7

Mothers with daughters at the girls-only school chose the Socla %m most frequently as their
- o &

first letter, as well as thcxr second letter together with the Entcrp s[mg Type, and tb/nnterpnsmg

\9.

7 3
Table 26. Mothers w:th sons in the co-educattonal school’s gender cross tabulation showmg

=

i s i

V]

Jrequencies of letters representing the RIASEC interest f felds in thetr codes.

o @ S

‘{f

{

;
¢

: {‘First Letter Second I:etter 1 + Third Letter

B : >

. Frequercy Frequencies  Frequencies

)

RealisticType | © = 2 0 . 4

Investigative Type 2 -5 : ¢ 6
Artistic Type 9 ) . 1 : ’ 5
Social Type 17 22 2 o

El;terpx;}sing Type 11 13 6

. Conventional Type | - ° 4 i 2 22

© Mothers with sons at the co-educatigal school chose the Social-Type most frequeéntly as their

first letter, as well as their second letter, and the ‘Conventionai Type most frequently as their

third letter, in order to make up their three-letter code.
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. Taéle 27. Mothers with sons inﬁthe Boys-only school’s gender cross tabulation showing

freuﬂquencies of letters ?épresentiné the RIASEC interest fields in their codes.

7
7

. . Third Letter

o

N

First Letter Second ‘M‘tter .
Frequency W }Freqmd"encllces Frregguencﬁee
- Realistic Type 2 3 /™1
Investigative Ty[{é 0 18 , ,} 7 ” “11 / .
Artistic Type .8 o/ .
Social Type J 20/ - 3 Va e
Enterprising Type 3 ; 8 ’
Counventional Type 14 /8 -

Mothers w1th sons at the beys-only school chose thf" Socan Type most frequently 8;-‘; thelr fmt

r/

letter the Inveshgatxv\. Type most frequently as t’nexr secomi letter as well as ﬂ\eir thzrd ietter.

,//

in order to make up their three-letter code. /

b

//

Table 28 Fathers with daughters in tlze co-educetional school s gend[er cs\as‘* tabulation
showing frequencies of letters lepresenang the RIASEC mtelest f' ields in their codes.

/

/. <
First jLetger Second Letter | Third Leiter
Frequency ’ I}requenciw Freqq\;encies
" Realistic Type BRI 10 5 s
’Investig‘ﬁtive Type | . 4 / 8 9 -
Arﬁséc Type ” 2 - 0 2 7
Social Type . B 1 9
Enterprising Type 23 1,,1 8
“Conventional Type i v6 13
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Table 27, Mothers wu‘h sons in the Boys—only school’s gender cross tabulation showing

= frequencies of | letters representmg the RIASE C interest fields.in their codes.

W

o 5y E‘/{O 5 N . 8 e
\r |{ First Letter Second Letter Third Letter ‘
o ' o : 0 . ,
) C ~ Frequency ' Frequencies FrequenCicsy
’ Realistic Type 3 .~ 2 : 3 Sy o
' " el S SN . i
18 o0 11 ‘ ”

Investigative Type
Artistic Type
Social Type/
i
Lnterpmmg Ty pe

Tﬁentnonab’[‘ype

és

i‘ 92

Mothers with sons at the boys-only school chose the S6%

fal Type most fmquently as "khexr first

letter the lnvestigative Type most frequently as their second Ietter as wﬂl ir thu,d letter
: . JVIN, ‘_1 )
’ . g r‘,\ it,\z,n .

Y ,l>,.§“' . Y

in order to make up their throo-ietter code. ) ¢

' \

Table 28. Fathers with daughte!'s in the co-educatmmd school ’s ge

\ ‘ e
showing frequénmes of letfers revresentmg the RIASEC mterest ﬁ a’ds in theircades.

0

/[( " N i . N o
] (_First Lefter Second Létter Third Letter
Frequency Frequencies | -
e - ‘ \§0 ‘ ks o
. Realistic Type 13 .° o J' 3 . e
; = | . . "R
Inyestigative Type 4 o 8 7 9 yo
vesigative Type | AN 7 o
Artistic Ty K 20 ’ 0 Ji , 2 ) o .
Enterprising Type 23 1 8 I _N-}‘” o
\ . . v
Conventional Type 11 | . 13 L
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Fathe*gwith daucrhterq at the co—educat10na1 school chose

as thelr\ﬁmt letter, the Social Type most frcquentl

e

o
w

©
0

Type mosﬁfgxque ‘tly as their third letter,

N\

the ‘Enterprising///’l‘ype most frequently U
y as thelr second 1ett7

in order to make up their tbree

/’/

1

gt

4 and file anventional

letter code.

J

& o

¢

& . ™ Q . 4 G,

', B o -

" 7 Table 29. Fathers with danghters in the girls-only school’s gender cross tabulation showing
ﬁ'equencies of letters g'epresenting the RIASEC interest_ﬁelds in theif codes. v
; e 5 . ° S -

O ) o g
b =z
o N °
i1 Rirst Letter, Second Letter Third Letter’ ; i& ¢ 4
| Frequency Frequencies Frequencies ‘J
Realistic Type 11 7 6 ;
[nvestigative Type 5 . 6 : 6
Artistic Type - 1 6
, “Social Type . 8
? E
Enterprising Type ' 16 6
| . vl | 12

LE()\WﬂlﬁOl\ﬂl Type

L
v
2 "

u"

9
“ Fathers with dauﬁhters at the girls-

IR

their first 1\\tter as well aq their second lettc1

A\

third & h,\tér in

) K
: a I <

order’ to make up their three-letter code

&

N

only school 011&"4\}(* Lnterpnsm(r Type mos

a.nd theConventional Type mo

t frequently as

st frequently as their

o

Y

N} H
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gemler Cross tabulation" showing

frequencze.\ (I,f ietfers‘ represenﬁng th]e RIASEC ntercat fields i in their cades.

. \N /// % -
o First L‘;:ttcr / Secﬁng Letter Third Leiter
L Frequency Frequencies Frequencies
Realistic Ty pe N // : | 13- . 1 <
hx’vcstigaﬁve T;pe "3 3 13
Artistic Tybe .4 0
Secial Ty[;c 3 " 9 ’ 1z = .
Enterprising Type 22 7 . && 9 ’133“
- Conventional Type [ 7 8

o

Fathcrs with sons at the co-cducatlonal school chose the Enterpnsmg, y Type most ﬁequcntly as

their hrst letter, the Reahstxc '] ype most frequently as t

Tvpe most frequently as then’ third ietter in, order to make up thelr three-letter code.

o

\ﬁ

©

0

[

n

i)

Al

heir second Ietter and the lnvestwahve

o

Table 31. F ather,v with sons i the Bayo—qnly school’s gender cross tabulation showing

frequencies of leitérs 1 epresen?ii‘g# ihe RIASEC inferest fields in their codes.

) First Letter

Second Letter

Third Letter

Frequency « Frequencies ‘:‘Frequencics
: Rclegsfic Type 10 19 T
lnvcstig:&ive Type g 4 ‘\ ol
Artistic Type -1 \ 0 2
Secial Type - 2 ' 5 12
Enterprising Type “I/LIQ 3 12
4 Conventional Type 4" 4 = 6
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Fathers with sons at the boy§~only school chose the Enterprising Type most freqﬁéntly as their

first letter, the Realistic Type most frequently as the1r Gecond letter, and the Soqia] and

’

Enterprising [‘ypes most freqm\&\ntly as their thlxd letter; in.order to make up their three ,la,tter code - _—

\\
\\

frcquenues of

Table'32. Mothers’, for the entire sample S, gender cross tabulation showing,

=)

1 .
letters representmg the RIASEC interest f elds in their u)des

=

g

First Letter - Second Letter _Third Letter - -

frequency Frequencies . Frequencies |

Realistic Type 4, 4,

Investigative 'i‘ype

Artistic i]‘yp‘c ] v -

[#))
fore]
o
[
D
~J

Sociai Type B o

Enterprising Type | 30 44 42
' Conventional Type 37 20 ‘ 49

6= . +
. . A “
- o " . = @ . “ '/v‘ ~~\

o e [ ) . o ; ( \

o . o . v ® . 7 K N
Overill. mothers for the entire sample chose the Social Type most frequently as their first letter,

)

W

® " as well as their second letter, and the Conventional Type most frequently as their third letfer, in

7

-/ their composition of three-letter code.
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Fathers with sons at the boys-only school chose the Enterprising Type most frequéntly as th’eﬁirn
. G 2, S ' v ’ o N o ; . :
first letter, the Realistic¢ Type most frequently as thsit second lettér, and the Spcial and . '
Enterprising Types most frequently as their third letter, in order to make up their three-letter code. - -
R bl - #
i N R
= o * \ @
Table 32. Mathers’, for the eatire sample’s, gender é“r(;.;;fvamI,zgglggti{gi1.vshi)i‘iii‘l’zg frequencies of \
letters representing the RIASEC interest fields in their codes.
=z % ) -
1
= ,
{ Firstdetter .| Second Letter Third-Letter a
< E !
Frequency Frcquéncfés ; - Frequencies Lo ;
- - 4 R\ < M v 2 l;
Realistic Type ‘ 4 ) o4 . 7 - g
Investigative Type | 9 : 30 ' 30 iy
Axtistic Type 31, = 26 24 g
Social Type | 68 : 60 27 B
5 i ) Iy ) :
Enterprising Type 30 44 42 ‘ g
Conventional Type 37 . 20 T 49 . :
U 3] o ‘ 2
’ 7’ § s . ‘:. & .
Overall, mothers for the entire sample chose the Social Type most frequently as their first [etter,
- as well as their second letter, and the Conventional Type most Ofrequently as their third letter, in
. ) . s x4 "
their composition of three-letter code: ¥ .
R “ N P : : A o
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s tabulation showing frequencies of .

Table 33. Fathers’, for the entlre sample s gemler CFOS

letters representing the RIASEC mterect fields in their codes. L
. :
- B U : . 4 \ ‘
First Letter ° Second Letter Third Letter
= K requericy' v Frequehcies Frequencies
Realistic Type | » -~ - 4177 7 1 04 T i3
; 7 ¢ -
R v ) .
Investigative Type . 17 ° 31 - 39
Artistic Type ' 9 6 10
Social Type B 30 4
Enterprising Type 81 37 . 35 N
Ceonventional Type | 2 : 28 39
Overzll, fathers for the entlre sample chose the Enterprisimr Type most frequently as their first .
i , 0 ’
3 letter, the Realistic Typ’e most frequently as their. second letter, and the Social Type most
; frequently as their third letter, in their composition of three-letter code. :
é a . ° * Y
ir“ Tahle 34 (.‘ir Is’, for the entire sample’s, gmder vross tabulation showing frequencies of tetters. -
'epresentmg the RIASEC snterest fields in their codes. '
7 Q! st Letter . -Second Letter Third Letter ﬂ
Frequency Cfrequencies Frcquencies ‘
’ Realistic Type, [ 2 = o2 4
.Investigative Type 13 ' 18 e 20 . .
PR 1% L =
~ Artistic Type 18 aa 23 : I
’ Enferprising Type 12 - 19 32 . p
Conventional Typé . 8 5 e i9
‘ | - s 1] N
: ' . 90 .




Overall girls for the entire sample chose the 800131 Type most frequently as their first letter, as
well as their second letter, and the Enterpnsmo Type moqf freouently as the\r third letter, in their

P
o

coniposition of three-letter code.

.
© < . .
\ ()

Table 35. Boys’, for the entire sample’s, gender cros
Q

representing the R ASEC interzst f elds in thelr codes.

s tabulation sh(nvingﬁ'equeucies of letters

- “ Pirst Letter Second Letter Third Letter
: g Frequency | QFrequencies Frequencies V
Realistic Type. 13 15 oL '
Investigative Type- 25 - 16 16
Artistic Type 10 - > 9 12
Sccial Type - 8 21 :'1 7
Enterprising Type 29 24 12 ¢
Gohvcﬁtional Type 4" 8 . 13 i
D a
. a ' U | =
Qverill, boys for the entire sample chose the Enterpnsmtr Type most frequent.ly“as their first letter.
= ‘

as well as their second letter, and the Realistic Type most frequently as their

el

composition of three-létter code.

o

The above tables representing the results as they pertam to Hypotheses 10 and

to mterpret and one cannot imfhediately say whether we mus

Hypotheses on Wthh the results are based Bneﬂy
i tic and Enterprising Types within their

2\ ‘
more likely to show a preference for the Realis

2

thirc“l letter, in theiy

{1, are not simple
t rqebt or fail to re]ect the

Hypothesis 10 states that males would be

three-1 etter

o1
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B e T pe—
v
Mo et e ot
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D

s did show such a

S

ugh it was ev1dent (the results showed) that male

‘

Holland codés Altho
Realistic Type. Smnlarly Hypnthesns

eference for the Enterprising ’I‘ype this was not 50 for the
f

pr
11 stategd that females would be pztrtlal to the Socxal and Artistic T ypes in then’ three-lctter

chosen most frequently by the female group,

<

<

Holland codes. The Social Type was most deﬁnitely

.

but this was not the case for the Artistic Type. . " ,

£

1t seems that Hypothests 10 and 11 can be partlally rejected (going by thefact that the Realistic /
ale and female g?ou‘ps, respectively)sbut still,

2

and Artistic Types dld not feature laruely for tha m
right (smce the/Enterpnqmo and Soc1al Type$ were mast frequen /

»

' we should fail to reject them out

.,

for the male and female groups, respectlvely).

9
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Summary of Resuits

’/

this sectian, the féliéwing tentativ,e

&

From the ﬁndmvs ot the qtudy and /the results presmted in
/

/
«  conclusions can be drawn,‘acknowlwdcrma that the ]1m1tat1c>ns mherent m the study may affect the

findings of this piece of research,
, /

o
o /e )
: o

i
£ ﬂ :
“ X 5 //
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/-
the Holland /ja’é)des of mothers and daughters

Q

n

The mean index of agreement score between

1.
did not point to a closematch. T // - : 8
// o,
4.~ The mean index of agreement score between the//Holland codes of fathers and Sons d\d
) § ¢ ‘
=7 L // °
not point to a close match. ‘ ,/
" “ o . /// ” O }7
4 o i T d o
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3. The mean mdex of anreement ‘score between the three-letter Holland codes of mothers

and daughters was not sxgmﬁeantly d1ﬁ‘erent from that of mothers and soris, but was
- ' . Q

higher thanthat“of mothers and sons.

\

B X
) Lt
4 - » 0

4, . The mean mdex of avreement score hetween the three-letter Holland cod'es’ of fa‘thers

A .

and sons was sxcrmﬁcantly dlfferent and hml"er than that of/&:lthers and dauvhters

7

el ]

] LR}
4

the

The mean index of agreement score between the three-letter Holland codes of mothers

4 : and daughters, when the daug,hters attend a single sex school, “was not sivniﬁcantly

dlffel ent nor h\&her than the mean index of agreement score between the thxee-letter‘

s
r
%

@ k=

\Holland codes of mothers and daughters, when the daughters attend a co- educatlonal-‘

o

school. . - ‘ . o

Y -
i = o

= 0

« N ' \\-
6. ' . The mean index of agreement score between the three~letter Holland codes of fathers

o . ' o

and sons, when the SONS attend a smg,le sex school, was not significantly dlfferent nor

higher than lhe mean index of aureement score between the threemletter Holland codes

Q
of fathers and sons when the sons attend 4 ¢co- educanonal school.

o

W

. B

7. Thie mean congruence between the three-letter Holland codes of mothers’ stated

o
© [ . o

N ~ o ,
oceupatxons and the three-letter 'Holland codes derived from mothers’ Self-Directed Sach

3

Questtonnalre results, did not pomt to'a close match. 7

4
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Al

7, %
8. The'mean congruerice between the thre

:

e-letter -I-Iolland codes of fathers’ stgted
OccupathﬂS and the three-letter Holland codes derived from Fath xrs Self- Directed

-

Qucstlonnalre results, did not point to a close match

3

o

A . “ -
o . R '
-t -
. o
p 2
9.

“

.o
w

There is no 51g,n1ﬁcant dlﬁ'erence between the mean congruence scores of yno

o
B
p ¢

fathers as thew pertam to stated occupatlons and three

Hypotheses‘:7 and 8

o
<

<

i0.

B

Males in the sample (whether fathers or sons) showed a pre
i

ference in their three-letter
7
Holland codes for the Enterpnsmﬁ Type abov

i
4
i

\ this is not exclusive to son

4

e the other RIASEC- personallt j tynes, but
®

s who attend the boys—only school The Soclal Type also
&
received much attention from ma

les in their three—letter l—lolland codes,\but the Realistic
“Type did not. . -
i1, Females in the sam

ple (whether mothers or* daug,hters) showed a

_preference in thelr three-
lettel Holland codes for the Social Type. above the

other RIASEC personallty types, and
not th~ Artistic Type, and. this was no

t more marked in daughters who attend the girls-_
only school over those who attend the co-educat-onal school.

.

= 4

th'egs and

letter Holland codes as stated in

=

Seach *
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* DISCUSSION AND IMPLICATIONS
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g - altho:igh sometimes not ex

o

pected-

The findings of the statistical results point to some mterestm

focus around three sectlons These are, a section

of this study The chscussmn w111

N

.

outcomes
h anqwers the mam reseaxch

between famlly members whic

n the sample wh\ch says som

p1n<r as it pertams to

question, a section about the occupatlone of the parent.; i

Hélland’s theory, and a section giving us detalls aboyt sex stereoty

=0

occupational choice. ”

- ) . .
6.1 Mean Congrience Scores ' ' :

o

A series of results can be seen in the statistical analy51s pertammrr to the mean congruehce scores
. < . ’

as they occur between different family members, as was required in order to test the hypotneses
of the study. In general, the total mean index of agreement sCOTeS ca\culated showed very poor

matches between the codes of family member$ no matter the gender of
an (1984) proposed that only those scores abov

* background of any of the parties. lach

herefore a high agreement for at least some form
i

indicate a close match, and

between the ii‘iterests of two people In the current study, however, it wa
acbordingf to tachan does not point to a close mat

agreement scores to reach 15 (which’ ! :

alone 20. . L

dof -

of agreement’ scores which did rise above 14 (the md1cator of some- kin

n three-letter codes but not a close match) were those between th

1 hose mean index

match betwee

2

etlmn<7 about

the child, or the schooling

e 20 could

J
s not common for mean

of agreement)

ch) let

e codeb of

e

~ o
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v
ghters went tb either the co-educational or

—r

h
|

viau
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,)
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“mothers and daughters reoardless of whether t

the single sex school between the codes of A)thers 'and daughters regardless of whether the

\u/ . h
glf sex schoal; and between the codes of mothers and

mother attended a co- educatlonal or sin /

‘\‘

daughters 1o matter the schoohng baclw Jund of the father in the famity. The only results found
PN > -

‘lh\
ifi'the male group which pomted toa match between codes, although this was still not a close

match, was that the mean congruence score between the codes of boys and their fathers if the

fathefr had attended a boys-only schoo_l in his youth. The mean index of agreement score in this®

case was 14.16.

To further analyse the mean conoruence score§, one needs to, r«t&* Sy looking at Tables 15 and

~ /
o 16, These tab’\' /te{ us that mothers and sog,sﬁsr:ow‘/ less congruence in their interests, as
heir three-letter Holland godes, than do fathers and sons, and that mothers and

represented by t
daughters show more congruence in their mterests than do fathers and daughters. To discover the
a v

h re(rard to these ﬁndmos several ANOVA s were done. These can be

10

significant differences wit
nd i e of these i ndings. The mdependent

seen in Tables 10 and 17, and show the extent and rmportanc

variables in the tests were schooling background of the students, and the students’ gender,

respectively.

o The only significant difterence found when comparing the mean agreement sCores between the
' . i 0y » _‘ i -
e child goes to school, was that between ihe

(i

SNy

codes of family membess depending on where th

codes of mothers and fathers whose children attend the co-educational school, and the codes of
nvl’e sex schools. This result is-explained

ers whose children attend one of the si

mothers and fath
o—educatlonal school students and snwle sex school students

when one looks at the totals for ¢
is easy to see that for mothers and-fathers whose children attend the co-

outlined in Table 7. 1t i  eas
. . 3 . 1 . . (D,,' . )

V 0.‘

b

i

et i e gt
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=

i

h not a close mat_ch) between mothers’ and

[

educatlonal school, there is a strénger match (althoug
N FRIRY .

those parents whose: chlldren attend the sm<rle sex schools. This, it

v

fathers’ interests than for

hould be ‘noted, is all regardless of the 86X of the child. Unfortunat

ely a swmﬁcant difference was

not found between mean agfe bment scores of the codes of mother and dau“hters for those

s who ttend~the g,xris-only

1

daughters who attend the co- educatxonal school and for those daLmhte

oate I MATRN '.f‘\’f 5

school, and no sighificant dlfference was: found between mean aoreement séores: of the codes of

[
Fathdrs and sons, for sons who atrend the co~edu\,atxonal schoo] and for those sons who attend
- . 3\/) L

the boys-only school. . .

3

w

&

<, Lo N -
. o R
0, i s -

When the sex of the child. was taken into consxderatlon there appeared to be acswmf' cant
u. o

difference between the mean agf eement scores of the mterest codes of fathers and thexr children.

N

\"L\
“{his resulfxeﬂects that there.is a smmﬁcant dzﬂ‘erence ety é;en th? miean indexsof agreement ©
\‘“—f -

o between fathers and s0NS, and fathers and dau<;l1ters. As has“

>

scores of three/—letter interest code

entloned table 15 pomts out that Ttis fathers and sons whose cong:,ruence scores
l o

hters The result of the ANOVA in Table 17 shows that

t o

ally s1<’mﬁcant and supports the hypothesrs Lhat the mean

already been m

.

are higher than that of fathers and dauo

\\. u

this congruence difference lS statistlc

. inde{c of agreement score betweer the codes.of fathers and sons should be swmﬁcantly dlfferent

r R

and “higher than the mean index of a"reemeat score b g‘/een codes of fathers and oau«rhtcrs

Howeverw dlsappomtmuly a srm'lar fi ndmu did
a - P

of mean a<rreement scores between the codes of mothers and daughters

o

he hypothesis that the mean agreement

Therefore we must fail to reject this hypothesrs

v

not occur in the case

versus mothers and sons, as the hypothesxs states Thus t

score between the codes of mothers and daucrhters is smmﬁcantlv different and higher than the

mean agreement scre between the codes of mothers and sons, inust be rejected:

3 N e
v v

|\




But what does this all mean to us? We must nov&) turn our attention t_o the implieat
P :

o

Qtatxstlcal results and try to make sense of thém accordmg to the htermu,le i3
..

o) )
:
. .
o . .
o)

beginning of this study.. - .

results of tlns study (as they pertam to the fcongruence

- Firstly, one needs to suggest thut Lhu
utcome, thdt is, there is no

. scores), md the rasults of Sher’s study of 1998 pomt to the same 0
S, '
rents yand their children. Perhaps this is'one

close match between the occupatwnal mterests of) Pa

e in tifis study smce it reﬂects rephcabr ity and

of the main issues of xmportanc reliability between

7 the two stuHics. .

O

H addmen as in Sher’s (1998) study. the results of the current study do not reflect those of
were a little higher (mean mdices ranged from

o
' Mlller 5 (1994) study. 1t seems that Miller’s reqults
thers and daunhters codes. Accordm«r tg lachan

16.8 for tathers and sons’ codes to 17.7 for mo
- \J
ut Mlllex (1994) still

\\
(1984), these mean con(rruence scores do not, point to a close match b

. concluded that his results 58 0wed a falr degree of mat"h and that one can conclude on the
4 0 v i /\
“strenvth of his results thdt parents have an mﬂuencing factor over their children’s career choices’
~ interms (’;f‘ﬁé'écupational interests. In the current author s opinion th"ﬁse conclusions made by
Miller (1994) regarding his study are somewhat misguided, and she certamly doee nog wmh to -
presume sstablish such gener allsatlons, based on the results of the current ‘study.r’
b -

o B ‘/) .

ﬂowéxe;b one cannot reject the fact that2\)me parents ‘do hwe an mﬂuence nm terms of

{7 . oceupational mterests over their children’s career chonceﬁ This statement is qualified by turning <
! - : N

to Histograms ’7/,71d for support Ti nc:se <fraphlc repreicntatlons mdlcate 1o us the dmtnbu”txon

: en pa;cnts and thelr ch\ldxen laciﬁr: (1984) said that those r'eiatively

of a@,recment scores bc,twe
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‘close matches between codes are those with' agreement scores above 20. If one looks at -

i
@
o

Histogram 2, it seems that almost sixty pairs.of mothersand their children (eithek son or daughter)
. ", h I o =
showed a close match in t’helr occupat;on'al interests - nearly one t’lﬁrd of the sample. Although

o

.
\ > .
B3

Histogram 3 only sho{ W étpprommately 40 paxrs of. fathers and thut children with close matches

o

& e B
between their interest codes, the evidence is-still there thaf some parents and children exhlblt

a

. similar occupational interests. o ‘ ’ -

5 < '
. . . B , ,

Thus, the resecarch ques’non is not clearly answered. The very low. a(rreement scores, and ‘the very

N 5

i high agreement scores between some parents and children’s codes as witnessed- in the:

O

Histograms, may have contnbuted to the moderate meansm anreement scores seen in this study.
This was most certainly the case in Sher’s (1998) study However, it seems that in the present
study the low agreement scores take over and bring the means ‘even loweﬂ because they are in the
majority. It appea1 s that no <7enerahsatlon can be made about the notion that parents act as nSIe

models whoqnay affect thelr children’s interests and occu]_atlonal preférences. Some parents and

their children exhibit closer matches in personahtles and occupa‘uonal mterests, while others are

-

LY

simply quite different.

. 4 . .
v . .

‘But why should this be? Crin (199’7) in’ the l!teraturc review pomted out that as a child enters the .
I S .
© environment outside the nnmedlate family c1rcle that envifonment has the powe1 to mﬂuence the

chlld mould the chxld “and add to the child’s e\penence Even thou(m parents are sald to be th

&\) - «

prn\mn role models of their children, the Jteraturc also suga,ests that the child’s environment in
. DL D

tOdd\' s world is so diverse that a dnlc% fuenced by many Out"tdet s - the medla (television) and

other more popular media (the Internet), peers, teaé-h'ex‘screligious leaders, and (‘amous persons

o (Young, Friesen and Borycki, 1994). Parents are not alwavs as e\poseo to these: mﬂunnces as

99

w

o ) * . A
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1993) and may just as well be exposed tp other influences.

their children are (Goh and Leong,

@
I

Therefore their interests may not come from the. same arends

.

by v1rtue of mere exposure and

’

- . »
= . ’

experience. PR ;o .
. . . o

i “ n
. . '

0

This may account for the low agreement scores in some cases, but one might also consider that

o]

Cnrldren do not necessanly only mddel off the one parent (and especially the same sex parent as

N

Sdorow,

1993 indicated). Perhaps Chlldl ensin a two parcnt household take something from each

ya combmatlon of the inter ests of bls/
. : \

agreement. scores between parents and their chlldi‘\en may

s

be by virtue of parerrtlngstyle a d cmld rearing practice. For example, a mother may be a career

parent, an\,d so the child’s occupatronal mterests are reall

her parents. In addition, hrcrh versu“ low

o »

“woman who does not have the ¢ pportumty to spend as much time with, her children as she would
/ o

v = ‘\JJ 5 R =
like, and thus perhaps does not have as much mﬂuence over them as other pcople do Children

o

in tlns scenario may admi folsiow in similar footsteps, or they may

re thelr mother and want to

choose an opposite ¢irection for their lives. Another example would be of a mother who may be

a housewife who is const{arr)fcly in contact with her chlldren and s0 these ohlldren have the

opportunity for maximum exposure to her interests, her values, and her p\., '{onahty Once again
=this may n‘ﬂuencc the-children to pick up on her mterests unconsc1ous]y or t{ p 1scrour ﬁ'/ dovide
4y ‘\ﬁ/ =

prow,'ie hildren

e

to be different from her. These e\amplen show very different scetz}nos wlnch

with two very different types of envrronment in which to learn - ’ .
- , .

o B

1g the chrldren s ﬂender and schoohn<y backvround, some

i I

influences and sex typing pomted

With regards M the hvpothes:s rwardn

[>)

d'to be offered. l he hterafur e on Gendcr

/,«I

C\plananons also nee

us in Lhc dlreetlon asto 5\\upposc that a chmd is mox e hl\elv fo model mterests personahty values, ~

and the like® oﬂ” thc same sex pdrent rather than the OppObltC sex parent (etr Sdorow 1993).

5o 100
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Whereas our results support the fact that sons and fajher

[4

s have more similar occupatlonal interests T,

i

than fathers, and dauﬂhters no such support is found for mothers” and sons and daurrhte‘r
& “ '. - ,' =

relevant lesult) that mothers

althoucrh it was suggested, (but stil] notproved by any statlst.callv

0

] mothers and daughters.

and sons are not as congruent in thelr mterests a

<

3

LTI R  E -
5 R

o . G R “ - - . N '
The fact that no significant difference was found between thé'mean a(rreement score of mothers’

.
v

é of the

O %

and sons’; and mothers’ and daugjhters thr

eéletter interest codes, may “be b;}r virtu

mg datd relevant to the

mothers themselves The current rese'lrcher found that when examin

o

om the co- educatlonal school and both smgle sex schools mothers had classified

mothers ﬁ

a

-
themselves mostfrequently as either housewwes or home executwes or home makers This n*ey
. A

BN

o "

uite a large extent, no

be an indication t’hat mothers are involved i m thetr children’s lives to q

mattér the sex of their r-hrldren or their children’s chooling background and th'eret'ore, they may

afranr this does not explain

mﬂuence sons zﬁ“d clau<rl1tels to an almosb equal degree. But once

ores between mothers codes and chlldren’s codes do not:lpoint to

f./
ggo back to the ar(rument above, then,

why theemean. ¢ avreement SC
\r \\ B

ccupaticnal 1nterests Perhaps one must

close matches in 0

r“mﬂuencmw factors for the

arents and tirn to othe

that ¢l

W

hildren take a limited amount from their.p

=

-~ . rest. o ’ .
. . . B )

* - O
.

® The falher—son pairing is pcrhaps easier to explain. Prinsloo (l99’7) sumrested in her review that

d son is rm.ch stmng,er than that of father and daughter merely

o the relationship between father an

by view of biological sex. Roe (19'36) also e;\plams that boys’ are expected to identify-with and

t society dictates: Thus our resulls that l‘athers
. a

tcrests t’han {athus and dau<rhters, are in

model oﬁ their fathers because this is exactly wha

and sons show a closer match in in lme with pygular

theory on sex typing and sex-role stereotvpcs as they penam to males. (€ unouslv 1his rould not °
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Ionwel solely of the same sex as th

e
e

be shown as it pertains to females in thlS sample') Perhaps this says something about the value that

is:plfé,ced on traditionally male en

Quakenbush’s

0

who

a4

attend smvle sex schools, a

. .
L .

N
wo"
'

t

as opposed to those

could not be shown in this study and so the hypothe

the reseatcher. It was found that mothers and- daunhters mterest codes were not more

J

One must consider that sch

a5 inflexible today

in modern times,

brother schools. Also not all schools are run in fhe 'same way,

also the casé for the codes of fathers and SOns.

Ve T

S

8

onwruent if the dauahter attended the co—educanonal

eir students and exposure to he other SEXeS 18 iS not a$

deavours yet sus those whteh are tr’admona\\y female‘?

M .
v . 4
-
. ‘ 1R ot
.~ s
] . :
RS Ve

+ .

(1987) sumrestton however that sex typmcr occurs more oﬁen in mrls and boys

- O
chddren who attend co—educational schools,

u

ses related to thls 1ssuehad to be rejected by

or less

4

orthe (Tnls-only school. Similarly, this was

4 ~

ools are not what they used to be, and that single sex edijcation is not

as it was in the past (Dnnltrovsky Singer and Yinon, 1989). Teacners are no

>

prohibited

with boys-only schools h'tvmv sister schools, and g,n‘ls- only schools havmo |

with the same phllosophy on

teaching. This may mean that Some co-eddcationa\ schools are in fact similar to single sex schoo\s

iy their teaching practices, and likewise fot singl

slmnar 1o nntter which form of educa’tlon ane is

point out thatt §¢

pcople

chﬂdren model behaviour, interests and values from. ‘1:h<:re have be¢n maity froader channes in -

our socmt\ whxc_h may contribute’ ghosesuch as equity issues. non-gexist

ete. '1\

iR

» greatly cmphasised. in

i

e s,ex schools. Sex typing. may therefore bc

loohmv at, In addition, one must once again

mols are not’ nc‘ccssn ily the main mihncnunv agents (besxdes parcn*s) on young

Es)

\J'

s lives, and 1h'u the issuies ot other somhsers are nnportant whcn Lonsidcring thre

P

taday's workd.

3

attitudes and legfs\at’ton

e
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»_ 6.2 The Occupations of Parents . ‘ .

-
s : .
A} . Y . s i
te . : te -
-
I

Hollind’s (1 985) theory explicitly stdtes that 1t isa partlcular personalltv strudture’ of several

v ’

traits, and a set of interests that leads one into a particular occupatlon. n conjunction with this,

[
.

his model compnsmg of six vocatlonal personality types, has been proven as correct in saying that

I

Y ) *
a person’s occupation is charactenscd by a set of specific occupatlonal mterests of the people who

work in tl. - field. By v1rtue of' the evtdence on Holland (1985) seéhin the literaturé. review,

o

Hypotheses 7 and 8 were sumrested as true by the current researcher That is, 1f Holland’ theory

holds any value, then the three—letter codes 'of mothers and fathers on their completion of the Self—

I

erected Search Questionnaire, should be congruent with three Jetter codes representing their

K
o

stated occupatlons as taken from Holland’s (1985) work on occupations and the mterests they

. . . Gy 7
. . o

COmprise of.

. .
=) v ' @
Wy 0

The results mdlcated (see l‘able> 18) that there was a match in the codes for both mothers and

fathers between their stated occupations and three-letter mterest codes, but that this match was
9

certainly not a close métch. According to Hollahd and hypotheses 7 an8, this should not be so.

© v

The current autho r believes, however, that this result cannot be taken at f'ICC value and suggests

S ’5

S
that one looks 1a1hcr at Lhe dl r utlon ldmeement SCOrES In hﬁst@"lams 4 and 5.1t 18 m these
QF ¥

g rdphlc representations of lhc data tha Qne an get a better conception of what truly occurred.

\\\ < i
o

fio»

. i . o, -
In both Histograms it is evident that alfitost half the candidates showed a very high agreement

= E /
A " )

i)

between their occupational interésts (as represented by their three-Tetter Holland codes), and their

occupations. The other. hall’ show low agreement, scores whlch‘ donat pointto a-s’!ose match

. « 5

between interestsand omyatmns It seems that thr:\cx\ lns,h ameenu.nt scures when cc)n,pmed)

13 N . R ’;//

with the ve ~ -w agreement scoresgf J\\@ a moderate fean mdc\ of agreement. This makés the

o
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[his has implications for peopl“e in or enterihd the world of work, since se\'/eral possibilities are

s T

evident. Either Holland s theory is ﬂawed in some way so that interests and” personahty do not

_ influence the occupations we are most suited to and therefore choose or Holland’s theory is
o

o fi

]

correct {as testlﬁed to by numercus cxtatlons), and something elsevls occummr in order to revcal o j

.

o)
e

O
B
e iRy idiy e A et - i 1 on b (e ot ag e o

v

the resulis found. The current author advocafes that the ewdence in support of Holland’s theory
\ " '.

is too strong to be negated: by this study, and that other isSups are involved to cause some of the

o

s e

low agreement scores between mothers’ and fathers’ intcrests and occupations. For instance, it

. o B ¥ e @ ”
: (] 3

is possible that some people-have chosen to go into different occupations and careers for other

reasons than because their interests coiricide with them - money, social desirability, peer pressure,

limitéd physical, mental or intellectual abilities, or family tradition are amongst the reasons why

¢ people choose to c{o the. work they~ do( Pa]mer.and‘: Coochran, 1988). These other factors may

‘ * i
o

influence people to work in field not necesserriiy‘congrue.nt with their personalities. Holland )

e

(1985), however, warns against this, saying that to rhax'imise individual productivity, self-

[

actualisation, satlsfactlon and self-fulfilment, one must worI\ in-an environment that fits in with . .

ac

Prater, 1994).

Fhe extremely high lrequency ofsgitihers, -'1”""4 igéd theinselves as housewives-may also

{_— @ \\

L .
coritribute to the [‘act that there was a low mcan avrecmem\s

[N

"a'c for meti JQ, between their real

S R L TS

)

and ldeal occupahons Dnc mwht consndcr that houso\mes arL ,,wuppoqedh “non workms,

i
~ ' - = Lt
‘ “mothers and Lhus mm havc "1\01 up Lareer" t() sta\ at home Alsa,’ siice no thtée’icttm&codi: .

A v ) ) Q

o "

reflects the w orl\ a housewife docs (accordm(r to Holland), these .sub!ects had to be’ ie& out of the
- ) - E B . ; o v \ ’\‘ \‘{‘1;‘ H
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If we then turn our atteritien to the fact that Holla-nd’s theory has also been widely criti&isea‘ﬁfor

*a Boa

its generalisability only to the male populatton we must consider 1ts appllcablllty to the current\

study where females make up half the subject sample %tudles have tned to prove (and:some have

a

been able to positively estdbhsh) that Holland’s theory does mdeed ‘apply to the female population
g " [

as'well ( see Wortley, ]995 for mtatrons of such studles) Therefore/I-Iypothems 9 came about in

>'.

“an attempt to establish whether or not there would be any’ SIgmﬁcant dlﬁ‘eren\»% in dceupation-

o

interest con(rruence bctween males and females (1e mothers and fathers in the sample) and thus

estabhsh whether thls part of Holland S theory is aJso supported by the current study

= N

Fmdmﬂs mdlcated that the.e was no smmf cant dl"[erenCe be*ween males and fema]es (Lhat is,

f

mothers and fathers) when lt comes to the convruence between thelr occupatlonal mterests and

stated occupatxons The' etore we must fail to'reject Hypothesns 9 which stated that this is e\actly

7

’ 'v‘vhat shq,u!d oceur, Thisu is an jn]pgntant ﬁn"'ding,, as it suggests that H’ol‘land’s model is indeed

g :—;> ks ‘

a.p"p}i”cable to the female pop'ula,tion as well as to the male populahon (at least in thls study s

o . *

.

samp/e) and 50 does add to the hteralure on Holldnd and his theory of vocauonal mterest




6.3

“«

Although we have already dmoasséd Genuer influences to'a Certain exient results Lndlcatmg sex

. . “ 5 M A Sty

. stereotyping need to be explained in more depth The literature suergests that certain of Holland’s

o

= .
/,; s o

0
u personallty; oﬂ{lASEC types are more common to males than they are to females, and vice

versa. Sher’s (1998) study found that the Reahstle and Entcrprasmg types to be chosen by males

'» . ‘e
c ' e . ) o

more frequently than by l‘emales and i m fact these™ were rehos.en most frequently by males

In)

Converself. the Social dnd A,ntnsnc pe:sonahtv types were chpsen more {’requently by females than

0 .

NI

males, and were the mo&%equent choice for" females. In addition, Holland ( 1966) proposed that

Gy e © - a . s [ . .
> “this is exactly the coafiguration of choices we should find for males and females. The discussion

hd
v

of gender influences in the diterature review suggested that despite moves to obliterate sex

= oy .

stereotyping in education and work practices, sex typing is self;fulﬁllmg praphecy and: continues

.

< today - in the occapational interests of children, and their 'subsequent career choices.

= s

Z

In order to check Wwhether our students, and tfieir parents, subscribed to: this format of sex

o . P

stereotﬁyi’aing, cross tabulations on the codés of all members in ihe sample were done. ,7}11

important fi ndlmy was that for the most part girls for the entire sample chosc the! Social Type most

.

frequentl\, as, thelr'f' rst and sccond letters (le thur f' rst and sewnd choic:e_\s, or interest

/

prelercnces) llns was mirrored by mothers who also showed this configuration in their three-

letter codes, overall. The result WHS as te be expected by the literatur’e\galt;l}qzlthc literature
o ' Ee)

.9

does say that the Artistic Type is also of thc most ﬁ equent choices of ﬁ:malcs Oddlv enouvh the

= . l( v . .

'\IUQUC personalxt» type was not a l"requent cho;cc for males in thjs sample bc thev mothers of -

(0]

daUUhters‘ . . o '$ .
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9 ,
In addmon the hterature suooested that.girls who atten “single sex school§re thought to be

- -~ o
supposedly more qo&—typed thcm <r1rls who attend coveducatlonal s&ools fQuakerbush 1987)

o =
- i P . N S

Thus the cxpectatlon would be tnat Ulrlb from the smvle sex SChOO] will have | more frequentlvo

. i «

AY =

chosen the types raost stereotypical of their sex (the Social and Artistic Typ‘és‘)?? and that*‘the’ giris

from the co-educational school, will hav.e“heen\indiﬁ:erent to choosing these stereotypical types

above other RlASEC types. This was not the case, <'howex'ef, since girls from both school§‘chose

a g e
thc SOCJal Type most frequent]y perhaps then both ﬁroups can be seon as sex—typed

N o .

e

. LS

- N . Ve

Similarly, one would expect\\(sih:ce thé“i’iteraturo is the same for males and females) that boys at |

the single sex school would also be more sex-typed than boys who attend the co-educational

1

‘school. Theref. ote; boys at the boys-only school were expected to'¢hoose the Enterprising and

 Realistic Types most frequently becausé these types are meant to be stereotypical to the rrale sex

(Holland, 1966). Boys from the co-‘eéiucétional school, thohgh,’.were not expected to subséribe

o 0 this. The finding pertafnfngto these hyp'othos'es was very interesting. Yos, boys from the boys-
onlv school most Frpquentl\' chose the Lntﬁrpnsmw Type as their most prefex ablc and second most - N G
pxcf‘orablc Occupationdl type, but thev dlfi not 1eally ‘show an mterest [‘("‘ the Reallstlc I‘y pe in Lhexr \, . - T

. ) « )

R oo Y

codes to any noticeable extent. mstcegg&e Social npc was qmlc, frequen! lv chosen althouvh s
. 7 . - N

. @ :
not nearly to the same degrec as in the female samplv'e.' Boys ﬁ"o‘m the CQfedecatio.xlal‘ school also

chose the Enterprisihg ]vpe as their most prefcrred mterest/ pcrsonahtv g,roup, and ihe Socwl'

' *

’I‘_vpe/,on,cc again came up as also being a chmce of many o{‘ the bow (it bemn their most frcquent
. >
. second‘~ choice). l»’l()\'\‘vever, the co-educational boy students did show an interes.tﬁ in Lhé Realistic :

Rype to a noticeabic extent in that overall it was thc Third most frequent chivice in their thiree-letter

"
N ¢

N . . . - : . s o, Yoo “" W
. * codes. This or conhguragnon Wwas also the case ‘f‘or the fathers &kt the entire sample. . ‘“
O . ‘ o - . o ! - R 3
¥ o - . , - \\\ ;’) s o, 3 -
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Do theseresulfs then implythat boys from co- educatxonal schools and singlesex schoom, arg not

. - N
4 ) “ <

dlfferentxally sex—typed and that perhaps boys 4‘are not as sex—Lyped as mris? This questlon is

e .
-

difficult to answer given the ﬁmited data vye_have'on subjects+in this ,regar(‘i}. Perfaapﬁs, too, it is

i 0 . .
b«eyond the scope of this study. It is, however, safe tgj say that a'large proportion of students in

the, sample of this study show a preference for those RIASEC personahs;y types that are

stereotyplc of their sex, acr'ordmo to Holland ( 1966)
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LIMITATIONS OF THE STUDY

° [

There were a number of potential problems with the present study that should beZdrought to the

& . - e
readers’ attention. These involve the research design as it pertains to sample selectxon, testing
¢ =

o

procedure, and measuring instrument. G - o N e o

)

SN o
“ o

il

An area of concern for the study was that of the size of each group that ma&i\up the enmre
\~

g

o

sample. Ideally, a larger sample would have given a more generalisable set of resuits. Fufﬂgeﬁ, the*

E
> -

. <
8 , R bl

sample was not representative;“c;'t' the general South African population. The subjects were )
o ¢ ; \ ;

§tuheglts and their parents from two private single sex Christian schools and one co-educational

< o :
Christian school which cater for tle™upper socio-economic class, and may not even be

fotl
© :

rqpresentati\fe of other schools who are also classifiéd as such. Sample selection sfiould preferably

have included students from similar schooling backgrounds to éstablish reliability of findings.

N

students f'rom underpm fleged backgrounds and varymo socio-economic backg grounds, students

P e e semw o She e s

o a 12
from public, or so-called “government” schoo]s, and students from an array of cultural and

s Q

religious backgrounds. Can conclusions made about a sample of 50-0dd male, white, Christian,

uppcr class, co-educational students, for e\ample be Uenerdlxsed to an entire populatlon of white,

[

Christian, upper class, go-eéucational, South African students? - it seems unlikely. In addition,
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as has alrcaov been noted, most motliers characterlscd themselves as housewives. This facet-of
the mother group may be due fo the elevated socjp-economic status of the whole group of -

subjccts ans o onée’again pomts to the fact that the sample is not rcpresentatwe of the South

2
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»f\{ncan p@pulatlm and th’lt results cannot, therefore, be generalised to the populatlon at large.

Fowever, to include all dnnensions of the South African population was ‘)evond the scope of this
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study. In addition; \ln the study’s defence, perhaps what the reader should &lso consider is that “thee .

)

¥ = . .
more ahke (homogenous) the members of the pepulatlon (the ~taﬁplmg units), the fewer of them

9
need t6 be samp d” (Rosenthal and Rosnow 1991, p209)
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Also, only those pbtential subjects who retuined their questior@gires to the researcher ina
e < 4

B e ot
complete and suxtable manner were used as-participarts in this? *‘l‘f‘“ tdy. This tpeans that sample

o ©

selection was not as random, within the chosen populatioh as one would haveliked, and rather

e

mdxcated a volunteer sample, and so generalisations about conclusions of ihe study must be made

very carefully. -

)
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The testing procedure posed a senous problem in the present study. The tester Cb};ld not ['md an =

D ° N

agreeable ) ma“mer in vizhtch she would have control over the subjects while they completcd the

Il 2]

Self—Dlrectecl Sdrch Q'\t:onnane Althouwh strict instructions were "lVCﬂ to subjects in the

-;‘7 “e

mstructlon bool\let and accompanymo letter (see Appendlx A) the curreiit Fescarcher had né

a g <
] G

. guarantee that these instrustions were adhered to. Instead, the current researcher had to tr ust tlmt

- @
o N i_)

" the students {ilied in thelr questlonnanes mdlvldually and separately from both df tlmwn\g\rems, .

<

o o

and_that nocdiscussion occurred between parents and chlldl\gn about étxitable answers, One also

hopes that questionnaires were filled out in a truthful manner. o
) IS 1. N N

[~} -

o Id &

T he investigator was alqo perhdpq incorrect in assuming that""m objecflve questlonncure could tap -

o

the individual dlmexmon of 0\»cupatlonal mterests as they pertain to career chmce and that

P

‘ éperh"efpjxome kind of quahtatlve analysis should ha\,e bee}\used in con]unctlon with 1t The

Ayl o 1

)

5
quesuen that may be I‘ﬂlS"d is whether one psychometric mstrun\leDnt related toa sm<rle thegretlcal

i N ° .

framework of occupatiorial choice is sufficient to explain the refationships prq})osed by this
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study’s hypotheses. However, in spite of the disadwintages that lave been mentioned in using ?

8] . O . . ’ - a

\\\ them, self-report inventories such as tlie Self-Directed Search Questionnaire have the advantage B
\ £ heing explicit, easy dmini Jlarge’ Y e i ightforward and ?
) ol bemg explicit, easy to aaminister to ajlarge sample, easy to score 1, a straightiorward an Y 1
2 o . Q + f
- objective manner, and are suitable for quantitative aralysis, \
£ “ . &

&

Q N =l

The limitations of the present research mentioned above make it difficult to comprehensively

compare findings of this study with those of other ixl\fesﬁjg,atiorfs iirthe same field of vocational

. psychology. ' ¥
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SUGGESTIONS FOR FURTHER RESEARCH ~ © ggr\ o

8.
o 3%
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TQ a certain degree, the present study ‘answers the questions that were originally posed in the

-

hypothese§. However, it is obvious that future research should make use of more refined methods

0

for collecting the relevant data. A car eﬁ:lly selectg od sample which is representatrve of the oenet al

: South African population is necessary if research of the nature of this study is toﬂreveal truly

meaningful results. Although this may seem to be a rather daunting task, it is suggested that to
<« ) . (SR S

[}

extend the findings of this study to include those who do not fall into the category of white,

Christian, u;ﬁper—class, privately educated students, researchers should include subjects.from other
. L. o !
races, cultures, socio-economic brackets, and the public schooling system. In addition every

attempt should be made to include larger numbers of parents and their children in future Studies.

B
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Also, in today s world where divorce between parents and remamag,e of | parents are common

O

events, the influence of step—parentw that was not conbldered in the present research study, is

perhaps a rejevant issue to be exammed as thev too'are possible socialising mﬂuencers of children - _

[

Future research should also take into account the limitations inherent in the present study’s testing

EREE

procedure, as they were Qutlﬁled in the previous section on limitations of the present study. If~
possible, researchers should try to find a way to adm%nistér the questionnaire to subjects in a

group setting, under proper testing conditions, to ensure answers are given individually. truthfully,

and the questions are taken seriously by subjects.

o

Perhaps algo a combination of quantitative, an;d“qua.litative data collection techniques would be
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useful in order to explore in more depth some-of the trends that emerged. For éxample, we saw

Lot & o
that for some parent-child pairs the expected high congruence did-emerge, butdfor others it was
LAt e, .o v . R b }

. S . _O . . " - . . ! g
not in evidence. 1t would beﬁu]terpstm:c;??to qualitatively assess for each group what makes the

“ : e A

difference - why do some parents and their chiléren exhibit a closéyess in their occupational

5

o i i
o o
interests, and others don’t? = &,

b e o
: p . .

Furthermore, those issues that were beyo»nd'tht\% scbpe of thifs study'make for important research,
. R EREEN . 0’?‘ rv\\ L 5 . .
and answers to them are important in vocational psychology. Concerns about the nature of the
A '

influerice parents may have on their children’s careéf choices, dnd the extent or degree of this

influence should be investigated. Questions to-do with other influencing agents besides parents

2

are also important to know - the effects ta}}evision, the Internet and other popular media are

oo oW ,
having over what children wish to do with theirfutures in terms of careers. In addition, the effects

of sex-typing and gender on adolescents needs o be clarified to a larger extent to determine if
o LL b . = N

these are responsible for some people’s careéﬁchpices. Perhaps future investigations could also

s N

include Bem’si(1956) model of mascﬁlinif}y and femigini\%y and androgyny to establish if it is

gender orientation rather than biologigal sex that causes children to thoose stereotypic careers.

[N

|
]

8 [ T

All this proposed research and nluéii i‘ndrd‘\vould certainly add to the vocational psychology

T

professionals with more information to use in their

fniselling
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several implications regarding yocatienal guidance and occupational psychology can be tentatively

CONCLUSION

.
¥ o

, . N
’
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o . = . * L
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.

After examining the extent td which the present study's data supported the study’s hypotheses.

@

suggested. S .

' . ==y

- ! [Tl M ! » N . . ‘ » : .‘ L3 -
Firstly, the vocétional counselflor needs,to be careful in his/ her work in guiding the ng lescent ~
into a future career. Since some students-are influenced by their parents in tertis of occupational

interest and some are not, the counsellor must be aware of the various influencing agents a child

may be exposed to when deciding on a career, and thus should guide them safely between

ﬂ ) ; 0 .
influences which are satisfying and those which-are hot. A ,
el

“

Secondly, the vocational counsellor must be aware.of the socialising pressures acting on a ¢ ‘i\@’s

o - N
S

life that tell children to belt_vpica]]y male or female L’LS_‘i\iS/ her biological sex dictates. Perhaps it

is the vocational counselfor’s role or duty to advise parents and teachers that sometimes these
T AT i ]
& .

pressures are of their making, and that stereotyping by virtue of biological sex is not always -
TP - . o

I
§

in the study of vocational choice for both 4ial

= 1 )

as to how young people (o:anyoné for that matter) s

satisfying and productive lives. :
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* Lastly, this study points to something much more important in the field of vocational counselling
- and occupational psychology that has since failed to Be tecognised as semething that seriously
needs to change. Vanessa Bluen (2650) in an érticle,entiﬂed “Guisy is better than good™ hints at °
this. Bluen (2000) points out that woimen in the w_orkplace,"and womerl enteriﬁg the w i;kp]ace
for the first time\\\ need to move away“frc;m the traditional female rol &s that have been expected
0\ o
of them. She believes that in the past women were socialised to follow the rules of choosing a
career, and sficking to occupdtions that were suitable for them. “Not so anymore”, Bluen (2000) ©
“exclaims, “The molJern workplace needs gutsy girls, not good girls.” and so the field of vocational l]
psychology must take heed, females should not bé socialised into the traditional sex roles of ,
women anymore - and for that matter, neither should males! .
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Enclosed please find a cotisent form, a Self Directed Search Questtonnatre test booklet and three

o

(3) answex sheets.

" s

First : Please would the mother, father and daughter or son fill i in the Self Dlrected Search : ‘.
questzonnazre separately, each on a separate answer sheet. Fill in your détails on the answer . B 6
sheet.. ; o h | e
5 % . i a » . : ; ) ‘,.3
+ - These should mclude YOur: 'ame and surname, the school * at which the student attends, E " {
the date, the testee number (whlch is to be found on'the cover of the questionnaire i ) L el 1
,  booklet), your own age, your sex, the student s standard at/school and whether you are - 2 gg,-{" 7
the parent or the stutlent. Y . o
v i ] : : , r; . ) ?
o ‘ f ® §
Thesudetmls wxll serve to venfy that the correct matches are made, and will be kept confidential . o §
3 : o
at all times. o - ) §
Go through the questionnaire following all instructions in the booklet. : I = . ?
Second: Please would the parents'fill in the additional Biographical data which can be found on SR *
) ¢ 3 O \,} ) . ‘, . ’ : A% ﬁ
a separate page marked “Parents’ Biographical data”, 2 : ' 0
W . ‘ } S n;i
. Once completed, please secure both the answer sheets and the test booklet in the ‘.
b X . o ' -
envelope provided so that confidentiality is ensured Return to the school as soon as ' oy
possible. - o -
Thank you for your cooperation! T o ¢
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QUESTIONNAIRE
secnou 1: ACTIVITIES

ghade YES for the actlvmes you LIKE TO DO or thlnk you WOULD LIKE TO DO.

Example: @) @ ) . S ~ A

Shade NO for the activities you are INDIFFERENT TO, HAVE NEVER DONE, or DO NOT LIKE - s
TO DO. Example: (= @B £ 1

R é ¢ . . 3 K " !
2 =

1 Fix electrical apparatus. h

2 Repair motor cars. ” (

3. Fix mechanical apparatus.

4 Build objects with wood.

5. Drive a truck or tractor.

6 Use metalwork or machine tools.

7. W«\rk on a bicycle or motorcycle.

8 Take a technica!l course. 5 ‘ ' .

9. Take a course in mechanical drawing. ‘

10. Take a woodworking course.

11. Take a motor mechanics course.

N N . }{?
12. Reéad scientific books or magazines. ’ : . =
13. Work in a laboratory.
14. Work on a research project. ) .
15. Study a scientific theory. ’ . o ?
16. Work with a chemistry set. o 4 : E v
17. Read about a special subject on my own. © : - ‘o

18. Apply mathematics to practical problems. o E -
19. Take a physics course.s o

20. Take a chemistry coutse.
21. Take a mathematics courss.

22. Take a biology course. -
-28. - Sketch, draw, or paint. N

24. Take part m a comeﬁy or play.

25. Design furniture, clothing, posters, or buildings.

26. Play in a band, musical group or orchestra.

27. “Practise to play a musical instrument,

28. * Go to recitals, concerts or musicals.

29. Create portrants ‘or take photographs. ‘

30. Read plays. : ;
31. Read or write poetry. . |

32. Take an art course.

33. Arrange or COmMposeé music of any kind.

B S

g

ke




45.
46.
47.
48.
49.
50.
51.
52.
53.
54.

55.

56.
57.
58.

" 59.
60.
61.
62.
63.
64.
65.

. 66.

Write letters to friends.

35. Read articles or books on sociclogy. N .
.36. Belong to social clubs. ~ ’
37. Help others with their personal problems.

38. Take care of children. S

39. Go to parties/social meetings.

40. « Dance. :

41. Read books on psychology.«

42. Help handicapped people.

43, ' Go to sports events. |

Teach'in a school. o .
)
& - W)

Convince other pecple. .
* Sell something. ' ,
Discuss politics. - - ; .
" Manage your own service or business. - R
.Go to meetings.
Give talks. ‘
Act as a leader of a group.
Supervise the work of others.
Meet important people.
"Lead a group in°accomplishing.some goal.
Participate in a political campaign.

@ I o
3 o

Keep your own desk and room neat.

Type papers or letters.
Add, subtract, multiply, and divide numbers in a business,

Operate business machines of any kind.
Keep detailed records of expenses.

or bookkeepir)g.

©

Take a typewriting course. ° . ”

Take a business course:’

Take a bookkeeping course.

Take a commercial maths course.

File letters, reports, records, etc.
" Write business letters.

-0




sisc*non il COMPETENCIES

Shade YES for those activities that you HAVE KNOWLEDGE of or that you CAN DO WELL or
COMPETENTLY ’

Shade NO for those actlvmes that you HAVE LITTLE or NO KNOWLEDGE of or that you HAVE
NEVER PERFORMED or PERFORM POORLY. .

67.. | have used a woodworklng/‘rool such as a power saw, a- lathe ora sander ' -

68. | know how to use a voltmeter. ,

69. [ can change car oil or tyres.
70. 1 have operated tools such as a dril! press or a grinder or a sewing machme o

7171 can refinish, varnish or staif“furniture or woodwork. .
72. | can read blueprints (building plans). -

73. | can make simple electrical repairs. ;
74. | can repair furniture. / T e
75. | can do mechanical drawings. o
76. | can do simple repairs to a TV set (or radio).

77. | can do simpie plumbmg repairs. - Co

[

¢

78. | can use algebra to solve mathematlcal problems

- 79. | have participated in a scientific contest.

- 80. 1understand the "half-life" of a radioactive element ; A
81. | understand logarithmic tables. , \
82. | can use a slide rule/calculator to muitiply or divide. )
83. | can use a microscope.

84. | can program a computer to study a scientific problem.
85. | can describe the function of white blood cells.
86. |can interpret simple chemical formulas.
87. -l understand why man-made satellites do not fall to the earth.
88. {can name thr(ae foods that are high in vitamins.
\\

A 9 N

89. | can play a musical instrument.
90. | can participate in two or four-part choral singing.
91. | can perform as ‘a rnusical soloist.
92. |can actin a play. _
93. |can do interpretive readmg
94. | can do interpretive or ballet dancing.
95. | can sketch people in such a way that they are recognizable.
- 96. 1 can do a painting or do a pfece of sculpture.
97. | can do pottery.
98. | can design clothing, posters or furn!ture ‘ 7
99. | can write stories or poetry well.
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100. 1 find it easy to talk to ail kinds of people. > ‘ .

; 101. L.am good at explaining things to others. . o \ o=
102. | am competent at entertaining people older than mysslf. '
103. | can be a good host/hostess. »
104. | can teach others easily. .

* 105. | can plan entertainment for a party. - : :
106. | have worked as a hospital helper or nurse. s o
107. 1 am good at helping people who are upset or troubled. T
108. | can plan social'events for the school or the church. ,
109. 1 am a good judge of personality. ) ‘ =
110. People seek me out to tell me their troubles. e

“”

‘a"
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111. | have won an award for work as a salesperson or leader.
112. | know how to be a successful leader,
~ 113.lama good debater.
°  114. | could manage a small business or service. C yo T
i

115. | have organized a club or group. o .
116. | have been elected to an office while in high schoo! or after leaving school.

117. | have acted as a spokesman for a group in presenting suggestions or complaints to a

= person in authority. ) g
"118. | can supervise the work of others. . 0
119. | am ambitious. L ° o ~ o 52
120. | am good at getting people to do things my way. o RS o )
121. | am a good salesperson. ' ® :

“
o

< E
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122. i éan type 40 words a minute. ’
- 123. | can.operate a duplicating of addin

124. | can take shorthand. *

125. | can file cprrespondence and other papers. ° ‘ ,

126. | have held an office job. >

127. l can use 3 bookkeeping/accounting machine.. B ,

128. | can do a lot of paper work in a short time. :

129. | can use a pocket calculator. ‘ . ,

130. | can use simple data pracessing equipment such as a keypunch. e,

131. | can post credits and debits.
132, 1 tan keep accurate records of payments or sales.

& P
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OCCUPATIONS

" SECTION Iii:

This, section concerns your feelings and:attitudes regarding hany kinds gf work.
. Show the ogcupationsljobs that INTEREST or APPEAL TO you by shading YES.

Show the occupations/jobs that you DISLIKE or FIND UNINTERESTINGl by s:hadiné NO.

[} N .
R I ' 2
133. Aeroplane mechanic - maintains aeroplanes. - .

134. Fish and wildlife specialist - studies natural animal resources.  ~

135. Motor mechanic - maintains and repairs motor vehicles. :

136. Carpenter/Joiner - does woodwork. . ]

137. Power shovel operator - runs shove! and large building and road equipment.

138. Filling station worker - pumps fuel, changes/deposits oil in vehicles at filling stations.

139. Farmer - works on a farm where crops are grown or livestock is bred and raised.
~ 140. Surveyor - measures distances for buildings and roads.
. 141. Construction inspector - inspects new buildings to see

requirements. , i’

142. Radio operator - sends and receives radio messages. Lo

143. Long distance bus driver - transports people over long distances.

t44. Engine driver - runs trains. .

145. Tool designer - designs tools to do new jobs.

146. Electrician - maintai%l and repairs electric wires and machinery.

N

that they meet certain

N

| @ y & - o
a ' B

147. Meteorologist - studies the weather.
148. Biologist - studies plants and animals. : . o .
.149. Astronomer - studies the stars. - . b
150. Medical laboratory technician - works in a medical jaboratory and provides information to
the medical doctor.- - = . &
151. Anthropologist - studies the beliefs, the past and
. characteristics of people.
152. Zoologist - studies animals. :
153. Chemist - studies composit
undergo. : )
154. Research scientist - conducts scientific experiments:
155. Writer of scientific articles - writes articles on science for magazines, books or

encyclopedias Z\} . )
156. Editor of a scientific journgl - heads a magazine that publishes articles on science.

157. Geologist’- studies the earth, rocks, mountains, volcanoes.

158. Botdnist - studies plants. ° .
159. Microbiologist - studies the growth and characteristics of microscopic organisms

160. Physicist - studies the physical laws of nature (gravi;y.#magnetism, motion).

9

present behaviour and the physical

ion and cvl"iaracteri‘stic;s of materials and the processes they
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161. Poet - writes poetry . ° : e
162. Symphony conductor - conducts musicians who play in an orchestra L o !
163. Musucuan plays musical instruments or sings. = . {g ° .

. 164, Writer - writes books, plays, poetry and newspaper articles. . ’
165. Actor/actress - acts in a play. o .
166. Freelance writer - writes stories for magazines, newspapers ona part-trme\basns. g
167. Musical arranger - writes music for words someone has Wl‘lttel ‘

168. Journalist - writes for-a newspaperlmagazme : o
169. Commercial artist - promotes the sale of products by means of plctures, paintings_ and
pieces of sculpture. ~ .
170. Concert singer - sings on the stage. .
171. Composer or lyricist - writes music or words to'music. .
172. Sculptor/sculptress - carves/moulds statues from marble, métal, clay of wood.
173. Playwright - writes plays. .
174. Cartoonist - draws comic strips or humorous drawmgs on sports and news events.

<

L .
2
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175. Socnologlst examines the ways in which mdlvuduals in groups and groups themselves
interact.

176. High school teacher - teaches one or two subjects to pupils in Standards 6 to 10.

177. Playgreund director - organizes games for young people at a playground. .

178, Speech therapist-- helps people correct and solve, their speech problams.

179. Marriage counsellor - helps, husbands and wives who are not happy together

180. School principal - head of a school. &

"0} 181. Psychiatric nurse - someone who cares for psychiatric patients in- a hospitai.

1827 Clinical psychologist - heips people who are unhappy with their lives.

183. Social science teacher - teaches for example, history and geography. :

184. Director of a welfare agency - head of an organization that gives social support to families »
or individuals in distress. o

185. Youth organizer - orgamzes activities and takes responsibility for young people.

186. Counselling psychologist - helps individuals to deal with the problems tha;, occur in

= °  everyday life. >

187. Social worker -‘helps people to cope satisfactorily in their family and community life.

- 188. Vocational counsellor - someone who helps others decide what kind of work they would

like to do.




1892
190.
191.
192.
193.
194.
195.
196.

197.

198.
199.
200.
201.
202.

203.

- 204.

205.
206.

207.
208.
209.
210.
211.
212.
213.
214,
215.
216.

.

Speculator - some:onel’who takes‘risks with buying and selling to make money.
Buyer - purchases merchandi§e from manufacturers and wholesalers.
Advertising exerutive - does advertising for a businass.

Mariufacturer’s representatwe a salesperson who sells’a company’s products.
Television producer - produces TV shows. o
Hotel manager - manages a hotel. .
Business executive - owner -or manager of a business.
Restaurant‘manager - runs a rgstaurant, hires the waiters and wantresses-\cashlers and’
cooks. - o e
Advocate - condiicts: civil and criminal cases in various courts of law.
Salesperson - person whe sells goods and services.

Real.estate salesperson - sells houses and property. »
Personnel manager - gives advice and sees to it that personnel pohcres are carried out.
Sports.promoter - arranges and publrcnzes sports events. _ e

Sales manager - ensures that goods and“services are sold. - cc

7
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Bookkeeper - keeps track of how money is earned and spent in a business.
Business teacher teaches business subjects at school, e.g. bookkeeping, commerce.
Data typisi= uses a special typewriter to process information for immediate or future use.
Chartered accountant - inspects the correctness and compieteness of the financial states
and books of organizations,~__

Credit controller - checks/f clients have credlt value.

Court stenographer - re.,ords everythmg on tape ‘said during courtroom trials.
Bank teller - receives ahd pays out'money at a bank.

Tax expert - advises people on tax matters. ' ©
Inventory controller - takies stock of goods in a store or busmess ata certain time. .
Typist - types Ietters, reports, etc, on a typewriter. » s .

Financial analyst - works out if a person or business is spendmg money wisely.
Cost estimator - determines how much it will cost to.do.certain jobs.

Payroll clerk - caICUlates how much money peo,.ole should be paid for thejr jobs. -
Bank mspector - checks on bank personnel to see'if they carry out their work
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SECTION [V: RATING OF YOUR ABILITI%S AND SKILLS

This se(,./ct?ion consists of two 'grogps {GROUP | and GROUP 1) of six abilities/sl&illss;each on which
you must rate yourself. -

, ﬁate"yourseif on a scale of 1 to 6 on each of these abilities or skills. Rate yourself as you reafly
( ‘think you are when compared with other persons of your own age.

" Give the mosgt accurate estimate of how you see yourself.
Avoid giving yourself the same rating for each ability/skill. -
Your ratings of your abilities/skills should be entered in Sgctiohul\} which appears at the bottonﬁ
of the answer sheet (Side 1). Write the ratings you give yourself for'each of the abilities/skills,
in the blgnk squares next to numbers 1 to 12. Then shade the ap;"*’*gopriate oval spaces
corresponding to the ratings you have given yourself. ~ h

Examples: : < . ’ .

1. Mechanical ability (fixing things, using tools and machines). ’
A , . =

Suppose that Peter rates his mechanical ability as being low in comparison with the mechanical

ability of other persons of his own age. He will then write.a 2 in the blank square next to

Number 1 and shade the oval space marked 2 on the answer sheet.

Note: Section IV of the answexksheet is reproduced ‘below as an example and Peter’s rating
shows how one should indicate tne’s rating on the answer sheet.. T "

2. Scientific ability.(biclogy, cheinistrg; and problem solving) ] o

Suppose that Peter's scientific ability is high, but.not quite as high as that of some of the other”
persons of his own age. He will then rate himself as a 5 and write a 5 in the blank square next
to Number 2 and shade thie oval space markqg 5 on the answer sheeat. See example below.

a =

J/ij\\\ « Section’ylv ‘

‘ 0 | aowp! | _ Glowph
oede®®| R[] [OP®O®D

i BT loocce® 1[s] ODDDOO®
ala] ODDDD ®®| A[S9] ODODOD @ (€:3) i/ﬁ
s3] | oo@@@®| s[u] ODDDDHO) -
T loo@e®| ¢z PPDRDPDE®
 NOW GO TO YOUR ANSWER SHEET AND RATE YOURSELF ON THESE” TWELVE,
: ABILITIES/SKILLS. "

&

if you are still uncertain as to hiow to ans\)ver this part of the questionnaire, put up your hand and
ask the tester to explain how it should be answered.

-
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GROUP | ~ Low High
N\ ) .U 4w Average Average

-
\

4 rate my mechanical ability ) °3 4
(fixing things, usmg tocls and ) .
machines) as:. -

“|.rate my scientific abilityﬁ 0
(biology, chemistry and
problem solving} as:

| rste my artistic ability
(musuc, art and dramaj as:

| rate my teaching ability
(helping others iearn) as:

| rate my sales ability (selling
or managing) as:

[l

{ rate my cierical ability
~ (numbers, spelling and filing:
papers) as:

GROUP I ‘

L rate my manual skill? as: o 1

| rate myiiﬂathematical,abiiit:y 1
as; e '

I rata my mus:cal ability as:
10. | rate my fnendlmess as:-
11. | rate my managerial skills as:

QO

12. | rate my office skills as
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' Dear Parents and Pupils, «

5 ’ b

) '1hank you for participating in the \
dissertation are still forthcoming, here are the results of your pers‘onzﬁ}roﬁle, as-promised. -

50

The purpose of the questionnaire c‘ompleted‘:*isb to measure occupational interests. The Self-
Directed Search Quesﬁjcnnaire is unique because it links quesg’onna’lré information direcily to
the world-of-work by means of a }@yee-iener code obtained from test responses. This-code is a
summary of activities preferred, {Loccupmional interests and self-assessed abilities. Thus the

=% questionnaire can be regarded as suitable for use-in career guidance and oét;‘upational choices.
. M\ghoughcit is not allowed-for me to give full vocational guidarce to pupils, some indication can
be given as to your occupational personality types. :

SIS

e
%

o

[N

%3

The Realisti;-:‘ type (R) prefers fo work with objects, tools, machinery, in mechanics, agriculture,

technology. Occupations include electrician, mechanic, plumber, toolmaker, farmer.

N = -~ - < 0 - ' Q. ) . N
The investigative type () prefers systematic_investigation of physical, biological, cultural®
phenomena. Careers preferred include physicist, biologist, anthropologist, chemist. "
The Artistic type {A) prefers achieving creativity, mastering artistic skills related to language,
art, music, dramna: Occupations may include dctress, interior decorator, journalist.

o

[l i o ©

The Social ty pe(S) prefers to work with people. forming and training them or caring for them.
Occupations may e nursing, education, social work. '

The Enterprising type (E) prefers 1o ke the lead and act in an enterprising manner in the
business worid or pablc Yife. Occupations chosen include law, politics, sales, business.

"

‘The Cony en(iﬁnz{ﬁ*pﬁ {C) prefers 10 mar?pulaié%m or tvork with ordered activities. They like

clerics, compirizlien, TOUIRE Occupations may be

Your results a1z £ 2545 sheea-lenter chdes. the first Jetier representing your most preferred type.
Every individuza] beiongs prrmaniy 1o the first iype even if they also have traits belonging to
other types. The second znd thard jetters seflect this " "

& & s ,\

T

Pupil’s code: :
- o “
B (:b )>‘ i I
Mother’s code: Father’s code: N
R S
- ThanKyou, o
Dalene Sher ‘ . ) _ T e
. ﬂ o ) ) ¢ © P
@ ] It
i

study by Dalene Sher during\t e yﬁ&r Although results.of the

3

accountant, administrator, data puncher. -

,

.-

et e PR Y . e

¥
.

xRt 5,

”
et




Author Sher D P
Name of thesis The Influence Of Parental Career Interests On Adolescents; Career Choises Sher D P 2000

PUBLISHER:
University of the Witwatersrand, Johannesburg
©2013

LEGAL NOTICES:

Copyright Notice: All materials on the University of the Witwatersrand, Johannesburg Library website
are protected by South African copyright law and may not be distributed, transmitted, displayed, or otherwise
published in any format, without the prior written permission of the copyright owner.

Disclaimer and Terms of Use: Provided that you maintain all copyright and other notices contained therein, you
may download material (one machine readable copy and one print copy per page) for your personal and/or
educational non-commercial use only.

The University of the Witwatersrand, Johannesburg, is not responsible for any errors or omissions and excludes any
and all liability for any errors in or omissions from the information on the Library website.



