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While i t  i s  important  th a t  cases  be s e lec ted  fo r  s tudents  

•o t h a t  t h e /  can have a v a r i e ty  o f  exper ience ,  with d i f f e r e n t  

types  of  c l i e n t s ,  and t h a t  some times in o rde r  to f u r th e r  a 

p a r t i c u l a r  s t u d e n t ' s  l e a rn in g ,  she should oe a l lo c a t e d  cases 

which might p resen t  her  with c e r t a i n  d i f f i c u l t i e s ,  never the less  

al lowing the s tudent  some choice in  the s e le c t io n  of  cases can 

a l so  a id  p ro fe s s io n a l  development. I f  two equa l ly  s u i t a b le  cases 

a re  a v a i l a b l e  to  the s tuden t ,  al lowing her  some se l f -d e te rm in a t io n  

can dec rease  on <iety and harness mot iva t ion .  I t  i s  t ru e  th a t  

in  p r a c t i c e  s o c i a l  workers do not  hove t h i s  choice,  but fo r  the 

purposes of  f i e l d  i n s t r u c t i o n  where the focus i s  on the development 

o f  the s tu den t ,  giving the s tuden t  a c e r t a in  degree of choice 

with in  V m i t s  can fc-? b e n e f i c i a l  to  teaching  and le a rn in g .  In the 

p resen t  s tudy,  the m a jo r i ty  of s tuden ts  over the two year  period 

v iz .  A3,64^ did p a r t i c i p a t e  in the  dec ision  to  inc lude  s p e c i f i c  

cases  or groups in t h e i r  work load.

7 . 2 . 3  Numbr r o f  C o s e s  - i l l o c a - o d  to  S t r d e n t s

I t  an e s s e n t i a l  p r i n c i p l e  of  f i e l d  i n s t r u c t i o n  th a t

the  s t u d e n t ' s  ro le  in the agency i s  p r im ar i ly  tha t  of  a l e a rn e r ,

"whose primary task i s  not  the management of  h is  cases ,  but a

conceptual  approach to the processes of t rea tment  in which he w i l l
48engage with h i s  c l i e n t s . " The main medium for t h i s  le a rn ing  

i s  the  assignment to the s tudent  of  a small number of  cases .  This 

enab les  the s tuden t  to analyse the d e t a i l s  of  each case and h i s  

own p r a c t i c e  in “ slow m o t io n .1'

Brown and Gloyne's  study revea led  some d i f f e r e n c e s  of opinion 

regarding the degree of  concen t ra t ion  on a few cases bearing in 

mind the need to adopt to  l a t e r  p res su res  of  employment and i t  was 

g en e ra l ly  recognised t h a t  the pace should be quickened towards the 

end of c placement.  However, many superv isors  con tinu-d  to 

emphasize t! •' b e n e f i t s  of  in t e n s iv e  r a the r  than ex tensive experience
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f o r  l e a rn ing  purposes. In the  United S ta t e s ,  Selyan w r i t ing  in 

1968 s t a t e d  as fol lows:

The assignment of a l im ited  number of cases  reduces 
the  p o s s i b i l i t y  of escape in to  a c t i v i t y  fo r  a c t i v i t y ' s  
sake,  or  of  exc lus ive  a t t e n t i o n  to  ope ra t iona l  s k i l l s ,  
and br ings  to focus the  need fo r  o progress ive ly  
deepening unders tanding of the na tu re  of  psycho-social  
dysfunctioning and the development of inc reas ing ly  
s e l e c t iv e  modes of  in t e rv e n t io n  50

What i s  the id e a l  number of  cases  a s tudent  should carry?

There i s  no easy answer to  t h i s  ques t ion  as many fa c to r s  are 

op e ra t iv e ,  for  example the s t u d e n t ' s  s tage of  le a rn ing ,  the amount 

o f  work necessary t o r  each case and the demands made on the 

s tuden t  by any p a r t i c u l a r  case .  A survey of  the l i t e r a t u r e  seems 

to  in d i c a t e  t h a t  t r a d i t i o n a l l y  s tuden ts  have c a r r i e d  loads  of 

approximately 5-8 a t  one t ime,  perhaps reaching a t o t a l  of  12 over 

the  f u l l  period of  the placement.

Carol  Meyer, P ro fesso r  of Soc ia l  Work a t  Columbia, i s  very 

c r i t i c a l  of the t r a d i t i o n a l  model of  f i e l d  p r a c t i c e  and descr ibes  

with admiration a p ro jec t  a t  her  School whereby the s o c i a l  s e rv ice  

departn nt  of a l a rg e  c i t y  h o s p i t a l  in a ghe t to  area of  New York 

was administe red  by School s t a f f  as  a teaching cent re  for  s tu den ts .

Yet she too c i t e s  7-9 on-going cases  as a s u i t a b l e  load for a 

s tuden t .  However, the d i f f e re n c e  in her concept  of f i e l d  

i n s t r u c t i o n ,  i s  t h a t  s tuden ts  should car ry  o th e r  r e s p o n s i b i l i t i e s  

in add i t ion ,  such as perhaps assignments in group work and 

community ac t ion .  Meyer cons iders  th a t  such o programme equip,  

s tuden t s  more adequately for  the demands of fu tu re  p r a c t i c e  in 

s o c i a l  work51 and the p resen t  w r i t e r  as one TWC at Wits, supports

t h i :  po in t  of view.

In the p resen t  s tudy,  the ques t ions"  ir. the annual ques t ionna i res  

designed to e l i c i t  i n f o r mation on t h i s ma t t e r  the re fo re  made_________

* S tuden ts '  Annual Quest ionna ire Question 1 
Superv isors '  Annual Ques t ionna ire Question 1.

\
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prov is ion  f o r  respondents to inc lude coses and groups in the

computation of  the s i z e  of  the s t u d e n t ' s  workload. Responses

a re  ta b u la te d  in the  fol lowing t a b l e .  I t  w i l l  be noted t h a t

the  i n t e r v a l s  in each category are not equal*.  I t  was considered

important  to  have twelve as the upper l i m i t  of  the f i r s t  c l a s s

as  t h i s  i s  the h ighes t  f igu re  quoted in  the l i t e r a t u r e  fo r  a

d e s i r a b l e  case load over the t o t a l  pe r iod of a s tu d e n t ' s  placement.

The next i n t e r v a l  ended a t  20 in o rder  to  encompass another

e s t im a te  quoted in the l i t e r a t u r e ,  namely th a t  by Rosemary Reynolds.

According to  her , s tuden ts  in  the second year of  the Master?1

curr iculum in  the United S ta t e s  could handle f i f t e e n  to eighteen 
53cases  a t  a time,  though t h i s  caseload  i s  handled in th ree  days 

per  week in  the agency whereas s tuden ts  in the p resen t  s tudy worked 

only two days per week. Never the less  t h i s  f igu re  i s  found in the 

l i t e r a t u r e ,  and -/as used as the  b a s i s  of  the second lowest c l a s s  

in the c a t e g o r iz a t io n  formulated fo r  t a b u la t io n  purpo- .

♦Authori ty for  t h i s  procedure comes from Goldste in  who s t a t e s  th a t  
" the  d i f f e r e n c e  between c l a s s e s  (on an i n t e r v a l  sca le )  need not
be e q u a l . " 52



TABLE 17: NUMBER OF CASES/GROUPS IN STUDENT'S WORKLOAD AS
REPORTED BY STUDENTS AND SUPERVISORS___________

Number of 
Cases/Groups 
in S tu d e n t ' s

Number of  Responses

1968 1969 Total  1968 and 1969

Workload

Students
Super­
v i so rs

Students
Super­ Students Supervisors

v i s o r s No. % No, %

1 - 1 2 4 5 4 4 8 36,36 9 40,91

13 -  20 2 1 3 5 5 22,73 6 27,27

21 -  30 3 2 2 1 5 22,73 3 13,64

31 -  40 2 2 1 1 3 13,64 3 13,64

No Infor ­
mation 0 1 1 0 1 4,54 1 4,54

I TOTAL 11 11 11 11 22 100,00 22 100,00

S tuden ts 'and  Superv isors '  Annual Quest ionnai res

The responses  of  both superv isors  and s tuden ts  in d i c a te  th a t  

only 407$ (approximate ly)  of s tuden ts  had workloads oF 12 cases or 

under, which i s  the s i z e  of  caseload many w r i t e r s  c i t e  as the  most

d e s i r a b l e .

I f  one combines the f igu res  f a l l i n g  with in  the f i r s t  two 

c a t e g o r i e s ,  namely 1 -  12 cases and 13 -  20 cases,  and computes 

the mean of s tudent  and superv isor responses,  i t  appears t h a t  jus t  

over 60* of s tuden ts  ( in  round f igu res )  had c a s e  loads f a l l i n g  within 

the l i m i t  quoted by Reynolds as d e s i r ab le  fo r  second year M as te r ' s  

degree s tuden ts  nearing the end of  t h e i r  s tu d ie s  in  the United 

S t a t e s  of America. Consequently almost 40* of s tudents  had 

case loads  in excess of  even the  highest  f igure  c i t e d  as accep table 

in the l i t e r a t u r e  on the sub jec t .



7 . 2 . 4  Attendance a t  Administ rat ive Meetings and
V i s i t s  of  Observation as P a r t  of  Field In s t ru c t io n

A recen t  t r end  in  s o c ia l  work prr-'-' ice p a r t i c u l a r l y  in 

the United S ta t e s  has been a c lo se r  a l l i a n c e  be•ween the methods 

of  s o c i a l  work adm in is t ra t ion  and community o r g a n i z a t i o n . ^  This 

has been r e f l e c t e d  in  the Wits, curriculum where the two methods 

have been taught in a combined course s ince  1968 and where innovat ive  

p ro j e c t s  in f i e l d  i n s t r u c t i o n  s p e c i f i c a l l y  in  these methods are 

being int roduced in the 1970's .

However, with in  the t r a d i t i o n a l  p a t t e rn  of  f i e l d  i n s t r u c t i o n ,  

how can the adm in is t ra t ion  and community o rganiza t ion  conten t  be 

maximised, as well  as the r e l a t e d  conten t  area  of s o c ia l  po licy?

As ea r ly  as 1955, Finestone wrote as fol lows:

The casework agency i s  an educa tiona l  resource fo r  
the  teaching not only of casework s k i l l  and knowledge 
but also of many o th e r  aspec ts  of  soc ia l  work.
Administrat ion,  community resources  and need, the 
p lace  of the agency in community o rgan iza t ion ,  . . .  
a re  some of these  generi c  aspects  ^

In 1962, a CSWE Workshop on F ie 1d In s t ru c t i o n  l a i d  down as

one q u a l i f i c a t i o n  fo r  a superv iso r  t h a t  he should have

Capacity to teach the s tuden t  to  work c o l l a b o r a t i v j l y  
with in  a l l  r e le van t  aspec ts  of an agency programme.
This inc ludes  . . .  helping the student  to understand 
the r e l a t i o n s h i p  of the agency s e rv ice s  to the 
community and to  o th e r  s e rv ice s ,  and to i d e n t i f y  
broad soc ia l  i s s u e s  a f f e c t in g  agency se rv ice ;  helping 
the s tudent  to understand the s t r u c t u r e  and sponsorship 
of  the agency and to r e l a t e  p o s i t i v e l y  to lay 
l e ade r sh ip  and community understanding 56

The following ere two ways in which s tudents  car. be exposed 

to  these  aspec ts  of  s c . i o.l work p r a c t i c e  even when placed for f i e ld  

i n s t r u c t i o n  in an agency concen tra t ing  on casework se rv ices :



( a )  Attending ad m in is t r a t iv e  meetings within the agency

(b) making v i s i t s  o f  observat ion  to  o the r  s o c ia l  welfare 

agencies and i n s t i t u t i o n s  in  the community.

( a )  Attendance a t  Adminis trat ive Meetings

The Wits , philosophy about s o c ia l  work p r a c t i c e  i s  th a t

the  a d m in is t r a t iv e  process i s  inhe ren t  in  s o c ia l  work se rv ice  of  a l l

kinds and i t  i s  considered d e s i r a b l e  t h e re fo re  t h a t  s tudents  have

experience of  t h i s  with in  the  agency. I n i t i a l l y  s tudents  may perhaps

be requ i red  to  w r i te  a paper on the agency s t r u c t u r e ,  sponsorship and

function ing  but  in add i t ion  " the  superv isor  can and s ’lovld provide
57

him with o p p o r tu n i t i e s  to see p c i c y  u.snussed a t  a l l  ] e \ ; l s . "  The 

s tuden t  needs to become aw^re of  whnt i t  n -ans to  be pc^t of a t o t a l  

o rg an is a t io n  and how agency po l icy  and odir n isLra t ivc  procedures 

a f f e c t  both the mo agerent  if !■ or cases ,  a icier- ssues .  This can 

be done in  severnl  ways, one of wnich i  - a con.munity agency, i s  

through a t tend ing  meetings of  the Board and observing the ac tua l  

p iocess  of  policy-making.

As Dover po in t s  out ,  in  the Jewish Guild for  the Blind

Demonstrat ion P ro je c t ,  "meetings with the Board served the mutual

purpose of  bringing  s tuden ts  f a c e - t o - f a c e  with top adm in is t ra t ion

and observing a t  f i r s t - h a n d  some of i t s  a c t i v i t i e s .  At the same time,

such con ta c t s  served to keep a l iv e  the Board 's  s trong  and continued
58

i n t e r e s t  in  the s tuden t  t r a i n i n g  programme." In agencies where 

the  Board may i n i t i a l l y  be h e s i t a n t  to allow s tuden ts  to  witness 

t h e i r  d e l i b e r a t i o n s  because,  perhaps, of  c o n f i d e n t i a l i t y ,  spec ia l  

meetings could be arranged to  enable the s tuden ts  and Board members 

to  meet each o ther  more in form al ly .  In Government or  P rov inc ia l  

Departments s tuden ts  could spend some time a t  the Hoad Off ice  vt >r» 

po l icy  and adm in is t ra t ion  could be descr ibed by the head of the 

department and sonio r  members of the a d m in is t r a t iv e  s t a f f .  Brown 

and Gloyne described s im i la r  s p ec ia l  programmes in some B r i t i s h  loca l  

a u th o r i ty  se rv ice s ,  but added th a t  while understanding of  policy  and
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a d a i n i s t r a t i o n  wus widely agreed to  be important  in  t h e i r  survey,

educa t iona l  programmes for  t h i s  purpose were r e l a t i v e l y  "undeveloped 
5 9

or  exper imenta l . "

The pos i t ion  in  the Wits f i e l d  i n s t r u c t i o n  programme in  1968- 

69 in  t h i s  regard i s  r e f l e c t e d  in Table 18 on page 207,

(b) V i s i t s  of  Observation

An important  element in s o c i a l  work ex p e r t i s e  i s  

ex tens ive  knowledge of  communi+y resources  and t h e i r  d i f f e r e n t i a l  

use fo r  the  b en e f i t  of  c l i e n t s .  According to Aptekar the 

ad m in i s t r a t io n  of a concre te  s e rv ice  i s  what d i s t i n g u is h es  s o c ia l  

casework from counse ll ing  and p s y c h o th e r a p y ,^  while in Barbara 

■Vootton's opinion,  " in  the complicated modern world with i t s  ever 

more complicated system of  s o c ia l  s e rv ice s ,  such expe r t i s e  becomes 

more and more va luable" and " q u a l i f i e s  fo r  p ro fes s iona l  s t a t u s  in 

i t s  own r i g h t .

At South African U n iv e r s i t i e s ,  v i s i t s  of  observa tion fea tu re  

r o u t i n e ly  in  soc ia l  work courses .  At Wits,  for  example they form 

p a r t  of  the  f i e l d  i n s t r u c t i o n  in  the f i r s t  year of  s tudy.  They 

should however cont inue  as one aspect  of  the content  of f i e l d  

i n s t r u c t i o n  in long-term concurrent  placements such as in the  4th 

Year a t  Wits.

Shannon regards f i e l d  t r i p s  to agencies o f f e r in g  a v a r i e t y  of  

s e rv ic e s  as on im por te r t  teach ing device.  In descr ib ing  a f i e l d  

vork programme in a pub l ic  a s s i s t a n c e  agency, she s+oted:

I t  was f e l t  t h a t  the s tudent  could develop a broadened 
and enriched concept of deal ing with human need through 
a c t u a l l y  seeing an agency and i t s  f a c i l i t i e s  and hearing 
about the philosophy and p r a c t i c e  of o ther  agencies 
working on o the r  aspects  of  the proble#.r found in h is  
cases .  Tri ad d i t io n ,  he would have a chance to enlarge  
h i s  knowledge of  the s p e c i f i c  s e rv ice s  o f fe red  by a 
v a r i e t y  of agenc ies.



In the Student  Unit  P ro je c t  described by Dover, th ree  t r i p *  

were gene ra l ly  arranged during the  year to  o the r  s e rv ice s  ca te r ing  

fo r  v i s u a l ly  handicapped persons and t h e i r  f am i l i e s .  These proved 

to  s t im u la te  thought in  the  s tuden ts  in terms of  community

o rgan isa t ion  concepts ,  f o r  example d up l i ca t ion  of s e rv ice s  and
, 63 unmet needs.

Vit i i te  of  observa tion  th e re fo re  enable s tuden ts  to  develop 

a grasp of  the adm in is t ra t ion  of s o c i a l  s e rv ic e s ,  < app rec ia te  the 

i n t e r - r e l a t i o n s h i p  of  t h e i r  f i e l d  i n s t r u c t i o n  cent res  and o the r  

agenc ies in the community and to  bu ild  up a knowledge of resources 

a v a i l a b l e  to  a s o c i a l  worker in helping c l i e n t s .

The ex ten t  to which at tendance a t  Board Meetings and v i s i t s  

of  observa tion  to  o th e r  s e rv ice s  fea tu red  in  the Wits f i e l d  

i n s t r u c t i o n  programme in  1968-69 i s  presented in  Table 18.*

* Questions 7 and 8, S tuden ts '  Annual Ques t ionnai re .  
Questions 7 and 8, S uperv isors '  Annual Ques t ionnai re.





Thr reeponses of  both superv isors  and s tuden ts  in d i c a te  

t h a t  wore placements provided for  v i s i t s  of observation  for  

s tuden ts  than for  s t u d e n t s '  a t tendance a t  Board meetings o r  

meetings of  o the r  committees concerned with the admin is tr a t ion  

of  the s e rv ice  provided by the agencies.  The n-»mber of responses 

from superv iso rs  and s tuden ts  on tne l a t t e r  po in t  d i f f e r e d  only 

s l i g h t l y :  J1 s tuden ts  and 9 superv isors  over the two year  period

i n d i c a t e a  t h a t  s tuden ts  had not at tended  meetings vi adm in is t ra t ive  

committees. The a r i t h m e t ic  mean of these  two f igu res  i s  10. In 

o th e r  words, in approximately 10 out of  the 22 placements,  i . e .  

45,5?£, s tuden ts  did r o t  observe the deci .  n-making bodies in the 

agency a t  work. I f  one computes the m. t " e  negative responses

from superv iso rs  and s tuden ts  on the que iron ot  v i s i t s  of  

observa tion  i . e .  6 out of  22, i t  appears +hot only obout a qua r te r  

of  the s tuden ts  (27,27%) did not t i c i p a t e  in ini< a c t i v i t y .

In approximately th ree  q u a r t e r s  or .ne placement? t h e re fo re ,  

s tuden t s  were given the opportuni ty  to v i s i t  o rgan iza t ions  and 

s e rv ic e s  whose work was r e l a t e d  to the se rv ice s  of fered  by the f i e l d  

i n s t r u c t i o n  cen t re s  where they were placed.

7 . 2 . 5  W r i t i n g  L e t t e r s  and T e l e p h o n in g  i n
C o n n e c t i o n  w i th Cases

The aim of f i e l d  i n s . r u c t i o n  i s  to develop p ro fes s iona l  

competence in the s tudent  s o c ia l  worker. She must t h e re fo re  

assume r e s p o n s i b i l i t y  for a l l  a spec1s of  the cases she i s  handling. 

This inc ludes  w r i t ing  l e t t e r s  and making te lephone c a l l s  in 

connection with the case as well as in te rv iew ing .  Both these 

a c t i v i t i e s  in s o c ia l  work require  r k i l i  and *he superv isor  must 

g ive  the s tuden t  the oppor tuni ty  to perform these  tasks in order 

to  develop the r e q u i s i t e  s k i l l .

The c l i e n t ' s  f i r s t  telephone c a l l  to the agency may be a 

v i t a l  s tep  in the process  of  engaging in  casework trea tment.  The 

s tuden t  must le a rn  how 1o handle • c a l l s  competently.  When



q s tuden t  telephones  a c l i e n t  a t  work or a t  home, and the c l i e n t  

i s  ou t ,  the student  must le a rn  what typ< of message to Jecv i f  

any, in  order  to  preserve  c o n f i d e n t i a l i t y .  A telephone interview 

during  the course of  t rea tment i s  of ten  important  a l so ,  and may 

be more d i f f i c u l t  than a face -^o- face  in terv iew where the v i sua l  

dimension can aid in assessmei When a c r i s i s  a r i s e s  in the

c l i e n t ' s  l i f e  s i t u a t i o n ,  d e a l in r  p ro f e s s io n a l ly  with the c l i e n t  

over the te lephone may be c r u c i a l .  The s tudent  must le a rn  how

to  convey empathy, and how to  respond app rop r ia te ly  merely by

l i s t e n i n g  to the c l i e n t ’ s manner of  speaking.  In in te r -agency  

te lephone c a l l s  too,  th e re  are p ro fe s s iona l  s k i l l s  to  acqui re end 

the  s upe rv iso r  must arrange fo r  s tuden ts  to  gain experience  in 

t h i s  typa of  vo”' .

L e t t e r  w r i t ing  i s  an important pa r t  of  recording,  and as 

Gordon Hamilton wrote " s k i l l  in p r a c t i c e  and s k i l l  in recording 

ar» so c lo se ly  in terdependen t  as to be almost i n d i s t i n g u i s h a b l e . " ^  

Students  have to l e a rn  to record for  the agency's  f i l e s  and fo r  

t h e i r  own lea rn ing  purposes and in add i t ion  they have to  le a rn

to produce r e p o r t s  and l e t t e r s  vhi i w i l l  be sent  out of the

agency. According to  Anderson, P f e i f f e r ,  Schubert and Scot t  

who in  1953 d e s c r ib td  the content  of f i e l d  work in a casework 

s e t t i n g  at  the School of  Socia l  Welfare,  Univers i ty  of  C a l i fo rn ia ,  

Berkeley,  l e t t e r s  f a l l  in to  th ree  genera l  c l a s s i f i c a t i o n s :

( i )  L e t t e r s  to  c l i e n t s

( i i )  L e t t e r s  to s o c ia l  agencies,  inc luding o f f i c i a l  
r e p o r t s ,  summaries fo r  use in consu l t a t ion ,  
r eques ts  fo r  se rv ice  from o th e r  agencies.

( i i i )  Le t te r*  to  non-soc ia l  agenc ies or  to persons 
not  connected with s o c ia l  ag en c ie s .^5

I f  p o ss ib le  s tuden ts  should have experience of  w r i t ing  a l l  

th roe  types of  l e t t e r s .  Ac P i s c i l l a  Young s t a t e s :  "Socia l

workers . . .  how  to l e a rn  to phrase t h e i r  l e t t e r s  and r epo r t s  in



ways wh.'.ch a re  comprehensible and acceptable  to the r e c i p i e n t s . . . .

I t  i s  al.’ too easy to  c re a te  misunderstanding,  confusion or i l l  

w i l l  by f v i l u r e  to communicate clearly*.6^ Socia l  work s tuden ts  

must master  the  a r t  o f  communicating c l e a r l y  in l e t t e r s  and repo r t s .

L e t t e r s  w r i t t e n  to  c l i e n t s  to ruke appointments fo r  interv iews 

a t  the o f f i c e  or  on a home v i s i t  v.hould be w r i t t en  with s e n s i t i v i t y  

as they are "on i n t e g r a l  p a r t  of the t o t a l  t rea tment p rocess ."

They should have a p ro fe s s io n a l  q u a . i t y  and ye t  s u f f i c i e n t  in fo rm al i ty  

so t h a t  the c l i e n t  would have a sense of  personal  con tac t .  They 

should be s p e c i f i c  enough about the purpose of the appointment so 

t h a t  no unnecessary anx iety  w i l l  be aroused in the cl ient ,  but not 

so s p e c i f i c  t h a t  he would f e e l  l im i ted  in h is  response.

Students  should have to  wri te  l e t t e r s  using a v a r i e ty  a t  s ty l e s  

ranging from the s t r i c t l y  formal to  the easy,  c o l lo q u ia l  s t y l e  

s u i t a b l e  when the r e c i p i e n t  i s  a c h i ld .

L e t t e r s  of r e f e r r a l  ere p a r t i c u l a r l y  important .  The purpose 

of the l e t t e r  must be c l e a r l y  and e x p l i c i t l y  s to tod  and necessary ,  

r e le van t  background information provided.  Correc t  t i t l e s  should 

always be sea and accura te  re ference  numbers c i t e d .

In d i spa tch ing  the l e t t e r  from the agency s tuden ts  must learn 

to observe the agency 's  ad m in is t r a t iv e  requirements,  fo r  example, 

r e l a t i n g  to who i s  e n t i t l e d  to sign a p a r t i c u l a r  l e t t o r .

F igures  i n d i c a t i n g  how many W i ts . s tuden t s  were given the 

oppor tuni ty  to make te lephone c o l l s  and w r i te  l e t t e r s *  an pa r t  

o f  t h e i r  f i e l d  work placement in 1966-1969 are presented m  the 

following t a b le :

* Questions 9 and 10, S tuden ts '  Annual Ques t ionna ire 
Quest ions 9 and 10, Superv isors '  Annual Quest ionnaire
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Thia t a b le  r evea ls  t h a t  according to  the responses of  both 

s tuden t s  end superv iso rs ,  v i r t u a l l y  a l l  placements gave s tudents  

the  oppor tun i ty  to  d r a f t  l e t t e r s  and use the telephone in 

connection with the work of  the Agency. In 1968, the re  was at  

l e a s t  one agency, and poss ib ly  th ree  according to  the s tuden ts ,  

In which s tudents  did not  perform these  t a sks ,  but by 1969 a l l  

44 responses were p o s i t i v e .



r

213

NOTES TO CHAPTER 7

1. Council  on Social  Work Education (C.S.W.E.),  1963, The 
Future for  F ie ld  I n s t r u c t i o n :  Agency-School Commitment and 
Communication, p . 6.

2.  Rosemary Reynolds. "The Rela t ionsh ip  of F ie ld  Placement to 
Classroom Teaching from the Standpoint  of the Supervisor" 
in Family Service Associat ion of  America (F .5 .A.A.) ,
Techniques of  Student  and S ta f f  Superv is ion , pp .55-56.

3.  Ruth Smalley, Theory fo r  Social  Work P r a c t i c e , p . 142.

4.  Dorothy P e t t e s ,  Supervision in Socia l  Work: A Method of  
Student  Training  and S ta f f  Development, p . 29.

5. Bessie Kent, Socia l  Work Supervision in P r a c t i c e , p . 17.

6.  C.M. Pa t te rson  and W. Clayton.  h0ne to One Method of  Fie ld
Work T r a i n i n g . 1' Socia l  Casework, 42: 181, 1961.

7.  P e t t e s ,  op. c i t . ,  p . 62.

8. P. Young, The Student and Supervision in Socia l  Work 
Educat ion , p . 33.

9.  Renee P n g .  ' 'Developing a Broadened View of the Educational  
Contr ibution  of  F ie ld  P r a c t i c e . "  Journal  of  Social  Work 
P ro c e s s , 17:61, 1969.

10. P e t t e s ,  op. c i t . ,  p . 63.

11. I b i d . ,  pp .20 and 24.

12. C.S.W.E. 1962, Agency, Board, executive and Supervisory 
Support Conducive to Product ive F ie ld  I n s t r u c t i o n , p . 7.

13. P e t t e s ,  op. c i t . , p . 62.

14. S.C. Brown, and E.R. Gloyne, The F ie ld  Training of Social  
Workers: A Survey, p . 81.

15. P e t t e s ,  op. c i t . ,  p . 16.

16. I b i d . ,  p . 58.

17. Brown and Gloyne, op. c i t . , p . 59.

18. I b i d . , p . 60.

19. P e t t e s ,  op. c i t . ,  p p .57-58.

L



N. Botha, Superv is ie  in Kaotskoplike Werk met Besondere 
KlowOp Die P a r t i k u l i e r e  Welsyrisorganisasjps,  p . 167

C.S.W.E. 1962, op. c i t . ,  p . 7.

S. Berengarten.  HEducational  Issues  in F ie ld  In s t ru c t i o n  in 
Socia l  Work" in F. Dover, F ie ld  In s t ru c t i o n  in Casework. 
p . 101.

I b i d . , p . 100.

I b i d .

l.S.W.E. 1963, op. c i t . ,  p . 7.

h i rga re t  Schubert .  "Making the Best Use of T rad i t iona l  
and Atypical F ie ld  Placements.11 Betty Lacy Jones (ed.  y 
Current P a t t e rn s  in Fie ld  In s t ru c t i o n  in Graduate Social  
Work Education, p.ti.

A n n e t t e  M u l l e r ,  Ople i d in t )  v i r  M an t s k g p l lk e  Werk met 
S p e s i u l e  Vcrwy&inq no S u i d - A f r i k g , p . 135.

Pa t te rson  and Clayton, Loc. c i t .

Brown and Gioyne, op. c i t . , p .98.

Berengarten,  i b i d .

Grace, h.  Llewellyn. "O r ien ta t io n :  A Conceptual Approach 
to F ie ld  Work." F.S.A.A. Trends in F ie ld  Work I n s t r u c t i o n ,
p . 66.

Mary, C. Hester .  '"Educational Process in Supervision.  '• 
F.S.A.A. Techniques of Student and S ta f f  Superv ision , p . 13.

The Associat ion of Social  Workers of  Great B r i t a in ,  Report 
of  the Seminar on Supcrvis ^n, p. I*'.

P e t t e s ,  op. c i t . . p . 66.

Young, op. c i t . , p . 38.

P e t t e s ,  op. c i t . , p . 66.



r

215

39. M. Dwyer and M. Urbanowski. "Student  Process Recording:
A Plea  fo r  S t r u c t u i e . "  F.S.A.A. Trends in F ie ld  Work 
I n s t r u c t i o n , p . 69.

40. Samuel F ines tone .  "Se lec ted  Features of  P ro fess iona l  Fie ld  
I n s t r u c t i o n . ” Betty Lacy Jones ( e d . ) ,  op. c i t . ,  pp .71-72.

41. Kent, op. c i t . ,  p . 6.

42. United Nations Department of  Economic and Social  A f fa i r s ,  
Tra in ing  fo r  Socia l  Work: Third I n t e r n a t io n a l  Survey, p . 261.

43. Frances T. Dover, f i e l d  I n s t r u c t  on in Casework. A Five 
Year Agency - School Demonstration P r o j e c t , p .25.

44. P e t t e s ,  op. c i t . ,  p . 99.

45. Mary Anderson, E. P f e i f f e r ,  M. Schubert ,  L. Sco tt .  "The
Content of  F i r s t -Y ea r  F ie ld  Work in a Casework S e t t i n g . "  
F.S.A.A. Techniques of  Student and S ta f f  Superv is ion , p . 64.

46. Young, op. c i t . ,  p . 52; and P e t t e s ,  op. c i t . ,  p . 64.

47. Young, op. c i t . ,  p . 60.

48. Alice Selyan.  "Learning Theories and P a t t e rn s  in Block and 
Concurrent F ie ld  I n s t r u c t i o n . B e t t y  Lacy Jones 'ed ), 
op. c i t . ,  p . 88.

49. Brown and Gloyne, op. c i t . , p . 38.

50. Selyan,  i b i d .

51. Carol Meyer. " In te g ra t in g  P ra c t i c e  Demands in Socia l  Work 
Educa tion ."  Betty Lacy Jones ( ed . )  op c i t  , pp .33-40.

52. H ar r i s  K. Golds te in ,  Research Standoids and Methods for  
Socia l  Workers, p .90.

53. Reynolds, op. c i t . ,  p . 55.

54. See Ralph Kiamer. "Community Organizat ion  qnd Administrat ion:  
I n t e g r a t i o n  or  Separate but Equal." Journal  of Education for  
Socia l  Work. 2 No. 2: 48-56, 1966.

55. Samuel F ines tone .  "The S c i e n t i f i c  Component in the Casework 
F ie ld  Curriculum." F.S.A.A. Trends in F ie ld  Work I n s t r u c t i o n , 
p . 21.

L



P e t t e s ,  op. c i t . ,  p . 101.

Dover, op. c i t . ,  p . 47.

Brown and Gloyne, op. c i t . ,  pp .36 and 41.

Herbert  Aptekar,  The Dynamics of  Casework and Counsell ing ,
p . 114.

Barbara Wootton, Socia l  Science and Social  Pathology, p . 296.

Ruth Shannon. * Developing a Framework for  F ie ld  Work 
I n s t r u c t i o n  in a Public Assistance  Agency. 11 F.S.A.A.
Trends in F ie ld  Work I n s t r u c t i o n , p . 33.

Dover, op. c i t . ,  pp .43-44.

Gordon Hamilton, P r in c i p l e s  of  Socia l  Cose Recording, p .30. 

Anderson c .  a l .  op. c i t . ,  p . 73.

Young, op. c i t . ,  p . 70.

Anderson e t  a l . , i b i d.



CHAPTER 8

SELECTED FEATURES OF THE FIELD INSTRUCTION PROGRAMME:
THEORETICAL BACKGROUND AND EMPIRICAL DATA II

SUPERVISION

The content  of  f i e l d  i n s t r u c t i o n  htis many components but 

the  nerve c en t re  of the  programme should be the supervisory  

p rocess .  The i n t e r a c t i o n  between superv isor  and s tudent  should 

provide  the  s tuden t  with a co n s t ru c t iv e  l ea rn ing  experience 

which f u r t h e r s  her p ro fe s s io n a l  development by bringing toge the r  

fo r  her  the  d iverse  elements of  ner  f i e l d  work exper ience .

What i s  superv is ion?  Etymological ly,  to superv ise means

" to  oversee,  to  d i r e c t ,  to s u p e r i n t e n d , R o b i n s o n  s t a t e s

however t h a t  in p r a c t i c e  supervis ion he: "taken on i t s e l f  the

a d d i t i o n a l  r e s p o n s i b i l i t y  of teaching the l e a rn e r  the s k i l l

r equ i re d .  In every f i e l d  of work -  in the c r a f t s ,  the a r t s ,

the  p ro fe s s io n s  -  superv is ion  has evolved i t s  own p e c u l i a r

n.-fthod appropr ia te  to  the f i e l d  and the na tu re  of  the s k i l l  i t
2►caches and s u p e r v i s e s . " In modern indus t ry ,  human r e l a t i o n s h ip  

co n s id e ra t io n s  now e n t e r  in to  the superv isory  process ,  but i t  

remains b a s i c a l l y  a form of co n t ro l  which holds workers to  

s tandard  performance in  time and q u a l i ty  of  work.

In s o c i a l  work a l so ,  the ad m in i s t r a t iv e  component in 

superv is ion  was paramount i n i t i a l l y .  Lola Selby desc r ibes  pre-  

1917 education for s o c i a l  work p r a c t i c e  as fol lows:

I t  was a form of  appren t icesh ip  t r a i n i n g ,  c a r r i e d  
on in agencies,  with experienced prac i t : o n e r s  
takj j  over r e s p o n s i b i l i t y  for  helping th* inexperienced 
to  " l e a r n  the t r a d e N e w  workers learned  defined 
t a sks  and procedures by doing them under s u p e r v i s i o n . . .



The s u p e r v i s o r ' s  job was more adm in is t ra t ive  than 
e d u c a t io n a l . , . .  The superv iso r  had the task of 
ass igning a work load,  and checking on the new 
worker 's  performance in o rder  to determine i f  he 
o r  she was abid ing  by the ru l e s  and procedures 
of  the agency. 3

However, g radua l ly  superv ision in s o c i a l  work acquired 

d i f f e r e n t  connota t ions .  In 1936 V irg in ia  Robinson of  the 

Pennsylvania School of  Socia l  Work defined i t  as

on educa tiona l  process in which a person with a 
c e r t a in  equipment o f  knowledge and s k i l l  takes 
r e s p o n s i b i l i t y  fo r  t r a i n in g  a person with le ss  
equ ipm en t . . . .  In the  f i e ld  of  soc ia l  casework, 
t h i s  teaching process  i s  c a r r i e d  by a succession 
of  conference d iscuss ions  between the superv isor  
and the s tuden t .  4

In o th e r  words, s o c ia l  work supervis ion was now viewed as both 

a teaching and a d m in is t r a t iv e  process .  By 1949, Robinson 

added another element to  her  conception of supervis ion by s t a t i n g

Since superv is ion  in s o c ia l  casework teaches  a 
helping process ,  i t  must i t s e l f  he a helping 
process so t h a t  the student  exper iences in his  
r e l a t i o n  to h i s  superv isor  a process s im i la r  to 
the one he must l e a rn  to use with h is  c l i e n t .  5

The t h i r d  element had been added to  the concept ,  namely, helping.

The modern approach to supervision  has been succ inc t ly  

summed up by C har lo t te  Towle who wrote in 1963:

Supervision in s o c ia l  agenc ies has beer, defined 
as on ad m in i s t r a t iv e  process in the conduct of 
which s t u f f  development i s  a major concern.
Supervision i s  a process in the conduct of  which 
the superv isor  has three  functions  -  adm in is t ra t ion ,  
teaching and he lp ing .  6

I t  i s  i n t e r e s t i n g  to note t h a t  in a footnote in the same 

a r t i c l e ,  Towle r e f e r s  to  the trend  in the United S ta t e s  to 

des igna te  s tudent  superv isors  as " f i e l d  work i n s t r u c t o r s . "



To fie d i s e o c i a te d  l . e r s e l f  fro* t h i s  t rend ,  p re fe r r in g  to  re t a in  

the  t i t l e  "superv isor"  because i t  g ives  prominence to the in t e rp la y  

of  the t h r e e  functions  r a t h e r  than concen tra t ing  on the educa tiona l  

funct ion  to  the r e l a t i v e  exclus ion of the o the r  two.^

The conception of  superv is ion  as a t h r e e - f o ld  process has 

been widely developed in B r i t i s h  and American l i t e r a t u r e .  For 

example, P e t t e s 1 comprehensive statement on supervision i s  based 

on t h i s  framework and i t  i s  i n t e r e s t i n g  to note t h a t  P e t t e s  

r e p re s e n t s  both American and B r i t i s h  in f luences .  She i s  an 

eminent s o c i a l  work educa tor  from the United S ta te s  who spent 

two years  working in B r i t a in  as a Senior Fu lbr igh t  Scholar.

In South A fr ica ,  u n t i l  the very recent  p a s t ,  the concept 

of  superv is ion  was not as c l e a r l y  def ined.  At the 1959 Conference 

held a t  Wits, on the theme "Supervision in Soc ia l  Work", Wagner,

Hough and Seawright gave papers incorpora t ing  the modern, p ro fess iona l
g

viewpoint but in 1963 the Department of  Socia l  Welfare and

Pensions published a booklet  e n t i t l e d  "The R e s p o n s ib i l i t i e s ,
9

S k i l l s  and Personal  A t t r i b u t e s  of  the Supervisor" which tended 

to  dep ic t  the s u p e r v i s o r ' s  r o le  in the narrow sense more appropr ia te  

to  an i n d u s t r i a l  e n t e r p r i s e  than a s o c ia l  agency employing 

p ro fe s s io n a l  s t a f f .  In B u r e t t e ' s  words, " the  ideas  though 

e x c e l l e n t  in themselves, are phrased in a language fore ign to 

s o c ia l  work" and could be "misleading and open to  m i s i n t e r p r e t a t i o n . "

Subsequent w r i t ing  in South African s o c ia l  work c l a r i f i e d  the 

concept ,  however. In 1965, G.A. du P l e s s i s ,  a Senior  P ro fe s s iona l  

O f f i c e r  in the Department of  Socia l  Welfare and Pensions wrote 

a M as te r ' s  t h e s i s  on the sub jec t  fo l l twed  by an a r t i c l e  in  the 

journal  "Social  Welfare and Pens ions ."  M u l le r ' s  doc tora te  

r e f e r r e d  to the is sue  and Bopape's and Botha 's  d i s s e r t a t i o n s  each 

gave a f u l l  expos it ion  of the s u b jec t .  There have a l so  been
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a r t i c l e s  by Shaw, Van Rooyen, B are t te  and Stewart  on the sub jec t .*

Because the p resen t  study emanated fiom the need of the 

FWC to  observe t !-e superv is ion  of  s tuden ts  In p ra c t i c e ,  i t  w i l l  

concen t ra te  on def in ing  aspects  of  supervis ion in ope ra t iona l  

r a t h e r  than t h e o r e t i c a l  terms.  According to L i l i a n  Ripple,  in 

order  t ' - e x p l i c a t e  a concept in o pe ra t iona l  terms

one develops a concre te  s t j t em en t ,  or  s e t  of 
s ta tements ,  which encompass the * o p e r a t io n s 1' 
o r  " s igns"  by which the concept i s  s p e c i f i c a l l y  
descr ibed  in the context  of  the observa tion  -  
ta k ing  procedures of t h i j  p a r t i c u l a r  i n v e s t i g a t i o n . ^

The p resen t  s tudy se t  out to  answer the following 

ques t ions :

Within the concept  of supervis ion as a teaching,  he lping,  

a d m in i s t r a t iv e  process a r i s i n g  out of the r e l a t i o n s h ip  between 

superv iso r  and s tudent :

1. What should c h a r a c t e r i s e  the superv isory  process in terms 

of  i t s  form, dura t ion ,  frequency,  o rgan iza t ion ,  time and conten t:  

in  terms of  form i s  i t  informal and/or formal? in terms of 

du ra t ion ,  how long does i t  l a s t ?  in terms of frequency, how 

o f ten  does i t  occur? in terms of  o rgan iza t ion ,  who i s  respons ib le  

fo r  i t ?  in terms of  time,  when does i t  occur? in  terms of  content ,  

what i s  d iscussed? Related ques t ions  are a l so  discussed,  •uch

as the use of  p ro c 'c s  records and eva lua t ion  in supervis ion,  and 

the  use of  group superv is ion .

2.  To what ex ten t  do these  c h a r a c t e r i s t i c s  f ea tu re  in p r a c t i c e ?

3. What i s  the relevance  in terms of  the ro le  of the f i e l d  

work consu l tan t?

* D e ta i l s  of these works ore provided in the bib l iography a t  the 
end of  the p resen t  s tudy.



8.1  General C h a ra c te r i s t i c s  of Supervision

In terms of  the t r a d i t i o n a l  p a t t e ;  • of  f i e l d  in s t r u c t io n  

a model d e s c r ip t io n  of  supervis ion would be js foJ i jws:

Supervision c o n s i s t s  of a succession of  ind iv idua l  conferences 

between superv isor  and s tudent ,  which are of  a t u t o r i a l  na tu re .

These conferences are schedulea on the i n i t i a t i v e  oT the supervisor 

fo r  a s p e c i f i c  and r e g u la r  Mme eacn week and fo r  a r e l a t i v e l y  

f ixed  dura t ion  or about on hour and a h a l f .  The superv isor  i s  

a v a i l a b l e  to  <he s tudent  for  informal d iscuss ions  between scheduled 

superv isory  . c r , erences but as the placement progresses  the student 

should at tempt to con tain her  quer ie s  u n t i l  the formal supervisory 

ses s ion .  The content  of  the superv isory  sessions  should be such 

as to  f u l f i l  the  educa t iona l ,  helping and adm in is t ra t ive  f ac t ions  

of  supe rv is ion .

In the q u e s t i o n n a i re s  administe red  in the p resen t  s tudy,  

ques t ions  were included to gain information on o i l  thc.se aspec t s ,  

which w i l l  now be d iscussed  se r ia t im .

8.2  The form of Supervis ion:  Formal and/
or  Informal Superv is ion

As Dorothy P e t t e s  wrote: "The student  superv isor  teachec

in m  i n f i n i t e  v a r i e ty  of  ways, but the major teaching s e t t i n g
12i s  withj :i  the ind iv iduc '  supervisory  s e s s i o n . " The i d e n t i c a l  

view i s  expressed by mo.., o the r  w r i t e r s  on the tu b j e c ’ such as 

Annette Muller and F.C. Show in South Afr ica,  P r i s c i l l a  Young 

and Lola Selby in B r i t a in ,  and In te r  o l i o  Anderson, P f e i f f e r ,  

Schubert and Scott  in the United S t a t e s . * Ruth Shannon perhaps 

provides  the most comprehensive motivat ion  for  the system in thu

* D e ta i l s  t these  p u b l i c a t i o n s  are to be found in the 
Bibl iography a t  the end of Me presen t  s tudy.



following sta tement published in  1962:

In the t u t o r i a l  method chara  t e r i s t i c  of f i e l d  
in s t r u c t i o n ,  the ind iv idua l  conference with the 
s tuden t  i s  the bas ic  veh ic le  for  teaching .  The 
in d iv id u a l  conference ( a f t e r  the f i e l d  i n s t r u c t o r  
has read the s t u d e n t ' s  process  recording of h is  
cases)  enables the i n s t r u c t o r  to understand the 
s t u d e n t ' s  p a r t i c u l a r  Learning needs and problems, 
the q u a l i t y  of  h i s  th inking  and f e e l in g ,  and h is  
p o t e n t i a l i t y  fo r  becoming a caseworker. The 
r e g u la r  weekly conference i s  t.'.e medium through 
which the f i e l d  i n s t r u c t o r  provides the ind iv idua l ly  
planned educa t iona l  experience th a t  i s  the hea r t  
of  the f i e l d  work teaching method in soc ia l  work.
I t  i s  a l so  through t h i s  medium th a t  the i n s t r u c t o r  
c r e a te s  the kind of  le a rn ing  atmosphere in which 
the s tuden t  can f e e l  most comfortable.  By means 
of the r e l a t i o n s h i p  e s tab l i s h ed  in tne conference,  
the i n s t r u c t o r  o f f e r s  the s tudent  the  support and 
help he ne^ds in t ry ing  himse lf  out in  the new and 
uncharted ways of hulj ' .ng people ‘n troub le .  13

Research support  fo r  the system is  provided by Solomon

Green, who found in h i s  do t o r a l  d i s s e r t a t i o n  presented  a t

Pennsylvania in  1965, t h a t  " the supervisory  conference i s

a s ig n i f i c a n  i t e a c h in g - l e a i  ling r e l a t i o n s h i p ,  perhaps not
14

as fu l l y  apprec ia ted  by f i e l d  i n s t r u c t o r s . "

Discussions  between the superv iso r  ar.d the s tuden t  need 

not be confined to the ind iv idua l  formal superv isory  sess ion ,  

and in p r a c t i c e  t h i s  i s  seldom so.  Unscheduled informal 

d i scuss ions  may al so  occur  between formal conferences .  These 

may be p a r t i c u l a r l y  important to the student  near the beginning 

of  the placement whc?n her  unce r t a in ty  and anxiety  inc reases  her 

dependency needs.  Even the s tuden t  who r e a c t s  to her  i n i t i a l  

u n c e r t a i n : y with a s trong  des i r e  to  demonstrate competence and 

coping a b i l i t i e s  and who appears excess ive ly  independent w i l l  

u sua l ly  experience a pe r iod of g r e a t  dependency. Early in 

the placement th e re fo re  the superv isor  should make i t  c l ea r



to  the s tu den t  t h a t  he expec ts  her  to  come fo r  help fr equen t ly .

As P e t t e s  po in t s  out ,  the student  w i l l  be l e s s  h e s i t a n t  to  do 

so i f  the superv isor  gives  her some in d ica t io n  of the 

circumstances under which he may o r  may not be i n t e r ru p te d .

At the some time however, the  superv isor  should in d ic a te

t h a t  as  time passes the student  w i l l  be expected to keep as

many of  her  ques t ions  as poss ib le  fo r  the formal conference.

The superv iso r  should always be av a i l a b l e  fo r  co n su l t a t io n  in 

case of  emergencies,  but as C un l i f fe  s t a t e s :

I t  i s  important  t h a t  s tuden ts  ge t  a sense of
programming in t h e i r  agency exper ience ,  and 
i t  i s  a l so  important  t h a t  they lea rn  a c e r t a in  
amount of  s e l f - d i s c i p l i n e . . . .  Here i t  i s  al so 
important  t h a t  the superv isor  develops t h i s  
same sense of t iming and d i s c i p l i n e s  h e r s e l f  
in  r e l a t i o n  to her  work with the s tu d e n t . 15

Never the less ,  both formal end informal channels of  

communication are ever p resen t  in o rg an is a t io n s  and the superv isor  

must be aware of these  and use them a p p ro p r ia te ly .  Students  can 

le a rn  much from p ro fe s s io n a l  d is cuss ions  over lunch or  ten  or  

perhaps en route  to obse rva t iona l  home v i s i t s , a n d  such d iscuss ions  

can take  place with the superv isor  and with o th e r  members of 

s t a f f .  P e t t e s  cons iders  t h a t  such communications can be both 

va luable  and a t  times dangerous, and the superv iso r  must the re fo re

be c o ns tan t ly  aware of the r e l a t i o n s h i p  between 
informal and formal communication, make use of 
both,  end take r e s p o n s i b i l i t y  for  seeing th a t  
app rop r ia te  matte rs  are t r a n s f e r r e d  from one to 
the o th e r .  ^

In the p resen t  s tudy,  ques t ions  were included in the Annual 

Ques t ionnai re administe red  to  s tuden ts  and superv isors  on the 

inc idence  of informal and formal superv ision in tha placements. 43 

ou‘ of the 44 responses from s tuden ts  and superv isors  ind ica  od



t h a t  both formal and informal supervision occurred during 

placements.  The one exception was a s tuden t  in  1969 who 

repor ted  th a t  no informal supervision occurred.  In f a c t ,  

cm examination of  the weekly shee ts  submitted by t h i s  s tudent  

during the year revea led  t h a t  short  per iods  of informal 

superv is ion  had occurred ea r ly  in the placement,  but t h a t  no 

informal d i scuss ions  were held with the superv isor  for  the 

l a s t  13 weeks of  her  placement.  Data derived from the 

s t u d e n t ' s  comments on her  weekly ques t ionna i re s  and from 

in te rv iew s  between the s tuden t  and the FWC in d i c a t e  th a t  the 

reason fo r  the dear th  of informal con tac t  was the  poor r e l a t i o n s h ip  

between superv iso r  and s tuden t .  The nature  of the r e l a t i o n s h ip  

i s  r e f l e c t e d  in a comment on a formal superv isory  session w r i t t en  

by the s tuden t  four  weeks before the end of  the placement:

"In t h i s  s e ss ion ,  I discussed my fee l in g s  about 
te rm inat ion  with my superv isor .  He did r.ot help 
me with these f e e l i n g s .  I f e l t  as though he was 
so th rea tened  by what I was saying tha t  he could 
only defend him se lf ,  and not even l i s t e n  to  me.
I  was to ld  that  'parting i s  a r e a l i t y  o f  l i f e 1; 
and that  i f  'one'  g e t s  upset  about i t ,  ther, ' one ’ 
w i l l  have a depress ive  Breakdown. 'One' assured 
him that  t h i s  was not the ca s e ! "

This s tu den t  was c l e a r l y  d i s t r e s s e d  about the impersonal approach 

of  her supe rv iso r  and the undercurrents  of h o s t i l i t y  in the 

r e l a t i o n s h i p  accounted fo r  the absence of  informal d iscuss ions  

in  the placement.

Responses of  s tuden ts  and superv isors  as to  whether iormai 

o r  informal superv is ion  was the predominant p a t t e rn  are r e f l e c t e d  

in the following t a b l e . *

* See Questions 17 a , b , c  Studen ts '  Annual Quest ionnai re
Questions 13 a , b , c  S uperv iso is '  Annual Ques t ionnai re



TABLE 20: TYPE OF SUPERVISION PREDOMINATING AS
REPORTED BY STUDENTS AND SUPERVISORS

Number of Responses

Type of superv is ion 1968 1 1969 Total  1968 and 1969
V),+c

< V) 
t-.Cwo

w
r+C

< V) H- C 
Ml tJ

Students Supervisors
®
3
It

o <t 
1

»
3
fif

o »
2 7 No. % No. %

1. Only formal supervis ion 0 0 1 0 1 4,55 0 0
2.  Formal superv is ion  pre­

dominating 5 8 6 10 11 50,00 18 81,82
3.  Informal supervis ion 

predominating 6 2 4 i 10 45.45 3 13,64
4.  Considerable time on 

both types 0 1 0 0 0 0 . 0 0 1 4,54

TOTAL 11 11 11 11 22 100,00 22 100,00

Source: S tuden ts '  and Supervisors  Annual Quest ionnai res .

I f  response one i s  combined with response two and compared 

with response th ree  from superv isors  and s tudents ,  p = ,08,  which 

i s  not s i g n i f i c a n t  s t a t i s t i c a l l y .  Never the less ,  the re  i s  a 

tendency towards s ig n i f i c a n c e  in the f a c t  th a t  81,82# of supervisors  

perce ived  th a t  formal superv is ion  was the predominant p a t t e rn  during 

the  placement while only 54,55% of s tuden ts  had a s im i la r  perception.

I f  the responses in ca tegory th ree  are i s o l a t e d ,  namely, 

responses  from superv iso rs  and s tuden ts  s t a t i n g  th a t  informal 

superv is ion  was the predominant p a t t e rn ,  and the binomial t e s t  i s  

app l ied ,  p = ,046 which i s  s t a t i s t i c a l l y  s i g n i f i c a n t .  In o the r  

words, a s i g n i f i c a n t  majo r i ty  of  s tudents  perceived th a t  informal 

superv is ion  was the predominant p a t t e rn  of  supervision  during 

t h e i r  placements.  Thr in fe rence  to be drawn i s  th a t  the
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communication* between superv isors  and s tuden ts  as to  what was 

formal superv is ion and what was informal were not s u f f i c i e n t l y  
c l e a r .

Responses to  ques t ions*  on the weekly ques t ionna i re  completed 

by s tuden t s  in  1969 ulso  shed l i g h t  on t h i s  i s su e .  These are 

p resen ted  in Table 21:

TABLE 21: OCCURRENCE OF FORMAL AND INFORMAL
SUPERVISION AS REPORTED BY STUDENTS, 1969

Type of  Supervision F ie ld  Work Weeks
Provided Number Percentage

A. Only Formal Supervision 42 15,79

B. Both Formal and informal 134 50,37

C. Only Informal Supervision 72 27,07

D. Neither  Formal nor Informal 18 6,77

TOTAL 266 100,00

Sub-Total :  Formal (A + B) 176 66,16

Sub-Total :  Informal (B + C) 206 77,44

Source: S tuden ts '  Weekly Quest ionnai res .

This t a b le  r evea ls  th a t  the most f requen t ly  occurr ing  p a t te rn  

was fo r  s tuden ts  to have both formal and informal supervis ion in 

any one f i e l d  work week. Tfus occurred in 134 of  the 266 f i e l d  

work weeks, t h a t  i s  approximately 50% of the t o t a l .  However, 

an examination of  the weeks in which only one type of  supervision  

occurred ,  revea ls  thut  informal superv is ion  alone occurred in

* S tu den ts '  Weekly Q ues t ionnai re .  Questions 1 and 7

L.

\



in  a g r e a t e r  number of  weeks (7?) than did formal supervision 

alone (42) .  Informal superv ision th e re fo re  seems to  have 

occurred  more f r equen t ly  than formal supervis ion during the 

1969 f i e l d  work year  in the student  group as a whole.

Informal superv is ion  occurred in 206 of  the 266 f i e l d  work weeks 

worked a l t o g e th e r  i . e .  in 77,44% of the t o t a l ,  while formal 

superv is ion  occurred in 176 of  the t o t a l  of  266 i . e .  66,16%.

An examination of  the r e s u l t s  of ind iv idua l  s tudent ;  revea ls  

t h a t  only 3 s tuden ts  had more weeks with formal supervis ion than 

informal superv is ion .  One repor ted  an equal number of  weeks 

fo r  each. In the case of 3 o the r  s tuden ts ,  al though the number 

o f  weeks with informal supervis ion exceeded the number of  weeks 

with formal superv is ion ,  the d i f f e re nce  ranged between 1 and 

4 weeks only.  In view of t h i s  small d i f f e r e n c e ,  i t  i s  poss ib le  

t h a t  a t  the end of  the year when these s tuden ts  completed the 

annual q u e s t i o n n a i r e s ,  they perceived the p a t te rn  of supervision 

as having beer predominantly formal. They would t h e re fo re  have 

made up the  group of  7 s tuden ts  in Table 20 who repor ted  in 1969 

t h a t  formal superv is ion  was the predominant or  the only type of 

superv is ion  they experienced .  This may have been t h e i r  perception 

too  in view of the f a c t  th a t  p a r t i c i p a n t s  in the f i e l d  in s t r u c t io n  

dyad may be more aware of formal superv is ion  as supervis ion than 

o f  informal superv is ion  which may in r e t r o s p e c t  appear mo’-e l i k e  

casual  conversa t ion  than as a t e ach ing - lea rn ing  s i t u a t i o n .

N ever the less ,  the f ac t  remains t h a t  in terms of the number 

of  weeks in which each type of  supervis ion occurred,  whether 

s e p a ra t e ly  or  to g e th e r  with the o ther  type,  the number of  weeks 

with informal superv is ion  exceeded the number of  weeks with 

formal superv is ion  by 30 (206 minus 176) for  the group as a whole.



One s tu den t  who had her f i r s t  formal superv isory  session 

in  the 17th week of  her  placement, th a t  i s  a f t e r  two t h i r d s  of 

her  placement had e lapsed ,  commented as fol lows on her weekly 

q ues t io n n a i re :

"This was my f i r s t  formal supervisory  session with 
my superv iso r  t h i s  year .  I can hardly  descr ibe  
the tremendous d i f f e re n c e  i t  has made. There i s  
no comparison a t  a l l  between formal and informal 
superv is ion .  In formal supervis ion both s tuden t  
and superv iso r  have prepared for  the  d iscuss ion ,  
and then i t  i s  a r e a l  le a rn ing  experience.  With 
informal superv is ion  everything i s  so aimless and almost 
chao t ic ,  one i s  not very sure  what f u r th e r  ac t ion 
to  take  in c a s e s . "

8.3 Duration of  Supervis ion:  Informal and Formal 

8 .3 .1  Duration o f  Informal plus Formal Supervision

The usual  es t imate  c i t e d  in  the l i t e r a t u r e  of  the 

amount of  time a supe rv iso r  must devote to s tudent  superv is ion  

i s  e igh t  hours per  week. However t h i s  f igure  provides for  

a l l  the a c t i v i t i e s  r e l a t e d  to superv is ion ,  such as p repara t ion ,  

reading s tu d e n t s '  r eco rds ,  a t tend ing  meetings and consu lt ing  

with the FWC as well as the time devoted to  ac tua l  superv is ion ,  

both formal and in formal.  In a time study of superv is ion  done 

by Noel Timms in England in 1962, the s u p e r v i s o r ' s  a c t i v i t i e s  

were descr ibed  as fol lows:

A. Reading records of  the superv isor  and of o th e r  s t a f f

to  f ind  s u i t a b l e  cases fo r  the s tuden t .

B. Discussions  w ' th  o the r  s t a f f  members r e l a t i n g  to case

s e le c t io n  for  s tudent

C. Preparing  s tuden t s  for  work on vases

D. Reading s tu d e n t s '  records.

E Supervisory Conference

F. Other d iscuss ion  with the student  ( f o r  example, unscheduled

d iscuss ion  about casework in p a r t i c u l a r  cases ) .



G. Ccnework by the euperv isor  on s tu d e n t s '  cases not  on the 

s u p e rv i s o r ’ s own case load .

H. Discussion with U n ivers i ty  S ta f f ,  both in regu la r  meetings 

( e .g .  Seminars) and about ind iv idua l  s tuden ts .

I .  Other a c t i v i t i e s ,  such as compilat ion of r ep o r t s  on 

s tuden ts ,  in t ro d u c t io n  of  s tudent  to  agency and o the r  

ta sk s .

Timms'  f i g u r e s  show a c o n s i d e r a b l e  v a r i a t i o n  b o th  in

t o t a l  time spent  and in the p ropor t ions  of  t o t a l  time devoted to

the d i f f e r e n t  a c t i v i t i e s .  In o rder  to reduce the v a r i a t i o n s

he cons idered the time spent  over  the f i r s t  s ix  weeks of  the

placement only.  This revea led  t h a t  7 out  of  the 11 superv isors

spent  between 16 and 21 hours in superv isory  a c t i v i t i e s  over the

6 week p e r i o d . 18 On the b a s i s  of  Timms' f igu res ,  the present

w r i t e r  computed t h a t  the mean time per week spent on supervisor)

a c t i v i t i e s  by these 7 superv iso rs  t-as 2 hours 18 minutes.  In

1967-8, Sales and Navarre a l so  did a time study of superv isory

a c t i v i t y  in agencies providing f i e l d  i n s t r u c t i o n  to s tuden ts  of

the  Univers i ty  of Michigan School of Socia l  Work. They l i s t e d

t h e s e  a c t i v i t i e s  as  f o r m a l ,  p l a n n e d  c o n t a c t s ,  emergency c o n t a c t s ,

informal con tac t s  and p rep a ra t io n ,  and t h e i r  mean weekly time per
19

s tuden t  amounted to 3 hours 42 minutes.  This time did not 

inc lude  some of the a c t i v i t i e s  l i s t e d  by Timms, fo r  example, 

co n tac t s  with the U n ive rs i ty .  I t  was confined to a c t i v i t i e s  

more d i r e c t l y  r e l a t e d  to  superv is ion  r a th e r  than to  f i e l d  

i n s t r u c t i o n  in genera l  but  what i s  i n t e r e s t i n g  i s  t h a t  both 

these  empir ica l  time s tu d ie s  produced f ig u re s  of  time spent well 

below the 8 hours quoted by Pett.es and o th e r s  and based only on 

e s t im a te s .

Few re fe rences  could be loca ted  in the l i t e r a t u r e  which 

descr ibed  the amount of time per week which should be devoted

L
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only to  superv is ion ,  i f  superv is ion comprises both formal and 

informal d i s cu s s io n s .  Timms' research  does contain  some f igures  

r e l a t i n g  to  both the se  a c t i v i t i e s  but the se  are d i f f i c u l t  to  

assess  becaute they are presented in the form of t o t a l  number of 

hours devoted to  the se  a c t i v i t i e s  over the whole placement, in 

11 placements s t r e t c h in g  over  d i f f e r i n g  periods of  weeks ranging 

from 6 to  22. The mean number of hours spent on superv is ion  

per  week was not c a l c u la te d .

Sa les  and N avar re ' s  s tudy using f i e l d  i n s t r u c t o r s  as 

respondents does p resen t  f igu res  • r an time per  s tudent  per  

week spent on the  formal, planned pc v isory  conference,  

informal con tac t s  and emergency co n tac t s .  Informal con tac t s  

are descr ibed  as being mainly "casual  t a l k  regarding p ra c t i c e "  

while Emergency Contac ts  are l i s t e d  as fo l lows:

Student needs s p e c i f i c  item of in format ion.

Student  reques t s  advice "n problem in h i s  p r a c t i c e .

Student  wants help with chronic de f ic iency .

Spec ial  conference to  convey agency information 

F ie ld  i n s t r u c t o r  f e e l s  s tuden t  needs ad d i t io n a l  

i n s t r u c t i o n .

Other.

F igures  ex t r a c te d  from Table 1 in Sales and N avarre ' s  p ro j e c t  

a re :
101,28 minutes spent  on formal conference.

28,02 minutes spent on emergency co n ta c t s .

22,38 minutes spent on informal co n ta c t s .

T o t a l : 151,68 minutes on supervision

In t h e i r  s tudy,  th e re fo re ,  according to f i e l d  i n s t r u c t o r

respondents 2 hours 32 minutes was spent  weekly on superv is ion ,
20

both formal and informal .



Sales  and Navarre a l so  asked students  to  in d i c a t e  on a

research  instrument how much time was devoted to t h e i r  supervision

by the f i e l d  i n s t r u c t o r .  Students  supervised in d i v id u a l ly

in d ica te d  th a t  the  weokly conference with the f i e l d  i n s t r u c t o r

took up 79,57 minutes on average,  and o the r  con tac t s  with him

involved 54,64 minutes.  This made a t o t a l  of 134,21 minutes or

2 hours 14 minutes r.oent with the f i e l d  i n s t r u c t o r  fo r  supervision
21both formal and informal .  The authors  comment on the discrepancy 

in the r e p o r t s  from s tuden ts  and f i e l d  i n s t r u c t o r s  on the  length of 

the  formal superv isory  conference and s t a t e  as fo l lows:

No reason fo r  t h i s  discrepancy can be found in the 
data as obta ined  and i t  can be accounted fo r  onl) 
by assuming son.e s u b je c t iv e  d i s t o r t i o n  on the p a r t  
of  f i e l d  insf  r u c to r s ,  s tudents  o r  both,. 22

In the p resen t  s tudy,  a ques t ion was included in  the 

annual qu es t io n n a i r e s  administe red  to students  and superv isors  

asking them to  es t imate  how much time per week was devoted to 

superv is ion  both in  informal d iscuss ions  and/or formal 

superv isory  se s s io n s .*  The r e s u l t s  are presen ted in the 

following t a b l e :

* Question 11 on Superv iso rs '  Quest ionnai re 
Question 15 on S tu den ts '  Quest ionnai re



TABLE 22: TIME SPENT ON SUPERVISION EACH WEEK AS
REPORTED BY STUDENTS AND SUPERVISORS

Time devoted 

to

N U M B E R O F  RE S F' 0 N S E S

1968 1969 Total  1968 and 1969

sup*, -vision
Students Super­ Students Super­ Students Supervisors

each week v i s o r s v i s o r s No, % No. %

1-59 mins. 3 0 1 0 4 18,18 0 0

60-119 mins. 6 8 7 b 13 59,09 16 72,73

120-239 mins 1 3 3 3 4 18,18 6 27,27

240 m*ns. or  
mere 1 0 0 0 1 4,55 0 0

TOTAL 11 11 11 11 22 100,00 22 100,00

Source: S tuden t s1 end Supervise,  Annual Q ues t ionna i re s .

The majo r i ty  of respondents  it both groups i . e .  superv isors  

and s tudents ,  repor ted  th a t  60-119 minutes i . e .  between one an4 

two hours per week were devoted to  superv is ion  both format and informal.  

Less time was th e re fo re  devoted to superv is ion  in genera l  in  the 

W i t s , f i e l d  i n s t r u c t i o n  programme in 1968-1969 than in the Michigan 

p r o j e c t  in 1967-68, in terms of  the r e p o r t s  of e i t h e r  s tuden ts  or  

f i e l d  i n s t r u c t o r s  in t h a t  p r o j e c t .

8 . 3 . 2  Durat ion of Informal Supervision

While informal superv is ion  i s  al luded to  in works on 
23 24superv is ion  by P e t t e s  and Kent the re  i s  l i t t l e  mention of  i t  

in  genera l  in  the l i t e r a t u r e  and according to Sa les  and Navarre 

" t h i  type of  informal c n t a c t  . . .  i s  seldom an e x p l i c i t l y  s t a t e d
25

expec ta t ion  for  the f i e l d  s u p e r v i s o r ' s  i o i e . "  However, both 

t h e i r  time study and t h a t  of  Timms revea led th a t  superv isors  do
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•pend a por t ion  of  t h e i r  time in t h i e  type of  con tact  with

s tu d e n t s .  Only one of  Timm’ s Superv isors haJ no "o ther

d is cuss ions"  with s tu den ts ,  while the o the r  ten superv isors  in

the  study devoted an average of 13,6#* of  t o t a l  time de .o tec

to  superv isory  a c t i v i t y ,  to  t h i s  type of  informal superv is ion ,
26the  range being from 2% to  29% of t o t a l  time . Sales and

Navarre repor ted  th a t  on average 50,4 minutes per week were

devoted to informal supervis ion i . e .  23,0? minutes fo r  emergency

c o n ta c t s  and 22,38 minutes fo r  informal con tac t s .  The authors

cons idered t h i s  an n t e r e s t i n g  f in d ing .  In s p i t e  c f  the lack

o f  emphasis on t h i s  a c t i v i t y  in educa tiona l  planning by schools

i t  apparently  involved more time then "o the r  a c t i v i t i e s  which
27rece ive  frequen t  mention in  the l i t e r a t u r e . "

In the p resen t  s tudy,  a ques t ion was included in the 

supplementary p ro je c t  in which s tuden ts  were asked to es t imate 

how much time each week w s  devoted to t h e i r  supervis ion o ther  

than in  in d iv id u a l ,  r ormal superv isory  se ss ions .

* This f igure  was computed by the p resen t  w r i t e r  on the 
b a s i s  of f ig u re s  appearing in Table C of Timms’ a r t i c l e
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TABLE 23: DURATION OF INFORMAL SUPERVISION
AS REPORTED BY STUDENTS IN 1969

F ie ld  Work Weeks:

----------------

1969

Duration of  Informal 

Supervision Number
#  of  Total  

N = 266

#  of Weeks with 
Informal Super­
v is ion  N = 206

1- 59 nans. 112 42,11 54,37

60-119 mins. 69 25,94 33,50

120-239 mins. 21 7,89 10,19

240 + mins. 4 1,50 1,94

S u b - t o t a l : Weeks with
formal supervis ion 206 77,44 100,00

No +ime 60 22,56

Tota l : 266 100,00 1
-----------------------

Source: Supplementary P ro je c t :
Weekly Ques t ionna i res  1969

According to the  responses,  informal supervisory  sess ions  

of  l e s s  than one hour in dura t ion  occurred most f requen t ly .  This 

t ime-per iod  cor responds with t h a t  in the Sales and Navarre study 

i . e .  50,4 minutes al though i t  should be noted tha t  t h i s  per iod  

of  informal superv is ion  occurred only in 112 (42,11%) of  the 

t o t a l  of 266 f i e l d  work weeks. When t h i s  f igure  i s  computed as 

a percen tage of the number of weeks in which informal supervis ion 

occurred i . e .  206 weeks, the f ig u re  i s  54,37#. This f igu re  

would seem to be r a t h e r  low in th a t  i t  means th a t  ir the remaining 

weeks in which informal superv is ion  occurred ,  i . e .  45,63# an 

hour or  longer  was devoted to informal superv is ion  each w( k.

This would seem to rep resen t  a high propor t ion of the 

s t u d e n t ' s  time in the agency s ince  in the majo ri ty  of weeks the 

s tuden ts  spent  only two days in the f e ld .



8 . 3 .3 Duration of  formal Supervision

In c o n t ra s t  to  the dear th  of l i t e r a t u r e  on the 

ques t ion  of the dura t ion  of  informal superv is ion ,  much has been

w r i t t e n  on the  durat ion  of  the formal supervisory conference.
28Rosemary Reynolds r e f e r s  to  one two-ho! session  per week ,

while P r i s c i l l a  Young s t a t e s  t h a t  "about an hour and a ha l f  i s
29the usual  time allowed fo r  each superv isory  ses s ion ."

Dorothy P e t t e s  d iscussed  the ques t ion f u l l y  in her book and 

made the important  po in t  th a t  the  time a l l o t t e d  fo r  each session 

may vary with in d iv id u a l  circumstances.  She wrote as follows:

Probably about an hour and a ha l f  i s  the most usual  
time s e t ,  although anything from an hour to two hours 
i s  f a i r l y  common. I t  w i l l  depend on the ind iv idua l  
circumstances of s tuden ts  and superv iso rs .  For 
in s tance  many superv isors  who hove l a rg e  groups of 
s tuden t s  f ind i t  d i f f i c u l t  to get  in more than an 
h o u r ' s  session and yet  manage very wel l ,  perhaps 
because a weekly group sess ion  with a l l  the s tudents  
provides s u f f i c i e n t  supplementat ion.  On the o the r  
hand, even in the un l ike ly  event of  a superv isor  
having unlimi ted time fo r  superv isory  sess ions ,  some 
l i m i t  sh'v, ' oe s e t  on the length of  sess ions  in the 
i n t e r e s t s  of good teaching  and lea rn in g .  One must 
take in t o  account l i m i t s  of  i n t e r e s t  span and . . .  
energy . . . .  Balance too,  i s  important ,  and time 
spent  in supervisory  sess ions  means l e s s  time fo r  
work with c l i e n t s ,  l e s s  time for  recording and so 
fo r th .  F ina l ly  there i s  the development of working 
p a t t e r n s  to cons ider .  A time l i m i t  s e t  upon the 
supeivi  -cry sess ions  helps the s tuden t  to develop 
the  a b i l i t y  to organise  h i s  thoughts and to s e l e c t  
p r i o r i t i e s  for  d i scuss ion .  30

I t  i s  c l e a r  from these quo ta t ions  t h a t  an hour i s  the 

minimum acceptable  length  of the formal superv isory  conference 

while i d e a l l y  i t  should not exceed two hours in leng th .

In the present  s tudy,  da ta  on t h i s  i s sue  were obtained 

both from the annual q u e s t io n n a i re s  administe red  to superv isors
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and s tuden t s ,  end from the  weekly q ues t ionna i res  completed by 

s tuden ts  only in  1969.* Table 24 p resen ts  s t a t i s t i c s  derived 

from the Annual ques t ionna i re s !

TABLE 24: DURATION OF FORMAL SUPERVISORY SESSIONS,
AS REPORTED BY STUDENTS AND SUPERVISORS

Time devoted N U M B E R 0 r R E S P O N S E 5
to  formal 

superv is ion  
each

1968 1969 Total  1968 and 1969

week Super­
v i s o r s

Super­
v i s o r s

Students Supervisors
Students Students No. % No. %

1-30 mins. 2 1 3 1 5 22,73 2 9,09

31-60 mins. 9 9 7 9 16 72,73 18 81,82

61 mins. or  
more 0 1 1 1 1 4,54 2 9,09

TOTAL 11 11 11 11 22 100,OC 22 100,00

Source: Question 18b md Question 14b r e s p e c t iv e ly  on
S tuden t s '  and Superv isors '  Annual Ques t ionnai res .

Only one s tu den t  and two superv isors  over the two year 

per iod repor ted  having had formal superv isory  sessions  l a s t i n g  

over un hour on average.  In a la -ge  majo r i ty  of placements 

th e r e f o r e  r . rmal superv isory  sess ions  involved the minimum period 

d e s i r a b l e , i . e .  one hour, o r  l e s s .

The supplementary p ro je c t  in which each student  in  1969 

recorded the length  of her  formal superv is ion  each week y ie lded  

the fol lowing da ta .**

* Question 18b on S tu den ts '  Annual Ques t ionnai re .
Question 14b on Superv isors '  Annual Quest ionnai re .
Question 4 on S tuden t s '  Weekly Ques t ionnai re

** Question 4 on Stuuents* Weekly Q ues t ionnai re .



TABLE 25: DURATION OF FORMAL SUPERVISORY SESSIONS
AS REPORTED BY STUDENTS IN 1969

Time in minutes devoted Number of  F ie ld  Work Weeks

to  formal superv is ion  

each week
Number

#  of Total  
No.of Weeks 
worked 

N = 266

#  of Weeks with 
Formal Super­
v is ion  N = 176

1- 59 93 34,96 52,84
60-119 69 25,94 39,20

120-135 3 1,13 1,71

No in format, on 11 4,14 6,25

S u b - to ta l :  weeks with 
formal superv is ion 176 66,17 100,00

No time 90 33,83

TOTAL 266 100,00

Source: Supplementary P ro jec t
Weekly Ques t ionnai re 1969

These f ig u re s  revea l  th a t  the durat ion  of  formal supervisory

sess ions  was the optimum per iod of one to two hours in  only 25,94#

of  the t o t a l  number of  f i e l d  work weeks.* In 68,79# of  weeks

(34,96# + 33,83#) s tuden ts  e i t h e r  had no formal superv is ion  or

superv is ion  l a s t i n g  l e s s  than one hour.

8*4 Frequency c f  Formal Supervision

Reference has a l ready  been made to the f a c t  t h a t  formal

superv isory  sess ions  should occur weekly. As pe t t e s  s t a t e s :

"The usual  p r a c t i c e  i s  to  arrange supervisory  sess ions  once a

week, and exper ience  has shown th a t  t h i s  i s  a reasonable time
3]span for  most s t u d e n t s . 11 Annette Muller expresses a s im i la r

view:

* Please see f igu re  6, page 244 for  f u r th e r  da ta  on t h i s  sub jec t .



Dit superv iso r  se metode van onderr ig  bestaan 
hoofsaaklik  u i t  ge ree lde  per iodieke  ind iv idue le  
besprekings met d ie  s tuden t .  Dit  moet minstens 
sen maal weekliks op 'n  g e s e t t e  tyd plaasvind .  32

In a concurren t  system of f i e l d  i n s t r u c t i o n  such as tha t

a t  Wits* s tuden t s  work in  t h e i r  f i e l d  i n s t r u c t i o n  cen t res  on

two days each week as a r u l e .  There i s  t h e re fo re  a f ive  day

in te rmedia ry  period between success ive at tendance* a t  the agency 

and in  o rder  to  ensure some c o n t in u i ty  in  the s tu d e n t ' s  learning 

exper ience i t  i s  e s s e n t i a l  t h a t  she meet her  superv isor  on a 

formal bas is  by appointment each week. I t  would seem d e s i r a b l e ,  

from the po in t  o f  view of  lea rn ing  to organise  time and work in 

a d i s c i p l i n e d  fashion,  t h a t  only one formal superv isory  session 

should occur each week, al though ar P e t t e s  pointed out ,  

ci rcumstances do vary in agenc ies  and one should not be r i g i d  

in t h i s  s t i o u l a t i o n .

How f requen t ly  did the Wits, fo u r th -y ea r  s tuden ts  rece ive 

formal superv is ion  during the per iod  under review? Data 

der ived  from the annual q u es t io n n a i re s  appear in the following



TABLE 26: FREQUENCY OF FORMAL SUPERVISION AS
REPORTED BY STUDENTS AND SUPERVISORS

N U M B E R
r e s p o n s e sFrequency of 

Formal 

Supervision
Total 1968 and 1969

Students SupervisorsSuper­
v i s o r s

S t u d e n t s Students
v iso rs

Weekly 

F o r tn ig h t ly  

I r r e g u l a r l y

68,18 90,91

31,82

TOTAL
00,00 100,00

Source: S tuden t s '  and Superv iso rs '  Annual Ques t ionnaire.

No respondents repor tea  th a t  formal supervis ion occurred  at  

f o r t n i g h t l y  i n t e r v a l s .  I f  i t  occurred with any r e g u l a r i t y ,  the 

i n t e r v a l  between conferences was one week, and t h i s  was the  s i t u a t i o n  

repor ted  in  the m a jo r i ty  of  s tudent  and superv isor  responses (68* 
and 90* r e s p e c t iv e l y )  over the t o t a l  per iod

When the F ishe r  t e s t  was appl ied to the da ta  fo r  the t o t a l  

pe r iod ,  p = ,1 which i s  not s t a t i s t i c a l l y  s i g n i f i c a n t .

The more i n t e n s iv e  study conducted in the supplementary p ro jec t  

revea led  th a t  formal superv is ion  occurred in only 176 of  the 266 

(66,16*) f i e l d  work weeks during which s tuden ts  worked in  t h e i r  

agenc ies .  In a c e r t a i n  number of the weeks in which formal supervision 

did  not occur, however, a s p e c i f i c  reason was c i t e d  for  the omission,  

fo r  example, the absence of  the superv isor  through i l l n e s s .  These 

and o th e r  data appear in the fol lowing tab le .





I t  should be noted chat the a r b i t r a r y  designa tion 

from A to  G of the seven f i e l d  i n s t r u c t i o n  cen t res  operat ing  in 

1969, as in troduced in  Table 5, Chapter  6,  has been r e ta ined .

In view of  the c e n t r a l  importance o f  formal superv is ion

in  f i e l d  i n s t r u c t i o n ,  the inc idence  of  formal supervisory  sessions  

in  a s t u d e n t ' s  placement was regarded as one of the  ch ie f  ind ices  

of  the q u a l i t y  of  t h a t  placement.  The students  were th e re fo re  

ranked in  ascending order  in terms of the  number of weeks in 

which they rece ived  formal superv is ion expressed as a percentage 

of  the t o t a l  number of  f i e l d  work weeks worked by each s tuden t  

in  hei f i e l d  i n s t r u c t i o n  c e n t r e .  Students  were des ignated  with 

numbers one to eleven according to t h i s  ranking.  Students  9,

10 and 11 were so ranked in s p i t e  of minor s t a t i s t i c a l  d i f fe re nces  

between them, in o rder  to f a c i l i t a t e  comparisons between the f i e l d  

i n s t r u c t i o n  cen t re s  where they were p 'aoed .

The percentage s u b - t o t a l s  in t a b l e  27 have been g raph ica l ly  

dep ic ted  i n  f igure  5, which i l l u s t r a t e s  the r e l a t i o n s h ip  between 

th e  oercentage number of f i e l d  work weeks in which formal 

superv is ion  occurred and the percentage number of  f i e l d  work

weeks in which i t  did  not occur  because of  some v a l id  e x p l i c i t ,

reason involving the supe rv iso r .
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This f igu re  revea ls  t h a t  not one s tudent  in the group had 

formal superv is ion  every week of her  placement. There was also 

a wide v a r i a t i o n  in the p a t t e r n s  of  the var ious  agencies .  Two 

agencies (F and E) scored very low, with formal supervis ion  

provided to the s tuden ts  in L6% and 25% of  week:, r e spec t ive ly .

These agencies each accommodated only one s tu den t .  Two o ther  

agenc ies (B and C) each accommodating two s tu den ts ,  provided 

superv is ion  in 40-80?$ of  the weeks, the f i r s t  providing i t  to 

i t s  two s tuden ts  in 42% and 50% of  weeks re s p e c t iv e ly ,  and the 

o th e r  in  68% and 78% of weeks, r e s p ec t iv e ly .  The o th e r  th ree  

agenc ies (D, A and G) provided formal superv is ion in 80% of 

weeks or  more, the  h ighes t  percentage  being 92% which applied 

to  th ree  s tuden ts ,  one from each of  these th ree  agencies.

However, when unavoidable cont ingencies  in l i f e  such as 

the  i l l n e s s  of  the superv iso r  are taken in to  recount ,  and a c a lcu la t ion  

i s  made of  the number of weeks in which formal superv is ion  was 

missed f o r  a d e f i n i t e  reason such as t h i s ,  the p ic tu r e  changes 

somewhat. In the case of  two s tuden ts  both a t  the same agency,

(Agency D) the r e s u l t i n g  t o t a l  i s  100%. In o th e r  words when 

these  s tuden ts  missed formal supervis ion,  i t  was never by defau l t  

but always fo r  a v a l i d  reason which was e x p l i c i t l y  s t a t e d .

This a d d i t i o n a l  c a l c u l a t i o n  does not m a te r i a l ly  a f f e c t  the 

r e s u l t s  of  the two agenc ies with the lowest scores ,  however.

In the following f ig u re ,  a comparison i s  presen ted between 

the number of f i e l d  work weeks in which each s tuden t  rece ived 

formal superv is ion ,  and the number of  weeks in which the durat ion 

o f  th a t  formal superv is ion  was 1 - 2  hours ( see  Section 8 .3 .3 )  p . 237.

The f igu re  demonstrates the f ac t  th a t  the re  was a la rge  discrepancy 

between these  two parameters .  Even when formal superv is ion  was provided,  

i t  l a s t e d  the optimum period  of  1 -  2 hours in f a r  fewer ins tances  

than the number of  weeks :.n which formal supervis ion occurred .
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8 .5  Who I n i t i a t e d  Arrangements fo r  the 
Formal, Supervisory Session?

By d e f i n i t i o n ,  the superv iso r  i s  respons ib le  fo r  the f i e l d

i n s t r u c t i o n  of  the s o c i a l  work s tuden t  in the agency. The

r e l a t i o n s h i p  between superv iso r  and student  i s  the medium through

which f i e l d  le a rn ing  and teaching occurs and the s tudent  i s

expected to p a r t i c i p a t e  a c t iv e l y  in  t h i s  process .  The s tudent

can express c r i t i c i s m s  o r  make sugges t ions  for  changes in her

f i e l d  i n s t r u c t i o n  programme, and should be encouraged to do so.

However, the primary r e s p o n s i b i l i t y  must be the s u p e r v i s o r ' s

and i t  i s  he th e re fo re  who i s  expected to  s t r u c t u r e  the s tu d e n t ' s

f i e l d  i n s t r u c t i o n  programme. As Van Rooyen s t a t e s :  „Praktykopleiding

moet ' n georganiseerde,  weldeurdagte en d oe lge r ig te  proses wees
33met 'n  bepaalde vorrr, en inhoud." As formal superv is ion i s  the 

core  t e ach ing - lea rn ing  element in t h i s  programme the superv isor  

must take  the i n i t i a t i v e  in informing the student  t h a t  a formal 

conference w i l l  take p lace ,  at a p a r t i c u l a r  time convenient  to  

both p a r t i e s  and at  a p a r t i c u l a r  p lace .  Lola Selby in descr ib ing  

the  educa t iona l  r e s p o n s i b i l i t i e s  of  the f ieldwork superv iso r  

o u t l i n e d  a number of p r i n c i p l e s  r e l a t e d  to  supervisory  method 

" t h a t  are always e s s e n t i a l  to observe i f  the supervisory  e l a t io n s h ip  

i s  to  serve i t s  p ro fe s s io n a l  purpose" and one of these  i s  phrased 

as  fol lows:

"The superv iso r  should arrange n r egu la r  t u t o r i a l  
time which should be p ro tec ted  from i n t e r r u p t io n  
in so fo r  as p o s s i b l e . "34

Both Bessie Kent and Dorothy P e t t e s  too emphasise the 

importance of t h i s  aspec t  of  f i e l d  i n s t r u c t i o n  p a r t i c u l a r l y  a t  the 

beginning of the placement.  The unce r t a in ty  and anxiety  of the 

V  dent at  t h i s  time has been descr ibed e a r l i e r  in the p resen t  

s t u j y .  P e t t e s  r e f e r s  to the ambivalence involved in beginning

much may be demanded of her ,  and a f r a i d  of  hur t ing  the c l i e n t .

prac n e e . The student  i s  eager to  s t a r t ,  yet  uncer ta in  of how



In these  circumstances the superv iso r  can do much ;o a l luy  the 

s t u d e n t ' s  anxie ty  by s p e l l i n g  out the superv isory  process.

He needs to give the s tudent  firm assurance th a t  
he w i l l  safeguard him from making se r ious  blunders,  
t h a t  the s tudent  w i l l  have ample oppor tuni ty  to 
d iscuss  the case with h is  superv isor  both before 
and a f t e r  see i rg  the c l i e n t .  At the same time he 
w i l l  need to  convey the importance of  the s t u d e n t ' s  
p a r t i c i p a t i o n ,  th u t  i t  i?  ' d i s c u s s i o n '1, and th a t  
he w i l l  value the s tu  it n . s ideas .  35

Elsewhere, P e t t e s  emptu i s e s  the importance of  the superv isor  

tak ing  on ac t iv e  ro le  i r  the following terms:

The s tuden t  has to l e a r n ,  and "t i s  important
t h a t  h i s  teacher  k"ows i s  job one has something to 
teach i im . . . .  Hi needs the s e c u r i t  ■ and supnort of 
someo e who knows what i t ' s  a l l  about.  36

Throughout the placement,  the  superv isor  should cont inue  to 

take  the i n i t i a t i v e  i r  ensuring t h a t  the re  i s  no confusion ubout 

when and where formal conferences w i l l  take place.  In t h i s  way, 

he can reassu re  the s tuden t  of  h i s  cont inuing  i n t e r e s t  in the 

s t u d e n t ' s  p rogress .

In the p resen t  s tudy,  the weekly ques t ionna i re ,  contained 

a q u e s t io n * re la t in g  to t h i s  i s su e .  Responses are presen ted in 

the following f igu re .  Once again a comparison i s  presen ted 

b< ween the number of  weeks in which formal supervis ion was 

provided in genera l ,and  the number of  weeks in which th a t  

superv is ion  was pv<-arranged on the i n i t i a t i v e  of the superv isor .

* Question 3, S tuden ts '  Weekly Quest] mnaire .
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The f igu re  r evea ls  a c lose  r e l a t i o n s h ip  between the number 

o f  weeks in which formal supervision occurred in each s tu d e n t ' s  

placement,  and the number of  weeks in which such sessions  were 

p re -a r ranged  a t  the i n s t i g a t i o n  of  the superv iso r .  In o th e r  

words when formal superv is ion  did occur,  in most cases i t  was the 

sup e rv i s o r  who took the  i n i t i a t i v e  in making the appointment for  

such superv is ion .

As with the inc idence  of  formal superv is ion ,  the agencies 

d i f f e r e d  widely in  the  ex ten t  to  which the  superv isors  i n i t i a t e d  

formal superv is ion .  The range extended from 8% to  92% o f  the 

t o t a l  number of  f i e l d  work weeks. Two agencies ,  F and E, where 

s tuden t s  one and two were placed r e s p e c t iv e ly ,  f e l l  below the 

25% mark. In o th e r  words the superv isors  in these  agencie* 

i n i t i a t e d  arrangements fo r  formal superv isory  sess ions  in l e s s  

than 25% of the t o t a l  number of  f i e l d  work weeks. In the cere 

o f  s tuden t s  9, 10 and 11, placed r e s p e c t iv e ly  a t  Agencies A,D 

and G, they a l l  rece ived  formal supervis ion in 92% of f i e l d  work 

weeks and in each cose i t  was the superv isor  who arranged f o r  the 

s uperv isory  session to take p lo :e .  At Agency C the superv isor  

a l so  tcok r e s p o n s i b i l i t y  for  organ is ing every formal supervisory  

ses s ion  t h a t  was held,  al though in t h i s  case such sess ions  occurred 

in  only 68% and 78% of f i e l d  work weeks fo r  each of  the two 

s tu d e n t s  placed a t  t n c t  agency.

8 .6  The Time of Formal Supervision

One of the ways to ensure tha t  formal supervision occurs 

r e g u la r ly  i s  to  s e t  as ide  a s p e c i f i c  time each week for  the 

superv isory  se ss ion .  For severa l  reasons i t  i s  d e s i r a b l e  tha t  

the  formal superv isory  conference commence a t  a regu la r  time



r

M s i

249

Two South Afr ican academics who ha /e  expressed support  for  

t h i s  view are Dr Annette Muller of  Stel lenbosch U nivers i ty  and 

P ro fe s so r  F.C. Shaw of Natal  U n ive rs i ty .  The l a t t e r  wrote in 

1969 t h a t  s tu d e n t s '  acceptance i n t o  agencies could be f a c i l i t a t e d  

b, c l a r i f y i n g  d e t a i l s  of  supeiv isory  s e s s io n s" a t  the onset  so

t h a t  they are not  ju s t  h i t - and - run  a f f a i r s  f i t t e d  in as p a r t  of
. , ,,38a busy day.

Several  B r i t i s h  and American w r i t e r s  a l so emphasise t h i s  

procedure.  Walsh s t a t e s  t h a t  " s p e c i f i c  conference times and

ways of  working to g e th e r  should be e s t a b l i s h e d  a t  the very
39 . 40beg inn ing ." while P e t t e s  r e i t e r a t e s  t h i s  view.

Why i s  i t  important  for  superv is ion  to occur a t  the same 

t ime each week? There are a number of r e l a t e d  reasons.  F i r s t l y ,  

the  knowledge t h a t  a p a r t i c u l a r  per iod  of time each week has been 

s e t  as ide  by the supe rv iso r  express ly  for  the purpose of 

superv is ing  the s tu den t ,p rov ide s  the student  with a sense of 

s e c u r i t y  which enables  her  to conta in  her  a n x ie t i e s  and quer ie s  

as f a r  as poss ib le  ax o th e r  t imes.  I t  can the re fo re  c o n t r ib u te  

to  a more economical use of t ime.  As Muriel C un l i f fe  wro te :

I t  i s  important  to  t r y  to keep the time s e t .
I know t h i s  i s  d i f f i c u l t  in a busy o f f i c e  but the 
advantage to be gained t h ’rough t h i s  in the 
development of  the s tud en t - su p e rv i so r  r e l a t i o n s h ip  
and giv ing the s tudent  a sense of  s ecur i ty ,  i s  
inva luab le .  41

Emergencies do a r i s e  in agencies which can d i s ru p t  time 

schedules ;  but what i s  important i s  t h a t  the re  should be some 

s t r u c t u r i m  of time in  every s o c i a l  worker 's  work load.  I t  i s  

one of the o b j e c t i v e s  of  f i e l d  work th a t  the student  should 

le a rn  to organise  her  time and work,as t h i s  i s  one of  the 

f e a t u r e s  of p ro f e s s io n a l  p r a c t i c e .  As Berkowitz s t a t e s ,  

c a r e fu l  planning of conference time i s  one way of teaching the
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•tuden t  the valv.v of  sound ad m in is t r a t iv e  procedures in helping

in d iv id u a l s  i n t e g r a t e  t h e i r  work with >..s t o t a l  programme of 
42

the agency. Anderson, P f e i f f e r  e t  a l .  make the po in t  th a t

" the  scheduling of  appointments fo r  a l l  types j f  in terv iews i s

an e f f i c i e n t ,  b u s in e s s - l i k e  procedure th a t  expresses respect  for
43

the r i g h t s  of both c l i e n t  and s t u d e n t . " I f  the supervisor  

makes and keeps a d e f i n i t e  appointment with the student  for  

superv is ion ,  he i s  providing a model on which the s tudent  can 

base her  p r a c t i c e .

Rhoda Sarnat  gives  another,psycho-dynamic,reason fo r  

s e t t i n g  a f ixed time fo r  superv is ion .  The way in which the 

s tuden t  r e a c t s  to  t h i s  s t r u c t u r e  can provide d iagnos t ic  

in format ion about her  a t t i t u d e  to  her  work and to  supervis ion.  

Sarnat  quotes the case of  a.i o lde r ,  experienced s tudent  who was 

having problems in re-assuming the s tudent  ro le  and who 

manifested  h is  d i f f i c u l t i e s  p a r t l y  by " in ad v e r ten t  scheduling 

of appointments with c l i e n t s  during per iods  assigned to 

superv isory  conferences,  and t a rd i n e s s  a t  these  conferences ."

In the p resen t  s tudy,  the weekly ques t ionna i re  included 

a ques t ion* asking the student  t c  record what time her supervisory 

sess ion  commenced whenever she had such a s e s s i o n . I t  was 

d i f f i c u l t  to c a l c u l a t e  the number of  weeks in  which formal 

superv is ion  occurred a t  a r egu la r  time because the p a t te rn  was 

uneven in the case of  most s tuden ts  and furthermore the contingencies  

of l i f e  in a s o c ia l  work o rgan iza t ion  had to be taken in to  occounv 

to some ex ten t .  For example, i t  i s  poss ib le  and accep table for  

the superv iso r  and student  to change the time of t h e i r  appointment

* Question 5 - Weekly Ques t ionnai re ,  Supplementary P ro je c t ,  1969.

L



from one f ixed time to  another  f ixed time during the course of 

the  year .  In gene ra l ,  i f  t h e r e  were a t  l e a s t  3 consecutive 

se s s ions  occur r ing a t  the same time before the time changed to 

another  recur r ing  time,  then t uose 3 were counted as occurr ing 

a t  a f ixed  time.  However, in c e r t a in  cases exceptions were 

made. The w r i t e r  used her d i s c r e t i o n , a f t e r  consu l t a t ion  with 

a p r a c t i s i n g  s o c ia l  worker acquainted with the supervisory  

s i t u a t i o n  and the research p r o j e c t .  Figures  were in t e r p r e t e d  

a t  t imes in r e l a t i o n  to  the o v e ra l l  p a t t e rn  of  each p a r t i c u l a r  

s tu d en t .  A " f ix ed  time" was defined os a recur r ing ,  s p e c i f i c  

time of  day plus or  minus f i f t e e n  minutes.  For example, 

provid ing 11 a.m. on Thursday fea tu red  most f requen t ly  as the 

time when superv is ion  commenced, any time between 10.45 a.m. and

11.15 n.m. would be counted as the same s t a r t i n g  time.  Because 

o f  emergencies which a r i s e  in  the d a i ly  events  in the agency, i t  

was considered t h a t  t h i s  leeway should be given.  On the  o ther  

hand, a superv isor  can be expected to  organ ise h i s  work t o  the 

ex ten t  t h a t  an appointment with a s tuden t  fo r  formal superv is ion  

should not be a l t e r e d  to a time more than q u a r t e r  of  an hour 

before o r  a f t e r  the  appointed time.

Two s tuden ts  (S tudents  Numbers 9 and l l )  omit ted t h i s  

in format ion from t h e i r  q u es t ionna i re s  in more than 5075 of  t h e i r  

f i e l d  work weeks and had to be omitted from the c a l c u l a t i o n s .

The r e s u l t s  of the remaining nine s tuden t s  are depicted  in the 

fol lowing f igu re .  Foi the purposes of  the f igu re ,  the nine 

s tuden t s  were once again ranked according to the number of  weeks 

in  which formal superv is ion  occurred expressed as a percentage 

of  the t o t a l  number of f i e l d  work weeks, and as before these  

t o t a l s  were a l so  presented  in  order to allow fo r  comparison.
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Thi» f igu re  revea ls  a wide v a r i a t io n  in  the r e s u l t s  from 

the  d i f f e r e n t  agencies.  In the case of two s tudents  (Students  

1 and 2) ,  each working av two d i f f e r e n t  agencies ,  the score was 

i* ro .  They had very few formal superv isory  sessions  and a l l  of  

the se  occurred a t  d i f f e r e n t  t imes .  In the case of  one s tudent  

(S tudent  7) who had formal superv is ion  in 83% of the f i e l d  work 

weeks she worked in her  agency, her  formal conferences commenced 

a t  a r eg u la r  time in a l l  cases.

The modal score was approximately 30%. Four s tudents  had 

superv is ion  a t  a f ixed time in about 30% of weeks worked. Eight 

out  of  the nine s tuden ts  fo r  whom information was ava i lab le ,  

th e r e f o r e ,  had formal superv is ion  a t  a r e g u la r  time in  l e s s  than 

45% of the weeks in which they rece ived  f i e l d  i n s t r u c t io n  in f i e l d  

i n s t r u c t i o n  cen t re s .

8 .7  Use of  Process Records in Formal Supervision

Process records of s t u d e n t s '  con tac ts  with c l i e n t s  ore a 

va luab le  too l  for  teaching and lea rn ing  in  the supervisory  

s i t u a t i o n .  Process recording  should be d i f f e r e n t i a t e d  from 

verbatim recording.  The l a t t e r  " s e t s  out the  dialogue exac tly ,
45

or almost exac t ly ,  as i t  was spoken, as in  a t h e a t r i c a l  s c r i p t . "  

This type of  recording may be used fo r  a b r i e f  period a t  the 

beginning of  a placement but very ea r ly  on a s tudent  should 

be encouraged to record her observa tions  and assessments of the 

in te rv iew  in add i t ion  to the d e t a i l s  of the conversat ion .  Process 

recording  i s  tn a t  type of  recording in which the process or 

i n t e r a c t i o n  between worker and c l i c n t  i s  recorded in chronologica l  

o rde r .  As Young s tages :  " I t  i s  designed to  h ig h l ig h t  i n t e r ­

personal  r e l a t i o n s ,  and i t  t h e re fo re  has to be a very d e t a i l e d  

record ,  including  the worker 's  co n t r ib u t io n  cs much as th a t  of 

the c l i e n t  or  g r o u p . G o r d o n  Hamilton descr ibes  i t  as a 

slow motion p ic tu r e  revea ling  every d e t a i l  of  the i n t e r a c t i o n
47

between the worker and the c l i e n t .



Agencies g en e ra l ly  use b r i e f e r  types of  recording such as 

condensed n a r r a t i v e  or  summary for  se rv ice  and adm in is t ra t ive  

purposes.  Students  must lea rn  to be p r o f i c i e n t  in these  forms 

o f  recording  too and must f u l f i l  the agency 's  recording 

requirements in r e sp ec t  of  the c they ca r ry .

However, f o r  l e a rn ing  purposes, process recording i s  

ind ispensab le .  Dwyer and Urbanowski desc r ibe  i t  as "one of
48the most c e n t r a l  elements in the s tu d e n t ' s  f i e l d  i n s t r u c t io n "

while Pamela Lewis, Head of  the Social  Work Department a t  London

H osp i ta l ,  in a paper de l ive red  a t  the U n ive rs i ty  of Natal  in 1970,

r e f e r r e d  to i t  as  " the  bes t  too l  t h a t  we have ( in  teach ing -  the 
49one we use most.)" Brown and Gloyne, in t h e i r  survey of  f i e ld

t r a i n i n g  of  s o c ia l  workers in B r i t a in ,  found th a t  process

record ing was encouraged by academJ i f f  and used by most
50

superv iso rs  as a b a s i s  fo r  d iscuss ions  with s tuden ts .

From the beginning of the placement the superv isor  should

make e x p l i c i t  h i s  expec ta t ion  t h a t  the s tudent  should submit

process  records some time before the scheduled supervisory

confe ence so t h a t  the superv isor  has time to  read them. The

case to  be d iscussed  may be se lec ted  by the s tudent  or  the

superv iso r ,  and as Young s t a t e s  "of ten  th e re  i s  no need to  give

any thought to  the choice of  the cose,  s ince  one w i l l  present

i t s e l f  n a t u r a l l y  as the most i n t e r e s t i n g  or  d i f f i c u l t  which the
51s tuden t  i s  hand l ing ."  Sometimes i t  i s  u se fu l  to analyse 

an in te rv iew  in which the student  cons iders  she has done well ,  

and not always to concen t io te  on d i f f i c u l t  or  u n s a t i s f a c to r y  

cases .

Students  o f t e n  f ind i t  he lpfu l  i f  the superv iso r  gives  

them some idea of the form the record should take.  Dwyer and 

Urbanowski suggest th a t  a usefu l  o u t l i n e  for  process records



conta ins  the  fol lowing:  Purpose of in terv iew,  observa tions ,

chronologica l  account  of  content ,  impressions,  worker ' s  ro le  and 
52p lan .  P e t t e s  s t r e s s e s  t h a t  s t r u c t u r e  should be f l e x i b l e  so 

t h a t  the s tu den t  can develop her  own in d iv id u a l ,  recording s ty le .  

Although the s e l e c t i o n  of  m a te r i a l  r e c a l l e d  i s  bound to  be 

s u b jec t iv e  to  some e x t e n t .  Young po in ts  out  t h a t  the  record  i s  

neve r the le s s  u se fu l  and in time s tuden ts  develop the a b i l i t y  to 

r e c a l l  i n t e r a c t i o n  with g r e a t e r  accuracy.'**

What i s  the purpose of  process recording? Kent descr ibes

the  s tu d e n t ' s  record as "a communication from the s tuden t  to the

superv iso r  i n d i c a t i n g  where the student  i s  in h i s  th ink ing  and 
55p r a c t i c e . "  In w r i t in g  the  record,  the s tuden t  i s  forced to

r e th in k  whot occurred  in the in terv iew with the consciousness th a t

her  i n t e r a c t i o n  with the c l i e n t  must emerge c l e a r l y  fo r  the

superv isor  who w i l l  read the record .  Thereby, the s tuden t  may

become aware of c e r t a i n  aspec ts  of the case which had previous ly

escaped her .  The s t u d e n t ' s  d e s c i i n t i o n  of hex own r o l e  in  the

in terv iew enab les  the  superv iso r  to  keep in  touch with how the

s tuden t  i s  handling a p a r t i c u l a r  s i t u a t i o n .  The superv isor  can

i n d i v id u a l i s e  both the s tuden t  and her c l i e n t s ,  and can assess  the

s t u d e n t ' s  a b i l i t y  to  respond to  the c l i e n t  a t  an emotional l eve l

and to  i n t e g r a t e  her  t h e o r e t i c a l  knowledge and pas t  experience  in to

her p r a c t i c e ;  using the record  os a b a s i s  for  d iscuss ion  gives

the  superv isory  sess ion  a s t r u c t u r e  and focus.  Together,  superv isor

and s tudent  can analyse  the in te rv iew ,  and id e n t i f y  the s tu d e n t ' s

weaknesses and s t r e n g th s  in an atmosphere of acceptance.  As Young

s t a t e s ,  " the  improvement of s k i l l  must come from analys ing one ' s

own work, not  a n o t h e r ' s . "  The student  can a l so  inc rease  her

se lf -awareness  through such an a ly s i s .  As a f i n a l  advantage to  be

gained from w r i t in g  process records ,  Dwyer and Urbanowski point

out  th a t  i t  gives  the s tudent  an opportuni ty  to gain the ease and

freedom in w r i t t e n  express ion th a t  are important  for  her  p ro fess iona l  
57development.



In using the process  record fo r  teaching purposes the 

supe rv iso r  must exe rc ise  s k i l l  in s e lec t ing  aspec ts  for d iscuss ion .  

As Young s t a t e s ,  " success fu l  superv isory  teaching i s  a quest ion 

of  f ind ing  a balance between o f f e r in g  the student  s u f f i c i e n t  

s t im u la t ion  in the form of  knowledge and ideas ,  c r i t i c i s m  and 

chal lenge ,  while a t  the some time al lowing, and indeed expecting,  

him to  lea rn  fo r  h i m s e l f . " ^

I t  i s  c l e a r  th e re fo re  t h a t  process records  should play a 

prominent p a r t  in f i e l d  i n s l r u c t i o n  fo r  the major p a r t  of  the 

placement.  Towards the end of the period of f i e l d  work when the 

s tu den t  has developed s k i l l  in observa tion ,  assessment of dynamics 

and d e s c r ip t io n ,  i t  may sometimes be accep table  to  le ssen  the 

emphasis on d e t a i l e d  record! ig, and base superv isory  sessions  on 

the  s t u d e n t ' s  condensed record ampli f ied by a verbal  account of 

i n t e r a c t i o n .

To what ex ten t  were process records  used in the W i t s . f i e ld  

i n s t r u c t i o n  programme during Lhe period under study?

A genera l  p ic tu r e  of whether process records were used or  

not  i s  obtained  from superv isors  and s tuden ts  responses to  a 

question*on the annual q u e s t i o n n a i re s .  These are presented  in 

the  following t a b le :

* Question 19 -  S tu den ts '  Annual Quest ionnai re 
Question 15 -  Superv isors '  Annual Quest ionnai re



TABLF 28: USE OF PROCESS RECORDS IN SUPERVISION AS
REPORTED BY STUDENTS AND SUPERVISORS

Were Process 

Records

N U M B E R O F  R E S P O N S E 5

1968 1969 Total  1968 and 1969

Required for
Super­
v i s o r s

Super­
v i so rs

Student s Supervisors
Supervision Students Students No. "I No. %

Yes 7 11 8 11 15 68,18 2" '00 ,00

No 4 0 3 0 7 31,82 0 0

TOTAL 11 11 11 11 22 100,00 22 100,00

Source: S tudents  and Supervisors  Annual Quest ionnai res .
For 1968 p = ,05
For 1969 p = ,107
For 1968 5 1969 p = ,02

Of the 8 s tuden ts  in 1969 who ind ica ted  th a t  they were required 

to p resen t  process records  for  use in superv is ion,  two added th a t  

, occurred in f r e q u e n t ly .  Therefore,  of the f i f t e e n  s tuden ts  who 

i t c d  tha t  they had been required  to w r i te  process records  for  

i ^.rvisory purposes only 13 s tuden ts  or  59,09% of the t o t a l  group 

of . spi Led t h a t  t h i s  requirement opera ted  for  any s i g n i f i c a n t  

pe r io  'uring the placement.  As fa r  as the superv isors  are concerned 

however, a l l  22 repor ted  tha t  the students  they supervised were 

required  to present  process i e c c r d e for purposes of superv is ion .

However, evet nking the t a b le  as i t  s tands ,  th a t  i s ,  with 

15 s tuden ts  (68,18%) repor t ing  th a t  they wero requ ired  to use 

process  records and 7 not,  and 22 superv isors  repor t ing  th a t  

s tuden t s  were required  tc  p resen t  process records  and n i l  not,
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when the F isher t e s t  i s  applic. ; p = .02 fo r  the two year  period.

In o th e r  words, the responses of  the two groups are s i g n i f i c a n t l y  

d i f f e r e n t  a t  the 2% le v e l  of confidence.  C lear ly ,  superv isors  

and s tuden t s  perce ived the s i t u a t i o n  d i f f e r e n t l y ,  with superv isors  

repo r t ing  a higher inc idence  of the use of  process records than 

did the s tuden ts .

A quest ion* was al so  included in  the weekly ques t ionnaire  

in  196° so th a t  a more d e t a i l e d  answer could be provided regarding 

the ex ten t  to which process records were u t i l i s e d  in formal 

superv is ion .  The 11 s tuden ts  repor ted  th a t  process records were 

used as a bas is  fo r  d iscuss ion  in in d iv id u a l ,  formal supervisory  

sess ions  in 112 cu t  of  the 266 f i e l d  work weeks in which they 

rece ived  f i e l d  i n s t r u c t i o n  in t h e i r  agencies .  This rep resen ts  

42,86# of  the t o t a l  number of  weeks worked and 63,64# of  the t o t a l  

numbsr of weeks in which formal superv is ion  occurred i . e .  176 weeks.

..Vv

In o the r  words, when one examines the p ic tu r e  as a whole, 

process  records were used as a bas is  for  d iscuss ion  in almost two- 

t h i r d s  of  the formal superv isory  ses s ions  th a t  were he ld .  This 

i s  a f a i r l y  low f igu re  but not excess ive ly  so i f  one considers  

t h a t  towards the end of u p l a c e m e n w h e n  the s tu d e n t ' s  s k i l l  hcs 

increased,  hex verba l  p resen ta t ion  -f the cynamics of an in terv iew 

may bo s u f f i c i e n t  b a s i s  fo r  a supervisory d iscuss ion .  However, 

because of the r e l a t i v e l y  low number of weeks in  which formal 

superv isory sess ions  were held,  when +he number of  weeks in which 

process records  were used i s  c a l c u la te d  as a percentage of  the 

t o t a l  number of wed ■; worked, the f ig u re  drops to  42,8#,  th a t  i s ,  

l e s s  than h a l f  the f u l l  number of f i e l d  wort weeks.

* Ouestion 6 Weekly Quest ionnai re 
Supplementary P ro je c t ,  1969
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An exoeino tion of  the r e s u l t s  of  ind iv idual  s tudents  

revea ls  a wide range in  the ex ten t  to  which process records  were 

used in the d i f f e r e n t  placements.  This i s  r e f l e c t e d  in the 

following t a b l e :

TABLE 29: DISTRIBUTION OF STUDENTS IN TERMS OF PERCENTAGE
OF TOTAL NUMBER OF FIELD WORK WEEKS IN WHICH 
PROCESS RECORDS REQUIRED FOR FORMAL SUPERVISION. 1969

Percentage of Total  Number of 
F ie ld  Work Weeks in Which 
Process Records Required

Number of  Students

Ni l 2

1 -  33v3* 4

Over 33X3 to 662/ 3  % 1

Over 662/3 up to  100% 4

TOTAL: 11

I t  i s  c l e a r  th e re fo re  th a t  while a t  the end of  1969, a l l  11 

superv isor  responses and 8 of the 11 student  responses ind ica ted  

t h a t  process  records hod been used, in  f a c t  7 out  of  the 11 

s tuden ts  were required  to p resen t  process records  for l e s s  than 

two t h i r d s  of  the leng th  of the placement.  Four of  these  used 

process records  l e s s  than one t h i r d  of the t c . o l  t ime,whi le two 

s tuden ts  did not p resen t  process records  in any formal superv isory 

sess ions  a t  o i l .

The responses of the 11 s tuden ts  on the ex ten t  to which 

process records were used throughout, t h e i r  placements are r e f l e c t e d  

in  the fol lowing f igu re .
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Two s tuden ts  both working in  the same agency ( s tuden t s  7 

end 10 a t  Agency D) used process records  as a bas is  fo r  di scuss ion  

in  100* of  the formal superv isory  sess ions  t h a t  were he ld .  Another 

two s tuden ts  each from a d i f f e r e n t  agency (Students  9 and l l )  used 

process records  in  over 70* of  the t o t a l  number of  f i e l d  work 

weeks, and the remaining f ive  were required  to presen t  process 

records  in approximately 20 -  40* of the weeks worked. Seven 

out  of  the eleven s tuden ts  th e re fo re  were required to w r i te  process 

records  for  supervisory  purposes in  l e s s  than 50* of  the t o t a l  

number of  weeks in t h e i r  p lacenonts .

8 .8  The Evaluation Session

The c e n t r a l  purpose of  f i e l d  i n s t r u c t i o n  i s  to enable the 

s tuden t  to  develop th a t  degree of p ro fe s s io n a l  competence which 

w i l l  equip her  to  embark on the p r a c t i c e  of  soc ia l  work in  the 

community. The eva lua t ion  of  the s t u d e n t ' s  performance in f i e l d  

work i s  t h e re fo re  an i s s u e  of  g rea t  importance.*

The purpose of  eva lua t ion  of f i e l d  work i s  a twofold one: 

f i r s t l y ,  to assess  the s t u d e n t ' s  work and progress,  and secondly,  

to  f u r t h e r  the s t u d e n t ' s  l e a rn ing .  P a r t i c u l a r l y  a t  the end of  

a degree course in s o c ia l  work, i t  i s  important  to  assess  the 

s t u d e n t ' s  performance in the f i e l d  as one c r i t e r i o n  of  her 

r ead iness  to leave the U n ivers i ty  and e n t e r  the world of  p r a c t i c e .  

However, the o the r  func tion of eva lua tion  i s  equally important .  

Cons truc t ive  ap p ra i sa l  during supervisory  sessions  of  what the

* At the time of w r i t ing  (1973) another  research  p ro je c t  i s  
underway a t  the School of  Socia l  Work a t  the Univers i ty  of 
the Witwatersrand which i s  i n v e s t i g a t in g  the assessment of  
f i e l d  work and only a few b r i e f  remarks on the sub jec t  w i l l  
t h e re fo re  be presented  here.



■tudent has achieved and s t i l l  has to  achieve can be a useful  

a id  to the  student  in  her development.

As such, eva lua tion  should be an on-going process throughout

the  placement.  Kent po in ts  out  th a t  "con trary  to the b e l i e f  of

many superv iso rs ,  s tuden ts  know they have a g r e a t  deal  to  learn

and become very anxious i f  o f fe red  nothing but p o s i t i v e  comments 
59about t h e i r  work." They app rec ia te  cons t ruc t ive  c r i t i c i s m  and 

s incere  commendation end reassurance .  Anderson, P f e i f f e r ,  

Schubert and Scott  in  descr ib ing  superv is ion in the f i e l d  work

programme a t  Berkeley,  s t a t e d  as follows:

Evaluation of  casework performance was u continuous 
p rocess  th a t  took place in weekly conferences,  but 
pe r io d ic  w r i t t e n  eva lua t ions  help s tudents  to see 
t h e i r  work in p e r s p e c t iv e , t o  become aware of  t h e i r  
l i m i t a t i o n s  and t h e i r  a reas  of  competence, and to 
look towa'd next  s teps  in le a rn in g .  The s tudents  
themselves were helped to take some r e s p o n s i b i l i t y  
in  the  evalua tion  process.  &0

Semi-formal or  formal eva lua tion  d iscuss ions  are usefu l  a t  the 

end of the  s tu d e n t ' s  o r i e n t a t i o n  period in the agency and mid­

way through a lengthy placement, and c e r t a i n l y  a t  the end of the

placements,  superv isors  in a l l  t r a i n i n g  courses are expected 

to  p resen t  a formal, w r i t t en  document eva lua ting  the s tu d e n t ' s  

performance.  Many superv isors  f ind t h i s  d i f f i c u l t  fo r  a 

v a r i e ty  of  reasons;  p a r t l y  i t  may be because they do not know 

what c r i t e r i a  for  eva lua tion  should be usea and p a r t l y  perhaps 

because they lock confidence in t h e i r  a b i ' i t y  to judge the 

s t u d e n t ' s  performance. I t  i s  t h e re fo re  e s s e n t i a l  for  the school 

to pro ide the superv isor  with a guide to the form the evaluation 

repor t  should take.

The W i ts . research  p ro je c t  mentioned above i s  in v e s t ig a t in g  

the v a l i d i t y  of q u a n t i t a t i v e  assessnen t  of f i e l d  work according 

to c e r t a in  c r i t e r i a ,  a system which has been in operat ion  a t  Wits.



s ince  1971. A number of  e a r l i e r  s tud ie s  overseas  devised

o u t l i n e s  under various headings. One of  the f i r s t  important

s tu d ie s  was t h a t  by Rosemary Reynolds in  1946, and the standard

r e p o r t  form contained in  her book was used by many schools or

the  Continent  of Europe in modified form in the 1950 's.

Another s i g n i f i c a n t  c o n t r ib u t io n  has been made by Aleanor

M e r r i f i e ld  ana o the r  f a c u l ty  members and agency s t a f f  members

p a r t i c i p a t i n g  in f i e l d  i n s t r u c t i o n  in the School of  Social

Service  Administ ra t ion of  the Univers i ty  of Chicago. This School

is sued  two p u b l i c a t i o n s  in 1964 and 1969 repor t ing  on the

co ns t ruc t ion  of schedules to measure acceptable  l e v e l s  of

performance in graduate s tuden ts  of  s o c i a l  work in the United

S t a t e s . 62 In her  book, Dorothy P e t te s  reproduces another o u t l in e

from the U n ivers i ty  of  Newcastle Upon Tyne. Margaret Schubert
64

has a l so  made a va luable  con t r ibu t ion  to the s ub jec t .

However d i f f i c u l t  'ay be for  the superv isor  to  face the

prospect  of  communicatinr. : eva lua tion  of the s tu d e n t ' s  work

in  a f a c e - t o - f a c e  in te rv iew with the s tuden t ,  a u t h o r i t i e s  on the 

su b iec t  are agreed t h a t  i t  i s  most important  for  the superv isor  

and student  to d iscuss  the s t u d e n t ' s  progress  in one of t h e i r  

superv isory  sessions  towar.,,  the  end of the placement. Brown 

and Gloyne found t h a t  in B r i t a in  "frank d iscuss ion  of  t h e i r  

p rogress  with s tuden ts  i s  encouraged by a l l  t r a i n in g  bodies and

^ • ♦ f f  "65academic s t a r t .

P r i s c i l l a  Young d iscusses  in d e t a i l  why an evalua tion  

d iscuss ion  between superv iso r  and s tudent  i s  necessary.  The 

s tu den t  must be given the opportuni ty  to p a r t i c i p a t e .  Otherwise,  

i f  her  op in ions  were in c o n f l i c t  with those of the superv isor ,  

she w i l l  f e e l  a "v ic t im  of i n j u s t i c e . " 66 The evaluat ion 

d iscuss ion  i s  bes t  c a r r i e d  out in two s tages  according to Young,



the  main discuss ion  occurr ing  before the w r i t t en  evalua tion  i s  

f i n a l l y  d r a f te d ,  and a second s h o r t e r  one, when the document has 

been w r i t t e n .  This procedure ensures  th a t  the evaluat ion w i l l  

be regarded a t  pa r t  of  the superv isory  teaching.  I t  al so  ensures 

t h a t  i f  the re  are a reas  of  disagreement between superv isor  and 

s tu den t ,  these  can be d iscussed again so t h a t  the f i n a l  w r i t t en  

document i s  as f a r  as p o ss ib le  an agreed s tatement .  I f  the 

eva lua t ion  i s  to  be a j o i n t ,  thorough review of  the s tuden ts  

knowledge and c a p a b i l i t i e s ,  both superv isor  and s tudent  should 

prepare  fo r  the eva lua t ion  session ,  using the headings in the 

eva lua t ion  o u t l i n e  as a guide.  The f i n a l  process w i l l  be g r e a t ly  

f a c i l i t a t e d  i f  the s tuden t  and superv iso r  are awure of  the form 

of the c i t i n , o  from the beginning of  the placement, and i f  

eva lua tion  has been an on-going process  throughout the placemeni.

Evaluation was not one of  the major dimensions explored in 

the p resen t  research  p r o j e c t .  One ques t ion was included in 

each of  the annual ques t ionna i res*  administe red  to superv isors  

and s tuden ts  merely to  enquire whether or  not an evalua tion  

d iscuss ion  took place before  the s tuden t  l e f t  the agency.

The r e s u l t s  are presen ted in +he following t a b le :

* S tuden ts '  Annual Ques t ionnai re,Ques t ion  20. 
S uperv isors '  Annual Ques t ionnaire,Ques t  inn 19.



TABLE 30: OCCURRENCE Of EVALUATION DISCUSSION AS
REPORTED BY STUDENTS AND SUPERVISORS

Did an N U M B E R O F R E S P 0 N S E S

evalua tion 1968 1969 Total  1968 and 1969
d iscuss ion  

take p lace? Super­
v i so rs

Super­
v i so rs

Students Supervisors
Students Students

No. % No, 5

Yes 9 11 8 11 17 77,27 22 100,00
No 2 0 3 0 5 22,73 0 0

TOTAL n 11 11 11 22 100,00 22 103.00

Source: Stu<: r J Superv iso rs '  Annual Ques t ionnai res .

All  the superv isor  responses in  both years  of the study ind ica ted  

t h a t  eva lua t ion  -sessions had occurred a t  the end of  the s tuden t s '  

placements.  Twc- s tuden ts  in 1968 and three in  1969 ind ica ted  to the 

con t ra ry  however. The- d i f f e re n c e  i s  not s t a t i s t i c a l l y  s i g n i f i c a n t  

as p = .09 for  the two year  period.

8.9 Use of  Group Supervis ion

Although the t r a d i t i o n a l  model of  f i e l d  i n s t r u c t i o n  f ea tu res  

superv is ion  of  an in d iv id u a l ,  t u t o r i a l  na tu re ,  group supervision 

has a l so  been used for  mony years and i s  gaining popu la r i ty  as an 

a d d i t i o n a l ,  or in some cases,  the major, form of supervisory  

te ach ing .  I t  can be a usefu l  innovation  at a time when the 

educa t iona l  resources  of agencies a re  being s t r a i n e d  by increas ing  

numbers of  s tuden ts  requ i r ing  f i e l d  i n s t r u c t i o n .

Abrohamson s t a t e s  tha t  one of  the .iiajor c o n t r ib u t io n s  of 

the group work f i e l d  has been to broaden and deepen the understanding



of  group method* in superv is ion ,  and he hat  made a major 

co n t r ib u t io n  to the l i t e r a t u r e  on the sub jec t ,  toge ther  with o ther  

w r i t e r s  such as Margaret Williamson, Chiches te r ,  Abels and Mayers.*

In many experimental  programmes in the United S ta te s  group 

superv is ion  i s  used in combination with in d iv id u a l  supervision  

to  g r e a t e r  or  l e s s e r  d e g re u .v# In 1970 Me New and de Young 

descr ibed  an innovative approach to f i e l d  i n s t r u c t i o n  introduced 

a t  Marywood College School of  Socia l  Work in Pennsylvania in 

which group teaching was used as the rr imary mode of f i e l d  teaching ,  

but  even they conceded th a t  "obviously the re  i s  a d i f f e r e n t i a l  need 

fo r  supplemental conferences with the in d iv id u a l  s tudent"  and 

in  the same way, a t r a d i t i o n a l  programme of f i e l d  i n s t r u c t i o n  using 

p r im ar i ly  ind iv idua l  superv is ion could b e n e f i t  from the use of  

supplementary group sess ions .

Sales and Navarre in t h e i r  d e t a i l e d  research  study of 

i n d iv id u a l  and group superv is ion  confirmed t h e i r  hypothesis  th a t  

from the s u p e r v i s o r ' s  po in t  of view the l a t t e r  method involved 

cons iderab le  time saving per s tuden t  while s tuden ts  spent equivalen t  

amounts of  time with t h e i r  superv isors  in each mode of supervis ion.  

Students  were found to perform equal ly  well under each mode of  

superv is ion  according to s u p e i v i r o r ' s  r a t i n g s  of t h e i r  p r a c t i c e  

s k i l l s .  Sa les  and Navarre concluded as follows:

Our advocacy of  extended use of group superv is ion 
based on the f ind ings  from th i s  s tudy,  should not 
be read as a r e j e c t i o n  of o i l  ind iv idua l  supervisory 
a c t i v i t i e s ,  but r a th e r  as a suggest ion for  incorpora t ion  
or extending group methods in to  the o v e ra l l  process of 
superv is ion .  69

* D e ta i l s  c f  these p u b l i c a t i o n s  w i l l  be found in the 
b ib l iography a t  the end of the presen t  s tudy.

*#Soe for  example, published works by Mark Hole,
Margaret Schubert onu Mary Lewis e t  a l .  l i s t e d  
in  the b ib l iography.
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Group superv is ion  i s  p a r t i c u l a r l y  usefu l  when there  i s  a 

s tuden t  u n i t  in an agency but could be used whenever a number of 

s tuden ts  are toge the r  in one agency for  f i e l d  i n s t r u c t i o n .  For 

s tuden ts ,  the group lea rn ing  s i t u a t i o n  as in the classroom may 

be more f am i l i a r  than the one-to-one g e t t in g .  Getzel  and h i s  

co-authors  moke the poin t  th a t  a cu r ren t  t rend  in s o c ia l  work 

education as in o the r  spheres of  h igher  education i s  for  s tuden ts  

to  p a r t i c i p a t e  more f u l l y  in the educa tional  process even a t  the 

policy-making l e v e l .  Within t h i s  context ,  they s t a t e ,  supervision 

in groups takes  on a p a r t i c u l a r  s ig n i f i c a n c e :

I t  seems more p e r t i n e n t  fo r  today.  Conceptually,  
i t  e x p l i c i t l y  acknowedges th a t  a l l  people involved 
in a p a r t i c u l a r  soc ia l  experience bring knowledge 
and s k i l l  in terms of t h e i r  own l i v e s  and work 
exper iences  tha t  they can use to help o the rs .  70

The m obi l i sa t ion  of peer  learn ing  i s  one of the main advantages of 

group superv is ion .  There i s  a mutual sharing of  ideas  and fee l ings  

and p a r t i c i p a n t s  experience a sense of support through group 

d iscuss ion  of comn.on problems. Some s tudents  may fee l  more 

p ro tec ted  in the group s i t u a t i o n ,  each fee l ing  " l e s s  under observation 

and h i s  ind iv idua l  performance l e s s  h igh l igh ted .  Williamson 

a l so  po in t s  out tha t  group supervis ion minimises the "grape- ine"  

phenomenon. "The need for  help i s  g rea t ,  and an as ton ish ing  

amount of  mininformation and m isd i rec t ion  can get  going in the 

pu r s u i t  of t h i s . " 71 This can happen frequen t ly  in a s i t u a t i o n  

where one superv isor  i s  superv is ing  two s tudents  and where one fee l s  

the o the r  i s  p re f e r r e d .  Tension and resentment can be genera ted  

which can be more e a s i l y  c o n t ro l l e d  when s tuden ts  and superv isor  

confront  each o ther  s imultaneously in a group s i t u a t i o n .

The p a r t i c i p a t i o n  of the superv isor  in the group i s  most 

impor tant .  His l e adersh ip  i s  a v i t a l  f a c to r  in the e f f e c t iv e n e ss  

of the method. For t h i s  and o the r  reasons, a number of s tu d ie s

\
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have repor ted  thu t  the t r a n s i t i o n  from ind iv idua l  to group 

p a t t e rn s  of supe iv ision arouses anxiety  and r e s i s t a n c e  on the
72p a r t  of  the  superv isors  involved.

The presen t  study did not examine group supervis ion  in any 

d e t a i l  bu t  at tempted to a sce r t a in*  whether or  not group d iscuss ions  

occurred a t  a l l  in the placements under i n v e s t i g a t i o n .

TABLE 31: OCCURRENCE OF INDIVIDUAL AND/OR GROUP FORMAL
SUPERVISION AS REPORTED BY STUDENTS AND 
SUPERVISORS __________________________

Type of 

superv is ion

N U M B E R O F  R E S P 0 N S E S
smses ac

1968 1969 Total  1968 1969

occurr ing
Super­
v iso rs

Students Supervisors

Students Stude super­
v iso rs No, % No. %

Only
ind iv idua l 10 7 10 9 20 90,91 16 72,73

Only group 0 0 0 0 0 0 0 0

Both
ind iv idua l  
and group 1 4 1 2 2 9 ,0 . 6 27,27

TOTAL 11 11 11 11 22 100,00 22 100.00

Source: S tuden ts '  and Superv isors '  Annual Ques t ionnai res .

Not one placement fea tu red  group supervis ion exc lus ive ly .  

Although the re  ore d i sc repanc ies  in the responses c '  s tuden ts  and 

superv isors ,  with regard to the o the r  combinations, both groups

* Questions 18 c ,d ,  in S tuden ts '  Annual Quest ionnai re 
Quest ions 14 c ,d ,  in Superv isors '  Annual Quest ionnai re
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in d i c a t e  t h a t  in the major i ty of  the placements,  i . e .  approximately 

t h r e e  q u a r t e r s  of the 22 placements or  more, ind iv idua l  supervis ion  

was the only vyP„ used.  In the  cases where both ind iv idua l  and 

group supervis ion occurred,  a l l  the responses ind ica ted  t h a t  

i n d iv id u a l  supervis ion predominated.* Group supervision was 

th e re fo re  used to a minimal degree in the placements unde c ru t iny .

The supplementary p ro je c t  in 1959 confirmed t h i s .  Th ,e s tudents  

repor ted  t h a t  they had had formal supervision  in a group, but each 

repor ted  t h a t  t h i s  had occurred only once during the placement.

Group superv is ion  th e re fo re  occurred in  only 3 out  of  the t o t a l  

of  266 f i e l d  work weeks s tud ied .

8 .10  Content of Formal Supervisory Sessions

In mid-1968 when the annual ques t ionna i re  used in the 

p resen t  study was being cons truc ted  the w r i t e r  wo* unable to  f ind 

a ca t e g o r iz a t io n  of  »he content  of superv isory  sessions  recorded 

in the s o c ia l  work l i t e r a t u r e .  There were d e s c r ip t io n s  of the 

superv isory  process in  terms of  i t s  fu n c t io n ,  and goals  and s o . ,  

o the r  d e s c r ip t io n s  of what the superv isor should teach in 

superv is ion .  On the bases c f  these published d e s c r ip t i o n s  and 

the w r i t e r ' s  exp lora to ry  study in 1967. in which the four th  year 

s tuden ts  ot tha t  year  wrote n a r r a t i v e  accounts of  t h e i r  f i e l d  

i n s t r u c t i o n  and superv is ion  exper iences ,  the l i s t  of top ic s  used 

in th p resen t  study was drawn up. As Margaret Schubert wrote 

of a s im i la r  instrument which she cons truc ted  and which she 

descr ibed  in an a r t i c l e  published in Seotember 1968 when the 

present  study commenced, " the  g rea t  d i f f i c u l t y  of making c l e a r  

observa t ions  1c in the fac t  th a t  every conference touched on 

so many d i f f e r e n t  t o p i c s . " 73 Holtzman's research at  Columbia

* Q u e s t i o n s  1 8 e  on  S t u d .  : s '  A n n u a l  Q u e s t i o n n a i r e  
Q u e s t i o n  1 4 e  o n  S u p e ? v i s o r s '  A n n u a l  Q u e s t i o n n a i r e .
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in  1966 confirmed the view t h a t  f i e l d  teaching was a complex 

phenomenon in  which the superv isor  predominantly used a 

combination of teach ing methods7^ The c l a s s i f i c a t i o n  in the 

p resen t  s tudy i s  presen ted a i  a modest beginning,  at tempt to 

co n s t ru c t  an inst rument to  study em pir ica l ly  the  content  of 

superv isory  d iscuss ions  between superv iso r  and s tudent .  As in 

Schuber t ' s  case, th e re  i s  i n e v i t a b ly  some overlapping between 

the  seve ra l  sub jec t  ureas  and c e r t a in  problems of  d e f i n i t i o n .

The f ive  main t o p i c s  were se lec ted  on the bas is  of  what seemed 

most p e r t i n e n t  in the p r a c t i c a l  s i t u a t i o n  obtaining a t  the time, 

and provis ion  was made fo r  a s ix th  r e s id u a l  category termed 

" o th e r . "

The f iv e  t o p i c s  l i s t e d  in both annual ques t ionna i res  and 

in the weekly ques t io n n a i re ,  are as follows:

1. Object ive ac t ion  taken in the case -  what has been done 

and what must be done next .

2. Sub jec t ive  aspec ts  of  the case i . e .  dynamics of the

in te rv iew ;  the s t u d e n t ’ s f e e l in g s  and r eac t io n s ;  the s tu d e n t ' s  

r o le  in  the in te rv iew ;  process of  i n t e r a c t i o n  between ytudent 

and c l i e n t .

3. In te g ra t io n  ot theory  and p r a c t i c e  i . e .  r e l a t i o n s h ip

between t h e o r e t i c a l  concepts and events  in the in terview or  case,  

and/or  recommendations of reading m a t te r  re levan t  to case.

4 . Policy  and a d m i n i s t r e t i o n  ot agency i . e .  procedure r e l a t i n g

to  t r a n s l a t i o n  of  po l icy  i n t o  se rv ice .

5. Off ice  procedures such as keeping of records ,  content  jnd

s t- ' l e  o r l e t t e r s ,  r ep o r t s .

A s ix th  category termed "o ther  top ics"  was al*o included 

and respondents were asked to spec ify  which o the r  top ics  were 

included here i f  they checked t h i s  i tem. Iv should be noted



f u r t h e r  t h o t  a* in A u s t in ' s  a r t i c l e  in which she s t a t e d  t h a t
7 5

"supervisory teach ing i s  cen te red on the teaching o f  a ' c a s e ' "  

th e  terei "case"  was used to mean a u n i t  of work with an 

in d i v id u a l ,  a gioup,  or  a community organ iz a t ion  p ro je c t  and by 

th e  some token the term " c l i e n t "  was i n t e r p r e t e d  as an ind iv idua l ,  

a family,  a group o r  a community group. This was not recorded 

on the  q u es t io n n a i r e ,  but  was communicated ve rb a l ly  to  respondents

These t o p i c s  were se lec ted  f i r s t l y  on the b a s i s  of  the 

t h r e e - f o l d  ta sk  of  superv is ion  descr ibed in the l i t e r a t u r e  namely, 

teach ing ,  helping and adm in is t ra t ion .  The c l a s s i f i c a t i o n  was 

an at tempt to  t r a n s l a t e  these  th ree  functions  in to  ope ra t iona l  

terms;  in  o the r  words to answer the q u e s t io n : What top ics  

.hould th  ' superv iso r  d iscuss  with the s tudent  during supervisory  

ses s ions  i f  he i s  to  f u l f i l  h i s  teaching,  helping and 

a d m in i s t r a t iv e  functions?

The c l a s s i f i c a t i o n  was a l so  designed so as to »e f l e c t  

c e r t a i n  o th e r  f e a tu re s  of  superv is ion  described in  the l i t e r a t u r e

For example, the following ideas ,  expressed in  quo ta t ions  

from the s o c i a l  work l i t e r a t u r e ,  served as o r i e n t a t i n g  concepts:

Supervision,  as i t  has been developed in s o c ia l  
work, i s  commanding respec t  in o the r  p rofess ions  
as v e i l  as in s o c ia l  work education and t r a i n i n g .
Because in supervis ion the bas ic  laws of learn ing  
have been appl ied  in new and meaningful combinations, 
i t  i s  making a d i s t i n c t i v e  c on t r ibu t ion  to education 
methods. I t  has synthes ized  knowledge about 
i n t e l l e c t u a l  processes ,  derived from the educa tional  
f i e l d , with knowledge about the emotional and soc ia l  
components in l e a rn ing ,  der ived from both psycho­
a n a l y t i c  psychology and soc ia l  work p r a c t i c e .

L uc i l l e  Austin 1952.



A very important  p a r t  of  the s u p e rv i s o r ' s  
teaching w i l l  inc lude  ensuring th a t  the c l i e n t ' s  
needs a re  met and t h a t  the s tuden t  works 
c o r r e c t ly  with in  agency funct ion and p o l i c i e s . . .
The two major th reads  of co n t in u i ty  t h a t  should 
run through the superv isory  sessions  are the -j -j  
c l i e n t ' s  progress  and the s t u d e n t ' s  l e a rn ing .

Dorothy P e t t e s  1967.

The superv isor  i s  teaching cons tan t ly .  She i s  
en larg ing  the s t u d e n t ' s  knowledge abou n e r s e l f  
and her fel low human beings -  her c l i e n t s ,  her 
co l leagues ,  and her  superv isor  -  and in d ica t ing  
ways of  helping and working with people.  Social  
vnrk teaching ,  p a r t i c u l a r l y  in the f i e l d ,  
involves  very much more than the mere conveying 
of a body of knowledge . . .  ( i t  involves)  the
in te rm ix tu re  of  i n t e l l e c t u a l  functioning and
emotional le a rn ing  as the s tudent  s t rugg le s  to 
develop her  capac i ty  to  use her to t a l  s e l f -  
i n t e l l i g e n c e ,  humour, s e n s i t i v i t y  -  for  the 
b e n e f i t  of  her  c l i e n t r .  78

Bessie Kent 1969.

Another c r i t e r i o n  for  the formulat ion of the p a r t i c u l a r  

t o p i c s  used was th a t  they should be re levan t  to the cu r ren t  

l e v e l  of  superv isory  p r a c t i c e  n Johannesburg as gauged from 

the pre l iminary  data gathered  in 1967. The c a teg o r iza t io n  i s  

t h e re fo re  not as s o p h i s t i c a t e d  as th a t  developed by Schubert 

but does cover the same areas as those descr ibed by o the rs  in 

the  l i t e r a t u r e .  For example, a t  the 1968 Conference of South

African Educators in Socia l  Work, Miss M. de Biayn of the

U nivers i ty  of South A frica ,  descr ibed the purposes of supervision  

os " the  i n t e g r a t i o n  of  theory and p r a c t i c e ,  the development of 

the s tu d e n t s '  a b i l i t i e s  and s k i l l s  and the s t im ula t ion  of the
,79

emotional growth of the s t u u e n t . "

Another re levan t  formulat ion i s  th a t  by Ruth Shannon, who, 

in 1962, wrote th a t  during the supervisory conference,  the
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