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Tdy Libraries exlst to prcmcte the prlnClple that

l;;:my nor.s mat.ter to the aavez.opmg child. The

'3“Sunsh1ne centre Toy'Llhrary ln Jchannesbumg “-*” |
“';:,functians as a. supPlementary early 1ntervent;on 7&;"
°  service far parents who have children Wlth speclal

-- néeds._”- f:_ ﬁﬂ o

 The a1m of thls study'was to conduct a survey
'fﬂamongst those parents who uaed the service at the

| sunshine Centre Toy Library in Jnhannesburg.;ﬁThe

S

_'benéflts of the actual toy 1end1ng servzce, ‘ae Well  $
as the emctional and practlcal support for parents R
;:who had chlldran With special needs were “=5_ _ .
' inVQstiqated. Spec1a1 attentlan was ngen tn the j'”:

_;'role of the occupatlonal theraplst and the soaial

- WQrker in the toy llbrary sztuatlon

o The reaearch toal used\was a parent questlonnaire
fcomplled by the wrlter. slnce this was a
'”descriptive study the data Were expressed malnly in

N _peroentages deplcted with the ald af grapha

Cid

éi

g

PN
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u.. S

”?It Was concluded the Sunshiﬂe Centre Toy Ldbrary

,_:f;fstem from biologlcal and Well as engiionmental  fiHT

=;Laf early intervention and stlmu"tionz_f_i:'w

ﬁzhfsprovided for at a tny libra&y | 'ﬁffffﬁ;;fhﬁ o

L

o 'dOES PrDV1de an approprlate servica to parents ofg;aQ

. chlldren Wlth Epeclal naeds._ These sPec1a1 needs :75”

. ToooE
{1

=y
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I dealare that thls dlssertation 15 my awn unaided Lo

Wnrk. It ls belng submltted fcr the degree of

B B g

| '.:HaSte’f? of ‘bocupationdt . Therapy at the Um.vars:.ty af"-._ff_!_f'_.'-'f-' S

) -.-‘l:he Witwatersrand s Johannesburg.

; .

' f=exam1nat1on 1n any other Unlversity.“-

Ve

S g -

- (Wame 6f}candidatejft

! .'__-_..-....-....3.._........'.. '_ day of . .. o I_ _
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'f;It has not been submltted before for any degree or f“_e'
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'7f:sunshine Centre Toy Llhrary in Jahanneshurg@ The

‘;fService the Sunshlne Centre Toy Library offnred ta "
"3_fam11ies of pre-SGhnol chlldren Wlth spacial needs.
o _These SPeclal neads 1nc1uded a variety of .

| '_blaloglcal as well as enV1ronmental dlsab111t1e5.~? 

Hf  -Toy berarzes exlst to promote the prin01ple that

o play DOES matter to the developlnq child. .
N.currently, toy llbra rhes exlstgthroughout the -

:world. A reV1ew of the 11terature qzven in thls_:

: study Will reflect that toj librarles were run on.

- sxmliar prlnclples throughout the world. Each one,

| howeVer, had adapted to tha partlcular needs of tha :

__cammunlty it served

- At tha tlme of wrlting there Were approxlmately 15
. 'toy libraries in SGuth Afrlca B o

ST

:";TThiS research rhport descrlbes a study done at the~73- i

:;alm of the study was to evaluate the Sﬁpplementary;'”””'}

SRR

T
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‘H:'bThe secend toy 11brary to be established ih this

o gountrY‘Wae the Sunshlne Centre TQY lerary-j“,:"_.ff*'J'

' Was relevant to this repert._'

. Jg:fPreVl0uS1y known e the Southrafrlcan Inherlted
:- D1sorders Associatien (SAIDA) Toy Lihrary it had
:jbeen 1n»exlstenge slnce\1979._ Thls tny‘llbrary Was
Jf_heused in the Transvaal MEmor1al Instltute [TMI)

re_ffor Chlldren, in Jehannesburg‘ Bt ‘the txme Df

jwrltlng 1t was the largest and effereé the broadeet

o :-"ceuntry- Althnugh th.e Sunshine c:entre Toy lerary
' \

ﬂfeextended mt's Serv;ces to W1despread cemmunltxes

-1nd1v1dual famllies at the toy 11brary 1n TMI that

_ ?R-.N

o

R deserlptlon of the Sunshine Centre Tby Lebrary
f(hereafter referred to. as the 5.C. Tey lerary) wae

'ﬁ‘erlglnally éomplled by the founders of the serv;ce.

i

'eA ehortﬂoverview of. the serviee exiets in a etudy

p:.dﬂne by Poller (1986). HEr deecriptzon was eomplled

"from lnfermatlon gathered from those whn pravided

' [;the serV1ce i. e._the pellcy makers and staff at the

"..S c_ 'i;oy 1ibrary.

R [Informal gatherlng of 1nfermation about the tey

_ llbrary serv1ce had occurred on an. ongelnq ba51e._

. o

gie range of SeerGES eVailable at a tey llbrary 1n the ll

‘;ivia mnbile serv;ces it wes the eervice effered to '“:



: ,_g%Verbal feedback from those using the service as S )

‘ f'we1l as its continued and sﬁeady membershfb seemed*'“

_'tn indlcateﬁthat the sarvxce was meetlng the»nqeds

_ of the communlty it aerve&._ HawevEr no attemptﬂhad '_?;LQEV

_ﬁ_fbeen made durlng the exlstence of tha S c. Toy :gfﬂ;ﬁﬁ,; _ﬂ;¢ 

__'cumprehenSLVe and 3themat1c manner.Q fki B

"ngfLihrarY to Qather th;s informatlon in a mnreQ  ﬂ*”" '

==

J gfIn addltlon, the way 1n Which the servlce was  3 ”-* ¢'f 'qﬁ9

”f;fper031Ved hy thcsa parents who were the consumers,

'1';_had also never haen EValuated“ aince they ware gpe :?féf. f§ﬁn
S

" reason for the contlnued*Existenae of ‘the 5., Toy

sz_  L1hrary seerce thelr knowledge of anﬂ feellngs{f E

3_5_about thé servlce were cnnaxdered to ‘be very N

"_flmportant _.f:j‘l_;_'fﬁ"':;' 5 ":[fp'V,:_*_'°f :-T;}?%;=~'

.automatloally prov1de hard facts an& figures to R g-?
,prove it'w value. In keeplng Wlth the trend in -

_fother early interventlon servmces an evaluation

place.

” *Furthermore thls type of servxce does not ﬂ

jfprocedure negded to be developed 1n arder to

determine the exact nature and effects af the-   ,"jaj-  " |

<

H_service. However a ﬂetalled descrlptlon and clear *
' understandlnq of. the nature of the service was

} necessary hefore such an‘evaluatlon could take

T



' : As atated before the alm of‘thlg stuﬂy was %0

fff“gn‘gttempt was therefore made 1n the pro3ect’%0

T

e

:  7;_eq§1uate the serv1ce prav1ded at the toy 11braryg _”?”5'”'22*

&%ﬁer informatlon about tha aerv1ce ixom its f,ffhf

EE e

”: consume;s i e..the parents of children W1th special ;1,;2f;f5*|

. @
Das

'FfIt wqé?necessary to find,a meana to gather thls -

_used the servmce and were therafore 1n a Ppsltign L

"jfta comment on how 1t Was cr was not meetlng thelr

'_prﬁV1ders of the aerv1ce to determlne any

;'thelr reqnlrements.fﬁf

_.l-needs..Thls lnfarmatlon cauld be used by the *?f‘;]-'

. future coursa of actlon with regard to the toy
'11brary. Also it could hlghlight what was needeq to __f'

"provide parents Wlth a sermace apgrpprlate for

P N

B “. (;\_\ B

 Bes1des the aetual mechanlcs of the toy ;Eﬁdinq
j'serv1ce it was hepedﬂthat this study would provide: '

a clearer deacrlptlon of who and.what kxnd of

_.parents were u51ng the toy 1ibé§iy J/ i{’""'
. . - . S ”'-2/ :

].
N

,:;}2%} 1?{f; ;___




.-~{Q[The value oﬁ the staffinq structure Was anether

':”;55"1mportant poznt Partlcularlf as the S c._toy

'ﬂevllbrary had a make up ef egaff net common to many

:_;dlsabled chlldren,i Furthermcre 1t was heped that
'fta eﬁahle rt's regular uee in order to keep abreast .:

' :kylth the changes 1n the pcguiatmun,maklng use ef

' ﬁ&he servmce.f_fi~ e:s:

- thls 1nfermat10n ie presented in. chapter 4{

a.' K Cj H

B
R
E i

-:ﬁff_a .H;”; gﬁ_af Co .'f&f'f '=e--*
. . - D . i - ._' “. Co- N o : . _'.‘l

the pnpulatlen.of childrenothe serv1ee was qaferlng

fcr and particularly whether they were disabled or

-";"__0:'-___'” o

toy librarles - partlcularly those nraviding an

1ntegrated service for both dlsabled and nonﬂ)'

'73fthe r#search method used weuld be effeetive enough

L1

5-:\' .

'gThe methed used to gather thls 1n£ormatlon Was a .
: questionnalre compiled by the writerﬂgnd 15 further

- deecrlhed 1n chapter 3.- Thms was admlnistered to a:_fe"' |

sample of toy 11hrary mambersu ‘The analysie of

L o
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., T T m

A

*inat much has bEEn wratten on’ the subject °f t°Y

_ ¢ *:ffllbrarlga the wrlter\felt that 1t was a150 relevant f-’*“

'Tf*]?::'  j'to examine the 11terature on early 1nterVention . \'Afs 'ﬁ"g“i
=;programmes ag well“&@{the phenomenon of 4§%y Glnce éyj 
4

'l+both theae are included 1n the phllcaoph of tay

"_-llbrarles.;  .“h}-;f 'f'_ g:”4ff}}<.'f S
FAVCEE S . o . o .

T S0 S s T S R
LA ’ o e £ / . £ ol . ] B
S . - .. ) "y o . -ty .

ot o . LT

'2-(ij - DEFINITION OF A TOY LIBRARY:

iy R i e et i et e e o e o e i

a0

B

B
fn; ,”   f ,'}..ﬂ:'ﬁNo standard lnternational definltlon of the word. '/ :
: S .f ﬁf"toy library" exlsts.f However the BritzSh o
.:'_ﬂi Assoc1ation Play Mattérs used the follawxng QL 3Ff*  h .”
 : descr1pt1an tHead & Bartcn 19873 5) o

CJ.

it



 Poller (1986

S o N e - _
ﬁf"TGY lLbrarles ex;st to promote tha prunglple

 f~the gaps in the ?xisting provision for é
”' fami1ies’With bamles and yaung children~ nd for

'g{fpeaple with.spealal needs. By affarlng d
"-;  §;befr1endin,, suppcrtmve service to parent$ and
":::by maklng évallable and" lending appropriate   1
.:3;Q;toys, theyaextena the cpportunlty for play into
.:'?“tha hOMe“ i '

'f a toy 11hrary included 1ekatek (Sweden}, 1udqtek

-_teca (Braz;l) and many more,' Acaoraing to a world
.”"aurvey done by chrﬂkﬁAkEESQn et al (1990) the
':titles ”toy library" and "1ekotek" were the most

commnn. Although sometlmes used synonymausly a 5

wroté that tha riame toy 1ibrary vas

'gappropriatel_ 1inked to the "TOY“ cnmponent af the
' serv1ce How&ver, as a convantional librarian she
. was dlsturbed hat the “LIBRARV“'component was not
'}_questloned or éWaluated,in termé of what the ward
._ sLands for etyma%oglcally and semantically.

S R |
_other'namés ugad in the same - or slmilar”centext'as***

'-{Belglum), spael —o - teken (Holland), brlnqueda—"'ll

'*  fth£t PlaY does\patter tn tha developiné child.:_:5ﬁ_;7”'*ﬁw
5 s IR
L They operate as\\a preventatlve servwa ; fllling R

"_’dlstlnctlon waa usually made between the two wordsn-'_ f”




| lﬁwhdn the recreatianal éapect of the service was   : 
":;bvérjw emphasised and when the serviaes extended to

Hob lts._Poller‘s resgrﬁations écho Howeland'é
', pg ?2) descrlbﬁﬁoh af how tha ﬁfltish Tey

:f ant1quarian bﬁoksellap for miause of;tne Englzsh

“jlanguage "lerarlea" he samd arispiy,_"pertaln to h !

i‘-books“ " Despite tha name contrnvaray Fudner

'”;;Q(1980, pg 27) said tby 11brarles Wera gnod for the:.3¥
jold 1ibrary 1mage ﬁather than mlsrepresantlng the'{;*'

ﬁgtradltlﬂnal 1ibrary~they added to 1t their .

-}flnnovative format Which combined elements such as

oo

';ficommunity servlce, awareness of and aenaitlvity

$f?;mwaras diverse 1earning qtyles Wlthout forgettiﬂg.y-

’é"the fun elemenf._ “Not a soul says SH-n~h~hhh'" e

'“aﬁ; Fudner S&ysyz-fi'

"}5_Notw1thstand1ng her abovementlaned reservatlons “

o about the.word oy 14brary, Pollexr (1986) wrota

hat it lswagreed that the Wor& "llbrary" has: been
:'accepted by the publld in South Africa as

5.expras$lve,of the toy.ﬁgndxng_concept_unly('-f;';'-?”

S

'7LiLibrary Assoclatibn Wﬁs onaa challenged by an f-aﬁ-kﬁ= ,




TR L e

E

*?{  fInternatianal can%grence af Toy Libraries f;;“ff%*v

..._-. ‘o - B

"nthe toy 11hrar1aﬂ was to find toys and gamea [fﬁ T
| SRR S

"haneflclal for e-fan@lng piay “and communlcatlon

'”* batweev quildren ¥_d pareﬁﬁs; HQWever the 4th IR

1_Besidea toy lendlngﬂthey of Ered such services

s Lekotek orlglnateu in sweden ‘nd is a’ aombinatlcniik_

!

TiSnch as family suppowt helpihg chilﬂren dt rlsk or f;~
'gsimply 1ntegrating th play a@t1v1tles of
’°1  handicapped and non hmndlcappﬁd chlldren. Thlﬁ

fChildren wmth handicaps wer; the foqus ot the

[}
i

-4
1of "Lek“ Wthh means play and=ﬂmek" the LaLin word

fcr collect;an.

v

"'3_ ' d1vera1ty has alsn br&_ght xnt@ question whether .3'5"5“

_ SeerCE when the WOrd LEKOT X was used~: The Word “__-;ﬁ'




staff at the toy llbrary‘ N

T

':'?Th;s made up Swedish WDrd has been usad as a label

w _

: iFfar toy 11brary serv1ce%}for handlaapped chlldren

{ _fInherent in the Lekotek pragrammgs wers indmv;dual
g -ivtralnlng Qf a parant\chlla dyad hy a profesalonal. -
" iThe emphqg;s Was ‘on the very young chlld and the -
F7use of play and toys adapted to aach chlld's .

speclal needs. “ .__:J§ g:

o

Schaller (1981) conflrmed that "1ekotek“ was a wf

1abel for. toy 1lbrarY*sexvices ﬁlmed at handlcap@edE "":

"5 -ch11dren all over the warld

N .
KB

He also desﬁribed them as a “compa551onate attempt
to meet human needs vy maklng llfe better for some
 fch1ldren and thelr famille ' o 5

A ot

‘\a‘- e

—f;‘ '.r

In terms of Stdff at toy 1ibrar1es\the trend was ta:"

Lhave nore pnpfessionally tralned workets at

llekoteksn These 1ncluded occupatlonal therapists, e
?w'physiotherapzsts and speech theraplsts, soc1a1

IWOrkers and remedlally tralned “educators“ The:

a comblnatxon of the abovementloned d:scipllnes as I

&\.

10 -

.qu ' "

“norm in’ Canada, Australia and the u. s A. #as to usa*;35ff



S

stIn the Scand1nav1an countrleg staff at 1ekoteke
- 5“toybrar1ans“ were often untralned or trained in .
'l_unrelated fields Many were velunteers who had '17“
':experlenoe.-af_:.:_h:_~-5 e-"-f'.kwff”ffl' f. -’.ﬁ'o;“ 

”'“y-professlonals 1n ‘the communlty for Spelelc_.ﬁj o

;e_expertlse (Head & Barton 1987) The therapeutlc _i'r'

' _wae described kEy Van Vuuren (1984} ' She fe}t that

' normal_end.ahnormalroevelopment 1n_ch11&ren-as well

_ as their orientation to the "whole" child.

-J_”mostly comprised sPPoial eduoators. In Britaln, for
eflnetanoe, the approaoh seemed more caeual and etaff
;ooften oomprlsed any 1nterested volunteers from the

ffcommunlty (Bjorok—Akesson et al 1990}. These 'ngfeiﬁfefg T

alnedtthelr knowledge of toye, parenting and

.L~Ldzsab111ty on. the goh or through flrst hand f-'f_eflff;; F ?£

The toybrariane d;& howe¢er make extensive use of jl

role of- an oocupatlonal theraplst in a toy 11brary

they Were partlcularly suxtahle as toy llbféry __;"a;f;_e.z_ f*

,”profeeelonals because of thelr knowledge of play,

. In ‘the: Brltlsh survey of toy librarles Head and q

:o'Barton ’1987) eald that the terms lekotek and toy
'“11brary had oome to deeorlbe a wide ‘range of a

- services and that each would have lt's own . f"-_fzﬁ L

- lndiV1dual atmosphere and style.

11



E g

:f:and shapes (Green & Leopold 1984}. g_ ]5*5'3'
'fllbraxlas and they should be-regarded as 1ying on a:
'_aontlnuum.,At bne end there waa the nun_prafit '
| speclallzed the servlce the mnre restrlcted 1t‘s
':(1990) stated that three major types.pf tay _:' CQ-':

illbfﬂfléﬁ cnuld be identlfied¢._. ﬁ“ - ? o .

f_-(;)_l These that were communlty orlentated and K7

: _(iii- Lekoteks *hat catered almost excluslvely for

e
o

L . . . I £ . Lo Lo

 Th1s was relterated by the statement that ﬁust 1ike

9o

:75;lthe toys they lend "tayhrarles“ cbme 1n many 91zea ff #f £;:if

Com

o

CAs recognised by Poiler (1985) there Was nu

lﬁ

”;f.qnestlon of exclusivmty When zt came tn 1eko*ak\toy t

"f_hmakinq spaclallst serv1ce aimed at handlcappe& :7:7
”if_children and at the ather end a praflt-making

[J - $

':  r&uﬁgatlonally urlented servmﬁe'to the generai _;  :¢

h'.public. It stood to reason therefore that the mare

B

.'o'f:¢target%population.;-u f:  _m_" EJ73

-_ 5The 1nternatlonal aurvey by B}orek—Akesson et al

&'{\_.

_providEd SerVLGes for any chmld or family 7{  

}chlldren Wlth spealal naeds

1



R L

L L

(111) Tdy Libraries that had a cultural program,
thh the ambltian of provmdlng recreataonal

faﬂllltles for chlldren of all aqes,ig;31£;  _;*

i,

'ffﬁ;iﬂi 1f? ' TYbe (111} has nn relevance to this study and will

therefore not be describad in aqy more detaml.;as,;fgf
}'waa the case’ worldW1de there Was na standard '  _2
'hwh5; f;5=app11cation of these categories in SDuth Afrlca ana |
| 'ﬁfoverlapplng occurred in many instances. The tcy
";llbrary under dmschSLQn 1n this study prOVLdEd - T
jéa5! ._services that were a comblnatlon af tha flrst two 15;"i jbi.

: Gptlbns mentloned above.

3 -Desplte a 1ack of oﬁe standard deflnltlon.lt was

L %s -

Y] ’
NS

;.alear that cammcn ta all toy llbrarles was the _
_ L?emphas1s on play and 1@5 1mp0rtance 1n tha llvaa 0;1  .
:2”;éa11 chmldren. Also cammnﬁ\was the belief that f :ﬂf = : ;

 ”interested adulta, other Ghildren and toys Were ;"'

1mportant for the development of play. m =;,"

13



2 {ii) 'I‘I-IE HISTORY oF zuoy LIBRARIES.

The ldeﬂ of a tuy 1ibrary seems,to haveﬁknmglnated

' Los Angele”

L bt i e o m e i e
. : e T i— _ J_ﬁa_ .

- \

durlng the_Great Depres31on._-3""“ ”~“5

Tha very ftfst toy 11hrary ﬂg&aestabllshed by the [fh,,--;

Probatlon Department in an attempt to-:

"ffdlscauraga chlldren from 3tea11ng toys°fram stores B

- . - (Green & LeDPOld 1984)- '.

|  Alth0ugh the idea was flrst put 1nta practice in

. the U.s. At the ‘toy 1ihxary concept spread far mnre
””3:qu1qk1y 1n Europe than in America Tradltlonally 1t

",_development of the 1ekotaks in Eurape, the flrst of _ ' 

: fwhich was establlshed in stoékholm over 25 years-'~'

 was sweden whe. was the ploneerlng cqnntry 1n the

. ago by two parents of chlldren Who had speclal

3.Britain Was fnllowing spat (Head & Barton 1587) L _ffﬁ-” }
-_Thﬂ toy 1ibrary movement there was started by 31116_  &’  § 

' needs._

.,. _’_\!

_T[At about the same time that toy Iibrarles were B SR

'h91ng establiahed in the scandlnav1an counxrles . ?} o

a Norrls,_a mother of two handlcapped sons._"



.}«_

She callad an informal mEetirw for frlequ at hgg
h :

.

el

home and pﬁt farward the 1dea af excﬁanglﬁg thelr nygh,t

- =

A$ J111 dEVelOPEd the xdea one qulck W1tted friend

ﬁu'l realmaed the pcténtial and promptly offere& a dglIB

‘,g

pram 1n return for Jlll's sma1; trampolxne‘; Thus

the fi:st exchange took place and many mqre tfffﬂ"""

falloweq

e

Morelknd (1978) describes how a year later thcsa

haﬂ éiseovered éomethlng Whlch had glven them q

R .
: graat deal of support and practlcal help._;

e L ”:" R -af”° e ?“;;.. o

_Thus the concept of toy'librarles caught the -

j'*maginatlon of parentsf volunteers and ?;;_- 7 ;.gﬁ:

n"f throﬁghout the world.  They are found 1n flrst aa

'.weil as 1n thlrd WOrld countries. The prpqress 1n

'same countries is reflected in- the establishment of

o Natianal Federatlons and Assaulatlons uf Tey

“ lerarles.

'“_Iﬁ'igs?zthe'fi;sﬁfxntérnétiOnal'¢¢y Library =

' conference was arranged in London.

f mﬁmbers took stock of thElr schhme and agreed they k

:"*Professionals ailke.- Today there are toY librarigs ”



Lt

An

2 (iii) WHERE' COULD TOY LIBRARIES BE FOUND TODAY?

”Tof:librafieé:wEre found in a'nﬁmbér'bf diverée -ei'

e

EP A

vy

} e*A éegond thlrd and.fourth,folloWed w1th svuth
 :Africa represented at the 1atter tWO,;J In 1990 thelgi
' :1,F1fth International Toy Labraries Canerence w&s g
_: f”he1d 1n Turln (Italy)a __"'_ e
.”1 1The resnlts of ‘a wcrid toy rfbréry survey done by

v

joxck-Akesson et al (1990) were presented at thlB

'”conference. o

\\c;

--? @hirty seVEn countrlas werenincluded in thxs a:f

| 5var1eacfrom a single one to 1100._ cOuntrles w;th 57 '

¥ | L,

;:more than 200 toy 11brarlea were listed as

'--_Australla, Canada, Flnland, Great E.J:':l.tat;l.ju.,r ﬁapan,

-et al 1993)

'-venues ranglng frow traditional medlcal, paraw'

s medlcal and educational lnstitutionq and from innerf'"

'_-city to. rural cammunltles. They Were founﬁ

: practlcally anywhera someone had seen the need and

.;,had the motlvatlan to establlsh such a sarv1ce.

16 - .

;' -surveyn The number of toy llbrarles 1n each countryif |

' Norway, Sw;tzerland and the U 8. A. (BjorckakesEQn:  __ .

W



ThejSunshlne cgntre Toy lerarf wee housed at. the

?? Tfansvaal MEmetial Instituta for chlldren in

'g Johannesburg. The use of this bulldiHQWEXQIuSlVEIY Vf;“

e for chlldren made 1t an, appropriate venue._' f_?-f"

Variaus medlaal and allled medlcal services were jiﬁe;:~:

also 51tuated in the sane hullding. ThlS  ﬁlW51':”'

'-facilitated 1nter—dlecip11nary co-eperation between /

o fprefesslonals when helplng famllies Wlth chlldrer l-5=

O

. _Who had(\'Pec:Lal needs. B R - o et

o Hanyﬁtoy 11brar1es Were 901ng mobile to extend o f-:;.y;*_.e'

'Fudner repcrted that future locations may 1nc1ude

N .: __) -- .
|

"_ the1% servlce te isolated famllies in both 1nner
'cltles and outer rural. communltles The Sunshlne-;-
_ Centre Toy lerary ran mobile serVLces in a number
Jief areas for . children whose needs for stlmulation ?

_-Were not.provided for 1n.any ether way. VQf{jea'f

'._plaees 11ke shopping centres,'airports, railway

” statlons and communlty centres._she remarked on an
'71nteresting item on v;ew 1n a Montreal Mall saylng’

V“at the very heart of a shoPping complex, in the

7:'space usually rEServed for eculpture and fountaina'

e_.they have ‘erected a glant brlghtly colaured multi:J_,:e_'~.

'":layered jungle jim.

17
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TTtts a dallghtful symbol .Lf tha era %F the' toy

. llbrary may have arrived" ' (Fudner 1980 27)

" -;.._' i . o s e iy
e
LA

o .2:(1?) FUNCTIONS oF A oY LIBRARx-'“"”

N S R '?ﬂwf‘ e L
T The 1iteratu7gbreported that tha functlons of toy

-

E ,llbraries werd very varzed The 1nformat1r“ Fﬁxf¢

: ';'?"  iﬁfrom thosa who provided the sarvices ratﬁ%r“than B

| those who used. the serv10951 Informatlon was

. "'descrlp{:ive rather than prom L

..‘5'.

o fThe surveys proV1ded 1nfcrmathn that was both -

*iuspeclflc to a part;cular toy 11brary as well ag
- 1nformation reIEVant and common to mast toy

' }11brar1es 1n ex1stenca‘= A general idea of. the_ u'

'functlons Of a toy library was glaaned from the

f deflnltlons and dascrlbed mure fully in this 5__:ﬂ

-1sectlon. For the purposes of thls study the tltleg o

:toy 11hrary \ lekotek \ Speel-O“tEKEh etc., were

.rffcollectlvely referred to as toy 11brar1es

. '9_'-- .




"'??ﬁnroadly stted as follqws They were alsa

:Thelr functlans WEre dlscussed ln genaral anﬁ _
' Q;}particu1ar referendg made to tﬁe Sunshine CQntre
._;LdlSGuSSéd under these headlngs
2(iv) i: Play and lt'S :meartance fOi‘ all
"fIiﬁ}rii?.kToy Lendlng

2
2

-.gr{iV)_lv:_ Norma11sat1an
2. _

Qe T

1Toy Llhrary where approprlate. These functibns Were

WL

R

(1V) 5_11. -Parent Suppo;_t o

R

___ 51¢)'v:J  Act1ng as a Communlty Réaourae Centre _:

Lol :

2 '(iv) i: Play and its importance ‘for all children: .

.r;.-.__
!

'-C”The tay 11brary phllOuaphy of. play is dlscussed
: _7more fully 1n anéther sectlon of thls 11terature |
'i-review. It sulflces at this puint to state that toy
-11brar1es presented the pp;nt pﬂat play needed to o
. 'bq qeen in the context bt a Chlld's all round

| 'davelopment and not as a detached part of his 11fe

o

(Turner 1975) knother important prlncipla was 1:1:1:5“.{r

| belzef that as parents beqan tq 1ntéract with.their
_-'chlldren 1n.p1ay they assumed.a more actlva part in
. that child's developmeht (Toy lerarles are
.3_ Teamwork Pamphlet)

e

HL:L%

. .
T

Aamrin




. T

2w it 'I'Dy i;énging}“ o

Certalnly the most ubV1ous funatlon of any toy

‘ ‘Duff 1973, Gaqnon 1979 Hew;tt 1981.111-'f,;.<

:  11986, pryar 197? Head & ‘Barton 1978; Bart@n 1979,f_

&

: “fmﬁe methods and mechanlcs for toy 1end1ng Were_“ﬁ'*”“"‘;
"7ﬁfsimilar for most tny librarles._ All aperated some', ;'

“;system of inveggory;of stock and the rEGQrdlng of B

-?toy 1oans. Hbst toy 11braries dld an annual

'-stocktaka._ k prohlem for most toy llbraries was -

'-breakage andﬂlost toys. . HoweG\x thls was not as &:l

' b1g a problem as one wnula 1mag1ne1 Most toy

- f_11brarles-use 6ascretlon when dealing with this _
_”*zproblem and'affﬂriéty of methods were applle&.'_xt3
.'-waq agreed that the attltude of the toy library
_staff was: the most effe¢t1ve factor. Low Ley
-reactlnns were deemed 1mportant and often the 1ost:

I#3p1eces were suhSequently found. and returned hy +hely _

lélrespective~parents. Reassurance that thls happened o
Eo most people at snme time and a non threatenlng
. ;manner on the part of the staff were considered

: * ;fﬂwas agreed upon by ‘the follow1ng authors, Poller  F¢V~” -

' " f_1ibrary was the prov;sion of toys far loan, Thla f,ﬁfmﬁf*""



@ T : : 2

.3;-xf appropriate a parant was asked to pay a: flne ar ‘

."-f*_All the above P°lﬂt$ Were Pertinent*to th@ sunshlne'f L

  grep1ace the toy in question (Head & Barton 1987)
"Centre Toy Library,_-[ _;'-]-

} jTurner (1975) 1isted tha essentlal elements af any'fc-

"*'_toy 1ibrary as " list of Q11enta and a stcck of

'f.:tbys- Pryqr (1977) stated,that-parents cr disabled

'-;'chlldren faced a special problem when trying to

':_ he1p and encourage thelr chlldren tu play W1th.and

'j_explore all the possibilitles of a: toy. They _
:__requlred the spaclallsed inﬁut of someane who notb .

“ﬂonly understood the dlsabllity and how 1t affected
 the development of thexr child, but had a aound

'“: knowledge of the tayu and equlpment avaxlable to

' :toy 11brary wnrker Was to uhoose toys approprlate _'

F o

'ovarcome these diffncultles. The challenge for the *m. “
- for: the chlld‘s develapmental 1eve1._ Trichardt
(1986) ‘stated that there was nowhere.eise that |
: parents would reﬁe&ve better 1nput on the _f --i

'” ,therapeut1c value of toys than at a tay 1ibrary.
In toy 1end1ng sessions, parents were glven a.

perspectlve on how play acthxty "makes senbe“ 1n

terms Qf_overall developmental goals (Pryor 1971)1_.fl:}{

W21
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AN 1nﬁeraat Wlth the1r children 1n play they became ? o

e

Parents Were alﬁo he&pgd to set reallstic goals fnn

thelr child.h It-Was felt that aS pﬁ&ents began to

Y more dlrectly 1nvolved 1n stlmulatlng that chlld's

deveiopmen@w{Toy Llhraxles are Teamwork Pamphlet}

03 At aoma toy lxbrarles parents wEre left to chaose

ta?s an thaif own At the other ‘and, of the e

) J” spectrum was the toy 1ibrary where the professional

di& the salectlon of toys. “ N
. . ” . . d

| How the selection Was dnne seemed to ha related to

the staff avallahle at the specific tcy 1ibrary.;;

theraplsts played a vital yole in the selectlon of )

" toys. However thls naarly always occurred with the -“;

o T

L

parent's actlve cn—operatlon and input. In

exgeptional 1nsttﬁues parents asked the

“ . .
ta da the selectlan on th31r own. o ffﬁyﬁ'

G

From a purely practical point of vzew a hoy llbxary
”3f- cou1d be of tremendous. beneﬁzt to~parents on a "try
'”-f'before you buy" basis (Mareland 1978) Thxs eould
greatly relieve a trend.ln new parents af mentally
; hand1capped chlldren to buy !often beyond thelr

. __"'_means] tog many toyg' < 3 S .:- ;; e

3 rl

22
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'::;_ﬂThis &esparate attampt to compensate for thelr
| ehxld's 1css of intellectual potential and thair -
”';: own’ 105& df the expegted non—handlcapped baby aould o
'j' be méé at the toy 11brary, at. 1ess personal cost

- R _' e -.“- '

'ff I* was also true that hecause of thelr inability‘to

)/
explorm and experlment Lndependently,_handicapped B
; children required more than tha usﬂaiuguantgyy-and o
‘\\.-1 AN
variety of playmaterlﬂls (Toy f e w mga v 3=_; CoL
- ‘I'e.am\mrk Pampﬂﬂ.et) v . ,z_:r’\f /’“J Dql[ # ) . 1 /
o The numbai of toys in tay libﬂarﬁes Varied wlth the '_ |
- sidé of the. toy l;brary. At the. Eunshlha Centrexi; L

ﬂ.wm Toy lerary there were about 3000 toys Lo choose _Qﬁ '
- ﬁrom. The Variety catered for all types of play. o
ThlS was. the 1argast toy 11brary stcck in aouth
Afrlcan toy 1ibrarles and compared wmth the medium

_ ,to 1arge slzed toy librarzes worlduide._

| :5: H¢ﬁevef'a5-Méféléﬁd_{lQ?B}-ﬂtﬁted theréuwe;é ve£y_::

' §bwmtoy'1ibraries.which remained ﬁdreiy as cehtres33.
 for lendlng toys and this was, cartalnly supported |

g in the 11terature. (Fudner 1980, Benna 1978, Foy

- 1981, Mbreland 1978} Montalgne 1981, Reid 1975'
Schaller ]981, Lamhle l975 Holtzhausen 1930)

‘J.'fx .
-



"-ﬁfnltheugh toys wers very 1mportant at a’ toy 1ibrary fafjfefﬁlu

' _Rnsenau (1973 50} s%ﬁtéd correctly that "toys are

o nlv half the name ef the game.“ ;zj:

'=A question that therefore needed to be asked Was

. “_fwhat the other aapects'ef‘kh¥v1ce offered by ﬁoy :f:P;_:e'

' llbrarles were°'

2 (iv) iii: Parent oty

aink e iy

ifj_Kelly (1981) stated that mast parents wanted t° |

o Qlearn moxe about chlldhood._ ‘Also that they wanted B
ko 1earn more about how to facllltaﬁe thelr Ghlld' fffi'ﬁ
- _develbpment. At the tny 1ibrary the toys were

: often secondary to tha really important outcoma of E

1a toy library 39551on. This was the contact With
| other-parents and wlth prDﬁESSanal people toy-"
 librarles prOV1ded in an lnformal and happy _.'.
'settlng? What was more, accOrding to Moreland -
a(lg??), toy-library people had time_to:llgten,

Picneers of the movﬁment in Brltain regarded the
'parents of handicapped ehlldren ae havinq a need

. as great, if noL greater ‘than their ch* 1dren.

”-  This need was eimllarly 1dentmf1ed hy the

fprofe531onal staff at SWEdish toy llbrerles. e"'

24



| tfffor not hav1ng prov1ded th91r children W1th the:;;ﬁff'

'°-1975}‘_H~

:r"3It was found that parents often experxenmed gule

*fhasmc neces51t1es of a healthy body and mindu;ﬂ“fff_f-.“ L
o Helping parenta come to terms thh those feelings

,_was an important functlon of the Servlce (Lamble s,

T

f_rIn adﬁitlon the salf concgpt af‘both parent and

: 1[;¢h11d were 1mpnrtant«and at the tmy 11brary buth

_ ._; ,“:ware encouraged to expermanca success and develop

. [m','-' .
-/.Jﬁ, confidence 1n their ablllties to. function as they

rwoula llke.

ifAs mantloned PrQV1szan was made for ﬂreatiﬁg

“--_ropportunlties for’ parents to meet others ln the

same smtuatiun (Moreland 1977) o Th;s was

:';prlmarlly achieved by providlng a venue for these

_f“meetings to occur spontaneously._\_'-_{-_ 1?'I~*a_._:"'

'7'?ryor (1977) p01nted out that as a meetlng place,

toy 1ibrar1es Ware attractlve and w31comlng.-He -

'rwent-on_to say that except;pnal parents operated .
~ without the ﬁsuél sburées-bf-supporr'when mékihgl_:'
'fdeclslons about tays for thelr children The adv1cé
- from famlly and frmends was nat always appllcable

r;_1n their srtuatmon. .

S



BT
Toy lerarles were eeen ae a plaoe where

E-3

1nformat1on wae shared and a parent supported and

accepted rather than a plaoe where thelr eyzlitles o

- as. parents were challenged. :_fia_*

: r spontaneous oonteeﬁ between parents aleo occurred _ |
at the Sunshine centre Toy lerary. Thls wae often ~°”T'

durlng toy exchangee, aotlvity qroups or-talks and o

functlone arranged at the library. Formalised

eupport groupe Were run by the soc1e1 Worker.;

Y

“-: She was also aVailable for indrvi&ual comneelllng

'_ of any toy 1ibrary parente..

Paazza g1976) commented that toy 1ihrariee did much -

to invo ve parente in the many faoeted development

'oﬁ their ohildren Moderate partlolpatlon in their,ﬁ
ohlld'e programme. oould,_tself act as a eupport for '

- parents. Solareh (1936) descrlbed how mothere

could benefit from the knowledge that they are.
do1ng SQmethlng for their. handioapped Chlld- The

greatest 1mpact of partlcipatlon was . on reduelng

feelings of gullt about the ehild. Assoclated w;th_
this were a greater en)oyment of the maternal role -

E and feelxnge of support.

26



f' The 1mportance of parent 1nvn1vement was reflected
'_'in DaVLS's (1980) statement that for success 1n fvf o

'-a”fhelplng a chlld, the parents muet be the child's |

| first and best teacher. Duff et al (1979) poirfl:ed

': ﬁ%Qut that parents slncere invﬂlVBmEnt With th21r R

”-childe' 1ntereets and act1v1t1es zn the home

'-Wemake something out of lt

of "prof3551onal trainlnq.“

ST

0

N feettlng had the greatest zmpact on the ehild'
:achlevements. Parents were eeen to he in a- unlque o
__l'positlon to help thelr Ghlld play succeesfully.;:ﬂfi;:”"
'.1,They could ﬁreate an’ env1renment condualve to. play :
 'iand Pryor (1977) commented that there Was no one'

'}'better than parents to take a chlld's reeponSe and

Y
'l)'

'simple parentlng 1nexper1ence was anothex
“f“dlfflculty parents faced The "Speclal needs" of
S ehlldren,gnd parents were w1dened to 1nalude a

_'varlety of . factors Wthh resulted in the

develepmental needs of chll&ren not belng met.-'

" Emotional and SOClal factors as well as g
s e"enV1ronmental“ deprivatzon were included under L
_ethese. Toy llbraries avolded the- attltude of |
'V-society in grneral, and. the me&xcal profe351on 1n }eﬂ'
_ particular, whe contlnue to deny the ex1stence of

:'parents' expertise beeause of thelr s0. ealled 1ack o



R R T I

' ‘ ’most effective sourae uf 1nterventlon and thair
'*fhgchild's grﬂatest hGPEur When dlscusslng thE'i'f;i
*Teffectiveness of toys &n a- child*s dEVelepment

- o toys

""‘L_thelr needs (Pryor 197?)

'ffParents were consldered an essential part of theirf};f59-*”~"1’

F

':V*child's 1ntervent1nn proaess. They wefe often the T

\ Benne (1978) said thaﬁ'lt was not usually the.toys;]f

- _that were mlssing in a child’s anV1ronmen§ but the ;?"
':Q ¢u1tural envirnnment Where parents eould 1éarn of ‘ $ ,_ N
: f§the child‘s need fcx stamulation.- She stated thata 5fiiJ..

'i fEPngrammes Whlch encouraged adU1t - child - |
3%f”intaract1°n promised to be more effectiVe 1n

“ .achieving the beneflts claimed by adVocatee of

314 m) Normalisation: ~ =

" Gura1nick (1977) stated that ev1denae demonstrated

that. the more: advanced pre-school Ghlld could '
assiaﬁ in the growth and develoment of th91r _
_disabled peers. Both.dlsabled ana non - handiﬁapped

;:}chlldren were 1ncluded in most toy llbrarlas. The 7

J_;'toy llhrary not only allnwed them access to a 1arge B

"range of toys but matched toys and equlpment to




:" Moreland (1973) sald that théqhny library

- ﬁhandlcapped chlldren to play with the aama toys as_ fi]f

* f.in oné way or another from hls sihlingsﬁ By -

,.itlibrary could be a means of bringing the family¢).'-” :

B

'T";evaryone else. Only where the degree of' handlqap

'”:all tha uaual needa._ Thereafter attentzon was

- 1ibrarles than 1n cllnlaal settings.

- ?ﬁt.ph1103°9h3 in- general was that it was better far

;qu very severa or difflcult were adaptatlans jf-ng--

,.?flratly, that a thld was cons1dered a Chlld with

'ﬂtg1Ven tu ahy_sPeclal needs they may h%ve had

”f_{BJorck—Akasson et al 990).”;_g

'_The other "normal" children in tha famlly wera alsa
’often 1ncludad at the toy 11brary Sametlmes a :
"ﬁlsablad child 1eads qu;te a separate 11fe, cut off

lendlnq toys to brathers and alsters theatgyf;V*f

together around tha notlon of play.
- o -

£

't'Bédausé*plaﬁ ehéampassed qround'thét waé7copm6n_to Co

' all chlldren tha integration nt "normal"_éndﬁt;

:_handicapped children occurred more\naturally in toy

T

- '--demrablerThe polmy of the Swedislta 1ekc3te.ks was’ m R



-; :from 1nva1vemant Wlth thalr ﬂisabled members (Bryorf”;_~§ 3 B

e . .

. 1510f prejudlca and feaf that'hnlds communltlas back

':1‘axperienca of success Whlch would splll over inta

' f?f(iv);?5. '¢6mﬁhpity'kesoufqé:Ceﬂtﬁq; Ko

Sy T

¥-Tcy 11brar1es faeilltated the bridglng cf barriers_'%fz735 '

| "'-.__=_19??) R was the apmipn of Foy (193;.) that toﬁ‘
"ljlibrarles created an envlrcnment Whlﬁh stlmulated

'fchildren thxouqh play an& azmed to 1itiate aﬁ”ﬁ}pfkfj'ﬁﬁ f?"

N
1-"'

other areas of liv:ng. .ﬁ

_ 'f'Of people who used toy 11hrarles, made up of ma y -
kinds of chlldren as Well as. adulta She mentianed  ;;;;; “
{;handlcapped ahlldren and the;r parents,

'_ childmlnders, foster parents, prlsoners ahlldren,

families in areas of naea, professzonals such as.

' teachers, soclal wnrkers, health visitcrs and

'\l i

' Some. toy 11brar1es also tbok on. the\role of |
.:prov1ding informatlon about facmlitiea and evants
'f'fln their area. The Sunshlne Centre TOY Library made;f”
fa polnt of doing thls and postlng any 1nformation

'j__on.a pareﬁt's notlce board.

30
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'-?u*machine and.parents ware encouraqed to use it as’

S they 11ked Parent'EAwere also glven 1nformat10n

'--T;Expanslon to the present 1nformat1on sessions was

. '-",IJ.',- !

3Thls board was situated next to tﬁé ooffee vendlng

by

'varbally by tay l;]_hrary Btaff flIlEE: bers. ERSETRE

. :'_-Many ":.DY l].br a.rles offerapl train]_ng 59}’.‘\71033

"i_througﬁ“ﬁhichﬂlnterested gersons could learn to 3;..

e select and use toys effect1V21y (Poe 1975). In _ﬁ?;

: addrtlon they funotlonea as resource and training

o ;oentres for any partles interestad 1n the

:  1mportance and use of play in the developing chlldg-"“g'

'gmhls had also happenedfenformally at the Sunshine

T«;_centre Toy Library. Regular v151tors to the toy

::'teachers, medical and allled medioal students, o

Gy

_gplanned to Lnolude more formallsed workshops N
fér blgger-groups of people e g. educare w&ﬁgers
}

and reoreational centre staff

_ } 3
' ~ﬁn exten51on of the resouree tralning programme was
- the holp and tralning qlven to anyone 1nterested 1n
'_starting np a toy 1ihrary The toy 1ibrary had o

- wrltten 1nformatlon on this topic and txme was set

-aSldE by the toy llbrarlan to dlsouss prooedﬁres  ff"7

Wlth 1nterested partles.”

Can

-

'-f[ llbarary 1nlcuded oommunity health alstexs,-;guej_.*'

'. { A:_:""\j Lo

2



"f*other end of Poller s contlnuum descrlhed earlier.: _ngf'7“ﬂ;

' - was another function of some toy 11brar1es (Head &

-beneflt to manufaatures and consumers alike. ;;ﬂ&:'ﬁ.«.?fﬁ
B . B - . . - \ - : -

.QAltheugh thls mps a Wnnderfu* system 1 had not

,u;been feasible 1n sguth Afrlca slnce thertay :
*= Jmanu£acturing industry vas very small ana many of S
VV;fthe tays "tested"'at the tay 11braries were bought 3f§?”ﬁ.“

7DVerseas._"

:f}'It was. fbund that an 1ncraa51nq number of publlc
' 11brar1es were carrying a stock cf toys._ Thgsp
*%“toys served as 1ncreased attractlon for the ';;3' 
Q;exlstlng membershlp as. well as encouraglng those ;}l' £4§f
--_who felt lost in a bao]c—-based envxrommnt (Packér L T

'g, : : . T,

Toy testxng and co—opeiﬁtlon Wlth toj manufacturers

Bartcn 19873._ In Brltain a “Gpod Tdy Gulde" is ;;“  '5,}”?.[¢

,publzshed on the h351s of toy testing annuaily w1th,

T

',@ Co

v, . : .
.‘H’L\_—.;.II S "

¥

)

st

. ”

_The\users of games auch as puzzles and board games ﬁ "]'ﬂW_'I'

1nc1uded thosa adults who were ret;red (Gillard

_ _1987) Rather than see these as a separate entity

one could con31der them to be toy 1ibrarles at the  q?2¥3

- .,-‘:,;‘.. . ‘-’ S - N oy R




' °' _91aue it occupled cn thia continuum.,_-Jgu”'

Poller (1986) pointed out that the objectmveg nf

*Vany toy 1ibrary would: depenﬂ on ﬁhe partlcular

T

'_3In aﬂdition these ohjectives would be 1nf1uenced byf;v

: *- .the typa Df communlty (Wlth 1t's ind;vidual assets o

'-and deﬁiclencxes) 1n Whlch a tuy 11brary was :

_;established ThlB would be Partlcularly true of“thef"

'. .R:: o _.:

. '_ef‘.}: SR

f_serv1ce structures that existad for children in the3¥"

'ﬁ_f;community.-_'.  ;f' Qi ’

A disflnct feature cf toy 1ibrarias seemed to be
.Ztheir varlabllity’&n the. service they offered to )
_the pommunltv in which they were fcund As a

 PQSLtive feature their leersity sha ad that they

. could be adapted to succeed in almost any settlng,-""

- elther lndependently or in conjunctton with an

'?exlsting service (Head and Barton 1987)

2 (v} {:  TOY LIBRARY PHILOSOPHY OF PLAY:

Since the method of intervention for children who

' ._'_.viszl.ted ‘I:he t.oy lihraries waez describad primarily |

as playrit wab necessary to look at thls phencmen*;f

-"more closely."J_.. o

33



Crowe (1983) sazd that it was lronlc that When 50

]_"0_'.

';Play wae described as a feature of dhlldhbod as
-~:fwell as of adult life. In aontrast to aault play
:;practecally eVerything & eh11d dees when he.hae not

?'71989)' Play ie an end in iteelf. The Value of plaf
“'=ﬂ}1iee 1n the proceee of doing lt._'_ e
“Fox these concerned With ehmldren the Joyeus and
fe pleasurable aepects of play should nat be 1ightiy
'J_dlsmlesed (Anstralian gumde to Good Toys 1986,
'g'Landry & Chapleskl 1989).3=e e

panj people were. beglﬁﬁing to recagnise the play
hlement in Bself choeen adult Work, others were
ﬁiylng to 1ntroduce the work element imto |
cﬂildren's play out ef a des;re to heeﬁen
inﬁelleutual development She also eaid that real
plav sprlnge From Withln us and one of lt's many

prepbrtles at any age, was to deal Wlth stress._If

one broke in unlnvlted to try and use play for e

"educational purpoees" we weuld defeaﬁ both _
nature'e ends and our owi. That maglc word "play"-'

‘was beccming aesocxated meh toys or play

_ 51tuatlons etructured te eneourage development~;

phyeical, intelleetual and llngulstic.;

G

34 _
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'ﬁ=i;;fcould make xegardihg play was to thlnk that

S J
- settlngs ware aware ‘af the pleasurabla aspects of

'chlld who backed away from a- wide chnice of tays
 .and actlvltles saylng - 1 don't want to de any uf
'¥*those thinga - couldﬂ‘t I just play?“ Herron '

"(19?2) stated that the greatest mlstake adulfa  :g 

ﬁ_:children would see 1t thelr Way.r-u-

S S ';_;:_ﬁ ._;J___
'-Dld the abbve hode 111 for the use of "play" as a

 5ﬁhat the play CrOWe talks about ig‘the optxmal
.'interaction betwaen a narmal chllé and it' '

_enV1ranment Th039 morklnq 1n child orientated

I

Ty

means of early 1ntervent1on wmth.children who have R

_ speclal needs? Firstly 1t seemed wiae to recognisa .

' _p1ay and almed at pronding a w1de ranga cf play
”;“_chlld's 1earning

'2;; ona sdheul of thought was that play shauld\remain

CA

ifrea, spontanemus and that the edudator*s role was

o ‘“7'ch11d wQuld choose aucarding to 1nclinatlon and
b "

' _de.velopmental ]_evel. - g 5 _ o
e 35 \

Wos e

B expdrlences and playthlngs desxgned to enhance a oo

N

to provmdg a range oﬁ oppurtunitiés from Whluh the Tf'f“

Cole

'ﬂ' crowe (1983 8) alsa sald,'"my heaxt gaes out ta the ';;ﬁ;fﬁl'

.



fi’

S The other V1ewpoint argued fdr the introductlbn ef

chlld'e play so that thelr 1earning Would be less'* o

’ﬁ@ph&Zard and hopefully more efficient (Auetralian
Guide to Good Tbys 1986) e '

..-’-\‘

It was necessary to remember that each child was an

1ndixidual and hls\her play_would therefore be'

unlque._ There could therefore be a great many

e dlfferences between chlldren who piay because they
- weré all indlvlduals and born to difierent famlliea ;i,-
wzth diffexent 11fe styles and . dmfferent cultural '

prierltles. R ;;;i-"j-;;jeju'_.e_ ‘  Vf"

w E ' R

Besmdee bhe usual dlfferennes there were ether

factere Which contrlbuted to alfferent ways of

".j playing.{Jeffree et al {1978) 3tated that althoagh
e many children aia play spantaneouely Without our . I;f

help thls Was not. always true of a handlrapped

e chlld. The well known paedlatrician Sheredan

(1977) talked of a dlfferenee in playtmme ;%;T
‘\
enqagements af “normal" as’ opposed to hand @apped

chlldren. It appeared that she was descrlbing tﬂe

mentally retarded chllﬂ when she referred to a lack

o in dr;ve, conqentratlon and.be;ng;a.slow-1earner,-

o
%

:, a not too obtrusive element“of structure into the’ zfe_ﬁe ' '

W Ta



i

-

.f It doesn‘t take much.lmaglnatlon ta realise how a«zf

' phy51cally disabred chil& y play would be

'reatricted. crowe's (1933) magic WDrd "play“ was

:'-:therefore not HECEEBarlly made different only by

”'adults' 1nterference with the aim of being

'"5f]"educat1ana1" On the cantrary, 1n the case of

'fdlsabled chlldren lt may be only as a result of

' 2_adult interventlon that play was Bosszble at all. B

. hocording to the Aﬁ-straiiaﬁ scaa "roy7 Guide (1986)
V-the role cf adults in ch;ldren g p&ay was by helng o

' thamselves modals of playfullnass, by parti61pating

"at the chlld’s play 1eve1 and by expanding thé
_.iscope of play through the\provision of a Suitable

__env;rcnment and approprxate toys and pkaythlngs

"There was howaver, a fine balance batWeen enablﬁhg
'::a dhild to pldy and achleV1ng therapeutic aims and

-“education" One needed to consider that for the '

"ﬁfflrst two years of ¥ Chllﬂ'B 1ife 1t's parents are v

it playmates. A chald's first and bast toy is
fﬁit's mother. Pagdiatrlcians and paychologlsts hava
'produced detalled 1nformaf1en fbout the’ ages and

 '%tages in chlldren's déva¢npment¢ .



'g;mental and behav1oural) that are expected at aach

':f/'fstage in a chlld's life However, chlldren's

'-f;ahnvementloned abllitles as well as the envzranment

";”and careglvers all interact to. produce an overall

'-uf:essentlal elements’

fahilities db not develop 1n a vacuum The

'fresult._The queat;on i what haPPens When there is f .

Q-f’They have 1dent1f1ed Speclfld abilltles (physical,

'*;_a malfunation Or breakdawn of - one of these t f ‘fff{ﬁ;j‘f

"V The 1mp11¢at1ans of a dlsahility on bath ﬁhe child

- aﬁd the parent were far reaching. Acccr&ing ta

;;_seligmhn (19813 adjustmant to chnldhood dngbillty L
: ﬁ fwas the family 8 major . foﬁu$ durlng the 1nfancy '   ;, gp

3;- perxo&. “ With the onset of chlldhaod they -.F:]  _f';n o
'f_maintained that this focus ahanged to the | o

achlevement of & normalized 11festyle. The normal

Ll o L

'_'reactlons parents undergo w1th the birth of a_f -
'5__dlsab1ed child wera described by Snlarsh (1986) Wha o
| a:LsoJ qhighlighteﬁ their mmplica’é)lans. o o

: i_} R _.4"5;"

B Th% parents' own feellngs of loas and fdllure aa "g_

” we11 as the chxldfs disabmlltles take a heavy toll S

'on the.parent\chlld 1nteractiop-and.re;ationship,

38
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B
it

A comment ffbm*é:pa}enteaﬁﬁéndihé'é*shpport?group:ﬂfﬂrﬁf:-.
_ei_at.the Sunshine Centre Toy lerary 111um1nated n
_.“L-this.l "People act. as 1f she*s not there; Her ownfff '..
:'e{ father Sometimes dldn’t eay hello when walkinq 1nfth;“e
' *1frem werk - all because she couldn't look at him ;;:ﬁei}}f%f

O O:I:,' talk ba‘:k’ g " : f o

i'h research prngect hlghlighted the differences Lheil-ﬁf3:  8
"f_eparent\chzld interaction when tha Ghlld is _
'e'.handlcapped._ Barrera & vella {1987) 1nvest1gateﬂ i€:f
" Tena1a1 interactians hetween infants and muthers.:-“:J“q

*The comparlsons Were between dyads wnth physieally-' ;i

[.dieabled 1nfante énd dyade W1th nondlsabied : _"

:: lnfants. Resulta showed how the lnfant and mother

B effected cne another reciprocally,-

;emnthefis-bahavioﬁf'paﬁtérns could interfere with
Tethe development of communlcatlon and independence o
- im handlcapped young chlldreh Mothers ot dlsebled"'3

. children were SlgnlflGaNtlY more cgpmandlng than

were comparlscn mothexs. They tended to respond to

 interect1ve pt%v with commands and verbﬁlisatiﬁns _
1”'Whereas other mothers responded to interactive play 5

szith 1nteract1ve play.-

oy
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.o T

'ﬁ'of Down'g Syndroma as bppose& to Prematurity. undex f} R

3

?]ﬂcons;deratlon were the effecthEﬁess °f sOmE

:a:maternal attentian - directlng techniques 1n

nlndlﬂated that mothers of the‘twe qroups used

1 ; modlfyhng 1nfant responaeq to tays.- Rﬁsults

lefferent attention dlrectinq strategiea. These .

_.the toy than the preterm graup and were more likgly  1f f o

| '?,Qstrateqies ware relatgd to the attentional  - ' .

'-*_ capaclties af the children. The DGWn Syndromefﬁr: 3.

- to fail to rgspond at a114 The practlcal value of

+this study 11es in’ halping parents of. Down’ 5yndrome_-'

””LchilQren to use the object to whlch the inﬁant's

'_:'attentlon 1s already dlracted., ﬂ f

. JTI

0.._:

-f'-Doty (1990) examinad the teach4ng of parents ﬁa

".'lmitate the1r handlcapped chlld durlng PlaY “__" -

fqanteractions. Thls interactlon-(a natural behaviotr

by parents) had a faVourable result and 1nd1cated a
_hlgher 1evel of ehjact interactlon skllls for tha

lchildren. It was implied by many researchers that

_adequate support serv;ces for parents in the early

| 'f':phase of adjustment could datermlne the '

"_  adaptat1ona1 path that’ family wnuld follow."'

g Landry and Chapleski (1989) lnoked at the effects  ,}72:””3

o

A

oy

:  infants were Iesa able to shift their attention to°;  fl“f”
ﬂ '??fnotlce a new toy. They ShUWed 1esa manipulation of -



'--i;children were those that Were cansidered sacially

A~ relatively new cafegory of “hanﬁicapped“

::and or envirnnmantally dEPIIVEda-AE mentianed under

"'-“the headlnq “early lntervention“ plaY‘has been usedJ"ﬁfﬂLT;"“

;3JE_]mast successfully in: stlmulatlng and h91plng these
*“chlldren avgrcgme their developmental delay

:_(Slaughter 1989)»

1y
)l"',.

."/"‘ i

'~;¢»uﬂ“¢_t.;«;,t-g_-.zﬁig;ﬁj,--%ﬁﬁ

;-§jThe 1mportanca of play was documanted as a fact ‘_gj:.;'ff;i%%

L'*-r:5fand considered V1tal for healthY grOWth and i

:i-deValopment of a child, helnq-an inteqral Parﬁ of  ?;;_ﬁ |
the deVeloplnq parent\chlld relatinnshlp.; Tt wag |
f_ even used as a measure of Canitlve dEVEIGpment in'”:'”' |
gja study by Blasco @1939)‘? Nt S

Lz (v) ii-' | @ovs.

How dld Eoys flt inta the play pracess? It seemed 5 _"

'unanlmous hy many authora (Montalgne 1981, Pryor

| 19?7 zimmerman 1971; Lear x990, Packdr 1982,

Plazza 1976) that toys Were not consldered

o essential to play but acted as Valuable datalysat-K

o
- w : .
L R,

' v
o K]

.:Thay provided the tools of many fcrms of play and

f,1earning experiences.__

-

a1



s humaﬁ cantact, but cnrreﬁtly a&justed toy materlala

.é could prqmote development.:.. E * 3g»aSujf'j4fff3}_ 
', mave about aasily to flnd their awn fun, these

_;'Mnreland Wsnt on to say that becauae of/pdelr'kx fﬁ\

,_ they required mgre than the usual qvgntjtz and '“x-xﬁ)

fjconcreta., Toya caused th% concepts of . ch11d<

 -Jdifrerent.. Adviue was more easlly dlS%gfséd

'-_measure Qf expertlse

Fny (1931} stated that tnys cauld never replace

RERY . D ; )

Fl'w i

e

When cansmdering physically dlsabled children

i Mnreland (19?7) sald that wecausa they could not : 55;:i3;%

ahildren depanded heavily on toys for enaoyment and

dQVelnpmeﬁt

. 1nabi1ity o explore and expaxxmengfdhdeggndenté}

L :'varlety of play'materials,, e -;;_cg

 ;fAn important Valueﬂof toy$ was that thay madeﬁiueas

Pk

R development'to become rhal, Speclflc and practical

for. the parent. Peaple tenaed hot ' to ass'ﬂlate-toys -

"'_ with miinical concerns and wnrries. Whll: a parent

-healtated to debate the nature of a medle&l sarlpt

’”ﬁbr therapeutic intervention, play was conslderad

has-some_ ;¥'”

e

becauSE here Was an area where everybod



Tl R

"_-:two populatlon groupsu

ERA T

B

2 (vi) it Definition of Early Intervemtion:. . .

i o it o i e ol o

zee“Early 1nterVent10n“ referred te eervicee for C R
3 fflelOglGallY er envlronmentally vulnerable ehlldren “Si“ B
"ef?trom birth threugh the. prescheel yeare.'The major
K }_goal of eeily interventlon wae te bulld on . the i
';cempetence of the chlld 1n all deyelopmental ereas ,ff T{“

1@7'.3;and to assist the famlly in lt’ﬂhgbillty to manage

Al

=ethe challengee.gf daily 1iving (Morrenl and Hiakman f'
‘5{11935, Dunn et al 1989 Hanft 1988* Denhoff 1931)

_;Brewder (1931) saye early 1nterventlon pragramMBs "
weiattempt to- enhanee the ()Velnpmental progreee of
';edisahled children hy supplementlng the deficlent

" areas of their deVelopment.. ;

'_The above deflnmtions are. broad and gave rlse to a
' number of dlfferent types of early 1nterventioﬁ§

programmee., Aeeordlnq to Browder (1931} and Reader {”a.___

(1984) these.programmes usually cater for one nf

43



et s

- » . These tyo'groups were the sobafled; . 5 .

. . . r‘ .

Cy.
(11) environmentally\anclaliy impaired.

4

) In soma ways thezr needs were cnnﬁidered ta Ba e

_1;. qulte dlfferent Alt ough they also ha& much‘in  ;,;__; -
| "k' : - e ~

¥

S A,

TN

B

L% . . ;r_ o oL . . . R e B . N N e

o é' ﬂrowder (198r) stated that the env;ronmenta%}y SR D
e Sl s

deprmvad Ware felt by many ho canstltute the   &§

majorlty of borderl;na and mlldly retarded chlldren

ev;dent 1n many school syatems today.; Thera.was-~

enough data in the 11terature to prov1de gpad}gf37rw*
| reason for early intgrvention in the 5 &;;;"_n€_f ”
R envirbnmentally deprlved group af children.-?i:“:'

Success was 1ong term and included an advantaga Qf  ;

“the experlmental children over. controls in’ school,._1"_=_f3-§
e leSE naed for speclallsed academic facilltles and S
less need fcr a repeat year (Reader 1934- and . ;.* R

Denhoff 1981). =

S [

4



| f §eny1ronmenta11y deprlved child Was the barenthchild

" Th1s seemed partlculaz-y'true if PIOVlﬁlOn waa madej f;“"___
“fnr imprDV1nq parentlng skxlls an& parent-chlld “’;ﬂ;fi”’5’”'

H fahﬁdchment.;";”_gﬁé‘ﬁﬁ"yf"'“'

. TR
L o S {’_r' st CoR . - o
" . - o R . _‘<.

"[ A striklng exampl& of how the toy 1ihrary aancept :_ ;1jf§5
'f;fztted with an earlyrinterventlon s%rateg? for- the |

L :Toy Library Prugramme. This programme was tha ;&“;ff"ﬂ 5

’F:;;brainaﬂild ff NlmniQ t? an educatlmaﬁl psychoiogist

.'ffand put»tn Lher by the Faz West Labo"atory fur s

"3towns in both North and SOuth Amerlﬁa. The

"_g_cancepts {e. gw_ colour ‘and fcrm recogr*tion,

 ;Educat;9na1[Research and. Devalopment in’ California E

”L (ﬁimhiGht;aLd»Brpwn. l??z} ff_:f}? :“.ﬁ.ﬁxf,',sﬂ'-"

w0 F
i
. LT
. ST

. P
Pl o

”I}The Parenthhild programme was started*%n 1969 and

 by the’ mig 1970 s had Jpread to many gt&testgnd

| ) SR
 'programme trained parents to uae baalc e&ucational

toys to he;p thelr pre—school children learn hasla

vsequenﬁing) as Well as problem solvxng skills”

(Rosenau 19?3)

| 45g_ o
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“«;_Herron (1972Y reported that the Pﬁ°gramme

']_functlongd on the premlse that learnlng a¢tzv1tles ;;_} _

&

S _could be self-rewardlng and the chlld particlpatad-“

because he enjoyed the procﬁus. _:_?2 '- 3 *7»ﬁ E

LR Lo
(‘._..

| Bpparently this prngramme made gse of that inmate' .

'3”-;qnjoyment and motlvatlon whlch Crawe (1983)

| idantifled as 1nnately characteriatla of true play.i

A Parent~0h11d Toy lerary Pragramme SLmllar to theﬁ;?

'f nne described by Nlmnlcht and Brown (1972) waq 'f
 V1implemented 1n venazuela and is described by De
Dearden. (1979) . E the tlme of De Deardan‘ e
_art;cle»only a_sma-1=perc¢ntage_of childrgn¢in S
 .Veﬂezue1a had-aécesé to pre~séhbo17edu&atioh._ The

'ftay 11brary s maln cbjective was therefore tn use

- educatlcnal toys an & means of teachlng chiidren

‘-”hasic acaaemic and problem solving skllls.

It was?fepovﬁéd-tbaﬁ'éhildren-on the programmé aid
as well in problem solv1nq and 1earn1ng academlc |
Jskllls through use of the toys at home a8 dld a. “
--_fgroup of Smelar children attending formal pre -f

sghOQI. .

N e o



L; Another instance in whieh play was used an

'5*}1ntanEntion methoﬁ was sean 1n a shudy done by

'°' _3521i et al (1989) Immedlate auccess was reported

&

. 'W1th the use of aevalopmental play therapy for the
;;praventlon of the effects oﬁ multiple deprivatxon

. on innerﬁclty 1n£ant chlldren.;__b,_:   l:3D“”¢~

3:&5e envmranmentally deprived chxldren llvad 1n
e clty of Newcastle ggpn Tyne in Britain

”.Although parental partlclpatznn was not part nf

”this study the authors dld recommend that

ey

ﬁprogrammes fnr parents shoulde be encquraged in o
R addition to the 1ntervent;on w%th the ch;ldren. AT

_study done by Slaughter {1983) was another examplg

 of how 1nterventian with the env1ronmehtally

*:deprived thld (and parent) succeeds.

v

JHer atudy, 11ke the Parent\Chlld Toy: Library,

: Programme, was also focussed on parentlng and the

' ._1nte11ectua1 development of children. In

blaughter*s stuﬁy the development of uontrol

chlldren and thﬁlr mgthera was cantrasted w1th that

of children and mothers 1nwg1ved in two-dlffarent |

'paréntwedﬁcatidh'programmes;f one of these programs :

focusaed on the use of toys as a catalyst ﬁar

;gve;bal interaction hetyeen parent and child.
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 £e eThe 1mportanee "ot the child'e pley anﬁ the role of

- on the chlldren's ongolng pley‘_~,__*

| ﬂthe aﬂult in stlmulatlon and facilltatlng thlsﬁplay
? ewae emphasised. The second ﬁype of garent b
'educatlen programme yas a mether dlscusalen group

”_-fecllltated by a tramned group 1eader‘,'f'"”'

¢

B

- Intervention was Weekly fer the gveater part of two ,ﬁ.-..-.
 years and- aimed malnly at encouraging verbal ’ |
f}elnteraetion hetween mothers and thelr children.figf,ﬁe
" In the flnal evaluatlon, methers who nad . B
-j;‘particlpeted in these programmes 1nteracted more.

: w;th thelr children and were more 11kely to expand

o

”ngher\ﬁq Boores. (en the Mcarthy scale) were shown .

. : J.n the llprograMQ" ahildrena as Dpp‘:sed tQ children .. .

© o 4n the control group They were alsa%able to

yery peeltive and eeems relevant to ‘the many

"verbalise more often durlng play. The value of this

o type cf 1nterventian for cueldren appeared to be(ﬁ

e

. ehildren who are enrirenmentally deprived thldren ;

in Sout Afrmca at the preeent tlme._ -
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2 (vi) iiis %he'nialdgicél;y_impairea ¢ﬁi1dg7~f3”*

| ffarowder (1991) uon51&ered the “blologically e
'ilmpalred“ to be a vaty heterogeneous group. R

Con&lticns 1ncluded under thia headlnq were '”’T: jf: ;ﬁ ; _

B _aeflclts and brain.damage. The dlfferent typea of“.”"'

eaxly lnterventlon strategies for chlldren w1th
'fthese ﬁisabilxtles were varied. J' |
 fIt was s@ated ‘the’ each programme needed o be

| ndlvﬁduallsed aecording to the child's speciflc

-*needs.__

""slnce thase lnleldual programmes wera usually

k dlfterent for each child it must sufflce for thls o

) _ [xD
: study to use Denhoff's (1931} broad a hline of "
-early interventlon stratagies fnr thla group.: Heﬁ”_ - o
R
sald that the impaired child shculd he managed as a f-j}mm- 

i-'tatal person with equal emphasls on maﬁtal,
 “phys1ca1 and soclo—emmtlonal aspacts of |

.&aVelopment. -

He went on ta aay that because of the hetermgeneous
”;nature of the blnlngically 1mpaired group,
intervention progrémmes wére so. much mcre difﬁmcult

tn evaluate.

T



';'uhe evaluation of the effectiveneee ef these

,J

AR addlt;onal problem in evaluatlon was the 1ack of “34

f gontro1 groups as 1t was’ unethlcdl to withhold

'-treatment fer the purpoees ef research.--

© These difficulties were reflected in the :-déar'th'-" of T

o 1&terature en early lﬁtérventlon Etudlas 1n |
,;Tcemparison to what has heeﬂ Publlshad on thef"'

£  env1ronmenta11Y dePriVed Chlld' However, desPlte

'haVa been reperted. u“ﬁ.ff _ F
':_Brlcker et al (1981) made 1t clear that there was

e_enough ev&dence 1o continue previdlng edueatienal

Ta -

:the 1aek of research in’ thls area certazn sL:cessee e

o=

services ta handlcapped infants. and thelr parents.fﬁJ

T

3-2 (vi) iv' EvaluaﬁiantMetheds Of7E§f1§ez'

1nterVent10n Pregrammes

x Much has. been written on the evaluatlon of early

1nterventlon programmes. A crmtical problem

currently fac1ng the field of early 1nterventlen }e o

_'_programmes (Bickman and Weatherford 1986), The
fellew1ng authors (Bur&en 1978 Reader 1984-_
Blckman & Weatherford 1986* Denhoff 1981) agreed .
.Q_that the attempts at evaluation that had been |

- documented to date were 1arge1y uneuccesqful.

50
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-~The faw resaarchers that had undertaken evaluation

szstudles were hampered by & dearth qf available -}j]m;;ffr‘. .

 ”:-'iresearcg toolﬁ, poor research design and

o

o . .

'; Even the basin descriptiqn af the kind of serviue

- whick was evaluatea 1acked speciflc 1nfarmatlan

L L

 ah0ut axactly what w?f being evaluated,-
ﬁ_tThe quastion cf crmterla for succeas in EValuating

;early interventlon strategles seemed pertlnent to f;“
Hffmany Etudies. Gcrga (1989} mentlaned a number cf  .: _
B early 1nterVentlon studies in whlch few or no galns_f:?i .
'.were shown Ln the experlmental group (1n thls
1nstance Jn motar perfurmance of chlldren ) Gorga  __
HV'asked whether it is aufflcient to cdnsider impraveﬁo':n

7saores on a develnpmental teat as the unly posltlve {-e7

'autcome of aarly interventlon? : t%-;w_ﬁ _?fn B gﬁ'gﬁ T
» She felt that the emphasms should shlft from o f:bj
ansWaring the global questlon "is eavrly ';'_- f\f' |

' _Lnterventlon effectxve?“ to more speciflc questions

- :Whldh have ractlcal value._ Fbr 1nstance, what
’type of early intervention, with' what type of
_j;child in,what klnd of fam11y°



zﬁﬁi;It Was lnteresting to note the Hrrterla whlnh were

"*q.:dropout rate from tha proﬁramme of below 10% of the

o 'total group was cne crlterla of succesﬁ

. $n her'oplnion 1t Was only by}considerlng
¥1nd1vidua1 dlt@grenﬁes amﬂng children and their
-fffamllies, ‘that one dould hagln to document

i 'affectiveness._-?

&

-

=)

' -used in the evaluatlon‘bf[*%w Parent~Child Toy
“'lerary Proqrammes as repaftad by Herron (1972)

S

.'ﬂ;Another was the spontaneouq *“bject1ve reactians of
;the chlldren 1nva1ved in th ;cgramme. Anf_ _
_1narea5gd amount af parent\chlld 1nteractlon waa
 a1sa used as a weaaure of suceess. The moat
tsatisfying result of thlB programme was documﬁnted
as the Way in whlch the whole family 1nteracte”\li3
round thz toys that were used. '  -

-'Humphrey (iBSQ) quEEtioﬁe&-the'cnitéria used aidan

the same vein and stared that changes 1n a chlld's -

_ deve1opmentafrmi]eutones should be seen aa only one

'-nutcome Qf aarly intarventlpn serv&ces. Humphrey

':'} felt that the effects of ‘the parent ch*ld

_;]relatlonship were one aspect of early 1nterve£tlon

___?ﬁstlgatloﬂ.

that Warranted'i’“

£y
B
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'TBrewder (1981) etated that improvang parentlng

*'”Desplte these &1ffleu1ties with reeearch 1nte the'f o

':fleffectlveness of early intervention programmes

]ljéjjviy%y:**ﬁfgeqtive;ﬁarly'inferventioh;Prqgremmestl' |

'} It appeared that parental 1nvolvement was one v1ta1

 ski11e is ene ef the mest 1mpertent and effeetlve'"“"

-4

z;*goale Qf etlmulatlon programmes.-:fﬁﬂi?eﬁff;:jif_e_ﬁ'Ll%; S

]

'"e”Denhcff (1981) etated that the benefite of early

"FlnterVentlon OutWelgh the 11m1tat1°ns,e]

@ . . EE o . @

[P

. .v-'.iu_-ﬁ-‘-!.-_-a-;éli-li_-__*i.l'fli-fﬁ.". 7. S

7riMuch empha51e was placed un the type and amount of o
o e_parent involvement in a chilﬂ's early interVentlon |
'"pregrammes.- No 1onger are parents seen as passive ,
_e.reclpients ef thelr chllde' progremme. Aceordlng ﬁo-f'
_iBazyk (1939) ﬁhe health prefessxenal can no lenger =
" ebe ‘sean as the expert - the cnly peraen able to _
_tr:at make deelslone and bring about change in the'_

. t'_'

R

S _:faetor for the succeas ef almr projeet. . R Q
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T'A tralnlng programme undertaken by Truglllo (1989)
+ . for the parants of preschool handlcapﬁed dhildren -f:

ﬂ-;'zmparngnt_job tq dm,_teach;ng,them wqth_toys@“'
':fprqgrammes accordlng to. Dunn (1989) Was ‘the"

N locatlan of delmvery PO

- infants and tbddlers withaut handlcaps would

j__servides

\

:Ci.' .

3u[=emphasised the lmpcrtance ‘of increased parental I : 2{?;f}f
 1nvolvement in thelr children‘s early intervenflon | |

 programmes. DeDearden (1979) quotes a pavent * I . . .
'used to play W1th the chlldren before, but nat llk& f} f.7if”

I do now, w1th the toys - We mothers have anfff

" -Another 1mportant asPect of early 1ntervention"-3_ .2;"JZ%_ f

o

‘*Tf'Alsa that when approprlate, early interventlon ¢:;j.

'“services should be prov1ded in settings in Wthh -

_<7part1c1pate Denhbfs (1981) stated that home-based
:programs were considered to be more. effectlva than
day care services but acccrdinq ta Browder T1981)

the famlly 1ifeatyle would weigh heaV1ly when the:

_'1oca1e was selected.-

”” It also seemed that biological impairments, 1n :

"partlcular, respanded more favvurably to hone based



”f-fBrnwders'

(1981}

-

crmterla for a gbod early

S The approach shmuld he multf“disciplinary

=

:'”ff:lnterVentlon prqgramme lnclu&ed the fo110w1ng':? .

'ﬂ-jw Tha pragramme should lnstruct and\support parants

1n carrylng out** therapeutlc reglmen at.home

:?fg_— Parents should be helped to copa with everyday

practlﬁai problems 1n the management of thalr

chlld.

poor pxogram would ba ona that conceutrated on a L

L

| smngle issue W1th.§i unlmpcrtant impact oVarall

o  -3 g al concentrated effort to establfsh galt, at

S

I-mother relatlonshlp

B8

: "';\5.._5 ’

- the expense of the development Of a good infant

-.f?'.. R

B
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" chapter 3

" Rusmaén pEsioN AN MEEGDOLOGY

e e e et e i e e o

“-,

""“Thls study Was almed at Prondlng a broad  o
'  des¢ript1an of the $ervioes offerEG bY tha 5. c TUY“
_o.f,lerarY’ central to thlﬂ descrlptlon vas, the

'-f knowledge and use of as wall ag the attltudes to,]*‘

'Ij'tha toy 11brary service provided for those parents*'

"ijhe exlsting toy library policy statement waa used]fg;,~

“ﬂwho have chlldren with speclal naeds.

as a basellne for formulating the resaarch

'Jquestlon. Braadly descrxbed these serV1ces fell

<]

-_into one ‘of two categoxies A dlstlnctlon was
T‘-therefore made between the service to inalvmdual

'famllles at the toy library- in- TMI as opposed to _

3_the moblle toy 1end1ng service offered Wlthln

| _speclfic aommunlties, It is the fbrmer that was of ;".'

56
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11; {;i§e macﬁéhics and praétlcal detalls ';ﬁkif7

o : o AN
S 2. Thé: “information. and recommendatlﬂns made o

i
R

. copcerning the loan of ‘toys from the gaﬁ

by the occupational therapists on the use of

- - toyg for the speclflc needs of the parent and

_concerned._;; .

k\ t support 1ncluded-7";:éf‘? -%' 'f ﬁ:

'”j 1 \\qumal suppart groups run\by the socxal Sl
\yorker W1th an qccupatlanal theraplst as co- Lo

- worker,

" '231' Involvement of parent and child in actlvity

.- groups to stimulate interaction and play
" between them.

”:3;_ -Informa1 ‘support’ re091vad from staff and 7

feliow parantse S _ M_ __

The reaearch quastlon asked W?OE& THE TOY LIBRARY

'PRQVIDE AN A EBQPRIAT TOY LENDING AND g pogm;yg

"fsznvzem TO PARENTS WITH CHILDREN WHO HAVE SPECIAL

- NEEDS?" - .

'f-Accordlng to the Dxford Enqllsh Dictionary an.

'_“approprlate“ serv109‘1mplled one that is sultable,"

”ﬁﬁflttzng and adequate, Thls was ‘be examinad mn

' fterms of the parents as weli as the chlldren s

. 'needa and how théy ware cr were not met by the >

£

'sexVLCa. "f,z

.57._._ :

o



s 'I'HE Papmmon' IR

e

ALL Toy Librarw clients i e._thuaa.intLV1duax 8,

’\‘e

thoae recelvln_ the suppart-tn he sﬁgengthenad 1n

Once thls Was achievea parents cauldﬁatart learnlnq

how“to fﬂnﬁtlﬂh as they would have liked to 1n

_}

r*f--%;4 - *qufa'~. R : '. u?f R

- rﬁ-i“ il e &

-

u’

The populatioﬁ pertlnentﬁpb thls study comprlsed

-_rs'i o

il

families whaﬁhad Pade use ‘?df the serv ceis;nda\;tfs

Q . “'-‘p " .

¢

inceptlnn mn 1&80 and were-using'tha Lervxce_upwtn_7 .
md 1990. oL \ S T ST

=N

N oo e g

.:-:.Ll.ﬁ_ R

{ - —— s e 'é'”:\r

POPULATION

C'i L
' all parents who had maae. ] -
1T

7

'-the 5. C. ﬁay library g-

|

!

|

| use of the service at
J

{ fn~= approxxmatehy 1500
| _ :

! O . o
. l P J’."h'\ [

58
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. _:;TWD groups emerged frnm thla papulatlen basad on |
iﬁhcurrency cf memhaﬁship.xih.'f : ' o
** [PREsEnT MEMBERS

a,’Those wha at the time of tha study were autively
,:maklng use nf tha SErVice.uiyf;:

2“;erasm HEMBERS _';_;'*

e

5da1ng SO at the time cﬁ thP study.__mgn-.._k R

S T e s v

JﬁiﬁiaﬁkiiiiTTTHE”SﬁHPBEE_ “tfj? o

-;Fram the pcpulation & sample of cllenﬁs Was

T'Tbelacted using the follow;ng crlteria. “1f.;  f
N SO _ R

o Rll those Who weré able to ﬁead and wrlte at a !

”',-std. 6 level 1n elthEr EnqllSh or. Afrlk&aﬁs
o _ _ - \Yﬁﬁz_

"':* All those who were wzlllng to parﬁlclpate in the-i_f

prnject and complete a questionnalre._ '

'-cig* All those who ha& used the serv1ce at the Toy

lerary for a mlnlmum of 6 months,

T,

'w Th¢sa who had made usé of the serViCQ huL were “°t f;'



* All those who had made use of the toy 1ibrary

'”serv1ce from Janudry 1987 (3 years priqr to

| -'mmencement oF -l:he study) and. could be coni'act'ed ';;
PR  HJT.'

at the samé address or telephone number as f'

 appeared in tha Toy lerany ex—members' records-jj"

s Ol R
. ALL those from the population that met the © J/

The flnal sample consisted af 94 Toy lerary |

mEmbers.  .': f' {3 :g: :_:._. ..Q_j? ,: :;aﬂ|  

st 1 s 1 e i e A s e A P e ot At e i o i 410 . .—.-I

s (iv) THE’IQUES:TIQﬁﬁAIﬁE}.:":' O

Tha research tabl used in thls study was a

o}questionnalre (see appendlces la and 1b) on pages o

156 and 155 respectlvely. An 1nterV1ew sdhedule was
3con916ered 1n1t1a11y. HaweVer, slnce the tlme andj

Q'budget allacated for the prOJect dld not allow foru
the training of neutral interv1ewers, the

_ _.researcher (alao a membar of staff and prqvider of' R

the service) would haVe been the ‘aly 1nterv1ewer. '

abnve critaria vere. 1nc1uded 1n the Sample.ﬁ~f_'m L



| and :Lt was felt that

 -,'meant that each 90551bla respcnse had to be

a

"ﬁ Bes1des an extremaly tima cansumlng method of

”1:obtaining & respbnse this was conﬁidergd c@uSe for

'" b1as and the 1nterv1ew schedule was abandoned.

 therefore allowed for the selgctlon of a Larger

"'-_sample‘

L -Gr'eater*--amnymitir' fﬁj the participants was possible
1

parents would consmder

:f; partia1pat1on to be;less threatenmng. It was ﬂlsa
 La more ﬁractlcal method of 1ncludinq ex—memhers who
flived a long dlstance from,the Toy lerary,__;_:'

'"Slnce no sultable questlonnalre Was found.in the f'

'_Was constructed by-the-writer 1n both-Engllsh and

”_Afrikaans._ Both were then checked for grammar and

'-spelllng by an Ehgllsh and Afrlkaans speaking

'perscn respectlvely. Wheh desmgnlng the

'gquestlonnaire consultatlon with- a statiathLan tnok

-.place to ensura a correct format for analyaxs. ThlS o

o

"numbered nn the questionnamre 1tsa1f. Care needed

'fto be taken that tnis aia not clutter the hp-f‘“-5 o

' 'questlonnalre.-

“-_.11terature to uSe 1n thls study, the qtest;annalre -

o,

B S

g



'”ff'};In addltlﬂn the number of epen ended questlane was

|‘-

fllmited as they are~dlff1cu1t to analyee. An

'faﬁtempt was made to keep the quesilcns short (na

':'flonger than 20 werds) The 1ength of the

'fei_qUestionnaire ixi- tohal ﬂae 1im1teﬁ tp a. general

.
LS

.Z_flnfermatIOn sectlon plua 31 queations. The average
if:tlme taken to complete the questionnalre wae 20

-“minutee

“+ The EheStiOﬁe ﬂere;st:uctufé&;ih_ﬁemein;eaﬁegcriés;_ SR
'”1. Those questlene deallng w1th the practlcal

" aspects: of the eerv1ce e.g.: dlstances o

rV"travelled eultablllty of toye, 1can perlod etc.._”
'”zahTHbee*Quéetioﬁe'deéiiﬁg with %hefeccupatibnal'
'_'therapy servlces related toochild development

':-f,and playa

3. Those questione deallng Wlth pawent eupportgand
V__the eocial werkers' rele with regerd to. this.”
'fA small number of questions EXlSted whieh.contalned

G'cemponente of all the ahevementlbned aspecte

Co

62
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- gaccurately. Because wcrds have different meanlng

* Completion of thé questionnaire:

": 'fInstruct1ons on how to flll in tﬁL answers were1-“ézf.

':_typed on.the ﬁuver af the QUEEtlQnJuira (see
' f:appendices 1a and ib) on pages 155 and 155

.'1'respect1VEly.._.é  5;-_¢ L L?_Jgfj:fif L

t‘n . .

-

V.Since the oplnions ‘and attltudes of members were anfj

':fdeV1se a system ﬁbereby these cauld be recmrdad

W

'__for dlfferent people opinlons expressed in wards“
"are often dlfflault to 1nterpret.. 'u.:_';. Jf:¢
' RS : - A .ff

-

‘_A VISUAL ENALOGUE Was ﬁherefore constructed in-

ﬁrﬂﬂlmportant part of the étﬂdy 1t was necessary ta _f  a

'1:\' R

oo
.

”conjunctlcn Wlth the statistlclan and used to

'  measure the opinlons glven by'parents.~ o

%
Tt e

'fe g; Do the toys at the toy llbrary meet yaur o
'childs' needs? -

g
5 .

" The two poles rapresenth ‘the. two extrémes of

_ v
L_oplnlon.“ Partlclpants

-  the analogue accordlng ta thelr oplnion.f;':~§}
: . o

. R j:b_u_
C7e3 L

i

W

re asked to mahe a mark on:



e

© tobe expressed as a peraentage, Tnerefare, lfﬁtth¥_=f”"

f.f{at the 5 cm mark) the Opinlon would 50%. Thi";

“i*more apcurate that trylng“tﬂ 1nterpret words

V‘F_faa “soﬁétlmes":} often“ or. ﬁalmust aIWays“,-¥

' 3The tWO othef means af answerlng questions ﬁ%

| ~writing in the space provided e.g. ==emmmimcmemmm

 1nd1cated Oplnlon fell halfway batween the 2 p;

The llne of the analoque was | exaatiy 10 centimﬁtérS'kj”*“f ;

long and allowad for the maasuremant of the °P“ﬁ5§ﬁ_;f”

oS
s

S

= ticking the 'appzopriate' box e.gi ¥ES [ 1 N'_o. 1

- R i i - . S e s
™ - e -

'"_The fQIIOW1ng method was used to evaluate and

L ,ana1yse the 1nformation provided by the vmsual

fanalogues.

'qf;The opinions and attitudes expressed on the visual

“analogUa were expressed as follows;

9,100% most positive statement or oplnlan.

© 6% = most negative statemgnt,ar.opinlﬁn. 



;Tf: ThereLore the hiQher the percentage the more
:e:poeltlve the result. Im general the answers _ -
415_ffindicated on the v1sua1 analcgue were interpreted
:eas follows._eii“?i§:é | _ N
'°f0%-ﬁ sa%e: was “taken to 1ndi¢ate the most negatlve
'  "'“'ijf>statement i.e. NEVER :_ _
: e34%‘¥eé6%:3 was- taken to 1nd;cate a falrly neutral

ﬂ .

o g ?;:;: epinlbn. If the extremee were ALWAYS

'Vfg=and NEVER ;hen thls percentage range
| "-ﬁrfmeant sommmxmgs.fz. e
 §?%l%f99%.J_was taken’ to 1nd1cate the most pos;tiven‘
. 'm",-etatement eq @LWAYS._]H'e%--_ ;?:..:
5f¢ruexample:;_-

Croes a0 eex . o9k

T T ELY F SRR B

e e T
-3 (v} THE STUDY METHOD: .

';The Ques&iannaire was'aaminisfefea tbuﬁ“ﬁembégs'Of-'ﬁ o

.H;_-the sample (4 Engllsh ad 2 Afrlkaans) as a test of; -

the instrument..No changes were made ag «he Fg;

o

e_questlons were found to be satlsfactory.--

i - . o7

M



IdeThe abcvementloned data were therefore included
'fjjdurlng statistlcal evaluatlcn‘-;_d

Tom

| ["Present members were 1nformed perscnally of the 7§)ﬁ fcﬁeffmi

e

_prOJect and What thelr part1c1pation cculﬂ be. Ex- gﬂfi3-f
'-”mencers were contacted telephcnlcally and qiven .' _
“f same 1nfcrmatlcn;. (See appendzr 2a and 2b on p. es:~s5’

f_174 and 1?5 resPectively} Each memher of the ,/

S i [;_ L
ﬁ';sample was then dbkEﬂ to complete a questicﬂnaire ‘:jd

either hy P°St or durlng a routine v151t to the Toyafff“”
_- 3lerary._ A peetlng box was prDVIded for depoeitlng ;df.-fd"
"'dthe questlcnnaire at the toy 11brary after R
:ccmpletlcn.. For return of the postal | N
o questlonnalres a Self addressed, stamped enVelope e
;.:was prcvided for thlS purpose‘ ;;{ | g .

R T

3 (vi)  STATISTICAL PROCEDURES: -

-Desplte a falrly 1arge sample 51ze the data d;etf -

_dgathered 1n this researcﬁ repcrt wu*e not normallY s -5;”.

| dlstrlhuted ThlS coule prchably be explalned hY e o

- the nature of tha populatlon from: Wthh the eample -c'
&Was drawn, a1l the participants in thle prcjectl" _

c:Were pecple who vcluntarlly made use of tﬁe toyi ;d-

_:111‘3]:‘&]5}7 :ervmce. -

.



' nnmber of ltems. .

T
B

”f They haa also been membere fék a mlnlmum ef 6

months marked skewness with the tall tc the

left (negatlvely skewed) was ‘consistently’ feund 1n ? “7'“';:

the ﬁata This skewed dlstrlbution of data

therefereVmade it neceseary to. use nenrparametrlc -=ﬁ*-=7"

A

methods ef statistlcul analyszs 1n erder to

interpret the deta. The use of nonaparametrlc

o methede was also approprlate 51nce many of the

var;ablee 1n ‘this project were not able to be -

counte& but needed ta be.measured.;
; . S k3 '\\ : _ :

Mere speciflcally Lhe statlstlcal procedures used“is-- =

in- tﬁe preject were. as” follows- e

DescrlptiVe Statlsti&s. 

o2

A deecrlptlon of the general characteristics of theiif'”

data was drawn up by means of frequenay and
percentage tahles, box—plote and stem—%eaf v

deagrams. For dlsplaylng the data in the text of

' chapter 4 of thie report, pie graphs were used.ﬂu

They were cheeen for their cluar overV1ew of the

relatlonehlp hetween the variables dlsplayed on the ’

graph. In these ple graphs all the numerals~used

denete a percentage flgure as opposed to the actual"' :

“h



_:SB?-i'ébmpératiﬁéﬁSt&tisticﬁ-ef”'

e
by

. Data obtalned from qﬁestlens 27 and 23 wexe ranked.~eee' |
In these questibne parents were aeked to 1let thelr*a_e'  '
\prleritiee on the dlfferent aspecte of the tey ??ef;f

11brary serv1ues lleted. These prlexitlee wEre,then;'a"'lw

- collated and ranked accordlng to e nnmerlcal value o

from hlghest to lcwest

e

The etatlstzcal analySLs also included cemparlng
the dlfference hetween the observed and the actual
frequenc1es of events uszng the Chi~5quared Test

The data investigated 1n thie way included-

o Lo

eBt'i~ The rrequency ef toy 11brery visits

"(ques d) ln relatien to the use. of communitY:’

'-Qservices euch as play seheol, nursezy .

jf'schonl, spec1al achooi and therapy.. -

';f;=2 CA comparlsen was made betWeen the sewerlty

”':of & chlid's problem (ques c) &nd how;.f'
-'dlfflcult parents found it to keep tuys in-

e .e_good order (quea 11)

Cee




L

:fﬁ:¥  The relatlonshlp between parents attendlng S

'n{}f weekly'activity ékoups and the support theyfiﬂff~7?f 

L

recelqu from oy 11braﬂy staff as appcsed }f {ifi-'“

;:Lﬁéf, to support recelved from f9110W—parents

SRR
_ Z_ @ ,\._. '

The Mann Whltney Test was used to cnmpare, _ : BTN
  §3 ;' 5j!i;7B;'4 '."Tha difference betiveen. the severity of a R
' S fachild'a problem.(ques chland the benefit ) o
;jfkf;*'; lf ﬁf_: parentvs recelved fram attendlng groups rﬁ1 ” L
L L - by tha SOCial worker (ques 24). The mean ‘-_,_§_"“‘
'__scoras were used for the purpuse of ' |

"f_ccmparlson. ;V'

'T_L_B;f5 £ fThe aVérage 1ength ‘of. mambershlp at the tay”:
R jllbrary (ques.b) was compared with,: |
'*f;;; the average dlstance parents ha& to is;'
- -travel tp make use. of the serv1ce
'i(ques i) o | |
r{§ . how often the toys met. the '3-7 
L cnila's needs (que;:1 a) '
'*ryv’_the value of the assistance
' _;'and recommendatlons receiVed when }i
: selectn;g toys (ques 9) |
-éi_ the Qverall effect of the toy llbrary
il{ on the family as a whole (ques 29)._

69



L

"'B:-g“_-.The amount of advice that groupszgarente

“ehad recelved on the use of equlpment
:_-.{quee 13) was analyeed te see,.-
"'";_ hpw ueeful thls informatlon wae (ques 14)

\n7~.- hew veluable this infermatlon was'

Ce ) muesaas)

B: 7. The value of the tey library eecial worker

(quee. 1) wae anaylsed to determine whether o

'_fthere had been a dlfferent response from
ﬂ'__parente, ”' | | ' =
- who EEu -her on request as oppeeed

'ﬂ~'- te meetlng her by chance

'3 {vii) . LIMITATIONS OF DESIGN & METHODOLOGY:

:cfA1though the queetlonnalre hae many llmitatlons 1t
: wae found to be a ueeful teol, pertlcularly as 1t
ﬂ”wae the flrst type of - fbrmal research to be done at

'e5the toy 11brary. An.unavoldable difflculty ln

--;uelng thls research tool Was in finding the heppy

medlum between Sverburdenlng the parthlpant WLth

_ eo many queetlone that the infermation became

make the pro:ect worthwhlle

- 70-._

unrelieble and yet gatherlng nough 1nformatlon te -

Al



e,

-f{fﬂeepite careful wbrdlng and phra51ng 1n wrltten

'f-f f'partic1pant._ Less 11terate and aophlsticated toy f*5ﬂf3-rmas

'71nga1n thls cuul& possihly haVEﬂbeen avoided haa an

ral M

Yl

"questians ene can never be sure that the~exact

Igean:mg of the quest'l ons Was J,nterpreted b)’ thef

X

.memhers were excluded frem.the sample.

'“'ftlnterv;ew_schedule been uSed and also translated

4

';;Questlun?alre format The flrst sectlon of the L

.1nto_&-_1ack 1anguaae. Hnwever for reasons already

“gzvnn*ﬁ- s'was not pract;cal._;_ o

'._Z'?.

e

;_questionnaire (see appendix la. on page 157), . f": g .-9_'

'ef_lpage.- HoweVer thls seetion continued~onto-ﬁhe:.~

| fsecond page of{the questionnalre. so, after ;:_-”;;"

:'membeféf*:wae 1ntended to take P anly the tlrst

"answermng a number of quest1one, the reader Was

'fg.lelﬁatlons of the ceﬂp&ter software were 1argely

'_f-respon51ble for thzs._

-iniﬁlal 1nformatlon askﬂﬁ for were no% questlons._'5v;'“

'_-_suddeﬂly c0nfronted W1th“quest1on 1 as if the

5




B

"{?anaJysis, were below 5 whlch meant. that the cni__z L

 chepter 4

" 'RESULTS OF THE QUESTIONNAIRE ~ ~ . "

Introduction: =
. ffIt seemed appropriata tc paant cut at the beginning""'
'“”1qf thls chapter that the statlstlcal reaults need

N1

‘the cbll counts 1n may cases qf statlatical

-Squared Tast could have been 1nva11dated. When . .
'.7cohsider1ng statm&tlcally signiflcant dlffprences c
  _it was palnted out by Allen (1982) that it was more [;

 accurate to assume that there is p;ghgg;x a. -
' 31gnif1cant diiferenCE between frequencies as
goppased ta saying there ;g a slgnlficant

}dlfference. Hereby one 1s encouraged to. conslder_'

 _ trends i% the occurence of events as opposed tc-

SET

:;“assumlng absolute certalnties regardlng varlables

1n the study.

'ito be 1nterpreted‘with great cautlon. For instance__-,j77'



BV L
-fln mind: that even if no prabable dszerences Wera ;k“f--

4

prever, desplte tha statistics, one neadeﬂ to hear

“*found thls dld noﬁ necassarmly mean the methbds

:”used and serV1ces provided at the tcy 1ibrary had?z~

fisubject of thls project it must ba recognlsed thatf; ".

.. - .

_fo'beneflt to thﬁ parents us;ng the servmce. o

R

'ZTAbstraﬂt qualxties of human behav1our and faelings”1   1;
.:Tiware nct easily maasured. Since 1t Waa 1argely Lhe ff

 :ij0Pinions of 1n31V1dual parents that Were thP
_these Were dlfflault to maasure in.concrete terms.;f[ _ g""

:::~The results of the study are dlscussea under the

':following headings. .ﬂ-"'*;'~*;l"3_; f7 - H”“Qk"“"'

”fi3:f f Thé Toy lerary Parents

(ii}5 é'The Toy Lihrary chlldren
ffiiil; :ihe Tcy Lendlng System o _
'(ivj-'fgmhe 0ccupat1ona1 Therapy SeerCa - plaf

o aﬁd Chlld development.

';4_kv};;  -Thausoeial_Wbrk Servmqe éhd Paren£ ; 

. Suppert .

‘ 1e4'(vi)f '10ver§iew-pf the service in-géneral.

N T .
it L

iIn this Qhapter reference was made o speclflc

 quast1ons from the queationnalre.x'

g ’




'-:An example of this questhnnaire can be found 1nf  N

S

“__Appendix 1(&} on page 156 Appendlx l(b) oﬁ - '

-* trans1ated 1nto Afrlkaans Referenaes are aiso _ 

_Upage 166 refers to the same questionhaire -

o ;...f;-v.\de in the text ta tables of deacrlptive

s f
ﬁparent, partlcipants 1n this study wara asked a

| Tff}statlstlca whleh are’ llsted in Appendix 3 whlch _35*”

starts on page 1?6 and ends on page 189 _
. . : A

o

ha s

¢

(Ques, b, d f,g,h 1 k 3)

f-In an effort to describe.the typlcal toy 1ibrary L

;:5number gf questlons such as why they made use of

B the service, where they lived, what their

PN

: oécupatlon was andnhow they haa come to ‘hear about
:the toy llbrary. These and other samilar questlnns 1 
”were asked in an: attempt to prOV1de a. descrl 1on |

T of who and what a- typlcal toy librar{ parent was. i

. e h.-—_,-u} i

- n

'-When asked why they ha& jolned tha toy llbrary

parents prov1ded a great variety of reasons for

l_hav1ng done so. o

74
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: tc their~membersh1p at the tay llhrary._' -T."'

5_  Improve ny: chlld‘s speech development“
&

These reasons were dlvided lnto.- :

'f{?i, heneflt foriﬁhemselves and -

beneflt for thalr Chlld \ chlidren.q ;1 'f” V“f'”
The ‘themne of play, stimulatzon and child

development were mentloned citen and seemed central

“ 'The 1earning of spealfic akills was- mentioned e g)

o “to improﬁe my child's co-ordlnatlon“ anﬁ "tO

-l

A eneral
“ g

statement was alac made of wantifig to zm#rova thelr

"“f chlld s understandlng and learnlng process througn

E T

Anothﬁr important aspect oﬁ why parents 301ned tne

toy llbrary was fnr the Dppnrtunlty for their

'r children to sociabisa Wlth other chlldren. Phrasea  ;

- such as “soc1allsatlon“ anﬂ “company for my chlld“

o

T

The “assessment“gfaciliti¢s wEre-anbﬁﬁer féason why

‘parents‘dame to the toy library. In one instance - 5

. the oucupatlonal therapy serv1ce Was speﬁlfically

mentloned.

-

A

'  were used Qn the questlonnalre;. R -‘._ T B



N

_help parents recelved en how to stlmulate thelr °

 _ch11d threugh play. “Aeeietance W1th a home

'f{ from the toy llbrary expermence.:

_‘Parent support Wae anether expressed reeeon for _r'

"guslng the servxﬂe.'“Te get over the feellng you are_'

"-hengthfef'membeEEhipte{Ques¢b5

ﬁ

N_”Along w1th the knowledge of how thelr chllu was

' ;jfunctloning came | the advice, recommendatlone and

(J'

Jﬁ”_proqramme“ and "new 1deas" were ‘also part of what T
h-.parents came to the toy lebrary for.i Kneredge ef

_;;Jchlld development seemed ee be semethlng all

0 A
parents had an 1nterest 1n and felt they could qalnj=,“' i{}

.alene and not accepted" Wae how ene parent etated -
"_ethis need. "COntact and sharlng w;th ether mothers"

was how anpther expressed.herself,=

o

Last hut not }.ea,st was the matter {,ﬁ e:rs:pt-:-.nse,l ‘I‘here

was appreciation for the heneflt of borrowing toys'

w;thout hav1ng to buy them. Thle alee 1ncluded

'access to and uee of a greater varlety of toye than

'piwould usually have heen poeeible._'

ﬁﬂThe length of membership at the toy 11brary ranged

between one and four yeare

76



EXPRESSED AS PERCENTAGES .~ f
o o K

Lo

i
‘{.
s .

[

{:

one year. .~
L 23.4%

/

T > three years .
three years .- 2B.5%
CU1BA% -



u.,"Thia can be seen.on Flgure 4 5 The mean,yeara of

Com Q .

¥

3” 'memhersH1p was 2 4 years. Mean score3~were used 1n5w§ff';jl
T;;comparlng the average length of memhershlp at tné
:, m
',*toy llbrary w1th the avgrage dls%ance parents had

 to travel to make use of, the- service..No j;r-°¥“f""*ﬁf'"'vinﬁ

'u'f{signlflcant dmfference (P—G 9043) was f°“nd 1n[;bis
'comparlson._There was also no Slgnificant 'f;;5 ¥v
'difference (p—o 4162) fuund between how 1ong o

"?} 1(ﬁparentf remained membars and how often the tby

 Library toys°met their child's needs.

s .2 L

~._It was assumed therefare that there WQre a varlety]_m. _**

"_’af othar :Factars which were 1mporta'1t in

| '”-influenC1ng the 1ength of tine’ parent&remalned |

o ;_members at the toy 11brary. Amang thase could havef;-”

'-_ibeen the lBVel of satlsfactlon With the tuys

””7,{jfor 1oan or th \PlaY and $°°13115ing opp?rtunitmasl”'

IR

o

'T-for thelr child at routlne toy exchanqe ViElts as
f"well as actiV1ty groups.' It was also possible that -
'parents had their own needs mat by parts or all of

‘the SerV1ce. ‘The support from’ staff ‘and fellow )

T.}parents as well as 1nfurmation on what toys'were o
 apporpriate and Kow. thase toys cnuléfbe used wzth .

'  the1r children, could also have contrlbuted to

%'-continued toy library membershlp._ .

LA



"I‘hé. '3éaumi-an' o'f b'am'- paiééﬁes"eouia 'a:.g'c; -aax%e’-a:;,aa" -

*;ffélf bath parenta wafe working.. Relocatlon would

P 1ibrary area. -

&

_-;ﬁ'eW*th'"narmal" ohlldreu‘f“f'

'.Z-Cf:years or more as indloated in Table 2 on o"
"”gpage 176 (Appendxx 3) Thls hOWever, Was ‘no |
';1nd1oatmon of how méﬁ& ohlodren fruﬂ one family
.:were mombers at tho toy library for that time D
iperiod From tcy library records thgre appeared to e

famllles with dlsabled éhildren as opposed to those_

P

'J-0ver a four year perloﬁ, parents Wlth "normal“ B
"'_ohildren often continued tho membefahip after two
::ioyears in the name of and for the benefit of a

B younger slbllng._ ﬁowever for the child Wlth a f'fif

;'dlsabllity the purposa of memhershlp continued to

‘\

l!be for that Chlld specifically._,

i e ﬁ_ S e

'é7parents moved away from areas aoc3551ble to the toyi””*

o

“%;5an influence on 1ength-of membership, partlcularly oifUI;ff.'

lfjlicertalnly'haVe bean a faot r particularly ﬁhen -;fj]' Ty

"‘be a dszexénce”in the length ‘of- membershlp batweenoji o

b4



"“.‘"-' °. Numbr.r of Ie ﬂ
SRR pe%P o

DIRECTION FRO'\A WHICH Mf-_MBE s"'"FzAVEL |

. Souwth . West

H Dwec’uon frbm TL

o



RN

”1 jWhen COHSlderlng tha category af a ‘one year y”;f«c

\?v'membership 1t was possible that parents remained

:_fmembers for one year only. HaweVer it was

"fi{Ques 1)

]~11brary.' hs can be seen on Flgure 4 2 ‘an | almost

"surprlslng considerlng one af the reasnns the tny
'f:illbrary ‘had remaxnad housed at ‘the Transvaal

5Memor1al Instltute Was because of it's clnse

U .

S

__zfalso llkely that many of thnsa Parents were present U
_”  members at the time of this study and who would f,fjf*ﬁ-’*
'VFf90551bly haVe canbiﬁhed th31r mEmbershlp fﬂr the

w  most comman 2 year perlad.,a ;._

-Dlstances travelled by parents to the toy 11brary. -

f}Toy llbrary parents travelled frnm all dlrectlona fg_ .“'

5':of the Wltwatersrand for thezr V1sits to the toy

4;

fi equa1 number in the sample llved to the North (n %_:fjﬂl
22y, South (n . 22) and East (n = 24) of the toy' |
f_llbrary._ There Were consmderably fewer parents_ '_
~ from the West Rand (n % 14) and from- the-CPntral :
:  Johannesburg area (n 11) The Central area ‘was

' - def1nad as. within a 5 km radlus of. tha toy

]111brary and-lncorporated malnly the areas of'

Braamfonteln and Hlllbrow. The 1atter was _'

? : co
J"

”jproximity to the 1nner Glty area.._'



o

Qk
> potentlal toy 11brary memhers bﬂlth enly a small

48% of the eample members travelled up to 15km fr°m ﬁ'rf'5

heme_te the toy llbrary (one way) Except for 5% ofee-

members (one’ ef whom travelled 100km) no one ;.__;,}‘

[t

travelled more than 50 km to the toy 1ibrary from
heme, Although ﬁor seme the 15km distance may net

be ‘a great dlstance te travel it’could.have beenea- o
llmltlng facter 1n terms of‘membership at the toy SR
11brary partlcurlerly with a disabled chlld and

ks even more ee if relying on: publlc transport..A__f o

100km dxstaﬁee could celainly have excluded many

o

number of parents belnq-drawn from the Johannesburg:

"central area rt ceuld he sald that fer lndlvmdual

familles transport wae necessary for toy 11brary

r_membershlp. '

B It could also he argued that the further frem the ;f'

tey 11brary'a famlly llved the shorter would be the

length of membership eince the tlme taken to cq"er Sﬁ
the dletanee mey have become 1ncenven1ent HoWever -
as mentioned preV1ously no signlflcant difference |
{p=0 9043) wae found between the average 1ength ef
membershlp and the dlﬁtance parents travelled te -

the toy llbrary. R ';_3-  fJ_ﬂ-' “Q:;
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'EXPRESSED AS PERCENTAGES

. .-_-_-:.LENGTH OF LOAN pER]OD

thure 4 3

_.?

e

E’

: 2 weekly
S 14.9%

E 4 Weekly' L
21.3%

a o




"rfParents were aeked.td comment on how 1eng they

'r__that parenteH kept the tbys.l Mbst peeple

o there were no limitatlons on extending or.

B RN
Fl ) .
e

ﬁiv1sited the toy llbra;y every three weeks.. The

"reasen for this could have been that three weeks .

"therefore fltted 1nto the glven system. Thlrdly,

edecreaelng the 1oan perlod. Therefore the number
- of membere whp dmd expeeee a wieh for a shorter or

' 1enger loan perlod were accommedated._

'e::Were allowed to keep the toys at home. The a.f'f' '

results ef this questlon are feunrd 1n Table 4 on 1:*-Q'“;° o

"egreatesy number (51%) ef tey 11brary members ;:- R

:_wae eneugh trme for beth parent and chilﬂ to

we;beneflt from ‘the herrowed teys. L f} B bcﬁf.'

~“7f1Anether reason that 61% of people $eemed Satlsfied
'i“with thls tlme peried couid have been that this wae

e.what parente Were told was the “ueual“ time perlod

. r’.;

S _.ﬂ?:.-e..-.; ’

reThe eyst&m as well as the tey library etaff were
-:flexlble in terms of the 1oan perlod. An eyample

;ef this wae the,familmes who attended the Downe

"_page 177 {Appendlx 35 As seen on Figure 4:3. the'“*=7’“ =

' Syndrpme Aeeoceatlon meetinge at TMI once a month. : B



g pareﬂfs wantlng a.4 week laan perlod saemed to )

I:‘

o lthey had set aside hpe same date for toy llbrary

N vraita each month an ‘ﬂstabllshed a routlne for

_ '_ themselvas
. ”ﬁ ?i_ - v L
.:;ﬁaefeézal to the toy library' (Quéémk) .f R

-ﬂ"Parent'a were referred to the toy llbrary ﬁrom a
| number of dlfferent ‘ources. | |
__These sources are 1ndicated in Table 9 on page

'  179. (Appendmx 3) : The wcrd referral in this

]

"instance indicated how parent's had come to hear of.f

the toy. llbrary. These souf&es are 111ustrated on

Flgure 4 41\

'-“.;ﬁesﬁite the"f1éxibi1ity-of~£hé-sysﬁeﬁ-éhé’zia o

.~ suggeSt that. "once a month" was more convenlent forfz---

 gthe1r~schedule., Thls would be true partlcularly 1f'¥

’:fTh91r toy llbrary v1sits were arranqed for the sama-:‘

J';day and. toys vere. }herefore on 1oan fcr 4 Weeks.iﬁ_ _b f:.._%
_33_ The anly instanue 1n which a langer lcan perlod was ;ﬁ:-3f

-f;questlﬂn9d was when the length of tlme was so ;:;,   ”

o ;egtended 1t became dmfflault to 1maglne hcw elthar ;.5_..
 parent or Ghila conld continms Bénetitting tron the
'same toys.::' S L 'f}. i-z

® s
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Figure 4 4

'":'_fj_-REFERRAL SOURCE TO TOY LlBRARY -

Tnerapist NN A
85% Docter

- Expraslisd 0a percentages

Friepd .o o Tl



e

They 1ncludea medical praotitioners, theraplets, ei-:f"
e friends and the med%a (tng toy llbrary smgn and

pamphleta, Prlnted artlcles; radlo broadoaets and_-.f.*“'>

tolevision coverage) Beside§ the permanent toy

11brefy siqn on the street Qutslde the buildzng, RN

media coverage .on the toy 1Lbrary was done
v

important part of publlolsmng the servxoe._ ,-5

R - -

P o g :
The larqest source of puhlloity and reoommendateon”ﬁ

of the toy library serV1oe was the oategdry of TEof

frmends, 35% of oy 11brary membere had been

ﬁj referred thie way. Pexsonal experlence and word of=

mou*h were therefore the largest oontributor to toy
library memberahlp,i As seen -on ﬁlgure 4 4 an -
optionuof "other" was inoluded on the R
quostionnalre., Unfortunately thls was w1thout a

Space to explain what the "other“ was, It was

o

': therefore diff;oult to 1nterpfet the sooond 1a*gest

.1:oategory of referral souroe. Ik was sprmlsed £rom _ft

toy llbrary reoords that thls source largely

| comprlsed oommunity health workers although one -

oannot know thls foir euret -f"”

- 83

epcradlcally. It\was ‘a1t by the staff to be an o



o

-

“'Therapists were a greater referral source than

f_ﬁjfdactors. Thls may have ﬁeen baoausa theraplsts

: 'a&%'_'

o The\lQWeSt pumbex (}f

 { :§§;.

\%accurate to dntermlne;ﬁhe successggf each media

were uaually in abntact with the chi)d who was not  "

”3'acutely ill and had -a chronxc condltion which
fiaffected evaryday act1v1ty and function in

-<f ccmparison to the medical pract;oner who sawﬁmany o 7 {T.-f

'acute conditcns. .'V;f_ e

3

1

b

madﬂé. This may ha§1 ,an cnﬁ@%gount of the e
spo;hdlc publlgibg.q LL Would bave been more

- proqpct at the time 1t whs dana. It was probable

:that the medla CQVErage was vore important_gpr |

_ugreater publlq awarenass of the serv1ce (thCh 1n

turn was important for fundraiszng) than far

1recru1tment of membershlp.-_;;

[

"A Eeparate sgstem of "referral" exlsted at the toyu'
 ;11brary wmth a different functlnn to merely

: infarming parents of and . attracting them te
~ use the serV1ce. As a requlrement for membershlp, -
-all ;oy_library children;needed_a dlregtiye_from_a “"'

 medisal practitioner recommending the use of : .

. occupational therapy as a treéatment medium,

84
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'”_referral as can be seen on- Figure 5 There had .

'“busy“ or "1azy“ and Just dldn't get round to 1t

: :These all fell 1nto the category of a 0-3 month-

:rOften tTe children were roferréd to the toy lﬁ:rary

- Clin:u: Whlch moluded the directiva :Eor o _
'Qi oocupatlonal therapy. “In inatanoes Where ParEnts ru

'fgfraoommendatlon from frlends, theraplsts, tho medla

'_referral from thelr doctor S

i
Lo

- Parents were abked 1n question 1 how 1ong after (=o“ )
1i'hear1ng about tha toy library they had_become A
members. The sﬁgﬁisﬁges are found in Table 1n ot 21 .

- page 179 (Appendzx 3). The majority (61%) of L

";Palents haﬁ Joined the toyﬂlibrary immediately on

been a 3 month delay for 24% of parents‘ Reasons '

'rglven for a delay betWeen reforral ana jolning Wera

variad Firstly there were thoso parents who were

_delay.; There were also some who-felt-that their'*_
'z;ohlldren were too young to beneflt from the’ servioe

at the tine of referral.- For 3% of members it was
HTra case of referral at tho and of a yaar just hefore |
“?_ra 1org holiday and the toy library stock take When

"fono toys were loaned out.

* by ‘the Aedioal practitioners at the TMI Agsessment ;:;3{;f}¥}

%ﬁr'or any other perspn, they were. asked to obtain a ff' L

R A
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1Generally however moet parente jOlhed the tey

'”:ﬁjllbrarwqwith min#mal delay;jf"

- Parents léVél; Df eduéa&ien. (Ques f and gg

3 oy e

iff;eThe educatlonal and llteracy crlterla for this

'}detudy excluded a number of toy library membere._ ;d*;~:-*'

“The informatlon eupplied in response to questlan

'”.;(f} is. found 1n Table 6 en page 178 (Appendlx 3)

'Vfand ShOWS that a hlgh percentage (94%) of parents

:ﬂupplled information regardlng thelr schooling‘ The _; .

'level of echoollng ranged fromhgtd 6 to std. 10._*l .

'_Hore than 80% of parents 1n the sample had

i *f_completed standard 10.; Slnce there were as many as.

"a*;-;so% of parents who had cnmplete schoaling 1t seemed

"thaﬁ altheugh the toy llbrary servzce Was

'_ _appropr1ate for parents w1th little cr ‘Ho. formal S

'schoolmng, many of the toy 11brary membere Were 1n

_.faet educated.___

;fFer 27% of fathers and 29% of ﬁmthere, no

"31nfermatien wae supplled regarding the tertlary

nd*flevel of educatlen as can be seen 1n Table 7 on
'_-page 178 (Appendlx 33 e

oA
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F sgure 4 6
PARENTS LEVEL OF TERTIARY EuULATIOI\I

Number of people .

B Fotrers aducotion TR Mother's szesren -



'-;practlsed by,toy llbrary parents.

;   Slnce no Provmslon was made for thé category “none”L j]”
;¢ 1it was. not known whether this was 1nd;catmve of na 1i.ﬁ

. ;_tartiary education or whether 1t 1ﬁd1cated an _: _
__i; unw1111ngness to prov1de the 1nformation.; HOW@Ver  ﬁ:'f:".“
o _.:.Qf ’tho ge who gupplled infomatlon abcut ‘l:hélr R
”Ff:tertiary aducatlon (Flgure 4 6), 36 mothers and 36-2;{ fﬂf:

]fﬂfathers had completed betwaen 5 and 5 years Of |
“   tartxary educatlon. Tt was EV1dent therefore that  5”
isffno differences existed betWeen the aducatlonal
:levels cf mothers as Qpposed to fathers on’ a

..:itertlary level‘f _:  - .::_'i. -U;_,w

* Occupations of parents: (Question h) <

'_The zectlon of the questionnalre for "occupation“'
”' contained a blaﬁk space in which parents could
',;write thelr occupafian. A variety of reSponses

W were ngen by‘parents and classmfled into a number S

.,5-

F:gf categorles, The categorles uaed were those uged _,;
by a ‘maxketing company named PRII-IDATA The table

' below gLves an 1nd1cation of whlch occupatlonq weref=

o

.87
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. fsecretarial\elerzcal
-.V_Adverstielnq\eales ;*

:=;IServ1ce\trmde:.f-

o It Lo :
[ ]

-ngcademlc\teacthg o

s E

| Student \Schalar

'~Ret1red\pen31ener

[ _
e & w

-
[

g:Self employed

B9
[

_Farmlng\hgrlculture *

=]
°© o W o =

o]
BRI

'efother.(apEQiﬁQW .

I
l
l
I
f
eZZML-Labourer\Worker
|
|
1
|
!
|
l
l

] m=1 " :_-Unemp_elyfed-"

“Ne 1nformat1on was provided under the heading

_"father" on one af the questionnalres.-

jThe most ccmmen oecupation for mothers who made use -
iof the toy llbrary service was that of heueeWLfe.-
ﬁfThls was followed by the cateqory of professional.
'or senlor management and thereafter an academic or _5

: 'teachlng career.

”?Full txme housewife'”ﬂb'“
ePrbfeeeienal\senlorN,. L

fmanager in bu51ne55'.*”'-

- ot g - -



'e{n=54) was that ef a prefe551onai or senior

i“}management~pesition, followed by the sen)lce

'efollowing charaterlstiee were included in this

_:secretarlal wae the next mnst common followed by a ST
, _;;small number ef other ecdupatlons 1nc1ud1ng eales,

?_trade, _atud?em:. and self empleyment

SUIR o

..:e;The mnst comman profess;on for toy 1ihrary fathers }?””'”"”

% .

.e;,lndustry or trade (n~19) cher occdpatlons for B
L.',fathers 1ncluded self émpleyment sales and an  1 o
’ f_eacadeﬁic career. It was 1nterest1ng to note that 'ee,.jt.
:7___one father had already retlred. There“were _ . *

'W'therefore quite a varlety of occupatlens practlsEd
-'fhy ﬁoy library paren;s, the most commpn were

l*loecupatlons;f;tting ;nto-e m;ddlg.lncome=leve1, ';

N In viem‘of the wrlter's orlglnai intentlon of _sfy7-3”

o descrlblng a typlcal toy library parEnt the

o

e_descrlptlon. \sinre membership at the toy 11brary
' ;1mplied that- there mes "h\yptandinq and acceptance ,

\\:

- of the 1mportan ‘& of p13 ud’agpeered that toy

;1.

o 11brary parente had in cemmpn that\they had
7_adopted,'or were 1n the proeess of adeptlng, thls |
-attltude~- | ' |

=L N



"VEMore speciflcally 1t seéﬂed that the majorlty Of

f"jmnthers who made uSe of the servmce were those who

. g had both thg txme (housewives), or-were able to
~f'structure the1r own wnrklng time (teachers or :_
:'ﬂﬂﬁenlor manaqement pes;tlons} in order to V131t the

*ﬂ!;tGY 11brary by fltt;ng 1nto the exlatlng OPEHIng{ﬂ
Sef mothers were thoae nccupylng secretarmal»ﬁ;

”';-.these were. the memhers who mdde use of the earlg-%z

? _times of the t&y 1ibrary. The next largest groupf'?'”

“ﬂiclarzcal,po51tlons. From tl'-lfé!"’1'71'-'1-"'-“’1’-"5 experie\y_f

o mornlnq, lunch hour or 1ate afternoon appoinfments. f'_ "

'":Mbst toy. llhrary fathers were in professional or

o

‘”fsenlor managamant positions whlch allowed thelr

g famlly to make use of a serV1ca such as the toy
_zllbrary. ThlS 1mplied the parants from.thls soc1o-'

-jeconcmlc level would have had the' awareness\ot the: 

. yvalue of such a serv1ce, ‘as well as the means

 ._-'(t1me, transport membershlp fEe) to take advantage.f“

7 of what the aervlce offered Since the greatest

_I_nnumber of referrals were by word of mud\h it sggmed
p that the population descrlbed abDVEHWOuid be R
'PerPEtuated by members recommendlng the service tQﬁl-' L
”_ a°qa1ntances and frmends ' : S :

61% c:rf toy l:l.brary fam;l.l:l.es Were. able tc: vi*sit 'the v

B tpy 11brary avery 3 weeks for a toy exchange.

¢ 90



}:fémilles there was ne delay between referral and

'.f4e(i;):_5ngkrbietiﬁhAgi:qﬁigpkﬁﬁ;e L

1".T'From the letancea traVellﬂd 1t was assumed that

R o T

L toy 11brary famxlmes generally haa access_te .

ug.;transport whether publlc or private. Fnr 61% ef

" 'ﬂjolnlng the toy llbrary._And lastly,jmost parents
.,1{77%) mada use of the serV1ce for bet&gen 2-4 *

-yeare, prebably eince they were able to aiferd ﬁhe

I

-

T S

(Ques, “a,ce)

. There ex1sted aImost double the numbar of famllles o

3

_(n 62} with one Child at the tey llbrary as
qffbpposed to famllies Wlth two chilﬁren (n m 32) ae

members._Table 1 on paga 17; (Appendix 3) indicatas

the etatlstiﬁe._'

N
]
s

] 1 .rJ h )
f. S0

8

N

C ke
#

‘_* Number of childreh per tamlly at the tcy 1ibrary._:- -

. K
i e
| mmeedL

“ *time,_faes and valued the service suffiently to do f;?-J“-"e
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"f*sihllng graw out uf the tny 11brary._ Therefcre it°~

-

'” }A1raady mantloned is the fact that it.was clear
:;fram the toy llbrary reuprﬁs’tnat parents very
.f,aften joined thelr first chald.and continued fhelr

f  member&th for their se&ond child onca the mlder

ﬂjwas seldom the case that a famlly 301nad the toy

: 1ihrary for one. child anly bnt rather an inatance -

gy

7of only one thld at. a txme ' 7“j, 1;r5“'f_ f }:*A“'.

11bef£ho se Who had mure than one Ghlld aa members of _ 
l.the tcy llbrary 51mu1taneously lt was qften for
'3:reasans of slbling rlvalry on fealings of neglact
. by the nnafﬁélﬂ child. In instances where the -
¢ ?hand1capped Chlld was 1arge1y the Focus. of ..

attentlon in a famlly, parents were encouraged to

 ,'take tqys hnme for both chlldren. .  o T

'Types of dlsabllities found 1n toy llbrary

chlldren‘ (Ques_¢)_ T e

in. their parents Dplnlon a]most ‘an equal numnq; of
the toy llbrary Chlldren (48%) had some kind of _f"
-problem (mild, mnderate o severe) as opposad tc no .

-prublem (51%) ThlS 13 lndicated on Flgure 4.7.

oA



 5;D1aab111tias amongsL the children incluaad a w;de

:frange OF problema. Amnngst thnae mentioned were

:a]congenltal defects {e 9.  micracePhaly), hllndness,_fo"

ﬂf;dearness, dewelopmantal delay (perceptual mﬁtor

"jand communicatlan}, naurolagical problems (tramor,-- T
';'pcor co»ordlnatlon), metabolls dlsorders, seizures,

'~fmenta1 retardation, genetlc dlsorders (e g, mowns.'-"

o Syndrome, Marfaq J&ndrome), autlsm, 1earn1ng :;_1~
7; disabi1ity and emutional and behavioural problems.

\

31 ’jTa allow for the normallsation of the env1rnnment

e

i
i

* and services fcr ‘the' disabled ch:l.ld and the = --_;

fjflntegration of normal and dlSﬁblEd chmldren, tha R

; f toy 1Lbraxy catered for famil;es where the ch;ld

i had no Spéclflc problem. Thls may have heen.seen to

“;%g -

. 1nd1cate a fam11y with no problam. HDWeVer it was ﬁ S

_clear from pa%ents’ reasons for jalning the toy

A

";library. that it was often primarlly o meet thelr T

own’ parenting needa thatrthey bacdma membersc'iby
"1ibrary membershlp was tharefore as.much for the

| parEnts as for the chlldren. It qeemed therefore

3%Tﬁbat the child's abillﬁles or laok of ahllities was

- " not the only dacldlng factgr when parents

* “cpns1dered membersh;p at_the tqg liprary,a

A
af

oo
Fy
e

e



ijarents responsas,of the degrae of dlsablllty in   H |

o

"? their ghild (ques d) are found ln Table 3 on page

:'%fiﬁﬂ}f""

o problem as moderate. 1?% mentloned & mlld problem

 °”their child had: a Problem, 20% described‘the_fL5 .

(Appendlx 3) Of the parenta whu stated that

“and 10%. a severe pnohlem., 51% cf parents

fmalntalned their child had no problem. There ware '

'__therefore an almﬂst equal number of - able—bodied

L 11brary.

.children as there were dlsabled children at the toy

HUPC_

;; =

“   Alﬁhough able to desorlbe their child's px;blem in -

[

terms- of" aeverlty many parents wera unable to name
, a SpEleic diagnasis for the;r chlld's problam. “f”;
-vﬁlthough this may have baen the result of not ~ 

'autually knowing the dlagnosis it could also have g

'a' been that some of the children iﬂ'tha study had

: multip1e problems anﬂ it Was tharefore difficult ta

condense thom down to one diagnosis.. Another

posslbla factor could have.baen that parents S

- preferred to avoid 1abelllng thelx chlldren. g_Vﬁﬁ?‘

'fnlthaagh a reuagniaed diagnosis p&y have heen

useful tc a profesaional 1t was bftan maanmngless

o

for the parents

4.
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'*.[other community servicas used by toy 11brary

”°5 ”Tab1e 5 on- page 177 (Appendix 3) 1nd1cates tha _T SR
':frequency and persentage of responses to this |
'*frfqnestion. Mcst af the ghlldran 1n.the sample.were-

R making use pf other ¢ommun1ty services such as

I‘\

*f}f;playsch°°1s nursery school, a SPEClal schcal or
'i€}1=therapy- The usa of these serviﬁes is 111ustrated_

. on Flgure 4 a. Slnce the total on thls graph Was .

T

IVfgreater than the total _number ;n the sample there -
'};'were chlldren Who made use’ of more than one af thé
';;services mentlaned.L only 5 tay llbrary chlldren
.ﬁjwere not u31ng any Df thﬂ oﬁéer servxces mentioned rf.

. on the questlonnalra. B

The toy llbrary therefore acted as a supplemantary

e

sarV1ca rather than one whlcp Wﬁs uged EXdlusivgly_h"'

It was thought that parents. Whose chlldren wereZNf o

invclved Wlth other\community aervices wOuld

p0551b1y v151t“the toy llbrary 1ass often that theqﬁ.i. |

parent whose child only made use of the toy

e

library. T J,-,.'i'{éf .

. o ] ) . B . o . - e

95



-Z*Howe6e%'in a‘comgarisan’bf'fréqueﬁcyvafﬁadcurrehce“-

:{3_:using the chi-Squared test it was shown that thera ;fi

e was no sxgnificant dlfference betWeén'the frequency_Lf :'”

-Zof VlSltS to the tay 11brary and the use of the }”

f.abavementloned servxces.. (?laysohool p 0. 289,

'7;5“-Nursery schoal p é o, 387 Therapy p s B 691, -

': ;spec1a1 School p O¢754)

'-ll

©47(iii) TOY LENDING: = (Ques.'4,5,6,7,8,10,11,12)

- Number of toys in toy library: (Ques. 5)

_'_Iable 14 on page,lsc (Appendlx 3) $hnws how 'f. _
?fparents responded to the question whether thef felt.“
:'there WBre enough toys in the toy 11hrary.; 70% Df
-Ltoy llhrary parents answered yes to thls question.
30%. of parents dia not agrea with this (answered

'f no) and would- therefore have likaﬁ to have murg

: _toys at thei‘r dl&poSal..__

 Tha question regardmng‘how often the child‘s neads

s__we;& met by the borrowed toys produced a wndespread o

rESponse (Table 17 on-paqa 181 of appendlx 3) The
: majfrlty of responses (n 69) fell 1nto the

:'poaltlve range of the visual analogue .
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- fThis lndlcated that most dhildrEn s ﬁéeds “were. met 5,f:  ;]f

*:;(Flgure 4:9) . waever some_lower ra.tingB dld

',1nd1cate that the typé Qf tbys at the llbrary WEra

:'uinot always suitable. Very severe disablllfy ‘as - ffﬂ-a;] f‘“'

717¥well as the dearth af sp931ally adapted tbya

a *;ava11ab1e was mnst llkely to ba the cause for these

"{ratlngs._"-_:. ”""._'~flfz"_r’l_-5lﬁ

oS
A

. fhe condition and quality of toys: (Ques.7) .

5 An apinion on the céndltlon and quality of toys

’ _misslng or damaged tnys._

':-sindlcated a mean of 69% as seen on Table 16 on- page |
:  130 (Appendlx 3) Although not an outright L
:negat1Ve statement thls was taken as an 1ndlcﬁtor |
L that the upkeep and réplacement of tuys at. the
7 ftoy llbrary was not as goqd as it could have been
-fThla pnocess of updatihg ‘and mendlng the toys was
" an ongoing and very important aspect of the toy _
:\1¢brary. Alsa 1mportant 1n the maintalnance of the |
-_toys were the measures taken tc ensure that the
“ftoys wera_looked after by the famlly to. the best of
ﬁtheir ahllity. In the. case of. damage, parents were

‘requested te elth@r pay. a flne or replace any

o : S S
N H . o L

. 97 'f.. :
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Figure 4 10
FEELINGS WHEN F?EF’OF?TING BROKEN\LOST TOY

o

Emborfased a =532 - - . 4

. Guiltannoyed n = 45 I Reseatiul h= 3 .

g _Abpre _r;en'si_\e;ei n=16.

Cost oncem. 22 R . : _
Pc:rents o!fowed more than one response C
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 or loss.

Te

 “ ?Tab1e 19 on’ page 181 (Append1x 3) ehowe that 97%
. of the sample ceneidered thje system used at the

.eetoy library, falr '7,";.. o e _
L ”"_ge'"* e T -
: bifficultyllecki‘g;aftexjteys}fKQhes.llleJ*'; ]
—!—'r'—_ - " " g

'Although the syetem was coneldered falr by 97% of
the sample it wae recognieed that fhe return of

damaged tQYS could be dlfflcult fer the parent._' o
S Ahis-ases

- hconfirmed when parents were asked wha* and how they
f_;feL; when returnlng t?&e that were Broken or not

' cemﬁ1ete ?hese geelengﬂere_ind;pated pn-Flgurea--'--”m*"

1_;As can hé seﬁp the moet common response reported

’-.was a feeling of embawraeement (n a.&ﬁ} fellowed by

-feellngs of gu:lt and annoyance (n 45)
'parents were concerned ahout the cost of

replacement. ThlS concern Wae seen to be founded

':since eome of the more’ eophlstlcatedﬂteye 1n the

toy. library were valued at RFOO each. T11 parents . - e

euexpressed feelinge of anger towards. thelr chlld ”

’:when the toys were loet or broken, 3 felt

- _:_reeentful at being held reeponezhl'f :aﬁthe damage

e
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1f;.respoﬁ31pijfe§;in thls matter Waa fafatlﬁ%s ;,ﬁ%,*;h
some “,

_  provide good quai;ty andldurable tays‘aéL]

.

el D

Y o
PP

o
&

waever, Judq1ng'by thﬂsa ragpanses.at seemeﬁ'that

ever: wmth £h& best iﬂt@ﬁt}ﬁns parents could not
always prev$nﬁkfass %hd breakaga.‘ Tge ;gg llhrary

 ;instances a: recnmmendation again&t Cert/in.tdya far ?& o

(¥

'certaln children mag havawbaen advmsabl 'th was
'ﬁ-=also fair tn 1nform parents of the rgplacément pcst

of the more ex99531ve tq?s if, they were taklgg B .garz'"'i
«f _ }

'5ﬂ ”these hama. Also V1tal was the practisa of empathy

e

LN
LA

& o

and’ tact when deallng With parents where toys were :.'*'”

, “”T1ost or damaged. - -'g:3 B -'f e

. Iz

The reasans for parents dif“lCulty in 1oak1ng after

_[toys are deplcted in Bldhre 4.;1. it was. ciearly
’.' . x‘i [N \

';easzer for some parents than for others tn take >

"1'aamage done to tos Was fouﬁa_whe% compa#

-i'not (» = 0. 002) It seemed therefora tﬁa

tchildren whq had a axsablllty and those W

-cara of tha tcys. A 81qnif1cant dlffaranca in =7-; o

--«."

=;?/

_f’experxenced greater dlfflaulty taking care bf toys~

' when thexr Chlld was handlcapped. Their opin%on

  seemed ta 1nd1cate that often a handlcapped chlld ”

- :_d0e5 not have the co—ordinatlon, know~how or sensej_ﬁ

'i of reaaunsmblllty to be careful with tOYE-; "

. {.g w

>arents o
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" ];It may also have been dlffiau1+ for SQme ahlldren f"
to unaeratand-that toys yerd' on 1oan as” oppoaed to ::,
'5f.j5being awned and that there wnuld be. conﬁequenaes'

."::for ﬁheir parente 1f thay were Hamaged nr l&st.g_

4.

':}_fTable 20 on page 185 {Appendix 3) tabulates the
5 reas&ns glven by parents why 1noking aEter the

:'\}Q+oys was difflcult Besldes the posaible re?sans '_?'

’* 11sted on the questionnalre an alternatlvé GPthU

R aspecta mf the discipline exercise.

| ?; superv1se thé use ct the toys.i'

”' 33 of “other“ was indlcated by 41 parents.f En the' --
3 _apace 1eft for parents +to qualify thlh statement
* 25 lndlcated that they had not fcund 1ooking after
' -;athe tcys difficnlt, Tha ﬁpllowing reasons were '
"';J@given for their nnt finding this dlfflcult..They o
'"_' had used the taklng care ©of, the toys as -an. exarclse_ﬁ
E  in discipllne for their chlldren : Bicking up and
: 'puttlng away all thn pieces at the end of ihe game, “¢:"" 
-only LSlng the toy at home and nnt allawing -f" :.. ﬁ: ;;

:VlSltOI% access to theee toys were mentloned as

'However :Eor those who did £ind it d:.fficult the

- mobt coimon reason (n 28) was a lack of tlme tc__'

s,
i)

P
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Fﬂgure 4 12

OPINiON ON THE SiZE E)F THE: C “

o L Biggéf_"
BRI -

: -Same.size_'
T36.6%

EXPREGSED AS PERCENTAGES .
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3*ﬁ$-ﬁetoy 11brary PhilDSﬂPhY Was nct t° "keep ahildran

,;busyu but rather to encourage parent..ahlld -

i

_':supervlelon of play was a difficalt 1ssue sxnce the* fi};:-l

W'O

o

\'_'1nteractlon thraugh the use of toys. “on® the other :?p;chf%

”5f'hand the parent of a hanaiaappad chmlﬂ Was often

”'7fextremely presaurised and in need of “tlme out" A;;fiﬁfe;f

.,healthy balance between the th was advccated

”'pfgand chfld.;_ _”ﬂ’f}fff'.'f~frgz-_je3.3

'.__Eaking into eonelderation the needs cf both parent °.i'5*

b

'7f\ﬂ;}e

'f_ZSigefdffxpy:liﬁrarﬁﬁ (Quéé;ﬁ)';f

&,
aait o

' . . . .
od %m--“; .r~ X i § . . : N e

-In terms 3& the pﬁ&sxcal slze and area nf the toy D

'.;llbrary SOQ\Of paﬁente 1nd1cated¢2hat they would

'sllke it to hk blgger (see Flgure 4 12}. SLight&y

"'f*mnreﬁlntlmate and persnnalised serv1ce and pQSSthy}

“'-fewer (34%) Ware ﬁatlsfled with 1ts 5129 and for ite o
,eto remain as it wae. A surprlsing 3% of membere | :
--stated that they would llke the toy 1ibrary ta be R

 smaller. It is Supposed that th:l.s request is fora

o
. t_\\:_

elonqe; and more 1ndiv1dual time between

| '_professlanal aﬂd parent. it seemed unlxkely that a

'e_emaller stock of toys and 1ess space for ‘the play

larea Was what was meant

A

e

I oo e
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. 4 (iii) THE OCCUPATIONAL THERAPY SERVICE:

(Ques.3,9,13,14,15,16,17,)

g ;él?ﬁ?.*'f;:1 ?.'¢ ﬁ75*“7 _;; 5“_.f E _~“_ '

fQueation 3 of hhe questionnaire asked parent's why
" they had jolned the toy" llbrary. In thejr reascns -
;J p1ay was ment;oned but it appeared that parent' |
"idefinltion of piay was varied.;- L .

'_’Amnng these deflnltlons wera tha important aspeats

: nf play was 1dent1fied by parent‘s ccncern for
- :"educatianal" play. Al%hough the tny libraryfl _
jenceuraged the davalopmaﬁﬁ of true play as deflned
'by cznwe (1983) as that whlch arisea from within
"chlidren and serVEs to help them deal wmtn ﬁtress,
_._other forms of play wen:ﬁrﬂ also usad at the. toy |
_11brary. By this was meant, that’ certain games,f- u'
| activitias and playthlngs were used to ellclt and
”F61nf0rce certaln developmental skills. 1£ in the

- process one was able to tap the child's innate

102

= mf relaxatlon and pleasure.' A dlfferent emph351s ;'

| 'drlv@ to engage in the aetivity for it's own saka, ' ' :'
.'T'so much the. better B
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: Question 16 asked haw impcrtant parents cdn51dered S

 the Services of an occupatlonal therapist at the

'1?toy llbrary sarvice. Tha results are 1n Table 26 s

'”i_ffan ‘page’ 184 (Eppendlx 3)._?7% responded that thls f,f'

"-'was an important aspect of the- toy llbrary serV1ce. _g_'f

'-*zf;Questlon 15 gave parent's the GPDDrtunltY t°

”'ccmment of the dltferant aspects on the B

'__'ocoupatlmnal therapy servlce at the tqy library..-- AL
:~1Their opinions are shown in Table 24 [Appendix 3).

',fThe follow:ng opion;ons were highllghted. 85% of

A x\\ AT

zuparents falt that the aspects of toy 1en6”ng such
as helplng parents to choose approprlata tcys were
- important. In addztlon 80% felt that the advi,}\_i ;
'”:qffered on the use of speclfic tdys Was aISO co
, ;mportant._ An option of only shawxng toys ta. _
:”-_ﬁaranté was included in the questinnnalreq~_Thiéf'
iimplmed that anyone (not necessarlly %n s
::occupational theraplst) famlllar With the toys o
”.could show the toys to' the parents.' In contrast =
the option.of chdosing apgrop;iate toys for |
Adifferent deVElopmental 1evels was cons;dered by.
‘the writer to be more speclallsed knewledge and the ;H

;role of the tay llbrary oceupational theraplsts.

e
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'.rlgur%éﬁr 15 e
TC)YS 'SHOWING and CHOOSEN\:'

Numbér of peaple
aa

0-9%& 10-—19 20-29% 30—39% 40-—49% 50—-59% GQ-—GQ% 70-"799; 50*59% 90-—-99%
0% NOT AT ALL NE:. . 100% Mosﬁ%- 2
m Apnrcc! ste choite m Showlng varicis o

i



o questlon avcordlng to ths general practices_

~ the occupathnal theraplst. Although from the

oy

- It was therefors mentloned as ‘a. separate sstsqory,

i sehss Hovever that parents answered thi@
=

therapist whs Sh?ﬂed parsnts the toys as well as
helplng them make ths selsctlon approprlaQe for

-: thelr chlld._ Lg;;fr*”-”
Thsrs Was thefefoxe littls dmscrimlnatlon bstwesn‘;f_ o

appropriate toys in the parents rssponSes (Figurals  o

65% cf parsnts felt that the advlce from tha

occupational therapists on how to play wlth their
child was 1mportant. When asked how important ;.fi

it was for the occupatlonal therapist to asslst __:a

the social WDrker run support grsups only 45% of

Parsnts considered th *ﬁan important functloh for'f'

parent's polnt sf view ths 1nvolvemsnt of the
occupatlonal therapxst 1n the running of support
N

groups appeaﬁsd relat1Vs1y unlmportant, this was

-s not the oplnlon af the staff accordlng to toy

g
llhrary policy.-;‘ JT

104

'5 ths showing of toys as. oppossd to the chooslng of |

N toy llbrary where it was always the ancupational o

.th_e:. SR



']3as well as an understandlng of the normal -5 ’

.:developmental pracess in chlldren. Thls enahled

B~

. The'Oceuﬁatiehalftﬁeraﬁist Waé-coﬁsideredtto'have f

the knowledge of dlBabllitY (physical and mental)

r*-&a;)

S her tg make a specific contributlon to groups When
f'gparents beceme chlld erlentated in.their |

'fdlscuselen. It seemeﬂ possible theVer, that the

eccupational theraplsts' input to support groups

'1f'sheu1d be at SPElelc tlmes for speclflc reasons

B s
\ S

'_ The organislng and runnlng of ac'{::l.vity groupﬁ. Was

J":’tftradltlonally part of the occupatlonal theraplﬂt‘s.'tf

. Hovever, at the time of this study ‘the toy f;t_,tﬁ;e

” SEI.’VJ.GE. t’.he tQY _]_lbrary Offered. . Ty

) rcle at the toy 11brary 50% of parents éon51dered
S thlS an 1mportant function for. the occupational

'therapist._

N Qhe wrlfer cen51aErea thls a fazrly 1ow percentage.

&

‘library records indicatd that approximately 60% ot
}W,chlldren at the aLt1v1ty groups Were "normal“ 1n
'__the sense that they had no particular blologlcal er _

fenv1ronmenta1 handlcap‘ It was llkely that they &""f =

. were toy library members because theig‘parents had -

f'recognlsed in themselves a need for the kind of

.105_.. :
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Flgure 4 14 .
IMPORTANCE OF OT ASSESSMr_\lTS

. Nurnber of peaple o

oo

.40

Of% NOT ALL NB 100% M"“?" N

: n {}.T.Jﬁssess'mnt .

W

ST \3—955& 10 19?5 20-29% 50*-393 40—-49% 50—59% EUHGQK To=7p E“—BQ%. 90—99% o



'";_They therefore ald net neceggarlly need the T

.'hfspeclalised 1nput of en e¢cupatlona1 the:epist fer :e-:e°f 
| &{eethelr ch;ld. The yriter feele that the contributlen..ff“"-”
B :fof the occupaflen;i theraplst at actlvlty groups 1'”{5e::
.f 'would Certalnly have been mpre impertant had thexe f“'

"»:ﬁbeegwxere dieahled chlldren attendlng theee greups. R

b

'*f,_OCGupatlonal therapy aseessment ef et child‘s

ﬂ'g"developmental and’ functlonal level was rated as
.elmpertant by 73% ef parents (see Figure 4 14) _
:-EIn questlon 17, parente were alse asked te comment ?
ie“on how often they Would like thelr chlld aseeesed.-i e e
. 5-'44% of parents wanted ﬁhls te be. done twice a year f::j;]f_“
';followed by 36%nwho wanted an aesessment dene once o
a year.' A small’ greup of parente (enly 19%} Wanted: ;:__” .
Can aesessment to be done only once while they were o
ffmembere at the toy 1ibrary._ It Wae not peselble tcif;eq
eknow 1f parente regarded these aSSeesmente ae a_: |
"formal testlng situatlon ot whether an 1nferma1
“=Fevaluatlun was what they had in. mind. It wae often
ethe case that parents were stressed by the theught _'
of a formal teet yet did want to Xnow dn What

‘developmental level their child was functi_en:l.ng_.;_".
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Number of pwpie
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: Fgure 4 15 R
0. TASS!STANCE & RECOMMENLm ONS'_‘_

L
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4% & below | 50-59% eoé-sa" 0T 80-89% " so-e% L
© 0% NOT HELPEUL .~ 100% MOST weias,

B Vulue of Recommend'




f{ﬁccupatienal therapiet at the tqy 11brary

IL:EUEual for the' ccaupatlﬁnal ﬁherapiatﬁ *o help

"-f[asked parents to. rate the usefullnees of the help

':.irecleved The ratizgs are found 1n Table 23 en page'

f7ﬁAn informal ongoing evaluatlgn Was at tlmes'_”h

' *xecongiderea a good method of assessment by ﬁhe

-y

bﬁ»

particula:;iy When parents were: Strasseﬂj bY a’more

'*Jformal eValuatlon._;i,.g~

_:During toy exchanges at the'toy lihrary 1t was

'fffparents choose ayproprlate t%gs anﬂ therapeutic
._Talds for thelr Chlld. 31multanecusly they would
”imake recammendaticne to the parente on the uee of _'

- the selected toye and equipment. Question 14

B

_(Appendlx 3). 79% mf the parents who answered thls .

”'_lusetul (Figure 4: 1J):; Althpuqh this may seem. &
. answered this questlon.;

,_It vas not possible to know vhy the rest of the?if; ..r

sample did no* lndlcate thelr opinion but 1t Lsﬁi

--question ha& alﬁeys founad. ‘these recommendatlons

dood percentage only 68 of ﬂhe 94 sample members

. '

";assumed that these members had not recelved the

frlnstruction.referrred to 1n questlon 13.

o

o

a07



_:fprovidedq_xt Was'%pund to ﬁe helpful an@ the
‘"'goccupatlonal therapists ehould therefore make a

liﬂ POlnt of maklng recemmendatlons fﬁr each parent%

"”“jwactical adVlCB they had reeeive& at the tay

i;”ﬁeﬁf{gg%gary an the management of thelr ahlld (Table o

of) page LBS' Appendlx 3). 62% uf those who

e

N jnof.Fﬁge B% ef the 94 sample memhers answere& ths-j_
s R C R _ L
;quéstlan. ?-'

B R W . - : . :
. A '1

A s%@nificdnt dlfference (p—o 32)»Was faund whenei

. \\.. L . 1‘;/

N

vhad recelvéﬁ 1ce on the use aﬁd adaptatlon of5:

'f{¥ o fequlpment fu; ﬁheir ¢h11d and the value of advice

Treceived at the toy 1ibrar9'on the pradtlcal '}Q~”

H-:handllng of th91“ chilﬂ._ It seemed that the
'.“practical management" of a Ghlld 1n the tey

11brary context implled ways in Wthh parents could_ "
' help their chmld 1earn threugh play.' This invelvedj”

L the use of toys ﬁnd sbmetlmeﬂ therapeutic equlpmentf

"".fr'

.;(e g wgﬁfbs and other 9981?10ning aiaq) in crder

r,}

,,,,, e 7 | . h

ffenswered found thlﬁ aﬁklce very useful. In this‘~;:”r

ﬂomparlng thgﬂmeans ef the groupﬂ-ﬂf parénts whoe__

SN

fieHowever it seemed that when thls 1nformat10n was ff”'

Fa)

o -

S

R



B These tcys and nlds in conjunctlcn W1th the

'recammendatlons made\by the ocdhpational therapzsts
”V.:were therefore consldered hy parents to ba of -
5*5_practical value 'i ' o |

'if}It appaared 1n general that the occupafmonal

'zftherapy service offered at the time of thel_

;study was approprlate for the toy 1ihrary pazent.fff,37

. and. chllds' needs. The exceptxon tc this was the;ff

.: runn1ng of actlvity gruupa. The actIV1ty grcup 55“'
'ﬁPopulation.as_;t_was-at the_tlme.gt:thls_study -

= daﬁid:prqhaqu ﬁa?ﬁ;ﬁeeh sucqeééfu1iyfrunubynﬁh¥_ff] :

. ‘person with a knowledge of dﬁi‘id'develdpméﬁt-“an&]

':-;:creatLVe act1v1t1es.-1n the 11ght of the qverall L

-”.populatlon at the toy llbrary 1t Seemed approprlate_}

I“::howeVer to start an activity group speclficallx for

the handlcapped éhild whlch wnu‘ﬁ be ran by an

: occupatianal theraplst

o S - - . f L
T R N T e E T

© 4(iv) THE SOCTAL WORK SERVICE AND PARENT SUBPORT:

Y L LT - g e i st

. (eues. 2, 19, 20, 21, 22, 23, 24, 25)

109
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Flgure 416

Degree of welcome experlenced

Numberaf peaple SR "

Codny

Below 9% 5O0-50%. - 60-60% .-70-79%"." —esx ' -b—sa’x
o,«,a-vsav UNWE Cd‘ME " 100%=MOST WEL":)M-‘

" Welcoms axpressed %



.zuwelcome eXperlenoed on fmrst vislt to the th :;_.ﬁ:__"_

L B
'.'L N

R ; - —t i s o it i

'ffﬂj'Parent support was oonaldered an important dEpECt

"f“of the toy library servioe by the 'taffk Methods of _“{h:f-f

:'}ng1ng support varled One of . theﬁe washhv th:Jﬁ__j

-*iftWelcoma members were glven at the toy 11brary. When

o asked in quEStion 2 to consider how they

i‘: .

'oexperlenoed their flrst raoEptlon at the toy

| llbrary the responses from parenta were varied.- |
‘These responses are 1isted in Table 11 page 179: S
”:(Appendix 3} B

Flgure 4 16 1ndlcated that 87% of parents in the B
sample experlenoed é warm welcome Aithpugh thls
Waa enoouraqlng anythlng h?low this 1nd1oated a '

-"1ack in the toy 1ibrary service.

_ ?% of paranta experlenoed a médiocteswoloomé:and-ﬂj
what Was worse was that 5%.of parents fealt -
unwoloome. A parents' flrst visit to tte toy _
11hrary would often be a dlfficult one. The toy _ o
~ library staff need to take note: of thoso who t.‘ : ;}.“?
'“-~1ndlcated that they did- not feel weloome. They need |
-to ensure that they are oonstantiy welcomlng '

t'verbally as well as non verbally

‘110
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| EMPRESSED AS A PERCENTAGE

Flg‘iﬁﬁfe 4 17
FROM WH@M DO PARENTSS RECEIV UF"F’ORT’p

oo St

y F'é_[lééé parents
o
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o
w
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Parent support from staff or fellaw parents: =

S o v i e e g e

The f*rst welcome often set the tone for enbseque1t

:?'l vieits to the toy 11brary anﬂ the°relat1°“3hip k

'e between parent Qnd profeSSlonal.vIT was aleo the ;;ofllﬁ*f

heglnninq of informal support through continued

oontact at the tcy 1ibra:y When asked in questlon

25 abbut support at fhe toy llhrary 89% Qf parents

agreed that thie came from staff membefs as opposed'{jofe]”'

- to fellow parents cFigure 4z l?h . Although the wordofi§f“
' “support“ Was unquailfled on the questionnalra it o

Wae taken at the toy library to mean a- llstening g;".”of

o and empathetlo attltude, encouragement as. well as o

-uproV1d1ng praetlcal informatlon._ Beoauee.parents :
Were often at the toy library lndividﬁally it was ;]
propesed that those who attended weeklf activlty : o
groups would be more 11ke1y to be famillar Wlth and'E*"

a experlence support from fellow parents at- the .

S groups._However a 51gnificant differenée was noted

(p = D 0?) between the group of parents attending

aot1V1ty groupe weekly and the support they, B

_ recelved from toy 11brary etaff as oppose& €0 |

S support rECELVEd from fellow = parents. It wouid ; |

appear therefore that support from staff outwelghed~ ;ﬂjdf}

that Whlch was recelved from fellow géhents.; 8

. . e ’
T LT .t? ;
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£ rgure 4 18
TALK ABOUT A PROBLEM

Numberofpeople '. *

: 0—9% so-dsz 20—237-’ 3'.‘—-39%40—-49% bo—-ﬁsz 6&—»69% ?0-—79% ao-—asz 90-*99% ;
' .0% NEVEH " 100% OFfEN ENCUSH =

o M Tulk ubout a problem a

Ty,

R U

s

v



Thls was encquraging and flttlng w1th the nereelved

2t role of the toy 1ibrary staff. HoWeVer thare seemed S
to he room for ﬁacilztatzng mnre interactinn   *ﬂﬁifﬁfL?;5“i
ffbetween;parents (as oc&urred at the activity  5' 
ﬁ:graups} ae thlS Was known to be of great baneflt
'.partlcularly to thﬂse-whc were experlencing comman
.:?diffacultlea._f T o

g

‘\.:__.. o o

TEE N

:FT.Part of ‘a suppe function was to allow parents the
.'g;opportunlty to talk abaut problema At the ﬁoy

- 7J_11brary these problems would usuallg pertaln to 'f!,f“"

';theif Chlld's problema as well as parent%ng .

' difficulties __ ’ L g, RS

]

hle to do thls 64% of parents (figure & 18)

indlcatad that the number of tlmes they ware able£   
f  ﬂto dc thls was enough for them.ﬁ ) _ _' _
fhlthough thls was falrly pqgitive there was st111-3h
" the remalniug 36% not able ta do thls. Awareness_.'

_'and sensit1v1ty on the partuof the staff and

f-avallabillty to affer the support and time to

’Jllsten should be almed for at the tay 1ibrary

T

"';ﬂ s

h Wnen asked 1n questian 19 haw often how they wara.w £ ~:

\\. !

T L A
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el "":hgure 419

SOC!AL WORKER'S FUNCTIOI\ \

“Counselling n = 76.

' Sdppof{.g.r:éul? A = 65

Ch_i'ldf'gdn_tu'c't' n=5 S
o " Referrol n = 51
BN

| SAPRESSED AS ACTUAL NUMBER .

iy

W




)

‘Role of the social worker: -

e

_;fxalthough the Social Workers' prlmary role at the f;

h :soclal worker by 83% of the parents.

'toy llbrary was one cf support LQ parents, her role ffih
3 } g1sn included a number of other functlons. Thesa  '
| were 1lstEd 1n QUEstlon 20 and parént's oplnlansfﬂ"”"
7an the dlfferent functlons are found in table’ J?fff-
'°=@ﬁ page 185 (Appendix 3) quure 4: 19 1nd1catesj'T
b:T;;how parents percelved the role of the scclal

'l7:”_worker. InaiV1dﬁal parent ccunselllng Wag g-;'”

B

;' 3frecogn1sed as the most lmpcrtant funrtlon of the:}

This-high pé%béntaéé:waé surprisinq-ﬁécéﬁse-df Ehéf 

) relatmvely small number of ind1v1dual counselling |

“ff,ﬁe951ons actually hald at the toy llbrary It

'Fbeemed thereﬂore that ‘the hlqh.ratlng for

”than th21r actual experlenﬁe_._u’

| soclal Worker.  _.

:glndlvidual counselllng was the result of parente'

' tradit;ona1 V1ew of the soalal workers rale rather o

a i

r_The enrollment of new members was con51dered by

_ “the parents as the least’ 1mpnrtant function of the .

.1131_3

. [ o



- In cantrast, accordlnq to tay 11brary polmcy, thzs

'*x;ﬂienrollment was consldered very 1mportant bY the

7_staff as part of the 1n1t1a1 assessment of a ;;f5:7

7 _fam11y. Rated almost equally 1n valua by parents, ;__:_lf;

- general statement af “belng involved with your

'ﬁchild“ (58%) Thls last mentlonad oplnion Was w-:

: f}_sought to ccnfirm or negate the VleW that the

*soclal worker was avallable only for parent
counselllnq.- Referral tc other profe551onals (55%)

e reLe:wed the :Eour‘!'h hlghest ratmg. .

'7In the np*nion of the staff the most importaﬁt
- functz.cn of the sac:i.a.l Warker at the tcy 1ibrary

E Uwaa the runnlng of support grcups. The number of

'f;;.parents who rated thJs as 1mportant (n 55)

ey

.'seemad small in contrast..

. However the suébort-groups”wére'usually fairly'-_-f.

speclflc (e g for those parents w1th a chlld who
N was severely and multlply handlcapped), thereby
probably inyolving only those parents Whose chlld

' had a SEVere problen. L

o, R

.b:T =ware the runnlng of- support groups (60%) and the 17'"'
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Aucording to the figures gained from qu@stion

. (c), parenta who haﬁ severely dlSﬁbIEd "

’“f chlldren comprised only fl% of toy 1ibrary members

- and Who also expressed the wzsh for the tny 11brary o

e professianal Eerv1ces. .;_ R -; T%m:--

“ the*question of support grpups and provided

inﬁormatlon. Many bf thesﬂ (65%} were of the
oplnlonjthat attendlng a buppcrt group to be of

great heneflt. No élqnlglcant d;fference (p o 6)

:je? was found hetween those parents Wh@*ﬁad a severely

handicapped chzid and the average beneflt recelvad

': from attendlng a support group._.-'

Parent‘g Were g1VEn the opportunlty to rate the

- value of the role of the soclal worker 1n

questicn 21 Ra:ponsea are givan in. Table

30 on page 186 (Appendlx 3) Gverall the role of

the EOCldl worker'was hlgle’rated aa can be seen
h an Flgure 4 ?0. Those parenta not in agreemant

' w1th thls wera those-whase chlldren were "narmal"

to be run as a municlpal*book 11brary Wlth no

. .. :-'?
s .‘«, et R

__ f% ;“    “ f ?]:i15”.*

| ovérallw : f the 94 sample members, 33 ¢onsidared

T
. U’

3




o '_ cmly 64% of the sample 1ndicabed that the.y had evar’

 'gﬂth the soclal-workar-purely by.chance._.This-was "

. n

’ aiSQ,ﬁotjéatiéfécﬁofy frbﬁ a toy iibr&ry pb1ié§}“ 13

A

Although 82% of parents rated the serV1ces of a

social wérker to ba essantial at the toy 11brary

L experienca._The toy library sacial warkﬁr was

employed-nn a part*kimg basls and lt Was Pé%slble  f i“

;hat these mamberS1visﬁted on a day the~socla1

wurker was not at tha ﬁag 1ibrary.

HDWQVer thlS was seen as a deficiency 1n the .'

serv;ce since there Were so many parents who had

'never ww,fthe soclal worker. Table 31 on page 186

(Appendlx 3) 1ndicates how paren s had met the

social WQrker and shows how 18% of the members had

§Oiht"of'viéwﬂ-1£ seaned thErefore that pa:enté'afg'

\
E“ . LT

Were content to know a aoclal worker w&s' 

avallable should they requlre her serv1cesH -

Tk

i

[P




A elgnificant dlfference (p-- 0 00) Was feund in f :geleffe)'

T

-J[ e fhtlngs af the value ef the aocial worker

{}bebween the greup of members who had met the eeeialﬂ

'Qe;worker on request ae opposed to thoee who had met R

-her by chanCe.

. ..:‘.‘. L

- When asked fh\questlen 23 when they Would haVe

: llked the social Wﬂrker to ‘be acceselble ftable 32sff

""e_page 187 Appendlx 3} 56 parents 1ndicated they
o an -
- vnnuld prefer to. meet her‘pﬁ'bykarranged

'”-appointment. 21 parents 1ndicated that her presenceiff

77?1at activ1ty greups would be Welcome. Thereafter

':epontaneous centect was mentioned (n.= 14)_and, ,f _

fe-laet]y, at every vlslt (n = 9)

" 'The syetem of seclal servmce,_as 1t wae at the tlme‘.b"'

ﬁ.ﬂUf the study, appeared ta be satiefactory from the

' members point of v1ew.n ‘However: fra§ a staff polnt .

cf view it was

i member see the

f; of the 1n1t1a1

j_-the system.wae

con51dered 1mportant that every

social worker at 1east once as part

assessment of needs and therefore o

not eeen -as eatlsfactery.,

117



.. 4» "IRGL:LVJ.‘I:Y groups 3
o SQ.JFellow parent cu#tact

's;i”aocialisation opportuthy for thelr chlld

' ~1east xmportant

ot i o e e i e e sl

| 4(vi} TOY LIBRARY SERVICE IN GENERAL:

'~”.Paréﬁts°Wére'qiven seﬁen‘asﬁects'ﬁf thé’toY”iibfary:_ }_'h

'_service and asked 1n questlun 28 to rank thasa Ln .

 arder of tmportance far themselvas. These aspects
'”are glven below Number Gne was considered to- be -
 the most important and numer seVen the 1east

'-filmportant aspect of the service.

1. Toy Lendlng _ _ _
.zi#fFormal parent supbcrt 9r°ups _ -.

"ig."Informatlon on general chlld ﬂevelopment '

7. Particmpatlon in toy 11hrary functions (such as !

'fundralsing e*forLs, meetlngs etc )

 -Wi11ingness on the part ox parants to partlcipate _
- in toy 11brary functlons Wnuld be determined by -

'Vmany factors. Aa 1ndlcatad thls was ranked the _;w

"1is”

IR ’ e e

g



-fllbrary service, for many famlllea, was ff
'7>]supplementary to other communlty servmces éuch ag

" ___:play, nu.rsery anﬁ« sch:Lal s:ahoola, as’ we.ll as

”i“Because=ef other commltments for the~benef1c-of

ﬂto day running of the service. B Q *_ P

B Tm.s was probably linked to the fact tha% the toy

e

.; theragv ‘or thelr child._ Parents were therefare
"'not available exclu31ve1y to the toy 1ihrary :or

'“'?act1v1t1es Btich as volunﬁary work or fundraiszng¢

'schnol, numerous doct&rs appolntments etc.} cne 1 “
,Lould not expect already ovenburdened parents ta
;proV1de unlimlted tlme and maans (tund raising) to

, ”3 make such - a service v1abla, It may however, be

‘-\.

o reasonable to expect most parehts to make some sort o

of contributlop-to fund ralsqng effqrts or the day

W
o

. . R . T
3 e . s

Parents were also asked to commen; in questlon 30

'ﬁon whether the tcy 1ibrary serviﬁe would.meet their

needs lf it Were tc be run along the linem of &

Lo

:municipal book 11hrary. This would riean no,

*_prof2531ona1 services and be purely a toy ;ending U.'"

_“that this klnd of serV1ce would Nom mueL thelr

needs and that the parenta Were not 1n favour of a  :

.

a1

'r thEir Chlld (e g.- Spaclflc therapy t:)r t':l SPEG,I.&]_ R R

_ _ & EE T
. “self serV1CE“ fac;lity. Thare vas a. 91%‘*esponse _“.,E;_»
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"_?This is 1ndlcated en quure 43 21.' it'ié”impaftant’V;

f”change in the exlsting serV1ce.-_f 41 ._;_f-;;_ o fe%& .

' to note that the- 9% of parents whn 1nd1cated that fe ﬁ”

fthey would be. happy With a pure toy lendlng eervmee o
: ; were parentﬂ of normal children. For them ‘the’ fj;j'f’.ffff.-g
ffivalue of the toy llbrary seemed ta 1ie in the ﬁ_;f;e?f'fge:"r
.egpractical questlbn uf a varlety of toys for their .

'”;achild at very little cost. It seels. 1pgical that

'Zﬁpf,this etudy indleated that fer them the Sunshine :

' such d serv1ce weulﬂ be of great value to mest

'”'cbmmunltlee however the parente in the eample of "7:0; efﬁ?

-frCentre tay 11brary servmce needed,to be broader
. \} .

::_ than only the 1oan of tcye. .["

IS

. ‘Reasons for 1ea§ing'ﬁhé_tey'librery#j;(Ques,Ji)

- When questloned on’ their reasons for 1eav1ng tha ef |
: -];oy 1ibrary parents Were given eix oategorLés and a E
'”_ch01ce of notherﬂ'” The respunaes are. lndicateﬂ 1n : 1%_

Table }e'on page 189 (Appendlx 3),-

| The comhined percentages of present and ex membere -

'els glven in Figure 4 22, For the ex—members thls -

"”_e was a questlon of what autually had happened.: For

ﬁ.the preaent members they needed to- Prbject why they :Xg:;.._
g weuld no longer use the toy 1ibrary serv1¢e some -

1200 -
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EA | REASON FOR LEAVING TOY. LIBRARY

N it 4
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Qomt;ged groph for present & ex— members
N '

| EXPRESSED: 4S ACTUL NUMBER

\ 'O“ther chﬂdfen n
y Dissot:sﬂad n =




i

W

" "Reason for leaving

- fDlSSatisfaction Wlth service   { .5
_Tays no. longer apprbprlate -   ]713- ?

:_Slfficlent 5% 1mu1at10n at home [5“ 10

i et e o it o e s it e i

'day.

“f:_}gava mpra than ana reason for 1eaV1ng the toy

g

%ifmﬁe follaw1ng table qlves a hreakdown in the numbefﬁ“"’
5@[of parents wha had 1eft the toy 1ibrary aa Qpposed o
"5*gto thgse who were prb]ectlng Why they would cease

: using the serV163gkf

. : R I o

N _.__‘:_I._:____ -

' The above tahle indlcates the number af members.

.:.Jsame members provldgd more than one reason for ,~

' 1eaV1nq'the ﬁoy library hence the total number
. above exceeded;the;number_pf the_tqtalysamplg.

[Ex memberal Memher53

[ 17'_]'1ﬁ.'.
l
|

h#i*Theme were a number of parents past and present wﬁc:_fﬁ3f”““



",.— -———u—-q-_--m—-.. '_

'_:prajected reasons were cnmparpd wmth fh

T nreasons g_Yen by ex members.-

" _'Ls_' R L 5

R

‘A ch:ld startlng ta attend a playgr&mp ox SPECLal ,%*:2_5_4
';jschool was given as the mcst common.reason by both-;_@?"ff?:x

"H groups. It was. 1ntaresting to note hgw Elmllar the;”ffj7*""fﬁ

ﬁﬂtual

kY

3fFor ex—memb _s the next most cqmmgn reason was _
' .sufflcient stimulation at hame._It was‘the writersr .

'f'rmpre551on 1n retrospect, that—thls Was a very

similar reason'to the firsﬁ'élnce it Was bebause of S

-rthe extra stlmulatlon at the playgroup or‘schpol |

- that the naed for stimmiatlon at hcme dlmlnished

:'The%thlrd reason for no 10nger using the toy.

:11brary service was that- toys were nes- longer

,_fiapproprlate.ﬁ It Was mostﬂllkely that this was ]
ﬁ__becauae the chlld had outqrowh the pre~school age-

o 11mit of the toy library toys. _j :

h.thlS dlssatisfactlcn was not speclfied. A.small

| Five. members indlcated that they had left hecause
' .Qf dlssatlsfaction with the servibe. Unfortunataly

_.;number of famllles had 19ft because of rEIO¢ation S

_gand therefore-tpc_great ardlstance to travel. _

a2z



The panent whq 1ndlcated she th unhappy to : _
%integrate dlﬁferent klnds nf children quallfled her 0
\Etatement to mean. rude, %nd SClplined ch&ldren,;_,ff§ “,:;ﬁ

.'5. . o

PresentMEIEber

S

1

'lnhs already mentioned the most commcnly grgjected

*reason glvan for leavlng the tay 11brary was a:

 f"Re1ocat1cn was also mentloned as a pro:ecte&“reasun “?ﬁﬂ.
?_ffor I@aving.- Thereafter it WOuld be that the toys  ' %;
'Qf“Woulq nn 1onger be approprlate.: Faurthly the B

_JJdJ tance to travel between homa and toy llbrary
e

;'woula be too far. Single cases”then mentloned

. .‘-' ([,/ .. . '-.w
v_dlssatlsfactlon WLth.the serVAce and ﬁbt wantlﬂq toV‘J”

oo

o J.ntegrate different klnds of children. e

.'3. Interest1nqiy no present member prajected tbat  } _¢
"H _fsuff1cient stimulatlon at hame would be a reason U

.for dlscontlnulﬁg Lhe uae nf the toy llhraxy
”;:serv1ces despite thisg belng the second most common
: reason for ax members having uiscontlnued the use- o

- the serV1ce.-. -;

o133

f

- phlld Btartlng to attend a Playgroup ar Sahonl._:f_ai;“" .-

."J.'} 1" B : ’, B ..:.I :j.’r -.' .
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.

o ”;;f0vera11 effect of tuy 1ibrary on chlld and family*ﬁ
| j{gues 29) A .

° ?;Finally the‘parents were asked to rate the averall

“ “ ;th1s was pDSltiVE No doubt tha reasons far thls
?7effect would vary £rfm famlly to famlzy, However itifr'"
o as lmkely that for many it would have been the

'5thelr chlld (whethey they wgre disabled or nat),_,
; the support the mothers experienced fo: themselwes _
_ :at ‘the toy. 1ibrary, the feellng thaL they were - ”Q'5 -
fcontrzbutlng positlvely to thelr child' T
';1development and seeing the actual phy51ca1

.lntellectual, social and emotional growth,

f@'h

i

r'-/f

H;1Effect the tny 11brary service had had on thelr ﬁ}fffiifffﬁi .
'L.&f:famlly..mhese oplnions are refleated on Figure 4_23;% o

' aA& as can be seen the majurity have 1ndicated thatfi_ﬁ f'gﬁ,_

'extra resaurce of toys and equipment belng

_Provided with a means of engaglng in PlaY Wlth .a'ﬁ:r? .;h*;




5 -The typical parent at thé Sunshlne Centre toy _.
 ;11brary seemed to be in contrast to the parents ;;f?_: :ﬁfF .
' z;dascr1bed.by Dg Dearden {1979; and Slaughter (1983)
.'7ﬁwhen descrlbiﬁy the populatinns of thear studies nn

(_ ..... e ;

:'7ear1y 1ntervention and the toy 11hrary &0?Lqmt

Lt

 1nvc1v1ng play as a means of interventlon. The

[rd

71fam1¢1es 1n the abovementianed studies were largely

: uneﬂucated and from 1aw'soc1oweconom1c strata and

T

FJJthE1r chlldren fell inta-the category of ’ ’T

L

. environmental dllablllty¢

Although there was a pross sectlon of the.

:populatlon amongst parents using the 5.C. toy‘
 -11brary, a trend waq for thase us:ng the service to _
;"be from_a_m;ddle socloreconomzc_groqp_in_ﬁerma of f“.”f' t{

educatiﬁnalxand buéqﬁaiianhlflé%gls,f_-_f~ﬁ S
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It seemed trua theﬁefore ta say that the aspect of

the toy library senhice desquhed 1n this stuﬂy Was ﬁ;;%_

catering 1arge1y for a group of so called

.::?idﬁ,nr{VllEQEG ﬁarents. Hnwever tﬁla fact dld not

nngahp the 1egit1macy of the neeqa of these\af;f” el _
pnrents. What it &;d 1mply was that the toy 11brary:'ﬂ Hi}ﬂ |
' 'serv1ce was nat welng utlllsed to & 1arge extent,' |
for fam11ies who were env1rohménﬁally dlsabled. _“.:“
Blﬂ;oalcal impalrment dces not always adhere to
o '. socn.o—economlc boundarles ‘and will probably @
contlnue tc affect familles regardless of thelr ““;"fj
sxtuatlon in 11fe. It appeared that many tov R
11brary parents from this study, wha WEre from the B
| average soc1a~econamlc 1eve1 had chlldren who féll_
1nto the hialog:callv'\andloapped-grnup Qneahad
-to be careful when cons:.derlng Which type of B

famllles needs Were tha greatest 1n the face of a |

biologically handicapped chlld. The temptatlon was f; -

oy

Y

to asdhme that tha bettei the aeu10~economlc 1evel o

thf hetter the famlly caul& cope w1th their

dlsabled Chlld.: The 1mpact of such a Chlld on a -

famlly remalns devastatlng regardless of the _

famlly s soclo-economlc.level and it seemed unfa1r4f°' H f
to dlscrimmlnate on the bas;s of economlcs only,

| -whlch fam11y;ypu1d_be-the:more needy. B

X




.ﬁi.

""tn play 1h order to achiave this. it would appear f{;i”
'. tmat those parents aware of this make up a large
:37part of the toi\l;hrary populatlon bnd that the

 fWau1d be offered 1n order to aducate parenq$ and |
- care-giVErs oﬁ the impnrtance nf early stlmulatinn'  ;

for thelr children and the impurtant ralc they haa

-The recagnltinn by many parén?s, @t the toy llb:ary:'

_of their uwnﬁneeds* led them tuwards uslng a
 .,-serv1ce Whlch cnuld help them in their strlving to L
_ ;be the hest parents they could be Thls 1n iﬁseli L

'7f;?created a v;ry alfferent service to that whiqh f' 'f_1ﬁ T

o

*_many parents and care-givers (for 1nstance from the[,

'f 1nner city areas) would need much more drawlng 1n,_53'3¥'

entlcemant and motivatlon to ﬁ&ge use of such a.

gservice. In order to address the needs of famillea_,

" in the face of envix onmental as well as hiologlcal'}-'

.7jdisabillty, lt”vas recommended that the exlstlng

referral. system be mndlfled at the toy lmbrary in.

'order to 1nc1ude a dlfferent populatien of parents__::

| to make use of the toy library servace._

-'Slnce tay 1ibrary parentb aame from all parts af

1the Witwatersrand and from diffarent dlxectians it

seemed that ldcatlan Was nat a determinlng factor ﬁ 'f

in terms of the toy 1ihrary populatlan.

'- 1§7



-_ the1r own transpnrt or access to rellahle publia

L

”G

- 1However the relatlvely small.number of parents fram]”"
o 1nner rlty areas seemed 1nd1cat1ve “that the serv10ei-'

" j was not utllisad by those geographlcally clmqa ta

”_further on 1n ﬁhia chapter._It was. inferred from e

-:the dlstanaes travelled that many memhers needed

’_' transport 1n oﬂdar to make uge of the toy library

_.servlce. .

A posltive factor of tha serv;ce at the tay llbra%y

Prov:l.ders o.f the serv:l.ce coulﬂ therefore be ._ 

5;satlefled that what the toy 1ibrary was offering

~ realise that the populaticn they were aerving waa 7

:'-Zwas that a large sectlon of the palents Who, at the:% |
'  time of thls study were, satlsfled-w1th the service'

-and content for 1t to continue aa it was.z The -

| wWas: approprlate for the majority of. parenta alreaﬁy' |

sing the service HaWEver ‘they also needed to .

'ralﬂt;vely prlvileged im terms uf the general

_populatlon in sauth Afrlca. Aqaln, this did not

‘negate the naeds of those parents who were
.\_beneflttlng from the-serv1ce,=but it was seen as.

' {'deflclant in not reaahmng the many famlliﬁs

experlencinq enV1ronmental disability._

[

-';thﬂ tay libzary._ This w1ll be more fully @150#53ed;: §§' -



.“:that the toy llbrary should addresa the fact that
“ the aervmce was not heang fully utlliSed by

o famillas for which 1t was Very apprﬂpriate*.ﬁj 7” .

5 (ii): TOY LIBRARY CHILDREN:

_ environmentally disahlede

o

' 3_It nay have been trua to aay tha reason that many '3 3 .f_j:1
_.”T:env1ronmentally handlcapped famlliesrg;d nat useé B
’;?the toy llbrary, Was they did not reeognlse the
f t.importance of adult\ahzld interactlon whxch -
J st1mu1ated Hearnlng thr@ugh play. Hbﬁever lf thia 59T“
.";had been so it wculd haVe sarVed to increase rather

5 than decreasé their neadiness It seemed therefore - -ff.'ﬁ

v e s e g o ey -

;In the world survey of toy llbrarles done hy

 3'Bjorck—Akess&n at al (1990} referenee Was made ta

chzldren who had spec1a1 needa (physical or meﬁtal)

“as well as . to ecangmically dlsaﬂVantaged ch;ldren..

'These two groups oa uh11ﬂren ware descrlbedﬁz

elsewhere in the 11terature on early intervention &

as blalogiaally oY eanfonmantaxiy impalred

-.chlldren (Brawder 1981' Denhoff 1981' Slauqhter i

1983 ue Dearden 1979 Bjcrck—AkesBon et al 1990)=J;g“

_:The blolcglcally impaired group were relatively 1;-5

Qea511y identified 1n comparlson tn Lhe 3?




o

’ R

"LThls Was also indlcated in this survey by the fact
Vfthat most parants were able ?o identify the S

-} 7bio1??ica1 problems bt their child.h In cantrast

f'however, it Beemed d1fficu1+ for parents to

_ urecognise or to describe an environmental handicapt_-.

' 1As raferred to by De Dearden (1972) tha “term  l

E ienV1ronmantTi handxuap includad thﬁgamfhildren w1th

'.i-no acc;x%as tu early s‘l:‘.;l.!tmfl,Ei‘!‘.‘;iu‘.:'u‘!‘k"'J

“envirdnment an mpre forma’i

'\!‘." o By
TR - - B qr tha
.f D oy
educaf&nn. I”\was impiied’ that anv;ronmcntal :

s

-:fzhandlcapwxeferred to a Iow BQLiﬁ*&CDnOﬂlQ sétion

R

| group of inner city chlldran as “deprived" ‘and.

_ since her 1nterventlon programmes were focusse& on’

'of the papﬁlatlon._ 51aughter (1981) refarred to a
intellectual stlmulatxon it was assumed theée

children were daprivad of cognitive stlmulation andf

1earninq opportunitles 1n,thelr environmant, A lack_

i of adult lhput was 1mplled 1n additian tc few .

materlal rasources whlch would normally have

gpcontr;buted to the general stlmulation of chmldren.  )

LI

:;Taken the" ovarall early stlmulatlon and aducatlonal o
" pacilities in SOuth Africa, environmental

o disability was seep as an area of handncap common -

_in South Afrlaa.
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  The chlldreh descrlbed in thls survey as thQSE Wlth'*

'-developmental delays 1n cammunication, perceptual

:- and mctor abilltles could be placed lnto thla

'taategnry and it was noted that there were - &

' ”considerably feWer of these than the blolqgiaé 1y o

“u\

'“g_lmpaired ChllﬂrEHEs The'a G oy'llbrary was suited;f,_: ;+ '
.  €.t0 and catered for a 1arge varlefy of chlldren o
Whlch 1nb1uded both tha abovementioned categorles. "'

..”_'A thlrd group was also catered fnr and referred t°  i

?as “ncrmal" or. those who were abla-hodied.! Thls

5 g1mplied that the parents of these dhlldren

_conalderad them to have no problems 1n terms of
.f_development and’ iearnlng‘ Statlstlﬁ§ showed that
'zjust‘more than half the number of toy 11brary
'chlldren fell 1nt0 this category

Thetéfpte"a'Foaiti?é aspect of thélsé#vice:ﬁﬁg_fhat~'ﬁ7

‘the type o'f'- ©hild catered for at the. toy 1dbrary

ranged from those with bialogical 1mpa1rments and

'environmental deprlvatian through o thosa ‘who were #f

' prlvileqed encugh to be 1earninﬂ from their care-

R givers mnd “who had the beneflt mf a. é%imulatlng _
' _anv1ronment.' Although dlfferent kxnds of chlldren o

:5were catered fnr at the toy library it seemed ﬁhat;'”':

_jfthe papulatlon was slmghtly 1mba1araed, and the

. majority of chlldren were in the "normal" category.  B
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.;saparatlng the number of blologically 1mpa1red frnm’

'  the env1ronmentally handlcappeu was more dlfficult 5 S

qf.glnce the questlonnaire dld not clearly allcw for

t.;{fthls dlstlnctlonJ Hmwever 1t seemed that the_i

'.; _isma11est group of chlldren catered for at the toy

_11brary ware the envrlnnmentally disabled group Itv jji}7h“"

:was reccomemded therefore ;hat thls 1mbalance be
" :addr35Sedr partlcularly s the provlders of the

'*ﬁserv1ce aimed. at meetzng the neads of the overall

i populatlon of chlhdren wmth problens in the

 7‘Johannesbur9 area. Contlnued mambershlp for the
“normal" children was conaldered desirable ln terms '

'of teachlng chlldren to. understand and be. tolerant S

'- ;of dlsability as well: a5 allowlnq dlsahleﬂ children ,;fk

'3to mlx with ab]e-hodled children._;

ar

'i'CdnSidératibn.Was givén:by £hé:writer'tn wﬂétherkil ”

‘- 'the s,C. ‘toy 11hrary serv1ce mlght be more

approprlate to unly ona SEction af the populatlon

e.g. only the mnvzronmentally deprlvéd or just the . _;*:

'blologically-impalred-chlld. Accnrdlng to-Bjorck-
_:Akesson et al (1990) countrles Wlth only a. few toy
11brarles (e.g. Jordan, Korea and zimbahwe) catered
| lmost axclusiVely for the blologlcally 1mpa1red
.'cnild._- L




However the&e was a. warldwmde trend towards i;-7 -' '
._qenerallslng toy Eibrary serviaes and 1ntégrating

.hfthe more spec1allzed serviue W1th the genemﬁc. Thls

gzmq%ture of chlldren with dlfferent abillbles and f;j”"'

' T}_needs was a’ reflectlon of the many toy 11brar1es in

' fthe warld Whlch caterad for‘ﬂifferent types of _
_'children from the.same faCllitY (Bjorck-Akesson ét
.f:al 1990)w Despite &ifferencas such as physical or
| {mental abllltles, theﬁe was an element common tulﬁ_
'7_a11 children at the toy library, in their need for
f p1ay. ThlS univarsal play element unites children
‘makmng toy llhraries approprlate to a very broad
.spectrum of needs. The same fa01llty was used for B
: all chlldren whether they had a disability or- not
IA pDEltha reflectlon af the toy 1ibrary serV1ce'i':”
zwas that it adhered to thls pr1n01ple of '  |
 -integration..The advantages of an 1ntegrated

'-.service included the normalisation af the

_'enVLronment and therefore the services offered.were'm

"far the use of bcth disabled as well as normal
'  chi1dren (Guralnlck 19?7, Pryor 1977) o

':'The normalisaticn reflected at the toy 1ibrary

” _was not only lnkeeplng W1th wor]d trends but

' seemed generally acceptable to those uslng the  __ ¥

o
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'_'_mhe only objac:tmn made. ta intagratirg different

"ﬂfg'kinds of chlldran Was nne comment in tha aurvey

"aeﬁfvclciﬁgﬁhn objectian to rude, undiscipllned

5?f%r1ter to, hava baen applmcable regardless af

",chlldren._ ThlB statamant waa percalved by the

']-chlldren's abllltiea ar dﬁsablllties.- v,'éfhswfiﬂ

A
e

7;Nut anly did thls procaas of 1ntegra5§?n at the toy

“allﬁbary allow for all kinds of chlldren to adapt ta S

"g:one anbther but 1t also allowad{a more. ecanamlcal

"] nsa of resources._ Thls Was partlcularly pertmnent3f,

'fg__public donatlons. slnca fundlng wnuld alwaya be an

awhan one con51dered that the S Ce. toy llbrary

'serviced the,Whole of the thannesburg araa and _
&
that it was’ funded as a’ charltable arganlsation by*af

njimportant aspect of the existence of the toy

-library, economical use gf its rasources was

-_adviaable. Tha process Qf normalisatlon also wmdeﬂf-

_.sense in terms of - expandlng the cancept of toy ..;ia-J;;

'11brariea in South Afrlca and tc establlsh them 1n*;'
'IVEnues accesslble to all children. In Pollex's f ,_"
study (1986), she referred to toy llbrarles whlch

were an extension of. municipal librarles.'



”'g,considered vary 1mportantfby the writer.:v
q'f7'was that the contlnued "mlx" of children ] nuld beﬂv;: 7Ly?*"

Lo

'af'grnups w;th increaaed numhers of dmsabled dhi

':to normal children.

uSince the toy 1ibrary concept was 8O aulteﬁlta3$o e T

"'  many chlldren the expansian of the number-"ﬁ toy-h_b;

'ﬁlelbrarles & g. into munlc;pal 1ibrary venueb was

'] : .
A

'-:f-k cancladxng comment on the toy 11brary ch‘ndren

| f faimed for. However an 1mprovement on the '8 Luatlon°ﬁ e

would be a qreater balanae betﬁeen the dlffﬁrent

ST o f7 f S o .
. 5°(4ii): LOCATION OF THE TOY LIBRARY: i! R

':5_ _61nce the toy library was supposedly acaesalble tfliff
K }to the 1nner clty area it was expedted that a far _

greater number of members at tha toy library Would;3 ". |
""have been families frum these areas . A passlble f_ ;

-  reaaqP for the fact that thls was not so was that...
" the wain source of referral to the toy llbrary was
'-uthrough frzends by word Qf mouth. TOY 1lbnary |
._ members therefore ecntinued to he drawn. frnm the
f';sama=strata of the populatlon as those who were

==_members at the tlme of thls study.




'R';'

) This needed to be addressed ifthe tOY 11hrary
;ezwanted to be an aporoprlate serv1ce far thDSE
'*fi“families or\lts doorstepq_ R o
._,ee ..._  '  ”' _....e-. __ _"7'58?5.1"'“""
eiﬂead and Bartcn clalmed (1987) that was 1mPD?taﬁt

- ko make a toy 11hrary servxce ae acchsibIe as

'“Leposslble anﬂ that there was value in. running a tOY

."_jfllbrary from a vanue where groups and famille3 '[f

"77-_a1ready met for some other purpose The venue

””?at the tlme nf the study hauseﬁ a number of day

_fwhxch housed the s c. toy 1ibrary‘was the Transvaal
R Memorlal Institute (TMI)._It Was a l&rge bulldlng

W thh had previnusly been a chlldrens hespltal and | 'f11

-cllnics all related to the health and Wellbe1ng of
':'chlldren._ Aleo included were medlcal and

 eparamed1ca1 facllatles, nursery echaols and a .
e”_famlly mental health unlt. On the surface ﬁherefere_f_.a*
ﬂ.lt seemed to be an- 1deal place to have a. toy | N
_11brary. However this may only be true for the
bloloq1cally 1mpalred chlld, Since the nature of
j_.the serv1ces provided at the TMI WEre largely

fgeared towards the blologlcally disabled child. The
e_hospital appearance and atmosphere was. Stlll

f;“evident in the huildinq, - _j___;'j_;f- ;




ff_-It was also posslble that the(oﬂﬂoral population -

,_,;_fnot connected with TMI in any way, had malntained | S
.the a‘t:titl.‘lde that :L‘l:'. Was fﬁr nSle“ Childre.n only.._-_ o

_,o:Thlo probably had far reachlng 1mplioat1ons for

lf drawing'in the environmentally disabled chlldren

,oFrom this polnt of vlew it oould have been argued ‘§?”' "

f;that the toy llhrary venue should change. ,1_
_waever othar factors needed to be oon51dered

. 'before reaommendlng such a move, . . .
s . /) - o I - _:-_._-.o

"TRANSPORT. For many in the c;ty areas the toy faf-:

f-library was within walking distanoe yat thay were

_,not maklng use of 1ts services. Although w1th1n ;ﬂry

e
T;walklng dlstanoe of. the aVeraqe adult, it Was ;'

.ﬁprobably not Wlthln walklng diotanoe for anyone

B  hav1ng to transport a disabled child Although the t_ R

'f_toy 1ibrary was on a bua route 1t was oommon
'knowledge that the publlo transport system in-
'Johannesburg was not very‘efmlcienb or(rellable

E In terms of transPoxt the treno ﬁf"“ wellbrary

members was to h&VQ the - u ‘e of théi an %ranoport.

- Thls was in oontrast to toy llbraries 1n countrles

;‘ suoh as Britain whioh have excellent publlo o

'3__transport or even Australla where toy 11brar1es

'owere often taken to the peopla jn outlylng areas by-_f'

'.means of alr transport -'_:“-'  ' _';' ';; G_'




e L L L - q g _
' ”_Hnwever this was . nob llkely ta happen 1n~50uth g

'3fq'Afr1aa and the transpnrt 1ssues would probably be

4 -;f:g”lf '}ff?ﬁ;app11cabla regardless of the toy libraries' |

1acatmn. o passib].e salutmn was that. the. tav

<]

.7ff_11brary usa the kombi at 1tls dlSPOBal t° BEt “P . B
“;ferry s?stem between townmand 1ts venue.-

.‘-‘. N

\'r .

,,,__

'_Among ather reasons fbr the,lack of env1ronmenta11ym7 S
T7'depriv€d ahlldren usmng the service cnuid have been: .  3;;j 
':' ¢the fact that chlldren were 1eft with cara—glvers _f. m;,~'
who had the responsihllzty of caring for a 1arge _
3 group of - chiléren without the neGESSary motzvat:on,ﬁ :   
ftlme or- aducatlon to realise the 1mportanca of o
'early stimulatlon. These care ‘givers wauld alsa. )
have had no way of know;ng'that the faC111ﬁY‘3 ';r'
exlsted unlesa actually in or around the bulldlng .
Tin Wthh the toy llbrary was hnused. Tha other
fhctor was how they wauld have kncwn that the R
 serv1ce was accessxble ‘to. xhe general public anﬁ* -
 not Just: for sick chilaren._This linked Wlth how \
'”.jthe tny llbrary serv1ce Was publiclsed and how ona

o would have had ta bulld up an alternat1Ve referral BT

o '_system.

5 d———




i

Once 1n51de the bulldiﬁé Which haused the tay
11brary most parents ln the aﬁrvev seemed happy

i 1deal._ e

with the acmPal phys;cal premlses of the toy
"library. The s;ze was generally consldered

adequate ﬁor 1ts purpeses in the parents npinldh'

- . s . B
[ . q\ . . . . - ki

All the abovementmoned faatof% ﬁere taken 1ntofi]3;'

situatlon of the S c toy 11brary Was the most

e

f ; canalderatiOn when determinlng whether the present -

L

R

As with most charitab;é*organisatmons the matter off-"'

flnance welghed haavmly in favour of £ha sltuatlon

as it Was, since alang w1th;it‘s ather advantaues,

toy 1ibrary It seemed therefore that wuth some

k,'ri modlflcations to 1ts publlcity campalgns which

ould serva to alert and. 1nform more 1@ca1 parents

and carewgivars that the servxve was- ava11able to

Sk

thpm, the 1ocatlon o he toy 11brary could

----- et

o aontinue to be used approprid\ely. In addltlon,~

-'_°f transPart to. anﬁxfram the clty cen%re could hayexy'

. been 1nvest1gated. 5

f-since the toy 1ibrary had 1t's own kombl, a aystem

o LD

e
0
3

the hou51ng facllity at TMI was rent free for the 4"




T

wooa

: It was conclude& theretoro that the toy 11brary
L ouhg oontlnue to be approprxate to many by R

remaining 1n it's 1ocation,- _

OPENI}"" moURs. | chom"‘a pr'aema':,, point of view it
aeomed that openlng tlmeo outside normal worklngo

hour& would havo mada the SErV1oe accesSlble to a
However, ﬁead

1arger section of ﬁno populatlon.
and Barton (1987) reported that there was. no llnk
botween the tlmes that toy 11braries were ~open and
the oagree of success ln attractlng and maintaining

thelr mombers., There was no comment found 1n tho
11terature on the ralatlonship betwoen opening

'hours and appeal to diffare&t seetlons oFf. tha
population e.g. those families whore both parents coE

' were working Therefore it was assumed that the

. :r. 1.. N
opening hours at the toy 11brary could remain as

RS

they were.' '

| Tﬂi - ':ff' - o R
[ . i The 1enqth'of-loan timeIWas aocebt&bie=to any
' ' s parants at the 3 Week perlod. Howover it could

' L . .
“\\ - probahly have been‘successfully exten&ed to a B

o monthly toy oxohamge
oo

i

Ir- .
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H_:literature on toy 11brar1e5

.Regardless of the set loan perlod it remained
- important far the toy llbrary to remalne flexible :

'ﬁ;_in terms of tcy exchanges.

-  many aspects of the service which were in common. fﬂ-

“with uther toy 1ibrar1es around the WOrld A

8.C. tay llbrary were. satlsfied with tha practiﬁal tif :

' running and organisatibn cf the toy 1ibra1y and dldi.:'
@not su@gest or request change obV1ously a good h

_.stock of toys was con51derad an essential part af

-any toy library as. mant;aned throuqhout the

| 'GenEi‘all':; parehté .é.t- the. S C,: fdy’ liﬁfaﬁ:'y. :.Eelrtz that . |
there were. enough toys to make their membershin at i

E the. 11brary wcrthwhlle. It seemed therefqre tﬁat
the toy 11brary could céntlnup serving 1t' '

"‘populatlon with the stock of tays lt had provmding '

every effcrt centlnued to be made to update and

replace toys on a regular basis:in order tc

*__malntaln a falr gtandard for its members. The stock -

of: toys was cantral to fhe ser71¢e and ahouﬁd

therefarg a Priorlty when budgating. :Jvf

141

f;TOY LENDING._The S.C. tcy library survey 1dent1fzedr :,3-'



.:13.._|:

'7fjamong dlSablEd children it was recommended that

'-;'specallly adapted tays for these chlldren he f,

3"{;:acqu1red aﬁd added to the toy stock. o

_ w_hobv1ously a unlversal prahgem anﬁ;Was mentloned ln'
N

ff The quastlcn was ccnsidered Whather thare cauld

"be consldered in the South AJTLcan sltuation when
' fexam1n1ng the iasue of toys dould he firstly, tha
;availabillty af good toys, and secondly, tha cost

ot such’ tbys. Sanctmons, as well as the

"ln the market fox good, durable toys.' Althaugh
toys were xecognlseg purely as a maans to an end . i.7f ¥L
:(ROSenau 1973} and not the end in themsalves they
"-were vital to- any toy 11brary and needed to be
'glven prlorlty when budgetlng._ South Afrlca also

-’dld not have ‘the advantage of haV1nq 1arge toy
of toys ta toy librarles as parﬁ of thelr market

_research. The financial factar whlch llmlted tne

;f grcwth and 63V91°pme“t of tOY 1lbraries was :

,VAkessan et al (1990)

. A

LA
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'f'*aver be enuugh toys in any ‘toy 11brary°: Fa°t°r5 t°

L

'“*slnca thera was a greater 1ass and breakage af tays R

:j:prahlhitLVe exchange rates were cau51ng a Jaxge gap

o jmanufactur;ng companies who coula donate ﬁew ranges__g

:the world survey of tay albraries q°ne by Bjorck--"q )



.f]: g

¥ :_w& f_; .5;2;  =:;{[;-: 1 g 5*:._ :  tﬂf;i iF  ? ﬂ..' -

BRERE seemad tnerefore, that unﬁer ‘the circumstances

:f_the toy 11brary seemed to be’ providing as good a
'~?f'} stock of toys as could be expected..--

:};Tha condltlon and malntenance of toys was another

ka_lssue mentionad 1n the lltarature on the procadure

'"}_ and medhanics of tny 1enﬂing. The aystem of dealing

 lw1th 1053 dnd breakaqes described by Heaﬂ & Bartan - ?

o (1937) was practlsed at the S c. toy 11brary and -
| 3;con31dered fair by the parents concerneaJ Hawever
phrents aiq exﬁress what seemed o be a unmversal

}ﬁm¢b¢em af wantlng single piece toya wmthout a e

'-f_-Ufnumber of. parts Whlch would gat lost {Head & Barton -

1987)._A1theugh not. entiqely réalistlc this should
'falways be kept in mind wheh purcha51ng toys for. the .

- toy 1ibrary, e T g“:,._r
_ ’ T

Ik was also reaammended that tay 1Jhrary staff
“malntalned an attitude of ampdthy for parents’
-_greportlng toy 1035 and breakages smnce it was an h i

issuﬂ many parents fmund dlffiuult to deal with,
o SN | S T

P RN

i N
gt

RS A

h ?é’cv)i”PRQFEssIonnﬁ'STAFF_SERViéEQ:;'_@ j,“-9-_f-'

w7

‘ The impurtance of supporting parants Wlth a-

ot

o h‘ndicappad child is a well documented concept..-'_"”

\

143



o b
i N . “
§ 'a'p"’
In tne”iiﬁerataré'thié ﬁaraﬁt gugpurtrinciaaea-;.-a:é;f

_helplng parents to faciliﬂ le thelr child's

.;'dQVelopment (Kelly 1981} Thls practlcal guidance:

'and support in terms of child development was.
'_prov1ded at the toy 1ibrary. by the oceupational
'75therapists. Their assistance. and. rEcommendatlons on-

Iy

 f._activit1es and the usé of equipment was highly

w _rated by - thosa-toy 11brary-parent3¢wh¢ had received  3 n

 ;;:such help, and. was a good example of hdw this type
'?__cf suppﬁrt was provided and Bhould continue ta be
€ iprovided at the's.c. toy llbrary. These
_ _recommandat1ans were seen to ha a unlque _

o contrlbutlun oﬁ the toy library and one that should
:.be consistently prov;ded with particularly

__;-attention to each parent and their 1ndividua1

'"_chlld._

f_CQntact with the pr@fe951onals, in an. 1n£orma1 aﬁd L
R

__happy aﬂtting, who had.the time to 1iatan (Mbreland
. 1977) was another aspect of pafhnt sipport
' pntrenched in the general runnlnq of the. Loy

" _'library..Parents aXprasaed ‘thely appreclatmoﬁ of

tel

ﬁ ;

./Jﬁ i

lrrJ__g._

C ol

SR A

'”having the support of the staff and many made ';'Q'-”'

-4

:_uﬂe of . these opportunities to discuss problems o

; related to thaix chlldren.

144
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Q'be an 1mportant aspect af the toy 11brary service

;"a1Ways be accesaihle Eb parents on request The

:‘impcrtance ur a pleasant and hanpy atmnsPhere at

"f*the tgy llbrary could not be Qver estxmated. It

'f Lof the staff’ contlnued to be conduclveoto allewingﬁ_'

“55;*thiq to happen-jf"'

: aimed fOr,

”.fhpw bth to contribute to this. It Was strongly

h_recommended that the atbitude and professianallsm

.. .. —‘ - r\-
_ CY_
v T 'l. B E
£y o

funique. Acrnrding to the 11terature mnst toy

for handlcapped children, ot valunteers wiliing to -

learn to. be “toybrarlans" Particular value was

_comblnatldn of the twa. Thls was eSpeclally

' trme 1f the 1ntegratlon of different children was -

:f,_iEIuA  ;?

2]

-'ﬂ)}with the freedom to learn and axplore, whlle their_ﬁf 5$

1pareﬁts galned in51ght 1nto thelr deVelopment and ;;f*

'1ibrar1es had either profeaalonal staff and aaterad

_"seeﬁ{én the s.c. stafflng struutur§ whirh was a  '§_¢'

'ashould always be a glaue where chxldren could play_ f.:: |

\T:Tha s.0. utoy library stafflng seemed to be fairly ﬂ£ ]&T;'

ko continue and a normallsatlon of the ‘service was P ‘

- It was recommanded that parent Support cantlnue toﬁffﬁ;ff:”f'

'_ and it followed therefare that a suclal worker  f }f'“" o




ew1thout profe551onal servmoes. It Was seen yf7

jprofesszonal services was thelr overall negat1Ve

”response to the option of a toy lendlng eervice
'therefore that the profess1onals proV1ded an

'be anluded in the stafflng structure of the toy

;__rrellhraryv,a_lv

LT
—

s

| 5“}&1) TOY LIBRARY SERVICE IN GENERAL

$7_Last1y, the S. c‘ toy llbrary met a number of
o.Denhoff's (1981) oriterla for . succeseful early

:1ntorvention servicee.' Firetly ample provision Was'

procedures i. e. stlmulation of thelr children

;jthrough play.- seoondly parents were supporthd in
':_Lthelr sfforts to come to terms. with, and effeot .

| ,positlve change in thelr Chlld's disablllty. |

B Professlonal staff members ware avarlable to’ ossist-

parents.in the management of_thelr-ohrldm Awmu1t1-~;'

diséiplihafY“aPProaoh was haintoiﬁéd'and eﬁery”_'

"_medlcal, paraﬁmedlcal and community resource )

eavallable used to that end,

146 -

;”An important 1nd1oator of’ how parents valued the ;«:[A_

Qﬁ*enrlched toy 11hrary serv1ce and should continue to .o

_ made the invo1Vement of parente in. the intervention o



. L

.The practlcal value of a toy llbrary was obvious 1n

 9 terms of tays lendlng. The importance af play was

”fnot only one to whidh parenta cauld relate and

"if*’understand and was even 1n aome cases the “expert“;~“""

iThe wh&;e chlld W1th1n tha family unlt was taken

=

3j1nta accouﬁt'an":nterventzon Was at the pace uf

e

_-the parent. Th"?serV1ces at the toy 1ibrary ‘were ii*
 ;nffered 1n a welcoming, attractlve and ncn -
: ffthreatening env1ronment which were approprlata for

gfbath the handlcanped and nan.handicapped chlldren._a,'

;[f0vara11 the toy library was seen as a successful

”7i'method of 1ntervent¢on..Ideally it ce-existed and

ﬂ':was.supplementary to exlating madical and

. educah1onal prov1s£bn fcr chlldren.'; g-”

o S,

} i_In inatances where there were nq medlcal and 'i';ijl
_educaplqnal serviceg the toy 1ibrary »ould have '

~been the flrlt Ftep towards meetlng the communitles

' - needs, - SRS o o
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”3j'7CONCﬁUSIdﬂ_ RN e

"- rIn conclusion 1t was necessary tu once more

| ;F.E:i?»consider the ques?kon asked at the b991nning Of
" ‘this Study namelﬁ); : S |

?fnons THE SUNSHINE CENTRE TOY LIBRKRY PRQVIDE AND
'APPRQPRIATE TOY LENDIHG AND SUPPORTIVE SERVICE TO
 PARENTS WITH CHILDREN WHO HAVE SPECTAL NEEDS? -

PRI

'  5The wrlter concludeﬂ from this study that the

;answer to tha abbve questlcn was yes, The cverallﬁfw
_ ipos1tive response from parents on mpst aspects of., “ S

 the toy library ser?lce was 1ndiaat1ve that thalr;ﬂf,

needs wera being met Therefore, what the toy

_11brary as - 1t EXISted was’ offerlng, coula be

":consldered apprqprlate for parenta of children with .

:speulal needse The Spealal needa in this case

o referréd to blological as Well as environmentaJ

_dlsabilltles '._fr '5'2;1g$-'

L1 R rff-;i

:Jk?mff'

? .o

gL
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Toa

ffTha diaabllng condltlons Df tha toy 11brary  'if.f?f.'

_ ichildnan were dlverse, lndlcating the wide appeal _ ;;_

WLfand appllcatlcn of- the seerce.”The fact that the

 -serv1ae also—caterad for a group of "normal“ _
“’chlldren was saen tc be a pOBlthE factor 1n terms

"';i°f the whole aerv1¢e. waever a better balance =

”':4between the“number of dlsabled and able-hadied

' dodrstep.

chlldren woulﬁ probably indlcate a better

'__:utiliaatlon of the sarvace in terms of the . _
"'Johannesburg children. It woul¢ certainly have made o
;Lsense for the toy 11brary to. contlnue workfgg : '
5ﬁtuwards draw1ng famllies frcm ‘the Johannesbung clty
fﬁarea, partluularly w1th the . lnflux of famlliearlnto
. "flatland“ and the dearth of pre—school fa0111t;ea i
"1n.the,area. The toy llbrary was fairly acceééible .

.htq the area and W1th 1ts;Lva11ab111ty made more : :

"'Wldely knnwn could serv1ce the famllles onﬂpts f_f g

The :Lntegrata.on of ﬁifferent ch:leren allow a for a
S praceas of normallsation for dlsabled chlldren¢ |

. The- serv;ce was, provided in.a sattlng which was--:

”- appropr1ate for and utillsed hy all kinds of f."

l/ B

o

B
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T;For these chlldren the - toy 1ibrary was playing an

':oﬁomportant role ln thalr development thrgggh the

'iofpromotlon of tho 1mpoptance of play as well as in

';f A gratifying asPect of the toy 11brary service

: Profgssionathervzceo

5whioh ocourred as a result

=emotlona1 supporﬁ’derlved from toy llhraﬁy viaiﬁﬁ

) thg prov151on of sultable playthlngs.. ‘A final
'ﬂ.comment on tha toy llbrary pbpulatlon, was that the
qumany dlfferent parenta and ohlldren Whn made e of
1;o;the toy 11brary servxce indloatod how relevant the
“.Ltoy 1ibrary was - for all chlldren, regardless of
3”f}whether they Were diqabled or not.; o

_-.|| : .

A U

'owhloh emerged from thls study was the amount of -
i_Support parents reoelvea from staff members. For

gmany thls was in the form of . practloal support

héf the oocupational

'theraplst's guldanoe and reoommendatlons durinq toy
7;exohanqes. It seemed important to. parents that the-o
'seleotlon of toya was made by someone W1th o

.iknowladge of ohlld development, disablznq

oonﬁltlons and thelr implication, as Well as the

| 1mportanoe and value of play. For others it was tﬂk

150.. o
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It Was the writers' oplnxon that Hhe 1nput frem the

isoelal worke* wae very imnortant “in the everall eeﬁ'

5 service to tey 11brary members Formal sqppart

':_greﬁps run by the social workerﬁpreV1de& parente at

feﬁthe toy 1ibrary w;th mnch needed emotienal suppnrtgg_,'“

Y

'[ﬁThis remalned an important part efmthe toy 1ibraryql_ J  '

__. serv1ce notwithgtﬁnding the fact tﬁaﬁ a relatﬁve1y0 ; f-
”f;“-small nuﬁber of ppnékts ‘were able to attend thése j%r
- . Y

=G

'3~_forma1 eupport.greups.- Generally a gréater number:e'ﬁ

Wy
......

:-femutlonal euppdrt from the etaff than from fellow

"'parents who were also toy lerary membera. Mbre--;-

fmemherehip. The importance of the supportlve rcle

'e'_iﬁteracticn hetween parente needed te he encouraged
_ in erder to bulld up.a. network of addltaonal '

fsupport which ceuld be gained frem toy 11brarg

_ played by toy 11brary staff implled that 1n

o :addltlon to the more ebv1ous skllle, staff should

be carefully selected for emetional openess and an f.,'

B ablllty te be supportzve to parents in. need.

1There was an overwhelm;ng reepense to the questlon

'ewhether the. toy library should be run as a .

;municipal boek 11brary i. e. the 1ean of toye enly

:Wlth no additl°na1 Profesezenal serV1ces.._e' -eJﬁ

N

'3'X§?1f_;_'



”?f-sarvlces were tc the parents whm usad t&a servmca._-,

2& was seeﬁvln th@ llteﬂ@tﬁ;e raﬁlew thene were toy\\

'G'libraries that were ruﬂ/§1thuut professmcnal

' serv1ces. HoWeVer without the profesﬁional serviceg'”,.j gi

SN NI
. _emotlonal, Wouid haVB remained 1argely unmet at the .5755-'

-_toy 1ibrary. It was therefore con51dered 1mportant

-by “the erter that tbf’toy 11brary continuea to

i'affer specialised services to p&rents of chlldren

“with speclal needs. SInce it was an early

”iyilnterventiun service appropriate for qﬁlldren from

the. aqe nf three ‘manths thaﬂ‘toy llbrat‘y was, often

.-parentst flrst 1ntrgduct10n to apeclal serv1ces far

'.  d1sab1ed ,hllgren. ‘A profe551onal, ;nfarmed;ani

';fsenéitgve approach was neaded in this transitlon

perlad of comlnq to terms thh thelr ah;ld'é

"idisahillty and all that,¢t 1mp11ed for the\fammly.;

. ,I." P Lo

“The use of volunteer staff w1th exparlencaﬁof

. relatad flelds such as nursery school teachmng,

:cuuld be included 1n the runnlng uf tqy 11brary

_ ~act1V1ty groups.’ The-success of fhis-would however_'i-

'depend of the 1evels of dlsabillty nf chlldren -

N attending the gradpk.

L 182 .
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éaay”ta imagine how a d1Verse supply ef toys to
*taka hbme on 1oan wouldmbe of praotlcal use to any

parent. The toy library however, went one atep

further in prov1d1ng a951stance from ocaupatlanal “‘

fheraplsts wmth the selectxon of toys and

reﬁommenaations on thelr u&e. The practical

asqeats of the toy 1endinq syatem ware acceptable 1f"

o to parents W1th gome pracLices being viewed more
| '-  poﬂgtlvely than Others An good, ongoinb supply nf
o toya remaineﬁ essentlal to such a. sefvmce. It's.
abcount the recommendations made 1n chapter 5.:'
Generally speaking’hawaver, parants expressed )
atisfaction at the way the tcy 1ibrary system)' 
WQrked. ' ' |

- _1_53!&]

Thﬁ*tay 1ending aspect of the service w's rated as

? most valuable and 1mportant to parents. It was ;

premises ware deeme& approprlata taking into _:ﬁf e
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'thq whole ﬂamily.a:_-'

2
. e
et
e =

": §JIn tﬁe 11ght cf the abovementzaned conclusions it |
"; would make sense for the toy library serv1ce to

:]l cont1nue as it was with some minar 1mprovements as V5T 

5 ;_disaus3ed in chapter four.' This sLudy has

“;-chonﬁlrmed that the toy 11bxary conaept as. perc91Veﬁ
:'-ifby tha-e prav1d1ng the sarvmce was very 51m11ar to ;  fp f .
Tb;ihow it was pﬁrcelved hy those parents Who useﬂ tha5 fg""i: 
:-tny library. It played a- meanangful role 1n o
:ﬁgasslstzng parenta to adapt to the:r chlld' L e
' :disabllity and the effect a dasabled thld had Qn '11 

NP i

|   0ne of the noteworthy“strengths Bf the toy libraryﬁ; :
|  GanHept waa that it ﬁould ea511y be adapted to

indivmdual and cummunlty needa. - It seemed
portant thexefere, that w;thin 1ts stated

framework and alms, the toy llbrary continued to

'fexpand it’s servicps to meet the needs of as manyﬁ-:J'

'_parents WLth handlcapped childran as po551ble.°ln e o

addition 1ha toy 11brary needed to cohtinue

__Prapagating hcw important the concept of play Was\,__

i

 for pre—s¢hoolars, whether'they were normal,

'_biologlcally or. enV1ronmentally dlsabled.

'i54ﬁ  
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E f_? For the grOWth of tha toy 11brary concept 1n
'  génqxal 1t would hava been prudent for fhe S c.
. Toy hlbrary, as the 1argest in- Sauth Afrlca, tnf?

-'ﬂzlnitiate a federation of toy 1ibrary's ip thls o

_the expans;on of the tcy llbrary movement in other  {

'V_'countries and would sureiy dc the same ln South

Afrlca.." i S

'i-_'The pre-school years are vmtal and farmativa yéars

’r"__- i

-:J:¥  '155:

= . 0ountry.. ThlB had provad tn be of great heneflt tn _ﬁ'"

- 13

in which Etlmulathn thruugh play mﬁke a ﬁlfference .  1:
. toall childrena-'r-’l_ S R



Co Daar Hember  f’

a . £

© (QUESTIONNAIRE)

Your partlclpatlon 1n this susey is greatly - ;$5;Ff ' _ §'
appreciated,. g : ;;.-.::;;:a;_-

"3{The aim of this questionnaire aE to establish what

“kind of-a service we are providing at the Toy
- Library, Your opinions will help to establlsh
, . -which aspects of the service are . ..

(4) TECK. THE APPRO?RIATB Box,e g.

- ugad most

.~ are mosSt benefid;al :
'j-‘need changlng 1n any way

'f{Please answer ALT, the QUestaons asﬁed. _;”””'J ’

. :_::;Thare are 3 types of answers.

—-..-'-mi-p

f(ii} WRITE IN THE SPACE PROVIDED‘- S

"-;f(lliD INDICATE ow:wnm BCALE BELGWa T

e, g ‘Does: the sun shlne 1n qummer?

NEVER “z.'m““wf .';u%MMWSnu

‘Present members : When you have complated this

o .. - questiomnaire please either put. .
R it in the sealed box at the. 'I:oy
R 1ibrary. o P

‘“; Ex meﬁbersiﬁ?:._  Return it in the envelope _

j'prov1ded as aoon as posslble. _

© ‘Thank you. =



f:;$: ?1 .

. TOY LIBRARY QUESTIONNATRE

S

| FOR OFFICE usE
fO:L 02][03

e & 'ro'rl t_;f 

B lease tgck gh”

u-m--n—-—-— i - —

Coa
%

~o(a) How many of your chlldren are toy 1ihrary members? ‘;"'

'"-_card no [ ]04

- t‘"

u--———-—-u-w- q---_—-— - __._.-u- —m—n-n_uu—-

_1 year = | 2-years .'f yaars - +3 . years

- e i i |t i e - e e o

. £0€]-»- :-

T 3Q(c) Whlch of these descrlbes the éeverlty of your Chlld'

problem?

N} ——— - . - i ot

mild moderate

’.\
-H—n-—-—.. T -

| Tnone

e e -

'.severe

—— i

. Diagnosis (if_known) is?

'Q(d). How often do you VlSlt the Toy Library? Every

_2 weeks 1 weeks__. 4 weeks _ 6 weeks

" ! i, it i --uw—s——-uq

_.Q1e)* Which af the fallowing daes your chlld attend’

. {can tick more than one) :
Nursery School L
Special School: R -_--";“-[.]-
Therapy:. .. - . = o T

L

10
S N
1
13

o T L Tame

Q{f) How many 'ears of SECONDARY educatlon con 1eted=“-

- | s i i e e _m—-—-n —-—-n-u-——'

std.7 | sta.s | atd,s | std. 10 _f'“'

-‘nh-hn-ﬁl-— —-—c.—-.u-;-h— v e

j;std 7 | std.8 | std.9" std 10

e | e e i -.—-..-n-.-—-

 Pather | std.6
Mother | std.6

187
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 _;; Q(g). How many years of TERTIARY‘education ggmglgtgi?

in e s | e s

: _Fathur I 2 years  ' 3-5 years - 5+ years

i t---v—-—-ut—l-l-——- - \.__.

Mother | 2 years | 35 years | “r years

—i v o [ s et - | ———

| Q{h) OGCﬁPATION"”;Faﬁhgﬁit-nﬁ-  __ e

e

.5  Q(1)' How far do you travel tc the Toy Library (one
L dzrectlon from hcme ? g L

S

71 Q(jj;nxnxwhibhﬁégburbjdo7xbﬁfli#e?; :5]-

Che
.

.ﬁ;.:171; 

- LT T ;;:jtils; _ﬁ

L

I

.Q(k) ‘Who refarred ycu to the Toy leraryv-'~ o

) ey i )t e { S s o e | e : i -u—--mw-‘ ,Jin
dactor ] therapistwﬁ_madiaﬁ_ frland E other.-

."Ql How long after hearlng about the Toy Library dlﬂ
' you bhecome & member? (tick the . appropriata box)

-n.—*.—.ﬂu——-.—..‘n—.- _u.--—-a- o e

1mmed1ately 0*3 months_f -6 months 6-12 months :

:-xfﬂthéré'was'@-délay iﬁﬂjoininq piéaéé stété-réason;_’“

- . o e -k,
T o " s ,--%‘-_-,..3 E

1P

Qz Please indlcate on the scala below the recepﬁion
you experisnced on your first visit to the .
- Toy Lihrary.__- : A

VERY UNWELCOME e ,27'  mos$=mEL¢omE_q_f

£y




1
1

.~ 93. Why 8id you join the'Toy Librazy?

'”:~fQ4 s hav;ng the taysﬂat home for ;nproximataly-s

.'r.QS. Think Qf the slze of the To‘

R

. Ca T,'a

see T

weeks lnng enough for rour. chll

How long would be ideal? ./ weeks. -

—
.. ‘33

.fQS Are thera enough tqys 1n the Toy lerary?

iy

Would you llke 1t? co _

“Bre@ER | | BMALLER ili BAME stE’-a1ﬂpf

: . . . ) . L u e T

lag

--_ér.-

'Q7 Tha condlﬁ;on and qualaty of the toyl varles._

Indicate o the scala belaw if thasa are'“i-
Cameavs -y | N
" POOR 1

‘amwavs |
1 soon

QB How often ao the klnd o€ toys at tne Toy lerary
m39+ your child's needs? °
' y S S R

. it
-

ALwnxsj'f

Q9. Please ratg an the qcale helcw the assistance and

T recommendations you recelve whan selectlng toys.”

Nor "{"_ T e ol
HELPFUL | : i g

S _J_gELPFHB



I _ e ;

. 510.1s ‘tne syémem of r391301ng~a broken\lost toy or.
' paying é fine falr’ - - - .
DT n-n'-ﬁﬁYES::f ::,TNQf

i i i e |

':Qll Keeplng‘the tdy" and equlpment in good order 15 :
;dlfflcult for- me because. (can tlck more than one)

1 Do KoT HAVE TIME TO SUPERVISE THEIR“USE E :fuj'“fk_“
- TOYS USUALLY BREAK EASILY RN
A HANDYCAPPED CHILD 18 ROUGH WITH TGYS UL

_OTHER (specify) _ g =“~_ o

e t .
LA

i ;15 le When you return a toy broken or with pleces
i - missing wiich of the followidy best describes -
T your feelings -(can tlck more than one) :

Y. .. . EMBARRASSED . [
o QUILTY aid ANNOYED WITH SELF . [
APPREHENSIVE OF STA¥F'S REACTION . =~
'CONCERNED ABOUT COST OF REPLACEMENT —~ = [

N

".ANGRY AT YOUR CHILD
RESENTFUL THAT YOU ARE BEING HELD RESPONSIBLE

o TR L PR .o -
. AT C
B e iianet T NPT

g ;'ﬂﬁ_

013, Have you recelved any 1nstructlon on how to: use
’ and adapt toys and eguipment for jour chlld's
spec1a1 needs’ T —————— ] i
%1 YES | WO

Q14;Was_thg:iﬁquméhioﬁ'usefulé?.M@rk'on 5§alaVbe16W@_f

.

' fNEVER"f';:m ;w_ﬂ..j e paswavs

Ny

Ll

160
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915 Please rate on. the scale. below the 1mportance (for”f

. yourself) of the availbale OCCU?ATION&L THERAPY
- functians.-_r . _
0 “Not at all 1mportant

-100 - Host. important R

'- SHOWING YOU VARxOUs TOYS.

IQASSEQSING vafcﬁiibiéTLE?ELiGE]éUNCTISﬁf*

pd

B R R NIt RS U-1: BT

' HELPING YOU CHOOSE APPROPRIATE TOYS: .

| OFFERING ADVICK ON THE USE OF TOVS:

. RUNNING ACTIVITY GROUPS:

" ADVISING ON HOW TO PLAY WITH YOUR ‘CHILD:

 BELPING SOCTAL WORKER RUN SUPPORT GROUPS:

[ T

o L .' F5;”E- _;: '”  _;:: “: '¢ 3:150:-”

. ] ‘
_'J.r:"-
'.'11 [

8

366.

__55
__‘"-s:iv |
;ts?;

» €3

&5

67

le How ;mportant is 1t for you to have the safv&céé af
an occupational theraplst at the Toy lerary¢
NOT AT ALL IMPORTANT e |

. . . . S a .

r

HOST IMPORTANT

T

168

69

_Q17 How regularly WGuld you 1ike your ‘child to be -
formally assessed by an. Occnpatlonal Theranist° o

ané only_z~; EVery 6 monthh 5 Every Year j

| e g s s st = - e

161
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.Q18 Please rate the’ prgctig 1 gggice you haVe recelved  _. hf ﬂ-'_1 
: on. the gganagemegt of your child. SN RN _
POTALLY | o L T R -j' | VERY» ;;;ﬁ_[l ][_”j71"7?,
USELESS™ " R o . .. 7. usEFUL . ] 5
' 01][02 03 _
| 5 e L o . leardamo [ 30O
-_'Q19 SOme pecple flnd a. ﬁrnhlem aaSLer to copa wlth if o » '
7 they are able to talk about it, How often (at the’ =

Toy Library) are. you able to talk about what is

Worryj ng you A _ e _ -

,NEVER j_'_ S __f'f~:_- :__!- ENOUGH | T 1 195. 06
Q20 Which of the fallow1ng do you see as the Sncial . )

Worker's function at the toy library? - S
(Tick more than one 1f yOu 1ike) PR

ENROLLING NEW MEMBERS | 197

 INDIVIDUAL PARENT COUNSELLING R N [ 108

RUNNING SUPPORT GROUPS : - AR B R LA

REFERRAL OF MEMBERS TO OTHER PROFESSIONALS [ 3 Copoo3i0

BEING INVOLVED WITH YOUR CHILD L] E L

{Please also put a * next to the one most nportant -

for-you). _

Q21. Please rate on the scale below the Value of having a

~ Social Worker at the Toy lerary. _ .
UNNECESSARY e : ESSENQiAL'_ |

e —— : _ . - :
| - ;b
- Q22. When did yau meet the Social Worker at the Toy *

g _ lerary" (Please 't:!,c:k) :

Vislt 1 Visit.z - By chance On request Kever [ii]
----------------------------------- ;. .,_. . 4
1
Q23. Please thlnk about the accessibllaty of the SOClal. \

" Worker. Would you like to have her available - s
{tick the appropriate box) . : o
'ROUTINELY AT EVERY VISIT [ ] . by 18
BY ARRANGED APPOINTMENT [ ] S - N | _]-%g

- ' I S e

SPONTANEOUS CDNTACT - [ ]



' NO-BENEFIT

AT ACTIVITY GROUPS ' *f" E:j”

g fQ24 If you have attended support groups whqt benefit have;_.~-
- you had from attending support group meetings run by -

'_i the Sacial Worker and OCcupatlanal Therdﬁigt? -

.'3Q25 From thm have yeu experlenced more aupport and

' sharing of- prohlems at the ‘Tay lerary 1n general’
STAFF _" FELLOW PARENTS | | |

a1

- _st How often have you attended an activ1ty qroup With L

 your child? -'Tim"'“
Quarteriy

am s ) e b r =

.wgekly n‘ Monthly

'_..22. .

'QQ27 If you attend the activity groups pleazﬁ rgnf thst
_ =] mpo ance-

following. aspects cf the qroups ln ord
for yourself. = _ _
. A)_“INTERACTION BETWEEN vou AND YOUR cnan :
"B} YOUR CHILD'S SOCIAL "INTERACTION WITH PEERS
c) CREATIVE PARTICIPATION IN THE ACTIVITY
Dy YOUR INTERACTION WITH QTHER PARENTS AT THE GRDUP

v -

C most . [=e—e o Rentaeaatd EE TS --_: 'léastj
_ 1mportant - -1 1 ] important

QZB Please rate the follnwing in nrder nf 1mportance for -

you., -
‘A) TOY LENDING
. B} ATTENDING FORMAL- SUPPORT GROUDS. e
C) INFORMATION ON GENERAL CHILD DEVELOPMENT
D) PARTICIPATING IN ACTIVITY GROUPS
' E) FELLOW PARENT CONTACT - )
' F) SOCIALISING OPPORTUNITY FOR YOUR CHILD
~~ G) PARTICIPATION IN TOY LIBRARY FUNCTIONS.

"1st'-.2na

fzf_
%zs’-_. ‘

las

33
332
1%



TJTQ29 Please rate the effect the toy llbrary serV1ce has
R had on your child and famlly.:_ ’
NEGATIVE B ___-._-j;;?\ POSITIVE

- l"“" L
—; S

;“I. - "’;-',\“

' 7;iQ30 Wbuld you prafar the“Toy Library to e run as a book f}: 'f'
11hrary i é. without any pruf3531ona services.wu;:~;f;“-

& ‘.\

o L :

B e ST R i3
o | ——] _ 2

'_5Q31 What was/wauld ba your reason for 1eav1ng the tqy o
library? .(tick one or more) - ‘ fj7l _
&.%33]'”

' CHILD STARTED- PLRYGRDUP}SCHOOL o 1;f
'DISSATISFACTION WITH SERVICE - |-

~

{ ]
[ .1
.. TOYS NO LONGER APPROPRIATE EAE R AR S S
| SUFFICIENT STINULATION AT HOME - = . [ ]+ 1
| Tl A
[1

- RELOCKETICN - ']4Z_f.%

Ei;'- f. FJUNHAPPY TQ. INTEGRATE DIFFERENT KINDS OF CHILDREN
L  1Q}-0THERS {please specify) . e

T e m e = oot e e LR ey o)

e )

By

o164 ‘/
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?,'Antwoord asge imaf gLLE vrae.:
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*7;41) mﬁhx n’“ TaFnASLIKE BLOKKIE.'.

i "(il) SKRYF IN DIE GEGEWE SPASTE.Trfﬁa“;

Bﬁlegankle. | : . Lo ‘
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_ o A
. e "
LAPPE@DIX P SR ¥

A ) -._—....-..-".....__,—

';;%iGeagte Lid -  7§3-7- 'f f:fi.3r' 7f7;“l»;~yi;f?;}§{  o

g deélname in die opname word yiters waardeer. \

. Die doéel wvan hierdie vraelys 44 om vas te stel - ;I
_.&-.watt?r soort dlens nns by dle speelgoedbibllote (
R lese, :'V_ ”f . o

L’ o :t

3

e . .

L R P - : "
i _r‘

D oed ; ) . T Cs . . . ) o a

(ii'j nvx op DIE ONDESRSTAANnE SKAAL ABN: ;f ” ;-f.ﬂjj;j*~7

Skyn die son 1n die aomer° _ _ _
N o NoOIT

B T

) . o .o I

Lede: Nadat u die vré.e;{{gs woltooi hét plaas. ait

aasebllef 1n die

eseelde-ddms-wat-VOorsien*?
is. _ AR "

:_oud Lede. Nadat"u dle vraelys.voltoal het, plaas

- 'dit asseblief in die gegewe koaevert: en.
- pos dlt 50 spoealg mbontllk

a

’:fU menlng sal help om.te hepaal watter asnekte van\\-:fna'

die .dieng Sy :
 «~'die'meéste qabruik ward e ;-:jg

« die mees nuttlg en hulpvaardig is DR h;r
R benadiq eni@e varanderlngNP“; o
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SPEELCOEDBIBLIOTEEK VRAELYS:

R,

- V(a)- ‘Hoevesl van u kinders is lede by die Speelqoed—'*”". e
e e S momieiet T bibliebeek? T LT
1. ;1 . L iz o lET'H_",éf“;“.:_t;fﬂ*f:-j; i:l] fvj"a--'_ﬂ;EOS}*” :

; V(b):'oe 1ank is u al lede van die Speelgoedbiblzateek° e

. w—_ - m-um— ‘— . i v —

6 maande 1 jaar 2 jaar i 3 jaar ~-+3ﬂ353r_f'-1$  3.-" }t;_]%;_

_ .v(c) Watter van dle volgende heskryf die graad van u kind!.:.,___
R ‘se prableem? S T - :

- wrrinn o | o

Diagnose (indlen bekend)7 S _ "'_..2  S - o
e s e o e et e e e i e b e e | DB

- -Vfd} Hoe dlkWels besoeklu dle sPeelgoedbiblioteek° Elke NN

- 2 weke .  }' 3 weke._& 4 Weke g]-l 6 wake |

‘\ b

- .Lﬁ
I o

V(e) Watter van die Volgende wcon u kind hy? (Kan maer as éen tik) L

Speelgroeple: | I i
_--%"glz >

S L

]
Kleuterskool: - .. : " . [,g] o
~ Spesiale gkool: [ .1
TeraPiE'; j T T P |

(F), HOQVEEl jaar 5 :0 '

.. Vader- __st.s, st 7

Moeder | st.6 | st. 7f
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' V{g) Hbeveel jare Egg anderr:g het u valtooz’ N

.Vader | ‘2 3aar 3-5 jaar o 5+ Jaarf_ o SRRTIS I ¥

"~ﬁdédér7 :52;jaarM.. .”3f5;iqar;j° 5+ jaar-jﬂg5  ﬁ_f1"”,' Vf' Ii? SR

. .'i\_" N

:”_f?fv(h) BEROEP-”-~§adér*~t.ﬁ'7 "ft - i1f; 5;;‘ff ;t;f jT7i é1_i7;f*}

.v(i)o Hoa ver rY . (1n een rigting) ha dle-53 | | N |
. Speelgnedhiblloteekp T T I
> -f-km.; ) _  3  [203£2i]§22j-_

- V(k) Wle het u na dle Speelgoadblblloteek verwys’ L

dokter : terapeut _vrlend media i andar_

"-.,‘“} L

V1 Hoe 1ank nadat u van die Speelgnedbnbl;oteek
' eh00r het ‘het u aangesluit- as 1igz?

Dadellk

P e e e i e

-

: 3_maande '_6-maande ;12_maaﬁde” o

- .t

N Indien'daar"n vertraging was gee die rede hierveor:

i e e e b e |

o s e o e i ; " - ; T e s e e T e Byt P -

V2 Dink assahllef aan dle aanvénklike welkom wat u. by
‘die Speelgoedblicteek ervaar het. Dui op die = ~
onderstaande skaal aan hoe welkom u. gévoal het. -

.UITERS ONWELEOM o . UITERS WELROM . | .

167




S| I

'-'f'Hoe lank sau ideaal wees?

o TbTAAL ONBEHULPSAAM,j‘;.,

-] .

”-Va.THoeknem het L3 by dle 5pee1gaedbiblioteek aangeslult?

e

7;.V4;;Ié'drié weke 1énk genoeg v;r u kmnd o §£%);Kfelgoed

'___'__:bby" die h‘-lJ‘-B te .he.'P. | o e o - H.—“NEﬁ _

u-—_ —_ i | v i ot s el - I

&

~ V5. Is daar yenoeg speelgoed in die Speelgoedbiblioteek?

1

fﬁs.'blnk aan d;e—grootte van dle SPealgoedhiblinteek?

. Verkies d 'n area ... .

—-q——— e i | -

--..—n—--— vy

GROTER® - |- KLETNER
'--—l--—-qn!?l'.-f‘ . : : -l

DIESELFDE GROOTTE

- -

V7, Die toestand en qehalte van die spaalgoed w;asel

Dui aseblief op die onderstainde skaal aan hoe u dlt e

-arvaar hata-.a~ _ _ A

ALTYD T

'__ALTYD o

EETIEE R

va. Dui op die skaal aan hoe dikwels &iﬁ soort o
- speeluoed by die spaelgdédhmblloteek aan u kind se

' behoefﬁés voldoen. S _ R T
NOQIT_ {IH'j e et e B j

.Anmzn-' o

i;:_ 

S Yo, Beaordee] assaebliaf op dle onderstaande skaal dla

- hulp eén aanbevelings wat i cntvang tydens die_
- uitklas van speelgoed._

v
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v1o By dle Speelgoedblblzotéek Word n stukkende _
: Epealdlng of vervang of 'n boete word betaal.-~
Is ‘die stelsel regverdig? '

-c“?f':;flf :;; T

1;_ V11 dm die: speelgoed ln 'n goeie toestand te hou is

m031lik vir my omdat o (kan meer as een tik)

EK NIE DIE ‘I‘YD HET 01-1 DAAROE)R TOEEIG TE HOTJ NIE [

‘SEFELGOED BREEK GEWOONILIK MARLIK - 1
. GESTREMDE !f}:NDERS IS HARDHANDIG ME';{‘ SPEELGOED [

ANDER(spea isearp ‘ S

et

_ "n.._-.'u-—rm.-l. N

e
faz

43

v1z Gestel u handig speelgoed terug wat stukkend ia of’_ _"';~“

. waarvan stukkies weg is. Watter van die volgende -
- heskryf hoe u voel° (Kan neer as een tlk)

'VERBOUEREERD =
SKULDIG EN VIES VIR USELF
'BEVREES VIR DIE PERSONEEL SE REAKSTE.
- BEKOMMERD OOR DIE KOSTE VAN VERVANGING
. XWAAD VIR U KIND = = S
GEGRIEF DA'I‘ v VERANTWOORDELIK GEHOU WORD R

<45
d46 -

347]-T

as

V13.Het u enlge voorligting by dle speelgaedbiblloteek
- ortvang hoe on 5peelgoed en toerusting aan te pas

vir u klnd se spealale behoeftes? i —ue-ﬂ—— '~ﬂ-1
S T :JA_,;,. NEE |

Y : .

V14 Was die 1n11gt1ng nuttmg’ : (Dui aan op die skaal)

. NOOIT J TR S, N ALTYO
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o u KIND SE VIAK vm : ONTWIKKELING TE /BEPBAL; "

* RAAGGEWING OOR HOE OM MET U KIND.TE SPEEL:

T

°u;v15 Dui up dle onderstaanae skaal aan hae halangrlk dle
_ besklkbare ARBEIDSTERAPIE funksies is vir u._pj

100

Van Geen Belang

|1' B

o U VERSI{EIHENHEID SPEELGOED T mcs' N

&

ER T IR LR S ﬂtﬁf‘f[a_hf;?iif*ffidq'-”?

HELP U OM TOEPASLIKE SPEELGOED UTE TE KIES: © = .
o] R N 4[ 1o
~ RBADGEWING OQR DIE GEBRUIK VAN DIE |SPEEIGOED: .

' OM AKTIWITEITSGROEPE TE BEHARTIG: . -~ .
N e

e

oL <f   _3g+f“-”;fJ'"]j 7y oo

HELP DIE MAA'I‘SKAPLIKE WERKSTER oM -
ONDERﬂTEUNINGS'-GROEPE 'I‘E BEHARTIG'

R T P LRl T SRR

:?:f'j[f-

VAN GEEN BELANG

ir

 'V16 Hoe belangrik is dlt v;r u dat ﬂle dlenste van n e :
ARBEIDSTERAPEUT by dle speelgoedhlblioteek besklkhaar;j,---

1is7?

. . v -
J ¥ TF " g i § " —— . hd .

UITERS BELANGRIK e

. v17.Hoe gereeld sou u verkies dat u. klnd formeel deur_ 
: =-’n Axbeidsterapeut ‘bepaal word? : _ :

_._Hgt egnmaal & maandelzks -f.' Jaar11k£

--n--—n-

. ) e .
R

R
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vig. Dui ép dle ondarstaande gkaal aan hoe waardevol was:

. die raad wat.-m cntvang het oor-die praktiese hanterlng_”:'

Vaﬁ u klnd

NUTTELOOS ; _;;: T T WAABQEVQL;

'it  ]7i;?2.

- w1ie, Sommige mense v1nd ln probleem makllker on te SR

: hantear jindien hulle daarcor kan praat. Hoe. dikwels

kan u by die. Bpeelgoedbxblioteek praat oor dinge wat
‘u hlnder° ) C o

3DIKWELS

-NOOiT'['~ f;' e GENOEG“'*f'

T

1 01! 071[03
“akaart nr. |

043 __

.06

V20.Watter van dieHVQ1Qeﬁdé is volgens u.die MAATSKAPL&ﬂE.
WERKSTER se funksie by die sPeelgcedblbllafeek? R
(Tik meer as aen as u. w1l) - _ _ S

AANSLUITING VAN NUWE LEDE

~ INDIVIDUELE OUER RAADGEWING -
ONDERSTEUNINGS~GROEPE LET .
VERWYSING VAN LEDE NA ANDER PRDFESSIONELE '
BETROKKE WHEES BY U KIND
(Merk ook assebllef 'n * by dle een Wdt bel
is v1r u) ' : S . _ .

n

1kste 1

}11

. ]08..
]09 '
110'

‘v2i. skat op die onderstaande skaal die waarde van 'n
Maatskapllke Werkster by die Speelgoedbmhlloteek._

ONNODIG B R NOODSAAKLIK o

13 .

vaa. Wanneer het a dle‘Maatskaplike WErkater ontmoet
by die Speelqoedhlblloteek°

Y v v o it e | i e -

i_Besoek_l _Bescgk.Z' Op Versoek

Toevalllg

i iy sy

'me;tj_-

'_vza.;Dlnk asseblmef aan dt# hekombaarhaid van die
s Maatskapllke.Werkster ‘Sou u verkies dat sy -

_ besklkbaar is ... {merk dle toepaslike blokkle)

{ -

TYDENS ELKE BESOEK e '-1[']:
FER APSPRAAK . R
DEUR SPONTANE KONTAK . . [ ]

- BY ‘DIE EKTITEITuGROEPE N

";_'1?1 f

 515
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’f?vzélﬁattérNVQbfﬁéel het u’ geﬁrékddeur'die'ondérStéuﬁ{hgéQn”;«37
: - groepbyeenkomste by te wnan wat deur die Maatskaplie
Werkster hehartlg is? . _ _

E:GEEN VOORDEEL _-'r~.'-~_*f7f_   ;J"3BAIE-V0¢RDEEL [ O I
IR N _mg. A B ;_; _;!ﬂ;_:.-: S § O R

' f”vzs Van wie,. by dxe-speelgoedblblloteek, het u d;e meeste f;;~""
S ondersteunlng & deel van. probleme t:orn.:\ram_:;'2 L 1

pmsoumm l MEDE__OUERS o E A S IR

e e e e Y ER R TR TF S taa

*

é _  ' V26.Hog . dikWels het u ‘n aktiw1te1tsgroep ngBWOon met u
B klnd?t R .
. i _ _ oy

*F .u_l—uuﬂ-”ﬁ ’

- KWaRTAALIKS l NOOIT

ﬁ.__l

WEEKLIKS MAANDELIKS

J—

e “VZ? Rangsklk dle belangrmkheld ‘van - dle volgende a?pekte-;='”_'v .5
C . van die aktiwltaitagroap vlr us L. o .

) INTERAKSEE TUSSEN U EN U KINB o
B} U KIND SE SOSIALE INTERAKSIE MET SY PORTUURGROEP
C) SKEPPENDE DEELNAME IN DIE ARTIWITEIT " :
D) U INTERARSIE MET MEDE OUERS BY DIE CROEP ..

et

_lstEm .2de | 3@3_;_ 4de T::}i;_ . wﬁ:-::L  ::_:;  E ._L
‘mees Prmmmm L | memmie e | e | Winste e
_ belangrik ST B N R ? ._be1angrikja;_

vza Rangskik dle volgende 1n orde van belanqukheld v1r u.' ;f” ﬁ 7f:_
N -.]27

" A) UITLEEN VAN SPEELGOED 127
12

'B} FORMELE ONDERSTEUNINGSGROEPE *
- C) INFORMASIE OOR ALGEMENE KINDERORTWlKKELING
. D) DEELNAME IN AKTIWITEITSGROEFE
E . E) MEDEZ-OUER KONTAK = i
F) SOSIALISERINGS-GELEENTHEDE VIR U KIND
~ G) DEELNAME IN SPERLGOED’ BIBLIOTEER FUNKSIES

<1+ R
SEET

| p— -y ey

-']33 F'

| 1ste | 2de { 3de | 4de | 5de .| 6de f?de'f  f=f L __}ﬁ_-“

o - i 1 i a [ — o e —ﬂ—-—ﬂ 2 o

— —ﬁ?qé;léwﬂ—ﬁﬁ'*—!ﬁ-ﬁ .
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2V29 Du1 assebliaf dle effek van dle speelgoedblbllateek

"3 -v30 Sou. u, varkles dat dle speelgoedbiblloteek so0s .

.v31.Wat was/sou u. rede wees om die.speelqoedbiblioteék

o se dlans op u k:nd en n famllle aani . 0 RS
 NEeawrEs . < - posrexme . o |
"”*f” Lﬂ;.:[.i; : _ 5f5}ff”} ..“fizf' 4r;_'{;&’- f;f _.f[fﬁf

. 'n gewnne biblioctéek-ikonder enigé professionele
dlenste wees° B e "“*“*“;'- _

l VaA 1 NEE

-

- te verlaaty (kan meer as een tik) - Lo
7 KIND BEGIN SPEELGRQEP\KLEUTERSKOOL °_- Sl
. ONTEVREDENHEID MET DIE DIENS . -

. SPEELGORD NIE-: MEER POBPASLIK VIR U KIND NIE

- GENOEGSAME. S‘I‘IMULASIE TUIS T _
VERHUISING . i ' '

" ONTEVREDE QM VERSKILLEN‘QE TIPE KINDERS ‘I’E

- INTEGREER

,-ﬁNDER (5p331flseer asb )
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9
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APPENDI‘X 27:!

—m——w-.—-_--—n -

Information given whEn 1nfurm1ng prcspect1va samplef_”;
membera of the toy 1ibrary reaearch project .

e

2 F1'?1._ A survey 15 to be undertaken at’ the tuY -
: ;_3_1ihrary i

o T g The aim of the praject is to galn informatlon- e
e n s from those ‘people who use the service and make - -
S -2 v . changes *to the- serva,ce ‘on- the has:Ls of th:.s L
_;_51nformationa,~_¢» S “ SRR _ S
R N P number of memhers, past and present are .
o e ;belng asked to complehe fhe questionnalre.-

e N TR The ques&ionnazre Wlll take approximately B
Lo e 025 minutks to complete. R S
o r'? 5:_fThe infdrmation will be treated confldentlally” |
L .and. so one will be required to put thelr - name
m?-_ -   .:, on the que&tlonnalrEq | . . . .
: o o B .. 'Questionuaa.res can. be completed Whn.'l.e. &t the o
g : " toy library or will be posted with an addressed = .
A S - ! - - 85 stamped envelope ta be used for. it' S
i . ~n5=i”7 .return.__, o T _ ; A ’
7 - Participatirm J.s camplptely vnluntary.; o
' 8. :Wlll you complete a questionnalre?

. '}‘;“:"T.'*‘u\.

1 N

BEET7SN

?E

i B by o

R b




_;-”;Inﬁcrm331e verskaf aan ouers van 'n moontlikel~-' : E
- monster om hulle: in. te 11g oor. die prOjek by dle-ﬁ__‘ﬁ$l

o

CoaveEWDIX Zb

e -

ns_35pee1goedb1b110t5ek.,;

- ..: 1.

: 8,

;Is u bereid om so n vraelys in te vul° i

n npname gaan ultgevoer word by dze

;speelgaedbibliateék..

Die doel van die- projek is om inllgtimg in te
' samel van die persone wat gebruik mask van die = - .
- diens en-om die diens te verander volgens dle PR
P nligtlng wat verkry 15. - e R

- Lede wat die’ diens tans gebruik en voorheen ¢ ' o
_“gebrulk het, word gevra om n vraelys in te vul,_,“

Die vraelys aal omurent 25 mlnute neem om in te o
Cowal.. _ . N . ;

("..-

'IAlle lnllgtlng sal as vertrnullk ‘beskou word ent'
niemand sal verwdy word om hulle name Op dle

vraelys in. te vul nle..

.. Die vraelyste kan by dle speelgoedblblloteek;;
" voltool word of gal aan u gepos word met n
.- geadreseerde koevert ingesluit sodat u dxt kan_-“
;terugstuur.-' : - : :

fneelnama is. heeltemal vrywmlllg

e

o




AP?ENDIX 3

——--u—-- -—-ﬁ-—-- :

" -TABLES OF ALL DESCRIPTIVE STATISTICE> ~ -

T R R
Fo .

Tix

e Y

Co ﬁ;_'* Quastion (a)'~ THE NUMBER oF CHILDREN AT THE TOY LIBRARY';”'“'

; ~-__-_1]'_jRespanse : Frequency Percent Cum.Frequency

-]'DQ'f_-'j};”' 32 _ '_.;3410_._ _“- 9g

L A i o o

. ERBLE 2t RO
%-._ Co 'Quésﬁién Ib)' THE LENGTH UF MEMBERSHIPr-

 _No;_§ngéérs Trequency _ Percent | Cum FrequenFy

17 | wea | 70 |
24 | 25.5 ) @4 %

o S |

[ EINYY

. ABIE 3:

- Quéstion'(c); SEVERITY oF cnxnns= PROBLEM' |
: ’ ’ \ ’ LI )

 Response | Frequency Percent Cum Frequencg\l

Y . mita | 16 | 7.2

d - moderate |. 19 . 1. "20.8

. sewere | - 10 . 10.9

. none - . S 47 . Bl.1

35
45
82

iNo response.;'ﬁ,:_ﬁf

E-3

L

"__. Y 7

i

T LT T R

{r’i B

T T TR

. r»_.A
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'ffThBL'  ?}’- R SEDAR
Questlon (@t FREQUENCY oF VISITS 70 TQY LIBRARY'

s  §f  -”Weeks Freqaency Percent Cum.Frequency

- i sy oo e

S _pﬂ . . 14 N R 1_4_,9_- o - 14 T .
e e 3 1 ) 57;- 60,6 _71
R ST I -1 IR S 21 3 | sk b

&,

;y'TABLE 5:

' 'Quest1on (e) OﬁHﬁRﬁSERVICES'USEb3BY woguLiB§ARY CHILDREN:

. 4:....\_.

Response Frequency Per¢égt V*¢ﬁm}frégnghcy

o | no. gl sz | 6974 " 89

Mo respo%se-- n=5 - -
e - . ; :';:32Hﬂ e
88

JEE R — i - e |t e e

I o b

No response: n = &

‘ - Special - yes | 18- | ‘'21.6 | - ‘19
Ao »8choel- ;,no ) 68 1 78,4 | - BB

 No response. n=6

- ; i - e P — s’

o0 yes |- 20 . 0t 22.7 | 1m
Therapy ~ ~moe ¢ 68 - - f 77.3° | .~ 88

‘No response: n =6

;fk.;  ::

«

T T T T T T T B T T




- Questl@n

"' Father..

 Fa£h¢rQ

IABLE 8:
-Quégtidﬁ'(jj

- West

No response: m =1 -

-{_"xBLE?s._* f | S |
(£): SECONDARK EDUCATIONAL LEVELS oF PARENTS" -

Standard°f

Fvequency

Percent

Cum Frequency”'”'

oual

h';agt; V"

ol
g
.89

. - No'responsé: -p.

g
8

g .

._::: 10:“  .

R ANM ]
SR -

No respansgw '/= 4

.:QABLE+Z!T. - | | |
“-]'Question (g} TERTIARY uDUbATIONAL LEVELS oF PARENTS.

No Gf years

.L'.r‘w ) -- :

Frequency

Percent

Cum Frequency |

jzs— §. :_:

.8_

36
24

lﬂ‘!l-

11 g
3553

44

No response.

;ﬂf?;ﬁﬁzf

- S

)

"Mgther-. 3 -5

- T

10

19

s

- 15,4
1 29.2 -

10
46 .

65

No reSpﬁhge:

Fre

n=29

quency

Percent.

- ™~ am

DIRECTION FORM' WHICH PARENTS TRKVELLED.E_ C
.2Suburb directlﬁn\'

f it -:4- --- L
Snuth__

Bast -
Central

_ 22_0.
.22
14

T 23,7
23,7
S 15.1

25.8

11.8 |

Cum rrequency

caa
cocdg

58
82
.93

i ‘e e s

T
N
oo

_——-——n—-—-—- T




EAQLE 6%
_eQuestion (f). bECONDARY EnucamIONAL LEVELS OF PARPNTS.
-standard ' Fr

Father:
R

Mdthert_'
1o
'..mﬁggg}zif'

:- Question’ (q). TERTTARY. EDUCATIONAL LEVELS OF PARENTS' -

o of years.

equeney

[ Percent _

9.

.

No respenSe.

cum Frequency |

6
LT
8
-9

I Ul
] 4 ® w &

LR et B B

. n.-.p..h-n—l—.-.—n—q.-

D2

Mo response: n =4

Frequency

] -——-—i—i-‘m—_

n

Percent )

kU ekl Y e i i

‘11.8

Father:};'
R 35

. 36
A4

- B2.9
35.3

cum. Frequeney

ki ot s e -—a—-_! \-

'No response'

= 26

2”

Mother: - 3 = 5

»5

-

10

: a5 :
S 19

‘No response: n = 29

,QI:ES*_"

Question (3). DIRECTION FORM wnch PARENT& TRAVELLED: -

Suburb. dlrection

R el . e g e et

T North

'~s¢utn;;-
West
Bast
Central-

- - —'._, s

22

14
24
‘11

- Frequency

o iy |

Percent Cum

Frequency

23.7
- 23.7 1
- 25.8

S22
44 .

—-—u .

58
82

No - respense. n=
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x AE;E g S |
Questlonj(k}g REFERRAL SOURCE'

HReferral SGuree Frequency Percent - Cum. Freguency |
Doctor o ;~'~ 13?_} ."14;1'., DU < I
Theraplst N Y S L18.5. .. - 200
‘Media - ol e o o 1008 0 0 40
Friemd .- 32 . . 34.8 T2
cther R | 200 |--21.7 - o 9%2.

_No reepone'*_n]ﬁ 2

'TABLE 10‘“

.;(Questlan xy. TIHE BETWEEN REFFERAL AND JOINING._"

__Delay 1n Jolnlng Frequeney Pereent 1 Cum Frequency
z_ncpdelay_. 1. B7 51 3 . . s7 - o
3 - 6 months 8 8.6_. . 89 A S
6 =12 months;pr 4 | 43 . 83
No respenee. n=1 | | o

i .

] (Question 2) RESPONSE 0. WEhCOME RECE;VED ON*Joiﬂiﬁg;'
94

83.2
21, 7

Percentages | No.of reeponsee _4 N
| e | Mean
S0 = 33% | . B . 8.D.
34 - 66% B A AR
87 = 99% 1 82

. c - - - o N, i
5

i

'(Queetion 4a) RESPONSE 0 LOAN pERIeD-':

P Re5ponee Frequency Percent : Cum Frequency
| Yes | 16 .' 81.7 | 76
No . | 17 . ] -18.3 f__ 93

A Ml e Yo vim -n—n--ri--—u-— — it : T

'.No reepenee. n=1
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| TABLE 13 S

&

Q

9

 :{Quest1on 4b) PARENT‘S IbEAL LOAN PERIOD;-N””

. No.of Weeks |-

Fraquency "Percent

4 '9,;i£= 3
RN T

16 7
502
S 22,2

i

ko

_;ﬁ31253  
aq}lGT.W
8.

cum,Frequency

_—_—-r

-U'No respcnse'

“Response

'";EAQLE_;_. SR R
(omestion 5) NUMBER oF TOYS IN LIERARY'-ﬁ

_;yea'_..

Frequency

n = 76

Nl

Percant

—u—-—”— b

66 ,ﬂf” 70.2_:

Cum Frequency

66

94

f? S

i s

. P

28 . | 29,8

TABLE 15: S
SIZE OF TOY LIBRARY. ﬂ

 (Question 6}

 size of T.L.|

LT

Z:Na response-

[E——

“ Bigger -
Smaller - -

Same

Frequency
56 . | &

-

-

1

Percent I cum._Frequency

0.2

C L. 3.2

6.6

8

6.

.94

A

s

.(Queatioﬁ 7)

Percentages'

-

n a.lfff'

WL

OPINIQN oN QUALITY AND CDNDITION OF . woys._?;__“_f

0 - 33%
34 - 66%
87 - 99%

No of responses

)
35
54

180

N .

. Mean
$.Dj'

Jrnih

91
“69.8
1? 4

4

E \_‘\\-\ R



(Question a) CHILﬁ“S NEEDS MEﬁ ax TOYS’

Percgntages_ No of responses :;;;f .-. '-:”_ f L
0 =333 S \,: © Mean = 76.6 .
34 - 66% ﬁ_ (. 33 s s D. “16.6

__ﬂfﬁﬂ

TN

B E -.f | - ﬂj._  “'.f:;-..%_ 3f:-  :':”?“75:

{Quastion 9) R&Txﬂa OF AB sxsmANCE RECIEVEn-f

[

Percentages = No.nf‘respanses L : H E 94 I
== mememenmm——] . Mean = 89.6°

.0 ”*33%-' P R o . 8.D. 12,3 -
.34 - B6% | _# B R L ::.:_ o S S\
B - o7 I 99% ez b  .' I T

Cadf

-l ﬂ!h

—_m—- = -Q—Iu-
n. .

l&ﬁ;ﬂ_&gs .
(Questlon 10) RESPONSE T0. FINE szsmmm---“"

]

Response ' Fréquency Percent Frequency

yes ST T se.s “{ Ce1
‘hmo. ..} 3 _u:‘q__s.z--a 94

- - i - . i .

1 . . . L
I : sk

181
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o eas;ly

' ;g e 20--

'Z;(Questlon

Time to

'_.Respansg

Frequency

Percent

11} RESPONSES O MAINTAfNING TOYS IN ORDER. '

. supervise

yes
- -'_zw. -

.28
| B4

quys break |

—m—w_hmmn

yés
. Mo

[P |

'Q No response. n = 12

32,1

- 3

_65;9;=’

“ 28 -
_*Bz_-

Cum Frequpncy |

73

-

-.9._ ik

.89, 0

'11 0 

2

' 51_"}[Ng:resp¢née: n

bflz

—'w_wd!
[

'?mResponse 1

Frequency

I?ﬁahdicéppedu -
.~I:chlld.1s :
3'rough

yes
no .

o1

Percent

—v—mﬂ

Cum Frequency

1314.

11
sz.

' No response: m = 12"

S

_36;5f_:

 othar responses

———

iFrééueﬁcY

Percantf

"m--—u

Cum.Frequenuy

2
3
4

Y
25

a5

&

-

—

2.4
. 36.6

B S
41

EAELE_&L_

No remponse: n = 53 -

A

(Questlon 12) REACTIONS 7O TOYS\LOST\BROKEN'.'

Response

A iy e

Frequency

Percent

cum Frequency

-Embarassed

yes
no.

52 .
40

— vy -

56.5
- 43.5

__92-';

No rasponse: n

=

. Guilty &
annoyed -
with self

<r

yes -

- 4T .

48,9
512

gNo response. n

s et P ek 2t

: 2..:__

_—_m-u—___—_h—mw-ﬁ—

\\...'

.45
52

__Apprehenslve yes

~of staff's. - no

18

“16.3 .

77

"_-83.7..;

15
92

reaction

'No response; n = 2
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o

'*?Amnyat'
'_your child

~4ND resgonse.?n_

. no_

' Tab1e 21 contlnued...;f_;

- concarned

abotit re =~

: flplaqement
*cust

'-Reaentful at- yes "
being keld - no
responsible;;;,

K o4 .."':’F:;“-".S

| mangﬂiasi' |
(Question 131 INSTRUCTION RECEIVED BY PAREHTS._J'" N

' Rssponse

.w—.—-—.-" . e

. No’ fesPQnsa-:@

'Yés'"j.,,
‘no..

)

70, -

omo .

81

=

2

ket

I

" s i ey

o3
83

)

Frequency

?ercent

. 96,7

Cum Frequenuy

- YQE :

2

.68

. No. response

- TABLE 23: SR
'(Question 14) VALUE OF INSTRUCTION RECIEVBD. 3

' Percenﬁaqes

T =7

Coe

‘0 - 33%
34 ~ 66%
67 = 99%

-n--._

D
°
54,

No. of responses

e s e .

183

_?Méan
&.D.

:ydtﬁ

68
79.8
-19.7

B



oo

"ﬁchild

i

]Showzng'VHrious

toys

_;Assessment of
childts level .
_of functlon .

"'Helpinq choose -
: frappropriata )
o _toys .
_;'Offerlng adv;ce
o qn use_of toys_

_'Runnlng actlvity
_ grﬁups :

;Advislng on how

to play With

.Halplng sacial
. worker run. support 34
':ﬂgroups L _

;TABLE _ s

Percentages.

Percentages

" 5¢(Quesﬂ1on 15) RATENG OF 0. T.FUNCTIONs.

‘No.of responses,'f:

" =

"o

 3ﬂ34_
67 =

-

33g |
s6t |
99%

;fneﬁﬁ”

g

7

0. -

an
. 67

.
—

L

338 |
66% . |

B9 -

99%

e
T

" Mean.
8.D.

Ny
? 34

&7

33%'“
66%
99%

13 -
71

o

34

87

338 |
6%
95%

"6

oAt

18

.=?sMean;
' 8.D..

0.
34

.

66%

99%

.;_17;
L5

58 -

.0.

7 - .

33%gﬁ

- 66% °
99%'

.1\

—-n--pw— i et S i B

Na.of respnnses ,'

o - 3% |
33 - 663
66 -~ 99%

-10.

10

,?3_”

~ Mean

[

.23
C .21 .
- 36

-sé
77.8.

nlrn_j

184

Mean:

Mean
'SoD_o

Mean -

"ﬂ1Meanf
S DI

n5w¢t_ Wt zwrn-wk~f[

Kk

-'(Questlon 16) IMPORTANCE OF o. . SERVICE AT TOY LIBRARYf 

R

&

96

83. 79-_

18,6
2:3,_3. o
81

64,9

32.7

ag
Swﬁl- A

5@ 1
36.3



(Questlon 17) FREQUENCY OF 0-1- ASSFSSMENTs-. ERTN T

e

| cum. Frequency

Re ponse  - Frequency [ Percent

. once cﬂly ﬂ”“~“ '_5'?‘” 17' f5f-- 19“310
every. 6 moﬁths I B -_39_;__3 CA%.3
ﬂ_every year e f . 32 1 36, 4

No response.;nf%fﬁ e _

- }

'"7'(Qu§§tian“isy3 vacm ON PRACTICAL MANAGEMENT OF CHILD.

40
7275
23.7

o . . Percentages Nn.of reaponses ;“;gNT_“
L e —-——— —lemmmme |- Mean:
- o =33 .. & - | 8.
‘34 -66% | ..-24 - F. T
867 e '99% i ST R [ S

_nwrn

"(guestlon 18). OPPORTUNITIES FOR PARENTS ToifﬁLK:?”‘.'

Percentaﬁes | No.of responses | N =
. ] Dt memm——— o Maan =

o -33% | . -1z | snp. =
34 - 66% | . 20 - .-
(672 99% | 56

EAEL@LEEA ST ) o
”-(Questicn 20) OPINIONS OF SOCIAL WORKER’S FUNCTIONS.

'_-Response Frequengy Percent rCum Frequency

 _ Enrolling = yes |. 1B T 1e.6 . | 18
 new members  ho | T4 { 80.2 | = sz .

—t a i

. No response: n =2

i s - e

Individual: ~ yes .| 78 V.- 82,6 | .76 - |
- parent - no B R 1A R i 7 S - - S A
cuunselllng == - o e et e v e

185



L

o Invoiﬁéﬁf 2
- with the .

0~ 33%_a}.
.'_34 - 66%
67 = 99%

Runﬁ{ng

| aupplrt
;grraps

e

-Ghilﬁren-'

Lo S e
 :£A§LE*&Q°5 S
:"_tauestlon 21)* VALUE OF SQCIAL wdRK SERVICE‘;

v'Peruenﬁaqes

L 'ﬁNo respanset

. Refer—par: :

" ‘o other ).
© professi

_ Table 29 contlnued.». i

ZI-RBSPQnse

Frequency

'Per¢gnf |

cum.Fraquenay

s

. yes
no

'_ 37

550 K N

'35953{'

AL

—I.n—ﬂ——l—-\-r—-ﬁb

L yes

fals no

n = 2

Lm-uﬁ-'--- /

- o402 5’%:9?-f f

51

55,4, | 51

‘No- response'ihfﬁn?””;-

= . -—-u.—u.-d-u--n

yes .-

"+ mo

59.8 | 55

_ ‘No.responmséi.n = 2 .

Nogqf responses':f

mmr

oo 74 o

_'32@@@L§L

ff : & :

i

(Questlon 22). WHEN ?ARENTS MET SOCIAL WQRKER'“

: Reéponsef

—— ——

f[rrequencyi

:?echnt'

0 visit 1
o visit 2
By . chance

On reguest
Never

- -

21 -
- 16
32 .

- 23,6
S12.4-

S 1041

. 18.0

_Cum.Frequeﬁcyﬂ:

o en

v 32
a8
57

186
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PO et ek

L (Questlon as] GPINIONS ON accnssxaxn:wy OF SOCIAL WDRKER. }3“‘;;_x““

o

!?-Avaalable'at e ] R e
-every v151t YES._uf:“ '“'9 200 e B

:.'_.By arranged';_'.' yes' b se | e3.e 1. BE

.. spontaneous _ 14

- . - e i et v s e - e e - e

;.grouPS. .f .o -*.“ .67 | 76,1 | - 88 T

'_'Peraentages

K

TABLE 33 _;”ij;]] *-]'f”'*' -‘.'rfz;vglfj”*:'- SR R

Respanse Frequency Perdéﬂt,f_cumTFrgq?ehqzl

"“955_  r:No response'fn;#}53*

apgplntment_" ‘ne .| 320 36.4 | ;f&a” N

A 'Ng response: h= 6. -~ 1]~1: e e

yes o 14 _-'_15 P EE Y

:No reupanse"nf=:5f_ - _'"-'_ Sl T e

-uu—--h-n pnn.l-ru' -

ND respcnse. n = 6

 .B' 33:

(Questlbn 24) BENEFIT FROM ATTENDING SUPPQRT GRoUPs._; C

No.of responses _JNg'
o e e Mean

38
Ta®
27.3

u=u”n

0 - 33% .
34 - 56%' L

67 - 99%- 7

TABLE 343

:(Questlon 25) SUPPORE AT oY LIBRARY.-

Response ' Frequency Precent Cum.Frequency

-:from:_ stafs 1 T6 "~ 89.4 76

 Fellow parents o 9er ] 1006 f . 85

- No response:_n =9 -

B E: Y

T



o
[I%

'; (Qﬁ%stian'2s) ATTE&DANCE AT Acmxvzmz GROUPS'f R
o . Reeponse | Frequency Percent '“CﬁmgFreﬁ;' '

RS-
T3
- 94

‘Attendance "-weekly_ : .

. at activ1ty' - “monthly 12 - 12.8

'-*groupe s gquarterly 16 - - 17.0 -
i never . -~ S 7 50,0

'“19y ::ﬂﬁfzg zi'f

o TABLﬁ 35-3

‘*_(Questlon 27) RANKED ORDER oF IMPORTANCE OF. THE DIFFERENT'”
. \.7 S RSPECTS OF AI:TIVITY GROU}?S. : o o
. ' R

Q-Mbst 1mportan§ ranked no.l-

'*Least 1mport

"no 1'; !
no.2
no.3 .
no.4

Creative’ partlclpatlon in the activity
" Interaction between parent and child -
Childrens's social interaction with their peers

_ (Questipn 28) RENKED ORDER OF THE DIFFERENT ASPEC”S OF THE
: - SERVICE OFFERED AT THE TOY LBRARY" 2

o Most 1mportant ranked RONl.
- Least important ranked nuiz

no.l
" h0.2
ne.3
no,4 .
ne.5
no.6
n{'J o_.? -

Toy Lending - ' -

Attending formal support groups : '

Information on general child development

Participating in activity groups

-Fellow parent contact g _

.Soclallelng opportunity for your chlld' :
tlcipatlon in Toy lerary functlons L

llfl-il'l:L

TABLE 38 ) _ |
(Questlbn 29) EFFECT OF TOY LIBRARY OF EBMILY-
90

10.8

Peroentagee No of responses N _
e s e —e— 1 Mean
0 .- 33% f-O]*_ - -1 8.D,
34 - 66% | - 4 R ’
67 - 99% 1 . 86

188

t ranked no.4 . :” ; T;;ime;=:_o e f;xo er¢- Fie

Interaction between different parents at the group.:v e




K3

e Reslpfanse .

Na response'-n’=-$; ¥*~

_BEL£L§2=

- .Frmér_#cy_

"'Perceht

N B ) R
. )) X oM o . .

' (Questlon 30) TOY LIBRARY WITHOUT PRQFESSIONAL SERVICES«‘ N

Cum Fraquency

.,¥351; ;
no R

83 oo stz

8- | 8.8

:_3 -

:Aaazﬂigijfifl-"” BN | |
(Question 31) REASOHS FOR LEAVING TOY LIBRARY-"

Response

— o s

chila started__

school or

' Frequency

;Percent[

Cum Frequency

64,4} B
90;'

- —

35.6 | T

playgrQEny

'*_ No responSE' n = 4

-\I-a

Dlssatlsfac -

~tion. with the
serv1ce

Toys no longer yes : _-  24

_approprlate

- sufficient

stimulation at no | .79

home o

i

Relocatidn

Unhappy to

integrate . -
; _different klnds
' of_chlldren_-_
o Other_ ;“:f'

~ No response:

'= Nb response' n,#;i

Yﬁs'; f-',ﬁ',_
o . | 84

- -

Te3l3

no - |. 66

'25-?“ff “_51 .24_

NQ responsa'_h = 4

yes b A

”;  73P31;; . :'1- 90

e g e

-87.8 .| . 90

a'ys

No response. n="4

 yes 'j 17
" no - 73

. 18.9 :.' ?_,17'm
- 8.9 |~ 90

‘No response: n = 4

yes | 2

‘no | s | e

No reSponse.-n'=”8

_:ygs   1?1. .
omo- 0

D93

TN
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