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.ABSTRACT

" .: ". '. '.. .... • Ii." _The adverse effec.ts·()fthe~utrent turbulent social and political situation in SoutffAfrica
upon the mental health of socio..politica!IY'disadvantaged youth h,flsemerged"as,,}l centr~l

~'. _ .. _. _, __ _ : -... _... _ _"..... __ <_ - .'.•_•.-- .".: --.".-- : _ .-.--.---' __ '.' _ 'j: __ : "..__ _ _ o_

-area of cOltce~ amongstmenta! Jiealth professionals. The ability oCtne vast number of
disa4valltage~ youths. Qto'cope with the $tr~sses 1hat CGhfront them ou,a daily basis, has
profotm(I cop.~~quences forJhe .~O'i'lthA.fricaort~,e fut'Ure&The present study was prompted
by the Iaek of"anyc~,!r~ln~nsive and acc~ssiblelnterventiol1.progr~umn~ for children (,
under stress in this ~ij"dntey~as well as, by the dearth of app,ied stress research into

~~7~:~!::::::~i~:;=!::ca:ti:~:to\:~o:=n::ii!::;~::~f~~l:::1~::!:"::::::~:::~:::~t::'~::;~::~el'
.... ~~~, tht~lIgh ~elrJyes, Tw.ncy-r6or 1Col~1Il'!!d' :dQle~.~+~'Yore.d~ W6:n..~;:~::a:7:':~;:!d~;n.~:;;!~~:~~;;;:;i~:O~=:;\,
an' e~erimental or control group. .In O'lder'to .ev,!luate theo,preserce' of psychologic\l ,;

:1l=:;::;::i::::::~:;.n.::~a:l~;Z:~:':~~~~~:~~;
Self ..Perception Profile fQr Children (SrFC).· In addition, all su~Jects ~o~'lpleted)an essay'
and. drawing'taskin lirder to gain insi~htintotheirpereeptions"of tlteil' ~~~l"~nme):J,t.Over~' "

i) • ,. . .' .. .. rr

.a five l1Ieek period: the'experamental group. received ten se§sions of tfierapeutic Interven ..
ti~il. Th~inierventi()l1,Was peer.~roup orient~t,~(land integr~te"la variety or\teil eslab ..

"':'. ."_...... .;,-,. _-..... "_"'-._ 0.. ' II

\\~ished affective, cognitive, and behavioral techniques ••Tbe input teceiv~d;~Ythe c61nt~?,l
\~oup over this same lueriod wa~oiientated to the school ~Uab!sc; '.Following intervention,
~~th groups were re ..a~..til1istered the BDI, STA! and stll€. Tbe. results Qt. th~'present

\1,\::: ' .. -, ..... ,. . x . -r _ , ," _ ,.... ."..,' . . . . . _. ' ... ' .,' . ,'." . .. <',? '. . IJ _0

jl~~~S~gati()psu~est, t~a~ ,~Colou~redffadolescents are cJ)nfr~nted ~~h nu~~rous daily
,ijir.\r~~~~~ndpe.~ceiv~th~~. environment to be aoviol~nt0~utd~ri~~~nbl~~n~.In ~dditipn,

.'.tl~'d\iJl1".\~~i~t~th;tt,a,~llp o~tat.d' ii'~~~lioll p~~r,lIl)Il!l~~~"tuses.~tive
lUe~\~\~stl' l.itegrat~ affecbycj Cogmbf7~~n~, ~ehaYioral tccrullques Wltl~~nthe ~ontext of
pee~'\~\:)~r$u,~llort is effe,cUvein .as;iSlti~tdisadv~~,taged "Coloured~adolescents t9 ~ope o

wit~l\ti~\;~~,ressesinhel~ent iill th~irdaUy lives. ,Tbe impodance. of conducti~g "rtb~r G

',.~r. C~'~!.~til.•'.i'!lcacy oftile.iI1terv,"~olprogra..mme impleml)U!ed In this '~.'I.~r·Y"WI>.!}
~unuel':s-'Co!tl~~'~" ,;,,; !~
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Increasing tensions an4,growing ~oc~aIuP~rav¥l c~~acterize the current sffugt~~n rtlSouth
A.frl~a. ,Ou p-"'dailyba$l\S? peopl~ have to cope witl1 tI1emultifarious stresses of living in a

C) ,;, ,_t~". _ ~ , ii :_,\t" ,>' _ ,',' '_ '" _ -. _ _:, _ _ 0 ., u

country .ass~iled by se¥I:~eeconQqlic:crlsis and ~o1i~jca!ly~etettnined vidlepce. raqdition"
the maiority of South A:£rlcanshave to tolerate the chronic stress pfIiving under an oppressive -0

",i.~:} {}, ,._:: ;J',';:_:,ri! ,_",' ,',_._ -; "'" , ,,',' ;_""",' _,' ", I",. ,:.,1) : ,:,,_a, _ n

Q <» social Sy,st~~ in whic~tliscri~i~a~ion, poverty, p'~or"¢ducationrd une~~loyment "ate
,"entrenched. 0 " :J;r'. ._ ' " 1. n '

~~~Q ~
o '~i~;'~\ 'I 0 II" CI

~, ~'{~!:;.',:':_\' ;/r !}

v" , {'~>;" ," , nO -:<;::::::~.t > , '0

~Th~ adverse impact of1fe\~~esentsit;ati;n in SputhAfHcg upon the emotional well~being
ofmost South Africans ryas~fenwide1y noted (D~wes. I985; Hayes~1986;Vo¥elm~, 19

0

86).
In pa~icular~.the mentat"hea\th of s'ocio-pdiiti~~lly disad.Yan~ed youths h~S.emerged (F a
,7entq~latea of ~ottce~~~,n.~?st'i,hembers.ofthehelpin~ .profe~hl)nsEp' . ~m~n ,~n~ReY!l~,lds)(;.
19~6:Gibson;1986, 199~g'!~~on,S~ak~r.,;~ndMoosa, 199'~)'~~~~~f~~jt'disadvan~
tage,'~e~~.cnilqren,;are ~XP§?J~~ gn~atstresses in t~eir hail~ ives. Childr~~.m;~y~~" "0 '71

(; .--,,--';'''''. ,_ IG_':C,. ',, ,'-. ."_,'- _:' ,""',',_,.',,",,,'i;::~;;~c;:~7:~~:~~~:~~:;~:~:~:v:~~:::1:~;
'A pre:s~~ineedexists for research. to be conducted on children i~:~~]U-rica.(Burman
a.nd~~Y1iolds, 1986)';, In the words of fgmterANC presiden~,c01ivet~atnbo (1990):

o

'.) _ '",' __ ". __ '," __ :,1.. ..',. . •.... ..0 ...,
"The chiIdr~n,.of any natlon are its 1utur~. "A ~ol(Jt}ty,.a movement, a people
thatdoes not v;alue its youth does not ~~sel'veits i'titure" <p~~:; :, " \) 0

o

I)
South Africa has a large population of disadvantaged youths who have to negotiate acute
and chronic ¥4~~sors on a daily basis. 'traditj'onaIly> research in ~he'.stress.lit~ratufe has
xocu;ed Up(:m~ilaJorund~sirable or traumatic Hfeeventsand tl},eirc~nsequertces(Cotnpas,

, .... .'. .... o· . 0 . y

1987a, 1987b;·-'Doh~enwend'and Dohrenwend, 1974; Holmes and Rane:> 19(7). However,

~~::::==:~::pt;:~;:~~e~:c~~i:h:q~;ln;~r:;:r:;:~::;:~[~
(Kanner, ~OYll,e{Schaefer and Lazarus, 1981; Lazarus'lf81). c In additipn, research h,



"

•.•..••...' ;;,,' .:" ••.••.••' .. ' .•. I!. .•.• "

shown. that:()llionic stressnrs in t~e. envli~nrneilt lU~Yd~plete copin~rese~y~s miitl~adto 0

ohelghtened difficulty in dealing with major1l1ldesirable life eventS.1(P~~~tli~.l98~;DanieIS

a.n.••d M•..OOI.,~~.'!.19.9..0'.).• ItfOl.l. ?ws..·..".fllat. fue,a9ill·tytO."c.8I',eeffe'iliw. e.I..~'Wl ...·th.~.~s.tr.ess. P,/ays..,.am. aa.~~l'
role in deter:mitrl:ng mile's healtlR and emotional well ...being (Math ¥t Ayco<,k, Pugh,

I,:' .' , '.' .' '.' ". . .. ,·.n

"Ciurlette, and.Cannella, 1986). <J

'.'.1'\( .

\,

o

\) • '" 0 , c ' \' ~'

A groWing'body of liter'l~~e ,~isemitging on the nattlre and scope 6f ~~J)p~r~SSici~ of
c~i1dren®d their families under Apartheid (Bunnan an~~~ynolds, 1996;\~arunsky, 1986;

l'loyd"lll86; s~er, Moosa~nd!lnnctu~ies C<!U~lIfugT~~Iij"l98~~~P,S~el' lIlld;;~.;~~)::;t:::!::~~~:;:-s;~~!:~~':::,~?,:~:r~:.
on chl1dr~n of overt politicalviolence; lit~<attention 4flSbeea pflidto "nor~\al"l~vels Ot~ "
violence. )l1ere is also a dearth t)f research which ex~~nes tIle cOnSeque,:qces\>f IInormal'lY ,

,~,_ D _ ,'- __ c. (,\~_ _ _,' L' _ -- ,') ,,' ,', ,- n ''_'' (":~"J \\ ,',_ _ _ _.' _ ,~r::",; ',.,',' \\
a,par!heid ..rela!ed conditions in con;unupity settings (1urton, Straker and Moos~k r991). R

" ,r,'{ : ~'<~, ,',', il"_,:", _' _ -' " -. ~ '_ ". _ _ _ r' ',,' ,'" - ~ ',' _ ,',_ \I,
is posited thatan1nvest~gation into the "norrrral"daily stre~ses expe®llce~ bYtJ1!sat'yantaged
South ~can youth w~)Uldgre~tly :~ontributero an un&~rstandi~gof t~}::~t~ct:'efothese'
"stressestlil)on the.nl.""" 0' ') ""

QJ . c. 0

o 0,. (,

c Go

It is documented in~tbe.literature that~d91e;ce11~e\isa particulary~tres$ful stage in the
': rlbtmal developmental sequence o(the ipdiyidu;tl(Hains and·Szyjakowsld, 1990). When

: - ,"- -~

a~ditional stress overlays ~he developmental crisis of adole~~ence, the :ri.,k of developing
psycbolQgl~l sequelae Increases (Wills and Utgner,1981; Gad and JohnSon, 1980). Given
that being'~ocio-:poijticalIy disadvaJJtageifbrlllgs wilhi~ nU1'!1er~us stressotS, socio..politi~

, c- II c

cally disadvantaged adolescents may be seen to be at risk for developing' a;':wide range ef 0

psychologicalproblems,~

(J
"J ,,0

'.\ " .', .. . ,c! .', ,". -
A survey of the literature reveals that Black children have"been lite ~~,cusof applied ~,tres~

(/ _ __ .,'. ,_ .... " ... '" - ,'_,,' .. : ,_ P" '. . ..... ' . ', ... ':'ll ,"

research in this country. Scant atten,jon has b,~enpaidto issues relating to tHe exp,¢et'lces
',C, . ,','.. _. ..... . ,. _. ,'C, ,0. " . "-, ..... . ,0 n.' . _ . n

of ehlldren from otherminQrity,race groups: In the,present stddy, attentionwlll be focused
Up011 children fropl the so-called "Coloured" <tllnununity. ,(FQf theputposes of this disser ..
tation the term "Coiour~duwill be usedfor the sake of Simplicity,de§piteits negative.tacial
implications)."These children have not esc~ped the rnUltiP~f1~~~~ects of the po1icy~f· o~, '

\), .' '.'
"Ii ?~'\f/ \_.;,

o

o

jl

Uo

t,;J
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Apattheld. The Coloured people o'f South Afr;,ca have been marginalised socX,alJyl)econom~ .."

cally h,ndPOli!ib'~r,.f<);man,Y,',Z4~,,',.Theit, ex,~~1",je~~~m., d~O, ribed!h t~~fa,11~I"g"WrM:
",~.,we are the nowhere people at)~t,esouthef11ttp of Aft~ca'"(Venter,1974, p.~~).

Q

ltefettedJo sympathetically as, liGod~ss~p..chi1dren",.(Sunday" Star Review; 01991)~:~large
propqrtfori of cotbureo, youth come t~om a b'~ckgr()und characterised' by. sodal, po1itical~
and economio'discrhnination; poverty;"overcfowding; unem,ploymep.t; nl1~J1ciald~fficulties;,
,~Icoho1ism~:,violence;poor 'schoolJng; tmd broken homes (Rhoodi~, lQ,~7;Vent~lr; 1974).·
These chronic fastofs, which frequently ~\ccurinlow socio-econ,omic status'populatjon~, are
conside,~d in the li'terature to be fact6r~'~hat lead. both to physical and psyroholo;gic~u'~ttess
(DohrrlJwertd, 1990; Oad a~d ,J,ohnson, 19'80;TUrldn, 1986;Wi~tsand Lagit~r;'i981),)thas
been ~W$ertedtllat chronic life conditions Canbe evertmore potentstressors than acut~ events'

(;, ,) .. . . (~

oi"crises (Bro)Vtl,Bhrolchain and Harris, 1975).. WHS0i1 (1989, cit~~ew¢ombe, 1990)
0.." . 0 . ..... . I~I . . . a· ,:1 .'

.eentends that stressors associated ,with utle01ployment and financial h(;lrdship, $eanerl;illy

t=~i:;~O::J;a~:i:::~:::n::;;:~:=:~~:.:'~::~:1::~"
term that is as severe as instances of acut~ catastrophicstress.!1Condpcting res~aJ¢h'~pngst ". "

~< .. " ..... ," ,-~' -" ' - '. ""'~'" " ",' . ... , . '" "'. ..' : -, ". .... .: .... . ..... ' . '.parasuicidal South African Indian adQle$cent"':~Pillay ,~nd Schlebusch (1987) and Wood and
Wassenaar U9~9) found, .that f~mi1y stresses resulting ftom socio.,ctl!tural fratlStition were

" 'iltiportant causal con~iderations in the ali"iology ofthis behaviour. The tolouredpopulation'~ . ." .... ,:\ -'.

in South Africa. may also be seen to be in the throes of socia-cultural '~an~iti'On, The need
;, 'i;. .- ': ;,.c.i . ". 0. " ',~.' .,"'.,

fat research into the Coloured community is evident ,"
o

(1 ,', "

The in~ensifying need ioi,psYchological intervention among ~6cio.polHlcally d!$advantag~dl.i
adolescents ttl SouM AFica is"matched by an increastilg discrepancy between the ,pumher

-- , . . . I, ",.. ' .. Q .. '. ". " {J. '. Ct_. ". ' .' .' \IJi

<\if individuals in need of help, and the number of persons qualit1fld to provide the t~quisite
help (Straker>" 1986). ,.'Psychological s~rvices and practise RClvebeen forcibly criticised as:::::::::::~:5:;O=;:;1~:;,th~::~~a::~~;~~~:jl:i1.
numbers ofindividuals with effeJive techniques thafrequire fewer pro~ssional pers()ri~l~l

()~_I .... ,', ,. '_ 0,,: '.. _ .' ....._ I': ' _ _ ~ ,_;i. . "" . .... ,j ..... -." '.' '_ '. . .' {i

(Freeman, 1991)/10 date/no comprehensive stress preventior; or interventionprogranunes
"hav~ been, developed or itnplell1entedwith children ru:!tl/oiladolescents in 'South Africa', Th~ o

....\ .' '... ' .'. .,.)J... .. ' .• . _ ie, _. ,1 _.. . " ... ' '> ... ' .'. .' . '. '. '

present study will attempt, ill some measure, to address this need;" "
'"
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"Interest (Holrpyd ahd Lazarus? 1982). A growing body of research Ind,\ctlt;cs th~t cogmt{ve~
behaviolla.Vriterv~nt1o~s~ay be pl:oinisirig in the prevention ana tieaW.ent ofstres~~r~lated:'

c ct....·. . .' d

dis,orders .(Dobson, '1988; Meicbenbau~.J~Jid Jaremko, .1~83). .Furtbf1'-". recent. resetW~h
indicates that a treatrnellt'approach thaitfocuses on assisting individual~ tp cope effe9tiVely
with frequen.tda:ily stresses could'contribute significantly"'t(tthe alleviation ofstre~s-related
problems (T91man 8ua Rose~ ,1985):° Coping and ada~tational skm~ are dey~Joping rapidly .o

p dllriI}~,the early yearsoof one's, development. Childhood ~d adolesceqoehavet *erefore~
been' isolateclas critical periods for implementing intervention program1tles·,clesi~ned to

,. ,. . <'1

enhance copillg skills an.d reduc:l~the neg~tiveeffects of stressful events (Co~pas. 1987f1.,
.. , " ;:_ (.) i~ It

19871:>; ROll1MO, 1988).0 0 C) ij

a,

(1 o

H. 0 0

8 c

c It is'p'ropd~'e(:ltha.t I'ComItluriity oriente'd,'Frepara~on for ;Emergency" (COPE, 'Aya1on,
\' .,~. (,

198'7), a l~rge"scFtle pieventh\'e ..interventtD~r)rogramme developed inIsrae~ offers important
n· ,. C>· ..- ... . ..' . ,.'.. . ."

,,:rpossibilities for children under extreme 'stress in tItis COUl].try., Designed,to assist children
D . . _ " <1 _ : .. _,' .. ,'Y~ _, ... . ... ... ,:.~ -; _. _.. _ ....... ... ,..... _ ,~!
and adolescents •...ifl copi,ug with' the stressful events,;i'of eyeryday. life, as well I:l$,QWith

~\.. .. ,Ii '. '

··enlet~n.cies cUl"s~dhy the dlsruptiqp Or s?cial eguilibriulll ,and s~¢urity,eeo~OPE pro- 0

gramme ~ay be seen fQ 'be partioulary ret'eyant to t~e $(tuation confrantins i~h~g~eater
1/ <;',' _ , _ . ", .. • . . . .i,': > . ~~ ,_.. _ _ - ..•. C'

majoqty of the youth in our cquntry. The fupdamen~~l a!U1'ofthe progrqrn~e is to encourage
mastery throagh"g,ctive toping"thaf might contribute to a clearer ;evaltt~tiorf of'.~tressfut

_ ' . . ii . 0 '0

situations; tapping the youths potential ada,(!Jtiyeresources (AYJl.lon, 1283). Th~ p~ogl'amme
employs expressive, cognitive ~ndbehavioral methods in a creative mapner in order to
achieve lts·goals.'" It is PIO~~S0dthat a th~~,utic inte~~ti~n ba~ed up~~ aspects of the
~OPE pmgramme m~~ serve 19provide ,{advaQ.tagetfjOute:~ith ~arious toolswhich will Q

render them less vuln6\abte and m~m~resf3ient to st~~SfUI situati~ns. ~OPE ha:s"been" ~
implem~n!1?d in sch~olsthrough0tlt Israel and h~sas~~~~d parti~~l~ ~mporta~c~J~nho$e
areas consta~t~y'underthe t~reat of terrorist attack~. Fe~il6acko~ C9P.E~seffectit{~r.es~\
pas been POStJlve.. Ithas been shown that the programme serves to reduce the sympton1~()f
stress {Ayalon, 1987;Lahad and Cohen> 1981;,Lahad) l,989). However~~its ~ffectiverte~~

(', ... 0 ii' (j ~nas yet to be scientifically 'inve~j:tgatedby means of carefully controlled ~tudies.' .""

" ~, ,
II
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0, -0 ~lO
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d«~\Aims add HYli~tlies:s 0 " \

I \
-0 '''\\ :;; ,j (J.:::!,';- '0' 0. \;! 0

'j 0 D ,\ ~il ~)

, Th<>Vl)'Sel'ltinvestigation has figo aims. '\~'::primary iiim" ,to inve~ the elimacy of a

a P~;YC~~Olog.ically-~~dirite~~n~ion~~Og~m\fe i~,~~istin~~o~~ ofC~loUr~d aaole::tc,e~~
tOI)cot\e wIth the stresses of,darly hVIng. 'rl\~prtll,clples 1md 1d~asoutItned InCOPE Will
form :C\l<!basis,,~itheointex:ventionprOg~rll\~: ,'Th~streg~,~~sPQns~~,involves)ijsycholog!claI).x~i,0,0
beh~vi~\fal~rld physiolog~oit1symptdms,(1vra~ ~!lY~Aycook, Pu~h, CurJette, and Cann,~IIa,'

'0" II 0_ _ _ , ~ \.,- _ _ '-', '.~ tJ '0

o 1986)~ In the present study it is tite psychot\ icaf sequela:e "rstress that are of primary ,
" • .' -. ,,,! 'n 0,' . {l, 0 _ , " , ~ .~

C) ,0,onc"~m.",,a!n:Or,de~,t~eva,ruat~ t~e 1,'~terve~ti,1~\\"'~~"en:c~c,Yin,Signi~ca~t1y,;el~O,r~~in~,1
J,~ertl1m.psrcltolQglcal13equelae <tf st~e~6WIU itexanl1ne~:,, In t~~e,lIterature de~reS~lOnt" "
()anxiety; ail:d teelings of low self"W'orthhave bee ocup1ented as psychol9gicat s~quelae 9( }-"'"

~ \ 0 " 0 > F

stress among ~dolesc~~ipopulatjong (Oa~ieIsand,~ cos, _199~y S'i~d~ijueand(;r)'Arey, 1984i{ "
Youngs, ~a~hge~MutUs and Mullis, 1990); °In a~ Hiod, these sequelae have been docu;r '"

o C) n;ent'ed ~-lo~ sociowec~noQ:licstatus pOPul~ti~tl~(p~ re~wetld~1973;,J.Aasterpasqua,:,1 ~9J:1P"~'2
The efficacy <ft' thc,:inte~eniiot1 prog~ammewill - ~,sesse(fol;y~xmrlirIingthe de~e'~~i'7,\()~1,,"

~hie~ th~~esequelae a:~pr~~ent in 'th; s~mpl~JQllor ~19i~,te!"ent5on." A ~7:condaryai~ qf
the study is to des~ribe the daily I5tres~s experien~~ by Cs!our~doadolescents) as 's~en
" , • , 0 \\ ,~ ,o'~ 0'" 0 o ", cothr()u~h their eyes." " ,,' l'""",,·, "', '..

,1' I}, "\ " o C o

~ Q' 0 Q,.
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Foliowing intervention~ the post~test level of depresaion in the e~perimental "group, as'
G\ J) "', ((," ", ,u ",," , ~" ", oo,, ", ,'" u ,~"

",(:ileasured by, the "Beck pe,l?re§sion InV(;1fitocy" -(ReoJ.5etal..,1961); will be kr~ver tll~n th.at
"~~ '. , !.J" ' "
HI ~ei control group, '" c·
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~) 0,',

\ FOII~W:~g.in~.~tion,the~.te_s! l~X?;Of'~~~~~xie!Yoi' in the ~perimen~1 g t:'P' ~
\ 0 ~nr;~asuredby the tlSUite-Tratt Alnxlety Inventoril, (Spielberger et al.> 1983)~Wlll b" lower

\ than !
hat1u

the control grollP~ ,,~" ",,' 0 \ ," ,

\ <.) ~

, ,
\ Hyp~thesiS~"~b): ' ,,0 , C ,,) \ '

\

' , ) 1\ ~

\, U Following. inter;l(mtio~) the P0st ..te~t Itl~~lof "T:att-Anxiety" In the experimental g~o:up,~\\ "
\ measureJ'by the ~~State-TraitAnxie£y bventorytr (Spielberger et al, 19~.,3),will be lower\1
.~ 0 o! 'f a ~

,han that~ the cOlJtrolgr0l!p, 0 ~ o ) c () \ ""

\ i. c p" \' "~ c c: \ '

Htpothesis 3: ~) \I ••\

~
\ 6"\~', \i

~ \
" \' 'I " ,) \\

of'oUhwiIlg intervention thl~levels of adequacy in all domains in the experitnentalgioug, $ ) \

meas~red oy the "SelfMPen~eption Profile for Children'" (Harter," 198~,'wil1 'be higher than "
,,),J \) _' - ' '1, r;,

" that in tne,control,gronp1' ~ore specifically, tl\1eexperimental group will snQ\v higher levels "
II , " . \

G o£'adequacy than'th~contr~lgtQuP in the fOllOWIngdom~i1;ls:
'_I (J 0

i,"

o

" Gl .

o

.' f"
,\j

a) Scholastig Competen~e
0" r~1

b) SodlaI Acceptance
c

. c) Athletic Competence. r,

d) P~ysic~l Appear~!lCe
e) Behavioral Conduct and

__ ..;._J};';;'..'J

f) GlobafSelfQWorth.
.:)

n 0

D

G

D

o
if

o

In focusing upon the effectivellessoof a psychologically based intervention programme, and
'~.o ,

in documenting the dailxstresse$'that faoe Coloured adolescents as a result of Apartheid~re-
~ . "

!) lated cOllditions, tHis dissertat'ion hopes tv fiU: in s~me measure, the lacun~e ill current
applied stress res~arch ill South Africa. 0
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"STRESS)·A~D.·C~OPING:'·CLARIFI.~ATIQN.OFo'f;E~qS

~: eonc~pfS 9£ 's~~~' ·futtl"cllplng; hav,,·&ivenrise. II) .l11nchClln~()ve~mtheli~rat)lr~.
The..n)O!\cep~are oomral ~ t!lepres~nt study!l)1dJ!ill be~\)!) :rd~aj1 beJriW.

(\

2.1 'I'he C()nc~ptof ~tress,•~
r\'\
)

()

Burgeoning popular.and scientifi<i inter~st in the cencept of stress ha.sgiven rise to a vast
, , . ,',',-.- " , ,',".. 0 -"., ,_, ",',, '_' ,,', " c_, ,'-'

and 'diverse body of literature .. Str~.sshas been conceptualised,irom varlOtls.poil1.tSof vi~w; .'
~~jbr9Pologica1, •cirltl.U'(ll, ethologicaf biologic~, .•and psychological perspe~tives hf!ve Dall c

,p~eu J!'eprese~ed ill the literature. In addition,. indiviquals within discipllnes have een-
n, " __' (I"' - ,_ _',' " ,_:. _ ' ,,',' _ " " _', < ", .. ::l: _ ,', ,_' " ~i

ceptuaUsed str(ySS differently~studred VariOllS phenomena, employed disp~atP methGool-
ogfes, aad '~ade different asSUmptionS (Cameron and MeichenbaUtr.4 1'982). Seriolls
dispute and iintesolvf:~ debate abounds in the literature over ~bedefinition and)1ature qf
stress ~Co'4 1978; Lazarus, 1966; McGrath, 1970; Mason; ,1975). According to Mason

f} ... .:.;:,_

(1975);" \)0 " 0 i.~

6 t ~
\."'," "'....>\

o ., ~. . ".'" \s'
u nT~eget\era;lpi~tnre infhe fi~ld can still only beG~es}~r{bedas ~»e ofconf'u.. .~
slon••:ti~~lterm 'stress" has b;en used variously to tcre.. 'to"~~timulus'..'.~
'respon~;"." 'utteradion~ •.•ant6noreeanlprehensiv~,com,bbtat~ons .ort~sefac:
tors" (p.Z9). "

c

o

o "Certain It!~ave suggestedaqandomng°the,pseofthe term altogether (Mason, 1975;
~~, \) ,II. '

Ostellf 1988),. wlille others. have argued convihcingly for its :retentioIt (Pearlin, 1982;
ri \~)":

Ganrieey, 1988; Pretzer, 'aeck and Newman, 198~). It has been. su~es~¢d that the core
meaning (lfthe conce.pti~ :t;tdt confustng, as there iswlde;spre~dag~eeJ11ellt that "stre§s" refers

0, "" _ , __ ".,_" _''''' _ _ - ,'_ ',' _ .- .•: _,' ",' ',_ - _ _ ,' __ " _ .:, ,',", ,,()to the qrganismfs response tCf)a.noxiolJs or threatening condition (Peadln, Lie'b,~rman,•.

M~nagh1m and..•·Mllll~ 19~1)/It ~ ~"!".d bY.P.,.ear1i~.,,~982) that disp~te. ar'k~1witjll1(gal:d
to where and how to Identlfy such aresponse. Inhis ~~ew:

a . i '.. .~.. ' .:~ ...."~,
•••/anlf09talions Qf stress arert'nd at ~7e~1~ypJQf O~SIlli~,ftm~IiOninl1j
front the biolQgical to the entGtlonal; stress can be both a sho:rt.:fun response

( ;>1
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o
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and a p,atteI'll. that emerges slo~ly ~ "~r tilne~firtdiv,[5luals Jll~~ be keenly awa:te ,
, that they a~e h()~ to stress, although tress ma?' also ~e present"at a level be!ow"
"consciousness; tinnily, ~tr~ssol"espons ~$can be highly contain,~d arut situa.ti(tn~
aUy bounded, but~ tl1~Ycal]{ ~l~odevel~pinto a preVailj~ state

c
t,at I,lcrsis"ts

"through tinle •••It is in the ~ery nature ff stress that it can be §~~~ny things,
and we should. not try to redu~e the m~lltidimensionality of Miis phenomenon
by' arbitra~ily ~eclatmg t~a.t ssress i~~nlY Oll~ thing or"~notlu~r; •• My own ec

> _. ' , _ \ _ 11., _,' 0, _, '

'ConViction is that it is prudent" to ret ,in the c9ncept "of jtres$ despite its
0- t, .' 0;)

p~oblems ~ndshortcomings" (p.369). ~
I, ,,' " I.

i Ii \

D c \

't
o " 0 \

., <v- 0 \~ Q' n \ 0"

IUs eI~-ar1yUonpossibleto formulate a ~gle deft ftion of stress t~W;would be aq~eptaol~"to
all the perspeotives' fn the field; Any definition 1l\\l.lsttlee~sreflect the mterestsj~ethodol ..

(l$ieso~f.~j~ctll1a:I:,' ofthe ~plines:,bi<;h ttl~tto,sm?yIt(~b~on.J.982). ~ 'lIl'

". effort\"._jfneye some understandmg of th~ con~e~t of stress, the central c~n~e,pfualmodelso

Which have bee?'formulatedbY.o rese&'ch;r~ in t'f field,,\yill.be surveyed:
c
,'fhese m~dels

have-arisen out 'ot1!b~ differing foci of stress re~~ar~~. Stress fias bee:q"vanously con- a«

~ptualised as~stim,rtus.aresgord 11transactlf ThesemOdels~each hl"exalllined
ttl turn. . 0 ,,' \ 0 • "

Q' o , ~ 0 "J

" ",0 "'0 ,) t', 0
\\ c, 0 \ , "'"

• 'It ." . 1,\ , ,~. •• • "

~tlmuluE\ models (e.g. Holmes and Rahe, ([967) ,n9,e~scote the preclpltatUlg role" of
,environmental factpts, such as life events, in the stre~s phenomenon. Impcnding(mcdical
surgery, isolatit>n,situations, exp~sure to urban stress, ~nd impending or recent disasters are
couunoWY referred to as stress situations (Chalmers, \>1981).Such models postulate that

u Q \

stress, in the form of clustering life events, leads to ~~tres~symptoms. The Scbedp,le of
Recent Experleijce (SRFJ'), d~veloped by Hoim~s and\R~e (1967~ is frequently us~d to
measure the number of major life events to which a berson has been subjected aOver a

specl!ie: p,!'rlodof time., 0, '\ '0, ",

I) 0 ~" p \\ "

A difficulty~ aSsociated witlf this approach is that indi~dual dia:erence~i Which exist in '
" J . If

response to 'tq~same stress sitrlation are not acknowledged~ 'rh~suojectHre evaluation of
the event by the subject is not taken into account (Vi1.}.gerhoetsant)Marcelissen, 1988). In
addition, s~ch an approach requires a means for calibr~ting Je proplerijes of the stress
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I, ~ ,~itp~on Inorder to'qu~tifY Jhe de~~e of sttes~ ~f ~ifferel1t:ituati~~S(Cl:!rumoers,1981).
Ever sin,-ce th~ semin'Ul wfj>rk<!f Holme~ and oRab,e (1967). m;uch res~arch fiort ,has ,~eet;
exp~nded in ~ttempting to develop this approach to 'amore valid and methodologically 0"

m,ore so~nd JJne. Even so, op:p~n.~ntsand pr0p,oneri1:Ssirtimglydisagree Ontheev~u~ of this ,~
q " _ . , _ _ ",,"_ 0 ~ , a . _, _ _ 6 _ ,_ _ 0 \\_ _. \)

" 0 \: ~,line of research. ,Critics °disapprove Qf its,tl1eoi~ilcaHounda,tions. They alsQ disapprov~ of
:;;:;::; . \,,,,-, rJ-~' (,l.

thew@.~,inwhicp ~othrelev~tvariables (that is; life, events on the oneilandand the CliperenlP
indices of me~ta} and/or p:pysicalheru.th on the ot)1~r)are operation~Jized (Vingerhoets

~ _ {;I ,)... , _ " c ,

"and,;Marcelissen, 1988). r, '0 , 0 " ", ,:"r:) '" "
1-""
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c. _ '. :..\ It o 0

Response models (e.g. S~yh~~1974; Wolf4 1968) view stnsgsas a physiol~gic;U'respometo
demands made4~lPOntke organism. Seyle (1974),whose work is tflJical ofthis"apprqach tG
'''Stress, asserts thatstrc3~is the non-specific response ofthe bodytp any demand pIac~dupon

:.- " ~ c

it, Aecordjng to hiSwork, stress comprises a predictable set of hormonal arid neur01o~cal" "
c, . C' (l

reactiQnS to stimwi:that disrupt homeostasis. These 'Physiological responses are ~eemed
, "tobe adaptivebeca~$e tI1eyprepare the individual to cope with hnpending danger. "Seyle
propos~rl that t~ese reacti6nslollow a~r~e-stage General,AdflPtation S~drome (OJ\.SJ:
i~c1uding alarm, resistance, and exhaustion stages. This processwas termed non-specific

t:;; ,

~:inJhat the boqy shows the same effects irrespective of the sOJ:lfceof stress,
-!?

(.J

Q,
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.' ':.' () '\, '-0
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This approach to stress, has been cri;;iciseo on the gf(~undsthat certain ..nQxiousphy§ica!
conditions dr)not produce the GAS (Mason, 1975). Aiurther crl,tici'3mis that it disregards 0

the role of psychological factors in stress. The psy~hologica1ll,npactpia stressorcn aperson
is saidto determinemuch of the physiological GAS response ~Vingerhoetsand Marcelissen,
1-9~8;Cox, 1978). In addition,'"tbic;model hflSbeen faulted for"failing to emphasize the
G¢entral role of cognition i~ determlning arousal (Lazarus, 1966).

'n

,0
, c

D 0

o

o 6

Given the aforementioned limitations, the need for a broad, i~te~ative framework withln '
!J th~cO~PI~x area of stress has been Wghlighted (Matheny ft/al., 1986;Witmep; 19~6). A
"transactional model of st;~ss (McGrath, 1970; Cox, 1978; Lazarus,1966; lazarus and
Folkman, 1987}has emerged to meet tbis need and iscCUrrentIyconsidered to'be the most" «.

o 0- '.' c

widely accepted approach to the 'study of stress (Chalmers, 1981~Meiehenbaum and
, ,,'! '_ ", u:;· _ '; ; !1 (';)

Cameron, 1983). Accptding to this model, stress is the result of an imbalance between;
()
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2.2 TJ,te~oncept ~fCoping,,' }) v 0 0.

c 'V » °0 , &\ I',

, "c ~ , ' .] ,
~ u 1..\ :!

! a hOe I 'i

~e last twa':'de~de~havewi,tne,sse!laniinpol'tant ~~~ngem.p~,Spectiv~ inthe h~th field. ,,""

I~) -: ,_<

.,jj

o

co ::;, (J ~,,- , ,'" ') , ~

It has been increasingly acknowledgedctlla~ ,adap'iRtfbnaiQutcomes are not simplY a, conse-
o CI .• G

quence of the J>resence or abs~:p.ceof'.~tt~s§'. l{~ther~ the construct !a'belted IIcopint has
be~nidentified as'themajorf~¢.torthat mediatesthe relationsliip betweenstress and mental

'b" or ph~i®1 disorde~ (Lazarus" and Fo1krna~o1987; liolrOYd ~nd t-azarust 1982).
" o

o (/
c

(j) " Although ~ significant{,elationship betwe,en stress and illness has been reported innumer-
.") • {j

ous studies (Johnson and'Sarasoa, 1978; Billings and Moos, 1982; FoIkman,and Lazarus)
1986), the predictive abUiw of stress Jh futttte disorder"lias generally· been q.uite modesf."

. - (J' "

The hypothesis thtit coping (:onstitute~,~v:p,ediatorvat'i'able between I)stress and disorder is' C, 0

attractive, Itpotentially explains the persistent, lowmagxrltude of association bet\1{eenstre~s
c and disord~r.It is postdtated that, given the same degree ofstress~ individuals who us~ nj,ore

cd) ". \) •.. . .'

effective coping strategies will experience less disrupted behavtour and therefore will
experience I't,ssdistress (Billings and Mobs, 1987). " il

" e :)' 1/
0" \) []!i I)

~ r
I if "

1,1 (l r.()' _.<. '',:! ·1 r) " &

The ~oncept of coping has received co~id~mble attention in the p~chqlogicaI Ht~ratur~
mid is no less a controversial and ambiguous concept tl:!fUl its companion construct of stress

'~. . " -" . \\

(l~ear~in and ~chooler, 1978; B~gs and Moos, ..1981; Folkman and Lazarus, 1980):
~ , - , ~

Di$corpIort with the },mprecision of definition abounds. In addition, criticism bas been "
(J

''\)

" It

t.:,

"2~
Q o

DC

(\

" Q



!Alr;- "

c.'>" \i . D,~

,1('. I' ' '~' " ' .•r. ;~
," . " " 0 ' '''', " .

'"levelled at the 'lack of systematic categorization of cOp'lng:;roetho'dlb ~n4 the trer;,;i towards
over ..mcluliiveness ~1whichall respl;mse.s tqa~tre;~fu1e~~t"ar~~efine~~scopiIlg';espOJlSeS"

1"')., ' , ,"_ ,"' ,'~,£'I,~,."" '?0 {~('

('Gannezy 'and Rutter, ,~988;'!vfatheny etal.~~98~;Mon~fan(I ~arus, 1!~:71?i' c ,; ,

t- ""(b V " ':

o c I)

If
", ,_' "",', , ' ' : t>," c . "_ '':;-' ~). "

Although br(}adly. defined as the tl4Ag5 that peo;Ple. do to"avoid ot<lessen the impact of
" §~::''':c:::harmfu1life'~train;,coping ha~acquired all1u1tipli&:~'oi~oncepttmlineailingsover the years
",~I ~te~liD. imd SChO~~~,~~7~?:Itis'~ecess~ to acrbptadefinohloxi ofcofJirigfo~ thePJ.?1l~es

otthedPresentd:Y~' \l'hre~cent(~alplod,elsofco~ing~aY'be,i~elltip.~d(~ the ~ni~ruUlodel,
the ego psycb810gy mqdel and the :process-ori~p.ted mtldel (I.@zal1lS and f'ollqijan; 1987)ti", . 'r"'" 0 " •

These:majt)rap2roachest~ cop~g"'ill1{e re~:ewed. ' ," b
tJ/, ' ,'.0 '/ ," of;;? ct
-.,) (, 1(, o 0

c

o CI

o

o

(,) ',' ~ 'to 6.J n

0, 'l;tle':~udmal ~odel pet~eivescqping to be made up o'fbehavioraliesp6:lS~S (l:,Uamlyescape "
,.,' , ','" ;', 0 . ,~t'

"'and a~oida(~ce~that control aversiv,e ehvironm~ntal conditiems, thereO'y loY'ering arol.lsal
or :~rlve.n)fs"approach does ~ot include cognitive coping or ego defe~es,~t~,its scope " "

I) (e.g:WW;l,er~idUrsin, 12$O{\ 0 Q ,}i r " 0'" "
" \-A~ (l"o c> It ,.1',

Il Co ,. G,
I)

0, G

c " , o n. ", ','.,"" " , .,," ,," c 0 a on \~ ". 0·; s"
111~ego('~sYehol()gy if{ode.\,Jn conttast~o the arrlmalif behavioutjst approach, ~def~c6res :"i. ;

11 ;;-- '?, ; .: • ' I! ,,' ,r)! " "0' ',' I)"'. "', . __ ,:l" A

" the ego prm;esses involved in adaptationru decisions" Inaddition, ito¢,~pha~~~~e ac~i()JlS' '"C]

" .: " \)' ! n ') . ,"" ~ ,'~' , _ ,>'" ',) 0, "':," j' Cl ',- '0,:;l' "

employed tQmann¥e'impu1s~s and to deal with the envirenmetit;' cNVithfu this mod~l, the .
J, ' D ,_' , " . ,:' ' '{} " ,,0, d fl ' " ,,'~ , b- 0

'quality of the-se"coping processes isoevaluated along a continuum frem pathologIcaL to v
o () , . " 0

healthy. Placetnentalongthe ,continu~ is.dependellt' upon the 'extent:to wWbhca ~oping
process co~otpJ,st() reality. The f1enbility and rigid~tj of the copiIlg process are·disp taken
int~ acco1mt/·W£thin the context of this thodel, deoialand intellectualisation ru:econsidet-ed rt:

o q, ~"(}>"o " ' -' ',:" r,". . II ,. IJ

!o J>eneurotic forms of ~coping, w¥e suppression and humour ate deemed to be h~Ithy
.and mature ways of eoping (Menninger, 1954; Haan,.1982). The ego psychology model has \'~ ~,

been criticised for giving"rise to static coping measures based 9iUtrait or st¥le"concepls 0

. (F9lkmanandLazatlls, 1980). U ,\ a:

()

1/ 0
o

,
,:.

The behaviour~st and ego psychology m,odels constituted the two basic models of coping "';)
until the late 1970's when coping first began to be conceptualised as ~process, witb emphasiSe
being placed upon contextual and temporal factors (e.g., Pearlin and Schooler, 19'18;

c/'
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F(}~ andl.azarUs,.lQ~O; ~~lings~d .Mobs;.·.1981)~tIirls..p~Qc~Ss~orien~' approach ",

~.S~~.~iO!,<lf advanta~~~\'l>r~~~9iQ~ ct;1'in~llS~s~~.ft<f s~iearuJo
"to~o mor~just~c~ t9 the.r0nip~~~ty,;~ndniUlti-4ifuerisionauty of the conc~l1(I.$~~llS aft,\~.
FOlkm~ 1?~1~oJ:\ptamaid.a~dSulehp.an, ~990). '

~ \~\.
I

a

,,' ...•• ',. •.••. .' ". /".. ". < •. .,' ." c

~~~n.e~pt,~f9dPingforms an.i~!egraipart?f~arus ~~9pon~n's (1~81Jtrans;ctional)
~ndj~) of str~~.',Tb,~ir traa~actional ino~~~wttess,~as beezy adQPted.~ th~conceptual
ftamewotkJor this study.,,' It fo.llows th{t their.p:rocesswtlrii;mtatecl"OORSeptualisationof

,.~; .. ' ,_, . ',' ,/i_ ,_.. ''.', '" ',".' .'",,: '_ :j" .: __., _:,:__ :, ," "'" - '" ,P< ,,' .;,",' _ ' , '. ',' _, 1:)

~pfug,\VhjCh is mteSr\\· blteg ~.ntotheir mode! of stress, is sinW-arlyadopted. n 00

" ,j-O II""

':'__ ,,' ,'_',_,'". _. • . " " _., '.: - - .'.....:l '.,' . ';, "'.' ;','. _ ,". '. _ t:

lll'lhe ptesent chapter, the eentrafconcepts of stress .and toping weje clarified ~d a
ttansa~tio~~o4~t.~~t~~es~,and copkgwas iso!atedasthe COllC<{fltua,~modeI()~cpoic;foro

, tile present~yestigatip&o '":CIllsmodel will bee:1Cami~edin detail ill the chapter that follows.-::, . ., ..- . , II· ., . c,
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Th~ transactionatm6del of stress ~~,cbpi~g developed hy Lazarus, and his colleagues
(Holroyd andI.azaius, 19&2;~azar~s: 1266; Lazarus and Follr..man,1984, 198:1;Lazarus and

IIOpian!>' 1,9(6) has been adopted as the concep~pal model forJhe purposes ofthe pre~;entstudy.
<, ," - ,,' ~ - '-.

" r:

This mooel.will be examined in detail below.
o

", II
. 3.1' Stress

\)-':;'\'\")

o •

\1

,) o I, ,J -c" <)

According to Holroyd and L~aI1J.s (1982» "stress":
o

n•••re'quires a jll~gement that envfronmental andfm' fntel[fta.I demal)ds tax or
., , . c. '.' " ,(I

, e:x,~eed4~~individual'S resources for managing them II (p.21). (J"

,,, no "'Ii " 0

l"rom this perspective stress is heither a quality inherent in ,¥hat might be called "demand- I
,~ l'

'0 c:::i (\., ing" situati6ns1 nor a specific psychologicf}.loq:)hysioJogical response syndrome to demand-
-" i;g"situations,. It is ;iewed as a

Q

rela~ona:l concept. reflecting the telationship between, a ,:
(\ r> ()

person an~a .~ituationWh:n the per~on trans.f!.ctswith th~t situatiol~in certain "vayt{~sten,
1988). "", ,," o " 'D "'-.,,'

~G~
4.":;

o

C)" ~~ c o

,~,tn'theirmore recent work) Lazarus ana Folkman (1987) have moved away fnom speaking
ofstress towa;a speaking of emotit}n. They assert tha; str~ss does not only c~n,g~.ll!hegathre
'person-environment 'relationships" cognitiv,; apprai~als ~nd emotignal res~onses. '. They
propose that $tress in fact falls unde!th~ larger rubric of emo,tion whIch includes (in addition

(1 "

1\1

to the abovetpo~itive relatiopships, appraisals, and emotions.
o G

,I

L.;azarus·and his colleagues adopt a systems' approach in their .study of emotion or stress.
. . ,

Their explanation fot adopting sri'ehan approach is as follows:

') ,\

{ii
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"We.arefor,f,':~ilIO~Cally i~'5ystems ~fbalysisQnc~weas~epttlult>emotion c~~~nnt
~_..~~":' .0' /')_," -'

~d~u~'teIY,b~deflnede~ernallYJn 'terInS~! enlii6~m~nia! st~muli ~l" as ~
t:esl:\o~'to sUChstim~lit orinternaUy as impulse oltconmct betwe~nimpl],}ses, "

\] "(,I' n

= anti ,cfurther that th~ qu~lity and intensity ora'll emotion depends tDU a varlctY '"
oflnedlating~able$ andllJ:o~5Sesc:lI(taza~s"andFolkmant 19t;'i,p.143).

't> System van(;lbles for the emotion process are illustrated in Table 3.1 belsw,
i) o . " Q '"

Q

o
o

,?

o

"Table 3.1'------- ~)

" 0

Person variables:
o

,Values, commit-
_!1)tmts. and goals

GeMfa! heliefs, e.g.,
a Self-esteem
Mastery
Sense ,of control
Interpersonal trust
Existential beliefs

[)

Within an encounter
time t..;...3... n o

~' ',1

o
I) Psychological

weU-being~Primary appraj~li(stilkes) tV Affed

Secondary app'r«islIl
(c,oping options)

t:,oping (including" use of,
sGcial supporq:.

Demands II"
Resources, e.g, social ~ro6?em-rocused forms
support netwqrk ehlQljon~focused forms

Constraints ,,:, .a {-,
'J CJ',,-".'0-..) 0Temporlil} aspects . co.! )tl

________ --'"' '-;...,. ,....__ . _ ,•• ~o.. .. . .: " . .'. ,

Note, Although not slto)i'n here, lh,e ~odeI is recursive. Also. note pl'tralleHsnl'belwe~,n short. and"l0ng-lerm ~ff~,~
• eo; ,,- r: oi::'\'t,""

cPhYSioJoglcal Ii
"'changes II,,,

~ "., o
" Somatll1:health! 9\£\

iltfllcss (,Ii ,

Soci~l f;~ctionihg t '
o

I_) 0

.~ a

(I

o

d
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envlioIlltlAAt31antecedentS" include d~tnjfhds, ,i~sourc~s,constraints' anct1:empPl'al asp'~ctS.,'
. PrimaII and ~econd;aryagpi~~fll~?nstitrtte, mediati~~p~~cesses. Inr&iion to &~cond..

u. 'ary appr~a4 p~~ble}11..rocus~ apdemotionef~~'v.s\edcC?pingc~nstitutecbcroad categories ',?J
" : -- () . -,\-, - Q" ,,-

epping Options, The system in~lud()s short-ferm~utconles Of i~mediate,eirects, \\mch
in;luC1e"emotions dWing and following"an encounter. Lo~\.tf,~~effects include p~ycho~ , ,
lQgichl"well-being, sowatic hea1tJf'or illn~ss ands(liial flJnctioning. Although not indic:ated
in the' diagr~ the model is recm:sive (taz~s and Folkman, 1987)., "., ,'1) ~

{\ f_) CI

\\~~\ ; ') o 0 ro ~ ~1 0:
;'/',) "" "~,, 'Wi, ' "

,r, t' -'-:~ ;-... , _'0 J'_' .~.,:. \' .~:_-.. , - r"""L£~b;J ,~',l~,f- ~:,' !\. i\~
'.' ~\ " I.! - ,p"-'\" t, r6? c....,,_ f -",t, ,'-: G ("

." (.?C:) "', c\ • ,i, ~;& \J if -. -.;;;. ;•••:.f!/ (I ,-, _G if)- _-.> ",: :<.; ilJ

Th~ &oncepts of c:o,~itive appiaisal and cOPin~~~~pnses,are £e~tral to the :n1~acgQi:tal' 0

~,m,'iO~el. (In, '~"~vidU~ a~e ~,e,.en.,t,'o,~~".ti?'''',41ydetin,~ and shap,~S~.S,'Sfultralls~ct, ions ,bym,e~ ~f '
their co'gllltive apprrusaI ~d copmg responses (OsteTI,1988)~) 0

0

0" "

(:_\ (,,-:::, c: 0
'-~ ,~ .-:

If. - I) d) c (:J

,,' 0 =, 0" 0 \"J" '0

.0 , " " '~. ,. ''', c, , 0"", " " l). ", o 0

According to Lazapis ~d Folkrilan 0,987); indf-viduals~valuatewhat is happerungtq th((pl
fj, ~~ r, ',0

.; in: alro:3gomg' way from the s,tandpoint of its importanie, to their wellNheing,., They term
" 0 'II (1 n n. ,n

(J' this behaviour appraisal anda~~sert'Thatwhether and no¥7one coopeswith;1emands'depends ;, "
,up0;t.thls apl'\fisat ~~ ~,ua1i~js"andintensities0 6fthe emotions one e~eriencesiate (~) .
similarly depend~:n~'upon ~Uch.f~~:l{aisaI.In eve,zyencountet, ,;apPi~sal is c: inf1uenc~i\ by ,
operson' and enviroMle1l,tM V::fu"iaJ:tJ Two kinds of appraisal are distinguished, IJamely;

t~)'~' . - '()" -~, - -' (.

primary and'secondary. " 0
"r;) o

o ooo D
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Primary appr1aisal refers to a ~~ogcitive£:processwhich concd~ itselfwith the) issue Qf "If
j ~\ In, C, tl <I t.

wh~the~,~~~et~~ germane ta' o~es wen-being is inv{)lved. ,llree types of prim~ '1tp.~
praisals are Identified: harm, thleat and IChallenge. Barn;!. refers to han!} already expen- if 0

enced, threat is anticipate(l hgrm, While challenge r~~resents'the potentij for mastery.' or D ,)~, Q 0..'/1

c gain (Lazarus, 1966). An a;cIditionaIappraisal has beenadded to these standard apprai,rals; 0 '0

thatO!benefjt(~yusaAdFO~)987). \\ ,', D , • ,,/",

f L ~

o D

" It shou1~ be.noted that incIiiVioualsbring social and-cultural envil'l)rpnental conditionS, as
-, - " ,\ £) D r

well as psychologica1 characteristics,to encounters. An environftlef1tal cpndition willonly ,'"
(" '_' "'-'. ;". _:.~!~,__, ,,,f,' ") <~ ;': \1',0 ,", ."

he a ~urce of!~~ or benefit if ii.~o:riftontS individuals o)f.groups ha;lingogorus or be'll0fs, ,," 0 0

-.. :" ~ _) \;\ n' 1'1

.,(~)for example, t'~;:irender themwulnerable ~ tha~'p~rticular eonditiop.. Similarly, an indi". fI ,~'(\}
_ ....,;..--:-"\ -? rJ I 0 -c '--'
)l ,t._ ~ (1 ' \1 ') I) \)

\' --~-! ," 0 ~:·r "~\~ "-:''(J
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. 1.Vidual or group, characteristic will only be a smir<?~jOfb.armor'Qeriefit if tl!i~:~, amcteristic,.: .:
o lot e~runple »gom, Is CQnfronteli with!! tel~va,;t~~t~dltionw~~p~~~¢!lli!!ij~J

realisation of this go~:I..Certain attributes are <;share,dby all itldiviguals, making theta more
or Jess vuh\~rable to&epvironmental condltl911$;such as, disaster& or a threat tothewel,l~

~being ofalov~d on~. However, the quality andintensicy of the emotional re.action to these
i). conditions varies frotp. person to person due to~persona1ity factorS apd, coping tendencies
(Lazarus and FolIo:n~·'1987). . "","'d,,,,.'d=-'"~"="o~,";' ' •

;'~:::"";~;~~"~"~-~\~~~'~-

o

'\J

C> Plb~~iw appraisal constitutes t~gi,ndividuaPs decision as to whether sJhe.h~~:.~nyst~ke$ in. a

"."t~ti{~"~h~aunter. In the ev~nt of ~o stake ~xisting, the encount~r is seen to have' no, bearing
.,' ?n well~beiy&and ==no el11otional reactioll will. occur ••1£,ho'!ever,.theencounter&

l'el~yant tow(dl...being, the. quality and intep'Sity of the emotion will vmy according towIri. '"
and how much.iS-'at stake.

() \,\

0, 0 l}
~) I~. .. ' . .•••. . • {I

Inth~,event ou4ereb~itlg stakes in an encounter, evaluatixejudgexpents,need to.be l11~re
about Whether any steps can be taken to itnpr?'le the disturbed person·~ri~()Q,tnent
"relationship_ The cggnitive processgs now concerned with which coping -optlons might IT

(i w~tk~nJpr~::;~~),{1rmedse~~ittl~eyappraisal, cQ~~tutes an essentlalSUP~le~ent t~
pnmary. a:ppra1saL }ra~ threat, ch{l.llenge and benefit are dependant upon how mucli
, C v . 0

control the indIvidual believes Cflil be exercisedover outcomes, This evaluation of copmg,I ... .
options an,(l cocwtraints is jhtluenced by prevlo.us experlences of a similar nature, general ..
ized beUefs about t11~\:~elfand the environment, and t1!e availability of personal and
environmental resourc~s (Holroyd and Lazarus, i198rz)~

L'

a I
/' o

o
'.1

Centdu to Lasarus andF61kmans'(1987)tbeory i~the ~'SJlmption that primacy and$cco~d"
'~ryapprai~al, as mediato;s of the emotional reaction, l~uence each qJll~rbut.have no
necessary temporal ordering .. Tbe distinction is valuable indrawing atterttion to different

:;).

sets of variables that intera<;;tin determining stress responses, coping patterns and adapta~
tional outcQmes (H()lroyd and Lazarus, 1982): ()

(<' o

o



o

::.. ... "':'" ,Q, ", ,CO

A stressful itansa~tioll develops witn a primary appraisal 'that an effective respotlse, is
0, '"fJ, ",'" ",', ' , ' '-','; _ ", , _ ' ..". ' " ',', ',' •• " , '_ -. '" , "",' ," ' ":_,,,,' _,' ,.. ' ',C" , " > ,?req'llited·in order ..ro avoid or reduce physical or psycholqgical harm, .and a secondary

C', ' . . . ,(.) •.•• .,' ' 'I

apjrJISil that an adeqttate respon~e is not'ivailable. ,Undero,diese~citcm,pstances, the D

individual eith~r makes an attempt at a response or fhllJ tOlespono", ;lb~"~fesence of a
response, or its absence, has e:qv!ronmental repercus~ions a~ changes the situation. Th~t;e
is thus., an ongolll,g'series' of apptaisa,ls) responses and situational ttanSform~~Qns

q" ,;,,' ",',,' " "D' _', ' "'_" ' ,'_" ,\) , ': . _ \i' _ < -:: . ,0

(Meichenbaum aJ1,d,Qameron,1983).°The appraisal process is.,notnec,essarily ratio~lena
lllay"llot reflect extenslve infor:m3;tion ptocessing~particulary.in instan.ces when"tluimt is '
'\~r~at or,person.al agetidas ahd'co®mtments ate activated (HQ1!oydand ~i(iru~r,,19a2).

(i '.' ,:i ,.

(1

II . 0

This brings us to a diS<;ussioll of coping•.~ .. ~
c
o

,)

o

3.Z Coping

'" 0 "

"the persoll's CQgv.t~v~and behavioral' efforts to manage, (reduc~, miribnize;~
, c .... ", .... . (,!;

master ot tolet'~~,e)the internal and 'e1Cternal demands of the"pel"$on..enmron.. "
r:;_" . ," ','. ':. ' ',' '. Q'i " I

men! transaction that are appraised. as taXing or exceedin.g the persolU'u t'p..." 0

sources" (p.l7). ~ (} \)
~a . . V
I.' " '!.YJ . ..,

(f

C· \~ __0

(I rn~4efinitiO~' thereference to "effo~to manage"lllclicates anempbasis on ~e~¢ c

~~ten~f.}~n of thoughts and acts that ¢onsntute the copingpl'oce$s. This c.0nc~ptua1isation#copingcontrasts witb themore dominant approach to understanding individ1llllsliffer-
'enees in resRonse to stress. This"approa._chis prilllarily concerned with ;relatively static
"~'m()de~~torInables!I; ~uchas, per~~na1itytraits, motivepattel'us1 nnd'1rlstorical 'even~~jn

c

tlie individual's life (Holroyd and l..azarus, 19~12).
Q

JJ

fl

a

"".~'~$.~Folkman (19S1) offer a crJt1qVeof ~e mOde~~r v~abl~ appreaph, ,'!bey
asse~tthat mo,deratof1variables are generally 'pnly weakly related to actual copin~ activity

r, ~d are'c~bere£9re, likelyfo P~"onlyweaklyrelatedtbadaptationaloU,emes that are~hap~d
0' u \\ vol)

Q ,," (.I
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l'J Ii
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by the copmg .proce$~ 'itself.. In,addition, ~sllllning th\;\tmod~patorvarlable,s predicted
Lj c ,') ~J .' _ '1 , '/; " " '_. c 0 ,j', ',0 Q

indivellal q~fter~nces~in .response .to stress j)u<;~ssfullYJ'an J.gn()ran~ ofome<Uati9~f/;!
plJocesses (that is;'what is being. crone 'lfE~1.lat:~es<.of,sitl!atioIl-i; thll,t S¥gnifiCl:I:Jftly ~eirti

Q,- _ - 0 \';-~". \) 1:

olltcome) wauld;rcmain. 0 . i'

/) - o \,.) C' ~ c. \? "\:l 0
C?

(~

I) 11
c, 0

(I

o ::.t.' ,-_" '\ "',/f:,-' 0 'l' , , ::-; _ . j:J. 0

o I)J3ecause of}ts bre<l,dth,Lazarus and Folkman's definitt~m of c~~,:'1g has ~bec~i~;liiv;icized f?r

:o~t~==:;:::;::;;~~~ie~~:=-=l~:~~
att~tion is l'~stii¢ted too'fntraps¥chicdefen..~v(~p:rOC(lSS~Swhile fatfu~~l"pi'oplem ..sol~ng 0 . ,

n. _:' _, _' _ , ". f. _ ,\\'_ ',_ "r ' .--__.. :; .:: _ '_"

effprt's are ignored.o They are similarly ag2inst attention beingCexclusiveey focused "QPon'
rational pl'o1;>lem ..solving

b

efforts to the exclusiOlJ. of the :adaptive function of "d~nsive
,', ,~tt..l

\)

1\ D processes,'suchas denial. 1\

G'

o c IJ f( "

, 0

a
0' _ o _ _ ,_ , _' . 0 (,~

cAccording to Folkman and Isazanis (19800),~('.opinghas two major furict1o)lSf0ne directed '
at a1tedng the t1'o~bled person-environment r.ela,tionship tproblem ..f~~ed coping) "~ndD ! <0

. ~ c 0" ~ ~-

the other directed at regulating emotional distress (emotion ..fo(;'J$ed cOphlg)~Their invlls" ' 9

pgations have shown that people Useboth forms of copi~g!in~¥aliy every type o~stressful
encounter, Their findings highlight theiriadequacy of simpler co:o.cepturuisauonsof rophIg. '"

1\ '. ' ".,c:':l,0-,- ~_.-"'.:- \) 0 (I 0 -v
~ Q

,0 .. "",]) " 0 "
\ 1 0, ' ..... .,>ir;5hJ,_"_ \) ~ (1

~I Several forms otproblem- and em1btit;:.lcus;~!coPfugh~Ve lJeenidentifi~d"(F~lkii1an ~~. 1\ \ .1\

" ALaza..t'lJS, 1985). Problem ..tocus~dforltl$ of coping iP-clude: aggressiv~int~rpersonaleiidiis 0"
II 0

bio alter the'sit\latioll; as ;tjn as cool, rational, deliberate effortS to problem ~ol:~ Emo.."
tion ..fo~t\"sed ~~rrns of #,ing incl~de: distanci~g,self ..~~ntrolt seeking soqi.al sup,P9tti ~
escape ..a\!oidance, accepting respoD.§bility,.and positive reapprfiis~, Intheir.:t:llore recent if (),~,

, ( ! , " ,,-,,~ '_ ·~t ~(;" 'i)"

work, Isazarus and F9lkinan (1987) assert that altllough it is tempting tocclassify a given
~ _ ' - , _ _ ,': "11,,, _ 0

coping th?ught"or ,cdon .~. either prq,b!em..Q:~J~l1lotion-focused~ in reality ~nY~Qping I (I

thought or act can tierve both functions. 0 \j}, Q 0 '. ,
; 0, I.:;

" ;p
b ;?

D' ,/" •• ",.. ,\" ' ..•• ,.,'~~'~ I"~ ,

",J '.,_..f "~'~ 'I

It has consistently b~e~l shown that contextuJ factors are Impof!ant,Cillsl1aping th~,;:opiIfg
(I , \; c;

o ;', pr(lces~ (Folkn1an,.and Lazarus, 1985; Folkman et al.; a986a, 1986b) ..c Findipgs hav~ shown
that type of coping varies according to wh*'l~is at stak~ (prhnary appridsal) and aocording to··

:i, 0.;: o ,1 " ~

o

j~

")

, 0 I
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, ,.,' • f- ,.' ',0 ~rf,' " " . " ",' " " 0 '" c, '" , ". , " ' r, ",'

wbat the copmg QPi'ionsIllre ($GCQndary appraisal),. In it study conduoted by 1Itolktntul et al~
I)(j '_'C' - 0,,' '_'

'" (198t:i~) the' follzywrng'flrtdings wel;e'documented~ -W:henindividuals felt tnat lheir self~es..
t~exn was at stake, th~y.used.more onntronta!ive coping~, se1f..~ontrol>es,pape,avoidance and

; "~cceptedmore(~~spol'lsibmty'j:han wj1en self-~st~~m was notatstake., Wheri'~ goal at :vork
'/ilIlaS at stake, more planful probiem~sQlvirtg w~s 'U~e,dthan i~el\coun.ters th~~did nodnclude
'ihis st*e/I" Planful probletn-sol~ing and, confrondve coping were .used more ·ip, tho~ ,
, ~mc(:mnters'appraised ~ ch,a~gea1)le, whereas dist~cing and '~scape-avoidahce were used (I"

mbre in those, el1ed~nters t~fu.tare w~re net atl),enable to chaiigeL The tindings alsO'revealed
that coping was r~late~f'tti'-'fheq~lizy ,"of enC()Ultlt~r°outcomes: out that appraisal was not

, ; (I \'\" C _ ,'j '~\~' '_ _ __'(')J, 0 -f f~~), ~~.' n

(){1kmfrontativ~coping and distanchlg }Vereasso9i~~t~dwiththose'outd(.nneS''tha~ the ('n~vidual
cO _ ' '_ (, "') " _, :'

"perc~~ved:o ~e'\Wsa~i~famoIY'Whil~o~t~nfulp~oi~~e~ls~l~~$ an~ positive rea~prai~alwere"
assoclated wIth outcomes thatwere Sattsfactory J. " . .. , '

.!J ' 0 \~0 "u" '1'1 , \) ,i 0 " (:I -~\

i"
,," ,,<-' .. 0 "II " c. ',' I" '" ,~

. c. Q 0'-1 '_' ';, jl 0 .- .£.L.:) '!~ '1\ 0

In additi9n to 'cOJltexm~ifact~rs:Dt~mporair~ct9il~'itl the copi~g i~d'e3S ha~e been expl~~bd0" "

(Folkman and ~kal"~s;;19f15),It is ass~~,t~dbi;~ftzarus.andt'olk~an (1987) that bne,oith:e
!, _ ' ,~ • • " I) ~ I~ \l, 0" , ',', -P.i tl_ '. _ 0 " tJ

te!1et~/of a ptoces$~centred aCmceptuali~a,~ioni~fthat as an 'encoulltei" unfblds, so coping
-, :r ~ " ,-"\:1 " .

~hanges .. T~e~ ohaflge~may beQdue to adventifi(lus events ill the environment Of can re~1Jlt
-frompr~bl~m~t.~.9'l:!SedcJ~fng. Cog~ti'v~re,llppr~~is~lsor ;motiC)n~focU~c:ac<Jping'may alsd? J)

" » , ., ~I ,: ' '. ,,_ c o,~ t;' _ 0 __ _.~ ,0

cause these chat!ges. It must a1~obd'I}G-legtq~t caging bhariges across en'Counters~Coping,
is seen to influence- an indi;iduaI's','emoti()n~f state from the begin~ing of)an(~ncounter to '

" " o t. "' \) (j
.,its end: 0 0, " ,.:;;. I)" ," c to

o /i-;:'~ 0 ;'1

('Y

d'

,,$ "'", "eLI"'" '. , I)

An issue that frequently emerges in the Ilterature is whether sgme'coping processeso aremore
(\- i) ,0 "__ c

effe~ive than others. E~tectitVecoping n~od~s ~re thos.~w~~~I{saft';guard lfea~,~~5YC~O"" '
logical functionlng fromc'th.~(J1e8~ti'Vecon~eque.t1bes;2f;.J~ttess(punamaki af!d '6~lei~an,o ,(j) '~

199'0). "Active effortr:fto re1iev~ a stres"'sful situatlonhs.'Ve been widely dyiewedOaseffective
~ c. ,_'(f '_ I' _ ' _ 1,1 ,,~ \'., _ ' \)",," , ' __ ' _ '::,ways" of copiqfo$~whereas;'passi'ile an<.f1efe,fisive coplpg ha4 ~een considere,d to a~ineffecJ-ive

f? (AY~km, 1987; Gibbs, -i'989; Monat and,La~armf, 1977), I~ 0 o

,I' \~y, ," "" ,"'" '1" D, 0''', o 8 , ,. ':" ': ,; ,. , <I 0 ,,:,' 0 " , ,D '" ,"

Lazarus and Folkman (1987) argue .that whether ?,given coping process has favourable dr
. unfa,yourahle "results d~pend~'upon: 1) who use~'it, 2) when it 'h used, S) underwhich\\
envi~omnental and intrapsychic ~rtcumstances. ana 4) )1Vith' re~;p,~ctto ~h)ch ty~e' ()f Q

:) ,~.", () -"!' ,J" j

'ildaQ_fatiomlloutcori1~s~,;,Accordhlg to Lazarus and Launier (1978), an adequate coping II
c', ,,; (\ ,'_'" • " '.' 0., ; , " II
'0 tesp?tl,se in som~)in~,t~naes.~~y,involve d!rect~~*)~to .;ilter\~he sit~ation~?rtilc"better, to )

1\ :- II
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escape from an fu.tolerable situati()~ or to give up cer'taingoals. They assertthats~ch direct
actions may prove h~Ipfunn situations wheretbe stressor canbe anticipate~ariJ a~t~ppcali

_:, ". .. '", ",'_ , ; <:' " ,,: _," .': _ "." _: , " ".< " )!, ", ",', ", '. " _ ;,' .• , ' ' f~

" be taken to prev~pt or.lesseri harm. In other iqstances, 'howe~er, wh,ere stress caffi10t be

( ~~tere~~:~~Y~ided'fPt'·halliattiVedIDhod9O~tChoPit,ng(tui.eal·'l,~aYSOI~res::ndingb·lt~~t)help one fetel
uc tetl~~e t~ce° • rea an ~ WI QU ae Y,:e~orIf_~tne pro, e tUay prove 0

c be most helpf-ml.Therefore, successful coping will not always involve a. ive mastery over,
one's environment; inorder to withstand life"stresses an individual sh.oul be able to flexibly

0.' ". ". ..' ' • . ,,.

.' .employ anumber cfcoping strategies. This view is supported by 5e'eral authors in the'", ,. '.,,' .' -_. .., - .. ' " ..... '. \\

o'~ r,; scres$'1coping field (Billings and Moos, 1981; Pearlin ~~ Schoolert1978; Rlltter~ 19~8.). .

Q'

c
(j ')

Finally, copingre~ourcesaJ~oneed tobe cOnsider~d int~~,.copingpr()~ess. Theyaffectboth
th~. range of cQping options "~v~a~ie t~.a.~G ., i' D~r~~~~(feaiSposition to. ~#1ize
tmiI~bl<frt1$ponstl$, Sixeate8"*~lJf~~' ..~...... ~9ij~ntifietJby~;md

o ~Ieagll~ H¢aIth ~nl!energy,fu~~~~ ~)~,~d $yste~{)f beliefs
c~~tihtt~! thosoe reso.?~ces whicb are, inJ·~,f~'~;·~~rCotheper.l~on,'~·pil{ 500ja1~~P1Jort and
mf(erfuI.~)e~Qu:rceBr",;een~o:omentallilb~se!p',.!~1umeton a,ll(l\Meichenbaurii'{1982).

A·?'·'.r o' -.,_r (? () (/;"! , . 0
j;11 0 • \\ '''''.' \\

c" 'I ' • ',.,.
II' c I,) fTlI.,

"if " ,.~\."". ,.'!.II .' . ~, . /' . '/

". Ib " .• 0 •... '0 ../" Ii3.3 MQ~~ivationfor the Conceptual M(JdeN;~d()pte~ ,J\
00 'I G 1\

,I
o \1c. r Q

\1 /\

A tra4cti!)nallJ1<)~l I,fstr~-COPing bas been adopWc!for th~irurp()sesof this ~rta.
tion, nJs !l1ope~h$~e.n ~qI)Pt<lliasitprovi<jesaC()~ceptuallillJfbetweeIl stress research
and c~n~Fmpbrary.cOgnifive~b~havi()raltr~atment strategiesw'!fr;l are designed to promote

reaJistie,lor ad!lptive appr;Us'.M~.f proble., IDS..• and effective COf.:.,.,~it~espons. es (Cameron and
Meic~td~baum; 1982), A g.fo\ving body of research suggests that cognitive-behavioral
intetveq~iOrul'1ll,aybe a premisingmethod of preventing and treating s£ress~related disorders

II ~ .' I) .' '. .., •••• .... • .. . " 0

(Meich~ltibaum and J.arentko~ 1983). The intervention programme implemented in the'
11.... __ ,. __ ' I) ' ' ' (.'J. ..,'

p~esentf!"d. s. :~ploysa.V~i~ty.Ofwell. es~abliSh~.~~tive~b:h~viora.l u:e.a~en~~b"
c. mques, I~addltion".a transactional model IS appealing tn that 1t IS conson~~1tWith viewmg

o stress Ubtn a de,yelopmental perspective. Development is a complicated process which,
inv{)lve~linteractions within the individual aad between the individual ~d 'the'(mvironment
(Peters~ln ~d Spiga, 1982). Itt. the foUbwing chapter, adol~scenq~ wili ~~ examined from
a ~eveld~yae-ntfa perspective. 0'· 0 ~,Ii \l ~ t: 0r ~ ~
" (!i5), \:
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ThrougiIoutllie",~""e!op';"'ntal~ctors ~ek to the :evelopmet1t of PrOhler: and
- _' \;), . '_ 0,;_ ,'_, "_ _ J; _" _ _ o _ ' ,':' "tl _,()

1ls)l'chbpatholo@y: Each particlllar ph~se of develo?JJ1(~ntcreates stress and demands effe~=
dve coping. Regressive" or maladaptive ways of coping witho cont~xtual or maturational

(], -, Q " "II .;,-" ':':l

, demands have profound consequences for fub,lre aevelopm~nt} As ~ specific stage in the
deve~?pment of the ind!vidual, ad~escenci: heralds nu_rO\lS erg(>$, 'rhese cruu;ges
challenge the ~~owing individual, both in central sociarcont~x,~s!l~pin,indhddual matu[a-·
tion (Petersen and Spiga, '1982;" Petersen and Hamburg, 1986). "AnQUfiderstanding ,of

c' , ' ,C'" ,';,_ _ (J - ],;1,-'; _:,

emotional issues and cognitive capacity during this period of development is crucial for the
~ developmentofappxopriate and effective interyentions for adol~scei1ts(Kohen"Raz, 198$). Q

\u V 0 ,~, % ({' , "0 c _',

-, F,ot the purposes of t¥~resent study" adolescen~.e, as ..3. ;.d~velopmen!~l stage, will' be.,
-. :;t,~"_ c:: ' ; , ,_ ,1)'examined, 0 0 '0 (',iiHi>~' 0 ., n ,,P ,

o .::
.\)

4.1 Defill!ti~u.
o

,0
'is I',.
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i
i

I

i:> () 0 "I II o

Adolescence may be Conceived of ~ ,aU, inU?gral pw'tq of the deveJopmental continul1ID(/
extending frdmjnf~mcyto adulthood .. ,Itco~titutes a typi~alhuman piletlOmellOr; created
nby th.e. teJJ1pd~.,at. g..av betwy.,en :puber.·tal (,physIological, matttf3tiori ~nd,the. r~aching .0£

\~' : ' <\;,l , ,
adult~ood (pe1i1erselland'Ham~urg, 198~). , ';,:,,,, <. ,;: I) "
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According to Haim (1974), virtual unanimity exists ceneeming the onset of adolescence; ,
\1 ,_ n 1- , ' ~ "I) - <.t , ')',

that 1St that it begias withzhe onset, of puberty. The beginning of puberty is relatively ff!k:ed
at 10~12years tOt girls and q)"14years fQrboys. However~ the issue of marking the endpoint

() 0 r; -, t"..,., _ ' , ,_ , ' '(Z, , I.'

of adolescence is far more controversial. Whether ids environmentally determined by,the
i.l recognition of ad-::utstatus (as defined"by institutionalised'rules and norms) or..deter~ed
by the attainment of ego anl(;)norny,sexual identity and secon" individuation (Briksori,1968;

, ' " ():,'i/ c <.\ ';

BIos, 1979Xremains a mootpointm the literature (Kohen-Raz, 1988). ;, 'CJ"
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°Adolescence has been differ~ntiatedintovarious stages inthe psYcholqgicallitelJature. For
~__ ,', - _ __ _ " ',_ _ '''',' >: ,"': ,',', _ ,:~ _ ,', _ " _" '.T, _ _ 0many years, studies inadolescence focused upon th~older adol~cent. 1;lowevert the 70's"

,:'nerald¢d anew trend in thelit¢rature. An increasingnurnber ofpubli~atiollSlJ~ganto focus
\j upon th~ ~arly years of adoI~sce11.ce(BIps,. 1971). According ~oBIos (lt971~\.1979)~'the

importance, of ••early• adolescence °is g~perally not' snfficiently appre,~iat~d~ !Ie. asserts. that
Ii earlyadol~scence is the most cruCial ~tagein,the·adolescent process asa whole. as it d~cfges
criti~al~ythe course.which adolescence will take subseqijfm.t1y (131es;1971). Ina sutmat. H

o _ ,',_, "'.'•. __, __ ,'". __ . _ ,', __ __ _ _', ~
veil!,Petersen and Hamburg <1986}s1;iggesttllatthe transition during early adot,esceuce is
crucial in uie·development of healthy stt1tusver~s ptoblent$ arid psycbopatpology. They
propot~Jn~twit1irespect t~ early adolescence, developmentalOutc~~e is contingent UPOll

the fit between current challenges and the inqividuaPs resources for coping with such
..challenges (Pet~sen and Hambi~g, 1986).

\1

4.2 "Theo.ries" ofAdo~~scence
... \:.1

o

Itwould b~~~~eous to spe~~of theories of adolescence as no theory d~s \CmPIywith .
a~olescence.. E~I~htlieoretical ~~1:1t1on Ofadol~s~enc; 7o~titi+tes apart ;~\a broa~erVl~1the d~velopmenta1.~ontintiF ~h:ther this be blOiogtc~, PsycholOgtC~r.or.SOCl~

o (EICf:lOtn, 196~).A thorough examinatton of the cen~a1 theoretical ~onceptua1isatlons In "
o the field is beyond the scope. of this dissertation. The developmeiitaftheol~{e$ of Eri~on

(1950,1968) arid Piaget(lQ10), as they relate to adolescence, will be hnyfJ.y .c~\\~idered.
fj , . . . " G,' ': ,~~

\' '''\ C)

4.2.1 Erikson
(i

ii
j)
n
'IIi
II
11

o opment, has dt~tailed the pevelopm~.ptal sequence m?st explicitly (Eichorn, 1968). B;e Ii
postulates eightP~ych()socil;llcriseswhich cover the life"&1?anfrom infancy tu old age, 'The I
first five psychoso~ial crise~\p~allelFreUd'~i(1905)~~bf~~'lal~S~~. Alth~ught~; series isnil,
~mv~rsa1, each person arrives at ind~vi~ua1solutions from~~se offered by the.histitution~ .
,.'of his cqltqre and their representation through Sign1fica~~~etakers. .The successfult " 0 u ~~R~,

~. '~
~~ 'I~"'::J;>,,~ "'n(~

/1 '~~.

,', a ,~(\t:.
.\\ \

o
Of the Neo-Freudians, Erikson (1950, 1968),whose major concerll is with affective d(w'el..
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resolution of ea~h ~onflict' dependsoupd'n e~pstl'cn:gth' developed:;during earlier 'Crises
(Brikson, 1950). o "',, Q " rr ,

'I

,I

//.f fj ,

-o

;: )1 ,; , ,'Zl ': ~ " "" ,

fIt is the fifth stage of Id.antity 'Versus Identity Diffusion that is con(ferned 1;vithadolescent
a themes, AChieving a sense of identity while overcoming a sense pf identity dlffusjon
represents the'ipolm1ty of this particular phru.~. At the one end ther~ is ~ striving tpward
integration ofmner and oute~ diTectiolls, while at t1l~\oppositeend th~J;em ~iffusion whiCh
leads to a $enSe ofpr~found ins!abilityin the midst ofnumer0wr\"F~r andoute~ ~emands
(Erikson, 1950, 1968) •

..)) ,,"!d~~
" ',,' ,,,,, '" ,: "" ",it.o ",",'" "fDuringaaolescence, markedpbysi~ changes and~exuaIawareness threaten the ront!nU1ty

of the self.,"Much needed,1teassurance i~sought from peers who 'are similarly exPeriencing
Qthese changes. These ch~ges, though" they may, be\)viewed as °e,;x:c1tin~tdUl also be

" ' , '.\ '

frightening. Genital maturation awakens pride aswell as revives the anxiety Ofthe oedipal
" 0 ~ '';;;'- (r

" ,co:nf1ic£whichmust now be resolved.I\N!uch amhivalenc,e j~ experienced by the adolescent
c who" while 'needmg to ~sert his fu_ijeperfdence, also require~ ~at his parents plac~
liQlitauons (l.lPO~him. These limitations serve, as a form' of securltv" amidst the inner:
uncertainties and turmoil (Erikson, 1950). i)
(! ,~'j 0

., (I

i,I,

", (), ~, , , "U " t; , ,0

AdolescentS are confronted1vi,th c9riUnued identity diffusion with regard to"their potenti-
(I .' e "

alities and prospective place within the commtmity. The primary probl?1n within ail
industrialised society is selecting a'vocation31 identity. Today~ alternatives ati,t choices '
avijlable to adolescents are vast;, this compounds the ever..pr~sent question of: "Who am I
to be'll! According to Erikson, social institutions grantthoseitfdividuals who need to defer

;) , ,-

their pro,gression into atlult~ood, a psychosocl~J moratorium. Achieved througb;e~tended
"forfu.at~,,'education,apprenticeship, military" coJ,~ription and the, like, the moratorium " 0

r:

sanctions"diffusion as a temporary~ivotal compopent of adolescent development (Erikso~
1950, .1968). l;' ')

(J

Sexual idep.tity is established later in adolescence. At first the adolescent plunges his !her·
-, ' \)

self into the peer groul?, over-identifying with its l!eroes. When Sthe begins to falllin love,
c" ''.J

I,'

() o
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the relationship is onof primarily "sexual. It serves r~tl1er~through the 'P~t'~ec~iQll"and
reflection of diffused images, to clarify identity. R¥lationships th~t demanl all:abandon ..
,ment of the self ~ rise to conflicts In late adol!lS,,,,,m:e and early adnlth.' ad (Eriks~n,
1968). ',) "

"'0 r a ez

In order that adulthood is not infused with old struggles, the polarity· of id~ntity ye~sus
"identity diffitsion must be resolved during adolescence JErikso~ 1950, 1968).

\1 ' ',,·.-t, I;', -'\

\,

Piaget (1910), an epistemologist, focuses upon qu<vitativ~ changes incognitiV;,6 strlJctures.
Percei,ving °int~lligenee too be a form of biological" ~daptatiol'4 he postulates a biological

c ~

mod~l of otganism·envirorinientint~raction. He posiUlates'fastag~theorywhich comprises. - , l'
three ll1ajorphases, namelYl'.the pre~opel"ational phaseJ.th~ flhase of concret~ operations
and finally the phase ·pf formal 0ne:rations. Bach stage .has,\,8 .number of subdivisions,
beginnihg with the infant'S undiff~re'iltiated· world of renexes: andote~tr.Jj~ating d~ing
,adolescence ina fonnal, logical system of combin!ltorial. oper,atiQri's.

c - .", ;; I) ;) -,_--,,-~< ';,

()

o ''\ "

Accord~g to P~~get (1970), the,;'illdividu~lreaches the stage ()f')for~al operatioI,lS .at
apPI:oximately the ~ge of eleven: At this stage of develQpment the in~.ividqhlis 'C;tpableof

" hypothet~co~deductive and inductive reasoning. S/he i~capable cof 6?nC~~Ptu~liSingand
$ operating not only upon pI;esent realityt but also upon abstract and re~~i e possibilities.
These ab,~ities prpvide the int~nectual framework for assuming ~dtilt rBI~5, assimilating
social values and formula~g an indi~dua1ised value system apd life Plal1~,\\ " '"
Social interactions become more complex, ilwolvlng relationships to social ~"~~i,tutio~a,nd

, ' I , '

political and ethical codes. ,1t is abstractlons, rather than people, thatlepre!· et~ ideals and
values. ' c., "\'~, "

(" o i

n " "'),\, \

It is ass:rted ~ Piag~t (1970) that whenev& ~new oopi~~eiS at.:tIving, ~?Ught
is subjective and undifferentiated. 'l'he adolescent attempts to adapt the wol~ldto himself,

, ,

o

(':

cJ
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\

o

c
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c as much as himselfto th~ world: The vi~ws of'othe~s0·a:reseldom considered arid there is"n
u " . '" • '), "(!' (J" "

, faHureta recognize that some adult activitieS are not yet possible. ,TfHslack of different fation
(/ , _ (" ._ _ _ - _" _ _.. ;- '0' (i . _' ' ""i) "eV;. ;..,' - " ('I " ' _ ~': :::.

. gi~e.ri~~to (\9lltliclS. Object:vily is achiev7",m ~".peri~nc.~.withinJh~.:or :uP, o,

The relationship b.ty..ree~ co~:tiVl' ;;"d'affei'ivedeveld;"'~t ,. ~ot CO~~i:.",dindepth by
Piaget. However~he conceptualises affective deyelopment as being paralleUo an(ft9-terde~

.Yi (~ _ 0 _.,_Q :' _ ,_'

pendent with cognitive organi~aHon. For him; thl intelle~tual ttansform&tlonS ·of adoies~
~ , u ' () ,,"

" cence 'imply concomitant socialtranstormati?rut and, a complete 1;eorg~isation of the
personality (Efubom, 196&.).' !)' '" 0

(J (I

[)

C)

o

4.3 Stress Duting Adolescence

,;c'

0 0:.

0·.

o
"

IV

o <) " %

o

,. c

o Whll~ several theories inform an understanding of adolescence, there are no theories that,
o . , I

speci~cally addr~ss stress d~~ng adolescence. ,The work of Petersen and Spiga (19~,2)is "0

important, in this "regard as" they, examine the issue of adolescence Q and stress" from a
o ~ . ,

Q developmental plf,rspective. I: i1" c- "
o ,. 'G

o " ;/1"/ ,,' . . a , '- ". o '

I" , " Ii \ ,,0

o It is noted b/Peter~en "andc.spiga (1982) th~~one's cou~se and;experien~t1ftOUgh Hf~ is
'influ:n~ed l:>Yma,n9 factors. Many ,~ft~se :facto!s ru-e ~npredl~table and u~ntrollable.

'Howe~er,,,ther"e are pe~iOds"of '"lifei~"V"()lving ~~edic~ablefea"tures ,th" ~t"illfluenC"e e\"~~"e course
of'development at that phase as wel~as subsequent phases ofth~ hfe course. Such t ' es oit "

,J ~, 0 _ ()

life have come to b~ termed "critical developmentaltransitiOl1,S". Adoiescerice:>and partlcu~' c

(~i-' r, \'

lary ~arly adolescence, ma}"be seen to be one of these critical trrulsIti~~al periodS (Petersen
andHamburg, 1986). Accor,jing to Sittlll)lt)11'S~19~5)cited inPeterselJ 2n~;,B:£mburgi1986»

the"sheeor"numb,t1~:ofc"hange"S"e"x"",:pe~ence"d.}bY":he deVelOP!n"~yo~tn~p~;rson",,iSpredict!~~ o~
the amqupt of'l:u.1J\1stment problems seen at this age." The prima significance of a critical

" ' ',,' '. \ \ ,," . .,

transjtion may be 'the role-that it pJays in creating stress arid demanding effective coping.
, "

The possibility or~oo much stress.and the possibility or exciting challenge and ,;:ltange both '
~~:::. .." I") • "

a confront the early adolescent (petersen and Hamburg~ 1986).. 0
(,)

o

c,() "0~\
~::J

\1, Ii'
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Thct dey#19pmf;nta4stresses ofadQlescenc;~ are sunnnarised byl?etersen ~ndSpiga G198t''\i,
". .•.'. . ...' .. . . ..... '. ." .... . ". . '.. " '. ~"I"

as: f~Jf.rr!PUb~~~a4pit. appeara!1c~ aI1d.siz~~,":ep1709uc~ve~p<)aclty,.timi,pg, inter~al
e~d~ological Ch~geS~asynchrony a:o~g ~dy1;~arts~;cogni~o~~(~pa~hyforo abstractq ~

t~oughtj;p,~~l'greup, (confQflllity, pressure t(~t1)'~,e\\fexperiences);scbo~l (Phangiugschool ~
.structure and' format); varents (parental i~sPonse to adq1t size of a,lescenf, sexual c

stilX)ulatiQn~.imp1ications_for ••".pat'~Al agin~,' impend~~ separation); $ociety (hopes and
expectations,Jor~outh, ()~CuP~tiollf#~hoi~s .and .opportunitieS). GTheyassextthat nlany<>f
'·.the~tressesart).interrelat~d •.•and thatindt4iduaisWin.bea£f1~~tedbY stress !ovacyingdegrees.
~'actorswhich mediateJl1e effects ofdevek>pmental'str~ss.in aaolesce~ce incl~de~ th~ ,

tinilil~o(~y¢lOj)n;n.tnl Q~ th~~nt .it;Pl:ll~~n(;,t?tll~~~~~S,indivt~ .
VI1Inerab~I!~aD,p ~ocial sl:!p:p?lts. '" 0 0 ~'"

0", ';\ .'. ,... .... ..... ". .. ..' ..•. . .•. '.. .•...•.. .. J ,iii
Ill, summary, adolescents are jS~ailed by profound change$ in mood and !temp~~eht.,
'Cogrli~i~elythey ~)ergo a vast leap from coucre.teto abstract \~asQning.They areJaced \\

"" >" ' ", )) __ '" _'\.) ,'_,," '. <", _ "" _ -', ;, I\~""
witlrthe difficult task of ~Eimilating their internal exper.i~",ces with their ou~'W'worlds. 0

.IndiVidualswho are vulnerable' at Wis tilne are mote likely to develop negative ~utcol11e$ o,Y

How~ver, suc~~sSfulc~ping ~ay.serveto augmeritsubsequent de~elopmentand~ienc~' ..~,
(Petersen an&Hamburg, 1986). Inthe fpllowing chapter, issues in the stress''tUld coping\),_"
literature relating sp.ecifically to adoles¢ents Will be exar1lined•

.-::) \\ ,I!:.\-' -',', ' ",,' - ,,' , ,", ,'," , '" ~\

''1l 0



~ '_I
IJ ,_ C

cHAPTER S: '"
a r,

..STRE~S"~.g(l~INGPUfN?ADO~.CEl'TCE

, \, Ij

~/

,'; \)

Thete"hss' ~een a ~'einendous output of s,cientific alta/clinical s~di~$ on adults over the
,year~. How~~ert the effort to observe, record 1'U1d study the reactions D of childl:en and
adolescents 10 stressful events bas remained an area orcomparative neglect (Hirsch, 1985;
t-Gannezy, 1(88). It is,only in' recent years ilia!'a ~owth of interest U,t~eseatch on tbildren

,) 'and adolescents und~r stress bas ~een 'witnessed' (Gart),lezy, 1?'86). AccofUng td Coropas
(1'987b)t the study 'of stressand life events dllripg childhood and adolescence is enl;~rging
,() 'c;, "

'as an ulteresting and important area of clinical tesearcll- Similarly, empirical investig~tio:rt~,
.' 0 .

;; 0 ofcopingwitTh stress during childhood and ad()l~scence l1avegenerat~ rich data (Coropas,
;; , \.J- ::>, ') '1

198.7a). "In:the' ens"uing ,paragrap)i, the literature' 011 str~ss'®dcoprng during adolescenc~
0(';- ,- c (1 o ;::fj} "> " 0

1)

", 6<, ,~
~

(\
I\,

1,\ 0

\,

Q

S~1.1"Nega~Ve~i!e EV~~~us DailY·~t~~. =

/1. " .0. 0"

"..~esearcli that has explored th; re~tio~~ hew. ~ 4~ ~d P~chOIOgicaI ad.Nsll1len~ I
in children has.focused upon various ~tt'eg~~~J~1.\;;\~6J~her~.h~vebeenstpdie~on r.r 0

bereavement, dlv'Ofce,Sexual and PhYSICa!~h!!~~~~ \telsa~l1h~Ylwar, and terrorls~$
to mime but a few (Garmezy, 1986). :W~pJfs~ lW4jlf~ the adolescent arena bas \;)
been descri~ed as 'be~g !n an,unde,rde~elbP~d stat, 11 ~p~, 1985). In recent'j'ears there, "
has been a, growth in,literflttwe onDthe relatioDShip'betwe~;n sciess and psycnoloycW.

- ;)

adj~~tment iri."adolescen:ts('fg;compas~ 19,$70; ~owers,et al, 1989).

c, " " Ii
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As 'wit£,";thildren, most wo1-kwith a~olescents"has centred ''Upo~ negative lift} events •
., c, . ., ' 0

oResearchhas shown support for a relati()DShipbetween negative life events and: depressi{)ll
(Hudgens, i9~4; n~nieIs"and l\ioos,199'Ojsuicide ('Crook aii(tRaski~1975;"BiIIfugs and

":::"',. ';,\ _ '. .11" , ~-' _ ,_,' '_ ' __ . f
Moq,s, 1982), decreased levels"ofse1f*esteem (i()ungs et a!'1 1990; Greenberg, SIegal, and
Leitc11~983), delinquen! behaviour tVaux and Ruggieto, ~983;Novy and Donahue~19,85),

(~'l"'" -~. - ,- '!

Increaseddevele of anxtefy (Qaniels and Moes, 1~90),'and i:p.adequate school performance .,
-, '" ' .... ,1 .

(FoJltan~ ,~d DoVidio, 1984). Factors associat¢d"wiili the dev~Jopment of one typ~ of
~ Q_' - ~ - ~ .!I £ "

problem (Wei'anotbeririresponse to stress have yet to be delineated (Compas, 1987b).With"
n

regard to types ,?fstressful events, some do~ains, fq,r example; family, devi®~e and distress

~ventst appea,r,,.to'be,mot.p.l-~,dosely\ate~with sy:rnPto~ than other '!!pes of events"
(Compas, 1987b). J _ '_~'" _

'. o·

()

If

The preJ'ctive ~~~er of negative life eyents hasbe~n shown to be (quitelimited (Siegal~#
GJ~ 198~). ,J{ecentpr~,spective S~diesprovide greater support f~rJti~-role tJf, chronie~,
strains andodaily stressors than major lire events ro. th~ developm~nt of adolescen; psychll-

Q lOgicat and behavi8urial difficulties (9o
o
Illpas, 1987a, 1987b). Chrdni9"uemands are those

o _' - - - - ,

enduring aspectsofthe social andt~physicaI environrpent Wmcl{involve qeprivatio:(l or °0 '

, disadvantage and create ongon1g threats and chall~nges for the individual (Compas, 1987b).~; 7)
';, I~ u '_" j '10

Such demands may arise from psychosocia] ad~ersity, Which includ~s th~ £amily and
1 _

economic envir,Qbm.entsinwhich thechild functions (Rutfer, 1988). They may also result
fro~ perso~al cbar~cteristicsoof the individual. Further, chromc demands may"occur inthe
f~r:m of re~rr~g events ~in the case,of repeated pare~tal crnffi<lt. '0, 'II 0

o (}
r-,

I),
o (I} (J c,

_ ',_, ., 0,; ')(.1''>' 0

() , , ' ',.... '0 ,_," ..""']

A study lZ~ndlf~tedb;Wagne~,Compas and H~wep (1.~g6; cited in~oJ}j~~~ lJ},S7b) fo~nd
that daily stressors llferoated the relatiefishipc·be~ee.\t Inajar lite,cgYents and symptoms.

,___:___;; " '\ o ,
That is, Il1ajorevents were found to be predictive dt11allyevelits and daily eve;nts predicted =» if
n _, o

symPt~~) ~\ttt~~re was no direct relationship between rrjor 'eve~tsand symptoms. The (j

cUr_ren(~iew,isthadife events.tap only a small part of a~~oiescent)s life context. ~urtHer,
they may exeft their influence by "changinglong.i.term stressors and lesoul'ces (Sw~ar~gen
and Cohen, 1985). It_tberefore1appears that chronic stressors, including daily problems and
d.1ar~~teristics of the psychosocial environment, hold greater pi"oJG1Jsethanmajor~ife events"
inu~derstanding the"development of psychological diS?~~ ina~J1~scence.

"I
9 ': " :,_., <'!

~} 0D (j _
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t~the ligh~ of the above, thete 1i'as;bee~ '~renJf~~d enlpnasls'ml olJron}); everyday stte~~ors "
in the field of adolescent stress and coping. ,This hM J,,~p.)i;~iailedas apr'&nising development ';,'

\', t/'~·~~ > r /, I c(j~ 0 I)

in the field (paniels and Moos, 1~~O).' Byecyday stressors have teel'!, ~sociated with '"
~dj~fstment p:t6blems, especially ify~hths are subject to"llljutti~le d~ily stressofs in comBl-
b~tion or i~a cttn1J;llativemanner (Gohen~ :aurt and 1,3jorck,-1987; Compas~D5ivi~ and
Forsythe, 1985). .Among iPe youth, chronic str~§so~~in family ~~o~I and peer relati()nSh~P~'J t)

have been associated with anxiety~ depl,rcssion7lowef.-eds~lf..confid~n{Z~;,as w~'iras with:~)
•.\.- Q _:i'" co. 0> '" '_ "", .e, u ~_;.:_

social andbeh~vioral aysfunction(Dani~~ls'and Moog, 1~90;Siddique aqc:fO'Mcy, 1984). {( 0
() ,',', , " II, , ',' , -~,--o-~
Gersten ,~tal. (1917)found that st~yssfulll~e'at9resof tlie PSYG~osocialenvirortment, such ~ G " " -c

\l , . 1/ .' _ ,:" '1 00 _ _ ,)

"socIoeconomic statu~~quarr~ls betweoenparents an,~mgther~!(ph3;;sicalotdemotional iUn~ss;I~t' ,"

ac~unted for,~ signifioant po~on <i'!ii.;ympto~~lOgy exhi~ited \?Y~~C_. . ': 0 •

(l • ~ r; a 1

o

o

Ct,

p

"O '" ':1"<) H,o
I '" "" ,~, "

,\ ': ; , _' 'J?, • , ,,0 c-

'In the light ~tthemany stressors adoiesoents may experience, aiwell as:theJ1\9JS~~sefitr\the ()
"rep~rts of stres~:~lated' disorder~' among .this age"grQup, StarlF,et al: (1989)ohlghiight the r,

';need. :f~rgreatefettention to be }iven to ip:vestigating[ ~~epr~bie111,s typic1tiy ~nco!lnt~red, o "
¢..~ ", -{j l! ;" ,,1,1 (\ ~:; ,: ,,' 'J (\ o v. \' 4: rr

by adolesgent~, Their studyl(with adoJescents aged 14 to 17years) revealedihat adolescents"
most cOll!l11onlyreport experiencing problems with sch()qJ.>'parents", trien{f$f(ihd.bqy'j~id~ ",~ c:

"~~itmds. Th~ir findings, are "c~nsistent with notion/s that adolescence is a time when kajor,~' XI0
, , -':,,,(' G G';, [1" <;:) Q" , "

1-anges m family,. school and pe<1~group ;sirudut~sacc';!!,(Petersen and Hambj1i'~; ,,1$>g9)t.. .:
Ifheir results? are also similar tQ the problem~, reported by :Brown ''et al. (1'98~i 'fhr the '(,'

(/ ,!! ~\ 0 0 0 . C<

ado!t"centportio:n of their sample. (~,V" ,0 \J () o ¢

,,0
,,\.!

('

\\

+, • II _ \);. :~'; l~

" ii'"" CI; ~ -c, 0-
'. ,I '\ "" F <,:,

With respect to sex differetlces> S~orket al.(1989) s9gge~ tha~ suclJ.,differences ne~(lto be rP

examined more closely when common problems orird9)escenc6 ar~evaluatc&'T~ei~(}uri(.t 0 r~
o , ~ ()" . ~' . p "

that the order ormo~t cottlmoniy teporte0dproblems ~mong bgY,$was:' schocl, parep.ts>tfi~nds0 '

and 'girlfriends. Girls more ft~fluently ~ited problems ;with parents;foUowed ~~.bOY!;i~nds:It>,,'
friends and'sehool. In a simihlr vein, Newcomb.:et al.(19~pfreported copsistently strQog

"differences in the 0pe~~eption ,'~~life events am~J!1~,~~oles~e~;by s€5c.T~ey fO~ld that'4~: ~oc>

, ge,peral, !emaIes perce~ve un~esirable ~vents as 'i.~6re un~esirable a'19 ~esir,a~t eve.\'ts""
as more desirable than do males~ It is -documented by Compas (1987b) th1t~'with~' "'0 ,
Q ,~ 0

respect to gender differences: \)g1rls have been found to 0 rate events' as mor~ su'essft,71 ""
~; i,' i""~"" '_ .,'" . : , '(,;:;:;)

than hOY$;they also report morei,arijor negative events and daily problems; 'ff~¢ral sttidie~
I);

,:) [-, \' ()
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It
rel!o~ a lrlgh~r "orrelati~n ~tween negatiJtufe eventsand PSYchO!OgiealJs.YmPtoms for
girls than for ~s. The above studies iodIC+ that sex ism.lmpo~t vorl, le l)ledlatln&
tll~ types of events most commorily repor~~"dby adoles~(mts and how sHcll events are

C perceived. ' According to 'Walker ~lfldGl'~ ne (1987)~ it is impo11an~ t~ consider tp,e
:'influence of se; on.responses to,swess"sin se~:tole development isl;~~underway by
adolescence, "' ';" (jl, '\':)~Ill

(l 0 to (/-::1/.,J, \I\,'- f
Q a /-.' • \\f IJ. v" \ ," ~\.,.,,:;jl
'fL - . a ("\'11

5.1.2 sllCib\i;;'U\,icai DlsMvant~\I a" aIlAnt~~entot:Stress II c

"';, , jl " II

The bulk of stress research is concerned wit the se~uelae ofstr~ss not with ~~sa~tecedents.
~iIowever, while current research still tilts j~redOnrlnantlY fu the directio~~ ~f tA_econse-

I' .> !
(fU6ll;ces~f~tress, ~ growing concern with it~naturalistic o~Jgin,.scan ~~ disIF~ed{peaf~~,
t982)."Thepopulation under investigation ~ the so..called Col~ured populationwhqm,~y c

~Ieconsidered to be socia-politically disadv~ptaged. In the folloWingparagtaphs, a gefmi-
, c i, " l
tron of the term "disadvantaged" is adopted. lifu addition, the issue of socioe\ponomic status
and its relat!<mShipto mental health is examined. \ ..,

i) oe;n:;tion"fth~ term 'DiSadVantag~,' \, '.

o

f/

o

c The Coloured conmiw¥~ inoSputh Africa may be ..regarded as ,being socio:politically
disadvantaged. lireiterm 'l:dis;;ldvantagedt~Js a controversial onefwith n1ijch dil~agreement
'e~stfng over'~ho is to be G,onsid~f~ddi(jad~8Jltaged as well as ove~the particul~\ factorsQt
circums~;'~hat contribute totij~h.llel:ngso: \ -n

,Y 0 " 9 \ ,", ,,«::\'i
~ \.,

Certain writers regard Individualsas culturally dis.dvantagedJf, due to SQciai, id ~Ollicm{.
and religious disabilities, they have Jailed to enjo~Tculture, and education tQ th \ !u11est.~;'
Others assert that economic facto~ are of PrimaIy importance'andjhus see the dl~d~.
taged as 'simply beIng the poor (Frasier, 1979)~",Gowan (1269) proposes that ne 'ls o

di~advantagedtfone is reared by poor, lower-class parents out oftb.e cultural mai~\~ earn. ()
It is proposed byaaldwln(1978r cited in J1raSier,1~179)thattht~e setsn~terna1inflJ n~s c

~~ 'It" ' \L
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define w119should be inCludedin the cate!~oryof~e ltdisndvantagedll• "hese influences
",i.' -, ." , ~; ':-, ..... '. '. 0' .'

includ~:
i' I~
, o

._ f"Cultnral dNersitl'c7 a~Qnditi(}norracial~ etbnict language, or physical d;iffere16ce
o l!. .: _ '. " ' . ,,',,'- '.': _ . ,f; , .. .~, j,from a dQminnnt culture. . <0 d

I' '0

'''~.I!*Soci6~~eonomitrdeprivation - a condition of legal or defacto detUal9fs~a1 int~rac~
1'11! .. '. .' } , 0 O

:1 tion COl11biriedwiihsnbstalldard bousing and employment.
i; . '. . . ' .. - ~.

f..\

-- ,;*(Jeograpni(') isolation ..a"cpnditioti of being ge.phically lo~ateij away ftott). the
I . ',. . I,;

! majnstream society. . .1').' '\' . ,. ' J

o ,,\, ,') (( "
'\.." "me defin.tti6u. ofdi~advantag~d adopted for the purposes of the present dissertation is t~!~t "

propo~.ed p§ijald~~\Th~~~.otivatiO~ for a~opltingthis definiti()~ is that its broad n~ture
encompasses a range ot ooltJitions underwhi~h an, individu~l mayJ~e regarded as dfsadvan ..
taged. It is proposed b\ the writer that where t11e physical and emotional ~ep ..B'eing of"

\.\ individu.a,~s is eoncerned,it is best to adopt as b~oad a definition as possible ... Baldwin's
:definition is :p~"ticulacy applicable .within the South African contextJVbere the majority of
i1:~divldu:a1sfirid'themselves $ubjeCted to the int1ue~cesJhat hb delineates.

, ;, 'LF: 'h 0~

<SUPPle~entingth~~ah~vede£initio~ ~h~';Writefwould~iketo add a fPlirth influence; namelY;
c. cultural deprlvation. CultUral dept1V;;;ttiQl\eonsti~te~ a syndr91tle whereby an individ~l
has become alienated from hislher own culture (Fe\letstf;i~ Rand, and Hoffman, 1979). It "
is "proposed that, with t4e excipti~n of' the. White p~Pttlati()n group, this. syndrome i~:

(! , <, I..)

prevalent among all the ~ce group§ 'in ~out~ ..4.frica.

1)0

ii) Soelo..econOnti~Status and Mental Health"Pr9blems
o

" 1)e positive asso~ation between low soeio-economl« status (SES) and lllentai"health
problems is one oft'Qe mostwell established in all ofpsychiattie epidenrlG~~ (Belle, 1990).

l\ Decades of rese~")4,have consiste~tlydocum~nted ~he inverse relatio,l1ship between socto-

1\ I\::' .,,0

o
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, econontic status and a-yariety ofimporyanttypes of di~order(Bel1e, 19~O;Billings and'~9(ffi,
'}982;,nphr~nwend, 1990i Vingerhoets and MarceH1sen, .1988').t'\rn additio~ to. llii<'co~e-
Iation between SES'''anq adult psychopath~gy) epidemio1ogicahtu6ies .also show ~greater p

~ p;evalel1~e.ofchi1d.and'adolescent ps~chopatholq$Y at lowerSESleyels(Gadan~, johnson,
1980; Wills and Lagner, 4981)~ .It has been found that '$tte~siul c1iaraot~rfstics oftheo.
psychosocial ertvironment account fO;lJasignificant proportion of s)1rllptornatology ,dis'"

, ';', _ ,", -:- ,,_ ',,'<. - o tl . _ - - c.,', ,'-- " --,',.- - - - ,,'- d'

played by adolescents (Gerst¢Il) Lagner, Eisenberg" and $inicha ..Fagan,,,! 977)." . ..
i,' . .,.: ..'. "'Q ,', 0,- • (10

o

o

c::~;!;~::n~::i%$::1~:Js~::;:::i!:~:s~:~~:a:~a!~.:..rij~
t:.: .\

"experi~pce a greater number of -eavironmenta] stressors, (D6hrenweiJd, t99.0;a Gad and
Johnson, 1'980;Meyers) Lindenthal and Pepper) 1974). The frequency ofn,egative life events

0, ,'. _ ,'_ _ ' . ' " " ,"', .,",'.' (,), , ,', _._.', ' .,r~

~nd!or total Jife events is ppsitiyely related to levels . of pSYMological and phy~rlcal
~ ,', ' . H ,'_'",' - . .... '. -;J :,,~'

dy~function (Conip!{s, 1987b). IndIviduals from 10w,SSS groups tend-to be more .~xp()sedo
'-" '0 ' " ,'T ' , ", - H '" i

to unemployment and its concomitant finanoia1 uncertainties, Hla(:Iequate h01},si~~g,danger ..
ous nei~hbourhqods,/}burdonesonte 're$ponsibitities, ·poor health and a, variety of o;ther
stresses. (Kessler ..01979). It has been asserted that ochronio li£ conclfttous) SJ.l($Jias.''t~psetl0
'-, ,',-, " " , , ,_.,', , ".' , " ,"',' _ 'n" '-r-')" ,'_ ,.:.,' _: ,'. :,.. " 0. ~" :". :';,'

?' described above, can be eyen more potent stressors,tlfan aCU~eevents 3Ud'crisps (Bro~~
C Bhrolchain and Harrl~:' 1915): Accordingto the social selection hypothe;sls"rates ormeJial

0',' _' . ":, . ""

illness are higher in lower SES groups 'because individu'hls witllthe disorders,' or persor;\al
characteristics predisposing to the dis9rd~rs, drift down itito 6r fail ~orise Quf>oifowetoSE\S

(I " ':,'_"" "_,' _,'_', , ": ', '. ,'. ,,:\ (0/

groups. Otbers have suggested"tha.t even fot' schizophrenia; whe-te much evidence sUPPPn\~'
c ' \6 "

h'fg selection has been accumulated, both processes are operating~.The social caus~tion2s~~
cial'seleetion issue still remains t~ be resolved "(Dohrenwend,o 1990).

(,

C?
o

o

("I . '">-',_ '_ Ii .... -, .." ....' _ ,'.,' " .. ' _ "c. ",' _,' ,', , " ,," .' "', " 0

It ispoted by Mac~ennan (1968) that disadvantaged individuals typically Iiye in de~tived
and neglected areas .here overcrowding is 'prevalent andoR:wher~ pul:?,licresources and"
faciliJies are. fe'vv. ije as rta that under such conditions the dii;laa~atlt~gedyouth have ltie

_'i,,/'" .... .. '"D .: .. .... .."0_ .. ..:; .: _Cr.. "_." ..

tighf to feel frustrated and ~entf~l at the rest of.gbciety which acts as, a depriyer.
It is' understandable that a h~h proportion of youth from such areas are sn.giy and find

" c'·

the?olveSln trOUbl~. they'llay hav~ g.re..~a\F~I'!raiion,sb~tgert~a.ll~c,.•·~ ~ot ~qUilip.~41O. "
achieve them. Among such p()pUlatlQ;@~~tes. Q:f school drop ..ou~unempU)yment
ar~ high. The 1;>oy$and" girls in such Cbl~ml.lnit~~sdo !~!»t~cqu~l'e 'the bB$~oskills

"(

c

1\ "._ 'D
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necessatYfor achievement, lack practice and perspeptive' in o~\tainjngdata; beyond tqeir
immediate sitU:ati~~ whi;~h)s neceBsary for successfullong-tet.tn blannihg, ,and frequently' C?

C\ " ", ". ,,0 "'. ,_ ,', ,"",""do,not m~age'toeam,all adequite living or to establish .a stable and 'fu1fil1ingf~mi1y ~'O"I

\Vitij little hope for the futuret sU%I youthte~dtoJlavelow frustration tofeI:ance. and to
live iropu~tvelY. "Basic feelings 0t,spair and failqre ten? ,Jo?eQ l!1.askedb~ li~ng'fo:,the
pxowentt by ob~ainit1g status (~.success ,t~()ugh establishn:g ,.~.separate artd,. de~ant
culture, by1iving ina fw.:tasywot1d~orby exploitingthe.rest ofthe\WlQrld throughi:nadequacy

(!' ' . 0 -

and d<ypei~den~'Y'"Consequently many are, dependent, d~linquent, mentally Ill, view the
0, :WQrld as hostile and untfUstwo.tt~, and ptoje~ti deny and ''avoid responsibility

,~: o
I! ~(MacClenhan,., 1968).

c "

Ii 1
It is widely held that low S~S carries with it n~gativ~psy~hological consequences. Low
SES bas been correlated with ,abeli~finthe inability to COiWJ:Qlone~~life. A lack of access
,to mater~~lgoods, opportp.nides? and persolJ-al suppod si;,e to reinforce such a belief
(He~}5 Price, Reicluyz, Riger and Wandersman, 1984); MOritsUgll and Sue (1983)

,i \)gy~lglmght the' feelings of powerlessrtess that accbmpapythe belief th(:ttone has low contt'ol'
~ ~',... ' _-_,-', .:»; _ =: _" ',' __', :', '" -.',.-.--_',',-', ,,\:,__" i/--', __ ,' .: -: - ,__~ " _o__' -, ',S'

ove(one's fate .. -It i&,noied bycPe'atliU et at..(~~81)that Itnyief4ing rolestrains confront
(,/ - Y.' - .c·, '; - _ - - - - \;, - -', _.' - -," "';

jndiViduals. wi.t1{persistent 'evide11ce of their d~vn failurest together with proof. of their 0

" I' inabiHty~'o,,¢hange their negative life circumstances. '.Insu611~ircmnitanc~s.peopl~becom~
VUlne1"abl~o to tl1elo~s of sel£.esteem an~~~h~ ~roslouODl11~ste~•.They, assert' t~atoSUGll
loss, constttutes an 'nnportant element: In the causal process leadIng to' depresSlon. In
adqitiol1f ,'.feelmgs, of worthlessness, guilt, 'failure, ,(Masterpasq'OO, 1989) and. rage

'..... • '.' (.";.' . -'.,: l';r' ':' .. ,::t, ,',:', 0·-. ·. . ..... : . '-:'. ."

(Dohrenwend,. 1973) have been identified as depilitating psychologicalc()nsequence~ of
,. ~

(I

< low SES. It..is asserted ,that tacislIlt sexism and other forms of disenfrancbisement playa
U :, _ ,_,;::. . ,',.. .',.' : .... " 0 ',. . ... II '. rc_ •• : o .. ' '" .i.'. _,"

centrnll'9,l! in affecting a sense of po}'ierlessness ~d demol'plisation and (~ ul~mately
increasing ih~inddence of psychological disorders tMastefP~3,. 1989)., Finally, it has "c.

:'been ShOVVll that children are):nore vulnerable t9 stressors of a l¢Ssc extreme natirre than o
~.' '_ " _ • _ " , _ '.' ,',_ ,; '_:, /,\ : _ _ < ':- - _ _ __ " (/", ,",' __ ," ,' \1 _ __ - ., _ _ '_', ." \)

those.,which may lead to.{}®t~ttaumatic st~r.ss djsor'qet; ih"adu1ts (Hyman, Zelikoff 3U& '.\"
~_(I ,",,",_,'"' . ,_<., "0,' P;::i:_.'_;, - __ - _,,~l_\ :.,' ,,,(hW, ..»

Clarke» '-'1988)" Acc,Q,l'din~to\\a:ymanit al, (1"988),J~l'C~asing''p9vet#%1ta~Jed.cto 'in~reasing" ",
numb~r~:o?)~hiiar~~d~~~~opingb~ymPtpms.si~ai' t,~'($ose manifeSt¢4~in,po~t~t;~umatic,,0 0

:' Co " ' " •• '" " 0 ,." "".," -ti!J "(K)' , , o

;;,11 stress dis()rder~,Th~yreportathat th~l'wsical and:emotional abuse that;pnder!i~~ disciplin ..c"
Q, _', _", 0 ,', _ _ _ -- 00 _ _ (j 0, . _ _ _ _ . n I,

azy action dlkenin'schools, din leadJo the develop~pfpost ..traumaticO~~re~ssyn1ptbhls
in children.

5-7
,0



!( o (j \~.'

o
4 "
,":;; Q I ,

0

u c
':;r-'>\

, In sum, recent research indicates that daily stresso~sand cltroilic strains play a ~ent~~rO!e
in th~ developmeht of adolescenr p~chological ~ifflcu1ties. Adolescents fr9m low SBS rv,

o Y,'"

populations maybe seen to beparticulacyvulnerable to stress.
c

o

G

o IJ

5~2Coping
, I)

H II
(I"

a

. .
, ~\ I) :

~ ,outlined above, acute and chronic stressful events in Ut~~\:Jjyes' -£'f adolescents "are
signmcantly related to emotional and behaviqral probiel!l.S. ltu;'ef(1r,. m~lr:kedfu,dividuru
". . . . . , . . ,,' , ' .., '." .... 0

p :di!ferenc~~ exist in the- lev,els of problems that are, a$Si~ci~tedwith str~s~ful exp6riences.
This variability is due to methods used by adolescebt'S\~ COFe 'with stressful twents: the
resources A ~vai1able.to theJ,11,as rw~ll as to- personal ~'iq en"iio(Un~~t~ ',~har~cteiistics ",

~ _ '._,_' " ", , -, .' -Cl, _ _. _ _ , ' , ~,-,: . _ - _ '.: _:- ,1\ i' _ -:-',:' ,." '

(Compas, Malcame;a.~qFomJacaro, 1988). Copil1gmehiltihO'n(l:~1r.ltt~dol~~~em.~~has been
repr~:!~nted'bysever~ldiveli:S,I1;;ntlines 51~researr.h ,«(1om:i1a5t :i~S7~):j T~es¢wilf'be exafu ...

c ined ~elo,!" \\ c..,.' ),.1). \\ ~, c. (,~ (. (/ Q .(.~ 'Q:) (\ (, t o

I~" 9(/- "'\'_ I," "il t) (J

l\

a

: _J If
(j

(j
v

5.2.1 .Coping Strategies "

\' ,',

, \)

~\ a\\
o (> 0 u \1 UI) ~ I

c .' ~'\I' ? () ,
() '_ ,.' 'j ,) 0 , vI'" \, " 0

o Tl!~te~ apaUCi!yOf~esear~r~gardingthe ~eoof a typi~ a4;'cerit'~copingS!J:ategies ~
and consequently little is known apout tpe kinds of copmg ..:rJ,SPoI@es"cbaract~rislicof
adolescents. (Waymentand Zetlin, 1989; Stark, Spirito, Williams.~andGuevremQ,Jlt, i989)~ 0

d ,) \\ » {~, 'c,
'-0 ,:;'"' \\

D. q, ~I

, .;' ~; .:.f)! 0 . 0 c \) 0 c l" ". V 'D

, o Re,c~~:t,.em:}ri~~s~,d~~SOfa~~l~~~e~~~)(~~g.co~pas, Malcai~~ g~1rO~~~~~138~~.~¥.yo
o , fo~}ea ~P~J1'l,~enrl('yN)Ds}1ec!fic\1opmg;t'futegl,es. "Tf~)se Sr:rdl~S~av~ b"e~n~uenc~~,
tq v~ryingaegtees, by~zafus and cPolkman's (~9g4, 1987) tr~~JVoll~l model and the

~'." distincti1?nbetween behaVioral and cognitive coping, bro~dlydefined tpiyshaw,<Co~n and
n G Tow~s, ~98~). It ..~ recognised that coping results {rom a 'co,mbinati,n, of i'i1~ividrialihid

life event..related characteristics' (Compas~ Malcame and FoP,dacaJb~ 1988). Tflere is)
c, ,', ,8rAer; ~o~e data to SUgg~ ;th~tthe coping strategies ernpl~yed by young adelescents

0,' u

(' 1'\ ',\)'
~

, "
~I

(\
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di$play, m()der,~te cross ..situational fuJd JemporaI stability (COt):lPas, Malcarne" and
F()ndacato~ 1988~..Wills, 1986). This contraStswitlithe cpnsiderab~~ variability hi coping
across situations' exlil}:>ited by adultsamples (Bnj'ings and Mo()s~19$15.(~; r~ 0 u

o o .(('

Relatively few child and/or adotescent studieshave exammed tl'fe.•relationshi,p b~tween
'I)

'coping and psychologicaldistress, broadly defined. In·.keeping With findings in the adult
literatllre, ••the extant :c£) and adolescent literature bas reported' a. relatively consistent
negative relations~ between problem-focusflcl coping, broadlydefin~4;,alld con.current
psychological distress. •Also consistent vviththe adult literature, the fin~ings for child and

, adolescent emotion ..focused coping we inconsistent (GIysllaw, Cohen and l'o~bes, 1989).
c D /( \)

0' Ii
II
Ii!i

It'Is proposed by Compas, M~came and Fonrlac.ato (1988) that adaptive problenirfocused
,. <). I,

str~tegiesaremore ful!y.developed in older children and young adolescep,!S than l~tn()tioI!"
focused COpIJ1~;§~ratt1gies.,.Howevt:r,. cogpitive, oremotion~focrised, ooJ!ingstrate\~es have o

,,' been found to be successful m. helping children to cope"~tl1 fe~s, aversive\meqica!
Q procedures a'td hospitalisations (Brown, O)Keeffe, Sandera and Baker, 1986). ~\rown"et

al, (1986) a~s~ttthat since iliere are many potentia,Uy painful and stressful sitUations in
whi~h, dir~~t acdun modes ~~ limited ~fo)'exa:npl~dnjury or hq~pitalisationj cOgWtive
coping ~trategies'assume payUsm1ar importance. //

!J

(i .

Inan)iu",~stigation ofdevelopmentaJ. changes/in children's copiag cognitions, Brown)etal.
c (1986) sl.lggesUh~t coping incr~a$es srgnifi~~ntlywithage. Twice ~ marty .16..18 ye~, 01950
,lft'their,sa",m~l~)reporte~ pr~tlonPnantly c6p,irig'cogi1itfons3$ did 8~9yearQlos. In ad6it\on,
older children, used a greate,rtlUi~bel' of different types of,copiilg strategies. Theyre,port

c that positive seif ..talk' and attention" diversion were the most common coping,st:nitegi,es (0

: '. \\ ", ". :' '_".' _ " __ _ __ _ _ ''' _ 0 _" _ • 0 ,'_ ," _ , ,-0 _ _ _ _ _, '_ '", "_ _ _ _ '::

l'eported.in their ~\~mph~J>f arlblescents aged 14.,.18 yeats. Spivack'andSbure.(1985) hav\r
,~ ~hownthat th~abllt1:Y to generate a v~e~ ofaltern~~ve s~lutions to eypott~t!ca1 interper~\\

sonal problems C?~stitutes a vit~ compone~tof social ptoble~solving anq is !el~ed(~to\ G

behavioralapjust'lnenffwohHdren and adolescents, In all ~gegroups, acrossthre~ t~eatmen! \" «

situations; pos.;tive s~1f-t~1kwas ..the most co~on1y reported. coping strat.~~ ernployep. ~ ~.
They pO!J1t,out th~t little islaiown aboll;t the ~rocegs bywhich chi1dreI1leai\~to COI)(~9'1' the

, -~ 0 c " 01';1 I)

(\ "

o

o
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o

o G
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l~\ roleplayed byparents, teachers ,sibllngs· and peers in. thlspracess. They ~sert thaj answers
- .' " ,,' ' , , ,'" ,_ " _",', ,', , '_"" " .. - ' ""," '._," ".", ", __;_, ' ,,' , ' ' , .•_','" - ._" ' (Ito tAese qucstioIl$would go a longv{aytowards expanditigour knowledge ofhowch~:aren
cope and help tqm~:dmise ways to assist clilldrel} inredu~ing distress ,ina varietyofstre;sWl

o~ ~
situations. i)

'1\

.With regard to ses, a study by Stark ift 41.•(lQ89-1showe,dthttt"the use, of coping s~ategies
differed by/sex. In''their study,rfemales reported using" socr;1 suppbtt and emotional

", ", _.,' • """" -"', __ ,',' ",', ',' I.' ',9. 0 '_ -__' ',,',,!),,", ,", _.,", ' _ ,_,c-: c-

regulatiol1ll1orefreqtrently than males. ~ales ~,eBort¢dusinswi,~Pful th~g more often
tllan females andpetc~iv¥d !esignatioll to beofllcifeeffeQtive th~dld tbelrJemale counter ..

. " ", ' " , " ," \ "" '--" '," _"',, ,0 ': , ',.,' ' ':', " , __" (\

,~ parts, The female adolescent'$ more frequent use of emoti(J~~l re'iulation and. ~oci~l

supp..•o•.rt.' .....as.• -e..o.p•...in..g•.•..str·•..a~•..~.~.~gI••:•••.s at..•..e..••.c.o.m..•s..~.ste...n.•t...•v.'m.'.th,.· .'.S.:tu.d.•.IIes.. in...e •.t.•'h.e..a..dult n.•'tt.e..h..I.."t.u.•.'.r..e.•.••..•(e.g••,B..•illi·· ••..·u..g.••s..."
and Moos, 198n. Itwould appear trom theif~tudy 'that as early as 'rn ddle.~tadolescence,

.'. . " • . ,.. /, • 01

females are mo;e· expressiv~ ap,d seek more sdCial support than maY s do in dealing with
w' .

"

stressful situations,"
[)0

5.2.2 .aSocial Support o

\:J
I) ,;' " _ ' _ ",' ,'_ ",' ~,' , ,ofur,_ '"", _', ,'._ ," ' ,', _ _ " _' < 0

":\Social support research', has emesged as:an important vehicle for examining adolescent
i,(r- 0,':;' \\, ....

health. Ris seen toplaya erucialrole in facilitating ¢opi:qgwith ~~e~s (Walker and Gre\~e,
o e. 1,,_ • _ _ ". ' ;- ,', _.' • '''' <. ',~' ,," , _ .: ,,'. "', ','., ,. _""

1981; Hitsch,1985~Ulyshaw, C64en and Tow~s, 1989). ~ost studies suggest that social
support is positively related tq,adult mental he.alth·(C~uce, Feiner ~d Primavera, 1982;
Hobfoll '~d Freedy, 1990). A.,telativel~large empiticalliteramte'exists on the cortelai~s

ofadol~scent's"~iOcialS!lpp0r:t(e.g.Hu;~ch;,1985;Gad andJohnsol~1~~; Daniels ahd Mo~~;
19901. In the l~~eratur,e,sociat'support has been considered as both aresource and a cORing

a ;,

strategy (G1ysllawet al.; 198\9). Inthis section, s~9ial supp~~tasa resou~9~,wi1lbe examined.
I' ~

D 0

, ' Inyestig~ib1l$ into s.ocial resources ~eveaIthat,good quality relatioIl$hips with parents and
o '" . " " .: 0- ,_,' ,"'," ," lJ () ,",",' ". _, =, _' ,.,',"'. _,', ',',' r,', .-~

pe~rr?e directly linked to better functio~ng among adoles~~,nts. ,Social resources may
c, also playa role in moderating the pO&lttialneg~tive efl~ctsq#'~ires~Nl1ifeclrcumstances ~0
<9obb, 1976; D'ea~ and Lin, 1977). In Cdl1trast"alaCkpf}l!¥P~rtwiililh the fa~ly has beep
associated witIvadolesce,nt depl'essign (Frjedr~9h, Reams and Jacobs, .1.982;Burt, Coh.~n ..

c.
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o
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" and Bjork, 1988; Frieoricq) Reams and Jacons, 1982}. More generally? it has been noted

" »

that' family. and other, s~cial resources may 0 help, to reduce depression a.,l'ldcontribute to
increased self..cqnfldence,(Hirsch> Moos and Reischl, 1985). Some n~searchet'3 have differ ..o
entiated between. peer andfamily suppoft,. It.study by Kaplan) Rob1;i~s atld Martin (1983)
're~orted that suppott frotn peers but" not from the familyl\ constitutes an important buffer
..•~nst stress. Ii' ~O!l~~ an inves,!i~ti~nby ~~taii~,~f-lL1ln~Linsky (19'18) found
, that parental SUP~Q!i.acte)~as,a b\!ffer against t1t~l~pact ofs\tresSful hre .eve~ts ..,Walker and
Greene (1987) hlghhght the lmporta.'1ce of t;lxplonng the se~arate contnbutfonS;of peer and
family supp~rt to the relationship b~tw;en life ~v~nts and d~stress. 0

. .. .. 1
There is some evidence in the .literature to snow that cellta~ pep;onal;coping resouro~s are

')~~,CcHiatedwi~ lower, SY,mp"toxna:ologY"in adOl,es,ce~f$. !Jd,,~l,e,sc:ntswithfm,," i~:ernallo,?us
of'q:dritrpl have been found to be less psychologlcally dIstressed than thetr" adolescent
c:counterpart§ (D~Arcy and Sid!~ique. 1984),: Illdividuaiion haS been sugg~sted as being a
~tress buffering variable~ as has bel~ef in 011~'S own personai efficacy (Walker and Greeri~,

(] i - c

1987).
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In :;cent ye~rs, ~~pin~,of ch~l~ren and" ad~h;sc~~ts has been described in studie~;:}~:~~:
re~!'~lenCeor invulnerabilIty (Al~thony and Cohler, 1987; Gannezy and Rutter) 1988; ~t~'
1985'~' , This cbur~eoning line bt'~esea.rc~has grown fr0li)' investigati~ns of factors' thBO\\
predispose') fndiv.iduc:tlsor pl~pe t4em ~t tiskJor c1ev~loping psyohopathology (Compas,o cP

19878.). Several'studies (Anthony, 1987; Fa~b~r and EgeUtpd~ 1987; Fisher, Kokes, Cole, s
,; , , ~ ~ :, (\ "l) " 0 GO 0

Perkins !lnd Wynne, 1987; Rutter, '1985) ,have indicated that certain youngsters, who have
,; :J , ' )) _. 0

0" been exposed to extremelY deprived or disadvantaged etlvirornnents duri~g"developmellt
',f j, C 'j) to '

do not suffer 'emotional or pSY,cnological consequences. °These. findings have stimu:lated
() _ _ _ _ it. '-t,. " -: - C ,ll

interest in so-called "protective factors" (Rutter, 1985)which have bee~efined by Gatmezy
'! () " , 0' •

(1985) as: ;'\ 0
" ~' 0

I\l?' o
(\ ,\ -I)

o

G

o

c \1
o

'b



\1

!) ' •. ' .' '0'

""••tnoseoattributes orpersons, environm~nts,cSitua.tion$'and ~ventsthat appeal'
to temper predid;ions of psyehop~tJu)IOgy b~sed"upon aft kndividual~$at-risk
status" (p.73). ",

Ii .,
. <:)

..~c~Qrmng to Gannezy and Masten (1986), tlte searc]J.for P1'9.t~etive.tact~rs,is an ar~a of
rese1\rch that ()nly recently has been recogbif;cd as the n~ceS~arycb~e for truly preventive

;_ . '. \,' .' ". 0

interVentions.

cll
Risk and protective factors are consideredto betwinconcepts(G~eey:,~d Masten, 1986).

G • 0" ~

"Risk factorsreferfo tliose,:elcmel1ts pperatmg"in individualsor cnvirorunentsfpat give,rise ~
to a •heigbteJled ptobabruty for the subse,quent de~elopment of disease(b~ disorder. Risk, "
thereforc,'is a popuIatiOIicouc€,ptthat is associated with an incre~ed rate bf incidence.
VulnerabilltYindiCatots, incQntrast, haw~greater specificitymill refers to the predisposition

:,' ..•.... , .. :'. _ '_ .. _ __ -: ''.-:: .• _ - ,: ,",_ .. ,'- __ ,'-',,' __ ', __ .". o

91'susceptibility of an individual to negative outcom.es (Gannezy and Masten; 1986).

ex "

=.~ 6~ '.' > c. •• . •.. , ..';.". . . .' a., ' "r'",.... (I

Specific risk' factors !lave ,beert'ldentified by'Gantiezy'i(1985)~,§evere marital dis¢ord withip.
II 0

th<lfamny,low social status and poverty, large family size, a pattern of crinllQ,a1icycinthe
• . . I?.. ..... '.' .... . . .' ......• 0 ..' .. 0 r,

p~,,~ ~,rOn,the chilg, p~fchiatric disorder (parti~arly III the ~(jther); .an,~care of the" 0

child by locaf ~uthorities at some point' have been isolated as risk"mctors tll~t .predict ,a c.

o
-:'

variety oIpoo+,'developme:ntal out~omes. Those factors are pt:evalent1n disadvantaged
communities.Q

o

o

In contrast with the -bulk of literature conce~pe~ with .eoping during childhood "and
\~Jlolescence'Dstudies of resllience have not emphasized what the youth do to cope with 0

, st~ess. Rather, the emphasis i~11;O~the identificatioit:of st~ble chara,J~ristics of the child -
-.:: . G"" ",

~r the ellviroIitllent~hatr~e.uFedl~potentiallydamagmg effects ()£Cl1r()xrlcstre~sors.··Across
"various studie~ ..th~e broiid factors l1aveconsistently been found ~~characterize invu1n~..

"~,~,,,,,,t) e _.'.,'...s. ',' ..1 (J . ',' '. ,',' .. ::> ... ' "~ .' "_" " .... ,'.. ','.. 0

able children. These -f-actors.Inclnde: 1)"dispositional ch~·~(.lferistrcs(",of" the child ot
adolescent, Including temperament, high self~({steem,interna1'locus 0£control', and anton ..

I~' .... . 0." '. '"

om~;.2) a supportive family environment that is characterised. by jJarentalcwarmth, cone..
(I ':." . " '. . . .' . • '. .' -a . o

'0 siveri~.~s,closeness, order an.dorg~nisatiou;and 3) a supportive individual or agency in. the

(
"
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environment tb~t offers th(l child or ~do~escenta'4snpport system to ''2ssis.tin~coping as'well
') • " __ ;,)~ . ~G _' (/ '_ ~ ,0 "_. I) -', o

as positive mod~l~,forjdenti£iqation (GanneZY1 19~5). 0 ' ~
o

"'\,
"
'\t""S)

:-..I'{~'}, c
~~ 0 0

G/ i, .) , -;", .' ,,_ ,_- co, _ ' ',_ , _ 1\ --"-C_' "

In more recent wor~ Garmeey:X198S) isolated tbe followin.g"protectiveJactors: self..est~el1~t
, '.' '. . .... .' , "'1', . . ' . '... (" '. ' " .'. ,;. ". '.
feelings qf con~(j)I;a vfew"ofthe;g~yironInentas predieiabTe,~ posith~,elife view, the:aBil!~'DC
to C§1icitpositive ~e$ponses from the environment; a close personal bo~d with at least '0ne o "

, - ,. ~ ~ ,,~
member of the family and a positive schooi enyironment. -o "

J

:,1 o
0,

Rutter ,!l98S) isolat((,s sever. I!1echanisrns which he postul~~es contribute to ,omaking.~ 0

individua!'tesilient iq.-,.,,;jyersity~lIe underscores the importaQce of: i) An individual;s
(_' _(~i I."J _".,<? appraisal of stressfulG~~uatipn and.h~s\ca~acity to proceSS the experience; attach meari:ingt~

it~and incorporate if inh(his belief system; ,2) adopting an active rather then .a r~active' '
attitu~ t~ life stres~ors; 3) having"a positive self~est~'ert'land feelings of self:.efflcacy; 4)
'the pre~\nce of temperamental attributes, stable affectional telatiOllships,suQcess~ achieve-

r: "'~, ,,<' '_ " -, ; ',:7 ' c;.,

~:ment a~d positive experiences a£1rey ~appearto foster the abQv~~Qsnitive set; ~:reg()~s,on ",
, . to note'tha~ ~)\the abov(~personal quMities appearyi> be operative both in their effects' on
" ,inte,~act~h~witp 8!11~ ~s1?onsefrom Qther people and in theif role in regulating individual'

,\" responsesi;~ t!~e'event" e asserts" that 6) succes;rully coping wit4 stress ~ituations (l~ be '
, st(:~gth~~ing., Finally ~jPosits that 7) the quality of,resilien'i~ is determin:-d by how
/1individuals" cope w1:h Ilf6}~anges. Early" life experience> occurrenoes in chi1?hood and

;>,dOleso.nO~,:~dadlI1jt rrcumst~cesa1~int;uence ~e qual ity ofr~?i!ienc.~.0 '

.. '"

D F
Itlis asserted by' Gannezy ~nd Masten (1936) ~thatanoth~r h~portant construct when "'

\) . -, _', ,r::d(_;;: , _ (1 _ ' L' _ _ 0 ,-::~-

considering protective factors"is the dimension of competence versus incompetence', Re-
Q c; 0 _ c ,,", '

search sugg'ests that cQwpet~nce Is a p<?werful C~;lUnterfOl'ceto psychopathologicaldevelop-
:.., _n , cG., c o ;::1 "

ment .. 'I'h!;}procesS':>,sthat up,derli~ the de;\~elo'pm:entof the multifot;m aspe,cts of competence
fi~v~yet'ltobe explicat~d (GarfneZM~andM~ten, 1986)." aD ..,': ' .

, ", ". • ,9' .,"0

it is a~~crtedby Garmezy and Ma~ten .(1986) that com~etent behoavioul' illsoci~I, sexual,
and work ,:areas ~~ an important modifier of the negative impact of severe stressprs.

, Incompeten; behav:iour in these areas heightfms" the individual's vulnerability t~ such
Q ,> ~, ,\"1, <

o r; f"
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::"stres§9Ts. ·Thpilllportance of selfwesfeem ai1~persOJlaj effi~acy in~educing,vulneihb~fiy ~~,,;
'. stressorsl1asbeeD:u~derscoJed(Walker anq Greene~ 1987); ,I.n'theirlnvestigatiOl~the "
.! 0 _' __ " _ _. __'_ ,rr' o .__ ',' ,_' G' __ . . c/ :J.

~ con.trib~tions of p~~s9na4f~y, an,dP~. resou:~es<:ill pr,otectn:g aqoles~ents ftolllip~y..
chophYsiological symptoms associated Willi ne:gative ijie,events, they found that regardless
i'gf the freQuency of negat(ve c, life e~entsl adolescents with ~"s~~~mgersenSe \>ff pe~~onal
,-,:, , ., . 'J:; () a-

, n efficacy r~port~d.fewer symptoms.
o ' .

o
,~, 0-rl""" 0

I_~) '" t) ~ ; .1 J i;,.," :1 ." ~\

AcCording tQ Gannezy and Masten ()98p) cognitive~bebaVioral interventions have tl1~
cruclal task of heightening >competencethr~ugh skills traini~gt 'teinforcehlent of positive _
, ,.,,, " 0"" " '. 0, " U

b~haviours"facirtati,llgsl)ifts mattrlbutiorial processes, aSsisting in role modelling andth\,~ .
I' < ,", '1' d ~, " 'fJ .' ." I. '. 'c

.like. ';'f v \J '

I)

el'

/}
6

l~ su.n:itl:l.afY~individualsrespo:tta differentlywhen confronted with stress. :the~e ~ifferen¢es' .
-},~" 0 , C " _ '\:;., , ,_ _ '

m.aybeque to coping methods e~,loye~so~alsuppor1;, andlorp~rsonal:md en~onmen.. "

'" t.af, fa,' ,ct,or, S:,' ,,':m,", int~rv, en",tionp,r,1j~~a~,ethat a~dr,e,,,sses,,tiles,e, at, e~ in some measure may " ,;'
, render stressed adQlescents mqj~ resi!i~t to futur~ stresses" . ",', 0

~"{" 1\1, " . ,~ " ill 0" " ,0fI ,_>
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INTERVE~TI9~{,mTHADObESCENTs "

1Jc? r \.,,' ~, "

o

0.) ~ .-0 >'"J _ >. D \,',~~ \) I} ;:) , U

c, ~\, I, :\\ -

• c ,As the awar~riess of the n~ga~ivc'()effe~tsof daily stressors and major lif~ "events upbn ;'
" adolescents has grown, So the n~\ed for i~tervention efforts to letluce stress and ''relateci

c ".. Q

emotiolla:i' arorishl within 'this age grf~P bas become",i~ar~asingly\1tportant ~H~il1,S"R+l~
Szyjakowsld, '1990). Gad and ;Johnsont1980) propose1that special attentiotBshould be gi'{en

" , , C). ," , , ' ' " ' ' , ' 0 " ' , 0

o to, tfie dev~Jopment of appropriate stress Juanagement tt'Chniques for application with
~qoles(:ents rrom"lower soc;.oecono~c ~i~nu!3~W:~ups.'I'he~ ad91escents expeden,ce higIier
, leveI~ of"negative life, .change than adolesc~nts _form highet'SES groups; Coping ay.d0J

'J ::J'~ .i.' - r

aijapta,~~onals},dllsare developing rapidlY', ~prlng the early years of one's develop~;nt)
cbangiti&~th(i]effec~~that. events exert on individualfuncti6ning.r> Childhood and adoles-D L (:.0 ..., ',L {_1

eence have thus been targeted as critJicalperiods for prevention programmes designed to
enhance cop~ng skills and reduce the negaH1j\~erffects of certain events (Compas, 1987a,
1987g; ROtn~o!, 1?~)~ Inthe present chapter, issues relating to therapeutic inte~ention c

with ;adolescents, as well as well-known techniques emp19yed In Interventions, wlll be
Ii. G ., " I , c- ()

examined.
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\.It is ass~~ted byM~~lenn~ (1968) ,t~~~.thete af\ ~i~iues h;! ~n~~vidualancf group .J

"~sych ~apy with socially d~§aqvantag~dyoutll o\ter and ab~vethose which occur with
. .'ad ~cenCfrom othetSQllia! J/ils$es,'Efts!, tbe.thi\raP[Sli~~.allyml.rtlle.~Iils$an4~ ~~h
~oCi"!ly~ndpiiett al~oCUl~~IY~t~~a1Iydiffe~~~~.n: th¢r~C:1i~is thUJ~flicUl!

,\, 'for the youth to be at ease o~;Identify 'wltI1such a~he.rapl§t~.:iSecondly, the' theraplsrofte~
'has no1'first hand'knowledge Of'Jl0W t1fese(~\(:i~lesden;~nve. ThirdJy, dlsadvantagedy'Outbs

r;CC· tend:to have Jhelr own way of;$ped}~g'&VP~~h'isfelt bY'~~m to',he:all tUtegralpart r.t their
g ~.) ." .... Ii' ...

'identity. ' ·If the tlrerapist dQ.esnot und~stand their dialect the ,youth may ~.e forced to
o \::) . (0 co. ,..... "

... c~nvers~ ~len/~,~~ect;ril Sij.u~tion!hichgreatlY'Wcreas~,g,t~estress ~f the·therapeuti~

s~tl1a..tiO...n, q.~~~~ .m.'nCh.. o,!()pSy.....Ch.O.)7~era.py1.'S,re.~~?tiv.e...an.d .couCepte.d....W.l.'thabstracting~ ()' ocr
,. cO'ncepmalismg, geIleraIis!-ng, and ~app1l'ing '. The~e youths. ar~ acctistom~dto the" can""

c %r~te, the real, ~c~ gte imtn'ediate. r.l1lci
o
tprimary inteiests and energies are c~ncentrated

'I) In ~e problemS~f everyday liVinga!l~t~ee4\E~ncesl)ofthe moment~They P5e~~r.a~~i~n
JO thought. F~\l1ally,~~; qepth of mistru,~tand suspiciono~hich<ysad¥antageg y?uth"~flveof
adpH~ .i~usually much greater than t~at ofmore 'fortunate teetfi~ers ,~d n\9re justified ·byl!", '

• dY .~~;~'''. _ ,_ ,"' _ _ > ,'_. .__ _', _ _ I). ~\),' ~ , .•_ \I" j', !..)

, theu;,,e1l.'Pefl~n(!~~(MacClennan,.l96g). ," '" .,
C' '~:)

I'j

o ,_,

Q

o" '~="'\J
'"j. ~

.~The value ox.grbup.ther~py'W1,thadol~scen1:~ill gener~l (B~rkovit~mad:,§pgar, ~975»)and.
disa(b~fntaged "adolescents in particular (Ba;<mi and Robinson, 196~~Allgeyer, 1970; ..

< _ _ '" 0- _,' ()

MacCleiinan, 1968)~has been widely attested to in the literatur~""A central advantag~ of
(~ n . 0 " ill

group therapy with adolescents is' the feeling of protection "~s-a.r.visthe ~dult----therapiSt.
D ,; l' 0 [_I

~....}\1any adolescents experience discomfort in on:ewto ..on:e4ntera~tio~!iaOUlts. 'A~pIes~

<\~e~~~h~ve ana~:wpropenSityt(lfflrman~~~,OfP~ers,:"'Ytend.t~ ; .
. utilize the peer group as a source of emotlbt.~support. }he opportumty to4titerac! '{nth "
"peer:~is ~~ssa~.~ated with illness and safer frdrh~sSible,adu,ltd<upination:' Small grOups "
allow exposru:e of typical behJivioral 'patterns" This leads "~",tt decrease in fee~ings O£7
isolation and of behlg peculiar, ~th a concomitantrise in self-esteem. In ad~~tion,smaIl

, i,) _ ,) !il, .'j ,

" groups foster alewways of dealing with situations, a10ng with an evaluation of techniques in
- 0 ,. - -, (j (.

'~'~se CNia7Lennan, 1~68;'Be:kovitz:,~d, Sugar, 1975;l~~ma~,t1983). \( . "" ' "

.0
(I .a

i'/'

c o
()

JJ

Sinc~its conceptionby~)avsgn (1945),'grouptneI;flPY hasbeen used by l.nnny therapists .
• . ~.' . .,•.. Q. ., , "0' .". ""

eithe~ as 'an a5Ju~ettQdna~~~ual treatment or as the prip1~ry t~ea~mer1tm.oda1itf~g. "(l ()\\

~I~~~~~ 19~3). The~,apet~F>group~,for soCiallydisad~anta~?, adole~,cerits,IJl5 for ~th~r o 1,1'"

.. .' '1) C/'~< " .' ")" ,1" .,1(
.. )) ''')" . "II " ,. 0"

o· (I \-:i~::::q) \.
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[lPopulations,; have0yari~d grefttly"in what they ha;ve &eGn designed to ae"pomplisb'1nd how"'
" ,,',' , ,,', "',' ,', ,,' ,"" c, " '", " ,/ /

thei~,mempership has "been selected, vrot~ps'n~e'~een (nt~'Jin'order to idef~,"~gener~ ('

p~~le~s "jdwork onWr;;"()f~esl>!vin~~r.t~r~t..c~.~CUlar 4~~lIy, 'tov~:"'i ,

l~>fC,'k,~,~,~~1fentor,f,c,hara,?~er fee,onstru,;~~1O~. '!~, )'i'!~,~~,r",nn,,0~,W~15f!enm~~)e,~lthe{,~0,%,Y! k", he,~asl~),of
overtP~~ems of,followmg athorougt;jclla!1~ost~~,~'Yalti~bOm\.Dep~ndl/~gUP;Jrt"thepa~cu~ " :,6'
Iar theor,eti~, oricIlJation of tlje therapist, gro~pi~g tytay be homo,genolSl,or het(~rOgen~p.S1, D,F'

mo,nosexu~lor heterose>.illa! <¥adClennan. 19(8). " "" d/ " .; (':'

'"(}l I)

" <) ,,>..,J :: ,,)\)\\":

.. ·~he tJrerap~ut!. arid growth· v8.lues of gIOUP: ~~ il1 sc~eois;\~tI-f ~~~oui therapeutic
a,ientati'{;",I]ag;~n attested to"in the 1ttei~tt;r~~""~i ~h(lb~on,"iJ69; Ber~~~tz:,;,;{,
Sugar, 1975; Deffenbacher and Shepa{d, 1989; R(I~ano-;'1988,). litecogmtlOn-that aecess t&~)

o () . cu ' !I (,'

0" '.' l~uth is maximised throu&the.school system; has led tB;the schQol'being' identified ~. a , "',
, valuable setting for'conducting stress man:~lgentent or crisis intervention~rogr§;rnmes (Allan '

pin ,_ .if.;M:.-7 ,0

~~andAnderson, 1986; Ayalon~ 1979; Romano, 1988; Rigam~r) J986; Ten; 1989,~Wei;u.,erg, (! //

198Ql,. During a national disast;r i~iAfghaJ1lstart a~d Paldst~n 1978~ crisi,$i:ht~~ention'!,,yP/ ,
in the ~lassitom, across h11 age ranges, fozmed an, integfa( and effective cpl~,pf th~
intervention pri)gramme carried out by Rigamer (19?6) . .:,A coping ~}<:~lIs,p;ogr~me.'

" j " implemen~ed in tp.~Jclassroom by Allan and Andersdn ~}986), With 7.,. 10 and 13 yeNr old
children; proved to be effect!ve in helping 1he childrert to: disc~ss crises they 'ha~ exped- , \)

enced, ~:hderstand the commort th~~ghts and~elin~"thatoriSiS e~ents ~i!!vat¥~artdc~,r.~~de~'0
future adaptive coping strategies, Final1y~ a stuay oonduCted by Deff~nbacln~f<"\andShepard" ,'" ',. , ",'" a " ,,()
(1989) suggests that the classroom can fie a"practical'>m~Jiiun for. increasing academjc ,.

" ....' .......) /1 I) \'

knowledge about and personar~kills for stress r~duction. g" 'e p . \)

'0

o

o ,y

\\::- ". 0 ", , ," " . _ u ,,- -;'. )

Schools typically; bring in outside mental health consultants to proyide crisis cQutlse11ing·nr
(J .; - ,/, ... () .'

,.sit~SS management. Howe)'~er, Weinberg (1989) un~~~cores the importance of'trainihg
.,school ..based personnel to prc;vide crisis counselling t~~mselves. He,asserts that i~~ining"

penn~~en(staff in crisis counselling and s1r~ssman!gementtechniques has ~p principal I)" ('

benefits: F,irst, it :increa~~;~.\rJlen~~nberof people capable ofprovi4ing intervention intime~·J \
"of need; and, secdijd~Wit epahles people who are familiar with the partiCular st.udent hody
tt> serve this body, klrrts 19~eknotedthatthe presence Bt'outsiders inthe school, tio matter
how w~ll intentioned, can be perce.iy~d as intrusive and as 'UndenniI~i,!1g~he sch~'.lF$ desire,.

~ and abIlity to help their sU;ldents themselves (Toubiana, Milgram, Smcll "and:[Bdeli~rl~
\\ ,,' ''''''\]r ' u ",,{i

")) \1 0 0 <7.'

('Ii Q /.;::~
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1988). ,,In keeping with these $entiment~, PynoQs and Eth (1985, ci~~din ,1~en'>J9S9~,ha\,~,', '
traine4 seiected teachers in the' LJ)s' Angeles area to work therapeuti9atly with groups '~i

" .' .~' ,-,_- -,,0. '. ':- - ,',_ - __ ,,"Q-o. " ".; " - '.) ~? ' - - - 'Y__' \) (,-' t,

,;,6~hool children in t~~ event oftta.umatJc situations: c, Ol)L; > -

"_ ',_ _ _ I,' _ '-f"""~~",0 ,. ," __ ''' _ _ ".',,'_ II _ ',' _ " _ _ _ _" , " _" _ _ _ ___ _ _ c- -s . C"> 0 ,'j _ __ <>

o Mo~.t streFswreduction"lf~""j~ntion eff,prts have focused .on teac~~g youths to c9P'e with

":;:::;::~:~j~~:=,;;;~:~:::::~:rtOa::~;~'Q=ld::0 '

ado~scents iii coping with a .Wider range qf stressors, or.prevent stress-re!ated~problefllS
before they arise, have received Httle attention (S~gal; 1:938). An exceptionin this~gard is
,,-'_, ',' """" (,' ,:,,, ,,,,' ,Q ',(i, ".'. 'u ,"

a study ~i:,HaiJls aiid. Smjakowski (1990). 'they conducted a cognitiv~ intervention
programme focusing on stress redubtion, Yeuthswere.instructed on how tq id~ntify and
" " ,,' . ", ' ,0 ',(,':\ ,- b "

monitor' stress-promoting cognitions, r¢s'inlctUf(),such cognitions, into ii tl'KlTe adapt::.re ()~ . . . ~ ,

Ghoughts, use self-inrtructions to ,control istress..~ngend~d~~g·sel~.statem¢nts, .and pr~o~i~lZfJ
> , ' , ",' , , ie, .. ,', ,:"\; C O)J' ,'_ , c '. 1:': () (j

an{~'apply these. acquired skills, A~comPQared to ~~J*ng~l~?bontr?l ~roup~i the youths i~}t~()
th~.'experimental group ~howed ,!>ign~1l:1can~reo1Jctlons hl ..fevel~ of anxiety and !.l~~er~,

0" <:'~" ' 1/ , I) I) " ' _, I if:".fg- (.')

"improvement J~ self-esteem and an increase intHe nUlllo~.#reported po~itive cognIWons
~ inresponse to ~.hypotheti¢al. sitJatiocn. Treatmept gains;wef~ ;naintain~da~~trn we~kf(J~l()w

,~p. riJ~e'.resultso~th~,ir study ~ugge~tthat cogn~tiveeftres~~e.d~ti9n p~t~i11esareu~~f'Ol0
'b"" in assistmg adolescents. to' cope WIth "both daily and major hfe streSS\lfs. III terms i.of ."

pr~;eq,tati~e,~prOgramtnes)the work ~fcLahal and COhen(tl9~'l)s ansI Ayalon (1~79, t9~cc
1987)'in ~~raeli~ of ceri,tral i6;pcidance. c :rh~,irapproach ~~'group orient~ted and aims to

(J () o

prepare not only theyouth ~,ufentire c(?mmunitjes forthe ong~ing threatofterrorist activitY'l( a r;;
Th~ir ainiois to assist individuals in c9ping boti1 psjbhelogically and 'p~si~alcy with suc~
~~acks> thereby reducing-stress-related symptoms, F~edb~ck on"thee~()]tivene$-s.of,.tb~r

" (? 0.. "

programmes has b~enpositive.. (In _. o (' 6
\' ,0 "-' lJ (J. r

Group work ;pPt6':.1,hes .!Oworking speCi~~~lI;\i!h <:trels h~; ~eell widely $1ltiorted i1l'
the literature (AyalQn~)1983~Genev\ay a¢(F·~imo~).Gruen>" 1919; Hains and ,.szyjakowski, 1\0. ,I

I> . ,_" . c. •. \\ \) j! . ", . \;"'. C"," ..

1990; Toln:an and :Role, 1985). Howeyel) ~titiiis~s have beetde~l(,}lledat tliis ,a.ppro~c~. c,"

Matheny et (11., (1986) indicate that individualised"approaches 'to.s11'Il£i1s man:ag~ment aret,
(\ . .... ,.i:\.:~~:_-'::;" -. - () . ,I.'.." U'b"

(mote effectit~~th~n, gro~~apprQa¢pe§ .. HQJveve~~\t}('3Bt~nowleclg.~ that'indi¥idualised
treatment approaches la&k' the economy'" associated ~h~roup administrt\tion. Witmer?

,'\ C 'i - ' () - , " >/ c:J

O~~6)slrpilarly highlights the limitations of a, group treatm~nt 'tormat~ It is suggeste~ that
o iii~1i~i,a~alassessments are m~deali(lxhtilti'pl~tteatm~n.ttn~daliti~sarec;~1'9y'!d~djn~~r?U1)
fOID1tt~treatment effect-iv~n~sS',may increase. :) .
o ~;.> Q
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o 6.2 :-Techniqu~~Enl~l()yed bl'Int~rven~rbns
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A ~de V~!etyofQthe]apeutic tech1\iqu~sa~~r.empl()¥edi~ stress-reduction.e~i()~
{Robson,~.,l988). These therapies in~i'uae~r~ressive,~.cogniti~eQan,dbeqhvioraI modes of
i~tervention (AYalp,p,l~~j). The im~.~~d'ce of integrating var1?us well e§tablished ;ther..

apeU:icte~hruqU~~t? af~e:~'~~1f~}~etherap~ut~c re$tut~,~asbe:en ~ighI~gh~edin'
>" the hteratu~ (Lazarus, lQ7i,(~:191o;Keat">';~~19)~,§pme of the major· approaches to Inter-
veJ;).tionwill be examinJd belcrW: 0 " ,~t;0 iO

) , c

o

D
o

()

c,

6.2~1LJ;xpressiv~~()d,es

o

, r... ,," (1/ "0. " ,p

"It is::N~~~~elieve~.,thatventilation offeelings, whethf/b~ drawitlg~ talking or re~~~ctiIlg, 0

is an importan.t and adaptiye coping str~tegywhen people encounter stresses that they 0

eannoi control (rrteich~nba~ and Cameron, 1983;,~yalon~el~83).Ayari~tyof fec~quel'
have"be~ll employed in qgd&\to foster 7xpressivemodes of coping. These 'willob~ bri.efly
oullin~1Ibelllt· " " 0 " 0' o {( " , ~"

\:,\\

o

:' . . .......•._ \'l~ , _' ,c. .... . ... . . . . . ..• . :' .... . [) ... . . .. _. . . . .... . .... ..:. Q

The lit~rattIre:incli.'cate$thatescl()'geuerated creative Writing in the form offree-formpoetty
" .... o. o. . .... o., ... . . .. <, 0 ....• ,... ... .. ;........ .. . . .."

and -prose, structured exercises and activities, is incf,easlillglybeipg used jp: a variety of 0

clinical ~ettings -',The use of writing in cHnic~l setth-igs is based up~n principles similar to "
~,. . ~J."

.those of:'Droj~l:;tive testing; 'that is, that responses to ambiguous stimuli reveal the inner
"_ .-L.. ' ... ',1 •. . ..-.. .. ..: "

,,,odd of ~nexpressed: images aad thoughts. Direct exprlessio~may"be elicited by waiof
" carefully,~;I:;Jectedverbal-and l1,_011-V$!1l!l.stimuli;. namely, pict~res, recorded sounds, news..

pap.erneadlWes) music, and ~Q on (Aya!,pn, 1987). The Jt!eas'1nwh{Qh~vriting ~sbeillgusect
:inclug~,:S:hor,t..term group therapy, career counselling, alcrlilolism c{)urtsellin~, chlldten in
crisis, a(iolescent groups, abused children , colleie' students and incest survivor gro1.fps'
\Wenz and M~Wbirter,.1990; AUan'andAnder$~n, 1986). In;addition,writing, approaches

" .. ... ()

" /)
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have been us~tl to tre!;l.t.tlients ,wi,t~,.fears, andeties, depression. ;~1}dcguilt" (Wenz ::aug.
Me%irt~r, }9,90)" o

o

a 0
!, I)" -f,J ; .... ',. . .... H c)

'AcGQrd~pgto Wenz and MeWlUrter(1990); free~itin&,stim'Ulates,group d~velop11lent by
(:i\,{ ....•..........: .' ,'''. ',' _ - " :_~ --_-._- : _ ' - _ " ,",_ ,'-'G,._- __ .'

h¢ightening intimacy and cohesion. They ~ote !hat creating and sharingwtltingse,~ms t()

in:~~O\lan(1~inBre.rise,s:elf~discfosure,°2elf~actu~li~i~g,baeh~viours~,andcself-~ccephul~e. org:;!~':;:~C¢;d:~:::~:e:~~:gs~~:ue~:;:!::t:~:~~~:
o abstruf,,>t<lro~lQl1g to sOrlteone\\lse." According to Petipehraker, Colder and,SQurp (1990),

ceo'. "GO . _, ..,' .. -... C . .' '-.1>"'" ",'" ,' ... t;)

requiring in~viduaIs to tra,nslate prevJqusly inhibite~ traumatic exp~iences into~language.,
throqgh writingt ~rodu~es importartt physical andr;ilyc~ological effects: They conclude that
wiiting a?qut traU¢as or other stressot~has positive long-term P$yt:hologlcal b~efits. As
a~foan"{)f' therapy the \'\ftiting technique is simple, inexpensive, and free of l'0tentially
'n~gattve socia1.feedb~ck. n 0/'0 0> c'" ".a

'-v c.

"

o

::t~:::::::~;:::~~z:=~:ilr::~:p"!t;n:::~:::fe:~:
q\),lder andShal~, 199(). It is s~uggested)th~t this. affect grow~ frqpl(thtrinner~sel£.whiCp is
tapp~~tllrough intuitive, cr~ati~~J?,iting (Wenz and McWhirter, 1990). Byplaclngfeelings
o • . \.., ' . . 0

agd thdP:ghts into words, thewtiter is able to achieve a more cbtnprehe13siv~ .v:iewoof~,e "
stressful event and eventually restore a rRore reaHst:i9 perspectiv~' ·,Expressing in words
p;evi()~s~yrep'tessed and uneuPl'es~edthoughts ~nd~eel~P8sis,the.g~ner}.llprin}~ipleunder ..
lyingpsychotberapy~ ""ath particular regard to children under stress, wrlti~l~con,st\;utes a
!Socially acceptable medium for reyealin~~eactioA.5 to their env.hS'on~ent ~~yalon, 1987). 0

I) (I

(~'O

~. Bib~iotherapx:

.o 'y' 0

BI~...•1I0Ih~rapy b~s ~ceiNe~ s~oradic ~.... tiiO()U fr~m he.alth cl>i"O. fe$si~)laJs over ~ ye.o~li
(Clohen, 1987). As a treatment tecbru~e it refers to cthe ca;iefully,plMmed us~&f hterary
writing ~d lit~racy f()rm~to facilitate and enhali,e coping behaViour (Gardnert 1972;
Ayalou",1987; Barron, 1974), TIle theoretical framework. for bibliotherapy, based on .

. '1" , . . . '. '. (, '()
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" psy.chcia?a1iHc conce,Pt~~.isasofolIcfws:Re~drn$t, he~u;jng)or Iisteni~maii~ativlJe ~tera ..
ture'triggers a process of ide~tificati()n, catharsis, and il1~ighiwhichJrees the unconscious"

"'0 " j) 'c.

(ColWn; !987). It,,isnoted 9Y Shhian (l97~; cited: ill Aya~~n~1987),thailite;~atut'eacts as "3.,,
mediator ,between t)leJ'reader ~\!1ddifficp,lt realities; It allows ode to lacl1ieve both thee

(, ,j , ""- ' "P ,.., ;o(}

dist~nce and the invotv~:ruentnecessarY for '~l1i~ffe¢tlve ass~ssmeJ.!t of one's p:robl~,ms.
, InvQlve~~n~·faclnta{es·. the emotional experi'encing of rele#ant iss~es, whil~ dist;fuei~;g

{le', (J, , \'~'?II". . _ - - "" (!. ~[y:'" _ _ .

cr~ate$ a feeling of ~afetywhich in turn eases defel}Sive b~haViours. i:\ccording to Lahac!
c fF ' '" ,- '<::

(!t989), childre,n take from stones only those materials which are need~d anq process them
o. "i "!.} 0 o _ " . _. , ". _ '

according to ,tbeir abilitY as well as to their particular stage of dev~lopment. Ayalon (1987)
Q , '~'; _' ,\,') o '. " " __ . '1" G :~ ',' _ _(I ,D __ . ~

higlllightS'~the importance dfbibliotl'ierapy in:hel'pirtg p~ople to deal withstressfttl experi.,,,
;. " 0 - .,

" 19

c
< dF~

0/' /. ~."OJ :t"
~ ~~' .

£. Movement and :Non..Vel'ba:l ConlIDuDlcation:: ' ",I '"' .
co, 0 '\ '

I) r: , " (I

Movem~l1;tCOllStitutes.,apr,l,·,mafY meM1s,' '"Of" e,XPf,e, S,Sionana ~6:mm,' uniO~,'o (I,Fe, rreira,: ,i,9'1~).'
The benefIts of movement as an expressive form of coping are as fOll0WS~ c ,~, o

n : . 'Under :tress, the :apacio/ t~ ~mmu~cate ~a; be~m: severely inh~~ Guicjed
'7 n:-0vemeut se~es to facilitate expr~ssivebehavioor, ther~byreleasml{a~d ten-

"~ns " , Q)I ,',,\' " 0,., 0 ' Ii . 0 o ••

s : *Fr~emovement allows the expression of thoughts and feelings/lthat are u~uall;censored •
... ... " .. II, (' &.

'Flowing, ;;'~d.iimve~ents inmace f~,~lingsof confidence Selfr-a~aren~~'aed ct,lntrol.·

*In a':~p~se~~~g~s~ch niovement fosters group parti?fpati~~ J~dsupport (Ayalon, 1987;
o Keat; 1979jj" . ~i 09 ""

tJ ences. (J

I' ,;;.
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NOl'l..·verQfll c~ntmunicatl0n in the form})f"drawing~ican be llighly effective in, assisting,
\\indiyiduals to communicate pent up ~}motion~surr0unding stressful e~~nts (Kramey, 1~,71; II

Ten, 1989). Allan and Anderson .(1986), ina classroom disOl,lssiouwith children around
stressful Bituat~ollS~fOlJ.n~that drawings tended to' el~it far 'de~per expre~s~~of f~eligg

o "" II \r ,c' .,' ,

o

(

o

()
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(I and nlor~' p~i1J~1'Self..discJ.osure,.than did ;~rb~lillsd~ssionsof Cfi~isevents. Pynoos and
Btll (l985, ~te~ inTerr, 1989)~ilr!h~ir various °stu~iesiofchi~drc~n \"no Ii~vebeen sever~ly
~aumat)se~ have ,usefu:l:-~m~loy~~th: proj~ctivt!~eth~d of ftee d~avJrngs to gain access 0 0

to tbese,chlldl'en's,coghlt},1e and affective responses, to such events, II . 00 (> ",f"

,0" 0 0 '" "{( " , " , i, .' it '~
(! 11 ~ ~

<:I

0'

o

t)

l! e} ~-, F II,\' , 1\
II /j 1: 0 1,.,)

f' 0 '" " (l ~ p. ,~\

I) " Psy~hqdrama, developed orlgfually byJ~L.Moren@;(1953), i@ a method ofpsycho.therapy in
e whith the patient enacts:meaningu*l experiences rather than simply t.alkingabout tpem. If " \;,

" i incl~des llletho(Is. such as sociod;ama, SOlbi01;\1etry,role ¢ayinttand an array of te~~~ques :'
that facilitate gro-qp proces~~; (Blat~,er} 1985). P~cheru-~ma i~a'methd'd that foste\ the c

"" <:I (;> , ":- Cl C,..) ,'_' . _ "', " _.I:

o fOllowing ~~"Us!learl~ngto commu~cat~w~lJwith others; living ill.the present; underst~d ..
, ing the roles we plaY'~l everyday life and t~~interactions we 'ha~e with others; feeling free

II, '_,' . { :. '. u

to use imagin~tion and creatiVity in everydaylife; and finding new ~ers to the demt111ds

0,rUfe, .~ I: ~sa,sS<;ft,ed b,,Y,'those i~,t~e fiei,~,th2ti, ,tiS 'b,~}:e",tt1eas,ier t&,~aC,t,outC3ntlict~ in t,~egu", Ise
of a nctlllous chara'lter than ~tis to !!lye them ~~cte1:presslOO (Greenberg, 197

0
4;F:""

1987; Goldberg, 1989),• "" " , C!, ,
, ~ Q

L,t a

'5 _';1

"
Psychpdrama and rOle-playing are,deemed to be effectiv~ approaches when working with

children for the following re~sons: cn '
'0 " ' lI· c D" "

I? ", ", Q

*They are amenable,to children who' cannot easily USe reading' or writing as a means of~

o

(i

(J (')

expression: ,
~ a

61

*Th \\, , " sible ' . Q ," (_"
% u eyare aCCeSSl e tOJ~pn-verbal children wpo can u~e bpdY language and other forms Of
llon-verbal exp((ession. 0 'II I

o II' 0

I'
II ,\' j.'~ (~ 11 _ ,0 '.

*By acting out paf:nfulexperien~es, on~ moves from the passive, hurt role to that of one in
\,,, - (/"

. control:
("1

o

*They repres~nt ways, ef rehearsing unfamiliar sittl3ti-ons and attauung new modes of
()

reactingifn an unthreatening environment (AYaloij,01987). 0,

(J Ii Ci Jljl ~
""

Q
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'the importance ~frole-play. inpra~1fsing cognitive ..behavioral copitfg &lls· is well doCu~~,,""
-"':_', - 'j Q ' ',~ II

mented(Janis; 1983; Mei(:henbaum Rfld Cameren, °1~83),.Its tls~Mnes~hen woikingwitl1 '
earfy adoles~~nfshas been noted,,(:fvlabee, 1986J~ 1(' l\ '. o

"0 0 t;I l(

{.'\ iJ

'~. SimuJn,tion~am.es:
, 0

,,~" "

"in

o .

Q'Asimulation game is obe that'is ~reated to'imitate a specific soc~~at:i:Q)l.Jt require; o

ro}tHaking and decision makIng. 'Game procedut~s and rules are used to c;eat~,a ~~atton
, that c!oselyresetI!bles real.ity(La~~d, 1989). Through the' a<;tivl~of c~~plicated Sit~~~~" 0

simulation games provide valuable opportu~~iesJor learning without th~ fear of real-life
failure. Suell games require the following skins, all of which are considered important, iIi (}

\1 - ,

preparing for and 'copmg with lstre~s:creative imagination, problem-solving skins;' strategic
thinkiflg> and the generat.ing of alternative solutions (Aya1on, 1987). The usefulness of such 0

(! '_\ ,- c' c. ~\

games in stress 'reduction and prevention has ,beenattested toxin'the literature (Lahad and
\) ~

Cohe~ 1981). () I),

@'I

(\

c

,',. il ,~

6.2e2 Cog~itiveand c'Beh:avioral Met~~ds
o (I (\ ~~

" JI" ll,p , 0

" " • a 0q, ". \' '/

..CO~tiV""~ihavl~.,ur the,1:a~,Yhas.cievel. ~pe.d.into,a. ,'.~,.,,\f'j.or~er~~~utic ~rc.e,,,<, DObSO~".1988). /
In th~ sectionthat follo)Vs;'5ome of t~e ~~Jor ~~~)plesassocIated Wlt~}~e co~rutlve-be.. . 0

hasioral tradition ~1 ~ebriefl~ descri~eq~::;;/',., ''cc-!,;J\~
/;;J'
~

I l?
)

; Q

~

. 0 ~I
t .~i /1 a" '. t,':i "

I u a Competance in'verbal communiJion is vital to.the {n~~gement of alJf~tYan~stressr:1
~sertivf,ness training ion~titut~ro~~~cognitive-b((havi@ral means o~imp ',Vfn~communi:
cation skills (Dia~ond"and ~on~Jr" 1972; 'Wolpe, \9(9). This prQcedu!,~ It. olv~s learning

,\' ,0;:.:0

"

o o
\) :J

a. Assettivcn~a.w.inB~
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the ~kPtession of ~ppl'opriate affect, aswell as th~ asserti~n ~fone's reasonall~.erights. It "
ShJad be,~le<i tll~!~sertlveheSs trair;ln~jsnot trai~Jn awbSSio",eltf,erv~rb"l or
physical. 1'hegohlofassectiveness training is"to eqllipthe l1.dividllal to cor1e~ith t1},evario~s
cotiditio~ of stressill an effective and appr6Prlate manner . .As~th all other l;(5)gnitive..be"

Q , : , _ ' , '" ., " , , . ,', "" '-,' ," ,",.,'_,',_. "'" , " '" _~' _. _ ,c? ()

"havioral skills/behaviour rehearsal constitutes "an integral part of assertiveness training
" '.... ..' . '.' .. . fl " t.'

~WolpeJ 1?69rAyalon, 1987). -"

'" ,"',. ,q,.,
~. Cognitive Restl'ucturintE

c

II

o

€o&nitlve appraisal plays a cantral role iij determining the inttmsity of arousal iV,stressfql
. . ~ ....." . ".. a .. 0

sitU~ti~~ (Lazaru.s and Folkman, 1987)d .Seve~fll variant forms of'cognitive restruc~ur~g
or cogriitive ..behavioral hitervennonsedst, 0 0

6' U,'" :

) or " I) ,_

°tJ ~at~QnalEmotije TheraPl (RET): RET (BUis1 1917), it" a well, e"stabliShed cOgIDJive
th~rapyfor restru~turfu.gbe;~3:viour t'bathas greatlyfuf'luenced other co~nitive approaches

o . 1.-;",; _ - _ ''_'' - ',',_ _ _ __,' " _ -- _ ',' \:)

" (Dryden,.1984). >-RET"is~Ollsi$tel1twith the view that cognitive processes m¢diate negative
o ,,,...,dl"r - f( . +: .' ,- __') ,:-.:;);<.'~" __,' . (J ,' _,•... - - _ _ ,~N" - :" G ,.,r,1:;<

.~noti(~vrAnmdivid\lals perceptioh oE'experienc.es,ratherthantne actual experiences, are
.:" " : . ;;,

seen t'o he causal to.lmpaired etilotiopal re~IJonses. If~$ asserted by Ellis f1917) that 12
, - 1:::- _ 'J!. - - ;

"irrational beliefs are at the ropt of~l1egative;enwtional r~sPQnses. Intervelltion f6cuse~' on;
\_) 1.1 - "._ - 0,'::1 - - - ,1 .."," ',' ,i - _.'_ -", tl - ,I

" assisting individuals to identify t~jese ~rrational be1f~!s~dvtllen rePlace them with more
eonstruetfve thoughts. Rr~searc~:Fevidence~uggest." thai RET iSc,more\'effect~e ~han,noc
treatment Qtthan ~ placebo ort key measures in mO$tr'stud1es (Wi!son'and O'Leary, 1980),

\, .' . ". /) :1. '. "

'~_,\ fi ""'J () 'O-"~

'\, '\ '\ ,;f:;.----. ~
ii) Selfstatem~nts: According to Meichenoimm (1977), Whatwe say'\to ourselves sertesas ~
important guides to our behaviou~ modifies our' emoti_ono,l reactio~s, 'l:ind infl~ences' our' \~.

o .'. -. '.' .'. _ .', '. i:; .. [C,' .r. .......... .' .;'
conduct in stressful situations. Meicp.enbaum'~ c()gt;rltiye·Q,eha~Qralapproach corrsiats of

() ., , ' ". \,1 ,,". .' ."t, '.I {\

training individuals to identify and become'i1lcreasinglya\~are 'o{maladaptive er self~de-
-,' ._ '" (,

-feating sel£statemen'ts. In ;1ljdition, byway ()f~oSnitive ~odeJling and r~pearsai, il(eatln~nt
"focuses upon trainingthe individll'al to generate) and apply a set of adaptive selfi.ilJ{~truction'S
that may then be employed in stressful situations' (Meichenbaum and;[arexnk':>, 1~83;
Gir640, 1977);Q)rbis'technique Qfstiess.inocnlatiop.h~5 proveil useful illag~neraliseciwayo c

as a stress management techruque'ln different types of stressf\}l situations (Craighe~d ~nd"0 c

Q
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~
u 0

) 0\ {(:
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,0 Cfaighead~ 1980;oCameron arid Meichenbaulll, 1982, Stoyva aid Andersort, 1982; Jams,
',':0 0 0 ,-I~

1983).

c~;Systtmatie I!esensi.tizat!2!;
o '\.~ o

<' 0

o (\;,
I) o

o .... D '. '. ' ; 0 0 0

Systell1a~ desensitization is a substitution therapy devekped byWolpea .. to u.:eat
problem behaviours maintained by aruuety. ;gssentially, the gOabofthis therapy is to replac~

() . . . .. . .. ' '.' ~..,
1...'1 '.' ., .'.' '. .,

c- ~ ~·neg~,ti~ereactio~to ap~~lar Cla~s.QfS~~~ti()~~ithap~sit~v~re~c~ion. Whi1~engafJed
Inadaptl've hehaVl,ourthat xsmcompatibJ.e \~JthattXlety, the itldl'Vlduallsgradu~~$~\expo~ed

"..., '_.'.,'.' (/ ', , "., _ ::' ' A'

u s~to sllccessi;Ye.lymore anXiety~prov~~r9·~ltuations. Th~ C1ie!lt thus learns to react to
o • Jlre~ouslyalJxietYprovQking situatio~,\~'.~ ',6 adaptive responses. Systemati'c desensitizatiop
',,~~omprlsestfuee s~ts of operations. Initially the client is'taugJat a response'th~t is inoompati ...

, . ~

o

ble with anxiety. 'lJ1eteafter~ specific details of jhe. tluents anxiety~or 'Other ne~ative
I). _•.... '" ' II. . ,..... .'. . ,'_. . ". : ." .. .' " ,~

ernotioll~,. reactions; are evaluated and .an anxi{etyhierarchy is formulated. Fipally t4e 0

a l' (.

actual syste~latic deSellSitiz~tion is implemented. Thl~fuvolye$ th~ reveated pairing of the
response that i~incompatible with an)dr n~ the a~i{~ty prov,okh1g events (Wolpe, 1969;

, .. ' ,,' c , .; ".1'. u" '. ...'\" . v.·.· ' .. ' .. . . . .'. o. con . o .r;,~

.<Wolpe antiLazarus, 19(6). '",
"r.; 0 0I"

C,

~ c

o II

'.''~l

Probiem solvh:g is.widely held to.be an adaptive f?tm of coping behaviour and therefore
an important treatinent domain in stre$s roanagemexft programm($p(Glyshaw, Cohen and

:~. , . . '. _ . (},-, _ . ', o

(j Towbes; 1969t"ache and Seyle, 1978; Matheny ei a1., 1986;Meie-~~baum and C~et9n,
198'3;Janis, 1983;;Peartin and Schooler, 1978l{Itis maintained thJwhere it ~$pos~ijfie,
'(!ire~tact~on to eliminate or reducestresso.lf is pre£er~fiie to ~trate~ to)olerate them
(Tach~ and SeYle;'1978;Matheny et al; 1986), Effon~s.°toeliminate (lr weakin stre~~oi~

o 0 . .' . c. Q

require the application of problelXl~solving skills." These skUls include: (lefiuingt]:,e prob ..
~i . . ..' . ,()'.' ()

Iern; $.jeking r.elevan)i information, challenging unnecessarily limiting assumptions, i4enti ..
"fybig a1tei~ativ~sand considering their consequences, taldngacJiOll~?n the most promiiing~
alt~rnativ~ 'ratld when nece~sary (Ayalo~ 1987; MatHeny et .~., <C. bO
1986).

a

(/
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ife•Relaxation, Tr:ai,ni~g:
'0_ a

,(I

\\

II
l,z;

~8.)n. r.e~axa.lJo#I.CSkil.~.,'Ii!~.l;tl.. anill.t..~~,raI~arto.fulrs~~s lIlanage"'.•.•.•entlnle.rve....llt..i.ons
(Meichenbaumand Camero4\1983). O:jii!;iderablee~dence has accnmu!ated showi;ngthat

tel;"'.. aJPfiP.·••1f'..ced#'Cl1llb~~ .•~.~ .••~~..•,~g.:1:.re~s re~e~. YlI1... Pt.l>~SIl<itj-~h..ro1lic;
a1lX1ety,s1~ep:o~et msomma, tensionneadacne, l'l1l.grameheada~,. anti localisetl'muscu ..

I)

o

" '.. ,

lar te~ior)S"(St@yvaand Anderson, 1982). Vanoustypesof relaxapon procedures have been
.~,;,.' developed.. Some of th; major' ones, include! progreSfliye relaxation, 6lutogeroc training,
j electromyographIc °feedback~ and m~ditatiQn (Tohtuui md. Rose,. 1985). ' Acco:rdlng. to

0" " -". , .. ,,;. . ;_'.' 0 ...•......'. .: '. __ . _" ',_o. _.. ,: " . c

,,!,plman and RQse~(1985),the te$nique .Qj "progressive relaX~tion:f&~veloped bY,Jacobson
, e , : ", ..... ', •.. ,. ",,' -, ,-,,'1'_ 'f" '". __ ' , __ ,I'.' ", _ ,'" fl ,:--." \1 _ " • '(] , :, ':_: ",,' .,;,_, , '," (,,"l

a (1938) is most widely used am~mg therapists. T1l1ste,~bnique consist~,Qfte.aching illdi~dua.ls
to)1temat~ly.tense .and'rel~ 9iff¢rentnlusc~ groups oft;te bodYJn.~{~ystematic fa.shio,P.
Inthis¥'ay the individual' Ieanrs to he"a\!,are,offeelings of tel\"ion, and to 'gubstiWte t'Jlaxed

n .". ''J. ... ". . -0 .' e

Q feelings for the te~ion. aq~obson:t1938). 0

, \«"<"',. "Jr'.
'''II

o

o

"0 ()

()

o o

f:l. ...... /" .' _.:.., ">l ." "~'. ,_, ,Q

~J ,IISelf~controlltela~ationlris deemedjo be a pronllsllig stress management procedure. 'Tbis
" G : .." .. [, ' . ,', -. _,', (I" "" ., ' ,,-"': ,'.' .: ,',_e. ',_. ' '" _ ,(:1

procedure e111phasizesa number of apldied relaxation coping skillsin<;;ludhJ.g cpeMcontrolled.
;; ,;' . . t- D' ," ',' I)' , 11

re~,axation, relaxation tension, and .....deep breathing.. Successful tedUctk)J.toof gel1eralis~d'
n_: .. : ,,',' •._ :'",' '. • _, "" , _, , ,._.,_" , ,,' '_" " ,0" " '\, _' , ~a~@ty have been d(Jcum~Itted}n several pdpulatidns (Tol~an angRose., i9~). According;

• .'. ""' .•• c. ",' ' ,,' __ ,,', "." .,' " ""n ,., '._,' , '" """'" .,",' " '\\~piM~iche~aum and "Came.ron (i9~3), in"c9-9du'Yting relaxati?n training "the ra.tionCil1e"
provided m~y::b~as important fIS the sp,ecificproqedure employed, If it is emphisized that
th~' cli~nt is (~U;:qu~l{nga skill to be deployed m ~tressful.situatlons, ~he"client'ssense o~:)

"o

personal controlll1ay be enhancerlt
" (" .u. ""

o

c

11°

o

C n

". . . .. fIIn Sl.lnnna~,a~6Iesce~ts constitute agroup wit:gwhom it is ht)toriously diffict!1t to inteI:Vene
(,,' ..' . ". " '.' . . . ..

(Laufer, 1983)~Group thefapy has been found to be an effective mode dfintervention with
ad?le~cen!~,ingene,ral a~d disadvant~~ed adolescents in particular (Berk~1z~nqi Sugar,
"1975;~aCCleIma~196gJ'. ~e value of conduct~g gr,~upswithin the schOOl envir9rqnent

;" h,a5l5een highlighted (Romano, 19~8; Barcai and Robhrson, 1969). Inthe following chGpteIJ,
a school ..based programme of intervention for adolesc~ntsJ.ihder sttess will be examined. ") II 0 1\',' I)

, <:i

r
"ii, \)

G 1 l ;; I' • r,

II o [') 11 ~ It'

" ¢' c)" l; "
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PR.OGRAMME () o
c

In the course of wowing up, children throughoutthe world,encounter amyriad ~fstresses,
It iswelldt>cumented in theliteraiure that high''tevels 6f stress, if' cmonicaUy sustaineQ,
maya have morbid cOnSeq:iences fOI the growth~)and well ..be~ng. 'Of the individ~al
').., .'. .'. .' _ .. _ ", ". ". ..' . - " ' _ . _ .' _'. _ :. 0; ,~, _ _ -. ' (/ - ''j'

(D ..Qhre..nwe.nd an.'.d D.Oh!. ,,enwen.d.;'1974;, Com.p.as, 1987a~ 1.98Th) -.1..&1. an. en..6eavo.ll.tto alt.bvi......
.' .., '. . . .. ' '. . .~•. o .. ' .' .. ' -.' ..'.... .' ' .•.•... '. .•...... .. . .. . .: . .'

ate some of these stresses, various methodS of psyphologic~ and ,educational intervention
;\ . ,- _ ".. : .. ' . '.. '. . .' • < .'. '.' ," - ..' . --.. '.' .'. ' . ;' - . c' Of.). . , .. _ ,"" ' . _. "

" 11a.ve...been de.•..vised,(e.g. ~.).,,an and And.erSOi\.·1.986;'Terr, 1989..; Romano, 198t :8~Hains.and
" . . ., ,. " '. ',. "U· " .' "

SzyjakowsId: 1990). "Col1U1lunityOriented Prepar.arion for Emergency" (.Ayalo.n,. 1987)
.' '. '~.' ......., "

constitutes on~ tnch approach. It forms the bas~ of the programme of~tefVentiijn
implemented in the>1't~senrstudy and'wiU be exaJ~ned helow. In addition, reasons for

gselecting this particuiarapproach willbe presented. 'Pinally;the programme of interv~nti()ft~
" . o

devised for the present study"Willbe discussed,

Ii

o

o

c, c. (I '-"'" '

'" l'r0\llPU:d.~Ythe~sych!)logi~ e~ 6£""e.'1973 ~KippU; W~. il~r-sca1e~r~\ie!l:
tive-illiervent,~ollprogramme called "Community O~~ed Preparation ~. Emergency"
(CO!E) was developed at the University of H~ifaScho~\~ Ed~~atioil in I~el (Ayalon,
1987). The programme was adapted by the Ministry of Educiltion for dissemiIjation in the
Israeli educatiq:pal system, giving priority to schools in border a.nd development.towns
which are constantly under the threatotterrorist .activity.

,.," fj

(]

, The' CPPE PtFgramme is qe~igned to ,~ssistchildr~~~d aqolescentsi~ncopin~ wi!h the
, stressful events of everyiiay 1i

o
fe,~. well as"with ,emergencies caused by the disnlption of "

social equilibrium andse~;ty. The progtamme comes ~pthe fornt of a rbose~leafteacher~s
o guide and resource book for group activities. "'Although designed for use by teacherswithin

o

G
Ii



'f

I\;l j ~,
1~1 " ? 1J'

the school system, it Js constructed so as to be accessible to other p~pfessionals1 •as,well/as
'non- 0,1'para-prOfession~Js, who at~ concerned wJ.th th~welfare ofth~youth (Ayalol1,·1987).

o

(\ o.

COPE comprises ora structured bandbook; with open-ended suggestions for coping activ- "

ities ••Thd.open~ended. n~ture'of6theca,cti~t~~iallOWSforlIlaxim~fre~doro o~expr~fsion.
Facilitators, wh~ther feachers, P~l1ts, o~substitutes, ate' guided bpsuggestions.for im-
plementing the v~rious stress-regucing acti~ties (Ayalon,1983). The tole of t.he facilitator
i~to encButage' peer-group cohesion, proVide "relevantinformauop, stimulate and guide
various activiti~sf and provide reassurance by means\~ofp,hyslcarptoximity an#. empathy. '
The Importance of rapport betWee;n the facilitatnr.and tb.~parti0ipants !s urtderscored by

" , ,1" ~
AY~Jon (1979) Whoasserts that it is.central tOiha success,ofAhe progr~~~.",

11,a ". ., )J 1)
Q

(I:.; 0

,~core ingredient ortbis approach is th~ emphasiS'ouinter-personal Cotnlllumcationwithin
" .. ~I

a social s~pportive network. All activi~~1are thus performed in~I!1anpeer gro!.~psand
peer ..gr~)lpcohesion is encouraged tltro4ghout. ,A.ccordi~g to Ayaton (1987, 1983),. such

';)
:\-

groups foster mutua! identification, a sense of shared rate, and ope, communication, The
group serve$~asa sounding board for bette'f"self~()bservatioll and understanding. Inaddi ...
tion, no~"'created within the gro~) serve as anchors for assessing confused reality.

9 . . .. . .. " . _." '.... ',' '. ',: , . ". . II

Further; the group is used to"produce alternative solutions to CPl:Jl\?licatedchallenges that
may exceed" individhlU capacity •. FinallYt· as a symbolic representation of the pr~,~
maternal vtotection (Winn.icott, 1971;,Mahler, 196~), the group serves to satisfy increased
dependency needs that mallifest,m:rim0s ofstress,(see section 6.1).

c,
;) 0

The fundament~ a.fmof the programme is to encourage :mastery through active coping.
Activityis widely regarded in the stress coping,Jiterature as an adaptive and appropriate

'J " ' _- r- ,,', __ , ': , a
behaviour under stress (Monatand Lazarus, 1977; Matheny et al."1986). ,Accordingto'c

u J\yalon (1983), activity contributes to a clearer evalu~~ion of stressful s~tuations, tapping
the youths' potential adaptive resources. Byway ofva~ous strategies, COPE offe!$ ample .~
opportulli1r for children and adolescents to d~r~1615'anactive attitude towards stress; either
as a direct att~mptat red\lciug the stressor or usingoactivity as a palliative device forperiods

o » '
of pos§ib\~;~pnfinement(~yalon, 1983).

o 7.....2
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o
I)

·rtSttessis alleviated by.chan~llingthe·childr4$n's.ene ..~ies't{)Wardga~ningmOre
control ~~ertheir environment,,fac~litatmg~xpr~ssion~Jtde~~tion.))f
fears alldwomes, helping them f11ld support and ntuster courage, that will turn
the~ from passive vic.thl1sJnto active modifier~)ortheir own.li~~~11(Ayalon~
1987,pJ).

.,

.CorE provid~s a variety;\of tOQlsto achiev~ its ~oa1s. l'hf~ear~:\i

- *Stc:d~sand poems; to stim.ula;eodiscus~iQnof personal experiences.
o . •. § ~

*F,reewri~g; to stimulate the imMination as a means of achieving self-awarenesa
and wish ..:fu1fil.ment...~~

P ... I

*§,61e·Play; to assist in the soIvi.~#~\ofinter-personal and in,tra,"ps~chicconflicts.
o

,~

the release of accumulated and aClitt:"'t~nsions.
,," 1.,.\/ .»

(\

In addition, a specinl se~tionl?rQvidingmethods fot coping with b.yreavemel1t2u
o
ddeath w

included. !i .

(I

The abovementioned ~lrategies employ the language of play and £aniaSY,creative and
o " .. 0

commnnicative expressions, to nurture one's ability to cope with previous difficUlties and
unforseen stress. ChUdr~h and adoles~nts are en~our~gedtQwork through theirX~eJings

o ..•. . ...• . .. .' •. .. ...
using various activities and modes of expression. Thefocus of training is on the ventilation
of emotion (either bytalking, drawing, or re-enacttng), tlie.Qf;velopment of cognitive coping

o ~";, .. __ .. ' .::~ . ...' ' .. 0skills (such as, problem-;solv:ingskills an<\;fi~br:cing s~lftS4\ternellts),. and the prompting
o£specific behavioral skills.(such as as~rti~~~~ ~~trela.~~tion).

,;, ) "'\\: "?c~1

p. U \,

o

\') or
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"The techniques offered by 14((, programme are ,varied, flexible: and amenabfe to"change by
" " , ,,'I>,

" '0 the programme IeadeX:iThep~ogramme Ca.t11hus be'tailored to m~etthe rieegs of differ~,llt ,.~~
, communities in varied" s~ltitlgs,and ad~pted easily to different agegroups (Lahad andCohen$, 0

19(1). In"addition,COPE has broAd appIical?i1ity across situations of stre~::ttIDay he
,) (j. fr

implemented as an. anticipatory prevention programme, as a crisis intervention programme
__<';''' " ... _ (I, ' ''It' '

during a crisis., or as a post-:-crisis intervention progrfunme (Ayalon, 1987~. Sttggestions for
',' _, ~ '{} _ c \ \)' . \:t " -, ',' 0 o

sessions encompass expressive? a§' well as cognitive and behavioral .methods of coping,
o ,. - "~". . 0 ",___, ,\ II

Subsumed under expressive mod~~are: free writing, bi?Ii~therapy, moyet(J~nt and pon..ver- c,

o bal communication, 'dramatic play and psychodrama, arid sirlV_:lationgam~~.' ~ubsume,p
\J ,." . " '\'~ "

under cognitive and b~~havioralmetJlOds are: assertiveness traini~~. rationap·emotive ther-

$ 0 a~y~ st~e~s,'-,in,0, CU, ,la,!i~n(\tniining", pr~~Je,m-~~~v!n,gtr,. a,ining",,!~" ~ellfuii,'~ti()n.tr.' aini,n~\All c,on-, '
D stitate Wldely ~.sedstress management tecnruqpes (DQhson~l~. It IS pr'Wosecl by the
writer that the techniques outlined in COPE may serve as both problem- and emobon",fo"o c::t; J

eused modes of coping, dependin.~ upon the circumstances under whicfl~eycare employeq,
\l J( ",~(I~) .c _:=:.:.

" 1~
\~;8

.l
"

D '1~c·

,/""l..~
':. n _, -. r; 0 \.'1

According to Ayalon (1~83), COPE is consistent with the basic three ..phaSe l'siress in2cu-
lation" paradigm proposed by Cameron and"Meichenbaum (1982)~Accordingto'trus model
, of the process of cognitive-behavioral coping skiIls;fraining}i the prQcess of ch~nge ,is

" - _ '_, _ ." " , , :,' \_' ;; _ " ,_ ' , : ' __ (:~...,

"'oonceptualisedas consisting of three pfias~s: a concept1.lalisation phiise;:a;s1dll11cquisition
"c, ,:, o (1;' ., ,-,

and a~tivation phase, 'and 11 rehearsa] and application phase (Cameron and M~iohenbaum~
1982;cMeichenbaum and Cameron, 1983; Meichenbaum and Jaremko, 19~3). In practi~~

" the three" phases bt~~d together so that the mcdel really serves as an heuristic ~c:Ievice.'
. . ~". 0:'

Consist_ent with the stress inoculation pr06edure. COPE programmes comprise an anitial
'-' , " ' , ,,"~ I,)

stage in which a con~eptual framt>yvork of'stress and CQpir{i~.offel·eq.,fpUowed b~ a stage
,. '-,. .,', \

of identification of social skills, and finally a stage focusing on the applIcation and training
of coping ~kills within.,a supportive atmosphere (~yalon, 19'83). ,"

(1

An affinitybetween the transactional model of~tr~ss and the stress inoculationappr~ach has
been attested to (Meich~nballm and C~ttleron~ 1983; Meiehenbaum anK:rare~ko~ t9S3) ..) . {> ,

Stress 'inoculation treatment p~ocedure$ are d~signed to facilitate adaptive~1tppJ;'aisals (con-

J~ptuali,~~:iorlP.h~~e), to enh,Rncel'~,h,~ r~g~,rtO,i, or,coJ),in~.t~~~:~,~ses,{(~~il1,~aCqUi,Si~ionrf,: dc, "
rehearsal phase) and t.J nurture; the mdlvtduars cqnfidence m ~d utilisation of hIS o~!her
oCopingabilities (application and follow through phase). As COp~ has been i,~e~~~:fie(},.as

,_,¢- ,(' _, ( ) " ,', 0 '!i :·iJ
" \.,. ,. " ", . "\/ ' ,10
'" '?!:!1

(l J n
\! -,
o
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~e sc~ool,~spercei~edby Ayalon (1987) t~be ati~~propriate !letting for ~(Jnt{uctirtg:stte~~;" ti

,yre~entiot~~tld~interv~n,tio~Jas ~~~,ri'compq~sesvitalp~er~groupin,tera"Ctioriand th~l)res~lt~e '0'0 D n

_of quaIifie4(;Et~JUlts(;ifian eUuclltio.nal framework (see section 6.1i~ terms mf brqade\(~
D <>; 0.) '. _, _ c '!. ~ ,_ :fD:, _ (,.') , C

, ' COtrfLnU;ntty pt~~lng, Ayalonl(19~$J)cs~uggeststhat ea-.4t schoo], or g~oupofadjacent'Scqools; ,
~, -!p, '0 ~J.:J, 1,/ " _ :" _ ' , "', c..) _ 'J _, _, __' ~',\ ," ,_-,~ -:

'shouId,ereate~supp~'sY6\tem staffqffilesta:ff~uld beh,ea~\edbyft'School ('Joqt\Selloi', who,
(J would receive speoial training,in emergency education &lcLtllen prep~~,the etHre4eachlng

=. _ ,'rf) ',," '-,- . .: \)' ?',,' __ ' ':-@, _ ~ _; ~', 0 "2:'. _!,_~), -t;..,', ,,' __ , "'ll,, ,or'
staff fo use COPE techniques. .The importance of in,clu-ding_pare!i~'.. both as part of th~j . tfJ

SIiPPOtl ,t~s:""d ~sout';" ,p."Pl~:toa~~uront;hi;.cho~1slaffWi~~iliiu. or religi~1!llg:
copi,~ptitt~ms ~patc.ibiMrelllearn a~hOrr,te~i~j]ig,hted}' •• ,:,.0.. J '>'", ., I) ,; o :D

" , c ,; ,-, ' !~,:;:" \i' ." ,:' 0 . "t"'X: ~::'" ,i&ii '\'\l;" '6 o /i

TIi:',COPE pr:~'11: ru.:, b.~olsed as,~,~rj[lisiht~~enti<l!l'~{.;J~~")l;"d..; · .~
Death in the family; separation ~ncEJjvoree,Ulness~s~rgecy,andp~,ysicalhandicaps, terrorist' ," ,1

'" ,J a~sdcs·agaf~st"ci\rilians (Ayalon;', 1983; La1:tad and Cohe;~)981), Ayalon, (1'919, lQJ~$)
"argues st;on,g{;" for the "tmplementatiol1pf ;s~st~~atic str~'leyenth»).'t,('programllle_s 'i~'

~chopIsand comrri,unities threat~ned by unp.re~~~Q~e;'io~:nce 1n ()rde~:ta::.JenhanaeadapSlvr ;""",',
coping behaviolli'when times> Qf criSIS and emetgenc'f-ari~e. ," .. \) . . ,,0, ?

,-, - d'-, <7 " _. ~
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:·t·r'\~ -,(.!_/? U_::,,_ 'i, " :;:":'''i) _',' _ .... ,.- -'~.: _, ,',,' _,',_, __ .e . ,',,", _", =

l\, 'Ha,vb;tg,b~eh!ldesigne4 for Jlgewitbin the s.chool.,system~l)theQprogramtne •.·Jllay·,be.•im- "
Q o (I _; _ 1_, •• _ ,'.', _ _ _ .t..; I) _',' :; __', .'_', :'" '"",;1 __ " ':,-"",', ',' . __,,', ,'_ , '

£lementedduring a regular school day, thereby avoiding tb(&COtnpUcate~-taskof organising,
<r avenue '~b?time thatwill suit everypody. '~en Lcommumt~s are stres§e.d.beyo:Q.dtheir "

:.,> _ 0 ", '_ ',_ _ . _ ':_',", '\\ _; _ 'I.) - '_ ___ ,' __ . ,', _-.,_ '\~,~~~

capacity, support systems typiea1lybreak down. t:inothese~~tantes the.P0~r1,group~UI1les
o,hlqrease~, importtcein th~ ~ociaIisation,~:pro£.eSS(Aihlon"°1~,87;(~~jkane,1986); '.By
ac~vely encouraging~peerc,grOllP support, COPE caP!t~~s <:lpOil this ~~tural ,process. ,
Ther~is no great cost involved in implem"~}Jing 1PPE or a "programm{based'll~on it..
Fa~llitltorsdo not baw~'toacqllireJ?liesqibed qtaterirus but'simply need to use what \~ey
have at $eir disposal. ,'With' economic, issues lying" at the core. <;>f much of the stJ?&)s
eXperie~~ed by disadj/antaged communities:? the importance of this aspect.of the pro..
gramme sl1O~':Jdnot be u£derestitnated. Th~ techniques out1m~di¥ COPE ate flexible and' ~ 0"

0' ()

llt~Y'~~specificallyadapted to the needs of a Situation or a commUlu1jr. Inaddi1iQ:rl,:POP)1!
" " ,'..' ": 01\ , .' ...• ."'" . .• " .,..:, ",'"m~y'be implement~d illpreparationior a stressful event, during a cr1sissituatipl1, orin the
aftermath ~fa crisis. With South AfrlR:~being .a,!iet~rogeno~s societrin t~,~throes of rapid
social change, s-gchfl~X1biJi\tvis essential. 'The ici!easpresented in the,~~OPE handbook 'are
i~:eative ~1\d~)njoyableand ther~fore likely to sthJlul~tethe interesio~b wielerangeofyo\lth. ,(~~~

;~~¥ taking tl1e,vqSj1~~n~at eveIY~p~hasthe"po~en~~ fo~growth ~~d the righittO personal '
J~~sC}tion 9f c~jlhp~tenc~to deal"with stress (Ayalon, 1987), COP~ resonates with the

',; ,' ... _', ,\ - :,', '/'1,' fj C,

llotio9 of empowerlnen.t within the"community'''psycnology movement ~(Perkel, ,1988).
1'-'. }\" (}. ,.', // _ >~',_;<-", _ _ _: _ _ _ _ _ " _ '_ _ _ . _ - " __ __ _ _' __ '\ , _ _ ;:y

Finallyitis asserted th~t, within t~e South J\fti~an context, the most importa~t aspect of
the progranullc is that nopre'Vlou&ptofessicmal qua1ifi~~t1,Qnis required. The programme

",may ¢erefore allow for a far greater number ofyoutlno i.eceive much needed intervention.
6 _ ~ .' ,." _ - .

'the need to develop imlo\7ati'fl~,w~ys';Pfreachin.g'1Uot6 people has beep underscored by
'_' _ ,'_ _ ' _ ,. ,,\1,7 \1. co

Freeman (1991). " ,
o

7.3 Th~Interve:n~i9nProgtammeModelled;up(m COPE
f;' !~/j)

!I

cP

v, <::>. ~
'i ,." '. I) •. ((", " '<,,~ c'''Ii/

The p$yc~?lOgical1y-based" jbtervehti~~;jpr~~~iinme, imf;renien~ed by' tll~ writer. at
Coronadonville S.econdary Sc~ool is ba~~aupon the ide~s and acti'\l~tiesset out in COPE

' ..... ".,,', ,....- : , • ',_-_ 0, 'y ',' ','", _ ,'" __', \' _ ,,_ _ ,', r;,

(Ayalon, :1.9g7). Indevising the interVfffitkm pregramme, the writer adapted stories and
activitiefP, ffbm COP.E to suit the nee~s of)the sanip~ under investigation. On/several

!:j!::~~~u::~~jt;:::::a~::b;:co~~:;~~n:':;.above
I' Ji. I D
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As it'st'imds, COPE Odes not '~ontaiwd~tailed session plans, It shnply contains 8tntetured
1) . ..... ~ ._.... . ;'\ .. co .... '\)'\~. . ..... ~

~ suggestions fot·coping activities Gs~g emotional (or expressive), behavioral q;: cggnitive "
t. . . ". . ... . .. . . . 0"

'modalities. It was felt by the' writer that tleta,iled ses~lon. plans· for. the interven.tion~ o '~

Qprogramme s~ould he ~awn up. ',1lie id¢a was tousy)fuese sessi~n plan$ as a ft~ewotk
. an~ -to ad~pi,.·thenl.aCC()tdingto what emerged ,m the coUrse of the programme (see" 0

Apgendh: 1for sessio~plans). According to Malan's (19§~~tre~tise onbrlefpsychoth~rapy,
\./ .... -. . .' -. ":r.

c :therap(.]ic results can be obtained m ten tp forty sessions. An intervention of ten.seJs(jj,o:u...,<
.,' " :1 .• ' , . ••.•••. .' '. . . .' ••• ?was d.evised so as to:fit inwitb the length of the school term; The'content of the intervention

o ,: • ",," ' : "

was tailoredse)as to address the.c~ntrar~0Itgerns and issues of the partlc,'ipan,ts mthe &tuUy.,
'Plese celJ,trruissues were gellerated by th~adolescents themselves. 0 ,:;;,

: • _c D
()

"
In a broad sense, Meich©nbauttl and .Crunerol1's (1983) stress Inoculation paradigtn was,
used as a franl,ework in drawing up the sessions for the interventkm programme, Th,e.

~~. ' . . .' .. ". . .. --' .. ' (~)

sessionS te1,1~to progress through a CQnce~tualisationphase, inwhifh issues pertaining ~~
-.J . . '.' 0 . .. -,,' "., 0.' : '.' :1

the, p31ticular se~~ionare elicited and clarffi~d..Tilis pllase is followed b~askill acquisiti().~

:U7=:~:.:.;:::a::~::~~:orr==':=:ei~=.(/ lr~ ('., . "
Jlctivity; either within the session i~ or both within the session and applied to rea!l

Q 'situations in the'enVJlrOUlllent. ~alu~~aisalwithin theisession lies in the fact that;~
~V., '., . .' . < '. . . .. . _ .. '.. " .... .. . .... '. . . . .... .... ' .. '. ;1coping managefi1erl~:is, greatly enhanced by the opportunity to observe others performing!!(,

positive cor:dng tesp,qnses (Meichel1";aum., 1977). 1l11e sessions are()pesigned so that skills,:
• . ~ , ,~ . 'j

learned in one session are c,arned over and Integrated into later sessions. n

0." ~)

o "
o

(.)

ti
~.
~\
\1

~, . .... _' \)

In'order to encourage peer-group cohesion anil support, all ~hesessions contain activities
'.) ._ '. (: 0

that are group orientated -. AlthOllg1J~hesessions have different ell:1phases,~~ atternpt is
made to mqlude affective, cogniti¥~/a~d behavi9ral aspects inJiU sessions. The programme

lJ' ...•. '.. . 0-

is disigned so that the initial meetings focus upon the eJl.'Pressidn or feeling and the
achievement of~atharsis byway ofn,~ressive modes"of therapy. LatersessioIlsjocus upoi(
the acquisition of cognitive and b~1i~~tal copjng techniques. All tijerapeutie techniques
are implemented inas creative ama~r a,"'pcossible; that is, byway of stories, visualisation,

role-play and so 0;" ~~:'j'ion requ'lre: theuse of Inventive i~gination on the:2tt ~~

'-, .. ~~-,-.: - ) J.f] ,,» ,
. I~ (\ 7-:;7
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the ~articipants. Itr aceordallce with AyaIQl1's°(1987) vie~$) emphasis is ot\jhe creative
process rath,er thalVon,the finishedp:rod~~t The programme begins with ewressive modes <)

of therapy so as to hdigptenrapportbetween tlle th~rapist and thep;t~cipants, as w~ll $
to foster group intimacy and cohesion. In addition,. t,hese modes ate employed to enhance
seif'l"msplosure and acceptance of feelings and experiellce (see section 6.2.1). Il'be sessions

J) ', ". ,,:.. .. .. " _", ...... I) .. .. :. _ .' _' .;~':.,', ,< ,,>'. .'.' •. .: ,'.".'.' .... .c. ,,-> .",.'.' '. " .. _, .... :'.. .... .c • '. "', .... _." _:": ......... ' ... " .. _ ':-'

are. graded so that initially the youths 'Only have to identify with fictionalchru"actersin a
story. The stimuli gradually become m~~ed1rimediate, so that"the youths are eventually' "
requiredto dea,Iwith pf!fSOnw. problems encountered ona daily basis .•ThiS graded exp()~ure

I)
c>

" 'C .. _"". ... .. .. ',"

to str~s,s()rs is in keeping with major theoretical positions in the field (l\1eichenbaum. and
Cameron, 1983; ..Jtmis, 1983). R.elaxatiOl1.traiIJing1$ introduced in the second session, and

, ~) ;' .. '. .' ' """, .. . . . . .. .'

ismamtainedt1tro~ghouttheprogrrumne;lt has been stressed in the literature that'practice
is e~sential in b~ing able to.effe1r(~ivel;use ~elaxation as a 'coping teclrnique (M~iche~b~u~
and Cameron, 19~3;Stoyva and Md~rson, 1982). Inaddition to a relaxation exercise, each

" .' ':'; ,-. • .« , " ' , . ,~.," ',_ ,' , _,,_"-, "CO

session l:iegiD$,with."awainHlp. .exereise inorder to orientate the cbildren to the session to
foUow. Frotrt the mst sesston through to the final session, the im.plicit and e~licit message
conveyed to the children is thattheyare capable tlfexerclsmg control in stressful situations.
The importance of conveying tliis message i~istress-management programmes is noted by

'-';S:·
r; Jams" (198~)~,;In order to assist the adolescents in i4tegrating. their efPerience in, the
~program.ttle, fJie penultimate session i:q.tludes.written feedback onwhat they feel they have
7 0 v.. Q C' '. " \\ Q . D ._<?,
gained frofll',participatingviq. the. interventiorl. Inor¢er to achi.c~e a.sense of ~losure, the

, . '. ,; .... \( ....•.... '. .' .. . ..... ..
'final session'in21udesa~lctonal repr~sentation oftbesub,jects' experiences in the interve» r.. '

'-' ,. . . G'

t~~nprpgr~~e. \).~\ '\.,~.\ ',,"".;,
\) ~

o

:\

'0 . . ,,'.1>'\ . . 0.. n. (I .': ti' (I . .,.. ..':7
,,!nSUM\ary, the mtervention programm~~~eveloped for the purposes of the presenot study ;
integrates a variety ofwe~"established aff~Ptiv~,cognitive and be~i:lvioral techniquel3 withia
'the context of peer-group.snpport, "The'se techniques are employed in a cr~~tive way 59 as
to facilitate the:>le:uniI.lg of copi~gCski1lsand to heighten the,payicipants' 6riJ&Yntentqf the"
programme; The. importance of an~~egrative, nnUqroda1approach to str~ss-management
has J)eenhighlighted in the lite:aptre (Lazarus, 197~r19t6; Ke~~ 1979;To1n1an~,d Rose,
199.~;.Meich~pbaum, 1977). The programme aimsto equip the coildren: with" a wide
repertoire of problem- and emotion ..focused'~oping tools that will render them more
resilient to stress, thereby redudng,advers,e psYchological sequelae. ''As noted byseveral;;:. " . . ' . ..'" . . s. '.
authors in tile stress-coping field, abroa~i,and fiexible"coping repertoire is most important
inorder. tb adaptively cope with stress (Lazarus and Folknlan, 1987; Wearlin a;nd'Schooler,

, .I •. ()' ~

':1 I )1 (l
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o

o
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o

; i~7~;'Billi,ngSan~,.~11!)~l}~, ~pr,o,'gr,' immetbyprOVidin,• g°th,eOpportuniW, "forpr,aC,'ltice
>;;/1"'\,\) .within ,~supportiveenvll'onrnloJI~s :Y~Oto enhance th~,adolescents," seass Qf personal
. !:/r' "adequacy. ,,(SeeAppendix 2 for briefp:(ocessnotes on,t'he in~erv'ention progr3ItJ.o1ex).£ .' 0

Inthe following ·chapter, the meWpdology employed in.order to evrquate the intervention
." • - ' ",'; ,'1 (C:

progratnl'U~"implemented at Corona1iollvi~le Seconda1y Schoolis presented.
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I) "

Inill~~cedmg chapter the programme of intervenno:devised for the(~resentstudy w~,
, .. _;.. -. . '. '.' . '.. . . . .' . ',,' ',., . ,': ._ _ ' '.. . .'. . .:. ',c' . . __ . _ ;',_"" '(~,J-.. -,0

discussed. Int~&7Chapter ~e su~jem.st instruments, ~d proc~d~e ~mpI0STr~in ord\r to
evaluatejhe efficacy of this mtervennon Rsogramme are d~s£lJbed. \

- D \

'.IL.· !I~. I'

\8.-'

o

~..

• ...8.1 SUbje~~

~. ,c\
\ .

;the sarr1plt( IDvestigated comprised, twertty-fot\f high' school students, drawn from
~oronatim1Vi1le Secondary S('~ooliu Cor,onationville, a C?iotired township on tb.e·Westem

6 fringe pf Johannesburg. This schoo~iwas sf;lecj:ed.as tne target for intervention as.it draws
youths from working class backgr:ounds that are>characterised bypoverty,. UnemplQyment, C

\I,,' ,_. " .. _ " .. ., t,,' , - _ "U)l, ',:. ......• . " •.... ,' .. _,0 '. _ __.'; '. _ c..." .. C"i

substance abuse, w.pl~nce and broken hotites, SuclPfactots, which typicallJ OCG'11rin _5n~r
'; :,'. . ,: .... , ' ",11'· '. .'... ... ,.D '

socio-economic status pop~ations, are considered inthe literature to leaQ,jo psycho, "..•. .'
: _ .. ' . .. . . . • '. ..' _ " '.' ,', .. '. . . .' G '.' '. q ,..... ,'. /::r<:,-',-'

c and physical strcss\Dohrenw~n4:? 1990; Wills and Lagner, ~9811. Inaddition,.the 1nuths
attending the school. e~?unte: .social, political and economic discriminatio~ on a"gaily
b~sis. The n~gative imp~;,t'ofdiscrimination upon self-esteem atld sel£.c?nfidetlce has been
"godUmented intb'e lii~tafure (Masterpasqua, 1989;Vogelman, (1986)«, lItwas felt ~hat these
yo,uths Would greatly benefit from a psycho16gically-basedj~atervention prograrmne, ItwaS

" , . _ " , . . _ ' _ - '. .. '.' . e . "_'. . ,i '. I) . 0

v h9P~dth~tbyteacping them coping skills they would be better equipped to deal with the
stresses tha~ characterise their daily lives e. Earlyadolescence bas been isolated as the most
(.\ .:. . - .' . B .j) " 0

crucial sia.g~intlie adolescent process as awhole (BIos, 197f,1979; Petersenend Hillrtbufg, ()
1: " ..', ,."'. . . . . . _ . . '. .'. '. '~. . . .' . _. '. '~'.. '. _ _. . _ fi

,,1986). For tl!is n~aso~ the subjects"selected for the present stqdy were ad~lescentS inthy
, , ~ ':' :,:.:/;\f;;., '(I. _. ". ." . I, _ .. o 0 'o. (I) .. (I <.1. ,~

early'~;tagec,f)tf!~iradolescent dexelopment. !I' .
~ . 0 . ~ 0

(I 0

o

J '. . '.. ". . IJ ".-'

Demographic Iuformatiori about the' sample ,was obtained by'\yayot~ biographical. q.•ues ..
1" ' .. '. ' " ;' . "." .1

,tionnaire(seS:~ppe~dix7)'tfh~$ubje¢tsl'aI1ge~inagefromlZyearstol~years.Themea'.1
'\ o· o.

age fOF;th~sattJple was 13.4Zyears O(SD =0.58years). WitH respect to the sex of the subjects~
" ,~50~ were ml~and 5Q%were female. The subjects in the sanwle were ~l in Standru:d Six.

~\l

" 'The adol~iscents in tlie sample-resided in various areas, Gthe greatet~fQcity of these areas
":i 12 o· ,i ..' .. d . 11""

;:;~
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being Colour.;~dt()wnships, The homes of the majority (lIthe ~uoJectswere located in two B
". .:. .' -'::'. . .' .. :. __', . '(.. h' ()" ". ", . <f

areas; namely, Westbuzy (33%) and Newelare (29%), With1espectto type of~\yel1in~) 63%

of t}~ ·s~BIC"..1J."esidedin houses; While 38% te~.ided intlats., A.li"dwellings had hot and Rold (I

water~ et~ctrioity, ana in~ide toilet facilities" The maj ority' of tlie,supjeets (58%) lived iO}lP Q

extended family s~tting"variously comprising of cousins9 uncles ahd ~1mtQ,~d grandp~.
ents. In certain llornes; borders and famil)pfriends formed part ofil1e~~J~S?ll~~(&:,~upjects'
h'0l~~ la~g~"ge varied with.S4% of the sampl~.speaking,both ~nglish M';~\/~tlfi~~i~h,$,38%1

o _ : _ . -. _,",.... . .: ., _.', ,",... ," -', ,_.' .',. . ,,", " ',' ft ,() '. ,'.' ,' .. ',-, '. ',. _ . .' ",..'" i. j " :e _ ,'. t :,:~.''. '.' !,

(,speakfng" ott,ly En~lish, "and 8% speaking. English together witli another 'l~~~:l{~,il~.. ,,Witli
, ,;' ~"" "'.', _ < .. ' ,: I.' . .•. ' '. ' . o ., '" .., . _, . "x. ,' '_,,' xr '),

regard to the marital status of the subjects' parents, 33% of the sample had parenm'l{vho were

':·~~:~~~::;~~~~f;~:~~e~::7w::;;:.~=:!~~!:
'> ' , ' _ : ,_ _ . _ ,_. :. '. . ' '.' .' ' , 4.'" :<r"' :_::~l;)

"only 9% were university' graduates, the majori.ty~bf fathers (4l%) having onlyamatriculati,on. "(j

exe~ptiQh. <\$ ~;the l11O!hers llf.1ite sampl~;'Ori[Y s~Were un1\i.~ graduates; ih~~
majority ofth~em only haying passed S,~ndard 8;~\Intel11lS of occupational status? 50% Qf &

the'fa~3ersowere employed 8$manual s~il1e~,wor~rs or iii lesser clerical ~'id adndtlistrative
occupations; 46% of'~he mothers",wer~, employed 1n skilled ~lerical~ sales, sr administrathve
occupations. W~th regard to unemployment, 5% of the fathers, an:d"S%of the mothers. were

" " 'I ' ' • '" 0 . .'...

unemployed. \1 i " "

"
o o

l:, 0 ... ,. '. '

,~.2 Stl'uetureCl bistru:ments
o 0 t\ -. .,

o
00

o

I) <;p":;'~
o tj C 0, . (') ; .. I;l

o '. .. " ., " ", .. ,1 1\Three struc'Ored measures were employed in t11epres~6t study. These wid be examined
below, ,.

c
o o

8<2.1 The B~ck l)epression]nvento:ry (Beck et al.; 1961)
c

o
t:-!3

o f) ~[) ';9II

0" ';0

G,,·. '. " v • . ,\ r.'. c

TheJ:Jeck Depression Inventory (BD,I) is an in$trul'r~eritdesignedjo meas'Q,tl;6.&fl,rr.sence '), G
{) ". _ ._. ": . ' ." _ :. . '.. . ...• . _ , .. . .' . _ . ..•.. .:,c '. '.' _ (J

.and degree ofdePtesslon. Itwa..~origin~llydeveloped for use with ad\llts~d Itl~dOle~,~nt '.

gatients. 'However, laterres;arch indjcates that tne BbI ~siiPp"ro~riat~J~~r u~~~ith YOUt}t. °,2'
adolescents,,,Rs young as 12 years, 10 mo~ths (Strober, Green an,'.. Carlson,!J1981.· ..J..01~.. 11,.c (J~.?~~~

.•.~. . 0 . o~. - l~
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Thr, ~lJ,I comprises tw~nty~one ite~ presente~o in aJIUltiPle c~q!c~ 'forrt1at. Each item
corresponds to a specific category of depressive symptom anti/or attitu® (see Appendix 3).

- " .. ,',_ -........ , .: -"" .. -.'.. .. _:"" "', ..,. •.. '. 00,-

11tes~symptoms or attitudes ate co~istentWith t1escriptions of depressi6nfucblded Irrthe
p~~w.atric literatUre (Beck, 1970). Each category describes. a particular behavioral mani-

'~'., ".: _' .. ;. ..:.'_: :_,', ,:: :__ :," '_ : .._. ....: .._..'. .. r. '. ...., " ,'" ,', _.... ...._.. .'_........ .. " ':,:..,_.. .. <, :,0festation otdepression anq consists,ofa graded seriesrnf {ourself-evaluative statements. In
order .to reflect the .;angeBf seve:rity of the symptom fibm..neuttal to m~blm severity"

"the sta~ell1en.ts are .rank ordered and weighted. To indicate' degree of severity, .each
., _ " ......•... _ ." ,- ;, H '.. '''.. . ,\t '.' .'.. ' , '.. _ '-_'," ' '. "_, ,0,.. '_. __ , ". " dstat~me:l1t is. ~~igned a numerical value of zero, one, 'two, or three (see Appendix,4). IIA

nshort form orthe inventory bas been developeq"(Revno!dS and GOUld,1981) Which consists'o '. ,.' . \,' . . . Ii; , ~., .... '. 0

ofthirteettitettts taken from the revised twenty-one item test.
Q Q

Q

()
,";,l_)

The Score 10rthe wyentory is obtained by adding the highest SCOre circled for each item.
,fute~retation is b~'sedupon objective scor.in~. The followiD::~id~lines are prO~ded for
SGorj,ng:

0..9 .Nol1l¥dRange
10..15 Mi1d.·Depre,ssiQ~ "
10...19 Mild··Moderate Depression !.'"

"
- 20·29 Moderate-Severe Depression

. , D '. fJ

30..63 Severe :Qepression
c

\',: 0

It should be noted that the authors admit that ther,e is no arbitrary score that can}J~utillsed
<'" r? ..'" o· -, . .' . ::_, .

as a cutoffscore for all pnrposes, The specific cumf,fpoitit depends upoti the dtaracteristidS"
e of those dompleting the in'lfentocy and the. purpose for which the inventory is being used

(Beck et al; 1961). 0

\0

o

G. 0 i , ,~

"As a test for depr~ssion, the BDI has. several advantages ...It is easy to administer, efisy to
scgre andmterp~t. It is ~s9 si~~le to comple~,~,;)trh~~~adingdiffi~ul.ty level ~ quite low
(eighth grade or standard six), the;tatements are easy to understand~the directions arevery

: c ...,

clear, and~!espoi1ses are irt4icat~d directly on.the question sheet. In addition, it maybe"
0-1 . '. '.' .,

ip;~ividua1!yor.group administered (Stehouwer, 1984). It was due to these qua1itt~s of the "
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measure, and the fact that it isWidelyeIl}~:l93~~~.inthe Ute:tatl.1re,thatlh~B~Iwas ~,f?t~c~ed
as the measure ,.of depression for tlili; study. "',i \l IJ o ;) :"

~ . 0

o

o

"

,0
'j G 0

Test-retest reliability and intem~l consistency estimah~s'bavtYl,.~tmtfound to be O.90anrl
0.86 resp&;ctlVely.·¥a1idity studiest~ave .indicat~d •strong sup~o~ for'the ·BD~asa useful ()

o ',- .... ,,_,' _ _,' -,.'. '0. ,." ",' " i'! .... 0.. :"

means ofassessing~epre~sion '.'The BDl¢~rrelated O.77wlth psycmatricratings 6f depres-
sio~ and!porrelate~O.75 with ~eDepression Scale of the Minne~,o~ ~~tti¢1Jsi~fe~so~~,
ality Inventory (Beck, .197Q;Stenouwer,1984). ~yerall,With,a yruj~tYO~~•.'~ects fult variety
of situations, rel~b)li1Y ~d ralidi~~ s!t\'ttgly ~pp~~ BDfjt, 1ISef¢measure
for assessing depression,~{£tehouwer,"1984). Ac~ordmg'Jo Stenpuw "(1984)~ the BDI c

; _, ,)':_'.'," " ' " ,;_"_ _ ..,'_ -'," _ _, , _ Ii

seems to be the: inyent~ry of choice,ror the practitionerwllo requires at! unco~pljcated,
quick and helpful;)t90tin order-to 'determine the presence and degree of ~"'J~pressionin

{/ clllll¢aI pjitientS or re;earch sq~jects,< 0
i-' - '. "(,_

o

o (

c c "" (\ "
o - _ u 0 ,}~ '}'\ ~..i

"'" . .. !'~. '. .. .. •...• .. . ". },'"~.2.2 .rh~Stat~...Trait Anxiety InventQry..Fo,rmY (Svielb~rgerPetal., 1983}.
e" 0 (I

a

r

"

I'. _ 0 'C)

') Anxiety has traditionally been viewed as hl.'tvingtwo .different forms; 113.l,llely;list-ate"and
" . o ~"

"lItniit""fom1S. The transitory feelings."ofwob:y, or fe~ that 1110st people'e:xperience fror,p.
o time to 'tirtie constitute the' ;'stafuil f~rm· of ·amdety. '.:The r~Iative1Ys~aMe••tendency of an

\'i _ _ _ ," f! __", • _. __ , _ ___ _ __ \1,' __ " __ ', _ _ __ " _ 0 __ ,,' _ _','_ _ '' ~

individuaJito respond anxio~lY tQ1astressful situ~tion constitut~S the tlb'ait"form pf rumety
(Spielberger et ai., 1983).G A1thou~ tir~'iStAIwas 'design~¢fOta4u1ts, ;high" ~chool and 0

college students, the test can also be used with j~or high;.school·stud~lp.ts as all the items
are below the sixth-grade (or staiid~'dfoitr) reading i~v~l ,(Chaplin, 1:98tP:) Inthe present,

" " .. ', . \

stlldy, Fon,n Y ofthe STAI was employed. This version is consideted to be anfinprovement'
upon the orlgiltal fO~ Ilf~e ~: thadS;FormX(~I'i~lbergeretal.,l~f>'"· d·

- 0 Q;/ (J 0\\ ~
c ((

0" ..." .• . . \) . . () <' . "~~1t
The STAt is a forty item. measure thattaps a person's level of both state,and trait anxiety.
the STAL~()m.prises a single page wjt}1 the State-Anxiety 'scal~ "on one side alIa w.~~

(} '. '."_ "" ,' ," '. . (}' .. ,' _ ', , ,r . ,',.,' . _. .' .'. . '._., ", ' " , __.' .. ".. ' .. ',' .": _'" ............••

Tr~it""~n."tie!Yscale en the other. The twenty State-Anxiety scale items are rated'on'a
f()~r-pofut intensity scale. The scale is labelled a~ follows: IINot at AIl", "Sornewhat::~ ,

~ . '. , ',. _ '_" _ ',' '"._, '_, '" _', ,', , 0, ,'" D" :; __ '_-,,_ .. _ :> ";-:_ 0 v o

u~Qderattl~ SOli,oand lIVery:MlJch' So", Subj~cts are i,nstructetl te indicate pow they are
" " 0 ,
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res!ing 1frightnow",and to biacken...m the ~iicre,wIlleD.~urround5 th~,appropriate response n

:~~"number. The iWeD.ty±rait-~ety s~~le'itemsar~;fa'tl~:;~na foar-pointltteque~Cj\$ca1e.
s..' .," _ ',_ ::) , ,_ __', - ,_' _. ,_. 0

°The scale js'la~l1ed:,~'blnfbst Never'!, "Sometimesll, "O£te11",ap.d ~'A!mostAlways!!.,On thi~ if:
() c, sc~le the respondents ¥e iriStrm"ltedto iJldreate-"J1Pw they "gerierally f~el (s~e Appendix(§~. f:, .'
,,0 \J The sTAiis a se1f~admini~teredtest and it may,he given either individu~a1Iyorin groups.; ,"

" .!)., ... "

There iS'flO time lintifto this test. ~e State-Al;ud:ety ~cale is alwaysadm1'l:rlSteredflf~t, since
• I -~ 'd---Ci 0

thismeasur~is senSitive to testing conditions. ' . \}
Cl ','

c
o

o o I
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CJ

..~ wl!h ~d;:Iisterfug th~~. the S:ring of the t~t ~ sttlUghtfqrward. 1~cli'scal~'ifl. ,. : 0 'Q:
sco~.,Q ~aratelY. ~~. subjects' ~OJlse. to tile ~enlY it';]llSon the scales ~ e sUlllII)e!l.
Certain.itelllS need te'be reversed before they are summed. AtempIate,jS p 0ovid~fWith ,. ~ Q ,

n .G \'., _-'''''''I" (i ., , ~

t1i~:roan~~f~rtlIet~$t~orde~, tq facilitate scoring. Th~~¢l!)reobtafued renect~ tbe sub~,~~ts'0 .. ,;

~ ~levelol'~imety:forthe parti~~lar scale ~ question. Scores on both scales rangyfrom 2Qto" a P'~'--'~
I) \) ,

,p 80~with 1figher scores ind,jG~tingJ:rl~er le¥e~ of anxiety. o '
o: a

o If

Internal consiste~cy e;timates range from O.86eto,,0.95. With respect to sta1;)~ty estim~te,s, D

the Trait-~ety scale ranges from O.(i5t~0.86 and t~e Statp"'Anxiety s~le from 0.16 to
0.62. Vmiditj scores for )he Trait seale, were calculated by ~Ort~l.atingit ~h the :ID4-1;'

'" ~y;tyScale, the Affect-Adjective CheQflist <fudthe ManifestAnxiety Seale, -Correlatioas
]1 , '. '_ ,'J ~\ \J _ ' 1/ Dr:' 0 0 "

were p.7S, O.52"and 0.80 respectively (Cbapllit, 1984). . 0 _, .'. ", \~~~i" ,.

(2 !!

(, 'J ,;; 'C ,'_ , 0 " (V

The STAI ~~ beep 'extensiv~ly use~ in ;e~~atch aftd ¢nn:cal'pr;c~~~~o(Cba~1in,1984;
Spielbergeti 1983).ipA comprehensive bit~~\io~phyotthese cludcW. ~d research conte6ctS

f) Q \ \~tJ) "f' u ..: II" 'J" '~.

has been drawn. up by Spie~erget (1989); Of particular ;elevdnce tQJhe .l?reseJ;J1jtudy,the
. G ',J \'/ ';' 0 0, 0,· 'l'~' '" .;;;;

STAI has ~eep:used to assess the irm,n~iate and longtel}n cll~n~s'm;anXiety JlS a~ction
of p~ychotlierapy; ~tre~~!It.l';Ulagementfcotinselling;andcogrp.tive ami'be'haviofJal treatment'

I)~ stuQie~ (Spiel~erger et al., 1983). '~ccO~~il!gto Spielber&e~(Sjlielberger, 19~9), theJiTM Co

has.~~en usedmore frequeqtly in research than an:iother anxiety .mq~st1re.~ ~',,' 0
., ':1 ",,_. -'0 \. 0' i"'" ~_,,?v, .0>\\ 0
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The°ST~~was kI~c;~d as the measure of anxiety for the pres~ii~ stpdyfor the f~l1owing
-r,:, c C<., (,'-; , ~, .-, - _ 1\ _ , . ('.._':"", _ _ a " <. I) _" _ , n "

reasons:' its stfaightf9:!'Wardadministration arid scoring, its sound re1iabill~ and'va1i~itY
"s{;ores,and its widely:rtccepted uSage inthe literature. ,\

c; ~
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8.2.3 The Self..Pe~cepti9n Proflh for Children (Harter, 1985}
o ~

'i)0 I. y._ l"') ~ .

II '. rP:,1 0

"The ~tion fu,fi1e~fut children (SPPC) rc:presentS .1 revisio!). of the earlI~r
,/~e~i'?""t;o~pet~nce Scale for ChIldren (Harter, 1982). The original measure w$

)1'"~onsjrU'!~dinorder-to evaluate children's "doxriam-:speclflc"jut1gements~o£their compe ..
"l c C tence as well'as their globalper~ep#on oftheil'self..w~rth •.Inaddition to global $e1f,..wortb~f~~

, the ,original scale tapped three competence domains. The separate scores yielded bytl1,~se
f9t;t s~bscalesma~e,p?ssible the examination OL"tipro~~ of the ~hild's evaluative judge.

'', 0 ment~.<fbe !evised !ersion of the scale contains two'a~?ditional sescales~ The SP~C thus
contairis'six ~eparate ($ubscaI~swhich tap five spe~c domains, as well as global self-worth.

~;::::t:t:::~:~::!:;:::::ce~::===~:::~~co:
, items""so"that"the icru.e comprises thirty-s~ items in total, TheOScalemay~~ administered
inGinuiyici~as weltas ingroup settings. ibe em~hasis of the current instrument is upon II

self-adequacy, he~ce ~e chal}ge in the na:ne of the measure (Harter, ~9.~~. o

. IY" ' /J

? ," ,() (/
The original sctUewas developed on the assumption that an instrument providing separate

\, -:;' ,)." ,\ H-' " '"

measures of one's perceived competence in different spheres; with an independent assess>
\1 ment of global self-worth, would provide an enriched, and more accurate picture than t~ose"

~" 'JJne~ures 'which typically pr~Vide'OnlYa ~ingle'self..concept score. The model underlying
. Q

c' the construction ofthe scale postulates that children 06not feel equ~l!Yeompetent inevery o
o '" - ,.~;-. ':;

o skill domain (Harter, 1982). ,The'above assnmptlons hoI¢[for the nresent' instrument. Q With
{l, 0 ,0 "_ (~_" _,) ,-, _ (,."..._ ,,~ _.

the revised measure, as wllh the .(J~riginalone, it is possible to explore the "relationship ~.
between global seIf-wOt;,th(r~Uthe>domain~spesif{werceptio~' of compet~mce.

'" " c.~ ;IQ "
c

n
n Do Go 00 ~.-:}Q :;:

'.' ". 1/ " :'

. ,,!Vithr~spec_!;~toc,qu~~nfonnat, the SPPC employs:a, tlstruc~rl3d' alternati,\; f~miat',~(see
Appendix6) inorder to offsefth~ ~ndency to give sociallydesirahle answers atwell as to
o '>" ~ - (j , ' 9, '" U

provide,the respondents ~th more latitude to qua~\~eir answers (Harter,,, H182,1985~.
" c 0 ,," If' ~.,?,

(I;: 0 ~' o o (\ (::"\
1/
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o

t,
jp'?'~.r,esp~niIents ~ £&!'£ul1yins~oted on ,haw,Ie, answer the~:' ~1';"1.lo1lS'.~~~ o

c It:m.:ffi. sc.or~delU a SC,aI.e.£rom one to ~our. ,"WlW..high, er..,.sc:ores.refl~cf'lmg~g..ner p.erce!,,~..~,
competence. The manJral tothe measure proV1~es~detailed sconn~ :key. '" "c '

- 1 r/

~\O

The m~u.a1·' for"tbe....Sf.·,.:PC(II., att."...er, 1.98.S) cites ac-.c~p.table intern. aI. ~o~i~ten ..cy r.:1i.,ab.ili. 't. ies
fu..."<!ll six. subscal es~¢Ch ~ betw~{l O,?O'~'~86 fi>~clilldren in. the "eightbo~ or •
.,standard six. ~e mJlrlty?f ~tandard de~rttio~ fall between p.50and O.~5.(}his ihdicate~",
,consirlerable v't'i~hQ!l among incliy,iduais. Vali<¥ty,ficores are not pr9vided il+ 'tI\e manual '

, _ :::. ". (J ,;,

for the measure. HOW~yer7Harter is a well knowrl aJldrecognised researcher in thecfield
" c \\ - , , '\ ~_' '.1 ~. IJ _(). ~ ',' c

of clilld developme:(lt. It! additiol,1"'t'}J:~.earlier form of tb.e present scale was ~6Undtp be o

f.? ". ,both r~1i.ableand valld (Harter, i9&i)~t~\"A~;; , o . " 0 " ,,()
,~ !,

i\

o '0
(l I'

"~~'

\\ . .~ '0,0 0.

As it conStitutes 8n:itnprQvexnent upon those measures wbich'yield"a'single self-concept "
",~core (Harter, 1985, 1982), th~SPPC was se,.ie~ed as the. measure ,f~f'com~btence or "

oa '

adequacy. ., I)
o 0_\\

i~} o

(J

8.2~fIBiographi~al Qnestiop.naire
<f ()

,~)'

\,) .. '

o

-_j;

o
C~

"Pl brief 'qu~;tionhaire was constructedfor the,purposes ~~fbis.dissettation..·It:Was drawn
-, • ' i1 ,,' C '

up in order to "asceIta~ the subjects': age, home area, living "conditions, .pr~sence of
extended family, and'the marital and educational status of the subjects~ parents (see
::::.- .'1 • _v_ ,\ u'- ' c - j; \~

Appendm 7)., . ~" ,) , .,'
\",:. 0

\~l
!? ~,
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o
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8~ cQualitative Measures i\ ()

c
I~

o 11o

The most commonly emprt5'yed.approach ~o defining str~ssfu1.events' in adolesc~nce,
> _., I) (}

Structured life event schedules,.chas several.Iinlitations~h schedules typically' capture
adult-defin~d aI!q\ non-normative life·exp~Hences. Most measures ~ove~~cute,.1if~events "
and overlook chronic and daily eventS,while measures which cover l?,oth acute and <;hroni9 "

""

A'l
",,[ ./3 ,~
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Q stressors do~~t 4i~tin~~~4h~e~e,~~them (Dt:lnie~~sandMoos~!?9Q):~S~resul~ the stressful
ev~ntamore com~only encb'ttnt~red bYJhe a~Iesc~..Iritmay ,,l:be,neglected~)I~ addition,'th~
f~!ee~lcholoe form~t of tife event' schedules precludes' examination of tno$e events that
. adoiescents spontarie9uslYodefine as problemati~ in their current life exp~rience (Stark,'

, ' '" , t!J (, _, ',\ .:

Spirito, Williams and GUevremont" 1989). Further, the psychometric properties ofthe~" .
1) ,1 , : '0 ;~.''_! () .... ~" . ' IS. ' _

measures-are generally inadequate or imknown tCompas" 1987b); According lo·Compas
~ 0 ! ~.' "

,,·(1981b}>re earch cQncerrung child-and adolescent stress has been hindered because ofilie
[] ..j _ ' (:\ \)_" '-_' ~, ~, " "

,~~ortC() • . s ~£:these measures." 'Itwas for thesJ{~asons that qualitativ~ measur~~ were
em· J .jthe present study tS gain inSight intditI1e stresses that charactedze the lives· of

,,::y Q o __ " '.J 0

Coloured adolescents. The qualitative measute~ employed do not constitute standard
_\/ "_ 'J _ Il

projective tests. ·Standard projective tests ate culturally biased,and meref'oi'e i~appropria~

..~ the cont~t. 01:r?e'(Ifch ,,:itliln the ~IPJJr,d "o~~unity.· ...~ ?ddiYri¥.l!te ~~ W~ 0

mtetested not 1U the"htldrens' unconsclO~ but rather In the practical day~to-day teahtte,~ of
_' ~ -, .

-:their e~istenG-e(\As a
l
result,.,tn~ {ocus of ~tandard p~ojective tec~piques 9f'feredan elJlphasis

which was unsuitabfe for the purposes of this study: o I) po" "
,) 1) ;>

8.3:1 0 Essay One
,,(0 fi V

, 0

Q II o

11- I?

0•. \1 Before the intervention began, suojects were requesteqjo complete an ess~~ on the foIlowln "
: topic: llThings in my daily lifec:thatareohard"fol'me, that'm~ke me unhappy and that'~rfi '.'

dtfficult to m...apage ... Il; Tms. essaYQ~as giy.en in or~e~).to 'elicit ~~~ i~e c.11.~Idr~nw~.a:.t·7(Y
were struggling" with on a daily basis. The/}mportance of identify~] stresses re1e,\jIDlttQ~e

popUlation l:n~4erinvestigation has been unders'coledby Gel1,evay and Simon ..Gruen. (1" 79).
" '\~~~-ayShave been used effectivel~to gain i~ht int; chiIdren'~ expe;i;n6es and str ssors

<;J.i . . u •• . ... .,

in a variety of contexts (Allan and~nderson~ 1986; Bf:0wn~~Keeffe, Sanders, and aker,
1986; Pennebraker~ Colder, and Sharp. 1990; Wenz and McWhirter~ 1990), In}rdJ?tesent

I) 1"/ <

stUdy ~e essa~ WCl$ administe{ed in or~~r t~ ellsu~~··that~Jteintervention was'ttai1~t;lJ to the (I

needs ~fth,~ sarnpl~J.~~~Uinvestigat~~J1. Tli~ess~y topic vi~s purposefully~ k~Pt ~pen ende~')

so ~at the adolescents ~d not f~~1pre ssurised into giving a specific answe~.I· " ..
// ('

8.3.2 Draw;jng o , 0, { " cz 1 1,\

., 'AsWith es:ays, drawi~ have bee'''~ successfully with cllildren u .'~ str;". inpider~ .

,gain access to perceptions and responses to sti6h events (T~rr,19891AfI~and 411derson,'
\I .,." 0, Q \) c .. ,,/" I; ,

» • • o ;:;" /0· '0

0',,'~'...~.l.
/i(':-~ ~

i,' d· ~r ./,0
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o """', ' 0''' ,'" ,\ "" ,: \\ D, t
, °19~6).In~~rJei to o~tain,~ '~epr~s~nta~Qn of hO~ ~b,~adOI~cen~the 'present stu.~Yt?"

.; ,'_ ~' _ ',J _ , \\ _ Ii ,.) _~' '_', 'J- ,; - -, _ _', ,~): I

perc,eive"theit environment,' they were provfned wiili'Pap'er and 'W~xcrayons and ,iis'keijto '
,"',- ,)/) ~'_ . _ '{9 ') " -" -'J - ':::

c draw 'a picture from the following stitrru~us:'J'What's haw~ning in th~~pla~ "tvhere I ¥ve?". ;',
ASWith the ej)say,the drawingW$ administered in order to cottec1:lyj'devisethe contexi~of

'0

" the illtervention~

o
\ nQ

o
o

o

'.' V tf: ", 0 ""

, "onctirilp~~ ~rveil~ l';~ We~olescentsrtli~expe$enmI group
were presented witll the following ~:ljay top~c: "What I..have gailledl"and leamt from this
e~erien~~II. This essay was giv~n}n order to gauge theil\st;bj~ct!lve evaluation of th~ ,0

interveIlrlon. "f'he'p~clpants, were ~ked to indicate what they, had found to be most;
;_), "_- , _ (! -" 0- . 0 -~)

helpful and what they felt ~u1(:1be cB.anged inorder to improy~ their ex,perieuce. Itwas
, 0.. '. " _,' __. 1,,-,,~'5z _ _ ,_ , , . _ ,,' _", ',_ ,(J

Q ' felt by}he'Quthorthatthis feedback{wouldcomple~,ent&edata generated by t}1esttllctUred()
measures employed. 'In additi~n such feedback would contributeimporfant information in, ,,-P

terms' of &vismg the intervention for future use. () , c

D
(I

(_\ Q II 0

u c

o

o

o 'J

The nature :;nd I~ose of the p~esent sfudy was briefly de~.~ribedto all the St~fidard Sixes
by the h~~adln~4of Coronation ville 'Secondary Schogl. A letterrequestmg informed
consentfer parti~~ation in the study'was then'1'andonuy diStributed to 'the ~arents of
approximately sixty En~1ish speaking children in. Standard Six lsee .Appendii 8>,;.As the

" . . :' u

first language nfthe ~ter isEnglish, itwas requested that those clilldrel1\i\~ceivingl~tters

..be proficient ~·'Eng~h.09f ~~~l~:ters d~triOutedf forty were. r4~umed with par~ntal4)
consent ' ", ~<il ..\~, ' '," ([.

", ?~,\ .. ./~"'" , ._ 0) \)

• ')" '-' ,. 0 (J '\,/'~ .
.(~ I s (j ,'.- ~, ............;:,\\,)'

\)

!)
l? _ . ,j . '_. _, ,;

'~A classic~ fullyrandomlsed, tWo-gro~pdesign was employed intbis studyh].order to ensure
that known ~1' u'Okno~ extraneou~jvariables ~~)Uldnot systematically bias the re~p1tspf

,." c i) " .
" v d

o
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t~e stu,dy."as~!ll as t? control fl.~tbetweengroup d~ereD{;es ~l1ri?t~I1,Sen,?198P)~~{l ,
('~ s1Xteenma~es and,sixteen females, between the ~ges of 12,5 and, 13,5, were randomly

/'" selected from th~se :(Q~'in th~~truiaar&)sixgroup whose parents proVided t~e :requisite"
f " ~

'" c,0liSent. S~fIDd3rdisatignof age was important in terms of ~nsuring, aSJar ~ possible, that
, ,f,) "'-'.;' 'co II, ." 'J (J" () _ i! _,,' c.. _ ,-

fij~,Jld91escent~participating in the study were at a similar point in their affective ~nd"
co~tive d;velopinent. The~ubje~~~werer~d~fillYass7gned tif~itheran e:xperime~tal (iJi" " 0 "

'~oiitrol group, with eight m~~sa!f~eight.;females in e~c17group. The s~ple was thus
equalised for se~ age and standard.;~t'Shou14 be noted that the fturab;r of P':iu1icip~ts'\vas

" (} ,\ ... - )0"'-, ,. l '_ '_

late'r reduced \0 twe!\re,of each s~xdSi':;~rt~ chri~ren did n~t att~lid t,hepre~testirfg sessiQlJ' "
or'the session wh~re't~ first essaY',~\~~dr~V;h1g,were' completed. There wer~ therefor~4i'

'. -,' . ~!Iit' () -.... ,;

", only six}Dale'S and six fem~Ies in eac.~1/~up. ~., '. ",=,,) c,"

o 0 o ,-;, ' 'I~\; ,:' . co"

'is) 'C .: ~'~':2:i, " ''l~) " o

o "if I.' " : a" I') \it" o "
,f) '_ J' : -. 1,1, _ 0 ,,',

AUw~rk;witbthe sample took place: on ~cho,olpremises after"school hours. Th~writer met
'~ph~eadolescents atotalnf 15tiIl\~s.1\be firs~meeting~wllch,'\Vasanorientationmee~g, (J

took place towards the e~d of}he secQnd,:fch{lOl~erm. This meeting w~used to m,troduce Q

thewrit~r and the nature ariapurp()3~~t~~e study ~oall the participants. a~JNellas to .o~tfute toG 0

"whattheir coIDmitment t~.the inter,vi?~ddh~rograkme ;>vouldez:t:tail. At~e"next md~tfu:ff/' '1
all subjects were pre~tested'onthe BUm:JtB.eSTA!:;and the SPPC1tQ obtain-a b~e~line .~.

"measur: ()fthe 4egree to which theYwerestressed. Fre-te;ting t09kplaCE:~ppr~rlm~telY' ,:0 c

..~_ -y~ ," ,") '-., ~. -.c _ , \)-~

"" "two weeks befot(} f~IVommencemrfnt of school examinations., At .the third meeting, the "c: 0

" ,!} ,,' ,..' ," ',. .. ,." 0\)
first essay and tb,e c.Irawingwer~ completed by ~'" A number of group exercises were

,. \, _:; . (! " ,- I.:::'>

:\ conducted inan attempt to fos~~r'raJ.:.'PortbC'~~he writer and the aqo~escents. "A{~Ven .
week ~terval followed, necessitated by school exarlJinations and the July school11<?1i~~ys.a
The wri~rintenti~nally did nohv~it for the begiiIDfugoftne t!tiicl school termt~'comm~nce
work as the length ,ofthis term, excluding exams,would haweb'een too short to ~ccofnri1odate

I' 0

fifteen mecet~gs: Ci

- I)'

"\\

o

o

i)
~ 'J 9 I) ,~

1\ "', I':I,~'
,'\\~\' 1,til

,'" " «. t\~~'OlD

'~t iPte beginning' of the ~~ey;~ChOOl term, a number of group exeib~es' Were co~duct~'din
an attempt to build l'appod\\dth and foster groupcoheslori among the ehilcirenoIDvolvedin

" l'

~e study.1naddition,alltbesu~jeds,cOmpletedabiO&·ap~~calqueStio~e. 4ttheclose Il

of the session the subjects were allocated to one of two groups, one being experimental and \1
, ' ,,' , , \~

'the other, control. It must benoted that the children were unaware 'of the group to WIDell ~' "
(~ ~~\". " ~'. '\)

theyhad b:en assigned, The sessionsran twice w~kly for an hour an~.~een,minute~ over c
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~! :ifive week ~eriod. r.fLtheirpe'~ultimatesession, the e:x.:peri~ehtalgrou.p 'Completed a se~ona<:S
~ " - Pc \l \I (~

eSI3syto gatige their subjeotive experience .ofihe jnterven~on. :
" _I) {j _ 0.~{) ~.,'

\'l ' ,," "0 '.' U
<J ,'J 0 .\ .. (/ '8 '-'(1

o t ., &1 _ ,0 - <]" "U _ , '1, ',1, Cor" \jQ t,' -: .:' . I, '~",:'

"rhe'writ~rworked with the experimental group' and a q1alified .hi~h schoOl tea~nerw()~k~d
" with the con~rol g~oup. The·'experimen!al group,r~~eived.' ten' sessio~~"of thetapeti't~~ I'

in1'eiJention, while th~contrglgroup rec~iV~d'SynKbu~/orientatea input. ,The'ieacA~r wJ:10"
',':"workedWith the ~onfroI group was a warm 8l1dengaging individrial:who:'did not cagy the
Ii" ._ o " . f) . ".' .(

"!~ Y~):hsin~etaction~(efllr<)Ughill~ th~rapeuticaUY"hase~hkay. S~e dbnducte4, ~~l'lous~~~ool.. (I~~_

relatttd e~er6i$es With tIle youths) (~omeof'which inv~hveq group, work." No iflte!premt~Pt1S ,
of the:, ctHldren's int~ract~~ris.w~r.~made. 'A typical ~ogtHtive,,)3c~pol',grie~~tecfappr~~ch

~ was adopted 'With tn~adcilesc~~t'~in the c6ntt!JI groql,. :" - .. -
':J. ' tJ'1 'j I, ., c. (1 U !, (J'. IJ .(\

a D ~
=:{') it

';/ o :.'~ '~
t" l' a ,:;

~\h ,,Following .the interventiQn:':all"subjects were ost~'tested on'lhe'BDI, STAlai1d SPFC in
',: ,0 _ Ii ,~ (J • ~ ,_' , .. .:?~

order. to ascertain wheth\~r intecy~o~ h;;Hl~i, Ibl1ced performance on these measures(c~\~~ ,.
" : _ ,_,.' _', \\ ':l " _ .<~:/ I,n _: ,./1.. .;' _ ' ",-:> '._, . ·~'"' .. I G

" 1~ith~hGpre-t~sti~ng,pos~..testing)too~g:~ce aPfi~\xiIliatelYtwo weeks"b~fore the coWID:nce..:~"
"ment ()fschool examinations. rnere1~~:j'athh~; month gap between pre- and post~testi'hgt

i1_, 0 ','- '_ '<,,,'\,. , ,'_ ' ",,':; _, 10 . ~. 'J

" r~e work at the\~chool w~ draWll~ a close With a party for all ~e: children ~1116n~i9ipated
" _'.' _ _ . '_ _ r. '. p_''::. \.,\

'in ~l1estudy. I~should be noted that lliet~ is}:l.nagreement bet\.v,een the writer and fh~,vchool, ()

.~ that: a~a1l1utualiYc:~n~enientti~,e> t.~tf~~bjects int~leco.~;roigroup will rec~ivein:e~~ftti~~, '.
~q~!valent,tothatrecel~:d by the eten~,<ntr !!!'oop. 0 , • ..,

,0 6 ~

8.5 Data Ana~yses
'v c ...

o ,

f) 'j

o I

o o
,. \\ a' ~:\

" ,,(! t, '~'" -l(. if' (\. c ,0 () ::~, 'J-

In secor dance withtn~ s~~ted'airris~nd hyp~th~se$ t?fthe present study, the data was ~alyzed
,) ',d ' , " \~

itdhe foHoMng manner: " " " C' , (.) "

o
" \ (.:_, 'r, _. • . • (J ()

" _ " u , l~ '. " c- \_'

1) 'In ordervto describe tpe"}i;n'nple, dt:scnpfiye statistics were, comp~tedQon continu'ous and'>
c~teg~rical variables; thatis~6n ttge and H~mographicOd~tai1softh~ sampl~'respe(!ti~elyt Q '"i

\: " (.' n '1 •

n °u U il C0 0
.j t· I" _;_, " <' ,,() I", I'

, 2)" The essays;',drawhigs, and f1~edba.okoomptet~d bYothe s~bjectsJere., e:Y&1ba:f~dby two
,. 0 _)()\";l " '\...-:> .., "n

independent raters; .Both raterskvvere,1tllnicalpsytho16~i3ts who ~\~>~~sJ}ltllftheir training

0'1\.\ : ••• ltuall~~d~iihteq,(~tP;Oji;~e ~la. Cenrmlthem~Dwerein;!~i~\~~,~d
. thell,classlfied into general c~t~lgOt'1e$. ,', . '\:':'f/'~"'} '\.\ ,

,1\ n ("

t, \j .:

",1/ ,.

il
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4) c·~ a 'fIn,al vaIi~ationqf the measures etriployed]o :h:nvestigate¢e hypotheses,the
, Bihon¥~ Test"w8S'"l!Sed.lt~ex:ro~e the :~~mber 'ofs~bje:~ In':\~h gro~~wh~$escores
chfu1g.ad,ln thehypothes~eddlIections"" c 0 ,'~ ,,' ,,' , \)
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RESULTS
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-'j

o

0

"

o I.)

I}

" 0

o ,j, f;, 6 Co ;\ ,~ " 0 ,-J~ c,o. 0, p ;0'
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The results"of the pres~dyare pre~ent~d in thi'ee sectiort6~.Section one co~pds.eso~ d
,"", <;::.

de~cdptioll oftbe sampl~ in ter¢s of PSYCholOgicals~~\!~lat~of~tress,~ ,wenas ~n essay C

pnd dra~g them~ Inthe secpnd section, summaryresttlts of the Ana1yS~ of V'arian~e
and'the BinomlCi'llTest are prese~red together 'With line cbattscill.ustratingchanges frolll

Q pre ..test'te post~testfor e~cb sUbjectoftbe experirnen~hl~d control gtCJaps.!Thethiru and
ijnal sectioti descrlbes't~e'f~~dbackprovidedby t~e subjec~inthe ~xperlmefttal group on 'I

c, J, _.' .1 0 '" "p 0 "':

, the therapeutic interv.ention tbat' they received.
• 0 0 " ' " 'o U

o
c

c "', ' /)
" D

9.1,"Desei-iption ofthe.)~a~ple IonP'~ychologica!Sequelae, Essays,"and l)ra~)
l""n"gs D (;"'" ", ~,", , '

"" (l t-' "

J\
o

u

9.1.1 J'yfeansan~.)Standar8.11eviations foir~bePre-Tes~$Of~~EcMeasures
o Employed " '''0 "(" " ~

.o
9

o
., . " • (lO II ~, 0 ," " <..';: 'J;;J

IrCfable 9.1, the minunUJl!arid maxUnun£scores, means, and standnrd deviations fot"the to'
h~ ,~

;sample on the pre~test~~1"es ofthe l:1DkSTAI,i)an.d SPPCsubscalelJ are presented. {\s
() (11 ,_. ,.1 ;; , "', -;»

shownfn Table 9~1;the l1.lean for the BDI pre ..test is 17.04, the stand,arddeviation is 10.63.
. _- c, -. il f?' ~ " () o ;-. eo

The miniqIumscore is 4 and the,maximUlll,'45., ",'., ~ fb"
'.1' , - lY •

o
()

\J

, , ,'_ " _ _ " _ O,_, ,', ',', . t;., II: ' ;~}:

On the State~Anxiety S~leti;the, mean for the pre..tesds 41.92. TJie standard devi~t\on is
II ' r :'':'_ a

'11.89. The lowest score obtllined is 25; the ll~ghestis fa. "On file Trait~~dety Scmtthe ,\,"c \)

meap for the pre-test is 44.92; th~standaJ;d deviation is,,9.43. Th~ lowest ~core is 30; t~~
highest score is 65. 'c" 1\. ." . , ,Q '"

• C I) u • '"
:::? lJ

I)
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::' 0.0':'\ . /~" ~ . ,2 0", (I '. ',' '. '''. 'i, 0" " '. ' .. <, ,
The subjtf,c~?perfof;¥di1ce on tb~ SR~C;SfUb~~~ris as follows: On the Schol,asticSom~e..; (,
tepee Subscide~PfCI), the meanfQt'tne p!e4est isJ.51; the s~andard<leviation ic; 0.81. ,(<;''; ~

': ' __ , _' '. _:_ _._ " ',', _ ,- _ __-rl', ' .;;_\

The ttlhlimum s~oreas'1.00.and .the maximllm(ls~tlre.iis·3.67..~On ilie Soci;ti Acceptrul:c~" "'
S1.1bsca1e(SPPC'2) the meanJor o.e pre ..test is ~.40, tnc'standard deViatiri:tlis 0.71. 0The
, .... .' . ' ." '. 'b . '""",,,.' . . " . . '. ' .' .... ." " .. (f'o '

, minim:IPll score is 1.00 and the niamnurn s~ore is, 3.67..",Qn the Athl~tjcG011IJletence
, ,o',,'; ~", _ _," ' "_, 0, 0,0" "" _ r:) 0' - :,:'b , _ I), .• .: _" ~

~~bS..Cal.'e (S~ .•.C, ~), the~lp.eanfor tn. e ~r.e...t:.st~s Z.l? lb..'1~.~1~:IDl.tI, "at.•...d..~evi.a~?~,.iS g.s,8...111e. ~')(/
nnn;unum score IS 1.00 and1::tpemaxnnam sco!e IS 3dqf .On ~e, PhYSIcal Ap~earance

:; ,_ '_ (1 .,,' " '_', ,~, r: _" _, v _'~_ ' \t.', _ ','

Subi.~cale {S:pPC 4)1 the meap. fot' the pr<HecSt is 2.56~the standard deviation is Q.9,~ The
'01: _._ v.., _:' "_ ,_ '.- . '" _.. ~ _,,;, - () -, .:! ~ co, " -' , _ :;;'

mmunum sc()r~IS :I.OOand the masmmmscerers 3.83. OntIle BiehaVlomlConductSubscale;, .. '. .'. 6 "......... '. .. .'. ,. .t" ",'" '. ~., -';0
(SPPC, 5)~the mean for the pre ..test is 2..66;0the stal1datdgevi~ion is O.'Z£), ll1e mi:nitnurn '

',0 scoteis liPS o~d !~l{emaxin'[hm score is 3.61. Fi~Yi on the Global Self-Worth Subscale'
" ,: C (SPPC 6), the ~~~n;p!thesample fQr'the, pr~-te~1:is 2-/72Q the standard QdeVia-q~mis 0.59. tJ

(;, _ U _:~l'" ~""-~':_ , "!J.r _ " ' 'c< 0 o

'F.h~minilnum score is ·150 an~ +he ;tnIDq;mumscore is3.83. v " , " ,,' "

'(.I ~ 0

Q <;~" o ' Table/g.1 ,,' ""~ 0 ". " .,;/

\l /. , _r "1',_",,, ,e., _, " _" ~~!~ ,,,l " _ _, -'( D _I:'.') ;.,0 "

Means;:Sta,ndard p~Viations, MinUnu~ and Ma,xilUUn1\SCO~~S ,Of the oS~~ple ~notlte 0

Pre--Tests ufihe lVl~su.l'es.EmplQY~d o , I'

, '. II o c "" 0 " Q, ,. 0.• J . '. n ,

(",I)

(!

c "
o

,4?f: ~D:t 4 0" 45

'\~(~J ' state": t 25 67,
o 0 .', l\llXi~ty .....

..
30

,
" If

Tx:ait~
_~.nxiety ,0 '~

1.0,0 ;,

1..•00 ,,';~1 (I

.'5, .,
1t--",--...:....._-....:J.1

1.00 '.,-
i[.50·

~, __,~i)
Jt'..t -'>';,

o

65 ' "

3.67 2.51
'~'..a1 2.40 n

3:50 c- 2.17
'''00

3.83 Q 2~p6

3.67 92.6(1'
"

0 .~

3.83 .:L72
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.o :[) oM the subjects (N:::; 24) tOU1B~etedan essay anth.e following topic: 'Thillgs inmy daily life
'that ~~ hardJo~ me, tb~t mJke ~e unhappy'and that 1find difficult t~maha~e ...".,The~e c:

'-~~tsaysweje examined wifuaViewJo i4enwYingJbat tb.~sample is stiugglingwith ona dan,'
- " '.~ '-n " ;11 G " !J

:basi~. Categ~riesqf pr()blems were ~jerivedby~e~ewingt~e individua1r:~~Pjes ,of';the
si\qject$ ~~ tti~n classifying the centrruthemes intogeneral"c~tegories. sh.f$;:1tral catego ..

0' nes or th~~#s oemer&.e;d."The essays were rated on these ca.tegori~s by two independent
0, "~_ raters; Table 9.'2presents° these categories together with the' frequency and percentag~of

(, "\~'.'"~~~ entire $rutlp,ler~PQrt~g~~lryJn." 0 '!<~" u;" "0 ' D ",0

',J n i; c,

o

o

"f"--
oo 'L?'

c. ,0 0>;) \L:_I ,-, 0 0' '"~ D 0, _ 0 o-~,,';o ,_

II;, As carl be s~.pD.ofrom~able 9.2, the most'ft'equently repQrten p.roblem is <school;.telated
JJ \J ",;I , " J

, ,fifficuIties, m~ntionedby ~O% 0f,lhc:oSamPle. qThitty-tl'1~nep~rcent of ;the sample report c

P,~~b,ternS ~th par~,fits.' IS:tteSwitn p~ers'are r,tW0rted by t, t,":} 0,' f~h~S,ample. In,' 'Ct, eq{eaSi,ng,
Qrder, of-,frequency, manta! problems of parents (15%; ~amtly problems (14%), and

\ - ,_', - ", " ~,,/ ,'.;, ,1')

phYSlfal andlor sexual abuse (8%) are reported asproblems ~ncC?untered by thesampl<fon
a dail~\basis. 1) "~

" ~'" (, D
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Frequencies 'nnd Percentagl'S of Subjects whose Essays J~enect,Specific Pl"ob)eonts

\
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(~) {J
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Q
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", ' \.

, Marital p1oblem~ ""a \;S 1 a"

"'«(n:>n~lict; "divorc'e)

c "Conflict with l?ax-snts G 1\ 8 "
(co:m:muhiaation o. , '

diff.isulties "and
,"con::fl.ict with
part;fllts,)

"

'0

o

o

('
'1 ,--:,

0,
fl",_."

(}

,j ()

f)

OJ 0,""

(J
(J

F~¥:rt ~l,tO~lent~ ,;~ 13
(~l.n-anlt:: al
((l.:f!;d.e~~t'ies~ (i' 6

~l.edholi$;J11.: 'lack of '
suppor1;.; sibl;i..ng ,
:t-iiralrYJ O()

o

14
{~j

-c,
~'t(,\

"()I')

8
8

4 ,'j8
o

24 50
o

" a
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"PeElr Issues,
(cDnfliet; pr~:;:~,1Jre;

~s=eXU==~=11=·:t=y=.)======='=' ===t==~===~,~=~'#'{~==~~ 0

, 0

o
(;

14

n'~ .
b) '"Emotions Associated wilh Daily )'>roblems o

, o \) 0

" i

"An, examination of the subjects1 essays re,yealed certain negative emotions Sntto\.lllding the
",problems that they confront on a 'daily basis. ~·)Table9.3 reflects these emotio~1Sand the
percentage of subject~ rep{lft~g them. Anxiety is reported by 50% of the' sample. "Thd\~
essays of 19% ofthe sample reflect depressive them~~. "G (.
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, t> c~requencies~nd Pet'centages OrSubj\lcts ~o R~portedN~~tive ~~()'tion,sJq.Co~ri.ection
(!t D _ '; _ ;', _' " v

0' with !Jaily Stre~s~s. " -', a" C 'Q '

" ,~I\ Q \;- ~~ L~' C a

o "

"o

% ..
w'"A,nX!«,aty .(

c ' -,~ /i q
\J~1. tlD~p'!resjIJive themes

¢~d~pres~ion, $uicd.dal
:j.deatiol1,l.ack of
,self-wort.h)

D 120

14 " D

n°6

o
0, G
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b

c
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0- ;,'" ' .) 0

~ the subjectS in the Pt~se~t,studywerl~k~~complete ~d~ from the f~";;'g
stiinu1l,}s: ''Whaf,-s happenmg in the place where I 1iye?I,~""The p~rpose of til6)4raw:mg was
'? obtain insight IntQ'ijow the samp!e p*rcelve their enviromnent ~see'.App"ndix 10 for

0~ e~ples of drawings). "tis with.tl~ e~sa;, categories ~ofen~tOlUnental 'r~at\lrest)were ,_,
"cderived by reviewing tl1eIPdividualdrawings of the subjects and then cli.~i£YU:gthe central
themes into.&enerat categerles, ,Fiv~ general categories errierged. The drawing were,

a ~-' - "

evaluated by two independenti'aters •.lliT,able 9~~these -categolies'ar~ presented, ~(1gether
.: '_ " _ ' '.- -, _ ' .- - . _ i_; - _' - - 0 ,; ,-,

o Withthe fr~qU~llCYand percentage OfsllPJects reporting them. ~' " o

o

o
o

(\
o

(1

(,'bAs reflected in the table, ,,71%of the sample report violence as a feature of their envirOlt-
o c n

ment, ,Drug abuse and disadvantage are cited by 29% of the sample respectively. Mcohol
\)

abuse ana rape ate each reported as features of the eUYironme~t'by'f13% of the sample. "f/
'IIi

o

(lJ

o

Ii

(:'
o

c: 0
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Frequ~neies<9.ndPercentage~!bfSubjectsWbOS~Dlinvi~gsR~flectedSp.ecificEnvitonmen..
. ao~

o

tal Features 0

~ t,""') -' -. I-t._. - .- _- Q

" ccc "li'!"in<] T,h"';es

Drug Al:)gse' 0

;, \\ ,. q 0A1Qohol
c
Abuse

o

0 .."

17 ilviolosnc'tol
c ~i'!

I~ape,~
o "

o·

7

o

(t I) o
o

1:3

'71

29
"(l

\'Il '0

o

~. pmotto~alResppnse toFeaB:n"~(ithe Environmept
'1 '

o

o

li o

o

An evaluation of the indiIVldualdrawings 'ofthe subjects highlighted certafu ~moiiollS. 1~e
-" , ~~ - , " . ''--'',~) ", ,~

results p!:esentedin Tabl~9.5 show thatth~ drawings of 63% of the sample displayfe~pJ.res
of anxiety. Indications"nf conientnientWith the envir<?inn~~tare reflected i4. thediawing~'
of29% of the sa~le.

o <>

()

Table 9.5 "

o

" Il

D

Frequencies and Percentages of Subjects Di$playingan'E~otio~at Response to Features"
" -' (.) '/ !) , I; 'r,'_ - •

of the Physi~3 En-vironment

Q

\) 29

,._.. -",,, 'OJ

C~motions~ .:}

o '

63
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Frtquertey
N~24

.: l?ercent

Anxiety. " 15
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'9.2 Re~nlts~of the An;IYs~s "of VRI;Jance and"the B!n~~i~I--'Test'r~Jented-_'
"Tpgeth~rWith Line Charts, c ,,0 C' -_ "" II

O·d b " ~
Q

IS, {;
Q. o~ '.' . Q • '-'"

;,_. u , . 0' 0 :::. ~. "

In mis section, reference jsfrequ~ntiy made totable~ and figur~;.For tlje eas._e ofI'eferenc~ "
gr~set~bl~s andgfigllr~s are cardinally n~mbeI'0d ~1~ ~la:f!~a ~; the{{ertd6£ the s,~tion.
,'Results b8S~d on the orlgina(s~mpleslze~e pres~nt~first,followed by reslJlts b~$~dupon

. '.c-" o t)

n1<?dified samyle siz~.s.
c

\, "

"o o

9.2.1 Results Based on-the Original Sample Size
0' \I c (j ~ '=' 0- a

c c

,.y,
, " c

'From Table 9.7 (i) it can be seea that the e,xperimental and cQPtroJiroup~ are significantly
{, ' , - " -t.

(! (: . , ~: _ '; <;;>0

, diff~rent on ':thepre-test ~DI scores (F =5.6""6,df::::t;~2,p). ~''jfo.~vi?ent fro~he means
, 0 ptese,fited in TaqJe 9.6, ;the scores of the experimen.t¥~group ,a~~signifjcantly .higher th~ "

those of the"contrcl group onOtllism~asure. There is uo signific~f''dUferenee between'the S:~
-:; 0'

two groups 6n the post-test BDIseores (F =0.80, df=1;22, pO.OS)".However, an examma~
o .. '" t) , ""

tion of the pre- and post-testBDI means of th~ experimentf,iLandcontrol groups'(see Table
D " '(' 1'_ ",

09.6) 'reveals that the post ..t~stmean fQrthe eij~iimental group is markedly lower than the
o pre-testmean for this group on the BDl Incontrast, the mean post-test score for the control

u group is"sUghtly higher than ~bepre;te'st mean for this group."~J'-'l'ef1ectedinf'a:ble 9.7 (ii),
the interaction eifecPof the change by gro~p is sig~~coant (F.j::! 17,23, df=;,1;2Z, p). 'TPis
signifi~ant interaction effect is cl~arly e~~entfrom FIgure 1 and impli~s that the changes
-from pre ..to post-testscores are differen~ for the two groups. From l?:iWlre1 it can be seen
that all the sJ~bjec~~in th~ experimental group show a decrease in their sCores from.pre- to

o post-test o~othe9BDI, whereas only two subja-zts& the control gr'ou!, snow a"decrease in
the}r ~cores. The relative frequency of sulJ,jectswhos~ pre-test po;t-test changes are ill the

rl 'Y ',\ 'c - " , II

~hYRothesized directions 'ar\1" noted for the original and modified experimental and control
o - :; ,_ __ [J

groups inTable 9.9. In tQ_ecase of the experimental group a significant number of changes
'." - \'_ Q (\ ,)

inthe hypothesized directicn vi~otheBinomial Test is npted\f- the case of the cont~ol ~oup c

th~ number of chan,gesin the hypothesized direction is not significant."

o
I)
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"As shown hi'Table 9.7,(i) andTable9.6j,the pre ..te~t State- andJrait;.~~etY scqiaS are c

different~~pr th~experlme:!ltaI and control groups, but not ~ignificant@\§biState ..~~ty: "
l~.J - {) '. " (l8~" GO C\

F,- 1,.5{yt df:::; 1;22! pO.O:S~,Trait-Anxie,ty,:~Pc= 2.60~ df= 1;22;,~O.{)?).c As r~tle~~d in,t~ble " D

9,6, .the mean pre-test s,~o!is of'tbe expepmental group"on these measUtrs~ho~ $Ome" 2 Q \\

tende~~ to be higher than thoseOf th~ controlgro~p. In addition, it c~~b~::;ge~ifroin (~II

o FigUres 9.2 and 9.3 that there area'numbe~ of subjects in the experinlentai group wAh ~co{~s
o ._, ,j \l (, - ') , " r..

far'higher tllat.~~pyof tIfe su1;>jectsin the control group. "There is :tru 'signmcant oiff~rence
o. be,tween th; tw1~groups~onthe pOs~lte&tS~ate-An~ety sc~res (~. 1.39~df:"J;22,pO:051

" However,3 signi:f:i£antdiffereilce eXists between th~ experimenfal (lilP control gro:ups(gn"
the post-test Trait-Afixi~tYscores (F=;5.17~~)df'-:)1;22,p)~' As sl!q¥fn in Table 9.'L{fi), the 'b

mteraction.efiectof the cJ1ange
o
ny group is~tgnificantforQbot1t\Jh~State- and Trait:AnxietY':' ,', :~~ ")

.'~~_scaIes(State:A1mety: F ~ 10.58, df,-1;22; p; Trait~Anxiety: iF ~ 20.96, 4f::; 1;22; P~,'The.,~e G," a. '"",, I)

c -;Ygillficantinteracti~ effe~ are c1earXy mustr~ted inE,igures 9.2 ~nd9.3and im~~te£lttJJe "c 0 o~," ~ M

" cbanges from pre- to post-test scores are different far the'experimental and contrQl'grb'llps~
c 0 As iJo~ed,!ll'Table 9.9, for rlot~the State ..and Tnlit-Amdety ,sc~es,there )a:~a si~cant, . D

humber o~ changes In, tu~)hypothesized directions for the ,e,q,eriDientaI group Via" !1le0

19 ," if".J~ , c -, _"~, 0:=:' . ,,0 -;-~.::.~".... ,_"'>

Binomial Test. In contr~t,'tll~re are no si:,tnificantchanges in the hypothesized. ooections
, ' '\\., , ,d (, ()

~~TlgrOUPO":~~!l,ivfi,~ety~. ~ ~ c ,:' ~

() 'e! 'J' r i} ~ c

With ~:gard"to 'the ttmau,; Of~etve~ c~etence, th¢ p~.test s~~~ ~(,~~~: .: 't:
'0 experimental and control ,~{)UPS aie different. cAs sh~wn inTable 9:~,'~dTabler9:;1i), the ..:'
0, p,re..test mc;an scores for the expetiIx!entalgroup are lower than:those (If the cQPtrolgronp" "
.ott the SPPC SUbsc~lesof SotgarA~ceptance, ~by;icai Appearance, Behavioral Condu~t:G '.0 0" °0 C f./

.,' '1 Cl .• ' _ .. ._ 0 ~
and Global, SeIf..Wotth ,bu~~o~'signifi~nt,IY so. In the case of S?fJi~ A~ceptanc~, the ,
;flifferenqe is large enough to be significani On-the domains of Schola§tic:' and AthletIc '"
Competence the level of per~~I~ed competenc~ is J:tIgherin the experimental group, but' ,0

, ' U ,':1

n~ significantly so. Thereis no significant difference between t~e experim~ntal andcontr~r
groups 011 the post-test scores of the SPPC subscales, However, as reflected in. Table 9.7
(i!~,the inter~cti9n effect of the change by group is significant f9r the sPPq subscales of
Socia(Acceptance '(SPPC 2: F=55.23, df;11;22, p), PhysicaLAppearance (SPPG' 4: •.

.o " !I

F:; 11.22, elf= 1;22}, p), BehaviorarC~nduct (SPPC S: F~ 1~.~5,df.= 1;22,~), a;;~'Global /
Self-Worth (SPPC 6: F=26.27, dfc:::il;22, p). These SIgnIficant l?-teractlOn/ffects are "

l - 'I~ <C

evident from Figures 9.5, 9.1, 9.8, and 9.9 and imply thafthe change~ from pre-to post-test
scores are different for the experimep.tal arid control groups. From these figure$it can be

0- 0,:
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, seen thafthe m~orlty,p~ subjects in ~e'expefithental group show ~ increase In tp~irsnores
on these four$PPC sub~eal~s in comparison 'vith no or very 'few subjectS in the case of we

, _' ,~ I..' ,::, (> , _ '\

control g::pup. The results o~llie'Binotp,ial '6est a,r,~~howrt in"Table 9~9. On all the Spp~\)
, s~bscales. with the exception 6fSPPC 3, ili~re is evidence that th'clteare.o'signific~gfnurp.ber (j

'j Of,C, h,~nge,~t,J~r?,~p,re, ;,to Wo;:"otest0,8, c~',~esin the hyp~cl1e"Sized;\d,ire~tlo~, in the case"ofthe c~,

expet1me~t~.. ~,~,PSi bUt not m tht\caseofthe 90ntrolJ~roup"·" " r

'7t"""'i D " C
Q a-- :0 0

o o o .r» D " ~:'~-\ It'

o " ,,(' G ~;2l) ,I , " (i ,," "" 0

A~ thiSjWl, c,~rFit is,il1lport~t to,'rejte,rate the differe,ncesh~tween the pr,e-test ~eans fo~~e ",
~perimerital'lnd contro! ~oups Ort all t~~measdres e~ployed (see Tame 9.7 (l),anl~Table '
9.6,)' ~oh differences introduce competing hypotheses into the present study. That is,
differ~ces between the experimental and control gro~ps after the intewenti"on may ha~e

() ~ ,'J 0 \}

been because of the extre1ll,e scorers who had the highest potential fOl'change. In additi6ri~"
t' -,,/(1 C) [~t ~, -9 _ '" '.'

the differenc~s between tfl6,,~ gmups rna:)'"have been because" of the regreS'.sion effect,
o _ _ -.,J._, _n,-._.~ '\1_ . -tl_.... ,,-:;

'whereby tl1~eXtreme .sClOrersudropto tile 'group mean:, 'On account of the .experim~ntal and
control grcl'll~ not being c~mparableool1 the pre ..tests, a detailec.! examination oft-he data was
c'ondtl~ted in an effort to understand the changes Observed on the post-tests and to pf6perly a

" • " ' '0 \)

evaluate the efficacy of'the intervention programme: 0' 0 0 II
"" _ \t 0 ,_ c, ("J" ~::-, ?' -,)

~ "

(.1
," (j& 0

" ii

9~2.TResults Base1l.on the Modified Sample Sizes o

c

(,

In order.to dismiss the argument that regression to the mean may have occurred", extreme
.,~ '-.!_, (/

scorers on 'theBDI pre-test, found only in the case of the experim~ntal group, ':Ylre omitted
" h 0

in a further ANOVA (See 'fable 9.6 for means and SD's on all scales for the original
experimental and ¢ontr~I groups, and Tables A.I-A.3 in Appendix 9 lor sample ,~iZ~S1

[_, ,,.J ' ,,'

)i:tneansand SD~s;and for the scores omitt,edt.?'tromtheoriginal group. tn'all'bases, l~etteans
of the 'experimental and control groups dh' the pre-test after" omission of the extreme
()sco\es are"m6re ~omp~rable); These-extreme scorers hadthe highest"potential for change.
Thus change from pre- to poststest in "the experi;ental group would', haye be~ll
expected to be 1argc:rthan in the conttol group because of .these 'extreme sco;ers: More~~er~
by the regression effect the post-test scores of these extreme scorers on the pre-test would

, , Y ,\ f) :) , ' C?

have.been expected to drop to the 'group BDI mean. By omitting these extreme scorers the~" If:;, ." . .
~ o_

\:)

;;:,1
a

c
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competIng hypotheses based o;extrerne scorers are no IOl1~er~pplicable ..Itit:als() impoti~t
.;:, , ~", ~ '-'. J:. V '. .." . (! '~,

to note ~:;:;~~~ of the lowest'33DI scores 'h.a:Ve~_mpvedupwRrds.towards,~e mean Q~the
post-!est \~ (.F~gure~Q.~)'''~~hi$ w~uld ~ave been expe~t'd had r~gres$igl1to th~ mean
occur~edi Thus ~e' competmg hy~tt~es~s ?f the re&reSSl0n effect 1S ~?tsupported. As
reflected in Table 9.8 (i), in orriittin~'tt'!ese.sc<9r~s the difference between thepre-testscores
on the Bptfar the e~perinie~tal andc9,ntrol gf~:>UP~ei8~ not ~Jgnificant (F=O. 15,.di=l ;17:>
pO:05). Omis,siorl tesulted in Q:1orecomparablepre ..test means (In :?tppendix 9 see Table A.I

fOf,pre-test means, and Table .{s..4 for pre-test and post-test means and'SD's on all measures
') for the experi~entaI and contfol'groups on the modified sample ~izes). 'For these two ng",

, '" ~ .' (, !I ,')

comparable groups the post-test BDI scores are now significantly different (F=4:73, d:'r 1;17,
'p), -It cnn be seen from Table 9'.8 (ii) that !Jtheinteraction effect of the change by group is
'.s'ignificant. This indicaf~s~ the change froffiopre-

o

to post-test forthe ~o' comparable
groups is still different (F=2~~i~2;df= I; 1:7~p:~)Hypothesis" i,which P0st~1~thatfollowilllg

ft 0 ~
intervention the post-tes.rlev~I of depression in the experimental group would be 10\;;'erthan

, "that in tl+~c~~tro~grouP? is therefore sup~orted. ~. ,
, 0

A similar arguJent can be"aP,Pfiedto the an~lysis of the State~'and Trait ..An~iety'Scales on
,\ ,," !\

the modified groups. The omi~sjonOfthose subjects in the experirri~mtal group with scores
, , I'

far higher than the subject(in the controlgrpup rendered the pre-testmeans of both groups
to be .tnuch more similar. ' In the case of State"Anxiety~ three subjects were omitted. With

6 '
respect tG.q'~ait-Anxiety, four subjects were omitted{sae Ta_bleAl in Appendix 9). The

" competjng hypotheses of the extreme scorers are no lorIger applicable due to removal of the ~
\) 1) "", I,

extreme scorers, In the absence of the extreme scores it can be seen that the post-test scores
on bo~h the State- and Trait ...AnxietY Scales are significantly di~ferent between the experi-
mental and control groups (State-Ar~iety: ~(=9.13)df=1;19~ p; Trait-Anxiety: ~13.81,

~~ ,_ "0_

df=i;18, p). In addition, as shown irt-Table 9.8 (ii)~the interaction effect of the ~hange by
group is still $ignifican~ly6differ6,}ntbetween the experimental and control groups on both

~ • II)

anxiety scales (State-AnxietY: F=6.51, df=1;193 p; Trait-:\nxiety:"P=27.S8, df.=~;18, p t;D

0.001). this indicates once again that the changes from pre-tes(anxiety scores to post-test

'.' anXietyoSG~re.s on the ~tate-and ·..T.ra.it-Anxiety s.·.·cales d.iffer for the experimen"d. control
groups. This trena can be disc~med from Pigures 9.2,and 9.3. As in the c~ ol~DI,
none oft~e lower pre-test scores en-either the State- or Trai~Anx;iety scales moved upwards
towards the "group mean. Once ag~n, the competing hypoth~~,is of the regression effect is c

not supported. The hypotheses which-are supported are as follows: Hypothesis 2 a) wlt~ph

I
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c j
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postulated that following intervention the post-test level ofState-Amdety would be lower
\)
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i~.th~ experimental group than !D:.theCO~;Olgr()up; and HYIi~hesis ;~)'~hichppstulat~
.' ,.,. ....,. 1/" Ii %

t. that following ~tervention '?the post-test i~vel"of Trait4lllXiety would be lower in the
,,;,,,"" ,~I\ - ' (';

• '.'1,;i~ '. ' ,,-,;;;-<,,~ . - !Jqexpenmental group tba:n.rl1the cO,Q,trolgroup. "'" <:1
') ,j (")

o

./l

On two ofth~ six SPPC subscalell;l namely Social Aoceptance (Spp.c 2) and Behaviq;ral
;:, . . (, ()..' H

Conduct ~PPC 5), analysis of the scores offhe modified· groups yields similar conclusions
to those drawn {orth<;t·depression and amdetysca1es~.Anexammationof,Table 9.6 and Table
() . " ,.
9.8 (iJ and (il) shows that onussion of the extreme scorers.rendered: the e:werimental and
.contr~l grou~s to be more comparable orr their pre~test scores thanob.efore omission; ,"
(,)" :, " 'J ,)

post-te~tscores on these two measures to be sigrrlficantlydifierent between the experimenu

" ,..:-,;..::.:~-:..,\(j:.) " :i. .' .. ' " . .. ,: 0 ,n . .~. ..

tal and control groups (SPPC 2: F:= 12.01,df= 1;18;p; SPPC 5: F:= 10.04,df ==1;20,p); and o

interaction·,efiects .pf the challge by' ~()UP to be significantly different(~Ppc 2;F-r:S8y ,
d,f-l;t~,P;~SPPC5: F=15 ..•8.8, d~,=.::.~~~f).As is. evid.e...·.ntfromFigu.,.,re 9...5 ·~~.if.\;'_'.~~.:.;»'.'~....,.~J..t"
all subjects of"~e experin1ental 'group (9/9) improved their Social'AccePtC~~¢~s . '" Q I)

~omparedto'bnly on~ subject inthe control group ..As reflected in Figure 9;8~~ ~~:tit~~4
of subjects in~e modified experlniental gtoup,;,S/1Q)changed their BehaYi~'C<)D:(lu~ 0"" D

scores in the hypqthesiZed drrectipn;. With respect to the co~troi'woup, nOll~f~f the subje~
()I.' '{I r- 0

"Behavioral Conduct scores hnproved in the hypothesized directiot1. Hypot~esis 3 b)~which
.,_" , " (,

p~stub~tedthat:folloWingintelY¢ntionthe post-test level of adequa~lmt~ed<)r.rtamof Social
Acceptance would be higher in the experimental than in the control groul) is, ~heref(}te,
s-g,pported. Hypothesis 3 e), which postulated that follOwing interv~J1tionfue postetest lt~el "

\' .,<J_.' . 'j (I .:' :,;,' ,

- of adequacy in the, domain ofBehaviotalConductwould be hfgherm the expj~rimental than
in the control ~\W,is also supported.. o c,"" '. " . ,

c:i ())) • 0 Q ," !\'

o

As shown inTable 9.8(i) and (ii), fortheSPPSstf;bscalespfScholastic (SPpbl),~dAth1etic

,..e.o. m.pe.te.n..ce..(SPPC3).;nOSignifi... cant4iff. etznceretw. e.".~..,n.pr.e-.a.ndPOS. tptestsco.re.'s for..e.l,·ther
the exper,~entaI or control group were fOUUdl\n5.'~~~r.is there evidence of a significant
interaction effect ofthe cbange by group after qfe'drt1f~sionof e,xtretne scorers. In the case .r

ofPhysicalAppearance (SPPC4) and Global s~if",Worth (SPPC6), omission oithe extrema, ','l~j '""'"
" '.f

scorer&'yielded a significant in,teractiou :O~tweeIithe changes by group (SPI)C 4-: F::: i2.61~\
df= 1;~~ p; ~PPC 6: F = 24.15, elf ="1;12,Pl, However, thl%omission of the ext.fe}D-escores '\,
'did no~t in significant dlff";ences betvloon the post-testropr.s, 0' the m~dified '
experimental and control groups on tbes'e subscales, Despite t , it is int~irestingto note
that in ,the case of the subseale of l>hysical Appearance, almos aU t~e' suj>jects in 1Pe '

, 0j (J , " " " l\ '.1.'1. " "
o /,,;~~" "" (I " .~" ",,/ '\' '" '

!'; (:<:S-7 L" /\ .. .,

~~\J.,,;j. .;,.,"" \~ . ,,~,('I ., ''''9-13''
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mo~ed (lO/l~r:;'W~rime:~ grOU; ~~~~e~ their seores~~postwt~Stin:(Se~T~ 9.9)~ C)

i /;' Thi~is incontrast Witn no"subjects increasin~tpeir Scort!s-'inth~c,onu;-Oi'groo-p. Sinillar~ (!)

,:f in tbe taseQfihe su~,s~£'e·oftJloba1.Self..Wornt post-ij!st s~ores on tlie mollified exPerf~,
mental,' and CQ~trolgr~ups are hot sign,.ffi~~ddydif{~rent~Orlc~ aga!i tije interactiorI of

:, '. _ "'. =>: '"',~';', (~. '",'li- '" ..". ''' :'~, ''> ~'?~ .• -:'), ' " .. .o . ; '0

, changebygroup lS'significant (F=24.15, rl+= l;2'l~p).AllofthesubJects~eexp'erhpenn , "0 "

l ' t~'~oup changed~e~rG}obal ~elf~?rth SCOresin'th~ohYP~~7gizedflliccti6n (11111),'D;~lJJ'
" ~J compar~d to' only two subje~ (2/12) inJhe case Qf t,he .controlQoUP

Q

(see ~~le 9.9)","7" ;) 0 G"

Hyp9theses 3 a), d) ~:t}df), whiE'h'postuiated tllatfpUo}Ving intervelftion the' e~'Perinl:ental;,'Q 'J c.

group~woulashow'~l1fg~~11ev~ls'of adequaCY in the (p<:ma1ns~\s.~~oiaSti2toinpe~~~'1'p)',,;B9~~~3
:BhysicalAppeaianc~an(19}obal Self-Worth respecuve1)\ ar~iijiiaUysllb~ti.:'nJiated.~tl1 (~'cn~~' ,..

regard to'tllese SPj?Csubscales ~Hereis"astr~:mgtreD,din the data.''nlat is, the changes fro:rri: C' (s 0

"c> pr~<>t~p:9st~testseares/occur in theiiypWthes~d Jkections ro~the lJl~jorityof subjects in j QO

o '."::" " '~·o: ' (l

,the e:gperlmentalgroup,~ut not inthe case of the control group. N0 such tren.q is evident
o '0,' ,in the case of the SPPCsubscrue ofAtllletic Co~petenc<t') ,HY,llothesis,3 c) 1s,tllerefore~ not; ", (:)

'," '~' ' "C' b"-
'iJ,,' . " ;: o '.tt I;> o 0 () , " ~, D ~
supl;l0rted. '0". "\, , ;.~,~_ ' _ XI ~' . D\)o' '

,--, i\'- (,I,

\'
11

(I

c. (~';

o~

,',. (f . ',.... "1:\ 0 0 1'6, .

, " '" "~". ' , ,,0., II.. ,0 . .:;;:,:. " v

" InTable ~6, th<t, m~apsand"standard deViations on all the meas~~Jorthe expenmental ,,1/

I and con[~l groups JU'e presejl)ted 011 the QP~inal sample size. In.Tables 9.7 (i) and (il) and c> " ,.

,·Q.8 (i) and (ii), summary r~su1tsCoft~~pl'~~i~tan,~;;"'1st-testeffects f~r all the psyc~aI!)gica1.
measuresoviaAnalysez of Varian~ are pre~ented.tl1l'lables8 (ii)and 9 (il}stUll1l1aryresults c·

, ' \} -_ 0 (,

of futeraction effects for all the psychQlogi~almeasures 'via repeate(l measures ANQ;VAS "
are ~resented.fuTable 9.1"(i) and tii,\,'results are repoft~dfo~the t~tai':l~pre s~. ~
'I'able,9.8 (i) and (ii), results are reportedfot;,the H\odifieq)samplesizes. Flgutes'9~1to 9.9 .,0

". ,"1', ' " ,Q '
constitute, line charts which 'show changes from pre ..ot(j post-test for each subject of th~ ,;
~xperllnentru.wouP' s~)nmpos@dbythosedfea~b.'~ubject'ill the c~trol grdu~.
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On termination of the interventlPn, sUbjects in the e:xperiIJiental grOllp\{N :0=,-12)provided
~~~ter~thfee~back ~eymre asked to respon~ to the.f~llo~g: 11~~atlh.ZNegained

an~arnt'fro:rn this expenence". They wereasked, Inaddition, to mdlcaivwhlcb aspects'
", 0, ',' ~,' 0

ef the intervention had been most beneficial for them ..Finally, they were ast~edto proV'ide
, ' ' \

suggestioni:lor improvement of the intervention (see AppendiX 10 for exantllies of feed-
back),' 0 'I" '\

o. ';,~
o ~

\\
9.3.1 Beneficial Aspects of the Interventiop. Q '\

\) . \
.or' () "" '{,

The aspectsof the intervention rated as ben6~~~~1are presented in Table 18. ~ ind~mted
o. 0 . _ "~

in the table,'peer com~unication and support was reported as beneficial by 66% o~the
'"' '\\

1\

1\

o

Ii!/
9-21



o
"I

°l

7<1', ilI
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sample. Training inpr6blem-solvin~ and positive seif-~alk wer~ ~ach rep6qed as beneficial.

by58% ofthesampfe. II!-decreasing ordetoffrequency, relaxatioll (33%)~ roleplays (25%), 0

bfbliotherapy (17%), and free writing (8%) Were reported as:~emgbene"flciaIby the 0 ,.

o " t,;(;. -,j' !F ,'I _'J - :'I\) •

participants. " o

r,',.o

Table 9~lO '0 ." 0 ';\ '1.

Freauency and Pel"(?eldage o[Subjects il1 tbe Experhnelltal Group WhoRated VariQUs'"
Aspects ~f t~elntervenfi()11 as B~neficiaf " ", ,"c . ~, {} '~

....
0 .,

Aspects of 9 e ~,

~
a

0','

Intervention Rate. N=1.2
" Benefi~,,:j.a,~..as " "

Solving " 58 GProblem 7

Role Play " "
., , 3 '. " 25"

~\_\

POEl1tive Self-Ta.lk 0 7 sao,

Q 0 "Bibliotherapy 2 " 17..

",\

I;E'ree wr.iting 1. " 8 e
'"

,

0Relaxation and 4, '33 r.

Visu(11i.sation Q'i

I'-i

Ii!Peel; jl~'Upport and 16
."

66 r_;

conunfinicatiQll " " (~=~.' , ,__

(I

, c

o

o _(I
I~

D

o

9.3.2 ',,"\Tbatthe Su.bjects' Gained from theiltlExperience

"1/ 0 ;\ _ i~,~ ,_._ ~ _')!)

The participants of the intervention prograrn!m!lespqnd~,d p9sitively to the t9pic: "Wh~tI
have Iearnt-and gained from this eXperi~~ncelf.Some examples of what th~ adolescentsbl

reported in terms of f~edoack are presehted belowr T~

-:'1 have gajned ba~k my ~eJ~1"nfiPence'~~ my l:"''l!ect for myself'; '1 hav"l';~t not to
keep a large problem to m.y{)elfand l1lilier Ito~onfide.in ,~omrrone.e!se"; lilt helped, me a lot
to (tal~ myself from my ~.~rents...to communicate WIth pe()~)e...with my schoolwork and
man,..Y other thingS'; '1 really Ie.arr::t.how tor=pro~1ns. r never kn~whow to,

" .." J ""
II \"_~~ I'"

,)··.~.i..It
./ \

~ !
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" b~ sU;ceYo~\~ evecy~ was ~~d around"; 'The tIililg that I finqmoSt~~catioJt
about the ptn~an.nue is that Ibave learnt to believe inmyselft; "I have learned how to cope, /. ~\~ , r:?" () .
with my ph}ihems~tint hlde them away:; lIMy life is changed". .

(0 -0 >;) n
~ ; \,)

9.3.3 ~ggestions fo; Changes in tbelriterventionProgramme c.
u.> ::_..o." , < - 'i-

~ 0

'I'ije majoritY' of the subjects in the expedmental gr~up teporte<i b~ing'~atisfie~with tite;o
intervention progr~e. TUey stated that ~o 'cnang~~,$hoJSldpemade to t~ pro~e.
Tw? p~cipa~tsoffei~p sugge~ti~~ for cbange. 'Th,esesu~estions ar~ptesente9j'el?w:

"1, V

f,,' tr Q,:"'/;, '>J,~- <t_')

"*Tdiep~&t~hoys; and.:gir1sintdsepatat~ groups speas t~ facilitate ino;~ open ,co~unicar
",tionand sharing of pr~blems. '" " ' :; ()

.~ ,

Ii *1'0 inclu~e more rOle plays. o

I'i

Itt this chapter, the if~sults'ofthepresent studYwe,iepres~nted. In th(!following'Chapter a
discussion o~t~C'ei~ultsis presented together with refere.n:~s \~orelevant nterature.
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CIJMlTER 10: DISCUSSION OF RESULTS'
o

0,'

In' the pteseat. chapter, the results of the inves~gati()ti Implemented by the Writer are
discussed and related to the literature •.The results of the descriptive,statisticl are discuslied

" '. '. . .. - \\', "" "', "

first, followed b)"a&scu$sion oftne. resiUtsyield~.dbythe ANOYASand theJliuomialTest."
Iutile firialse¢tiono~this diax>ter,the feed~,~ovid~~ll by the subjeptsintfte experimental
group is esamined, '" 0 '"

).0.1 Discussion ofDescriptive Statistics
)~ ) .

1_::'

10.1.1·,The'Sa:mplelnvestlgated
/J c

" lL ,
Thebiograpbicat information eollected olLth~subjeCts'su~tsts,thaUheadolescen~iin t~e
present sample come from ne~ther very disadvantaged nor very affluent homes. It WOllld
appegr that they constitute averag~Coloured ado!~scents. Thefindirtgsof~,present study
may, therefore, be said to be rep!~sent~1;ive'6f the average adolescent in ili~Coloured

,,:~ . Ii,

'-,~~>
o

,:t{

,) 10.1.2 Profile oftIie Samples' Pr"e..Test Level of Depressioll, Anxletyand
~ .:"',," 0 8 .c ,,\

Perceived Competence . :X__i'.)V~ °01' _ '
,;;/'"'~"\ \. ,,'

" , t(7 cf-'''''So-2.." » ).~-
r;;:/ lW~~~;~<9',J

r- 111.--' :v~ "
The psychological sequelae of stress are of pl'.iQJ.ary co'e'r~in the present study. A
discussion. of the level of depression, an:ijety~~~nd 'perceived competence in the entire"
sample prior, to interventlo~ is p(resented below. The degree to which the sample was
stressed, before therapeutic intervention or scholastic,input took place, is commented upon.

\, ,

None of the psychological measures employed have been standardised QtJ, South African
samples.r) ~Therefore, any statelt1ents about .the performance of the .presrft sample in
relation to that ofl, standardt"kation samples must needs .pe tentatiee, ~~) r
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In terms of the guidelines provided by Bel\!<:et al. tr961), the,average level of depre~~ion.'
inthe'sample, before interventlon~'faUsnwithil1'ilieMild-Moderate'tange. There is gn':}at,
variability i~ the scores of tl~esubje~t$.dThe low~st score is 4,an~the higllest, 45. Based ,

Q (, ~ ". .'.,J_\~_;. _(;t. , " ,-,_::> " _,' _ .' _ _, ,:', >

upon the guidelines provided by Beck:'et al. (1961)/a break"downof the ~~velotdepressioh f) ~

Q \);. .. - ,,- \/ ,.~

in the present sampleis as fdilows: 29% fall within the Normal range; 37% fall within,the
" ~-' y ,() 0

Mild range; 021% fall within the Moderate~SeVererange;,and q% fali withi4 t1~e'i'angeot
, ¢ "Severe.D~pression.The afore~(;mtioned'h~~~do~ s~ggests that,theJeveI, ofd~Ptessio~ in ';,

" The maJoncy- (66%) ofthe subjects falls J~hmthe Mild and NOlmal eanges oi'aepresslOn.
"DO -, - ~ , "'_~

. There is nomanual available for the BDl. It is~h~refore~ot possi~Je tomake any com~e~ts
:abOUt the level of d~pression in the prt?sentsample, aicomp~edto a ~talldardi~ationsample. ' "

) r:;:. , _ " ,\.\

The writer considers this to be a limitation of theBDI as a measure ofoepression .
.- ~ -" _',

!....

o
o ex

<;'\ ,_, n (J
.• _, ,..-,0, _ (',
. , , ' . , c, rJ

In the absence ·tJfa manual compris!ng standardisation data" the writer sought comparative
data 'inrese~ch conducted 'With the B-qt.c".. ~itn.ilar$ample~. Ih'~ saroI'I~p£adolesc~nt boys
(l6w17: years old) in it high school in the,United State~of Am~rica"the.mean score for the "

" '~'" " (~.: 0
" sample on the13DI y/aSj2.62 (SD:;;:lO.36)~fal~i1)g·VJithin·therarige'~fMild Dep,{®sion.

1-- ,i) "

The leveiofdepressi<m in the present sample appears to be highert.1anthat of the ~oirtparative
study~'f~l1in~with~~th~"range:JofMild..Moder~te Depression (mean. == 1?:'04;'~SD~ G10.63).

l'he subjects in the c()~npara~ivestudt were drawn from ,apato9hiars~hoo1.' Ihe subjects in
the p;esent,study were 'arawn from a loY;SES community :1jh~tencounters a hi~~·i~yel'of
acute and chronic stress. ,'It is well docomellted hi the literature thatlevrl.$ o~mentalhealth
problem~ a~'~)higher athong low socio~e'conomic status individu~ls&~~~,";~O~g. more

00. (\ _ I ~ '.': ~

privileged groups (Belle, lQ90; Dohrenwend~.1990). According tp p(oponents offhe socia!
'. Q 0

c~usation hypothesis, the frequency of negative Jife events in low SEB ,populations is
positively whited to levels of"psychologiiSaldysfunction (2ompas, 1~8'~b;~¥yers et 'al.~·

(i 1974)'I)Ba'6~u~opt~r,~~e~atnre,and 8iv~~th~di~erentSOCid~co~omiCstatu~:ofth~pres,e~t(,
versus the comp,arabve sample~ the raised level of depressIOn m the present sample" IS '.

possibly'duet~ the io'Y s'~cio~econo1?;licstat~s of'fhe participants. " .0
", 0

r?
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A discussion Gf the leVeelof pte-test Stat,e'"and Trait-Anxiety in the present sa..~ple is
',\.. ':.,' ',' .. ',,' ',' ,'. ',' ,' "-::,, . _": ',' " •..... : .,.,

": ',_ "0 ,_'.. .. .. : _ .." _ _ _ Co _ ,')"'~ :" __ _ __ ,'_,',' .. " .... ,',' '_, ',.. _,.:)" '

,presented below. Compar.isons with standardisation samples 'are .~~. In th~ manual (~r
the STAI) means and standara deviations are ptesent~d for males Jia females separ~t~ly.

.' Q'\ ,I

Gt)nder dirf6rences are not a focus of the present stul1y.. /I~rr~f()te" fOf the "p~rposes ,of
discussion, the means and standar4deviations ofth~ stand;tdisati,on saniple are c~~bined"

." ... .. .. .. .. ~ ... .... .. ~l

c

() ():;

()

D

~, ~~.;::
The mean score ofthe~p~sent sample 011 the State-Anxiety ~caIe (mean=-41.92~~p=J 1.D9)
Is slightly higher than, that ofthe n06~ative 'sample (mean == 40.e:;';;/) SD ::;;ItttO). The,.
State ...Anx~ scale~which assesses hc~ peoPl~J?hl !frightnhw", is ~~a$iti;veto test taking
c.onditioX1s(Spielberger, 1983). 1'613 raised fuean sdbre ofthe preset1ts~mple onthi~ w~as'lre'

$U~~ that~"ale. waS~rpl~red \IliJer somewhe; ~()r" $It~~( eOndi~g~tluul~
the casx oftlle normatIve saniple ...The factthat the saw~(e barely knew the wnt'!}r,~dpt,h6t

~. .',. o _' ,'" d', " .,." " " ''''',_,"', "'_'" -, ",_".,.", ", 1 :-/~' -,' _>,;:7~;rtet' ¢?mesffom ~'~~~~lYdiff~rent rac~~land socib~~poiiamic,~ack~roun,~ fr~~ t~~
~~rfi;\:)¢t'),play have contrJbu1i~dto ~n ltiGrease In,the level of Stat~-t;.m<1etyl~~le saln:~:~t

\}

b) trait-Anxiety
c

I)

Q

In ...•~ stangarciisation sample (If high school. adolescents (Spielbefger, 19~3), the,;~mean
~I

Trait ..Anxiety score is 41.10 (SD -,;;11.10). The mean Trait-Anxiety; ~eore for the p~'es~nt 0 r>

sample is thefefore somewhat highth>than "that of the normative sanlple (~~an ::;;~,92; SD
~ 9.3). The present s~pleJs drawnfrom a lowSES ¢Q~~~~hitywJ\Jch is ~picaUY"e"po~~d
to more-stresscrs than more-privileged groups; It is nOfe? in "theliterature that this p1(l~~c' o ~

frequept exposure to stressors in low SES communities is positively related to irtQt~as~d'
o \1 \) " ' 0

"(.\0 :'
') c,~'1J .

~I

JY 1.0-3
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II
" , " , ,'" "' .., )1 , U

11 The, SPPC comprises six subscales. A ccmparison of the mean scores fOl'tlifpresent s,ample
I/o!' these subscales wit~ the mean scores ~£the stal)dardisatio~ ~:ul/ple fir ~~m~~~ is
I! ,pre~ented beiQw. As with the STAI, the means and standard deviations OfW~standarqlsatlOu
::"satl)ple"which U'represented for males and females separately" are 9Qnbined for the purposes
II" ", " cD" "

/

'1 of discussion in the present study. II
I 'Ilet
Ii II

h
o Ji

\\'i,-.::\

\~ "

"i\

\~

o

a) Scholastic &mpetence
(,

Ii n

The performance ofthe preselli s£mple on the Scholastic Competenoe Subscale of the SP"PC //
n ~

is slightly Iewer than that of the $~andar4i$ation ~ample{Present Sample; mean =2.51, SD
=O,~l; Standardisation Sample: ~eal'r~ 2.13, SD == 0.70). o "I' "

<, ... ~, (j

"

b) S\?~ialAcceptance
i\

As w~th Scholastic Competence" the performance of the pres~nt s~mple on the Social
Accept~nce Subscale of the SPPC is .Iower than the performance of the standardisation

,. . d· n· '~

sample. On this subseale, the difference is l\l1oremarked (Present Sample=o rnea,l'b;;O;Z.40,.SD=
0.71; Stat,dardi~ation Sample: mean = 3.11~S}) =0.64:).

If:,

'r)

II

0) Athleti~ C6mpetcnce
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"l;nkeeping with tile general trend, th~;-.perfQrmanceof the present sample on the\:,subscaleof i 0
.: "j':: ;',,_ 0,' - _ ,0' _ _ - ,', ,'- : - __.•,,- ,',_ ,,' _ _ - .: ,'''' _ ',',.',','-_ ',' .': "r; _ -- ,' _ _ - Jet _,-:-."_ -':!~~eSPPG measuring Athletic Competence is lower than the pedbrmance o~;the ~tand~ ,I 0

II ", , »' ': I

~~rdisationsample:rres~nt S~ple: mean =2.17,SD =0.58;, Standardisation Sa,~ple: I~..an I'
J... 2 87 f..1D',:;.=0 67)' ,I ,,0:: 0 'Ilr '"- -" -J.;;; -,', - t - - _~) 1) c,;)

~ 0
)1

l!

o

(/
c '(f I

0" ",~", , "",' , , i'\ ",A,swith the three fortner dpmains ,of competence, the mean score of the)pre~entsample on i
c.,,' " _ _ • _ _ ,' ." __ ,' ,1;:", _ __ _ _ _ _', __ :i) _ __. _ _ _ : __ _ n ::;; ,',', _ _', _' , ,~ _ L ,'_ ,; -', ',.' J

the Physical Appearance Subseale of the SPPC is lower than that of the stat1ld?rdisationI
:ii •. ' "" •.: '.'_ ',_, ""_"",' " " ',' _'" _, __ " , " _,' " ' , " " ; _," ,_ ; ; __',"_',"" "," ';, ',_ ',,' _'_,.,1

i~ample(pr~~entSal1,1ple:mean= 2.~~, SD == 0.97; Stangardisation Sample:~earil ":2.74,m i

"!b 0.67). \.~ I
" I

cl_,

o

o "

((>;,

, " , L,', ' , ," .' ,jIIlikeeping with the ~~~!&t'evident in the aforementione~ data, tr meanscore of the pres,ent
0" sample bn the Behavioral ~onduc~ ~ubscale is also loWrr than that of the standardisation
"sample (Present Sample: mean = 2.66,811.::;:; 0.70; S!andtdisation S~mple;'mean = 2.92, Sd
'l# 9,,57). q) 17

o

)
Finally., :he p~rfopuaf1ce o~~the prese~~l1ple ~mt~e Glo~al Self~WoctnSubscale of th¢

7J '''' SPPC!S lQwerthan that of the normaq:ve sample (present Sample: mean=; 2.72>SD =0.59; ",
StandardisatiQnSample: m~an=2.95,81)::' 0.64).

c 1I

o
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o \j" 0 ,,' ~A,~ , " 0 0 0 \) ~ 0

o ,,0

o ", In sulllIDacy, th~pre4~t P~orman.? ~ft •0 presentsa~ple, o~~e ,ubsc~S. Of~~ meis 0

Q" unifgrmly lower than that aftRe nQrmative,sample. ~e two sartlple~ diff€t(m~kedly ..,'Tlle
~:(norm.asve s~mple "wasdrawn ,frgm lower to u~rper middle' QclaSs'ne~hbdt~rhOod~(B~er, ,,'

1985), The present sample, in contrast~ytas drawn from soeio-politically aisad~antaui"
\1 neighbourhoods, •.Thelack'~fself~~~teem and feeHn~ ofma$t~rr tliat~!orv~dedisadvantaged
and oppresser,l communities has been we'lt dpcumented in the Iiteratut~(MacClennlW~1968;

;j ..•• .....' . ',' • ,-, " . ',. . . ." ,,'f'"

¥asterpasqua, 1990~PearIitt'etal.~ 1981). Tli~ iindings that the subjects in'th~ present $tudy' '
dispt~y' lower sel£.per¢eptiqn~ of'competence than their middle .. to upp~t~class 'normative 1/

<'.' .' . .... '{. . " Ii . ',' ',' (\.0 "

~,oultterparts is po~sibly due.tdtheir ~r,~socio ..~~~pemicsta~~~. 0 \l
v ,,' ~ "

a

~_ .' - - ," ',_ '..' .',',', ,< ,', ,',," - _,'.- - - - - - ~:_ ,,', - - ,'•. __ 11An essay and.a dr~wing task were completed by the subjects in order, to ~sajninsight intd)
their'daily problem$ aswen as Jnto 'thelr percepHpns, of their ert.vjronm~l~t.The fmdings

o yielded by these tas~s are discussed below, c \ .» ,f' \i ",
{' () f::?

,:.?' . r: c

«
,0

-;'[
o

'-'0

i) Daily Problems
"I)

\\
o ,!) 6

oa 0

o
o ~

The writil!8 act~vity elicited',painful self.di~clo~ure and the' expression of ~ w$de range. of
problems. The writer thus ga~lied import~ln~1n,sightintQothe daily problems confronting the
adolescenta in the sample. Th,; use ofwri~jng in clit~.icalsettings, has l)'eenWidely support~d' a

, - ,','" ,,_ _ '," _ ',__ _" _ _' _ 0'" _ - _- _',' _' _, -- -_ __ <' " _" D
in the literature(AIIan and Ande~~on~1986;AyalQn~1981; 'Pennebraker et ai. 1990; Wr11z
and ~1c~hirler:!1~90).The rich d~\a generat~d by the essays inthe present study ,underscores
, __ -_-_- __ _ - - - __ :.:,.~ - - - - - __ ----- -__- _- _ - __ - - -\\ - _-_ - - - -__- ,--_ -_- __, - - - __ t',

"the use of writing as an, effective medium ipr eli£iting signific~nt fecti,gs about qifficult
D _ _ _ _ __ -- "" , - , __- __--- _ ; _ _- -_- __ ___-- _ ,_.__ \\ _ _ __ , '_- _ __ __ ,j _ "

" issuea, It i~J~~that the frall~~ess !ithwhid~ the ,children r~~eonded tQ ~he ,~soay'topi~ is
u i~dicative o~t~~ir need to share their pr,?bJem$\/~v,itha suppor~iveand symp~tne~!~~ (f~r
examplesofessays~ see ~ppendix 10), ,', '(/

/) ,I)

U

'.0 7)
i.":'() (_/

(I ,.,()

o
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~' d'0 ii' .• ...... :,,, ". :. ' • c- ..' .,~., '. ", l , .'. 0

o pYjraUt9$choOl~related diffi~ties,"pfobl~S witb parents, an~ peerj&su~s ~merge .~

;!~~ma;o~~:;o~~::~:;:~a;~~~;s:~~ot;~t:;J'
by the difficulty or bulk of school work, as well as to b~mg disciplined inaparticulary severe

pC,. " ",0' ¢.

" manner. Problems With parents follow as the next Il1ost"frequerit1y.,repo~d/pteva1ent "'.
'1/ ,,',' "'" """'" ,,',, ", ..' . ,'. _ _, _ : _: ';, __ , , __ ' '",' _i~C\

P!oblem ~,!the 'sample (reporte<i\~gy33%). Prob~e~4i r~ngefrom lliJ~un(tr4'standifig and
commurucaHpn dlfficulties;:io overt physical or. verbal conflict. Peer-rel~te.dciSSttesare

\f repbrted 'byJ9% of the sample, Thes~ issues include bullying by and fightingwith p~ers,
peer p:ressur~ to engagein deviant behaviour, and dilemm~ regarding the opposi~,~sex. "

(.1" '~

o Thes~ fi~(lingsare. cpnsistellt' with th~ (1onceprualisation of adolescence as a time when
,.,major changes in family, school, and,peer group structures pccur (Petersen and Hamburg,

~ .' '. . . . .. . ~
1986; Erikson, 1950, 1968). The results oJthe present study are also siJ.pj1artotbe problel:l1<>
reported by the ado.i~scents in the studyby Stark ~tal, (19§P; see>section 5.1.1). - Q

" .. _. ". . " . '. Q

o

o

Q

"

o

Th,e res~ of the problems reported by the sample Include ll1aritalpro01em~~frunllyproblems)
and a?use. Marital"problepis of tbe $ubje~ts:pa~et\ts include verbal a[ld physical conflict;
as.weU. as divorc~. Th~ eat~gory. of f~mily prQPleIttS, comprises: financial difficultiest
'illcohti1iml"lack: ofa supportsystem, andsibling rivalry. l7.inatIy, ~lt:msed(botho·~phYSicaI 11

. . ~ . 0 l::C

, 0 1and s~Xu~ nature"·enu~rges as. a problem area. These probleUlSr wh11e occurring in all ,,0
o ': . ~ .:': .. :·.".'J,.~I~

a populatipn gt'oup~across allsocial ~tratific~#ons"tend to be typicalpf low S~S populations
c " ,) "~ I ,', \l ~ ", ,;' ,", . :'"

(Wills and Lagner, -1981;Oohrenwend, 1990)., 0 o
(r-:f
'"~:r

o

Ali.' eva.l~a.ti.'on.,..·.·~.ttheS.Ub. j~.ctS'.~.il~YSr.e~e'...al. S.•..tb...•..utc.ena.. in..•.n.•.e..
g
•.llti". e...e..ffi. :O..•!~'O.'"".,.o',)!It.. e.•.•as..•....soeia•..1?~...With the dailypropleh1s that they encounter, ••Anxlety and depression ei~erge as dominant

emotiQ~;expressed either overtly 01'Q:ove$ly in tht~essays of the su:bj cts, Anxietyai\d
d:press~onare ~0thpsy~hOlO~C61~:quet~e,ofstress~that hav~beo~i.dQC~••\~nte4~lows.E~ a

pop~latlons (Maste1~asqua, 1989; D(},~re~w~~~,1973). It( ~gdft1on, tp~~lep~c~olo&l~hl~

..'ll!!!\1'.e. lao...ba~lle~~dO.',~.~.·o..l~telf. '~.(j~ce .•l'I~POll'J..halj.!)"".'· (b. a.niels·.'.i\...~~M.•~.•.6."$ ...'.'.'ol99Q;\"
Siddiqu;, ,~~ P'Arcy, ~3~4;.Youngs et ,aI., 19\~Q~)~~':he'pr~~en¢e pf th~sd)e~otiqns}h tlle"'

"ess~s. C~lt&~a.lJ4SW!•.:tb th. e~e.,. ~),leveL.o.f tllS&e ..".I.llotio.ilS. OIl'~B.D. I and'S,' IV" ".0 ftl®Sur';;;o : '
as cOlJ1pare~WIththe standardls.atlOn samples for·eacbmeas~" • p V0

."" " ,'r.' , ',', ';:' '"'
, [J - C= .

{) \\
,0

o Q

~..,
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It is noteworthy that theiSSrl\~ that emerge as most central tq the adolescents in the present
o

S.tn.••?y(tba. t..is, s.ChO....0,1 diffi. ~.61.'. ti\\~~,p.' robl~tns... with.•~. e:18. '."".d l!~"F.r~I~~~~S'COllSti.·~t.e
1:YPICa1adolescent Issues, ratb.~r than ISsues typICal of low SES populations. Inan attempt

I; _ " , ,'., , ", _'._., "

to .exPlain this" finding it 18pik}pos~d that adolescence, with its. attendant chang~~ ~d
COnfU<.i;S, emerges as a powerful force in the lives of these children and.for the time~being

I)

overshadows other issues.
o

• 0

t\'"

We $U~J~reSPQllaed.en!hlls~tic3lJ: to the ~WIng ~ }~~(OQ~~~W~! ~at ~.
are expreSSIve, and which convey, their' perceptio~ ~f.,tbelr ell';t,founten~i)n., a Qstdbng
manner (for exmn~'es of dt'~~ngs ••s.eeAppeudlx t(l). The effective~~~~f~t;t1r~Wing~Ul.

G ~ssistingindividu~ t? co~b~~t¢ ~~rcep~o1t~"andp~nf\W feeUng,~'h~ib:r~~~Of~fiby' ')
~eyeral author~ (ren', 1989; ,;Allan..an,ej.AJf~etsl}l~.~'.~...•~.?6). ,0 (I <7 it '{". ,

o 0 1, \" ( ,\
',} '. . (.) r:;:~ . {, )) ,0 {) Q; '~ (

"

'0

\1 , , -(1

" 11 \\ _",' (J

,y,,:: .''' __ _ _ _,' _. , . . ' _ _ _ ' _,' ,'," _ :__ ", _ .JI ,\' _':.'-), ,

An evaluation of the drawings re\T,eals'~olen~~ to be the mo§t prominent them~~(~tlstof,'
the drawings sh4wQviolent and bloody sce~es o~)peopi~ stab'b!ng,oshO()tlng:')fighting: or '
harassing e-a~h other, Dt1lg abuse and aspects of beh1g diSadvantaged follo#,as ~he'{';le"t

b - - - - _ '(,. "._ - - ,) - ", - --_-~- It -, - - 0 -- _ "I '.','. ',,' 'C

Ql11()st fr~quently~depicted. categories. The. drug abuse)odeplctedJn the. d,tawings U1clude.s
sniffing of glue, "smoking of marijllal1a, and the taking ~tpilIs. The draWings include va1f1oUs

\' . '. '" '.-". - • '0

aspe~ts of the environment that indicate their liVing in disadvantaged areas. ~atures of u

pollution, paucity of.public amenities, lackc()f'hous~s;,.~ 'abundanc~of graffiti, and wi;;}",)
:washing ~e an depict,e,d fn the dr.aWmgs. The abuse of alcohol d thlHaping of women "
k .,'. '.' . .... . '..... _d ' " "; ': ':' _' _ ; __,', __ ,' ,D __ ,", - , .,'" ,'_ - __ Q _ ;> - _' > '.,'" ,',,' _', ,"

are themes that are leagtftequentlypr~sentinJhe drawings Qt the s ~ect$.~D:tnpeoPle

~ar~deplct~d a~"i~~e?r~FoafO!~~~:~~.b~i!tiJ~:~)S~ o~) th~ir .f;34 ~ c~Ol?aR,S~.~;f~~' .~c
gt'9uud" cD1SYJss, helpte~sueS$j~ety u"nd de!pa~are)coromu11lcfit~d 1l3t~:depl~tiOIlSot" "

o rape~, co' , (/ 0 c,. li Q D

'.' G' .... ~ \\ ,J '\' \ 0

o o \\
o

o (I q o
"_ ',' _; __ (": _ ' __,' __ " _. ,', _._ _ _ "__ ,' _ _ ,'_, _',- ,',; . _ ", _,,' _0

~"ex~ation o( the drawings reveals tIie presen,~e of amd~ty in the :QlaJ?rity of ~lle Q

, <'.. . . .'" .,.' . qdraWlngs~,A minotity of the sample display features of contentment with the el1virontn~nt,
These' ~ndings'are not surprising,' given that titroUgh the eyes of the ~dolescents in the

o

o

o o
o lEkS

(I£; c

~l (\



,,- ,)

present s~pl~ .the4'" envirofutt~rit is characterized byviolence, drug and .alcO~oJ.abus,~S
rape, and disadvantage. 0 -e

- I_~,~

It is striking t~at the general categories tJ.Mit emerge from the .drawings pr~dominantly
•.•.• '. ~' ~ . 'I." .,. -. ' ..• '. • ....••.

reflect negauvefeatures of~£environrnent. These 'features of the environment, although
'they'occllt across a broad 'spe~tru()f the conununity, are present. to a far gre~ter·degree

~,"'" . H (!

insocio ..pollticaUy disadvantaged. communitiesin tbis countty. It is asserted,.on the basis
" ,,'., ...0

pfthe subjects' perceptions~tliat the present sample lives in a stress;inducing enviromnent,

o

\)

o Q 0

'-<-1. .' • '.. . . 0

It is proposed by thewriterthat, inlight of the data generated by the .essaysJand drawings,
11. . ." ,-..... . ."

it is not surprising that the adolescents in the present sample have elevated scores on
o .. ' .... - ,-. .')' ", 0

(\ measures of dej)ressio~ an}iiety, and perceived c()lmpetence. They clearly constitute a
"'__ . ,~ . Q. . .: ,- .". . : '. . _. ' .. " .." .:'" . "......: -. '." "'" . _ .' '.' ,'. 1\. 0

group of~n41viduaIs who,.lpn a,ilally basis, haveto (;onfrQnta)larsh envirQrunent together
" ,", . II . . . . .. "

withntp,nerousemotiona1issuesheralded by the adolescent phaseo! tl,;teirenvirqtunent. It o " y;'» rmust alsO be' noted that the violence that cuaractenses the enviroament of th~ sample/ ~~ ..

",app~al's to be fill'Ol1go~g,rather than i¢ 9xceptional, fe.~ture.•What emerges is thatJrpt~ a " I)

pres~nt sample is e}tposed in an ong<lfingway to bodl cbrciirlc and traumatic stresses. blel\
_ . " .. n _ '. '.' '. . . 0 ii'. _', . "", ' .'. . . Cb' , . .' '.: '.,~' .'. . . .' _, . ". ..'

".. ".iidded tt~um.a;f :,on~!ta1'Violence mustsf}rely exacel'Q,ate the.~sychologi¢al stress suff,red
by these mdiVIduals. ~< , if

i,)

o

o )1
\\ 0 11'1

10.2 »e~~eil Group DUfet'ences on the p$ychologicaiMeastlres BeforeIJi~er.
!. . . ~,,' \

''Ii;. <:\,0ventlon ,,0

o oc

o

" Q. 'jl

o _ ,. . i)..... Q '" .... .... •..••• ' '. . .: . . .: ." i'l. \1.' _ .. _. .... ..... . _ . \\

The results of the ANOVAS an the original sample size show that with regard to tt\~
psychological sequelae of stress, tae experittlent~l group was dlsadvantaged ill. comparisoil

S ,,< 0., '. . , - .' rJ. '.' ... , . 0.... "~

with the coptrol group prior to intervention. ~fhe results indi~a~e pigher pre-test le~els 'Of')
"'. ." '. .' .... -\, . •. ,--., .:' c" - '.' . -,~

))eQ5essibn and eState- and TraitMAnxiety in the ~~erimentar group than 1)11,the control '\\
, '\ v ..... ... II.. _ _ _.... :,' _.. _ 0 , .' '.. . .... ' ". .: .. ." '.' . . . _ . •..•. "'... .....• .". . '.' . ..: <! .': .... .' . \~ 11

o i:J't}'JP '. Inthe case o~dep~essio1J'.?!he<!ifference is large enough.to ~ell"Sigmficant. W!t~
regard to Perceived Competence, the "experimental greup perceiye themselves to, be less <:

competent in four out of the stx. competence domains." In-the case of Social A(';ceptance,

o

• (J

\\

I&-9 0



I "

s» [I. I
o ,', II I"I... . 0 v.~

o I'

h d'f'~'" 'I " . nish .be 'rrt1m . . Th" .•'-l'd· ,. .,11 '. "h"h'h . .. 1t e J lerenc~ls argy~noug to .eslQ.~l~~n~...•. eomy .oma1jlSInW 1C,te¥xperm~enta
gro,llp·isnot disadvantaged in,COrnPar!sonWiilithe,contrOlgr~~UP are those of'Scholastip ..
andAthletic Competence. In these domains the level of per~~ivetl\COll1peten~eis higher "
inthe experimental group than in the control group, although not ~ignifi~antlyso.

, " .:. ,c ,_ '". -'. '.c :.. . .' .... Q

e

The, <lifferencesbetwee; the twq groups ()c~urr~~,,~es~i~erandOltts~!llPI~~Im~random
sorting into experimentahmd co~trol groups. It isc,not~d"by~fu~stensel~(1980) that \\then
the randomization p~ocedure ~'.employed, the.re !s a~os~ibWtythat by chane~,thee~trane~
ous variables to be controlled are no~ equally distrlbutet{ among the various gro,*p§of

_\) ,'" ',.',. -,." - . - , ,',', - - . -' , .' -' ..... «
su~jects•.The smaller tbesize qfthe sample employed, the greater the risk oftbis.happening.
The small siZeof the\ample in the present stUtJymay account for,the fact that by chance

, "_ -·C_'.." . .!J" ,_-_ __ _."_ ,

the .experimental and control groups 'lere not really· coniP'?arableon many lC?vels'to begin'
witH. " if ,(

"

"
o Insuntmruy, the pres~!lt study employed measures of depression (BDI),.atttiety (51;Al) and
perceive4 competenc~.(SPPC) i,norder to measure the psyclIQJogical sequelae of stress in
the s~pl~: The p~ ..test levels of these'sequelae in ,the sarnple were used' as an indication

0 .. ,... ..' .'", . , ' ' ", .. '
of the level of s~ess·in the, sample. The results of the ANctVAS indicate·that, prior to

Ij ... . . . - .. -...

~I intel1'enl.ib!J,t}Jeexperimental groupwas mqre,sttessed than the,.coull'olgroup. It mnstbe
n()ted that the decis!on asto which gfoupwould :c~ceivethe treatment anq}Vhichwould be
the control W~ a random on~: It was purelyhy chance tltrjt the eipenmenbl group, as"the
group more in need of:futerventioll, re~eived"suchfnterv,entioll. ~i c. _,

cs
l'(')· .~~;

o

o

l~j

c . 0

,..,:....•.. "_, . ,'" ..... (i ... " _ . a d'
The !lltaiisticaI analyses computed on the original sampl~ size iItdicate th~tin the case of the
exp~rlm.ental~1bupthe intervention had the.desired tl'ferapeutic eff~ct~d~creasmg depres .., . . 1; .' 0 ," •. 'j'.o

slon and anxiety and increaSIng perceived competence. In the case of the controL,group,
t~e input that they r~ceiy:dJs predouyn!lntly not ~socia,tedwith ~~$crease inthe psych9"

(j Q c 0.

o
"
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o 1) ·0

.
IOl>ica..1.Seq:'le.lae ~.fS.fre.S.... H.ow...eVer'th.'. e f8.ct "'...._I, ?esPit. "~.'. dOln.'.S"",.plill.san. dS. Or!.in.g into
group'~, the expe1menta\ a,~d) control groups were nofreally comparable to begin ~th
introdU<fes-COIntretingh;ypotheses into the ~tudy. Ti1at is, differences between the ex:peri-
mental and cQntrol grou~s on post~test may have been beciause oIthe e;trem¢ scorers'in' the

o
experimental'group \Vhohad the most potential for change,' In addition~.differences. between
the two groups ma;h~ve been ljecatise of the regre~sion effect. -Inordeito properly examine

.. ..1,\. . . \j). .

the efficacy of the intervention programme, the competing hypotheses had to be elimmated.
This was achieved by way of elimination of extreme scorers· in a further Al'fOVA and a

, " ""

re ..examination of'the results. It should be noted that there was no consistency with regard
c. (j "

to,.which subj ects achieved extreme scores on,the various tests. Accordingly, the resqlts of
each test were examined in isolation and the extreme scorers therein were eliminated. The
results of¢e analyses computed On the modified sample sizes are discussed below.

~ ~?".. •.. D

The hypotheses of the present §tudy postulate that the ex:penmenta,J group will show"
imp~ovem,ent?n the measures of.depression, state- and trait~anxietY and perceived compe ..

lC:: , In th~ \,;,erimental group, the change from pte- to ,poSNest occurs in the gesired
en dhection. Tha{is, in comparison with ~prejtest scores, the post-test level of anx:iety and
\( 0 de,pressiotl in the experimental group is 19W~~ while the level of perceived competence,

in\'all oithe six domains of perceivftd competence, is l'a~~ed~. It wo~ld appear that. the
intervention Had the desired therapeutic effect.Ii " "
D

'. . c ..~

"With regard .lJ the control group, the changeftom pre .. to post-test.dlf.fers fromthat ofthe
" experhpental group." O!l ~li measures, with the exception of the Sch.olastic Comp,etence
subscale of thee SPPC, the change occurs Jllargi!'*ally ir,' the o~posite dit'cct~on to the

I., experImental ~soup or Jhere is.very little change at all. TIlis indicates that the input rec~ived~ 0""
.,' ... . .. ..... ,,' .,.,'". I)

, by the control group is predomina,ntly not associated with a decrease in the psychological
~ .... ,:.,';<J.. n

sequelae ofstl'ess. The increase'ln the level of Scbolastic Competence in the control group
. ()rnay be explained by the fact that this group received i~put in this p~ticular gomain. }rhe

.i). .. .." (\

fact that the five remaining' domains of perceived competence show no improwment is
.possibfy due to th~ fact that the input r~eiv~d by the control group".£.as purely cognitively

::~~~!i~:::~!:!;:::::=:::;Cs~:~:~::~~::~::.~:::::u~:n:a':
". Q

exoep,; th~: of Scholastiq Competence, A'posslble explaqation for th.is is as follows: on c

'J

" 1\ 10-11
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o

o iv

receiving scholastic input the m~rribers of this group may Bave felt that there were raised
expectations •.•as.to.·.thei~.ac.aden~ic··performancein the' .impetlding,s~hooloexaminatipns '.'This
may fJ.aveexacerbated the existing 'l~vels of stress in the control·gro.up. In addition~, the

" " ,,'. ;1.' .. , ,', -, , ,.'_" ' ,,' " " " :,' _,'" ".' ,'i ,,' _ "'. , _,__,_-'_, .,' ,', 0examinations to be cQmpleted shortly.after,.the post ..testing was condueted were th'e finn)
"_ ,,',' .. .',' _ , ,-, ... " ",'.'" , ,,> """", ". _ :' ,: ',' , ,,', ,,",_ ' " " ':', "" " ,H<'i

504001 examinations. These examinations tend to be more important and consequently more
,stressft.ll than rnid~yearexarnillat~as. The input received by the experimental group was

':\l~, , _';-\ _" ' ",'_ ,'_ .",_"" ,,' "'._,,', _ ',: <~>'" '_" __ ., " " " _ , _, ","',, "'" ' ;, ,_0

·llot syllabus orientated.· ..An expectation of heightened'acadetl1icp~rformance would. not

'''JlPPli~dtothOc~ubjeetllin'thl$ gr,!,ut"" Q u:;

61 1@.\' Between GrQup G Diffe~ences on the Psychological <l\tteasures
\ I]

Af~erInterventiov
~ . a

Inte'rventions eraploying COPE have been evaluated in 'simulated[Situati~ns and urtder
(J

conditions ofte:n-orlst attack in kibbutzim and border development towns in Israel (Ayalon?
1979, 198~;L;£had and Ct;~en,J~81) .. EvaJtll~ion .has taken place predominantly by way of
observation lind int~rviews ~th relevant p~·ties. cFeedQflck on the erf,~9tiveness of the

, , , ',,' '" "~

progra.mrne",,!has been positive; so mudl so that in 1982 it was accepted_for'applicatiQ9-
-. ;", ", ,; " , ' , ,,' '" '.' ",,', -", " ' ' __ , " ,', ',' _",c:, .; __~, '", (1\

I) throughout,'~~e educational system in Israel (Lahad and Cohen, 1981). It haS..also formed
1,) \,r() _ , \,

the basis of iot,herintervet;ltions (Lahad, 19~9). o " a

Q, ':, '_ ",',.', "" " _, ' '",'."', ' .. ' ,,',', 1)._ _ _'" " 0 .' " C)The findin~s bfthe"present study indicate 'that an interveption programme employing COPE
'"as its basis, and integl~:lting aff~6tive, cognitive and behavioral. methods of intervention,. is

\_,',- ' '.

associated 'With improvements in psychological sequelae "ofsti-ess. Results of the ANOVAS
• .. . .. " -- . ··0 0 "

on tbe ~~dified sample sizes indicate that, in, c"omparis,on with the c9ntr01 group, the
c exp~ritfiehtar I5rovP shows signifloatlt irnp(6vement in.~~tielsof depress~n, aswell as State-
, antl'Trait,.AnXfety after beillS exposed to thi therapeuti~ 1nterventiort -. With t(:spect to the i

domains of Perceived CQmpetenc14;~ahd in"c'ompadson with the control gr0~p, the experi-
o ' 1'" ''''<', y? ,. , . '. ,
mental group shows signit16antimprovement In th~ domains ..of Social oAccgpt~ce and
Beh~vioral'Conduct foUowinginterverttion: °D~e to the small size of,the sample empJ~yed.
it is '~serte}thatthecsignificant~esults obtained in the present study are meaningful. That
is, the reSl.lltsare based upon large differences between the means of the experimental and.
contrql groups. a

o
o li\\
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With regard to the remaining dom~fiisDof'PercehteaCompeten~e,the t,{1ir;rencebetween the
C' • . .... .. .. .. .

experiml";!.ntaland control groups on post-test is not"significant. However, the Binomial Test
o . .".. .'. . . '. . .' .. . r"-,\ .• ""shows that}n all domains oiPerceived Com'Petence~with the exCeptlurl of the domain t)f

Athletic COl'npetence, the majprity'ofthe subjects in the exper~menta.l group changed their'
scores in the hypoth~sized directions; Thiswas not so in the case afthe 6ontrol group~ Tlii~c,

strong •.trend in the data. sugg~sts that the interv.ention Was effec~~vein terms of raising the
=f'Albjects' perceptions ef'Perceived Competence. It appears that the intervention progratntue
.would need to be carried out oVer a longer period of time in dtder fot a.significant}lhiflin.

[l '." .' . .' ." . • •
c.~gerceivedCompetenceto be ac~i~~ed .....TP~results indicate that perceived competence isa
: more ~~~tiJle~qncep,tth~ e~the~~#~p~e~~io;or amd~ty, !h: .ab$en~eOfchaqg~ ;)cu~in7 in ~,
the hypothesIzed dlrectl0n ttl tbe domam of Athletic Competenc« 1$ not surpnsmg 10 VIe,\\,

:::::c~~~:i~i::=;:~::!:~:!Z:;!d:::~::;:;~::;~
explicitly in the coarse o£the.programme", This"domain of perceived competence would'
hsve to. be included in°future programmes ih o~der for any change to ,be observed in,.the"
subje~;ts;~erq(~ptign of their Athl~tigCompetence. '0

,r "(1 . r;

~

The findings of the ~re~ent study are consistent with existing positiY~f~edbackabtlUtCOPE
o

~s a progr~mm~, o£i~te~~~ti~ for,childr:n atld adol~scents under stress (A:al~n~ 1987,.".
1979, 1983; Lahad, 1989;Laha~ and Cohen> 19~1).Gtven1:hat controlledstudles"ha.venot

;0 "c:' . 0.'

been conducted < employin¥ COPE c (Ayalop; 1979)p theVpresenf study may be seen:"~
contribute to the body oflit'?rature on this particular apPtoa~p to intervention, The findings
ofth~ present studyreinforce ..a.current p~rspective in the ljte~aturetAatinterventions which

~~~ndividuals'to cope with f:eque~t dai!y stressors co~ld c0nt~?ute significantly t~'the
allevi~on ofstress-re1a.ted

0
Br0ble!11s (rolm~ an~\~ose,"·1985~. In~dd~tion~,thefindings

r~itlforce group wprk as an ,effective ~ppro~~~ for wotking with stress (Halt~sal1dSzyj~ ..
G c;, •... . .. '. ,'". ",j) , _""" ". ", ,Cl

"owski, 1990; Toltpart and Rose, 1985). F~er> the results higillight an integtajive th'era-o
peutic app(pach as being an effective approa9h1o intervention with adolescents under ®tress

- C .' " , '?~" _ _,,' ~

(Keat, .1979;Lazarus, 1971, 1976).. Significant changes'in psychological sequelae ()f~tress
i": . ';::' . .,~

"were witnessed in theexperimental group within 'g relatively briefperiod of time. This may
be .~~plainedby the fact that coping andadaptational skills are deve16ping rapidly during
childhood ana ad~lescence (Ccii~lpas~1987). It is for9this'ieason that these age groups have

o
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~ •• , .' c . ,'" '.' ' .. '. _ '. _ .. '. _ . ' _ '. >.. .' ',_. . .' ,,"" .. '. t!been targeteci~>~scriticaLR~iods for preyention. programmes desigt1e~ to enh,at,1.cecoping
,\ ~. '. '_" _ .. . . '. .' .' .' •... . _ ,_: < _ .. '01 .. ' ' , .'. . ' . " '. ...." _ _ t!'? . _<"

skills (Compaso>19&78,'1987b~ROnl~?, J988). .It must, h9wever~ "bee ~oted ~h~tythe"
enthusiasm ortlle writer and.her inves~ent int~progr~me.may have inflllenceu.;tl1e

/~ '., .. ' .. "" = ..... .•......... . •....... _ ' . _ ... ' -' •.' ,':. __ .. . , _ ". , ; .. ' ,".' _", " ., .f~\;

responses of the sUubjectsin the ex~erirental group (Christ~nsen, 1980~> M experim~~e~
effect can, therefore, not be ruled out. The findings of the present study"must b~9nsidered

.,' ..' "0 .'," -.' . ,.,,_....,<;

"with Lltese·,f~ctorsIn milid.Ci (1.. . ,-'
o

n F"\--/~
c . .L '.' (-,

A"tt attempt will be m~d~ to relate the finding\of'~he prcsent.study tothce traQsac~~odel
ot stress and coping adopted for the purposes of the present study (Lazarus and Folkman~

" .... . .. . . .... ',. ". . ... ~..lQ~A,'l987J :In terms'Qf the definition ofstre~s associated with this modeL(se(!lS@ction 3..1);f
" ~"": \?". ',' '.' ." ." ~,\

~\.,~the'lli~ratleutic interventiona,ppears to have equipped the youths with added '"resourcesfor
\!., '>, . " ..• •. / •..• ". '. '. . "..... • .'. ~ .•'. '
. , " coping :witb stress. The interventhl11 programme provided the subjects with an emotional

;1 ... ..
outlef together Y'lt~ Peer..group support and ~(variety of coping skjUs'. In terms of the,

II ".: '.:',' .. ' :.:': '. (.,;: '"'-'_,;, :: . .c<l _ ' '.' .' _ '.', _0

o '~(mceptualmodel>the results of the pre$ent~tn0X suggest that th<7programmehas succ,eeded ~
in adgn)enting~pects Qfboth 'tperson ..1tand "el\vkq!1rnental variables", That is, it appears
to have achiev~d its:ailJ1 ofenhan~ing self~es~m1 ~~~.~riand a sense of control in the
subject~ ..With regard tonenvirqnmental varialf~s~ theprognttlimeappears to have succeeded ,
in crea~ing l;!.vfirm social sup~ort network among~ the participants. Witll r~spect to the

_. Ii :;:;

o

rnediatingpr(.'loessofllsecondaryappraisa1"~lheprogramlneattemptedt,oeQucatethesubjects~.' '. . ()" . . ' '. . .' '.
ina variety or,coping skiH~thatfallunder bodtfotms of coping outlineClinthemodel; n~mely.
,emotion ..and prohlem::focused coping. In addition~the'programme aimed at~rihancing the

o -'." 0 .' -,

use o~peet"srouP~UPfJOl!.. In raquipping the youths with a variety of COpill!! s¥i~s \-vithina
.!, 1.) , Q .... ".'. .' " .' \\

supportive°(envirollment. the programme.' ~~pea~to .have .sltcceedea in ameliot~rtg the

".?dveffl.epSYOl)~lfal elfec.tso~t!t"d~IY~~SS~~in lb.·..e.Bv,softh ..~.,~ubj~ts. it.~~.~~p.,e.ar
. that the program'e rendered the %ubJe.cts.m the experimental group to bemore reslhe, to

h t" . ~..'sue .s resses, "

c)s,

o (~

In ~,ummary,the results ofthfiANOVi\S computed on the modified sample sizes show1:~at
the ¢omp~tjng hyp,otheses are "notsubstantiated and that the hYPbtheses of the investigation

o

o "are predominantly substantiated. The following Hypotheses are fully substantiated:'
o :,) ,.. .' c . 0 ,'<!)

o
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(.b c a

Hypothesis 1. which postulated th£(f611~)'wingintervention the t:'0st-test l,~veLofdepression
in the experimental gr~vp WOl.lld;£elcw~r than thatiri th'e 'control group; i:

Hypothesis 2 a) which pq~tUlated that following intef\r~nt~~~Jl)~~st-test level?,lf Statew

Anxiety w:,uld be low~r in the ~xperithental'g~9Ur'ith'ao' tn'ilie control group; o

> , •. ': , ';~;,';"iO""{"""'"';''''''''''o'~''''' •. ( . ' ••. , .' '. 0, .. ~"

Hyp?tbesi~ 2 b)which po~tul~tedthat followI~~intelWntioIl the,post-test le~rl of Trait-
Anxiety would be lower, in the experimental group than in the control group; "

,) ..\ . ;_~ . _ _ ',,' (")

Hypbthesis,3 b), \vhich postl.llateg that folfbwing infe~)~~ti?n the post ..testlevel of adequacy
')u - "", '. v" __ - _ : ,:':_i\, ,1(' '-,_- !, ,- ,',',__ _ .: '. ":' _ _,'_" .". ,- _\~

in"~hedomain ofSo?ial Apceptance, would be highel' inthe experimentahhan in the control'
group; i;!

(I

o

• . ff

~yp.Oth. ~~. J".> wt)'.'. "h ~os,.fulirt.••..d.
3hat fO.•·.1I0Wi~i.nte,:,e.~'t.·th" ~llS!.te.slle\'~l."flld..eqaacy

mthe domamofBehavmral Conduct wouI~be higher l~~~xpet1emental than In the control
()group.

o I_i

The following ~ypotheses are only partially ,~ubstantiated:
'<~;C)

Hypotheses? a), d) and t) wh~phpostulated that fOt~~Wingint~rvention the experim~nt~ "
group would show"higher ·levels of adequa~y in the domains or Scholastic Cpmpetence,

(/ \',. 0 . "."... .... . . ! i)

Physical Appearance, ahd Global Seff;'Worth te$pecti~ely,Q With regard to ..these SPPC
('jubscales'the majority of the subjec~ in lhe experimentid group changed their .s~ore~)in~e j
hypothesi:4ed c9iiections as opposed tOo, one or no subjects in the case of the control group. In
the caseofthe'.$PPC subscale of Athletic COPlpetenceno suchtreri~!!i,~'evident.Hypothesis:

\..... . ',';,- ~{\ i,

3 b) is, therefore, not substantiated. \.<,', .

o

Th~Iin4lng$Qf:h~,preS.ntst~di"Off~t.u;vortfof'~~Iif:'t~s;ro.~~rt~:;';:htllat
employs ¢feative m~,di~mswithifUhe gont7xt o~,~~~~t~P:$~Ppt)~~«~,~~~~lt~~~ggest
that~a tnerapeutiK; approaoh of this natu~e ~~y ~e the Q~~~i~\t{f\f~~t~~~"i~~eh1!r&f~ira~t}utic
h;;teivention with stressed) disadvantaged adoI('.sc~fits." '",,(( .

o
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10~; Feedback

;_ , . '. ",;; i) 0 Q

1)~~~ubject~'in the exp~rin1ental group were asked to p.rovid~' fe~~back011 the f0t~wing:
'; '. C_',,' '_ _ : .," • ,0 ',' "", " , ,,: ,',,', <' _ _ _ .',_'_, ">",' _ ,.:: : .~ ,,(' ,!,:l) . j _,~;

owhieh~~petts of the programme V{;etemoste~eneficial for tlltfm;wlmt"tl1eygajned apd
leiim~dfroIl1 the experience; and what .elements, oethe prOgf~e could be"Ultproved?
Theitresponses tt,each of the abovewnl be~iscusse4~ntum(S6e,Appendix 10jorexarnples

" " -,' : ' : ' r_) , ," " -,'," ',_-' (.'" , (i'
O

"j , ,I_\

of feedback). . , 0.

o ' o.

o

o

o

10.;5..1 nerl:'efichdAspec!s oftheJnte~ent!on
," Ci
Ii

o ''''
.(','

o

..
11°",."',, ,_,"" '.,',_ ,'._ "'_',_,',',,,,_. 0 ,in, 6.1:: __ "",_._",,_,', _._" ._,<.C)

Based upoJ! the fredbac~ o(the,participants ,Df t,hepresdnt studl,,,the ~pects of the
intervent!o¥ t~at~e~-we!l as mO$t.beneficial in~lude:, ~.eer sf~poQrl and, cffiimlunicatiq¥,

" problem-sol~ing'frniirlhg,~a:tl,d positive self-taue. )
JlI!: !I . • "" "'" o

c

Peer;support and c0ll.qflUnlC8tign c9,nstitute the ,.tspe.ctSlof the interv~;ntioll prqi,~~e
rated as ~eficll\\ by~e n\a]!)rity ~fM¥ciPlll1I$' tl:e preS6!1tstudy. The bnpOrtallt r(lle
,~tbatconununicatiolt'witpir(a supportive ?etwory4>liiys as a buffer agaWst stress has been
,.:wid~IYd.:>'Cumentedin the literatUl:~I(Ayalon, 1987;"Caplan, 1974 died il).;Aycrton,19aB;
::Walker and Greene, 1987). A. tec~nt·study showbd ~upport ft()~, peers, but not from

/.! . ,', ,'...... '. ""'" _"',.', '",' , ' , " " ,\,J{;", -,¢I< , , ,';._ '",'

parents, to be an itnportant buffer against stress,(Kap1an, F-obbius, ancl(\Martm,1983). The".
[) "._ : , .: , ,', ,'.,', ,', " ,,'", , " " ' < < -"" - .. ',' ",':: ". ','.'. " •........ •. - . ':.' .". . - •• . . '.' .' . - .,_\

feedback of the participants in the present study uaderscores.the vital roI~ of peer support!:
and comrmmicatiQu in assi~ting adolescents to .cope>,;withstress,

l) {_, r,

II

Training inproblem,"soi~Jlg Was reported as beneficial by 5~O/&'ofthe sample. It 4~ been
shown that the ability to generate a variety ofalternativ€ solutio~ tohypotlletical problems

o ,..... . (/-
Is related (to adjustment in children and"adolescents. (Spivack arid Shure, 1985). 'f1fain1ng
in problera solVing skills,is<'widely ~6i1sillered to be an important treatment (90rfi~in in!

~-' _'-::">_: : .. ;, .. _" _ ' ' ' c·, .' . ,,'~ '.. : n : ,': ': ," , '

coping skills pr(Jgia.TQ1lles (Glyshaw. eral., 1989; Tache and Seyle, 1978; Matheny et aI"
" '"",,' '... ~._ G_,., " i.I.::o.

o \,' D 0

'. '\_ '\:0
\ i

,.j:.)o
I) ,
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19~6)•.Thefeedz,ack of ~e suli)j~tts.inthe pte~ent· sUldy rell:Jfarc~$,,~evalt~epiprobleril- c)

, solving~ a J~p~g beha'10ur. c 12 o -,

()

" ./1' ,. . .;
,II' . fl~ ..... . '. . G...... ... . • qf. .,_\ • .... •...• u~

c As wi~ P~Obl~~":~~~l~?~trainin~in~iml~ti~iil~';~M~~ethml~hl&'~~0
~i?PQsitiYt:,2oping t:)nes<~asreported as beneflclai'by 56% ~f't9~,£,atnPle.'Jthis t~'dmique'(1)-

s1tess"fuoculatioll is cOll$fdered th~~a use® s£tess,~amag~~nt tecbrli,qqe in ~Yarie1,' og .,"
stress. s~tuationS')(Canle~oh W1dMeichenbamn, 1982; &t<r»yV,aand Ahd~rson, J9,~2)."Th~

~~:;_:"_-- ,,' .;r,,:, _--':- ', _,0"" ,(i '_'_":',-, __,'" _ :.',,',---.':'._',' ,", :':"1;1

frequent V-S1f. of.this"copings.t;ategy by9~dolesc~nts'nasbeef! noted py Brown etld.(1986).
o ... (," " 0 "J' '.'

'i%.'~ 6~

In. ·•.···..d~ ..t~.•...j.n..oIl6rll~r9~fr.e~~e.•..n..."!'..~.e.. £OIl9WJ!,~"';P~(JOftf\P .•.....r.•.t!~.".:....~ere.~J!!lS
beJ;1eficml:{elaxation and VisualisatIon (33%), role play (2§~l;~d ft·~ Writln,g:(8%"

/') .. _, .~.. ..." ~l

;:1

Si(} -,..',(i

In sununary~(all aspects of the progranun~ were tate&i as ~neficial to greater. 6r"lesse2\\il
4egrees." Th~aspect of tll~p;~~tatrtm~ rep:~»;tedas benefi~ial"bY4he le~t'''number of

., '"' ,., __ ... =: . " .. ,' ;,' ,-" --" -'.: ,'".:., " "," .. " '_, ., _.....,J), '_. (l ~?Q_,. __ /t(!- .--, ,",' .--_.'<t

p~rtic~p~!S is th~fof ~e~~wr!~~g.1.'hl~,~lJla~"be~ue t6 (t~~ fact ~hat"th~ ,\e~~of written"
Engljsh in~~,sam~le1SrelatiV'.elyJow.1)1e suQjectsmay have stl1lggted sDflewha~with the
'!9Jttenoexelciies, even'though the emphasis was'not. upon gr~mmat arid spelling:' The"
a~pectrafed beneficla1by thef:ui9jotity of subjects is that of peer suppdrt,and ~ommu'Qica"",
';,tiou. The thf~t of tile interventfon ~vas·to. foster ~uch s~pport zmd communi¢ati()n~' ltm
..'rioteworthy that the cehb:al £eatl,u:~of the prograinme is tltrlt regarded as most ben~~ciat.

" " "- Ci •• ' l~ :1 ry

q.

'0 "
~) 0

~ ~

~ ;Vqt:lI UPll(l!\l) that the snbiects' in ~~ ell'pe$neq!ld group feel that they gal.J1!,da large "
) am6~nlfrt>h1';t\te interventlop, From, ~keir'feedback it'appear~)~:hat the copfug skills

() , II. :,,' "',,,,_ _-, -, - ()_'" ,S\ "'" '." ..,', _,- ,.:1;< _'_""", " ',',_ : T_\",_<_\~,/,;:=u!~::~ci:~~::~:t!::.:~r:~S=:;;;=!::1
assisting th~mwith anxiety ~~r!~~,t~gscht1olw'Otk;and gUidingthe~ineonfr~~~ing: ,.
problems inan active rather tha~\'~,p~~iv~ .manner, The positive p~ture of the feedback

0" ,', '_ ' , "" "" ':", \ '- ,."" ') o\;,v '_ :' , -"" "_ ;<_:"" ",\~.;:;~., " ' ,,"

is conswtent with the findings that the expe:rlme:nt~ group improved signifi<;,ahtly on
,;i '''':;:1 "

,[
'\ ~
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10.5.3 Suggestions for "Change
oj Q

"
Stlggestions for clumge we:reof£e~e<lbyonlYtwo members of the e1ip,_erith~ntal group e The

, '.' . '.. 0, . . ' _ ': .': . .' _.'. .'. ().. . .~. .' . ~"." (1,'. . ;'; '.' .. ' , .,' n
l~'majqr.itY';bf'!e~sub.tects,.•rep?rted being' satisfi~d ,}Vith the '.int~tven~~ progr~e as
devised for tlle.purposesoof the present study. Of the 'I:'\1g() suggestjonspu~!1War,j;:tt i'i (eit '

o : t) "\'. '. _ .. ' ",: .' " , ,j, ,,' "'\__, ,oi,j

that the rec'(;)romenda~onto ~plitboys I{)ndgirls.~ future interventi<3llS is aP?5ilcbll~aU4,'.
one, ~~dOql~mei1teqin the 1,i,ter~turp~~g!_Fr~ud,•.1?05; B19s~:1971~D1~7~);~o~~~g~1s0
dev~lop"p~ysicany an~.<emotionanyat.en1 ~fes. Their emergent$~.faH~6~ give ~i0

, cause fot ~atrasslllent ~ntfac£endehcyt~~vg~&su~¥~r.easindlsCUSSiQ~ltlslt~ltbY}he I"

'\\ift!ter ~hatitwould.be inieresthlg,t("itondu~\~~e..pl.eg{mtprd~e()i~funrePtion'With
lpales and of,emalesJiii separat~.~~~tlJ?S.'A.. (:'.,(xr~p~p$onof tht} results WJ_(Y~~pbaCkof ~tlch a..;~1~~e~;~~::~~;!:r=:z:$~f.t®iabQdt~~i~~enti09 .
@ o~~ % ~):" ;,

l\ 00,
, ':0 (l

» . ';,,0 •. '-;' ;) , n); ,"0') • ,» 0 ,'. \I f?." • ,..," 00 ,,0 ". 0 D ,,')

The f""dmgs of ~he presenf uiyestJgatlon. seem, to."support a .n~herapeut1C"apnrq,aC4.thal
" i!1t~graf~s aa:e~tive}°cogni;ive apd1seha'flio~al el;ineni~·Witblnth('~t~xt;JofpJerSl.lpp~rt

<, .. , ' \\, ,', .....'. (1 ".,i -'!. a ,_:' ,,':.' '.",.'. ' , .. ", '. , ., ,(" .. '. " "".' V 'i)

asbtingl~ffer.tive incassisti~gdisad~~tltag~dC~loured, ~dples~~nts to ctlpe,~~ tIie'sp:ess~s
In thei~dai1~ ~ves. C~ertainli~!ati\)ns becam~ app~ent while c~~u~~g th~ p~~S~Ll
'resear~h. The fi.ndingsmust b~ cOvsiqered in the Hg~t<&ftlfe~~limitatioll<).;thel~~atioll$ 0

:.::,:.. i.,· ..... ~'.,: ..;. _ .... ".. : ',. _ ..': .. u ". r~ .. '0.'0 .. .• !... 'J. .'.1'.0 '! '. 0.. '_"" ._,'. _ .. .:..... ':_.'.:'.\"_'\

th~~~;~erged while conducting the present investlgation are considered in t4~following
cliapter; rogether ~mthsuggesti~l1§ for f\1ture researGh. -)0 I~

"~' ,)

o

Or, .('.'

,
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severarlim~,ation~eq~b:;U~J?arfmtpuri1tgthe course of the present study. These linfita~
ticno Olav have ixifluooced th~~~ndj{{~saithe study, In additioll, conducting o£the research'
illumin~ted certain areasr~~(rtitufe research. Both the 1imit~tions>o£tne studyQand.sugges2

t!on~£or\'fut~r~,f;rarCh are presen:ed below.

" 1\ V., ':?

'0 '\. "_i!
,," ,,' . \). c \.. v

(-' < , "o'~), " "0" ~ .

A maJl>r limiJ:ati9u of the pr""eQ~ study arose from the »"",il 5i";' of tllt;aarll~le~\(,yea
~=24). ~i~~all s2unple sizercst~ictedthe complexity of~tatistical"arlalyses ;h::tuld
1/~c~rr~d out on the data. In addition, it increased the possibility o~ randomization not
/;op"era~ingeffect~vely. Fu:~~er, it reduced the g~neralizabi1ityof the findings. It sh~uld b\
no~ed"however, t~at a s~,ewha.t larger sample"siz~.W~,.' initially int~nded (N=32). The\
s~mpte,$izewas I'~duceddue to unav.0idabl~'absen;=~j, In addition, it should be 'noted
that? by employino~only one therapist> a stu~y ofthi~fU' requires a.small'sample so as to
en~Hrethat therupist contact With,the participants i$~~~mised. '" 'I

), 'D -o Q '" ~ " ' a (" j' e o c c

o ~,
~_J

,.... f). \I

The differences between the' pte ..test m~a.nsfor the experimental and control groups on a\l
~-11)~,jmeasuresoe~plo)'ed emel'g~d,J1Sa (l~ntral1imit~tionof the pref}en!study, I~ the everi\~f "
=££!~furere~earch, 0speciaUyifthe sample size is sVlaU, using the pre-test scor~a(!ol),~ttuct
I,~'quivalentexperitnetttal and c.ontrol groups wQuldav~id tmTtro.·.-~ennirplt.fulI: ' Q ,jJ

'a dJ ,,,,"

o .... ': ... q ... -__ IJ _--- _" __ Q

11.1 Linlit::ttions of t~~Study

o
o

°0 u

With regard to the instruments e~pioyed, n~ne have"",been standard)\ed du"the popul~tion
~tlder in~!stigtti()~."Theref~~re)ail state~ents ~b()~tthe relati~e ,~:yel0f:an~i,ety,dGPtessiol1
and C('lmp~ted\e In th~, sample "under investigation need to viewed ca!;ttlo9s1y.....As n.o,~

c i/O' 0 (,' - _- - -o, ~ ~) !.~~

o



\'_, • " " '''' _ _'" :, ," ," " ," '" " _, , ' , ' ,"'" , , ' <;: , . ", .'" ,,', , , ~D" '\

measures of depression~ anxiety or compe.fence 'have) be.¢!1specifically desig~ed.£or ttl'l
Q • .• i': ',0 "'" "...... •. • '.' ,'}
standardised on the p.QPulation under investigatiol?,~ this 1im~tationcould not be aVQided. The

,~" > .. ,', ,,' ,",'" _ -e;;::)" ',' _.') , ,,'i, " ',," , "., , 0' _ n : 0. " ", ,'< ,',', ,," ',. :',' ,',',',', "n
pressingrieed to dewelop measures foruse.with this.poput~:ti0l1 is hIghlighted.

Q" () " \)' .••• ,"'0 ""~ c

,;-:_ , I)' !' c-

The positive oh~ges.itl' theexperimel1tal grqup, while. s~emirtgly ~)asso,ci~ed with the
"intervention, could alsO'fiave'peen affected by charac,terist'ic; offue writer that are diffi®lt
.to ,qttantiCY. The exp~ctarici~s af the wtiter m~lY~J§ohave affectechht) outcome, of ~heostudy
.(),~ '", ", ,,', _ '," ,0- ',,',',' _ _ _ _ ",',,":' ',", ,,",' ,'" "',",, 1):o(Cbriste~~)n~1-980). Tfie keenness w~thJwhiqhthe writer impi~fuentedthe interventio~,and

o ():_. "" "'" ',,""" _,',,',,' '" ,"', 0 " . _-. ."' '." ",' ,",',', '," ",', """,,',,' :" ' __ • .,',' lJ

o 1'er irJ:ve~tt11entin the programme may well have inflouert'cedthe resP9nse of the experimentAl
CJ StlPje'cts to th(interuventibn. The P9st-testing was con(iueted by a third party unknown to

'.\1, ':": '.' ' ," ._. ", ' •. _' :' ,'~~: '.' , ") t' Q if

bot~'the experimental and 'o-ontrol"groups, Ho\\tev~r>!he writer was p.res~nt itt the room to
SUP~i$e IX!tlle'event ofatty QompHhation~* 1t 18~e!{fuat this situ~io~ could haY~resuI~~8
in .so~ bias in theyoutb's se!fMrepods.. It should also be noted ~hat it'was impossible to,
pr~ve;'I~~"p";iCipanu;in the ~rhnOl1tl1tand~ontr91 ST!,U\)S frQllt $peikingt~ cl.ch "Iller
~bout )lie" ex:perii1t!~ in '!'.ir fesp.eli",. IlrouP~. Tal':lnQtamO~1j~tthemsel,,~ ~y l;a~e
mfluenced tl e results, " 0' '<

o " \,' 0 , 0" '" 0 " 0 o "" o .,

" .. ' .. \. 0", 0.
0

" C)

) »':The reliance on ~\ f..report measures is in and of iWelf ~bPot¢ntial1imitation of the ~,tU(tyas
utaisds. ~e i$S~ O~!idi~. 'fhe ~el",t.I'QrtmetilPd i~vulnerable to thete~l.taI:i!,g attilUQes

Of~.,e~. ~PQ!l..dents..<>'......'.~.ld~,e..~...9...72) .. In.llddit..ion, r..espo.•~; ~i$ Of.. t.~e.••...Ubi.:",t;sou..9~ llS~.f•.·..iIIl
~~eSm\bllttyand"oaQqUI~en~e, .~an,)le~d to the g~~tSratto~ of ?lghly In.acc~r~fe~rtlfil~S
(Cal~oun) 19t.J), ..The da{a m thiS study must be viewed wlthtbesepo;~slble.,dlstortlOIlS 11l

mind.;, HGwever; although these measures have been c~itioi$ed (COJOPa§, } 987b), other
/} .. _,' _ ,I' ".". 'I. ," .".. • "' ,0 . ' .".' ".. . "."...•...... " .. ' '". o

studies support the rel~~liaity of self·reports (Shraug~r and Osberg) 1..()81ioited in
"Billings, Cronkife *nd Nfoos. 1983), Despite their limitations, paper ..and..pencil self report
c ' .;:".- 0 '" . '

questiollOaires,.are e¢Qno'frtic~t)Sensitiv~to a broad range ofrneasuretnent contexts and hat"j'
'a certain face vaU(Jity"in tha~"therespomJents are asked directly to in4jca~ow thty'fe.el

o towards specifio issues (Chaplin. 1984; Stehouwer, 1984), Therefore> despite. their Iitrijta ..0
ti0n:: tIf~".h~i~Q£$UC\'7~Sfor use in the I\tes!'ntslll<IYseetlill"ju~tit1ed. o o

~~~j:i~e:;u:~:~::;:!;~~~::m{~:!j::61!:!:;~:
'n c.



"

0

~ailiht 'IJ~mtl)iste;~iS.~ssay to ~h~bOri®18~UP 4tutes~'i~ita~on of.lh:~~el\t
,,! study, Itwauta have b~en it;1teJresting.to "n'6te thes~ subjects' tespOl1ses to. theIr particl,,tlar

(\- ~.: u _C -: . . . ..,:. -_ \I

" ~ 0 interVen¥on,"In addition,the~resl]Qns~s mayh~ve sh<:dlight on the Sqotc$"achieved byth!s
group. .Onref1ecti~n, the ~stiqnput to the experimental group'was directive and may have
slan1eg tho s\lbjeets' vle",!",ar~ "f;I,,~urable.frttuationof the prpgiam!'-e ($ee,,\pPelldi~;

" 1Q). A,1nore neutral question would have avoiG!edthis potentihllimi~tion, '
'"(,

o

In attcmptirigio eontrol for}listorical variables tll'ewriter ensured fhgtthe experimental and
control group~ w~te running on the "sameday~ at the same time, Thismad; itimpos~ible for~ ~

.~. bothgrQ~ps to be run ~ythewriiei~ Having differe~!-infi'ii~p~lswq,rking ~th thetwo gr~~ps
intro,dllced til.pl>telllia, b~ or~"P¢riem.nt.rattri.bles which may bavei!!ffeot<ld<fu. results
anIle study. Tpree cat~gories ofl:lttrlbutes tl1at~'~f1uence"reaeatch,p,avebeen'ptoposed in
the 1it;~at~re;nam;~y; ,h.ro~ooi~l"at~ib~te;,.psyc ~sociatattributelJ @d ~ituationa~factors
(Rose~thal, 1966$Cited il1'l Chnstens~n~ '1980). It· ~?uld b~ not~d lQat both ~xpe!'1rnet1ters
were white, female, \Y'enty..five years 0Ia ~ge, of' th~~~e reHgioll~ and, from tlie ~2c;tne (

o 'q<>io''lConomi~~ae~~~Ul)d.Inte~S<)fbioooCi'l.ttti~~, the exp~rime&.\ll~~f\Jaid
to have been as eqUlvalen! as possible ..: In terms. of sltua~\on~l factob1~the ex.(l.?~tn~n~ers
worked in clessreoma that were.almost identical in physical apl~e~rance. It waanot possi1>le~

'.\. ,'\.\ 0

hawever)to cop.trol forthe.psychosociaf at~i6utes of the experini\~ri:tets,
Q C

It is proposed that bonducting.the progran1we after school' hout'§' constituteda.1iullitation.
The. children were tired after a long day at school and V;{l.rioU$famifiahesponsibilities and
~po~ingactivities occaC:~nallyinterfered with th~ running 6fthe pro~fnmme. Ills felUhat
i(would have been Iuorey~efulto meet during school hour~})o tqat regular attendaaee could
_:~ _ _ _ ,) ',_ __ _ _ ,,,,- ~\ V

he achiev~d with little difficulty> It should be~oted that .the writer was onJy granted"
\<\" 0 ", _ ' " __ .., _ _,) \ _,' _ - _ '", or, :)

pennissioll to work outside ofschool hours. It is asserted that in future programmes l~fthis
n~fureitwould be woryhwhile to '~1lsistUp011working\during school hours. il

, ~
It>is felt that a limitation 'lithe presenf:study laY in the fMt that the writet. who conducted

\)

the intervention, is middle ¢la~s and"therefore socialh~,. culturally and ethnically different
c "from the youth who partieipated in the' study. The. writer had to work e"trem~kYhard at

d

W" >tdevelopinograpport with,~he/flaliiicipantsoin the study; who w~~e"at:fi.~twary and'~ncornfort ..
" '> ' \r ~::"'\ o ()

o
\\

()

"0



co .;abl~. The yo,pths'would have beenaBl¢'ioidentirY mpfe easilY"Slud feel mo;e.comtbA~ble, ""\:
o with. a therapist w1i~s~baClkground and' ~pedence was more similar, to their own. .Itis 0'

"prop.osedthat the effectiveness qffhe illt~rvention would have h~~t,lfurther enhanced under
. . ~ '. 0

these ciroumstance$. G d If <» (,)
I'J
I)

o

" aern South Africa there has be(en a paucityl.lof resea}'ch into viable stress managettient '
intefv~fttion~prog~mesior'.dhildren exposed to multiple stresses,,'\f,their daily ,!lves. The

,,' need for mt}:eres~ar:h into
o

sU,7hprogra~~es is evident. ,?,he findin~\ofth~.-present S~dy
support an mterventf~?n program!fie ".thaf Integrates 'emot~onal, ¢ogm~lve, and l,beha~l~ral
elements as being effect~ve in reducing ,the psychological sequelae ofsttess. It is as~erted
) > .' -: _ _ _ _ _ _ --:, _ _ '," _ _ ',' _. .-" . , - '- .'. -". '.., i - .a.: ' ..... " -, --: ~.

that turth~r inyestigations k~o ~h~~~e~ent mtefventi~ogramme should be u;,n~ert~en so';
as to fully understat;d th~posslblbtles that such a-programme has to offer. It IS proposed
Jhat several avenu~s for future research 'efCi~t.Si;tggestions in this rega~dare ptesentedbelow.

'"o

ItWas b¢yond the'scope of th~, present study. to conductfoIlowMup investigations." A.
I~ follow"flP for both the' experimental at~4control group would have provided additional

information in terms of changes that \Ver~maintained. Follow up would also Have been
us~,rul in disoovednlf which skills al:~cottcepts inlparted by. the tnterven~on programme
were most ~seful hi facilitating coping.,with stress, It is suggested that future researoh 0

" urid~rtaken with the present intervention programme ~hould include follo; ..up.investigatibns
\\ (\

at six months anda year after intel-rventlon so as. to evaluate more fully its effectiveness in
Ii '., '. :;:5-,t,

assisting children arid adolescents to cope with stress. Such follow-up should include a
". I), .' (', ,

re ..testing,ofall the pa.f!;icipants on the measures employed in the study, All examination of
school perf'ormancle might contribute import~nt additionat'infort'rlation. In ~ddition, the

o

participants' subjective views regah:ling their coping abilities would "be of interest. Their c.

" .. ' \.~ \' '). .".

views could be obtained by way of essays or intervi6\.ys.
1,1

o o
o

c There has been an important shift in the 'literature from iooking at illness and vulnerability
l' .'. 9

to focusing upon "resilience" and IIifivu!nerabilityJI (Garmezy and Rutter, 1988)~ An irnpQr"
)} "\\ a l"'" 1\

~
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,,' .',,,', " , ,,' "" cr, ' , ", •• " e',
tant areru;~ investigation would be to explore whether an intervention of the nature'employed
in t4is ,st~dy is' "successful in asSisting children t~''become mote resilient to the stte$ses that
they'enCQunter in their daily lives. In addition it would ~ intere$ting to explore .whether"

;. . . "'. ,.... ", '.' -''.- -,' ',' ',,:,,1}
0- _ ,_. 0

thos~ individuals who benefit most trotn sucha progr~Jle are more resilient in the 'first.
c. ',' . ,," ..' '.'. "J _ "

place andifsowh~tniakesthem so,. d'
c "d

o.

c

!)

The data yielded by the structured and unstructured measures completed bytbe adolescentso
in the study constituted theonly inf.()~~Jiqlt~bout the children'S mentarhealth~ pre"~ld
post,. ~nt~rventiol). Additional in,i f.'om paretits. a~i_~achers,· both in terms of stressors
encountered, symf.'~OhlSdisplaye/l ettd benefits deri~dfrom..intervetltion; would comple ..

., '.', '" '.,~ Dment this data in an important ni~mner.. $
,\1
tiIi~ ~

The psychologicaUy ..~ti$ed i~~en?~rlt,ionimplemented irrthe pres.ent studyw~ conducted 011 '

a"testricted sample 0~Coi66i'ed adQlescents. "SouthAfrica, with its culturally heterogenous, C)

~r~·:If.; .. -'; - ,', _ - - ,,_ _ .: __ ', .,:"i - - _ _ ' ~

population, o,ffersvast Qpportunities fdI' cross-cultural research. It is suggested that an
if _ _ _" ',;';' _~

intervent,f(!)n programme. of the n~tute implemented in the ,present study, should be con-
dueted in the various populatioagroups thatcotnpris~the South Afd-cal}popu!ation. It WO'I,Jld
he interesting to note the differential ~£fectivenes~{shch aprog~" ~?\tneof intervention upon
the'youth of different population groups. the present study foyused upon Yf"l?8 adolescents.

D 'The effectiveness of its use in So~~thAfrica",with children,ofvar~~~s a~\. '~~~,1n~!nsto-be
documented, In acldttron,. it woule'¥le important to document what constitute$~aily stre.ssors. ::a:~::::::i:i::~~~ population~ups.Itwouldbeinteie$ti:St6nOljt'WitieS

~ j
0,1 0 '

L\

" t:'I~'1b c~~ . 0'

It is subw~d that the black youth in South Africa constitute a group tz:acticulary'in need of
crisis cointervent,i"on. The present research focused upJP~daii~chronic stressors. South .u ~' , , .

African youth in the bla~towllships ~.re'exposea to stress bfboth a chrCnic and traumatic
nature. .Research is needed into the effectiven~ss ofan iriterv~ption programme, such as the

,(\

crre.empleyed in this$tud~':. in reducing the effects or tra~\matic stress among these youths;
Such research might have important implications for ~he~lt~Lhealth of the majority of
South African youJh. " ";~ o '_'" 0 (;\ (i '

o
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" "
,0, Itwas ueyolld tfle ,.scope qt the present study ••to °tOCUS,'l!Ponse~,differel)ces in"response. to
G stress ~t't«} the"programme. At. adolescen8e sex-role develop~ent is weltunderw4Y~ 0 The" l

) .. __._._ ,-_," _>\-" ,,', n ; "" , ' '","", : ", _ ',_ ",", ,'" ' _ :,' '_ C,' ,,' ' '0"',, ,()':'

influence ofsex on responses to stress as well as OIlrespons~s"t9 jntervention ~)'nstitutes an
H, ',"_' '~'>"'" '."" "", __ . -,",'_ ,;,;"._ '\\ ,,~

fnt~resting al\d importClpt area {orr-future research. s

()

C' '.', IJ'" 0, .',' ' " " " ' •• ;Metpodo1ogically> it. might be 'desirable for future research to emp!oy measurea of the"
c: ,',_ , , .'; "', -'" _ """, __ , ",' ,:" :. ",,", ' , "" ',_" " : :_' - _ ' (, _", - - r~' ,,-_:'_'

"psYc'hoIQgieabsequel~e of stress that ,have been standardized on South, African popufati6n~.
~}" _' ''--.-" ': _<:,: _, _ ',_ _ _ _ __ _' _, .. __"', tJ __ __ " _ " __ ',,' . ". _" " " ' i. . _ _. (1 - ;._ •

This would facilitate statements about the relativeftegre"~ of..di;sorat"fih the s~lpleinv~stF
"', ',"', ,),,',,' __,','. ". _ '. ,',', .'---.'._,."- _',' _'_., _,', ',.t'l,---.', _ ,', L'" _ ,,_,0"_,, ,". "'".',, _ ., __ ,.. ,_;~

gated. It would also facilitate the c,{.md~lcting,9fcot'Ppatative~'cros; ..curtural studie~ irfSouth '
~'O () b' . '''''-','. '.' ,,", '_' .:' .,-,_,:.. ;' ',' '" ",' ~..!

Africa. "b , "

t:," • ','." • ' ,. , '., ' ",.".,' ••... ". ,a , n, , ..'. ' ' 0 o, '. ,l',FAnaUy)it is proposed by thewdter.that,a programme of the nature imple~ented iritheptes~n~r "
~tudy shou14 ultimately, be incl5tporated il!to t~e South J~Iri~an~~b~ol$Y~temin ~n 6n:~oih$~'
"preventative way. The schools of low SES'(pt~~lations. \Vh~~~perience greater stre~ses in 'J

thei~'Hves~~boulab~targeted ~S apriority., Itis s\lbmitted"that thJs'would greatly, teduce<\
o 0 : ' CD ~1.. ',' . .. " •. ,,' _,' , ' " ',' '_,:' .'_ ',' < _ , _,', r ,_.'., ,': ,. I.:" ' , .o '. (', ;,'

a the number.~fc,bildren who ,develop p~ychological seqllelae f~~e$p011$eto prolonge~ $,tr(9,~s._" "

'l'he, trainin&qf teachers 'in the vki~us teclmlqueS',empioyed ifi.the"i!~terVe~tiQ~r·~qj~e'"

't~:;:f~:{:::!~:~~~;:J~e:;:u::C::~:~;i:!:t;Qf~'
sohoo19~rricU$P~' In 3ddition, thtldo~\tlUenyngoftho~ff~c~vene$Sof the pr().~ratnme·wh~,n
implementeq, br nonwpro;:sStOO1;llS'~'~vitaloW determioing\~ts '~~;a;pmtyin the $ch~'Gl.system.

In the ~urrentcha~tJ(Jimitatio~$.,ofthe pl'es,;n~i'ese~~1i~w~e dlscu~sed a~~ $ugges~'h~~f~lr
'" (J future research" ,¥ere pr~setlted. )~ the following \~itpter a silmm~~?oon~tusi()U, and~iI

<) implicatiot\s Qfth~·Ptesent inve$tigation are Pt9Sented:r, ..
"



vu
\,

!)

cs

CdiuvrEJ1J12:
<'1. . _ • "_',.; , . ">,'. " _ _ "'"' r,-~' , -,n,:)
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u 0

o o
::;::

o ' ,G, ~]', .' <, ,_0,.... . =. --,,-,,_ ..' " . ..•.. " .. _ .:.. _ ..•. '. .' '. .'j,.; (V .1 ;, ._. . . _ (')nC1¥ldt~l1and'a4~leS~llts In South.Africa are .gro~g. upip ai:R.':; .'...•. .'"beset by p~1iti¢al
violence" and, severe ¢oonmmc criSiS. " The. majorl.1¥ :of .yOUt11S\'"ID this .co~try: .:.are
Socio"P9liticanyilisadvantage~i Fortheseyouths th~cutrent crlses.aty sup~rimposed upon

",0 _.:': ;. '. __ -. '., ~t,." ' '__ ,' y
the chl'onic.stresses assoclate4 'Vith,ji~g under the oppnes§ive'and discrirDinatot,YsQcial,
syste~ of apartheid. Men~!~a&a1th professionals are. afutely ,~\~are..thatthe present
tituatiOliis likely to hav~j!~eI1se effects'l'Pon tbe~psyeh<>,lOgicalwehtheingofthese :yobths.

I', Pn1~ss ad~~s$ed"tb,~ K~!~~~lsituation ,coulifglve'nse to a g~netation Q!psycl101ogica11y
"scarred ana rustllrbed children. () o , "

o ', a. r,1

0' c. (;)

"o .'. ~ ,0 (:;,

" ,:Itis we~ dOcUme~ted hi the llter~ture'thatJrlg~ level~of stress,. of i.tiaunia~c or chronic c:
namxe,Dhav~,,~or9id®ll§~~ce; forth;- p~yc~elOgical.an~l?hY$ical(~eU-being.~t"the

(j ;;ifaivi~qal (~mp$.~ l'~~~i .9871>;. H?hncs Wld" Rahe"1967; ~,19&1). RecelW
r,~gta)"(.':h,indiclttes that .if~~ent dailystressors linay imp~'1;'more ptofOl..'QJ.dlyupon the

'&;' ,:,{"~1'_',_' J~~"'_" oc, •............. b,; ..... '. n '~"" ',~:' _ -:.13 '._,t,_. - ... ', .()

mer«at. h~ad:h ~f in(ij\!;id'uals•than ttauniat~~ evel!ts ~s~ ~981). The .abllity to.cope
., "eff~cti¥el~With c~ofdc, ~~y~~~sclearty~~:~p~rtan~,c6~eqUenc~s~fotlllephYS}calmitF:',0,"

,'"In~~tai,~ea1tllof ~e individual.The ~bi1},tyof the,y~t ~mnberof $01~tPOlitieallY :disa4~
~imi~fedyouili.itt'Sout4,Mi®to.~o~evdth the stress~sthat cQ~ont ~~et1\~~na,pailYbasV,."
li,~ protoundlronsequences for the buU4ing Q,f.a future Sopth.Africa. :'1 '\ b

~, .. J .. '_. '., .' ..."\

r,"

000
~<."'. u ~, ." '\

This study was protnpied by the ~avenature of the pr&ent politlcaland social situarlQgy as I)

;. ,)., .:' . , . '-'" ," I. ,Ii , 0.-., .' o

well as by the lack of any,comprehetisiveint¢zyentionprQgrammes for cbiMienunderstres5 "
in~OJl~Africa. It was also stimu1at~dby the dearth of applied S'tr<t~~researqp,into~o-c}lllel 0"

'aPOII.all. ' •. 'A.'eid te..•.•l~t.ed OO.Olliiio~ Flnf.'.IY.·.;.".·...tll.•..•..•.')!.•.."..~~in\'. es..tlga..~~n.~ s..Ii!II.~ated.bY0.

0

~~Dt>ss.•rv~~on ~tJhe Coloured popul· a4eef§~'\fthAI.riiJil.~~Y 1l11d. e~..rel?,t.~sell:~!.·..>~
lUpsyclfologtcal research. " 0 :.. • '0 •

I) 0 o 16· . 0 _o
0- .~, -0 ... '1 rt



" '... ,... ,. '. Q,.'. ,". ,,~, .... .' ,

It is documented in the !iterature thaUhe psychological sequelae o.f stress Cal) b~ ~ffectively.
ameliorated .by ';~iof therapeutic inte~;enti~l1 (Aya~~n~1987" 1983,; Lahad and Gohen, "
'\?J.981;Lahad, 1989). It was proposed bylh~w,ti~rthat a coping skills programme 'developed

. .... . ...." . . q .' . "
in Israel by,Ayalon.'(1987) for ehildtene~posedboth to daily an~lAraumatiOostress;offered

0',' ,'::>"" ","", ',>:> ,""",-

important p8ssibiHties as a. basIs for intervention within the Shuttx AfrIcan Qoptext.' :this
"proStamtrie~·called 11Co*,,)rtUnityOfi~,!'.4'dJ?reparat!on !Ol'Elrtergency" lCOPE) has proven 0

'to be effective ~th,::egardto neg~tive life events and situations o~tra~ati~ stress (Ayaion,,,
1979, 1985; Lahadund Cchen, 1981), The';Pfdgraromenas nQt,howe~er"been evaluated in
the fOfW dfcontrolled studies; neither has itsuse ~nder,c()nditions efmundane ,stress been,
explored.

o

....'
". " ..', 0, " ... ... ' -.,. .•...

In ligM of,the aQR:ve~the' present f~tudyset out to achieve, t~9 ai~~l..The primary' aim oftbe
$tudy Was'to ip.ves.tigate t\}e ef£icacy~of a ,p~ychulog1capy ..based,intervention progtanltrte,"
modeUed upon CQPE)' in aS$is~~l1gColoured adolesceats to cope wi~)~he'$tresses ofd~i1y
livin~ .••The s~to~1da:>'Q~din<>fthepresent investiaatjcn was'll)descrih~..the eny:ronment of
,the adolesceIlts and the daily stresses that tllei enQounter>as seen through their eyes.

Q 0
o "~

() o 0 :"~ "'.,

\i ::.
o= ~ ,,,/ o 0.

The s'~mple cOtllPrised tNeno/~fOut Coloured adolescents draWn from CoronattQnviUe
, " " . ., ()

Secondary School in CQronationJ~til1e. The satiiplre W~ e~a1isecl fo~ age; sex and standard.
The ~verage ag(rofthe samn1e 'was J~.42 yeat~ (SD;:::Q,5-Syears). Subj~cts were randomly
.. \',; . ." . . . ". '

selectea,and'then raudo,ttlly ~signe? to.either an,experimental 0[;' control group. "Both the
experimental imd control gt(iUP~wJre pre..tested en the following psychologIcal measures: •r4

<f-l .' ';, ' ',. " " ,',' " . ,'; ',"_ \) " __,'-' , , " 0

.,the Beck Depressio~ rnveht~ry ~DI);, "theState ..trait ~x~ety Invent9ty1 an~"thenSelf~~er..
c~pti()n Profile for Children (SPPC). In additien, aU the subjects Qomplete&1an essay and
D, ,i '_',', i.i '. ','. 0, ' _ .:•. " ,'.',' -,""", , (J,. j ,~" ": , ,'" _" ""'" ' "dr~ng task in 'order investigate.th~ir daily stresses ancl'pe'tcepticln:Joftheir etlvirmimenfA

'0 - a'" 0

o

'J

'I'he e?Cpedmental group re¢eivecHen sessions of therapeutic intervention overs. five week
'.' ',. . 0 " .. '.. f)

pariod. )Juring this time, thE)control group, ~eccWtredsyllabus orientated input,; 'FQllowing
the inte'rven~ion) the,experimental and contfolgr<>rJ.lpsweret~administered th~ BOl" STAI

(\ .

andS,PPC;

.D

School ..relatectdiffi'culties, problemsowith. paKents, and peer-related'is~ues"e:rnergedoas th~
central areas of diffieulty iri th,e. daily lives dfthe saniPle~ Other' d~\n~~l1'lrobl~ms'commonly

(\ ,." I:; (io .~ ~

1,0



o ,./, . H:'. ". .... ..' _ .' .... 0
~epotted inclild~d: marit~l oprobl@~s of p~rents. (eonflfct and divorce), fa.mily problems
o ,C ". ". . '<.... "'. . .. ' n . '.' '. :" G. '.. I(sibling rivalry~ financial difficulty, alcohol abuse, lack of a support system), altd abuse

D . '. '.' -'. ,.... -". ',:, _,. ., ' ..', l~. -, .."':'" '. _' •..... ' .•.•....... ", .•.....·>::.9 ,51

(physical. and sexual). The maj ority of the suJ>jacts perc~ived their environment to, be a
" u....:, ". ":.' . ." ' .,-_

particuiary viplent an<ffrightening, o'ile. Through the eyes of the adolescen.ts in the 'present 6

CJ \,\ ,0 '. . (\._, ,oK, C_ o _ '. __ . ' .. _ _.' !. ' .'. .•.. '. .. .. ", \) . - ,:

study .their enviromncnt is onectiaracterized notonly by violelJce Mit bydmg abuse, alcohol
abuse~f¥pe, and disadvantage. It was fouX'\9that the aforell!entioned situation eng~llders V:,'

anxiety, as well as fee,ings of depression and desperation inotbese adole$oellts. ;whbse"
eiistence is clearly characterised by nUmerous stresses.

It' . _ _ , . _ " '. . .. " " .' i' .. ',C ':"''_ ,- . _ Q

An examination of the re~~dfsof the stati.~tical analyses revealed aifferep.ce'bet\\I'(~en tbe
• . , . '.' .' . . <;)'., . .::

o pre ..testimeans for the experiment~l and controlgrotJPS On all the meas1.!re~iemployed~ Such
differenc'es intrOduced oompeting 'hypot~eses j'nto the, ptesetlt{study:' .That is; diffetences
f~.~tween the experimental and con~~upsaft~r the intervention ma: :h~vebe~~because
,pfthe~,~xtreme,scorerSowho had the h~ potential for qpange. In addition, the dIfferences
betWeen the two groups may have been because of the regression effeQt~"lNherehythe extr~me
scerers atop t() the group mean. A detailed examination of the data wasc{~onductedin an
effort to understand Odie changes observed on the poSt"tests and to properly i~valuate the

~), . ' ... ' . " . ". . . _ ."" : _, .' '.. ". _. . ". -.n .," <'" . ';:"")

e£fiC'acyof the intervention:~ro8tamme . .The result.').,.ofthe Analyses ofVarlance oomputed
0::< :;>

011 the modified sample sizes were as follows: Following interyebtioD) the levels of
D¢p~essionand State ...and Trait ..Anxiety in the experimental ]~rou~were~ignificant1ylower
than the GGrrespondi1?~-levels in·the control group. In addition, the levels. of Per~eived;

L" . '"

Competence on the Social A'cceptance and-Behavioral CondV4ct subscales oftheSPPCwere
significantly higher in the ~*perirneiltafgroup than ill~ihecontrol group. Themean post-test
scores ·ofthe experimental group on the ~mai,~ing subsi?ales of the SPPC; that IS;Scholastic
Competence, Physic~l Appearance~ an,dAthletic,Competenct:~ were higher than those,hlthe
control group, although not signifioantly so. The results of tlfe Binomial Test showed th~t

(j '. . ... _,

in the case of the experimental group, but not the control group> the majority of subjects
changed their scores in the hypotllesiz~d directions in all domains ofPercehted Competence,

Q. '. •..• ..• .·fI .. .. . .... ,
ex~ept tha.t. of Athletic Competence, The following hypotheses Were consequently fully

0, (I

substantiated:
Ci"1-'

"
, ' 1,':" ' •.. ' . :, '. :'.' . _ . . \)

8 Hypothesis 1,~hicll post~lated 'a(lower trve1 cf depression in the expt>;rimental as opp~sed
to the control group after intervention. G ~;~ . 6 ~

Q)

°12-3



o

~ypothesis l 3)•.which ~ostulated·8, ig:wer ~.evelof S~t~ ..Arudety In.the experimer1~al
group ~_ppposed to the· control group after Interventica;« "

,y

<:1
"

11': lIypotli~is Z b), ~fhfbh postulated a lower level' or Trait.-l!~iety ~P'the ext1erimental
group M opposed to the ~ptroI gro'4P after intervention."",,,,~

,.". • '\', ',' " ," ".,;' :-, "'~'~;--('r:;::

« ", ,' ~
* Hypothesis J]», ~~hic~~J.}Ostulatedthat'foIl0w,inS)interv~ntion the post-testJev~} of
.adequacy· in the °tlo~ain of 8~cial Acc.eptatlce would ~e Bigher in the experime~Yltthan in

o the control group; i) II .,' ))

• JIYPOI~esl$:}e}, t'iCh postulate? th~ ~nlllnte.;g~tiOtl the pqsl'leSt .level.~f
adequacy in th,e domain ofBehavi()ral~Cond~tw~')Uldbe higfie~inthe experiment~l than in
the control group. II ~

1!

o If \)

Ii ..'.. 0

The folloWing hYPoth,~seswere only confil'i'Qedto some extents
/ .~.., .

~:;P:::d"~=:1;t~::J::~:~~ot~=1;!~O:~ex~~:::
\i, "",' ,: _.' .' '. _ .... ',_' _., ".,.0

Scholastic Competence)' Physical Appearance>and Global Self ..Worth.
o

The followr~g hypot7,liS was not supported;
. '" .,

)\: !,!ypothesns 3;~Ai~h Pdstulate~ that foHowing intervel1~ion tht9 :xperi~ent~l' group
woul\~ow higl1~rleyeI$of adequacy 10 the domain of Athletic Competence than the control

group. ';, \
o

c
a

tIl • Co

In conclusion, the present study indicates th~t'ja group th~rapeutic intervention which
employs· creative media in integrating emotional, cognitive, and behavioral aspects) of
intervention may be useful in assisting soclo"politically disw:lvantaged Cplo~red adolescents
to cope,vdth the many stt~sses in their daily lives. 1twoUldappeart~~ard~ claS~room
input.is '10t$ effective a$~uchlln mtemlntionpro~t11me in brin4~outl!!1it11provelnent
in psychological funotjoning; 0 'c~~' \\

., .. _ _--. _"_!,'- ,_-.,
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" I~is.$ubtpitted'that the ptes~nt study has some implicatiqns within the purrent $.ollthAfr~can
conte~t. Since the historic events ,of Febn.iary 3990> it has been \Videly recognised that a

(t ", _', '" "C ; ,,:'.,',' •. ,',' _' _. ',", "', " " ' ,_ " " .: J' a _:' "'" ,_ ' ",", ,c

c "p.ewSput~ Africa'l 'i~ immipent'(Ffeeman> ,1991). t!owever> ~v~~tfapartheiddisapRears
~~,fromtlle statute books"the markof this soci~l.sy;tetriwill undoubtedly be lefton the psyche, r"

'ofpresent as.well alfutUre"generation~)(~~~heuvel, 1991~cHayes~1986). Several diffe..ent
',,:::,' ",,', -- ''', "'j

solutions to the trlental 1tealth problems in Sohth Africa have beel} PQsited in ilie psychdlogi-
i.) " ," ," ,,': : (\ ',"., I " '" _ ... , ,', __ _~) , _ ',', ," ",,', .': ' " ,,', ", ',,', '." , , •. _, _ '" ' .'

calan~social work spheres. Oftb~S~S,?~~0stions,cornmunitypsYGhology,or cpmmuniW
,•••"ork hal>frequently beenseen to,be them~st viable solution (Vogelman, 1986). Achallenge
, 11~Srecently been made to rtlehtaJ health Ptofess~~nalsto dosOe~ething that,:will';·{l;~lgiblytl

,) -', > Ii ': ..•. ,.:" "," "," ," ," '. ", ,"", ' "" _ .... " ,," '\.1'"

, prom~~e mental health ittSouth Africa (Freeman, 1991). Acknowledging the ~tesence of
. Iimit~tions,- it is proposed that the findings 'bfthe present stqdy have someilllPlicationsln

, this regard. Xt is,woposed that a schoOMJ~ed intervention, of the natur~ implemented in th~
p~esent studY.!11aygo some way towards meetir,igthfi need for psychologioal intery~rtti()n

,,,: ""c' ':" ' __ ', ',",-: '. ',' "',": ','-."" "',, ,-' : __ '", ' '.t" ',' ' --,'" W)·""';'.:;";-

,~ ,,",", 1/:" ,0 , '." , ' , -. _ ",," , ..""", "," , ,:.-" ,", ,,,:,, ", ,,:." ","", , ,""" " , " .; '." ;;J

amons socid~politically gisadvantag,~d yout{ls. The ·need fQl' further re~~arch:into~ "and
development of>such a programme is acknowledged. It has been asse).i:~dthat crisGs provide

"" __ ", <,: _.':, ',',', ",' ':,,", ,',' 1)

the. potential for grQ~h (Garmezy,,~ndRutter~ 1-988), Typically such Opportunities for
growth are disct:ls~(;liin, ,relation to those who ~uffer ~nl'oug~the crises. It is proposed th~ c

in SOllthAfrlc8) opptit:t~~mes for~wowth exist; ~otonlyr.fortl~eviqHms ofcrlsis but foi thos~
" ",',' --.. : " o :.-., " ," . ",,' \;\'who inte~ene psychologically wi¥l'Uhese jri{iividuals.

!) " -:; , ",:;;", ,: "," " " /.1-

oo

'I'~re are those Wl1,9 9l'sue that helping people to rnanage'stress in moreada~ti'Ve '\.vays is
-."'1.#\0), (1 , ,', '-_ .', '.": __ ., .' .:._ .: ::1_0_"'(;

oounterpl"oductiye. T~.l;l./assert t.hat it simply. prolongs the life ,qf,the system which' caus~~
th&,stress in the first place (;9awes, 1~\85;Richman~1986). A counter atgurnent is. th~~
"equipping individuals with coping (tobls need net. imply acceptance 0/ the status quo;' but
{ath~rth~empowerment of Individuals so that they may challenge the roats~oftheir problems

" '(Perkel, 1988). Radical political and sociel transformation is a conditi61f,precedent to finally' Q

s9Iving group mental health ,problems in South Africa. Jlowevet" the present reality is that
such chMge is happening slowly. Ment~l health professionals have art obligation to address
the nee~~ of the youths who are"adversely affected by the current socio~po1itieat~jttlmion.
()Thispornt is eloquently given expression to by Straker (:,1.&1.(1988)\1 Q

()

.'.. n c -;/ 0

u•••if in the fight ag~Jn~~oppressiv~Jh'uctures t!te suffering of,the in~ividual
/l,_ '.: ·.-, ·':Clt;i·?', - ". Q

become:1:)i~cons~JI(~e~~~,thell the, i'lssence of the task o.f the.in!ntal health

worker is lost" (P.393)1~ .o if ~ f (/ 0'
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TI1e. emotion.al well-being of the tmijority of South Afiican Y9uth IS,gravelY.~ateried."
;, "" "',' ',_' ", " It' , ,,', ,,"_' -',' '" , ,-: ", 0

~o:ever, if"steps are taken to explore and develo~ gossib:e solutions to thfs seemingly
i~frtl'nountable"'problert4thenperhaps fhefuture of South Af#~9'gtbe .salvaged.
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\i

(~i>PENDIX1!
"

6UTLINE O}-"'SESSION§ c

'f, SESSION ONEo .... .'. '. '. ;- ;, o

Ainls;r.... ,'. t",
I'?

'[I

(J ~)

1. To aXlow ~veryone in the gtoup to become acquainted 'ana to share S91llet'hin~about
,.thenls~lvesviith'th~ir fellow group members, Sharing istobe ona levelthat1'eels safe.

'Ill '
C (l

~~/ C
/"" ;, .'0

2. To introduce th~ programme and onentate the ohfldteni¢ the way. in which they will be
o . ,,0 , Ii . '

working forthe duration efthe stress l1.1anageme~ftvrogramme.
Q ~ 0

, 0 . '. ' , os. To emB~asizethe ,importance of conftdetltialitY, punctualityt· regular atl,endance. To
, V' ~, i' '

l'eiterate:t~~/pl~~ and,;time.rbrnleetings. D
)",-

Ji
'~,~";'

':) .0

SesslQrt'.plarr
)l

...Hand put rt~e tags (previously made by the stlld~t1tsat all earlier meeting.)
Ii

...Welcome ~v~ryone to the group;'
()

,r: _." " _',.; .,' '_' )-~~, _,,' "'. o~::;:~~:~;::::.d:t~:~::;=;~:!~g~~:::S~i~:7i~
children ~ opportunity to get rid of excess energy so tha.t th~y(Will b~'~eadyto settle down"
and c()nce~trateon what is tid follow.) At a. given signalp t~ey choose someone \bat they do
n()~know very well to be their partner. In pa.irs,they tell each other l!,little about ~femselvll$.

(.' '.. " , .' . .....: .~' ':. . . . ' _le, .'. J. .'. _ . .. .. '. . ." ". _,

In 'addition they are as~e4 to share w~fiAheil'partner where they woulo like toog.oif they had
one ,Wish. (The ,,~xerciseis purposefully structur~\d so as to contain ~e' c~ildrenwho ,are

" .... .' '. .... jI .' :',

likely to be somewhat arudous.) Everyone Qventu~~lyforms a circle, therapIst included, and
e~cnperson introduces'their partnetto the group. Tl~ethera.pistbeginstostart the pall rolling.

. r ~
(; c' " ." '. c, tl'

c,c:',) .-,AI ....!J
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o

o

o

o
o

r.::::::=.::::~'-

o

o ,_ _ >'" ,', ''' , ,'. • :,f 'j , , ",',,'.'," _ '> __ ' ,', ; n '.. StHLin.the eircle, the fherapi3tt~1l~ the chtIdren the story of n The Ba09abs ".,taken from,
II 'Fhe Littlellnrtce It by Antoin~ be ,Saint~~"uper,y£1974;. Vistial aids;e tisedto efihan~e"
the impactpf the :;tory. ·OridOnlpietionJhe chilqrt.hi are,asked to discuss the message that' I'

tpe story coo,:eys." Therapist enooprages participation and resport(\s .in a non ..judgeltl<;1ntal
manner.

r) [i

,"Therapistextrapoiates; usipglii~fcbildfjm's contdbuti\;)ns> to the programme; that is,1h~t
o • ',' , , ,_" ,',',,"'.,,' _:",.:"':', _ ,_ ,", ' ,-" '_ ", " __ "I}' .. r,:" , -. ,'," ",',"',', , '1. ,,0)

the S<ta1of the programme is to'teach the,children ways ofcQP~\nKwith the vad~ ~n:esses
in th~l~lives;, If they •k,now how t~ apPf()ach vanous problem stuations, the; ~~:f,e 'in a
position to address Jhem eady Ofi so.tfh..t theirprohletris do not.grow hug~ like the baobabs

'I

.and tear them apart.

..G{oup discassion on what they cQnsider to be consti\lctive and destructive ways Qf coping. c

~~
c

"~\
~ GrotlP"discussion on situations 'and issues, that are likely to give rise' to, a need Gfor
constructive coping in their daily lives. A commi~meot on, the part of the therapist andlr-'" '. !J. .' " .. Ii

children iu work together on these issues as welt~)~g~e that ~1!lerged from their eS~\iaYS,and
qrawings. d\i.

D "U

- The import:1t1.ceofthose is~ues outlined in point three ofilie aims is emphasized. I
I) _L,) ,.- '" . e :',. '

C 1\

o
o

(I SESSION TWO

I)

II

L To introduce thebasics of relaxation.
o

o
2; To' facilitate "the expression of feeling and catharsis throJgh identification with' central

characters-in t~.~:~r,told~) ,
~ ~

l\

Al ....2
\'
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,3. ~Y way of g:oup disc'Ussion,1.o ~?mia1ise the presence of'~ge of':motio~s W11ihone" CI

is faced,,~h a irtessful situation. '6' • #' '\\,
II "

o J \~' t
II "
if '"

{I /,I o·

u " ' ." /1 1" " '.. !
D.Relaxation ex~rcise with visual'isd:tioll as awarm up to the exercise to follow: ChildreJIie

. fl c. C

on the floor and are'mad€t aware oft1:l:~ifbr?athing by focusing on their breathing in andfbut.
() The~ are instructed t~ place th,eir ),lands gently 'On !heir ribs. I"_f'heyimagine that tlleir I&n~~

are a ballqQDbtHngfilled witll air. They need to feel this balloon filling out with their hands .
.Jj \:_;_"" o _-' ,

This is repeated several~'times, StilI hreathingdeeply the children ~e asked to close their ,
, eyes and imaairie thai they area balloon floaHng in the sky) weightless. This i~~aspecial

c ballcou that.hae eyes inC! can .see, all the cloud{~round it. They are asked to look 'at thelShllP~ t»at ~~ clouds ~ak. ~<) distinguish ~ctures in ~e clou<js. Aller ~everal min~
the chlldrensl~,upand In a'group they r~late which shape m the clouds they liked mO$t. The ."
,therapist explain~to the children that when oneis stressed' one,b~come~ tens~; relaxation.
1\nd'd~ep bre~thing may be \lSed in such times of stress. D , I

o

7. Story-telling: "Unana and;,~theElepnanf' from "African Myths and Legends" by A.mott
(.,~;,c:lh989). 1he ~era.pistt~l1s the story and at stmtegic point~ in th~~f~~~ the .children are,

invit~)dto participate: ., , "
c,

a). When the brother ~.• J $~st,~MirttswalIowed by the el~phant: -The chi1di~ni~aginethat Q
]>1· ' , - IJ

they are irlside the\sto~~1achof the. elephant." 11:'svery noisy in the elephant's-'stom~lChso the
: 0 _, n

child!~ntake,out a piec~,of paper from theirsatchels ~ndwrite to each otheraboutth&feelings
\ '., ,: 0 f'i ,-

that"i~ey are' expenenc!ing e. " ' 0<::>
S I: d ,I)

II 1; C c- '\.\1:;:>

D \; 0 Q "" c

b). When Unana dlsco+ers the horrible fate of her children: The chilqren imagine that th~y
are a parent whese chi~pren have been sw~l~we;cj by an eleX'hant. They, are asked to write
down) on paper t~~ firs~:thougfu that comes to tq~irmind~ when they realise that they have
to do sOmething tQ'sav~~their children.

\'''"
z; .!~ < \.\

oj. When Unana has be~~l!searching for her children for many 'hours, to no avail: The children
are ~ked to put into w~~rdswhat a parent in this position migh,t be feel1i1g:

"

':;;"(_;ii

o
o

{~ (j
,-' ", ... 1: '_.;.....0 ,,,;_:<1~

0'
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1\

iI
, \Ill'; ',I, ,: _ '__ .'_ _, )._ 'J

-c- d). When Unana hruJeventually succeeded-in freeing her cbjldr,en and all thos(r caught in the
I.' _ _ '.1 G_P, _'!:,)' ,H, '" , " c. <\

. elephants"stoblaoh: The ch.ildren ",trite down het feelings atthis time.

6=\"'1
~ Once the;su:>ry IS completed, the chi1dreQ d~vide int~osmafl groups to disc~s~ their"
experience. Those who wIsh to, may. read what they wrote to {he &roup.· Co.· i,"'. . (~ ',. ,) "1\ ..
- Rep:'esentativesfi'O~tb'VilriO': gro~~ fOed.bacJ< 10the ~Ole~"th.ta!I~ of.moti~~O

, expenenced." , G;J ~lU~\

o

()

o " ,- " -,- , - -, \~ ,-' ,

~ 'Ihe ther@jst directs ee discussion so that the children are aqle to identify with trying and

difficult situa.ti~ns in t~dr own lives. Th,?t it is normal t~exp~rience ~wide range of ~motions '
'0

SES~IO~TH;,REE r: 0

1/

"' ' ~)Ii
1. Ta,.,prttotipe relax~Ji on.as a>stres~·tn,anagernent teolmique.

cD

o

o

2. To facilitate"emotional expt~gsion and"y~th~rsis. AChievedbYWay ofpi,ptures which s~tye c

as a stimulus and tap the central themes identified from as a.lalys'iiO'fili¢;;(;hildren'sdrawings
and essays. These include: c

n

"II ,; \"
a. Conflicted r~1~tionships1ie: heterbseitu'gl, peer,

\I

(,family (sibling, parental artd;marital).

0(/ '0 0

;, (l.:;;;

~::J ()<j '\1 ,',>

'0" \(v" ~ IP l;) " 'O~

b. Viol~nce and ~ggressiQnwi~rln the ?ome and social environ~ent (including sexual abus~
, and rape.) 0 a

t' °\1

1/

()

(1
"0

0

\) .~, 0

<)

o "

G-'

" 0 '.'

6. SUbstafice}lbl.'!Se w~thin t?e h9me andpee[ ..group.
o '

0"

G ,

o

. II" S:. 0" ,



II'I!:.
11 ' (/ .,0

n "

o
\\ .

a
1,1

o

c d. Issue"Srelating to idetltity and self..esteem.
• ;:;',J (i,

(~To· a

e. Depressive themes.
o c;,.

. ()

'~f.Pov~{ty.

g. School ~elated ISsUes':academic,. corporal Runishment, issues witl1:, apthority. .. n

, "

o .

o
Q .,'

)
"

on
t:1¢.;

"

o
(l ,IF '.

0

~Qnrlan: '
!b= . ·,1

"
/;) Ii

.,'-f,

D :> 0 ~o- "
o 'h o . 0

,"..Relaxation with Nisu...alisation as a wann';uPr;exerclse: :Asdescribed in session twO',
(1 , ,;:- d

, ~l " ' 0

" ,fi:? , ". . "r " "
.. - A .Jariety 'of Ptfcturesdepiejingvar.kms situatiprtsoa!e l~~dout in "the middle ofth~*,t~up:··('
Th~ ~hl1drens~t~cta pi~t~r-e~hatonp:eals to them and, ~l~ing.,on th~i~own, ~r~~t\{c~;~tOIY:'
Wntmgthe stoi~9ownJS optionaL" 1>" • \'.. ' ".

() ,~t" '\. f.\" (I

o _ III $IfiaU groups, the cHiJdren share '1heir,stories 8I},9discuss issues that ~ise.
• ,(;fl. '""'CD D "

{}

o·

: T4,e chil~ren get, into pairs an~ ,dQ.,~,r61e-play. Tfl~y. jm:a8~n~,that they ar~}he c~ntral ,,~
'character .in their stacy .. ':Phis character has it problem that is too'latS~ fOlbhim\hcr to, cope
w~hon her own..They·se!e~~the character that.they\you1d tUm~of~rhelp. "th;~ggrievadD(I,

~l1~fa$l~~rJeUMhisp~rscmhi~\lierwo~~; The"~e~per';listefts flt~t~d tt~noffers so~e a?~ise. 0

«i, .Th~chil~\~..n swap rote's, Q , ,," 0, " ' 0 <) .:

It " V~''K'r~.~ \'" ,,0

-"The ,phifd~'ende-role and discJ~s their ~~pel'iencesas",both a~ker and giver, df help.
\) 8

0
'0

c e
0.

o 0

o

Il 0

n' o

"
c· 'I)

a

o

"
0\'l

o

o

: (j

(\

o Al-S

", " Q
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o
o
()

o
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S,ESSION FOUR c,
Co

o

(I

o

o

Alm.s.:
r/;';:::':;::"_;""':::"'~<~ .~},j<, (/ n (_,

,,~-, lL~} (':; ,) ,

.,",).t6JfaciHtate nonverbal expressipn antl.commpnication·of feeHng~H'6~gra1~ove~~Pt ~d
(} 0..' ()

drawing, o " "I)

o

2. If,> {prther'encourage empathy.
3. To practice relaxation.

oI)

D,

"

()(j

", r? q' 0," '~=:J""" '1) ; . Ii c ,))

r , ~ \"-_ II ~ 'J '. a " 1.;) '. ..,-,,(;,

..Relaxation and,visualisation exerci~,e:The children dodeep breathing as'described above
(see session tw~), A further aspect d~~t~laxationis'introd;~ed; namely that ofterising and

. I , "

o relaxing differentmusQle groups. 1.'h'~is repeated sev~,r~ttimes. nre ohildren then i~agine""Z,.::_:.-;.
that t?ey have c1i~bed a ta~lmountai~tand are sitting att~e t~p, relax4t<:land looking o'4tover . .
beautifUl scenery. They ~re instruct~~ to visualise clearly what t~ey can see, :J

c 111" o <, o (I - o G (\ "(.\

() " "I ' "., ..,," II" 0 \1
- Movemen] exercise involving tension and relaxation, anguish and relief: The children

'f .1 CJ , ;' .' "" "

imagine that tne~,are swimming bI~~MullYiiith~sea. SuddenlY they ar~,confronted wj~tha ()
~' '.' -0

stom~')\Nhichcrea,fes huge waves" Tlileysnuggle to stay above water. They are exhausted
and, frigh~~nedw~en they noyoe 'soltfething in th~ distJ~'Ce. Usi~g e!~ry OJlflCe of .energy~
they swim.tow~ds this S~i~C ()n the h9rizon and discove:r~hatit is ,aboat~they are sareJ They
get pulled aboard and sit quietly onhoarcl, breathing d~eply and relaxir.l} after ih:eirordeal.
ThrO'<{gl;~ntthis exercise "only "facial and body, expressio~ as weft ~"$oum:1s and ver9al

a r:."'"dynamics are allowed (Adapted from Ayalon, 1987, p.50). /J-r
,. ./, C 0" __ f...~ to ,'\ i~
'if> . o 0 0 " () CI o '-;:0(\ 0 ~

Q

,,, :..Story ..telling; A?)adaptation of'the stcry" The yalley ofth: ;alind,ll, t,~ep°fr&~ 'JNo*lDue,
is Alone "oby~~Had(1989). The story contairt$ adolescent themes of: sepw:ation~ loss; need

,:~, - ',,_),./> " ~ ,. (; "Q " /r-=::::"';;-;'0.k?"

to asserton6"s own ide'htlty~ ami rebelling against enforced norm~ }Ao ,. '\)
o ' .,-"vi·- U

, . 'ii " ~ ~ ;':;'000 C "r}

"~) , • _ "" _ ,~. , 11 _ ,_," ~'" _ _ ., (tl ;,:, :(t\, s-o- '11 .' \10 B

~ The children ~~ provided WIth l~rg; she:ts ofopa:per ancl"ar~ reqUit~d to st-ap into f!te q,

character bfNonaz and to (express ~'~a~ he i_~feeling i~~010urs and images. ,\ ~ (' 0 Qq, ()

"'0 {} t _- ~r ';;" ('." ~
I" I 'J (~j \ A L:I 'I, ' (, ,~ . 1""'"'Q~

,I ",

o (J

o
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- In small groups, th~{)child~en!1isouss' their J~xperience.
rrembers t~ try and interp;et each othprs dt'awiqgs,

.0
o ~ c

Theoexer~se wiU require group' co
(> u 0

"

(;J

o

\\
, ')

2 '

() :'

AitllS:
c' 0 0

1. To introduce "Stress Inoculation Training ..ie: teach1~g the'ehildren ,p ~ubs~tute negative,
self-statements with positive,coping ones. "

"' ~ ,

-\9-~J
" \~'i

-.-=' \,.~

,~.To practice relaxati~11. ()
~", I)

o
.... nt ..._ ')S~ss.tQ!.l..L!#ll: "0' ",

(I

"- Relaxation and visualisation exercisei As in session four, except that the modality of music
is intr~ducedto enh~cefeelings of relaxation. ~he ohitdreh are asked to'Vl~ua1i~easituation

~~at is positivec:9rpl~asaP,.t for them. 0 0 !Jc: I",'

"".~>) '.
>:J " _~ (i 0 Q \'

': ~t~ry,.~elfing (BdiP: lI~heocr~~an~the Pitcher" ~~om,"~esop'~. ~'~bl~S!f(~1iot, 1909).
DlS,?USS10nofth~ un5erlytng me~tng 1~!the story. Thtsleads mtf~)dl~CUSslon on how many"
times one says to oneself, III can~tI!.1I A ,discussion of the circumstances under which this "

" . \.)," o .9 •

happei1S ensues. o a
(J

0'

~"EducationaHnput on)'':!w the way, th,;ione(f~elS and ev~luat~~ ~.sitciafion, profoundly;,'i'
, .......' ".' i,

o influences one's emetions (Adapte4 from Ayaloo) 1987~p.(8). .
D

\~ I)
,,,\

-~A;'cqmmoi:tsltnation to most chiIdreriiis chosen as thaUo be worked orl'in'the session, eg:
v no, ") ...".

~xari1s. Qhildrtm have to imagine themselves it) a classroom waitiflifo.r the examination

." (,)v.:..)
Al-7,

Q
" (l

.o \)
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~,ape~tQ.be handed out. l'hey,;re ~ked:iob~com~'~~utel~liaw~redfcth~Ughts~d t~~lings {?

th~t pr~cede~accoriipan:r and follow tre event anc.f:-to~it~ tb-esedown. Q '. '."

" 0, v: '~)'& • 0, '~,";" . (I .:: '" ,,0 :.,',. o . ';{ CI 6 ~ ,.;:j

1,4: " . \~ ,0. :1. 0 '. ,,;r"""~\\1 _ _' _ __ _. . .: C'~~
~ t:-TI~~agrO~~~11 foOu~\)~nr}'control~it1~th~,i~phYSioJt.~ical.arousal\i~~,:~Y.:'o!t~l(~ti~,(," ,\.~,

J:7 and b).ch<U}gmgthe negatlv~:$elf~tatem~nts 0 th:vt typIcally occqpy"tfielf l111nds,under
stres;futs~~ation~ !tltomore poiitiv~ affimW~g,~\es. Each ;b~ch~osci)sstate~ents witli
whicn the'Y feel.co..mf~rtabl~.", ' -:', (0 c -/PZ" 'Y~ ~I.~ 0 , "

'. 0 '" ' '/'" ~ Ii
':) . I,;{i G 11 (I \.' 'g Q

,~ !) 1.) <) ~ 7--

.' ~~;(i~.ginalive role.:~ays to h~lp>~siti~~s.;~ .~~n~ intoP~~~O~.Eg: 0

6: ,

:'3. Brave explq,rer caughitn ; ravine, .
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I.To teach ptob4m SOl;;i~gskill,,; o • I) I

'" ~ Ii2. Tn practice rell~'Sation.c C (II c 1\0 I
" ;! \1 0 0 ' /.4 7 _ %
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Session Plan: II ,;' \) . . !
Ii '" ~'i~

- F:-elaxation eikrclse and war~i~p, focusing onClistening>, i~axation is;'as ae~qribed in
g c, 0 ses§ion five,~;thm~sic to facilitate relaXation. The music is [topped and the" childre~ are '" u

asked to close J1ieireyes and concentrate on(,th~sounds :aro,u~Pt~em,. A. g~ouP(ldj~~uss~on

~n.~~.twas~~dfO~~~' o 0 " • ~ ;i, 0 ·'1 ".: .'
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,; "c) ~r;eeabaek~~hin~G~ ~ n:~dtop,i!~~\a!l'l~ i%Uriq~9:~.'~..... ,,0

, '. '~O;-t~ll~nll:'~." !oK&! trru:': '~i~~o~:esforCh~~en",~,~\~~O); :
"',~?e~letaptsuelJs, the st,acy. The ~hlld!enpartt(ap~te In the $tory~Ima.gmlt18, th~ they are 0

u 0'¥l#lat'1e cifiught in a cage by evilmen, 0" \ 0

\i ,~ o a " G ,c G~ f1
\; (, u 0 » "c '~ '~"O 0 "

to ,t 0 V 0 <

filL ~.~l extension fro,mthe previous session, they hr~requestea to s~gge.sj positive'sel~~t~- c; If lj u

m\fnts tha.toheooould 'U~e~o calm himself:" " 0 0 o.~" ~ () • 0"

- LO~ , '\) 0:0 > (,I r;jJ
f) I) • Cl !) '/ " o

."- Educati~~~',input,otfth¢'st;ps'involved in problem solv.ing~The,$e~te .tte,~nbar~bo$iia" Q

a~d.,placedwhere all child>en can see them f~~~')s taken from Ayalon,. 1987{(p, 70). 0" 1~" 'J 0"

~",I·-~. ;, o n, I~ I). " ::;, (\ c I,) '. ,5~ " ~0q "0 (I: 0 -n

(~,:"':"In orderto'resohre his problem, Mutlane de.cides to pull oU,t a piece of paper Mld"a pencil cF°'D'"
G' - '_, _ ' f"..'r" _ __ ,j ., _ ,'1, " l.~ • . :) 'I

""" ftom his rooksackp He first Q"Ut1in~sthe precise nature ''9fhis problem. He then writes. do'Wll

~; ~~y _ideas as
o
~e can~ut h~W t~ save bhriself. The childteh dO~~~S ~xerC~~tf,:

mqlVldually. , '" 6;!r, "o~.:;!,
~. (j ;..1 (J 6) ,,0'- o ;-_; :'tL; .«: "_0

Ji <1" .?'''t_''i!' •
, ., 11 )1 _ _ _, c. :'

~,'llhe'c,hildlren. form small groups and di~cuss their ideas.oJh.ey hav~to choose which id~a 0

or combin~~on afM-easis the best ouoe, The cllildren are i~structed tWask theroselJes about
(I " the t:lons~q,~enq~s(personal, soci~l.sn~rt"'terml>'long...tenn) ofthejr sqlu#ons before making <, (:)

. 0 - :~ co'· 'It" U " 0 il ~'r" ()
a final choice, 0""" "'\~) ", c "
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O"'"ThegrOU~rss~e th~ir idea~ and~is~uss~e~. aTht)' v~teoon°the best~olutio9 offered by
" thtfWOUP and 'Qiscussits merits. .. 0 ', "

" o 0'/ 0 !! D 'i» 0. 0

~I ~

() _ _ :! , _ . n ',: I~!_ . o'~ G.. 0

.. The sessipn, end~,with 8,c§,Upllrl'ary :of'lhe st~p~ci!1v,ol"V~di~"t~e:prQ~I~~SQlyingpro-cf £.'
Tne ~ffildre,~are l1anded a typed copy of the steps.to ~Q Qver at h

o
'"ome, ~.",-

.. C,' 8 €()
' .. (5), ' " ' G ,. o ,) 0 () '/)1

. " (:iJ r ,,'
", ,~, . ,p !)

- I,fomework: To apply those steps lQ an outside sittlElij0n a.t1dreport hack. 6 " ",0
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-Relaxation exereiS'eiliathlcludes~ warm ..up exerdse which inc'orporates attention to detail:
c >; (1 _;:> I)

o ;telaxation is ~ desertbed in session ft;:v~:J)npe ~jlaxeg, the children are asked to visu~ls¢,?
o. their favoUlj:te food, feel it 'and blatt! i$:. "fh~Y;lj~scribet(,ir visul:disatio,n to f'lIe grqup in

<o",!, • _\,) f) .\ I' \1

minute detai~ 0" ,\ ',~ '" (I o ,",
\:) " _ • \IIIj. tl 0" 1'\

~
0 ~

~
G

'Y'

()

"
(\,

'I ,; \)

',_)-

\~ a .o
,-' 0. ,'i

~_o' ,_ ,_ ,,'..1 , " a
,; -·Repo;rt back on homework.

, (I

o ·'0

o "i)

~ "..Exercise: 't}dagic Shop"'(Adtipted from Ayalon~ 1981, p54.} ..
o .:; n

problems, the other~tbe"sellers", of $olutions. "
n 0

o

. o. ~;- .},0

I;_ A. magic shopjs created in which the buyers think up a'J?l'oblem(0t1ethat is p~itinentto
their lives) and pla6€ itwrit-tep.vessien t,i):[ it into a jar. The task of the sellers is 'to offer tr

solutions to the buyei's for a pric(l We buyer buys the best solution thatJs offered by tti~ .' "
group of ~~llers. The seller Who sells the mosl ~olutions,wins a prize;
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2. To practice i~iaxatio~. Q
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.cRer-u~;~tIvi.~yaJls~ouel<"';'ise~lax8t;o'l is ~ " ' I'
outlined in session fi\'e,~Th~chifdrenvisuaIise themselvesJn ~ diffioult ,liu

a' .0

o.." hl1agine' themselv~r:; dealing with the problem in it consWctivi"and.sllcoe
J(j., • ,. __~ ',::., " '

diSCUSSIon follows. IJ c'

ion, they Jep
1manner, A

,
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o () _ \} ,. Ci
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- J3E!Sedon'the issues generated in srf·'.I,~~lQns~e).1, the th<fraP1stcreates "problem situations9f
'

\) -. , ,_ 0,· '(') .~.} ~f ':).0 _ '_', _ _, ~ " _ G

on cards in preparation ror a role~play. On<thtt,back ofeach card ,tne major Qharacters in the
o C' o C " . 0

0' (! rd1e,.plaY'are named'. The ghilcfren divide iIlto small groups-and have to solve the problem
o '::/' o II <~, '_' (.i :;:. '>!' I( t, .

i?ti~"'s" and then represent itll1,a:tdle-play. o ,.~) ,<)~f~~?" .,"', I '" , u 0

t~x - ,0 (l

",

',,'fj'~~.f,'IW . - Th~ Children observe the role-play and give c~PJm.ctiV~~riticismabout the ~fli in which .~;
the problem situation Wasmanaged; ~, '
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2. To practice .relaxation.
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,; R~laxatio~ ~xercise:AS,Qut}inedJnses~iori"fiv~.
a (0

o

" (J

H
;, \J

" _, l) ,I (I •

" -p' ..t~ll:ing:o 'A stPl.y from IIBambi"oby E.cSultan." (This story is ~dapted from Ayalon,
o Cli "" " ' , • "" 0, ',' , ' " , ' ' , ' ' J \1" "' , , ,. ,,' • ' , ., ,,'

~;~:&~f~7(iJ.43)\ The ceJ;ltralJheme ottb.e stor~rlSimp~llding10~s.oThe children af(MlSked to .
o c-. c.

participate,byway pf fr?e-writing) at ~':val'iot.Jspoints inthe story.
o .~)

<> ~ I.'b clJ
" ".\' ,0 '\~;)."

f) ~ They Sh,a"re,~h,:irexpen,'~ces in ~':h;oups.,T,h,e;r.~~ling~.j;l:~;Ji'th~"sl~ ]I,lh.~,
c iinkeaJo their feelings around tenninating the group. #

IJ "0 " " c . • .. ill
".; , c. <, 0". \
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.. Followin,p Ql,l from lIfe above ~xerei~e, ~e children are requested tt) c~n~lete" an essay
~ntitIed: lI~at I have gained ~nd'Jearnt from thisoexperience". They are ~~ked.to include

'.1' ".,,). •

cio~Jme~ts on what they found t~ be ,most beneficial, and ;vvhatC01.D14h~ve been included or
'" ch~gedto j~p~~ve their ex~erie~ce~It.~~feft th~'such, en exercise ~~ll ~~ist:/the,qp~lMr;n~n.

integrating their experien~%in the ffogl'amme. It ~'
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n ,;';"rhe sti~ulus pict~res of th~ "~ttli)p;in~ell tro~sessi~n ~n~ aroeShE1~ ahd the chlldren
are asked to retell'the story. of the baobabs. '"A discussion of the underlying meaning of t~~

(',i".., " -~ - _ (/ _ h,.' ;,.' .. , ' u;' _' ',) ,)

story is,held. The',story is linked to what h~ been 'done itl'ilie,c~urse'nfthe intervention
') (' _ _': ,. 0 ,_ ((, _ _- _ _'" , c"

prograname. A group discussion follows ill ordeI; to summarise what has bCey11earht:abqut '0, D

,n C the consequen~es ('If'S~ress~~d ho~,.one may deal wiiliostress ~o;eeffdv~lY. c • Q

Q tlq~ (,; o i)_~' ,r, fi « .

o

..Two ~artQon-type draWings are hande(tout,(~e ,first one being that ofa stressed individua!
'whose ev~ry'~Q~Ypart"is labelled with physical'alid for' pSdchological symptoms of'stress.
The se~on9 drawingsh9Ws a ~pping in"di'%idqutsmiling )Vithhis body made up of tIle vliU'ious"

"o'~- _ _" ,;/ _, ,:. n, -':

"o~e~hniques, and t091s used in t1l~;l1rogramme t9facilitate mo~e adaptive coping. Di,scussi?tt
roUo-WS. 0 ii' o;~ '"
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- 'A ,huge l1iece of cardtioar~ ,together with kokis, crayons, magazines and scissors, is, a
(, 0: _ ~~ - -,) -; - i:!'l ,- ~

, provided. WorkIng as igroup~ th~chifdren ~e ~r;kedto depict their experience, in th~sWass
.", u r:;o;J - ,f,\ " (/ =; II 1)-

o m*Plagen:ent programm~ irfJth,~f~rm ofpicturcs.~ol00ursanaMl'oras. In,this 'Way, a,sC?s~ of
;p'closur~may be a-OhieYed." , "", '
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- %en theyjJa~e finished this ta'S~the gro~psq~pu3sthei:rcrea~d theirf'eel~gs aro~, "
a , ., \~ ~ c- D \( _'}

th~,intervention prbgram:tne drawing to a close. ',~, " / '\\ ~) "iI '
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TWi~of~~ a<l~leSCen~;~\andgklsln ~ grO~;s:arteti':~~
separate from one a~other. The giI~~e acros~asmuch more m,aturethan t4e'boys. 1"lle

", _ _--I" ,<t:,<:_'~I-" 0 c, :': o

boys tended to ridicule the girls aiJR ~ften lapSed into"giigIes, In ,:the course 'bf"the
,,'!J.I~ .' ' " . .'0 '., ~"~"

ptogramme> t:Jr;;:ioys and girls 'became increasingly comfortable With each other and a
~." . , c

noti~eable <,am~raderieen~rged!betw~~ri thel),l. They co-operated and worked well.to- "
',,' ,_ \) _ - , \0 '-'

gether."However, it should'):,e':uoted that a division into "usand'them''was not com.pletelyo
" Jost by the"ena cf the prdgranime. ,Throughout the programme, the girls overtly shQwed '

~;-,. 0;' _- _', 0 0 "

~~re enthusiasm and inter.;estin the programme thap. '~ht(boys. They aIs() exhibited ~
~-. _ _-, . I) (1 "" ."~ " ~,(I ,_ G_) ,,}

greater capacity toget intouch with and express emotions. The behaviour of the boys,who 0
cO . " ," .;:_)

,seemed to°1)eextremely'sensitive to p~er pressure, was tiUea ovvith;,inconsTsten",cies:They,
exhibited bravado-filled behaviour and an "Idon't care" attitude. However, an e.uation
of the content of their writings~ draWings and group 4,iscussions reveal~d th(! presence of "

a interest 'inthe progtfN~pe.The po~i~ feedback wven to ille writer on tel'lllinat~?n of the 0 ,)

intervention progr~e I'e1iiforced.~e writer's impressions tba(tbe boys apprecia,teift?e
sessions, yet felt emb3Irassed to reveal this t<t the,!t peers for f((ar ot ddicule~ The

, a
observations made by'tbe writer are consonant with writingson early adolescence (BIos, ;;1

1971,1979). 'I 0
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.. At ¥rrst all ·the.partiCipants showed. ,cautiousness ~nd,unfamiliaritY with the m~diums 0" t... ..... .,;;0. . ". ...." .... 1,1

i) elll!;ifloyed in the'programme. As,the programme uMoldep, 59 they became 'emboldened
,cai~'paI1bcipated?'ith 'confidence andJnt:~est.' In°pam~l~~ t~eir Use of fantasy ~d "
, ~agination :Unproved,as Gid their ability to ~ rJlte adaptive solutions, to prqblern
o ~ituan,?ns;.From' ~alllyon i? .,he 'interr;rutiQU pi" amme, t?:e adblescentS diSpl~yed a:?:?
!rem~kable, sensitivity; toward ijJ.¢' feelings of 0 ers 'and ~oward the strengths and

/weaknesses In each °oUtet. 'Pl'oV1ll¢\l Wi~han en ~onm~nrfulwbich t~ese ~killswere

"0 I. e..~COl.rr~ge.d.;.~.t~~ded.,t~~jwn.:t. etn. ,0.•.~icedthell1~.rQgres'Si1{~ly~m.e.rgi.n..~ruid1mpr~~ng~,
. { ;,lt~wase.nc9ur:~~gto n~$ ~at ~e paruClpantswoul1\spont~~eO~Sly~~p10YWboatbadbeen

1..<~ ~ea,m~m.ri,~,~.!a+.ller..ses~~on~n...(1SUbse.q~e.ntone •.~1.!!.".w...•.as...r.~~nfOrce.d...by ill. e.;ter. 'I' "'"I '. .. 0: ,}".."",
, r" o~ wriier'.~J~~ experlenc:ol'ui;inlerve~~1~\Jj~,,!e~ tba~itWase~jo~le
I;; r: ~d sati~£yUig'fOrlh~ththeJtheraplst all?'the adoles~ nts, "The adolescents ~~e~ed toQfind

the programme helpful in numerous ways 'linvariou areas of their lives. By(~h¢"endof the
"0" ~ e~"J 0°

o ~ ,programme ~~eyh~d e$t~blisbedlt~7f1Jselve~as a SUPj on gro~p for each~other. I!1~dqitib:fi;
th~yh~d ?e~elo,,Ped,~t.in the ~~tt~~d f~ltsafe~01 '"close ,~ensitl~efeelings.o .~twas with
!!l~ttlalsa~es~ that the",inte~v~n~ pt.~r,giammew~f.~Awn to a,tlose;
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- "(! ...,,,,"i~\ , _,' '. _', ,:, ' . _ .'The,1We:b.ty,,,,on~;iUlllS..on the BDl. ate designed ,to measure. tlie folIQWU1g symptQ1nS".ant1
(l \' - -, 'i:',

atti~udes:
• \) 0

, (. n
o

6'
<11 "

t'Sadness
c .' 2. Pessimism! Discourageulent

\I J,~

3. Se~~ ofFailure' o
" Q

4. Di$satisfacti6n
:,5. Guilt "

'0.11

;6. Expectation ofPunishm~~nt
7. Self-Dislik.-e 0

8. Seif-Accqsation
,.9. Suicida1ld~~tion,,"

"0

,.

" 10.Gmng ,ee"
':, n ,_,

1l.Irritability ~
',l('.:J ,n a- -:; c-

. 12. Social Withdrawal " o c

(I \] .:-, (\ 0 c>

13.Indecisjveness 0"

'!) ft

G- __', _ <1 _ c _ :I),.,~ :~

14,Body Image Distortion 4
1S.WorkRetardation ' (J, u 0

16. InSomnia" ,
o, 17. Fatigability "
18. A!iorexfa.<

19.Weight LOss
20. Somatic Preo<:cupation

1:' 0

21. J,pss oflJbido
o "o
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llEG~' :pEeREsSION INVENTORY.
" 0,

o

,'"r (/ _1\ '_ ,_ ": , ' ,0 , _, _', _. (',' (f ':, _ "

~:mECT:rONS~ "j:gEAD',EAQa ":r~EM ,~EFO'L~JY, ~}'1:O Cl:;aCLE, ~HE',NU'.MBER)1E:XT
lY'J.'O T,HE.ANSWER ~HAT BEST REFLECTS HOW,Y9-Y HAv:e SEEN FEEL1:NG OUl'UNG

THE, ,PA§~, "iff PAYS.,' ~~ ,SUR,,'E TBA,~ro"ti, eI,RCLE, ON,'~""', ANSWER,'," FOR.
EACH OF", '1" " 'TW~Y~N:g QU;ESTlottS:: '" !F ~ORE THAN \}ONE;,ANSWER
APPLIES TO BOW YQU"HAl>'E 'DEER ,;FEELING,# OIRCl"E' 'm£'>:.,JjIGHER'lTUMBER.
IF IN' POWllJ:', MAKliJYotlR BEST !;1UESS SQ' 'AS NOT' !CO, LEl;VE ANY,,"
QJ1ES'1'~ON QNANSWERW" " ,~. " a

o. '0I do not ~eel sad
ts

r»

,.\/; "
[r' '''i . ", ' '_, I;,. _ _'t- '_ n

,1.. :t teel. diseourageq oa,~'outothe future
'1 '~\. .,' n--'

"2'; 1. feel, :r h~ve,'~oth~ng to" ~ooko fb~al::~ to ,,0
o )' '" " I),., O~' ~- ~ i}:J

3. :t: ~eel that ~he ,futltre is 11l:~,pele$S~)an<ttha·t
t:hl.n~~,cannot ilnpr~va .

" ~<c'"~<~<$ • ./0:' I de!L:~i~~,,:a ftU~ur~ t c
"""~, '(/ - ~--:.,'." ,. {, ,\_ c " "

)~~~l.~ rrCiof~l":r; h~';e fai~1 It\ore'than the ~v~raqe
0" ;: person !? t " '

i;-"~" ':.' .J I,'

~d;,A~' :f lOCll\:back o.tf lt1~, life I all I can see i~ iil lQt" ~,f
:, l:q,ilu.res {J n

II'" Q"'0

3'~ :" :1:' feel ,eI am a. c.ompl:ete, fa.llur@. as a person
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o
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I am saQ, ~11 the t:a.me 'ill'1d can It snap 9ut of
c s

.~\ ~

if am'"Ellr:l sad or unhappy that. J: can t"'t stand it
(;~ i, 0, ,~) ~: c q
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o , :r all\ not pa:rti~ulary disccd~g:ed about the
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O~ 0,) I,Idon't' feel ;[, am,being punishGd'
c

'" ~ II
"1."" I feel th~t :t may

4.. o.
(!I)

0 (J

1. ..

~ ..
C0

3.
'"

5.. o~
1.
0

2.
"Ii J\

"3 .

. ;~vj?
/\!/,-,'

\1
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'((~ 7. 0"'.

1.
\\ 2.
"3.

\'i

, " o

oI)

" c I

but" o~ t~ln~~ as l,: c,

',." "II"
,,00, ''"' -]:

I don It enjoy things t1;l\(...e:'::way :to 'Used. to
o c

Q 0 . 1>- i' q

1: ,don t t, g-Ct ,real s~:tii$fa.ction' out.' of ~q~t.hing"
an'Ylllore . II "!I ,tt '

tI)' .' _O\J~ o
, }:(f _0 'o

I a~,..d,iss~ti!:?f~ePl, "<;ill:' bor~p w!th e,"eeything'
";:::

/1 '~

-r "4-<' YI'I~"~.1-.f,l.sa·~.; sfactio..·n".J,." ge(l..as ."I.I>;'l1,\ .... 0 ....... . ,\ ,',

used to

6

t don't feei' P~itj_cfulary guilty""
'~., (;

I feel ..guilty a gGod part G£ the' ~bill1~
<I ' '.:,,, • ,_ ,,':) 11 ~ ;:' "
II "V " r;; 0

I' fee~ guilt.y -most of~the" t.i:mO> < o \,0

0(1 D ,() f,·

I feel quilty"
" fI ~:.\ . I)Cf:) ,
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2.
\ \:< 0
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,3.. C I feel I ~m,being punished
c ,cO ' a ,J' <()

(J

o

" 0

3 • I bl~me myself fox' e'tTerything, bad that,"happens"q', 0 ,,"1 ~ll"

()
JI -J

I .am "disappointed ih "~y'sel£'\

I am dis9Usted with ll:lY$el~,"~~,
"

o

!'

o

'1,
r- t, I .:' t) ", (i' ~ '- ~ t-l

I dbntt feel l'am worse than anybody elsie
D I, ' :0 l (.\' I;,

1. I ant' crit;b?a18 of ,myse.lf 'tor lllYw~aknesses
G mistakes '1 G • " f

2: I blam~,Dlyse~f all tp.e, ti,llIe for my, :fau~ts
()

'0.

\1 II

.0. \,IOdontt have (i~y ~>';loU911tsof ldlling my~,el:!f' \
~'~\, \_, .:: ',J

1 * l' have tp:o\'ghts of 1d11ing myself; but. l>W~'Ill.d,,"
not carry them out c • Q,

, ~., Ld 'l,·,J .. .. l' . 1f u2 '" I WOU . ~.i\,O t:o~';kl. 1 'myse .
(~;; [) n')' ~"

3 I would kill m~self if I had the chanoe
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:I don,' t.,Ol;:Y~ny
l," 0' '

i). .o rl o

lllore than" usual~
o

o "

, "i cry more. ne~~"than i ,,use<bto
o , ,f, ,II, " 0Co

oS 2. ' I,:r orY' all the time '

:1.3.. :

, 1.
II

0 t
"

j. "

,

IUSfd toobe abl~ to e~Y/');)~t"nQWoIcan't crt
e",ve)1j/ t;no~,9ho I w~nt. ,,~~, "" ," o

v: - ~" -fif1()O\_) n
oJ ~,o

! am n~)\re'irr,itat~d '),~y tq~l~gs' than, :tev~r(,am
J: .am'slig~tlit' mO~~~B'i~\:..l~ated"no';)than

0..

Usual
tR 'a 9'OO~ 4~al af

.12., 0 0 ..

Q

13",,,' 0 ..
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a ,:;I.
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o (! '.

6.,

1; have not"olGst l.~te]:o'est;. in athet'" peQP1~

:t alh'" [~~o$ir.ft~rE,lsted in otller peo~l~ than :t use¢). G' .,

to be" " '(;I a
",;i (p

, I] "II

:2. ~I h~ve 10s't"most of"my interest in other
c people ", ",\) f?, " • " o

u <:? c , , ," ", '\' '. .,," 'r;' (!) \1

,~ Itaya 0lost al?-' of my int~)st in other people "'i

,if

1..

I lna~~ .decis:1..Qnsas well as 3>eyer C~Uldo~'
, . n ~"" [jc,:' ' tP e ~'i - ,;:,C: ~\

, , , ," , , '0

I pu.t:P off l1la~inqdecisions' morE! 'than I used to
~"_ .;." j~} _..~ _ II ~t __ ' 0, .~) ,

1: ,~a.Vl2~gre¢ter difficul;~Yo in makiml (l~cision~
,!;p.an ;pef ore c 0 r) a

"
I o~an' t make~dee~sions a~ ~ll any:mpr~
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.I 'don't fe~:I.'~hat I look ~~:r;,se'than Ox used to
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as well as before
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o,

o.
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It ta.kes~an exura "effort t9 (jet started at ,
doing something ,

I have to push
0- I)

"c C'

myself very liard to do anything i::> \,\

I cart't do ~ny work a.t all"
C

I~ ~ ~..,

l~ .. u 0 M 'X can sleep, as well. as usual
c

1~ t don' 1:. sleep a,~ ,(ell as I used to,

2' .. I wake '1-2 hours e,;ar,lier" than usual and fiitd
,it }iaro. to get back to sleep' (i "
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I .gat tired (fllore~asily th~n :I used to
" ~ ,

o

I get tired from doing al~ost no~hing
"I::: •

t am,:too tirecl to do anything" '.. -" - D

: 0My appetite is no worse,than usual (j

MYappetite is not as good as it used tOtbe
o \1 -0

'" CIMy ap~tit.,~ is much WOl;'se now

I have ,,10 app~:Cit.e at. all gn.yrnore
Q (i ,if n

I rve n"ot ~O$t ll!~ch ~eigh~li'fa"y,
" h ~ . ;.
:t have lost.,lnoxoe than l:/J..vepounds

&

(]

"!
,I ,~a'<reloS'b,i lUOre othan t.on poun,?s

!I

:t have lost more than JEifteen, pounds
. Ii ,\ (,'

1\

:t am no more worried a.bout my health than"us'ual
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o
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o Qt am wo:r:ried: about PhY\~i.cal problems such. as . j /.\ <)

aches and pal.ns I or Ups~ft stomach, or c.onstl.pat~on ))
\) !~ - ....

I am very worried aboJ~ lIlY'~hysical problems
and ~t's, .hard,. to think ~f.E.. ll\uch,E7-t.se .'
! am so worri~d about #~Yphysl;al problems that
I oannot think about u:nytlling else ((
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INSTRUCTIONS TO 'rH&.N:n·Ut.D:
'0 ...,. " (I' _ •

we have some sGl)tenCEls here t1nF'.its YO,IJ~~r?s~ fi'omo~ha t«;>pof your sheet "
when~ It saysuWhat t am !ike. it w~ ant lnter,Elstad in what'ea?hof you 1$ln;~fwbat
kind of a _per$(ln you are like. This ts'a ~urvey, etot a ttl'st fhere are rf'IJ, fight or
owrong answers. Since, kidscare vert different from one,'Ij)notherj each ofYQU will

"be puUlngdowo $,ometn,ng different. ,". '," ~' G
• ' c) , ; 1,). "" ,

.~ let me explain how thes,e questions; work. There is a sttlT'preoquest!on at the
"top, marked (a). I'U read it outloud and you ,follow along with me. (Examiner reads
sample :question.) This '.uef) 'talks about hvo kings of kld$t and"'-~ watlt. to :;.:,
know which kips are most' Ii you. ~ '",i ' 0 0 '': '~~' "

(1) S(),what I want you to dec,idefirst Is wMther you are mare IIke'the klds,on
the left $ide who woufd ralher play Qutdoors, orc\\'heth~r you are more like

Y .' .th.·.,.e,·.kt. as Q."ii t.hEi'r.lQht s.ide,.wn no would rath. et.·WQtgfl.· . T.V.• D.on~t...mark anything
yet, but f~,rstdecitie whiCh kind ot kid is f11os~e sou, and, go to that side

o q oUhe sentence." '. '.~' •~ 0 ) ..' . .,

(2) N()w, the second ~hlng I want you to' think about, now that Y9U have deoftj·
,,'i eq! Whiohjdnd Of i¥ds al'Q, most like,YOu; is to ~e~ whether that Is only'

son at true foryout .01'really trua fofYou. If Il's onlY80rt of true, then put a~
X lin the box undefr'sort of true; if Ws really true for ~QUI then put an X in that
bo,x. under r~any true.' '", ,

(3) For each sentenoe you onfy .chellJk'~ bo~. Sometimes it wHl be on 'one
side of the page, anothlr time it will be on the other side of the page, but
you pan only check one b<'l)X'foreaahssntenciif. You don'! 9heck baUl sides,
jmlt}be one side most like you. .~ . " . .. 0

(4) OKt~thatone was lust for practlo~, NQw!we. have some more sentences
wt:I{bh I'm going to read out loud. For each one, jua! cheek One box~the one
that goes with what Is true for you, what yOt.! are most like. '
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I
til (a)

" '

o ':

Really , Sot!i"of
'True True,
forme forme

o 0

",2. ',',[J,"" ,0 ," "
=r >. ' ,~ c

'i. II

~)
o

5. []\[J
6.

7.

o

8. [][]

\')

aUT

D

Bur
'.'q

o C

G

~sort ~f 1~~aUy
True True,
forc~e, 10(...,0 1\ ~(

1)

o

[3
!

. _ (.t c-

O"thar k,'ldS,',,finp,"it's ,~,",~et(~""", ,0', " G,,'o,easy to rriakEnriends. 0 c.
~ i" ~ 'V', II ,),

'.> !I _ {)

'"" ','" Other kids. are not happy
aUT 0 with the way they look.

Q ~ ""
Ii

" " a , , !J,
, !) n

~~(rt¥))d]s often>d~ not
like the if. ay,~neybehav~ 0

~. ~I~'are often 'v c

unhapp')r with themselves

Other kids usually like "
~UT the,way they behave.

G

'0

o

[J0 r-J'" "W»
0"

Other kids are pretty , ,", []", ('--r ~ 0

BUT pt~asedwith themselVes. ' 0 " , " , 0 L.._f

Some kidS feet like they 0

arecjust as smart as BUT,$ ottier'~dds ttlelr age
j::;_;',

Other kids aren't so sure
and wond~r if they are
as smart, '

Some kids bave eto: of
friends

(;_; ,

Othet: kids don~thave
aUT vefY many frieo?s.

(,\
({

0'

[][J
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l'tue
form~

Sort of"
'true
for me

0.,
o

(l _ c

o Q9. ' G,
o

CJ'". .....S.o.'.m.e kidS. don:t...like.' the
'<;'J w~yt~ey are leading
,,'~ fh'eft life "

i_ -o~<'f,i-; ... !..Jt-') j~_l' Q

~~:~ ,~
9 .,".

[]

o, '~'" Some. ~Ids are pretty
G slaw in fl.'ni$hln~ their.
school work .

.r1"".LiJ-
13.:

Q 0

o

()

() -G 0

, Qthet kids wi&,h th~,ir
Q ~~' .~~ight {)rWeig~,t were

qf"'~~1 '··dlfferent. 0

{f c:

Q Other kids often. (fop 'f
BUT do the,rl9Qt thing. . II

t!, .Other kids do ,'ike the
BUT ,way they are le~ding

their fife. " 0

Other kids can do their
sur school work quickly.

a

o 14. _r-]~ [J.... Some kids would like to'~I--I .....•.'c' ,h~ve~iot more friend~ , BUT

',,[2] CJ
16.

0,. "D" .. , [J" ..
. '.

11 ,~ :"

I'" a

17. "[] []"-~ ..'

18.

19. "[J ,"[_]
(!:p 1\.o tj2,9.

",Some ~i'dSthink they
" could do weenat lust
.abput any new sports
actlvlt~· they naven't 0

tried before G

\1.-

"'Somekiq~ wish their
body was different

v

Some kids usually C1;ct
the way they·know.they
are 'S,l)pposed to 0 (,

'I I...'

~
" '

o
/r if

'.[J..'..,

BUT
bt'her,,!dos are afraid [J" [J0 "
they niightnot do well at, ".''.'.'.... . •'.'. ,".
sports theylf,/aven't ever
tried. ., c .

Oth~r kids like their
aUT body the way it is.

••. Q /'

"Other kids often don#t 0

. SUT act tbe way they ~e
supposed'to,"

porne kld,s are happy with Other kids are often not
'themselves as a person aUT happy witl'{th~rnselves.

t:; "c",

some Kids often forget
wharthey learn

'Some kids are always
doing things with aim . "
of kids ,,(.,

('-or;:

Other kids can o

s~r o· remember tllings. easily.

'pther kids 4~u~lIy do"
au,}, thh1gs by themse/~es..

o

(0
[J

(". ).

'.[]" [J' .-", - r,O
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Re3Uy
True
forme

Sort of
>, ,"True

forme

RNiiy
o True

for~e

S@rt of
TtMe
for m-a <

()

()
~;r

Some kl~Jfae~qhst they
are bette!r'lhan' oth~fS
t~eir aQ9at sports

Other ,~ids don'tf~~{ ~
apr. tOleYcan playasweU.

(fJ

..21.

(.)

Other kids like their
8U1 physical' appearance"the

way It is. .

$Qrl1e I(I(js wish their
,phYslcafappe.araf)ce (how
th~y look)was "different

(/

22. o[J. [J.
Other kids usually don (i''8

BUT do things that get them
in trouble.

$'ome kiQ$ usually get
in IrQ,uble becau,~eof
things tney do

,,[]~,[J' ·CJ. 0.... .....r1. '.".•...........,' L..:J"

, ... ~~
Other kids often ~"'~

aUT they were $om~~ne
. else. . 1~

()

Som~ kid~ .like ,the kind
III p(l's~ thely are

24. [JE]
25. Other kids sian 't do

very well a~t.heir "
classwork

Some kids do.vetl' well
at 'their classY/ork [J[]BUT

o "o
-, ..• :) .••.... ' 'I

Other kids feel that rnost.' .
BUT people (Mirage. do like ..•r:J .•[]..••./)

{hem. 'L.._j ..
SOIJte kids wlsb tgat
m\qr¢ p~ople theIr ag~
liked them

26. CJ ,,[]
Other kids. usually ,playaur (ather ttl.an j1,!Sf watch~,

~rigames and sports
some kids usually watch
instead of play

27.
'N." ...••..Lj. [J

OtheCr kids like their face
o BUT and hair tile way they

are."GQ[]28. Some kids wish
something about their
face or hair looked
different

[10 :ir:~~lt~~hingS{)

EJ
0,1Other kids hardly eller

eUT do thi.n9s they know {)
they shouldn't do. []JI [J

"Other kids' Wish. ihey
BUT were differ~nt.

"Some kids are v~ry
happy being the way
they are

30.

\Sorne kids have trouble
figuring out-the answers
in schQOI

Other kidS almost
SUT always can figure out

th(l answers.

31. "[J []
32. Some kids are popular

with others theirage
o

Other kic!$ are (lot very
,.BUT "popular.
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Tfl,l~ True
for me .'fOI'!$'~

33.
pO [J '····Ii]

34. [J,),[J
35.

(1 'LJ C=J
I

36..
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.Some kids don:t do. weH,
at new putdo.o( games BUT

Other kidS ~.regood at
ft~W games right away.

n
C \'.-

()
,n 0'

"

SOrn~k~psthink ~bar
they are good looking

Other kids think that
BUT, they are not vecy

,good looking.o c.
",·O"D·.\..... .. .._.

.0 "

"' .,
Some kids behave
themselves very ,well

• _" ';':r ~

. o Other kids '!Jften find it
aUT ,)ohard to' oehave 0

themselves." 0 ..

'Some kids a__re not very
happy YJijh the way they
da alotl'4~t-~..~...·.'ng$
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¥cru;' Birth °:Q,~ie~Day; 0 M~nthl'
B1:anditrd at schoOl: --~-------......------~~--~--~--....,(~,

'3~ '!=O 0 0 ..P D.

Sex 1male" er fexua~e~ ,.___.._"'-'().__ >_.._...._...,_.....-~~.,...""tr-" 'if

1. Home Area:'"'" 'c r,> I ;.('h~ '0

"a _ co" l{9m~ Language' (:le;firs't '1'nguage) _,.;_'-o(j" 0 - ,"'

""'Wb!,,," is 'your parent,s' """~""'1il~ i'}pJ.ease' "i::e,~
e1ther a, D, a~ d or e~
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,~eans.f sn's .and S~le Size,~ of pr,e....test S~ores on tlle :aPI, a~d", n
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1$ 48 "35

t» 12 47 30

B 32 4'jj .'

12433 44.92 38.92
6..71 15.15 6.82
1.2.33 38.44 38.92

SD
Mean 2 "13 •57,0
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':J

44 43. !;r47,,92 41..92 --11.35 G ~-:,.l.l
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ct1!-\bsq,ales "Qf, Soholastic competenee" social'do~~'.cceptanoa, and
"AthletiC: ~mpetence fo::: the J,3xpe:rimental and Co ,' rQl,.Group Before
,and After Removal Of, E;Ktreme Scores, wi,tb 'rhose scores ~hat Were
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,-;SPPq' 1 - Schol,ast:to Competence
8P1:'02 = Social ",Acc~pJtance
sPPc a = Atnletic c mpetence

o D ' ,', I
Mlj!l!ln l. =: Original m~an :~
Mean,' ,2 == Mean, Wit, ,h fxtre~e" s,c,o:r~s removed
if =" $;Ktreme scoreS ,bamoved :f~r Mean 2,," I,

o fl " , II" "" '0 ,,'"

N* .:= sample s~,ze af~~er,rEnno.valof e~reme' scorers. If n'Oscores
were removE!~,'the s:ilmp.a.e~ize for the experimental and oontrol'
group~ .)::'ema~nedas before (N=12) '> (,
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J'!ont~ol .EXP {' '.;'1 control ,!xp. cont:ool' ,
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6 ,,2.6'7 Q 1".33*
u

3.33 \\

.3.:!:7
"3.6'1*

0"
\\ 2..33r u

1.83

"0.72

. 2.06

0.5.8

N;:;9 "0

'; "

fro

o

A9-i2



c

Table )....3
c-

MQo:ll'ts, SU. ~ .ant1 s~ple: ,)3ize~ of 'l?+e~t.~st ~.cQ~es pn tlle SPl?o.
SUbsea-les of Physic,al Appearance, .nehavi.ol:'~.l cOn'duct, 'and G19pal
'Self-Warth for. the. !:xp~rimental 'and cpn:ttol' Groups Bef0re and
After ~tamoval Of Extreme .Soores, ~i tli !l'hose Scores That Were

'.' . . . ... . .. -',,' __ - - -- _ - _ - ," "'.- - ,?QRemoved .Marked With an Asteris~

o

,.,..1_'._1__7__ .....j.,._{_.' _o_O_---lI-,._i_. _17_-...........f._3,...._6_7__ '_+-2_._1_7_._+-3_· •....,.~l) .1~

1.17 3.00 3~33 -o 3.50" 2.83 30... !1 ••" 0

D" ez ,

"9 ..'OQ 2,.3,,3 ,2.50 3.33 '3~00 3.) ..7

3,,33 2.17 3.17 1.83 2.5.0i'{i(·"c

,0
~XP.o Control Exp. control EXp. Control

,

3.00 1.00 1.,83, 2.67 2,,33 2.67

.1.83
'"3~SO 2.00 2.00 2.67

, ,.
1.50 , " J:'~~67" 3.50 2~33 2.50 c 2.17

,',

:3.00,

3.17

'3.50 3.50 3 • 3:3 , 2 .17 ,3 ,.50 2.50

1.33
,

3.00

-:-

2.33

o

2,,. 50 i' 2.94

so ,.-

0.98"
Q

0.80 0.70 0,,;'61 0.53 (l.S?

1~_U_e_a_n2_-h~2__.,~1_4~_2_·_.8_5 -4_2_· ._7_8~__-+_2_._7_8~__~2_.~S9"_~4-2_.~§__4 ~l
Ir '> - n ~'

SD 0..89 Jh~O (\ 0.61 ,,0.61 0 ..45 0.57

co. ,,'.

~ .: 'I

NOTE:
,

S1>PC ..:;:Physical Appearanoe
SPPC 5 := B~havioral conduct
SPPC 6 ;;:;Global Self"'Worth

" DMean,u 1 = original M~an ,y

Mean 2. ::;:Mean wit.h,'extreme scores removed
o* := Extreme. scores removed

c ';'

N~ =:~t$ample"'si~~ a,~te.r removal" of extreme scorers~n If ue spex'eSc
were x:emoved, the sample size· for the e:>t1?tJrimental: ~ncl control f)

group~ rellls;tirled as before (N=12) ,
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