  

s ha red  l e ade r sh ip . In s t ruc t i on a l  l e ade r sh ip  r ep l ace s  a  h i e ra r ch i c a l  

a nd  p ro cedu r a l  no t i on  w i th  a  mode l  o f  s ha r ed  i n s t ruc t i o na l  

l e ade r sh i p .  
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1 . 3  T heo re t i c a l  F ra mew o r k 

 

The  t h eor e t i c a l  f r amework  o f  t h i s  r e se a r ch  r epo r t  i s  i n fo rmed  by t h e  

l i t e r a tu r e  a nd  r e s e ar ch  o f  i n t e rn a t i on a l  a nd  n a t i on a l  e duca t i ona l  

a na l ys t s .  The  t h eo ry  s u r r ound ing i n s t ruc t i ona l  l e ade r s h i p  i s  d ep i c t ed  

f r om  a  mode l  wh i ch  i nvo lves  t h e  ac t i v e  co l l abo ra t i on  o f  p r i nc ipa l  

a nd  educa t o r s  on  cu r r i c u l um,  i ns t ru c t i on  and  as s es smen t .  Wi t h in  

t h i s  mode l ,  t h e  p r in c ip a l  s eeks  ou t  t he  i d e as ,  i n s igh t s ,  and  expe r t i s e  

o f  educa to r s  i n  t h es e  a re a s  a nd  wo rks  w i t h  educa t o r s  f o r  s choo l  

imp rovemen t .  Th e  p r in c i pa l  and  educa t o r s  sh a r e  r e spons ib i l i t y  f o r  

s t a f f  d eve lopmen t ,  c u r r i cu l a r  d ev e l opmen t  a nd  s up e rv i s i on  o f  

i n s t r uc t i ona l  t a s ks .  Thus ,  t h e  p r i n c ip a l  i s  no t  t h e  s o l e  i n s t r uc t i ona l  

l e ade r  bu t  t h e  ‘ l e ade r  o f  i n s t r uc t i ona l  l e ade r s ’  (G l i ckman ,  1989 :6 ) .  

 

I n s t ruc t i o na l  l e ad er sh i p ,  n a r rowly  de f i n ed ,  f o cus e s  on  l eade r sh i p  

f un c t i on s  d i r e c t l y r e l a t e d  t o  t e ach i ng  and  l ea rn ing (Mu rphy,  1 988 ) .  

In  a  b roade r  v i ew ,  i ns t ru c t i on a l  l e ade r sh i p  a l so  r e fe r s  t o  a l l  o the r  

f un c t i on s  t h a t  con t r i bu t e  t o  s t uden t  l ea r n i ng ,  i n c l ud ing  manage r i a l  

b ehav iou r s  (Donmoyer  &Wags t a f f ,  1990 ;  Murphy,  1988) .  Such  an  

a c t i on  o r i en t a t i on  t h eo re t i ca l l y  en compass e s  eve ryt h ing  a  p r i nc ipa l  

d oes  du r in g  t h e  day  t o  suppo r t  t h e  ach i ev emen t  o f  s t ud en t s  and  t h e  

ab i l i t y  o f  e duca t o rs  t o  t e ach  (Seb r i n g  &  B ryk ,  2000 ) .  

 

I n  a  r ev i ew  o f  t h e  l i t e r a t u r e  on  i n s t ruc t i o na l  l e ad e r sh ip ,  Mu rphy 

( 1990 )  no t ed  t h a t  p r i n c ipa l s  i n  p roduc t i v e  s choo l s  –  t h a t  i s ,  s choo l s  

whe r e  t h e  qua l i t y  o f  t e ach i ng  and  l ea rn ing  wer e  s t rong –  

d emons t r a t ed  i ns t ru c t i on a l  l e ade r sh i p  bo th  d i r ec t l y and  i nd i r e c t l y .  

A l t hough  t h es e  p r i n c ipa l s  p rac t i c ed  a  c onven t i ona l  r a t he r  t h an  a  

s ha red  f o rm o f  i n s t ru c t i on a l  l e ade r sh ip ,  t h e y emphas i s ed  f ou r  s e t s  

o f  a c t i v i t i e s  w i th  imp l i ca t i on s  f o r  i n s t r uc t i on :  ( a ) deve lop ing  t h e  

s choo l  mi ss i on  and  goa l s ;  (b )  c oo rd ina t i ng ,  mon i t o r i ng ,  and  
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eva lu a t i ng  cu r r i c u lum ,  i ns t ruc t i on  and  a s s e s smen t ;  (c )  p romo t ing  a  

c l ima t e  f o r  l e a rn ing ;  a nd  (d )  c r ea t i ng  a  suppo r t i v e  wo rk  

env i ronment  (Murphy,  1 990 ) .  Focu sed  on  l ea rn ing ,  t h ey  i n f used  

managemen t  d ec i s i on s  and  r egu l a r  s choo l  ro u t i n e s  w i th  educa t i ona l  

mean ing  (Dwye r ,  1984) .  

 

I n  t h e  con t ex t  o f  t ea ch e r  p ro f e s s i on a l i s a t i on ,  h oweve r ,  c r i t i cs  

r ega rded  t h e  ex i s t i n g  mode l s  o f  i n s t r uc t i ona l  l e ad er sh ip  a s  

p a t e r n a l i s t i c ,  a r cha i c ,  and  dependen t  on  doc i l e  fo l l owe rs  

(Bur l i ngame ,  1987 ;  Pop l i n ,  1 992 ;  Sheppa rd ,  1996 ) .  I f  edu ca to r s  a r e  

c ommi t t ed  and  compe t en t ,  t h e y a r gued ,  t r ad i t i on a l  fo rms  o f  

i n s t r uc t i ona l  l e ade r s h i p  a re  no t  app ropr i a t e  (Se rgi ovann i ,  1991 ) .  

Ra th e r ,  p r i n c ipa l s  s hou l d  be  conce rned  w i t h  f ac i l i t a t i ng  edu ca to r s ’  

ex e r c i s e  o f  i n i t i a t i v e  and  r e spons ib i l i t y  i n  i n s t ruc t i ona l  ma t t e r  

(G l anz  & Nev i l l e ,  1 997 ;  Senge  e t  a l . ,  2 000 )  Such  an  app ro ach  i s  

c ons i s t e n t  w i th  educa t i on a l  r e fo rms  i n  t h e  p ro f e s s iona l i za t i on  o f  

t e ach ing  t h a t  equ ip  edu ca t o r s  t o  p l ay  i n f o rmed  and  a c t i v e  r o l e s  i n  

imp rov ing  s choo l i ng  (L i t t l e ,  1993 ) .  

 

Wi t h in  a  Sou t h  A f r i can  con t ex t ,  now tha t  t h e  dep a r tmen t  o f  

e duca t i on  ha s  i n t roduced  a  n ew  cu r r i cu lum ,  th e  p r i n c i pa l  n e ed s  t o  

empower  educa t o r s  who  have  t h e  exp er t i s e  t o  t e ach  co l l abo ra t i v e l y 

and  f i nd  new ways  o n  how  bes t  t h i s  c an  be  done .  I  h ave  ob s e rv ed  

t h a t  p r i nc ipa l s  a r e  h e ld  i n  a  h i gh  e s t eem and  wou l d  i ns t ruc t  

e duca to r s  t o  t e ach  i n  a  ce r t a in  manne r .  As  l e ad e r s ,  t h ey  wou l d  no t  

i nv i t e  e duca t o r s  t o  p a r t i c ip a t e  i n  a  d i s cu ss ion  on  how  i ns t r uc t i on a l  

a c t i v i t i e s  shou ld  be  conduc t ed  i n  a  schoo l .  Th i s  p r ac t i ce  be l i t t l e d  

educa to r s  t o  a  pos i t i on  o f  subo rd i n a t es  t o  t h e  p r i nc ipa l .  
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1 . 3 . 1  Sh a re d  I ns t ruc t i o na l  L ea ders h ip  

 

Unl i ke  t h e  conven t i ona l  no t i o n  o f  i n s t r uc t io na l  l e ad e r s h ip ,  sha red  

i ns t r uc t i ona l  l e ade r s h i p  i s  an  i n c l u s ive  concep t ,  compa t ib l e  w i th  

compet en t  a nd  empowered  educa to r s .  The  p r in c ip a l  i nv es t s  

e duca to r s  w i t h  r e sou r c es  and  i n s t ruc t i o na l  s uppo r t  (Ros enb l um ,  

Lou i s ,  &  Ros smi l l e r ,  1994 )  a nd  mai n t a i ns  congru ence  and  

cons i s t e ncy o f  t h e  educa t i on a l  p r ogr am  (Con l ey  & Go ldman ,  1994 ) .  

Educa to r s ’  p a r t i c ip a t i on  i n  sh a r ed  i ns t ru c t i on a l  l e ade r sh ip  oc cu r s  

i n fo rmal l y  a s  we l l  a s  b e i ng  man i fe s t  i n  fo rma l  ro l es  (P r es t in e  &  

Bowen ,  1993 ) .  Educa t o r s  a s sume  l eade r s h ip  r e spons i b i l i t y  when  

t h ey i n t e r ac t  wi t h  o the r  a du l t s  i n  t h e  s choo l  commun i t y a r ound  

s choo l  r e f o rm  e f fo r t s ,  encou rage  o t he r s  t o  imp rov e  t h e i r  

p ro fe s s ion a l  p r ac t i c e ,  o r  l e a r n  t oge t h er  w i th  t h e i r  s choo l  c o l l eagu es  

(Mo l l e r  & Ka tz enmeye r ,  1 996 ) .  

 

Seve ra l  mode l s  o f  s ha red  i n s t ruc t i ona l  l e ade r s h i p  r e ca s t  t h e  p roc es s  

o f  i n s t r uc t i ona l  supe rv i s i on .  In  t h e se  model s ,  educa to r s  a s sume  

r e s pons i b i l i t y  f o r  t h e i r  p ro fe s s io na l  g rowth  and  fo r  i n s t ru c t i on a l  

imp rovemen t .  Th e  p r in c i pa l  b ecomes  l e s s  an  i n sp ec to r  o f  educa to r  

c ompet ence  and  more  a  f ac i l i t a t o r  o f  educa t o r  g rowth  (Poo l e ,  1995 ) .  

Wher ea s  t h e  p r i n c ipa l  r emai ns  t he  educa t i ona l  l e ade r  o f  t h e  s choo l ,  

e duca to r s ,  who  h ave  r equ i s i t e  exper t i s e  o r  i n fo rma t io n ,  exe r c i s e  

l e ade r sh i p  co l l abo ra t i v e l y w i t h  t h e  p r i n c ip a l .  Co l l abor a t iv e  i nqu i r y 

s upp l an t s  p r i n c i pa l - c en t e r ed  supe rv i so ry  p r ac t i ce s  (Re i t zug,  1 997 ) .  

As  educa to r s  i nqu i r e  t o ge th e r ,  t h ey encou r age  e ach  o th e r  t oward  

an swe r s  fo r  i n s t r uc t io na l  p rob l ems .  Leade r sh i p  f o r  i n s t r uc t i on  

eme rges  f r om bo t h  t h e  p r i n c i pa l  and  t h e  edu ca to r s .  P r i n c i pa l  and  

educa to r s  d i s cu s s  a l t e r na t i v es  r a the r  t h an  d i r ec t i v es  o r  c r i t i c i sms  

and  work  to ge t he r  a s  “communi t i e s  o f  l e a r ne r s ”  i n  s e rv i ce  t o  

l e a rne rs  (B l a sé  &  B l a s é ,  1 990 ) .  P r in c i pa l s  con t r i bu t e  impo r t an t l y t o  
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t h e s e  commun i t i e s  when  t h ey  p romo t e  educa to r  r e f le c t i o n  and  

p ro fe s s ion a l  g rowth .  When  educa to r s  i n t e r a c t  w i th  p r i n c ipa l s  a s  t h ey 

engage  i n  t h e se  ac t i v i t i es ,  t h e  edu ca t o r s  r e po r t  pos i t i v e  ch anges  i n  

t h e i r  p ed agogi c a l  p r a c t i ce s ,  i n c l ud ing  u s in g  va r i ous  and  i nnova t i v e  

t e chn i que s  and  be ing  w i l l i n g  t o  t a ke  r i s ks  (B l a s é  &  B l a sé ,  1999 ) .  

 

P r i n c ipa l s  a nd  educa t o r s  bo th  p l a y a  pa r t  i n  fo rg i ng  an  e f f e c t i v e  

l e ade r sh i p  r e l a t io nsh i p .  P r in c ipa l s  mus t  p rov ide  o ppo r tu n i t i es  f o r  

e duca to r  g row th ,  bu t  e du ca to r s  a r e  a l so  r e spons i b l e  f o r  s e i z i ng  t h es e  

o ppo r t un i t i es  (B l a sé  &Ki rby,  2000) .  S t r ong  l eader sh ip  o n  t h e  pa r t  o f  

t h e  p r i n c i pa l ,  howeve r ,  o f t en  a f f i rms  educa t o r s ’  r e spons i b i l i t y  a nd  

a ccoun t ab i l i t y  f o r  c hange  (Lou i s ,  1994 ) .  The  r e l a t i on sh ip  i s  a  

r ec ip roca l  one ,  whe r e  t ho se  i n  f o rmal  ro l e s  s t ep  a s ide  t o  l e t  o t h e r s  

s t ep  i n to  l e ade r sh ip  ro l e s  (P r es t i ne  & Bowen ,  1993 ) .  Th i s  

p henomenon  i s  o f t en  sub t l e  a nd  migh t  n o t  b e  r ead i l y appa ren t  exc ep t  

i n  c e r t a i n  c r i t i c a l  i n c id en t s  t ha t  t h r ea t en  change  e f f o r t s  (P re s t in e  & 

Bowen ) .  

 

Sh a r ed  i ns t ru c t i on a l  l e ade r sh i p ,  t he re fo r e ,  i s  no t  d ep enden t  on  ro l e  

o r  p os i t i on .  I t s  c u r r en cy l i e s  i n  t he  p er s ona l  r e s ou r ces  o f  

p a r t i c ip an t s  and  i s  d ep l oyed  t h rough  i n t e r ac t i on  (Ogawa  &  Boss e r t ,  

1 995 ) .  Such  l eade r s h i p  ex t ends  t h r oughou t  t h e  o rgan i s a t i on  w i th  

r ev i s ed  s t ru c tu re s  p e rm i t t i n g  coo rd ina t ed  ac t i on  (Ogawqa  &  Bos se r t ,  

1 995 ;  Pounde r ,  Ogawqa ,  &  Adams ,  1995 ) .  
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1 . 4  Co nc l us i o n  

 

The  s t a r t i ng  p o i n t  fo r  t he  s tu dy i s  r ecogn i t i on  o f  t h e  impor t an ce  o f  

i n s t r uc t i ona l  l e ade r s h i p  i f  s choo l s  a r e  t o  imp rove  i n  t h e i r  

p e r f o rmance  and  b e  i n  a  po s i t i on  t o  imp l emen t  a  cu r r i cu lum  t ha t  

r equ i r es  a  co l l abo ra t i v e  app roach .  Ea r l y c oncep t i ons  o f  i n s t r uc t i o na l  

l e ade r sh i p  had  focus ed  on  t h e  p r i n c i pa l ’ s  ro l e  i n  manag i ng  s choo l  

p ro cess e s  and  p ro cedu r es  r e l a t ed  to  i ns t ru c t i on  and  supe rv i s i o n .  As  

t h e  cha l l enge  o f  schoo l  r e fo rm  demands  t h e  p r i n c ip a l  t o  b ecome an  

agen t  o f  ch ange ,  t h e  r o l e  o f  i n s t ru c t i on a l  l e ade r sh ip  i s  b rough t  t o  

t h e  cen t r e .  

 

Dea l i ng  w i th  a ccoun t ab i l i t y  i n  t h e  con t ex t  o f  s ys t emi c  change ,  

p r i n c i pa l s  a l so  had  t o  f ac e  t h e  impl i ca t i ons  o f  t h e  s t a nda rd s  

movement ,  c u r r i cu lum f r ameworks ,  and  new  fo rms  o f  a ss e s smen t .  

Re spond ing t o  t h e se  d emands  w i t h  an  ou tmoded  concep t i on  o f  

i n s t r uc t i ona l  l e ade r s h i p  i s  s en s e l e s s ,  bu t  engag i ng educa to r s  i n  a  

c o l l abo r a t i v e  d i a l ogu e  abou t  t h e s e  and  t h e i r  imp l i ca t i ons  fo r  

t e ach ing  and  l ea rn ing  i s  es s en t i a l .  Thus ,  t h e  concep t i on  o f  sh a r ed  

i ns t r uc t i ona l  l e ade r s h i p  t h a t  i s  p r oposed  emphas i s ed  t h e  p r i n c i pa l ’ s  

i n t e r ac t i v e  ro l e  w i th  educa to r s  i n  t h e  cen t r a l  a r e a  o f  cu r r i cu lum,  

i ns t r uc t i on  and  a s s e s smen t .  

 

Th i s  s t udy sugge s t s  t h a t  s t r ong i n s t ruc t i o na l  l e ad e r sh ip  by  t h e  

p r i n c i pa l  i s  e s s en t i a l  i n  s uppo r t i ng  t he  commi tmen t  o f  educa t o r s .  

Because  educa t o r s  t h emse lves  can  be  ba r r i e r s  t o  t h e  deve lopmen t  o f  

e duca to r  l e ad e r sh i p  (Smyl i e  &  Denny,  1990 ) ,  i n s t r uc t i ona l  

p r i n c i pa l s  a r e  n e eded  t o  i nv i t e  educa to r s  to  sh a r e  l e ad e r sh ip  

f un c t i on s .  When  edu ca to r s  p e r ce i ve  p r i n c ip a l s ’  i n s t ru c t i on a l  

l e ade r sh i p  behav i ou r s  t o  b e  app rop r i a t e ,  t h ey g row i n  commi tmen t ,  
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p ro fe s s ion a l  i nvo l vemen t ,  and  w i l l i ngn es s  t o  i nnova t e  (Sheppa rd ,  

1 996 ) .   

 

A rguab l y,  p r i n c i pa l s  who  sha r e  l e ader sh ip  r e spons i b i l i t i es  w i th  

o th e r s  wou ld  b e  l e s s  s ub j ec t  t o  b u rnou t  t han  p r i nc ip a l  “he ro es ”  who  

a t t empt  t h e  cha l l enges  and  compl ex i t i e s  o f  l e ade r s h i p  a lone  (Ma rk s  

&  P r i n t y,  2 003 :393 ) .  When  t h e  p r i n c ipa l  e l i c i t s  h igh  l eve l s  o f  

c ommi tmen t  and  p ro f e s s iona l i sm  f rom educa t o r s  and  wo rks  

i n t e r ac t i v e l y  w i t h  edu ca t o r s  i n  a  s ha r ed  i ns t r uc t i ona l  l e ade r sh ip  

c apac i t y ,  s choo l s  h ave  t he  ben e f i t  o f  i n t egr a t ed  l eade r sh ip ;  t h ey  a r e  

o rgan i z a t i o ns  t h a t  l e a r n  and  p e r f o rm a t  h i gh  l eve l s .      
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CHAPTER 2 

 

Literature review 

2 .1  In troduct ion  

 

As  an  edu ca to r  who  i s  con ce rn ed  by a  h i gh  f a i l u r e  r a t e  i n  o u r  

s choo l s ,  mo r e  e spec i a l l y i n  t h e  t ownsh ip s ,  I  r e a l i sed  a  need  fo r  

l e ade r sh i p  t h a t  cou l d  imp rove  t h e  p r eva l en t  s i t u a t i on  and  dev e l op  a  

c u l t u r e  o f  e f f ec t i v e  t e ach i ng  and  l ea rn i ng .  Sou th  A f r i ca  i s  

c ha l l enged  b y evo lv ing  t r ends  in  educa t i ona l  r e fo rm  su ch  a s  

c u r r i c u lum,  empowermen t  a nd  o rgan i sa t i ona l  l e ader sh ip .  Th i s  r e po r t  

i s  a  r e f l e c t i on  upon  t h e  t h eo r e t i ca l  and  p r a c t i ca l  v a l id i t y o f  an  

educa t i ona l  l e ade r sh ip  whi ch  has  u nde rgone  emp i r i ca l  s t udy t o  

e nhance  a  qua l i t y  l e a r n i ng  env i ronmen t .   

 

P r i n c ipa l s ,  a s  h ead  o f  s choo l s ,  h ave  a  p r e r oga t i v e  o f  d ec id ing  on  t he  

k in d  o f  l e ade r sh ip  t h a t  wi l l  s uc ce ss fu l l y c hange  and  imp rove  t h e i r  

s choo l s ’  e f f ec t i v enes s .  Th e  impo r t ance  o f  t h e  r o l e  o f  t h e  p r i n c i pa l  

was  i n f e r r ed  f rom s t ud i e s  t h a t  examin ed  change  imp l emen t a t i on  

( e , g .  Ha l l  &  Ho rd ,  1997 ) ,  s choo l  e f f ec t i v en es s  (Edmonds ,  1999 ;  

Ro t t e r  e t  a l . ,  1 979 ) ,  s choo l  imp rovemen t  ( e . g .  Edmonds ,  1979)  and  

p rogr am  imp rovemen t  (Le i t hwood  &  Mon tgomer y ,  1982 ) .  Scho l a r s  

c onduc t i n g  r e s ea rch  i n  ea ch  o f  t he s e  domain s  cons i s t e n t l y f ound  

t h a t  t h e  sk i l fu l  l e ad e r sh i p  o f  s choo l  p r i n c ipa l s  was  a  ke y  

con t r i bu t i ng  f ac t o r  when  i t  c ame  to  exp l a in ing  s uc ces s fu l  c hange ,  

s choo l  improvement  o r  s choo l  e f f ec t i v ene s s  (Hal l i nge r ,  2003 :331 ) .  
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 2 . 2  C o nc ept ua l i s a t i o ns  o f  e duc a t i o na l  l ea de rs h i p  

 

The  pas t  25  ye a r s  have  w i t ne ss ed  t h e  emergence  o f  n ew  concep tua l  

mode l s  i n  t h e  f i e l d  o f  educa t i on a l  l e ade r sh ip .  In s t r u c t i on a l  

l e ade r sh i p  mode l s  eme rged  i n  t h e  ea r l y  1980s  f rom ear l y r e s ea r ch  on  

e f f e c t i v e  s choo l s .  Th i s  body o f  r e s ea rch  i d en t i f i ed  s t r o n g ,  d i r ec t i ve  

l e ad er s h ip  f ocu s e d  o n  cu r r i cu lu m an d  i ns t r u c t i o n  f r om  t he  pr in c i p a l  

a s  a  cha r ac t e r i s t i c  o f  e l emen t a ry  s choo l s  t h a t  we re  e f f ec t i v e  a t  

t e ach ing  ch i l d ren  i n  poor  u rb an  communi t i es  (Edmomds ,  1979 ;  

Le i t hwood  & Montgome r y ,  1982) .  A l though  no t  w i t hou t  i t s  c r i t i c s  

( e . g .  Cuban ,  1984 ;  Mi ske l ,  1982 ) ,  t h i s  mode l  sh aped  much  o f  t h e  

t h i n ki ng  abou t  e f f ec t i v e  p r i n c ipa l  l e ade r sh ip  d i s semina t ed  i n  t h e  

1 980s  and  e a r l y 1 990s  i n t e rna t i o na l l y .  Moreove r ,  t h e  emergi ng  

p opu la r i t y  o f  t h i s  mode l ,  a t  l e a s t  i n  t h e  U .S .A . ,  s oon  bec ame  ev i d en t  

f r om  i t s  w i desp re ad  adop t ion  a s  t h e  ‘model  o f  cho i c e ’  by  mo s t  

p r i n c i pa l  l e ade r s h ip  a cademi es  (Hal l i nge r ,  1982 ;  Ha l l i n ge r  &  

Wimpe l be rg ,  1992 ) .  

 

Wi t h  th e  adven t  o f  s choo l  r e s t ruc t u r i ng  i n  No r th  Ame r i ca  d ur ing  t h e  

1 990s ,  s cho l a r s  and  p r ac t i t i one r s  b egan  t o  popu l a r i s e  t e rms  such  a s  

s ha red  l e ade r sh ip ,  t e a ch e r  l e ade rs h i p ,  d i s t r i bu t ed  l e ad e r sh ip ,  a nd  

t r an s fo rmat ion a l  l e ade r sh i p .  The  emergence  o f  t h es e  l e ade r sh ip  

mode l s  i n d i ca t ed  a  b ro ade r  d i s s a t i s f ac t i on  w i t h  t h e  i n s t ruc t i ona l  

l e ade r sh i p  mode l ,  wh ich  many be l i eved  fo cus ed  t oo  much  on  t h e  

p r i n c i pa l  a s  t h e  cen t r e  o f  expe r t i s e ,  power  and  au tho r i t y  (Ha l l i nge r ,  

2 003 :  3 30 ) .  
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2 . 3  Co nc ept ua l i s i ng  I ns t ruc t io na l  L ea de rs hi p  

 

Pr i o r  t o  1980 ,  t h e re  we r e  n e i t h e r  coh er en t  model s  no r  v a l i d a t ed  

i ns t r umen ts  ava i l a b l e  f o r  t h e  pu rpos e  o f  s t udyi ng  i n s t r uc t i ona l  

l e ade r sh i p  (Bos se r t  e t  a l . ,  1982 ;  Ha l l in ge r  &  Mu rphy,  1 985 ) .  Th i s  

b egan  t o  change  du r i n g  t h e  ea r l y  1980s  when  s eve ra l  

c oncep t ua l i s a t i on s  o f  i n s t r u c t i on a l  l e ade r sh i p  emerged  concu r ren t l y  

(Andr ews  e t  a l . ,  1987 ;  Le i thwood  & Montgome r y,  1982 ;  van  d e  

G r i f t ,  1 990 ) .  An  a s s e ssmen t  o f  t h e  mos t  popu l a r  concep t ua l i s a t i on s  

o f  i n s t r uc t i ona l  l e ade r sh i p  y i e l ded  t he  f o l l owing  ob s e rva t i on s :  

 

•  In s t ruc t i o na l  l e ad er sh i p  focus es  p r edominan t l y on  th e  ro l e  o f  

t h e  s choo l  p r i n c i pa l  i n  coo rd ina t i ng ,  con t r o l l i n g ,  supe rv i s i n g ,  

a nd  d eve l op ing  cu r r i cu lum and  i n s t ruc t i on  i n  t h e  s choo l  

(Bambu rg  & And rews ,  1990 ;  Ha l l i nge r  & Mu rphy,  1985 ) .  

•  Wi th  i t s  b i r t hp l ac e  i n  t h e  ‘ i ns t ru c t i ona l  e f f e c t i v e  e l emen ta ry  

s choo l ’  (Edmond s ,  1 979 ) ,  i n s t r uc t i ona l  l e ade rs h i p  was  gen e r a l l y  

c once iv ed  t o  b e  a  un i t a r y r o l e  o f  t h e  e l emen t a ry s choo l  

p r i n c i pa l  (Le i t hwood  & Mon tgomer y,  1 982 ) .  

•  Simi l a r l y,  t h e  f ac t  t h a t  s t ud i e s  o f  e f f ec t i v e  s choo l s  f o cu sed  on  

p oor  u rban  s choo l s  i n  n e ed  o f  s ub s t an t ia l  ch ange ,  i t  i s  no t  

s u rp r i s i ng  t o  n o t e  in s t r uc t i ona l  l e ade rs  wer e  s ub sequen t ly  

c once iv ed  t o  b e  ‘ s t r ong ,  d i r ec t i v e  l e ade r s ’  (Edmonds ,  1979 ;  

Ha l l i n ge r  &  Murphy,  1986) .  

•  In s t ruc t i o na l  l e ad er s  l e ad  f rom a  comb in a t i on  o f  expe r t i s e  and  

cha r i sma .  They a re  h ands -on  p r in c ip a l s ,  ‘h i p -de ep ’  i n  

c u r r i c u lum and  i n s t r uc t i on ,  and  una f r a id  o f  wo rk ing  w i th  

educa to r s  on  t h e  imp rov emen t  o f  t e ach i ng  and  l ea rn ing  (Cuban ,  

1 984 ;  Ha l l i n ge r  &  Mu rphy,  1 986 ) .  
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•  In s t ruc t i o na l  l e ad er s  a r e  goa l -o r i e n t ed ,  f o cu s in g  on  t h e  

imp rovemen t  o f  s t ud en t  academi c  ou t comes .  G iv en  t h e  d i r e  

s t r a i t s  i n  wh i ch  t h ey  f i n d  t h e i r  s choo l s ,  t h e s e  p r i nc ipa l s  fo cus  

o n  a  n a r rower  m i s s i on  t h an  many o f  t h e i r  p e e r s .  

•  In s t ruc t i o na l  l e ad er s  a r e  v i ewed  as  cu l t u re  bu i ld e r s .  They 

s ough t  t o  c r ea t e  an  ‘ ac ademi c  p r es s ’  t h a t  fo s t e r s  h i gh  

expec t a t i on s  and  s t and a rd s  fo r  s t uden t s ,  a s  we l l  as  fo r  t eache r s  

(Mo r t imo re ,  1 993 ;  Pu rke y &  Smi t h ,  1984) .  

 

Th e  mos t  f r equen t ly  u sed  concep t u a l i s a t i on  o f  i n s t ruc t i ona l  

l e ade r sh i p  was  deve l oped  by  Ha l l i n ge r  ( 2000 ) .  Th i s  mode l  p ropos es  

t h re e  d imens ions  o f  t h e  i n s t ru c t i on a l  cons t ru c t :  ( a )  d e f i n i ng  t he  

s choo l ’ s  mi s s io n ,  (b )  managi ng  t h e  i n s t ruc t i ona l  p rogram,  and  ( c )  

p romo t in g  a  po s i t i ve  s choo l - l e a rn ing  c l imat e  (Ha l l in ge r ,  2 000 ) .  

 

a )  De f in ing  t h e  s choo l ’ s  m i s s io n  

Th i s  f un c t i on  con ce rn s  t h e  p r i n c ipa l ’ s  r o l e  i n  wo rk ing  w i t h  s t a f f  t o  

e n su r e  t h a t  t h e  schoo l  h a s  c l ea r ,  measu r ab l e  go a l s  th a t  a re  f o cu sed  

on  t h e  ac ademi c  p rogre s s  o f  i t s  s t uden t s .  I t  i s  t h e  p r i n c ipa l ’ s  

r e s pons i b i l i t y  t o  e nsu r e  t h a t  t h e se  go a l s  a r e  w ide l y known and  

s uppo r t ed  t h r oughou t  t h e  s choo l  communi t y.  Wh i l e  t h i s  d imen s i on  

does  no t  as sume  tha t  t h e  p r i n c i pa l  d e f i n e s  t h e  s choo l ’ s  mi s s ion  

a l one ,  i t  does  a s sume  th a t  t h e  p r i n c ipa l ’ s  r es pons i b i l i t y  i s  t o  ensu r e  

t h a t  t h e  s choo l  h as  a  c l ea r  ac ademic  mi s s i on  and  t o  communi c a t e  i t  

t o  s t a f f  (Ha l l i nge r ,  2003) .  

 

b )  Managi ng  t h e  i n s t ruc t i ona l  p r ogramme   

Th i s  d imens i on  i n co rpo ra t e s  t h r ee  l e ade r sh i p  func t io ns :  supe rv i s i ng  

and  eva lua t i n g  i n s t r uc t i on ,  coord i na t i ng  t h e  cu r r i cu lum ,  and  

mon i to r i n g  s t uden t  p r ogr e s s .  Th es e  f unc t i on s ,  mor e  so  t h an  

f un c t i on s  i n  th e  o the r  two  d imen s ions ,  r equ i r e  t h e  l e ad e r  t o  b e  
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d eep l y engaged  i n  t h e  s choo l ’ s  i n s t r uc t i ona l  d ev e l opment .  In  l a r ge r  

s choo l s ,  i t  i s  c l ea r  t h a t  t h e  p r i n c ipa l  c anno t  b e  t h e  on l y  pe r s on  

i nvo l ved  i n  l e ad ing  t h e  s choo l ’ s  i n s t ruc t i ona l  p r ogramme .  Ye t  t h i s  

f r amework  a s sumes  t h a t  t h e  deve l opmen t  o f  t h e  a cademi c  co r e  o f  t h e  

s choo l  i s  a  k ey l e ad e r sh i p  r e spons ib i l i t y  o f  t h e  p r i n c ipa l  (Hal l i nge r  

&  Murphy,  1 985 ) .  

 

c )  P romo t ing  a  pos i t i v e  s choo l  l ea rn i ng  c l ima t e  

Th i s  t h i r d  d imens i on  i n c lud es  s eve ra l  f unc t i on s :  P ro t e c t i ng  

i ns t r uc t i ona l  t ime ,  p r omot i ng  p ro f e s s io na l  d eve lopmen t ,  ma i n t a i n i ng  

h igh  v i s i b i l i t y ,  p rov id ing  i n c en t i v e s  fo r  edu ca to r s ,  a nd  p rov i d ing  

i n c en t i v es  fo r  l e a r n i ng .  Th i s  d imens ion  i s  b roade r  i n  s cope  and  

i n t en t .  I t  con fo rms  t h e  no t i o n  t h a t  e f f ec t i v e  s choo l s  c r e a t e  an  

‘ ac ad emi c  p re s s ’  t h r ough  t h e  deve lopmen t  o f  h i gh  s t a nda rd s  a nd  

expec t a t i on s  and  a  cu l t u re  o f  con t i nuous  imp rovement .  I t  i s  t h e  

r e s pons i b i l i t y  o f  t he  i n s t ru c t i on a l  l e ade r sh ip  t o  a l i gn  t h e  s choo l ’ s  

s t anda rd s  and  p ra c t i c es  w i t h  i t s  mi ss i on  and  t o  c r e a t e  a  c l ima te  t h a t  

s uppo r t s  t e ach i ng  and  l ea rn i ng  (Ha l l i nge r ,  2 003 ) .    

 

2 . 4  R es ea rch  F i nding s  o n  I ns t ruc t i o na l  L e a de rs h i p  

 

Given  t h e  emergen t  popu l a r i t y  o f  t h i s  l e ade r sh i p  model  du r ing  t h e  

e a r l y 1 980s ,  s cho l a r s  sub sequen t l y  ge ne r a t ed  a  s ub s t a in t i a l  bod y o f  

i n t e rna t i o na l  r e se a rch  (Bamburg  &  And r ews ,  1990 ;  Go ld r i n g  &  

Pa s t e r nak ,  1994 ;  Le i t n e r ,  1994) .  Ind eed ,  i n  t h e i r  comprehens iv e  

r ev i ew  o f  r e s ea r ch  on  s choo l  l e ade r sh ip  and  i t s  e f f ec t s ,  Ha l l i nge r  

a nd  Heck  (1996 )  conc luded  t h a t  t h i s  was  t he  mos t  common  

concep t ua l i s a t i on  o f  s choo l  l e ade r sh ip  us ed  du r i ng  t h e  p er i od  o f  

t h e i r  r ev i ew  o f  empi r i ca l  r e s e a r ch  on  schoo l  l e ad er sh ip  e f f e c t s  

( 1980  - 1995 ) .  A  sub s equen t  r ev i ew  o f  r e s ea r ch  f ocu s ed  s o l e l y upon  
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i ns t r uc t i ona l  l e ade r s h i p  f ound  t h a t  ov er  125  empi r i ca l  s tud i e s  

emp loyed  t h i s  cons t ruc t  b e tween  1980  and  2000  (Ha l l in ge r ,  2 000 ) .  

 

Th i s  body o f  r e s e arch  ha s  y i e l ded  a  wea l t h  o f  f i nd ings  con ce rn ing  

an t ec ed en ts  o f  i n s t r uc t io na l  l e ad e r s h ip  behav iou r  (s choo l  l eve l ,  

s choo l  s i ze ,  schoo l  S .E .  S ) ,  t h e  e f f ec t s  o f  t h e  s choo l  c on t ex t  on  

i ns t r uc t i ona l  l e ade r s h i p  ( e . g . ,  gende r ,  t r a i n i ng ,  exp e r i en ce ) ,  as  we l l  

a s  t h e  e f f e c t s  o f  s choo l  l e ade r sh ip  o n  t h e  o rgan i s a t i on  ( e .g .  s choo l  

m i ss ion  and  goa l s ,  exp ec t a t i on s ,  cu r r i c u lum ,  t e ach i ng ,  t e ache r  

e nga gemen t )  and  s choo l  ou t comes  ( e . g .  s choo l  e f f ec t i v enes s ,  s t ud en t  

a ch i evement ) .  

 

Ha l l i n ge r  ( 2003 :333 )  a r r i v ed  a t  t h e  fo l l owing  conc lu s io ns  f rom  t he  

r e s e a r ch  on  i n s t r uc t i ona l  l e ade r sh ip :  

•  The  p r eponder ance  o f  ev i dence  i nd i ca t e s  t h a t  s choo l  p r i n c i pa l s  

c on t r i bu t e  t o  s choo l  e f f e c t i v ene ss  and  s t uden t  a ch ievement  

i nd i r e c t l y  t h r ough  a c t i on s  t h ey t a ke  t o  i n f l u ence  what  h app en s  

i n  t h e  s choo l  and  i n  c l a s s rooms .  

•  The  mos t  in f l u en t i a l  av enues  o f  e f f e c t s  con ce rn  t h e  p r i n c i p a l ’ s  

r o l e  i n  shap ing  t h e  pu rpos es  o f  t h e  s choo l  (Bamburg &  

And rews ,  1 990 ;  Go ld r ing  &  Pas t e rn ak ,  1 994 ) .  The  a c tu a l  r o l e  

t h a t  p r i nc ipa l s  p l a y  i n  mi ss ion  bu i l d ing  i s  i n f l uen ced  by  

f ea tu r es  o f  t he  s choo l  con t ex t  su ch  as  so c io - e conomic  s t a t us  a nd  

s choo l  s i ze  (Ha l l i nge r  & Heck ,  2002 ;  Ha l l i n ge r  &  Mu rphy,  

1 986 ) .  

•  In s t ruc t i o na l  l e ad er sh i p  i n f l u ences  t he  qua l i t y  o f  s choo l  

o u t comes  t h rough  t h e  a l i gnmen t  o f  s choo l  s t r u c tu r e s  ( e . g .  

a cademi c  s t anda rd s ,  t ime  a l l o ca t i on ,  and  cu r r i cu l um)  w i th  t h e  

s choo l ’ s  mi s s io n  (Ha l l i nge r  & Heck ,  1 996 ) .  

•  I t  i s  i n t e re s t i ng  t o  no t e  t h a t  r e l a t i v e l y  f ew  s t ud i e s  f i nd  a  

r e l a t i on sh ip  be tween  t h e  p r i n c i pa l ’ s  h ands -on  supe rv i s i on  o f  
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c l as s room in s t ruc t i on ,  t e ache r  e f f e c t i vene ss ,  and  s t uden t  

a ch i evement  (Hal l i nge r  & Heck ,  1996 ) .  Wher e  e f f ec t s  h ave  be en  

i d en t i f i ed ,  i t  h as  gene ra l l y b e en  a t  t he  e l emen t a ry  s choo l  l eve l ,  

a nd  cou ld  pos s ib l y b e  a t  a  func t i on  o f  s choo l  s i z e  (B raugh ton  & 

R i l ey;  Heck  e t  a l . ,  1990 ) .  

•  The  s choo l  con t ex t  do es  have  an  e f f e c t  on  t h e  t ype  o f  

i n s t r uc t i ona l  l e ade r s h i p  b y p r i n c i pa l s  (Ha l l i nge r  & Heck ,  1 996 ) .  

As  sugge s t ed  above ,  s choo l  l ev e l  a s  we l l  a s  t h e  s oc i o - economic  

s t a tu s  o f  t h e  s choo l  i n f l u ence  t h e  r equ i r emen t s  fo r  and  exe r c i s e  

o f  i n s t r uc t i ona l  l e ade r sh i p  ( e . g .  Hal l i nge r  &  Murphy,  1986 ) .  

 

2 . 5  L i mi t a t i o ns  

 

Th e  i n f l u ence  o f  t h e  i n s t ruc t i o na l  l e ade r sh ip  ro l e  o f  p r i n c ip a l s  mus t  

b e  acknowl edged .  Howeve r ,  i t  was  n o t  and  w i l l  n ev e r  b e  t h e  o n l y  

r o l e  o f  t he  s choo l  p r i nc ip a l  (Cuban ,  1988 ) .  P r i n c ipa l s  p l ay  

manage r i a l ,  po l i t i c a l ,  i n s t r uc t i ona l ,  i n s t i t u t i ona l ,  human  r e s ou r ce  

and  s ymbo l i c  l e ade r s h i p  ro l es  i n  t he i r  s choo l s  (Bo lman  & Dea l ,  

1 992 ;  Cuban ,  1988 ) .  C r i t i c s  a s s e r t  t h a t  e f f o r t s  t o  l im i t  o r  e ven  f ocus  

n a r r ow ly on  t h i s  s i ng l e  r o l e  in  an  e f f o r t  t o  imp rove  s t u den t  

p e r f o rmance  w i l l  be  d ys func t i ona l  fo r  t h e  p r i n c ipa l  (Ba r th ,  1986 ;  

Cuban ,  1988) .  

 

Moreover ,  a s  sugge s t ed  above ,  i n s t r uc t i ona l  l e ade rs  mus t  a d j u s t  

t h e i r  p er f o rmance  o f  t h i s  ro l e  t o  t h e  ne ed s ,  o ppo r tu n i t i es  and  

cons t r a in t s  impos ed  by t h e  s choo l  c on t ex t .  The  p r i nc ipa l  i n  a  sma l l  

p r imary s choo l  c an  mo re  ea s i l y  sp end  sub s t an t i a l  amoun t s  o f  t ime  i n  

c l as s rooms  wo rk ing  on  cu r r i cu l um and  i ns t r uc t i on .  Howeve r ,  t h i s  

d i r e c t  i nvo l vemen t  i n  t e ach i ng  and  l ea rn ing  i s  s imp ly  un re a l i s t i c  i n  

a  l a r ge r  s choo l ,  b e  i t  e l emen t a ry o r  s econda r y (Ha l l i nge r ,  

2 003 :334 ) .  
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2 . 6  I n s t r uct io na l  l ea d er s hi p  a nd  s cho o l  a c h ie v ement  

   

I  s t ro ngl y  be l i e ve  th a t  i f  a  p r i n c i pa l  adop t s  and  p r io r i t i es  t h e  

p ra c t i ce s  und e r l yi n g  i n s t ru c t i on a l  l e ade r sh ip  he / she  w i l l  so on  s ee  

e f f e c t i v e  and  e f f i c i e n t  l e a r n ing  i n  a  s e l f - gove rn ing  s choo l .  

Acco rd ing  t o  Tax l ey  and  We ind l i ng  (2004 :14 ) ,  

 

‘ Th i s  f o r m  o f  l ea der s h ip  f o cus  l es s  on  t h e  l e ad e r  –  l ead er s h i p  

i s  no t  p e r ce i ved  a s  s imp ly  a  t r a i t  o f  a n  i n d i v i du a l  –  a nd  mo r e  

o n  t h e  s h a r in g  o f  l e a d er sh ip  t h r o ug hou t  t h e  o r g a n i s a t i o n .  I t  i s  

a n  i n c l us i ve  l e ad er s h ip  an d  on e  t h a t  i s  d i s t r i bu t ed  t h r o u g h o u t  

t h e  s ch o o l .  I n  ad d i t i on ,  an d  mo s t  s i gn i f i c an t l y ,  ‘ l ea r n e r -

c en t r ed  l ea d er s h ip ’  a l s o  h as  c lo s e  c on n ec t i o ns  t o  l e ar n ing  an d  

p eda go g y  a n d  a n dr a g o g y .  I t  i s  a b o u t  l e a r n in g  –  pu p i l ,  adu l t  

( t ea ch er s ,  s t a f f  a n d  g o ve rn or s ) ,  o r ga n i s a t i o na l  l ea r n in g  an d  

l e ad er s h ip  n e t w o rks  –  a nd  t ea ch i n g . ’  

 

Many p r i nc ipa l s  a r e  no t  a b l e  t o  p roduce  good  r e su l t s  b e cau se  t h ey 

a re  he ld  ba ck  by manage r i a l  r am i f i ca t i on s  wh i ch  a r e  s ca t t e r ed  

a round  many d i f f e ren t  t a sk s  t h a t  i nvo lve  admin i s t r a t i on ,  po l i t i c a l  

p onde r i ng  and  spend ing  a  l o t  o f  t ime  i n  mee t i ngs  t ha t  have  no  

b ea r i n g  i n  imp rov ing  l ea rne r  p e r f o rmance .  In  t h i s  c as e  p r i n c ipa l s  

l oo se  focu s  o n  cu r r i c u lum a c t i v i t y a nd  i n s t ru c t i on .  In d iv idu a l  

t e ache r s  r emai n  r e spons i b l e  fo r  t h e  i ns t r uc t i ona l  cu l t u re  o f  t h e  

s choo l  w i th  t h e  r esu l t  t h a t  t h e  e n t i r e  s choo l  i s  l e f t  on  i t s  own  to  

d ec id e  on  t h e  bes t  i n s t r uc t i o n  w i th  no  ove r r i d in g  gu i dance ,  t e a ch e r  

c ome  t o  s choo l  w i th  d i f f e ren t  p ra c t i c es ,  e a ch  b r ingi ng  wha t  i s  

c ons ide red  b es t  and  l ea rne r s  i n  t h e  s ame  gr ade  r e ce iv i ng  d i f f e ren t  

i n s t r uc t i on  a s  t h e r e  i s  no  one  coo rd i na t in g  wha t  s tud en t s  l e a rn .  
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I t  i s  a t  t h i s  po in t  o f  my d i s cu s s ion  t h a t  I  wi sh  t o  b r i n g  f o r t h  c l ea r  

exp l ana t i ons  o f  concep t s  t h a t  I  w i sh  t o  e l abo r a t e  on .  Fo r  t h e  pu rpos e  

o f  t h i s  s t udy,  e f f ec t i v e  l e ad e r sh ip  w i l l  b e  d e f ined  a s :  

 

“S e t t i ng  a n  a t mo sp h er e  o f  o r d er ,  d i s c ip l i ne  a nd  p ur po s e ,  

c r e a t i ng  a  c l i ma t e  o f  h i g h  ex p e c ta t i o ns  f or  s t a f f  a nd  s t u d en t s ,  

e n co u r a g i n g  c o l l eg i a l  a nd  co l la bor a t i v e  r e la t io ns h i ps  a n d  

b u i l d i ng  co m mi t m en t  a mo ng  s t a f f  a n d  s t u d en t s  t o  t h e  s c ho o l ’ s  

g o a l s ,  f a c i l i t a t i n g  t ea ch er s  i n  sp end i ng  ma x i m um  t im e  o n  

d i r e c t  i n s t ru c t i o n ,  en cou ra g i ng  s t a f f  d ev e lo p men t  a nd  

e va lu a t i on ,  an d  b e in g  a  d yn a mic ,  ed u ca t i ve  l ea d er ”  (Angus ,  

1 989 :66 ) .   

 

Fo r  a  p r i n c ipa l  t o  be  e f f ec t i v e ,  h e / she  h as  t o  s e t  an  ex ampl e  b y 

i ns t r uc t i n g  l e a rne rs  i n  t h e  c l a s s room.  As  soon  a s  t e ache rs  r ea l i ze  t h e  

magn i tude  w i t h  whi ch  he / s he  de l i v er s  i n s t ru c t i on ,  t h ey  t oo  may 

doub le  t h e i r  e f fo r t s  t o  r e ach  t h e  expec t a t i on s .  Bush  and  G love r  s t a t e  

t h a t ,  

 

‘ Le a d er s h i p  i s  a  pr o ce ss  o f  i n f l u en ce  l e a d i ng  t o  t h e  

a ch i e ve me n t  o f  d e s i r ed  p ur pos es .  S u cc es s fu l  l e ad er s  d eve l op  a  

v i s i o n  f o r  t h e i r  s cho o l s  ba s ed  o n  p er s o n a l  a n d  p r o f es s i o n a l  

v a lu es .  Th ey  ar t i cu la t e  t h i s  v i s i on  f or  t h e i r  s c ho o l s  b as ed  o n  

p er s o n a l  a nd  p r o f e s s i on a l  va l u es .  Th ey  ar t i cu la t e  t h i s  v i s i o n  

a t  e ve r y  o p p or t u n i ty  an d  i n f l u e n ce  t h e i r  s t a f f  a n d  o th er  

s t a k eh o l d er s  t o  s h ar e  t h e  v i s i o n .  The  ph i l o s o p hy ,  s t r u c t ur e  

a n d  a c t i v i t i e s  o f  t h e  s ch oo l  a r e  g ea r ed  t o w a rd s  t h e  

a ch i e ve me n t  o f  t h i s  s h a r e d  v i s i on . ’  

 

To  ensu r e  t h a t  t e ach ing  and  l ea rn i ng  i s  t ak ing  p l a ce ,  t h e  p r i n c ip a l  

c ou l d  o rgan i ze  a  c ommon  p l ann i ng  s es s io n  o f  l e s s ons  ac co rd i ng  t o  
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t h e  s t and ards -bas ed  no rms  o f  t h e  d ep a r tmen t  o f  e duca t i o n  wh ich  a l l  

t e ache r s  shou l d  a t t e nd .  In  t h e s e  s t a f f -dev e l opment  p rogr ammes ,  

c ommon p rob l ems  expe r i enc ed  i n  c l a s s e s  c ou l d  be  add re s sed  and  

s imi l a r  app ro aches  adop t ed  t o  ove rcome  p rob l ems  r ecu r r i ng .  Su ch  

common app roaches  l e s s en  t h e  p rob l ems  o f  s ome  t e ache r s  b e ing  

b eh i nd  whi l e  o the r s  a r e  f a r  ahe ad  o f  i n s t ruc t i ng  sub j e c t -ma t t e r  

c on t en t  and  a  p r i n c ip a l  i s  ab l e  t o  s pe arhe ad  a  v en tu r e  i n to  a ch iev i ng  

good  pe r fo rmance  b y l ea rne rs .  Hopk in s  (2002 )  s ays ,  

 

‘ I n s t r u c t i on a l  l ea der s  ar e  c on c er n e d  t o  p ro mo t e  an d  d e ve l op  

t h e i r  s c ho o l s  a s  l ea rn in g  o r g a n i s a t i on s  o r  p ro f e s s io na l  

l e ar n in g  c o mm un i t i e s  i n  or der  t o  h e l p  b r i n g  a b o u t  t h e  s cho o l ’ s  

l e ar n in g  g o a l s  f o r  i t s  p up i l s . ’  

 

Su ch  a  p r a c t i ce  can  o n l y p r eva i l  i n  a  s choo l  whe re  t h e re  i s  a  

c ommon commi tmen t  t owa rd s  wo rk  o r  a  po s i t i v e  s choo l  cu l t u r e  

ex i s t s .  Schoo l  cu l tu r e  i n  t h i s  s t udy r e f e r s  t o :  

 

“t h e  c ha r a c t e r i s t i c  sp i r i t  an d  b e l i e f  o f  a n  or ga n i s a t i o n ,  

d em on s t r a t ed ,  f o r  ex a m pl e ,  i n  t h e  n o r ms  a n d  va l u es  t h a t  a r e  

g en er a l l y  h e l d  a b ou t  h o w  pe op l e  s h ou ld  t r ea t  e ach  o t h er ,  t h e  

n a t ur e  o f  w o r k i ng  r e la t i on s h i p s  t ha t  sh o u ld  b e  d ev e l op ed  a nd  

a t t i t u d es  t o  ch an g e”  ( P r eedy, 1993 :45 ) .   

 

Acco rd ing  t o  Dav ido f f  and  Laza ru s  ( 1997 : 41 -42 )  t h e  cu l t u r e  o f  a  

s choo l  i s :  

“… t h e  p ec u l i ar  a n d  d i s t i n c t i v e  w a y  o f  l i f e  o f  t h e  g r o u p  o r  

c l as s ,  t h e  m ea n in gs ,  va lu e s  a n d  i d ea s  em b o d i e d  i n  i n s t i t u t i o n s ,  

i n  s o c i a l  r e l a t i o n s ,  i n  s y s t em s  a n d  b e l i e f s ,  i n  mo r es  a n d  

c u s t om s ,  i n  t h e  u s e s  o f  ob j e c t s  a nd  ma t e r ia l  l i f e .  C u l t u r e  i s  
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t h e  d i s t i n c t i v e  s h a pes  i n  w h ich  t h i s  ma t e r ia l  a n d  so c i a l  

o rg a n i s a t i on  o f  l i f e  e xpr es s es  i t s e l f …” 

 

 S imply  s t a t ed ,  a  schoo l  cu l t u r e  i s  a  t e ach i ng/ l e a rn i ng  env i ronmen t  

c r e a t ed  b y  a  g i ven  s choo l .  The  p r i n c ipa l  s hou ld  s t r i v e  t o  a l e r t  t h e  

t e ache r s  o f  t h e i r  r e spons ib i l i t y  a nd  ob l i ga t io n  wh ich  i s  to  t e ach  th e  

l e a rne rs .  I t  sh ou l d  be  po i n t ed  o u t  t o  t ea ch e r s  t h a t  t h e r e  shou l d  b e  no  

compromise  o r  b a ck- t r ack ing  i n  de l i ve r in g  wha t  i s  b e s t  fo r  t h e  

l e a rne rs .  A l though  t h i s  s hou l d  come  as  a  common  commi tmen t  f r om  

a l l  t e ache r s  and  no t  as  an  i n s t ru c t i on  f rom t he  t op  l e ad e r .  Bush  and  

G lov e r  ( 2003 : 10 )  emphas i s e  t h i s  po i n t  b y  s a yi ng  t h a t ,  

 

‘ Le a d er s h i p  an d  ma n ag em en t  a t  a l l  l e ve l s  i n  t h e  s ch oo l  s h o u ld  

b e  j ud g ed  b y  t h e i r  e f f e c t  on  t h e  q ua l i t y  an d  s t a n da rd s  o f  t h e  

s ch o o l .  Le ad er sh ip  s h ou ld  p r o v id e  t h e  dr i ve  an d  d i r ec t i on  f o r  

r a i s i n g  a ch i eve m en t ,  w h i l e  ma na g em en t  s h ou ld  m a ke  be s t  u s e  

o f  t h e  r es ou r ces  an d  pr o c es s e s  t o  ma ke  t h i s  ha p p en .  

M a na g em e n t  i n c lu de s  e f f e c t i ve  e va l ua t i o n ,  p l an n in g ,  

p e r f or ma n ce  ma na gem e n t  a n d  s ta f f  deve l o p m en t .  In s p ec tor s  

s ho u l d  c on s id e r  t h e  ex t en t  t o  w h i ch  l ea d er s h ip  i s  em b ed d ed  

t hr ou gh o u t  t h e  s cho o l  a nd  n o t  ve s t ed  s o l e l y  i n  t h e  s en i or  s t a f f .  

Th ey  s h o u l d  exp lo r e  h o w  w el l  t h e  l ea d er s h ip  t ea m c r ea t e s  a  

c l i ma t e  f o r  l ea r n ing  a n d  w h e th e r  t h e  s ch o o l  i s  an  e f f e c t i ve  

l e ar n in g  o r g a n i s a t i o n . ’   

 

Ano t he r  impo r t an t  t a s k  a  p r i n c i p a l  shou l d  neve r  l o se  s i gh t  o f  i s  

mon i to r i n g  i f  wo rk  i s  con s i s t en t l y  don e .  Th e r e  w i l l  a lways  b e  

d i s r up t i o ns  t h a t  a r e  unexpec t ed  wh i ch  w i l l  i n t e r rup t  a t t en t i on  on  a  

p a r t i cu l a r  i n s t ru c t i on a l  p r ogr amme .  I t  i s  t he  du t y  o f  an  in s t r uc t i ona l  

l e ade r  t o  p ro t e c t  t he  i n t egr i t y o f  t h e  i n s t ruc t i on  w i th ou t  f a i l .  Th i s  

c an  be  ach i eved  i f  t e a ch e r s  t h emse lves  t a ke  owner sh ip  o f  th e  
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p rogr ammes  th a t  a re  ag r eed  upon .  Th e  ques t i on  i s  how do  t each e r s  

t a ke  owner sh ip  o f  a  p rogr amme?  

 

‘ Th e  Dep a r tm en t  o f  E d u ca t i on  r eq u i r es  t ha t  t h e  pr i n c i pa l ,  a s  

t h e  l ea d in g  pr o f es s io n a l ,  s h o u l d  c ar ry  t h e  p r ima ry  

r e s p o n s ib i l i t y  f o r  t h e  l ead er s h ip  a n d  m a n a g eme n t  o f  t h e  

s ch o o l .  S h e / h e ,  w o r k i n g  w i t h  o t h er s  i n  t h e  s c h oo l  a nd  wi d er  

c o m mu ni t i es ,  mu s t  e f f e c t i ve l y  p r o mo t e  a n d  s u pp or t  t h e  b es t  

q u a l i t y  t ea c h i ng  a nd  l ear n in g .  The  p u rp os e  o f  w h i c h  i s  t o  

e n ab l e  l ea r n er s  t o  a t t a in  t h e  h ig h es t  l e ve l s  o f  a ch i ev em en t  i n  

t h e i r  o w n  in t e r e s t s ,  t h e  i n t er e s t s  o f  t he i r  co m mu in t y  a nd  o f  t h e  

c o un t r y  as  a  w ho le . ’ (Depa r tmen t  o f  Educa t i o n :  May 2005 ,  

p . 3 ) .  

 

 The  mos t  e f f ec t i v e  way i s  t o  bu i l d  a  commun i ty  o f  i n s t ruc t i ona l  

p ra c t i ce s  wh i ch  i s  how Supo rv i t z  a nd  Pogl i nco  (2001 : 7 )  exp l a i ns  i t ,   

 

‘ b a s e d  up on  s oc ia l  l ea r n in g  t h eor i e s  (La v e  a nd  W en g er ,  

1 9 91 ;  W en g er ,  19 98 ) ,  t h e  b a s i c  i d ea  beh in d  c om m uni t i e s  o f  

p ra c t i ce  ho l d s  t h a t  g r ou ps  t h a t  f o r m  ar ou n d  s o me  s p e c i f i c  

p ur p o s e  a r e  a  m or e  e f f e c t i v e  m e an s  t o  a c h i e ve  t h a t  p u rp os e  

t ha n  w o u ld  b e  i nd i v i du a l s  w or k in g  o n  t h e  s a me  t as k  i n  

i s o l a t i o n .  Th i s  i s  b ec a us e  t h e r e  a r e  s yn e rg i e s  o f  l ea rn in g  i n  

s o c i a l  co n t ex t s  t h a t  ar e  b e l i e ve d  t o  b e  s t r on g er  t h a n  

t r a d i t i o na l  t r a ns mi s s i on  m e th od s .  I n  o r d er  t o  de ve l op  

e f f e c t i v e  g r o u p  p ra c t i ce s ,  th e  t h eor y  g o e s ;  i nd i v id u a l s  h av e  t o  

c o mf or ta b l y  an d  r eg u l a r l y  i n t er a c t  i n  o r d e r  t o  f o r m  

r e la t i o ns h ip  i n  su bs ta n t i ve  a n d  p a r t i cu la r  w a ys  a r o u n d  

s p e c i f i c  a c t i v i t i e s . ’  
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S im i l a r  t o  t h e  p r ev i ou s l y men t i oned  s t r a t egy i s  t h e  o pen ing-

up  o f  commun ica t i o n  and  co l l abo ra t i on  among d i f f e r en t  

e n t i t i e s  o r  wo rk ing  groups  o f  t h e  s choo l .  I f  a  p ar t i cu l a r  gr oup  

i s  p e r f o rming ex cep t i ona l l y  we l l  i n  imp rov ing  s t uden t s  

p e r f o rmance  t h en  t h e  o the r s  who  a r e  s t r ugg l i ng  t o  hav e  an  

impac t  on  l ea r ne r s  cou l d  l ea r n  f rom t he  o t h er s .   

 

‘ Th e  co r e  pu r p o s e  o f  p r in c i pa l s h ip  i s  t o  p r o v id e  

l e ad er s h ip  a nd  ma na g em en t  i n  t h e  s cho o l  t o  en ab l e  t h e  

c r e a t i on  a nd  s u p po r t  o f  c on d i t i o ns  u n d er  w h i c h  h i g h  

q u a l i t y  t ea c h i ng  a nd  l ear n in g  t a k e  p l a ce  an d  w h i ch  

p ro m o te  t h e  h i gh es t  p os s ib l e  s t a nd ar ds  o f  l ea r n er  

a ch i e ve men t  i n  an y  con t ex t . ’ (Depa r tmen t  o f  Educa t i on ,  

May 2005  p .10 ) .  

 

 Th i s  i s  suppo r t ed  b y  Mo t s a a t hebe  (2000 : 52 )  who  a r gue s  t h a t ,  

 

‘ Th e  co n cep t  o f  l ead er s h i p  i s  mu tu a l l y  i n ex t r i ca b l e  w i t h  t h e  

c o n c ep t  o f  ma n a g em e n t .  Th e  tw o  co n cep t s  a r e  i n t er - l in ked  an d  

i n t e r -d ep en d en t . ’  To  en s u r e  t h a t  a  p r in c ip a l  f i n ds  t ime  f or  

i ns t r u c t i o na l  l e ad er s h ip ,  a  s cho o l  m an a ge me n t  t ea m w o u l d  

a ss i s t  a  p r in c ip a l  t o  s ha r e  h i s / h e r  ma n a g er i a l  r es po ns ib i l i t i e s  

w i th  h i s / h e r  t ea m .  

  

B ean  (1993 :253)  s t a t e s  t h a t  any o r gan i s a t i on  t h a t  b r i ngs  peop l e  and  

r e s ou r ces  t oge t he r  t o  c r e a t e  p roduc t  o r  s e r v i c e  c an  ben e f i t  f rom 

improved  p l ann ing  and  p roduc t i v i t y.  Th e  c r i t i c a l  p a r t  t h a t  t h e  

l e ade r sh i p  p l a ys  i n  t h i s  r e ga rd  i s  t h a t  o f  r esou r ce  managemen t .  

 

Amb i t i ou s  s en t imen t s  t ha t  a  l e ad e r  expos es  t end  t o  i n voke  a  s ens e  o f  

i n s p i r a t i on .  When  a  p r i nc ipa l  con t i nuou s l y  encou rage s  h i s / h e r  s t a f f  
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and  l ea rne r s  t o  a im h i gh  i n  l i f e ,  t h i s  bu i l ds  t h e i r  mor a l e .  Webe r ’ s  

s t udy ( 1971)  i n  Wa lke r  e t .  a l .  ( 1991 : 52 )  found  t h a t  s t rong  

i ns t r uc t i ona l  l e ade r s h i p  and  h i gh  expec t a t i ons  a r e  ke y e l emen t s  o f  

s choo l  e f f e c t i v ene ss .  Th i s  d epends  on  cou rageous  and  mot iva t i ona l  

s pe eches  t h e  l e ade r  k eep s  u t t e r i ng  t o  h i s / h e r  f o l l ower s .  I f  a  l e ade r  

d oes  no t  s end  good -wi l l  mes sage s  t h en  t h e  s choo l  w i l l  s l umbe r  i n to  

o b l i v i on .  Bo lman  and  Dea l  (1997 :  14 -15 )  s ay,  

 

‘ O rg an i s a t i on s ,  w h i ch  a r e  o v er  ma n ag ed  b u t  u nd e r  l e d  e ve n tu a l l y ,  

l o s e  a n y  s e ns e  o f  sp i r i t  o r  p u r p o se .  Po o r l y  ma na g ed  o r ga n i s a t i o ns  

w i th  s t ro ng  ch a r i s m a t i c  l e ad e rs  m a y  s o a r  t em po r a r i l y  o n l y  t o  c r a s h  

s ho r t l y  t h e r ea f t e r .  Th e  ch a l l eng e  o f  mo d er n  o r g a n i s a t i o n s  r eq u i r es  

t h e  ob j ec t i v e  p er s p ec t i ve  o f  t h e  ma na g er  a s  w e l l  a s  t h e  br i l l i a n t  

f l a s h es  o f  v i s i o n  a nd  co m mi tm e n t  w i s e  l ea d er s h ip  p ro v i d es . ’  

 

I  a g r ee  w i t h  Bush  and  G love r  (2003 :10)  who  a r gue  t ha t  ‘ i n  t h e  

cu r r en t  po l i cy  c l ima t e ,  s choo l s  r equ i r e  bo th  v i s i on a ry l e ad e r sh i p  

and  e f f e c t i v e  managemen t ’ .  Th i s  i s  s o  b ec ause  t h e  b ehav iou r s  o f  

s t a f f  as  t h e y engage  i n  ac t i v i t i e s  d i r ec t l y a f f ec t i ng  t h e  qua l i t y  o f  

l e a rn ing  and  t ea ch ing  i n  t h e  p u r su i t  o f  enh an ced  pup i l  ou t comes  

r e l i e s  h eav i l y o n  t he  conduc t  o f  t he  p r i n c ipa l .   
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2 .7  Conc lus ion  

 

Th i s  c hap t e r  h a s  examin ed  concep t ua l i s a t i o ns  as  we l l  a s  emp i r i ca l  

r e s e a r ch  con ce rned  w i th  con cep t ua l  model s  s t ud i ed  i n  e duca t i o na l  

l e ade r sh i p  ov e r  t h e  pas t  25  yea r s  o n  i n s t r uc t i o na l  l e ad e r sh i p  

(Ha l l i nge r  &  Heck ,  1996) .  In  t h i s  f i n a l  s ec t io n  o f  t h e  ch ap t e r ,  I  w i l l  

r e f l e c t  upon  l e s sons  I  h ave  l ea rn t  abou t  t h e  us e  o f  t h i s  l e ade r sh i p  

mode l  b y  p r i nc ip a l s  i n  s choo l s .  One  o f  t h e  ma jo r  imped imen t s  t o  

e f f e c t i v e  s choo l  l eade r sh i p  i s  t r yi ng  t o  c a r r y t h e  burden  a l one .  

When  a  p r i n c ipa l  t ake s  on  t h e  ch a l l enge s  o f  go ing  beyond  t h e  b as i c  

d emands  o f  t h e  j ob  ( i . e .  t h e  t r a ns ac t i ona l  t a s ks  o f  mak ing  t h e  s choo l  

r un ) ,  t h e  bu rden  becomes  even  he av i e r  (Ba r t h ,  1980 ;  Cuban ,  1988 ) .  

In f l u en t i a l  s cho l a rs  h ave  ques t i o ned  whe th e r  i t  i s  r e a l i s t i c  t o  expec t  

a ny s i gn i f i c an t  n umber  o f  p r i n c i pa l s  t o  mee t  t h i s  cha l l enge .  Lambe r t  

( 2000 )  c on t ends  t ha t  ‘ t h e  da ys  o f  t h e  l one  i n s t ru c t i on a l  l e ade r  a r e  

o ve r .  We  no  l o nge r  b e l i e ve  t h a t  o ne  admin i s t r a to r  can  s e r ve  as  t h e  

i ns t r uc t i ona l  l e ade r  f o r  t h e  en t i r e  s choo l  wi th ou t  t h e  s ubs t an t i a l  

p a r t i c ip a t i on  o f  o t he r  e duca t o r s ’  ( p . 37 ) .  

 

Th i s  s t udy sugge s t s  t h a t  s t r ong i n s t ruc t i o na l  l e ad e r sh ip  by  t h e  

p r i n c i pa l  i s  e s s en t i a l  i n  s uppo r t i ng  t he  commi tmen t  o f  edu ca t o r s .  

Because  educa t o r s  t h emse lves  can  be  ba r r i e r s  t o  t h e  deve lopmen t  o f  

e duca to r  l e ad e r sh i p ,  i n s t r uc t i ona l  p r i n c i pa l s  a r e  n eeded  t o  i nv i t e  

e duca to r s  t o  sha re  l e ade r sh i p  func t i o ns .  When  educa to r s  p e rc e i v e  

p r i n c i pa l s ’  i n s t ruc t i ona l  l e ade r sh i p  behav i ou r s  t o  b e  app rop r i a t e ,  

t h ey g row i n  commi tmen t ,  p ro f e s s i ona l  i nvo lvement ,  and  w i l l in gn es s  

t o  i n nova t e  (Sheppa rd ,  1996 ) .  When  t h e  p r i n c i pa l  e l i c i t s  h i gh  l eve l s  

o f  commi tmen t  and  p ro f es s i ona l i sm  f rom educa t o rs  a nd  wo rks  

i n t e r ac t i v e l y  w i t h  edu ca to r s  i n  a  s ha r ed  i ns t r uc t i ona l  l e ade r sh ip  

c apac i t y ,  s choo l s  h ave  t he  ben e f i t  o f  i n t egr a t ed  l eade r sh ip ;  t h ey  a r e  
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o rgan i s a t i on s  t h a t  l e a r n  and  p e r f o rm  a t  h i gh  l ev e l s  (Ha l l inge r ,  2 003 ;  

3 45) .  

 

I n  t h e i r  r ev i ew  o f  t h e  l i t e r a tu r e  on  p r in c ipa l  e f f ec t s  Hal l i nge r  &  

Heck  ( 1996 )  conc luded  t h a t  i t  i s  v i r t u a l l y mean i ng l e s s  t o  s t u dy 

p r in c i pa l  l e ade r s h ip  w i t hou t  r e f e rence  t o  t h e  s choo l  c on t ex t .  The  

con t ex t  o f  t h e  s choo l  i s  a  s ou r ce  o f  c ons t r a i n t s ,  r e sour c es ,  and  

oppo r t un i t i es  t ha t  t h e  p r i n c i pa l  mu s t  unde rs t and  and  add re s s  i n  

o rd e r  t o  l e ad .  Con tex tua l  v a r i ab l es  o f  i n t e r e s t  t o  p r i n c i p a l s  i n c l ude  

t h e  s t uden t  ba ckground ,  commun i t y  t ype ,  o r gan i s a t i on a l  s t ru c t u re ,  

s choo l  cu l t u r e ,  educa t o r  exp er i en ce  and  compet ence ,  f i s ca l  

r e s ou r ces ,  s choo l  s i ze ,  and  bu re auc r a t i c  and  l abou r  o rgan i s a t i on .  

 

Ro l and  Ba r th  ( 2002)  h i gh l i gh t s  bo t h  t he  p r i n c ip a l ’ s  impac t  on  t h e  

s choo l ’ s  cu l t u re  and  t h e  cu l t u r e ’ s  impac t  o n  t h e  p r i n c ip a l :  

 

‘ P r o ba b l y  t h e  m os t  i mp or t an t  –  an d  t he  m os t  d i f f i cu l t  –  j o b  o f  

a n  i n s t r u c t i on a l  l ea d er  i s  t o  ch a ng e  t h e  p r eva i l i n g  cu l t u r e  o f  a  

s ch o o l .  Th e  s ch o o l ’ s  cu l t u r e  d i c ta t es ,  i n  no  u n c er t a i n  t e r ms ,  

‘ t he  w a y  w e  d o  t h i ng s  ar ou nd  h er e . ’  A  s cho o l ’ s  cu l tu r e  has  f ar  

m o r e  i n f l u en ce  o n  l i f e  a nd  l e ar n in g  i n  t h e  sc h o o l ho us e  t ha n  

t h e  pr es id e n t  o f  t h e  c ou n t r y ,  th e  s t a t e  d ep a r t men t  o f  

e d u ca t io n ,  t h e  s up er in t e nd e n t ,  t h e  s cho o l  b oa rd ,  or  ev en  t h e  

p r i n c ip a l ,  t e a ch er s ,  an d  par en t s  ca n  ev er  h a ve .  O n e  ca n no t ,  o f  

c o ur s e ,  ch an ge  a  sc h o o l  cu l t u r e  a l on e .  Bu t  o n e  ca n  p r o v id e  

f or ms  o f  l ead er s h ip  t h a t  i n v i t e  o t he rs  t o  j o in  ob s e r v er s  o f  t h e  

o ld  a nd  a r ch i t ec t s  o f  t h e  n ew .  Th e  e f f e c t  m us t  b e  t o  t r a n s fo rm  

w ha t  w e  d i d  l a s t  S ep t em b er  i n to  w ha t  w e  wo u l d  l i k e  t o  d o  n e x t  

S ep t e mb er .  ( p . 6 )  
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Thus ,  one  r e so l u t i on  o f  t h e  ques t  fo r  an  app rop r i a t e  mode l  o f  

l e ade r sh i p  i n  educa t i on  wou l d  b e  t o  l i n k  t h e  approp r i a t e  t yp e  o f  

l e ade r sh i p  t o  t he  ne ed s  o f  t h e  s choo l  c on t ex t . I f  s choo l  imp rovemen t  

i s  a  j ou rney,  one  cou l d  h ypo t hes i s e  t ha t  a  mo r e  d i r ec t i v e  l e ade r sh ip  

s t yl e  migh t  b e  more  su i t ab l e  i n  con t ex t s  t h a t  a r e  l e s s  we l l  o r gan i s ed  

a round  e f f ec t i ve  model s  o f  t e a ch ing  and  l e a rn i ng .  ‘Schoo l s  a t  r i s k ’  

may i n i t i a l l y  r e qu i r e  a  mo re  fo r ce fu l  t op -down  app roach  fo cu sed  on  

i ns t r uc t i ona l  imp rovemen t .  In s t r uc t i ona l  l e ade rs  wou ld  t yp i c a l l y s e t  

c l ea r ,  t ime -bas ed ,  a cademi ca l l y f ocu sed  goa l s  i n  o rde r  t o  ge t  t h e  

o rgan i s a t i on  moving i n  t h e  de s i r ed  d i r ec t i on .  Th ey wou l d  t a ke  a  

mo re  a c t i v e  hands -on  ro l e  i n  o rgan i s ing  and  coo rd i na t i ng  i n s t r uc t i on  

(Ha l l i nge r ,  2003 ;  347 ) .  

 

Th e  ex t en t  o f  app rop r i a t e  s t a f f  p a r t i c ip a t i on  i n  l ead i ng  t h es e  

p ro cess e s  ( i . e . ,  d eve l opmen t  o f  t h e  s choo l ’ s  go a l s ,  coord ina t i on  o f  

t h e  cu r r i c u l um)  migh t  v a ry  depend i ng  upon  whe r e  t h e  lo ca t i on  o f  

t h e  s choo l  i s  i n  i t s  imp rov emen t  j o u rne y.  None t he l e s s ,  i t  i s  s a f e  t o  

s ay  t h a t  l ong- t e rm ,  su s t a i ned  imp rovemen t  w i l l  u l t ima t e ly  d ep end  

upon  th e  s t a f f  a s s uming i n c rea s i ng  l ev e l s  o f  owne rsh i p  ove r  

p ropos ed  changes  i n  t h e  s choo l .   
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CHAPTER 3 

 

Research Methodology  

3 . 1  In troduct ion  

 

A qua l i t a t i v e  r es ea r ch  wa s  emp loyed  i n  unde r t ak i ng  t h i s  s t u dy 

b ecaus e ,   

 

‘ Q u a l i t a t i v e  r es e ar ch  i s  i nq u i r y  i n  w h ic h  r e s ea r c h er s  co l le c t  

d a t a  i n  f a ce - t o - f a ce  s i t u a t i o ns  b y  i n t er a c t i ng  w i th  s e l ec te d  

p er s o n s  i n  t h e i r  s e t t i n g s  ( e .g . f i e l d  r e se a r ch ) .  Qu a l i ta t i ve  

r e s ea rc h  d es c r ib es  a n d  an a l y z e s  p eop l e ’ s  i n d i v id u a l  a nd  

c o l l ec t i ve  s o c ia l  a c t i o n s ,  b e l i e f s ,  t h o ug h t s ,  a n d  p e r ce p t i on s .  

Th e  r e s ea rc h er  i n t e r pr e t s  ph e no m en a  in  t e r ms  o f  t h e  m ea n in gs  

t ha t  pe op l e  as s ig n  t o  t h e m.  Qu a l i t a t i ve  s t u d i e s  a r e  i mp or ta n t  

f o r  t he or y  g ene r a t i o n ,  p o l i cy  d e ve l opm en t ,  imp r o veme n t  o f  

e d u ca t io n a l  pr ac t i ce ,  i l l u mi n a t io n  o f  so c ia l  i s s ues ,  a n d  

s t i mu lus ’  (McMi l l an  and  Schumache r ,  2006 :  315 ) .  

 

Th re e  o f  t h e  i n t e r ac t i v e  r e s e a r ch  app roaches  ( i . e .  modes  o f  i nqu i r y)  

a r e  d i s cu s sed  i n  t h i s  ch ap t e r .  Thes e  a re  a n  i n -d ep t h  i n t e rv i ew ,  

q ues t i onna i r e s ,  and  p a r t i c i p a t i v e  ob s erv a t i on .  

 

3.2  Case s tudy  design 

 

Th i s  r es ea r ch  i s  a  qua l i t a t i v e  ca se  s t u dy wh i ch  s eeks  t o  e s t ab l i sh  t h e  

p r i n c i pa l ’ s  and  educa t o r s ’  pe rc ep t i on s  o f  t h e  r o l e  o f  t h e  p r i n c i pa l  a s  

a n  i ns t r uc t i ona l  l e ad e r  i n  c r ea t i ng  a  q ua l i t y  l e a r n i ng  env i ronment .  

As  i nd i c a t ed  i n  Chap t e r  1 ,  t h e  f ocu s  o f  t h i s  s t udy i s  i n  a  s e conda r y 
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s choo l  wh i ch  was  bu i l t  t o  ea se  conge s t i on  f rom th e  p r ev iou s  s choo l  

a nd  educa t e  l e a rne r s  i n  a  conduc ive  env i ro nmen t .  

 

 The  s epa r a t i on  o f  t h i s  s choo l  f rom i t s  ma in  campus  c r ea t ed  many 

oppo r t un i t i es  fo r  a l l  i t s  s t a keho lde r s  t o  p rove  t he i r  wo r t h  and  mee t  

t h e  cha l l enge s  o f  a  f unc t i ona l  s choo l ,  mo r e  e spe c i a l l y,  t he  p r i n c ipa l  

who  needs  t o  c onv ince  t he  s choo l  and  t h e  communi t y o f  b e i n g  

c apab l e  t o  bu i l d  an  edu ca t i ona l  i n s t i t u t i on .  He r  p rev i ou s  l e ade r sh i p  

expe r i enc e  a s  d epu t y-p r i nc ipa l  wi l l  p l a y a  l e ad i ng  r o l e  i n  h e l p in g  

h e r  fo cu s  on  c re a t i ng  a  q ua l i t y  l e a r n ing  env i ronment .   

 

‘ I n  a  cas e  s t udy  des ign ,  t h e  d a ta  a na ly s i s  f o c us es  o n  on e  

p h en o m en on ,  w h i ch  t h e  r es ea r c h er  s e l e c t s  t o  un d er s ta nd  i n  

d ep t h  r eg ar d l e ss  o f  t h e  n u mb er  o f  s i t es  o r  pa r t i c ip an t s  f o r  t h e  

s t u d y .  Th e  o n e  ma y  b e ,  f o r  exa mp l e ,  on e  a d min i s t r a to r ,  o n e  

g ro u p  o f  s t u d en t s ,  o n e  p r og ra m,  o n e  pr o ces s ,  o ne  

i m p l eme n t a t i o n ,  o r  o n e  co n c ep t ’ (McMi l l an  and  Schumache r ,  

2 006 :  3 16 ) .  

 

I t  i s  u pon  t h i s  b ackground  t h a t  I  d e c i ded  t o  nego t i a t e  w i th  t h e  

p r i n c i pa l  and  educa t o r s  o f  t h e  s choo l  to  pa r t i c ip a t e  i n  a  s t u dy on  

i ns t r uc t i ona l  l e ade r s h i p .  

 

3.3  Research protocol  

 

Ou t  o f  a  s t a f f  compl ement  o f  24  edu ca t o r s ,  14  r e sponded  po s i t i v e l y 

t o  p ar t i c i p a t e  in  t h i s  r e s e a r ch .The  p r inc i pa l ,  two  d epu t y-p r i nc ipa l s ,  

f i ve  he ads  o f  d epa r tmen t s  a nd  s i x  e duca to r s  we r e  ea ch  g i ven  an  

i n fo rmat io n  l e t t e r  (Append ix  1 )  r eque s t i ng  t h e i r  p e rmi s s ion  t o  

p a r t i c ip a t e  i n  a  r e s ea r ch  s t ud y and  a  consen t  f o rm  (Append ix  2 )  i n  

wh ich  t h e y agr eed  t o  p a r t i c ip a t e  i n  t h e  r e s ea r ch .  Con f iden t i a l i t y  and  
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anon ymi t y  was  a s su red .  Th e  s e t t i ngs  a nd  pa r t i c i p an ts  wou ld  no t  b e  

i d en t i f i ab l e  i n  p r i n t .  Thus ,  t h e  l o ca t i on  and  f e a t u re s  o f  t he  s e t t i n g  

wou l d  be  d i s gu i s ed  t o  appea r  s im i l a r  t o  s ev e ra l  p l ac es ,  and  t h e  

r e s e a r ch e r  wou l d  cod e  n ames  o f  p eop l e  and  p l a ce s  (McMi l l an  & 

Schumache r ,  2006 :  334) .      

 

3.4  Research questions  

 

The  r e s ea r ch  ques t i on  gu id ing  t h i s  s t udy i s ,  ‘ a r e  p r i n c i pa l s  who  a r e  

impl emen t ing  i n s t ruc t i ona l  l e ade r s h i p  e f f e c t i v e? ’  I  i n t end  t o  an swer  

t h i s  qu es t i on  b y exp lo r i ng  a  s t udy unde r t aken  by Supov i t z  a nd  

Pogl i nco  (2001 )  who  compi l ed  a  r epo r t  b y  n ine  p r i n c ip a l s  who  wer e  

e f f e c t i v e  i ns t ruc t i on a l  l e ade r s  i n  t h e i r  s choo l s .  The  que s t i on s  t h ey  

a sk  bo rde r s  a round  t h e  i n t e r e s t  o f  my s t udy;  

   ( i )  Wha t  does  i t  mean  t o  b e  an  i ns t ruc t i o na l  l e ad e r?  

   ( i i )  Wha t  do  p r i n c i pa l s  t h a t  a r e  i n s t ru c t i on a l  l e ade r s  d o  

d i f f e r en t l y t h an  o the r  p r i n c i pa l s?  

   ( i i i )  How do  t h e y  spend  t h e i r  t ime?  

   ( i v )  How  do  th ey  sh ape  t h e  cu l t u re s  o f  t he i r  s choo l s ?  

   ( v )  How  knowl edgeab l e  a r e  t h e y o f  s ub j ec t -mat t e r  c on t en t ?  

   ( v i )  How  do  th ey  wo rk  w i th ,  and  deve lop ,  o t h e r  l e ade rs  i n  t h e i r  

s choo l s ?  

 

Th e  i n t e re s t  o f  t h i s  s t ud y i s  to  f i nd  answe rs  t o  t h es e  key  ques t i o ns .  

Po ss ib l e  i n t e rv i ew  ques t i o ns  t o  b e  as ked  t h e  p r i n c i p a l  w i l l  fo cu s  on  

t h e s e  t as ks ;    

 

( i )  De f i n ing  and  s e t t i ng  t h e  s choo l  go a l s  

  ( i i )  C r ea t i ng  co l l e g i a l  r e l a t i on sh ip s  wi t h  and  among  educa t o r s  

   ( i i i )  Supe rv i s i n g  and  eva lua t i ng  educa to r s  

( i v )  Coo rd ina t i n g  s t a f f  d ev e l opment  p rogr amme  
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   ( v )  Pa r en t s / s t u den t s  and  Commun i t y  i nvo lvement  i n  t h e  s choo l  

 

Append ix  3  con t a i ns  sub -qu es t i ons  r e l a t e d  t o  th es e  and  as ks  fu r t h er  

q ues t i on s  t o  ga i n  a  b e t t e r  under s t and i ng  on  how in s t r uc t i ona l  

l e ade r sh i p  i s  impl emen t ed .  Append ix  4  i s  a  qu es t i onn a i r e  wh i ch  

con t a i ns  ques t i o ns  t o  b e  answer ed  by  t h e  p r i n c i pa l  and  t he  educa t o r s  

s ep a ra t e l y.  

 

3.5  In-depth interview 

 

The  p r in c ipa l  ag re ed  t o  an swe r  ques t i on s  a sked  i n  an  i n t e rv i ew .  

Thes e  wer e  g i ven  t o  he r  a  d ay  be fo r e  t o  p repa r e  as  po s s ib l e  

i n t e rv i ew  qu es t i ons  and  a re a  o f  fo cu s  i n  t h e  r es ea r ch  (Append ix  

3 ) .Th i s  i n s t r umen t  wa s  u sed  be caus e  ‘ In -dep t h  i n t e rv i ews  a re  open -

ended  qu es t i ons  t o  o b t a i n  da t a  o f  p a r t i c i p an t  mean ing  –  how  

i nd iv i du a l s  conce i ve  o f  t h e i r  wo r ld  and  how they  ex p l a i n  o r  make  

s en se  o f  t h e  impo r t an t  e ven t s  i n  t h e i r  l i v e s ’  (McMi l l an  & 

Schumache r ,  2006 :  350) .  Fo r  t r i angu l a t i o n ,  t h e  da t a  f r om  th e  

q ues t i onna i r e  and  i n t e r v i ew  i s  u s e fu l ,  a s  Ande r son  (1 990 :  160 )  

men t ion s :  

 

‘ I n t e r v i ew s  a r e  pr im e  s o ur ces  o f  ca s e  s t u d y  da t a .  4 o t  on l y  

d o es  o n e  t y p i ca l l y  i n t e r v i ew  a  r a n g e  o f  r e sp on d en t s ,  b u t  t h e  

r e s ea rc h er  t r i es  t o  i d en t i f y  k ey  i n fo r ma n t s  w ho  a r e  pa r t  o f  t h e  

c a s e  an d  ha ve  i n s id e  kn o wl e dg e  o f  w ha t  i s  g o in g  on .  Th es e  

i nd i v id u a l s  ar e  c r i t i ca l  t o  en ha n c in g  t h e  va l i d i t y  o f  t h e  

c o n c l us i on s  dr aw n . ’   

 

Wha t  I  n e eded  t o  know was  how th e  pa r t i c i p an t  r ega rded  

i ns t r uc t i ona l  l e ade r s h i p  and  how  i t  s hou ld  be  impl emen t ed .  I  n eeded  

t o  a na l ys e  t ho se  f ee l i n gs  and  op in ions  so  as  (1 )  t o  o b t a i n  t h e  p re s en t  
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p e r cep t i on s  o f  a c t i v i t i e s ,  r o l e s ,  f e e l i ngs ,  mo t i v a t i on s ,  conce rns  a nd  

t hough t s ;  ( 2 )  t o  ob t a i n  fu tu r e  exp ec t a t i ons  o r  an t i c ip a t ed  

expe r i enc es ;  ( 3 )  t o  v e r i f y  and  ex t end  i n f o rma t i on  ob t a in ed  f rom  

o th e r  sou r c es ;  and  ( 4 )  t o  v e r i f y  and  ex t end  i d ea s  d ev e l oped  by t h e  

p a r t i c ip an t .  The  i n t e rv i ew  l as t ed  be tween  f i f t y  ( 50 )  and  s i x t y  ( 60 )  

m inu t e s .  Th e  ques t i on s  we r e  ca t ego r i s ed  ac co rd ing  t o  t h emes  a s  

gu i ded  b y  t h e  r e se ar ch  ques t io ns  and  as  con t a in ed  in  Append ix  3 .  

 

3.6  Quest ionnaires  

 

  3 . 6 . 1  Us e  o f  a  Qu es t i o nn a i r e  

Th e  ne ed  t o  es t ab l i sh  a  b r o ade r  p i c t u re  on  how i ns t r uc t i ona l  

l e ade r sh i p  i s  impl emen t ed  r equ i r ed  t h a t  an  i n t e r v i ew  s chedu l e  b e  

p re ceded  by  a  qu es t i onn a i r e  su rvey.  Th e  u s e  o f  t h e  que s t i onna i r e  

h ad  bo th  advan t age s  and  d i s advan t ages .  The  advan t age  was  t ha t  i t  

was  r e l a t i v e l y  qu i ck  and  cou ld  cove r  a  l a r ge  numbe r  o f  r e sponden t s ,  

wh i l e  a t  t h e  s ame  t ime  en su r i n g  anonymi t y  w i t hou t  f ea r  o f  

embar r as smen t  o r  r ep r i s a l .  Th i s  a ss i s t e d  i n  p rov id ing  a  more  

t r u th fu l  and  hon es t  r e spon se .  The  ques t i o nna i r e  was  des ign ed  t o  

exp l o re  a t t i t ud es  and  pe r cep t i ons .  S t ruc tu r ed  ques t i o ns  enab l ed  ea ch  

r e s ponden t  t o  r e ce ive  t h e  s ame  s e t  o f  q ues t i on s  p h r as ed  i n  exac t l y 

t h e  s ame  way and  so  ca re  had  t o  b e  t aken  i n  i t s  d es i gn  and  

p re sen t a t i on .  

 

Th e  d i s advan t ages  o f  u s i ng  t h i s  t ype  o f  i n s t rumen t  a r e  t h a t  

q ues t i onna i r e s  a r e  r i g i d  and  p rov ide  no  f l ex ib i l i t y t h a t  t he  

r e s e a r ch e r  may s eek .  Comment s  canno t  b e  fu r t he r  exp lo red  o r  

p robed  and  t h e  re s ea rche r  h as  no  i d ea  o f  knowing ex ac t l y  how  the  

q ues t i on  i s  b e i ng  i n t e r p r e t ed  b y t h e  re s ponden t .  Ques t i onn a i r es  

l e ave  ma t t e r s  i n comp l e t e  as  r e sponden t s ,  due  t o  a  l a ck  o f  

i n t e r ac t i on ,  may no t  b e  ab l e  t o  j u s t i f y o r  exp l a i n  t h e i r  r e sponses .  
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Th e  o t h er  p r ob l em  i s  t h a t  qu es t i onn a i r e s  a r e  no t  compl e t ed  and ,  t o  

o bv i a t e  t h i s ,  one  ha s  t o  ob t a in  r andom sampl i ng .  

3 . 6 . 2  D es i gn in g  o f  t h e  Qu e s t i o n na i r e  

Th e  qu es t i onn a i r e  f i r s t  u t i l i s ed  f ac t ua l  q ues t i on s  t o  o b t a in  

d emograph i c  i n fo rma t ion  abou t  r e sponden t s .  ‘A  qu es t i onna i r e  

s hou l d  begi n  w i th  e a s y q ues t i on s  wh ich  a re  sho r t ,  unobs t ru s i v e  and  

a l l ow  t he  r e sponden t  t o  b ecome  a ccu s t omed  t o  comp l e t e  i t ems ’  

(O r l i ch ,  1975 :31) .  The re fo r e ,  p a r t i c ip an t s  we r e  f i r s t  a s ked  t o  

i nd i ca t e  t h e i r  p a r t i cu l a r s :  gende r ,  cu r r en t  p os i t i on  a t  s choo l ,  

expe r i enc e  i n  s choo l  l e ade r sh ip  o r  manage r i a l  p os i t i o n ,  number  o f  

yea r s  i n  t h e  t e ach ing  p ro fe s s i on ,  and  t h e  h i gh es t  ac ademi c  

q ua l i f i c a t i on  h e l d .  No  names  wer e  used  a s  anonymi t y was  e s s en t i a l .  

Th e  qu es t i onn a i r e  ma i n l y t r i ed  t o  e l i c i t  p e r cep t i on s  and  a t t i t udes  

a nd  cons i s t ed  o f  bo t h  open  and  c lo sed  ques t i on s .  

 

Th e  r e sponses  t o  t he  que s t i onna i r e  we re  d es i gn ed  t o  p ro j ec t  t h e  

f o l l owing  s i t u a t i on s :  (A )  De f in ing  and  s e t t in g  t h e  s choo l  go a l s ,  (B )  

C r ea t i ng  co l l eg i a l  r e l a t i onsh ip s  w i th  and  among educa to r s ,  (C )  

Supe rv i s i ng  and  eva l ua t i ng  educa to r s ,  (D )  Coord i na t i ng  s t a f f  

d eve l opmen t  p rogr amme ,  a nd  (E )  Pa r en t s / S tud en ts  a nd  Communi t y  

i nvo l vement .  

 

3 . 6 . 3  Ad mi n i s t r a t i on  o f  t h e  Qu es t i o nn a i r e  

The  qu es t i onn a i r e  wa s  admin i s t e r ed  by  t h e  r es ea rche r  in  p e r son  and  

l e f t  w i t h  t h e  r es ponden t s  fo r  s even  (7 )  d ays  a f t e r  wh i ch  t h e  

r e s e a r ch e r  ph ys i c a l l y  co l l e c t ed  t h em.  Th i s  a pp roach  en ab l ed  t h e  

r e s e a r ch e r  t o  exp l a i n  t h e  pu rpose  o f  t h e  s t u dy and  t o  e s t ab l i sh  t h e  

d eemed  ne cess a r y  r appo r t  w i t h  t h e  r e sponden t s  as  wel l  as  t o  f i x  a  

p re c i s e  d ay  and  da t e  f o r  t h e  co l l e c t i on  o f  t h e  r e sponses  t o  t h e  

q ues t i onna i r e .  
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3.7  Part ic ipant  Observation 

 

As  the  r e s e a rch e r  i s  an  edu ca to r  a t  t h e  s choo l ,  t h i s  a f f o rded  an  

oppo r t un i t y t o  o bs erve  and  r eco rd  w i t hou t  i n t e ra c t ion  th e  

p ro ceed i ngs  a t  t h e  s choo l .  Acco rd ing  t o  McMi l l an  &  Schumache r  

( 2006 : 347) ,  ‘ Pa r t i c ip an t  obs e rva t i on  enab l e s  t h e  r es ea rche r  t o  

o b t a i n  p eop l e ’ s  p e rc ep t i ons  o f  ev en t s  a nd  p ro ces s es  expre s s ed  i n  

t h e i r  a c t io ns  and  exp r es sed  a s  f e e l i ngs ,  t h ough t s ,  and  be l i e f s . ’  In  

t e rms  o f  t h e  cu r r en t  re s e ar ch ,  i t  was  impo r t an t  t o  t i e  i n  t h e  

p e r cep t i on s  o f  s t a f f  member s  t o  t h e i r  re spons e s  on  t h e  

q ues t i onna i r e s  a nd  t h e  i n t e rv i ew  t o  a c tua l  p r ac t i ces  a t  s choo l  l ev e l .  

In  t h i s  way I  ob t a ined  a  c l ea re r  und e r s t and ing  o f  t h e  i s sue s  r e l a t e d  

t o  i n s t ruc t i ona l  l e ade r sh i p .  

 

Th e  ob se rva t i o n  o f  a n  educa to r  p rov i de s  f eedb ack  r ega rd ing  t h e  

p e r cep t i on s  v o i ced  b y  t h a t  edu ca to r  a t  a no t he r  t ime .  A l l  

o bse rva t i on s  we r e  d one  wi t h  a  c l e a r  i d ea  a s  t o  what  I  was  l ook i ng  

f o r .  I  wan t ed  t o  e l i c i t ,  t h r ough  obs e rva t i on  whe t he r  t h e  p r i n c ipa l  

p l ayed  he r  ro l e  a s  a n  i ns t r uc t i ona l  l e ad e r  and  unde r s t and  wha t  a r e  

t h e  p rob l ems  s he  con f ron t ed  and  how s he  was  ab l e  t o  c ope  i n  h e r  

t a sk s .  Wha t  I  e s s en t i a l l y  wan ted  t o  gauge  wa s  whe t he r  t h e  

p e r cep t i on s  advanced  by educa t o rs  wer e  r e a l  a nd  t r ue  and  wheth e r  

t h i s  was  d i s ce rn i b l e  i n  p r ac t i ce .  

 

Th e  i d e a  o f  t h e  p a r t i c ip an t  ob se rve r  was  impo r t an t  i n  gene ra t i ng  

v a luab l e  i n fo rma t ion  and  a l l owing eva lua t i o n  r ega rd i ng  

i ns t r uc t i ona l  l e ade r s h i p .  Th e  advan t age  o f  t h i s  was  t ha t  as  an  

o bse rve r  o ne  cou l d  ‘ p rov i d e  an  ex t r a  pa i r  o f  e yes ,  es pec i a l l y  when  

t h e i r  v i ews  a r e  compa r ed  w i t h  t h ose  o f  p a r t i c i p an t ’  (C r a f t  1 996 :  

1 09) .  I  u s ed  th e  ‘ f l y  on  t h e  wa l l ’  a pp ro ach  whe r e  t h e  o bse rve r  t r i e s  

t o  b e  a s  unobs t ruc t i v e  as  pos s i b l e  a nd  m in imi se  t h e  impac t  o f  h i s  
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p re sence .  Th i s  was  done  i n  a  s emi - s t ruc t u r ed  way a s  I  h ad  no  fo rma l  

s ch edu l es  whi ch  I  h ad  to  adhe r e  t o .  Ra t h er ,  t h i s  qua l i t a t i v e  fo rm o f  

o bse rva t i on  i nvo lved  wr i t i n g  f i e l d  no t e s  o n  wha t  was  b e ing  

obse rved .  Th i s  p rov ed  h e l p fu l  in  no t  p re j udgi ng  r e sponse s  t o  

s uppo r t  my hypo t he s i s .  

 

3.8  Limitat ions 

 

The  f i r s t  l im i t a t i on  wa s  t ime  cons t r a in t s  du e  t o  t h e  f ac t  t h a t  

e duca to r s  we r e  app ro ached  t o  p a r t i c ipa t e  i n  t h e  r es e a r ch  du r i ng  an  

ex amina t i on  t ime  when  t h e y we re  bus y  p r epa r i ng  l e a rne rs  t o  wr i t e  o r  

t h ey we re  ma rk i ng  ex am pap e r s .  The  r e s e a r ch e r  h ad  t o  o rgan i s e  t ime  

t o  i n t e r v i ew  t h e  p r i n c ipa l  ove r  t h e  weekend  a t  a  r e s t a u ran t .  A  

f u r t h e r  l imi t a t i on  was  t h a t  membe rs  o f  s t a f f  may h av e  been  r e luc t an t  

t o  d i sc lo se  h id den  p rob l ems  t h a t  may b e  p reva l en t  i n  t h e  s choo l  t o  

‘ s omeone  t h ey know’ .   
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CHAPTER 4 

 

Presentat ion,  analyses and interpretation of  data 

 

4 .1  In troduct ory  ba ckgr ound 

 

The  d i s cu ss i on  and  i n t e r p re t a t i on  o f  t h e  p r i n c i p a l ’ s  i n s t ruc t i ona l  

l e ade r sh i p  pe rcep t i ons  a r e  done  i n  t h e  l i gh t  o f  t h e  r e s e a rch  

q ues t i on s  whi ch  t h i s  s t u dy s eeks  t o  a dd r e ss .  These  ques t i o ns  fo cu s  

o n  t h e  t as ks  t ha t  t h e  p r i n c ipa l  p e r fo rms  t o  c r ea t e  a  qua l i t y  l e a r n ing  

env i ronment .  They s eek  t o  u nde r s t and  t h e  s t r a t eg i e s  pu t  i n  p l ace  t o  

e n su r e  t h a t  t h e  es t ab l i s hed  cu l t u r e  i s  su s t a i ned .  

 

Ou t  o f  a  s t a f f  compl ement  o f  24  edu ca t o r s ,  I  was  ab l e  t o  u se  14  

p a r t i c ip an t s  i n  t h i s  s t udy.  Tab l e  1 . 1  and  1 .2  de s c r i b e s  t he  gende r ,  

c u r r en t  po s i t i on ,  l eade r sh ip  and  t ea ch ing  expe r i ence  a s  we l l  as  t he i r  

q ua l i f i c a t i ons  a t  t h e  t ime  o f  c ompl e t i ng  t h e  que s t i onna i re .  
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4 .2 .  Des cr ipt ion  o f  pa rt i c ipant s  

4 .2 .1  Pr inc ipa ls  and  He ads  of  Dep art men ts  

G ende r  Cur re nt  

pos i t i on  

L eade rsh ip  

E xper i ence  

T each ing  

E xper i ence  

Qua l i f i ca t ions  

He ld  

Fema l e=

3  

P r i nc i p a l  =  1  0 - 5  ye a r s=6  5 - 10  ye a r s=2  D ip l oma  =  2  

Ma l e =  5  Dep u t y  

P r i nc i p a l  =  2  

5 - 10  ye a r s=0  10 -15  ye a r s=0  Deg r e e  =  6  

 Head s  o f  

Depa r tmen t s  =  

5  

1 0 -15  ye a r s=2  15 -20  ye a r s=6   

 

( T a b l e  1 . 1 )  T h e  c u r r e n t  p o s i t i o n s  h a v e  b e e n  o c c u p i e d  f o r  l e s s  t h a n  a  

y e a r  e x c e p t  t h e  t w o  d e p u t y - p r i n c i p a l s  w h o  w e r e  H . O . D s  f o r  1 0  - 1 5  y e a r s  

r e s p e c t i v e l y .  

4 .2 .2  Edu cat ors  

 

G ende r  T each ing  Exper i ence  Qua l i f i ca t ions  He ld  

Fema l e  =  5  0  –  5   =  1  D i p l oma  =  3  

Ma l e  =  1  5  –  10  =3  Deg r e e  =  3  

 10  –  1 5   =  2   

 

( T a b l e  1 . 2 )  
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4 .3  How  the  pr inc ipa l  def ines  and se t s  t he  sc hool  go a l s .  

 

Angus  (1 985 : 66 )  de f ine s  t h e  r o l e  o f  an  i ns t r uc t i ona l  l e ade r  a s ,  

 

‘ s e t t i n g  an  a tmo s p h er e  o f  o r d er ,  d i s c ip l i ne  a nd  p ur po s e ,  

c r e a t i ng  a  c l i ma t e  o f  h i g h  ex p e c ta t i o ns  f or  s t a f f  a nd  s t u d en t s ,  

e n co u r a g i n g  c o l l eg ia l  a nd  co l l a bor a t i v e  r e la t i o ns h i ps  a n d  

b u i l d i ng  co m mi t m en t  a mo ng  s t a f f  a n d  s t u d en t s  t o  t h e  s c ho o l ’ s  

g o a l s ,  f a c i l i t a t i n g  t ea ch er s  i n  sp end i ng  ma x i m um  t im e  o n  

d i r e c t  i n s t ru c t i o n ,  en cou ra g i ng  s t a f f  d ev e lo p men t  a nd  

e va lu a t i on ,  an d  b e in g  a  d yn a mic ,  ed u ca t i ve  l ea d er . ’  

 

I t  i s  i nde ed  t h e  r espons i b i l i t y  o f  t h e  p r i nc ipa l  t o  ensur e  t h a t  t h e  

r i gh t  c l ima t e  i s  c r ea t ed  t o  f ac i l i t a t e  t e ach ing  and  l ea rn i ng .  Th i s  i s  

c ru c i a l  bec au se  educa t o r s  do  n o t  wan t  t o  wo rk  und e r  chao t i c  

c ond i t i on s ,  o r  e l s e  f i nge r s  w i l l  b e  po in t ed  a t  h im /he r  when  t h ings  go  

w rong .  I t  i s  impo r t an t  a t  t h e  s ame  t ime  t o  i nvo lve  a l l  s t akeho lde r s  

i n  t h e  c re a t i o n  o f  a  conduc ive  env i ronmen t  a nd  a l l ow  max imum 

p a r t i c ip a t i on  i n  t he  d ec i s i o n -mak ing  p roc es s  o f  t h e  s choo l .  

 

He r  r es pons e  t o  t h e  q ues t i on :  ‘A re  l e a r ne rs  o f t e n  i nvo lved  i n  key 

d ec i s i on -mak i ng p roce s se s  i n  you r  s choo l ?  He r  an swer  was :  

 

‘Y es .  I t  i s  a  s e co n da r y  s ch o o l .  A cco r d i n g  t o  po l i cy ,  L . R .C  

m em b er s  s h o u l d  b e  i n vo l ve d  a s  t h e y  r ep r es en t  l ea r n er s ;  so  

t ha t  l ear n er s  ca n  im p le me n t  w h a t  w as  d ec i de d  on  a s  th ey  w er e  

p ar t  o f  d e c i s i o n -m ak in g . ’  

 

When  a s ked  t h e  que s t i on ,  ‘Do  you  t h ink  t h e  i nvo lvement  o f  a l l  

s t akeho l der s  wou l d  l e ad  t o  a  mo re  e f f ec t i v e  d ec i s i on -mak i ng  p roc es s  

a t  you r  s choo l ? ’  He r  r e s ponse  wa s :  
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‘ I f  a l l  s t a keh o l d er s  a r e  i n vo l ve d  i t  i n vo l ve s  co mp re h en s i ve  

a gr e em en t ,  w h e r e  ev e r yo n e  pa r t i c ip a t ed  a n d  h en ce  w i l l  l ea d  t o  

e f f e c t i v en es s  a s  a l l  p ar t i e s  w i l l  b e  t a lk i ng  th e  s a me  l a n gu a ge .  

E v er yb od y  w i l l  b e  e n fo r c in g  im p l em en t a t i on .  Th er e  w i l l  be  

w i l l i ng n es s  t o  do  o r  p ar t i c i pa t e  a s  eve r y bo d y  w as  p a r t  o f  

d ec i s i on -ma ki n g . ’  

 

4 . 4  Creat ing  co l le g ia l  re la t ions h ips  w i t h  and amo ng 

e ducat or s .  

 

Among  th e  r e su l t s  o f  t he i r  su rv ey i n t o  e f f ec t i v e  i ns t ru c t i on a l  

l e ade r sh i p ,  B l a s é  and  B l a sé  (1999 :135)  d i s cov e r ed  t h a t ,  

 

‘ e f f e c t i ve  p r i n c ip a l s  r ec og n iz e d  t h a t  co l l ab or a t i ve  n e tw or k s  

a mo n g  e du c a to r s  w er e  e ss en t i a l  f o r  su cc es s fu l  t ea ch i n g  an d  

l e ar n in g . ’  

 

 I n  r e spons e  t o  t h e  q ues t i on ,  ‘G ive  s ome  ex ampl e s  o f  t e am-wo rk  i n  

you r  s choo l . ’  She  c i t e d  t h e se  ex ampl e s :  

 

‘ C ur b in g  o f  l a t e -c om i ng  b y  l ea r n er s  w h e r e  a l l  ed u ca t or s  h a d  

t o  i n s t i l l  d i s c ip l i n e  t o  l ea r n e rs  a f t e r  d i s cu s s i o n s .  Th e  p ro b l em  

o f  a b s en t e e i s m  b y  so me  ed uca t or s ,  w h er e  d i s cu ss io n s  t o o k  

p la ce  t o  g u i d e  a n d  m o t i va t e  t h o s e  a f f ec t e d .  P l an n i ng  t og e t h er  

a s  e du c a t or s  d o i n g  t h e  s a me  l ea rn in g  a r ea ,  co n du c t in g  

m ee t i ng s ,  a n d  w o r ks ho ps  t o  d eve lo p  ea c h  o t h er . ’  

 

‘ C o l l ab or a t i on  r e su l t ed  i n  in cr ea s e d  t e a ch er  m ot i va t i o n ,  s e l f -

e s t e em ,  e f f i ca cy  a n d  r e f l ec t i ve  b eh a v io ur ,  s u ch  as  r i s k  t a k i ng ,  
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i n s t r u c t i o na l  v ar i e t y ,  a nd  i n n o va t io n / cr ea t i v i t y . ’  (B l as é  and  

B l a s é ,  1999 : 135)  

 

 I n  a sk i ng  t h e  qu es t i on ,  ‘Do  you  t h in k  t e am-bu i l d i ng  and  t eam wo rk  

a re  impor t an t  i nd i ca t o r s  o f  s choo l  e f f ec t i v enes s? ’  The  r e sponse  was :  

 

‘Y es ,  t h er e  i s  d ev e lo p m en t ,  mo t i v a t i on  a nd  l i f t in g  o f  s p i r i t s  

w h i ch  l e ads  t o  s ch o o l  e f f e c t i ven es s  a s  a l l  a r e  w o r k in g  t ow ar ds  

a ch i e v i n g  t he  s a me  g oa l . ’  

 

B a sed  on  two  dec ad es  o f  ex t en s ive  r es ea r ch ,  Jo yce  and  Shower s  

( 1995 )  have  conc l uded  t h a t  c l as s room impl emen t a t i on  o f  a  t r a in i n g  

d es i gn  i s  e f f ec t i v e  o n l y when  t r a in i ng  i n c lud es  co ach ing  f r om  a  p ee r  

a t  t h e  c l as s room l eve l .  In  r e spon se  t o  t h e  que s t i on ,  ‘Wha t  do  you  

t h i n k  i s  t he  impo r t ance  o f  s t a f f - dev e lopment  bo th  fo r  t he  s choo l  and  

f o r  t h e  i nd i v i dua l ? ’  

 

‘ I f  d ev e lo p ed ,  t h e y  w i l l  p e r fo r m  t he i r  d u t i e s  t o  t h e i r  u t mo s t  

b e s t .  Th e y  w i l l  s t r i ve  f or  e f f e c t i ven es s  a n d  e f f i c i en c y .  They  

w i l l  h a ve  a ims  an d  o b j ec t i ve s  t h e y  w a n t  t o  ac h i e ve .  The y  w i l l  

b e  mot i va t ed  t o  g o  t o  c l as s . ’  

 

4 .5  Superv i s ing  and  eva luat ing  e ducator s .  

 

Blas é  and  B l as é  (1999 :133 )  s ays ,  

‘ E f f ec t i ve  p r in c i p a l s  “ ho ld  u p  a  mi r r or ”  s e r v e  a s  “ a no th er  

s e t  o f  e ye s ” ,  a nd  ar e  “cr i t i ca l  f r i e nd s”  w h o  en g ag e  i n  

t ho ug h t f u l  d i s co ur se  w i t h  t ea ch e rs . ’   

 

A  c r i t i c a l  a r e a  i n  wh i ch  an  i n s t ruc t i o na l  l e ad e r  p l a ys  a  p rominen t  

r o l e  i s  t o  sup e rv i s e  a nd  eva l ua t e  e duca t o r s .  To  p e r fo rm t h i s  du t y 
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p e r f ec t l y ,  i t  i s  impo r t an t  t he  p r i n c i p a l  h a s  a  t ho rough  knowledge  o f  

t h e  con t en t  t h a t  i s  d e l i v e r ed  i n  t h e  c l a s s room.  One  o f  t h e  r e s ea rch  

q ues t i on s  I  as ked  sough t  t o  an swer  t h i s  phenomenon .  ‘How  

know ledgeab l e  a r e  t h ey  o f  sub j ec t -ma t t e r  con t en t ? ’  Th i s  i s  i n  v i ew  

o f  t h e  i n t roduc t i o n  o f  t he  N .C .S .  wh ich  has  caugh t  many p r inc i p a l s  

i n  a  confus ed  s t a t e  s i n ce  t h e re  was  l i t t l e  consu l t a t i o n  w i th  

p r i n c i pa l s  o ve r  i t s  imp l emen t a t i on .  Wh i l e  wo rkshops  and  i n - se rv i ce  

t r a i n i ng  i s  conduc t ed  b y  gov e rnmen t  o f f i c i a l s  a imed  a t  educa to r s  

o n l y and  p r i n c ipa l s  a r e  no t  i nv i t e d .  

 

I n  r e spons e  t o  que s t i o n  numbe r  3  unde r  “Manag i ng  l e a rne r  

p rogr e s s ” ,  ‘Wha t  sys t ems  do  you  hav e  i n  p l ac e  t o  mon i to r  

c u r r i c u lum imp l emen t a t i on? ’  Sh e  men t io ned  f iv e  a c t iv i t i e s  wh i ch  

i nd i ca t ed  h ow  sh e  o ve r s ee s  t h e  impl emen t a t i on  o f  t he  N.C .S .  

 

‘ O rg an i s i ng  w o r ksh o ps  s o  t ha t  t h er e  i s  i n f or mat io n  sh ar in g  t o  

e n s u r e  t ha t  e v er yb o d y  i s  o n  bo ar d .  S u p p l y in g  a l l  e du c a t o r s  

w i th  r e l e va n t  d o cum e n t s  f o r  cu r r i c u l um  im pl e men t a t i o n .  M a ke  

s ur e  ed u ca t o r s  a t t en d  c lu s t e r  me e t i n g s  a nd  d i s t r i c t  m ee t i n gs .  

C h eck  S . M . Ts  w o r k  t o  en s u re  t ha t  t h ey  d o  t h e i r  j ob .  Le t  

e d u ca to r s  an d  S . M .T s  s ub mi t  t h e i r  p lan n i ng  a nd  w o r k  don e  i n  

t h e  o f f i c e  (d o  t h a t  d e pa r t m en t  b y  d epa r tm e n t ) .   

 

Th e  f o l l owing  an swer  i s  a  r e sponse  t o  t h e  ques t i on ,  ‘How  do  you  

know  wha t  t a ke s  p l ac e  i n  you r  s choo l s ’  c l a s s rooms? ’  

 

‘ B y  e va l ua t i n g  t h e  ed u ca to rs ’  w or k  t hr ou gh  ch e ck i ng  h i s / h e r  

w or k ,  e . g .  r eq u e s t i n g  l ea rn er s ’  bo o ks .  I n  m os t  ca se s  i t  i s  b y  

c h ec k i n g  t h e  S . M . Ts  r e po r t s  o n  d i f f e r en t  ed u c a to r s .  I n  ce r ta i n  

i ns t a n ce s  o n e  h as  t o  do  c la s s  v i s i t s  t ha t  ar e  p r e -p l an n ed . ’  
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When  an swer ing  dur i ng  t h e  i n t e rv i ew how sh e  ensu r es  t ha t  t h e  

i ns t r uc t i ona l  s chedu l e  i s  p ro t e c t ed  f r om  a  va r i e t y o f  in t e r r up t i on s ,  

s he  s a id :  

 

‘ I f  so me t h i ng  d i s r u p t s  u s  w e  a r r a n ge  a f t e r no on  c l as s e s  an d  w e  

e n co u r a g e  t ea ch er s  t o  o rg an i s e  w e ek - en d  c la ss es .  I f  I  c an  

m a k e  a n  exa m pl e ,  t h e r e  w a s  a  t eac h ers ’  s t r i ke  w h i c h  a f f ec t ed  

t h e  i ns t r u c t i on a l  s ch e du l e .  To  p ro t ec t  t ha t ,  w e  h a d  t o  h ave  

c l as se s  d u r i ng  t h e  S e p t emb er  ho l i d a ys  t o  co v er  u p  t h a t  l o s t  

t im e . ’   

 

Acco rd ing  t o  t e ache r s  who  wer e  su rv eyed  b y B l a s é  and  B la sé  

( 1999 : 134) ,   

 

‘e f f e c t i ve  p r i n c ip a l s  d e m ons t r a t ed  t e ac h in g  t ech n iq u es  i n  

c l as sr o o ms  a n d  d u r i ng  co n f er en ce s ;  t he y  a l s o  mo d e l e d  p os i t i v e  

i n t e r a c t i o n s  w i t h  s t u d en ts . ’   

 

Sh e  was  ab l e  t o  s t ay  i n  t ouch  w i th  t h e  go i ngs -on  i n  t h e  c l a s s rooms  

b y hav ing  c l a s s es  t o  i ns t r uc t ,  h e r s e l f ,  t h e reby demon s t r a t e  t o  o t h e r  

e duca to r s  t h e  s i gn i f i cance  o f  b e i ng  p unc tua l  and  r egu l a r  i n  o f f e r i ng  

l e ss ons  i n  c l a s s es .  Th i s  i n  sp i t e  o f  t h e  f ac t  t h a t  p r i n c ipa l s  a r e  

a lways  f i nd ing  i t  d i f f i c u l t  t o  mai n t a i n  a c t i v e  i nvo lvement  i n  t h e  

c l as s rooms  i n  t h e  f ac e  o f  t h e  eve r - i n c r ea s i ng  demands  o f  t h e  j ob  i n  

r e l a t i on  t o  wo rk l oad  and  compe t i ng  p r i o r i t i e s .  

 

I n  r e spons e  t o  que s t i o n  19  dur ing  i n t e r v i ew ,  ‘How do  you  p r io r i t i z e  

t ime  f o r  i n s t r uc t i ona l  l e ad e r sh i p  and  o th er  r es pons i b i l i t i e s  t h a t  

d emand  you r  a t t en t i on?  He r  an swer  was :  
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‘ A s  a  pr in c i pa l  I  ha ve  s o me  p e r io d s  t o  a t t en d  t o .  4 o w ,  u s u a l l y  

w ha t  I  d o ,  I  i n fo r m  th e  a dm in i s t ra t or  t h a t  du r in g  m y  c la s s  

p e r i od s  I  sh ou ld  n o t  b e  d i s t ur b ed .  I  hav e  t o  g o  t o  c las s  a nd  

t e a ch  l ea r n er s  a n d  i f  t h e r e  i s  a n y  on e  t o  s ee  me  h e / s h e  s ho u l d  

w a i t  u n t i l  I  c o me  f r o m  c la s s .  E x cep t  i n  c as es  w h er e  w e  ha ve  

d i s t r i c t  o f f i c i a l s  t h a t  n e ed  s o me  u r g en t  ma t t e r s ,  i t  i s  o n l y  t h e n  

t ha t  I  c an  ma yb e  a t t e nd   t o  t h em,  ma yb e  s a cr i f i c e  m y  c las s ,  

b u t  i n  mo s t  ca s e s  I  d o  h on our  m y  c l as se s  u n l es s  i f  t h e r e  i s  a n  

u rg e n t  m a t t e r ,  I  u s u a l l y  g i v e  l e ar n er s  so me  w o r k  t o  d o  or  t a l k  

t o  a n  ed u ca t or  I  sh a r e  t h e  s a m e  l ea r n in g  a r e a  w i t h  t o  as s i s t  

m e  a n d  a t t end  t o  t ha t  c l as s  so  t h a t  l ea r n er s  a r e  a t t e nd e d  t o .  

 

Supov i t z  and  Pogl inco  ( 2001 :16 )  s a y,  

‘ T i m e  i s  t h e  b an e  o f  a n y  b u s y  p ro f e s s io n a l ,  b u t  f o r  in s t r uc t i on a l  

l e ad er s  i t  p o s es  a  pa r t i cu la r  c h a l l en g e  b e ca us e  t h e y  s e ek  t o  sp en d  

s ub s t an t i a l  t ime  i n  c l as sr o o ms  a nd  i n s t ru c t i o n  i s  on l y  o ccu r r in g  f or  

p ar t  o f  t h e  d a y .  

 

4.6 Perceptions about Instructional Leadership 

 

Tables 2 and 3 portray the perceptions of Deputy-Principals, H.O.Ds and educators about 

the instructional leadership practices at the school using the interpretation scale. Table 4 

illustrates the perceptions by Deputy-Principals, H.O.Ds and Educators in a combined 

form. The questions are analysed one at a time. 
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Table 2: Deputy-Principals and H.O.Ds’ Perceptions of Instructional Leadership 

         Total      %      Q.1      Q.2     Q.3     Q.4     Q.5     Q.6      Q.7     Q.8     Q.9    Q.10 

S.A 

=Strongly 

Agree 

14 20 1 2 2 1 1 2 1 1 1 2 

A = Agree 24 34.29 4 2 1 4 2 5 1 1 2 2 

<= <eutral 16 22.86 1 2 1 1 2 0 4 1 1 3 

D= Disagree 16 22.86 1 1 3 1 2 0 1 4 3 0 

S.D= 

Strongly 

Disagree 

0 0 0 0 0 0 0 0 0 0 0 0 

 

 

Table 3: Educators’ Perceptions of Instructional Leadership 

          Total     %      Q.1      Q.2      Q.3      Q.4      Q.5     Q.6     Q.7    Q.8      Q.9   Q10 

S.A.=Strongly 

Agree 

9 15 1 0 2 1 1 0 0 1 1 1 

A=Agree 20 33.33 2 2 1 2 2 3 3 1 1 3 

<=<eutral 12 20 0 1 0 3 1 2 1 2 2 0 

D=Disagree 7 11.67 0 1 3 0 0 1 1 0 0 1 

S.D.=Strongly 

Disagree 

12 20 2 2 0 0 2 0 1 2 2 1 
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Table 4: A combined perception of Instructional Leadership 

            Total     %    Q.1      Q.2     Q.3       Q.4     Q.5     Q.6     Q.7     Q.8     Q.9   Q.10 

S.A.=Strongly 

Agree 

23 17.69 3 2 4 2 2 2 1 2 2 3 

A=Agree 44 33.85 6 4 2 6 4 8 4 2 3 5 

<=<eutral 28 21.54 1 3 1 4 3 2 5 3 3 3 

D=Disagree 23 17.69 1 2 6 1 2 1 2 4 3 1 

S.D.=Strongly 

Disagree 

12 9.23 2 2 0 0 2 0 1 2 2 1 

 

The responses to Question 1 indicate that there is agreement between the S.M.T and 

educators that parents play an important role in the running of the school. This is 

demonstrated by a high score of 6 which suggests that there is a high degree of consensus 

among educators and parents. In responding to the question, ‘What role do parents play in 

decision-making at your school?’ One educator’s response was: 

 

 ‘Parents are considered as monitors who came to school to find out if learners 

arrive on time and are in school uniform, teachers perform their duties and there 

is progress and development. Their   involvement   is only when they attend 

meetings to endorse the policy or mission-statement after it has been formulated, 

normally by the teachers. Parents meetings that are called are a means of 

informing parents what was discussed in the S.G.B meetings.’ 

 

Although some educators may not be happy about the extent to which parents participate, 

which is demonstrated by a low score of 2, but sharing of decision-making is of 

paramount importance in school effectiveness. 

 

Educator involvement and participation in decision-making is supported by the S.M.T as 

indicated by a score of 4 while educators’ score is 2 in question 2. This suggests that the 
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principal is helped by the S.M.T most of the time. In response to the question, ‘Explain 

what the decision-making process is in the school.’ One educator answered: 

 

‘Only team-leaders almost make 80% decisions of the entire school. 20% is 

sometimes considered or just left and ignored.’  

 

The other reason could be that the school does not have a mission-statement or espoused 

educational goals everyone could strive to achieve.  

 

Most respondents disagreed with how learners are treated in the school as indicated by a 

combined score of 6 in question 3. The reason could be that learners are still too young to 

be considered to make a significant contribution. In responding to the question, ‘Are 

learners often involved in key decision-making process at your school?’ One educator 

indicated that: 

 

‘Learners are too young (Grade 8 and 9) and they refrain from, and are not 

encouraged to take part in decision-making processes.’ The other response was, 

‘They are given orders and told what they must do as learners. The T.L.O which 

is a teacher-component that is supposed to guide and groom learners on 

leadership is inactive and does not take learners’ complaints seriously. Their 

involvement only goes so far as to tell parents about school-fund, parents 

meetings and fund-raising.’ 

 

The high score of 4 from the S.M.T in question 4 indicates that they are the ones 

responsible for instilling discipline among learners and are therefore expecting respect 

from learners, while the score of 3 from educators being neutral could imply that they are 

reluctant in enforcing discipline. This could be consistent with question 2 where some 

educators felt they were not consulted or considered in decision-making, thus not being 

interested. 
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It is not clear where the decision of both S.M.T and educators lay in respect of question 5 

as it concerned participation in meetings. This suggests that there is a significant amount 

of democracy and collaboration in the manner in which meetings are conducted. One 

educator’s response to the question, ‘What do you think are the advantages or 

disadvantages of collaborative decision-making in a school? How does this apply to your 

school?’ The answer was: 

 

‘The advantage is that a common goal is pursuit. The disadvantage is that not all 

members might agree on certain issues.’   

 

The high score on both the S.M.T and educators to agree with question 6 has to do with 

the fact that the principal does not interfere much with how instruction is carried out in 

the classroom since her knowledge of the N.C.S. is minimal and assumes that educators 

know their content. She relies on the S.M.T to supervise delivery of subject-matter in the 

classroom. 

 

Most educators with a score of 3 agree with question 7 that the principal monitors the 

implementation of a decision taken. This is because she frequently moves from one class 

to the other ensuring that educators attend to their classes and conduct class-visits that are 

pre-planned. The neutral stance taken by the S.M.T pre-supposes that they also supervise 

and conduct class-visits to assist the principal. 

 

A high score of 4 disagrees with question 8, even though there seemed to have been some 

involvement of parents in the school. There was no in-service training conducted at the 

school to familiarise them with the way things are supposed to be done so that 

involvement could be meaningful and enhanced. I observed that some teachers met 

parents occasionally to discuss certain aspects of schooling such as academic progress 

and discipline 

 

A high score of 3 from the S.M.T disagree with question 9 since they are responsible for 

instilling discipline while educators remain neutral as explained in question 4. 
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The high score of agreement in question 10 suggests that team-work is evident and is 

encouraged. This highlights high staff morale which is motivated by the principal as she 

demonstrates this by attending classes herself. Despite less clarity on the implementation 

of the N.C.S most educators are still prepared to attend to their learners. There is an 

eagerness to receive more training on the N.C.S. This is evidenced by educators who 

responded to the question, ‘What training and/or workshops have been most useful? 

What others would you like to have?’ The response from most educators was, 

 

‘The training of 4.C.S and L.O workshop. I like to have more workshops in order 

to develop us.’ 

 

According to the combined perceptions of both the S.M.T and educators, it is clear that 

the high score on ‘agree’ indicates that the principal is doing her work in collaboration 

with her staff-members which is a sign of collegiality. The next high score falls on 

‘neutral’, more especially question 7, which is indicative of the fact that most educators 

who participated in this study do not completely agree or disagree with the statement. 

 

‘Strongly agree’ and ‘disagree’ share equal number of scores which is 23, more 

especially with question 3 which deals with the equal treatment of  learners as equal 

stakeholders. This is indicative of the fact that learner leadership training programme is 

not in place to equip learners with the skills they need to effectively perform their 

leadership duties 

 

Very few ‘strongly disagree’ as indicated by a low score of 12 which means that there 

could be other factors around learner and parental involvement and effective 

communication skills through sound and open channels of communication as indicated 

on questions 1,2,5,8 and  9. 
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4.7 Research Findings 

 

4.7.1 Introduction 

 

The case study school is situated in the East Rand. It caters for learners from an informal 

settlement which the government is upgrading through provisioning of formal houses 

known as R.D.P houses. A large portion of learners are drawn from middle-class families 

who struggle to make ends meet due to difficult socio-economic factors and are unable to 

send their children to the so-called progressive and well-resourced schools in town. 

 

As reflected in the objectives of the study, contextual factors such as socio-economic 

conditions, parents and community involvement have a measurable impact upon the 

results a school produces at the end of the year. It was in the interest of this study to also 

investigate the manner in which the principal ensures that the goals and purposes of the 

school are pursued and achieved in spite of the position the school finds itself in. These 

contextual factors which affect the normal running of the school are going to be discussed 

and gauged as to their influence to either promote or deter the creation of a quality 

learning environment. 

 

Lastly, as mentioned in chapter 1, this study also seeks to establish the extent to which 

the school under the principal’s leadership tries to meet the social, economic, cultural and 

political needs of the learners. Most importantly, in this regard, it will be of great interest 

to realise how the gap between the advantaged and disadvantaged learners is bridged by 

the school and also what contribution it makes towards community development.   

 

4.7.2 The socio-economic conditions   

 

The social and economic context in which the school is situated has a direct influence on, 

and is influenced by, the school. During my observation the principal remarked that: 
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 ‘Many families are dependent upon government’s social grants’ benefits as there 

is considerable unemployment and under-employment. Most parents work in the 

local town or further afield. Those who commute out of the area budget a lot of 

their salaries on transport. This is recognised through some parents who are 

unable to afford the school uniform and other school necessities such as 

stationery for their children.’ 

 

The other point to note is that the main catchment area of the school is an informal 

settlement where there is considerable social and economic disadvantage, with some 

learners travelling up to ten kilometers to attend school. When asked the question, ‘Do 

you think the involvement of all stakeholders would lead to more effective decision-

making process at your school?’ The deputy-principal’s response was;  

 

‘Yes. Discipline is slack. Parents could help to tighten it. For example, learners 

do not arrive on time at school. Parents could ensure that their children are at 

school on time.’ 

 

 An educator who showed concern into the welfare of the learners remarked;   

 

 ‘Drug abuse is another problem the learners from the settlement are very 

knowledgeable about. Sometimes the police are invited to intervene through their 

expertise to search for drugs, more especially “dagga” which is easily available. 

Most of the times, those arrested would be punished at the police station only to 

be released in the afternoon and be sent back to school the following day’  

 

These are some of the incidents that occur in the school that they become a pattern on 

instilling discipline. There are sometimes conflicts which are brought into the school 

premises and occassionally into the classroom. I have a vivid recollection of a boy who 

was brought to my attention. An educator complained of this boy who is not doing his 

school work. Apparently she was not the only educator concerned about the boy. Other 

educators came to the fore and expressed the same problem. After I had called both 
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parents, only the mother responded. On enquiry, I found out that the boy stayed with his 

grandmother because the mother has found a new live-in boyfriend while the father is 

staying elsewhere with another girlfriend. Neither parents wanted to take responsibility 

for the boy’s school work and the grandmother is old and not educated. She is, therefore, 

unable to offer assistance to the boy’s schoolwork and there are other children within the 

family to look after, at the same time. This helped me realise that there are learners who 

are faced with domestic problems which must be brought to the attention of the school.   

 

Overall, there is a high level of need in the community the school serves. A senior 

educator expressed his sentiments as follows;  

 

 ‘ One other difficulty the school experience is the high level of turnover in the 

community the school serves, with new-comers arriving from disadvantaged 

provinces such as Limpopo and Kwa-Zulu 4atal. The nature of in-coming families 

is often problematic, for example, one-parent families; two adults, each with 

children from at least one former relationship; or families who are escaping from 

something or somewhere and/or are looking for a good life. Many of these 

families display varying degrees of awareness of urban environment. The families 

often expect and sometimes demand that the school should be a replica of the one 

they have left behind, particular in terms of the medium of instruction in the 

school’ (head of department). 

 

 These are comments expressed by some educators who gave a ‘grim picture’ (educator) 

of the school. I believe that a solution can be found to address the prevailing situation. 

The following discussion looks into what can be done to overcome challenges the school 

is faced with, without relying on the government to offer help.    

 

4.7.3 Strong parent and community support 

 

Five categories of parent and community support that are considered relevant to this 

school to improve the functionality of the school include the following activities: (i) 
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parents should ensure that children come to school prepared to learn; (ii) the community 

provides financial and material support to the school;(iii) communication between the 

school and parents is frequent; (iv) the community has a meaningful role in school 

governance; and (v) community members and parents assist with  instruction. 

 

i) Parents should ensure that children come to school prepared to learn. 

 

In the first instance, family education plays an important role in shaping a child’s 

education. As the saying goes, ‘Charity begins at home,’ children should be taught basic 

and fundamental Christian value systems like, ‘Treat every human being like you would 

have them treat you.’ These are teachings which will empower children to anticipate the 

same principles to be applied at school. The teachings received at home will formulate a 

solid foundation which will be transferred and associated to those found at school. 

 

Educators I spoke to expressed some concerns about the parenting of the learners. These 

issues were always articulated as concerns and never as criticisms. There was concern 

about some learners’ lack of experience in practical play and conversation with other 

children and the lack of stimulus they received from home. The disturbance to learners if 

there was a breakdown in their parents’ relationship or domestic problems emerged was a 

concern and there was also some uneasiness about the lack of parenting skills in some 

cases like children who come to school in dirty clothes or having not washed properly. 

 

Ensuring regular attendance by learners was a problem identified by some educators. 

Generally, however, the reason for non-attendance was not truancy in the sense of 

learners leaving home to go to school and not arriving. Typically, the learners wanted to 

attend. In many cases, attendance was affected by keeping learners away from school to 

attend to family funerals of relatives, collecting social grants from government offices, 

going to the clinic for an ailment of some kind or going to the homeland in compliance to 

cultural ritual.  
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‘The school is aware of the problems and is addressing them in a collaborative 

and supportive way. We are working on it with them on it’ as the principal said. 

(her emphasis) 

 

It is important to consider that there are three key players in a child’s learning at school, 

the learner, the parent, and the educator. All three are partners in ensuring effective 

learning is taking place. They have different roles and responsibilities but in ideal 

circumstances they should have the same shared aim which is to ensure that a qualitative 

learning environment is created. It does not help to expect parents to take full 

responsibility for their children’s learning, considering the socio-economic context in 

which the school is situated. 

 

‘The teaching staff of a school are directly involved and chiefly concerned with 

the organisation of learner  activities at the school as part of  learner educational 

programme…Each parent is intensely involved and interested in his/her child’s 

welfare and process of growing up properly’ (van der Westhuizen,et. al.:356-

357). 

 

An understanding has to be arrived at on how the child should attain best performance at 

school. Late-coming, truency in attending school and absenteeism should be addressed in 

a collaborative and supportive way. The participation of parents and the community in 

the school’s activities can involve a variety of influences which can have a positive 

impact upon the scholastic performance of the learners.  

 

ii) The community provides financial and material support to the school. 

 

This has to do with the importance of not only involving parents, but of securing their 

active engagement and commitment to their children’s learning. Other activities may 

include selling food in the school’s tuck-shop and contribute a portion of sales generated 

to the school coffers. 
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Parents who are unemployed should be invited to volunteer their services to the school. 

For example, to look after the school vegetable garden and sell the crop to the community 

at a profit for their own keeping and a portion of profit is given to the school. These 

parents should not be judged negatively but be accepted and invited to bring about learner 

achievement and a high level of learner performance and attainment. 

 

A firm relationship should be built with families that live next to the school premises. 

The school’s security does not depend on the school’s security guards only but also on 

the families who live around the school that may assist by looking after the school 

property. I believe that if the school has productive links with individuals, organisations 

and institutions in the wider community this is to their mutual benefit. These links will 

broaden perspectives and enrich the learners’ and educators’ experience. 

 

iii) Communication between the school and parents is frequent. 

 

It is the responsibility of the school to inform parents of any project the school embarks 

upon. This will enhance the relationship that exists. 

 

 ‘The ways the school communicated with parents helped to ensure that the roles 

and responsibilities of parents were clear and were clearly different from those of 

the staff’ (James et. al.:2006; 113). 

 

Sometimes learners tell their parents lies or distorted information about events at school 

but if a newsletter or pamphlet is given to parents regularly then parents would be 

informed formally or at first hand about the situation at school. Learners who involve 

themselves in criminal activities and commit misdemeanours at school should be given 

letters which inform their parents of the acts and steps taken against such learners. 

Progress reports which reflect scholastic performance of learners should be issued at 

regular intervals. They should be clear, straight-forward and use simple language to 

convey a message understood by ordinary people. 
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iv) The community has a meaningful role in school governance. 

 

The South African Schools’ Act 84 of 1996 affords for the involvement of the 

community to play a meaningful role in the governance of schools. Seven parents are 

supposed to be involved in the governance of a school as prescribed by the act. One 

alumni member may be co-opted if the school needs to. I am of the opinion that the eight 

parents who are legally entitled to serve in the governance of the school are not enough to 

make a meaningful and effective contribution to the school. 

 

In view of the socio-economic condition the school is situated, there is a need for the 

involvement of other community members. In addition, the school should consider other 

‘communities’such as the sporting, business and arts communities and community sub-

groups, for example charities, the police and voluntary organisations. Their involvement 

would be to augment what the school governing body can not fulfil through their 

expertise in different fields that will benefit the school and the community. 

 

Low family income, which results from low pay and low levels of employment, is a 

criterion for entitlement to a no-fee school which may have a negative connotation of 

getting everything for free. 

 

‘Low levels of pay may result in a dependency culture, where over time, 

ambitions, aspirations and goals become scaled down. The ‘low income/ high 

dependency’ culture may bring with it a number of attendant problems, such as a 

lack of stimulation and wider experience for the learners attending the school 

(James et. al.:2006; 120). 

 

 The important tool that can be used to overcome such despondency is the mindset.I 

believe that an overall approach the school and the community need to adopt towards the 

socio-economic context is to be empowered and be proactively optimistic in the way they 

do their work. This means to have an impression that individually and collectively they 

are capable of solving the problems they face, that they are working to improve matters 
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and that in the long term the situation would improve. This ‘mindset’ is promoted by 

James et. al. (2006:99) as 

 

‘a feature of effective schools which improved the way of working. This approach 

was strengthened by resilience in the face of setbacks or problems, which as in all 

schools were part of their everyday experience.’ 

 

 In accepting the situation collectively, the school and the community should work 

together to improve conditions because a disadvantaged environment is not an excuse for 

low attainment, low achievement or low expectations. 

 

v) Community members and parents assist with instruction. 

 

I strongly believe that if parents are invited to assist with instruction it will enhance 

learning and reduce the burden of educators who are faced with a mammoth task of 

teaching and other commitments. Joint ventures could be established to enable parents to 

help with the learning of their children at home. Learners could be given tasks to perform 

for their parents at home. For example, they could be entrusted to read a daily newspaper 

or bible to their parents. They could be given a homework tasks which require a parental 

involvement in its completion. 

 

Various tasks that are given at school could have an impact on the situation at home. This 

will ensure there is a home-school relationship. Parents could be asked to volunteer their 

services to the school and serve as assistant educators. 

 

‘Their role would be to assist educators in the development of important skills 

such as reading. So, if they did not have the requisite skills to teach learners to 

read, they would support the practice of reading skills by listening to learners 

reading’ (James et. al.: 2006; 108). 
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 Parents’ ability to assist educators should not be undermined because some could be 

experts in fields that the school is in dire need of. As some parents may lack the 

confidence to volunteer, they would need to be invited to help and be supported at an 

early stage. 

 

4.7.4 Working with and for the community.  

 

Since 1994, the Department of Education has given schools the latitude to determine the 

extent to which they would deliver quality education through a decentralised site-based 

education system as the key to the success of educational transformation. This 

transformation process has been introduced with the purpose of addressing the context of 

their communities and to address a concern with poor leadership and inadequate 

outcomes of schools in others.  

 

‘The Department of Education requires that the principal, as the leading 

professional, should carry the primary responsibility for the leadership and 

management of the school. S/he, working with others in the school and wider 

communities, must effectively promote and support the best quality teaching and 

learning. The purpose of which is to enable learners to attain the highest levels of 

achievement in their own interests, the interests of their community and of the 

country as a whole.’ (Department of Education, May 2005: 3) 

 

The kind of leadership present in a school will determine the extent to which the 

necessary support, change and improvement is required in a community. This view is 

supported by Supovitz and Poglinco (2001:1) who emphasise that, 

 

‘Instructional leadership, not just by principal but by a wider cast of individuals 

in both formal and informal leadership roles, can play a central role in shifting 

the emphasis of school activity more directly onto instructional improvements that 

lead to enhanced student learning and performance.’ 
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 On the other hand, complacency, ignorance or lack of interest in educational matters 

should be considered deterrent factors. This was revealed by the deputy principal when 

asked the question, ‘How are parents and learners involved in the formulation of your 

school’s policy or mission?’ 

 

‘In township schools parents are not erudite (i.e. the majority of parents). They 

are usually not involved in the nitty gritty’s of the above. They only serve to 

endorse the policy/mission statement after it has been formulated, usually by the 

teachers.’ 

 

The principal’s response to the same question was; 

 

‘S.G.B informs the parents through parents meeting, where agreements will be 

made. Learners are informed by R.C.L members and educators by their reps. The 

next step is the S.G.B meeting where all reps bring the views of their bodies. This 

is done to involve everybody so that all take ownership of what was decided on.’ 

 

Despite the laxity of most parents, it still remains the principal’s duty to arouse a sense of 

responsibility with regard to nurturing the well-being and development of the wider 

community, because school improvement and community development are 

interdependent processes. Supovitz and Poglinco (2001: 3) asserts that, 

 

‘Powerful instructional leadership involves more than just a generic focus on 

instruction, although that is a start. Principals that increase their schools’ focus 

on instruction will certainly improve their students’ performance, for more 

instruction is surely better than less.’ 

 

This can be done by providing leadership and support to the wider community through 

the availability and utilisation of school facilities and expertise. Since illeteracy is one of 

the serious problems that require special attention, afternoon classes could be established 

to conduct lessons in reading and writing. Such lessons would benefit parents and 
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learners who experience difficulties in reading and writing. If this initiative proves to be 

successful, other educational projects such as computer-literacy could be embarked upon. 

Hopkins (1995: 4) maintains that,  

 

‘To ensure maximum impact on learning, any specific teaching strategy needs to 

be fully intergrated within a curriculum. Too often thinking skills or study 

strategies are presented in isolation, with the consequence (a) that is left to the 

student to transfer the strategy to real settings, and (b) that teachers have no 

curriculum vehicle to share good practice.’  

 

This initiative should not focus on educational matters alone, other concerns such as 

poverty alleviation and eradication should be considered which could imply the creation 

of a vegetable garden or the manufacture of artifacts to be sold to the public. Money 

generated in these projects could be used to benefit the school and community projects. 

All this can be realised if the principal establishes and maintains means of open 

communication between the school and the parent/community and encourage meaningful 

home-school relationships. 

 

‘The principal, working with the School Governing Body and the School 

Management Team, should work to build collaborative relationships and 

partnerships within and between the internal and external school communities for 

the mutual benefit of each.’ (Department of Education, May 2005:24).       

 

4.7.5 Conclusion 

 

Instructional leadership clearly states that the principal has a major influence on how 

instruction should be conducted in a school. Instructional leadership implies a direct and 

primary focus on instructional matters, as Fullan (2000:156) asserts, 
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‘The job of the principal or any educational leader has become increasingly 

complex and constrained. Principals find themselves locked in with less and less 

room to manoeuvre. They become more and more dependent on context.’ 

 

 The literature review revealed a concern for the management of time to fulfil the 

requirements of instructional leadership. It is not surprising; therefore, that instructional 

leadership requires a principal who will encourage collegiality and collaborative 

relationship. According to Cardno (2003:8),  

 

‘In terms of principals’ individual capabilities, good time management was cited 

as a means for ensuring effectiveness as leaders. As would be expected, planning 

and prioritising were the most common time management strategies used for 

ensuring that important tasks were dealt with, including those that were most 

urgent and those that were important for the future effectiveness of the school.’ 

 

It means that if the principal delegates some of her duties appropriately to all stakeholders 

and puts into place clear management structures, the complex and unique contextual 

factors that exist can be easily resolved.  

 

4.8 The school’s organogram  

 

The characteristics of functional and effective schools that affect student outcomes are 

embedded in an institution’s contextual factors that greatly influence how internal and 

external factors interact with each other and how effective a school can become.  

 

‘Institutionally, the nature of administrative structure over the school, the level of 

democratization and professionalism in the system, its resources and other factors 

condition how a school functions’ (Chubb and Moe: 1999). 

 

 The establishments by the education system of clearly-defined policies for authority 

delegation and of expected student competencies are necessary to promote high academic 
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standards. Curriculum implementation and principal: teacher and teacher: learner 

relations contribute towards enabling conditions which influence academic achievement. 

All of these factors, external to the school and others internal, condition how effective a 

school can become. The following section discusses the potential impact these factors 

have on the school’s ability to produce a quality learning environment. 

 
         

PRINCIPAL 

 

 

 

 

 

        S.M.T 

  EDU DEPT   

 

 

 

S.G.B R.C.L 

 

                          H.O.Ds       COMMITTEES 

 

Figure 1 

 

The schools’ organogram identifies two key factors that influence student outcomes. The 

key factors responsible for the schools’ functionality are external and internal conditions. 

All of them interact with each other and are themselves influenced by the context 

surrounding the school. It is their interactions, the integration amongst them in the school, 

which determines a schools’ quality. The principal plays an important role of creating an 

environment to ensure that everybody, i.e., external and internal conditions, fulfil their 

responsibilities. The diagram summarizes the characteristics and their general 

relationship to each other in influencing educational outcomes. 

 



63 

4.8.1 The School Status 

The South African Schools’ Act 84 of 1996 entitles the school to operate as a Section 20 

public school. According to sub-section (a), ‘the governing body of a public school must 

promote the best interest of the school and strive to ensure its development through the 

provision of quality education for all learners at the school.’ 

 

This act defines flexibility and autonomy at the school’s level of independence in making 

decisions about how time and resources are used to increase academic performance. Now 

that the school is on its own and no longer dependent on the main school, the principal 

and staff make decisions about time-tabling, about how teaching and learning materials 

are used, and other school processes including teacher development and extra-curriculum 

activities. This will allow the school to develop when it draws from its own resources 

without help from elsewhere. 

 

4.8.2 The School Governing Body 

 

The school complies with Section 16 (1) of the South African Schools’ Act 84 of 1996, 

which prescribes that, ‘subject to this Act, the governance of every public school is 

vested in its governing body and it may perform only such function and obligations and 

exercise only such rights as prescribed by the Act.’ The governing body of this school 

consists of 16 members made up as follows: 

               

The Principal (ex-officio) 

            Three learner representatives 

            Three educator representatives 

             One general assistant  

             Seven parents  

             One alumni member (co-opted) 

 

It is important that the principal has a good working relationship with the S.G.B. so that 

the school can have a strategic plan to inspire and motivate all who work in and with the 
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school. The principal as an ex-officio of the government attends all meetings of the 

governing body to facilitate proceedings in terms of Section 19 (2) of the South African 

Schools, Act 84 of 1996 which stipulates that, ‘The Head of Department must ensure that 

principals and other officers of the education department render all necessary assistance 

to governing bodies in the performance of their functions in terms of this Act.’ 

 

Through my observations at the school I discovered that the principal endeavoured to 

work closely with parents, to promote contact with them and to involve them fully. The 

governing body also functioned properly according to their designated responsibilities. 

They were fully engaged and committed to work for the school. This became evident in 

that the principal made sure that they: 

   

• were kept informed 

• were encouraged to undertake training and to attend courses 

• had sound relationship with educators 

• all attended most if not all the meetings of the governing body 

• typically cared strongly about the school 

 

The chairperson of the governing body was highly respected and valued by the school – 

especially by the principal. In the view of the principal, the chairperson of the governing 

body was, 

 

 ‘always available and ready and willing to serve the school.’ 

 

 Even if the parent component may not be as competent or enlightened when compared to 

other members of the body, they hold the most influential and powerful position within 

the body. Their majority entitles them to hire or fire any member within the school. A 

controversial responsibility when considering that most of them have not acquired 

sufficient education to understand the consequence of their decision. 
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 The S.G.B is an important legislative authority which needs to be treated with respect. It 

is no surprise that some principals will take advantage of their lack of knowledge and 

manipulate them to perform duties they do not understand. It remains the principal’s 

responsibility to educate and empower them about their responsibilities. It is 

recommended that the principal create more time than the stipulated quarterly meetings, 

because the agreements reached within these meetings are fundamental in shaping and 

sustaining the school improvement and for empowering the school to be active and 

effective in its ongoing development.  

 

4.8.3 Learner representation 

 

A key assumption of this study is that the school is the critical unit in bringing about 

change in educational quality. In defining the quality of education, learners play an 

important role because, 

 

‘all children deserve the kind of education provided in the schools attended by the 

more fortunate. It is not right for one group of children to experience high quality 

education and for others not to. All children everywhere deserve to attend a very 

effective school (James et. al. 2006:178). 

 

  Learners are the subjects in the educational process and the school’s outcomes are 

defined in terms of their accomplishments. 

 

 James et.al. (2006:20) say that, 

 

 ‘a substantial body of evidence indicates that when teachers set high standards 

for their pupils, let the pupils know they are expected to meet those standards and 

provide intellectually challenging lessons that match those expectations, then the 

impact on achievement can be considerable.’ 
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  Teachers are the enabling force in the creation of a quality learning environment, who 

allows learners to expose their potential in acquiring quality education.To enable learners 

play a meaningful role within the decision-making process of the school, a legislative 

framework is put in place to afford them the opportunity they require. Section 11 of the 

South African Schools’ Act 84 of 1996 provides for the establishment of a representative 

council of learners at the school. 

 

Some learners are discouraged by parents and teachers from participating in the R.C.L. 

activities because there is a perception out there that learners who occupy a position in 

the R.C.L. are there to make the school ungovernable or they spend most of their time on 

politicising school issues and do not do well in classrooms because they are more 

concerned with the negative situations of the school. I found learners’ concerns to be 

genuine in a situation where they are not being taught properly or the school atmosphere 

does not allow them freedom to express themselves as they should. 

 

‘In effective schools, the concept of the school as a place of commitment to 

teaching and learning needs to be communicated clearly by the principal and 

staff. Effective schools are learner-centered and provide instruction that promotes 

learning based on students’ learning styles’ (Duttweiler and Mutchler: 1990). 

 

One contributor to effectiveness is a well-organised instructional programme. According 

to the conceptual framework of this study, a well-organised instructional programme 

should be put in place to ensure academic success by defining learning objectives that are 

matched to identified teaching strategies and how these are going to be achieved. 

 

4.8.4 The school committees 

 

Heneveld and Craig (1996:13) are of the opinion that, 

 

‘schools are more effective when teachers have confidence in their ability to 

teach, care about teaching and about their students, and co-operate with each 
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other. These characteristics are reflected in the teachers’ use of instructional time 

and in trying new ideas, by low teacher absenteeism and tardiness, and in a high 

level of group involvement in planning teaching and in resolving whole-school 

issues.’  

 

My involvement in the school made me aware that the school has a policy which requires 

that educators need to belong to established teacher committees which facilitate the 

smooth running of the school. The school has five different committees with their main 

task being to improve the functioning of the school. The principal as the leader of the 

school is a member in all the committees. 

 

It is expected that discussions in these committees should be focussed on improving the 

performance of the school, but in most cases these deliberations are more on personal 

issues and unrelated matters that they become a means to waste valuable instructional 

time. If the principal does not create time to attend them or delegate a senior teacher on 

her behalf, they are likely to be turned into clubs in which groups pursue their own 

agendas. 

 

4.8.5 Educator confidence 

 

Since order and discipline are an indication of the seriousness and purpose with which a 

school approaches improving student learning, a student’s ability to learn relies on safe 

orderly environment which are conducive to learning. As a participant observer I found 

that when educators have confidence in their ability to teach, care about teaching and 

about their students, and cooperate with each other then student achievement will be 

enhanced. 

 

In some instances I discovered that educators’ lack of subject mastery and of confidence 

in the ability to teach probably hinders the development of such attitudes. The 

introduction of the N.C.S. contributed to a situation of uneasiness and a failure to adapt 
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the curriculum and available materials to the learners’ needs and to produce local 

teaching-learning materials. 

 

The next discussion seeks to find out the extent to which staff development is 

implemented and look into the principal’s relationship with educators to create a quality 

learning environment. According to James et. al. (2006:23), 

 

‘Staff development in effective schools generally takes place at the school site 

and is focused on enhancing classroom teaching and improving teaching plans. It 

is continuous and incremental. Embedding staff development within collegial and 

collaborative planning is important as is ensuring that ideas from development 

activities are routinely shared.’  

 

  

4.9 Staff Development at the school 

 

4.9.1 Introduction 

 

This research has established, in line with the literature review, that adequate time and 

resources need to be set aside for teacher development, that staff members need to have a 

say in the content of activities, that skills learned should be practiced over time with 

follow-up sessions implemented where necessary, and that staff members should be 

encouraged to share ideas and work together.  

 

‘Changed attitudes and behaviours and new skills and strategies are the result of 

most in-service programmes’ (Purkey and Smith: 1983; Haneveld and Hasan: 

1989). 

 

 In their study and review of educational systems in selected developing countries, Dalin 

et al. ( 1992), Farrel (1989) and Fuller (1989) found that local in-service training 
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particularly those that focussed on pedagogical skills, were key determinants for teacher 

mastery and student achievement. 

 

A relatively short pre-service training programme followed by relevant, practical 

participatory in-service programmes are highly recommended. Conditions prevailing in 

the school that involve the principal’s attempt to allow teachers’ participation in staff 

development activities are going to be analysed. They are school-based activities that 

enhance a teaching and learning process which improves performance and create a 

quality learning environment. The following activities and responses are selected to 

reflect the extent to which teacher participation is engaged and how the principal is 

perceived to be involved and supportive of staff development in the school.      

 

4.9.2 Time and money 

 

One of the deputy-principal’s responses to question 5 under ‘Coordinating staff-

development’, ‘How are staff prepared in their teaching development for the benefit of 

learner development?’, responded by saying, 

 

‘The District Office organises in-service training program. We need more 

training in areas such as Science and Technology.’ 

 

The principal’s response to question 2, ‘Are all educators allowed in the staff 

development programmes and how is this done?’ Her response was; 

 

‘Yes. All are informed in due course for diarising so that they avail themselves. A 

register is circulated on that particular day. Importance of attendance is 

emphasised and it is compulsory. The school spends approximately R2 000.00 per 

month to allow staff members time to attend staff development programmes 

organised by the district and the cluster leaders. Money is also spent to give staff 

leave to attend courses outside the institution, including costs of travel and 

accomodation.’ 
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The principal’s effort to improve teachers’ ability to perform their duties efficiently is 

recognised through supporting and provisioning for teachers development through 

acquiring more knowledge elsewhere. Supovitz and Poglinco (2001:16) say,  

 

‘Instructional leaders take every opportunity to support teachers in their work 

and enhance teachers’ skills to improve student learning. Principals’ support for 

teachers manifested itself in a variety of ways including encouragement, 

counseling, and as a resource provider. Taken together, these efforts subtly 

changed the emphases of principals’ roles into that of a service provider of the 

work of teachers.’ 

 

4.9.3 Staff meetings 

 

Supovitz and Poglinco (2001:7) say, 

 

‘A vision held solely by one person, no matter how powerful that vision, is 

invisible to others. In order for that vision to become reality, it must gain 

widespread acceptance and even advocacy throughout the organisation. How can 

a principal engender more than just compliance with superficial manifestations of 

her vision and encourage real consideration and adoption?’ 

 

Question 11 asked the principal, ‘Do you think the involvement of all stakeholders would 

lead to more effective decision-making process at your school?’ and her answer was; 

 

‘Yes. If all stakeholders are involved it involves comprehensive agreement, where 

everyone participated and hence will lead to effectiveness as all parties will be 

talking the same language. Everybody will be enforcing implementation. There 

will be willingness to do or participate as everybody was part of decision-

making.’  
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One powerful approach through the cultivation of a committed staff is the conducting of 

regular staff meetings to consolidate common instructional practice. Blasé and Blasé 

(1999:135) concur by saying, 

 

‘Effective principals provided staff development opportunities which addressed 

emergent needs for teachers. These opportunities, along with teacher input, 

discretion in attending, and support for innovation, resulted in increased teacher 

innovation/creativity, risk taking, instructional focus, as well as effects on 

motivation, efficacy, and self-esteem.’ 

 

 During the observations it was discovered that staff meetings are scheduled for whole-

staff training, evaluation of learner achievement and general management issues. Staff 

meetings are also used to discuss strategic planning, curriculum matters, teaching 

methodologies, familiarisation with new techniques and procedures, collective 

involvement, collaborative planning and leadership seminars. In- service- training 

meetings are about one hour sessions and could include visiting speakers, but normally 

focus on one school issue or need at a time. 

 

4.9.4 Morning consultations 

 

To ensure consistency in the promotion of an instructional practice, regular reflection has 

to be maintained through dialogue. It is up to the principal to devise a strategy on how 

this can best be done. 

 

‘Reflective practice is founded on the assumption that increased awareness of 

one’s professional performance can result in considerable improvements of 

performance. Specifically, reflection on teaching has been advocated by 

researchers as a means to question teaching/learning events in order to bring 

one’s teaching actions to a conscious level, to interpret the consequences of one’s 

actions, and to conceptualise alternative teaching approaches.’(Blasé and Blasé 

1998) 
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The research conducted by Blasé and Blasé (1998) found that the need to reflect as a 

basis for improvement in practice should be seen as an essential element of professional 

learning at an individual as well as a whole school level. These reflection sessions are 

held at morning consultations every Monday, Wednesday and Friday mornings. They are 

held in the staff room to brief the staff about the latest developments and consult about 

the progress achieved with the intended goals. 

 

 In response to question 3 of ‘Coordinating staff development’ whose question was, 

‘What do you think is the importance of staff-development both for the school and for the 

individual?’ the answer from the principal was, 

 

‘If developed, they will perform their duties to their utmost best. They will strive 

for effectiveness and efficiency. They will have aims and objectives they want to 

achieve. They will be motivated to go to class.’ 

 

Motsaathebe (2000:128) says, 

 

‘Educators need to work towards making schools places where learners are 

developed as citizens who are transmitted with knowledge and understanding of 

social values.’ 

 

 I maintain that if this is practised in schools, educators are likely to commit themselves 

to contribute positively and meaningfully to improve and enhance opportunities for 

quality and effective learning. 
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4.9.5 Management meetings 

 

Blasé and Blasé (1999:136) say, 

 

‘The principal of a successful school is not the instructional leader but the co-

ordinator of teachers as instructional leaders.’ 

 

 An instructional leader uses the expertise of staff in a variety of ways to improve 

teaching and learning. The principal will rely on the school management team to develop 

policy and practice as well as working to develop the effectiveness of aspects of teaching 

and learning such as classroom and behavioural management. Additionally, Blasé and 

Blasé (1999:136) believe that professional dialogue during feedback appears to enhance  

 

‘teacher reflection about teaching methods and expected student outcomes’ as 

well as informing teachers’ classroom behaviour.’ 

 

In answering question 13 during interview which asked the question, ‘How has 

collaboration and communication within various departments improved students’ 

performance?’ Her answer was; 

 

‘Usually on a monthly or sometimes weekly basis we have S.M.T meetings where 

reports are given by different S.M.T members of the difficulties they encounter or 

of any new developments they think will improve teaching and learning in our 

school. So through communication we found that that improves the students 

performance because the S.M.T. start in their departments, from their 

departments after communication with educators they report back to the S.M.T. so 

that the S.M.T. can apply the same thing, maybe that is new and very good for the 

school, we adopt and apply it and that improves students’ performance.’ 

 

As a member of the school management team I am aware that the management team has 

a monthly INSET meeting which consists of seminars by visiting speakers or a district 
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official. Most management development is based on perceived needs relating to the 

school as a whole and many are used to help analyse and evaluate performance. 

Management also has a quarterly needs analysis and review meetings. 

 

‘We know that the kind of social interaction necessary for teacher learning and 

growth can be promoted, in part, by instructional leaders who value dialogue that 

encourages teachers to become aware of and critically reflect on their learning 

and professional practice.’(Blasé and Blasé 1999:137) 

 

4.9.6 Departmental Work Sessions 

 

Research clearly states that teachers as well are learners who learn from each other. 

Russell et.al. (1995:71) point out that it is essential for teachers to engage themselves in 

various reflective activities in the classroom to help them develop their understanding of 

teacher education practice in their own context. In the event a subject concept is not 

understood by all, this calls for teachers to meet and advise one another on the suitable 

method to teach the learners. 

 

‘Fundamental to the core purpose of the school, student’s learning, is the notion 

that those who are responsible for student learning should also be learners 

themselves – not just subject experts but people who make mistakes, are anxious, 

fail, are exhilarated by understanding and filled with awe when something new is 

discovered.’ (West-Burnham and O’Sullivan, 1998) 

 

As an educator and a member of the staff, I am of the opinion that educators belonging to 

the same department or teaching the same subject/learning area need to find time to meet 

and discuss how they are going to approach their work so that a common plan can be 

outlined and be followed. The purpose of such meetings would be to build what Supovitz 

and Poglinco (2001:7) refers to as a community of instructional practice. 
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‘The basic idea behind communities of practice holds that groups that form 

around some specific purpose are a more effective means to achieve that purpose 

than would be individuals working on the same task in isolation.’ 

 

When the principal was asked question 4 under ‘Coordinating staff-development’, ‘Does 

your school use curriculum specialists to train you and your staff to deal with the 

demands of the newly introduced curriculum framework, N.C.S.?’ Her response was, 

 

‘Only on workshops arranged by the district. Usually members of the department 

discuss together after a workshop, when encountering a problem they usually 

inform the cluster leader or subject facilitator from the district.’  

 

 During my observations at the school I discovered that time is set aside for meetings 

among colleagues in a particular department. This is facilitated either by a team leader or 

an appointed leader. There is a pre-set agenda determined by all departmental members. 

These sessions allow departmental members to collaborate in teams or work 

independently on curricular and instructional concerns. 

 

4.9.7 Class visits and observations 

 

During the apartheid era educators were subjected to a humiliating practice of class visits 

known as inspection. In those days, inspectors from the district office would pounce upon 

a school unannounced to check if educators were doing their work properly. Those found 

wanting would be humiliated in front of their classes and made to feel unqualified as 

educators. 

 

An article published in a weekend newspaper (Sunday Times; September 28 2008: p.15) 

gave an account of why educators were against class visits. 

 

‘Teacher appraisal and monitoring was stopped in the early 1990s after the 

South African Democratic Teachers’ Union (Sadtu) banned inspectors from 
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schools because of the unwarranted punishments they meted out to teachers. 

These included giving teachers low scores, which deprived them of salary 

increases, and punitive transfers to schools in remote areas.’ 

 

 The suspension of class visits created a vacuum which left classrooms without being 

monitored. 

 

In expressing their opinion on inspection James et. al. (2006:123) says, 

 

‘One view was that inspection in some form was important for the system as a 

whole and was nothing to be feared or concerned about. For schools that 

expressed this view, inspection was an opportunity to be reassured that they were 

succeeding, to celebrate success and to validate important aspects of their work. 

Another view was that inspection was disruptive and unnecessary because of the 

existing high levels of accountability throughout the system.’ 

 

 The theoretical framework guiding this study advocates for the principal to consistently 

monitor if the instructional programme is followed without fail. This can only happen if 

class visits are arranged to ensure that educators do not loose focus of the intended goals 

the school has to achieve.  The significance of class visits is emphasised by the insistance 

that the practice should be reinstated through the formation of a unit to ensure its 

implementation. 

 

‘More than 20 years after the hated school inspectors were given the boot, 

minister of education 4aledi Pandor is setting up a special unit that could soon 

visit teachers in their classrooms to see how well they do their jobs. Accountable 

only to her, Pandor’s new 4ational Education, Evaluation and Development Unit 

(4eedu) will evaluate, monitor and support schools and the country’s 430 000 

teachers’ (Sunday Times; September 28 2008:p. 15). 
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 This is a move which will ensure that the implementation of class visits will help the 

school to refocus and reflect on its goals if some aspects of their activities reveal 

weakness in meeting required standards or set objectives. The principal, as an 

instructional leader, should support teachers through encouragement, counselling and 

being a resource provider. It is through frequent engagement about classroom practices 

that student work can be monitored, analysed and improved. Instructional leaders should 

take every opportunity to support teachers in their work and enhance teachers’ skills to 

improve students’ learning. Supovitz and Poglinco (2001:17) say, 

 

‘4o longer can the work of the principal be distinct from that of teachers. 

Instead, principals’ roles become symbiotic with those of teachers. Instructional 

leadership binds principals more closely to teachers and to the everyday activities 

of classrooms.’ 

 

Class visits can be the most influential instructional leadership tasks to enhance teaching 

and learning in the classroom. These should be conducted with the spirit of offering 

suggestions, pro-actively giving advice for the improvement of instruction and teacher 

development. Blasé and Blasé (1999:134) also noted, however, a negative impact when 

principals interrupted lessons, leading to feelings of frustration and resentment by 

teachers. 

 

‘You must, therefore, consider if your visits have a positive or negative influence 

on teaching and learning and focus on using them to increase staff motivation, 

perhaps by using them to show your accessibility and willingness to provide 

support.’ 

 

During my observations at the school, class visits were organised by departments to 

observe and analyse teacher conduct in classrooms. These are conducted to identify and 

develop effective teaching techniques. Based on two decades of extensive research, Joyce 

and Showers (1995) have concluded that classroom implementation of a training design 

is effective only when training includes coaching from a peer at the classroom level. Such 
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efforts led to greater teacher efficacy, motivation, self-esteem, and impacts on reflective 

behaviour, including innovation/creativity, risk taking, instructional variety in teaching, 

planning/preparation, and focus. 

 

4.9.8 Organisation of Staff Development 

 

Spillane, Halverson, and Diamond (2001) argue that it is more legitimate to examine 

school leadership as a cumulative activity of a broader set of leaders, both formal and 

informal, within a school rather than as the work of one actor. Supovitz and Poglinco 

(2001:10) take this further by saying, 

 

‘The development of other school leaders serves many purposes. First, it expands 

expertise across the faculty, thereby deepening efforts for instructional 

improvement and increasing the likelihood that these efforts will be sustained 

over time. Secondly, it became a necessity for principals to lighten their 

management burden in order to spend more time in the classroom and on 

instructional issues.’ 

 

It is for these reasons that this research suggests that staff development should not be the 

sole responsibility of the principal alone but other members of the staff should be given 

the responsibility to assist the principal. When asked question 1 within ‘Coordinating 

staff development’, ‘How are staff development programmes or in-service training 

workshops planned in your school?’ Her response was; 

 

• When there is a new policy or circular, a workshop is arranged to discuss it. 

• Working on I.Q.M.S. by co-ordinator so that all educators understand the policy. 

 

 Whilst there isn’t a formal Staff Development Committee, one teacher acts as co-

ordinator of staff development initiatives. His function mainly is to ensure that any staff 

or expert advisor from outside the school, who is presenting a workshop or programme, is 

given whatever is needed for the said programme. The co-ordinator is also responsible for 
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the general organisation of workshops ensuring that the venue, notice, attendance and so- 

forth are properly taken care of. 

 

4.9.9 Standing Committees 

 

When asked question 4 which falls under ‘Managing learner progress’ the question was, 

‘What are the structures in place to manage the quality of education provided?’ Her 

answer became,  

• I.Q.M.S. 

• S.M.T 

• Different Committees who deal with various issues affecting the normal running 

of the school 

 

 Educators should be given a meaningful role to assist the principal create a qualitative 

learning environment. McNeill, Cavanagh and Silcox (2003:8) argue that it is ironic that 

whilst schools exist to educate children, the principles and processes of learning are 

rarely applied to organisational learning and the professional learning of teachers. Fullan 

(2001:92) observed that, 

 

“… schools are in the business of teaching and learning, yet they are terrible at 

learning from each other.”  

 

‘At the dyadic (collaborative pairs), and whole staff level the literature on 

instructional leadership emphasise the principal directly, in a hierarchical sense, 

with teachers to improve their performance’ (Fink & Resnick, 2001; Hallinger & 

Murphy, 1987; McEwan, 2003; Petersen, 1999; Supovitz & Poglinco, 2001).  

 

‘The shortcoming in this model is that knowledge creation and development is 

depended on one person. There is a need to widen the base of knowledge finding 

and sharing throughout the school by teachers assuming responsibility for their 
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own learning and that of colleagues.’ (King, 2002; McEwan, 2003; Supovitz & 

Poglinco, 2001). 

 

There are five standing committees in the school, each to see to the well-being of a 

particular aspect, namely L.T.S.M., Cultural, Bereavement, Admissions, Disciplinary and 

Time-table. Members of staff are free to join one or more of these. Committees engage in 

discussions and policy-related issues within the ambit of their brief. They provide 

valuable recommendations and ensure that school development occurs constructively. 

These committees provide in-service training by giving participants a better and broader 

perspective of school life and insights into pertinent educational issues that might 

otherwise not be disserminated to them. They are therefore an important part of the 

school’s general staff development. 

 

4.9.10 Extended classes 

 

Hopkins (2000:4) maintains that, 

 

‘to ensure maximum impact on learning, any specific teaching strategy needs to 

be fully integrated within a curriculum. Too often thinking skills or study 

strategies are presented in isolation, with the consequences (a) that it is left to the 

student to transfer the strategy to real settings, and (b) that teachers have no 

curriculum vehicle in which to share good practice.’ 

 

This supports my belief that it is the responsibility of the principal to support his/her staff 

in performing their duties so that good results could be achieved and learner performance 

could be enhanced. Hopkins (2000) continues to say, 

 

‘Successful teachers are not simply charismatic, persuasive and expert 

presenters; rather, they create powerful cognitive and social tasks to their 

students, and teach the students how to make productive use of them. The purpose 
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of instructional leadership is to facilitate and support this approach to teaching 

and learning.’  

 

The school principal also has to be exemplary to his/her staff in pursuing avenues that 

will ensure everybody remains on track in achieving the goals set for the school. Hopkins 

(2000) supports this view by saying that, 

 

‘School improvement is about raising student achievement through focusing on 

the teaching-learning process and the conditions that support it. It is about 

strategies for improving the school’s capacity for providing quality education in 

times of change.’ 

 

 The principal was asked question 12 during interview, ‘How do you ensure that the 

instructional schedule is protected from a variety of interruptions?’ Her response was; 

 

‘If something disrupts us we arrange afternoon classes and encourage teachers to 

organise week-end classes. If I can make an example, there was a teachers’ strike 

which affected the instructional schedule. To protect that, we had to have classes 

during the September holidays to cover up that lost time.’ 

   

Most departments arrange for extra classes to be held after school. These are run by 

educators (without additional pay) who mainly use these classes as reinforcement 

activities, enrichment classes and homework guidance sessions. As a lot of time here is 

spent in learner evaluation, these sessions are normally well attended by learners. 

Subjects that encourage attendance are Mathematics and Physical Science, seemingly 

because learners struggle to understand them. 

 

From this it was evident that there was a regular staff development programme in place 

which seemed very much school-focussed and school driven. Even though some 

educators were not aware of its intention of being developmental in nature, some felt a lot 

needed to be done to refine it to achieve its purpose. In addition to educators being 
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committed to the programme, the principal also gave her support in areas where there 

seemed to be conflict or uncertainty. 

 

4.9.11 Conclusion 

 

 As a teacher at the school I found that the principal in her role as an instructional leader 

attempts to engage educators in staff development activities which ensured participation 

and involvement of all educators. Hopkins (2000:5-6) says,  

 

‘if we are serious about raising the levels of student achievement and learning in 

our schools, then we need to research and develop, more than ever before, styles 

of leadership that promote, celebrate and enhance the importance of teaching and 

learning and staff development.’ 

 

Elmore (1995:366) argues that sole focus on teaching and learning is not sufficient 

condition for school improvement. 

 

‘Principles of best practice related to teaching and learning have difficulty taking 

root in schools for two reasons: (a) they require content knowledge and 

pedagogical skill that few teachers presently have, and (b) they challenge certain 

basic patterns in the organisation of schooling. 4either problem can be not solved 

independently of the other, nor is teaching practice likely to change in the 

absence of solutions that operate simultaneously on both fronts.’ 

 

What Elmore is arguing for is an approach to educational change that at the same time 

focusses on the organisational conditions of the school, in particular the approach taken 

to staff development and planning, as well as on the way teaching and learning is 

conducted. Leithwood (1999:8) defines it as an approach to leadership that emphasises  

 

‘the behaviours of teachers as they engage in activities directly affecting the 

growth of students.’  
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 I am compelled to echo the definition by DeBevoise (1984:15) who explain it as, 

 

‘those actions that a principal takes or delegates to others, to promote growth in 

student learning’ and coordinating staff development programmes; and creating 

collegial relationships with and among teachers.’ 

 

It is through the principal’s efforts to initiate a staff development programme at the 

school that collegiality and improved learner performance will be realised. Hopkins 

(2000:4) says, 

 

‘it is in the confluence between expanding the teaching and learning repertoires 

of teachers and staff development that school improvement defines itself.’ 

 From this perspective, instructional leaders are able to create synergy between a focus on 

teaching and learning on the one hand and capacity building on the other. 
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CHAPTER 5 

 

Conclusion, implications and recommendations for future research 

 

5.1 Conclusion 

 

In the introductory background I asked the research question which guided this study, 

‘are principals who are implementing instructional leadership effective?’ I went further to 

explore other questions asked by Supovitz and Poglinco (2001), 

 

‘What does it mean to be an instructional leader? What do principals that are 

instructional leaders do differently than other principals? How do they spend 

their time? How do they shape the cultures of their schools? How knowledgeable 

are they of subject-matter content? How do they work with, and develop, other 

leaders in their schools?  

 

These and many other questions which arose out of the exploration of the role of the 

principal gave sufficient evidence as to the significance of a collaborative working 

relationship within a learning environment in order to gain improved learner 

achievement. 

   

The results of this study revealed that the principal had a good understanding of the 

concept of change. When the school relocated to new premises, she was able to transform 

the school into a new entity bearing in mind that most educators had little experience in 

teaching and management, thereby taking them along a path full of changes as some 

changes had been initiated and managed within the school. The changes that were evident 

at the school ranged from curriculum, structural changes in terms of power relations and 

change in ownership and management of the school. 
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A mechanism was put in place to ensure that there is free-flow of information in all 

directions. Regular morning consultations, staff-meetings, departmental meetings and the 

creation of committees are intended to develop a school-focussed staff development 

programme. The educators’ feelings were that their participation, respect and recognition 

of their input at different levels were a source of inspiration and motivation for them and 

that contributed to their personal growth. 

 

 The principal endeavoured to ensure that power was shared between the S.M.T. and 

educators. She encouraged educators to seek more information by attending workshops 

on the N.C.S. organised by the district office and the cluster leaders. She did not 

completely exclude herself from curriculum matters, but ensured that what the staff was 

doing was in line with the school’s goals and purposes. Her insistance on class-

attendance and monitoring of work by both educators and learners was a way of ensuring 

teaching and learning is taking place. 

 

This study discussed the current research findings on staff development and based on the 

case study school examined the impact such staff development activities would have on 

general school development, and also discussed why there was a dire need for a more 

collaborative system of school management. Additional conclusions drawn from the case 

study further endorse the very notion supported by this research which points towards the 

effectiveness of staff development activities. How schools could begin to implement 

characteristics of such development within their local schools has also been examined. 

The introduction of school-focussed staff development acitivities should be tied partially 

to the nature of the school, its historical traditions, its personnel and the views and 

aspirations of all its stakeholders. The introduction of such school-based practices needs 

very careful handling at levels of interpersonal relations and group dynamics if it is to be 

successful in changing school practice. Ineffective institutions are often characterised by 

defective relationships and every attempt should be made to generate good relationships 

between colleagues. 
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5.2 Implications for practice 

 

Involving as many people as possible creates: 

 

• An environment where people develop morally, holistically, and intellectually. 

• A possibility for active parental and community involvement in school 

governance and management structures. 

• A room for departmental intervention in improving the standard by helping to 

resource the school and monitor the use of such resources. Thus the department 

can monitor the quality of education provided by the school. 

• A possibility for self-discipline and mutual respect among members of the school 

community. 

• Necessary benchmarks for turning schools into real progressive institutions that 

are committed to intellectual and moral development rather than being oppressive 

zones. 

 

Once parents are involved in matters that affect their children in the school they feel 

being part of the school community. Thus they can take part in various school 

activities such as cultural day, school special or open day where they come and learn 

more about what the school offers to their children. It should be noted that in 

conducting this study, the researcher could not reach parents to get their views and 

involvement in such prime activities. 

 

Collective leadership, consultative and collegial management, coupled with an all-

inclusive democratic leadership style work best in schools. These are the most vital 

ingredients that determine success and efficiency in schools. Motsaathebe (1999:150) 

mentions the advantages of staff development programmes as follows:  
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• Educators learn to move forward – professionally. 

• They learn how to improve their professional practices and enhance learners’ 

academic growth and moral development. 

• Staff development programmes provide opportunities for satisfying crucial 

organisational needs (Dunham, 1995:94); in that schools become work 

environments where teachers can learn, grow and improve the quality of their 

teaching (Frase and Conley, 1994:3). As Frase and Conley put it, ‘the quality of 

student learning cannot be greater than the quality of the systems in the school 

and other environments in which teachers must teach.’ 

• The school will get an overview of potential skills, knowledge and level of 

capabilities in usable resources that are essential to meet its challenges, and their 

long and short term goals. 

 

‘Professionally empowered teams usually like what they are doing 

because they are being recognized and their efforts are valued. A school’s 

culture is partly reflected in the way it chooses to recognise 

accomplishments’ (Purkey and Smith: 1983). 

 

‘Culture should therefore be seen as the central factor when considering whole-

school development interventions. The culture of the school comprises the value, 

the underlying norms which are given expression in daily practice, the overall 

climate of the school. A way of describing the culture of a school is by looking 

at‘the way we do things around here’. (Davidoff and Lazarus, 1997:21) 

 

 Examples of aspects of school life that reflects its overall culture are: 

 

• The extent to which teachers and learners are motivated  

• The way in which learners and parents are involved or not involved in the life of 

the school 

• The way in which people relate to one another 

• The general attitude towards teaching and learning 
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• The approach to discipline 

• Late (or punctual ) arrivals 

• Missing of classes 

• Whether staff development is fostered or supported 

 

‘When a school publicly honour and reward academic achievement and positive 

social behaviour, this encourages all learners to follow a similar pattern. 

Effective schools have clearly-defined academic standards, and academic success 

is recognised through regular public rewards and incentives for achievement’ 

(Joyce, Hersh and McKibbin: 1983).  

 

While this factor has not been clearly identified within the school, one can expect that 

as the school develops, the principal will recognise that rewards and incentives 

reinforce a positive school climate as well. 

 

5.3 Conclusion  

 

The purpose of the study was to find out if the principal created an atmosphere which 

allowed the capability of stakeholders to participate in decision-making processes within 

bureaucratic structures that allowed being a member of the school. As Lee and Dimmock 

(1999:479) observed in their study on secondary schools that, 

 

‘whilst the principal is key player and leader, there are a number of people who 

take leadership roles, including deputy-principals, department heads, team 

leaders and senior teachers.’ 

 

 The principal need to realise the involvement of various stakeholders in decision-making 

and action-planning processes. Motsaathebe (1999:138) emphasises that, 
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‘if the organisation wants to be people-oriented organisation it needs to work 

with as many people as it possibly can in order to get good and collectively 

decided objectives.’ 

 

Research states that the success of a school relies on the principal’s initiatives to set up 

structures and procedures to arrive at democratic decisions. Decision-making structures 

and procedures refer to specific structures, rules and methods developed in the school that 

provide the framework for making decisions around the various tasks of the school. 

Questions that help us to analyse decision-making processes in a school include: 

 

‘Who makes the decisions, and how?’ ‘Are they made by one person, through 

consultation, by consensus, by majority vote?’ ‘Are structures and procedures in 

place to facilitate decision-making processes where the voices of teachers, 

learners, parents and others can be heard, or does the principal, with or without 

heads of departments, make decisions on his or her own?’ ‘Is there some form of 

appropriate representation in the meetings where crucial decisions are being 

made?’ ‘Are the decision-making procedures transparent and clear to everyone 

so that a sense of ownership of the decisions is fostered?’(Davidoff and Lazarus, 

1997:25) 

 

These plus many other questions, help us to measure the extent to which democracy has 

been integrated into the school’s structures and procedures.There is a strong commitment 

to democratising schools in South Africa. Decision-making structures and procedures 

relate very closely to issues of control and management of the school and are therefore 

central when considering the development of a democratic organisation. This study 

suggests that instructional leadership by the principal is essential in supporting the 

commitment of educators. This support can be realised through a staff-development 

programme. Because educators themselves can be barriers to the devlopment of educator 

leadership, instructional leaders are needed to invite educators to share leadership 

functions.        
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5.4 Recommendations for implementation in the school 

 

5.4.1 A school-focussed staff development programme  

 

A principal should consistently and vigorously promote a staff-development programme 

in a school, whether through in-service training, visits to other schools, or peer support 

schemes. Such develoment should not only focus upon needs which are of direct benefit 

to the school, but should also be of direct benefit to the individual.  Instructional 

leadership requires that the principal be at the forefront of a school-focussed staff 

development programme. A staff development programme, 

 

‘is where teachers gain understanding, see demonstrations of the teaching 

strategy, and have the opportunity to practice in a non-threatening environment. 

In particular, this means providing the opportunity for immediate and sustained 

practice, collaboration and peer coaching, and studying development and 

implementation. Instructional leaders realise that one cannot ‘ad hoc’ staff 

development – time has to be found for it.’ (Hopkins 2000:4) 

 

The principal as the head of the school is the one who must articulate a coherent vision of 

instruction, develop a set of non-negotiable expectations and ensure a consistent 

implementation of the vision across classrooms.Hopkins and MacGilchrist (1998:413) 

say, 

 

‘Schools that add value to the learning, progress and attainment of their pupils 

are consistent in their teaching practices, educational values that they hold, the 

high levels of expectation that they have and their low tolerance of failure.’ 

 

 A school that expects the department of education to always provide with initiatives of 

sustaining its development will not be able to achieve good performance. This is 

supported by Meer (1999:4) who wrote extensively on the subject. The author says, 
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‘the strive for autonomy has led to ‘school-focussed’ staff development aimed at 

meeting the needs of the school, of groups and individuals within the school.’ 

 

 The point is well made by Fitch and Kopp (1990:3) who says: 

 

“The challenge is to provide ways and means to help professionals to grow on the 

job, as well as in gaining assistance in order to deal with the evolving curriculum. 

A staff development program, carefully designed to meet the pressing needs of the 

current era, represents the best approach to meeting the escalating challenges of 

modern society place upon our schools.”  

 

It’s easier for any school to survive if the ideological gap between it and the staff is 

bridged. Effective staff development offers a means to do this, by emphasising 

collaborative planning and the introduction of training activities which involve all 

educators. Meer (1999:7) emphasise this by saying, 

 

‘The essence of this approach is that schools should be pro-active in maintaining 

and improving educational standards.’ 

 

In this way the school will be able to sustain its development and will not be disturbed by 

outside interference. 

 

5.4.2 Designing a policy 

 

This research suggests that for a school to achieve its goals, it becomes necessary not to 

lose focus of the agreed principles but remain on course towards the realisation of 

intended goals. When the school has decided to implement a development programme 

then a policy should be drafted on how this will be carried out. Meer (1999:97) points out 

that, 
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‘a well thought out policy provides a framework for coping with change, and acts 

as a co-ordinating mechanism which brings together ideas relating to staff 

development into one coherent statement.’ 

 

 For a policy to be effective it must be consulted from time to time to ensure 

compliance.As indicated by the Minister of Education, Mrs. Naledi Pandor in 2007, one 

of the reasons there is a high failure-rate in South African schools is because of a lack of 

follow-through. In response to an interview question on high failure-rate which appeared 

in a Sunday newspaper (Sunday Times, 30 December 2007; p.19) ‘In hindsight, is there 

anything you or your department could have done differently?’ Her answer was: 

 

“Well, one of the things I’ve always felt the department needs to really look at is a 

much larger monitoring capacity. I think we tend to take our eye off the ball. We 

sometimes devise a strategy, but forget that we should pursue impact. Therefore, 

one of the capabilities I want to see the department build far more strongly is that 

of monitoring. We shoudn’t believe that a policy or strategy is everything. Follow-

through can sometimes be far more important than the strategy.’  

 

Principals need to prioritise time for instruction. Considering the highly interrupted 

nature of a working day which is clouded by other duties including parents, staff, 

learners, governing body members and community organisations, planning and time 

management strategies should be used for ensuring that important tasks are dealt with, 

including those that are most urgent and those that are important for the future of the 

school. Supovitz and Poglinco (2001:12) say,  

 

‘When you make your primary focus instruction, you have to spend a lot of time in 

the place where instruction is going on, and that’s in the classrooms.’  
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5.4.3 Learner and parental involvement 

 

The researcher insists that since parents and learners play an important role in the 

governance of the school they need to be provided with training programmes. According 

to Cardno and Collet (2003), among the factors impacting negatively on the principal’s 

role as instructional leader are the involvement of parents, students and other community 

organisations. 

‘A further difficulty was the fact that these individuals and groups compete with 

each other, not just because they vied for the principal’s time and attention, but 

because they came from differing perspectives and had different motivations’.            

 

 Such training programmes need to incorporate values which would also be perpetuated 

at the school as organisations. That is, they should be tailored in such a way that they 

address both the social and functional outcomes of schooling so as to illuminate the 

contextual set-up. This is necessary because rigid and authoritative organisations tend to 

stifle the professional and personal growth of the educators as well as the growth and 

development of learners. 

 

5.4.4 Group learning 

 

This discussion on group learning includes the area of staff development which, in a 

school context, usually refers to educator development. This incorporates education and 

training opportunities through various forms of in-service programmes. Without ongoing 

programmes and processes to encourage and support staff development, schools become 

out of touch with educational trends and latest developments. Educators need to realise 

that it is important to improve the standard of education in their schools and not expect 

the government to provide in-service training all the time. The point is clearly made by 

Kremer-Hayon, Vonk and Fessler (1993) who state: 
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“Moreover, teachers have to develop habits and routines in order to cope and 

survive in the classroom; but this result in their becoming wedded to forms of 

practice …that inhibits subsequent change. In spite of this routinization of many 

aspects, teaching is so complex that teachers still have to think a great deal about 

it, both proactively … and interactively. Research into teacher thinking is 

beginning to elucidate the nature of some of this thought, but it also confirms that 

the unpredictability of teaching is a disincentive to too much forward planning.”       

 

Group learning would lessen the alienation caused by an apparent external imposition of 

an unfamiliar system upon professionals who are comfortable, successful, and enjoying 

self esteem in current practice. Research has shown that: 

 

• Collectively tackling the problem and agreeing to solutions gives confidence to 

insecure individuals in the group, whose involvement in the development process 

takes place in an atmosphere of mutual support. 

• Collective responsibility for successful outcome places individuals in a position 

where obstructionism, justified by one or a combination of Gestalt Theory’s 

“learning blocks”, may be minimised if it is unhelpful in the attainment of the 

shared goal. 

• The value of each person’s contribution to the solution encourages identification 

with and interest in a successful outcome. 

• Finally, the reliance upon the group’s own experience as a springboard for change 

and progress promotes the view of changed behaviour as development – not as re-

birth in another form. 

 

The whole organisation could benefit from the achievement of the desired goal 

because of efforts of its staff, whose ownership of change, earned through 

participation in the change process, fosters positive attitudes. 

 

‘The tension between school development needs and individual needs is eased. 

Group learning enables staff to evolve so as to cope with a developing reality. It 
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must be remembered that group learning is an appropriate means for securing 

staff development when the important outcome is not simply a change in 

knowledge, but rather in attitude – a commitment to a changing practice. It 

allows a dynamic response to change, rooted as it is in reality, grounded in 

existing practice, and targeting personal growth’ (Meer, 1999:100-101). 

 

5.4.5 Induction 

 

Newly qualified educators who have joined the school and have no experience need 

to be put through a vigorous induction process which will see them settle into the 

culture of the school. The induction process should be viewed as a way of easing the 

tension between the school or department needs and those of individuals. Coupled 

with this a professional school-focussed in-service training into the acquisition of 

skills, knowledge, attitudes and values necessary for classroom management must 

accompany the process. To this the following proposals are made: 

 

• Induction cannot be viewed as discrete from other forms of staff development. 

Rather, it is a particular intensive first phase in a career-long process of 

development. 

• Induction must be explicitly and systematically integrated into staff development 

policy, with special provision for individual support. New staff should know what 

they can expect. 

• Mentor and peer support is effective, if such support is offered without threat, 

bypeople who are close to the reality of the new teacher’s experience. Well-

intentioned support from senior management will boost morale, but is less likely 

to be directly effective. 

• Provision must be made to involve mentors, senior management, advisors and the 

new teacher together, to an appropriate degree, in discussing progress and 

difficulties. For example, one meeting termly for the first three years. 

• School policy on induction should dictate that it is handled at the micro level – by 

departments and/or peers. However, it must conform to procedures laid down 
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centrally, preferably through a collaborative decision making process in the 

interest of consistency. 

• Although the structure of induction could be prescriptive, its content should 

respond to individual needs. 

 

To conclude, Meer (1999:103) says, 

 

‘induction is most likely to succeed in the flexible environment of task culture in 

which collaboration, mutual support and valuing individual differences are 

harnessed. An over-concentration on organisational needs (typical of role 

culture) in planning induction has a normative effect, through which the 

individual’s development is guided to fit in with the status quo, and this ultimately 

hinders the potential for new staff to contribute to effective change.’ 

 

5.4.6 Collaborative School Management 

 

Within the school management team a task group should be formulated to broaden the 

participation and involvement of other stakeholders within the school into the 

formulation and implementation of the school’s policies, vision and mission. School-

focussed staff development programmes will need to be driven by a focus group which 

will ensure that everyone owns the initiatives that accompany such programmes. By the 

same token Caldwell’s and Spink’s warning must be noted (1998:65-7) that:  

 

“…Collaborative School Management alone is no guarantee of effectiveness … 

Due attention must be given to the adoption of appropriate strategies, the 

development of appropriate skills, the selection of appropriate staff and the 

development of shared values.” 

 

In considering the ramifications of collaborative school management, issues such as the 

ownership and stakeholder identification with goals of the organisation, of individuals’ 

needs for professional growth, of the inevitably changing environment to which the 
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school must respond, are all important. It is an essentially practical approach which, by 

rigorously referring and relating to the organisation’s goals, does not allow practice to 

lose sight of ethos through preoccupation with technical management issues. Rather, the 

latter is integral to the process. 

 

5.4.7 Conclusion 

 

I found out that for schools to improve in their quest for academic performance, 

principals need to involve educators in a sustained dialogue and decision-making about 

educational matters. While maintaining their positions as leaders in their schools, they 

still need to recognise educators as equal partners in the process. The hierarchical 

orientation that prevailed in the past, where educators were subordinates, should give way 

to a democratic and participative organization of a school that need to restructure and 

move towards empowerment of educators as professionals. 

 

5.5 Recommendation for further research 

 

This research report was confined to a case study school. There is a need to examine the 

effects of instructional leadership in a broader perspective. It is clear from this narrow 

focus research that the South African education system would benefit from a longitudinal 

study, with a much wider scope, on the role of the principal as an instructional leader. I, 

therefore, recommend that a further study be undertaken to examine the effects of 

instructional leadership in a broader scope to include other stakeholders, such as parents 

and learners, who were not participant in this research. 

 

   

 

 

 

 



98 

 

REFERE<CES 

 

Andrews, R. & Soder, R. (1987) Principal instructional leadership and school 

achievement. Educational Leadership, 44, pp.9-11. 

 

Arnott, A. (1999): Managerial Effectiveness and School Performance: A case study of 

four schools with similar developmental contexts and levels of resources. Unpublished 

M.Ed. Research Report. University of the Witwatersrand, Johannesburg. 

 

Barth, R. (1986). On sheep and goats and school reform. Phi Delta Kappan, 68 (4), 293-

296. 

 

Blasé, J and Blasé, J. (1999). Effective Instructional leadership: Teachers’ perspectives 

on how principals promote teaching and learning in schools. Journal of Educational 

Administration, 38 (2), 130-141. 

 

Blasé, J., & Blasé, J. (1999). Principals’ instructional leadership and teacher 

development: Teacher perspectives. Educational Administration Quarterly, 35, 349-378. 

 

Blasé, J., & Kirby, P. (2000). Bringing out the best in teachers: What effective principals 

do.  Thousand Oaks, CA: Corwin Press. 

 

Burlingame, M. (1987). Images of leadership in effective schools literature. In W. 

Greenfield (Ed.), Instructional leadership: Concepts, issues, and controversies (3-16). 

Toronto: Allyn &Bacon. 

 

Burns, J.M. (1978). Leadership. New York: Harper & Row. 

 

Bush, T. (2008). From management to leadership. Semantic or Meaningful Change? 

Educational Management Administration& Leaderhip. Vol.36 (2) 271-288 

 



99 

Cardo, C. and Collet, D. (2003) Secondary School Principals as Curriculum Leaders: A 

New Zealand Study.NZARE/AARE 2003 CONFERENCE PAPER  

 

Chi-Kin, L. and Dimmock, C. (199). Curriculum Leadership in Secondary Schools: a 

Hong Kong case study. School Leadership & Management, 19(4), 455-481 

 

Cuban, L. (1984). Transforming the frog into a prince: Effective schools research, policy 

and practice at the district level. Harvard Educational Review, 54(2), 129-151. 

 

Day, C. et.al. (2000).The changing face of headship. Leading in times of change. 

 

Dlamini, G.S. (1998). The role of the head-teacher in creating and sustaining the culture 

that enhances school effectiveness: A case study on school effectiveness in Swaziland. 

Unpublished M.Ed. Research Report. University of the Witwatersrand, Johannesburg. 

 

Dwyer, D. (1986) Understanding the principal’s contribution to instruction, Peabody 

Journal Education, 63 (1), 3-18. 

 

Glickman, c. (1989). Has Sam and Samantha’s time come at last? Educational 

Leadership, 46 (8), 4-9. 

 

Hallinger, P. (2003). Leading Educational Change: reflections on the practice of 

instructional and transformational leadership. Cambridge Journal of Educatiob Vol.33 (3) 

329-347. 

 

Hallinger, P. & Heck, R. (1998). Exploring the Principal’s Contribution to School 

effectiveness: 1980 – 1995. School Effectiveness and School Improvement, 9 (2), 157-

191. 

 

Hallinger, P., & Murphy, J. (1985). Assessing the instructional management behaviour of 

principals. Elementary School Journal, 86, 217-247. 



100 

 

 

 

Halverson, R. et. al. (2005).The New Instructional Leadership: Creating Data-Driven 

Instructional Systems in Schools. School of Education, Department of Educational 

Leadership and Policy Analysis, University of Wisconsin-Madison. 

 

Hopkins, D. Instructional leadership and school improvement. National College for 

School Leadership. 

 

James, C. et. al. (2006). How Very Effective Primary Schools Work. Paul Chapman 

Publishing. London 

 

McMillan, J. H. and Schumacher, S. (2006). Research in Education. Evidence-Based 

Inquiry. Sixth Edition. International Edition. 

 

MacNeil, N. et. al. (2003). Beyond Instructional Leadership: Towards Pedagogic 

Leadership. Australian Association for Research in Education: Auckland. 

 

Mamba, N.M. (1999). Headteachers’ and teachers’ perceptions of the role of Collegial 

Teams in enhancing continuous instructional improvement: A case study of two High 

Schools in Swaziland. Unpublished M.Ed. Research Report. University of the 

Witwatersrand, Johannesburg. 

 

Marks, H.M., & Printy, S.M. (2003). Principal Leadership and School Performance: An 

Integration of Transformation and Instructional Leadership. Educational Adminstration 

Quarterly. Vol.39 (3) 370-397. 

 

Meer, N.S. (1999). School-focussed staff development: Opportunities and challenges. A 

case study. Unpublished M.Ed. Research Report. University of the Witwatersrand, 

Johannesburg. 

 



101 

Miller, K. (2004). Creating Conditions for Leadership Effectiveness: The District’s Role. 

Mid-Continental Research for Education and Learning. 

 

Moller, G., & Katzenmeyer, M. (1996). The promise of teacher leadership. In R. H. 

Ackerman, G.Moller, & M. Katzenmeyer (Eds.), Every teacher a leader: Realizing the 

potential of teacher leadership (pp. 1-18).  San Francisco: Jossey-Bass. 

 

Murphy, J. (1990). Principal instructional leadership. In R.S. Lotto & P.W. Thurston 

(Eds), Advances in educational administration: Changing perspectives on the school 

(Vol. 1, Pt. B, pp. 163-200). Greenwich, CT: JAI. 

 

Moloi, K.C. (2002). The school as a Learning Organisation.Reconceptualising school 

practices in South Africa. Van Schaik Publishers. 

 

Motsaathebe, P.M. (2000). The role of the Principal in ensuring quality and effective 

leadership in South African schools: A case study of a Senior Secondary School in 

Soweto, Johannesburg. Unpublished M.Ed. Research Report. University if the 

Witwatersrand, Johannesburg. 

 

Licata, K.; Teddlie, C. and Greenfield, W. (1990) Principal Vision, Teacher Autonomy, 

and Environmental Robustness. Journal of Educational Research, 84 (1), 93-99. 

 

Ogawa, R.T., & Bossert, S.T. (1995). Leadership as an organizational quality. 

Educational Administration Quarterly, 31, 224-243. 

 

Sheppard, B. (1996). Exploring the transformational nature of instructional leadership. 

Alberta Journal of Educational Research, 52, 325-344. 

 

Spillane, J. P. (2006) Distributed Leadership. Jossey – Bass. A Wiley Imprint. San 

Francisco. 

 



102 

 

Sweeny, J. (1982) Research Synthesis on Effective School Leadership. Educational 

Leadership, 346-552. 

 

Sunday Times, September 28 2008. Buddy Naidu and Prega Govender. Johannesburg. 

 

Supovitz, J. A. and Poglinco, S. M. (2001). Instructional Leadership in a Standards-based 

Reform. Consortium for Policy Research in Education. 

 

Taxley, P. and Weindlip, D. (2004) Understanding School Leadership.A Changing 

Discourse: From Management to Leadership.  

 

The South African Standard for Leadership.May 2005. Department of Education 

 

Wildy, H. and Dimmock, C. (1993). Instructional leadership in primary and secondary 

schools in Western Australia. Journal of Educational Administration. 31(2) 1-13. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



103 

APPE<DICES 

 

Appendix 1: Information Letter …………………………………………….. 104 

Appendix 2: Consent Form ………………………………………………….. 105 

Appendix 3: Interview Questions and Area of focus in the research ……….. 106 

Appendix 4: A transcribed interview with the Principal ……………………. 111 

Appendix 5: Questionnaire schedule for school principals and H.O.Ds ……..117 

Appendix 6: Questionnaire schedule for educators …………………………. 128 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



104 

 

APPE<DIX 1: I<FORMATIO< LETTER                                               

                                                 

 

                                            

P.O.Box 6028 

Etwatwa 

                                                              1519 

                                                              21 June 2007 

 

 

The Principal 

 X Secondary School 

P.O. Box 14 

Gauteng 

1500 

 

Dear Madam 

 

Request for your participation in a research study. 

 

As a part-time Masters student at the Wits School of Education of the University of the Witwatersrand, I 

am requesting your voluntary participation in a research study into the role of a principal as an instructional 

leader. The intention of the research is first to understand what factors influence a principal’s decision to 

institute instructional leadership, and second to understand the conditions under which this approach is 

implemented to influence an effective learning environment. Therefore, I would like to have your input and 

that of your deputies, your H.O.Ds and staff on their perceptions of instructional leadership. To help me in 

this research, your assistance would be greatly appreciated. 

 

The research will be conducted through interviews, which should require approximately 60 to 90 minutes 

of your time. A short questionnaire will be left with you to complete as soon as possible after the interview. 

The interview will be conducted in privacy and recorded for later transcription. A topic guide will be 

presented for your approval and consent. Confidentiality will be ensured through the use of fictitious 

names. You have the right to withdraw at any time from the interview process, and to withdraw your 

permission to use the information obtained. All information obtained will be treated in strictest confidence. 

 

Yours truly 

Cleopas Kau     
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APPE<DIX 2: CO<SE<T FORM 

 

 

CO<SE<T FORM: 

 

I agree to participate in the study conducted by Cleopas Kau a Part-time Masters student 

at Wits School of Education, University of the Witwatersrand. I have read the 

information letter and understand its contents. I am aware that the interviews will be 

recorded for later transcription for use in research analysis and a thesis. I am also aware 

that the information I provide will be treated in the strictest confidentiality and 

anonymity. 

 

 

SIGNATURE: ……………………………………………………….. 

 

DATE: ……………………………………. 
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APPE<DIX 3 

 

 I<TERVIEW QUESTIO<S A<D AREA OF FOCUS I< THE 

RESEARCH 

 

1. Defining the purpose of schooling 

 

1.1 Tell me what you know about instructional leadership. 

 

1.2 What do you consider to be the fundamental purpose of schooling? 

 

1.3 What influenced your perception towards this definition? 

 

1.4 How do you hope to align your S.M.T, teachers, parents and learners towards sharing 

the same view as yours? 

 

1.5 In the event some members of your staff do not agree with your point of view, how 

do you persuade them to have the same view as yours? 

 

2. Setting the school-wide goals 

 

2.1 What would you like to see happen in this school or what do you believe are the 

strong points of the goals you have set for the school? 

 

2.2 How do you hope to achieve these goals? 

 

2.3 What process do you have in place to implement these goals? 

 

2.4 What role do parents, learners and teachers play in enforcing the vision and mission 

statement of the school? 
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2.5 Do you have programs which encourage teachers and learners to support a 

commitment towards this goal? 

 

2.6 Do you feel anxious, happy, afraid, intimidated, and confident about the goals you 

have set for the school? 

 

3. Providing the resources needed for learning to occur 

 

3.1 How do you support and encourage teachers to do their work? 

 

3.2 What is the best practice you employ of coming to know what each teacher’s needs 

are? 

 

3.3 What incentives do you provide to teachers who perform their duties optimally? 

 

3.4 What about teachers who show no commitment to their work? What do say to them? 

 

3.5 What do you say to a teacher who is in need of an important instrument the school 

cannot provide at that time and the teacher is urgently in need of that instrument? 

 

3.6 How do you encourage your teachers to comprehend changes that are introduced in 

the curriculum so as to be efficient in implementing them in the classroom? 

 

3.7 What do you do which serves as an example to teachers on how to conduct 

instruction in classrooms? How are you a good model to your staff-members? 

 

3.8 What do you do to lift their spirits in their efforts and their commitment to their 

work? 
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4. Coordinating staff development programmes 

 

4.1 Do you hold seminars or planning- sessions with your staff to plan activities for the 

year ahead? 

 

4.2 What did you expect teachers to have difficulties with in the seminar? 

  

4.3 How did participation in the seminar affect the teachers? 

 

4.4 What did you learn about the teaching strategies you presented to the staff? 

 

4.5 What did you like to see the planning committee do at the end of the session? 

 

4.6 What were the most difficult aspects of the program to implement? 

 

4.7 How do you expect the teachers to be effective in their instruction after having 

participated in the seminar? 

 

4.8 How did the planning committee handle unanticipated opportunities? 

 

4.9 What role do H.O.Ds and senior teachers play in implementing the program? 

 

5. Supervising and evaluating teachers 

 

5.1 How is consistency in implementing an instructional program both across and within 

classrooms employed in the school? 

 

5.2 How do you ensure the instructional schedule is protected from a variety of 

interruptions? 
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5.3 How do you ensure conformity from both teachers and learners? 

 

5.4 How frequently do you observe instruction in the classrooms? 

 

5.5 What do you do as you supervise and evaluate teachers and learners’ work? 

 

5.6 How do teacher feel and react towards your observing their instructional conduct in 

their classes? 

 

5.7 What is your personal impression about the introduction of the National Curriculum 

Statement? 

 

5.8 How much input do you provide teachers with who are not certain with how to 

implement the N.C.S.? 

 

5.9 What did you acquire from the in-service training provided to principals by the 

department of education on N.C.S.? 

 

6. Creating collegial relationships with and among teachers 

 

6.1 How has collaboration and communication within various departments improved 

students performance? 

 

6.2 How do you perceive your school to be a learning organization? 

 

6.3 What are the things you do to encourage shared learning in the school? 

 

6.4 How do you afford a teacher who has just acquired a qualification or knowledge an 

opportunity to share it with the rest of the staff? 
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6.5 How do you create an inviting climate for your staff to have an input towards 

improving a learning atmosphere? 

 

6.6 What mechanism do you have in place which builds and develop leadership among 

faculty members? 

 

6.7 How do you share some of your responsibilities with members of your staff? 

 

6.8 How and by whom are the school-based needs determined? 

 

6.9 How do you motivate your staff and learners to produce the best of their abilities? 

 

6.10 How are teachers and learners held accountable for their performance? 

 

6.11 How do you priorities time for instructional leadership and other responsibilities that 

demand your attention? 

 

 

 

 

 

 

 

 

 

 

 

 

 



111 

Appendix 4 

A transcribed interview with the principal. 

Question 1 

Tell me what you know about instructional leadership. 

 

Answer 

Instructional leadership is exercised by educators, the S.M.T. and the principal. 

Educators exercise it through curriculum delivery when they deliver it in class, just as 

S.M.T have to check if educators are doing it correctly according to policy through 

instructions and make sure that policy is adhered to up to the latter. 

 

Question 2 

What do you consider to be the fundamental purpose of schooling? 

 

Answer 

The fundamental purpose of schooling is teaching and learning. Teaching the learners so 

that they are having certain things that they can apply as adults and also learning from 

colleagues certain issues or things they do most like sharing information from colleagues 

of different schools so that we can develop and impart knowledge. 

 

Question 3 

What would you like to see happen in this school or what do you believe are the 

strong points of the goals you have set for the school? 

 

Answer 

I would like to see the entire staff work as a team, having the same mission and vision 

with the interest of learners at heart. The strong point here is to develop each other if one 

having a speciality, one should share knowledge with the other and also working along 

the policy we have at school. 
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Question 4 

What role do parents, learners and teachers play in enforcing the vision and mission 

statement of the school? 

 

Answer 

Firstly, the vision and mission statement of the school, everybody should be part and 

parcel of it. The R.C.L is the elected body of the learners in the school. The parent body 

is elected by the parents of the school. If we have the mission and vision statement of the 

school, the learners should take that to the student body and decide what they want to see 

happen in the school. All representatives sit within the S.G.B to discuss their goals. 

Implementation will be easy because everybody will have participated. 

 

Question 9 

Do you have seminars or planning-sessions with your staff to plan activities for the 

year ahead? 

 

Answer 

Yes we do, but it is once or twice with the S.M.T and plan what we do for the year ahead, 

after planning we invite the cluster to plan with the S.M.T and know exactly what we are 

supposed to do and get ideas from them so that our plan becomes full and planning 

becomes implemented by everybody. 

 

Question 10 

What did you expect teachers to have difficulties with in the seminars? 

 

Answer 

With me, because I’m having some new educators, mostly whatever we have to plan I 

have to workshop them on what is supposed to happen because they don’t know most of 

the things since they are new. It is a big problem because most of the information comes 

from me or from any other person we have invited to help us with our plan. Participation 

is not to the latter because they are still new. 
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Question 11 

How is consistency in implementing an instructional program both across and 

within classroom employed in the school? 

 

Answer 

Consistency in implementing an instructional program is maintained through following 

policy. Policy will direct us and tell us that we are consistent in what we do, without 

policy it means that everybody will do as he/she does and there will be no consistency. So 

exactly what is directing us is policy. 

 

Question 12 

How do you ensure that the instructional schedule is protected from a variety of 

interruptions? 

 

Answer 

If something disrupts us we arrange afternoon classes and encourage teachers to 

organise week-end classes. If I can make an example, there was a teachers’ strike which 

affected the instructional schedule. To protect that, we had to have classes during the 

September holidays to cover up that lost time. 

 

Question 13 

How has collaboration and communication within various departments improved 

students’ performance? 

 

Answer 

Usually on a monthly or sometimes weekly basis we have S.M.T meetings where reports 

are given by different S.M.T members of the difficulties they encounter or of any new 

developments they think will improve teaching and learning in our school. So through 

communication we found that that improves the students performance because the S.M.T 

start in their departments, from their departments after communicating with educators 

they report back to the S.M.T so that the S.M.T can apply the same thing, maybe that is 
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new and very good for the school, we adopt and apply it and that improves students’ 

performance. 

 

Question 14 

How do you perceive your school to be a learning organization? 

 

Answer 

Firstly, I encourage my educators to try and communicate with educators who are 

teaching the same learning area from different schools to get more information 

concerning their learning area. Secondly, I encourage them to also study further in their 

learning area so that they know more about their learning area and attend serminars, 

workshops and meetings where 4.C.S. is discussed. 

 

Question 15 

What is your personal impression about the introduction of the <ational 

Curriculum Statement? 

 

Answer 

The 4.C.S is good but when looking at how it was introduced, so many things were 

introduced in a short space of time. Training was too short. Educators were trained in a 

week and you were expected to understand and apply it. Maybe if they had started in 

Grade 1 and made sure that educators understand it clearly what is expected, if need be 

they should have trained educators for a year or maybe on week-ends if not everyday for 

a year so that they understand clearly what is expected, because now there is confusion 

concerning 4.C.S. Some teachers understand it while others are confused because by 

then some were still trying to absorb or understand O.B.E, the new curriculum was 

introduced and it became frustrating to the educators who now have to keep changing 

things and it has a lot of paper work.  
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Question 16 

How much input do you provide teachers with who are not certain with how to 

implement the <.C.S? 

 

Answer 

Firstly, I speak with the H.O.D and find out if there are problems and if there is a 

problem, then I invite an educator from one of the neighbouring  schools to assist with 

the 4.C.S. If still there is no solution then we consult the district office. Usually when you 

invite the district official you will find that educators become satisfied. 

 

Question 17 

What did you acquire from the in-service training provided to principals by the 

department of education on <.C.S? 

 

Answer 

There was no workshop for principals on 4.C.S. The only 4.C.S workshop was conducted 

for educators in various learning areas for a week. If as a principal you did attend such 

workshops then it means you would not get another chance to attend the workshop on 

4.C.S. 

 

Question 18 

What mechanism do you have in place which builds and develop leadership among 

staff-members? 

 

Answer 

There is information-sharing when we are having our weekly meetings as S.M.T. We 

usually talk about these things and talk about the downfalls of some of our colleagues 

and then we assist each other on how to think and develop and we sometimes arrange a 

workshop where we talk about certain issues that are of need on those workshops we try 

and develop one another. 
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Question 19 

How do you prioritise time for instructional leadership and other responsibilities 

that demand your attention? 

 

Answer 

As a principal I have some periods to attend to. 4ow, usually what I do, I inform the 

administrator that during my class periods I should not be disturbed. I have to go to class 

and teach learners and if there are any other people to see me they should wait until I 

come from class. Except in cases where we have district officials that need some urgent 

matters , it is only then that I can maybe attend to them maybe sacrifice my class, but in 

most cases I do honour my classes unless if there is an urgent matter, I usually give 

learners some work to do or talk to an educator I share the same learning area with to 

assist me and attend to that class so that learners are attended to.    
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APPE<DIX 5: PRELIMI<ARY QUESTIO<S 

 

QUESTIO<<AIRE SCHEDULE FOR SCHOOL PRI<CIPALS A<D 

HEADS OF DEPARTME<TS 

 

Dear Participant 

 

Please answer these questions as best as you can. I wish to reassure you that your identity 

and confidentiality will by no means be revealed to anyone. It is essential that we find 

ways to improve teaching and learning in our schools for the benefit of us all. I am 

especially interested in how you perceive to be the best practice to improve instructional 

leadership in our schools. 

 

If you need to contact me regarding the interview or this questionnaire, please feel free to 

contact me at 082 5731 302. My supervisor is Mrs. Caroline Faulkner who can be 

contacted during office hours at (011) 717- 3089 or on her cell-phone number 082 5741 

788, her e-mail address is Carol. Faulkner@ wits.ac.za. Included is extra paper if you 

need it to complete the questions. 

 

Mark the answer applicable to you: 

 

1. Your gender 

 

                       Male………….        

                       Female……….  

 

2. Current Position at School  

 

                      Principal………..                    

                      Deputy Principal... 

1 

2 

1 

2 

3 
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                      H.O.D.  ………...  

                                                                  

3. Experience in School Leadership or (any) Managerial Position 

 

                     0 – 5 years………..  

                     5- 10 years ……….  

                     10- 15 years …........ 

                     15 years and above.  

 

4. Number of Years in the Teaching Profession 

 

                     5 – 10 years ………  

                    10 – 15 years ……...  

                    15 – 20 years ……...  

                    20 years and above...  

 

 

5. Highest Academic Qualification Held: ……………………………………………….. 

 

A: Defining and setting the school goals 

 

1. What is your view or understanding of the following concepts? 

    (a) ‘Leadership’ 

………………………………………………………………………………. 

……………………………………………………………………………………………. 

    (b) ‘Management’ 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

2. In your opinion, who should be involved in school management or leadership? Please 

explain briefly: 

1 

2 

3 

4 

1 

2 

3 

4 
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………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

3. As a school leader of teaching and learning, how do you empower your staff to work 

towards achieving the goals of your school? 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

4. Who makes decisions in your school? Please explain in brief why that/those 

individual/s in particular. 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

5. In which area/s of school management do you get involved in more often? Why in that 

area in particular? Please specify the area 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

6. What role do you play in that area? Please tick the letter of the most appropriate 

category. 

(a) I am a facilitator in that specific area; 

(b) I am a leader of that faculty 

(c) I have fair expertise and skills in that area 

 

7. Why do you think other teachers are not involved in that area of school leadership? 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

8. Do you often involve learners in key decision-making process in your school? Why/ 

why not? 
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………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

9. What role do learners (or their representative council) play in decision-making? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

10. What role do parents play in decision-making at your school? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

11. Do you think the involvement of all stakeholders in the school leads to an effective 

decision-making process at your school? If yes/no in what way? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

12. Do you involve more parents and/or learners in the formulation of your school’s 

policy or mission statement? Why those people in majority than others? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 
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13. Briefly explain your school’s vision and mission statement, with its long and short 

term goals. 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

14. How do you develop and sustain the process you elaborated in 12 above? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

15. What are the advantages or disadvantages of collaborative decision-making in your 

school? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

……………………………………………………………………………………………… 

 

B: Creating collegial relationships with and among teachers 

 

1. What is your perception of teamwork? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 
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2. What is your understanding of the concept of effective leadership? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

3. (a) Do you perceive yourself as an effective ‘leader’ or ‘manager’ in your school? 

………………………………………………………………………………………………

…………………………………………………………………………………………… 

 

   (b) Why do you perceive your role as in 3 (a) above? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

4. Do all staff-members in your school participate in team-building initiatives or in any 

other program of your school development? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

5. What is the ‘level’ of teamwork participation that exists in your school? Please tick one 

category. 

 

(a) The spirit is relatively high 

 

(b) The morale is very low 
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6. Would you like to explain the cause of 5 above? 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

7. Could you please highlight some memorable action/s that shows teamwork at your 

school? 

………………………………………………………………………………………………

………………………………………………………………………………………………

…………………………………………………………………………………………….. 

 

8. In your opinion, do you think team building and teamwork are some of the prime 

indicators of school effectiveness? 

………………………………………………………………………………………………

…………………………………………………………………………………………….. 

 

C: Supervising and evaluating teachers 

 

1. (a) Do you have learners and staff appraisals policies in your school? 

……………………………………………………………………………………………… 

  (b) Would you briefly explain how such policies work in your school? 

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

2. Who decide/s on such policies?  

(a) The Principal and Deputies only 

(b) Some members of Staff and the Learners’ Representative Council 

(c) The School Governing Body 

Please tick one or provide your own answer 

……………………………………………………………………………………………… 
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3. In your own opinion is such a policy working effectively for your school or not? 

Explain in brief 

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

4. Would you kindly highlight some of the prime successes of the school policy on 

teacher/learner selection? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

D: Coordinating staff development program 

 

1. What is your perception of teacher professionalism? 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

2. To what extend do you see your fellow teachers as professionals? 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

3. In your opinion, does a clear demonstration of professional attitude indicate 

effectiveness? 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

4. Please explain your perception of ‘school effectiveness’ 

………………………………………………………………………………………………

………………………………………………………………………………………………
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………………………………………………………………………………………………

…………………………………………………………………………………………….. 

 

5. How do you relate to other members of staff besides being colleagues? 

………………………………………………………………………………………………

………………………………………………………………………………………………

…………………………………………………………………………………………….. 

 

6. Do you have any staff development programmes or in-service training workshops 

conducted in your school? 

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

7. (a) How often do you organize such workshops? 

………………………………………………………………………………………………   

 

(b) Who facilitates at these workshops? 

………………………………………………………………………………………………

…………………………………………………………………………………………….. 

 

8. Are all members of the professional staff encouraged to take part in such workshops? 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

9. What do you think is the importance or the advantages of such workshops for your 

school in particular? 

………………………………………………………………………………………………

……………………………………………………………………………………………… 
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10. Does your school often have curriculum specialists coming to train and empower you 

to deal with the demands of the newly introduced curriculum framework, N.C.S? 

(a) How often do they come? 

……………………………………………………………………………………………… 

(b) Who initiates their visits? 

1. The Principal 

2. The Deputies 

3. H.O.Ds 

4. District Officials 

(Please circle) 

 

E: Parents/Students and Community involvement in your school 

 

1. Do you involve stakeholders such as parents and civic organizations in school 

activities where they show keen interest to participate, for example, in fundraising 

activities? 

…………………………………………………………………………………….. 

If so, what role do they play? 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

2. Does the school-based management team decide the involvement of parents, learners 

and community organizations according to what they (S.M.T) view to be of best interest 

for them? Please explain 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………. 
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3. What effect does the involvement of parents and learners in school activities have for 

the school? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

4. How do you sustain the school’s relations with the community? 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

Thank you very much for your assistance and the time you spent filling in the 

questionnaire. 
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APPE<DIX 6 

 

QUESTIO<<AIRE SCHEDULE FOR EDUCATORS 

 

Dear Participant 

 

Please answer these questions to the best of your ability. Included is extra paper if you 

need it to complete the questions. If you need to contact me regarding the questionnaire, 

please do so at 082 5731 302. My supervisor is Mrs. Caroline Faulkner who can be 

contacted during office hours at (011) 717-3089 or on her cell-phone number 082 5741 

788, her e-mail address is Carol. Faulkner@wits.ac.za. Thank you for both your time and 

the sharing of your personal experience. 

 

Mark the answer applicable to you: 

 

1. Your gender 

 

                              Male …………….. 1 

                              Female…………...  2 

 

2. Number of Years in the Teaching Profession 

 

                             0 – 5 years………… 1 

                             5- 10 years………...  2 

                             10- 15 years………. 3 

                             15 years and above… 4 

 

3. Highest Academic Qualification Held: ………………………………………………. 
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1. In your opinion does your school perform better under the current leadership and 

governance structure? 

………………………………………………………………………………………………

………………………………………………………………………………………………

…………………………………………………………………………………………….. 

 

2. Does the Principal make proper consultations before he/she takes key decisions that 

impact on the school? 

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

3. Who often decides on your school policies on admissions, staff selection, code of 

conduct, school vision and mission statement, etc.? 

………………………………………………………………………………………………

…………………………………………………………………………………………….. 

 

4. Are teachers and learners well represented in such forums? 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

5. In your opinion, do you think all decisions emanating from such forums are of great 

benefit to the school? Please explain in brief. 

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

6. How often does the school invite members of the community to discuss matters 

pertaining to school progress, school discipline and progress, etc.? 

………………………………………………………………………………………………

………………………………………………………………………………………………
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………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

7. How often do you get invited to take part in school development programmes (of any 

kind)? 

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

8. Do such workshops/ in-service training programmes strengthen your professional 

capacity and make an impact on your classroom instruction? 

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

 

9. How often do you meet as staff to discuss how you could improve school performance 

and maintain standards? 

………………………………………………………………………………………………

…………………………………………………………………………………………….. 

 

10. In your opinion, what are the strengths of your current school leadership? Please 

explain briefly. 

………………………………………………………………………………………………

………………………………………………………………………………………………

…………………………………………………………………………………………….. 

 

11. Does your school leadership encourage teamwork or individual approach? Please 

explain how. 

………………………………………………………………………………………………

………………………………………………………………………………………………

…………………………………………………………………………………………….. 
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12. Describe, in brief, the channels of information flow and communication in your 

school. 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

…………………………………………………………………………………………….. 

 

13. Does the Principal often come to ‘evaluate’ your work as teachers? 

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 

14. What support or encouragement does he/she offer in an attempt to enhance your 

school effectiveness? 

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

………………………………………………………………………………………………

……………………………………………………………………………………………… 
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PLEASE TICK THE MOST APPROPRIATE O<E BY CIRCLI<G 

THE LETTER OF THE RELEVA<T A<SWER THAT YOU 

CHOOSE 

 

S.A= Strongly Agree 

A= Agree 

N= Neutral 

D= Disagree 

S.D= Strongly Disagree 

 

1. Parents play an important role in the running of our school: 

                   S.A                 A                   <                   D                   S.D 

 

2. Our Principal is very open and always listens to our inputs and ideas: 

                   S.A                 A                   <                   D                   S.D 

 

3. We are a family that treats learners as equal in our school: 

                   S.A                 A                   N                   D                   S.D 

 

4. All learners respect us for the way we treat them in and outside school: 

                   S.A                 A                   N                   D                   S.D 

 

5. Our staff meetings are always fruitful to me. We discuss relevant issues: 

                   S.A                 A                   N                   D                   S.D 

 

 

6. We are all free to teach in our own particular way and style in our school: 

                   S.A                 A                   N                   D                   S.D 

 



133 

7. After reaching a decision, the Principal monitors its implementation process: 

                   S.A                 A                   N                   D                   S.D 

 

8. There are regular meetings with parents to discuss how we can improve our 

performance and maintain standards and enhance effectiveness in our school: 

                   S.A                 A                   N                   D                   S.D  

 

9. Student discipline is not a major problem in our school, because we always emphasize 

self-discipline among the students, and they adhere to the code of conduct:   

                   S.A                 A                   N                   D                   S.D 

 

10. Our school puts emphasis on outcomes-based-education and we all work hard to 

ensure that students acquire necessary skills: 

                   S.A                 A                   N                   D                   S.D 

 

Thank you for your assistance and the time you spent filling in the 

questionnaire. 

 

 

 

 

 

 

 

 

 

 

 

 


