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administered was also open to subjective interpretation and
resulted in children being punched, pinched, slapped, kicked and
belittled (Rice, 1987). In terms of the instrument used, Rice's
study showed that the cane was most often used in the case of
boys, but being kicked occurred third most regularly in schools
in the Johannesburg area. Weiss (in Holdstock, 1987) found that
in schools in Bophuthatswana, sticks were used most often
follo\,ledby the sjambok and fanbelt. In a li:.Jtterto 'l'hestar
Newspaper (Leeuw, 1985), a teacher writes "in actuality, the
regulations are broken more often than adhered to. Caning is
seldom resorted to 'after' full inquiry by the principal' •.. in
fact he is often unaware of the matter" (po 6).

It .is clear, therefore that the laws governing corporal
punishment did not prot.ect children from unjust caning. Th.is
alone served as justification for its abolishment. As Holdstock
(1987) says, the only protection against its harmful E~ffects is
to abolish it.

New Policy On Corpqral Punishment

In June 1995 the constitutional court abolished corporal
punishment for JUVeniles . Delivering his judgement I J'udge Langa
said that:

"It is a practise which debases everyone involved in it ."
it is inhuman and it is degrading. No compelling .:I.nteresthas
been proved whiCh can justify the practice. Nor has it been
shown to be a significantly effective deterrent •.. its effect is
likely to be coarsening and degrading l-ather than rehabilitative"
(Langa, 1995, p, 42).

This ruling applied specifically to the judicial system, but
clause 3(n) of the NaHonal Education policy Bill (1995) outlaws
both physical and psychological abuse of students at edUcational
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morally correct when used for social control, and particularly
favoured in the classroom.

Furthermore, in South Africa, Corporal punishment, until
1994 was overtly sanctioned by law. The Legal r~~gulations
governed the type of offence I the point of contact, the time
between hidings, the number of strokes, the age of the child, the
sex of the child, the nature of ·theinstrument, the prooedure for
caning, and even the manner in which it was to be administered.

The type of offence included: "grave neglect of work,
truancy, insubordination, wilf c.L damage to property, flagrant
lying, theft, dishonesty, assault, bullying, indecency, or any
other breach of discipline established after full inquiry by the
principal" (Olmesdahll 1984, p. 533). corporal punishment could
only be administered by the principal or in his presence. The
buttocks was accepted as the appropriate point of contact with a
cane not exceeding 75 em in length and 1.2 cm in diameter. A
leather strap of not less than 2.5 em in width was also
pt;)rmitted. Corporal punisnmenb was not;to cause parmenerrtbodily
inj\lryand.no more than four stro]{esin one day was permitted. It
was required to record in a register the names of the pupil and
the teacher who did the pundshd.nq , the offence, the number of
strokes, the instrument used and the date. r.n no case was
corporal punishment allowed to be administered to any girll or to
any pupil with a serious physical disability, and only in the
Transvaal were nursery school children excluded from corporal
punishmerrt (Olmesdahl, 1984)

While these regulations aimed to provide fair protection
against unjust caning, many aspects of the law Were vague and
open to subjective interpretation. This resulted in children
being caned 'legally' for being late for school, failing a test,
malting a :noiset not; doing homework, and so the li~lt goes on
(Holdstock, 1987). The manner in which corporal puninhment was
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This study explores teachers' and pupils' attitudes to the
abolishment of corporal punishment, considerlng the fact that
Rioe (1987) found, in the not too distant past, overwhelming
support for its use. This study also explores whether teaohers'
practices are in line with the governments' polioy and what
al ternati VeS ·t.o oorporal pund.shmerrcteachers use and whether
teachers and pupils see these as effective in the classroom.

The foouS of this reSElarch .h ..."IllS on a new view of
olassroom disoipline which seems to be the path upon whioh the
Gauteng Eduoa,tion Department .is embal'Jdng. This study hopes to
elicit teachers' and pupils' suggestions of effeotive
alternatives to corporal punishmel1c. It also hopes to uncover
the gap between policy and p:r.aotioe, and what steps are neoessary
in facilitating effective olassr.oom discipline in order. to bridge
this gap.

In order to investigate these issues it is necessary to
review the change in Sou-ehAfrioa I s education policy, and to
review the body of liter.ature on corporal punishment, both of
which support its abolishment.

Literature Review

Past Practices of and Polioy on QorpQxal Punisl~

For oenturies, educators have used corporal pumshnent;
(Benthall, 1991; Manning 1959, Pallas, 1973). It was considered
necessary in order to maintain discipline, to educate ohildren,
to raform charaoters, and even to expel "the foolishness bound up
in the heart of the ohild" (Radbill, 1968, p. 3). The biblioal
dictum to "spare the rod and spoil the child" (prOVerbs, 13:24)
has been used as the sanction for corporal pUnishment, and "an
eye for an eye, a tooth for a tooth" (Exodus" 21: 24) as the
justification for retribution. Thus violence has been seen as
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INTRODU'CT:J:ON

"Good old-fashioned discipline was bad
for both teachers and students in the
good old days, and it remains so today"
(Hyman & D'Alessandro, 1984, p. 41)

Researchers from the 1920S to the 1990S have shown that
there is no soientific basis for justifying the use of oorporal
punishment (Benthall, 1991; Hentoff, 1973~ Holdstock, 1985~
Skinner, 1953; Thorndike, 1931). Moreover, abundant evidence
indicates the detrimental effects of it (Boonin, 1979~ Boren &
Coleman, 1970; Bryan & Freed, 1982; Eron, ~~alder & Lefkowit:z,
1970~ Holdstock, 1987). Despite the evidence, however, corporal
punishment has been used for centuries, and in some countries,
continues to be used today (Manning, 1959~ Pallas, 1973; Radbill,
1968). In South Africa, Rice's (1987) study found that not only
was corporal punishment considered an acceptable means of
olassroom discipline, but the treatment of choice for the
majority of white educators in the Johannesburg area.
Furthermore, ccrporal punishment had been overtly sanctioned by
law in South Africa. The change of government (April 199~1)I

howeVer, marked the beginning of major pOlitical, judicial and
educa+Lona), changes. Judicial oorporal punishment was aboJ.:Lshed
in June 1995, and the use of corporal punishment in the classroom
has become unoonstitutional. While these policy changes are in
line with the development of a human rights culture I teaohelrs'
and pupils' attitu<'.tesand practices with regard to the
abolishment of corporal punishment need to be inves·t;lglated
considering the overwhelming support for its use In the past
(Rice, 1987).
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using a battery of alternatives, but despite this, they believe
that corporal punishment should not be abolished and that it
should be aVailable as a last resort.

Teachers' attitudes were co~parcd across gender, level of
training, school type and years of experienoe. private school
teachers' attitudes appeared to be more in Ldne with the aims of
the new policy on corporal pUnishment than community and public
school teachers. College trained teachers were 're at odds with
curre11t policy than ul1iversi ty trained teachers. Most teachers
felt the need for further training in the area of olassroom
discipline.

pupils' attitudes were compared across gender, standard and
schoo l typ9. No significant differences were foUnd.

Thus resU1'ts of this study suggest that more education about
corporal punishment as well as effective alternatives are needed
in order to bring teachers' attitudes and practices in line with
the new policy which abolishes corporal punishment in schools.
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ABSTRACT

Educationalists throughout the ages have supported the
belief that corporal punishment creates harmful effects and
shmJ,ldbe avoided at all costs. Furthermore, corporal pundshmenb
has been found to be neither effective nor permanent in stopping
undesirable behaviour in the classroom.

Despite the evidence however, South Africa frequently used
corporal punishment for the sake of discipline, social control
and even 'moral education'. In the not too distant past, it WaS
sanctioned by law, by parents and by teachers (Rice, 1987).
However, in 1994 judicial corporal punishment waS outlawed and
corporal punishment at schools became unconstitutional (clause
3(n) of the National Education Policy Bill, 1995; clause 22 of
the Gauteng Schools Education Bill).

While policy and legislatlon must play their role, this is
noi::enough to bring about a Change in the practices and
perceptions of teacher's at the grass I'oOtS. An understanding of
its harmful effects, and recognition of alter11atives is
necessary in order to bring about its complete abolishment. This
study investigates teachers' and pupils I at;titudes to ooxpoza L
punishment as well as What discipline strategies are being Used
and are considered effeotive.

A sample of teachers and pupils were randomly selected from
private, oommunity and publio high school types. A tljtal of 602
subjects participated in this study (240 teachers and 362
pupils). Responses to an anonymous questionnaire were tabulated
and analysed.

Findings demonstrated that teachers are ambivalent towards
corporal, punf.shmerrt, while pupils are clearly anti-corporal
punf.shment; and support its f abolishment. Teachers do report

Key Words: corporal pund.shmerrb , classroom discipline. aternabf, vo
disdpline strategies used Ln the classroom.
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While ~olicy and legislation must play their role, this is

in the practices and
An unders'banding of

not enough to bring about a change
perceptions of teachers at the grass rootS.
its harmful effects, and recognition of alternatives is
necessary in order to bring about its complete abolishment. In
Gauteng, the first steps in finding alternatives to corporal
PUnishment were taken (August 1995) through the Member of the
)J;xecutive Council. (MEC) for Education. A subcommittee was
established to work on the foundations for launching a campaign
on alternatives to corporal punishment in 1996. In a proposal
for the campaign, the subcommittee points out the importance of
investigating the views of those teachers md pupils at the grass
roots. After all, if legal policies and academic theories are
going to debate the issues and sl..l.g',Jestalternatives without the
views of thOse directly involved, then the law will be defied
where possible, and the campaign will be an exercise in futility.

ThUS, this study focuses on the attitudes and practices of
those teachers and pupils at t.he grass roots level of education.
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significant,role. This included a massive information campaign,
similar to what is proposed above.

5. Establishing legitimate and representative structures
at all levels in the system to sustain the programme.

6. A ten't.ative bud.get for the campaign is also proposed.

The legal provision which outlaws corporal punishment and
the campaign on alternatives to corporal punishment are the first
steps toward.s protecting the interests and rights of the child.
As part of the way :fot'ward,it is important to investigate and
incorporate those who are directly affected by the change in
education policy. If legal policies and academic theories are
going to debate the issues and.suggest ~lternatives without the
views of those a~ the grass roots, then the law will be defied
where possible, and the campaign will be an exercise in futility.

,O..QIl.Qlusion

In s'Ul'nmary,general agreement exists that corporal
punishment creates harmful effects and that it should be avoided
at all costs. l,1'urthermore,corporal punishment has been found to
be neither effective nor permanent in stopping undesirable
behaviour.

l)espite the evidence I however I South Af:doa fregu'mtly used
oorporal punishment for the sake of discipline, social oontrol,
and even 'moral education!. It was sanctioned by law, teachers
and by parents. However I in April 1994 j'Udioial oorporal
pundshnenb was o'U'l::lawedand oorporal punishment at school became
unconstitutional.
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teachers and students who have suffered the effects of corporal
punishment for years.

3. The process of developing a collaborati ve and
comprehensive programme of action is considered an important part
of the programme. Wayson and Lasley (1984) claim that if all
parties are involved in the decision-making process, then all
parties share the responsibility and a climate of self-discipline
is created and maintained. The procesS involves:

consulting with representatives of parents, teachers,
students, management, cultural and religious organisations,
political parties I welfare and human :I:'ightsbodies, law
enforcement agencies etc.
communicating the results of investigations into the current
problems and practices extensively so as to ensure a more
informed public response to the issues at hand
developing a "shared vision" for specific interventions
building a programme of alternatives from experience of what
strategies work
establishing procedures for evaluation and re<Massessment of
plans.

4. Improving awareness and involvement. This might take
the form of media campaigns, in-service training and counselling
programmes, schools and community pro jects , and the active
involvement of CUltural, religioUS and youth movements. Perhaps
a lesson can l?e learnt from SWeden. Corporal punishment was
.1ega11y abolished in Swed.en in July 1979. Ziegert (1983)
aaseeaed the effects of the law on thl;!population's attitudes
towarclscorporal punishmeni:, two years later. He found that the
popUlation I s l~nowledge of the legal ban inclreasecldramatically,
I~S did their awareness of its harmful effects. Ziegert does 110t
~\ttributethe change in at'dtUde to the legal abolishment a1.one.
~Iupplementary measures introducecl by the government playecl a
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not considered concrete and tangible enough to allow teachers to
feel that they have techniques at their disposal which can be
used to maintain discipline.

In Gauteng, the first steps in looking at alternatives to
corporal pund.shment;more specifically and formally, were taken on
23 August 1995 througll the initiative of the Member of the
Executive council for education (MEC), Ms Mary Metcalfe. A
representative group of teachers and principals' organizations
met to discuss issues arising from the provision which outlaws
corporal punishment (Gauteng Schools Education Bill, 1995). There
was broad support for implementing a campaign on the need for
alternative strategies to corporal pund.shmerrti, A SUbcommittee was
set up and agreed to propose the activities which will lay the
foundation for launching this campaign in 1996.

The proposal for preliminary steps to be taken over the
period September 1995 to March 1996 include the establishment of
a research and administrative unit. This unit, among other
activities I will conduct an intensive research programme into
corporal punishment and its alternatives currently in practice in
Gauteng's schools (Magasa, Ralphs & Vally, 1995).

Magasa et al, (1995) outline six areas for discussion and
debate for a programme which will look at al'l:ernatives to
corporal punishment in schools in Gauteng. These include:

1. Researching the broad field within which problems arise
and solutions must be found. This includes looking at the social,
pedagogic and legal issues.

2. Focusing on alternatives to corporal punishment. This
includes "pr'Jventivealternatives' which focus mostl,yon primary,
pre~primary schools, and pre-service teacher training; and
'remedial alternatives' which. focus on Secondary schoolS with
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member to be available once a month to see parents; and another
SChool allotted each teacher a free hour each week to see
parents.

Time-out procedures is another alternative discipline
strategy. In Europe, children who are not behaving are sent to
another class, preferably one in which thn same subject is being
taught, or to the teacher in whose clasFl thl'lYwere the year
before. Vally (1995) says that the exclusion shoul.dbe liasdull
and boring as possible ... and [the pupil] should be supervised
at all times" (p. 3).

Reinforcing positive, and ignoring negative, behaviour is
considered an effective discipline strategy in the classroom.
l?iaget (1954) notes the interdependence between leal:'ningand
reward, and suggests that when pupils are positively rewarded,
tlleirlevel of acquiring skills Lnproves ,

consulting with the child after the class, or after school
is considered another 'tri~k' of the trade. Whispering in the
pupil's ear rather than shouting, and having as much direct eye
contact with the pupils as possible, are other disciplinary
strategies recommended (Holdstock, 1987). These are just but a
few of the many ttriclts' and tips to maintain classroom
disciplille.

Rutter, Maughan, Mortimore, Ouston and smith (1979) support
the view that the most important factor contributing to effective
classroom disciplirle, is thEJ attitude of the ·teacher and the
quallty of the interpersonal relationship with the pupils.
Holdstock (1987) sums th1s up aptly when he says "rather than
tell them what Jco do .•. teU them how to be" (p, 197). Thus, he
says, that "the most impo:r.'taI1ttaslt awaiting education is to
prepare teachers not only academically, but in a personal i!.{ensefl
(Holdsi.:oc]\'11987, p , 198). He notes, however, that often this is
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Thus it seems discipline should aim for the development of an
individual who is able to exercise self-control in an atmosphere
compatible with the principles of equality, mutual respect and
freEdom of choice (Rice, 1987).

This, however, still does not tell teachers what alternative
strategies to use in the olassroom in order to aohieve this goal.

Perhaps some lessons can be learnt from European schools
Which do not rely on corporal punishment Ln their system of
discipline.

Jones and Jones (1981) note that the root cau, of
"mi.sbehavi.ouz"must be understood if effeotive and long-lasting
change is to be aChieved. In Norway, the Basic Sohool Act lays
down that the school must determine whether misconduct has been
caused by teacher-pupil, home-school or pupil-pupil
relationships. Counselling is a method commonly employed to
address behaviour problems. In spain and Jrrance it is quite
usual for teachers to be allocated time to counsel pupils.

Holdstock (1987) points out that disciplinary problems can
be reduced by relaxing teachers' attitude toward non-essential
matters. such is the attitude of European teachers where teacher-
pupil relationships tend to be much friendlier and more relaxed.
Petty rules and regimentation are virtually unknown in Europe.
pupils have more freedom in matters such as dress, coming and
going, and personal appearanoe.

Parent consultation is another alternative discipline
strategy. Newcombe (in Holdstook, 1990) investigated discipline
strategies in European schools and found that many European
cou1'l't:.riesemphasises the importance of consulting parents. The
ways in which parents are consulted vary from country to oountry
and school. to school. One Italian school required every staff
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factor in "facilitating, exonerating and under reporting of
crimes of family violence, abuse and child molesting" (p. 170).

Alternative Methods of Classroom Discipline

Punishment procedures, other than corporal pUnishment,
commonly used in the classroom in order to maintain control
include: detaining pupils after school or during break, writing-
out senseless statements; cleaning up the classroom or school
grounds; extra homework; sending the pUpil out of the classroom;
appointing a pupil to report on other pupils; sending pupil to
head; depriving pupil of an enjoyable activity; verbal abuse; or
making the pUpil look foolish. These strategies, writes
Holdstock (1997) "do not prevent future problems, but. at best
delay them" (p. 197).

Self~discipline, embodying an ideal of growth towards
independence a.nd self-cont.rol, ra.ther than dominant external
authori ty and punf tiv« measurea shou Ld be the ultimate
educational goal of discipline (Dewey, 1897). Jones and Jones
(1981) claim that the effects of this would be a more permanent
change in behaviour than a temporary one. This is supported by
Edcent Williams (personal communication, october 1.3,1995), the
Director of Support Services for Gauteng Education Department,
who says that schools need to facilitate the development of
internal self-disoipline as an educational goal rather than
impose external fear of pUnishment as its system of discipline.

The way in which this is achieved, however, remains
unspecific and unclear. Research indicates that the successful
disciplinarian is one who modelS caring, committed behaviour; one
who bakes time to reason and communicate with the child
(Calabrese, 1985); one who collectively cz-eatias clear rules
(Wayson & Lasley, 1984); one who is flexible, student-centred and
capable of individualizing teaching (Arnove & strout, 1980).
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corpoxe l punishment j nterferes with academic functioning.
Bryan and Freed (1982) found that those students in a high
corporal punishment group reported lower grades.

As indicated by Vally (1995), it is often assumed that
corporal punishment stops bad behaviour altogether, Yet, in many
cases, the same pupils are caned for the same offences, by the
same teachers over and over again. Scientific research shows
that the effects of punishment are at best temporary (Bugelski,
1956). It has also been shown that punishment has increased the
undesir able behaviour rather than eliminated it. Bandura (in
Church, 1963) notes 'chat in the treatment of a severely behaviour
disordered boy, punishment might augment the undesirable
behaviour by generating hostile feelings simila.r to those that
may have caused the original behaviour disorder.

Both Dobson and Engelman (in Woolfgang & Glickman, 1986)
have positioned themselves firmly as advocates of corporal
punishment, as part of 'moral education'. They argue that people
who have done wrong should be punished for it. Marshall (1984),
in response to this, argues that moral education and pUnishment
are incompatible since moral education aims for the development
of moral obligations and corporal punishment encourages mere
obedience. Further I rehabilitation, rather than punishment
should be the aim of correctional services. Judge Langa (1995)
warns against "society wreacldng its vengeance on wrongdoers" (p,
32), which might happen under the guise of teaching morality.

Thus corporal punishment is neither quick nor harmless.
While physical punishment does initially appear to be effective
in stopping undesirable behaviour, this is temporary but the
psychological effects are not (Hill, 1981). Holdstock (1987)
refers to the justification of corporal punishment as 'harmless'
as a form of 'psychological denial' which he says is the major
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corporal punishment, Holdstock (1987) argues, is morally
reprehensible. He says that the violation of the ch.ild's body
space and privacy conveys the message that adults have authority
over them, inciuJing the right to inflict pain. This prepares
them to become victims of abuse. In the~r study, Catron and
Masters (1993) found that pre-school chiVtr..:.nshowed broad
acceptance for severe corporal punishment given for any type of
transgressicm, and by any agent. Pre-adolescent children, on the
other hand, were able to consider the type of transgression,
severity of punishment, and the appropriateness 0.1, the agent
administerinC:f the physical punishment. Younger children,
therefore, are more vulnerable to abuse since their judgement of
the severity of the punishment, type of transgression, and the
fallibility of the agent is poor.

Sir Laurence Olivier (in Benthall, 1991) said that "the
first time a schoolmaster ordered me to take my trousers down I
knew it was not from any doubt that he could punish me
efficiently enough wi'chthem up" (p. 385). Morris (in Benthall,
1991) argues tha'ccorporal punishment interferes with the sexual
and psychological development of the child and is thus a
contributing factor to sexual deviations. A task force of the
British Psychological Association (in Holdstock, 1990) concluded
that corporal punishment was a significant factor in the
autogenesis of sexual perversion. The existance of erotic
magazines such as "The Joy of Spanking" f "Art of Caning" a.nd
"sting", which are devoted to corporal punishment, demonstrates
"an unwholesome interest in this area" (Holdstock, 1990, p. 358).
Morris (in Benthall, 1991) further argues that there is a close
association between co:r.:poralpunishment and homosexuality for
both involve "the sexual excitation of the a.nalarea" (p. 384).
Benthall describes this as the "invisible wounds of corporal
punishment" (p. 385).
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Harmful __Effects of Corporal Punishment

When teachers punish a child physically they give the child
a model for aggressive behaviour (Bandura & Walters, 1959; Weiss,
Dodge & Bates, 1992). Clarke and McKenzie (1968) found that
those elementary school children with punitive teachers manifest
significantly more aggressive and deviant behaviour involving
physical harm to peers and damage to property, than children with
non-punitive teachers. conversely, Hyman and 0' Alessandro (]'984)
note that school vandalism is dramatically reduced when students
view their school positively.

When teachers administer corporal punishment, the message to
pupils is clear: violence is an acceptable way to resolve
conflict (Newell & KibeI, 1995).

"When ~~emake children afraid, we stop learning dead in its
tracks" (Holt, 196'1, p. 23). Clarke and MCKenzie (1968) note
that the fear of punishment negatively affects motivation, and
that it also might cause the development of a generalised
avoidance response such as school refusal. Moreover, Holdstock
(1987) argues that fear of punishment can affect the autonomic
nervous system, which may result in psychosomatic symptoms. He
also says that corporal punishment has negative psychological
effects such as: a lowered self esteem, anxiety, regression, and
depression. A personal account is that of Brandon Benjamin, a 14
year old boy from ottery, Cape Town. At the end of Std 2, Brandon
obtained the "best progress" certificate at school. A year later
he began complaining of stomach cramps, had nightmares and became
withdrawn. At the age of 10 he was given his first script. of
tranquillizers and at present attends a Special School. Brandon
and his mother attribute this to the fact 'that he was caned
excessively by his headmaster over a period of 3 months (Thamm,
1995, p , 52).
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institutions. It says that "no person shall administer corporal
punishment or sUbject a at.uderrcto psychological or physical
abuse at any education institution" (p. 20). Clause 22 of the
Gauteng Schools Education Bill (1995) makes the breach of this a
criminal offence. It says that "any person who intentionally or
negligently contravenes [ie: administers corporal pUnishment]
shall be guilty of an offence and liable on conviction to a fille
or to imprisonment for a period not exceeding six months" (p. 6).

This legislation brings South Africa in line with the views
of the united Nations Convention on the Right of the Child
(1989), which is ratified by 144 states worldwide. The
converrtLon is commi,tted to children I s right to physical
integrity, and protection from "all forms of physical or mental
violence while in the care of parents and o·thers" (Article 19).

Vally (1995), who is investigating the need for alternatives
to corporal punishment in Gauteng, points out that "policy and
legislation must play their role, but without a concomitant
understanding of the harmfUl effects of corporal punishment and
a recognition of alternati ves by those involved, the law and
dictates from above will be defied" (p. 1). He says that "the
routines, rituals, myths and irrational prejudices which surround
this practice will require much more 'chan legislation to be
eradicated" (Vally, 1995, p. 1). This is particularly true in
South Africa Where violence has been such an integral part of our
culture and institutions.

There are an overwhelming number of studies,
different countries which point to the harmful

from many
effects of

corporal punishment en the pupils, teachers and society. A
summ~ry of these findings are discussed below .

. .



CHAPTER. 3

RESULTS

Quantitative Results

The results of this study can be divided into teacher
variables and pupil variables.

Definition of terms:
Never d,efined as not at all
Seldom defined as once a year
Sometimes - defined as once a month
Often defined as onoe a week
Always defined as once a day

Teacher V§riable§

Teachers' Attitudes to CorpQr~l punishment

Teachers' overall attitude to corporal punishment, based
upon the sum total of their responSes to the questionnaire,
indicates that they are undecided since there are as many
responses in support of oorporal punishment (42.6%) as there are
against it (43.4%) (see Appendix D). However, a breakdown of
their responses to speoific questions proves valuable.

Teachers justified their support of oorporal punishment by
the following responses:

The major.'ityof teachers (53.3%) believe that corporal
punishment is necessary in order to maintain discipline at schccf
(20% strongly agree, 33.3% agree, 20.8% disagree, 11.3% strongly
disagree, and 14.6% were undecided).
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currently being discussed and. investigated by the Education
Department::.tetters from the Gauteng Departmunt of Education and
the university of the Witwatersrand were sent to the principal of
each school sampled in the study in order to obtain permission
and to elicit cooperation (see Appendix C). Questionnaires were
translated into English, Afrikaans, Zulu and Sotho. A group of 60
questionnaires (30 teacher and 30 pupil questionnaires), in the
preferred language, was given to each of the 15 pre-selected
schools. No further specification was given to the schools, such
as the grade to which the pupil qUestionnaires were to be
administered. The aasumpt.Lon was that if the administration of
the questionnaires caused the least amount Of disruption, then
the response rate might improvo.

After completion at the school's convendence , the
questionnaires were collected and analysed. Thus the l'esearc:her
had no control of variables which might have influenced
completion of the questionnaires.

Researqh.Design

This was a survey study. The type of analysis used was
contingency table analysis. This method was used to cross-
tabula,te data in order to examine relationships across table
classes. The classes in question were treated as stratification
variables with school type being stratified befOre sampling and
the rest after sampling (post-stratification). ~his
stratification reflects Official classifications of the Gauteng
Education Department.

Within each strata a simple random sample of aonocf.s was
drawrl.Post stratification was done according to the remaining
c:lassification variables (ie: gender, age, standard, training,
years of experienc:e).
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strategy. In addition, sub[ect.s were also asked to indicate the
effecti veness of each strategy. Here a three-po,tnt scale was
used. The fourth section of the questionnaire dealt with the
attitudes of teadhers towards discipline structures at school,
and the need for further training. These questions were, in
part, open ended. The last section of the questionnaire asked
about teachers I views on the proposed abolishment of corporal
punishment. Subjects Were given the opportunity t.o freely state
their beliefs and opinions (see APpendix A).

In the pupils' qUestionnaire, the first section dealt with
biographical details such as the subjectsl sex, age and standard.
The following section, consisting of 28 statements, investigated
pupils' atti tudes to corporal punishmen·t. and al ternat.i ve
strategies. subjects were aSked to rate each statement according
to a five-point scale ranging from strongly agree, to strongly
disagree. The third section, consisting of 19 questions,
investigated what disciplinary s·t.rategies pupils have experienced
at school. Subjects were asked to rate each disciplinary
strategy experienced, according to a five-point scale on how
often they receive each method ot' discipline. In addition,
subjects were also asked to indicate the effectiveness of each
strategy. A three-point scale was used here. The fourth section
investigated pupils' views on the proposed abolishment of
corporal punishment. Subjects were given the opportunity to
freely ~l't.atetheir beliefs and opmf.ons , The last section ot' the
questionnaire asked pupils about the offences for \l7hichthey have
been caned (see Appendix B).

A letter requesting permission for teachers and pupils to
bake part in the study, was sent to the Gauteng Education
Department. I]}heDepartment expressed an interest in the research
as it contribut,es to a newview of classroom discipline toJl:dchLs
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and allows for comparisons to be made between different groups of
respondents (Sheatsly, 1983).

The Likert type scale was selected in the construction of
the questionnaire since it is the most popular attitud.escale for
reasons of efficiency and ease of construction (BerClie &
Anderson, 1974). It assumes that a particular test it~Jmhas the
same meaning for all respondents and thus comparisons within and
between differ-'entgroups of respondents can be made (Zimbardo,
:Elbbesen& Maslach, 1977). The Likert type. scale also assumes
prior knowledge of a fair response Which is usually determined
from a pilot study. In this study, this was not the case, and
therefore it was decided to consider response frequency rather
than scores.

In the construction of the qUestionnaire, Babbie (1973)
suggests that items be short, clear, and relevant to the
objectives of the research. In this study care was baken to
follow these suggestions.

Two similar questionnaires were constructed, one for
teachers and one for pupils. A separate discussion of these will
follc\w.

:tnthe teachers' questionnaire, the first section dealt wi'l:h
biographical detai:Ls such as the subjects' se)(, agel number of
years' teaching experience, and training. The following section,
consisting of 28 statements, investigated teachers' attitudes to
corporal punishment and alternative strategies. Subjects were
asked tlJrate statements according to a fi va-pof.nt; scale ranging
frontstrongly agree, to strongly di.sagree. The third section t

consisting of 20 questions, investigated teachers' practices of
corporal punishment as well as alternative strategies. Subjects
were asked to rate the practice of disciplinary strategies given
aocording to a five-point scale on how often they used this
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both attitudes and practices were investigated Ln the
questionnaire.

since the 1920s a variety of techniques have been developed
to measure a/ctitudes. These include: the Thu):stone (1931),
Guttman (1944), Likert (1932), and Osgood (in osgood, suet &

Tannenbaum, 1957) semantic differential techniques. Monyooe
(1986) describes these in the following manner~ The Thurstone
Successive-Interval Technique consists of a series of statements
that are given to the respondent to agree or disagree with. The
Guttman Scalogram Analysis consists of a series of test items,
each Of which contain several opinion statements. The Likert
Summated-Rating Technique associates each response with a number
and the overall attitude score is the sum of the responseS that
the respondent marks. The osgood Semantic Differential comprises
of a series of bipolar adjectives.

The data used in this study was derived from an anonymous
questionnaire which was administered to the sample of teachers
and pupils. The Likert type scale was used in the construction
of the questionnaire. The frequency of responses were counted
rather than assooiating a response with a number in ordl~r to
evaluate overall attitudes. The rationale for this choice is
given below.

The qUestionnaire was chosen, since it enables a researcher
to collect information from a large geographical area in a
relatively short space of time. Also, as Selltiz et a1. (1965)
point out, when using an anonymous questionnaire for
controversial issues, respondents may have greater confidence in
their anonymity and th'us feel freer to express views they fear
might be disapproved of or might get them into trouble. Another
advantage is that questions and ins't:ructionsare uniform for all
respond/ants and this contributes to standardization procedures,
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According to research conducted by Arnott and Chabane
(1995) I 41% of teachers of all races at both primary and
secondary schools are between 25 and 35 years. In 'African
Secondary Schools I, research shows that 54% of teachers fall
between 25 and 35 years. This sample therefore, appears to be
representative of the ages of teachers in secondary schools in
Gauteng.

Of the 362 pupils 150 were male and 212 were female. 43.4%
of the sample of pupils were in std 9. The next biggest group
waS in Std 10 (24.3%). The ages of the pupils ranged from 12 to
27 years, while 47.8% of the pupils sampled were bett-leen16 and
17 years old.

Measurer;;;

"If we want to know how people feel! what they experience
and what they remember, what their emotions and motives are like,
and the reasons for acting as they do - why not ask them ?"
(Selltiz, Jahoda, Deutsch & Cook, 1965, p. 16)

The underlying assumption of measuring attitudes is that !,t
there is a strong relationship between one's attitudes and one's
behaviour. In this sense, at.titudes can be inferred from an
individual's behaviour, and behaviour can also be indicative of
certain attituQEls (Kiesler I 1971). However I not all behaviour Ls
proQuced by specific attituQes. There are multiple determinants
of .behaviour. In the case of corporal punishment, school
teachers might not believe in corporal punishment but go along
with it since they are not aware of, and have not been trained in
using alternati ve techniqtles for classroom management. These
limitations need to be COnE'L d in the construction of the
qUestionnaire, in order to give respondents the opportunity to
express their attitudes towards corporal punishment as well as
thE'Jrationale for behaving the way they do. Thus, in this study
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Aooording to research conducted by Arnott and Chabane

(1995), 41% of teaohers of all raoes at both primary and
secondary schools are between 25 and 35 years. In IAfrican
Secondary Schools', research shows that 54% of teachers fall
between 25 and 35 years. This sample therefore, appears to be
representative of the ages of teachers in secondary schools in
Gauteng.

Of the 362 pupilS 150 were male and 212 were female. 43.4%
of the sample of pupils were in std 9. The next biggest group
was in std 10 (24.3%). The ages of the pupils ranged from 12 to
27 years, while 47.8% of the pupilS sampled were between 16 and
17 years old.

Measures

"If \o1ewant to know how people feel: what they experience
and what they remember, what their emotions and motives are like,
and the reasons for acting as they do - Why not ask them ?"
(Selltiz, Jahoda, Deutsch & Cook, 1965, p. 16)

The underlying assumption of measuring attitudes is that
there is a strong relationship between one's attitudes and one's
behaviour. In this sense, attitudes can be inferred from an
individual's behaviour, and behaviour can also be indioative of
certain attitudes (Riesler, 1971). However, not all behaviour is
produced by specific attitudes. There are multiple determinants
of .behaviour. In the case of corporal punishment I school
teachers might not believe in corporal punishment but go along
with it since they are not aware of, and have not been trained in
using alternati ve techniques for cla.ssroom management. These
limitations need to be considered in the construction of the
questionnaire, in order 'co give respondents the opportunH:.y to
expreSS their attitudes towards corporal pUnishment as well as
the rationale for behaving the way they do. Thus, in this study
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5. To determine pupils' attitudes to the abolishment of

corporal punishment in Gauteng's schools.

Method

A total of 602 subjects participated in the study. 240 of
these subjects were teachers and 362 were pupils. B.:;thteachers
and pupilS were from co-educational secondary schools (std 6 to
std 10).

subjects were drawn from three types of schools: public,
community and private schools. The Regional off'ice for the
Gauteng Education Department classified schools in the Gauteng
region into private, public, community, farm, hospital and mine
schools (1995). Farm, hospital and mine schools were not included
in the sample of this study since they are mostly primary
schools, and the sample of'this study was defined as consisting
of secondary school teachers and pupils.

Lists of SChools in each school type were obtained from the
Education Department and five high schools were randomly sampled
from each school type (i.e.: public, community and private). tn
total, 15 schools participated in this study, and made up the
stratified sample. owing to nonMresponse, three schoolS selected
had to be replaced.

Of the 240 teachers, 70 were male and 167 were female.
65.4% of the teachers had a university degree. Teaching
experience ranged from 6 months to 40 years, while 48.7% of the
teachers sampled had less than 10 years teaching experience. The
ages of teachers ranged from 21 to 69 years, with 47.7% younger
than 35 years, and 38.5% between 25 and 35 years.
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Aims of the study

The general aim of the present study is to investigate
teachers' and pupilS' attitudes to the proposed abolishment of
corporal punishment as indicated by clause 3(n) of the National
Education Policy Bill (1995), and clause 22 of the Gauteng
Schools Education Bill (1995). This stUdy also aims to
investigate t11eextent to which corporal punishment is practiced
in a sample of schools in 'theGauteng areai and What alternatives
are used and whether they are considered effective.
specifically the aims of this study are:

More

Teachers
1. To determine teachers' attitudes to corporal punishment.
2. To determine how often teachers administer corporal

punishment.
3. To determine the extent to which alternative strategies of

classroom discipline, other than corporal puniShment, are
used.

4. To determine the extent to which discipline strategies are
seen as effective.

5. To determine teachers' attitudes to the abolishment of
corporal punishment in Gauteng's schools.

6. TO determine whether teachers consider they haVe a need for
further training in the area of classroom discipline.

pupils
1. To determine pupils' attitudes to cor.poral punishment.
2. To determine how often pu.pils experience corporal

punishment.
3. TO determine how often pupils experience alternative

strategies of classroom discipline, other than corporal
puniShment.

4. To determine Which discipline strategies are seen by pu.pils
as effective.
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In Gauteng, the first steps in finding alternatives to

corporal punishment were taken (August 1995) through the
education MEC. A subcommittee was established to work on the
foundations for setting up a campai-gn on alternatives to corporal
punishment in 1996. In. the pr'opoaa l for the campaign, the
subcommittee proposes to investigate the views of teachers and
pupils at the grass roots. This study hopes to contribute to
this, by investigating the attitudes towards and practices of
corporal punishment with respect. to teachers and pupils in the
Gauteng area.

Teachers
Do teachers feel that corporal punishment is necessary in
order to maintain discipline in school?
How often do teachers use corporal puni.shnerrt , if at all?
What alternative strategies of classroom discipline, other
than corporal punishment, do teachers use?
What strategies of discipline do teachers consider
effective?
What are teachers' attitudes to the abol.ishment of
corporal punishment?
Do teachers feel the need for further training in the area
of classroom discipline?

Pupils
Do pupils feel that corporal punishment is necessary in
order to nai.nbaLn discipline at school?
HoW often, if at all, do pupils experience corporal
punishment?
How often do pupils experience alternati ve strategies of
classroom discipline, other than corporal punishment?
Which disciplinary strategies are seen by pupils as
effective?
What are pupils' attitudes to the abolishment of corporal
punishment in Gauteng's schools?
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Policy Bill (1995) which proposes to outlaw both physical and
psychological abuse of students at all educational institutions.
Further, Clause 22 of the Gauteng Schools Education Bill (1995)
propoSes to make the breach of this a criminal offence.

Thus the evidence shows that South Africa's policies are
moving away from institutionalized violence, where physical and
verbal punishment Was legal, to a human rights culture, where the
child has the right to physical integrity I and to protection from
all forms of interpersonal violence.

However, despite the proposed changes in education policy,
teachers and pupils in the not too distant past (Rice, 1987),
have shown overwhelming support for corporal pUnishment.

According to Minister of Justice, Dullah Omar (personal
communication, 25 October, 1995) certain matters, such as
corporal punishment, will not be decided by a referendunl since
the decision might not be in the spirit of the constitution which
is committed to the promotion of human rights. Therefore, he says
that even if teachers and pupils oppose the abolishment of
corporal punishment this does not mean that it should be
reinstated since it violates fundamental principles within the
constitution.

In the light of this lit is still important to evaluate
teachers' and pupils' attitudes to corporal purtishment in order
to asSess the gap between policy and opinion and address this if
necessary. It is also necessary to evaluate what disciplinary
strategies are considered effective and can be used as
alternatives to corporal punishment. After a'l, the practice of
corporal punishment will require more than leg:;slation to be
eradicated.



CI-i:APTER. :2

THE STUDY

Rationale for the study

It is evident, according to the literature and research,
that classroom discipline is an ongoing area of concern and
debat"3. Modern educationalists tend to regard self-discipline as
the ultimate educational goal (Dewey, 1897~ Holdstock, 1987;
Wayson & Lasley, 1984), and encourage those diBciplinary
strategies which facilitate the development of this. PUnishment,
and more specifically corporal punishment, does not contribute to
the development of self-discipline. Corporal punishment has been
found to, at best, temporarily suppress undesirable behaviour
(skinner, 1953). Moreover, it has been found to produce harmful
effects ma]dng it an unsuitable disciplinary strategy in the
classroom (Holdstock, 1990; Azrin, Hake, Holz & Hutchinson, 1965;
Church, 1963).

Despite the negative effects, Rice (1987) found that
corporal punishment waS the treatment of choice by 51% of whi.te
educationalist in the Johannesburg area. In her study, only !.I. 3%
of the sample considered 'positive disciplinary strategies' to be
effective (ie: those strategies which encourage self-discipline
such as rewarding positive behaviour); and only 1.8% mentioned
self-discipline as an important educational goal.

Sinca Rice's (1987) study, however, South Africa has
undergone major pol!tical, judicial and educational changes.
Judge Lang a (1995) of the constitutional Court abolished judicial
corporal punishment for juveniles on the grounds that it is
"cruel ... inhuman ..• and debases everyone involved in it" (p.
42). This is supported by Clause 3(n) of the National Education
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rr~guency Of Pupils' Experienoe of Corporal eunishment

Results sho~ that the majority of pupils "ever experienoe
oorporal punishment. In response to the question, 50% said they
never axperLence corporal. punishment::,23.2% said seldom, 12.7%
said sometimes, 7.2% said often, and 6.9% said always (n=362).

A comparison of pupilS' experienoes of oorporal punishment
across gender, grade and school type Lnddoabes that twioe as many
pUblic sohool pupils are reportedly caned often (10.71%), when
compared to community (5.43%) and private school pupils (5.79%)
(see Appendix L). While grade and gender had no significant
effeot on pupils' experience of oorporal punishment, it is
interesting to note that the std 8 group Ol~ pupi.ls claim to
experience corporal punishment most often (16.67%) (see Appendix
M). Also, three times as many male pupils (12.67%) claim to
experience corporal punishment 'often' than female pupils (3.3%)
(see Appendix N).

Extent of pupils' Experienge of Alternatiye st~ategies of
Classroom Qj,scipline

Of all forms of disoipline given, pupils rated their
experience of them as follows:

(a) Given extra homework and teachers trying to reason with the
pupil in the lesson were considered the most frequently used
methods of olassroom discipline. This was followed by

(b) getting positive reinforcement,and staying in at breal~,or
after schOOl, followed bY

(0) corporal punishment, being sent out, taking an unfavourabJ.e
report home, given physical tasks around the school,
deprived of an enjoyable activity, and made to look foolish
in class. This is followed by,
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teacher (9.1% strongly agree, 16.9% agree, 32.6% disagree, and
27.3% strongly disagree, 14.1% wer~ undecided).

Similarly, most pupils (61.4%) disagree with the statement
that "corporal punishment enhances the teacher-pupi'.
relationship" (5.5% strongly agree, 13.8% agree, 30.7% disagre~,
30.7~ strongly disagree, and 19.3% were undecided).

Most pupils were undecided about whether they think corporal
punishment can be justified from a religious point of view (10.8%
strongly agree, 21.3% agree, 17.7% disagree, 16.3% strongly
disagree, and 34% were undecided).

The only area where pupils did not feel th~:leffects of
corporal punishment to be problematic was in relation to abuse.

Many pupils (45.3%) disagree with the statement claiming
that "corporal punf.slnnent; prepares pupils to become victims of
abuse" (18% strongly agree, 19.1% agree, 26.5% disagree, 18.8%
strongly disagree, and 17.7% were undecided).

Most pupilS (61.!::di) feel that corporal punishment should be
used only as a last resort (33.4%
13.3% disagree, 10.5% strongly
undecided) .

strongly agree, 28.5% agree,
disagree, and 14.4% were

When investigating pupils' att.Itudes to corporal pund shment;
across gender, school type, and grade, no significant differences
were found. However, it is interesting to note that almost three
times as many male pupils (30%) feel that female pupj.lsshould be
caned than female pupils (10.85%) (see Appendix K).
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responses to the questionnaire will be considered in terms of
their attitudes in support of corporal punishment, and their
attitudes against it.

Their attitudes against corporal punishment included the
following:

The majority of pupils (54.7%) disagree with the statement
that "corporal punishment is necessary in order to maintain
discipline at school" (11.3% strongly agree, 19.9% agree, 23.8%
disagree, 30.9% strongly disagree, and 14.1% were undecided).

Most pupilS (55.5%) feel that corporal punishment enhances
aggression in pupils r aa , 5% strongly agree, 24% agree I 15.7%
disagree, 10.8% strongly disagree, 15.7% disagree, and 18% of the
sample of pupils were undecided).

Most pupils (59.1%) believe that a I good' teacher does not
use corporal punishment to discipline pupils (32.6% s't:rongly
agree, 26.5% agree, 18% disagree, 8% strongly disagree, and 14.9%
were undecided).

Most pupils (50.5%) disagree with the view that "corporal
punishment creates an environment of learning" (12.4% st]~ongly
agree, 22.4% agree, 27.3% disagree, 23.2% strongly disagree and
14.<5% were undecided).

The majority of pupils (53.3%) belie··,~ that corporal
punishment teaches pupils to fear the teacher (24% strongly
agree, 29.3% agree, 23.8% disagree, 13% strongly disagree, and
9.9% Were Undecided).

HoweVer, the majority of pupilS (59.9%) disagree with the
view that cOl':poralpUl'lishmentteaches pupils to respect the
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Teachers' Attitudes to the ProPQ§.ed Abolishment of CorpQral
punishment in Gauteng's Schools

The majority of teachers (70%) disagree with the abolishment
of corporal punishment in Gauteng schools, while 30% agree.

Gender, school type, level of training and years of
experience did not effect teachers' attitudes to the abolishment
of corporal punishment significantly.

The Need fQr Further Training in the Area Qf Classroom Discipline

Most teacherS (2:1) feel that their training in the area of
classroom discipline has not been adequate and would like further
training in this area.

Table 3.1
!reachers' At..titudesTowards i\deguate struqtures in SchQoJ. gt
f.resentand .their Views on the Neeq,for Hor!?Tr§ining

.E Q7 Adequate Training Q8 Need for more training
Yes 156 150
No 80 86

- Fre uenc ml.SSln == 4y g

EUpil Vad~

Fupils' Attituqes to COrpl)ral punishment

Results show, based upon the sum total of pupils' responses
to the questionnaire, that the majo:ri.tyof pupils (61.34%)
disagree with oorporal punishment (13.63% strongly agree, 19.36%
agree, 23.83% disagree, 27.Sl%: strongly cJ:i.sagree,and J.5.68%
remained undecided) (see Appendix J). A brea)<:downof their
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Teachers' EvaluatiQD of Effectj,veDIscipline strategies

When asked which of the alternative strategi,s given were
c('lnslderedeffective, teachers rated them as follows:

(a) positive reinforcement and giving the pupil a "good talking
to in private" were considered most effective, followed by

(b) consulting with parents, followed by
(c) sending to the principal, sending an unfavourable report

home, reasoning with the pupil in the lesson, giving a daily
report on the pUpil's behavfour to the head, making the
pupil do physical tasks around the school, followed by

(d) sending to head for corporal punishment, sending to
counsellor, administering corporal punishment yourself,
giving e'll!trahomework, detention I depriving pupil of an
enjoyable activity, followed by

(e) sending pupd l, out of class, usIriq a contract system I
followed by

(f) giving a hit or slap in passing, and making the pupil look
foolish I were seen as least effective by the sample of
teachers.
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(e) sending to counsellor, using a contract system,

administering corporal punishment yourself, making a pupil
look foolish in classl and giving a hit or slap in passing
were considered least used by teachers in the classroom.
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Further, results of this study indicate that most teachers,
reportedly, do not send pupils to the Head for corporal
punishment. In fact, 39.5% said never , 32.8% seLdom , 23.1%
sometimes, 3.4% often and 1.3% always (n=238).

When investigating teachers' self-reported practices of
using corporal punishment across gender, school type, years of
experience and level of training a significant difference was
found between college- and university-trained teachel~s. College-
trained teachers reported that they u .:l corporal punishment nlore
frequently than university-trained teachers (see Appendix H).
Gender, and level of training did not effect the frequency of
corporal punishment reportedly practiced. HoweVer, it is
interesting to note that more than twice as many male teachers
(4.26%) say that they administer corporal punishment themselves
than female teachers (1.76%), and more than twice as many female
teachers (4.12%) say that they send to the Head for corporal
pund.shmerrt than male teachers (L 43%) (see Appendix I).

~nt to which Alternatiye strategies are Used

Teachers were asked to rate how often they use alternati ve
strategies of discipline. Teachers rated them as follows:

(a) Positive reinforcement was considered to be used most
frequently, followed by

(b) giving the pupil a "good talking to" in private, and
reasoning with the pupil during the lesson, followed by

(c) seeing parents, giving extra homework , giving the pupil
physical tas]ts around the school, sending an unfavourable
report homs, followed by

(d) sending to the principal, sending to the head for corporal
punishment, depriving pupil of an enjoyable activity, giving
a daily report of behaviour to the head, detention I and
sending pupil out of class, followed by
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The mqjority of public school teachers support the view ·that
the fear of corporal punishment creates an environment of
learning (53.84%), while most private school teachers do not
(65.63%).

While most community (70.41%) and private school (73.44%)

teachers strongly feel that female pupils should not; bla caned,
most; public school teachers were undecided.

The level of teacher training had no significant effect on
teachers I overall attitude to corporal punishment. HoW/aver,it is
interesting to note that more college-trained teachers (11.25%)

believe that female students should be caned than. uniVerlsity
trained teachers (5.73%). In addition, more college tra:lned
teachers believe that corporal punishment teachf3s pupils to
respect the teacher (8.75%) than uni versi ty trained teachers
(4.46%), and almost twice as many college tredned teachers
(6.25%) believe that corporal punishment enhances the teach,sr-
pupil relationship than uni versi ty trained teachfars (3.18%) (I:lee
Appendix F).

Teachers' years of experienoe did not effect their attitudes
to corporal punishment significantly. However.'it is :i.nterestilng
to note thqt those teachers with less than five years experienoe
believe that a 'good' teacher does use oorporal punishment tio
discipline pupils, while those teachers with more than five years
experience disagree (see Appendix G).

Freguenoy of Corporal Punishment Practised

Results show thqt the majority of teachers say thqt they do
not use oorporal punishment to disoipline pupils. In response to
the question of whether teqchers administer corporal punishment
themselves, 60.9% aad.d never, 17.2% said seldom, 19.3% said
sometimes, qnd 2.5% said often (n=238).
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teacher" (5.8% strongly agree, 23.8% agree, 44.2% disagree, 12.5%
strongly disagree, and 13.8% were undecided).

similarly, most teachers (55.9%) disagree with the statement
claiming that "corporal punishment enhances the teacher-pupil
relationship" (4.2% strongly agree, 19.6% agree, 41.3% disagree,
14.6% strongly disagree, and 20.4% were undecided).

Teachers attitudes to cotrpor'aL punishment were compared
across gender, school type r level of training and years of
experience. No significant difference between gender, level of
training and years of experience were found. There were
significant differences between teachers' attitudes to corporal
punishment across private, community and public school types
(see Appendix E).

Private school teachers had a different view to community
and public school teachers on whether corporal punishment is
necessary to madrrteLn classroom discipline. Almost half the
sample of private school teachers (48.44%) feel that corporal
punishment is unnecessary in maintaining discipline at school.
This is almost twice the number of community (26.53%) and pu.blic
school teachers (25.64%).

The majority of community school teachers (64.29%) disagree
with the statement that corporal punishment enhances aggression
in pupils, whereas private and public school teachers are
undecided.

Most community (50%) and pUblic (:'3.84%) school teachers
believe that corporal punishment can be justified from a
religious point of view, wbile most private school teachers
disagree (56.25%).
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Many teachers (45.9%) believe that corporal pUnishment can

be justified from a religious point of view (14.2% strongly
agree, 31.7% agree, 21.7% disagree, 15% strongly disagree, and
17.5% were undecided).

Half the aanpLe of teachers (49.6%) disagree with the view
that corporal punishment enhances aggression in pupils (7.1%
strc.'lPglyagree, 23.8% agree, 37.5% disagree, 12.1% strongly
disagree, and 19.6% Were undecided).

The majority of teachers (71.7%) do not feel that corporal
punishment prepares pupils to become victims of abuse (6.7%
strongly agree, 7.5% agree, 47.5% disagree, 24.2% strongly
disagrea, and 14.2% of the sample were undecided).

However, most teachers (77.5%) feel that corporal punishment
should be used only as a last resort (32.5% strongly agree, 45%
agree, 9.6% disagree, 7.5% strongly disagree, and 5.4% were
undecided) •

Attitudes against corporal punishment included the
following:

Most teachers (54.6%) disagree with the statement claiming
that "fear of corporal punishment creates an environment of
learning" (7.9% strongly agree, 25.8% agree, 37.5% disagree,
17.1% strongly disagree, and 11.7% were undecided).

Many teachers (48.4%) believe that a 'good' teacher does not
use corporal punishment to discipline pupils (19.2% strongly
agree, 29.2% agree, 26.3% disagree, 7.9% strongly disagree, and
17.5% were undecided).

The majority of teachers (56.7%) disagree with the stiat.ement;
cla~ming that "corporal punishment teaches pupils to respect the
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corporal punishment than an older group. The implications are
that less experienced teachers are more lH:ely to resort to using
corporal punishment.

Differences between college- and undversity-t.rainedteachers
were al.so found. More college-trained teachers believe that
female students should be caned than universi ty...trained teachers;
more oo'LLeqe...trained teachers believe that corporal punishment
teaches pupils to respect the teacher, and almost twice as many
coJ.).ege-trained teachers believe that corporal punishment
enhances the teacher-pupil relationship. Furthermore, results
show that ,oollege-trained t.eachers use corporal punishment more
frequen·tly than uniVersity-trained teachers. This reflects that
college-trained teachers are more at odds with currant policy in
their attitudes towards and praotices of corporal punishment.

Despite the fact that teachers do have a battery of
alternative strategies, which they reportedly use (see results),
the majority feel that their training in the area of classroom
discipline has not been adeqU&~e and would like further training
in this area. As one teacher commented, "In teacher training we
Were not trained to deal with children form deprived homes - as
ideal situation was focused on [at college]. We have to deal
with children who cause havoc because of hurig(ilrI bro]{enfamilies
and abuse ••. our ·tra.iningshOUld consLdar different situations
that children come from •.. and a guidance service ehcul.d be
available to both students and teachers for the benefit of the
school". Anothel: teacher noted that "children of different
cultures behave in different ways. So the punishment; of one
culture could :ail When practlsed in another cul.turell•
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learning. Most teachers feel that corporal punishment does not
teach pupils to respect the teacher.

According to Rutter et ali (1979), the most important factor
contributing to effective classroom discipline is the quality of
the interpersonal relationship between teacher and pupils. Thus,
corporal punl.shmerrtharms the teacher-pupil relationship which in
turn inhibits the teacher's ability to discipline effectively. In
addition, Holt (1967) says that "when we make childrel'1afraid, we
stop learning dead in its tracks" (p. 23).

Teachers attitudes were compared across gender, school type,
level of training and years of experience in order to investigate
any differences between them.

only a quarter of private sahool teachers believe that
corporal punishment is necessary in order to maintain discipline
at school, as compared to three quarters Of both public and
community school teaohers. Also, most private school teachers do
not feel that corporal punishment can be justified from a
religious point of view. Thus, priva.teschool teachers I attitudes
appear to be more in line with the aims of the new policy on
oorporal punishment.

:t,t was found that the majority of public school teachers
believe that the fear of corporal punishment does help to create
an environment of learning. Thus, public school teachers' j.nthis
regard, are at odds with the literature and the aims Of the new
education policy.

:Results of this study show that teachers with less than five
years experience believe that a 'good' teacher does use corporal
punishment to discipline pupils. These findings are similar to
those of starr (1967), who found that younget teachers (i.e.
those undel;'24 years of age) were more in favour of us.ing
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In Ric~'s (1987) study, the majority of teachers were in

favour of corporal puni.ahment;, Results of this study show that
teachers are ambivalent towards corporsl punishment, and that
teachers' views are still not totally in line with the
literature, nor with the aims of the new education policy.

Despite their ambivalence, there are areas where teachers
show support for corporal punishment.

The majority of teachers believe that corporal punishment is
necessary in order to maintain discipline at school, that it does
not enhance aggression in pupils, nor prep,are them to become
victims of abuse. In addition, teachers jEeel t.hat corporal
punishment can be justified from a religious point of view.

This is in contrast with the studies which show th.at
corporal punishment does enhance aggre~sion since it gives
children a model for aggressive behaviour and teaches them that
violence is an acceptable means of resolving conflict (Clarke &
McKenzie, 1968; Hyman & D'Alessandro, 1984). Holdstock (1987)
adds that corporal punishment demonstrates to children that
adults have authority over their bodies wh:tchthus prepa.resthem
to become victims of fUrther abuse. In addition, there are those
who argue, that it is better to spoil the child and spare the
rod, given the harmful effects of corporal punishment, than the
opposite (Benthall, 1991; Holdstock, 1990; united Nations
convention on the Rights of the Child, 1989; Vally, 1995).

However, there are areas where teachers are against the use
of corporal pun ,hment, and hence in line wi'thcurrent educatd.cI
policy.

Most teachers feel that a 'good' teacher does not use
corporal punishment to discipline pupils as it interferes with
the teacher-pupil relationship and with the environment of



CHAPTER. 4:

DISCUSSION

Interpretation of Resul.cs

The results, previously summari zed , are disoussed below
under the headings of teachers, pupils and comparison of both
teaohers and pupils.

~achers

The new eduction policy bill aboU.shing corporal punishment
(National Education Policy Bill, 1995) reflects the government's
move away from institutionalhed violence to a human rights
culture. The literature supports this step, po:Lt1tingout the
harmful effects of corporal punishment which make it an
unsuitable choice in classroom discipline (Holdstock, 1990; Azrin
et al., 1965, Church, 1963). Despite the literature and the new
policy, however, teachers in the not too distant past have shown
overwhelming support..for its use (Rice, 1987). Given this
discrepancy, it is necessary to i.nvestigate whether 'I::eachersI and
pupils' attitudes are in line with the literature and the aimo of
thA new policy or not.

Results show ambivalence in teachers' overall attitude to
corporal punishment, since there are as many responses in support
of corporal punishment as there are against it. Teachers'
ambivalence is reflected in the fact that most teachers
reportedly do not use it, see it as mildly effeotive, but believe
that it should not be abolished and that it should be available
as a last resort.
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3. When asked for which misdemeanour pupils have been

caned, the following responses were found: Fighting, skipping
school, not doing homework, hair too long, cheek to the teacher~
not bringing P.T togs, late for school, eating in class, talking
in clasS, bunking a lesson, not bringing books, smoking at
school.

4. Instruments used, according to pupils, include: Cane,
whip, spoon, electric wire, a steel pipe, and a ruler.
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3. When asked for which raisdemeanorrr pupils have been

caned, the following responses were found; Fighting, skipping
school, not doing homeWork, hair too long, cheek to the teacher,
not bringing P.T togs, late for school, eating in olass, talking
in olass, bUnking a lesson, not bringing books, smoking at
sohool.

4. Instruments used, aocording to pupils, inolude: cane,
Whip, spoon, electric wire, a steel pipe, and a ruler.
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was focUsed on r at college]. We have to deal with ohd.Ldren who
cause havoc because of hunger, broken families and abuse ..• our
training should consider different situations that children come
from .•. and a guidance service should be available to both
students and teachers for the benefit of the school."i "Children
of different cultures behave in different ways. so the
punishment of one cult.ure could fail when practices In another
culture"

4. When t.eachers were asked to suggest alternati ves to
oorpoz-al, pund shnerrc, the following comments were made:
"suspension", "expulsion", "sweep the floor", "clean the
toilets", sand desks to remove graffiti", be "banned from a
favouri te sport or school activity. "; "There needs to be :rllore
interes,ting material to encourage pupils with their studies, e.g:
computers."

Ei. General comments inoluded: "We are always blamed for
what goes wrong in the classroom."; "We need the involvement of
parents in our children's edUcation."

;eupils

1. l?upils in support of corporal punishment, had the
following to say: "It acts as a deterrent and enforces respect"
(15 years); "! think that girls should be caned. I have alwaY~f
since I was a little girl, been caned for things I have done
wrong. I respect my parents for it and believe that I have
become a better person because of it. I lmow that I will
discipline my children in this way" (15 years).

2. l?upils against the practice of corporal punishment had
the following to say: "No one has the right to hurt a child" (1'1
years); "It makes me want to run away from school for good" (20
years) •
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pupils' Attitudes to the Abolishment of Corporal pUnishment

Results show that 60% of pupils agree with the abolishment
of oorporal punishment (.)1=350),while 39% disagree.

Pupils' attitudes to the abolishment of corporal punishment
across gender, grade and school type indicates that most private
(55.37%) and public school pupils (72.32%) are in favour of its
abolishment, however, community school pupilS are undecided
(48.84% agree and 48.84% disagree).

Qualitative Results

Open-ended questions on both the teacher and pupil
c;tuestiOnl'laireI elicited the following comments.

1. Teachers gave qual!tative comments in support. of
eorporal punishment. For example: "••. corporal punishment is a
deterrent 'with teeth' whieh should be used when deemed
necessary."; "••• a good smack at the right time can not harm a
junior student."

2. Teachers against the practice of corporal punishment had
the following to say: "Not all teachers are responsible enough to
punish corporally."; "How can we condone child abuse'?"

3. Teachers comments on the need for further training
include the following: "In c!ollegeI discipline was mentioned as
a problem for new teachers, this is not the easel After several
years of teaching experience, teachers still hav!:.)problems.":
"The classes are much large]:'nowadays t something has to be done
to help teachers cope."; "In teacher training we were not trained
to deal with children from deprived homes - an ideal situation
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Pupils' Perceptions of Effective Discipline strat~i~

Of all forms of discipline str~ Igies given, pupils rated
their effectiveness as follows:

(a) Positive reinforcemelnt and being given a good talking to in
private were cons ider-ed by pupils as the :most effective
metnods of classroom discipline. This was followed by,

(b) being sent to princip.al, taking an unfavourable report home,
teacher reasoning with pupil during the lesson, and teacher
seeing parents. This is followed by,

(c) being given extra homework, sending a daily report of
behaviour to head, staying in at break or after school,
being deprived of an enjoyable activity, being sent to
counsellor, and being given corporal punish:ment, fOllowed by

(d) being given physical t:asks around the school, signing a
contract, and being sent out of class, followed by

(e) being made to look foolish and given a hit or slap in
passing.
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(d) being given a good talking to in private, being sent to the
principal, followed by

(e) being given a hit or slap in passing, having parents called
in, followed by,

(f) being given a daily report of behaviour to head, using a
contract system, and being sent to the counsellOr.
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Ultimately, our education system must seek to manage its'

affairs without resorting to violence. The amphasf.s on self-
discipline will inevitably contribute to rearing responsible
members of society, which will improve our social climate.

Limitations

certain limitations of the study should be noted. The
reSearcher had no control over administration of questionnaires,
which were carried out by the principal and teachers at their
convenience. In addition, no specifications were given to the
schools, such as the standard to which the pupil questionnaires
were to pe administered. The assumption was that if the
administration of the questionnaires caused the least amount of
disrupt.ion, then the response rate might improve. However,
confounding variables such as motivation to complete
questionnaires, time of day chosen to complete the questionnaire,
sha:ring responses to questions, etcetera. may have coloured
findings.

In addition, results pertain only to teachers and pupils
from priVate, pUblic and community schoolS in the Gauteng area.
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January 3D, 1996), relying on this committee to suggest
alternatives and help implement them, will not be enough.
Schools ne~d to find their own solutions, which match their own
needs.

The implications are that teachers and pupils in each school
need to Workshop their own system of discipline, with the help
and support of the Education Department. In addition, teachers
need more kn.owledge on the harmful effects of corporal
punishment, given the fact that, in certain areas, they are at
odds with both the 1iterature and the new policy. Given the fact
that private school teachers are more in line with the literature
and policy than other school t.ypes, further research on
discipline structures in private versus other schools is
necessary in order to account for these differences and to help
other schools moVe in the same direction. Considering the fact
that teachers with less experience are more likely to rely on
corporal punishment, greater support needS to be available for
these teachers. The d1screpancy between co11ege- and univezsi.ty-
trained teachers suggests the need for further research illorder
to account for these differences. For teachers in schools at
present, in-service training 1s crucial in order to help teachers
express their feelings and frustrations, as well as to consider
the issue of effective discipline.

Pupils also need to be involved in the discipline process so
that they take responsibility and begin to develop the skills for
self-discipline.

communication between what disciplinary strategies teachers
report to use and what pupils' report to experience is necessary
in order to create an alternative system of discipline which is
effective. In addition, both teachers and pupils need to confer
on the effectiveness of disciplinary strategies used.
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private' as the most effective alternatives to corporal
punLahmerrt, Both teachers and pupils consider send.tngpupils to
the Head for corporal pundshmerrc as mildly effective and giving
a hit in passing or making the pupil 100]( foolish in class was
rated as least effective.

Thus, while teachers have a battery of alternat.t.vesto
corporal punishment which they use and consider effective, they
do not want corporal punishment abolished. On the o·ther hand,
pupils claim to experience alternatives to corporal punishment
which are far more effectiVe and thus support its abolishment.

Implications and Recommendations

The results of this stUdy have major implications for Our
~ducational system and for our society.

The democratizing process, in the education system, brings
uncertainty making the change for those at the grass roots
difficult. For teachers, old systems of discipline are being
removed but without new systems in place. This might leave
teachers feeling disempowered which creates greater stress - and
of course less discipline.

Thus there is an urgent need to create alternative systems
of discipline in schools.

Under the initiative of the MEC for Education, a committee
was set up for implementing a campaign on alternative strategies
to corporal punishment. In light of the findings from this
study, there is a great need for the EdUcation Department to
facilitate the changes occurring at the grass roots. Teachers
and pupils will need to be involved in the campaign so that it
does not become a debate about theories and an exercise in
futility. However, as Ms Metcalfe said (personal communication,
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In contrast, however, both teachers and pupils believe that

corporal punishment does not prepare pupils to become victims of
abuse, and that it should only be used as a last resort. In this
regard teachers' and pupils' attitudes are at odds with the
literature and the new education policy.

The differences between teachers' and pupils' attitudes to
corporal punishment are indicated by the foll.owing results:

While most teachers are ambivalent about corporal
punishment, most pupils are anti-corporal punishment. Most
teachers feel that corporal punishment is necessary in order to
maintain discipline at school, while most pupils disagree. Most
teachers believe that corporal punishment does not enhance
aggression in pupils, while most pupils believe that it does.
Most teachers disagree with the recent abolishment of corporal
punishment, while most pupils have welcomed this step.

The differences between teachers' practice and pupils'
experience of corporal punishment, are indicated by the following
results.

The majority of teachers report that positive reinforcement
is the most frequently used alternative to corporal punishment.
In contrast, pupils claim that extra homework is used most often
by teachers, as well as being reasoned with during the lesson.

Both teachers and pupils report that corporal punishment is
hardly used in schools, while sending to the school counsellor or
using a contract system (an undertaking to abide by a set of
rules which is signed by teachers, pupil and parents) is used
least often.

In rating their effectiveness of altelrnatives, both teachers
and pupils rated positive reinforcement and a 'good talking to in
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There was only one area where pupils' views were not in line

with the literature. Many pupils feel that corporal punishment
does not prepare them to become victims of abuse. However,
according to Holdstock (1987), Benthall (1991), and Hill (1981),
corporal punishment is abuse, and it teaches pupils that adults
have authority over their bodies which thus prepar-es them to
become victims of further abuse.

While pupils are against the use of corporal punishment in
schoolS, they feel that if they have to be caned then it should
be used only as a last resort.

Teachers and Pupils

The similarities and differences between teachers' and
pupils' attitudes, as well as teachers' practices and pupils'
experiences of corporal punishment, are interesting to note.
These differences also provide information on what alternatives
to corporal punishment are available and are considered
effective; what teacher and pupil training is necessary in order
to bridge the gap between policy and opinion; and what;areas need
to be fUrther researched.

Both teachers' and pupils' attitudes towards corporal
punishment are similar in the following regard.

Both teachers and pupils believe that a 'good' teacher does
not use corporal p,\n{ shment;to discipline pupils and that it does
not teach pupils to respect the teacher. Both teachers and
pupils believe that corporal punishment inhibits the environment
of learning and interferes with the teacher-pupil relationship.
In this regard teachers I and pupils' attitudes to corporal
punishment are in line with both the literature and the new
education policy.
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Pupils

This research went beyond the perceptions and practices of
only teachers and included those of pupils to assess whether
pupils' attitudes are in line with the new policy and the
literature or not.

Resul·tsshow, based upon the sum total of pupils' responses
to the questionnaire, that the majority are anti-corporal
punishment. Most pupils feel that corporal punishment is
unnecessary in maintaining discipline at school, and that a
'goodl teacher does not use corporal punishment to discipline
pupils. In addition, the majority of pupils said that corporal
punishment does not help create an environment of learning, nor
does it enhance the teacher-pupil relationship. As one pupil
said, "stop corporal punishment because it causes hatred between
pupils and teachers and that increases th.eschool Violence which
we have". Furthermore, most pupils believe that corporal
punishment enhances aggression in pupi Lrs , and that it teaches
pupils to fear rather than respect the te~cher. These views are
reflected by the fact that most pupils consider corporal
punishment as mildly effective and support its abolishment.

Pupils' attitudes against corporal punishment are supp0:;:-::ed
by an oVerwhelming number of research studies which point to its
harmful effects (Azrin et al., 1965; Bandura & Walters, 1959;
Boren & Coleman, 1970; Hentoff, 1973; Holdstock, 1987).

Rutter et al. (1979) claim that physical punishment damages
the interpersonal relationship between teacher and pupil, which
in turn inhibits the environment of learning. In addition r

countless field studies and research results show that physical
punishment enhances rather than inhibits aggressive behaviour
(Clarke & McKenzie, 1968; Hyman & D'Alessandro, 1984).
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(3)

Is tills aeproach eflectlve?
I Yes I No Sometimes

(4) Sent out of class?
Never "

o

Is this approach effective?
I Yes I No Sometimes

(5)

Is this aperoach effective?
I Yes I No Sometimes

(6)

Is this approach eflectlve?
I Yes I No Sometimes

(7)

Is this aeeroach e~f;..;..fe.;..ct,,",lv_e.;..?__ -,- _,
I Yes I No Sometimes

(8)

Is this approach effective?
eYes I No Sometime:)

(9) Sent to COUnsellor/other to resolve conlllot between teacher and me?

Is tills approach elfectlve?
I Yes I No scmotlrnse

(10)

Is this Elp.eroach effective?
eYes I No scmetlmes
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Question 1 (continued)

Statement Strongly Agree Undecided Disagree strongly
Agree f-·

2
Disagree

18. Corporal punlshment teaches 'I 3 4 5
pupils to fear the teacher
19. consulting with parents Is not an 1 2 3 4 5
effective way of solving pupils'
misbehaviour In class
20. corporal punishment teaches 1 2 3 4 5
pupils to respect the teacher -I--:::-- -21, Plsclpllne problems should be 1 2 3 4 6
solved together with the pupils so that
they can take responsibility tor the
!Hoblen, s-22. Fear and learning don't mix wall 1 2 3 4
(I.e. When pupils are afraid thay don't
learn)
23. Appointing a classroom monitor to 1 2 3 4 5
report to the teacher about
misbehaviour Is effactlva ~
24. Corporal punlshment enhances 1 2 3 4 5
the teacher-pupil relationship
25. Pupils prefGt authoritarian 1 2 3 4 !:i
teachers (l.e, ve!1 strict tGachol's}
26. Corporal punishment should be 1 2 3 4 5
used as a last resort, when all other
methods of discipline have failed
27. Corporal punishment Is the best 1 2 3 4 5
form of punishment because It Is OVGr ,
qulcldV~- 4 528. Female pupils should not be caned 1 2 3
(corporal punishment)

2. Which of the following forms of classroom discipline have you experienced? Mark the
box corresponding to your answer. Rate the effectiveness of the approach even If you
have never experienced It.

(1) Sent to detention?
[ Never I

(0)
Seldom
J1 year)

I Yes I No SometimeU

(2)

I Yes I No Sometimes. ]
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1. Here are a selection of controversial statements on classroom discipline. Show
your agreement or disagreement by circling the appropriate number:

1 :::Strongly Agree
2 = Agree
3 = Undecided
4 = Disagree
5 = Stron91~ Disagree

Statement Strongly Agree Undecided DlsllgrcEI Strongly
Agree Disagree

1. Giving extra homework as a 1 2 3 4 5
punishment only results In hating the
sUbject
2. When the teacher sends a pupil out 1 2 3 4 5
of class, the problem Is removed but
not solved
3. Organised teachers have less 1 2 3 4 5
discipline problems
4. Corporal punishment Is necessary 1 2 3 4 5
In order to maintain dlsolpllne at
school
5. Pupils tend to disregard teacher's 1 2 3 4 5
threats of ~unlshment
6. Corporal punishment prepares 1 2 3 4 5
puplls to become victims of abuse
7. Detention Is an effective way of 1 2 3 4 5
preventinci pu~"s from misbehaving -8. A good teacher Is one Who does 1 2 3 4 5
not use corporal punishment to
discipline pupils
9. Keeping pupils In elurlng break, Is 1 2 3 4 5
not an effective form of punishment
10. The pupils' fear 01 corporal punish- 1 2 3 4 5
rnent helps to create an environment

~;Iearnlng
11. Teachers should discipline pupils 1 2 3 4 5
In a calm manner
12. Corporal punishment makes pupils 1 2 3 4 5
more aggressive .
13. Approaching the school counsellor 1 2 3 4 5
Is an effeotlve way of solving
behaviour ~roblems .'
14. Corporal punishment can be 1 2 3 4 5
Justified from a religioUS point of view
15, It Is morally correct that a person 1 2 3 4 5
who has done wrong be punished for It
16, If the teacher gives pupils 1 2 3 4 5
Interesting and challenging work, there
will be less dlsolpllne problema In
class
17. If a teacher Is III<ecl,pupils tend to 1 2 3 4 5
be better behaved In class -~
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APPENDIX B

PUPIL QUESTIONNAIRE

The purpose of this study Is to document pupils' attitudes towards classroom
discipline.

Discipline refers to the control of pupils' behaviour In a school environment.

Punishment refers to a penalty Imposed upon a person for some fault (e.g.
withdrawal of privileges, detention, extra homework).

Corporal punishment refers to any form of punlshment directed at the body (e.g.
caning, hitting student with a ruler).

Verbal punishment reters to any punitive and/or derogatory rernark aimed at the
student (e.g. name calling).

t. PERSONAL INFORMATION

1. Gender:

Male 0 Female 0

2. Age:
___ -- years

3. Grade/Standard:

"
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6. Do you agree/disagree with the legal abolishment of corporal punishment In South
African soheola? Tick the appropriate box
Agree 0 Disagree 0
If you agres

l
give rMI;;-;'It')S: _

If you disagree, give reasons: , _

Suggest alternative methods to corporal punishment

7. Any additional comments:
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(18)
Sometimes

L..-_....l.::..'-- _ _._-'~..;;..:;;.;.t...--'--_( 1 mon.\.!:I.L_,__>-.:...:.:...:::.=;.~--J.-->'_.___~-,

I Yes I No Sometimes

(19)

I Yes I No
Is this approach effective?

Sometimes

(21) Other (specify)

Is this approach efffJctlve~?:--_-,- __ .,,--~:--_-,
I Yes I NO, ~_S~o~m_e~tI~m~es__ ~

s. Do you leel that you were adequately trained In classroom discipline In your teacher
training program tile? Tick the appropriate bolt
Yes 0 No 0
If yes I give examples:

II no, state concerns: _

4, 00 you feel the Med for In Service Training (during your teaching Job) on methods of
classroom dlsc,lpllne? Tick the appropriate box
Yes 0 No 0
Speclly: , _

5, 00 you feel there are adequate structures within your school to deal with the
dlsclpllnE!_Problems'? Tick the appropriate box
'los I.J No 0
II yes I state what they are: • _

II no, what procedures do you leel are needed: _
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(10) Approach school counsellor/social worker/psychologist to resolve conflict between
u II and teacher?

I ..Yes. 1 . No Sometimes

(11)

Is this approach effective?
Sometlm!fLjI . Yes I No

(12)

Is this approaClh effective?
'I Yes 1 No Sometimes

(13)

Is this approach effective?
1 Yes 1 No Sometimes

(14)

Is this approach effective?c== Yes 1 No Sometimes

(i5)

Is this approach effective?
LVes I No Sometimes

(16)

I Yeo I No Sometimes

(17)

[ Yes I No Sometimes
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(3)

Is this approach e(fectl~.:;.e7:.,.·__ -,- __ --:-
I Yes No someU,;:ws=J

(4)

Is this approach effective?
c= Yes I No Sometimes

(5)

Is this approach effective?
I Yes I No Sometimes

(6)

Is this approach effective?
I Yes I No Sometimes

(7)

Is thl.s approach effective?
C==' Yes I No Sometlmes~

(8)

Is this approach effective?
I Yes I No Sometimes

(9)

Is this approach effective?
I Yes I No Sometimes
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Questlon 1 (continued)

Statement Strongly Agree Undecided Dloagree Strongly
Agree Disagree

18, Corporal punishment teaches 1 2 3 4 5
pupils to fear the teacher
19. Consulting with parents Is not an 1 2 3 4 5
effective way of solvlhg pupils'
misbehaviour in class
20. Corporal punishment teaches 1 2 3 4 5
pupils to reseect the teacher
21. Discipline problems should be 1 2 :3 4 5
solved together With pUR"s In order to
teach them to take responsibility for
the problem
22. Fear and learning don't mix well 1 2 3 4 5
(I.e, when children are afraid they
don't learn)
23: Appointing a classroom monitor to 1 2 3 4 5
report to the teacher about
misbehaviour Is elfectlve
24, Corporal punishment enhances 1 2 :3 4 5
the teacher-pupil relatlonshlp
25. pupils prefer authoritarian 1 2 :3 4 5
teachers (where very strict measures
of discipline are used)
26. corporal punishment should be 1 2 3, 4 5
used as a last resort, when all other
methods of dlscleline have failed
27. Cotporal punlshment Is the best 1 2 :3 4 5
form of punishment because It Is over
5lulckly_
28. Female pupils should nOI be caned 1 2 :3 4 5
(corporal punishment)

2. Which of the following forms of classroom discipline do you Use? Mark the box
corresponding to your answer. Rate the effectiveness of the approach even If you
have never used It.

(1)

Is this aeproach effective?
eYes I No Sotnetlmes

(2)

I Yes I No
Is this approach elrective?

Sometimes
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1 = Strongly Agree
2 = Agree
3 = Undecided
4 = Disogree
5 ::::Strongly Disagree

1. Here are a selection of controversial statements on classroom discipline. Show
your agreement or disagreement by circling the appropriate number:

Sf,atement Strongly Agree Undecided Disagree Strongly
Agree Disagree

1. Giving extra homework as a 1 2 3 4 5
punishment only results In the pupils
hating the sUbject
2. Sending pupils out 01 the class 1 2 3 4 5
removes the problem but doesn't
solve It
3. Organised teachers have less 1 2 3 4 5
discipline problems
4, corporal punishment Is necessaty 1 2 3 4 5
In order to maintain discipline at
school
5. Pupils tend to disregard teacher's 1 2 3 4 5
threats of punishment
6, Corporal punishment prepares 1 2 3 4 5
pupils to become victims of abuse
7, Detention Is an effective way of 1 2 3 4 5
preventing puplla from misbehaving
8. A good teacher Is one who does 1 2 3 4 5
not use corporal punishment to
discipline pupils
9. Keeping pupils In during break Is 1 2 3 4 5
not an effective form of eunlshment
10. The puplls' fear of corporal 1 2 3 4 5
punishment helps to create an
environment of learning
11. Teachers should discipline pupils 1 2 3 4 5
in a calm manner
12. Corporal punishment enhances 1 2 3 4 5

~~sslon In pUpils
13. Approaching the school 1 2 3 4 5
counsellor/other Is an Ineffective way
of solvlnq behaviour problems

'"-1--'''.14. Corporal punishment can be 1 2 3 4 . 5
lustlfled Irom a religioUS,,-ointof view ,,-
15. It Is morally correct that a person 1 2 3 4 5
who has done wrong be punished for It
16. If the teacher gives pupils 1 2 3 4 5
interesting and chalienging work, there
will be less discipline problems In
class
17. If a teacner Is liked, pupils tend to 1 2 3 4 5
be better behaved In class
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APPENDIX A

TEACHER QUESTIONNAIRE

The purpose of this study Is to' document teache-s' attitudes towards classroom
discipline.

Discipline refers to the control of pupils' behaviour In a school environment.

Punishment refers to a penalty Imposed upon a person for some fault (e.o.
withdrawal of privileges, detention, extra homework).

Corporal punishment refers to any form of punishment directed at the body (e.g.
caning, hitting student with a ruler).

Verbal punishment refers to any punitive and/or derogatory remark aimed at the
student (e.g. name calling).

1. PERSONAL INFORMATION

1. Gender:

Male 0 Female 0

2. Age:
,~ Years

3. Years of teaching experience:

4. Training:

University 0
College of Education 0
Other (please specify) 0
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APPENDIX G
Teachers cp attitude response across years ot experience

n %
,.,. Lence Ql1eS:tioh 'RP-F"

< 5 Years (8 ) Good stJ:Qn9J,~ llg;r;:~!.il 8 14 29

teaeher Actree 9 14 29
UndaQid.ed 13 23 21

doesn't Disaaree 22 39 29

use ep ",.j.y ""''11v__DlSl'l('1rAA !'i A 93

'l'otal 56 100 00
5-9 Years ( 8) Good stronalv A9:t:f;1Sl

"
9 15 00

teacher Aaree 18 30 00
UndeciOf;10 10 16 6'7

doesn't nlsaaree 19 31 67
use cp ~.lli.~£!.9ree 4 6'6"

Total 60 100 00
10-20 (8 ) Good stronalv AC"ree 14 20 00

teacher Aaree 26 27 14Years Undecided 9 12 96
doesn't DiSl'l!'YrAA 16 ?? R6

use cp StronctlvDisaqree 5 7 14
Tot.al 70 100.00

>20 Years (8 ) Good Fltronalv AarAe 15 28 85

teacher Aaree 17 32.69
tlnnedioad 10 19 23

doesn't nisaC1'ree 5 9.62
'" rlv Disaaree 5 9 62use ot?
Tot.al 52 100.00-
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Teachers cp attitude response across training (cont.)

n %

teaches
pupils
relspect

(24) cp
enhances
baacher-
pupil rel.

(28)

Females
should not
be caned

Total 157 100.00
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APPENDIX F
Teachers corporal punishment attitude response across training
F======================'-==============F=====~=======U

n %·~--u

teaches
pupils
respect

(24) Cp

enhances
teacher-
pupil rel.

(28)

Females
shoUld not
be caned

Total 80 100.00
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Teachers cp attitude response across school type (cont.)

n %

TvnA Oue~tiotl Resnons..e
Private (4) OP Stt'ol1alv )\are_(:~ '1_ .iu ,_9_A_

Schools maintains )\aree _l_Q 15.G3
Unc'ip.aided _1.6_ _2_5_ .oo.

discipline D:l~aqr_ae II _2.9_ __6..9..

~t:.ronulY'_Diaaar.ae_ .i.a .ia 2.5.
Total 64 100 00

(10) Fear. stron_qly__lm:t.e_9_ 1 1 56
AarAp. 9 14 06of cp = Undecided 12 18.75

env. of oisaaree 28 43 ZJL
learning a, rl.v Disaaree 14 21,88

Total 64 .100 00.
(12) cp strl"lhalv Aaree 7 .10.94

enhances haree 17 2Ji ._5.6.
Undec:\.ded 17. .as. _5J5_

aggression Disaaree 3.9. __2_9_ ._69_

Stronalv Disscrree _A. _6_2f5_
Total -- M 100.00

(14) Op ~tronql_v. AOrAp. 5 7 81

relig. AorAe _l_4_ 21.88
tJnc'it=!r,ided _9_ 14.06

justifiab. ni!'lROrp.p. 23 35.94
stroholv nis~ 13 aa.ai,
Total 64 .100.0_0

(28) Stroncrlv )\crree 34 5l 13

Females Aoree 13_ 2_0_31
Undecided r:; 2_J3_l

should not OJ.Baaree _6 2 I as,
be caned ~.:t.l::.oD gly ojsag:r.:ee _6. - _9_ ..3.8_

Total 64 100.00
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Teachers cp attitude response across school type (cont.)

n %-
Tvn9 ouesticm Resnonse

Public (4) CP Stronalv Aaree .is _2_3_ .oa
Schools maintains Aaree .aa A2_.__ll

UndAc;nAd 2_ _8..!rl_

discipline Disaaree _ll _lA ___l_Q_

Btronal'L JJisaar_ee_ ..9_ ..ll _5A_

Tot:al 78 100 00
(10) Fear Sb"onal v AarAe 12 15 38

of cp = ..A.~l:ee 30 38 46
UndecidAd 1_ 8 97-env. of Disaa:t:'ee 20 25 ._64

learning stronalv DisaarAe 9 11 .54
Total 78 100 _00

(12) Cp stronalv Aaree 10 12 82
Aaree 23 2..9...~enhances Uhdecided _1? 15 _38

aggressioh Disaaree 24 ..3Q_ 3-'1

Stronalv Disaaree _9 .11 5A
Total 18 _100 ,_Q_Q

(14) Cp Stronal" _Aare_e __ll _1A.~

can be Aaree .ai - ;3 2 • 2.-4.
Undecided .L4 ~1~

'\ustif. by Disaarea _1...4. 17 95
religion _s_tron_al'Ln:isaaree .a 10 26

rrnt:l'l.] 78 100 00
(2B) __s_tr_on_c;tL'l..Aqr_ ee 17 21. 79

Females Aaree 15 19 23
UnnAcided 14 17_"95

should not Disaaree 22 ___aa_...al..

be caned stronalv Disaaree 10 12._82
Total 78 100.00-.~.
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APPENDIX E
Teachers corporal punishment attitude response across school type

n %

T~' ouest:i_on Resnonse
communi.ty (4) cp stronalv Aaree 23 23 47

Schools: maintr;tins Actree 37 37 76
undecided 12 12 24

discipline Disaaree 20 20 41
stronalv Dj_saaree 6 6 12
Total 98 lOO ,_0_0

(10) Fear Stronalv Aaree 6 6,12

of cp ==
Aaree 23 23,47
Undecided 9 9,18

env. of Disaaree 42 .42 ,_8.6.-
learning sb.·Qng:l~ Oi:;;aaree 18 18' 37

Total 98 100,00
(12) cp Stronalv Aaree 0 0

enhances Aaree _17 .L7 ._3_5.

lInQ.!iilQiged _l8 18 ~3_2
aggression ni !=l.<lN'r.'ee _ 4_'Z_ A7 c9_6_

,.. flv .Di.saqree _16 _l6 c.3_3_

To.:t.ru._ 98 100 00
(14) Cp Cl rly ;..,......"'''' lB 18.37

r9lig. Aaree 31 31 ,63
Unr'isr:lidEld 19 1.9 ,.32-

justifiab. Disaar<3e 15 15 .ai
~ -1v Disaaree _15 L5 c.3_1
Total -.98 _10Q__0_0

(28) I, Stronal v Aaree All All __9_Q

Females Aaree _2_li _2_5_ ..5l

UndflQi~ed _l_Q_ .ia.an
should not iJljsaaree .iz, II _l5_

be caned Stronol v Disaar_ee ~2_ _2_M

Total 98 100.00
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Teachers corporal punishment attitUde response (cont.)

n %

Onf'!!':.t'.inn

(14) CP st.ronalv _A.ars_e_ _3_4 H.12

religiously Aaree _'lSi _3.1 ,_6'1.

Undecided _42 ~1'Z_ 5_0._
justifiable Disaoree 5_ ., .21 62_

stronalv Dis80ree 36 1.5,0.0
Tot.al 2A_O .1..0_Q_,0_0.

(20) cp teaches stronolv Aaree 1..4 _5. _8..3..

pupils to Aaree 5_7 2.3_ .zs
Undecided 3_3 13. .zs

respect teacher Disaoree 1Q_6 Mc.ll
.stronolv Disaaree ...3..0 _l.2_ c..5..Q

Total _2__4_Q _l_Q_Q_ ,__Q_Q

(24) CP enhances Stronolv_Actree __1_Q _4. .rz
teacher-pupil _Aar_ep A2 19,58

Undecided 49 _?.._Q_ A2.
relationship niSaarE'!A 99 41.25

Stronc..,lV Di Si=laree 35 14.58
Total 240 _10.0. 00

(26) CP as a ...s.tr.o.nalvAaree 78 32 50.

last resort AarAA 108 45 00
UndAcided 13 5 42
Disaaree 23 ~C)_ .sa
stronalv Disacrree _~B _']__M
TO,tal .24.0. .10.0..on

overall Stronalv Aaree 2..49 .ii _5..3.
AOrel'l ...6.12_ ..2...8.. _3_3.

.Undecided ..323 . ll_9}:5

Disaoret"l ...6JiO ~..Q5L

Stronalv_Disaaree_ ..3.26_ ...1.5.. _9_Q_

Total 2160 100.00.=
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APPENDIX D
Teachers' corporal punishment (cp) attitude response

n %

ouestlon ReSDonse
(4) CP necessary Stronalv Aaree 48 20 00

to maintain Aaree 80 33~

undecided 35 14 58
discipUne Disaaree 50 20 83

~. 11V Disaaree 27 11 ~5
Total 240 100 00

(6 ) CP prepares Stronalv Aaree 16 6 7

pupils for abuse Aaree 18 7.50
undecided 34 14.17

~_g_ree 114 4".50
Stronalv Disaaree 58 2A 5_0_

1-' 'rotal 240 l_Q_Q 0_0
(8) Good teacher Stronalv Aaree 4_6 _19 .iz

doesn't use CP Aaree .zs: .aa.az
Undec:ided _42 .iz _5_Q_

nis~a"'~e _6.3 _2_6_ 25_

Stronqlv Disaqree _li 7 92
Total 210 100 00

(10) Fear of CP strana]v Aa'ree 19 2.92

creates environ. Aaree 62 212 83
Undecided 28 11 .67

of learning Disaaree 90 37 50
Stronalv Disaaree 41 _l_7_ ,_D_8

Total 240 1_0_0__D_O_

(12) CP enhances stronalv Aaree l_7 _2 _QJ3_

aggression Aaree _5-'_ _2_3_ 7...5.
Undecided A'J _l_9_ _5..8_

Di ~... 9_0 _IT JiQ_

Stronalv Disaaree _29 _l_2 _ __a_a_

Total 240 100.00
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Fax: (011) 339 3844
Tel: (011) 716 5286
Date: 3 October 1995

yo WHOM IT MAY CONCERN

This serves to introduce Sheryl Cohen. She is a student in the Division of
Specialised Education at the University of the Witwatersrand, and is currently
reading for the master's degree In educational psychology. The Research Report
forms part of the course requirements.

For this purpose, Sheryl is Investigating the attitudes of teachers and pupils to
classroom discipline.

Your school is aile of those which has been carefully selected as part of the
sample. Your support Is earnestly requested. Following the completion of the
study, we will be happy to furnish you with the overall findings, should you wish
to receive them.

please be assured that the name of your school will not appear anywhere In the
Report, and will be kept strictly confidential. Further, the respondents' names will
not be required, as the Questionnaires will be answered anonymously.

Thank you for your co-operation and support.

Yours faithfully

MERVYN SKUY PhD
Clinical and Educational Psychologist
Professor of Specialised Education and
Head of the Division,

c/hmc149
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APPENDIX C

GAUTENG DEPARTM.ENT OF EDUCATION
Telephone:
FII.'\:

OIl 'lOR 921<1
() II 'Hi.) 2()S5

Reference:
Date:

nDCENT WILLIAMS
13 October 1995

8th Floor
ELlIICOli Buildillg

cnr Stlemen &. Slunnouds Street
BRAAMFONTEIN

2017

The Principals of selected schools
GAUTENG

Dear Sits / Madams

RESEARCH TO BE UNDERTAKEN BY SHERYL COl-lEN

please be informed t.hat the Gauteng Department of Education has no objection to the above
mentioned person carrying out research at the school under you prlncipalship.

We base our poaitlonon an understanding that:

'the management of the school supports the research
The involvement of teachers is a voluntary one
The participatlon of pupils is all a voluntary basis
The normal programme ofwork at the school is not unduly disrupted.

Thank you

Yours sincerely
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(18)

I Yes I No
Is this approach effective?

sometimes

(19) Other (specify)

Never
(0) I Seldom

(,I year)

I Yes I No
Is this approach effective?

Sometimes

3. Do you agree/disagree with the legal abolishment of corporal punishment In South
African schools? Tick the appropriate box

Agree 0
If you agree, give reasons:

Disagree 0

If you disagree, give reasons:

Suggest alternative methods to corporal punishment

4. If you have been qanedljacked, what kind of misdemeanour was this used for?

s. Any additional comments:

---.-~------

---_._,----------------_------
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(11)

Is this approach etfectlve?
Sometlm~I Yes I No

(12) Given extra homework?

I Never I Se!,:'lm ,
, (0) _ (1 >,,(',: _ .i .--'-~=.:..L--!...--'~=:L--L-'=:':"::":'.L.::.:=u..--l
Is this approach effective?
I Yes I No Sometimes

(13)

Is this approach effective?
I Yes I No Sometimes

(14)

I Yes I No~ ~ S~o~m~e~tl~m~e~s~

(15)

I Yes I No Sometfmes

(16)

Is this approach effective?
[ Yes I No Sometimes

(17)
Always

(Every day)

I Yes I No Sometfmes
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APPENDIX N

Pupils' experience of corporal punishment across gender

I
n .J %~2'Z411

Gerulez:
~~seFemale

ildom _3_9 1.8 40

Sometimes _16 _7 55
OftAn 7 _3.3J)

AlwavF' _17 R o?

f['otal ?l? 100 00
Male NAver 4B 32 00

Seldom 415 30 00
SometimAS 30 ~o 00
Often 19 12 67
Alwa.vs B 5 33
Total 150 100.00
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APPENDIX M

pupils' experience of corporal punishment across standard

n %

S'l:andard .... ISA

6 7 50 00NI"lVAr
Seldom 6 42 86
RomAt'Lmes 1 7 14

Often 0 0

Total 14 100 00

7 Never 46 f59 70
Seldom 6 9 09
sometimes B 12 12
Often 3 4 55
Alwavs 3 4 55
.Total 66 100 00

8 NeVAr 16 44.4.4
RAldom 10 27 78.
sometJmes 2 5 5Fi

Often 6 16 67
AlwBvs 2 5 56

Total 36 100 00
9 Never 77 48 73

Seldom 43 27 22
sometimes 17 10 26
nftAn 10 .6 .33

Alw:=lv!'1 11 (; 9_6_

Total 158 1.00 00
10 NAVAr 35 39 77

Seldom _~ lQ 21. 59
Sometimes __ 18 20 45

Often 7 7 95
Alwavs 9 10 23
Total 88 100.00-
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APPENDIX L

pupils' experience of corporal punishment across school type

PUblic

%n

strongly Pisagree 2 1.65
Total 121 100.001====---:==================================================~==
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APPENDIX K

pupils' corporal punishment attitude response across gender

FemaleS
should not
be caned

n

Male (28)

Females
Should not
be caned

Total
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Pupils' corporal punishment attitude response (cont.)

(.28)Female
pupils should
not be caned

Overall

Total

n

4344 100.00
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pupils' corporal punishment attitude responSe (cont.)

n %

oup-stion '0,

(14) CP st,:r:;:QOgl:!lA~U;:!i1Sl 39 10 77

religiously ~~e 77 2t 27
m,decided 123 33 98

justifiable D:Lsaaree 64 17 68
st:ronalv oj !':aaree 59 16 30
Total 362 100 00

(18) CP teaches st;t;:QD9J,:!lAaree 87 24,03

pupils to fear ~~ 106 29 28
Undecided 36 9 94

teacher Disaaree _8_6 23 7Ji

-St:r:;:QDgl:!lDisag:r:;:!i1a _47 12 ,9_8
.Total 3_62 100 _Cl_Q

(20) CP teaches Stronalv Aaree 33 - 9 12

pupils to Aaree - _6.1 Hi R5

_Undecided 51 l~ ,.fl9_

respect teacher Di.F:aaree 1lR 3? .60
stronalv D:lsaaree 99 27 35
Total 362 100 00

(24) CP enhances stronalv Aaree 20 r:; 52

teacher-pupil _Agree 50 13 81
.J!ll!iecided 70 19 34

reI. Di'Sag:r:;:eSl 111 10 66
st'ronql'L_Disaetzee 111. 30 66
Total 36? .100 00

(26) Cp as last ..s.t:r:;:,~ 1.21 33 43

resort ..A~ 103 ~8 45
Undecided 52_ 14 36
Disg9:r:;:SlIil 48 13 26
Stronal v..J2i.saaree 38 10 50
Total 362 100.00
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APPENDIX J

pupils' corporal pUnishme:nt attitude response

n %

Question ;e_
(4) CP :necessary ~:tl::QlJgl!lbgr.ee 41 11 _.33_

·to maintain Ac:rree _.12 l_9_ J3_9_

undes:dded 51 _li_ .os
discipline Disaaree _a6 2.3_ ._']__6_

s+rono ;v _Dis.a.r.n:.e,e H2 _3_Q_ ~_4_

_Total _31i2 ~OO .00

(6) CP prepares Stronal v Aar__ee 615 1_1_.96

pupils for abuse Aa'l"I=!A M 19.06
_Undecidad 64 _l7•68
Disaaree 96 26.52
stronalv Disacrree 68 18,78
Total 362 100.00

(8) Good teacher '" rlv Aaree 11.8 32._60

doesn't use CP Aaree __96 _2Ji .__52L

I-llndecided _IiA _l_4_ .__9_2

n;!'=\A.crree __6_5 __l7.96

~t~Qngl~ Qis~g~~e 29 8.ci
Total 362 10Q...._Q..Q_

(10) Fear o:E CP stronalv AareA 45 12 .43

Aaree 81 ZZ.~8creates Urldecided 53 L4 cJ5 4
environment of Disagree_ __99 _2_7_ c.3_5_

learni:ng stronalv_ Disaaree _Btl _U .20
Total JQ2 J...Ol!. JlQ_

(12) CP enhances Stronalv Aaree llA 31 49

aggression Ac:r:ree 87 24 03
.U:ndecided 65 17 a_\L
ni"'''',.. .........''' 57 15 75
stronaLv_ J)iaaqr.ae 39 :to 77
Total 362 100.00
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APPENDIX I
Teachers' practice of corporal punishment across gender

-
n %

~lI'!nd~..,..OU9~tion Ise

Female (8) _Neyer_ .rai .2.2_ J)2_

Administer Seldom 21 12 50
sometimes 23 13.69

CP Of'ten 3 ]..79
Alwavs 0 0

Total 16_8 ~OO_ ~OO
(9) Send Never 6_3 _3'1__ 5_O_

to Head I-S-tl.d.QID - _5_7_ _3_3_ ~9_3_

Sometimes _3_9 _2_3. ._21
for CP often 2 .A.....l.'Z.

_Alwa'ls .2 ..lc..l.9.
Total .rsa ~O_.Q.

Male (8) _Heyer __2A_ 14.29

Administer Seldom 20 28.57
Sometimes 23 32 86

cp Often 3 4._29
Alwavs _0 _0

1---' 'rotal 'LQ _l_Q_Q _.Q.Q

(9) sent .Never .ar 44 29
Seldom .ai 30.00to head Sometimes _l_6_ 22.86

for cp Often 1 1 .43
...lI.l~Ia:\l~ 1 J 43

Total 70 100.00
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Teachers I practice of corporal punishrnent across training (corrt.)

n %

Trainina Question ....
IS9 .

University (8) Ne'£e. 108 69 23

Administer Seldoln 20 12 82
Sometimes 24 15.:36

CP Often 4 2 56
Alwavs --" .0 0

'Po:t.a.l._ 15_6_ lon on
(9) Send NeV9r 56_ 3!5 67

to head RAlrlnm 56. 3~ 67
sometimes 38 24 20

fot'CP Oft9n 6 3 B2
Alw::Jv~ 1 o 64
Total. 157 100 00

(18) Slap u. 56 3''i_._6_Z_

or hit in SeldOlll 56 35 67
sometimes 38 24 20

passing Often 6 3 B2
Alwavs 1 o 64
Total 157 100.00



86

APPENDIX H

Teachers' practice of corporal punishment across training

n %

'1'rl'linina ouas+Lcn R ;.e
College (8) N"l'lvp.r _3_7 _4_Q_ _114 _

Administer Seldom _l_8_ 22..7__8_

~omp.timp.s 2..2 2..Z. _8..5..
CP Often 2 ...2. _5...3.

...T.Q.t.aL 79 ..1..O..Q. __Q_Q_

(9) Send Never 37 47 44

to head Seldom 20 25,64
sometimes 17 21 79

for CP Often 2 2 56
Alt-lavs 2 _2 56
Total 78 lO_Q 00

(18) Hit NeV'er _3_7 _A._2 44-

or slap in seLdom _2_0 2,,5 ,6A·
R01np.i:J1np.s .i'; ...21 ..29...

passing often

7:I 10r~~IIAlwavs
Total
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