
regarding  c e r t a in  p r e r e q u i s i t e s  in the s e lec t ion  of  supervisors

t h i s  i s  on e f f e c t i v e  means of  "reducing misunderstandings among

agencies  as to  q u a l i f i c a t i o n s  needed fo r  the f i e l d  in s t ru c t io n  
2r e s p o n s i b i l i t y . "  When an agency i s  being se lec ted  to ac t  as

a f i e l d  i n s t r u c t i o n  ce n t r e  f o r  the f i r s t  t ime,  a thorough study

j f  the s e t t i n g  i s  r equ i red .  Sidney Kramer has described the
3processes  involved in developing a f i e l d  placement programme 

whi le Schubert and P e t t e s  in a j o i n t  a r t i c l e  published in 1958 

a l s o  addressed themselves to  t h i s  s u b jec t .  They pointed out 

t h a t  the school must have a c l e a r  p ic tu r e  of  the ob jec t ive s  of  

the  f i e l d  work course but even when t h i s  i s  so the agency may have 

"a d i f f e r e n t  perception of  p ro fe s s io n a l  educa tion,  which ( in  

ad d i t io n  to such i n c o n t r o v e r t i b l e  f a c t s  as o f f i c e  space and s ize  

of  in take )  may a f f e c t  i t s  w i l l in g n ess  to  be used as a t r a in in g  

c e n t r e . " *  These i s s u es  need to be c l a r i f i e d  and made e x p l i c i t  

in  n e g o t i a t i o n s  between the FWC and the Agency Executive.  Brown 

and Gloyne descr ibe  ways and means of  expanding f i e l d  work 

o p p o r tu n i t i e s  fo r  s tuden ts  in B r i t a in .  In t h e i r  view, some 

d i f f i c u l t i e s  in the choice of  agencies would be eased i f  the re

p mure knowledge a v a i l a b l e  about agencies and s t a f f  q u a l i f i c a t i o n * .

iy event  personal  d iscuss ion  i s  e s s e n t i a l  between FWC's and

, i 'y  executives  i f  a meaningful p a r tn e r sh ip  i s  to be e s tab l i s h ed

v 1 main ta ined .^

The s o c ia l  worker s e le c te d  to  ac t  as superv isor may be a t  

the  f i e l d  l e v e l  or the superv isory  le ve l  in the agency h ie ra rchy  

or  may be the  agency executive  h imself .  However as Edwards s t a t e s  

"whatever the p os i t ion  of  the s tuden t  supe rv iso r  in the agency, and 

however f requen t ly  she meets with the t u t o r , i t  i s  c l e a r  t h a t  in 

the  i n t e r e s t s  of  the course the  t u t o r  must meet the head of  the 

agency p e r i o d i c a l l y . " Edwards adds t h a t ,  on the w ho le , " i t  would

be wise for  t u t o r s  to  v i s i t  agenc ies fo r  t h i s  purpose about twice

a y e a r . I f  poss ib le  the s t u d e n t ' s  superv iso r ,  and i f  appropr ia te ,



h i s  superv iso r ,  should be presen t  a t  the meeting.  In any event ,  

he o r  they should be f u l l y  informed th a t  the meeting i s  to take 

p lace  and what i t s  purpose i s .  Such communications are 

represen ted  in  Figure 3 by the l i n e s  l i nk ing  elements A, X, Xl 

onu* Y (see page 37) .

Such meetings have var ious  purposes,  the main underlying 

goal  being to  ensure t h a t  the executive remains involved in the 

f i e l d  i n s t r u c t i o n  programme. The FWC should repor t  on what i s  

c u r r e n t l y  happening in the school and ask fo r  co-operat ion where 

necessary .  From time to  time, agency executives  and superv isors  

should be asked to c o n t r ib u te  t h e i r  comments and suggest ions  about 

the  t h e o r e t i c a l  aspec ts  of  the course,  e i t h e r  in d iv id u a l ly  or  a t  

j o i n t  meetings.

Although d e t a i l e d  d iscuss ions  of  the s tu d e n t ' s  progress  in 

her work i s  a matte r  p r im ar i ly  fo r  the superv isor ,  the head of 

the  agency should be given the oppor tun i ty  to  comment on the 

s tuden t s  and l-ow they are f i t t i n g  in to  the o rgan iza t ion .  Often, 

too,  according to Edwards, the c h i e f  executive  may take  the 

oppor tun i ty  if consu lt ing  the FWC about "mat te rs  of genera l  agency 

po l i cy ,  e s o o c ia l ly  where t h i s  a f f e c t s  s tu d e n t s . "  #

The FWC may a l so  use the meeting to  give information to 

the execu tive  about seminars a t  the school which members of the 

agency 's  s t a f f  may a t tend .  Students  are a f f ec ted  by r e l a t io n s h ip s  

with s t a f f  o th e r  than the superv iso r  in the  agency, as  the r e s u l t s  

of  the  t u t o r i a l  a n a ly s i s  confirmed, and s t a f f  in turn are a f fec ted  

by the  s t u d e n t ' s  presence.  As Woodcock po in t s  out,  some s t a f f  

may be glad of  the st imulus a s tudent  i s  expected to  provide and 

be he lp fu l  in suggest ing ways of enr ic h ing  the s t u d e n t ' s  time 

in  the agency. Others may see the student  as someone who w i l l  

ques t ion  accepted hab i t s  and procedures and th rea ten  t h e i r  own

•  Such communications are  dep ic ted  in  Figure 3 by the l i n e  Y — > A



equi l ib r ium.  Others again who con t r ibu te  cases  to the student's

case load w i l l  a l so  be involved with the s tuden t .  To quote

Woodcock: " I t  i s  not unknown fo r  a p reca r ious  adjustment among

personnel  to  be upset  by a s t u d e n t ' y advent , r ega rd le s s  of  who
8the student  i s  or  what he d o e s . " The superv isor  must be aware 

of  these  f a c to r s ,  but the School through the FWC must a l so  assume 

r e s p o n s i b i l i t y  fo r  c r ea t in g  the type o f  cl imate in the agency 

conducive to  productive  f i e l d  i n s t r u c t i o n .  The FWC should v i s i t  

the  agency to "meet the s t a f f "  both p ro fe s s io n a l ,  and adm in is t ra t ive  

and c l e r i c a l .  Young confirms the f inding in the present  study 

t h a t  " c l e r i c a l  end a d m in is t r a t iv e  s t a f f  who are w i l l ing  to  he 

involved can do much to  help a new s tudent  s e t t l e  in to  the  agency."* 

The FWC could perhaps join the s t a f f  in fo rmally  a t  tea ,  o r  give a 

b r i e f  address ot i s t a f f  meeting in o rder  to in t roduce  h e r s e l f  and 

the f i e l d  i n s t r u c t i o n  programme. Congenial persona l  r e l a t i o n s h ip s  

between the FWC and a l l  members of the s t a f f  can make an important 

co n t r ib u t io n  to f i e l d  i n s t r u c t io n  fo r  s tuden ts .  In o th e r  words, 

the  l i n e s  of  communication appearing in the model of  the f i e l d  work 

system should be A — > X — y W, and not merely A — > X and/or 

A — f Y. P ro fess iona l  s t a f f  a t  f i e l d  i n s t r u c t i o n  cen t re s  should 

be af forded  the oppor tun i ty  of  a t tend ing  seminars a t  the Univers i ty  

opar t  from those designed s p e c i f i c a l l y  lo r  superv iso rs ,  f o r  example, 

seminars given by v i s i t i n g  l e c t u r e r s ,  c o n t ro v e r s i a l  debates and 

s im i l a r  even ts  which could be of i n t e v e s t .  The aim of a l l  these 

measures i s  to a s s i s t  the i n t e g r a t i o n  of the student  in to  the 

agency, in the i n t e r e s t s  not only of the student  but a l so  the c l i e n t  

(element V in the f i e l d  work system). This i s  p a r t i c u l a r l y  

important  in a concurrent  system of f i e l d  i n s t r u c t i o n .  On the 

days the student  i s  a t  ;he U n ivers i ty  the agency must make adequate 

arrangements fo r  the supe rv iso r  to dea l  with the s t u d e n t ' s  cases 

should the need a r i s e .  (Sec X —^ V in  model of  f i e l d  work system.)  

Other s t a f f  must be fu l l y  aware of these  arrangements, th a t  i s ,  

t h in  information must flow along the channel X —^  W in the f i e l d
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work system. I f  not ,  the m a t te r  can he handled in  a manner 

de t r im en ta l  to  the c l i e n t s  concerned.

To sum up the  FWC's ro l e  with Agency execu t ives  and s t a f f  

the  following i s  a quo ta t ion  from the CSWE’ s pub l ica t ion  "The 

Future fo r  F ie ld  I n s t r u c t i o n :  Agency-School Commitment and 

Communication". An agency executive s t a t e d :

Many agency execu t ives  are f a r  more ready to 
co-opera te  c lo se ly  in the planning os well  as 
the  carry ing  out of  t r a i n in g  programmes than 
school people th ink they a r e . . . .  The deans of  
the schools ,  with t h e i r  appropr ia te  f acu l ty ,  
( should)  meet with ( a d m in i s t r a to r s )  
p e r io d i c a l l y  on a planned bas is*  . . .  to t a l k  
about our mutual r e s p o n s i b i l i t i e s  and o p p o r tun i t i e s  
for  the development of  p ro fe s s iona l  personnel .
Then, as the programme developed,  we would 
suggest t h a t  the r e l a t i o n s h ip s  be not only with 
the  f i e l d  guides in the  agen. r e s  and f i e l d  work 
i n s t r u c t o r s  from the schools,  but with 
ad m in i s t r a t iv e  and case supervisory  personnel  as 
well . . . .  I f  we were involved in  t h i s  kind of  
r e l a t i o n s h i p ,  many of the . . .  problems mentioned 
in d is cuss ions  on agency-school  r e l a t i o n s h ip s  
would be s o l v e d . 10

The FWC's ro le  with the agency as a whole should not stop 

with the execut ive and the s t a f f .  As Fred Beil has pointed out 

each of  the segments of  an agency, t h a t  i s  board members, 

a d m in i s t r a to r s ,  supe rv iso rs  and p r a c t i t i o n e r s ,  may ploy a p a r t  in 

determining standards  of superv is ion .  The board as the poli cy  

making body of the o rg a n i s a t io n  should not be ignored in 

n e g o t i a t i o n s  between the School and the Agency. I t  must be remembered 

t h a t  as Berl s t a t e s  " the  s u p e r v i s o r ' s  r o l e  and r e s p o n s i b i l i t i e s  

are  def ined by the norms and s t r u c t u r e  of  the agency" and t h a t  t h i s  

must be taken in to  account when the school s p e c i f i e s  i t s  

r equ i re m en ts .11 R i t a  McGuire w r i t ing  in the United S ta tes  in 

1968 s t a t e d  th a t  "schools u n iv e r s a l ly  r epor t  a lag  in working

* This i s  represented  by channels  B ——> Y and B } A — ^ Y in 
the model.
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with ogency a d m in i s t r a to r s  and regard t h i s  as a se r ious  problem."

I t  should be p a r t  of  the  FWC's ro le  to  e l im ina te  t h i s  log as f a r  

as  p o s s ib le .  Therefore,  in Figure 3, A — > Z has been in se r t ed  

as a suggested new channel of  communication.

Katherine Kendall pointed out in  1965 th a t

in  some s i t u a t i o n s  the f a c u l t i e s  and s t a f f s  of  
schools and agencies a l ik e  seem to  f ee l  th a t  
. . .  board members should be p ro tec ted  from the 
p a in fu l  r e a l i z a t i o n  th a t  an educa tiona l  function 
involves  a l l o c a t io n s  of  f a c i l i t i e s ,  funds, and 
s t a f f  t a l e n t  and time to  a purpose of  serv ice  
to agency c l i e n t e l e .

However, t h i s  i s  c l e a r l y  de t r imenta l  in the  long run as an e f f e c t iv e

pa r tn e r sh ip  r e q u i re s  in Kendall ' s  words "commitment, communication

and c o -o p e ra t io n . "  E f fec t ive  commitment to  educa tional  g o a l »

cannot occur without  cont inuing communication between schools

and agencies,  and here ,  s t a t e s  Kendall ,  " the  burden of  r e s p o n s ib i l i t y

f a l l s  p r im ar i ly  on the schools.  . . .Communication,  l i k e  commitment,

must begin and cont inue a t  the tcp of  school and agency admin is t ra t ion
13and flow down and up." There are many poss ib le  forms such

communication could take.  The School could decide t h a t  the FWC

should address  Board members on the purposes and requirements of  

a f i e l d  i n s t r u c t i o n  programme, and/or con tac t  could be f a c i l i t a t e d  

between the h igher  echelons of each o rgan isa t ion  (o r  sub-system) 

by the P ro fe s so r  of the School communicating d i r e c t l y  with the 

Chairman of the Board. This should occur not only through 

correspondence but a l so  perhaps in meetings, or  in an annual 

luncheon a t  which the Univers i ty  adm in is t ra t ion  can join with the 

School in acknowledging the c o n t r ib u t io n  made by the agency to i t s  

educa t iona l  e n t e r p r i s e .  (See C ——̂ Z as suggested new channels  of 

communication.)

Helen Cassidy has summed up t h i s  aspec t  of the FWC s ro le  

i r  These terms:
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There i s  an on-going function of the school ,  as 
represen ted  in the  ro le  of  c o -o rd ina to r  of  f i e l d  
i n s t r u c t i o n ,  which goes under the sometimes 
dubious t i t l e  of  "pub lic  r e l a t i o n s . "  The term i s  
used here in  i t s  bes t  sense:  keeping the publ ic
informed and assur ing  t h a t  channels  of  communication 
are open for  a two-way flow of in format ion.  A 
community i s  respons ive to  a school and i t s  progress,  
provided the community i s  made pa r tne r  to both. The 
fol lowing a c t i v i t i e s  may be usefu l  her*:  a co
o rd ina t ing  committee made up of key people from the 
s o c i a l  work community to serve as l i a i s o n  between 
school and community; a la rg e ,  school-sponsored 
ga ther ing  once o r  twice annually t h a t  br ings  
to g e th e r  agency executives  co l lab o ra t in g  with the 
school fo r  a j o i n t  soc ia l - e d u c a t io n a l  experience 
(e .g .  r e p o r t s  may be given by the school on recent  
or  p rospec t ive  a c t i v i t i e s  to keep the p r a c t i c e  
domain ab rea s t  of  educa tional  developments); . . . .
Regardless of  i t s  prowess or  educa tiona l  s tanding ,  
a school cannot progress  in a heal thy manner 
un le ss  the s o c i a l  work community supports  i t .  The 
c o -o rd in a to r  of  f i e l d  in s t r u c t io n  must assume 
r e s p o n s i b i l i t y  fo r  doing th i s  work jn the name of 
the school  as a key par t  of  her f u n c t i o n . 14

13.2 The FWC's Role with in  the Univers i ty

Tht FWC h e r s e l f  i s  pa r t  of  a sub-system, the Univers i ty  

sub-system, and she has ro l e  r e l a t i o n s h ip s  with the elements of 

t h i s  'iub-system as p a r t  of  her function of  at tempt ing  to  keep 

the f i e l d  work system balanced in order to perform i t s  funct ion.

Her l e c t u r e r  co l leagues  have an important  r o l e  to play 

in the  system, as represen ted  in the model by the flow of 

information between elements D and A. Many of the a c t i v i t i e s  

which she i s  r e spons ib le  fo r  o r g a n j s in g , r e q u i r e ,  o r  are enriched by, 

the p a r t i c i p a t i o n  of the l e c tu r in g  s t a f f .  In s upe rv i so rs '  

seminars,  fo r  example, they should be ac t iv e  in i n t e r p r e t i n g  the 

curriculum con Lent of t h e i r  courses and how superv isors  could 

i n t e g r a t e  t h i s  in to  f i e l d  teaching .  (See channels D A«— iX)

They should p a r t i c i p a t e  f u l l y  in o the r  School-Agency func tions

L
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too,  such as meetings, conferences,  i n s t i t u t e s  or  workshops,

whether the se  involve superv iso rs ,  executives,  board members or

a l l  t h re e .  (See Channels D A ^ * X  ̂ Y t Z in

Figure 3 . )  The ta sk  of  helping s tuden ts  i n t e g r a t e  theory and

p r a c t i c e  should a l so  be shared by a l l  s t a f f  members a t  the School.

The f a c t  t h a t  s tuden ts  have r eg u la r  c o n s u l t a t io n s  with the FWC

does not  of  course preclude  them from having what Clare Morris has
15

c a l l e d  " sub jec t  t u t o r i a l s "  with o th e r  te ache rs .

The f u l l  academic s t a f f  of  the School has a more fundamental 

ro le  to ploy in the f i e l d  work system however. Together they 

must formulate the o b je c t iv e s  of  the curriculum as a whole, and 

as a c o ro l l a ry ,  the  s p e c i f i c  ob je c t iv e s  of  the f i e l d  i n s t r u c t io n  

programme. These should be s p e c i f i e d  in the f i e l d  work guide 

c i r c u l a t e d  to agencies,  and while the w r i t ing  of  t h i s  document 

may be the  r e s p o n s i b i l i t y  of  the FWC, i t  should represent  the 

combined th inking and philosophy of  the  s t a f f  members of  the School.

S ig n i f i c a n t  information about agencies and about s tudents  

should a l s o  be shared by a l l  members of  the academic s t a f f  when 

a p p ro p r ia te .  As Sherman Merle wrote:

Schools should provide through t h e i r  formal 
s t r u c t u r e s ,  the oppor tun i ty  fo r  adv ise rs  to 
share with each o th e r ,  with o th e r  facu l ty ,  
and with the adm in is t ra t ion  the genera l ized  
r eac t io n s  of s tuden ts  to the t o t a l  educa tiona l  
experience as well as to p a r t i c u l a r  p a r t s  of 
the programme.16

The opposite  should a l so  apply.  Lec tu rers  should supply 

the FWC with any p e r t i n e n t  information about the c l a s s  performance 

of  s tuden ts  who might be experiencing  d i f f i c u l t i e s  of one s o r t  or  

another.



In th e  words o f "rybel Bloom:

The system of r e l a t i o n s h i p s  necessary  to maintain 
the educa tiona l  base of  f i e l d  work involves the 
t o t a l  school,  the t o t a l  agency, and the t o t a l  
s tu den t  . . .  (This  means) th a t  the curriculum i s  
enriched  and v i t a l i z e d  as content  from the f i e l d  
experience of the  s tudent  i s  brought fo r  examination 
and study in to  c l a s s e s  in a l l  o f  the curriculum areas 
. . .  I t  moans t h a t  e l l  members of  the f a cu l ty  . . .  
must be r e l a t e d  to and have a re spec t  fo r  the 
i n t e g r i t y  of  the agency and i t  < rimory purpose.
They must have ar understandl .  tj )f the meaning to 
an agency of p a r t i c i p a t i n g  in an educa tiona l  
programme, e s p e c i a l l y  under these  condi t ions  where 
so many aspec t s  of an agency's  se rv ices  and 
p r a c t i c e s  are c o n s tan t ly  drawn in to  the purview of
the sc h o o l .17

I t  i s  pa r t  of the FWC's ta sk  to s t im ula te  her co l leagues '  

awareness of  these  aspec t s  of the f i e l d  work pa r tne rsh ip .

The FWC should a l so  have f requent  and f u l l  communication 

with  the head of the school or  department of  soc ia l  work, keeping 

him informed of t r ends  or  d i f f i c i l t i e s  in the f i e l d  work programme.* 

She ac t s  as the agent of  the School in n e g o t ia t io n s  with f i e l d  

i n s t r u c t i o n  cen t re s ,  but the a u th o r i ty  remains h i s ,  ana correspondence 

dea l ing with basic i s s u e s  should go out  from the school under h is  

s ig n a tu re .  I t  i s  s e l f  evident  t h a t  he should be involved in major 

dec i s ion  making, such as whether to te rm inate  a f i e l d  placement 

and withdraw from a r e l a t i o n s h i p  with a co-operat ing  agency.

In C ha r lo t te  Towle's  words:

The s tuden t ,  as  he spins  h is  connecting l i n e s  
between classroom, f i e l d  and adm in is t ra t ion ,  
needs to f ind the school an organ ic  whole.
There must be s u f f i c i e n t  unity  tha t  he w i l l  
ge t  a sense of  one r e l a t i o n s h i p  in  which the 
s p e c i f i c  r e l a t i o n s h i p s  may vary in importance 
from time to t ime.  Thi i  $.'.nse of  oneness 
w i l l  be obta ined  to the ext me t h a t  the s tuden t  
in a l l  h is  con tac t s  with f acu l ty  in school and 
f i e l d  c o n s i s t e n t ly  f inds  the same o t t i+ i d e s  
toward people. _______



The school of s o c i a l  work i s  however not  an e n t i t y  complete 

in i t s e l f .  I t  i s  pa r t  o f  the U n ivers i ty  as a w'ole,  and as Charles 

Levy has s t a t e d  in  h i s  a r t i c l e  "A Framework fo r  Planning and 

Evaluatin-* Socia l  Work Education":

Al*-hough the u n iv e r s i t y  may a l l o c a t e  much autonomy 
to  the school of  s o c ia l  work . . .  the school i s  
s t i l l  required  to abide by the u n i v e r s i t y ' s  
academic and a d m in is t r a t iv e  s tandards ,  r u le s ,  and 
p r e s c r ip t i o n s  . . . .  In sh o r t ,  the programme and 
p r a c t i c e s  of the school of  s o c ia l  work are bounded 
by the u n i v e r s i t y . 19

This was w r i t t e n  of  schools of socia,  work in the United 

S tq te s  and p i t i a b l y  a p p l ie s  to an e \en  g r e a t e r  ex tent  to  departments 

of  s o c i a l  work a t  South African U n iv e r s i t i e s .  The Univers i ty  

adm in is t ra t ion  t h e re fo re  (element C in  Diagram 3 of the Fie ld  Work 

System) i s  one of  the p a r t i c i p a n t s  in  the s - c i a l  work education 

p rocess  and i s  th e re fo re  involved in  the ro le  r e l a t i o n s h ip s  of  the 

FWC. The r e s p o n s i b i l i t y  for  the d i r e c t  nego t ia t ions  with the 

U n ive rs i ty  a dm in is t r a t ion  usually ,  i f  not exc lus ive ly ,  r e s ides  with 

the head of  the  school o r  department, (Channels . , 2 C) but th e re  

should be c lose  l i a i s o n  between him and the FWC in t h i s  regard.  

(Channels C<e-Z2 BfZZ^A)

The i s s u e  of  the r e g u la t io n s  p e r t a in in g  to f i e l d  work in 

the curr iculum i s  involved h e n . There must be congruence between 

the p r a c t i c e s  of  the school and the r eg u la t io n s  fo r  the degree as 

l a i d  down in the  U n ive rs i ty  ca lendar .

Another v i t a l  I s sue  i;  the m atte r  of  co s t ,  the cos ts

a s s o c ia ted  with the f i e l d  i n s t r u c t i o n  of s o c ia l  work s tuden ts .
20

Brown and Gloyne mentioned th i s  in t h e i r  s tudy and i t  has 

fea tu red  a l so  in many United S ta te s  p u b l i c a t i o n s  fo r  example, 

a r t i c l e s  and papers by M e r r i f ie ld ,  Mark Hole, Katherine Kendall ,  

and Bess Dana and var ious  o ther  p a r t i c i p a n t s  in meetings of the



Council on Socia l  Work Education.  The matter  was also ra i s e d  a t  

the  Conference on the F ie ld  I n s t r u c t i o n  of  Students  in Socia l  Work 

held in P r e t o r i a  in June,  1971. In h i s  summing up of the 

conference proceedings P rofessor  I . J . J .  van Rooyen s t a t e d  as 

fol lows:

Die vraagstuk van d ie  f i n a n s iS le  l a s t e  in  verband 
met praktykopleiding  en d ie  verantwoordelikheid 
van elke vennoot, bly 'n  probleem wot aandag sa l  
moet gen ie t .21

The sub jec t  of  f inancing f i e l d  i n s t r u c t i o n  fo r  s o c i a l  work 

m er i t s  a f u l l  s tudy of  i t s  own and what i s  p resen ted here i s  merely 

a b r i e f  resume of some s a l i e n t  p o in t s .  Katherine Kendall has 

perhaps expressed h e r s e l f  most c r i s p l y  on the s ub jec t .  In one 

a r t i c l e  she s t a t e s .

This  ques t ion  (namely, who pays t o r  what in f i e l d  
i n s t r u c t i o n ? )  touches on hard r e a l i t i e s  or both 
s id e s  of the p a r tn e r sh ip ,  and the re  i s  understandable 
hes i tancy  about delving too deep1', in to  i t .  Yet, 
s i l e n c e  about cos ts  may bp the most s e l f - d e f e a t in g  
manoeuvre efroinyeJ by schools and a g e n c i e s . 22

Elsewhere she wrote as fol lows:

U n i v e r s i t i e s  accept  the Fact t h a t  p ro fe s s iona l  
education i s  expensive.  They recognize tha t  
c l i n i c a l  i n s t r u c t i o n ,  whether provided in u n iv e r s i t y -  
run f a c i l i t i e s  or  in ou ts ide  agencies,  accounts in 
l a rg e  p a r t  fo r  the high per c a p i t a  cost  of  s tudent  
t r a i n i n g .  Socia l  work has a p a r t i c u l a r  problem in 
t h i s  regard . . . .  S tudies  . . .  i n d i c a t e  t h a t  the 
c o s t s  c r s o c ia l  work education are in the upper 
range for  a l l  p ro fe s s iona l  schools.  On the o the r  
hand, many u n i v e r s i t i e s  place schools of soc ia l  work 
in a tw i l ig h t  zone between the t r a d i t i o n a l  
p ro f e s s io n a l  schools,  e . g . ,  medicine or  law, and the 
graduate departments of  the var ious  s o c ia l  sc iences .
. . .  The . . .  p e r t i n e n t  ques t ion as +o why the annual 
per  c a p i t a  cos t  of  educating the s o c ia l  work s tudent  
i s  cons iderab ly  l e s s  than the cot responding cost



fo r  o medical s tuden t  i s  not asked and would 
even be regarded in some qua r te r s  as imper t inen t .
The f a c t  t h a t  the s o c i a l  work community shares 
a s i g n i f i c a n t  ; ,ort of  the expense of educating 
a s o c i a l  worker i s  not s u f f i c i e n t l y  understood or  
apprec ia ted  by many u n i v e r s i t i e s . 23

Chapter  Four of  the p resen t  study canvassed t h i s  i s sue  

h i s t o r i c a l l y  a t  the U n ive rs i ty  of  the Witwatersrand.  I t  showed 

t h a t  in the l a t e  1960'* t h i s  ques t ion  rece ived  a t t e n t i o n  a t  t h i s  

U n ive rs i ty .  However, whether the present  f inanc ia l  provis ions  

are  adequate perhaps deserves  fu r th e r  a t t e n t i o n .  Mrs. Eska 

Dowling, D irec to r  of  the  South African National  Council for  

Child Welfare,  and member of  the Social  Work Commission e s tab l i s h ed  

in terms of the Notional  Welfare Act of 1965, s t a t e d  b lun t ly  a t  

the  1971 Conference on F ie ld  In s t ru c t i o n  in  South Afr ica,  t h a t  in 

her  opinion

welfare  o rg an iz a t io n s  should be re l i eved  completely 
of  a l l  expenses in connection with f i e l d  i n s t r u c t i o n .
I f  t h e i r  s e rv ic e s  are required ,  and I th ink  t h i s  i s  
i n e v i t a b l e  i f  s tuden ts  are to be s u i t a b ly  educated,  
the u n i v e r s i t i e s  should purchase these  se rv ice s  from 
the agenc ies a t  the cu r ren t  market p r i c e . 24

The f inding of  s o c i a l  welfare and education poses many 

d i f f i c u l t i e s .  Mrs. Dowling expressed the opinion th a t  " the  

pub l ic  w i l l  be averse to c o n t r ib u te  money to welfare agencies i f  

they become oware t h a t  money i s  being used for  the education of  

s o c i a l  workers*25 However, the presen t  w r i t e r  cannot agree with 

t h i s  view. Socia l  w elfare  se rv ice s  cannot be fu l l y  e f f e c t i v e  

without  the input  of  p ro f e s s io n a l  soc ia l  work. What i s  required  

i s  the i n t e r p r e t a t i o n  to  the genera l  pub l ic  of the need fo r  

adequate educa t iona l  f a c i l i t i e s  for  s o c ia l  workers.  The FWC 

should work c lo se ly  with National  Councils and S ta t e  Departments 

in t h i s  connection,  as  well as with p ro fe s s io n a l  a s s o c ia t io n s  of 

s o c i a l  workers.  Kinde lsperger  wrote of the United S ta te s  scene
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in 1966;"government and the  p ro fe s s iona l  a s soc ia t ion  are major
26in f luences  on s o c i a l  work education today." South African

schools of  s o c i a l  work should explore ways in  which these  bodies

could be involved to  a g r e a t e r  e x ten t  in the f i n a n c i a l  support  of

s o c ia l  work education and /or  in the  i n t e r p r e t a t i o n  of  the

s ig n i f i c a n c e  of  such educa tion .  As Professor  Erika Theron

s ta t e d  a t  the 1971 Conference on F ie ld  In s t ru c t i o n  HGrondwette . . .
27kan gewysig word, en d ie  S t a a t  en d ie  publiek kan opgevoed word!" 

Through such pub l ic  r e l a t i o n s  work, p r iva te  sources of funds s.'ch 

os foundations  as well as governmental sources could po s s ib ly  be 

tapped to f inance the c o s t s  a s soc ia ted  with p ro fe s s iona l  f i e l d  

i n s t r u c t i o n  of  the d es i r ed  standard .

However, th e re  are o the r  ways in which the Univers i ty  

adm in is t ra t ion  could i n d i r e c t l y  support f i e l d  i n s t r u c t i o n  and ot  

the same time a f fo rd  g r e a t e r  s t a t u s  to  agency-employed f i e l d  

i n s t r u c t o r s  c o n t r ib u t in g  to  the U n i v e r s i t y ' s  educa tiona l  programme.

The p r i v i l e g e s  a f forded  to  medical p r a c t i t i o n e r s  holding jo in t  

appointment!-- on the s t a f f  of  p rov inc ia l  h o s p i t a l s  and u n i v e r s i t i e s  

could serve as p receden ts .  Some o f  these could poss ib ly  be 

extended to agency f i e l d  i n s t r u c t o r s .  P o s s i b i l i t i e s  are the pa r t  

remission of U n ive rs i ty  fees  for  the ch i ld ren  of such in d iv id u a l s ,  

al lowing them the  use of  u n iv e r s i t y  l i b r a r y  and spor ts  f a c i l i t i e s ,  

t o g e th e r  with according them the honour of inc luding t h e i r  names 

in the Univers i ty  Calendar.  The FWC should i n t e r p r e t  to  the 

U n ive rs i ty  adm in is t ra t ion  the  importance of these  or s im i la r  

measures in expressing the  U n i v e r s i t y ' s  recogni t ion  of  t h e i r  

co n t r ib u t io n .  This could a s s i s t  in fo s te r in g  the type of  c l im ate  

requ i red  i f  c. icncies are to  provide f i e l d  i n s t r u c t i o n  of  the type 

described  in the p resen t  s tudy.

At p resen t  a t  the U n ive rs i ty  of  the Witwatersrand,  the 

Deputy Vice-Chancel lor  of  the  Univers i ty  e n t e r t a i n s  agency
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execu tives  and s tuden t  superv iso rs  to  lun- once a year  to  express 

the U n iv e r s i t y ’ s app rec ia t ion  to  them. (Ex is t ing  Channel C — f  Y 

— f  X) Perhaps from time to  time s im i l a r  con tac t  should be

e s t a b l i s h e d  between the U n ivers i ty  and the Boards of  f i e l d  

i n s t r u c t i o n  c e n t r e s ;  in o th e r  words, some channels of communication 

should be e s t a b l i s h e d  between elements C and Z of  the F ie ld  Work 

System (Diagram 3) .  This could take  the form of an annual l e t t e r

of  app rec ia t ion  from the P r in c i p a l  of  the U n ivers i ty  to  the Chairman 

of  Boards or  the Heads of  Departments providing f i e l d  i n s t r u c t io n  

to  s o c i a l  work s tudents ,  and/or  s o c i a l  functions  on s i g n i f i c a n t  

occas ions .  I t  i s  i n t e r e s t i n g  to  note t h a t  Katherine Kendall made 

the  fol lowing remarks (which w i l l  be quoted as concluding thoughts 

on t h i s  Chapter)  in 1958 a t  a f i f t i e t h  anniversa ry  d inner honouring 

s o c ia l  agenc ies  which had p a r t i c i p a t e d  in the f i e l d  work programme 

of the U n ivers i ty  of  Chicago 's  School of  Socia l  Service Administration

Can we, as we work on problems of f i e l d  i n s t r u c t i o n ,  
c r e a t e  a more splendid  image of  what i s  needed for  
the  education of personnel  fo r  our exac ting and 
highly  re spons ib le  f i e l d  of  se rv ice?  Can we confer  
s p e c ia l  p r e s t i g e  as t r a in in g  cen t res  upon agencies 
which t r u l y  funct ion as educa t iona l  p a r tn e r s  in the 
p ro fe s s io n a l  p repara t ion  of  s o c ia l  workerr' '  Can 
we accord to  f i e l d  i n s t r u c t o r s ,  who t r u l y  teach,  
the  s t a t u s  and p r i v i l e g e s  of rank which serve as 
recogn i t ion  of  meri t  in the u n i v e r s i t y ? 2 8
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CHAPTER 14

SUMMARY OF THE STUDY AND MAJOR RECOMMENDATIONS

14.1 The presen t  Study : A Summary

The p resen t  s tudy was designed to explore the ro le  of the

f i e l d  work consu l tan t  in  s o c i a l  work educa tion.  The i n s t r u c t io n

of s tuden ts  with in  the  f i e l d  of soc ia l  work p r a c t i c e  forms an 

i n t e g r a l  p a r t  of p ro f e s s io n a l  education for  s o c i a l  work, o v i t a l  

ad junc t  to  t h e o r e t i c a l  p repara t ion  in the classroom. Many pa t te rn s  

of  f i e l d  i n s t r u c t i o n  are  poss ib le  but the t r a d i t i o n a l  p a t t e rn  has 

involved the  placement of  s tuden ts  in wel fa re o rgan isa t ions  in the 

community with the purpose of  enabling them to develop s k i l l  in 

one or  more methods of  s o c i a l  work p r a c t i c e  under the supervision 

of  an agency-employed f i e l d  i n s t r u c t o r  r superv iso r .

T'lese o rg an is a t io n s  are  independent of the u n iv e rs i ty  but 

f o r  var ious  reasons they undertake to  co-opera te  with i t  in  providing 

f i e l d  i n s t r u c t i o n  fo r  s tuden t s .  They thereby e n t e r  in to  a 

p a r tn e r s h ip  with the u n iv e r s i t y  in the educa tion of  i t s  s o c i a l  work 

s tudents  With; n t h i s  l e a r n i n g - t e a r h in g - p r a c t i c e  pa r tne rsh ip ,  i t  

i s  the u n iv e r s i t y  which awards the f i n a l  q u a l i f i c a t i o n  fo r  p ra c t i c e  

and i t  i s  the  u n iv e r s i t y  th e re fo re  which must r e t a i n  the f i n a l  

r e s p o n s i b i l i t y  for  the na tu re  and q u a l i t y  of  f i e l d  i n s t r u c t io n  

provided to  i t s  s tuden t s  b y  f i e l d  i n s t r u c t i o n  ce n t re s .  The 

r e l a t i o n s h i p  between the u n iv e r s i ty  and the agencies p a r t i c i p a t i n g  

in  i t s  f i e l d  i n s t r u c t i o n  programme is  th e re fo re  a complicated one 

r eq u i r in g  s k i l l e d  management. The " f i e l d  work consu l tan t"  i s  

def ined  as t h a t  member of  the academic s t a f f  of  a u n iv e r s i ty  school 

or  department of  s o c i a l  work to  whom i s  delegated  the r e s p o n s i b i l i t y  

f o r  o rgan is ing  and co -o rd ina t ing  the f i e l d  work programme and ipso 

f a c to  the r e l a t i o n s h i p s  with the co-operat ing  f i e l d  in s t ru c t io n  

c e n t r e s .  The use of  t h i s  term in p reference to o the r  terms such 

as t u t o r ,  adv ise r  or  f i e l d  work o f f i c i a l  (veldwcrkbeompte) was
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■otivoted  in  the  p resen t  s tudy.

Because of  the  complexit ie s  of the  f i e l d  i n s t r u c t io n  

s i t u a t i o n  and the numerous p a r t i c i p a n t s  involved,  i t  i s  submitted 

t h a t  systems theory  i s  r e l e v a n t  to  an understanding of the 

phenomena involved in  the f i e l d  i n s t r u c t i o n  process.  The f i e l d  

work s i t u a t i o n  was conceptua l ised  as a soc ia l  system involving 

two main sub-systems,  the agency and the u n iv e r s i ty ,  with the 

s tuden t  viewed as an element belonging in pa r t  to both systems 

al though p r im ar i ly  p a r t  of the U n ivers i ty  sub-system. The ro le  

of  each element in a s o c i a l  system i s  determined by i t s  i n t e r a c t io n  

with o the r  elements,  and the ro l e  of  the f i e l d  work consu l tan t  was 

concep tua l i sed  in terms of  her  r e l a t i o n s h ip s  with the  o the r  elements 

o f  the  f i e l d  work system. The expos it ion  of t h i s  concept of  the 

r o l e  of the f i e l d  work consu l tan t  in Chapter 2 of  the o resen t  study 

th e re fo re  f u l f i l l e d  the f i r s t  aim of the study described in  Chapter 

1, namely, "To develop the concept of  the ro le  of  the F ie ld  Work 

Consultant  in  terms of systems th eorv ."  I t  i s  submitted t h a t  the 

co n c e p tu a l i s a t io n  of  the ro le  of  the f i e l d  work consu l tan t  in  terms 

of  a f i e l d  work system i l lu m in a te s  understanding of  the f i e l d  

i n s t r u c t i o n  s i t u a t i o n  and f a c i l i t a t e s  the implementation of  a 

s a t i s f a c t o r y  and produc tive f i e l d  i n s t r u c t io n  programme.

The study focused on da ta  fiom the Univers i ty  of  the 

Witwatersrand,  Johannesburg.  While t h i s  may be regarded as a 

l i m i t a t i o n ,  each School of  Socia l  Work implements both genera l  

p r i n c i p l e s  of  s o c ia l  work education and i t s  own s p e c i f i c  philosophy 

based p a r t l y  on i t ,  loc a l  cond i t ions .  There are many precedents  in 

the  s o c ia l  work l i t e r a t u r e  of  s tu d ie s  based on the p r a c t i c e s  of 

p a r t i c u l a r  schools which n eve r the le s s  have relevance fo r  soc ia l  

work educators  elsewhere.  U  i s  hoped th a t  the p resen t  study 

may make a c o n t r ib u t io n  in t n i s  regard .



A* S i r  John Denham wrote in  the 17th Century, "we may our ends by 

our beginnings know"* and P a r t  I I  o f  the p resen t  s tudy the re fo re  

explored the ro le  of  the f i e l d  work consu l tan t  in h i s t o r i c a l  

p e r sp ec t iv e .  I n i t i a l l y ,  the development of  the  s o c ia l  work 

curriculum in  genera l  a t  the Univers i ty  of  the Witwatersrand was 

sketched,  and t h i s  was followed by an an a ly s i s  of  t r ends  in the 

f i e l d  work area  in  p a r t i c u l a r .  The themes explored were as follows:

i .  The U n iv e r s i t y ' s  r ecogn i t ion  of  f i e l d  work as r e f l e c te d

in i t s  r eg u la t io n s  and published sy l labuses .

i i .  The c r ea t io n  by the  Univers i ty  of  s p e c i f i c  pos ts  for  persons 

to  a c t  as f i-fld work co n s u l t an t s .

i l l .  F inanc ia l  aspec ts  of  the r e l a t i o n s h ip  betweon the Univers i ty  

and f i e l d  i n s t r u c t i o n  c e n t r e s .

i v .  The F ie ld  Work C o n s u l t a n t ' s  p r a c t i c e s  and procedures in 

r e l a t i o n  to  f i e l d  i n s t r u c t i o n  c e n t r e s .

v. The f i e l d  work c o n s u l t a n t ' s  p r a c t i c e s  and procedures in 

r e l a t i o n  to  s tuden ts  undergoing f i e l d  i n s t r u c t i o n .

P a r t  Two of t? e d i s s e r t a t i o n  th e re fo re  f u l f i l l e d  the second 

aim of the study as descr ibed in Chapter  I ,  page 11.

For purposes of  developing the concept of  the ro le  of  iSe

f i e l d  work consu l tan t  in the p resen t  s tudy,  the t r a d i t i o n a l  p a t te rn  

of  f i e l d  i n s t r u c t i o n  was adopted os a model. This p a t t e rn ,  

involv ing  as i t  does a p a r tn e r sh ip  between school and agency with 

regard to  educa tiona l  p r a c t i c e ,  was described in the Journal  of 

Education for  Social  Work in  the United S ta te s  in 1971 as "a most
2

complicated,  co n t ro v e r s i a l  and troublesome area  of  mutual concern."  

Many a u t h o r i t i e s  in t h a t  count ry are concerned about t h i s  mcdel and 

are experimenting with new p a t t e rn s  involving for  example the use 

of  s e rv ic e  cen t r e s  or teaching c e n t r e s .  As Dr. Jan de Jongh, 

eminent s o c ia l  work e d u c a t io n a l i s t  from the Netherlands,  wrote in
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1953, " in  the United S ta t e s  . . .  being new seems to  give a th ing an

immediate lead in the  always l i v e l y  competi t ion;  something new

s t a r t s  with the supposi t ion  of  i t s  being b e t t e r . The oppos ite  i s  
3

t r u e  in  Europe." South African s o c i a l  work education in  1973 

probably l i e s  somewhere between these two p o s i t i o n s ,  i n t e r e s t e d  in 

new developments but requ i r ing  evidence of  t h e i r  value before 

experimenting with them. The t r a d i t i o n a l  model s t i l l  predominates 

in  t h i s  country and c e r t a i n l y  a t  the U nivers i ty  of  the Witwatersrond.

I t  i s  submitted th a t  t h i s  i s  not because of  re luc tance  to 

innova te  per  se,  but because the t r a d i t i o n a l  p a t t e rn  has cert™‘-r 

i n t r i n s i c  advantages. While the appointment of  school-based 

s uperv iso rs  for  example may in  some ways reduce the dilemma between 

the  s e rv ic e  and educa t iona l  goa ls  with in  community f i e l d  in s t r u c t io n  

c e n t r e s ,  in  o ther  ways i t  may serve to  " inc rea se  the d is tance  

between p r a c t i c e  and educa t ion ."^  In any event ,  even in  the United 

S ta t e s  i t  seems t h a t  the experimental  p ro je c t s  are l i k e l y  to  be 

supplementary t o , r a t h e r  than replacements for, the t r a d i t i o n a l  forms 

of  f i ' l d  i n s t r u c t i o n .

fh1 present  s tudy concentra ted  on exploring the ro le  of  the 

f i .  fork consu l tan t  wi :hin the f i e l d  work programme of the f i n a l  

(fou. h) year  of s tudy for  the degree of  Bachelor  of  Arts in  Social  

Work a t  e Univers i ty  of  the Witwatersrond.  This involves 

s tuden t s  in  concurrent  placements in f i e l d  i n s t r u c t i o n  cen t r e s  for  

two days per week from the commencement of  the academic year  in 

l a t e  February u n t i l  a t o t a l  of  fou- hundred hours have been 

accumulated,  abuut seven months l a t e r .

The heart  of  the f i e l d  i n s t r u c t i o n  experience i s  the 

r e l a t i o n s h i p  between the s tuden t  and the soc ia l  worker with in  the 

agency who i s  assigned r e s p o n s i b i l i t y  for  organ is ing the s tudent  s 

f i e l d  i n s t r u c t i o n  placement and c r y s t a l l i z i n g  i t  for  her  through
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superv is ion ,  a process with adm in is t r a t ive ,  teaching and helping 

components. Supervisor,  s tudent  and the f i e l d  work consultan t  

who b r ings  them toge the r ,  comprise the  f i e l d  work t r i a d  in s o c ia l  

work edi nat ion ,  the core '-f the f i e l d  work system. In terms 

o f  s /s tems theory ,  the r e l a t i o n s h ip  between superv isor  and s tudent  

v i l l  be a v i t a l  determinant  of  the f i e l d  work co n s u l t a n t ’ s lo l e  

and two p ro je c t s  were th e r e f o r e  undertaken to  ga ther  empirical  

da ta  on se lec ted  aspec ts  o f  the f i e l d  placements in  genera l  and 

superv is ion  in p a r t i c u l a r .

These p ro j e c t s  were f u l l y  descr ibed in P a r t  I I I  of  the 

p resen t  s tudy.  The inc lus ion  of each aspect  of  f i e l d  i n s t r u c t i o n  

in v e s t i g a t e d  was motivated on the b a s i s  of models derived from tho 

s o c i a l  work l i t e r a t u r e  and the w r i t e r ' s  experience;  the 

em pir ica l  da ta  der ived were reported  and discussed ,  and the 

im p l ica t ions  of the f ind ings  for  the evolving ro le  of the f i e l d  

work consu l tan t  were considered.  Consequently Part  I I I  f u l f i l l e d  

the t h i r d  aim of the study as presented in Chapter 1, Section 3, 

namely:
To formulate a modt'l of  c e r t a i n  aspects  of  f i e l d  i n s t r u c t i o n  

and the superv isor-s tuden-  r e l a t i o n s h i p  in s o c i a l  work educa tion;  

to  a s c e r t a in  r e le v an t  f a c t s  r e l a t i n g  to  these s p e c i f i c  f ea tu res  of 

f i e l d  i n s t r u c t i o n  a t  the Univers i ty  of  the Witwatersrand;  and 

f u r t h e r  to i d e n t i f y  the im p l ica t ions  of  the f indings  for  the 

evolving ro le  of  the f i e l d  work consu l t an t .

Par t  IV expanded upon the themes developed e a r l i e r .  I f  the 

p a r t i c i p a n t s  in the s o c i a l  work educa tiona l  process were viewed 

as elements in a s o c ia l  system, and i f  s p e c i f i c  aspec ts  of  f i e l c  

in s t r u c t i o n  were d e s i r a b l e  so th a t  e f f o r t s  should be made to achieve 

t h e i r  implementat ion,  in what ways should the FWC opera te  within 

the f i e l d  work system in o rder to achieve t!,e goals  ou t l ined  in 

P a r t  I I I ?  P a r t  IV th e re fo re  d e t a i l e d  the ro le  r e l a t io n s h ip s  in



which the FWC should be involved by v i r t u e  of  her  pos i t ion  in  the 

f i e l d  work system.

These embraced r e l a t i o n s h ip s  with superv isors ,  s tudents ,  

agency execu tives  and boards, and elements within the u n iv e rs i ty  

sub-system.

P ar t  IV of the p resen t  s tudy th e re fo re  f u l f i l l e d  the fourth 

aim of  the study,  namely,

"On the  bas is  of  a s tudy of a v a i l a b l e  l i t e r a t u r e ,  
engagement in the a c t i v i t i e s  a s soc ia ted  with the 
ro le  o f  f i e l d  work consu l tan t ,  and empir ica l  research,  
to explore  the functions  and r e s p o n s i b i l i t i e s  of  the 
f i e l d  work consu l tan t  and to  concep tua l i se  the ro le  
re l (  ■ inships  between the  f i e l d  work consu l tan t  and 
the  , Yier p a r t i c i p a n t s  in the s o c i a l  work educa tional  
process  conceived of  as elements in a s o c i a l  system."

Five hypotheses were formulated a t  the commencement of  the 

p resen t  s tudy.

The second and t h i r d  hypotheses r e l a t e d  to  f ea tu re s  of the 

f i e l d  i n s t r u c t i o n  programmes in  the s tuden t  placements s tu d ied .

In terms of  the second hypothesis ,  i t  was a n t i c ip a t e d  t h a t  f i e l d  

i n s t r u c t i o n  cen t re s  would d i f f e r  with r espec t  to  the  p a t t e rn  of 

f i e l d  i n s t r u c t i o n  they provided and in p a r t i c u l a r  with regard  to  

the  amount and type of  supervis ion o f f e re d .  The r e s u l t s  of  the 

annual  p r o j e c t s  in 1968 and 1969 and the supplementary,  weekly 

p ro j e c t  in 1969 confirm t h i s  hypothes is .  The ten f i e l d  i n s t r u c t i o n  

c e n t r e s  u t i l i s e d  over the two year  per iod  did in  f a c t  d i f f e r  in 

terms of a sp ec t s  of the f i e l d  i n s t r u c t i o n  they o f fe red ,  while the 

seven f i e l d  i n s t r u c t i o n  cen t res  ope ra t ing  as such in 1969 displayed 

wide v a r i a t i o n  in the amount and typv o f  supervis ion they provided.

The t h i r d  hypothesis  r e l a t e d  to  the content  of the supervisory 

ses s ions  conducted a t  f i e l d  i n s t r u c t i o n  cen t res  and was div ided
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in to  two p o r t s .  In terms of  the f i r s t  sub-sec t ion  i t  was 

a n t i c ip a te d  t h a t  d is cuss ions  r e l a t e d  to  the ob je c t iv e  aspects  

of the  case,  o r  case management, woulo occur more f i&quontly than 

the d iscuss ion  of  su b je c t iv e  f a c t o r r  or  the  emotional aspects  of  

the s i t u a t i o n .  The em pir ica l  da ta  in pa r t  confirmed t h i s  

hypothesi s ,  and in  p a r t  ind ica te d  th a t  i t  was f a l s e .  Student 

responses to  the  annual ques t io n n a i re  in 1968 and 1969 revealed 

t h a t  " o b jec t iv e  ac t ion"  was d iscussed f requen t ly  in approximately 

80% of  placements while the  to p i c  " su b jec t iv e  aspec ts"  was discussed 

f requen t ly  in 45% of placements.  However, s tuden t  responses to  

the weekly ques t io n n a i re  in  the supplementary p ro je c t  in  1969 

in d ica te d  t h a t  " o b je c t iv e  ac t ion"  was discussed during formal 

superv is ion  in  an average of  50% of  the t o t a l  number of  weeks in 

which s tuden ts  worked in  f i e l d  i n s t r u c t io n  cen t re s ,  while " sub jec t ivo  

aspects"  fea tu red  in 54% of f i e l d  work weeks. While t h i s  f inding 

must lead  to the  r e j e c t i o n  of hypothes is  I l l ( i )  i t  i s  noteworthy 

t h a t  both the percentages  der ived from the da ta  are low. The 

d iscuss ion  of su b je c t iv e  aspects  of s o c ia l  work as defined in the 

p -nsen t  study i s  c e n t r a l  to  the s tu d e n t ' s  l e a rn ing  and should 

fe a tu r e  during superv is ion  in th> large major i ty  of  the weeks which 

make up a s t u d e n t ' s  concurren t  placement in an agency.

Hypothesis  I l l ( i i )  s t a t e d  t h a f 'd i s c v s s i o n s  involving the 

i n t e g r a t i o n  of  theory and p r a c t i c e  would occui in f reque n t ly  

and the  r e s u l t s  of both p ro j e c t s  s u b s t a n t i a t e d  t h i s  view.

The fou r th  hypothesi s  r e l a t e d  to one aspec t  of  the f i e l d  

work c o n s u l t a n t ' s  ro le  in  r e l a t i o n  to  supe rv iso rs .  I t  was 

a n t i c ip a t e d  t h a t  a s e r i e s  of s e i n e r s  on superv is ion  conducted 

by the  f i e l d  work c o n s u l t an t  fo r  superv isors  would be p o s i t i v e ly  

evalua ted  by the p a r t i c i p a n t s .  The data  repor ted  in Chapter 11 

showed th a t  t h i s  hypothesis  was co r rec t ,w h i l e  the r e s u l t s  of  the 

a n a ly s i s  of the t u t o r i a l s  conducted by the f i e l d  work consult an t

L
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fo r  the  eleven f i n a l - y e a r  s tuden ts  a t  the Univers i ty  of  the 

Witwatersrond School of  Socia l  Work in 1969 confirm the f i f t h  

hypothes is ,  f'^’ncly, th a t

i t  would be demonstrated t h a t  th e re  i s  a need fo r  
r e g u la r  c o n s u l t a t i o n s  between the  f i e l d  work 
consu l t an t  and s tuden ts  p a r t i c i p a t i n g  in the  f i e l d  
i n s t r u c t i o n  programme.

I t  i s  f u r t h e r  submitted t h a t  the study as a whole, the 

em pir ica l  data  and the documentation from the  soc iu .1 work l i t e r a t u r e ,  

i n d i c a t e s  t h a t  the f i r s t  hypothes is  s t a t e d  in Chapter 1, Section 

6 , has v a l i d i t y .  This hypothesis  s t a t e d  as follows;

the p os i t ion  * f i e l d  work c o n s u l t a n t "  involves 
c e r t a in  i d e n t i f i a b l e  ro le  r e s p o n s i b i l i t i e s  which 
would make i t  a s t r a t e g i c a l l y  important  post  on 
the es tab l ishment o f  a u n iv e r s i t y  school or  
department of  s o c i a l  work.

I t  would appear from the p resen t  s tudy th a t  the f i e l d  work 

consu l t an t  has a s t r a t e g i c  ro le  to  play in  m i t a t i n g  and s t im ula t ing  

ac t ion  which has the e f f e c t  of keeping the f i e l d  work system in a 

s t a t e  of  r e l a t i v e  equ i l ib r ium so t h a t  a product ive f i e l d  in s t r u c t io n  

programme can be maintained.

14.2 Recommendations a r i s i n g  from the Present  Study

In the l i g h t  of  a l l  the r e l e v a n t  f ind ings  obtained in  the 

p resen t  s tudy,  the fo l lowing recommendations have been formulated.

c o n s u l t an t  "be adopted in p reference  to o th e r  poss ib le  terms a t  

p resen t  in use, as t h i s  desc r ibes  most app rop r ia te ly  the nature  

of  the functions  a s soc ia ted  with the p o s i t i o n .

I  General

( i )  I t  i s  suggested t h a t  the term " f i e l d  work

X



( i i )  In view of  the  impor tan t  r o le  which the f i e l d  

work c o n s u l t an t  plays  as a c a t a l y s t  with in  the f i e l d  in s t r u c t io n  

programme, i t  i s  recommended t h a t  u n i v e r s i t i e s  make provision for  

pos t s  of  " f i e l d  work consu l tan ts"  on the  es tabl ishment of  t h e i r  

schools or  departments of s o c i a l  work in s u f f i c i e n t  numbers so 

t h a t  the s t a f f - s t u d e n t  r a t i o  'remain low enough to  enable each 

incumbent t o  perform her  r o l e  adequately .

( i i i )  The pos ts  " f i e l d  work consu l tan ts"  should

be accorded f u l l  academic s t a t u s  in  the same way as l e c tu r in g  pos ts .  

As Sherman Merle wrote in the  American coi .text :

Advisement as a func t iona l  r e s p o n s i b i l i t y  should be 
seen as a sp e c ia l i z e d  f u n c t i o n . . . .  I suggest  th a t  
the  importance of  the advising func tion should 
encourage the  development of  s p e c ia l  s k i l l s  in t h i s  
a rea  and t h a t  schools should recognise and ac c re d i t  
t h i s  ,:nec ;. a l i z a t i c : i  as they a c c r e d i t  teach ing and 
re sea rch .  Student  advisement should not  be thought 
of  as  something anyone can do with h is  l e f t  hand.5

To paraphrase t h i s  in  Suuth African terms,  i t  may be sa id  t h a t  

u n i v e r s i t i e s  should acknowledge t h a t  s p e c ia l i s e d  knowledge and 

s k i l l  are required  of  those members of  the  academic s t a f f  who are 

de lega ted the  r e s p o n s i b i l i t y  of  organ is ing  and co -o rd ina t ing  the 

f i e l d  work programme, and t h a t  s t a f f  members performing these  ta sks  

should be given c r e d i t  fo r  the e x p e r t i s e  demanded of them,

( iv )  I t  i s  submitted tha t  the ro le  of the FWC should 

be viewed as a blend of  s o c ia l  worker and e d u c a t i o n a l i s t .  I t  

re p re s e n t s  one form of expression of the p ro fe s s io n a l  p r a c t i c e  of 

s o c i a l  work and should th e re fo re  be based on s o c i a l  work p r in c i p l e s .  

However, i t  i s  p r im ar i ly  cn educa t iona l  ro le ,  and the FWC should 

th e re f o r e  be acquainted with p r i n c i p l e s  developed with in  the f i e l d  

o f  educa t iona l  theory  and p r a c t i c e .  Withjn the performance of

her  ro le ,  the FWC should express  her  own p e r s o n a l i ty  with 

genuineness and a u t h e n t i c i t y .  She should al so  opera te  with 

f l e x i b i l i t y  within the def ined s t r u c t u r e  of the educa tiona l  system, 

and in d i v i d u a l i s e  s tuden t s  as fa i  as poss ib le



I I  Recommendations emerging from the  h is to r ic a l  survey

( i )  The s t a t u s  of  the degree Bachelor of Art" in 

Socia l  Work a t  the U n ivers i ty  of  the Witwatersrand rcqui* s f u r th e r  

c l a r i f i c a t i o n .  As gradua tes  who have achieved an acade. : a l l y  

accep tab le  standard  can proceed d i r e c t l y  to  the degree of Master 

of  Arts  in  Socia l  Work a t  the same U nivers i ty ,  but not  n ece ssa r i ly  

a t  o th e r  South African U n iv e r s i t i e s ,  the School c f  Socia l  Work 

should r eques t  the U n ivers i ty  f u r t h e r  to  i n v e s t i g a t e  ways in  which 

such s tuden t s  could rece ive  o f f i c i a l  recogni t ion  t h a t  t h e i r  Bache lor 's  

degree i s  of  honours s t a t u s .  Possib ly  the in t roduc t ion  of a dual 

curriculum in  the fou r th  year o f  study and the s e lec t io n  of  s tudents  

fo r  the  d i f f e r e n t  branches of  t h a t  curriculum a t  the  end of  the 

t h i r d  year  of  s tudy,  could be explored.

( i i )  I t  would seem th a t  a f i t t i n g  culmination to  the 

p ro fe s s io n a l  p repa ra t ion  f s o c i a l  work s tuden ts  a t  the U n ive rs i ty , 

in the  classroom and in  ”n. f i e ] d ,  would be fo r  graduands to  take 

cn oath s i m i l a r  to  the P e r o t i c  Oath o r  the oath taken by s tuden ts  

who rece ive  the degree ur Bachelor of Arts  in Speech and Hearing Therapy. 

Such an innovation was proposed a t  the Univers i ty  of  the Witwatersrand

in 1954, when the foJ.owing form of d ec l a r a t i o n  was suggested.

As a graduate in  Social  Work of the  Univers i ty  of 
the Witwatersrand,  I do solemnly dec la re :

THAT I s h a l l  exe rc i se  my profess ion  to the bes t  
of  my knowledge and a b i l i t y  for  the s o c ia l  welfare 
c r my c l i e n t s :
THAT I s h a l l  not  improperly divulge  anything I 
have learned  in  my p ro fe s s iona l  capac i ty ;

THAT in  my r e l a t i o n s  with c l i e n t s  and co lleagues 
I  s h a l l  conduct myself as becomes a member of  the 
honourable p ro fess ion  of  s o c ia l  work. 6

j t j  The ro le  of  the f i e l d  work consu l tan t  in  r e l a t i o n
to  the f i e l d  in s t ru c t io n  programme a t  the Univers i ty  
of  the Witwatersrand in genera l ,  ynd in r e l a t i o n  to 
s u p e r v i s i on in p a r t i c u l a r

(a)  As a genera l  p r i n c i p l e ,  the f i e l d  work



co n s u l t an t  with her co l leagues  in  the School of  Socia l  Work must 

def ine  the ob je c t iv e s  and e s s e n t i a l  content  of  the f i e l d  

i n s t r u c t i o n  programme. These d e f i n i t i o n s  should be c l e a r ly  

formulated in  a w r i t t e n  Guide to  F ie ld  In s t ru c t i o n  Centres,  and 

communicated to  the agencies concerned through the Guide and 

through d iscuss ion .  In the words of  a pub l ica t ion  issued  by the 

Council on Soc ia l  Work Education in  the United S ta t e s ,  t h i s  serves 

the  purpose of  leav ing " f i e l d  i n s t r u c t o r s  f r e e r  to  do a more 

c r e a t i v e  job than they can with p resen t  u n c e r t a in t i e s  about what 

they  are expected to  teach .

(b) The fol lowing are s p e c i f i c  recommendations 

r e l a t i n g  to  aspects  of f i e l d  in s t r u c t io n ?

( i )  The f i e l d  work consu l tan t  must i n t e r p r e t  

to  agenc ies more f u l l y  than a t  p resen t ,  tha t  they and the student  

supe rv iso rs  they appoint  undertake an educa tional  commitment when 

they  accept  s tuden ts  fo r  f i e l d  i n s t r u c t i o n .  This should embrace 

the  appointment of  one, c l e a r ly -d e s ig n a te d  superv isor  fo r  the 

du ra t ion  of  the s t u d e n t ' s  placement,  with a deputy who can supervise 

the  s tuden t  on those  occasions when the superv isor  has to be absent  

from the agency fo r  unavoidable reasons.

( i i )  Supervisors  should be r e l i ev ed  of  p a r t  

o f  t h e i r  workloads when they are  assigned r e s p o n s i b i l i t y  foi 

superv is ing  s tuden ts ,  and the f i e l d  work consu l tan t  should n ego t ia te  

with agenc ies in t h i s  connection.

( i i i )  The f i e l d  work consu l tan t  should be 

imag inat ive  in the  s e l e c t i o n  of  f i e l d  placements for  s tuden ts ,and  

f l e x i b l e  in the implementat ion of  schr.ol-made ru les  r e l a t i n g  to 

f i e l d  i n s t r u c t i o n ,  P o t e n t i a l l y  b e n e f i c i a l  or i n t e r e s t i n g  placements 

should not be au tom at ica l ly  r e j e c t e d  because no s o c ia l  work 

superv iso r  i s  a v a i l a b l e  i f  a t a l e n t e d  member of another,  r e la ted  

p ro fe s s ion  could provide the s tudent  with a va luable  l ea rn ing  

exper ience in c o n s u l t r t i o n  « i t h  the f i e l d  work consu l tan t .



Each in s ta n c e  should be considered on i t s  ind iv idua l  meri ts .

( iv )  Agencies should be f u r t h e r  encouraged

to  formulate  a c l e a r  po l icy  regarding the manner in  which s tudents  

should in t roduce  themselves to  c l i e n t s .  Supervisors must inform 

t h e i r  s tuden t s  and o the r  agency s t a f f  members of  t h i s  poli cy .  In 

the  Guide to  F ie ld  In s t ru c t io n  Centres and in  verba l  d iscuss ions  

the  f i e l d  work consu l tan t  should emphasise the  importance of  c l ea r ,  

unambiguous communication between superv iso rs ,  s tudents  and s t a f f  

about agency po l i cy  on t h i s  and o th e r  i s sues .

(v) The approximate number of  cases which i s

d e s i r a b l e  fo r  inc lus ion  in a s t u d e n t ' s  case load  i s  twelve,  and

i d e a l l y  the se  should comprise both shor t- te rm and long-term cases.  

There should be c) ' , sv t ta t ion  between the f i e l d  work

c o n s u l t an t  and rv h'f isnard ing  the  s e l e c t i o n  of  cases for

s tu d e n t s .

(v i )  Supervisors  need to  be encouraged to 

in c re a se  th? ad m in i s t r a t iv e  component in f i e l d  i n s t r u c t i o n  by 

ar ranging  fo r  s tuden ts  to  a t tend  meetings of  the  board o r  o ther

a d m in i s t r a t iv e  committees in  the agency.

( v i i )  V i s i t s  o f  observat ion  should fea tu re  

as pan.  of f i e l d  i n s t r u c t i o n  in a l l  placements and t h i s  i s  

another  a rea  which requ i re s  emphasis in  n eg o t ia t io n s  between the 

f i e l d  work co n su l t an t  and f i e l d  i n s t r u c t i o n  c e n t r e s .

(c )  The following a re  s p e c i f i c  recommendations 

r e l a t i n g  to  the supervisory  process :

( i )  fhe f i e l d  work consu l tan t  should a s s i s t  

f i e l d  i n s t r u c t i o n  cen t res  to understand the v i t a l  ro le  ployed by 

formal superv is ion  in f i e l d  i n s t r u c t i o n ,  and to  develop t h e i r

resources  to  provide such superv is ion  as f a r  as  i s  p r a c t i c a b l e .

She should aim through her a c t i v i t i e s  to  inc re a se  the propor t ion 

of  f i e l d  work weeks in which s tuden ts  receive formal superv is ion .
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( i i )  In work with f i e l d  i n s t r u c t io n  centres,  

the  f i e l d  work consu l tan t  should concentra te  on providing a 

d e t a i l e d  expos it ion  o f  the o th e r  f ea tu re s  which should cha ra c te r i s e  

formal superv is ion  of  the  required  s tandard ,  fo r  example, the need 

for scheduled appointments a t  a regu la r  t ime,  i n i t i a t e d  by the 

Supervisor,  the d e s i r a b i l i t y  of  the session  being of one to  two 

hours du ra t ion ,  and the  use 3f  process records  as a bas is  fo r  

d i scuss ion .

( i i i )  As the r e s u l t s  in d ica te d  thut  d i f f e r e n t  

p a t t e r n s  o f  superv is ion  ex i s t e d  in d i f f e r e n t  f i e l d  i n s t r u c t io n  

ce n t re s ,  i t  i s  c l e a r  t h a t  the  f i e l d  work consu l t an t  must i n d iv id u a l i s e  

f i e l d  i n s t r u c t i o n  cen t re s  and d i r e c t  her a c t i v i t i e s  in each case 

according to  the s p e c i f i c  circumstances and needs of  the s i t u a t i o n  

e x i s t i n g  in  each agency.

( iv )  Informal superv is ion  a l so  serves an 

important  funct ion in  f i e l d  i n s t r u c t i o n .  I t  i s  recommended 

th e re fo re  t h a t  the re  should be a more e x p l i c i t  d e f in i t i o n  by the 

f i e l d  work consu l tan t  of  the ro le  of t h i s  type of  supervision in 

the  f i e l d  work programme. This should be mentioned in the Guide 

to  Fie ld  I n s t r u c t i o n  Centres and in t e r p r e t e d  in d iscuss ions  with 

sup e rv i so r s .

(v)  With re ference  to  the content  of  

superv isory  se ss ions ,  the f i e l d  work consu l t an t  must enable 

supe rv iso rs  to  concen tra te  to  a g r e a t e r  e x ten t  p a r t i c u l a r l y  on the 

d iscuss ion  of  the following top ic s  as defined in the present  s tudy:

s u b je c t iv e  a spec ts  of soc ia l  work; 

the  i n t e g r a t i o n  of  theory and p r a c t i c e ;  

p o l i cy  and adm in is t ra t ion  of the agency.

( v i )  The more ex tens ive  use of  group 

superv is ion  should be explored in agencies providing placements 

to two or  more s tuden ts  a t  a time.



( v i i )  Evaluation d iscuss ions  between 

superv iso r  and s tuden t  should take  place p e r io d i c a l ly  during 

placements,  and p a r t i c u l a r l y  tow,rds the end of  every placement.

IV The Role of  the F ie ld  Work Consultant  in
Re la t ion  to the F ie ld  Work System

( i )  The f i e l d  work consu l t an t  must i n i t i a t e  and 

f a c i l i t a t e  app rop r ia te  and well - t imed communication between a l l  

the elements of  the f i e l d  work system, and p a r t i c u l a r l y  within 

the f i e l d  work t r i a d ,  superv iso r ,  s tudent  and f i e l d  work 

c o nsu l t an t .

( i i )  In r e l a t i o n  to  superv iso rs ,  the f i e l d  work 

c o nsu l t an t  should f u l f i l  th ree  types  of  function:  ad m in is t r a t iv e ,

educa t iona l  and c o n s u l t a t i v e .  The educa tiona l  function should 

be aimed a t  c u l t i v a t i n g  with in  superv isors  the same concept of  

s o c i a l  work educa tion in genera l  and f i e l d  i n s t r u c t i o n  in

p a r t i c u l a r  which i s  held by the School of  Social  Work. I f

supe rv iso rs  understand these  concepts and id e n t i f y  with the 

School ' s  approach the foundation w i l l  have been l a i d  fo r  the 

a d m in i s t r a t iv e  and c o n s u l t a t i v e  functions  of  the f i e l d  work 

c o n s u l t an t ,  who w i l l  then be able  to avoid the image of an 

overseer ,  an "exper t"  to  be feared and resented .  Her image 

should r a th e r  be t h a t  of  on a u t h o r i t a t i v e  colleague p a r t i c i p a t i n g  

in  a co -opera t ive  e n t e r p r i s e  in which mutual consu l ta t ion  can 

occur.

( i i i )  The educa t iona l  funct ion can be f u l f i l l e d  by 

means of w r i t t e n  guides of manuals on f i e l d  vio.-k, prepared 

o u t l i n e s  for  s tudents '  eva lua tion  r e p o r t s ,  o r i e n t a t i o n  and 

assessment meetings,  rnd courses for  superv isors .  On-going 

seminars for  supe rv iso rs  should be an i n t e g r a l  pa r t  of  the 

u n i v e r s i t y ' s  f i e l d  work programme.

( iv )  To give credence to  the concept of  pa r tne rsh ip ,  

i t  i s  recommended t h a t  superv isors  ploy some par t  in  curriculum



planning.  A> un i n i t i a l  s tep ,  an annual meeting could be held 

to  communicate to  f i e l d  t eache rs  f u l l  d e t a i l s  of  the t h e o re t i c a l  

curriculum and to  a s c e r t a in  t h e i r  views and sugges t ions  about i t .  

This could lead in  time to  the formation of  curriculum committees 

with r e p r e s e n t a t i v e s  from both school and agencies .

(v) To aid  the  f i e l d  work consu l tan t  in  se lec t ing  

s u i t a b l e  agencies and superv isors  fo r  f i e l d  i n s t r u c t i o n ,  i t  i s  

suggested th a t  the co-opera t ion  of  National  Councils and 

P ro fe s s iona l  Associat ions  of  Socia l  Workers be e n l i s t e d  as sources 

of  informat ion in  t h i s  connection.

( v i )  Socia l  work education involves  the emotions as 

well  as the i n t e l l e c t ,  and consequently the re  i s  a need for  the 

i n d i v id u a l i s a t i o n  of  the s tuden t  a t  the school in  order  to a s s i s t  

her t c  i n t e g r a t e  her  t h e o r e t i c a l  and f i e l d  l e a rn in g .  I t  

important  th e -e fo re  fo r  the f i e l d  work consu l tan t  to  have regu la r  

scheduled c o n s u l t a t io n s  or  t u t o r i a l s  with a l l  s tuden t s .  In t h i s  

connection,  the f i e l d  work c o n s u l t a n t ' s  ro le  should be mainly 

though not  exc lus ive ly ,  to  aid s tuden ts  in the i n t e g r a t i o n  of  

t h e i r  f i e l d  work in t o  t h e i r  t o t a l  educa tiona l  exper ience .

( v i i )  In r e l a t i o n  to  the ogency sub-system i t  i s  

recommended th a t  the f i e l d  work consu l tan t  communicate not only 

with the  superv isor ,  but a l so  with the executive d i r e c t o r .  In 

add i t io n ,  she should have some d i r e c t  con tac t  with the s t a f f  group 

as a whole and the  board.  I t  i s  suggested t h a t  she should a t tend  

meetings of these  groups w ith in  the agency from time to  time in 

order  to  i n t e r p r e t  to  them the purposes and methods of  f i e l d  

i n s t r u c t i o n .  Agency executives  as well  as superv isors  should 

in t h e i r  turn a t ten d  meetings a t  the u n iv e r s i t y  p e r io d i c a l ly  to 

d iscuss  s o c i a l  work education in genera l  and f i e l d  in s t r u c t io n  

in p a r t i c u l a r ,  and o the r  s i g n i f i c a n t  i s s u e s  in  s o c ia l  welfare .

( v i i i )  Within the Univers i ty  sub-system the FWC 

should maintain c lose  r e l a t i o n s h ip s  with the Head of the
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Deportment and her co l leagues ,  who have cn important  ro le  in 

def in ing  the ob je c t iv e s  of f i e l d  i n s t r u c t i o n  as p a r t  of  an 

i n t e g r a t e d  ru.-nculum and in  co n t r ib u t in g  to  the educa tional  

programme fo r  supe rv iso rs .

( ix )  The school or  department of  s o c i a l  wot' i s  

however not  an independent  e n t i t y  and the ro le  of  the un s i t y  

adm in is t ra t ion  needs to  be considered in an examination of the 

func t ion ing  of  the f i e l d  work system as c whole.

(x) The ques t ion of the  cos ts  of  f i e l d  in s t r u c t io n  

in  p a r t i c u l a r  needs to  be f u l l y  canvassed.  The c rea t ion  of  jo i n t  

appointments for  superv iso rs  f inanced by both the u n iv e r s i ty  and 

f i e l d  i n s t r u c t i o n  c e n t r e s ,  could poss ib ly  be explored in  d e t a i l .

Even i f  t h i s  would be im prac t icab le  a t  the p resen t  time the 

u n i v e r s i t y  should be encouraged to a f fo rd  added recogni t ion  to  the 

co n t r i b u t i o n  made by f i e l d  i n s t r u c t i o n  cen t re s  to i t s  courses .

This could be done by inc luding  the names of  co-opera t ing  agencies 

and superv iso rs  in the  u n iv e r s i t y  ca lendar,  and o th e r  more t a n g ib le  

methods.

(x i)  The u n iv e r s i ty  adm in is t ra t ion  should a l so  be 

encouraged to  e s t a b l i s h  some form of d i r e c t  communication with 

the  boards of  f i e l d  i n s t r u c t i o n  cen t re s  whether t h i s  be an annual 

l e t t e r  o f  app rec ia t ion  from the Vice-Chancellor  of  the Univers i ty  

to  the  Chairman of the  Board or  the head of  a government 

department,  or  whether i t  oe the o rgan isa t ion  of  s o c i a l  funct ions  

fo r  agency o f f i c i a l s  on appropr ia te  occasions.

14.3 Conclusion

I t  i s  hoped t h a t  the p resen t  s tudy has made a con t r ibu t ion  

towards the  goal of  improved and enriched f i e l d  in s t r u c t io n  for  

soc.fal work s tuden ts ,  both with in  the Univers i ty  of the Witwatersrand,  

Johannesburg,  and in o the r  South African U n i v e r s i t i e s .  Hopefully 

i t s  conten t  may a s s i s t  i i  the s p e c ia l i s e d  p repa ra t ion  of u n iv e r s i ty



s t a f f  members appointed to ac t  as  f i e l d  work consu l tan ts .  As 

Dr. V ic to r i a  Olds s t a t e d  in S o f f e n ' s  book "The Social  Work 

Educa to r ."

As new fa c u l ty  members a re  helped to develop and 
to become more competent as teachers  b e n e f i t s  
w i l l  accrue i r  th s  form o f  higher l e v e l s  in  the 
q u a l i t y  of  teaching and in  the p ro fes s iona l  
growth of  s tuden t s ,  to th e  advantage of  an 
improved s o c i a l  vork p r a c t i c e  in a l l  a reas .

Yet continuous ques t ion ing  and re-examination of  role 

r e s p o n s i b i l i t i e s  in  s o c i a l  work education w i l l  always be necessary .  

Circumstances are c o n s tan t ly  changing and id e a l s  d i f f i c u l t  to 

a t t a i n .  The p resen t  s tudy w i l l  conclude with the words of  C har lo t te  

Towle:

In so f a r  as we o r 3 motivated by something akin 
to  d iv ine  d i scon ten t  with condi t ions  of  p rac t ice  
in s o c i a l  work and in education,  we w i l l  
p ro g re s s iv e ly  s e t  our  aims to  determine the 
d i r e c t i o n  of our s t r i v i n g ,  even though they may 
not measur our cu r ren t  a t t a in m en t .9
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Throughout the  ques t ionna i re  the  word "studen t"  r e f e r s  to the 
s tu d en t  from the U n ive rs i ty  of  the  Witwatersrand,  School of  
S oc ia l  Work, who was placed with your Agency fo r  F ie ld  In s t ru c t io n  
every Thursday and Fr iday  fo r  25 weeks from the end February 
t i l l  September 1968/1969. For the  purpose of s im p l ic i ty  the 
s tu d en t  i s  r e f e r r e d  to  as "she".

This ques t ionna i re  should be completed by the ind iv idua l  member 
of  the  s o c ia l  work s t a f f  who was assigned to superv ise the 
s u d e n t  during the placement.

Where a l t e r n a t i v e  answers to ques t ions  are provided,  place a cross 
(X) in  the square oppcs: '-.e t h a t  s tatement which most c lo se ly  
r e p re s e n t s  your answer.

Thank you fo r  your co-opera t ion  in  completing t h i s  ques t ionna i re .  
Data secured from the  responses to  a l l  the  ques t ionna i re s  w i l l  be 
combined and included in  a research  d i s s e r t a t i o n .  Ind iv idua l  
answers w i l l  be t r e a t e d  in the  s t r i c t e s t  confidence.

1. How many cases ond/or  groups did the s tudent  work with during 
her  placement?

2. On what bas is  were they s e le c te d  fo r  inc lus ion  in  the s tu d e n t ’ s 
work load?  __________________________________________

3.  Did you inform the  s tuden t  as to  the manner in  which she 
should in t roduce  h e r s e l f  t i  c l i e n t s ?

YES

NO

4. I f  YES to Question 3, was the s tu den t  i n s t r u c t e d  to in troduce  
h e r s e l f
AS A STUDENT

AS A STAFF MEMBER

IN A NON-SPECIFIC WAY, ___
E.G. "Miss Jones from 
Agency X"

OTHER (p lea se  spec i fy )

L



5,  Was any i n s t r u c t i o n  given to  the  t e l e p h o n i s t / r e c e p t i o n i s t  of 
the  Agency as to how the s t a t u s  of  the s tuden t  in  the Agency 
should be in d ica te d  to  c l i e n t s ?

YES

NO

6 . I f  YES to  Question 5,  was the t e l e p h o n i s t / r e c e p t i o n i s t  
i n s t r u c t e d  to  r e f e r  to  the s tu den t

AS A STUDENT 

AS A STAFF MEMBER 

IN AN EVASIVE WAY

OTHER (p lea se  spec i fy )

7,  Did the s tuden t  a t t e n d  any meetings of  the  Board and/or 
o th e r  committees concerned with the Administrat ion  of  the 
s e rv ic e  o f fe red  by the \gency?

YES r *

NO

8 . Did the s tuden t  pay any v i s i t s  o f  observat ion  to  o rgan iz a t ions  
and s e rv ic e s  whose work i s  r e l a t e d  to the work of  your Agency?

YES

NO

9, Was the s tuden t  requ i red  to d r a f t  any J o t t e r s  on behalf  of  the 
Agenc. ?

YES

NO

10. Was the s tuden t  requ i red  to make any t e l e c i n e  c a l l s  in 
connection with the work of the Agency?



11. Est iwato how much of your time per  week was occupied in
superv is ing  the  s tu den t ,  both in  informal d iscuss :  - 3 ond/or 
formal superv isory  se ss ions .

1 -  59 minutes

60 -  119 minutes 

120 -  239 minutes 

240 minutes or  more

12. Please  read the following l i s t  of  to p ic s  and in d i c a t e  in  the 
app rop r ia te  square whether or not each one was included for  
d iscuss ion  during superv is ion  of  s t u d e r t .

a .  Object ive ac t ion  taken in the case -  what has been done 
and what must be done next

YES

NO

b. Subjec t ive  aspec t s  of  the case i . e .  dynamics of  the 
in te rv iew ;  the  s t u d e n t ' s  f e e l in g s  and rea c t io n s ;  the 
s tu d e n t ' s  r o l e  in the  in te rv iew ;  process of i n t e r a c t i o n  
between s tuden t  and c l i e n t .

c .  I n t e g r a t i o n  of  theory and p r a c t i c e  i . e .  r e l a t i o n s h ip  
between t h e o r e t i c a l  concepts  and events  in  the in terv iew 
o r  case, and /or  recommendations of  reading matter  
re levan t  to  case,

YES

NO

d. Policy and adm in is t ra t ion  of  agency i . e .  procedure 
r e l a t i n g  to  t r a n s l a t i o n  of po l icy  in to  se rv ice .

YE?

NO I"”

e. Off ice  procedures such as keeping t. f records ,  conten t  and 
s t y l e  of l e t t e r s ,  r e p o r t s



r

f .  Other top ics  included (p lea se  spec ify)

13. e. Did your supervis ion o f  the student  inc lude formal
superv isory  d is cuss ions  by appointment with the student?

YES

NO

b. Did your superv is ion  inc lude  spontaneous informal
d iscuss ion  with the s tu d en t  as circumstances permit ted?

NO

c. I f  both formal and in formal  sess ions  took place on which 
did the emphasis f a l l ?

FORMAL SESSIONS

INFORMAL SESSIONS

14. I f  formal supervisory  s e s s ions  were held:

a. How of ten  did these  occur on the average during the durat ion 
o f  the  placement?

WEEKLY

FORTNIGHTLY

AT IRREGULAR INTERVALS
WHENEVER TIME WAS ___
AVAILABLE

OTHER (p lea se  spec i fy )

b. How long did each l u s t ,  on average?

1 - 3 0  minutes 

31 -  60 minutes 

61 r i n u t e s  or  more

c. Did you give the s tu den t  in d iv id u a l  supervisory sess ions?

YES

NO
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d. Did you include  more than one s tu den t  in the supervisory 
sessions?

YES 

NO

e.  I f  both ind iv iduc  and group sess ions  were provided, which 
type predominated?

rNDIV’ DUAL SESSIONS

GROUP SESSIONS

15. Was the s tudent  required  to  , .esent  process records  of
in te rv iew s  for  purposes of  superv is ion?  (A process record i s  
def ined  as a verbatim record of an in te rv iew )

YES

NO

16. Did more than one p ro fe s s io n a l  s t a f f  member have formal
r e s p o n s i b i l i t y  fo r  the superv is ion  of the student  a t  any one 
time during the placement?

YES

NO

17, I f  you answered YES to Question 16, p lease  i n d i c a t e  how many 
' t a f f  members in add i t ion  to  yourse l f?

18, L i s t  t h e i r  names and p o s i t i o n  in the Agency:

fo r  example: Miss A. Smith Case Secretary

NAME PESIONATT N

1. 
2.
3.

19. Before the  student  l e f t  the Agency did  you d iscuss  with her  
an eva lua tion  of  he* placement with you?

YES 

NO

L



Were you r e l i ev ed  of  any pa r t  of  your case load to  make up 
fo r  th e  time you devoted to  supervis ing the student?

YES

NO

Would you kindly  supply the  following information about 
y o u r s e l f :

a .  Academic q u a l i f i c a t i o n s  ......  ...............

b. Number of  years  of  Socia l  Work p r a c t i c e  since graduation

c.  Pos i t ion  in  Agency:

Admin is t ra to r

Supervisor

Caseworker

P lease  make any genera l  comments on the placement or  the 
programme of f i e l d  i n s t r u c t i o n :   - ...



APPENDIX 2

UNIVERSITY OF THE .̂ ITWATERSRAND

SCHOOL OF SOCIAL WORK

QUESTIONNAIRE RELATING TO CONCURRENT PLACEMENT IN SOCIAL WORK AGENCY 
FOR FIELD INSTRUCTION ; MARCH -  SEPTEMBER 1968/1969_______ _______

To be completed by Students  of  Socia l  Work IV 1968/1969

Where a l t e r n a t i v e  answers to  ques t ions  are pro \ided ,  

p lace  a cross  (X) in the square oppos ite  tha t  s tatement which 

most c l e a i i y  r e p re s e n t s  ynur answer.

Thank you fo r  your cc -opera t ion  in completing t h i s  

q u es t io n n a i re .  Data secured from the responses to a l l  the 

q u es t ionna i re s  w i l l  be combined and included in a research  

d i s s e r a t i o n .

NAME OF STUDENT: ______________________________

NAME OF AGENCY:

PERIOD OF PLACEMENT: FROM :o
1. How many cases and/or groups did you work with during 

your placement? _____________________

2. Did you p a r t i c i p a t e  in the deci sion  to include s p e c i f i c  

ca se . /g roups  in your work load?

YES

NO

3. At the commencement of  the placement, were you informed

as to the manner .n which you should in troduce  yourse l f  to  c l i e n t s ?



I f  you answered YES to  Question 3, were you in s t ru c ted  
to  in t roduce  y o u rs e l f

AS A STUDENT

AS A STAFF MEMBER

IN A NON-SPECIFIC 
WAY e .g .  "Miss 
Jones from Agency X"

5.  Was any i n s t r u c t i o n  given to  the t e l e p h o n i s l / r o c e p t io n i s t  

o f  the  Agency as to how the s t a t u s  of the s tuden t  in the Agency 

should be ind ica te d  to c l i e n t s ?

YES 

NO

6 . I f  YES to  Question 5, was the t e l e p h o n i s t / r e c e p t i o n i s t  

i n s t r u c t e d  to  r e f e r  to  the student

AS A STUDENT 

AS A STAFF MEMBER 

IN AN EVASIVE WAY

OTHER (P lease  spec ify)

7. Did you a t tend  any meetings of the Board and/or o ther  

committees concerned with the adm in is t ra t ion  of  the serv ice 

o f f e r e d  by the Agency?

YES

NO
1

l J
8 . Did you pay any v i s i t s  of  observa tion  to  o rgan iza t ions  and 

s e rv ic e s  whose work i s  r e l a t e d  to the work of  the Agency?

YES 

NO

9. Were you required  to d r a f t  any l e t t e r s  on behal f  of  the 

Agency?
YES



10. Were you required  to  make any telephone c a l l s  in  connection 

with the  work of  the Agei cy?

YES

NO

11. S ta te  tha name(s) and des ignat ion  of  members of  s t a f f  who 

supervised  you w i t h i n  agency during t h e  period of your 

placement.  P lease  a l so  s t a t e  the time per iod  during which they 

superv isee  you.

For example: Miss A. Jones Case Secre tary  March-May
Mrs. J .  Smith Senior Socia l  Worker June-Septembei

NAME DESIGNATION TIME PERIOD

12. Did more than one p ro fe s s io n a l  s t a f f  member hove formal 

r e s p o n s i b i l i t y  fo r  your superv is ion  a t  any one time during the 

placement?

YES

NO

13. I f  you answered YES t o  Question 14, please  in d i c a te  how 

many s t a f f  member? ________________

14. L i s t  t h e i r  names and p o s i t io n  in the Agency:

For example: Miss A. Smith Case Secre tary

NAME DESIGNATION



15. Estimate how much time per week was devoted to your 

superv is ion ,  both in informal d iscuss ions  and/or formal supervisory 

sess ions .

1 -  59 mi u t*s

60 -  119 minutes

120 -  239 minutes

240 minutes o r  more

16. Please  read the following l i s t  of  top ics  end in d i c a t e  in 

the app rop r ia te  square whether or  not each one was included for 

d iscuss ion  during ' vperv is ion  sess ions :

a.  Object ive . ;t  * n taken in the case - what has been done

and what must be done next

YES, FREQUENTLY 

YES, INFREQUENTLY 

NO

b. Subjec t ive  aspects  of  t:,e case i . e .  dynamics of  the

In te rv iew; the s t u d e n t ' s  f e e l in g s  ana r eac t io n s ;  the s tu d e n t ' s  

r o l e  in the in te rv iew ;  process  of i n t e r a c t i o n  between student  

and c l i e n t .

YES, FREQUENTLY 

YES, INFREQUENTLY 

NO

c. In t e g r a t i o n  of  theo iy  and p r a c t i c e  i . e .  r e l a t io n s h ip

between t h e o r e t i c a l  concepts and events  in the in terview or case,

ond/or recommendations of reading n a t t e r  r e levan t  to case.

YES, FREQUENTLY 

YES, INFREQUENTLY



d. Po licy  and adm in is t ra t ion  of  agency i . e .  procedure 

r e l a t i n g  to  t r a n s l a t i o n  of  policy in to  se rv ice .

YES, FREQUENTLY 

YES, INFREQUENTLY 

NO

e. O f f ice  procedures such as keeping of records ,  content  

and s ty le  of  l e t t e r s ,  r ; p o r t s

YES, FREQUENTLY 

YES, INFREQUENTLY 

NO

f .  Other top ic s  included (p lea se  spec i fy )  ____________________

1 7 . a. Did your superv is ion  inc lude  formal superv isory  sessions  

by appointment with your superv isor?

YES

NO

b. Did your superv is ion  inc lude  spontaneous informal 

d iscuss ion  with your superv isor  as h i s / h e r  work circumstances 

permit ted?
YES

NO

c. I f  both formal and it j nrmal s ess ions  took place on which

d id  the emphasis f a l l ?

FORMAL SESSIONS 

INFORMAL SESSIONS

18. I f  formal superv isory  sess ions  were held:

a. How of ten  did  these  occur on average during the durat ion

of  your placement? ___
WEEKLY

FORTNIGHTLY

AT IRREGUuAR INTERVALS 
WHENEVER TIME WAS ----
AVAILABLE OTHER (p lease  specify)____



b. How long did each session l a s t ,  on average?

1 - 3 0  MINUTES 

3 1 - 6 0  MINUTES 

61 MINUTES OR MORE

c. Were o th e r  s tuden t s  included in your sessions?

YES 

NO

d. Did you have in d iv id u a l  superv isory  sessions?

YES 

NO

e. I f  both in d iv id u a l  and group sess ions  were provided,  

which type predominated?

INDIVIDUAL SESSIONS 

GROUP SESSIONS

19. Were you requ i red  to p resen t  process records of  in terv iews 

fo r  purposes of superv is ion?  (A process record i s  def ined as a 

verbatim record  of an in terv iew)

YES 

NO

20. Before you l e f t  the Agency did your superv iso r  d iscuss  

with you an eva lua t ion  of  your placement with the agency?

YES 

NO

21. P lease  make any genera l  comments on the placement or  the

programme of f i e l d  i n s t r u c t i o n :----------------------------------------------------
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APPENDIX 3

UNIVERSITY OF THE WITWATERSRAND -  SCHOOL OF bOCIAL WORK

Vtejg-kly Supervision Record Sheets Rela t ing  to Concurrent 
Placement in Socia l  Work Agency fo r  Fie ld  I n s t ru c t io n  -  
Socia l  Work IV s tu den ts .  1969 ~

Where a l t e r n a t i v e  answers to  ques t ions  are provided,  please place 

a c ross  (X) in  the square oppos ite  t h a t  s tatement which most 

c l e a r l y  rep resen t s  your answer.

Thank you for  your co-opera t ion  in completing t h i s  ques t ionna i re .  

Data secured from the responses to  a l l  the ques t ionna i re s  w i l l  

be combined and included in a research  d i s s e r t a t i o n .

S tuden ts Please Note: You are requ i red  to work two days per week

fo r  25 weeks. A week i s  defined as the two days, Thursday and 

Fr iday ,  worked in  the agency. Kindly number the weeks you work

consecu t ive ly  from 1 to 25, and note t h a t  the two days, 27th

and 28th February 1969, c o n s t i t u t e d  week number one ( l ) .
* * * * * * * * *

Name of Student:

Name of Agency:

Number of  Week:

Dates of  Days Worked:

1. How many i n d i v i d ual formal superv isory  jv ss ions  did you have

a t  the agency t h i s  week? ("Formal" i s  def ined a t  a pre-arranged 

superv isory  session  in which a s tudent  and a social, worker s i t  

down toge the r  with the purpose of d iscuss ing  the s tu d e n t ' s  work)

ZZZZ7 None 

ZZ7 One 

ZZ7 Two

IF YOU ANSWERED "None" TO QUESTION 1, PLEASE OMIT QUESTIONS 2 - 6.



2.  What i s  the nain’t of the s o c i a l  worker who conducted the

formal superv isory  session with you?...................................

3* Was t h i s  in d iv id u a l ,  formal supervisory  s e s s i o n ;

/   /  YES Pre-arranged on the i n i t i a t i v e  of  the
s o c ia l  worker?

ZZ7 no

L ~ J  YES Pre-arranged a t  your reques t?

Z Z 7  NO

4. How long did the in d iv id u a l ,  formal superv isory  sessions  

l a s t ?  ...................... . ....HOURS .......................... MINUTES

5. At what time did they commence?

F i r s t  Session:  DAY......................  TIME.....................

Second Session:  DAY   ..................  TIME.....................

6. Was any process record w r i t t en  by you used as a bas is  fo r  

d iscuss ion  dura y the in d iv id u a l ,  formal supervisory  session?  

Z = 7  YES

C 7  NO

7. Est imate how much time was devutnd to your superv is ion in 

the  agency t h i s  week, OTHTR THAN in ind iv idua l ,  formal supervisory 

sess ions  recorded in Question 4. above:

/  /  No time

/  7  l e s s  than 1 hour

/  7 From 1 to  2 hours

/  /  More than 2 hours,  up to 4 hours

/  /  More than 4 hours

8. Did you hove any formal superv isory  sessions  in  a group with 

another  s tuden t  or  s tuden ts  during t h i s  week?

ZZ7 YES

L U  NO

9. The following i s  a l i s t  of  top ic s  which can be discussed 

dur ing superv isory  sess ions .



Please  place a c r o s t  (X) opposite  those to p ic s  discussed 

during your superv is ion  t h i s  week:

Ind iv idua l  formal 
superv isor)  session

a) O bjec t ive  ac t ion  taken in the 
case 'what  has been done and
what must be done next /  /

b) Sub jec t ive  aspec ts  of  the case; 
dynamics of  the  in te rv iew ;  the 
s t u d e n t ' s  ro le  in  the in te rv iew; 
process  of i n t e r a c t i o n  between
s tu den t  and c l i e n t .  /  /

c)  I n t e g r a t i o n  of  theory and p ra c t i c e :  
r e l a t i o n s h i p  between th e o r e t i c a l  
concepts  and even ts  in the i n t e r 
view or  case,  cnri/or recommendation ___
of reading m a t te r  re le van t  to the case / ~  /

d) Policy  und a d m in is t r a t ion  of agency: 
procedure r e l a t i n g  to  t r a n s l a t i o n  _ _ _
r f  po l icy  in to  s e rv ice  / " " V

e) Of f i e -  procedures such as keeping 
of records ,  c o r tn n t  and s t y l e  of
l e t t e r s ,  r e p o r t s  /  I

f)  Other top ics  included (P lease  spec ify )

10. Have you any s p e c ia l  comments to make on your supervision 

t h i s  week? I f  so, p lease  comment:

S ignature  of Student 

Number of  Week:
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APPENDIX 4

UNIVERSITY Of THE WITXATERSRAND. SCHOOL OF SOCIAI- WORK 

FIELD INSTRUCTION IN SOCIA' WORK FOR SENIOR STUDENTS

GUIDE TO FIELD INSTRUCTION CENTRES

Please  no te :

INTRODUCTION:

For purposes of s im p l i f i e d  reading,  the s tudent  i s  
r e f e r r e d  to  in  the feminine,  and agency personnel  
in  the masculine.

.■A

' - S '  VI,

2.

3.

4.

1.  F ie ld  I n s t r u c t i o n  forms an i n t e g r a l  p a r t  of  the p ro fess iona l
education of s o c i a l  workers.  I t s  aim i s  to enable the student  i
to  r e l a t e  theory and p r a c t i c e ,  gain s k i l l  in s o c ia l  work p r a c t i c e  
and develop s e l f  awareness.  To achieve these  o b je c t iv e s ,  the 
f i e l d  i n s t r u c t i o n  of  s tuden t s  i s  a shared r e s p o n s i b i l i t y  between 
the School of  Socia l  Work and the f i e l d  i n s t r u c t i o n  cen t res  in  
the  community.

In th e  t l . i rc  year  of  s tudy the s tudent  i s  expected to make a 
thorough t h e o r e t i c a l  s tudy of  s o c ia l  casework as one of the 
methods of s o c i a l  work, and to rece ive  in  addi t ion  prel iminary
f i e l d  i n s t r u c t i o n  in  community o rgan isa t ion .

In the  fourth  year  of  s tudy,  f i e l d  i n s t r u c t io n  i s  aimed a t  enabling 
the s tudent  develop her  s k i l l  in  s o c ia l  casework, or in  c e r t a in  
in s t a n c e s ,  in  s o c i a l  group work or  community o rgan isa t ion .

I t  i s  al so  regarded as important  for  a s tudent  to rece ive  f i e l d  ■
i n s t r u c t i o n  in  the secondary processes  of  s o c ia l  work, v iz .  s o c ia l  
work adm in is t ra t ion  and s o c ia l  work research  during the course of 
her  learn ing  one or  more of the primary methods.

FIELD WORK REQUIREMENTS

5. In the t h i r d  year  of s tudy the student  i s  required to do 320 hours > f
(8 weeks) of f i e l d  work during U nivers i ty  vaca tions .  Two to  th ree
weeks s h a l l  be spent doing f ie Jd  work in  the mi i-year  winte r  
vaca t ion ,  and the remainder in the summer vacat ion  a t  the end of 
the year .  No concurren t  f i e l d  work i s  done for  purposes of the 
t h i r d  year of  s tudy.

6.  In the fourth  year of study the s tudent  i s  required  to do 400 
hours of concurren t  f i e l d  work during Univers i ty  terms.  This i s  
dore a t  the r a t e  of two days per week (Thursdays and Fridays)  
for  25 weeks throughout the academic year commencing on the f i r s t
week of  the academic yuar and excluding the mid-year Univers i ty  »
vaca t ion .  Students  by arrangement with t h e i r  Agencies, may or  moy mmJ  
not work during the shor t  Apri l vaca tion .

.
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DEFINITION OF TERMS:

7.  A F ie l d  I n s t r u c t i o n  Centre i s  an o rgan isa t ion  or  s o c ia l  f,--re 
agency in  the community, which by arrangement with the S« i of  
Social  Work provides  f a c i l i t i e s  fo r  soc ia l  work student* \  ,uin 
p r a c t i c a l  experience in  s o c ia l  work.

8 .  The term "block placement" r e f e r s  to  the fu l l - t im e  at tendance of
a s tu d e n t  a t  an agency fo r  the purposes of rece iv ing f i e l d
i n s t r u c t i o n .  This takes  place during Univers i ty  vaca tions  and 
the phrase  corresponds to  the term "vacat ion  p r a c t i c a l "  as used 
by th e  Department of  Socia l  Welfare and Pensions.

9 .  The term "concurrent  placement" r e f e r s  to  the  pa r t - t im e  attendance
of a s tu den t  a t  an agency fo r  the purposes of  rece iv i  "'.eld
i n s t r u c t i o n .  This tahes  place during Univers i ty  terms while the 
s tuden t  i s  concurren t ly  a t tend ing  l e c tu r e s ,  and the term i s  the 
equ iva len t  of "continuous p r a c t i c a l "  as used by the Department of  
Socia l  Welfare and Pensions.

10; The term " f i e l d  i n s t r u c t o r "  i s  assigned to  t h a t  member of  s t a f f
of  the  School of Social  Work who i s  respons ib le  for  the organ isa t ion  
of the  f i e l d  i n s t r u c t i o n  programme.

11. The term "superv isor"  i s  used to des ignate  the o a r t i c u l a r  member 
of s t a f f  assigned by the  agency/o rganisa t ion  to assume the day to 
day r e s p o n s i b i l i t y  fo r  the s t u d e n t ' s  learn ing  experience in the 
agency.

PRINCIPLES OF THE FIELD INSTRUCTION PROGRAMME

12. The programme of f i e l d  i n s t r u c t i o n  i s  the j o i n t  r e s p o n s ib i l i t y  of  
the School of Socia l  Work and the f i e l d  i n s t r u c t i o n  cen t re  concerned

13. The Board of Management of  the r e g i s t e r e d  welfare  o rgan isa t ion ,  or  
in the  case of a government or  p ro v in c ia l  department, the Head 
Off ice ,  i s  the body respons ib le  fo r  the i n s t r u c t i o n a l  programme
of the s tudent  a t  the f i e l d  i n s t r u c t i o n  c e n t r e .  All arrangements 
p e r t a in in g  to the  programme wil l  be made between the School and 
the Executive O f f ice r  as r e p re s e n t a t i v e  of  the Board or  Head Off ice .

14.  As from the commencement of  the academic year  on 24th February,
1969, a fee of R1.00 per  s tuden t  per day i s  payable by the 
U n ive rs i ty  of the Witwatersrond, in  respec t  of  s tudents  placed a t  
f i e l d  i n s t r u c t i o n  cen t r e s .

15.  The r e s p o n s i b i l i t y  for  the day to day superv is ion  of s tudents  r e s t s  
wi.h the  superv iso r  in the f i e l d  i n s t r u c t i o n  cen t re .  However, the 
r e s p o n s i b i l i t y  for  the s tu d e n t ' s  t o t n l  le a rn ing  experience during 
the per iod  of placement r e s t s  with the o rgan isa t ion  as a whole.



16. The f i e l d  i n s t r u c t o r  of  the School of  Social  Work i s  responsib le  
for  l i a i s o n  between the School, the o rgan isa t ion  providing f i e l d  
i n s t r u c t i o n ,  the Executive O ff ice r ,  t h e  superv isor  and the s tudent .

17. Although the s tuden t  may sometimes serve  temporari ly  as a member 
of  s t a f f ,  the primary iocus o f  each placement remains education,
i . e  making the work a learn ing  experience for  the  s tuden t .

18. S tudents  come to  f i e l d  i n s t r u c t i o n  ce n t re s  i n i t i a l l y  equipped
with l i m i t e d  t h e o r e t i c a l  knowledge. This expands during the
course c f  t h e i r  s t u d i e s  at  the School but the superv iso r  i s  
r e sp o n s ib le  for teaching  the s tuden t  c e r t a in  p r a c t i c a l  aspects  
of the work. (The t h e o r e t i c a l  sy l labus  of  the School i s  
a t tached  -  See Appendix l ) .

19. As f i e l d  i n s t r u c t i o n  placements are a learn ing  exper ience ,  
s tuden ts  are not remunerated for  t h e i r  work. I t  i s  suggested, 
however, th a t  i f  s tuden ts  a re  required  to t r a v e l  on beha l f  of the 
o rg a n i s a t io n ,  such t r anspo r t  cos ts  should be refunded to  the 
s tu den t  by the o r g a n i s a t io n .  I f  the o rgan isa t ion  has i t s  own 
means of  t r a n s p o r t ,  s tuden ts  snould where poss ib le  be permit ted to  
use t h i s .

THE ROLE OF THE FIELD I NfTPOCTION CENTRE:

20. In the procedure r e t  out below, i t  i s  assumed t h a t  arrangements 
w i l l  be made with t! t executive o f f i c e r  who w i l l ,  as r e p re s e n t a t iv e  
of the board of management o r  head o f f i c e  of the department, keep 
the board or  head o f f i c e  informed of a l l  arrangement . pe r ta in ing
to  rho f i e l d  i n s t r u c t i o n  programme.

21. The f i e l d  i n s t r u c t o r  i n i t i a t e s  arrangements with the executive 
o f f i c e r  o f  the f i e l d  i n s t r u c t i o n  ce n t r e  ( s u b jec t  to  the approval 
of h i s  o rg a n i s a t io n )  in r e l a t i o n  to :

a.  the  form the programme should ta ke ;
b. The assignment of  a member of s t a f f  as superv iso r ;
c.  the  s e le c t io n  o f  s tuden ts .

22. To ensure the smooth running of  the f i e l d  i n s t r u c t i o n  programme, 
c lose  co-opera t ion  between the o rgan isa t ion  and the  School of 
Socia l  Work i s  e s s e n t i a l  a t  a l l  t imes.

23. I f  p o s s i b l e  i t  i s  d e s i r a b l e  for  the f i e l d  i n s t r u c t i o n  cen t re  to 
accommodate at  l e a s t  two s tuden ts  s imultaneously  p a r t i c u l a r l y  
for  concur ren t  f i e l d  work in  the fou r th  year of s tudy.  This i s  
advantageous from the  educa tional  po in t  of view.

24. The f i e l d  i n s t r u c t i o n  cent re  s n a i l  formulate a po l icy  with regard 
to  how the  s tudent  should in t roduce  h e r s e l f  to c l i e n t s .  This



pol icy  dec is ion  s h a l l  be communicated to  the s tuden t  and to  a l l  
o th e r  members o f  s t a f f ,  both p ro fe s s io n a l  and c l e r i c a l .

I t  i s  d e s i r a b l e  t h a t  the  cen t r e  make provis ion as f a r  os possible 
fo r  the  following f a c i l i t i e s :

o. working accommodation for  the  s tuden ts  ( e .g .  an o f f i c e ,  or  |
t a b l e  and c h a i r ,  o r  ch a i r  and desk drawer);

b. access to  reco rds ;
c. r e g u la r  superv is ion  s e s s io n s .  These are an e s s e n t i a l  pa r t

of  the f i e l d  i n s t r u c t i o n  programme. The superv isors  normal 
du t i e s  and workload may re q u i re  some adjustment in o rder  to
allow time fo r  such superv isory  ses s ions .  i

The Executive O f f i c e r  i s  r equ i red  to submit to the  School of  i
Socia l  WV orogress  and eva lua t ion  r e p o r t s  drawn up in conjunction 
with the |v• v i so r  a f t e r  d iscuss ions  with the s tuden t .

The f i e l d  i n s t r u c t o r  d iscussed  with the superv isor  and executive 
o f f i c e r  any d i f f i c u l t i e s  or suggested improvements in  regard to 
procedures r e l a t i n g  t o  the f i e l d  i n s t r u c t i o n  programme. Whore 
necessary ,  the execu t ive  o f f i c e r  may consu l t  with the D irec to r  of 
S tudie s  of  the School of  Socia l  Work d i r e c t l y .

The f i n a l  arrangements r  give e f f e c t  to  the above proposals  
w i l l  be sub jec t  to  conf irmation by the School of Socia l  Work in 
c o n s u l t a t io n  with the  Board of  Management of the Welfare 
Organisa t ion  or  Sen io r  O f f i c i a l  of  the Department.

F ie ld  i n s t r u c t i o n  cen t re s  are requested  not to employ r e g i s t e re d  
s tuden t s  of  the School by p r iv a t e  arrangement without  p r i o r  
co n s u l t a t io n  with the School.

D i s s e r t a t i o n :

Fourth year  s tuden t s  are requ i red  to p resen t  to  the School in 
September of  each year  o d i s s e r t a t i o n  based on u modest research 
p r o j e c t .  I t  i s  adv isab le  though not e s s e n t i a l  t h a t  vhe research 
be conducted in the agency or  o rg an is a t io n  where the s tudent  i s  
rece iv ing  f i e l d  i n s t r u c t i o n .

The s tudent  may consu l t  the execu tive  o f f i c e r  and/or superv isor  
with regard to the s e le c t io n  of  a top ic  which would be of  i n t e r e s t  
and use to  both agency and s tuden t ,  but the  s tudent  may not 
cont inue such c o n s u l t a t io n  with regard to  the d e t a i l s  of  the 
resea rch .  The superv is ion  of  ‘the  d i s s e r t a t i o n  i s  the r e s p o n s i b i l i t y  
of  a member of  the l e c tu r in g  s t a f f  of  the  School.

Where the top ic  s e le c te d  i s  r e l a t e d  to the work of the F ie ld  
I n s t r u c t i o n  Cent re,  the  agency must oprove the top ic  se lec ted



and the agency e x e c u t iv e ' s  w r i t t e n  permission to conduct the 
re search  p ro je c t  must be obta ined  by the student  and presented 
to  the  School not l a t e r  than the  1s t  May.

Time designa ted for  f i e l d  i n s t r u c t i o n  in  the agency may not be 
u t i l i s e d  by the student  for the pursuance of the research 
p r o j e c t  for  the d i s s e r t a t i o n .

SUPERVISOR;

The l i a i s o n  between the U n ivers i ty  and t h r  f i e ld  i n s t r u c t io n  
ce n t r e  i s  maintained by the f i e l d  i n s t r u c t o r  and the  supervisor  
in  co -opera t ion .  These two have separa te  areas of r e s p o n s ib i l i t y  
but  th e re  i s  some over lap ,  e .g .  the assessment of  the s tu d e n t ' s  
progress ,  s t r eng ths  and weaknesses. They shore the aim of 
provid ing  the s tuden t  with a cons t ruc t ive  learn ing  exper ience .

To t h i s  end, the School of  Socia l  Work undertakes to  hold seminars 
fo r  supe rv iso rs .

I d e a l ly  the superv isor  should be a soc ia l  worker with a minimum 
of  two years experience a f t e r  graduat ion  and should have been a 
member of s t a f f  a t  the agency fo r  a minimum period of  s ix months.

Thi superv isor  i s  r e spons ib le  fo r  drawing up the programme of 
f ; e l d  i n s t r u c t io n  for  the s tuden t .

The superv isor  undertakes the r e s p o n s i b i l i t y  for the day to  day 
superv is ion  of the student  in the f i e l d  i n s t r u c t i o n  cen t re.

The superv isor  s h a l l  be respons ib le  for  the  s e le c t io n  of cases 
fo r  the  s tuden t .  The main c r i t e r i o n  fo r  s e lec t io n  of assignments 
fo r  the s tuden ts  should be t h e i r  educa tional  value in  accordance 
with the s tu d e n t ' s  cu r ren t  s tage of  l e a rn ing .  Assignments 
should a lso  be se lec ted  with the aim of acquain t ing  the student  
with the var ious  se rv ice s  o f fe red  by the agency.

Regular  superv isory  sess ions  a re  e s s e n t i a l .  Supervisors should 
s t r i v e  towards giving each student  inc ' i d e a l l y  an hour 
superv is ion  a t  the same time each woet . Group sess ions  may be 
held in add i t ion .  The superv iso r  i s  ab le  to guide the student  
and assess  her progress by means of  the supervisory  conference.

The superv is ion  of s tuden ts  inc ludes  giving help and support 
both in r e l a t i o n  to the work the student i s  doing nnd to the 
f e e l in g s  the student  may have about doing such work.

The superv isor  may a l so  do some d i r e c t  teaching r e l a t e d  to the 
i n t e g r a t i o n  of  theory and p r a c t i c e  and/or the use of  community 
resources .
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43. I t  i s  d e s i r a b l e  fo r  supervis ion to inc lude  discuss ion based 
on process records presen ted by the student  to  thm superv isor.

44. The superv iso r  r e p o r t s  r e g u la r ly  to  the  ch ie f  executive on the 
progress  of  the f i e l d  programme.

45.  The superv iso r  i s  requ i red  to  bring to  the n o t i ce  of the  f i e l d  
i n s t r u c t o r  any d i f f i c u l t i e s  p e r ta in in g  to  the s tu d e n t ' s  placement 
in the f i e l d  i n s t r u c t i o n  cen t re ,  and/or  any changes in  the 
programme such as a change of superv isor .

46. P e r io d i c a l l y  the f i e l d  i n s t r u c t o r  and tlie sur j r v i s o r  roview 
the s t u d e n t ' s  p rogress  in  the o rgan isa t ion .

47. At the end of the s t u d e n t ' s  placement the superv isor  i s  required 
to  submit a w r i t t e n  eva lua tion  r epo r t  on the s tudent .  The 
s upe rv iso r  d i scusses  the r e p o r t  with the  s tu den t  p r io r  to 
submission (Suggested o u t l i n e s  for  r e p o r t s  on t h i r d -  and four th-  
year  s tuden t s  a re  a t tached .  See Appendix I I ) .

THE PROGRAMME OF FIELD INSTRUCTION;

48. The programme of  f i e l d  i n s t r u c t i o n  inc ludes  the opera t ions  of  the 
whole organ, t ion as well  as the d i r e c t  se rv ice s  which c o n s t i t u t e  
the s t u d e n t ' s  work assignment.

49.  The programme in c ludes  the fol lowing elements;

The s t u d e n t ' s  in t ro d u c t io n  to the o rg a n i s a t io n ;
Observation by the student  of  the o r g a n i s a t i o n ' s  range of  se rv ices ;  
Student de l ive ry  of  s o c ia l  work s e rv ice ;
Evaluat ion of s t u d e n t ' s  performance.

50. These elements a re  descr ibed  se p a ra t e ly  in the paragraphs below 
but i t  should be noted t h a t  in ac tua l  p r a c t i c e  they do not  follow 
upon one another in s t r i c t  o rder  and indeed may occur simultaneously 
in  the i n s t r u c t i o n a l  process .

In t roduc t ion  to the O rgan isa t ion ;

51. The s t u d e n t ' s  in t ro d u c t io n  to the o rg a n i s a t io n  inc ludes ;

a.  Making the acquaintance of  the superv isor  and o ther  members
of the s t a f f .  I t  i s  d e s i r a b l e  t h a t  the s tudent  meet one
of  the  top l e v e l  executives  and one of the Board members of
the o rg an is a t io n  soon a f t e r  the commencement of the placement.

b Undertaking a tou r  of  the o rgan isa t ion  unoer the d i r e c t i o n  of 
the superv isor  inc luding  shor t  v i s i t s  to the  adm in is t ra t ive  
as well  as the se rv ice  d iv i s io n s  of  the o rgan isa t ion .

c.  Receiving an exp lana tion  of  s t r u c t u r e ,  po l icy  and functions  of
the org n i . a t i o n ,  i t s  a d m in i s t r a t iv e  and c l e r i c a l  procedures.



d. Studying documents such as the c o n s t i tu t i o n  of  the
o rgan isa t ion ,  reJ .e\ant l e g i s l a t i o n  and o ther  pub l ica t ions  
r e l a t i n g  to  the s e rv ice

Observation:

At the commencement of  the placement, the superv isor  may a t  
h i s  d i s c r e t i o n  arrange for  t ! c  s tudent  to  observe a number of 
in te rv iew s  conducted by the superv isor  and/or  o the r  soc ia l  
workers.  In such cases the p r i o r  permission o f  the c l i e n t ,  
should be oM ained.

The s tuden t  may w r i te  r e p o r t s  on in te rv iews  observed and discuss 
her impressions with the superv isor .

The s tudent  should spend a s ho r t  period observing the recording 
system of the f i e l d  i n s t r u c t i o n  cen t re .

The s tuden t  should a t t  id meetings of  the Board and/or 
a d m in is t r a t iv e  committees in  an observa t iona l  capac ity .

The s tuden t  should be given the oppor tuni ty  to pay v i s i t s  of 
observa tion  to o th e r  agencies and i n s t i t u t i o n s  in  the community 
whose work i s  r e le v an t  to the se rv ice s  o f fe red  by the f i e l d  
i n s t r u c t i o n  cen t re .

S tu d e n t ' s  Delivery of  Social  Work S e rv ice ;

A th i r d  year  block placement may involve mainly observat ion ,  but
when  poss ib le  i t  i s  d e s i r a b l e  fo r  a s tuden t  to conduct a few 
in te rv iew s  a f t e r  an i n i t i a l  period of  observa tion .

In a four th  year concurrent  p.1 acfcment the superv isor ass igns  to 
the  s tudent  r e s p o n s i b i l i t y  for  n small workload.

The s tuden t  should undertake a l l  a c t i v i t i e s  r e l a t e d  to the progress
o f  the case ,  for  example, te lephone c a l l s ,  d raf ing  of  correspondence 
and r e p o r t s .

All l e t t e r s  and r e p o r t s  w r i t t e n  by the s tudent  should be reviewed 
by the s upe rv ise ! .

The s tuden t  should f u l f i l  the recording requirements of the ngency 
and in add i t ion  should keep process records  of  cases for  
p r e s e n ta t io n  i t  superv isory  se ss ions .

The s tudent  should a t tend  case conferences and/or meetings of 
p ro fe s s io n a l  s t a f f  with in  the f i e l d  i n s t r u c t io n  cen t re .

Appropr iate and e x p l i c i t  arrangements should be made as to which 
s t a f f  member w i l l  dea l  with the s t u d e n t ' s  c l i e n t s  i f  an emergency 
should a r i s e  on the days the s tuden t  i s  not a t  the agency.



E valuation  of Perform ance:

64. The p c rp i s e  of eva lua t ing  the  s tu d e n t ' s  performance i s  not only 
to  a s s e s ,  her  p ro fe s s iona l  c a p a b i l i t i e s  but a l so  to  f u r th e r  the 
s t u d e n t ' s  l e a rn ing .

65.  Before th e  completion of  the  period of  f i e l d  i n s t r u c t io n  the
superv iso r  should have a d iscuss ion  with the student  fo r  the
purpose of  a j o i n t  eva lua tion  of  the s tu d e n t ' s  performance.

66 During a concurren t  placement,  such eva lua t ive  d iscuss ions  should 
be held p e r i o d i c a l l y .

THE STUDENT:

67. In the t h i r d  year  of  s tudy,  s tuden ts  are placed with more
than one o rgan isa t ion  in o rde r  to  provide them with a varied
experience .

68. In the fou r th  year  of  s tudy,  s tuden ts  are placed with only one 
o rgan isa t ion  for  concurrent  f ieldwork,

69. The l a t t e r  por t ion  of  block f i e l d  work in  the t h i r d  year of  study 
s h a l l  be done in the  same agency where the student  w i l l  rece ive 
concurrent  f i e l d  i n s t r u c t i o n  in the four th  year  of  s tudy.

70. All s tu d e n t s  have taken an Oath of  C o n f id e n t i a l i t y  a t  the 
beginning of the second year of  s tudy.  (Copy at tached Appendix 
I I I ) .

71. During t h e i r  f i e l d  i n s t r u c t i o n  placements s tuden ts  are answerable 
to  t h e i r  superv iso rs  for  the  performance of t h e i r  work.

72. Students  a re  requ i red  to w r i t e  process records o f  se lec ted
assignments.  These should be typewri t ten  in dup l i ca te ,  one copy 
being fo r  the o rgan isa t ion  and one copy being fo r  t h e i r  own use. 
Such r e p o r t s  s h a l l  be used f o r  superv is ion  purposes.

73. Students  arrange and f inance t h e i r  own t r a n s p o r t  to and from t h e i r  
f i e l d  work placements.

74. Students  follow the  agency's  regu la r  work hours on the days they 
arc  requ i red  to be in  f i e l d  work. The exception i s  the case of 
the s tuden t  -.no i s  required  to  a t t e r  ■ courses in  e i t h e r  Sociology 
I I I  or  Psycnclogy I I I  in the  f in a l  ye< f s tudy.  Such a student  
may be cbuent  from the agency only fo r  tne minimum period required 
to  a t ten d  l e c t u r e s  in  one of  these s u b jec t s ,  and should inform the 
supe rv iso r  of  the dura t ion  of  such absences.

75. In the fou r th  year  of  s tudy,  i t  i s  gen e ra l ly  expected tha t  s tudents  
r e s t r i c t  t h e i r  f i e l d  work a c t i v i t i e s  to  those days each week on 
which they  are ass igned to the agency, and to t h a t  period of  f i e l d  
work p resc r ibed  by the U nivers i ty .



76 . Occas iona lly /  s tuden ts  may be required  by the School to p a r t i c i p a t e  
in  events  which have educa t iona l  s ig n i f i can ce  fo r  them fo r  example, 
conferences ,  or  s p e c ia l  v i s i t s  of  observa tion .  On such days 
s tuden ts  ore excused from at tendance a t  t h e i r  f i e l d  in s t ru c t io n  
cen t res  but the hours spent  in  such a c t i v i t i e s  w i l l  be counted 
towards f i e l d  work requi rements.

77. Students  e re  required  to  a t tend  t h e i r  f i e l d  i n s t r u c t i o n  cen t res  on 
a r egu la r  bas is  and a re  required  to n o t i f y  the superv isor  and the 
f i e l d  i n s t r u c t o r  i f  fo r  any unavoidable reason they are unable to 
a t tend  on the  assigned date and t ims.

78. To f a c i l i t a t e  te rm ina t ion  procedures,  s tuden ts  in  the fourth  year 
of  s tudy s h a l l  inform t h e i r  supe rv iso rs  and the  f i e l d  i n s t r u c t o r  
of  the da te  of te rm inat ion  of  t h e i r  placement when they completed 
40 days (o r  20 weeks) of  t h e i r  concurrent  placement.

79. Students  s h a l l  have r egu la r ,  rou t ine  d i scuss ions  with the f i e l d  
i n s t r u c t o r  throughout the academic year .

GENERAL;

80. This document i s  a pre l iminary  guide which i s  sub jec t  to 
modifica t ion  in the fu tu re .  Furthermore,  In any ind iv idua l  case, 
arrangements can be ad justed  to s u i t  the p a r t i c u l a r  f i e l d  
i n s t r u c t i o n  cen t re ,  through jo in t  co n su l t a t io n  between the School 
of  Soc ia l  Work and the  f i e l d  i n s t r u c t i o n  cen t re .

81. F ina l  arrangements with f i e l d  i n s t r u c t i o n  ce n t re s  w i l l  be confirmed 
in  w r i t ing  by the f i e l d  i n s t r u c t o r .

UNIVERSITY OF THE WITWATERSRAND 
SCHOOL OF SOCIAL WORK 
March, 1969.
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APPENDIX 5

jJilVERSITY OF THE WITWATERSRAMD, JOHANNESBURG -  SCHOOL OF SOCIAL WORK

FIELD INSTRUCTION IN SOCIAL WORK FOR FOURTH YEAR STUDENTS

GUIDE TO STUDENTS

Please  no te ;  For purposes of  s im p l i f ie d  reading,  the s tuden t  i s
r e f e r r e o  to  in  the feminine,  and agency personnel in  the 
masculine.

PURPOSE OF FIELD INSTRUCTION

1. F ie ld  i n s t r u c t i o n  forms an i n t e g r a l  par t  o f  the p ro fess iona l
education of s o c i a l  workers.  I t s  aim i s  to  enable the student  to 
r e l a t e  theory and p r a c t i c e ,  gain s k i l l  in s o c ia l  work p r a c t i c e  and 
develop s e l f -aw areness . To achieve these  o b je c t iv e s ,  the f i e l d  
i n s t r u c t i o n  of  s tuden ts  i s  the shared respor , i b i l i t y  between the 
School of  Socia l  Wor" and f i e l d  i n s t r u c t i o n  cen t res  in the community

2.  In the fourth  year of  s tudy,  f i e l d  i n s t r u c t i o n  i s  aimed a t  enabling 
the  s tuden t  to  develop her  s k i l l  in  s o c ia l  work. She may 
concen tra te  p r im ar i ly  on ro c i a l  casework, or  in c e r t a in  in s ta nces ,  
on s o c i a l  group work or  community o rgan isa t ion ,  ye t  f i e l d
i n s t r u c t i o n  should a l so  equip her  to  use a combination of these
primary s o c ia l  work methods.

3.  I t  i s  a l so  regarded as important  f o r  a s tu den t  to rece ive  f i e l d  
i n s t r u c t i o n  in the secondary processes  of  soc ia l  work, v iz .  s o c ia l  
work adm in is t ra t ion  and soc ia l  work research  during the course of 
her  l e a rn ing  one or  mere of  the primary methods.

DEFINITION OF TERMS

4. A F ie ld  I n s t r u c t i o n  Centre i s  an o rgan isa t ion  or  s o c ia l  welfare 
agency in  the community, which by arrangement with the  School of  
Socia l  Work provides  f a c i l i t i e s  fo r  s o c ia l  work s tuden ts  to gain 
p r a c t i c a l  experience in s o c ia l  work.

5.  The term "block placement" r e f e r s  to  the f u l l - t im e  at tendance  of  
a s tudent  a t  an agency for  the purposes of  rece iv ing  f i e l d  
i n s t r u c t i o n .  This takes  place during Univers i ty  vaca tions  and 
the phrase corresponds to the term "vacation  p r a c t i c a l "  as used 
by the  Department of Socia l  Welfare and Pensions.

6.  The term 1 concurrent  placement" r e f e r s  to the pa r t - t im e  at tendance 
of  a s tudent  a t  an agency for the purposes of rece iv ing  f i e l d  
i n s t r u c t i o n .  This iak tv  place during Univers i ty  terms while the 
s tuden t  i s  concurren t ly  a t tend ing  l e c tu r e s ,  and the term i s  
the equ iva lent  of  "continuous p r a c t i c a l "  as used by the Department 
of Socia l  Welfare and Pensions.

L



7.  Tho term " f i e l d  i n s t r u c t o r "  i s  assigned to  t h a t  member of  s t a f f
of  the School of Socia l  W-vrk who i s  respons ib le  for  the organ isat ion  
of  the f i e l d  i n s t r u c t i o n  programme.

8. The term "superv isor"  i s  used to  des ignate the p a r t i c u l a r  member of 
s t a f f  assigned by the agency/organisat ion to assume the day to day 
r e s p o n s i b i l i t y  fo r  the s tu d e n t ' s  l ea rn ing  experience in  the agency.

FIELD WORK REQUIREMENTS

9. In the four th  year of  s tudy the s tudent  i s  required  to  do 400 hours 
of  concurren t  f i e l d  work during Univers i ty  terms.  This i s  done a t  
the r a t e  of  two days per  week (Thursday and Friday ) fo r  25 weeks 
throughout the academic year  commencing during the f i r s t  week of 
the academic year  and excluding the  mid-year Univers i ty  vacation.  
S tuden ts  by arrangement with t h e i r  agencies,  may or  may not work 
during the  shor t  autumn and spring vaca tions .

10. Students  Lire placed with only one agency fo r  f i e l d  i n s t r u c t io n  in  
the  four th  year  of  s tudy,

11. Students  are requ i red  to  do the l a t t e r  port ion of  t h e i r  block f i e l d  
work in the  t h i i d  year  in the same agency where they w i l l  receive 
concurrent  f i e l d  i n s t r u c t i o n  in  the four th year  of  s tudy.

THE ROLE OF THE STUDENT

12. The Oath of  C o n f id e n t i a l i t y  taken by the s tuden t  a t  the commencement 
of  the second year  of s tudy remains binding on the s tuden t .  The 
consc ien t ious  a p p l ica t io n  of  t h i s  solemn undertaking in respect
of  informat ion gained by s tuden ts  in  the course of  t h e i r  f i e l d  
i n s t r u c t i o n ,  c o n s t i t u t e s  not only a personal ,  p ro fe s s iona l  
o b l ig a t io n  upon the s tuden ts  themselves, but a l so  serves to  p ro tec t  
the o rg an is a t io n  which p laces  such information a t  t h e i r  d isposa l .

13. During t h e i r  f i e l d  i n s t r u c t i o n  placements,  s tuden t s  are answerable
to  t h e i r  supe rv iso rs  fo r  the performance of t h e i r  work. The 
superv iso r  w i l l  arrange r eg u la r  superv isory  sess ions  fo r  d iscuss ion 
with the s tuden t .  The success of  the placement depends to  a g rea t  
ex ten t  on the s t u d e n t ' s  c lose  co-operat ion  with the superv isor ,  
with whom she should fe e l  f ree  to d iscuss  any d i f f i c u l t i e s  which 
she may exper ience .

14. Students  should be aware, however, t h a t  i t  i s  the  Board of
Management and the o rgan isa t ion  as a whole which i s  respons ib le  for
the s t u d e n t ' s  t o t a l  le a rn ing  experience during the period of 
placement.

15. For the  du ra t ion  of  the placement s tuden ts  are urged to  preserve
the fo rmal i ty  of  the s tudon t - superv i so r  r e l a t i o n s h i p  al though the



fo n t  of  address used should be determined by the superv isor  in 
accordance with the p a t t e rn  p reva i l ing  in the agency between 
jun ior  and sen io r  s t a f f  and in accordance with what the student  
f inds  most h e lp fu l .

The programme of  f i e l d  i n s t r u c t i o n  i s  concerned with the whole 
range of  the  o r g a n i s a t i o n ’ s opera t ions  as well as the d i r e c t  
s e rv ic e s  which c o n s t i t u t e  the  s tu d e n t ' s  work assignment.

The programme inc ludes  the fol lowing elements:

The s t u d e n t ' s  in t ro d u c t io n  t c  the o rgan isa t ion ;
Observation by the student  of  the o r g a n i s a t i o n ' s  range o f  se rv ice s ;  
Student  d e l iv e ry  of  s o c ia l  work se rv ice ;
Evaluat ion of  the  s t u d e n t ' s  performance.

A f te r  a b r i e f  i n i t i a l  period of  observat ion ,  the  superv isor  
a s s igns  to  the s tu den t  r e s p o n s i b i l i t y  fo r  a small  workload. The 
accen t  in  the four th  year concurrent  placement i s  on the s tu d e n t ' s  
own de l iv e ry  c f  s o c i a l  work se rv ice  r a t h e r  than on observat ion .

The s tuden t  should undertake a l l  a c t i v i t i e s  r e l a t e d  to the  progress 
of  the case ,  fo r  example, telephone c a l l s ,  d r a f t i n g  of correspondence 
and r e p o r t s .

All  l e t t e r s  and r e p o r t s  wri+ten by the  s tudent  should be reviewed 
by the  supe rv iso r .

The s tu den t  should f u l f i l  ihe recording requirements of the  agency 
and in  add i t ion  she i s  requi red  to w r i te  nrocess records of 
s e l e c t e d  cases .  These shculd be typewri t ten  in  d u p l i ca te ,  one 
copy being for  the o rgan isa t ion  and one copy being for  the  s tu d e n t ' s  
own use.  Such r e p o r t s  w i l l  be used for  supervisory  purposes or V  
o r  case d i scuss ions  in  c l a s s .

The s tu den t  should a t tend  case conferences and/or meetings of 
p ro f e s s io n a l  s t a f f  within the f i e l d  i n s t r u c t i o n  cen t re .

The f i e l d  i n s t r u c t i o n  cen t re  should formulate a policy  with  regard 
to  how the student  should in t roduce  h e r s e l f  to  c l i e n t s .  This 
po l icy  dec i s ion  should be communicated to  the s tudent  and to  a l l  
o th e r  members of  s t a f f ,  both p ro fes s iona l  and c l e r i c a l .

Appropr iate and e x p l i c i t  arrangements should be made as t o  which 
s t a f f  member w i l l  deal  with the s t u d e n t ' s  c l i e n t s  i f  an emergency 
should a r i s e  on the days the student  i s  not a t  the agency.

Where p o ss ib le  the student  should a t tend  meetings of the Board and/  
or  a d m in i s t r a t iv e  committees in on obse rva t iona l  capac i ty .



The s tudent  should be given the oppoi tun i ty ,  where poss ib le ,  to 
pay visi t*,  o f  observat ion  to o th e r  agencies and i n s t i t u t i o n s  in 
the  community whose work i s  r e le v an t  to the se rv ices  of fered  by 
the f i e l d  i n s t r u c t i o n  centre*

Students  follow the agency's  r e g u la r  work hours on the days they 
are required  to  be in  f i e l d  wurk. The exception i s  the cose of  
the  student  who i s  required  to  a t tend  courses in e i t h e r  Sociology 
I I I  or  Psychology I I I  in the f i n a l  year  of  study.  Such a student  
may be absent  from the agency only fo r  the  minimum period required 
to  a t tend  l e c t u r e s  in one of  the se  s u b jec t s ,  and should inform the 
supe rv iso r  of  the dura t ion  of  such absence.

Students  are required  to  a t tend  t h e i r  f i e l d  i n s t r u c t io n  cen t res  on 
a r e g u la r  b a s i s  and are  required  to  n o t i f y  the superv isor  and the 
s e c r e t a ry  of  the  School of Socia l  Work i f  for  any unavoidable 
reason they are  unable to  a t tend  on the assigned da te  and t ime.

In the four th  year of  s tudy,  i t  i s  genera l ly  expected th a t  s tudents  
r e s t r i c t  t h n i r  f i e l d  work a c t i v i t i e s  to  those days each week on 
which they are  assigned to the agency, and to t h a t  period of f i e ld  
work p resc r ibed  by the  U nivers i ty .

Oroac ionally ,  s tuden ts  may be required  by the School to  p a r t i c i p a t e  
in events  which have educa tiona l  s ig n i f i c a n c e  for  them, for  example, 
conferences,  or  s p e c ia l  v i s i t s  of  observa tion .  On such days 
s tuden ts  are excused from at tendance  a t  t h e i r  f i e l d  in s t r u c t io n  
ce n t re s  but the  hours spent in such a c t i v i t i e s  w i l l  be counted 
towards f i e l d  work requirements.

Students  are requ i red  to  keep a record of  the number of  days worked 
a t  the  agency. The re levan t  forms to  be completed in  d up l i ca te  by 
th"  student  may be obtained from the Secre tary  of  the School of  
S o t ' a l  Work. One copy i s  to be submitted to the agency and one 
cory to the School, a t  the commencement of  the July  vaca tion ,  and 
agaii a t  the te rm inat ion  of the placement.

As f i e l d  i n s t r u c t i o n  placements are a l e a rn ing  experience,  s tudents  
are r o t  remunerated for  t h e i r  work. Furthermore,  s tuden ts  are 
reques ted not to  ar range paid employment in f i e l d  in s t r u c t io n  
c e n t i e s  by p r iv a t e  arrangement without  p r i o r  consu l t a t ion  with the 
School.

Students  ar range and f inance t h e i r  own t r a n s p o r t  to  and from t h e i r  
f i e l d  work placements.

Students  should be prepared to  f inance t h e i r  own t r a n s p o r t  on home 
v i s i t s .  However, wherever poss ib le ,  the School nego t ia te s  with 
f i e l d  i n s t r u c t i o n  cen t re s  so t h a t  e i t h e r  the o rgan isa t ion  refunds 
such t r a n s p o r t  c o s t s  to  the s t u d v r , o r  a l t e r n a t i v e l y  al lows the 
s tudent  to use the o rg a n i s a t i o n ’ s own veh ic le s  when these  are 
a v a i l a b l e .



35.  During a concurrent  placement,  eva lua t ion  d iscuss ions  should be 
held p e r i o d i c a l l y  between the superv isor  and the  student .

36.  The purpose of eva lua t ing  the  s t u d e n t ' s  performance i s  not only to 
assess  her  p ro fe s s iona l  c a p a b i l i t i e s  but al so  to  f u r th e r  the 
s t u d e n t ' s  le a rn in g .

37. Before the  completion of  the  period of  f i e l d  i n s t r u c t i o n  the 
supe rv iso r  should have a d iscuss ion  with the s tuden t  fo r  the purpose 
of  a j o i n t  eva lua tion  of  the s t u d e n t ' s  performance.

38.  To f a c i l i t a t e  te rm inat ion  procedures,  the s tuden ts  in the fourth 
year of  s tudy s h a l l  inform t h e i r  superv isors  and the f i e l d  i n s t r u c to r  
of the da te  of te rm ina t ion  of  t h e i r  placement when they have 
completed 40 days (o r  20 weeks) of  t h e i r  concurren t  placement.

39. Af ter  th e  te rminat ion  of  a plar.eme.it, s tudents  are requ ired to wri te
a l e t t e r  of  thanks to the o rgan isa t ion  a t  which they have beer, 
placed,  a copy o f  such l e t t e r  to  be submitted to  the f i e l d  i n s t r u c t o r  
for  her  informat ion .

40.  Studen ts  may a l so  be requ i red  to submit to the School an essay or 
r epor t  on th e i r  placement a t  the te rminat ion  of  such placement.

41. During the  year,  the f i e l d  i n s t r u c t o r  w i l l  ar range routine
d i s cuss ions  with s tuden ts  r e l a t i n g  to  t h e i r  f i e l d  i n s t r u c t i o n .  In
a d d i t io n ,  s tuden ts  should f e e l  f r ee  to  d iscuss  d i f f i c u l t i e -  with 
the f i e l d  i n s t r u c t o r  at  any time.

DISSERTATION

42. Fourth year  s tuden t s  are requ i red  to  present  to  the School in 
September of each year a d i s s e r t a t i o n  based on a modest research 
p r o j e c t .  I t  i s  advisable  though ne t  e s s e n t i a l  th a t  the research 
be conducted in the agency or  o rgan isa t ion  where the student  i s  
r ece iv ing  f i e l d  i n s t r u c t i o n .

43. The s tuden t  may consu l t  the executive o f f i c e r  and/or  superv isor  
with regard  to the  s e le c t io n  of a to p i c  which would be of i n t e r e s t  
and use to  both agency and s tu den t ,  but the s tu den t  may not 
cont inue such c o n s u l t a t i o n  with regard  to the d e t a i l s  of  the 
resea rch .  The superv is ion  of the d i s s e r t a t i o n  i s  the r e s p o n s ib i l i t y  
of  a member of the  l e c tu r in g  s t a f f  o f  the School.

44. Where the  topic s e lec ted  i s  r e l a t e d  to  the work of  the Fie ld  
I n s t r u c t i o n  Cent re,  the agency must approve the top ic  se lec ted  and 
the agency e x e c u t iv e ' s  w r i t t e n  permission to conduct the research 
p ro je c t  must be obta ined  by the s tuden t  and presented  to the School.

45. Time des ignated  fo r  f i e l d  i n s t r u c t i o n  in the agency may not be 
u t i l i s e d  by the s tuden t  fo r  the pursuance of the  research p ro jec t  
for  the d i s s e r t a t i o n .



APPENDIX 6 Sociol Work Syllabus
Univers i ty  of the WItwatersrond 
1957 Calendar p.41?-414

Socia l  Work

F i r s t  Quali fy ing Course:

(a)  Philosophy and scope of s o c i a l  work.

D e f in i t io n s  of  s o c i a l  work. The bas ic  processes ;  s o c ia l  

casework; group work; community o rg an is a t io n ;  s o c ia l  admin is tr a t ion  

s o c i a l  welfare  research and s o c ia l  ac t ion .  Methods and techniques 

of  s o c i a l  work. Socia l  work and r e l a t e d  f i e l d s .

(b) H is to ry  of s o c ia l  work.

The c l a s s i c a l  pe r iods ;  e a r l y  C h r i s t i a n i t y ;  the middle ages.  

The rena issance  and reformation per iods .  The i n d u s t r i a l  revolu t ion  

The ch i ld  welfare  movements. Development of  s o c ia l  and labour 

l e g i s l a t i o n .  Hist ry of  soc ia l  welfare  in South Afr ica.

(C) The s ig n i f i c a n c e  of  i l l n e s s  to  the ind iv idua l ,  the family

and the community. Community hea l th  s e rv ice s .  Hospital  se rv ice s  

The Public  Health Act.

(d)  V i s i t s  of observa tion :  to  se lec ted  s o c ia l  welfare agencies

in the community.

Second Quali fy ing Course:

(a)  Soc ia l  l e g i s l a t i o n .

The meaning of  soc ia l  l e g i s l a t i o n .  His to ry  of  soc ia l  

l e g i s l a t i o n  in South A fr ica .  Study of the fol lowing Acts; 

C h i ld r e n ' s  Act. Welfare Organisa t ion Act. Mental Disorders  

Act. Work Colonies Act.  D i s a b i l i t y  Grants  Act. Blind Persons 

Act. Old Age Pensions Act. Special  Schools Act. F a c to r i e s  Act. 

Workmen's Compensation Act. I n d u s t r i a l  C o n c i l i a t io n  Act. 

Unemployment Insurance Act. Apprenticeship Act. Housing Act,

Rents Act. Law of Persons.



(b) Social  welfare  and the community.

The s o c ia l  w elfare  func tions  of government departments.  

Municipal welfare  departments.  Family welfare  o rgan isa t ions .

Child and youth welfare  o rg an is a t io n s .  Treatment cen t r e s  fo r  

the a l co h o l ic .  Care o f  the aged and the hmdicapped.  Community 

cen t r e s  and se t t l e m e n t s .

(c)  Theory and p r a c t i c e  of  s o c i a l  case work and yxaup work.

Outl ine of  h i s t o r y  of  s o c i a l  case work und s o c i a l  group 

work. Common concepts  and ob je c t iv e s  in case work. Group work 

and community o rg a n i s a t io n .  Socia l  case work; p r in c i p l e s  of  

d iagnos i s ;  the fu n c t io n a l  approach; d i r e c t i v e  and non -d i rec t ive  

methods of  in te rv iew ing ;  i n d i r e c t  and d i r e c t  methods of t r ea tment ;  

Comparison of case and group work. Casework as a small group service .  

Casework and group work in  r e l a t i o n  to  the family.

Social  group work: group work as a method or  process .

Democratic, a u t o c r a t i c  and l a i s s e r - f a i r e  l eadersh ip .  Aims of 

group work. Programme planning and value of  d i f f e r e n t  types of

a c t i v i t i e s .  The ro le  of  the group leader .  In te rpe rsona l  r e l a t i o n s .

Administrat ion  and s t a f f  r e l a t i o n s .  Group records and sociograms.

(d)  P r a c t i c a l  work

P r a c t i c a l  work in a group work agency i s  undertaken on two 

af te rnoons  a week throughout the year .  In add i t ion  two weeks 

f u l l  time t r a i n i n g  i s  undertaken during one of  the long vaca tions .

Third Q u a l i f y i n g  Course

(a)  Theory ot the in te rv iew .

Theory of  the in te rv iew :  the  purpose of  the in terv iew in

the var ious  p ro fe s s io n a l  f i e l d s :  in terv iews in d i f f e r e n t  s o c ia l

work s e t t i n g s ;  f a c t o r s  which a f f e c t  the in terv iew.  Basic s k i l l s  

in  in terv iewing ;  " D i rec t ive"  and "non -d i rec t ive"  methods of 

in te rv iew ing .  The in te rv iew  as a process .  The in terv iew as a 

medium of t rea tment.



(b)  Appl ica t ion  of  p r in c i p l e s  and techniques in in te rv iewing .

Student  p a r t i c i p a t i o n  in in terv iewing and group d iscuss ion 

of  the p r i n c i p l e s  and techniques involved form a major p a r t  of 

t h i s  course.

(c)  Case recording

Purpose of  ca«e record ing;  p r in c i p l e s  and methods of 

case record ing.

(d)  S oc ia l  welfare  adm in is t ra t ion

Survey of  wel fa re a d m in is t r a t ion  in South A fr ica ;  funct ions 

of  n a t i o n a l ,  r eg iona l  and lo c a l  co -o rd ina t ing  bodies;  func tions  

of community c h es t s ;  s tu d ie s  of  agency adm in is t ra t ion .  Seminars 

on concepts  of  s o c ia l  agency a dm in is t r a t ion ,  s t a f f  r e l a t i o n s h ip s ,  

l e ad e r s h ip  s k i l l s ,  budget t ing .  annual r ep o r t s ,  meetings,  e tc .

(e )  P r a c t i c a l  work -  s o c ia l  work students

Two months f u l l - t im e  p r a c t i c a l  t r a in in g  i s  undertaken in 

case work agencies during the long vaca tions .

Fourth Quali fy ing Course:

t a) Socia l  case work

Comparative study of d ia g n o s t ic  and func t iona l  schools of 

itocivl work. Development of  an e c l e c t i c  approach i i  s o c ia l  

ccs'! work. Short t^rm ease work. Long-term case work. Case 

work and psychotherapy.

(b)  Socia l  group work

Socia l  group work method as a means of  e f f e c t i n g  p e r s o n a l i ty

growth, change and development; dynamics of  group work;

ex tension  of  group work method to  o th e r  f i e l d s ;  group work

and group therapy.



(c )  Cate work ond group work in r e l a t i o n  to  the family and 
contemporary soc ie ty

Family-cent red  case ;  family and marriage counse ll ing ;  

p o t e n t i a l i t i e s  of group work fo r  s tr eng then ing  family l i f e .

(d)  Evaluation of  r e s u l t s  in  s o c ia l  case work and group work

Aims and methods of  eva lua t ive  s tu d ie s ;  cons idera t ion  of 

• e l e c t e d  s tu d ie s  in cose work and group work evalua tion ;  

l i m i t a t i o n s  of  p resen t  s tu d ie s  and need for  f u r t h e r  research .

( e )  Study of s e le c te d  f i e l d s  in s o c ia l  work.

Medical s o c i a l  work; p s y c h ia t r i c  s o c ia l  work; school 

s o c i a l  work; soc ia l  work in indus t ry ;  s o c i a l  work with the 

oged and phys ica l ly  handicapped; probat ion work.

( f )  P r a c t i c a l  work

During the four th  year  of  study s tuden ts  a re  permit ted to 

s e l e c t  the branch of  s o c i a l  work in which they wish to undertake 

p r a c t i c a l  t r a in i r ,_ .  Throughout the vear two days a week are 

devoted tv p r a c t i c a l  t r a i n i n g  in e i t h e r  a case work or group work 

agency. In the d i s c r e t i o n  of the Supervisor of  Fie ld  Work, 

s tuden ts  may be permi t t ed  to undertake p r a c t i c a l  work in more 

than one agency, and in  add i t ion  may be required  to  undertake 

f u l l - t i m e  t r a i n i n g  during vaca tions .



r

APPO^DIX 7 U nive rs i ty  of  the Witwotersrand
Degree of Bachelor  of Arts  in Socia l  Work 
Regulat ion P e r ta in ing  to  Oath of C o n f id e n t i a l i ty  
1959 Calendar

A candida te  s h a l l  be required  to  subscribe to the fol lowing 

d e c l a r a t i o n  before being admitted to  the second year  of s tudy:

"As a s tudent  of  Socia l  Work of  the Univers i ty  of 

the Witwotersrand I do solemnly dec la re :

That I  w i l l  not  improperly divulge anything which 

I may lea rn  or  which may be d isc losed  to  me in my 

capac i ty  as a Socia l  Work s tudent ;

th a t  during my t r a i n i n g  os a Social  Worker I w i l l  

conduct myself as becomes a student  of the profess ion  

of Socia l  Work and uphold i t s  r e p u ta t io n . "



APPENDIX 8 Q uestions asked in  sem i-s tru c tu red  in terv iew s
with ind iv idua l s  who acted as f i e l d  w oik 
co n s u l t an t s .  U nivers i ty  of  the Witwatsrsrond 
1942-1965

1. (a )  What ware the da tes  between which you acted as

f i e l d  work consu l tan t  (FWC)?

(b) What was the t i t l e  of  your post?

(c)  How many other  members of  s t a f f  were there  in the 

Department and how many were respons ib le  fo r  the 

teach ing of  Socia l  Work?

fd) Who arranged the s tu d e n t s '  f i e l d  work?

2. What were the  f i e l d  work requirements in a l l  years of 

s tudy,  but p a r t i c u l a r l y  t he 4th  year?

3. (a )  How did  you s e l e c t  the agencies where you placed

s tuden ts?

(b)  Did you v i s i t  agencies bo r '^re s e le c t in g  them for 

the f i r s t  time os f i e l d  i n s t r u c t i o n  cen t res?

(c)  When you placed a s tuden t ,  with whom did you 

neg o t ia te ?

(d) When you placed a s tuden t ,  was i t  made e x p l i c i t  

who would superv ise the s tuden t?

4 .  How were s tuden ts  s e lec ted  to work a t  s p e c i f i c  agencies? 

Were s t u d t ntV p references  taken in to  account?

5. (a )  When the student  was placed,  vjs any information

abou . her  given to the Agency?

(b) War. anv information given to the Agency about the

U n i v e r s i t y ' s  requirements regarding p r a c t i c a l  

t r o i  ing?



Did you ever v is i t ,  the agencies to  d iscuss  the placements?

I f  so, when did these  v i s i t s  occur in  r e l a t i o n  to  the 

s t u d e n t ' s  placement the re ,  and who at tended the d iscuss ions?

Did you have any con tac t  with the s t a f f  group o r  Board of 

the Agency?

How was the s tuden t  evaluated?

Did you have any d is cuss ions  with the s tuden ts  about t h e i r  

f i e l d  work?

I f  so, when did the se  occur and what form did  they take?

e .g .  In d iv id u a l /C la s s  d iscuss ions  

Regular/Sporad ic .

Did you arrange meetings and/or  seminars f o r  agency 

personnel  p a r t i c i p a t i n g  in the p r a c t i c a l  t r a i n i n g  of  

s tuden t s?

I f  so, could you please give d e t a i l s .
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APPENDIX 9

jJSVERSITY OF THE WITWATERSRAND, JOHANNESBURG -  SCHOOL OF SOCIAL WORK

FZ  = :  F0R SUP£RV1S0RS 0F f ie ld  in s t r x t io h

APRIL -  AUGUST 1069 

EVALUATION OF SERIES OF SEMINARS

Please  read a l l  the following s tatements and then place a cross,  thus 
£JL/ next to each sta tement which rep re s en t s  your a t t i t u d e  to the s e r i e s  
of  seminars.  No name or s igna tu re  i s  requ ired .

A. F I  1* I t  helped me persona l ly .

L—/  2. I am not tak ing  any new ideas  away.

i—J 3 '  I t  provided the  kind of  experience  t h a t  I can apply to  my 
own s i t u a t i o n .

£-—J  4» I t  was one of  the most rewarding exper iences I  have ever 
had.

/~7 5,  I leave d i s s a t i s f i e d .

L J  6.  I th ink i t  served i t s  purpose.

C J  7.  I t  was not e x ac t ly  what I  needed.

ZZZZ 8. I d id n ' t  learn a thing.

/  /  9 .  I t  d i d n ' t  hold my i n t e r e s t .

/  /  10. I t  was much too  s u p e r f i c i a l .

/  ' 7  11. I t  had some m e r i t s .

/  7 12. Exactly what I wanted.

/  /  13. I t  was too genera l .

/  7 14. I t  was very poorly planned.

/  _ /  15. I t  was a complete waste o f  time,

/  /  16. I t  wcs f a i r .

/  /  17. I was mi ld ly  d isappoin ted .

C J  18. I t  solved some problems fo r  me.

/  /  19. I t  was n e i th e r  very good nor very poor.

/  /  20. I hope we can have another one in the  near fu tu re .

i
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B. Please  place a c ross ,  thus  /  X"7. aga ins t  each of  the seminars 
you a t t e n d e d : -

Please

C J

ZZ7

O J

C l

C

n o te : May we remind you t h a t  in the content  of  the
seminars,  ex tens ive  use was made of the textbook 
"The Student and Supervision in Social Work 
Education,1' by P r i s c i l l a  Young: Routledge and
Kegan Paul ,  London,1967.

1. 17th Apri l ,  1969 : In t roduc t ion  and Planning

2.  8th May, 1969. : Deta i l s  of  Syllabus;  Young,
Chapters I and I I ,  i . e .  
"Education for  Socia l  Work" 
and "The R e s p o n s ib i l i t i e s  of 
the  Student S uperv iso r . "

3. 12th June, 1969 : Young, Chapters I I I  and IV, i . e .
"S t ruc tu re  fo r  Teaching and 
Learning" and "Selec t ing  Cases 
for  a S tuden t ."

4. 31st  July,  1969 : Young, Chapters  V and VI, i . e .
"Case Records" and 'Teaching 
from a S tu d en t ' s  Records": 
p re sen ta t ion  of Soc ia l  Group Work 
Record and Supervision of  Student 
concerned.

5.  21s t  August, 1969 : Young, Chapter  VII, i . e .
"Assessing the S tu d en t ' s  Work"; 

eva lua tion  of seminar and fu ture 
planning.

Thank you fo r  your co-opera t ion .
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