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rhis 1nveotlgatlon demonstratoo that school= leavers.

.. experience the greatest amount of difficulty in- answering

o comprehension. qneotlons that demand inferencing related to o
- ostylistic effects in written passages,. It also demonstrates ;g
. .that the texts used in Transvaal Education Department ' :

. written comprehenszon examinations and the questlons'asked
'~on the texts ane not syntaotloally dlffloult to. proceso,_'o:;;_

~';j;;,_n‘bxief 1ntroductlon to. comprehension testlng in the T
' Republic of South Africa is followed by an explanation as to
.. how 3077 scripks from the Transvaal province were seleﬂtea o
and.treated; to establish which questions matriculatio

‘candidates found most difficult and which the easiest..

. items most candidates_failed, and those for which most '

:"Ecored 70% or more,. wera thon categorised according to two-

. different taxonomies, to reveal that the qifficult queotionogﬁTﬁ!
:=require inferencing procedures that easy queatlons do not ™"

o me onfrn that oomprehen51on difflculty for school- eavers_:-ffT

: The 1nferenoing tasks demanded of candxdaﬁao'lnjthe six moato_**
T difficult guestions are described in deta
- - findings of this invostigatlon are related tn ongoing .'_j_;;zw
_research in Britain. The study questions whetder AR ¢
" comprehension ability is best tested by the kinds of SR
- guestions: candidates found most difficult and suggeots wayo
. teachers may use to prepare oanﬂidates for a oomprehenglon

. ‘gtems from what they are asked to infer, and not from the-
- inhereft’ syntactic complexity of the teitts or questlons o
“themselves, the syntax of hoth the d;fflcult and easy itoms L
'j';s scrutlnzzed. o _ : Ca . o

.and some of the

-oxamination of this klnd. S

: : g e
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'-f'The aim of the etudy‘will be spelled out and a broad

'-;cemprehen51en testing as it ie praetieed in SOuth Afiica.

_,recent reﬁearch, will eoncluﬁe the chapter.'-.::'a;u

' 3;1deas

-~ page 1

'efIn thls chapter, certain general eommehts about feading

\

f/\i_- .

overv;ew w111 be glven of the procedure to be followed.ﬁfe.

;,.

o

MLL__ATIO_,&N

A

{Andereon and Pearson, speeulatind'un future directions for

'jresearch in readlng eomprehension, offer the folloW1ng three

‘a8 hypotheses in need af elaboration and expllcaé ion f-7e.p9

.-.;..1n need of testing in the laboratory and the
3elassroom, First, poor readers are. 1ike1y to have gaps
“in knowledgeé. since what a person already knows ig a

principal determiner of what she can Comprehend, the e;-T

- less she knows, the less she can comprehend. . -
. Second, poor readers are likely to have an ImPQVeriéh* .
- ed understanding of the relationships among the facts -
- they 4&¢ know about a topic. Arbkitrary information is'a
© gonrce of confusion, slow. 1earning, ‘Slow processing and
~ ulisatisfactory reasoning.  ~
Third, poor readers are unilkely to make: the 1nferencee

required to weave the information given in a text into a

- coherent overall: representation... Forming a couerent

- representation requires drawing precise,. inteyrating.

- inferences, and drawing such inferences is not eomething
poor readers do rout;nely and spontanaously..,' 2

'».. . r‘

Thls 1nyeetigaticn conflrms that knewledge :

.;.,‘_“_‘_"

. J

1nformat1on and approprxate eontext-constriction are tﬁe

)

R

e.fcomprehanalan research wi3§ be made. They w1ll be related to _[E

4
e

A brief hsplanation of how thﬁ ”a}ﬁr terns in the titie are
;eto be teken. An the lith of Hux %hey have heen ueed 1n e.-u§e:ﬁ

R
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" sources of dlfficnlty in readiny comprehension examinations,

'There 15 ne smngle, generally acaepted method Qf asseasing aff-'"
' 'reader's ahility to comprehand a piace Qf connécted wrltten f.f;f

“' d1acaur$e. The hulk of experimental research into readlng

”*,5ta recall elements fram a 91V9n piece °f Cﬁnnecteﬁ

- N
PR ‘J]}

”'.5ffdlscour§é.'This recall procedure ia based on f&rmly :
_”i establishad evidence that what a reader flnds meanianul is   5; 
rf:hetter remembered than mpat has not heap understoad ($ee; :

_.."Gaetz & Armbruster, 1930) / ’

T'fAside frum measurlng & reader's ablli 5's to remember elementsL;:“

 § in connected ertten discourae;fthezé ara nther means that

.'fhave been used by exparimenters in @n affort to assess
_ddmprehensinn abllity. Thay 1ncludp plaHSLhilltY or ﬁf

'ﬂfacaaptability iudgementa, 5entencﬂ varification taSij'seif";gpf:

reparting comprehensinn tinm =, clbze procedures and ?think— '

"' _ out-loud" protocols. These techqlques are constantly being
regined and applied to a wide vﬁr;ety of problems heing '
lzlnvestigated axperlmentally bu?, so far, have had . 11ttle o
'_impact on- traditional, school-ﬁsad ccmprehension tests in i,

&

the Regﬁblic of South Afr;ca jThe examlnatmans used to )
*:maasuzg comprehension ahlllty@s in pupils,_by all registered'T"i

on departments 1n th%é country, 1nvariab1y requlrg

':f_'the pupil to answer questloﬁs that are hased on a read plece T

- of connected discourse_ Foﬂ thé purpoaes of this

i A -
o . S
. 7 S



5;;investigators with certain prublemsa T
\'-: The flrst is that the answer a pupll gives to a questaqg

*?*;“depends somewhat on the nature of the question and its

:5;3mere success" (thnsten, 1934' 154)._ The

“"flnvestlgatlon is an attempt at,the cla351flcation of

| s.-ln tests where the text 15 not available, for 1nstance in-

'1tests of recall.

=

7Appendiees a and C).:_g_,-{ﬁfj'[jh

\:

”{“fproduetien.q; eemprehension questions have met W1th 11mi$eés

”fsuccess.zattempts at post hoo classifieatlon haVe met w;th

'esenL

ejThe secand preh\mm relates to the availab111€§ ef the text
.i'fzduriAg the test. mt is 11ke;y‘that when the text is »
xe  avallable to puplls, the strategies they adoPt to necover.”
_"informatlan‘from the text may be &ifferent frem these 3"'“.
1: adopted in tests where the text is unavailable._t'ﬂ f”'r
'This investigallon is eencerned with questions end texts
.'that are available te students during the test as th1s 1s'
”-_;che common matrlculation examinatlon procedure in the

"?"ceun ry It is an 1nvestigation 1nto the dﬂ@ficulties

experlenced by candldates w1th the text avallahle, and

D

“'therefore makes no claims regarding the nature of’ dlfficulty

o §

B g”investigation, the conneeted dlsvourse from.whish questions s

"'**ffare derived Wlll be referred te as “the textjs“ (See =f.5tf="

":]}Thls traditienal guestion/written answer mnde of i%koxmatzonf:

'"sgathering in’ order te assess eomprehsnslon abllity, presents-g*”

0 v " .

"“tj.relatlonshmp ta the tex* Attempts to gystematlze the f“?'*

.fiﬁccmPJEhenslon questlons after the test had been condhcted»_gbe




'sf'W1th the Transva

'f-c:In Prder tc ba qranted a séhcol—leaving CErtlficate,.all o

'”chQuth Africans must pass an examlnﬁtaon in—Both cf the

afficlal languages (Engllsh and Afrlkaans at the tlme of

;cmrltlng) A,part ﬁ% this examinatlcn always inVOIVes a f].f7'
o f ._'-;comprehens:.on test"? oF ’the Q:uestlcn\m‘:ltten aﬁswar scrt..__.

u;Engllsh-speaklnq\iitrlculaticn dandidates whc are registered

Education Department (T . E. D ), anu jcc

:*}_ccmprlse the cvast majorlty of Engllshrspeaklng candldates

:-f;in this province, are requlred to prlte three papersjlnp

c;the final school~1eav1ng examinatlon in English-as-cﬂﬂject._;::

The f;rst of cheS&jpapers 15 dalled “Drlginal Writing'f “thé  a'J

ey v .-:"i"w‘

o secbnd "comprehenslcn,and Language" and the thlrd

”[:“Literature" Each cf thqgaﬁpapers tests,_cstcHSLbly,- -

""f.dlffercnt ahllities ln each candlﬁate, and when these SR

f_ﬁablllties are accred and added to an "oral sccre" the h

- ccmpcs:te cf the four scores 13 assumed tc reflect a general

: proflclency 1n each candidate's use cf hls (her} mcther- R

Wl

it

'J,The qucsticn of exactly what these dlffering abillties are,_ccfz
'-as reflected in each of tha three papars, has yet tc he |
' confronted 1n any sort of systematic reseg\ h and since this
%vhas not been done, the.assumption that each paper measures .

N different abllltlas remalns untested. Thic assumption Wlll

ii'become lncreasingly cpen to questlon durlng the course’ of

o difflculty (see pages 137ff) 1?3:

L

the prescnt 1nVestigatlon intc the nature cf comprehension

-'.1.

'../-_-
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T Tt Will be demonétrated that, amongst most TranEVaal

”;'English-speaklng matrzculants, thé major causa of difﬁxculb;ff'

”:'f;’;n readlng cgmprehenslcn examinatlons, stems fram an

”r.1nab111ty to consttuct an appropriate context, from-ﬂhlch taTw,ﬁa

”"f{tha materlal to be camprehended¢ﬁEssentlally, the

'”* ﬁ;idemands that 1nferenc1ng makes en matrlculants with the:ﬂ  3_

"”;syntactic demands made nn candidates 1n the 1989 and 1990

&l

7__reading comprehension examinatinns (See Appendlces A and C)

-JThe'demonstratlon w111 ha carrled out 1n tuwo steﬁ,-;'"“

”17*fin£er, rather than from any 1nherent syntaatic cqmplexlty of”   ?

""'f:demnnstration will take the form of cdmparlng the pragmati& LT

.'_"flrst w111 requlre a ¢1a351fication of the questlonslthe ff_:".

. e
”candidates fbund‘most difflcult 1n tﬁ% matxlculatlon

'-axaminatlons.-mhla ela531fication will reveal that the mpst ffg?,

0

difficqlﬁwquestlcns ware the questlons whlch demanded a j ;f.

 ;:particu1ar kind of 1nferedbing fram candldates

The s@cond step will raquire an’ exammnation of the syntacticf

cOEplEXltY involved in the successful answerlng'of the same =

';dlfflcult quéstlons. It will be shown that the difficult
'questions (and the text fragments from which they axe S
7g-der1Ved) are not syntactically more complex than other

_ questlons candldates faund easlek,nvf”'?*i' ff\L

T e /.
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'foInferenclng is the interpreta#ion prooesé:gostvappealed to _”;H

 what is e#plicitly stated in a text, to what they ‘think the

- BASED view of inferenolng ahd sees the process asaengially ;f';

- z'/

ﬂo ,prOQOSLtiﬁnE 1n a text It is pergtlved as a "hottomﬁup“

_-process Whlch searches for potent

- Ry
.coherent text model can be oonatructed.. 3_¢_

uwheneverfoesaardhers noe&‘to explain how readerﬁ get from

~ between surface elements KQ tha text in ordeg that a

'Ivywriter inten@gd,to convey..If is mpst\fre&uently reférred to o;

Two dlst;not v1ews of)lnference procedures are dagéernlbla_ojﬁig

) i
1n the 1it@mahure ovexrﬁﬁe last deoadea The first is a TEXT~ .
as ‘a. seaf%h for mean;nﬁful connections between the

ﬁ meanlngful relatlons |

)}

ooThe other V1ew is a. "MODEL—BASED" viaw (Colllns et al

”_1980 386) and,understands the prooess as heing essentially

S F

"'“top—down" 1n nature._It sees 1nferenc1ng as. a synthésizingr _o'

':opyobgdure, usznq the surfaoe elements of a text to f111 out

A4

'-an&"complete an underlying text representatlon¢-;a "T;”

HColllns et al 11980 3&?) adopt a modal-based view of the -_J'o*

procesa when, folloW1nﬁ\Bransford and Johnson (19?3}, they

" .
T
=N



e;:descrihed might plauslbly oggur.nﬁ

;text*pased view: ef 1nfereneinq.;

u, aseert that f&» "do not simply cennect the events in a
'_Ttext into a sQQuentlel $trﬁcture. Rather, they seem to

'”.create a aomplex scenario or madei Within whlch the events f-

\

Roger van de VElde & v1ew (1981:389) 1s clearly a text-based

"5view 'He claxms that “aetualized inferences include malnly o
.'these cogn;t;Ve proceeses whmch reiate (fragments of) ideaSj.
' s _to each othey, thus eetabllsheng larger relataons and

':=_u1timately providing conelusione. 'His "bottem*up“ veew of~  B

o thi: process is evmdent”in his use of the termsq fragments

s

e'qu j]eas are. synthesized into lerger relatiens and fmhally o

'provide t o reader with conclusions¢_f"

o

S -Sanfor,d and Garrod (1931 s) adcpt a. text—based, "bottom-up"- o
;f view of inferencing similar te that ef Van de Velde They
'state ‘I:hat o :' S . S _._a:-.:.',-é o o

the message in a text is dependent on.the reader
;“bringing in additional knowledge -in an at:tempt to -
come up with a coherent interpretation-of the - -
_paseage as a whole. One way of characterizing
~ this additional component of text-meaning:is in
- terms of the inferences which the skilled® reader
‘must make in order to. cohnect: the<mean1ngs of .
the various sentences in a sensible way, :

 A statement Such as thls squests that the precess is’a },1. ”
» -cumulatiVe one. with "addltionalﬂ compenente of textvmeanlng_ o

_ beinq added sénteﬁce by sentence, unt11 seme final text R
'f”representatien has beeh cunstructed. Fijfe

When the underlying eoherenee of a text is net 1mmed1ate1y

ohvious, de Beaugrande and Dressler (1981 101) appeal to the B

L



) _.-."'

7o Bind things tegether, INFERENCING mudt re L
. done. This operatien involves supplying reasenable_”yu

've:concepts and reélations to £ill in a GAP or ISCONTINUITY

in a’textual world. Inferencing is alWiys directed .

. toward solving a proplem...: bridging a space where a

- pathway might fall to ‘reach. (capltale thez:s )

-[_ SEELHQ a text ae de’ Beaugrande and Dreeeler ﬁo, as having

"interpretation of what they read or hear." They go on. te

'prnceeds, suggeete that thelr Vlew of the procees is a. --:7

“bottom-up“ view.

;*"bettomvup“ end "top—dawn" approaches. They palnt out that

hearers who make inferenees.ﬁ This paint ie an 1ntuitive1y

- connections peeple make when aftempting to reach an

7'suggest that the more. 1nterpretive "work" the reader has to

o

_undertake 1n arr;ving at A reasonahle interpretatloﬂ, the L

'”-”more 1ikelihood there is ef 1nferences being made. But the

';invelve the reader in- more 1nterpret1ve “work“

'-reaching an interpretatlon is a. complicated one. N
e,_Brown and Yule (1984 260) dist:nguleh between "automatic"
. and "non-automatlc" enferencee. "Nonhautomatic" 1nferenees

H_are connectione that readers w111 choose to make and will

f;s

The prubleme inherent in seelhg 1nferences ae emther

\ . |‘r.

ﬁgsive one and 1eade to the conelusion that “inferences ;

u;"gaps“ Or "discontinuitiee“ whieh are fllled in ae a reader 4;_'

'_fBrown and Yule (1934 259ff) go some way tdWards reconciling o

-:"texts may have formal mLSSLng 11nks, but it ie readers andeff'

'question of how much “wurk“ has to he done by the reader in |

'_neutomatic“ or “non-autematia" are immediately ohvioﬁe. What :

e"for same readere may e "automatic“ fof ethers may be "non—”,fr



fautématic“ ahd thlE then 1eads Brewn and Yule to conclude

_
T .
§

‘that "the texte which a reaaer w;ll normally enceunter will

T

Nk j °
'ﬂ_show‘a minimal ameunt of formal coheelan, aeeume massive ,_j;

7ereader to make whatever infereneee he feels willihg to Work

':?-efer 1n orﬁer to reach an understanding of what 15 being

-ecenveyed‘")“ﬂ 3

| ;_glven text hut’ it.le 1esevof a prcblem.fer teeters ef

U

L1

:Thlﬁ cenalueien is,‘ef eeuree, a préblem for. ﬁieeaurse

;5iwanalysts wantlng to maké predictlons about the nature of any

iRy

leavee»minferencinq as" & proceés whlch 15 eontext—depeedent:f

':ftext-epecifie and 1ocated in the" 1n&;vidual reader.# Wiﬁhin

' the variabillty of each indiVL&ual reader'a text _

B any comprehension teet, both the éonﬁext and the texts<pan

be seen’ as belng'cenetants ie necessary fer ell readere and

o

: The pasitxon adopted by Perfett1 (1985 40ff) is cleafly _;xe
zfmodel-based in that he eees 1nferen¢1ng as a meane whereby a

llreader arrlves at a representation of the text meaninq.-qf”

Thére ie, of course, more to readinq a text than. .
encoding words and propositions. The readef: encodes

... these propositions in the context of knowledge <
~ about concepts, knowledge about inferences (inference _f g
- ‘rules}, knowledge about the forms of tests, and general
- knowledge about the everyday world, By text model;ng we

 mean the processes by which the reader combines such

 knowladge with local pxoeeeses to ferm a repreaen?atien |

of the text meaning

Cerﬁain inferencee, accordinq to Perfetti, are logleally or L:f

semantically foxced or lmpelled, 1e ﬁeeessary, and are used, “

| -_.,-bséégﬁ}_':e*

';e'”ameunts ef backg;pund knowledge, ‘and normally require tha QT7"

| '3cempreheneion abilitmeéy The view adopted by Brewn.ah& Yﬁle '

| repre entatmen is, ln effect what is being evaluated. :u'; co



Lowt e

. ¥%   7;* i%ﬁf:;¢{  ?}V ﬁfi;; ;._ jj'i€§;i0 :?I
'"}i; - by and lh ge, to re;at& proposltiona to ona andther. These f 
ii 1nfé¥gnces are the 1nferences readers must,make l“%
?ii_ | 1n ordar t cpnstruct a dah351ve text reprelentatlan. They “.lg
%- :fare not naﬁ'saarily what Brown and Yule tErm "automatiu“ W
'.;ﬁfsz: :1nferences, _  L o :

'_' hawa called “force&ﬂ nferencss “necessary"

RN \:
o :‘slnferences“ bx b°ﬁh Irdin;

l

.1  ¥What is 1mport¥nt for tha purposaﬁg
L -‘.'i_:hough: isPerfé‘t ‘_f's assaart:mn (1%5 174) 'lzhat

i &
pt be- surpriseq Lf at anyvg1v3n ga, hlgh-abllitg:rayders

a" (th n.do low:ibility readejk)}

i make,more 1nference
ﬁ

..-—-#F-F.

-

§ ﬁmaat certainly the assumptlon on wh&ch the T E'D; cmmprehen- 2.1

ainn paper is Hased, since ‘8o many aI the quest10n$ call for °
inferencmng abil les in canﬂldates (see Tables 3 amd 4 on ;-él
pages 34 and 35) mudql-basgd approach such as that

43  adopted by JohnsonmLalrd (198&$231) takes the proce$$ af
B UJ|
1n£erencing fu ﬁéér than aarliér notlona do. The 1dLa that
1‘ 1 - .
inferencing plays a pervasiVa rble in the reader' E

synthesxzing surface elements td\flll uut an underlying text

model (Brawn and Yule 1983 Perfetﬁi 1985) 15 extendad by

Johnscn—Laird to accord lnferenclng an EVEn more parvasive _.~ 

Lo



f7¥"o“17?f'?agﬁf*“'

Ao

roleinIn his assertlon that "the prﬁCESS of understand;ng
 _disoourse 1eads to modals of the statea of affairs that are

desorlbod“ there 15 the squestion that the mental models -

'ghe postulates are aotually construotad by overyday reasoninq*[" 

(Johnson—Laird's term uhioh 1nc1ude$ inferenclng )

o 'I'he modelﬂbased v:l.aw of inferencing does pose queata.ons

':oonoorning the nature nE- inferenolnq that haVe yat to be “ "
s answered. £ inforenoxng 19 the prooess of filling out ando o

;'syntheslzing an underlying text model (Colllns et al 1980)

o thén Whatever 31Ements are impllclt in a text must be_:];_":'

;”reubvered from somo store of knowledge. cognitive sclentlsts ;j 

':usually appeal to schemartheory (or relatad notlons of

. frames, sorlpts,_scenarlos and plans) when required to

" '.__represent this background knowledga, but the prohlsm of

explalnlng how‘only those elements whloh are necessary for m
" the construction of a toxt model are actually seleotad in fio'

 '"onﬁ11no" processing ls, at preaent, unresolved. It would beov'
;.a grossly ineffiolent syatem that required all the back- S

”-ground knowledge a reaaer posSesses to be 1nltantanaously

Fagy

- avallable whlle he is roadlng.a partlcular text.
;’Greene (1987 47) desorlbes the problem. :

To demonstrate the flexlbility of people’s lnter-"_ _
~ pretationg, think of the inferences you might make to
‘" . interpret the presence of & dog in an antigue shop, in'a

. dog home, in a field of sheep, with a bow on its head.~ L
-_Did you think of a plaster dog, a pathetic qpngre

flerce wolf-like dog or a gentle sheep dog, ja spoiit

pekinese probably belnnglng to a foollsh midd;ﬁhaged

'woman? S _ _ -

_ i
If you did, you were exploltlng default featureseof doge,
-you may not. evon havz tnOught about for a 1onq time...;'

e ;

RN | - - .
A ’

e



: Np matter Qpat T say abuut dogs, a llS :

. infer whiéh of all the possible valuea”'ﬁhthe-ﬂaé frama
I amzeferring to. This potential for gemerating x
¥ inférences has been calledighe inferentlal exploalonk

| Brawn and Yula (1983'269) commenting on: thz*same problem

7l'assart that 77]»:-“;-:.f ;;-J,'rT;};f-3~é&”_ » c.:'lﬁé.f

e

-waGiven thlB 'open*en&adﬁ feature of inferencing, it is S
. extremely difficult to provide, for any naturally

“ er Will“try tb SRR

ocourring text, the single set of infarences whiap an BT

'? individual resder has made in arriving at an .
interpretatlon. Coe L e;,.zj

fg;The prablam, for the purposes of this lmvestfbation....f”'J"'

howev’érrr 1s‘nat an. lnsurmountable one._The discourﬁe analystfffj”
o "may ha 1eft }»Iith o secure basis for talking», m ana.lytic "

;x;as Opposed to intuitlve terms, ahaut the 1nferenoes involvedfﬂ;

ff;jin tha cqmpréhensiﬁn of texta“ (Brawn ana Yu1€\1983 269)

f ig khfj:fifi-_ T ;V%ff}'f-" ;1; f¥_ }{_»__  : 

”1 *Nevérthe1ess, 1t is pcssable to 1dent1fy and specafy those {T'

: inferences requlred.af candidates whed they are asked to

':”ianswer quest;ona in a ﬁomprehenslon test. Host of tha

T-u.questlona asked in auch a test ‘must be ses n as. cuas or a

”T{ et of 1nstructions to tha caﬂdldates to search for the

‘lnferences o be drawn in order for: tha question to ha o

':'anSWEred¢ In other WDrds comprehension testers do not.

”vaattempt fa test candldates on all the infarences that éan be_-_“

"drawn frnm a text for they are, as Brown and Yule claim

7'1ndeterm1nable in number. What 13 mostly asked for 1n a -

'3: -]candidate that (s)he 15 able to draw those inferenaas in a

o comprehenslon test at thia level, 1s the demanstratlon hy a

et

' readlng of a text similar to %he inferences that examlners o

'I-draw._Thls point is taken up and explained in aoma detaal in -



._ .. pgge13 |

'sahaptsre 5 and 6 - see’ pages 134ff Harks are awarded en the;,_

"f 'basls oﬂ the degree of fit hetwesn examlnergl lnferances dndf_ff

J-szandidate‘s ihferennes.:sﬂ-'”

'Sincechomskysss_ . the Theory of Synts
o psycholeglsts have been trylng to understand nﬁeclsely how o

......

'-{syntexxinfluenees the comprehension of sentences._Initially,: f.
_ detransformatlons Were proposed.te explain why certain |
.ﬂ:f- constructione tsek longer to process than others (see Hxllerf o
ssand McKean (1964) - worklng from chamsky's earlier verslon)

3f;Later, during ﬁhe 197os psychological parslng strategies

'-Vf#were‘brepesed (Kimhall 1973 c1ark and clark, 197?) Whlch

. f_as Greene (1987 73) comménte, "may werk for the simple

'fspSentences quéted by their authors, (but) no Qne has worked

-out heﬁ they wnuld apply to the whole range of Enqlish '_3'
”fcurrent opimion is, that in the normal cemprehension of
"sentences, syntactic processing always takes place, but that s:
s-it may, or may. not be used in 1nterpreting the sentence..
"Alderson and Urquart (1984 157), citing Schlesanger {1963),
'~mainta1n that “1n general..; experlméntal flndlngs suggest
.f-that at 1east for 11 readess, syntax only becomes a problem ;
.; when it interacts W1th othex factors in the utterance “ (See'*{s

”1page 108 for a pessible 1nstance of thls prohlem ) Harrls -

and Coltheart (1986 190) aite evidence for tha view that

.'f "syntaetﬂc computatien seems to take place automaticallyp_ R



| but.s.the extent to whlch th; reau1ts of such camputationa
are used in normal Lomprehension depenas on Whethar or not
pragmatic aj:‘ semantic cues are a:vailahle to a:l.d interm i
pretatlnna : - ,;%; . o | i

Thls 1nvestiqatiangw111Lﬂemonstrate that "praqmatiq and

R  ;_semant1c cues“ are aften,avallable to T E D candidates, buter5§

: that they ara nct sufficianrly.recovered,py cartain readers f
an&‘it ig hhis iuaapaclty té,k‘ls the real cause of atudent3ﬁjg"
fallﬁre~to scare well an comprehensxon tests.fiijf,, fxT¢ [ ”f”'

'Hr The werd "comDIEXIQ%“ as. 1t ia used in the tltle of thls  f :'

;nvestlgatian,lls uﬁed An. a non—technical way. Rather than  ;:  

ccnflne the meanlng tb the tradltional one, by Wthh L

cumplex;ty ia defined in terms of unita that contaln mnra  fﬁ”“'

than one ccnstltuent. and n_the ¢ase of a sentence, hav;ngf;if

"ﬁ? one main clause an& Qﬂﬁ#d% mnre suhurdinate clauses, '
"camplexlty“ shcuhd be taken ta mean “the extpnt tc wh:ch
the readen's provessing load is increased " Put another way,;;_

; the nore a partlcular syhtactlc feature hinders a reader's ;m;?
'constructian of ﬁeaning; the more complex 1t 13. j_ \,//
There 13 1itt1e douht that syntactic organ12a¥1nn affectsf'“
camprehensiblllty. Siler (1974) 6emonatrates the importance

| @? grammatical cues ih early readlng He found that chlldren

"7“Sged.seven and nlne had far more diﬁficulty reading 5, ,j-'.,f

E syntactically violated sentencas than they had reading S

samantlcally v1b1ated santencas.__ - SR ;

Qulrk et al (1935) discuss in aoﬁe detail how the.

positioning of subordinate clauses can 1ncreasa tha



' .Zpr0¢EéE1ng demands made on a rea

e T T A P
: : L ST W
N

By

r.

Jgie Bﬁbordlnate clausas 1n iﬁi%ial sentence positions, are

‘f?ghown to be more-diffzcult td‘camprehend than subardlnate

 d1fficu1ty for readers are numer¢us and varled.

:Readers appear to begln ayntactin processing'as soon as

‘: :c1ausas 1n final position (r%ghtwbranchzng clauses)

B D T P A T SRS 'afﬁ?&QQ 15.':- ®

Left-branching clausas . f D

'"“.g'Invastlgatlons intn factors of: syntax Whlch mlght pose same  i: 

ke I

'?f_there is’ enough material tc work on. ‘The wellwknown,"cliek Lo

"paradigm" h&s been psed 1n & numher o@ ways tu conflrm the

f,process sentenaes in clausa unzts

| '7ﬁg'has been' modlfled (Flores d*Arma;s and Schreuder 1983) to*_

alnformation ance the hnd,of eaah clause has been reachea,

”¢? :and BeVEr (1976) that working memary is cleared of

: ’_account for alauses taklng 1onger ar shorterJtimag tn
e rprocess, depeﬂding on their length, posit;un in the e
~ sentence, thelr predlctability or how they ane organized. " 

- For instanee, 1eftﬁbranching clauseﬁ need to be hald 1n

',working memory unt11 tha maln clausa has bean read. Thls |
'1ncreases a reader’s pracessxng 1oad. | .

It one ia defining {syntaétic complexlty“ in,terms of readerf_"'

'”Qtprocessing 1oad and one. accapts that readers process

sentences,-as far ‘as passahle, 1n unlts cloaely resembling

i;complexity. The camplexlty would prohably 1nvolve clauses ﬂ

i;g;flndings by Garrett, Bever and Fador (1966) fhat readers ffr '

s .. Th.ls "clau:.al hYpOthesisﬂ has unﬂergone Bome mgqlifiaatlonr Lo

“*_slnce 1t was flrst praposed. The iﬁitial claim by Caxréli   ,f:

”T_clauses, then it is po331ble to pradlct potential syntactlc .



},foomplex 1n thefh y complexity is eeen above._,;_. 3fszc-
"fit'Reeeerch into eyntectlc'proce551ng gt preeent is ﬁost
':]ffconoerned wzth eetablmshing whether or not eyntactec e

3-{'proceeses are autonomoue of eemantic and pragmatlo

a R
A

: a - (;; (’? .

a such a way ae to compel the reader to hold them ;m work:l.ng

- that ie difficult for a reader to predlct might he a.

-;'pctentzally dlfficult clause or a clauee that is’ ekructured

;f_#_proceseee, hut the weight cf the ev1dence (eee Harris and

1"'cr.:JIJ:l:Leart 1986) euggeete that évntactlc proce551ng 1nteracte

J?t?wzth eemE”tic end pragmatlc proceeelng ﬂurlng the time that
a reader spends[iirLV1ng at an 1nterpretation.- ' o

' The present etudy, which drawe on readers' output alcne,

ethut in 1eolated casee (eee.remarks on 17B, page 95}

iy

_interpretation.:

Chapter 2 w111 explaln how a representatlve eample of T E. D.__-.
'l;t:qneetlone were identlfled and categorized.

;_organizatxon of eentenoes and the questlone aﬂke

'jcomprehensxon tests. Thll ie done to demcnsnrvtw that 1t wae

not eyntactic complexity that examinatlon candldates found

_too lond'to hold 1n working memory. cr clausee poeltioned in ?;}
- memory until the main olauee hee been proceeeed. A clauee L

e e

| '_1n a particular Way, say 1n an A S V 0 A patternf may prQVe-:f

"ecannot say much about the autonomy of syntactic prooeeeing, ””_

*_syntactlo proceeslng can be seen to heve affeoted a reader e )

,comprehenezon anewere was der:ved and how the diffloulb];_ez

"*j?chaptere 3 ang 4 examlne the cumplexlty of tne eyntactici“o-:

B most dlfficult, hut the pragmatlc prooeseee of 1nferenoing, _"f



;;~Thie dhapter desoribes the prooednree oarreed out on the

'5i-from schools admlnlstered

2

My

e;dgﬁa wﬂioh were used to eetablleh Ordere of question

.Hio.difficulty and to égaraoterize questlon types.,_;_-”'”f':

THE DATA; |

the Transvaal Education

- A.sample of 1094 (1989) ang /?3 (1990) scripte Was selected fvc
hJ e _

:fﬂDepartment (T E.D. Tﬁe sample represents 10% in 1989 and

‘-CB

: io 9. 8% in 1990, of the total Enqlieh-speaking matrioulatlon ;:}}[
”;opopolatlon who wrotejthe T.E B. examinationL The scripts,;;_}“
| .'7from twelve dlfferent claeses of school were\used to
B lestabllsh Wthh questlons proved most diffloult to answer.e;f 'L
‘.:"The eample wae drawn"from theee twelve different kinds of .fffe-
_sohool, in an atﬁempt to make 1t as repreeentaelve ae ' "fu
_ :possible of the English-epeaklng matriculation populatlon An :og
_the Transvaal. The twelve élaeeee of eohool varied 1n terme f
'f-°f whether they were urban or rural* boye only or girls only_'.
::or co—educatlonal Whether they were government run schools A;el
- or. prlvately run eohools. Another two olaeeee\of eohool were
. N included in the sample because of partlcular oharaoterieticeiJ
a,they possessed. L e '

"»iThe Eample therefore oomprleed all the 1989 and 139& sor;ptefi'

ffrom* __jf: "f ”' f{j.f B T-ﬂ'_ B _'_f_-,rf;z_a- b

i an urban, boye only government school,

an urban, glrls only government eohool*":



o _Gone rural and two urban,

" 'The 1ﬁem

: °was judged to”

_ tables on paqe- 19 and 20..._.

- been qUQtdd for—their 111ustrative value.

’T a rural baYs onlY qovgrnment schoal*z*“ff'”
:a rural, girls only governmant Schaol,

:?__three co*educational qovernment schaols,ff*'

-?an urban,;boys only prxwate school,---'q"

R

L Page i

':anuurban;_girwaonly prlvate schcol,'_iof" :¥l'” S T

. ﬁah“ufban;fco“educational prlvate school, -

| 'fan urhan,-co-educational pr;vate tutorzal college and

a.

:;a co-educatmonal, govarnment techniaal high sdhool.

"—_*jn" .

" been awarded for each item. Tha«uuaﬁient of‘thls camputation

"_t_ref;ected the least numbsr of marks awa%ded

the most marks, the e351est. Ehe aatual number af marks

 awarded far each item is expressed aa an,index nf 1 in the

T
L

_In a Sample of over tWO thousand scripts, not all the

__answers which were awarded a distinction mark or a fﬁzlimg

-  In order to'compute an. indeﬁ of dlfflculty, the total number L
| :f.ﬁOf actual mqus ohtalned on each item for ali twelve s¢hﬁols S
 aT *ﬁ&q davided by the p;ésibie numper bf marka that could have ’”"t

:-"{reflects thaﬂperformance of the tatal sample on each 1tem.ﬁ-"

f the most difficult 1tem; fhe item aWﬂrdea #.:

- mark °°“1d be qﬂ0t3d _From the. total sample cf 2077 scriptar_fﬁ

L= R

- four: sub-sampleﬂ ware used. In the.two egamlnatlons (1989
" and 1990), all the scriptﬁ that: refleated an averall |

--dlstlnctlan pass or an overall failing mark were separated

out and it ia fxcm these four sub—samples that answers haVe',
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T T e '_'_':Péﬁé-'k;a'ﬁ'i" S

u’:sefsti\*{éém-ﬁa- 'I'otal No. , Total No. nifficulty “order of

2 fhu e TR T 20
2 ©1605.5 .- 1294973:’~=-‘ »544'ﬁ'ﬂﬂ~5*ﬁ;'f8‘923<
3 L. 1266 - 2049 - .428 0 o4 %
o 4. . 988 . - 1966 . . .. JBO¥ . . .0 BT
oSBT a8 2949 . 0 .569 0 0 fo o 14
“.6 - 1661.8 - - 2949 o L8630 . . <12
7
8
a

n

e ADE9 - . L. 2949 - ..362 - . % . o«
_ L8710 2949 0 ¢ o A634 . 0 L6
Co.7g .. 2008 . 02049 gL oo o A8 @
a0 o 3828.5 . 5888 . ...648° - - o 17 .
fooay . o 2754 o o 4815 - .86D 0 o 1L o oo
ceaz e 2Y75 L Fa0de o w L9dd i e 22
o130 1837 L 4915 0 e 373 20
o214 % '3219,5 7 .. B8R .. . .B4B. 0 8
A% 7. 4001.8 7 o -5BB8 . - v G678 . 1B
- 46% . 3337 . -, 5898 . .B6H R .
17 - - .3760.% = - .&881L . - .b4e . B L B
Co19 w7 1826.8 0 e 20490 ¢ - ,619 0 0 01B
RO 0 ca7B4 . . - 1986 0 . - 892 . ..o 21
c.22 .o B494 . - 147450, . .3730 0 02

jﬁi_ o ;'":.,f“ o - . ?/‘f%\g"-': i
Thls q ntitative analysis was necessary to determine |
' ,'operatiénally which pE the questlons WEre easy and whlch
dsziault,-_ '_ “ _v;ﬁ;-ﬁ : o 'i ;: 
.'Each i‘l:em was: then t‘yp:.fz.ed according trJ twqu differ-r%:
'”taxanomias in ordéy to characterlze the kinds of questions

ﬁ-:matriculation candidates found mgst difficu]t.'” o

;JWanllss (1933 2), 1n c&mmentlng on the readabillty of the ;

'f fcomprehenaion passages set by Sauth Afrlcan Educatian  : ';_“;”



@

Ry Dopartmants in Saniur Certlfzoata axaminations, poinba out

s

:; that'"thora ia no aasy Way of maasurlng dlfficulty of f*jaa;ﬁff
quastionn sot in comprehansion tests." Ths most common way. L
ia to sat questlons, score them, amd calculate a diffioulty
indexg that reflacta whlch qﬁaatioﬂs the tasteao found wost  f:_

diff;oult, as. has baon 111uatrated abova. But this method of
dotarmlning dlfficulty does not addreas tho much nere )
intarastzng question of what it is abont tho questions Whldh
makes them difficult. In attemptlng to. answer thia queqoion,'ﬁ

”qthe present %pvestigata """ uaaa two. taxonamies.._ ﬂf”:-g“{];-
Tha first is & taxanomy of what conatitutes Glﬁen and\New

A ST
information, tho second, a\taxonomy that attempts to ﬁ'/a~
Characterlze comprehenslon questlons in tarms of .5'/”

'55_ ommprehansion processea, Using two. taxonomies in tahdem I

In__:gaiign (1981) has been used hy rasearohers to B

investigate the status of informatlon in discourse (Mazzie
1987) and is the taxonomy that was used to assign a.
" part:.cular s‘hatus to the information entities that the |
questions required tha candidates to recover in the i i E D 'f
- examinatlons. ‘These information entit;ea in tha form of
noun phrases (NPs) conatituta tha semahtic content of the a

’ answers and demand mantion for the answer to be awarded a _f' |



e “"dlsaourse—model Gb]ect.;.(ﬂhich) may represeht an individu?5wf :

R 'fv;; ) Fmezz

_ 'f mark. The entity WhlGh tha candmdate is réﬁkirad to reccver  f"'
; f¢ia invariably‘ldentafiahle aa that entlty'(ar those 7 ﬂ'*"
"?{entltﬁaa) ta wnjah the interrogative (the WhﬁeIGMent) af the  3;
|  ﬁqnest1on refe(a. ﬁfﬁ_,_f f;_1;-*f@f fﬁ. | R

| ""Pfh.nce (1931 235) def;.nes a diacourse e.ntity as "a

(axmstent 1n tha raal wcrld or not), a clasa of ihdividuais;gj_”

an exemp}ar, 3 suhstance, a concept etc.ﬂ Disccurse  ;;ff¢f9”':

:_”Eentltles are represented hy NPS 1n a text and eacn w111 ba
Lassumed by the wrzter to be more or less familiar tp tha '

brder tq speclfy tha extemt to whlch entltles may :*

-ff'jreader..j“

'”"”3be more or less familiar; Prince Pr°P°5es a taxpnomy of

o “assumed famlllarlty" in which entities may be asaigned some . L
A A 8 .
“'w;status.- e ;s., R L

A

', Entit;es mayﬁbe New, Inferrabla or Evoked. Each of these

' fthree entlty-types 15 subwcategorlzed ﬂn ways that make

"”further &lstipctions posslble. Entities in Prince's proposea
Qmodel w111 possess attrihutea and ba 1imked to other f :r"

o,

_'entltieB.IThe attrzhutea are. important since some of the J-:-f.'
questiqna asked 1n comprghensiﬁr tasts require students to 'fx;;
"recover the attr;butes of partlcular entitmes,_*f'ﬁf o '

' ffPriﬂﬂé rEPresents her taxonomy 1n the form of a tree—r
. . {‘l - - . .. i o . .

T
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New 51;  '5_ : - Inferrable  "m'EY0keﬂ':V.
NG e ,5 B f_ .-.l;; L
. Brand-pew or Unused . - o o Textually EVled 3
N R R ¢ 31tuatlonally EVDked
| Anchorad -
Cor . : s
Unanchorad

JPYE]

/\-- '_

The first class af anti} Ayl %naa xlentifles are the NEW
ENTT?IES and ﬁpeaﬂ arq ‘fk“' »gich are intrcducad into "
the disc:ourse tor tné 5 .;% ti‘mé(t He.w entities which have to

o ) wl't - f-l‘.. .

be am%ated hy the reade* are BRAN -NEW and may be ANCHORED
| m: UNANCHORED. n Brand—r dy emitv is ancrored if the NP

.:a

o repreaentlng it is 11nked Yo same other diacourse antlty. If

. a Brand-new entlty is not ccntainea w1thin some ‘other
dlscourse entity 1t is Unanchored or s;mply Brand-new. Thus
ina phrase 1ike "The government of communlst Phrty 1eader .
Brich Hunecker“_im7ﬁ D.1989:3 - gee Appendix 2 pagas 2 and
3) ‘the enti*ffﬁcggﬁﬁhist Party Leader“ is a Brand—new
Unan¢hored entity but "Erlch Honecker" 15 cantained W1th1n
the Uhanchored entity and s0 1s Brand—new and Anchared to
"communist Party Leader" B : : - o

The secand klnd @f New entlty Prince terms UNUSED._ an_-f

:  Unused entity is one which the wrlter assumes to be known to _. 

the . reader but not necessarlly in the.reader's consciousness

. at the time. Thus tha NP "West Berlin“ used to open the text

1



Sy
..l,}

“ .H":Q=$mﬁ5§ f1
ﬁf' o § _ . S R
.'of sectlon A {T E-D 1989 2-— see Appeﬁdlx A ﬁage 3) caq\be’njbf
- aesumed to be knDWn to the xeader but not ene he would
:;thinklng abeut before heginning his reading. As may he

.f:eexpected, the difference between the New ent;t;ee, Brand-new?fii

-_: and Unuaed, 19 a metter nf assumed famillarlty. The BJ:'a',mi-b o

ney entity is nat assumed by the writer te be knawn to the:""

"_reader and the Unused entmty 15, although not havlng EnjDY’d.:i

a mentlon in the discouree,;_:

'”efThe second elaee nf entitles that Pr;nce prepoSes axe\the

T '_EvOKEﬂ entltlee. An NP which has been used by the writer and C

TEEL

ds already in the dlscourse 1e a TEXTUALLY EVOKED entity

e

o

B ewe__While ohe that is SITUAmIONALLY EVOkED repreeenta dlsaourse ; ;
| :::?partlcipants or salient features of the extralinguistxe'” -
o Z_ s;tuation Ln which the dlscourse takes place, SO in the
first sentence of the text set in Sectlcn A (‘1‘ Ef/D 1989 2 —-.
“e'eee Appendlx A page 2) g plaue" is a Textuallyigvoked o
efentitybeince it refers to “West Berlln“ (already mantloned)
';Questian 1 of the. examl?ation paper (Appendix A page 3)
-_;'hegins "Accordlng ta tb£:¢2;tract...“ and the reference to
| the text ie clearly part of the eomprehension examination
'T_'situatlon. “This extract“ than,_is a Situationally Evoked
--entrtr- | . o -
“-The thlrd elaes of diacouree entity Prlnce aalls the %7”:.
INFERRABLES. - o - o
'3:%._. The wr;ter in usinq thle kznd ot entlty aeeumee that the
' reader ean infex it,. either through 1og1ca1, or what Prince  3]
fterms “plau51bla" reasoning, from antltiee already eveked or.z_

lf

A

&



.,!.

.efrom other Inferrablee. In order to interpret “the que" 5;”'

ﬁooa.n .1988:2 = See Appendlx a page 2). the reader needs to'
ninfer that theapubs are the\pubs of'ﬂeet Berlin (entity

q'already evoked 1n 1ine 1)‘ The Inferrahles are an important

' :and complex eet of entztiee and nave been ehown (Mazzie

. status in dleoourse, the taxonomy hae ‘been used" by dzeooureenhg‘

1987) £6 be far more predomlnant in wrltten dlecourse than o

. '-the other entities. T S .
:”--orlginally designed by Prince to establieh 1nformation -

.'analyets for' purpoees of . identxfy1ng 1mp11o1tneee in text -
'and the nature of "giVenneee“ in dleoourSe (eee Mazzie 1937“ﬁ~?¥
”_w;and Yule 1931) There is no reaeon why the taxonomy cannot " .9
be used to- identify the status of the information that h
-n»candidatee in oompreheneion tests need to- reoover, 1f, by

".d01ng eo, a mﬁaps can he £ound to dlstinguish one klnd of

. question from another. Thls 1nvestigation ie, as far as I

_ know, the flret to use PrinoeJE taXOnomy For thie p ose._.f”'

L_Several taxonomiee haVe been conetructed W1tn the epeomflo |
| 'alm of aiding eompreheneion teeters in deeagning teste that |
__aseese & varlety of abllities ox ekille. The. moet common are
| Bloom'e (1956} and Barrett's {19?9; (See_pages 137££ for- )

"further comment )

. nAlthough helpful and wzdely used, taxonomlee such as these

'have heen oritloized on the grounds that they “*re not

-_-etrxctly beeed on,a oomplete.oognitive model.of_the_ |

s



necomprehension precees 1tap}f" (Irwin 1986 142) At preeent,;j&

”- no complete cdgnntive model exlete, hut some pregress hae 1_1*'”

:been maﬂe 1n the construet;on of modele that, in dlfferent
'-waye, refieet what we have learnt ahout the comprehenelon a
'eﬂprnceee elnee Bloemﬁs End Barrett'e taxonomlee were"

o .propc:sed.

;One euch model hae been constructed by Irwln {1986) on.which e'

| she hae baeed,what ehe terme the Expanded QueetlenrAnewer L

jRelatxoneh;p (Ex—QAR} taxonomy. It ﬁae been used 1n thls

"'investlgatlendte 1dentify and categorlze the examxnation

'““?jqueetxons~whinnhere uhE ‘ubjec —of uhie e*Ldyr and Wee.J};eJna

-f.chosen for. ‘three reaeons.,

;_The firet is that, having heen based on a recent model of |

| 3gfthe comprehension proceee, lt goes some. way towards f

answering the critlelem 1eVelled at earlier taxonomles. It g

_drawe on, and takes 1nto account, moet of ‘the recent

's}-attempts tn medel ¢emprehen51on precessee. Certaln ﬂrucial;,-'

findinge.in the-waye_reeeere proeees tex;-are.lncerporated;-_

'_into Irwin'e Ek-QAR taxenony. Fer-instance, Bloom'e ande"'

I,Barrett'e taxonomies Were attempte to specify the ‘kinds of .

_queetions teet§re asked and the answers. to. thesa’ questions

- were viewed af producte. Irwinlg taxenemy attempts to :%/%};_

"_elaesify ques

kinne in. relatlen to the eource of the.anewer. :
bl : ’

-in other werde, her madel,_on whieh the taxonomy ie based, T

'deeeribeg the task 1nv°1VEd in gplnq from text te anewerri'

n.and therefore goes some Way toWarde taking 1nto account the o

_“processes inVleed_in.comprehending a text and_anewering~__



- .f}:_ : o :.___(-_,9' e L s

.,_.,-

\(—_\ o

&/ queetlone on it. {Sae page 57 for an mnetance of thls R

| oharacteristlc ) T _" : ___" _ E ﬁ
 5The eeeond reaeon for chooslng to use the Ex~QAR Laxonomy is
| eoe methqdological one. The applioatlon of a slngle taxonomy,'i -
.;5;'suoh as Prlnce's, whioh ie biecouree Analytlc in :u,- R

- orientetion, might ‘not haVe provided sufficient epd in—i“oﬁ' o

dieputable grounds for identifylng qnes&ionwtypee.__e_-: |

9z:ooonfirmat1on from another soUrce was requlred. Irwin's ":__
. {taxonomy oonetltute- the eeoond eouroe, hevlng been derxved.
”a':. from 1nter—dlsc1p11nary research.;The application of I;w1n s
.:eeeitaxonomy Wae justified. Thoee questionsfpreﬂlcted by o
:;Prinee'e taxonomy as helng of a partlcular klnd were
'.confirmed as eimllar, by Irwin‘s taxonomy. (See pages 34 *:e

_a..

"_ﬁand 35 y -.f.g;f7-7*'3nﬁ]_gf- | | _";;n- | |
.”The thlrd reason'was that IrW1n's model of éﬁe oomprehension”e_ff
;.proceeses (and her Fx~QAR taxonomy) 15 “1nstxuct1ona11y L
"'ueefulﬂ {Irwin 1986 2) By th;e ehe means that the’ model and
| the taxonomy are constructed so that both teachere and '
students may use them. Students and teachere are not only.
sble to 1déntify the kinds of quest" ons asked dn '
._comprehension aseessment hut students especlally ean ba.'.,
.-made aware of the proceasee ‘that are in operatmon while they I
."fare 1nterpret1ng text. Thie inetructional aspeet of Irw;n'e _
| . model is moet useful to etudgnte who need,to know what 1t -
'1-_eis that they. are heing asked to. do when anewering
:e'comprehension queetions. The Ex—QAR taxonomy ueee six magor '

categorles.. Eesentlally they are ba-ed on the oomprenenslon



A

K processee that Irwin deseribes in,her proposed model but

eaeh pracees has ae lts input information of dlfferent

B

':Lkinds and from different eources The first five cateqorles f.~

-tfdistinguiah five different kinda of infnrmatlon and the

;Jprocesses. These processes are 1dentif1ed as the strategies

-L@aders use Whlle readlng, and are not often used in the

/;

formulatlon of comprehenslon questlons in ﬂﬂis country at

| wﬁ”Preﬁent. mhe flve categories that were uSed ta typlfy the e E

ld-examlnatlon queetlons 1n thls study are-7

,1,_Informatlon derlving from pre-reading and prier

% .. ;.knowledge‘: _ .

'feimplicit in the text

:_QsﬁmIntegratlve information that is explicitly stated orf';"

: i:mplicit in the text.

7sixth category relates to what IrW1n calls the metacognitivef;-f

”2.‘Micr01nfarmatlon that ia explicitly Stated or ;_=.'-'fw~'

w'-i_fa.-nacrolnformaticn that is explicit om 1mp11cit 1n the ;:37

55. Elaborative information.;-"

L

Cateqory 1 questione, ie those which fall into the pre- o

readlng, prier knowledge category, may be questione on
- vucabulary or. bacquound concepts. They are deecribed by

Murray (1985) as the kinde of questtone that “requlre _”

: etudents to relate what is 1n the text to What they already 5V.ff

__know about the toplc." Questlon 7 (T E.D. 1989:3 - see .
-:_Appendix A page 3) 111ustrates thls kind of questlén B

- clearly. The question reads.-ﬁ



: -fmhe writer refere to we$t Berlln ee being an
. Venclave® (line 23).
In our media the term ie often used Wlth reference to
. Walvisg Bay. - . . - »
”.What doee thie word mean?

b

g ueExaminers in phraslng thaeuetralghtforWard vocabulary

'questlon were at paine to relate the word,"enolave" to the='

e'oandldatee' prior looel geographloal knowledge._e;""

Mioroinformatlon (category 2) whloh 13 exp11c1t, 1s inform~'-

F*o N

' eaoh sentence An 1dea unlt 1s seen ae a word'or group of

. oworde, and thie 1dea unxt makes up a meanlngful phrage
._.(eometimee oalled a “chunk"J. One or more of thxse'_’ *%%

'::g meanlngful phraeee would make up a eentenoe.

:-ﬁatlon that 13 generated.from 1nd1v;dua1 idEa unite W1thin 5..f

r]oMioroinformatlon is therefore,informetion that is der e *gelf_

o from 1ntra-sentent1al relat%gnshlps or idea»units (chunuh)

in 1exioa1 pT phrasal ambigu:l.ty or c?nnotatlon Explic:tt

:v; mloroinformetlon is required from candldatee in queetion 11:

.TffT E D.lqag 3 - see Appendix A page 4) in whioh candldatee
are asked' to. 1dentify the plural form of the word -
"e"gﬁaffito“ Queetion 12 2 (T E.D. 1989 5 Appendlx A paqe 5)
whloh aske candldatee to explore the connotations of
1:'"utopian" would be categorized ae an implloit micro-'-
1nformat1on questlon - *_- -'  : f_ f:_.": ﬂi:;e 577

._.The 1nteqrat1ve 1nformation {oategory 3 in the taxonomy)

5'-]_with1n eentences._Impliolt mioroinformatlon is to be found o

. that ie explloitly stated would 1nc1ude anaphoric reference o



ef psycsflegical and physical causes of an action (or'state ef
R affalrs}, enabling circumstances and spatic—temporal _
:relatlenships. Irwin adopts these 1ast insthnces ef "slets“  ig

’5_ifrom Warren, Nlcholas and Trabasso (1979) he first

- the cannlnq aativities\in.vd“terey.‘Tbis operatlon on the

. »j}

"sf(but nat elllpsia) and Bxpllclt connectlves. Impllclt ”
_telntegrative lnformatidn GOHSIStﬁ Of impllcit connectives,;_fieei
..eelllpsea and what IrW1n terms "slat-filllng inferences" .:i:..:
f TheY are defined hY Irw;n (1986 33) as "those Lnferences...;;.f 

e that f111 in impartant missmg aspects of the given - C :

‘”;;situation " The uslotgﬂ are determined by the situation and

: _:felrowing Flllmore (19533 and Kintsch (l974} Irwin suggests i:

"ﬁlfthat they are related to suuh impliclt 1nfhfmat1°n as: agent,'
':?scbject, 1nstrumentr experiencer, source or. goal. other

*7mjimplicit "slats" ould inelude character mptivatlon, other

o -

A

sentence ef the passage by stelnheck (T E D 1989 5 - see-'_
eAppendix A page 5) contalns no~fewer than seven instances of -

: 1mplic1t integrat;Ve 1nformatlon. For instance, when

talnbeek calls cannery Row "a stink" the candldate is

:Hrequired tq “flll 1n mlssing aspects of the given situatlon"
'such that "the stink" is 1nterprete& as bemng the result af

"part of the candiq?ce woﬂls : ‘E siot—filllng 1nference. B

) Macr01nformation that is 93P;i¢it (CatagOrY 4) consists of.”e'

"-'explicitly stated maxn ideas, expliclt summarles or

organlzatlon of materlal 1nto sub~heaﬁs. Fer 1nstance, the ;e*~'

'-1term “TWA - For the BEST9bf Amerlca“ encapsulates what theﬂs."

af  advertlsement (T E D. 1989 8 = see Appendix A page 3)

J (_ .



iE attempts to spell out explicitlya o SIS :
'.maoroinformatlon that 15 implloit would be foé%d 1n main

. ideas; summaries and diagrams that do not explicitly o

ﬁﬁfi,announce themse1Ves as such. Jonathan Raban (T E. D 1939 4 "(of:

- _'see Appendix A page 4) trles to oapture the quality of

':Quatar as hoing "a handsomo treasury of fllth" and prov1des;.°f}

 ‘jintended by tho author, Irwin haa ﬁbrmod "Elaborative

.fofln thls phraae what is; in Effe“tf a summary, though -
'7*¥implicit. of whaﬂ fhe passaQe has been ahout. Informat;on*'

*tha@arequires the geader to maka inferanoes not neoessarilyi'“'

Sk

ajl;informationu Thia kind of 1nformation constltutes category
. } 5 ot IrW1n's taxonomy._xt, in effect inaluﬁee information R

””];ogothat a rEador may qain irom making predlctiona of various f' S

”Qkinds, alaborations based on prior knowiaﬂge, the mental o

'zo;Engels Brmdga" tells of the Communist takEDver of Easﬁ

'the ohange of a namo 11ke “Sohlossbrucka" to the "Marx— 2

1_tendency of moaarn pblit;cal partles to,

'-1; -1mages a. reader may call up and the affeG;lVe responses a

""'-‘-:-

"'roader may fEE1 dur;ng'the aourse of readinq Questlon 5 ----3“'

f(T E D. 1989 3 - see Appendix a page 3) asks candldates what /%

:Berlln. a candldata without any Prior gnowiedge of the vj;f' 

-%nour politlcal

zfigures by namlng publlc works after\them,ﬁwould have_ ?"

difflculty thh a’ questlon such.as thls‘ :,.,f-f"

-oIrwin s taxonomy requlres that questions bo c1a351fied _
;o:accordlng to whether they are IMPLICIT or EXPLICIT, but the

J [ﬁ\?‘"“



._ _\1"._

..““question of whether 1nformation is tc be cbnsiderad as .f:  ;fl
o -implicit_or expl:i.cit is a difficult one.. e e
_ :1 It'haf ‘been ad&éessed by, amongét athers, 01son (397%5

.' Chafe (193::3‘\\‘ zzm (1937) and- Enkv:l.st (1990) Enkvist

"";(1°?0 12) summarlzés«the established linguistlc approaeh tao

"Tthe questian by referring tar s formally descrxbahle, and

‘”  impli¢1t and expllclt integrative information 1n her Ex-QARH

”__integratlve 1nformation ask about anaphoric neferenaas and

_Fgage;sg;;' ;

' thus tanglble, cohesion.markeré tmat can’ he hnard or seen on   ”

RrE

"the surface of dlscourda ‘or text " This vzew*:&“51m;1a; to

- the une irw1n has addpted in the construction of . her

'f'ataxbnamy._For example, Irwin t1986 144), 1n expllcating

';;:taxanomy, aSEerts that “. .questlons about expllclt i“ffji?m

I" ;er1icit conhectives that ara statea directay..,ﬂ.ffﬁﬁ ﬁ{¢,gﬁ}

\\

K'I

E In the classlficaﬁion of 1tems in thls studj, explialtnesso ﬁﬁa;
is seen as occurrlnq on tna surface bf the texts.ﬁ_ - 1;_ :

”-In characterizlng implicitness, Irwzn draw- on the terms

B "textually 1mp1ic;t 1nformat1on“ anﬂ "acripﬁally ;mplicit

'-;nformation" These terms are Pearsnn and Johnsbﬁ
 _(1978), the formar taken to mean “ihformation impliea n the
text“ and the 1atter "informatmon alread@ 1n the mind Qf tha ”.&.
 reader.“ 3' - | . : K . _'  ‘ o

 This characterizatlon ralses the questian of 1nformat;an. .
;istatus. Brown and Yule (1984 179ff) in their treatment of‘fﬁ“\:.

'” 1nfcrmationqstructure r&ise a number of objectlons as to how '

'”“nganness“ has been. viewed in the 11terature. Prlefly
V.o

Y

:?; review1ng the work dane by dalllday (1967), Chafn (19761,

n .}r o B JJ




‘and Yule (1934 1393 conclude with nothzng hettar than a
:;ﬁsupp051tion o ' IR

f_thﬁ} it is the exploitatlon of ...ragularities (such as
u

ge of the definite and Indefinite article) in con-.
texts of discourse which allows us to assess the

- infpruation status attributed to an. ent;ty by speakérs N

*anf writers. (my brackets.)

._The context of dlscourse which allows ua to assess the

|  '"givennaas" of . a particular plece of 1nformat1on 1n,thls R

inveatiqation ia the discnurse of tha camprehenaxcn tests

'7f'%bemse1vesm :n 1ater chapters, when the terms are used an

'-}:either "implicit“ or "explicit"

7Tablas 3 and 3 below illustratenhow a11 ‘the questions in
”_both énamlnations were: classlfied in terms of the cataqorxaa_

“- 1n tha taxonomies developed by Pranre and Irwin.

£
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ot

_ 501assifying the questions according to the taxonomies ‘f

’- taut1ined abnve, provea, 1n tﬁﬁ case of. certain questions, to -3”

3_}'be prohlematic* For instancewarinca's taxonomy was desiand_  7

.3f to identlfy new and old informataon in discoursa and is o
based on "...dlscourse entlt;es ;n a diacouraa modei (that) )

-cjaxe reprelented hy Nps ina text..;ﬂ (Princa 1981 235) . Not ﬁ7*

"'f'3a11 questzona asxed of candidates requlre of them the

' recovg{g of entlties in Prince =3 sensa. Hdw-quastions or
 fquest1uﬁs whiuh ask candlﬂatas to "explaln" some textual

;fphenomenon nae& to be 1ntarpreted aa Infcﬁrahle Bntltl$5. In,"j

3:_ 'order'to speci?y What the Inferrable entlcies were, 1t Was

. . taxonomy is a very broad ane, defined as containing al&l

"Jnecessary ta use the mark;ng memoranda (See Aﬁbenaiceg B andf{i

" Dy from which exam;ners worked and certaln anawersirrqm the e

. 'aandidates' scrlpts. The Elaborative category in Irwln's

El those 1nferences npt necessarily 1ntended hy the erferrshs.

.1'Jt is dlfflcult in some 1nstances to know what thﬁ‘wrlter
o e
finﬁanded the reader to infer, it was necessary to uSE'_
w_candldates' 1nfarences in the answers they provided, in

: order to make declslﬁns about whether a particular quéstionl

'waﬁ elahoraiive or, agg, a. m@cru*impllcit qne&tian. - @1;

. L o a

“ “Both prgbleﬂs refarred to a%?ve had o be appraached hy
| *itaklng certain eandldates' iaspanaes into accuunt._In this, o
‘the advice nféered by Alﬂarsop.(1ga4 23) wes' takan, He .

;suggests that Vit would seem to make sense tc dellberately



ffgfﬁﬁsg?oj;i
seleot sxtreme oases for 1nvestigation, rather than
ex&mininq average or normal oaSes." sinos the examlnatlon E
.'_'of markedly dlfferent responses was liksly to 111uminate ther;i]
diffsrpﬂces in ths nature of the responss bettsr than R
_ average cases might, distinction—levsl answers were

” “L ¢ontrasted with ﬁalling answers, When uanﬁldates' responses—_;;;
wers axamlnsd. They ars quoted 81¢ passlm‘ R SRR
Transvaal Education Department policy prsVented actual

) ethination nUmbeirs he_:_mg used as this could rEVeal the. .
'; 1dentity of oandidoles, so responsss are classif:ed as. o

S althar distlnotmn le.vel (‘1‘ for top) or fa:l.ling (B :Eor o
- bottom answers) The number before the T or B reflscts the
: candzdate's relatlvs positlon in terms of over-all .
performance. 1& is the oandldate who fared bsst, 2T secondﬁ-;V “
best and, 1B worst 2B seoond worst and 80 on. o _" 
Ths question of whsther markers of the sbriptﬁ were abls_Fo  ;,
distinguish hetwesn dist;notlon*lsvel and fail;ng answérs 1so
not considered. In the oplnlon of this 1nVestigator mors
| than auffiozent controls sxisted durlng‘the assessmsnt of
answsrs for sooras to hs conslderod consistsnt and aecurafs.f:
Certain selected oandidates' asPonses and the axamlners'-
markipg memoranda wsrs ussd 1n oongunot;on with the- p‘

questlons whenever there was aoubt about a ﬁhrtloulﬁ
olasslficataon.=;’s“__f;'-j ia'§§i_. o

"-fThe tables on pages 19, 20 34 and 35 1dent1fy the dlfficult

'5'£f57 3

and easy questions and placs them 1n categoriss. Tha six jp-il'

qusstions that most oandidates failsd wsrs of the Infarrabls'*; :



qv3_f;type and required the recovery of implicit or elaborative
' inf0rmation, whereas the easie queatlons damandea the |
.;F;'recovaxy o{itextually evoked, expliclt or taught 1n£armation_;:f
v _-.(See Page 110, ) R -_: L f L
o  But whethar it was the kind of infoxmat;on that had to be _
"[;acceased ar whether it was tha syntactia'organizatlon of the:"u
.' infbrmation th& caused candidates diffxculty, is the

bx?Queatian anshﬁred more fully ;n Chapters S“and 4* _ 4i_;

Com

o PR : e R o R .. i e F a - L e

L



¢y

IHTIn this chapter, reasons are prOVided as tD WhY the six m°5t |

. )d1fficu1t questicns have been classlfied as, they have a“d f: “

N the syntactic complexity cf each is examined. Each cf the e{;:"

;zfltems was selected because the.mnjcrity cf cand;dates sccred;_:'

l:ca faillng mark 1e belcw-40%..a-

;'The dlscu551on will inccrporatcu

*.fi The reesons for each item's hav1ng been classlfled as

J ”3.a partlcular questlcn-type 1n terms cf the taxcncmles e:'

':u”cutllned 1n Chapter 2, :"

.'}:2;:00mment cn the syntactic ccmplcx1ty of the questlons R

'-];and the text-parts frcm whlch the questlcns wexe :i :” |

o derivea; f-:‘%i | | o
"'3J5audgsments based on 1 and 2 above abcut the nature ﬁf:: f
'the dszlculty enccuntered by candldates 1n each

. 1tem._ B

EThe ccmplexxty of a sentence is seen (as was explalned An

”:;Chapte; 1z 13ff) in terms of the "structures tha@ increase a

": treader‘s processlng 1oad.“' Perera (1984: 287ff) cltns o

'_evidence to: justlfy hypctheslzlng three potsntlal scurces cf';

jfgrammatlcal dlfflculty in reading. "Flrst rﬂeﬂing 1s lxkely;e;f

;'tc be harder when the grammatlcal structure cf a sentence is-'

”1nct easy tc predlct... Seccnd, readlng is llkely to be-



L )__Pegé_ &IJ o

o harder when a. eentence does not dmvide readily into optimal f'*“

segmente for preceeslng...f;_ﬁ;= B

Third,,readlng 15 likely te be harder when a heavy burden ief73ﬁ

impﬂﬂed 9? Ehart—term memarg}"’ This thlrd cendltien 15 more a

general thaﬁ?ghe flrst thfand instances of it wnuld include]ﬁsl

' euch eonstructlons as these that demand a reader held in
WOrklng memory verbatim Werde and phrases unth the clauee
o or sentence is eempleted. other inaﬁancee would be the
'“'e "interrupting conatruction“, whefe, eay, the subject and
: verb might be interrupted hy an intervening phrase or
_f' clause, or a long*subject noun phrase, or an elllptical
o censtruetxon that requlres a reader to hold exact worde 1n

memary untll ﬁhey are recovered fram eleewhere in the text

g
Lo

The quest;ons themselves, and texts from Whlch the queatlensf o

*.. Were derived, are examzned in terms of these three poeembln e

sources Qf syntactic complexity.

Candidates Were requlred to read passage fram TIME _
magazine which contraste East and Weet Berlln.:(See Appendlx~f7”
A page z}. BRI | | | |

“'_.3 reads*

. Explain what you thlnk the wrlter 1ntended when he

_ remarks, "whatever may become of the sickle, the hammef o

" dan certainly be heard ring;ng across East Berlln..._g_;_'”b“

| ©(Line 26).

Both “the sickle“ and ”the hammer" are in 9rince 1 terms Kew eif

” and Unused entltlee.- However the wrlter ef the pnssege

- . . . i
5 &



'h._

" 3 page 34, ) _
B canﬂidates rmedad 'I:o identify these a3, symbolﬁ' m 'order t°

f A candidate (123) was awarded na marks at all desplte haV1ng;g

fﬁINTEGRATIVE xMPLIcIT queation {See Table 3. paqa 34)- It

'fvlies in the connotations attached to "sickle" and “hammer"

R

T

pamest

assumes that the reader knovs that these are the symbols of

_“a Communlst aountry" (line 25} and ansWers must mention,the?[?}f

symbol;c meanlngs of the termsy These terms, the emblems of

".:1ndustry or agrlculture are therefore INFERRABLES (See Table; :”

s pronde any sort nf answer to the more complex q“estlon of;:' ";
__._;.what the writer 1nt$nded by u51ng them ﬁhe way he dld

_'~r udidate 40T wrote an answen\deserving full marks. :
R

[

_ srThe aickle and. the hammer are’ symbolic of communism, G
. of a Socialistic society which is restricted and drah._
.- ‘East Berlin is part of thée Communist rule. . . - SO
In line 26 the writer uses a play on words and ccmveys L
- “the: thought that the authorities are making charges to;;ﬁ--~
“building structures in E Berlin. The hammer in this.

O oontext refers to a hammer that a workman wnuld use 1n;

. constructing something {ie the new buildings) “Whatever '
. may-become of  the sickle® is an implication that the - o
_ strong-hold. of commuhism has or is to be loosened by thej_

- ponstruction of new, modern buildings and the attempt -
- jat 1ntro&ucing a newf liVely liﬁestyle 1n E Berlln._“-

PR

'“f_fcaptured some. of the sense of "the hammér can certa1n1y be a""'

R ¢
: heard rlnglng across Eaat Béflln" vhen ha wrote.-'

'1 The East German authorltzea are heiplng improva o
livzng cnnd:tions. S . L

-

'What this 7“ﬂd1date fallad to dc was to identxfy and mentlon__-'
'  ; the Inferrables 1n hls answer.

'E-In Inwxn's'terms this qneation wouldea classlfied as an

s

_:requires the candidate to "flli 1n 1mportant mlsE;ng aspebts'
of the given situatioﬁ“- (Irwin,lQBG 38) The impllcltnaaa

-

!|_.J . T
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o
| .

iﬂfthat a reader must recover and mentian. In“this instance thef;ﬁl

ﬁ} hammer had to be canstruad bath symholicaily (af chmunismy7{ “J

"'ff and ilterally (as an,instrumant used in’ buildlng or ather

o industrles} L . . R
1-3 2, The fprm of the rubric is nat an anusual_ona.gxt is

e

'3f jimpérat1ve in maod and rlght-hranchinq in. terma of clausal

Qforganlzation. Accordlng to Quirk et al.-(1985 1039) "nght~4¥ 

T dever with much d::ffw\ilty in trying,

'} branchinq alausea are the eas;est to comprehend,

:ijhe matrix clausa is folldwed by two naun clauaes and an 3

it -

 '?aﬁverb1ai clause, hefore the quotatlan from the passage
L hﬁglhs- The aecond noun clause is embedded 1n.the flzst but

2  1n & Way that d1d not prmvide studentgqft mﬂtrzculatlon

e predlct what m&ght

".’fqllow tha first.-mhe sﬁpe@prdlnate naun clausé “What you ', ” 2‘

""”f}"thlnk" za deletahle and ‘the embedded clause "What the wrlter o

'-_ff:intende » is predictdhle enough in an item of ths sart.,.

{  Tha familiar phraaing of this first part of the rUbrlﬂ makesf}3f
7'it easy tc segment and thls eaaily segmentahlé arrangement -

e

af clauséﬁ did not place toq peavy*a burden on the working

' :memary of atudents at matrlculatlnn IEVel.-

RS

‘The quotatlon used in the rubric is only part of thﬁ full

-V;':sentence {11nes 26~30). Tha full sentencq?can he bracketed
- /

.. _ tQ 111ustrate th‘.\ clauses al‘ld the Embedding. o -. L . L ;';

'.ﬂ': -



o "3
, 'jembarked en a building spree [that will 1aat untll the end
B : T
**_.of the cantury ]}]

f“[Whatever may became ef the eickle 3 [the hammer can':.~a
. E

?cgo L S

' certainly be heard rlnging acreee East Berlxn, [Whlch is

_'falause 3 is emhedded in elauee 2, Whieh 1n turn lE embedded_ ;

.e;gln clause 1.5 clause 1 the matrix clause (the hammer dan
d,certainly he heard ringlng acxeee East Berlln) ie fronted byii
f,clause 4, & "univareal condltional-conceeelve ulause" (Quirke[;
ii“et al 1935 1101) and beth the embedding and the freghlng ©an
7foverload working memory._Clauee 4 15 a un;vereal_edﬁdltionel :

'd?-slnce 1t 1ndlcatee "a free choice frem any number#pf -

-]ecndmtlons" The cence-eiVe 1mplicetion can be seen in the_:°'"

'."jhammer can etlll be heard ranglnq acress Eaet Berlin._; Whatﬂd

fis interesting here ie that the inference, that needs to be o

.inference that "even if nething becomee of the sickle, the

| made to recognlze the concessive implication in the

E

! Whatever-clauee, was made, even hy the weakest candidates. g”

“_Candidate 3B was awarded ne marks for hle answer, yet it

.
B

 his use of « “&hether Pea

jmhle candidete hae

'.ed the cencessi e_

diSplays plalnly an understandlng Of the conditlonal* di"

"concessive nature of the 1nit1al clause. st answer -

. =,\

The wrlters telllng us that whatever‘may became of
- this country Whether\'eace er-deeruct;on, the rest
- of Berlln will know about it. S :

c&bturd' eholee of condxtiOns by

I

:_1on“ and has qepreeent-_-'

by hiﬁ-pwn use ef ajﬁhatever- ﬁy

impd;eatien



'ff Another very wedk candidate, whose answer dlsplays a-=f

' 3reaogn1tian af.&ne concessiva 1mp11vaqlon in the initlal

i
A 4
e

'_symbols. He seems to have construed the slckle as’ re-= -

-f_clause was SB. ShP Wrote.

':7;build1ng spree.) -

'.cOmmunlst symhola._=m

) élaﬁéé. Hls answer was. awarded na marks because he has

""ffailad to interpret "3ick1e" and “hammer" as communist

I thlﬂk that the Wiiter intended tc make ns (the .
i readers) aware thHut even though East Berlin is a. :
]_isolated; omminist country there is still act1v1ty Wthh
- ean be hfard from the other side ¢f the Wall. (The = = :
. activity is the ringlng cf a hell which is embarked on a

L -;,._

f;i

"'-Q7Her use oﬁfﬁeven thaugh" ewpresses her 1nferring the _ ;,1f:

'-gfhas been given no- cred;t for this. She, tao, has failed to

9

":presenting peace ‘and the hammar as representing destruction.-u

” 5_concagsi?e element in the Whatever—clavsa ‘and sha, 11ke 3§3_ -

-]3. Tn trying ta account forﬂ%he difficulty of this 1t%m,. o

g -

3¢hﬁﬁ£4;if

T

f{palnt out the signlficance of the 51ckle and hammer as qu-;fh

'  then, one.mﬁst recagnlae tﬂ&g nelﬁper the emhedding, nor the R

' _and Wilsnn do (1986 15) as a “psychalaglcal construct a, '_ [5j :

o fronting of the condltional-concessive Whatevervplausa, {ﬁ

"j_cauSed an increa?e %P the reader's processing 1oad The

w'-candldates failed the questlon The reason has to do w;th

:potentlally dlffmcult syntax was not the reason most /&

"hammers“ and. “sickles" If one sees “context" as Sperberf.3*

'Sub‘SEtFOf the hearer's (reader's) assumptlons about the 77'

world", then readers of thls questi@n'were unable to

”'ilntarpret thls utterance because they were unable to

5 o

oy



L

I

eonetruct a. context 1n wnich "hammer" and "e ckle"IWere part

af a Communlet wnrl&, mhere are neceesary condltlons af

T context-conéttuQViﬁn’3indepenaent of the ayn%ax of eh

utterance, which, af net met make 1nterp etation cf an
N

?37-- utterance wrong. ‘Most, eand;datee were-unﬁble to’ cenetruct

the cuntext conetructed hy the exemlnere, and thaix answers

[

to quest:on 3.of the 1989 paper were therefore wrong;_ E :._""

THE SECDEQ gosm DIF'Icﬂ’T_IT".-JTn ﬁf[ :i”;°x'ﬁ'n” ff
| paPER. BB I . e . :
o qandzgates were aeked tb read the opening 1ines qﬁ-e.
'f;;f;iitstelnheek;e ;gnne;x' (See Appendlx A paQe 5 ) ;
£33_;e’e.f:1,-queetidj e:'j;ﬁ;fei-arrd.-lnetruets eanqidatee te focu$
o '_“their ettentlon on Steinbeck's deecriptian (1ines 17-21) ef _
:n;the canneriee on - Cannery RDW'that "dlp thelr talls into the -
:ifhayﬁ _ Steinbeck goee on to say thet ' - _ ' _' L B
rﬂ The fiqure is advxsedly choeen, for if the canneriee_'
_( dipped their wouths into the bay the canned sardines

vhich emerge from the other end would- be, metephorigallyf_n
at leaet even mote - horrlfying. g.e-. . ﬁixv'f? e

.'_Part one of questlen 16 asks candidatee what they ‘can. deducg”?*f

from- thls remark, of . his attltude te canned sardinee. The -~

|t

jedeductlon that candidates needeﬂ to make requiree an :
| : INFERRABLE that the examlnere aeeume'ie reeoverahle from '
”'.gfseme item or 1teme within the quatation. ' '_ .
:'_ffneIn order to deduce that Steinbeok ﬂbes net like eardines, e ;:$

-n“candldate weul& need to infer thls from: Stelnbeck'e usej f _

'\.f

'- the phrase "éveq more herrlfyinq.ﬂiz" -%n""y _"_u',;

f\\ = L . ) . o

- An answer (7T) lhat Was ewarded full marks reedsr

:\\

Lo . o



S

_~canned sarg es dngust hxm, he thinka that they are   :_;_
- odirty and mally and no bettar than an anlmalig SRS
_,excretion. _ Lo e E o __rk:ﬂ&?“__

;. : ) . L}- ..

 The. three: attributes ment::.cmed and the fJ.nal NP of the
]answer gre. inferrable.  5,"'~g r-], Ce - ;,_]'“;"'
fdandidate 1' indicatas in her answer the source of the |

*'1nference*_fT:-

fﬁtelnbeqk views canned sardlnes with distaste ss can
}he seen from his comment "even.mnre horrifylnq."l“

.*_503 appears not to have 1dent1fied agant, patlent or -
finstrument at all in the follawing answer- . '_ :

. The sardines are exposéd.to hnrrify;ng siéhts _
.- before they. ars canned.. Therefnre the quality nf

* the. sardines is pour. S _ _ _
"=The question, since it invwlvas fllllng in aspects of a-
. particular situation, in this case identlfylng tha wrlter's -
[;attitude to sardlnes,'can, 1n Irwmn's terms, be 1abe1ed an. ;¥-

| _INTEGRATIVE ?IMPLICI'I' Question. R
Part Ewo. of questlon 16 requlres candidates to explain what;

.“ﬁ_Stelnbeck maans When he says, “The flgure is adV1sed1y

I_chnsen" - Stemnbeck suppliea tha ansver when he explains
| ; that his choice of image is a uonsidered ‘one, far o lmagine
'-cannariea defecatinq would he aven more horrifyinq. Unless -
_:randldates are ahle to recovar the image of sardlnes
','Tdisappearing into a tail and emerging from a mauth, they ”_
.lwould not be able to comment on the . adV1sab11ity of the use

. \_ . :

‘of such an 1mage. Having to, comment on tha uSB of the entity

Ay

"flgure" iSp in effect, having to supply raasons for 1ts '
:use, and these ieasons wauld bé INFERRABLES.; )

e



o , - 3l;:;“ o . _f}: L "f : -."' f_ }__f,' ol 'néga_a?;' .
.f Am anBWer by 7T makes clear the need to construct the 1mage {;79
 '1n order to make the raasons for its use clear L
_-The personificatlon of the factnries or the metaphor of
-comparing the factories tu animals is very effective. j
- He uses. the image 5f sardines going into’ the tails and
coming out the mouth rather than the image of sardines .

- going in the mouth and out the rear end which would be o
. MmoY'e horr;fylng.;- A e -

1Candidata BOB was unahle ta c@nstruct the necessary'image.. E
”_He wrotg.. - - L =: ._w;_ "-_.53_1_ S '

The flgure that is choﬁen is that of the person to. take S
them out of the. boat..?he sardinea muatn*t get a frmght._

CQﬂatructing mental 1mag-s, of the klnd 1nvolved in thls
':guestion,nls, w;thin the framework of an Ex—QAR taxonnmy,-_

_r:;the coﬁstrncﬁion of ELABQRATIVE 1nformation. Gnae the imﬁqu:;,_

L  has heen donstruated however, tha aand;date needs %o

- ly

__';lntagrate this 1nformation wlth hlS attitudas £o hbw polite _
 _. the 1mage is and thEn infer that the ﬁlgure ia advisedly x
i choaen to avnid vulgarity.- R »
~2 The firat question follows the nurmal pattern nf ‘Whe
quastions 1n that the Wh-element functions as nbject of the:
gehtence and the usual 1nverslon Qf suhject and verb is
 ”ma1ntained. o | | ”_ o

The seaond question is imperatlve 1n mood. with three right« o : 

branching subordinata clauses. (See comment un rlghfw’

"-_branchlng clauses on page 42) Nelther the first nor the

' seCQnd_questlon providadgeven_the_Weakest candidates:W1th- .

ppoblems-of inteipretatipn, Hﬁst:hegin:theif-ansﬁéks ﬁiﬁh uj~='

: caq-deduce.that..*ﬁ_o;ﬁﬂHéfmeans that...". pertainw@hsﬁgyg_f]



L

SR

']memury, but it is ngt easily segmentabla and certain alauses}j

' _caused by the multiplﬂ daqraes of embeddlng in the sentence.ufi~

T T U __k;f' : Can
e T VA muaaﬂ;

WO

'*f.to uhe first queataon are more  to the paint and simply
 Tannaunce "He deesn't 1ika aardines.ﬂ The santenea from the

",ftext to which thE‘two questlnmqgrefer is complex in tha

-

"”*j"sense that it may 1ncrease A reader‘s proceasnng 1aad.rNot '

”'}5:on1y can it make cansiderabla«démands on'a. reader s worklng -

H"_”are dlﬁfioult to pradict.  .; . ~.5;; L :Haf

What demandh dre- Made on the reader s working mem v are ..;_ -

'-[;Tha matrix clause is followed by %hree suhnrdlnata clauses,:“

- ftwa of Whlch are embedded~1n a Superordlnate clauseﬁ :

=)

'7f_Bracketing reveals thq degree of embedding._ e

. .

'mgtaphorlcally, at 1eaat, evan more horrifymhg ]]

3 .i_u,_n_. _._.,__ . _“_: _:__m{_2.. ,5_:,,?n.,”ﬂ
- ;[Tha figure is advasedly chosen [for [if the canner;es

32

dlpped their mouths into thq;bay} the canned sardines :”
_.{which ewerge from the other end] WOuld be, R _-.’ '=;§3'

21,

.'.0 .-t :
o \\

j'Bath the lf-clause and the whichﬂclause are embedded 1n the

Tguperor *nate for-clause.  ;; , B K'f '

t‘:

The if-nlause is in initial posltion in the for—clanSe and

- :Ls 1eft branch;ng, whereas the relative clausa neats in

'-_'madial posltion in tha for*clause. __'_ f;

'Q_Tha sentence is unusual in that it violates the “...domlnant

-(Qulrk at al 1935 1039) The greatest\

'tendency of syntactlc Structure th&t the greatest dapth of

i

fsubordinatlon is ﬁeached 1n tha flnal part of tha sentence."f:_.

de th.of subardlnatlnn

L

&

SR

-
2

o



____.ﬁ~"”_ S B
ie reached medially in this eentence. There are a numbez ef
ways in Whiah thls sentence mlght everlaad a reéaer‘s |

work;ng memory.ﬁﬂmhe canned eardlnee" 'whimh 1s»the eubjeet

of the adverbial far~clause, has to he held in wbrklnq C A

'-; memory unﬁil the very end of the sentence in order to he

1inked to the verhel element of the clauee “woui@
he..‘hoﬁrifylngzﬁ TweJconetructzone 1nterrupt this

operaticﬂ§.The effert of. haldlng the eub;eet 1n memery ie f]

y _
_ _jef%; increaseﬁ by the interruptlng whzahﬂclause and
the adverbial phrese gb ch, interrupte the verhal element is

o Paggég I

followed by an intensifier befere the reeder finally gete te

"“herrifying" _ _ - “=ﬁ'-
These interruptmng constructions\are clearly a petential
seurce of diff;culty in the segmentation of the eentence.

This is partmeularly notlceable in the for—clauae. The -

! conjunctlon ie separated from the suhject’by the condltlonal

B

if—ﬂlause and the eubjeet 1n turn 1s eeparated from the Verb _1

by the edjectival which-clause.-g:" :_ o
Agaln, the fer-cleuae 15 net an easily predlctable ene.

Given the incomplete sentence “The canned sardlnes woulda

'~}

-be ..‘_ mest readers would attempt to- flnd a complement of
- some kind, te £ill the elot. The adverh1a1 "metaphorically at
1eaet" is an improbahle cand;date and therefpre dlfflcult to
predict. | | : | |
- Other than providlng readers thh p6851ble difficultxee in
memory etexage, aegmentatian and predmctabillty, the

sentence insists on the recnvery of an entity that the_'

R . A S
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';_}writer treats as given hut tm many candidates was naw._The
.:prabiem is exacerhated byfats being the head noun of“the
=.pfmain clause, vxz._"The figure" " Steinbeck'a use af thg
51~def1nite artlcle indicates that ha uses the noun in questianppf‘
'l_'as & "g1Ven" Few cpndidatas recoghisad 1t as denoting "a '
.pfpflgure af Hpaechﬂ and, by implicatlon, the metaphor used tn jifp
 *ftha precedlng sentence.l“The figure“ has to he recognised as?f?m
":}a metaphur for a’ candidpte to be abla ta explaxn 1ts |
_%:meahing.v o R .i : “”. | s .
E;The first part of the question, viz. "What can yod deduce 'pp.
:Lfrom~thiﬂ (the 1 aa quote&} of hia attitude to canned |
'_fsardinas?" had to be answered by manta.on being made of*'.'-r'
mil3steinheck's distaste for sardlnes and by some réference to
| Lhis use of the phrase_"even more horrifylnq" Thefsacond
t.Part Of the Questlon¢ v1z “Explaln what he means When he_z;':f&
':_;aays,_'The flqura 18 advisadly chcsen.F“g h§d certain = :
ff pdist1nction-1ev&1 candldates completely bai | 1. 17% wrnta."!_p"

_ He means that it is- pos;tioned well, an& it i& .
_ approprmately placad for what must be done - 1t's 1f]
- just right. _ _ o

'"The fmgu&e" 1n this aHSWer is interpreted as: belng a
'functional antlty of soma klnd, walying on. pasltloning or
'placmng for 1ts effectlvenass, perhaps the factory._ f”'
p A sxmilar answer waa SupplLEd by another dlstinction-leVEl

candidate (101) who wrote:

‘The price and amount of sardinas is chosen with carve and o
knowledge, with all conslderatlons and auggestlons taken',

;--1nto account.

_The twp answers are similar in that hoth ref;ect ﬁhe faliura:,;5

T



ff.;of the writers to 1nt&rpret “figure" as a f;gure of speach._

;iquestions, WE?E-awarded Eﬂﬁellent marks.f;"':"

'“frnaﬁfff_l

"’;Both have interpreted “fagure" in its 1itera1 senses, 17T as

:--some physlcal entity such as a factory perhaps,_and 10T as a

3 - ST

' 'pr1ce or- amount. yelther of these distlhctmon—level

g

__'[candidatea has used the word "metaph@ﬁically" at all in his e
“_3 Two possible reasons based on tha ﬁyﬂtax ot thxa 1tem may

he.advanced far thls Om15810n hy candidates who, in other

ﬁ\;The first‘ls that the phrase "metaphorlcally, at least," is  $¥'i
:  f an interruptlng phrase and impedes a reader‘s search for tha‘f
 -l camp1ementati¢n that must. fnllaw "would be.i.t.C A fagt s
E 3 ;reader in his. qulck searqh for verh*dbmplementatxon may mlssf
:3 lnterrupt;ng phrases such as this. Related to thia -
1lsupposxtibﬂ ig another, Phrases that are difflcul% to -
Q:'predlctﬁ as “metapharlcally, at 1eastv is¢ may be purpogely B

_  g1ossed Qvef and ﬁot noted by fast readers. Fast readers‘mqy' T

s

  we1l adopt a strategy that instructs them to get tn ’f' *%f_ =
  fjprad1ctah1e elémenta in the text as Quickly és possible,f.T"
- "This- strategy WOuld allow fast readers mnre hypothesis
7'i.confirmatinn in less time and WQuld tgo some way. towards SR
 fJaLdount1ng for: these dlstlnctlbn-level candldates nat : .
'  naticing an interrupting construction. The second pnssihle
A-'reaﬁon that theae candidates falled to include the reference o
_ta metaphor in their answers is. that thay took the questlon
”3to mean that only the main clanse had to—be explainad, Only ;'.
5 7thq main clause is qneted in the Second part of the | |

ﬂ g__ e e R 3 5 f@_ -

e



o

queatlon. It séems unllkely éhat candidates such as thesa #fngg

would ignnre co-text though.g :

What naeds ta he noted, howevé& fi ampting ta explaln

-Jﬂhe diffxculty in this question, is ;hht~1n terms af tha

' taxonomles, the answer, 11ke tha answer to- tha most

difflcult question,_depends an the aandidatea'. ecovering an

lnferrableﬁuﬁd integrating implicit information to arrxve at

'ft an appfgnyiate interpretation,_ But it 1s nct only ln thla

respemt refy simllar to tha moat dlfflcult queﬁtianq ;_i-f;;f_ b
candidates, unable to recavgr the image of cannerles ;;;;..”F

d;lgcrglng sardlnes, WEra, like candldates faced with a.‘”- _
question about siﬁkles and hammers, unable to construct the |
approprlata context which had to 1nclude canneries - T

dlagorgm qardlnes. This was a neoessaxy candltion of

; context nan@tructlon ISee pages 44 and.45},21ndependent of

the syntax of the taxt% which was constructed by examinars,  ; 

—»--.—-._

but not hy candldates unable to answer the questian.-,_ f"%”;'

Thls queutlon, like the most dlfflcult,:ls baaed un tha TIME

f magazine articla that contrasts East and WEst Berlln. (See”

Appenazx Aa R Be 2) T e s

R

mhe West German analyst[SPeaks qf the %biyg affurt"'

(llne 37) .being made tO\imprave the condltlons of lifé' SRR

1n East Berlin.."



2F i

?ffs 1 What styllstic critlclsm may be leVBllad agalnst hls }~u
'_T_ use of the wOrd 'blg‘ in-this context°.~ RN

Teeenoa

” f9 2 Supply a more sultable word W1th Whiﬂh to replace :

I'”candidatrs ware expeﬁted to say that the Wnrd "hlg“ 35 used ”::5
' 5:Er_1n thzs context had 11ttle to commend it as an adJBGtiVE:

: .that 1t§ meaning is vague, that it 1s cliched,_averworked °& 55

ﬁ_ t1red. candidates who suggeated wurds 1ike “Bustalned“ or
: %;“ccncerted" tocreplace "big", Were awﬁrded full marks. a
ﬁ,3 cand1datas were expecte& to cnmment on an attribute rather
..than the entity "a hig effartk: which in Prlnca s terms
"would he a Textually Evoked entity recoverable fram "the
Ifface-lift" in the precedihg lines "a..Erich Honecker hopes
:{that the face-llft w111 alter East Berlin's image as the &

3ffdrab soczalist sister of the glamorous, glltterlng Wéat.“ Inﬂ.
R '

' ﬂ_,being aﬂked,to camment Qn the effectlveness of the attributeﬁi_f

.‘however, candidatea needed te draw on informatlon not
ﬁ  answer must be seen as INFERRABLE '-=')7 "5  ' '333:~'1¢x:
_ Candidates may have been drllled into bela&vlng that the _
 5ward "big“ ought to be avoldeq at all cOsﬁs, hut in order to
_ replaca the word with anotger, some 1nference is necessary
L and the attribute can therefare also be Eeen as an L gﬁ'“;

| INFERRABLE. . L | | |
"Most certalnly, when a candldate is askeﬁ ta fill 1n some

__} slot (in this instance by the ramgval nf the wgrd “big") thef;e

A

- questlon is almost by defmnztibﬁ”a éioh-filling infarence in   3

Irwin's tnrmq or an INTEGRATIVE IHPLICIquuestion~type.-'



A candidate was 25 whe wrete-

'”ffaEeet Berlin is relatively sma11 to ‘the West and a "blg

@dCandldate 2B elther dld not knpw what “etyllstzc" meant or
fza Beth parts of the questlon are ayntactlcally etralghtw.f

?'forward and prQVLGEd candidates with no dlfflculty of

._‘h_.

.-g*seen ae an ELABORATIVE question, 51nce lt invglvee
K pute it, "analyslng the reasening used—by the auther.";d""

'VqTﬂhig“ but questioned the truth or accnracy of the term‘ snch:

T effort" need NOT be made.to improve conditions because
" the country 1s,a1ready one ef the meet beautlful in o
i _Eurnpe. . . . o .

QfThls candidate did net offer a word to replace “big“ "héxxj b

'twb mest difficult items, imperative in mood and net .
'dunfamiller in comprehension teete of this kind._.
In order to. be awarded full marke fer 9 1, anewere had to N

. mention that "big" ie clichéd and’ in the context of the

the queetlon, candldetes euggeeted a varlety ef replace-. -

'_e”examiners ceneidareﬂ “gqqd“ WDrdS ie what examiners

"-considered a mere suitable word that in some way toek into

)
T
. .

"55wijriticlem of a wrlter'e StYllStlc uee ef A werd should be fr“”5*
'Tconsidexatien of the writer's purpeee, er as-Irw;n (1986 73),ffﬁ

'”A numher ef candidates d;d net question the stylistzc uee oféa;a

':interpretation. The Q—elament in part 1 ef the questlon is?..
Jn'plaeed in- 1nit1a1 pesitien and functione as the subject ef':.

-[7the sentence. The second part of the queetion 1e, lmke the~' '

\ analyet's remark hae lattle meaning. In answerlng pert 2 ufl_'

-ments. The - merka awarded for these answere depended on what-u



'tSTWﬁtﬁf'*f

: f:jaccount.the context 1n whici_the remerk wae maae Thue a

:replaoement for “big“ such _e "great“ Was only awarded 50% t?f-

5:whereae "determlned" or "' etained" were eeen as warranting"'

3 full marks. In order to eelect a replacement word whioh was::*

'fworth full marks. readers had to relate “a blg effort“ tol:f

?the ygace—lift" mentioned.ln llne 32,.51nee 1t 15 the face—'tf'

o 1ift that the Weet German analyst is trying to explaln._

':'The explanation by the Weet German analyst wae not
fmlslnterpreted by candldatee. The clauee pattern 1n that

QEart of the sentence relevant to the answer is an 5 V 0 A

'.gpattern and has . ot 1ncreaeed the reader's processlng load.;J.?t

'-;gunduly, eince oandidatee coula conoeivabiy have answered

fvﬂthle queetion oorrectly without hav1ng to understand the_nb"'

'3_'?mean1nq of the sentenoe.;"

8. aAccoun’tJ.ng the\ for the difficulty of 'l:his item in

'" _eyntaotic terms Le d;fficult The important 901nt to. note is

'ffithat although the question at face value appears to be very
:dlfferent from the two mos* difficult questions, it R

”nevertheless doee, like them, demand from the candldates the;“u

ﬂ-conetruction of a oontext (see paqas 44 and 52). The context_ff]

:woued incorporate the klnd of effort that needs e be made
;when a city 15 undergoan a “fhce-llft“‘ bullﬂlng operatione .
"1that are’ "sustalned" operatlons. Only if candzdates were  -=
gf'ahle to construct thls kind o;'context oould they be | -:t
| expected to access a word 1ike "sustalned“ to replace "blg"
'_Difflculty of thle kind of ie qulte 1ndependent of the |

: gyntax of the Weet German analystps remarks about a “blg _t .



ﬁepﬂksgsaﬁ

'D“ﬂeff?rﬁﬂ°:sp':*ist”:

sJ_;,Canaldates were asked to read an article from LIFE magazine B }h

£:' 1 Qggg;f._-

:,on Man s abllity to surv;ve the env1ronmental CtlSlS.-{SEE

-'Appsndix c page 2) o . _
ﬁ f.E~D 1990 3) was the fourth most difficult

. 1tsm Wlth a difficulty index of ‘362. The question asks.

."candldates to “Explain why the wrlter's use of the SEMIPOLON?{::
';may be oonsldered a better punctuatlon mark to use. than a.
'-}:;céhma or a full stop.¢.ﬂ 1n the 11nes 14: ' : B _ 
: Ws build wood flres in stoamwheated olty apartments, we
"keew plants and animals around us as if to maintain
dirsct contact with our own oziglns, ve travel 1ong and
f&r Qn Weékendﬂ.--'f'”__.. ) Sl k . )
'--“Semlsolon“ aB use& 1n ths rubric is a New and Unused entltyee:'

'fwhioh is unanchored in any other entitya candldates are

3_'orequ1red o provmde a REASON for the use of this new, unusedfgj]

H

entity, and tha: reason 1s an INFERRABLE sinoe no reason is o
 _recoverab1e from the text. HoweVsr, candidates who had been -
:”taught that semlcolons were used 2% separate different, but's"'
srelatsd concepts..." (Appenﬂlx D page 1) would not have had sflﬁ
 to infer-a reason at all. | S | | P

 ::others who may have been taughm the functlsns of a full stop.s.

'and coma nay- have been able to infer that the 11nos

o requlred some. punctuatlon mark'weaker than a full stop but

} stronger than a oomma, Host oandidates dld ;ndulge in some




1_:processes at WOrk here

gt B

L eagesr

;—' KER

inferrxng For 1nstance the three weakeet oandldates _%y-e%fe.“ﬂ

wrota,:_.gff  :.:'_ o RS
o iB'vianThe use of the semicolon is to glve usa’ longer
o neeak after each point and for us to actually

2B :jThe wrlfers uee of a semicolon is that there ia
7L . a0 many things related to one subject that are:
-+ ». so_important. He cant insert commas or full~
-._ﬁ{etops beoauee there {.re. so many thlngs to. eay

e'“aﬁ?”'if'mhey are g1v1ng more iﬂformation on"thelr -
- L points end that 1s what a eemloolon is used

. SR fﬁﬂfor-“;- S, el s ¥
:  01aSS1leng the questlon in Irw;nle terms illuetrates an
':'important feature,of this particular taxonomy. Earlier  . %

;taxonomiee olaesifled questlons according to the product the

v Pt
 tester expected ae an answer. (See Chapter 2, page 27)._19,%*/H

a;fapplylng Irwin'e taxonomy however, thls partloular queetion

.'o.is seen as an INTEGRATIVE IMPLICIT question slnoe candi&atas
are attemptlng to infer reaeons ‘that are 1mp11o1t 1notHé”;

wrzter’s uee of the semloolon I* the answers of the R

_foandldatee were not taken into aooount one might be tempted;ef'

: fto olaesify this questxon as one dependlng solely on prior

eknowledge. This WQuld be an oVeregimpllfloatlon of the-

.'v
s, e

-Aez Agaln, as with the rubric of item 3 in the 1989 paper,

| the 1tem is in 1mperative mood and, 1n thle oase, ie afﬁ

'1nstruot1on to explaln a partloular feature of paseage one.

'3,Its construatidh is 51milar to question 3 of the 1989 paper
'7(the moet diffloult questlon) with the matrix olauee 1n

::flnltlal positlon followed by a noun olauee, whloh 1e right-. _T

E ]

:'j;éa-;;faf.ffﬁ,thlnk about it. Think about what he hae said¢;;;go?ﬁ.

. p



jq; .

'dbranching'aﬁd ea51est te eomprehend (see page 42)

ffAlthodgh the rubric at flret glance apﬁeare to ha’ lengthy

:-fand mlght he suepected ef plac;ng ‘tao- great a hurden on a

ﬂ'reader s werklng memery,/closer edrutlny reveals that the 7"ﬁ'"

“iffsentence is unllkeii\td de this. The prepeeitional 5{? 3*7f1

'fofngking memory for Shy exfended periad 5inca‘the examlner

feomplement of the subject °£ the subordinate clauee ff?'ffv

("semieolen“), ddbs not need to be held 1n a reader‘e '7:'e59=fd

f

_jnas chodLn te 1nc1ude a ceftain amount of redundaﬁcy inythe ;7

'Tf'mm}ement “a better punctuation mark“' Had he chosen tO

' V,_o_it it;and_writ en ".;.m&v ‘be cons;dered better than (hls

wae

fuee of)neocomma or full StOp... v eandxdatee weuld not have

{wddeﬁeen reminded *hat ﬁhe questlen had to d° with pUBCtuatan

'yrmaﬂks,-and wouid”90551b1y g?ve ﬁ%d to deal with an increased :

-A further reaSa %ar suggeﬁﬁg%g that the reader's werking .

&

'”memory is not eveﬁ-ektended by the structural a?&angement of

\

" this SEhxence, is that th? examlhere' uee ‘ot the'super-_ -*wdt”“

L

("
ordlnate térm "punctmutlon mark'~1e also 1ikely to remind

"the eandidate that the. prepeeitional chﬁiemént “semldoldh"'
fought to be topicaliZed in ‘an . anewef' Thle suggeetion is-
“berne out by the examiﬂhr'e capltalization of “semieolunﬂ
_fin order to draw the attentlon ef the candidates tE 1t, and

' 'the euggestlon 15 further conflrmed by the memorank ;g s

o St

“t?uppllad tp markere. In 1t “semlcnlon" ie topzcallzed It

T
“he eemlcolon 1s ueed to separate %%jf re }'tﬁuturelatedjﬁ

e



FREGY 4AF

_ eoncepts...“ :e?éjff}!'“t DR, '.” S
"%The familxar S‘V D A structure of the eubordinate clauee

'5 makes it hard ta see hbw 1t mlght b cnnetrued as a S

’ '?Vstructure difficult to predlct._

o ;efcf endwfocus.

o None of the,three weakest candidates in the 1990 aample.wae
e_ln any deubt ae to what Was required. Their answare (quuted
t"in 1 above, see Page 57) show an awareness of the'f o
“_:ttoplcaliZed NP and candldate 3B has attempted hie own kind ;t"'
3. The only 90351hle explanatlon that ean be offered for

f;thelr beinq awarded no marks, ;e that they were slmply

e:unahle to articulate good enough reasuns for the writer!s

- use of thie partieular punctuatlen mark‘ candmdate ZB

ﬂ;reveals an- iggerance of the use oi the other tmo punctuatlonf:_f

o marks refeégei to in the question._What the candldates

'1acked was: either a partlcular kind of prier knowledge as: to_
”'vhow punctuation.marks are used, or- the knowledge needed to

| 1nfer a preclse enough answer.':-__ ; w ”. :

 In a sense these reepenses are ﬁnlnterestlnq pecauge the fti
_knowledge that the eandldates required ceezé’preeumably havei-'
heen taught a more irteresting (Lf 1dmoayncrat1c) reepensen:"
e vas 33'5--_"'T] : 1'_f-'f; 7;? o Vf;f-;- e: 1_}Aa¢? .

. They are giving more information on their polnte
.~ and that ig what a semicolon ia used for.-

- He.was glVen no. credlt for thzs anewer, but the nature of 1t
is revealingw Ha has not toplcalized "Semiaolnn" as the '

'examlnere expected eandldates to, yet he cannot be eald to -



j;iteelf.-That the ¢and1da e has treuble assigning referenee o

- is further evidenced in

.'“That" as 1t hee fen u;ed is etrictly an 1ndeterminate f;f% :
“reference, unlese .

:.fhave misunderetoed the topic of the queetlen. He hae devoted::5

. the whole nf a coﬂordinate clauee te rt The fmret elauee, -
-e;;ﬂmhey ‘are giving mere informatlon on their polnts", euggeets::e
. L_that the candldate knowe eomething ef the uee of a : ) .
'e_eeemlcolen. If he hae trled to exprese the eense of something g
_-eflike “adding infarmation in. point form" then a eemlcelon S
"’f would be nn approprlate Punetuatien mark to uee--'*ef_

3 eTh1e candidate has revealedq\@pweVer,'an inabmllty te aeeign N

| f}fproper reference to both the pronoune ueed in 11nes 45 and

'ef;i43 {the linee referred to in the questlnn ) He,hae taken the

-;1"we" to refer to “writers" rather than to "all of ue -

 emankind“,:and th;e 1ncorrect reference aeslgnment may heve

'fbeen supported by'the use af “wrlter s“ in the queetien Jf.f&{i-

V_e eecond ciauae of hie answer. '=:iﬂ

t hae heen ueed to refer te the@mhele ef

_the preeeaing clause, which is. unllkely. _
'e_T axe are et leaet two poseibilities that one needs to |
. cons?der in trying to account for the difficulty this R

epartlcuher cendidate experienced. B _" _ |

'The first is that the rubrlc dlrected attention te 1inee 45

iand 48 and thls eandldate read the full sentenee frem line'

‘44 to 51.  In it, he endountered no fewer than thzee -
 '-inetances.e£ twel and the related prennuns "ue" and "eur“

"It is 1n this flfth paragraph only that the pronomlnal 15

':conelstently ueed in the plural The full extraet af eix ;;'.

B



;the candldata began his answer with “They" reveallng his ::. fﬂ
.*_ccwn ccnfu51cn.,f fp___cl_- R T o

o Tha aecond possible reason fcr 33'3 inability tc asslgn =

‘as the "we“ oﬁ llnes a4 and 45 ie as tha plural cf “wrater“. wq;

'fjiﬂf;l'"'. o '5f“i=-?;f-_f°raéﬁl'7‘”

- .-_,‘Lh ;

 7[ paragraphs allcws far at 1east fiva d;ffarent antacedents ofja'a

L IFI\\-\\

“We“-- man, many othars, human bain&é, mankind and each

“peracn The writer s inccnsistent uae of alngular and plural*- :
'.‘_pronouns 1n early paragraphs could.weli be the causa cf SB‘:_U.
o ccnfualcn “our“ in 11naﬁ4 and wgn in 11na 10 refer tc -

- Wmant 1n 11ne 1 ‘and not; as a qulck readlng might suggast

:_Lto “many nthers" in 11ne 3._“Han“ and “ha" (bcth slngular)

o bacome "we" in the va Jﬁéxt line. Th;s 1nccnaiatent use. of

slngular and plural pranouns then nght be tha reaaon that

: approprlata eferance to the ey of 1inas 41 and 45 15'”

__elther hls faii 0. nctice the apastropha used in the WDrd

e

I;“writer‘s“ as part OF the rubric, or his 1gnorance'c£ thla

_ particular use of the apcstropha. Ha 1nterpreted “writer's" o -

Sl

'_Thls mlaznterpretatlon can be acccunteﬂ for, if ona accepts
a_tha princlpla of "1aca1 1nterpretatlon“ (Brown and Yule,
1984:59). They maintaln that "Thls principle 1nstructs the o

o haarar (readar) nct to construct a context any larqer than e

he naeds to arrlve at an 1nterpretation.“':

_ffIt 15 pcssihla that 3B has used only the rubrlc and

e paragraph flve as ca-text to 1nterpret the prchouna. Ha

¥

_takea "writer‘s" as a- stralghtforward plural and conflrms L
- this intarpretaticn by the uses of “our“” wen, and “us" in

.a'paragraph flveu_Had‘hQ_uaad a 1arger aﬁgtcﬁt-ftha_ctharhflva .



*] paragraphs} o assign a referénee to "writer's" hefmay n8t‘L-;f

"ﬁ_hava-begun hia answer wlth “They“

in attemptlng to accq%@t for . the dlfficulty mast candmdates R

'-;zrhad W1th thls questian, however, one must ackncwledge that f gf

3lmost Were unable tﬂﬁdr%iculate the COHVEhtanS of baSIC -ﬁ

Vf.punctuation. The - top candzdate (1T) failed the question witth

tms snswer:

The semlcolnn prolongs the sentence and makes us reallze'-

--how.desperats man is to make nature a part of his life.
7 We see’ the lengths man will-go to, to experiance nature .
- 1n ﬁery aspect of his daily 1ife. SR .

”;_ There is 11ttle doubt that thls candidate ha; recovered the
Tsanse df the lines, and ahe has sxmply falled to account fgri;} 
| :'the use Of ‘the semlcolon. Thls klnd of 1nept1tude may be-?=
';;ithe result of negligence on the pqrt of her teachers. She  ”f '
f: needed o know ‘how tc articulate the conventions applied to ;g
Iir;the uae’;f the sem;colonﬁ_ | ' o T
”;Neither synta&tlc cons;derations ngr cantext constructlon :_= "

'”appear to haVe caused candldates dlfFiculty with this ___‘

"_questionu o
. 'I‘I-_IE. EIFTH__Mosm DIFFICULT TTEM: O

. - Xa, t-

_'The question is based on a descrlption, by Georga{prwéii,-of ;, 
=Sheff1eld at night. (see Appendix c page 5, ! il |

'f and questlon 22 ﬁere of

| equal dlfflculty, both wlth an index of .3730 QuestiOn 22 is ——

'a pra¢is exerclsT and it is unusual for most candidates tu



 Afa1l thls item. a precls Exerclse regularly appears 1n paperf f

: tWO of the T E.D. examinations and mnst candldates 1n the
__ Lpast have had no‘trouble paasing the item,;tSee 1tem 19 of
:'_the 1989 paper) { A delibe:ate poilb dacision was taken by _ €§
“z_the examiners in 1990,_wh1ch acaounts for most cgndldates o
? faxlihq the pracisk Candidates who 1gnored the ?Q@lesﬁ to: L"¥
.".:rite .an articlﬁ}for a record sleeve were heav1ly penauized fzﬁ

f-[-ET=e.dec151nn was taken in the hppe that maﬁraculants &uuld  ~'”L

future be alerted to the importance of registef 1n thelr S

fi . _.‘. L .

’  §' ::prea1s writing. Had this dacision.not'heen taken, 1tem 22
” would nnt haVe had a difficulty index Df“33?3 and Would not '
hEVe been consldered 1n thls st%dy as a dlfficult 1tem.h?_“'   
Ttem 13 hawevdr, which 55 a difﬁcult item, is pased on
' passage 3 1 of ‘the 1990 paper (Appendix c page H)u The o _
attentlon Df the candldates LE drawn to paragraph 3 of the e
passage in whlch\orwell descrlbes shefflbld at nightw ‘and
‘£hey. are 1nstructed to “Examlne this image.,.V_ The imaga__.;f;k
from 1line 12 readss R _   .'_- :7%3 -  ff#fr:ﬂi

-:_serrated flames, llka elrcular saws, squeeze thamSelVes .
out...f . ' : T _ R

TWQ questions fullow. - o
What do yuu V1suallse from thia similev-}'"

o How-does the allltaration help to lntenqify the 51n13ter  3
R impression of this" image? o e _j-

The answers to both of these questlons mnst bqgcnnsidered as

INFERRABLES. Re«ders are requlrad tc make mention o  f;_

entitias and attr;butes of Entitles not rncovarkhle im“tha?:_

text other than by pradhsses of "plausabla reaaon;ng"

T
S




-'fijagged points Df flame spre

.,;\..

i_i(Prlnoe, 1981 236)‘ The marking memorandum (Appendix D page
?3) specified as aooeptable, responees that mentioned "eharp,

”ing up around tre edges“ fo: the o

\ -malevqlent 1mpra33l°nu for thE second. - L . o

.,Irwin'e taxonomy would c‘asslfy both theee queetzons as

f"depend on. the reader*e oreatlon of mental imaqeﬂ andr fl:fl” Y

" strictLy speaking, reeponeee ehould not draw on 1nformat1on fﬁ

"7*""Jagged“ is’ suc"

:e'that ie exp11c1t in the text A word’llke "serrated" whioh
'efls explioltly etated had to he recovered in a form that

 'ared oertaiﬁ{eemantlc features Wlth "serrateﬁ" and ‘was ,ﬂ

*therefore only 1mp-1cit 1n the concept of "eerratedneeg"

form._.% o

Veeﬂﬁ°thﬂr alahoré;lon reqnired from readere 1f they were to T]f
-respond appropriately to the eeoond qpeetion is the mental :e'gf
o'lmage oreated by eib;lante pf a "hisslng“ or "raeping" o
- sound..Candidatea would alsp need to relate sibilance to

'Ee'malevolenoe of some kind and nothlng expllolt in the text

'.'prompts them to do eo, other than tlie Wbrd “sinieter“ 1n the o

| f partiou1ar pleoe of text and then ﬁollow this imperatlve -

7queetion‘ U51ng the.Word "sinieter" however, would not have

_earned a. candiﬂate a mark.

2. The general Form of Ehe rubrio of question 13 is very

) 'slmllar to that of. the seoond most.diffloult question viz._o.
"-__’15 in the 1589 paper (Appendix a page &), in that ‘hoth-

'questlons begin hy 1nstrueting reaﬂers to examine a . f;jf ee%w

n&



 themselves.w |

.p._';g_e "'65_. B

com T ST e

_”*:with two‘Wh—questidne.‘(lﬁ a 15 farmally an imper&tive but
IVifunctionaxly a What~questinn } The Q—elements func*ion quite';,f
. normally J.n both questions, in 13 1 as objec‘:t. Q:E the clauee |

';and in 13 2 és an adverhlal. Aa was the case 1n questlon 16

- neither questlon poSed much dlfflculty 1ﬁ 1nterpretation fare_g;

”'even the_weakest candidatee. Ebst begln thelr ansWers with -
7 T
'“I vienaaieﬂ..." qr “The alliteratlon helps to..f thue -

ff_indicatlng an awareness at 1eaet of what was‘required as aneel‘

answer.?"

The image that rea&ers are asked to VLsuallse 15 part of theie.

sentenae which reade "Sometimes the drifts af emoke ar

,)rosy with sulphur, and serrated flames# like clrcular saws,;'ee 

flsqueeze thamselves out from beneath the cowls of foundry

iy chlmneys "

'It ie a compound sentence with a reguiar structure, a 31nglef_

_main nlause joined to a second by the common ca-ardinator

”"”ﬂ_"and" LN reader beginning a grammatlcal analysle 1s abie th..:
*f_ identlfy subiect and verh in the flrst clause wlthouf any

__-interrupﬁlon or naed for a re—analysis because of unpre—"

dicteble elemente. The' co~ord1nate clauee is ellghtly more

TR

"'problematic. The eub;eet 1s eaeily and qu:ckly xdentiflable“f

'_but the postmodifying prepoeltlonal phrase, "1lke clrcular

| saws", 1nterrupts the reader S.Search f01 a Verh “The

':phrasal verb 1tee1f is in a Senee 1nterrupted by the pranounef;f

"themselVes" but would haVe been 1eas interpretdble

"“ﬁ(poss;bly even amhiguuus) had it been written *"equeeza outf'ﬁ

=

W



U pmess

o

"=;LSuch a oand:date is 198, Who has some idea of what "51m11e“fﬁ:$3;

'APotentially then these tWO Interaagvxng elementi oould

.ahlnder a rEader in an inltlal search for subject and verb
-faaﬂd thus place an undue prooesslng load on the reader s
;'wolking memory. | R | - T _' 
ﬂo;aa Quite commonly, When axamlners use teohnioal terms such-:}fjaa
. -as “slmila“ or "alliteratlon" (often quita unnecessarily), {;:aiﬁ
ﬁgrtain candidates are 1ntent on displaylng memorisad S |

. knowledge in thu hop; that examlners give them some credzt,.a?ff

and nalliterationu slgnlfy, but has not heen able to assmgnffﬁik

:oa value to the itema “SImlle“ or "alllteratlon" withln the

'w'\oontext of thls partlcular exohange betWeen testee and

'”tester. (The tarms "signifioat;oﬁ " aﬂd “valﬂa" are from
"Wlddowson, 1979 8 ) . _ o . I
-193 wrote- AT

| ;oA simile is when you say something is 1ike somethlng i
- -else. The aotual flames: 1ifting into the alr._, _,-Qgh-ff"

and

J;Alllteratlon is when the letters are the same o
oand ... it makes it sound morensophistlcated like tha
. actual thlng thats happening. ! o )

-n

: This kind of error is explloable in the 11ght of Widdowson's _'_
: comment that ;~' -ana S _'
-Language can be manlpulated in- the olassroom in the form
of text-sentences which ...indloate the signification: of
linguistic items.  This is not the same as language use .
< the uge of sentences in the performance of ﬁtteranoes
y Iwhlch give these elémerts comm nioatlve valua. -
Ig 193 has - displayed a knowledge of’the 51gnif1cat1on of ﬁ

axtems “51mile" and “allitaratlon" w;thout reooverlnq wwat



squea themselves out..."”""

=

" xingnan_ {1988:26) calls Mene thick pragmatm meaninG" of- the‘--?
"-fnquest1°n v;z. aagcrihe what it 15 that you visnallse when

.”ydﬁ read the words “serrated flames, 11ke circular saws, j._i

_' siTo some extent then tha error nere can be ascrlbed tc the
'",Tkiﬂd of teaching to Whi&h.the candldate has been exposed and'.j

g-the nSe of utrigger-words. like "51m1le“ and “alliteration"ﬁ_:'

in the phraning of the question which tempt candldates to

_:rdisplay memorised fragments of: khowledge in the hope of aet_rr_

;“Ffjtlng credit in- an examination.;_i”

A numbar of candidates focused attention on the “clrcular

T_ of whlch is mentioned in the text

| Eréﬁ;r14B-.be visualise a saw slowly cutting through

. 'a tree, The saw squeezes out of the tree, so'_ _3
 -the flames squeeze of(f’) the slag heap._:g

'tViiBFIZjdld not. offer an answer ta 13, 2.

543ﬁ-f]”r v1sualise an electric saw cuttlng through a
- . tree and trying to go through to the othex end.
- and
It uses a hard "s" aound 1e.;circu1ar squeeze.

_BTe.rf_I visualise a flame that is splralling upwards in
o . a circular fashion. The edges of the circle of
~ fire are jagged and the flame is sprralllnq s0

The smoke from the flame looks like sawdust
‘. gpraying out from a saw whining through wond._
- and : '
7 leesthe dlrtiness aﬂd abandnnment of the are& is
 ‘intensifjed through alliteration and thus the
'-town seems more s;nister, eVll ang’ secretrve..'

o Desplte both questions 13. 1 and 13.2. hE1ng linked by numher

and by tha common lmage, none of tha three responses quoted

S L o o .
Q. : @ o : ES

'upﬁéif_f_r

~$'_saw" whlch thsy-vlsualised as neceﬁﬁarily a saw whiah saws ;;j'

r; wond. Answers refer ta “WOod“ nr "trees" 'r_“saﬂdust“, none. .

fast it -appears to be slicing the air like a saw.



' has attempted to relate 13 1 and 13 2 to eaﬁh cher.

"*7}Thls amlsslon may also be axplalned 1n terms of the kind af 5:.

':,fi'teaching candldetes such as theee three have been subjected

:been taught as discreet plece% of 1n£ormation and a word
:jllke "alllteration“ in a questlon, prompts a routine :

'3*respohse - 1dentlfY commonly occurrinq consonants. There ie

S Ey

" no attempt to explalh why the ﬁriter may have chosen to use

':fthe devlce‘and na attemﬁt to relate the sonnds produced to

S the semantic content cf the Imaqe in question« The anewer

o ilprOV1ded by 433 above to tha second parﬁ of the question

'*i}fillustrates elearly huw a. trlgger 11ke “alllteratfbn" :

1fireleases the %tock respanae.;-.;rﬂ

- If stock.responses are seen as stereotyplcal responsea then

'~"circu1ar saw";- 1t is. a saw. used for cutting WOodr.*

'candidates xeccvered the stereotyplcal aasociations OS'

'“they were unable to ﬂo, wae to imagine and descrlbe wh ¢

'“the argu _nt made above concernlng trlggers 11ke “s;mile" or

o ﬂ."ﬁllltﬂr tlon" 15 supporte& my all three responses. Thesa

_fthey saw and heard in terme of the menace ef 1ndustr1a1-f

':Flndlngs have shown that forming mental xmages and affectlve

_.: 430, Martlns, D. 1982 152). The follawing three an5W3r3 o

| ”5;ization. -'-3_1 '_j"“' N \

:reeponeee to the text b31ng read 1eads to recovery of

\?-
informatzon at greater depthq(Gernsbacher, H. et al..lS{%

1

'w'to. What were referred to as "trigger-wards“ on page 57 h&VE fh

'Veilluetrate that weak candldatee were unable tu relate what -

.they ses to what t:}m*-'-_yh_eatr,r whlle readlng.__ _.ff”x__f ;;“?'M



-T'ﬁéOB_mrbté}f I v%suallse an animal trylng to free 1tse1f
.':_w__.z'&yf;from a trap but can . only move a; limited
e o o dlstance- . .. I : . o . .
oo b rhe aontinuous “5" Sound cre&tes a burnlng

‘f-f = :

.r,--'

”';2GBJWEQté§ja I v1suallse a hlack and dark battlgfleld C
. .0 that has come to -an end,with fla;gag hurning-.---'_'
.- .. sharply and fiercely. Weapons 1¥ing around = -
.. -whnich are like the ocircuiar saws and like =
- -the forgottef dead from other wars coming -
. out of their greves to fetch the deaﬂ that o
. haVe just‘dled on thls battlefield T q a
e Emphaslle hnw dark and black thls small -gf,
| B A S o
“\f__qBSB,wrpte{f;_A painful qxperlence as’ you squeeze’ dut the? e
oot makter out of the saws. An uglyi disgustlng.-;
and painful experience* g T

. ?i;gamakes the’ Image stronger.an@ points oﬁt S
- the real truth:behind. it thus show--to us o
o S __{jﬂita importance. s e .Ff*
:::  These thgee answers, which fail ia intagrate the slghts and
~ sounds in a 51ngle image, illustrate the ﬁifficulties “f”' B
o f  'caﬁd1dates have in constructing conti’fs that coinczde with
 :f:the: aontexts that examiners conéigﬁat and consider R
'-;apprnpriate {see ‘pages. 44, 52, 55 and 61) | |
:_Nathing in the syntax of the question or in: the text 1tsa1f
'.3exacerhates the dlfficulty slnce these candidateS"were _ '
:draW1nq on & particular sub—set nf thelr assumptions about

::tﬁe world (Sperber and Wilson, 1996 15)r o (. //

or. w:l.th a diff:l.culty 1nﬂex

of .383 is the 1ast of the questians Wthh most candldates

Ty



e g . G e _
.ﬂfalleq lee the sacond-most dlfficult question, it is based
N

:_lfon'a sentence drawn ﬁrom stexﬂback's ggngg;x_ggm (appendix a

=5 ,page 5) ' The quastion re&ds*ﬁ

- .-“'.l’hey ‘come_running to ‘3134‘?1& .".d\ cut. and pack
) q‘and ccok and can. the fish W tline 29) ey:“

"ﬂqﬂere, too, Stainheck uses repetltion, thiS‘time \
“ipf the word “and". He algo uses alliteration. . -
- ‘this gentence were read aloud, hQW'would the o
- 5ound of" it add tp its meaning? N _;_ L :

';f ;The quastian draws the candldatas"attention to the prevzous ;f

i,Steinbeck's use. of repﬁtition. In questidn 18, they are
fffﬁalertaﬁ aga;n to—the fepetition and alliteratzon AS 1n |
f” 1f;questman 17,_cand1dates are EXpected t& mention at least two _-
qi  f;IHFERRABLES in their answers They need to mentian that the L
i_repetition af the consonant [c} and the co-ordinator echo '
' \Ehe sounde. of mach.mes fEnt:Lty 1) in the canninq factories
ahd reflect the repetitlous and mbnotnnous nature of the f ?fff
ﬁzgi:bu51ness of canning flsh (entity 2;. Theae entitles and _
_zgattributes ara nowhere recoverable from any other gntlty in" 
:'the text Unless a reader associates the repeated {c] with
the sound of machinerg and then reasons that repetitious_
o sounds create boredom, he is unllkely to be given any CIEdlt: '
for an answer. An answer by ST was awarded full marks.. -jr

' __VThe repeate& heavy wgn sound emphaslses the artlvlty
taking place; it emphagises the drudgery of the S
activity, as does the repetition of the word Fand® whidh‘i
_ also serves to build the events to a-climax.-The short, = -

. ene«syllable words {cut ahd pack and cook etc). evoke ;.[
a;the methodxcal fastmoving process (of mach ary) '
\ A cand;date (283) who dld not use Inferrables in the 1n1t1a15'f

. L\.




part of en anewer but ohose to aeeign attributes to the Work

1n thé%factories, was awarded no merks at all He explained :ff:
.;),,he repetltlon and alllteratlon ae '_ 'f;_ __ ' “d s ﬁd
. aescribing hol fast (&ttrihuté) ;he employees work. It f

‘sounds quick {attribute) and to the poznt (attrlbute)

'3:With no- hesitation (entity) at all.- o o e
(Brackete mine.j 5 ”3_: Th”'f-J_i“

. To retrleve the notmen'that repetltlon (phonemic and

.“1exlce1) is 1ndioat1v"of eome added meaning component (suchie-_

- ejae drudgery or, monotoﬁ#) is dependent on pﬁior’knowledge
"elaboration. Candldatee:need to know that fhie Stylistlc :
devioe contrlbutee some additloﬂal sense to the ex91L01t and |

- ]1itera1 meanlngs 1n ‘the Eentenoe. as sueh a question

”:t';calling on can&idates to use this knowkédge is elaesiflahle g*3'

;Le*ion W1thin.the f amework of an Ex‘:;d

- :
f,P'__ ST

'j:under Enesonamivn inE

i:_ .

:aQKR taxonomy.=d _ C .
;'z Arranged as it is, thte ruhrie could Well increase a, _&{;>E :

m*fdreader'e pfycessing tlme. Three eentences precede the fburin;,

T
-

d;which coﬁfelns the Q-element, thue neceseitatxng slmllar
d_baokw%rd referencing ffom the reader as Questlon 16
demended (The seoond-moet dmfficult questlon } HoweVer,_1n7-"
B an initlal eearch for subject and verb, a. reader 1: not -
-fflikely to have to resort to any form of rehanelyels elnoe
_;the verb follows euhjeots oloeely in three of ‘the four -
Tjeentences that make up the rubrlc of thls queetion. The

1

ffpredictabllitv"eﬁ.syntaotlc elﬂments then. dO&S not seem tﬂ::e.'

. pose muoh dlffioulty to a reader¢_

_-The oompound eentenoe from whioh the questlon was aeg;eed 1e L
. v T D T Ty :

N



T

. -.-_x‘. .

Tunusual in that lt cnntazns four cc-ardinated noﬁ—finite _ ;
'_nclausaé._naﬁ ¢ompound senteﬁur, generally should not pravide o
.“readers with wuch dlfflculty since children ﬁegin S _
"'_oompcurﬁing wlth "ana" from a very young Age. The dlfficulty f“
 .{1£ any) with this sentéhce must lie ln/fhe sheer quantity
._;of ellipsis.: cwmpound sentences of this klnd a’low “both
initial ellipais and final enipsisﬂ (Quirk R e.t al 1935. o
| ]911) and steinbeck has. used both klnds In the fo&r cow'*
ardina‘l:e c:lauses he om:.ts tg}é subject ('I'hey) ’ tha Verh and
_rrmodlfler (come.runnlng), and the “to“ af the 1nf1nitive in |
37, 1n1t}al positlons. The first four clausas uﬁh final allipais L
~in. th* they carry no complementatian until the 1ast clause._;]t
:  Such concentrated elllpsis has been shown to causm,readers ; 
d:l.ff:l.culty (Richek 1977, quotad in Perera,1984: 294)\ yet few
'(1f any) matrlculation candidates mxsunderatood the “;
'_sentenue.' s | | |
'rCertalnly some: of the ihltlal ellipsis was recovered by
candidate 3B who Wrote.. '. _ _'
- This sentence is like a rhyming schene, 1t's llke a :
. continuous toutine- that ‘these pecple do. '
 Everyday they come to work, they clean and thay
cut and they pack...' g o o
a The same.candidate was not unaware that the cuttlng and the .
packing had. to do thh fish. Her answer~to tha follow1ng |
questinn (Noilg of the paper) 1nc1udes the remark-

'?.,.thay come to clean aﬁd cut ana pack the- flSh _._1
until the last fish is cut and claaned._-; ' g

3. There is’ 11tt1e doubt that candidates underatood both the

"' rquestion asked, and the 11ne by Steinback, whlch prOV1ded o



e L T"_ff-j"'f?a .ZF"Jf*P¥ﬁ73:3

' fthe examiners with the.repetitinn and alliteratlon they _@ﬁ};,

e Angwars wh:.c:h ware awarded no marks at all fell into tWo

1: _ Answers by candidates 1B and 218 illustrate deflclencles 1n“

”needed in order to ask the qugstion.  f.ﬁf:].;*;- vf%% 3@_ﬁ"

- :.E‘&-*.: :

.,:i; malh aategaries' they were elthe; provided by candldates whd
'”)ware ill—eqU1pped An axamination teahniuues or they were __= 35:

::prav1ded by candldates who were unable to matc& thelr  _".
:éinferénces w;th the infarencas that examlners drew fram the o

T;rapetation and alliteratlan in the target aentence.;_%""

 examinat1on tachnlque. _i

It WGhld sound 1ike ‘it is a santence that haa no full
stop but just lote of sentences ‘joined ‘with'the word

ﬁ.r_and._It would alsgo 1oose 1ts meanlng hecause it has no. o

“Z_hreak in between.';;;
:.'_2113 wrote:

It is a repetition of the same cansonant saund.

/ It gives us the suﬁnd of hcw it saunds 11ka._

.ﬁ%é%h anEWers reVeal disturblng aspects of what is posslbly -
: %ad teaching pxactiaa. Both candzdates appear to helleve -

f'thau.what teachers have tola’ them, w111 serve as answere. in

'a test ,of this kznd. 1B has recogn;sed ‘the repetition af
_“and“ and possihly becaase he cannot thlnk of why Stainbeck

:anuld use such a devica, rescrta to recounting the advica

-

- probably q:uran to him by h::.s teacher. - ) u

. a1B is a vietim of the Lriqger reaponse common ta answers in ;

'fitem 13 ‘ot the 1990 examlnatlon (see page 67}. He has

'identlfied.the allmteratxon but has fa;led to&relate 1t to '-:-'

"'meaning in the tamget aentance._; '

_

f_fThe second catugury of anawers that were awarded ne m&fxa at




_ what. is requared as an appropx(

_ ﬁ144 fer more cbmment)

'-i]l;ﬁi{»*zt wakee it sound as it everytiing was dene at

F

.e{all for thle queeti nleeﬁprmee& theee wrlttan by candldatee
' whe failed to draw the 1n£ereneee that the examinere drew.
ﬁ Theee kinde of answere wereafar mere commqijthan those

_-'displaylng a deficiency in exeminatlan technlque._:j-
'ﬁfThe fellewing respondes illuetreee the eendidatee' abllity

" to ¢ draw inferences which are clearly relavﬂﬁt tﬂ tha o

te respense, yet de not

'u”once, a11 at the same - time whlch 1t cquld.have._

Aqlvse,. If read allowﬂ k sounde llke a’ 1ist whlch 13
| exactly what'it He, a:list of things they had to
- do, It adds to the meaning becduse it makes us
“ think of ‘all they had. to do..,cock; pack.. cut;

=
o

o 3,efmetch the expectatmons af-&he examiners (eee Chapter 6 page

e

'-equeetien aeked and whiep ﬁlsplz; a clear underetanding of  _ o

&,

-

:f@-_

“and ‘can the £ish. They also couldn't de it all et.

S once and the "eeds" are showing us that.. .
SR

o __“Faﬂjeetivee in the sentence. e | ”
' ZGB?e*-It would add more Elow to lt. It Wnuld be as 1f

- th §eeder was - being alloWed Lo do what was - being

_ _dﬂhe _ L R _

. 26B1. It wbuld make the 3ob eeundhsa much 1enqer than
o ~:;it actually 15. ' . _

: ; 133;7" If the. sentence were read aloud he sound would
7. add to the meaning of speed. The process of the
ecanning of sardines would sound to the reader as

' *;253; i woulq saund very exciting and it capturee the “:;f

. a speedy process. Everyone worklng at their best _?f

productlvity.

- 28B. . The - wandat used. by Ste;nbeck in deecribing how

- fast the employees work,. It sounds quick and to

" the point: with no hesitatlon at- all

" BB. ..,Even here we can see that everything is deme

R in its order. One vannot start doing something
_-elee w;thout having flhi&hﬂd the ether. The -

i . . W



Lo

lthe two that the examiners haa in mind. Tha snb*set of the

R

Y ?q;; a11iteration adds to the flaw of this routzne.,s_,wfu
': 295;1"He ‘does this Yo mamg £ aound as if it is being

. .. done systematicalIY; that it .is all ‘done in one S
- . day, £roém cleaning to next and so on, He tries to.

°.° ghow us that it is one routine and they are so
. :_ :used to. doan it that 1t comea naturally -53,“”5:-'

303. It will. saund as- if they are’ singin at the STV

%ine as they are- workinq sa that they dOn't bore ?ma.
themselVes. e _ LT

. i‘._

The writera of t@e ten answers above haVe been able ta ﬂnaw S

Tk
I

;:fa w1de varlety of 1nference-. They assoclate repetltidn,__ _f7' 

 ;eitheﬂ of the "an&“ D:_Qf the init111 [c], with slnging,

AN

'fsystematic wurk, nrderihg,_spead, the duzatlan of time,-' ~:f

;excitament and smmultanexty. None of theSe contexts matdhed_ :,q

*7-exam1nars' assumpticns abaut the wnrld included the bellef

")

'ithat a styliétlc davica such as the repetltlon of sound, in l { 

partlcular in some warkplace, is a reflectian Qf, mpnatony.ﬁ

fone caﬁuanly speculate on. the qgurce b thls assumption, huLQ. 

- 1ater - see pages 145ff )

'1;1t mlqht have bEen adopted by examlners who were.trained in 1if

&

: '-_Engllsh Literature; (This posaibility ia again taken up

_g}" . o -
The diver51ty of aoma af‘theseﬁ?eaponses and of those _’”

a_offnred as, anSWera ta queation 13 (1990) above, lS takan up_ﬂ-.i

' 1n Phaptex 6 (see page 139)

'_How these Elx dlffxcult questions dlffer from the easy

- questlons 15 ‘the subject of tha following chapter._:j

-}.___



O page 78

A discoaslon of the kinds of questlons on whloh candidatas_jji'

scored 70% ox more, is undertaken. This is done to estahlish.'

: whether the difficult questions discussed in chaptax 3 are

different from easy quest;ons, in terms of Prlncels'and

-}Irwin & taxonomies, and to teot wﬁether the syntax of easy

: fiquesthns is markedly different from that of the dafflcult
-'fi'pnes-_Tho procedure followeﬁ W111 be slmilar to that follow~o *
- 7?ed in- Chapter 3'-7% : _ . P . Uj' o
11) An Explanation of why‘an itom is classified as 1t 1s, ln ?ff

tarmﬁ of the two taxonomies used for thls purpose, will

: be giveq.,.

1oad.w1ll be made.

_3) An account w111 be offered of what makes the item an easy'f

' one;.”-'

-1. A ﬁifficulty index of 941 on an - item indlcates that
'_94 1% of the total number of marks that could possibly be

awarded for this question, were in fact awarded This does

;-not neoassarily maka the item a poor disoriminator in a

test, but 1t-ahows quita cleaxly that the aample.qroup

soored on- averago, over 20% on thil item, making it the

--easiest questlon matriculation candidates encounterad in the

. two. exam1nations ghder 1nvertigation.

/|
\' . . . L B



' :;°.11990 5f=i§ hasad on’ the passage by'

HIfGaorga Orwell (sea Appenﬂix < page 5. slnce the:quastion |

TinVOlves the'whale pasgage}.. The rubrzc beglns w1th the

'Fremark that ﬂGbod deacriptive wrlting usually appaala to oneﬁf

-'of the wgrd "sensea" as ‘t is ﬂsed in tha rubrlc, slnca 1t co

'-;f'of our f1ve~aansea." It goas ‘on ta instruct candxdates to

Identify thd writeris use pf three different senses fhﬁf
this description, providing an appropriate quctatlon o
from the passage. £ - each\sense. .

.f.canﬂldates needaﬁ to xe over tha sense (see Lyans, m9&8.427ﬁsfpf

'is a New Entity introduceh into the dlscourse. But its

£ (

| istat(\‘ln terms of “glvenness" 1s uncertain. Prince

'(1981 235) dlstinguishes hetWaen tWO types of NEﬂ Ent1ty, e

_1.the Dne Brand—new and the nther Unusadq In a dlscqursa W] aj _-

g the readera were a heterogenebus group who had not in any

way Leen prepared for tha readxng, the entlty "senses“ mbuldf_vf

";a Brand—new one.:_-a-

"?;}mwo factors, however, need to be taken 1nta mons:.deratmn?x\ln g

the case of “senSes", as it 1$ used 1n thls quest;on. The -

'ﬁirat ia that high school students ara oftan taught that

:"descrlptlve writing“ ﬂepends for its effectlveness on tha

- writer s deliherateiy appealing to ane or more of the Q.

ppreadar‘s senses ie: hls sense of 51ght, hearlng, touch taste-'

or amell Given that this taachlng practlce is w1despread,: :'

“senses" then may he seen as an\UNUSED entity, one that doesi

”'fnpt need to be created by the readev, but iSApart of his o

”4knowledge of "descriptlve wr;ting" L



oy

3 But the star

L

"Fxclassified a@ UNUSED ie the apparent asaumptiﬂn bY the "ee

 ::"senses" referred to. Th%y offer no explanatien ta -
_:; candidates uf their use df'"our f1Ve senses" They aseume
VJj'not only a shared human qhality with the candidates hut a
.shared knawledge as w%ll. ) fi“Tﬂ_ r-_ﬁ_' e
 75eThe appropriate q&otatiens from the passége are recoverable

:'from the text. Qhey are,--

' ...at night you can see the red riVulets of fire
- winding this way and that, and alsc the slow-moving
: 'hlue>f1ames of eulphur... tllnaa ﬁ and 7y

e:If at. rare moments you stcp smelling-eulphur it 1s
. 'beaause you have begun amelllng gas. (Llne B)

”“examiners that candldates would knaw what it was that 7-7'

~Even the shallow tiver that rung through the town is '

o ‘usually brlgh‘t yellow with some chenical... (line 2

: fThe ether faeter that suggests that this entity ought tp be: Pe'ﬁ

PR

‘Through the epen ﬁoors of foundxles you see flery ser-rgi :

fe]ypents of iron... and you hear the whizz and thump of
: .1'steam hazmers and the scream of the lron..,(lines 13~15)

of the entitﬁes in the quctations ahove 15 _'

: _uncertaln 1; terms of assumed famlllarity. Phraees sueh as
'"the red,rlvuxets'ef flre“ '"eulphur" or “gas", and l'the
"-;.wh;zz and.thump of steam hammers" are New Entities in the
.;discourse._ A candiﬁate, however, ho has recovered the
| meaning of "senses" reads such phrasee ee “yeu ean see"

:(llne 6), "you stop emelllng" "you have hegun smelling"

;'and therefere as glven informatlon or textually evoked

i

':elnﬁormatlon. Tha appropriate quotatlone that serve as

i

_1-(1lne s) or “you hear" (lina 14) as famillar after "sensee“ -



b }answers follow theee glvon phrases and may,tggerefore, also S
Teebe v1ewed as TEXTUALLY EVOKED entitles._ o S '%?.'_
R Irwin s EerAR taxonomy would olaseify the 1dent1fioation of‘“
en'“the writer‘s useﬂof the three different eenses ae a PRIQR-

o’”[RNDWLEDGE or PRE—READING queetion 51noe readera gould need

' to know in What Wa\S’ "senseé" ie used in the question 'I'he SR

e ‘1]

ijuotatlone themeeivae contain MICRD-EXPLIdmh\;nformatlon

-:'that simply neeﬂe to be :eoognlsod and re-written ag part of__;

S

'“-an answer._”'f-”

3;2, Certain syntactioffeaturee might have affected case of

'-proceesing The mnod of tha quesﬁion is 31m11ar to that of ;:'”

| the most dlfficuit queetion (3 of 1989), in that it is --- 

'-fphrased as an imperative (see paQe 47) Preoedlng the:ﬁf :;'5.

' imperatlve 1s a 51mple, actlve, deolaratxve sentence, in I

...l":' 3 ﬂ%oh the subjeot in 1nitia1 p051tloh is followed by thﬁ
N .; verh phrase W1th a complement The seoond sentenoe of HPE
rubric: is ' like the rubric of the most d:l.fficul-t: question,
'-:jrlght—branohlng, and 80 ouqht to be easy to understand. Two f
" potential eources of dlfflculty hoWeVer are immediately |
"apparent. The 1nstruct1on after the imperatlve "Identlfy" 152
{_gunusually 1ong and Saconaly it is not olear whother the
' eubordmate clau;e or as a co-ordinate clause in the
- sentence.-The unuaually 1ong inetruc%ion oould compel a L
Treader to backtraok, in order to remind hlmself of ‘the. main “;
' verb ("Identify") and thls unnooeaeary 1oad on Working

3 mamory has been oraated by nomlnallzing a clause something



._-,:;The athér pntential source af dlfficulty, bedaugeifu

T L

SR

E

Ny

: A
_ -1o“ the first structuree a reader looks for as a "peycho- -
"ffiogical pareing atrategy“ Nominalizatlen can frustratele'"f

'flthie search by the reader._ 1-f=~

m_preglctlon dlfflcult 11es in- the tatus ef the clauee Whlch

O

'paseaqeq The,omi551on of a canjunctlon which WOuld make |
':eexpllelt”the relationshlp between the lauses, mlght create -
3.; uncartalnty in the reader as to wneth the writer meant o

't."Identiﬁy the wrlter's use of three dlfferent senses...and

e

'-t-prov:de‘hn appreprlate quotation. .fbr each eenee“ ar 1 f"

whether he.qeant "Identlfy.ﬁhe writer‘s use qf three

i

“different sénses...by‘prOVidlng an aPP!Opriate e fm.”_

N

‘=5quotabion...';: Both poeeihle sourues of difficulty mlght
_sentence 1nto three simple eentencee. If it had read _"The

'“f’Identify them. Pruv1de an appraprlate qumtatlon for each
.“:from the passage“ the nomlnallzatlon "the wrlter 8 use of
'fthree different senees" and the uncerta;nty of the clausal

"'status of the re t of the sentence would have heen resolved.

3. The item was an easy one despite the eyntact:c potentlal

L &
-_fnr increa51ng a reader's proceesing load. W.'

:tlike “the writer hae ueed“; Furthermore, the namlnallgation :ﬁij
o jtself has the effect of obscurlng agent and actlon. The='f”-w'

”*7common eubaect—verh pattern reflecte ‘the semantie agenthtq_ﬁtf'"

'3_faction strueture, whiCh accdtding to Greene §1987 72} iefpnei;ﬁf

'asks candidatee to provide an- apprqpriate quetat;en from the jf”

have been remaved by a re-caetlng nf the entire seeand 7'@f .

_writer hae ueed three different senses iq thxs\description_:t.““

S



ilntERBféted*fha non-finite clausa as a Becond clause in a  .1
':;”compound sentance 1e they intengreted "provading" s meaning

: '_f"and provic‘ie“ | o __:.. o o . .

T eyt ones, Tt is possible that this candldate has been

"-*questlon he has not anSWered viz. providing the appropr;ata

_;quotatians; 1s the: speciflc part °f the question ‘that: 5?

0 b sy

R Three cu'l: o:E the five. we.akest canaidatea score& weu on’ the _____

'_question (30% or full mgrks) in splte of themr averall test

Wi

':fsﬁores of halow 33%.: All can&idates who scored fu11 marks

—-—-‘.\_‘_.

/'. .

: . ‘;.

. ”7"Cand1date SB was ahle to naﬁéﬁihe sewggs raferred ta in the -
; L -
_questzon,fhut dld not prov:de approprﬁatq ﬁus*ations. He

& Wota. — . .
_ 51ght S PO
'11 Smeii °'r: a';;a'f :?_'.ZV_F_~f”.ygd-gu~g; S

'fJThlaﬁzs an 1nterast1ng answer, if one con51ders that the -
' *cand1date has managed to recover what 13, n effeat, the New
'_Entity in the dlsconrse, hut has falled to find the‘ 'f'
_Textually Evoked entit;es..- | '  o :.'
o 'Fouowing Chafe (1976:30) that “qwen" mfﬂrmati‘m i “i“
':'thha addressee's consclousness" one wnuld supposa that

",_Textually Evoked ent;tles are more easily recoverable than T

schooled 1nto the respc‘mse he. made. He knows that' “Good

  f1ﬁescript1ve writing usually appeals to at 1east ona bf aur
Eflve senses" and he has heen able to name three of them,

: more 1nterest1ng pesslbillty exlsts however The part af tha

Voo

'.fconstitutes bnth the unnacessary load on worklng memary *hd

A



'{;'f\J :

_,; >that is aifflcultfzb predlct. This reader has 1gnored.the
. L:fnon*finita clause "prGV1d1nq an. EPPIOPriatE q“°tati°n from
.'}fthe passage for_faah sense“ an& focuSed his attentman on 8
.. :Fthe ‘main. verh or: task word ("IdentlfY“)'; £ thls 15 a commonf: I

.ﬂ examin&tion strategy; 1t has xmpliaatlané for examiners who g
 “ifPhrase their qvestlons in the way thia one haa hean phrased.; -J
'_:The waakest candidate (1BJ, wal awarded no {) ks for the ; f1
__“i;queqtion hecause fnr the phrase "1n this descriptianﬂ he E[ff;,
¥: fread someth;ng like nin each paragraph" (understandable o

*{since tha dascrlption 1-'three paragraphs 1ong) and he R

.f;lnterpretedl“sense" as f general pereeptlan or feellngq_::“iJ°f"ﬁ

-f'He Wr°t3' l: 5¥F wé“;. _ _ 3 o . R
4:" In the first parsy aph 1t 1s a sense of uneasiness,-~- L -
';f_regret eg.:the rgal ugliness of industr;alasm-;grp;ggif9~*'“

IIVHjThe second parafraph.ls more anger than plty eg.'"so L
~plan1ess and functionless.“ S _ _ S '

S The thlrd paragraph is' full sadﬁess and feaiings that
' _will never be saved eg;_"the blackness of - everything.__'

"ia misinterpretatlon of this klnd illustrates that what was
" assumed by the examiner to be shared knowledge, v;z. that
' : “our flVe senses“ WOuld be recoverahla by the reader as “oméxx
flve faculties of’ sight, hearlng, taste, smell and- touch“' ”

'was, in the case of thls reader, nnt shared knowledga at

'all. The candldate's PRE-READING and PRIOR KNOWLEDGE tto usa B
'_ Irw1n-s “terns) were nbt Sufficlently develaped._ Mhst | f;*._;_'
”_-candidates, howeVer,xhad baen taught the seﬁse af "sanses” o

-and shared this aSSumption with the examiners,'



Lot .

.'equoted. caﬂdidatee”are informed that\thls eenténu&

"carrectlng the prenoun.“' They are asked to underllne the
;correetion. L = . |

- The target sentence fer eorrectlen must e v1ewed as!

Lix C 'a e 9  wae derived from the

_ paseage by Russel Baker wrlting in zhe Ex I 15 a piece e_ei

about haw unhapny whalee are w;thktte pollutlon caueed hy

th;peOPIE-.ThE rubrlc dlrects the attention of the candxdates

B “to the—second-last parag:aph of the passage which reads..__.f:ff

',“Your father hae been VEry eensltlve ahout garbege," s
. the mother whale explained, “ever since he dived into.
"800 tons of fresh s udge that had just been dumped: eff
the New Jersey coast. “Your father and myself vere not

'”5\ happy. . Hle smelled like a sewer for weeks.! .

: ,thhe sentence FYour father aﬁd myaelf were not happy“'ls

‘_( B

e \-nm-r*/‘

t"ta widespread grammatical error most people make nﬁWadays.

e{They-are then instructed to “Rewrite.the eentence hy merely

.

W

..]ﬂ :

-TEXTUALLY EVOKED elnce 1t appeare 1n the\passage candldetee

read. What the candidate needs to recover ie te wrlte down

'as an answer, ie the prenoun “I" (to repiaee “myeelf") and
j?this is a TEXTUALLY EVDKED entity._The pronoun “myself"

;refere anaphorically to the "mother“ of 11nes 1 and 4 of the E

C_.

j_passage. But candldates were nut helng ueeted on thelr 3
:”ability to aeelgn a. referent to the pxonoﬁn What was tested o
Cin thle 1tem was an ehlllty on' th31r parts to replaee a ,f |

.;-mlsused p&onoun w1th one that Standard Enqlish demands and

'-ldenly 106 candldatee out ef 393 had trouhle d01ng sa. since i:

4

;?

eeflects K



_ 3
SN

each candiﬂate was alfher awarded.full marks or no /ﬁrks

'P"51 for this queetionL it 15 posaihle to say thg&?ﬁore

”89?'of the sample populatian was able to ﬁﬁﬁpii tge prono'fgff-

'*irequlred‘_fly_;"

=T

I

/ .. &
han: . =

L‘efﬁf"_-;.j;

:e7ﬂirwin's Ex-QAR taxonomy would place thie klnd of questlon];ee-

";1n the PRE—READING, PRIOR KNOWLEDGE category, since it

'3 requests 1nformati6ﬂ "femeveﬁ fram tne text :

e_backgroundzjnformatlcn" (Irwin,- 986 143)._

anﬂ reviewfe'"

"mhe ﬁ}nd of:

\,_u,.. kS

 :fbackq1ound 1nformation Irwln hau in mind when censtructlng  ;'

a

”fﬁthie partzcular category, was drawn. from wn:k by Pearson and

fHammill (198%} and others. It has been Vari

\;;/

o :jaohnson (1978), Pearson, Haneqn and Gordon jﬁ??e) Wilson and

slyf epresented

as “schemata“ (Rumelhart 1931), “frames“ Kﬂlnsky{"f'

"scripts" (ﬂchank and Abelson, 1977) or aé “scenarlos“

(Sanford and Garred 1981). Each of these representations v

'-dlffﬂxs fram the uthers o certain very specxflc ways, but L
L - j b
::_roughly sp;kklng,nthey may ali be seen 35 knowl@ ge _ e
eestructures of‘varioﬁf kinde and xe11 heavlly ‘on the aemantlc E

*-~content nf concepts, objects or. attrlbutes for thelr

1ausihility. It ia dlfficult to argﬂe that the "I" qf the :l';*~

-, i
R

“ correufad sentence, in thls particuiar questlon, is somehaw

semantically dxfferent from the “myseif" of the dev1antk:ff-“"'

eentence. The prlorﬂﬁhowledge requzred of - candidates 1n thil..:

- question is not of the same klnd as that usually‘referred to o
:-in reading-reeearch. It ie, in a sense not lntended hy 13-’” |
_ .Irw1n, “removed fxam the text" in that thls knawledge 15 -eeeg
“erart ‘of thelr standard English dialect. | R

: K

e




| 2. The rubric of queetlon 20 oontalns a number of eyntactzc,'fng

ZTowards the end of the eeeond~laet paragraph the -
following eentenoe eppears‘-

""wzour father and myeelf were. not happy. "

'wahie reflects a widespread grammaticel exro¥. most
people make nowadays. Rewrite the sentence by merely

 correcting the pronoun. Please underline the correotion.“"'

:The mein clause of the 1ntroduotory eentence is fronted by erf--

o'epoeition adjunct whloh would nermally favaur flnal p051t;on :

_._(See Quirk and Greenbaum, 1973 227, ) The frontlng may nave -

.been deliherate to evaid endefoeus. Had the introductory

a sentence readIF "The following eentenee appears ‘towards the

..  -end of the eecond*last paragraph" the ﬂemonstrative "this“

of the felloW1ng sentence mey‘heve been 1nterpreted to mean

that the positioning of the sentenoe in the paragraph was -

_somehaw et fault.

| _candidetee coula have hed some dlfflCUlty in identifying thej'
'anteoedent to Whlch the phrase "the pronoun“ refers, since -
the target sentence contains two poeeibilltles, "Your“ and f"

ee"mYSelf"

S

WV? £he 1netruction to candldatee to "Rewrxte the eentenee by

"Ui'merely cerreoting the pronoun" 1e potentially eonfusing. The:-.

_end~Weight of the prepositlonal phrese could haVe enrouraged

'candldatee to "merely correot the pronoun"
. . _ . . . ")



'o'Despito ﬁthe potential pltfalls, vexy fow (if any)

_.candidateo mislntarprated what wam required
’:;3.-A ﬂumber of answers that were given no narks at all, o
illustrate the kmﬂs of diff.:.culty oertain candidates -

"Vexperlanced.mlB wrotbr

Your fathar and myself _;g not.hggpy

. zjignoroa the hlnt supplieﬁ to oanﬁidates in the adverbial
' f_phrase "bY merely oorreoting theupronoun "  ' RIS _'_
E A candldate, howeVer, who might nave known what a pronoun o
.=is, wag 395 who wrota**f’ . | | o
| XQg,father and myself we;e not very happy.;._'nﬂ

o leen tha inatructlon, "Rewxlte the . santance by mere y

| '-;'pmo first pronoun anﬂ triod to make some oense of the |

: sontenoe by "correcting" it._ _ | | |
. Another kind of error was cemmltted by 113‘who,.ignoring
. the refaronce to “pronoun" perceived "hagpy" as too:

'3colloqu1a1 parhaps. Bhe. wrote*

Your father and mysolf waro not g;ggggg

fThe reasons offered for these errors can “only: be

z-jof candidates abtalning full marks for thls questlon, only -

o-two plau91b1e reasons can be offered.

Elther matrlculanta are taught the approprlate, polite and.

I'o;standard uso of pronouns or they uoe the standard as a

:‘

.:matter of oourse in their spaaking and writing. mhe latter,_'

el e T Ly e

:.Elther thio oand;date did not know what a ptonoun is, or ha ]f'

:-correoting the pronoun“ thiE candi&ate may hava lookad for o

-spaoulatlve, hut in trying to acoount for tho Vast majority.j'



CREN ;-Hwhh?”

.pOESibllitY ie the only explanation that one ean effer fﬁr
. the wrony anewer supplled by eandidate 33 Ignoring the
‘ ;e.referénce %o pronaun completely, she wrete.-f' | '
_: (' Yaur father and I were not p;_geed Sl
_ T;Despite carrectlng and underiining the Wrong werd ehe wae
"_glven full marks“ Examlners and can&idatee needed to share
. the aseﬁmptid% that "myeelf" was grammauieally erroneous and}p
:”ln large measure, they. did. _ j_ R o |
:eBut what is noteworthy is that no "context construction" was o

':fneeded in this question (ae the term has thue far been

: -«_understood - see page 44) and ae such 1itt1e dlsagreement o

o aroee between candidates and examlners. ‘]-_'-;_ng_ﬁ _;!':”

. Thé’ﬁuestion, iike'*he fourth'moet‘difgicuit'queétidn, ie'
. based on the LIFE magazine ai;z-ticm abou'l: I-Ian"s ability to

.survive. (see Appendix c page 2 )

o dlffieultv index of 808, the 1ast of the thrEe questiﬁna-

the 1990 paper. 'I' 5: D. 1990 31 15, with a-_ L

for which muet candidatee were awarde&*dlstlnct1op'marke. Itf“-'

i$ deliberate and eommon practlce amqngst examiaers to set
- an easy questzon at the beginning ef a paper of ﬁhls kind se'
'_j'ae to allcw wrlters to QVercome any 1n1t1a1 anxietlas they

e”may feel at the start ef an eXamination..:“

-.~_bThe rubric d:aws the reader‘a attentlon to the opening para—p-n

'egraph of Paeeage 1 (eee Appendix c page 3) and states that
:"the writer tefers tﬁ the thenry advanced by many sclentlsts]

[



TS

- In T’z, thay were ‘asked wheﬁher they thought the wrlter of
- rj_the passage agreed that man ls, ln fact haading far

'answers.'-

aaskednto answa? a "ﬁirect referenaew quaatioh. Davias aﬁd

e T

._9

'that man 1s on the way to axtinction. {Line 1)";: To - be

_aawaidad fuli marks, candldates needed to fulfil two _
' rGQUirements - ' B - SR
__a;1n question l 1, they were. asked t6 use. thelr awn quds 1n

'ffllstlng four of the maJLr areas of concern +g env1ranmenta1

\x

- aaientists as mertloned'ln paragraphs 1 an&r2. 

fﬁextlnction, and they were aakad tc glva a reason far thelr

'”_'3Asked to llst, in thelr own Wprus; fd Jﬁa ﬁas af

(

cnncern that ara mentioned tm paxagvay A 1 and ﬁ, uahdidataw

”_are not, in Davies &nd Widdcwson's (19?4 168) teamq, belng rﬂ

------

' Wiﬂgowsan explain that what they have 1n mlnd are "questlons
'"whiah onlv requifa of the readar that he recover 1nformatlon
-diractly from the text as an almost automatib prouedureé-nll

he needa to do is to’ refér to that part of the pase-‘age to

than what 15 “automatlc“

'-dlrectly recoverable from paragraphs 1 and 2 are,_"the

'destruat1Ve effects of our powsr-mntnx1¢atad teahnology"'

7'and noise" These “areas of concernﬂ contaln six’ ‘New - and

Unuaed ent;ties, whlch, 1f racoverad and ertten down, would

' .-.'_Pése-!i&. o

| _;z:f?

_:which the questian naturally dirasts him." By havang to use

_ Iz o
' thelr awn Words, candldates ure belng askad here to do more o

Tha "areas of concern to environmental sclentlsts" that are L

- nour ungQVernad population grcwth" and “tha dlrt, pollution  _



¥

o

that man.is on the way to extlnctlon (Llne 1)" To be chif'

awardeﬁ full marks, Candldates needed to fulfil two o

requirements.- *'fif:"ff'ﬂ77 | '“_‘:3 f' 'ff“'ﬁyf~;'f

In questicn 1, 1, they were aske& t&‘use thelr cwn WOrds in

- 115ting four of the %ajor areas of . cancernﬁtc envircnmantal B

.'_s

scientists as mentloned 1n paragraphs 1 and 2. {_;f'
In 1 2, they were asked whether they thought the erLer of
the passage agraea\that man 13, in fact haadjng fcr e

cxtincticn, and they were aaked to glvc a reascn fcr thelr

\
anp o

.-;

- concern that are mentioned in- paragraphs 1-and 2, candidat3371-f

are nct in Davias and Widdcwcon'c (1974 168) terms, being

'; aaked tc answcr a "direct reference" quection,-uavias and
Widdcwson explain that what they have in mind arc "questlcns_hﬁ
which cnly requlre of the readcr that he recovar 1nfcrmaticnh'f”

ﬂirectly from the texc as. an almcst automatic procedure. All;_f’

ha nceds to do is tc reier to thaf part of tha passage tc

'-_ Ahich the questicn naturally dircttc hin. By having to use¢;]

thelr awn wcrds,zcandidates are hclng asked here to do mcre'f
{ .

H

than what zs "autcmatic"' |
The "arcas of conccrn to enV1ronmental $cientists“ that are

d;rectly raccVerable frcm paragrapha 1 and 2 are, "the

_ destructivc effectc cf cur'powcrw1ntoxicated ﬁechnolcgy“ o
| '“our unguverna& population growth“ and "the dirt, poliutlon“f

- and noiseh. Thesa "araaa of ccncern" contain alx New and

Unused entitiea, which if recovered and written down, wouldqg
23ﬂ=7'

]

- Pagcﬁs N
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I_Jsame kind._---

el

ffonly earn a candidate halfnmafée. (See Appendix D page 1 )
. To. ba aWardod full \arks (as mere than 80% of the candidatESQf
f.iwere}, they had tolpeov1de syngnymous Werds (eee Lyons, __--
  :1968.405) or phrases far either the attributee or the S
_:erntities that were treated by the examlner as "given“
'@'Viewed as . "giVEn“ tha antltlee candiﬂates aupplied, ought
f.not to be i sen as New or Unused but ae TEXTUALLY EVOKED _}ff

ent;tiea._Brown and Yule (1934 183) discussing Prince 3

Dmsaourse Model see EVDked entlties ag “what Halliday and

-=f__ chafe expect te fxnd speakers treat;ng as 'given' o

”ffrPart 2 ef the question whlch asks candidates whether they
thlﬁk the wrlter of the passage bellEVES that man 1s headlngfeeef
;5: ﬁbr ext;nctlen and te prov;de a reason for their'answers, H

'e;muet be eeen as requirlng twu responsee, but arguahly of thef*.

e'The first reepenee requlres a yes}no answer and perhape a ”

. caee can be. ‘made for cone;dering thls an. Inferrable. fAjf_V”
f candiﬂace, hnwever, who is asked whether the erter agreee
'ethat man 15 heading for extinction and can recover a phrasa .
f_like " Man will surv;ve" directly from the . passage, simply )

| _needs to knew that “survival" and "extincticn“ are normallyzj-

in. a. relatlon ef "oppositenese"; what Lyens - (1958 461)

| :'edescmibes as’ “complementarltY“ - the denlal °f ‘the one )

: IV'lmpllés the. asaertion of the cher. It one term COmplementsle f :
:'the ather and one 15 uglven" then,the other can be taken asf:
]ugiven" In thie way then,_a simple "Nt answer shguld he |

- seen.esunothlng mere than a cenfirmetlon that eurv1valsle_r

L



{g.not extinction. Thls lxne of th;nklng wnuﬂﬂ classify the f fﬂf~
ff"Nb“ aﬂgwer as TExTUALLY EVOKED~;_=, ' : : '

'ICandidates could supply. aa a reason for their previous :5>

.Vajj;_'” ”] 1j,QZ,’-%_,5ﬁ_f";f“'pmpauj}n

S answer, a- agntence recoverad dlrectly fram the text, such as_. fi

”;"Man will survive as a specles for ane reasqn'-he can adapt_ :

| ﬁto almost anything“ (11ne 11). Its direct reuoverability

. makes 1t a TEXTUALLY EVOKED response.

“ W1thin the framework of Irwin 5 Ex*QAR taXonomy, "questions'

o that_ask for expliﬂlt mlcroinformatlon ask fgﬁ specific ,{ff“-n.

: facts Lram 1ndividual sentances and therefore requlre _
 *~student ta chunk and recognize syntaatlc relatlons." ;
: fi(Irw1n, 1§X6 1143.) Tha fcur “majcr areaa of cancern" that

'pfcandmdatea are expected to 1ist are recoverable from

':  ind1vidua1 sentences and are therafore MICRO-EXPLICIT o

B ,questions. The inatructian to use "your own: words“ howevar

:WQuld test a candldate's vucabulary, and as such could be

"_seen as addlng a PRIOR KNOWLEDGE dlmensmon to the question.__ .

__The “No“ required aa an appropriate rESPonse to tha second
part of the item, cannat be seen on. the surface of the text ' "
__(see page 33) and SQ shaul& be classif;ed as a MICRO- ' |

IMPLICIT questlon. It calla on the reader to select fwhat is

' " _important from all the detalls in 1ndiv1&ua1 sentences" -

”":'such as the force of the dlsjunct “But" of 1ine 7. and

T

__conclﬁde that the writer does nat agree w1th the.sclantlsts
:who have workad out a tlmatable for the extxnctlbn of |
| manklnd$ B - |

The reasan askad for in the sacond part of . tha 1tem is, lika}‘



=

' the “four magor areae of oonoern" of part one, recoverable

";directly from the text and is therefore a MICRo-ExPLIcIT

' _question.

3e_2. The syntactio arranqement of the rubric and the text

'f_baa91ﬂ, :

;f-sentencee proV1ded candidates with 11ttle real difflculty.ﬁ __f__

”'_~The 1ntroduotory statement of the rubrio fr."'

_fin the openlng paragraph, the wrlter refere to the D
¢ thecory advanced by many scientists that man: lS on- the
'a'way to- extinction _H-. e _

“V;e;ls made up of a main clause, fronted by an adverhial phrase )

"of plaoe, followed hy tWO claueee,'one non-flnite and one :

".ofinlte. The non*flnlte relative olause modlf;ee the object

**:of the main’ olauee and the fznlte olauee is appG91tiVe tO ;'"

_ﬂthe noun “theory"

{ "j;Part 1 of the item :"'...

USing your own worde, 1ist FOUR of the major areas of_f{ff?

- concern to environmental 501entists asg mentione& in
reragﬁ phs 1 and 2 | . |

.employe the commonly used lmperatlve. The matrlx nlause 15

poaitioned madlally betWeen twa non-fin:l.te adverblal

"~['c1auses

Do you think the wrlter agreee that man is in faot B
heading for extinotlon? Pleaee glve a reason for your
answer . . o :

':is a yes}no questaon made.up of a main olause folloWed by

'_o:two noun clauses, the seoond embedded in the firet. The ‘

farrangement 111uetrates {and serves as a possible | .
o explanation for the guestion not helng mlslnterpreted) the |
*-_;prinoiple_of;resolution,(guirk_et al’1985,1036lule:that_the_ff



el

'.f1na1 clause shouiEDbe the Pant ofemaxlmum emphasis.__f"

. Hnnuther veason that the question was not misinterpxeted hy

3':fifmost candldates’(if not-all) is that; deSPite the embeddlng,

'_it follows “the dominant tendency of syntaatlc structurg .

”“'[ffinal part of the sentence." (Qulrk et al 1985 1039 ) The

”.j‘fyes/no questlon is- follawed.hy a palite‘raquest that

"uzfparagraphs 1 and 2, four sentences serve as reasons far thg

(1) to suggest that readerg at thls levelwmay haVe had

K The reason aSKed for 1s recaverahle from a numher of

{: ?sentence$ in the text but since attantiOn was drawn to

un__

(1} T am. tired qf hearlng that man ia on hls way to
extlnctlan...-(llna- 1 and 2),

(2) Man will survive as a specles for one’ reason¢-he canff?r1

adapt to almosu anythlng. (lines 52 and 53),

"7f ) I a sure we can.adapt to the dlrt, pollutzon and
noise of a New Youk or wckyo..(lines 53 =55} and

{4) Bﬁt that 15 the real tragedy ~ We can adapt to 1t. -

'ftl), (2) and (3) are rlght-branching and there is nnthing in_

e

'_dlfflculty undarstandlnq it.-

’ The colon use in (2) mlght,have caused readers some ﬁ'_ _
'.dlfficulty, since there are a number of usea to which the
-:colon.is put, but 1t 1s neVertheless predlctable as meanlng s

"f:"because“, especially as 1t follows the word “reasbn“';f--a

.::ﬂ/ _   ._.f;if é:'

K

R,

,-C'
-'Uwriter helleVLng that man is not an hia Way to extingtlonq_“--

': fthat the greatest depth of subordlnation is reached in the jﬁ?  f

:candidatea supply a reason far the anawar giVen. r:',  :; fﬁ;',f 

 .TheY are._ x % :ffb.; } ,”'j't. ';?fI  ”‘;;f-[s"_ﬂﬁ;f77.f'frf.

C o



o

: 31rectlY-w#H: **-‘. R S -
_ ~(3} requires that readers insert the ellipted subject and
'1.5verb of tha subardlnate clause (we can adapt ta the | e
_[ 1901lution and we dan adapt to the naise), but since ellipsis i’
___:’”of this klnd iawalways in tha second clause, it provided o

'HﬂiLreaders with no difflcultY¢_3;]'f e '; B
.i(4) is a- &ompound ‘sentence: and since compound sentences ara_ﬁ-?”
_ .;acqulred early in chlldren's speech, they generally present“ a; )
‘:i”;few difficultlas ta readers..rt is worth notlng here (szncef;gfm
Lf-it forms part of the dlsauasion in 3 hEIQW) that 1t 1s the '
.' "second maln clause that really serves tn shaw that the
"lgwriter beliaves that man w1ll surv;ve._ ;;”Tx:7”
- 3 Only two of the'bottom 50 candxdates might have

mlsunderstood the first part uf the Questinn. None- -

\

'*mlsunderstoad the second part. 113 wrote as an answer to

'Dartu:l.. _' .ﬂ:\_' :_' S

.Clities .
Mankind.

'.;’;4 Nature 1tself R

uHe*has*reQOveréa-ﬁfoﬁr‘6f7the"najeraréas nf'céhﬁerh”fo'
o enV1ronmenta1 sclentlsts“ end he has used hls awn words..ﬁ

"lWhat he has not done is to recover the areas of concern ”asuil.-

[T

";mentloneﬁ ;n paragraphg 1 and 2." Very slmilar 1s the o

. an-wer provided by ZGB.'_'

Main areas’ of concern are w11d11fe, oson 1ayer,'_-f=
Nature and death of manklnd.___' T &4 k

]

"Neither has paid attantion to the: non-finite adverblal*

.c;ausan}n:f;nal-poslﬁion; "as;mentioned.;n.paragraphs_ifaﬁd;_3-'J



"2 n The question of why both reaﬁars neglected the

_-reference to paragraphs 1 and 2 raisea the problem of Whloh ”;”_,

;;oonstituent in any given sentonoe oarries the 1aformation
__z'fooua. The proble% has not beon satiafaotorily resolvedq
H*Z;Generally Speaklng} Bome aPPEal wnu‘d have to be made to theoJ}“

s iprosodic features of any givan utterance Both these
S y -
}ooandldates were awardad full marks for the seoond part of \\ o

o
%

: ‘the questllon. L

"”-f’The second part of the—question required candidateo to  ff'*‘

-”1nterpret nne request "Please give a reason for your answer" -

:: as an instructlon to quote a 1ine or tWO from the qlvenk;n,.

o J.passaQB, Whlch would support the correﬁt r35ponse to tha 5 f-'

_n_yes/no question. A11 of the 53 weakest Candldates did this, o

. ever: though some respondad wrongly by say;ng that the wrtter. “

- --'agreed t.ha'l: man was on °h:|.s Way 'I:o ext:.nctlon.

"of the four poasihle sentenoes that candldates chose to
"offer as reasons for thelr answers, the most oommon Was (2),:

:"Man will surv1ve aa a EPEClES for one reason' he can adapt -

J_;to almost anythlng3“. Fewer candldates usea POSSibllltlea -

'_(1} and (3) . What 15 noteworthy is that not\one of tno 50
:jweakest oandldates chose to quote wh qi : ply the most o

_expllclt statoment of the wr;ter!s opinion.‘é'the second

-olause of (4). ye oan adapt to it“' The. most obv1ous reason o

“_-for this 15 that readers began thair search for an

' _approprlate llne from the heglnning of thé passage._Most
"fhowever, aid not use the very firbt 11ne and want on to find |

owhat thay thought was a more approprlate reaSon, vmz. tpa



first eentence oi baragraph two 6r eve a'_e“eecond. The‘“ _,Eﬂf-

; -;*thlrd sentence was 1gnored for ene of twa‘posslble reaans'jiffi;

lhﬂpvwhen readers had feund what they considered 4\better 1ine S

=55_than one that may haVE been 1dentified previously, they

:%stopped thelr gearch qnlte promptly w1thout considerzng the ;;i:_
' next eentence, or~they were etopped in their search by eome?f"

f;feature of the next sentence. ] }s po551hle that the "But":~

"aif”of the next eentencea $1gnallﬁg as 1t does a contrast of

_:expectatlon (Sea Quirk at al 1985 935}, creates somﬁ

:3interference with the reader's predictlone, and he is almest

3"-inva1untar11y brouqht to ﬁs stop..- B

"i A particular reader, 17B° found tha last,sentence of L
e_lfParagraph one dlfflcult-ta segment. She wrote.__'-=
.- The'writer defEnltely_agrees. In the first B
- .. - paragraph ke states: "...extinction is in ".fff”

m__“store for us.ﬁ BT _ _ S

- 'The -entence ehe draws on reade.ﬂf .

i”But my own view of man as a bielbgical animal suggests
ruthat semethlng wurse than extlnction 1s in store for us,

=£l; she sees naxtlnetionn_as the subject of the nominal clause,_';

Ty
and dees not "chunk“ lt togather thh the rest of the nour-

3 phrase "something woree than" that, together with .-_f-?“% |
“extinction" forms the suﬁject.' As a. consequénce, she ;g£: 5jf
'a;arrlved at a "yes" answer rather than a “ne" | 'ffﬁfe¥3ef.:
'.Agazn, ae 1n the second eaeiest question (see page.87)

'candldatee dld nat need to construct a context that f“"
"

necessar11y~coinclded with A suh-set °f‘ﬁ55umptions that
" examiners held. . ; Lok |



*fj-both have a difficulty 1ndex of .711, and provide an

intsresting'compariﬁon of ths klﬂd of 1tem thst both 1989
' e

E{ E g gs] basad on ths passage that contrasts East and
'ﬂ'-WEst.Berlin*- see Appendi$ A page 3, reads. L

Acoordiné“to this extract, what- characterlzes the ;7ﬁl--ib"

dlffsrence betWeen West and E‘st Berlln’ A

’ :ThlS questlon oalls for the rscovsry of thp at&rlbu ks of

_two TEXEUALLY EVOKED itams from the text. The oandidata who'ﬁf::

|  _fwas able to mention in\an answsr that the difference is ons

e

' fof West Berlln's v1ta11ty as opposed to East Bsrlln's ;[Lf@f:os*

"7_and 1993 candldates found equally diffncult-v Qusstiga;l,u.~?”'”

SR

'=drahnsss, or of West Berlmn's glamorous, gllttefing 1mage"1n o=

1bontrast to East Berlln's abnorﬁality, received full marks.

fThs oanaldats who identlfled the attrsbuts«“socialist" (11ne o

_33)Mar, 1nferrsd that West Berllnrmust thsn hp "oabltalist" '

was ulvsn.credlt for ths inference..' J’
_ An answsr whlch recezved fu]l oredlt desplta not mentionxng

_/

f ths Textually EVOkEd attributss was the ansver supplled by A

,.25T who- wrote‘ o ~___: -s S ’-' TR

G B
a -

”Bsrlln,is frse ‘from CGmmunist rule andﬁseemlngly more  in

- tune with Western sophistication unliké Bast Berlin:
- which is trying to make up for the fact that it is-

.ruled by the Communist yovernment and become more modsrn'

and it 1s this that chalacterizes the ditference betWeen
x:East and West., - . T _

Y -,_

'Ziwlthln the iramework of Irwxn s taxonomy (1§36) this

".i,question would be caxegorized as being a HICRO~EKPLICIT

_ﬁ-,';_



”ehave been inferred.

Phse .9?--: o

.“[_queﬁtiﬁn hut with.eome implicit dlmeneion._What i impliﬁit
s the fact that West Berlin is capltalist and thls c°“1d .

.”", based on an advertisement that v

' encauragee the preeervatlon ef seale - see appendmx ¢ page'

';4, reada,

Hag your attention beenﬁdraWn te this aﬂvertisement? -

: Refer to three dlfferent teahniquee that have been ueed.-;
",fThe entitiee that candmdates nee&e& tu recover as answere |

- :;7were INFERRABLES Full marks were given te anewers that

| 'mentlened bold headllnes, the shockinq plcture and the bold

-seeendary headline Candldates Were aWarded marke for saylng
'1cruelty“ enblen attracted their attention. Notke of these

'-'must be v;ewed as Inferrahlee.__t”

Irwin‘s EX~QAR taxonomy would classify thle questlon under o

' Iriin seee as prior knowledge are "background ceneepte“ and
a8 the queetxon reeers to “teehniques that have heen uSed"
:candidates Would need to draw on whatever they may

" previously have been told about. “techniquee" Thie B

~_f"techniques used by advertisers." Any: candidate unawere
-that eertein attent;on—gettlng devzces were et work in‘a
: -text that 1e quaeiwadvertisement couId not, from the text

:itself, recever anything that wauld serve as an aﬂswer.:

B S SRRSO

. h.‘l )

fanswere is direetly reeoverable from the text and- ae euc -

'f;_-the headlng of PRE*READING and PRIOR Knownrsen. Part of what

. \t
o
\\-

f that the language Was emotlve anﬁ the "Beautyﬁy}thout '-_ :_;.ﬁ

5{ background informatlon would most likely have’ been taught as



2 Syntactically, queetlen 1 of the 1989 paper ig a sxmple

E’ewhwquestiene with the wh»element functloning as . eubject of,;__ff

'the clause. The main clause is fronted by the viewpeint

"subjunct “Aeeording ta thie extrect.*.

- For the eareﬂul candgdate, the question eught to have been-a"e9
: fdlfflcult onal The Q-element sheuld be 1nterpreted as _ '_ |
”'singular in number, given the elnguiar form of "character-:_e
“izee" and the slngular form “difference“ Moet eandidates, .':
”.hewever, maﬂe mantion of more than one difference between
3-}East and West Berlln, and were given credlt. Candldate 32Te_e 

:_ueed no fewer than nlne attributes to characterize the “._ ;."'

“.1&1fferenCe between the citiee.

. West Berl;n is under the Weet German gevernment and 1s'
- therefore capitalist, and as such is prosperous, alive
- and modern. East Berlin is Communist; and is dwab, old-
" fashioned and hasn't got the "glittering" image ef the_ -

.Western portlen of the city. - _ _ o

"The “ande“ of the 2nd and 4th llnee have (preeumably; been

- taken to mean ®as a consequence" Had.they heen teken as "in'__'

addltion tc" “the answer would consist of nethlng but a 1iet'}._

.of dlfferences between the East and Negt perte of the cityi '
The top eandldate, (1T) who did interpret the quest;an as_'e .
_ requirlng the mentlen of a slnqle characteristxc 1oet a mark
for dnlng eo. She wrote : o |
 The difference between East and Weet Berlln is
. characterized by the difference in life~stylny -

~ the bustling modern world of West Berlin and'the = ¢
_guncertain life of Bast Berlin ere sharply eontrasted.-..

In thls 0359; the carexees phraeing of the queetion cost theefeﬁ

_'cereful-reader‘a markegueet candidetes adopted the;%riea:and.7 |



trueted exeminat;on technlque and wrote down more than one

Qwharaoterletic in the hope thet a mentlon is rewarded and a'fi;o

"“iwrong'mentlon is often not penallzed._The teehnique pald S

ﬂ_.The eentence from whioh the memorandum took its anewer

vl begins on line 3’00 It I'Eadg-

. The, governmeﬁuvof Communiet Party Leader Erioh ﬁ%necker |
hopes that the fapenlift will alter East Berlin e image*-

- as the drab sotialist sister of the glamorous,
glxttering West..e A S

- . LI

=

_;It is. a complex, rightﬂhranching Sentence w;th two potential:?fl

'esourcee of diffleulty. There.le embedding w1th1n the subject~

T

'f:."Communiet Paxty Leader" 15 embedded in ﬁThe government“ and'

'~'"Er1ch Honeoker“ 1s in apposition to “CQmmunist Party

- Leadev"

. -The seoond poesible eouroe of dlffioulty liee ln the |
;extended postmodifioation.of the direot objeet 1n the  {
-_nominal clause. It carrlee two degreee of embedding; “the

"fdrab socialist eieter“ igsa constituent of “1mage" and’ of

- "the glamorous, gl:l.'l:.tering Weet“

'_Both etrueturee could cauee an.overload bn working memory., )

Juest, e 1990:4} is made up of a
. ) a l, of
"51mp1e How~queetlon followed bj a complex ﬁireotive. :

'Syntaotloalxy,

. ' . How .has your; ettention baen. drdwn to thze advertieement°"bg
-_;hwnefer to three different teehnlquee that have been ueed;}_

¥
;J'

THe qu_ese;,{on | fe_nows- the 'n-o:;mgl rule with the 'o'--'ﬂmé q&;" in

DR T

'3f_eﬂﬂe?95}-'

". ;jnoun phraee and this etruo{_,éﬂle extended bg an appﬂSltiVe jf

- o L
w W



3. 1nitia1 pasition and, in thia case, operat;ng as an

aﬁVErblal af process. The directlve contains al main clause o
('\

| :’;fo 1owed by a. suberdlnate deflnlng relatiVe GldﬁsE. Tha i-'

"posmtioning of elements w;thin bath sentences is nat 1n any

&

:'“.'cﬁmment ‘on the syntax nf the text is nut neaes#ary sinae the.__’*
- pictaﬁQal and typagraphmaal information that aandidates
‘- neaded to recover as answers to this questign js not '

'”nrganized syntactically fin its present sense)._ j o

;*i'a. Accounting fnr the relatlve ease with whlch candldates
. answared question 1 of 1939 and 9 of 1990 (71 :1.% of the .
:total number of marka avallable for the queations werg .

2 awarded) aan be dona in terms af tﬂh kind& of informatlon
:that naedea to be recovered as answers--QSea chapter 5, pages='

P ,1l0ff fbr dlscdssion.)_ The potent1a1 dlfficulty Qf tha C

syntactic brganization of. the\first question (T E;D 1989 3)

'}Hd;d not impede pro?essing by thewreaders 1n any~wayi This is';fr

evident zn the answers. which the waakest candzdates B

prov1d3d. None of the candidaﬁas qupted balow achievad mora

"-than a 25% overall mark far the examination.

1B ..' The West Berlin is characterlzed as a,pxace :g“-“:
.+ .. where there is s@ much going on even at night.
Night and day look the same, Fast Berlin has

“been:.geen as 3 very glamorous place. The, dlffer—ﬁf';

. ence between- the two is.that Wegt Berdin does’

~ . not hkawve beauty, thers is justRovement: of .
IR -,penp%e passibly hohoea and East Barlﬁ? haS‘¢&e
r | b s y. e B :

. 2By In West Berlin the'monstrous walls force the ab-"f:':
normalities of the West, to maintain em, %hils <

- they keep the streets of charm in the Bast as - .
'attractlve and as 1ively as. that of any other-*



i

page 01

"5:metropo1is in Europe._ei"'

3Br E_West Berlln is a place’ that can- he descr;ﬁed as .
.. " always being on its feet. It's a place that keeps .
rocking all night lofig. East Berlin on the other:

hand is ‘a place that can be described as being in o

':-a dormarit stage, alimost tlme to go into hiber-
";natzon for good. . . _ : .

) - 4By .In this extraot the Communist Party character- o
L ' nizes the difference between East and West Berlin.

“; All four wrlters knew what was requzred of them yet none of
7these anawers was avarded full marks. . ' '

.'“Both candldates 1B and gB have aonfueed East and West Berlln _5N

 in eertaln sentences they erte. The problem appeare to be _ .:

;referent a351gnment 1B attaches the attrihute "glamorous“

- to Eaet Berlin rather than to West Berlin and it is note— L

'-fworthy that this error ooonrs exaotly at the point in ﬁhe

-.,text—sentonoe where there is the embedding mentioned in 2

above* ZB hae nbt 1dentified the "Wall" as the Berlin Wall

'  and sees. pooplo coming into East Berlin as passing {"past")'-f“v'

'monstrous walls. She has reaeoned that 1£ the people oomingr.__

- in to an "attractive, liVBIY" 3ity V1z. East Berlin, were'ﬁ
"fpaesing monetroue Walls, then the mnnstrous walls must :

'Vbelong to Weot Berlin. This error oan he seen as having its

H'source in the reader'e Jnability to. identify‘the "Wall“

'Both candidates have attributed to. East Berlln suoh

"qualities as “charm" (llne 51) or “beauty" (derlved from

v

'7{1ine 45) hut have falled to 1dent1fy theee oharaoterlsgees -

_'as belonging exolusively to the Unter den Lindon, rather

" fhah to Bast Berlin as a whole. The reference to. East Berlln he_z

'.';n the opening llne of paragraph throe oould well have

0



' :fPa§e T

.:“metropnlls inAEurbpe.

:”39;13.*West Berlin is a place that can. be descrihed as f ””

always being on its feet. It's-a place that,keeps-f-n

" rocking all night long. East Berlin on the other

" hand is-a place that can be described as being in- -

. a dormant stage, almost tima to go into hlber-- S
'nnation for good S _ L

'31 iﬂﬂ4B:  ﬁfIn this extract the comunist Party character- .
“'f:r*: "'qizes the difference betwaen East and West Berlin.;

All four writers knew what was requ ad af them yet none af

these answers was aWarded full marks.-'”

Buth candidates 1B and ZB haVe confuse& East and weSt Berlin -V

N -
o “fln certain sentences they wrote. The problem appears to be

. -I)

. refarent asaignment. 1B attaches the attrlhute "qlamarous“

to East Berlin :r.'ather than to West Berlih and it is note-

o

o
S

S
A

wurthy that thls error occurs exactly at the point in the
textwsentence Where there~1s the: embeddlng mentmaned 1n 2
abOVE. 2B has nat ldentified the “Wall“ as the Beriln Wall

2,

and sees peopIe cnming %?to East Berlln as pass%ng ("past") ,'.f 

| mnnstxous walls. She ‘has’ reasaned that if the people comlng

Jin to an "attractlve, llvely“ c1ty viz. East Berlin, were

pass;ng manstrous walls, then‘the monstrous Walla must

.'“ belong to»West Berlin. Thi"error can be sean as having its :
' source in thé reader 5~i;ébility to 1dent1fy the “Wall"

Both aandiﬁates have attrlbuted to East Berlin such _
qualltlas as ncharm“ (1ine 51) or “ﬂeauty" (derlved fram. )
11ne 45) but have . falled to identify these characteristic&
as belonging éxclusively to the Unter denaLlnden, rather 5 :f
-%han to East Berlin as & whale._The reference ta EastUBerlin-.f

fl'F

in the opéhlng llna uf paragraph thrse could.yell have o



prampted thés error of reference.   ; Ti;  f?';ﬁ ;tff -j'a“ |
”:J  The anEWer by 4B appears ta be ¢omp1ataly correct, ngen the v f
| singular form of the verb in the questlon Posad (aee 2 e
abnva)._@-  | f | D  _ _ | = __. y
Examiners, however, 1nterprated the question as asklng.
i canﬁidates to prnvide a set of differences betWQen East and
Wﬁat Berlan, and 80 4B s answer waa not considerad full
 '  eough. . 'ff __]f_. o j'
’f Vary ﬁew candldates Were awarded no marks at all for .
question 9 (T E.D 1990 4), Lndlcatlng that most knéw What q":
- was required. Only two candidates of the—worst 25 milinter- ii}f
preted tha-quastion in smme way. 163 wrote.;,iig_j}ff ='f“ -
- The advertlsement shows that also. animals are” adaptxng

@tain environments, by mnving his head, trylng to ST e
ﬁd being killed ' o

\‘ The dxfflculty experlencad by\a candidate such as. this 19

T o not easy to comment on w:thout employing some."thlnk aloud"

.  procedure. mhe candiﬁate did not mlslnterpret many questlans
other than thnae relatlng to paaiﬁge B, ‘Ke came W1th1n 5% of
paasing the paper, hut only managed 1 mark out of 14 for | o
questlons based on this passage These observatlons lead one

to suspect that the cahdldate had not had much pract;ca in-;--z

e

anﬂwaring)guestions on advértisements, and his was a. prlar f"
 ? knowledgeuor pre—readlng prohlem. '__ ) _  o _._:I_”
-“-LAnother ‘candidate who came wlthin 3% of passing tha p&per o
(223} wrot:e. ' R R :

Shock, shame an& cruel technlques. -

g



‘-he anSWer 15 readlly intarpretable as somathing 1ike "My
E:-"/a‘l:'te:n'l::l.m'l has been drawn tc thls advcrtlsement by the shock
1t evoked in ma, by the shama}ht caused me to feel, and by
| :_dramindlng me of- tha crual technlguea usad to klll aaals.“ -
/. :Had the candidata written thls fuller anawar, it 15 atlll
Ld doubtful as to whether she would hava baen awarded any _

' Nmarka. The examlners assumed that candidates had been taught.ﬂ-ﬁ
;fdsomething about “technlques" in advertisang and ‘were lookihqégi*

- for answars relatinq to 1ayout or boldness of type or some

.'auch approach to advart1S1ng technlqua. In effect what was ::
:.éT':fj;drequlred was shared assumptions batWeen examlnera and d' -
- 'oandidates about advert151ng teohniquas. Examinera saw it as _
”a_a provraading or prior knowledge quostion, and oandidates.i:
.l :who treated 1t dlfferantly, such as 223 above, werarawardad _
".'no marns at all. _ _ _ : :d
c:What emerges from tha scrutiny of the eaay questlcns is that -
:""_'.they are dlfferent from those ‘that were d:l.fficult in terns
' a;of hoth the kind of 1nforma ion that serves as anSWors and
the amcunt af context. that candidates needed tc ccnsﬂiuct
_: ;The aase of some of the questlons can ba accounted for in
terms of prior—kncwiedge, te candidates had most llkely
;1earnt speolflc 1;em- of 1nformation that sorved aa anawers. .
“to certaln questlona. Easy questions damanded the recovery
'}fof Evoked or explioit 1nformat1on, whereas difflcult ones} :_:-d
'w-_damanded tha recovary of impllcit 1nformation by 1nferanoe :

'5from oonstructed oontexts. But the syntax of the difflcult

L -dr
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SURE §#$1$4_?-

"-This chapter consolldates the findings of chapters 3 and 4
r‘7and will argue that Transvaal Educatlon Department '_'ﬂ
| atrrculants f;nd certarn kinds of comprehension queStlon L

[

.;jdifficult either because they do not-have an. adequate “sub-f~

'f“set of assumptions about the wor}d" {see page 44), or mere 77

. )
'-speclfically, because they are asked to draw«inferences from

' a complex relationshep betWeen a wrlter‘s style and his fsjt"

._'cgmunlcatlve :mtent./.*\\

”'ffof matrlculants to process complex SYntax and yet not be.~':’

'p~5The argument will be deVeloped by reference to the abllity

:J.abls to arr1Ve at‘a state of comprehenslon that satlsfles

"j_examiners. The reaSon fer this is that tandipates are not .fv-? 2

'Tsuffrciently equipped thh contexts that they share wzth

"Viexaminers, whlch 1n turn allow them to make the kinds of -
:inference so neaessary in. qpmprehension tests. ;wf” p -

o An explanatlon of what inferences cendidates were expected
to’ draw is glven, hased largely on an account by,spsrber and \
.'erson (1986) of the processeb at werk in utterancé |

i_lnterpretatian. L

THE ttES:TION ossm_mcnc_Mm__c MPLEXITY,
_ o PR

"s-Enough reseerch has shown (both in Ll and pz studles) that
."language proflclency, and more particularly syntaetic k _
'I'proce-sing, plays an importaﬂt role in comprehendinq wrltten

"'ftext (see Berman, 1934 135ff, Cooper, 19&4 122£F; Perfettl, s



S SR
TSR

'4ﬁ1ﬁﬁiﬂﬁf;

1-1985 173 and Devine, 1988 260). But whet 1s net certain 1s

"‘the extent to which readers rely on syntactic processlng to

,}'construct meanlng. Alderson (1934) and others have proposed_ f
'ea kind of 1inguistic "threshc&d“, e ceiling of 1ingu4stic c_;h
_}competence, helow Whlch a rsader's ahlllty to oomprehsnd ;'I-'
';'text is Iimited. Grabe (cited in Deane; 1988 257} ﬁelieves .
-:that readers must reaoh & stage of automatic processikg of
. ..::the slmtact:l.c patterns hsfore other processes can: operate :m
the camprehension of tsxt.. 'I'h:l.s g \ﬂ:ly supports the claz.m o
7‘nmade by Grabe (1983) thet llngulstlc knowiedge (explained

:.. \
-1ater as. "the recovery of exsemantic representation" - see

w;féln ecmprehending texts,

t s¢ sl-leaver 1evel, other -{

'*:.page 116ff.) 1s only onT;part of,the knowledge a reader usesi f 

\

'nprocesses which are aspendent on themrscOVery of other RlndS' ;f

:iof knowledge are at leaet rs important as 1ingu1st1c fﬁ-

khoWledge is.: Candldates 1n"fhs matriculation examinatlons

_under scrutlny appeared,to haVe had llttle diffioulty '
-4 nterpretlng the syntax of elther the 1nstructions or the‘.”

texts set, from Whlch questicns were deriveg

'_I_chapter 3 outllned the potential sources of :yntectlc -

secomplexity than dld the easy questions~

questions for wblch mogt candidates were awardﬁ

_70% cr more. A comparison of potential soméleg

complexity in the slx questions that the majcrzty of’ the

' sample populatlon fallsd, and Chapter 4 dese ped the

' -,g potent1a1 sources of syntactic complexity of Nhe fiVe__'

da mavh cf

&y xevsalsn:h;ﬁ

e



" Question 3 of 1989 -

. ”processlng. R 'm;(fr'J--

TABLE 5 ffﬁ7¥” ;I:g?%;f  3 i

Inatances of potential dlfficulty in eiﬁﬁérjqnéstianiﬁn:_f-

S ]
N

.:Quesqun a6 of=19891:#_”*  ‘Question 20 of,19290

. Question 9 of 1989 . . 35; =-nggtiqn.;1"of 1990
Question.7 of 189€ . - - =t % .tk Question _1-ofw1989

Y QUESITONS

TR R
-*]-Quastion 12 of 1990 -
R

Question 13 of 1990 % . question 5 of'1990

NI
” .;¥ﬂ$i ¥:¥ structures di’ficult ta ﬁﬁédidﬁ”'

'  2_# Structures difficult ta segment

i LR Tl

'“ §:$ Structures that can ovgiload working memory‘

ﬁ"The table above does not, however, reflect dxfflculty an_qﬁv

4»-

_individual may have had 1n proﬁessmng the syntax of a

..qugﬁtion or piece of text in the examlnatian. This klnd of _

. 'd1ff1cu1ty may well have been expﬁrlenced by candidate ZB 1ni'

.'-the 1989 examlnation whouwrote as an answer ta—lﬁ R (See
| J'Pagﬁ 45) ' ".23'.' f: ;:*" -L_  '..f'_ 77 Lff7?§:.ﬁﬁgﬁ
o It's obvxous that if the canneries would eat the

-.Q sardlnes if thay dlpped thelr mouths into the bay.

' An ansver 1ike thzs, in raspansa to. tﬂe instructiontﬁo o

~}"Exp1ain what he- means. when he says,"The figure i§,r-,3 _};;_,'

.adv1sed1y chosan'" is dlfflcult ta explaln without some. ff

_flmmedlate access to the repondeﬁt's traln of thought at the
-f_moment of responae. “Thinkwaloud“ protocols may or may not'ﬂ o

_ . A
.confirm ‘this sort of angwer as b31ng tha result of syntactlcl_;

i

 fS1m11ar1y, 183'3 response to being asked tu Uldentlfy the
o _



”[ﬁfer the samevreasony She wrote,s”

| 'f;where thls ﬁOSSlble prohlem is menm%oned )

f“fmost llkely questlons tha*umay have prev1ded candldatesbwith

18504y

";descrlptlnn.4" (questlon 12 of 139&) ia diffi&ult te expla;n

\
]

| The gense of touch has been used ﬁhen the slagheap is -

lntroduced necause it is planless and functionless._~s;; S

_These answers may.reflect a syntaatlc prdblem caused by

other factors, such as an 1nability‘on the part 6f the

| =readens to identlfy a cannery or slagheap. (See pege 13

ﬁBoth of tha examples 111ustrated aboVe were drawn frem the _;“seﬁ

ffHowever, despite these possible syntactic dlfflcultlgé‘wthh ¢
'V,may or may hot help to a°°°“nt f°r answers as Wrong as the ;

' two quoted ahove, the vast majorlty of questlons which

' _:ssyntactic preblems. CQuestion 16 af 1989 and quest;en 12 of ,_ﬁ'l

:scandidates_found dlfflcylt can be explained 1n terms of the=._:

ENEP
\5

“kinds of questions aske& Thls assertion is, to seme extentr5_;,

'borne out by reference to the answers prov1ded by the
'”.weakest Cdndldates to the syntactlcally complex questions 1n

" both examinations. T - |

fFer instance, in attempting te answer queetlon 16 of 1939,:'i

zlb {the weakest candidate) 111ustrates qulte clearly that Qe

_'understands the syﬁtax of the questlon and the text—fragment;:l;

- from Whlch the qﬁestlon Was derlved. In respanSe to the

question,'“What can’ youk sauce from;"hls(sf his attgtude tc .

{Tcanned sardlnes?" he hegan by wr;tlng, "I deduce that he _ea

o, .
A
\.‘



- .Péye: _109
Do

'ffltne same candldata begins, "He.means that 1t has been chnsen

o

'u_becauSE... This, 1n.response ta "Explain What ha maans ff

- ;when he saya.;}" Nothing in tha w&y this candidate has

 phrased his: anSWerB signala‘h mmsunderstandlnq of the syntax 11; 

:"of the question. R TR T A

o
B 1990 examlnatlon (the ost diffiuult question of the 1990

exammation), the waal{iest candidate replied- '_ S
ot R

The uae Qf the semicolon is. tc que us a 1Qnger S

break after each pomnt....f

-ﬂltself ar af the 1ines he was asked to' CQmment on, cauld
' 'haVe heen an obstacle to hms undarstanding. - B

s

' ﬁﬁ.mglﬂma.ﬁgm.__m___wsmsm

_Table 6 OVerlﬂéﬁxfummarlzes the kinds of queations h-:,ﬂ
 f{candidatPs found most difficult and easiest in,the twe.

_examlnatinns..;_,; R o R e

S N e

a” LT o R L ey g
. . . | C ot el

qhaked why the Writer had used semiaalons in Pasaage A of the; 

e ) \ T e R _ e T
'-;J_ hates the Way aardines .." or in his aacond answer to 16,_:f: -



. y
R

3

.1 Number

|16 or39

1 38y

it

' .l(ir_nds"'hf ﬂuestrons -

siied | Peeading & B | Mo |

gl |

9 of R

s

- Fof90 _

felelete 0

13 of 99

te

Lisorse

I_\Imnim'

S

i

12 o907 =

1of9%

1of89 -

95£90 = -
- i w,. L d? . .

RN




-

The pattern which emerges from the classlfication in Tahle 6f_-'

ahove . oloa* } Candldates tind Textually Evoked ﬂlcro
Explioit and Prior-knowledge questlons easiest*_. _

The Textuelly ﬁvoked queetion is one that requires the .
oandldate to reoover eome entity or entities fepreeented in
tne text as NPs which the writer has treated ae?"on the_'

: oounterﬂ (Frlnce, 1981 235 - see page 24 above) By "on the

v counter" Prlnce means that the entLty has, at eome previoue .

Yy
polnt 1n the dlsoourse, enjoyed eome mention.-

Hlorowexp11c1t quesflons require the students to MeQGVer B

-

information that io expliolt de appears on the surfaca of “e_'”

the text,. and in this sense cen be lakened to textually .

evoked information. This would explaln why each of the eaey ”

questions cla551f1ed as Textually Evoked is aIDo olasslfied
as ﬁicro-expllclt.._ | ”' | S R
There is an exoeptlon however, and it is qﬁeatlon 20 of o

1990. The "I" that oandidates ‘were requirea to wr;te down as

the oorreotion to- "your fafher ‘and myself" is recoverable as';

an instanoe of anaphora, and therefora textually evaked._But”

it does not appean on the eurfaoe of the text and therefore

13 not olaseifiable as strictly explicit 1t shaum be noteq'

' that "expllolt" here ie used 1n the sense outLlned in o
Ghapter 2 (See page 31) Sperber and Wilson (1986 1§L |
define explicitness as "a developmenr of a logical form" ﬁ

("Incomplete 1oq1ca1 forms“ are explazned on page 118 ‘N



-From an examinatien of the four eas;eet questions that haVe

Zbeen claeelfied as requirlng eome pre-reading er prior:~_f3z

w.kneﬁiedge, twe kinde of prior knewledge can be

" -matrwulatmn pupzi can be expected ta have been taught in SR

.'k‘.zt .

':elaee. The seccnd kind is the 1inguistic knowledge one “?,
'expecte eehool-leavere o poseeee ef theix mother~tongue. i

fQuestien 12 of 1990 and Question 9 of the eame year

'33;?#ae:1i2‘1f“

- distingu:.shed. Tha fJ.rSt is the taugh't kind, that which a

;“Efilluetfate the klnd of taught knewledge evaminers teSt.p;a .-:

' Queetitn,lz ef 1990 preeuppoees that the werd "eensee“ w111
:”_be taken to refer to the sensations ;f ;1ght, hearing,: f.”'
;.amell, teuch and taste. Teachers of Englieh very commohiy
' tell pupale that "descriptite wreting“ is made more: S _
- fﬁeffeetiVe by ‘the uee of werde or phraees that "appeal to the
readere' seneee‘“. Queetlon 12 ef 1990 hae therefore aleo '

, _been elaseifiea as Unuse& within Prinee s terme, sxnce "ite

e;  preeence (in the reader 5 diELourse madel) can be taken for B

E granted“ (Prinee, 1981}235 ).

3A eecend cqmmenly taught topic in moet SQuth Afriean English
'claeeroems ia "advertisinqﬂ Question 9 of 1990 aeke '
candidates to mentien certain advertieing “techniquee."

. Moet candidatee weuld have been expesed‘throughout the1r

'f_seeendary sehoelang to the idea that bold headllnee or

'”'pictorial messages are effectiVe adVertlsing "teehniquee“
..But beeauee‘ene eannot be cempletely certain of thie, the
:tquestien has . been classified as an Inferrable-- the only

W

-:eeasy‘questinn with this statue.



'{e5WOrde 1ike ";ilesi:::'uar.:t:|Lv’te’g or "crieie" pr “pellutlen" are

'M_often replaced bya"suicidal” or "crunch“ qr "eontamanatlon“

.. ; p,-_,ge‘l‘i!

" The eeeond klnd of prier knowledge that examiners test and

| }that candidates flnd eaey to dlepley is the knewiedge ef i':_r

.'fetheir language end the standard dlalect most use‘__g- : QRN
';Queetion 1 af 1990 asks candidates to express 1n theer own
eworde the four major areas of concern to envikenmental e
-f'ecientmete. To account for the eaee with which‘qendldates :
'ewere able te do thie, one muet suppose that the topic viz. 3

environmental concern 15 frequently in the publie eye and

T .@-.-.._

| ~Certainly} the aGCeEBlbilitY‘of eynenyms within th;e tqpical

‘e'earea is a reeult of 1te enjeying a w1de and frequent

S expasure 1n the mass medla.

:Question 20 of 1990 has been shown (see page 83ff) ta':eV_
.':1llustrate,the ease with Whlch candidatea (sqmetimes qhﬁte
. uncansciouely) uee ?:anﬂara Engllem'proneune.-whe fact that

“Imoet candmdatee were ‘awarded full marks for replacing

o e"myself" with "I" lndicatee 1ron1cally that the examlnere‘ B

opinmn is qu:i.‘te Wrong. 'I‘he. use Of "myself" for. qu N L

- _obviouely does not refleat & "wi&eepread grammatlcal

error". (See Appendix c page 8. ) _ _ _ |

"'The eingle 1nstanae of impllcitneee in the group comprising B
;the eaey queetione eccurred in queetion 1 of 1999._ Aeke&

o whether the writer agreed with the oplnion that man. ie on’
._hie way te extinctlen, candmdates needed te supply the werd

“wnov, The word doee not appear on the surfaae of the text




” *for & fullar dxscuSSion.)"; L

_most important aspect nf compﬁahension, viz.

.:draw inferences. It aouldwfullow from this

C well candidates were ahle to carry- out tha nos

[
N
Y
i
=

'f-and so Was classlgled as implicit. (But kee pages 89 and &0

:: Tab1e 6 (see page 110) illustrates that the three most o
..ﬁiffiault kinds of cbmprehension questians are the o
-_Inferrables, phe Integrative Impliuit and the Elaboratzve
questions. what thms means is that the most dlfficult '_

:5fcﬁmprehenalon quastlons are those that call on writers of
  the test to access informatlbn that is 1nfarrab1e, s;nae all
'thrae kinds are characterized in tne taxnnamles used, as -

B -requiring some form of inferEnce. What is interest1ng~&bput

' "th1s verj bhv;ous flﬁding is that the" qne§$ions candidates

' ﬂf“find most difficult are the Very quaations _hat teat the

'the ability to
ndlng that, if

 fmatriculationUcamprehension tests set out ta mE:surg,how

1mportant

_aspects of comprehension; most might fail It 15 quite

commnnly acueptqq nQWadaya that "...tha role of inference in

ﬁ7romprehension canhot be overstrESSed " (Irwin, 1986 21 )
1Sperbar and Wilsan (1936 177) call 1nferenc1ng "ﬁhe main
'._part of. the comprehehslon prpcess.“ The question however- .

v_-remains. glven that inferencing plays a predamlnant role in

'f,_the gener&x operatlon of aomprehending, what is it that -:g
__"raaders ara requlred to do- to 1nference? Researchers have

;_.-dszerent vaews of the pxocess {See Chapter 1, pages sff)



.'.\.-,'}_ o

"wVahut an attempt at a fuller answer "than that aﬁférad in. -7;%5< '

"Chapter 1 follnws.,. p-;ﬁi ﬂyf;_Q: 3;;3;.L:.-  %§.4[?

*f”An inltlal and brxef explanatlon of what constltuta& the"

”‘fdlfficulty candidatas exPerlenced in anawering question 3 of jf“i

‘ 71989'waa offered on page a4 o suggested that candldatqg S

"-ifwere not able to neet necwﬁswry conditions of context |

';cpnatructian These neaeséazy condltions should be V1ewed
':as a shared sat nf assumptlans hetwgen axamlnar and |

ficandldate, as w111 became clearer in the expl&natxon offered

" beléw (sae pages 117 119, 132)

|  The explanatlon relles ent* y‘on wurk by sperber and
me1lsan (1986), parts of wh are useful fqr identifying  f
3fwhat it was that made tha questiona dlfflcult.: | '

jIn the courae af attempting ta formulate a theory of human _ 

'”'communicatian, haaed nn the Gr;cean cb-operative prin.mp;e?' g

of relevanca«.they outliha the tasks and suhtasks a hearer'f.“ '

_needs to carry out in nrdar to arrive at an 1ntarpretatlon[_

Easentially the taska Qxe'-the cgnstructlon of a semantic T

' 'representatlon of. the Cttaran&;, recovarlng the explielt

- in th9Jr¢QOVery oi_the-expl it contenb comprise“tha {;aD:'
*' ;diéambigﬁdtioﬁ'(if.any}”bf-the sgmantic repres@ntation.. '




:'. P
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'Q-Faced with haVLng‘to "Explaln ...what the erter 1ntended

fi*when he remarks,"ﬂhatever may become ot the sickla, the

f_:hammer can certalnly be heard rlnging across East Berlln'“ SR

:"(T ELD 1989 3), a. readar has first to recover the semantlc

': -rapresentaticn of the santence. THis is done automatically

by a native speaker of the language and is likened by

 Sperber and Wilson. (1986:177) to a aeabding-proee;sg-,.-'The--_-

' -lgreader w111 recognxse "Whatever may. becnme of tha sickle" as ; -

©-a token bf the conditlanal—concessive clauSe type an&

_ﬂ” understand it as “no matter what bacomes of the slckle" Tne 
- .;_”"reac‘ter will automatically m‘ent:},fy the main clausa as L '
 f3agent1ess, and the grammatical suhject aa tha instrument

'”g:that can hegheard ringing. The 100aticn is reprQSPnted for "

'ﬂ?the\reader 1§ the adjunct of ‘the main clause. That this B

.".prncess (the hrammar of the 1anguage aasigning dn

LI '

S mmme
 “'recovery of possibla impllcature, poetlc or other stylzstic jf?“

B affects mataphnrical expressions, irony and 1llacutionary SR

'~_,ﬁoxce :,f- 't’;ﬂ-f }:a ;'ffg;’;f ﬁﬁ Z; ,,;j."fjfaafvsyt"' |

'ii_apprbpriate aemantlc repreaentation to the aentance) is f.  R

”automatlc, is borne out by the fact that few natlve speakers;"[?
'.'fnund the syntax difficult to underatand (see page 44).—

In a case where the grammar a551gns more than ona semant1¢ S

7representation to a sentEnce, the readar is faced w:th tha

_'subtask of dlsambiguatlng the representatzon, ia seleating

.;fjthe representatlen that. the,writer has in mind; . {1 S

“In the hypothetical case of a reader asslgnlng, to the

"_..suborﬁinate clause, svmathing 1ike the axmlamatlv& "WhateVer



T \Tl -

s

I

k w111 become of the sicklel"' the repreeentatlon would heve

'r'to be d;ecarded in,faVOur of the canceﬁsiveﬂcoﬁditional

_l_representatien._The gramMar of Englleh would prompt a reader "o
,fto do thls, eince exclamatlves of thie kind are ndt usuelly

fellowed by me;n clausee. Nene of the candidates eelected a -:z-

- representatmon ef the initial clause that Was net

rconditional-concessive..Th;s mev be seen as further eV1dence f""

_that candidates at matriculation level da not flnd the ,:
7-syntax of ‘the- texts presented very difficult SR

-Semantid representatmons alone are not sufficient for a full,;.

'".1nterpretatien of a sentencea Sperber and Wileon (1936 193)

3 :;argue that semantic repreeentatlone ere_"lnaemplete“ ina

__rnumber of waye and that one of theee waye is that they R

7ffdcentain "1ndeterminate referring. expresiiene such as

"pronoune...“ Determlnlng what certain e\preselons refer to,
R becomea a further Eub-task :Ln the recovery\\ of the explicit

‘content of the senteﬁee. f The use of the &eflnite article

| _before both "eiekle" and “hammer“ 1nd1cates ﬁmat the writerhi,;f

',expeete his reeders to recover the sense of these terms from

'Eoutside the “text, 4e they are to be treated by the reader as'”'

;'exephorlc references, eince they are nawhere recoverahle
from the text iteelf. '

';In effect, a. neaeeaary conditlon needed to be met‘ the :.[

"'fdcandldates and the examiners needed to ehare the aesumption

. that the sinkle and hammer are embleme ef agrlculture and

-_1ndustry en the communist flag. (See chapter 3 page 45 }

_ Sperber and Wllson (1986 193) argue that "semantie



.

rePresontations are 1ncomp1ete loqical forms, ie at heet

:-fragmentary representatlone of thoughts (and) that tﬁeﬁ"are _'

*incomplete 1n,more than one way* not 3ust becauee tth

f_oontain 1ndeterm1nate referring—expresslons, euoh as
':*7;pronouns, but alse becauee they'contain underdefined |
 “oonstituents..," The reader in the process of 1nterpretatlon'
ee}ohas, ‘as the third sﬁbtask in the reoovery of explloit ; | |
zvf,content, to EnrlCh th&se terms that are 1neomp1ete or vague‘]i-
'e;What is. important here 1s that “Contextual infonmatlon 15 ;ov-
.f'needed to’ resolve what should be seen as thenseofntic 5
wo_eo:1ncompleteneseq..“ (Sperber and Wllson 1986 183)a | e
':A.matrioulation qandidate writing thle paper 1n the month ofgft5
Novamﬁﬂr xsse, would have b haVe been informed of. the moet P
. xecent ovents in Eastncermah;, the g%owing move to unlte B

..with the West.: Without this Lontextual knoWledge the R

candidate would most certainly have 1nterpreted the terms

S Wean J and "be heard" as pextalning to the then present - ;netﬁo
.ethie oase Nevamber of 1989._ An interpretatlon that saw the o
'-hammer rlnglng aoross East Berlin in a huildlng spree duringz
: November of 1939 Wouldth&vo been a gross misinterpretation
*;of the sentence that candldates needed to. explain. They o
| would have had to krow that ‘the. sentenoe had been writ:‘l:en at

‘some. tlme berore Novemher 1939, since at the glme that this

. examinat;on was written, hammers were heing used in East"f;

- Berlin t0’ hreak down the "monstrous Wall" ' Thze ie an

.”sﬂlntereetlng instance of hlstory avertaklng the Transvaal." o

Educatlon Depdrtment slnee examiners are called upon &o set 3



matriculation papers far in advanee of the date on whmch {[sfff'
”}q#ﬂmywulbewﬂﬂmm=gfﬁf;pfﬂfwvhpppm'" p _
co E;Ae in the subtask of reference aSslgnmsnt, a reader'e
::teability to enri@h vague er imprecise terms such as | _
I%r5f'}ip;¥’"monstrous Wall" is dependen; on his knowing “more than just' °_
| . ﬁ 'ths grammar af Enqlish“ (81nc1air & Winkler, 1991) |
.’__enrlchment of a term like. "monstrous Wall" in a
-}feemprehsnsion sxaminatien 1s dependent on the candidates’
Vs;fsharlng assumptmons about the wall: Wlth the examimer.~ghﬁf_f
| ': The third task a reader has to carry out tu construct.ap
': lnterpretation of thé?sentence 1n questlon inve;ves the:
.receVery of the 1mplicit santent of the sentencs. Thls
 fprocess demands that the rsader carry out a number of
-f'subtaske, one bf which is reeegnizing the 1mplicaturee
iconveyed in ths sentence.- ,] w:f:} _': L .1‘,f;'“' Y _
e Sperber and Wilson (1986 194) dsf:me a,n impllcature[as "‘s ..
;5:contextua1 eesumptlen or-iu&dicatian which a speaker,, ’
intending‘ her utterance to be mam.tesﬁly relevant, _:_ : - _. :- .-,:__-‘\'
| 'pmenifestly intended to. make manifest to-the hearer.. o
| Assumlng that the wrlter of the sentence—fnagment under
ﬂfhdiscus51on (1ines 26-23 of passage Ain the 1939 paper)
-.lntended it to ke “manifeetly releVanr” (a full account ef
' ;Relevance Theery is heyend the‘segpe ef the task at hand)
..then it.nseds o he established what contextual assumptions
-'pthe wr;ter of the sentence "manifestly intended to make
'pmanifest to. the reader“ | : ' eJ? '

"In the condltlonal-eoneessiVe elauee “Whatever may become ef



I

zzf'the slckla" cbntaxtual ;Lsumptlnns can ba made,\ﬁgch as**f”ﬁ”;"

e and EO on.'

. -and Wilson 1986:196. )

e

'_:*;,something may beaome of agrdcufturé “famxffk""°
_.f_fthat thls something has the p0551b111ty q§\
_:_i;;being disastrous, fartunate, threaten;ng;ZA

.1_enaouraging; iong-lastlng, short-liuaf,__._“

o ___-._'.-'pr'afitabla, unprafi"-'ﬂ*?

'_The lmst is opgn, in Grlce'a terms, and:"the implicatum'wlll

.;!have just the kind of indeterminancy that many actual

”;1mpligata do: in fact seem ta pbs ess." (Quoted by Sperber nz_' 7i

| ”:T;;fIt is, 1n effect, just.thi&,lndeterminancy cf all the

-t

L meaning at “Whatever may become of the sickle...

 'conveyinq hia 1ntenaed message‘ SPerber and W1lson assert

. that, a "chq1ce of style is something that no speaker of

_' wrlter can avoid" (MQB& 217ff\ "From the style of a  ;__;'”
l  1tommunicat1on it is possible to 1nfer such thlngs as what

__tha speaker takes to ba the heafer's cognitiVe capacltlaa

',L:—‘-‘a&‘*/

* assumptions ‘that a reaﬁar cah make, that the writer of the :jff;
'f passage washes to maké manifest to the reader..Ag-:;gr' SR
'_amatriculation candldate who did not recovér the f L

.:.zndeterm;panay of all the possibllities apen to agrlculture

”;1n East Germany, cgpnat be said to have recoverad the

.

A reader who 15 told to explain What the writer 1ntendaihzy

 iimaking the remark he dld, faces a further subtask Th;s
s snhtask is related ‘to the- style the Writer has adopfed in

[HA

Zland leVel nf attentlun, how-much help or guidance she 1s _ﬁ .,'



..:'fﬁptépared to give hlm in processing her ufterance, the degree ifﬁi

_'resources,_and this is often reflected 1n wh

7'the matrlcuia+ion earﬁxdate

"'reader. 75'”---"] h . .;' “-3Ea£”“

'ﬁto recognise.

C e

. of eempllci§] between them, tnelr emotiona; cleseneee or

_ dietanee.“- In choeelng a style theretere a writer will make

';_the wrlter‘e full iutentionw-n the sentence be%ng discussed

{‘meeded ta recagnize 'I:he e

.'recegnitien ie one af the neeeeeary eonditione that needg to\3“u=

| be met in cone*;uctlng a shared centext heLWEen writer and '

W o

— 'F

s o ,; . Lo R o o

'Jf:In ardar ‘to convey hie uncertainty ae‘to the #?tﬁre ef'the

o j
'-smckle, and in contraeﬁ, to aseure ﬁpe reader 6f the

':wrlter has brought the two emblems ef the eommuniet flag
'einta ehern juxtapeeition. Thie eontraet in tﬁe, Gspectlve

-jdeetlniee of the two major driving forcee of a communist a

s

_'economy, has heen brought about by the etylletic cho:ce the

writer made.-The use of the agentlese p3551ve voice in both

'713;role it eay haVe oceupied in an a&tive canetruwtlon such as
'wzrwe can;hear the hammer mlnging aerose East Berlin."' The
p051tional adjacency thue achleved between "elckle“ and

. "hammer" sxgnals the contrast the wrlter intended the xeader

IS

B

.%.ﬁfeey__: A ‘:Qﬁ N *Pagsﬂzt_:.:

"V some assumptiah abaut the rea&er's abilatieé anﬁ contexfual .=73
LT

'fcheosee to. 1eave 1mp11cit. Brlele then, in omder tu recover_ -}7

'atylletic effects used by the writer Qf the sent&nce. Thie -

'p051tiVe rele heinq played by the hammer in Eaet Berlln, the g"f_

s claueee has allQWed the hammer to aeeume an aqentive role ln

'_'Subject pasitaon in the maLnfélaeFe, rather than the patient B



:'tithat "metaphor and a variety of related trope$ to.g.:r: .

(?’\3

jfomho matriculation cand;date faoed wlth 1nterpret1ng tho

O

.£7}statement under discussion has still to"recover the meaning

H' %”oonveyad 1n the two metaphorioal expro551ons oontained in
__.ithe statement.": __' : o f .,... - =
.;;'Sperber and Wilson clalm however that no speclal abllitles
_.'for prooodures aro roquired 1n the prooess..(lsas 232ff )

| .E Adopting their relevance«theoretlo standpoint they assert :

o

'o“hyperbole,_matonymy, synacdocho) are smmply creat;Ve : i
ﬁ:oxploltations of a perfeotly gonoral dlmen51on of 1anguage
; usa.&L'This "general dimension“ (the searoh for optimal ” 
H'_freieoanoe ina oommunioatlon) "1eada the. speaker to adopt o
.'-o-different ocodhlono,'a more or loss faithful interpretatlon
_of hor thoughta.-The result in some oasaa is 1itera1ness, i
i;othors metaphor.":“--; o o S . | _ T
'_The wrlter of passage A (Appendix A page z) adopted in- the
"_'phrasing of the seoond GlaﬂBe of tﬁe sentenoe under |
oexamination, a metaphfm1oa1 means to oxpreas the sound of
: the hammor, and this added a further dlmension of meanlng tq
";'the oonoept “the hammer" ' He wrota that Wthe hammer oan
| -certainly be heard ringiug aoroas East Berlln " The writer
"__has smmply added a further implioature to tho propos;tlon
’ that "y hammor can be haard” (aorosa East Berlin) and the
' recovery of thla lmplicature 15 no. different in procedural
'-'jterms from the reoovory of any other implioature(s) 1n tha

.sentence

Lo
K



fﬂThe matrlculatﬁon oandiﬁate in the recovery of a full | _
'ofointerprotation of this sentenoe-fragmant would have naeﬂod
":-to brlng together the enoyclopedic entries “hammer“ and
;: “bell" the 1atter recoverable from some stereotyplcal or '“ N
q:sohematic knowledge of instruments that ring. In bringing
olftogether the two entries the reader would have rolated_the
'“-{bell ringing (perhaps to pelebrate soma occasion, 1n this'
fcase a hu;lding sprea) to the hammer hoing used to oarry outfo

L

he buildlng-o;_igrf

To'iHad the reader accessed some unlikely instrument of rlnging,_:f

_ 1such as "telephono“, 1t would hava been dlsoardod as having _
..'ﬁlfno relevance to the "bullding spree“ that was the imModiate :o";
_ o'co—text-;ﬁ' _ '.". o '_. - .- : - H.,:o
Po_If Sperher and Wilson are right in thelr explioation of this_-_"

process, then ‘the met nymia terms "sickle" and. "hammer"'

zwould hava heen aoces%od in similar ﬁashion to "rinqing"
‘The interpretatlon of me“aphor is perhapa the most oommon ;,
"dlffioult task- matrmculants faoa, and ‘=een as - being no- |

__differant from the recovery of other impllolt information, =

......

o does in the classrooms. Tha poxnt will be deVelopad later,,_;-'.

(See pages 145f£ )

*oThe recoVery of the illooutionary force of an uttorahco 1s -
- yet another subtaak in the process of reoovering the
_1mp1io1t ;nformation ‘that an utteranoe gcarries, ‘Sperber and

fwilson argue however, that a considerable numﬁer of spoechr L

aots "oan bis 1&ent1f1oa in terms of some oondition on Lhomr.'



“'*{fmaarua*f

.
. e

:fjexpliclt cantantnor Implicaturesn, and they dany that “thet”;fi?y
__t,;nlnterpretatlon of utterancas inVOlving s“ah EPeech-acts aa
_.' frequireg any special g{agmatic prlnclples or machinery...ﬁg;i;
L (1986 245) ' : : o

:?The anaWers mnst candidates auppllad to question 3 oﬁ the
;1989 paper certainly support the first c’aim.*Few anSWErs
_ tpaid much attention to. tha first part of tha queatlon,

nExplain whatjyou think tha wzdtquantanded when he 'f"jﬁ"'"'

' 3ramarks... This'widespread amlssion inq;Mates that {

f3lfcandidatas took for granted that a ramark ia, in the terms-i'

iaf Sperber and WllSon, “saying" somethlnq, rather than

'?a'“talling" ar "asking" . Tnese "generlc" acts, Sperber and o

"~Wilson argua, "ara universal and appear to ba ganu;nely 'f Q;iti

. ﬁ-‘\& .
_communicaéiveu Candldatas, 1n taklng sa little notlce Qf'”

“.:the instruction ta explain tha yritar'a intentlon, took for

granted that remarking l& ﬂaylng somathlng. Mbst asaumed
that the illocutionary forae of- the remark did nat need -
explanation, slnaa it was racoverahle f£rom the“axplicit use,_

"by the examiner,_ f “remark“ anyway.

Another factor that ﬂbnda some weight ta the argument that -t; u

N explainlng what a remaxk does, is Just toa abvious to bother
with, is that no candidate in the populatian sampled ' '_ \
'interpreted the clausa "Whatever may beaoma of tha aickle"'.f_
as a questlon rather than what 1t 15, ‘viz. an assertive. '
:'In summary then, this moat difflcultkquastion required
Ireaders to construct ~ontexts not str;qtly related to the

_ grammar of thelr langua e. Thls context had - to do w1th

ﬁ“_.



.'e:difficult queetiene.~

.!__.'

S s /4
e o -."pagé (E AR

'51°k195 and hammers and what they have come te represent.(_?e”7

“Readere needed te have some sense ef a dhanging East Germany_“-

T ST
' in Hevember ef 1989 and of‘ringing sounds a55061ated with

=ﬂcelebratlons. They needed to recegniee that the writer was -

']inVLting them to consider an 1ndeterm1nate ‘number Of

'*linossibilities related to the future of agrlculture 1n Eaet

Germany, and why the writer eheee te use certain Words llke

-f"rinqzng" rather than onit them eltogether, ‘The queetlon wa51 -:

'e{difflcult hﬁcause S0 much disparate information ueeded to be_ef;

'ﬁfmarshalled end then used to draw conclusiens aheut the

o state of affaire in East Berlin, with which matriculants in

”the Tranavaal were unlikely to he famillar. The question 1e

......__‘__‘

Cin a very remarkable respect, dlffereﬁt from the other fIVe

#

'-Although readers needed to ¢arry eut the subt&k of

_redbverlng the 1llocutlenary ferce of the uﬁterance, in

L eerder to 1nterpret it fully fsee page 123 above), and
"3L_fa1theugh the question explleitly asked for comment on the

e wr;ter'e intentlcn, candidates 1gnored the ;netruction to de:

so fer reasons effered above._ They vere nat _rather s
elronncally, penalized for th1$ emlssion. The ireny 1iee 1n
:_the.faet thet an argument ean be made Whlch will clalm that
'_-it is thie Very taek, relating the. 111eeutienary foree, or

'the “cammunieative intent“ to a Writer 8 BtYllStlc ch01ces,

~that eandldates find most difflcult

!‘ .

'*'mhe illeeut onary fd'ﬂe of an utterance eheuld he seen here

as reflecting 1llecut10nary aete wheeh the speaker of an o



T pagevze

.'] uttaranoe “...oan intend to parform by maans of ;t.# |
(Sinolair and winklar 1991 9n.) Sperber and,wilson,-_ff

*ﬁfdiscussing the rolos of intentzonali ty in oommunioation,___i_“

- [dlstxngulsh the “informatzve 1ntention" of an utterance from_ o

-Ti?tha “communicative iniention" by They argue "...thwt

oommunioatioh involves producing a oertain ﬁtlmHIUS\

o _1ntending theréby (an) Informative intantion, to infofm tho B

n!oaudience of somathing, (and a) CommunloatiVQ 1ntention. to
:éilnform the audlence of one s 1hforhative 1ntention,“ o
(1986 29).. - 3]"-.*1 Tf;_“”i'ﬁﬁf~;: !,;bw*. ;' |
.'S;Porhaps 1t is beoause the reoovery of the communioative _i_go

"=intention is dapandent on the reoo&ery of" the 1nformativa

'-_-intantion fhat candidaﬁes had diffioulty in &nswering

questions whioh involvad recoverlng the communloative
: intentions they needed to. The remaining ﬁive dlfficult |
--questiona, by v;rtue of what they ask candidates to do, -{

_oompel them to recover oommunlcative 1ntent if thay aro e

. Questions 16 of 1939, 9 of 1989, 7 of 1990, 13 of 1990 and _
: ;1E“of 1989 appear at a glanoe to be very diffekehi but hava

: alroady beon shown to be oimilar in terms of thaﬁbwo -
i_ taxonomies used to classify them, ie they xoqulrh oanqidates
to reooVer-anferrable 1nformatxon {Info;rables) an& to 5:_?"-f'
:*integrate thla with other informatlon aither recovered from

f the text 1tself (Integratlvo Impliclt, or from the Y _;F;

© N



.if@candidates' enc;oiopedic knmwledge (Blaﬁorative}

/

.j spec1fic demand._ T%ey demand that candldates relate a

s

  particu1ar styllstic)feature in a given sentgnce to the

SR communlcatlve 1ntention of ‘ha writer. In order to do thls,'

'.39tha communicative intant of eaah sentenae haa to be inferred

lx_and then related ta the styllstic feature that in all five

i
v i

bquestiun,}ﬁ of 1989 draws the readera‘ attentlnn to the ' a”

| ijetaphorical axpressipn of the cannerles eating ahd

= 'defecat:ing sardines (aee page 45) &nd asks tﬁandidatas t.o

'5;;deduae from thls metaphar the writer's at‘-,ﬂde tc canned .

"'wsardlneg.- Ina second part.tu the queation,g andxdates are
- .asked ta explain what the writer means when he says, "The

-figure is advisedly chose““" : ..A x~a&\

_'Leaving aside the questlnn of Whether the wrlter's attitude “fj -

'  to canned aardines can be lngiaally dedu¢ed from the 1mage

"of canneries dlpping their talls or mnutha 1nto a bay, the -

;Second part of the question illustrates the- difficulty

. candldates facea in having to relate the-metaphor to tha

”'Writeﬂfs communicative intent._

An’ answer to thls second part uf the questlon requlres,
: 95tens§h1y, aome_paraphrase of “The figu:a_ls;gdvigably_f~
'adhoseﬁﬁ "sut?£n7ahéwéf‘somathinQ'liké; "Thevmetéphb*'héé
f been selecﬁed judlclously" would not have been acceptable.: 
“TWhat the examlnera required was somethlng along the lanes of

an . explanatlon as to why Stelnheck)had chosen to write thab

'“UHowaver, the five questinns mentloned abcva ahara»a mare  ~h

i



 :Preforonoe of one EtYliSth effoct over another. '7offfﬁ  }f"J”T
}f This operabﬁon 1nvolved the rocoVery of the po551blo ; *:of3}.“
1'-;sty1mstla effeéts whlch may have been brought ahout by the
_  wrlter using "mouths“ xnstaa& of "tails" and an inferonce,

- Qusiﬂg the altornat;@e possibillty, aa to Stelnbook's roason |
| jfor tho qhoi¢e of “taiis" rather than "mouths" - Séon this
1liﬁ".way, as a q}estzon domopoing tho recovery of a stylistio -

"oj:effoot and khen an elaboratlon "on the aothor's 1ntended
mﬁssago" (q#win 1986 68), the question illustrates the polnt
' made on pa@é 12? above.; Candidates exporlonoe tho greatest

.-“:dlffiCultY n rélatlng styllstlo effeots to the wrﬁter's

._,;Gommunioatiﬁe intent. .fs--'“ A T T
-FﬁTho four’ remalning most diffloult questlons illustrate the .
- aame dlfficulty.; R _' B _ ' o A
-;- When candzdatos are asked to 1eve1 orit;pxsm at a spoakor‘ | _
'Juse of a partloular word and to. supply another more suitable.“;j

: fone, as in question 9 of 1989, they are. be;ng askad to
f]freiate a partmcular stylistic effect to the communicative of'
':_iptent of the sPeaker. _ S '_ o S i _
.-}o__Tbo senlor Wost German analyst, 1n explaining that "Tho East ffff
: Eerman authorities are making a big. effort to 1mprove *he
];condltlona of 11fo in theirnpart of Berlin...“ has ohosen

R the word "blg" to dosoribe the effort hoing made by the East

..\l\‘_-flr-'-' . o R



::”:fchoice, a candidate wuuld need to recognise the '

wBerllnera.; In attemptlng to level & ﬁ?mﬁicism at thls

P “e 129 ’ .'

q'

? commun1cativE intent of thﬂ speaker, and to use his own ff? f
';sense of how well or badly a styllstic choxce such.as "big"3”
_'{;fconveyg that intent.. EQJ-_ S _' _' '_ _ ” .

 Although question 7 of the 1990 paper is apparently very
.':difggrent fram tha other four most dlff;cult questions, |
f hav&ng to da with the qfuventiuns of punctuatlan marks (sea
'_;pages 59= 62 above), it can be. argued that it is similar.
._iThe UBES nf the aemi-colon are not S0 conventlonallzed as

 nut o, permit some chcuce on the part of the userv Partridga f :
 ,:(1983 45ff) lmsts at 1east 11 uses of the semincolon between ' 
T .pr1nc;paI clauses, each designed to influance 1hterpretatlon.

'in pargicular Ways, The tWo uses of 1nterest in a. discussion'

1

'f of this partiaular quest1an, are the use. to Whlch the seml- '

calon is aometlmes put in llstlng 1tems and the use to which:-

B 1t is put in canveying a aumulative effect fﬁjﬂﬁ_j=[~e,'?fq ;_9.

' Used as J.'I: is 4n 1ines 45 and 48 of Passage One (sea

Appendix c page 2) the semi-colon marks what Partrldge calls.

~ he cumulative development of ...expasltion", in this case,f"f

some of the manifestations af the distant past in human

_r;nature. The intentinn is clearly more than simply prﬁVldlng -

"_*the reader with a list, since 1ater on, tha Writer ‘doces. 115t]- ;-

stages on whlcm each person acts hps life [llﬁGS 58-60),_but__?

.f'ﬁChOOSES in-hls listlng, not to use the seml-calon- The
-_sew1-colons 1n lines 45 and: 43 are. intended to canvince the

freader, by cumulative weight, of the soundness of the




- every wnment of our dally 11fe.3..

'icn the part of the wrlter and waa intended to 1end some va

"3_wr1ter's argument that “nature manifests 1teelf at almost 1{?' o

' The Bse ef the Seml—eolon was a deliberate styllstir-choice'fx'f

"force to his exposrtlon. The memoranduﬁ (Appendzx D page 1)
vy'acknowledges this etylietic use af the semxvcolon, when it
: accepts that "Semi—colens help in accentuat1ng[h1ghllght1ng

erach paint L5

” 3'fAs wnth the other questicns whieh make up the set Of those

':_.that canﬂidates found most dlfficult, a reader needed tu _f:"

'7?g relate a particular StYliSth feature ta the writer' --ff'"

“E;styllstic feature in quest:on 13 ef 1990 (the fifth moet
rrdlfflcult queetioh), and. ‘agked eanﬁidates to deecrlbe what
, they vieualise.from the 91m11e,_ The second part of the '_
 question asks how the alliteration helps o :l.ntens:l.fy the
- :"'sinister effect ©f the e:l.mile.n | PR
':-WHe qxestlon is similar to other dlfflcult queetions in that
.__it demands the reaovery of stylistic effects and deals with
 the relation betWeen these and the cemmunlcative 1ntent of
r the writer. There is a difference, hawever, and - ;t may _
"eaacount for tha queetion havmng been found Blightly easler e
"-fby most candidates. The difference is thlS‘ the examlnera ;J='..
"r}have identifIEd for the cand;dates, what they percelve as - _=¥e
| fthe stylistic effeet and the communicative intent._ o

'_ICandidates eimply needed in the second part of the question :

. . . 1\\‘



': ;;the cammunicatlve 1ntent.<Answering the flrst pazt of the

- 5-f'questian 1nvn1ved the recovery of the shared features of an

'.q_mresemhles in some respects.":.rJ '

.2 } aaws“ and Hflames“ the reader'would procead on the

: _{share nf the rasponsihilzty of aiscoverlng these shared

_'fpagq'131_;=

.'."\.‘

'3ﬂ to explain the{means by whlch the stylistlc effect supported

F'_entry 11ke "circuiar saws“ 'and "flames“

'“ﬂSpexber and Wilsqn (1986 227-237r in explicating the_fﬂ*:f;

5-;re¢overy of metaphorical utterances make the poln* that "-,1 

-fany natural ar artlficlal phenqmenon in the world can bé

iused as a representation of some other phenomenon Whlch it

."ff:In-attemptlng to recnvex the resemblance betwean “clrcular -

“'_aséhmption that the two entlties shared certazn propertlesﬂ'~
_ and that the Writer had inv;teﬁ the reader ta take a. 1argei
;Pr0pert1es. Puf in Sperber andmﬁli;;ﬂ:s (1986 60) terms, i-” 
:;“theﬁaommunlcator can. merely expeat to stlr the thoughts“ 
Lfthe audlence 1n a certain dlrectxon.ﬂf Qandidates who todk;a.

.-che trouhle to read the secnnd part éf the question before
"attemptlng an an-wer to tha first wauld have had their ;1_'

Fthoughts stirred "in a cartalq dlrectlon" viz. that ‘the

-“shared proparties that the examlners had discovered Were 1n_”'

 'f_snme'way "51nister" and: that the resemblance 1ay 1n "sharp,:

':jagqu pbints... (ﬁppendxx D page 3) :;:ﬁ f¥f ':"L'f%*ﬁ.'

. e
'I“candidates needed to create a new context in a way that </..-

.f“saws“ and “flames“ became a s;ngla entlty whlch convayea

- -ithe sxnlster 1mpr3531on 1t dld for tha examlners.-

'The aecond part of the question does not expect the

/
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| :candidate to reoover“the communioative 1ntent of the e

”ﬂ'utterance unﬂer s?rutiny, nor &oes 1t reqnire the candidate -
Ny to name the stylistic effect the writer has used.+ The szt_ﬁ]_
_ ?i examiners‘ interpretation has been eupplied and the o _

'_iicanGEdate 15 asked to explain what 1t ie ahout the sgy&istlcifﬁ

.ce that createe a emnister eﬁ‘eﬁb.-=.='”

'j7imhie kind of question (18 of 1989 13 anotherl requires a

: eecond ordex of reooverability, it requires the candidate to' .

S recover the communicative intent of the exam;ners»rather ;

It is a moot point whether George Orwell assumed thet

f"othan that of the writer of the Pﬂﬁsage---~*

{;{réaders qulﬁ racognlse the alliteration he had usea to:

'create a. f&uppoeedly) sinister impressmon and further, that
they would he ahle to 1dentify the repetition of eibilantg.__e_,m
::j(See Appendlx D page 3. 3 JAhat he asaumed hlg-readers wouid

"}evaesociate the /s} with some eort of malevolenee is. also open'm ;

"_fto question.-g--'

:iThe examinere here are.asking candidates to recover their:l:lfﬁ_
"own recovery of Orwellls stylistic effects and communxcathe_[.e
lintent (hance "secondrorder recoVerablllty" used’ ahove) The
_.exeminers have aseumed that their readers w;ll agree.wlth

their 1nterpratationﬁand have, rather narrowly, asked tg
¢ rE!c‘.over part of their 1nterpreta.t:|.on Whl.c'.h, fo:r: ‘l:.ha .
fpurpoees of the question, they dellberately omitted viz.
':that aibilants oreate a sinister 1mpreeeion. B

~ The opinion expressea abOVe, that the eXaminere "rathar

-'_narrowly“ aeked candi&ates to reoover part of their 1{' [



'-f.interpretatlon, calls for a short Justiflcation. The‘bpiniﬂn: 

-m?_ 1s based on an argument advanaedﬁpy SParber and Wilson

_'_(1986 189) whiah Qlﬁ%@ﬁ that the dlsparlty hetween ;_ ﬁ |
'_{ prnposit1ona1 contant and full semantla cpntent cannot be
.i c1osed hy disamblguatian and referenaa assignment alane.' o
..ﬁCertain terms need to be "enr:chad" “Sinister'magnlficence“:
'15 just suah‘a term and can be anriched 1n ways that

'Ejsomethlng 1ike "sinlster impr3551an" cannot. A semantlc

'-_f;representatlon of “sinister magnlflcence" can ‘be: enrlched by’ffx

":}fhgireader s recovering prbperties of magnlficence that

_include, for instance}'“brilllance" Thls “enrlchment" mostJfﬁn

"certalnly seems 1ntended by arwell ln,his manlfest jse - of

' 9'such adjectiVQs a$ <"r°5Y“ “fiery" and “red-lit"

%o argue that "“‘agnifmema" is not part of the fethnical =

fdevice "alllterat1on" ls to take a narrnw vmew of ,'

- of s;bllance, which is,- after all, what the examlners WEre '

';_?1ntent on- getting candidateb ta recognlse.ﬂ i

" The sixthumost dlfflcult questlon is no differeggmﬁfém ﬁha
four questions discussaqRabove, in respect of QQQEMEE _
demands from candldates They needed to relate the wrmter 3"
' use of two partlcular stylistlc dev1cas viz the use af

repetitlon and alllteration to the writer s communivative '

- intention. o

'.Questlon a8 of 1939 quotes 11nes 29 and 30 cf the passage by' S

steinbeck and draws the candidates' attentlgn tq,the use  :]'~ B
 Steinbeck hﬂs made of rePEtltion and alllteratloﬂ. The

- questlon/dlrective,asks candldates how the sound of the j_ “"



L Page 134

'5eentenee, 1f read aloud, would add to its meanlng._ n

.'if\Crltical in thig question is the expectation ‘of the

. examlneve, whor by uslng the phrase “reinforces meaning"

e

'jtequire of candidates the reoovery of more propositlonal

TF?eontent then ie explicltly etated in the sentence quoted., :ft. -

'“;tThe wordlng of the memorandum (see Appendlx B page. 3}

:.'iconflrme that thls wae indeed wnat the examiners exPectEd";V

It reads '"Sound here reinforces meanlng Monosyllablo

'-]words create impres51on d_‘maohinee at work. Repetltiveneee

'itof sound is llnked to the repet1t1Veness oﬁxtne productlon
.;Leav1ng a51de the questlon ef whether "Sound relnforcee o |

"'meanlng“ 1e equivalent to- aound adﬂs to meanlnq, one is ‘able .“"

”',from the terms employedfir:tue memorandum to estahlleh that
:jthe two “addltlons“ the etamlners expected to the': _
_ffpropoeltlonal content of the quoted sentence are eomething
F_ like . "nwn:hn.r'e fere at work“ and “the production llne is -
_trepetltlve" : _ '  '
" But how ‘was a candidate to declde on theee two additlonal
-:iteme of information to the excluelon of other o |
possibillties? o '~'t'“*-'.:f(t_ o g o
 Ae Sperber and Wileon (1986%304) put 1t,_"He could...derzve
' all the analytlo 1mp11cet1on§ of the expllcaturee, add to {”_ffs'

'the context the encyclopedlc entrles of all their

-{'constituent oonceete, explore the reeultlng eet of

'__contextual impllcatlons, and 80 On, indeflnitely." (See _;;?:_”'

' 'Chapter 1, page 11 for Greene's descrlption of. the same’ ;H N

“a .
e .



| ::__problem) - // | _ - _
. In an answer to this question, a oandidata oould have
..recovered the quite plauoible implication that tho | o
{alliterative /C/ was 1ntended by steinbeok to oonvey the i'
-_caoophony of noise that cones from oanneries in operazion.
'iiThis interpretation would be confirmable by referenoo to tho
i.next sentené%i "The'whole street rumbles and groans and
_ “'?oreams and- rattles.‘q _fo_fijf,_“ L | o
'1iowhe repetition of the word "and" oould Well have been the
:€otylist1o dovice uaed by Steinbeok to convoy a sense of the
i- oequentiality of . the operation, or to emphasiae tho variaty
of the: task- 1nvo1ved or as a devioe steinbaok uSes to B
| _enumarate similar aotivities. All three of those | |
'”fpossibilities can. be confirmed by referenoe to\lines 26 and
27, "Then from the town pour Wops and CKinamen and Polaks,
'i:men and women in trousara and rubber coats and oilcloth
: aprono." | o “ C
This question on repetition is similar to tho fifth-most
..idiffioult one based on' flames and circular saws.-It requires*
reooverabiiity of two orders. The first, reooverahiiity of
-the relationship betweén stylistio effects and writer' o
communioative intent, and sooond, recoverability of - i
.;styllstiﬂ effect and’ the examiners' own interpretation of
the Mritar's oommunioative intent. o |
_'This ohapter has outlined in some dotail what it was that
ﬂcandidates had to do to answer the six most difficult

| _questions "oorreotly" But do questions vhich ask



Wt e

f_candiaates ts infsr what examinsrs infsr of a wrxtsr's

5

'ﬁintent from stylistic features sslss%sd by ths sxamjasrs Y T

"?astually measure "comprehension“? The quesfion is taksn QR e
at ' e

:-,-in chapbsr EJ Ths chapter ahovs has attempted to show th

.;;flVE of ths le rsquirsd a partlsular kind Qf lnferensing

'Efprscedurs and ;n this attempt has 1dsnt1fied a 11nk bstwssnf*“'~

"dlfficulty" and "implicitness" The two notions ars very

.:sfgsnsrai an& rsquirs canslderabls.rsflnsmsnt. Research on thef
.ffkinds of questlons that are af a "hlgh" sr "1nw" ordsr is .5'
'part sf this rsfinlng process and soms of ths prsblsms bsing ='\

':addrssssd 1n this research ars discussed 1n ths following

BV .

o 'Cha ter-:--' .' o



5 ”ﬂsqme ahservations, dlalms and suggestlons.

B . ””'_ﬁ'ffi  w I e T
e T

_'This flnalkahapter attémpts to relate recent %lsearch 1n -flﬁ; o

fBritain to some of the isauaa ralsed in thlB study and makes
e : ) _

In ongoing rasaarch, ¥ Charles Alderson et ai continua to

e ask such questicns (amongst others) as tu whether there is

o any justlflcatlon for v1ew1ng comprehension as a sat of

'fseparable skills or whether there is: anY déﬁOHStrable 7'.

'_ :corra1at1on hetween ﬁlfflculty ina readlng test and "hlgh“ o

| fjior “1aw" order quest;ons (1990 425). R
: Although Alderson is cancerned with iasues not raise& iﬁ- -
' _”this study, such as the content validity of reading testa e |
fand the problems aasociated with whether a question is of a- |
'3"high" oF “1ow“ order, there ara cbmmon conuerns worth |
-'mentlonlﬁg. Three partlcular pralzmlnary conclusions drawn” “
'-by these researchers are, to same extent, knrne out in thas .
:mvestl.gat:l.om. o '_ | | o L |
fl Perhaps “the mast uncontentious prellminary canclusion is
~ that “It is unlikely that any test item can he unamhlguou51y $
._ E&ld to be teating any ana aklll " (1990 436) _ _*”" ' 3 ﬁ;lﬁ§';
 The word “Sklll" is problematic and Alderson uses it when e
'ﬁareferring to, by now, traditional taxonomles auch as Bloom's_;: }'
__(1956), or Munhy's (19?8) Alderson (1990 437) 1mp1icit1y
.draws a distinctlon hetween "ability" .“skllls" and

S N



.]'“prooeeses" %hen he remarks that, yﬁuch reading reeearch

N ekille, and their 1nﬁerre1ationsh1pe are far frem clear....-;

'fodifferent kinde of ihfprmatlon from different SburcEe if
'[they are to arrive at’ -an anewer that eatiefles 1ooa1 L

| 'examiners. ' An attempt at descrlbing thlsﬁmulti—dimﬁnSLonal

(190 425),, . o B
'Z_.Thls present 1nvest1gation hae attempte@ to uee the word _f'

_ueee teste of comprehen51on in order to make 1nferences
-about readxng abllity, reaﬁing Skllls and.readlng
.Tprooesees;" But whatever the dietinctione are, Aldereon

'e_aoneedee that,_"The theeretioal nature and etatus of these )

i

“"eklll" eparingly, preferrzng “abillty“ oY “eapacity" when '
"”,f_the need aroSe. Howeverl what doés net appear to be in |

"equeetion, ie the contention that, in the procese of

;? ability, and baeed on the theoret1ca1 framework provided by

"Thie approach does at 1eaet have hie auVantage of ellowing

| ﬂ;eone to view “skills" in a eamewhat\ﬂlfferent light from the :

way tradltional taxonomies view skilie. y“attemptlng to

:'-_1nterpretat1on of an utterance, 3perher and Wlleon's terms

"_tasks.

lalloW-one to avozd the problematio term “ekllle" and eee
"the business of oomprehensien as a general or - global ability

:involv1ng the oarrying out of a numher of taeks and eub—.

¥

2. The seoond preliminary conclusion oonoerns the way

_ﬂefanewering a comprehension teet item, readers need to recOVero_””

ISPerber and Wileon, was made in- 6hapter 5 (eee pages llsff)._'.

_.speclfy\the tasks and sub—taeke a reeder must perferm in thel.f'



L w:suhjEcts apprdach items - In a PilOt study conducted bY

P 'Epﬂﬁlxwffﬁ
Fr .
fcomparing subjects' aocounts of their thoughts whlle X

| 'attemptlng to answer‘questlons on. their readinga Alderson o
' (forthoamlng) tentatively asserts that "the two subjeots

e

 'sometimss approach the items in different ways, and

a‘different prooessss ars involved." o | _

_ -ThlS assartion appears to be supported hy the pressnt~study.

““Partieularly in the fi*th and sixthfhost ﬂlffldﬂlt 1tems 1n '
'd:the Tn&nnt examinations, oandxdates who were asked to B
7dlereeover informatlon that was dependant on 1mag1nq or ﬁ:;j,;-.:-;-

: affsotive responSes,.arriVed at very different answers. The :

:“processes that they employ in. arriv1ng at theae answers are :

not easy to infer from the products (the writeen answers |

e'f:avallable) but same idea of how ths products dlffer can be

seen at. a glanoe on pages 67, 69 74 and 75 What 1s'a-= _
remarkable here is the diversity of the products in spits of .

dellberate attempts by examiners to elioit "oorrect .'

answers" Their use of what. in ohapter three, have been
'__called “trigger words" such as "alllteration“ or “samlle"

- does not seem to have interfered with highly reader*specific .

_rssponses.e L _
3 The thlrd prellmlnary concluslon is that “difficulty Was

i often associated w1th knowledge of particular lexloal items,
witn particular test methods, or with the‘involvement of

- maorovskllls 11ke ﬁrlting as well as readlng,“ 1(Alderson,

”=forthcom1ng )

L

:Although tha present study does. not address the prohlems of



Lo

a;_Thﬂ ﬂparticular lex;cal items" that proV1ded TranEVaal B |
'matriculants wlth some dlfficulty wexe oniy of two kinds J;aa
_thauah.;,. ffpf."” 5:._ " | | o ' 
-];_In question 3 of 1989 the 1tems "hammar" and "siﬁkle“ ware

_itam, far tha sample populatlan usad, yielﬂed & discrim-.
*-1natlon index of only .347, indicating just how wxdespread

Tfﬁ.m-

3

'test-methods nor tha diffiqgltlas that may arlsa when

iaandidates ara asked to proQuae an answer 1n ertrng (see

":asscciatad with knowledge of partlcular 1exica1 1tems.

e

:J?.not.elaboraééd on\sufflciently, (see page 44) and candldates
"were con ﬁﬂ?ently awardad 1Qw marka Lexical 1tems of this

T ,'kind théh thich.are r1Ch in connatation, or aarry speciflc

lfor some difficulty among candidates. This is not td aay

that the test questlon Whlch usas 1tems of this sort rs-

necassarily a good dilcriminator. In fact; this particular

the. dlfflculty ls, of 1exica1 items such as thesa, amang

both good and weak c:and:l.da’c.es..  The second kind of lexical

item that provzdad candidates w1th some difflaulty in the

examlnations scrutinized, was tha ﬂtechnzcal" word. In

'_questzons 16 of 1989 and 13 of 1990 the terms “figura"'
o "s:l.mzl.le" and "alliteration“ occur. _ Ttems such . as these.

‘-{would narmally ba taught inten31vely in Transvaal achaols,

L

| indead both "simlle" and "aillteration" are part of a |
jSEctloﬂ*ln the new standard Five syllabus (to be implamentad

gln 1993) undar tha heading "Figures of sPaech.“' But_the :

pee 10

;chaptar 1 page 3), it does suggest that “ﬁifficulty 15 often :

symbol;c meanlngs, if 1ne1uded in tast _questions, will make _::'



e _J__fa,g ,;ve#W41“ui;

- problem w;th “teehnlcal terme"_of thie kind ie nbt that .,'55.5

'7fjcandidate5 den‘t knew what they mean. The problem (aa

| eexplamned in Chapter 5) 1: that exeminere interpret theee

fj?etylletic dev1cee (and othere, euch ee the eemi-coleh) in

. terms of their understandlng of hew theee devices work in
:cenveylng a meeeage. 0ften.the cand\dates' interpretatione
't__pf how etyllstlc devg¢e3 WOrk are at odds with'fhe |
f-_interpretatiene of the examlners.l__ o L |
"eiIn reepect then of enqoing research 1n the field ef readlng,
ﬁ':(and a11 that it entalle) the present inveetzgatlon appeare BN
':te canflrm ﬁhat it ie unllkely that a eangle test item can -
ﬁhe said to be teetlng any e1ng1e "skill" It is very 1ike1y |
etﬁat queetlone which aek candidates to imege.of queetiene
..'.Whlch anOlVe affective reeponeee are approached in _..-'};_f ff

. different waye...'

eBeeidee thefdifficultyuaesbciaﬁ?deWith'pafticular'léﬁicei'

N items referred to akove, other-eoureeefef difficultY’ are

' manifaSt in'thé twb“TfE.D.,examlnatlons that were the
Qohjecte of this investigatlon _ _ _
The eyntactic complex;ty of the queetlone eet or the

-,'fragmente of text from which the queetione were derlved

cannot be ruled out as a faetor whlch contributes to
'3ndifficu1ty of processan . ' o
'Embeddlng of the kind illustrated on page 48 where a

) relative clauee embedded in a. cenditional clauee, which ie
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_ i_itself embedded in an,adverbeal cleuse, as in nizyease of
.;'questinn 16 of 1939, could have led to candldates' nbt
“:’recevering the ful; metephor. ' _ 1”'. ' ; -
.S-_Tne hest candidate sf 1989 avolded trying to explaln the
:-fmetephor. As an enswer she wrote. ’ ”

stelnbeck means that the flgure of speeeh?ﬂeed is apt
_ and fittlnq, R _

One can 1nfer (e£ course, many other inferenees can be drawn:];e

' '_- see pagesusl and 52) that she chose to aveld explalnlng

77the metepﬂor, despite the examiners' 1nclud1ng 1t 1n the
~.drubric, beeause she found the embedding toe burdensome te s

carry 1n worklng memory- ﬁfe

:'”Interruptlng constructlons, evident in questian 13 of 1990 B

Bt

(see pa 66), may have eontributed te a reader S.lnability
'-fito vleu 1se viv;dly the flames escaplnq “from benedth.ths d;dn.

.cewls of foundry chimneys.“

, VlBackward referencing such as that demanded from candidates

'-]1n questldn 18 ef 1989 may have prcved d;fficult for seme

: candldates. The questlon 1s phrased in such a way that the
: chlause, pOSltlbned as 1t is at the ‘end of a- lonq rubrie,

 'nacessitate: the reeevery oF a whole sentence distanced from

o the demenetrative "tnes“ by two Pxplanatory Sentences (eee

' ;;page 71)

@

Reference assignment was mest certalnly a seuree of
'_difflculty for candidate 3B in 1990 See pages 59 and 60 fer
';a full discuesion of his problem. The twe worst candidates L

”?in 1989 had seme dlfficulty too, in ass;gnlng reference,

i



| fﬂ qneation& 1 of 1989 and 20 of 1990. The flrst questlon ef

mueus if

When they wexe unable tﬁ]recaver the meanlng af “The Wall“
(see pagee 101 and 102)# Some of the difficulties that

o cand;dates experlenﬁea in the two papers examlngd in thls
. study~ mey have been téacher- or examlner-induced. “;”f’
Certaxn questions Were phrased in euch a way that candldatee__,;
may have had difflculty 1nterpret1ng them.- Quaetinn 13 of

1990 W1th ﬁts unusuaﬂly lang instruction, jts unnecessaryxmg;f-e

naminalizatlen and the om1551on uf a gonjunction, Which
ould have made a clausal relatlonshlp clearer, cnuld hava
been rephrased ln such a way ae te make the inetructian '

i

potential:!,y d.ese confus:r.ng *-. see pages ?sﬂand BB fcsr a full

diecussien ef the questien.

Examiners were not eare;ul enough in their phrasing of

the 1989 pBPer aske candida#es“for a single charavterletlc 73"
differenee betw#en Badt. and West Berlln, hut examlnere -
expected more than a s;ngie émfference (for two marks)
Question 20 of 1989 refers te "the Pronoun" in the.sentence {;-
.'”"Yeur father and myself are not.happy" The determiner m;ght

_ be perceived ae a pronoun by cendiﬂates who had not’ been t
taught a newer termlnology.;g | |  ' - __'

But teacher-lndueed difficulty, probably far more pervaeive
and pernicioue than the 1nfrequent careless phraslng in :{ﬂé
examinations, 15 the unintentienal and covert encouragement
puplls recezve, to uee the stock reeponee. Answere to __T" :
' questions which uSe "technlcal terme" such as N

,"alllteratienﬂ "smmile" or eveﬂ\"semlcolon", elem to

LR .



.?pupil tc supply a deflnltlon for the tcrm, ixresgcctivéacf :
"'the qUestion asked._(Sce pages 66 67 and 73 ) Pupils may be o

'*]certaln endsa

~ take on & partlcular communicative Value w1th1n the

c,quastions and what emergaa thera, qulte clearly, is the i_.inﬁ-"

_-_(_}_):__ T AR

Pﬂmi% .

::;freflect a tQQ-EEady willlngnecc on’ the pazt cf the w&&ker

}fosuhjcctcd to thc laarning'of theae terms. fcr the;r own sakc,: '}3

'.:j'rather than belng taught the terms“ac_useful mcans to'

'fCertain majcr assumptlons are made by examiners, ac-tc what
. ccnstltutes “shared kncwledge" between examlners and '
"'c"candidates.-f' §§*7T=_4¢"" ’ ' R

:--The most cbv1cus instance of an assumptlcn of this kind is.

bl

evidcnt in %he exémlncrs' use of wcrds such -as "senSe“ or S
'c"techniﬁues" (see pages 81, 82 and 103) TheSe are words that

"#clw111’ in the normal cource of teaching in Transvaal schccls,

”.dlscourse of ccmprehension testing.

1Thcre are, hOWever, ncre critical assumptions made by .
iexamlners._ It is a questlcnable practice tc.acsume that an.
cinterpretatlcn-whlch-ic-arrived.at-durinq the-course of. the f'

'settlng cf the paper, will necessarily be. s:milar tc the

interprctaticn a- candidate will arrive at during the writing

'-c”of a paper._ In a publlc, lchccl—leaVLng examlnation, of
cfccurse, itema cannct be testcd bafcrehand.-
_'chapter 5 is. devcted to the klnds of inferences that needed

' “to be. drawn in the 1nterpretatlon cF the mcst difflcult

'candidates' need tc relate a partlcular styllstic davice (cr

cEffECtJ tO the writer's ccmanlcatlve 1ntent. Thig o



.‘f_;'

.f;lnterpretlve prscedure is subjectlve ta say the least, and
s:ether plausihle 1ntespretations qf the. items whieh caused
;s:thas kind q: dlffleulty are effered sn pages 132ff. S
_':Ths major flndlng in this 1nvest1gation relates to; fhs polnt
;:smade in the prev;ous paragraph. Five of the slx most o
”fs dlfflbult questiens were questions in Whlch exiﬁ ners had
:Qrelated a styllsﬁic feature to a'wrlter’s 1nten and.asked
'_candidates ts explain the- relatlonship. (See page 127ff )
.:ﬁfmatrieulaﬁ}on candldates 1n the Transvaal, who Wrote the

"]f 1989 and 199¢

_ "COmprehe' ian papers, Jere confronted w1th havmng‘to explain_
"e}if and gonfirm the 1nferences examinsrs made when setting the |
'”{paper. Lls kind af‘inferenclng is probably only peeuliar te'_.
_-comprehe&slen testlng, and may be called “second-order .

"inferenc

\[ng- " |
l-Assertionr such ag the one above serve only to raise furthere
| ?1ssues. %: |
De;_exactly wh&t comprehenslen 1s._ The 1nterpretatlons which
-_examiners &pnstruct as answers to the questlons they sst are_.
_dependent en\variable factors, such as the trainlng in |
.readlng that o} ?mlners undergo.s Slnce examiners in the f' |
Vi_Transvaal are usually appointed from ‘the ranks. ef praetising'}s B
.'teachers of Engﬁish, the tralnlng that these teachers |
.receive becomes %itally 1mportant in the procsss ef trylng
to understand wha it is that rsnstitutes, in their view,.,

questions in these Eomprshenslon examinatlons, reveaJs a 7_
A

ZMe such issue 1s the prohlem of tryinq to pin down_rV =



""ffln detexminlng what it is. that schoolmleaVers are askedsto

Com e

e
B

: _dominant concern w;th metapho 1ca1 expreeslon, stylastlc

'ﬁtchoice and tradltienal "flgures of speedh.“' These concerns S

'{fcharaoterize a: tralnlng in Engllsh therature at teachsr--

-ftraining 1nstitut1ons and this training is a powerful faetor {ff,

ki

'Z_ffdo in oomprehension and 1anguage examinat;onse';];*

”'wiln the two comprehenslon and 1anguage examlnations that are

the subject of this inveetigation: hat a 9°h°@l'1ea"er is |

.ﬁe*asked to do w1th the most dlfflcult quéstlons is to read and

.'.'Tiinterpret 1n Ways that English Literature graduates rsad and

P

. e
-'1nterpret The a&visabllity of such practice in ,_

'uexamlnatlons 1n this country at present and in the future,fffff

H_71s questlonable. comprehension and 1anguage examlnatlons

“.ought to be testmng 1aﬁguage use in ways that are not based
T:on narrow 1iterary lnterptetations. ” |
The state of eduoatzon at present in the Republlc of Soath

Afrlca is 1n turmoil and the status of English as an o

’f:;"offlcial“ language is not. assured in a future dispensation. o

of - course it is 11kely that English will be.one of the {"

. l'-‘ -

 .:1anguages in whlch future schoolwleavers are examined This '

11ke11hood alone should prompt teaohers of Engllsh to ”o _
'examine orltlcally the k;nds of - questions they ask, whlch,_
5.certa1n1y in: the caee of these most - dlfflcult ltems deflne-.
.what "comprehenslon" ekill 1n examinatlons is taken to be.

_'HaV1ng expressed this major note of reservation about the q]._t“

'adVlsabillty of asking ‘the kinds of difficnlt questions that

s_were asked in the two examlnations under1porutiny, I should ;_f~



p;;._;l. In order to help candidates cvercome tha difficultiea
' _jthey faca in what throughout this study, naﬁ been called

: add that thora are speakers of Eng11sh within the present

ﬂachocl system who w111 ba called on 1n languaqe and

_fpteachers preparing candldates who w*ﬂl face the major
”]ﬂdlfficulties of context construction and relatlng stylis*%é

B effect to a writer's communlcative 1nt9nt._f

;most recently on page 140)

aptltude, Yekovich et al (1990 275) report that "a high

'jamount of domain knowledg, aIIDWed 1ow-aptitude lndlviduals

L _j.:géége wre

_,,/'y

',comprehensicn examlnat;ons to construct new comtexts frcm
- l:new-anu unfamlliar paosages of proﬁe. For thls group of

| 'school-leavers, training ln the kind of comprehen51on '

*:question this study 1dentiflos as dlfflcult, mlght prove

:':Profltable. Two varY general suggestlons can be‘maﬁe to ald ' : 

A
6

e

St = .
e
LT e
o]

_"context construction“ a far greater amount of tlme and
_.effort needs tc be spent in extendlng and enriching

T students' “doma.-.n knowladge" 'I‘his kind of knowledge can he

ST
undcrstood to incorporate the xﬂbwledge of those particulor

'“lexlcal 1tems Whlch, in particular contexts, are rzch 1n

'connotatlon or carry upeclfic symbolic moanlngs {referred tocf” 

tﬁb.f;.~

'Investlgatang the relationship between dcmain knowlodge anﬁ

("a.

oﬁ'the abllity to make rather comp * 1nferences and to perform"f'..
'“pthe same as thelr h;gh aptltud ounterparts.... Apparently,_lp:
B dcmain knowledge not only makes relevant informatlon -
"accassibla to cognit1va processas, but it also extends one‘s'_pcr

'pprcceSSLng capabllitieo withln the domain."

v




;vnce preeented in this study

}fFinaingg.of thls kind and evi e

| B should eonvince Tranevaal Eﬁuca-lon Department plannere and f-ﬂ

)

"“-inepectors and examiners of the importance ef encouraging

"-eteachefs in Enql;eh claeses te sp\e

' ﬁteaﬁhere ehould be making a very real

_”_*as they can in context constructio \or enhancing their _
. students' domain knawledger_ In e fed ‘thls means that
knd determined etfort

ee'f;to get puplls readzng and talking and w&iting ebeut as wide ~3¥5

~a range of tepiee as they peeeibly ean.; Restrxct1Ve g; c
“e_syllabusee ‘that "haVe to be QQVered“ must not be allewed te

o impede the businese of providing,puplls W1th vaet amounts of.e :

.:deomain knewledge and}gpportunity for eontext censtruct;an

o that allow such thlngs ae hammers and slcklee to be--

'ﬁ.meaningfully interpreted.
_42¢ The second suggestlon that teaehers might 1ike to
:Lconsiﬂer in their prrphratien ef English mother~tengue
..epeakers for eompreH yeien questicne of the kind that ask -
_ _ pup 1s to relate a- partieular stylistiq.effect to a;wrlterfe'f
':‘7fcommuniearive 1Ptent, is thie* direvt pupils onte the “hlgh
- road" of writing. - L '
| ﬁAeking teaehers to approaeh eomﬁrehension teachxng via o
eewriting may appear to he a roundmahout way of getting to the
.destinatlan, but Bereiter and Scardamalia (1983 25) in B _
Jdeecribing where the "high“ xoad of writmng lead-, explain B
that

chlldren on the high road we believe, start to think
e ahout what they are writing down on paper as: having

o

“d as mueh time and effert_elq'



'-'relatlons to varieus oﬁher thinqe in thelr mlnde. Mzst
,'impertantly, they may begin to see that there is a ¥
B .;relatmmnehip, and not. neceeearllyﬁan identity, hetWeen'
what they write and.what they mean. Accordingly, they.
... may begin to devote mental effort toward enhancing this
- 'relationship... Writing beconmes a task of xegresentlnq
. meaning rather than of . transcribing languad%... _

'-efThere -are qther relatienehips which, when taken into’ _
' agcount; further transform the writing task... There is L
- the. relationship between the way orie has represented a
. :f'm:gnl?g #nd ether posslble ways of representing it in
< Cweltdbg, o .
T Work on th:s relatlonshlp leads to znaa:parating :
- conselous attention to styie as a part of the wrltlng
N ]t&Sk.,(MY itallcSa)ff“ o RS _ L
- What f an euggestzng 1s this. by directlng pupile ente the

”'"high“ rcad ef writing, thE*teaeherels provuding thjm'wlth

-_opportunities to transform the wrmtlng taek. They wial begin‘fjﬁ7

'. te explégﬁidifferent ways of representlng meanihg, and‘will

| ”;censcleusly begln to manipulate Styllstlﬂ devices in ways
| :that refleet thear communicative 1ntent.: Ynung Writere who
'e';have wrestled with ways of best repreeenﬁing a w;de variety é[ﬁfﬁ
;: of etatee er events are. well prepared to underetand ether : o
 writers' efforts at representlng sardinee bemnq dlegowged ﬁ//__f
.'flames eawing threugh a thick atmesphere or ﬁhe monoteny of

"Werklng in a oannery, whether in Wa1v15 Pay or Monterey._

Cowm
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- and the questions, examine that character. o

"'?”ifff1;f”].f .f ENGLISH fIRST)LAHGUAEE e HG 1212

ENGLISH FIRST LANGUAGE .
© HIGHER GRADE - .
- {Sgcond Paper - .
S ,;.__ Comprehen51on and Language)
n '-'vg.'-;'i BRI He 1212 :
| TRANSVAAL EDUCATION DEPARTHENT o
SENIOR CERTIFIChTE EXﬁMINATION NOFEMBER 1989

TIHE- Zi‘hoﬁfs

- 'This paper con51sts of four sections. ﬁLL quastions arr CDHPULSORY It 1s
- suggested that. you spend at least 15 to 20 minutes study%ng ‘the passages

and the questions before you attempt any answers, Although passages

. and C deal with different aspects of three major cities, there is no need '
. for you to Took for a common theme Tinking the different sections of the
.. Paper, Hherever possibte, use. your nwn words.-\ _ .

SECTIGN A

L:"-

. In the years after the Second Norld War, Ber11n has deveIOped a very

specific character that has established it as 2 unique c1ty Th15 extract,

o West Berlin is a ‘place that hard}y ever
~ $leeps, The. pubs. only close for & one-hour:

- sWeepout, and the Ku'damm is never empty,

', P" - '?.'ffﬂr1t1ng in the '30s,  Thomas Wolfe Called

- 5" the two-mile-tong thoroughfare.the = ©- ;_1;'_
- largest coffee house. in Europe. The de<"-
o scription-still fits, though the human cur-
S rent aIONg the boulevard has changed since
c& 77 Molfe's day. Businessmen wearing.
.10 tight-fitting dark suits (and too much.
- aftershave) rub shoulders with flame-haired -
punks, -ageing hippies in mink<trimmed
- leather hats and sign carr1ers advert1s1ﬁg
- the New ‘Eden night ;1ub _

B - I The frenetic acttvxty 15 3 1ettover frqm
. 'the old Ber11n, which in the '289s and '30s
 was considered to be the world's most ef- .
fervescent; niost creative capital, But the
: steady ebb and flow is also a result of - L
- - 20 more moderen conditions, & kind of uncon- T
S scious strategx\for deating with the con- o
- finement, isolation and dncertainty fhat R
. _are part of lifein an enclave 110 miles N
- .. removed from West Germany-.and surrounded -
. 2b v;by 2 Communist country‘ S e

: Hhatever miy become of the sick1e,
: ',the hammer can certainly be heard ringing
T across East Berlin, which is embarked
. on a building spree that wil) last until
-3@;_‘the end uf the century. The government of =




a0
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' -;-Communxst Party Leader Er1ch Honecker L
* - hopes that the face-1ift will alter” :
£ast Berlin’s.image -as the drab social1s%
T r;sister of -the glamorous, glittering West, R
35 ',Exp1a1ns a senior West German amalyst: . - © . .. 7o
" . "The East German authorities are- making w~yn,.

- a big effort to improve the conditions of. 11fe1
in their part of Berlin and eliminate the ime %
pression of abrormality. They want pEOp1e
go come in past the monstrous Wall-amd—
~ find an-attractive, lively capital that has

the norma1 Iife of a European metrupo115;“.

S In many ways, East BerTln has that al~ '
.. ready. .Unter den Linden js one of Europe’ Sy
- "85 - apd’ perhaps thé world's, ‘most beautifu)
. ’boulevards, running more than three-quar- .
- ters.of a mile from the Marx-Enge1s Bridge .
. {formerly the Schlossbriicke) with its eight -
.. heroic marble sculptures, to the metal ra11--~
. .80 . ing that blocks access t¢o the Brandenburg.

.0 -displaying Meissen prcelain in exquisite.
'f&{fb]uE—and-white patterns; antiques, shops - S

- - offering fine prints, ari galleries where- ab-
. 55 s stract pa1ntings se]l for up. to $1,800 .__;:

“Bate. ‘It is a street of charm: store w1ndaws:"a:f -'ffn‘g;i-,'f-"

13

*Fron: TIE (18 August 1985}'_.}'-" o

- Accord1ng tc th1s extract what characterises the d1fference between e

: ﬂvwest and East? _

© The. extract states that the 'frenet1c actwvity' (?1ne 15) 1n_Hest

Benlwn may be atiributed to two. factors‘ “What are ‘these?”

.Exp? - what you ‘think the wr1ter 1ntended when he remarks,"whatever5f'
may becaie of the sickle, the hammer can’ certainiy be heard r1ng1ng
~ across East Ber11n_;..' {line 26) - _

In. your own wnrds, and in-one sentence, sgnmm ise the EXplanat1nn thef':h .
%$n10r ggsz ?erman analyst offers of the 1mpr00ements n East Ber]zn .
L1ines’ 2 M . o

A

"'\ lf .-

'.-Hhat does the change of name, from the SchTOSserCke tq.une ?a'

_Harx-Engels Br1dge, tell of the rommumst takeover afte\\the war? -~

- A{line 35)

:;-The writer refers to Heqt Ber11n as | being an 'enc1ave' (11ne 23)
- our media the term is nften used. thh reference tofﬂalvis Bayx Hhat

. does. th1s word mean?

- use in descr1bing the Berlin. Hal]?

~,'(2}';;f'

'(gjff

What do you understand hy the term, a senlor ﬂest German ana1yst‘? "'-ff B
) . . _ A2y s

o T ey
th 15 'monstrous' (1ine 40) svch an effect1ve word fbr the anaTyst tolr"

_.(2).: ; |




ST

}.TQ;_ 

The Hest Garﬂan ana1yst Speaks of the 'hig effort' (11ne 3?) be1ng -1'=3-*:T”'
'_made to 1mprove the cond1tons Qf hfe 'in East Ber'l‘ln L

"“ﬂig 1 Hhat sty11stin r1t1cwsm May be . 1evel]ed aga1nst hTS use of the

pa

\‘ . '-..5/ "

word 'big' 1n this context? SRR

”7-9;3 Suppty a more suitab1e word u1th uhich to rép?ace 1t‘_.

SECTIQN B

:-ﬁIn his baok 'Arabla thrnugh the lnoking glass" Jonathan Raban makes a A
'study of the Arabs and their culture.” - In this extract ‘hé has just arrived
in Qatar in Saud1 Arah1a His impre551ons make For interest1ng read1ng.

L

o I went oyt to ook at’ the p1ace fur Myself. It was at that -
- moment in the evening-when the low sun goes squashy in the .
- . Bylf. and coats everything with a §oft thick light the- colour
. of broom, It gilded the wailing $ix-Tane. highway., It g11ded
the sandy roadsidy where I walked. It gilded the Tong trail
. 'of garbage - the crushed Pepsi cans, discarded Frigidaires, -
- torn chunks .of motor tyre, cardboard boxes, broken fan-belts ;
- lying in the dust 1ike snakes, the hU]ldiﬂ% rubble, polystyrene -
- packing-blocks; and a rather 1ong-dead So ‘many -cars had’

10 been junked at the side of the road, an ‘reared, rusting,

: _'f 15 pathatic detritus in view - a few stained dnd r1pped cughions, . :

- gn their axles, that it seemed Ieg1t1mate to. wonder whether
- people here threw: Pepsi cans out of cars or cars out of - Peps1
cans, - There were ruins, but they were not. plcturesque' sguaTId '
1ittle rectangles of mud whose walls had fallen out, leaving a .

- “achild's. grafftto, a wracked tricycled A very pregnant, yellow,
“ yulpine bitch - a_ degenerate descendant; of the Saluki family
~bared its teeth at me from.the heap of rubbish which it was ﬂ
- defending;- and -a rat the size of a domestic cat ambled coo11y

E 20_tchraugh a-pile of fluttering multi-coloured rags.

"_f1 utop1an city-state. Yet there was something about it which I

L. Tooked more 1iké the scene of a recent civil war'than a

recognized - the careless absentmindedness  of the very rich, .
- . Mo onhe ‘leaves more squalor in his wake than a passing m1111ona1re
25 some h1re11ng will clear up the mess afterwards, and to be

‘tidy is to reveal a stresk of mean thrift. Really lavish waste"l_i
is one gf the most certain of 311 signs of wealth. The man who -

~can afford to create stinking eyesores, ‘then negligently turn .
his back on them, is ﬂ1sp1ay1ng his money just as arrogantly

 30..;as the man whe furnishes his house with solid gold- doorknobs.

and diamond-crusted coffee tables. In a poor country, the -
Junked cars would have been either. stripped or restored; the
-~ Frigidaires lovingly salvaged; even the cardbgard boxes would "
. -have been dragged away to make fmprovised dewllings. Here they

.35 were'simply litter - the overspill of some vast and smelly

10,

garbage bag. - As the corpulent rats had ev1dent1y d1scovered,g"
this ‘Was a. handsome treasury of fi?th _ “3' o

From ‘the cnntext of the passage dec1de what the co]our of broom

o (line 4) must be. )

""-15 the d1fference betweer Lhese two Nﬂrdﬁ?

';5ﬁ12AAM5.'

-y

| (21_’

512);."

R :
lt:

. o
_The writer refers to 3 ch11d‘s graffxto' eline 16). Most of us are.

more familiar with the word ‘graffiti‘. What does 1t mean, and what-,;* S

::..12) .___
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ST _ S s T o
It 1ooked mgFe 11ke the scena of a recent c1v11 war fhan A ut0p1an
' c1ty state. ! (11ng~21 22} - . : : ”, -

Nhat 3u5t1f1cat1on does Raban ﬁ?ve for 11ken1ng this scene to

=the scene. of Q- recent civxT war

_What does 'utopian mean, and what Just1f1cat1on can ynu f?ﬂd 1n

{.

Vo an s altogether d1fferent strest ie. Cannery Rcw, made- famous hy

John Steinbeck. in his book of the same name.-

opens the novel“' { S T W

) ey

..30

- 35 .

CANNﬁRY RON 1n Monterey 1& Ca71forn1a isa

- ‘poem, a stink, a grating nofse, a quality of 1ight a

tone, a habit,.a nostalgia, a.dream.- Cannery Row is. y
' the gathered ind scattered, tin and iron and rust and L
- ‘splintered wood, chipped pavement and weedy lots .and

- Junk~heaps,. sard1ne canneries sof corrugated diron, . .

sans of. bitches," by which: he meant. Everybbdy. ‘Had

the man Tooked through another peep-hole he m1gﬁt haué

.saidy - "Saints and angels and martyrs and holy men,“_

" and he would have meant the same. thing. : R
In the morning when the sardine fleet ‘has ade a
?:catch, ‘the purse-seiners waddle heavily into the bay
blowing’ thefr whistles. the deep-laden boats pull. in -
'aga1nst the coast where the canneries.dip their:tails
- intcithe bay - The figure is advisedly chosen, for if,
“the ‘canner ies- dipped their mouths-into the bay the =~ -
carved sardines which emé¥ge from theiother end wotld
“'be.metaphorically, at least, even mbéfe horrifying. -
Tien cannery whistles scream and all over the town .o

fmen.and womeh scramble-into their clothes .and come -

" running down to the Row to go to work. Then sh1n1ng
- cars bring the upper classas’ down: superintendents,

accountants, owners who disappear into offices. Then

_"-honky-tonks, restaurants, and 1ittle crowded groceries;  ' )
-~ and Taboratories and f1op ~houses,~ Its inhabitants are, o
- as the man once said, "whdres, pimps, gamblers, and .~

~from the town pour Wops and Chinamen and Polaks, men

“and women in trousers and rubber coats and oilcloth

~aprons, They come running to clean and cut-and pack
. and cook and can the fish.  The whole street rumb1es
- .and -groans and screams and rattles while the Silver

- rivers of fish pour in out of the boats and the.

40

~ . boats rise higher and higher th the water unil they
~are empty. The canneries rumble ind ratt]enjL
until the last fish is cleaned and cut and cooked and

d squeak

canned and then the whistles Scream again- and the ' R- -
- dripping, smelly, tired Wops and Chinamen and - o

Polaks, men:and women, straggle olt and droop thexr .
‘Ways up the hill into the town and Cannery Row © -
‘becomes itself again ~ quiet and magicatl. Its normal’

~life returns. The bums who retired in disgust ‘under
. the bYack cypress-tree come out % sit on the' rusty -
' .E1pEa in_the -vacant Tot, Doc strolls from the

1 s
|- M1288M

‘Western B1ologica1 1aboratury and ¢rosses the- stréet -
gto Lee Chong’s grucery for two quarts of beer. Henri

The fo11ow1ng ednted extract E

vap1a1n the paradox fuﬁnd in, the f1na1 11ne of the exfract._ilﬁ;L;;;;';

RRCIE B

| fféf f*

. “P.T_O‘_o_.' ’ |

gt o
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“q.the painter neses 11¥e an Airedale thraugh the Junk
~.in the grass-grown lot for some part or pigce of wood
7 " pr metal he needs for the boat he is building. Then'
- the darkness edges in-and the strazet Yight comes on

',la:iL;SDﬁ',1n front of Dora's - the lamp which makes perpetual .
S -m?on11ght in: Cannery Row. Callers arrive at Hestern

B Befors - answering the quest1ons, read this extract again. Paylng carefu1

:'_Chong 's for f1ve nuarts of. beer.._~

:f_- . . ‘:
EJ -

: attention to Steinbeck’s part1cu1ar sty!e and tn his use of f1gurat1ve

':-5 $ hnrrifying.‘ (11nes 18 to 21}

]a&gnage

o 14;;_How can yf teil from th1s de5cr1gt1nn that Ste1nbeck is, not 56 nuch

* graveller passing through, but rather someone who 1ntimate1y knaws and_

f_Louk carefully at Steinbeck's u5e of the word 'wadd]e' ta describe the
“fishing boats® entry into the harboor {1ine 15). Why is thisa -

ﬁ '} particularlly effective word for him to have used in this context? (3}
-lﬁﬁﬂ-Exam1ne His. comment "The f1gure ‘45 adyisedly chosen for if the o

 cénneries. dipﬂed their mouths into the baﬁ the canned sardines which -
emerge from the other. end wruld be, metap orlnally at’ least even more-

“-?j“lﬁ 1 ‘What can you deduce from this of h1s attitude ta canned R P
: sard1nes? L L _ g (2};""

o iiﬁ}ﬁ-fﬁxplain what he means when hP says, 'The f1gure 15 adv1sed1y .
o fhosent, | o t2>

flﬁL:VIn descr1bing the start of the working day in the cannermes, Ste1nbeck

beg’ns. three successive sentences with the word 'Thefl',  Normally such- _
~ repetition would be frowned upon. Examine Steiannk‘s deiiberate u5e R N
~of this stylist1c device. What dOES he achieve by ft?2~ _ - (2)

: 18, -'They come: . running to clean and: cut and pack and cook and can the

fish,! (line 29) "Here, ton, Steinbeck uses repetitign, this time of . _
- the wird 'and®, He also.uses alliteratior. 1f this s ntence Were e
< read aloud, how would the 50und of it add to its meanir g? : N

NE _19.1_SUMMAR1

A pub11cation devoted to Ste1nbeck and his- work is be1ng p]anned~ A
- footnote on Cannery Row is required.” Write a factual report on life
on Cannery Row, based only on the information given iw the passage.
“Include all the details you think necessary, but confine your report
- “to no more than 100 words. Pay particular attention, also, to the
- audience of stutents of . 11teratura for which ‘the publicat1on is

. 1ntended. R S o _ "__ (15) "
. L o
° :.%m

ological to see Doc, and he crosses the street tolee -fj{j}ﬂ§§&7 ff'-“' '
| TN

-y loves the place he is wr1t1ng about? - R _"f3}2 o
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| o | SECTION D
In this section you are asked to examine the following TWA advertisement as
well as the two cartoons reproduceéd from 'Punch’. In the TWA advertisement
- the paragraphs have been numbered 1-10 for your convenience, ' - ..~ =

__ CARTOON 1|

| Meight thirty Ihoksdna’-feei. Sying time four and @
haif hours . . . we hopc you will enjoy your flight"

CARTOON 2

Coady ™

C “ﬂ only these hidegus billboards _weren'.' '{w_re ¥ »
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_. o e g (secw pape,.) = Ha 12/2
Even at 41 000 e

R

ﬁwﬂrd”:émmrbmnq? . - - D S R
' 3 A WA, we mpm 8 map cf men aud womn w!m M&e tlmr imng o
by ﬂymg oxr pldae:. T!mr job? Ta ::11 us wbar it like being 4 pmager on WA.;____ -

' m'!me, for atm:u reasons vefy few pnpk imw wl'w theyare. -
4 . Thy L fw their ﬂ:gb: .’n&e any u.fm' bacrenger. Tbe_y c‘be:.é n Iz&: mxy o
e ax&a*parmger Aad orm 123 &oam’, rbcyhr treased Ma any other pawerxger | '_ | _
' - In ﬁm. rb; au{y dzﬁ"em:e &emm :bm aad aﬂm p«:rmgm is r!m:,” |
| z&mngbam the ;ommy, :bq'ﬁ 5: :aémgr ;m R o T
. On the mmﬁ. ﬁ»' :mraum rbq'!? Iacé Rot a::{v ar. :be ﬁmd amz' .um:,'
dmr .afw ot rﬁc d’a:e on the magezines, (Lm zmé’: Aews i kad news,) ' 

* the Jmaadmg ,mumg:r)

mﬁi-e it aﬁmd é:fare )w: b:m ra .-:.ré far i, o .
s F’ua!{a, wbm the notes are mmp(m& :bw ga m:a a reborr A nporx wbrm |
gm 10 .ramesm wba t.bmé.r rbm ] gaod um to run an axrfme is :o ::ar: ’mm tbe B
pmwgm’ point of view S c | | " | |
‘16 He will read the nparr. the good points am’ the 6ad and oe”! acr on i, :' -

Hes H'Je uma’ of :f:re mrfm:. Tbe Cheirman af TWA.

B

21, 21, £ What” marketmg strategy does ThA empln_y to gnsure that
o passengers beﬁeve this image? - .

L 202 Wny is it mportant that very few peopTe shou]d know the

_ 1.21‘3- ‘Last week's. news 75 bad news'. In terms of the mfarmatmn con-« -

fl ) .. ey " - -\1

i 3 ' Am’ drbnsgb zr‘;' ngﬂn’ed a.r one of the moss mpmam ;c&r o :éf L ‘

B 7 . Tbey’l! aurm the .rmrfdardr af :6: m«-ﬂ:gbt :er:rx:e (Sammm: 6y ;f@mg- o

20. '_what mage of 1ts airl,mes dues t‘he TNA adverhsement wish to promote? - (2)

‘were not above cnﬁc:.s 1 .

S -1 Iz‘: rm umiam ﬁr m!:sm % baw tbnr mm.r. Bw bow mny amazjy_ . SR

ForthebarofAfmnca ) : T
s . (2) :

- _tamed i paragraph 6, exp?am why Last week‘s news is bad qgws'. (2)_ ]

¢ - And .'brﬂl mﬂm’aw’? :ber.e :be detarir Smm'l tém,g.r fnbs wéefber r.'r:r.z e |

- identity of TWA's intarnal a’irline eritics? . o IS ¢ I A




'1"_ 23.1 -In contrast to the_advertisement what 'reality' uf a1r trave1 is

' =:23.3 3Apart from the nhviuus distract1on offered by the baby, what further |

.,

r 524@2 This cartoon depends rather on 1rony than on obvieus humour fnr 1ts

.'25.

\.

| -3_25.3f Paragraph 3 ‘makes use of the word s. Indig\te the%ﬂ1fference |

. 25.8 Look at the structure of the sentences in_paragraphg 6, Q and 10. _Eaiﬁfjf'

25;9 eThe phtase

'”23}2"61ve two_words to describe the expre551on on the face of the man

- Eusrxsu ansr LANGUAGE HG

: (Second Paper) el _..__5 HE 12/2 ‘

Exp]a1n the pun 1n the: opening bo]d text heading to thw advertlsement. .
- Examine Cartoon 1, Both the advertiSement and cartoun 1 1uok at sim11ar
aspéhes of a1r trave1, name?y, the comfort of the passengers. & _

; depicted hiere? SN

_"srtt1nu in the midd1e seat. :_=
Issource(s) of 1ncanven1ence does the man 1n the midﬂle seat have tn .
Xhendure? o _ _ r o _ _ C

23.4 Wy is the v1sua1 aspect of this cartoon 50 vital in making 1t |
Lo humorouc? = O _

Now luok at Cartoon 2.

24.1 Jonathan Raban in wrfting on Qatar and the Arabs (Sect1nn B} and thxsf_.iéj 

S cartogh. make a similar statement about modern SQC1ety HWhat is 1t?

_ _effect. Why does the reader 'smi]e* on- See*nq tha second frame?
24¢3 In what Way may this cartoon be COnsldered sat1rica1?
24 4 Nhy is there ho text attached to tHE“seCDnd frame? '

The questrons that follow ask you to examine 1ssues ef language and style -
from the TWA advertfsement. o \ - _ o

25. 1 .Rewrlte paragraph 1 as one sentence, making whatever thanges are.
necessary. Ll . o

25.2 Paragraph ? cuntains the. foiinw1ng statement. ‘At TNA we emp!oy a4
. group of men and women- who make the1r 11v1ng by flying our p1anes ' In

. context this is ambiguous ,
- 282 1 Explain the amb1gu1ty. .

25.2. 2 Rewrite the sentence, 1nserting the preﬂosit1on required tnr
. o remove th1s amb1gu1ty : . : , .

between it's.angd: its.- S e
- of thesr [} ragranhs cnntains an exampIe of the same- grammetica1

o om1551on. b

::'25 4.1 What is this omiss1on?

“ .

S .25 4. 2 ChoOSe any . ane of the sentences cancerned and rewrite it so as
T - to e11m1nate the error. _ _ ,

hras "assen'ers'.-o\nt of vieu (paragraph 9) may be e

~‘perceived as containing an errpr, | ither correct this rror

Justify the correctnesg of the phrase. Srrers or
_ L _TﬂTﬁL.- 100

jf._£2J _
. __:(2)

B

@]

(2

el

E;'tzl'

-cahe

"-ie.(?);

<21-7

o
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U231 In contrast to the advertisement what 'rea11ty' of #ir travel s jf7p=p'

ENGLISH FIRST LANGUAGE HG

(Second Peper) o ;::_ | HG 121251f-;;

1-,.'

Exp1a1n the pun 1n the open1ng bold text head1ng to the advertisement‘

Exam1ne Gartoon i Both the advert1sement and Cartoon 1 look at 51m11ar ) f7

~aspects” of air” travel name?y, the comfort nf the passengers.

'dep1cted here?

-;“zsrz{*ﬁ1ve two' words to deSCFled the expre591on on- the face of the man |

:s1tt1ng dn tﬁe m1dd1e seat._:

23’3 Apart. from the obvious d1stract1un offered hy the baby, what further '

source(s) of 1nc0ﬂvenience dees the man in. the m1dd1e seat have to

j“eﬂdure? . . o . S
?ﬁiaf'why is the v1sua1 aspect of th1s cartoon st vital 1n maktng 1t
_ rg:humorous? o T . : o o o

o f . T
Naw 1nok at Cartoon 2. ”_f_ : BT

I

f_.p

25.3 Paragraph 3 makes use of the word 1t's, 'rndicate the difference_.f..3

254 Look at the structure of the sentehces 4n paragraphs g,'g and 10, Eaeh-f*:

t1525;5' The phrase passengers' point of vieu (paragraph 9) may be

Y242 This cartoon depends rather on irony than on obviols humour for its

.."

"24'3' In what way may this cartuon be can51dered sat1r1¢a1? f-;_ﬁ';'_'p_'

'éS.Z'_Paragraph z contains the foilowing statement "At THA, we employ & :
- group of men and women who make the1r 11v1ng by f1y1ng our p1anes.l in

_24;1 ﬁdonathan Raban in- wr1t1ng on Qatar and the Arabs (Seqiiun B) and this

. cartoan make 3 simttar $ tement about modern soc1ety, what is 1t?

effect. th does ‘the: reader 'bmtTe' on. seeing the SECUnd fhame?

24, 4 Nhy 1s there no text attached to the second frame?

from the THA advertISement. :

25 1 Rewr1te paragraph 1 as one. sentence, making whatever changes are » B |
L _ R e AR)

_necessary

context this is amblguOUS.

[

'25 2.1 Exp1a1n the ambiguity. :

' 25 2 2 Rewrite the sentence, 1nsert1mg the prepos1tion required to .

Fentove th1s ambiguity.

: hetween it's and 1ts B o L

B H
K‘\

‘of these paragraphs contains an: example of the same grammatical
0m1551on. o | . . . v

<:25 4. 1 What is this pmission?

25,4, 2 Choose any one of the Sentences cuncerned and rewrite 4
to eiiminate the errOP._;_ e & it SO as

 perceived as containing an error, Either correct this error o
Justify the correctnesg of the phras » o

TR _‘{’/f«ll.-;‘f‘-ioa:

_123312

'f_sijee

The questzons that fo]]nw ask you to examine 1ssues ef 1anguage and sty]e ; L

Y3

@

MLZAMM
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. 'ENGLISH FIRST LHNGUAGE HIGHER GRRDE FBPER II

- Remenber t‘é;”the memorandun ig not a met of model. answers: ST £

- indicates the - dirgetion that anewerse can/should take. - It uses
words from the taxt, ghare cgndidatas should use the;r own. It
uges point-form answérs; - candidates Ehoulé not. - The hette:,

':'candidates'_answers will frequently deviata fram the nama.r_;*-

-.Rememher also that thasa are . first languaga aandidntes. They are -
. expected to be able to write fluent, correct English. Penalise '
.. when this is not dona, as ﬂirectad bﬂiynhr;chigf-ma:ker.'

-;sscwxou n

::'iﬂﬁ_, Hest Berldn S e Eaﬂt Berlin . o
s activity & vitality . . ‘" drabness ) The ansver ié hersg'
© - ‘glamour . . e sl - 0. abnormality). Accept thia as -
-_~capita11&tic : a_,ﬁj. e e cnmmunistic) vell - _
Qf~j2, "f. 1efthEr form the ?qu_}nnd:”aﬂs (effervescance ”andk
' 5creativity) SN : D RIRTEE
-;gﬁa strategy for daal!ng with canfinement, isﬁlation and un- .":'"
eartainty - o ) .
{Candidates prefarably to g2 own worﬁs. Both aspects T
_;required fgr full marks.} o 5 .:g__:_y; - ”_T{:;_ﬁ m__1 (2) C
3-“f (l more. testing guestinn hbw} after two easier bnaﬁ.'_  thaﬂ."'

. bettar candidate has an opportunity to emerge.) .
"~ Hanmer ringing - a building spree; - change; ‘symbal of
I “industry; ‘also a symbol of communiam ~(2)
_ - “the sickle . - agricultural,x '~ ehange . £o -an. industrial .
'.V~-j=" ;.W-“-I'-,_: Bouliety is undernay,“ sickle ig in its de- .
IR scendancy B T (1)
e T e oL s 13)
- 4&_--(Hust be Owr worg a Hust be one senténce. - ‘Must be a
s ;“summar s_'. Penalibe. ° The fnllawing answer is adequate for
.ful mﬁrks. ' L

_ "Tha authorities are attempting G create the 1mpbe=sian of a fT':A

- normal, vibrant European city uh re people liva well.  (2) A

:'5.  Change- of nSmaéwwgfqta imgaae 'a: particular atnn&pbare.f~  _.

© 7 (Accept any. answer - that points tu thiz and is nnt a . re«
nriting nf tha quastion.) f7¢. ST (2)

”::G;' 'saniar ) 1ead£ng}rgppacted -.-

' _analyst - political commentatarfauthnrity °W pnlitical _
' mattersy R _ R I . _ﬁZ}'

L

'_TRANSVAAL EDUCATTON DEPARTMENT
;_ Copyright reser?ed :

- ..—-vln-r-n-v




,_.  ?; :_

8. .Knswara muat puint to. cannotation and dendtation. __Itsxhuqe_
: -'size, but alao what it raptasants.'i R &3

9y '9,; & £1at word/dead wora/c11¢ha.

Candidate sghould expand on. thie. . The word "big” has

- little meaning ax used in this context. It is non-
- . .specific, overworked and too colloguial. - - . :
. 9.2 Avard 0,5, 1, 1,5 or 2 depending on ansver.

(BECTION B

%ﬁ"‘m .f’ﬁ‘l"l;nw‘.f":’? lf'*"ﬂ'f c,)

' ;_11; graff 0 - mingular; graffiti - plural gr) - 3
- {0nly 1 ‘mark -if candidate does not indicata which 13 sin-

_gular hﬁﬁ which is plural. Yoo A ‘(”)  -.

12l 12 1 wreckaga,-ruins, dead animal.

‘Angwers should point to all of ‘the ahnve and 1ink thasa- -

;Vhé ta,&he ‘aftermath of war. : {2y
Vi 5 o (Ang answer that indicates thiz.) 1) Clearly
this is no poor state.. Not aven the junkaﬁ care have
been stripped, ag would ‘be the cssa in g poor country.ﬂu

e . __‘2)
13 hnswer must indicate an undsrgtanding of paradnx.
- handsome f£ilth - )} acecept either, or - __' -_:E
_ treasury ot filth) ‘both " azpacts__ ;n~'_____ R ¢ 3
SECTION C
' 'ﬂ

,1!; 'His intimate knowledge of the place is nbvious as 1s his afn; o

fection for it.  Writing frow persondl  experience. . Cane
didates may point fo the first paragraph, to his tone, to

his familiarity with life on Cannary Row, and to his use -3 SO

~ firvst names (Doc, Lee Chongy Henri)._ . : (3)

15. - (Anather opgnrtunity fnr tha tnp candldates ta emecge.; jEx—

S pRet qood ansuers For 3 3

16 16.1 Answera must point ta hia disparaging .(nQQEtiva) at-'-f

WL 7 titude to sardines. R o (2)
" 16.2 Figure = figure of spaech. R e
“ . Mvisedly chosen = appropriate comparison.

(hnswer must amhrace hoth aspacts for 2 marks.jL:: (2}”7

5f17g_'(Hera, too, the aandidate § sansitivity ta ‘style, mood, tone'-"

ig being probed.) Candidater pust link repetition of "them"

to. ‘repetitiveness “of the warking day. '  Sound and méhaning.
_ Serving as a link between the ‘sentances, unitlng them, '
: (21 o e R T L s



e

-« labic werds create impression of machines at work. — Repati-
 4iveness of sound is linked to ‘the repetitivenass of the
- production. line. R l,;__. (3} e
19, Canﬁidates must o
' - (a) write factually, R i S S
-{b)  limit their answers to 1LD words, - -
(e} -write to the indicated aﬁdience._ S
. Penaliee the inclusion of non-faqtual 1nformatinn. ‘The. fol«
'lawing points might help:. S I
31._3 Cannary Raw is in Monterey, California. -
- 2+ While it may have intapngible qualities,.m.
8 it is definitely run&own.~-_t' - .
4., Fishing and the canneries - main industry.- R
. Boats fish -at night -and dellver: the aatch in’ the .
: morming. . S _ e
- B, - HWerking- Llass-- pedestriana.[.-'
o " Executivas - mutor cars.
8, Cosmopoliten o : CL : o
- 7« .  Boats unload the catch and work camm&nces.-_.--
B. ' 'Noigy activity. ‘Busy, tiring work., = ' :
_ - Aftér the warkern retire Cannery Row ie quiet again.
'.510. The lowals" then come out and go abaut their businegs.
. ,Hark glnhally gt ar 15. Then analysa aacnrding to & rntio' :
. of % marks for factual information given and. 6 . for ‘style. . .
. The 9. for tactual information need not embrace all the -
'.poiﬂts abﬂve- . '. ® “" '. S L TR oL N
SECTION D
205 Image of a caring durline, -&ne that is cnncernad abaut pas-
' Eangar tomfort._ o _ _ (2) o
. 21. -21 1 TEH%R. tells in. its_ adverts of its use: of employees
R - who$ while pretending to be ordinary passeng&%s,_ ac-
='atually asgesg and’ report back un the standards of in.
- . flight serviceq - : ' {2y
©21.2 To ensure ananymity and tharafora thasa amplayaess'%g
recaive treatment no different frnm that of any other - -
- :-passengera.m : RN ¢35 I
- 2%:.3 The presence of "Last week -] news' ﬂould pnint to a
" :lack  eof care/poor standards{falling ‘attention to .
. ~detail, ax indiceted by not having the latant -'néwgi___
_ .availab;a L _ o 5 _¢% {2y
- 22, Candidates nust illuntrate an understanding of tha pun. (2}
" 23, 23, 1 in thin ~_ case disconfort is accasioned by other

As for number 1?.' Sound here reinforcas maaning.-: Monogyl~

‘travellers. Travel is not all glamsur and comfaort. (2) -

:és 2 Award 0,5, 1,' 1,8 or 2 dspending oh appropria&enasa of

anEwet. .. - SRy

23}3 Emoke from male passenqer,__ albnw in rihm, noise frou:

lnudapaakar.;

N

E E .



3 ”,Q”kny twn ‘of the &bﬂve far 1 mark aach.; R “Aw”{iyf-“*'

| 23.4 Contrast between text and pictire is. impartanta “The = . ... .

- * words-on their own are nat funny at all._ Irony dapan-“"
ﬂ.fﬂent nn hnths Lo R R . .

U 24. 24wt Mankind spuils his environmantp He 'judﬁs" fi:m _F'
. 24.2 Any’ accaptable exp!anatian of the humour af thg o

Lo cpartegns S & SR

/24,3 Understanding nt satire assemtial.. o ey

T 24.4 The picture’ tells it a11._ Text is smpetfluaus 1n BT

o 'frama two. __,w ' . T ”f' T
T _ o (2} . S
__25;;,25.;]ﬂh11e 1t ie nnt unknaun fnr' airlinaa ta have thairfﬁfﬁffiff
C 0 eritiesyc (one may wnnder) ‘hov many actually reward them 0
- with money. - {Any- such answer. .. Deduct 1 mark for. any;,_i;-;;"
_ﬁgerrab of style,d 1anguage, punatuﬂtion, spellinq 2% § - S
_';ﬁandidate s"anaweru) T :

et - Reeept @ It's »a e ‘eritics, . but e money? (2}

“g\;-zs 2 . 25,‘ 1 wsTha='rsantences ?actually suggem& pil t"f'f~il*'m
f#»;.a?:t'.'\, S :éLCRE iy pllots - are  not: 1ntenﬂed h re. e
' -=Uﬂ_ﬁ ~uyw' L ':-Hancé the amhiguity-_;y. o {2y .o -

T e 25 2 2 "Rt T WA, “employ .. & group of men and . .
L ggvamen who make their 11v1ng by’ flyinq on ini' R

._;_pup planegss® - Accept ' any _ sﬁitabl

SRR T Eregositian..;.'i*? i : E ¢ B
';»_25 3 it's = it is T ite | poawessian m;=j_'(2) o
: ;-_-25.4 25.4.1 ';' Lack of finite ‘varb, R 2y
SRR 254,20 ‘Two marks if obrrectl dune.- L 42y
'?7:_._25 5 chept ' paseenger's ppint’ of yiew, or _~~%A~ﬁj-f{y-; -, g
e i o Te passangers f'gints of. view. : gﬁ_ e {2y oy
e oy' ed "5-‘ *’.M.sn R A T 2 IS

Sl e e "-'f 2

. ,__'--"-
. .

..I‘ o,

Cwo rdnnwo

e,

o

Lo,

S



/4}$Uf:f¥i>!)< C_—

e

D r:\ _. -

/4;7

ENGLISH FIRST LANGUA&E
- HIGHER GRADE _
: (SEcoND PAPE y.,
COMPREHENSION ANu NGUAGE

HG 12/2

- He 12/2- -
Yol e X2r2 o
L He Az
o Me 1272
ol we azie
e MG Y2/20
o] oHeo12/2
0 He 1272
) 4 HG 12/2
oY HG- 1272
SR T . (3 -7
o e 12/2 o

O HG 1272
-H6 1272
MG 12/2

HG 12/2
WG 12/2
MG 1272
HG 12/2 -
WG 12/2°
HG 12/2
' He12/2
WG 12/2
HG 1272

Heiz72 . | .
CoHelz/2 o | oo b
welz2 ol

ez |
CWe 22|

Be 12/ b

CWedes2 | e
SR - 17 T R A T e
CWelel2 e
BT

e dzzy b 121y

" THIS PAPER CONSISTS OF 10 PAGES =

Sy
RS U
g

SENIOR CERTIFICATE EXAKINATION NOVEMBEK 1990

I

)
T

| TRANSVAAL EDUCKTION DEPARTHENT




AL SETNE

| This examinatmn paper consists of FIVE SECLONS on a related topic. -

H IGHER GR&DE

 ENGLISH FIRST l.mams Hs’ wel 2|

ENGLISH FIRST LAHGUAGE
- HIGHER GRADE. ~ -
o (Second Paper} -
COHPREHEHSIOH AHD/IéhHGUAGE

HG. 12

TRARSVML EI!IJCRTIOH DEPARTHEHT

smba csmmm EXAMINATION 'NOVEMBER 1990

g i suggested- <l

that you spend 20 minutes reading through the entire paper. Then study each passage and

“answer the questio

s that follow in the time allocated to each section, te ensure that

- you have 25 minutes at the end to complete the summary. Please bear in mind that the
summary 15 based on the issues raised in EACH of the. preceding four sectlons. 5 -

"'_AHSHER ALL QUESTIONS usmg the given nmbering system, P'Iease head each sectwn_

cleaﬂy and 1eave a few hnes open between each anmr. Ru]e nff after each section.

(30 m‘lnutes)_?_ - o

SECTION A
- PASSAGE ONE
} am tired of hearing that man iz on his way to " The mrviu'l of the dtstant past i homan
. exkinction, along with sost other forms of Tife,. nature manifests itself at almost every | =
© .7 Like many others, I am alarmi. by the destructive - momment of our daily 1ife. Ve build wood | - |
Co T effects efnurpuuer-intmticated tec!mo‘logyandof 45 . Fires in stean-heated city apartmants; we =
.8 our . ungoverned population -growth; I-know that . keep plants and andmals sround us as i to |
" sclentists have even worked out & specific saintain, direct contact . with our own: ]| -
. timetable for tha sxtinéticn of -ankimi But wy - - origins; we travel long and far on weekends -
" own view of man as a biological animal sugpests - to véecapture some aspect of the wilderness *| .
. that :c-athing mrse _than: extinctinn is in storu_ 50  from which our ancestors smerged centyries . |
1 10 for us. - _ _ . ago. . EE :
_ Han will sur\r‘ive as @ species-fﬂr ong r'easnn':- he . The problem of the enviromment involves the
t':an adapt to almost anything. [ am sure we can. salvation and enhancement of those positive
t to the dirt, pollution and moise of a Hew - valpes whick man uses te develop kis
: or Tokyo. it that is the real tragedy - we 55 ‘umanness. - It finvcives, ultimstaly, a
15 can ‘adapt to it. . It 13 got man the ecological | social orgamisation in which eath person
"crisis threatens to destroy bul the quality of = _has freedry in selecting the stage air which
" human 1ife, the attributes ihat !Inke hl.mﬂ er o to act hix )ife: a peaceful village green,
different frm anima}l er. : _ - the bavks of & river, the axgiting plazz in
60 & great city. Survival iz not enough, -
Wiid aiimals can smivemdeven mltip‘lv n city Seeing the Hilky Way, experiencing the |
0 zoos, but at the cost of lusing the phyzical and fragrance of spring and ohserving other
© behavioura’ splendour they - possess . in - their - forms of 1ife continue to play an fmmense
- naturs) habitat. Similarly, husan baiugs ean . vole in the development of huminness. Man
almost certainly survive and wultiply in the 65 can use many d"‘fﬁrent aspects of reality -
polluted cage of techrological clvilisation, but ~ . to wake his 137, not by imposing himself
25 . -wo way sagrifice such of our hueannesz in adapting ‘as & coeunror  on nature, but. by 1
 to such conditions. Like aniwmals, men tend to partictpating a the continuous act of
make some forwm of adjustuut to dangerous - creaticn in which alt Yving things gre '
corditions, when these develop stouly without 70 engaged.  Otherwise, wan way be doamed to |
T giving clear sims of the dalelerious affects. ~ - :urﬂve as smtﬁ‘flﬂy 1esa than hwpsn, :
- 30 Paradoxically, most of the threatening situations . ) :
- wa face today have their nl*'lgins in the ims&' : B R "\-_-
© - adaptabiity of wankind, _ '
.E:?‘iﬁists a::ud-adiua'lhscimtiata have been - % S L '
- ~ chiefly conce with the undesirable effects of = }Fgmm;nft " m‘wa o I
35 the physical emviromunt of mn. But the reative  Gickefalier fm?v:m}ty 1:_?15 M""““ ]
. aspects aremore inferesting and more iwportant n . - '
_the Jong run, A buman environment sust allow ways
© for man to express his aborlgimai nature, to _ T
: . satisfy those needs that are rooted in tha Stane ‘From: LIFE NAGAZINE | -
4 Age, however: ttlnwtuardchangesﬁruugntq
urbanisatian and teelno‘lngy o '

TIHE. 2!; hours -




A S ’.'Easusa rmsrr LA&BUAGE ﬁ 1212 3

CiA szmon A . B

oJ 1: .-:-.IFJ the npemng paragraph the wr'iter vefers: to the theory advanced b,y many"
. _sumnhsts that man s Ql‘l the way to extinction. - (Line 1) RN

l } \Using your own: words, Tist FOUR of  the majur aréas. of cancern tr.«--._' RPN

_ environmentﬂ smenhsts as mentwned in paragraphs 1 and 20 (4) '_";:. |

1.2 ':",'Do you think the Writerwagrees that ‘man s in fact headmg fm,.'...-

' ’__extiﬁction? Pleass: give a reason for yolr. answer R L

__ What point is the wt'iter’ makmg about manand’S@future by tus refer‘ence ta.. L
-'-_-'_animals 1n ci'ty znos (hne 19)? g -;“ e (3} b

e -.,‘-

_'\_Accnunt for the writer s ase nf the word *?aradoxicél‘ly 1n ‘Hne 30 . (3) _- )
From- its context mthin paragraph 3,.deduca the meaning of the wo'rd .

o ‘deleterious’ (line 29}, : e o (2)

. Explain’ whether the word 'rooted' /P fre 39) "is usedw‘hteraﬂy“ ér}"* S
: -metaphomca'l'ly in th‘is context DR ¢ ) R

A’

6. "_.What evidence 1 there T paragraphs‘*# 6 to suggest why we Soutﬁ Afncansi"'_ DR
- pecasionally feel @ need to escape to -places such as ‘the Vaal Dam, the - o |7
- Drakensberg or the Nata1 cuast" P1ease answer brieﬂy in your out wor‘ds; (3) ]

~:_=.

% ExpYain. why the. wwter s use of‘ the SEMICOLON may be Considered a. bétter

| SR punctuation mark o use than a comma or.a fill stop in 'Imes 45 and 48, (3) .

. The writer mamtains that there are’ c:ertain elements needed in’ hfe ‘lfﬁian""'* R TR

- 1is to survive as a fully-human <being, Refer to paragraphs 4-6 and deduce.':- -

_.,__;what these three e?ements are, Please use yuur own words (3] “

e




10,

| 11.

. irrational emotion for a specific purpose,

0 |_HIGHER GRADE
. SECTION B

y seals ey

. Ly

smashing the haby seals
eve. The second blow came - -
ironin 1he ntrw ing side.and :
canghl theseal inthe ek~
Juning. him. He Ly ng.
_ . tmlnlefn lnlli:lg the ‘:‘iﬂ{:
* swen| n.lram the point of §
u!cecf killers, The liest hpw f:il'hp he paming skin-
- missed,  vatching  and  ocdalive. . ... -

| ISNTCLUBBING A BABY TO DEATH
15t DEGREE MURDER?

Jho o m  r a A —

It was renidshable how the

Instinet 1 Yive shawed up

. even In 2 baby oeal, He
© would aitve bis head o -

- awhid' the murderous ihuly,

- Bul the chb war ton bigr

' oo fast by eapér-

B T —

different techniques that have been used.

How has your attention been drawn to this advertisement? Refer fo three

S

A

@

The intention of this-ad?eftisemént:is.threéfo1d. -any:that you_arg-aware._

of this by stating:

10.1 What FACTUAL INFORMATION it is providing
ig,% What CAUSE it is propa :

This advertisement 1s a blutant example of SENSATIONALISM. Semsat
has been defined as the conspicuous arousal

being manipulated
ment. B

What EMOTIONAL RESPONSE tt s attempting to arouse . -

jonalism

of excessively strong and

By referring tu:apIfopriate'HOrdé_and*'hrases, show hoﬁ ohr'rés dnSé'ié
gy_thg sgnsationalisg of the writing ig'the adgartise-'

(_5}(14)'_
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EHGLISH FIRST LAN&UAGE

fﬂ6i1232_17a

ST o SECTIONG Lo T

Tk suipher, -and-serrated Flames, Yike oircular zaws, squeezé ¥

- lt is nn‘iy uhen yau,get LY lht‘lé further north, . o the | _
| encounter the real ugliness of industrialiss:= an ugnnm = frightfu] and so arresting thai: you are
: '-ob'ﬂged. ag it were, to come to terms ams it

. A s'lag-heap s at’ hest s h'ldepus: thing, because 1t is Ty p'lmﬂm and fumtion'lnss‘ lt is smthing-...'...".'. A '

| and fro by red-1it boye. and yoi hear the vhizz and tm-p of stem hammers and the
. under the h’lm. - _ _ : . . E ’\ '

: .’- e T

tterytmsandheynnd thatyouhegintn
of a gidnt's dust-bin,

just Sumped on the earth, 1ike the emptydng Often the slag-héaps sre on fire, -

"and xt night you tan ses the ved rivileks of Five winding this way and that, and also the slmim
-1 Klue Flams of suiphur, which always sees on: the

" the stench! you
" Even the shﬂ'lou river ﬂvat rung throigh the town is usually bright yellow with sm #

| .8t night, whuin you cannat, see the hidkous shaghs. 67 fhe houses and the b'lackness oF 4verything; a town
‘1fke Sheffield ussumes a kind of sinister wagiificence. Sometimes the drifts of

paint -of expiting and alwags sprimcmt again. .

If at rare mosents you utop swelling sulphur it is because have

fourdry chimbeys. Through the open doors of° Foundries yoxi seé Fiery serpents of in nf ﬂ 4
QJE f‘ﬂ

.“

e e e S o e : P ’ . s %

soling gas,
1;51 or other. -

0
‘subke are vosy with
Femese Tves - out fmbmeaththecmh of the. . ]
Leing hauled ta.. -

15

4]
P

Good descriptive writzng usua11y appea1s to at 1east one: of our F1Ve
. senses.

' semse,

 (line 12).:"-2 |
18.1 Hhat do yuﬁ visua1ise from this sim11e?

Examine this imagé from paragraph 3

'serrated - f1ames, 11ke circu?ar saws, squeéie 5themsglyes=gbdtf7,.t’

13, 2 How does the. a111teration he1p to intensify

tha s . ter impression
of this 1mage? ﬁ.s mpr ssion

e

s

“Identify the writéer’s use of three different sepsés in this -
description, providing an appropriate quotation from the passage for each .

(3)

LR

“_;_(3)

AR

&
S

g T Attt A i [ e, s g 7 Ak ekt Um = e e
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CENGLISH FIRST LANGUAGE . MG 1272 |
lgpemoe o - |

ey e ey .

o

o

2bapdoned, grey and- :oi'led .l no-lul s Tand in the eveuing rain. A lisbo,

a8 And thes on the left, mn dn the b‘!ur qf his. sham, he sudden‘ly sa mthing that atarﬂad
- hims - Suuthing huge was yrning,: Tike & town incloerated by the hlitz, sbandored and guttering dn the
- steady rain. . The &l above it was choked with sulphurous swoke that slowly builed upward, sifently,

.| " skaleton of thd smoking T:wm, whose _
- wmi1T8, the smll of his oo indestrial city. Munched over the bars, the cobbled pavemsent 15k s13ck
- uet siate beneath the Hissing tires; the rain beginning 2 cold trickla down his neck under the flastic’

- fur

Tha rider hunchisd over the bars of hia mlomnae. and v nordh futo the sacky Tain.  The Sgualid .
.| ‘fringes of Loeds. - Mo.mada) suburban housing. It seemsd to him that the road drove through a largely | -
1 ety plain on whick, at random;: mmeasly. i stona house, a factory, a w-.-zge a bﬂck aarelmse Iay R |

from the sesared flves,  Hassy cmg)dm and dark grids lomeed out of the rain - the charved stee) - B
well hit nostrils Fieally caoght. It was the' smeil of -steel 19‘.' S S
'I'Q Itut an senae uf dIWort. nrmd hy the foul ’la.ntbcape and the bleired firas nf~ theyblast - 7 o f

B ) ﬁ S :._ | | -'“""F“fﬁﬁf‘_f*

§

\ Identify thres features that make this scene depressmg
- \ ‘How does the nunctuation contribute to this mood?

Leeds as a’ ’Hmbo'

15 1 From the dictionary extract on page 7, find THD dlfferant dehmtio

\ passage,

B

- 'limbo’. Indicate from what LANGUAGES it 1s derived dnd what the
- ENGLISH MEANINGS of téie uriginal word were._ AL o

N

Refer tn the opening paragraph of this extract, | - | \;, o

of the word ./ Hmbm that correspond 1o~ the use of the word in the (2) -
15,2 From the dictionary extract,  exaniine the | yivation of the word .
| q3) 7

.

| ' ﬂ {3)
1&\ At the.end of the openflng paragraph the writer refers to the outskr et hf" -

. /—\3‘-’..:' .

ary

T




S

© . 15.3 What is the plural afwmbot B

 16.

:'_.Compar'e the descriptions of thé cities in P&ssages 3, 1 and 3 a

HIBHER GRADE

-__.--Eususu FIRST meuasflf ““m |-

A

_..llnl:i( &uln are, o wi { :
R o frgmduwulﬁfngm'w[nwgiﬁ. e
o J R mr - l'rnm d-. mmpltl:h! dismember with S

IR B "‘“i.,,':,cndumd nrqlmlmnmcl =
1 e:f?bm'aa' mfpmbml.muc wF

1 lr‘mble!:. Var {arch.) ol At o
: l!‘mhr'aﬂ::uu Lo, Fe:m‘l;‘u!;‘wnfm- T

b etuemi wheeh, & S

. mn-l.i’&':umlj - N :'{up}. ntmh limber. SRR LA

e up.m), fasten ‘Jung_ o

3 ah-.)'“ﬁ.m Bmoline, ap& O RPN L

LT ) l‘?ﬁd“} fuy (fitne romit b ol e g

R R u'k:li::x!";dmim.i Cutier Mgﬁm[mp; QI‘ A

" WL B . . T . R
Lo G, R el e et S

L L lmmhmplw m][h i N

St T E L Wimber® gy e wi i . Pialble; Nithe, nimble: | - o

N SE e 2k up].mirlpmher (perion, Body ew, ] R
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