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social, intellectual, emotional - and - oreative. aspects of the development of gifted -

e

L

B anerous résearch reporta zover the need f‘or aducatmnal programmes that acidress the N

~* disadvantaged - children - (Rosenbaum, 1989). This study focuses on assessing the . .
. effectiveness of an enrichment programme desxgnad to enhance the self-concept of both

- identified “talented’ ‘students and their “average’ pees, The term ‘tal;ehteﬁ’wa&chemmaa.;f_f R
. attempt to move away from ‘gifted” with its fimited definition and biased comnotations. Both -,

.  the tallented and average groups of children were paiﬁc!patecf in.an enrichment programme . o
- wihiich challenged their performance, attitndes and interpersonsl s skﬂls Various aspects of the . - . .. .

'prograxmne were evaluated the “extent ‘fo. whmh such & programme can ﬁgﬂneve ity - L
| objecuves,ldenhfyingﬂwprogmmmesstwng&isandweaknessesmd developmga.reahsnc,. R
'--aIternmhve course ofaﬁhon for!‘curncu!um modlﬁcatmn, Support waz foundﬁrtheheﬁef:_ o P

'Il".f;imat the self-concept of all nhﬂdgen can. be enhanced from an enrichment programme, i

. individual results differed. On the Renzuli Rating Scale all children were seen.to benefir,

ﬁomtheennchm&itpmgtamme Onthe scaleofsdf—awarenessmmdenhﬁed grouii shawed- RSN

 children's abilities is nseful ani;emmmended 1n addifion, talent must be understood g a

Although thB Ideuttﬁed chﬁdren itﬁtialiy ﬁmct[(med &f Inghsr !evels cn EH the scaiesthe o

' with greater improveients i ﬂle 'average’ group, equalmng the ‘two gmups Oht-test |
- vesults oftheRenztﬂhRaung Scale m@asuring task mnmtment, czea&vity anemonvatmn‘“ o
' -.and the Tortance measure of creativity: indicated that both groups benefited. sxgmﬁcaﬂﬂy N

_._._“ - . L . . SRR
. I owas concluded that a xmﬂti-dimensmnai approach to assessmg aﬁd uuderstandmg

 dynamic coneept that exists in varying degrees in difforent individuals and one that is capable
o ofchange at tiny stage of development Byaluation of ﬂ:us programme can prfmde edicators. .
- with an incentive and Opportutmy for, planmng, de:velopmg and iraproving educattonaI "j -s:;. o

~ programmes that have a broader Yarige of emphasis than the current school curriculum, The.,,

.. relevance of this study for educaturs an:i posmble dzrectlons for ﬁmn-e reseam} are o
dmased ) S

T .

T
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I.Mﬁamm

';' 11 BACKGROIZNBMMIIONALEF R’IHESTUDY o

: .Equaleducatlanal opporh:mwforaﬁchﬁdrenmxphasthenghtofeachchﬂdtorecewehelp' |

in learning to the limits of his/her capacity. This apphes whether a ¢hild's capacxty is mfenor

- oremcepﬁaual I!‘m”‘lndian" chﬁdrenwhuseeducaumhes ugelymﬂwhands oftheHouse_ o
i "of Delegates, these seeds have not been adeqaatety met. In prevmus studies it has been -
. noted that the House of Delegates is becoming more aware of “spemal"’ children and theu"- .
needs;’ g ‘Weli as the impact of neglect on such- children, (Rajoo, 1992; Chagan, 1990) .

'.general, talemad children are identified on the basis of intellectual abihty and progmmmes

. _---'__mtroduced arehxmteﬂtnsemngsmdentswithhghacademcabﬂlty Asammsequeance.
- programmes fbcusmgoncreattmty theartsandleadershxph&verecewedhnntedaztennon o

- (Parke, 1989 Frasxer 1987, Rauzu]h, 1984)

o There are sevem't ways in whlch such’ needs can he addressed. Some sc]:lools of thought' o
- endorse separation ofhxgh achieving children from their "average peers (Vaughin, 1991,
¢ Van Tassel-Baska, 1989). However, in disadvantaged communities such facilities are m:'_-

" readily available and all children cannot benefit from such enrichment programmes; Hence, it
'seensunportantthattheiang-termfocusofanysmdyonemchme:ﬁofchﬂdrensputenﬁal"_ _
and life-skills shonld consider alternative: approaches to entichment and should: be designed '-_5_ '
_.mamannerthatallowsallchﬂdrentohaveaccessto nnddenvesomebeneﬁtﬁomthe' |

pmgcamme(Kames 1990Bom'que 1987) I _ 5

"l.z.-.s_' F-CONCEPT =~

Self-concept refers o & descriptive callection of beliefs aboust oneself; "the sum botal of an
individual's mental and physical characteristics and Tis/hey evahxaimn of them" (Lawrence,
1987). Lawrence (1988), sces selficoncept as. an umbrella term that includes self Himage |
(what the person is), ideal self (what the person would like to be) and self-esteem (what the
person feels about the discrepancy between what s/he is and what s/he would tke to be).
Self esteem is the qualitative evaluation of specific traits, that is, how a person feels about' B

the d:screpancy between What heishe is and what he/she wouid like to be (Rosanbaum,




- "-1989) 'I'hus chﬂdren assign vames, both negaﬁve and pomtwe 1o then' mveutory of_l_: P
- :_.atmbutes (Mussen, Conger,Kagan&Husmn 1984) BT IPR PR

. The constmct of self-coucept has recmved mcreased mterest and cnncentratmn in recent' -

. years in the fields of both psychology and education- (Coopersnnth, 1967; Patkey, 1970 |
*Rogers, 1981), Caopersmﬁh (1967) identified four predou:unant ateas of self-concept. They -

" are; cognitive - good at scl’potwork, remembers things easily; social « have Tots of friends,

L mnﬁtcbﬂdren]ik:eme phymcal doweliatsporﬁs ﬁrstclmsﬁnforgamesand generalself

| ) worth mreofmyself, happytheway - am. Th:sdeﬁmtrancoversabroadareaaud .
: ._pfowd&sonemthbothaspemﬁfzanﬁanaveraﬂmm“fseifpemepnon.

o .;__'; ._ Generallv it has been found that hnw 2 cl:ntd Judges her/fns past amd present perfonnance: . |

~ deterniines how ‘allie perceives her]hnaselﬁ that s his/her self conoept. ‘Bvery posifive, .
— ;meanmgﬁﬁandworthwhﬁe expenencetowhtchthechﬂd is exposed. pmwdesherlhlm witha |
- positive attitude towards het/his self and her/his abilities (Santrock,'1986; Lawrence, 1987).
- Ithasalso beenfoundtﬁntselfpercepﬁonvanesﬁfomsxtuaﬁonm situation - home; school, .
-~ etcetera - andfard;ﬁ‘erentateasofbeha\mur sports,academzcorarhsﬁcareas dependmg' :
_ on the cInid's pereephon of | hxsiher prowessmthat area (Santroek, 1986, Mussen, Conger, - .

" As children deveiop, physncally, emohonaﬁy and. t:ogmuveiv; so do they ﬁmn tdenuttes and o

coneepts about themselves. During middle and late chiidhopd several important changes in
se]f—coneept oceur, Chﬂdrm deveiop an inersased atn[rty Yo understand how others perceive

them. They ‘become .more aware of how their behmnur ampacts on others aud what .

_react:ons then- behaviour will trigger from' those around them: They can monttot their

mommdvagthmbehmmmmngmmepmmmmmmmtwDf

the "social-self" which they wish to portray. Chﬁdren at this stage are cautious about what :
-theyexpose of themselves and to whom they esprse:t Chnldren also develop amore e
 differentiated and. individuated view of themselves. They develop E distinict. View of‘
: 'themselves as unique, with speclﬁc abihtles and emotions. Wil incred o
 children aré capable of integrating incoming information and are ablo to form a more stable |
'_ conceptofwhoth are(Santmck, 1"—' 6) ' : SRS

;‘—.‘ y

g cogritive abillty

' .__In summary, mterpersonal reiahonsh:ps, mrhaI[y wfchm the famﬂy and later the Schocl

' emnronment,z mﬂuence ] o]nid‘s se]f—concepf, thai 1s, her!hls awareness of who ufhe is and '



 what she can do. :'For the poplﬂanon used mt‘ms study se]fconvlept is predonnnantly o
‘influenced by. mgmﬁcant people in each chxld's life, usuaiiv ‘parents,. teachers and peers, as B '

'well asthebrcader sucmpi:ﬁhcal context mwmch they ﬁndthenme‘rves SR

_____There are some inherent dlﬂiazltm in mepsuring seifcancept {hat need to be mmoned i
o :__Childnen majrnotwantto admit to hawngquahtges whmhtheypercewe asundes;rable Thes - 0
o chﬂdrenmayrespondmawaythatpottmyswhattheybehevethe»testermshesmseemtha L
. than ‘who they really are. Research has found that how one views oneselfalso varies S

- B : accoi"ﬁiﬁg to the specific situation: Fur e:'mmple a ehild‘*who em:efs at sport may have a | _ :

: -__-pomuve self-concept on the spurtmgﬁel&,, however in the classroom, where his grades are "
- below average, his gelf coricept may be pom‘ M&ruyama, Rubin & ngsbury, 1981; Hoge, -
- ason; Samrock, 1986; Mussm, Ccmger,,Kagau&Huston 1984 & Coopersmlth, 1967) o o

-.Aocordingtoresearchdonehymeyﬂ??mseifmmptcanbead;usted Enhancmgse]f- T
cqnoept: is associated with a variety b thinges in the individwil's overall persomality - . .
_ cmreand aititude toward self and others %meofjpthese changes mciude udevelopmg SRR

sense ofmdependence +the a]:u]jty to asseft one's mﬂgms 10 be morew:ﬂmg o explm e

~ and quéstion their enwmﬁment, the emergence of a strong inner locus of cantrdl, the- ability

to mnﬁunttaskswnhconﬂdenceandpersevemme,andthe conwctlonto express selfitrust, o
'seﬁ'respact and - self-aweptance (Bucns, 1982, Rosenbatm:, 1989), By 'challenging an - .'

- individual's percepnon of him/herself one can famhtata self—explora;uon, mouvatmg
mdmdihai to challengnh:spercepuons ofs.ejf

Ar

R
™

" ‘Theorists such a5 Maslow 1970), Rotter (1966) and, ROgers (1957), rmaintain tata
favourable combination of quahtles, such as those mentioned previously by Bums (1982)

and Rosenbaum (1989), i5 necessary for the rea.lzatmn of persona] ﬁﬂﬁ]]ment and eﬁ‘ecnve

__functmnmg Tt is thus vital that ali children experience enriching programmes that. prcmde__

‘them with a wider range of, educanonal ‘opportunities and services: that: fall outside their

o regular school syllabus ‘i“us*bmader and more holistic approach can facilltate the
-developmentafamdemngeofshﬂsaswella&asenseofcompetencethatwﬂie r,bura,ge_ '

ciuldrento deal more creatwely a:nd mnﬁvatxvelywﬁh anyobstacles thatmay arise.



e

S __wellasonthen'development, motlvatlnn and performance (Whlstler, 19{91)

o concept and school performance This is conﬁmed by Lyon and Macdonald (1990) ‘who

* " found that a child's perception of His/her academic ability is mgmﬁcanﬂycorrelateumththe T N
-grades hefshe is given by the teacher and through other standardized measures of

S auhxeveuwnt, rather tHar: with his/her genaral Stflf-concept or‘.icus of control The 6omam
o .Spemﬁc nature oﬁvelf-concept is believed to expim such ﬁndmgs Hence, a child’s belief in

'hlS abilifies pl#,&s An mportant role in his ability to apply hiniself and to achieve to the best of B _
- his ahihtles Lyon ‘tnd Macdonald (1990) emphasize a child's academic se!f-concept, whmh is
strongly mﬂuemeﬁ -

by teacher athtude, as @ useful predactor of achnevement
R ”: ( . T ) )

o Selﬁconcept is often assomabed wnh academxc ach;evement however a contemmus issue irl e
- this re.!auonshxp is that regardmg the dlrechon ufcausa]ﬂy Findings by Maruyama, Rubin &
_ _ngsbury (1931), suggest that 5e1f-—esteem is generally a consequence, rather than a cause, -
" of school achlevemgént ‘This is in agreement with Hoge's (1991) researchi where the major.
o wmnbutomtoseif“mno&gtmfoundto be social and scholastic competence and phys:cal‘:,'-f RS
. : appearance. & chﬂd’s experiences thereﬁre have a sagmﬁcant impact on his/her sslf-concept. ' L '
. The importance of achievement is ]nghhghted by Van Boxtel and Monks' (1993) findings |
 with gifted underachieving students where self-concept was shown to be modified by .
o acadennc sticcess, n conﬂectlon wrth this is the significant unpact wilich teacher attitudes
" and teaching methods have on the way chi]dren feel about themselves (Atherley, 1990) as- o

" Massen, Conger, Kegan ag,d, Hus}tdh (’1’934) found a higher correlation between a child’s e
" perception of hivher cognitive 4bilities and academic tasks than between positive self-.

_An addmoél.kfeature which tmpacts on the mmcrtty group of chlidren is mvestlga’ted by _
Clark (1 955), wh.a states that, “as minority group (children) learn the inferior status to which
 they are assigned and observe that they are ‘segregated and isolated ffom the more privileged o
memhers of their somety, they react with feehmzs of mfenonty and: mth a senge of persomal’ -
 huinifiation.” Because- children are struggling with this sense of “differentness” they
: encounier dlﬁicuhtesmdevelopmga positive self-concept. As g’ ‘vesult ch:ldrentendtolose - _
' their motwatlon, underachieve, refuse to participate in classroom activities and often
o mthdraw from school (Kmnas & Iohnstm, 1987). Atherley (1990) alsa found that children o
_in fow socio-economic groups who showed fimited academic ability tended to have a poor
el Fconcept. ‘Underachievement is often associated with a poor seif-concept, fimited
' _motwatlon to succeed and an extemaI locus. of controi Hence, a vanety of s:tuatxons -



:'namely,\ school home and poor acadetmc perfonnanoe and relanonshlps mthm them all" S

serve 10 remforce a poor seif-conoept =

'_ Othet researchers have also found g ra!aﬁonshlp between the view of selﬂ acmevement and

the extent 1o which one can fulfill one's patent:al ((,lark, 1983; Mulcahy, 1991; %ehnelder, B

- 1987, Kuhk & Kulik, 1984). The child's s self-concept (perception of self) provides hm:fher :
with & range of exped, ations about how s/he will perform acadenncally, on the sports field o
 and, in other extra-currioular events, as well as in how v/he expects others to respond to "

. her/tim. However, although there is an interactional relationship between internul and.

o extemai factors, there is nq~ clear <hrecﬁon of causality. Some shidies sugg,est the dxrechon N " R
1o be frmn achxevement tdé self-concept, others from se]f-concept to achlevement and stdl v

o others suggest reclpmca] cﬁ}usa.hty
13 ". rr 1)1 |

| mDEFMG "TALt\@L"

E Desiitons of Blﬁedﬂ&ss raﬂgi from Tm‘nan's.deﬁlﬂtmn ;h;t oty indludes those dhildron

with exceptionally tigh scores. on intelligence tests to Calvin Taylor's multiple talent

| dqhmnon that asmmeq that most children possess special skills and ‘talents (Raoch & Bell, o

_ll‘386) Renzulli {1978 ), deﬁnes glﬁedness as incorporating "an interaction of three basic -

¢lusters: of buman traits, that is, above-average generai abihtles, hxgh fevels. of task - -

sommitment and high levels of creativity.” He emphasizes, as central to the definition of
 gifted cl'nldren, the interaction hetween\ totivation and dedication. "Gifted and talented .
~ children are- those identified by Proﬁ‘sswnally qualified persony wha, by virtue of

outstandlng abihtles, arecapable of ingh perfonnance (Gaﬂaghen' 1985). :

" What is -aspecmilv valuable is Renzulhs (1978 ) belief that glﬁedness is not an a‘bstract of &n
inherited aspect of one's persdnallty He maintaing that giftedness in children can be both

 acquired and extended. This is in accordance with Clark (1983) who views giftedness as "2

potential trait, the actualization of which depends on the opporturifies provided by the -

ésrmronment and the child's dynamm interactive relationship with it." Milgram (1990) sees

. talent and creativity as an important aspect of life in that it enhances the quality ofso}uuons :

to pro‘ble,ms expenenced in everyday life. Although much emphiasis is placed on talent ata

' schOol levf‘f, he sees talent as baving an important impact on how one approaches and copes
with’ 1ssuea in both. pt:::sonal, academic and later, vocational fields. Milgram {1990} sees -

' gL&ecIness as presenting jtself in different degrees (mild, moderate and profound) between

| childrmaswe]lasmthmthe samechﬂd in different areas. He maintains that achild canbe



glﬂed in one ama aﬂd not m another Ha ﬂen‘uﬁes four crxtena and descn'bes them in detaﬂ

" General intellectual ability is dsscribed as the shility to think abstractly and solve problems

R logically and Systematlca}ly Specp’if* mte!lecma( ability .can ‘often be “observed m_.' P
o perfonnance that is hlghly competent, for exampip performing well in math's Olympiads, .

History quizs etoetéra, He emphasizés that:this ﬂlbes ‘not have to be particularly creative. R

- Creative or productive thinking refers.to the #mcess of genérating solutions that are . -
- unusual, imaginatiye, furprising, clever and of hls;hq“ahty The last criteria that he deﬁnes:sff- P

. specific creative talent, Here he limits creaihvﬂb ablhty to 8 spectﬁc area, for example, o - o
- smence, mathmmtxcsart, soclalieadersh!p, etf::efx,-.ra | - L .

!

. :Ranzulh (iQTB)g anfi Galiagher (1979) en'xphasa\.:ze the mterdependent nature Ofthe “wgones' S

. . and so challenge sréparaﬁe 1ﬂent1ﬁcatmu methbﬂs, For the purposes of thls study, Renmihs_.

. perception of gx&edness is chosén as an opdratlonal definition for this reseach study. Itis |
S pasticidarly suftab!e as the target populauen Lompnstbs of Junior School pup:ls and tncludes - S
. & coriplex medley of attributes, This is an fitempt to move away fom parrow and finited

L defiditions b gxﬂadness in the- htm:atu:e fieme the term “talented” prowdes us with an o

%, Jusive rather than exclusive definition. The following-definition. of talenfed, based on.

o 'Maﬂmd's (1970) and Renailli’s (1978)" emphasis on multlple attﬁbutes, is used, The

© 1 definition mcludesthose childrenwhomteachmhave 1dentsﬁe&i as ac.hxevmgm anyofthe SR
L ﬁollomng aress: B

GenerallntellectualAh“hty
Specific Academic Ability,

Creahveorl’roduchve'lhmhﬁg L
V"sualandPezfomnngArts Lo e e T
PSYchomotorAbﬂltY o - /I S S

. ..__ o .g....... . e

' _1.3,2.1)}3 Q£ Q gm m

' Developmg nmes g:ﬁedness, talent and creat:my isan  active and dynamm process (R nzvlh .

" 1978) where both temperamental factors as well as external opportunities ‘and the dynatmc -
interaction: between them determines the extent to which talent, giftedness and creativity are | o
expressed (Clark, 1983) Such *broad—bas‘ad‘ deﬁnmens that use ’mtﬂtt—dlmmmanal selechon-"- '
criteria,’ ‘emphasize the mteractmnal nature of the tuman persona!.%y and hint et the
increased potential available to & child exposed to entichment programimnes which aml L ' o
enhance skills such as creatlvethmkiug leadersh;p and prob!em soImng abﬂmes S | \ o



" Although Milgram s notion of degrees of giftedness is rot in. egl*eement'with' Renzulffand
* Gallagher's interdependent -view of creativity, they have similar implications when

- considering “academmic programmes The' uniqueness. of ‘the individus! child has: been .
_ recegmzed and educational pmgra‘:mnes and services are expanded beyond those nonnally : )

| .pmwdedbytheregtﬂm'pmgrammemorderforeve:y chﬁdtoreahzehmfherpetenhaland o

- | hls/her coum‘button to self a.nd soqety (Gailagher 1985)

':&4_ f‘rmmsem-c N' EF

- In a two year study oompanng glfced average eud Ieammg dxsabied chlIdren, Muleahy et al,

' (1991), found that perceived competence and (academiv) self-concept were higher for gifted

‘students and adequaxe for the other two. groups. Studies done by Tannenbausm: (1983) and
-'Gallagher (1985), conhml, these resuits, ﬁndmg adequate Scamai admstment and hea]thy,-

3 '_ ' _pcie:twe self—coneepts in glﬂed ehﬂdren

k _However, reseamhers such a8 Roedell (]986) and Tannenbaum [1983), feund that the

. -greater the degree of g!ﬁedness, the greater the potential for social difficulties and -
- 'unhappmess resulting in lower self-concept in identified gifted children in romparison to
their average peers, Trotter (1971) explains this in terms of expectations placed on themby -

themselves and by their environmer., This is especially true where children display specific

areas of strength and adult expeetanons are that of overall acceleratesd development .

(Roedsll, 1986). As a consequence, parents and teachers often fuil to give- appropriate
- recognition and praise and- this can be another contributing factor to seif-doubt experienced
- by children (Clark, 1983). Whltmore (1986) found: that poor self—coneepf is ofien the
consequence of the gifted child's tendency tewerds perfectionism, mpenor m‘tellecmai .
achievement and social leadership, This vesults in mlreahataca]ly h1gh goals, hypersensmvrty __
to ermelsm, faﬂure or re_;ectlun and feehngs efmadeqmcy :

Accerdmg to Ianns, I"ung and Robmsen (1 985), gafted chlld:en who petoeive themselves as
different from theif average peers tend to have difficulties in social acijustinent. Clark (1983)
sugpested that g1fted children find their peers: less smnmaﬁug, find sofitary activities more
Tewarding and. engage in aggressive dommancem social situations. These i‘eatures contribute

to alienating hinyher from his/her peers ‘social conﬂlct and poor social skills, Ennchment .

programmes need to helghten sélf-awareness and i mcrease acceptance of both the self and o
' ethers a8 well as to mﬁpart basxc social skills sueh as shanng, nsk-talung and recogmhon of



: _.hnutatlons In summary research showé 2 mumber of dwergent opmxons regardmg selﬁ-- o
'cmmpt mg!ftedchlldren. Althoughglﬂedcbﬂdreu melmparucularmas,unrealnst:c

""mcpectatxons of parents, teachers, peers and ot.her slgmﬁcant people unpact on how the cl;;ld T

o :-percerms him/herself in various aspects of fife. Oﬁengiﬁedchtldrentendto be emononaﬂy' RS

| unmatureandlacksomals]nlls duetothexrhmﬁed contaqtmthpeers

o 'Because ‘dtsadvantaged‘ i term used mthe ﬂeﬁmﬂon of the populauon group in thls study, :

- -'ﬁmnecessawtomplmnthetermas ulearlyas posslble, tha:ns, onall]eveisthatarerelevant :

N  to this population greup. ‘This creates some difficulties because the term 1tself is prejudiced

. and s often limits one's perspectives and expeﬁatmns ofa partlcular group The vanous__' e
literature: reviewed reveals that atthough this term is used frcquently, an adequate definition ..

- is not forthcoming (Provence & Naylor, 1983; Schochet, 1986). The term disadvantaged

"tends to be clarified by 4 broad range of criterid. ‘These different, yet interreluted critesia

+inchide social, cultura!, economlc emotlonal and, educataonal levels and are dlscussed = :

_ _below

'_'Socm-cuitural d:sadvantage 1s oﬂen the oonsequence of ramsm, an undarmmmg of the_'f .
- minority group's cuitural norms as well as limited acoess to the dominant cutture (Skuy, .
- Mentis, Nkwe, Amott & I-ﬁckson, 1990) Feuerstein (1079 1980 holds that limited o
ﬁmuomngmmo-culmm]ly drsadvaﬁtagedcomnmmhas isa conseqaence of functions that

- are not absent but which are “underdeveloped, poorly developed or !mpmred" (Passow,
© 1972). Megwary (1990}, confirms these results argifing that when peopie differ in colour,
expression of culture or gender, etcetera, these differences heighten. Racial identity issues

have implications for percepuon of self and sociat cbmmumcatlon and interaction. These' B

factors are eSpeclally relevant in the South Affican context where aparthexd laws made

integration of the different cultural groups unposs:ble and where the split between groups- a

 specificelly on racial grounds was remﬂnrced pohtlca]ly Afthough political changes in

- Stuh Affica are resulting in some redistribution of educational resources ~ there still remmn

many disparities in resources available to the different educammal mst:tuuons, in the case of'_ :
Ind:an children, theHouse of Delegates P .

: Tn South Aﬁlca, the majonty of tbe cmmtry's papulatlon falls within the category of sodio- C
cultura]ly dmadvantagei These members ofthe populm:lon have basic needs which are not R



-bemg met and hemoe are exposed to resmctlon of psychologxcal ﬁoedom thus ﬁ'us’tratmg A
* Maslow's strivings for creativity and self-actmalization and Roger's psychofogical freedom
- and safety. For this popilation, issues that tend to take precedence are the fight against-' o

" poverty, shattered family structures and other constmmng and detrimental influences, An |

' ’mdmdual s se]f-concept is heavily affected and rémforced bythe prevailmg negative attiude . o -

. of the donnnmt culture Racism mlublts the process ofthe developq»mt of seIf‘ respect and o
- apos:twe self-concept ' ' L : : S

‘The population selootedihr thls study isnot representatwe of the entire Indnan commumtym o |

- South Affica; The chlldren come, from a2 parhcular geographm area in the commumty and -

N tend to come from’ families in the Jower 50Ci0-economic “strata. . The b:ogmphmal ; :__
. questionnaite conﬁrms the populatmﬁs position and, reflects that familles are generally in |

the lower 1 mcome group where: one or more adults in the family are unempioyed Ancther

L nnportant factor is the hagh mmdenoe of single patent households These factors a]l tend to -

- contribute to limited enriching experiences to which the children are exposed as well as -
o lzlmlted avmlahhty jrﬁsouroes, both ﬁnanowﬂy and- emouonalty - : -

. : Ajthough talentxsam:uversal concept, mamfgstatlons of and cntena:usedtmdeﬁnﬁr talente;g :
*. children arg culturally spemﬁc Dlverse skills are reqmred for sucoess. and adaptation 111' o
: -dnﬁ'erentculturesandttlsunderstandablethatdlﬁ’erentskﬂlsdeﬁnetalentmculmmthat o

have different reqmrements for success. Chﬂdren are morqf/hkely 1o benefit from spemﬁc B

methods of teaching. which focus on their specific mtm'essts and ablhtles (Deschamp o al, - -

1984) Tannenbaum, in hls section on underpnvﬂeged minority grougs, asserts that thereisa -

a "disparity in readiness, motivation and support systems at home," that: make identification =

. difficult. In conclusion, research suggests that talent is 2 concept that cannot easily be-
generalized and that must be mterp:eted m terms of a child's unique culiure and

circumstances, Rama]andon.dﬁnalfactorsaremtegralcomponartsmthedeﬁmhon of talent,

(Mussen, 1984; Howells, 1992; Lindstrom, 1986). It is important to remember that "talent"

 exists in alt raclalfeﬂuuc groups and that ihe reahzatton of such potenttal begms mﬂt

understandmg and apprecmtmg thls potentlal

Areas that are valuable in 1dent|f5nng cognitive and: bohav:m:ra] strengths in ecolturally -
dzsadvantaged children have been outhned by Howells (1992) These inciude non—vorbal
| ﬂuency, leatlership abllrhes learning thtough doing, demonstratmi, creatmt}' in ths visyal
- and dramatic arts, showing skill at solving practical concrete problems, the ability to express
' feelmgs and emoﬂons as well as demonstratmg a sense ofhumour Some of these cntena are o




2 _mnluded in the Renzulh Creative Ta]ent Checkhst that was chosen as & means of helpmg- TR

- decid& wmch t‘}uldren m:ght beneﬁt the most from an ennchment progtamm& -

j Mormer research seems to mdlcate that mlented, dlsadv&ntaged chndren are oﬁen o
: prevented‘ from. reahzmg thelr potenu.al by vanous obstacles inciuding; “poveity, lack of
‘early enrichment expenenoes, developmental delays and dlfferences in language and/or

cufturi” (John, Starnes, Gregory & Baylock, 1985) The specific proolems which a -

- connnumty fuces has an impact on eardy chiid rearing practices, the amount of contact which
2 parent has with hxsfher child and/or the type of formal education which a child receives.
Teachérs atid parens play an importarit role in the communication of skills which are valued
~ and which need to be developed, thus faclhtahng socla]ly acceptable patﬁams of behammr, o
styles of tlnnkmg and mterests '

'Emchment programmes are demgned to facnhtate i depth mterventmns in areas in Whlch a

¢hild presents a specific interest « whether it is related to school work ¢ not. This can be.
_ -done in the form of projects, outmgs and specialized speamrs Integranon of . petceptual
'_-abzhtles, cumnmmcatlon, leammg, research and cognitive slulls are facilitated. Ennchment .
programmes which suggest excluding excaptlonﬂ] chlldren from regular schoof classes of

- from the general cufnwlumhavebeen suggested asr means. ofmsurmg*that such ch:ldrﬂn
recelve the best poss;ble educatmn : :

Accordmg 1o Clandemng and Dawes (1983) an educatlonai programme shouid enhance
perfonnance and fucilitate fulﬁllment of each child's potential Such a programme tieeds to
integrate four important aspeots; i) viable programme goals; if) curriculum content; fify
teaching strategies and, iv) learning projects, The curriculum should include acceleration;

enrichment and integration. Acceleration -pitching the specific subject matter at a higher
level thus challenging children who are talented in a particular area - encouraging
development of specific skills with extra-mural activities - example math's Ofympiad, art
competitions, - sports events, etcetera, Acceleration, if designed at a level and pace
appropriate to a child’s readiness lovel to learn a new task, will facifitate learning and
retention of that information. This applies to both short- and long-term memory. Feldhusen
(1980) found that learning will be transferred to other related leaming tasks. Hence, &
- programme’s objective should be "towards effective independent learning, where afly content
area.. relevant beyoad the ciassroom walls. can be pursued if' the need anses," and Where _




_'33"wh11dren become. se]f-reliant and oreattve Such h pragmmme can pmviae cbzldren mth
:_disadvantages in bankground ahd eariy expenence ar oppormmty to reach the }ughest level -
-_achlevement within their capaclty (Biksson, 1984 “Fergusog,. 1984) The® Strategies
_ employed should be designed to *maximize - human development and: obtsin the greatest
' ‘benefits from the creative, iutelleumal, and leaﬂersh:p resources" of- those mvolved
o (Clandemngandnawes, 1933) - - N

© Gallagher places a limitation on who has access to such pre’/rammes by asserting that itis

| “gifted and talented children...... who Tequire differentiated educational prqgrmneg and -

'semcesbeyondthosenorma]!yprowdedbytheregzﬂnrprogrammemtbrdet g;’ealizethar L

"_-"".-__coxrm’bimontoselfandsomety Tfnslsoﬁenthewewofeducatomand,asawnsequence o o
' curichment programmes tend to exist. ona restmttonary and exclusive basis where only '_ -

. ':_.-._'_thosechﬂdren a]ready possessmg skills canpamﬂapateandbeneﬁtﬁ'omthem S '

" ',In Table 1, Enksson (1984), cpﬂmes the a@antages and ﬂlsadvantages of separaung
| "g:fted chﬂdrenﬁ-amthelr "gverage" peers. Thepotentlal beneﬁts gamed ﬁ'ommedahﬂrty

: 013531'0011'3 versus  speciafized educauon opportunities. presents ‘ah ongoing argumenz,
 Research shows that exchusive programmes in gified education allow children to work on

' mdependmt arms of study i inan environment that encourages mdependent critical thmkmg,

_' creativity. and challenge ngmnmes “have mﬁcant posmve eﬂ‘ects in these areas
- (Vanghn, 1991; VanTissel-Baska, 1989, Kollof, 1084, Eriksson, 1990) with no szgmﬁcant

impact on se‘if-conc&pt Other stndieshcwwer haveshown additionat posatrwgmns onselt
. concept for . children who parnclpated m creatme ennchmtmt, exclumve progrmnmes
(Feldhum 1990 Ko]lof 1989) ' : . SR

' Excluswe programmes do present d;ﬁculnes, such as those mentmned in Table 1.; leadmg
to many questions regardlqg the. satisfaction: of all childrens needs in the classroom. As

| 'outlmed above, there ar¢ many different kinds and levels of’ talent in children. “Cumculum

matenals and mstructmn strategies must be desmgued to meet the needs and charactenstlcs of
L each group of leamers" (Milgram, 1990). Wallace (1 9%) has empha&zed the use of the -
© classroom sefting to promote creativity. Research scems to indicate that in such an-open and

o 'ﬁ'supportwe environment, children can be given the opportunity to con:mmxcate and share S

a whattheyhaveleamt and&xpenencedwnhﬂle rest of: thelrpeers
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 Tuble ] The Eyfects of Separating Talented Children from Avrage Peers s

—_aovanmages | :'DZSADVANTAGES

?;'.‘i'f'_"mprowde sppropeiate pace of | - o by ani - ur.re?hstlh

R & can gmup chlldren Wrth slmli&r " isolation socmlly _ﬁ-dm__p_ees"s T .
o mterests e

..-' J"

o '-_.e“fgppoﬁmﬁtyfb exchange ideis at’| e talented chﬂdrencan pmvlde away |
aﬁigh-lévél 6f cﬂneeptualmh‘ "'on":-'. o ofmmma;mngh!ghstandardsmhe_ L
X | ""regtﬂarciassrcom 1

tnt)rmahze féehngs ef bemgf' " e talented - * children - geterate e
o d!ﬂ'erent because Gf lf:vel of'."_'. 'enthus:asmandinterestforlearnmg]".

1 '_.'-o--'evaluatethems&ivesmrelanonto. S e taIented ci:uldren can alc'l slcfwer

othertalenled chﬂ&ren S| o pupils

_-usua]lsr wastad in the regular' 'Ieadershlp roles .

e producnve!y ¥ accupwd fime | '-_"_""6_"talented “children usaallv take Lo

DR '-9-'ta1ea‘ced children leam to'_

LA )

' -.apprﬁciate others eﬁ‘orts

In some smumons, provldmg separate educatmnal opportumtles is nut a v1ab1e altemahve o
. and this, together with the behef that ail childrens skﬂla should be stmmiaxed and developed -

to their greatest suggests altematwe carriculum stylem A quahtauvely dlﬁ"erent and flexible o
cumculum, as well as a cbange in teacher attltude, will prowde each chﬂd with spemﬁc-._: '

_ opportumtles ‘that enab]e hlmfher to reach thn"e levels of exce]lence wzthm lusfher g.rasp _'
'_(Brandwean, 1981) :

FACTORS IN HUMAN DEVELOPMENT

- Itis clear from thef.'literaturg that the way ia _wﬁich a ch_jidtexpeﬁénc'es and mpeswlth Ixfe
 events is & consequence of innate capabifities, past and present knowledge and experience,
histher level of motivation and interest and seif-concept. A child's temperament, hisher



_‘ cogmﬂve abihﬂgs as weii as Irnslher extemal eammnment are mterdependent and together -

e /
L
NS 4

:;1'.

i Milgmm (1990) assexts that "tha realwauon of potennal abﬂmes is de;iendent on the_f_ o -
. complex Titeraction of environmental opportunities with cognitivé abilities and persopal- .. . .

'_.somalchara@tenshcs Clark(l%B)andKersei:(l%nmmmamthatanmtegratedapprom' e
(athnme, iti the. comnmmty and at schiood) is vital "in order to optmzethe development of -~ - S

_chzld's creative thinking sklﬁs and enhancmg hxs}her self-concept, both factors need_
o aitentlon. Lo _ U e n

.' _- T}ns is confirmed hy Cranﬁeié and Wel!s (1976) who hoId that “a child's feﬁcﬁﬂﬂs t°.
lm to school fmm and success, and to the phymcal social and emotionat chmate of'. o

. -mdmdua], not fimifing it to spectﬁc ablhtlas The. emphasm needs tb;
- holistic educatwnal programmes that tmoompass socml—emotmnal developmem and stnve

 a]lmdmduals,thattheymlghtmﬂyreachthempntmhalmddmcoverthe:r authentic selves. I
.~ Each areahas}ﬁ 1 potential to provide every chili with the optimal fevel of support ‘Smd e
' encpuragement} T the school the child's education needs 1o be tailored to meet hisher
: ‘specnﬁc needs, Imthenfamily parentsneedto stmnﬂatetheif mﬁld and; to gmdemdpromote._i o
s hm)hert:ﬂants Tha,connmmty plays aﬁ:mportantrole i that it has the ahlhty 1o ‘provide .
. spec:ﬁc opgortumues and experiencee that will be in both the child's and the comnmmty's_ L
‘et interests. This integrated approach stresses the gmwth of the w.bole ohild - cogmuve,--”- o
: somal, emaﬂonal, physxcalandmtmtwe developmt s T

: =C1ark (1983) emphasizes ﬂm mfvelopment of ﬁght and leﬁ heunsphenc ﬁmctmmng 50 that

. the ﬁmctwns .of" each: can b develaped and mtegrated to form a mﬂy welf rounded L

- indiVideal - Hemispheric specialization s . divided info - cogmuvefphymcal and

~affective/intuitive. That is, the left. henusphere deals ‘with logical, analytical and linear - . -

) | thought, including, hnguage, whi‘le the right hemlsphere dedls with 2 spatml, hohsﬁc more o
intuitive. style of. functioning (Edwards, 1979). Vaughn (1982) sees creativity ‘as @n

mtemctwe prooess of personat and sooial factora Hence, he argues that in develoymg a

the classroom will be determined by her/his beliefs and attributes slhe has about herfhml

be on m:ppomve,

 Inlight of;this, Bursis {1982) advocated that education needs to aim- at, jducatmg the whole \

L towards enchanmngthe child's total development L

_::._\,}_ o
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_- Feldhussn (1986) asserts fhat motlvatxon, setfconcept aud creat:vmy shouid be goais of_ -

 entichmient Pl'ogtammes rathef‘ than criferia of identification - and inclusion on - such |

programmes Itlsimpurtantto Seeths developmexﬁofachﬂd‘sabﬁ]:ﬁesasmacﬂvemld '

- dynamic process. Tnnate glﬁedﬁess,ﬂ‘mspecuve of the initial level of achieverent, can be - .
.. enhanced, given optimsim levelsiof stimulation, motwattonandpersevemoe and appropriate

defivery of miaterial, (Renzulli, 1978). The complexity involved in identifying gified students

make pruvtdmg the correct“ populauon with- etmchnm opportunities d:ﬁcult 'I'Ius is

e
e Do

ﬁspecxallyﬁ'uemtdemﬂmgtalmt amongch!drenﬁompovertyandmnuntybackgmunds Ly

) (Baldwm, 1987; Feldimsesi, 1989), among young children (Hoilinger and Kosek, 1985y and =
SRR --anwng those who are underac‘mevers i school. Burng (1982) found’ thaﬁ{:oor acad=mic L |

- achievement, madequatemotwahon, nnsbehavxourandacadenﬁcﬁléﬁﬁmcemmsthat{ o
-atet.ﬁaracteﬁsﬁsof*the underachxevm- theearly schunl—leavet, the cultumﬂy disadvantaged - -
-andﬂzedehnquent Hemgg&ststhatthwarempmtawnsequenceofneganveaﬁltudesand
P pewepnonsoftheself I-]ism’,monﬁirtherstressestheneedformchmentprogrammesthat '

o axmtoenhanceself—awarmess, selfconcept,cseauvethmlqngandpmblemsoivmgﬂnﬂa o

v
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- CHAPTERZ o
2 THE PILOT ‘

_.Oneofthemanymstmctmnalconcemsre]anngto ch!ldrenthat danandsattenﬁonisthatof_ o
- self concept. A child's ability to cope with histher life experiences is a consequence of the
o 'complexmterantmnbetween. mnatepotenual,acwnnﬂatedknowledge, exposuretovanous' L
- and diversé experiences, the level of motivation and interest, distribution of skills and. -
_ abihtiesand, self-estéem (Clemes ﬁnd Bean, 1988; Lawrence, 1987; Purkey, 1970). Some .
understanding of the child’s social, emnouncandcusnua:backgmundneedmbemcmdea

| :Hence, ahohst:cappmachto czll children s devebpment:semphas:zei

\ ook .o
}_;(/ ’-L-,\ .

. Over the years huwmr xmetvmmo:r progrmnmw hava been advanced to 'em -
* “coppitive skills of gifted children. who are dlsadvantaged. The promotiott Ovaubﬂal o

* development and the mpoﬁant nnpact which soch programmes could have on. childnn s

__--se:if-concept, seemstohavebeea somewhat neglected. Childrﬂntend tobexdennﬁsd onthe' | _
" basis of Iargely academic and/or inteflectual criteria and programmes are run by trained
personnelonanmcclumvebas:s Asaresult onlythosechﬂdrenwho]:avedu*ectacomtoﬂ. e

can benefit from such programumes. ‘The - design, accessibility and focus of enrichment
' programmes tend to be limited and mﬂe:ﬁbl& The educational ,and emotional nceds of the

' majority of disadvantaged children are not acknowledged and ‘hence; not met. Ennchmem B
- programmes teed to include all" pupils by creating condmnns that are not restrictive in
- nature. Thisis especi%lly important when working with children int theix formative years - the -

§ years ;_nwhlchthelrtalen:ts aro sl bemg developed (Chhagan, 1990).

thy

--Irmccordancewrththemuonaledeveiopedtlmsﬂr,{twasdemdedtocundmtapﬁmsmﬁy ' |

-"Wlﬂchhlshhshttheadvaﬂtagesﬁennchmenr,;rogrmmesfora]!childmn.’l‘hmmeamhm R
-_ '_demgnedtoseweasanmtegtatorysmdywhmhwﬂsmultaneouslymmmeselfmmeptm R

E ﬂmﬁﬁeﬂ talented and average chxldrm over time.



o 3. Anevaluaﬂonofﬂleheneﬁtsnfmchan&legmtedpmgmmnmforthe‘mlented'andthe__

- meansafmtegﬁmgspemlpmgmmmasmotbe;rmgtﬂarschoolsyuahug,thusbrmdmg..ﬁ | :
the!rperspecnves on glucation. o

" from an Indian B

B ST

- ’Iheaxmsofthepmjectmchlde . '
L ~Emnethemtmausedm1denhﬁrtalemadchﬁdmmapnmaryschwis&mg. T
L2, The development and implementation of a smtable pmgrmnme that ‘m, one that wﬂl o

'-mhmmgmﬂeskiﬂsasweﬂasse!ﬁcompt

average graups of chudren

i"'\- o

Specifically, it is hypothemzaad that the intervention programme. designed. will sigrificantly

| :'-Onthvbasm ofﬂlaprecedmgmﬁ!ﬁnamnthefollowmghypofhemarepn*fmd In .
bmadﬁms,ﬁmhypotbemzedthﬂthemwenﬁonprogrmmenﬁbmeﬁtﬂlchﬁdrm :

o

N ;Tne target group selected fqrthe pmgmmme owsted oftwenty—four chiliren fmm fouir ER
- standard 2 classes. TheRetminxScalewasusedbyaﬂﬁmrteachemtoqvahmtethechﬂdren L
S fwelvechﬂdmnwererandonﬁyselectedﬁ‘omthosudenhﬁedhytheteachersas[j&ed e
. based on the Renzulii Scale. Twelve additional children were then rardomy selected from
- those ot identified as being “talented". The children spleoted were assumed to-be.of Simifer
gocio-economic stanls, mﬂtgyﬁf‘aiﬂ educational experience. That js, pupils were selected
o s4oh siédinm school that falls under the jurisdiction of the Department of
Education and Cuhm‘e Their ages ranged from fine t0 eléven years, thhthemajonty pf
" children being ten years old. Theywmwgﬂymmmmtmofmwhmmate .
R andthemherhalfbemgfe:mﬂe. B |

. \5-. “ -
f.E L ;

s

B eithance. chldrens abilitiﬁs in the areas of ¢reative t‘mﬂkmg, pfoblem-solwng, Ieadr,rshlp- - ': :
slnlls, el awareness, as weli as the children's ‘seif—concept. It is ﬁmher hypothesxzed that;.h_- T
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-"Four measures were; used to evaluate the vanabies menttoﬂed prewOusly The dd’f‘erencef
 between the pre-test and the post-test measures will be an indicafionoft
: . éhlldrens capacaty for enrichment in terms of the spec:ﬁc skills nutlmed
. thennpactofsuchapmgmmmonchﬁdrensselfoonceptand - : L
| . the correlanon betweenthe mcrease mthese skllis and the mcrease in ch:ldren‘s sg}f

g N

. 'I'he Renm]h scale was chosen as & measure by which teachers cauld adequately select

o _talented chiildren. The (RRS) is based on an interactional deﬁmt;on of talent. It cons:sts of s

 three categories: Inteﬂectual,Creatmtyand Task Commitment (SeeAppe‘hd:x 2). Therater
~ . has to assess aspects ufeach caxegory on a 4 point scale. 1 You haye seldom or never |

| nbserved this chamcte:mttc 2: you have observed this charactensnc occamonally, 3 you

- have observed this characteristic to a considerable degree and; 4: you have observed this
charactenstm almast all of the time. On the basis of these descnpnons it is. suggested that a

- ratmg of 3. indicates. abova-avmge abihty while a ratmg of 4 indicates superior ability. c

" Because there are 28 items the minitum score possible is28 Whlle the maximum is 112, An e
. important factor which'makes the RRS preferable to 1Q scores as a means of identifying
* talented children is that evaluation ooours on various fevels of the child's overall finctioning,

mcludtng classroom-ubservatmn and behawour outsnde the school envunnment, as well as

.- educanonal pnvﬂeges acwsmble toiitie child (Boetim, 1985; Howells, 1992, Wemberg, L

- 1989), Ag additional factor in favour of the RRS as oppoﬁed to TQ tests, is the unfaimess of |

 the latter as’ a means of assessing the capablhtles of disadvantaged children us well as ~

B predicting potenual in cuIturally different children. Skuy, Kemel and Tzuriel (1988) fouad .

'-'-t..:at 1den1:|ﬁcatm~ systems for gifted children tend to. be culture—bound and, as a = -

' consequenca, _ "discmmnate agamst mmonty and Iow socio-economic status (SE&)

e opulanons” T

' Prevxous studles ha\te found the RRS to be a rehable arid vaild mstmment for 1dentlﬁcat10n E

* of gifted children (Katnes and Johnsor, 1986; Rmm,Harunm, Callahan, 1971; Chhagan, -

1990). Scores from the RRS were obfbamed prior to the programme of intervention as a -
 means ofsdectmg chﬂxiren who wereldmmﬁedasglﬁed aswellasaﬂerthe progrannneto _'
evaludte gaing in thoso areas o : o



Thxs test- was admm.-.sterecl as a measure of self-concept Itisa non-verbai, projectwe RER -
techmque that is a consideted to measure an individual's peroephon of hipvherself (Kamano, « -

1960; Koppitz, 1968 pgden, 1978; Axastasi, 1968) This test is vahxahla to the present

- study as it mbehevadto be. a,wlmre-fa:r fest and is not based on a child's ﬂuency and
fanulxanty with anllsh Bodwin and Bruck (1960) developed and validated the Draw-A- .
' Person Self-Concept Scale (DAP s-cs3 This scale has been used in South Africa to assess ~

- the correlation between self—concept tem;:erament ‘and - sc.hool parfomance of

d:sadvaxﬁaged groups (Skuy and Westaway, 1985), and self-conoept of gaﬁed dxsaﬂvamaged o N N
' ch:ldren (Rosesbaum, 1989). Thirteen items were outlined byBodwm and Bruck and four . ©
additional items were included by Roseabaum (1989). The items were scored’according to * ™

 the presence or absence of the characteristios and rated on a five point scale where 1 point

denates markedly presmt and 5 pomis demte markedly absent (Refer to Appendlx 4 for :

 further detail)

_ Because of the subjecttve nature nf tile. test dlscussxon groups were held where consensus_'. o o
could ‘be reached between the raters on ‘marking criteria. Tt was hoped that tlns would
mlmnuzedraterblas The DAP 8-C S was used to«n’btam a score, 011 Se!f—Concept for each o

chlld before gnd after the mterventmn programme

- On the 'Ierrance Creatmty test, the carcies subtest was used to measure the ehtldten' S
creative talent. The tasks are unstructured in a way that they capture the child's imagination
and are challenging. ‘This test is regarded as a relizble and valid measyre of creative thinking
(Torrance, 1963, 1968, 1972; Khatena, 1982, 1982). Concurrent and coritent validity have . -
‘beea evaluated and found to be present Predictive validity has been shown. at a co-efficient -

of around .5} (Khatens, 1971; Torrance 1972). Construct validity has not been confirmed
althongh some studies have supportea it (Khatena, 1982). Rehabﬂrty co-efficient range from

~ the .70' to .90's with mdwes for the verbal tests bemg higher than for the non—vetbal tests
(Khatena, 1982) Nonetheless, non—verbal tests were used in tlns project due to Mnguage o

diﬂicnﬂtles. '

The c:rcIes tast requ:res the clnld to ma.mpu]are thectmles, whlch arepre-dram ona sheet - i
1o make as many new, exciting, mtemstmg and, novel uses as possible. 'I'hey are gwen 5__ o .

. mmutes to complete the 1est, Sconng is dtme accor&wg to three criteria of’ creatmty

ki




. ﬂuency, ﬂembﬁxty and ongmaﬁts? Acomposxte scorels then caleulated Torrance prcm des' x .
detmledexplanauansforeachtheseaspecfs, P B

. '.;x .

Qthency __ '-':.-'_"'--'-'I‘hislooksattlwextanttowhmhad‘iﬁdlsabletnproducerelevant .
B '_-1deasforag1ventask,Amwgivenfmeachﬁeathﬂth&chﬁd o

e Orggmahty e Thxs referste the child’s abﬂzty i produce 1deas th&‘lr am ummal

~ ® Elaboration ',;_..-2-.Thmefmtomeﬁetaﬂﬂmmaademtheongmmus

jmﬁ'equentandclever Tﬁﬁanceprmdesahstofconnnonmponses

B ,L ': e - and & point is given for eachresponse that does not. fail on that hst
. Additional points are gwen for combmmg circles. S

" 3 o & Absiractness -.Pomts ave given based on the extent to whick the t:tie capturea the

" gssence of the plcture/story rather than being merely ﬂescnpnve.

EO .assmmng thebasw res;:onse is meamngﬁll.

)

"".'___._evaiuatethechﬂdrm'sweahveskiﬂs. " o

| "-'--'wmnmowmourmsmm T
: wmmnmasm@wmamml o "

. -'Thks test i ameasure of melf-awareness It lookg at self awareness in: terms of huw one .

_ -':_-_.'__.Scmonmmywemobtmnedbeforetheprogmmmeﬂsweﬂﬂsaﬁertbﬂpfmm _

pmvesoﬁesﬂf ﬂlatls,omesownahﬂmes andtalents,aswellasloolangathow one

beheves others percewe hlmfﬁ&r ‘The Imeasure was ‘used both qualitatively and
: mwnhtanve]y This-exercise. a]lowad“tile tester to obtam a mcasure of self-fawareness both -~ .
'_"beforeandaﬁetthapmgrmne : ‘ : T

. o "Th:smformﬁuonwa&m:pecmdtopmvxdethetestersmthamore com;-‘;rehenswepl reof" B
- the children being assessed. Valusble information in terms of parentsl backg wes

| '-:;55. gemmmr'_ ‘

)

4 \\‘3‘3 : .

: obtamsd as well as pasrhon mtheirfamﬂy socmeconomm status and rehg:ous onentatxon.
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o 'I'welve workshops were conducted w:th !:‘our segsions coucentmtmg on the folfowmg areas "
se1f~awareness creative thmkmg, problem ﬁolvmg skills and leadership ab:hty The aneas are .
~ however mterdependent and tended to be addressed concurrently, for example problem

" solving shlls are an mportant aspect of creativity. Hence, input tendedito be & combmahon c

.. -of relevant aspects of the various areas addressed. The outlina of the various- progrmm o
- covered are included in Appendix 6, For research gurposes the prd,gramme waas fimited to
 bi-weekly sessions that were ran over appmmmately five months, fom April to Avgust, -
11993, Due to twn incidences of teacher strikes - chalk-do'Wns" « the- penod of the

| nﬂervennonhadtobeextended Thegroup m?thrthelastt:memﬁxeﬁrstweekof o

oo i .
Y ‘- . e

-'November A T SRR Y

- The measures evaluahng talent selﬂawamness, seéﬁ-eg ; \t and creauwty were__ »

- adnﬁnistei’ed to the subjects in ' group setting prior to ﬂﬁauon ;he programme This -

. admmlstration resmrded a pre-test. measure, Onée alt-children had participated in the._ __
o _emmhment programmes the same test ‘was re-admiinislered to fhe gubjectg This provzded aa_._-_‘-._
__'post-tesmwamattheendonmtervenuon L C L :

" The e.nnchment pmgraunne was demgned to demup both the COgmtlve, a8 well as "the -

affective domain of each ohild. It was the authors mtentmu to develop self- ~awareness, selff- L
© direction, self-discipline and Teadenship qua.htles as well as a sensitivity to and awareness of -
- the needs of others. Content tendéd to be personally meaningfil and stimulating. Also,

adeguate resources, nme, thmkmg skilis and interaction were provided so that each child had
experiences in bramstormmg, 1magmat1ve and’ dwergent thinking and, an opportuniiy to

* utilize resources in lnsfher environment. I-Ience, the emphasis was on provxdmg cach child -

* with a positive learning - expenence: where nsk—takmg, free exp]oranon and unaglnatwe
' learnm\g was encouraged '

- Goals of the programme thus mcluded helghtened awareness of abﬂltles, self‘ dmsctedness

~ and mdependent thinking, erhanced leadership abilities and acceptance of responsibility and,
- experience i searchmg for aiternative solutions - lateral and divergent thinking, By including
- both groups of children in the “pull-out" class an attempt was made to provide them with

- opportutities to develop those skills which are ot part of the regular scheol curricutum in

- an e:mronmem that was suppomve, faclhtatlv‘e and growth promotmg In the Saturday

o




| _programma, whera spemal pro;ects and activltm were oﬁbred (for example drama and a.rt) Q-‘
- chlldl'en were able to take an actwe and mdependent rolein thexr own learmng '

21

It was autlclpated tbat mch expenences would sumulaxe the ciuldren 10 ut:hze thelr - "

*prevmusly umdauﬁﬁed potential and provide them with experiences of both per‘sonal and

academic success that would in turn develop their eonﬁdence and belief in their uwn 1deas, j

dreams and abxlxtles Further detmls of the programme are ava:IabIe in- Append:x 6.

The des:lgn useti ift the presemt studyls a between-group, pra—posttest, corrtroi gcoup demgn
‘The study used 4 corvelational approack to assess reliability, Pearson's Product Morment
~ Correlation Coe(.ﬂc:ent was useci to assess inter-rater reliability, An analysxs of 3 variance was
- used to compare the. groups on each measure Detaﬂs are dlscussed in the followmg chapter -

o A parametnc techmque was chosen iaacause tt was felt that the necessmy assumptmns could

" b met. Firstly, the population from whmh the sample was drawn was assumed to be

- noxmaliy d:stributed Secondly, homogeneity of variance ‘was assumed, that is, the variances

within the group were similar for each group. The ﬂurd assumption reqmred data tobeat

- least interval in nature. Wh,le some of the subscales on the test could arguably be considered.
" ordinal, the fact that all of! éhese tests have been wuiely used and have been standardlzed on

acceptable validation samples (Kames and Johnson, 1986; Renzuli, Hartman, Callahan,
1971, Chhagan, 1990; Torrance, 1963; 1968; 1972, Khatena, 1982; Bodwm and Bruck, .

1960), was used as jll‘SIlﬁC&tiOIl to treat the data that they yielded as parametm in nature, '-

* This procedure finds suppoit in Kerhngefs (1986) method for treatment of Likert-type data )
- where he argues that summated ratmg scales may be used to pmvlde a compos:te score for -
_ each measure | : _ - R

'I'here were two graups, the exparumntal group and the controf group; (identiﬁ'éd talented -
.~ and randomly selected average peers, respectively), who participated in the programme.
They were tested before the programme on a mumber of measures assessing creativity and
' Self-«Canoept and again after the pmgramme Therefore compansons were bemg made. at _
two time penods y:eldmg pre- and post-test data.

Because there were two factors to consxder {time and group) a factonal demgn was
nnplemented This allowed one to Took at changes cceurring within eac. group over time as
well as changes oowmng between the two groups A mixed design was used. The between

 group factor Was control versus expemnental group and the w1thm (mpeated measurw) -



L _factor was mne hecause tha samr, sub]ec-’ts parhclpated both ttmes Therefore the demgn was | o
. a between group pre-test post-test des:gn A techmque mbie for tlus type of data would T AR
- ‘bean analyms of variance (ANOVA) The ANOVAisa statisﬁt:al procedure that assesses_-_- .
. the hkehhood ‘that the means of the groups are equal 1o a'common. populamn mean by
comparing ati est;mate ofthe poptﬂauon vatiance determuwd befween the o groups, with | -

 an estimate of the same population variance determmed‘ within the groups ‘and empressed in

 the form of the F-ratio (McCall, 1986). Repeated measuré designs allow for the rémoval of -

- 'asmuchsystamancvmame(dueto mdh@ﬂﬁﬁmmm)%m&eﬁ%gmupvmame R
a8 possible, Ths reduced error variance results n 2 higher F-ratio than in a design’that does B
- not partition a:‘mrvanance. InKeppeIs(IQ‘B) notation, an'Ax (B x S) demgn wias used ﬂnd '

© this was catried. ,;tusmgthe SAS PROC ANGVApmcedurewnh a‘repeated smtemem o

”-';'-'_'(Codyandsfmth, 1979) C T e

P o




| CHAPTER3 -
aRESDLTS

In this chapter the results of the four measures used will be presented and discussed, Inter-

 rater reliability is presented first, followed by the ANOVA's that were computed for each -
- measure. These ﬁndmgs will each be presented separately below. An ANOCOVA was also S
- computed. and yielded compmable results.. “However, this method partitions, out the time L

- factor so that only the two groups: are bemg compared. Hence it could not answes the )
"-'_research questlon o '

! Pearson Correlatlon oaeﬁments f’or the To:rance pre- and post-test results as weli as for the o
Draw-A-«Person Renzulli’ Rat;ng Sca!e ate- presented in Table 2 below The raters are -
N desxgnatedbythe numbers 1 audz - . _

e rabk.z:b!tmmﬂeﬁabﬂiw. N

_ _Tor_rancenos_ti&z*_”_"ﬁiﬂ =099 | p<00001 -

_DARS -CSPost1&2 A emos0 ___'_'.=__'p<'0,;0002f_

' Inter-rater rehabnhty batween “Torrance pretest 1 and Torrance pretest 2 was- ingh,
(r = 0,97, p < 0,0001). SlmllarI)r the oon'elatmn between Torrance posttest 1 and Torranct
posttest 2 'was high (r = 0,99; p < 0,0001). The DAP S-CS revealed significant, albeit it
| lower correlattons When the DAP S-CS pretest 1 was correlated with pretest 2 there was a- B

 moderate correlatlon =073 p< 0,0001), a finding consistent with the correlation. - '_:
- between DAP 8- CSposttestI and posttestz (r=960 p <4, 0002) The drop in correlation. =~
_may have been due to the sub_lecttve nature of this project:ve technique. However, becauae o

the inter-rater reliabifity was. sxgmﬂcant for the Torrance as well as for the DAP S~ CS itwas -
concluded that the raters were: relmble and that the dam could be mtexpreted w:th N
'_'_conﬁdeme o : . L S o '




Coﬁ_trd_l T Bxp - '31

""Pre-iés't. 1\ 1 ;s (SD=11,19) [ TL0(SD=1178)

_Postitest | ‘\ | 43;4'}(31).—-15,55) ) 834(SD=1L,27)-"

: The means, t‘or each g,mup on the pre—test and the pOSt-test may be seen abave in Table 3 - - L

o and are preseuted gm%mxcally in Flgure 1. The ANOVA melded a hrghly sxgmﬁcant betwaen- o

o -lugher thanthe uontmf group Th:s cdnﬁrmed the selectlon pmcedure because the RRS waa" -

 used as'a means of 1denn13rmg children who shawed specific skills in the area of talent,
. Renzulli pre-test versus Renzulli post-test for both the experimiontal and control groups was -
y _-a]sos:gmﬁcant(ﬁg,zz}—-ze 24-p<00001) This Showedaﬂnnpmvmmforbmhgmups Lo
-bvweenthetwotesti!xnes (Referto Table 3.). However, bothmalneﬁ‘ectswere quahﬁed L
 bya mgnrﬁcam: imeraction that mdxcated ithe source ‘to be = significantly greater -

' -lmpmvement for the ‘experimental group than the control group. This was confirmed by & -
) I\ewmanKeulstest onthehetWeengrcup d:ﬁ'erences and sxmplemam eﬂ'acts analyses on |
- the repeated mzasures fastor. (see Appendix 7 for detaﬂa) | :

e
70 -
: 5-0_ - -

. 20 |

L] L]

f represents Pre-Test audz mpresenrs Post-Test scares
Com'rolGroup - E@mmmtal&’rm&p-l—
__F:_g_n_c_r_g 1: Mean Pre-Test and Pasf-Test Scoms on ﬂm Renmlh




_ : _Thls can be taken to mdlcaie that a!though both groups beneﬁted from the programme, the : N
" . experimental group (that is, the ldentlﬁed glﬁed group) gamed more: beneﬁts This can be o
' seenmarecleaﬂymﬁgurel : L . o

Tuble 5: Mean Differences of the Two Groups on the DAPS-CS - Pre- and PostTest

35

S

Control

- Pretedt

- 71 1,75 (SD 475)

_ Posttest |

' 7742 (SD ___333)

o ?3,43_<SD'= 3,33)

o Themeans ﬁ:reachgroupan the pre»test and ﬂ:lf' post-test maybe seen abovem 'Iable S and R
- presented graphcally in Figure 2 below. The ANOVA y1elded a mgmﬁcant between group _
o differeuce {F(1;22) = 10, 87, p<0 ,0033). The experimental group ylelded 3 h1gher self -concept e
~ than the control group at pre-tost, Pre-test versus ‘post-test was also significant for both groups

| {F(122)= 12,82, p < 0,0017). This showed an improvement between the twa fost fimes (Refer

- to Table 5.). However, bothmmneﬁ’ectswerequahﬁed byasrgmﬁcam: interaction that indicated L N
thesoumetobeamgmﬁcantﬂlﬂ'erencemthepr&t&ﬁt@(l 22) = 14,66, p<00009),butnotthe--

| jplf)si:--i:est {p > 0,4) that showed sxgmﬁcantly greater’ Jmprovement for the control group from pre- |
~ to post- test than for the expetimental group. This was conﬁxmedbyaNewmanKelﬂs test ontha
_ between group drﬁ'erend&s (see App-dlx 7 for detmis] '

80 .
781 _ . -
744 -
T

1

||

\

-~

" Irepresents Pre—T ést'cmd 2’rép.resmﬁ Posf-;Test scores
" Control Group Eapmmem‘af Group +
gm 2. Mm Pi‘e—Tesf d‘mf Po.sf-Tesf Scoms on #'te DAPS—C S




_Flgure 2 mdlﬁates that éflthough bcrth the expenmental and control groups beneﬁted from the o
) mtervenﬁon pram, gnme, the control group sﬁowed Ingher gams in levels of sdf—concept o

Tabk"MmWWmeﬂmmﬁmpsmmeTmme Pm-and:__;_; :
' -Pos:‘-TestResz;;lfs. - L S

zR

T Coitrot 77a}f &mmmﬂ

Pretesh | . 679 (SD=448) 934 (SD= 6t6)

Y
!

IR

g 'The means for \ach gmup on the pre«test and the post~test may “be seett above in. Table 4 '
-~ and are preﬂeﬂe grapblcally in Figure 2. AIthough the expenmental group appeared tobe -

o ""sllghtly

R E 'Appendsx?for "'LﬂS)

efhanthecentmlgroupatpre—test (p > 0,3) this difference wasnot
B ‘gﬂiﬁcant Pret'” versusposttestwasslgmﬁcantfnrthecontmiandexpenmentalgmupS'

-Po-st-tesﬁ- e __ W7 ($D=99) | 1734 (D= 589)\ ol

R (€5 22y = 4654\p<00m}1) Thlsshowedannmprovmnentﬁ)rbothgmupshetweenthe'; i o
" ‘two test times bfer ta Table: 4) 'IheNewmanKelﬂstest on between group differences f':;j S

ands:r“ﬂemmn

analyses cm the repeaised ieasure: dld not ﬂe&(:h s:gmﬁcance (see e .

N I
_'16 e
14 £
124
10t
8l

-

E-AtE NN

-:w;mm.m and 2 represents Post-Test scores
_ Controleup =~ - Experimental Group+ . S
' Fgure 3 Mems Pre-i'(' esit tmd' Past—Tm Scores on ﬂge Torrance Ozeatwtty Test




R _Flgure 3 shaws how both. -groups beneﬁted equally ﬁ‘om the progr-amme, thh the g!ﬂed o
'_'__groupscunngatconmstenﬁyhlgﬁerlevela R :

Tableﬂ-MeanDz_ﬂ’mcesqf’thMerpsontkeSe@fAmess T—shu'.tTm Pre—.-: R
o mdpm—mmesm _ -

 Prefest | - 925 (SD=234) | 0958 (SD=485

- '_‘I‘he means for each group on the pre—test and the post—test may be seen above in ’I'able ES o
© and presenteﬁ graphically in Figul‘e 4, The between group difference: on the ANOVA_‘T_'_'Q P
. approached significance (F(1,22) = 4,16; p <0,0536). At the pretest, the experimental gronp

- 'showedshghﬂyhxgherscoresmtheareaofselﬁawamﬂgssthanthecontroigmup Thepre— S .
test versus post-test difference was s:gmﬁcam‘ (5(1,22) = 32,10; p < 0,0001). Tmsresult,‘- -
- reflected’ ammprovement for both groups over the two time permds (Refer to 'I'aﬁ‘ie 6). .
~ -+ However, both main effects were qualified by a significant interaction that. indicated e
source of. these diﬁ‘erenoes to be a s1gmﬁcant mprovement ﬁ)r the experimental group_ S
o ”_(F(I,ZZ) 7.78; P < 00107) but not the control groap {p > 0 3) (See Appendnc '? Kir__ _
. de&aﬂs}

_Posttest RN A 12,67 (SD=3','89)- L -18,08 (s}:i:-s,tts)-'_”f i

1 WMTMMZWISPMI—TMM
Control Group -~ Experimental Growp + |

. Fz m4 Meaan-Tesraud'Past-TmtSwresoutkeT;skam
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In summary these rescﬂts have shown mter-rater rehabihty on both the Tomce test of T
o creativity aswellas on the Drﬁw-A-PersonRenmﬂhRaﬁng Scale, Onthe RRS. results" -
o mdmatedtbata&hough bothi groups benefited from the programme, theexpenmental group.
'_‘-'beneﬁwdmore. On the Draw-A-Person Seif-Concept Scale, results indicated that although: .
both the expexmentaE andoontml gmups showed mpl'ovementsmthls ared, the comtral .
- group ‘showed more gains in levels of self-concept. On the Torrance Test of Creativity -~~~
| results. indicated. ‘that both groups ‘beneﬁted eqtﬂa.lly from the programme “The 1dent|ﬁed o
 talented group pm-ﬁormedatconswtenﬂyhigherleveisﬂnaﬂtheﬁestsadmmtered Remits . -
._ - of the Self Awareness ‘Test identified helghtene& Tevels of seif-awareness in both the - L
- expenmental ‘and control: groups. However, only he expenmental group Impl‘md

mgmﬁcanﬂy in levels of self»awareness

. \d_!- .

Ce g

£

| '-_Flgme 4, deplcts hiat although both the eXpenmental and control groups beneﬁted ﬁ‘omthe S
- intervention- prog?m‘;lme, oniy the expenmentai group showed sigmﬁcamiy hlgher gams m R
- levelsofselfawamness S e o e




- 4.DISCUSSIQN - "

oL (-,'

| \'Onthewholemenenzmxatmgscalepmdeaauadeguatemeans ofxdermﬁmgtalented o
* ‘children.” This was confirmed by the consnstenﬂy higher levels- of pesformance. in the = =

. '!_"_idenﬁﬁedtalentedgroungnwever therewaeremdmduatcasesmﬁmaveragegmupwhere\_ o
o chﬂdrensmmdatamg:nﬁcanﬂymglaerkvelthanthe:rpm Thiis seemed to suggest that
thBKenZUIﬁRaﬂngSﬂaieprcwldesonemﬂlanadequatemeasurewhenloohngatcmldren R
- - who are ﬂready #chieving on & higher fevel than their peers. However, some talented

a children, ‘who are under achieving, may. not be identified when using this took. This has - .

.nnphcahons in terms of teachers® expectations of achxev&ment int their pupﬂ.s ‘methiods of - "

" teaching; as ‘well as who has access to such entichment pmgram;nes., The mcluswenms or S

B e:mlusxveness of ennchment pmgrammes becomes anissue, e

[

S 'A:.m 2 ’I-?he deveiogment andr;m ementatlon of 3 mntabie yrogn
o ﬂ_,i\ﬁce itive skills_as*w}cﬂ o

- Rew }13 ofthie ANOVA perﬁmned on the 1dent1ﬁed ta]nnted group (expemnental group) ami -

: average group. (coniroi group) who. partlclpateﬂ in the mtervenhon programms; showed

overall 1mpmvemems in their rat:ngs on the Renzulli Rating Scale, on the Tan:anc-e'_--:

 creativity test, and on the Seﬁf—Awareness*scale On the Draw—A—Person Self-»Cuncept Seale .

‘both. groups showed improvements, however, only the average group showed 4 significant

improvement. Hencs, the broad-based nature of the enrichment programme shows beoefits

o -onbothcognmveasweliasemoﬂonalleve!s:;fd&velopmwt, Thlsreﬂectsthatpmgrammes_- IR

o :'.:can have far-reachmg and beneﬁcaal oonseb;uences for all those involved.




' 011 the Renm]h Ratmg Sc.ale, results mdwated that although both groups heneﬁted from the
| 'programme, the identified talented group showed more gains than their average peers. It is
important to look at the various skills that each group of childrert brought into the |

'__pmgrannne The hlgher Jevels of ability as well as the greater betiefits gained are consistent "

 with expectations of other research studies { Vaughn, 199%; Van Tassel-Baska, 1959 Kollof
' 1984 & Eriksson, 1990). In other words the talented group. ofcinldren seemed more abls to
_.mamnuzeltspoteﬂnalmtamsofcogmuveskiﬂa ) : o

Based on the petsonal observatioss. of one of the experimenters, several children were noted
" _to be more confident, wrre open to nes and varied situations, were more willing to explore
their environment and, to take risks, Those children who maximized their benefits were later

- identified s thase who- parttc:pated and interacted more confidently and freely- within the |

 group. These children tended to come predominantly from the identified talented group. In
:retrospect these children tendad to be more mqms:ﬁ'w, intuitive, asked more questions and,
were more expressive, both emotionally and intellectually. Tt is believed that these
charactensttcs contnbnted to their s:gmﬁoant gAils, However vshether these are a
o consequence org chmctmsuc of bemg talentedremmnsapento dmcussmn L

On the Draw—A-Parson Se]f Conuept Scale results reﬂecteﬂ non~mgmﬁcaut d:ﬂ'erenc&s- |
“between the two groups This lack of sxgmﬂcant difference conﬁrms Loeb's (1987) ﬁndmgs
However, both groups beneﬁted from the intervention. pmgramme with the average group
showing greafer increases in self-concept This cort borates with Bum's (1982) and
Purkey's (1970) assertions that se]f—conoept can be adjusted; In order to understand these
results one needs to consider those factors which influence: self-concept. Aunordmg to
Feldhussen (1990} and, - Kollof (1984) these. msu!ts are expected in a pmgramme that

~ focuses on creative enrichment and enharices the child's sense of uniqueness and aibxhty The

- difference in nnprovement may be related to the constant approval and mcogmtton that
talented children tend to receive. Tn this smdy the experience may have been significantly
different and encouragmg for the average group of students, pmwdmg them with 2 unique
experience and leaving them “with a sense of ‘competence and' an enihanced sense of self”

. (Mussen, Conger, Kagan and, Fiuston, 1984; Maruyama, Rubin'& Kingsbuty, 1981; ; Hoge,

- 1991). In attempfing to improve children’s. self-concepts, one needs to be aware that
although self-concept can be ad]usted, jt is buman nature fo want to maintain self
consistency. This is especially true of people with poor- self-concepts. Risk-taking is
extremely threatemng ancl this creates block.s to Jeaming new skﬂls and;ur bemg a dlﬁ:‘eren r



et

person. IF one can creafe suuanons Where chxldrm can f&el competent and Successﬁxl, ome

: -_ can help them mamtam an overalk posmve self-concept

On 'the Totrance fest of cremiﬁty resnlts iudicated that botﬂ groupsbeneﬁted cqually from |

the progmmme although the 1denﬂﬁed ‘alented group performed: at congistently higher

levels. This confirms findings on the Renzulli where teachers rated both groups more highly
- on theé post-tests. The s;gmﬁcant difference in nnprovement may be ambuted fo teacher -

attitude, the emnc:hment programme itself, as well as the secure and -comfortable

. -environment wmch was facilitated by the attirde of those sunning the groups. 'This attitude

- Was necessary because the focus was to provide al of the children with an environment

 where- they could explore the:r own ideas and ‘where they could take tisks w:thout ‘being

- laugbsdatorrejected Hence the attitude of the experimenters was Warih, afiixmmg,

supportive and encouraging. There was no priot knewledge of how the group was divided

and hence, a1l children were treated equally and expectations were £or all group members o
- benefit. This situation is ﬁxtremelv different from the classroom sethng where teachers are
~ syllabus bound and ‘where the focus is on getting all the necessary work completed Itis

understandable in such situations that the fowus would be en children who are more .
. cooperative, who understand the work at a generally qmeker rate and who prowde results
and ﬂlﬁrefOre compensate thens for their - efforts. Hence teacher attltudes and her/hxs '

' -a;pproach to educat:on is an important detennmant in how s/he perceives and relates to fhe -
childrén and, as a consequeme, huw chlldren perce:ve themse!ves (Scott, Schennan &

_"Phﬂhps,1992) R

On the S&if Awareness test it was found that “alfhough both the gmups were shown to
benefit from the intérvention programme the identified talented group showed higher gains
 in levels of seif-awareness. &t is important to bear.in mind the community from which this
© sample was drawn. Awareness of self and expresgion of feelings, strengths and weaknesses
are not emcownged This was evident in the concrete manner in which the children
responded to the stimulus in the pretest situgtion. The significant improvement in self-
~ awareness for both groups can be explamed on several different levels: the irstrizctors’
- attitudes imf encouragement and acoeptance of both negative and posxtme attrnbutes, the
degree of peer acosptance and support, which hecame more and more obvious to the
instructors with time; the promotion of greater awareness of self and of each child’s areas of -
| stmngth and weakness and; the expesience of relating on an emotional level, The significant

increase in the level of self awareness of the talented group. can perhaps e explmned bythe
 Higher Tevels of confidencs, cognitive and verbal abilities that they tended to manifest

throughout the prograimme. Future research can focus on this seifiawareness a5 a vmable.
- and hence, provide greater mmght into tl!ls d:&‘exmoe ' - - .




Ba.sed onthe beneﬁts gamed by both the. ta.lent*d and average chﬁdren, 1t can be assumed o

that exposmg children to moré positive classroom’ ‘experiences may have an. advantageous _'
 impact on all children. Thenature of bumay develnpment suggests that 2. warm, supportlve '

 environment that encourages each child to reach histher ‘potential and values each.

~ individuals. unique contnbutmn will. enhance self-esteem and self-concept. Hence there will.

bea spﬂlover effect where each m&wxdual isvalued for what s/he can contribute to self and

: soc:ety Purkey’s { 1970) words seein relevant bere. He states that, “the overwhelnnng body _
~ of contemporary research points ms:stently to the. relationship between self-esteem and

- academic aclnevement and suggests strongly that self-concept can no fonger be ignored by

B parentsandteachers Hence,programmesdesxgnedshmﬂdnotbestanc,butshouidalmat_"'

_'ﬁnha:ncmg each child's unique potential. They shoyld take cognisance of the impact of the ”

rwonhﬂwemmmﬂmdmernﬂﬁcmwmmdwelopmmmmbe' .

| _ broad-based mcludmg all areas af human devslepment

I Althoughthlsalm couldnotbeaﬁamed mthehm:ted smpﬁ ofthxs paper ﬁndmgs reiatedto'

: the athtudecand approach nfteachsers and the tmpact which this has on- ohxldren were
© . encouraging, Based ontherestﬂts of the study and the importance aftributed to the atfitude

and approanh of’ those mvoived in the programme; it may be assumned that the way in which

- achildmtmatedwﬂlhaveaneﬂ‘ectonhmpercepuonofhlmselﬁAchﬂd’stemperamentand S

- perceived teachebility have been shown to be importdnt factors in mediating interactions
between children and. their teachers (Metlitzky, 1986). Teachers tended to have more_' B
favourable attitudes towards the- idenitified. talented children. They were more interested: in
 the brighter chlldren and put more effort into helpmg them reach their potentlal. So, on the .
one hand the child's personality has an impact on the teacher while on the other hami,

_ _teac‘her perceptions and evaluations clearly appear to inffuence then‘ behawaur tﬁwards,
- expectat:ons of and declmons made in regard to their puplls o

.4.2. LMTA TIGNS QF STDD" _

Pl‘OjthWe testing formed the bas's of the. assessmenﬁf i:ools used in: this study That is, they
' tended 6 be uristrucumd and am’bxguuus, aliomng various mterprémlons of ‘the same -
situation ('I‘al;anni, 1979} The two masm ﬁﬂhng into - this categories are the Torrance
s :creauwty test and the Dra:w—A I’erson Renmih Ra‘tmg Scale.- Elﬁclﬁt!es with pro_;ectlve -
S techmques uuude the pmblem of devxémg a standardmed sconng procedm'e that is ohjeetwe o




_ 'and olear Tins is also an issue where the test mabenal and ratmg system used were:
~ subjective. As a consequ-ca of using. such techmques rater rehabﬂlty pmsents a pi:oblem'_ . o
. (Anastasi, 1976; Taljanrd, 1979. In an attempt 1o control this nuisance variable two raters
. scored the above tests. Dmcusmons were held on two d:lscrete occamons on the different L :
varisbles, subsequent to which the raters scored the tests independently. nter-rater reliability -
proved to be significant on both subjective measures used and:‘one can therefore conclude

- that the Tafers were rellabIe and this aliowed the data to be. mterpreteti w1th gneatex -
ctmﬁdence : : : S

: The. type 'of sfudy' done in this project is called a field experiment. That is,'adiraﬁtage was
. taken of a populatmn in its natural sefting. A dlsadvantage when using a method of this
- nature is that one cannot control all nuisance variables in a field setting and there is the risk

o ofuncontrolled events accurring that comphcate the task of interpreting what happened and
the extent of the programme’s impact on the participants. Some examples of undontrolied

events included teacher- strikes, often Iasting for two \weeks, religious hofidays, public-
holidays as Well as school breaks and exams. On the whole: however, regular contact with

the chxldran was. mamtamed for example holiday workshops. Another concetn is that of
_ sample size, Although the sample size was not thet large the gmups wexn randendy sefected
i a systematic manner to avoid. the :mpact of nmsance vasiables - for example sodio-
£COnomic, educanona], domestic. earpen;em,es Henee diﬁ’:'arences between tha two groups_ L
cantoa large ex‘.tent be mterpreted with conﬁdeme ' S : :

The remﬁ:s of the study indicated that the e phment programme had an’ :mpaot on the self- _
concept of the children identified a5 potentm]ly taleﬂted as well as those who were not _
o identified as such. This has 4 number of far—machng lmphcat:ons for alt those mvolved in

educmon . _ . ) . o . R

It is the author’s opinion that aﬂ children pOSsess some: strengths ar talem:s By havmg'
teachers focus on identifying. the stresigths of children and then programming for these
- strengths miay 1mprove both the teactiers™ attitudes towards. the children, as well as the
- children’s attitude towards themselves. Hence; changes i the atfitude of tenchers is 2 very

- impurtant element of the pmcess Hach eﬁuc‘ator‘s own unique potenisy needs to be, tapped
‘and enhanced so that sihe can beneﬁt more and enrich others' fives. Chaﬁtgas need to oteur
_within the clagsroom as well as in prmndmg a larger lmmber and broader range of extra~

currioulum activities. Tn order for all children to. take: advantages of such Zi*esources teacher -

. training progra.mmes need to be rewsed, provxdmg them with greater\'oppommxtms to

o
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o developthwnrareasoftaluntsothattheycanmaketheelassroomamoremtmsﬁng, excifing

~ and challenging place. On the other hand, assessment strategies need to be utllized and
developed 5o that teachers are more abletoidenu@the strengths ofthelrpupxlsandhenee S

. provide them with the most enriching experience. Milgram (1990} deseribes m-eam as a s
"contmuing and dynamm process of 'beeonnng " It is ne:ther sentm or huumd o

- _-It is often: suggested that schools make ehildren less ematwe bY appfymg Stnct and hmlted L

 experiences and stifling their individaality. This also tends fo leave them with a sense of -
- madequacy and poor seif-concept. Resulis of the study give cmdeaoe to the belief that the

 degresor type oftalentvanes in different children. Hence, ol chxldren could beneﬁt fmm an - -
ennchment programme that will: ) focns on their strengﬂ'ls, i) provide them with ennchmg Co

experiences where higher order t’mnlnng skills are praeuced and rmnforced, iu') where the
_+ yphasis is not syllabus oriented but oriented toward individuai growth and; iv) where
- ehildren are encouraged to value and strengthen their unique potential. This will require

| 'changea in cumculum matenals, in mstructional strategies and in teacher attrtudee By o

= '_.'nmduclng the enrichment programmes mto the school syliabus one can ensure that the

majority of children will beneﬁt Henee, programmes should not be lnmted o 1dentzﬁec1 R

glﬂ:ed”chﬂdren. e

‘I‘h:s dxscusmon has been Imuted to the ciassroom srtuatlon and to beneﬁts whl,ch car. be -
~ geined by chlldren it & school setting. Findmgs in the study suggest that aftitude (spemﬁca]ly B
~ of teachers) has an mpoﬂant impact on selﬁ-coneept This has extreme implications in the

South Aﬁman context w11ere children from cuttmaﬂy disadvantaged commmnities tend to - | ..
 feel less adequate and have pooser self- ~concepts than those from the predominantly white

adyantaged culture. Mthtmgl race is one 1mportant issue there are otier situations in the

- South African context whiere children who are perceived as different by others or who
. themsefves feel different (ior example, mentally retarded and learmng d:sabled chlldren) have
| poorer seff- concepts (Megwary, 1990 Rasenbaum, 1989) ' :

3 An ares cfconcem and onewhleh may prtmde addmonal optzons ﬁor ﬁmtre study is that of - - |

definitions used for this study This is especially important in the definifion of dlsadvantaged- o

children. For the purposes of the study a speclﬁc definition of “d:sadvantaged" was
~considered. This definition- included those chifdren w}m came ﬁ'om polmcal, ecotomic,
culfural and, educationalty dlsadvmta@d backgrounds However the term disadvantaged is -

bmad and shouId mctude areas sueh as, emqtmnally dtsaﬂvantage:i where emotzona],' : .




. ‘andasa manuences Tep%ted experiences, both i in childhood and later in adulthgod of, o -

: struggles, Jimited suceess or fmlune According to sgoﬁ’ Scherman ami Phillips a 992) s

N parents Mdteachershaveaverympogmtmlem playmbooﬁhng the Self-esteem of - 7

S olﬁldren with dyslema and enabhng them 10 enjgy and take advantage of usu::“”ﬁ : >
o - experiefives. “Barly identification, encmragement and a focus orf Jents, hobbies sssist o
_ - promoting positive self-conoepts Poatwefamﬁy relanons that act fas a sgppol-t systém for -

- ﬂw chﬁd Mate her}his m mh for ’selfworth‘ (Bur, |

: '_':_'_"Komar, 1992). ‘This is remforcedbyLawrence{IQS?), who claims that self-esteem mbe
o -.bo@m;eﬂibyfoms:mgonstrengthsandlmildingtheserathefthanfoczzsmgﬂnwealcn,,sses .

N .-%..

phyﬂcal anﬂ sexual abuse are. oonszdered Another area of dlsadvamage mclu (ies chﬁdren It

w:th Iearnmg dxsabllrtles Such’dxﬁcultxas ofteri result i Emited. acadennc and social skills o

B Y

' Rlchtmeaer&, ‘.

L In addmon tu changas in att:tude and focus, one néeds to evaluate whether chrldreﬁ who
- have suffered someformofdepﬂvaﬂmn or another ngedt mediation in terms of basic skills L
- before they caf benefit from & higher Ievel ofleammg Cogmtxve proeesses that focus on - T :
- developing such skills may be extremely bencficial, for example, Fevérsteins Mediated
o "Learmng Themteracuoﬂalnam ofthehumandewlopment suggeststhatonceachﬁdhas o
. ‘basic. mgm&ve operataons these can be built on and developed ina way that the chﬂd‘"
L creauvxty learnmg potmtiat and generalsinllscanbe enham:ed SR ’
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o '-_the same sax, chlid has mcmde opposxte sex chamotmstlc&

L 1 Slaading: nghrt, dm!, subﬂe, uncertam Imes that conceal aocent pmﬂcg]ar parts ot‘ the'_*_ o
R ﬁgure.l’atternedorstyllzedshndmg - _

| 2 Remfbrcetn?“t Shadmg of boundaries - clatinng or the ﬁgﬂfe Heavy, da:rk Imes o parts B

_ ofthe dmvnngwhlchareretracedto emphasmethat regum.

'-\.

3, Emsuras Brasmsaremdentmanattemptto modlfy orperfecta!lorapart ofthe e

_ d1awmg

4 Detail it F‘lgure. The add:non of unessennal features or detaﬂs fo ﬁgﬁre of the -
. ackground of the ﬁrawmg . . __ _

R & Sketchy Lines: Broken, bhxrmd, vague or hght lmes are used to deﬁne parts ofthe body, _' o
-_'partlcularlytheouﬂine o . o . _ '

a

- _' clothe& allowmg parts of the body wh:ch are usually covemd to be shom '

"7 Asymmetry WherethearmngamemofthebOdylsbpsxdedonm alanced. 'I'Iusrefersto o
thesnze shapeorposmononoppome stdss ofthe ﬁgure P : :

'i\

o Trausparency‘ Where the body of the ﬁguxe is completeiy transparent or madequately__f- =

: 8. sttorﬁon Whm*e any wmaturalness or uregulanty ofform andfor non—hmnan aSpects of o - L |

. the ﬁgure are drawn Th:s oﬁen ﬂlustrated in mappropnate sxzepropornou.

9, Incompleteness Figure lacks sxgmﬁcant bodyparts and[or clothmg,thatls,msamewaym o
- mcomplete | o -

10, Mmed Aga Physmloglcal maturatmn of the various bodj,r parts 1s , not conmstent, ﬁ:pr " 3_

- examplebreastsormusclesesnphamdiaanoﬂlemusec]nldishbody

L. ()pposue Se.x Identsﬁcatmn. St*&*)f theﬁgure drawn is opposrtemthat ofthe cin!d or,, lf__ I
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‘concemn. are confusion of full and pmﬁie view of the head, mouth emphasls, mcompl ete-_ | o
trunk, om:smonofneckand, dlsorgamzedbody representatwn, o
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| '13 Imm&tunty Drangls matked by Imd}lne emphas:s Adams apple, buttons tle buclde, o
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o

. w:th '.the m m:tlal as thelr nazm Th:s ad;ectwe was supposeﬁ vziescribe some as-pect of

2 PaperBangerclae B TS BT S

S Children were spl:t into groups and gwem magamws and paper paclnets; The packets were @;p!amed
. as being representative of the pm' “f themselves they show to the outside world (the outmde) and the '

B part of themselves that onty they lmow and that they do not share (the mis:de) They were requesmd

o to cut out picture from L % \gazmes that mpresented these two aspects afthemsdvcs and then

| _Placethemmoronthelrpabnmé Thegroupswérethusmvofvedmanxmportmtexmsejpfshamg
_ " aotoniyt‘ﬁémagazmes,gluéamssorsctoetem,butalsopartsufthemseives S | f | .
3. AnnnaiCompanson R -

._:_Q‘.

- _Ch:Idren wererequested to*thmk ofthemselvasas an auunal It wasunportm that theammal remmdm =

- them of some parts of themselves These amma]s and the 1 reasons were shared with the group and
- ghiiidren were eﬂcotlraged s how they saw each ather - looking at whether they agreed Wlth

. the choics or had thought a. -+ ;her animal, This exercise encouraged fhe children to be more aware

o - ofﬂiemsehr and how they saw themseives as Well as tor begm to cons:der how other saw them

oo

RO '



N APPENDIXG >' N*rmn)

_prevents ims from m;pressmg and often even consxdexmg ideas. . e ' .
- - iv) judgment too soon - Sometimes. even‘outrageous notions need to be expanded on
md often provide valuable and creative means of solving otherwisé complicated problems. the accent

o '- Thls refers ’to the abllxty to produoe and consnden a gt'eater mlmber of altematwes that is then more
- likely to. prowde viable so!utmns, and ultlmal.ely im;)ravmg the passibxh,ty of mccass in soIvmg o
_'-_pmblems.(Seeexermse ) RN L | :

| Theaunofthe exemsewasto provxdethe drenwnhanoppormmty inwhmhthey couldbeas _
o _'xmagmatweaspossible Thechﬂdrenwere sphtkmtothreegmups and were encouraged to verbalize
el their ideas, regardless: of whether they thought them foolish- or ummportant 'The. childten. -
L .themselve&thenchoseﬂzeﬁenttwoophonsandfedthem backtothegroup Theoonoept of
o btmnstortmﬂg was nﬂmduoed and the cmldren Were then encnumgedtn link hnw they could use: e
. their new skills in their own eavironatent, Various suggestmns were forthcomg andthechﬂdren'” o
wareabletomakenlearaudconstmctrvelmks : . S

T Y

PR

Z ()ngmahty Lo Tee : L
 Originality geneh'ally reﬁm 10 how raré and mvei an 1dea or altéﬁmatwe is.- In this Sectm bIOCkE o

. "ong!na]lty were considered important and 50 cogmzance was taken of these i‘actars tlﬂ'oughout the o
“ fourweek%esmcmsoncmuvefhﬂhng o ' o

-These mcluﬂe iy ha‘m'c!zb convenuon and conformlty Hab:ts oﬁen lmut us. td“certam conventxunai, R
-estab‘ﬁshed ways of looking at and dealng with issues. andfor évents. Umque, nove? and unusua] _
o Waysofpemeivmgapmblemarebﬂenmtexpressed asweeonformtoourownan&othm '
expestations. i) rejection - where ideas are rejected before they are developed on, of ‘expressed o
/. verbally, on'the basis: of their not hemg zmagmahve enough or mlportant enaugh Oﬁen rqectlon
o _comesﬁ'omextemalsor ’f:esaswell,i“orexamplepeersorteachers AR
o ' jii) anety about ideas < amxiéty sbout being ndmuied or appeanug ﬁoohsh often' .

[

m ?roducmg new 1deas should be 6n rmagmatlon ongmahty and mspmon rather than on 3udgment

W
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A??F.NDIXE (CON’IINIJED}

o QEﬂEbrts to enhauoe ongmahty were- facmtated throughout the four Worksﬁops and 'the weclﬁo- o oy

. exercise gwen in ‘this’ sectmn was for the children taa think abaut themes dnd how they umld be o

" carried throtih. Examples were given of: "Children's Week" and “Year of the Family” and children
- wereenmuragedtomagmethattﬁeyeomachooseauytheme forthe followmgyear Theseadeas_"

| were shared and children were asked to participate and elaborate on each others ;dea& ‘This was' -

E foﬂumdthmughmththechﬂdmnmahngpostersmpresenmgthmtheme&

B rﬁghnghmgtheﬁsseme Lo L

o -Animportant element of‘wo;hng through and ﬁndmg cremve soh.:tmns to edmplex pmblems is the-- o |
ability to focus on the essential or gore aspects the "ahia’ axpenenoe " “This. process mcludes__ S

: '-_ldenhi'ymg the: most pertmem mfonnatmn, d:scaxdmg that whxch is nnt essentaal, and r!WOﬁm]g_".._..

-'qudsmemgemoammmgmMGnondea. SRR A Ik

-:r-g.- L

- ﬁemmsmmmemmﬂdﬁsmcmﬁpwmwhmcmfdmmmedm _
- 'ﬂéﬂhf_l;themastsahentfemwthepmﬁue and then to make up a title fmthatpwture Agother - .

o exercise fivolved a "Sherfock Folmes™ type adventure Where the chlldren were gwen an exei:;rsg;_'_:'f B

~

. .
: . s

¢

mthciuesandwereaskedtounravelamystery Do e

i Elabora;:lm

This refers to the abﬂlty 1 deVeIop on one's “aha expenﬂnce, to lmplement sqlutlons or 1deas .

B Elahoratmn mcludes aﬁdmg on to ongmal 1deas, expaunenbng and allowmg one thmg 10 develop '

spontaneously ﬁ'nm antJther

. co;ﬂdapplyﬂns mfnrmatmntothelreverydayilfe Ianksweremadeandthechﬂdrenseemedabletot |

o understand the . connecmn between the workshops and both school and hame actmues

e



| -_mmma(comm B TR e
___.WDRKSHGP3-PROBLEMSGLV]I~IGSKI[LS o |

o8

" The wo:kshop Iookeﬁ at five busic steps in problem solvmg. although they were pmsented and'_;_.__ -
practxcedm afonnal settmg, thatis; as a separate workshop, these skuls weremtmduoed and hemg oo

ot

” '_"'usedmthezomseofﬂlepmmmworkshaps B .,

: 1 Attlmde

" A relaxed atmiemthe st ss&pm mnﬁ'ontmg e problem. Chidren were gmdedthmugh a

B frelaxaﬂonmmrse (guided fartasy as well as breathing exercises) and encouraged to use whichever

" technique was comfortablé for them. D:s’hmanswewheidaroundaoceptmgthatpmblmnmtuauonsﬂ' |

_..__-arepMOfeverydayhfe,hohngathowtheyaﬁ'ecthﬂwwabehave,howwefeelaboutaursatves
~ and how we behave towards others. Wethmemphasmdthatbehemgmoneseﬂ;mfmesabﬂnyw._._

| _ 2 Inv&sﬁgamgthe Probleertuatmn

' t-.opewxmand ta solvemesfrwnpro‘blems,:saveryzmpomnt element

B

- ) 'Herewe Tooked atldermﬁrmgthepmblem and brealnngltdownmto vanousaspectsan&trymgto: -

R understand it, We Jooked at 5 mﬁbrent aspects ofthe rroblem Smmunm

 What isthe problem? Ry MR
I :Why:s:tapmbiem? k ){

- For whom isdt 2 problem'r AV

. ‘Who else is affected?

. 3, Generaﬁqnaféltematl

.Can the problem be lgnored? | o

_ L{e Scﬂuttons P . \ : -
- The first gtep is to identify what you wat, that is, 1&mhi§ung poassibie needs, goals and, outcomes.

The second step is to brainstorm as manyas possible alternative ways of getting thiere, This was done -
in two ways: as a group exercise and as an-individual exercise, The ﬁ.m rules swere- prowded

'. -_"A]lndeasweweloome chi!drenwereenoouragedmmnmbute“fhaxe‘)\:rthoughtscamemtothelr:-f'.' '

- mmdsmd,atﬂn&stage,nottoevaiuatethem Tfnsmqurredasaﬁ:andtmsﬂngamronmmtan& -

B ~ children-were encouraged to be supporﬂve of all ideas volunteered. Quantlty was his the focus and\' '

' children were then. motivated to comhme ideas, expand on them and m:pmve them ina gmup .

'_'__-__context e e
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4, Choosmgal’referred Solution.

AJ.’!'ENB]X 6 (ceN'rmm:n)

*There were 6 sspects to tis tep: 8 S o

‘i) Consider alt suggasted solutions -

i) Decide on criteria for evaluating - moﬂeta}y cost; tmxe, energy' posmve and negatwe suie eﬁ‘ecm

. iv) COHSI(!QY md&eﬁbcts ulcng-termand shoﬁ-termforonesejf and others o

V}Selectaaolutmn:- R o -

B Mofivate.one's SEIQCtIOE o e L
| ._Vﬁ)howdemasomforrqecungmhersohmmg

Cal T

o .Thisagamwasdonemagmupsemngwherethe&dktamraswellasothermembers ofthegroup L
. acted as- soundmg bodrds, assxsted in evaluatlons, gave opmmns and, pomted out issues. nnt o

recOgmzedbyaparhmﬂarmember g

s P[anmngthelmplementauonnfa Saluhon '

B . Here children were encouraged to start. smptementmg therr c}msen sohltmn 1mmed1ately They .

R "‘Would begin with the ensier tasks aru:l tacklethe difficult ones atalaterstage Feedbackwmﬂd oceur -

“in the ﬁﬁom%mﬂon

e Eva]uatmgnne‘sl)ecmmn w : :

'Inthmwcﬁcshopmevahwtedwﬁetherthaaltmanvechomwasthenghtone.Thxswas duneonj__' o
_'ﬂiebasmofﬂiefollowmgcmena DA
. Tsthe problem solved? ' =
Amywhappywlththemucome? _ S
o Canyoumakeanyzmproveﬂm ﬁs onthe mmatmn‘? b

A

- 'If the answer to the ﬁrst question is No that is, the probiem has not been solved then the follomng

cntena were u3ecL Was your plan eﬂ'ectwe what went wrong and, how can your plan be nnproved?' '_ o

S
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_APrmmxs (conmm:m

ey

- .;.';.""-.' IR

L Ifyou:r plzm could mt be lmpmved then you need to- ga back to S'sep 4 and reeqnsxder your_'___
- alternatives, Choose your seconﬂ best ahematwc, plan its mp!emmtauon, ﬂnplement it ana then

- : evaluate»ymn're&ﬂts o

&

i“.

AT . S v : . . 2

'._"_'I'he children worked th:ough the aboye steps ina gmup s:tuanon, asm@ted by a facllitator to_" ‘

L Iencmnage "and work through conﬁxsmg and’ complex areas In the last woﬂeshop on thls to;mc :
. childrea. Were gzven a page titled “My Decision Tres.” They used tlus f’tmnat o work tbmugh & .3. =

pe:mnal problem in pnvate Assistance was oﬁ‘ered where nwessﬂf

Y
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