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ABSTRACT

~ 'This project examines folktales that werc translated from Engtish to Zulu, The translation was |

: 'meant for Zulu mother—tongue children in pﬂmzry schools The aim of fhe study is 1 compare_' o

~and analyze the style of the source text and target text w1ﬂ1 regard to. accessxbmty to the
audience. The rcsemfch makes use of Hewson and Martin’s Variatlonal Approach 'I'h1s approach '

' _has been mod “ed to mclude certain concepts withm Descnpuve Translation Studles such as'- |

adequacy and aoceptabﬂ:ty Lccch and Short's model for text analysw togcther w:lth the

| researcher 8 suggcstmns ate also included in the Varlatmnal Approach 50 that it is apphcable O

thls pro_;ect



ToHowad
ToBon
To Duncan o
| ToKeith

. ToNosipho

Thank ‘you for your love and support. Ukwanda kwaliwa ngumthakathi.

Ningadinwa nangomuso!



' TABLE OF CONTENTS
mTRODU(;TIoN

CHAPTER ONE |

1.1 CHH.DRENSHTERATUREINSOUTHMCA _'
12 THE ZULU FOLKTALES

1.3 STRUCTURE OF FOIKTALES

1.4 STYLE IN ZULU POLKTALES

CHAPTER TWO __
2. THEORETICAL FRAMEWORK

CHAPTER THREE
3. ANALYSI‘& OF THE STORIES AND THEIR TRANSLA'I'IONS

CHAPTER FOUR
CONCLUSION

 BIBLIOGRAPHY

@ W

12

12

._26

74

74

" 80



INTRODUCTION

Children’s literatufe has been an unpopular litsraure gente among black South Africans. This

’ type of hterature could only be found in schools Tlus means that it was publmhed only to be

__=read at schmls k has only been recently reahsed that thcre needs to bc a development of '
| 'Ilterature for chﬂdren in ‘the nine black South Afncdn languages Today pubhshers pubhsh' .
o _11tcra.tu_re. for chl_ldrsn 19 read for -entertamment, to dream, and to learn.- Recently published

v.:ﬂms literature reflects the change that has occurred in  South Africa. Writers are faced wirh

the challenge of writmg literature that umtes commumt:lcs and cultures The stories have

| therefore m be. relevant to all South African children. One way of dev::lopmg chﬁdren 5

] _;htemmxe ls by translanng avallable fiterature into other languages

Chﬂdrenm our goc'iety'ﬁeed to obtain ﬁnowled'gc that extends beyond fheir ovén culture, Souﬂi '

" Africa _al_'oﬁc is made up of diverse mﬁtﬁfes, and chﬂdrenneed to knéw ab&ut_thbm. Children
also need to know about cultures oﬂtside the country. Children’s_lit@rature is thercfﬁre a means |
- of Exﬁioring the worid; Through translation, chﬂdren from different c;llfures are able to share

 their stories.

Very little research has been done in the area of children’s literature in Zulu, Research of this

o nature is nccessai'y since the translation of books  into black South African Ianguages is

something that is slowly growmg The re.eatch will add to the body of work that has already

been done on chlldren 8 hterature in South Afnca



This project examines folktales that ﬁrcrg rosiated from Finglish to Zulu, .These stories are

found in the books called The Long Crass whis'pers (in Engiish) and Masihambisane .
* Kimyenyeza Esikhotheni (in Zulu). The travslation was meant for Zula mother-tongue
| children in pnmary schools, The book consists of 15 folktales. All of the stories are about_ |

tallqng animals who ta]k and dct as wxsely and as foollshly as hum.m bemgs

It is essenﬁal for childreﬁ to acquire a language. "It is language that enables the child to

explore and conquer the world around him and to assert his own views" (Klmgberg et al, |

1976: 15). Chﬂdren s literatute plays a vital role in language teachmg It must therelore be
accessible to all members of the community. Publication of literature for children and young -
- people should therefore be encouraged by the community. L_ite‘ré'ture in translation contributes

to language teaching and should be available in all lajighages.

The aim of the smdy'is to compare and analyse the style of the source text and the target

text, with regard to its accessibility to the audience. It will be established whether it is easy

for the readers of the target text 10 understznd the stories of not, considering the style of |

writing used by the translator,

| This will provide information for future translators cﬁ" childteh's literature into Zulu in terms
of the type of Zulu most suitable fﬁr use. by children and teaphers-. in schools and for home
~ reading. The kmd of Zulu that is faugﬁt at schools is not fhe .Same_ as the one .th}lt children
le@ at home or which is used to ccmmunicaic with one another, but it.is t_he standard Zuh.
Standard Zulu is prescribed by the Language Board, and it is seen to b the ‘real Zul’, ¥

is this standard Zulu'that is used by the translator. Bec_aixse of the use of standard Zulu, the



readers maynotunderstand the text, On the otherhand ﬂusmaybe seen to help ennchthe_
. mﬂm Imnwledge of the language and to expaud their vocabulary It is ﬂus conttadlctory

| roIe of the use of Zulu in an educational sett.lng that is the focus of this s‘mdy

- Style is important in folktales and in all translations. It is understood as the way in which an
aﬁﬂior :uses_ language to convey the message. The important elements of style in Zulu

- folktales are dialogne, idiophones, ﬁgures .of gpeech, repetition, songs, immour and irony.

g These elements except the songe because they are not found in the stories, will be discussed

-~ in thzs project The othcr features that will be dlscussed are grammatlcal feaIures, lexmal

. features, and cohesmn

The translator, Mr G. .S. Zuln is fluent in-botﬁ the English and Zulu languages. When he
o ~was translating the text, he was aware of the ifnpbrtance éf stylistic technigues tiw’.t h_éedec’i
to be empioyed in tﬁe target text. In order tc.)'. convey the same I'_ness.age as the oﬂg'mal, ﬂm
'_ tfanslator haé in some cases kept the same stylistic feﬁulres as tile driginal; In other cases ﬁe
bas mtroduced stylistic features that are not found in the ongmal text. The primary aml is

to examine the transfer of stvlﬂ and use of languagc between the two texts

The Variational Approach by Howson and Martin (1991) has been adopted for this siudy.
‘Linguistic, social, and cul_tural issues are covered in .the model,

The mode] has been modiﬁi_:d to include certa_iﬁ concepts from within Descriptivc Translation
 Studies such aﬁ adequ_acy.' and acceptability. Translations may be source-oriented or target- |
_oriented (Lambert #nd van Gorp, .1985:44). Source—o:ientéd (or adequate) translétio;l gives

the source text priority over the target text. Target-oriented (or acceptable) translation regards -



the reader as 1mportant Whether the target text is source—oncnted or targat-onemaed wﬂl be

ClmCllSSﬁd in the last chapter -

Leech and Short 8 model for text analysm together Wlﬂl the researchcr’s suggest.ons are also

mcluded in the Vanauonal Approach §0° that it is appllcable to this project



CHAPTER ONE

1.1 CHII..DREN’S LITERATURE iN SOUTH AFRICA
In "Children of the Sun“ ‘Elwyn Tenkins (1993) gives an overview of the h1story of South

African children’s books Stones in older children’ s books are about the mteractlon of South

Aﬁucans and thei‘r relatlonshxp with the land. Some of these books mclude fo]ktales told by B

black people The number of chﬂdren 5 books pubhshed in South Africa rose slowly only

towards the end of the tWentieth century

Tl:lc books that have been published have a South Afncan setting and theme and are about
R _ the culiures andhlstory of South Afncans The books are also about the landscapes flora
. and fauna of the country (Jenkins, 1993: 1) Today wnters of South Afrlcan chlldrcn 8 books |
stﬂl contmue to write South African hterature It is. not only wh1tes who write stories in
English, but also black writers. South African chﬂdren 8 books are written m Afrikaans,
Enghsh and in black languages 'I‘ra.nslat;on has played an 1mportant role in mﬂiung -

children’s books available in all South African languages.

Nevertheless, very few children’s books in black languages have been published in South

- Africa. Publishers were not willing to pubhsh books that were not meant for school use. R
Their argument was that the market for such books was not large enough. -
1.2 THE ZULU FOLKTALES
Tt is & fact that all nations have their own memories. In the past the African nation had

storytellers who retold the nation’s history 1o the youogei' geherations. ... Folklore inciude__s



supérstiﬁoﬁs,.medicinél practib_cs; gﬁmes; sohgs; festivals, dance ﬁmals; old'tales, fferses;
fzible‘s, myths, Iegéudsandcpibs" (ArhuthnotandSutherland 1972:138). Polkiales have becn
.uscd as a means of entertzinment. They provided chﬂdren with models of behawour o
| 1m1tate, and they were usec! to pass on customs, behefs and xdeas Afmans had no written
- Hierature and that is why they excelled in storytellmg In Zulu, folktales are imown as -
mganekwane This term is used as an umbrella I“nn for myth Iegend and folktale.

' (Msnnang, 1986: 23)

- iﬁMsjmgng’s .'"F.ql_.‘ctal_c Iuﬂue_nce' on the Noirgl" {1936.-26)’Bascom (1965:4) defines foﬁtales B
o . prose narmatives thch are regarded as fiction. They are not considered as dogma
or history, .they may or may not '.hav_e ﬁappcneti; and ﬂley .:_arc not to be taken
seriously. .Ne'Vetthélcss, although it is often said that thsy are tc:Jid _6n1y for
| amusement, they have other important functmns [...]. Folktales may be set in any
time and any place, and in thls sense ﬂley are almost tlmeless and placeless
A vanety of sul:—fypes of folktales can be d1stmgu1shed mcludmg human tales ammal
'tales, tnckster tales, tall tales, difemma tales, formuhsnc tales, and moral tales or |

o fables

| 1n South Africa today, -oral literanire has become written Iitéramre. The folktales are now
- told by teachers at schools or .até read by children frow " hooks. Tﬁe_eérly missionaties
compiled the fifst series of fOlktales which consisted of Aﬁ.’ican, Europe:-lﬁ, and Biblical
stories Folktales have been transcnbed und translated hy missionaries, wrmers, and

govemment officials, "By the early twentieth century versions of folktales were being



- published specifically for children" (Jenkins, 1993:8). These folktales were translations frbm '

original languages to English and Aftikaans.

~ Folktales from South African _sourt;es and otber parts of Africa l;ax?e been transiated and
| published_ in South Africa, These were folktales of the San, Khoekhoen, and ‘black South
Afticans. In 1939, 1.D. du Plessis recorded the Cape Malay folktates and were called Uit die

Stamse Buurt, Folktales were also collected from Zimbabwe, (Jerkins, 1993:9),

The new market that has been opened is that of black readerskip. More books therefore necd -
to be pubhshed in black South African languages Folktales that have been pubhshed m .
| English and Aﬁ‘-lkaa-ns may ﬂlergfo:e need to be translated into black ianguages. ‘I‘he_ hrs_t__
Zﬁlu folktales were only recorded in the latter half 6f the nineteenth cenﬂiiy “The first
collecuon of Zulu folktales written down in Zuly appeared in the 1880’s in a Zulu school |
reader compﬂed by A. T Bryant und pubhshed by Mananh:ll Printing Press” (Horsburgh
1990:20), - | |

In receht years written Zulu folktales have been regarded as important and worth preserving.

Hotsburgh (1990:24) gives three teasons for this. The first reason was that if the folkta}e
u_’aditibn was not preserved, it was going_ to fade away. The second reason was the

.emergence of African nationalism which required that children .rea'_ld more African and less
foreign literature. Lastly, Zulu folktales have a marked influence on ofher_ Zuln liteﬁry
- genres such as the novel and drama (Msilmmg,' 1986:1). The chmcteri_éation, sty.le, plot,
 theme, and sétting found in the Zuln novel and drama, have to 3 certain extent been

influenced by the Zulu folktale, This means that the authors of novels and dramas regard



folktales as a rich heritage, nd are willing to prcservé them.

1.3 = STRUCTURE OF FOLKTALES
Folktales have 2 dlsnncnve structure w‘tuch makes thcm d1fferent from othe1 type of
htcrature Arbutlnmt and Sutherjand (1972 151-154) have analyzed the structura of folkta!es

Follctales have 3 elements, the introduction, development, and conclusmn

- In the introdugtion (or exposition) the reader is introdﬁced_' to the main characters, the place
where the story takes place, and the time. In the folktales studied in this project, timé isnot
mentioned. This means that for these stories, time is not important and the stories thems'el'vgs
are timé_lésS. ‘There is no mcntidn of the nar_il_es_'of the places where the stories take placc}. Al
the siories take place m the forest, and what is mentioned in the intmddction are the rocks,
trees, grass, sﬁn, e'.tc.._The problem or conflict faced by the charactets s also introduced at

the beginning of the stories, -

B Arbuthnot and Sﬁtherland say 'that'the conflict or problem is introduced with no distréétiﬁg |
information. "Sometimes the folktales ... get off to: such a bfisk start that the introduction
is almost imperceptible” (1972:152). But this is not the case with the Zuju folktales. in Zulu
folktales the story does not begin with the sudden action.” Zuly folktales begin with calm
_ be.fore exc1tement Most of tha folktales studied for this pm]ect hegm Wlth the stahe of

equlllbmnn before the problem is mtroduced

‘The development (or body) is the part of the story where the conflict ot problem that had

_ been introduced, is developed. This aspect is the gist of the story, There are compl_icatioi:ls "



and crises which all lead to the climax. At the climax the problem of conflict is resqlvéd. :

Conclusion is the ending of the story. According to Arbuthnot and Sutherland the ending is
like the introduction,_ it comes swiftly and is brief (1972:154). 'I'he_hefﬁines and bheroes are |
- : happy. becausé their problems are sélved and the-vi}lains are puﬁished- But thig is'not the
case W1t11 the Zuly folktales They must end the SAmE Way as they have started. The ' |
| “story seldom ends unmedlately after resolvmg the conflict; a pemd of caim must ensue“ '

. (Msxmang, 1986:64). Most of the stories in this project end in this manncr.

STYLE ]N ZULU FOLKTALES |
Crltlcs do not agres on a definition of the concept of style. F.L. Lucas. (1955 16) says that
"in Classmal Latin the Word stillus was extcnded to mean, first a man 8 ‘way of wntmg
then, more generally, his * way of expressmg himself’ in speech as 'well as in writing", In

modern English ‘style’ means ‘2 good way of expressing oneself’.

In the Eook “The Problem of Style", T M Murry diffei:entiahés béﬁwc&n ﬂmee_..concepts of |

style which are; . | |

a)_ The pexsonal zdlosyncrasy of exprcssmn This is a pecuhar and individualistic
| manner: in which the writer orgamscs his moughts so that his work is readlly_

identifiable,

L - b) The_ieffective and lucid exposition of a sequence of thoughts, This is the style of those

who think'dg'eply and write well. [...] thcjf aim for vividness and clarity in ti:;eir

comumunication.



¢) A quality which transeends all personal idiosyncrasy' Such a style is the fusion of the
personal and the umversal Ttus means that it has all the mgredlents of what Inakes_

stylc, ina umverﬁal sense [...]. (Murry 192.2 8).

 Ini this reseatch. project the word ‘styié’ will be used to refer to the way in which the nuthor '

uses Ianguag'e to commtinicate hislher ideas. Style is about the choices that the author makes

when commumcatmg An example Would be that the author may choose to use a certam word -

contmuously In this project Iam laokmg at lmw the translator has used thc elements of style -

in the storiesi '

Style is very important in Zulu folktales, In actual fact an enjoyable folktale has 2 good stﬂé. a
The Zuiﬁ language has a very rich vocabulary. 'I‘hére were thercforé a pumber of words
which.a transiato'r cﬂul_ti choose ﬁ‘o:_n'whén she was translatmg .the ._folktalés from Englisil to -
Zulu, Msimaig (1986) discusses the elements of style in the Zulu folktales. It must be borne
in mind that he is 'diﬁcussing folktales as an oral literature, not as written Iiterature. Thisf
project is cﬁncemed only with written literature. Some of the clements tﬁercfbre donotapply
_to_this Stﬁdy. - o - . | |

_' Tn his book "Fq]lctale'lnﬂu'eﬁce on the Zulu Novel", Msimamg divides style into two parts.
“There is the verbal or litératy part and the dramatic part. The dramatic techniques are not
ﬁpplicable to Wriften folktales, They_include intonation, mime, body movements, gesture, and )

The verbal elements are divided into universal and personal idiosyncra_sies. Universal stylistic

elelh_ents are those which are found not only in Zulu folktales, but in folktales generally, The

10 -



exampies are repetmon, songs, brief dcscnpuon, aud fxgures of spaet:h o personal
B 1dmsyncrasy a person chooses words and expressmns from the vocabuIary of her language
_ _In Zulu fo]ktales a person can use 1d10phones, mteqecuves "lgures of speech etc
| (T»Lunang, 1986:182-183). |

1



21, THEORETICAL FRAMEWORK
Some people may argue that it 1s not necessary to be fam.thar Wlth translatmn theory whcn
n'anslatmg cluld:en g stones. The reason would be that the langnage used is uswally sitnple
| __ and the tfai;s‘lﬁnor can. é&:hié\?é' .good results without & theoretical knowledge, This 'argumeni
may 1 g certain extent be trie, but a knowledge of translation theory may maks the

E - translator awai'é..of certam prﬁbiems ar._ﬂ their possible 'solufi@s. Theories of tfanslation may .

- present a 't_r'a'_.nslator'with ‘gui;ieli_iws on how he can tapslate,

_' In mnstcases .tranSIation theories are ".., process- or prodUction—oriénted' that is to say,_.
| 'stnctly determmed on the empmc plaue” (HewsonandMartm 1991 41). Hewson and Martm
.. _-'_(1991) proposad a transhuonal model called the Variational Approach Tl‘us model is
| formulated around the concept of Vanatmn Translauon operations were descrlbed as 1mcar-
_onented and objecthc-det_ermmed. : chsan and Mamn s aim is to put systematzc N
| reﬁrcs.ematian itﬁmediately before ..the finai -dewrminaﬁon of what is transiatéd by the
' translator. This provides the translator with the opportunity to make a final free choice of the

‘target text, .

Hewson and Martin-re-gard translating as creating a rélationship between language cultores.
A cultural relationship is a complex of factors dependent on the comumoat:on cxrcu:t :
brought ‘about by thr. translator ngmstxc, social, apd cultural 1ssues are covered in the
Vanatlonal mo_r:lel, These three aspects are equally 1mporta_nt in translation but it is the

 linguistic aspect that is the main focus of this project, The model consists of two stages -

12



_ Whlch esscntzally Iead o the production of the target text (translatwn) Hnwever, in this -

study, thg: translatlon a]ready exists.

1. The first stage stresses the linguistic asPecE of translation and is ca]led tlie generaﬁve

© process. The generatwe process describes the development of vanatzons m the sonrce culture -

and target cultms It also describes the definition of cormspondences bcmeen the two

language cultures

In t_h'e' gencrative process, two relationships are established betwea‘ﬁ_ the two language

cultures. The first relatlonshlp is péradigmatic. 1t describes a series of altérrnhti_ves. from

Which_' the source text is oﬂginaﬂy"seledtedi’-‘l‘his means that the source textls selected from L

a number of texts. In the target culture the pa‘radigmaﬁc.'re],.ationship dcs_ctibes a range of
possible 'optidns from which the target text is chosen. In: B’oth cases the parad-igmatiﬁ
reconstruction is based on paraplu‘ases_. B | | |

Thc source text that"ﬂie_mnsl_ator has to traﬁslate is not vmtten in such a- v';éy’--that it is
possible to transiate 1t It was meant {o be read by source_-text:réaders.; It therefore has to be
reconstructed 61' made explicit. This is done by the use of paraphréses. Paraphfases are aiso

- produced in the target text whiqh provides. transiation options from which a ﬁanslato‘r can
: .bhdosc It is the lexicon and syntax of the texts that is paraphrased. fiafaphrase is seen to be
a generauVe process which is associated with expressmn, and is important for the

constmctmn nf the Vanauonal model

; The second relatlonslnp is syntagmatlc and it concerns the unportant basm of comparison for

the souxce text and the target text paraphrases. It is founded on the concept of homology.

13



Hombologies exist between the source text and target text paraphrastié' se'ts' Honioloéy is the
| relatlon betWeen two vanatlon ranges The homologmng process involves takmg the source
text as the basis for formulatmg an mterpretatmn Whlch is exphclt in order to produce a

‘usable homologous paraphrastic set in thc target tcxt

Ths prociuction of '.hoﬁologoﬁs paraphfa;ﬁc .se.ts in thc .targlet_ text is drpendent on the
translator’s knoWlédge of the two languages. What the homslogon doés:" is bring about a set -
of paraphrases mthe target language. A horﬁology ‘between a source text andthe possible
tar‘gét tcxt‘ﬁabslatiéns is i:qhsideréd- to be an bbjéb.i: on which socio-cultural norms w11} be
- made to apply. A translation will finally be selected out of the homology and in agreement
w1th target culmre LS. Homolog1es or the style chosen by the translator are exammed in

- this prOJect

2 The éecoﬁd sﬁge Sti'ésses the social and cultural aspect of _n'én?slati_on and ié ca.lled. the

ﬁorinéﬁvé process. ThJs stage includes the 'selécﬁtm' and elimination procedums which the

translatpi- has to vndertake in order to produce a target text. The concept of a ‘cultural
equation’ is involved in this process: | | | |

~ The cultural equation concerns the transiator’s concieption of translatioﬁ and its role

L in cr0ss¥cu1h1r51 relationships'. No translation is ever -produced. without reproducing,

initiating, or reformulating a particular cdnpeption about translation. (1991:51)

The elements included in the cultural equation are the ‘actors’, the source text and the

discourse family, and the source language and target language influences.

14



A,  Actors. -
Ineach tran&lauon situation that takes place, there are certain ° ‘actors’ (Hewson atul Martm -
: 1991‘112) mvolved who make'translanon poss1ble Thcsc actors are, the Translation - | |
o Inmator, Translatlon Operator (’I‘ranslator}, Source Text Sender (Author) and Source Text _. -

receiver, and Target Text Rer‘mver

" Translation Initiator
The initiator is thsdnvmg force behind the transtation operation. Translations dccu_r be'catiée

there is a need for them and certain orders are 'fbllov'_veci.

“The 'socip-'mnml identity of the initiator is of primé importance in uﬁn_ﬂaﬁpﬁ, since the |
actual ttanﬁlaﬁcﬁ will be fashioned to suit her demand The language culmfe_. t_o-' whiéﬁ she
Iﬁéiongs is also important. If she belongs to the source culture, her intention would be to
_ iﬂforin the receivers of the tﬁrget culture She will cmphasise certain cultural features of the
text that she wanis the translator to preserve. If the translaﬂon initiator belongs to the target

culture then her mtentlon would be to get xnformatlon from thc source text,

A translator can be._ 4 translation initiator. He -I::énalatgé a text because he foresees a
commuynication problani, .or because he ‘wishes to make the text accessible_tb readers of
another languhg_c. It is -imﬁortaht that the &anslator_cari‘ies his work within the framework
that he had set, This will affect the way that the translator svorks and _the. choices that he wil

make in his translation. -

15



It the translator is mot the translation intiator, he is dependent on the formulation of the
tfansliﬁon order, This means that hc caﬁnot translate a .text in auy .wa;y he ]jkes 'He' has tcl
produce a certain type of translatmn as mstructed by the initiator. Alﬂlough the mmator is
| the one who asks for a certain type-. translatlon the translamr who is an cxpert in the target

_ _cuIturc, is the Only one who caa dec:de ‘whether the translat:on that has beer: asked for is

possible.

The translation initiator for the text ‘Masihamibisane - Kunyenyeza Esikhotheni’ is not

known. The initiator may be assumed to be the publisher.

| 1at_1,011 Gu erator / Trans __..ti).. | .
Tha translator is seen as a mediator between the two language cultures. His task is to brmg o

together the two language cultures through translatson He has to creatc a relationship
hetween the source language culture and the taxget ianguagc culture, Hewson and Martm

- regard the translater asa Culmral Operator.

A translator who 1s his _'own injtiator translates the text the way he likes_..However, the way
that he translates may bé determined by the readers of the target text. The {ranslator niay _
. need to translate thc_tei:t insucha way that it is accessible to the target readers. A t:ranslator. .
who is dependent_.'oﬁ the initiator does not chaose thé'soume text, He has to. follow the orders

~ given by the initiator.

It is not known whether the translator of the text that is analyzed in this project is his own

imitiator or if he had to follow the instrictions given by the inifi ator. However, he translated
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the text jn such a way that it was accessible to jts readers at the time.

£ the text was to be retranslated in order to suit the readers-of 'to;day, the rcsearcher would

be both the initiator and the translator, She would translate the text in such a way that it

could be accessible to young readers of today.

Source Text Sender and Receiver
The source text is a means of communication between the author and the source text reader.

The translator has to analyze the position of the author and the chamctbri#tics of the source

‘text readers: No information cculd be found about the author and the readers of the Bnglish

text. It i 13 however assumcd that the Enghsh text was wriften for the Nyatga—spealﬂng pecple |

‘of Malaw1 Tl:us is because thcre are traces of the Nyanja language in thc Engllsh text, and o

_ the author had assumed that the readers kncw the language. -

Iarget Text Recejver
Trauslancn takes place in crdcr to prowde a text for the target reader The translator has to

| analyze the characteristics of the target readers, so that he knows what kind of style to use
when ti'anslating the text, The readers of the Zulu translation were children in primary
schools and had shared some knowlcdge and experiences with the translator. That

information was therefore kept implicit in the translation.

The ycung children of tcday do not share the same mformatu:-u as the readers for whom the
- translation was originally infended. Modcm children therefore do not understand some of thc

mfomauon found in the text. The tcxt needs to be modernized so that ‘children can )
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 vaderstand it. This means that'sonie of the choices that the traﬁélator had ma’de need to be
changed. In the analysis of the stones the researcher suggests parts that nced to be changed

so that the stories may suit the readers of today

B. | The ﬁogmg Tcxt and 'rhe D;scogse EM_ _

Another element in thc Culmral Equauon is the source text and its relatmnsh;p toa dlscourse
famﬂy in thc source c:uIture This is put opposite a dlscourse family in the target cultune The -
discourse famﬂy will belp the transiator ;:hoose an appropriate style o_f writing in }:_us : :
translation work. It also provides a’fr'am&wcirk:fn:.iudging. the potential forms that will occur

in a language in a given situation.

" Bach family consists of subfamilies and these are ot defitve proupings. 1 is the style of

writing and the tcxﬁlaI $n'at§gies that will eventually determine lhé type of a text. "The use
of discourse Fammilies and subclasses is ftherefore] a limiting, comtéﬂiﬁg, and focusing device
| lgnab.ling a tra'nsiator to choose between paraphrasti:c'poésibiliﬁeé“ | (Hewson and Martin,

£991:120).

When analyzing the style of G. 8. Zualu’s "Masihambisane: Ktmfﬁnyezia Eéilﬁhotherli", it is
not only the Variational Approach that is adopted. Leech and Short’s (1981) model together
with the resea:rcher 8 suggestmns, are included in it for tex\ analysis. Even thuugh I.x.ech and
Short’s "Style in Fiction: A Linguistic Introductlon o English Fictional Prose" does not deal
| with t:anslé_tiqn, and it disqusses. the analysis df styie of an English prose téxt, their mode}

is relevant to the analysis of folktales and their translations.
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Lcech and Short suggested what they called 2 checkhst’ of lmgmstlc and styhst:c categones

- and placcd them undet four general headmgs:

a) Lexical catzgones
by Graznmatisal categories__.

c) Figufes of speech
| d) Cohesion and Context

Each of tnese categories has subdmsnons and a list of questmns which are helpful When
-analyzmg fhe texts, _becal_lse they serve as gmdelmes._Only the relevant subcat_egones and

questions will be listed in this project,

a.  LEXICAL CATEGORIES -

i Geilerai - Is ' tﬁle vocabulary simple or c_:dmpiéx? formal or colloquiai? deséfiptive or
-evaluative? geﬁeral or spe;iific? Does the text mntain.idioma:ti_c phraée's, and 1f 80,
with what kind of dialect or. regjster afc theée idioms _'sociated? Is there any use of

rare or specialized vocabulary? |

b.  GRAMMATICAL CATEGORIES
1. Sentence complexity - F0 sentences on the whole have a simple or 2 coni;:)lex

st_nicmre? Does cdmplexity vaty strikingly 'fr_om ong sentence to another? |
‘¢..  FIGURES OF SPEECH

1. Grammatlcal and Lexlcal schemm Are there any cases of formal and structural

repetition?
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2. Tropes- Are there any obvious violations of, or départures from the linguistic code?

- D. COHESION _ _
' Does the text contam loglcal or other liaks between scntences? or does 1t tend to rely on

: ;mphgﬂ; connections of roeaniog?

. 'The fﬁﬂqwing_ el‘ements. suggésted by the researcher, are addéd to Leech and Short’s
| chec_klisti -
a. 'I;exic’alCﬁﬁegoﬁesf':_

1. Idiophones

o b. Flgures of Speech.

L 1.' Ydioms and Proverbs

__ . .T-he_ idiophones, idiﬁms and ﬁroverbs, and cohesion are briefl, ﬂiscmsed_ below:
s
Id-iophtmes. are a part of speech ais extenéively used in African languages, and the Zula -
language uses it more frequently * u the other languages. C.M. Doke in his book "Textbook
of Zulu Grammar’ gives the follow‘ng definiu . of ‘idiophones’: |
A vivid representation of an idea in sound, A word often onomatopoeic, which
describeé a pre_:dical:e,' quaiificativc or adverb in respect to manner, cblm‘:.r, .soﬁnd, :
~ smell, actinn, state or intensity. Thé idiophona is in Bantu a special part of speech,
- resembling to a certain extent in fanction the. adverb, together with which it is

clagsified as a descripsive {1981:118),
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Most European langnages do not have idiophones. Onbmatopdcib words are foind in the .
Englisk language, but not all idiophones are onomatoboeic. "Idiophones cannot I::-e used to -

indicate onomatopoeically, silence, action, or colour" (Chirwa, 1991:1),

Id:ophcnes are used in canversations and in literature. A person may use 1dioph0nes during
a conversation and she may coin her own 1d10phones About the usage of 1dmphones in
: hterature, S.D. Ngcongwane says;

The 1d10phone helps the writer not only to 1ell, but also to show or to dramatise the
- faet, ., It-has a tellmg power which cannot be readily equalied by a simile, a

" metaphor, -or any other conventional figure of speech, (Nkabinde, 1988:142).

. Id_i_oms. and Proverbs | |
In the stories analyzed in this project. idloms and proverbs oc‘cﬁr niore frequently in the
translations than in the English storws Borsattma (1985:100) says that |
The use of 1dmmatzc language is of great lmportanr:e in folk tales because, ﬁrstly, it
tenders the story interesting, lively and enterta_m;ng and, secondly, it often contains
eﬁpre::sions which are typiqal of a particular c_oﬁutry or region in t_hat country,' thus -

marking the tale with some "couler locale” or cuftural element”.

.Thjs is true as far as 2u1u’ transiations of folktales are concerned, The idioms and proverbs
f_ound in the translations are not tfanélations of_. idioi:rls. and pi:overbs_ in Eng‘lisﬁ. .The
translator has used them where he thought it was relevant, The Zulu ididms- and proverbs
have in some cases been used to ir-oduce new information which is not found in the English

- stoty. In other cases they have bv. 1 used to interpret the information in the source text, The
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addition of the new information does not mean that the target text is different from the source

" text, but it makes it more interesting, more enjoyable, and it improves it.

Cohesion | -
Mona. Ba_ker deﬁnés cohesimi._as "the network .of 1¢xical, grammatical, and other relatibns
wﬁich pfovidés tinks between v_afiou__s parts of a text" (1992:180). Cohesion links 'wofds and
o expfes's'_xons to oih.er words and expleﬁsions in a text. If is it'r.:portant. that the author be able
to identify. cohesion in a text becausé it provides clues that lead to__the_meaning’ intended by
the autlior of the soures text. The translator must be a’blé- to rep;oduce the implicitaess of the |
- source text fco the farget text. Coheéion is created 'inl four ways; by i-eference, ellipsis,

conjunctions, and lexical organisation,

_C'. ' ..S.M“ Culture and Target Cu}mre Igﬂuence

- Hewson and Martm regmd the translator as a cultural operator The task of the translator i§

io bring together the source Ianguage culture and the target Ianguage cultare by means of
teanslation. He has to create a relationship between the two languiage cultures. The Fact that

texts are culture-specific is a problem to the translator.

ree Culture Infly cés :
The translation that is influenced by the source culturé has words and structures b_orrowed
from the source cultﬁr_e. Arguments which support the source 'mﬂm_fe inﬂﬁe@cé étress
elements foimd in the. source text whick are regarded as importﬁnt to ths-message being
commumcated by a text. The pmblem thh cultme~specif1c translatmns is that the target'

readers rnay not be able to comprehend them.
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In cases where the target text readers are not fatmhar with the culture of the source text, the
mﬂtnre-specific references will. disappear However the chowe of translatlm will be made
accordmg bcth 130 the translatlon ordﬂr and to the definition of the target readers.

'I‘he culnne—speclﬂc refetenccs have dmappeared in the Zulu text. This is becanse the target -
readcrs are not farofliar With the culture of the source text,

The names of aham:ters used jo the English and Zulu texts are taken from the ‘Nyanja
3 - .lanamge wizwh is en in Malawi, These Ilaﬁleb Bave meamngs in the Nyanjd Janguage

For ¢ »mm theword ‘mkanuro means ‘lion’. Some of these words sorad

siheret re not pmbiemaﬂc to Zuln readers, The translator 1nd1gemsed'

e detion Is influenced by the target culture, its aim I to achieve communication, A
B m@tmﬂ"hﬁmeﬂ&ﬁ ti'axislation has 1o trace of soutce culture information and it does not -
sﬁmid foreign to the target reader. Tn non~literary texts this requires a degree of adaptatmn
of: the origlnal '

The Zulu translation is influenced by the target culture. This means that thete is no trace of
source culture information. The author of the English text had used the wor-d ‘bwalo’ and the
sentence ‘Ine ndmapa mwana wa Mkango’, These were taken from the Nyama fanguage. The

transiation 1s found in the Zulu text,
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In cases where the target text readers are not fammar thh the culture of the source text the
culnlrespeciﬁc references will disappear. However, the choice of translatton will be made
according both to the translatmn order and to the deﬁnltlon of the target readers.

The cujture-speeiﬁc references have dJsappeared in the Zulu text, Thi_s is becauee the target
readers are not ihmﬂlar with the culture of the source bex‘t | |
| The names of t.;haraetere used in the English and Z.ulu texts are taken from the Nyanja
R language-whlch;;ts spoken in Malawi. 'I‘hese names have me;amngs in the Nyanja languag_e
and not in Z_ulﬁ_.’i_Fo'r example, the word ‘mkango’ means ‘liont'. Some of these words souttc_l -
like Zulu wot:ds? and are therefore not problematic to Zul readet‘s. The sranslator ihd__igenie_'ed |
 these words so that it was easy to proneunce’the:e,_ and they did not sound fﬁeiéﬁ to the

readers, :'!

Target Cu ture;'. Influences

If the n‘anstatien' is influenced by the target culture, its aim is to achieve communication, A
farget culture~nnfluenced translauon hes no trace of source culture mformat:lon and it does not '
sound forelg tor the target reader, In non—hterary texts this requires a degree of adaptatton

of the onginitl

The Zulu translation is influenced by the target culture, This means that there is no trace of
source euluﬁ-e information. The autho‘t of the English text had used the word ‘bwalo"- and the
sentence ‘Ine ndinapa mwana wa M]cange These were taken from the Nyan]a lauguage The

transjation 1s feund in the Zulu text.



The readers of the Zulu fext are children. The transiator therefore adapted the culfural
- context, This was ._because some elements of the cultural eontext of the source text were not

known by readers of the Zulu text.

The use of 1d10p]1011es, proverbs, and idioms in the Zuln text is anothcr example of the
influence of the target culture. This is because in the Zulu language culture these figures of

speech are very nnporta_nt. They are used by speakers during conve:sati_ons, and in literature.

Still in the normative stage, there are socio-culttral norms.

| text dep_ends on these norms and parameters. They constl_tl.l_te_ the final gtnde]mes for the
- translator to choese between the different paraphrastic possibilities generated in the first stage
' _ef the Translation Operation. These 'pm-ameter.s are, the demands macie 'by"the translation -
initistor, subjectivity of the translator whieh would include his style, identity of the target
readers, identity of the author and maders ef the source text, and existing translations, These

parametcrs (except the last one) have been discussed above.

" Exigting T_ransiations' | | |
Translatbrs cai. Jnake use of existing trsnslatiens. What the translator has td do is to find -
texts in both languages together with dictionaries, and to discover how expressmns _haVe
a_lfcady been translated. There is a very small sn.:lount.of childﬁn’s .litcrature .that has been -
translated into Zulu. But t_he. available literature can be useful, The existing translations may

contain a style which the translater may wish to imitate.



After -cOnSideriug the factors or parameters discussed above, the translator will then have |
'chosen the target text. Hewson and Martin say that translators need to be attannve toall
problems of target culture mﬂuences But “they need to be seen as part of the whole equanen :

| that each translat:on wﬂl requice. . eac]a translatxcn situation is umque, and wﬂi be wefghted _

accordingly”. (1991:182).

In the followmg chapter stories an.d thezr translations are compared and analyzed in thc 11ght B S

of the models dwcussed above.
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CHAPTER THREE

3.  ANALYSIS OF THE STORIES AND THEIR TRANSLATIONS

It can be sald that once a translator has gone through the two stages of the Vananonai
Model 1t means that he has achieved what is callecl equwalencc The Vanatlonal Model
5 when applied to the u'auslatmn process appears to have a particularly practlcal natute, It

provides a transiator with guidelines on how to choo_sc_ the target text, and herice achieve

equivalence. It is a fact that a translator cannot _élchieve equivalence at all levels, otherwise -

the translation would have no meaning to the readets, and it would read like 'a'translat_ion.
- The choice of a suitable equivalent in the target text depends on three factors; linguistic,

- social, and cultural (as discussed by Hewson and Martin in their Variational Model). |

Onut of the fifteen stories found in the texts, four stories _liavs been selected and are analyzed
below. The reason for not analyzing all the stories is ] purciy practical one, the project could
have been too long. The lexical features, giamniat’icail features, figures of speech, . and

cohesion, are discussed for each story.

Methodology | | |
Interviews were done in ten Zuln medium prlmary schools in both_ the rural and u:‘rban areas.
. The échools that participat_cd were from .Bmpangeni,- Katlehong',. Mfﬁbamba, and 'Soweto..
~ Children in Standard 3. and their teachers were asked to read the stories and to mention the

- words and sentences that they did not understand and which were unfamiliar to them.
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" In the classroom the children were divided into four groups. Each group had to read edch
* story and write down words and sentences that Were unfamiliar to them. The teacher chose

on_e'lstory thatshc read, and she also wrote down the words and expressions the she thought

- . that the children mght not understand. Some of the words and expressions were unfamiliar

even to the teachers, The researcher made sure that there was full participation in each

gronp and the feacher was not allowed to intervene.

After the children had fmlshcd reading the stories and writing down unfamiliar words and
sentences, the researcher would ask them if there was anybne who understood them For -
mqsﬁfcf the wo'rds and expressions, the majority of the children did not understand them ox
- they were unfamﬂmr If poi:odﬁ understood thé term or expression, fhen the mMMr would
explain or provide equivalent terms or expréésions which were.famil_iar to them In most
| ~ cases thc cﬁildreﬁ from the rural areas were familiar with some figures of sp._eech like idioms,

- 'proverbs, and .idiophones. The re;tsoﬁ for this is that, unlike in the wrban areas, the speakers

of the Zulu language in the rural areas, are not influenced by speakers of other languages.

* The researcher has selec_te‘d some of the terms and expressions-that are unfamiliar to the

~ young feaders of today, and these are discusééd below in each story, The ienns that are
unfamiliar to the children of today, are old-fashioned terms which Zuolu speakéfs do not use
anymore. The researcher has suggested altmmtive terms from which the translé.tor had |
~ chosen. These ferms are faﬁﬁiar to the ieaders of t Jay, If these terms can be used in the

stories, then they could be more accessible to the readers.
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The Zalu figures of speech can never be old-fashioned, Children are fiot f#miliar with_.tﬁem "
‘because they have not yet learned them gt school. In the case of __idiophonés,_idioms and |
proverbs, what the reSeorchor has given in square brackets are not .altefnat_ix'rc suggestions
which can be used whoﬁ_ modernizing the. stories. Tﬁay are 'exalﬁples of exprossioﬁs from
.wl;gich ﬂlc"t;rauslator had chosen. The translafor had chosen these figures of speechl because
they best dcscﬁbe the things expros;sed_in the stoi‘ios. The researcher. is m Suggésting that
" what is given in brackets should be used, otherwise the stories would be simplified, and the
ajternative éxpréssioos ozight not convey the smne'meaning zi_s the figures of speech that are |

used, '-

What is examined in this project are the choices that the translator made when translating the
text. The source text and target text will be compared to see if there are any comspondences
and dszorences between the two. The. choice of translatlon made by the translator is related

to the norms and pazametcrs as dlscussod in the Vauatlonal Model.,

The traﬁslatﬁr had gonc throizgh the two stages which led to the pr_oduotion of the Zulu text,
He had paraphrased the yﬁords and senfences in the target text. These had provided options
K from whioh the translator chose. Thore were then_homologies between the English text and
.the Zalu paraphrastic sets, The transl.ator Wos able to prodﬁce homologous pafaphrastic sets
in the Zulu text because he knew both languages The socm-culmxal norms then apphed to
the homology hetween the source text and possmle uanslanons ’I'he translatxon was chosen

from the homology and it had to agree Wlth the nosms of the target colture.
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' The socio-cultural norms were the demanrls made by the translatlon nutxator, the 1denuty of -
- the target readers, the SﬂbjECthIIy of the franslator, source culmre and target cultum
' mﬂuences, the type of the target text the posmon

.of the author of the source text and the charactermtxcs of the readers of the Enghsh text.

“The tran<’ >t has used idiophones and fignres of speech in the target text. These are
discussed vsing Leech aud Short’s cheklist, modified by including the researcher’s

suggestions, |

What will be compared and ana]yzed are the Ic;ﬁis, syntax, cohgsioﬁ, idibphoﬁes', proverbs,
| and idioms. - The other toi:ics discuséed are mi_sinterpfctaﬁoné, misprints, omissions, and
. consistency. 'I'hesc topics are not manﬁoned in the models édopted in this project, but they
are the thmgs that the researcher identified when companng and analysmg the stories. A]j.
| of the elements that were chosen for translatwn, were understood by the readcrs of that time.
However, it was discovered from the .experlment 'jsvhere the children and teachers _at primary
- schools weie asked to read the stories, that conteniporary young readers are ot familiar with i

' some of the choices that were made by the translator.

Iﬁ the Variaﬁonal model it is mentioned that wheﬁ the i:ranslator was translating, ': iia fir#t '
made paraphmses of words and sentences in the Zuiu Ianguage These paraphrases became
options from which the ansiator chose. The paraphrases that were chosen were unﬂerstood
by the readers, In the stories dJS{nlSSed below, the par_aphrases from- w}nch the translator_
chose are given."Becﬁuse of the limitation of the required length of the pfoject,_ the researcher

“has given one alternative paraphrase for each word or phrase. In some cases the paraphrases
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that the translator did not.choose, are the ones that are known by the readers of today.

A, ANALYSIS OF ‘THE IGUANA WHO WAS ALWAYS RIGHT’ (‘UXAMU
' OMDALA OWAYENGAPHAZAMY) |

1. Lexical Features of the Story

' The children.wlllo lived éev.cr's.xl decades ago, for whom the text was translate& wei'e'famiﬁar

thh the vocabulary that is found in the text Those children lwcd in huts, used to go tothe

forest ior hunnng, hcrdmg the cattle, and to fetch firewood and water. They were famﬂmr
W1th the kind of food which the translator talks about because they ate it (izindlubu, mgqeke,
isinambathi). Because they used to go to the forest, they knew different types of birds,

plants, and animals.

Children of today are ot living the same life as children who lived in the fifties and sixties.
They do not go hunting nor herd the caitle, They live in houses where water and electricity
are provided. Tn the places where the forests still exist, children do not go there. Hence they

have no knowledge of various kinds of plants, birds _aﬁd animals.

The transla!_aor_has used y‘Oca_Bulary that is unusual for the -readei_'s of todéy. ‘They have not
heard of these words befm s, and they do not know what they mean. The reason is that they
have not experienced the same e life as children then, ExamPles are nouns:

1zmd1ubu {groundnuts) (page 2},
isinambathi (porridge of pumpkin and m:chemeal boiled together) (page 4) -

umngawe (mimosa tree) (page 4)
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incuncu (sun bird) (page 4)
isithumbanja (place on either side of the hut dbbr witﬁin) (page 1) |
inﬂiovudawaﬁc (war_thOg}' (page 1) | | o
| ini_i_ba:_m (bush pig) (page 1)
inkentsbane Gackal) (oage 1)
- isambﬁnf_: (ﬁntbear) (page 1).

Below is a list of words whzch modem readers undcrsmnd 'I'hese are paraphrases wh:ch thc
translator did not chose when he Wwas translating the story;

izindlubu - amakinat (peanuis) .

isinambathi - iphalishi (portidge).

umngawe - jsihlahia (tree)

incomen - inyoni (bird)

iéit}mmhanja - UInyango {ﬁéor)’ _

One of the r'easohs_ why children read literaturé isto learn new vocahula:y_aﬁ_d improve their -
- l_mo_wlédge; In cascs where chiidren do not know th'e anirnals, or they have never seen them,

pictures would be very useful, for the children to see.

Tostead of using the equivalent word for porridge (page 3) which is iphalishi and is a general
term (superordinate) in Zulu, the translator has used « specific termn (hyponjrm) which is
isinambathi (porridge of pumpkin and mielie meal boiled together) (page 4): |

.» and in front of the Goat he put a plate of porridge.

Uthe csuka lapho wayethatha isinambathi ngomcengezi...
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Khalulu the Rabbit had just finishgd eating inggeke yamathanga nemifino (boiled pumpkin
and green vegetables) (page 1). In the English text he had eaten young leaves (page 1). The
type of food mentioned in the translation is the one familiar to the readers becanse they eat

it. Since the charactets in the story are animals which talk and act like humans, the translator

decided to make the Rabbit est food that the readers kuow since they also eat it. This enables |

the readers to identify themselves easily with the ammals in the story, It represents a shiﬁ '

when compared with the English lext Rabbits eat leaves, chxldren usua]]y do not.

lzmﬁmznrm

The tollowmg example reflects that the choice of words can sometlmes mean that th
translasor has mis’  reted the information in the source text. The Eng_hsh story reads as
follows

"Can he be deaf gg 5_ brainless?" (page 4)

The Zulu story reads like this:

"Ngabe ékéz’wa,_ noma {(or) ujisilima?" (page 5)

Gondwa i3 the I_gu‘ana.who was always right,. clever, aﬁd no one could catch him. He had
offered a 1. ize, a bag of beans, to aﬁyonf: Wh_o could catch him, When he got out of his cave
he saw the Rabbit sleeping under a tree and he had done a very stupid thing. The Rabbit had

given the Goat and the Dog wrbng food. When Gondwa talked to the Rabbit about this, he |
 deliberately did not answer. In the English text, Gondwa wondered if the Rabbit was both
deaf and stupid. i:i the Zuhu text Gondwa wondered whether the Rabbit was deaf m:"stupid.

This is a'misinterpretétion of the source text. The Rabbit Wanted- Gondwa o believe that he
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(Rabbit) was both stupid and deat.

1.3 'Idi_o_p' hones-
The transiator has used 1d10phones in thls story, as a ' way of mterprebng what is mentloned

in the Enghsh text. The alternative paraphrases that the translator chose not to use are given

“in square brackets where applicablc

" In the Zulu text, the night is described by using the idiophone ‘bha’ which means that the
moon was very brlght

It was a fine night and he had just finished a dmner e (page 1)
Unyezi mm '_ the bha, 'nnnogwaia ezisuthele esentwala ... (bage 1)

The idiophone *memfu’ (fo peep out) was used to translate the following underlined verb:

"Bye'éuid bye I saw Gondwa’s head peeping cautiously out of the cave" (page 2)

"Emva kwesikhashana ngethuke sengimbona uxarzu gthi memfu ngekhanda
 emgodini wakhe". (page 3) |

-[elunguza]

The idiophone ‘qalagala’ has been used to translate the sentence ‘look about': _

_ Then he pokes his head out a little forther and looks gl_y_g ui (page 3

Uxamu wathi ukuphuma emgodini wakhe wathi qalagqala (page 3) [wagalaza}
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The jdiophone ‘vu’ means to open the mouth to speak. The translator used it to translate the
seﬁtence:: | |

"I didi’t answer ..." (page 3)

 "Angizange ngithi vu" (page 3)

- [angiphendulanga]

In the B_hgl_ish text Khalubu ‘put’ a bundle of grass in front of the dog, and a plate. of porridge
-in front of the goa,_t. Instead of using the verb ‘Beka’ (put) in the Zalu text, two idiophones |
were used. Because the porridge is liquid and is w a plate, Khalulu ﬁut it down carefully:
e Eiﬂﬁithi?&'pha!ﬁbi kwembuzi (page 4). - |

[wastbeka] |

He then threw the grass down: -
... wabuthi fu phamhbi kwenja (page 4).
[wabubeka] '

The reason why the translator used idiophones is because they describe how Khaluiu put the
food down. The way that he put the grass down is different from the way he put the porridge |

down. Because the potridge is liquid, he put it down carefully and he threw the grass down.

2. Grammatical Features of the Story
2.1 Syntax
The n'a_iis}ator did not try to adhete to the sentence structure of the English story. Th
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following paragraph and ifs translation will be analyzed to-:indicate that the translator _. |
sometimes omitted information found in the English text. Some sentences are brokcn down -

mto two, and some Words are used to replace other Englmh words:

- Next momg Kalulu got up very p : eéﬂg, called his Dog and ﬁis Goaf, anﬂ.-went.
" Gondwa’s cave (1). As he got near he.l.)egan to whistle in a care-free way (2).
Axid when e got very cl@._ @ he tie& the Dog to one tree and the Goat to another
and in front of the Dog he put a bundle of grass, and in front of ti:e Goat he pnt

. a plate of porridge (3). Then he lay d’oﬁm _unﬂgr a thorn tree and clu#éd his e'y'es. |

- and when, a little later, a passing Sun-bird wished him "Good morning", the only

 answer Kalulu gave was a gentle snove (4).

- Ekuseni ngéklt#asﬁ, -knéempoﬂdozankomo, uKhalﬁlu wabiza i:ija yakhe nembuzi

| _fékhe, bahamba :babanga emgodini lcaéondwa (a). Kwathi ukuba af‘ike lapho
| washaya umlozi wakhe engaraki lutho iqie {(b). Wabopha inja laphh. nenibuzi '
| laphaya (c): _Ut_he esuka lapho wayethatha isinambathi ngomcengézi 'waSithi ze

| phambi kwembuzi, notshani wab_uthi' fu ph'ambi kwenja (d). Wasﬁka—ke Iapho
unogwaja wayolala phansi komngawe laphaya'(e) Kwathi dukuduku kwed'lula-
incuncu yambingelela lmogwa;a, lmﬂwa yana kazange aphendule, wahbnla

: ukuhona nje sengathl ulele uthe zwi (D).

Sentences that are underlined have been omitied in the Zulu text, The reason for the omission
~ of sentences could be that the text was too long and the transiator had to make it shorter. In

gentencs (3) the adverbs ‘to one tree’ and “to another' are replaced with ‘lapha’ (here) and

35



‘laphaya’ (there) respectively. |

The same sentence is broken down into two sentences (c) and (d). Sentence (d) starts from
. and in front of the dog..’. The sentence structure is different from the one found in i the

| Enghsh text, The senterice hegms w:th the last part of sentence (3)

Sentenoe (4) is ulso broken into two sentences. In the Zulu text it is sentences (e) and (f)

_ Sentencos are broken down in translatlon because mey would be too long, and 1t was. easier

_ to translate them when they were shorter

3. Ij‘m eS8 gf. n: gch
‘The translator has used metephors in the story 1o descnbe what is menuoned in the Bnglish

" text ’Iimlslatmg metaphors has aIWays been a problem for translators Problcms may arise -.
when the target language does not have an equwalent metaphor. But in this study, the | _
translator did not faoe that problem beoause in most cases he used metaphors in places where -
they are not found in the source text. Idtoms and proverbs sometimes give readers a shghtly

.' different message from the orxgmal

3.1 Idioms |
The literal translations of idioms are given below the sentences, and the alternative

paraphrases that the_trans}ator_ could have chosen, 'ar_e given in square brackets.

It was a oeautiful njght.and Khaluly the Rabbit was 'siuing at the tmouth of his burrow, He.
had just finished a di_nner.of succnlent *ouies. In the 'transiation' an idiom is used which.
means thathe was very full after eating pumpkin and ’greeo vegetables:

| .. nONOgWaja ezisnthele esentwala ... (pagel)
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|  (as full as 3 louse)
{esuthi. kakhuliu] |
In the translauon thc Rabbit did not just eat, but he ate until he was very full Because he o
| was 100 fu.ll, he .,ould not go and visit h1s friends. That is why he wished that one of them
| could come and visit lnm. That is the reason why _thc translauon was chosen- by the..

translator.

 When the Iguana askéd.Khalulu why hc -gave thc Goat and the bog .wrong food, he
. _mage no anm_l_' and sm:ply went on snonng“ (page 4) |
_ | The translator cllosc to use the idiom:
| -wawuhlaba eanlmdwmi (page 5) -
(he stuck lt to the bunch of grass w:th roots)
instead of the word akaphendulanga

 The idiom:
| ‘ushaye ﬁhansi’ (pagé 5)

(yoﬁ have stifuck the ground)
s [uyaphazama] |

was used to transiat the wentence "You are quite wrong!” (page 4).

.-3 2 ] g_o_verb

‘T'he literal translauons of the proverbs are gwen in brackcts Thc alternative paraphrases or

-translat_lons are given in square brackets where applicable.
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When Khandwe camie to visit him, Khalulu was very happy. Khalulu said that it had been
- a long time since he saw his friend. In English he said: |
ny am glad to see you. It’s days since you ‘were aroun‘d't_his way. What have you

been doing?" (page 2)

In Zulu Khalulu uttered two proverbs to emphasise that 1t had been a Iong tune since he saw
Khandwe. He sald | | |
\Igu abula kal;li‘aﬂu ukukubona, Sekuyls:khatln -eside Iigakugci.n.a.' _A_bike_;
babonana baphinde bahonane. |
{(Those who have met before ivill meet again in the fu{uréj
w mfowethu". (page 2
(old eyes)

The proverb ‘itshe limi ngothi’, which means there is danger, is added to the following
“sentence: | |

It was a bit suspicious ... (page 3)
*Noma wubani uhengacabanga ukuthi mhglxml_ngo_tln, " (page 3)

(the stone is standing by means of stlck)
[Noma withani ubengasola ukuthi kukhona okonakele]
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- 4, Coheston
4.1 Cohesion in file English text
4.1.1 &m' ence

Reference items for Khalulu and Gondwa are ‘his’, ‘he’, and | “him’,

Kalulu, the Rabbit, sat at the mouth of lns burrow idly watching the ﬁrefhes and :

wondermg whlch of all mg friends he most wished to see. (page 1)
and when, a little later, a passing Sun-bird wished him ...(page 3)

 4.1.2 Lexical .cohesidn - N | | |
- Cohesion is a_chj’eved 'bjr.'immediately_ naming the main character.. The rabbit is called
- Khalulu, and in the ﬂﬁst sentence of the story he is cailed ‘Kaluiu thz Rabbit’ '(pagé 1). In
| the rest of the .stéry he is refe.rre'd.to as either ‘Kélulu; or ‘the Rﬁbbit’. This will be seen in
the examplc below: |
Rabbit consndered the mdtter (page 1)

"Oh, Jackal." said Kalulu ... (page 2)

4.2 Cohesion in the Zuln text o
Cohesion in the Zulu text is not ei;uivalent to c_:othion in the English text.
4.2.1 Reference | o

| Examples of reference items for Khaluln are given below:

Ekuseni ngakusasa, kusempondozankomo, uKhalulu wabiza inja yakhe nembuzn _

yalchie, hahamba babanga emgodini kaGondwa. Kwathi ukuba afike lapho

washaya umlozi wakhe enganaki lutho nje. Wabopha inja lapha nembuzi
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laphaya. (Page 4)

4. 2 2 cal co]_:gg
' .’I’he main chamcter is mtroduced as ‘uKhaluiu, unogwaja  He is then referred to as

unogwaja and uKhalulu |
| Watha&ha ugobolondo lweqanda wamjikijela ngalo unogwaia. Ngoba uGondwa'
L wayengaphazami lwaye Iwamshaya u&amm «s (page 5)

_ .. B ANALYSIS OF ‘THE MONKEY AND TI-IE HYENA’ (‘IZINKAWU NEMPISI’)
o Yoy | |
- 'Ifh*e vocabulasry used in the Zulu storv is generally sm:lplc But the readers are not farmhar __

o wam w.ards Tike izlkhomakhoma (age 36) (tre forr), Ihlala (page 36 (bush-orange), and

- umungum (page 35) (hana) 'I‘hese are the names of planits and wﬂa fruit which the

readers need o Iearn There are no altcmatxvc translatlons

'I'he title bf the story has been mistranslated, In the translation the woﬁi iziﬁkawu (monkeys)
_ :1s in the plural instead of smgular The story is about a monkey and a hyena. This monkey
. _ -.-_ called Nyonyo Was not liked by the leader of the monkeys, but at the end he became a

Ieadcr Nyonyo had saved the monkeys from the hyena three times.

E The --word--‘night’ is mistranslated in the target text, The white ants advised the hyena to rub

 his vocal cords with honey every morninig and ‘night’. This is translated like this:
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laphaya. (Page 4)

422 Lexical cohe gion | |
‘The main. character is intr‘dduc:;d as ‘ﬁIGlaIﬁJu, unogwaja’. He is then referred to as
| ‘unogﬁﬂtja’ ami_‘uKhaluiu": | o | | |
| Waﬂ_:at_ha 'ugobolondo Iweganda Wamiikiiela ngaio unom"_,- _.Njgoba ﬁéﬁnﬂﬁa o
Wayehgaphmiﬁs lwaye twamshaya u!&al..ulu .. (Dage 5) |

B. ANALYSIS OF “THE MONKEY AND ']FE[E HYENA’ (‘IZINKAWU NEIVIPISI’)

"_1335&_@95_@@@

L1 _\@M L
The vocabulary used iti the Zulu story is generally slmplc But thc readers are not famﬂ:ar |

| w1th words nke mildaomakhoma (page 36) (tree fern), hiala (page 36) (bush-orange), and ;
umzungulu (page 35) (liana). These are the names of plants and wild fruit wmch the

readers need to learn, There are no altcrnatwe tramlatmns

’I’he title of the story has been mistranslated, In the translation the word 1z1nkawu (monkeys)
is in the plural instead of singular. The story is about a monkey and 2 hyéna. Thls monkey.
called Nyonyo was not liked by the leader of the monkeys, but at the énd he becaine 2

feader. Nyonyo had saved the :ﬁbnkcys from the hyena three times.

The word ‘night’ is mlsﬁ'anslated in the target text. The white ants advmed the hyena to rub

his vocal cords with honoy every motning and ‘night’. This is translated like this:
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Umuhlwa wathi kqusi wma engade egcoba umplnmbo wakhe ngo.;u ekuseni

nasemini [during the day] (page 39)

- 1.3 Idiophones
| (The altcrnauve u'anslatxons or paraphrases from Wthh the translator chose, are given in

square brackets where apphcable)

In the English text the story begins with the verb "Chatter, chatter, chatter" (page43), In
the Zutu text it b‘egini_i with the idiophone "Klo, klo, klb!." (page 35). This id.io‘phone '

'c_lescribes the soﬁuds_ made by_ the monkeys when they are talking.

o -An 1d10phone has been used in the target text to translate that the
For the trees of the forest were great with age and their branches interlmgd and

The translation reads like this: _
- kwakumile izihlahla ezinkuolu ezinamagai:slia athe mbo [aminyene], yonke -
indawo. (page 35) |

The idiép]ione means that the branches had covered the plaée such that there was no light to

be seen.

An idiophone ‘wathi 2wace iwace’ describes Nyonyo’s quick movcment when he was
running away from the old Iady

But Nyonyo was too quick for her. He curled his tail round the branch and shd
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 beneath ... (page §1)

...kodwa'ﬁNyonyo m_ﬂzm;nagg_[wabaleka'ngokﬁshesha}, wabaléka. (p,;,-gg '

42)

Fisi the hyena fell on to thc groynd tmce when Nyonyo let go of the liana io Whle..h thc

hyena was holdmg Ou the ﬁrst occasion the hyena "... fell to the ground thh a bump.

(page 49). This is tra_nslated as '_',.. implsl ymye M [yawa kabll_hlungu] Pha.n_m." a -

(page 40). This means that the hyena fell heavily to the ground, with a dull thud.,

On the second occasion, Fisi was nioré_ than half way up when Nyonyo broke the hana Fisi
fell to the ground ... with a tremendous crash" (page 51). In Zulu, he fell "... kwaduma
* ihlathi isiwa impisi. Yaye yathi gilikidi [yawa] phansi, The hyena's fall made 2 very loud

‘noise,

14 M Misprin int .
_ One word mthe Zulu story has been nusprmﬁed This causes pmblcms if the readers cannot

1dentxfy and correct the mmprmt
Izmkawu zazilﬂez: ngulmenama lapho zizidlalela zijikela, zixhuma zlxhnma zihlale

kulo nalowaya muthl,... (page 36)
The underlined word should be zigxuma, .
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1.5 Omission |

| The n'ansiafor has translated some words by way of omlsmun The meamngs conveyed By
| these words are nnt 'important. for the deVelopmént of the story o |
. The underlmed words have been omltted *u" the translatlon
] -Strange thmgs garew there: t‘erns, m‘,@ﬁ, creepers (page 44)

~ Tzithombo zakhona kwakungesizo ezandlle, 1zikhomakhama, mntandela nezmye

. (36) | - o _ _

All day long the Monkeys chattered, and the Torace. . at m;.is“he

Owls hooted .. (page 44)

Zmingl-ke nemiwane ezazihlala Iaphu ngoba nezmkawu lezo zazihlala yonke_

umm, nomandukulu bekhala bonke ubusuku (page 36

In the souréc text it is mentioned that the hyéna went to the white ants Sor advice on how to
change his véibe ‘because he kneiw that they were very clever and they knew everythmg’.
The information in inveried commas is 'omitted. in the target text. It is therefore understood
| in the target text when the white ants gave advice and were not sure if it was going to work
or not;' 1In the source text *he white ants were.sure that the hyena’s voice was goi:ig to

| iitprove; | |

... his voice would undoubtedly improve. (page 46)

... lingalunga mhlawumbe fmaybe] (page 39)
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1.6 Synonyms

In thg: Zul_u text, | synonyms for the word ‘f_riend’ are used, whereas in the English text, the
same word is nsed. Fisi the hyena came to the .monkcy.’s:; free three times with the intention
of catching one for h:s meal, Bach time he came there he said he was their friend, When he
 was asked who he was he said ‘a friend’ (page 45). In the translatioi the hyena ignored the
' question the first time he came, and on the second and third time he said ‘omhiobo’ (page

40) and ‘umngane’ (page 41) respectively,

-2 mwu@ﬁm

2.1 :SM
| In this story the transtator has Joined some sentences together into one sentence For
| example: | | o |
Nyoxnyo stopped langhing and peered down through the deep.green_light. The
underbush was very thick down there and he could see nothing, (page 45) o

UNyonyo wathula akabe esalueka, wabukisisa efukwini, kwaﬂmanmeka ukuthx-
ifuku lminyene lcakhulu, alkaze abona lutho nempela. (page %'7)

2.2 Qmissicn

Certain words and _sentences have been omitted in the translation, Some of these words and
‘sentences are important for the development of the story. When one reads the following
paragraph in Erglish, one discovers that the old monkey loved her son and she was very
protective: |

"In any case, X won’t have you throwing things at my dear Pusi'. And the old



Monkey looked fondly at her son, who was a tiresome little wretch, distiled by

‘almost every Moﬁkey in the colony. (page 44)

In the Zulu text, the translator chose not to translate the words my dear and fondly, and
omitted them. The target text readers thenefore do not ge. s important mformanon The
target text rezds like this. |
"... noma kunjalo, angithandi khona nie ukuba ujikijele uPusi”, Uqholwane
wambukisisa impela uPusi lo, umntanakhe, ngoba wayehlupha engathandwa |
© muntu ekhaya lapho. (page 36) | |
The tfanslator could hﬁve used words like ‘.. .mgaggm'ul’usi’ and ‘Ugholwane wambuka
ggg@mmm uPupsi lo’, : |

On page 42 in the Zulu text, the translator did not use the pbssessive aﬁd adjoctivés 'which.
are used in the En'glish' text to indicate that the old monkey wag fond of her son and she
spoilt him, In the English text the old monkey said:
"Go and heip my little Pust at once"
"Do you think my clever little Pagi doesn't kno'w the voice of Fisi, the Hyena?"
(page 51)
This s translated like this:
"Hamba wena vyosiza uPusi, manje :ﬂe"
"Ueabanga ukuthi ﬁPuéi ehlakaniphile nje akalazi izwi likaFisi impisi?" (page 42)

Only the adjsctive “clever’ (chlakaniphile) has been transtated sere.
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| Because of his mother’s attitude, Pust thong_ht that he could have tﬁiugs his own way. He
thought that he couid ofder Nyonyo to do what he wanted him to do. .He also thought that
he was more im:_eiligent thar: Nyonye, This information is only found in thé English text:

| "Come and belp when X tell you ol (page 50) |

The above Semence isa command, Pusi is tellmg Nyonyo te come and help hlm 111 the Zul
text, Pum asks Nyonyo to coma and help

"Wozongisiza phela ngiyakucela" (page 41)

When Nyonyo refused to help Pusi and told him that his “friend” couid be the hyena, Pusi
thought that Nyonyo _waé stupid. He said: ¥... don’t be stupid". (_p_ﬁg‘e 50), In tﬁe Zulu text
Pusi said: "... musa ukuzighenya" (page 42) which means ‘do not refuse tv help’,

"This is an example of cuimral difference. Politeness. ig very important in Zulu culture. In the

Zulu text Pusi, who is a young nhonkey, is polite to Ndeyo, the other monkey. Smce the

readers are children, it is important that they learn about politeness while they ate still

young,. In the Enghsh text Pusi bullies Nyonyo, He tells Nyonyo to come and help him, and

calls hirn' smpid.

2.3 Consistency |
~ The translator’s usage of singular and phuad is not consistent:
Wasuka lapho uFisi waya kubanggng [friends] bakhe mugm_a [white ant],

WAy0oX0Xa nawo ... (page 39)

(Fisi then went to talk to his friends the white ant)

In the rest of the story the translator used the singular. The hyena went to the white ant for
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advice; Wahamba wabuyela gmmlmmj [white ant] (page 40). However, this se_e,msl to be
a mistransiation because in the English text the hyena went to the whim ants since they knew -
~ everything: | | - | |

He went straight to his friends, the White Ants, for he wanted advice and the

White_Aﬁts were very clever, ... (page 46)

Cn pége 40 in the Zulu text thé tranglator did not differentiate betweeﬁ the natration and
- what is saici by the character Nyonyo. The. two paragraphs look Tike tﬁe patration because
. there are no quotation marks: _ |

Wezwa ﬁkuthi lelozwi lithi alifane nelikaFist. Mhlawumbe ngabe ul't‘isi nje, esho
ézicabaugelh yedwa._gh_angmmmmﬁ_ ngizwe. wma kusin r a. kugis ia_!sgha.mum

Wadunsa, kwasinda njengetshe. Uma_kungesive uFisi, noma m]am womunye
osinda njengaye. kodwa ngivahona wuye uli‘i_s_i.' | o ' |
'The sentences that needed quotation marks are underlined.

3. Figures of Speech o
The: proverbs and idioms used in the Zulu text, are not translations of English proverbs and
idioms. These have been used because they are the best expressions to be used to express |
what is‘l said in the English text In some ca.ses they are used to emphasise w_hat.is already
" expressed in the text, or to add new information, The story is then appealing, intéresting-, and.
enjoyable, The literal translations of idioms are given below the sentences, and t.e alternative

translations are given in square brackets where applicable,
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3.1 Idioms _ _ _ _
When the sun is '_vely'hot, 2 Zuln speaker would say “likhipha inhlanzi emanzini’. This idiom
is used in the Zulu text to translate the sentence:

... even though the sun was shining fiercely ... (page 43)

. ngisho ilanga libalele, likhipha nanzini (page 35)
(it (sun) takes the fish out of the water)

' ishisa kakhulu]

3.2 P_I'Q‘Lﬁfhﬁ

When Nyonyo refused to pu]l FlSl the hyena up, he was very angry. F151 threatened Nyonyo
| “I"ll pay you out for that. P'Il have you for dinner one of these'.days!" (page .45)
In the Zulu text, the fitst sentence is traﬁslatcd and the second one is replaced vﬁth apmverh
which is still a threat: | -

"Ngoziphindisela ngelinye ilanga. Khumbula ukuthi indul

_.i_shamnﬁ__ki".-'(ba'ge
- 59) |
(the stick hits a good fighter)
[ngurekuthola ngelinye ilanga] |
The proverb means that, Nyonyo may have been clever then, but one day he may not be so _ |

ciever and he would_c:atch him (Nyonyo).

Fisi was determined to catch the monkeys, but he had to change his voice and make it sweet.

‘He went to the white ants for advice on how to make his voice sweet, because they ‘ere
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'. very cle{rer'

There. was nothing they didn’t know. (page 46)
T.he above reason: is not found in the iranslation, but the proverb has beeu glven

e ngoba y_;mbg gthuugglwa ebandla (page 39)

(a loin-skin is sewn in front of men)

[kuhle ukwelulekwa ngabanye abantu]
The reason why Fisi weit to ask for advice was because 1t isa good thing to ask other people
for'adwce_;_. By asking _for advme, Fisi was able to change ‘his vou:e,_ whereas if he did not, |

he would have failed.

The following sentences are. 1ot foumi in the translatmn
"Ohot" said Nyonyo "Why should Ido what you tell me? (page 50)
This information has been Ieft out because in thc Zulu text, Pusi is not presented as & person
who wants things to be done the way that he hkes The translator had therefone consxdered
* the identity of the readers. The readers ace children and he did not want them to think that .
they could do like Pusi did in the English text, that is, order other children to do what they
IWant. | | | |
A proverb is found instéad of this information:
"Wemfame: Laia lulaza sikwengule! (page 41)
(collect cream we will slnm you) |
 Iqaphels] | | | . | |
This is a proverb of warsing, Nyonyo waﬂied Pusi against_dange:. The person that Pusi

thought was his friend could be his enemy,
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- 4.1 Cohesion in the English text . |
In the English text, cohesive links are found throughout the story, Co]ieSive links. tbetaie

mostly used are reference, conjunctions, and lexical cohesion.

4.1.1 Reference :

Example_s. of rcfe;encc':'itcms are shown in > ~arugtaph below: | .
The Monkeys llved hap'pily enoug]l'a'. They had a fine time, swinging through the
tree—teps;' sliding down the giant lanas that hung from almost every branch,' _.

| puliing each eﬁier’s.'taﬂs. There was no end fo t_h;elr, pranks and games-.' Only
~ when the euiee nf an enemy ceﬁ!d' be heard did 11@1 pause in their play until they
remembered that really they were v )fe, for what enemy could reac.h. __th_'_?_'

Who could climb so secgh? Certauﬂy not Fisi, the Hyena, who was the greatest

enemy ﬂlﬂ had! (page 44)

_ '4..1.2 Lexicat cohesion | _ |
The leader of the menkeys ie introduced to the readers as -‘the eldest-and-mest-lmportant -
Monkey’. In the rest of the story she is referred to as the old monkey the ‘old Iady the
nnportant old monkey _ . | _
"Nyonyo shall stay" sazd he oid »-al_l_d-mosb' orts t 'e ey, Sefei'ely (p-.,:ge.

44)

And the old Monkey iouked jondty at her son .. (page 44)
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oo but Pm glad now that it hit the old lady (page 45)

"Go and help my little Pusi at once," ordered the Important Old Monkey (page
51)

4.1.3 Conjunctions
The conjuncuons that arz used in the story are, “for’, ‘and’ ‘because’ ‘m any case ,. ‘but’,

‘how". The corguncuon ‘and’ has been used more frequently than the others

4.2 Cohesion in the Ziilu text
‘The Zulu text has also got cohesive links. Cohesmn 1s achieved by use of referf‘nce
.con_;uncuons and lexzcal items. Becausa Enghsh and Zulu are different languages lexlcal

iterns sometimes do not corr_espond.

42.1 Refereﬁce

Reference items are found on every page in the étory The example given below is the

translatmn of the paragraph ngen above;
__g!ggm; zazihlezi ngokwenama lapho, zizidlalela zijikela, zigxuma zihlale kalo
nalowaya misthi, z;donsana ngemls:la. Kwakudlalwa njaio nje. |
.Nxa kwethuke kuzwakala umsnuwana, zaziyaye z;thule izinkawu g!hobé, zilindele
uknzwa u.kuba'lo.w:imsinjwana\. v;abe ughamuka r;gaphi; Bekuyaye kuthi nxa
sezicabange kahle', bese ziduduza hgﬁkuthi ﬁlﬁnde, s_i_senqabeni lapﬁa, .ngisﬁo

noFisi imbala ngeke afikele lapha. (page 36)
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4.2.2 Lﬁ&gal cohesion
The oldest-and-most-important monkey is mtroduced as uqholwane mkawu endala’. There

are two mole names given in the story that refer to her:

"H]lay;,_nﬁna,benglngaqonde werna gggg“ (page 36)
Ugholwane wambukisisa fmpela uPusi Io ... (page 36)

42.3 Conjunctions S

' Tha‘conjuncti', usedmﬂleZulubextare, ‘ngoba’; ‘noma’, uma’, ‘kodwa', ‘kanye’ ‘nxa’,

ngakho and “futhi’. The conjunctions ngoba‘, ‘uma and ‘kodwa have bwn used more

frequently than the others

C.  ANALYSIS OF ‘THE BABOONS’ (TZIMFENE')

1 Lexical Features of the Story | | -

1.1 Voeabulary |

Some of the nouss used in the translation are uusual for some moder_ﬁ readers; These are:
izife - gardens (page 66) | |

amalhlanga - harvested field with corn stalks standing (page 66)

umwundIWane young of a 11011 (page 66)

umzanyana nurse for a baby (page 67)

amaqele - slopes (page 69)

impimpilizi - top .(p.age 70) |

umdiwenga - mane (page 72)
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‘The followihﬁ verbs are unusial for.SOme readlers:
‘ukuchitheka - go {page 67) .

ukulinga - try. (page 68) _
ulmdwanguza - d;ag oneself along (p.age._. ‘39) |
ukudangala - disappoiht {page 70) | |
ulkuklina - joke (page 73) |

ukundlula - steal (page 69)

The alternative vocabulary which the translator_ could havs used, and which modern children
know is given below: |

izife - izingadi/amasim

mnwundlwane - iwundiu

impimpilizi - ithophi

ukuchitheka - ukubamba

ukutinga - ukuzama '

ukudangala - ukujabha

- ‘wkuklina - ukwenza uuntu isilima

ukundiula - vkuntshontsha
The words ‘amahlanga’, ‘amzanyana’, ‘amaqele", ‘udeWenga’, ‘ul_c_udwanguza’, would be

the new vocabulary that the cﬁildten wbuld have to lean. Explanations and pictures would

accompaity the new vocabulary.
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1.2 Idiophones
Idiophones have been used by the translaior .when_ttanslating the story. Alternative

trarislations fhat he chose not to use are given in square brackets where .appiicable. '

- When translaung the scntencc
"1 found them in my garden yesterday" (page 77)
the translator added the mformatlon that the baboons were scattcrcd all over’ the garden, |
..by usmg an idiophone: | _ o
"Bantu! Ngizifice zithe waca esifeni sami lezizimfene izolo nje" (page 65)

{zigewele]

Instead of translating the séntgncg: "’I:'hey.wm. s'tealiiig my maize" (page 7’7) by saying
"Bebentshontsha ummbila wami"_,. the trapslator ﬁaidg"_Usuphelilé 'umﬁlbila_ waﬁﬁ,'
usuphelile m“' (page 65). An idiophone ‘nya’ is used to mean that the maize was
‘comﬁletely finished’, | | |
The same idiophone is used to mean that Khalulu had ‘completely forgotten’ about the
babﬁons: |

He had fofgotten the bahoons! (pélge 81)

‘Indaba yezimfene wayeseyikhohlwe nya! (page 69)
The _idicophbne zwi (only one) was used to tt_-anslate the following sentence;

Now Mkango the Lion, had an enly child ... (page 78)
UMkango lbnh wayenewundla glilodwa zwi ... (page 66)

54



The 1d10phone ‘dukutiuku means suddenly end is used in. the Zulu text to translate the
~ following sentence: |
.. and in a sudden flash of inspiration, Kalulu saw a possible way out of all his

difficuities. (page 81)

.K_ﬂza_h_mrm.klz wayesehthnla isu. (page 70)
[Emva kwesnkhashana]

Idiophones ‘ghu!” and “wil’ are used to translate the nouns ‘crack’ and “whirr’ respectively:
~ "Crack” went the whip; "whirr" went the top, and away it went spinning (pﬁge
82) | |

"Qhaxl" saghuma isitshwebhu. "Wit" kubhiza impimpilizane ... (page 70)

To translate the sentence: ... his inane bmﬂmg with raée. (page 84), an idiophone has been
used: ... hmdl’wénga wakhe'mi qubu Wukuthuknthéla. (page 72)

1.3 Adjectives and Relatives |

Some of the adjectives and relatives found in the Zulu text are transiations from the English
text: |

Now Mkango, the Lion, had an only chil (page 78)

UMKs.ag0 lona wayenewundin elilodwa 2w ... (page 66)
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"Have I really got to look after this tiresome child?" (page 79)
"Ngiyibheke impela L@m@&lmm " (page 67)

- Vaguely he had an idea that there, in the shade of the tail _x_n_ahoganz P

(page 80)

- UKhaluly wahamba edwanguza eqonda ngasesifen salche, ecabanga ukuy flala B
 phansi kwesihlshla esikhulu ... (page 69)

The other relatives and adjectives-ave: - -

a pleasant game (page o) ~ wumdlalo ogm_a,n_d_; (pagé 1),
a .D;clld_lfl_ga_fllq (page 83 - MLILQ_JJJJIQ (page 71),

a large sack (page 87) - isiumbulukazi sesaica (page 73)

Grammatical Eeatures of the ggg

2.1 Ssmt_az

The syntax in the English text is sometimes not the sarae 2. m the Zulu text. Thi- means
that, in so.me cases the information focus in the source fext is diffefent from tha in the
.translated text. In the case- wher'e.there is rhore than c way of startmg a senter e, the
translator has been able to make a choice, The paragraph below has been chose. 1s an
example to show that in some cases the translator could not or chose not to preser 7¢ the
senté:nce structure of the orighﬁs.-l_ fSXE. in' other cases he could preserve it without mak g the

target text read like a translation:
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. Fora whole week there had only been one topic of conversation at the drinking
pool, and that was the Baboons (1). They had apg:eareﬂ one day from goodness-

| aloné-knew—wheré, a whole coldnz of them, and had made their "DJ!E’ Jo" am ongst

| the irees and mcks of the hill above the river (2) There they Lived; spending - |
the:r days inide ness, quarrellmg amongst themselves, shnekmg chattermg, and ‘
'steahng -anythmg on waich ey could lay th_elr hands _(3). They were a wnstant '

. 'nuisance'and.mrry,-' especially to all the waller animals, blit ho one knew how

 to get rid of them (4). (page 77)

The underfined sentences have been omitted in the translation. Senterices (1) and (2) have
' been co:ﬂbined and the structurc is different In sentence (1) the 'adverb ‘at tlie drinking '

-101’ is included in sentence (c) in the translation. ‘Sentence (c) is taken from sentence (1) _

- mthesouroetext

_ Kwaknkhulunywa ngazo emfulmi. lﬁpho kuhlangenwe khona kuphﬁzwa amanzi
(@) (page 65 | |

The ‘Baboons’ is at the beginning, and ‘for.a whole week’ appears at the end of the scﬁtence.
The sentence xeads like this: |
,mmfena ezathuka zitheleka nj e zmgaziWa lapha zazighamuka khona, zazlymdaba

egudmm lonke lelosonto ezabonakala ngalo (a) (page. 65)

Part of sentence (4) which is underlined is changed in the tazget text to ‘to everyone’. In the
- Zuln te'xt, the_-second sentence (b) is'_a combination of sentences (2) and (3) and part of

sentcné_e @ (up to the second com_rha). The fact that the baboons _liéed on the hzll (from |
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o sentence (2)), is found in sentcnce (t) in the transtation: -
Zafika zazﬂ:lalela egqumieni zingenzi Jutho, mdla, zmtshontsha, zixahana zodwa,

zidla noma yini ezazurithola, ngakho ziluhlupho olukhulu kuwo wonke umumtu

(®). (D'-lge 65)

' Sentence (d) is the last part of sentence (4):

KWakungekho'-owayesecabange isu lokuzizosha (d). (page 65)

 The reason for the differences in syntax, between the English and Zulu texts, is that the
paragraph was paraphrased. ‘This does ot suggest that it was not possible to translate the
'_ paragraph the other way.. Paraphrasmg had allowed the translator to make the paragraph |

shortcr than it could have been.

2.2 OﬁniSsion _ _
Iﬁ this story the autlmt'in English text inclnded the word ‘bwalo’ (page 77) aﬁc_l a senfénce 2
‘Iué ndinapa mwana wa Mkango® (page 82), which are taken from the language in .ﬁrhich_ the
stories were told, But, the readers are made to believe that it was the language spoken by the
animals: ... there seemed to be something in the rhythm of Kalulw’s words that made it

g0, ... and, of course, he really said it in his own language. (page 82)

In the translation this Janguage has'becn omitted, Tn the English te’:it, the sentence is given
with its translation which is ‘It is I who killed the Lion’s child’, It is this English translation
that is translated in the Zulu text.

~ 'This is an example of a target culture influence. The translator did not use the foreign
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 Janguage in the Zulu fext. The reason for omitting this language is that the readers did not -

 know it.

2.3 ;gghr_md_ur_
The followmg paragraph is in the plural n the Enghsh text:

’I‘he nearest Baboons laughed and shook their fists, too. “'I‘lneves! Robbers! " they '

shouted, nmtating Kalulu, "Get out of my garden! Go away!" (page 81)

In the Zalu péxt the paragraph begins with the singular, changes to plural, and then ends with
 the singular: | | | |
Imfene eyayiseduze yahleka nayu yakhlpha 1sibhakela sayo yathi "Masela,
zigebengu", zasho znnemeza zonke zalmglsa uKhalulu “Phuma ensimini yaml ..
 uhambel” (page 70). |
(The nearest baboon laughed and shook his fist and séid: "Thieves, robbefs-",.
E i:hey all éhou'téd imitating Khalulu. "Get out of my garden and go!",
When one reads the above 'parag.raph, it is not clear whether it was one or many baboons

which mimicked Khalulu.

2.4 Rep g’ ion |
Even though it is mcntloncd in the target texi that the pha-ase was repeated the translator chd

_ not repeat it:

"Ine ndinapa mwana wa Mkango.
(it is T who killed the Lion’s child)

Ine ndinapa mwana w&Mkango" . (page 82)
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“"Yiwmi -engibulele wmntwana webhubesi" ' age -70) '
The senbcnce is not repeated in the Zulu text in order to save space. ‘The translatmn would

have been longer if the sentence was repeated as in the Enghsh text.

3 Ilgmm.fﬁp_.h
: The hteral translatmns of- 1d10ms and proverbs are gwen below them, and the altematwe .

translations from which the translator selected, are glven in squarc brackets Thls is not :

. snggesting that the alternative ones should be used.

5.1 Idioms - N S _ _
_- The dmker had suggestcd to other ammals that they could ask Mkango the lon to chase the | _
baboons away. Khaiulu the rabbit agreed that the lion could do that, but doubted if he would, .
because the baboons did not bother him. However, he volunteeted to go and talk to th;c lion,
he said: | | | -
.ﬂSﬁﬂ, there can e no harmm asking and I'. will go at once tﬁ Lioli’s cave" (page
7 | | |
in the Zuln text. Khalulu says: | _ o
f'Kodvﬁg phezu kwsil__cho_ lokho ngisazdke .EMEEM" (page 66)
{throw mouth away) o | o
[ngiyoméeia nakuba -kungéhzeka angasisizij

The idiom means asking and not expecting the person to accept the request,

‘Instead of transiating the adverb ‘effusively’ (page 78), the translator used the idiom ‘nquma

ulimi’; The idiom means ‘to disturb what a person is saying’:
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"Just the persoﬁ.l wanted to seel" said Lion, effuswely (page 78)

 Kuthe engakaged, ibhubesi lamnquina ulim ... (page 66)
(cut lns tongue off) |
[lamphazanusa esakhuluma} |

'Ihe Zulu word *xoxelana’ (page 74) means ‘tcll each other’. 'This word is used together thh- '

an 1d10m whzch has the same meamng
- Other animals saw the chase go by and ran defi shtedly to tel! each other: that the

‘Baboons were heing diiven out. (page 88)

oo kwathi ezinye izilwane ezazibukela zafakana imilomo zaxosclana wkuthi

| izﬁnfene zixosma yibhubesi. (pﬁgé 74y |
(they presenteﬂ m_ié another with mouths) | |

The repetition is meant to emphasise that the animals talked to each pthen -

| 3.2 P;overbs |
The baboons had bcen the only topic of conversaiion (page 77). Instead of translatmg this

as kwakukhulunywa ngazo, the translaior used a proverb zazlymdaba egudwini (page 65)

(They were a topic for discussion over smoking'pipes):, which'cairieé the same meaning.

The translator used a proverb 1o add information at the end of the following sentence: . .
"The child was ili. Inursed him with the greatest care” (page 80) [but it was all

in vain]
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"Ngllmge ngamandla ami onke ulmba ngiyisize, kodwa konke lokho k Mgg
zimuka nomoys nje (page 68)

(the mielie stalks were going away wrth wmtl)

[akumzanga]

Addition of qunna_tzon Was done in order to improve the text,

The baboons were very happy when Khalulu told them that there Was going to be a
competition and the prize Was going to be 2 bag' of beans. In the Zulu" texf they said ..,
koghuma nhlamvu ezinye ziyofekela (page 72) which means ‘some will wmandothers will

| lose 'I'he liberal n'anslat.lon is some seeds w1l! grow, others w:ll dle‘

4, Cohes‘ion - -
4.1 Cohesion in the Engligh Text.
Reference items for the baboons are: ‘they’, ‘their’, ‘them’. Mkango the tion is refen‘ed.to
as ‘him’, ‘he’, *his’. The lion’s child is referred to as ‘it’, ‘he’, “him’. The féferenc_e items
for Khalulu are ‘hls’, ‘he’ ‘hlm | _

.. Rabbit ran back to is home and, when IL e had found (p'age. 82)

Kalulu forgot his troubles. and it was only when an excnted chattermg broke out

all round h_ng (page 82)

4.1.2 Lexical cohesion |
The Jion’s child is referred to as ‘an only chiid* (page 78). a sickly liftle cub’ (page 78), ‘the -

young cub’ (page 78), ‘the little follow’ (page 78), ‘the youngster’ (page 79), ‘tiresome child’
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_-(pa'ge 79), ‘the cub’ (page 79),. ‘the httle creature (page 79), ‘thc child’ (pagé 79), ‘the litle
 Tion’ (page 79), ‘my child® (page 80). e
These referetices draw .the-re_ader’s attention to different aspects of the young lion, Thus, in

relation to Mkango th@ libn; it is seen as his child. Khaluty sees it as a tiresome child.

4 1 3 ng_]unctigng
* The conjunctior that appeaxs more frequcntly than the others i 13 ‘and’

4. 2 Colgg gnmme Zula Tﬂ |
‘The Zul language has dlfferent prefcrences for usmg some devxces more frequenﬂy than

'others and thcy may hot cm'respond to the English pattems of cohes:on

4;2'. 1 Refgr_gnce. |
Example of reference items is glven below:
m ezathuka zltheleka nje zingaziwa lapha zaznql..,muka khona, zag;ymdaba :
egndwini lonke l.elosonto ezahonakala ngalo. Zafika zazihlalela egqumem gngenzi _
- Yutho, zidla, zintshontsha, ziiaban_a zﬁdwz, gdla ndm_a yint egazjjritho_la, ngakho

ziluhlupho olukhuln kuwo wonke wmuntu, (page 65)
4.2.2 Lexical Cohesion

The lion’s child is valled ‘iwundiv’ (page 66), ‘ingane’ (page 66), ‘umwundlwane’ (page G6),

‘amntwana’ (page 67), ‘ingane yebhubesi’ (page 6’8)", ‘umntwana webhubesi’ (page 70).
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4.2.3 Conjunctions
Conjurctions ‘futhi’, ‘uma’, ‘kodwa’, and ‘ngoba’, have been used quite extensively in the

story.

D.  ANALYSIS OF ‘KALULU’S PUMPEINS’ (‘AMATHANGA KAKHALULUY)
1. Lexijcal Feat_ur_es of the Stgﬂ

| 1.1 Vocabutary
Thc follomng verbs ate ugusual for readers of today; ukumimilita - to swallow down food

-without chewing (page 102) vkuzihiaba - to refuse (page 97)
ukugcansela - .’_Lo walk WI_th heavy gait Lpa_ge 97)

ukugcula - to stand stationary (page 98)

AltemétiVe wﬁrds that can be used aire given below. These are paraphrases that the translator -
.chose not to use when he was translanng the smry | |
| . ukumlmﬂxta ukugmn}ra ungah]afunanga
ukuzihlaba - ukwenqaba

ukﬁgcansela - ukudishizela

ukugeula - ukoma unganyakazi

The nduns_ that are problematic to readers .are:. |
ukhova plantain (page 101)

imilibo - runners of creopiig plant (vage 100)
The Woﬁ that can be used instead of “ukhova’ is ‘ubhanana’. An explanation or a p1cture can

be used to describe the word *‘imilibo®.



The noun ‘msuku’ (page 98) which is the name of thetree, was 1ot taken from the Zulu
language. It was taken from the Chjnyauja language which is the Ianguagc_ from which the
- story was told. The word should have been writtgn in italics to indicate that it is not 2 Zulu |

word, or an cQuivalent Zulu word should have been used.

1.2 Idiophones
- Idiophones can be found in the Zulu text, and they are used to translate the informativn given
* in the English text. Alternative translations that the translator chose not to use are given in

square brackets where applicable.

The idibphone fihli’ means ‘to émash’ and has been used when t“ranslal:mpr t]:e. folloﬁing _
sentence: R |
N .El'eph.ant bfd_ught iﬁs monstrous foot down upon the nearest mound of earthand

 squashed three seedlings flat. (page 120)
In the Zuiu fext the sentence is translated like this: | |
Kwathi kusenjalo indlovu yathi fihli, ngonyawokazi Iwayo izimpuzi zikaKhalulu |
ezazimile kahle kwenye iﬁdunduma. (page 100) | . |
[yafiliza] |

Tnstead of trauslating the sentence: ... hollowed it out and crept inside ... (page 122) by
saying: ... walibhoboza wase engena phakathi ..., the translation reads like this: ...
‘walibhoboza ithanga, nempela wathi_tshobe phakathi ... (page 101), The idiophone

‘tshobe’ is used to mean that Khalulu easily got inside the pumpkin. -
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- The id'iophones' ‘bmi:', dum, dudum’ and ‘Du-du-tdudu-’ (p.age 102) are used to imitate the _

: sound made by ﬁ:le drum when it is beatcn In the Enghsh text the 1d10phone is ‘Rat a-tat-a, -

o rat—a-tat-a, rat-tat, rat-tat’ (page 122),

From the s:nﬁehqé Walaia-uijbw watlii ja... (pagé .103)'t']1é'idicjphoné “ja’ means that
the clebhaut-l_ay out flat. This is a translation of ...the deep sleep of exhaustion... (page |

123).

- The following wards have been used in the story together with their synonyms: ‘isife’ .I'. N
‘_isivande’ -‘iz:intanga’ ~“izitpuzi’, 1phu11 Iﬂlanga : o o
"Nglzozlthnkusela ___Qggg " kusho uKhalulu - (page 96)
"Umuntu uyaye alime enze mnduuduma bese ethukusa __M ezmtathu vor
(page 96) | : |
_ Kwathl lapio nmgg_ﬁqah ukubabo;hvug. nempela wahamba kWesiI;xabhadﬁkazfi :

walibhoboza ithang, nempela wathi tshobe phakathi ephuzini (page 101)

 "Uma kunjal» angiphumelapha, ngingaficwa esivandeni sikanogwaja” (page 102)

Noma isigubloz sesithule, wazimisela ukuba kude impela pesite sikaKhalulu (page
o | A B

This is very helpful to thie lreﬁders if they know one term émd ndt_ know the othet.
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| 2. Graminatical Features of the Stoty
2.1 Syntax | |
 The following sentences have been cbmbincd into oﬁc écnt@cc in the Zulu text:
| On the other hand, Elephant would Lertamly make himseif umpleasant if he
| dldu’t get what he wanted. Besi< '3, it might be a good thing if N_]Obﬂ.l were t0
grow his own pumpkms - otherwise he would always be askmg Rabblt to give
~ him “just one’ or helpmg hlmself from Rabbit’s garden. "Very well " said Kalulu

at !ast "PIl give you a llttle 1 can’t spare much .. page 116)

The tfanslation reads like this:
Kwathi-ke nguba kwakungayephula umoya mdlovu uma yaymgazntholl izimpuzi,
nokuthi—ke futhi kwakungabangcono mlpela ukuba uNJobvu azztshalele esakhe |
| isife ngoba wayezohlupha ankashele njalo lapha kuKhalulu, wathi: "Kulungﬂe,
" ngiyokuzwisa _mgcosane nje, ngeba nami anginazo Kakhuln," kusho wKhalulu,
(page 97) |

| 2.2 Omission
The translator has omitted certain sentences in the Zulu text. Some of { * ~ scntéﬁces‘ carry
important information in the story. After Njobva had told Kha_lulu that his hoe had been
stolen, he asked Khalulu to hoe the garden for him because he would do it better than the |
elephant, But Khatulu refused, and three réasons afe given in the English fext: o

.« Kalulu was hot and he wés tired and he didn’t see why he shonld do

everything for Elephant... (page 116)
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© The first f:wo reasons are omitted in the Zalu text. 'fhc translator may have regarded thc third

reasoni as the only important reason, andhc left the others out.

The part that is underlined in the sentence below is omitted in the Zulu text:

"But you should stlll have a fine crop, Kalulu—a wunderful crop; I hope, "he

walked away. (page 120)

In the paragraph below, the underlined sentences have been omitted in the trasslation: -
| Days came and Went,. and With every one Kalubu’s pumpkius greﬁz and grew and
' .grew He was tremendously proud of them for they pronused to be the finest
anyone had ever seen. Two of them were __ge_rj_ag_ﬁg_bbxt kimself and of ﬂlgg,
ng was §0 nearlz rxpe that he could hardlv sleen aﬂﬂﬁwﬂm

would be ready to pick in ﬂ_m morning, Every day he would go to the garden and
i i uld think that perhaps it was ripe an

. then he would pinch it again and ¢hink that perhaps it wasn’t. (page 120)

ThlS paragfapﬁ is translated (ke tb.ls
Zedlula fzinsuku, uezimpuzi zikaKhalulu zakhula zakhephuzela, zayiphosa
yﬁxébala_za imilibo' yazo. Wajabula kabi uKhalulu ezibona semzhlanza, .kWath'i |
nabazibonayo Babamba ongezansi. | |
Ahlanza adunuselana amaphuzi; kwathi a:ﬁabili wawathanda .kakhﬁlu nKhaluhs, |
_ede eyowahlola zonke izinsuku, athene nezmye izintanga, (page 100) |

The translator had onutted these sentences in order to make the Zuln text shorter '
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In the Zulu text, Khalulu loved his two pumPkins, and- everyday he went to the .gatden_td
._ examine them, 'The transiator did not mentién why he Iovéd.the two pumpkins ..very much.
" The underlined seatence is mot found in the Zulu text, 8o the 1'eaders do nct know that the |
.two 'Jumpk:ms were very blg and one of them was nearly rlpc Khalulu could therefore not -

wait for the day When the pumpk_m was Ilpe so_that he could eat it. The absence o_f this |

information did not _c:hénge the 'plot of the story, but it changes the mcamng o

3. Figures of Speech |
The literal translations of the idioms and proverbs are given below the séntences The
'researcher has suggestcd alternatlve uanslauons whmh ave not idioms or proverbs, which thc- -

translator chose not {» use. They are glven in square brackets where appllcable '

3.1 Idioms
The word thmk was translated by usmg fhe idiom ‘ukudla amathambo ekhanda’. The
Enghsh text neads like this:
‘Kalulu returned home, tied a nice, cool strip of Béna_na leal rou_nd.h'__is forehcad
_ aﬁd again sat down to think (page 121 | |
In the Zulu text: | | |
UKhalulu ﬁvabuyelix .ekhayﬁ wﬁﬁopha ikhandé. lakhe ngekhasi likakhova, wahlala
| pmm& wadg amathzinbo ekhanda. (page 101) | |
(e ate bones of che head)

" [wacabanga]
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'_Tl_le idiom "ukﬁbzimba iﬁd.lela’ mheans ‘to go or depart’. It was used to transl'a_te the foliowiﬁg I-
Then he turned away and, ata gent]e lope, sg: out upon his gea;y_ml;_mgx home.
(page 124)

o waphenduka m am!;a mdlel eya ekhaya lakhe (page 104)
(e caught the path)
'[waham_ba} :

.In the following sentence, the underhned part is omitted ] in the translauou, and the proverb 3
Ulcubona kanye ukubona Kabili is. added whlch meins ‘once bxtten twice -;hy The Enghsh:. )
sentcnce reads like this:

«r. 1t was unlikely that Elephant would ever touch zaother pumpkm and, if he
did, Rabbit would know just how to deal with him! (page 124)

Translation then reads hke this: |
... kodwa wabuye waxola nje, wabe eseziduduza ngokuthi ulNjobvu ngeke
asaphinda ayokw.eba ithanga, ngoba _u_l_g;b_g_a_k_anj_gk_b_gajgbl i (page 104).
(to see once I8 to see twice) |

{wayesefunde isifundo]

'TG



4.1 Cohe jgg in the English Text
4.1, 1 Reference
An example of reference 1tems is given below | o _
Kalulu decided to go ami queetlon all lus _f_r,__@_d_s_ Perhaps one ot‘ _h__ mlght
know somethmg
' They did not, They knew xiot:shiﬁg, but they were all equally certain tlat no one
but Njobvu could be guilty. (page 121) | | .

4.1.2 Lexical Cohesion - _ _
‘Lexical cohesion includes the repetition of items such as ‘seeds’, ‘pumnpkins’, ‘Njobvw’,

‘elephant’, ‘Kalulu’, ‘Rabbit’, ‘drum’,

4.1.3 Coni ctlo

An example of cenjunctmns is given below:
"Hmm'" Rabbit wmnkled his nose and considered the matter. He had not got.
very. much seed and bad not meant to give any away. Mﬂﬂl&r_l_@m,
Elephant would certaluly make himself unpleasant if he dxdn’t get what he

Wanted (page 116)

4.1.4 Bllipsis and Substitntion
In substltutwn, an item is r plaeed by another 1tem An example of substmltmn 1s given
below:

"P'm going to grow pu’mkiﬁs" announced Katulu ...
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"I think T'll grow some too" (page 115) -

* The word “some’ is a substitute for ‘pumplins’.

In ellipsis, something is Jeft unsaid but is understood by the readers. The example is given

| bélow:

"Have you any seed?"
“NO" .
What is ellipted is ‘I do not have any seed’.

4.2 Cohesion in the Zul Text

- 4,2.1 Reference | i

Exwple of Zulu reference items is g1ven below' .
Ngakusasa uKhalulu Eavu]ka kuselunvl ‘wayolima esifeni sakhe, wenza |
izindunduria ezinhle zokuthukusa izintanga, Wasebenza waze ﬁajuluka.

u:lmhlophe izithukuthvkn, (page 9'7)

4.2.2 Lexical Cohesion |

Repetition and synonymy have been used to -#chicve iexi;ai cohesion in the text. Items that

are repeated are: “izintanga’, ‘imbewn’, “ndlova’, “uNjobvir’, ‘ekhatulu’, ‘unogwaja’, and

‘isigubhu’. For example: | | | _ o |
Wééuka ngejubane, kwathi ngenkathi egijima jsigubhu sathula. Noma isiyubbu |
sesithule, wazimisela ukuba kude impela n&ife sikaKhatuhu, |

Kwathi ithi indlovu isaphumula, sasho futhi gﬂmh]_zg v (page 102)



Synbnyms o;-peﬁr-synﬁnynis are also found in the 'story: ‘izintémga’ - ‘i'ziﬁpu?i", ‘isife’ .

- _‘isivan' ‘qubma*-‘gwavuma?,_ ‘iphuzi’ - “ithangs’, ‘izithombo’ - *izimpuzi’, ‘amathanga’ -

amaphum For example: | | | o _ | |
Uniobvu ngasosonke lesns:khathl wabe emi, egcuhle laphaya eiokhu Mm_'
yedwa. (page 98) _
Kwathi lapha wesondela esifent sakhe, wezwa ul‘(mbvu _q_ml_lg Kkhona laphaya B

(page 99).

4.2.3 Conjunctions |

Con_)unctmns uscd in the Zulu text are ‘ngoba’, “futhi’, ‘koctwa', ‘bese’ ‘ngakho’ ‘uma |

nxa’ ‘nanxa’ ‘kf*pLa njengaba’, ‘kann futhi’, For example -
Unjobvu wayengekho esxt‘em sakhe, __qgszg waphosa iso nje uKhalulu, wabona
ukuthi kwakungakamili lutho. Kwalmtshalwe kabi kungamblwanga szdunduma
ezinhle, futhi - kungazange kuchelelwe, kanti futhi kwakungambozwanga_
ngamahlnhla ukwenza umthunzi,

424 El_uggg o |
An _éxample_ of ellipsis is given below, and is a transiation of an example gi&en' above in
English: o B
| "Unaye yini imbewn?"
"Cha |

What is Teft out is ‘Anginayo imbewu’.
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CHAPTER FOUR

CONCLUSION

In South Africa today, the eleven Ianguages spoken by South Afncans are gwen equal status.
- Before thc nine black languages were regardod as official, only a few children’s books
wrxttcn in these languages were pubhshod Thls was because the publishers were only willing

o pubhsh books that were gomg to be vsed in schools

| The publlshers are now wﬂlmg to publish books in black South Afrxcan languages, that are
not. necessarﬂy meant for schools, because they 8ec 2 growth in the black readership market.
But it x_s not only mother-tongoe speakers who read literature wntten 111_ black languages. Non
| mothe_otongue sp'eakers moy also .read books in order to learn a 'laﬁgoage like Zulu.
Childr:n;s books aro an effectivo means of aidii_lg longuage-leaming. _Mothcr~tonguo speakers

can also improve their langnage by reading books.

. Besides reading in order to leém. clnldrcn also toaﬂ for entertainnient,. 0 laugh and enjoy
what is alfeady .familiar-to them. Tl__ley read in order to dream and explore ﬂ1‘e unknov;én.'
Literature can serve as a guide on how one should behave. It can also help give insighf about
a person when she needs it. o
. a child becomes aware of the fact that he is not alone in his fears, mshes, or
resentments, and he is alded in his own adjustments as he fallows the story
-.characters through to the final satisfying solution te the difficulties with wluc.h

they are struggling." (Adams, 1953: 163)
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In this research project, four English folktales were compared with four Zuli translations.
The aim was to analyze the style of the translations and establish whether the fext is
: accessible to the readers 01’:’ today or not. Wt has been discovéred.éﬁef comﬁaﬁng and -

| analyzmg the texts, is that the translator was f.lucnt in both the Enghsh and Zulu languages _

What was important to hnn was to convcy the same message as the ongmal text. In some - - '

cases he kept the same styllsuc features as the original, and these features are acceptable in
the _Zuiu'ianguage. In other cases, he intrbduced stylistic features that are nou.'found in the_
 original text. These two observations ate discussed below. By 'a_uﬁlyz_ing the stories accordix_:ig'
to the categbﬁeg o suggested by Leech and Short and the researcher, it was 'puésible to
establish whera tﬁé tfa'nslatér adhéred io the original texi, aﬁd where he deviatéd from it. The

categories are lexical categories, grammatical categories, figures of speech and cohesion.

Leech and'Short'.'and.thg researcher’s model are adoptﬁd to modify Hewson and Martin’,s
Variational model. According to the Variational model finguistic, sociat and cultural aspects
are inportagt in translaﬁon'. The linguistic aspect has been the main fotmé of this project.
Under mé.]inglﬂéﬁ(_:.' aspect the translator prodﬁced paraphrases in Zulu when he was
translating. These had pifovided options from which the translator chose; Wﬁat he had :
 paraphrased were the Iexicoﬁ and syntax of the stories. The paraphrases are givéxi in the

analysés of stories,

The social and cultural aspects are discussed in more detail under the topic “Theoretical
Framework’. These are aspects which the trauslator had to consider when he was producing
" a Zulu text. Thcy inchude the. selectmn and ehmmatmn procedures whlch the translator had

to undertake
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Thz IﬁeseaifCher did not only analyze angd compare the two texts-.: She went to prlmary sthmlé
and asked c.luldrento reﬁ'd the stotiés in order to es&hlish whether the.Zulu 1#1’1gﬁag'e used
in the stories was still accessible to the readers. What was. discovered #as that, even though B
the readrrs enjoy the stones, they are not ﬁﬂly acoesmble The reason is that the vocabulary-

used in thc stones is not known by young readers of today.

Cnluﬁral context adapﬁation is also found in the Zulu text The reason foﬁ adaptation.is that
- some elements of the cultm“a} context of the ongmal text are not Known by the rcaders of th.e | _
Zulu text. Klingberg (19‘7 8:86) mennons the categories of context-adaptatlon
*... of personal names, titles, gecgraphmal namies, names of plant and anunal
specles, measurements, concepts concermng bmldmgs and home furnishmg, meals
anﬂ Tood, customs and. practices, the play and games of children; of singularities '_

in the source language such as wordplay and foreign language in the source text, o "

_ further, in mythology and folklore, personal and geographlcal names as well as:._
terms -uséc_l for supernatural beings and events, and historical and lit&ary

references"

In the stories the characters are animals which talk and act Jike human beings. In the English
text, Khalum the rabibit eats young leaves, whereas in the Zulu text he eats pumpkins and
: vcgetables 'I‘he translator chose to make the rabbit eat the kind of food that the readers

themselves eat

- In the English text the -dathor _has.used the word ‘bwalo’ and the sentence ‘Ine ndinapa

mwatia wa Mkango’, which are in the Nyanja language. The translator has deleted this
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 language in the Zulu text, because the target readers are not familiar with it.

The names of the charﬁcters in the stories are in the IanQﬂage in Whic'h the Stdries‘ were told,
but in the Zulu text, they have been mdxgemsed so that they do not- sound forelgn, and the

_readcrs are able to pronouIme them.

The translator has used idiophones, idioms, and proverbs to translate the information in he
English text. These are not found in the source text, but are mtroduced in thc target text
These figures of speech are very unportant in the Zulv language culture. Their mclusmn i

the translanon has therefore madc the text sound ongmal and fiot fore:gn

The translator’s aim was not to reproduce the English syntax in the Zulu text, but to convey
the stories. Some sentences haﬁe_h.een oxmtted in the Zﬁlu-tcxt in order to make the text

~ shorter. In other cases the translator has either cotnbined sentences or divided them into two.

When the translator was .u'a,uslating'the texts, he regarded the target readers and the Zulu
language culture as important. Ti‘anslation was done in such a way that the text was easily

accessible to the readers of that time. The translation was therefore target-oriented,

: Acceééibili of the target ' | & feaders _
a Accessibility of the stbrie’s to the r‘eader’s depends on the ﬁpe of reaiders-oné ié talking aﬁout._
| The text was accessmle to the readers that it was originally meant for. It was translated i in
the early 19505 and was meant for children who lived during that tlme The translator had

“assumed that he shared some of th_e knowledge with his target readers, Such information or
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knowledge was therefore kept implicit in the translation. The translator had used a;.style that
suxted the target language readers. He regarded the eultural values of the target Janguage
readers as valuab}e His trans[atron therefore fitted the target language culture. The text was
| therefore accessrble, and the readers considered the text valuable, because of the translator’s . |

- choice of vocabulary and hoW he used the ‘words to form sentences.

But now the times have changed, and translatron has to chauge wzth the times. The type of -

reader is ‘today d.rfferent ftom the one the tandatton was ortgma]ly done for Clﬁldren of |

' today do not share the saine knowledge and expenences as chﬂdren who hved in the. 19505 -
’I‘heret‘ore, the. infonnatton that the translator had shaved wrth his target readers, may noibe
the same as with readers of today This means that certain parts of the text are not

understood bv 1'eaders

The stories contain many lexicai terms, idiopirones, idioms, and prorrerbs. Some of rheterms :
 used m the text are not k‘:uown by the readers of today The voeabulary inclrdes plant and
emmal pames. Some of the verbs used in the stories are also not undersfood by the readers |
'I’he reason why olnldren may not understand these words i is becsuse Zulu language sPeakers
do not use them any more. These make the stories less aoeesstble, even though they are
enjoyable. The .information'that the readers do not understand may therefore need to be made

explicit.

' Now the question is, what type of Zulu do the transiators need to use When.trsnslaﬁng
children’s books? The suggestron is that the translators nse standard Zulu. The reason is that

it can be understood by readers from all over the country But the translator has to know that
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he is u‘anslatmg for young chﬂdren who age still leammg the Ianguage He must also take .' . |

| mto consxderauon the amount nf knowledge and expenence that the chﬂdren have The N
vocabulary that is no longer used by speakers, need not be usecl in- chﬂdren s 11terat11rc .

. S’ '\onyms Whlch are fam.thar to the readem can be used The Zulu Ianguage is charactensed_ .
_by the usage of 1d10phoncs and me*aphors T,‘Je translator cannot avmd usmg these in
children’s hteramre He needs however t.o prowde explanauons for these if thcy are. not_ -
understood W1thm the cdntem: itt w]:uch they are used. | o

| _ It is the socm-culmral uorms, whxch include the 1dc11t1ty of the readers, that Wﬂl deteimme o

the kind of style that the translator can use when ttﬂnslatmg ch:ldrens hteramre The

_u‘anslator wﬂl leaVe nn:plmlt the mformatmn that he shares wﬂh the readers, and wﬂl make o

exphclt the mfonnanon that is new to the readers ‘I‘herefore the text ‘Kunye.nyeza.

: '_ Bs1khothem can- be modlﬁed to smt readers of today
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