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(a) T h i s  res e a r c h  s t u d y  re v e a l e d  that no s t a t i s t i c a l l y  s i g n i f i c a n t  

c h a n g e s  o c c u r r e d  in p u p i l s 1 a c a d e m i c  p e r f o r m a n c e  o r  s e l f - e s t e e m  as

a r e s u l t  of social g r o u p  w o r k  i ntervention. H o w e v e r ,  m o r e  i n d ividuals 

in the e x p e r i m e n t a l  g r o u p  i mproved their school p e r f o r m a n c e ,  than was 

the c ase in the control group, a l l o w i n g  room for c a u t i o u s  o p t i m i s m  

a b o u t  the u s e f u l n e s s  of the program.

For pur p o s e s  of futu r e  res e a r c h  it is r e c o m m e n d e d  that s e l e c t i o n  

of  m e m b e r s  be refined, b e a r i n g  in m i n d  E y s e n c k ' s  (1975) t o n s i d e r a t  ions 

of  i n t e l l i g e n c e  and p e r s o n a l i t y ,  to c h o o s e  o n l y  p u p i l s  w i t h  the potential 

to b e n e f i t  f rom such i n tervention.

In a d d i t i o n ,  it is r e c o m m e n d e d  that f u t u r e  g r o u p  w o r k  p r o g r a m s  be 

m o r e  s t r u c t u r e d  in terms o f  lea r n i n g  c o n t e n t  to e n h a n c e  the likelihood 

of  i mproved a c a d e m i c  p e r f o r m a n c e  resulting. It is p r o p o s e d  that o t h e r  

a s p e c t s  of g r o u p  p r o g r a m  be c a r e f u l l y  and f l e x i b l y  e m p l o y e d  to increase 

g r o u p  a t t r a c t i v e n e s s ,  t h e reby e n s u r i n g  high a t t e n d a n c e  d e s p i t e  any 

a v e r s i o n  to study in the group.

(b) Th e  w r i t e r  c o n c l u d e s  that at p r e s e n t  social w o r k e r s  in So u t h  Afri c a  

a r e  not s u i t a b l y  e d u c a t e d  in a r e a s  of p s y c h o l o g y  (such as i ntelligence, 

learning, m o t i v a t i o n  and c o g n i t i o n )  and e d u c a t i o n  (such as t eaching 

m e t h o d )  to be able to plan p r o g r a m s  likely to result in i m p r o v e m e n t  of 

pupils' a c a d e m i c  p e - f o r r a n c e . It is r e c o m m e n d e d  that if s u c h  goals 

a r e  to b e c o m e  part o h eir w o r k  in the school se t t i n g ,  that s uch social 

w o r k e r s  r e c e i v e  s p e c i a l i s e d  tr a i n i n g  and c o n s u l t a t i o n  in the fields of 

p s y c h o l o g y  and e d u c a t i o n  in a d d i t i o n  to trad i c i o n a l  c o ntent.

(c) Th e  p r e s e n t  s t u d y  c o n f i r m e d  r e s e a r c h  r e p o r t e d  in the l i t e r a t u r e  as 

to the e f f e c t i v e n e s s  of social g r o u p  w o r k  and b e h a v i o u r  m o d i f i c a t i o n  in 

b r i n g i n g  about c h a n g e s  in pupils' social b e h a v i o u r .  It is reco m m e n d e d  

that these m e t h o d s  be a m a j o r  part of school social w orkers' training. 

U n d e r s t a n d i n g  and e x p e r t i s e  in the a p p r o a c h e s  u s e d  in this st u d y  m ay 

s e r v e  to m a k e  the school social w o r k e r  a useful c o n s u l t a n t  to teachers 

on c l a s s r o o m  control, as well as e n a b l e  h im to p r o v i d e  a v a l u a b l e  

s u p p o r t  s e r v i c e  for the school s y s t e m  by w a y  o f  social g r o u p  work.

(d) This study c o n f i r m e d  f i n d i n g s  in the l i t e r a t u r e  to the e f f e c t  that 

t e a cher a t t i t u d e s  h ave s i g n i f i c a n t  i nfluence o v e r  pupils' c l a s s r o o m

15-7 Recommendations
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b e h a v i o u r  patte r n s .  W i t h  this in minu, the w r i t e r  re c o m m e n d s  that 

social w o r k e r s  in s c h o o l s  facing the task of m o d i f y i n g  pupil b e h a v i o u r s ,  

p l a c e  p r i m a r y  e m p h a s i s  on e s t a b l i s h i n g  a c o - o p e r a t i v e  r e l a t i o n s h i p  w i t h  

r e l e v a n t  teachers. The im p o r t a n c e  of te a c h e r s  as m e d i a t o r s  in such 

p r o g r a m s  c a n n o t  be :gnored.

(a) Ow i n g  to the central i m p o r t a n c e  o f  c l a s s r o o m  d y n a m i c s  ( p u p i 1 - 

t e a c h e r  interaction) in the s h a p i n g  o f  their r e s p e c t i v e  b e h a v i o u r s ,  

it is r e c o m m e n d e d  that tea c h e r s  in tra i n i n g  r e c e i v e  s p e c i a l i s e d  e d u c a t i o n  

in such a r e a s  as b e h a v i o u r  co n t r o l ,  and g r o u p  d y n a m i c s  and i n t e r v ention, 

to a s s i s t  them in the c l a s s r o o m  s i t u ation.
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APPENDIX

Correlation of Scoring on Behavioural Schedules 

by Writer and Observer using Pearson's Product Mom- 

ment Correlation Coefficient

Session

No

Writers 

Score (x)

Observer's 

Score (y)

zi x£

24 94 32 8836 6724 7708

26 162 165 26244 27225 26730

30 93 87 8649 7569 *091

39 363 356 131/69 126736 129228

N= 4
rx= 712 ly= 690 

HZxy * (Ex)

Zx2= 175498

( i y )

Ey2= 168254 Exy= 171757

/  [Nex2 - U x ) 2] [Nry2 - (ry)2]

= (4) (171 757) - (712) (690)

/[(<) (175498) - (712)2] [(4) (168214) - (690 )2]

= 195 748 

/  (195048) (196916)

adjusted to 1S57

/  (1950) (1969)

= 0,99
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C o o p e r s m i t h  S e l f - E s t e e m  I nventory F orm A - 58 items

Like m e  Un

I . 

2.

3.

4.

5.

6.

7.

8. 

9.

1G.

1 1 .

1 2 .
13.

14.

15.

16.

17.

18.

19.

20. 

21. 

22.

23.

24.

25.

26.

27.

2 8 .

29.

30.

31.

32.

33.

34.

spend a lot of time d a y d r e a m i n g .

'm p r e t t y  sure of m y s e l f .

o f t e n  w i s h  I w e r e  s o m e o n e  else.

f

'm e asy to I ike.

My p a r e n t s  a nd I have a lot o f  fun toge t h e r ,  

ne v e r  w o r r y  ab o u t  a nything.

find it very hatd to t alk in front of the class.

w i s h  I w e r e  y ounger.

T h e r e  are lots of things i'd c h a n g e  a b o u t  m y s e l f

i f I c o u 1d .

can m a k e  u p  m y  m i n d  w i t h o u t  too m u c h  trouble.

'm a lot of fun to be with, 

get u p s e t  e a s i l y  at home, 

a l w a y s  do the right thing.

'in proud of m y  school work.

S o m e o n e  alw a y s  has to tell m e  w h a t  to do. 

t takes m e  a long time to ge t  used to a n y t h i n g  new. 

'm o f t e n  s o r r y  for the things I do.

'm p o p u l a r  w i t h  kids m y  o w n  age.

My p a r e n t s  u s u a l l y  c o n s i d e r  m y  feelings.

'm never unhappy.

‘m  do i n g  the best w o r k  that I can. 

g i v e  in very easi1y. 

can u s u a l l y  take care o f  myself.

‘m  p r e t t y  happy.

wo u l d  rather play w i t h  c h i l d r e n  y o u n g e r  than I am. 

My p a r e n t s  exp e c t  too m u c h  of me. 

like e v e r y o n e  I know, 

like to be c a l l e d  on in c ass. 

u n d e r s t a n d  myself, 

t's p r e t t y  tough to be me.

T h i n g s  are all m i x e d  up in m y  l !fe 

Kids u s u a l l y  fol l o w  my ideas.

No o ne pays m u c h  a t t e n t i o n  t»*

I n e v e r  get scolded.

i ke m e
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Like m e  Uni ike me

35.
I'm no t  d o i n g  as well in school as I'd like to.

36. 1 can m a k e  u p  my m i n d  and stick to it.

37. 1 rea l l y  d o n ' t  like b e i n g  a b oy-girl.

38. 1 h ave a low o p i n i o n  of m y self.

39- 1 d o n ' t  like to be w i t h  o t h e r  people.

40. T h e r e  are m a n v  time w h e n  I'd like to leave home

41. 1 'm never s h y .

42. 1 o f t e n  feel u p s e t  in school.

43. 1 o f t e n  feel a s h a m e d  o f  m y s elf.

44. I'm not as nice looking as m o s t  people.

45.
If 1 h a v e  s o m e t h i n g  to say, 1 u s u a l l y  say it.

46. Kids p i c k  o n  m y  very often.

47. My p a rents u n d e r s t a n d  me.

48. 1 a l w a y s  tell the truth.

49.
My t e a cher m a k e s  me feel 1'ni not g o o d  enough.

50. 1 d o n ' t  c a r e  w h a t  h a p p e n s  to me.

51.
I'm a failure.

52. 1 get u p s e t  e a s i l y  w h e n  I'm scolded.

53. M o s t  p e o p l e  are b e t t e r  liked than 1 am.

54. 1 u s u a l l y  feel as if m y  p e r e n t s  are p u s h i n g  me.

55.
1 a l w a y s  k now w h a t  tc say to people.

56. 1 o f t e n  get d i s c o u r a g e d  at school.

57. T h i n g s  u s u a l l y  don't b o t h e r  me.

58. 1 c a n ' t  be d e p e n d e d  on.

From THF ANTECEDENTS OF SELF-ESTEEM by ta. --*v Coopersmith

W. H. F r eeman and Company. Copyrighi at 1967 

D i s t r i b u t i o n  by S e l f - E s t e e m  institute, 934 D e w i n g  A v e nue, L j ' j . c t t e  CA 9 4 5 4 9
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APPENDIX  C

DEVEREUX ELEMENTARY SCHOOL 

BEHAVIOR RATING SCALE *
G e o r g a  Spivoclc, Ph.D. an d  AAcrshail Swift, Ph.D.

D o v e r e u x  Foundation Institute for R e s e a r c h  ar.d Training

Student’s Name __________

Student's Rex ____________

Grade ____________Schoc’

Age

Teacher's Name .  

Academia Subject 

Date of Rating __

1. Baae rating oil student's recent and 

current ieiiavior.

2. Compaiw the student with normal 

children uia age.

3. Base rawing on your own exf erlencc< 

with the student.

4. Consider each question lcdepcnd-

5!5i£

0. Avoid Jnterpretatlons al "uncon­

scious ' motives and leeiit^a.

'6. Use e.'.'trt-me rttlcgs wh«nev»r

warranted.

7. Rate each item quickly.

8. Rate every question.

RATIN'C GtrTD£

C:'.isider only the bihavlor of the student over (he 

past month.

ITe standard for coinporiion soouli be the iv trsgr 

youngster in *he normal clasii cocm situation.

Consider O'Jy year ov:.i impression. As much *3 

possible, ignore what others have said ibout the 

student and their impression.:.

, Make no effort to de?cnbe a consistent IvfhavlaraJ 

p i c o r  tMsrsciuuicy. It is kuewn ih-.it children 

may s'now ’see.nitigiy ccntvadi ctory tehavior.

As as possible ba*e ru tiic i oc outward be­
havior you actually observe. D j  i.ot tr? to iata:pret 

^iiai nugiit be goiitg ou in the su^leui'3 ruiiul.

Avoid tending to iLta near tho middle ui rut scales. 

Make uss ul tl.e full .ange of::er«d by ihe sca.es.

If you ora unable to reach a decision, go on to <iw 

uext item and come back !nU?r to il.oce you skipped.

Attempt io rata cash iters, if you are ucabi 2 to V.J 
«■ parti-uUr item Uysusft it ts uoc apprupris..? to -.tie 

jiiiid in ^fcstlou, nr osecure or ia*.k or ;>uo.nf»a»i32. 

circle the Ifn it tiuraccr.

C 'J . 'T ' IO ”  r . T ..L  U C V i^R U *  fO JM l‘ <.TIOH. C tv r K .  n  . \ i i '

i r v o . ' i c . ' ’  o f A !)  uvW « ? 'm » »-4r:r»W  »-v U*
u o m  .** i  ••••■'*.> tvC*_w4.J ► ."»» •# C rf f k i  Iw t i f l t ’ o i ,  .x ’> , « ( i t " » i
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YOU ARE GOING TO RATE THE OV ilT BEHAVIOR OF A STUDENT. FOR ITEMS l-:9 USE VHE RATIMO 
SCALE BELOW. WRITE YOUR RATING (NUMBER) FOR EACH ITEM IN THE BOX TO THE LEFT OF THE 

ITEM NUMBER.

Very frequently

a

Often

4

Occasionally

3

Rarely

2
Never

1

COMPARED WITH THE AVERAGE CHILD IN THE 

DOES THE CH ILD ...

NORMAL CLASSROOM SITUATION, HOW OFTEN’

Rating

□
n
□
□
□
□
□
□
□
□
□
□
□

Item

1. Start working an somethin before 
getting the directions straight?

2. Say that the teacher doesn't help him 
enough (i. e . , won't show him how to 

do things, or answer his questions)?

3. Bring things to class that relate to 
current topic (e .g ., exhibits, collec­

tions, articles, etc.)?

4. Tell stories or describe things In an 

interesting ar.d colorful fashion (e. g. , 
has an active Imagination, etc.)?

5. Speak disrespectfully to teacher (e .g ., 

cs^l teacher names, treat teacher

■c,i aa equal, etc.)?

4. Initiate classroom fla<*!2eion?

7. Act defiant (1. e . , will not do what he 

Is asked to do, says: "I won't do It")?

8. Seek out the teacher before or after 

class to talk. abou*. school or personal 
matters 7

9. Belittle or maU* derogatory remarks 
about th* subject being taught (e. g . ,

. "spelling is stupid") 7

10. Get the point of wfcat he reads or hears 

in class?

11. Have to be reprimanded or controlled 

by the teacher because of his behavior 

In class?

T2. Poke, torment, or tense ciRSflToatc-s?

‘.3. Annoy or Interfere with tiie work of his 

peers lc class?

Rating

□
□
□
□
□
□

Item

14. Tell atones wnicn are exaggerated and 

untruthful?

15. Give an answer that has nothing io do 

with a question being asked?

16. Break classroom ruins (e .g ., throw 

things, mark up desk or books, etc.)?

17. Interrupt when the toacher is taitui.fc?

18. Quickly loje attention when teacher 

explains something to him (e. z . , be­
comes fidgety, ioi.k3 away, etc.)?

19. Offer to do thirus for the tea_,vier 
(e .g ,, erase the boirt\ empty the p e n ­

cil sharpener, open the doo*, get tho 

mall, etc.)?

□
□
□
□
□
□
□

20. Makes you doubt whether he is paying 

atteution tc what you are doing or spy­

ing (e .g ., lco!:s elsewhere, has Mank 

stare or faraway look, etc.)?

21. Introduce Into class -liscussioi! per­

sonal experiences or tnlngs he r.f.s 
heard which relate to what is go.rg oo 

In class?

22. Cet openly disturbed uboci scored c<: i  

test (e .g ., may cry, get eraoiitfrwliy 
upset, etc.)?

23. Show worry or get anxioue &bos‘ know­

ing the "right" answers?

24. Look to see how oilier* are c'ui’̂ g 
something before he <ij^s tf ,c ? ., 

whea ieacner givc3 a dir^ctk-.i, clc.) ?

25. Complain teacher rcvnr cjJ.-- on : ,n  

ie. £ . ,  iliai icacher rails <.u cihs.'s 
first, etc.)?

2G. MfiUe irrelevant ravuir:*  dur ng a 
clsjsnrooia aiscuisisa.'
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Extremely
7

Distinctly
6

Quite a bit 

5

Moderately

4

A little 

3

Very slightly 

2
N<* et zil 

1

COMPARED WITH THE AVERAGE CHILD IN THE 

DECREE IS THE CH ILD .. .

NORMAL CLASSROOM SITUATION, TO TVHA f

Rating

□
a
□
□
□
□
□
□

Item

27.

28.

29.

SO. Quickl ira.vn into the talking or noise- 

making of others (1. e . , stops work to 
listen or Join la) 7

31. Ouvws-dly nervous when a test is 

given?

32. Unable to follow directions given in 

class (1, e . , need precise directions 
before he can proceed successfully) ?

33. Sensitive to criticism  or correction 

about his school work (e. g . , gets 

angry, sulks, seems "defeated", etc.)?

34. Prone to blame the teacbar, the test, 

or external circumstances when things 

don't go well?

Un&ble to change from one task to an­

other when asked to do so (e. g . , ha* 
difficulty beginning a new task, r*ny 

get upset or disorganized, eta.)?

Oblivious to what Is going on la :lass 

(1. e . , not "with It, "  seems to be In own 

"private" closed world)?

Reliant upon the teacher for directions 

and to be told how to do things or pro­

ceed in class?

Rating

□ 35.

□ 36.

□ 37.

□ 38.

□ 39.

n 40.

□ -il.

□ 42.

43.□
□ 44.

Itom

Able: to ap^ily what !>e h«y» Uarneo to k 

new situation?

Sloppy la hie work (e. g . . his products 

are dirty or marked up, wrinkled, etc.

Likely to know the material wher. 

called upon to recite In cliiaii?

Quick to say wcrfc assigned Is too hard 

(c. g . , "you e: pect too much, " HJ caa't 
get It, "  etc.) 7

Responsive or friendly la l.lo rcie.t:ci- 
shlp with the teacher in clej* {v j.  
being cool. dctacl.ed or distait)?

Likely to quit cr give rp whet some­

thing is dl/Gcult cr demands :aorp Jin  a 

usual effort? .

Slow to complete bis work (i j . , to 

be prodded, takes excessive lri»)?

42. Swayed by Ihe orirUon of hi* j/Cers?

Difficult lo rcach (e .g ., sosras pre­
occupied with Ills er.va tiiou^r.tu, m y  
have to call him by asms to bring tutu 

out of h im teJf)’

44. Unwilling to go back over h-a w :tk?

COMPARED WITH THE AVERAGE CHILD IN THE NORMAL CLASSROOM SITUATION. TC V T 

DEGREE DOES THE CH ILD .. .

f-

I

iS. Like to clsse to the ieschcr (e. g . , 

lie*: or touch the ccach?r, sit or ainnA 
next to teacher, etc.)?

46. Have difficulty deciding v.hat to do 

when given a choice between two or 

more things '

□ <7. Rusli through hi*, vork avJ Ihrrcforc 

maitc urnecps^nry cal'jtra.bs "



DEVEREUX ELEMENTARY SCHOOL 
BEHAVIOR RATING SCALE *

G e o r g e  Sp ivack.  Ph.D. and  M a r s h a l l  Swift, Ph.D.

• D e v e r eu x  Foundation Institute for R e s e a r c h  and Training

DES3 PROFILE

Student'* Name_________________________ _______ ___ Teacher's N am e-----------------------------

Student's S e x _____________ Age __________________  Academic Subject----------------------------

Grade__________Schoo l_______________ ____________  Date of R a t in g _______________________________________
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B ehav ior F acto r

Fac to r Item  

Raw Scores

T ot'l

Raw

Sc

Raw Score In Standard Score UrJta 

-ISD 0 ♦ISD ♦-SO

1. C la a sro om 11 ■ 13 .
*

. . K . . .

•
• t

••
•

D istu rbance

.»11R1W ETP«U --1 »■«-»■■) -

r ' i
:
i
t

-4 if—

*
i
•
•

2 . Im patience
M«te 1 ___ u  t* Uck

. r 1 •
•

3 i___ 47____w U i *.
r

i•i 1

[ \  u 
•
•

3. D tsresprc t- S ■ t - \ i• •

Dfcfiance 4m*f 7 _  14 - ruiai a u • • 
1 
r

i
•
• ♦

, 1 m 4
1
1

4. E ataraa l J ___ 34___  y— rtffrau
9 •» i .

t 1

B lam e ««!IW «n

111*1» SSj "  1 •
i
i

1 i
*

• *"• *. “V
•
•

i .  A chievem ent IfM t 33___ 31 . . .  *«H«t
i • •

Any'.ety rtffct M(W. 23 . T> fcutciv 1

f i•

I

V j .i 'a
»
*•

6. £  .ial
•fW t 24 - - 43 - - i»n*4

I i
• •

i

K nee
4t» •«»»•*•

29___

33 _  44___  «fi«4«•«
• W —*-—1 ‘ * f-fr* — 

»

» 4
•i
i

• - £
»

A, V
i»•

im w ii «n4f 10 - - 37___ r««
t •

t
i i

••«

7. C om pr»hena ioa 25--- w - ir
f

i•
••

% l ; - 
*•
i

6- Inattentive  - 

W ithdrawn

l«w. 19___ 24___ l •
•
f ,

i *
•

M l m f n d . 20___ 43 ___
..;v> «■ i •

i
•

‘ it * <u w  t i 
«

9. Irre le v an t - •••w. *i«nr 14___ 17___
r *

i
•i*

Rcsponsiveress MVNTf IS___ 24 _  (*•!. t«lk
4 i 1 t 

i 
i

i v »•

i
i

10. C rec ti va Wi«|t ii» 2 _ _  4 - v»«e? 4.H.
•
i

i
■ »

In iU a jive Mt. > M | .
1

4 21 _ _  rail *»»•«. J
•••1*1* t , ■» >r<, l-U 1 t u 

1
,■ % 
i *

l i .  Need C ioaeness 

to T casher

im M I'ch'f. * - 3* iH—i4tf .
«
i
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STUDY TIME 

1

BUZZ GROUP TIME 

II

QUESTION AND ANSWER TIME 

ID

ACTIVITY TIME 

IV

It

Wanted Behaviour Itewards Wanted Behaviour
r
Itewnrds Wanted Behaviour Rewards Wan too Behaviour Rewards

1. Arrive at 1400 

hrs

2. Remain seated 

for whole study

3. Rend for whole 

study period or 

do work for whole 

study period

1 token 

1 token 

1 token

1. Get Into groups of 

2 or 3

2. Ask each otlior 

questions

3. Give each other 

Information

4. Show each other how 

to work oat problems

5. Remain sealed during 

this time

1 token 

1 token

1 token

1. Sit alone

2. Take turns 

answering ques­

tions

3. Get answers right

4. Remain seated

1 token

1 token

1 token 

(for each 

answer) 

1 token

1. Having f‘in together

2. Planning what to <ki 

together

3. Playing soccer

4. Going on trips

5. Saving money for 

group activities

G. Getting things for 

the group

Unwanted Beluiviour Costs Unwanted Behaviour Costs Unwanted Behaviour C:»sta Unwanted Behaviour Costs

D

1. Plays wl th others

2. Jokes/distracts 

3 Leaves seat

4. Leaves room

5. Grabs/Throws/ 

Fiddles with 

objects

G. Talks

1. Plays with others

2. Jokes/dlstracts

3. Leaves seat

4. Lea* es room

5. Grabs/Throws/ 

Fiddles with 

objects

6. Talks about other 

things

1. PI a vs with others

2. Jokes/distracts

3. Leaves scat 

-J. Leaves room

5. Grabs/Throws/ 

Fiddles with 

objects 

G. Talks about other 

things 

7. Answering out of 

turn

P

7. Attention wanders

8. Looks bored 

1. Plays alone

7. Attention wanders

8. Locks bored

9. Plays alone

8. Attention wanders

9. Looks bored

10. Plays '.lone

A 10. Teases/'annoys

11. lynches /'fights

5 minutes 

tlm jout 

or 

-2 tokens

10. Teases/annoys

11. l'unches/flghts

*> minutes 

timeout 

or

-2 token*

1 !. Teasos/annoys

12. IHmohes/flghis

13. Cheats

F. minutes 

timeout 

or 

-2 tokens

1. Teases/annoys

2. Pur.«:hes/fights
5 minutes 

tlmoout 

or

-2 tokens
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C l a s s r o o m  token e c o n o m y  s c h e d u l e

T O D A Y

J. B e h a v e d  well in class 12 points

xl x2
x3

xk x5 x6 Total

2. Left his sect w i t h o u t  p e r m i s s i o n -2

3-
F iddled, p l a y e d  or d i s t r a c t e d  o t h e r s -2

4. T a l k e d  ou t  o f  turn in class -2

5. W a s  rude to the teacher -4

6. C h e a t e d  in his w o r k -4

7. F o u g h t  a n o t h e r  pupil in class -k

8. Was late for school w i t h  no e x c u s e

9. B u n k e d  school -12

10. Did not listen to instru c t i o n s  

fr o m  the t e a c h e r -2

1 2 -

11. iho w e d  s ome e f f o r t  in his w o r k  +4

12. S h o w e d  a lot of e f f o r t  in his w o r k  jQ

O V E R A L L  TOTAL
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N a m e :

My b est s u b j e c t  in school is:

My w o r s t  s u b j e c t  in school is:

I n e e d  h e l p  wi th:

T h e  thing I like doing m o s t  in c l a s s  is:

T h e  thing I like doing least in c l a s s  is:

W h e n  school f i n i s h e d  the thing I like doing b e s t  is: 

M y  f a v o u r i t e  g ame is:

If I had 25 c e n t s  I w o u l d  buy:

T h e  two p e o p l e  I like best in this g r o u p  are:

T h e  t wo p e o p l e  I like b est in c l a s s  are:

My b e s t  friends are:

I g e t  p o c K e t  m o n e y  of my own e v e r y  week:
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APPENDIX F

School of Social Work,

U n i v e r s i t y  of the W i t w a t e r s r a n d , 

1 Jan Sm u t s  A v e . ,

J o h a n n e s b u r g .

14th March, 1978.

T h e  H e a d n a s t e r  and Staff, 

V o o r w a a r t s  S c h o o l .

Dea r

I p - o v i d e  for y o u r  u s e  a brief o u t l i n e  of the s t u d y  I hope to u n d e r ­

take w i t h  y our c o - o p e r a t i o n .

Social w o r k e r s  as h e l ping p r o f e s s i o n a l s  h ave to deal w i t h  p e o p l e  w h o  

h ave p r o b l e m s  v a r y i n g  f rom personal b r e a k d o w n s ,  fam i l y  d i s t u r b a n c e s  

and o l d  ag e  to d e l i n q u e n c y ,  c r i m e  and alcohol and d r u g  abuse. We 

o f t e n  h a v e  to deal w i t h  peop l e  w h o  s eem to be "at the end of the road", 

w h e r e  h i s t o r i e s  of pro b l e m s  s t r e t c h  b ack o v e r  d e cades. For this 

reas o n  it is p e r h a p s  natural that w e  start looking for b e t t e r  ways 

to do o u r  j'ob - by p r e v e n t i n g  p r o b l e m s  a r i s i n g  or by g e t t i n g  to grips 

w i t h  t nem at an e a r l y  stage.

In l o o k i n g  for the best w a y  to do p r e v e n t i v e  w o r k  o n e  soon realises 

that the per s o n  to w o r k  w i t h  is the child, an d  that the school is 

the p l a c e  w h e r e  he spends a g r e a t  deal of his time, learning not o nly 

a c a d e m i c  subj'ects but a l s o  social s k i l l s  an d  a b i l i t i e s .  The school 

ts the place w h i c h  shapes a c h i l d ' s  future - f a i l u r e  at school can 

ruin f u t u r e  e m p l o y m e n t  p r o s pects, status, e a r n i n g  p o w e r  and a b i l i t y  

to p r o v i d e  a d e q u a t e l y  for a family.

T e a c h e r s  t h e r e f o r e  h ave a great r e s p o n s i b i l i t y  t o w a r d s  their pupils 

to h e l p  them g r o w  into s u c c e s s f u  p e o p l e  in their later lives as well. 

H o w e v e r  the p r a c t i c a l i t i e s  of laroe classes, c o n t r o l l i n g  pup i l s  and 

a h e a v y  w o r k l o a d  o f t e n  p r o v e  o v e r w h e l m i n g  e ven for the m o s t  d e d i c a t e d  

teacher.

For t h e s e  r e a sons t e achers m i g h t  be hel p e d  v ia a s u p p o r t i v e  s e rvice 

such as p r o v i d e d  by a social w o r k e r  w h o  could:

i) p r o v i d e  a b ack up s e r v i c e  to help t e a c h e r s  w i t h  their 

p r o b 1em c h i 1dren;

ii) c o m b i n e  v-ith the teacher, w h o  has special k n o w l e d g e  and 

skills, in a team a p p r o a c h  to h elp c h i l d r e n  g r o w  towards 

tieir f u llest potential.

Be a r i n g  these p o i n t s  in m i n d  I p r o v i d e  for you a b r i e f  o u t l i n e  o f  

my i ntended study.
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T o  u s e  a g r o u p  a p p r o a c h  to try and a s s i s t  ' problem children' 

in the c l a s s r o o m ,  i.e. those w h o

i) d i s r u p t  c l a s s e s  w i t h  their b e h a v i o u r

if) truant

iii) are p o s s i b l e  d r o p  outs

iv) are not d o i n g  as well as they c o u l d  in class

v) ar e  isolated and w i t h d r a w n  in class.

If the a p p r o a c h  w o rks it is ho p e d  that it can be u s e d  as a model 

for fut u r e  us e  by tea c h e r s  and social w o r k e r s  in d e a l i n g  w i t h  such 

c h i I d r e n .

I I W H O  W I L L  BE INVOLVED A N D  WH Y

S t u d i e s  h a v e  shown that c h i l d r e n  f rom d i s a d v a n t a g e d  c o m m u n i t i e s  

o f t e n  fail at school an d  their a n x i e t y  o v e r  this ca n  c o n t r i b u t e  

t o w a r d s  s o m e  of the p r o b l e m  b e h a v i o u r s  a l r e a d y  d i s c u s s e d .

S t a n d a r d  5 pup i l s  w e r e  s e l e c t e d  for the s t u d y  b e c a u s e  there seems 

to be a high d r o p  ou t  r ate at this stage, and b e c a u s e  it is an 

i m p o r t a n t  p r e p a r a t o r y  p h a s e  for high school.

It is h o p e d  that the te a c h e r s  o f  the c h i l d r e n  in v o l v e d  in the 

s t u d y  will c o - o p e r a t e  t o w ards h e l p i n g  the p r o g r a m  s u c c e e d  to the 

b e n e f i t  o f  the c h i l d r e n .  T o g e t h e r  w i t h  you the teachers, we 

m i g h t  be a ble to d e v e l o p  some u n d e r s t a n d i n g  of the 'problem child' 

a nd w o r k  out some tactics to h e l p  him. T e a c h e r s  m a y  u n d e r s t a n d  

w h y  a c h i l d  Is 'difficult' in class, but they o f t e n  do not k n o w  

h o w  to deal w i t h  the p r oblem. Th e  i m p o r t a n c e  of the r e l a t i o n s h i p  

b e t w e e n  the pupil and his teacher, and the p u p i l ' s  s c h o o l w o r k  

c a n n o t  be m i n i m i s e d  and if the social w o r k e r  and the t e a c h e r  ca.i 

w o r k  to g e t h e r  to improve m a t t e r s  in the c l a s s r o o m  it can o n l y  

b e n e f i t  b oth pupil and teacher.

I I I H O W  THE P R O G R A M  W ILL BE RUN

It is intended that the tea c h e r ?  s e l e c t  10 'problem' boys from 

t h e i r  cla s s e s ,  and that they c o m p l e t e  a b e h a v i o u r  rating s c a l e  in 

r e s p e c t  of each of these children. T his s c a l e  will be u s e d  to 

m e a s u r e  an y  c h a nges in the pupils' b e h a v i o u r  d u r i n g  the program.

It is h o p e d  that a c o m p a r i s o n  w i t h  10 boys w i t h  s i m i l a r  problems, 

in a n o t h e r  school w h i c h  will no t  have the p r ogram, will be p ossible.

T h e  g r o u p  will be run af t e r  school hours w i t h  v o l u n t a r y  a t t e n d a n c e  

by those sel e c t e d  an d  will a im to co v e r

i) i m p r ovement of st u d y  h a b i t s  an d  a b i l i t i e s  

ii) imp r o v e m e n t  in c l a s s r o o m  b e h a v i o u r

iii) a c t i v i t i e s  and games.

T h e  g r o u p  will be run twice a w e e k  for 5 m o n t h s .  D u r i n g  this 

p e r i o d  it w o u l d  be a d v a n t a g e o u s  to m e e t  you at least o n c e  e v e r y  

two w e e k s  to d i s cuss

i) c l a s s r o o m  b e h a v i o u r s  o f  the c h i l d r e n  involved, 

the c o u r s e s  they ar e  doing and the tests they 

have to p r e p a r e  for;

ii) p o s s i b l e  w a y s  of m e e t i n g  p r o b l e m s  in these 

areas as they arise.

I trust this o u t l i n e  will be of us e  to you,

Y o u r s  s i n c e r e l y ,

I AIM OF THE STUDY

MA R K  A N S T E Y
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APPENDIX G

T h e  Princ i p a l  and Teac h e r s ,  

''oorwaarts S c h o o l .

School o f  Social Work,

U n i v e r s i t y  of the W i t w a t e r s r a n d ,  

1 J an Smuts Ave.,

J o h a n n e s b u r g .

15th June, 1978.

D ear

R e o o r t b a c k  on research p r o j e c t

You will recall that b e f o i e  b e g i n n i n g  the g r o u p  pro j e c t ,  I p r o v i d e d  

you w i t h  an o u t l i n e  of the p r o p o s e d  research.

At this st a g e  25% (10 ou t  of the p r o p o s e d  40) of g r o u p  ses s i o n s  h a v e  

b e e n  c o m p l e t e d .  Much of this time has been spent on the g r o u p  m e m b e r s  

a nd m y s e l f  g e t t i n g  to k n o w  e ach other. N o w  we are p r e p a r i n g  to start 

w o r k l ' y  In a m o r »  s t r u c t u r  w a /  towards improving the school p e r f o r ­

m a n c e  of the yr ^ . p  m-:n.

In m y  last letter to you I s u g g t . t e d  that w e  try an d  m e e t  on a f a i r l y  

r e g u l a r  b a s i s  to discuss:

i) c l a s s r o o m  b e h a v i o u r  of the c h i l d r e n  involved, the 

c o u r s e s  they ar e  doing an d  the tests they h a v e  to 

p r e p a r e  for, and

ii) p o s s i b l e  ways of m e e t i n g  p r o b l e m s  in these areas 

as they arise.

It w o u l d  be of g r e a t  a s s i s t a n c e  to the b oys in the p r o j e c t  if w e  co u l d  

w o r k  m o r e  c l o s e l y  together.

I am p r o v i d i n g  for your perusal:

I) a s u mmary of g r o u p  s e s s i o n s  1 to 10, w i t h  a brief 

e x p l a n a t i o n  of h o w  I hope to h e l p  the boys to study 

b e t t e r  and to improve their c l a s s r o o m  b e h a v i o u r ,  and

II) some notes p r e p a r e d  by m y s e l f  to p r o v i d e  you with 

some b a c k g r o u n d  k n o w l e d g e  as to the a p p r o a c h  I am 

using.

I w o u l d  be v e r y  intere s t e d  to hear y o u r  v i e w s  on these notes, an d  on 

m y  a p p r o a c h .  Many of the te c h n i q u e s  d i s c u s s e d  'iave b een u sed w i t h  

p r o b l e m  c h i l d r e n  in the c l a s s r o o m  e l s e w h e r e ,  and p e rhaps we c o u l d  have 

s ome d i s c u s s i o n  as to their p o s s i b l e  u s e f u l n e s s  to you at V o o r w a a r t s .

At v a r i o u s  intervals I will be s u p p l y i n g  you w i t h  f u r t h e r  notes and 

a r t i c l e s  w h i c h  you ma y  f ind interesting.

Yo u r s  si n c e r e l y ,

M. A N S T E Y
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Up to this stage most of zhe time in group sessions has been spent on the 
following:

1. Defining sroup purpose

Explaining to and discussing with the group why they are together
i . e . - to spend time studying

- to learn to study better
- to help each other with school work

2 • Invt . /einent

Helping the group becona involved in  working towards these purposes by

- le tting  them plar and partic ipat in a c tiv it ie s  together i . e . 
playing soccer and going on a cri; to Eldorado Park for a soccer 
match

- le t t i i^  them bring up subjects to study in i t ia l ly .

^earir in  mind that the boys in the group have a l l  had a day's schooling 
ay ti.3 time I arrive , i t  is  essential that the group be seen as attractive - 
not merely a repetition  of schoolwork - i f  i t  is  to motivate indiv iduals to 
jt te n d .

However, now that some regularity in attendance has occurred i t  is  hoped to 
move onto a more structured 'work' footing with group members.

3. Observa1-* on and Preparation

As group sessions have progressed 'wcrk periods' have been introduced on the 
following basis

- study geography or history for 20 minutes

- discuss for 20 minutes with questions and answers

During these times I have been watching for behaviours which in h ib it learning, 
such as g igg ling , whispering or moving around during study periods. Having 
observed these behaviours I have prepared a schedule against which to mark off 
ind iv idua l behaviours, to keep a check on each pup il's  progrecs.

This process is  more fu llv  discu:sed in the notes provided herewith.

4. Trust

Because the group is voluntary, and because I believe a good relationship 
is  more conducive to work that a poor one, i t  has been necessary to create a 
climate of 't ru s t ' in the group. In addition i t  should be remembered that 
the group comprises people, with indiv idual fears, suspicions, feelings and 
hopes, and I feel that th is  should be respected in the work we do togetner.

In order to help the 'trust re lationship ' develop I have beer, completely 
honest with the group members about

I )  SUMMARY OF GROUP SESSIONS 1 - iO

/2
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- d isc ip line  in Che group
- how I  observe the ir behaviour
- how I feedback th is  information to them
- how I record the behaviour
- how I  w ill  be using games and trips  to reward good work.

FUTURE PLANS

I 'upply for your perusal the schedule which I have prepared to record 
behaviours shown by group members during the group sessions.

I t  w il l  be noted that I have defined a number of specific acts which a boy 
may do during a group session. Each group session is  like ly  to be divided 
up in to  the 4 a c tiv it ie s  shown -

I - Study Time
I I  - Buzz Group Time (discussion amongst the boys)

I I I  - Question and Answer Time (I ask che boys questions on 
subject matter)

IV - Activ ity  Time (which rewards the boys for attending the
group and allows them time to do what they want in each 
session).

In other words part of each group session is  to be structured (formal) and 
part unstructured, in  the form of recreational a c t iv it ie s .

As the group progresses time spent on periods I ,  I I ,  and I I I  w ill probably 
be increased, as the boys' capacity for study grows. Studies have shown 
that small, easily attainable goals should be set at f ir s t  to give pupils 
a feeling of confidence, and to motivate tnem to try for bigger goals.

The specific acts have been divided up into 4 broad groups:

R - wanted behaviours such as arriv ing on t i^ e , s itt in g  s t i l l ,  
studying and taking turns at answering questions. These 
behaviours w ill be rewarded.

D - disruptive behaviours such as leaving a seat, speaking loudly 
and giggling which disturbs others who are studying, are 
to be noted. In such cases a rewarded behaviour w ill  not 
be possible (a person cannot do two behaviours at once), 
and the indiv idual w ill not receive a reward.

P - passive behaviours, such as gazing around the room, which do 
not disturb others but s t i l l  don't allow for work by the 
ind iv idua l, w ill also not enable an indiv idual to do a reward 
behaviour. Thus he w ill again not receive a reward.

A - aggressive behaviours, such as fighting and teasing othert,
w ill iiot only not receive a reward but be punished as well.

By keeping a record of indiv idual behaviours during the group, some idea of
progress w ill  be possible over the next 30 or so group sessions, as well as
providing an indication of whether a boy usually or on occasion indulges in 
R,D, P, or A type behaviours.
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One of the centr .1 concerns in teaching is how children learn. The 
'how' of learning is closely related to the concept of motivation.

P A Duminy in his book General Teaching Method (3rd edition) 

distinguishes between 2 kinds of motivation

1. intrinsic motivation where "the pupil is appealed to so directly by 
the subject matter and everything that belongs to the teaching - learning 

situation that he shows spontaneous interest witliout the^neecTof any 
encouragement from outside the situation". j_e genuine interest in a 
subject.

2. extrinsic motivation where achievements and effort are rewarded 

by things such as the granting of marks, promotion to higher classes 
at the end of the year, prizes and free lesson hours.

Some points immediately spring to mind:-

(a) The children you deal with everyday, and who are in the group, 
come from a very poor area, with overcrowdet rooms in shack-type 
houses. They have poor study facilities and probably little encourage­
ment from parents for studying.

(b) There is probably little competition between friends for success 

at school, school achievement not being regarded as important.
Other activities such as soccer are probably more important than 

school work.

(c) There are probably few successful businessmen or professionals in 
their community to identify with or imitate.

(d) Marks, star charts, and class promotion are not likely to be as 

important to children who come from communities,homes, and 

friendship groups r/hich don't place much importance on education.

(e) subjects learned in school are probably not seen as particularly 

relevant (i e have little intrinsic motivation value) to their lives.

It has been put forward that children from poor socioeconomic areas 

have poor language development resulting in poor vocabulary and 
grammar, in speaking and written work. However, a study by 
Bruner seemed to indicate this might not be as serious as first 

thought - he showed that when a child wrote an essay on a subject 

'real to his world' (e g mv fight with a friend) far fewer grammatical 
and spelling errors were evident than when asked to write an essay on 

something 'not in their world' (e g a flight to Durban for a holiday).

These points seem to indicate that we can expect little intrinsic motivation 

value in the subjects taught in school for tht deprived Coloured child, and 
also that many of the rewards traditionally used in schools (stars, tests, 
competitions) as extrinsic motivations may not be perceived by the children 
as particularly important or rewarding.



This lerves the teacher in a dilemma. He has to teach subjects which 
aren't considered particularly relevant, to pupils who have little motivation 
to learn, by methods which are not perhaps suitable or accessible to 
his teaching population. It has to be agreed that the child must have 

some education to survive in an ever increasingly technological world - 
and that includes learning subjects which are not seen as interesting or 
relevant to his world now.

"Ansubel points out in his Readings in School Learning that the best way 
to motivate an unmotivated pupil is sometimes to ignore his motivational 
state and to proceed with the teaching of the child in the most effective way. 
More often than not such a child will learn, notwithstanding his unmotivated 

state, and at the point when he becomes conscious of his success he 

develops the urge to learn more, and so becomes motivated." (PA Duminy - 

General Teaching Method p 37). In other words the child has somehow to 
be brought to the stage where he wants to learn am’ becomes motivated by 
learning and subject matter itself.
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HOW CHILDREN LEARN BEHAVIOUR

People tend to do things that give them satisfaction, interest, comfort 

or relief, and events which immediately fr llow an action decide whether 

that action is more or less likely to occu*- in the future. A satisfying 
result of an action makes it more likely to be repeated. The action is 
rewarded.

A great deal of learning in children is by example and imitation, be­

haviour being more likely to be copied if there is a good, satisfying 
relationship between the adult copied and the child copier. However 
even if the relationship is good learning is dependent on the specific 
reactions of adults to the child's actions.

The diagram below shows how a child’s tantrum may be unwittingly 
reinforced or rewarded by a mother's attention. It shows how the child 
learns to throw a tantrum to get a satisfying response (attention from 
mother) and how the mother learns to get a relieving response (child stops 

crying) if she gives the child attention. In such a case there is a danger 
of the mother learning to always give in to the child's demands, and the 
child learning that to get what he wants he must throw a tantrum.

Child learns to have tantrum ,
_ _ _ _ _  1 '

to get own way

Child rewarded by mother’s 
I * attention stot.s crying

Mother attends to 
child

Mother rewarded by child 
7 stopping crying

Mother learns to give
I------- .attention to stop child's _̂______________

tantrum

V

Child has tantrum
A.
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