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Abstract

This study attempts an illuminative evaluation of curriculum

—— inmovation at the Johammesburg College of Education in 1980-1,
.A ratiohale for an illuminative evaluation approach is provideci
and this model is contrasted with otl
particularly the objectives model of the psycho-statistical paradignm.
The existing curriculum of the College is described, the design of
the research described, and the locus of decision-making power at
the College analysed. The proce-dures adopted by the Curriculum

Evaluation Committee are described and their proposals for a new

curriculum presented. Reactions of participants to these proposals and
to the procedures adopted by the committee are described and analysed.

Beliefs conc
College and the causes for difficulties with the present curriculum
£

P .y Pywae 5 29N

are described, An attempt is made at analysing the &i
curriculum innovation and a typology of responses is suggested,
Finally, a value for this study is suggested.
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CHAPTER ONE

A Justification for an Illuminative Evaluation

The Purpose of Ylluminative Evaluation . -

The origins of illuminative evaluation as an alternative to traditional
models of evaluation can be traced to the Churchill Colleqge, Cambridge,
erence of December 1972 when Malcolm Parlett and Barxy MacDonald

small group of non-traditional evaluators from Britain,

the U.S.A. and Sweden togethex, They shared a dissatisfaction with

the predum;nant psycho-statistical paradigm in curriculum evaluation

“a\ in the real situation of a curriculum in action and not in contriv

S -
experiments using control groups; it would do justice to the complexzty e
of this real;ty by revealing not only S2EEEEEEE«EEEWEBEﬁﬂéﬁéaEEEF°meS

it of opinions, aty atypical and unintended conse nces,

but also diversity
O

roducts; and it would produce reports which were

....... o

both useful and readable. Such evaluations would be holistic, .

Hamilton (1976) defines these terms :

ive evaluatlon responds to the wide range of questions
about an innovation and 15 ‘not trapped inside the
trit rs. Holistic evaluation

seeks to portray an education programme in its entirety,
Tlluminative evaluation seeks to open out an educational

situation to intelligent criticism and appraisal.” (p.39)

Far from producing tidy statistical findings with their pretence of

value-free objectivity, such evaluations would align

—

L PNy
themselves

with Hawes? (1979) sentiments :

"We must learn to live with the untidiness, the humaness of
change, control our exasperation and be thankful that we are

'L__deaLlng with individuals who can laugh and can change.” (P.5)




The Inappropriateness of the Psycho-Statistical Paradigm

@

Emphasis on the psycho-statistical paradigm has led to a proliferation

identify primary and secondary objectives of the curriculum, to
isolate the process variable at work and to refine measuring
instruments tb assess the product outcome in terms of behavioural
change, Whilst such an approach has many of the attributes of

scientific tidiness, its prime sin is one of omission., In Parlett's

(1974) woxds :

neat experlmental de51gns cannot contain them all. For this
reason, results from such studies merely carry conviction :

they present an emaciated and artificial picture of real-
world i ifes” )

. Stake (1972) expresses similar objectives to the psycho-statistical
paradigm claiming that it promotes the 'great simplifiers' of

statistical analySis,ftheory—building and consensus-seeking. “These

simplifiers help us by reducing the phenomena to something within our

~ power of comprehension. Bué they mislead us by saying that educaticn
is much less than it really is."™ {p.161) He recognzses a "need to
convey 1ist1c impression, the mood, even the mystery of the

experience,” (5take‘fi9??)—p7l64}——4;—44444444444444444444447444444444f444447

I S

A further criticism of the &
(1975) who challenges the uguestioning acceptance of this model

by many educators, "We do not have cbjectives,™ he cbserves, “we

choose to conceptualise our behavicur in terms of objectives or we

choose not to." (p.71) He claims that objectives can be too

restrictive : vgducation as induction into knowledge is successru;

tent that it makes the behavioural outcomes of the students

to the ex
unpredictable.” (p.82)

. . _ . .
curriculum eva1uator*tnto—faveufinggthegstud¥4cfggsgmples apnd

Stenhouse (1980) pleads for a

This emphasis on objectives has misled the

neglecting the study of ‘cases’.

compromise 3



"I helieve that the description of cases and the analytic
categorisation of samples are complementary and necessary -
approaches in educational reseaxch, and it is high time
that the superficial stylistic differences between their

proponents were recognised as impediments to good sense in

the research community." (Ped)

Others, however, are less optimistic about such & compromise as
ptions made by the psycho-statistical

aa n 144
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paradigm. They criticise the appropriateness of an 'agricultural-

botanici}f model of evaluation for the curriculum. In this

model

wgtudents - rather like plant crops < are given pretests (the

seedlings are weighed or me
different experiences (treatment conditions), Subsequently,
after a period of time, their attainment (growth or yield)

T P by T P

is measuxed to indicate the relative efficiency of the methods

(fertilisers) used.," Parlett & Hamilton (1972) cited imn—
Hemilton (1976) p.l3) _

Such a model fails to reveél the value-laden nature of curriculum

decisions and gives a pretence of a value~free evaluation., Hamilton

(1977) asserts that evaluation cannot be value-free :

wpvaluation entails a view of society. FPeople differ about
i i t it

evaluation because they difle -
can be and what it ought to be. Much of the debate about

evaluation is ideology disguised as technology." (p«25)

He further notes that ni+ is something of an irony that its {the

valuators are commonly assumed to be value-free,” (p.27)

2}
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for the illimination of valve-judgements has led

Such a concern
the blind alley of the agricultural-botanical model

evaluators into
where peripheral as

Hawes (1979) suggests a conse
and often less disturbing to concentrate on whether

pects of the cuxriculum often assume dominance.
“I

quence of this trend : t becomes easy

working than whether it is appropriate.” {p.6)
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Far from curricnlum evaluation avoiding, denying or concealing

value-positions, it should, in Stake's (1976) view, address itself

directly to the qu;stion of values :

wpyaluation is an observed value compared to some standard,

It is a simple ratio but the numeratorxr is not simple, In
programme evaluation it pertains to the whole constellation
of values for the programme; and the denominator is not simple
because it pertains to the complex of expectations and '
criteiria that different people have for such a programme,

The basic task for an evaluator is made barely tolerable

by the fact that he does not have to solve this equation

in some numerical way nor to obtain a descriptive summary
grade, but needs merely to make & comprehensive statement

of what the programme is cobserved to be, with useful

reference to the satisfaction and dissatisfaction that
appropriately selected people feel towards it.™ {(cited in
Hamilton (1976) p.92-3)

+ha ~hdactives apnroach

The psycho—stgtistical paradigm, the cbjectives app ch and th

agficultural—botanical model are all, therefore, rejected by
proponents of i{lluminative evaluation as inadequate because they fail «
to enlighten the participants on how the curriculum operates and how

it produces the outcomes they observe it to produce. MgaSurements

of efficiency alone are considered inadequate,

mhe Philosophical F:unﬁationSAfer—illumina$i¥e4Evaluation

_A_} auaaests that

=y g e ==

aAs indicated earlier, Stenhouss {12 th
between the psycho-statistical paradigm with its

study of 'samples' and the ethnomethodological

differences
concern for the .
‘approach with its emphasis on the study of 'cases' are largely of

a :superficial stylistic' nature. This viewpeoint fails to take

aeeeantgofgfundgmgntally differing epistemological theories on

which these paradigms are based. Opponents of empixical theory

enologists, 'social action' theorists and ‘reflexive’

sociologists. TheY unite in questioning the adequacy of . ===
Hirst (1969 & 1975),
£

empiricism, of attempts such as those of
v knowledge into 'domains®,

Peters (1966) and Phqpix {1264}

1yealms' ox hierarchies of 'worthwhileness® on an a priori basis,



and of all preordinate theories of learning, (See Young (1973},
Brent (1975), Denton (1975) and Curtis & Mays (1978) for the
development of these points.) Empirical theory, in their view,

misinterprets the nature of ¥nowledge by accepting the constraints of

bmf&p&%wﬂmg the individual as a receiver of

stimuli from an external, objective world. Such a theory fails to
attribute sufficient importance to the subjective influences upon percep-—
tion and tends to dehumanise and depersonalise knowledge in its search

for universal, eternal, objective ‘'truth's.

Young (1973) eniphasises the need to view what constitutes knowledge
_as problematic and refers to the work of Alfred Schutz in support

of this belief :

-sahutz_tgeatsjnstitutign%finitions or typifications

(whether of education or families or politics) as the inter-
subjective reality which men have constxucted to give meaning
to their world.” (p.108)

Consequently., curriculum evaluation must reflect the vision of reality
as perceived by the participants and seek to describe the similarities
and differences in these perceptions. "Unless such ... distinctions

or intrinsic logics are treated as problematic, philosophical

criticism cannot examine the assumptions of academic curricula.”

(Young (1973) p.105) Such a philosophical criticism is essential

for mhmw.

shilosophical tradition, therefore, the illuminative

In this
MWMuM, explain and inpterpret the reality as
ted by the participsnts—in she currisulum.prejest. . Only

evaluators familiar with the analytical techniques of the histeorian

and the social anthropologist and sharing a commitment to the

chilosophical standpoint underlying the successfully

0]
[
r
fl
:
&‘.
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undertake an illuminative evaluation.

The Proce

dural Stages in Illuminative Evaluation

parlett (1974) describes in some detail the five separate but

associated stages he deems necessary in illuminative evaluation.



In the flrst sta a era) strate {but not a detailed research
.

£y i_qg the tvpe of studv and revort

[-1
aww e Ui

reguired, . Important factors at this stage are the clear establishment

£ the evaluator who does not 'inspect! but studies the

project wlth a vlew to unﬁerstandlng it s a working system, of the

evaluator's brief and of the clientele to whom he is to report

"~

There must be no pre tion of variables to be included or excluded. Y

In the second stage, the evaluator undertakes the laborious task of
W . .
familiarising himself with the day—to-da realities of curriculum

W .
and becoming knowledgeable ut the . It is here that his

role most closely resembles that of the social anthropologist in the

field amassingeinﬁesmatieneanderecordingetheegctions and opinions of
. the participantse. In sta three, the evaluator is able to pin-point

e a meame for A more snstained,and_lnten51ve enguiry. buring
particular argss tus LSS e i =it e

this stage interviews and observations become progressive
' W e —

the process © .rijangulation is employed. Some pencil-and-paper tests
’ — .

e =

may also be used. Such tests may provide quantitative data and whilst

parlett (1970) is concerned lest il1uwiEEEiBE—E!EEEEEEEE\ESEEEeEPe

value of such data, he also insists that it should not gccupy any
airic of ege in i luation. In stage four, the

Iorqanising and ordering of descriptions, interpretations and
i surpose during this stage

concern as revealed by the
.—--—_—-._'__—-_—_______.-—--

> of
" pa inants. Ip the final stage, the written report is produced,
.II&SIREE& 45 agi<:

- - - - ‘
reflecting not only the sensitivity of the evaluator to the needs of
his audience but also his ability to provide an overview in which
his personal values are neither concealed nor gxangglised.

By fallowdng these steps, the illuminative evaluator will succeed

in portraying a holistic view of the curriculum. His report will
be non-recommendatory; it will be enlightening. It is in this

Y s ken
tradition tnat4th15—study4haseheenennde;;§ »




Scove and Limitations of this Study

108 i 2 et L S LfL

Curricular change within an institution of teacher education,
staffed with highly qualified prefessionals with expertise in a

range of academic disciplines, is notoriously difficult. {;f’
fewin (1976), Doyle & Ponder (1977) and Olson {(1980))} The
degree of autonomy necessary for the advancement of specialised
expertise within the many facets of teacher education militates
against an ease of consensus and against the development of a

holistic view of the curriculum by individual participants.

Such autonomy also creates problems of communication on the

rizontal plane as debate and decisions tend to be confined to

departmental affairs, Studies such as this, therefore; strive

primarily to inform.  They contribute towards an understanding
of the breadth of the curriculum in action and of
viewpoints held by participants especially during periods of

- proposed change. But such studies also attempt to extend beyond
this descriptive function and offer an analysis of the forces
at work within the curriculum, to focus attention upon the

- ontentious issues and to inform curriculum developers about the
process of change within the institution, Although such studies
froe

from sinister motives, they inevitably

‘are, hopefully,

reflect the value-position of the author. Such bias may be
inescapable but it is not pexmitted to run rampant. It remains

-2
a4

e A Al mes dole e

a factor important encugh to be taken into accounit rather

one to be denied or feared,

Limitations arising from Authpr—bias

As suggested above, the evaluator is not a neutral, value-free

observer, it is incumbent upon him to strive for a position

‘honest brokexr' through the adoption of techniques employed

as
by historians,
- in Parlett's (1974) woxds :

anthropologists and psychiatrists, where,



"There is the same necessity for the careful exercise of
intelligent human judgement in handling the complex
material and evidence encountered, I.ike them, he {the
evaluator) makes no apology for doing so. But counter-
checking his judgements (agalnst the opinions of others

.Y &= PR

or with data accumulated from other sources) oI accuracy
h Y
}

consistency, is a crucial pafﬁ‘bf‘hiﬁ‘ﬁtthIt?in“fpiia

-

oD —aTi . |

Such judgements and techniques are necessary when using open-ended,
loosely~stxuctured, free interviews, Here the evaluator has to
establish raﬁport with the interviewee by expressing an interest

in his opinions and must guide him to a4 full expression of these,

At the same time he must aveid giving excessive direction and he
must strive to counter-—check these views against the statements of
others and against written evidence vwherever possible, The walidity
of the study rest to a large part upon the degree to which this

cross—checking has been effective,

2 am -t-}- s‘-q ey

The position of participant-observer adopted in tud
Because of the author's membership of

a
raises

additional difficulties,

the Curriculum Evaluation
by his colleagues as having a commitment to the proposals made by

Opinions expressed to him are likely to be tempered

Cormittee he is likely to be considered

that cammittqe.

by this belief,  Furthermore, as his fundamental philosophy of

teachery education may be known to other members of staff, they are
1ix +heir views in a particular fashion oxr with a

u-.—._

is as is common in all attempts at meaningfu

particular emphasi
Thus: 3£ becomes especially important that confidence in
ed

ikely to expXe

dialogues
the author's desire to reflect the vari ious viewpoints
as it ig to one conducted

. .
oints is estahlished,

This cenfidence is as vital to this study

by an external evaluator, but is perhaps more difficult to cobtain,

Scurces—of—Inﬁezmationgusgdgggﬁgggg_Stqu

is available and the following have been

- e —wn ol A
-

PR Y

copsulted in the preparation of this report—:

Agreement between the Transvaal Fro
University of the Witwatersrand (



The Johannesburg College of Education Curriculum (July 1978)

Criteria for the Evaluation of 8.A. Qualifications for the Purposes

i e S AL RO

of Employment in Education (Jan. 1979) (See Appendix 'A')

rorts o its to 5 S.A. Colleges of Education (1980) (See

Submissions from College Departments and the S.R.C. on the new
proposals {1981)

Confidential memoranda from members of the History Department (1981)

jve proposals submitted by members of the English Department

OPUoA L.

Minutes of meetings of the Curriculum Evaluation Committee (1980-1)

" Minutes of meetings of the Curriculum Advisory Committee (1981)

inut £ meetings of the Curriculum Development Committee {1977-8)

Summaries of interviews conducted with 26 members of staff (1981)

Open—-ended interviews were conducted with twenty-six members of the

‘academic staff including the rectox, the three vice-rectors, thirteen

heads of departments and nine lecturexrs drawn from sixteen College

departments. These interviews lasted from fifteen to sixty-five

*

minutes and centred around four main areas :

— the need for curriculum change at College

- the procedures employed by the Curr rulum Evaluation

- the curriculum design proposa}s
- the locus of decision-making at College,

terviewed was not a random one but one

-

The sample oi

(13

urer
T =

i
l-l

o -
L1

[

which attempted to epresentative of the various College departments

g

and which included what Parlett (1974) has termed 'significant

|'

These were selected by the author at—the suggestion

participants'.
cause they felt that these individuals had shown

of participants be

particular interest or

had expressed strong views about the cur
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The Exclusion of a Questionnaire

The measuring of attitudes through questionnaires abounds with

reject the use of a guestionnaire in thi
entirely as a result of doubts concerning validity, reliability or

problems over non-response, A more serious problem seemed to arise

from a particular variation of the Hawthoxne Effect, The nature of
questionnaires requires a number of items to be presented and responses

. 3invited, As a result issues which might have otherwise escaped the

attention of the respondent are highlighted and attitudes may be
expressed which might not reflect his unfettered feelings. A distorted

picture of uhe4strength—of—epiniens;xegazdinggccrtaingaspectsgofgthe

curriculum may result, For the purposes of this study it was felt

that a more accurate reflection cf the views of participants could

be obtained through the free responses made in the interview situation
where a minimum of guidance and structure is possible.
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CHAPTER THREE

Curriculum Innovation at the Johannesburg College of Education

The Existing Curxiculum

The Johannesburg College of Education with an enrolment of some
1 400 students and employing 125 lecturers is charged with the
responsibility of preparing pre—primary, primary and a limited

range of secondary school teachers., Cuxricular variations exist’

between the different courses but students tralnlng for prxmary school

teaching are required to satisfactorily complete the following

1 course in a *Specialisation’

gducational Studies {including Psychology which is taught as

a separate subiject.)}
tMethods' (Curriculum)} courses

English

Afrikaans

meaching Experience

Other subsiduary courses.

by a Curriculdm Development Committee
1977 and disbanded in 1979 when its

This curriculum was devised
established at the College in

recommendations were first implemented. As part of the process

of monitoring the progress of this curriculum, a Curriculum

anuary 1980 under the

Bvaluation uammxtteegwasgconstltuted indJd

chairmanship of the Head of the Educational Studies Department

and comprising volunteexs from the lecturing staff who submitted

t a general staff meeting. The need for such an

their names a

evaluation was highlighted by the work of a sister committee



o
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mwomuasoﬁ."

Health mﬂmm ding

Course

PLAN | OF THE CURRICULUM.
lat year nm. English I | |Afrikaans I ||Ed. Studies I Ac. Major I | {Spece 1| |Methods I |]Lib,
|
]
nd wmm.u._nm‘ English I | {Afrikaans I ||Ed., Studies 2 | |Ac. Major 2| {Spec. 2} |Methods 2
2
& solidati :
3rd year|i MMMM.MW ation} louidance | |Ed. Studies 3 ||ac. Major 3 ] |Spec. 3 | |Metheods 3 | | Wew Acy Major I
B
4th yeax| § Bd, Studies 4 ||Ac, Major 4} |Spec. 4 New Ac, Major 2
i1
] m.“ _ 0
[
NOTES ¢
1, Two years of study of English, Afrikaans, Academic Majors and Specialisation equals one university year.

2, If English or Afrikaans is studied

3., Acad
Histo

4, Specia
Drama,

Be Senior

Ge Juniox
of Edu

Primary Methods

Primary Methods
cational Methods, Religious Ed

lisations cffered :

wﬂﬁg.

Afrikaans,
Afrikaans,

to the third year it

c Majors offered : Afrikaans, Biblical Studies, Blology, Bic
, Instrumental Music, Mathematics, Remedial Education, Sothg

. School Librarianship, School

ce, Physical Educati

lementary Science, English,
lemnetary Sciences, BEnglish,

os Writing and Boardwo

ecomes t

the new Academic Major,

y & Zulu,

ke

ylogical Sclences, Engl

oﬂmunw_gw: Historxy, Mathematics,
vironmental Studies,

ish, Geo

Music,

graphy,

Speech &

Religiocus Ed,

Mathematics, Principlec
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lnvest;gatlng teachlng practice patterns. This commi
a degree of dlsquiet amongst students and staff concerning the
existing courses in methodology and the current teaching experience
supervision pattexrn. . The introduction of a new Professional Studies

component in the Bacheloxr of Primary Education degree course in which
4 co=ordinated approach to the teaching of methodology was employed

also served to accentuate the need for a revision of the existing

aiploma curxl i ‘1_‘1"1 a.t t—he COllegee

The Curriculuﬁ Evaluation Committee

_ 0f the lecturers who originally volunteered their services, some

en became regular participants in the deliberations of the committee,

embers were drawn from the Bducational Studies Department (3),
151 the Junior (2) and the Senior (1) Primary

ISqrr

158

the Hlstory Depall-uie!l‘; (<) WS

Departments (concerned primarily with the study of the methodologies),

the Science (1) and Geography (1) Departments, Four of the members
The original brief of

of the committee were heads of departmentss

the committee was to render service to departments wishing to have

agpects of theix courses evaluated,
ens concerning the wisdom of such piece-

After initial meetings of tha

committee in which reservati
— meal pvaluation were expressed, the chairman, aftexr

the rector, proposed a holistic evaluation of the entire curriculum.

A study of the ‘National Criteria' (established by the Committee of

‘Heads of the Provincial Education Departments and which determines

the basic structure of the curricula of colleges of education training

white students) (See appendix 'A') resulted in visits by members of
the Curriculum Evaluation Commlttee to five colleges of education
in the Transvaal, the O
diversity in the interpreta
- Rppendix 'B') The committe

e - |
=

range Free state and Natal, where

tion of these criteria was noted. (See

Al

e became convinced that +the Jchannesbux

reted the requirements of this

College of Education had interpr
and that such an

document in a literal and restrictive manner,

ion was responsibie—fefgseme of the difficulties expressed

interpretat
g with the professor of the

by staff and studentSe After a meetin
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Faculty of Education' at the Rand Afrikaans University who had been

responsible for devising the teacher education curriculum at that

'ﬂnd t+that +the committee

that the tee should concern

with recommendations for an alternative curriculum against which the
A

{Nota : The

Clie CoOULl D€ TOoMParels LNOTe

(see Chapter 4).)

Two members of the committee visited colleges in Britain and reported
to general staff meetings upon their return on curricula encountered
there, Debate concerning the appropriateness of these curricula
for the situation faced by the Johannesburg College of Education

—— followed at these meetings<

the departments at the College

+va committee i tad all

PP T =
FelDers OL LG Vuuuas visi ol

and recorded opinions concerning the need for curriculum reform, the

causes of problems as perceived by members of these departments,

and suggestions for solution of these. Student opinicon was gathered

via a survey conducted by the Students'’ Representative Council, Aall
the reports suggested that a substant;al rest;ugturing of the curriculum

hpintatiainmiiiet
was called for, .

jch was presented at a general staff meeting
Departmental meetings

on 30th April, 1981 (See pages

followed this presentation and written submissions of initial response

were made by departments to the committee.

staff meeting members of the committee responded to points raised in
Open debate followed

At a subseguent general

these reports and to requests for clarification.
jons concerning the motives of the committee and

available for reaction to the proposals were

in which reservat

concerning the time made
(See Chapter 4 for further details.)

expregsed.

Written submissions critical of the proposals and of the procedures

o made by groups of individuals

amam

followed by the committee wers also

rmative curriculum designs were presented to the chairman
g of the Curriculum Advisory Committee, where it was
+the first year of the committee'’s proposals
g the time allocated to the study of

and alte
and to a meetin
decided to implement
with modifications concernin
< and of English and Afrikaans (all of which were

Academic Maijor
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n

extended into the second year of study,) (Reactions to this compromise

are recorded in Chapter 4,)

A encmer i Vomaded man bmrmem L dedemam st mmdnlaTd clhhaAad BAnAd SsharesA widh o dlaa
£ 11TV CTValualLl [ = LLULETC WD TOWRMNILILIMGLL Sl Lt golua Wi i s

.y o . . . ’
responsibility of monitoring progress in 1982 in the implementation
P T RN S S, Mamlnemnlelm ~f Fhde rammibbos wae hoe inAd: vd Jual
Vil LI IEW CLIILICULUng MEMPLEISOLD ©L WiaS CONMNITLES Wwas LY ANl VAIGUaL

invitation from the rector and it appears that a deliberate attempt
was made to include lecturers who had expressed strong reservations

concerning the suitability of the new curriculum.

Finally, a staff seminar was organised in September, 198l by the
Staff Association (an organisation concerned with promoting the

interests of the College staff professionally, in terms of employment

conditions and socially) to which Michael and Lynne Young were

invited. The seminar was attended by twenty-six members of staff

and concerned itself with trends in teache

authoritative

Discussion seemed to suggest that attempts at gaining
: factions at the

support from the Youngs for positions held by various
College were being made.

establishment within the Johannesburg College of

te > 4 Of
Education comprises a rector, cnree—Viee—rectorsfgslxtaan;heads

department and 105 lecturers. Curricular issues are debated at

cmmittee generally held fort-

re
Tt Al B REL L T Sy

meetings of the Curriculum AQvisory

i 3 ¥, the vice-rectors
nightly. This committee is comprised of the rectox, .

all heads of departments, representatives of the Students' Represent-

ative Council, of senior lecturers,

includes invited members of the college staff,
made by the College Senate which is comprised of

jversity of the Wwitwatersrand,

of the Staff Association and often

Final decisions on

twelve members of staff from the Un

i - ntatives of teachers' associations, two members of the

11 ctor, the vice-~
College Council, heads ol COLLégE‘ﬂepaftﬂﬁntngthegrg .

rectors and the College registrar. such decisions, if of a fundamental
_____ al Bducation Department to the

- 7] arTl
LEAlled Voais e wd Sn ===

nature, are submitted through the T

partments fxom the four provinces of the

Commi £ Heads of De
cree o which includes

The College Council,
sity, the teachers® associations,
s appointed by the Transvaal

country for final approval.
representatives from the Univerx

the College Senate as well as membex.
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aticnal Bducati iy is
primarily responsible for matters of staffing, student enrolment
and fees (although both the last two matters are also subject to

extra~council influences,) Such is the cumbersome bureaucratic

structure,

The Pxoposals pf the Curriculum Evaluation cOmii;tee

{See the diagram on page 17.) Fundamental changes are envisaged in
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the new curriculum proposed

a purely consecutive approach to teacher education, elements of this
approach are to be found. The study of Academic Major Subjects is

+o be confined to the first iwo years at college, During this period
students are expected to reach a standard of achievement comparable

with that of a second-year undergraduate course. ‘Specialisations®

are studied over a period of three years providing an extended period

for the practical components of many of these courses,

The Literacy/Numeracy component is a new one in which students will

T LT s m o W mee tbatw Racsin coymmmication skille 1t
be able not only to develop their basic communication slls but

also to extend their knowledge of both language and number,

The teaching experience pattern proposed also fundamentally differs

from the existing one, No provision is made for a block teaching

practice during the first year of study. Provision is made for

limited, controlled exposure to schools and pupils during this year.

The area of greatest change is to be found in the proposed 'Curriculum
Studies’ component.  Here previous courses in methodology are re-~
placed by co-oxrdinated courses which attempt to veflect a structure

the school, the child

+tion for other courses which are

These

courses are divided into seven 'clusters' :
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lst year

2nd Year

3rad year

4th Year

PLAN OF THE NEW CURRICULUM

English 1 Afrikaans' I

Ac, Major I Specialisation 1

Te EXpe

Number
Lanquage

English OR Afrikaans IT OR New Ac, Major I Specialigation 2

Education I

Ac, Major II

T. EXp.

Curriculum Studies Specialisation 3

EBducation I

T. ExXp.

Curriculum Studies

NOTES
1. Each jy
2. The t¥

rear of study of English, Afrikaans, Academic Majors, Educhtion will equal a year of study
wree years of study of the Specialisation will equal two years of study at universi
3. For details of options offered in Academic Majors and Specialisations see notes 3 & 4 on

tye.
1 page 17

at university,

>

e
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~ the basic skills cluster (reading, writing, black—board work.,
and number)

~ the language cluster (English & Afrlkaans)

~ the number cluster (Mathematics)

— the expressive arts cluster (Physical Education, Art, Music &
Drama)

- the Humanities cluster (History, Religious Educat;on, Geography,

Environmental Studies)
~ the Science cluster (Elementary Science, Environmental Studies,

Health Education) -
-~ an elective in second language teaching.

Teaching experience is viewed as an integral part of Curriculum
Studies in order to achieve a transfer from theory to practice,
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B

opinions expressed during meetings, it appears that a range of
. o

3
(3
0
13

e ® e 8 e ____ & _ . 2 ol
lews in four maln areas exiStSe

summarizing these 3

1, The Need for Curricular Reform

It is generally agreed that the existing curriculum is unsatisfactory

and that revision is desirable., BAmongst the pragmatic reasons
advanced in support of this are that the time-table has become over=-

crowded and unworkable, that considerable repetition and unnecessary

overlap exists between courses, that unacceptable demands are made
upon students in terms of background reading and assignment requ;xements

-and that a 'p%gééon-hole' time~table is unsuitable for an 1nst1tution

of tertiary learning, More philosophical reasons expressed in support
JPIL TR W I, TRy uqc--‘einn of owict nao

of change included tne opinion that witl revis
practice and resultant curricular change an

----- P A
-

stagnant; that the changing expectations o

teachers requires constant revision of the college curriculum; that

greater emphasis upon the general intellectual development and

" cultural awareness. of students requires reflection in the curr;culum;

that greater emphasis upon the development of prof3551onal attitudes

that greater opportunity for the development of creative,

divergent thinkers should be provided and that changes in the entire

educational stxucture of South Africa appear to be imminent which will
require the college to revise its cuxriculum., All persons interviewed

agreed that there was 2 need for some form of curricular change,

2. The Methods employed by the Curriculum Evaluation Committee

the thorough nature of the work done by the

Whilst support for
criticism centred around the

frequently expressed,
d to open debate, the degree of secrecy

JPUg 1 i
Colmatiee wa

it}

restricted time allocate
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surrounding the work of the committee, undisclosed fundamental
changes in the brief of the committee, the constitution of the
committee, and the failiJ.re of the commifttee to consult with non-—
vhite colleagues, Opinions expressed included direct accusations
of ulterior motives of members of the committee (unnamed) who, it

_ vas felt, wexe seeking notoriety for personal promotional gain,

and of pretences of democracy whilst in reality retaining an
autocratic apprxoach. (It is interesting to note that the rector

AR Lt e sl o ot e, PP~ L< 1S 1Y

was accused of being too democratic by some and too autocratic by
others.) More widespread is a feeling that the committee failed to

...... dlad s Tawmaen sdean b d

retain contact with.the body of the staff, . Some see this demomstrate

in attempts to limit the time allocated to open debate, especially
meeting after departments had

during the report-back general staff

considered the proposals. ~ The failure of the committer.to arrange

inter-departmental meetings or workshops is seen by some as a further

The

""""“attemptAtO‘iimitgthe—eantribatien of individual lecturers,

committee has also been accused of failing to scrutinise with sufficient
uggestions from countries outside Southern Africa,

— - |

rigour curricular sugges

Rather contradictory feelings wexe expressed goncerning the change of

5 amen A e
L= 3

brief of the committee, A strong reaction was expressed Dy a war
who felt that such a fundamental change should have been given greatex

—eed b A Arvne{n
-

publicity and new membership of the copmittee invited. An oppesing

view was expressed by & different minority who felt that the committee

in general, and the chairman in particular, had failed to give

The

' sufficiently forceful and dynamic guidance to the staff,
s iciently 10X

qualifications of committee members (unnamed) to sexve on such a

committee were questioned.

g

In general, there is aissatisfaction with the procedures adopted

.

g from those direct accusations
Speculation concerning

of ulter r» - 4 -3

the committee rangin

to feelings of frustration from exclusione

iIi 4 w':?t-‘-'-r 53

the reasons for these feelings will be provided

3. The New Proposals

posals e a dissatisfaction with the
Reactions to the new proposais I&ngs o7
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radical nature of the changes where prominance is given to curriculum
studies to excitement at this shift of emphasis; from those who
criticise the failure of the proposals to fundamentally reassess
the nature of teachexr education to feelings of disquiet about changing

so much so soon. Concern over the proposed nature of curriculum

studies and a desire for greater detail of proposed courses in this
area are common, Suspicions that this component will be unacceptable
to students and demotivating because of its affinity with existing
Courses in methodology abound. The fundamentally consecutive approach

+= - . JONE U iy J i
to teacher education contained in the propesals where the fi

years concentrate on academic, personal development of the student

rat two

and the second two upon the professional training of teachers, is also

criticised, The opinion that a closer relationship between the

intellectual development of the student through a study of the academic
major subjects and his professional expertise through curriculum studies

could be achieved if both elements existed side by side in all four

years was expressed. It is futher felt that there is a fundamental

difference between a study which extends over four years and one with

an equal amount of total time but which extends ocnly over two years,

The maturation factor of students during four years of study is

considered by many to be of considerable importance.

The introduction of & course in literacy and numeracy has also received

mixed reactions,. Although there is genexal dissatisfaction with the
such

__ students! abilities in these areas, concern is expressed that
Once

o be sufficiently challenging fox students.

ent is being reserved wntil further course details

“M"-mu— a

+ian of time to blOCKGd

Nl Lk il S e ol

Concern has also been expressed over the alle
whilst the dangers of exposing poorly prepared

n early stage in their

teaching experience.
Students to extended periocds of teaching at

training are often stated, opinions concerning the demotivating .
ar o
effect of removing blocked teaching experience from the first ye

—Study are also expresseds
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Pendanental disagreement exists concerming the most effective way

of preparing student teachers fox their task. The opinion thaz

wat is required i= a broadly-based but in~depth cultural expexZerwe

s which the student becomes an teducated man' is held by many lecturers

wﬁuﬂaﬂc—ﬁ‘jo: Departments. such a foundation, it is

peliqved, provides the student with the where-with-all for classzoem
jeectice as well as with a flexibility to handle change and make
i=formed decisions, The details of classroom management and

ques are best learnt 'at the chalk face' and not in

teaching techni
_____ N tho nnm_'l'n strong

mm Of tem.-ry .l.earxu..ng. L0 TR v ] in
teelings are expressed concerning the necessity for preparation oL

stodents for the realities of the classroom by develcoping the

g sid

prerequisite skills for effective control over the learning milien,
Meconciliation between these opposing views appeaxs unlikely.

Criticisn is also levelled against the special consideration shown
is the sremosed curriculum to the igpecialisations® by virtue of the

fact that they are allocated time in the first three years of study,

wiilst it ig conceded that such specialisations, often involving a

peectical skills element, have a claim to extended periods of contact

time, it is also felt that similar cases could be made for those

courses which aim at developing the intellectual skills of atudents.

A fev interviewees indicated that as there appears to be no conclusive

Lindings concexning the most efficient methods of teacher education,

_ the new proposals should be given a chance and implemented in their

-tirity,

4. ™he locus of Decision-making Power

Gwmaral agreement exists that majority-vote decisions made by the

aiire graff are unsatisfactory for curricular change. Nevertheless,

flsagreement exists concerning the locus of decision-making power at

Callege vhere some suggest that real decisions are made in the
%im@m.isoq_azmittee and rubber-stamped by the Senate, w

b I
ist

hi
thers feel that extra-meeting lobbying plays a significant role in
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innovation, and yet others believe that real power lies beyond the
College in regulations such as the National Criteria. {General
dissatisfaction with the compromise agreement reached by the Curriculum

Advigory Committee was expressed and it was felt that such compromise

5

decisions were xesult of the decision-making process at College,.)
Some disquiet concerning the organisational health at the College was

also expressed, It was felt that little agreement concerning the

fundamental approach to teacher education was possible because of the
lack of opportunity for communication across departmental barriers,

because of the resticted opportunities for open dissent and debate,

 and because of an emotionally-charged climate in meetings leading to

personal attacks, and because of an over-concern for conformity at
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CHAPTER FIVE

Conclusions

Difficulties of Imnovation

Research into the effectiveness of teacher training programmes in

both the U,.S.A. and Britain has been considerable but inconclusive.
(sf, Dunkin & Biddle (1974) and Morrison & MacIntyre (1969)} Regearch~

7‘-. &7 AR, uu-l- -—- L 3 -t

exs have failed to agree cm what constitutes effective teaching and
how such teaching can be identified and assessed. Solutions proferred

range from tightly-structured, skills-based proiiles such ag the
Stanford Teacher Competency Appraisal Guide, through various attempts
to 'objectively' assesé pupil learming to the holistic and notoricusly

wnreliable evaluations of. teacher pexformance made by supervisors,

school principals and inspectors. Because of the limited opportunity

for conducting laboratory experiments available to educational

researchers and because of doubits expressed concerning the relevance

of such experimental studies, researchers have come to emphasise the

context-specific nature of the teaching process and have concentrated
o field studies of classroom interaction. The resultant growth B

in Competency Based Teacher Education programmes in the U.S.A.

{albeit a lip-service commitment in many cases { Pearson (1980).})

apd in micro-teaching techniques has been viewed with suspicion by

many teacher educators as too mechapistic and deterministic,

As a result, attempts to initiate curricular change in teacher education

programmes soon becomes embroiled in this debate concerning the

the
relative merits of the broad, cultural education approach and

narrower skills development one,  Further compl:.ca.tions arlse from

mﬁiﬁtﬁﬁﬁﬁ to any form of C."‘"“"-_;E gg;u_sincr from mzcem:lnties felt

by individuals concexning their contribution in chrnewﬂ:ufﬁeulm
and from feelmgs that resultant changes in the poweX system of t.he
College will affect promotional prospects Or tenure

(Further research into this vital factor is necessarye.)
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The Role of the Curriculum Evaluation Committee

LAUEPITILOT LU Loange

et e Tt b T i 5

no such Mﬁts. Uncertainties and conflicting v:Lews

abound in curriculum innovation and the work of the Curriculum
Evaluat?mmc_;u‘\‘i::;e;procede& in fits and starts with a general
direction mrqmg gradually over an extended period of time. The
course of change more closely resembles an evolutionary meander than
a determined march. Thus to ascribe a superior vision to members of

the committes would be to distort reality. Nevertheless, once

of the committee begin to 'own' those proposals, and being only too
s of their birth tend to protect them

aware of the pﬂmzm processes

with a matemal determination, At the same time other members of
staff who were not involved in the production of the proposals
oppose any attempt to see them as 'holy grail®,

Typified Responses to Change

A nunbexr of mee typologies of reaction

to curriculum innovation, Doyle.& Fondex (1977) stress the 'practicality

ethic' of the pragmatic sceptic who concentrates on three criteria

. What is requived of me?  How well

for acceptance of innovatiom :
do the proposals fit in with the existing curriculum? What is the

cost in terms of effort, time and money? Such sceptics
factors alone, Olson (198Q).

desirability of reform according to these
readiness to accept change :

gests six 'ambicruj.ties' which influence

when is the job done and how will I know?

3

who is in charge hexs? . s .

~ Wwill the change let the sida down? (1.e. go against esta shed
traditional subject barriers.}

-~ who is with us and who is against us?

is the project going to be A magic carpet to career advancement?

- is this what they want us to do?

Such ambiguities reveal the essence of the feelings of many 1nvo
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change bhu

t, perhaps Jenkins (1974) whao provides

: y) § wha provides
the most useful typology for the purposes of this study. Ris

approach has inspired the following analysis. The use of such typologies

appears to be valuable as a means of clarifying the real human issues
at stake in curriculum innovation but must be viewed in the tradition

of Weberian 'ideal types' as pen~portraits drawn with bold, harsh

strokes and making full use of metaphors (often mixed).

1. The Eunuch : This individual holds the might of the Transvaal

Education Department and its bureaucratic empire in great awe, He

dedmmmmde m e evirricnlar ghange. at C‘Ollegﬂ level to be

D VR e et e e

impotent and wasteful of his time, His 'holy cows® are declarations

of National Criteria,” Committees of Heads of Departments for the

Evaluation of Qualifications for Purposes of Employment; and; intimes

of desperation, ‘the needs of the school'.

. Two varieties exist in this category. The

2. The Other Drummer :
first is only too ready to follow t+he sound of the new drum and march

easqnfzhgéwthe_attractiOn of the sound.

intoc change for no other x
The second hesitates and attempts to ascertain the strength of the

g his colours to the mast. He is easily
keep his ear close to the ground and by
e couches his oft-fluctuating views.

This individual is fearful of change and

3, The Cautious Sailor :
eas.

_ prefers to steer his ship in the relative calm of

B
o
=
0

i
[\ 3
s 73
]

ch challenge the validity of his charts are resisted as

without such props he is condemned to flounder in the whirlpools of

Proposals whi

uncertaintye.

4, The Cargo-cult : Here the jndividual carefully assesses the pros
He may not deify the

and cons of his acceptance of the new Cargoe
cargo carrierxs as did the 1 ders of old but he will accept their

a the islx

e i +urn which
gifts only in the belief that thelr viiu34outwe1gh5—thegre

will inevitably be demanded from him,.

. This person has a powerful faith in the value

5. The Culture Vulture : ' ”
j aintan

of a liberal arts education. The educated man with his acquain °

i i il prepared for

raod spectrum of cultural activities will be well PREET

As a result any innovation

with a b
a life~long career in teaching.

hich
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challenges this faith is rejected as misguided and in support of
this rejection, the proponent of this point of view will readily
refer to his own unhappy experience of 'teacher training',

6. The Peféggtetic : This varietyACOmes in two versions. The first
usually has an intense interest in the stock market, an agricultural
holding or in text-book production and finds this interest absorbing
to the extent thatbcollege affairs become intrusive.  The second

variety similarly finds the two or three lectures a day requirxed of

—i o A e

him sametning of an intyxusion into his state of men

achieved by allowing his mind to retire years ahead of
The female version of this model finds

£

is physical

departure from the scene,

college work an irritation between shopping sprees ox child-minding.

7. The Enthusiast : He is easily recognised by his views on the

rapid@ decline in the calibre of the students recruited into the
Never before has he had such a weak bunch and precisely

collece. Nev

--------

at this auspicious moment, 'they' decide to institute changes
with no regard for the abilities, or lack therecf, of the type

" we attract into teaching these days.

R ahkilite in mattorg logigt-

8. The Quartermaster : He has & remarkable ability ix

|
(
{
l
"
I
|
{

ical. When faced with challenges to the principles upon which
previous decisions have been made, he will serutinize the new

—;————4491999salsgaadgannonncg;;ggt things will not fikt. In support of

his judgement he will produce statistical evidence of student
r—student ratios, time-—table blueprints, and

anrnlmant ore
enroimenc, lec er

flow diagrams in which the philosophical principles will soon be
lost for eternity.
Such are some of the poaition;adopted in the face of curriculum

_ ] .
innovation. These pen-portraits may be sim implistic but they sexwv

to illustrate the fundamentally human aspects of change. Any
attempt at innovation soon becomes an exercise in personnel

 management and staff education. Innovators who fail to recognise

this or who lack skills in these fields will experience some degree
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of failure,

Organisatianal Health

Whilst such typologies have value in portraying the human factors

which intervene in programmes of curriculum innovation, there remains
a need to examine aspects of organisational health which may facilitate

or hinder change.. Miles (1975) suggests ten factors by which
Opinions expressed by lnterviewees

organisational health can be gauged.

e rr—— e m e . -

can be summarised as IDJ..LOWS -

. A — i -t T

1., Goal-focus : Although there is general agreement concerning the

ultimate goal as the production of teachers, there is considerable

disagreement over what constitutes effective teaching. (Such differences

— have been noted in this chapter.} A further complicating factor

affecting goal-focus arises from the provincial nature of the college

and its official brief to produce teachers for white, provincial,

232 M et

almost exclusively primary schools in the Transvaale.

2. Communication : Considexable disquiet x

efficiency of the lines of communication

Transvaal Education Department and, to 2 lesser extent, between the

college and t+he schools, Within the college itself the limited
communication between departments has already been noted.

: ' Coper e dn

ower Equfgksation . Although committees such as the

Lur wlum Advisory Committee have been established to facilitate
upward influence upon decision-making bodies, criticism of the
efficacy of this committesfhas been expressed by members and non-members

of it alike.

:
g

+5 in the establishment

s e

?
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4. Resource Utilisation :

and a centre for theteaching

of a media centre, a teachers’ centre
of the highly-gifted child on campus are seen as attempts to enable

rial} and

~_a greater interchange of resource materials {human and matexis
a more cost-effective use of buildings and equipment. Serious

difficulties concerning the optimal use of resources at college,

however, are seen to remain,
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5. Cohesiveness : Aas indicated earlier the departmental structure
!
of the college and the 'pi/déeon-ho].e‘ curriculum and time-table

staff meetings where items of overall policy are pregeénted.

6. Morale : 19}1 has been viewed by many South African educationalists
as the year of&&risis in education, Widespread, but often adverse,
publicity concerning the supply of teachers, the fate of English-
medium education in the Transvaal in particular, and the ultimate

direction of non-white education in general have adversely affected

_ morale at the College,  Scepticism concerning the willingness of

AL e am NS

7. Innovativeness : This factor is concerned with the readiness

with which an institution becomes involved with change and as such

forms the prime focug of this entire study. Opinions expressed

concerning the rate of change at the College ranged from a belief
that change for the sake of change appeared to be the guiding

—principle to a mincrity view that changes tended to be cosmetic

and that fundamental change was impossible because of the democratic

£ irnovation procedures at the College,

AL AT W A Cr et S e = ==

8, Butonomy : Whilst individual lectureys enjoy varying degrees of
autonomy dependant upon the attitude adopted by the head of department:,

that a considerable measure of freedom

it is generally accepted
As far as

exists in the day-to-day activities of the College,
pendent, major changes, it is

an over-riding autcnomy to make inde
in a jealously-guarded control

felt that govarnmental agencies reta

4———————evefgthe—ee%;egs,ggigbgagleagg;;gngnt a similar role is ascribed
)

to the University of the Witwatersrand over college affairs.

9, adaptation : This factor s aYso one of prime-importance to this

study and examples of the way in which the proposals of the Curriculum
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Evaluation Committee werxe subjected to adaptation are given
elsewhere, The more subtle, but equally important, adaptations

which oceur when proposals are implemented must remain the subject

aiaaliag FIITEES pe mp e

of a further study during 1982,

10. Problem-solving Adequacy : Structures and procedures do exist

in the College to identify problems, suggest solutions and to
evaluate the effectiveness of these in the Students'’ Representative
Council, departmental structures, halls of residence committees and
the Curriculum Advisory Committee but once again the efficacy of these

are challenged,

 Thus, whilst it appears that the College has to some extent

accommodated the ten prereguisites for organisational health
ined by Miles (1975) there is also some disquiet over the

"I 1
CULLINCR OF ~ea -_— -

ability of a college of this size and nature to function as a

really effective institution.

So_What Now?

This study has attempted to describe the process of a curriculum

I

W&enﬁqiee%—hﬂmlﬂ—c@lﬂqe of education in 1980-1,

md E;M;auch t:onsti.tutes an individual cage study. Hopefully,

it will serve Lo inform the oart:.cinants of aspects they may not
it will serve to inrorm

T s A —————a A W IRV

: Tl
have been f_qm._'llia.r with, More importantly; it is to boped that it

will provide a useful, 3£ personal, analysis of the present state
% mde ssrvmen Fhaod ¥ hle

of affairs and cause the participants to xeflect upom “aeir o
Should it act as a catalyst for further

on with other attempts at innavation,

e
3

»

the process of change.

debate or as a means for comparis
ave purposes of illuminative

it will have served one of the prime
£ an educational situation to

evaluation - namely, the opening out ©

W&WL Consequently, challenges to

these interpretations and the validity of the

£
foous presenked are to be welcomed.
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APPENDIX ‘A’

tract from Criteria for the Evaluation of S.A. pualifications for

£ Employment in Education {( Jan. 1979 )

the Purposes ©

The ccurse for a Diploma in Education for the junior primary
or the senior primary schcol must include at least the

Tollowing:
11.4.5.1 Religious Instruction/Biblical Studies (seé par. 1.13).

1.4.5.2 Curriculum courses
- L Y

(-

Afrikaans

English
enior primary course only)

Mathematics
Natural Science {for the senior primary cours? only)

Geography (for the senior primary course only)

oo S DTN e
ubjects)

Health Education (may be integrated with allied s

Environments udies i 3
History, Geography and Natural Science - for the junior
primary course only)

Teaching Aids (see pavr. 1.12)(may be offered separately
. or as aub;égieion(a) of allied subjects).

11.4.3.3 In one of the'%wo of ficial languages the standsrd of the
acadamic content must at least te comparable with the
atandard of a first-year degree course.

11.4.5.4 In the sécond of ficial language the standard of the academic
™ amnarahle with the standard of a

content must at least bé comparas.ic
i one-year

uni

qualifying course for degree purpoees, (e.g., any practical,
special or 1B course). - ' . i
subject from the list beldw the standard of

the academic content cof the course mst b

the standard oi & first-year deg;ee courset

Theory of Music {which inciudes History of Mueic, Harmony,
Counterpoint and Musical Form) may be taken only if
Instrumental Music under par. 11.4.5.6 is alao taken.

Mathematics

1L ek mtnas
History

Geography




Biblical Studies
Physical Science® or Physics or Chemlayny

BiologyX or Botany or Zoology

atur cience* or sics or onemlstry -
A Bantu language (included with effect from 1 January 1977).
‘4he senior primary school, specialised traini o
of the subjectas from the list beldw at & level comparable
with that of & first-year degree courss or, for the junior
primary school, specialised training in one or more of the
subjects from the list below which combined are comparable

in scope and standard with a first-year degree course:

-3
&

=
E
o
o
g

Physical Education
Class Muaic

Art
Handwork (Men/Women)

Speéch-and “Drama
School Lihrarisnship

_ Instrumental Music
Ballet .
School Cuidance and Counselling (only if the candidate

intends taking it for four years);
OR

ect (of a standard comparable with that
) from the list of academic

*an additional subj

of a first-year degree course)

- » _Subjects in paragraph 11.4.5.5.,
11.4.5.7 Education (Pedagogics} which mist include at’least the

following five subdivisions of the discipline and be com-
parable with a first-year degree course:

History of Edncation
Bn:;oaopny of Education

Didac ice
Sociology of Education

(School Guidance snd Counselling and Organisation
and Administration of Education must be 1nc1uded.)

11.4.5.8 Twelve weeks' practice teaching is a minzmum re9uirement.

11,4.5.9 TLanguage endorsement (see par. 11.2.2).

n in this subject. Courses in

=
ly may be take
One course only may 1 Science or Biology may not be

Natural Science AND Physica
taken together.




(]
()]

11.4.6 Minimm re yirements for a four-; '
Education fcr the Jjunior and/o3 Senior primary Scrool
Ege four-year course leading to the Higher Diploma in
Education for the junier primary and/or senior primary
wing: )
11.4.,6,1 The minimum requirements for the Diploma in Education
_ {(par. 11.4.5). ~ :
11.4.6.2 Education (Pedasgogics) which must include at least the
following five subdivisions of the discipline, and which
has an academic content compargble with that of a second-
year degreeé course; .
History 'of Education
Philosaphy of Education
Psychology of E¢ueation
Didactics
Socio0logy of‘Education;
OR
a subject from the list below with an ‘academic content
comparable with that of a second-year degree course:
Natural Science {provided it is no3d taken togethér with
Physical S =ology)
Mathemetics
History
Geography
Biblical Studies
Afrikaans :
English
PHyéiéai‘Sﬁience—or;?hys%es or
Chemistry
Biology or Botany or Zoology
A sant mea T 4nvn
ﬂﬁ& Aiwildl Viaa W
A (S ;
Theory of Music (if taken under par. 1l.4.5+5)3
This may be taken onl if Instrumental'MMsic ard/or
Ulass vsic 1S 2i90 faren uncer par, 11:4.0:2-
11.4.6.3 For the senior primar school, further specialised training
3 T ews F Y ing for the Diploma in

wi ¢ specialised trainin

ég%égt;gg ?Qee gara 11.4.5.6) in ggg of thg_subjgcts from

the 1ist below at a level comparable with that ct a second~ .

year degree course or, for the junior prmmary_scuool, .

specialised training in one or more of the subjects from the
11.4.5.6, which

combined ars comparable in ) :
specialisation course in one subject {compareble with a
first-year university degree course):
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Physical Education
Class Music

Ard

School Librarianship

-_t

[ FPr Y WL S ¥
AT LIRS LARL AUE1Le

)
137

gpeeeh and Drama

Ballet
School Guidance and Counselling;

OR

a furihersacademic course in s subject from paragraph
11.4.58.2°with a content comparable with that of a
firat-year degree course (if the subject has not already)

] take: to the level of a firsi-year degree course
gy e (if the subject has

_already been taken up to the level of a first-year
degree course).

11.4.6.4 An academic course in a subject from the liet in
paragraph 11.4.6.2 with a conten : ith
thatsgfpa firat-year degree course {if the subject has
not already been taken up to the level of a first- (i

year degres coursa) or & second-year degree courae
he subject has already been taken up to the level of
‘a first-year dégrée course)...” .

11.4,6.5 Specialised training in Remedial Education (or Ballet or
Tnstrumental Music or Class Music if not elready tsken

under paragraph 11.4.6.3) or ancther course in an
academgc s&§§ect fyom paragraph 11.4,6.2 not already

P S roamanrahlia width
&.umym R I & WEE

chosen by ihe student, with a conteril.

thaet of =, ; ]
dv been taken up to the level of a first-
e ey cou cond-year dsgree course

a) or a se
tra 3ggfffucours ) been taker up to the level

¥ +he ouhiant hag slready
\*‘ v - W W "
~ of a first-year dzgree course).

11.4,6.6 Three weeks®' practice teaching is & minimum
requirement,

1344,6.7 Language endorsement (see paragraph 11.2.2).
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APPENDIX 'B'

QUESTIONS RELATED TO THE HIGHER DIPLOMA IN EDUCATION
with Specialization in SENIOR or JUNIOR PRIMARY (4 year diploma)

— e — oy

1. Interpretation of the "Criteria for the evaluation of South
African Qualifications for Employment in Education:

s

Which of thesé épiions havé 5eén included in the curriculum
at your particular College.

Lo smmamded
re AT Aﬂ"{cﬁ ge!ected?

whny was the particuiar opuion

2. What is the overall plan of the curriculum for this diploma, je:

- What courses are prescribed for each year of study, how many
hours per year are allocated for the teaching of each course?

3. What procedures are eﬁb?oyed to ensure that, as specifi
the National Criteria, the courses are comparable with

university courses?

a4
j84a in

js associated with the curriculum?
urses evaluated and/or assessed?

Wi

4, What promotion syst

How are fndividual

8 3

5. What arrangements are

nnnnnn LY

made for practical work, field excursions
and small group tutorials

i in subjects where these are

appropriate?

6. How does teaching experience fit into the curriculum?
How Tong is the period of teaching experience, how is it
assessed and controlied?




W
w

[ |
The Association for the Die Suider-Afrikaanse
Study of Evaluation in Education Vereniging vir Bestudering van
in Southern Africa - Opyoedkundige Evaluering

S Road, Pal"ktown, Johannem2193

</o./p.a. Johannesburg College of Education 27 St Andrew

P N Tl e L T & |

REPORT ON VISIT TO THE BLOEMFONTEIN COLLEC
{Sponsored by ASEESA)

QUESTION 1 How does the College interpret the "Crite eria for the evaluation

of South African Qualifications for employment in Education®?
See broadsheet for detailed outline of curriculum.

Points to note

y taken to first year degree level -
ersity

(2) Second official language not necessaril
13 ity 18 rnurse)

"""" miuar

English Professionai orrereu {= to univ

(b) Two maths courses offered - A - students with matric
. B - students without matr1c

(c) Religious Education taken for three years

(d) A1l students select two Specialisations to be followed for two years.

(e} Health education part of Natural science - taken for first two years.

(f) Geography and Ristbry compulsory for one year course (History-degree course).

courses are broad to provide student with basic

{9) First and second year
knowledge in primary school courses.

QUESTION 2 What is ' ulum for this diploma, i.e. what
courses are prescribed for each year of study, how many lessons per
year are allocated for the teaching of each course?

Education Studies: 1st year - 36 hours

2nd year - 48 hours

3rd year - 72 hours

4th year - 84 hours
Academic majors {1nc1udes methodology) 3rd year 120 hours
4th year 120 heurs

nsure that as specified = the

QUESTION 3 What procedures are employed to e
rable with university courses?

National cr1ter1a, the courses are compa
Jinly . .«
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Only gng]isb 2 recognxsed by University, taught by lecturers appointed
.Afrikaans } by university.
History ) Moderated by university

QUESTION 4 What promotion system is associated with the curriculum? How are indivi
Ist year maximum fajlure - two courses bui
2nd+gear If one failed is home language - then fail
3rd zéar Cannot proceed to 4th year until all courses are passad
50% course work
50% examination mark
rk

2 tests per week timetabled - each quarter - a test in each course

College course - pass mark 40% - Ist and 2nd years
niversi - 50%
QUESTION 5 Hhat arrangements are made for practica} work, field excursions and
—— jals in subjects where these are appropriate?

small group tutor
On ad hoc basis. Every afternoon free for sport and excursions

erience fit into the curricuium? How
experience, how is it assessed and controlled?

2nd year - January 2 weeks gun upervised)
April 2 weeks (s j

3rd year - Aprii

“““‘4th*yaar%=43u%yp———24week5—£5upervi<9d)
Formal criticism Yessons and teachers’ reports

STAFF LOADING Average of 25 30 minute periods per week (123 hours) per week

DEPARTMENT  ORGANISATION

1 No Senior primary department - methodolegies integrated to academic
departments

— 2 No psychology department - part of Education Depariment

3 History and Geography - single department

_ 4 upiyersity appointed TWQ lecturers who serve full time at the coil

Two visiting un1ver51ty Tv lecturers for education studies.

lecturers are expected to contribute towards methodology component

&

1

LR R

v

T £ DACHS



T BI,O K, FONT&IR TRACHERS' COLLLGE
Plan of the curriculum
tl o oo whGLloH AFR1KnaRb LUUCATICNH lia'tHS . GeOG. | DA%, SC. HeI. THACH:, SPECIAI
8| 5 3 AIDS ISATIO!
1 &5 I 1B 1 1 A B 1 1
AR I Prac. 1 1 1
izl
G
.M m w LRGLISH AFRIKAANS LBUCATION WATHS, HIST. NAT, SC. R.X. TEACH.. SPECIA
o] H KN . AIDS ISATIO
8 & Speech I 2 A B I 2 2
2
Sl @ m } Drama 2 i 2
M Wz w LDUCATICHN AC. MAJOR A AC. LAJOR B R.I. | mwmowl
| =S ISATIC
L3 3 1l 1 3
Bl &S 3
mi o=
t1 o | [CURRTCULUM | | [€DUCATION | i[4C. HAJOR 4 | [aC. AJOR B | 5PaCL
o = .
o| 5 & COURSES | ISATI(
- N o :
QO | 2 2
ol P I | | 4
<~ | B O - .mmcmﬁ.mb.w!— PRILATY _ _ 4 SeNICR PRINARY -
NOTES ¢ l. Acedemic majors are selected from : Afrikasans, English, Maths. A, ¥aths. B.
Lnglish, Blology, Biblical Studies,'History
2. Specialisations are selected from : TWO of - Handwork (M), Hundwork ( ,&. Art, Class Music,
. Physical Education, Speech & Drama, S. Sotho (+CGeog. in 3rd & 4th years)
3. Only students who successfully complete Maths A. in 2nd year may proceed to Maths A or B
in 3rd yeur as an academic major. '
4. Special courses are offered| in 4th year to uselected students for Pre~Primary Educaticn
and a Diploma in Special kducation. ; V
5, Kethodoloay is integrated into the courses of the Academic Najors, and those of _..nmdumawﬁu@



REPCAT ON VISIT TO THE PRETORIA COLLEGE OF EDUCATION

(6-6-8G)

(Spoasored by ASEESA)

QUESTION 1 h
T n 0
w

o aliinbdnn nd Canth Afn ¥

CNE 8vVai1uacion O7 SouULln ~nd

employment in Education"?

1 1ad
1Iicu o

i14l1ina of tha rurricuyl
UL o< w1 Wi NP P N

um

How does the College interpret the “Criteria for

ialificatinne far
W I I 7 YW v Wil . Wy

m for Junior Primary

—444—%m¢5£ﬂ4BrAPrimarygeeﬁrsesT—44444444444——————44444—————4444444444444444444444444444444

Paints to note:

(a) Roman numerals (I, 11) indicate courses equivalent to University

first or second year courses.

Arabic numerals (1,2,3) indicate

college courses without university equivalents

(b) Compulsory one-year courses in Geography,ﬁistorg, and Natura]
Science and a two-year course in Mathematics exist for senior

primary students.

WESTION 2

What is the overall plan of the curriculum for this diplopa,
j.e. what courses are prescribed for each year of studv, how

many lessons per year 3re allacated for the teaching of esch
———————————c¢otirse?
Junior Pri Senior Primary
32 (hgurgigary Yealth 64 {hours)*
224 Education 320
192 English 256
192 Afrikaans 240
160 Environ Studies 240
64 Maths - 96
160 Phys Ed
160 Class Music
9 Art
gg Handwork 64
T Aids
32 R I 64
128 Remedial Ed
128 : (a) 256
Ac Major (b) 128
Specialisation 256
P 64
Geography 64
Natural Sc 64
History

= total teaching time over 4 years

The timotahl
- U1

is a mixed bag. Workshops are additional -

d optipnal and run in the afternoon

JQUESTION 3
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QUESTION 3 yhét procedures are employed to ensure that as specified
in the National Criteria, the courses are comparabie with

university courses?

Sy1labuses are approved by the university {UNISA}, marks and examinations
are set and moderated by the university -

QUESTION 4 What pkomotion system is associated with the curriculum?
How are individual courses evaluated and/or assessed?

Only one subject may be carried into the next year, but is is hoped
to avoid firm rulings and to judge individual cases on their merits.

25% of marks from coursework
75% of marks from examinations

~ 50% pass mark

UNISA accredits the academic level on the basis of Coll
equal to two or one at UNISA. Maths is streamed For tha purpose of lecturas.

.
szea we

*$ 1005

QUESTION & What arrangements are made for practical work, field excu \
and small group tutorials in subjecis g 27

On ad hoc basis. Every afternoon is free for such activiti?s. L
e

run from 7.30 - 1-30. The library is cpen in the evenings imann
QUESTION 6 How does teaching experierce fit into the curriculum? ,
How long is the period of teaching experience, how is it assessed

and controlled? .

There are three periods of two weeks duration per year. AZ] perio

supervised and assessed through crit. Tessons 3 in two weeks. Stu
are only permitted to give two iessons a day. Tutors meet—enge—a;term
2 weeks before T.E.) There is immediate feed-back after HOD's have 15/16

on average.

k

Staff Loading: Average of 20 lectures of 40 minut954§gra%ien—pe¥4wee
cading is qualitative not quantitative. A lecturer with several courses
to prepare has fewer lectures than one giving a course(s) to several groups.

troups are + 18 in number.

Departmental Organisation

r of part-time

t. and all academic
e

b |

Owing to the small size of the college there are a
appointments. There is no separate psychology depa
subject lecturers are responsible for methodology le

..... } Tase

didactics department is envisaged. A General ieacning at e

of educational technology (similar in principle to our B.Prim.
course) Teamwork between JP and SP lecturers is encouraged.

~/GENERAL

No separate
ourse run on &

. use and usage
Prof Studies

(it w
N »
[n)]
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GENERAL

There is great emphasis on student responsibility and spirit e.g. assembly,
gencra) Jecture, student forum or community period for report- backs.

Training for lecturers is on-going. In two weekly cycles, they meet to

discuss problems. Study groups are then given a project to prepare for

presentation to their colleagues two weeks later.

B PRIM ACCREDITATION

Academic staff at the college are accredited by Unisa. B Prim students
{who constitute one third of the student body) have the same lecturers but

separate periods and separate courses.

T E DACHS

JSJ LEWIN

F GRAVES
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RH%QT ON VISIT TO DURBANSE ONDERWYSKOLLEGE IN MAY 1980

T ok okl I

{Spciisored by ASEESA)

The wumbers below refer to numbers on the attached guestion sheet.

] INTERPRETATION OF THE CRITERIA

FERY - .. . . . .
\h The criteria have been interpreted i y a way that: Ed Studies
must be taken for : a 5 i.e 1 ar degree level.

(i1) Little emph351s need be placed on the stecialisabions
SP students may, in fact, include JP studies as a 1st year specialisation

option, and drop this at the end of st year for an AC major - thus
including no spec1alisatton subject in their course at all.

SP students may do no more than 3 yea2 rs of one chosen specialisation

"JP methods” for 4 years, and their
d in this subject.

Junior Primary students do
special1sat10n requirement is covere

i) 'Methodo]ogy' is taught by the Academic Departments. All students
- .2:.23, History, General Science aiid Geography

do one year of 81511;3. G
(3 x week, i Lne fi ,,‘ - ind the method comoonen» is included in
; * subject do any more

.'.':‘:i. in
o
7] -

methodo]ogy in rt.

‘General Maths' is a compulsory first year course for all students, and
 SP students must do 3 years of this “essentially method course.

(iv) A1l students do English aad Afrikaans for at least 3 years.

{v) Academic majors {combined wit
courses (see 1 (111) above)

1 method) are compulsory 1st year

SP students ..........
who do spec 1a1153tion for 3 vears

- 4th year

take (a). one .ac major from 1S
Fikaa . a
(¢c) another ac maj - 2nd

or 1 year of rem

or £Eng 4

i.e. Major A 1I; Afrikaans major B) II
Major C {I) or Reme edial £d (3 ) or Eng I1 o
_Eng (1) (3 college year rs) + 1 year {unless Engl 1
Speciai1sat1o 4 ?+ 1 college year)
Ed Studs Il

Note: This allows for fragmentatton of College COUTSES.

Who do hot téké é
or " {ii) 2 majors ist - 3rd and 1 -~ 4th +

(b) if (1) of {a) chosen then 1 maj from 1st year mus

up in 4th year at 2nd year level )
if (ii) chosen then either one at 2nd year in &
3rd year - 4thd 1 ducati

remedial educa jon
= /Maj A 11

t be p;cked



Haé A1l Maj 8 II and Maj C I
§f§ 5 II' . Maj B ;i End Afrikaaqs H
tig I + I unless Eng 11 .e. a chosen major
E.i Studs ITI’HESS Eng i1 (1. i J ’

These students take a 4 year major in JP subjects
Their major choice is in all other respects the same as that of SP stucents

e ool Lk - A = mamaa
who have opted to do a specialisation

(vi) Remedia] Education - i -
courséalnEtHEQthnyears only offered as an optional 1 year college

in the 3rd year

¥ii} AV ed - a 2x weekly, 1 year course

dii) Health - 2x week in 2nd year

X uidance - offe T 4th year
(x) 8lackboard - a one term course, 2x week in Isi year

X1 choo raria - ar

[4 OVERALL PLAN OF THE CURRICULLM

See*attached sheet 'Table 1* for details. Some general observations
follow:

(i) Periods are 40 minutes long, with 3 periods par day

{(ii) The number of

1st years ~ 36 ou ossible 42

3rd years - 30 ou gssible 42

t of a possi
2nd years - 32 out of a possible 42
tofap
P

ossible 42

4th y =
(i1i) One major may be fragmented - i.e. taken at st year fevel in
Jst year and at 2nd year level in 4th year

{iv) SP students do 3 years of 'general maths' i.e. maths method

JP do 1 year of this

(v) There are no separate departments of Psycbo1ogy or 5?
method - these are integrated with Educational Studies and

Academic majors respectively.

3 COMPARABILITY WITH UNIVERSITY _COURSES
ve been recognised by the associated university
t 2 years for 1

‘Only secondary courses are moderated by the Universily

N SYSTE /(i)
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(i)

write a mid-year exam. They must pass all
or leave college

(ii) To pass into 2nd year all but 3 subjects must be passed

“4‘4——4——44449—f1949355—intofsrdfor44th4year‘only'z subjects may be failed
N.B. y stude

t fail
(iv) In the repéating year students are given credit for previous year's

, subjects only if they obtained an end of year mark of 60% or more

(v) Student may enter 3rd year with 1st year subject outstanding and
into 4th year with subjects from 1st and 2nd years outstanding

 {vi) Sub-min rules are the same as JCEs

(vii) Semester courses are permitied

iversity cradit courses lecturers have the option of

setting or not setting final examinations
F

(i) No prac periods are timetablad as such
eriods are a feature of the timetable

excursions are encouraged snd may readily take
1lege time

a
ing Co

=T

(iv) Students are organised alphabetically N0 groups of 30

rovision is made for small group work and tutorials

(v) Little pr

(vi) No testing period is timetabled —
Industrial Arts and Home fconomics work after official lecture
times (re after 15h00) They are not time-tabled for Eracttcal

work of mcre than a double period during the college day.

8 TEACHING EXPERIENCE

(i) This comprises 4 weeks per year, 2 weeks at the beg
quarter and 2 weeks at the beginning of the 4th qua

—————44———;;%44}44%§£:¥g§§§43re assigned to a tutorial group of & - 8 stu rurer
k throughout the year “with a responsible lecturer
periods per wes s - th These lecturers

for the 1st semester and another for the 2nd.
arrange the teaching experience for their students, who are

~_ placed at the same school.

/These . . -
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These tutors prepare the students for'teaching experience,
including arranging classes and subjects to be taugnt before

teaching experience begins.

They visit the schoo! every day and see 3 - 5 iessons from
each student during teaching exper1ﬂnce. No schocl evaluation

is glven.

From 1956 - 1978 ist years went on one day a week- visits to schools
accompanied by Tecturers. This was d1sconu1nued for administrative

L 4 o bL...1d ansn _m e

PEQSOHS DUC lecturers feel that this should be re-instatad.

{(iii) 2nd - 4th year

............ ianes Tho
i -

Students t:eacn 3 Tessons each Lcal..uulg exXperic
evaluated, where possible, by major lecturers. rhe schoo}
reports on these students. The vice-rector places staff and

students at the schools.

Evaldatiqn is done on a ‘crit' lesson basis

(iv) There is no gplanned continuity o

GENERAL COMMENTS

Student enroiment - 353 -

LS

{i
(iiY The college has 1 rector, 1 v1ce-reftcr and a member of staff
designated "student adviscr®

(11i) Lecturers are required to partic1pate in at least one student
extra-mura1 activity

lecturers 25 and HODs 18




PRIMERE KURSUS

FFRSTE JAAR . TWEEDE JAAR DERDE JAAR
L Pedagopieks Poducoyiek : Pedaxomick:
Hitoricy 2) Fundamenicei {3} Sosioiogics i3
Thdaktics (R4 ) Sielkundig (81} Siclkundig (Voorligting} 3}
Jutorinal (i} Praktikum (4 weke} Prakitkum (4 weke)
| Prakikum (4 weke)
8. Abikaans ey Afrikaans s . Afrikaans (5
Fnygcls Lt Engels 14) v Engehk {a)
Alr Winkhunde {3 Alg. Wiskunde {3) (Shkgs ¢ir SP) Alg. Wiskunde (3)  (Siegs vir SP)
€ Godwdiensondernig (&} Vir SPuredente EEN OF TWEE van: Voortsetting van die vakivakke wat
Gueshsedens (3} Vir JP-ctudente slegs EEN van? in 2c juar pgekies is. (6)
Nt 1 itnetenskap (%} Bybelkunde 5 . i
Az hshnde M Cierkredens {5) (vir JP- en SP-studcnte) .
vardrykskunde €5)
wiskunde . 9
. .Natuurwelenskap (5)
DA Fi N van dn voigende vakke EEN van dic volgends indien slegs cen Voortsciting van die vak in tweede
iSI-.;,c wir SP) vak in C gck(n)cs |s.éSIe g vir SP), ) jasr gekics is. &)
ngacambhe Opvoeding () Liggnamiike Opvoeding 5 X
Skoolmur ek 0 Skovimusiek (s (Skgs vir SP-studente)
Kuns 3 Kuns {5} .
Houlwerh {3) . Houtwerk 5
Nankiwerk {3 Naaldwerk b5
Spraak en Drama 3} Spraak en Drama (5)
Shaoibahptockwese (3} .  Skoolbiblioteckwese (5)
Jun Prim Onderwys (3N 3
DX Jun Prm. Onderwys 37, Jun. Prim. Onderwys h Jun, Prim. Onderwys , o
__ 8% wir AP ' {Slegs wir JP3 Skegs vic JP}
. Skileen Sknyf bnrdlcgmck Oudiavisuele Onderwys 6]
iNwartagathursusi Gesondheidsopvacding | (&3]
Skaothibliolcekwese (2\ :
PRIMERE KURSUS
VIERDE JAAR (SP) VIERDE JAAR () (TP) VIERDE JAAR (PRE-PRIM.)
Pedagopick: R i ek: . Pedagogick:
Hivones Frlosofies ng;‘gg,‘ﬁlﬁaﬁzes . Historics/Filosofiies ’
Sikundig Didakties Siclkundig/Didakties ) Siclkundig/Didakties
| orintogics (8) Sosialagics (%) . (37
‘Skoolvoorliglng Skoolveorligting Skoolvoorligting .
Orpanisasie en Administrasie Organisasie en Adminisirasie Organisasie en Administrasic |
| Praktikum (4 weke) Praktikum {4 weke) _ Praktkum {4 weke)
o Kicutérdidakeiek ta)
— !
Tuee hoofvakke uit Xde en 3de jaar; Afrikaans: OF voortsetting van (i) ‘n Intensiewe kursus tn
OF skademiese hoolvak it 3de jaar, d.w.s, Handwerk (4

Aftikaans en ven hoofvak it 2de en een vant . . )
e saar 8 + B) RAyhelkunde (ii) Kursusse in elk van die
: Geskicdenis votgende:

Wiskisnde Omwakltelmaspelc
Natuurwctenskap Kuns
Aardrykskunde (%) Kleutermusiek 3x2
Zocioe ’

""‘-‘-—_

TEN byvuk ne tut op derdejaarviak Remethidrende Ond:m)s QF Oriopedagogick

fTicen me, OF “n derde hoofiak ut Akadcm:csc hoofvak. byvak indien neg Psigodiagnosiiek. en

e s C gekees nie OF Engels. 8) * Pedoicrapic (%))

l"\klhﬁcms

Srdnkshunde

LA

;.“humelcmkap

'\lundg It}]
E‘;‘c!s
fi‘ci«:fcnd’c Ondernys _
‘ Jun. Prim. Onderyys ¢ " Kleutergesondherdsors %

{verphgtend)

S
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T? ONDERWYSKOLLEGE PRETORIA IN JUME 1980
x z

fhe numbers below refer to the numbers on the attached cuestion sheet.

! INTERPRETATION OF THE CRITERIA
This college interprets the Criteria for the avaluation of SA
same way as JCE with the following exceptions:
{a) They have no separate Senior Primary department, so that
all curriculum courses are tought by the academic lacturers.

(b) Senior Primary students may do a specialisation for two
P
years only and then opt for an academic major for two
years in their 3rd and 4th years although this is not encouraged

due to timetabling difficulties.

year, continuing one of these into second year, and then pick
up a divresent wo ia third year, continuing cne of these into

fourih year.
{(d) It is possible for SP students not doing a speciatisation
- for four vears, to have four academic maiars at second vear
university level
2 PLAN OF THE CURRICULUM

See attac

ds are 35 minutes in length. The College

(a) Notice that perio .
day has 8 periods and ends at 1.20, allowing for extra-murails
in-the afternoon.

(b} Number of lectures per week is
1st years sP 28, JP 29
2nd years SP 3z JP 33
3rd years SP 29-31 JP 29-31
4th year Average of 33 for SP and JP

(c) There is no fragmentation of majors

(d) Both SP and JP do Mathematics for three years in Znd, 3rd and dta years

hod courses are lectured separately from academic majors in
cific years in the course eg. Geography 1in third year, History

m e+

 5in third year. Both Junior and Senior Primary students receive

such courses.

(f) Religious Instruction is offered in first and second years, thrze
times, and then twice per week.

(g) College assembly is timetabled onde per week.

\N
W



a3

53

g

PRUMOTIUN SYSIEM

(a) Test periods are timetabled twice on Wednasdays and cnce op
Fridays, and each subject has two such periods allocated per
semester.

(b} There are mid-year examinations

{c) Exams and year marks count 50-50

(d) First and second years who fail four subjects, fail the course;
¥ they tail three, they are granted supplementaries; thay mey

carry two subjects into following years

Third and fourth years who fail three subjects,qfail the

course; 1T th s e
they may carry one subject into following years.

[Ty . w4 ey
LIS ]

Students may proceed to fourth

L

any otner year

Students who fail a first year course may proceed to secoud ciurss
"""" the first year course untii such

in that subject, but must repeat the Tirsi year <
time as it is passed. Credit is given for the se
it a subject where the Tirst-year course is still

sl
cond-year course po.. sd
not passca.

Students who repeat a subject are timetabled for a remedial

in that subject on Thursday afternoons. If moie than one couriz

has to be repeated, one of the courses 1is timetabied with cart-tive

students. It is not possible for repeat students to atFend-iectare;
3 i hi o ey

(=]

(a) Mo excursions are conducted during College time because the

groups are too big.

(b) Excursions are ccnducted in the afternoons indirectiiy by
lecturers through student societies.

{¢) No practicals.are timetabled in the afterncons, byt in oract:ii:
subjects, two of the six merning lectures are timotadled as
doubles for practical work.

- i ra arranged as var as

possible according to academic majers.

..............

- (a) Four weeks per year in two periods of two weeks ezch. HowzseY
one period of four weeks is planned for 1961

/{b)
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(b) st years

These students remain at College for at least one week in their
first teaching experience period, when an orientation programme

aiven by different departments is given.

They then give one Tesson per day. They are visited by lecturers
drawn mainly from Pedagogics department who tutor them and do not
give marks for lessons observed. In their second period of

teaching experience they teach one lesson each day and have crit

lessons

2nd 3rd 4th year students

They must teach one lesson each day drawn from the full range
of primary school subjects, and are visited by lecturers for
crit lessons that are awarded detailed marks in a large number

of categories (see Annexure 1)

Lecturers’ yvisits are scheduled beforehand. A1l fourth years must
attend Veld Schools during teaching experience.

Graduate stucaentis

These are timetabled for teaching experience before th
of the College year.

m
o
s
€
h
o
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STUDENT: GRCCP:
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Curricula for the Higher Diploma in Bducation {Junior and
Senior Primary) at Edgewood College of Fdaucation, Natal:

and Goudstad Onderwyskollege Johannesburg; a report following
ASEESA-sponsored visits to these Colleges during May-June 1980

INTRCOUCTION

The visits were part of an investigation presently undertaken
o the Curriculun Evaluation Comittee of the Johannesburg College

7Y LED UL Ldluaie —-——t

of Bducation. This comittee was established to evaluate the
recently implemented Curriculum for the Higher Diploma in Education.

The curricula of all white colleges of education in Scuth Africa
are subject to the "Criteria for the Evaluation of South African

Qualifications for Buployment in Education”. The objective of the

first phase of the planned CEC investigation was to assess the
interpretation of the 'National Criteria' by various Colleges of

L -] $o 3 s

EOUCatTion.

The following cuestions, directly or indirectly concerned with

S tnnnd wovs gont t.Q tl'ﬁ

the interpretation of the 'National Criteria’, were sent
Rectors of the Colleges prior to the visit:
2 and 11.4.6.3 of the 'National Criteria’

1 e ® et
1. Paradraghs 11

specifically allow for options. Which of these options have
roen included in the Curriculum of your particular College ?

+ PECTl LIRCLILAKGA 43 wu UL

A £
ZTaVe

L ]

mmsﬂaepartiaﬂaroptimséza:tu‘}s
2. What is the overall plan of the curriculum for theHigher

—Dipmﬂr%ﬂﬁthmseSareprescﬂbeﬁfof

each year of study, how many hours are allocated for the teaching‘of

—a . mams was
(pexr year)

3..What procedures are employed to ensure that, as specified
in the 'National Criteria’, the courses are carparable with
university courses ?
on system is associated with the curriculum ?

A X .
4. What promotion systan
?

How are individual course
5, what arrangements are made for practical work, field excursions

amen  mvwrranri a“ e ?

andsmall group tutorials in subjects where these are aporop==a-

6. How does teaching experience fit into the curriculum ?

How long is the peried of teaching experience, how is it

assessed and controlled ?



-2

e, s . L o — i e . Som— .

EUGEN AL Udal (O EIAALION

The Rector, Dr. A le Poux, the Vice~Rector, Dr. S Vietzen,
s Science,

Junior P:rimazy Studies and Biblical Studies were available
for interviewing. In addition there was opportunity for
informal contact with other members of staff.

The questions listed were thoroughly discussed, and supporting
documents were provided where appropriate.

1. Paragraph 11.4.6.2 of the ‘National Criteria' allows for

choice between Education II or an Academic Major II.
Both Fducation IT and an Academic Major II are included

in the Bigewood Curriculum.

‘Hnaxmﬂso:yimlusimofbothmmatimnandanmwanic
Major II was justified on the basis of the importance of

both subjects in providing information, attitudes and approaches
essential for the professional and personal development

of the student.

Furfhermore, two subjects at levels comparable with second-
year university standards are in line with the directive to

originated from the Natal Bducation Department.
Paragraph 11.4.6.3 is concerned with the 'practical' subjects

such as Physical Bducation, School Music etc., in the Junior
prjnarvcmriculmstudmtsa:erequj:edtotakemﬂc,m

and Handwork/Craft. The Senior Primary students have the
option of taking one of the subjects listed,or a further Academic

-t mleaT i meme i 11Tl =~

subject i.e. Senior Primary students are not campelled TO
include a practical subject in their curriculum.

a'ﬁqniolv-_:erj.maI;Lsnﬁelltsare:equiredtostuiyavarietyof

*practical® subjects, as the teaching situation demands this
nowledge of more than one practical subject.

g e - e il

As subject teaching takes place in the Senjor Primary classes,

theteacherdoesmthavetohaveah)owledgeofsmhawide

- Atce Almmnn do e d b FOT

.range of subjects, and thus there is Opporiimity %%
specialised knowledge in a limited range of subjects. 3
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The overall plans of the curricula for the Higher Diplamas
in Bducation for Jmior and Senior Primary courses are
attached (Appendix A and B}.

The first year of study is a general course, common to

both Senior and Junior Primary students.

No in-depth academic courses are undertaken in the first year;
methodology ani.gme:_cal background in a variety of subjects
constitute the programme for this particular year.

During the secord, third and fourth years, in-depth academic

1=ha 1ES COMALLSOYY

Second, third and fourth year

Junior Primary students continue with the Junior Primary

Studies course, and thus camplete a mmis_ﬂﬂ—
requirements laid down in the "National Criteria®.
The overall curriculum structure is 3-year + f-year.

At present no procedure other than internal moderation is
followed to ensure that courses are of standard comparable
with wmiversity courses, as specified in the "National Criteria®.

The overall promotion system is given in Appendix C.
Tn a nurber of subjects offered in the Second year of the

-
dl A LALRL - 1 5=

course, no formal examinaticn is written, and assessment is

continuous.

Practical work, field excursions and small group tutorial
work, used extensively in History, Geography and Biology courses:
A senior member of staff collates all excursion plans.

feaching experience 1s the central focus of the curriculwm. =

Presently there is one five-week period of teaching experience

cakl

aicnl year.
Staff and students are prepared for teaching experience during

aed adesdante aktend

participate in staff develomment seminars, and students &t
and participate in a practical teaching programe (Appendix D).
-



6. cont:

Extensive use is made of a tutor system, in which a single

member of College staff is responsible for a group of students

at a particular primary school; the tutor is not responsible
for one subject only, but is expected to become involved with,
and assist, guide, and evaluate the student in all facets of
primaxy school work.

Usually a three-point scale is used for assessment. (In 1980

a seven-point scale is being used as part of a research project).
Appendix E gives same indication of the organisaticn of teaching

presented to the College Teaching and Lea.ming Conmittee).

The interpretation of the "Naticnal Criteria® has not been undertaken
by the Rector and Staff of Edgewood College, but rather by officia.s

of the Natal Education Department, in consultation with the Rectors of
the various Teachexr-training institutions.

GXDSTAD CHDERWYSKOLLEGE:

Dr. C Cronje, a Vice-Rector of the College was availabie for

intexviewing; no other members of staff were consulted.
The listed questions were discussed and the following answers chraled:

1. A1l students are required to complete Education II, but ocnly
students with particular ability in a specific academic
subjectarepermittaitocuipleteaocmrsecmparablewitha
second-year university course. By not making Academic Major II

imitations of

WWLX for all sStLC€riLs,

students were considered.

All students are required to complete at least one of the pram.-. %1

subjects noted under para
it is felt that a ¥nowledge of cne of these subijects is essant.r

Smemr =briente ocrmleote

for primary school teachers. Junior Primary students CarpieLe

courses in Physical Edueation, Art, Handicaft. needleworX and meTics
school Librarianship; Speech and Drama may not be taken by Junicr

Primary students.
. The overall plan of the curriculum as described, is outlined &

Lo
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The figures in brackets indicate the number of
thirty-five minute periods per week allocated to

o
i3

each subject:

First Year : Educational studies (4}, Religicus

Tnstruction (3); Afrikaans 1A {4); Afrikaan

w
)

{Curriculum Studies) (2}; English 1B or Curriculum
studies in English (5); Boardwork and Writing (JP2; SP1)
Introduction to school 1ibrarianship{1); Selected
Academic Subject (4); Selected practical or specialisation
4} or Needlework (JP 3) and Physical

subject (SP 4} or Needleworx

Education (JP 3}.
Second Year : Educational Studies (2); pPsychology cf

Education (2); Afrikaans 1A (4) ; Curriculum Studies in

Afrikaans (1): English 1B or Curriculum Studies in

Eﬁgttsh4f4}7—5e%ee%edgAcademic Subject (4 or 5);

Specialisation () (JP students do either Physical

Education or Needlework); General Mathematics (JP3,

SP5); SP History (3); JP Environmental Studies (5).

Third Year : Educational Studies {3); Psycholegy of
Education (4); audio-visual Education {1); Curriculum
dies in English {3):

. gtudies in Afrikaans (2); Curriculum Stu

General aathematics (2); JP Environmental Studies (2);
Specialisation (sp 8); Specialisation

SP Geography (3}
cted Academic Subject A

us 7 :
(4 or 5); Selected Academic Subject B (4 or S)

Fourth Year : Educational Studles (6); Psychology of

Education (2): Curriculum Studies in
Jp Environmenta
1 Mathematics {2)

SP Elementary Science (3);
including Health Education {4}, Genera

Sp Health Education (2): Selected Academic Subject A

(4 or 5); Selected Academic Subject B {4 or 5) (students

mav elact to do a third academic subject in this year

A y  Seeleleie T RS

of study).

In addition to the above curriculum, special testing
e included in the weekly timetable, and one

periods ar
vrGuidance" during which

period per week is allocated for
Lime the memper of staff who 18 responsible for a group

CHTRC.
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of twelve studenta, discusses topics, from a planned
programme, ranging from patriotism to homosexuality

and marriage guidance.

3. Examinations in all academic subjects, educational
- studies, psychology of education, and specialisation

are subject to moderation (not clear as to whether

University staff are involved in this moderaticn}.

4. No details of the system of promotion and assessment
were given other than: in the first year of study, if

a student fails more than three subjects, the whole
year must be repeated if the student is re-admitted

= 4o the College. No distinction is made between the

various subjects, 1.e. no subjects are weighted.
the end of
during which

No mid-year examinations &
year examination pericd is four weeks,
two-hour examination papers are written.

5. Practical work in a limited number of subjects takes

nl
rdo

Ve AR weAsm—= S Lpe 1

6: Teaching experience is an important focus in the

curriculum and consists of two_three-week periods in each
year of study. In assessing teaching experience,
emphasis is on guidance and assis c

awarding of a mark

A "tutor system" is used in which one lecture

responsible for sixteen students at three different
for

r is

schools. The particular lecturer is responsible
the same students during both periods of teaching

experience in the year, and the students are allocated
to the same school for both periods of teaching experi&nce.

—aans =244

First-year students are required to complete certain

observations under supervision of the school principal.



63

6 cont:

Second-year students pay specific attention to the
teaching of religious instruction and Afrikaans.
mathematics and English.

Staff prepare for erience during seminars

which are held during three days at the start of the

teaching experience period.

——  CONCLUDING REMARKS
=

The information obtained from the visit to these two
Colleges of Education will be collated with information
obtained from other Colleges, and a final report will
then be presented.

MARGARET WINKENS ANNE TORRANCE
DEPT: ORGANISATION JUNIOR PRIMARY DEPT:

1980
/HEW




