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SchooU had increased by 40, and the munber of Government School*
by 8, i» other words, by 83 per cent, and 89 per cent, respec-
tively* Th* graph ahowa clearly the marked difference in the
number of Aided Schools and Government Schools.  Compared with
the table and graph given above, this graph shows an appreciable
increase in the number of schools after 1927; but it will be
seen that the number was still far below the number it was pro-
posed to establish.

finally, we have to consider the attendance of Indian child-
ren at school. And here we have to emphasise the exception
again - the attendance of girlls). In 1932 only 22.5 per cent, of
the pupils were girls. In 1933 it was 23%6 per cent., and in
1934 it was 24.4 per cent. In 1935 the percentage rose to 26.1,
but in 1936 it was 26.7, and in 1937 it was 27.8. The improve-
ment was, therefore, decidedly email, and this in spite of the
excellent facilities provided for post-Primary Education for
girls in Durban, and the fact that the Provincial Administration
bad encouraged attendance by reducing fees, and provided in-
struct! on in domestic science and home cratfa, as well as an

. 2)
academic M atriculation course. But if we consider the attendance

of all classes of pupils during the same eleven years as above,

ve notice at once a phenomenal increase in the attendance of

1) Report Suptj Educ. 1932 P« 12%

Ibid., 1933 p* 12.
Ibid., 1934 p. 16.

Ibid., 1935 P. TI**
Ibid., 1936 p. 14.

Ibid., 1937 p. 14.
2) Ibid., 1932 p. 12.

Report Educe Commlse 1937 Pal' * ~

») See pp., 201,202.
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Indlan children. iaive the following graph:-
400 PUPILS

1937 22,648
1935
1933 17,718

17,088

16,318

14,701

The school population had thua increased by 12,882 pupils, iR 8thef

Report Supt,. Sduc. 1927 PP* 60%61
Ibid., 1928 pp. 71,72.

Ibid., 1929 pp. 4.75.

Ibid., 1930 p" 73-

Ibid., 1931 p- 59.
Ibid., 1932 p+ 12.

Ibid., 1933 p« 12.
Ibid., 1934 p. 16.
Ibid., 1935 p. 14
Ibid., 193¢ pp- 12561.

Ibid., 1937 p« 14-
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wo'ds, by 132 per cent., and this increase is clearly shown in the
graph. cormiier the tact that in 1932 only 20.6 per cent, of
the total number of pu”ila attended the Government Schools, and in
1937 only 21.9 Per cent. This was hardly an improvement in the
case of the Government Schools, considering that the attendance in
1927 was merely 20 p*:1 cent. Thus the ideal of providing educa-
tion fo*" an additional 20;.>00 pupils had not been realised.
Examine now tt.: following tabzl)e, showing the money spent on

Indian education since 19271-
AMOUNT EXPENDED ON
INDIAN EDUCATION

£35,981 16a. ed.
£34,581 Is. e6d.

1929 £<7,814 2m. Id.
1930 £66,814 6s. 9d.
1931 £59,094 17s. od.

£62,317 6s. 9d.
1932 £67,650 Os. 6d.
mo i £7ZJ51 6S. 9g.

93,031 3s. 4d.
1o3¢ Cqq,557 38, 4d.
1937 £90,095 Os. Od.

». ... thus that the expenditure had Increased by £60,113 3»- <-d,

1) Report Supt. Educ. 1932 P* 12.
Ibid. 1937 14.

P

2) Ibid. 1927 p. 99.
Ibid. 1928 p. 86.
Ibid. 1929 p. 90.
Ibid. 1930 p. 62.
Ibid. 1931 p* 03.
Ibid. 1932 p. 71.
Ibid. 1933 1> 72.
Ibid. 1934 px 381.
Ibid. 1935 P« 91.
Ibid. 1936 p. 79-
Ibid. 1937 P. 92.
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in other wordse by 167 per cent. This waa, no doubt, a marked
improvement, but, nevertheleaa, far below the amount that would
have been neceeaary to carry out the extensions proposed.

The final position of Indian education at the end of this
period is thus clear. True 1928 to 1933 the attendance at the
echools had increased by only 6,28C, instead of by 20,000. And
in 1935 It appeared that, In order to equalUs the boys and the
girls in the existing schools, it would require approximately
etlll another 10,000 school places. Furthermore, the findings
of the Education Commission of 1937 show that at the end of this
period tbs position was far from satisfactory. We have seen that
the Education Committed of 1928 had not recommended Compulsory
Education. But this Commission of 1937 agreed that Free and Com-
pulsory Education should be the ultimate aim implementing the
'Upiiftment* Clause of the Cape Town Agreement, but it was of tr.e
opinion that this must take a considerable time, end that educa-
tion could not be made compulsory, until the necessary accomoda-
tion and facilities for education had been provided. Now by 1937

thar. wr. only 50 pr cni. of Inti** eMldr.n of .chool-«g. .t

1) ReportSupt. Educ.1935 P" 14*%
2) HeportEduc. Commie. 1937Par *
3) Ibid.,per. 416.

*) Ibid.* par. 446.

*)  See p.218$.

b) cf. pp. 71,202,203,



Training Collage facilities.

Thu® it a * t t in spit® of all the extension and pro-
gress that had been made so far In Indian education, what had
been achieved was not adequate or satisfactory, and that, if the
Indian community was to advance in the manner contemplated by
the Cap# Town Agreement, its educational system was to be more
literally supported, and be made a more fitting instrument for
this purpose. Therefore, the Education Commission of 5937 re-
cognised the necessity of Increasing the subsidy for Indian edu-
cation, and recommended that the whole position should be put
before the Union Goverracnt with an urgent request for a con-
siderable increase in the subsidy of £5 5®. Od.

The Cape Town Agreement had thus net revealed Its full
affect, as far as education was concerned, at the end cf this
period, in other words, ten years after it had come into force.
In spite of the great interest taken by the Indians, and the un-
doubted expectations aroused by the Agreement, Indian education
still showed two main defects, as during the days c¢f the India
Uolgremt Schoel Board - lack of finance end general superficiali-
ty, And the effect on Indian education generally of*thjs*

defects will be further revealed In subsequent sect.«ns of this

chapter.
3. Growth of M 1"uoatlon”d °f
The intenelficotlon of tbs demand by th.India,, formgher
Vocation during thl. period .... undoubtedly,”,direct re.ult
U Report Educ. Commie- TE 7k ete.qq.,

i) Compare, for example, PP- w =* 22%
247,248 et eeqq.
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of the exclusion of Indian children from European schools, of the

restrictions applied tc the Higher Grade Schools, and of the con-

sequent failure of the Higher Grade Schools.

How the Inilan newspaper, the A frican Chronicle, had on many

occasions drawn the attention of the Indian community to the im-

portance and advantage of acquiring Higher Education, and the

urgent need for it. Also remember our conclusions
a)

previous period that, because the Indians could neither

during the
at Euro-
pean schools nor at Indian Government Schools and Aided Schools
receive the education they needed, they had either to establish
their own schools, proceed beyond the borders of Natal for educa-
tion, or that a College snould be erected. Let us, therefore,

keeping these three alternatives in mind, examine the development

of Higher Education during this period in the light of the in-
terest engendered by the Ca”e Town Agreement in Indian education.
*¢ have already noticed that the Indians had established

several schools of their own, including two schools for Higher

Eduction. Consider, first, these two schools In greater detail.

It was at . meeting held at Pieterrarltzburg in July, 1 W

that It was unanimously decided that a Private High School should

be opened at Pietermaritzburg for those children, w-.c had been

refused adoi.elon to the Government Higher Grade Schools by the

age limit of 14 years, and because of the neglect of the

1) African Chronicle 21st Jan., WU Technical Education.
Ibid., 18th Jan., 1913 A Resume of Indian Education.
2, Ibid., 7th Aug., 1909 A New Higher Grade School t.tC .

Ibld, Zjl'd OCt., 1909 o ar1tzblll‘g Private Indian High
School (etc.)#

Ibid., 29th Jan., 1910 Appeal to the Indian Public

& See p. 184.

b) See pp. 197,198, and also p.



government to provide faci lities for Higher Education for Indians.

This school was consequently opened there on 1st August, 1909 to

Boeli the requirements of the Indian community in connection with

Higher Education, and to surely the long-felt want in preparing

Indian boys for University examinations. It taa under the con-

trol of a Committee of five members, who received financial
%

support from the Indian public. The fees were fixed at %/- per

boy, and 1J/- for children of one and the same family* By
October, 1909 about 13 children had taken advantage of thd

school; six boys were being trained for the Cape Junior Univer-

sity Examination, and the remainder for the Cape Elementary

Examination. By January, 1910 there were two students at the
school preparing for the Cape Junior University Certificate, and,
while the school was at this time the only one of its kind for

1) African Chronicle 23rd O"t., 1909 Marltzburg Private
Indian High School (etc.).

Ibid., 29th Jan., 1910 Appeal to the Indian Public.
2) IMA., 7th Aug., 1909 * *e» Higher Gr.d. School (etc.).

Ibid., 23rd Oct., 1909 Marltzburg Privet. Indian High
School (etc.).

Ibid., let Jan., 1910 The He. Year.

Ibid., 15th Jan., 1910 Indian High School.

School (etc.)

National High School.

Indian School

Private Indian High
4) 1bid., 2trd Oct., 19°9 Marltzburg

School (etc.).

to the Indian Public.
5) Ibid., 29th Jan., 1910 APPeal
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indians, even people In country districts had decided to send their

children, so that some of the scholars came even from Durban and

Udysmith. In January, 1910 the school had a credit balance of

only £8 18s -+ 6d. The total receipts from private subscriptions,

donations and school fees amounted to fA? 12a. Od., and expenses to

£38 18a+ 6d. This fact and the small number of pupils clearly

shoe that it must have been only a small school. Then, too, the
rate of fees must have made it impossible for any but well-to-do

Indiana to send their children to this school.
2)

it still existed, but was presumably closed that year. The

By September, 1911

support given by the public was evidently very poor.
The Indian Educational Institute was opened in Durban on
Ut September, 1911 by private initiative. The leading Indians

had identified themselves with the school. It was first stated

D African Chronicle 15th Jan., 1910 Indian High School.

> Ibid., 30th Sent., 1911 Letter by "Donor."

) Ibid., 2nd Sept., 1911 Indian Educationallnstitute.
Ibid., 9th Sept., 1911 Indian EducationalInstitute.
Ibid., 12th July, 1913 1ndian Educational Institute.

Indian Opinion 24th March, 1916 Indian Educational
Institute, Durban.

«) African Chronicl. 19th Aug., 1911 The Go.l in Sight.
35) Ibid., 2nd Sept., 1911 educational m -tltut..

6) 1bid., 19th Aug., 1911 Th« 0°*1 In ;5lghL’
Ibid., 2nd Sept., 1911 mdi.h Educ.tion.l Instltut..

Ibid., Uth »~ ... 191? Indlun Education In .tltut..
Ibid., 12th July, 1913 Indian Educational Inatltut..

Ibid.. 26th July, 1913 Advrt. .
Institute.

.«... F.duc.tiona

Indian Opinion 24th March, 1916
Institute, Durban.



in August, 1911 that it would provide both Higher Education and
Technical Education, but in January, 1912 it waa said that it was
intended for Higher Education only. Technical Education waa
evidently too expensive. The institute waa at first intended

for day scholars only, but M<ter some delay an Evening Clags) was
provided# Arrangements were also nade for the provision of board
and lodging for up-country scholars.

The Evening Class made provision for tuition in Indian
languages and comiercial subjects. And subjects like mathematics,
Latin, French, Hindi, Gujarati, Urdu, anorthand, typewriting, and
bookkeeping were offered. The number of scholars increased from

23 in January, 1912 to 30 in March, 1916. For the four years

up to 31st August, 1915» the work of the school waa considered

1) African Chronicle 2nd Sept., 1911 Indian Educational
Institute.

2) Ibid.,let March, 1?13 Indian Education Institute.
Ibid., 8th March > 19:3 Indian Institute.
Ibid., 29th March, 1913 Indian Educatloral Institute.
Ibid., 28th June, 1913 Indian Education Institute.

3) Ibid.,28th June, 1913 Indian Education Institute.

Ibid., 26th July, 1913 Advert. Indian Educational
Institute.

Ibid atlon
Indi
Ibid., 1st March, 1913 Indian Educational Institute.

Ibid., 8th March, 1913 Indian Institute.

Ibid., 28th June, 1913

torch, 1916 Indian Educations
Indian Opinion 24th Lal

Institute, Dt ban.
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to We been a distinct advanta” to the Indian community. Several
pupil* were prepared for the Cape University Examination; and the
total number of pupil* admitted was 108, and they came not only from
purbrn and lie environs, but also from different parts of the Union.
It was further considered that excellent work had been done, and
that progress had been "tremendous."

But the small increase in the number of pupils does not show
that the school had generally been satisfactory. The fees were
fairly high -£ 11*. Od. per pupil per month - and it was antici-
pated that it would not, therefore, interfere with the existing
Government Schools and Aided Schools. This, undoubtedly, account-
ed for the paucity of pupils, and conveys the impression that it
*as intended only for the select few. In fact, the opinion was
expressed that this fee was prohibitive to any ether parents than
the wealthy, and was nothing more than an impost to exclude the
children of poorer parents. Furthermore, Mr. Gandhi publicly de-
nounced the "meaningless and ruinous" possibilities of the school.

There were also frequent changes of Headmasters. IThe school whs

African Chro*,cV 3rd June, 1916 Durban Indian Institute.

Indian Opinion 24th March, 1916 Indian Educational
Institute, Durbane

Indian Views ?th Jan., 1916 The Indian Education Institute.
- oA i ~ lis*at 4nn m
Ibid., 25th Jan *,

2) African Chronicle
Institute (etc.).

Ibid., 3rd June,
3) Ibid., 19th Aug.,

Ibid., 2nd Sept.,
<) 1Ibid., 13th July,

5) Ibid., 6th Jan.,
Indian Education

Ibid., 11th Jan.,

Ibid., 1st March,

une. 1913 mdlan Education InatUwute

Ibid., 28th f}une,
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I

first managed by a Committee composed of the foundation members,

but ID January$ 191& it WHS reorganised and an Executive Commit-
2)
vee of some 20 members was appointed to administer Its affairs.

fnl# Executive Commlttee had been called together subsequently

on about eight occasions, but very few of the members attended.

jh« e was thus a definite lack of interest in the welfare of

4)

the school, and, furthermore, very little, if any, assistance

wss given by the Indian community. Consequently, a circular

letter was issued appealing for support, failing which, there
sea a danger of its being closed. Also the Evening Class was
not taken advantage of by those for whose benefit it had been
opened. The school was eventually closed, after being carried
on for about five years in the face of the greatest obstacles.
Thus ty'th in Pietermaritzburg and in Durban, the attempts of

the Indians to give Higher Education to their children, by depend-

ing on their own resources, had failed. T>'s shows clearly a

1) African Ch-onlcU 2nd Sept., 19U Indian Educational
Institute.

2) Ibid., 2let P«br., 1916 Indian educational In.tltut..

Ibid., 3rd J'ne, 1916 Indian National Educational
Institute.

Dhama VIr 25th March, 1916 Indian Educational Institute.

Indian V I... 7th Jan., 1916 Th. Indian Education
Institute.

3) A frican Chronicl. 3rdJun., 1916 Durb«, Indian Institute.
* Ibid., 20th May, 1916 Durban Indian Institute.
Ibid., 3rd Jun., 1916 Durban Indian Institute.

?) Ibid., 3rd June, 1916 IndianNational Educational

Institute-

6) Indian Opinion 24th March, 1916
Institute, Durban.

7) African Chronlcl. 3rd June, 1916 Indl« National Educations

Institute.

Indian VI... 25th Jan., *
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lack of finance on the part of those who desired such education,
and a lack of interest in such education on the part of those who
had the necessary funds.

Consider now the response of the Provincial Administration,
before the Ape iOwn Agreement, tc the desire of the Indians for
Higher education. Ry 1911 six Indians in Pietermaritzburg had
entered for the Junior Certificate of the University of the Cape
of Good Hope, and three for the Matriculation examination. In
1914 children, who desired to go beyond the alimentary stage,
attended the Indian Government Schoola In Platermaritzburg and
Durban, at the Sydenham College, or the privet* classes for
teachers for the Indian Teachers' Junior and Senior Certificates.
But because of the fact that the number of Aided Schools still by
far exceeded the number of Government Schools, we can understand
why by 191? the Indiana were still very anxious to have Higher
Education, and why the growth of the demand for further education
beyond the elementary stage had developed into a strong demand
for improved facilities. Thus the Indian community asked the
Education Department, whether some provision might not be made by
fornlng . sp.cl.1 fUaa for Higher Bdue.tlon .t the school former-
ly c.11.d the Durban Higher Grad. School, If a separate Institution

could not b. provided for Higher Education. Such a class was

Report Supt. Educ. Prov. Notice No. 26/1911 of 8th Febr., 1911.

Ibid., 19K p. 7.
Report Prov. Admin. Coemls. U.O. 6 '17 Evid. Kndl. p. 770.

Report Supt. Rduc. 1917 P» * »
Indian vie,« 25th Jan., 1918 Higher Education.

Report Supt. Educ. 1918 p- -
Indian Views 14th June, 1918 Higher Educatlo:

Ibid., 28th Jun., 1918 Higher Education.
Ibid., 28th July, 1918 Higher Education.
Ibid., 2nd Aug., 1918 Higher Education.
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,v«ntually started on Ist August, I'jlb at the Carlisle Street
sovernmer.t School, which, as we have seen above, was formerly the
Durban Higher Grade School. This class soon made good progress.
in 1921 it "aB ctat'<S "here the Education Department could with
the staff at :tfi disposal provide for education beyond Std. IV,
it might do so in the case of the Government Schools. But it
does not appear that much progress was made a.t a result of this,
for by 1928, of the nine Government Schools, oily one, Carlisle
Street, which had then juot been raised to the tetriculation
standard, taught up to Std. X, the remaining eigh\ Government
Schools being Primary Schools. Alao all the 43 A ded Schools
were Primary Schools. However, in one or two Aided Schools, a
Std. VII was edded, but it contained only one or two scholars.
finally, there were also before 192? a few classjz for teachers,
namely, at Tongaat, Durban and Pietermaritzburg. The provision
for Higher Education by the Provincial Administration warn, there-
fore, far from xatiafactcry. n
Consequently, #e find Indians proceeding, as previously, be-
yond the borders of Natal to obtain the Higher Education they re-

quired, but could not ot ain In Natal. Inmans s?tended, for

) Report Supt. Educ. 19*9 P* 20.

) Prov. Notice No. 97/1921 of 20th April, 1921
par. 9.

Ibid., No. 26/1925 of 11th Febr., 1925 Par*
J)  Kichlu, Memorandum par* 2.
0 Report Supt. Educ. 2927 P* ®I1*

Ibid., 1930 p. 67-

Rfport Prov. Auditor N.P. ho# 5/1929 P* 7,
par. 38.

Monthly Educ. Circular Aug*, 193° P* 112*%*
See p. 172.

b) See p. 184.
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8xampl*» the Fort Harm Native College, and in 1930 provision was
made for bursaries for Indian students tenable at Fort Hare. Ar
there were also Indian students at the Cape Town University and the
University of the tfitwatererand.

Next, we come to consider the question of establishing a
Coller* in Natal for Ind. lana- 4k have already noticed that during
the day* of the Indian Imm{bgrant School Board a College had been
proposed, tut not establishec)i. In 1917 Dr. Loi-ara, Inspector of
Schools, had suggested the establishment of a modern High School
irith academic and commercial departments. But nothing seems to
%a*e been done. Subsequently, the Education Committee of 1928
considered that it was absolutely essential to establish a Training
College. And then, in order to meet the criticism that the weal-
thy Indian left the poorer Indian to be looked after by the State,
or by missionary enterprise, and to stimulate the Indian community
in "the spirit of mutual self-help," Mr. Saetri proposed an educa-
tlonal institutio6n) in Durban that was to be erected and equipped
solely at the expense of the Indians in Natal. fie had been in-
formed by the Education Department that a Training College for
teachers was the most urgent need of Indian education, and because

also of the great desire on the part of the Indians for educational

facilities up to the Matriculation standard, he formulated a scheme

1) Report Under Sec. of Educe U.G. 17 ' *9 P* 11"
Report Nat. A ffairs Dept. 1919-192% tj-Ge ~ *2¢ p* 1*
2) Prov. Notice No. 445/193© of jOth Dec., 1930.
Minutes Prov. C. 4th June, 193% P* 4
3) Mercury 21st Jan., 1939 Education Indian#
4) Report Supt.Educ. 1917 PP* 7
5) ReportEduc. Enquiry Comtes, 1th May, !928

6) Naldoo nnd Brand**, 3astrl Speakspp. 218,240.
1929 Speech Sastri

s ® S - X S I W r - s a >e
See p. 262.

b) PP. 96,97.



for . combined Training College for teacher, and a High School.

Provincial Adminl.trhtion, it ..w , Blght take over tMa
.chool, a"d conduct 1t a, a Normal School, if the Indiana erected

» ,ultable bulldl‘lg for the Purpose. It was, therefore, resolved
to raise funds for building much a 2ombin«ic Normal and High
School. The estimated coat of the building eventually erected
,¥¢ £20,000, and this sum was raised by Ur, Sastri. The school
«a(t known as Sastri College, and was opened on let February, 1930.
It was placed under a Principal and a vice-Principal, and an In-
dian~staff Including six graduates, who had been imported from
India, and was to continue the work that had formerly been con-
ducted at the Carlisle Street Government School. Thus provision
*as eventually made at the 'ollege for the Matriculation and the

Junior Certificates.

Ait Sastri College, which was considered to be a "monument

of the desire of the Natal-born Indiana for a Western educa-
6)

lion," was not a great success in its initial stages. Considera-
tion, however, of the great desire shown by the Indiana for

education, wh.ch we have already noticed growing during the last
b)
two periods, and reference to the conclusion we have come to that

1) Report 5.A. Indian Congress Jan.. 1929 Speech Sastri
laying Foundation Stone of Sastri College p. 1.

Witness 9th June, 1928 Education For Indians (etc.).

2) Gen. Report Prov. Auditor Yen* ended 113" March, 173(
p. 62.

3) Report Supt. Educ. 1929 P* 13*

4) Ibid., 1930 p. 14.

5) Report Circular Educ. Dept. Febr., 1931 ?P* ~
Ibid., April, 1931 p. 93%*

port Supt. Educ. 1932 P* 12.

6) Witness 25th July, 1932 The Future of the Fetal-born
Indian (etc.).

Both were Europeans.

b) See p. 184
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yi# future of Indian education seems to depend on the initiative

of the Indiana the mot iVeat now again, as in the case of tne poor

gvpport given to the vwo High Schools t ve, clearly reveal the

fact that Indian patriotism end Indian wealth, like Europear.

patriotiam and European wealth, did not somehow seem to blend.
Xbus the original wave of enthusiasm soon opent itself, and the
initial fervour for subscription cooled off. The funds of the

Colleg* raised by subscription were insufficient to carry out

the original plan, which had included a main educational block,

i science laboratory, a staff room block, a Principal's iesl-

dance, two hostels and a caretaker's cottage. Of this only

the first and the last building were erected. There appeared

to be no ea -ness to proceed further. t t at the end of 19.H,

a new bloc*, making provision for the proposed science laboratory

ud eonnoa room, and .leo for ¢ rrlnclp.1'. office Mid * library,
«,, Mtrlng cocpUtlea. Then also the exrenae of the College,
ehleh *M probably from about £*,000 to £5,000 per annum, and

representing .bout one-tw Ifth of the total aubatdy for Indian

education, naturally conatltut.d a great Imp.dlo.nt In the genere,

expansion of the -hole ayatem of IndIM. education. Flrmnctally,

therefore, S.atrl College became the aamc draw on the general de-
velopment of IndIM. education that the Government School, had al-

rny. been. -us the tiduc.tlon Department aoon had to economl.a,

ar a. the at.fflng of the College ItaeU concerned. It

became It. policy to replac! the .1* graduate, from India, -ho had

I) Report Supta, Educ. 1930 p. 9.

2) Ibid., 1929 p* 13.
3) Ibid., 1930 p* l4.
4) Ibid., 1934 p* 18.

Ibid., 1935 p« 16.
>) Ibid., 1929 px 13-

b) Witness 25th JuVfr 1932 Ssatri

V) Cf, pp. 226,22y "1 S¢€449:
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)
imporvad on a throe"-yearal contract, with European graduates
e commpy»,..ving salary of C3CX) e» against the fixed salary of
£400 that was being paid to each of these graduatee from India.

Such European graduates were to be t.oloyd, until such time as

qualified Natal Indian graduates could be obtained. Thus at the
end of 1932, these six Indian graduates returned to India, and
then European teachers were allowed to fill the vacancies. Mean-

while, Katal-bom Indiana had joined the staff with high post-
yatriculstlon qualifications.

Apart from financial difficulties, there were also other de-
fects. Thus the absence of hostel accomcdaticr deprived many of”
the up-country Indians of Secondary Education and teacher-training.
There was also a big hiatus, as we have noticed in the cast of the
Board Schools and the Aided Schools, between the work of the Primary
Schools and that at Sastrl College. Later the Natal Technical
Collets in Durban arranged classes at Sastrl College for Unlvtrslt)
degrees, and tM . kppe.rs to '.v. been . eontpromlie, a. far M the
request of the Indiana .a. concerned for admission to that College.

But at Sa.tr! College itself, the great demand for an academic

1) Report Supte Educ. 193~ P" ~ *
2) Ibid., 1932 P« 14.

Ibid., 1933 P« I8¢
3) Ibid., 1932 p. 2%,
4) Ibid., 1930 P- 14-

5) Ibid., 1930 P« 20.

6) The Guardian 9th Jan., 19*1 S.gr.g.tlon at
University (etc.).

e) Cf. p. 144.
b) See p. 247.

o) See pp. 244,245,
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e,jucatton up to the M atriculation standard had rnesmtlraa already be-

c0(?>w much that the College was overcrow led by 1936.

But In order that a wrong impression might not be obtained of

actual state of Higher Education after 1927, let us consider

the position, as it was after the establishment of Sastrl Collage.

Meanwhile, 1n 1929 three candidates out of four at the

""arllsis Street Government School had passud in the M atriculation

9,e.Tination, and nine out of 15 in the Junior Certificate examina-

tion, Later at two of the 13 Government Schools, Sastrl College

and M itchell Crescent, and at two Aided Schools, St. Xnvier “ani

Sydenham G irls’, there was provision for post-Prlmary Education.

And in 1935 secondary classes were instituted at the York Hoad

school m Pl*t*ra*ritibarg. But, eventually, in 1936 facilities

for post-PrilB«ry Eduction -ere .v.liable only et three Govern-

Mnt Schools - S.strl College, Mitchell Cre.c.nt

S)
Road.

in Durban and York

The paucity of pupil, receiving post-Prlmary Education at this

time » s to a great extent flue, It appears, to the fact that few

girl, attended poot-Prlmary classes. G irl, .-re only admitted to

th, Mitchell Crescent School, -hen they wished to follow a secondary

course. But girl, seldom proceeded to the higher standard, of

1. manner orovision for

1) Report Educ. Commie. 1937 P*I*
2) Report Supt. Educ. 1929 P* 13
3) Ibid., 1933 P* 12.
4) 1bid., 1934 p. 16.

Ibid.. 1935 p. 14.
5) Ibid., 1936 p. 14.
6; Ibid., 1932 p. 12.

7) 1bid., 1932 pp. 12*14.



pet-primary Education in 1933, there .ere only 276 boys and 20

girls, Who took advantage oM t, 1,, 1934 the numter of ~ eaB
2973r a the number’ 0f glrla 231 in 1935 it was 316 boys and 37
girlsi and in 1936 It was 339 boys and 52 girls. And then also
but few girls attended the classes for Secondary Education at the
kltch.ll Crescent School, in spite of attempts to Improve and
popularise the school by the introduction of a broader and more

practical curriculum, “dut the position can be further analysed

aa shown in the following table*.

STAND- 1927 1930
D 1933 1937
NO. % NO. % NO. % NO. %
BKLOW
STAND-
ARD 5,493 55 8,296 54 8,812 49
I 2,680 15
0 ) .
I \M Yo hofi Te 2.083 12 1 LL 1f
111 882 9 . $ 1,683 9 2,2 10
I\Y% 633 6 Ceffi !ﬁ
Vv 602 4 4
VI _k I 402 3 988 4
VII 44 44 66 .43 & 187 .83
VIII 15 .15 30 .19 111 .61 136 .60
IX 2 .02 5 03 "4 .24
X 1 .01 9 .06 1 40 .18
10,007 — 15,235 - 18,084 ... 22,478 —

#hat is striking la the large number of pupils below standard, and

1) Report Supte Bduc.
2) 1bid., 1934 p. 16.
3) Ibid., 1935 p 4.
4) 1bid., 1936 p. 14.
5) Ibid., 1935 p« 28.
6) 1bid., 1927 px 62.

Ibid., 1930 p« 69.

Ibid., 1933 p* 79.

Ibid., 1937 p*x 96.

») See p. 245.
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tbe rapid decrease in succeeding standards. This decrease is
noticeable especially after Std. IV. It would appear that the
vast majority of Indian pupils were in the sub-standards, and

that thousands of them never proceeded further. The number re

calving some form of Higher Education is insignificant. This

is shown by the following graph:-

*OTF.: 200 PUPILS

1)

Prom 1933 onwards, the sub-standards included an introductory

1) Report Educ. Commis. 1937 Par«

Report Supte Educ. 1933 P* .
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tUtH, and this probably accounts to some extent, on will be seen
from the graph, for the increase in 1933 in the number of pupils
IB the sub-etandarde. And when we compare these facts with those
obtained by an examination of the table, showing the etandarde
reached by Indian pupils during th, days of the Indian Immigrant
School Board, we notice that the predominance of pupils in the
lower standards, and the paucity of pupils receiving Primary Edu-
cation are characteristics of Indian education that are common to
both that period and the present.

b)

Now wt- have noticed that previously there had been a tendency
to concentrate on the pupils in the upper standards. And this
tendency we find again during this period, when we consider the
emphasis still being placed by the Indians on Higher Education.
For it was pointed out that:-

it settms more than likely that parents attach
a higsily fictitious bread and butter value to
this course where their boys are concerned.

Many of them keep their sons at school up
to an age when th*\ could well be expected to
be helping the fam.ij instead of, as is some-
times the case, being a tax on it .. Annual
promotion schedules of post-primary classes

chow that too many pupils who are subjected
to this type ofeducation are totally unfitted

to benefit fromit.
But remember how during the days of the Indian Immigrant School
Board early employment had a greater attraction than the educa-
c)
tion the schools could offer. It would® therefore, appear that
the dei ire of the Indians to have the same educational facilities

as the Europeans had gone tc the other extreme. When we consider

1) Report Educ. Conanis. 1937 P#*¥%e
) See p. 117.

b) See p. 118.

c) See pp. 67,66.

4) Cf. pp. 162,166,167,170,179*
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a)
tw luck of openings for Indians, it become, extremely do,
eholher Indian education should any longer be developed on
,sme lines as European education. For along such lines,
education ..eems to reveal the defects of the European
education in an exaggerated form. it 1, beside the pointj(,[0
state that many Indians received Higher Education, while th-.y were
unfitted to benefit by it. The State has not yet the right to
11*11 the educational ambition* of Europeans, although thlil had
been, and la still being, attempted In the case of Indiana!, for
example, and It la equally true that many Europeans received High-
er Education, when they we”e unfitted for it. It was
that the system of Indian education appeared to be "an
mushroom growth," but then Indian education had always
characterised by its extreme artificiality. Furthermore
suggested that the foundation of Indian education had flri
made good; but it seems clear that such a foundation c<
possibly be made good, while Indian education was aimless
else, if Sastri College Is taken to represent the Indians
for Western education, it has clearly failed so far. WW
civilisation Is supposed to embody the ideals of democraqy
again does not recognise class distinctions» No Native; tre, foi
example, allowed to attend Sastri College, although, as -,avo
seen above, Indians attended the South African Native Coll ire at
Fort Hare. Besides, inability to pay fees would debar maly In-

dians from attending Sastri College*

But the provision at Sastri College of classes run <

1) Report Educ. Commls. 1937 Par# 420-
*) See p. 244.

b) See p. 235*%

6) See pp. 233,234.
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a)
Onl»e>-»ity line. wa. an important innovation with great prospect.,
for, "hen the.. cl...e, are fostered, Seetrl College would even-
tually, by attracting more student, for Higher gfueation and with
Incr*a#*d accomodation, receive an Improved etat.ua, and would not
only form the nucleus for a future Indian, or rather non-European,
ynlverelty, but claas distinction* would tend to disappear, and It
would be run on lines that are more In conformity with the status

of a University by catering for all classes of society.

4. Great Demand for Vocational Training.

b)

*¢ have seen that during the days of the Indian Immigrant
School Board requests by Mr. Colspepar for the Inclusion of some
form of Industrial training In the curriculum of the schools had
baen rejected. Later the Indian community began to ask the
Government for Technical Education, but their appeals were
ignored. Therefore, as In the case of Higher Education, the

Indian newspaper, the African Chronicle, advised the Indiana to

cal Education, no such

_ Technical or Agricultural Education tor
there was meanwhile no

1) Africen Chronicle 2let Jan.. 19U T.ehnie.l Eduction

Ibid., 19th Aug., 1911 r* 00,1 In slghl"
See p* 237*

b) See pp. 109,110.

c) See P. 226.

4) See p. 229.
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1)

Inilan children.

In the larger urban are.,, Technical Education was by
Act No. 3V of 1923 placed under the control of Technical Colleges,
and was financed directly by the Union Government. But no direct
bereftt* were conferred on Indians by this Act. Thus Indian
childien geterally experie*nced great difficulty in finding employ-
cearll{ whvn tty It 11 schoi)l. And there was no opportunity for
tiem to tnte.'* the various trades, except as handymen and jobbers
on their own accounte In fact, Indians were debarred from the
benefits of apprenticeship. Jven when an Indian had obtained
Technical Education, he was not allowed to become an apprentice;
and if he could apprentice himself to an Indian employer, he was
prevented from doing so, since there was no opportunity of ob-
taining Technical Education.

But in December, 1928, the first Trade Union Congress, or-
ganised by the officials of the Natal Indian Congress, asked the
Union Government to provide Technics! Education for Indian appren-
tices, or that Indlsun apprentices should be exempted from the
Technical Education required by the Apprenticeship Asc)t. And the
South A frican Indian Congress had meanwhile In January, 1928 by
resolution requested the Union Government to provi e ill ties

for Technical, Industrial and Agricu oral Education, and the

resolution was then forwarded to the Administrators of the

Dharma Vir 13th Kay, 1916 Education.

Indian Opinion 26th Oct., 1921 Durban And District I.. Han
Educational Advisory Committee.

Native Teachers * Journal April, 1?7jl Pe

Ibid., July, 1931 P- 179*%

- 19t Indlan TMd*

Ibid., First Indian Trad. Union Congress p. 6.

Ibid., Education of Indians ™M pH - fom Provincial Sduca-
tionai Authorities PP» 1 °

Cf. p. 66.
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Natal and th. Cap. Provinces, and that portion of It
whlch referred to T.chnic.l Education .a, subaltt.d also to the
technical Colleges. But th. Natal Technical College in Durban
could not find accomodation, and did not have the necessary
fund, for the capital and current expenditure. The Pieter-
marltzburg Technical College submitted a similar reply. Provi-
sion bowver, suosequentl® made for Technical Education;
an.l, fi» we already noticed, clacaeca were arranged at Saatri
College for University degrees.

4lao th»> Provincial Administration was alow in providing
vocational training for Indians. By 1927 there were no facili-
ties for industrial training, except at the York Road School in
Pietermaritzburg, which provided tuition in woodwork. In 1935,
with the exception of four schools, Indian achocls lacked faci-

lities for needlework, because there were so few Indian women

2) c)
teachers. Tait in the same year, a domestic science department
was opened at the Mitchell Crescent School in Durban. Although

the tradition of handicraft was strong in India, the Natal-born
Indiana had thus little chance in their schools of developing

4)
this ttom ional ability. And it was suggested that manual

work should be more widely practised in Indian schools, because
d)
of the dexterity the Indians revealed. have seen that the

Union Government had by the end of this period not yet increased

the subsidy for Indian education. Thus financial considerations

1) Kichlu,, Memorandum par.
2) Report Supt. Educ. 1935
3) Ibid., 1932 p. 24.

A I1bid., .1933 p. 18.

5) Ibid., 1931 p. 15.

t) See pp,. 246 .,247.

b) See p. 237,

©) Cf. p. 239,

4)  See p. 225.
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had precluded the Education Department from doing much in this di-
rection, although it was well aware of the need! of the Indiana.
Then there wag A gricultural Education. But it was consider!!
that the success with which agriculture was being plied outside
school made it unnecessary to be taught in Indian schools. The
Education Commission of 1937, however, took a different view. It
pointed out that 9% per cente of Indian immigrants to Natal were
agriculturists, but that the rising generation did not take to
agriculture, preferring,, instead, to seek employment in the towns,
and that the skill of the older generation in cultivating the land
was being rapidly lost in the general tendency prevalent at this
time of turning from agriculture to trade. The Commission, there-
fore, thought that the teaching of agriculture in the rural areas
could do much to restore agricultural pursuits to their proper
place among the Indian community, and to encourage the Indians to
find profitable occupation on the land, instead of adding to the
*licady congested ranks of unemployment in the towns.

Decided improvement was made with the establishment in Durban
of an Indian Technical Education Committee, which was recognised” by
both the Union Department of Education and the Durban City Council.
By August, 1932 the sum of C20C was being spent annually on Techni-
cal Education in Durban. This amount was ultimately substantially

increased by the Union Government. There was less progress in

1) Report Supte Educ. 1933 p* ~ "

2) Ibid., 1932 p. 24.

3) Report Educ. Commia. 1937 P*r* » !

Indian Congress in 193' Par* ~0*

5) Mercury 21lat Jan., 193? Education of Indians (etc.).
6) witness Ist June, 1933 Indian Education Grant.

Ibid., 14th June., 1933 Indiana in the

K.reury 21st Jan., 1935 Education of Indians (etc.).



Ldmicl Eduction .. far aa PietarmarlUburg »a, conceded, but
tha Carnegie Tront had donated the aum of £80 for equipment, and
Technical C laaae.cre arranged for 1939, and eventually commenced.
Commercial Claaaea had meantime met regularly at Saatri College,
.nd at the end of September, 1938 there were almost 1J0 students on
the roll. The subjects were typewriting, shorthand, bookkeeping,
commerce, English and A frikaans.

Alth)ugY/1 as far as Vocational Education was concerned, only
the fringe had meanw! Tie been touched, Indian education was to a
great extent losing it* former mediocrity, and Vocational Education.
while 8 i1, in certain respects th<¢ novel]to))' it had previously been,

had become more of a reality in Indian education.

5. Increased Remuneration and Improved Status
of -eachere.

In a previous section, we have shown the financial relation

1) Witness 19th April, 1941 Indian Technical Institute (etc.).

Father, Paper on Indian Education in Natal
submitted at the Conference of the Natal

Indian Congress in 193® P*
2) Ibid., p. 8.

Witness 24th May, 1932 Commercial Classes rate).
*) See p. 82.
b) See pp. 108,109 et seqq.

c) See pp. 194,195 et seqq.
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especially betwoen iho Union Government and Indian education
generally. Therefore, we have now to analyse the position fui’-
ther to show the financial relation between the Provincial Ad-
ministration and the teachers of the various schools.

First, we hive to take into consideration the existence of
the two classes of schools already noticed - the Aided Schools
and the Government. Schools, the fact that, by virtue of this
classification of Indian schools, we naturally have two practi-
cally distinct classes of teachers - those at the Aided Schools,
and those at the Government Schools, and, finally, that the con-
ditions of service would vary greatly. For in the one case, the
teacher was the servant of missionaries and private individuals,
but in t ie other that of the Government.

Before the ,Upliftroentl portion of the Capo Town Agreement had
come Into operation, and the Education Committee of 1928 had pre-
sented ite report, the grants for the Aided Schools were still
far from adequate. From 1st January, -?5 they were at the
rate of £2 1Cs. Od. per annum on the quarterly average attendance
of all children of not leas than five yea”a of age no- more than
sixteen. No part of these grants could be replied to any other
purpose than the payment of teachers' salaries. It *111 be
noticed that, although the scale was now on a capitation basis,

It revealed a definite lack of principle am reflected in the

facts considered below.
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interfer* between employer end teacher t» giving Government eld.
in fct, the grantees of the school, et U , de their own terms
*1th the teeChere®* bUt thera ««» no uniform principle In fixing
the number of teacher, for a school. Consequently, each grantee
appeared to engage his staff according to his financial mean!,

n naturally follows that, in the case of schools with a small
enrolment, the rate of grant allowed by the Provincial Administra-
tion was Insufficient to secure good teachers, and thus the gran-
tees were forced to reduce the salaries, in order to secure the
required number of teachers for their school!. [t, furthermore.
NtCAJne the princip..®™ to employ Inferior teacheér‘g for the Infant
classes. Under these circumstances, the majority of the teachers
for even the upper classes must have been inferior. But because
grantees differed, some of them, for example, paid their teachers
nmore than the grant and others less, with the result that teach-
ers with equal ability, but employed by different grantees, might
receive different salaries. No doubt, these wvariations in the
salaries must have been aggravated, when there was competition for
teachers. Consider, therefore, the following detai?s?. There

were 215 teachers in the 43 Aided Schools at the time of the Cape

Town Agreement. Assuming there was one Headmaster at each
school, we have 172 assistants. Now the Headmantera were net
suitably paid. There were no fewer than assistants, in other

words, 41 per cent., whose salaries were below £60, and these

salaries showed such low figures as £21, £20, £18 and £12 per

annum. And then, finally, since no grant was given to cover the

1) Report 3upt. Kduc. 1929 PP*

2) Klchlu, Memorandum per. 14.

3) Ibid,, par. 14.

4) Report 3upt. Educ. 1929 P* 16
5) Ibid., p. 16.

A Kichlu, Memorandum par. I4-
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C08t Of equipment, there was always the possibility of grantees

using a port! n of the grant for equipment. The teachers of the

Aided Schools were, therefore, placed in a most unenviable posi-

tion.
Let us now examine the salaries of the teachers in the
2)
Government .>chools. In April, 1925 a scale of salaries was in-

troduced, which was amended, as from 1st September, 192?, by the

addition of a special grade for male Headmasters. The scale was

as follows:-

HSADMASTERS - Men. Women .

Special Grade:

More than 40C pupils in
average attendance. 250-10-300

Grade 1I:

250-400 pupils in average
attendance. 200-10-240 ISO-10-220

Grade 11:

100-250 pupils in average
attendance. 180- 10-220 160- 10-200

Grade II1:

Under 100 pupils in average

150-10-180 130-10-150
attendance.

ASSISTANTS - Men and Women.

. . .o 120- 10-150
Grade B with Senior Certificate.
Grade A with Junior Certificate. 80-10-120
Unqualified £6 per school month.

It will be noticed that, as in the case of the Aided Schools, the

hool
salaries at the Govermment Schools also depended on attendance,

. . there 1s 1in this case an annual
But it i1s to be noted that

1) Report Supt. Educ. 1929 P« 16e

2) Prcv. Notice No. 94/1926 of 31st torch, 1926 chap. II
sect. C.

Ibid., No. 267/1927 of Uth Sept., 1927
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incr-ement, and better aalarlea generally than in the case of the
Aided Schools. But even here the salaries are far from satio-
factory* For if we now taxe the Government Schools functioning

in 1"27> the positton can be explained by means of the following

table ¢-

SCHOOLS AVERAGE ATTENDANCE

Carlisle Street, Durban

Depot Road, Durban ... . %

Mitchell Crescent, Durban 204
Umgeni oo 171
Stanger . 251
York Road, Pietermai itiburg

Dundee e, . A

SSECOUTE e 70
Ladysmith ... . 171

If we now assume that there was one Headmaster at each school,
«nd classify these schools according to the grades mentioned in

the scale above, we get the following table:-

RAD AVERAGE SCHOOLS HEAD-
G E ATTENDANCE MASTERS
Special More than Depot Road 1
Grade 400 pupils
Grade 1 250-400 Carlisle Street 5
pupila Stanger
Mitchell Crescent 4
100-2 :
Grade 11 pg(}))ilso Umgeni, Dundee, Lady-
smith
Grade 111 Under 100 York Road 1
pupils

e nolle, thu. that the majority of the H.admaatere «rere In

rade II, ao that only three Headmaster, oould possibly reach a

1) Report Supte Educe 19?/ P*

A1
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mxlIRum of £300, unl.s, epe.dy promotion took place. But
menenra that all the 1)

teg'hers. The position of assistants was

-van less sstlsfectory. No* In 192? there .ere nine Government
Schools with 69 teacher,, . 57 men and 12 vojn. It follows thus
that of these teachers, nine bel,% Hecodmestars, 60 were assistants -
« men and < women. It would have taken an assistant, assuming
he received his Increments regularly, and possessed the Senior
Certificate, »ive years tc advance from Grade A to Grade Be  Thus
while there were only nine Government Schools, and if we assume
that there were on an average six teachers at each school, the
chances of promotion at the Government Schools, for both Head-
masters and assistants, must have been more limited than at the
Aided Schools, since there were decidedly more Aided Schools than
Government Schools.

It would thus appear that future improvement in the salaries
at Aided Schools had to be effected first by fixing a suitable
principle for the basis of the grant, the scale of the grant, and
the numerical strength of the staffs. The Education Committee
of 1928, finding the salaries of the Aided School teachers and the
method o’ payment unsatisfactory, and the capitation basis inade-
quate, considered certain changes desirable, and then suggested
that the Aided Schools should be graded by average attendance, that
the Provincial Administration should be responsible sor the total
coat of the salaries, that a proper scheme of salary scales and
conditions of service should be introduced on a mere liberal basis,

end that it should apply to the whole Province.

Thus there appeared In 1929, In connection with the A<Jed

1) Report Supt. Educ. 1927 P* 74e

2) Ibid., 1927 p, 66.

3) Report Educ. Enquiry Comtee. 16th May, 1928
pare. 6(b,c),8(b,c).
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Schools, Provincial Notice No. 195/1929 by w. certain regula-
tions were approved with effect from Ist April. 1929 In substi-
tution of those published under section ~ of Provincial Notice
No. 4/1925, as amended by Provincial Notices Nos. 29/1926 and
112/1927- But these regulations under Provincial Notice

Noe 195/7929 w,'me n‘1 applied, and further amending regulations
were subsequently published under Provincial Notice No. 461/1929
of 318t December, 1929% and to have effect from 1st January, 1930.
Provincial Notice No. 19 /1929 was repealed by this new Provincial
Notice. New regulations were Introduced also in connection with
Government Schools by Provincial Notice No. 27/1929 of

10th July, 1929 by which the amendment was approved with effect
from 1st April, 1929 of Provincial Notice No. 94 1929 by the
substitution of certain regulations in place o' those contained
under section C of chapter II, as amend? 1 by Provincial Notice
No. 269/1927. Thus, when the Provincial Administration adopted
the recommendations of the Education Committte of 192£ as to
changing the method of grants to Ai *ed Schools, ind changed the
amount of grant, it accepted responsibility for the payment of
the salaries of Aided School teachers, and introduced an entirely
new system of grants based on salaries, and paid the salary grant
monthly. Regular scale, of salaries for teachers in both Aided
and Government Schools were thus adopted, and the teachers were

paid according to those salaries, and no longer according to the

1) Gen. Report Prov. Auditor N.P. No. 6/193° PHl« 40*

2) Prov. Notice No. 2,2/1929 chap. I1l sect. 19-

3) Speech Administrator Prov. Notice No. 94/1929 of
20th March, 1929

Report 9upte Educe 1928 p. 14
Report Educ. Cornels. 1937 pars. 410,440.
Gen. Report Prov. Auditor N.P. No. 6/1930 P«r. 40.
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wiithes of the grantees in the case of the Aided Schools. Fur-
thermore, @ system of staff rationing for the Aided Schools was
adopted, and a ration between staffing and attendance was laid
down. The result was that the control exercised over the
stefflng °f the a”“ded Schools was by 1930 almost as complete as
in the case of the Government Schools. There was thus, no
doubt, great Improvement generally in the status of the Aided
School teachers. But not all the anomalies were removed; in
fact, others were created subsequently.

New scales of salaries were later introduced for Government
3choc'a, and more advanced qualifications, as, for example, the
possession of the Matriculation Certificate and a University de-
gree, were demanded. Consequently, at the end of this period,
there was considerable improvement in the salaries of Indian
teachers, especially fur those at Government Schools. But the
position was etlll net considered satisfactory or equitable.

Since the Provincial Administration now prescribed the
salaries, and supplied the funds for the teachers at the Govern-
ment Schools and also for the teachers at the Aided Schools, and
both groups had to satisfy the same inspectors as to the standard
and quality of their work, there seems to have been no reason why
teachers, no matter in which group they were, should not have re-

ceived the same salaries, when they held the same qualifications.

1) Report Educ. Commie. 1937 pars. 410,440.

2) Gen. Report Prov. Auditor N.P. No. 6/193"
par. 40.

3) Prov. Notice No. 266/1933 eh»p. Il ..ct. 5-

Ibid., Ho. 105/193* of 21** kerch> 1934%*
Ibid., No. 132/1936 of 9th April, 1936.

*) Re >ort Educ. Comml*. 1937 P""* 440’

Kduc. 1930 p. 14.
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** great difference that .till exl.ted in the ec.le. for the two
group, of e*'each.r. wee thus unjustified, especially when we con-
iideP the fact that the teachers in the Aided Schools worked
under more difficult conditions than those in the Government
Schools, and that the work in the Aided Schools compared very
favourably with that don* In the Government Schools. Thus,
although the Provincial Administration had takon over responsi-
bility lor the salaries of the Aided School teachem, there was
not yet complete control by it of the Aided School teachers
themselves. And then, too, while the Union Government subsidy
of £5 58+ Od. *ae the same, whether a child attended a Govern-
ment School or an Aided School, the unit coat to the State was
£7, as we have se:zl, in the case of the Government Schools for
Primary School children, but £3 15#. Od. in the case of the
Aided Schools. It, therefore, appears that Aided School
salaries were used to pay the salaries of Government Schools,
In connection with these salaries, we have to mention the
introduction of a system of posts for both the Aided Schools
and the Government Schools. In the ;ase of the Aided Schools,
there were to be three classes of posts) - First, Second and
Third. For the Government Schools, provision was made for two
classes of posts - First and Second; but a Third Class post
might be recognised. It appears that the maximum number of

posts at the Aided Schools was I36, and at the Government

Schools 135. But in 1930, for example, there were 69 Aided

1) Report Sduc. Commie. 1937 Par*
2) Prov. Notice No. *61/1929 chap. Ill sects. 10,11.

3) 1Ibid., No. 237%/1929 chap.11 sect®. 6-9.

4) 1Ibid., No. 461/1929 chap. HI 18e
5) Ibid., No. 232/1929 chap.I1 »«ct. 10,

*)  See p. 209.



-2 56-

School* as against 13 Government Schools.

It thus follows that th, allocation of posts on this scale
*as very much in favour of the Government Schools. In fact, it
rested on a financial basis - the difference really between the
Aided Schools and the Government Schools.

It stands to reason that, under these circumstances, there
was hardly any likelihood of the Aided School teachers obtaining
posts at Government schools, because of the small number of
Government Schools. The same, of course, applies to the Govern-
ment School teachers, for when necessity forced them to seek
posts at Aided Schools, there would hardly have been sufficient
vacancies. Hence the whole system tended to create a rigid
line of demarcation Htween the teachers of the two classes of
schools, and thus nullified to a great extent the co-ordinatiocr)l
achieved by Provincial Notices Nos. 461/1929 and 232/1929 in the
administration of Aided Schoola and Government Schools,

Now at the Aided Schools, there was a maximum of 28 Firs',
Class posts, 54 Second Class posts, and 53 Third Class posts.
The corresponding figurezg for the Government Schools were 43, 69
and 23. In other words, First and Second Class posts predomi-
nated at the Government Schools. There were also more First
Class posts at the GoVtirrucent Schools than at the Aided ochool*.
That is to say, the Third Class posts predominated at the Aided
Schools.

It would follow fro. thl. th.1 .t th. Aided School, the

1) Prov. Notice No. *61/1929 chap. I1l a«ct. 18.
2) Ibid., No. 232/1929 ch*p. II 10°

«) See p. 220.

b> Provided, of cour... they h.d the necessary
qualifications.

¢) Compare, for example, pp. 253,2"4,2,'
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t.ach.rs with the lower iueliflc.tion. would be in the majority,
and that the qualifications at the Aided Schools were generally
l0wer than those at the Government Schools. But the regulation
in the case of the Government Schools that teachers with no ex-
perience would be placed in a Class A would have tended to in-
crease the number of teachers in that class. For in that class,
for which the qualification was the new T. 5 Certificate, there
were already no leas than 30 per cent, of Government School
teachers, and in Class B, for which the new T. 4 Certificate was
required, 40 per cent. Thus in Government Schools, 70 per cent,
of the posts required very low qualifications. The presence of
such low qualifications in the case of both groups of schools
must have had a very injurious effect on the general standard of
Indian education, and thus there wag perpetuated a defect that,
as we have already se:;, was characteristic of Indian education
since the earliest times. Moreover, if the new salary scales
aimed at obtaining teachers with higher qualifications, as can be
deduced from the new system of certificatfz was actually the
case, then they had clearly failed in this respect.

The post system thus constituted an injustice mt only to
the schools, in other words, the children, but also to the teach-
ers of both groups of schools. in the case of the Aided <chools,
it would have b*en more acceptable, if appointments had been made
directly by the Provincial Administration itself, for under the
control of School Committees the post system would have lent it-

self to favouritism and discrimination, would have prevented

t,ech,r. being .ppoint.d to the poets to which they were entitled,

1) Prov. Notice No. 266/1933 =h®P' 11 i!9Ct" ~
Ibid., No. 132/1936 of 9th April, 1936.
Report Educ. Commie. 1937 Par-

*) Cf. pp. 100,101 et seqq.

b) See pp. 263,264.
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» d there would have been no healthy competition. It 1. .mall
.onfler, therefore, that the Education Commission of 1937 recommend-
ed that the poat system should be abolished.

Such were thus the .alary ac.le. and th. post ay.t.m Intro-
duced after 1927. But an Important aspect of these scales was the
Inauguration of a system of marriage and house allowances.

A n.vt lage allowance of £2* per annum was allowed for Indian
Headmasters end male assistants at Government Schoozl)s. But it
ippeara that no Indian assistants had meantime received this
marriage allowance, and thus on 19th July, 1927 the Executive Om-
alttee of tne Provincial Council decided to pay this allowance as
from 1st April, 1925 retrospectiveigf. It was a non-pensionable
allowance and was paid only to male assistants, who were certifi-
cated and had attained the age of twenty-three. But a certifi-
cated or uncertificated teacher under twenty-three, who had re-
ceived it before 1st April, 1929, was allowed to draw this allowance.
In the case of Aided Jchools, a marriage allowance of £18 per annum
was provided in 1929 to each male teacher, who was certificated and
net less than twenty-three years of age. Indian Headmasters at

0)
Government Schools received a house allowance of t*4 per annum,

1) Report Kduc.Commis. 1937 P*r* 44

2) Prov. NoticeNo. 94/1926 of
chap. Il sect. C.

Ibid., No. 269A927 of 14th Sept., 1927.
3) Report Prov.Auditor 1.P. No. 4/1978 PPe '

4) Prov. NoticeNo. 232/1929 chap. Illsect. 1?.

Ibid. No. 266/1933
5) Ibid. No. 461/1929
6) Ibid. No. 260/1919
Ibid. No. 269/1927
Ibid. No. 232/1929

Ibid. No. 266/1933
Ibid. No. 244/1931
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ehlth' "nU1 JUjr¢ 1931°¢ - * "on-P.n.lon.bl. .110o.” ¢, but could
not b. hold concurrently with . *rrieg. ellow.nc. The merrl.g.

ellowenee to Indlen -»H teacher# et Aided School# could similarly

not be held concurrently with a house allowance.
Then there were pen.lona. Two Indl«, He.d-s.tere, namely,

Kr. R. Roc '" elctorla Street Oowemment School In Durban,
and Hr. V. Rowley of the Uegenl dovsmment School retired on pen-
*icn co 9I'h September, 1913 fod 28th January, 1916 respectively.
But by 1Q17, *ith one or two exceptions, Indian teachers generally
had no pension rightse By 1920, however, they were admittS(i to
the benefit* of the Natal Teachers’ Pension Fund. It Is to bs
noted, however, that these were Government School teachers. Mean-
time, no provision had been made for Aided School teache6r)s. The
only recommendatigr)l the Education Committee of 1928 could make, as
regards pensions, was an improvement in the conditions of service.
But a scheme of pensions on normal lines was subsequently rejected.
In 1930, however, there appeared Ordinance No* 10 '"To make provi-
sion as to retiring allowances or other financial benefits to non-

European teachers for who* no provision is made under any other

law." This Ordinance was assented to on 26th September, 1930; end

1) Prov. NoticeNo. <61/1929 chap. IVsect. 33e
2) ReportInd. Schools 1085 M.B.B. p. A 68.
Report Prov. Notice No. 298/1913 of 8th Oct., W ).

Report Supt. Educ. 1913 P*
3) Report Ind. Schools 1889 p. A 68.

"eport Supt. Educ. 1919 P« 1?7*
Report Prov. Notice No. 29/1916 of 9th Pebr., 1916.

«) ReportProv. Ad-in.Co-cie. 0.0. 8 '17 =vid.Duke.
P. 901.
J> Report Prov. Auditor N.P. No. 5/1920 p. 23%

6) Report Supt. Educ. 1929 Py 17*

7) Report Educ. Enquiry Comte#. 16th Ney, 1928
per. 8(b,c).

G) Report Supt. Educ. 193" P* ®*%*
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by It * provident fund, celled the Natal Non-European Teacher*1 Pro-
vident Fund, wae constituted. But from, and after, the commence-
ment of this rdinance, a non-European teacher could not be admit-
ted to the Natal Teach*rs* Pension Fund. This Ordinance was,
however, net satisfactory as far aa Indian teachers were concerni()l.
Towards the end of this period, Government School teachers still
paid into this Provident Fund, but Aided School teachers were

still treated differently from Government School teachers, and thus
the Education Commission of 1937 recommandtzl that teachers at Aid-
ed Schools should receive the same pension privileges as those at
Government Schools.

It is, therefore, elf , although there was great im-
provement generally in the . ancial position of Indian teachers,
much had still to be done, before Indian teachers could be consid-
ered satisfied with their prospects, and be expected to take such

interest in their work, as was essential for the future welfare of

Indian education.

6. Fresh Impetus to the Training of Teachers.

W have already notlcld that a mantel characteristic of Indian

education ..a the lack of teachers, and that the salaries we-e not

1) Ord. No. 10/1930 sects. 2,2%,

J)  Report Educ. Comtnia. 1937 Par' 441#
Report Prov. Auditor N.P.No. 4/1938 p. 49.

0 Report Educ. Commis. 19.37 Par« 44
i) See pp. 92,93 et aeqq.
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tuch as to attract efficient teachers. Aa 't result of the impetus
in 19*7 to the iavei >pment of Indian education, and the improvement
In the ealar: eo, we can expect an increase in the number, and an
improvement in the general efficiency, of Indian teachers.

It has already been shown that the training of teachers had
meanwhile le ft much to be desired. The first body to establish a
Training College for teachers before 1927 was the St. Aldan’s Mis-
sion at Sydenham. But there were still great difficulties in ob-
taining certificated teachers, and it was felt these difficulties
would in the future be rather aggravated than diminisheztg. Thus
the time appeared ripe for a consideration of the bettor training
of teachers, and, therefore, it was intended to make arrangements
for the training of Indian teache?s. In 1918 an attempt wa., thus
made to start a continuation class at the York Road Government
School in Pietermaritzburg, and the qualification for entrance was
the passing of 3td. VI in a Government School. And the Training
College of the St. Aldan's Miselo , which was training mainly mis-
sion teachers, and which, it was considered, was unfitted to become
cosmopolitan because of its constitution, was reorganised during

1919, a capable Principal appointed, ”“nd a thorough overhaul

effected of all sections. Thus in 1919 there were two Training

Report 3upt. Educ. 1904 p. /e
Ibid., 1916 p. 19-

Speech Administrator Prov. Notice No. 61/1919 f
19th Larch, 1919.

Report Supt. Educ. 1917 P- ~

Speech AdmlInl.trAor Prov. Notice No. 70/1916 of
20th March, I1?2!#-

Report Supt. Educ. 191® pP* 53*
Ibid., 1917 P- 62.

Ibid., 1919 P* 53-
Sea pp. 95,96 a.,qq.
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Schools for teachers - on. In Pietermaritzburg and one In D urbal
Subsequently, Saturday Tutorial Clas.es were commenced at Tongaal
These Teachersl*Classes were later conducted entirely by the Edu-
ction Department, and the fees that had so far been paid by the
Indiana attending them were abolished, as from 1st January, 1926.
There were also Vacation Cour.es. As we have aejJ, Saetrl College
was established not only as s High School but also as a Normal
School, but the formal process of teacher.trainbegan only In
1931. Then, in order to help prospective teachers, provision was
made for bursaries by*Ilrovinciel Notice No. 445/1930, which pro-
vided for two bursaries of fjO per annum each for Indian pupils to
take up a post-M nriculation course of training for the teaching
profession, the higher grades of a teaching certificate, and for a
degree at Fort Hare” These bursaries were subsequently increased
to £32 per annum each.

Now the improvement in the salaries of the teachers had
naturally given the Provincial Administration the opportunity of
demanding better training and general education from teachers, and
consequently of introducing certificates of a higher standard so

as to obtain better work in the schools. * » the staffs of the

1) Speech Administrator Prov. Notice No. 61/1919 of
19th March, 1919.

2) Report Supt. Educ. 1920 p. 15%

3) Ibid., 1921 p. 20.

4) Report Prov. Auditor N.P. No. 5/1926 p* S51.
5) Report Supt. Educ. 1921 p* 86.

6) Ibid., 1928 p. 14.

7) 1Ibid., 1929 p. 13*
8) Report Prov. Auditor N.P. No. 6/1931 P* 62.

Report Supt.Educ. 1930 P*
9) Prov. Notice No. 8/1936 of 9th Jan., 19j6.

°) See p. 235.
* See p. 234.
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T«»ch«ra’ Claaee, were Increased and two eenior l.cturer. were
appointed, ome to take charge i,, Pletermarltaburg and on. in Durbin.
TPea. lecturers were experienced European t.ach.ra, and their work
caused great improvement in the teaching in Indian school. There
was also an increase in the number of students attending these
classes. Since the introduction of the new salary acalls, the
cl.asea had grown remarkably. The Vacation Course held in

1931 at Saatri College was attended by teachers from all over
hatai And to enable teachers to pass in art, music and physical
training, Vacation Courses were held in Durban in January, 1933.
There was again a vgry good attendance, and the work of the schools
improved considerabl))/. These Vacation Courses, therefore, proved
very successful. The training course which, as we have said
above, began in 1931 at Saatri College, comprised training for
post-M atriculation teachers, and it was intended that Indiana,
wiahi;«< *rom 1932 onwards to enter the teaching profession, should
complete at least a year’s training at Sastri College. Then in
1931 a determined effort was made to introduce a more ambitious
system of certification for Indian teachers; and such a system was
eventually introduce(} in 1932, when three grades of certification,

known as the T.3 (with Matriculation), T.4 and T.'T, were open to

1) Rep<rt3upt. Mduc. 1931 P* 9»

2) Ibid.,1932 p. 14.

3) Ibid., 1931 p. 9.

4) Ibid.,1932 p. 24.

5) Ibid., 1931 p. 9.

Monthly Sduc. Circular Aug., 1931 P* 1-1,

6) ReportSupte F.duc. 1933 P*

7) Ibid.,1934 p. 30.

8) Ibid.,1931 p. 9.

9) Ibid.,1932 p. 24.
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'« Wh° had nOt rcached the Matriculation standard. The In-
.tltutic of these c.rtific.te. led to the abolition of the Indian
Teacher." Junior and the Indian Teachers' Senior Certificates.
Classes were then organised at S.etri College for those wishing to
enter for these 1*w certificates, and the first examinations were
completed In 1933 »

Conaider no* the increase In the number of teachers. In 1933
there were 500 teachers. The following yetr the teaching staff
iacreeaed to 41, bat owing to the Increase In the number of pupils,
the 41 additional teachers made no appreciable difference in the
average number of pupils per teacher, which remained at 35. In
1935 there were 584 teachers, but the average number of pupils per
teacher was still 35% owing to an Increase in the pupil enrolment.
By the6 end of 1936, the number of teachers was 614, and in 1937 it
was 64()).

In 1924 the question of the employment of European women at
Indian schools was discussed in the Provincial Council. A motion
was then brought forward against the employment of European women
at Indian schools, but it was negatin()l. Great gratitude had been
earned by some European women teachers at Indian scl61001s, and

)

others had not expressed any desire to be transferred. The Educe-

tton Department would, furthermore, have been unable to staff, for

1) Report Supt. Sduc. 1932 P* 24.

2) Ibid., 1933 P* 18.
3) 1Ibid., 1933 p. 12.

4) Ibid., 1934 p. 18.
5) 1Ibid., 1935 P» 14.
6) Ibid., 1936 P* I*'

Ibid., 1937 P* 14.
7) Minute. Prov. C. 1)23-1924 of 6th May, 1924 pp. 62,63.

8) Report Supt. Educ. 1924 p.

9) Ibid., 1925 P+ 14,
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example, the Carlisle Street School In Durban, if European women
teachers w,re not permitted to teach at Indian schools, and it
would have 'Hen unfair to displace them, since they had so many
years of faithful tervx.e. Women teachers were needed for the
large infant classes in Indian schools, and then, too, enquiries
for Indian graduates for the higher classes had proved fruitless.
Nevertheless, in 1926 a motion was put in the Provincial Council,
and agreed to that European women teachers should not be employed
at Indian schools under the control of the Provincial Administra-
tion, and that e.fect should be given to this motion, as soon as
other”osts could he found for those already employed at such
achcolae Thus in 1927 nine European women teachers were employ-
ed at the ..arlisle street Government School, and this was the only
Government School to which such teachers were attachezc)i. But a
large number of European women teachers were employed at Aided
Schoo31)s.

The old opposition of Indian parents to the education of
girls was a direct result of the scarcity of Indian women teachers.
Thus of the 88 women teachers employed in 1933 at Indian schools,
only 46 were Indians, the remaining 42 bei..& Europeans and
Coloureéti)s. And in June, 1936 of the 605 teachers then employed
at Indian schools, 109 were women, but of these 109 women only 50

5) 6)
were Indians. An attempt was made in 1935 to train Indian women

1) Minutes Prov. C. 8th June, 1926 p. 109.
2) Ibid.,22nd March, 1927 Reply Administrator to Lidgett p. 1?.
3) ReportSupt. ’duc. 1933 P*
Ibid., 1934 P* 18.
Ibid., 1935 p. 16.
4) 1Ibid., 1933 P' 12°¢

5) 1Ibid., 1936 P* 14-
6) Report Prov. Auditor N.P. No. 5/1936 p. 63.

Report Supt. Edue. 1935 P» 28
Ibid., 1937 P" 14'
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tcHche a. A clfjos w’s established for the purpose at the Mitchell
Crescent School in Durban, from 1st April, 1939. But the
effort, of the education Department to encourage Indian girls to
take up the teaching profession were largely unsuccessful.

As before, .ndian male teachers predominated. In 1937 they
formed 81.6 per cent, of the total number of teacher!. And this,
no doubt, constituted another reason for the objection of Indian
parents to sending their girls to school.

In 1V3S for example, the percentage of European teachers at
Indian schools was only 9.9, and, therefore, Indian education was
still in the hands of”Indians, as during the days of the Indian
Immigrant School Board.

Although there "were still some Indian teachers, who could not,
or would not, qualify, there had generally been serious attempts to
qualiét‘%/. There was consequently great improvemei)t in the profes-
sional qualifications of the teachers, but, although at the end of
this period 96.1 per cent, of the teachers in the Government

Schools were qualified, at the Aided Schools only 64.2 were quali-

6)
fled. And the standard of the qualifications of the teachers was
7) 8)
not high. The more highly qualified type of teachers was scarce.

In 1933 there were only .1 graduates in all Indian schools, and of

1) Report Supt. Educ. 1937 P
2) 1Ibid., 1935 p. 16
3) Ibid., 1932 p. 24.
4) 1bid., 1932 p. 14.
Ibid., 1933 P« 12.
5) Ibid., 1932 p
Ibid., 193* p
6) 1Ibid., 1937 P. I*'
7) Ibid., 1932 p
8) Ibid., 1933 p. 12.

14.
18.

I*-

a) Of. p. 98
b) Cf. pp. 55.76,99,126 note
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1)
these two were Indians* in 1936 there were 25 graduates of whom

six were Indian men.

Thus, although there was improvement in both the qualifications
and general education of the teachers, the position appears to have
been still f&r ffom satisfactory« This can be traced back to the

comparative recent growth of the movement for Higher Education

among Indians in Natal.

7. Improved Central Control and Local Administration.

Ve have already noticead the new system of administration intro-
duced in 1694. During this period, the Provincial Council was the
link between the Union Government and the Education Department, as
far as education in Natal was concerned. The Union Government ad-
vanced subsidies to the Provincial Council, which again ajlocated
certain amounts to the Education Department towards Indian educa-
tion. Education wae controlled by means of regulations, which were
approved by the Executive Committee of the Provincial Council.
Hence, under the present system of centralisation, provision was
mad. that, in exceptional cases, all matters would be presented to

the Executive Committee for consideration and decision, when

Report oupt. -due. 1933 P» 1'"*

Ibid., 1936 P- 14*
Prov. notice No. 33/1911 of 13th Febr., 1.1

Ibid., No. 220/1912 of 13th Nov., 1912.
Ibid., No. 133/1914 of 3rd June, 1914.
Ibid., No. 268/1915 of 15th March, 1915.

See pp. 150,151i152'
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eircumstancea a,forded reasonable grounds for departing from the re-
gulations made under the Sducation Acts. Consequently, while the
administration of education was thus carried on largely by regula-
tions, it became the practice of introducing into every set of re-
gulations a provision that the Administrator might vary the regula-
tions in special c-taes. It is obvious chat, when one case had been
sympathetically considered, It might naturally have led to others,
and this would have resulted In the negation of all regulations.

The regulations that were passed became a veritable maze of educa-
tional amendments, and many of them were uf a retrospective charac-

ter. The extremes to which such amendments could go can be seen in

the case of Indian Aided Schools:-
Provincial Notice No. 172/1912
in substitution for existing legislation -

Provincial Notices

TPO ODC I0O1ID

/1 ‘tution for

No. 123/1915

Nos: 123,208 272 of 1915 . . .
No. 3C of 1916 in substitution for

Nos. 20,36,186,259 of 1917 No. 199/1918.

No. 199/1918
amended by

No. I99/1918

No. 4/1925 section 7%
cancelled by

No. 4/1925 section 7

No. 29/1926 and No. 112/1927
amended by

No. 4/1925 section 7

. . . No. 195/1929.
in substitution for

No. 461/1929.

No. 461/1929 No. 175/1935.
amended by

fewer than 44 amendments, before
Thus from 1912 onwards there were no

B 2 . 1 P- P" 1 9-
1) Report Prov. Auditor N.p. No. 6/1930 5 9
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we come to Provincial Notice No. 175/ 1935.

Hence the educational ayateo was deprived of the stability
that would have been achieved, if there had been definite Education
Laws. As far back as 1923-1924, the Provincial Auditor had stated

The Laws am they stand at present are mere skele-
tons, while many of their provisions have been
i*Kre.i as obaolett. For example the system in
vogue tor the Training of Teachers is in conflict
with the exioting Statutory provisions; the dlvi-
alon of schools into the various grades ... is
not sanctioned by any Law; while provision of

Hostels, the payment of Indigent Grants, etc., have

no statutory basis other than the Annual Appropria-
tion Ordinance.

2)
The Education Laws in force at the end of this period dated back

from 1877. The annual reports of the Provincial Auditor show to
what extent these regulations had resulted in illegal expenditure.
Thus, for example, the Select Committee on Public Accounts of
September, 1929 considere3c3 the many irregularities and discrepan-
cies exposed by the Provincial Auditor. It thought that the
position would not improve, until the whole control of education
finances had been brought up to date. And the selectom mittee
on Public Accounts of August, 193° also called attention to the
remarks made by the Provincial Auditor on certain irregularities
and discrepancies, and to the undesirable practice of introducing
retrospective regulations. In fact, not only had the reports of

various Provincial Auditors repeatedly drawn attention to the

1) Report Prov. Auditor N.P. No. 2/1925 P*r* 5%

5) Gen. Report Prov. Auditor

Speech Administrator Prov
29th March, 19H*

Ibid., Prov. Notice No. 5

) . No. 76/1925 of 25th March, 1925.
Ibid., Prov. Notice No. 7
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we come to Provincial Notice No. 175/1935.

Hence the educational system wae deprived of the stability
that would have been achieved, if there had been definite Educatloy

Laws. Aa far back as 1923-1924, the Provincial Auditor had stated:-

The La*3 as they stand at present are mere skele-
tons, while many of their provisions have been
ignored as obsolete. For example the system in

ver draining of Teachers is in conflict
with the existing Statutory provisions; the divi-
sion of schools into the various grades ... is
net sanctioned by any Law; while provision of
Hostels, the payment of Indigent Grants, etc., have

no statutory basis other than the Annual Appropria-
tion Ordinance.

2)
The Education Laws in force at the end of this period datedback

from 1877 The annual -eports ofthe Provincial Auditor showto
what extent these regulations had resulted in illegal expenditure.
Thus, for example, the Select Committee on Public Accounts of
September, 1929 considered the many irregularities and discrepan-
cies exposed by the Provincial Awuditor. It thought that the
position would not improve, until the whole control of education
finances had been brought up to date. And the Select"Committee
on Public Accounts of August, 1930 also called attention to the
remarks made by the Provincial Auditor on certain irregularities
and discrepancies, and to the undesirable practice of introducing
retrospective regulations. In fact, not only had the reports of

various Provincial Auditors repeatedly drawn attention to the

Report Prov. Auditor N.Pe No. 2/1925 par. 5»
Gen. Report Prov. Auditor N.P. No. 6/193° P,ir*

R.port Select Comte.. on Public Account, 10th Sept., 1929
Encl. in Minutes Prov. C. 1929 Par* 10-

Ibid., 26th Aug., 193° Minutes Prov. 0. 1929-H 3° *nd
193° par. 12.

Gen. Report Prov. Auditor N.P. No. 6/193° PaT - 5%

Speech Administrator Prov. Notice No. 58/1911 of
29th March, 19H»

Ibid., Prov. Notice No. 58/1922 of 22m. Kerch, 1922.
Ibid., Pro/. Notice No. 76/1925 of 25th Kerch, 1925-
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ab««nc« of # consolidating Education Ordinance, but sixteen years
before Union, the Education Act of 1894 was under considera-
tion, an educational code had been promised. By 1931 no steps
had yet been taken to validate the regulations, although they were
not ao freely used as previously, and there was also considerable
ieprovenn nt In the issue of retrospective regulations. At the end
of 1934, the2 codification of the Education Laws was still under
consideration. By 1937 nothing had still been done in this
direction, but the Education Commission of that year recommended
the Provincial Administration should draft a consolidating Educa-
tion Ordinance that would take the place of -

the present mass vf educational legislation and

will concentrate within the coopaoe of a single

enactment and in an intelligible form the exist-

ing legislation on the subject.

But, in other respects, there was greater progress in the
administration of Indian education. In 1918 there wte instituted
the Durban and D istrict Indian Educational Advisory Committee on
the suggestion of Dr. Loram, after he had invited the Indian com-
munity to discuss the question of Higher Education for Indian
children. Twoof the aims of this Committee were:

1. Tosecure education for Indians in the Province
not inferior to that provided for other sections
of the community in the Union of oouth Africa, and
to devise ways and means to attain that object.

2. Toact as a medium between the Government and the

Indian community in all matters pertaining to
education of Indian children.

Although, for nany y..r. .ft.r the r.tlr.m .nt of Mr. Col.p.pe, In

Report Prov. Auditor N.P. No. 6/1931 PP- 6,56.
Ibid., N.P. No. 4/1933 P» 4*

Ibid., N.P. No. 6/1934 P' 4.

Report Educ. Commie. 1937 P®r « le
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19031 there was no Inspector solely for Indian education, some of
the Inspectors of B»ropean education meantime Inspected also Indian
schoolls)# Bui In 1929 a revised scheme ofzgdministration for
Indian education was framed and a new post, Inspector in charge of
Indian Eélucation, created. At the end of this period, no sub-
departmen)t of Indian education had been created as in the case of
Native education, but the tendency seems to have been still in that
direction, and the time will probably come in the near future,
when, with the further development of Indian education, it will ba
necessary to organise it under such a sub-department# In fact,
the Education Commission of 1937 agreed with the views expressed
In two successive reports of the Superintendent of Education that,
as soon as circumstances permitted, a separata sub-department
should be created. It did not, however, reco- end that this sub-
department should be created imr.edlately, for it was aware that the
cost of creating such a sub-dep»”tment would be very heavy.

Let us now consider the system of local administration. Take
first the Private Schools esta shed by the Indian community.

As a result of the greater activity of the Indians in educa-

tion, encouraged largely by the restriction, applied by the Govern-

ment, and the antagonism of the Indl.vne to mission schools, and

1) Report Prov. Admin. CcmU . U.O. 8 '17 Bvtd. Hugh Bryan
P. 889#

2) Report Educ# Commla. 1937 P*r. 410.
3) Report 3"?t. Sduc. 1930 P* 3*
Ibid., 1931 PP« 3,9#

4) Ibid., 1930 P# 13"
Report Educ. Commiet 1937 pars. 2,411

5) Ibid., pars. 448,472.
a) See p. 181.

b) Cf. p. 152.

c) See pp. 170,171 *t

d) See pp. 196,197#
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t>eceual ~ their oeBire for National Schools, various bodies in-
terest in Indian education appeared during this period,, some

having been instituted already towards the end of the previous

period. Thus there was the Indian Women Association whose ob-
ject was the promotion of female education. Then there were
2)

the PtetenrarW .burg Hindu Young Men’s Association, and the Anglo-
Gujarati Educational Society. W have already mentioned the Cora-
aitteei ¢ the High School in Pietermaritzburg and the Durban
Educational Institute. There were, finally, also various School
Committees, as, for example, in the case of the schools at
Maywille, Merebank and Pinetown. Also inspectors were appointeszi.
About the tiiJw of the Cape Town Agreement, there were about 50
Private Sch006ls) maintained by the Mohammedan and Hindu communities
alone. There were, apa om these Private Schools, also many
others. Towards Private Schools, the Indians had contributed
during this period r less than £35*%000%* But the only connection
between these schools and the Provincial Administration appears tv

have been that established, when they became Aided Schools.

Next, consider the administration c¢f tM Aided Schools. In

1) African Cnrcnlcle 10th Oct., 2908 female Education (etc.).
2) Ibid., 22nd Oct., 1910 Marltiburg H.Y.M.A. Celebrations.

3) Indian Opinion 2}rd March, 1917 Anglo-Oujaratl Educational
Son. (sic H.D.K.).

Indian View* 8th Dec., 1916 Anglo-Gujaratt School.
4) African Chronicle 26th Aug., 19H Mawille School Committee.

Ibid., 21st Get., 1911 rebank Indian School.
Ibid., 22nd June, 1912 Meeting Of Pinetown Indians (etc.).
5) Ibid., 24th Oct., 3008 A distribution of prizes (etc.).
Ibid., 4th Dec., 1909 Newcastle Tamil School (etc.).
Ibid., 23rd April, 1910 Notes on Current Topics (etc.).
6) Kichlu, Memorandum pars. 26,28/ 5,66.

a) See pp. 196,197*
b) See pp. 227,23]*
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the caae of schools run by missionary bodies, the mission concern-
ed was, presumably, the managing committee with a grantee serving

as manager under the direction of hia mission. It appea*. further
that these managers were chosen from th* isslnnarles. In several

cases, the grantees of newly-recognised schools were Indiana, and

it follows that in such cases the managers would be Indians. In
3>

fact, the grantee system”waa becoming almost a profession; it was

fast becoming a lucrative profession. Thus many persona built

certain structures, and let them as schools to grantees, who, of
course, retained the school fees.

As the scope of Indian education had increased considerably
since the days of the Indian loom:grant School Board, it follows
that the duties of the grantees and the managers must have in-
creased. There were oases of grantees having a large number of
schools under their control, and in one particular caae as many as
13 eehocle. In eueh . CM., the grentee and the manager muat have
been overburdened with work, If they had to perform their duties at
all satisfactorily. And as before, since the echoolo were
scattered and etlll In practicalV inaccessible localities, to super-
vis. them must have been . very difficult teak for on. grantee with-
out neglecting tha .mailer echoola. Thus eom. Indian witness.., be-
fore the education Commission of 1937, expressed dissatisfaction
with the grantee system of managing the Aided Schools. The Commis-

sion wsa, however, of the opinion that on the whole, especially

1) Kichlu, Memorandum par. 24.

2) Report Supt. Sduc. 1928 P* 39*

3) Naldoo and Bramdaw, Saatri Speaks p. 24.
4) Evidence collected from Indiana.
5) Kichlu, Memorandum par. 2j.

6) Report Educ. Commis. 1937 PAie« 4?3*

a) Cf. pp. 34,52*%*



*h,n grint,ee hed pravlOu®“ evri.nc. of eductllonal .dminl-

,tr»tion, th. eyate« work.d edmlr.bly. But whan .auction
.d.ini.t.r.d by .ectarl.n group., U ..mod iapo.sibl. to ..elude
privet. »d ..ction.l inter..te. Th. .Im of th. mie.lon.rle., or
of th* Indian rwllgloue eocletlee, must naturally have been to
proeelytlee, and to foster and maintain their religious principles.
There app-aer to be no rogulation®* in the Provincial Notices laying
down definite rules for School Committees, and thus it seems that
these School Committees existed only on sufferance, and that their
value in guiding the educational policy of the Provincial Admini-
stration was nil. As in the case of all School Committeea, lack
of co-operation was generally conspicuous, and the appointment of
teachers often led to friction” the dismissal of the manager or the
collapse of the Committee itself.

But at the end of this period, there was marked improvement in
the position of the Aided School teachers also as regards their re-
lation to the local bodies. Many anomalies had been terminated.
No longer was the position of the teacher left so much as before to
the caprice Of grantees and managers. How it was the duty of the
manager to adjust hit staff, and he was bound by a minimum of
strength of staff. He had to nominate a holder for a teaching
po.t, but N0 po.t could be held without th. epprov.l of the educ-
tion Dep.rtm.nL. It ... In the power of the -v-ger to dlemt..
teacher., but then he h.d to report th. ¢ci™ .tence. to th. Se-
ction Department, .nd teacher, .hen dl-lee.d could .ppe.l to the

Hdvc.tlon Dep.rtm .nt. At flr.t manner, -ere .Uowed to pool the

1) Evidence collected from Indl.n..
2) Prov. Notice No. 461/1929 chap. 1 eact. 3-
3) Ibid., chap. I1l s«ct. 16.

4) 1Ibid., chap. VI sect. 3-3¢

Klchlu, Memorandum par. 22.
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tot.1 wnount of gr”~t, and f,es they had receiveg ) .
received In connection with

Department a separate account of the Income and expenditure of each
school* It thus follows that a grantee with a large number of
schools un, r his control would have very large powers, leading
natural .y to such anomalies as already described. But these de-
facts wei remedied at the end of this period. For then the
saanager ha- to Institute a Banking Account in the name of the par-
ticular school for which aid was being sought. And all moneys in-
tended for the benefit of that school were to be paid into this
Banking Account. The manager had to operate the finances of the
Banking Account, and he had to submit yearly statements of accounlt)s.
He was also bound by the salary scales introduced by the Education
Department. He had to pay the teachers' salaries in equal monthl"
instalments, and no instalment of his grant was to be paid, until
the teachers had been paid their full month's salarz})/.

But the absence of uniformity in the central and local admini-
stration of Indian schools was still reflected in the status of the
schools, and was being maintained by the sharp social distinction
between the teachers at the Aided Schools and those at the Govern-
ment Schools, and the different salary scales. The system of posts

further tended to aggravate the lack of uniformity between the two

classes of schools. And this was the more to be deplored, since

1) Prov. Notice No. *61/1929 chap. I sect. 1? chap. VI
sects. *3,44.

2) Ibid., chsp. I sect. 3i «h.p. Il Met. 5t chap. VI
sect. 36.

1) See pp. 249,250 et seqq.

b) See p. 61 note a).



Wa8 8tUdI8d In th6é fa« of general diasatisr.ction under an

educational ayatam that .a. already severely handicapped, .Inc. it.
inception, by the lack of suitable and reliable teachers. In
other words, a System that could least afford it waa run on lines
that created a wide gulf between it. teachers. The better system,
of course, would have been to appoint teachers according to their
quail'! -eiil. ris and to abolish the post system, as we have seen the
Education Commission of 1937 had recommended. And among the
pupllflj th*' dual system of schools created a certain amount of
social sncbbery. Thua the Aided Schools bore a certain stigma -
they were supposedly for the poorer classes. fec.t then the Govern-

c)
ment Schools 1td only a decided advantage In building, equipment

and furniture.

Thus summing up, we notice there Is some definite improvement
in the administration of Indian schools. In fact, the main ad-
vancement during this period appears to be in administration. Put
the system still t ars too great a similarity to that under the old
Council of Education and the Indian Immigrant School Board. The

system of centralisation seems to be going so far that Ute wil, .e

system of education - for Europeans, Natives, Indians and
d)
Coioureda - threatens to become unwieldy. And since it is too

much based on class distinctions, it embodies and maintains

sectional interests. Thus it appears a thorough reorganisation

1) Report Supt. Educ. 193* P* 3°*
a) Cf. pp. 92,93 at .44 ,260,261 et seqq.

b) See p. 258.
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is necessary, 30 that"alao the Indiana can conform to the principles

of Veatern civilisation and of a democratic State, and thus receive

the status of citizens of South A frica.
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ia necessary, so that“alao the Indians can conform to the principles
of Western civilisation and of a democratic State, and thus receive

the status of citizens of South Africa.

a) Cf. p. 192.
b) Cf. p. 194,



PART 1IV.



CHAPTER V.

CORRELATION BETWEEN INDIAN SOCIETY AND EDUCATION.

1. Development of a Distinct Class Society.

Before Union, the indenture system constituted the social
background of Indian society in Natal. But the opportunities
offered the Indians, and the advantages they generally acquired
from their residence in Natal tended merely to accelerate its
collapse rather than to sustain it.

Although, as we have seen, there are various patriotic
societies among the Indians, with a strong desire to maintain
their identity, attempts to secure unity among Indians generally
have not been successful. There are various reasons for the
failure to constitute the Indians into a definite bloc. There
is the variety of caste, race, language and custom, which is be-
ing maintained with almost ineradicable conservatism; there is
the Inevitable effect of Western civilisation; and, finally,
there is the effect of the new economic life in Natal after 1910
with resultant poverty, which tends to loosen racial bonds.

Generally, however, the Indians still retain their Asiatic
outlook; the prospects of inter-marriage between them and the
rest of the non-Europeans are very remote; their economic

prosperity is being built up by exploitation of the Natives, and
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thu» they have aroused also the hostility of the Natives as they
had already aroused thrt of the Europeans. Their position In
tne country was further brought Into prominence by the new rela-
tionship between the Union Government and the Government of India
after 1927.

Thus, because of their racial exclusiveness and general eco-
nomic advancement, the Indians have become a distinct racial group

In the multi-re 11glous and multi-racial society of Natal.

2. The Present System of Class Education
and Its Defects.

Although the system of Indian edi .Jon became essentially a
system of class education when the Indian Immigrant School Board
was established, and although It was based on the European system
of education, there was a marked difference in content betwien the
two systems. The European system was essentially academic$ -h*
Indian system was academic, but purely Primary Education. Tho
uselessness of the Indian system of education was due to the lack
of en Industrial bias. The wealthy Indian, required and demanded
a more advanced aye tern of academic education. Coneequer.tly, the
system of education fostered by the Indian Immigrant School Board
catered only for the poorer Indians. In order to make provision
for the better cl.a. Indiana, the Higher Qrade Schools were opened,
after Indian, had been refused further admission to European
schools. Indian education had, therefore, no relation with th"
interest, of th. Indians as an integral part of the South African

nation. And that It was th. policy of th. Provincial Administra-

tion that there should be no such relation is seen by it.



attitude towards Indian education.

Then, with the greater interest of the Indiana themselves in
education, Indian education was eventually controlled by three
groups - the Indian religious bodies, the Evropean missionaries
and the Government through the Provincial Administration. But
the conception of education, as seen in the case of the Indian re-
ligious bodies, is a rigid literary tradition. A selective agency
ia created, and education is xt>d as the best means for fostering
the traditlrmi cf Indi.** re? gious bodies. In tnie respect, we
have a ays *#4 similar to the European missionary system of educa-
tion which also has a tradition to inculcate. The Government
system is aiso similar in this respect, in so far as it has a tra-
dition of Western civilisation. Thus each group has a definite
policy in its educational system, but between the three systems is
an utter la. k of uniformity. This kind of education, however,
beers no fruit in practical life in Natal.

Thus, while the missionaries and the Government pursued their
systems of education without any compromise with the system foster-
ed by the Indian religious bodies, tie present system of Western
education for Indiana came to be regarded by Indian religious
bodies as foreign and intrusive. The Indian religious bodies were
consequently encouraged to establish more schools of their own.
The result was that under the three systems there was generally no
adjustment to the needs of those who were being educated. There-
fore, Indian education became more than previously academic in a
way that was more objectionable from an Indian point of view, when
we consider the position Indians generally occupy in Natal.

Furthermore, these three systems, when encouraging class edu-
cation. foster principles that are antagonistic to a democratic
society, and thus fall to supply the necessary dynamic for social
progress. There is no emphasis on the ideal of the citizen.
Because of their conservatism, their lack of the democratic prin-

ciple of equality, and their emphasis on formality, they teach
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principlee more adapted to a conservative society, so that the
Indians cannot conform to Western standards of civilisation.

Thus the European child has a system of education that has as
background the civilisation in which he lives; but the Indian
chila has to acquire a new civilisation, which is different from
that which he finds at home and at school. The European system
of education has certain benefits for the European child; the
opportunities of the Indian child are extremely limited, and all
he knows of Western civilisation is what he learns from hie school
books and to a limited extent from his environment. he thus assi-
milates badly, especially when a foreign tongue is the medium.
Anu his education remains superficial, because there is so little
given him with which to assimilate that education. All interest
in the Indian pupil is lost once he leaves school, and his needs
are not -itudied. Thuo, during his youth, the Indian is educated
along European lines, but, whan his education at school ceases, ho
finds his life no longer ruled by European standards - he la
uRtithlng different from the European and without the privileges
of the European. There is, therefore, created a youth problem,
youth the raw material out of whicn the future citizens are made.
As a consequence, the youth of the Indian community constitutes a
great promise which is, however, made a great threat by the pre-
sent system of education.

It thus appears that Indian education generally has some
motive aiming at strengthening one group against another. In
other words, the characteristics of Indian ecucation are defined
by the particular conception of each educating body of the rela-
tion of the Indian child to the interests of the State. Evident-
ly, the interests of the State are not considered of primary im-
portance. When, therefore, to the lack of diversity in the sys-
tem of Indian education is added the competition the Indian child
has to face from the European child, and for that matter also from

the Native and the Coloured child, the future of the Indian child
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remains a problem.

Consequently, the best system of education that could be
established under the circumstances, is that which would build up

a society diiferent from that which exists at present.

3» A Reorganised Society - Essentials for its
Educational Advancement.

We are entering a new educational era in which opportunities
and competition will be greater, and in which the limitations of
the present educational system should be removed. While the
Europeans control the trade unions from which Indians are general-
ly debarred, and are given opport ...ties that Indians are denied,
it follows that Indians would suffer more than Europeans, hen
there is a depression in the country. The direct result of this
will be unrest. Such unrest, as we have seen, took place in the
economic, social and political spheres.

Thus the one group should not be fostered at the expei.. it
the other. But for this we should have racial co-operation and
peace. For did not the Indiana achieve a greater degree of eco-
nomic and social advancement, when there - la some measure of
racial co-operation and relative peace In the country before 1894,
and did that development not receive a setback when European an-
tagonlam was aroused! Thus, when there la racial disharmony,
society ujcomes disintegrated, and the economic development of the
groups la not fostered. Furthermore, religion and language In a
conservative society make for a coherent society, but In a group
they create a nationalism that can become antagonistic to the

interests of all the groups and to the Interests of society as a

"nn

T w ¥
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whole. An indlvidualiem la fostered that cannot but disturb
the peaceful relationship between persona, and that Ignores the
objective interests of the several groups.

tfe should have definite civil liberties, and not. merely give
lip-service to them, as happened when the Indians were considered
to be equal to the Europeans in theory but not in practice. Now,
in Natal, legislation for Indiana differed materially from that for
Europeans, and was, as we have seen, of a repressive character.

No loyalty to the State, and no interest in the welfare of the State
are cr.ated, and co-operation betweeA Europeans and Indians is not
encouraged. Latterly, however, there was a marked Increaoe of the
feeling of moral responsibility on the part of Europeans for the
welfare of Indians, but sectional interests invariably still over-
ride all other interests.

What should thus be the system of education for a reorganised
society, in order to maintain the relative interests of the various
groups? We need a comparative study of the conditions of the eco-
nomic life of the Europeans and the Indians to provide the system
of education that would cater for both those Indians who complete
a full course of education, and those who usually receive only a
few years’ education. Thus the system of education we should
foster should make an effective adjustment of Indian to European
economic life. We have, therefore, to give the educational policy
for Indiana a new objective. This can only be done by reorganis-
ing society in such a way that the status of the Indians is no
longer determined by the Europeans. furthermore, there should be
* definite incentive created for Indian children to take an interest
in the problems of the community and national \fe as a whole.
There should be leas of the policy, a. st preeent, of total aaeiml.
latlon, and the educational system should no longer be the uselee.
system It ha. oo far been, but should be more utilitarian, so that
education could minister to the practical needs of life. And,

.hen Indian, are given their proper place In ouch a reorganised
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aoclt-ty, there would be definite alma to Influence Indian educa-
tiont ao that more echemea could be applied, aa in the case of
Europeans, and not dropped or grudingly adopted, because of

limited financial resource®. Since it follows that the Indian
educational system would fall if it were too utilitarian, we should
formulate a system that would effect a compromise between the two
extremes of a purely academic and a purely vocational training, and
we should not proceed to the extreme of academic education, as we
have seen has so far been the case in Indian education. This would,
of course, depend on the degree to which society generally la re-
organised. But then it must be remembered that so long as tne mis-
sionary bodies, both European and Indian, have control of the great
majority of Indian schools, with their limited resources and their
special aims in education, reorganisation in education in conformi-
ty with a new society would be difficult, if not Impossible.

We should, therefore, co-ordinate the schools in accordance
with a reorganised society; they should become job-training Insti-
tutions. The State should take greater Interest in the ability and
future of the pupils, instead of epending money on reformatories,
when the ill effects of the present system of education and the dis-
organised society become apparent in the growth of greater dependen-
cy cf Indian youths on their parents and of a criminal class among
them. The State should act as a guiding force, for it would be im-
possible for it to control all industry in the country, at present
at least, and discourage all private initiative. At present, it
exploits the faculties of the community; it trains both men and
women, and gives them work. But this is confined to ropeana.
Thus also in time of peace, the State should show the same interest
in the community, and Indians should share such benefits. Research
should be undertaken into posclble occupations for Indian pupils,

there .hould b. Information .v.llsb1l. for .ultabl. occupations.
There should be contact with employers, and working conditions,

wage, and chances of employment should be investigated. In thl.
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**/' ther<l would * co-operative progress. And the inefficiency
and lack of initiative in, democracy, seen during times of peace,
th&t, lai ysai alre attitude that has crept even into the schools
witt; t » 4 pidant lack of discipline and system, should make way
for a progressive democracy in the economic, social and political
spheres, sc that it could be reflected also in the educational sys-
tem. This would become necessary, when the Indians are so indus-
trialised that parents - both fathers and mothers who are employed -
could see in the schools a system that would protect, guide and
educate their children, when such industrialisation tends to break
up home life more than at present, and prevent mothers from stay-
ing at home and undertaking the direction of their children them-
selves. In other words, when the Indian pupil is admitted to
school* he should be entering upon the first important step towards
citizenship, and should be trained to be an asset, and not a liabi-
lity, to his parents and the State. Opportunity to achieve that
ideal should be provided in a reorganised system of Indian educa-
tion.

But it x'ollowa that for some time Indian education must
necessarily still have a religious background. However, because
of the lack of financial support on the part of European and Indian
religious bodies, and their dependence on the Government am regards
curricula for th.lr school., by virtu, of th. flnsncl.l as.lst.nc.
glv.n them by th. Government, - should naturally have a system of
state education that would have a pros.lytl.lng background, but only
for the welter, of th. Stats, and not for any particular religious,
economic, social or political group. But the .duc.tional ayst.m
should not thus b. converted Into a propaganda machine, It should
b. used to inculcate loyalty to th. Stat. for the benefit of th.
whole of society. In this way. the problem of th. loyalty of
school, and teacher, to the Stat. - IB —
European education in this country in time of war - would not arise.

Thu. every decision mad. affecting the eduction of Indian.



-28?-

8houi.d taKo. ful.L account of the importance of the necessity of
building up a nation sound in spirit, mind and body, and qualified
to meet all demands, whether in peace or in war. In other words,
the Indian should be taken up in the social life of the country,
so that he is no longer ostracised, but becomes a citizen with a

common interest with that of the European in the welfare of the

community and of the State as a whole.



CHAPTER VII

A SOCIO-ECONOMIC BASIS FOR THE CLASSIFICATION OF
INDIAN SCHOOLS - ATTENDANCE AND CURRICULUM

I The Question of Compulsory and Free Education.

Since we have now considered the nature of the reorganised
society we envisage, the question to be considered next is the
attendance of Indian children at school. In other words, we have
to consider how it would be possible to obtain the attendance of
the whole of the Indian school-going population.

Compulsory Education raises many questions. There is grow-
ing up a mas* of Ignorance that is by no means alleviated by a
prolific birth rate. And there is the further fact that it is no
longer possible for a pupil, who had passed >td. I/, for example,
to be absorbed immediately oy the economic life of the community,
as appeared to have been the case during the days of the Indi
Immigrant School Board. To enforce the attendance of Indian
children at school would naturally be unjust, as long as under the
present system of education, the education given is etill us »
in so far as it gives nothing in return for the time ape
school, and prepares the pupils for no better future than would to
theirs without such education. The same would apply to any
attempt to enforce the attendance of Indian girls in the

caste prejudice. Thus Compulsory Education can only **
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in a reorganised democratic society chat is free from sham and
subterfuge, and when the system of education for Indians is also
so reorganised that it has a c¢ finite value, by taking into con-
sideration the future employment of the pupils* Total Compulsory
Education seems to be impossible under a system of missionary edu-
cation, which, we have seen, la what Indian educatlor practically
is. No chila can, according to the principles of democracy, be
coaqoelled to attend the schools of any particular missionary body;
there are too many different religious bodies, who compete with
and are Jealous of one another; the proselytising tendencies of
missionary bodies are not popular with their rivals, the Indian
religious sects; and missionaries have not the financial resources
to admit many free pupils to their schools. And if Compulsory
Education is introduced in toto, either the State would have to pay
for education at missionary or religious schools, or take over
Indian education altogether. But it can hardly be expected that
the state should pay more for the proselytising activities of reli-
gious bodies than it is doing at present; at the same time, it can
hardly be expected that in a democratic State religious bodies
should not be allowed to have their own educational systems.

Then, finally, because of the disparity in numbers batmen Indians
and Europeans, a system of Compulsory Education for Indians only
would increase the number of Indian schools cut of all proportion
to the number of European schools, and thus give the impression
that more was done for the education of Indians than for the educa-
tion of Europeans, and would further leave us Just where we are at
present - the Juggling of the vote for Indian education, so as to
retard the progress of Indian education for the sole reason that
Kurop.cm. ..r th,y would b. ouit.d In the «onomlc Ilf. of th.
country, for eduction often, though not elway. In the ... of
Indlen., me.n. economic edvoncement. But while democracy ehould
.void th. prcent extreme, of we.lth .nd poverty, end .cb 1. each

member of .octet, to pley hi. part in .octet,, without having a



aociaty of idlb rich and Idle poor, it should be to the benefit of
Europeans, If they are spurred on by competition on the part of
Indians.

Free Education can be considered a natural corollary of Com
pulsory Education* But Free Education, like Compulsory Educa-
tion, has never really been < characteristic of Indian education.
The lack of finance militated against the adoption of such a sys-
tem on a large scale. Partial Free Education, however, tends to
accentuate poverty, to emphasise class distinctions, and to create
social parasites, who do nothing towards the welfare of the State
and the community. And once some can pay - and often insist on
their right uo pay - and others cannot pay for education, it means
that those who can pay can send their children to better class
schools, and agitate for such schools - as we have seen in the
case of the establishment of Government Schools for the better
class Indians - and that thus the system of fees necessarily pre-
supposes the existence of various grades of schools.

fe may also state that Free Education is no more a natural
corollary of Compulsory Education than, for example, adaptation
to the conventions of society should be compensated by Government
financial assistance. Under a system of Free Education, there is
often a deplorable wastage of public money, as, for example, in
the case of free books. Furthermore, such items as bursaries,
free medical attendance, free meals, and free hostel accomodation
are incompatible with any system of education that is financially
starved. They would fundamentally affect the education vote, and
when teachers' salaries are inadequate, they cause great dissatis-
faction among teachers, who consider them outside the province of
education, and a. a direct reaaon for the inadequacy of their
ealarlea, and the continual tinkering at, and deduction, in,
salary scales, when there is a depression in the country.

But free Education also differentiates between school, by

radically affecting the discipline and general administration of
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schoola. Invariably4 the beat pupils proceeded to schools where
fees are demanded, either because of their parents' ability to

"(,e3» or because of a bursary they had received at some other,

presumably, poorer school*® The result is that many schools have
to be satisfied with poorly-clad and under-nourished pupils - the
backwash of society* Since retardation necessarily means finan-

cial loss to the State and to parents who pay fees, backward
pupils are often promoted, with serious effects on the general
tone of the schools. And then the system of bursaries creates an
unhealthy rivalry smong schools, and promotes cramming.

A system of class education and class snobbery is, therefore,
not conducive tu an equal distribution of the economic wealth of
th> country. But education is one of the best means of enabling
the future citizen to adapt himself to the rest of society. In
A reorganised society, because of a natural incentive towards
education, the obligation of the State towards the financial sup-
port of education would, of course, increase. Now the question
of Compulsory and Free Education is undoubtedly based on the as-
sumption that education for every individual is an absolute
necessity. But, since the progress of the individual in society
benefits the individual himself, the whole of society, or, in other
words, the State, it follows that the individual, the whole of
society, and the State should contribute towards the development
of the individual. The State has only to provide the means of
education, and the ways of applying that education; society has
to pay for it, and each individual has to contribute, in addition,
to hi. own eduction. For, If the citizen, .re given eultable
employment with ed.qu.te wegee, they would be in . po.ltlon to
pay for education. S.If-re.pect, Inltl.tlv. end Indlvldu.l en-
terprise, Instead of the Incentive toward, the present dependence
on the munificence of the State, on community chest., and other
funds - which, after all, is but a very poor substitute for what

the poor mis. under th. present economic and educ.tlon.l system -



would be encouraged. In other words, a scheme of educational
finance should be drawn up under which society should contribute
towards education, and the individual, if he is unable, while
needing education and receiving it, to contribute towards his edu-
cation, should be enabled to contribute his share, when he is in a
financial position to do so.

Thus, under a reorganised society, with equal educational
facilities for all Indians, and a definite prospect of employment,
sducation would be made compulsory by economic conditions and,
generally, by a desire and opportunity to achieve a higher stand-
ard of living, and the necessity for Free Education, as fostered

at present, would disappear.

2. Proposed New Classification of Indian Schools
and Course of Studies.

Since the Indians would form the Lame economic unit as the
Europeans under a reorganised society, it follows that Indian

schools should be reorganised according to the new economic and

social position of the Indians.

No., while only ?0 per cent, of Indian children of school”
going age .era being educated by 1937, It meant, aa we have seen,

that atlll about 20,000 additional achool placea had to be found,
entailing the erection of at least another 100 achoola, and the

recruitment of more than ?00 new teacher..

W have aeen that the Government School, were fostered to a

great extent at the expense of the Aided Schools. Hence it seem.



advisable that Indian schools should no longer be classified into

Government -chi,els and Aided Schools, but into Primary Schools and

Secondary Schools as followss-

DEPARTMEL.TS

Teacher-Training L
Academic Work
Commercial Work

Industrial Work
Agricultural Work

[
2urbtan 1 1 Pietermaritz-
entra - burg Central
School ° Stds. V- X Sch%ol
Eshowe 1 Ladyemith
Central Provincial Central
_S_chool_, Central Schools School
Evening Schools
M issionary Private Enterprise Indian Reli-
Bodies Schools gious Bodies
Infants Classes
Stds. Schools for Girls
Schools for Boys I - IV

rrt.r this scheme, there could function .bout 200 Primary Schools
nd four Secondary Schools, with about 40,000 pupils and 1,000
eachera»

As Secondary Schools, there should be established, in addl-
lon to Sastrl College, three other Central Schools at Eshowe,
i.termaritsburg and Ladysmith. There are at present very few
uplle above Std. VI, and, therefore, there should meanwhile *
operate departments, and not separate schools, for teacher train-
ng, academic work, commercial work, Industrial work and agricul-

ural work. The classes at these school, should range preferably
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from Std. V to X.

fivtrung schools tend to be failures, when they are run with-

out the support of a strong admir®atrative body. Hence it seems
th - Evening schools should be euvablished at these four Central
Schools as continuation classes. They would thus no longer be

makeshift expedients to bolfter up a defective system of educa-
tion, but would acquire a greater educational and social value.

In the Primary Schools, education s>auld proceed to Std. TV,
and infants and girls, who should be housed In the same schools,
should be taught separately from males from Std. I onwards.

There now remains the difficulty of establishing the addi-
tional schools required under the system proposed, and to draw up
a course of training to encourage p«'r»ils, and obtain the necessary
tear ,ra.

It stands to reason that the establishment of an additional
100 schools would absorb a very large proportion of the funds
necessary to administer the system of education proposed here.
It, therefore, seems advisable tnat 'hree Central Schools should
first be established; but since the number of pupils in the
Secondary Schools would for some years still be small, the
establishment of these three Central Schools need not entail the
same initial outlay as in the caoa of Saatri College. For Pri-
mary Education, 20 small schools should be established each year
during 'J'- first five years, with tho necessary provision for
future expansion.

Now during tne first five years, the pupils in the industrial
departments should ha had sufficient training to enable them to
make the necessary furniture for both the Secondary and the Pri-
mary Schools. They shauld, therefore, build these new schools.
In this way, the practical value of Indian education would be em-

phftalsed. Mvn.y for land .nd materl.l .hould b. advanced by th.

financial body suggested below.

There la a further poaalble augf.atlon. Aa the curriculum

a) See p. 300.
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for* Indian schools is at present, it appears that 25 hours par
yeek Attendance at school is excessive in comparison with the edu-
cational results obtained, when we consider also the time lost by
retarding pupils. Thus, when the subjects taken are of greater
practical value than, for example, reading, poetry, singing and
clay-modelling, and do not unnecessarily overburden the curricu-
lum, less time would be required for the attendance of pupils at
both the Secondary and the Primary Schools, and this would meet
the case of pupils whose services are required by their parents
at home, and of apprentices, teachers and clerks, for example, who
should be absent from their classes during certain days per week

to apply, as suggested below, among their own people the knowledge

gained at school. Consequently, until sufficient schools have
been established, there should be two session; at all schools - a
morning session, and an afternoon session. In this way, the

existing buildings could be made available for twice the number of
pupils than is at present the case.

In order to encourage pupils, and to make Indian education
utilitarian, the curriculum for the Primary Schools should be such
as to include, apart from English, Afrikaans and some one or more
of the Indian dialects where possible and desirable, the following
subjects - arithmetic, domestic science, n:ture study, hygiene,
geogr.phy, hl.tc.iy and civics. There should not be a too detail-
ed study of one particular subject, but a very general treatment
of these subjects and cognate subjects seems necessary. For
example, nature study, hygiene and domestic science could be group-
sd, and also geography, history and civics. Th. Primary School
curriculum should be a preparation for the Secondary School currl-
culum.

in the Secondary Schools, pupils are prepared for their future
work. Thus when pupil, have reached Std. V, they should have

chosen their life's work with the assistance of their parents and

teachers. They then become apprentices, with a few hour-
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otietidarce per week at uchveclt and thereafter occupying their time
with their calling. The central educational administration should
arrange for the apprenticeship of pupils among Indian farmers,
businessmen and manufacturers.

Then there are the teachers. When there are two sessions, it
follows that the number of teachers required for this system of
schools would be considerably decreased. Thera would be a further
accretion to the teaching body by the recognition of apprentice-
teachers. Hence prospective teachers would already have had six
yearsl training. If they proceeded to Std. X. They should be
attached to a school during their hours of apprenticeship. The

experience thus acquired, and the advice obtained from the teachers

of that, school would be invaluable. Poorly-qualified teachers
could attend evening continuation classes. School holidays should
be used for the further education of teachers. Allocation of cer-

tificates should be baaed more on actual teaching experience than
on educational qualifications. When there are, there”“re, facili-
ties for further education, backed by adequate financial encourage-
ment, the quality of the teacherswould aocn improve.

Finally, we have to considerthe prejudice of Indian parents.
It can be safely assumed that once Indian education acquires a
money value, much of the present apathy would disappear. There is
the question of caste prejudice against the attendance of girls.
This difficulty could be alleviated to a great extent by the es-
tablishment of schools under the local control of Indian religious
bodies, while- no unnecessary impediments are placed in their way by
th. Ooverwient, when they wieh to t..eh religious doctrine, end In-
culcate reelel ideal.. In fact,it appear, that, with a certain
amount of St.te control, it wouldfor »ome time be in the interest,
of Indian education, if the Primary School, could be fo.U.ed
..peci.lly with this purpose in view. In thi. way, there would be
greater likelihood of an increased attendance of girl, at school.

It 1. quit, poe.lbl. that, when Indian pupil, reach the Secondary
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School stage, religious and racial sentiments would no longer be

t>e obstacles they, undoubtedly, still are in Indian education.



CHAPTER VIII

CENTRAL AND LOCAL ADMINISTRATION
UNDER A CO-ORDINATED SYSTEM OP INDIAN EDUCATION,

1. Educational Administration and Claes Representation,

We have seen that, because of differences of race, language,
religion and social status, the Indiana now form a distinct class
society. Although the missionaries also interested themselves
in Indian education, and wera to a certain extent represented on
the old Indian Immigrant School Board, after 1894 there was no
direct representation by missionaries on the central administra-

tive bodies. the nearest approach to any direct representation

] in the case of the Durban and District
by Indians themselves was

v Committee. But then, as we have

system of central and local administrati

development of Indian
tremes that art, injurious to the proper dev

education.

* 1, a deadening conservatism
In central administration, there

local bodies possess, and
that lacks the Initiative even some

e with local needs, because
often a definite want of acquaintance
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of an educational bureaucracy that is foreign to a democratic sys-
ten. of education# In local administration, we have democracy in
education run wild, showing a decided lack of efficiency, and
otter, a deterrent to real progress. Often the interests of
parents and children are not represented, but only the personal
interests of would-be educationists. The interests of teachers
are also not represented, as witness the formation of teachers'
societies.

rffhat we w*nt i® ¢ system of representation that is a compro-
mise between these two extremes. We need an amalgamation of the
forces of central and local administration. In other wort’s, we
should have a system of administration in which these two forces
not only supplement each other, but exert a guiding influence the
one on the other, and yet represent the interests of those who

are directly concerned in the system of education.

2. Proposed System of Central and Local
Administration.

In order to obtain uniformity in the system of Indian educa-
tion as proposed, it Is necessary to formulate a systen that is
based on the fact that education should be controlled by those
who have made a special study of educational problems - by trained
experts - and that it should be made a State department, in the
same way as, for example, agriculture and mining are State depart-
ments. The public - that section of it which is directly in-
terested in eduction - should receive edvic. end guidance from
these experts, but should support education in money or in kind.

In this way, education would still remain a democratic function.
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The Provincial Council

should formulate educational policy with the

assistance of its experts, hut laymen should not have any admini-

strative functions.

And such a system of central and local ad-

ministration can be suitably Illustrated as follows

UNION GOVERNMENT

PROVINCIAL EXECUTIVE

7 i 1 Y

1
SUB-DEPARTMENT FINANCIAL RESEARCH
OF EDUCATION TRUST BOARD BOARD
I 1 .. S i L") — T - i
DIRECTOR
OF EDUCATION
European Indian 4 Indian European Indian
Missionary  Priest Europeans Priest Missionary Priest
1

Indian Indian Indian

Headmaster

Indian
Tradesman

Inspector

Indian

Business-
m.an

SECONDARY SCHOOLS

Th,, Union Government
dies to the
tion.

should, as

Headmaster

Indian
Tradesman

Inspector

Indian
Business-
man

ECONOMIC AND SOCIAL LIFE

at present,

Provincial Executive Committee towards

Headmaster

2 Indian
Teachers

J

Inspector

Juvenile
A ffairs
Board

CP}iiMARY SCHOOLS |

advance annual subsi-
Indian educa-

The Executive Committee and the Provincial Council should

legislate for Indian education no longer by means of regulations,

but by » .n s
should be appointed for

co-iel.ting of J% member. -

1 Indian headmaster,

businessman.

Department.

There

should also

of definite education Lew.

Indian education,

1 Inspector,

M

A Director of Bduc.tlon
and also a Sub-Department,
1 Buropear mla.ionary, 1 Indian priest,
1 Indian tr.de.man and 1 Indian

The Director should be at the head of this Sub-

established an Indian Financial
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Truot Board of nine members - four Europeans, 1 Indian priest, 1 In-
dian ;! ad/iHiter, 1 Inspector, 1 Indian tradesman and 1 Indian
businessman. And there should be a Research Boardofseven meo
bers - 1 European missionary, 1 Indian priest, 1 Indian Headmaster,
1 inspector, 2 Indian teachers and 1 member (either a European or an
Indian) of a non-European Juvenile A ffairs Board.

then the Provincial Executive Committee intends to introduce
legislation on Indian education, consultations should be held with
the Di-ector and the 22 members of the Sub-Department of Educatio:
the Financial Trust Board and the Research Board. In fact, there
should be the closest collaboration between these bodies. In this
wtvy, suitable legislation could be passed. The Financial Trust
Board would be the body thot would manage the finances of Indian
education. The Sub-Department would administer the Secondary
Schools, and the Research Board the Primary Schools. The members
of the Research Board would act as inspectors of the Primary
Schools, but all correspondence would be undertaken by the Sub-
Department, so that the Headmasters of the Secondary and the Pri-
mary Schools could be relieved of all clerical duties. The Re-
search Board would investigate labour questions affecting Indians,
and would find suitable avenues of employment for scholars. It
would act as a guide to the Sub-Department, the Financial Trust
Board, the Director and the Provincial Council as to the future
policy in regard to Indian education. This Board would also
.r.-aog, for . .y.t.. of .ppr.ntlc. with f.rwr., bo.ln...n.n «.d
manufacturers.

una.r euch . .y.t.f, tk.r. *ould b. no n..d for School Conclt-
t., ,.t th.ro would be loci reprc.nt.tlon for th. warlou.
oectlons of the Indlsn oocunlty, there would he no f.«- of tndl«

eduction being controlled by politicly, tcoher. would oe ro-



CHAPTER IX.

1. Source* of Financial Support.

We have already noticed that there lo a very close connection
between the finances for Indian education, and the economic and
political conditions prevalent in the country,, so that the whole
administration of Indian education, the attendance at the schools,
the number and condition of the schools, and the number and quali-
ty of the teachers are all affected. It follows that, while
there Is still the old antagonism towards the Indians, there can
hardly be M>y eppreel bl. Incr.ee. In the vote free, the Union
Government In conformity with the need, of Indian eduction.

But, in addition to this vote from the Union Government,
there ere other eourc.e of revenue for Indian eduction. There
1. th. financial support that could be obtained fro- the Indian
public, and from thoso Indian., -ho are educated and trained In
the schools. Finally, th.r. 1. the money fro. various school

funds, and that paid by tsschsr. toward, pensions.

Th... five source, of revenue are, of course, determined to

The
a great extent by the econmi. position of th. Indians.

thf.a revenue, so that Indian



-303

b€ starved, because of the anti-Asiatic sentiments of .iropear

politicians, or because the Province decides to retrench on educa-

tion owing to financial stringency#

2. Proposed Co-ordinated System of Financing
Indian Education.

a)
Since the amount expended on Indian education at the end of

this period waa £96,000, it follows that a similar sum would be
necessary to educate the whole of the Indian school-going popula-
tion.

How we have seen that during the last ten years the amount
expended on Indian education had increased by approximately
£60,000. It follows that the vote for Indian education will in-
crease by at least a similar amount during the next ten years.
Suppose , therefore, the Union Government advances this amount to
the Financial Trust Board without Interest.

Since employers would benefit by the training of the pupils
under this .cheme, th.y .houli pay something towards that train-
ing. Thera should thus be an excess profits tax, say, of V- in
the pound, and also a email esploymsnt or insurance tax, say, of

2/6 per employes per year. Suppose these two taxes amount at

the end of five years tc £5,000. c)
As seen above, there would be about *0,000 pupils attending

a) See p« 223%*
b) See p. 223«

c) See p.293*
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both the Primary and the Secondary Sch,ol.. Suppose there are at

Aided schools of both the European missionaries and the

religious bodies at least another HD,000 pupils. This
five us a total of 50,000 pupils. Under our scheme, these
>upils would all receive Fret, Education. When they are eventually

given employment by the Government and the citizens of the State,
they should be in a position to pay for the education they had re-
ceived. If each pupil pays £2 for the education he had received
during five years, at least £100,000 would be collected.

* school funds. The industrial and agricultural
departments should help to raise the standard of living of the In-
dians. For exa*aple, Indian markets should be established on the

model of -he one at present existing in Durbar, where the products

of the schools could be sold. Furthermore, the schools should
take on work also like typing and bookkeeping. In this way, the
funds of the schools would b* considerably augmented. Suppose

the revenue from all school funds at the end of five years amount-
ed to £500.

Finally, whin teachers contribute to a pension fund, the
money is used by the ProvincUIl Government, and they receive no
interest. Thus all teacheri should contribute, say, £1 per annum
towards a pension fund to be administered by the Financial Trust
Board, and they should receive interest on their money. Since
there would be 1,000 teachers, the revenue from this sourer- ~ vld
at the end of five years be about £5,000.

If all this money, some £170,000, is pooled and administered
by ih. Fln.ncl.l1 Trust Board, th.r. would b. «*P1. fund, to .tart
th. .cham. propoaad abowa. And th. total amount at th. dl.pcaal
of th. Financial T*u.t Board would, of cour.., b. Incra.a.d by
th. usual annual aubaldl.a granted by th. Union Gov.rnm.nt.

F,rth.rmor.. even If th. £<0,000 obtained from th. Union

a) See p. 293%*



Government were to be refunded subsequently, the system of Indian
education could thus be fostered on sound economic lines, and

could also eventually become financially self-supporting.



CHAPTER X.

POSSIBILITIES OP THE SCHEVE PROPOSED.

1. How the Schools would meet the Demand
for Education.

A notable characteristic of the lavelopatent of Indian school?9
especially during recent /ears, la thct they liad developed quanti-
tatively and not qualitatively. Under the present scheme, there
would be greater variety, aid the shai*p distinctions between the
various classes of pupils would disappear. The system proposed

envisages a national and a democratic system of schools that would

cater for all the Indians, and not merely for the few. Of course,
th.r* .r. pooelblj gr..t difficult!.. th.t would h.v. to be sur-
mount.,), ... for .xm pl., the differ.no., between the xerlou. reli-
gious doctrine.. But, .Inc. the system .void, the pre.ent danger
of making the school, purely media of propegande, th... difficul-

ties would be greatly minimised.

This system would b. decidedly better then the old .y.tem, in
.o f« .. Indian eduction would have -n undoubted economic ,.lue,

an that parent, and puplU would ... the necessity of J

S C C

social
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attendance, for the system takes intc consideration the
P ajudices of the Indians, and also the necessity that girls
should oe taught by women.
A lthough It cennot be cl.lmed that under this eystem there
would be Immediately a 100 per cent, attendance, yet It can be
Fufel y assumed that, there would be a greater Increaee In the

general Attendance of Indian children at school.

2. Extent of Co-ordination Achieved.

The financial restrictions of the old system would be obviat-
d. It is further expected that the financial benefits the pupils
ould receive from the system would remove to a great extent the
resent indigency. Through the Research Board, there would be a
efinite link between local interests and the Central Administra-
lon. There would oe wiser control of the finances of Indian edu-
ation, and all schemes would bt the result of experimentation,
he Interest, of every child would be aafeguerlod, eco that there
rould also be . definite guarente. that the child would be absorbed
,y ecme form of employment after hi. schooling Is completed, and
hi. would b. conducive to the Interest, of the Indian community
,nd of the State .. a whole. The local bodle, would be under
veater control, and they would have definite re.ponslblllty. And
.her. would aleo be closer contact between the ached, and the c.n-

authorlty, and education would be administered by educ.tlo
cal

1WS.

— .
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there would, furthermore, be created a strong local body that teach-
ers would appreciate more than local Initiative without response-
lity . And thus the position of the teacher, would be Improved.
And then, too, In the clerical staff, there would be a body
that would be acquainted with the needs of the schools. In fact,

there would greater incentive towards a general all-round 1m-

provercet of Indian education#

3# Possible Extension of the Scope of
Indian Education.

Under this system, there would be greater scope for public ini-
tiative. Indian education would become a social force, encouraging
creative co-operation as never before. There would be a greater
attem pt to hamaas the various social forces, and in this Indian
education would take the lead. Education would, therefore, be ex-
tended also to the country districts, and would no longer be con-
fined to the towns, end would be the me.ns not only for the rich,
out .1,0 for the poor to t.ke their proper place In the economic,
socl.l1 end political life of the State - In a real democracy devoid
of conflicting clas. interests - and than Indian education would

truly fulfil its purpose as a State and national function.
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ACTS -

Act 1909, Nose 3/1910
A fria

ADDRSbvjEi: Lc-GISLATIX”E; COUNCIL -

Veci.6M 1~ ! Oct#, 1883 Govt. House Records
ALMANACS -

X
-uli.ingworth'a Natal Almanac And Durban Directory, 1
N atal Almanac And Directory, 1864.

Natal Almanac, Directory And Register, 1895.
BLUE BOOKS -

M iscellaneoust Precis of Information Concerning
Zululand, 1895 a-tal and Imp. B.B.

Vol. 35.
N atal: 1861, 1870, 1972-1875, 1878-1889, 1890-1894.
BOOKS -

Andrews, C.P., Indians in South A frica Madras.

Andrews, C.F., Mahatma Gandhi at Work (etc.) (edited)
London.

Andrews, C .F., The Indian Problem Madras Second Edi-
tion.

Sal Sangadhar Tilak His Writings and Speeches Madras,

1919.

Basu, B.D., India under the British Crown Calcutta,
1933-

Basu, B.D., The Colonisation of India by Europeans
Calcutta.

Basu, E.D.,

Bcaant, A.,

Birth of Hew Indl. Madras, 1917.

K., Baa.), in National Ida.lism M adras.
Coomaraswamy, A.*

.to Swaraj Speeches of Dss.bandhu Das
Das, D., The waMa‘iaras, 1923*

Bducational Problem M adras.
Dayal, H., Our

' Sandhit An Indian Patriot in South
M K. andhit
A frica London.
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*lt* gh, Rex AShort History of South A frican
Methodism Cape Town, 1913,

:h08e’” A** of National Education Madraa,

Sopal Krishna Ookhals, Speeches of, Madras, 1920.
Indian Opinion," Editor of, A Book and Its Misnomer
# (Beiiig a Brief Examination

of The Asiatic Danger in the

Colonies" by L.S. Neame) Phoenix,
v,&X #

Keay, Rev. F.E., Ancient Indian Education Oxford.
1918.

Lilly, #.S., India and its Problems London, 1902.
Lahatma Gandhi, "cung India 1919-1922 Madras, 1922.

H.K. Gandhi, Speeches and Writiiigs of, Madras,
Thi *d Edition.

MaKumder, N.N. A History of Education in Ancient
India London.

M Itra, f .at., Iik”ian Problems London, 1908.

Montagu , E ., A Study in Indian Polity Madras,
First Edition.

Naidoo, 5.R ., and Dhanee Bramdaw (edited), Sastri
S;.aka M aritzburg, 1931I.

N atal tfho’s Who, The, Durban, 1906 .

Neame, L.E., The A siatic Danger in the Colonies
London, 1907.

Noble, M.E., (The Sister Nivedita), Hints on Educa-
tion Calcutta, 1918.

Noble, M.E., (The Sister Nivedita), The Web of Indian
Life London, 1918.

Piss,is, J. du, A History of Christian Missions In
South A frica London, 1911.

Pol.k, H.S.L., The Indians of South A frica M adras.

H..,a Ram Uohun Roy, His Life, Writings and Speeches

A M adras.
Resd, Sir Stanley, ~ P .R ~ .U , India. The He.
Ruahbrook, L.F., India In ICalcutta,

Sarkar, G .J., Studies in Mughal India Calcutta, 1919.

Sastri', Th!t* gHon. ~ .~1Inl,a.A ,jpeeche. and

1925-
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Stokes, S.E., failure of European Civilisation as

a Yrld Culture Madras, 1921.

Swami Abhedananda, India and Her People New York.

Twentieth Century Impressions of Natal: its People,

1906*~** industries, And Resources Natal,

tfaiz, o.A., (edited), Indians Abroad Vol. I Bombay
Second Edition.

W hiteside, Rev. J., History of the Wesleyan Methodist

Church of South A frica London.
1916. ’

Woodroffe, Sir John, The Seed of Race: An Essay on
Indian Education Madras, 1921.

DEPARTMENT OF EDUCATION -

Aug., 1930; Febr., 193I; April, 1931.

AND OOMMITTEES -

Proceedings of the Commission ... to inquire into the
Past and Present State of the Kafirs in the District
of Natal (etc.). Part I Pietermaritzburg, 1352.

Select Committee Documentary Tribal Titles to Natives
5th Aug,i 1862 Seas. Papers 1889-1891 L.C. No. 22.

Coolie Commission 1872 Natal B.B. Vol. 30*

Coolie Commission 18?2 Evidence Govt. Gazette
17th Sept., 1872.

Education Commission 187* Pari. Papers Vol. 112
Doc. Pres. No. 57/137%e

Education Commission 1874, Introductory Remarks to
Appendix of, Perl. Papers Vol. 27 Doc. Pres.
No. 57/1874.

1e? X «

I,di.n Xmmlgrsnts Commlssion 1885-1887 Govt. G .zett.
of 20th Sept., loo?"
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Tovn® 190~ en Natlve AffBIrB Commission 1903-:905 Cepe

Voi!lin rKvlSer.c“ Ve A ffelre Commission 1903-1907?

p,rl- Papere

“r 3 N~ r leel” 2Ath AugM 1909 aovt* ,,otiee
Indian Enquiry Commission 1914 U.G. 16 *14.
Provincial Administration Commission 1917 U.G. 8 <I?.
Land Commission 1918 U.G. 34 *18.

A siatic Inquiry Commission 1921 U.G. 4 *21.

Education Committee of 20th April, 1922 Prov. Notice
No. 99/1922 of 10th May, 1922.

Report Commission of Inquiry: Village Education in
India London, 1922.

Select Committee (No. 14/1926) Medium through which
Indiana and Natives are instructed (etc.) of
16th June, 1926 Prov. C. Minutes 1926 p. 135-

Education Enquiry Committee of 16th May, 1928 Prov.
Notice No. 17V1928.

Select Committee on Public Accounts of 10th Sept., 1929
Encl. in Minutes Prov. C. 1929.

Select Committee on Public Accounts of17th Aug., 193°
Encl. in Minutes Prov. C. 1929-193°an<l 193°

Select Committee on Public Accounts of26th Aug., 193°
Encl. in Minutes Prov. C. 1929-193°%

Indian Statutory Commission Vol. I London, 193°%

Indian Statutory Commission Vol. Il London, 193°*

No- 60/19381

A AA 3~ _  h, 1%8s ,,. v., 16
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CORRESPONDENCE -

vABOMR2Iwi870eGtary 213t 001+ 18 c-s.o.
vSI‘KFIPRA 7?51872!G*U3r 18th Septl- 1872 C.s.o.

Adr orDt2Per A 0w p- 88 oi i8th j« -» 1876

rD ~ I ™ u 060?*8p' 8°e« 6 °f 26th 'Tan- 1876

Bulw«r to Derby Deep. No. 1 of 3rd Jan., 1884 Outg.
Deepo, Vol. 12.

Bulwar to Rlcke Beach Deep. No. 75 of 7th May, 1878
Outg. Deape, Vol. 61.

Bulwer to Hicks Beach Deep. No. 132 of 7th Sept., 1878
Outg. Deeps. Vol. 61.

Bulwer to Hicks Beach Deep. No. 185 of 4th Dec., 1878
Outg. Deepa. Vol. 61.

Cloete to Montagu 10th Nov., 1843 Correspondence rela-
tive to the Katabllehnent of the Settlement of Natal,
1848 Annexure No. 1 to Deep. No. 35%

Fynn to Napier 10th Aug., 1843 C.S.O0. Vol. 1 No. 65*%

3rout, Rev. A., to Moodle 6th Oct., 1851 C.S.O.
Vol. 41 No. 168%.

leate to Buckingham Deep. No. 47 of 20th Sept., Ili3e7
Outg. Deeps. Vol. 56*

Mason to Colonial Secretary 25th O %! C.S.0.
Vol. 826 No. 3803.

Montagu to Rev. A. Grout 10th Ap: 8 C.S.0.
Vol. 1 No. 17

M iecell.
— r v. s . - s - X

yth Aug., 1877.

C or« .~n” . UCHetT v "R «» "'

Soot.t to W..C..U. ?2 .P. ««. 177 A NM- 1863

Ou DeaP®' Vole 'S# . » k 1 RM
. r
2%,
Snepstone, ~ - 3 .0~

7th Aprili

Vanl. 98.
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CORRESPONDENCE -

° ouse eccords ol. ncil.

COUNCIL OF EDUCATIONE M%NH¥E§ & See under MINUTES.

DERATES: LEGISLATIVE ASSEMBLY -
30th May, 1894.
DIRECTORIES: DEPARTMENT OF EDUCATION.
13th Nov., 1904i Ist Aug., 1906.

EVIDENCE -

Collected in Durban and environs, North Coast, South
Coast, Pietermaritzburg and northern Natal.

EDUCATIONAL RETURNS - See under RETURNS.
GOVERNMENT NOTICES - See under NOTICES.
HANDBOOKS -

N atal Province Descriptive Guide and O fficial
Handbook Durban, MCMXI (Edited by A.H. Tatlow).

INDIAN IMMIGRANT SCHOOL BOARD MINUTES ~ See under MINUTES.

LAWS -
Hoe. 14/1859, 15/1877, 16/1877, 20/1378, 1/ 1884,
5/1894, 37/1894.

MEMORANDA -
Immigrants Govt. House Records Vol. 114 Encl.
with G 190/1878.

MINUTES -

COUNCIL OF EDUCATION -

1892 to 28th June, 4894.
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vE£I°k3690R(21® yi870&cretePy

19V § 3V AT *cret*ri'

VAI’K!I9SORC3517/167! ! Cretery

lat Nov-- 1870 C.S.O.

18th Sept., 1872 C.S.O.

13th 1Uy- 1874 ¢ -s -°-

29th 0ctM 1874 C,S,0¢

vAr1lk516C2Cl«3V187seCr,lery l6th July* 1875 C*S-0,
Brooks

Papers

to Colonial Secretary
Vo]. 28 Doc. Pres. No.

30th Sept.,
16/1875.

18?5 Pari.

Broome, P. Napier, to Superintendent of Education

16th Aug., 1875 C.S.0. Vol. 516 Encl. with
R 1431/1875.

Bulwer. on Education,
1876-1677 L.C. Wo.

July, 1877 Seas.

26/1877.

Papers

to Colonial
Records Vol.

Bulwer
House

1878 Govt.
with G 190/1878.

Secretary 3**d June,
114 Encl.

Bulwer to M itchell 18th July,
Records Vol. 251 Encl. with

Council No. 69/ 1883*

1884 Govt.
Address

House
Legislative

Bulwer to Secretary of Native A ffaire 24th July, 1864
Govt. House Records Vol. 251 Encl. with Address
No. 76/ 1883.
Graves to Colonial Secretary 29th Nov., i860 Govt.
House Records Vol. 15° G 5*9/1880.

M| | I nan
SSS1".S.'thw X S r -
S "V I. » . *1Me

nn

K SW f; ISMSC-
gSSN & "pr-iSTjS& tySS.

Council No. 69/1883-

Council No. 69/1883.

INDIAN IMMIGRANT SCHOOL BOARD -

26th M arch, 1879 to 20th April, 1894.



MINTITES -
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PROVINCIAL COUNCIL .

8th June, 1926; 4th June, 1931.

19th 1926}
JOURNAL
April, July, 1931.

AFRICAN CHRONICLE

iBth July, 1908
5th Sept., 1908
12th Sept., 1908
10th Oct., 1908
10th Oct., 1908
17th Oct., 1908
17th Oct., 1908
24th Oct., 1908
24th Oct., 1908
24th Oct., 1908
24ta Oct., 1908
3Lit Oct., 1908
31st Oct., 1908
3i.1t O ct., 1908
7th Nov., 1908

14th Nov., 1908
28th Nov., 1908
13th Febr., 1909
6th March, 1909
27th March, 1909

22nd May, 1909

How N atal was saved (etc™).
Protest Against Licensing Billo
(etc.).

Maas Meeting Petition To The
Thronee

Female Education (etc.).

H.I.G. School.

Indian Education.

Protest Against Age Restrictions
(etc.).

A distribution of prizes (etc.).

Indian Education
Men's Society.

Hindu Young
Public Meetings Indian Women's
A ssociation (etc.).

W ill pay no taxes.

Education Department.

Government and
Indian Schools

Higher Grade
Welcome Announce-

ment.

Public
Education.

Meeting Pruning Knife on

Government and
Indian Schools.

Higher urade

Indian Eduction.

Eduction Problem.

lieetlng

N lctlon in th*

Application.
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AITUCAN CHRDNICLK -

2 >th May, 190? Correspondence (etc*).

29th May, 1909 Pruning Knife (etc.).

26th June, 1909 Higher Grade Indian School (etc.).
26th June, 1909 Pruning Knife (etc.).

3rd July, 1909 A Petition to the M inister of
Education.

7th Aug., 1909 A New Higher Grade School (etc.).
18th Sept., 1909 Indian Delegation to England (etc.)
9th Oct., 1909 Restricting Educational Facilities.
3rd vet., 1909 Indian High School.

23rd Oct., 19<>9 Ilaritzbuig Private Indian High
School (etc.).

13th Nov., 19C9 Interesting Appeal Case (etc.).
14th Nov., 1909 Indian Education.
27th Nov., 1909 Education Policy.
4th Dec., IjL+t Newcastle Tamil School (etc.).

25th Dec., IV Indian Education (etc.).

let Jan., 1910 The New Year.

6th Jan., 1910 Proteat against University Bill
(etc.).
15th Jan., 1910 Indian High School.

22nd J*n., 1910 Indl.n F.m.l. Eduction (etc.).

29th Jun., 1910 APP«*1 t0 the Indl*n tubll®"
12th F<>hr., 1910 Durhen Anjuemn I.l« School (etc.),
19th Fehr., 1910 Age Rectricttone W ithdraw.

19th Febr., 1910 Appeal te the Privy Council.

26th P.brM 1910 Hindoo Meeting.

Old
5th March, 19lc e"Aeaociatlon (etc.).

26th March, 1910



AFRICAN CHRONICLE

23rd April

7th May,

2nd July,

9th July,

6th Aug.,

15th

22nd
29th

12th

10th

21st
21st

28th

15th

12th

19th

26th

Oct.

Oct.
Oct.

Nov.

Dec.

Jan.
Jan.

Jan.

July

Auf,

Aug.

Aug.

2nd Sept.

9th Sept.

jO th
21at

25th

Sept
Oct.

Nov.

6th Jan.,

16th March,

23rd March,

lot

June,

1910
1910

1910

1910

191C

191IC

191C

1910

1910

1910

1911

1911

1911

1911

1911

1911
1911
1911

1911

191)

19U

1911

1912

19-12

191*

1U2

Notes on Current Topics (etc.).

City Indian School.

Government Indian School Carlisle
ditte

An Indian Deputation before the
A dministrator (etc.).

Female Education (etc.).

Junction Hindoos Establish a
School.

M arit*burg H.Y.M.A. Celebrations.
Indian Boys' High School.

Natal Hindoo Association A School
Opened.

Economic Shortcomings of the
Indian.

City Indian High School.
Technical Education.

(Advertisement) A Rare Chance for
Indian Boys (etc.).

Indian Education.

Indian Girls Boycott the Govern-
ment School.

The Goal in Sight.
M ayville School Conmittee.
Indian Educational Institute.

Indian Educational Institute.

Letter by "Donor."
Merebank Indian School.

Isipingo New Indian School.

School Vaation (sic H.D.K.) Indian
Educational Institute (etc.).

Mahomedan Educational Conference
(etc.) e
Education for the Masses.

Indian Eduction In th. Tr.nsv.al
(etc,).
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NEWLi PAPERS

AFRICAN CHRONICLE

B

22«d Jun., 1912 Meeting Of Pin.-.own Indlene (.tc).

29th Jun., 1912 indl,, Eduction (.tc).

i)th July, 1912 Current Events (etc.).

'th Sept., 1912 Manuel Training In IndianSchool
(etc.).
nth Jan., 1913 Indian Education Institute.

iSth Jan., 1913 A Resume of Indian Education.
st March, 1913 Indian Education Institute.
8th March, 1913 Indian Institute.

29th March, 1913 Indian Educational Institute,

10th May, 1913 Indian Education undertaken by the
Trappist's Missions.

7th June, 1913 Natal Teachers's (sic H.D.K.)
Pension Fund.

28th June, 1913 Indian Education Institute.
12th July, 1913 Indian Educational Institute.
19th July, 1913 Greenwood Park School (etc.).

19th July. 1913 School Vacation Sathyagnana Sabbah
Tamil School.

26th July, ' Advertisement) Indian Educational
nstitute.
qgth Aug.. 1913 A stounding Speech by School In-

specter (etc.).
I16th Aug., 1913 P1*In Spesklng end Its Lseson.
nth April, 1914 Indlsn Enquiry Commission (etc.).
11th April, 1914 (Noties) Hindu Tamil Institute.
6th June, 1914 The Hindu Institute (etc.).
12th oct., 1915 Eduction of Moslems.

8th Jan., 1916 Indlsn Educational Institute (etc.).

21st Fsbv., 1916 1ndi«> Eduction.) Institute.

.;th March, 1916 Indian Eductlon.l Institute, Durban.

3 1016 Indian N.tional Educational Insti-
Ird JUIIG* / t.nte #



NEWSPAPERS
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AFRICAN CHRONICLE -

25th May, 1918 Hindu Tamil Institute.

10th Aug., 1918 Durban & D istrict Indian Educational
A ssociation.

COLONIAL INDIAN NEWS -

7th June, 1901 Indian City High School.

J8th June, 1901 Durban Indian Higher Grade School
(etc.).

6th Dec., 1901 The Proposed New Indian School.

7th Febr., 1902 City Schools.
I1Ath Febr., 1902 A New Hindoo School.

28th febr., 1902 Society for the furtherance of
education among Hindus.

Ath July, 19C2 Higher Grade Indian.

14th March, 1903 The New M inister of Education (etc.).

7th May, 1915 Education Grievance.

21st May, 1915 Bible in Schools.

HINDI -

12th June, 1925 Education Of Colonial Indians(etc.).
26th June, 1925 Christian Missions and Indians Over-

seas (etc.).
INDIAN OPINION -
29th April, 1905 Indian Education.

22nd July, 1905St. Aidin'e Dloc.e.n-College.

19th Aug., 1905 Eduction.
2nd S .pt,, 1905 Colour In Government School,.
2nd Sept., 1909 C oloured”pl. ~ -

2nd Sept., 1905 Prospect uei1 School.

7th Ooct., 1905 Compulsory A uction in Indie.
14th Oct., 1905
2iat Oct., 1905 The Eduction of Coloured Children.

2%th Nov., 1905 mclen Eduction.

9th Dec., 1909 A « : . » In ng°



NE'VSPAPERS

INDIAN OPINION -

9th Dec., 1905

27th Jan., 1906
3rd Febr., 1906
5th May, 1906

14th July, 1<06
14th July, 1906
9th March, 1907
9th March, 1907
11th April, 1906
17th Oct., 1908
24th Oct., 1908
21f»t Nov., 1908
8th lay, 1909

26th Jurat, 1909
10th July, 1909
31st July, 1909
18th Dec., 1909
24th March, 191&
23rd March, 1917
12th April, 1918
20th June, 1919
27th Aug., 1920
8th Jan., 1921

21st oct., 1921
28th Oct., 1921
4th Nov., 1923

-322-

The Training of Indian Teachers.

Education for Indian G irls.

Indian Female Education.

Correspondence
paratory School,

Indian Pre-

Indian Education in Natal.

School Sports

Indian Higher Grade
School.

Durban Higher-Grade Indian School

Important Correspondence with the
Government.

Indian Education in this Colony.

Indian Education.
Limiting Education.

Indian Education in Natal.

Indian Education in Natal.

Indian Education in Natal.

Indian Education in Natal (etc.).

Higher Grade

Indian School

(etc.'.

A New Higher-Grade School At

M aritzburg.
Indian Teachers, Bewarel

Indian Educational Institute, Durban.

Anglo-Gujarati Educational Soc.

(sic
HeD+K-) .
Higher Education.
fret Bducatlun An O fficial RapU tO

Indian Resolutions.

Education.
Indian Education Threatened.

Durban And District
Advisory Committee.

Durban And District
Advisory Committee.

Indian Educational

Indian Bduc.tlonal

Indlen MUC‘tIOM 1



KEW3PAPHIRS

IKDIAN VIEWS -

2nd July, 1915
7th Jan., 1916
7th Jan., 1916
4th Fahr., 1916
25th Aug., 1916
8th Dec., 1916
25th Jan., 1916
14th Jim*, 1918
21st June, 1918
28th June, 1918
12th July, 1918
19th July, 1918
28th July, 1918
2nd Aug., 1918
NATAL ADVERTISER -
6th Jan., 193*%
20th Oct., 1934
natal mercury -
30th Nov., 1855
18th Jan., 1886
15th Febr., 1886
15th March, 1886

11th Sept., 1908
Ist Sept., 1925
14th Jan., 1931
27th July1l 1931

25th Febr.* 193?

323

Depot Road Government Indian School.
Indian Educational Institute (utc.).
The Indian Education Institute.
Education in N atal.
Mohammedan O riental School.
Anglo-Gujarati School.
Higher Education.
Higher Education.

Durban and D istrict
Advisory Committee.

Indian Educational

Higher Education.
Higher Education.

Durban and D istrict
A ssociation.

Indian Educational

Higher Education.

Higher Bd.ication.

St. Aldanle Mission Jubilee 50 Yeara'
Fine Wark For Indians.
"Ask Indians To Your Honxs'" ent-

Generalla Plea to Europeans (etc.;.

Local Intelligence.

Synopsis or the Minutes
T'"migrant School Board.

Synopal. of th. Minot.,
Immigrant School Board.

Svnopai* Of «n. Minute,
Immigrant School Board.

Legislative Assembly (etc./.
The Asiatic Bill (etc.)*

of the Indian
of the Indiw.

of the Indian

rr s.’ ssr su sr "

Early Handicaps.

(Ad«rtla.«nt) indl" Technical
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NEWSPAPERS

NATAL MERCURY -

)-h ouly, 1932 R atal's Indian Teachers (etc#)e

f h July» 1932 Indian Languages for M atriculation
Pica for Their Inclusion.

3th Aug., 1932 Durban Indian Show (etc.).

24th Aug., 1932 S.A, Indiana Full Of Suspicion (etc.).

23rd Nov., 1932 Municipal Indiana (sic H.D.K.) Free
School.

8th July, 1933 Teachers In Conference Progress Of

Indian Education (etc.).

30th Oct., 1934 Indian Teachers In Conference (etc.).
14th Nov., 1934 1Backward' South A frica .
Kunwar And A ttitude To Indiana (etc.).
15th Nov., 1934 Indiana* Lot In Natal School
And Social Facilities.
21st Jan., 1935 Education Of Indiana Progress In Last
Few Years.
28th Jan., 1935 New Indian School For Girls (etc.).

25th Febr., 1935 (Advertisement.) Indian Technical
Institute (etc.).

26th March, 1935 1Indiana Meet Hofmeyr see Technical
College in Durban.

7th Jun., 1935 In-
5th July, 1935 31"
™  =>ege, "35 High Schooler

NATAL WITNESS -

28th D.O., 1855 Public Meeting*

13th April, 1876 m "><«ry °r (,tc‘)-

25th Jwi*. 1889 Uri'T.
2i.t Aug., 1893 of
22nd Aug., 1893 L.*der«

~ . ¢iq02 Dloeeean Synod.
School Extension (etc.). (Morning EdlI-
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NEWSPAPERS _
NATAL WITNESS
2*th July, 1909 Natal Indian, for their Eights

Protest against the Act of Union.

20th June, 1910 Indians in Congress Mourning the
Acts of Union.

14th May, 1927 The Indian Agreement (etc.).

5th May, 1928 To Train In India Mr. SastrVe Uni-
versity Scheme For Teachers (etc.).

10th May, 1928 Indians And The Union Working Of
Agreement Criticised (etc.).

12th May, 1928 Compulsory Education (etc.).
25th May, 1928 A Pretty Poor Bit Of Work.
30th May, 1928 Second Thoughts On The Report.
9th June, 1928 Education For Indians (etc.).

24th May, 1932 Commercial Classes Satisfactory Re-
sult of Year's Work.

24th May, 1932 The 'Upliftment Clausel Great Pro-
gress in Education (etc.).

25th July, 1932 Sastri College Teachers (etc.).

25th July, 1932 The Future Of The Natal-Born Indian
(etc.).

Indian Technical Education Durban
Town Council Asked for Grant.

Indians Attack White Labour Policy
Serious State Of Unemployment (.etc.)

Municipal School Barracks (etc.).

"Babies Of 50" At School Indian
Technical Education.

22nd Dec, 193*% S.p.r«t.

19th April, 19*1 IndIlBn T

THE DHARMA VIR . .
cations! Institute.
March, 1916 I1"’1"1

i01A Education



NEWSPAPERS -

NOTICES

TIE DHARMA VIR -

20th M*y, 1916

8th July, 1916
l6th Sept., 1916
l4th Oct., 1916
27th July, 1917
3rd Aug., 1917
18th Jan., 1918
15th Febr., 1918
12th April, 1918
2nd Aug., 1918
THE GUARDIAN -
9th Jan., 1941

THE NATALIAN -

3rd April, 1908

TIMES OF NATAL -
15th April, 1876

2nd Ftibr., 1886

GOVERNMENT -

"326-

Indian National Educational Insti-
tute.

Anglicisation,

Our Education.

Christian Missionary Propaganda.
Education.

Education.

Higher Education Deputation.
Higher Education.

Secondary Education.

Higher Education.

Segregation at University (etc.).

N atal's Urgent Needs A siatic
Repatriation (etc.)-

In Memorlam (etc.).

Letter For The M ail.

PROVINCIAL COUNCIL -

EBEW.
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OFFICIAL YEAR BOOK -

1910-1916* Nos. 4 of 1910-1920; H of 1928-1929.

ORDINANCES -
Nos. 2/1855 of 16-2-1855; 10/1930 of 26-9-1930.
PAPERS -
Pspera on Indian Education In Natal submitted by
I:.; ; ‘ather at the Conference of the Natal In-
dian Congress in 1938.
REPLIES -
A dministrator to Lidgett Minutes Provincial
Council of 22nd March, 1927.
Administrator to Wadley Minutes Provincial
Council of 28th May, 1928.
REPORTS -

AUDITOR (NATAL) -

Nos. 6/1919, 5/1920. 2/1925, 8/1925. 5/1926.
5/1927, 4/1926, 5/1929, b/1W , 6/1931, 4/1933,
6/1934, 5/1936.

BOARD OF EDUCATION (SPECIAL REPORTS) -

Report by Brother Nlvard Imp. B.B, Vol. 14
c 2379.

GENERAL -

Expedition to Install Cetywayo Aug., 1873 S.N.A.
Vol. 21 No. 117.

INDIAN SCHOOLS (ANNUAL) -

In Natal B.B. 1883-1898.

MISCELLANEOUS -

Bamatt 9th March, W 3 8o»t. Hotic. No. 189/1903.
Barn.tt 13th April, 1903 Govt. Notice No. 273/1903

Brook. 29th Oct., 1874 0.3.0. Vol. 495 B 3517/1874

ISO «eee > o “oe !

26.. >«m. * « ,V ¢

K2« » «
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WISCELLANECUS

Mudie 12th March, 1906 Govt. Notice No. 158/1906.

Itudie 7th June, 1909 Govt. Notice No. 298/1909*

Rivard See under REPORTS -

BOARD OF EDUCATION
(SPECIAL REPORTS).

Russell 27th Sept., 1875 Pari.

Papers Vol. 29
Doc. Pres. No. 17/1875%

Runsell. 8th Sept., 189* (Extract

Colepeper'a Re-
port) Oovt. Notice No.

317/ 1894.

Russell 2Sth April, 1895 'lovt. Notice No. 237/1895.

Russell 13th Pebr.,

1899 0°vt. Notice No. S8/ 1S99.

Russell 12th Nov.,

1900 Qovt. Notice No. 553/1900.

Russell 7th Oct., 1901 Qovt. Notice No. 559/1901.

Superintendent of Education

Prov. Notice No. 26/1911
of 8h Febr., 1?11%

NATIVE AFFAIRS DEPARTMENT

U.G. 34 *22

NATIVE SC«X)LS (ANNUAL)

PRCTECTOR OF INDIAN INVIGRANTS -

In sessional P*P«r* *nd Natel

* o

« T« « £ e M



- 329

REPORTS -
SUPERINTENDENT INSPECTOR OF SCHOOLS (OR SUPERINTENDENT
OF EDUCATION) (ANNUAL) -
Rueneil 1877 Pari. Papers Vol. 3*¥ Doc. Pres.
No. 15/1878.
Ruauall 1678 Pari. Papers Vol. 36 Doc. Pres.
No. 7/1879.
Russell 1879 Pari. Papers Vol. 38 Doc. Pres.
No. 47/1 880.
1876-1898 from Natal Blue Books.
1899-1921, 1923-1937 published separately.
UNDER SECRETARY CF EDUCATION (UNION) -
Uu.G. 11 *14, U.G. 17 '19, U.G. 61 '20.
RETURNS -

EDUCATIONAL -
1874, 1879-1681 from Natal Blue Books.
(speecues AND DEBATES) -

Administrator Prov. Notice No. 58/1911 of
29th March, 1911%*

Administrator Prov. Notice No. 51/1912
27th March, 1912.

Administrator Prov. Notice No. 70/1918 of
20th March, 1918.

Administrator Prov. Notice No. 61/1919
19th March, 1919

Tune, 1899 Debates Legislative

Attorney

Attorne

piinbrid

IB94 Debates Legislative

Baynes 3° Assembly.
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(SPEECHES AND DEBATES) -

Binn. JCth May, 189* D .batea Leglalativ. Aecaembly.

Bulaar 7th Ju»«. 1877 K .tal Pari. Papers Votae and
Proceeding* Vol. 21.

Rulwer Govt. Gazette of 6th Nov., 1879.

Colonial Secretary 10th Nov., 1881 Debates Legisla-
tive Council.

Colonial Secretary 16th Oct., 1883 Debates Legisla-
tive Council.

Colonial Secretary 3rd Sept., 190? Debates Legisla-
tive Assembly.

Colonial Secretary 10th Sept., 1908 Debates Legisla-
tive Assembly.

Colonial Secretary 23rd Sept., 1908 Debates Legisla-
tive Assembly.

Escombe 30th Nov., 1881 Debates Legislative Council.
Eecombe 12th Sept., 1683 Debates Legislative Council.
Escombe 20th Sept., 1883 Debates Legislative Council.
Escombe 16th Oct., 1883 Debates Legislative Council.
icombe 25th March, 1897 Debates legislative Assembly.
Garland 30th Nov., 189A Debates Legislative Assembly.

Hely-Hutchinson 25th A pril, 1895 Sessional Papers
1895-1896.

Mulett 16th May, 1905 Debates LegislativeAssembly.

M inister of Lands and Railways 30th May, 1894 Debates
Legislative Assembly.

Mitch. 11 4th May, 1893 Sessional Papers 1692-1894.
Palirer 5th June, 1899 Debates LegislativeAssesibly.
Palmer 3rd June, 1901 Debate, legislative Assembly.
Paliter 23rd Sept., 1908 Debate. legislative Assembly.

Psyn 5th Jun., 1899 Debate. legislative Assembly.

‘v

Prime Minister * % :” iT :in So.l/lIW ~

sessional Papers W -

Prim. Minister
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STATEMENTS (SPEECHES AND DEBATES) -

Prlme “inlK ter 1897 Debat'a

Bobineo,, 12th Sept., 1883 Debates Legislative
Council.

Tatham 30th May, 1894 Debatoa Legislative Aasembly.
Yonge 20th May, 1894 Debates Legislative Assembly,
“onge S5rh June, 1899 Debates Legislative Assembly.

/,0L'" '"Lt* Governor) 6th Oct., 1881 Sessional Papers
I881-1883.

VOTES AND PROCEEDINGS: LEGISLATIVE COUNCIL -
7th Aug., 1888.

YEAR POCK (OFFICIAL) - See under OFFICIAL.
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