regarding certain prerequisites in the selection of supsrvisors
this is oan effective means of "reducing misunderstandings among
agencies as to qualifications needed for the field instruction
responsibility."2 When an agency is heing selected to act as
a field instruction centre for the first time, a thorough study
2f the setting is required. Sidney Kramer has described the
processes involved in developing o field placement programme3
whi’e Schubert and Pettes in a joint article published in 1958
aleo addressed themselves to this subject. They pointed out
that the school must have a clear picture of the objactives of
the field work course but even when this is so the agency may have
"q different perception of professional education, which (in
addition to such incontrovertible facts as office space and size
of intake) may affect its willingness to be used as a training
centre."4 These issues need to be clarified and made explicit
in negotiations between the FWC and the Agency Executive. Brown
and Gloyne describe ways and means of exponding field work
opportuniiies for students in Britein. In their view, some
difficulties in the choice of agencies would be eased if there
e more knowledge available about agencies and staff qualifications.
iy event personal discussion is essential between FWC's and
a-y executivas if a meaningful partnership is to be established

v . maintained.

The social worker selected to act as supervisor moy be ot
the field level or the supervisory level in the agency hierarchy
or may be the agency executive himself. However as Edwards stotes
"shatever the potition of the student supervisor in the agency, and
however frequently she meets with the tutor, it is clear thot in
the interests of the course the tutor must meet the head of th;
ogency periodically." Edwards adds that, on the whole, it would
be wise for tutors to visit agencies for this purpose obout twice

a year."6 If possible the student's supervisor, and if oppropriate,
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his supervisor, should be present at the meeting. In any event,
he or thsy should be fully informed that the meeting is to toke
ploce ond what its purpose is. Such communicotions are
represented in Figure 3 by the lines linking elements A, X, X)

and Y (see page 37) .

Such mestings have various purposes, the main underlying
goal being to ensure that the executive remains involved in the
field instruction programme. The FWC should report on what is
currently happening in the school and ask for co-operation where
necessary. From time to time, agency executives and supervisors
should be asked to contribute their comments and suggestions about
the theoretical aspects of the course, either individually or at

joint meetings.

Although detoiled discussions of the student's progress in
her work is a motter primarily for the supervisor, the head of
the agency should be given the opportunity to comment on the
students and how they are fitting into the orgonization. Often,
too, cccording to Edwards, the chief executive may take the
opportunity of consulting the FWC about "matters of gensral agency

. 7
policy, esvacially where this affects students.,” ¥

The FWC may also use the meeting to give information to
the executive obout seminars at the school which members of the
ogency's staff may attend. Students are affected by relationships
with staff other than the supervisor in the agency, as the results
of the tutorial analysis confirmed, ond staff in turn ore affected
by the student's presence. As Woodcock points out, some staff
may be glad of the stimulus o student is expected to provide and
be helpful in suggesting ways of enriching the student's tims

in the ogency. Others may see the student as someone who will

question accepted hobits und procedures and threaoten their own

i

* Such communications are depicted in Figure 3 by the line Y —) A
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equilibrium.  Others again who contribute cases to the student's
case load will also be involved with the student. To quote
Woodcock: "It is not unknown for o precarious adjustment among
personnel to be upset by a student's advent, rsgardless of who

the student is or what he does."8 The supervisor must be awars

of these factors, but the School through the FWC must also assume
responsibility for creating the type of climate in the agency
conducive to productive field instruction. The FWC should visit
the agency 1o "meet the staff" both professional, and administrative
and clerical.  Young confirms the finding in the present study
that "clerical ¢nd administrative staff who are willing to hs
involved can do much to help a new student settle into the ugency.“9
The FWC could perhaps join the staff informally at tea, or gzive «
brief addrecs ot o+ staff meeting in order to introduce herself and
the field instruction programme. Congenicl personal relationships
between the FWC and all members of the staff con make an important
contribution to field instruction far students. In other words,
the lines of communication appearing in the model of the field work
system should be A ~3 X — W, and not merely A —) X and/or

A — Y., Professional staff at field instruction centres should
be afforded the opportunity of attending seminars at the University
apart from those designed specifically ifor supervisors, for exomple,
seminars given by visiting lecturers, cuntroversial debotes and
similar events which could be of intevest, The aim of all these
measures is to assist the integration of the student into the

agency, in the interests not oaly of the student but also the client

(element V in the field work system), This is particularly
importont in a concurrent system of field instruction. On the
days the student is at :le University the agency must moke adequate
arrangements for the supervisor to deal with the student's cares
should the need orise. (Sec X —» V in model of field work system.)
Othor staff must be fully aware of these arrangements, thot is,

this information must flow aolong the channel X - W in the field
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work system. If not, the matter can "< handled in @ manner

detrimental to the clients concerned.

To sum up the FWC's role with Agency executives and staff
the rollowing is a quotation from the CSWE's publication "The
Future for Field Instruction: Agency-School Commitment and

Communicotion™, An agency executive stated:

Many agency executives are far more ready to
co-operate closely in the planning os well as
the carrying out of training programmes than
school people think they are.... The deans of
the schools, with their appropricte faculty,
(should) meet with (admin.strators)
periodically on a planned basis® ... to talk
about our mutual responsibilities and opportunities
for the development of professional personnel.
Then, as the prograomme developed, we would
suggest that the relationships be not only with
the field guides in the agen.ies and field work
instructors from the schools, but with
administrative und case supervisory personnel as
well .... If we were involved in this kind of
relationship, many of the ... problems mentioned
. in discussions on agency-school relotionships
would be solved.l0

The FWC's role with the agency as a whole should not siop
with the executive and the staff. As Fred Bexl has pointed out
each of the segments of an agency, that is board me.bers,
administrators, supervisors and practitioners, may play a part in
determining standards of supervision.  The board as the policy
meking body of the organisation should not be ignored in
negotiations between the School and the Agency. It must be rememberad
that as Berl states "the supervisor's role aond responsibilities
are defined Ly tke norms and rtructure of the agency” and that this
must be tcken into account when the school specifies its
requirements.ll Rita McGuire writing in the United States in

1968 stated that "schools universally report a lag in working

+

* This is represenied by chunnels B —» Y and B —3 A — ¥ in
the model.
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with ogency administrators and regard this as o serious probleu.“12

It should be part of the FWC's role to elimingte this log os far
as possible. Therefore, in Figure 3, A —> Z has been inserted

as a suggested new chonnel of communication.

Katherine Kendall pointed out in 1965 theat

in gsome situations the faculties and staffs of

schools and agencies alike seem to feel that

+++« board members should be protected from the

poinful realization that an educational function

involves allocations of facilities, funds, and

staff talent and time to a purpose of service

to agency clientele.
However, this is clearly detrimental in the long run as an effective
partnership requires in Kendall's words "commitment, communication
and co-operation.” Effective commitment to educational goals
cannot occur without continuing communication between schools
and agencies, and here, states Kendall, "the burden of responsibility
falls primarily on the schools. ...Communication, like commitment,
must begin and continue at the tep of schoel and agency administration
and flow down and Up."13 There are many possible forms such
communication could teke. The Schuol could decide that the FWC
should address Board members on the purposes and requirements of
a field instruction programme, and/or contact could be facilitated
between the higher echelons of each organisation (or sub-system)
by the Professor of the School communicating directly with the
Chairman of the Board. This should occur not only through
correspondence but also perhaps in meetings, or in an annual
luncheon at which the University administration can join with the
School in acknowledging the contribution made by the ogency to its

educotional enterprise. (See C —p Z as suggested new channels of

communication.)

Helen Cassidy has summed up this aspect of the FWC's role

ir these terms:

Y o A




There is an on-going function of the school, as
represented in the role of co-ordinator of field
instruction, which goes under the sometimes

dubious title of “"public relations." The term is
used here in its best sense: keeping the public
informed and assuring that channels of communication
are open for a two-way flow of information. A
community is responsive to a school and its progress,
provided the community is made partner to both. The
following activities may be useful hers: a co-
ordinating committee made up of key people from the
social work community to serve as liaison between
school and community; a large, school-spensored
gathering once or twice annually that brings
together agency executives collaborating with the
school for a joint sociol-educational experience
(e.g. reports may be given by the school on recent
or prospective activities to keep the prcctice
domain abreast of educational developments); ....
Regardless of its prowess or educational standing,
a school cannot progress in a healthy manner

unless the social work community supports it. The
co-ordinator of field instruction must agssume
responsibility for doirg this work in the name of
the school as a key part of her functicn, 14

oy e . T Ty

.

13.2 The FWC's Role within the University

The FWC herself is part of a sub-system, the University
sub-system, and she has role relaticnships with the elements of
this sub~system as part of her function of attempting to keep

the field work system baolanced in order to perform its function,

Her lecturer colleagues have an important role to play
in the system, as represented in the model by the flow of

information between elements D and A, Many of the activities

which she is responsible for organising, require, or are enriched by,
the participation of the lecturing staff. In supervisors'
seminars, for example, they should be active in interpreting the
curriculum conient of their courses and how supervisors could
integrate this into field teaching. (See channels D &= Ag=tX)
They should participate fully in other School-Agency functions
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too, such as meetings, conferences, institutes or workshops,

whether these involve supervisors, executives, board members or
all three. (Ses Channels Dz—= Az—>* Xg&—= Y &=21 in

Figure 3.) The task of helping students integrate theory and
practice should also be shared by all staff members at the School.
The fact that students have regular consultotions with the FWC
does not of course preclude them from having what Clare Morris has

called "subject tutorials” with other teuchers.15

The full academic staff of the School has a more fundamental
role to play in the field work system however. Together they
must formulate the objectives of the curriculum as a whole, and
as a corollary, the specific objectives of the field instruction
programme. These should be specified in the field work guide
circuloted to agencies, ard while the writing of this document
may be the responsibility of the FWC, it should represent the
combined thinking and philosophy of the staff members of the School.

Significant information abuut agencies and about students
should also be shared by al. members of the academic staff when

appropriate. As Sherman Merle wrote:

Schools should provide through their formal
structures, the opportunity for advisers to
share with each other, with other faculty,

and with the administrotion the generalized
reactions of students to the total edccational
experience as well as to particular parts of
the progromme.16

The opposite should also apply. Lecturers should supply
the FWC with any pertinent information about the class performunce

of students who might be expsriencing difficulties of one sort or

onother.




In the words of Tybel Bloom:

The system of relationships necessary to maintain
the educational base of field work involves the
total school, the total agency, and the total
student ... (This means) that the curriculum is
enriched ond vitalized as content from the field
experience of the student is brought for examination
and study into classes in all of the curriculum areas
ees It means that cll members of ithe faculty ...
must be related to and have a respect for the
integrity of the agency and it , rimary purpose.
They must have ar understandi.¢ »f the meaning to

an agency of participating in an educational
programme, especially under these conditions where
$0 many aspects of an agency's services and
proctices ore constantly drawn into the purview of
the school.l7

It is part of the FWC's task to stimulate her zolleagues'

awareness of these aspects of the field work partnership.

The FWC should also have frequent and full communication
with the head of the school or department of social work, keeping
him informed of trends or difficilties in the field work proyromme.*
She acts as the agent of the School in negotiations with field
instructicn centres, but the authority vemains his, ana correspondence
dealing with basic issues should go out from the school under his
signature. It is self evident that he should be involved in major
decision moking, such as whether to terminote o field placement

and withdraw from o relationship with o co-uperating agency.

In Charlotte Towle's words:

The student, as he spins his connecting lines
beiween classroom, field and odministration,
needs to find the school an organic whole.
There must be sufficient unity that he will

get a sense of one relationship in which the
specific relationships may vary in importance
from time to time. This tz.nse of oneness

will be obtained to the ext:nt that the student
in all his contacts with faculty in school ond

field consistently finds the some attitudes
isward peoplse.

* Crannel \ —2 B
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The school of social work is however not an entity complete
in itself. It is port of the University as a wiole, and as Charles
Levy has stated in his article "A Framework for Planning and
Evaluatine ocial Work Education":

Al:hough the university may ullocate much autonomy

to the school of social work ... the school is

still required to abide by the university's

academic and administrative standards, rules, and

prescriptions .... In short, the programme and

practices of the school of social work are bounded
by the university.l?

This wos written of schools of socia. work in the United
Stgtes and prr.oably applies to an even greater extent to departments
of social work at South African Universities. The University
administration therefore (element C in Diagram 3 of the Field Work
System) is one of the participants in the swcial work education
process and is therefore involved in the role relationships of the
FWC. The responsibility for the direct negotiations with the
University administration usually, if not exclusively, resides with
the heod of the school or department, (Channels Bg—2C) but there
should be close licison between him and the FWC in this regard.

(Channels C2 BEA)

The issuve of the regulations pertaining to field work in
the curriculum is involved herc. There must be congruence betwaen
the proctices of the school and the regulations for the degree as

laid down in the University culerdar.

Another vital issve ir the matter of cost, the costs
associated with the field instruction of sociol work students.
Brown and Gloyne mentioned this in their studyzo and it has
featured also in many United States publicaticns fer example,
articles and papers by Merrifield, Mark Hale, Katherine Kendall,

ond Bess Dana and vorious other participants in meetings of the




Council on Social Work Education. The matter waos also raised at
the Conference on the Field Instruciion of Students in Social Work
held in Pretoria in June, 1971, 1In his summing up of the
conference proceedings Professor I.J.J. van Rooyen stated os

follows:

Die vraogstuk van die finansigle laste in verband
met praoktykopleiding en die verantwoordelikheid
van elke vennoot, bly 'n probleem wat aandag sal
moet geniet.2l

The subject of financing field instruction for social work
merits a full study of its own and what is presented here is merely
a brief resumé of some sclient points. Katherine Kendall has
perhaps expressed herself most crisply on the subject. 1In one

article she states,

This question (namely, who pays tor what in field
instruction?) touches on herd realities or both

sides of the partnership, and there iec understandable
hesitancy about delving too deepiy into it. Yet,
silence about costs may be the most self-defeating
manoeuvre erolnyed by schocls and agencies.22

Elsewhere she wrote as follows:

Universities accept the fact that professioral
education is expensive. They recognize that
clinical instruction, whether provided in university-
run faciliiiess or in outside agencies, accounts in
large part for the high per capita cost of student
training. Sncial work has a particular problem in
this regard .... Studies ... indicate that the

costs ¢ social work education are in the upper
range for all professional schools. On the other
hand, many universities place schools of social work
in a twilight zone betwcen the traditional
professional schools, e.g., medicine or law, and the
graduote depurtments of the various social sciences.
«es The ... pertinent question as to why the annual
per capita cost of educating the social work student
is considerably less than the corresponding cost




for a medical student is not asked and would

sven be regardad in some quarters as impertinent.
The foct that the social work community shares

o significant port of the expense of educating

a social worker is not sufficientlg understood or
appreciated by many universities.?2

Chapter Four of the present study canvassed this issue
historically at the University of the Witwatersrand. It showed
that in the late 1960's this question received attention at this
University. However, whether the present financial provisions
are cdequate perhaps deserves further anttention.  Mrs., Eska
Dowling, Director of the South African Mational Council tor
Child Welfare, and member of the Sccial Work Comnission established
in terms of the Netiunal Welfare Act of 1965, stated blunily at
the 1971 Conference ori Field Irstruction ia South Africa, that in
her opinicn

welfare organizations should be relieved completely

of all expenses in connection with field instruction.

If their services are required, ond I think this is

inevitable if students are to be suitably educated,

the universities should purchase thesc services from
the agencies at the current market price.24

The finding of social welfare and education poses many
difficulties. Mis. Dawling expressed the opinion that "the
public will be averse tuv contribute money to welfaore agencies if
they become oware that money iz being used for the education of
social workersf25 However, the present writer cannot agree with
this view. Social welfare services cannot be fully effective
without the input of professivnal social work.  What is raquired
is the interpretation tn the general public of the need for
odequate educational fucilities for social workers. The FWC
should work closely with National Councils and State Departments
in this connection, as well as with prcfessional associations of

social workers. Kindelsperger wrote of the United States scene
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in 1966:"goverrment and the professional association are major
influences on social work education today."26 South African
schools of sccial work should explore ways in which these bodies
could be involved to a greater extent in the financial support of
social work education and/or in the interpretation of the
significance of such education., As Professor Erika Theron

stated at the 1971 Conference on Field Instruction ,Grondwette ...
kan gewysig word, en die Staat en die publiek kan opgevoed word!"27
Through such public relations work, private sources of funds s:ch
as foundeotions as well as governmental sources could possibly be
tapped to finance the costs ossociated with professional field

instruction of the desired standard.

However, there are other ways in which the University
administration could indirectly support field instruction and ot
the some time afford greater status tu agency-employed field
instructors coniributing to the University's educational programme.
The privileges afforded to medical practitioners holding joint
appointments on the staff of provincial hospitals and universities
could serve us precedents. Some of these could possibly be
extended to agency field instructors. Possibilities are the part
remission of University fees for the children of such individuals,
allowing them the use of university library and sports facilities,
together with according them the honour of including their ncmes
in tha University Calendar. The FWC should interpret to the

University administration the importance of these or similar

measures in expressing the University's recognition of their
contribution. This could assist in fostering the type of climate
required if cicncies are to provide field instruction of the type

described in the present study.

At present at the University of the Witwatersrand, the

Deputy Vice-Chancellor of the University entertains agency
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executives and student supervisors to lun- once a year to express
the University's appreciation to them. (Existing Channel C — Y
~3 X)  Perhaps from time to time similar contact should be
established between the University and the Boards of field
instruction centres; in other words, some channels of communication
should be established between elements C and Z of the Field Work
System (Diagram 3). This could toke the form of an annual letter
of appreciation from the Principal of the University to the Chairman
of Boards or the Heads of Departments providing field instruction
to social work students,and/or social functions on significent
occasions. It is interesting to note that Katheriae Kendall made
the following remarks (which will be quoted as concluding thoughts
on this Chapter) in 1958 at o fiftieth anniversary dinner honouring
social agencies which had participated in the field work programme
of the University of Chicago's School of Social Service Administration:

Can we, as we work on problems of field instruction,

create a more splendid image of what is needed for

the education of personnel for our exactinhg and

highly responsible field of service? Can we confer

special prestige as training centres upon agencies

which truly function as educational partners in the

professional preparation of social worker:? Can

we accord to field instructors, who truly teach,

the status and privileges of rank which serve as
recognition of merit in the university?28
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CHAPTER 14

SUMMARY OF THE STUDY AND MAJOR RECOMMENDATIONS

14,1 The present Study : A Summary

The present study wos designed to sxplore the role of the
field work consultant in social work education. The instruction
of students within the field of sccial work practice forms an
integral part of professional education for social work, e vital
adjunct to tkeoretical preparction in the classroom, Many patterns
of field instruction are possible but the traditional pattern has
involved the placement of students in welfare organisations in the
community with the opurpose of enabling them to develop skill in
one nr more methods of sacial work prcectice under the supervision

of on agency-employed field instructor r supervisor.

These organisovtions are independent of the university but
for various reasons they undertcke to co~operate with it in providing
field instruction for students. They thereby enter into a
partnership with the university in the education of its social work
student: Within this learning-teaching~piactice partnership, it
is the university which awards the final quolification for procticn
and it is the university therefore which must retain the final
responsibility for the nature and guality of field instruction
provided to its students Ly field instruction centres. The
relationship between the university and the ogencies participating
in its field instruction programme is therefore o cumplicated one
requiring skilled management. The "field work consultant® is
defined as that member of the ucodemic staff of a university school
or department of social work to whom is delegated the responsibility
for organising and co~ordinating the field work precgromme and ipso
facto the relationships with the co-operating field instruction

centres. The use of this term in preference to other terms such

as tutor, adviser or fieid work official (veldwerkheampte) was
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wotivated in the present study.

Becouse of the complexities of the field instruction
situation and the numerous participants involved, it is submitted
that systems theory is relevant to an understanding of the
phenomena involved in the field instruction process. The field
work situation was conceptualised as a social systoem isvolving
two main submsystems, the agency and the university, with the
student viewed as an eiemant belonging in port to both systems
although primarily part of the University sub-system. The role
of each element in a social system is determined by its interaction
with other elements, and the role of the field work consultant was
conceptualised in terms of her relationships w«ith the other elements
of the field work system. The exposition of this concept of the
role of the field work consultant in Chapter 2 of the present study
therefore fulfilled the first aim of the study described in Chopter
1, namely, "To develop the concept of the role of the Field Work
Consultant in terms of systems theorv,” It is submitted that the
conceptualisotion of the role of the field work consultant in terms
of o field work system illuminates understanding of the field
instruction situation ond facilitates the implementation of a

satisfactory and prodnctive field instruciion programme.

The study focused on data fiom the University of the
Witwatersrand, Johannesburg. While this may be regarded as o

*imitation, each School of Social Work implements both general

principles of social work education and its own specific philosophy
based partly on its local conditions. There are many precedents in
the social work literature of studies bosed on the preoctices of
particular schools which nevertheless have relevance for social
work educators elsewhere. 1t is hoped that the present study

may moke o contribution in tnis regard.
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As Sir John Denham wrote in the 17th Century, "we may our ends by
our beginnings know"l ond Part II of the present study therefore
explored the role of the field work consultant in historical
perspective. Initially, the development of the sociol work
curriculum in general at the University of the Witwatersrand was
sketched, ond this was followed by an analysis of trends in the

field work area in particuler. The themes explored were as follovs:

i. The University's recognition of field work as reflected

s s

in its regulations and published syllabuses.

ii. The creation by the University of specific posts for persons

to act as fi=ld work consultants.

iii. Financial aspects of the relationship betweon the University

i
and field instruction centres.

iv. The Field Work Consuliant's practices and procedures in

relation to field instruction centres.

' The field work consultant's practices and procedures n

relation to students undergouing field insiruction.

Part Two of tre dissertotion therefore fulfilled the second

uim of the study as described in Chapter I, poge ll.

For purposes of developing the concept of the role of ihe
field work consultaont in the present study, the traditional pattern
of field instruction was adopted os a model. This pattern,
involving as it does a partnership between school and agency with
regard to educotional practice, was described in the Journal of
Education for Social Work in the United States in 1971 as "a most
complicated, controversial and troublesome area of mutual concern.”
Many authorities in that country are concerned about this medel ond
are experimenting with new patterns involving for exomple the use
of service centres or teaching centres. As Dr. Jan de Jongh,

eminent social work educationalist from the Netherlonds, wrote in
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1953, "in the United States ... being new seems to give a thing an

immediate lead in the always lively competition; something new

storts with the supposition of its being better. The opposite is
. w3 . .
true in Europe.” Southk Africon social work education in 1973

probobly lies somewhere between these two positions, interested in

e oy =

new developments but requiring evidence of their value before
experimenting with them. The traditional model still predominates

in this country and certainly ot the University of the Witwatersrond. L

It is submitted that this is not because of reluctance to
innovate per se, but because the traditional pottern has cert-ir
intrinsic advantages. While the appointmenti of school-based
supervisors for exomple may in some ways reduce the dilemma between
the service and educational goals within community field instruction
centres, in other ways it may serve to "increase the distance
between practice and education."4 In any event, even in tha United
States it seems that the experimental projects are likely to be
supplementary to,rather than replace.ents for, the traditicrnal forms

of fi~ld instruction,

fh~ present study concenirated on exploring the role of the
fi «ork consultant wizhin the field work programme of the final
(fou. ‘) year of study for the degree of Bachelor of Arts in Social
Work at .e "niversity of the Witwatersrand., This involves
students :n concurrent placements in field instruction centres for
two days par week from the commencement of the academic year in
late Februory urtil o total of four hundred houre have been

aoccumulated, abuut seven months later.

The hsart of the field instruction experience is the
relctionship between the student ard the social worker within the
agency who is assigned responsibility for organising the student's

field instruction placement and crystallizing it for her through



supervision, o process with administrative, teaching and helping
comporients.  Supervisor, student and the field work consultant
who brings them together, comprise the field work triad in social
work edi zation, the core ~f the field work system. In terms

of systems theory, tha relationship between supervisor and student
vill be a vital determinant of the field work consultant's 1ole
and two projects were therefore undertaken to gather empirical
data on selected aspects of the field placements in general and

supervision in particular.

These projects were fully described in Part III of the
present study. The inclusior of eact aspect of field instruction
investigoted was motivated on the basis of models derived from thn
social work literature and the writer's experience;  the
empirical data decived were reported and discussed, and the
implications of the tindings for the evolving role of the field
work consultant were considered, Consequently Part III fulfilled
the third aim of the study as presented in Chapter 1, Section 1},
namely:

To formulate a model of certain aspects of field instruction
and the supervisor-studen relationship in social work education;
to ascertuin relevant facts relatirg to these specific features of
field instruction ot the University of the Witwatersrond; and
further to identify the implications of the firdings for the

evulving rale of the field work consultant.

Part IV exponded upon the themes developed earlier. If the
participants in the social work educational process were viewed
os elements in a social system, and if specific aspects of field
instruction were desirable so that afforts should be made to achieve
their implemeniction, in what ways should the FWC operate within
the field work system in order to achieve tle goals outlined in

Part I1II? Part 1V therefcre detoiled the role relotionships in




which the FWC should be involved by virtue of her position in the
field work system,

These embraced relationships with supervisors, students,
agency executives and boords, and elements within the university

sub-system.

Part IV of the present study iherefore fulfilled the fourth
aim of the study, namely,

“On the basis of a study of available literature,

engagement in the activities associgted with the

role of field work consultant, and empirical research,

to explore the functions and responsibilities of the

field work consultant and to conceptuclise the role

ral¢+ onships between the field work consultant and

the . ner participaonts in the social work educational
process conceived nf as elements in a social system."

Five hypotheses were formulated at the commencement of the

present study.

The second and third hypotheses related to features of the
finld instruction programmes in the student placements studied.

In terms of the second hypoihesis, it was anticipated that field

instruction centres would differ with respect to the pattern of
field instruction they provided ond in particular with regard to
the umount and type of supervision offered. The results of the
annual projects in 1968 and 1969 and the supplementary, weekly
project in 1969 confirm this hypothesis. The ten field instructien
centres utilised over the two year period did in fort differ in
terms of aspects of the field instruction they ofi{ered, while the
seven field instruction centres operating as such in 1969 displayed

wide veriation in the amount and type of supervision they provided.

The third hyputhesis reluted to the content of the supervisory

sesrions conducted at field instruction centres and was divided

L o




into two parts. In terms of the first sub-section it was
anticipated that discussions related to the objective aspects

of the case, or case management, woulc occur more firequently than
the discussion of subjective factors or the emotional aspects of

the situation. The empirical data in part confirmed this
hypothesis, and in port indicated thot it was false. Student
responses to the annual questionnaire in 1968 and 1969 revealed

that "objective action" was discussed frequently in approximately
80% of placements while the topic "subjective aspects" was dizcuscsed
fraquently in 45% of placements. However, student responses to
the weekly questionnaire in the supplementary project in 1969
indicated that "objective action" was discussed during formal
supervision in an average of 50% of the toial number of weeks in
which students worked in field instruction centres, while "subjective
uspects" featured in 54% of field work weeks. While this finding
must lead to the rejection of hypothesis III(i) it is noteworthy
that both the percentages derived from the data are low, The
discussion of subjective aspects of socicl work as defined in the
p-asent study is central to the student's learning and should
feature during supervision in th. large majority of the weeks which

moke up a studeni's concurrent plocement in an agency.

Hypothesis T1I(ii) stated that"discussions involving the
integration of theory ond practice would occur infrequently™

and the results of both projects substantiated this view.

The fourth hypothesis related to one aspect of the field
work consultant's role in relation to supervisors., It was
anticipated that a series of s¢ "inars on supervision conducted
by the field work consultant for supervisors would ke pesitively
evaluated by the participants.  The data reported in Chaptor 11
showed that this hypothesis was correct while the resulte of the

analysis of the tutorials conduoted by the field work coasultant




for the eleven final-year studsnts ai the University of the
Witwatersrand School of Social Work in 1¥69 confirm the fifth
hypothesis, n~maly, that

it would be demonstrated that there is a need for
regular consultations between the field work

consultant and students porticipating in the field
instruction programme,

It is further submitted that the study as a whole, the
empirical data ond the documentation from the sociul work literature,
indicates that the first hypothesis stated in Chapter 1, Secticun
6, has validity. This hypothesis stcted as follows:

the position "field work consultant® involves
certain identifiable role responsibilities which
would moke it o strategically important post on

the establishment of a university school or
department of social work.

It would appear from the present study that the field work
consultant has o strategic role to play in initating and stimulating
action which has the effect of keeping the field work system in a
state of relative equilibrium so that o productive field instruction

progromme can be maintained.

14.2 Recommendacions arising from the Present Study

In the light of all the relevant findings obtained in the

present study, the following reccmmendations have been formulatea.

I General

(i) It is suggested that the term "field work
consultant "be odopted in preference to other possible terms at
preserit in use, as this describes most approprictely the nature

of the functions associated with the position.
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(ii) 1In view of the important role which the field
work consultant plays as a catalyst within the field instruction
prograomme, it is recommended that universities make provision for
posts of "field work consultants" on the establishment of their
schools or depurtments of social work in sufficient numbers so
that the staff-student ratio:remain low enough to enable each

incumbent to perform her role adequately.

(iii) The posts "field work consultants" should

be accorded full academic status in the some way as leciluring posts.
As Sherman Merle wrote in the American cortext:

Advisement as a functional responsibility should be

seen as a specialized function.... I suggest that

the importance of the advising function thould

encourage the development of special skills in this

area and that schools should recognise and accredit

this <necializatie:n as they accredit teaching and

research. Student advisement should not be thought

of as zomething anyone can do with his left hand.
7o pa.aphrase this in Suuth African terms, it may be said that
uvniversities should acknowledge that sprciclised krowledge und
skill are required of those memberz of the academic staoff who are
delegoted the responsibility of organising ond co-ordinating the
field work programme, and that sta:f members performing these tasks

should be given credit for the expertise demanded of them,

(iv) 1t is submitied that the role of the FWC should
be viewed as a blend of social worker and educationalist. Tt
represents one form of expression of the professional practice of
social work and should therefore be based on social work principles.
Howevuzr, it is primarily cn educational role, and the FWC should
therefore be acquainted with principles developed within the field
of educetional theory and practice. Within the performance of
her role, the FWC should express her own personality with
genuineness and authenticity. She should also operate with
flexibility within the defined structure of the educational system,

and individuolise studenis as far as possible
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I1 Recommendations emerging from the historicol survey

(i) The status of the degree Bachelor of Art~ in
Social Work at the University of the Witwatersrand requi. & further
clarification. As gruduates who have achieved an acade. :ally
acceptable standard can proceed directly to the degree of Master
of Arts in Social Work at the same University, but not necessarily
at other South African Universities, the School of Social Work
should request the University further to investigate ways in which
such students could receive official recognition that their Bachelor's
degree is of honours status. Possibly the introduction of a dual
curriculum in the fourth year of study and the selection of students
for the different bronches of that curriculum at the end of the

third year of study, could be explored.

(ii) It world seem that a fitting culmination to the
professional preparation - f social work students at the University,

in the classroom and in -ne field, would be for graduonds to take

cn ooth similor to the ¥  -cratic Ooth or the ocath taken by students
who receive ihe degree ¢r Bachelor of Arts in Speech and Hearing Therapy.
Such an innuvation was nroposed at the University of the Witwatersrand

in 1954, when the fol.owing form of declaration was suggested.

As o graduate in Socinl Work of the University of
the Witwatersrond, I do solemnly declare:

THAT T shall exercise my profession to the best
of my knowledge ani ability for the social welfare
cf my clients:

THAT I shall not improperly divulge anythning I
have learned in my professionel capacity;

THAT in my relations with clients and colleagues
I shall conduct myself as becomes a member of the
honourable profession of social work.5

I11 The role of the field work consultant in relotion
to ithe field instruction pregramme at the University
of the Witwatersrand in general, .nd_in relation to
supervision in particular

(¢) As a general principle, the field work




consultant with her colleagues in the School of Social Work must
define the objectives and esscatial content of the field
instruction progromme. These definitions should be clearly
formulated in a written Guide to Field Instruction Centres, and
communicated to the agencies concerned through the Guide and
through discussion. In the words of a publication issued by the
Council on Social Work Education in thc Lnited States, this serves
the purpose of leaving "fleld instructors freer to do a more
creative job than they can with present uncertainties akout what

they are expecied to teach.”

(b) The following are specific recommendations

relating to aspects of field instruction:

(1) The field work consultant musi interpret
to agencies more fully than at present, that *they ond thz student
supervisors they appoint undertake an educationol commitmeni when
they accept students for field instruction. This should embrace
the appointment of one, ciearly-designated supervisor for the
duration of the student's placemeni, with a deputy who can supervise
the student on those occasions when the supervisaor has to be absent

from the agency for unavoidoble reascns.

(ii) Supervisors should be relieved of part
of their workloads wher they are assigned responsibility fo.
supervising students, ard the field work corsultant should negotiate

with agencies in this connection.

(iii) The field work consultant should be
imaginative in the selection of field placements for students, and
flexible in the implementation of schcol-made 1ules relating to
field instruction. Potentially beneficiol or interesting placements
should not be automatically rejected because no social work
supervisor is available if o talented membar of another, related
profession could provide the student with o valuable learning

experience in consultection +ith the field work consultant.
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Each instonce should be considered on its individual merits.

(iv)  Agencies should be further ercouraged
to formulate o clear policy regarding the manner in which students
should introduce themselves to clients. Supervisors must inform
their studenis and other agency staff members of this policy. In
the Guide to Field Instruction Centres and in verbal discussions
the field work consultant should emphasise the importance of clear,
unambiguous communication between supervisors, students and stoff

about agency policy on this and other issues.

(v) The approximate number of cases which is
desirable for inclusion in o student's cuse load is twelve, and

ideally these should comprise both shori-term and long~term cases.

There should be ci 1svitation between the field work
consultant and s yre g.aarding the selection of cases for
students.

(vi) Supervisors need to be encouraged to
increcse thn udmiristrotive component in field instruction by
orranginy for students to attend meetings of the board or other

administrative committees in the ogency.

(vii) Visits of observation should feature
as part of field instrusiion in oll placements and this is
unother area which requires emphasis in negotiations between the

field work consultant and field instruction centres.

{(¢) The following are specific recommendations

relating to the supervisory process:

(i) The field work consultant should assist
field instruction centres to understand the vital role played by
formal supervision in field instruction, ond to develop their
resources to provide such supervision as far as is practicable.
She shoula aim through her octivities to increase the proportion

of field work weeks in which students receive formal supervision.
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(i) In work with field instruction centres,

the field work vonsultant should concentrate on providing o
detailed exposition of the other features which should charocterise
formcl supervision of the required stondard, for example, the need
for scheduled appointments at a regular time, initiated by the
Supervisor, the desirability of the session being of one *o two
hours duration, and the use >f process records as g basis for

discussion,

(iii) As the results indicated thut diffsrent
patterns of supervision existed in different field instruction
centres, it is clear that the field work consuliant must individualise
field instruction centres and direct her activities in each case
according to the specific circumstances and needs of the situation

existing in each agency.

(iv) Informal supervision also serves an
important function in field instruction. It is recommended
therefore that there should be a more explicit definition by the
field work consultant of the rele of this type of supervision in
the field work progromme. This should be mentioned in the Guide
*g Field Instruction Centres and interpreted in discussions with

sUpervisors.

(v) With rcference tou the content of

nupervisory sessions, the field work consultant must enable
supervisars to concentrote to a greuter extent particularly on the

discussion of the following topics as defined in the present study:

sub jective aspects of social work;
the integration of theory and practice;

policy and administration of the agency.

(vi) The more extensive use of group
wupervision should be explored in aaencies providing placements

to two or- more studenis at o time,




(vii) Evaluation discussions between
supervisor and student should take place periodically during
placements, and particularly tow.rds the end of every placement.

Iy The Role of the Field Work Consultant in
Relgtion to the Field Work System

(i) The field work consultunt must initiate and
facilitate appropriate and well-timed communication between gll
the elements of the field work system, and particularly within
the field work triad, supervisor, student and field work

consultant.

(ii) In relation to supervisors, the field work
consultant should fultil three types of function: administrative,
educational and consultative. The educational function should
be cimed at cultiveting within supervisors the same concept of
social work education in general and field instruction in
particular which is held by the School of Social Work. If
supervisors understand these concepts and identify with the
School's appriach the foundation will have been laid for the
administrative and consultative functions of the field work
consultant, who vill then be able to avoid the image of an
overseer, an "expert" to be feared and resented., Her image
should raiher be that of an authoritative colleague participating
in a co-operative enterprise in which mutual consultation can

oCcCur,

(iii) The educational function can be fulfilled by
means of written guides of manuals on field wo-k, prepared
outlines for students evaluation reporis, orientation and
assessment meetings, ond courses for supervisors. On-going
seminars for supervisors should be an inteqrol part of the

university's field work programme.

(iv) To give credence to the concept of partnership,

it is recommended that supervisors play some part in curriculum

e i < o e an pn e \
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planning.  As un initial step, an annual meeting could be held
to communicate to field teuachers full details of the thecretical
curriculum and to ascertcin their views und suggestions about it.
This could lead in time to the formation of curriculum cowmittees

with representatives from both school and agencies.

(v) To aid the field work consultant ir selecting
suitable ogencies and supervisours for field instruction, it is
suggested thot the co-operation of National Councils and
Professional Associations of Social Workers be enlisted as sources

of information in this connection.

(vi) Social work education involves the emotions as
well as the intellect, and consequently there is a need for the
individualisation of the student at the school in order to assist
her tc integrate her theoretical and field learning, It
importont the-efore for the field work consultant to have reyular,
scheduled consultations or tutorials with oll students. In this
connection, the field work consultant's role should be mainly
though not exclusively, to aid students in the integration of

their field work into their total educational experience.

(vii) In relation to the ogency sub-system it is
recommended that the field work consultant communicaie not only
with the supervisor, but also with the executive direcior. In
addition, she should have some direct contact with the staff group
as a whole and the board. It is suggested that she should attend
meetings of these groups within the agency from time to time in
crder to interpret to them the purpoces and methods of field
instruction. Agency executives as well as supervisors should
in their turn attend meetings ot the university periodically to
discuss sociol work education in general and field instruction

in particular, ond other significant issues in social welfare.

(viii) Within the University sub-system the FWC

should mointain close relationships with the Head of the
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Department and her colleagues, who have «n important role in
defining the objectives of field instruction as part of an
integrat.d curziculum and in contributing to the educational

progromme for supervisors,

(ix) The school or department of social wor' is

however not an independent entity and the vole of the un sity

edministration needs to be considered in an examination of the

1)

functioning of the field work system as c whole.

A..-,.q,‘,.__‘_
ey

(x) The question of the costs of field instruction
in particulor needs to be fully canvassed. The creation of joint
oppointments for supervisors financed by both the university and
field instruction centres, could possibly be explored in detail.
Even if this would be impracticable ot the present time the
university should be encouraged to offord added recognition to the
contribution made by field instructior centres to its courses,

This could be done by including the names of co-operating agencies
ond supervisors in the university calendar, and other more tengible

methods.

(xi) The university administration should also he
oncouraged to establish some form of direct communication with
the boards of field instruction centres whether this be an annual
letter of crpreciation from the Vice-Chancellor of the University
to the Chairman of the Board or the head of & government
department, or whether it oe the organisation of sociol functions

for agency officiocls on appropriate occasions.

14.3 Conclusion

It is hoped that the present study has made a contribution
towards the goal of improved and enriched field instruction for
social work students, both within the University of the Witwatersrand,
Johannesburg, ond in other South African Universities.  dopefully

its content may assist i1 the specialised preparation of university

L . . vt ey
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staff membors appointed to uct as field work consultonis. As
Dr. Victoria Olds stated in Soffen's book "The Sociol Work
Educator."”

As new faculty members are helped to develop and

to become more competent as teachers benefits

will accrue ir ths form of higher levels in the

quality of teachirg and in the professional

growth nf students, to the advantage of an
improved social work practice in all areas.

Yet continuous questioning and re-examinotion of role
responsibilities in sociil work educution will always be necessary.
Circumstances are constantly changing and ideals difficult to
attcin.  The present siudy will conclude with the words of Charlotte
Towle:

In so far as we ar: motivated by something akin

to divine discontent with conditions of practice

in social work and in education, we will

progressively set our uims to determine the

direction of our striving, even though they may
not measur . our current attainment.?

-
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APPENDIX 1

UNIVERSTTY OF THE WITWATERSRAND, SCHOOL OF SOCIAL WORK

QUESTIONNAIRE RELATING TO FIELD INSTRUCTION (PRACTICAL TRAINING)
OF SOCIAL WORK IV STUDENTS : CCNCURRENT PLACEMENT MARCH -
SEPTEMBER 1965/1969

—

Throughout the questionnaire the word "student" refars to the
student rrom the University of the Witwatersrand, School of
Social Work, who was placed with your Agency for Field Instruction
every Thursday and Friday for 25 weeks from the end ~ February
till September 1968/1969. For the purpose of simplicity the
studert is referred to as "she",

This questionnaire should be completad by the individual member
of the social work staff who was assigned to supervise the
siudent during the plucement,

Where aliernotive answers to guestions are provided, place a cross
(X) in the square oppcs’ e that statement which most closely
reprasents your answer,

Thank you for your co~operation in completing this guestionnaire.
Data secured from the responses to all the questionnoires will be
combined und included in a reseorch disseriction, Individual
answers will be treated in the strictest corfidence.

1. How many cases ond/or groups did the student work with during
her placement? ___

2. On whut basis were they selected for inclusion in the student's
work load?

3. Did you inform the student as to the manner in which she
should introduce hersell 1> clients?

YES
NO

4, If YES to Question 3, was tho student instructed to introduce
herself
AS A STUDENT o ,
AS & STAFF MEMBER ; S A

"1,'»‘}; iy

IN A NON-SPECIFIC WAY,
E.G, "Miss Jones from
Agency X"

OTHER (please specify)




5. Was any instruction given to the telephonist/receptionist of

the Agency as to how the status of the student in the Agency
should be indicated to clients?

YES
NO

6. If YES to Question 5, was the telephonist/receptionist
instructed to refer to the student

AS A STUDENT
AS A STAFF MEMBER
IN AN EVASIVE WAY

OTHER (please specify)

7. Did the student attend any meetings of the Board and/or
other committees concerned with the Administration of the
service offered by the ‘gency?

YES
NO

8. Did the student pay any visits of cbservation to organizations
and services whose work is related to the unrk of your Agency?

YES
NO

9. HWas the student required to draft any Jatters on behalf of the
Agenc ?

YES
NO

10. Wos the student required to make cny telechine calls in
connection w.th the work of thke Agency?

ves [ ]
NO

PR AT =
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1l. Estimate how much of your time per week was occupied in
supervising the studert, both in informal discussi -: and/or
formal supervisory sessions.

1 59 minutes

]

60 « 119 minutes
120 ~ 239 minutes

240 minutes or more

12. Please read the following list of topics and indicate in the
appropriate square whether or nci each one was included for
discussion during supervision of studert,

a. Objective action taoken in the case - what has been done
ond what must be done next

YES
MO

b. Subjective aspects of the case i.e. dynamics of the
interview; the student's feelings and reactions; the
student's role in the interview; process of interaction
between student and client.

YES
NO

¢, Intrgration of theory and practice i.e. relastionship
between theoretical concepts and events in the interview
or case, ond/or recommendations of reading matter
relevant to case.

YES
NO

L]

d. Policy ond aodministra“ion of agency i.e. prucedure
relating to tronslation of policy into service.

YES

0y
Tl

e. Office procedures such as keening ¢ records, content ond
style of letters, reports

YES
NG

v P




13, a.

b.

Ce

Other topics included (please specify)

Did your supervision of the student include formal
supervisory discussions by appointment with the student?

YES
NO

Did your supervision include spontaneous informal
discussion with the student as circumstances permitted?

NO

If both formal ond informal sessions took place on which
did the emphasis fall?

FORMAL SESSIONS
INFORMAL SESSIONS

14, If formal supervisory sessions were held:

.

AT IRREGULAR INTERVALS
WHENEVER TIME WAS

How often did these vccur on the average during the duraticn
of the placement?

WEEKLY
FORTNIGHTLY

AVAILABLE

OTHER (piease specify)

b.

1 - 30 minutes
31 -~ 60 minutes

61 rminutes or more

C.

How long did each lust, on average?

————

Did you give the student individual supervisory sessiors?

YES
NO
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d. Did you include more than one student in the supervisory
sessions?

YES
NO

w. If both individuc . and group sessions were provided, which
type predominated?

LNDIVITDUAL SESHIONS
GROUP SESSIONS

Was the studert required to , .esent process records of
interviews fo: purposes of supervision? (A process record is
defined as a verbatim record of an interview)

YES
NO

Did more than one professional staff member have formal
responsibility for the supervision of the siudent at any one
time during the placement?

YES
NO

If you answered YES to Question 16, please indicate how many
<taff members in addiiion to yourself?

List their names and position in the Agency:

for example: Miss A, Smith Case Secretury
NAME DESIGNATT

1.

2,

3.

Before the student left the Agency did you discuss with her
on evaluation of he. plocement with you?

YES
NO




Were you relieved of any part of your case lood to make up
for the time you devoted o supervising the student?

YES
NO

Would you kindly supply the following information about
yourself:

g. Acudemic qualifications

b. Number of years of Social Work practice since graduation

c. Position in Agency:

Administrator

Supervisor

Cascworker

Please make any general comments on the placement or the
programme of field ins*ruction:




APPENDIX 2

UNIVERSITY OF THE . TTWATERSRAND
SCHOOL OF SOCIAL WORK

QUESTIONNAIRE RELATING TO CONCURRENT PLACEMENT IN SOCIAL WORK AGENCY
FOR FIELD  INSTRUCTION : MARCH - SEPTEMBER 1968/196%

ey

To be completed by Students of Socicl Work IV 1968/1969

Where alternative answers to questions are proiided,
place o cross (X) in the square opposite that statemert which

most cleaily represents your answer.

Lo
P

Eo
-

Thank you for your cc-operation in completing this
questionncire. Data secured from the responses to all the
questionnaires wili be combined and included in a reseorch
disseragtion.

NAME OF STUDENT:
NAME OF AGENCY:
PERIOD OF PLACEMENT; FROM 10

1., How many cases and/or groups dii you work with during

your placement?

2, Did you participate in the decisior to include specific

case./groups in your work load?

YES
NO

3. At the commencement of the plocement, were you informed

as to the monner .n which you should introduce yourself to clients?




4. If you answered YES to Quesiion 3, wers you instructed

to introduce yourself

AS A STUDENT
AS A STAFF MEMBER

IN A NON-SPECIFIC
VAY e.g. "Miss
Jones from Agency X"

5. Was any instruction given to the telephonisi/roceptionist

of the Agency as to how thc status of the student in the Agency

should be indicated to clierts?

YES
NO

é. If YES to Question 5, wus the telephonist/receptionist

instructed to refer to the student

AS A STUDENT
AS A STAFF MEMBER
IN AN EVASIVE WAY

OTHER (Please specify)

7. Did you attend any meetings of the Board ard/or other

committees concerned with the administration of the service

offered by the Agency?

8. Did you pay any visits of observation to orgonizations and

services whose work is related to the work of the Agency?

YES i

NO
9. Were you required to draft any letters on beholf of the
Agency?

YES

NO

e e T
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10. Were you required to make any telephone calls in connection

with the work of the Agei cy?

YES
NO

1i. State tha nome(s) and designation of members of stuff who
supervised you within tio agency during the period of your
placement, Flecse also state the time period during which they

superviseu you.

For example: Miss A. Jones Case Secretar March-May

Mrs. J. Smith  Senior Sociat lorker .une-Septembe:
NAME DESTCNATION TIME PERIOD
12, Did mcre than one professional staff member hove formal

responsibility for your supervision ot any one time during the

placement?
YES
NO
13. If vou onswered YES tu Question 14, please indicute how

many staff members

14, List their names and position in the Agency:

For exumple: Miss A, Smith Case Secretary

NAME DESIGNATION
1.
2.
ﬁ
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i5, Estimate how much time per week wos devoted to your
supervision, both in informal discussions and/or formal supervisory
sessions,

1 ~ 59 mi utes
60 -~ 119 minutes
120 - 239 minutes

240 minutes or mores

—

16, Please read the fcllowing list of topics ond indicate in

the oppropriate square whether or nrot each one was included for

discussion during -upervision sessions:

d. Objective ..t n taken in the case - whul has been done

and what must be done next
YES, FREQUENTLY
YES, TNFREQUENTLY
NO

b, Subjective aspects of tlie cuse i.e. dynamics of the
~nterview; the student's feelings ana reactions; the student's
role in the interview; process of inieraction between student
and client,
YES, FREQUENTLY
YES, INFREQUENTLY
NO

C. Integration of theory and practice i.e. relationship
between thecoretical concepts and events in the interview or case,

ond/or recommendotions of reading matter relevant to cose.

YES, FREQUENTLY
YES, INFREQUENT.Y
NO




459

d.

relating to tr.nslation of policy into service.

Policy and administrntion of agency i.e. procedure

YES, FREQUENTLY
YES, INFREQUENTLY
NO

e, Office procedures such os keeping of records, content

and style of letters, riports

YES, FREQUENTLY
YES, INFREQUENTLY
NO

f. Other topics included (please specify)

17.a. Did your s pervisiorn include formal supervisory sessions

by appointment with ycur supervisor?

YES )

NO

b. Did vour supervision include spontaneous informal
discussion with your supervisor as his/her work circumstances

permitted?

YES
NO

¢. If both formal and ir*nrmal sessions took place on which

did the omphasis faull?

FORMAL. SESSIONS
INFORMAL SESSIONS

18. 17 formal supervisory sessions were held:
g. How often did these occur on average during the duration

of your piacement?
WEEKLY

FORTNIGHTLY

AT TRREGULAR INTERVALS
WHENEVER TIME WAS
AVAILABLE OTHER (please specify)




How long did each session lust, on averoge?

1 -~ 30 MINUTES
31 -~ 60 MINUTES
61 MINUTES OR MORE

¢. Were other students included in your sessions?

YES
NO

d. Did you have individual supervisory sessions?

YES
NO

e. If both individual and group sessions were prsvided,

which type predomirated?

INDIVIDUAL SESSIONS
GROUP SESSIONS

19, Were you required to present process records of interviews
for purposes of supervision? (A process record is defined cs ¢

verbatim reccrd of an interview)

YES
NO

20. Before you left the Agency did your supervisor discuss

with ,ou an evoluation of your plarcuwent with the agency?

gae———

YES
NO

21. Pleuse make any general comments on the placement or the

programme of field instruction:




APPENDIX 3

UNIVERSITY OF THE WITWATERSRAND - SCHOOL OF SOCTAL WORK

Heekly Supervision Record Sheets Relating to Concurrent
Plucement in Social Work Agency for Field Instruction -
Social Work IV students, 1969

Where alternative answers to questions are provided, please place
a cross (X) in the square opposite that statement which most

clearly represents your answer.
Thank you for your co-operation in completing this questionnaire.
Data secured from the responses to all the questionnaires will

be combined ond included in o research dissertation.

Students Please Note: You are required to work two days per week

for 25 weeks. A week is defined as the two days, Thursday and

Fridoy, worked in the agency. Kindly number the weeks you work

consecutively from 1 ‘o 25, ond note that the two days, 27th

and 28th February 1969, constituted week number one (1).
R

Nome of Student:

Name of Agency:

Number of Week:

Dates of Days Worked:

1. How mony individual formal supervisory scxsions did you have

at the agency this week? ("Formal" is defined a: o pre-arranged

supervisory session in which a student aind o sociul worker sit

down together with the purpose of discussing the ttudent's work)

/7 None
7 One
Z:::7 Two

IF YOU ANSWERED "None" TO QUESTION 1, PLEASE OMIT QUESTIONS 2 - 6.




2, What is the nama of the social worker who conducted the
formal supervisory session with YOUZ i etaeoanrsaoosensursasenna

3. Wos this individual, fermal supervisory session:

7 YES Pre-arronged on the initiative of the
social worker?

L7 NO

ya; YES Pre-arranged ot your request?

L7 NO

4. How long did the individual, formal supervisory sessions
last? ..vvvvieinnsss o s HOURS  ouovuennn.. JMINUTES

5. At what time did they commence?
First Session: DAY tieevnnnns TIMEieuivnunene
Second Session: DAY ticevsvaee TIME iuiuvannass

6. Was any process record written by you used as a basis for

discussion duri-y the individual, formal supervisory gession?

[ 7 YES
[T NO

7. Estimote how much time was devoted to your supervision in

the agency this week, OTHMR THAN in individual, formal supervisory

sessions recorded in Questior. 4 cbove:
No time

l.ess than 1 hour

From 1 to 2 hours

More than 2 hours, up to 4 hours

HUUHY

More than 4 hours

8. Did you hove any formal supervisory sessions in a group with

onother student or students during this week?

7 YES
[T NO

9. The following is a list of topics which can be discussed

during supervisory sessions.




Please place o cross (X) opposite thoss topics discussed
during your supervision this week:

Individuvel formal
supervisory session

a) Objective action taken in the
case;what has been done and
what must be done nexi / 7

b) Subjective aspects of the case;
dynamics of the interview; the
student's roule in the interview;
process of interaction between
student and client. 7

c) Integration of theory an¢ practice:
reiationship between theoretical
cuicepts ond events in the inter-
visw or case, cnd/or recommendation
of reading matter relevant to the case

d

d) Policy und odministrotion of agency:
procedure relating to tronslotion
rf policy into service

]

e) Offic: srocedures such as keeping
of records, conrtent and style of
letters, reports

d

f)  Other topics included (Please specify)

05 6 8 6 CPEEAYYOIOINBRERNSARLINIION IO

10. Have you any special cumments to make on your supervision

this week? If so, please comment:

Signuture Of StUdent: es s s B AONOENNBARSEESREIIOERRE NS

Number of week: 260 A ERGPPEERFERAEIIENOEBDEOTLTS

e A
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APPENDIX 4

UNIVERSITY OF THE WITWATERSRAND, SCHOOL OF SOCIAL WORK

FIELD INSTRUCTION IN SOCIA' WORK FOR SENIOR 5TUDENTS

GUIDE TO FIELD INSTRUCTION CENTRES

Please note: Ffor purposes of simplified reading, the student is
referred to in the feminine, and agency personnel
in the masculine,

INTRODUCTION:

1., Field Instruction forms an I~tegral part of the professional
education of social workers, Its aim is to enable the student
to relate theory and prociice, gain skill in social work practice
and develop self awareness, To achieve these objeciives, the
field instruction of students is a shared responsibility between
the School of Social Work and the field instruction centres in
the community.

2, In the thirs year of study the student is expected to make o
thorough thleuretical study of social casework as one of the
methods ~f sccial wourk, ond to receive in addition preliminary
field instruction in community organisation.

3. In the fourth year of study, field instruction is aimed at enabling
the student develop her skill in social casework, or in certain
instances, in social group work or community organisation,

4, 1t is also regarded as important for o student to receive field
instruction in the secondary processes of social work, viz. social
work administrction und sociul work recearch during the course of
her learning one or more of che primary methods.

FIELD WORK REQUIREMENTS

5. In the third year of study the student is required to do 320 hours
(8 weeks) of field work during University vacations., Two to three
weeks shall be spent doing field work ir the myi-year winter
vacation, und the remainder in the summer vacation at the end of
the year. No concurrent field work is done for purposes of the
third year of study.

6. In the fourth year of siudy the student is required to do 400
hours of concurrent field work during University terms. This is
dore at the raie of two doys per week (Thursdays and Fridoys)
for 25 weeks throughout the academic yeor commencing on the first
week of the academic ycor und excluding the mid-year University
vacaticn.  Students by arrangement with their Agencies, may or may
not work during the short April vucation.

L
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DEFINITION OF TERMS:
7. A Field Instruction Centre is an organisation or social walfir
agency in the community, which by arrangement with the S . of
Social Work provides facilities for social work students *. ,.in

practical experience in social work.

8. The term "block placement" refers to the full-time attendance of
o student at an agency for the purposes of receiving field
instruction.  This tokes place during University vacations and
the phrase corresponds to the term "vacation practical" as used
by the Deportment of Social Welfare and Pensions,

9. The term "concurrent placement" refers to the part-time -ttendance
of a student at an agency for the purposes of receivi.: “ileld
instruction, This ta“es pluce during University terms while the
student is concurrently attending lectures, and the term is the
equivalent of "continuous practical” as used by the Department of
Social Welfare and Pensions,

10,  The term "field instructor" is assigned to that member of staff
of the School ot Social Work who is responsible for the organisation
of the field instruction programme.

11. The term "supervisor" is used to designote the particular mewber
of staff assigned by the agency/orgenisation to assume the day to
daoy responsibility for the student's learning experience in the
agency.

PRINCIPLES OF THE FIELD INSTRUCTION PROGRAMME

12. The progromme of field instruction is the joint responsibility of
the School of Social Work and the field instruction centre concerned,

13. The Board of Management of the registered welfore organisation, or
in the case of a government or provincicl department, the Head
Office, is the body responsible for the instructioral progrumme
of the student at the field instruction centre. All arrongements
pertaining to the programme will be made between the School and
the Executive Officer os ropresentative of the Board or Head O7fice.

14, As from the comwencement of the ocademic year on 24th Februory,
1969, o fee of R1.0) per student per doy is poycble by the
University of the Witwatersrend, in respect of students ploced at
field instruction centres.

15. The responsibility for the day to day supervision of stiudents rests
wi.h the supervisor in the field instruction rentre. However, the
responsibility for the student's totnl leorning experience during
the period of placement rests with the organisction os a whole.

DI W e i




16. The field instructor of the School of Social Work is rasponsible
for liaison between the School, the organisation providing field
instruction, the Executive Officer, the supervisor and the student.

17, Although the student may sometimes serve temporaorily as a member
of staff, the primary focus of each placement remains education,

i.e moking the work a learn.ng experience for the student.

18.  Students come to field instruction centres initially equipped
with limited theoreticol knowledge. This expands during the
course cf their studies ut the School but the supervisor is
responsible for teoching the student certain practicol aspects
of the work., (The theoreticaul syllabus of the School is
attached - See Appendix 1),

19.  As field instruction placements are a learning experience,
students are not remuncrated for their work, It is suggested,
however, that if students are required to travel on behalf of the
organisation, such {ronsport costs should be refundead to the
student by the organisation, If the organisation has its own
means of transport, students snould where possible be permitted to
vse this,

THE ROLE OF THE FIELD INSTRLCTION CENTRE:

20, In the procedure set out below, it is assumed that arrongements
will be made with t'e¢ executive officer who will, as representative
of the board of management or head office of the department, keep
the board or head office informed of all arrangement: pertaining
to the field instruction programme,

21, The field instructor initiates crrangements with the e»:>cutive
officer of the field instructicr centre (subject to the aporoval
of his organisation) in relution to:

a. the form the progromme should taoke;
b. The assignment of a member ot staff as supervizor;
c, the selection of siudents.

22. To ensure the smooth rurning of the field instruction programme,
close co-operation between the organisation and the School of
Sociol Work is essential at all times,

23. If possible it is desirable for the field instruction centre to
accommodate ot least two students simultaneously particularly
for concurrent field work in the fourth year of study., This is
idvantageous from the educationcl point of view.

24, The field instruction centre snall formuicte a policy with regard
10 how the student should introduce herself to clients, This
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policy decision shall be communicated to the student and to all
other members of staff, both professional and clerical.

25, It ls desirable that the centre make provision as far as possible
for the following facisities:

o. working accommodation for the students (e.g. on office, or
table and chair, or chair and desk drawer);

b. waccess to records;

¢. regular supervision sessions. These are an essential part
of the field instruction programme. The supervisors normal
duties and workload may require some adjustment in order to
allow time for such supervisory sessions.

26. The Executive Officer is required to submit to the School of
Social We-' orogress and evaluation reports drawn up in conjunction
with the - "visor after discussions with the student. ’

27, The field instructor discussed with the supervisor and executive
officer any difficulties or suggested improvements in regard to
nrocedures relating to the field instruction programme. Whare
necessary, the executive ufficer may consult with the Director of
Studies of the School of Social Work directly.

28, The final arrongements r give effect to the cbove proposals
will be subject to confirmation by the School of Social Work in
consultation with the Board of Management of the Welfare
Organisation or Senior Officiel of the Department.

29. Field ins*ruction centres are requested not to employ registered
students of the School by private arrangement without prior
consultgtion with the School,

Dissertation:

30. Fourth year students are required to present to the School in
September of each year o dissertation based on u madest research
project. It is advisoble though not essential that vhe research
be conducted in the agency or organisation where the student is
receiving field instruction.

31. The student may consult the executive officer and/or supervisor
with regard to the selection of a topic which would be of interest
and use to both agency and student, but the student may not
continue such consultation with regard to the details of the
research, The supervision of ‘the dissertation is the responsibility
of a member of the lecturing staff of the School.

32, Where the topic selected is related to the work of the Field
Instruction Centre, the agency must -oprove the topic selected

! a
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and the ogency executive's written permission to conduct the
research project must be obtained by the student and presented
to the School not later than the lst May.

33. Time designated for field instruction in the agency moy not be
uvtilised by the student for the pursuance of the research
project for the dissertaotion.

"HE SUPERVISOR:

34, The liaison between the University and the field instcuction
centres is maintained by the field instciuctor and the supervisor
in co-operation. These two have separate areas of responsibility
but there is some overlap, e.g. tke aossessment of the student's
progress, strengths and wecknesses. They share the aim of
providing the student with a constructive learning experience,

35, To this end, the School of Social Work undertokes to hold seminars
foy supervisors.

36, Ideally thes supervisor should be u social worker with a minimum
of two years experience after graduation and should have been o
member of staff at the ogency for o minimum period of six months.

37. Ths supervisor is responsible for drowing up the progromme of
f:eld instruction for the student.

38, The supervisor undertaxes the responsibility for the day to day
suprrvision of the student in the field instruction centre.

i e e i ol L it Mt el 5 e st N
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39, The supervisor shall be responsible for the selection of cases
for the student, The main criterion for selection of assignments
for the students should be their educational value in accordance
with the student's current stoge of lzarning. Assignments
should alsc be sclected with the oim of acquainting the student
with the various services offered by the agency.

40. Regular supervisory sessions are essential, Supervisors should
strive towards giving eoch student in¢‘vidually an hour
supervision gt the saome time each wcel. Group sessions may be
held in addition, The superviscr 1s uble to guide the student
ond assess her progress by means of the supervisory conference.

.

41, The supervision of students includes giving help ond support
both in relotion tu the work the student is doing ~nd to the
foelings the student may have about doing such work.

42, The supervisor moy also do some direct teaching rclated to the

integrotion of theory and practice andfor the use of community
resnurces,

L s Ll S bt
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It is desirable for supervision to include discussion based
on process records presented by the student to the sUpurvisor.

The supervisor reports regularly to the chief executive on the

The supervisor is required to bring to the notice of the field
instructor any difficulties pertaining to the student's plucement
in the field instr.ction centre, and/or any changes in the

Periodically the field instructor and tiie su, srvisor roview

At the end of the student's placement the supervisor is required
to submit a written evaluation report on the student. The
supervisor discusses the report with the studert prior to
submission (Suggested outlines for reports on third- and fourth-

43.

44,
progress of the field programme.

45,
programme such as a change of supervisor.

46,
the student's progress in the organisation,

47.
year students are attached. See Appendix II).

THE PROGRAMME OF FIELD INSTRUCTION:

48,
the student's vork assignment.

49, The programme includes the following elements:
The student's introduction io the organisation;
Student delivery of social work service;
Evaluation of student's performance.

50.
in the instructionul process.

Introduction to the Orgonisation:

51,

The programme of field instruction includes the operations of the
whole organ. tion as well as the direct servicas which constitute

Observation ky the student of the organisation's range of services;

These elements are described separately in the paragraphs bslow
but it should be noted that in actual practice they do not follow
vpon one another in strict order ond indeed may occur simultaneously

The student's introduction to the organisation includes:

a. Making the ucquaintance of the supervis~r and other members
of the staff. It is desiroble that the student meet one
of the top level executives ond one of the Board members of
the oiyanisation soon afier the commencement of the placement,

b  Undextoking @ tour of the organisation unaer the direction of
the superviscer including short visits to the administrative
as well as the service divisions of the orgarisation.

c. Receiving on explanction of structure, policy aond functions of
the vrg misation, its administrative ond clerical procedures.
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52,

53.

54,

55.

56.

57.

58.

59.

61.

A2.

63.

d. Studying documents such as the constitution of the
organisation, rejevant leoislation and other publications
relating to the service.

Observation:

At the commencement of the placement, thu supervisor may at
his discretion arrange for tlc student to observe o numbsr of
interviews conducted by *he supervisor and/or other social
workers. In such caoses the prior permission of the client.
should be oliained,

The student may write reports on interviews observed and discuss
her impressions with the supervisor.

The student should spend a short period observing the recoxrding
system of the field instruction centre.

The student should att 1d meetings of the Boord and/or
administrotive committees in an observational capacity.

The student should be given the opportunity to pay visits of
observation to other agencies and irstitutions in the community
whose work is relevant to the services offered by the field
instruction centre.

Student's Delivery of Social Work Service:

A third year block placement may involve mainly observation, but
where possible it is desirable for a student to conduct o few
interviews after an initial period of observation,

In o fourth year concurrent placement the supervisor ussigns to
the student responsibility for n small workload.

Tke student should undertoke oll activities related to the progress
of the case, for example, telephone calls, drafing of correspondence
and reports.

All letters ond reporis written by the siudent should be reviewed
by the supervisci.

The student should fulfil the recording requirements of the vgency
and in addition should keep process records of cases for
presentation it supervisory sessiors.

The student should attend cose conferences and/or mectings of
professionol stoff within the field instruction centre,

Anpropriote ond explicit arrangements should be made as tu which
staff rember will deal with the student's clients if on emergency
should orise on the days the student is not at the ngency.
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Evalugtion of Performance:

The purpose of evaluating the student's performance is not only
to assas. her professional capabilities but alen to further the
student-s learning,

Before the completion of the period of field instruction the
supervisor should have a discussion with the student for the
purpose of a joint evaluution of the student's performance,

During a concurrent placement, such evaluative discussions should
be held peiiodically.

THE_STUDENT:

67.

68.

69.

70,

71,

72,

73.

74,

75,

In the third year of study, students are placed with more
than one organisation in order to provide them with o varied
experience,

In the fourth year of study, students are placed with only one
organisation for concurrent fieldwork,

The laotter portion of block field work in the third year of study
shall be done in the same agency where the student will receive
concurrent field instruction in the fourth year of study.

All students have taken an Qath of Confidentiality at the

beginning of the second year of study. (Copy uttached Appendix
111).

During their field instruction plocements students are answerable
to their supervisors for the performance of their work.

Students are required to write process records of selected
assignments. These should be typewritten in duplicate, one copy
being for the organisation and one copy being for their own use.
Such reports shall be used for supervision purposes.

Students arrange and finance their own transport to and from their
field work placements.

Students follow the ogency's regular worl hours on the days they
are required to be in field work, The exception is the case of
the student wno is requirad to atter ! courses in either Sociology
IIT or Psycnclogy III in the final ye. f study. Such a student
may be cbient from the agency only for tne minimum period required
io attend lecturcs in one of these subjects, and should inform the

supervisor of the duratinon of such absences.

In the fourth year of study, it is generolly expected that students

restrict their field work activities to those days each week on
which they are assigned to the agency, and to that period of field
work prescribecd by the University.

B Scadinipans dRRE
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78.

79.

GENERAL :

80.

8l.

UNIVERSITY OF THE WITWATERSRAND
SCHOOL OF SOCIAL WORK
March, 1969.

B van C e

Occasionally, students may be required by the School to participate
in events which have educational significance for them for example,
conforences, or special visits of observaticn. On such doys
students ~re excused from attendance at their field instruction
centres but the hours apant in such activities will be counted
towards field work requirements.

Students cre required to attend their field instruction centres on
a regular basis and ure required to notify the supervisor and the
field instructor if for any unavoidible reason they are unable to
attend on the assigned date and time.

To facilitate termination procedures, students in the fourth year
of study shall inform their supervisors and the field instructor
of the date of terminotion of their placement when they completed
40 days (or 20 weeks) of their concurrent placement.

Students shall have regular, routine discussions with the fiecld
instructor throughout the academic year.

This document is o preliminary guide which is subject to
modification in the future. Furthermore, in any individual case,
arrangements can be adjusted to suit the particuior field
instruction centre, through joint consultation between the School
of Social Work and the field instruction centre.

Finol arrangements with field instruction certres will be confirmed
in writing by the field instructor.
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APPENDIX 5

UNIVERSITY OF THE WITWATERSRAMD, JOHANNESBURG - SCHOOL OF SOCIAL WORK

FIELD INSTRUCTION IN SOCIAL WORK FOR FOURTH YEAR STUDENTS

GUIDE TO STUDEN1S

Please note: For purposes of simplified reading, the student is
referred to in the feminine, and agency personnel in the
magculine,

PURPOSE OF FIELD INSTRUCTION

1,  Field instruction forms an irtegral part of the professional
educatirn of social workers., Its aim is to enable the student to
relate theory ond practice, goin skill in social work practice and
develop self-awareness. To achieve these objectives, the field
instruction of students is the shared respor 1ibility between the ,
School of Social Wor and field instruction cuntres in the community.

2,  In the fourth year of study, field instruction is aimed at enabling
the student to develop her skill in social work, She may
concentrate primarily on rocial casework, or in certuin instances,
on social grcup work or community ourganisation, yet field
instruction should also equip her to use a combination of these
primary social work methods.

3. It is nalso regarded as important for o student to receive field
instruction in the secondory processes of social work, viz. social
work administration and social work research during the course of
her learning one or mcre of the primury methods.

DEFINITION OF TERMS

4, A Field Instruction Centre is an organisation or social welfare
ogency in the community, which by arrangement with the School of
Sozial Work provides facilities for social work students to gain
practical experience in sociol work,

5. The term "block placement" refers to the full-time attendance of
a student at an agency for the purposes of receiving field
instructiorn. This tokes ploce during University vocations and
the phiuse corresponds to the term "vacotion practical™ as used
by the Department of Social welfare and Pensic-s,

6. The term 'concurrent placement™ refers to the past-time attendaonce
of a student at un agency for ‘ne purposes of receiving field
in-truction, This iokes rloce during University terms while the
student is concurrently cttending lectures, and the term is
the equivalent of "continvous practical" as used by the Department
of Sociol Welfare and Pensions.
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7. Tho term “field instructor" is assigred to ithat member of staff
of the School of Social Werk who is responsible for the organisation
of the field instruction programme.

8. The term “supervisor" is used to designate the particular member of
staff assigned by the agency/orconisation to assume the day to day
responsibility for the student's learning experience n the agency.

FIELD WORK REQUIREMENTS

o e ey yea s

9. In the fourth year of study the student is required to do 400 hours
of concurrent field work during University terms. This is done at
the rate of two days per week (Thursday and Friday ) for 25 weeks
throughout the academic year commencing during the first week of
the ocademic year and excluding the mid-year University vacation.
Students by arrangement with their agencies, may or may not work
during the short autumn and spring vacations.

10. Students ure placed with only one agency for field instruction in
the fourth year of study,

l1l. Students are required to do the lutter portion of their block field
work in the thitd year in the same agercy where they will receive

concurrent field instruction in the fourth year of study.

THE ROLE OF THE STUDENT

12, The Oath of Confidentiality taken by the student at the commencement
of the second year of study remains binding on the student. The
conscientious application of this solemn undericking ir respect
of information guined by students in the course of their field
instruction, constitutes not only a personal, professional
obligotion upon the students themselves, but also serves t> protect
the orgonisation which places such information at their disposal,

13. During their field instruction placements, students are answernble
to their supervisors for the performnnce of their work. The
supervisor will orrange regular supervisory sessions for discussion
with the student. The success of the placement depends to a great
extent on the student's close co~operation with the supervisor,
with whom she should feel free to discuss any difficulties which
she may experience.

14, Students should be aware, however, that it is the Board of
Management und the organisation as a whole which is responsible for
the student's total learning experience during the period of
placement,

15, For the duration of the placement students are urged to preserve
the formality of the student-supervisor relationship although the




16.

l7l

18.

19.

20.

21'

22,

23.

24.

25.
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form of address used should be determined by the supervisor in
accordance with the pattern preveiling in the agency between
Junior aud senior staff and in accordance with what the student
finds most helpful,

The progromme of ield instruction is concerned with the whole
range of the organisation's opera*ions as well as the direct
services which constitute the stucent's work assignment,

The programme includes ithe following elements:

The student's introduction tc the organisation;

Observation by the student of the organisation's range of scrvices;
Student delivery of social work service;

Evaluction of the student's performance.

After a brief initicl period of observation, the supervisor
assigns to the student respunsibility for a small workload. The
accent in the fourth yeor concurrent plccement is on ihe student's
own delivery cf social work service rother than on observation.

The student should undertake all activities related to the progress
of the case, for example, telephone calls, drafting of correspondence
and reports.

All letters and reports wri*ten by the studen* should be reviewed
by the supervisor,

The student should fulfil the recording requirements of the agency
ond in oddition she is required to write nrocess records of
selected cases, These shculd be typewrit.en in duplicate, one
copy being for the organisation and one coupy being for the student's
own use. Such reports will be used for supervisory purposes ar 1/
or case discussions in class.,

The student should attend case conferences and/or meetings of
professional stoff within the field instruction centra.

The field instruction centre should formulate a policy with regard
to how the student should introduce herself to clients.  This
policy decision should be communicated to the student and to all
other members of staff, both professional and clerical,

Appropriate and explicit aorrangements should be made as to which
staff member will deal with the student's clients if an emergency
should arise on the days the student is not at the agency.

Where possible the student should attend mectings of the Board ond/
or administrotive committees in on observational capacity.
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26. The student should be given the opportunity, where possible, to
pay visits of observation to other agencies and institutions in
the community whose work is relevant to the services offered by
the field instruction centre.

27. Students follow the agency's regular work hours on the days they
are required to be in field wurk. The exception is the cose of
the student who is required to attend courses in either Sociology
III or Psychology 1II in the final year of study. Such a student
may be absent from the agency only for the minimum period required
to attend lectures in one of these subjects, and should inform the
supervisor of the duration uf such absence.

28. Students ore required to attend their field instruction centres on
a regular basis and are required to notify the supervisor and the
secretary of the School of Social Work if for any unavoidable
reason they are unable to attend on the assigned date and time.

29. In the fourth year of study, it is generally expected that students
restrict their field work activities to those days each week on
which they are assigned to the ogency, and to that period of field
work prescribed by the University.

30. Oczucionally, students may be required by the School to participate
in events which have educational significance for them, for example,
conferences, or special visits of observation. On such days
students are excused from attendance at their field instruction
centres but the hours spent in such activities will be counted
towards field work requirements.

31. Students are requirud to keep a record of the number of doys worked
at the agency. The relevant forms to be completed in duplicate by
th~ student may be obtained from the Secretary of the School of
So: "al Work. One copy is to be submitted to the agency and one
cory to the School, at the commencement of the July vacation, and
agaii at the termination of the placement.

32. As fiald instruction placements are a learning experience, students
are not remunerated for their work. Furthermore, students are
requested not to arrange paid employmznt in field instruction
centres by private arrangement without prior consultation with the
School.

33. Students arrange and finance their own transport to ond from their
field work plucements.

34. Students should be prepared to finance their own transport on home
visits. However, wherever possible, the School negotiates with
field instruction centres so that either the organisation refunds
such transport cosis to thc studeni, or aolternatively allows the
student to use the organisation's own vehicles when these are

avoilable. .
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During a concurrent placement, evzluation discussions should be
held periodically beiwsen the supervisor and the student.

The purpose of evaluating the student's performance is not only to
assess her professional capabiliiies but also to further the
student's leauning.

Before the completion of the period of field instruction the
supervisor should have o discussion with the student for the purpose
of a joint evaluation of the student's performance.

To facilitate termination procedures, the students in the fourth

year of study shall inform their supervisors and the field instructor
of the date of termination of their placement when they have
completed 40 days {or 20 weeks) of their concurrent placament.

After the termination of a plareme.t, students are required to write
a letter of thanks to the organisation ot which they have been
placed, a copy of such letter to be submitted to the field instructor
for her information.

Students may also be required to submit to the School an essay or
report on their placement at the termination of such placement.

during the year, the field instructor will arronge routine
discussions with students relating to their field instruction. In
addition, students should feal free to discuss difficultie: with
the field instructor at any time.

Fourth year studen:s are required tn present to the School in
September of each year a dissertcation based on a modest research
project. It is odvisable ihough nct essential that the research
be conducted in the ogency or orgonisation where the student is
receiving field instruction,

The student moy consult the executive officer and/or supervisor

with regard to the selection uf a topic which would be of interest
and use to both agency and siuvdent, but the student may not

continue such consultction with regard to the details cf the
research., The supervisiosn of the dissertation is the responsibility
of a member of the lecturing staff of the School.

Where the topic selected is relaoted to the work of the Field
Instruction Centre, ths agency must approve the topic selected and
the agency executive's written pesrmission to conduct the research
project must be obtained by the student and presented to the School.

Time designuted for field instruction in the agency may not be
uvtilised by the student for the pursuance of the research project
for the dissertation,

29:10:69
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APPENDIX 6 Sociol Work Syllabus
University of the Witwatersrand
1957 Caolendar p.412-414

Social Work
First Qualifying Course:
(a) Philosophy and scope of social work.

Definitions of social work. The basic processes; social
casework; qréup work; community organisation; social administration;
social welfare research and social action. Methods and techniques

of social work. Social work and related fields.

(b) History of social work.

The classical periods; early Christianity; the middle ages.
The renaissance und reformation periods. The industrial revolution.
The child welfare movements. Development of social ond labour
legislation, Hist ry of social welfare in South Atrica.
(¢) The significance of illness to the individual, the fam.ly
ond the community, Community health services. Hospital services

The Public Health Act.

(d) Visits of observation: to selected social welfare agencies

in the community.

Sezond Qualifying Course:

(a) Sccial legislation.

The meaning of sccial legislation. History of social
legislation in South Africe.  Study of the following Acts;
Children's Act. Welfare Orgonisation Act. Mentol Disorders
Act. Work Colonies Act. Disability Grants Act. Blind Persons
Act. Old Age Pensions Act. Speciol Schools Act. Foctories Act.
Workmen's Compensation Act. Industrial Cenciliotion Act.
Unemployment Insurance Act. Apprenticeship Act. Housing Act.

Rents Act. Law of Persons.

ARSI s e et o 858y o v ewn A e e e \

e e o . ~ - - e 1 et e o Ao i e s



(b) Social welfare and the community,

The social welfare functions of government departments.
Municipal welfare departments. Family welfare organisations,
Child and youth welfare organisations. Treatment centres for
the ulcoholic., Care of the aged and the handicapped. Community

centres and settlements.
(c) Theory aond practice of social case work and ygroup work,

Outline of history of social case work und social group
work.  Common concepts and objectives in case work. Group work
and community organisction. Social case work; principles of
diagnosis; the functional approach; directive ond non-directive
methods of interviewing; indirect and direct methods of treatment;
Comparison of case and group work. Casework as o small group service.
Casework and group work in relation to the family,

Social group work: group work as o method or process.
Democratic, outncratic ond loisser-faire leadership. Aims of
group work. Progremme planning and value of different types of

activities, The role of the group leader. Interpersonal relations.

Administration and staff relations, Group records and sociograms.
(d) Practical work

Practical work in a group work egency is undertaken on two
afternoons a week throughout the yeor. In addition two weeks

full time training is undertaken during one of the long vacations.

Third Quaiifyiry Course
(a) Theory ot the interview.

Theory of the interview: the purpose of the interview in
the various professionol fields: interviews in different social
work settings; factors which affect the interview. Bosic skills
in interviewing; "Directive" and "non-directive" methods of

interviewing. The interview as a process. The interview as

nedium of treatment.
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(b) Application of principles and techniques in interviewing.

Student participation in interviewing and group discussion
of the principles and techniques involved form a major part of

this course.

(c) Case recording

Purpose of case recording; principles and methods of

case rocording.

(d) Social welfare administration

Survey of welfare administration in South Africa; functions
of national, regional und local co-ordinatina bodies; functions
of community chests; studies of agency administration. Seminars
on concepts of social agency administration, staff relationships,

leadership skills, budgetting. annual reports, meetings, etc.

(e) Practical work - social work students

Two months full-time practical training is undertaken in

case work agencies during the long vacations.

Fourth Qualifying Course:
.a) Social case work

Comparative study of diagnostic and functional schools of
socicl work, Development of an eclectic approach in social
cosn work.  Short term case work. Long-term case work. Case

work and psychotherapy.

(b) Social group work

Social group work method as a means of effecting personality
growth, change ond development; dynamics of group work;

extension of group work method to other fields; group work

ond group therapy.
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Case work ond group work in relation to the fomily and
contemporary society
Femily-centred case; family and marriage counselling;

potenticlities of group work for strengthening fomily life.
{(d) Evaluation of results in socicl case work and group work

Aims and methods of evaluative studies; consideration of
selected studies in cose work ond group work evaluation;

limitgtions of present studies and need for further research.
(¢) Study of selected fields in social work.

Medical social work; psychiatric sociol work; school
social work; social work in industry; social work with the

aged and physically hondicapped; probaticn work.
(f) Practical work

During the fourth year of study students are permitted to
sel:ct the bronch of social work in which they wish to undertake
practical trainin,. Throughout the vear two days a week are
devoted t. practical truining in either a case work or group work
agency. In the discretion of the Supervisor of Field Work,
students may be permitted to undertoke practical work in more
than one agency, and in addition moy be required to undertake

full-time training during vacations.




APPENDIX 7 University of the Witwatersrond
Degree of Bachelor of Arts in Social Work

Regulotion Pertaining to Oath of Confidentiality
1959 Calendar

A condidate shall be required to subscribe to the following

declurction before being admitted to the second year of study:

®As a studert of Sociol Work of the University of

the Witwatersrand I do solemnly declore:

That I will not improperly divulge anything which
I moy leorn or which may be disclosed to me in my

capacity os a Social Work student;

thot durirg my training as a Social Worker I will
conduct myself os becomes a student of the profession

of Social Work and uphold its reputation.”

L
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APPENDIX 8

1. (a)

(b)
(e)

3. (a)

(b)

(c)

(d)

Were st

5. (a)

(b)

Ml“”ﬂlwv»ww“*m"\“ Y o o

Questions asked in semi-structured interviews

with individuals who ucted as field woix

consultants, University of the Witwatarsrond
1942. 1965

What were the dates between which you acted as

field work consultant (FWC)?
What wes the title of your post?

How many other members of staff were there in the
Department and how many were responsible for the

teaching of Social Work?

(d) Whe arranged the students' field work?
2. What were the field work requirements in all years of
study, but particulerly the 4th year?

How did you select the agencies where you placed

students?

Did you visit agencies bc'~re selecting them for

the first time os field instruction centres?

When you placed o student, with whom did you

negotiate?

When you placed o student, was it maode explicit

who would supervise the student?

4. How were students selected to work ot specific agencies?

uderts preferences taken into account?

When the student was placed, was any informotion

obou. her given to the Agency?

Was any information given to the Agency about the
Universiiy's requirements regarding procticel

trai~ing?

R




CTOTR OISR 04 s, W T ST S TV e

10.

]

Did you ever visit the agencies to discuss the placements?
If <o, when did these visits occur in relation to the

studunt's placement there, and who attended the discussions?

Did you have any contact with the staff group or Board of

the Agency?

How was the student evaluated?

Did you have any discussions with the students about their
field work?

If so, when did these occur and what form did they toke?
e.g. Individuol/Class discussions

Regulor/Sporadic.

Did you urrange meatings ond/or seminars for ogency
personnel participating in the practical training of
students?

If so, could you please give details.,

T PR
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APPENDIX 9

UNIVERSITY OF THE WITWATERSRAND, JOHANNESBURG ~ SCHOOL OF SOCIAL WORK

SERIES OF FIVE SEMINARS FOR SUPERVISORS OF STUDENT FIELD INSTRUCTION
IN SCCIAL WORK AGENCIES

APRIL - AUGUST 1069

EVALUATION OF SERIES OF SEMINARS

Please read oll the following statements and then place a cross, thus
/X7 next to eact statement which represents your attitude to the series
of semirars. No name or signature is required,
Ao [~7 1. 1t heiped me personally.

[ 7 2. Iamnot taking any new ideas away.

{7 3. It provided the kind of expiurience that I can apply to my
own situation,

[C::7 4. It wus one of the most rewarding experiences I have ever
had.

L7 5. 1lecve dissatisfied.

[::7’6. I think it served its rurpcse,

[_7 7. It woes not exactly what I nueded.

/7 8. I didn't learn o thing.

L7 9. It didn': hold my interest.

/7 10. It was much too superficial.

/7 11. It had some merits.

/7 12. Exactly what I wanted. :
/7 13. It wos too general,

[ 7 14, It was very poorly planned,

/7 15, 1t was o womplete woste of time,

/7 16. Tt wes fair.

L7 17. 1 wat mildly disappointed.

/7 18. It solved sore problems for me.

[ 7 19. It was neither very good nor very poor.

{7 20. T hope we can have another one in tke near future.

i, g
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B. Please place a cross, thus /X /, against eack of the seninars
you attended:-

Please note: May we remind you that in the content of the
seminars, extensive use was made of the textbook
"The S5tudent and Supervision in Social Wark
Education," by Priscilla Young: Routledge and
Kegan Paul, Lundon, 1967,

1. 17th April, 1969

L7
[ 7] 2. 8th May, 1969.

Introduction and Planning

Details of Syllabus; Young,
Chapters T ond 1II, i.e.
"Education for Social Work"
and "The Responsibilitie: of
the Student Supervisor.”

/7 3. 12th June, 1969

Young, Chapters III and 1V, i.s.
"Structure for Teaching and
Learning” and "Selecting Cases
for a Student."

Young, Chopters V and VI, i.e,
"Case Records" and "Teoching
from a Student's Records":
presentation of Social Group Work
Record and Supervision of Student
concerned,

[/ 4. 3lst .uly, 1969

[/ 5. 2lst August, 1969 Young, Chapter VII, i.e.
"Assessing the Student's Work";
evaluation of seminar and future

planning.

s

Thank you for your co-operation,

'
N o
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