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ABSTRACT ;
This paper analyses the findings of a survey conducted in eight schools in Swaziland on financial 
management in secondary schools. The paper sets out, as its framework, the Priority-based 
budgeting as well as strategic management, as useful perspectives on how finances should be 
managed at school level. It does not, however, claim that priority-based budgeting is the only 
best strategy, but claims that since majority of schools in Swaziland operate under limited 
resources, this approach is appropriate. This study does acknowledge that individual schools have 
individual priorities and the fact that priorities change, therefore the PBB approach should act 
as a basic framework for setting out budgets. The paper also acknowledges that schools have 
unique features that make up an organization. These features include the culture of that 
organization. Such features will determine how that organization will choose to run its activities, 
in particular, financial management.

The aim of the study is not to make school heads experts in financial management, but to provide 
a greater understanding of both the underlying concepts and practical application of the basic 
skills and processes of local financial management, and how these skills can be integrated in 
schools in Swaziland. The study therefore questions the skills that school heads have in 
controlling finances, and argues that school heads should be equipped with the necessary skills" 
to handle the complex operations of financial management. It also suggests that schools in 
Swaziland should integrate the concept of local financial management as proposed by the 1988 
Education Reform Act of England and Wales.
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CHAPTER 1
I

INTRODUCTION
If

Financial management in education is a much neglected area of study. Few of those concerned

with organization and decision - making in schools understand how total school finances are
: : ' '{ 

made up or feel that such knowledge has an important part to play educationally. This study

argues that proper professional management of school finances could ease many present

problems and open up new possibilities for schools. The industrial and commercial model of

financial management does not transfer easily to education where outputs are largely

unquantifiable, but it goes some way to producing the sort of good housekeeping which would

aid educational planning and educational decisions on priorities.

The research provides empirical evidence of the kind of problems of financial management with 

which many schools in Swaziland contend daily. The aim of the study is not to make school 

heads experts in financial management, but to provide a greater understanding and awareness 

of both the underlying concepts and practical application of the basic skills and processes of 

local financial management, and how these skills can be integrated into schools in Swaziland. 

The paper therefore answers the following questions:

* How are financial resources managed in schools in Swaziland?

* What are the problems faced by school managers with regard to financial 

% management? ,x „ o -vr
\ j

* Which are the areas of financial management that need to be developed?

* Which skills and processes of the international LMS can be integrate^? 

schools in Swaziland? c ' „ ' 0

* What are the implications for the skills at schools j j

1



* How can these skills be integrated into schools in Swaziland?

Rationale

The motivations of the research stems from the fact that schools in Swaziland experience some 

' problems in the management of their finances. These problems are captured almost daily in 

newspapers around the country, of students, parents and the public at large, complaining about 

how school heads misappropriate school funds, and asking for either the resignation of the 

culprits or for strong disciplinary measures to be levelled againsf the culprits.

The research sets to prove that this is mainly because most schools heads are not skilled in 

financial management. In fact they do not go through some form of training. Therefore there has 

been considerable concern among school heads over how the complex operations of financial 

management are to be carried out. The study is helpful to school heads and their governing

bodies, particularly, in developing countries because they will be required to undertake specialist

rr ■ ■ 6/ functions of financial management not normally performed in the past.

>  -

My interest in financial management lies with the fact that schools in Swaziland are Experiencing

problems in financial management of their schools. As an ex-teacher in one of the schools in
" . .. ■'

Swaziland, I have observed how school heads are frustrated by the their lack of skills in handling 

school finances. The problems are so vast that a number of students and parents are calling for 

i;i#.%esign8%n of school heads because they believe it is the school’s head’s responsibility to 

r^^ikuher the fifrWe&af the. kchooi. <• '■

I have chosen an international concept of Local Management of Schools because of the global 

changes which are taking place in education. Countries compete internationally to meet the



challenges of world-wide changes in education. LMS implies that schools enjoy greater financial 

autonomy and accountability in managing their finances. LMS also implies that there should be 

. delegation in schools the responsibility for financial and other aspects of management. The study 

has used LMS from England and Wales to explore the concept of financial management and how 

these concepts can be integrated into schools in Swaziland.

/
Given that the survey falls within the broad aim of investigating the enabling and constraining 

effect of financial control, it can be located conceptually within the field of financial 

management. By financial management we mean the processes of ensuring that the school has 

money and resources it needs to meet its vision. In other words, for a school to function properly, 

it has to know what money it has, how the money is being raised and spent, and how it will 

obtain sufficient funds in the near future to meet its comnntments.

It is also important to note that there is no uniformity or shared understanding in this field. Green 

(1995:71), when referring to financial management talks about the budget. He describes the 

budget as the expression in monetary terms, of an institution’s plan for a given period, and for 

a given price' assumption. He stresses that:

- A . " a budget is not about money, but an expression o f plans. And those 
plans are not about money, they are to do with the activities o f teaching "
and learning, and with personnel premises, consumables and services 

required to make those plans happen. The budget is the place where 
everything is quantified and cost". ~

Other authors such as Everard and Morris (1990:12) distinguish between human, material and 

financial resources. The prime concern of educational establishments is how limited finance is 

shared between the human and the material resources in order to achieve the goals more 

effectively. My concern here is not so much to clarify the usage of the above terms, rather it is



to further the understanding of how financial management can facilitate the understanding of how
/

resources can be managed effectively in schools.

The significance of the study

The changes insducation, in particular, those that came with the introduction of the 1988 ERA

■igive school managers the opportunities to control and manage their own budgets. The prime 

responsibility for financial management rests with the head and the school governing body. In 

order for school managers to cope with the demands of financial management, certain basic 

accounting skills need to be acquired. This is not an easy task because school heads in Swaziland 

are not trained, in particular, in financial management skills. As the paper shows, in the findings 

of the research, it is evident that most school heads do not have any accounting background. The
,ri\

complex operations of financial management are frustrating, especially to the novice.

0
The aim of the study is not to make school heads experts in financial management, as this is a 

very complex issue, but to provide a greater understanding of the underlying concepts and 

practical applications of the basic skills and processes of local financial management, and how 

these skills can be integrated into schools in Swaziland. ,

The limitations of undertaking the research

In most business organizations, financial management is the key to success. Most studies on FM 

have been done in business organizations, and most of the new control techniques were 

developed in these organizations. Most descriptions of FM tend to assume, usually implicitly, 

but sometimes explicitly, that the process being described is taking place in a business enterprise.

4:



This paper, in contrast, is a study of FM in schools. Since schools are non-profit organizations, 

applying the concept of FM is not easy. In most cases, when the concept of FM is applied, it is 

normally in the context of profit making, therefore most literature books concentrate on the 

profit-making organizations, thus making it difficult for schools to apply the concepts in their 

own organizations.

From a number of studies published in recent years on school financial management, there have 

evolved principles that are helpful in designing financial control systems. As in the case with all 

principles of management, these principles are tentative, incomplete, inconclusive, vague and 

sometimes contradictory, and inadequately supported by other evidence. Nevertheless, they seem 

to have sufficient validity so that it is better for school managers to take them into account than 

to ignore them. What is different with this paper is the fact that it draws on different concepts that 

can be used as a basis for FM by schools. These concepts are a combination of strategic planning, 

priority-based budgeting and the notion of cultures. How these concepts work for schools in 

Swaziland has been described in the latter part of the paper.

Chapter 2 and 3 deals in depth with the literature review and theoretical framework against 

which the study is based. The literature review is basically what the 1988 ERA is all about and 

its implications for schools in Swaziland. A brief scenario of financial management in schools 

in Swaziland will also be discussed.

Chapter 4 describes the methods of data collection and the constraints I met as I embarked on the

study. Chapt&r 5 describes and analyses the field data. Findings, conclusion and
-  .'A

recommendations will be dealt with in the last two chapters.



CHAPTER 2

LITERATURE REVIEW

Included in this chapter is a discussion of the 1988 Education Reform Act of England and 

Wales, local financial management of schools and its implications for schools internationally and 

in Swaziland. The later part of the review discusses the Swaziland School Act of 1983 and the 

status quo on financial management.

Before the introduction of the 1988 ERA, school managers had little financial responsibilities 

,\ „ apart from managing the school fund and a limited capitation allowance. School governors had 

virtually no financial responsibilities, and until the implementation of the 1986 Education Act, 

were not even informed of the costs of running a school. Further education colleges had greater 

responsibility for managing their budgets, but were constrained by being unable to carry over
o

under- or overspending to the next financial year or to vire money between budget heads. This 

section, will be incomplete if the 1988 ERA is not discussed as it is the cornerstone of local 

management of schools world-wide.

THE 1988 EDUCATION REFORM ACT

Under the provision of this act, all second\iry schools and all primary schools with rolls of 200 

oc more received delegated budgets by the start of 1993/4 financial year. Their governing bodies 

were responsible for managing a budget which covered 80% of the total resources available to 

the institution. The act made specific provision for the governors to delegate budget management 

to the head and to set up a finance subcommittee to undertake the bulk if the governors work with 

respect to budgeting.



The prime responsibility for financial management now rests with the head and is shared, at 

differing degrees, by a senior management team, with local circumstances determining the degree 

of involvement of particular governors. These are the key people in schools and in colleges on 

whom the task of financial management rest. The move towards Local Management of Schools 

(IMS) was reinforced by the fact that schools are to be competitive, hard headed and more 

productive. According to Levacic (1989:179):

• 0

"Effective schemes o f local management will enable governing 
bodies and head teachers to plan their use o f resources to maximum effect in 
accordance with their own needs and priorities and to make schools more 

responsive to their clients -parents, pupils, the local community and 
employ,-ers™ -X1

o This implies that school managers, who are actively involved in delivering the services are in the 

best position to decide how financial resources can be efficiently and effectively utilized and will

therefore be accountable for their actions.

LMS provides a framework by which standards can be raised in education through the act. The 

framework has been discussed by Levacic (1989) and Cave and Wilkinson (1990). According 

to the authors standards can be raised by the following:
;D

1) financial delegation: under the provision of the 1988 ERA all secondary and primary schools 

with 200 pupils or more have control over their budgets. There is an acceptance that control over 

the uses to which the school’s finances are put will enable those making decisions on the 

^^development, organization, and operation of the school to have greater flexibility. The 

introduction of school-based budgeting has led to greater awareness among teachers of the 

implementations of educational decisions. To handle the complex operations of financial 

management some schools seek expert help from accountants and other financial consultants.



An alternative approach, common in the independent sector, of appointing a bursar to manage 

the school's finances has already been adopted in several state schools. The delegation of 

financial management has undoubtedly accelerated this trend, perhaps with the appointment of 

a bursar to a group of schools. -

2) school governors: head teachers and governors are now required to work closely together to 

ensure that the children are receiving the best possible education through optimum use of
/ '  ' ' 

resources.. Their general responsibilities include: c (i
. I: '

* the establishment of the educational needs and priorities of the

school;

* a cost-benefit analysis of alternative allocation of funds to meet

those priorities;

* the detailed deployment of resources;  ̂ ^

* the monitoring of the impact of decisions taken; .

* an evaluation of the effectiveness of programmes undertaken.

3) increasing parental power: by exposing the system to the forces of open market competition 

and by .streamlining the governance of schools through curtailing the role of the local authority 

middle tier and greatly increasing the power vested in the Secretary of State for Education;

4) the national curriculum: professional autonomy in determining the curriculum has been
O

diminished by the introduction of a national curriculum, the provision of which is seen by. the 

government as the cornerstone of the programme to raise standards.

«
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5) open enrolment: the act provides that parents will be able to enrol their children at any school

that has the physical capacity to accept them provided that it is appropriate for the age and
.0

aptitude of the child. The assumption behind this legislation is that the operation of open-market 

competition for pupils ensures that good schools flourish and bad schoois are forced out of the 

market o

THE IMPLICATIONS OF LMS FOR SCHOOLS

There area number of praiseworthy intentions behind the introduction of LMS. These have been 

captured by authors such as Battery, M. (1992). Local management of schools reflects the 

common-sense belief that those closest to the expenditure will be the most able and the most 

motivated to use n st efficiently the resources at their disposal. This will be particularly true if 

they know that they have a specific budget to work within, and if they also know that any savings 

they make can be used on other targeted projects. Savings and efficiencies, then, are seen to be 

of direct benefit to the school, and not simply absorbed back into local authority coffers. Local 

management of schools, because it is expedited by those closest to the expenditure, will motivate 

people to make the best -use of what they have to dispose of.

Another intention is to increase the involvement and responsibility of parents in the running of 

the school, and thereby to increase the effectiveness of the school in responding to the needs of 

the local community. Local management of schools has a prominent role to play in the 

democratization of education, for it involves the whole community - teachers, parents and 

governors - in the running of the school to a degree not seen before.

The authors further outline some of the disadvantages of the Act. It should be noted that whilst



many commentators agree with the general principle of financial delegation as a means of more 

accurate targeting of resources, several have raised severe doubts about the actual efficiency of 

the move, as economies of scale will certainly be lost. Bottery, M. (1992:106) quotes Haviland 

(1988:40) as saying:

"central government’s emphasis on 'value for money’ can sometimes only be satisfied i f  there 
is a capacity to enter into contracts covering a number o f institutions or even the whole o f a 
LEA era. Block purchasing arrangements for fuel, food and even books and arrangements for 
such work as ground maintenance to a number o f establishments all provide examples o f 
potential economies o f scale..,’’

Another problem highlighted by a number of authors is the increased auditing requirements if 

individual school accounts are to be closed individually. Further, there is a considerable anxiety 

over the research into such implementation. However, a number of schools in England and Wales 

succeeded in implementing the concept. There is no theory or concept that is not fraught with 

disadvantages.

However, the aim of the study is not to look at the demerits of the act but the advantages, and 

what schools can learn and apply from the act. It is also not the aim of the study to discuss the 
% . 

whole concept of local management of schools, but to discuss local financial .management of 

schools and their implications for schools in Swaziland. 

y

WHAT IS FINANCIAL MANAGEMENT^ EDUCATION?

A number of authors such as Preedy, et al (1997), Levacic (1989), Cave and Wilkinson (1992) 

and Green (1992) have come up with definitions of financial management. They offer important 

contributions to the emerging field of financial management. They do not restrict this to 

managing money; the authors encompass the information, systems and processes used in order 

to enable managers to plan and control the activities of educational institutions. While budgeting 

is examined in detail, this is done in the context o f overall resource management, involving the

i n  .



acquisition of financial and real resources and the allocation, monitoring control and evaluation 

of their use. They bring together relevant principles and practice from the management literature 

as well as from recent and original writing on financial management in education. The authors 

set out the basic principles and techniques of financial management in education such as budget 

preparation, budgetary control, costing educational activities and formula funding.

I have noted that when the authors discuss financial management, they all refer to the process of

budgeting. For example, Green (19992:17) describes a budget as:

“the expression in monetary terms, o f an institution's plans 
for a given period, and for given price assumptions

He further states that budgeting is not about money but has to do with an expression of plans, and

these plans are to do with the activities of teaching and learning, and with the personnel,

premises, consumables and services required to make these plans happen. Green’s first step to

budgeting is ‘costing the plan’ (ibid: 72).This involves a methodological writing down of lists

of the implied activities, by first making sure that the list is complete, and then pondering over

how the annual cost can be estimated, and from what sources of information. He emphasises that

issues like pay and price changes, and income fluctuation should also be considered.

Levacic (1989:4) refers to financial management as encompassed in business organizations by 

the functional areas known as management accounting and management control. These are 

concerned with providing the information and systems which enable managers to plan and 

control the education’s activities.

The second area of accounting is for ‘stewardship pmposes’, to serve the needs of users outside 

the organization. In the business sector, the main interests served by the stewardship accounts 

are;.. ..firm,s' creditors and stockholders.



They are concerned with fulfilling the legal requirements that annual company accounts are 

published and that the organization’s transactions are audited to ensure the probity of its 

managers and other employees.

Under the provision of the 1988 ERA, The Local Education Authority (LEA) is required to draw 

up their budgets for educational expenditure according to quite strict rules, in particular those 

relating to formula funding of schools and colleges. However, for managers of schools and 

colleges, the main focus for financial management is internal management, the task of planning 

rather than the stewardship function of accountancy. Nevertheless, under this act, school and

college managers are held accountable by the LEA for the use of the resources delegated to them.
%

This involves having their institution’ financial records audited and drawing up budgets which 

show how financial resources were allocated.

In addition, the act places more emphasis than before on L ideational audit as a way of motivating 

and controlling school and college managers: they are held accountable for their management 

of budgets by means of external evaluation of their institutions’ educational outcomes. The main 

concerns therefore of school managers are those of setting the institutions’ broad policy 

framework or aims, and linking these to detailed operational goals and controlling the activities 

of the organization.

Financial management in education is a key part of these management tasks; it therefore 

embraces far more than managing money. Financial management does not just bolt on a separate 

set of accounting tasks; it becomes integrated with all the other aspects of managing a school. 

It was to emphasize this close interrelation between financial and other management tasks that 

the policy was renamed Local Management of Schools (LMS).

12.



Schools now are not in the business of managing finance in the sense of managing monetary 

assets. Rather, delegated budgets give educational institutions the means to have a greater say 

over their real resources, such as teaching and support staff, books, equipment, etc. School 

managers have always been engaged in real resource management, but its chief focus has been 

organizing student time around the curriculum and deploying staff and materials in order to 

deliver the curriculum. The familiar activities of hiring staff, timetabling and allocating monies 

are all part of real resource management. Financial management enlarges the scope for schools 

to determine what real resources they acquire and how to deploy and develop them.

To undertake the task of financial management, education managers do not need qualifications 

in accountancy; rather they need to make common sense applications of a few key techniques 

and approaches, which this paper will set out, suitably adapted from the practice of management 

accountancy in other kinds of organizations.

HOW FINANCIAL MANAGEMENT IN EDUCATION WORKS

Levacic (1989:6) outlines the steps involved in local financial management under the 1988 ERA 

provision. The first step she outlines is the acquisition of resources- the bulk of resources is 

received as money- from the institution’s budget share distributed by LEA (and determined by 

a formula).

The second stage is making decisions about how to allocate resources. With delegated budgeting, 

schools are required to convert their financial resources acquired into real resources; this in turn 

will be determined by what educational activities school managers intend to provide. In the short



run such desicions are highly constrained by the real resources the institution has already- 

acquired in the past, in particular its staff and buildings, but over time more options for changing 

real resources become available. According to Levacic, a basic budget shows the amount that is 

expected to spend on each of the individual budget heads, such as teaching, supply cover,

ancillary staff, etc.
. /)

' f
The third stage is putting the budget plan into operation. The specifically financial task is

<
monitoring the budget regularly through the year in order to compare actual income and 

expenditures under the various budget heads with those intended. If divergences occur, as is 

likely, management decisions are made to correct such divergences, if they seem likely to persist 

and unbalance the budget. Budget monitoring is the most conspicuous of the additional tasks 

financial delegation brings in its wake: inadequate or inaccurate financial information systems 

n considerably increase the burden.

The fourth titige that Lex^oic pufimeV's evaluation, currently its most underdeveloped aspect. 

While considerable educational evaluation is undertaken, very little of it relates the value of the 

resources used to the resulting educational outcomes. Under the 1988 ERA, educational 

evaluation is undertaken by LEA advisers and inspectors while, quite separately, local authority 

auditing is restricted to conventional financial auditing to check the probity of transactions 

undertaken by LEA employees. LEA is required to monitor and evaluate financial delegated 

schemes, as an essential ingredient in holding governing bodies accountable for their budget 

management.

Haying indicated the general framework within which educational institutions practise delegated

I4\



financial management, we need to examine how this is undertaken within, the school. One of the 

key tasks is budgeting; planning and preparing the budget, monitoring and fine-tuning it and, 

evaluating budget decisions and using the information in further rounds of budget preparation. 

The budget process has been examined in detail by Beare, et al (1989), Everard and Morris 

(1990), Preedy et al (1997), Cave and Wilkinson (1990), Green (1992) as well as Levacic 

(1989).

The authors state that the first step of the budget process is the clarifying of the purpose of the

budget. According to Preedy, et al (1997:149)
“a budget is not a balance sheet, or even a financial statement o f 
projected expenditure. It is, or should be, a management tool for  
planning, implementing and evaluating".

The authors emphasise that any initial analysis will have two starting points: the school’s current

objectives, ideally derived from a development plan; and an early prognosis for the coming

financial year about the likely level of funding, student numbers, prices and any major financial

commitments. Such an analysis, as the authors say, should begin early, long before final funding

8 figures are known. The authors are quick to point out that it will obviously be tentative at the

beginning. But the problem is not so much clarity as creativity. Many schools are locked into a

" narrow and blinkered view of the alternatives open to them.

Levacic, R  (1989:46) also emphasises that the importance of budgeting does not stop with

planning:

“In order to ensure that plans are correctly implemented, that 
stated targets are reached and that information is available to aid 
future planning, actual performance must be regularly reported and 
monitored, by comparison with expected performance".

Once the objectives of the school are clarified, one can refine the costing and model the effect

on the budget By the end of this preliminary analysis schools should produce a clear set of

priorities.



There are several ways of budget construction. These include; incremental, zero budgeting and

priority based budgeting. The different types of budget construction will form the theoretical
o

framework of this study. These concepts will be discussed in detail under this framework. The 

framework will be largely informed by the priority based budgeting.

Although the literature on financial management of schools fails to come out with the best 

budgeting strategy, Prcedy, et al. (1997) have at least managed to come out with anew strategy; 

that of linking strategic planning with the budgetary process. Now that schools are locally 

managed, there is a clear expectation that schools will plan strategically. This means that'budgets 

should be prepared within the context of a long term plan (three to five years), which should 

specify the objectives of the school over several, years. According to the authors, “ good strategic 

planning is essential if  schools are to make effective use of their available resources, and avoid 

financial difficulties” ( ibid: 195).

At many schools this linkage is not clearly articulated, although it is often apparent that it exists 

in the minds of head teachers. It is also good discipline for it to be set down in writing, not least 

to demonstrate to governors and staff how budgetary decisions contribute to the longer term 

strategy.

Many schools in Swaziland can argue that effective planning of this kind is hampered by 

uncertainty about external factors beyond their control, particularly funding, as most schools 

there operate under limited resources. While there are inevitably some uncertainties, the planning 

process should help schools to anticipate potential problems and identify solutions. They should 

be able to react more effectively to externally imposed changes by reference to a strategic plan



which can show the full implications of the change. Longer term decisions will be needed 

regardless of whether there is a strategic plan, and it is better that these are taken in the context 

of apian, even if it is not entirely accurate, than in isolation.

Preedy et al (1997) further outline the specific benefits of planning strategically as:

* the exercise provides an important focus for determining the school’s overall aims and 

objectives;

* plans to improve the school’s educational provision can be identified, options examined 

and.tasks prioritised;

* the financial implications of these plant/ can be identified, options assessed, and 

resources directed appropriately;

* the process provides a school with the means to communicate objectives to all

concerned, and can develop understanding and involvement, leading to greater 

commitments to outcomes;

* the resultant plan forms a framework for financial decision-making durmg the yeai-; and

* the plan allocates prioritised tasks across the sch' ,61 and sets clear criteria for the 

evaluation of achievements at the end of the year.

This brings us to the school development planning as outlined by Williams, V, (1995:43). 

According to the author, the school development plan is twofold. It can be both a means of public 

accountability and a management tool foi future developments. A school development plan must 

clearly be an ongoing process as targets are achieved and resources vary, but there have to be 

milestones along the road of development, a clear statement of long term plans which is the basis 

for subsequent modification. There is also a move towards schools having business plans. The

lh



authors emphasise that a development plan should be more than this, with a strong element of 

institutional self-evaluation. For change to be successful, for example, there has to be a degree 

of ‘ownership’, a recognition by the people involved that the change is necessary to improve 

performance.

The term “school development planning” is a familiar one, as many schools under the LMS bad 

to produce plans for their curriculum and staff development under this initiative.

Many schools have also established less formal procedures for planning for other elements of 

their activity. However, good strategic planning requires plans for all aspects of the school’s 

activities to be brought together into one document, to ensure a co-ordinated approach.

In order to manage the budget effectively, schools need to be able to provide auditors, governors 

and any budget holders with reliable and up to date financial information. For financial 

monitoring purposes, auditors and governors also need to be able to compare expenditure and 

commitments against budget headings, to enable timely action to be taken on over-spends and 

under-spends. For accurate budget monitoring, the budget should be profiled according to a best 

estimate of the likely timing of expenditure.

When monitoring reveals likely over- or under-spends on certain budgets headings, the school 

may transfer money between budgets or from contingency to maintain a balanced budget. 

According to Preedy, et al (1997:203) this process is known as “virement” and enables budget 

revisions to occur during the year. It is important that the virement process is closely controlled 

in order that proper accountability relationships are maintained between staff and governors.



There should be a clear policy for such decision-making, with governors being involved where 

the amount exceeds a pre-determined level. In approving virement, governors should ensure that 

changes are consistent with the strategic plan and that any budgetary problems disclosed are 

acted upon.

The last part of the literature review looks at the 1983 Swaziland School Act, which happens to 

be the recent act. Only the part that deals with financial management is discussed. The act gives 

power tq school committees or governing bodies to determine the general policy of the school 

funds, and to decide in consultation with the school heads, how funds should be raised and spent. 

Among other things they should do the following:

* they should ensure that proper accounts are kept in accordance with the ministry instructions.

* they should ensure that properly certified receipts and payments account are prepared annually.

* copies of this statement shall be provided to all committee members, to the ministry of 

education, the district education officer and to any parents who may ask for copies.

* they should administer school funds in accordance with current regulations governing school 

funds. /'

* school heads should report to the committee at each of its meetings on the state of the School 

fund, and to provide any information which committee members may require. The account 

books will be open for inspection by members at all committee meetings.

POWERS OF THE COMMITTEE I

The committee shall have authority to execute the following on behalf of the parents of the

school:

* initiate establishment of fund contributions and donations that fall within the ministry of

n.



education.

* cause school heads to keep correct accounting system in accordance with the specification of 

the ministry of education.

* operate a school banking account for funds collected in the name of the school.

* undertake any purchases that may be deemed to be in the interest of the school.

* delegate to the head teacher some authority to operate a petty cash accounting system provided 

the impresor is not more than R500.00. V j

* hire the service of an auditor at least once every year to audit the book of accounts.

* the committee shall ensure that all monies collected for the school in the name of the school 

are deposited in a recognised financial institution.

* a financial statement must be made by the 31st December of each year.

* no monies shall be collected/received by the school without a proper receipt being issued.

* the collections and receipt of monies for use by the school shall be done by an authorized 

officer on the school premises.

* the financial account books shall be open for inspection by any member at committee meetings.

time of the year.

* misappropriation of public funds shall be an. offence in accordance with “The Theft and 

Kindred Offences By Public Officers Order no. 22 of 1975.

DISSOLUTION OF SCHOOL COMMITTEES

The school committee in each district shall be directly responsible to the District Education 

Office. Whenever a committee fails to perform its duties according to the provisions of the 

constitution, the District Education Officer shall dissolve that committee. The dissolution shall. .

* the financial accounts of a school shall be subject to inspection by an authorized auditor at any



be effected after three written warnings from the DEO. :=

The Swaziland Act of 1983 is the one that schools operate under. It has not been updated since 

then. The implications of the act are discussed under data analysis.
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CHAPTERS 

THEORETICAL FRAMEWORK

The purpose of this review is to examine the relevant literature on IMS and locate it within the 

following frameworks: incremental budgeting, zero-based budgeting, and priority-based 

budgeting. Tht framework for this study is provided by a rich body of literature on how to set 

budget processes under the IMS. The literature that focuses on IM S is located within these three 

broad frameworks. Alternative frameworks will also be discussed. T;

This paper aims to reveal the evidence o f these models of thought; critiquing their value in the 

educational sphere and suggesting more appropriate approaches. Also other elements of 

budgeting and their relevance for educational purposes will be reviewed.

Ai'simple form of zero-based budgeting is outlined by Preedy, et al (1997:156) as answering the

following questions:

v,
* Should this function or activity be performed at all?

* If so on what scale? And at what quality level?

* Should it be performed in this way? Or are there better, cheaper 

alternatives?

The zero-base budget process is more complex and time consuming. It can be suitable for 

newly-formed schools.

The Priority Based budgeting, which is referred to as ‘Base budgeting’, (Preedy, et al 1997) 

encourages schools to examine their activities and to decide on priorities thereby enabling top 

management to consider the activities of the school as a whole. If the priorities indicated are

/



accepted by management, consideration is given as to whether or not it is practical for those 

which are already in operation to be discontinued or their levels of activity reduced.

After the budget has been presented in summary to the governing body for consideration and 

approval| it remains necessary for a detailed monitoring and control mechanism to be maintained 

In order to ensure that a constant scrutiny of expenditure is maintained, a system of budgetary 

statements is provided to budget holders. Preedy et al (1997), and Cave and Wilkinson (1992) 

also mention that in order to ensure an accurate picture of the funds remaining available for 

spending within the budget limits, there needs to be a regular system of reporting summarized 

budgetary statements to governors and the Local Education Authorities (LEA), and in the case 

of Swaziland, the Ministry of Education (MOE).The successful achievement of these aims will 

entail the supply of frequent, regular, timely and accurate reports to budget holders.

This approach also p^vocates a school plan as its starting point. However, it accepts that the 

major part of most Schools" budgets will, be irrevocably committed to ongoing core activities, and 

sô njpt available for alternative uses. Preedy, et al (1997) state that:

) , this budget core is seen as a strict minimum, not a >
comfortable optimum - i f  you like, the lowest minimum, 
that would be tolerable in a desperate cuts situation”

(Preedy eta l 1997:154).

.% # # # o ac h  works from the given and so avoids time-consuming and re-creation of the base

budget, and so opens up more possibilities of a thorough examination of alternatives linked to the

school plans and objectives; but by so doing, it may of course create more internal conflict and

concern. I have not ignored some of the disadvantages of this approach. However, the PBB

approach lends itself better to the budgeting process than incremental budgeting or zero-

budgeting. Here, criticism under this approach can be levelled. One important question to ask
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here is; how far can one apply this approach?

Even essential readings like Cave and Wilkinson (1990), and Preedy, et al (1997) fail to come out 

with the best approach to budgeting. They stress that there is no one best strategy. They base their 

findings on the fact that each school needs to adopt a system that fits its own needs. While this 

is true, my own feelings are based on the fact that, although schools are organizations, they differ 

in the sense that their cultures are different. Davidoff and Lazarus (1997), in their book entitled 

“ The Learning School”, discuss schools as organizations. In every organization there are 

particular aspects or elements which make up that organization, &d each of these needs tb be
I

functioning healthily for the whole to be healthy. “Any unhealthy or malfunctioning element will 

have a negative ripple effect throughout the whole system. This is a central feature of any system, 

(Davidoff and Lazarus 1997:17).

The authors’ statement suggest that there are unique features that make up an organization. 

These features will determine how that organization will choose to run its activities. For example, 

different schools will control and set up their budgets according to their own ways of doing 

things. Also loaded in this quote is the aspect of culture. The authors see culture as the ceritral 

factor when considering whole school development interventions. According to them, the culture

of the scheof comprises the values, the underlying norms which are given expressions in daily
n

practice and the overall climate of the school.

The, authors, again, mention an important aspect; that culture relates to the broad purpose of the 

school, reflected in its vision, particular mission, and broad aims and tasks. While this aspect is 

strongly influenced by societal and, more specifically, educational forces, each school has its dwn
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particular identity and direction - either wittingly or unwittingly. The different types of cultures 

that Davidoff and Lazarus refer to are best described by one challenging and influential writer 

famously known as Charles Handy (1976), in his book entitled “Understanding Organizations”. 

He describes four types of cultures namely: the power culture, the role culture, the task culture 

and the person culture, (Handy, 1976: 181-191). A brief description of the different types of 

culture will be given.

The power culture

The culture depends on a central power source, with rays of power and influence spreading out 

from the central figure. Such organizations depend on trust and empathy for their effectiveness 

aiid on telepathy and personal conversations for communication. These cultures also put a lot of 

faith on the individual. They judge by results and are tolerant of means.

The role culture

The role culture is often stereotyped as bureaucracy. The role or the job description is often mor£ 

important than the individual who fills it. Individuals are selected for satisfactory performance ^  

a  role, and the role is usually so described that a range of individuals could fill it. Rules and 

procedures are the major methods of influence. They offer individuals the chance to acquire 

specialist expertise without risk. Thqy also tend to reward the person concerned with doing his 

job up to standard. i

The task culture

The task culture is job or project oriented. The culture seeks to bring together the appropriate

 ̂ ' ' ' "resources, the right people at the right level of the organization and to let them get oil with i t
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Influence is more widely dispersed, and each individual has more of it. It is also a teams culture, 

where the outcome, the result, the product of the teams work tends to be common enemy 

obliterating individual objectives and status and style differences.

The person culture

In this culture the individual is the central point. If individuals decide that it is their own interests 

to bend together in order to follow their own bents, then the resulting organization is a person 

culture. The culture is an unusual one and is not found pervading many organizations.

The cultural aspects of schools are important because making decisions on financial matters of

a school will largely depend on who has a say on financial decision-making, who is accountable

for such major decisions, etc. The notion of culture as an influencing aspect of how decisions are

made seem to be a missing link in the literature on IMS. I do though give credit to Preedy, et al

(1997), for trying to link strategic planning with the budgetary process. I f  schools are required

to run and control their own finances, they are also expected to plan strategically. As mentioned

before, at many schools the linkage between strategic planning and the budgetary process is not

clearly articulated, althoughit is often apparent that it exists in the minds of school heads. This

is evident in the fact that even the recent body of literature fail to come out with the notion that

culture is an important aspect when formulating a school development plan. The planning process

should help schools to anticipate potential problems and identify solutions:

“ longer term decisions will he needed regardless o f whether 
there is a strategic plan, and it is better that these are taken in 
the context o f a plan, even i f  it is not entirely accurate, than in 
isolation ”, (Preedy, et al 1997:195).

The types of budgeting processes that are relevant for schools in Swaziland are discussed under

the chapter of conclusions and recommendations.



The aim of this chapter was to give an overview of the frameworks the study is located in. The 

chapter revealed the evidence of these models of thought, critiquing their value in the local 

financial management of schools, and it suggested more appropriate approaches to deal with this 

fairly new approach to financial management.

The next chapter deals with the research design and methodology. Discussed is how I 

endeavoured to collect data and the constraints I encountered.



CHAPTER 4 

RESEARCH DESIGN AND METHODOLOGY 

INTRODUCTION

The research draws on a survey conducted in eight schools in Swaziland regionally located. 

Swaziland is divided into four regions or districts namely; Manzini, Hhohho, Shiselweni, and 

Luboinbo. Two types of schools, ai rural and an urban school were randomly selected from each 

region. It was important for the study to have representatives from both rural and urban areas. 

In total, I gathered data from four rural and four urban schools. In these schools, I distributed 

questionnaires on financial management to school heads.

The rural schools were selected because of their rural nature; they are schools in which the 

traditional institutions of ‘listening to the wisdom of adults remains deeply/entrenched in the 

society. Here, I wanted to see how the school governing bodies make financial management 

decisions of their schools. In most cases, the school governing body consists of outspoken, 

elderly members of the community who are well off in the sense of owning a large number of 

livestock, or have big farms, or are closely related to the chief of that area.

From the urban schools I meant to find out the same issues. Interestingly, members of the school 

governing bodies consist of different types of community members; from members who are 

outspoken to the elite. The two types of schools helped to determine whether there are any 

marked differences in the running and controlling of school finances. They gave a balanced 

perspective of the issues under discussion. I also used recent, newspaper clippings from ‘The 

Times of Swaziland’, and ‘The Observer’, which capture the public outcry on how schools 

manage school financial resources. A number of students and parents are angry at the way school



heads misappropriate school funds. They are also dissatisfied with the way the ministry of 

education handle such cases when brought to their attention. They believe that disciplinary 

actions against heads are not sufficient. The newspaper clippings have been commented upon 

under the section on data analysis and have formed part of the appendix.

When I analysed the questionnaires, it became apparent that school heads had left some of the 

questions blank. This was mainly because of the sensitive nature of the topic, and the fact that 

they were somewhat uncomfortable with the whole process of filling in the questionnaires.

Also, the lack of tradition of research in Swaziland meant that they had little experience in 

completing questionnaires. I therefore had to reselect and revisit two schools to get more 

information through in-depth interviews with the school heads. Such an exercise proved to be 

fruitful as I was able to get more information than would have been had I relied solely on 

questionnaires.

I also conducted an interview with an education official from the department of finance in The 

Ministry of Education (MOB). This interview was important because the ministry is responsible 

for seeing into the affairs of schools. Almost all school activities are controlled by the ministry.

Negotiating access at schools

Entering a social setting in which people had little or no experience of research generated a 

lot of fear and anxiety. I could sense the reluctance of my sources to embrace research as an 

integral part of normal practice.

Initially, I wrote and posted letters to school heads, requesting lhem to fill in the questionnaires. 

I made follow-ups through the telephone and re-emphasised what the study hoped to find and 

how it would be relevant for their schools. I then came personally because the telephone calls

27.



were hardly convincing. Over the phone, some school heads were rude and too brisk, claiming 

that they were busy with exam preparations, which was true indeed. I was able to convince them 

to fill in the questionnaires. “Obviously, it is easier to hang up the phone than eject an 

interviewer from one’s home or office”(Borg and Gall 1983:447).

I was also aware of the tension brewing up in schools on the misappropriation of school funds 

by school managers. This problem generated mistrust and tension in schools. It was this 

sensitivity of the study that propelled me to try to be persuasive, and to specify as carefully as

I could, the importance of the study.

Some school heads regarded me suspiciously as a spy sent to find out how they managed their 

finances. Again, what made them believe that I was not, was tbhfact that 1 associated my study 

with a professional institution such as Wits University. I produced proof that I was a s tudent who 

was studying outside the country. The fact that I was studying with Wits, a distant place, 

probably helped to reassure them that their anonymity would be respected. As Borg and Gall 

(1983) comment, “if people are not happy that the information would be put to good use, 

confidences observed, and their own identities safeguarded, they will block access to it”.

The fact that I was a young female, who did not know how to run a school was ahother 

constraint. Some school heads questioned the fact that I had never been a school head before and 

therefore would not have any idea about schqol finances. I explained that I was a teacher by 

profession, and I was once a head of the department of African Languages. I was aware of the 

problems associated with school financial management.

I encountered the same problems when negotiating access to interview the education official



From the ministry of education. When I first went to ask for permission to interview him, he 

flatly refused, claiming his superior, the director of finance, was on leave and he did not have 

the power to do any interviews regarding financial management. I guessed it was again the 

sensitivity of the topic. The ministry of education’s role was questioned when it became apparent 

that there were serious problems in schools regarding financial management. The MOE was
i

blamed for letting school managers get away with squandering of school funds.

Another reason was that I was interviewing a person in a powerful position. The more powerful
('•

their positions, the more difficult for them to reflect on sensitive educational issues. My first 

contact with the official was not fruitful. 1 failed to convince him to allow me to interview him.

I also caught him when he was leaving his office for a meeting. I was rescued firotn this 

embarrassing situation by a close associate from the same ministry. I got to know her while I 

was a teacher. She took me to her office and explained how impossible it was to get hold of the 

financial manager. She volunteered to talk to him and set up another appointment. This worked 

well, and within four weeks I was able to have the interview. Such hospitality confirmed that 

1 was not perceived as an intruder. Had the situation been different, I would not have been able 

t6 organize another interview. This is partly the reason why I chose to conduct Lc survey in 

Swaziland. I had knowledge of the culture, the people and language of the country. I did riot feel 

like a stranger. This is because I spoke the same language with the head teachers and the 

education specialists that I met during the course of the study. Some of the teachers and 

education specialists I met were from the same university I went to when I was doing my first 

degree. Some of them were disappointed that I did not come to interview them as they were 

willing to help me with the study.

■ ' I

The temptation of doing research at my former school was far too great. It would have given me



easy access as I happened to know the school head, and I was sure that I would be granted
»>

permission. I realised that, “A common mistake in educational research is to investigate persons 

in the appropriate population simply because they are available” (see Cohen and Manion (1980) 

and Borg and Gall (1983). The method of selecting a sample is critical to the whole research 

process. I could have made biased conclusions had I collected data from my school. Studying my 

own school could not have provided me with new knowledge, and would have been largely a 

waste of time.

Shortage of literature

A serious constraint of the study was the shortage of literature on the international perspective 

of IMS. Since this is a fairly new concept, I had to make sure that the literature I used was 

published after the 1988 ERA. This limited the source of data collection.
X  \

On the whole, negotiating access went relatively well except that I conducted the study when 

schools were busy with their end-of-year exams.

The Questionnaires

As mentioned earlier in this chapter, I first precontacted the respondents through letters and 

initial visits. Such precontacts helped me to identify the subjects, discuss the purpose of the 

study and request cooperation. Such contacts were effective betiuse 'they alerted the 

respondents of the imminent arrival of the questionnaires. Precontacts also put a more personal 

or human face to the research.

I chose to collect data through questionnaires because as a researcher you select the subjects who 

you know will be able to supply the information that you want .Very often the group that

j
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willhave the data you want is immediately apparent. The main problem of questionnaires is that 

if follow-ups are not made, some of the questionnaires will not be returned, especially in the case 

of mailed questionnaires. To avoid this problem I requested school heads to leave the 

questionnaires at the Swaziland National Association of Teachers’ offices (SNAT), rather than 

mailing them. I did though provide a mailing address just in case they preferred doing so. I chose 

the SNAT centre because I had a relative working there who would collect the questionnaires on 

my behalf. But the main reason was that a number of teachers and school heads frequent the 

centre to sort out their loans as the centre also operates as their source of finances. In this way, 

school heads were able to deliver the questionnaires personally.

Some school heads gave the questionnaires to other teachers who were visiting the centre to hand 

them over. By so doing, I was able to get back all the eight questionnaires. I also requested that 

the questionnaires be returned by a particular date. I gave school heads enough time to fill in and 

return the questionnaires without rush or inconvenience, but on the other hand, would not be 

likely to put it aside to do later as is the tendency if too generous a time allowance is given.

I also collected data through semi-structured interviews with the education official from the 

department of education, as well as with two school heads as follow-ups for the questionnaires. 

Interviews had the advantage of allowing me to gather data in face to face situations which could 

riot be obtained in any other way. I was in a strong position to explain the purpose of the study
, . ' x .>

and when the respondents misunderstood a question I could easily add a clarifying remark.

The semi-structured interview had the advantage of being reasonably objective while still 

permitting a more thorough understanding of the respondents’ opinion and the reasons behind 

them’ (Borg and Gall 1983:65). Such interviews also offer a chance for informants to express



the issues which concern them and construct an agenda on matters of central importance rather 

than having researchers impose on them their own views of what constitutes the more relevant 

issues.
0 '

Nevertheless, I recognised that interviews do have certain limits. For example, some interviewees 

may find it difficult to articulate their views, thus biasing the impression obtained by the 

research. The interaction between the respondent and the interviewer are subject to bias from 

many sources.

“Eagerness o f respondents tri; please the interviewer, a vague 
antagonism that sometimes arises between interviewer and respondent, 
or the tendency o f the interviewer to seek out answers that support his 
preconceived notions are but a few factors that may contribute to 
biasing o f data obtained from the interview’’ (Borg and Gall 1983:438).

A number of factors limited the types-tof empirical data I could collect. Even though I established 

rapport with my sources, the political climate under which the study was conducted must have 

limited to a certain extent, how much information I could elicit. At the time when data was 

collected, some schools were involved in strikes over how some schools heads squandered 

school funds. Schools were also busy with end-of-year mark schedules, closing attendance 

registers, taking stock and writing of reports. At the beginning of 1999 academic year, schools 

were busy enrolling students.

The politics of doing research

Certain unanticipated themes began to emerge from the interviews with the school heads, and 

from the questionnaires as well. These additional “slices of data” directed the research focus to 

other areas of crucial importance. The themes that emerged, such as the school heads pointing 

accusing fingers at the ministry of education for the state of their financial management of their
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schools and vice versa, are discussed under findings of the study.

I had to be prepared to reflect on the emerging themes that were exposed by the data analysis. 

I discovered that it was important for me to attempt to pick upon those concepts and in light of 

the other data collected, reflect upon them.

Conclusion

This chapter has addressed seme of the issues concerned with the process of conducting 

fieldwork research in educational settings. My experiences have taught me that research does not 

only involve the process of filling in questionnaires or conducting interviews. It involves gaining 

access, selecting your sources of data collection, research site as well as methodologies to use.

The process of collecting data could be influenced by several factors, such as the sensitivity of 

the topic, in particular, the political environment in which the research takes place, and in 

particular, one’s gender and age, and familiarity with the context and culture of the respondents.

One of the lessons learnt from this fieldwork is the difficulty of conducting research with people 

who have little or no experience of research at all. They tend not to realize how the filling of 

questionnaires and the answering of questions truthfully is very important. The research 

methodology that I adopted seem to have given school heads the opportunity, albeit limited, to 

conceptualize their fears on financial management.
"ii

The next chapter of the study deals with data description and analysis. Findings, conclusions 

and recommendations has formed the later part of s iu d j .



t '  CHAPTERS

DATA DESCRIPTION AND ANALYSIS

The methods of collecting data were through a survey conducted in eight schools in Swaziland 

and an interview with an official from the ministry of education. The chapter discusses in detail 

the methods used to collect and analyse data. The tools of data collection, questionnaires, 

interviews as well as newspaper clippings that capture the strikes and the public outcry on how 

schools handle financial management form part of the appendix. A summary of the concepts 

discussed is given next.

The questionnaires I distributed to school heads were structured as follows:

, 1) Background information: this included general information, for example, the name of the 

school, number of pupils and teachers, location of the school, etc. It was crucial for me to 

develop first familiarity with the background information of the schools in order to relate more 

fully in a more appreciative way with my sources.

2) Head teachers particulars: this included name, sex, age, number of years in present position, 

of the heads. This section was optional. Interestingly, from the head teachers’ particulars, I 

discovered that the head teachers who filled in the questionnaires had been in the position of 

principalship for so many years, between 9-23 years. This was important for the study because
■ V

they were the right people to comment about how they had been handling their school finances. 

I also discovered, although not surprisingly, that out of the eight head teachers who filled in the 

questionnaires, six of them were males. This did not come as a surprise because males world­

wide had been occupying powerful positions than females. Another interesting finding was that 

all the male teachers but one, included their ages in the questionnaires. None of the female heads



did so. This made me aware how sensitive women are regarding personal information. This 

information or lack of it did not affect the analysis of the study. But it did say a lot about gender 

issues, which is not part of the study. I had to be prepared to attempt to pick up on the those 

aspects of the questionnaires and in light of the other data that had been collected, reflect upon 

them.

3) Resource allocation: this section covered aspects like who determined how finances should 

be allocated. This section set out to find out if the school governing body was involved and if so, 

to what extent. It also set to find out the sources of finance for that particular school.

4) Financial problems faced by the school: this section was aimed at finding out the problems 

that may face schools Ssuch as over-spending, underspending, lack of resources, vandalism, etc.

5) Accounting background: this section was very important because it aimed to reveal those 

heads who had and did not have any accounting background. This section revealed interesting 

findings on how heads with little or no experience handled their finances. Other topics covered 

by the questionnaires included issues like the services provided by a bursar, training that is 

provided for heads on financial management, comments on how heads view the training, and 

additional comments.
. \

The questionnaires revealed themes of great importance. Most school heads did not have any 

accounting background. Two out of eight revealed that they did some form of accounting at high 

school level, and some at tertiary level. Those who did accounting at tertiary level were those 

who did mainly degrees in Bachelor of Commerce or Diplomas in Business Management. Even 

then this did not give them confidence to run their finances well. At least, they had an idea how



to balance books, and they know the difference between creditors and debtors.

When asked how they manage finances, those without the accounting background commented 

that they asked for help from teachers in the commerce department, or from members of the 

school governing body who had an accounting background. A small percentage mentioned that 

they were helped by the ‘money management course’ offered by the ministry of education.

Issues that arose from the questionnaires were taken up further and discussed in the interviews. 

When asked why they did not seek the service of a bursar, the heads commented that their 

schools, and government did not have money to pay for the service of a bursar. However, it was 

clear that they would love to. One head teacher further commented that: 1

“we operate under limited resources. We try to improvise
where we can. So where would we get money to pay a
school bursar? We once thought o f increasing school fees ^
to employ the services o f a bursar, but right now the
fees are already high in order to cater for the building
fund to build teachers quarters, a science laboratory and
a library".

With the questions on financial management decisions, it was clear that the decisions were made . 

by the heads together with the school governing bodies, not the head teachers alone.I got varied 

responses on the question of financial problems faced by the school. The common problems 

were:

* lack of resources

* overspending, and, x

* vandalism,
in that order.

The lack of resources meant that school heads hati;.to overspend the little resources they had. In 

some cases monies allocated to different departments in the school had to be redistributed to
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cover for shortages in some departments.

The questionnaires and the interviews proved beyond doubt that school heads experience 

problems of some sort in their financial management, They cited, as a major problem, the fact 

that auditors do not come to their schools as per the School Act of 1983. They also felt that 

government is not doing anything to help them in that field. If that was the case, today, they 

would be managing their finances effectively.

Another emerging theme of importance was on training and training needs of school heads in 

financial management. Most school heads articulated training needs they would like to acquire 

as; management skills, leadership skills, accounting skills, and general skills on how to set a 

budget.

They did admit, however, that the ministry of education does provide them with a course which 

is called ‘money management’. The course was meant to help school heads on financial 

management. It covered aspects such as compiling balanced sheets, capturing financial data, as 

well as basic accounting skills. Most heads were not happy with the course. They complained 

that it was only offered once a year and it was a very short course. One school head commented 

that:

"The training was done for people who already had knowledge 
about financial management so I  did not benefit much. Isay this 
because of the way it was done; short time, no follow ups, no 
certificates issued at the end o f the training. There were also no 
incentives for attending the course".

; From the school head’s remarks, I learnt that the training was only helpful to those who had 

some accounting background of some sort. Only two school heads were satisfied With the

O
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training, and 1 discovered that they had some accounting background from high school and 

university lev ;L They commented that they learned a lot from the course and are now able to 

control their budgets much better than before they attended the course. They were also quick to 

admit that the course was short and with no follow ups.

When asked what would they want to change about the course, all of them stated that they would 

increase the frequency of the training, offer examinations after each component of the course, 

issue out certificates, not on participation, but based on the performance of individual heads. 

They also felt that follow ups should be done at individual schools to find out if school heads still 

meet with problems. Some of these problems could be raised at workshops that could be 

conducted. However, sending financial management experts to individual schools would be 

much preferred because different schools have different problems and needs.

The school heads without any accounting background strongly felt that the ministry of education 

should have separate training courses for them because, for obvious reasons, they are not on the 

same footing as those heads with basic accounting skills.

Overall, the issues that emerged from the study which were a main concern for school heads 

were not issues to deal with financial management only. Issues such as lack of training in 

headship in general arose. In Swaziland, it is true that school heads are not trained for headship. 

School heads are recruited from the existing teachers. At college level no such training is offered. 

Even for existing school heads, no in-service training is done to help school heads on leadership 

aid management skills. A summary of the issues that emerged are further discussed under the 
/  ,  ' ■ 
"hidings.
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The interview with the official from the ministry of education brought out issues of importance 

as well. The interview questions form part of the appendix. The interview, questions were 

structured as follows:

* the role of the ministry of education in school financial management,

* the common problems faced by schools in financial management

* the cause of the problems, and

* the role of the ministry in helping schools minimize financial problems.

Other questions centred around the money management course offered to school heads. 

Questions asked were;

* the aims of the course,

* financial issues covered in the course,

I * frequency of the course, and

\ * how school heads regarded the course in general.

'  \
The rest of the questions centred around the kinds of follow ups, if  any, they do to check if 

school heads are practising what they learn from the training, and the steps they take to help or 

discipline school heads should they be found misappropriating school funds. The role of the 

school of the governing bodies was also questioned.

I conducted the interviews with the school heads first before I interviewed the official from the 

ministry of education. By the time I interviewed the official I had some common sense on what

were the major issues to cover in the interview. Some of the questions I asked him were already
0 %

covered in the interviews with the school heads. I repeated some of the questions to confirm what
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had been discussed with the school heads, I also wanted to have both sides of the story as both 

parties were blaming each other for the state of financial matters in the schools.

The official stated that it was the role of ministry of education, together with the district or 

regional education officers to look into matters of the schools, in particular, financial 

management. The schools, together with their governing bodies, decide on issues like school 

fees, donations, and fund raising. The schools then discuss their financial status and where they 

think the ministry might help them. The ministry has to approve how much a particular school 

should charge as school fees. School fees are the main source of finances for state schools in 

Swaziland. The fees range from R1000.00 to R2000.00 in public schools. The money is also 

determined by activities that the schools are involved in. For example, if a school is involved in 

some building project, the money is included in the school fees that particular pupil will pay. 

If, for example, the school provides stationery and books through a loan system, the money is 

covered in the school fees as well. If pupils are to buy stationery and books for themselves then 

the money would be less than the case if the school had to provide. ;i

Another important role of the minishy of education is to make sure that schools and their 

governing bodies ensure that they administer school funds in accordance with the regulations 

/J' governing school funds. If the ministry, after consultation, find out that the school heads and their 

governing bodies fail to perform their duties according to the provisions of the ministry, the 

school heads are disciplined and the whole school committee dissolved.

> '

The ministry has to make sure that auditors are sent to schools any time of the year, at least once 

a year. The auditors are not only sent to troubled schools but to all schools in the country. The 

official also stated that it was the role of the ministry to provide training to school heads on
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financial management and to make follow ups to see if schools are implementing the ideas learnt 

from the course. He said that the follow ups are done through inspections conducted by auditors 

and by financial experts from the ministry as well.

On the question of common financial problems faced by the schools the official stated lack of 

resources and poor accounting skills on the part of school heads as major contributions to 

financial problems. These lack of skills meant that school heads misappropriated school funds.

Through the money management course, it was believed that schools would handle their finances 

better. I asked him if there were any positive changes in the way school heads managed their 

finances after the course. He stated that there were gradual improvements in the way schools 

handle their school finances. This was evident in the declining cases of misappropriation of 

school funds.

Asked about the disciplinary measures taken against school heads who misappropriate school 

funds, he mentioned that strict measures were taken so that school heads in other schools who 

were involved deliberately and not deliberately in squandering of school funds should think twice 

about it. Some of the measures involve the school head being transferred to another school and 

assuming the role of deputy school head. The measures also involve the school head paying back 

all the money squandered through monthly instalments determined by the ministry until all the 

money is paid back.

I found conflicting evidence from the interviews with the school heads and the interview with 

the education official. The school heads did not have any confidence in the ministry of education. 

They blamed the ministry for not doing its job properly in making sure that schools run their



finanses effectively and efficiently. On the other hand the official took a defensive stand. His
4 /

ministry was doing all it could and was quite confident that the problems faced by school neads 

would soon be over. No matter how conflicting their evidence was, the truth of the matter is that 

there are some problems with school financial management in Swaziland. If that was not the 

case a number of school heads would be confident in handling the complex operations of 

financial management, especially after school heads had attended the money management 

courses.

The following section deals with the interpretation and findings of the study.



CHAPTER 6

INTERPRETATION AND FINDINGS OF THE STUDY

One of the obvious findings from, the study is that most schools in Swaziland are faced with the 

problem of lack of resources. This problem contributes immensely to the misappropriation of 

funds in the sense that monies are not distributed fairly among school priorities. In most cases, 

school heads do not squander the money, but because they can't Set up their budgets correctly, 

monies are misappropriated. For example, in one of the schools, I discovered that their priorities 

were not priorities as such, I asked one of the school heads to give me one of the things that the 

school desperately needed- He stated that the school required a sports ground, a new sports 

uniform for the soccer, netball, volleyball and basket ball teams. At the same time the school 

did not have a library and a science laboratory.

Tins particular school has been involved in fund raising to improve on their sports activities. It 

is therefore true that schools have different needs and priorities. It is also true that schools do 

not set out their immediate priorities. I beheve that the focus of schools should be on improving 

the quality of learning and teaching. Money should be distributed in schools in such a way that 

it contributes to the improvement of learning. This view is alson supported by Beare, et al (1989) 

in their book called “Creating an excellent school”.

It was also evident from the study that school heads are not trained in any leadership or 

management skills. What makes up a particular school is not only the financial aspects, other 

aspects are also at play here. These particular aspects involve administration, staffing, 

curriculum delivery, the human resource aspects of the organization, discipline, etc. I quote 

Davidoff, et al (1997) when they state that “ an unhealthy or malfunctioning element in the



organization will have a negative ripple effect through out the education system”. In this case, 

school heads have a reason to worry about the overall management of their schools. If they could 

have the other aspects of their schools run smoothly, their financial management could improve 

as well.

From the study, it was evident that most school heads do not have any accounting background. 

Even those that have are still not confident enough that they can handle financial management 

effectively and efficiently. They are frustrated by the complex operations of financial 

management. Most of thd heads I interviewed had between 9 to 23 years of experience in 

headship, but still they are not comfortable with the whole process. This therefore shows that the 

money management course offered by the ministry of education is not a useful exercise, at all. 

Had it been, school heads by now would be having less problems when it comes to managing 

their school finances.

It is therefore a fact that school heads are frustrated, and the frustration will go bn if alternative
' i '

training is not provided, or if the money management course is not updated. Hadji the course been 

set up properly, with follow ups, and conducted at regular basis, the training could have met the 

needs of school heads. Some school heads were honest to say that the course is relevant to 

financial management for their schools, but the fact that it is not conducted properly because of 

the reasons stated above, makes it a waste of valuable time.

The money management course was only introduced after serious complaints regarding the 

problems faced by schools. Had it not been the case it was not going to be introduced. It came 

in the wake of schools, pupils and parents showing dissatisfaction with the way that school
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money was handled. The ministry of education had not been sending auditors to schools on a 

regular basis. The ministry only started doing so when schools were already in trouble by sending 

auditors to schools that the public was complaining about. The School Act of 1983 states that 

all schools should be audited at least once a financial year. But this has not been the case in 

schools in Swaziland. That is why in most cases, school managers get away with squandering 

school funds.

Ironically, only the school heads are held responsible for the misappropriation of funds. Nothing 

seems to be done to the school governing body as a whole. This is ironic in the sense that 

financial decisions are not made by the school heads alone, but together with the school 

governing body. The act does state that the school governing body is dissolved, but this sentence 

is very light when compared to what the school head has to go through, for example, demotion, 

transfer and paying back all the monies. The official failed to come up with an explanation to 

why that was so. He said maybe the School Act should be looked at and updated. I felt the same 

too. The last time the School Act was updated was about 16 years ago which is quite a long time.

In conclusion, the study has been meant to assess the status quo of financial management in 

schools in Swaziland and how the LMS can be integrated into Swaziland schools. The study has 

proved that the education system in Swaziland is engulfed with financial problems. To save the 

situation desperate measures need to be taken now.

The next chapter deals with the conclusion and recommendations for further research. In 

particular, the chapter looks at how the LMS can be integrated into schools in Swaziland.
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CHAPTER?

CONCLUSIONS AND RECOMMENDATIONS

The aim of the study was to assess the concept of local financial management of schools which 

started in England and Wales around 1988, and recommend the concept for schools in Swaziland. 

The study was conducted in the wake of schools experiencing some problems with regard to 

financial management in schools. Head teachers complained that they did not have the skills of 

handling the complex requirements of financial management. Parents and students and the 

public at large ware dissatisfied with the way school finances were handled. The ministry of 

education was blamed for not monitoring and guiding schools in controlling and managing 

finances.

In the two local newspapers, it was no longer surprising to read articles on the problems of 

financial management schools were facing. Such problems were almost highlighted daily. Some 

schools had embarked on strikes to force management to address the issue. Parents were baying
i;

far the blood of some of the school heads who squandered school funds. It was because of such 

problems that I embarked on the study.

Something had to be done as the situation was getting out of hand. Some of the parents in one 

school took the matter into their own hands. They threatened one of the school heads and refused 

him entry into the school premises until he accounted for missing school funds. The parents felt 

that the ministry of education was not doing enough to prevent the problems. On the other hand, 

the ministry of education claimed it was doing its best to make sure that the squandering of 

school funds came to an end.



The last section of the chapter looks at the actions that mhu. be taken to help school heads, the 

ministry of education, parents and the school governing bodies manage the school finances 

effectively. Although the study was conducted within a specific community, it has opened up 

possibilities for further research in financial management.

RECOMMENDATIONS

For schools in Swaziland, I recommend that the ministry of education introduce the concept of 

IMS. IMS offers the opportunity of running schools more democratically so that greater 

delegation entails greater participation in decision-making. This would lead to more explicitly 

shared plans for the school’s development and for the local management of school’s resources. 

The staff of a school are its most important resource and their comnv bnent to decisions made is 

likely to be of major significance in ensuring effective implementation. Pupils too might be 

included in discussions of where the school is going. Such ownership of plans would give the 

school a clearer and more unified sense of purpose and direction and reduce the stress felt by 

school heads.

j

As mentioned in the opening chapter of the study, IMS was introduced to allow schools to 

decide for themselves how best to spend money to meet their pupils’ needs. By encouraging a 

shared and coherent approach to planning and decision-making, IMS could be a means of 

enabling schools to concentrate more collaboratively on the quality of learning. A clear and 

approved School Development Plan, which has the needs of the children at its core, should 

inform all major resource decisions. Such a plan allows school to manage themselves more 

democratically and to keep the curriculum as the major focus.



The ministry of education, in Swaziland will see it as a way of giving school heads and their

governing bodies enough 6 rope to hang themselves’, without blame not being ascribed to
- I1'"

them.This means that the school governing bodies %  strategies for co-operatiorr 

across tire ministry of education which enable them to apply greater pressure on decisions about 

tire size of the education budget.
/)

The study advocates the PBB process. I suggest that schools in Swaziland adopt this approach 

because a number of schools operate within limited budgets. This approach advocates a school 

plan as its starting point. However, it accepts that the major part of most schools’ budgets will 

be irrevocably committed to ongoing core activities, and so not available for alternative uses.

For schools in Swaziland, this approach will not be used in isolation. In addition, concepts such 

as culture and linking strategic planning to the budgetary processes will be used together with 

this framework. r r

It is very important at this stage to explain how it is going to work. As mentioned before, schools 

in Swaziland operate within limited budgets, therefore they need to set out their priorities 

carefully. The budget should be prepared within the context of long term planning which should 

specify the objectives over several years. At the same time it is important to note that the 

priorities are subject to change. The schools should plan their expenditure to the schools’ 

development plan. ' ,,

In the efficient schools, as Preedy, et al (1997:194) mention:
" the costs o f major programmes and activities will 
be known and priorities will identified for  
development and for areas where savings can be,,



jl made. Good strategic planning is essential i f  
/  " schools are to make effective use o f their •

x '  available resources and avoid financial difficulties

IIt is good discipline for schools in Swaziland to have their school development plan written 

down. While there are inevitably some uncertainties, particularly resources, the planning process 

should help schools to anticipate potential problems and identify solutions. Longer term 

decisions will be needed regardless of whether or not there is a strategic plan, and it is better that 

these are undertaken in the context of a plan, even if not entirely accurate, than in isolation, as 

many schools in Swaziland do. Good strategic planning requires plans to all aspects of the 

schools’ activities to be brought together in one document, to ensure a co-ordinated approach.

The context of the s trategic planning as discussed by Preedy, et al (1997) and Levacic (1989) is:

*The context of the school 

*Aims and objectives

* Implementation /
V / '  .  . i«

* Monitoring and evaluation A'

, A  .

* and review mechanism*

Evaluation is currently at its most underdeveloped stage in schools in Swaziland, Under The 

Swaziland School Act of 1983, evaluation is supposed to be undertaken by the ministry of 

education and inspectors. The MOE is required to monitor and evaluate the financial schemes 

of schools, as an essential ingredient in holding governing bodies accountable for their budget 

management. Once schools in Swaziland know how to set out priorities, do budget construction |j
'

based on the priorities, monitor and evaluate their budgets, they will not be faced with major ; 

financial problems.
' ; C

X?The ministry of education should play its role in making sure that this happens. The concept of
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LMS should be integrated into the universities and teacher colleges, so that every prospective 

teacher or head teacher should have an idea on how finances can be locally managed regardless 

of whether they will be school heads or not. For those head teachers already in the teaching 

profession it is still not too late for them. Intensive training should be provided. Alternatively, 

the money management course offered at present can be re-evaluated to integrate the elements 

of LMS. The training can be done through workshops or in-service training, evaluated frotn time 

to time to integrate any changes within the education system that might affect financial 

management decisions.

The training opportunities will help school heads to develop practical skills and management 

techniques that are difficult to design in a situation where there is little operational experience 

to draw on.

At this stage, the ministry of education should see its role in terms of providing advice and 

material They should monitor and evaluate the training programmes. Monitoring and evaluation
(I" '

are areas in which .least is apparently done but which most school heads consider S' priority for 0 

future action.

Such practical advice and assistance are regularly needed if schools are to make progress in 

implementing the aspects of financial management. The training programmes will increase in 

value to the degree that they are planned to integrate with and enhance the experience of fitiancial 

management in schools. Where possible, the training should be drawn directly from the working 

lives of the participant and selected because they will contribute to the better management of the 

school.
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School heads can also write exams as well and be issued with certificates. Although training 

programmes must be designed to meet these criteria, this does not preclude their incorporation 

within modular schemes of accreditation for the award of a certificate. Where such schemes aid 

motivation and encourage a systematic approach to personal development, they should be 

encouraged - but not at the expense of flexible, action-based learning.

Another important role of the MOE is to utilize the expert help of auditors. The Swaziland 

Schools Act of 1983 specify the need for auditors to visit and audit schools at least once a year. 

But this has not been happening. From the findings of the study it was apparent that only the 

schools that are experiencing financial problems are audited.

If Swaziland government can afford, the services of a bursar for schools can be acquired. 

Alternatively, schools should seek the expertise of a financial manager, as in most business 

organizations.

When school funds have been misappropriated, school heads should not carry the burden alone. 

It has been apparent from the findings of the study that only school heads are disciplined for the 

misappropriation of school funds, yet they make financial decisions with the rest . >f the school 

governing body. The MOE should also find ways and means of integrating some of the members 

of the school governing bodies in the training courses as well. This would therefore avoid
.

instances where the members of the governing bodies are selected because of who they are in the 

community. Rather they should e selected on the basis that they will contribute effectively to 

the rmming of the school.

In conclusion, the ministry of education should provide training to school heads that deals with

4
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holistic management. Once this is done, the MOE will have the courage to say they have done 

their job well. They will have the courage to blame school heads for the mismanagement of 

school funds.

In malting these recommendations, I am fully aware of the problems that may arise from the 

implementation of the concept of local management of schools. There are uncertainties about the 

nature of the changes required, anxieties about the ability to cope within the time scale for 

implementation; and difficulties in allocating enough management time to these problems.

I am also aware of the pressures which the ministry of education will be facing in response to the 

requirements of local financial management of schools and the demands on their resources. It 

is essential that they adjust to their new service role if they are to retain the confidence of heads 

and governors. However limited the services may be, a conscious effort to clarify the nature of 

practical support available and those responsible for proving it would be of inuch help to schools
i i

than channelling most of the available resources into self-standing programmes.

There is a great need for the MOE to be more accountable to schools, and to involve schools in 

die decisions as to,1s->w ichool finances should be controlled and spent. Leaving it to schools to 

spend in any way they see fit, makes tile sensible development of a strategy very difficult. It 

denies the MOE the opportunity to implement effective central action to support schools, and 

also denies the advantages of joint endeavours at local or regional level, and the resulting 

economieSof scale.

This study is helpful to any schools that are experiencing financial management problems and



\\
to schools that are moving towards local financial management. The aim of the study was not to 

make school heads experts in financial management, but to provide them with skills necessary 

for them to do basic accounting. Also, this study provides the MOE in Swaziland with the 

valuable insights into the problems associated with financial management and a way forward.

O'.'.
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APPENDIX

QUESTIONNAIRE FOR HEAD-TEACHERS ON FINANCIAL MANAGEMENT OF 
SCHOOLS

{YOUR RESPONSE WILL BE TREATED IN  THE STRICTEST CONFIDENCE)

NAME OF SCHOOL:____________ ;________________________________
TYPE OF SCHOOL (eg. Boys’, girls’, mixed)  __________  ^
NO OF PUPILS:   ~
NO. OF MALE TEACHERS:___
NO. OF FEMALE TEACHERS:

HEAD- TEACHER’S PARTICULARS (OPTIONAL)
NAME:_______________' ______________________
AGE:_______________
SEX:_____________ ° ' ____________
NO. OF YEARS IN PRESENT P O S I T I O N _______

; '  o
RESOURCE ALLOCATION
"(TICK WHAT YOU FEEL ARE THE APPROPRIATE RESPONSES)

1) Wl>o determines how financial resources should be allocated in your school? !‘l
a) you alone j
b) you and staff members
c) the ministry of education
d) the school governing body 

o 1 e) a combination of the above
f) other. Specify.

- 2) What are the main financial resources in your school? 
g  a) grants

b) students’ school fees
c) donations
d) privsKsponsors
e) other. Specify.

PROBLEMS FACED BY THE SCHOOL

3) Is your school faced by the following problems?



a) under-spending
b) over-spending
c) lack of resources
d) vandalism
e) other. Specify.

4), How do you deal with the problems that you ticked above?

JL/0 /
• /

17

ACCOUNTING BACKGROUND

5) Do you have any basic accounting skills, either at high school level or tertiary level?
Yes/No )  .

6) If yes, skip this question. If no, how do you handle financial management in your school?

7) Does your school have a bursar? If no t, why?

8) If yes, how dobs your school utilize his/her services?



9) Do auditors come to your school? 
Yes/No

10) If they do, how often do they come?
a) once per term
b) once a year
c) twice a year
e) never

11) If they come, do they make any recommendations on how to manage finances?

TRAINING NEEDS °

12) State up to three needs which you believe will help you manage your lesources effectively. 
: ' • a)__________  ;______________________:____________ :___

b).

1.3) Do you receive any training on financial management? 
Yes/No

0

%



14) Who offers the training?_______

15) What are the aims of the training?

16) Does the training benefit you? Yes/No

17) If yes, how? If no why? :>

18) How often is the training done?______ .___u____

19) Are you satisfied with the training? In what ways?

20) If the training was to be done differently, what would you change? # , ;i

INDIVIDUAL COMMENTS
If you wi sh, comment on any aspect of the training, for example, strengths and weaknesses, of 
the training course.



--------------------------------------------------------    -T
hank you for your time in completing this questionnaire. Kindly send the questionnaire in the 
pre- paid envelope provided to:

Margaret Phiri
Swaziland National Association Of Teachers
PO Box 1188
Manzini
Swaziland

Or deliver it personally at: v,
/  The SNAT offices

First floor 
Bhunu mall 
Manzini 
Swaziland
Tel. No. (09268) 5056459



INTERVIEW QUESTIONS FOR THE EDUCATION OFFICIAL

1. Who is responsible for financial management in schools?

2. What is the role of the ministry of education in financial management?

3 . What are some of the common problems that are faced by schools in financial management?

4. Wliat causes the problems?

5. How do you help schools deal with the problems?

6. What do you do to school heads who mismanage school funds?

7. What is the role of government auditors in schools?

8. In what circumstances do they audit schools?

9. Do you provide school heads with financial management training programmes?

10. Why was the training introduced, if any?

11. What sort of training do you provide?

12. After the training, do you make any follow ups to see if school heads implement the skills 

from the training?

13. Do you regard the training as helpfiil to schools?

14. Do school heads find tlie training useful? > "if

15. What are the strengths and weaknesses of the training programme?

16. What ehanges wc ul;d you make regarding the training and why?

THANK YOU FOR YOUR TIME.



DEFINITION OF TI ^ 3

Budgeting: is the expression in monetary terms and in plans that has to do with the activities of 

teaching and learning, and with the personnel, premises, consumables and services required to 

make these plans happen.

Education Reform Act (1988): the act that makes provision for governors to delegate budget 

management to the school head and to set up a finance subcommittee to undertake the bulk of 

the governors’ work with respect to budgeting.

Local Education authority (LEA): a body that draws up budgets for educational institutions in 

England and Wales.

Local Financial Management: is a process whereby schools are delegated with the 

responsibility for financial and other aspects of management.

The Ministry o f Education (Swaziland): works the same way as LEA.

Priority-based budgeting (PBB):is a budgetary process that encourages schools to examine their 

activities and to decide on priorities, thereby enabling top management to consider the activities 

»of the school as a whole.

School Development Plan: is a means of public accountability and a management tool for future 

developments. h
’ . i  • ■ !

Strategic Planning: is a long term plan which specifies the objectives of a school over several 

years, eg. three to five years. "

Zero-based budgeting: a budgetary process that requires schools to set up budgets on a clear! 

slate every financial year.



l i l i i l l H I
S I

' l l l f l l l l l l l i l f t - l l f i l i  ^.1

iin a a

il iiis !"

m M

■ s

%

5 :
iV.-v* I # :



« S 3 S B 3 S i a 3 r
m m m

^ m m m m
def suspension  ̂ . ■
. irhie is a nor- j  : -  - - % „

P f i S l K S -
tETweSE

.■ • C -TT- P d

- -= t—  . • . ■ * Deputy" -.

Mohaimned baais M ow -:

# #



"■* . . "i « . • 11 _ — i"«_•>» is! iVl*«&ibcLW!l^#aL±&.
an over £ )0  Q3iL

M B A B A N E .- C la s se s  at

s s ^ s e s s A -  f  * ,ing« ith  officials from the h a to a s rJ
i s y  of ̂ uf J ; n(, . . . '-m bm  Wher; ihe fetr pa]°_

=y st ssvacrfFAKVUSS.- ■

S S l S S i B
"r seen ^

NGWEKTA.!- Parents of stu - 
dcate  a t  Kgweaj-* C en tre ! 
P iim iry  School h a re  called, 
fo r th e  InusieiUEte Euspca-' 
sJon of the hca.dtca,chc]; SJdC. 
G e n a , pen d in g  in reE ttg a - 
t£oas on the Eexpe^eion a t  

'th e  school's EscrctEry hy th e  
t e t t e a  • • ' •  • •

TrTcn"p-rrnrinrtal ITISfUCZ h u d  Zt

Stid. .
He said after she Vas employe-d 

by jie  school, she worked for 
sometime before she "was locked 
out by the headteacher for alleg­
edly stealing some cheques.

"She ■RTote us a letter on Janu­
ary 1998 informing us that M r 
Gaina has kicked her out o f o f - ' 
nee,” he said. - •" ...

0 -a tH.n Ln g
'A t  jghool'on Saturday. Uiepar-.',^ He said the scb ,vj 'comnunee

peddoas at Ntfonjeni, which v a  
n irher infuriated by an accweat 
icvohing a student and a teacher.

One of the teachers is alleged 
to have intentionally run over 
Futhi D lanm i, a Form Five, kb* 
dent, Mth his car and sustained
serious mjiry. .
. During the meeting which v^s 
chaired by the police, sruaents. 
listed their grievances m rron! of 
the h ead m as te r  and 5 rigid 
DIamim from the mmistr)' of- 
educaaonwho aisured them uat 
these will be attended to. .

The students demanded u a f  
they should be allowed to have a . 
student representative council- 
(SRC). They said in most cases 
they are never invited to aeet- 
inss between parents afld scbopl- 
authorities and as such nobo-) 
ever toows what they

Thev aho demanded that - e .  
headmaster should exolairi ?'hc

, .  5 .  1 DS<iUkwawiis
class. They s a i i  : is :s ju st to ^  nol ,j0^ g WelL

them a a. 1 v,'1“ 1 P1' ! "In siSwad we a y  we thank you
ncials from  the ministry. fsivakubonca1..1i'; been a long 

_  — -••• - - s  iLme that the headteacher has been
I m*g-g»v-»rnnWgrir?g SCftQOi runes; 
\ v>«rr p^Tt.c nnnnticed- but now we 
f have found him.

; C u lprit
"He is'&e culprit and not the 

secretary," he said.
Dlamini said if the headteacher 

was working for him or any or­
ganisation besides Ngwen.va Cen­
tral Primary School, he would 
have been fired at once. 

th ?  rajgns made Ae rem ark  
!■ :Se chairman ot me scnoai 

J . Sha.orscK iJiam .nl
Barents that me

could .not allow her in hiibffice.
, Dlamini said they cannot expel 

the "secretary because there is a 
. letter confirm ing her employ­

ment.
- The meeting was toid that the 

school's secretary cumt a usea 
cheque tor n z  vuu irom Metro . 
Cash and Carry.

All allegations couid not be 
confirmed, or proved to be true, 
as the people implicated in the 
riisdemeanours were not "in the 
meeting: , ..

The m eeting took almost the 
part of the cay without r-ny deci­
sion taken. The item of the secre­
tary arid :h : headteacher took_ 

'more than three hours. } et tisre
^-honl's secretan* has been sus- were three other items that were-

kv -Hi- headtescher i'or al- ' on.the agenda.
. '̂ly tm-njr.e a oenmct chequ e

The chairman 
told the parents 
that the secre- 
iary  was em ­
ployed by the 
cid school com­
mittee after the 
head'.eacherhad 
asked for one.
• •‘There :s a let­
te r  w hich we 
h a v e  f o u n d  
which was writ-: 
t e n  b y  I h e  
school commit­
tee (old) em ­
ploying and set­
ting out job de-

# # # # =
K i .  -t • j v * * ® - ^  •

i' xhe Oeath and Kesurrcctiori of
.V.>:• • 4 . 7 J ^ s t z s  Christ........................

'DateV2nd S 'S rd 'A 'p r l l .- .
Tirne; “ . 'o o r m .- :^

"V chuet.StJ Jo s e p h ’s : ^ . - .  -*;

E n tra n c e  F re s .o t c h a r g e - . . . • ti  ■. . '

j*  ••V'of."ttie| I t  a  n c j i c a  p  p  e c ^_ j ___^
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Students'g r ie v a n c e s

^ ' 6̂ =ato,-?_.-£F

ha?shP° raI punishm en t too

m s t

f  Student? should be
^ p i c y S ^ ^ i r t s

"ASCBCCELE High School students in Mbabane will 
never forget last w eek Friday, especially for its 
fa sc in a tio n  in  h a v in g  a w hole day' aw ay from  

J esso n s and having fun w ith the school authori­
ties and the police. ■. r - ... •• , :

A num ber oi th e  stu d en ts  in terview ed were not very conversant 
abou t th e ir grievances except for those m"senior classes - Form s IV 
and  Vs.. •< , ^  . ' j  .• .

Some of the junior students only missed 
the toyvtcyi and -w ere  not p a rticu larly  
concerned about the formation of a crisi* 
cnrnmitLee com prising the students, par* 
ents and the school ■aaxninifftradcn in the 
p e rso n  o f - th e  h e& d teac h e r, S n a u e l  •fffljnhn. • i .  » . * • .  . .

Vf"hen asked about the ir speculations on 
the outcomc'of the wurjc of tne committee, 
moat of the atndentBC^^ye.not evrm- c w m  
w hat th« eommittM  bat
had an idea U jat tiuTheadteA ckfer.iiA d. 
‘stolen’ their moneys* somehow. .

M ost of the s tu d en ts  agreed th a t 'the 
whole quagmire started  with the cancella* 
t;oa of the school’s athletics gzmeU a t thn 
eleventh hour. . ,, •. . .

They were also moat particularly  s.vrit-, 
ed about the event because they laid they 
were tired of the ru th less caning by the 
headteacher ar,d his stajfF. *;

A group of senior students sra^, howev*. 
er, appraachcd with the hope of establish­
ing what their true problems a t the echool 
were. They also felt'cacom fortab le until 
one of them who seamed quite a good ora­
tor, rave his own version of the conflict ' 

He lashed out at tKe headteacher w hoa 
he accused of h a n c g  tu rned  the school 
in to  a fa tten in g  ran ch  - ifo n to iih e . he ' 
described :t in vemacoZax.

'consum ed' it  h io s e lf  and  g iving th e m. 
€futoSr7d~lhat it woujQ~appe£r hxe~the 
atuoen ts nag a stir%,

' ‘ ^ l e ciaimed  ZEat a debate tcsjn won 21 
oW danng'a'-;otstasTTecentIy and this was 
allegedly mlsapp'rapriated'by the head- 
teacher. •
• **H6 could not. how ever, exp lain  the 
nature of the debate, where and when it 
tooV ^lece-aR d-V bclhei'th e itS ira -w on  
cash prize* o r 'f e e d it i* ‘ia ^ c lg im e d  b y

' # 3 8 ^ 0 0 2 4 8 8 8 #
fae^dd waj ^ n ^ f E ^ a i c t t r e - M c to f  the 
over_7C“3 s tu d e n u , S u fV aa repo rted ly  .n<ver«raratedĵ r----.7 '

T H 5 r .u £ 5 5 iw 5 ild ' s o M i j  h iw 'th a  
.money wart imflcr/GaisdJbx,"but only com* 
planned th a t head teacher and  the 
sports m aster usurped their righ t la par- 
tic:pate in regiocral mter-»chools athletics 

.com petition held *t .S'tfoajeni la s t  week 
Friday. • i 3 »:•> - •

He said M arrba’s failure tobaccoust for 
the 3tuden:a ' nofe pom cipation'in."the 
•games w as.reaionZ taoa&h-th a I  Ye"had 
'd Taapprorria%d*'ihe c o n e r  ar.dt (here-

!g ta  m e 'ccmrpe a  a  ctt - -  y  * . Mc
/T Tem ale s tnoea t Artivistscomplained 

bitterly abcsi corporal punishm eal at the 
school w h ereb y 'ti;/ laid Ka£iha. did not 
d isc r ia ia n t*  oa  th*-a±e.Qt»a..mgMlfitioa 
tha t may have been brofcan, brct irulicted

the same punishm ent nn even* supposed 
ofiender.

She further complained tha t Mamba did 
not consider age when inflicting corporal 
punishm ent bu t used a big cane even to

• relatively young and weak students indis­
criminately.

The student further accused Mamba of 
not re sp e c tin g  fem ale s tu d e n ts  when 
inflicting corporal punishment in tha t he 
locked them m his o:5ce and told them to 
lilt th e ir  uniform to the w aist while he 
caned them. e

She also  jok ed  th a t  since the h ea d ­
te ach e r  lik ed  can ing  them  w ith th e ir  
tunica above th e ir  buttocks, it was the 
reason why the- students wanted to wear 
mini-akirytoechooL
%A n o ther s t u d ^ i  th e_seniors
accused Mamba of having nnsaopropnat* 
ed"a"E25_00(TcTo*a*atron’ from Tibiyo 
TaicsN'gwaner*for the construction  of a 
building a t the school. The student said 
the'd'onaSoa Was a a J e  a Pcne time ago, 
bufno  construction work had Seen effect- 
e tT y e trH e ’sa id 'a ith o u c h  he c&uld not 
rem em ber w haV tne’m oriey'was'fbr, Be7 

.. hnyfevfer^jaidT he ^a s  sure iP vaa  for~tITe 
,.«‘cbnstfuc tio ri"o f some bu ild in g  a t  thesegKfl̂ r̂ : TH------------ ‘

headteacher. however, when la ter 
; consulted u f;Kti!<f5ce, produced a le tte r 

from Tibiyo calling for the school to a ik  
for quotations for m aterials to be used in 
the csoatruction.Tt': .
"•Mamba said the r a d e n u  were ignorant 
to the fact tharTibiyo offered a grant and 
not c a sh .' ■'•i-r -•
• The FYidayincidgn: was further fuelled 

by the m a n n e r  in which one teach er, 
Qondile XdZOTu/was accused of running 
0%‘er a nudent, Futhi DlamirJ.

In s te a d  o f ca lm ing  th e  s itu a tio n . 
M amba is said  to have responded in a 
provocative m anner w ithout taking into 
account the students* temper.

•'The pa.ee of TTiini- 

• skirts and hairstyles
For th rw  consecutive years this issue

has been re-visited by hath parent? and 
students whereby the .<tudi»nts wanted a 
change in th e  scnnnl’s regulations so that 
they are allowed to w ear fancy hairstyles 
and mini sk irts to school.

At the background of the denial by par­
ents were report^ in the post tha t pupil.' 
w ere th e n  openly ab u sed  by te ach e rs  
because of the ir m anner of dre"es.

M ost g irls  w ent for lessons in fancy 
h a irs ty le s  and  s h o r t  d resses  or s k ir ts  

.which reportedly evoked the male teach­
ers' lust.

The s tu d e n ts  nave com plained  th a t 
thev were misunderstood by the parents 
ana the press to m ean th a t they wanted 
to w ear fancy clothes and  hairsty les to 
school.

. th e y  w ere  asked  
w ha t they  w anted , they 
said they simply wanted 
th e  b an  on n a i r s ty le s  
u p lif te d  an d  th a t  the  

lim it imposed by paren ts on the length of 
the skirts or dresses be relazed.

The parents had complained to the stu» 
d en ts  th a t  th e  s k ir ts  w ere  becom ing 
indecently short and, therefore, needed 
to maintain the length slightly above the 
knee.

The students in 'tu m  complained tha t 
the teachers required th a t the dress or 
sk irt should be below the knee thus mak­
in g  them  look like  th e y  lived  in  the  
19208..

The paren ts  had  also ra ised  concern 
tha t if plaiting were to be ailowed at the 
school, th e  s tu d e n ts  w ould  in tro d u ce  
'ex tensions' w hich w ill m ake the h a ir  
long and untidy.

The s tu d e n ts , hbw ever, a rgued  th a t 
they wanted simplfe p la iting  using their 
natu ral h a ir  and not artificial one. They 
sa id  they  w an ted  th is  r ig h t  res to red  
b ecau se  th e y  w ere  w om en  a f te r -a ll .  
T he re  has  n e v e r  b ee n  an  ag ree m en t 
betw een p a re n ts  and  s tu d e n ts  on this 
m atter.

I t m ust be noted  th a t  each m ission 
school had a sot of ru les forrr.*j!at<-d by 
p e n n ts  and thii mi>?ion over and s iev e  
what Government had offered.
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Run-over of 
student by 
teacher's car 
fuelled crisis
SINCE K aSchiele High School s tu ­

d en ts  w en t oo a rio t on F rid a y  la s t 
w eek, a nu m b er of allegations 
ag a in s t th e  h e ad teac h e r’h av e  been  
unfold ing.

W h n t A ir tb e r  p u t  m o r e  fu e l la ta  th n .f lre .w e»  i h e . _  
r u n n in g  o v e r  o f  a  e tu d e o t  by  a. t^ax ih cr’t n d  th e  \  ' 
h e ad m airt< r‘f  r a b e e q a e n t  rcsx&rks a b a c i  t h a t  
in c id e n t.
S tu d e n U  lo s t  te m p e rs  even  m ore w h en  th e y  
h e a r d  th e  h e a d m a s te r  say in g  th e  a c c id e n t  wan 
th e  o n iv  p r ic e  p a id  b y  theme w ho a r r iv e d  a t  
s c h o o l  Iffrte.
T h ia  in c id e n t  is r e p o r te d  to b a re  b een  q u ite  
n a s ty ,  e s p e c ia lly .ta a t  th e  Lnjiu-ed s tu d e n t  La ’ wTitnix?̂r-o»"tfae grcund
the Dec«*ary ftrit aid."'
EM entiajU y, th e  p ro b lem *  w er*  sp a rk e d  o ff  b y  th e
sc h o o l a d a m if r t ra t io n 's  fa ilu re  to a r r a n g e  th a t  
th e  (ichooi s h o u ld  p a r t ic ip a te  in m te r-sc h o o U  
s th J e tic e  c o m p * tiu o n e  h e ld  o n  th e  eam e P r id « y  a t
N tfo n ^en i in  th e  H h o h h o  reg io n .
T h e  n f t  e x te n d s  to  th e  g v n e m l  adEm inistrA tion o f  
th e  e n ti r e  In s t i tu t io n ,  ft th ing ' w h ich  c a lle d  i n  th e  
p a r e n t s  a n d  th e  M in is try  o f e d n c a tio n  ^ e re o iia e l
to  c o n v e n e  a s  e m erg -en c r ffleering o n  M o n d ay . ~ " i agreed '* up to prob-e ttie i eat» and also recotmpa.sse,
D u r in g  th e  m ee tin g , it  w as a^ re e 3  th a t  a  com m it* 
te e  b e  >et u p  to  p ro b e  th e  g riev an ces  ta b le d  b y  
th e  B tudea t»  a n d  a lso  reco m m en d  an  e n d  to  th<

T h is  c a c m iit te e  w as ta s k e d  w ith , am o n g  o th e r  
th in j j i ,  eertah lteh ing  w h e th e r  th e  cauAe o f  th e  r io t  
w as ju s t i f i e d  a n d  th e  a m o u n t o f d am ag e  c a o se d  
to  th y  sch o o l’s p ro p e r ty .
T h e re  h a s  b een  g ro w in g  c o n c e rn  a b o u t t h e  sue* 
c ese  a n d  fa i th /u rn eea of th e  co m m ittee  g iv en  th e  
c o n f l ic t in g  in te r e s t s  o f  th e  p a r t ie s  w h o  a r e  
tin  c o n d it io n a l ly  r e p re s e n te d .
T h e  c o m m itte e  h a s  th e  h e a d m a s te r  a n d  th e  s tu ­
d e n ts  o p e ra t in g  o n  e q u a l fo o tin g  a n d e r  a  c tim a te  
Act u p  to  rw o lv e  d iffe re n c e s  w h ich  we**, a lle g e d * -  
ly  a  r e s u l t  o f th e  b e a d te a c h e i/s  doing,
L a s t  M o n d ay 's  m e e t in g  wa» /g r  from  r e e o n d l ia -  .•*' * 
t io n  h e n c e  th e  e e t t in g  u p  o f th e  ctm roirttw e..*,•'• •*
T h e  C h a irm a n  o f  th e  Scfloo> C o cu a itto e !,Isz iie i.< '$ '.. 
M a b u ax , e rp r e t^ e d  irk e p tic m n  a b o o t  th e  f sa o »  * •- 
t io n s  o f  th e  c o n u a it te * , o sp ^cW ly  th a t  
a p p e a r e d  th e  h e a d te a c h e r  teem ed  to h ivo 'K ecs .T *  *' 
e rp o v& i ta  ch ast< » em en t b y  th e  rtnderrtV  r e^ t e* * ' 
s e n ta t iv c s  w ho , ev en  d u r in g  th e  m ee tia g , a c c u se d  
h im  o f  ly ing .
T h e  p a re n ts ,  h o w e v e r , fe lt  th e  in e lu t io n  o f  th e  
s tu d e n t s  in th e  c o m m itte e  w as in d isp e n sa b le  t f  a  
Ifljrting so lu tio n  w as s o u g h t.
TW s cbncltu rio n  w a s  p a r t ly  v ic to ry  to  a > e<tion of 

. th e  J tu d e n t r y  w ho h o d  b een  fig h tin g  fo r th e  
e ittab lix h m e tit  o f  a S tu d e n t  B epre«etit& tive . 

i C r ’in cU  (SRC) a t  th e  sch o o l. *"
T h is  d e m a n d  w as a lso  r a is e d  on F r id a y  b u t  w e e k  
w h e n  th e  s tu d e n ts  w e re  srtD h i th e  r a s h  o f  g a th ­
e r in g  th e  l is t  o f g r ie v a n re e  to j u s t l y  th e i r  r o d d e n  

, r io t .  , • - /  "  ;
W h en  th e  S choo l C o m m itte e  C hairnuoJ r o ie d  bu t. 
th e  p o ee ih ility  o f  o u ts id e  in flu en ce , sartkyctu51- 1- 
d e n ts  w e re  u rg in g  o th e r s  to  G o n jd d e rio fa in y  t&ei** * 
S w a jd la n d  A»#o<datjcn o f  S todcnrtt (BAS). ‘ ‘ ‘ : ’ f
T h e re  w as n o  e v id e n c e  t h a t  th e  dutTcrtxaoocee 
w e re  d e s ig n e d  by  SAS, brat t l x r e  tiro m H * p o p Q * ‘ , ' 4 
l v  Z lguree ta  th e  s tu d e n t  f o r te  w ho s n iw t iM r  •- s;*’* 
Id e a ls  o f  SAS a n d  w e re  lik e ly  to  harve d iv co eeed  •* •*< 
th e  o f  N tfcrn jeid  c m n p e tit io n s , w ith  SAS onset* '' t /  
h er# . , . . . y.
O th e r  r ta d c z rts  L o re  v i t o e s s  t b i t  thoee'wfej'W '*-*-"- 
ht?Aded th e  F r id a y  r io t  w e re  e rp e r ic a e d d  negut£*» , 
t o n  w h o  h a d  f r ie n d s  f ro m  o th e r  p o l it to d  c ro u $ i--...: 
tngx, b u t  c o u ld  n o t  s a y  w h ic h  onea exce p t  to  m c a -  * 
t io n  th e  p o p n U r  one*. » •

Injured student relates accident
F UTHI D fsra ln i. a 

student at troubled 
K aS ch ie le  H ifh  
School in Mbmbane, 

lie s  in agony  a t the 
> fbabane G overnm en t 
H o sp ita l a f te r  sh e  was 
knocked down bv her ova 
teacher Jajt week Friday * 
a day which s tu d e n u  at 
school went on riot.
• Tb# L6*v*jf rid form V #tu* 
dent reaicirtf a t Lositha, has 
not been to'.c how long she *iil 
stay a: the hopttal. but her left 
leg wa,* cast iq plaster from 
anxJe u> thigh.

However, fu :h ( hopes she 
will be discharted soon since 
•he haj ju tted  feaminc ho*- W 
move around Mth the p'&t&r.

it i» still early to speculate 
on how reush time she is likely 
to spend in ho^pita! be<stue it 
»bs only on Ui'edneyday that 
<ihe mooe her first attempt to 
walk to the tenets. She 3itd it 
wa* the mast painful experi­
ence she ever had.

On Wedneiday, nurses taid 
it was difficy'.t to estimate the 
time it would take for her to 
return to school because she 
had not spend enough time 
establish the eject of the plas­
ter and her trials on tnovesifnt, 

Stnct ine »as  applied the 
.p iaiter last %eek FndAjt. the 
ooftor had not seen h e r  by Wednesday afternoon rheo 
this newspaper netted her at 
the hoepital.

R#eslHng the a cadent. Futhi 
said it was about 8a.ro tvhen 
they had just ilishted from a 
but and »‘ere «aiting  In the 
Biddle of ike driveway inside

INJURSD Fuim Dlamini.~|

the school premises when she 
wa* hit by the teacher's car.

The ocher s tu d e n ts  had 
assemhied from “ :50a.m  as 
usual, and since F u th i and 
consany were (ate. they ■waited 
on the dnveway for the rest to 
diapcte to,their various cUd*« 
jw a j  oe/ore they joined them.

*1 sever heard the car rorrv 
ir.g since the  teach er never 
bit*-* the horn. I e/innot say 
whether the tar w&s speeding 
or not. t only rea?ie«id I was hit 
hard on the shin after the car 
had .slopped ahead of us The 
teacher said she did not realise

had hit ^mvtme.* Futhi

She fldd-d th a t  *he wa.i 
psrked up by h>*r cnllcRgue* 
m t? th f icavh^r's ear which 
also trarnpor.ed her in the hn-'. 
pita! All :hrs happened *hile 
the ith^r^lude/iL* were dt{<*nrf* 
in< TirT.iing a ffm h ly  nn the 
other *ide flf the clnsflrnoms.

5*-.e was .limiitpd at the hn«- 
pit4 and a pia«ter wa.« ca.*t 
n^<r :i discovered thrmich 
the X-Ray that .«he had a fmc« 
tured !*z She does not know 
hnu- m.my fractures she sus* tatr.ad

ru 'hfsnys «he does not know 
hov much «chool time she had 
lost, hut said it wa.« not Vtiely 
to be -nuch Mnce her collesgues 
promised not return to classes 
u rn :-‘h; hod fij(Iy recovered.

She was, however* told that 
lh* •e'-’ivil hod set up a commit­
tee that would look into the 
pmbiemt of the school and pos- 
sihiiV.y »>f setting up a Student 
Re3r««entattv» Council <SBC;.

futhi, however, said she did 
not want her colleagues to boy. 
cntt ie««on' herause of her and 
emph.i«i»erf thnt they should 
r e tu rn  to school while she recovered.

Ftrthfs m other, Josephine 
Dirmini iLaM^hontai, said she 
w.i« unable to comment muth 
abvut the accident, but said the 
teacher had come to apologise 
and that she referred her to the 
father the child.

J-<“phine said the commul* 
inc f t-d v r.ts  faced problems 
wbt-r had to board anoth­
er bus fr-’-m Mbabane to their 
.•ch.vjis .md not that they were

d**Liv« •! .il Io x"t 1 ̂i» 
le.i<h«'r. Stt’ow . n •'n
knocked dnwn the ch«>ii 
fiitilt* nt ihr timo i«f 
thi* fi*pnrt, thv hi‘.idi»i«'~i *

Mnmlm. •)-,»
avnifrnt

M nm hn ia id  n lth n u c h  h e «.«< 
cf»nducltnc a * ^ m h l)  - n  ;h«* b y  
i n  * iue* ti«»n , ht* xum u
noi«« frnm  whi-ri’ rhv la<«» vt>m. 
e r« n r-rm a ily  w aif m d  
th o u g h t  «nm«* n f  th e  ' " j r ^ i - ' i  
h a d  ;o n ^  In ra n *  th e  Is le  e m ­
ery  a n d  w e re . tV v re 'o r* . -ntk* 
inC  n « is i ‘'  fn«m  [ h r  e n rp i n l  
p im t< hm vn l.

The attofttinn at the 3>«-n» 
tify wfi« already drawn to '.hr 
di'vctii'n nf the nni«p •*rom '.Ho 
lat^ fom en who u-rrc 
Sfime 'if thi* cln<errvini«

It was (hnn thar .M.tnha x.uil 
he m ade the v n fo rv ji.tt- ' 
rem ark  th a t the «tudent« 
should forget akiut '.no<e mV<» 
in* noi»e as that wa« the fair ftf 
«J} ?*{# comers ft wa* this 
remark that w** ’a «p.i?k that 
s ta rto d  the p ra ir ie  fire -it 
KaSrhi*-^',*U wr" «tn mnnrpni .*• -"Tij it 
because I wa* not a*3'» what 
was happening. W‘e hav# 
di®eu«*fd wjih both <t-«de’’t» 
and parents about thi« nnj^^r 
apd rnnchffi y - 'i - r .
lUndmg.* Mamba said.

He fu rth e r  di«clo*ed thnt 
th ere  wpre co n s^ .ta f iir*  
betwwn the school, the tearrpr 
ard  Futhi's fam.'y, hut :—.;d 
not say w hst %.?* -n
terms of tin*- to *+ >*• »
Futhi an^  *-hn will pmy ri r ' i" 
hvispitai e.i'w?n.«es

School head, chairman explain crisis

KA S C H IE L E  H ig h  S c h o o l, 
j u s t  o u t s i d e  M b a b a n e ,  
s e e m s  a  l o n e l y  s e t t l e *  
m e n t  o n  t h e  v a lle y  o f  a 

e l o p i n g  h i l l o c k  o a  t h e  w a y  to  
E v e n i  v i lla g e .

While the scnool building; Had the paint 
renewed recently, there still remain fea­
tures of neglect &nd vandaiuta. especially 
after last v « k  F rida /t riot by srjet sts.■f. raroi5ja*e.rott^Uie iv-.
mfure st the scaocs ia ratner b naea.^  sol 
cadeq-ia&.tdreaii of the daaarwai. S e e s . 
irinSov* bnkgajrhiaia.bU oed on the
Fr.dat not. out rtudenta oair.taa that the 
school had alwaj^hee.T like that.

*ne Ubora ton'. *-n,ch s^ se su  c:m- 
plain has no equipment. Is one lurh n fh t >f 
desoair v ith  minimal appzruvies.

Thinking of epvr-s at tr.e school seems 
farfetched oecaus* of the flat* of the :*o 
dirt p lannr p ru n es  *hich ge.-.eraily turn 
into pools or water each time it nins.

The school's tolieta are re!atr»e}y clean, 
but the pit latrines. Airther belov Uie sJa.-'s* 
room*, are snll used by the girls, especially 
to avoid the depcaiLon ofcienrtrsai pads.

It vaa ia these latrines where a fsetta 
«>ax found dumped last year, but the cdpnt 
was discovered not to be a student of the 
acbool.

The ytudeats complained of Security i t

The‘echtwrctmatCtee chairsin , hrsel 
M abuta, sckcowlecjed that thi issue cf 
w ^ rity  w u  narked c(T by the vstideat af 
the dacpta^of the foetus itetyear.

He said the w a tsh aaa  worked from 
S.LOp.m to 6:0Ct.n and. tberef:r». tie sn» 
d e su  did not have the opportune to tee 
him at work.

Mabuta alao agreed that ip*r. fra a  the 
wsiehman. there w«Tt rwo btady—en and
a J^rrtary.

The « h « r<  fence hardly servet tzy  pur* 
P»*^f jyid. at the a&:a rotrsr.ee. the rite 
has ao Unee of fendng rrzsi both r.drs. thus 
tr.a'cing it ear? for ouuicen to =cv* in and

out of the premises if there wa« no *'d(ch- 
mnn on site.

Mabusa further 'a id  the blame of the 
poor state of the laboratory on the atudenta 
themselves whom he accused of ne?liqence.

He put the blam e on the s tu d en ts  
because, he said, they were the one* who 
used the laboratory even though it had not 
been adequately equipped to be u«ed for 
purposes of conducting experiments.

Mabusa said it would be inc?nvd*raie to 
thirnt of the teachers as partly reepotwbt* 
for the dilapidated state of the 'aborauiry.

On the ism* of corporal punishment at 
the school, Mabuza said the students never 
reported this to their parenta. but ;t wja 
only after *everal cam*; res.-rted to the 
headteacher -vho later reverted «  the recu- 
lations when addressing ?a :h  particular

He said there was an jnc;r-?\t in which a 
p a ren t :sm e with a s tu d e n t who wSs 
jeve.-ely beaten by a ;<acher Since thf* par­
ent had taken the m atter to the school's 
authorities, the matter was never taken to 
the police and had the teacher v-rep -Bp*ti­
ed to the police, an arrest wruld have been

Mabuza said tk<t teacher wa* lucky that 
the m atter cculd not be taken out of the 
sthooVs d tsc tp lin arv  s iru r tu re s .  The 
teacher concerned was warned and the 
matter was r-ftlv-d.

He then won'ie^-d how the new ar-ar,ce­
ment vouJd -pera^e in that *ttid»nv were 
likely to seek immediate snluti-'n* to such 
problems. He said .tush pr'syltm* would 
then be rushed through in a matter of a 
short span of time while some leachers look 
time ta send  their tempers.

Headteacber. Samuel 
Mamba speaks out

Mamba tav* the  postporement of the 
games which were isittinjr icheduled for 
tu tu rd ty , Marsh 27. disturb-yd the *he.e 
programme and I fi  to the #uc-»^tn'nt not

by.«tudent« on the day before
He said the schoul w.n fired * ::n  ,wv 

dilem ma -if jnm g aR n im t ih ;  - r - ,,  4
admmmrftUvn and Mim.itry n d u rn '" ''« 
reculatlnn« ths»{ curiam prscedurwt » 
be follo^#‘fl h^fi-ri1 a schfwl day wa# f ■« 
other purpose'.

The 'tudent.i w»r» already ftc t’^d sSv»;
the game? yet certain arrnncem'»"U 
to t*  made m !in-* »-un the cm 
dates of the games

anKp* m i’te
The spcr*-' master informed Msmhi •" 

Monday or Tuesday th a t  thnre '‘ •“ e 
rumours that the ynrnV- went r*-»*'h»du>d 
for Friday, a school dav Mamhm «a«d 
ordered him to confirm th f  rj'w 'i. * *'• t '  
any aciinn that fnlj iwvd m r-latinn ”  t*** 
in te rests  of the ,<rh»ol and th at  ̂
Mimatry.

On w edre 'day . th* rhange* -‘e ,e :•"» 
firmed and Mam’ha met his 5eputv -r f e  
way forward It was Azreed that t.<<*> i*'« 
suit other sch^ls in '*nat w^t the 
procedure if there were vjch m f- '-* * -?

^T hey’srtid the other khr-ci? :n
did not attmd the game*, hut r.-tiy ^ t  t-e

the gsmes - mu.«h a?am*t tr.e «et -g'-.-i* 
tions under the arrjm«tances

h  was an this We-Jn-«day that e V 'fre 
was issued U> the «taff mformng th^m tra t 
fndav wr# s normal ♦chroi day 

On the Wlowing day. there v ere 
tr.d the student,, according to 
could not be convened in the assem : y 
arena to be informed of the decision he 
said he then went from one c!a*tr'/T7i ’o 
the other informing the s tuden ts tn u  
instead af th t whole K^ool attending l - t  
tames, only the athlete* were to p

On F n s ty  m orm nt. ^ h en  tne matter 
was still being ehnfled dur.ng v-em.'-.v. 
tempers Oared among the studtr.t.-y and t 
was then that, b-kmd the e .a r^oc .rs . * 
student was r^n o 'er by a car heiongir; »  
a teacher and the ri?ta b r n e  o'-t sncrt.y 
after the rotfLfion that ensued



l im S o f

n g

on a boycott.
Students staged the action in the morning after 

ra is in g  a nu m b er o f  grievances w ith 'ac tin '*  
headteacher, Alpheous V daita i

Departurs • . .
Among other issues, the students cuesdoned the 

depamire o f the school principal Sipho Diamini, 
who left nts post at the beginning of the vear after 
he was reportedly removed rv  authorities of the 
school.
, The school is owned by the Seventh Dev Advent­
ist Mission.

The mission has since denied removing Diamini 
from the school. 

i ne students also demanded to know whv they

JY iB oxors^ tsA _____________ - J ^ . p o r ^ |

EM AHAM BA-Anti-riot po lice . They were also provoked by press reports a ttrB  
were deployed at Mbukv/ane H i^h t0 ^'Tlakati that teachers at the school had di-

(SNAT) and the Swaziland Democratic T -  ’ "" 
Union (SWADTU). •• .. •

They wanted Mlaltati to explain what he meant 
with the statement, which was published by"th*-| 
Times o f Swaziland two weeks ago. ' T  ’l

Kowever, Vilaltati denied making such a staid- 
menL ” ~

Some teachers at the school are said to have in- 
citec the students to stage the boycott

Showdown
Sources at the school told this newspaper yester­

day that a showdown was almost witnessed when 
^ -'altad went to the morning assembly armed.

In an̂  interview later, \ 'ild :a ti admitted that he 
armed himself for security reasons as the students 
"were aggressive at the time.” ..

"Yesterday a student actualiy'came to my office 
and assaulted me,” YUakati said.

When the Times arrived at the school students 
.had closed the school gate to prevent police and 
outsiders from entering the premises.

Damaged
Xo schobl properry was damaged as three police 

vans full o f armed officers kept the situation un­
der control. .

So tense was the atmosphere ir.side the school^/ 
that lessons were halted for
TriCrrecTg-asYtYiVaiiga.-.̂  iCTi 
Zwane pleaded with the smdents to calm down.

A representative of the regional education office 
was also called to address the students.

F O R T H E B E C O R Q
P l e a s e  n o t e  t h a t  t h e  a d v e r t  b e l o w  

e r r o n e o u s l y  a p p e a r e d  i n  t h e  I 1 - G 3 - P 9 . 

e d i t i o n .  O u r  a p o l o g i e s  t o  R a t e r  S e n d e e s  • 

C o r p o r a t i o n  f o r  a n y  i n c o n v e n i e n c e  o r  

e m b a r r a s s m e n t  c a u s . e d .  ■

.  T i m e s  A d v e r t i s i n g

■X, . S W A Z I L A N D  W A T E R  SERVICES  
C O R P O R A T I O N . . . ;
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