
the Johannesburg Board of Chor i t i  the Probation Office and 

the  C h i ld re n ' s  Aid Society.  By tho ea r ly  1940‘ s o the r  agencies 

had been incorpora ted  i i t o  the programme, fo r  example, the 

Men ;al Health Society of the  Witwotersrand,  the Rand A’<2 

A s s ic ia t io n ,  the Socia l  Serv ices  A ssocia t ion ,  the i ' : - i a l  A f fa i r s  

Department of the Johannesburg Municipal i ty ,  tho Johannesburg
39Child Guidance C l i n i c  and the Queen V ic to r i a  Maternity Hospital .

The FWC a l so  explored new avenues as poss ib le  placements 

for  s tuden t s .  In 1948 fo r  example, s»he approached the Tronsvooi 

Memorial Hospital  fo r  ch i ld ren  to enqui re  whether f i n a l  year  

s tuden t s  could work the re .  As the re  was no s o c i a l  worker cn 

the s t a f f  a t  the time ; he suggested ''hot. Or. Gordon of  the  John 

Grey Community Health Centre S ta f f  and Honorary Tutor a t  the 

Univers i ty ,  could superv ise the s tuden‘ s, but in f a c t  she paved 

the way for  the appointment of a soc ia l  worker a t  the Hospital  

i t s e l f  by o u t l in in g  whcit t a sk s  could be undertaken by such a
40pci son.

* Miss I .  Etheridge  o " the Johannesburg Municipal i ty kindly 
supplied  the following information about t h i s  body: "In
1926 the P ro v in c ia l  Administ ra t ion  enacted the Char i tab le  
I n s t i t u t i o n s  (C on t r ) l )  Ordinance under which was appointed,  
a t  f i r s t  by the  Administ ra tor  of  the Transvaal  and from 
1941 to  1951 by the M in is te r  of .Social Welfare,  the Did 
s t a t u t o r y  Johannesburg Board of C h a r i t i e s  subsequently 
known as the Johannesburg Welfare Board. This was a t  
f i r s t  an a c t iv e  body which was respons ib le  for  many 
progress ive  measures .n Johannesburg,  such as the s o t t i n g  
up of  the f i r s t  C csp R egis te r ,  encouraging the Univers i ty  
to  f o u n r j  u Soci 1 ‘■'cienc-J Department and the City Council 
to e s t a b l i s h  i t s  s . c i a l  Welfare Department." One of i t s  
founders,  Mr. u.L.  Hardy was respons ib le  fo r  e s t a b l i s h in g  
the n o n - s ta tu to ry  S -c ia l  Welfare Committee on which every 
w elfare  o rgan isa t ion  in the c i t y  was e n t i t l e d  to 
r e p re s e n ta t io n .
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Contact betwoen the FWC and the s t a f f  of the agencies used 

for  p r a c t i c a l  t r a i n in g  was maintained in various ways. S ta f f  

from some of the agencies were inv i ted  to  give l e c tu r e s  a t  the 

U nivers i ty  from tims to time al though they were not  accorded 

the s t a t u s  of  honorary t u t o r s .  The FWC also v i s i t e d  the agencies 

p e r io d i c a l ly  and served on the Boatds of a number of  t h e m .^

In 1960, the FWC drew up a document e n t i t l e d  "D e ta i l s  of

P r a c t i c a l  Training  in Social  Work" which provides valuable

inforir t i on  on how the Wits, f i e l d  work programme operated in

p r a c t i c e  a t  th a t  t ime.  The agencies used for placements were

l i s t e d  as follows:

Union Department of Socia l  Welfare and Pensions

Prov inc ia l  H osp i ta ls  including genera l  h o s p i t a l s  
(European and Non-European); and matern ity,  
c h i l d r e n ' s  and p s y c h ia t r i c  h o s p i t a l s .

City Health Department. (Tuberculos is  Section)

City Porks and Community Services Deportment 

City Non-European A f fa i r s  Department 

Voluntary welfare agencies ,  inc luding  -  

Child Welfare Soc ie ty  

Mental Health Society 

Child Guidance C l in ic  

Rand Aid Associat ion  

Cr ipp les  Care Associat ion 

Society to help C iv i l i a n  Blind

S.A. Associat ion of  Youth Clubs e tc .

In desc r ib ing  supervisory  p r a c t i c e s  in these agencies,  the 

FWC s ta t e d  th a t  the q u a l i ty  and nature of  the supervision were 

not uniform. Both ind iv idua l  and group supervis ion were 

provided,  and the document continued:

x



Arrangements a re  f l e x i b l e  and v a i l e d .  Apart from 
at tendance  a t  case d iscuss ions ,  s t a f f  meetings or 
programme planning d iscuss ions  and per iodic  
d is cuss ions  with a sen io r  member of  s t a f f ,  much n~ 
the supervision  i s  c a r r i e d  out on an informal 
b a s i s .  . . .  I t  i s  our b e l i e f  th a t  co-operat ion between 
the Univers i ty  and the agencies i s  of  g rea te r  
importance than any f ixed  p rovis ions  for  supervision,  
and we are g r a t i f i e d  a t  the i n t e r e s t  shown in the 
supervis ion of our s tuden t s .  . . .  I do not know 
whether i t  i s  poss ib le  or  d e s i r ab le  to  at tempt to lay 
down hard and f a s t  ru le s  fo r  supervis ion.  What seems 
to  be important  i s  t h a t  superv isors  should have an 
understanding of  in t e r - p e r s o n a l  r e l a t i o n s h ip s  as well 
as p ro f ic iency  in t h e i r  work and t h a t  we should 
endeavour to help s tuden ts  to adapt to and lea rn  from 
d i f f e r e n t  types of  exper ience .  42

As f a r  as meetings of  Supervisors are concerned, the FWC 

f i r s t  arranged such a ga ther ing  a t  the Univers i ty  in May, 1958. 

This was at tended by 21 r e p re s e n ta t iv e s  of  the various 

o rg a n i s a t io n s  providing p r a c t i c a l  t r a i n in g  for  soc ia l  work 

s tu d e n t s  and had the s t a t e d  purpose of f ind ing  out "whether 

th e r e  could be c lo se r  co -opera t ion  between the Univers i ty  and 

s o c i a l  work and o ther  personnel  d i r e c t l y  concerned with the 

p r a c t i c a l  t r a i n in g  of s tu d e n t s ” and of promoting d iscuss ion 

of  common problems.

This meeting was followed in 1959 by a one week course on 

"Supervis ion  in Socia l  Work" organised by Professor Wagner and 

Dr. T. Seawright for  superv iso rs  of s t a f f  and s tudents  in soc ia l  

work agencies.

The course was planned as a team e f f o r t  and the l e c tu r e r s  

and group leade rs  were drawn from the d i s c i p l i n e s  of c l i n i c a l  

psychology,  psycho-analysi s  and psych ia t ry  as well as soc ia l  work.

Afte r  the Conference,  the papers de l ive red  were published 

in a dup l ica ted  booklet e n t i t l e d  "Superv is ion in Social  Work.'1



Arising out of  t h i s  course,  o number of weekly discussion 

groups fo r  superv isors  were orgonised in 1959 and 1960. These 

were under the l e ade rsh ip  of Dr. J u l i a n  Katz, a t  th a t  time 

Medical D irec to r  of  the Johannesburg Child Guidance C l in ic ,  and 

Mr. R. Gluckman, c l i n i c a l  psychologist  a t  Tara Hospital ,  and 

p a r t i c i p a n t s  paid a fee fo r  a t tend ing .

In the ensuing years  the FWC p e r io d i c a l l y  arranged

informal meetings which were at tended  by case superv isors  and

o th e r  s t a f f  members from f i e l d  i n s t r u c t i o n  cen t res .  The

d iscuss ion  cent red  around the t r a i n in g  programme and d i f f i c u l t i e s

which a rose .  One meeting held ea r ly  in 1963 emphasised the

importance of c lo se  communication between the FWC. the agency,

the supervisor  and the student  and noted t h a t  i t  was imperat ive

to  provide superv isors  with d e t a i l s  of  the s tuden ts '  sy l labus
45

and ind iv idua l  c h a r a c t e r i s t i c s .

From October 1966, annual end-of-year  meetings of  superv isors  

and agency executives  from f i e l d  i n s t r u c t io n  cen t res  were 

i n s t i t u t e d  on a formal bas ir  The 1966 meeting expressed the 

vi t  . ' h a t

con tac t  and communication between s tudent  and agency 
superv isor  through the medium of the Supervisor of 
F ie ld  Work was important to ensure the i n t e g ra t i o n  of 
theory and p r a c t i c e .  I t  was decided tha t  the 
Supervisor of F ie ld  Work in terv iew in d iv idua l ly  a l l  
t h i r d  and four th  year s tudents  a f t e r  the completion 
of  t h e i r  p r a c t i c a l  t r a in in g  in agencies ,  and th e r e a f t e r  
d iscuss  any genera l  i s sues  p e r t a in in g  to student  ^
t r a i n in g  with the superv isors  in a l l  t r a in in g  agencies .

This was a s i g n i f i c a n t  s tatement in t h a t  i t  represented 

a mandate from the agencies to the FWC to develop her ro le  in 

the fu tu re  as a f a c i l i t a t o r  of communication between agency, 

s tudent  and U n ive rs i ty .



At the  meeting heJ '1 in October 1967, a sen io r  member of 

!he U n ive rs i ty  ad m in is t r a t io n ,  P rofessor  S.P. Jackson,  Deputy 

Vice-Chancel lor  of  the U nive rs i ty  gave a welcoming address in 

which he thanked the agency r e p re s e n t a t iv e s  fo r  " t h e i r  inva luable  

c o n t r ib u t io n  to  the student  t r a i n i n g  programme in s o c ia l  work.

This was the f i r s t  time s ince  the inception  of  such meetings 

t h a t  the U n ive rs i ty  Administ ra t ion  had ployed an ac t ive  par t  

in  recognising  the ex ten t  to  which community welfare o rganisa t ion  

p a r t i c i p a t e d  in the curr iculum for the B.A.(Social  Work).

On the  1s t  A pr i l ,  1968, the Univers i ty  were hosts  a t  a 

morning co f fee  par ty  given a t  the Women's Residence on the Campus 

fo r  sen io r  s o c i a l  work s t a f f  of a l l  agencies and organ isa t ions  

p a r t i c i p a t i n g  in the f i e l d  work programme. This too represented 

increased  recogn i t ion  on the pa r t  of the Univers i ty  a u t h o r i t i e s  

of  the co n t r ib u t io n  made by these  agencies and f a c i l i t a t e d  the 

c u l t i v a t i o n  of  c o rd ia l  working r e l a t i o n s h ip s  between the FWC's 

and the agencies .

At the 1968 Annual meeting of superv isors  and agency 

execu t ives ,  the FWC gave a sh o r t  t a lk  on superv ision and much 

d iscuss ion  followed on the na tu re  of the process and the 

n e c e s s i t y  fo r  in t roducing  t r a i n i n g  courses for  superv iso rs .

This led  to the in t ro d u c t io n  of  seminars for  superv isors  in  1969, 

and the d r a f t i n g  of  the Guides to F ie ld  In s t ru c t i o n  Centres 

which s p e c i f i e d  the S choo l ' s  requirements for  the f io ld  i n s t r u c t io n  

of  i t s  s tuden t s .

In November, 1968, the D irec to r  of  Studies  of the School 

of Socia l  Work a t tended  a meeting e t  Tara Hospi ta l  to d iscuss  

the p o s s i b i l i t y  of a f fo rd ing  teaching s t a tu s  to poro-medical 

s t a f f  in teach ing h o s p i t a l s  of  the P rov inc ia l  Hospital
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Administ rat ion ,  as was a l ready the case with medical s t a f f  and

p h y s i c i s t s .  Mr. Glyn Thomas, Academic Adviser to  the Office of

the P r in c ip a l  a t  Wits., acknowledged the need to recognise dual

func t ions  when teaching se rv ice s  were rendered by persons ou ts ide

the U n ivers i ty  s t a f f  and suggested th a t  honorary Univers i ty

s t a t u s  should be accorded to people in such a p o s i t i o n .  However,

as D irec to r  of  S tudies  of  the School, Dr. BrUmmer expressed the

view t h a t  the per c a p i t a  bas is  of  payment for  supervisory  se rv ices

rendered net  the case e f f e c t i v e l y  as f a r  as the School of  Social

Work was concerned, and th e re fo re  no change was contemplated a t  
48

t h a t  time.

4 .7  The F ie ld  Work C o n s u l t a n t ' s  P r a c t i c e s  and Procedures
in r e l a t i o n  ft' s tuden ts  rece iv ing f i e l d  in s t r u c t io n  
in community welfare o rgan isa t ions

When Dr. F. Briimmcr as Research O f f ice r  of the new S ta te  

Department of  Socia l  Welfare v i s i t e d  t r a i n i n g  i n s t i t u t i o n s  

o f f e r in g  courses for  s o c i a l  workers in 1938, he repor ted  

favourably on the U n ivers i ty  of S te l lenbosh and one or  two o ther  

U n iv e r s i t i e s .  His r e p o r t s  on these i n s t i t u t i o n s  provide an 

i n d i c a t i o n  of  what the Department of Socia l  Welfare at  t h a t  time 

regarded as the var ious  components which should me. r up the ro le  

of  an adequate f i e l d  work c o nsu l t an t .  Relevant po in t s  are:

C u l t iv a t in g  co-opera t ion  with ou ts ide  agencies and 

keeping in close  touch with them.

Providing strong superv is ion  and guidance fo r  the 

p r a c t i c a l  work.

Discussing cases and problems in f i e l d  work in seminars 

with groups of  s tuden ts .

Giving s tuden ts  ind iv idua l  in te rv iews  r eg u la r ly  in 

o rder  to d iscuss  cases ,  keep in tuucn with the s tuden t s '  

p rogress  and give advice in a t a c t f u l  manner about the
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s tu d e n t s '  general  behaviour and other  personal 

c h a r a c t e r i s t i c s  which could in f luence  her  work 

as a s o c i a l  w o r k e r . ^

He th e re fo re  advocated close  contact  between the FWC and 

s tuden ts  in connection with t h e i r  p r a c t i c a l  work. However, t h i s  

seems to have been a r e l a t i v e l y  neglected dimension of  the FWC's 

ro l t  a t  the U n ive rs i ty  of the Witwatersrand u n t i l  1968 and 1969.

Ind iv idua l  in terv iews were held with s tuden ts  from time

to  t ime,  for  example, when placements were being arranged,  as

the se  were done on the b a s i s  of s tudent  preferences  wherever

p o s s ib le .  In the  l a t e  1950's  and ea r ly  1960 's  s tuden ts  were

helped to decide on t h e i r  p re fe rences  by the p rac l ice  of  i n v i t i n g

agency personnel  to give a l e c tu r e  a t  the Univers i ty  to  th i r d
50

year  s tudents  on the work of  t h e i r  p a r t i c u l a r  agencies.  At 

the f i r s t  meeting of  Supervisors  which took place a t  the 

U n ivers i ty  ,; n 1958, i t  was agreed th a t  in the case of  c e r t a in  

agencies  of a s p e c ia l i s e d  na tu re ,  for  example, the Johannesburg 

Child Guidance C l in ic ,  th .• FWC should ar range for  the agency 

to in te iv iew  s tuden ts  who wished to rece ive  p r a c t i c a l  t r a in in g  

th e re  p r io r  to placement.  However, in genera l ,  the policy  a t

Wits . se< s to  have been to use s tudent  p reference as the 

s t a r t i n g - p o i n t  for  placement in f i e l d  in s t r u c t io n  cen t r e s .

At tiiM-.-s during the period under review, the FWC would 

a l so  have ind iv idua l  in terv iews  with s tuden ts  jus t  p r i o r  to

t h e i r  placements in o rder  to prepare them fo r  work in the

oger ic ies .^1,5^ However, the re  does not seem to have been an

on-going process  of communication between the FWC and ind iv idua l

studen t? in r e l a t i o n  to t h e i r  f i e l d  in s t r u c t io n  exper ience .

\
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The po l icy  in r e l a t i o n  to  showing s tudents  t h e i r  

eva lua t ion  r e p o r t s  also seems to have been unclear .  In the 

»id-1960 s i t  seems th a t  the FWC i n i t i a t e d  the policy  of
53allowing s tuden ts  to  read t h e i r  r e p o r t s  a t  the U nivers i ty ,  

but p r i o r  to  t h i s ,  s tuden ts  were as a ru le  only shown t h e i r  

eva lua t ion  r e p o r t s  i f  t ro u b le  had a r i s e n  during the placement, 

and not because t h i s  was a l o g i c a l  s tep  in a continuous learning 

p D c e s s .  Very o f ten ,  when in terv iews  were held between the FWC 

and s tuden t s ,  the se  were c r i s i s - o r i e n t e d  and occurred when 

se r ious  problems hod cropped up during a placement.

There does not appear to have been a c lose  as soc ia t ion  

between the FWC, s tudents  and agency superv iso rs .  I f  and when 

the FWC v i s i t e d  agencies to  d iscuss  placements,  the s tudents  

seem not tc  have been infoimed of t h i s  as a genera l  ru le .

Class d iscuss ion  of case  m a te r ia l  from the agencies 

however does seem to  have been a f e a tu re  of the r e l a t i o n s h ip  

between the FWC and the s tuden ts  fo r  most of  the period under 

review. In the ear ly  1940's s tudents  were expected to wri te  

f u l l  r e p o r t s  on t h e i r  placements,  which were d iscussed  in  c l a s s ;  

l a t e r  in th a t  decode l i a i s o n  was f a c i l i t a t e d  by i n v i t i n g  soc ia l  

workers from the agencies to  lead case d iscuss ions  with th i rd  

and fourth  year  s tuden ts  a t  th? Univers i ty  for  which they were

paid a nominal fee ;  a t  uhe f i r s t  meeting of superv isors  held

a t  the U n ive r s i ty  in 1958, a deci sion  was taken which sanctioned 

the d iscuss ion  of  case m a te r ia l  in c l a s s  provided a l l  i d e n t i f y in g  

da ta  were excluded.  The purpose of  such c l a s s  d iscuss ions  

woulJ be to help s tudents  with d i f f i c u l t i e s  in i n t e g r a t i n g  theory 

and p r a c t i c e .^6 Thioughout the per iod under review, these case 

d is cuss ions  with the FWv tended to focus on the i n t e l l e c t u a l

a spec ts  of  p r a c t i c e ,  and from 1954 onwards group d iscuss ions

with a c l i n i c a l  psycholog is t  were arranged by the Univers i ty  to

\



t o  aid  f i n a l - y e a r  s tuden ts  with t h t  more personal ,  emotional 

a spec t s  of  t h e i r  p ro fe s s io n a l  development.

4 .8  Summary of Trends

When soc ia l  work educa tion was in troduced a t  the Univers i ty  

o f  the Witwatersrand in 1937, the f i e l d  work component was not 

i n i t i a l l y  given s u f f i c i e n t  emphasis. Community welfare 

o rg a n i s a t io n s  were used to provide p r a c t i c a l  t r a in in g  but the 

s i t u a t i o n  was u n s a t i s f a c to r y  in terms of  equipping graduates 

f o r  p ro fess iona l  p r a c t i c e  in pos ts  subs id ised  by the Department 

of  Social  Welfare. The s i t u a t i o n  wos improved in 1939 by the 

appointment of  a temporary a s s i s t a n t  to  deal  with the p r a c t i c a l  

t r a i n i n g  of s tuden ts .  This post was converted in to  a junior  

l e c tu r e s h i p  in 194? md a l e c tu r e s h ip  in 1945. The incumbents 

o f  these  pos ts  hav uring commitments as well as r e s p o n s ib i l i t y

fo r  f i e l d  work, b u t  developments occurred in the f i e l d  work 

curr iculum n eve r the le s s .  Noteworthy were the in t roduc t ion  of  

eva lua t ion  o u t l in e s  fo r  r e p o r t s  on s tu d e n t s '  p r a c t i c a l  work and 

the important ro le  ployed by the Community Health Centre 

(U nive rs i ty  of the Witwatersrand) i n  the f i e l d  work programme. 

Throughout Phase One in the h i s t o r i c a l  development of  the Wits, 

course \us defined in the previous chap ter )  the regu la t ions  for  

the degree made re ference  to p r a c t i c a l  t r a in in g  and t h i s  remained 

the case u n t i l  1949.

From 1947 to 1956 the Univers i ty  published no syllabus 

d e t a i l s  in i t s  Calencar.  Therefore,  from 1950 when the regu la t ions  

ceased to r e f e r  to f i e l d  work as a requirement,  u n t i l  1957 when 

the published syl labus  again described the ru les  r e l a t in g  to 

p r a c t i c a l  t r a in in g ,  the Univers i ty  ca lendars  contained no 

re fe rence  to f i e l d  work. This component reappeared in the



from 1947 to  1967, i t s  name changed from Bachelor  of Arts  in 

S ocia l  S tudies to  Bachelor of Arts  in Socia l  Work(l956) and the 

t h e o r e t i c a l  curriculum underwent important  developments. Progress 

was made in the recogni t ion  of the f i e l d  work component. Apart 

from the in c lu s ion  of  f i e l d  work in the r e g u la t io n s ,  a post 

e n t i t l e d  * Superv isor of  F ie ld  Work” was crea ted ,  and sporadic 

courses  and meetings for  superv isors  were held.  On the whole 

however con tac t  between the FWC and superv isors  was informal 

and i r r e g u l a r ,  and n e i th e r  was the re  on-going communication and 

con tac t  between the FWC and ind iv idua l  s tu den ts .

Towards the end of Phase Two, annual meetings fo r  supervisors  

were int roduced  and the Univers i ty  Adminis trat ion began to give 

inc reased  recogn i t ion  to  the c o n t r ib u t io n  of community welfare 

o rg a n i s a t io n s  to the education of  s o c ia l  work s tu d en t s ,  k i t h  

the advent of  the School of  Socia l  Work, the f i e l d  work s t a f f  

was expanded, guides to f i e l d  i n s t r u c t i o n  cen t re s  were drawn up, 

con tac t  with s tuden ts  i n t e n s i f i e d  and seminars fo r  supervisors  

o rganised .  Remuneration for f i e l d  i n s t r u c t i o n  se rv ice s  was 

a l so  in troduced,  payment being made to  agencies on the bas is   ̂

the number of  days worked by ind iv idua l  s tuden ts .  P r io r  

t h i s ,  the only agency which had rece ived  payment from the 

U n ive rs i ty  was the Johannesburg Child Guidance C l in ic  which from 

1948 was given an annual gran t  of  R500 for  t r a i n i n g  s tuden ts .

This agency was th e re fo re  exempted from the per c a p i t a  payment, 

and a second exception was made in the case of WITSCO which a l so  

rece ived  a lump sum payment for  s e rv ice s  rendered to the Univers i ty .

At the end of the period under review there fore ,  t h a t  i s ,  the 

end of  1969, the f i e l d  work component in the curriculum was 

poised on the brink of  f u l l  m a tur i ty .  The appointment c f  a 

f u l l - t im e  s t a f f  member to  act  so le ly  as f i e l d  work consu lt an t



with the  o s s i s to n ce  of the junior  f i e l d  i m t r u c t o r  heralded a 

period o f  f u r th e r  expansion in which the f i e l d  work programme 

was placed under the adm in is t ra t ion  of  a Committee of  three  

s t a f f  members, the F ie ld  I n s t r u c t i o n  Committee of the School 

of  Socia l  Work, which meets fr equen t ly  and r epo r t s  to  the s t a f f  

p e r io d i c a l l y ,  and in which provis ion was mode in the regu la t ions  

fo r  the  degree Bachelor  of  Arts  in Social  Work for  the formal 

q u a n t i t a t i v e  assessment of  s tu d en t s '  performance in the f i e ld  

and fo r  the inc lu s ion  of these murks in the s tu d e n t s '  f in a l  

examination marks.
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CHAPTER 5

FUNDAMENTAL POLICY DECISIONS IN FIELD INSTRUCTION:
GENERAL CONTEXT OF THE FIELD WORK CONSULTANT'S ROLE

Fie ld  i n s t r u c t i o n  i s  an i n t e g r a l  p a r t  of  s o c ia l  work 

education and i t  i s  th e re fo re  important  fo r  schools of  s o c ia l  

work to  def ine t h e i r  po l i cy  with regard to  t h i s  area of  the 

curriculum. While the  1959 Curriculum Study of  the Council 

o-i Soc ia l  Work Education in the United S ta te s  made some proposals  

about f i e l d  work i t  did not  concern i t s e l f  with t h i s  i s s u e  in any 

depth.  One w r i t e r  in  f a c t  has commented t h a t  the study l e f t  f i e l d  

i n s t r u c t i o n  "unstudied and unresolved"^ and i t  has only been in 

the subsequent decode t h a t  Schools of Soc ia l  Work in the  United 

S ta t e s  have givor. concent rated  a t t e n t i o n  to t h i s  ques t ion  and 

have undertaken a l im i t e d  number o f  empirica l  research p ro je c t s  

ir. t h i s  a rea .  *

Schubert w r i t ing  in 1965 d i f f e r e n t i a t e d  between t o  types 

of  po l icy  dec i s ions  which schools should make about t h e i r  f i e l d  

i n s t r u c t i o n  programmes. On the one hand, the re  are fundamental 

po l icy  dec i s ions  which r e l a t e  to  ques t ions  such as the fol lowing:

1. Should the educa tiona l  emphasis in f i e l d  work be on s k i l l  

in p r a c t i c e  or  on knowledge about p r a c t i c e ?  In e i t h e r  case how 

many methods should be inc luded?

2 Should c l a s s  and f i e l d  courses  have shareo conten t  and

o b je c t iv e s  or  are the re  c e r t a in  o b je c t iv e s  which are unique to 

f i e l d  i n s t r u c t i o n ?

3 . What should be the  time d i s t r i b u t i o n  between c l a s s  and 

f i e l d ,  both in terms of  quan t i ty  and spacing? This in t roduces  

the ques t ion  of  block and concurrent  f i e l d  work.

*See to r  example work by Margaret Schubert,  Sales and Navarre,  
Sheldon Rose l i s t e d  in Bibl iography.



4.  Who should be respons ib le  fo r  f i e l d  teaching,  school or  

ogency based i n s t r u c t o r s ?  How many alacements should eoeh 

s tu den t  have during each year  of the  course?

Subsid ia ry  dec i s ions  r e l a t e  to  asoec ts  of  f i e l d  in s t ruc t ion  

such as the following:

1. Amount and timing of  o r i e n t a t i o n  of  s tuden ts  to  agency.

2. Timing of  assignments th a t  involve assumption of  p rofess iona l  

r e s p o n s i b i l i t y ,

3. S e lec t ion  of  assignments.

4.  Number of  assignments.

5.  Expecta t ions  of  the s tuden ts  record ing.

6 . Use i f  i n d iv id u a l  and group supervisory  conferences,  and 

t h e i r  c o n : -n t .

7.  Use s t a f f  meetings and co n s u l t a t io n s  with s p e c i a l i s t s .

8 . Sources uf  observat ion  of  the s t u d e n t ' s  work.

2
9. The eva lua tion  process.

This d i s s e r t a t i o n  i s  concerned mainly with some of these 

su b s id ia ry  f a c t o r s .  The ques t ion  of  the amount of  time a l loca ted  

to  f i e l d  i n s t r u c t i o n ,  the r e l a t i o n s h i p  between block and concurrent  

placements,  and the optimum number of  placements for  ecch student ,  

w i l l  not  be explored.  Discussion w i l l  be concent rated on the 

ro le  of  the  f i e l d  work consu l tan t  with in  the e x i s t in g  s t ru c t u re  

of  the  fou r th  year  of s tudy fo r  the degree of  Bachelor of  Arts  in 

Social  Work a t  the U n ivers i ty  of the  Witwatersrand as s ta t ed  

e a r l i e r .  This involves  the placement of  s tuden ts  with one 

community ogency f c r  concurrent  f i e l d  work on two days per  week 

u n t i l  400 hours hove been accumulated,  and during the placement 

on agency-based superv isor  i s  respons ib le  for  the f i e l d  i n s t ru c t io n  

programme.



However, c e r t a i n  fundamental a spec t s  of f i e l d  i n s t r u c t io n  

po l icy  a t  Wits , w i l l  be described as these  form the  context  within 

which the  FWC ope ra te s .

Bet ty  Lacy Jones  in  her  In t roduc t ion  to  the book "Current 

P a t t e r n s  in  F ie ld  I n s t r u c t i o n  in  Graduate Socia l  Work Education" 

published in  1969 suggested t h a t  the following ques t ions  weru 

h e lp fu l  in  " i d e n t i f y in g  the p a r t s  of  f i e l d  i n s t r u c t i o n  th a t  are 

ar ranged in  d i f f e r e n t  combinations to form ind iv idua l  p a t t e rn s  in 

schools  of  s o c ia l  work."

What i s  cur riculum content  fo r  f i e l d  in s t -  ' t i o n ?

Where eves f i e l d  i n s t r u c t i o n  take  p lace0 

Who i s  the fiejud in s t r u c t o r ?

How i s  the teaching done?

When does f i e l d  i n s t r u c t i o n  take  place and for ... w J ong?

She added t h a t  the answers to  these  ques t ions  a re  determined p a r t l y

by a p a r t i c u l a r  s c h o o l ' s  educa tiona l  approach, p j r t l y  by exigencies

and p r a c t i c a l  co n s id e ra t io n s ,  p a r t l y  by in d iv id u a l  pre fe rences ,
3

and perhaps,  p a r t l y  by chance.

From the h i s  o r i c a l  account  of  s o c i a l  work education a t  

Wits,  in  chap te rs  th ree  and four of the p resen t  s tudy,  i t  i s  

c l e a r  t h a t  f i e l d  i n s t r u c t i o n  a t  t h i s  U n ive rs i ty  has v i r t u a l l y ,  from 

i t s  incep t ion ,been  gener ic  in t h a t  s tuden ts  were expected to  have 

exper ience in a l l  methods of s o c i a l  work a t  one time or another 

during the  course.  However, curriculum o b je c t iv e s  were not 

e x p l i c i t l y  s t a t e d  u n t i l  1969 when for  the f i r s t  time a Guide to 

F ie ld  I n s t r u c t i o n  Centres  e n t i t l e d  "F ie ld  I n s t r u c t i o n  in Socia l  

Work fo r  Senior Students"  was compiled by the School.* This 

Guide r e f e r r e d  to  the  f i e l d  i n s t r u c t i o n  of  both t h i r d  and four th



y«ar s tu den ts .  La te r  in  the some year,  on ad d i t io n a l  "Guide to 

Students"* was compiled. This was based on the Agency Guide but 

i t  l a i d  down o b je c t iv e s  for  four th  yecr f i e l d  i n s t ru c t io n  in more 

s p e c i f i c  terms.  I t  described the  purpose of  f i e l d  in s t r u c t io n  as 
fol lows:

"1.  F ie ld  i n s t r u c t i o n  forms an i n t e g r a l  pa r t  of  the p rofess iona l  

education of  s o c i a l  workers.  I t s  aim i s  to  enable the s tuden t  to 

r e l a t e  theory and p r a c t i c e ,  gain s k i l l  in s o c ia l  work p ra c t i c e ,  and 

develop se lf -awareness .  To achieve the se  ob je c t iv e s ,  the f i e l d  

i n s t r u c t i o n  of  s tuden t s  i s  the shared r e s p o n s i b i l i t y  between the 

School of  Socia l  Work and f i e l d  i n s t r u c t i o n  cen t res  in the community.

2 . In the fourth  year  of s tudy,  f i e l d  i n s t r u c t io n  i s  aimed a t  

en he s tuden t  to  develop her  s k i l l  in s o c ia l  work. She may

ct  a : t  p r im ar i ly  on soc ia l  casework, or  in c e r t a in  ins tances

on soc ia l  group work or  community o rgan isa t ion ,  ye t  f i e l d  i n s t r u c t io n  

should al so  equip her  to  use o combination of  these primary soc ia l  

work methods.

3 I t  i s  a l so  regarded as important  for a s tudent  to rece ive

f i e l d  i n s t r u c t io n  in the  secondary processes of  s o c ia l  work, v iz .  

s o c i a l  work ad m in is t r a t io n  and s o c i a l  work research  during the 

course of  her  l e a rn ing  one or  more of  the primary methods."

Margaret Schubert i.i another a r t i c l e  on f i e l d  i n s t r u c t io n  

publi shed in 1969 s t a t e s  tha t  tw^ main approaches to  educa tional  

o b j e c t i v e s  seem p o s s ib le :  f i r s t l y ,  a problem approach which seeks

to  help the s tudent  acqui re  mastery of a p a r t i c u l a r  human problem 

area ,  for  example aging;  and secondly, a methods approach. Within 

t h i s  l a t t e r  approach "one could conceive of  a number of v a r i a t i o n s .  

One might seek mastery of one method and a b i l i t y  to use i t  in  one 

type of  agency or  in a va r ie ty  of  s e t t i n g s .  Or the re  might be 

concen t ra t ion  in one method with some a b i l i t y  to use o the rs  in

*See Appendix 5 .
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on« type o f  agency or  rn a v a r i e t y  o f  s e t t i n g s .  And, f i n a l l y ,  

one e i g h t  env ision an o b je c t iv e  t h a t  inc ludes  the use of  mul t ip le  

methods in  one type of  agency or  in  a v a r i e t y . "

I t  i s  c l e a r  from the s ta tements  in the  Witi .Guides quoted 

above t h a t  the W i t s . f i e ld  work curriculum in  the four th  year i s  

designed to  enable s tuden ts  to concentra te  on one method but 

develop some a b i l i t y  to use o th e rs  in one type of  agency. Owing 

to the  p r a c t i c a l  r e a l i t i e s  of  the  socia* work agencies in  Johannesburg 

which a t  the time of t h i s  s tudy provided,  in  the main, only 

casework se rv ice s  to c l i e n t s ,  most s tuden ts  concent rated  on t h i s  

method v i r t u a l l y  to the exclusion  of  group work and community 

o rg a n i s a t io n .  Therefore the p re sen t  study i s  concerned mainly 

with the ro ie  oi the FWC in r e l a t i o n  to agencies providing f i e l d  

i n s t r u c t i o n  o p p o r tu n i t i e s  in casework os one of  the t h r e e  primary 

methods of  s o c ia l  work.

However, the curriculum a t  the  Wits. School a l so  l a i d  a 

g r e a t  dea l  of  emphasis on s o c ia l  work adm in is t ra t ion  on the assumption 

t h a t  t h i s  i s  a v i t a l  process in any agency rendering se rv ice s  in 

any one of th* primary methods. Even in an agency which perhaps 

views i t s e l f  as  providing only a casework s e rv ice ,  s o c i a l  work 

a d m in is t r a t io n  i s  an inhe ren t  p a r t  of  i t s  o rg an is a t io n ,  being 

concerned with the formulat ion of agency po l icy  and i t s  t r a n s l a t i o n  

in to  s e rv ic e .  The School th e r e f o r e  regarded adm in is t ra t ion  as on 

important  component of  the curr iculum for  f i e l d  i n s t r u c t i o n  and one 

o f  i t s  o b je c t iv e s  was th a t  the s tudent  should have the oppor tunity 

to  le a rn  about aspec ts  of  adm in is t ra t ion  as p a r t  of her  placement.

Socia l  work research  i s  mentioned in  item 3 of  the  Guide too.  

Should the agency be engaged in any research p ro jec t ,  i t  i s  

d e s i r a b l e  t h a t  the s tuden t  be exposed to t h i s  e i t h e r  in  an

X
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o b s e rv a t io n a l  or  p a r t i c i p a t o r y  capac i ty .  However thus f a r  in 

p r a c t i c e ,  t h i s  has seldom been the case.  The s tu d e n t ' s  main 

exposure to  research occurs through the w r i t ing  of  the d i s s e r t a t i o n  

based on a modest research  p ro je c t  (see Items 30-33 in Guide to 

F ie ld  I n s t r u c t i o n  C e n t r e s ,42-45 Guide to  Students*) and thougn 

t h i s  may be based on empir ica l  data from the agency, i t  i s  

superv ised  by a s t a f f  member from the School and th e re - ore  i s  not 

p a r t  of  f i e l d  i n s t r u c t i o n  within the agency.

The f i r s t  of  the items from the F ie ld  I n s t ru c t io n  Guide 

quoted above i l l u s t r a t e s  too what the Wits,approach i s  to  the 

f i r s t  of  the  fundamental po li cy  ques t ions  c i t e d  by Schubert v iz .  

whether the  emphasis in f i e l d  work should f a l l  on s k i l l  in  p ra c t i c e  

o r  on knowledge about p r a c t i c e .  This i s  c complex ques t ion which 

i s  being examined in  d iscuss ions  of  innova tions  in f i e l d  i n s t r u c t io n  

p a t t e r n s  in  American s o c i a l  work a t  p re sen t .  The Wits, approach 

may be descr ibed as being s im i la r  to t h a t  of Schubert v iz .

The educa tiona l  emphasis in f i e l d  i n s t r u c t i o n  should 
be in the d i r e c t i o n  of the development of  s k i l l  in 
p r a c t i c e ,  with an important  modi f ica t ion .  The 
p ro fe s s io n a l  person should know what hu i s  doing; he
should be ab le  to descr ibe  h is  ac t ions  and his  ^
purposes and to analyze h is  successes and h is  f a i l u r e s .

This does not r ep resen t  an extreme p o s i t io n  in  favour of s k i l l  to 

the  exclus ion of  the knowledge component. Neither  does i t  imply 

an app ren t icesh ip  model of  teaching and lea rn ing  which, in  the 

words of  Fines tone " takes  the cur ren t  s t a t e  of s o c ia l  work 

knowledge and p r a c t i c e  as f i x e d . " The type of  f i e ld  i n s t r u c t i o n  

envisaged should enable the s tudent  to  develop s k i l l  in the 

e x e rc i s e  of  p ro fe s s io n a l  judgement in the a n a ly s i s  of the complex 

number of f a c to r s  involved in s o c ia l  work s i t u a t i o n s ,  as  well  as

s k i l l  in the co n s t ru c t iv e  use of her  own resources  in r e l a t i o n

to  changing circumstances.  As Schubert s t a t e s :  "P rofess iona l

# See appendices 4  and 5.



education ( in  c o n t ra s t  to  appren t icesh ip )  recognises
o

change and u n c e r t a in ty  as a continu ing f ac t  of  l i f e "  

and one of  the  unique c o n t r ib u t io n s  of  f i e l d  work to  such 

education i s  the o p p o r tu n i s t i c  woy in which the good f i e l d  -eacher 

o r  superv iso r  can make use of  unexpected events  and r e l a t e  these 

to  a conceptual  framework. Schubert descr ibes  i t  t h i s  way:

The o rd e r l i n e s s  of  the f i e l d  has to do with the 
way the f i e l d  teache r  he lps  the s tudent  to  perceive 
and respond to  the apparent  chaos of  r e a l  l i f e  9

Yet another  o b je c t iv e  of  s o c ia l  work education whici "an be 

a t t a i n e d  only in the f i e l d  and not in the classroot  ne Vull

awareness in  r e a l  terms of  the s t r e s s  of  profess ion i  r e s p o n s i b i l i t y ,  

as  Lynde.ll Scott  has pointed o u t . ^  P a r t i c i p a t i n g  in dec isions  

and events  which a f f e c t  the l i v e s  of " r e a l "  'an beings i s  a very 

d i f f e r e n t  experience  from consider ing such rn t . -e rs  i n t e l l e c t u a l l y  

i n  the classroom.

These are some answers from Wits,  to  the f i r s t  of Bet ty 

Lacy Jones '  ques t ions ,  v i z ,what are the educa tiona l  ob je c t iv e s  

and curriculum conten t  of  f i e l d  work?

The second ques t ion ,  "where?",  r e l  . t ing to the loc a t ion

of  f i e l d  work, i s  a l so  a complex one occupying 3 g rea t  dea l  of

a t t e n t i o n  a t  present  in  the United S ta t e s .  Kony American schools

a re  c u r r e n t ly  experimenting with innovative models such as teaching

c e n t r e s  and se rv ice  cen t r e s ,  which are  described fo r  example in

B e t ' /  Locy Jones '  compilat ion of a r t i c l e s ,  published ir. 1 9 6 9 . ^

By v i r t u e  of  the f a c t  th a t  the W i t s . f i e l d  work programme fea tu res

the  placement of s tuden ts  in community agencies for  f i e l d

i n s t r u c t i o n ,  i t  may be said  t h a t  Wits .uses  what Hole has ca l led
12

the  t r a d i t i o n a l  model of f i e l d  i n s t r u c t i o n .  I t  i s  the FWC's 

r o l e  in r e l a t i o n  to t h i s  model which i s  the ob jec t  of the presen t



s tudy.  However, the r a t i o n a l e  a t  using agency placements for

f i e l d  i n s t r u c t i o n  w i l l  be b r i e f l y  s t a t e d  here.  The w r i t e r s  of

the  Functional  School of  Socia l  Work theory sur.h as Virg in ia

Robinson, Rosa Wessel, Goldie Bosch Fa ith ,  and Ruth Smalley, from

the  U nivers i ty  of  Pennsylvania School of Socia l  Work, and Ruth

G ilp in  from the Univers i ty  of  North Caro , lay  a g rea t  deal  of

emphasis on the importance of experience with in  an agency for  the

education of  s o c i a l  work s tuden t s .  In 1953 Goldie Bosch Faith

wrote t h a t  a s a l i e n t  t r end  in the h i s to ry  of  the Univers i ty  of

Pennsylvania School has been " the  ser iousness  of  i t s  long-

maintained i n t e r e s t  in the s t u d e n t ' s  experience gained in the 
13s e rv i c e  agency". An explanation  for  t h i s  i n t e r e s t  may be 

found in  an exce rp t  fron: P j.nson w r i t t en  in 1942:

We have learned  to  value the ac tua l  agency experience 
as an e s s e n t i a l  element in s tudent  t r a i n i n g .  His 
Field placement g ives  the student  from th.  beginning 
a r e s p o n s i b i l i t y  as a functioning  pa r t  of an agency 
o f f e r in g  se rv ice  to c l i e n t s ,  more r e a l  than i s  
poss ib le  when he i s  placed in a t r a i n i n g  d i s t r i c t  
s e t  up and c o n t ro l l e d  by the School. 14

The same views are r e i t e r a t e d  in Smalley 's  book published in 

1967, but  t h i s  approach i s  by no means confined only to  the 

f a c u l ty  of the Pennsylvania School. Schubert s t a t e s  c a t e g o r ic a l ly  

t h a t  " th e  agency has an important  ro le  in p ro fe s s iona l  educa t ion '1 

and adds tha t  i t  i s  in* the  r e a l  world of s o c ia l  work p r a c t i c e  . . .  

where the s tuden t  must f ind  h imse lf ,  perhaps t ry ing  on various
15models for  s ize  before he reaches h is  own p ro fe s s io n a l  i d e n t i t y . "  

She and o the rs  recognise however, th a t  th e re  are d i f f i c u l t i e s  

in h e re n t  in the p a r tn e r sh ip  between school and agency by v i r t u e  

of  the  f a c t  t h a t  the s c h o o l ' s  primary function i s  edu .a t ion  of 

s tu d en t s  while the agency 's  primary function i s  s e rv ice  to c l i e n t e l -

To ease these d i f f i c u l t i e s ,  to f a c i l i t a t e  a cons t ruc t ive  

working r e l a t i o n s h i p  between school and agency, and to a s s i s t  the



s tuden t  in the ta;A of unify ing  c l a s s  and f i e l d  experiences -  

the se  c o n s t i t u t e  the focus of  the FWC':, ro le .

As s t a t e d  e a r l i e -  in  the t e x t ,  the ques t ion"When?" r e l a t in g  

to  the t iming of  f i e l d  i t s - .-action wi ' . l  not be considered here, 

so t h a t  Betty Lacy Jones ’ f i f t h  ques t ion  does not apply.  The 

t h i r d  and fourth  ques t ions  remain:

Who i s  the Fie ld  In s t r u c to r ?

How i s  the  teaching done?

The f i r s t  o f  these  involves a number of  i s s u e s ,  one of 

which may be regarded as a fundamental po licy is sue  in  Schuber t ' s  

terms and o the rs  which a r r  subs id ia ry  i s sues .  The bas ic  i s sue  

r e l a t e s  to  whether the f i e l d  i n s t r u c t o r  or superv iso r  should be 

an agency employee or a member of s t a f f  of the  School of  Social  

Work. This i s  ye t  another complex, co n t ro v e r s i a l  po in t  in 

formulat ing f i e l d  i n s t r u c t i o n  policy and th e re  are advantages

and d isadvantages  at tached  to  both types  of arrangements.

However, the W i t s , s i t u a t i o n  a t  the time of t h i s  s tudy followed 

the t r a d i t i o n a l  p a t te rn  o f  using agency emplo;ees as superv isors  

and i t  i s  th e re fo re  the i p l i c a t i o n s  of  t h i s  type of  arrangement 

fo r  the  ro le  of  the FWC which w i l l  v- '’e ,s idered  in the 

d i scuss ion  which follows.

P r io r  to +his however, the main f ea tu re s  of the t r a d i t i o n a l  

model of  f i e l d  i n s t r u c t i o n  w i l l  be descr ibed .  This model i s  being 

quest ioned in the United S ta te s  a t  prese.-t  ( t h e  ea r ly  1970 's ) ,  

and much experimentat ion i s  taking p lace .  As Younghusband 

wrote in 1960, a f t e r  the p u b l i ca t io n  of the Curriculum Study:

" in  t r u t h ,  the United S t a t e s  i s  the wor ld ' s  labo rov . ry  of  soc ia l  

work educa tion ’1 but,  she added, " i t  must be remembered . . .  th a t  

the  p r a c t i c e  of  soc ia l  work elsewhere i s  not gene ra l ly  a t  as 

advanced a l e v e l  as in North America."



This remains t rue  of  contemporary South African s o c ia l  work. As

Van Rooyen has s t a t e d ,  s o c i a l  work in  the  Republic has not  yet

a t t a i n e d  the s t a tu s  which i t  enjoys in the United S ta t e s ,  and

t h e re  i s  a shortage of funds and sen io r  personnel  which a f f e c t s
17the  f i e l d  i n s t r u c t i o n  of s tu den ts .  This p a r t l y  accounts for  

the  r e l a t i v e  lack of  experimentat ion in t h i s  country where the 

t r a d i t i o n a l  p a t te rn  s t i l l  predominates.

This p a t te rn  which, according to  Maik Hale, has r w l v e d  

over many years and has in genera l  been supported by f a c u l t i e s  

as an e f f e c t i v e  le a rn ing  system, has been cha rac te r ized  by him 

in  the following terms:

1. The focus i s  on development of  p r a c t i c e  s k i l l  
in  some one method of p r a c t i c e .

2. F ie ld  lea rn ing  and c la ss  l ea rn ing  proceed 
concurren t ly  with r e l a t i v e l y  ea r ly  ‘n troduct ion  
of  th" s tudent  to case -ca r ry ing ,  se rv ice -g iv ing  
r e s p o n s i b i l i t i e s  and lea rn ing  experiences .
Some schools in t e r s p e r s e  the c l a s s  and f ie ld  
le a rn ing  a t  r eg u la r  i n t e r v a l s ,  using a system 
of "block" placement in agencies .

3. The f i e l d  le a rn ing  exper iences are based p r im ar i ly  
in the agency where the s tuden t  i s  placed.

4. The lea rn ing  experiences ar< urganised and 
d i r ec ted  by the agency's  function and the se rv ice  
needs of the c l i e n t s  included in the s tu d e n t ' s  
caseload.

5. The primary te ach ing - lea rn ing  method i s  the 
t u t o r i a l  or  in d iv id u a l  conference based on 
r e l a t i o n s h ip  and role  i d e n t i f i c a t i o n  with the 
ch ie f  mentor -  the f i e l d  i n s t r u c t o r .

6 . Work components in the experience are high, 
inasmuch as the student, i s  expected to perform 
the work ro le  of  an employee in accord with the 
agency's  p o l i c i e s  and procedures .

Within t h i s  t r a d i t i o n a l  model, what are the d e t a i l e d  

requirements whiu the  School has of  the agency, r e l a t i n g  to  the
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•uperv iso re  aesigned r e i p o n s l b i l i t y  fo r  the f i e l d  i n s t r u c t i o n  of  

s tu d en t s  w ith in  agencies,  and t i n  methods of  f i e l d  teaching?

In te*v i  of  S chube r t ' s  c l a s s i f i c a t i o n  c i t e d  a t  the beginning of  

t h i s  chapter ,  these  a re  subs id ia ry  dec i s ions  about f i e l d  i n s t r u c t io n ,  

end i t  was the se  which were addressed in  the research  p ro je c t  in  

th e  p resen t  s tudy.
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CHAPTER 6

RESEARCH METHODOLOGY

In a 1970 American p ub l i ca t ion  descr ib ing  a research  p ro jec t

dea l ing  with f i e l d  i n s t r u c t i o n  Es ther  Sales and Elizabeth  Navarre

s t a t e  th a t  " f i e l d  i n s t r u c t o r s  have t r a d i t i o n a l l y  been given the

autonomy to  structu* e superv is ion  in the manner b es t  su i ted  to

t h e i r  a b i l i t i e s  and judgements o f  s tudent  l ea rn ing  needs.  They

add t h a t  f i e l d  i n s t r u c t o r s  have "occas iona l ly  expressed a des i re

f o r  c l e a r e r  gu id e l in e s  fo r  performance of  t h e i r  r o l e  "but i t  would

seem from o th e r  s tatements  in s o c i a l  work pub l i ca t ions  and from

th e  w r i t e r ' s  experience  in  s o c i a l  work education in  Johannesburg,

t h a t  superv iso rs  in f a c t  welcome more f requen t  and a u t h o r i t a t i v e

guidance from the U n ivers i ty  on what i s  expected of  them in  f i e l d

i n s t r u c t i o n .  The B r i t i s h  l i t e r a t u r e  on superv is ion  a l ludes

f req u e n t ly  to  t h i s  p o in t .  Deed, fo r  example, s t a t e d  in 1962 t h a t

" f o r  some time pas t  s o c i a l  workers have been saying t h a t  they

wish u n i v e r s i t i e s  would t e l l  them exac t ly  what they expect in the
2

way of exper ience and superv is ion  for  t h e i r  s t u d e n t s . " This 

r eques t  i s  phrased in extreme terms which Deed goes on to ques t ion .  

There i s  a need for  f i e l d  work c o nsu l t an t  and superv isor  to work 

c l o s e l y  to g e th e r  in planning and executing a f i e l d  i n s t r u c t io n  

programme which w i l l  be maximally b e n e f i c i a l  to the s tuden t .  The 

s upe rv iso r  cannot be autonomous in  the f i e l d  i n s t r u c t i o n  s i t u a t i o n  

and even i f  he could,  from where would he der ive the ex p e r t i s e  

which would enable him to decide how to  function? Woodcock 

conducted a s tudy in B r i t a in  i n t o  the reac t ions  of  40 superv isors  

t o  the  beginning s tages  of superv is ion .  This revealed  t h a t  the 

v a s t  m a jo r i ty  had faced with alarm and anxie ty  the prospect  of 

t ak ing  s tuden t s  for  superv is ion  and the genera l  view summarised 

by one respondent  was th a t  " the  r e f e r r i n g  co l lege  should take  an 

a c t i v e  p a r t  in  f i r s t  t r a i n in g  the superv iso rs  before l o t t i n g  them 

loose  on h e lp le s s  s tudents"  and should continue working co -o p e ra tn



with superv iso rs  r f t e rw ards  . P e t t e s  too r e f e r s  to  the need for

mutual c o n s u l t a t i o n  and planning,  but c l e a r l y  the f i r s t  s teps
4

must be token by the U n ivers i ty .  As Goldie Bosch Fci th  of  the 

Pennsy! an ia  School of Socia l  Work s t a t e s :

P iv o ta l  to the school-agency r e l a t i o n s h i p  i s  the 
c l a r i t y  of  the School ' s  th inking  about the na ture  
of  appropr ia te  f i e l d  work. Out of a l l  i t s  r ich  
p o t e n t i a l  for  experi ence ,  what i s  the  agency 
expected to o f f e r  the s tuden t  in o rder  t h a t  h is  
f i e l d  work w i l l  be geared to  an educa tiona l  purpose 
def ined  and shared? 5

This was the c e n t r a l  ques t ion which guided the research  

descr ibed  in  the fol lowing sec t ions  of t h i s  chap te r  and the 

subsequent ch ap te r s .

6 .1  Research Design

6 . 1 . 1  Ra t ionale

On the bas is  of  the w r i t e r ' s  experience as FWC a t  Wits, 

in  the two years  preceding t h i s  research p r o j e c t ,  combined with a 

s tudy of  a v a i l a b l e  l i t e r a t u r e  on the s ub jec t ,  c e r t a in  se lec ted

f e a t u r e s  of  f i e l d  i n s t r u c t i o n  were i d e n t i f i e d  as important  pre­

r e q u i s i t e s  f o r  ensuring t h a t  the st* dents  l e a rn ing  experience  in 

the  agency would be a cons uc t ive  one f o s t e r in g  p ro fe s s io n a l  

development.

As Bernece Simon s t a t e d  in  1966:

I f  we t r y  to i d e n t i f y  a l l  poss ib le  or  d e s i r a b l e
exper iences ,  we s h a l l  have a never-ending l i s t . . . .
A des ign of l e a rn ing  experiences  cannot be worked 
out  in  s p e c i f i c  d e t a i l  by the school to cover the 
range of  f i e l d  placements used, A design of 
l e a rn in g  experiences  should be a guide to the f i e l d  
i n s t r u c t o r  . . . .  For the school ,  t h i s  guide should 
c o n s t i t u t e  a guaranty of a minimum eq u a l i ty  of 
l e a rn in g  oppor tun i ty  for  a l l  s tuden ts .  A design 
of  l e a rn ing  exper iences  i s  simply a framework by 
which to  organise  content  in f i e l c  tnt.vl.ing.



Clear ly ,  i t  i«  an important  f e a tu r e  of  the FWC's ro le  

t o  formulate ob je c t iv e s  r e l a t i n g  to  the  method and content  of 

f i e l d  i n s t r u c t i o n .  However, as C ha r lo t te  Towle wrote in 1954,

" i t  i s  to  be remembered t h a t  a p r o f e s s io n ' s  le ade r s  cannot 

advance i t  beyond the l e ' e l  of  common p ra c t i c e .

The e x i s t i n g  ci rcumstances of the f i e l d  work programme in the 

community welfare agencies  co-opera t ing  with the  Univers i ty  would 

be an important  determinan t  of  the FWC's r o l . .  I t  was decided 

t h e r e f o r e  to  d iscover  em p i r ica l ly  what the l e v e l  of  cu r ren t  p r a c t i c e  

in f i e l d  i n s t r u c t i o n  was with in  the agencies providing f i e l d  

i n s t r u c t i o n  o p p o r tu n i t i e s  to  fourth  year  s tuden ts .  The f indings 

would serve to suggest  ways in which the f i e l d  work consu l tan t  

could guide the fu tu re  develop1'en* of  the f i e l d  i n s t r u c t io n  

programme.

Each s t u d e n t ' s  f i e l d  i n s t r u c t i o n  placement, with the 

s tu d e n t - s u p e rv i s o r  r e l a t i o n s h i p  a t  i t s  core,  was se lec ted  as the 

o b je c t  of  s tudy.

As S t i l e s  wrote in  1963:

What i s  the c u r re n t  p ra c t i c e  of  superv is ion in 
s o c i a l  work agencies? Do s o c i a l  workers know 
the  ex ten t  to  which supervis ion i s  used in the 
f i e l d ,  the average dura t ion  of  s u p e r v i s io n . . . ,  
how i t  i s  used or  how i t  i s  done? . . . U n t i l  
v e r i f i a b l e  da ta  a re  a v a i l a b l e ,  s o c ia l  workers 
w i l l  have d i f f i c u l t y  in eva lua ting  superv ision 
ac c u ra te ly .  ®

She was r e f e r r i n g  to the supervis ion of  s o c ia l  work p r a c t i t i o n e r s  

but  her remarks a re  no l ^ s  app l icab le  to  the f i e l d  in s t r u c t io n  

o f  s o c ia l  work s tu d en t s .  Au a CSWE workshop repor t  in 1962 s t a t e d :

The school assumes r e s p o n s i b i l i t y  fov a l l  educa tiona l  
dec i i iur . s  . . . .  The school must, th e re fo re ,  keep in 
close  touch a t  a l l  times with the s tu d e n t ' s  programme."9
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Exomples of research  p ro je c t s  based on a s im i la r  r a t i o n a l e  

a re  those repor ted  by Taber in 1967 and Ro*e,Lowenstein and F e l l in  

in  1969. Taber described eva lua t ive  research in  f i e l d  i n s t r u c t io n  

being conducted by George K. Herbert  and others  on the f acu l ty  of 

Tulcne Univers i ty ,  New Orleans,  who adopted an "in format ion  system 

approach" which provided fo r  continuous weekly feedback of  

in format ion about le a rn ing  exper iences to  a f a c u l ty  committee which 

analyzed the in form at ion ,d iscussed  i t  and made adjustments in 

c u r r e n t  planning i f  r e q u i r e d . S h e l d o n  Rose and h is  assocxaWs 

ques t ioned 261 s tudent  respondents from the Univers i ty  of Michigan 

School of Socia l  Work. They "sought to  demonstrate the usefu lness  

o f  an ins trument  designed to measure s tuden t  perception  of  f i e l d  

in r ' • ruc t ion"  and concluded from t h e i r  s tudy th a t  "da ta  so obtained 

can provide some d i r e c t io n  for  the sc h o o l ' s  e f f o r t  in  the development 

and improvement of  f i e l d  i n s t r u c t i o n . " ^

6 . 1 , 2  Respondents

The fo u r th -y ea r  s tuden ts  of  the School of  Soc ia l  Work a t  the 

U n ive rs i ty  of  the Witwatersrand in 1968 and 1969 and t h e i r  supervisors  

in  the f i e l d  i n s t r u c t i o n  cen t res  were used as respondents.  The 

r a t i o n a l e  fo r  t h i s  procedure was as fol lows:

a. As superv isors  were respons ib le  for  providing f i e l d  

i n s t r u c t i o n ,  i t  was considered important  to  a s c e r t a in  from them, what 

the  agency's  pol icy  with regard to f i e l d  i n s t r u c t i o n  was, how they 

implemented t h i s  po li cy ,  how much of t h e i r  time was occupied in 

superv is ion  and what the content  of  supervisory  d is cuss ions  was, as 

well as c e r t a i n  of  t h e i r  p ro fes s iona l  c h a r a c t e r i s t i c s .

b. As s tuden ts  ore the consumers of the educa tiona l  process 

i t  was considered important  to a s c e r t a in  how they perce ived t h e i r  

f i e l d  i n s t r u c t i o n  experience.

c. As one of *',e e s s e n t i a l  a spec t s  of f i e l d  i n s t r u c t io n  i s  

the  communication e x i s t in g  between superv isor  and r tuden t ,  i t  was



considered t h a t  i t  would be va luable  to compare the responses of  

superv iso rs  and s tuden ts .

All the  four th  yea i  s tuden ts  rece iv ing  f i e l d  i n s t r u c t io n  

in  1968 and 1969 and the  s o c ia l  workers ac t ing  as t h e i r  superv isors  

were used as respondents,  with two exceptions .

In each of  the two years  one placement was omitted from the 

study because of  excep t iona l  ci rcumstances.  These two omissions 

l e f t  a t o t a l  o f  11 s tuden ts  in each year.  Each s tuden t  acted as 

a respondent ,  making a t o t a l  of  22 student  respondents.

A number of d i f f e r e n t  arrangements e x i s t ed  in  the d i f f e r e n t  

f i e l d  i n s t r u c t i o n  c e n t re s reg n rd in g  the a l l o c a t io n  of superv isors  

to  th e se  22 s tuden t s .  These were as follows:

a.  In some coses ,  one student  was placed in  on agency 

and one s o c i a l  worker was respons ib le  fo r  her  superv is ion .  This 

s o c i a l  worker t ' e n  completed u ques t ionna i re  in re spec t  of t h a t  

s t u d e n t ’ s placement.  This  appl ied  in the case of  f ive  s tuden t s  over

the two-year period,  th r e e  in 1958 and two in 1969.

b. In o the r  cases ,  one student  was placed in an agency

and more than one s o c i a l  worker was respons ib le  fo r  her  superv is ion .  

The superv iso r  most c l o s e l y  concerned with the s tuden ts  day to 

day superv is ion  was then se lec ted  to ac t  as respondent  and the 

o th e r  s o c ia l  workers involved in the superv is ion  were des ignated 

" a d d i t i o n a l  s u p e rv i s o r s . "  This appl ied  in the caso of  th ree  s tudents  

over the two-year per iod ,  two in 1968 and one in  1969.

c. The t h i r d  arrangement involved two s tuden ts  placed 

in on agency where one and the sime s o c ia l  worker was responsi.  e

fo r  the  superv is ion  of  both s tuden ts  In these  in s tances ,  the

superv iso r  f i l l e d  in o qucs t ionn  l i r e  in r espec t  of  each s tu d e n t ' s  

placement.  This aop l ied  in two agencies both in 1968 and in



1969, and in one o the r  agency only in 1969, thereby a f f e c t in g  

ten s tu d en t s ,  four in 1968 and s ix  in 1969.

d. The f i n a l  p o s s i b i l i t y  involved two s tuden ts  placed 

in the  same agency but supervised by two d i f f e r e n t  s o c i a l  workers,  

each of  whom then completed a ques t ionna i re  in  respec t  of  h is  

p a r t i c u l a r  s t u d e n t ' s  placement.  This appl ied  in two agencies,  

one in 1968 and another in  1969, and involved four s tuden ts ,  two each 

year.  In f ive  cases  the  same agency was used as a f i e l d  

i n s t r u c t i o n  cen t re  in both years  of  the study.  In th r e e  of these  

i n s t a n c e s ,  the same s o c i a l  worker ac ted os a superv isor  in both 

years .  In two of these  th ree  in s ta n ces ,  an add i t iona l  s o c ia l  worker 

a l so  ac ted  as a superv i so r  in  one of  the two years,  as th e re  was 

an a d d i t i o n a l  s tu den t  t h a t  year .  In the remain5ng two agencies,  

d i f f e r e n t  superv isors  opera ted  in the two years  of the study.

In add i t ion  to the  f ive  agencies used as F ie ld  I n s t r u c t i o n  

Cent res  over the f u l l  two year period,  .hree agencies were used 

in  1968 cnly and another  two were used in 1969 only.  Over the 

two year  period,  t h e r e f o r e ,  ten agenc ies were used fo r  s tuden t  

placements.  Those were made up as follows?

4 family welfare  agencies ,  one of  which was a m u l t i -

s e rv ice  agency with an emphasis on community work.

1 ch i ld  guidance c l i n i c .

1 s o c ia l  work department in a p s y c h ia t r i c  h o s p i t a l .

1 community p s y c h ia t r i c  agency.

1 community agency fo r  the p h ys ica l ly  d isab led .

1 r e s i d e n t i a l  i n s t i t u t i o n  fo r  a l co h o l ic  persons.

1 r e s i d e n t i a l  i n s t i t u t i o n  fo r  mental ly re ta rded  oer*nns.
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The f i e l d  i n s t r u c t i o n  cen t re s  have been des ignated a lphabe t i ca l ly  

f ro*  A to  J  in order to  p ro te c t  the anonymity of  the ag^-icies and 

the  supe rv iso rs .  They were s e le c te d  as f i e l d  in s t r u c t io n  centres 

by the Univers i ty  mainly on the  b as i s  of  the a v a i l a b i l i t y  e f  

s u i t a b l e  superv isors  and in  add i t ion ,on  the bas is  of the des ir e  

o f  in d iv id u a l  s tuden ts  to  gain experience of the p a r t i c u l a r  types 

o f  s e rv ice  o f fe red  by the agency.

Within these  ten agencies involved in the study over the two 

■ear period ,  14* ind iv idua l  t - c i a l  workers acred as superv isors  and were 

he afore used as respondents.  Five o* these  completer’ more than 

one ques t ionna i re  as they superv ised more than one s tuden t  e i t h e r  

in  the course of one year  or  over the two year period.  There were, 

th e re fo re ,  22 responses to the ques t ionna i re ,  one in respec t  of 

aach s tuden t  placement.  These f ig u re s  are r e f l e c t e d  in the 

fol lowing t a b le .

Because superv isors  were assured  of to t a l  anonymity and c 

number o f  them did in fac+, re tu rn  t h e i r  ques t ionna i res  anonymously, 

a matched p a i r s  technique could not be used in the ana ly s i s  o* the 

data.

* 3 ac ted  as superv isors  in both years  of the study,  1968 and 1969.

6 ac ted  as superv isors  in 1968 on! -H

5 ac ted as superv isors  in 1969 only.
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TABLE 4.  FREQUENCY DISTRIBUTION OF SUPERVISORS RESPONSIBLE FOR 
SUPERVISING DIFFERENT NUMBERS OF STUDENTS 1968 -  1969

m
w /grvf>6u %

Number of Students  
Supervised by One 

S uosrv isor

Number of  
Supervisors 

fo r  each 
d i s t r i b u t i o n  

of  s tuden ts

Mumb

(Produ

e r  of 
jvestJ 
ct  of

Responses to 
onnai.re 
Columns 1&2^

1968 1969 Total  
1968 & 1969

.1968 1969 Total  
1968 & 1969

1 0 1 5 5 0 5
0 1 1 4 0 4 4
2 0 2 1 2 0 2

0 2 2 » - 0 2 2
1 1 2 1 1 1 2

i 2 3 1 1 2 3

2 2 4 1 2 2 4

TOTAL 14 11 11 22

Four a d d i t i o n a l  s o c i a l  workers were involved in  ruperv is ing  

s tuden t s  as a d d i t io n a l  sup e rv iso r s ,  but they w»ro omitted from the 

group of  respondents as they  merely supplemented th s  supervision  

given by o the r  s o c ia l  workers who were d i r e c t l y  respons ib le  fo r  the 

day- to -day  superv is ion  o f  the s tuden ts  concerned.

ii&ja
- -  W

'..m
4-

m m

■

F
These and o the r  s t a t i s t i c s  mentioned prev ious ly  are r e f l e c t e d  

in  the  following tab le :

(
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L J - m
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In sumsary then:  eleven etudent  placements in each of  the years

1968 and 1969 formed the  o b je c t  of s tudy.  Information was 

e l i c i t e d  from the s tuden ts  and t h e i r  ind iv idua l  superv isors  in 

r e s p e c t  of  each placement,  and r e s u l t s  were th e re fo re  based on 

44 responses,  22 from studenvs and 22 from superv isors .  In the 

case of  the s tuden ts  each response came from a d i f f e r e n t  s tuden . ,  

and the t o t a l  number of  s tudent  respondents was t h e re fo re  22.

However, as  some superv isors  were assigned r e s p o n s i b i l i t y  fo r  

more than one s tuden t ,  the t o t a l  number o f  ind iv idua l  superv isors  

providing da ta  was 14. The number of f i e l d  i n s t r u c t io n  cen t re s  $■

where these 2° placements were loca ted  was 10, f ive  of  which were 

involved over the two year  per iod .

6 . 1 .3  Ques t ionna ire Construc t ion

Questions were formulated in o rder  to  e l i c i t  from s tudents  

and superv isors  c e r t a i n  f a c tu a l  data r e l a t i n g  to  the  f i e l d  

i n s t r u c t i o n  placements in genera l  and the  superv isory  process in 

p a r t i c u l a r .  These were based on a study of the re levan t  . l i t e r a tu r e  

and on the w r i t e r ' s  experience with the f i e l d  work programme in 

1966 and 1967, In 1967, fou r th  year s tuden ts  had w r i t t en  

uns t ruc tu red  accounts of  r h e i r  weekly exper iences  in  t h e i r  f i e l d

i n s t r u c t i o n  cen t re s  and t h i s  hod served as on exp lora to ry  study
I

which provided a r i c h  source of  dc ta  for the s t ruc tu red  q u e s t i o n n a i r e s  

used in the research  p ro jec t  i t s e l f .  The f ina l  vers ions  of  the 

q u es t io n n a i re s  were based on d i s c i s s io n s  witn experienced colleogves 

both within the U n ivers i ty  end in the f i e l d  of s o c i a l  work p ra c t i c e .

Two p a r a l l e l  q u e s t i o n n a i r e s  were cons t ruc ted ,  ore for  superv isors  

and one fo r  s tu d e n t s .*  The s u p e r v i s o r s ’ quesLJcnnuire contained

*The q ues t ionna i re s  a re  reproduced in Appendices 1 and 2 
of  the presen t  s tudy.



22 ques t ion*,  the s tu d e n t s '  21. Of t h e s e , 19 ques t ions  covered 

the  i d e n t i c a l  sub jec t  ma tte r  r e l a t i n g  to  aspec t s  of  f i e l d  

i n s t r u c t i o n  in  genera l  and superv is ion  in p a r t i c u l a r .  As 

superv is ion  i s  the educa tiona l  core of the f i e l d  i n s t r u c t io n  

process ,  i t  was considered e s s e n t i a l  to d iscover  to what ex tent  

the  e x i s t i n g  supe rv iso r - s tu d en t  r e l a t i o n s h i p s  measured up to the 

model as derived from the  l i t e r a t u r e .  This  would determine in 

what d i r e c t io n  and a t  what pace the  f i e l d  work consu l tan t  should 

opera te  in  her  e f f o r t s  to  guide the  f i e l d  work programme.

6 . 1 . 4  Adminis trat ion of  Quest ionnai res

These q u es t ionna i re s  ( to  be r e fe r r e d  to  as the annual 

q u e s t i o n n a i r e s )  were adminis te red  in  October 1968 to  the eleven 

s tu d en t s  and nine supe rv iso rs  from e igh t  agencies involved in the 

f i e l d  i n s t r u c t i o n  programme t h a t  year ,  and in October 1969 to  the 

eleven s tu d em s  -nd e ig h t  superv isors  from seven agencies involved 

in the  four th  year  f i e l d  i n s t r u c t i o n  programme th a t  year .

October was se lec ted  as the must s u i t a b l e  time to  admin is te r  the 

q u e s t i o n n a i re s  as a l l  the s tu den t  placements in each year  had 

te rm ina ted  during the immediately preceding weeks.

The 22 s tuden t  q u e s t io n n a i re s  were d i s t r i b u t e d  to s tuden ts  

p e rsona l ly  a t  the School of Socia l  Work and were re tu rned  in the 

same manner. The 22 superv iso r  q u es t ionna i re s  were mailed to  

the agenc ies  concerned. Each ques t io n n a i re  had a detachable s l i p  

a t ta che d ,  s t a t i n g  the name of the  s tuden t  in  respect  of  whose 

placement the ques t ionna i re  was to  be completed.  Respondents 

were assured of  anonymity and a stamped addressed envelope was 

enclosed to f a c i l i t a t e  r e tu rn  of  the ques t ionna i re .

6 . 1 . 5  Supplementary P ro je c t

The annual q u e s t i o n n a i re s  described above were completed 

a t  the  end of the academic year and r e f e r r e d  to a seven month
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per iod da t ing  back to  March of  each year ,  when the students* 

concurren t  placements had commenced. The responses to  these 

qu e s t i o n n a i re s  were th e re fo re  of  a genera l ized  na ture and were 

based on the respondents '  impression of  events during t h a t  

extended period.

At the end of  1968 i t  was decided to  supplement t h i s  

p r o j e c t  in 1969 by another p ro je c t  v i z . a  more d e t a i l e d ,  up - to - the -  

minute study of  supervi.-ion as i t  occurred week by woek throughout 

the  s t u d e n t ' s  placement.  Another ques t ionna i re  was designed 

con ta in ing  s i m i l a r  ques t ions  to those on supervision  in  the annual 

qu e s t i o n n a i re ;  t h i s  w i l l  be r e f e r r e d  to  as the weekly ques t ionna i re .*  

Superv isors  were informed about t h i s  a d d i t io n a l  p ro jec t  but  i t  was 

decided to  use only the s tuden ts  as respondents in t h i s  case because 

of  the  time involved in completing the ques t ionna i re  each week in 

a s i t u a t i o n  where the  f i e l d  i n s t r u c t i o n  by i t s e l f  was hypothesised 

by the w r i t e r  to  be making ser ious  inroads  on the s u p e rv i s o r ' s  

l im i t e d  t ime.

These q u e s t i o n n a i re s  were given to the 11 s tudent  

respondents  a t  the School of  Social  Work and they completed and 

re tu rned  them weekly to the w r i t e r .  Each student  completed one 

q u es t io n n a i re  in respect  of  one chronologica l  week dur ing which 

she did  f i e l d  work in the f i e l d  i n s t r u c t i o n  cen t re  to which she 

had been a l l o c a t e d .  The Univers i ty  r e g u la t io n s  s p s c i f i e d  400 

hours as the time required  for  four th  year f i e l d  i n s t r u c t i o n  and, 

as a genera l  ru le ,  the s tuden ts  worked two f u l l  days per  week 

(Thursday and Friday)  in t h e i r  agencies fo r  twenty-f ive  weeks 

during the academic year  in order to f u l f i l  these  requirements

i . e .  working a t o t a l  of  50 e igh t -hour  working days. However,

*This q u es t io n n a i re  i s  reproduced in Appendix 3 
of  the presen t  s tudy.



many exceptions arose:  in  some weeks, e i t h e r  the Thursday or

Fr iday  was a Public o r  a Religious  Holiday or  the student  could 

miss a day through i l l n e s s .  In the shor t  vaca t ions ,  s tuden ts  

were permit ted to  work up to  f i v e  days in  order  to  make up time, 

so t h a t  t h e i r  f i e l d  work could te rminate e a r l i e r  in  the year,  

the reby  giving them more time fo r  concen tra ted study before the 

f i n a l  examination in November.* Consequently the eleven s tudents  

worked a t  s l i g h t l y  d i f f e r i n g  r a t e s  and for  d i f f e r i n g  numbers of 

weeks before completing the requ i red  four  hundred hours.

I t  was considered t h a t  superv isors  could not reasonably 

be expected to  provide mere than one supervisory  session per  

ca lendar  week, even i f  the s tuden t  worked more than two days in 

t h a t  week; in o th e r  words, the  w r i t e r  considered tha t  i t  would 

be unreasonable to expect  a superv isor  to  provide a formal 

superv isory  session  fo r  every two days worked unless  those two-day 

working per iods  occurred in s e p j r e t e  ca lendar  weeks. Consequently,  

s tuden t  respondents completsd one. ques t ionna i re  fo r  every one 

ca lendar  week of the academic year  whether they worked one, two 

o r  more days in  the agency t h a t  week.

Altoge ther  the  s tuden ts  as a group completed a t o t a l  of 

276 f i e l d  work weeks. For c e r t a i n  v a l id  reasons,  such as the 

ex igenc ies  of  the t im e tab le ,  the range was from 23 to 27 weeks 

per  s tu den t .  The mean number of weeks worked was 25,09,  and 

the  mode , 25 weeks.

Of these  276 f i e l d  work weeks, however, 10, t h c t  i s ,  one

week for  each of  ten s tuden t s ,  involved at tendance  a t  u

Conference re levan t  to  the s tu d e n t s '  courses,  and t h i s  l e f t  a 

t o t a l  of 266 agency f i e l d  work weeks, t h a t  i s ,  weeks in which

s tuden t s  rece ived  one or  more days of  f i e l d  i n s t r u c t io n  in t h e i r

•S tudents  were not a t  t h a t  time permit ted to engage in f i e l u  
i n s t r u c t i o n  a c t i v i t i e s  during the four-week mid-year win te r  
vocat ion .



f i e l d  i n s t r u c t i o n  ce n t re s ,  and th e re fo re  weeks for  whicn they 

completed one of  the weekly qu es t io n n a i re s .  The manner i.n which 

the se  weeks were made up i s  r e f l e c t e d  in the  fol lowing e h ’ .

Table 6.  Frequency D i s t r i b u t io n  of F ia ld  Work 
weeks of varying leng ths ,  1969

Number of  days in 
agency f i e l d  work week

Number 
of  weeks Percentage

2 days in agency 209 78,57

1 day in agency 30 11,28

2^-5 days in agency 17 6,39

1 day in agency + 1 day 
on a v i s i t  of  
observa tion 10 3,76

TOTAL 266 100%

Where i t  i s  appropr ia te ,  r e s u l t s  der ived from student  

responses  to the weekly q ues t ionna i re s  w i l l  be presented to 

supplement the r e s u l t s  from the annual q u es t ionna i re s ,

6 .2  Methods uf  Data Anolys.’s

The da ta  from the annual qu es t io n n a i re s  used in t h i s  study

were obta ined from twc independent popula t ions  which were small

in s i z e ,  namely, 22 s tuden t s ,  and 14 superv iso rs  who con t r ibu ted

22 responses.  Where i t  was necessary  and re le van t ,  namely in

those  in s tances  where th e re  appeared to be a marked c l if fe re ,' r e

in  the  responses from the two popu la t ions ,  the F isher  Exact

P r o b a b i l i t y  Test  was appl ied  to determine the leve l  of  confidence

with which i t  could be s t a t e d  " t h a t  d i f f e r e n c e s  could hove not
12

occurred  by chance."



The F isher  Exact P ro b ab i l i ty  Test has been described by

Siege l  as  "an extremely use fu l  nonparametric technique fo r

analyzing d i s c r e t e  da te  . . .  when the two independent samples are 
13small in  s i z e . "  According to  Harr is  K. Goldstein,  non-parametric  

t h e o r e t i c a l  methods of  drawing in fe rences  are "not bused on the 

assumption about any d i s t r i b u t i o n  of  the s t a t i s t i c  in the population
14but on the  sample s t a t i s t i c s  alone."

He goes on to  s t a t e  t h a t  non-parametric  techniques are 

g e n e ra l ly  newer than parametric  s t a t i s t i c s  and many of them, since 

they r e q u i re  only nominal or  o rd in a l  s ca le s ,  f i t  soc ia l  work data  

b e t t e r  than some parametric  s t a t i s t i c s .

In the ca*e of  the p resen t  s tudy,  with two independent 

popula t ions  of small s ize ,  the F isher  Exact P ro b a b i l i ty  Test 

appeared the most app rop r ia te  t e s t  to apply.

S iege l  d esc r ibe s  the t e s t  as follows:

I t  i s  used when the scores  from two independent 
random samples a l l  f a l l  in to  one or  the o the r  of 
two mutually exc lus ive  c l a s s e s .  In o th e r  words, 
every sub jec t  in both groups ob ta ins  one of  two 
poss ib le  sco res .  The scores are represented  by 
f requencies  in a 2 x 2 contingency t a b l e :

+ - Total

Group I A B A + B

Group II C D C + D

Tota l A + C B + D  

Figure 4.

N

Groups I and I I  may be any two independent groups, in t h i s  case, 

s tuden t s  and supe rv iso rs .  The column headings, here a r b i t r a r i l y  

in d i c a t e d  as plus and minus, may be any two c l a s s i f i c a t i o n s ,  such 

as fo r  example,formal and informal superv is ion .  The t e s t



determines whether the two groups d i f f e r  in the propor t ion  with 

which they f o i l  i n t o  the two c l a s s i f i c a t i o n s .  For the data in 

the  t a b l e  sketched above, (where A#B,C and D stand for  f requencies)  

i t  would determine whether Group I and Group I I  d i f f e r  s i g n i f i c a n t l y  

i n  the propor t ion  of  p luses  and minuses a t t r i b u t e d  i.o them.

The exac t  p r o b a b i l i t y  of  the observed occurrence occurring 

by chance i s  given by the fol lowing formula:*

p = ( a + b) ; ( c f d) ; ( a + c ) : (B  + d) ; 15
n!a: b; c ! d:

Where i 10 or  smaller  and where n e i th e r  of the t o t a l s  in the 

r i g h t - h a d  margin i s  l a r g e r  than 15, Table I in S i e g e l ' s  appendix 

can be used to  determine s ig n i f i c a n c e  l e v e l s .

The binomial t e s t  was also appl ied  when r e le v an t .  This 

i s  a one-sample t e s t  descr ibed by S iege l .  I t  i s  the method of 

choice when " the  da ta  are in two d i s c r e t e  ca tego r ie s  and the 

design i s  of  the one-sample t y p e . " 1^ For any popula t ion of two 

c l a s s e s  ( f o r  example, s tuden ts  and superv isors  repor t ing  on one

p a r t i c u l a r  i s s u e ) ,  i f  we know th a t  the proport ion of cases  in one

c l a s s  i s  P, and the t o t a l  popula t ion equals  1, then the proport ion 

in  the o th e r  c l o r s  must be 1 -  P for  which the symbol Q i s  used.

In the p resen t  s tudy,  the n u l l  hypothesis  i s  t h a t  P = Q = | .  In

o the r  words, one would expect  superv isor  and s tuden t  responses 

to  bt equal ,  each being h a l f  of the t o t a l  of the two groups. 

Furthermore,  N<25 in th i s  case,  and consequently Table D on page 

250 of  Siege l  could be used to determine p.

I t  should be noted t h a t  while s t a t i s t i c a l  t e s t s  of

s ig n i f i c a n c e  were appl ied  in t h i s  p r o j e c t ,  the popula t ion was

•The explanat ion  f r r  the symbol : i s  as follows,  taking  4: cs 
on example:



small  and in  e f f e c t  each d i f f e re n c e  was s i g n i f i c a n t  s ince in the 

con tex t ,  the f i e l d  i n s t r u c t i o n  experience of  every s tudent  i s  

s i g n i f i c a n t  to the School which i s  equipping a l l  i t s  s tudents  for  

r e spons ib le  p ro fe s s io n a l  p r a c t i c e .
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CHAPTER 7

SELECTED FEATURES OF THE FIELD INSTRUCTION PROGRAMME;
THEORETICAL BACKGROUND AND E.iPIRICAL DATA I

The da ta  presented in the fol lowing sec t ions  have been 

organized according to top ic  r a th e r  than research  instrument,  

s ince  p a r a l l e l  ques t ions  were f requent ly  asked on a l l  th ree  

research  in s truments .  In o rder to  ease the r e a d e r ' s  ta sk ,  the 

source fo r  da ta  presented i:i each t a b le  w i l l  ue ind ica ted  beneath 

t h a t  t a b l e .

7.1 Who were the Superv isors?
What were some of t h e i r  c h a r a c t e r i s t i c s ?

7 .1 .1  Was the re  one, c lea r ly -O ef ined  superv iso r?

The s o c i a l  worker in the agency who ac t s  as the student  

supe rv iso r  i s  a most important member of the educa tiona l  team as 

he* has c e n t r a l  r e s p o n s i b i l i t y  fo r  teaching the student  in the 

f i e l d .  As Tybel Bloom of the Univers i ty  of Pennsylvania, School 

of  oociaJ Work sa id  a t  a CSWE meeting in 1963

The c r u c i a l  value and o b l ig a t io n  of t h i s  p o s i t i o n ,  
to  the s tuden t ,  the School, and the agency cannot 
be overemphasized . . .  He i s  equipped to help the 
s tuden t  to know what he i s  doing,  why i t  i s  necessary 
to do i t ,  and how h i s  e f f o r t  r e l a t e s  to the l a r g e r  
s o c ia l  context  of the community and the profess ion  
as well as  to the c l i e n t ' s  "world".  ^

Logica l ly  th e re fo re ,  in r e l a t i o n  to any s tuden t  placement, 

th e re  should be no confusion as to the answer to the ques t ion 

"Who i s  the superv isor?"  The i d e n t i t y  of the superv isor  should 

be c l e a r  and unambiguous.

•The reader  i s  reminded th a t  for  s im p l i f ied  reading the 
superv iso r  w i l l  be r e fe r r e d  to in the masculine gender and the 
student  in the feminine.
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As Rosemary Reynolds, w r i t ing  in 1951, s t a t e d  ca te g o r ic a l ly :  

"Each c udent works c o n s i s t e n t l y  and r e g u la r ly  with one superv isor  

during h i s  e n t i r e  f i e l d  placement in an agency." She added th a t  

t h i s  c o n s t i tu te d  " the  r e a l  core of f i e l d  work." I t  i s  po li cy  

a t  the Univers i ty  of the Witwatersrar.d t h a t  the student  i s  placed 

fo r  f i e l d  i n s t r u c t i o n  with the agency as a whole, not with an 

i n d iv id u a l  soc ia l  worker funct ioning as an independent e n t i t y .

The e n t i r e  o rgan isa t ion  must Lie involved to  a g r ea te r  or  l e s s e r  

degree with the f i e l d  i n s t r u c t i o n  programme. The Board or  Head 

Off ice  must sanction i t ,  the Executive D irec to r  must a s s i s t  in 

the  planning and be involved in the s e l e c t io n  of  the superv isor ,  

and o the r  s t a f f  members must take  an i n t e r e s t ,  perhaps providing 

the  student  with cases and having informal d iscuss ions  with the 

s tuden t .  But sound a d m in is t r a t iv e  p r a c t i c e  demands t h a t  the 

l i n e s  of  r e s p o n s i b i l i t y  be c l e a r l y  def ined within an o rgan isa t ion .  

I f  t h i s  i s  not so, confusion can r e s u l t  which w i l l  be de t r imenta l  

t o  the execution of  the ta sk  which the o rgan isa t ion  must car ry  

ou t .  Consequently,  one superv isor  s p e c i f i c a l l y  so designated,  

should be a l lo c a t e d  the ta sk  of  organis ing  the s tu d e n t ' s  f i e l d  

i n s t r u c t i o n  programme and of  assuming r e s p o n s i b i l i t y  for  her 

superv is ion .

The r e l a t i o n s h i p  between superv isor  and s tuden t  i s  a v i t a l  

f a c t o r  in the s tu d e n t ' s  l e a rn ing  process .  I t  i s  a p ro fess iona l  

r e l a t i o n s h i p  with the purpose of  developing the c a p a c i t i e s  of

one par ty  in  the r e l a t i o n s h i p ,  and l i k e  a l l  such r e l a t i o n s h ip s ,  

i t  has a beginning, a middle and an end and develops as a 

r e l a t i o n s h i p  throughout these  time phases.  This concept i s  

summarised in the second of  Ruth Smal ley 's  p r in c i p l e s  generi c  

f o r  s o c ia l  work p r a c t i c e :

The e f f e c t iv e n e s s  of ony s o c ia l  ’ ork process,  
primary or  secondary,  i s  fu r th e re c  oy the 
worker 's  conscious,  knowing use of time phases 
in the process (beginnings ,  middles and ending 
in order th a t  the p a r t i c u l a r  p o t e n t ’"al in each 
time phase may be fu l ly  ex p lo i ted  for  tho 
o t h e r ' s  u s e .  3



Smalley c i t e s  the  processes of  s o c ia l  wor‘< education and 

superv is ion  os secondary or  f a c i l i t a t i n g  processes in  soc ia l  work 

and the w r i t e r  i d e n t i f i e s  with t h i s  view. I t  follows then tha t  

one and only one member of  s t a f f  in the agency should be a l loca ted  

the task of superv is ing  the s tudent ,  and the  student  in turn 

should be q u i t e  sure of  the i d e n t i t y  of  the s o c ia l  worker who i s  

to  cct  as her  superv iso r .  I t  i s  obviously  important too tha t  

t h i s  r e l a t i o n s h i p  should continue unbroken throughout the s tu d e n t ' s  

placement.

The superv isor  himself  may consu lt  o thers  both in s ide  and

o u t s id e  the agency about the s tu d e n t ' s  superv is ion .  I f  he i s

a r a n k -a n d - f i l e  s o c ia l  worker or  what P e t t e s  c a l l s  a s o c ia l  worker

a t  the f i e l d  level'* he may have h is  own superv isor  within the

agency with whom he d iscusses  h i s  own cases  and/or h is  supervision

o f  the s tuden t .  Supervision i s  an exac ting ta sk  and p a r t i c u l a r l y

an inexperienced superv iso r  w i l l  in a l l  l i k e l ih o o d  have the need

to  discuss  the dynamics of the superv isory  process .  The FWC

has an important  r o le  in t h i s  connection,  but so have experienced

p r a c t i t i o n e r s .  Kent r e f e r s  to  the importance of  providing
5

co n s u l t a t i o n  se rv ices  to  the "novice" superv isor  and Patt e rson  

and Clayton be l ieve  t h a t  such se rv ices  are important for  a l l  

superv iso rs  rega rd le s s  of length of exper ience .  Consul ta t ion can 

be provided by sen io r  members of  the agency s t a f f ,  o r  even by a 

consu l tan t  ou ts ide  the agency. However, these are the superv isor  • 

r e l a t i o n s h i p s ,  and the student  should c l e a r l y  perce ive t h a t  she 

i s  accountable only to  her  own superv iso r .  She snould not fee l  

t h a t  her f i e l d  i n s t r u c t o r ’ s superv isor i s  al so d i r e c t l y  ava i lab le  

to  her fo r  superv is ion .  The f i e l d  i n s t r u c t o r  himself  must be 

ab le  to con tain  the anxie ty  with in  the s i t u a t i o n  and not d e f l e c t  

p a r t  of the r e s p o n s i b i l i t y  on to h is  own superv isor .

According to P e t t e s ,  i f  the student  should be deal ing  with 

some cases from ad m in is t r a t iv e  sec t ions  in the agency o the r  than
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t h a t  of  which the  superv isor  i s  a member, i t  i s  the supervisor  

and not  the s tuden t  who must car ry  r e s p o n s i b i l i t y  to the o ther  

ad m in is t r a t iv e  heads concerned.

The superv isor  w i l l  al so  d iscuss  the s tu d e n t ' s  f i e l d  

i n s t r u c t i o n  with h i s  co l leagues ,  p a r t i c u l a r l y  those who have 

a l lo c a t e d  c l i e n t s  from t h e i r  case - loads  to  the  s tudent  fo r  the 

period of  her  placement.  The s tuden t  too should have contact  

with o the r  s o c i a l  workers in the agency, both r ank -and - f i l e  

workers and the execut ive d i r e c t o r  or  head of  department, as well  

as with agency vo lun tee rs .  As Young says:

However r e l u c t a n t  to  be involved, the t o t a l  s t a f f  
has to  accept  s tuden t s  who a re  placed for  t r a i n in g  
in the agency, and the s t u d e n t ' s  experiences and 
o p p o r tu n i t i e s  fo r  le a rn ing  w i l l  be much g r e a t e r  i f  
he i s  r e a d i ly  accepted .  8

However, i t  i s  the superv isor-s tudeii l  r e l a t i o n s h ip  t h a t  i s  the 

c e n t r a l  one fo r  purposes of  the s t u d e n t ' s  f i e l d  i n s t r u c t i o n ;  i t  

i s  the c e n t r a l  c l ea r ing  house through which the s tu d e n t ' s  

exper iences  with a l l  o th e r  people in the f i e l d ,  co l leagues  as 

well  as c l i e n t s ,  may i f  necessary  be channelised,  discussed and 

in t e g ra te d  in to  the s t u d e n t ' s  p ro fe s s iona l  development process .  

Renee Berg, P rofessor  of  Social  Work a t  the Univers i ty  of 

Pennsylvania School of Social  Work, sums up t h i s  type of viewpoint 

as fol lows:  i f  the c u r r e n t  conception of f i e l d  work i s  th a t  i t

should o f f e r  learn ing  o p p o r tu n i t i e s  r e l a t e d  to a l l  p a r t s  of the 

curriculum^then as a consequence " the  f i e l d  agency i s  ca l l ed  on 

to  provide on educa t iona l  s e t t i n g  in which many s t a f f  members w i l l  

r espons ib ly  c o n t r ib u te  to the s t u d e n t ' s  education ,  al though the 

superv iso r  w i l l  remain the key person who w i l l  help him in t e g r a t e  

var ious  f a c e t s  of  h is  l e a rn ing .

The ex ten t  of the p a r t i c i p a t i o n  of o the r  s t a f f  members i s  

according to P e t t e s  "one of the most d e l i c a t e  areas to  work o u t . "



I t  may sometimes happen tha t  a s tudent  w i l l  at tempt to 

use o the r  s t a f f  members in a p p ro p r i a t e ly  in  o rder  to avoid use of 

her  superv isor .  In such ins tances  the o the r  s t a f f  must be 

a l e r t  to  the need to  r e f e r  the  s tuden t  back t )  her  supervisor.

There are no r ig i d  ru le s  about t h i s ,  but  the re  must be awareness 

t h a t  the problem can a r i s e .

In the p resen t  s tuay ,  the annual ques t ionna ires  administered 

to  s tuden ts  and superv isors  contained quest ions* aimed a t  determining 

whether the re  was one s o c i a l  worker respons ib le  fo r  the s tu d e n t ' s  

superv is ion ,  or  whether two or  more members of s t a f f  were involved 

e i t h e r  a t  one and the same time or  a t  d i f f e r e n t  times during the 

placement.

TABLE 7: FREQUENCY DISTRIBUTION OF RESPONSES FROM SUPERVISORS
AND STUDENTS REGARDING THE NUMBER OF AGENCY STAFF 
MEMBERS ASSIGNED SUPERVISORY RESPONSIBILITY AT ANY 
ONE TIME DURING THE STUDENT'S PLACEMENT______________

Number of 

Supervisors 

a t  any one 

time

Number of  Responses

1968 1969 Total  1968 and 1969

</>rtCQ.<X>3r+V*

Super­
visors

S
tudents

Super­
visors

S tudents Supervisors

No. Percent No. Percent

1 9 9 10 10 19 36, 36 19 86,36

2 2 2 1 0 3 13,64 2 9,09

3 0 0 0 1 0 0 1 4.55

TOTAL 11 11 11 11 22 100,00 22 100,00

Source: S tuden ts '  and Superv isors '  Annual Ques t ionnaire.

* Questions 12, 13, 14 S tuden ts '  Annual Ques t ionnaire.  
Ques t ions  16, 17, 18 S uperv isors '  Annual Ques t ionna ire.



Table 7 revea ls  t h a t  19 out of  the 22 respondents (86,36 percent )  

in  each group over the two-year per iod  repor ted  t h a t  only one 

s uperv isor  was respons ib le  fo r  the supervis ion of  the  student  

a t  any one timu during the placement.  In the case of  th ree  

placements however th e re  were m ul t ip le  superv isors  a t  one t ime.

Addit iona l  da ta  on t h i s  sub jec t  were der ived from the 

s tu d e n t s '  annual q u e s t io n n a i r e .*  These are r e f l e c t e d  in Table 8.

TABLE 8: FREQUENCY DISTRIBUTION OF STUDENT RESPONSES
REGARDING THE NUMBER OF AGENCY STAFF MEMBERS 
RESPONSIBLE FOR SUPERVISION THROUGHOUT THE 
PLACEMENT.........................................................................

Number o : Student Responses

Number of  Supervisors 1968 1969
Total  1968 and 1969

Number Percentage

1 throughout placement 4 6 10 45,45

2 concurren t ly  throughout 
placement 2 1 3 13,64

2 a t  s epa ra te  t i m e s :S u b - to t a l : 5 4 9 40,91

Supervisor on leave 2 4 6 27,27

Supervisor l e f t  agency 3 0 3 13,64

TOTAL 11 11 22 100,00

Source: S tuden ts '  Annual Ques t ionnai re .

This t a b le  r evea ls  th a t  while 19 out of the 22 s tuden ts  had only 

one superv iso r  at  any one time during t h e i r  placements (see 

previous  tab le ]  only 10 or  45,45% of these ,  i . e .  l e s s  than h a l f

* Question 11, S tudents '  Annual Quest ionnai re
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the  t o t a l  number of  s tuden t s ,  r e ta in ed  one superv isor  throughout 

t h e i r  placements.  The remaining nine s tudents  had two supervisors  

during t h e i r  placements, each a t  a d i f f e r e n t  t ime.  Of these nine ,  

s ix  had a l t e r n a t e  superv isors  when the usual superv isor went on 

leave ,  while th ree  s tuden ts  changed superv isors  in the l a s t  month 

o f  t h e i r  placements because the o r i g i n a l  superv isor  l e f t  the agency.

Data from the weekly ques t ionna i re s*  confirm t h a t  4 students  in 1969 

had formal superv isory  sess ions  with supervisors  o the r  than those 

i n i t i a l l y  appointed to superv ise  them. This occurred in 9 out 

o f  the  266 f i e l d  work weeks worked by the group as a whole, the 

d i s t r i b u t i o n  for  the 4 s tuden ts  being 1 ,1 ,4  and 3 weeks r e s p ec t iv e ly .  

The one s tuden t  who had two superv isors  throughout the placement, 

v i z .  a s o c i a l  worker a t  the f i e l d  leve l  and h is  superv isor,  had 

formal superv isory  sess ions  with both of them. This p a r t i c u l a r  

s tu den t  had only six formal superv isory sess ions  throughout the 24 

weeks of  her placement.  Of th e s e , f o u r  took place with her  main 

superv iso r  and two with th a t  s u p e rv i s o r ' s  superv isor .  The group 

cs a whole th e re fo re  had formal supervis ion with superv isors  o the r  

than the one o f f i c i a l l y  assigned to  them in 11 out of  the t o t a l  of 

266 f i e l d  work weeks, t h a t  i s  4,13/6.

7 . 1 . 2  Where was the Student Supervisor loca ted  in the agency
h ie ra rchy  and wos he re l i eved  oi any pa r t  of  his  
workload for purposes of s tudent  superv is ion?

Whether the soc ia l  worker se lec ted  to ac t  as s tudent  

supe rv iso r  should be a t  the f i e l d  l e v e l ,  a t  the s t a f f  supervisory 

l e v e l  or  at  the execut ive leve l  with in  the ngency hiera rchy  

r e q u i r e s  cons idera t ion  by the FWC. According to P e t t e s , i d e a l l y  

the  superv isor  i s  in a middle management p o s i t io n  in the agency

* Students  Weekly Quest ionna ire,  Quest’ on 2.
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i . e .  in on in te rmediary  p o s i t i o n  between f i e l d  workers and the 

ch ie f  of  the agency or  department.  He would the re fore  be a t  the 

s t a f f  supervisory  l e v e l  mentioned a b o v e . ^

I r r e s p e c t i v e  of  where the s tuden t  superv isor  i s  lo ca ted  in

the agency h ie ra rchy ,  he should not be expected to assume the ta sk

of s tu den t  supervision without  some adjustment to h is  workload.
32The 1962 CSWE workshop r epo r t  makes t h i s  point  , as does Pe t tes

who s t a t e s  " the  a l l  too prevalent  custom of simpry adding a s tudent
ii 13

to  h is  usual  workload i s  f a i r  n e i t h e r  to superv isor  nor s tudent  . 

Brown and Gloyne's survey a l so  revealed  th a t  sen io r  soc ia l  work 

s t a f f  considered t h a t  i f  f  high standard  of p ro fes s iona l  education 

was to be maintained,  some re-ad justment in the work r e s p o n s i b i l i t i e s  

of  the superv isor  was necessary  in o rder  to r e le ase  time for  

s t u d e n t s . B e c a u s e  of  the relevance of  t h i s  p r in c i p l e ,  the 

annual ques t ionna i re  administe red  to superv isors  contained ques t ions  

dea l ing  with these m a t t e r s .*  The responses n o  labuloted  in the 

following t a b l e :

TABLE 9: FREQUENCY DISTRIBUTION OF SUPERVISORS IN AGENCY
HIERARCHY, INDICATING WHETHER THEY WERE RELIEVED 
OF PART OF THEIR WORK LOAD FOR PURPOSES OF FIELD 
INSTRUCTION________________________________________

Pos i t ion  in Agency 

Hierarchy

Number o F Supervisors 1968 and 1969

Workload Reduced Total

Yes No Number Percentage

Administ ra tor 1 6 7 50

Supervisor 1 4 5 35,71

Fie ld  Worker 1 1 2 14,29

TOTAL 3 11 14 100,00

Source: Superv isors '  Annual Quest ionnai re .

* Questions 20 and 21(c)  Superv isors '  Annual Ques t ionna i re.



Half  the superv isors  involved in the f i e l d  in s t r u c t io n  

programme were a t  the top le v e l  of the agency hie ra rchy ,  occupying 

pos t s  such as D irec to r ,  S ec re ta ry /S oc ia l  Worker, o r  Senior  Social 

Worker. In one such case, the superv isor  was the only soc ia l  

worker employed in a secondary s e t t i n g .  Only two supervisors  

were s o c ia l  workers a t  the f i e l d  l e v e l  and the remaining f ive  (35,7%) 

were a t  the  middle-management l e v e l  described by Pe t te s  as the most
15

d e s i r a b l e .  However, only one student  superv isor  at  each of the

le v e l s  in the  agency h ie ra rchy  i . e .  th ree  a l to g e th e r  out of the 

t o t a l  number of  14 superv iso rs ,  (21,43%) were re l i eved  of  t h e i r  

usual  work-load to any ex ten t  in order  to re le a se  time fo r  s tudent 

superv is ion .

7 . 1 .3  Q u a l i f i c a t i o n s  and Experience of Supervisors

The q u a l i f i c a t i o n s  and experience of the soc ia l  worker 

a re  o ther  important  c r i t e r i a  for  the s e lec t io n  of the superv isor .

A student  superv isor ,a ccord ing  to Pe t tes ,m us t  be a competent 

p r a c t i t i o n e r  with an i n t e r e s t  in teaching,  and must be f irmly 

in t e g ra te d  in h is  agency, with the a b i l i t y  to use i t s  adm in is t ra t ive  

machinery e f f e c t i v e l y .  Other q u a l i f i c a t i o n s  are  "as many and 

var ied  as the s tuden ts  to  be t a ugh t . "

However, the p ro fe s s io n a l  q u a l i f i c a t i o n s  and work experience 

of  the p rospective  superv isor  are always s i g n i f i c a n t  c ons ide ra t ion j .  

C le ar ly  i t  i s  highly d e s i r a b l e  th a t  the superv isor  should have 

p ro fe s s io n a l  q u a l i f i c a t i o n s  in soc ia l  work, and the FWC should 

s t r i v e  to  a t t a i n  t h i s  idea l  in a l l  placements.  Brown and G'.oyne 

i l l u s t r a t e  t h i s  point  by quoting one Univers i ty  l e c t u r e r  who in 

response to  t h e i r  que r ie s  s t a t e d  th a t  " I t  should be made c l e a r  to 

the agencies in the f i r s t  in s tance  th a t  the s e le c t io n  of  superv isors  

without p ro fe s s iona l  q u a l i f i c a t i o n s  i s  an except ion.  Yet the

ex igencie s  of  the p r a c t i c a l  s i t u a t i o n  sometimes require  th a t  t h i s  

exception be made. In a community with l im i ted  f i e l d  work
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o p p o r tu n i t i e s  or  in  a s i t u a t i o n  where expanded f a c i l i t i e s  are

requ i red ,  the  FWC needs a t  times to  be f l e x i b l e  in  t h i s  regard.

Brown and Gloyne found in  t h e i r  survey t h a t  some courses in

B r i t a in  had used some very g i f t e d  superv isors  among those with
18no p ro fe s s io n a l  q u a l i f i c a t i o n s  in  s o c ia l  work. Should such 

in d iv id u a l s  be used as superv iso rs ,  the FWC would have very 

p a r t i c u l a r  r e s p o n s i b i l i t i e s  in  preparing and support ing them.
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Opinions vary as to  how many years of  p r a c t i c e  the student

superv iso r  should have had, and in  p r a c t i c e ,  choice i s  of ten

governed by the  law of  supply and demand. P e t t e s  s t a t e s  t h a t

g e n e ra l ly  a t  l e a s t  two years  p ro fe s s io n a l  experience i s  considered 
19d e s i r a b l e ,  and the 1962 CSWE workshop r e p o r t  c i t e s  a s im i la r

time per iod v i z .  two or th ree  years  of p r a c t i c e  in  tho same method

the  s upe rv iso r  i s  te ach ing ,  a f t e r  a t t a in i n g  the p ro fe s s iona l
20q u a l i f i c a t i o n  which in  the U.S.A. i s  a m a s t e r ' s  degree.  When 

exceptions  a re  made fo r  s u b s t a n t i a l  p re -p ro fe s s io n a l  education 

exper ience ,  t h i s  should be q u a l i t a t i v e l y  evalua ted .  In another 

CSWE p u b l i c a t i o n ,  Tybel Bloom commented as follows on the use of  

r ecen t  g radua tes  as s tuden t  superv isors :

While these  may be persons of  promising c a l i b r e  who 
have had the b e n e f i t  of  new knowledge in t h e i r  own 
recen t  educa t iona l  experience and who comprehend the 
educa t iona l  purpose,  they s t i l l  need to be "seasoned" 
as p ro fe s s io n a l  s o c ia l  workers before undertaking 
superv is ion  of s t u d e n t s . 21

In South Afr ica ,  the Department of  Socia l  Welfare and Pensions

w i l l  provide a subsidy fo r  a supervisory post  only in r espec t  of

persons with a minimum q u a l i f i c a t i o n  of a B ache lo r ' s  degree in  Social
22

Work and e ig h t  years exper ience .

In the  present  s tudy,  quest ions* were included in the 

s u p e rv i s o r s '  annual q u e s t i o n n a i re  to  a s c e r t a in  d e t a i l s  of  the 

respondents '  p ro fe s s io n a l  q u a l i f i c a t i o n s  ond years of  exper ience .

The r e s u l t s  are t a bu la te d  in the following t a b le :

* Superv i so rs '  Annual Quest ionnai re  Questions 21(a)  and 21(b).

%
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TABLE 10i AC/DtMIC QUALIFICATIONS OF SUPERVISORS AND YEARS 
OF EXPERIENCE IN SOCIAL WORK PRACTICE___________

Academic

Q u a l i f i c a t io n s

No.
........... ...........-............. . —

of Supervisor Responses 1968 & 1969

Years of Experience TOTAL

2-5 6-10 11-15 16-20 21-25 No. Percent

1. Post-graduate 
q u a l i f i c a t i o n  in 
Socia l  Work (Degree or  
Diploma 2 2 14,3

2. Bachelors Degree in 
Socia l  Work 2 2 2 1 7 50

3. Arts  degree plus Pos t-  
Graduate Diploma in 
Socia l  Work 1 1 2 14,3

4. Diploma in Social  
Work 1 1 7,1

5. Ar ts  degree 1 1 2 14,3

TOTAL 4 5 1 3 1 14 100,00

Seven out  of the 14 superv isors  who acted as f i e l d  i n s t r u c t o r s  

over the two year  per iod  under review had the bas ic p ro fes s iona l  

q u a l i f i c a t i o n  for  s o c ia l  work p r a c t i c e  in South Africa,  namely, a 

Bachelors Degree in Socia l  Work, and one haa a Diploma in Social  

Work. Two of the seven graduates  s t a t e d  t h a t  they were a t  the time 

studying for  post-graduate,  decrees in soc ia l  work, while another 

two of the 14 superv isor*  already had pos t-graduate  q u a l i f i c a t i o n s  

in s o c ia l  work.

I t  w i l l  be noted t h a t  two of the superv isors  p a r t i c i p a t i n g  

in the programme hod Arts  degrees which did not  include s o c ia l  work 

as a sub jec t .  They were neve r the less  used by the School fo r  the 

following reasons:  one supervisor  had an honours degree in

psychology and much c l i n i c a l  experience in counse l l ing  and was 

a s s i s t e d  in superv is ing  the s tudent  by a col league  with a Bache lo r 's

L
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degree in Socia l  Work. The o the r  supervisor  with an Arts  degree

was in tho f i n a l  year  of  s tuoy for  a pos t-g raduate  diploma in 

soc ia l  work and had many years  of experience of  social  work p r a c t i c e .

As fo r  as experience i s  concerned, no superv isor had l e s s  

than two years  experience and ten out of  the four teen had more 

than f ive  years  of  experience in s o c ia l  work p r a c t i c e  since 

g radua t ion .  On the whole th e re fo re  the  supervisors  were an 

experienced group of  p r a c t i t i o n e r s .

7 . 1 . 4  For what period of  time did t he superv isor  
commit himself  to  ac t  as r upe rv iso r?

Another important  q u a l i f i c a t i o n  for  a s tudent  supervisor

c i t e d  bv the CSWE workshop repor t  i s  t h a t  the f i e l d  i n s t r u c t o r  i s

expected vo perce ive h is  educa tiona l  r o l e  "in a respons ib le  fashion

in regard to  h is  cont inuing as f i e l d  i n s t r u c t o r  fo r  a reasonable 
23per iod of  t i m e . " This means th a t  c e r t a i n l y  within a s tu d e n t ' s

placement the superv isor  should be committed to  h i s  ro le ,  and

furthermore he should i d e a l ly  continue as a superv isor  from one

year  to  the next .  This id e a l  has not been a t t a in e d  in p r a c t i c e

even in the United S ta t e s .  In 1961, Berengarten reported an
24"alarming r a t e  of turnover  of f i e l d  i n s t r u c t o r s "  in American 

Schools and the FWC in contemporary South Africi: a l so  needs the re fo re  

to examine t h i s  aspec t  of the f i e l d  i n s t r u c t i o n  programme.

In the present  s tudy,  only three  of  the 14 superv isors  

(21,73%) acted as f i e l d  i n s t r u c t o r s  for  the two year  period under 

review. (See Chapter  6, Section 6 . 1 . 2 . )  The remaining s ix  soc ia l  

workers who acted as superv isors  in 1968 did not continue 

student  superv is ion  in 1969, and were replaced by f ive  superv isors  

who were new to the Wits. 4th Year f i e l d  i n s t r u c t io n  programme.

Over the two year period of  the study the re fo re  the s t a f f  turnover



The f ig u re s  presen ted in Table 8 reveal  f u r th e r  tha t  a 

s i g n i f i c a n t  proport ion of  superv isors  did not supervise for  the 

f u l l  dura t ion  of  the s tu d e n t s '  placements.  Nine students  or  

40,91# of the  t o t a l  popula t ion had supervision  from s u b s t i t u t e  

supe rv iso rs  during the course of  the year .  In s ix  ins tances  

(27 ,27# of  placements)  the superv isor  assigned to  the student  

went on leave during the time the s tudent  was a t  the agency, and 

in th ree  in s ta nces  (13,64#) the superv isor  l e f t  the agency 

approximately one month p r io r  to  the termination of  the placement. 

In the remaining t h i r t e e n  placements 59,09#,  the superv isor ac ted  as 

such fo r  the e n t i r e  per iod of  the s t u d e n t ' s  placement.

7 . 1 . 5  Number of  Students  per  Supervisor

A f i n a l  poin t  to be considered in r e l a t i o n  tc the

superv iso r  i s  whether i t  i s  educa t iona l ly  d e s i r a b l e  to a l l o c a t e

one or  more s tuden ts  to  each superv isor .  A u tho r i t i e s  quoted in

the l i t e r a t u r e  are d iv ided  on t h i s  sub jec t .  Sidney Berengarten,

D i rec to r  of  F ie ld  I n s t r u c t i o n  a t  the New York School of Socia l

Work, Columbia Univers i ty  regards the f i e l d  placement of a s ing le
25

s tu den t  with an agency superv iso r  as "a se r ious  problem." The

curr iculum study undertaken a t  the same school by Herman S te in  in

1960 revea led th a t  s tudent  p references  fo r  f i e l d  placements as

r e f l e c t e d  in responses to q u e s t i o n n a i r e s  administered to severa l

hundred gradua ting s tuden ts  and alumr: were heavi ly  in favour o ,

the  u n i t  p a t t e r n ,  i . e .  where one superv isor  was respons ib le  for

4-6 s tuden ts  or  more. The mul t ip le  p a t t e rn  followed in popu la r i ty

i . e .  where a number of  s tuden ts  were placed with a number of

s uperv iso rs  in one agency, while the s ing le  p a t t e rn  was heavi ly  
26r e j e c t e d .  However, in p r a c t i c e  in many schools in the United 

Stages i t  would seem th a t  agencies f iequen tly  take only one student 

a t  a time. In 1963,Tybel Bloom reported th a t  of 121 supervisors  

emplc/ed in the M as te r ' s  Degree programme of the Univers i ty of
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Pennsylva iuo 's  School of  Socia l  Work, 81 supervised only one 
97s tuden t ;  While in 1969, Margaret Schubert ca lcu la ted  th a t  a

l a rg e  number of  s tuden ts ,  perhaps h a l f  of a l l  m as te r ' s  degree

s tu d en t s ,  are placed with agency f i e l d  i n s t r u c t o r s ,  each of whom
28

superv ise  one or  two s tuden ts  a t  a time* Annette Muller wri t ing

in 1965 considered th a t  in South Africa i t  was undesirab le  to  place

more than one student  a t  a time in any a-jt-icy unless i t  was a

very l a rg e  o rgan iza t ion  such as the Department of  Socia l  Welfare,

and in  fa c t  p r a c t i c a l  r e a l i t i e s  in  t h i s  country often d i c t a t e
29

the s in g l e  placement of  a s tuden t  in on agency. Ho ever,  t h i s  

i s  a c o s t ly  and time-consuming process from ihn point  of  view of 

developing cc ' e tence  in the superv isor  and can b f r u s t r a t i n g  fo r  

the superv isor  when h is  s tuden t  i s  on a l ea rn ing  pla teau  or 

r eg res s ing  e d uca t iona l ly .  Pa t te rson  and Clayton presen t  arguments 

fo r  and agains t  the sys te  However, FWC's snould become

acquainted  with the advantages and disadvantages of each 

arrangement.  Brown and Gloyne s tud ied  12 student  u n i t s  it B r i t a in  

where the agency appointed a member of i t s  s t a f f  for  the spec ia l  

purpose of  superv is ing  a group of s tuden ts  a t  a time and found

em pir ica l  evidence of t h e i r  value. '* Though in a l l  cases the

superv iso r  was regarded as a f u l l  member of s t a f f  i t  i s  i n t e r e s t i n g  

to note  tha t  in 9 of the 12 u n i t s  f in a n c i a l  support fo r  the u n i t  

came d i r e c t l y  or  i n d i r e c t l y  from public funds.  The danger of 

s tu den t  u n i t s  i s  tha t  they can become in s u la te d  from the r e s t  of  

the agency and i t  i s  important  to take stops  to prevent  t h i s .  One 

method quoted by the authc rs  i s  for  the s tudent  un i t  superv isor 

to share  r e s p o n s i b i l i t y  f c r  supervision  with o ther  members of s t a f f .  

Such a system then approximates th°  m u l t ip le  p a t t e rn .  The c e n t r a l  

po in t  i s  tha t  though some s tudent  p -e fe r  to  be the only ' - ' c en t  i r  

an agency, th e re  are many advantages to a system where U  v: 

s tuden t s  share a placement e i t h e r  with a jo i n t  superv isor  or  

s epa ra te  superv isv rs .  Students  learn  from each o the r ,  and give 

suppor t  to each o the r .  In add i t ion  to knowledge which can be

more
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ocquired through the group method as well  as through ind iv idual

superv is ion ,  " the  presence of  o ther  s tuden ts  he lps  d i l u t e  the

i n t e n s i t y  of  the dependency on the superv isor .  The time pa t te rn
32of p ro fe s s io n a l  maturat ion o f ten  becomes a c c e l e r a t e d . 11

How were the s tuden ts  in the p resen t  s tudy d i s t r i b u t e d ?

These f ig u re s  were presented in Table 5, Chapter  6. An 

examination of t h i s  t a b le  revea l s  t h a t  a t o t a l  of  10 agencies 

p a r t i c i p a t e d  in the f i e l d  work programme over the two year  period.  

5 of  these  p a r t i c i p a t e d  fo r  one of the two years  only,  3 in 1968 

and 2 in  1969. Each of  the se  f ive fea tu red  s ing le  si tent  

placements.  Of the f ive  agencies which acted as f i e l d  

i n s t r u c t i o n  centre. ;  in both years ,  one had a s ing le  s tuden t  placed 

with i t  each yea i ,  ond one o th e r  (Agency D) had one s tuden t  in 

1968 but  two in 1969. Eight  of  the 22 s tuden ts  in the populat ion 

(36,36%) v t r e  th e re fo re  placed singly in  agencies .  The remaining 

four teen  s tuden ts  were placed in p a i r s  in four agencies,  th ree  of  

which took two s tuden ts  each year of  the study period and one of

which took two s luden ts  only in 1969. Of these  seven "double"

placements,  f ive  involved the a l lo c a t io n  of  the twr s tuden ts  to 

one s !|oe rv i so r  and the o the r  two involved a m ul t ip le  p a t te rn  th a t  

i s ,  two s tuden ts  each with a d i f f e r e n t  superv isor .

In no agency was the re  a s tudent  u n i t  as such, although the 

placement of more than one s tuden t  with one superv isor resembles 

the  s tuden t  un i t  p a t te rn  of  placement.

7 .2  Se lec ted  f e a tu r e s  of F ie ld  I n s t r u c t i o n  Placements

7 . 2 .1  How i s  the S tu d e n t ' s  S ta tus  in the Agency
presented to c l i e n t s ?

When a s tuden t  f i r s t  a r r iv e s  a t  an agency for  a 

placement,  she o f ten  f ee l s  s trange and apprehensive and a t  

Llewellyn po in ts  out  an important  f i r s t  s tep i s  to help the



s tuden t s  o . i e n t  themselves phys ica l ly  and psychologica l ly  to  the 
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s e t t i n g . "  Mary Hester  d e s c r ib e s  i t  t h i s  way: "Since anxiety 

i s  aroused when one i s  in an 'unknowing* pos i t ion ,  i t  follows tha t  

the s u p e r v i s o r ' s  aim i s  to  reduce t h i s  by giving knowledge 

quickly  when needed.

This knowledge r e f e r s  to  the phys ica l  la y -ou t  of  the agency, 

where the s tuden t  must s i t  when in terv iewing or  w r i t ing  and 

where she must keep her  persona l  possess ions  and f i l e s ,  the time 

and place of t e a -b reaks ,  s t u d e n t ' s  access to s e c r e t a r i a l  a s s is tance  

and telephones ,  and s im i la r  m a t te r s .  Communicating such 

information to  the s tuden t  enab les  her to  fee l  accepted and 

welcomed and i s  an important  s tep  in aid ing  ner  i d e n t i f i c a t i o n  

with the agency and consequent i n t e g r a t i o n  of l e a rn ing .  *

One of the most important  o r i e n t a t i n g  pieces of  information

i s  how the s tuden t  i s  to in t roduce  h e r s e l f  to c l i e n t s .  The

s tudent  i s  a l e a r n e r  in the agency but p a r t  of her le a rn ing  involves

assuming the r e s p o n s i b i l i t y  of a worker. Many a u t h o r i t i e s  such as

P e t t e s  and Young in England and Rosemary Reynolds in the United

S ta t e s ,  cons ider  th a t  s tuden ts  who are a t  an advanced stage of

t h e i r  t r a i n i n g  end who arc placed fo r  a lengthy per iod  in an agency

should be given a d i f f e r e n t  s t a t u s  with c l i e n t s  from th a t  of  a

s t u d e n t . According to P e t t e s ,  in most agencies the s tuden t  assumes
36the  ro le  of worker and does not t e l l  c l i e n t s  she i s  a s tuden t .

This helps s tuden ts  to have more confidence with c l i e n t s  and

"proclaims the f a c t  th a t  the agency cons iders  them capable of
37

car ry ing  r e s p o n s i b i l i t y . "  I t  a l so  p ro te c t s  the c l i e n t  from the

* The o r i e n t a t i o n  of  s tuden ts  to  the agency w i l l  not be discussed 
in  g r e a t e r  de a i l  here as in the Wi: s .system, t h i s  occurs during 
the short  block placement in the same agency which inva r iab ly  
precedes the concurrent  placement in the 4th Year of Study.



anxie ty  of f e e l in g  t h a t  h i s  worker i s  i r r e s p o n s ib l e  and incompetent 

simply because she i s  a s tuden t .  Some agencies p r e f e r  to confer 

s p e c i a l  t i t l e s  on t h e i r  s tuden ts ,  fo r  example, Temporary Ass is tan t  

o r  Part-Time Soc ia l  Worker. Another p o s s i b i l i t y  when s tudents  

a re  in t roducing  themselves to  c l i e n t s  i s  to  soy: "I am Miss Jones 

from the ABC Agency" thereby not  committing themselves to  a s p ec i f i c  

d e s c r ip t io n  of  s t a t u s .

The most important  cons idera t ion  i s  t h a t  the Agency should

formulate some po licy  in t h i s  connection and communicate i t  c l e a r ly

t o  the  s tuden t .  The superv isor  must go f u r t h e r  however and should

make sure t h a t ,  whatever the arrangements, " a l l  s t a f f  know them,

inc lud ing ,  most impor tan t ly ,  the telephone opera tor ,  p o r t e r  or

r e c e p t i o n i s t  and c l e r i c a l  s t a f f .  Anyone who may have contact

with the s t u d e n t ' s  c l i e n t s  should know, not  only the s tu d e n t ' s

d e s igna t ion ,  but what explanation  may be given on days the s tudent

i s  not p resen t  and to whom (usua l ly  the superv isor )  any emergencies
38

should be r e f e r r e d . "

The importance of  c l e a r  communication between superv isor  and 

s tu den t  cannot be overemohasised,  both in th i s  connection and in 

r e s p e c t  of o th e r  aspec ts  of  f i e l d  i n s t r u c t i o n ,  such as time of  

superv isory  conferences .  The FWC must c o n t in u a l ly  be aware of  

t h i s  f a c t  and communicate i t  to superv iso rs .

As Dwyer and Urbanowski po in t  out:  "As in classroom courses, 

the content  of  f i e l d  i n s t r u c t i o n  needs to be i d e n t i f i e d  and
39

p la n fu l ly  communicated to the s tu d e n t s . "

In the p resen t  s tudy,  ques t ions* were included in the annual 

q u e s t i o n n a i re s  administe red to  respondents in order  to  ga ther  

da ta  on these ma t te rs .

* Questions 3 , 4 ,5 , 6  S tuden ts '  Annual Quest ionnai re
Questions 3 , 4 ,5 , 6  Superv iso rs '  Annual Ques t ionnai re .



Responses to  the ques t ion  asking whether the supervisor  

informed tK student  about the manner in whi:h she should introduce 

h e r s e l f  to c l i e n t s ,  are presen ted in Table 11.

TABLE 11: RESPONSES OF STUDENTS AND SUPERVISORS REGARDING
WHETHER STUDENTS WERE INFORMED OF AGENCY POLICY 
AS TO HOW THEY SHOULD INTRODUCE THEMSELVES TO CLIENTS

Was Policy 
about 

I n t roduc t ions  
Communicated 

to  s tuden t?

Number of  Responses

1968 19 59 Total  1968 & 1969

Students Super­ Student s Super­ Students Supervisors
v i s o r s v is o r s

No. % No. %

YES 6 11 7 11 13 59,09 22 100,00

NO 5 0 4 0 9 40,91 0 100,00

TOTAL 11 11 11 11 22 100.00 22 100,00

Source: S tudents '  and Superv isors '  Annual Quest ionnai re

Note: For 1968 P = ,02

For 1969 P = ,045

For 1968 & 1969 P = ,001

One hundred per cent  of the superv isors  over the two year 

per iod  responded th a t  they had informed the s tudents  how to  in troduce 

themselves to c l i e n t s ,  but only 59% of the 22 s tudents  reported 

t h a t  they had been informed of agency policy  in t h i s  regard;  and 

t h i s  d i f f e re n ce  i s  s t a t i s t i c a l l y  s i g n i f i c a n t  a t  the 0,1% leve l  of 

conf luence .  Tne in fe rence  to be drawn i s  th a t  the two groups 

perceived  the s i t u a t i o n  d i f f e r e n t l y .



TABLE 12: CONTENT OF SUPERVISOR’S INSTRUCTION TO STUDENT
AS TO HOW SHE SHOULD INTRODUCE HERSELF TO CLIENTS, 
AS REPORTED BY STUDENTS AND SUPERVISORS

Consent of  
I n s t r u c t i o n  

as to 
manner of 
In t roduc t ion

Number o f Responses

1968 1969 Total  1968 & 1969

Students Super­ Students Super­ Students  Supervisors

v i s o r s v i s o r s No. % No. %

As a s tudent 0 2 0 1 0 0 3 13,64

As a s t a f f  
member 1 2 4 0 5 22,73 2 9,09

No s p e c i f i c  
des igna t ion 5 7 3 10 8 36,36 17 77,27

No i n s t r u c ­
t ion 5 0 4 0 9 40,91 0 0

TOTAL 11 11 11
11

22 100,00 22 100,00

Source: S tuden t s1 and Superv iso rs '  Annual Ques t ionnai re .

In those cases where an i n s t r u c t i o n  was g iven , the  majo r i ty  of 

responses from superv isors  and s tudents  ind ica ted  th a t  s tuden ts  w e i '  

t o l d  to  in t roduce  themselves in a n on - spec i f i c  fash ion ,  such as "I  am 

Miss X, from the ABC Agency." The F isher  t e s t  in d i c a t e s  t h a t  in 

t h i s  case the re  i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e re n c e  between 

the  two groups of responses,  however.

This n o n - s p ec i f i c  type f in t roduc t ion  has the advantage of 

n e i th e r  arous ing the c l i e n t ' s  anxie ty  nor of misrepresenting  the 

s t u d e n t ' s  t r u e  s t a t u s .  I f  subsequently the c l i e n t  should ask the 

s tuden t  i f  she i s  a s tuden t ,  she can answer t r u t h f u l l y  without  

embarrassment to  h e r s e l f .



TABLE 13: RESPONSES OF SfUDENTS AND SUPERVISORS REGARDING
WHETHER THE AGENCY'S TELEPHONIST/RECEPTIONIST 
WAS INSTRUCTED AS TO HOW THE STUDENT'S STATUS 
SHOULD BE PRESENTED TO CLIENTS__________________

Was
i n s t r u c t i o n  
given to 
t e l e p h o n i s t -  
r e c e p t i o n i s t ?

Number of  Responses

1968 1969 Tota l  19 68 & 1969

Students Super­ Students Super­ Students Supervisors
v i s o r s v i so rs

No. % No, %

Yes 1 6 4 10 5 22,73 16 72,73

No 9 4 4 1 13 59,09 5 22,73

Do not  know 0 0 2 0 2 9,09 0 0

Not
app l icab le 1 1 1 0 2 9,09 1 4,54

TOTAL 11 11 11 11 22 100,00 22 100,00

Source: S tuden ts '  and Superv isors '  Annual Quest ionnaire

Note: For 1968 p = *01

For 1969 p = ,05

For 1968 and 1969 p = ,01

There i s  a s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e re n ce  between the 

responses "Yes" and "No" given by superv iso rs  and s tuden ts  to  the 

ques t ion :

"Was any i n s t r u c t i o n  given to the t e l e p h o n i s t / r e c e p t i o n i s t  
of  the Agency as to  how the s t a t u s  of the s tuden t  m  the 
Agency should be ind ica te d  to c l i e n t s ? "

Over the two year  period,  72,73% of superv isors  answered in 

the  a f f i rm a t iv e  to t h i s  ques t ion  while only 22.73% of s tudents  

answered p o s i t i v e l y .  Once again the in fe rence  to be drawn i s  

t h a t  the re  was not c l a r i t y  of communication between supervisor  

and student  on t h i s  motter ,  and misunderstandings arose os a r e s u l t .



One student  r epcr ted  an inc iden t  which i l l u s t r a t e d  the 

p o s s ib le  consequences of ignorance on the p a r t  of  the te lephonis t  

in  t h i s  connection.  She had presented h e r s e l f  as a soc ia l  worker 

to  a p a r t i c u l a r  c l i e n t ,  but when the c l i e n t  telephoned the agency 

on a day when the s tudent  was a t  the Univers i ty ,  the t e lephon is t  

r e f e r r e d  to  the s tuden t  ae a s tu den t .  The c l i e n t  was surpr ised  

and d i s t r e s s e d  and subsequently refused f u r t h e r  con tac t  with the 

agency.

TABLE 14: CONTENT OF INSTRUCTION TO TELEPHONISf/RECEPTIONISf
AS TO HOW STUDENTS' STATUS SHOULD 9E PRESENTED TO 
CLIENTS, AS REPORTED BY STUDENTS AND SUPERVISORS

Content  of 
i n s t r u c t i o n
to
t e l e p h o n i s t -

Tota l  1968 and 1969

r e c e p t i o n i s t  
as  to  how Students

Super­ Students Super­ Students

s tuden t s  are 
descr ibed  
to  c l i e n t s

v i s o r s v i s o r s

No. % No. %

As a Student 0 1 0 1 0 0 2 9,09

As a s t a f f  
member 1 5 3 4 4 18,18 9 40,91

In an evasive 
manner 0 0 1 5 1 4,55 5 22,73

No i n s t r u c ­
t i o n  given 9 4 4 1 13 59,09 5 22.73

Not a p p l i c ­
able/Do not 
know 1 1 3 0 4 18,18 1 4.54

TOTAL 11 11 11 11 22 100,00 22 100.00

Source* S tu den ts '  and Superv isors '  Annual Ques t ionna ires .
In those cases where respondents repor ted  th a t  an in s t r u c t io n

hod been given to  the t e l e p h o n i s t / r e c e p t i o n i s t ,  the l a r g e s t  number

of superv isor  responses (40,91%) of  the t o t a l ; 1 and the l a rg e s t

number of  s tudent  responses (18,18% of the t o t a l )  ind ica ted  th a t



the  t e l e p h o n i s t / r e c e p t i o n i s t  was to ld  to  r e f e r  to  the student  as 

a s t a f f  member. However the d i f f e re n ce  between these responses 

and those where the te l e p h o n i s t  was to l d  to r e f e r  to the student 

as  a s tudent  i s  not s i g n i f i c a n t  s t a t i s t i c a l l y ,  (p = .55 for  the 

2 y: Deriod, 1968 and 1969)

7 . 2 . 2  Selec t ion  of  Cases fo r  Students*

This sub jec t  has been widely canvassed in s o c ia l  work 

w r i t ing  in England, the  United S ta tes  and South Afr ica,  and the 

Third I n t e r n a t i o n a l  Survey of Training for  Socia l  Work published 

by the United Nations in  1958 a l so  gave a t t e n t i o n  to  t h i s  ma tte r .

One of  the fundamental c r i t e r i a  in s e le c t in g  a case for  a

student  i s  the  educa tiona l  va lue of the case.  As Finestone

says p s iona l  f i e l d  in s t r u c t io n  as opposed to appren t icesh ip

involves  conceptual  l e a rn ing ,  i . e .  the product  of  a method of

teaching which s t r e s s e s  lea rn ing  of  g e n e ra l i z a t io n s  drawn from

s p e c i f i c  r e l a t e d  exper iences .  Therefore,  in s e l e c t i n g  a cas t

"the aim i s  not  s e rv ice  per  se, al though t h i s  must and w i l l  take

place ,  but the genera l ized  lea rn ing  which can be d i s t i l l e d  out of

the experience of  g iv ing  se rv ice .  The aim i s  not to have the

student  learn  . cose,  but to l e a rn  from i t .  The f i e l d  i n s t r u c t o r

s e l e c t i n g  and prepar ing for  assignment of a cose to a s tuden t ,

asks himself  not only 'Whnt does the case need?'  but 'What can the

student  l e a rn  from t h i s  cose? What concepts ,  p ropos i t ions  and

p r i n c i p l e s  a re  involved? How are  these  r e l a t e d  to those th a t  the
40

student  i . l e a rn ing  from c lass  and r e a d i n g ? " 1

Of course,  the  s tu d e n t ' s  caseload has to  be drawn from the 

cu r ren t  c l i e n t e l e  of  the agency, and c l i e n t s  cannot be produced

* Beciuse s tuden ts  hove had prel iminary  block placements in 
s im i la r  agencies in the t h i r d  year of study i t  i s  assumed 
tha t  they are ass ignee  d i r e c t  r e s p o n s ib i l i t y  for  car ry ing  cases 
v i r t u a l l y  as soon oc the four th  year concurrent  placement 
commences.



t o  o rder .  However, the s u p e r v i s o r ' s  awareness of  the l e a n i n g

needs of  the p a r t i c u l a r  s tuden t  can ac t  as a genera l  guide to  the

s e l e c t i o n  of  cuses .  These needs may be formulated in to  an

educa t iona l  d ia gnos i s ,  perhaps based p a r t l y  on information

furn ished  by the FWC and p a r t l y  on the s u p e r v i s o r ' s  own assessment.

Kent makes the po in t  t h a t  while such a diagnosi s  may be used in

s e l e c t i n g  cases fo r  the s tuden t ,  how i t  should be used i s  debatable

For example, the ume need might be d e a l t  with d i f f e r e n t l y
41depending on the s t a g j  of  the s tu d e n t ' s  t r a i n i n g .

One of  the most important  needs which a l l  s tuden ts  have, 

p a r t i c u l a r l y  in the e a r ly  s tages  of  the placement, i s  to  gain 

reassurance  about t h e j r  a b i l i t y  to be of  se rv ice  to  o the rs .  In

the  words of  the United Nations Third I n t e r n a t io n a l  Survey:

I t  i s  an e s s e n t i a l  p r in c i p l e  of  i n i t i a l  case se lec t io n  
t h a t  e a r l y  cases should be such as to  give s tuden ts  
confidence in s o c i a l  work as a helping method and 
themselves as he lp fu l  persons.  ^2

Examples of  such cases  ore people who have the a b i l i t y  to 

r e l a t e  j a s i l y  to o th e rs  but are experiencing some d is tu rbance  in 

the  environment which i s  amenable to amel io ra t ion  by the 

u t i l i z a t i o n  of  community resources .  The s tuden t  nsedr, to  be 

given an oppor tun i ty  to  see seme movement in tV and to

achieve some degree of success .  She should n< e assigned

fa m i l i e s  or ind iv idua l  c l i e n t s  with a record of  lack of movement

over  a prolonged per iod .

Sometimes what appeared to ba a "simple" case i n i t i a l l y  

develops in to  a complicated and d i f f i c u l t  s i t u a t i o n .  In such a 

case ,  r a th e r  than te rm inate  the s t u d e n t ' s  contac t  with the c l i e n t ,  

t he  superv isor  should a s s i s t  the s tuden t  in ca rry ing  through a 

s o c i a l  work se rv ic e .  Students  need to experience al so d i f f i c u l t  

and f r u s t r a t i n g  cases in o rder  to prepare themselves for  the 

r e a l i t i e s  of p r a c t i c e  but the re  should not  be too many of these 

in  the s t u d e n t ' s  small case load as t h i s  could discourage the



s tuden t .  However, in  o rde r  to s imula te the demands of  rea l  

p r a c t i c e ,  some superv isors  s top s e le c t in g  cases towards the end 

of  the s t u d e n t ' s  placement so t h a t  she can learn  to  cope with 

whatever type of  problem i s  presen ted .

In g e n e r a l , i t  i s  important  t h a t  the s tu d e n t ' s  caseload 

should provide her with a v a r i e ty  of  l e a rn ing  experiences.

Frances Dover, in desc r ib ing  a f iv e -y e a r  demonstrat ion p ro jec t  

involv ing  a Student Train ing  Unit a t  the Jewish Guild for  the 

Blind for  s tudents  of the New York School of  Social  Work,st<Led 

th a t  one major cons ide ra t ion  in s e l e c t i n g  cases was " to  allow 

tne  student  a wide range of  experience with the kinds of l i f e  

s i t u a t i o n s  th a t  come to  the a t t e n t i o n  of t h i s  p a r t i c u l a r  agency 

. e t t i n g  and o the r  a u t h o r i t i e s  r e in fo rc e  tni*. view. P e l t e s  

po in t s  out t h a t  s tuden ts  should have experience of  .o l labo ra t ive  

work in soma coses,  Anderson, P f e i f f e r  e t  a l  advocate the 

ass ign ing  of both s h o r t - c o n ta c t  and long-term cases because of
45

the s p e c i f i c  teach ing va lues  of  each.

This c r i t e r i o n  fo r  s e l e c t io n  o f ten  implies  th a t  cases must 

be drawn from o number of  s o c i a l  workers in various p a r t s  of the 

agency ( i f  i t  i s  a la rge  agency) and not  only from the su p e rv i s o r ' s  

workload. This involves  a d m in i s t r a t iv e  and re la t io n s h ip  

complica t ions ,  and the Supervisor must be made aware of these  and 

take  care in reassu r ing  h i s  co l leagues  t h a t  a l l  i s  well with t h e i r  

c ases .  Some workers are dubious of a s tudent  s a b i l i t y  to handle 

cases  and i t  i s  important fo r  the FWC to  assure the superv isor  und 

o th e r  s o c ia l  co rkers  in the agency tha t  though s tudents  may be 

young and r e l a t i v e l y  inexperienced,  they have some p ro fess iona l  

knowledge and usua l ly  a g r e a t  deal  of enthusiasm und concern for  

c l i e n t ;  and ‘here fore  seldom make mistakes which cause c l i e n t s
, , 46i r r e p a r a b l e  hcrm.
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According to  Young, many superv isors  p r e f e r  to bu ild  up a 

s t u d e n t ' s  caseload  from new work coming in to the agency and
47

" th e re  i s  much to  recommend t h i s  plun" as events  o f ten  move 

quickly  a t  the beginning o f  a case.  However, e i t h e r  system of 

s e l e c t i o n  i s  acceptable  in  a f i e l d  work proaramme.

In the p re sen t  s tudy, the annual ques t ionna i re  administered 

to  supe rv iso rs  contained a ques t ion* in which the superv isors  

were asked to s t a t e  the b a s i s  on which they se lec ted  cases for  

i nc lu s ion  in the s t u d e n t ' s  workload. The s u p e rv i s o r ' s  responses 

are t a b u la te d  in the  following t  3.

TABLE 15: BASES FOR SUPERVISORS' SELECTION OF
CASES FOR STUDENTS______________ ___

Reasons for  S e lec t ing  Cases Number of  Supervisor Responses

fo r  Students 1968 1969 Total  1968 and 1969

1 R e la t i v e ly  uncomplicated 
cases 5

i

2 7

2 To provide comprehensive 
exper ience of  the onency' s 
c l i e n t e l e 3 4 7

3 Cases o f f e r in g  p a r t i c u l a r  
types  of le a rn ing  
o p p o r tu n i t i e s 3 3 6

4 . Cases app rop r ia te  to 
s tu d e n t s '  a b i l i t y  and 
le a rn in g  needs,  inc luding 
need to achieve 2 4 6

5 . Only new cases 1 0 1

6 . No s e le c t io n  l a t e  in 
placement 2 1 3

------------ -----------------------1

TOTAL 16 14 30

----- 1 1 "
Superv isors '  Annual Ques t ionnai re

r

* Superv iso rs '  Annual Quest ionnai re  Question 2.



t t  was poss ib le  fo r  each superv isor  to  c i t e  more than one 

reason on the  bas is  of  which coses fo r  s tuaen ts  were se lec ted ,  and 

th e  number of  superv isor  responses i s  th e re fo re  30, which exceeds 

the  number of  placements supervised ( i . e .  22) by e ig h t .  T v

reasons given have been ca tegor ized  on a nominal sca le .  Tht.

c a t e g o r ie s  however are not e n t i r e l y  mutually exc lus ive .  S>.T3

could r e f e r  to  a s im i la r  bas is  of  choice which was however 

motivated d i f f e r e n t l y ,  fo r  example, r e l a t i v e l y  uncomplicated cases 

could hive been se lec ted  to meet the s tu d e n t ’s need to exut .unce 

achieve:lent ,  but  need not  have been.

The c a t e g o r ie s  named are a l l  s im i la r  to those  described in 

the  l i t e r a t u r e  as appropr ia te  bases for  the  s e le c t io n  of cases for  

s tu d e n t ! .  There i s  a more or  l e s s  equal d i s t r i b u t i o n  of  responses 

over  the f i r s t  four ca t e g o r ie s  which descr ibe  i n t r i n s i c  q u a l i t i e s  

in  cases which predispose superv isors  to  s e l e c t  them for  inc lus ion  

in  a s t u d e n t ' s  workload.

Students  wore asked in t h e i r  annual ques t ionna i res*  whether 

they p a r t i c i p a t e d  in the dec is ion  to inc lude s p e c i f i c  cases or  

groups in t h e i r  workload. Their  responses art- presented in the 

fol lowing t a b l e :

TABLE 16: STUDENTS' PARTICIPATION IN CASE SELECTION

Did Student p a r t i c i o a t e  in 

case s e le c t io n ?

. _. .  .. 1 --=■
Number of Student  Responses

1968 1969
Total 1968 and 1969

No. ft

YES 5 9 14 63,6 /

NO 6 2 8 36,36

TOTAL 11 11 22 100,00

Source: S tu d e n t i '  Annual Quest ionnai re

* Studen ts '  Annual Ques t ionnai re Question 2.
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