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administered was also open to subjective interpretation and
resulted in children being punched, pinched, slapped, kilcked and
balittled (Rice, 1987). In terms of the instrument used, Rice’s
study showed that the cane was most often used in the case of
boys, but being kicked occurred third most regularly in schools
in the Johannesburg area. Weiss (in Holdstock, 1987) found that
in sthools in Bophuthatswana, sticks were umed most often
followed by the sjambok and fanbelt. In a lutter to The Star
Newspaper (Leeuw, 1985), a teacher writes "in actuality, the
regulations.are_broken more often than adhered to. Caning is
. saldom resorted to ‘after full inquiry by the principsl’ ... in
. fact he is often unaware of the matter" (p. 6).

it ie olear, therefore that the laws governing corporal
punishment did not protect children from unjust caning. This
alone served as justification for its abolishment. As Holdstock
(1987) says, the only protection against its harmful effects is
to abolish it. '

In June 1995 the constitutional court aboliahed_corporal
punishment for juveniles. Delivering his judgement, Judge Langa
sald that:

"It is a practise which debases everyone involved in it ...
it is inhuman and it is degrading. No compelling interest has
been proved which can justify the practice. Nor has it heen
shown to be a elgnifidantly effactive deterrent ... its effect is
© 1likely to be coarsening and degrading rather than rehabilitativen
(Langa, 1995, p. 42).

This ruling applied specifically to the judicial system, but
olause 3(n} of the National Education Policy Bill (1995) outlaws
both physical and psychological abuse of students at edusational
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morally correct when used for social control, and particularly
favoured in the classroom. '

Furthermore, in South Africa, Corporal punishment, until
1994 was overtly sanctioned by law. The Legal regulations
.governed the type of offence, thae point of contact, the time
'between hidings, the number of strokes, the age of the child, the
sex of the child, the nature of the instrument, the procedure for
caning, and even the manner in whioh 1t was to be administered,

The type of offence included: "grave neglect of work,
truanay, Iinsubordination, wilf.l damage to property, flagrant
llying, theft, dishonesty, amssault, bullying, indecency, or any
other breach of discipline established after full ingulry by the
prindipal“ (Olmesdahl, 1984, p. 533), Corporal punlshment could
only be administered by the principal or in hig presence. The
buttocks was acoepted as the appropriaste point of contact with a
cane not exceeding 75 ¢m in length and 1.2 cm in diameter. A
leather strap of not less than 2.5 om in width was also
parmitted. Corporal punishment was not to cause pexmanent hodlly
injury and no more than four strokes in orie day was permitted. It
was required to record in a register the names of the pupil and
the teacher who did the punishing, the offence, the number of
gtrokes, the instrument used and the date. In no case was
corporal punishment allowed to be administered to any girl, or to
any pupll with a serious physical disability, and only in the
Transvaal were nursery achool children excluded from corporal
punishment (Olmesdahl, 1984)

‘While these regulations aimed to provide fair protection
agalnst unjust caning, many aspects of the law were vague and
- open to subjective interpretation. fThis resulted in children
being caned ’legally’ for being late for school, falling a test,
making a noisme, not doing homework, and so the list goes on
(Holdstock, 1987). The manner in which corporal punishment was
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This study explores teachers’ and pupils’ attitudes to the
abolishment of corporal punighment, oconsidering the fact that
Rice (1987) found, in the not tovo distant past, overwhelming
support for its use. Thls study also explores whether teachers’
practices are in line with the governments’ policy and what
alternatives *to cofporal punishment teachers use and whether
teachers and pupils Bee these as effective in the classroom.

The foeus of this research ir s on a new view of
classroom discipline which seams to be the paﬁh upon which the
Gauteng Education Department is embarking., This study hopbes to
elicit teachers’ and pupils’ suggestions of effective -
alternatives to corporal punishment, It also hopes to uncover
“the gap between policy and practice, and what steps are necessary
in facilitating effective dlassroom discipline in order to bridge
this gap. ' - '

In order to investigate these issues it is necessary to
review the change in South Africa’s education policy, and to
review the body of literature on corporal punishment, both of
which support its abolisghment:. '

Literature Review

For centuries, aducators have used ocorporal punishment
(Benthall, 1991; Manhning 1952, Pallas, 1973). It was considered
necegsary in order to maintain discipline, to educate ohildren,
to reform characters, and even to expel "the foolishnaass bound up
in the heart of the ohild" (Radbill, 1968, p. 3). The bhibllcal
dictum to "spare the rod and spoll the child" (Proverbs, 13:24)
has been used as ‘the sanction for corporal punlshment, and “an
eye for an eye, & tooth for a tooth" (Exodus, 21:24) as the
justification for retributlon, Thus violence has been seen &s
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INTRODUQTION

"Good old-fashioned discipline was bad
for both teachers and students in the
good old days, and it remains so today®
(Hyman & D’Alessandro, 1984, p. 41)

Researchers from the 19208 to the 19908 have shown that
there is no scientific basis for justifying the use of corporal
punishment (Benthall, 1991} Hentoff, 1973; Holdstock, 1985;
8kinner, 1953; Thorndike, 1931). Moreover, abundant evidence .
~indicates the detrimental effects of it (Boonin, 1979: Boren &
Coleman, 1970} Bryan & Freed, 1982; Eron, Walder & lLefkowite,
1970; Holdatock, 1987), Desplite the evidence, however, corporal
punishment has been used for centuries, and in some countries,
continues to be used today (Manning, 1959; Pallas, 1973; Radbill,
1968}, In South Africa, Rica’s (1987) study found that not only
was corporal punlishment oonsidered an acceptable means of
elagsroom discipline, but the treatment of ochoice for the
majority of white educators in the Johannassburg area.
Farthermore, corporal punishment had been overtly ganctioned by
law in South Africe. The change of government (April 1994),
however, marked tha beginning of major political, judicial and
educational changes. Judicial torporal punishment was abolished
in June 1995, and the use of corporal punishment in the classroon
has become unconstitutional. While these policy changes are in
line with the development of a human rights culture, teachers’
and puplls’ attitudes and practices with vregard to the
abolishment o©f oorporal punishment need to be investigated
considering the overwhelmlng support for its use in the past
{Rica, 1987). '
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using a battery of alternatives, but despite this, they believe

that corporal punishment should not be abolished and that it
should be avallable &g a last resort.

Teachers! attitudes were compared across gender, level of
training, school type and years of experience. Private school
teachers’ attitudes appeared to bé more in line with the aims of
the new policy on corporal punishment than community and public
s¢hocl'teachera. CQIiege trained teachers were ~re at odds with
‘currant policy than university trained teachers. Most teachers
felt the need for further training in the area of classroom
~ disciplina. '

Pupils’ attitudes were compared aaross gender, standard and
school type. No significant differences were found,

Thus results of this study suggest that more education about
corporal punishment as well as effective slternatives are needed
in order to bring teachers’ attitudes and practices in line with
the new policy which abolishes corporal punishment in schools,
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ABSTRACT

Educationalists throughout the ages have supported the
belief that corporal punishment creates harmful effects and
should be avoided at all costs. Furthermore,; corperal punishment
has been found to be neither effective nor parmanent in stopping
undesirable behaviour in the classroom.

_ Despite the evidence however, South Africa frequently used
corporal punishment for the sake of discipline, social control
and even ‘moral education’. In the not too distant past, it was
ganctioned by law, by parents and by teachers (Rice, 1987},
However, in 1994 judicial corporal punishment was outlawed and
corporal punishment at schools betans unconstitutional (clause
3{n) of the National Education Policy Bill, 1995; clause 22 of
the Gauteng Schools Education Bill).

While policy and legislation must play their role, thils is
not enough to bring about a change in the practices and
- perceptions of teachers at the grass roots. Aan understanding of
its harmful effects, and recognition of alternatives is
necessary in order to bring sbout its complete abolishment. This
study investigates teachers’ and pupils’ attitudes to corporal
punishment as well as what discipline strategies are being used
and are considered effective.

A sample of teachers and pupils were randomly seleacted from
private, community and public high school types. A total of 602
subjects participated in this study (240 teachers énd 362
puplls). Responses to an anonymous questionnaitre were tabulated
and analysed,

Findings demonstrated that teachers are ambivalent towards
corporal punishment, while pupils are clearly anti-corporal
punishment and support its’ abolishment. Teachers do raport

Koy Words: corporal punishment, classroom discipline, aternative
diseipline strabtegies used in the classroom.
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While poiicy and legislation must play their role, this is
not enough *to bring about a change in the practices and
perceptions of teachers at the grass roots. An understanding of
its harmful effects, and recognition of alternatives is
necessary in order to bring about its complete abolishment. In
Gauteng, the first steps in finding alternatives to corporal
punishment were taken (August 1995) through the Member of the
Executive Council (MEC) for Education. A subcommittee was
established to work on the foundations for launching a campaign
on alternatives to corporal punishment in 1996, In a proposal
for the campaign, the subcommittee points out the importance of
investigating the views of those teachers ind pupils at the grase
roots. After all, if legal policies and academic theories are
going to debate the lssues and suggest alternatlves without the
views of those directly involved, then the law will be defied
where possible, and the campalgn will be an exercise in futility.

Thus, this study foouses on the attitudes and practices of
those teachers and pupils at %he grass roots level of education.
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siqnificant role. This included a massive information campaign,
similar to what ls proposed above.

5. Establishing legitimate and reprementative structures

at all levels in the asystem to sustain the programme.
6. - A tentative budget for the campaign is also proposad.

: Thé'légal-provisicn which outlaws corporal punishment and
the campaign on alternatives to corporal punishment are the first
steps towards protecting the interests and rilghts of the child.
aAs part of the way forward, it ie important to investigate and
incorporate those who are direetly'affacted~by'the chenge in
education poligy. If legal policles and academic theories are
going to debate the issues and suggest alternatives without the
views of those a% the grass roots, then the law will be defied
where poseible, and the campaign will be an exercise in futility.

Conglusion

‘In summary, general agreement exists that corporal

punlishmant oreates harmful effects and that it should be avolded
at all costs. Furthermore, corporal purnishment has been found to
be neither effective nor permanent in stopping undesirable
behaviour,

bagpite the evidence, hawevar, South Africa freguantly used
corporal punishment for the sake of discipline, social control,
and even ’moral educatlon?. It was sanctioned by law, teachers
and by parents. However, in April 1994 Jjudiclal corporal
punishment was outlawed and corporal punishment at school became
unconstitutional. '

e — —rr— e a akie o e e
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‘teachers and students who have suffered the effects of corporal
punishment for years.

3. The process of develeping a collaborative and
comprehensive programme of action is gonsidered an important part
of the programme. Wayson and Lasley (1984) claim that if all
parties are involved in the decision-making process, then all
parties share the responsibility and a climate of self-disclpline
is oreated and maintained. The process involvas:

-  consulting with representatives of parents, teachers,

' students, management, cultural and religious organisations,

-political parties, welfara and human riqhts bodiea, law
enforcement. agenoies eto.

- communicating the resulte of investigations into the current
problems and practices extensively so as to enstre a more
informed public response to the lssues at hand

- developing a "shared vision" for gpecific interventions

- bulldirig a programme of alternatives from experience of what
gtrategies work

- establishing procaedures for evaluation and re~assessment of

'~ plans,

4, Improving awareness and involvement., Thiz might take
the form of media campaligns; in-service training and counselling
programmes, schools and community projects, and the active
involvement of cultural, religious and youth movements. Perhaps
a. lesgon can be learnt from Sweden. Corporal punighment was
legally abolished in Sweden jin July 1979, Ziegert (1.983)
assessed the effects of the law on the population’s attitudes
towards corporal punishment, two years later. He found that the
population’s knowledge of the legal ban increased dramatically,
g8 did their awareness of its harmful effects. Ziegert does not
attribute the change in attitude to the legal abolishment alone.
Supplementary measures introduced by the government played a
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not considered concrete and tangible enough to allow teachers to

feel that they have technigues at thelr disposal which oan be.

used to maintain discipline.

In Gauteng, the first steps in looking at alternatives to
corporal punishment more specifically and formally, were taken on
23 August 1995 through the initiative of the Member of the
Executlve Councll for eduvation (MEC), Ms Mary Metocalfe. A
representative group of teachers and principals’ organizations
met to disgcuss issues arising from the provision which outlaws
corporal punishment (Gauteng Schools Education Bill, 1995). There
was broad support for implementing a campalgn on the need for
alternative strategies to corporal punishment. A subcomnittee was
get up and sgreed to propose the actlvitles which will ilay the
foundation for launching this campailgn in 1996.

The proposal for preliminary steps to be taken over the
period September 1995 to March 1996 include the establishment of
a research and administrative unit. This unit, among other
activities, will conduot ah intensive research programme into
corporal punighment and its alternatives currently in practice in
Gauteng‘s schools (Magnsa, Ralphs & Vally, 1995).

Magasa et al. (1995) outline six areas for discussion and
debate for a programme which will look at alternatives to
corporal punishment in schools In Gauteng, These include:

1. Researching the broad field within which problems arise

and solutions mist be found. This includes looking at the social,
pedagoglo and legal issues. : '

2, TFoousing on alternatives to corporal punishment. This
lneludes praventive altarnatlves’ which foous mostly on primary,
pre~primary schools, and pre-service tescher tralnings and
'ramedlal alternatives’ which foous on Secondary schooels with
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member to be avallable once a month to¢ see parents; and another
school allotted each teacher a Ffree hour each week to see
parents.

Tine«out procedures is another alternative disclpline
. strategy. In Europa, children who atre not behaving are sent to
ancther class, preferably one in which thn same subject is being
taught, or to the teacher in whose. classr thoy were the year
before, Vally (1995) says that the exclugion should be "as dull
and boring ae poszible ... and [the pupil] should be supervised
at all times" (p. 3). : '

Reinforcing positive, and ignoring negative, behaviour is
considerad an effective digolpline strategy in the c¢lassroonm.
Plaget (1954) notes the interdependence between learning and
reward, and suggests that when pupils are positively rewarded,
their level of acquiring skills improvas,

consulting with the child after the class, or after school
s oonsgidered ancther ‘trivk’ of the trade. Whispering in the
pupll’s ear rather than shouting, and having as much direct eye
contact with the puplls as possible, are other disciplinary
strategies reoommended (Holdstook, 1987). These are just but a
few of the many ’tricks’ and tips to mnaintain  olassroom
digoipline.

Rutter, Maughan, Mortimozre, Ouston and Smith (1979) suppert
the view that the most important factor contributing to effective
classroom disclpline, is the attitude of the teacher and the
guality of tha Iinterpersonal relationship with the pupils.
Holdstook (1987) sumg this up aptly when he says "rather than
tell them what to do ... tell them how to be" (p. 197). Thus, he
gays, that "the most important task awaiting education is to
prepare teachers riot only academically, but in a personal sense®
~ (Holdstock, 1987, p. 198). He notes, however, that often this is
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Thus it seems discipline should aim for the development of an
individual who iz able to exercise self-control in an atmosphere
compatible with the principlas of equality, mutual respect and
freadom of cholece (Rice, 1987).

' This, however, still does not tell teachers what alternative
strategies to use in the classroom in order to achieve this goal.

Perhaps some lessons can be learnt from Buropean schools
which do not rely on corporal punishment in their system of
disoipline.

Jones and Jones (1981) note that the xoot ocau  of
'misbehaviour’ must be understood if effective and long-lasting
change 1s to ba achieved. In Norway, the Basic School Act lays
down that the school must determine whether misconduct has been
caused by  teacher-pupil, home~gchool or pupil-pupil
relationships. Counselling 1s a method commonly employed to
address behaviour problems. In Spain and Prance it is quite
usual for teaghers to he allocated time to counsel pupils.

Holdstock (1987) poirts out that disciplinary problems can
be reduced by relaxing teachers’ attitude toward non-essential
matters. Such is the attitude of Huropean teachers where teacher-
pupll relationshipe tend to be much friendlier and more relaxed.
patty rules and regimentation are virtually unknown in Europe.
Pupils have more freedom in matters such as dress, coming and
going, and personal appearanse,

Parent consultation is another alternative dilscipline
gtrategy. Newcombe (in Holdstook, 1980) investigated discipline
gtrategies in European schools and found that many European
countries emphasises the lmportance of consulting parents. The
ways in which parents are consulted vary fiom country to country
and gchool to school, One Italian school required every staff
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- factor in "facilitating, exonerating and under reporting of

orimes of family violence, abuge and child molesting® (p. 170).

Punishment procedures, other than corporal punishment,
commonly used in the classroom ilh order to maintain control
include: detaining pupils after school or dQuring break, writing-

out senselegs statements; cleaning up the classroom or school -

grounds; extya homework; EBending the pupll out of the classroom;

appointing a pupil to report on other pupils; sending pupil to
head; depriving pupil of an enjoyable activity; verbal abuse; or
making the pupil look foolish. These strategies, writes .

ledstock (1987) ntdo not prevent future problems, but at best
delay them" (p. 197). '

Self-discipline, embodying an ideal of growth towards
independence and self-control, rather than dominant external
authority and punitive measures should be +the ultimate
educational goal of disclpline (Dewey, 1897). Jones and Jones
(1981) claim that the effects of this would be a more permanent
changa in behaviour than a temporary one. This is supported by
EBdeent Willlams (personal communication, Octiober 13, 1995), the
Pirector of Support Services for Gauteng Education Department,

who says that schools need to facilitate the development of

internal self-discipline as an educational goal rather than
impose external fear of punishment as lts system of discipline.

The way in whilch this ig achieved, however, remains
unspecific¢ and unclear. Research indicates that the successful
disciplinarian is one who models caring, commlitted behaviour; one
who takes time to reason and communicate with the child
(Calabrese, 1985); one who collectively creates clear rules
(Wayson & Lasley, 1984); one who 1s flexible, student-centred and
capabla of individualizing teaching (Arnove & Strout, 1980).




8

Corporal punishment interferes with academic functioning.
Bryan and Freed (1982) found that those students in a high
corporal punishment group reported lower grades.

As indicated by Vally (1995), it is often assumed that
corporal punishment stops bad behaviour altogether. Yet, in many
cases, the same pupils are caned for the same offences, by the
same teachers over and over again. Scientific research shows
that the effects of punishmernt are at best temporary (Bugelski,
1956). It has also been shown that punishment has increased the
undesirable behaviour rather than eliminated it. Bandura (in
church, 1963) notes that in the treatment of a severely behaviour
disordered boy, punishment might augment +the undesirable
behaviour by generating hostile feelings similar to those that
may have caused the original behaviour disorder.

Both Dobson and Engelman (in Woolfgang & Glickman, 1986)
have positioned themselves firmly as advocates of corporal
punishment, as part of ‘moral education’. They argue that people
who have done wrong should be punished for it. Marshall (1984},
~in response to this, argues that moral education and punishment

- are incompatible since moral education aims for the development
of moral obligations and corporal punishment encourages mere
obedience, Further, rehabilitation, rather than punishment
should be the aim of correctional services. Judge Langa (1995)
warns against "soclety wreacking its vengeance on wrongdoers” (p.
32), which might happen under the ¢guise of teaching morality.

Thus corporal punishment is neilther guick nor harmless.
While physical punishment does initially appear to be effective
in gtopping undesirable behaviour, this is temporary but the
poychological effects are not (Hill, 1981). Holdstook (1987)
refers to the justification of corporal punishment as "harmless’
ag a form of ’psychological denial’ whioh he says is the major
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Corporal Punishment, Holdstock (1987) argues, is morally
reprehensible. He gays that the violation of the child’s body
space and privacy conveys the message that adults have authority
over them, inciruding the right to inflict pain. This prepares
them to become victims of abuse. In their study, catron and
Masters (1993) found that pre-school children showed broad .
acceptance for gevere corporal punishmént given for any type of
. transgressgion, and by any agent. Pre-adolescent children, on the
other hand, were able to consider the type of transgfession;
geverity of punishmeht, and the'appropriateness o, the agent
administering the physical punishment. Younger children,
therefore, are more vulnerable to abuse since their judgement of
the severity of the punishment, type of transgression, and the
fallibility of the agent is poor.

Sir Laurence Olivier (in Benthall, 1991) said that "the
firet time a schoolmaster ordered me to take my trousers down I
knew it was not from any doubt that he could punish mne
efficiently enough with them up" (p. 385). Morris (in Benthall,
1991) argues that corporal punishment interferes with the sexual
and psychological development of the ohild and is thus a
contributing factor to sexual deviations. A task foroe of the
British Psychological Assoclation (in Holdstock, 1990) concluded
that corporal punishment was a sighificant factor in the
autogenesis of s&extual perversion. The existance of erotic
magazines such as “The Joy of Spanking™, "aArt of cCaning" and
"gting", which are devoted to corporal punishment, demonstrates
"an unwholesome interest in this area"_(Hoidatock,.lgso, p. 388).
Morris (in Benthall, 1991) further argues that there i= a close
association between corporal punishment and homosexuality for
both involve "the sexual excitatlon of the anal area (p. 384).
Benthall describes this as the "“invisible wounds of corporal

punishment" {p. 385). '
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Harmful Effects of Corporal Punishment

When teachers punish a child physically they give the child
a model for aggressive behaviour (Bandura & Walters, 1959; Weiss,
Dodge & Bates, 1992). Clarke and McKenzie (1968) found that
those elementary school children with punitive teachers manifest
significantly more aggressive and deviant behaviour involving
physical harm to peers and damags to property, than children with
non-punitive teachers. Conversely, Hyman and D’Alessandro (1984)
‘note that school vandalism is dramatically reduced when students
view their school positively. ' '

When teachers administer corporal punishment, the message to
pupils is clear: violence 1e an acceptable way to resolve
conflict (Newell & Kibhel, 199B).

"When we make children afraid, we stop learning dead in its

tracks" (Holt, 1967, p. 23). Clarke and McKenzie (1968) note
that the fear of punishment negatively affects motivation, and
that it also might ocause the development of a generalised
avoidance response such as school refusal. Moreover, Holdstock
- (1987) argues that fear of punishment can affect the autonomic
nervous system, which may result in psychosomatic symptoms. He
also says that corporal punishment has negative psychological
effects such as: a lowered sgelf esteem, anxiety, regression, and
depression. A personal acoount is that of Brandon Benjamin, a 14
year old boy from Ottery, Cape Town. At the end of 8td 2, Brandon
obtained the "best progress" certificate at school. A year later
- he began complaining of stomach cramps, had nightmaras'and bhecame
witharawn. at the age of 10 he was given his first script of
tranquillizers and at present attends a Special School. Brandon
and his mother attribute this to the fact that he was caned
axcessively by his headnaster over a period of 3 months (Thamm,
1998, p. 52).
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institutions. It says that 'no peraoh shall administer corporal
punishment or subject a student to psychological or physical
abuse at any education institution® (p. 20). clause 22 of the
Gauteng Schools Educetion Bill (1995) makes the breach of this a
criminal offence. It says that "any person who intentionally or
- negligently contravenes [ie: administers corporal punishment]
shall be guilty of an offence and liable on conviction to a fine

. or to imprisonment for a period not exceeding six months" (p. 6).

This legislation brings South Africa in line with the views
of the United Nations cConvention on the Right of the child

{1989), which ié ratified by 144 states worldwlde. The

‘convention is committed +to children’s right +to physical
integrity, and protection from "all forms of physical or mental
violence while in the care of parents and others" {Article 19).

vally (1995), who is investigating the need for alternatives
to corporal punishment in Gauteng, poilnts out that "policy and
lagislation must play theilr role, but without a oconcomitant
understanding of the harmful effects of corporal punishment and
a recognltion of alternatives by those involved, the law and
dictates from above will be defied" (p, 1). He says that "the
routines, rituals, myths and irrational prejudices which surround
thig practice will regquire much more than legislation to be
eradicated® (vally, 1895, p. 1). This is particularly true in
South Africa where violence has been such an integral part of our
culture and institutions. '

There are an overwhelming number of studles, from many
different countries which point to the harmful effects of
corporal punishment on the pupils, teachers and society. 2
summary of these findings are digoussed below.




CHAPTER 3

RESULTS
Quantitative Results

The results of this study can be divided into teacher
variables and pupil variables.

Definition of terms:
Never - defined as not at all

Saldom - defined as once a yeaxr

Sometimes -  defined as once & month

often -~  defined as onoe a week
" defined as once a day

Always

Teachers’  overall attitude to ocorporal punishment, based
uponn the sum total of thelr responses to the questlionnaire,
indicates that thay are undecided =mince there are as many
responses in support of corporal punishment (42.6%) as there are
againat it (43.4%) (see Appendix D). Howevar, a breakdown of
their responses to specific questlons proves valuable.

Teachers justified thelr support of corporal punishmant by
the following responses:

The majority of teachers (53,3%) belleve that oorporal
punishment is necessary in order to maintain diseclpline at sohool
(20% strongly agree, 33,3% agree, 20,8% disagrea, 11.3% strongly
disagree, and 14.6% were undscided).
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currently being discussed and investlgated by the Education
Department. Letters from the Gauteng Dapartmunt of Educatlon and
‘the University of the Witwatersrand were sent to the principal of
each school sampled in the study in order to obtain permission
and to elicit cooperation (ses Appendix C). Questionnalres were
translated into English, Afrikaans, Zulu and Sotho. A group of 60
guastionnalres (30 teacher and 30 pupil questionnaires), in the
preferred language, was given to each of the 15 pre-selected
schools. No further specification was given to the schools, such
as the grade to which the pupl) questionnaires were to he
adminlstered. The assumption was that if the administration'af
the gquestionnaires caused the least amount of disruption, then
the response rate might Improve.

After completion at the &chool’s convenience, the
quastionnaires were collected and analysed. Thus the researcher
had no ocontrol of variables which might have influenced
completion of the questlonnalres. '

Research Deslgn

This was a survey study. The type of analysls used was
contingency table analysim. This method was used to oross-
tabulate data in order to examine relatlonships across table
classes. The classes in question were treated as stratification
varlables with school type belng stratified before samplinhg and
the rest after sampling (post-stratification). This
stratifivation reflects offlclal classifications of the Gauteng
'Education Department,

Within each strata a simple random sample of schicols was
drawr. Post sgtratification was done according to the remaining
olassification variables (le: gendex, age, standard, tralning,
years of experlence).

)
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strategy. In addition, subjects were alsc asked to indicate the
effectiveness of each strategy. Here a three~-point scale was
used. The fourth section of the questionnaire dealt with the
attitudes of teachers towards discipline structures at school,
and the need for further training. Thess guestions were, in
part, open ended. The last section of the questionnalre asked
about teachers’ views on the proposed abolishment of corporal
‘punishment. Subjects were given the opportunity to Ereely state
thelr bellefs and opinions (see Appendix a). '

In the pupils’ questionnaire, the first section dealt with
- biographical details such as the subjects! sex, age and standard.
The following section, consisting of 28 statements, investigated
pupils’ attitudes +*o corporal punishment and. alternative
strategles. Subjects were asked to rate each statement according
to a flve-point scale ranging from strongly agree, to strongly
disagree. The third section, consisting of 19 questions,
investigated what disciplinary strategies pupils have experienced
at school. Subjects were asked to rate each disciplinary
‘strategy experienced, according to a five-polnt scale on how
oftan they receive each method of discipline. In addition,
pubjects were also asked to indicate the effectiveness of esch
strategy. A three-~polnt scale was used here. The fourth section
investigated puplls’ views on the proposed abolishment of
corporal punishment. Subjects were given the opportunity to
freely state thelr beliefs and opinions. The last section of the
guestionnaire asked pupils about the offences for which they have
been caned (sae Appandix B).

Brocedures

A letter requesting permigsion for teachers and puplls to
take part in the study, was sent to the Gauteng Education
Department. Tha Department expressed an intereet in the research
as 1t contributes to a new view of classroom discipline which is
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and allows for comparisons to be made between different groups of
respondents (Sheatsly; 1983).

The Likert type scale was selected in the construction of
the questionnaire since it is the most popular attitude scale for
reasons of afficiency and ease of construction (Berdie &
Anderson, 1974). It assumes that a particular test item has the
same meaning for all respondents and thus comparisons within and
‘between different groups of respondents can be made (Zimbardo,
‘Ebbesen & Maslach, 1977). The Llkert type scale also assumes

prior knowledge of a Ffair response which is usually determined

from a pilot study. In this study, this was not the case, and
therefore 1t was decided to vonsider responsa frequency rather
than scores. o

In the construction of the guestionnaire, Babble (1573)

suggésts that items be short, clear, and relevant to the
objectives of the research. In this study care was taken to
follow these suggestions.

Two silmilar guestionnaires were constructed, one for
teachers and one for pupils. A separate discussion of these will
follow.

- In the teachers’ questlonnaire, the first section dealt with
biographical detalls such as the subjects’ sex, age, number of
vears’ teaching experience, and training. The followinyg section,
conelsting of 28 statements, lnvestigated teachers’ attiiudes to
corporal punishment and alternative strategies. Subjects were
agked to rate statements according to a five-point scale randging
from strongly agree, to strongly disagree. The third section,
consisting of 20 questions, investigated teachers’ practices of
corporal punishment as well as alternative strategles. 8Subjects
were asked to rate the practice of dlsolplinary strategies given
according to a five-point scale on how often thay used this
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both attitudes and practices were investigated in the
questionnaire. ' '

_ Since the 1920s a variety of technigques have been developed
to measure attitudes. These include: the Thurstone (1931),
Guttman (1944), Likert (1932), and Osgood {in Osgood, Suci &
Pannenbaum, 1957) semantic differential technigues. Monyooea
{1986) describes these in the following manner: The Thurstone
SuccessivevIntefval'Technique consists of a series of statements
that are given to the reapdndent to agree or disagree with. The
Guttman Scalogram Analysis consists of a series of test items,
each of which contain several opinion statements. - Tha TLikert
Summated-Rating Technique assoclates each response with a number
and the overall attitude score is the sum of the responges that
the respondent marks. The Osgood Semantlc Differential comprises
of a serles of bipolar adjectives. '

The data used in this study was derxived from an anonymous
gquestionnaire which was administersed to the sample of teachers
and pupils. The Likert type scale was used in the construction
of the questionnaire. The frequency of responses were counted
rather than assoclating a Presponse with a number in order to
evaluate overall attitudes. The rationale for this cholece is
glven below.

The questionnaire was chosen, since it enables a researchexr
to collect information from a large geographical area in a
relatively short space of time. Also, as Selltiz et al. (1965)
point out, when using an anonymous guestionnaire for
controversial lssues, respondents may have greater confidence in
their anonymity and thus feel freer to express views they fear
might be disapproved of or might get them into trouble, another
advantage 1s that questions and instructions are uniform for all
respondents and this contributes to standardization procedures,
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aAccording to research conducted by Arnott and Chabane
(19958), 41% of teachars of all races at both priwmary and
gecondary schools are between 25 and 35 years. In ’African
Secondary Schools’, research shows that 54% of teachers fall
between 25 and 35 years. This sample therefore, appears to be
representative of the ages of teachers in secondary schools in
Gauteng. '

Of the 362 pupils 150 were male and 212 were female. 43.4%
of the sample of pupils were in B5td 9. The next blggest group
was in Std 10 (24.3%). The ages of the pupils ranged from 12 to

27 years, while 47.8% of the pupils sampled were between 16 and.

17 years old.

_ "If we want to know how people feel: what they experience
and what they remember, what their emotions and motives are like,
and the reasons for acting as they do = why not ask them 2
(Selltiz, Jahoda, Deutsch & Cook, 1965, p. 16)

The underlying assumption of measuring attitudes is that
thexe is a strong relationship between one’s attitudes and one’s
behaviour. In thls sense, attitudes can be inferred from an
individual’s behaviour, and behaviour can also be indicative of
certain attitudes (Kiesler, 1971). However, not all behaviour is
produced by specific attitudes. There are multiple determinants
of  behaviour. In the case of corporal punishnent, school
teachers might not believe in corporal punishment but go along
with it since they are not aware of, and have not been trained in
using alternative techniques for classroom management. These
lipitations need to be cons. d in the construction of tha
‘questionnaire, in order to give respondents the opportunity to
express thelr attitudes towards corporal punishment as well as
the rationale for behaving the way they do. Thus, in this study
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According to research conducted by Arnott and Chabane
(1998), 41% of teachers of all races at both primary and
secondary schools are hetween 25 and 35 years. In ‘African
Secondary Schools’, research shows that 54% of teachers fall
between 25 and 35 years. This sample tharefore, appeatrs to be
representative of the ages of teachers in éecondary gchools in
Gauteng.

Of the 362 pupils 150 were male and 212 were female. 43.4%
of the sample of puplls were in std 9. The next biggest group
was in Std 10 (24.3%). The ages of the pupils ranged from 12 to
27'years, while 47.8% of the pupils mampled were between 16 and

17 years old.

Measures

nIf we want to know how people feel: what they experilence
and what they remember, what their emotions and motives are like,
and the reasons for acting as they do - why not ask them 7V
(Selltiz, Jahoda, Deutsch & Cook, 1965, p. 16)

The underlying assumptlon of measuring attitudes is that
there ls a strong relationshilp between one’s attitudes and one’s
 behaviour. In this sense, attitudes can be inferred from an
individual’s behaviour, and behavlour can also be indloatlve of
caertaln attitudes (Kiesler, 1971). However, not all behaviour is
produced by specific attitudes. There ars multiple determinants
- of  behavicur. In the case of corporal punishment, school
teachars might not believe in corporal punishment but go along
wilth it mince they are not aware of, and have not been trained in
using alternative technigues for o¢lassroom nanagement. These
limitations need to bhé coneidered in the construction of the
questionnaire, in order to gilve respondents the opportunity to
express thelr attitudes towards covporal punishment as well as
the rationale for behaving the way they do. Thus, in this study
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"6, To determine pupils’ attitudes to +the abolishnent of
corporal punishment in Gauteng’s schools.

Method
Subjiects

A total of 602 subjects participated in the study.' 240 of
these subjects were teachers and 362 wera pupils. Both teachers:
‘and pupils were from co-educational secondary gchools (Std 6 to
Std 10).

subjects were drawn from three types of schools: public,
community and private schools. The Regional office for the
Gauteny Education Department classified schools in the Gauteny
region into private, public, community, farm, hospital and nine
schools (1995). Farm, hospital and mine schools were not included
in the sample of this study since they are mostly primary
schools, and the sample of this study was defined as consisting
of secondary school teachers and pupils.

Lists of gchools In each school type were obtained from the
Fduoation Department and five high schools were randomly sampled
from each school type (i.e.: publie, community and private). In
total, 15 schools participated in this study, and made up the
stratified sample. Owing to non-responise, three schools selected
had to he replaced.

Oof the 240'teachers, 70 were male and 167 were female.
65.4% of the +teachers had a university degree. Teaching
expérience ranged from 6 months to 40 years, while 48.7% of the
teachers sampled had less than 10 years teaching experience. The
ages of teachers ranged from 21 to 69 years, with 47.7% younger
than 35 years, and 38.5% between 25 and 35 years.
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Aims of the Study

The general aim of the present study ls to investigate
teachers’ and pupils’ attitudes to the proposed abolishment of
corporal punlshment as indicated by clause 3(n) of the National
Education Policy Bill (1995), and clause 22 of the Gauteng
Schools Education Bill (19%95). I'his study also aims to
~ investigate the extent to which corporal punishment is practiced
in a sample of gwhools in the Gauteng area; and what alternatives
are used and whether they are considered effective. More
speclfically the aims of this study are: C

L

1. To determine teachers’ attitudes to corporal panighment.

2. To determine how often teachers administer corporal
punishment. :

3. To detérmine the extent to which alternative strategies of
classroon discipline, other than corporal punishment, are
used. '

4. To determine the extent to which discipline strategies are
seen as effective. '

5, To dQetermine teachers’ attitudes to the abolishment of
corporal punishment in Gauteng’s schools.

6. To determine whether teachers consider they have a need for

. further training in the area of classroom discipline.

Pupils

1. To determine pupils’ attitudes to corporal punishment,

2. To determine how often pupils experience corporal
punishment.

3. fTo determine how often pupils experience alternativa

- strategies of classroom discipline, other than. corporal

punishment.

4, To determine which discipline strategles are seen by pupils
as affective.
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In Gauteng, the first steps in finding alternatives to
corporal punishment were taken (August 1995) through the
education MEC. A subcommittee was established to work on the
- foundations for getting up a campaign on alternatives to corporal
punishment in 1996. In the proposal for the campaign, the
subcomnittee proposes to investigate the views of teachers and
pupils at the grass roots. This study hopes to contribute to
this, by investigating tha attitudes towards and practices of
gorporal punishment with respect to teachers and puplls in the
Gauteng area. '
Teachers
= Do teachers feel that corpbfal punishment is necessary in
order to maintain discipline in school?

- How often do teachers use corporal punishment, if at all?

- What alternative strategies of ¢lassroom discipline, other
than corporal punishment, do teachers use?

- What strategies of discipline do teachers consider

- effeative?

- What are teachers’ attitudes to the abolishment of
coxporal punishment?

- Do teachers feel the need for further training in the area
of classroom discipline?

Bupils

- Do pupils feal that corporal punishment is necessary in
order to maintain discipline at =school? :

- How often, I1f at all, do pupils experience corporal
punishment?

- How often da pupils experience alternative strategies of
classroom discipline, other than corporal punishment?

- Which diseciplinary strategies are seen by pupils as
effective?

~  What are pupils’ attitudes to the abolishment of corporal
punighment: in Gauteng’s schools?
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Policy Bill (1995) which proposes to outlaw both physical and
psychological abuse of students at all educational institutions.
FUrther, Cclause 22 of the Gauteng Schools Education Bill (1995)
proposes to make the breach of this a criminal offence.

- Thus the evidence shows that South Africa’s policies are
moving away Ffrom institutionalized violence, where physical and
verbal punishment was legal, to a human rights culture, where the
child has the right to physical integrity, and to protection from
all forms of interpersonal violence.

However, despite the proposed changes in education poliocy,
teachers and pupils in the not too distant past (Rice, 1987),
have shown overwhelming support for corporal punishment.

According to Minigter of Justice, Dullah Omar {(personal
communication, 25 October, 1995) certain matters, such as
corporal punishment, will not be decided by a referendum since
the decision might not be in the spirit of the constitution which
ig comnmitted to the promotlon of human rights. Therefore, he says
that even 1f teachers and puplls oppose the abolishment of
corporal punishment this dQoes not mean that it should be
reinstated since it violates fundamental principles within the
constitution.

In the light of this, it is still important to evaluate
teachers’ and puplils’ attitudes to corporal punishment in order
to aseess the gap between policy and opinion and address this if
necessaxry. It is also necessary to evaluate what disclplinary
strategies are considered effective and can be used as
alternatives to corporal punishment. After a1, the practice of
corporal punishment will require more than legislation to be
eradicated.



CHAPT'ER 2

THE STUDY
Rationale for the Study

It is avident, according to the literature and research,
_that classroom discipline is an ongoing area of concern and
debate. Modern educaticnalists tend to regard self~discipline as
the ultimate educational goal (Dewey, 1897; Holdstock, 1987;
Wayson & ‘Lasley, 1984), and encourage those disciplinary
strategies which facilitate the development of this., Punishment,
and more spacifically corporal punishment does riot gontribute to
the development of self-discipline. Corporal punishment has heen
found to, at best, Lemporarzly gupprass undesirable behav1our
(Skinner, 1953). Moreover, it has been found to produce harmful
‘effects making it an unsuitable disciplinary strategy in the
clagsroon (Holdstock, 19903 Azrin, Hake, Holz & Hutchinson, 1965;
Church, 1963). ' '

Degpita the negative effects, Rice (1987) found that
corporal punishment was the treatment of choice by 51% of white
educationalist in the Johannesburg area. In her study, only #.3%
of the sample considered ‘positive diggiplinary strategies’ to be
effective (ie: those mtrategies which encourage self-discipline
such as rewarding positive behaviour); and only 1.8% mentioned
self-discipline as an important educatiocnal goal.

~ Bince Rice’s (1987) study, however, South Africa has
undergone major political, judicial and educational changes.
Judge Lenga (1995) of the Constitutional Court abolished judicilal
corporal punishment for juveniles on the grounds that it is
" "gruel ... inhuman ... and debases averyone involved in it" (p.
42). This is supported by Clause 3(n) of the National Education



Results show that the majority of pupils never experience
¢orporal punishment. In response to the gquestion, 50% saild they
never experience corporal punishment, 23.2% said seldom, 12.7%
sald sometimes, 7.2% maid often, and 6.9% sald always (n=362).

A comparison of pupils’ experiences of corporal punishment

across gender, grade and school type'indicates that twice as many
public school pupils are repOrtedly caned often (10.71%), when
conpared to community (5.43%) and private sdhpbl puplils (5.79%)
(see Appendix L). While grade and gender had ho significant
effent on puplls’ experlence of corporal punishment, it is
interesting to note that the std § group of puplls olain to
experience corporal punishment mogt often (16.67%) (see Appendix

M). Also, three times as many male puplils (12.67%) aclaim to

 experience corporal punishment ’often’ than female puplls (3.3%)
(see Appendix N}. '

of all forms of discipline given, pupils rated their
experlaence of them as follows:

(a) Given extra homework and teachers trying to reasoh with the
pupll in the lesgon were considered the most frequently used
methods of classroom disoipline. This was followed by

(b) getting positive reinforcament,and staylng in at breal or
after scliool, followed by

(¢} corporal punishment, being sent out, taking an unfavourable
report home, given physical ‘tasks around the school,
deprived of an enjoyable activity, and made to look foolish
in class. This is followed by, :
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teacher (9.1% strongly agree, 16.9% agree, 32.6% dlsagree, and
27.3% strongly disagree, 14.1% ware undecided). '

gimilarly, most pupils (61.4%) disagree with the statement

that  “corporal  punishment  enhances the  teacher-pupil
relationship® (5.5% strongly agres, 12.8% agree, 30.7% disagree,
30.7% strongly disagree, and 19.3% were undecided).

Most pupils were undecided about whether they think corporal
‘punishment can be justified from a religious polnt of view (10.8%
strongly agree, 21.3% agrees, 17.7% dlsagree, 16.23% strongly
disagree, and 34% were undecided), '

The only area where pupils did not feel the effects of

corporal punishment to be problematic wae in relation to abuse.

Many pupils (45.3%) disagree with the statement claiming
that "corporal punisliment prepares pupils to bacome victims of
abuse" (18% strongly agree, 19.1% agree, 26.5% dilsagree, 18.8%
strongly disagree, and 17.7% were undecided).

Most puplle (6l.%¢) feel that corporal puhishment should be
used only as & last resort (33.4% mtrongly agree, 28.5% mgree,
13.3% disagree, 10.5% strongly disagree, and 14.4% were
undecided).

When investigating pupils’ attlitudes to corporal punishwment
across gendexr, school type, and grade, no signlficant differences
were found. Howeveyr, it ls interesting to note that almost three

times as many male puplls (30%) feel that female pupils should be

caned than female pupils (10.85%) {see Appendix K),

o
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responses to the questionnaire will be considered in terms of
thelr attitudes in support of corporal punishment, and their
attitudes against it. :

Thel» attitudes against corporal punishment included the
following:

The majority of pupils (54.7%) disagree with the statement
that "“corporal punishment is necessary in order to maintain
disclpline st school" (11.3% strongly agree, 19.9% agree, 23.8%
disagree, 30.5% strongly dlsagree, and 14.1% were undedided).

Most pupils (55.5%) feel that corporal punishmant enhancas

aggrassion ‘in pupils (31.5% strongly agres, 24% agree, 15.7%

disagree, 10.8% strongly disagree, 15.7% disagree, and 18% of the
sample of pupils were undeclided).

. Most pupils (59.1%) beliaeve that a ‘good’ teacher does not
use corporal punishment to discipline puplla (32.6% strongly
agree, 26.5% agree, 18% disagrea, 8% strongly disagree, and 14.9%
wera undecided).

Most puplls (50.5%) dlsagree with the wview that "“oorporal
punishment creates an environment of learning" (12.4% strongly
agrea, 22.4% agree, 27.3% disagree, 23,2% strongly disagree and
14.6% were undecided).

The majority of puplls (83.3%) bellews that corporal
punlshment teachas pupile to fear the teacher (24% strongly
agrae, 29.3% agree, 23.8% disagree, 13% strongly disagrea, and
8.9% were undecided).

However, the malority of pupile (59.9%) disagree with the
view that corporal punishment teaches pupils to respact the




The majority of teachers (70%) dlsagree with the abolishment
of corporal punishment in Gauteng schools, while 30% agrea,

Gendar, school +type, level of training and years of
experience did not effeot teachers’ attitudes to the abolishment
of corporal punishment signiflcantly. :

Most teachers (2:1) feel that their tralning in the ares of

classroom discipline has not been adequate and would like further
training in this area.

Tahle 3.1

)l Q7 Adeguate Tréining Q8 Need for more training

Yen 156 : 1560

Ko 80 86
" — Frequency Miesing = &

Results show, based upon the sum total of puplls’ xresponses
to the questionnaire, that the majorlty of puplls (51.34%)
disagrse with corporal punishment (13.63% strongly agree, 19.38%
agree, 23.83% Adlsagree, 27.51% strongly dJisagree, and 15.68%
remainad undecided) (smee Appendix J). A breakdown of their
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When asked which of the alternative strategies given were

conglderad effective, teachers rated them as follows:

(a)

(b}
()

(d)

| ()

(£)

Pogsltive reinforcement and giving the pupil a "good talking
to in private" were considered most effective, followed by
oonsulting with parents, followed by

ganding to the principal, sending an unfavourabla report
home, reasoning with the pupil in the lesson, giving a daily
report on the pupil’s behaviour to the head, making the

- pupil do physical tasks around the school, followed by
sending_ to head for corporal punishment, sending to

csounsellor, administering corporal punishment yourself,
giving extra homework, detention, depriving pupll of an
enjoyable activity, followed by

‘sending pupil out of class, using a contract system,

followed by

giving a hit or slap in passing, and making the pupil look
foolish, were seen .as least effective by the sample of
teachers. '
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(e)

3l

sending to counisellor, wusihg a contract sysf:em,
administering corporal punishment yourself, making a pupil
look foolish in class, and giving a hit or slap in passing

' were considered least used by teachers in the classroom.
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Further, results of this study indicate that most teachers,
reporitedly, do not send pupils to the Head £for corporal
punishment. In fact, 39.5% said nevar, 32.8% seldom, 23.1%
sometimes, 3.4% often and 1.3% always (n=238).

When investigating ‘teachers’ self-reported practices of
using corporal punishment across gender, school type, Years of

experience and level of training a significant difference was

found between college~ and university-trained teachers. College-
trained teachers reported that they u @ corporal punishment more
frequently than university-trained teachers (see Appendix H).
dender,; and level of training dld not effect the frequency of
corporal punishment repoxtedly practiced. However, 1t ie
interesting to note that more than twice as many male teachers
(4.26%) say that they administer corporal punishment themselves
~ than female teachers (1.76%), and more than twice as many female
teachers (4.12%) say that they send to the Head for corporal
punishment than male teachers (1.43%) (see Appendix I).

Teachers were asked to rate how often they use alternative
strategles of discipline. Teachers rated them as Follows:

{a} Positive reinforcement was congidered to be used most
frequently, followed by

(b) giving the pupil a "good talking to" in private, and
reasoning with the pupil during the lesson, followed by

(c) seaing parents, giving extra homework, giving the pupil
physical tasks around the school, sendlng an unfavourable
report home, followed by

(d) sending to the principal, sending to the head for corporal
punighment, depriving pupil of an enjoyable activity, giving
a dally report of behaviour to the head, detention, and
sending pupil out of class, followed by

e, — s
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The majority of public school teachers support the view that

the fear of oorporal punishment creates an environment of

learning (53.84%), while most private school teachers do not
(65.63%). '

‘While most community (70.41%) and private school (73.44%)
teachers strongly feel that female pupils should not be caned,
fiost Public school teachers were undecided.

The level of teacher training had no significant effect on
teachers’ overall attitude to corporal punishment. However, it is

interesting to note that more collgge—trained teachers (11.25%) -

believe that female students should be caned than university
trained teachers (5.73%). In addition, more college trained
teachars believe that corporal punishment teaches pupils to
'respect the teacher (8.75%) than university trained teachers
{4.46%), and almost twice as many college trained teachers
(6.25%) believe that corporal punishment enhances the teacher-
pupil relationship than university trained teachers (3.18%) (see
Appendix F}.

Teachers! years of exparience did not effect their attitudes
to corporal punishment significantly. However it is intevesting
to note that those teachers with less than five years experience
believe that a ’good’ teacher does use corporal punishment to
discipline pupils, while those teachers with more than five years
experience disagree {see Appendix G).

Results show that the majority of teachers say that they do
not use corporal punishment to discipline pupilsg. In response to
the question of whether teachers administer corporal punishment
themselves, 60.9% sald never, 17.2% sald seldom, 19.3% said
sometimes, and 2.5% said often (p=238).
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teacher" (5.8% strongly agrese, 23.8% agree, 44,2% disagree, 12.5%
strongly disagree, and 13,8% were undecided).

Similarly, most teachers (55.9%) diaagree with the statement
claiming that "corporal punishment enhances the teacher-pupil
relationship" (4.2% strongly agree, 19.6% agree, 41.3% dlsagree,

14.6% strongly disagree, and 20.4% were undecided).

Teachers attitudes td corporal punishment were ocompared

- aaross gender; school type, level of training and years of

experience. No significant difference between gender, level of

training and years of experience ware found. There were
significant differences between teachers’ attitudes to corporal
punishment across private, community and public school types
(see Appendix E).

Private school teachers had a different view to community

and public school teachers on whether corporal punishment is

necessary to maintain classroom discipline. Almost half the
ganple of private school teachers (48.44%) feel that corporal
punishment is unnecessary in maintaining discipline'at gchool.
This is almost twice the number of community (26.53%) and public
school teachers (25.64%).

The ma‘jority of community school teachers {64,29%) disagree
wlth the statement that corperal punishment enhances aggression
in puplls, whereas private and public school teachers are
undecided. '

Most community (50%) and public (5%3.84%) school teachers
believe that corporal punishment can be justified from a
religious point of view, while most private school teachers
digagree (56.25%),
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Many teachers (45.9%) believe that corporal punishment can
be justified from a religious point of view (14.2% strongly
agree, 31.7% agree, 21.7% disagree, 15% strongly disagree, and
17.5% were undecided). '

Half. the sample of teachers (49.6%) disagree with the view
that corporal punishment enhances aggression in pupils (7.1%
strongly agree, 23.8% agree, 37.5% disagree, 12.,1% strongly
disagree, and 19.6% were undecided).

The majority of teachers (71.7%) do not feel that corporal
punishment prepares pupils to become victims of abuse (86.7%
etrongly agree, 7.5% agree, 47.5% disagree; 24.2% strongly.
disagreo, and 14.2% of the sample were undecided).

However, most teachers (77.5%) feel that corporal punishment
should be used only as a last resort (32.5% strongly agree, 45%
agree, 9.6% disagree, 7.5% strongly disagrege, and 5.4% were
undecided). ' .

Attitudes 'against corporal punishment included the
following:

Most teachers (54.6%) disagree with the statement claiming
that "fear of corporal punishment creates an environment of
leaxning” (7.9% strongly agree, 25.8% agree, 37.5% disagree,
17.1% strongly disagree, and 11.7% were undecided).

Many teachers (48.4%) belisve that a ‘good’ teacher does not
use corporal punishment to discipline pupils (19.2% strongly
agree, 29,.2% agree, 26.3% dimagree, 7.9% strongly disagree, and
17.5% were undecided). '

The majority of teachers (56.7%) disagree with the statement
slaiming that Yeorporal punishment teaches pupils to respect the
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corporal punishiment than an older group. The implications arxe

that less experienced teachers are more likely to resort to using
corporal punishment.

 Differences between collage- and university-trained teachers
wera alsco Ffound. More ocollege-trained teachere believe that
female students should be caned than universlty-trained teachers;
more college-~trained teachers believe that corporal punishment
teaches pupils to respect the teacher, and almost twice as many
- college~trained teachers believe that corporal punishment
enhances the teacher-pupil relationship. Furthermere, results
ghow thak ¢ollege~trained teachers use corporal punlshment more
freguently than unlversity-tralned teéachers. This reflects that
college-trained teachars are more at odds with current policy in
thelr attitudes towards and practices of oorporal punisghment.

Despite the facr that teachers do have a battery of
alternative strategies, which they reportedly use (see results),
the majority feel that thelr training in the area of classroom
discipline has not been adagusie and would like further tralning
in thle area. As one teacher commented, "In teachar training we
ware not trained to deal with children form deprived homes - as
ldeal situation was fooused on [at collega]. We have to deal
with ochildren who ¢auge havoo hecausge of hunger, hroken familles
and abuse ... our training should consider different situakions
that children come from ..., and a guldance service should be
available to both students and teachers for the benefit of the
gchool”,  Another teacher woted that "children of different
auitures behave In different ways. So the punishment of one
culture could ~all when practised in another culture'.

U L e



48

learning. Most teachers feel that corporal punishment does not
tesch pupils to respect the teacher.

According to Rutter et al. (1979), the most important factor
contributing to effective clagsroom dizolpline iz the quality of
the interpersonal relationship between teacher and pupils. Thus,
corporal punishment harms the teacher-pupil relationship which in
turn inhlbits the teacher’s abllity to discipline effectively. In
addition, Holt (1967) says that "when we make children afraid, we
gtop learning dead in its tracks" (p. 23).

 Teachers attitudes were compared across gendsr, school type,

lavel of tralning and years of experience in order to investigate

any differences hetween them.

only a quarter of private school teachers believe that
cotporal punishment is necessary in order to maintaln diseipline
at school, ag oompared to three guarters of both public and
community school teachers. Also, most private school teachers do
not feel that ocorporsl punishment can be justified from a
religious polnt of view. Thus, private school teachers’ attitudes
. appeat to be more in line with the ailws of the new policy on
corporal punlshment. '

It was found that the majority of public school teachers
believa that the fear of corporal punishment doeg halp to create
an environment of lsarning. Thus, public school teachers’ in this
regard, are ak odds with tha literature and the aims of the new
gducation policy.

Results of this study show that teachers with lasa than £ive
years experience believe that a ’‘good’ teacher does use corporal
punishment to discipline pupils. These findings are similar to
thoge of Starr (1967), who found that younge:r teacherxs (i.e.
those undar 24 years of age) were more in favour of using

P
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In Rice’m (1987) study, the majority of teachers were in
favour of corporal punishment., Resulte of this study show that
teachers are ambivalent towards corporal punishment, and that
teachers’ views awe still not totally in line with the
literature, nor with the aims of the new education policy.

Degplite theix ambivalence, there are areas whare teachars
show support for corporal punishment.

The majoxrlty of teachers helleve that corporal punishment is
necessary 1ln order té maintain discipline at school, that it does
not enhance aggression in pupils, nor prepare them to bacome
victime of abuse, In addition, teachers feel that corporal
punishment can be justified from a religious point of wviaw.

This is in contrast with the studies which show that
worpbral punishment does enhance aggression since it gives
children a model for aggressive behaviowr and teaches them that
violence is an acceptable means of rasolving conflict (Clarke &
McKenzie, 1968; Hyman & D’Alessandro, 1984). Holdstock (1987)
adds that corporal punishment demonstrates to children that
adults have authoxity over their bodles which thus prepares them
to become victims of further sbuse. In addition, there are those
- who argue, that it is better to spoil the chlld and spare the
rod, glven the harmful effects of corporal punishment, than the
opposite (Benthall, 1991; Holdstock, 1990; United Natlons
Convention on thea Rights of the Child, 1989; Vally, 1995).

However, there are areas where teachers are against thé use
of corporal pun .hment, and henge in line with current educatic.
polloy.

Most teachers feel that a ‘good’ teacher does not use
corporal punlshment to discipline puplls as it interferes with
the teacher-pupil relationship and with the environment of




CHAPTDER 4

DISCUSSION
Interpretation of Resulcs

The results, previocusly summarized, are disoussed below
under the headings of teachers, pupils and comparison of both
teachers and puplls,

Teachers

The new eduction policy bill abolishing corporal punishment
(National Education Policy Bill, 1995) reflects the government’s
move away from institutionalized violence te a human rights
culture. 'The literature supports this step, pointing out the
harmful effects of ocorporal punishment which make it an
unsuitable choice in classroom discipline (Holdstock, 1990; Azrin
et al., 1965¢ church, 1963). Desplte the literature and tha new
policy, howaver, teachers in the not too distant past have shown
overwhelming support for its use (Rice, 1987). Given this
 disorepancy, it is necessary to investigate whether teachers’ and

pupils’ attltudes are in line with the literaturs and the aims of
the new poliocy or not, '

Results show amblvalence in teachers’ overall attitude to
corporal punishment, since there are as many responses in support
of corporal punishment as there are against it., Teachers’
ambivalence is reflected in +he fact +hat most teachers
reportedly do not use it, see it as mildly effective, but believe
that it should not be abolished and that it should be available
88 & last resort, ' :
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3. When asked for which misdemeanour pupils have been
caned, the following responses were found: Fighting, skipping
school, not doing homework, hair too long, cheek to the teacher,
not bringing P.T togs, late for school, eating in ¢lass, talking
in clase, bunking a lesson, not bringing hooks, smoking ak
school,

4. Instruments used, acgording to pupils, include: Cane,
whip, spoon, electric wira, a steel pipe, and a ruler,

¥
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3. When asked for which misdemeanrmr pupils have been

-caned, the following responses were found: Fighting, skipping

school, rot doing “omework, hair too long, cheek to the teacher,
not bringing P.T togs, late for school, eating in c¢lass, talking
in class, bunking & lesson, not bringing books, smoking at
school. : :

4. Instruments used, according to pupils, include: Cane,
whip, spoon, electric wire, a steel pipe; and a ruler.
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was fooused on [at collegel. We have to deal with children who
caluse havoc because of hunger, broken families and abusge ... our
“training should consider different situations that children come
from ... and a guidance service should be available to both
gtudents and teachers for the benefit of the school."; “children
of different ocultures behave in different ways. 8o the
punizhment of one culture could fail when practices in another
culturah ' '

4. When teachers were asked to suggest alternatives to
corporal punishment, +he following comménts were wade:
"Suspension®, VYexpulsion", ‘'sweep the floor", "clean the
toileﬁs", sand desks to remove graffiti®, be Ubanned from a -
favourite sport or school activity."; "There needs to be nore
interesting material to encourage pupils with their studies, e.q:
. conputers, W

6. General comments included: "We are always blamed for
‘what goes wrong in the classroom."; "We need the involvement of
parents in our children’s education."

Buplls

1. Puplils in support of corporal punishment, had the
followlng to say: "It acts as a deterrent and enforces respect"
(15 years); "I think that girls should be caned. I have always,
since I was a little girl, been caned for things I have done
wrong. I respect ny parents for it and bellieve that I have
become a better person hecause of it. I know that I will
discipline my children in this way" (15 years).

2. Puplls against the practice of vorporal punishment had
the following to say: "No one has the right to hurt a child" (14
years); "It makes me want to run away from school for good! (20
- yeare).




kesults show that 60% of puplile agree with the abolishment
of corporal punishment (n=350), while 39% disagree.

- pupils’ attitudes to the abolishment of corporal punishment
across gender, grade and school type indicates that most privaﬁe
(55.37%) and public school puplils (72.32%) are in favour of its
abolishment, however, community school pupile are undecided
(48.84% agree and 48.84% disagree). '

Qualitative Results

 Open-ended questions on both the teacher and pupil
guestionnaire, ellecited the following comments. '

Teachars

1. Teachers gave gualitative comments in support of
corporal punishment. For example: V... corporal punishment is a
deterrent ‘with teeth’ which =should be used when deemed
necessary."; "... a good smack at the right time can not harm a
Junlor student."

2. Teachers against the practice of corporal punighment had
the Following to =may: "Not all teachers are responsible enough to
puriigh corporally."; "How can we condone child abuse?®

3. Teachers comments on the heed for further training
include the fellowinq: "In oollege, discipline wis mentioned as
a problem for new teachers, this is not the case! After several
years of teaching experience, teachers still have preblems.";
"The classes are much larger nowadays, something has to be done
to help teachers cope."; "In teacher tralning we wewe not trained
to deal with children from deprived homes - an ldeal situation
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Pupils’ Perceptions of Eff gg;jyg. Riscipline Strategies

of all forms of discipline stra 3gies given, puplls rated

their effectiveness as follows:

(a)
(b)

(e)

()

(e)

Pogitive reinforcement and being given a good talking to in
private were considered by pupils as the most effective
nethods of classroom discipline. This was followed by,
being sent to principal, taking an unfavourable report home,
teacher reasoning with pupil Quring the lesson, and teacher
seeing parents. This is followed by,

being given extra homework, sending a daily report of
behaviour to head, staying in at break or after school,
being deprived of an enjoyable activity, being sent to
counsellor, and being given corporal punishment, followed by
belny given physical tasks arcund the school, signing a
contract, and being sent out of class, followed by

being made to look foolish and given a hit or slap in

passing.
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(d) being given a good talking to in private, being sent to the
_ principal, followed by
{e) being given a hit or slap in paasing, having parents called
_ in, followed by, _
(£) being given a daily r.port of behaviour to head, using a
contract system, and being sent to the counsellor.
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Ultimately, our education system must seek to manage its’
affairs without resorting to violence. The emphasis on self-
discipline will inevitably coniribute to rearing responsible
members of society, which will improve our social climate.

Limitations

Certain limitations of the study should be noted. The
- researcher had no control over administration of questionnaires,
which were garried out by the principal and teachers at thelr
convenience, In addition, no specifications were given to the
schools, such as the standard to which the pupil gquestionnaires
were to be administered. The assumption was that if the
administration of the questionnaires caused the least amount of
disruption, then the response rate might improve. However,
confounding wvariables such ar motivation to complete
questionnaires, time of day chosen to complete the questionnaira,
sharing responsés to questions, etcetera. may have colourad
findings,

In additian; resulte pertain only to teachers and puplls
frow private; public and community schools in the Gauteng area.
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January 30, 1996), relying on this committee to suggest
alternatives and help implement them, will not be enough.
Schools need to f£ind their own solutions, which match their own
neads. '

- The implications are that teachers and pupils in each school
need to workshop their own system of discipline, with the help
and support of the Education Department. In addition, teachers
need more knowledge ori the harmful effagts of corporal
punishment, given the fact that, in certain'areas, they are at
odds with both the literature and the new policy. Given the fact
that private school teachers are more in line with the literature
and policy than other school types, further research on
discipline structures in private versus other schools is

necessary in order to account for these dilfferences and to help

other schools move in the same direction. Considering the fact
that teachers with less experience are more likely to rely on
corporal punishment, greater support needs to be available for
these teachers. The discrepancy between college- and university-
trained teachers suggests the need for further research in order
to account for these differences. For teachers in echools at

present, in-service training is crucial in order to help teachers

express thelr feelings and frustrations, as well as to consider
the issue of effective disoiplina.

Pupils alsc nead to be involved in the discipline process so
that they take responzibility and begin to develop the skills for
self-discipline.

Communication between what disciplinary strategies teachers
report to use and what pupila’ report to experience 1ls necessary
in order to create an alternative system of disaipline which im
effective, In addition, both teachers and puplls need to confer

on the effectiveness of disciplinary strategies used.

‘_....,.‘..-...,..-.v....
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private’ as the most effective alternatives to corporal
punishment. Both teachers and pupils consider sending pupils to
the Head for corporal punishment as mildly effective and giving
& hit in passing or making the pupil look foolish in cldss was
rated as least effective. '

Thus, while teachers have a battery of alternatives to
corporal punishment which they use and conzider effective, they
do not want corporal punishment abolished. On the other hand,
pupils claim to experience alternatives to gorporal punishment
which are far more effective and thus support its abolishment.

Implications and Recommendations

. The results of this study have major implications for our
aducational system and for our socliety.

The democratizing process; in the education system, brings
uncertainty making the change for those at the grass roots
difficult. PFor teachers, old systems of discipline are bheing
removed but without new systems in place. This might leave
teachers feeling disempowered which creates greater stress -~ and
of course less discipline.

Thus there ls an urgent need to create alternative systems
of discipline in schools.

Under the initiative of the MEC for Education, a committee
was set up for implementing a campaign on alternative stfategies
to corporal punishment. In light of the findings from this
study, there is a great need for the Education Department to
facllitate the changes occurting at the grass roots. Teachers
and pupils will need to be involved in the campaign =o that it
does not become a debate about theories and an exercise in
futility. However, as Ms Mstcalfe said (personal communication,

i e a1

VB et i
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In contrast, however, both teachers and pupils believe that
- gorporal punishment does not prepare pupile to become victims of
abuse, and that it should only be used as a last resort. In this
regard teachers’ and pupils’ attitndes are at odds with the
literature and the new education policy.

The differences between teachers’ and pupils’ attitudes to
corporal punishment are indlcated by the following results:

While most teachers are ambivalent about cbrporal

punishment, most _pupils are anti-corporal punishment. Most

teachers feel that corporal punishment is necessary in order to
maintain discipline at school, while most pupils disagree. Most
teachers believe that corporal punishment does not enhance
aggression in pupils, while most pupils believe that it does.
Most teachers disaqrae'with the recent abolishment of corporal
punishment, while most pupils have welcomed thie step.

The differences between teachers’ practice and pupils’
experience of corporal punishment, are indicated by the following
results. '

The majority of teachers report that positive reinforcement
is the most fraquently used alternative to corporal punishment.
In contrast, pupils olaim that extra homework is used most often
by teachers, as well as being reasored wilth during the lesson.

Both teachers and pupils report that corporal punishment is
hardly used in schools, while sending to the school counsellor or
using a contract system (an undartaking to abide by a set of
rules which is signed by teachers, pupil and parents) is used
least often.

In rating their effectiveness of altearnatives, both teachers
and puplils rated positive reinforcement and a ‘good talking to in
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There was only one area where puplils’ views were riot in line
with the literature. Many pupils feel that corporal punishment
does not prepare them to become victims of abuse, However,
according to Holdstock (1987), Benthall (1991), and Hill (t981),
corporal punishment is abuse, and it teaches pupils that adults
have authority over their bodies which thus prepares them to
become victims of further abuse.

While pupils are against the use of corporal punishment in
sechools, they feel that if they have to be caned then it should
be used only as a last resort.

The similarities and differences bhetween teachers’, and
pupils’ attitudes, as well as teachers’ practices and pupils’
experiences of corporal punishment, are interesting to note.
These differences also provide information on what alternatives
to corporal punishment are available and are considered
effective; what teacher and pupil training iz necessary in order
to'bridge the gap between policy and opinion:; and what areas need
to be further researched.

Both teachers’ and pupils’ attitudes towards ocorporal
punishment are similar in the following regard.

Both teachers and pupils believe that a ‘good’ teacher does
not use corporal punishment to discipline pupils and that it does
not teach pupils to respect the teacher. Both teachers and
pupils believe that corporal punishment inhibits the environment
of learning and interferes with the teacher-pupil relationship.
In this regard teachers’ and puplls’ attitudes to corporal
punishment are in line with both the literature and the new
education policy.
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Fupils

This research went bayond the perceptions aﬁd practices of
only teachers and included those of pupils to assess whether
puplls? attitudes are in line with the new policy and the
literature or nok.

Results show, based upon the sum total of pupils’ responses
to the questlonnalre, that the majority are anti-corporal
punishment.  Most pupils £eel that corporal punishment is
unnecessary in maintaining discipline at school, and that a
rgood! tesacher does_not-use corporal punishment to discipline
-pupils. In addition, the majority of puplls sald that corporal

punishment does not help create an environment of learning, nor

does it enhance the teacher-pupil relationship. As one pupil
said, "Stop corporal punishment because it causes hatred between
pupile and teachers and that increases the school violence which
we have". Furthermore, mnost pupils believe that corporal
punishment enhances aggression in pupili, and that it teaches
pupils to fear rather than respect the teacher. These views are
reflected by the fact that most pupils consider 'corporal
punishment as mildly effective and support its abolishment.

Pupils’ attitudes against corporal punishment are suppurted
by an overwhelming nuwber of rasearch studies which point to its
harmful effects (Azrin et al., 1965; Bandura & Walters, 1959;
Boren & Coleman, 1970; Hentoff, 1973; Holdstock, 1987).

Rutter et al. (1979) claim that physical punishment danages
the interpersonal relationship between teacher and pupll, which
in turn inhibits the environment of learning. In addition,
countless field studies and regearch results show that physical
punishment enhances rather than inhibits aggressive behaviour
{Clarke & McoKenzie, 1968; Hyman & D’Alessandro, 1984).

e e o v
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Nevar Beldom Sometimes Often Always
Q) {1 year) { monlh)_ {1 waek) (Every day}
I thla approagh eliective? '
| Ve | No [ Sometimes |
Sent out of #tasa'P .
Never ' - “Seldom Somelimes Often Always
{0) {1 _year) {1 month) {1 week) _ {Every day)
|s this approach effestive? .
L Yos. [ No | Sometimes |
Teacher ha” raasoned with ma during the. lasson? o : _
Never |  Seldom Sometimes Often , Always
{0) {1 year) {1 manth) {1 waek) {Evety day)
fa this approach effective?
Yas 1 No - § Sometimes |
My parents have bean seen or phoned? a _
Naver Seldom Somelimes | . Ofteri Always
(0} {1 year} {1 month) {1 weak) {Every day)
Is lhis approach effective? .
) _Yes t No . [ Sometimes |
Teacher has given me & "good talking to” in privata?
" Never Seldom Sometimes Often Always
0 {1 year) {1 month) (1 weak} . {Evary day)
~ ls this approach elfectiva?
Yés Ne | Sometimes |
Carporal punishment (jacked; hit with cane)? _ .
Naver Seldoim Sometimes ~ Olten Always
{Q) {1 year) {1 month) {1 weak) {Every day}
Is this approach effective? _ '
i Yos No |__Sometimes |
Sent to counsalior/other to resolve conflict between teacher and me? .
Naver Seldom Sometimes Often Always
{Q) {1 year) {1 mauth) {1 wealk) {E2very day}
la this approach eifective? _ _
| Yaa No | Sometlmes |
Signed a contract? _ e
Nevar Seldom Somalimes Qften Always
)] {1 year) {1 month) {1 waek} {Every day)
Is this approach effective? _ _
| Yes No | - Semetimes )

‘Taken an unfavourable report homa?
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Statemenit Strongly | Agree | Undecided | Disagree '| Strongly
L Agree . | Disagres

18, Corporal punishiment teaches i 2 8 4 5
puplis to lear the teachar . i

19, Gonsulting whth parents la not an 1 2 a 4 [
effective way of sclving puplls'

misbahaviour In class '

"| 20. Cotporal punlshment teaches ] 2 3 4 5

puplle to tespeat the teacher _ .

21, Dlselpline problems should ba 1 2 3 4 ]
solved together with tha puplls so that

thay can take responelbllity for the-

problem . ' _ _

'B2. Fear and learning don't tix well 1 2 3 4 8
(L&, when puplls arg afrald they don't
learn) _ L . .

23, Appointing a classtoom monktorte | 1 2 8 4 5
raport to the teacher abicut
misshaviour Is elfectiva :

24, Gorporal punishiment enhances 1 2 ] 4 5
the teacher-pupll relationship .
25, Puplls prefer authorltarian i 2 ] 4 B
teachors {l.e, very aitlot teashers)

26, Corporal punlshment should be 1 2 3 4 3
used as a (ast resort, when all ather
methods of discipline have falled -

|27, Gorporal punishment is the best 1 ) 3 ) 3
form of punishiment bacauge It Is over

guickly .

28, Female puplls should not ba caned 1 2 a 4 ]
{corporal punishment) '

2, Which of the following torms of olaseroom discipline have you experiensed? Mark the

box correspohding to your answer, Rate the affectivaneas of the approach even ¥ you

have never experlencad I,

(1) Seant to detention? . _
Never Seldom Sometimes Often Always
{0) {1 year) {} month) {1 weak) {Every day)
fs this approach ellestiva? .
| Yea No |__Sometimes |
{2  Sent to headmaatar/headmisitess? _ _
Naver “Seldom Sometimes Oftan Alwaya
_{0) _{t_year) {1 raonih) {1 week) {Every day)
s $hls approach elfective?
_Yes { No | _Somelimes |
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1 = Strongly Agree

2 = Agrea

3 = Undlecided

4 = Disagree

5 = Strongly Disagree

1. Here are s_.alacl'lon ‘of controversial statements oh classroom discipline, Show
your agreement or disagreement by clrcling the appropriate numbaer:

Statement

Slrongly
Agree

Agres

Undeclded

'D"Isagreer :

Strongly

1 . Giving extra homework asa.
punishment onhly rasults in hating the
aubject '

1

3.

Disagree
6 -

B, When the teacher aends a pupll ott
of class, the problem Is ramoved but
not solved

8, Organlsed teachers hﬂve less
dlsslpline problers

4. Corporal punishment Is naoeasary
It order to malntath dizcipline at
school

B

B, Pupilé tend to dlsragard teachar's
threats of punlshment

6. Corporal punlshment prepares
|_puplis to bacome vietims of abuse

7. Detentlon |s an alfective way of
prevanting puplls from mishehaving

8, A good teacher Is one wha doas
hot usa corporal puhishment to
discipiine puplls

Py B B B

9. Keeping puplls in during break, Is
not an effective lorm of punishmant

o

10, The pupils' fear of corporal punish.
ment helpa {o areate an envlronment
of learning

71, Teachers shouid dlagipiing puplls
(h B calm manner

12, Corporal punishment makes puplie
mare agpressive

18, Approaching the soheol counselior
ls an effective way of solving
bahaviour probloms

14, Corporal jpunishrment aan be
[ustitied from a religlous polnt of view

18, I} is morally correet that a peraoh
who haa done wrohg be punishad for It

16, if the teacher glves pupils
Interesting and chalienging work, thare
will be leas discipline problema [h
[elass

17, If & teacher Is liked, puplls tond {o
ba better behaved In class__
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APPENDIX B

PUPIL. QUESTIONNAIRE

Tha purpose of this study Is to document pupils' attitudes towards classtoom
_disclpline. _

Disclpline refers ta the control of pupls' behaviour in a school environment.

Punishment refers to a penalty'imp'osed upon a person for some fault (.0,
withdrawal of privilages, detention, extra homework}.

Corporal punishment retara to any form of puhishment directed at the body {o.g.
. eaning, hitling student with a ruler).

Verbal punlshment refers to any punitive and/or derogatory remark almed at the
student {e.g. nama calling).

1. PERSONAL INFURMATION
1. Gendar;

Male [ Female [

2, Age:
Years

3, Qrade/Standard:
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Do you agree/dleagree with the lagel abollshment of cotporal punlshment In South
Alrlean schoola? Tick the appropriate box
Agree [ Disagres [

If you agres, give reguans)

If you disagres, give reasons;

‘Suggest alternative methods to corporal punishnent

Any atidittonal commental
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| {18)  Glve a slap ot hitin passln_é? _

Never Seidom Sometimes Often Always
{0) {_vear) {1 niontk) {1 waek}) {Every day} |
Is this approach effective?
| Yes i . No 1 Sometimes |
{19)  Give a dally repott of behaviour to head/parent? e
Naver Seldom Bumetimes Oftan. Always

{0) _ {1 year) {imontht | {1 waei) (Evaty day)

Is thla approach offective? : -
Yeas | No | Sometimes _ |

@1)  Other (spacity)

Never |  Seldom ~Gometimas "Often Alﬁays
@ (1 yean) {1 munth} (1 week) { ({Everyday)
I8 this approach sifective? —
| Yas | No | Sometimes |
B, Do you (eel that you wera adequataly trained In alassroom discipline In your teacher
training programmie? Tick the appropriale hox
Yes [ No [

If yes, give examples: ..

If ng, stata concerns;

4, Do you feal the haed for In Setvice Tralnlng (during your teaching job) on methods nf
clasarootn disolpline? Tiok the appropsriate box
Yea [] No

Specily:

5, Do you feel there are adequate structures within your school to dea! with the
dissipline problame? Tlek the appropilate box
Yos No O

Il yes, state what they are!

“

It no, what procedures do you fael are needsd:
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(10)  Approach school counsellor/gocidl worker/peychologist to resoive confliet between
upll and leacher? '

Never Seldom | Sometimes Gften Always
(0}, {1_year) (1 month) {1 week) (Evary day)
Is this approach effective? |
| Yes | No~ | Sometimes ]
{11}  Use a coritract system? _
_ Never | Seldom Sometimes " Qften Always
o (1 year} | {1 month) {1 weel) " {Evety day)
Is this approach effective? _
Yas | No 1 Seretities |

(12)  Give posltive relnforcement? -
- © Never - Seldom Sometimes | Oftan Always

{0} {1 yea) | (1 month) {1week) | (Everyday)
Is this approath effective? | : .
' Yes | No | Somslimea |

{18)  Qlve exira Homework? -

Never Seldom . [ Somatimes dﬂen Always

{0 : {1 year) (1 manth) {1 weak} {Evary day} |
ls this approach effective? .
Yes | No | Sometimes |

{(14) . Glve physical tasks ar&g'nd tha achool {0.g. clean up the rubbigh In the achool}?

Nevar Seldom Sometimes - Often Always
[(0)] {1 year) {1 month) _ (1 weak} | (Everyday)
is this approach affactve? _
| Yes [ No [ Sometimes |
{15)  Make puplis stay In at bresk/after school? ' :
I Never Saldom Sometimes Often Always
{0} {1_year) {1 month} {1 week) {Every day)
{s this approach allactlye?
Yes | No | Bometimes___|
(16}  Depriva pupll of an enjoyable activity? . . _ .
X Never Saldom Somatimaes Often Always
{0) {1 year) {1 month} (1 waek) {Evary day)
Is this approach elfsotive?
L Yes ] No [ Somatimes |
(17)  Maka the pupll look foolish? |
Nevar "~ Seldom Sometimas Olten Always
{0) {1 year) {1 month) {1 week) | (Evary day)
Is this approach effective?

[ Yes [ No | Sometimes |
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(8)
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Send an unfavourable repart home?

Yes - | No | Sometimes |

Never Seldom Sometimes Oftan  Always
(Q) i year} (1 month) (1 week) - [Every day)
|s this approach ellectlve?
Yes 7 No | SBometlmes |
Send pupll out of class? _ .
Never Seldom Sometimas . Often ~ Always
{0) {1 veat) (1 month) {1 waek) {Evary day)
Is this epptoach effective? | |
Yes | No | _ Somatimes |
Reason with pupll durlng the lesson? - - _
Mevar Seidom Sometimss Often Always
()] {1 year {1 month) (1week) | (Everyday)
Is this approach effective? B
{ VYes R No |  Sometlmes |
Sea of phahe pérénta? _
Nevat Seldom Sometimes Often Always
{Q) {1 vear} ~ {1 month) {1 week) (Every day)
_ | ls this approach effective? _ _
{ Yos | Ne | Sometimes |
Give the puplt a "good talking to" In private?
Never Seidom Sometimeas Qftan Always
(0) {1 year) {1 month) {1 weak) {Every day)
Ia this approach effective?
[ _Yes | Mo | Sometlmes |
Administer corporal punishment (jacked; hit with cane) yoursell? .
Never Saldom Sometlmes Often Always
{0} {1 year) {1month) [ (1week) {Evary day)
Is thls approach effectlve?
[_Yes | No [ Sometimes |
Send pupll to head for corporal punishment? .
Naver Seldom “Somelimes Often Always
o _{1 year) {1 month) {1 wesk) {Eyery day)
ls this approach elfactive’?
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Statemant

Strongly
Agrea

Agree

“Undecided

Digsagrea

Slrongly
Disagres

Fl

18, 'Oorporal punis'hrnént teaches
puplls ta fear the teacher

1 © 2

3

n

r

5

19. Consuiting with parents is not an
effectlve way of solving puplls'
misbehaviour In class -

1 2

a'.'.

4

8

20, Corporal punishmant teachies
puplly to reapect the teacher

21, Discipline problets shouild be
solved together with puplls In order to
teach them to take responsibility for

‘| the problem

22, Fear and learning domt mix well
(.8, when children are alrald they
don't [2arn)

2a; Appointing a claasroom monitor fo
report to the teacher about
misbehaviour Is elfective

24, Corpotal punishiment enhances
the teachar-pupll relationship

25. Puplig prefer autheritarian _
teachiers (Where very sirict measures
of disciplirie are usad)

28. corporal punishment should be
uged 4s a last resort, when all other
methods of disclpling have falled

3.

27, Corpotal punishment le the best
form of punishment because It is over
quickly

28, Female puplis should not be caned
{corporal punlshment)

2. Which of the ollowing forms of classroom disalpline do you use? Mark the box
carrespondlng to your anewer. Rate the affectivensss of the approach aven If you

hava nevar uséd it

Send pupli to detantion?

{1) .
Mevar Saldom Sometlmes Oiten Always
{0y {1 year) {1 month) (1 week) {Evary day)
ia thls approach sifective?
i Yas | No |___Sometimes |
(2)  Send pupilto headmaster/headmistrass?
Never Seldom Sometimes Often Alwaya
{0) {1 _year) {1 month} {1 weak) (Every day)
i3 this approach elfectiva? ‘
i Yeg No | Sometimes |
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1= Strongly Agree -.

1. Here are a selection of controversial statements on classtoom discipline, Show
your agreamant of disagreement by circling the appropriate rumber:

ba bettér hehaved In class

2 = Agree
3 = Undeacided -
4 = Disagres
5 = Strangly Disagree
| Stateiment Strongly | Agree | Undeclded | Disagtee | Strongly
: . _ | Agree : _ Disagres
1.. Giving extra homawork as a 1 2 3 4 5
purilshment only results in the puplls
 |_hating the subject _ _ _
2, Bending puplils out of the class 1 2 3 4 5
ramoves the problem but doesn't :
solva It _ .
3. Organised teachers have less 1 2 3 4 B
discipline problems o : .
4. Corpotal punishment Is necessary i 2 C] 4 5
in ordar to maintain discipline at
schaol _ _ — . :
5. Pupils tend to disregard teacher's 1 2 3 4 5
threats of punishment :
6. Gorporal punishment preparas 1 2 8 4 5
| puplls to become victima of abuse
| 7. Datentlon Is an alfective way of i 2 a 4 &
preventing pupils [rom_mishehaving .
8. A goad teachet is one who does 1 2 3 4 [
_t hat Use corporal punishment to
dlsclpline pupils :
8, Keeplng puplls Ih duting breal la { 2 3 4 5
not an etfectlve form ot punlshinent _
10. The puplls’ fear of corporal i 2 3 4 B
punishmeént heips to craate an
environment of learning _ _
11, Teachers should discipiine puplls [ 2 3 4 6
in a calm manner L .
12, Corporal punishment enhances 1 2 3 4 6
| aggression in puplls _ . :
13, Approaching the school 1 2 3 4 5
counaelior/other is an Inetfsctive way :
of solving behaviour probilems _ . .
- 14, Corporal punishmant can be i 2 ] 4 ]
| |ustliled from a tellglotis point of view e
15. It is morally corrsct that a parson 1 2 3 4 3
who has done wrong be punished for |t
18, {f the {easher glves puplla 1 2 3 4 5
Interesting and challenging work, thers
will be legs discipline problems in
class _ _ .
17, If a teacner is llkad, pupils tand to i 2 ] 4 5
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APPENDIX A

TEACHER QUESTIONNAIRE

The purpose of this study is to document teachers’ altitudes towards ulassroom
disciplline,

Discipline refars to the control of puplis’ behaviour In & school environment.

Punishment refers to a penallty Imposed upon a person for éoma fauit (e.g.
withdrawal of privileges, detanllon. axtra homeWOrk)

Corporal punishment refers to any lorm of punishment direclad at tha body {e.g9.
caning, hitting student with a ruler).

Verbal punlshient re_fers'to any punitive and/or derogatory temark aimed at the
student (8.g. hame calling).

-

.3’

4'

PERSONAL INFORMATION
Garider: .
Male [ Female []
Age:

Years

Years of taaching experience:

Tralning:

University 'l
Gollege of Education |
Other (please spacily) - ]
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APPENDIX G

Teachars cp attitude respotise across years of experience

_ _ B__ %
< B Years (8) Good | Strongly. Agree 8 14,29
teacher ..AQJ:QQ . i 81 11..3.9_.
{ Undecided i3] 23,31
doesn’t | Digaaree 221 39,29
usa cp _Eiitﬂngly_ﬂimﬂ _5 B_._9.3_
— Total 56| 100,00
5-9 Years {8) Good | strongly Aqree 9 15,00
|teacner ~ Hoxee 18l s0.00
_ _ | Undecided. 10 16,67
doesn’t | Disagree e 21,67
uge cp _Skrongly Risagree 4 6,67 ||
: _ Total _ 60 100,00
10-20 {8) Good | gShkrongly A¢ree 14 20.00
Years teacher -Agree 26 2Zads
| Undecided 9 12.86
doesn’t (Digagres . _14é 22,86
use op | Strongly Pisagree 5 7.4
_ drotal _ 720} 100.00
>20 Years (8) Good  gtrongly Agrea 181 - 28.85 |
17 32,69
teacher “'Ag‘m. '
| Undacided 10 19,23
doesn’t | Disagree Bl 9.620
use op _Stropgly Digagree 5 9,62
Total B2 100.00
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Teadhers cp attitude response across training (cont.')

_ . L n %
Lrraining | ouestion.! . Respopse

University | (20) cp L Strongly Agres 7 4,46 |
teaches _Aﬂrﬂﬂ. 38 L 24,20
. Undecided 25 15,92
pupils | bisagree 68 43,31
respect | Strongly Disagree 191 32,10
: | Tokal . 157 100,00
(24) Cp | Stronaly Agree 5 3,18
A 27 17,20

enhances . .AQrea -
_  Undacided 33 21,02
teacher-  |pisagree 66| 42,04
pupil rel. (Etrengly Disagree .| 261 16.56
Tatal : 157 100,00
(28) | 8trongly Agree 66 42,04 |
. | Agree . . 38 24,20

famales

:  Undecided 16 10.19
should not | pigagree . 28 17.83
- be caned  strongly Disaqree ) 5,73
Total 157 | 100,00
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APPENDIX F

Teachers corporal punishment attitude response across training

_ : S n K
College {20) CP Stronyly Agree i 8.75
teaches -Aaree 18 22.504
| Undecided vi 8.75
| pupils  Disagree 32 46,25 |
reapegt . MW ' 1l 13.75
i | Total 181 100,400
(24) cp [ Styongly Adree 5 6.25.
_ | Agree 19 23,75
enhances :
h L Undegided 5. 18,98
teacher- | Disagrea M| 32 1 40,00
pupil rel. —ﬂmm 9 . ;1'25
_ _ Total . 80 | 100,00
(28) | Strongly Agrea 29 | 36,28
2 | Adroe e A8l 18,75
Females  Undecided 120 . 18,00
should not | pisagras 158 18,75
be caned  |Strongly Digagree 9 11.25
. Total 80| 100.00

ot s

L —

Cmer e
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Teachers'cp attitude response across school type (cont.)

. Type | ouestion. [ .. ReSponge
rrivate | (4) cp | Strongly Agree 2.l 10,94
. 10 15,63
Schools maintains -Adkes
' | Undecided A6 . 25,00
discipline | pigagreq 19 29,69,
| strongly Disagree 121, 18,75
_ Total . 64-] 100,00
(10) Fear |Stropuly Adree 1 1.86
| Undecided 12| 18,751
env., of | Disagrea _ 28 43,75 |
| 1earning  |Skxongly Disagree 141 21,88
_ Total . g4! 100,00
(12) cp LStxongly Agree vi 10,94 ]
enhances  [29Kee Lz 26.26 4
| Undegided. . 171 . 26,56
aggression | pisaores . 19 29.69
| Strongly Disagree. 4 6,25,
Total . 64 100,00
(14) Cp _Strongly. Agree. 5 —Z.81
falig. | Adroe ' 14 21.88
. Undecided 9 14,06
Justifiab. | Disagree ; 23 A5.94
_Strongly Disagree 134 20,31
Total 64| 100,00
(28) L Strongly Agree 34 53,13
Fenales L Agrad 131 . 20,31
| _Undecided . 5. 7.81
| should not | pigagrge _ 6 9.38_
ba caned MﬁlLﬂiﬁﬁgmﬂ - 5 - 9.38
Total 64 | 100.00
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Teachers cp attitude response across school type (cont.)

e ———— e

. n %

Public (4) CP | Stxongly Agree 18 23,08

Schools maintains ‘Ag:ﬂg.' N - 23— 42.31

. | Undacidad : 7 8.97

discipline _Diﬁﬁw 11 _14.10

| Strongly Disagree | ol 11,54

_ Total ' 784 100.00

{10) Fear |Strongly Agree 12 15,38
of op = _Agrae A0 38.46
' | Undecided I 8,97 )
env. of |_Digagree 20 25.64 )

learning - mwﬂﬂgrﬂﬂ : 2 11.54
Total 78 1. 100,00

(12) cp | Strongly Agres 10l _12.82

| Agree 23] . 26,49

anthances

| Undeclded el 2 15.38

aggression | pigagrae . 24 30,77
 Strongly Disaqree g 11.54 |

Total : 78 | . 100,00

(14) Cp L Strongly Agree 11 14,10
can be LAYren 31 39.74

L Undecided 14 17.95

iustif. by | pigagree . 14 17,95
religien L Strongly. Risagree 8 10,26 |

Tokal . " 78 100,00

(28) | Strongly Adgree 17 21.79

Pemales _Ag:gg : 15 1223

_Undecided 14 17.95

should not | pisagree _ _ 22 28.21
he Qaned mm 10 e 12'5.2;

Total 78 100.00
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APPENDIX E

Teachers corporal punishment attitude response across school type

—— . : . n %

—Typa | Ouestion |  Response _ .
Communi ty {a) cp | Strongly Agree. _23 _23.47 |
Schools maintains -LAdkee . . a7 37.76
. : - |Undecided 12 12,24 |
discipline |pisagree 201 20.41
| Strongly Disagree. 8 6,12
_ . Total e 98 |- 100,00
(10) Pear | Strongly.Agree 6 6.12
of cp = L Agree 221 23.47]
| Undecided ol 9,18
‘env, of  Disagree 42 42,86
learning |Etrongly Disagreg 18 18.37
Total o8 | 100,00
(12) cp | Strongly Agree 0 )
enhances  [Lokee. - L2 17.35
| Undecidend 18 18,37
aggression | pigagrea 47 47,96
| Strongly Disagree 16 16,33
Total 98 | 100,00
(14) cp | atrongly Aqgree 18 18,37
Agree 3l 31.63

relig. ; — . .
g | Undecided 19 19,39 |
justifiab. |pisagree .. 191 15,31
| strongly Disagree 15 15,31
_ Total _ 98 100,00
(28) L.Stronaly Adree . 44 | 44,90 |
; _Adree A5 25,51

Females ;

_Undsoided 101, 10,20
should not |pjgagree _ 121 17.38
be caned - |Strongly Disagree 2 2.04
Total 98| 100,00
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Teachers corporal punishment attitude response (cont.)

louestion .. | Response . —
(14) cp LSkrongly Agree 34 14,17
religiously ' _AQ‘J:E.Q 75 2l.67
_ {Undecided _ 42 17,50
justifiable | Disagreq . 52 21,87
| Strongly Disagree. a6 ~15.0
_ _ : 240 100,00
(20) CP teaches |[Strongly Agree 14 5,83
‘| Undecided __ 33 13,75
regpect teacher Lpisaaree 106 44,27
 Strongly Disagrae 20 2,50
_ _ 240 100,00
(24) CP enhances | Strongly Adree 10, 4,17
teacheir-—pupil _Agr.ee ' 47 12.58
| Undecideq — 49 20,42 |
I relationship | Disagres . ' 99 41,25
| Strongly Disagraee 33 14,58
._ 24Q 100,00
(26) CP as a Skrongly Agrec 78 32.50
last resort _',Ag;:gg. - 108 45.00
| Undegided 13 5.42
| Disagraa ) 20 9.58
| Strongly Disagrea 18 7,50
_ 240 100.00
{| overall [-Strongly. Agree 249 11,53
_Agr_aﬁ &6l2 28,33
L Undecidad 323 14,95}
LRisagres - 6850 30,09 |
Lstrongly Disagree 326 _15.90
2160 100,00




78

APPENDIX D

Teachers’ corporal punishmert (cp) attitude regponse

R a %
(4) CP necessary | Stronglyv Agree 48 20,00
to maintain -Aaras.. - 23,33
_Undecided S8 14.58 §
discipline | Disagree . 50 20,83
 Strongly Disagree . | 27 11.25
S Total 240 _100,00
(6) CP prepares {.Strongly Adree 16 6.7,
pupils for abuse M 18. 7,50
L Indecided 34 14.17 |
| Digagyee 114 47.50
.Strongly Digagree 58 24,80 |
_ Total - 240 100,00
(8) Good teacher |Strongly Agree 46 19,17 |
doasn’t use CP "m‘e 10 49,17
| Undegidad 42 12,50
| Disagree 63 26,25
| Strongly Disagree 19 Z.22
_ Total _ 240 100,00
(10) Fear of CP | Strongly Agree 19 7.82
creates environ, DI 82 22.83
| Undecided 29, 11.67
of learning | Digagree ag 17 BQ
|.Strongly. Disagrse. —41 17.08
_ . Total 240 100,00
(12) CP enhances | Strongly Adree 17 7.08
aggresstion ‘Am:g‘e - 27 _23'75
| Undecided 47 19,58
| Digagree 20 37,50
| Strongly Digagree 29 12,08

240

100.00
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UNIVERSITY OF THE WITWATERSRAND, JOHANNESBURG

.r;w:\le. Dap 3, WITS 2050, Soulh Aftlca + Telegrmms ‘Uitwils' « Telex 42712584 + Telephone (011) 7164111

' B Fax: [011) 339 3844
Tel; (011) 716 5286
Date: 3 Octaber 1995

This sérves to Introduce Sheryl Cohen.  She fs a student in the Divislon of
Specialised Education at the University of the Witwatersrand, and is curreritly
reading for the master's degree in educational psychalogy, The Research Raeport
forms part of the course requlrements,

For this purpose, Shery! is Investigating the attitudes of teachers and puplis to
classroomn discipline,

Your school Is one of those which has been carefully selected as part of the -
sampla, Your support Is earnestly requested, Following the completion of the
study, we will ba happy to furnish you with the overall findings, should you wish
to receive them. :

Pleasa be assured that the nams of your school will not appear anywhare in the
Report, and will ba kept strictly confidential. Further, the respondents’ names will
not be raquired, as the Questionnairas will be answered anonymously.

Thank you for your co-operation and support.

Yours falthfully

MERVYN SKUY FhD :
Clinlcal and Educational Psychologist
Professor of Speclalised Education and
Head of the Division,

c/hmei49
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‘.



76

APPENDIX C

GAUTENG DEPARTMENT OF EDUCATION

‘Felephone: D11 408 9214 8l Floor
Fax: 01103 2055 _ . Bdveon uilding

. _ ' ‘o Stlemen & Simnisonds Street
fefarance: BDCENT WILLIAMS : DRAAMFONTEIN

Date: . 13 Oociober 1995 ] 2017

The Prificipals of selected schools
GAUTENG

Dear Sirs / Madams
RESEARCH TC BE UNDERTAKEN BY SHERYL COHEN
Please be informed that the Gauteng Department of Educatioh has no objection to the above
nientioned person carrying out research at the school uuder you principalship.
We base our pogitloti-on st tnderstanding that:
The management of the school supports the research
The involvement of teachers is a voluntary one

The participation of pupils is on a voluntary basis :
The normal programme of work at the sshoot is not unduly disrupted,

Thank you
Yours sincerely

M
arrey T L R L L L LR LT I

DCEXT WILLIAMS
DIRECTOR; SUPPORT SERVICES
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(19}
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Glven a dally report of behaviour to head?

Never . Seldom Sometimes ' Qften Always
0 {1 year) __(1 month) {1 waek) {Every day)
|s this approach effectlve? _
Yes | No | Sometimes |
Cther (specily)
Never Seidom Sometimes | Often Aways |
{0) {1 vear) {1 month) {1 wee! (Every day} -
ls this apﬁroach effectlva? . . |
( Yas [ Neo | Sometimes _ |

Do you agree!dlﬁagree with the lagal abollshment of corporal punishmant In South

Alricah schools? Tick the approptiale box

Agres [ Disagree [

- If you agres, give reasoha!

If you disagree, give teasons;

Suggest alternative methads to cofporal punishment

it you have been caned/lacked, what kind of misdemaariour was this used for?

Any additional comments:




)

(12)

(18)

(14)

(16)

(16}

(7}
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Glven posltive relnforcement?

Oiten

Naver Seldom Sometimes Always
- {0 {1 year) (1 month) {1 week) {Every day)
{s this approach elfective? .
Yes - No 1 Sometlmes |
Glven extra homework? : _
Never Sehsm [ Sometimes Often Always
) {1 y23n . (1 month) (1week) | (Everyday)
s this approach effective? _
Yer } No |  Sometimes |

Glven physical tasks around the school {e.g. clean up the rubbish In the school)?.

Nayer Seldom Sometimes Often Always
{0y - j - (tyeay | {1month) {1 week) {Evary day)
Is this approach effsotive? T
Yes | . No 1 Sometlmes _ i
Stayed In at breai_o‘aller sohoal?
Nevar Seldom Somelimes Often Always
{0} {1 year) {1 month) {1 waek) {Every day)
ls thls approach effectlve? _
Yeg | No |__ Sometimes |
Deptived of an enjoyabla activity? _ .
Never geldam Someflmes Often Always
{0) . {1 year) {1 inonth) {1 waak) {Every tlay)
Is this approach effective?
Yes | No | Sometimes |
Made to [aok foollsh ih claes by the teacher?
Nevar Seldom Sometimas Often Always
{? {1 year) {1 month) - {1 week) | (Everyday)
s this approach eifective? _ . |
Yas | No | Sometimes |
Glven a slap or hit by the teacher In passing? o
Never Saldom Sometimes Oiten - Always
(0} {1 year) {1 month) {1 waek) {Every day)

Is thls approach affectlve r

Yes ] No | Sometimes
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APPENDIX N

Pupils’ experience of corporal punishment across gender

a %

I Pemare | Never 133l s2.74

 geldom — agl . - 18.40]
| Sometines . 16 7.55

L Often Zi. . 3,30
[ Always. ' 17. 8.02

| L oota 1 212 100,00
Male | Never_ ' 48 _ 32,00

_Seldom - . 45 30.00

| Sometimes — 30 20,00
| often _ 19 12,67

_AlWAYs... . : : gl 533

motal S 150 ( - 100.00
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APPENDIX M

Pupils’ experlence of corporal punishment acrogs sgtandard

n %

6 | Never i 50.00
 Seldom 6 42.86
|_sometines 1 Zad
| Often 0 0

Potsl 14 100,00

7 | Naver 46 69,70
| Seldom - 9.09
| Sometimas 8 12,12
| Often : 2 485
 Alwave el 4,55

i} Total 66 1.00.00

8 | Never 16 44,44
_Seldon 10 27.78
 Somekimes 2 5,56
| Qften g 36,87
| AlwAys 2 5.56
Tohal 36 100,00

9 | Never 72l 48,73l
| Seldom 43 w2222
L Sometines Lz 10,26
| often . 10 _6.33
| Always 2L __6.96

_ Total 188 100,00

10 | Nevar a5 29,77,
L Seldom 12 21.89
| Sometimes 19 20,45 |
| often 7 7.98
| Alwave 2 10,23
- Total 88 100,00

RSV YR T
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‘Puplls’ expaerience of corporal punlshment across

APPENDIX L

school type

_ n %
| School type | Response. : _—
Community | Strongly Agree. 69 53,49
| AgrRe 40 21.0].
| undegided 13 10.:08
| Disagrae. Z 5.43 |
— motal . 129 100,00
Public _gtrongly Agree 28 33,93
- | Agree 19 16.96
| Undacided _20 1%.86
LDisagrae. : 2 _10.71
|Strongly Disagree 231 20,54
e Total _ 112 100,00
Private | strongly_Agree 74 §1.16
Adras, : o5 20,66
| Undecided 13| 10,74 |
L. Disagres val 5,79
Strongly Disagree 2  1.65
' 121 100.00

Total

b e g et e
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APPERDIX K

Puplls’ corporal punishment attitude response across gender

. : _ n %
Female . (28) | Strongly Agree 108 50,94
Females |_Ag_r_g_e . .49 18.87%
L Undacided 22 20,38
should not _Djﬁagmﬂ . . 19 a._96
be caned |-Etrongly Disagree. 23] 10,85
_ . _ el Total _ 2131 100,00
Male (28) _strongly Adres 54 36.00
Females Fharee 12 12.67
_Undecided 16| 10,67
should not  Disagree 18 10.67
be caned —swamgﬂ_ 45 - '30.‘00 I
Total 150 | 100.00
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Pupils’ corporal punishment attitude response (cont,)

_ _ o %
ouestion - | Response . —
(28) Female | Strongly Agree 162 44,75 |
pupils should ‘m. ' 23 16'3_0
| Indacided . 38 10.50.
not be caned  Disagree _ 35 | a. .67 1l
. Strongly Disagrea 68 18.78
- Total ' 382 100,00
overall | Strongly agree 592 1 J3463
| Agree. . g41 19,36
| Undecided 681 15,68
| Disagree 1035 23,83
LStrongly disagree 1195 27 .5
4344 100.00
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Pupils’ corporal punishment attitude response (cont.)

jel %
(14) cp | Strongly Adree 39 J0.77
religiocusly -aree L7 21.27.
" [undecided 123 33.98
justifiable | Dlgagree _ Gd 17.68
| Strongly Disadree 59 16,30
: __|Total 362 100,00
{18) CP teaches | Stronaly Adree 87 24.03
pupils to fear [DIFeE. e 108 42.28
| | Undecided 26| 9.94 ]
teachar | Disagree . _ 86 23,76 |f
_Strongly Disagrae 47 12.98
o lyotal 362 100,00
(20) cr teaches | Strongly Aqree a3 9,12
pupils to -Aqrea - —4al 16.82
| Undecided . 52 14,09
respect teacher | pisagres _ 118 12,60
| Strongly Digagree 99 27.385
o Total 262 100,00
(24) CP enhances [Strongly Agreeg 20| 5.52
teacher-pupil -Agxas X ' - 12,41
_ | Undecided _.J720 19,234 |
rel.  Digagree 111 30,66
| strongly Disagree 111 30,66
_ _Total 362 100,00
(26) Cp as last |[Strongly Agree 122 33,43
rasort - |.Agree 103 28.45
| Undecided. .. 52 14,36
| Digagree . ~48 13,26
| Strongly Disagrea 28 10,50 Y
L Total 362 100.00




Pupils’ corporal punishment attitude response
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APPENDIX J

_ n %

(4) CP necessary | Strongly Adree 4] 11,33
to maintain -Aanee . 72 19.89
' | Undecided, 8l 14.Q9 |
discipline  pisagree . 86 24 .76
| Strongly Disagree. 12} 30,94 |

. — _Total I : 3621, 100,00
{6) CP prepares [&trongly Adree _65 17,96
pupils for abusa [S9F88—— —h2 12,06
| Undecided 64 17.68

| Disagree. 96 . 26,521

: ' 68 18.78

- Total 362 100,00
(8) Good teacher | Strongly Agree 118 32,60 |
| Agree 96 26,52

doesn’t use ¢P una _ 54 14.92
L Disagree. 686 17.96

_Stronaly Disagree 29 8.0

: __lTotal 362 100.00
(10) Fear of CP | Strongly. Agree 45 12.43 |
creates -agree a1 22,28
| Undecided 53 14,64

environment of | Disagree 99 27,385
learning | Stropgly Rimagres 84 23.20
_ motal 362 100.00
(12) CP enhances | Strongly Adrea 114 31.49 |
aggression -Adres. - 2ia0d
Undegided &5 17.86

| Disagres 59 15,75

| Strongly Disagree 39 10.77

Total 362 1.00.00
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APPENDIX X

Teachers’ practice of corporal punishment across gender

Total

e - n %
|__Gender | omestion | Response
Female (8) | Naver 221 72,02
Administer [ooedol_ 2L 12,50
_ | _Sometimes 23 13,69
Cp | Ofter 3 1.79
| Always 0 )
_ 1 Total = 168 100,00
(9} Send | Never 63 37,50
to Head | Saldom 57 33.93
_Sometimes 39 23.21
for CP loften = v 4,17 |
| Always 2 l.19
: Tokal 1681 100,00
Male (8) | Never. 244 24,29 1
administer _EQldQ? 20 28.57
| Somatames, 23 32,86
| CP | Often 3 4,29
 Alwaye D 0
Total 70 100.00
(9) Sent | Naver. 31 44,29 |
to head | Saldon _ 22 30,00
| sometimes .18 22,86
for cop | Often 1 1.43
| Always 1 1.43
70 { 200.00
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Teachers’ practice of corporal punighment across training (cont.)

. _ n %
University | (8) | Never _ . 1081 69,23
Administer -Seldon ;0' 2,82
. |.Sonetines 24 15,38
cE L Often e 4 2.56
| Always 1] g
. lmotal 156 ] 100,00
(9) Send | Never _ 56 35,67
o head | seldom. . _.B& -3_5.57
| Sometimes 383 24,20
for CP | Often ' 6 .z.82
| Always _ 1 0,64 |
Total 157 | 100.00
(18) Slap [Never . 861 . 35,67
or nit in |eeldom 56 35,67
_sometimes .38 24.20
passing | often . 6{ _3.82
LAlwaye . 1 0,64
Total 157 | 100.00
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- APPENDIX H

Teachers’ practice of corporal punishment across training

. . _ n 3
College (8) | Naver 271 46.84
Administer - Seldom. .. 18 22,78
_Somatimes 29 _27.85

cP | Often.. 2l - 2.53
—{Total 79 | 100,00

(9) Send. Mr. a7 47,44 |
| to head  pislcom. 201 25,64
-Sometines 2 21.79

for QP mn - 2 T .86
| Always ) 2.-56

Tobkal - 78 100.00

(La8) Hit | Never EY, 47.44 |
or slap in -Seldom 20 25.64 |
’-m-tm 1y 21,79

passing | often 2  se
L Always 2 2.56

Total 78 100.00
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