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15.7 Recommendations

(a) This research study revealed that no statistically significant
changes occurred in pupils' academic perfocrmance or self-esteem as
a result of social group work intervention. However, more individuals

in the experimental group improved their school performance, than was
the case in the control group, allowing room for cautious optimism

about the usefulness of the program.

For purposes of future research it is recommended that selection
of members be refined, bearing in mind Eysenck's (1975) considerations

of intelligence and personality, to chocse only pupils with the potential
to benefit from such intervention.

In addition, it is recommended that future group work programs be

more structured in terms of learning content to enhance the likelihood

of improved academic performance resulting. It is proposed that other

aspects of group program be carefully and flexibly employed to increase

group attractiveness, thereby ensuring high attendance despite any

aversion to study in the group.

(b) The writer concludes that at present social workers in South Africa
are not suitably educated in areas of'psychclogy (such as inteiligence,
learning, motivation and cognition) and education (such as teaching
method) to be able to plan programs likely to result in improvement of
pupils' academic pe-forrance. It is recommended that if such goals

are to become part o* "heir work in the school setting, that such social

workers receive specialised training and consultation in the fields of

psychology and education in addition to tradicional content.

(c) The present study confirmed research reported in the literature as

to the effectiveness of social group work and behaviour madification in

bringing about changes in pupils' social behaviour. It is recommended

that these methods be a major part of school social workers' training.
Understanding and expertise in the approaches used in this study may

serve to make the schooi social worker a useful consultant to teachers

on classroom control, as well as enable him to provide a valuable

support service for the school system by way of social group work.

(d) This study confirmed findings in the literature to the effect that

teacher attitudes have signivicant influence over pupils' classroom
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behaviour patterns. With this in mind, the writer recommends that
social wor'cers in schools facing the task of modifying pupil behaviours,
place primary emphasis on establishing a co-operative relationship with
relevant teachers. The importance of teachers as mediators in such

programs cannot be ignored.

(e) Owing to the central importance of classroom dynamics (pupil-
teacher interaztion) in the shaping of their respective behaviours,

it is reconmended that teachers in training receive specialised education
in such areas as behaviour control, and group dynamics and intervention,

to assist them in the classroom situation.
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APPENDIX R,
Correlation of Scorinag on Behavicural Schedules
by Writer and Observer using Pearson's Product Mom-
ment Correlation Coefficient
Session Writers Observer's
No Score (x) Score (y) x* yé XY
24 94 82 8836 6724 7708
26 162 165 26244 27225 26730
3 93 87 2649 7569 2091
39 263 356 131769 126736 129228
N= 4 Ix= 712 Ly= 690 Ix%= 175498 ty?= 168254  pyy= 171757
r= Noxy - (Zx) (zy)
/INex? - (2x)2] [Nzy? - (zy)?]
= (4) (171 757) = (712) (690)
v/[(d) (175498) - (712)3] [(4)(1682&4) - (690)2]
= 195 748
/ (195048) (196916)
adjusted to 1237

v (1950) (1969)
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APPENDIX B

Coopersmith Self-Esteem Inventory Form A - 58 items

W 0~ O & wWweomN

iG.
5
4
13.
ik,
15.
16.
17.
18.
19.
20.
-4 8
22.
23.
24,
25,

26.
27.

28.
29.
30.
31.

32.
33.
3h.

| spend a lot of time daydreaming.

I'm pretty sure of myself.

I often wish | were someone else,

I'm easy to like.

My parents and | have 2 lot of fun together.

! never worry about anything.

| find it very hard to talk in front of the class.
| wish | were younger.

There are lots of things i'd change about myself
if | could.

| can make up my mind without toc much trouble.
I'm a lot of fun to be with.

| get upset easily at home.

| always do the right thing.

I'm proud of my school work.

Someone always has to tell me what to do.

It takes me a long time to get used to anything new.

I1'm often sorry for the things | do.

I'm popular with kids my own age.

My parents usually consider my feelings.
I'm never unhappy.

I'm doing the best work that | can.

| give in very easily.

| can usually take care of myself.

I'm pretty happy.

| would rather play with children younger than | am.

My parents expect too much of me.
I like everyone | know.

| like to be called on in c ass.

| understand myself.

It's pretty tough to be me.

Things are all mixed up in my life
Kids usually follow my ideas.

No one pays much attention tr

| never get scolded.

Like me Unlike me
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Like me Unlike me

) (

—

35. I'm not doing as well in school as 1'd like to.
36. | can make up my mind and stick to it.

37. | really don't like being a boy-girl.

R

57. Things usually don't bother me.

S (
e (
38. | have a low opinion of myself. gl (
39. | don't like to be with other people. s (
40. There are many time when |'d like to leave home. ( ) ( )
41. I'm never shy. £ A
42. | often feel upset in school. b {-a%)
43, | often feel ashamed of myself. {02 i
b4, 1'm not as nice looking as most people. £ i) f i)
4S. If | have something to say, | usually say it. L) (i)
k6. Kids pick on my very often. D {257)
47. My parents understand me. g3 T
48. | always tell the truth. ) {ils
49, My teacher makes me feel |'m not good enough. i) t =)
50. | don't care what happens to me. £ £ 23
51. 1'm a failure. £ ) Sy
52. | get upset easily when |'m scolded. J S {3
53. Most people are better liked than | am. i) {7
54, | usually feel as if my parents are pushing me. £l o
55. | always know what tc say to people. o {9
56. | often get discouraged at school. £ 09 {2t
b SN
g} o)

58. | can't be depended on.

From THE ANTECEDENTS OF SELF-ESTEEM by ta. "=»v Coopersmith

W. H. Freeman and Company. Copyright at 1967
Distribution by Self-Esteem Institute, 934 Dewing Avenue, L. a;=tte CA 94549
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BEHAVIOR RATING SCALL®

George Spivack, Ph.D. and Marshall Swift, Ph.D.

Devereux Foundation Institute for Research ard Training

" Student's Name

Swdent’s Bex Age

Grade Schoo!
| ;
|
i
l
|

1. Base rating on studeunt's recent and

a.

‘.

S.

8'

currenut i-enavior.

Compare tite siudent with normal
childrec his age.

Base raling on your own exyerience
with the student.

Z:onstéer each question independ-
ently.

Avoid fnterpretations of "uncon-
scious ' motivez and feelings,

Use exireme ratings whenever
wairraued.

Rate each item quickly.

Rate every quesiioa.

CUDYUMIWT, Tal DOVEPRUX FOUNUATION, LEVYER, P2,

Teacher's Namsa

Academia Subject

Date of Rating

RATING GUIDE

Coasider only tle bahsvior of the student over li:e
pust moutn. =

TPe standard for cownparison suould be the aversge
ycungster in the nermal classovom situanon.

Counsider ondy yoar ovri impression. As much 33
vossibie, iguore wial sihers have said about the
student and their in:pressions,

Meke uo efiort to deremize a conzistent behavioral
piciave or perscualicy, It is luewn that criidren

. s . . 2 4
niay suow seemingly contvad,ctory tenavior.
As wavch a3 possible, buse ratings o ouiward to-
Lavior you actualiy observe. Do tut trv tu inte:pret
what nughe ve goiig cu in the swtent's naud,
Aivoid tending to rte near the midaie of oll seaiea.
Wake use of tiie fuil range ofieric oy e scaies,
If you ara unabie 2o reach a decision, gu vu e the
pext ivem and com2 buck later to liose you sidppad.

Attemint io rate cach item, If you are ucai
¢ particular ilema bacouse it 15 Lot appiv

oiiid iy question, or n2cauce of @tk or Juorinaaal,
virele the {ten nuzacey,

Vo 1 soeceiien of A Lubilavtlon wes ruapiniad iy 3340 Ly Beiweieh
GEIM 2f 3w tlwdeiwdd Paw tae O wF Luviatey, VA Tevoctneet
of lean, Ermmting & Waitirs,
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YOU ARE GOING TO RATE THE OV .AT BEHAVIOR OF A STUDENT. FOR ITEMS 1-28 USE YHE RATING
SCALE BELOW, WRITE YOUR RATING (NUMBER) FOR EACH ITEM IN THE BOX TO THE LEFT OF THE
ITEM NUMBER.

Very [requently Often Occasionally Rarely Nevey

3 4 3 2 1
COMPARED WITH THE AVERAGE CHILD IN THE NORMAL CLASSROOM SITUATION, HOW OFTEN
DOES THE CHILD...

Rating Item . Rating Iten
1. Start working on something before 14. Tell stories whica are exaggerated =ud
getting the directions straight? untruthful?
2. Say that the teacher doesn't help him 15, Cive an answer that has nothing io do
enough (i.e., won't show him how to with & question being asked?

do things, or answer his questions)?

16. Break classroom rules (e.g., throw

==t & Bring things te ciase that relate to things, mark up desk or hooks, etc.)?
L it current topic (e.g., exhibits, collec~
. tions, articles, etc.)? 17. Interrupt when the teacher {s talkiug?
4. Tell stories or describe things in an 18. Quickly lose attention when teacher
interesting and colorful fashioun (e.g., explains something to him (e.g., be-
has an active imagination, etc.)? o comes fidgety, locks away, etc.}?
6. Speak disrespectiuily to teacher (e.g., 18, Ofier to do thinzs for the tezcher
¢c.l teacher names, treat teacher B oy (e.g., erase the hoard, ciapty the pen=
¢# a0 equal, ete.)? g cil sharpener, cpen the duor, get the
mail, etc.)?

4. Initiate classroom Clsersaion?

20. Makes you doubt whether ne is paying

7. Act dofiant (1.¢., will not dowhathe | | Suemion o what you are doing ov uiy-
. ' v Sl B ise s UG8 IR
{a asked to do, says: "I won't do it'")? stare or faraway look, etc.)?

8. Seek nut tie teacher before or after 21. Iutroduce into class discussivn per-
class to talk about gchool or personal sonal! experiances or tnings ke nas
matters? heard which relate to what is goirg ov

in class?

9. Belitile or make derogatory remarks & :
gbout the subject being taught (e. g. , 22. Get Qpe\uy disturbegd uboct aco.res ‘r:‘: 1

_ "spelling is atupid")? " test (e. g ’ .may €Ty, get emollonuly
cpaet, erc.)?
10. Get the point of what he reads or hears j 23. Siow worry oF get anxioug about know-
in class? inz the "right" answers?

24. Look tu see how ouiers are Cuing
suietiiing before he vses 1t (e 7.,
when teacner gives 2 directica, 2lo.)?

11, Have to te reprimanded or conirolled
Dy the teacher bzcause of his behavior
in class?

25, Coamglain teacher rever cuiis on lim
l 12. Poke, tnrment, or tecse cirsamates? (€. g., that weacher calls wa otazes
: first, ets.)?
*3, Annoy or (nteriere with the work of his 26. biswe irreievant remaris éutrong a
prera in class? clamaroox discussziony
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FOR ITEMS 27-47 USE THE RATING S8CALE BELOW:

Extremely Distinctly Quite a bit Moderataly A little Very slightly Nt gt ol
7 6 5 4 3 2 1

COMPARED WITH THE AVERAGE CHILD IN THE NORMAL CLASSROOM SiTUATICH, TO WHAT
DECREE IS THE CHILD,..

Rading Item ; Rating Item
27, Unable to change from ona task to an- 35, Abia to apply what l'e has learncd to
D other when asked to do so (e.g., hae new gituation?
- difficulty beginning a new task, ray

36, Sloppy in hie work (e.g., his products
are dirty or marked up, wrinkled, etc.

28, Oblivicus to what is going on in :lags 37. Likely to know the material when
’ l (i.e., not "with {t, " seema to be In own called upon to recite {n clesa?

"
“private” closed worid)? 38. Quick to say work assigned I¢ tos hard
(¢c.g., "you expect too much, " "l ca3t
get it, " etc.) ¥

get upaet or disorganized, ete.)?

29. Rellant upon the teacher for directions
and to Le told how to do things or pro-

ceed in class? 39. Respensive or {rieudly ia Lis reiatica-
ship with the teacier in clzae (va.
30. Quickl. drawn Inte the talking or noise- being cool, dctached or distait)?
making of others (l.e., stops work to -

40. Likely to quit cv give vp wher soma-
thing is diificuit or demands uore hzo
usual effort? |

listen or join in)? g L

31. Ouiwa~dly nervous when a test is

givea? «1. Slow to complete bis work (i 2., tss to
be prodded, lakes exceasive ire)?

32. Unable to follow directions given la

claas (i.e., need precise diractiony

befon( he can pro:eed successfully) ? 42, Swayed by the opinfon of his Lcers?
J33. Sensitive to criticiam or correction

about his school work (e.g., gets 43. Difficuit to reach (e.g.'. g2cms pre-

angry, sulks, seems "defeated”, etc.)? occupied with his own thougrts, msy

; bava to call hin: by came to bring tuw

34. Prone to blame the teacher, the teat, out of himself)? ’

or external circumstances when things

don't go well? 44, Unwlllizg to go baci over hip wark?

COMPARED WITH THE AVERAGE CHILD IN THE NCRMAL CLASSROOM SITUATION, TC WHAT
LEGREE DOES THE CHILD...

e 45. Like to h> clase to the leacher (e.g., £7. Rush through fue work and tirrefore
" } hug or louch the teacher, sit or stand maké unnecassory adviarss
next to teacher, ete.)?
v 48, Heve difficulty deciding what to do
I when given i choice between two or

mora thinga”




DEVEREUX ELEMENTARY SCHOCI
BEHAVIOR RATING SCALE"

George Spivack. Ph.D. and Marshell Swift, Fh.D.

- Devereux Foundation Institute for Research and Training

DESB PROFILE

Student's Name Teacher's Name
Student's Sex Age Academaic Subject
Grade _______ School Date of Rating
Factor Item l'rot'l Raw Score in Standzrd Score Units
) a" .
Behavior Factor Raw Scores Sc. .1SD A JMSD  +4SD
L %% -
1. Classroom woods contvel 11 o 13 e imtoviors . R ' H
Disturbance oo 12 e 30 e e i1 rifte IR o - g
‘ { i :
' % '
serte 1 e 8 e ge back . : ’
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H H
by *
F & n“rm- disrvapect § cnne ¥ e 0bjone ks ; % 2 g H g ErAe
Defiance FRPIT Y NG S Y S S w e 1 a3 ol LI
r M . ]
. 1]
4. Externzl Veh's, Molgp p J— L p— 1L P‘E?‘ 4 - I : E -
Blame y eellod an 2 e W Sen hord v ’ % ? o R4
: : F : > :
5. Achievement st 10008 22 e 33 e teuting _— : : . J Sl gale
Av!“’ > vight emaw, 23 33 sensitive >m“ ‘i "'";"""hﬂ - : y R
6 & - asal sosothers U 2o swoyed i l : ’ '
i ; ace roly veh, W '%ﬁ_f“‘f‘f‘"‘f‘t“' P e 1; w
‘ dections 37 46 cholews | ) i : :
endoratends 10 37 . recites PR _!‘ A :_ i E
7. Comprehension | e 35 Fusi— 144 b e T
4 . H
H .
8. Inatteniive - lese o, 18 e 28 . oblivieus o ¥ H . } 31 -,
A 4 - i_—a—l—s—l_'_-{.._a.ﬂ..a_l_ﬁ—a—s-s bbbl s eemem—
Withdrawn not sttnd. 20— 3 —_reechabic - '; ' : é'
i . '
9. Irreicvant - onagy. story M 17 o Imterrupt sy ettt LG 265 Bk
Rosponsiveress| swees 15— 26— imel. voik e “ : :
. ' :
10. Crective beinys in b J— g— UL e i E 2 S ‘:
T . e & 4 i
ln!l.i.lji\'e o, imay. 4V teik eaper, i : - v : L
1i. Need Ciogencss| 'wokr Veh'e o 29 o iriandly i A szt P .u..i_.vt } T
to Teacher helve 1 QN T p— A P l b ' E :
27 Unebie cienge !——: - T : { :__-‘._‘-_ e —
e —— e —— ' M
Additionn] Itams  «woiin % [ e s —_
41 Slow Yori r i ) Y - 4’-—:—"-—-7—;—6- ——

TLOPYRIOMT. THRE DEVERTL X FOUNSATICN, NDEVOK, FA, #6Y




STUDY TIME

BUZZ GROUP TIME

QUESTION AND ANSWER TIME

ACTIVITY TIME

I il m v
Rcnamtiles s e T il
Wanted  Behaviour Rewards Wanted Behaviour Rewards Wanted Behaviour Rewards Wanted Behaviour Rewards
1. Arrive at 1400 1 token 1. Get Into groups of 1 token 1. Sit alone 1 token 1. Having fun together
hrs 2or3
2. Remala seated 1 token 2. Ask each other 2, Take turns 1 token 2. Planning what to do
R for whole study questions answering ques- together
tlons
3. Read for whole 1 token 3. Glve each other 1 token 3. Get answers right | 1 token 3. Playing soccer
study perlod or information (for each
do work for w—h.ole 4. Remaln seated answer)
study period 1 token
4. Show each other how 4. Going on trips
to work out problems
5. Remaln seated during| 1 token 5. Saving money for
this time group activities
6. Getting things for
the group
Unwanted Behaviour Costs Unwanted Behaviour Costs Unwanted Behaviour Costs Unwanted Behaviour Costs
1. Plays wli th others i. Plays with others 1. Plays with others
2. Jokes/distracts 2, Jokes/distracts 2. Jokes/distracts
3. Leaves seat 3. Leaves seat J. Leaves seat
4. Leaves room 4, Leaves room 4. Leaves room
b 5. Grabs/Throws/ 5. Grabs/Throws/ 5. Grabs/Throws/
Fiddles with Fiddles with Fiddles with
objects objects objects
G. Talks 6. Talks about other 6. Talks about other
things things
- 7. Answering out of
| ____fturn e =
7. Alteniion wanders 7. Attentlon wanders 8. Attention wanders
r 8. Looks bored 8. Locks bored 9. Looks bored
t. Plays alone 9, Plays alone E 10. Plays “ione Sl e U L= e
A 10. Teases/annoys 5 minules 10. Teases/annoys |5 minutes| 12, Teases/annoys 5 minutes | 1. Teases/annoys 5 minutes
11, Punches/fights vim 2out 11, Punches/fights timeout | 12, Punches/fights timeout 2. Purches/fights timeout
or or 13. Cheats or or
-2 tokens -2 tokens| -2 tokens -2 tokens

v 31npayds
0 X1GN3ddV

8s?

— = e

iy

S ey gy



WANTED  BEMAVIOUR CHARLES FUGENE EDMARD HECTOR ROBERTO ROBERTO RAROLD STEVE VAN Jonst Tow BRUCE
1 (1) Aretve ot 1600 hew
- —
I | (2) Scudy for whole period I
1 | (1) Rematn sested
11| (&) Remain .l
11 ] (5) Sit da grouwpe of 2 or 3 n
11 | (6) Contributing and sharing
relevautiy
T} {7) Remain seated (
I (8) Stc slone
11| (9) Answer fa turn 10 9 10 9] 10 9]0 9| 10 9] 10 . 10 9 10 9 10 | 10 » 1w 9] 10 9110
111 (10) Answer right Q)
(E3]
3
W)
s)
s)
(1)
@) o
9)
(o)
(1
a2)
a»
as)
as) (28}
GRNP  BONUS  POINTS
CRUP  TOTAL
Unvanted Behaviour [
Te /Annoys
Punches/Fights
Cheats
TUTALS

8 2| npayos

652

AL | IS LR I (RS
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Session 31
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1] (3) Sic tm prowps of 2 or ) ¥ J/ - o H W 2 = 4 o 9 " é
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L (B) Sit alone / / / ./ / \/ / / g
|||r‘:'—';::;l~|.l turn sl . 1w L] 10 £ 10 L] 10 L] 10 : 10 ’ 10 9, 10 A} " Al 1 A\l 10 sj10 >
11 (10) Ansver eighe m .l LA 0 o A N L el A B ] »
(@ ) e I A I v ox Dlvilrl 1> Ixid s AL
» 2l 17 7 > | 7/ Il VAl sl sl s}~ B T4 K0 18 B
) TR T T FAN W Sl o For ) % P s 17 B [
T 21 /A1) /| = X VA IV IS 4 VA P I I -
) LWL ZI LT VWY ] x vl v LAY
i | v/ 7 7| v ZIiZ 1 Z1 s 1D I x f/)n 1/l |
®) Z1 x = sl = Va v a a5 v il 171 Z1 1
@ Tl 2t 7 vilas lslafvls |7l A7 ]
(10) &1 = | v ) x ar i » lzlx 171 ': x
o 1 x PO 2zl = RY) e PV e b Eow FP Pk o A
az) - L-L Vi oD | 4 v ® ) ” o 1 % N} x D x I Inlx i
an i s 1] v £ o ) Vil A VA TS A T b ) M
(14) / 7 . Y S D VAVANEAE i s N W
’“5) ME AE e
TOTALS 310 ol f L“ € i 7 L b 2 | S o ' S x5 . J = —— ﬂl —
3 73 Y3 27 24 2s ag, ) AN e We wet b L. et
GRAP  TGIAL Al
SN - PERSO e, S, 7 -
Uwvnmrl Behaviour e == :C’;
Teares/Aunoys / / - . o L‘
T Punches/Tights Y T 2 R .
Cheats 3 = WO
_J TOIALS l i

B



Classroom token economy schedule

TODAY
I. Behaved well in class
2. Left his seat without permission
3. Fiddled, played or distracted others
L. Talked out of turn in class
5. Was rude to the teacher
6. Cheated in his work
7. Fought another pupil in class
8. Was late for school with no excuse
9. Bunked school
10. Did not listen to instructions
from the teacher
11. 3showed some effort in his work
12. Showed a lot of effort in his work

OVERALL TOTAL

261
12 points
x1| x2| x3| x4 | x5 x6 | Total
~2
=g
=2
-4
-4
-4
T -k
-13
*2
12=
+4
+8

o




APPENDIX E

Name:

My best subject in school is:

My worst subject in schocl is:

| need help with:

The thing | like doing most in class is:

The thing | like doing least in class is:

When school finished the thing | like doing best is:

My favourite game is:

If | had 25 cents | would buy:

The two people | like best in this group are:

The two people | like best in class are:

My best friends are:

| get pocket money of my own every week:

262
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APPENDIX F

School of Social Work,
University of the Witwatersrand,
1 Jan Smuts Ave.,

Johannesburg.

14th March, 1978.

The Headmaster and Staff,
Voorwaarts School.

Dear

| provide for your use a brief outline of the study | hope to under-
take with your co-operation.

Social workers as helping professionals have to deal with people who
have problems varying from personal breakdowns, family disturbances

and old age to delinquency, crime and alcohol and drug abuse. We
often have to deal with people who seem to be ''at the end of the road',
where histories of problems stretch back over decades. For this
reason it is perhaps natural that we start looking for better ways

to do our job - by preventing problems arising or by getting to grips
with them at an early stage.

In looking for the best way to do preventive work one soon realises
that the person to work with is the child, and that the school is

the place where he spends a great deal of his time, iearnina not only
academic subjects but also social skills and abilities. The school
is the place which shapes a child's future - failure at school can
ruin future employment prospects, status, earning power and ability
to provide adequately for a family.

Teachers therefore have a great responsibility towards their pupils
to help them grow into successfui people in their later lives as well.
However the practicalities of larae classes, controlling pupils and

a heavy workload often prove overwhe!ming even for the most dedicated
teacher.

For these reasons teachers might te helped via a supportive service
such as provided by a social worker who could:

i) provide a back up service to help teachers with their
problem children;

ii) combine with the teacher, who has special knowledge and
skills, in a team approach to help children grow towards
tieir fullest potential.

Bearing these points in mind | provide for you a brief outline of
my intended study.
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AIM OF THE STUDY

To use a group approach to try and assist 'problem children'
in the classroom, i.e. those who

i) disrupt classes with their behaviour

ii) truant

iii) are possible drop outs

iv) are not doing as well as they could in class
v) are isolated and withdrawn in class.

If the approach works it is hoped that it can be used as a model
for future use by teachers and social workers in dealing with such
children.

WHO WILL BE INVOLVED AND WHY

Studies have shown that children from disadvantaged communities
often fail at school and their anxiety over this can contribute
towards some of the problem behaviours already discussed.

Standard 5 pupils were selected for the study because there seems
to be a high drop out rate at this stage, and because it is an
important preparatory phase for high school.

It is hoped that the teachers of the children involved in the
study will co-operate towards helping the program succeed to the
benefit of the children. Together with you the teachers, we
might be able to develop some understanding of the 'problem child'
and work out some tactics to help him. Teachers may understand
why a child is 'difficult' in class, but they often do not know
how to deal with the problem. The importance of the relationship
between the pupil and his teacher, and the pupil's schoolwork
cannot be minimised and if the social worker and the teacher can
work together to improve matters in the classroom it can only
benefit both pupii and teacher.

HOW THE PROGRAM WILL BE RUN

It is intended that the teachers select 10 'problem' boys from
their classes, and that they complete a behaviour rating scale in
respect of each of these children. This scale will be used to
measure any changes in the pupils' behaviour during the program.
It is hoped that a comparison with 10 boys with similar problems,

in another school which will not have the program, will be possible.

The group will be run after school hours with voluntary attendance
by those selected and will aim to cover

i) improvement of study habits and abilities
ii) improvement in classroom behaviour
iii) activities and games.

The group will be run twice a week for 5 months. During this
period it would be advantageous to meet you at least once every
two weeks to discuss
i) classroom behaviours of the children involved,
the courses they are doing and the tests they

have to prepare for;
ii) possible ways of meeting problems in these
areas as they arise.

trust this outline will be of use to you,

Yours sincerely,

MARK ANSTEY

IR - |
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APPENDIX G

School of Social Work,
University of the Witwatersrand,
1 Jan Smuts Ave.,
Johannesburg.

The Principal and Teachers,

‘loorwaarts School. 15th June, 1978.

Jear

Reportback on research project

You will recall that befoie beginning the group project, | provided
you with an outline of the proposed research.

At this stage 25% (10 out of the proposed 40) of group sessions have
been completed. Much of this time has been spent on the group members
and myself getting to know each other. Now we are preparing to start
worki g in a more structur ' way towards improving the school perfor-
mance of the gru.p men

In my last letter to you | sugge.ted that we try and meet on a fairly
regular basis to discuss:

i) classroom behaviour of the children involved, the
courses they are doing and the tests they have to
prepare for, and

ii) possible ways of meeting problems in these areas
as they arise.

It would be of great assistance to the boys in the project if we could
work more closely together.

| am precviding for your perusal:

1) a summary of group sessions 1 to 10, with a brief
explanation of how | hope to help the boys to study
better and to improve their classroom behaviour, and

i1) some notes prepared by myself to provide you with
some background knowledge as to the approach | am
using.
| would be very interested to hear your views on these notes, and on
my approach. Many of the techniques discussed "“ave been used with
problem children in the classroom elsewhere, and perhaps we could have
some discussion as to their possible usefulness to you at Voorwaarts.

At various intervals | will be supplying you with further notes and
articles which you may find interesting.

Yours sincerely,

M. ANSTEY
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1) SUMMARY OF GROUP SESSIONS 1 - .0

Up to this stage most of the time in group sessions has been spent on the
following:

i Defining group purpose

Explaining to and discussing with the group why they are together
i.e. - to spend time studying

- to learn to study better

- to help each other with school work

2, Involvement
Helping the group become involved in working towards these purposes by
- letting them plam and participate in activities together i.e.
playing soccer and going on a crip to Eldorado Park for a soccer
match
- lettimg them brimg up subjects to study initially.
Bearir in mind that the boys in the group have all had a day's schooling
by ti2 time I arrive, it is essential that the group be seen as attractive -
aot merely a repetition of schoolwork - if it is to motivate individuals to

attend.

However, now that some regularity in attendance has occurred it is hoped to
move onto a more structured 'work' footing with group members.

e Observat:on and Preparation

As group sessions have progressed 'werk periods' have been introduced on the
following basis

- study geography or history for 20 minutes

- discuss for 20 minutes with questions and answers
During these times I have been watching for behaviourswhich inhibit learning,
such as giggling, whispering or moving around during study periods. Having
observed these behaviours I have prepared a schedule against which to mark off
individual behaviours, to keep a check on each pupil's progrecs.

This process is more fully discu:sed in the notes provided herewith.

4. Trust

Because the group is voluntary, and because I believe a good relationship

is more conducive to work that a poor one, it has been necessary to create a
climate of 'trust' in the group. In addition it should be remembered that
the group comprises people, with individual fears, suspicions, feelings and

hopes, and I feel that this should be respected in the work we do togetner.

In order to help the 'trust relationship' develop I have been completely
honest with the group members about

Sl
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- discipline in the group

- how I observe their behaviour

- how I feedback this information to them

-~ how 1 record the behaviour

- how I will be using games and trips to reward good work.

FUTURE PLANS

I wpply for your perusal the schedule which I have prepared to record
behaviours shown by group members during the group sessions.

It will be noted that I have defined a number of specific acts which a boy
may do during a group session. Each group session is likely to be divided
up into the 4 activities shown -

I - Study Time
II - Buzz Group Time (discussion amongst the boys)
III - Question and Answer Time (I ask the boys questions on

subject matter)

IV -  Activity Time (which rewards the boys for attending the
group and ailows them time to do what they want in each
session).

In other words part of each group session is to be structured (formal) and
part unstructured, in the form of recreational activities.

As the group progresses time spent on periods I, II, and III will probably
be increased, as the boys' cupacity for study grows. Studies have shown
that small, easily attainable goals should be set at first to give pupils
a feeling of confidence, and to motivate them to try for bigger goals.

The specific acts have been divided up into 4 broad groups:

R - wanted behaviours such as arriving on time, sitting still,
studying and taking turns at answering questions. These
behaviours will be rewarded.

disruptive behaviours such as leaving a seat, speaking loudly
and giggling which disturbs others who are studying, are
to be noted. In such cases a rewarded behaviour will not
be possible (a person cannot do two behaviours at once),
and the individual will not receive a reward.

o
[

o
i

passive behaviours, such as gazing around the room, which do
not disturb others but still don't allow for work by the
individual, will also not enable an individual to do a reward
behaviour. Thus he will again not receive a reward.

A - aggressive behaviours, such as fighting and teasing others,
will not only not receive a reward but be punished as well.

By keeping a record of individual behaviours during the group, some idea of
progress will e possible over the next 30 or so group sessions, as well as
providing an indication of whether a boy usually or on occasion indulges in
R,D, P, or A type behaviours.
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One of the centr .1 concerns in teaching is how children learn. The
'how' of learning is closely related to the concept of motivation.

P A Duminy in his book General Teaching Method (3rd edition)
distinguishes between 2 kinds of motivation

1. intrinsic motivation where "the pupil is appealed to so directly by
the subject matter and everything that belongs to the teaching - learning
situation that he shows spontaneous interest without the need of any
encouragement from outside the situation'., i e genuine interest in a
subject.

2. extrinsic motivation where achievements and effort are rewarded
by things such as the granting of marks, promotion to higher classes
at the end of the year, prizes and {ree lesson hours.

Some points immediately spring to mind:-

(a) The children you deal with everyday, and who are in the group,
come from a very poor area, with overcrowdec rooms ia shack-type
houses. They have poor study facilities and probably little encourage-
ment from parents for studying.

(b) There is probably little competition between friends for success
at school, school achievement not being regarded as important.
Other activities such as soccer are probably more important than
school work.

(c) There are probably few successful businessmen or professionals in
their community to identify with or imitate.

(d) Marks, star charts, and class promotion are not likely to be as
important to children who come from communities,homes, and
friendship groups which don't place much importance on education.

(e) subjects learned in school are probably not seen as particularly
rzlevant (i e have little intrinsic motivation value) to their lives.
It has been put forward that children from poor socioeconomic areas
have poor language development resulting in poor vocabulary and
grammar, in speaking and written work. However, a study by
Bruner seemed to indicate this might not be as serious as first
thought - he showed that when a child wrote ar. essay on a subject
'real to his world' (e g my fight with a friend) far fewer grammatical
and spelling errors were evident than when asked to write an essay on
something 'not in their world' (e g a flight to Durban for a holiday).

These points seem to indicate that we can expect little intrinsic motivation
value in the subjects taught in school for the deprived Coloured child, and
also that many of the rewards traditionally used in schools (stars, tests,
competitions) as extrinsic motivations may not be perceived by the children
as particvlarly important or rewarding.

2/ e
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This leaves the teacher in a dilemma. He has to teach subjects which
aren't considered particularly relevant, to pupils who have little motivation
to learn, by methods which are not perhaps suitable or accessible to

his teaching population. It has to be agreed that the child must have
some education to survive in an ever increasingly technological world -
and that includes learning subjects which are not seen as interesting or
relevant to his world now.

""Ansubel points out in his Readings in School Learning that the best way

to motivate an unmotivaied pupil is sometimes to ignore his motivztional
state and to proceed with the teaching of the child in the most effective way.
More often than not such a child will learn, notwithstanaing his uamotivated
state, and at the point when he becomes conscious of his success he
develops the urge to learn more, and so becomes motivated." (PA Duminy -
General Teaching Method p 37). In other words the child has somehow to

be brought tc the stage where he wants to learn and becomes motivated by
learning and subject matter itself.

HOW CHILDREN LEARN BEHAVIOUR

People tend to do things that give them satisfaction, interest, comfort
or relief, and events which immediately frllow an action decide whether
that action is more or less likely to occu: in the future. A satisfying
result of an action makes it more likely to be repeated. The action is
rewarded.

A great deal of learning in children is by example and imitation, be-
haviour being more likely to be copied if there is a good, satisfying
relationship between the adult copied and the child copier. However
even if the relationship is good learning is dependent on the specific
reactions of adults to the child's actions.

The diagram below shows how a child's tantrum may be unwittingly
reinforced or rewarded by a mother's attention. It shows how the child
learns to throw a tantrum to get a satisfying response (attention from
mother) and how the mother learns to get a relieving response (child stops
crying) if she gives the child attention. In such a case there is a danger
of the mother learning to always give in to the child's demands, and the
child learning that to get what he wants he must throw a tantrum.

Child learns to have tantrum
to get own way

Child rewarded by mother's
[ attention stops crying

3 !
Child has tantrum Mother‘attends to
A child
Mother rewarded by child
stopping crying

Mother learns to give J
- ——.attention to stop child's
tantrum
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