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The aim of the' re,search is to find out whether white male

S¢ut.h Africans who Leave hi.gh .soheo.Lbefe;re completiO~l of

thei:l:' stl.lcties diffe·x' significt:{ntly in the personalit,y

dcmalns of neuroti,cism; extraversion, openness,

agreeableness and consc:i.entiou$,o.ess, . from their

counterparts who complete the ir high schoor -studies;

An unmatched grol1p oomparative design was' used; ·One'"

hundred ear ly schoo1 leavers and one,' hundred achooL

comple'ters were randomly se lected by the -:'author -from

"Vnose indj.viduals Who completed the: NRO.l?ersonalit.y

Inventory (NED-PI).
Early school Leavezs were id.entified as white male South

Africans who had left high schoo1.'during or after

st,andard 8 but before completing standard .10., ",~ -,

A student t ...tes.t, step'll1ise discriminate ;'·jfunction'. ,o·.~

analysis I discriminant analysis and..«a" tnuitivari:ate(,;;;.,,:-,'c

analysis of variance 'Wascarried, out 'On·:the data. :,1' ,.".;;;,.... ,',

The results show that there is a significant, difference"i·l.: ".. ,

between ear ly achoo1 leavers and completers on- each- of.; >~-
the domains. ;:.r.,"' ".",'1" )l;.

The resu.l ts ind ica te that 87.5% of the~ subjects can ~be,,', ,'";..

c].assi:E~ed correctly as ~C:\rlY school ·~·J.eavers.,.,.or ',. ,;:;

cornpletars using the five domains. Using only the c,±'wo

domaLns identified by the stel?wise discl:irnina:nt function

analysis a discriminant analysis indica.tes:that :86%~+·b£-,

the subjects can be correctly classified as early school



leavers .er completers .

The auther Goneludes that ;i;he informatio.u provideciiil,by.....<.> •
• '. '._ ',: -I!·

reseax'ch findings can aid the oeunsel1in&: procesil?~:\LnrI
\.", '.~ \ \ ':

nUmbe!;,ef ways, namely: determining the best a,ppro\1~c1~,1('0.'.
L' ~l 1/

oounselling, previding i.nsight into the unde\t~lJ~:Lng
1,·:;.··· '\\,q

I' ,/

tre.\i,t~;,~~nt
", 1\'

eainiCal pteblems I .q~.V'eloping a'Ppropria:te

strategies, and antioiPating osrbcomee. ~ ,
·';-1\
, I'

)1

-,
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1 AJ~ AND INTRODUCTION

Tht?aim of the research is. to find out whether white male

South Afr:icans wholeave high school before completion of

their studies differ significantly in .the personali1:.y

domains of neuroticisI'l2) ex,traversion, openness,

agreeable.ness and con~~cientiousness, from their

counterparts who complete their high school studies.

Previous studies of early school Leavez s have focused on

a multitude of factors. These include b~nder.

socio-eccnomic stat,us, race, ~cholastic shortcomings ant:

"behavioural problems.

It is the autho:l"s intension to research the personality

domains and the ir face t.s., within the frame'Work of the

:five domains and eighteen facets of personality as

p:roposed by Costa and L'1cCrae(1988), of the high school

ear lye leaver and the high school completer .

The question of 'Whether or not to leave high schoo1

before standard 10 is ofte·n a very impol~tant and

stressful one fot.' the indiVidual concerned. This is an

itl.divid1)?1 in crisis. Such individuals mayseek help in

the form of vocational counselling. As with manycases
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of voc:a,i:tiona1 counae IJ.itl.g ,as ~!e11 .as . o:ther forms
;.., ...,.,',' ,'.. .. <. . . " . . v

counsel~;,ing, thEl pre~lentin~ .prob,lem is 9fi:j~~naccompan:iJ~~d

by a ntimber of unde!l:lyiri.g:,prdhlEnnis whicjh may be Inprre

clinic:al, in nature.
t e ,
-,..

Individl..1.als who leave S'cho<1~learly are often. subject to

stressors .such as unetnplo~ient, I' .;job insec-q,rit.y, 10w wo:rk

etat\;\1$ and financia.l probleIIlS.

pre.c:ipitlating stressors for mental disturbal.1.ces.

Any<additional information on aSPects of the early school

leaver" s pe:r:sonalit,y prof ile tbat this reseal~ch provides

will be beneficial to therapeutic: intervent:i.ons.

The economy of a country, with an. extreme shortage of

skilled ..Labourj canno-t. afford to lose individuals. who

have been given the opportunity and who have the ability

to learn. Not only is the ear 1'1 leaver a loss to the

economy but if, as research has shown, he cannot obtain

employment then he becomes a burden on the very economy

to which he has failed t.o oont,ribute.

One of the major problems wj~·thprevious research has 'heen

the comJ;iarability of findinl~s.. The cause of this problem

has been, the non-uniformit~' of def:i.nitions and the lack

of sl,JeCI,ficity regarding what exactly is being studied,

For thi~~ reason the present $'cudy has def ined ear 1'1

Ieavez-s '\rery narrowly and the dimensions to be tested for

are very specific. The subjects in this study represent.



'".,
a." u:r{ique .group of e,ar ly. schoo 1 leavers. They a:re

i!!icliviciuals who have the ·intellectual capability tq

complete school and yet le:ft before compt'etion o£ their

sc¥Looling.
.,

In order to ma-'kethe research even more speci£ ie only

maJ.es are cons idered .

The entirs education syste.m of South Africa cannot be

divorced :I:romthe history of apartheid and the continuing

effects o:f·discrimination in this aspect of the l1,£e of

the peoplis of South Air Lea • Education in South Africa

has been divided along racial lines and the current

priorit,ie.Ei~ opportunities and difficulties within the

education system consequently differ with resrect to the

raoe of the child in the system. It is the white South

African whohas been offered the opportun.ity to obtain an

education while the obstacles for ot,her population grOllPS

have heen considerable.

It is primarily for this reason that a study of this

nature I conducted within the Bou'bhAfrican corrtext , has

to be conducted along racial lines. II' must be mentioned

however that most ovez-seas research in the area of early

school leavers is along racial lines. Research results

would tend to indicate that this is an import9-nt variable

to be considered.



Wtlether or not there is such a thing ~\s a 'dropout

personality' has often been a oontentiou~1 iSf3U~ . Any

significant differences found be.tween th!~ personality

profile of .the high 'school early leaver anddt.he oompleter

by no means appo:t:'tions the respons ibilit~~ for leaving

school early solely at the door of the indjlviduaJ at the

exclusio-n of the schooling system. or hroaciJer society.

It is ,not the ~im of the p'res'ent study to ,!put forward a

pathological view of early school leavers 'ibl.'lt rather to

contr ibute towards a be'tter understanltling of the

individual who leaves high school before completion of

his s'tttdies.
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Schoo1 and educa tion play (in important ro'le in the

development 6£ a ohild. During adolescence sohool

becomes important not only in the formal education but

also in the broader educatdoua I growth and in shapimg the

child's perso:llality.

Manyeducators think that a high rate of early school

leaving is caused by a failure of an educatdon system to

meet the needs and aspirations of students, They also

believe that leaving school early has advezse personal

and soc ia 1 consequence s (Peng) 1985).

Duhon and. Mouton (1985) I feund that within two years of

prematurely leaving high school fifty one percent (51%)
of the leavers regretted the decision" .

Before the ea;~ly school leaving problem can be addressed.

it must be fully understood.

A review of South .Africal'l literature em the topic of

early school leavers shows that research has '1)oncentrated

on a number of areas. Ohinkanda (1986) and Xaba (198ft')

have researched the area with resPect to disadvantaged

communities,



·"Keating (1984) and Calvert (1982) have f<\\lloV1edth~

i:ntertl.ational trend of researching the topic !rom a broad

socio-econornic and cultural perspective.

Other researchers such as Glover (1984) have examined the

relationship b~tween pel'sonality and achd.evemenf in

specific school subjects. In his .1977 study De Beer

tried to determine the :r:01eplayed by e,nvironroenta1 and

baol'cground factors in resPect of school-leaving in

acadesric provincial schools in the Witwatersrand-Vaal

trhmgle. The following factors, we,re found to he related

to early school leaving: family background and

socio·-econornic aspects, attitudes and aspirations, school

and study aspect,s and 'the use of leisure time.

Overseas research on the subject has been carried out

mainly in The United Stat,es of America. A literature

review carried out by Poole and Low (1982) on the topic

of early school leavers suggests various dimensions 'I'1hich

diffe:r:ent,ia.te ear ly schco J leavers f1:'01'O C(lTllpleters these

are: home background, ability, atti+·udes and aspects of

personality,

Reseal~ch has concentrated on describing aooLo+econo •.'lic,

academic and behavioural aspects relating to the early

school leaver (Cairns et a l.. I 1989; Markey, 1988i Poole

& Low, 1982; Arnold I 1985j McCaul, 1988). Recent

research sugges·ts that Ertudents do not leave achoo1 early

based on spur-of~the-moment decisions but because of
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..
seriClus per.senality ?-nd'environmental cenflicts. These

include unsatisfactory family relationships, perceived

lcwel~ class status, peer influence, and alienatien from

school (0 'Conner, 1985).

Early leavers show problems from a relatively ecp.'~lyage.

The failure. that, manifests itself when the persen leaves

schooL represents an accumulation cf problems .(Azumi&

Gourgey, 1985).

According to. Nelso.n (1985)- early achco.L leavers are

usua:" academic underachievers who. adjust to social

enviro.nments with difficulty, When they leave sohco1

they deveLop even graater behavio.ural problems. He

identified the fellowing characteristi.cs of early

leavers; no. sense of beLong.Ing, a tendency to avoid

talkinU to aomeone about, their pro.blem, a feeling of

having lost interest in scho.ol and believing that schoo I

p~)lrsonne1 have lest interest in them and a belief that

they pcssesS too many pro.blems to sUccessfully complete

their achcoLrng . He feund that ado.Leacentia who. leave

high achooL before compIe'o i.cn of their studies ahow

higher rates of behav i.cuxa L problems I iso.latio.n fro.m

their families and unemployment compared to completers.

Cairns, Carsons and Neckerman's 1989 longitudinal study

examined behavio.ural, co.gnitive and demographic factors

associated with the early schooI leaver. ~1easures
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..,
obtained for aggressiveness q.:rerefrom school. hominations

for high aggressive behaviours as j1.l:dgedby teachers,

pr inc ipa Is and. eOU'flB'~1J..ors as we11 as teae}' er ratings

from th.e Interpersonal Compl~tence Test..:.Teacher Form

(ICS~T),'l. The 6:luster of males!most vuInexab'Le to ElJarly

school leaving was charactelrized by, high levels of

ag'gre.ssiV'e:nessand 1m? academi";:performance. The authors

found that taken independen'tly aggress iveness , :poor

academic achievement and ll)~iing 0 IdeI' than pe.el:'S

contributed to the likelihood ~)f leaving school. It was

the combination of these factit:>:rshowever that had the

strongest relation to leaving. •This study also indicates

school early must be understood in configuration with

that the association of aggreselive behaviour to, leaving

other adaptation problems.

Wilson (1980), found a relationship between a student's

personality variables and his rete'rdtion in high school.

Students leaving school early 'I'1ere' found to be

significantly different on various. scale scores, ..:

Individuals who leave school before c.1ompletionof their

studie$ tend to be more impulsive, immature, emotio.nally

unstable and irresponsible when compared to completers.

Early Leavez s described themselves as more rebellious and

hostile and Were seen as indifferent to the feelings and

needs of others.

High school completel.·s were seen as more obliging and

tactful. In relationships they were more concerned about
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..
the n.eeds of others, more suppqrtive and more able to

yield to the reasonable requests of others.

McCaul investigated the
.";

characteristics,

attitudes and !:lEhoolexpecriences of rural early i¢avers .

Areas of Elnquiry included; gender, grades, test scores,

self concept. 'locus of control, life values "\ndstudents'

ra.tings of schcoL conditions. Results shows",differences

in attitudes "betweenearly leavers and completers. Early
. . ,

leavers exPerienced le .~er se If-e:;!teem. This may have

been. partially a reEhllt of negative school experieIlces

rather than personality traits. Both groups gave low

ratings for effectiveness and fairness of discipline.

Schreiber (979), in his review of studies on early

leaV'ers found tha~' all the studies he investigated

indicated that self C?nCept was a distinguish:i:n.g

characteristic of the potential early Leaver . His

findings iI':eretha.t the potential early leaver seems to be

a loner, tends to reject both school and self, is

insecure in hi.s schooL status, has not established

adequate goals, is usually hostile towards other persons

and frequently considers himself pourly treated.

Sewel, PaLmoand Manni (1981), found that lower general

IQ fails to adequately explain the high early leaving

rate in view of the find ings tha t as many as three

quarters of those who leave school early have the ability

to pass.
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These researchers conclude that since intelligenge,does

affect academic achievement it may b~ a. characteristic

but not a primary characterist;;c for potential early,

leavers . Primary chCi'.:i::acteristics appea.red -co be a poor

self concept an~ inadequate life goals" They also report
.. ~...

that as early as 1969 Hathaway,cast :further doubt on the

pole of i:rt~elligence as a central factor in early

leaving,

Durken (1981) I found that early leaver!3 have a low level

of se If_,.concept and often lack a sense of ideI:'.tj:ty. They

are freq,uently involved in disciplinary and conduct;

problems.

Mar·tin (1983), found thirty two indicators th;,::ttd1.recrtly

t:elated to early leavers and completers. Someof these

were: early leavers participated in feHer extracurricular

ac"vivities, were sent to the principal's office for

misbehaviour 1 disliked school and did not get along with

teachers more of'ten than completers during their entire

junior and senior school career.

Peng and Takai (.1.983). asked ear ly leavers two year~

after quitting high school their reasons for leaving.

Thirty three percent (33%)responded. that schoo1 was not

for them, twenty six percent (26%) felt that they
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C01.:\ ldn •t get .long V1ith teachers I e ighteen p€~rcent <18%)

were expelled or susPended and one percent (:1%) couLdn

get along with fellow students.

Dt,."'Qnand Mout6fr(1985), found the following reasons for

leaving achoo1: :eifty one peroent (51%) 0'£: the students

surveyed W'erebored at school, thirty fOul;"percen'G (34%)

had discipline problems, fourteen percent (.14%)felt

isolated and forty seven percent (47%) were expelled or

silspended.

involvement in serious disciplinary incidents amongst

Curtis (:1983) I fOlJndthere to be a. higher probability of

early leavers.

Statistics reinforce the argument that high school early

leavers have more difficulty getting employmentthan do

Azumiand Gourgy (1985), asked teachers to report the

problems related to early school leavers. Teachers

reported early school leavers to be iromatu:;.·e,in need of

strict supervision, talkative, disruptive, frequently

involved in fights and Were frequently suspended from

school for disciplinary problems.

graduates (Nelson, 1985), Adolescents who leave high

school early are less able to provide £o'r themse.lves and

are more likely to becomeburdeue on society.
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Leaving schoo1 before: completion of high sohool is
::;-_ ."

generally cCl?.sidere~i harmful- by a society in which
i, .,

education is importallt to· careers and economic success.

Leaving SGhool p,~~lJ)af\urelymay cause loss of, aCcess to

good jobs I redR?e lifetime earnings, risk long and more
-._

frequent periocl.s of unemp~oymei.tt, and. decrease· the

quality of the individual's life.

The conseql.lences to society include reduced economic

out!)ut and po~sible, increases in crime and other socially

undesirable behaviour.

The adver.Be affects of leaving ~~chool Premature ~bi'may

often pass from one gen€,lration to an.other. These

in.dividuals are less likely than cornpleters to p,rovide

favourable economic and educational opportuni-qies for

their children.

Almost ninety percen.t (90%)of all able bod'ied paopLe on

welfare in The United States of America are; 'the early

school leavers of. yesterday (Peng', 1985).

In the Uni.ted States of America thirty six percent(36%)

of early high school leavers are unemployed compared to

twenty one percent (21%) of schco1 completers.

Ear ly leavers were also found to earn thirty thre~

percent (33%) less than complei:;ers (Watt, lS88).

Unemployedearly leavers were surveyed seven months after
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intake into a counsell'ing and employment centre. At

:tollow ....up , persona.lity characteristics I employment and

schoo ling s.tatus, and se If-reported police contacts were

measured. It was found that employment had no effec.t on

psycho logiC? 1 health or interpersonal competency (Cook,
w<"

1983.) .

The US justice department ;,foundthat the majority of .:lail

inmates lacked a high school diploma (Peng , 1985).

Ninety five percent (95%) of alLfelons in juvenile court

in the United States of America had not :f.in ish(3(dlhigh

schoo 1while ea1.'17 Leavers and court appearane(.'\$.~eelJ:1to

have a· distinctive correlation factor (Olson; 1,.~B9)

Contrary.to the theory that the re lieYing of frustratil:)ns

associated with early school leaving will deceeaae

delinquent behaviour, especially in the period

immediately after leaving school, Thornberry, Moore and

Christenson (1985), found that criminal behaviour

increased in the year following departure from achco L.

They conclude that leaving prematurely correlates

significantly with later criminal activity.

Criminological resear" n has yet -to provide a clear

understanding of the r.elationship betwe(:3nleaving school.

before graduation and subsequent criminal activity.
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Accordi:n1Sto Underwood(1981) "Schoo1. dropouts slro'uld.not

be seeR as .those i;rho'are yroblems, but as those whohave

problEHns."

I:f W.9 aze- to:·~·understa.nd.these r ):'oblems then it is

necessary to understand the person with the problems.

This! u:n.derst,anding needs to be an holistic one

inqorporating the individul~l'$ personality, '$oO'io""

economic si~buation. aptitudes and a.bilities etc.

It is the aim of this research to provide a better

understanding of how the e.' ..rly school leaver and

completer differ in one of these dimensions namely

pe.rsonality. By providing informatiot:. in this area

employers. counsellors and other individuals can have a

better understanding of the early school leavera and hoW'

the}! differ from scnoo I ('ompleters in aspects other than

their educat:tonal qllalifJ.oations.

What is needed is a taulti~trait personality analysis of

the early school Leaver ;"no. compl~ter. Such an

invest ',gat ion must be based on a comprehensive

personality model.

Such a model is provided by the five factor model

originally proposed by Taps and Christal .(1961) and

Norma.n(1963). Since then it has been recommendedby

investigators as the basis for an empirical taxonomyof

traits (Costa &McCrae, 1988).
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Extensive research has been ccnductied on the five faotors

and their components. The re lations hip between tlh,ia

partic.'alar mode-L and various Dsyqhometric tests and

persotlality theories has been investigated. (Botnin &

Buss J 11389; Gos:;ta&; MoCra.eI 11388). What appears evident

is that when a larg~ number of rating scales covering a

broad scope are used then the domain ox personality

descriptors is almost completely accounted for by the

(0).

,j
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five factors (Digman & !nouge I 1986) . The NEO

Personality ImFentory (NEO~PI) i.s a concise measure of

the fiVe dimensi~ns of normal adult personality, Three

of f.,hedomain scales have been e~tensively researched and

validated i.e. Neuroticism (N), Extrave:r:.sion (E;) and

Openness (0). E'or these three domains more detailed

ihltOrtnation i~3provided by facet. scales which measure

specific traits. The NEO-PI also includes two additional

domain scales: AgZ'eeabJ.eness (A) and Coneoientiousness

At tht::loutset i1:.must be stated that the labels used fot'

each factot' do not capture the full complexity of each

ti..tIes (Botwin &: BU!3S I 1989).

1
!
I

factor and various :t:'esearchers have sUg'&;esteddifferen:h

The five areas covel~edby this model relate well to some

of the existing x'esearch findings w-ith respeot to

personality tra:t.ts associated ~i't:.h the ea~'ly school

Ieavar ,
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Thi;:ll:t.:lare however two aspects which e~.ther facilitate or

hinder any :tnitial at,tempt au at! integration of the five

factor model and the personality traits of. the e~rly high

school leaver. These are first the existing kn.oW'ledgeof

each of the faiiitol:'a that make llP the five L).otors, and

secondly existing knowledge of the personality traits of

the early leaver.

Neurotic ism (N):

It is hOPed that this domain more than any other W'ill

provide new and valuable inf.ormation with regard to the

personality traits of the early school :Leaver. Previous

research indicates that individuals who leave school

before completion of their studies tend to be more

j

1

I
I
'!

1

impulsive, immature. emotionally unstable and

irresponsible (Wilson, 1980). This domain is concerned

with neuroticism. anx.iety, impulsivity, hostility,

depress ion, Sa If-conse iousness and vulnerability (Botwin

&: Buss) 1989j Digman & Inouye, 1986; Costa &: McCrae,

1988).

It cont:rasts adjustment Ol:' emotional stability with

maladjustment or neuroticism. Individuals high 011 this

domain are prone to experience anxiety. Due to the key

roLe that anxiety plays in the theorY of psychopathology

this dimenei.on is sometimes oalled gener';l.l anx.iety.

Individuals high on this dimension az-e- also likely to

ex.pel:'ienoe emotions of disgus'c, anger, sadness I

embarrassment and a vaX'iety of negative emotions.
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It has even been .pl:'op6sedthat· ~t.his domain b~ call~d

negative emotionality. Negat:fve~?motionality affects ..an

individuals adap'tation ana adjustn:~entto his environment,

Individuals scorilj.g high on n~~uroticism often have

unrea.1i!3tic id~?-sI ;poor impulse cOntl:ol, and cope less
'"

well than others with stress.

Theresearch will enable an e:x:amin'at;.ionof this dirnension

in tn'i:l early school le.aver and :grovide confirmation .or

otherwise Rith regard to the ;rin.d:kngs of researchers such

as PooLeand Low(1982) that the m.aleearly achco I leaver

is an extrovert. Research int.o this a.speot of the early

achco 1 leaVel' "s Personality s~emsto have concentrated on

the broad categorization i.e. intll:'overt/extrovert rathel:'

than the various pe;r.sonality fa(~ets tha't. make up this

dimension. It is in. this area that this research will

attempt to obtain additional inforrna.tion as it relates to,

this domain. The relationship of extraversion to other

domains such as neuroticism will also be con'sidered.

l:ndividuals seoring high on this domain prefer large

groups. are assertive j active and talkat.ive,. they like

e xc iternex),tI stimUlation and are of a cheerfUl

disposition. Introversion should be seen as the absence

of extraversion rather than the opposite. Il'ltroverts are

t'eserved t in(lependent and prefer to be aLone.
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Openness (O)!

This is the' domain. about which there se~ms to be the

least clarity, Ii:, has been de$oribed as oons.isting of

el~ments of imagination I ol:'iginality and openn~l?s to

expe:t:'ienoe (Bot;W'in&: Buss I 1989 i Digman &. Inouye. 19a~,i

Open iv:dividuals are curious

about; both inner and outer worlds. They are willing to.

entertain novel ideas and. uJ:lconven'~ionalvalues. They

exper:ience posit:i:ve and>nega'tiw' ~.motions more keenly

than obhez people. !ndiv~1ua 1$' .citxg low en openness

tend to be mOl,:eoonventional .in 1~Mir behaviour and

cotl.$ervative in their viewpoitlt.$. The author can :find no

:researoh re).ating adequately to this factor with respect

to·'individl1""ls who leave high school be:t:l)reoompletion of

the it studies. The numerous fin4ings illdicating that

these individuals Comefrc~llpredOminantly impoverished

soc io....economic baokgz-oundaWO'..t.l.r. tend t,O indicate that

tJhis domain cou.Ld yield important :E itidings (Self I 1985;

Facets of. N, E, and 0:
Each of the above domains has six specific scales that.

measure :facets of the domain.

The six facE;ts of Neuroticism measured by the NEO-PI are:

Anxietv (Nl) : This is manifest rather than latent

anxiety I but inc ludes general tendenc ies towards both

free-floating anxiety and specific fear$.
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Hostility (N2): This facet is representative of the

tendency to experience anger and related emotional

states, inc luding hatred and irl" i tability .

Depression (NS.}.: Scores on this facet are the best

predictors of overall happin.ess or unhappiness. This

facet measures the .tendenqy of arl individual to

eltperience depressive affect,. High scores would tend to

indicate that the individual is prone to feelings of

guilt, sadness, hopelessness and lone liness .

Self-Consciousness <N4): This facet. has a lot in common

with what is often l:'eferred to as social anxiety. Self-

conscious individuals experience emotions of shame and

embarrassment. They are sensitive to ridicule and are

Prone to feelings of inferiority or low self-esteem.

Impulsiveness (N5): This facet. refers to the inability

to control cralTings Or urges.

Vulnerability <N6): IndiViduals high on. this facet are

unable to cope with stress, they become dependent,

hopeless or panic.ky whenfaced with emergencYsituations.

Lowscorers perGeive tht~mseIVes as competent in stressful

situations ..



20

,.
The six faoets of Ex:traversion measured by the NEO-PI

are:

~1a:rmtheEl): This aspect of extraversion implies close

emotional ties with others.

Gregariousness (E2)! This facet refers to .the quantity

of sooial sttmUlation desired.

Assertiveness <E3): High scorers tend to be dominant and

foroeftll while low scorers keep a low prof ile and atloid

conf~ontation. j,
1
1
!
1

t

Activity (E4): , This fac.et refers to the degr~e to which

an individual is driven and his energy level.

Exoitement-Seeking <ED)~ This facet measures the need

for excitement and stitllUlation. It is similar to

sensation and stimulus-seeking behaviour.

Positive Emotions (E6): Thia facet repl."e$E;nts the i
r
1
I

I
I
~

I
I(

I
1

tendency to experience positive emotions.

The six. facets of Openness measured by the NEO-PI are:

Fantasy (01): Individuals scoring high on this facet use

their active fantasY life and v.ivid imagination to

contribute to a rich and creative life.,
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Aesthetics (02).: This facet meaeuz-es the degree of

appreciation for art and beauty and the desire to broaden

01'1e'$ knowledge and ;;ippreciation of the arts.

Feelings (03) ~ This faoet measures an individual's

receptivity to inner feelings and their accepbance of

emotions as an important part of life.

Aotions (04): This facet measures a preference for the

novel rather than the routine.

Ideas (05): This facet measures an active interest in

intellectual activities as well as an open mandedneas and

willingness to consider new ideas.

Values (06): This facet measures readiness to re-examine

social. religious and social values.

The Two Additional DomainsI AgJ:·eeableness· (A) and

Conscientiousness (C): -

Faoets for these domains have not yet been "iden'bified.

These two domains have only recently been developed and

much less research has been conducted on them.

Agreeableness (A):

This domain emphasizes personality traits related to

interpersonal re lationships . It inc ludes traits auch as

thoughtfulness, concern for others, friendly compliance

verses hostile non-compliance and capacity for friendly
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relationships Verses hostile relationships CBotwin &

Buss I 1989; Digman &: Inouj'e, 1986; Costa &; McCrae, 1988).

This dotnain assesses the quality 0::1: the individual's

interp~A:-sonal>orientation. This is one area were there

ap:peats to bE)I.:;.e:){.tensive information on ear 17 achoo 1

lea-vers. Research indioates· that they al'e found to be

hostile, aggressive, rebellious, non~co11.forming,$.locially

poorly adjusted, have a ne.gative attitude towards others,

serve the ir own interests. have high levels of

interpersonal conflict and are indiffE.yrent to. the needs

of others (Wilson, 1985; Nelson, 1985; Poole &: Low, 1982i

Cairns et al., 1989). Here more than with anY' ()ther

factor this· research. will provide SUPPol't or otherwise

for existing data, while at the same time integrating it

into a aomprehens Lve mode1.

(1986) narnelYi will to achieve. This domain is made up

I
I
i
l.,
1
j

t
1

Conscientiousness (C'):

A more appropriate name has been suggested by Digman

of elements of carefulness J planning J persistence, and

PUrposeful str iving towards goa Is (Bot.w.in.&: Buss, 1989;

Digman & Inouye. 1986 j Costa &: McCrae, 1988). :a. has

also been found to correlate highly with educat.LonaL

achievement (Digman, 1986). This domain assesses the

individuals degree of organization, persistence and

motivation in goal directed behaviour.' On the surface

this factor would seem to be the one most directl~r

related to the early school leaver.
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It is hoped that this researoh will provide .confirmation

or oth$c~wise in respect. of pre,viou$ research findings

indicating that early school leavers lack persistence I

have less initiative and r.eliability, lo:w level.s of

achievement mot:sLvationand low aspirations (Wilson, 1988;

Cairns •et aL, 1989; Poole & Low, 1982),

Research on the topic of early school leav€lr;!, or as tht~y

are l'[Jore frequently referred to in the literature

~drepouts' I has been carried out for the last fifty years

and has been extensive.

The majority of the studies have been carried out in The

United States of America. South African studies have

been few and often ex.amining aspects of an education

system that are the consequences of a rae ially

discriminatory system. There are few conflicting

findings. Most researchers are in agreement that early

school leaving has adverse personal and social

consequences. 'l'he :findings with respect to. both the

personal and secial consequences have been either in

agreement or at least oomplementary.

OVerseas and local resea:t'ch has tended to be teo. broad,

examining a wide variety of variables :i.none study. The

censequenoe of this has been enlightening findings that

are diffi<mlt to use in any constructive manner due to

the ir lac k of spec if io iby .
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A fe.w studies have iimited there research to the

'·11,.lvidual in termS of persona,iity oharacteristios _ Some

researchers have ~uestioned the role of intelligence in

early sohooI leaving "feeling that it may not playas.

imPortant a roil..-eas is often assumed.....

Further. researc,h is needed into the specif i.e variablef;1

that contribute towards ear).y school leaving an&,.the

interactive effects of these variables. The research of

the' author attempts to provide information.~ith resPect

-Coa very specific .sub-group., It consists of individuals

who have the ability and opportunity -t.o complete their

high school educa.tion yet still d.~cide to leave solido).

p:r,ematurely.
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3 METHODS AND TECHNIQUES

3.1 Plan of study

The plan. of the study was to find out whether W'hitemale

South Africans whoLeave high school before complet.ion of

their studies differ significantly in certain domains .of

personaJ.ity from their counterparts who complete their

high school studies.

The NEO-PI ne6ded to be obtained from Psychological

Assessment Resources, Inc. in the United Stat""lts of

America.

Permission to psychometrically evaluate subjects had to

be obtained from the organizations employing the

subjects. Arrangements with respect to testing dates,

locations and the necessary facilitieS had to be

negotiated and finalised. Psychometrists assisting in

test administration had to be informed of all

arrangements.

Once the above was finalized ~esti. ~ld take .place on

the prearranged dates at specific J;ocations.

The answer sheets of one hund.ced (100) :randomlyselected

achooLcompleters and one hundred (100) randomly selected

early school Leavers then had to be marked. These

results had to be anaIyzed using the SAS vel'.'.6 .06

computer programme.
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A '~tatistician of the Department of Statistics,

University of the Witwatersrand was asked to scrutinis.6

the results in order to asce'rta i:o. the correctness of all

p'rocedu'res and 'results.

3..2 Research Design

Anunmatched g'rOUPcompa'rative design was used. Factors

such as social class::1 marital status of parents, home

language, parent's level of education, incomeand size of

family were to be ...corrtz-oLl.ed" by means of the random

selectio~'l. of subjects. One hundred (100) early school

1eavers and one hundred (100) school completers were to

be randomly selected by the author :fromthose indi~lidua1s

whocompleted the NEO--PI. The data was then analyzed.

3 .3 Subjects

Ear1jTschool leavers were identified as '£.?hitemale South

Africans who left high school during or aft.er standard 8

but before completing standard 10. Subject.s completing

their secondary schooling were ident·ified as 1-ihite male

South Africans with a Standard 10 education. On] males

falling within the age group si.xt.een (16) to ninetsen

(19) years of age were included in the study.

The subjects had no post school training or work

experience and had left school in the six months prior to

testing.

Subjects came from technical as well as academic high

schools situated throughout South Africa.
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All the schools offered the subjects the opportunity to

continue their education until Standa;~'rI10.

Subjects who lt~'·ftsecondary school· before completion of

their stUdies but whowere not be included in the study

were incl.ividuals who left school because they had failed

the same standard more than once. The other group not

included were individuals who left school because a

memberof the education system informed them that they

did not have the intellectual capacity to comp Le-ss

secondary school.

Ind IvdduaLs who were continuing their edUCation at

institutions other than a high school were not be

Lnc Iuded in the study.

Due to the NEG-PI being a test that is only avaiJ.able in

the Englieh Language only subjects whocame from :families

where English is the first language or individuals who

'felt that they are proficient in English were included in

the study.

Subjects were obtained from various organizations that

regular ly psychometrically evaluate Standard 8.9 and 10

males. Permission waSobtained froln these organizatioli.'ll.

3.4 Test Instrument

The test instrument used was the NEO-PI (Costa and

McCraej 1988). The NEG-PI arrives at a personality

profile through iactol.' analytic met,f'll"ldsan.I is the only

instrument designed to measure 'che :f'ive domains of normal

persot1ality according to the f:bre factor model.
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Internal consistency fo~ thel scales vary between .85 and

.93. Test"'ret~st re liabilities range between .86 and

.91. (Costa &; McCrae, 1988)

The test has not been st,andardized on the South Afrioan

population.

3.5 Administ~ation

The NEO-PIwas adn'iniste:t'ed by the author and registered

psychometrists to all individuals being psychometrically

evaluated at the organizations.

Subjects were informed that 'the tests were not part of a

seleotion battt..ry and that the results were pa7tt of a

resea;t'oh project. In order to ensure anonYmity of the

subjeots the organizations requested that no reference be

made to thelu in the study. In addit ion to this the

subjects were not reCJ.uired to provide any form of

identifioation on any of the docu'M.entation.

The NEO-PIHas administered to groups ranging in size

from thirty (30) to two hundred (200) individuals. For

the testing of large groups (more than fifty individuals)

registered psyohometrists were used. This provided a

ratio of one psychometrist per thirty subjeots.

A reusable test booklet containing standa:r.d instruotio!'is

for the use of the answer sheet, as well as a brief

explanation of the invento:r.y and how to complete it was

handed to each aubJec't , Inst:r.uctions 'Here given verbally

in English and in Afril~ans and any questions that.

subjects had were answered.
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Afrika~ns subjeots whofound the English too difficult, to

understand ~ere permitted to disoontinue flith the

ques1'.ionnaire. Languagep~oblem8with specific questions

were dealt with by having a psychometrist translate the

question into Afrikaans for the subject.".;,1'

There was no time limit imposed for completing the NEO'"

EI. Most sub~ects completed i'e within .fort:v five.
minutes.

3.6 Statist:tcal Analysis
3.6.1 Simple AnalYflia

A stu.dent t...test was used in order to establish whether

the two groups differed significantly in ·the five

pel.~sonality dornainc. and the eighteen facets. Ii two-

tailed test i-7asused. trhe level of significance is taken

as 0.05.

3.6.2 t1ultivariate Analysis

A stepwise discriminate function analysis of the data wa.s

used in order to establish which of "thefive domains best

discriminate between the two groups. A discriminant

analysis was carried out on. the five domains in order to

ascertain what. percentage of subjects is correctly

classified as early school leavers or completers by the

);ive doma ins. A further discriminant analysis Was
oarried out on the domains identified by the stepT.:ris~

disoriminate function analysis as best discriminating

bet~~eenthe tW('1 groups in clrder to ascertain what
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peroenta€&eof subJe-ots ~re correctly classified as eaJ:.'ly

school lea.vers Ol completers by these domains.

Amultivariate analYSis of variance was carried out in

order to as6et'!t.ain whether a difference exists between
'..

the fc.\(.)etsthat make up the doma ins identif ied by the

stepwise discriminate ·£unction analysis. A stepwise

discrim~Lnate:function analysia of the :faoets that makeup

each of the domains was carried out in order to ascertain

whioh of the faoets contribute significantly to that

domail'lbeing significantly different with respect to the

two groups.
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4.1 Sim]lJle i!tlla1:9'5is

\\,

4.1)1 St.udent to-test

N 80.13 11.8'3
--..

E 1.21- 36 16 96

0 102 .18 11 54

A 42 .78 6 .52
;'

C 50 .39 7 .75

100 ,29 10.33 12.84 0.001

Domain Std= 10 Std<10 Level of
sign.

106.20 11.21 ...'t ,77 O.QOl

38.87 4. •.54 .. 4.92 0.001

0.05
ri"---......-;,__----t---....,___....,.-+----· ....·,...-· .....--l------i---·-...,. ........""il

99.02 9.18 ·-2.14

44.79 ...5.11

There is a significant difference between ear11 school

leavel:;'S and completers at a 0.05 significance level. on

each of the doma.ins of ne1.1.roticisrn (N) j e~ttrave)."sion (1;,:) l

openneS$ to experieno·e (0) agreea.blene,)s.; (A) and

conscientiousness (C).
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Figure I: Mean Values for the domains of Neuroticism
(N), Extraversion (E), Openness (0), Agreeableness
(A). and Consoientiousness (C).

Facet Std::l0 St~d< 10 Level of
sign.

X s X s t
a-

Ni 14.03 3 .67 16 .64 3 .04 5.47 0 .001
N2 12.57 3 .65 16 .40 4.08 6 .99 0 .cc;
N3 14.18 3.26 18 ,49 3 .82 8.59 0 .001
N4 15 12 3 .07 1.7.02 2.99 4.43 a .0Cl
N5 13 .90 2.73 16 .35 3 .17 5.85 a .001
U6 10 .33 3.72 :',5.39 3 .34 10.12 a.DOl

Early school Leavera differ signifioantly fro.m school
oompleters at a a .05 level of significance on all the
facets that contribute to the neuroticism domain.
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Figure 2: MeanValues for the facets of An:xiety (Nl) I

Hostility (N2) I Depression (NS), Self-Consciousness
(N4J, Im:p,t.l.lsl:veness·(N5)and Vulnerability (N6).

Lcpfil

~~l~'l.'CiQ

E3J.~~

f~-----+-------+------~-------r--·----~------~------~l"

iO;...;;;:;J:~ g ii

Facet Std=10 Std<10
,

X s X s

El 23 .57 3.97 20 .12 4.44

E.2 19 .63 5.06 16.16 4.03

E3 18 .45 3 .63 16.20 3 16
E4 18.50 3.38 17.38 2.91
E5 21.00 3 ..80 18 .70 3.60---E6 20 .21 3 .24 IT.6S 3 .28

-~

-2.51 0.05
.:.4.39 .. 0,001

t

-5.79
,_5.38

-4.66

-5.55

33

0.001
0.001
0.001

0.001

There is a significan.t difference between. early school

lea"'~rs and com111etersat a 0.05 level ot significallce on

the facets of w:.tl'mth (El) , gregariousness CE2),

assertiveness (E3) I activity (E4), excitement-seeking

E5} and positive emotions (E6).
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Figure ~.:~ Mean Values for facets of Warmth (El),
Gregarioti:;mess (E2) j Assertiveness rES) j Activity
(E4), Excitement-Seeking (E5) and Positive Emotions
(E6) .

Table 4: Statis:tics :f'~u:the Six OpennessFa~ts

Facet Std::10 Std<10 Level of
sign.
"

x s X s t

01 16.92 4 .31 16.50 3 .40 -0.76 not sign •

02 16.14 4.43 16 .64 3 68 0 .81 not sign .
03 20.15 3 .12 19 .05 3 .90 -2.20 0 . 05

04 14.00 2 .60 , 14.33 3 .01 0 .83 hot s":i.gn.
05 18 .75 4.52 16 .86 3 .43 -3.33 a .001
06 16 .20 2 .60 15 .61 2 .61 -1.58 nut sign.
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There is no signi:eioa1).t· diffe:rence between ea.:rly school

leavers an9-completers at. a 0.05 level of si~nifioanoe on

the facets of fantasy <01.), aesthetios (0.2), actions.

(04) and values (0.6). The faoets of feelings (03) and

ideas (05) are significantly'different at a 0.05 Level..
')

~--~~.~~--~~----~--~--~,------~~------~~Figure 4.: MeanValues for the facets of Fantasy (01),
Aes'l:.het:tcs (02) j Feelings (03) I Actions (04) I Ideas
(05) and Values (06).
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4.2 Multivariate Analysis

4 ..2.1 Stepwise Discriminant Function Analys is of

All Five Domains

Tahle 5: Summary: Re§ui'ts. :fat St.,ru?l'lise Discriminant
[unctiQn Anal~~is 9£ 1\:1.1Fiye Dol"...,LUi

Step Variable
Entered

E
Statis'bic

Prob > F

1 N 164.0835 0.0001
2 E 6.399 0.0122

Neuroticism eN) and extraversion (E) are the best domain

discriminators beti07een early school Leavez's and

completers at a 0.05 significance level.

4 •.2.2 Discrimin.ant Analysis of All Five Domains

~;~ .6: ID,l'mOOl'."pi. Observsd; ....io"""n"""s""'_a""'n""'d""'. _ ........."""""'_ ........ .....>£.""""'~"""'""~

into S~ Using All Five Do'fJ!l§!,ins

From Std Std<10 Std= 10
93 7

93.00 7.00
18 82

18.CO 82.00
111 89

55.50 44.50
a .5000 0 .5000

Total

Std<lO 100
100.00

Std=10

Total
Percent

Priors

100
100.00
200

100.00
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Tahl;e<.1:: E:rt'9t' Count E;:[tim.ates fQ~ Standard Using AU

Five"I)oma.;iru:L

0.5000
0.;1.250Rate

Std<lO Std~10 Toted

Priors
::!.to 44 11

0.0100 0.1800

These results indiqate tbat 87.5% of the subjeots can be
oorrectly classified as <1;arly school leaV'ers or

completers using tbe five domains .

.til .2 .3 Discriminant A:nall'sis of the Domains o£

Neuroticism no and Extravex$ion on

Table 8: Number of Obse:rqvat:l.ons a,nd Percep:t Classified

.into Standard !Ising ~ Dome:tlls of NetlJeQt,.:i.cism nn and
ExtrayersiQ)11 (IO

E'romStd
Std< 1.0

,.
Std<10 S1;,d=10 Total

90 10 100
90 ,DO 10.00 100 .00
18 82 100

18.00 82.00 100 .00
108 92 200

54.00 46.00 100.00
0.5000 a 5000

Std=10

Total
Peroent
Priors
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Table 9: Enrol:'. Cmm.:t E.atimptes foJl;' Standard. Using the

Rate 0.1000

0.5000

Std=10 T9taX:'1,
0.1800 0.1400

Std<lO

Priors 0.5000

These results indicate tlqat 86~6of the subjects Can be

correctly c lassi:f ied as early schoo 1 leavers or

completers using only the r3.omainsof neuroticism (N) and

extt.'aversion (E).

4.2.•4 i1ultivariate AnalySis of Variance

Tahle. 10: ~14J,(,1iya Test Crit.eria·and Exact F Statisti<t~

the Hypo-tlrnsis Q:f. nQ_Qyer~,lJ. Standard EffeGt Based on

~~NeurQ-ticism Eacets

i::::'~-tL-':-"-b-d-"'("'.;" . -+-:-. ~....'~-:-:-:-9-0-54-+-2-9-.-:-1-0-3~_N_uro-6....D_F......-:-D_e1n_g_:_f_· +-P-:-, :0 :;']
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Table ll~ \':1<.. )ya Test C:rjteria enid Exact F S;ta.tistic f..Ql:

~esis of no .Ov~ran, .S'tptJQ.d4:v:d Ef:fe;cf,·Based..QD, the

Six Ih;.trayersion. Face:t.5_

Values
,

NumDF ~en Df Pr > F
<. __ _ _ - - ~ r..

Wilk's Lambda: 0.74836645 10.8158

Statistic

1936 0.0001

'Phsre is a. significant difference b~rt\-ieenearly leayers
/f

and <iompleters on the facets that make UP the domains of

neu'roticis.m an:u extraversion.

4.2.5 Step'Wise Disc:rd.mj.nan:t Function Anralysis of

the S;LX raG,~ts o~ Newz.-oticism

!9.ble •12: SL1JMlaJ1."1••ResVlltt3 .. f'Qr Stepwise nisGx:im~

Jnmg_1;iQnWIJr::ds Q',f....the Six Ea,ge:t§ of New;:ot:i.cirun

Step Prob > FtlariabIe
Entered

1 N6

31.100 0.00012 N3

F
Statistic

102.377 0.0001

N23 14.292. 0.0001

Vulnerability (N6). depression (N3) and hostili'cy <ij2)

are the best neurotic ism (N) facet discriminators between

significance level.

early school leavers and completers at a 0.05
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4.2.6 Discrimmant Analysis of the' Facet~ o;f
Hostility 012)" DeprE{ssion "it~3)." Vulnerability

{NS)

,.("-_ -. _"-

h,ttJ.e '13: ~'~4mb~ of Qbsex'vatior~~~!RGen:t Cla~sJ1:ied
i /

into. Standard .Using ••the Facets' Of Hoatility~

~p)j"essi:Qn (jiu.n. Vulnerability UfS)~~;~~===F========~~~==~~~=~F:::<::d St::10 St::l0 ~::::~r--'••--"
ST.00 13.00 faa. 00 ~\

\~=-~-====-+>~/~---=~=+=---==--==~=-==----~.
93

93.00
Std=10 100

100.00

Priors o .50(;",

Total
Peroent

I

~ble Ml: ErrQr Gouxrl:t._..Est:l..Pmtes :for Standard !bing ~. ._

Fl2\cets of·. HQst.ility (N2)" Depression (NS). Vulnera'b.ili:tJ!

Rate 0.1300 0.2000 0".1650
Std<10 Std=10 Total

These results indicate that 83.5% of the 9ubjdcts can be

correctly c lass if ied as early school leavens or

completers ueLng only the facets of ~ostility CN2),

depression (N3), vuL~erability (No).



..
-4.2.1 Stepwise niscriminant Function .Analysis' of

the Six Face:tsof E:rlJt'av~rs:ton

~blfJ . 15.: S:umma.rl1C 2eeyllJ,:l:.s ;fQt S:t~:Pl'I:i,§§ DilElcx:iminS!:Dj.

}£'l'Q;).Q:tiQn An;a,lmi§l of :th~ Si~.Jal~?~~yetSWlq

Step
. En.'tered

, . " . Statistic

;,1.· .•.•. _: __ ~ E_l_,I ~ 3_3_._5_6_1__ ~ 0~._OO_0_1~]

•.•....._ ES 14~811 o~aOOl
3 E2 8.802 0.0001

Warmth (IDS)I pos:i.'cive Emotions Cea) and gregarious:o.ess

(E2) are the best extraversion (E) facet, discriminators

be'f:'i-7een~arlY achoo L leavers and completers at a 0.05

significance level.
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4.2 . f) DiscriTr4l.tiant Analys is of the Faoet.s of

~aarl1l·th (IU)• Assertiveness (]~2), ,Positive

Emotions (R6)

~~~ Qf mH3~~atio.M...JiJ,nd.. :e!il~~n:t Q~\f:i,eq

.~.n:j'Q" ,~Ji~,ruiax.d~the Faq~1is Qf ._.lW.:run.th <Wlli

~!;lr:t:t!f;l~fL.;0£2LG foflU·;i.)m Emo:tign~ !!JU

Fron't Stet Std<10 Total

Std< 10 73
73.00

27
27.00

Sta1.=10 34
34,00

Total
Peroent

107
5:3.50

66
ae.oo
93

46.50

100
100.00
. 100
100.00
.;200
100.00I~--------~~··-·---·--I.~ ·~----+~------~1Pl"iol:'S 0.5000 0,5000

Xs,h.1.e J~'1..l.• ..I.t:.trur;:._qmUlt E$$ima:t.e~....fgt'. .~.t~1l:!a.

1i..arAts Qf._Jlru::lDth-1£l) 0 ...Aaa~~W~
lhoo:ti2ns eill= '.-n:::;::.!.. ·'=r=::.~::::::=~,~~==_::r;:~.,..:;;j=:=~"'_r't;:=:;::lll·· z;;-:!Zl ......

Std<10
~._",,,,.,.."""'''_..

Std::::l01i------t-----t--- ...---4-·..-,---.......yjo .3400Rate 0.2700

Priors 0.5000 a 1'5000

'fotal

0.3050

These results indioate that 69.5~: of the'subjects can be

correctly clal3sified as earl:V" achco l, :Leavel's or

completers using only the fac~~ts of· ~~armth OU),

asse:r.'tiV'eness (E2) I positive emo'~ions (E6).
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Tlxeaim .of the .nesearch is to find .out whether white male

South Africans who leave high achccL before completion .of

their s1;;udies differ significantl:y in. the personality

dQmains of neuroticism I extraversi.on .• openness,

agreeablel'less and conscientiousness, from their

counterparts who complete their hi,gh school studies.

The results of the various statistical analyses indicates

that the aim has been met. A c lear picture has emerged

that shows that the early school lea'l1'ers di£fe:t' from

completer ill the five domains at a 0.05 level of

s igni£ icance . Inspection .of the d.irection, of: the

significant diffel:'ence in these domains .shows that early

schoo 1 leavers have lower SCQreS compared tQ achoo l.

ccmpletel:'s in the domains .of extraversion, openneSSi

agreeableness and ccnscienticusness and higher scores in

'bhe dome,in of neUl:'otie ism.

The resu !.ts .of the student-t test shcw .that there is a

significant difference between early school leavers and

o.ompleters on each of these domad.ns . ··)furthermore the

difference between the t'lolOgroups is significant en the

:faoets of al'l.xietyI host.ility, depression. self-

ccnsoLcusneea, 1.mp",lsiveness, vulnerability, warmth,
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gregariousne.ss I assertiveness, activity, e:x.ci.tement...

seeking, positive emotioxl'sI • fee.lings and ideas.

tnspe¢tion of the direction of the significant difference

in these facets shows that early school Leavez-shave

low($lracozes c6"rnparedto schoo 1 comple.ters in the facets

of warmth, gregariousness, assertiveness, activity,

e:x.oitem'ent-seelting,positive emotions I feelings and ideas

and higher scores in the facet,s of anxiety, hostility.,

d.epression, self-consciousness, impUlsiveness,

vulnerability, No signi£:Lcant difference between.early

school leavers and completer·s walafound on the facets of

fantasy, aesthetios, actions and value.s.

The Stepwise Discriminant funotioltl analysis carried out,

on the five don..ain soaleA shows that neuroticism and

extravel.~::donare the best domain discriminators between

early school leavers and cornpleters.

TheDiscriminant Analysis carried out on all five domadna

indicate that 87.5% of the Aubjeota can be correctl:,Y'

clar.sified as early school leavers or completers using

the five dcraaans • Using only the two domains identified

by the stepwise discriminant funct~on analysis namely

neurotioism and extraversion. a disor,iminant analysis,

indicates that 86% of the subjects can be correctly

claf'sified as early school leavers or compl.e'cersusing

only th~se two domains. Thus by using these tl~Odomains

there is only a 1 .5% decrease in the aocuzacj' of

p:rediet ion.



l
The Multivariate Analysis of .Variance shows that the

.) .;'

hypothesis that t1,lere is-:.nodif:ferenoe betwe.en·the facets

can be rejected at a. 0.05 level .of significqnce.

The Stepwise Disoriminant Function AnalYsis oa:):'riedput

on the facets Q:);' the neu:roticism and extraversio:ft domains

showthat it. is the facets of vulnerabi.lity, depression

and hostility that are the best neuroticism facet

discriroinat9rs and positive-; emotions and

gregariousness that are the best extraversion facet

(Liscriminators between· eq;rly school . le--avers and

completers
i;~-~
I;
)(

The/-rlisoriminani:,AnalYsis carl'.'ied out on the. £aqets of
yY/

,j.rulnerability, depression and hQst,ility indicate that

83.5% of the subjects;, Can be correqtly claf.3sified as

early school leavers Or completers using only these three

facets.

The DisoriminaIlit Analysis carri~d (Jut 'on the facets ..of
I, :

warmth, l;lositive emotions and gregario,?sness r , in~:i.cate :.

that 69.5% of the sub;jecti? can be cQt'l:'eetl}l'class~fied as

early schoo1.leavers or comp1.etersus ing ·onl~'1"these t,hree

fn.cets.

.....
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The resultg relating to the domain of nelJ.roticism. tend to

indicate that school completers are moze emotionally

stable and better able to adapt and adjust to their

en:vironroent compared to early school leavers. The

findir$s confirm earl.ier research findings,··'t~!lat eal:'ly

SQhool leavers are more impulsive, emot.ionally less

stable j are lower in self esteem and roox'ehost.ile t.han

completers. In addition to the above it is now also

evident that the early Leaver differs fJ.·...m the comp leter

in terms of his higher general anxiety" What this

research has shown is that it is the e.'arly J schoo1

leaver's poorer a.bilitY' tq 'cope ~<tithstress l his, grea·t.er

tendency towards depressive affect and his greater anger

and irritability that best discriminate him· from the

completer in terms of his higher emotional instability.

Previous research on early school leavers .has examined

extraversion very broadly and found early ieavers to be

mo.reextrovert.ed than complete:cs. The present research

had differed in terms o',-ea very speci:fic investigation

into eX·;:.:r.aversionand it.s various components. The

findings contradict previous findings as the early school

Ieavar was found to be ].ess ~}tt:rove:rted than the
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completer. He was found itJ be less dofuina.nt and

forcefui, to have a lower energy le:iV-e1 and to 'engage in;

less sti.mulus seeking behaviour. The facets that best;

discriminate between the early school leaver a:n;t'

completer
~~..

in ··terms of extraversion were his fewer

emotional ties with others, his fewer positive emotions

and less desire for social stiIl 'lation.

As stated previously there .a."" tary few research find:i.ngs

related. to the a,reaS measured by the openness domain. It

is this domain that yielded the fewest significant

findings. What \01;:;'9 Confirmed was the finding that. early

schoo1 'leavers are less interested than cornpieters in

int;e llectual activities. "rt is significant and

represents a newC'i")ntribution to this area of research is

the finding that early school leavers are less receptive

to their inner feelings and do not accept emotionality as

readily as completers do. "... .~..

The numezouaprevious re.!:3earchfindings on early school:

Leavers in terms of agreeableness have been. large-ly

coni irmed by the current find ings . Ear11' leavers were

fot.lnd to be mor-e antagonistic in interpersonal

relationships compared to complete-rs with respect to

thoughts, feelings and actions.
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The previous research findings with respect to the early

school leaver' s persistence, in.itiative and achievement

motivati<')n have been largely confirmed by the findings

that he is less goa]. directed and less persistent than

the COTOP leter 5~>

The present research has shownthat early achooL Leavers

do differ from completers in the fi\fe domains of

neurotic iSlil1 extraversion, openness I agreeableness and

conscientiousness. The research has also avoided the

broad categorization that has plagued Previous research

and highlighted the differences between the two groups.

til ith grea ter spec if ic ity and in so doing added

information to ex.isting findings in this area , This is

evident by the iden'~ification of neuroticism and

ex.t,raversion as being the best discriminators between the

two groups as well as identifying the facets that

contribute to these being the best discriminators.

Research as an end in itself can be self indulgent and

achieve little. What contribution can the findings of

this resea.rch make to the individual who ;is considering.

leaving school pr~maturely, to the ind.ividual who has

left so1.001prematurely and to the broader sooiety'?

As stated previously the individual considering leaving

school before completion of his studies is often an

individual in orisis.
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'"The individual ~ho has left school prematur.el.y may also

be subject to $igni~iqant stref;3sors and be an individual

in cr.is:ls. Both these categories of early school leavers

can bene.:Eit :from counselling and in some cases

psychotherapy.

Trait theories such as the :Eive :Eactor modeI can be

beneficial to cour..sellors and clinicians by providing

information on the clients needs, :feelings, motives and

interPersonal sty Le. Miller (1991) , suggests that

neuroticism influences the intensity and duration of .the

clients di it-resa, extraversion influences the c.l:tent·$

erd:.husiasm for treatment, openness influences the

client's reaction.:=3 to the counsellor or clinician's

interventions, agreeableness inf luences the client' s

reaction to the person of the counsellor or clinic ian and

conscientiousness inf luences the client' s willingness to

'Workin therapy.

The information provided by the current :reseal:'cnf·indings

can aid the counsellin.g process in a number 'of ways

namely determining the best approach ..to counselling,

p:t'oviding insight into the underlying Clinical· problems,

developing appropriate treatment strategies and

anticipating outicoraes .

High school counaeHoz-s need to be trained with respect

to the specific personality aspects that T'1ouldappear to
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contribute towards early school leav ing . Appropriate

intervention techniques speci:fioally aimed at '\)1\emain

problem areas as highlighted by this study oould< t,;;,

taught and impl.ementedwith:l.nt,he counselling situation ..

This would aid in goal directed short term counselling
, : J!~ . .",.~

where it is important, to h',e a clear focus and

understanding of the problem areas if successful outcome

is to be achieved.

It is the opinion of the author that interventions of

this hature can contribute to a reduction in the number

of individuals who have the ability and opportunity to

complete their schooling from leaving school early.

The current research was unJertaken in an industrial /

commercial environment. It is within this environment

that the employed early school leaver will eventually

find himself. By taking cognisance of the findings of

this research human resource practitioners can make

appropriate interventions and recommendations :l..nterms of

career planning and support. Manyorgani~ations employ

clinical or counselling psychologists to cnte!" for the

psychological \iiell being of employees. The

recommendationswith respect to high achooL counsellors

are also appropriate for these psychologists whenhelJ?ing

the employee cope with personal, socia -;_and employment

stressors.
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Sooiety is .the eventu'al beneficiarY of. higher. educated

individuals and hopefully lower unemploYment. The

CUl.'rentfindings are in no waymeant to appo.rtion all the

responsibility for early school leaving on the individUal

concerned. Me1:tner are the recommendations intended to

be a Panacea for all the ills related to the early school

l(ea.vingproblem. It is hoped that a better understand inc

of the ~.9.y in whioh the early school leaver differs from

the comPleter in the five domains of :neurotioism,

o pe nrre.s.s , agreeableness and
';~o~scientiousne$S will provJ..de some assistanoe with

\;

res.peot to interventions in one aspect of a large and

comple~ social and indivi'l.'l\'l.alproblem.
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, APPENDIX!!

~.QJ."'E'fllaji:t9n AnaJ.~:i,g Pea,1r,:sQn C6;r:re la,tibn

~..Q.;i.en:ts I ptgb >eR] uncle:\? no: Rhg:::.oIN::: 200

J!m~:~~9~,;ism .,(N), lb;traye;:sirm. (2).'. OPenness (Ol •

.&gr~~~s tal. CQnsc:4?JrtriQusnegrs ,'J.Ql....
~. ~l~~~-~.~~~~~==~Tc.~;w ,.=~~=='-~====~-=======~

N E a A C

N

-0.43395
0.0001

0.0
1.00000 -Q ,.55558

0.0001
-()".09074 -0.40339 -0.4.3395

~\

0.20~3 0.0001 0.0001

E ....C:;55558
O.nOOl

1.00000
0.0

0.27921
0.0001

0.52853
0.0001

0.58151
0.0001

o -0.090't4

O.20~3
0.27921
0.0001

A -0.40339
0.0001

,

n.52853
0.0001

1.00000
0.0

0.21408
(1.0023

0,.06.792
0.3393

0.21408
a ..OO~3

1.00' 10

'0.0,

0.39498
0.0001

c o .581.51
0.0001 " 0 •.0 . , ,.

'pt ..• .....



Table 19: Co:vra:tatiori.••Analysis Pearson Correlation

'~""",,l /L..AP%rQQ.bg_,>2.lf~RwJ_J.;l.l~tt:....~YWQ=.!LaE~!!.

).tp:( Anxiety' (iflL •ijostility nI2~H:U.... .

eNS) ~

.

N1 1.00000 0.34591 0 ..a6468 0.15526 0.14012 0.33288

'>N1 N2 N3

0.02.40

N5N4 N6

0.0 o . a a 01 a .0001 0 .0281 0.0478 .... 0.0001

0.0001 0.0 0.0001

N2 0.34591 1.00000. 0.34458 0.15957 0..22a39 0.34172

N3 a .36468 0.34458 1.00000 0.26705 a .3661.0 O. 42863

p,.Oo.Ol. a .0001 0.0 0.0001 0 .0001 a .0001

I'

N4 a 1/15526 0 .15957 0 .26705 1.00000 0.34083 0 ..32259

0 .0281 a .0240 a .0001 a .0 0.0001 a .0001

N5 0 .14012 0 .22439 0.36610
I'

a .0478 0.0011 0 .0001

N6 0 .33288 0 .34.172 a .42863

a .0001 a .0001 0 .0001

o .0011 0 .000 1.

a . 34083 l~OOOOlJ 0 ..50996

- ,
0.0001 ,

a . 3~2259 ! .0 ..:5'.0'.99.6; '.1..00:00'0

o .0001 ,'0/0001 ~ .: 0 ~O '
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TapIa ·20: Cor;g::elat.iq}O. ba.lysis ~&:rson Ctn::t'elat~

.;:'

C6eff i¢ ;tents I r:V:Qb> [iU Wl®r.' HQ: Rho=O IN::2.g0

Fox-WAtmth· (El) p ••Gr,f;W3t:riop,sn,esey"U$;21 .....A,ss~rtillfl~§$' (RaJ~

Act:i:v::tty (14), E:ltciwment-Se~ki;Qg O!;5). PoI;3:itiye Emotion§.

fES) .

El 1.00000 0.44264- e , 29532 a .33036 O. 45793 a .37137
0 .0 0.0001 a .0001 0 .ocoi 0.000 1 o .0001

J

E2 a .44264 1 .00000 0.43,738 a . 16241 0 .377t2 0.25,419
a .0001 o. a a .0001 a .0216 a .0001 a .0003c;,

E3 0 .29532 a .43738 1.00000 a . 2.8248 0 .26697 O. 276'01
0',0001 O. 0001 a .0 a .0001 a .0001 0.0001

E6 ,E2 E5E3 E4

E4 a .33003 o . 16241 o . 28248 1.00000 0 .25510 a . 15121
0.0001 a .0216 0 .0001 0,'0 0 .0003 0;0326

E5 0 ..45793 a .37712 0.26697 0.25510 1.00000
~a .0001 a .0011 a .0001 0 :0003 0.0

E6 a 37137 0 25419 0 27601 0 .f51~1 , 0 -,4'3074, . ,
:a .0001 a .0003 a .0001 a ::0326" 0 .am)! :

1.00.000 :;
0/0'
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Table. '21: CQ}:Ws:tiOli. ~.ai.s ' Pea:r
\

.Ii. . . . . . _-': ,_:--,-. ~

Cgef.:fic;i,ruits/ ;prob>[RJ undeJt Ho,'.: Rho=OlN:::2QO

Fmz Ea:n:tasy (01). Ae!;lthet;j.cs "·(02)J Eeeli1tg$ (03).

AgtiQp.s (04): Ideas ~Q5L Values (06h

0;1. 02 03 04 05 06
i\/,"

01 1 .//0000 0 .10290 0 .04130 0 .•25443 -0 .0236 I) •1728

0 .0 a .0001 a .pOOl 0 .0001 0 .0001 0 '.000.1

02 0.10290 1.00000 0.12093 -0.0456 0.334970,0.0729

0.1471 0.0 0..0880 0.5210 0.0001,0.3043

03 0.04130 ('/0.12093 1.00000 -0.1353 0.18098 0.2617
\\

\0.5615 0.0880 0.0561O.C

04 0.25443 -0.0456 -0.1353 } 1.00000 0.1540 -0.041

0.0294 0.55660.0003 0.5210 0.0561 0.0

05 -0 .0236 0.33497 0 .18098 ...0.1540 1..00000 a 1367

0 .7392 a .0001 a .0103 0.0294 O. a a .0535

06 0.17287 0.07299

0,0144 0.3043

0.26174

0.0002
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