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ABSTRACT
This study investigates the perceptions that stakeholders such as students, teachers, parents and
education officials hold about what the possible reasons are for pass poor pass rates in the Senior
Ceriificate Examinations within the Northern Province of South Aftica.
This study was limited to the Northern Province of Seuth Africa. It focussed on the Std. 10
examination results of 1995, Three schools covered the sample, One school (A) was typical of
séhool with good or above averagé public examination scores. The second (B) had average
mnﬁhation scores and the third (C) had comparatively low examinations scores, The schools
reflected a range of the overall results of the Northern Province for 1995, In essence this was a
case study in which qualitative and quantitative techniques (semi-structured interviews and
structured questionnaires) were employed and cross referenced to achieve a degree of
triangulation to determine commonly . ‘¢ld viewpoints.
The analysis show that on one hand, stakeholders had different views regarding what the causes
of poor pass rates were, and on the other hand there was substantial agreement on the conditions

that were conducive to examination success.

Key words in this study are: school effectiveness, stakeholders, perceptions, examination

rgsults. and Northern Province
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CHAPTER ONE

THE CONTEXT OF THE STUDY

Senior Cextificate results have been a canse for concem fo. many years among black students,
teachers, parents, principals and Educational Officials, This was also the case in 1995.
Althdugh many stndies like that of Matbonsi (1986), Hurtshorne (1992), etc. have been
“conducted in this area in general, nothing has so far appeared that investigated the Northern
Province in paticnlai This provinee had the poorest results in 1995. Keeton (1996:2) in her
article: “Edueation in & nuddle” provides a suecinct ovurview to this problem when she says:
"Education experts ate hard put to find explenations for last year's bad matic tesults...",
Taylor (1996:3) reinforces investigations of this nature v;rhen ke says:

The decline is worrying when there were different material corditions and greater
stability than ir. 1994, But we do not have enough information to analyse the problem.

He made this statement because the overall pass fabe was 55,25% for Senior Certificate, which
was 2,79% a drop from the previous year. Only 15,6% received mairic exemption, # drop of
2,3%. Gauteng province had a 63,13 percent pass, up by 1,72 percent on the previous year's
figure, with 21,76 percent attaining university entrance levels, Western Cape had the best
resuits with 84,27 percent pass rate and it was followed by Kwazulu/Natal by 76,64 percent
pass rate. The Northern Province which had the most candidates was the worst in the entire
country with a 38,64 percentage pass rate, What the causes of this poor pass rate actually are,

especially in the Northern Provinee is stil under investigation.

Some people have argued, in attemipting to probe this question, that it was because the results
were divided on racial lines. It is important to note that the Senior Couificate results have up
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~ until 1995 been sepatated along racial lines Ever since the inception of Bantu Education in
1953, the results of the white candidates have generally been good compared to the other racial
groups. ‘This factor is seen by some prople as having influsnced the results in other provinces
where there is a greater number of wikte candites. This matter has been expressed indirectly
by the South African Democratic Teachers Union (1996:4) when they .1 sued that the results
in the Wesfem Cape were inﬂueﬁéed by resources and the fact that they have the most
advantageous teacher-pupil ratio in the country. The same argument was advanced by the ANC
(1996:6) in the Northern Province when they said that the situation of the results in the
province should be studied in the light qt' the fact that the province did mot have miany
candidates from the former white schools as compared to other pfovinces. The South African
Institute of Race Relations (SAIRR) as quoted by Mokgalane and Vally (1995:2) has echoed
these concerns by indicating that "given the fact that four out of every five matric candidates
are Africaps, the results Africans obtain will aiways have a major impact on the overall pass

rate, dragging it up or dewn”.

This argument seem to asserts that there is a close .elationship between results and resources,
Motswaledi (1996:5) argues in the sarae direction when says that sural poverty directly affected
the results in the Northern Province. Taylor (1996:3) also sees this relationship between
resources and success when says: "the viriual collapse of the service in the Northarn Province
and the Eastern Cape could have contributed to their poor resulis”. But what about the far
better results in the North West Provifice which.aiso bas inadequate resources? ‘This difference

inyites investigation.

‘Whatever teasons provided by different political parties, parents, students and Education



Officials for peor pass rates, the results in 1995 in the Northern Province were disappointing.
Given these divergent views as to what the reasons are for this poor pass rate, this shudy argues
that there is a need to have a systemaﬁc. qualitative and quantitative investigation of the issue,
in the Northern Province, This study doea ot attempt to review the Northern results but rather
to gain an informed snapshot of the stakeholders’ perceptions of the causes of such a high

failure rate,

In 1995 despite the establishment of a more representative government, in South Africa, in the
Northern Province there was a 38,64% pass rate as compared with the whole country where
the results were 55,25% down 2,79% fromi the 1994 rate. In the North West Province which
is directly comparable with the Northern Province the pass rate was 66,6%. Clearly the

Northern Province ha~ particalarly dite problems in regard to educational environment.



CHAPTER TWO
PERSPECTIVES ON SCHOOL EFFECTIVENESS

2.1  Definitions of School Effectiveness
The question of the perceptions of staleholders into the possible reasons for low pass rates in

Senior Certificate examinations can be more clearly located in the literature that deals with
school effectiveness. This is so becuause the study ninges on what education stakebolders
perceive as successful school cutcomes. Van den Aardweg and Van der Aardweg (1988:167)
define perception as an act of receiving information through the senses (sight, seund, smell)
or the result of reception such as visual image. Perception always takes place m relationship
to the field in which & 'phenomenon appears and involves observer's experlence of such a
phenomenon, their involvement with it and how people attach meaning to it (Gilland et al
1984:101), For example, the way the education stakeholders perceive the concept
 (phenomenon) of successful schooting may determine their involvement with 1t In this study,
pereeptior. - include the insightful points of view of parents, teachers, students and education
stakeholders on what constitutes successful schooling and what are the possible reasons for

poor pass rate in the Senior Certificate Examination in the Northern Provine 2 in 1993,

Among the most important duties of schools are the teaching of certain intellectuat skills such
asg reading, writing, calculating and problem selving. Coleman (1966:2) argues that one way
of assessing the eduéational oppoertunity offered by schools is to measure how well they
perform this task. Monyokolo (1993:1) alse alludes to this responsibility when he writes that;
schools are accountable t0 numerous constituencies, including parents, the commﬁmy,

educationist, the business conmunity, students, teachers, school administeators and so on,
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Parents and pupils hold certain perceptions about what make schools more effective. Other
siakeholders like education officials, teachers and the bustness comnnnnty desire to see quality
education, These concerns about what schools are doing is in most cases based on a wide range
of criteria which reveal various perceptions that are held about the goals of education. Their
judgements are usually ill informed because they are based on rumnour, anecdote or inadeauate
criteria for effectiveness, One of the most comnion criteria that these stakeholders use is public
examination results, It is along this lines that this literature review intends to find out what
education stakeholders perceive as the appropriate and adequate criterla for judging school

effectiveness.

The question of school effectiveness has a long history in some countries, in particular the
United Kingdom (UK) and United States of America (USA), Many individual studies have
contributed to a large corpus of research covering a wide range of educational concerns,
Scheerens (1989:3) has identified three major bodies of research that addressed issues of school
effectiveness, viz.:

() - the research that considers how schools affect equality of educational cutcomes.
This research investigated the relationship between the equality of educational
ouicomes and schoo! effectiveness. Studies like that of Coleman et al (1966) in
the USA; Plowden (1967} in the UK and Karmel (1973) in Australia are good
examples.

(ii)  the research that considers the educational production functions. This attempted
to establish that schools themselves, in addition to family or social
backgrounds, pade the difference to the educational achievements of the
smudents, In this area we have stdies like that of Edmonds (1978); Rutter et al
{1979); Mortimore et al (1988).

({ii) the research that considers issues of instructional effectiveness. "This kind of
research sought to investigate the work of individual teachers or to activities at
classroom level. From this research, a series of characieristics have been
identified which are consistently associated with pupil achievement, A review
by Scheerens (1990) indicates a wide ranging body of research that has been



undertaken in the search to establish how schools affect pupit achievement.
Results have clearly established that schools do make the difference and that
pupil achievement i3 not just a by-product of socio-economic or political
background. _ .
Of these three areas of research, the present study can ba located in the first, namely, the area
that measures the effectiveness of the school through eduzational outcomes. In the case of this
study, the results are those of the Senior Certificate Examinations. The definition of the
effectiveness of the school by school outcomes seems to be the approach that is fcllowed by
most of the education stakeholders in the Northern Province. This claim will be validated in
the subsequent chapters, However, a study by Cuban (1983:14) has pointed out the weaknesses
of measuring the effectiveness of the school by means of school cutcomes alone when they said
that:
most studies have focussed narrowly on "basic skill achievement” and on standardised
tests as the sole indicator of effectiveness, ignoring the range of other school gffects and
the more complex processes of schooling not examined in "input-output* studies of
school effectiveness. And that, in addition other researchers use "subifective criteria®
Jor determining successful school outcomes.
‘There is however, a wide variation of views of authors on wi-at constitutes an effsctive school,
Townsend (1994:58) alludes to this variation when he argues that in different conntries and
among different people within the same country, there is no consensus as to what shouid
constitute an effective school. Also in search for a common ground in this debate, D' Amica
(1980:8) in his review of literature found that definitions ranged from:
«Jrom percentage increases in regding aptitude (Edmonds & Freé'eﬁks*en, 1979), to
simultangous increases and decreases int reading scores (Brookover & Lawrence,
1979), to passing grades on nationai comprehensive examination {Rutter et al, 1979)
ta a pot poyrti of school determined, standardised, and curricultm specific test results.
Arguing along the same lines as D'Amico (1980) abave, Hopkins and Holly (1987:22)

concluded that while ail reviews of literature assume that effective schools can be differentiated



fram ineffective ones, there is no consensus yet on just what constitutes an effective school,

Notwithstanding these variations, Goodlad (1984:6) argues that most school effectiveness
studles have focussed on academic achievement in terms of basic skills in rending and
mathematics or examination reszlits . However, what seems to be Iacking in this studies s
failure to point out more clearly what education stakeholders regard. as a successful or an
effective MI. This is acrually th. orismne purpose of this study. The only issue where there

is consensus is on the fact that schools do mdter in the development of their pupils.

Tn the endeavous to show that schor - of effectiveness research has focused
on, among others, the following quesi. ., reutive school, what are the criterin
for school effectiveness, what are the ¢l - . “terisuc: 0w & schools, which outcomes are

measured in school effectiveness research and so on.

As I have already indicated eardier, there is no total ageeement on whiat an effective schiool is.
Because of that, different definitions and measures of effectiveness follow from particular
values and theoretica! framevworks within which the researchers operate and it has become clear
in the literature that researchers espouse different theories. This i.s in line with what
Monyokolo (1993:6) says when he argues that different theories of how schools operate tend
to yield very different features of effective schools and factors presumed to make them more
effective ). Firestone et al (1987:2) puts this argument as follows: |
Effectiveness is not a neutral term. Defining the effectiveness of a particnlar school
always requires choices among competing values and that the criteria of effectiveness
will be the subject of a politlcal debate, '

Scheerens (1992:5) puts the same issue sliphtly different when he argues that:
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...the effectiveness of organisations cannot be descrived in straighiforward manner.
Instead, a pluralistic attitude is taken with respect tg ife imterpretation of the concep:
in question. It Is assumed thot the chosen interpretation depends on *he organisation

theory and the specific interest of the group pasing the question of effectiveness.
Suhsequently there are no clear eut performance indicators which are entirely satisfactory for
judging what an effective school should look like, The literature that attempt to measure the
effectiveness of the school by schoot outcomes abounds even though this is vsually restricted
to pencil and paper tests and examinations of the cognitive skills only. In this regaré Goodlad
(1984:6) states that the external or public examinations results have been the most widely nsed
performance indicators. The limitation of assessing the effectiveness of the school merely by
basihg them on the puplls' performance in public examinations, i3 tﬁat it only gains a partial
picture of the way that scho.  sary from one arother in terms of outcomes. Excessive
attention to the cognitive criteria for assessing effectiveness is narrow and fundamentally
inadequate. Monyokelo (1993:13) argues that this 15 because the model only assess cognitive
ar academic outcomes and ignores all the other outcomes of the school, that is, non-cognitive
outcomes, The Australian study of (1990-91) on school effectiveness bave found out that the
direction that definitions of school effectiveness ke have shified from being solely based on
an outcome approach to gradually been extended to include a range of other school goals as
well, For example, studies like that of Reynolds (1976); Rutter et al (1979) and Mortimare et
4l (1988) have in their definitions of school effectiveness included important social or affective

ontcomes of school effectiveness such as attendance, attitades and behaviour.,

Cuttance (1988:14) points out that, althaugh, there are strong reservations about examinations
results a8 the criteria for assessing school effectiveness, the critics of this approach do

however, acknowledge the fact that despite the fact that they do not measure all aspects of pupil
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performance, they are probably relatively accurate and accessible meastres of pupil attainment
in sorne domains. The crux of his arpument is that this criteria may be imporiant as indicators
of some kinds of achievement but shonld not stand alone as ways of judging school
effectiveness, Townsend (1994:3) sums it succinetly well when he says:
Studies that focus only on one or two ouicomes may give only a partidl pfcruré
 of effectiveness, both in terms of effects and correlates of effectiveness.

‘He further indicates that more recent research, especially in the UK context, has moved away
from an explicit equity definition towards a focus on the achievement of all students and a |
concern with the concept of progress over time rather than cross-sectional snapshots and just
an achlevement at a given point in time, The approach of a broad range of outcome measures
is essential if studies are to address adequately the all-round development of students, and if
they are to be used to judge school of'ectveness, The use of nmiltiple criterin allows
researchers to assess all aspects of school effectiveness and outcomes. This model emphasises
progress and growth rather than absoluz2 levels of achievement. To this Monyokolo (1 993:8)
adds that it helps researchers to understand and define stadent success not in absolute terms but

as the value added to what students to the educational process.

This move away from explicit equity definition broadens the clientele to include all students,
hot just the disadvantaged, end wider range of cutcomes (academic and social). More recent
research like that of Mortimore (1991); Mortimore, Sammons and Thomas (1993) also
recognise the erucial importance of school intake, and attempts to control, usually statistically,
for intake differences between schools hefore any comparisons of effectiveness are made.

Goldstein (1987:12) argues that this consideration of various factors in the measuring of school
effectiveness has been improved by methodological advances, particularly the development of

9



multiievel techniques. Gray et al, (1993); Sammons, Mortimore and Thomas (1995) support
this idea when they argue that these have enabled researchers to take better account of
differences between schools in the characteristics of their pupil intakes and facilitated
exploration of issues such as consistency and stability in school's effects upon different kinds
of outcome and over time. In addition, multilevel technigques also allow investigation of the
concept of differential effectiveness, whether some school are more effective for particular
student groups (boys or girls, low or high ability students, those from specific ethnic groups,
gtc.} or not, Reynolds and Packer (1992:175) also identify the need for research to be multi-
level i_n its research design, so a5 to handle statistically, the variations within schools of
different classes, student groups, etc, as one important areq of future research in school
effectiveness. This is what Monyokolo (1993:12) allﬁdes to when he writes: |

Diversity in local criteria of assessment of school effectiveness allows fbr local

definitions which deveiop out of the nature of student clientele, con.mumry expectations

and the history and the culture of the specific school. _
Swﬁies like of that of Coleman et al (1966) and Jencks et al (1972) also support the argument
‘thet individual student background characteristics account for a much larger proportion of the
total varfance in student's academic outcomes than does the particular school attended. Tssues
of gender, socio-economic, ethnicity and language chatacteristics also have a small but
continuing influence oi the student's progress.

Nuttall et al (1989:7) sum this argument well when they point out that, issues such as stability
and consistency in effects over time and across multiple outcomes, depart:hental differences
| and differential effectiveness for particular student groups clearly have important implication
for interpreting the effectiveness of individual school in different contexts. Scheerens (1-992:35)

also summarises it well when be argues that although much can be learned from international
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and comparative studies of school effectiveness conducted in different countries, the resuits of

such studies are unlikely to be directly transferable o othier contexts,

In ciosing this section I have come to the conclusion that the definitions of schooi effectiveness
are broad and diverse, depending on the underlying theories and values of tliose who assess
schoot effectiveness. As Reid, Hopkins & Hooly (1987) poﬁit out in many ways each school
is unique, each has its own characteristics which are shaped by such factors as its location,
pupil intake, size, resources and most importantly, the quality of its staff, Notwithstanding this
vaﬁnlio;_zs in definitions and criteria for judging an effective school, there is, however, broad
criteria that have been used as eneral outlines for assessing an effective school. For example,
Catneron and Whetten (1983:35) have developed a checklist to determine organisation-effactive
models which can be applied in general for general outline of schaol effectiveness research,
These are in a form of quesﬁcms and are:

@)  From whose perspective is effectiveness judged?

() Which area of activity within an organisation determine effectiveness?

(i) At which level of the organisation is effectiveness analysed?

dv) How is effectiveness defined in terms of time? -

| (v}  What data are used to form an opiuion.ou effectiveness?

(vi) - What standards or measures are used in order to make - effectiveness
jndgements?

The problem with this kind of approach is that it tends to equate the school with a business
or an economic organisation. The school has different dynamics which can not be easily

subjected to input-output measurements as is the case in the busttiess world, Given these
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rescrvations, I found the identification ot certain key features concerning the processes and
characteristics by: Purkey and Smith (1993); Reid, Holly and Hopkins (1987); United Stﬁte
Department of Education (1987); Gray (1990), NREL (1990); Firestone (1991) and Mortimore
(1991) for measuring school effectiveness to be more comfortable, For thai reason, in the next
section I discuss the key characteristics of effective schools that attempt to unpack the

complexities of the issue.

2.2 Key Maderhﬁm of effective schools

The perception of education stakeholders into what constitutes an effective school is based on
certain criteria, One of the most common criterion of effectiveness that they use to judge
effectiveness is measurable standard of performance, or comparable outcornes such as, public
examination resulis, The literature uses different concepts to describe factors that determine
school putcomes. For example, they are referred to as: correlates, variables, coordinates,

elements or dimensions of effective sthools.

Townsend (1994:36) argues that the ability to recognise whether or not a school is effective
is critical to an understanding of what it is that makes it that way. For the school to be
recognised as effective it must be able to meet certain set criteria identified as promioting school
effectiveness, Monyokolo (1993:12-13) argues along the same lines when he says that : "one
of the difficulties that faces researchers is the selection of appropriate school characteristics to
study and relate to outcomes". Sammons et al (1995:8) warn that such factors should not be
regarded as independent of each other. They advise that to link or see them holistically may
help to provide a be&er understanding of possible mechanisms of effectiveness. Townsend

(1994:38) identifies 10 ~curelaics of effectiveness as:
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()] standard testing

(ify  reputational approach

(iii) school review, evaluation and development

(iv)  community involvement in the identification process
Earlier studies by Coleman and Jencks looked at resource correlates, for example, pupil-
~ teacher ratio, capitation, school premises, and found very little relationship. Recent studies
have identified a wide range of significant correlates. Sammmons ef al (1995:8) have identified
. eleven of them as listed below (Table 1.1). -

Table 1.1  Eleven factors for effective schools

1. Professional leadership Firm and purposeful
B A participative approach
_ The leading professional
2. Shared vision and goals Unity of purpose
- Consistency of practice
Collegiality and collaboration

3. A learning environment An orderly atmosphere
o _ | An atizactive working environment
4 Concentration on teaching and Maximisation of learning time
learning Academic emphasis
_ Focus on achievement
i 5 Purposeful teaching Efficient organisation
Clarity of purpose
Structured lessons -
_ _ _ Adaptive practice
6. High expectations _ Righ expectation all round
Comrunicating expectations

_ | Providing intellection challenge
7. Positive reinforcement | Clear and fair disciptine |
Feedback

13



'8, Monitoring progress Monitoring pupil performance
_ _ Evaluating school performance
9. Pupil xights and responsibilities | Raising pupil self-esteem
' Positions of responsibility
: Conttol of work _ _
10.  Home-school partership Parental involvement in their children's
| o | | leamnivg _
11, A leamning organisation _ | School-based staff development

Some of the factors in the table above are also identified by Scheerens (1992:66) as:

(i}  building strong leadership

{iiy clear goals

(i) an orderly climate

(iv)  high expectations and standards

(vi) frequent assessment of student progress
Rutter et a (1979:10-18) who reported large variations in the characteristics of stucnts coming
from out of & group of schools, even after taking it account the pupil intakes statistically,
iaentified the following: |

{0  amount of teaching time experienced by the childten

()  the size of the school

{iii) the orzanisation of teaching groups

(iv)  the offects on puplls of different teacher expectations

(v)  teaching styles and classroom manageme:

(vi)  patterns of discipline '
(vii) overall school climate

The review of the foregoing studies on the characteristics of an effective school show that, fike
in the case of the definitions of an effective school, there is no general agreement on the
criteria for judging an effective school, I tend to agres with Reynolds and Pack (1989:174) :

when they write:
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...since what is effective may vary in accordance with the context of the secial

environment of the school's catchnient area... with th* stage of the development of the

school itself... and with the particular outcome measure being considered. . Even if the

characteristics of effective schools are funnd to be similar across contexts the actual

generation of these characteristics at the leve] of the day-to-tday school management

may be different...
The review of school effectivgness literature show that the definition of the concept “school
e'fectivaness”, has been shaped, not by people who are to implement it, but by researchers ant
bureaucrats who are least one step, and in same case many more, away from the situation
where the concept is expected 1o be turned into practice. The Australian Study in 1990-1,
unlike the other previous studies in school effectiveness, moved closer to establishing what the
perceptions of the education stakeholders like principals, teachers, school councillors, pavents
and students ¢re on what constitutes an effective school. The siudy sougitt to collect and
analyse the responses of principals, school councillors, teachers, parents and students to three
major guestions:

(i)  can we identify a major role for an effective school?

(i)  are there elements of school operations that will help schools becoms more

effective? '

(ili) do people who work at the school level perceive the school to be effective?
Eighty one schools were sampled for the study. A total of 583 questionnaires were returned.
On the questionnaire of what the role of an effective schoo! is, the respondents were given an
opportunity to indicate their level of agreement with fourteen statements that listed various
roles that might be assocated with effective schools and then were asked to identify what they
considered to be major role of an effective school, The listed statements wers:

1. An effective school will provide students w 1 a good understanding of basic
academic skills.

2. An effective school will provide students with the skills necessary to become
' employed.
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10.

1.

12!

13.

14.

An effective school will provide students with the opporfunity to develop
leadexship skills.

An effective school will provide students with caring and supportive
environment.

An effective school will provide students with skills necessary to become a
productive and useful citizen,

An effective school will provide suidents with skills and attitudes necessary to
develop a healthy understanding of themselves and others. '

An effective school will p:wide students with 4 balanced cutriculum that
encourages a wide range of iearning experiences,

An effective school will provide students with a value system that refiects the
major values of out society.

An effective school will provide students with teachers who act 8§ role models
for the development of community values and habits,

An effective school will provide students with an opportunity to bé involved in
the decision-making processes within the school,

‘An effective school will use a range of assessment strategies to identify the

student's level of achievement and aiso any learning difficulties that may
diminish the student’s learning potential,

An effective school will provide parents with regular communications about
their child's achievements,

An effective school will provide parents with an opportunity to be involved in
the development of school policies and processes.

An etfective school will provide parents with the understanding that the school
is responding to the needs of the local community.

Without going into finer details of the analysis it is quite interesting {0 nu.w that there were

significant differences in the responses within the five groups. On the whole the study supports

the findings of previous Australian studies such as those by Dunmall (1980), Bartolotta and
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Finn (1980), Cotter (1981), aad Aglinskas et al (1988) who found that the academic, citizen
and personal development dimensior, of a child's development afl received a high priority from
foeal communities. In addition, the broad view of school goals which has resulted from this
study provided a sustilar result o that of the study conducted in New South Wales (Educare
News, 1991) which indicated that they would prefer their child to be seif-confident, happy,
well balanced and self disciplined rather than the "sinart kid in the class,” "good at sport" or
"corapetitive”, The overall results of the study reinforce the direction thet other research into
school effectiveness is taking. Like 1 have indicated earlier on, the definitions which were
solely based on an outcome approach to acadetnic subjects, have gradually been extended to

inchnde a range of other school goals as well,

On the guestion of the eighteen elements that make the school more effective, they indicated
four levels of support. The first group of elements, which included; dedicated and qualified
staff, early identification of learning problems, home school relations, positive motivational
Strategies and safe and orderly environment; received 90% of the respondents, The second of
group of elements, which included: clear school policy, monitoring student progress, teachers
take responsibility for and are involved im planning, positive school climate and high
expectations; received more than 0%, The third group of elements, which included: the
support of the responsible education anthority, academic and admindstrative leadership, staff
development, time on task, school-based decision-making, academic focus on the curricuium
and opportunities for student involvement and responsibility; received more than 70%. The
fourth group only had one ¢lement, namely: the school council involvement in the selection
of senior staff, Tt received respondents of less than 70%.

- From. these percentages the majority of respoﬁdezits felt that dedicated staff and qualified staff
were an important component in the development of school effectiveness, closely followed by
the early identification of children's difficulties, positive home-school relations, positive
motivational strategies and a safe and orderly environment,
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In general, the study showed that principals and students were at opposite poles, with
principals being most positive respondents 1o all but five of the eighteen elements and stuclents
being the least positive to afl but five of the eighteen elements. Teachers were the most positive
group towards element 6, that is, academic focus on the curriculum and element 10, safe and
orderly environment, paxents were the most positive on element 7, time on task and element
9, early identification of learning difficuities, and students were the most positive group
towards element 18, opportunities for student involvement and responsibility.

_ The overall results of the survey indicated that:

{ there was pgmeived to be no dominant rofe for an effective school but rather a
wide ranging set of experiences that encompassed the academic, citizenship and
personal development dimensions; ' '

@)  issues related to the nature of the staff and to school-wide planning sng
administration were seen as being more Important in the development or the
effective school than were the specifics of what went on in the classroom or the
overall organisation of the systen;

@) schools were seen by people who work in them as heing effective.

Int this chapter I sought to convey a taste of the effectiveness issue which underpin perceptions
that education stakeholders hold on what Senior certificates results in the Northern Province.
I have shown that there are variows perspectives from which effectiveness has been
approached. The literature reviewed shows that there are substantive differences as to what
should constitute successful school outcomes or effective schooling.
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CHAPTER THREE
THE RESEARCH DESIGN

31  Definition of the design
This study utilises a case study approach. This is an approach in which the researcher explores

a single entity or phenomenon (the case) bounded by time and activity and collects detatled
information by using a variefy of data collection procedures during a sustained period of time
as suggested by Merriam (1988) and Yin (1989). This study is mainly qualitative in nature in
the sense that I used open-ended interviews and semi-structured interviews. But since the main
method of data collectiott is through questionnaites it also has some elements of quantitative
research. This was intended to describe the meaning and understanding gained through
statements from the respondents. This is confirmed by Maykut and Morehouse (1994:20) when
they argue that a qualitative stady has a focus bue that focus is initilly broad and open-ended,
alfowing for more important meanings to be discovered, Since gualitative research is
interpretative in nature I was aware of the threats ¢ biases such as (self-fulfilling prophecy),
values and judgement that may threaten the validity of the results. In order to counter these
threats I triangulated the questionnaire method with: the interview. Qualitative research often
requifes fieldwork, that s, physically going to people, setting, site or institution in order to
observe or record behaviour. In this case three schools with different mean results which
reflected the range of the overall results of the Northern Province for 1995 were selfected and
visited. One school was typicél of schools with good or above average pubﬁc examination
scores, the second one with average examination scores and the third with low examination

scores (cf. appendices C, D and E for the.resxum).
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Teachers, Parents and Students into the exceedingly low pass rates in the Senior Certificate
Examination reéults. I have used an idiographic approach in order to understand and gain
vatuable insights into the perceptions of a number of stakeholders as described by vén Niekerk
(1978:39). '

3.2 Sample _

I sampled three schiools on the basis of their performance. Two of the schools, that is, School
A and B are located in the former Lebowa homelind, about 30 kilometres north of Pietefsburg
city and schoot € is located in the former Venda Homeland, about 80 kilometres north east of
Louis Trichardt town.

School A is a Roman Catholic mission school and has better physical resources in comparison
to the other two schools. For example, it has a labotatory for the practical work in seiences,
a computer room that has sbout twenty computers, a well equipped administrative office, ete.
School B is a communify school. In comparison fo schoal A and Citis relatively a new schﬁol.
It is sitated in xural community which is average in economic status judging from the type of
buildings, the fict that they have linked electeicity, telephone lines ete. School C corfipared to
the two is situated in a very rural area, It is the oldest of the two schools and has poor physical
resouces. For example, no office for the principal, ho modern telephone, no linked electricity,

BiG.

The fecus in these schools was on the views of teachers, principals and students and parents
who had to complete questionnnires. From each school I selected ten teachers who were |

teaching standard ten, all students who had currently registered for standard ten and the
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principals. Qver and above the guestionnaires I inferviewed the principals of these three
schools. (cf. Appendices A and B for questionnaire and interview schedule respectively). 1
also administéred ten questionnaires to ten Education Officials, who were mainly directors of .
school districts. These Education Officials were once teachers, princibals and some of there |
inspectors of schools before they Were promoted to central office in the Department of

Education,

3.3 Research Instruments

Y used a questionnaire as the main instrument for data gathering. The questionnaire required
respondents to indicate how they ruted various criteria jn terms of the standard ten examination
scores, They had to rate the crlieria in their order of importance; namely, 1 representing the
most important, 2 the second most important, 3 the third most important, 4 the fourth most
important and 5 the least important, (cf, appendix A). Before the pilot study I conducted open-
ended interviews with informed peaple like teachers, For example, T asked them a question
like: What do you tisink are the reasons for this poor pass rates for standard ten in the Northern
Provinve in 19957 These were intended 10 enable me to construet relevant questions in the
questionnaire. I also used & semi-structured interview schedule, ! interviewed principals from
each of the schinols. T used this kind of interview schedule in order allow the respondents to
be elaborate a5 much as possible, The questions in the interview were drawn 'fron:; the eight
correlates in the questionnaire. For example, I asked a question like: What is your opinion

regarding the impact of physical resources on matric resubis? (cf, appendix B).
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3.4

3.4.1

342

3.4.3

Data Collection _

Data Collecticn from the Department of Edacation, Northern Province

I approached the Northern Provirice Department of Education and requested access to
the Senior Certificate resulis. The problem I encountered at this point was that the
results were not well arranged but through the heip of the Department of Edueation
perso.nuel 1was ﬁble fo get the results of the three selected schools, I then coded them
to establish patterns of pass rates as shown in appendices C, D and E,

I cuilated and analysed for subject specific and general variation in order to provide the

base line for analysis.

Dita Collection from a Non-Sample School
1 conducted informal interviews with teachers and principals In the Northern Province
in order to develop a good standard questionnaire. A pilot investigation was completed

at school in Alexandra Township, north-east of Johannesburg,

Data Collection trom the three Sample Schools
T administered questionnaires to the students, teachers teaching standacd ten and 1o the
principals, As a supplement to this, I interviewed the principals making use of a semi-
structured interview scheduls which was mainly based on the questionnaire (cf.
Appendix B). This enabled me to explore in depth issues in the questionnaire. The
semi-structured interview permitted me to ask the interviewees to explain and clarify

certain aspects of the questionnaires.



3.4.4 Data Collection from parents

I experienced difficulties in collecting data ﬁom parents whose children attended the
three sampled schools, In the first school; school A, as it was a hoardmg school all
parents were far from school, Through the help of the principal I send questionnaires
by post to the parents, bu 6n1y one returned the questionnaire. In the second school;
school B, I had 4 language problem. The community spoke Venda which I could not
speak or write. In the third school; school C, because the questionnaires were written
in English most of the parents could not respond. I therefore revised my sample. 1
selected 30 parents who conld read and write. These were parents whose children wiote
the staﬁdard ten examination in 1995. Ten were parents whose children had their
exarmination scores above the average exsmination .scores in the Province, the sef:ond
ten were parents whose children were avetage and the last ten were parents whose

children were below average.

Pilot Study

From the open-eﬁded interviews I developed a pilot questionnaire. This was supposed
to take care of the fact that there should not be any inconsistencies that may occur in
the final produet, This pilot questionnaire was administered at School D in Alexandrs -
Township, north east of Johannesburg. My respondents were 10 teachers who were
teaching standard ten classes and 30 students who were currently enrolled in standard
ten and 5 parents. There were 45 resporidents, The responses of the pilot study enabled
me to refine the final instrument. For example, 1 was able to estimate how long it
would take the respandénts to complete the questions, check that all questions and

instructions are clear and to remove any items which did not yield usable data,
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CHAPTER FOUR

DATA ANALYSIS

4.1  Analysis of questionnaires
4.1.1 SCHOOL A

4,1.1.1 Students in School A's perceptions that are commonly held (60% or
more in agreement) (Students n=51) :

Table1.2  Perceptions of stadents from School A

Regarded as Unimportant

| Regarded as Important

{| Gouc ~upply of textbooks 88% Coucern for demncracy 2%
Teacher punctuality and attendance 74% Good school management 76%
Adequate study time 70% Unfair exams lead to failure §0%

Student punctuality and aitendance 74%

Provision of a stable home environrent 66 %

Good teaching 66%

iL Poor tea%‘ leads to exam fatflure 88%

41,12 Teachers in Sehool A's perceptions that are commonly held (60% or

more in agreement) (Teachers n=10)

Table1.3  Perceptions of teachers from School A

| Regarded as Important | Regarded as Unimportant
Good supply of texthooks 80% Linked electricity 90%
Well equipped classrooms 70% Adequate school fees 70% _
' Teachers's diploma 60% Student concern for democracy 90%
Good understanding of teaching and Coucern for student empowerment 80%
learning 70%__ . _ : - :
Staff development 70% I;gegga for pareats to provide school unifoims
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Concern for academic achievement
60%

3 for parents to pay school fees 80%

1| Concern for adequate study time 90%

Adequate supply of textbooks 60%

Parental support for students’ learning
process 70%

Teachers' level of qualifications 70%

Good contact between school and
parents 60%

Provision of a stable home environmeni
70%

| Regular attendance at sohool 70% __
Good teaching 60%
Inadequate resources 70% | Unfair examination papers lead to failure
| | 0%
4.1.13 Parenis in School A's perceptions that are commonly held (60% ox

more in agreement) (Parents n=10)

Table 1.4  Perceptions of parents from School A

Regarded as _Unimpormnt' _

| Regarded as Important
Good supply of textbooks 100% Linked electricity 66%
Well equipped classrooms 80% Adequate school fees 60%
A degre. with a major in the subject Teacher's diploma 60%
“he/she is teaching 100%
Consultative maragement 80% | lga.%ient control of financial resources
| Staff development 80% Conrern teacher puncmallty and
. attendance 60%
Concern for acader...s achievement 100% | Concern for _democr_acy 80%
Congern for adequate study time 100% Concern for student empowerment 60%
Support to student’s learning process 80% | Providing school uniforms 100%
Good teaching 100% _| Paying school fees 100%

Adequate supply of textbooks 80%

Establishing good contact with school and -
the teachers 60% B
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inadequate supply of resources 100% Teacher's level of qualification 60%

Poor teaching contributes to high failure Good school manag=ment 80%
rate 100%

4,1.2 SCHOOL B

4121  Studentsin School B's perceptions that ave commonly held (60% or
more are in agreement) ( Students n=566)

Table 1.5  Perceptions of students from school =

Regarded as Important Regarued as Unimportant

Good supply of textbooks 80% 1 Adequate school fees 61%
Good understanding of teaching and Teacher's diploma 65%
learning 69% - _

Concern for teacher punctuality and Concern for democracy 60%
attendance 61% _

Concern for adequate study time 72%
_Support to student's learning process 73%
| Repular attendance at school 60%

Good teaching 72% _

Good school management 64 %

Poor teaching 82%

4,1.2.2 Teachers im School B's perceptions that are commonly held (60% or
more are in zgreement) (Teachers n=10)
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Table 1.6  Perceptions of teachers from School B

Regarded as Important _ ' Repgarded as Unimportant
Well equipped classrooms 705 Linked electricity 70%

A degree with a major in the subject he/she | Adequate school fees 80%
is teaching 70% :

Consultative management 60% | Efficient control of resources 70%

Staff development 70% Concern for dempcracy 80%
Concern for academic achievement 70% 1 P ag school fees 60%

Support to student's learning process 70% Iachers' level of gualifications 60%

Establishing good contact with the school Politicisation of teachers cavses faiture
_and the teachers €0% o) 0 510,10 605

li_ Good teaching 60%
Poor teaching causes failure in Std.10 80%

4.1.2.3 Parents in School B's perceptions that are commmonly held (60% or
more in agreement) (Parents n=10)

Table 1.7  Perceptions of parents from School B

| Regarded as Important o Regarded as Unimportant
Good supply of textbooks 80% Linked electricity 100%
Well equipped classrooms 100% Adequate school fees 100% _
Teachers' diploma 80% - Good soclal relations with students 100%
I Good understanding of teaching and Concern for democracy 100%
learning 60% _ _ _ e
Consultative management 80% Providing school uniforms 6055 .
‘;“étlcient control-of financial resources Paying school fees 60%
£ .
Staff development 60% - Good school management 60%
Concern for student empowerment 60% | Unfair exarmination papers 60%
Concern fot academic achievement 605 '
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Concern for adequate study time 80%

Support for student's fearning process
60% :

|| Establishing good contact with the school
and the teachers 80%

Providing stable home envitonment 607
| Reguiar school attendance 60%

Good teaching 80%

Inadequate supply of vesources 80%

_Poor teac&_ 5_100% _ .

4.1} SCHOOLC

4131  Students in Sehool C's perceptions that are commonly held (60% or
more In agreement) (Students n=109)

Table 1,8  Perceptions of siudents from School C

}i Regarded as fmportant Reparded as Unimportant
Good supply of textbooks 61% _ Linked electricity 68 %

Good vnderstanding of teaching and learning | Adequate schoo) fees 75%
65% .

Concern for examination success 61% | Teacher's dip_lbmn T0%

Concern for adequate study time 70% Concern for democracy 610

1| Good tenching contributes to success in Std | Paying school fees 89%
10 72%

Poor teaching causes faflure in $td.10 79% | Providing stable home environment
: 15% -

Unfait examination papers 60% _ Good school management 61 %

4.1.3.2 Teachers in School C's perceptions that are conimonbv held (60¢: or
more in agreement) (Teachers n=+10)
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Table 1.9  Percepiions of teachers from School C

Reparded as Important Regrarded as Unimportant

1| Good supply of textbooks 66% | Linked electricity 83%
Well equipped classrooms 66% _ Adequate school fees 66%
Good understanding of teaching and A degree with 2 major in u,ubject
learning 83% _ he/she is teaching 66 %
Consultative management 83% Efﬁcient_ control of resources 100%
Concern for teacher punctuality and - Providing school uniforms 83%
attendance 66%

Coneern for adequate study time 100% [ Teacher's level n¥ qualiﬁwtions 100%
Support to student's learning process 66% | Unfair examination papers cause failure in

o Std, 10 60% _
Establishing good contact with the . ucol | Politicisation of teachers canse failure in
and the teachers 83% Std. 10 66%

|LGood school management 83%
| Politicisation of students 83%

4,133 Parents int School C's perceptions that are commondy held (60% or more are
in agrcement) (Parents n=10)

Table 1,10 Perceptmns of parenis from School C

| Regarded as Tmportant ' __ Reg_nrded as Unimportant

Good supply of textbooks 80% Linked electricity 60%

Well equipped classroom 60% Adequate schoul fees 60%

Teachers' diploma 100% A degree with a major in the subject
o y he/sh= is teaching 80%

Good understanding of teaching and { Consultative mapagement 80%

learning 607 o e _ _

Good gocial relations with students 80% Concern for examination success 60%
Concern for democracy 100% _Providing school uniforms 100%
Concern for student cmpowerment 80% ___ | Paying school fees 6055
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Concern for adequate study time 60% _ %gsport for student's learning process.
- Establishing good contact with the school | Teacher's level of qualifications 8G%
and the teachers 60% .
| Regular attendance at sch . 80% Unfair examination papers 80%
Good teaching 80% _ Politicisation of teachers 60%
Adequate supply of textbooks 60%
Politicisation of students 80%
L Poor teaching 60%

4.1.4 Resnlis from the Education Officials
Eduacation OQFficials'

perceptions that ére comumonly held (60% or more in

agreement) (Education Officials n=10)

Table 111  Perceptions of Education Officials from the Northern Province,

| Regarded as Important Regarded as Unimportant
Good supply of textbooks 100% Linked electricity 80%
Good supply of stationery 60% Adequate school fees 80% _
Good understanding of ieaching and A degree with 2 major in the subject
learning 100% he/she teaching 60%
Good social relations with students 60% Teacher's diploma 60%
Consuitative management 60% Concern for examination success 60%
Staff development 80% Efficient control of financial resources

60%

Concern for academic achieverent 10& %

Coneern for student empowerment 605

Concern for adequate study time 60%

Providing school uniforms 100%

Student punctuality and attendance 0%

Paying school fees 80%

Support to student's learning process

Adequate supply of textbooks 60%

100% _
Establishing good contact with the school

and the teachers 100%

Teacher's level of qualifications 80%
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i| Regular attendance at school 100% Unfair examination papers 80%
Good teaching 100% Politicisation of tzachers 60%
Politicisation of students 80%

Poor teaching 60%%

4.2  Analysis of Inferviews

I

developed codes to code the responses from interview schedule (cf. Appendix B). The

following codes were identified:

Table 1.12
Codes i _ Designation (Coding)
1. - Physiea] resonrces o 1 PRE
2, Teaching and learning TEL
3. Teacher qualifications TEQ_
4, Student Attitudes STA,
§ 5. Parenial Role | PAR
6. Quality of Exam Papers QEP
7, Any other thing " AOT
By uie following codes I referred to
1. Physical resources: things like lnboratories. textbooks, classrooms, administration

buildings. ete,

2, Teaching and learning: the quality uf instruction and learning that goes on in the
clagsrooms.

3 Teacher's qualification: this I wanted to establish whether the respondents saw any
relationship between the teacher's qualifications and success in Std.10

4,  Swmdents' Attimdes: the students’ disposition towards their school work and the school
in general.

5. Parental role: the role that parents play in supporting the education of their chitdren,



6. Quality of examination papers: the manner in which §td.10 exammation papers are set
as well as the quality of the questions,

7. Any other thing: anything that the respondents thought it contributed to poor pass rates
in Std, 10 examinations.
Results were as follows:

Table 1.13 - Analysis of Interview schedule from principals (Principals n=03)

| Sehott & School B principal | School  principal
PRE Us 04 _ 102
TEL 15 R o 10
IEQ 02 _ |06 05
STA 12 W 08
paR 08 -l 1w
QEP_03 R | _ 105
AOT 00 0 |
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CHAPTER FIVE
DISCUSSION OF RESPONSES TO THE QUESTIONNAIKES AND INTERVIEWS

5.1  Discussion of responses to the questionnaires _
The purpose of this study was fo determire, the relationship, between the perceptions of

students, teachers, parents and education officials on the causes of the poor pass rate in the
Senior Certificate examination in 1995 at the three schools in the Northern Province, The three
. schools could be regarded as typical of many black rural schools in that region.

The variables considered in the study were:

(i)  perceptions of respondents in relation to the importance of physical resources
ot the standard ten results,

(i) perceptions of respondents in relation to the importance of teacher's
qualifications on standard ten resuits,

(H)  perceptions of respondents in relation to the importan¢e of management on the
standard ten results, '

(v) perceptions of respondenis in relation to the importance of student's attitudes
on standard ten vesults

(v)  perceptions of respondents in relation to the importance of parental involvement
on the standard ten results,
5.1.1 Responses with strong agreeinent that the item was important between schools
among students, teachers, parents and education officials

5.1.1.1 The most important physical resource is a good supply of textbooks
From the analysis in Chapter Four all the stakeholders held the same perceptions in
regarding the good supply of textbooks as the most importaat physieal resource for one
to succeed at Std,10. In School A the students ranked it 8%, teachers 0% and the
parents 100%. In School B students 80%, teachers and the parents ranked it 80% as
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important. In School C students ranked it 61%, teachers 66% and parents 80%. The
educational officials ranked it 100% as important, On the whole the respondents were
in agreement in regarding it a5 important with the average of 82%.

This indicates that textbooks ate regarded as very important physical resources. In the
light of this, it is ironjcal that most schools in the Northern province get their texibooks

as late as four months after the start of the academic year.

5.1.1.2 The most important teacher qualification is good understanding of
teaching and learning

Stakeholders were all agreed by 80% that good understanding of teaching and learning
was an important element in measuring a good teacher. This pattern has also been
found by studles conducted by Rutter et al (1979) and Reynolds and Parker (1992) to

be imrportant element in school effectiveness.

5.1.1.3  The most i:nportant student attitude ié concern for adequate study time
All the respondents were in agreement with 60% that the concern for adeguate study
time {s the most iraportant attitude for students. Rutter et al .(1979:10) have also
identified this attitude ag one of the most important factors that contribute té an

effective school.

In South Africa, if the culture of learning is to be restored at sehools, the first area
which will need attention will obviously be to create an environment that is conduéive
for independent study. The pattern of these results show that there is general consensus

on this matter.
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5.1.2 Responses where there was agreement between parents, teachers aml sturdents, in
a particular school but not between schools
5.1.2.1 The most important aspect for one to succeed in Std, 10 is good teaching
. Geod teaching was seen by the respondents in both school A and B as an important
factor for one to succeed in Std. 10, in school A students were agreed by 66%, teachers
by 60% and parents by 100%; in school B students by 72%, teachers by 60% ad
parents by 80%. The views of the respondents in school C were quite apart from those
in the other two schools, It is imeresting when one considers the fact that their results |
were the poorest and yet they did not attach any value to the importﬁnce of effective
teaching and 1eamiﬁg. The {mportance of good teaching is pointed out by a host of
| scholars in school effectiveness who argue that the effectiveness of the schoo? should
be measured by what is going on in the classroom rather than by the physical resourcss
that the schaol has.

5122  The mostimportant cause of failure in Std.10 is poor teaching

Poor teaching was only seen by respondents in school B as the main cause for failing

5td.10. The students saw it as the main cause of failura by 82%, teachers by 80% and

parents by 100%. it is interesting that respondents in school A did not marry this item
 with the preceding one, whereas those in school B obviously did. The reason may be

that those in school A concentrated on the positive aspect whereas those in school. B

concenirated on the negative. Whatever the reasons respondents in school B saw this

as the main cause for failure in Std.10.
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5.1.2.3

The most imporiant aspect of parental Involvemwnt Is support 10 student’s
learning ' . B

There was consensus among respondents in school Bmat this item was important.
Stu_deﬁts were agreed by 73%, teachers by 70% and paretits by 60%. But in s¢hools
A and C thers was no agreement. Fou schuol.A which is boarding school this was: -

much of a surprise because learners in this school are encouraged to do independent
sindy as compared 1o the other schools, The reason for school C could be an indicator

that there is no healthy relationship between the schoo! and the home,

5.1.2.4 A typical good student attimde s concern fof adequate study time

Respondents in schools A and C were agreed that this jtem was important for one to
succeed in Std, 10, In schobl A studenis were in agreement by 70%, teachers by 90%
and parents by 100%. In school C students were in agreement by 70%, teachers by

100% and patents by 60%. It is surprising that responvents in school B could not ses

shis in the same light with schools A and C. Tt is ironical that in school B where there

was a total collapse of culture of learning, there was still no regard for adequate study

time.

5.1.2.5 The most important teacher’s qualification 15 good understanding of
_teaching and learning

Good understanding of teaching and learning was only seen by respondents in school
C as most impoitaat teacher's qualification for one to teach Std. 10, Students saw it as
important by 83%, teachers by 60% and parents by 100%. It is surprising that there

was no consensus in both school A and B on this item,
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5.1.2.6 The most important physical resource is linked electricity
Linked electricity was seen by all responderits in schoo] C as unimportant, Stadents by
68%, teachers by 83% and parents by 60%. In the other two schools there were no

- agreements. This Is no surrise at all because the school is simated in a very mral area

5‘103

where most of the households have no electricity. For that reason they were unaninous
in seeing it as an unimportant physical resource, This strengthens the believe that

peoples and environments colour their psrceptions.

Respontses where there was disapreament between pavents, teachers, students and
education officials

5.1.3,1 - The most important teacher’s qualification is good social relationships
with students

There was no agreement on this item among stakeholders. It was only parents in school
B and C and the education officials who had some consensus, In school B parents wete
100% net supportive that good social. relationships with students promoted success
whereas in school C 80% thought that good sorlal relations promoted success.
Education officials were §0% in favour of pood social relations. The fact that both
teachers and students in all the three schools did nou agree on this aspect as important
is reflection of the type of training black teachers in particular, in South Africa, in the
Northern Province, have received and the type of environment that exists in many of
the schools of the Northern Province. This kind of situation is what Freire (1972:47)
alludes to in his discourse about the banking concept of education when he says:

()  The teacher knows everything the students know nothing

(i)  The teacher talks and the stadents Hsten-maekly
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- {fii) The teacher is the subject of the learning process, while the pupll:. are
mere objects.

It would appear only the parents and education officials regard good social relations as
important in the school situation. May be this accounts for the hostilities that is

common in many schools today.

3.1.3.2 The most important physical resource is well equipped classrooms
“Teachers, parents in the three schools regarded well equipped classrooms as important,
The students and education fficials did not regard them (well equipped classrooms) as
neither important nor uniinportant. Al the teacliers in the three sthools xanked it 67%,
whereas parents ranked it 80%. This 13% difference between the perception of parents
and teachers .is quite imeresting. It actually reinforces the view that iz wchool
effectiveness is often measured by parents in terms of how well equipped the school is
and by those inside school {teachers and principals) by the actusl work of teaching and
learning that takes place on day to day basis. The eleven factors (slements) for an
effective school as outlined by Sammons et al (1995:8) support the latter view timt put
more emphasis on the quality of the running (management) of the schoot ather its

phiysical resources.

5.1.3.3 The most imporiant feature of school management is staff development
Like the foregoing varisble students in a1l the thres schools were not in agreement since
this item did not have a direct bearing on them. Teachers, parents and education
officiuls were all in agreement in regarding staff developmént a8 an important {rature

of go 1 school management, Teachers in schools A and B were positive with 70%
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both, Those i school € did not agres. The reason may be that because their school is
more rurat and over-crowded than the other two schools, they did not see the need to
release staff for self improﬁement. But one should take the caution of Sammons et al
{1995) seriously when they warn that factors that measure the effectiveness of the
school should not be regarded as independent of eaéh other. They advise that to link

or see them holistically may help provide a better undetstanding of possible reasons.

The rexction of the education officials is inieresting in the sense that if they viewed
training of teachers as an onroing process they would provide stady leave for teachers

as well as scholarships were possible,

5.134 The most important feature of school management is .com:em for
¢xamination success
Students, tcachers md parents in schools A and B did not agree on th's item, It was
only students and parents in school C who agreed but on the opposiie sides. Studenss
were positive with 615 and parents were negative with 605z, The education officials
on the other end were agreed but negatively, that is, they did not regard the concern
for examination success as important feature for sirong and rood leadership. These
resuits are intemstig when one considers the fact that examinstion results are usually
seen as the most linportani basic condition for measoring or realiving effectiveness.
Goodlad (1984) is among the host of school effectiveness scholars that argue that,
notwithstanding_ the vatiations that exist on what an effective school is, most studies

have focussed on academic achievement in terins of examination results,
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5.1.3.5 The rost important aspect of the teacher’s qualification is a degree with
a major in the subject in which she/he is teaching .

Stadents were gencrally not in agreement concerning this variable. B;ﬁt there is are
interesting patterns of perceptions on the other stakeholders, For example, for teackers
in school A there was 1o general agreement, whereas teachers in school B regarded
it s important by 70% and those in school C regarded it s unimportant by 66%.
~ Parents in schoo! A regarded it as important by 100%. In school B there was no
agreemment. In school C they weze generally regarded it as unimportant by 80%, This
tuck of consensus is a reflection of the ongoing debates about whether teachers from
the universities are better than those from colleges of education. Whether it is the
technical aspect of trafning that makes the difference in outcomes or academic training
that makes a better teacher, The reasons why students are geperally not agreed it could
be that they do not see the difference between the two kinds of teachers. This confirms
what Cateron and Whetten (1983) point out in their checklist for an effective school,
especially the one that arpues that effectiveness depends on whose perspective is

efiectiveness judged.

5.1.3.6 The mosl important aspect of the teacher's qualification is 4 teaching
diploma

Like the question of & degree with a major in the subject that one i+ teaching, there is
a wide sprenrt uf opinioné regarding the question of a diploma in teaching as the most
important chasacteristic of a teacher who is to teach matrie. Students in éclwal A were
not in agreement. Both in School B and C they weie negative, that is thiey regarded it
as unimportant. Teachers in school B uad € were not in agreement, but those in sehool

A were positive with 60%. Parents in both schoot B and € were hoth positive with
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80% and 100% respectively, Those in schooi A were nepative with 60%. The
education officials were negative with 60%. Again this is reflection of public debates
about whether one really needs to have a diploma to feach effectively or produce the
- results or not. What about those professors and lecturers in the universities and
technicons who may achieve good resulis wiﬂm_ut fonhﬁl training in teaching? It is
interesting that even the education officials who insist on certificates for employment
and promotion did not regard this as important. But it is also interesting to observe that
parents generally hold a view that a teacher's diploma as important. Perhaps this
explains why the litcrature is not clear as to whether the teacher’s diploma plays a role
in tﬁeasuring the effectiveness of the school. The Outcomes Based Education approach
as articulated by the COTEP (Commitiee on Teacher Education Policy) 1996
 documents, which seeks to measure teachers in terms of performance rather their paper
gqualification seetns to be acceptng the principle that .qualificntinns atone do not produce

effeetive teachers.

5.1.37 The most important feature of school management is the concern for
teacher punct ity and attendance

Students in schools A and B and education officlals were in agreement in regarding this

item as important with 74% from school A, 61% for school B and 60% for education

officials. Ail the other stakeholders did not agree. This may mean that parents and

teachers themseives do not wdrry whether classes are attended regularly or not, But
‘because the students and education officials are directly affected by this phenomenon
- they value it highly, |
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5.1.3.8 The most important feature of school management is consultative
management _ :

Students in all the three schools did not agree of this item. Teachers in schaol A also
did not agree. Parents in «ll the three schools regarded consultative management &2 an
important feature of an effective and efficient management of the school with 30% for
school A, 60% and 83% for school B and C respectively. This perception was also
carried by education officials with 60%. The position of teachers in school A is not
surprising given the fuct that this school is a Roman Catholic mission school. The style
of leadership is influenced by the way the church is run; which is usually a top-down
approach. The reaction of students may be that the culture of consultation is not yet
developed in the school governing bodies, The Student Representativ ¢ Council is ot
even in existence in most of the schools, The reaction of parents and education officials
actually echoes the democratic principles developing in the country today. Fhis trend
seems to he the most popular in managerial circles of late. Scheeréns (1989:115)
comments as follows about this Kind of management:

The managerial philosophy emphasises: an openness and reflectivity that

accepts error and uncertaimiy, recognition of the importance of exploring

different viewpoints and a participative approach to the planning process.
~ Sammons et al (1995) also identify: firm, purposeful and participative approach as important

features of good leadsrship.

5139 A typical good student uttitade is concern for academic achievement
Students in the three schools did not agree on this ftem, whereas teachers, parents of

schools A and B: and education officials were all in agreenient in vegarding it as
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important. School A teachers regarded it as impertant by 60%. and the patents
regarded it as important by 100%. In school B teachers regarded it as important by
70% and parents 60%. The education officials also regarded it as irportant by 100%.
The only surprising results were those of ;ichool C were all the respt +dents were not
in agreement, Perhaps this explains the low percentage pass rates as seen in (Appendix
€). Sammons et al (1995:8) identify; shared vision and goals as an important factor for
an effective school. This factor is lacking in the school C case, The cases of school A
- and B as well as education officials is to be expected because although there is no
consensus on the question of clear indicators for judging an effective school, the
literature tﬁat attempt to measure effectiveness of the school by school cutcomes

abounds.

5,1.3.10 A typical good student attitude is regular school attendance

Tiere was a great variation of perceptions on this item. Students and parents in school
A were indifferent. Teachers regarded regular school attendance as important by 70%.
In school B students and teachers were agreed in regarding this item as important by
60%. The teachers were not agreed. In school C only parents saw the need for regular
'attendance at school for one to pass Std.10, while students and teachers were not

- agreed. Educadon officials were not agreed.

These varjations are also mteresung if one looks at them through the eyes of the current
debates on free and compulsory education. This is definitely going to be a thomny issuc
in South African education. Even the United States of America which has a long history
of compulsory education, has not settled on this matter, For example, Ornstein and
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Levine's (1993:298) comment that compulsory attendance has gone through stormy
tiimtes with the revival of home schouling should be signal to us that school attendance

is fraught with compluxitics.

But that, notwithstanding, it should be stressed that regular school attendance is seen..
by many scholars in school effectiveness as a very important element of measuring the
effectiveness of the school. For example, Rutter et al (1979:18) cite: “the amount of

teaching experienced by children® as very crucial for success in their studies,

3.1.3.1 The most important aspect of parental involvement is support to
: ‘student's learning process

Students and teachers in school A were indifferent on the question of parental support
to student's Jearning, This is not surprising given the fact that this is exclusively a
~ boarding schoo) and as such parents have little contact with the student’s wnrk. What
s interesting is how parents in this school respanded positively to this item by 80%.
Parents, students and teachers. in school B were all agreed by regarding this item as
important. In school C students were indifferent, teachers were positive with 66% and
parents were negatifze with 80%. This clearly shows a lack of co-operation that exists
between the different parties in this school, The education officials were positive with
100%. Sammons et 2] (1995) have among other elements of an effective school
identified home-school partnership, that is, parental involvement as important in the

children's Jearning.

5.1.3.12 The mest important aspect of parental involvement is establishing good
contact with the school and the teachers
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Students i all the three scheiols were indifferent, Teachers and paretits in all the school
Band C .were apreed in regarding this iten as important, Parents in school A regarded
the contact with the school and teachers as unimportant. The education ofﬁcialé
regarded this item as important by 1005, The response of the students is not surprising
because most stadents are uncomfortable when parents make comtact with their
- teachers, The reasons for the reaction of parents in school A are the .xme as in item
5.3.11. These variations between schools on the perceptions of the role of parents in
school only show how much is «till to bie done in bringing the gap between parents and

the sehool.

5.1.3.13  The most important aspect of parental invoivement is providing 2 stable
- home cuyvironment

Students in school A were in agreemer Jarding this feem as important with 66%
and 70%% respectively, Parents in this school were indifferent. In schioot B teachers and
students were indifferent while the parents were positive with 6055, In school €
students were negative about this ftem with 752, parents and teachers were indifferent.

And s0 were the education officials,

These variations of perceptions is yet another reflection of how the home and the school
in rural areas are dichotomised. Maybe this is a teflection of the socio-economic profile
of the communitics where the study was coriducted. The importancé of the home
background is well encapsufated by Jencks (1972:32) when he writes about the
influence of the famity on the school achievement as follows:

It simpiy means that variations in whar children loarn in ychool depend largaly
ant varigiions in what they bring to school, not on variations in whar schoel
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offer them.

The importance of home~school refations is also captured well by Townsend (1994:38)
when he identifies home-school relations as one of the important elements of an
effective school.

5.1.3.14 The most impoxtant cause of failure in matric is unfair examination
papers

There was & great vagiation on this item. Siudents in school A .and C were at two

opposite sides; with those in school A regarding it as unimportant by 60% and those

in school C a8 imporiant by 60%. Students in school B did niot reach consensus on this

one, Teachers in schools A and C regarded it as unimportant by 80% and 60%
respectively. Those in school B were not agreed, Parents in school A regarded it as

fmportant by 60%, while those in schools B and C regarded it as unimportant by 60%

and 80% respectively, Education officials also regarded this item as unimportant by

80%.

These variations confirm what Kvale (1993:215) say when he writes that:
Examinations are a popular object of criticlsm. Indeed public examination are
often regarded by different stakeholders world over, as invalid, the grading as
subjecuve, and unreliable, the examination papers as wp“mr and the situation
in the examination oppressive and artificial.

South Africa hr- not been an exception to this gloomy view about the cr-bdibiiity of

examinations. The pictare drawn by King and van den Berg (199231)captures this

perception succinctly when they say:
Examinations have certainly not escaped the impact of the crisis, and have often

been the major dimension of it. Outcries about examination results, and
accusation of frauduient, incompetent and corrupt exanination practices...

5.1.3.15 The most important aspect for one to pass matric exams is adequate
supply of texthooks :

This item did not receive a popular response, Only teachers and parents in school A,
“ _



as well as edocation officials held common perceptions. Teachers. regarded it as
uniniportant, whereas parents regarded it 4s important."['he parents in this school
atfached value to the textbooks while the teacher did not. The reason for this may be
that teachers and education officials could manage to separate teaching from the

- tegtbook while parents could not.

The reason for lack of consensus from the rest of the respondents could be that they

" could not see nmeh distinction from this Hem and 5.1.1.

5.1.3.16 The most important aspect for one to pass matric i5 good school
management _

Students in A and C were negative about this item. They regarded it as unimportant in
conixibuting to student's success in the examination with 76% and 61 % respectively.
While stadents in school B regacded it as important by 64%. Only teachers in school
 held a common perception in sogarding it as important by 83%, Parents in both school |
A and B regarded it as unimportant. The surprise response was that of the education
officials; whom by intuition I thought that they would hold a common perception of
regarding it as important but they did not. This negative response may be confirming
what Neison et al (1972:324) say when they write:
The school master, in the modern world, is seldom alloved a point of view of

his own. He is appointed by an education cuthority, and is sacked if he is fow:d
to be educating.

Otherwise these vatiations reinforce the idea that there is no consensus in criteria for
judging an effective school,

5.1.3.17 The most important cause of failure in mateic is inadequate supply of
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resources : _
This item did not receive a popular response. Students in the three schools were

indifferent. Only teachers in schooi A were agreed that inadequate supply of resources

was an important factor in cavsing failure i Std.10 by 70%. Parents of both school A

| and B were also agreed that this was an important factor, In school A by 100% and
school B by 80%. It is intetestiag to note that schoul.C which has the poorest facilitics
did not see timt as factor that might have contributed to their results. On the contrary
it was school A who had adequate resources who saw this as an important factor. The
other surprising response is that of the education officials in the sense that their section
always point at lack of resources in their explanation. for poor pass rates in the
Province, This is interesting when one considers public opinions that assert that
inadequate supply of resources is cause of high failure rate in Std.10. For example,
King and van den Berg (1992:1) argue that poor pass rate in South African schools has
been caused by unequal distribution of resources to different communities, with the |
African receiving the small share of the cake. These sentiments are echoed by the
MEC for education in the Northern Province when fi: nrgues that rural poverty directly

affected the results in the Northern Provinee.

5.1.3.18 The most important cause of failure in matric is politicisation of students
Onuly teachers in school C and education officlals were both agléed that this was an
important cavse of failure in Std, 10 both wiih 80%. These resnlts are quite interesting
if one considers the public belief that assume that the decline of learning culwre in

schools is caused by politicisation of students. This area needs further study.
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5.1.3.19 The most important cause of failure in matric is poor teaching
All but teachers in school C were agreed that poor teaching was the cause for poor pass
rates in Std.10. - 1 response of teachers in school C is inferesting when I nots that in
item 5.2.2 they were the only respondents who did not regard good teaching 4s an
important factor for one to pass Std.10. May be this an explanation for pdar.tesnlts in
this school. It is also interesting to observe that in my Mtéwiews with the principals of
" the three schools, poor teaching was identificd and stressed by the principals of schools
A and B and not by the school C principal,

5.1.3.20 The most important teacher’s quatification iy long experience in teaching
There was no general agreement on this varinble. It is interesting that even among the
and principals who always make use of it as criterion fo_': promotion or allocation to
teach Std.10 did not regard it as impoxtant. How long a peson has been in the practice

is always regarded as important but in this study all .respondent_s rated it vary low.

5.1.3.21 The most important feamré of school management is efficient control of
financial resources

The students in all the three schools did not agree. The reason may be that they take
finanzial issues not to be belonging to their terrain. Teachers and parents were divided
on this. Parents in school A regarded it as wnimportant with 80%, whereas those in
school B regarded it as iv,portant with 60%. Teachers in schools A and C did ot
agree. Those in school B egarded it as unimportant with 70%. The education official
regarded it as unimportant by 60%. This diversity of opinions confirm what Camemn.
and Whetten (1983) say when the argue that effectiveness depends on a number of
factors, inter alia: from whose perspective is effectivencat judged and what kind of datn

are used to form an opinion of effectiveness,
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51322 A typical good student attitude is concern for student empowerment
Only teachers and parents in school A were in agreement; with 80% and 60%
respectively. They both regarded this item as unirportant. The rest of the respondents
were not in agreement. This may be a rettection of how stakeholders in education still
' regard the stadent component 45 an addendum to the practice of teaching and learning.
Perhaps the Qutcomes Based Education as espoused by the present government ‘nay
bring about a paradigm shift on siudent-teacher relations. That is, from teacher-centred
approach to student-centred approach. Such an idea of empowering stuc'2pt may take
the model of Lave and Wegner (1991); where they talk about "legitimate peripheral
participation®; by whick shie means that student should be empowered to take learning
as their own. That this should he done by recognising their participation in the practice.
This should be what is eavisaged by the Curriculum 2005 (1997).

5.1,3.23 ‘The most important aspeet of parental involvement is providing school

uniforms '
Only teachers, education offictals and parents were in agreement on this item, They all
regarded it as unimportant, All with 100%. Students were not agreed on this; probably
because they did not see it as having any value, Teachers and education officlals
regarded it as unimporitant probably because they are more obsessed with the
development of the intellect at the expense of attitudes and sidls. This is the danger
that Monyokolo (1993:14) argues about when he says that the model that assesses
school effectiveness by means of academic ovicomes only and ignores all other schoo!
outcomes i3 limited.

5.1.3.24 A typical good stdent attimde is concern for democracy
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This variable was seen by all the stakeholders as not a typical good student attitude.
Students in all the three schools did not regard it as itoportant. In school A they were
negative by 72%, school B by 60% and school C by 61%, This is interesting if
considers the calls for democracy in schools especially among the student Jeaders.
| Reasons for this pattern are hard to find but perhaps what Smith et al {1989:590) say
shed some ray of light when they assert that what is happenﬁag in schools can be
explained from the perspective of any of the actors; but since they are by origin
authoritarian institutions, and the source of teaching is in the teaching hierarchy, most
descriptions in practice adopt the perspecﬁve of teachers. Pafents and teachers, with
the exception of those in school ¢, wete in agreement in regarding this attitude as
unimportant. The same perceptioﬁ was held by education officials. The response of
education officials is not surprising when one considers what is said by Smith et al

(19%9) in the foregoing citation,

5.1.3.25 The most important aspect of parental involvement is paying school fees -
Students in schools A and B were indifferent on this item., Only those in school C were
in agreement with 89% regarding it as unimportant, Parents and teachers in schools B
and C were in agreement in regarding this item as unimportant as well, So were the
education officials, ‘This is quite contrary to the common view held in African sthools
that parents are there just to provide school fees and keep away. But these results muy
on the other hand reflect the view that is held by most people that it is the state that
should provide for education and not the parents, The current tendency of rent boycott
* and unwillingness to pay fees at tertiary level may be reflected by these resulis.
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5.1.3.26 The most important aspect in order to pass matric is teachers' level of
qualification

Only teachers from the three schools as well as education officials managed to reach
consensus on this item. They all, without exception regarded it as unimportant,
-Teachers in school A with 70%, school B with 60%, school C with 100% and
education officials with 80%. This shared perception between teachers and parents is
not surprising given the fact that education officials come from the pool of teachers.
These saw no correlation Between actual teaching and the paper qualification. This
should be an interesting phenomenon 1o stwdy further, This pattern is not far from the

| current debates about shifting away from promoting teachiers on the basis of their paper

qualification to performance based,

5.1.3.27 The most imporiant cause of failure in matric is politicisation of teachers
This iters was regarded by all the respondents in the three schools as wnimportant.
Education officials also regarded this item s unimportant. These responses are fraught
with irony if one considers the fact that the public assume that the cause for lack of
teaching culture is the politicisation of teachers. Teachers find themselves in a dilemma
because on the one hand they are to pay aliegiance to the most publicly-touted goat of
‘education; which is to foster critical thinking among students, while on the other hand
they are to maintain the status quo; by selling the dominant culture of the society to the
Jearners. Whether this results reflect this ditemma is difficult to tell. But on the surface
* parents, teachers and education officlals perceive no correlation between the Std,10

results and the politicisation for teachers,
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4 Responses where there was agresment that the ifem was unimportant

5.14.1 The most important physicat resource is linked electricity
There was a general apreement between all the stakeholders that linked electricity was
10t an important physical resource for one to pass $td. 10, Stadents in both Sohyols A
and B did not even reach 60% agreement on wsis, Only students in School C were 68%
were in agreement that Tinked electricity was not important, Teachers in the three
schools were in agreement by the mean of 81 % that it was not important. Parents in the
three schools were in agreement by the mean of 40% that it was not Important. The
education officials wore also in agreement by 80% that linked elecTicity was not an

important physical resource for one to pass Std, 10,

The reason for this general agreement may be that all the three schools are in the n:vat
areas where most of the homes do not have electricity and the fact that they Jid not

make use of modern technology which requires electiicity.

Tn most cases teachers were prepared right from thelr colleges days to learn fo |
bmprovise if the ne.vd to use electronic teaching media should arlse, It was only at
school A where there vere computers and it is not surprising that there was no genersl
agreement on this item arong the students as to whether it was important or not given

home hackground,

5.1.4.2 The most important physical resource is adequate school fees

Like linked clectricity, adequate school fees was seen by all the stakeholders as
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5.2

unimportasnt. Both students in Schools B and C ranked it 61%, 75% respectively.
Teachers in ail the three schools ranked it as unimportant as follows; school A 70%,
B 80% and C 66%; and parents ranked as follows: school A 60%, B 100% and C
66%. Education officials ranked it 80% as unimportant. It is not surprising that
students in school A were not in agreement on this because their school is boarding
school and as such pay a lot of money whereas students in schools B and C did not pay

much, Teachers, principals and education officials did not regard it as important since

they always measure the effectiveness of the school in terms of the outcomes.

Discussions of responses to the interview

5.2.1 Respouses where there was agreement among responderits

From the results 45 shown at Table 1,13 there is overwhelming evidence that principals

perceived the causes of poor pass rates in Std.10 in the same way, In all the seven items
they were in agreement, For example, they all did not regard pl: .ical resources
(PRE) as an important factor in contributing to success in Std.10; and all attached great

importance to teaching and learning (TEL).

Along side poor teaching as the main reason for poor pass rates, general lack of
dtiscipline, especlally the abolition of corporal punishment was also cited the main
reason that contributr:d_to the collapse of the culture of teaching and learning. The
principal in School C cited over-emphasis of Std, 10 results at the expense of the lowér
standards as other for the reason for laxity among teachers and students.

5.2.2 Responses where there was disagreement among respondents
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~ Although there were no major disagreements on the items there was however
differences in emphasis, For example, the School A principal rated the variable:
teaching and learning more highly thén School C principal, This may mean that the
School A principal attached more value than his counterpart in School C. It conld be
that the resolts of School C were poor parily due to a lack df commitment to
importance of teaching and leaming.. It is also interesting to note that School C
principal rated physical resources to be more important than his counterpart ini School
A. Reasons for this are difficult to establish but it may be that the Schoeol A did not see
physical resources 25 the main issues because he has better resources than normal in the
Northern Province whereas his counterpast in School € regardéd it as important

because he needed them disparately.

As Table 1,13 shows there was a consensus view that a lack of physical resources
combined with the collapse of a learning and teaching culture is the main reason for
poor ass rates. But differences occur on the degree of impact that these resources had

on the results.,
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CHAPTER SIX
CONCLUSIONS AMD PROPOSALS FOR FURTHER STUDY

The main concern of this study was to investigate the perceptions of education stakeholders
into their understanding of the reasons for poor pass rates in the Senior Certificate Examination
in the Nortbern Province in 1995, Thres schools were identified on the basis of a considerable
‘variation between their results for a case study. The results of this study were not meant to be
extrapolated for the province as a whole, However, the case stady may provide key insights
into the perceptions held by persons within the province.

The question to be asked is: Has this case smdy provided sufficient insighté and patterns {o
allow one to make plans (which could be evaluated, if necessary modified, through action

research) for moving towards the improvement of Std. 10 results in the province,

First, from the evidence of this, limited study, it is highly piobablé that different stakeholders
hold quite different perceptions as to the reasons for poor pass rates in Std.10, These
perceptions are shaped by a number of factors and the position from which a person views an
effective school, This is evident by the fact that the responses where there was strong
agreement that item was important were only three out of thirty five, that is only 9% whereas
the responses where there was disagreement that the item was important were twenty seven out
of thirty five, that is 77%.

Overall, the resulis of the study reinforce the direction that the ofher research into school
effectiveness is taking. The original definitions of school effectiveness, which were based
solely on an outcome approach, have been extended to include a number of factors. The
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overwhe'ming evidence from the responses to the questionnaire suggesé that reasons for
Jjudging success or failure in Std.10 should include 2 number of factors. The fact thdt good
supj:ly of texthooks, good understanding and concern for stody time were the only items
were respondents were agreed, provided a clear indication that physical resources like
textbooks, although still seen as very important for success in Std. 10, can only be interpreted

as one of a number of important items that the school needs to have simultancously.

Second, the fact that there was only 17% of the responses in cases where there was agreements
between the parents, teachers and students in a particular school but not bétween schools
mdicate that the type of school is perceived as making a difference, This will certainly not
come as much surprise to those parents who o to 2 good deal of trouble to get their children
into schools of their choice because of the perceived educational advantape this may bring,

This is in contrast to some of the studies in the 1960s which imply that schools make a Hitle
difference to educational performance. Studies as Coleman's (1966) and Jencks (1972) are

among the host of ether who espoused such a position.

Their studies indicated ihat educational attainment was largely independent of the schooling
the child received. Jencks reassessed a mmss statistical svidence from a vatiety of
investigations, including the Coleman Report and came to rather startling conclusions that;
equalising the quality of high schools would reduce cognitive inequality by one percent or less
and that additional school expenditures are uniikely to increase achievement, and red:sn'ibuung
resources will not reduce test score inequality, However, it is important to note that such
studies took place in affluent societies where the average financial support for schools was way
above the resources available to black schoots 'in South Africa.
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Clearly, there is a considerable disagteement about the influence of schooling on children's
achievement and development. These contradictory research findings can actually be explained
by what this study and others have attempted to do, namely: to compare like with like, A
nmumber of studies that have dome so found littie contradictions in their findings. Rutter et al
(1979:3) comment as follows abnut this argument; . |
The opparent clashes in evidence arise largely because the studies have gathered o
dq'ﬁ%rgnt kinds of data or have used different statistical analyses to answer quite different
questions.
My general impressions as result of this study is that schools do make the difference. For
example, there is considerable difference between the perceptions of students in school A and
C on a nuinber of issues that make one pass $td,10. But it is important to note also that
diﬂ’erenues between schoolﬁ bave rather kittle to do with variations between individual children

in general cognitive ability,

Third, the wide variations of responses where respondents disagreed as to what is the important
vatiable that would produce examination results in Std. 10; which constituted 77 %, suggests a
conclusion that indeed the question of what actually constitutes an effective school is a contested
issue. Some researchers of schaol effectiveness focus exclusively on the examixation outeomes
at the expanse of other factors like for example, providing students with skilis for leadership,
while others on the other hand look only at what is happening in the classroom, that is, the
activity of teaching and learning as a criterion for measuring school effectiveness. These
variations in perceptions can best be explained by Cameron and Whetten 's (1983:33) checklist
to determine organisation effectiveness, Their Jist is in 2 form of questions and are:

(i)  From whose perspective is effectiveness judged?

(iiy  Which area of activity within an organisation determine effectiveness?
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(iif) At which fevel of the organisation is effectiveness ana'ysed?
(iv) How is effectiveness defined in terms of time?

(v)  What data are used to form an opinion on effectiveness?

In this study I found this list relevant to explain why for example students were sometimes on
the opposite side to the teachers and education officials, For example, on maiters of
management of resources, that is, physical and human resources, students held different
perceptions from those of the teachers. Thus the reasons for poor pass rates in 5td. 10 were
viswed differently by different parties.

I:; closing, the overall impressions are as follows;

one, that different stakeholders h-ld the common view on the importance of examination
results, especially Std. 10 results, az one element for measuring an effective school but differed
cons.derable on what the teasons for poor pass tates wers, .
two, that social, economic, and political factors do impact on the examination results but
Qiffered on the gravity of each factor,

three, that how achievement is measured or what actually counts as sucsiess i8 a contested
issue, and,

four, that pressure to change examination systems came from various sections of the society.

Furthet that on the whole, reasons that were percelved as important for success were:

1. Good supply and prompt supply of textbooks to students,
2, Good understanding of teaching and learning by the teachers,
3, Adeguate study time for students,
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4, Good management of the school by the authorities.
On the other hand reasons that were perceived as contributing to failure were;
1.  Poor teaching and | |

2, Inadequate resources.

60



APFENDICES
APPENDIX A
QUESTIONNAIRE SCHEDULE
"This investigation is intended to enable m= 1o find out What perceptions education stakeholders hald aborr
what the possiL'e rgasons are for poor pass ratzs in the Sénior Certificate Examination in the Northerr
Proviuce in 1995, My research topic is: An investigation of the perceptions of the Pduéaﬂor
stakeholders intp possible reasons for poor pass rates in the Senfor Certificate Examination in ths
Novthern Province in 1995,
1 would like your reactions in this series of statements in relation to the matric examinations.
I would be highty appreciative if yon would respond to these siatements as carefully as possible,
Place a mumber in each of the boxes opposite the statements,

Please list the order of the importance of the following, ‘e

‘1. For the most important | 1
2. Por the next most important 2
3. For the third most impoctant 3
| 4. For the fourth most important 4
5. For the least important 5

A Physical Resources

The most important physical resources are:

Good supply of textbooks
Good supply of stationery

Well equipped classroom
Linked electricity
Adequa‘e school fees
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Teacher's Qualifications

The most important teacher 's qualifications are:

Longe@éﬁence inwaching }

A degree with a major in the subject which she/he is teachin,

| Teacher’s diploma

Good understanding of teaching and learning

Good social relationships with students

Management -

The most important features of school management are;

Consultative management

- Concern for examination success

Efficient conirol of financial resources

Staff development

Congern for teacher puncm#lity and attendance

Studeni’s Attitudes
Typical good student attitudes are:

Concern for democracy

Concern, for student empowermsait

' Concern for academic achieverent

Concern for adequate stdy time

Punctuality and attendance

Parental Involvement
'The most important aspects of parental involvement are:
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Providing schoo! uniforms

Paying school fees

Sﬁppart 10 student’s iearﬂing process

Bétablishing good contact with the school and the teachers
Providing a stable home envizonment '

Matric

In order to pass matric exams the most important sspects ate:

- Régu!ar atiendance at 's'_chool

Good teaching

Adequate supply of _t.extbooké

| Teacher’s level of qualifications

Good school management

Batlure in Matric

The most important causes of failure in matric are;

_ Inadei;uate supply of resources

Politicisation of students

Poor teaching

| Unfair examination papers
Politicisation of teachers
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APPENDIX B

INTERVIEW SCHEDULE

1. What is the main reason for poor pass rates in standard ten? Motivate you answer.

2.  Whatis your opinion vegarding the importance of physical resources? o

. Do you think teachers® qualifieations have a contribution fo standard ten results? Give reasons
YOur answer. | | _

4, Do you think poar management of the school has an impact on the standard ten resits? Supp
yOu answer. |

3, How far do the students’ attitudes contribute to poor pass rate?

6. Do yon think the parents have a rolé 1o play in the success of standard ten students? Why? -

7. What is your view on the quality of the standard ten examination papers?

8,

Do you have any other thing to mention regarding success or fallure in standard ten?
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APPENDIX D

Results for school B
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APPENDIX E

Results for Schoot C
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