
Mothers with daughters at the girls-only school chose the SociaUEype most frequently as their
% ,  ̂ jg r  ^ ^

first letter, as well as their second letter together with the Enterprising Type, and tbe^Enterprising 

Type most frequently as their third letter, in order to make\up their three-letter code.

Table 26. Mothers with sons in the co-educational school’s  gender cross tabulation showing

frequencies o f letters representing the KIASEC interest fields in their codes.

First Letter 

Frequency

Second Letter 

Frequencies

Third Letter
a

Frequencies

Realistic Type 2 0  , 4

Investigative Type 2 " 5

Artistic Type 9 1 5

Social Type 17 2 2  ‘ 2

Enterprising Type 11 13 6

> Conventional Type 4 2 22

Mothers with sons at the co-educatic nal school chose the Social Type mpst frequently as their 

first letter, as well as their second letter, and the Conventional Type most frequently as their 

third letter, in order to make up their three-letter code.



Table 27. Mothers with sons in the Boys-only school’s gender cross tabulation showing

frequencies o f letters representing the RSASEC interest fields in their codes.

First Letter 

Frequency

Second Letter 

Frequencies

Third Letter 

Frequencies

Realistic Type 

Investigative Type 

Artistic Type 

Social Type 

Enterprising Type 

Conventional Type

2

0

20^ c

3

n

U  ■ ■

, /8

I V  r '  

::
Mothers with sons at the boys-only school chose the Social Type most frequently their first

/letter, the Investigative Type most frequently as their second letter, as well as their third letter, 

in order to make up their three-letter code. /

Table 28. Fathers with daughters in tlte co educational school’s gender cross tabulation
s Si i

f in their codes.

// ■» 
First Letter

Frequency

Second Letter0

Frequencies

Third Letter 

Frequencies

Realistic Type 13 10 5
€P

Investigative Type , 4 8 9
//

Artistic Type ; ’ 2
<v\ ' -

0 2

Social Type 3 14 9

Enterprising Type 23 11 8

Conventional Type 11 = 6 13 ... ..........



Table 27. Mothers with sons in the Boys-only school’s gender cross tabulation showing

;? frequencies o f letters representing theRIASEC interest fietdsjn their codes.

II
:1 First Letter Second Letter

Frequency Frequencies

Realistic Type ^ 2
o

3

Investigative Type -
18

" )/
Artistic Type / 8 /L

Social T y n e / 

Enterprising Type 

ConventidnaFType

20

/  ^3

14

3

8

Third Letter 

Frequencies

1

11

10

5 

8

6

Mothers with sons at the boys-only school chose the Sodal Type most ftcquently asthrir first 

letter, the Investigative Type most frequently as their second letter, as well a s t p  fltifl letter, 

order to make up their three-letter code. ^ 1A
m

,?ii

Table 28. Fathers » i,h  to u g h * *  in ,h e  co^tocathm ai schtoFs

L

jj
Realistic Type 

Investigative Type 

Artistic T y ^  

Social Type 

Enterprising Type 

Conventional Type

First Letter 

Frequency

13

4

2

3

23

11

-O
SecondLetter

Frequency

10

8

0

14

%

6

Third Letter 

Frequencies

5

9

2

9'

8

13

0 86



F a th erp ^ th  daughter^ at the co-educational
ional school chose the Enterprisingffype p o s t  frequently _ 

„  t h e i r W - r ,  the  Social Type m ost ^ u e n t i y  as # i r  second l e t t / ,  and the Conventional 

Type m o s ^ t U y  as t h *  thin, l » e r ,  in order to  malte up their « e e - ,e „ c r  code^

"0 of

Table 29. Fathers with daughters■  ta  tke « « * r  « “  """"""""

° frequencies o f  tetters representing
, ,i,e U ASBC interest fid d s  in titeif cedes.

%

?*

F irst L e tter  

F req u en cy

S econ d  L etter  

F req u en cies

T h ird  L etter

r
F req u en c ies

R e a lis t ic  T y p e  

In v e s t ig a t iv e  T y p e  

A r tis t ic  T y p e  

S o c ia l T y p e  

E n te r p r is in g  T y p e

11

5 

1

3 . 

i s  /  ^

6

7

6

= 2

" c 16

S-ii

6

6

6

8

6

12

C o n v e n t io n a l t y p e

■9
Fathers

s w ith daughters a tth eg irls-o n ly  school c h o ^ t ^
L %  EnterprisingType m ost frequently as

well as their second letter, and the Cot 

im orde^to make up their three-letter code.

wentional Type most frequency as them

their first letter, as 

third W%r,



Table 30. F athers with sm is'in  the co-e(iilcgiim al sclw&fcs gender cross tabulation showing

frequencies o f  letters representing th^RMSEC interest fields in their codes.

- — ^
° e.

................ ' "*------ 1—
First Letter j

Frequency^

Second Letter 

Frequencies

Third Letter 

Frequencies

Realistic 1 } pc ::r/'rr 13 • , ■ 1 ’ . -

Investigative Type ' ' 3 a 3 13

Artistic Type 5° f o . 4 0

Social Type e 3 9 12  ^

Enterprising Type 2 2 7

Conventional Type 1 7 8

Fathers with sons at the co-educatioM l school chose the Enterprising Type most frequently as 

their first letter,, the Realistic Type most frequently as their second letter, and the Investigative 

Type m ost frequently as their third iptter, in.prder to make up their three-letter code.

Table 31. Fathers with sons A e  Boys-only school’s gender cross tabulation showing 

frequencies <tfleti& s represettiittg the RIASEC interest fields in their codes.

First Letter 

Frequency

Second Letter 

Frequencies

Third Letter 

Frequencies

Realistic Type 10 19

Investigative Type
\\

14

Artistic Type 1 \ 0 2

Social Type o 2 / " 5 f/ 12

Enterprising Type 

Conventional Type
.. 2F  .

4 c.

3

4

12

6



o

Fathers with sons at the boys-only school chose the Enterprising Type m ost frequently as their 

f irs t l e t te r / th e  Realistic Type m ost frequently as their (Second letter, and the Social and

Enterprising Types most frequently as their third letter, in,order to  make up their three-letter code.

%

Table 32. M o th ers’, f o r  the entire sam ple’s, geiuter cross tabulation s h o w i n g  frequencies of  

letters representing the RTASEC interest fie ld s  in their codes.
%

First Letter 

Frequency

Second Letter 

Frequencies

Third Letter 

,, Frequencies

Realistic Type 4 : ' ,, 4 , ’ 7

Investigative Type 9 30 '' 30

Artistic Type ^ = 31 ' - 26 24

Social Type ; 6 8 60 % 27

Enterprising Type 30 44 ' 42

Conventional Type 37 , 2 0 49

Overall, m others for the entire sample chose the Social Type most frequently as their first letoH  

as well as their second letter, and the Conventional Type most frequently as their third letter, m 

th e i r  com position o f  three-letter cooe.
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Fathers with sons at the boys-only school chose the Enterprising Type m ost frequently as their

firs t letter, the Realistic Type m ost frequently as th d ?  second letter, and the Spcial and

Enterprising Types most frequently as their third letter, in order to make up their three-letter code.

, ' - * "
^  : - .  V ;  ; :  - X  - , - '  ̂ -

Table 32. M ath ers’, f o r  the entire sam ple’s, gender drosM allM ^im -skainng frequencies of 

letters representing the RIASEC interest fie ld s in their codes.

CD

I
First Letter Second Letter Third Letter

Frequency Frequencies Frequencies

Realistic Type * 4 4 '  7 . = ,

Investigative Type 9 30 30

Artistic Type 3 1 , ' 26 24

Social Type 68 60 27
ft

Enterprising Type ^  30 44 42

Conventional Type 37 2 0 49

Overall, mothers for the entire sample chose the Social Type most frequently as their first letter, 

as well as their second letter, and the Conventional Type most frequently as their third letter, in
r7

their com position o f  three-letter code? v' " . w



letters representing the RIASEG interest fie lds in their codes.

Third L etterSecond LetterFirst Lettei

Frequencies• FrequenciesFrequency

Realistic T ype0
Investigative Type 

A rtistic Type 

Social Type 

E n terp ris ing  Type 

C onventional ̂ lypc

O vera,,. fathers for the entire sample chose the Enterprising Type most frequently as their first 

le tte r , the Realistic Type m ost frequently as their, second letter, and the Social Type m ost 

frequently as their third letter, in their composition o f  three-letter code.

Table 34. Girls ',for the entire m inpkX gentler vross tahttltnion s h o w i n g  p c q u ^ d e s  o f  tetters. ■ 

Mpraawd,* f/,e ^

---------------------- - "
...... First Letter Second Letter T hird  L etter L

Frequency fre q u e n c ie s Frequencies

Realistic Type, 

-Investigative Type 

A rtistic  Type 

Social Type 

E n terp ris ing  Type

- 
0 

- 
=°

.

o t , -  0 

' ,8  

S3 

31 

19 

5

2

20 \  °   ̂

17 

'  6 

32 ,

19 s

-- --------- ---------u  • . - 1 '
90



Overall, girls for the entire sample chose the SociaVType most frequently as their first letter, as

well as their second letter, and th e  E n t e r p r i s i n g  Type'most, frequently as their third letter,

com position o f  three-letter code.

. Q
Table35. ,toys’, for e n H r e ^ n n g f r c u e n c i e s  , f  letter,

/fl

First Letter 

Frequency

Second Letter 

Frequencies

Third  L etter 

Frequencies

15 19 .
Realistic Type 

Investigative Type 

A rtistic T ype

13 

25 

10 =

16 

' 9 

9]

16

12

17
Serial Type 

E n terp ris ing  Type 

C onventional Type

8

29

4 3

24

8

12 /

13 il

Overall, boys for the entire sample c h o s e  theEnterprising Type most frequently as their first letter* 

as well as their second letter, and the R ea te ic  Type most frequently as their third letter, in t h e ,

com position o f  three-ktter code. °

T he above tables representing the results as they.pertain to Hypotheses 10 and 11, are not simple 

.to  in terpret, and one cannot immediately say whether we must reject o r fail to  re,ect the

Hypotheses on which the results are
based. Briefly, Hypothesis 10 states that",,,ales would be

more likely to  show
, „  preference for the Realistic and Enterprising Types within their three-letter



.Holland codes. Although it w as e v id e n t > e  'r en ts 'ih o w ed ) thgt males did show  sych a 

preference for the Enterprising ty p e , this was not sp for the Realistic Type. Similarly, Hypothesis 

11 stated  that fem ales would be partial to the Social and Artistic Types in their three-letter 

Holland codes. The Social Type was most definitely chosen m'oit frequently by the female group,

but this was not the case for the Artistic Type. .
 ̂ o °

It seem s that H ypothesis 10 and 11 can be partially rejected (going by th efact that the Realistic 

and'Artistic Types did not fu tu r e  largely for t& m a le  and female groups, respeetively),but still, 

w e should fail to reject them outright ( s i n c e  thdfinterprising and S o c ia l^ p e S  were m ost frequen

fo r th e  male and female .groups, respecti vely).

■ . • ‘ " AS u m m ai'y  o f  R esu lts

From the findings o f  the study ant^he results presented In this section, the following tentative 

conclusions can be drawn/acknowlW ging that the limitations inherent i« the study may affect the

findings o f  this piece o f  research.

/■

, .  The mean index of agreement score between the Holland yfades of mothers and daughters

did not point to  a clos&matcn, ,

‘ X ;  ' /  ' ,  ,2 . . T he mean index o f  agreement score between the«Holland codes o f  fathers and sons did
" % . /  o

^  . " /



3.

4.

6.

7.

The mean index of agreem entscbrebetw ^the three-letter Holland codes o f mothers 

and daughters was not 5igni'ficantly different from that ojmothers and sons, but was

higher than that°of mothers and sons. •

The mean index of agreement s c o r e ,  between the three-letter Holland cod«

oniGcantly different, and higher, t h a n  that om thers and daughters.and sons was sig

The mean index of agreement score between the three-letter Holland codes of mothers 

and daughters, when the daughters attend a single sex school, was not significantly 

, different nor higher than the mean index of agreement score between the threi-letter 

Holland codes of mothers and daughters, when ^d au g h ters  attend a co-education*

school. •
■v

The mean index of agreement scare between the three-letter Holland codes of fathers 

and sons, when the sons attend a single sex school, was not significantly different nor 

higher than the p im  index of agreement score between the three-letter Holland codes 

o f fathers and sons, when the sons attend a coeducational school.

The mean congruence between the three-letter Holland codes of mothers' stated 

occupations, and the three4etter H o tad  codes' derived from mothers’ Self-DirCcted Sri.

Questionnaire results, did not point to' a clOse.-match.



8 . The mean congruence between the three-16tter Holland codes of fathers stated 

occupations, and the three-letter Holland'codes' derived from Others' Self-Directed SaA

Questionnaire results, did not point to a close match.

,
6

9 .  There is no significant diffirence between the m e a n  congruence scores of.tnothers and

fathers, as they pertain to stated occupations and three-letter Holland codes, as stated in 

| Hypotheses ? and 8 .

N

10.1 Males in the sample (whether fathers or sons) showed a preference in theirithree-letter 

, Holland codes forthe Ent^rising Type.above the other JUASEC-personality types, but 

\  this is not exclusive to sons who attend the-boys-only school. The Social Type also 

\  received in ch  attention from males in their three-letter Holland codes.,but the Realistic

, type did not. = ‘ ,

11.
Females in the sample (whether mothers or-daughters) showed a preference in their three- 

letter Holland codes for the Social Typeabove the other R1ASEC personality types, and 

not the Artistic Type, and this was not more marked in daughters who attend the girls- 

only school over those who attend the co-educational school.



6 n igrilSS lO N  AND IMEUCAllflMS

The finding of ttie statistical results point to some interesting - a l t h o u g h  sometimes not xp 

outcomes of this s t u d y .  The discussion wi.l, focus around three sections. These are, a sec ton

-

^ ^ "

occupational choice. ' . a

o • „ • " -
■*■ . '

6 1 M ean C ongruence Scores

■ B

alone 20. , _ .• . 0

i : : :  : : i i — - — -
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mothers and daughters regardless of Whether thwyjaughters went tb either the co-educational or

the single sex school; between the codes of mothers-and daughters regardless of whether the 

mother attended a cp-educational or sing&sex school; and between the codes of mothers and 

daughters no matter the s c h o o l i n g  of thefath# in the famiiy. The only results found

iifthe male group .which pointed to a match between codes, although this was still not a close

match, was that the mean congruence score ,between the codes of boys and their fathers if the

father had attended aboys-onlyschool in his youth.The mean index of agreement score in this°

case was 14.16. • - 1 •

To &irther a n a l y s e  the mean congmence scores, one needs tojatBT^ looking at Tables 15 and 

, 16: These ta t^ /fe U u s  that mothers and gpg^akovrless congruence in tfmr interests, as 

represented by their three-letter Holland codes, than do fathers and sons, and that mothers and

daughters show more congruence in their Berests than do fathers and daughters. To discover the

significant differences wiihmgafd to these W ings several ANOVA'swere done. These can be

seen in Tables 10 and 1% and show the extent and importance of these findings. The independent 

\  ariables m the tests were s c h o o l ^

respectively. ‘

T|,e only significant difference found when comparing the mean agreement scores between the 

codes of family members depending on where the child goes to school, was that betWen the 

codes of mothers and fathers whose children attend the co-educational school, and the codes of 

mothers and fathers whose children attend one of the singlfe sex schools. This result is-explained 

when one looks at the totals for co-educational school students and single sex school students 

outlined in Table 7. .t  is e a sy :,o see that for mothers andfathers whose children attend the co-



educational school, there is a  stronger match (although not a  close match) between m other, and 

fa th e rs ' in terests thah for those parents whose-'ihildren attend the Sin|le se fschoo ls . This, it 

should be noted, is all regardless o f  the spxpfthe child. Uhfortunately.-a kignificant difference w as 

not found betw een m e a n ^ g ^ m e n t  scdfes o f  the codes o f  m o t!re | and daughters ;fcr those 

daughters who attend the cq-educatianri s c h r i .a n d  f a  those d tm g h te ^ ^ a t te n d t th e  giris-only 

school, and no sjgMficant difference w asfound between mean agreement sclTreS o f j e  codes o f 

fathdrs and sons, for s o b s  w ho attend the co-educations, school, and for those sons who attend

f ' ^  • . . .  '
the boys-only school. . ■ , . .

' ' ' . ' . . .  - .

vk'hen the” sex o f  the child, was taken into consideration, there appeared to be acsignificant 

difference between the mean agreement scores o f  the interest codes o f  fathers and their children. 

'f^T resuh^ reflects that there is a significant d if te r e n c fu c ^ e n  t h |  mean inde% of agreement 

scores o f  f a e l l e t t e r  interest codes between fathers and sons, and'fathers and daughters. As has 

already been mentioned, table ,5 points out.that i « s  fathers and sons w hose congruence scores 

are higher than that o f  fathers and daughters The result o f  the A NO V A in Table 17 show s th 

this congruence difference is g s ta l is l ic #  significant, and supports th e hypothesis that the mean 

- index o f  agreement score between the codes. o f  fathers and & s  should be significantly di fferent, 

and higher than th e  mean index o f  agreement score .k » e e n  codes Af fathers and daughters. 

Therefore w e  must fail to reject this hypotheses. H ow eyeo disappointingly, a similar finding did 

not o ccu r  in the case o f  mean agreement scores betw'een the codes o f  mothers and daughters 

versus mothers and sons, as the hypothesis states. Thus the hypothesis that the mean agreement 

score betw een the cod es o f  mothers and daughters is significantly different and higher than the 

mead agreem ent score between the codes o f  mothers and sons, must be rejected:



B ut what does this all m ean to, us? W e m u s tn b A im o u r  a t t e n t i o n  ^ ( h e ^ g o n s  o f  th ^ e  

statistical results and try to  make sense o f  thdm according, to  fhe l i t e r s  s p e w e d  a"'

V

b eg in n in g  ( i f s t u d y - *  ' - - * . . ' . ",   ̂ ^ .

.  ' ■ . ■ ‘ ' ■ • 
Firstly, one needs to  suggest t h a t t h f  r ^ o f  this study (as they pertain to  the congruence

scores), a n d  the relults ofSher's study 0(1998 point to the s a m e  outcome, that is, there is no

dose match between the occupational in terests^arents and their children. Perhaps this isOne

of the main issues of importance in this study since it reflects replicability and rdiahility-between

the two studies.

^  addition, as in Sher's (1998) study, the results o f the.current study do not reflect those o f 

yliller's (1994) study. Itseem sthat Miller'S results were a little higher (mean indices ranged from 

16,8 for fathers' and sons' codSs ,to  17,7 for mothers' and daughters' codes. According tg lachan 

■,984), these m fan congruence scores do n o t p o in fto  a  Cose match, but Miller (1994) still 

concluded that his respite SllO w k'a f tir  degree o f  match, and that one can conclude on th e ^  

-strength" o fh is  results that parents have an influencing factor over their children's career choices' 

in term s O c c u p a t io n a l  interests. In the current author's opinion these conclusions made by 

M m =r (1 994 , regarding his study are somewhat misguided, and |h e  certain,y does n *  wish to 

p resu m e, establish such generalisationabased-bn the results o f  the current'studyf '

:X: * ' 

'H o w e v e r: one cannot reject the fact th a t& m e 'p a re n ts-d o  have an influenccin  terms o f 

occupational interests over their children's career choices. This statement is R i f l e d  by turnjpg 

to H istogram s Ty^id 3 for suppolt. T hesefraph ic  fepresentatmns indicate to  us the distribbtton



close m atches between codes are those w ith 'agreem ent .scores above 20. I f  one looks at 

Histogram 2, it seems that almost sixty pairs.of mothersand their children (e ith jj son or.daughter) 

showed a  close match in their occupational interests'- nearly one third o f  the sample. Although 

Histogram 3 only sh b Q p p ro x im a te ly  40 pairs of.fatlw s and their children with close matches 

betw een their in terest codes, the evidence is still there tM jsa m s  parents and children exhibit 

similar occupational interests. ° :

Thus, the research question is not clearly answered. The very low,agreement scores, and the very 

high agreement scores between 'some parents’ and children’s codes as witnessed- in the': 

Histograms, may have contributed to the moderate means,in agreement scores seen in this study. 

This w as m ost certainly the case in Sher’s (1998) study. However, it seems that in the present 

study the low  agreement scores take over and bring the means "even lowers because they are m the 

majority. U appears that no generalisation can be made about the notion that parents act as M  

models w h g jm y  affect their children’s interests and occupational preferences. Som e parents and 

their children exhibit closer matches m personalities and occupational interests, while others are

simply quite different. 0

B ut why should this be? C a w  <1992) in the.literature review painted out that as a child enters the 

environment outside the immediate W ily,circle, that environment has the power to influence the 

child, mould the  childfand add to  the child’s experience, Even though parents are said to be » -  

p n i p y  role models o f  their c g t r e n .  the,literature also suggests that the child’s environment in

rt o d L  world is so diverse that a  c h i l ^ u e n e e d  by many outsiders: the media ( ^ v i s io n )  and

other m ore popular media (the Internet)., peers, t e a c h e r S f  religious leaders, and famous persons 

(Y oung, Friesen and Borycki, 1994). Parents are not always as exposed to these influences as

' ' 99



O'
* *  children are (O oh and Leong, ,993), and may just as well be exposed to  otfier influences. 

Therefore their interests may not come from 'the same arenas I®, virtue o f  mere exposure

experience. ° 0 ‘

This may account for the  low  agreement scores in some cases, but one might also conside 

children do not necessarily only mrfdel off the'one parent (and especially the same sex p ,ren t as 

Sdorow, 1993 indicated), Perhaps cHldren.in a  two-parent household take something from each 

parent, and so the child 's occupational interests are really a  combination o f  the interests o W  

her parents. In addition, high versu, low_agreeme%scores between parents and their ch ild^n  may 

be by virtue o f  p a r e n t i n g  a l  child-rearing practice. FoTexample, a  m other may be a  career 

"woman w ho does not have J p p o r t u n i t y  to  s p e n d  as much t i m e  w ^ h e r  children as she would 

B e  and thus perhaps d o e s Z t  have as much influence over t t a T a s  other people do. Children 

in th is scenario  may admire their m other and want to  follow in similar f o o ts te p  or they may 

choose an opposite their lives. Another example would be o f  a  m other who may be

.  housew ife w h o  is c o n s ^ t ly  in c t a c t  with her children, and so these ch ild re , have the 

opportunity for maximum exposure to  her interests, her values, and her f e o n a l i ty .  Qnce again

this may l i c e n c e  the diildren to pick up on her in te n ts  unconsciou.y , or tl, •

t0  different from  her. T h e s e  examples show very d i f f t r e n t  sc e iy io s  which p rov«e  children

with tw o very different types o f  environment in which to  learn.

With regards 6  the hypothesis r e a d i n g  the children's gender and schoolmg background, some 

explanations also n e e A o t e  offered. The literature on g e n d e r  .influences and sex typmg pointed 

i Uie diredibn „ to % ,p p o se  t h a t a  child is m o r e # *  fo interests, personality, values.
us in t

and the  l ik e  W t h c  same sex parent rather than the opposite se x  .parent (eg. Sdorow, 1993),

100



Whereas our results support the fact that sons and fa fl^ s  have more similar occupational interests 

than fathers ..and daughters, no such support i's‘fodn:#  6>r m others'a,d  sons and ^laughters, 

although it waS snggestedXBut stiU tto lp rovk l by any statistical,y'elevanf result) that mothers 

and sons are not as congruent in their interests as mothers and daughters.

° . * • ' ; : ■
T he fact that no significant difference was found between the'mean agreement score o f  mothers’

and son s’, and mothers' and daughters’ three=,=tter interest codes, m ay'be by virtue o f  the

m others them selves. T he current researclier found that when examining data relevant to the

m others from  the co-educatioha, s^too, and both single sex sch o d s ,’moti,ers had classified

themselves mostfrequegtly as either housewives, or home executives, or hom e makers. This may

be an indication that mothers are involved in their children’s lives to quite a largh extent, no

matter the sex of,heir children, o r  their children’s schooling background, and therefore, they may

influence son s »  d,ught"ers to an alm ostequa, degree. But, once againtthis does no , explain

why theuneariagreem ent scores between mothers: codes and children’s codes do not point to

close matches in occupational interests. Perhaps one must go back to  the argument abdw , then,

that children take a limited amount from theirparents and tdm to othefrinfluencing factors for the

, rest, 

a

’ The father-son pairing is perhaps easier to explain. Prinsloo ( i « 2 )  suggested in her review that

.  the relationship between father and son is much stronger than that o f  father and ddughter merely

" I,y view  o f  biological sex. R oe (1956) also explains that boys are expected to identify-with and

model ofrtheirfathers because this is exactly what soc,etydictatc& Ttius our resi 

and sm is sh ow  a closer match in interests than fathers ami daughters, are in line with ^ u l a r  

’ ,h e x ,, on sex typing and sex-role stereotypes as they pertgin to m a les ., Curiously this could not

3 ' JOI
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QuaV
^  a

Kenbush’s (1987) suggestion, however, that sex typm;
ing occurs more often in girls and boys

§ = P = S

alS0 the case for the  codes o f  fathers and sons. . ^

■
c,c k x -Bf«itly  em phasised in to d ay s  world ^



6.2 The Occupations of Parents \  , -
' • S :

Holland’s (1985) theory explicitly states that it is a particular personality structure o f several 

traits, and a set o f interests that leads one into a particular occupation. In conjunction with this, 

his model comprising o f six vocational personality types, has been proven as correct in saying that 

a person’s occupation is characterised by a set of specific occupational interests o f the people who 

work in ti. field. By virtue o f the evidence on'Holland (1985) seen in the literature, review,
*' o . c.

Hypotheses 7 and 8 were suggested as true by the current researcher. That is, if  Holland’s theory 

holds any value, then the three-letter codes ’of mothers and fathers' on their completion o f the Self- 

Qjrected Search Questionnaire, should be congruent with three-letter codes representing their 

stated occupations, as taken from Holland’s (198,5) work on occupations and the interests they 

com prise of. - • '• •

The results indicated (see Table) 18) that there was a match in the codes for both mothers and

fathers between their stated occupations and (Jiree-letter interest codes, but that this match was
s ( :

certainly not a close match. According to Holland and hypotheses 7 ar^ 8, this should not be so. 

The current author believes, however, that: this reshlt cannot be taken at face value, and suggests

. 1 ' " T'..
that one looks rather at the d i ^ u t i d n  q f  agreement scores in m stograrns 4 and 5. It % m these 

graphic representations o f  the data t h / ^ n e  can get a better conception o f  what truly occurrcd.

\ p .  ' ° - ' ' '  ' «
In both Histograms it is evident that almost halfthfe candidates showed a very high agreement 

between their occupational Intcrdbts (as represented 6y their threoTettor Holland codes), and their
si * k

occupations. The o ther half shbw low agreement,scores w h ic h "d o W  pbin^to a r io s e  match 

between mtecestsand occupations. R seems that the vcfy.high agreement scores, when c p m h iW

v\ rth the u  w agreement scores gK̂ c a mdderate mean index o f agreement 1 his makes the



-results hard to interpret accurately.
> -

This has implications for people in or enterihg the world o f work, since several possibilities are 

evident. Either Holland’s theory is flawed in some way so that interests and pefsonality do not 

influence the occupations we are most suited to and therefore choose, or Holland’s theory is 

correct (as testified to by numerous citations), and something elseds occurring in order to reveal
T. , =r= ' ; * - • .. ; . •
the results found. The current "authqr advocates that tire evidence in support o f Holland’s theory

I  " -  ' •

is too strong to be negated- by this study, and that other issues are invol ved to cause some o f the

low agreement scores between mothers’ and fathers’ interests and occupations. For instance, it

is possible that some people have chosen to go into different occupations and careers for other

reasons than because their interests coincide with them - money, social desirability, peer pressure,

limrtdd physical; mental or intellectual abilities, or family tradition are amongst the reasons why

people choose to-dp. the^voEk they  do (Palmer and to p h ran , 1988). These other factors may

influence people to work in field not necessarily.congruent with their personalities. Holland

(1985), however, warns against this, saying that to maximise individual productivity, self-
O

aetualisation, satisfaction, and self-fulfilment, one must work in an environment that fits in with 

one's personalitV'-ahf< interests (Wamppld,1 Ankaflo, Mondin, Trinidad-Cariillo, Baumler and

Prater, 1 9 9 4 ) .% '; : ^  - %

fh e  extrem ely high f r e q u e n c y  o f ^ l i e r ^ w 'h c K d ^ ^ e d  themselves as hpusewives-may also 

contribute to 'thefac t that there was a low ihean agreemehW%fO for motRpsg, between their real 

and ideal occupation^  One might consider that .housewives A  gujiposedly "non-w drking’’ 

'm o th e rs  add # s ^ a y  h a v e 'g i \^ p p c a r e e r s  k)-stay at home. A lso/since no th r # lc t te r  e o &  

icllccts #  work'a housewile does%ccording to Holland), these subjects had to be  left out o f  the



analysis considering congruence between n%dthers' real and ideal occupations. \
^ ' ?" "i \

' . .  : . : " x  
If we then kirn our attention to ^ e f a c t  thafHolIm d's theory has also been WdelycritiGse^Vbr

 ̂ ' '  " . - '  .  ̂ \  
its generahsabihty only to  the male population, we must consider its applicability to  the current 

study where females make up half the subject sample. Studies have tried to  prove (and some have 

been able to  positively establish) that Holland’s theory does'indedd'apply to  the female population 

as well (see Wortley, 1995 fb ; citadqns'of such W dies). Th6re(qrem #)thesis 9 cam.e aboutln 

an attempt to  establish whether or hot there woqld be any AigniHcant diRereiX  m dccupation- 

interest congruence between males and females" (ie. mothers and fathers m the sainple),' and thus 

establish w hether this part o f  Holland’s theory is also supported by the current study.

Findings indicated th a t there was no significant difference between males and females (that is, 

mothers and fathers) when it cgines to  the congruence between their Occupational interests and 

stated occupations. Therefore we must fail to ’reject Hypothesis 9 which stated that this is exactly 

w hat should occur. This is an impQitant finding, as it suggests that Holland’s model is indeed 

applicable to  the female population as weli as to the male population (at least in this study’s 

sampje), and so does add to the literature on Holland and his theory o f  vocational, interest.



6.3 Sex Stereotyping .

0  9 ^ ^ = '  - V  \  ' r  » * '  ^

Although w e have already diijOcissed gender influences to  a certain extent, results indicating sex 

stereotyping need to be explained in more depth. The literature suggests that certain o f  HoJiand’s 

' personality^ oi’T llA SE C , types are more.common to males than they are to  females, and vice 

versa. Sher’s (1998) study found th a t the Realistic and Enterprising types to  be chosen by males 

m ore frequently than by females, and in. fact th ese 'w ere fchosen most frequently 'by males. 

Converselyrthe Social and Artistic personality typeS’were chosen m ore frequently by females than 

males, and were the m o L ^  equent choice for females. In addition, Holland (1966) proposed tha t 

"this is exactly the configuration o f  choices we should .find for males and females. The discussion 

o f  gender influences in the literature review suggested that despite moves to  obliterate sex 

stereotyping in education and work practices, sex typing is a self-fulfilling prophecy and-continues 

today - in the ocfeiipational interests o f  children, and their subsequent career choices.

In o rder to  check Whether our students, and their parents, subscribed to this form at o f  sex 

stereotyping, cross tabulations on the. codes o f  all members in the sample were done, ^ n  

important finding was that for the most part girls for the entire sample chose the!Social Type most 

frequently as their 'first and second letters (ie. their first and second choices, o r interest 

preferences). This w as mirrored by mothers who also showed this configuration in their three- 

le tte r codes, overall: t h e  result Wiis as to  be expected by the iiterature.(,alth/Hifh, Ihe lite ra tu re , 

does say that the .Artistic Type is also o f  the most fiequent choices o f  females .Oddly enough the 

Artistic personality type was not a frequent Choice for tt-males in thjs sample, be they mothers or



In addition, the literature suggested tha t girls who- attend single sex school Fare thought to  be

* %, y  . ' 'o
supposedly more slx-^yped, than girls who'attend cd-educational scnppls (Quakenbush, 1987).

Thus th e  expectation would..be"that girls from the single sex school will have more frequently 

chosen the types m ost stereotypical o f  their sex (the Social and Artistic Types), and th a t  the girls 

from the  co-educational schoo l will have been indifferent to  choosing these stereotypical types 

above other R.1ASEC types. This was not the case, however, since girls from both schooiS 'chose 

the Social Type m ost frequently - perhaps then, both groups can be seen as sex-typed,'.;’

Similarly, one would expect (since the literature is the same for males and females) that boys at

th e  single sex school would also be more sex-typed than boys who attend the co-educational

school. Therefore, boys at the boys-only school were expected to  choose the Enterprising and

1 Realistic Types most frequently because these types are meant to be stereotypical to the male sex

(Holland, 1966). Boys from the co-educational school, though, were not expected to  subscribe

t o  this. The finding pertaining to these hypotheses was very interesting. Yes, boys from the boys-

only school most frequently chose the Enterprising Type as their most preferable and second most
r A' - T - ' %

preferable occupational type, but they did not really show an interest fe*- the Realistic Type in their

codes to any noticeable extent. Instead^tjie Social Type w as^|uite frequently chosen, although

'  ' . , ' o '  ' '
not nearly to the same degree as in the female sample. Boys from the Co-educational school also 

chose th e  Enterprisihu ty p e  as their most preferred interest/ personality group, and the Social

. . e ■■» ; - ■; .. . .
Type,once again came up as also being a choice o f many o f  the boys (it being their most frequent 

second choice). However, the co-educational boy students did show an interest in the Realistic 

Ih pe to a noticeable extent in that overall it was the third .most frequent choice in their three-letter 

codes. This or configuration was also the case for the fathers i ^ t h e  eh tire sample :



D o these results then imply that boys from co-educational schools and single1 sex schools are not 

differentially sex-typed, and that perhaps. b6ysuare riot as sex-typed as girls? This question is
'' ' ' ' # , * 

difficult to  answ er given the limited data we have'on subjects-in this regard. Perhaps, too, it is 

beyond the scope o f  this study. It is, however, safe to* say that a'large proportion o f  students in 

the, sam ple o f  this study show a preference for those R1ASEC personality types that are 

stereotypic o f  their sex, according to  Holland (1966) ,



7. L IM IT A T IO N S OF THE STUDY

There were a  number o f  potential problems with the present study that should be/brought to  the 

readers’ attention. These involve the research design as it pertains to  sample selection, testing
 ̂ = c-'

procedure, and measuring instrument. "o  =

'  "An area  o f  concern for the study was that o f  the size o f each group that, made up the entire
%

sample. Ideally, a larger sample would have given a more generalisable set o f  results. Further, the 

sam ple was not representative;' o f  the general South African population. The subjects were 

stiibents and their parents from tw o private single; sex Christian schools and one co-educational 

C hristian  school which cater for the upper socio-economic class, and may not even be 

representative o f  other schools who are also classified as such. Sample selection should preferably 

have included students from similar schooling backgrounds to establish reliability o f  findings.
'A

students from underprivileged backgrounds and varying socio-economic backgrounds, students 

from  public, o r so-called “government’’ schools, and students from an array o f culftiral and 

religious backgrounds. Can conclusions made about a sample o f 50 odd male, white, Christian, 

upper class, co educational students, for example, be generalised to an entire population o f  white, 

Christian, upper class^co-educational. South African students? - it seems unlikely. In addition, 

as has already been noted, m ost mothers characterised themselves as housewives. This facet o f 

th e  m other group may be due to  the elevated socio-economic status o f  the whole group o f 

subjects ans so onde'sgatO points to the fact that the sample ismpt representative of the South 

African population, and that results cannot, therefore, be generalised to the population at large. 

However, to include all dimensions o f  the South African population was beyond the scope o f  this



study. In addition, in the study’s defence, perhaps what the reader should also consider is that “the,,

m ore alike (homogenous) the  members o f  the population (the Sampling, units), the fewer o f  them

o , " - - '
need td be sampled” (Rosenthal and Rosnow, 1991, p209).

o =

Also, only those potential subjects who retutned their questionnaires to  the researcher in a 

com plete  and suitable m anner w ere used as participants in thia^judy. This means that sample
0 o

selection w as not as random, within the chosen population as one would have liked, and rather 

indicated a volunteer sample, and so generalisations about conclusions o f  die study m ust be made 

very carefully. = *

T he testing procedure posed a serious problem in the present study, The tester could not find an 

agreeab le  iharmer in which.she would have control over the subjects while they completed the 

Self-D irected  sCarch Q ^ tio n n a ire . Although strict instructions were given to  subjects in the 

instruction booklet apd accompanying letter (see Appendix A), the current ’fesearcher had no 

guarantee that these instructions were adhered to. Instead, the current researcher had to trust that 

the students filled in their questionnaires individually and separately from both o f  thclr parcnts, 

a n d j i a t  nocdiscussion occurred between parents and children about suitable answers. One also 

hopes that questionnaires were filled out in a truthful manner.

T he investigator was also perhaps incorrect in assuming thatian objective questionnaire could tap

th e  individual dimension o f  &cupational interests as they pertain to career choice, and that

perhaps som e kind o f  qualitative analysis (should have been used in conjunction with if: The

questidh that may be raised is whether one psychometric instrument related to  a single theoretical 

" ° ° 
fram ew ork of occupational choice is sufficient to explain the relationships proposed by this

.’n)



s tudy 's  hypotheses. However, in spite of,the disadvantages that have been mentioned in using 

them, self-report inventories such as the Self-Directed Search Questionnaire have the advantage 

o f  being explicit, easy to  administer to a large sample, easy to  score in, a straightforward and 

objective manner, and are suitable for quantitative analysis.

com pare findings o f this study with those o f other investigations (if the same field o f  vocational

psychology.



8. SUGGESTIONS FOR FURTHER RESEARCH & 0 -

D  ' • . * ■ '
T o  a certain degree, the  present study answers the questions that were originally posed in the 

hypotheses. However, it is obvious that future research should make use o f  more refined m ethods 

fo r collecting the relevant data. A carefully selected sample which is representative o f  the general ( /

South African population is necessary if research o f the nature o f  this study is to  reveal truly 

meaningful results. A lthough this, may seem to be a rather daunting task, it is suggested that to 

extend th e  findings o f  this study to include those who do not fall into the category o f  white,

Christian, upper-class, privately educated students, researchers should include subjects from other
o ’

races, cultures, socio-econom ic brackets, and the public schooling system. In addition every 

attempt should be made to  include larger numbers o f parents and their- children in future Studies.

Also in today’s world where divorce between parents, and remarriage o f  parents, are common
’  . - 0  „

events, the  influence o f  step-parents that was not considered in the present research study, is 

perhaps a  relevant issue to  be examined as they too°are possible socialising influencers o f  children? .

Future research should also take into account the limitations inherent in the present study’s testing 

p rocedure , as they w ere outlined in the previous section on limitations o f the present study. I f "  

possible, -researchers should try to find a way to administer the questionnaire to  subjects in a 

group setting, under proper testing conditions, to ensure answers are given individually, truthfully, 

and the questions are taken seriously by subjects.

Perhaps also a combination o f  quantitative and qualitative diita collection techniques would be

w
' 112



useful in order to  explore in m ore depth some o f  the trends that emerged. For example, w e saw 

that for some parent-child pairs the expected high congruence did emerge, but fo r  others ft was
‘ '' I ‘ '.A-

n o t in evidence. It would be in'terestiiigjito qualitatively assess for each group what makes the
* - "  . " y , , ;  - _ " % ",

difference - w hy do som e parents and their children exhibit a closeness in their occupational

* . # :  = o, . " ' - .. -
interests, and others don’t?

Furthermore, those issues that were beyond the sc^ope o f  this study'make for important research, 

and answers to  them are  important in vocational psychology. Concerns about the nature o f  the 

influence parents may have on their children’s career^choices, and the extent o r degree o f  this 

influence should be investigated. Questions to  do with other influencing agents besides parents 

a re  also im portant to  know  - the effects television, the Internet and other popular media are 

having over what children wish to do with their futures in terms o f careers. Tn addition, the  effects

o f  sex-typing and gender on adolescents needs to 6e clarified to  a larger extent to determine if
o (L" -

these are responsible for some people’s career choices. Perhaps future investigations could also 

include B ern’s ^  1956) model o f  masculinity and femininity and androgyny to establish if  it is 

gender orientation rather than biological sex that causes children to  choose stereotypic careers.

All this proposed research and much mdirerwould certainly add to the vocational psychology

literature, and provide vocational c6|in|ielling professionals with more information to  use in their 

im portant work.
i;

m  ■,

M
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C O N C ID Sm N

A fter examining the extent t& which the present study's (fata supported the study’s hypotheses, 

several implications regarding vocational guidance and occupational psychology can be tentatively

suggested.

Firstly, the vocational counsellor needs!to be careful in his/ her .work in guiding the adolescent 

into a future career. Since som e students are influenced by their parents in terms o f  occupational 

ipterest and some are not, the counsellor must be aware o f  the various influencing agents a child 

m ay be exposed  to  when dec-ding on a career, and thus should guide them safely between 

influences which are satisfying and.those which are not.

Secondly, the  vocational counsellor must be aw are,of the socialising pressures acting on a cnljd’s 

life that tell children to be typically male or female as his/ her biological sex dictates. Perhaps it 

is the  vocational counsellor’s role or duty to advise parents and teachers that sometimes these 

p ressures are o f  their making, and that stereotyping by virtue o f  biological sex is not always 

beneficial to  children - especially in th e^ # § an ce  o f choosing a future carper.

Thirdly, the present research study suggeits tlfCHolland once again has been proved to  be useful 

in the study o f  vocational choice for both & aW w 6d females, and that his theory is a fitting guide 

as to how young people (ofanyoneTor that matter) sii'tick! choose thejr occupations so as to lead 

satisfying and productive lives. , /  o fy ‘fy „ i .



Lastly, this study points to  something much more important in the field o f  vocational counselling 

and occupational psychology that has since failed to  Be recognised as something that seriously 

needs to  change. Vanessa Bluen (20Cto) in an artiqe..entit)ed "Gutsy is better than good” hints at 

this. Bluen (2000) points ou t that women in the workplace, and women entering the workplace 

fo r  the first time. need to  m ove away from the traditional female roll's that have been expected 

o f  them . She believes that in the past women- were socialised to  follow the rules o f  choosing a 

career, and sticking to  occupations that were suitable for them. “N ot so anymore”, Bluen (2000) 0 

exclaims, “The moiJem workplace needs gutsy girls, got good girls.” and so the field "of vocational
> ' 'O ' . ^

psychology m ust take heed, females should hot be socialised into the traditional sex roles o f

°
w om en anym ore - and fo r that matter, neither should males!
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Package handed out to Students to take home, so as to complete the

" ' / ■  ' • ' ' questionnaire, and ask their parents to complete the questionnaire.

Includes G^yering Letter, Consent Form, Instruction Sheet, Self- 

Directed Sekrch Questionnaire, and three Answer Sheets.
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D ear P aren ts  ahd Pupils,

o %

Every year, students from the Department of Psychology at the University of the

Witwatersfand, who are studying Masters in Industrial Psychology, must conduct some form ~
j) c , %

of research as a requirement for their degree. Research is conducted in various arenas under 

the careful supervision of the Department of Psychology. v ^

In order for the research to be accurate.and fair, students seek the voluntary participation of 

members of the population who will be most beneficial to their research proposal. My interest 

lies in the vocational guidance of adolescents, and thus the study I am conducting aims to % 

investigate the interests o f mothers and fathers, aiyd their daughters or sons in terms of career ^  

choice. The sample that is needed is quite large in order to obtain significant results that may 

prove to be useful within the field of vocational psychology.

If students choose to participate, mothers, fathers and daughters or sons will be asked to fill 

in a questionnaire called the Self-Directed Search in their own time. All subjects are assured 

total confidentiality, with no names or other details revealed in the final report. Alt results will 

be displayed in terms o f trends, and feedback on these trends will be made available to the 

school.

Your participation in this regard would be greatly appreciated. If any questions may arise,

.please do not hesitate to contact me.

Yours sincerely, ,,

Dalene Sher (BSc. Hons. Wits.) Supervisor: Dr Karen Ortlepp



o

■h

I,     mother/ father of — r

ponsent to  partidpatiTig in  the study oytlm ed by Dalene Sher^ and agree to  the participation o f 

mv

requirements asked of me.

Thank you, -

■G

Signed--------------------   Dated



IN S T R U C T IO N S

Enclosed please find a consent form, a Self-Directed Search Questionnaire test booklet and three 
(3) answer sheets.

o'' , " • •

FirsLl Please would the mother, father and daughter or son fill in the Self-Directed Search 

questionnaire separately, each on a separate answer sheet. Fill in your details on the answer 
sheet.

, : ’ . ' l  ■ ; ‘ ■■

• fhess should include youniame and surname, the school at which the student attends, 

the date, the testee number (which is to be found on the cover of the questionnaire

/> booklet), your own age, your sex, the student’s standard at4chool, and whether you are 

the parent or the student.
O

o r
These details will serve to verily that the correct matches are made, and will be kept confidential 

at all times.
G 'X

Go through the questionnaire following all instructions in the booklet.

o

Second: Please would the parents fill in the additional Biographical data which can be found on 

a separate page marked “Parents’ Biographical data”.

• Once completed, please secure both the answer sheets and the test booklet in the 

envelope provided so that confidentiality is ensured. Return to the school as soon as 

possible.

Thank you for your cooperation?



Parents’ Biographical Data

D

M over’s occupation ............. ..

. -   ̂ s ^  li
■jr

Mother’s level o f Education:

[M atric] [Undergraduate degree]. . . .  [Postgraduate degree]. . ; .  [Diploma]. . . .

[O th e r .. .  .........T . . . : .  . f  , ° '

Mother’s Schooling Experience; c o

[do-educational] ........   [Girls-only School] ^

& ' - * 
Father’s occupation ----- . .  A ................................ .. ..................

" - » /

Father’s level o f Education:

[M atric]. . . .  [Undergraduate degree]. . . .  [Postgraduate degree]. . .  . [Diploma]

[O ther  ........................]

Father’s Schooling Experience;

[Co-educational].......................... [Boys-pnly School]



T b n n d en tia l w hen  complete^ 

HUMAN SCIENCES RESEARCH COUNCIL 
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C Age 1 YEARS. 
D Oudordom JARE

U NITS 
ENE 

T E N S  
TiENE .uN-TS ' 
ENE

c  Home language N-5qth,o S -Splho Sw ar T sw a n a  Tsynga Venda Xhosa Zulu Zoeloe Air 
Hmstaal

‘•;afnevê
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Q U E S T IO N N A IR E

S E C T IO N  1 : A C TIV ITIES

S h a d e  Y E S  fo r  t h e  a c t iv i t ie s  y o u  LIKE T O  DO or th in k  y o u  W O U L D  LIKE T O  D O .
E x a m p le :  fN T ) ,

S h a d e  N O  fo r  t h e  a c t iv i t ie s  y o u  a r e  INDIFFERENT T O , H AVE NEVER D O N E , or D O  N O T  LIKE 
T O  D O . E x a m p le :  ( y£ )  ( g )

R

1 . F ix  e le c tr ic a l  a p p a r a tu s .
2 .  R ep air  m o to r  c a r s .
3 .  F ix  m e c h a n ic a l  a p p a r a tu s .
4 .  Build  o b j e c t s  w ith  w o o d .
5 .  D rive a  tr u c k  or tr a c to r .
6 . U s e  m e t a lw o r k  or m a c h in e  t o o l s .
7 .  W ^ rk  o n  a  b ic y c le  or m o to r c y c le .
8 . T a k e  a  t e c h n ic a l  c o u r s e .  ,,
9 .  T a k e  a  c o u r s e  in m e c h a n ic a l  d r a w in g .
1 0 .  T a k e  a  w o o d w o r k in g  c o u r s e .
1 1 .  T a k e  a  m o to r  m e c h a n ic s  C o u r se .

I

r  , . ■ "

12 . R ^ad s c ie n t i f i c  b o o k s  or m a g a z in e s .
1 3 .  W ork  in a  la b o r a to r y .
1 4 .  W ork  o n  a  r e s e a r c h  p r o je c t .
1 5 .  S tu d y  a  s c ie n t i f i c  th e o r y .
1 6 .  W ork  w i t h  a  c h e m is t r y  s e t .
1 7 .  R ea d  a b o u t  a s p e c ia l  s u b j e c t  o n  m y  o w n .
1 8 .  A p p ly  m a t h e m a t i c s  t o  p r a c t ic a l p r o b le m s .
1 9 .  T a k e  a  p h y s i c s  c o u r s e .  s
2 0 .  T a k e  a  c h e m is t r y  c o u r s e .
2 1 .  T a k e  a  m a t h e m a t i c s  c o u r s e .
2 2 .  T a k e  a  b io lo g y  c o u r s e .  ,

A

2 3 .  S k e t c h ,  d r a w , or p a in t . %
2 4 .  T a k e  p a r t in  a  c o m e d y  or p la y .
2 5 .  D e s ig n  fu r n itu r e , c lo th in g ,  p o s t e r s ,  or b u ild in g s.
2 6 .  P la y  in a  b a n d , m u s ic a l  g ro u p  or o r c h e s tr a .
2 7 .  P r a c t is e  t o  p la y  a  m u s ic a l  in s tr u m e n t .
2 8 .  G o  t o  r e c i t a ls ,  c o n c e r t s  or m u s ic a ls .
29. Create portraits or take photographs,
3 0 .  R ea d  p la y s .
3 1 .  R ea d  or w r it e  p o e tr y .
3 2 .  T a k e  a n  a r t  c o u r s e .
3 3 .  A rr a n g e  or c o m p o s e  m u s ic  o f  a n y  k ind .



3 4 .  W rite  le t t e r s  t o  fr ie n d s .
3 5 .  R ea d  a r t ic le s  or b o o k s  o h  s o c io lo g y .
3 6 .  B e lo n g  t o  s o c ia l  c lu b s .
3 7 .  H e lp  o t h e r s  w ith  th e ir  p e r so n a l p r o b le m s.
3 8 .  T a k e  c a r e  o f  c h ild r e n .
3 9 .  G o  t o  p a r t ie s / s o c ia l  m e e t in g s .
4 0 .  % D a n c e .
4 1 .  R ea d  b o o k s  o n  p s y c h o lo g y .
4 2 .  H elp  h a n d ic a p p e d  p e o p le .
4 3 .  G o  t o  s p o r t s  e v e n t s .
4 4 .  T e a c h  in  a  s c h o o l .  °

E

4 5 .  C o n v in c e  O ther p e o p le .
4 6 .  S e ll  s o m e t h in g .
4 7 .  D i s c u s s  p o lit ic s .
4 8 .  M a n a g e  y o u r o w n  s e r v ic e  or b u s in e s s .
4 9 .  G o  t o  m e e t in g s .
5 0 .  G iv e  t a lk s .
5 1 . A c t  a s  a  le a d e r  o f  a  g ro u p .
5 2 .  S u p e r v is e  t h e  w o r k  o f  o th e r s .
5 3 .  M e e t  im p o r ta n t  p e o p le .
5 4 .  L ea d  a  g r o u p  in a c c o m p lis h in g  s o m e  g o a l.
5 5 .  P a r t ic ip a te  in  a  p o litica l c a m p a ig n .

C

5 6 .  K e e p  y o u r  o w n  d e s k  a n d  room  n e a t .
5 7 .  T y p e  p a p e r s  or le t t e r s .
5 8 .  A d d , s u b t r a c t ,  m u ltip ly , a n d  d iv id e  n u m b e r s  in
5 9 .  O p e r a te  b u s in e s s  m a c h in e s  o f  a n y  k ind.
GO. K e e p  d e ta i le d  r e c o r d s  p f  e x p e n s e s .
6 1 .  T a k e  a  ty p e w r it in g  c o u r s e .  °
6 2 .  T a k e  a  b u s in e s s  c o u r s e s
6 3 .  T a k e  a  b o o k k e e p in g  c o u r s e .
6 4 .  T a k e  a  c o m m e r c ia l  m a th s  c o u r s e .
6 5 .  F ile l e t t e r s ,  r e p o r t s ,  r e c o r d s , e t c .
6 6 . W r ite  b u s in e s s  le t t e r s .



SE C T IO N  II: C O M PE TEN C IE S

S h a d e  Y E S fo r  t h o s e  a c t iv i t ie s  th a t  y o u  H AVE KNOW LEDGE o f  or t h a t  y o u  C A N  D O  W ELL or 
C O M PE T E N T L Y .

S h a d e  NO  fo r  t h o s e  a c t iv i t ie s  t h a t  y o u  H AVE LITTLE or NO KNOW LEDGE o f  or t h a t  y o u  H A V E  
N EV ER  PERFO RM ED or PERFORM  PO O RLY.

R

6 7 .  c I h a v e  u s e d  a  w o o d w o r k in g  t o o l  s u c h  a s  a p o w e r  s a w ,  a  la th e  or a  s a n d e r .
6 8 . I k n o w  h o w  t o  u s e  a  v o ltm e te r .  °
6 9 .  I c a n  c h a n g e  c a r  oil or ty r e s .
7 0 .  I h a v e  o p e r a te d  t o o l s  s u c h  a s  a  drill p r e s s  or a  grind er or a s e w in g  m a c h in e .  0
7 1 . 1  c a n  r e f in is h , v a r n ish  or s ta ih  fu rn itu re or w o o d w o r k .
7 2 .  I c a n  r e a d  b lu e p r in ts  (bu ild ing  p la n s ) ,
7 3 .  I c a n  m a k e  s im p le  e le c tr ic a l  re p a irs .
7 4 .  I c a n  re p a ir  fu rn itu re .
7 5 .  I c a n  d o  m e c h a n ic a l  d r a w in g s .
7 6 .  I c a n  d o  s im p le  r e p a ir s  to  a  T V  s e t  (or rad io).
7 7 .  I c a n  d o  s im p le  p lu m b in g  re p a irs . 0

I

7 8 .  I c a n  u s e  a lg e b r a  t o  s o lv e  m a th e m a tic a l p ro b lem s.
7 9 . I h a v e  p a r t ic ip a te d  in a  s c ie n t i f ic  c o n t e s t .
8 0 .  I u n d e r s ta n d  t h e  "h alf-life"  o f  a r a d io a c t iv e  e le m e n t .
8 1 .  I u n d e r s ta n d  lo g a r ith m ic  t a b le s .
8 2 .  I c a n  u s e  a  s l id e  r u le /c a lc u la to r  t o  m u ltip ly  o f  d iv id e .
8 3 .  I c a n  u s e  a  m ic r o s c o p e .
8 4 .  i c a n  program a computer to  s t u d y  a  s c ie n t i f ic  p ro b lem .
8 5 .  I c a n  d e s c r ib e  t h e  fu n c t io n  o f  w h ite  b lo o d  c e l ls .
8 6 . I c a n  in te r p r e t  s im p le  c h e m ic a l  fo r m u la s .
8 7 .  I u n d e r s ta n d  w h y  m a n -m a d e  s a t e l l i t e s  d o  n o t  fall t o  th e  ea r th .
8 8 . I c a n  n a m e  th rfie  f o o d s  th a t  a re  h ig h  in v ita m in s .

A  v

8 9 .  I c a n  p la y  a  m u s ic a l  in s tr u m e n t .
9 0 .  I c a n  p a r t ic ip a te  jn  t w o  or fo u r -p a rt ch o ra l s in g in g .
9 1 .  I c a n  p er fo r m  a s  a  m u s ic a l  s o lo i s t .
9 2 .  I c a n  a c t  in  a  p la y .
9 3 . I c a n  d o  in te r p r e t iv e  re a d in g .
9 4 . I c a n  d o  in te r p r e t iv e  or b a lle t  d a n c in g .
9 5 . I c a n  s k e t c h  p e o p le  in  s u c h  a  w a y  th a t  t h e y  are  r e c o g n iz a b le .
9 6 .  I c a n  d o  a  p a in t in g  or d o  a  p ie c e  o f  s c u lp tu r e .
9 7 .  I c a n  d o  p o t te r y .
9 8 .  I c a n  d e s ig n  c lo th in g ,  p o s te r s  or fu rn itu re.
9 9 . I c a n  w r it e  s t o r ie s  or p o e tr y  w e ll .



100. I find it easy to talk to ail kinds of people.
101. J am good at explaining things to others. _
102. I am competent at entertaining people older than myselt.
103. I can be a good host/hostess.
104. I can teach others easily.
105. 1 can plan entertainment for a party.
106. 1 have worked as a hospital helper or nurse.
107. I am good at helping people who are upset or troubled.
108. I can plan social events for the school or the church.
109. I am a good judge of personality.
110. People seek me out to tell me their troubles.

111.1 have won an award for work as a salesperson or leader.
112.1 know how to be a successful leader.
113. I am a good debater.
114 I could manage a small business or service.

o person in authority.
118. I can supervise the work of others.
119. I am ambitious.
120. I am good ft  getting people to do things my way.
121. I am a good salesperson.

123. ! c a n  operate ^duplicating or adding machine.
124. I can take shorthand.
125 I can file correspondence and other papers.

S i = s f H S t = s a « r  ' ■
! 3 :  ! use s i m p l e  data'processing equipment such as a keypunch. 

, 132. I Ian S  a ct^ a tetco 'rd ^ o f payments or sales.



S E C T IO N  III: O C C U P A T IO N S  ..

T h is  s e c t io n  c o n c e r n s  y o u r  f e e l in g s  a n d  a t t i tu d e s  regard in g  m a n y  k in d s  o f  w o r k .

S h o w  t h e  o c c u p a t io n s / j o b s  t h a t  INTEREST or APPEAL T O  y o u  b y  s h a d in g  Y E S .

S h o w  t h e  o c c u p a t io n s / j o b s  t h a t  y o u  DISLIKE o ,  FIND UNINTERESTING b y  s h a d in g  N O .

R (X,

1 3 4 .  F ir ^ a n d  w T d T S e T p e c i S  - s t u d ie s  n atu ra l an im al r e s o u r c e s .
1 3 5  M o to r  m e c h a n ic  - m a in ta in s  an d  rep a irs  m o to r  v e h ic le s .

» -  »=« «•-» —
r e q u ir e m e n ts .s<^br^r,rs=:zr^.ong d ^  *

1 4 4 .  E n g in e d r iv e r  -  r u n s  trains,. .

^ t S ^ ^ a M ^ w i r e s  an d  m a c h in e r y .

I

1 4 7 .  M e te o r o lo g is t  - s t u d ie s  t h e  w e a t h e r .
1 4 8 .  B io lo g is t  -  s t u d ie s  p la n ts  a n d  a n im a ls .

1 s o  : % % L a Z : c h : i d : n ! w . r k s  in  a  m e d ic a l la b o ra to ry  a n d p r o v id e s  in fo r m a tio n  to

, 5 1 . A m h C l o “ u d ie s  th e  b e l ie f s ,  t h e  p a s ,  a n d  p r e s e n t  b e h a v io u r  a n d  t h e  p h y s ic a l  

c h a r a c t e r is t ic s  o f  p e o p le .

H i  c h e m te t '- 's t u d te ^ 8 c c m p a d t io n  an d  c h a r a c te r is t ic s  o f  m a te r ia ls  a n d  th e  p r o c e s s e s  t h e y

1 5 5 ' S H S s c i e n ? , i c Ca °r ,t ie 's ' " S T  a T c l e s ' o n ' s c i e n c e  lo r  m a g a z in e s ,  b o o k s  or

;S 5 5 = ^ - = = " "



/

1 6 1 .  P o e t  -  w r i t e s  p o e tr y .  0 1
1 6 2 .  S y m p h o n y  c o n d u c to r  - c o n d u c t s  m u s ic ia n s  w h o  p la y  in a n  o r c h e s tr a .
1 6 3 .  M u s ic ia n  - p la y s  m u s ic a l in s tr u m e n ts  or s in g s .
1 6 4 .  W riter  - w r i t e s  b o o k s ,  p la y s ,  p o e tr y  a n d  n e w s p a p e r  a r t ic le s .
1 6 5 .  A b t o r /a c t r e s s  -  a c t s  in  a  p la y .^  „ %
1 6 6 .  F r e e la n c e  w r ite r  -  w r it e s  s t o r ie s  for  m a g a z in e s ,  n e w s p a p e r s  o n  a  p a r t-t im e  b a s is .
1 6 7 .  M u s ic a l a rr a n g e r  s w r it e s  m u s ic  for  w o r d s  s o m e o n e  h a s  w r it te n .
1 6 8 .  J o u r n a lis t  -  w r i t e s  fo r  a  n e w s p a p e r /m a g a z in e .
1 6 9 .  C o m m e r c ia l a r t is t  - p r o m o te s  t h e  s a le  o f  p r o d u c ts  b y  m e a n s  o f  p ic tu r e s ,  p a in t in g s  an d  

p i e c e s  o f  s c u lp t u r e .  ^
1 7 0 .  C o n c e r t  s in g e r  -  s in g s  o n  t h e  s t a g e .
1 7 1 .  C o m p o s e r  or ly r ic is t  - w r it e s  m u s ic  or w o r d s  t o  m u s ic .
1 7 2 .  S c u lp t o r / s c u lp t r e s s  -  c a r v e s /m o u ld s  s t a t u e s  from  m a rb le , m elta l, c la y  oj w o o d .
1 7 3 .  P la y w r ig h t  -  w r i t e s  p la y s .  0
1 7 4 .  C a r to o n is t  -  d r a w s  c o m ic  s tr ip s  or h u m o r o u s  d r a w in g s  o n  s p o r t s  an d  n e w s  e v e n t s .

1 7 5 .  S o c io lo g i s t  - e x a m in e s  t h e  w a y s  in w h ic h  in d iv id u a ls  in g r o u p s  a n d  g r o u p s  t h e m s e lv e s  
in te r a c t .

1 7 6 .  High school teacher - teaches one or two subjects to pupils in Standards 6 to 1 0 .
1 7 7 .  P la y g r o u n d  d ir e c to r  - o r g a n iz e s  g a m e s  fo r  y o u n g  p e o p le  a t  a  p la y g r o u n d . r
1 7 8 .  S p e e c h  t h e r a p is t  -  h e lp s  p e o p le  c o r r e c t  a n d  s o lv e  th e ir  s p e e c h  p r o b la m s .
1 7 9 °  M a rr ia g e  c o u n s e l lo r  - h e lp s  h u s b a n d s  a n d  w iv e s  w h o  a re  n o t  h a p p y  t o g e t h e r .
1 8 0 .  S c h o o l  p r in cip a l - h e a d  o f  a  s c h o o l .
1 8 1 .  P s y c h ia tr ic  n u r s e  -  s o m e o n e  w h o  c a r e s  fo r  p sy c h ia tr ic  p a t ie n t s  in  a  h o s p ita l .
1 8 2 ?  C lin ica l p s y c h o lo g i s t  - h e lp s  p e o p le  w h o  a r e  u n h a p p y  w ith  th e ir  l iv e s ,  a
1 8 3 .  S o c ia l  s c i e n c e  t e a c h e r  - t e a c h e s  for  e x a m p le ,  h is to r y  an d  g e o g r a p h y .
1 8 4 .  D ir e c to r  o f  a  w e l f a r e  a g e n c y  - h e a d  o f  a n  o r g a n iz a tio n  th a t  g iv e s  s o c ia l  su p p o r t  t o  fa m il ie s

or in d iv id u a ls  in  d is t r e s s .  0
1 8 5 .  Y o u th  o r g a n iz e r  -  o r g a n iz e s  a c t iv i t ie s  a n d  t a k e s  r e sp o n s ib il ity  fo r  y o u n g  p e o p le .
1 8 6 .  C o u n s e l l in g  p s y c h o lo g is t  - h e lp s  in d iv id u a ls  t o  d e a l w ith  t h e  p r o b le m s  t h a ^  o c c u r  in  

e v e r y d a y  life ,
1 8 7 .  S o c ia l  w o r k e r  -  h e lp s  p e o p le  t o  c o p e  s a t is f a c t o r i ly  in th e ir  fa m ily  a n d  c o m m u n ity  life .
1 8 8 .  V o c a t io n a l  c o u n s e l lo r  -  s o m e o n e  w h o  h e lp s  o th e r s  d e c id e  w h a t  k ind o f  w o r k  t h e y  w o u ld  

lik e  t o  d o .



1 8 9 .  S p e c u la to r  -  s o m e o n e  w h o  tak es"  r isk s  w ith  b u y in g  a n d  se llin g  t o  m a k e  m o n e y .
1 9 0 .  B u yer - p u r c h a s e s  m e r c h a n d is e  fro m  m a n u fa c tu r e r s  a n d  w h o le s a le r s .
1 9 1 .  A d v e r t is in g  e x e c u t iv e  -  d o e s  a d v e r t is in g  for  a  b u s in e s s .
1 9 2 .  M a n u fa c tu r e r 's  r e p r e s e n ta t iv e  -  a  s a le s p e r s o n  w h o  s e l l s  a  c o m p a n y 's  p r o d u c ts .
1 9 3 .  T e le v is io n  p r o d u c e r  -  p r o d u c e s  T V  s h o w s .  ^
1 9 4 .  H o te l m a n a g e r  -  m a n a g e s  a  h o te l .
1 9 5 .  B u s in e s s  e x e c u t iv e  -  o w n e r  or m anajger o f  a b u s in e s s .
1 9 6 .  R e s ta u r a n t  m a n a g e r  - ru n s  a  r e s ta u r a n t , h ire s  t h e  w a it e r s  a n d  w a i t r e s s e s  ̂ c a s h ie r s  an d  

c o o k s .  = Q
1 9 7 .  A d v o c a t e  - c o n d u c t s  c iv il a n d  cr im in a l e a s e s  in  v a r io u s  c o u r t s  o f  la w .
1 9 8 .  S a le s p e r s o n  -  p e r s o n  w h o  s e l l s  g o o d s  an d  s e r v ic e s .
1 9 9 .  R eal e s t a t e  s a le s p e r s o n  -  s e l l s  h o u s e s  an d  p ro p er ty . _
2 0 0 .  P e r so n n e l m a n a g e r  -  g iv e s  a d v ic e  an d  s e e s  t o  it th a t  p e r s o n n e l p o l ic ie s  a re  ca r r ied  o u t .
2 0 1 .  S p o r ts  p r o m o te r  - a r r a n g e s  a n d  p u b lic iz e s  s p o r t s  e v e n t s .
2 0 2 .  S a le s  m a n a g e r  -^ e n s u r e s  t h a t  g o o d s  a n d  s e r v ic e s  a re  s o ld .

" /■
G = : ' o  %  : -

0 o . ^
2 0 3 .  B o o k k e e p e r  - k e e p s  tr a c k  o f  h o w  m o n e y  is  e a r n e d  a n d  s p e n t  in a b u s in e s s .
2 0 4 .  B u s in e s s  t e a c h e r  - t e a c h e s  b u s in e s s  s u b j e c t s  a t  s c h o o l ,  e .g .  b o o k k e e p in g , c o m m e r c e .
2 0 5 .  D ata  t y p i s r ^ u s e s  a  s p e c ia l  ty p e w r ite r  t o  p r o c e s s  in fo r m a tio n  for  im m e d ia te  or fu tu r e  u s e .
2 0 6 .  C h a rtered  a c c o u n t a n t  -  in s p e c t s  t h e  c o r r e c t n e s s  a n d  c o m p le t e n e s s  o f  t h e  f in a n c ia l s t a t e s  

a n d d b o o k s  o f  o r g a n i z a t i o n s ^ ^  :
207. C red it c o n tr o f ie r  - c h e c k s / i f  c l ie n t s  h a v e  c r e d it  v a lu e .
2 0 8 .  C ourt s t e n o g r a p h e r  - r e c o r d s  e v e r y th in g  o n  t a p e  sa id  during c o u r tr o o m  tr ia ls .
2 0 9 .  B ank te l le r  - r e c e iv e s  a lid  p a y s  o u t  m o n e y  a t  a  b a n k .
210. T a x  e x p e r t  - a d v i s e s  p e o p le  o n  t a x  m a tte r s .  d ^
2 1 1 .  In v en to r y  c o n tr o lle r  -  t a k e s  s t o c k  o f  g o o d s  in a  s to r e  or b u s in e s s  a t  a  c e r ta in  t im e .  x
212 . T y p is t  - t y p e s  le t t e r s ,  rq p o rts , e t c ,  o n  a  ty p e w r ite r .
2 1 3 .  F in ancia l a n a ly s t  - w o r k s  o u t  if a  p e r s o n  or b u s in e s s  is  sp e n d in g  m o n e y  w is e ly .
2 1 4 .  C o st  e s t im a t o r  - d e t e r m in e s  h o w  m u c h  it w ill c o s t  t o  d o  c e r ta in  jo b s .
2 1 5 .  Payroll c le r k  - c a l c u la t e s  h o w  m u c h  m o n e y  p e o p le  sh o u ld  b e  paid  for  th e |r  jo b s .
2 1 6 .  Bank in s p e c t o r  - c h e c k s  o n  b a n k  p e r s o n n e l t o  s e e  if t h e y  carry  o u t  th e ir  w o r k .



SE C T IO N  IV: R A T IN G  O F Y O U R  ABILITIES A N D  SKILLS

T h is s e c t io n  c o n s i s t s  o f  t w o  g r o u p s  (G R O U P I a n d  G R O U P II) o f  s ix  a b ilit ie s /sk ills  e a c h  o n  w h ic h  
y o u  m ifa t  r a te  y o u r s e lf .

R ate y o u r s e lf  o n  a  s c a l e  o f  1 t o  6 o n  e a c h  o f  t h e s e  a b ilit ie s  or sk ills . R a te  y o u r s e lf  a s  y o u  rea lly  
think y o u  a r e  w h e n  c o m p a r e d  w ith  o th e r  p e r s o n s  o f  you r o w n  a g e .

G ive t h e  most a c c u r a t e  e s t im a t e  o f  h o w  y o u  s e e  y o u r se lf .
I s  ’  -  -  ,

A v o id  g iv in g  y o u r s e l f  t h e  s a m e  ra tin g  fo r  e a c h  ab ility /sk ill.

Y our r a t in g s  o f  y o u r  a b il it ie s /s k il ls  sh o u ld  b e  e n te r e d  in S e c t io n  IV w h ic h  a p p e a r s  a t  t h e  b o tto m  
o f th e  a n s w e r  s h e e t  (S id e  1 ) .  W rite  th e  r a t in g s  y o u  g iv e ^ y o u rse lf  fo r  e a c h  o f  t h e  a b ilit ie s /s k ills ,  
in th e  b la n k  s q u a r e s  n e x t  t o  n u m b e r s  1 t o  1 2 .  T h en  s h a d e  t h e  a p p r o p r ia te  o v a l s p a c e s  
c o r r e sp o n d in g  t o  t h e  r a t in g s  y o u  h a v e  g iv e n  y o u r s e lf .

E x a m p les:

1 . M e c h a n ic a l  a b ility  ( fix in g  t h in g s ,  u s in g  t o o l s  a n d  m a c h in e s )

S u p p o s e  t h a t  P e te r  r a t e s  h is  m e c h a n ic a l  a b ility  a s  b e in g  lo w  in c o m p a r is o n  w ith  t h e  m e c h a n ic a l  
ability  o f  o th e r  persons o f  h is  o w n  a g e .  H e w ill th e n  w r ite  a  2  in t h e  b lan k  s q u a r e  n e x t  t o
N u m b er 1 a n d  s h a d e  t h e  o v a l s p a c e  m a rk ed  2  o n  th e  a n s w e r  s h e e t .

2  , n . ' , - "  ...

N o te : S e c t io n  IV o f  t h e  a n s w e W i e e t  is  r e p r o d u c e d  b e lo w  a s  a n  e x a m p le  a n d  P e t e r ’s  ra tin g  
s h o w s  h o w  o n e  s h o u ld  in d ic a te  o n e ' s  ra tin g  o n  th e  a n s w e r  s h e e t .

2 .  S c ie n t i f ic  a b ility  (b io lo g y , c h e m is tr y  a n d  p ro b lem  so lv in g )

S u p p o s e  t h a t  P e t e r 's  s c ie n t i f i c  a b ility  is  h ig h , b u t n o t  q u ite  a s  h igh  a s  t h a t  o f  s o m e  o f  t h e  o th e r  
p e r so n s  o f  h is  o w n  a g e .  H e w ill th e n  ra te  h im s e lf  a s  a  5  an d  w r ite  a  5  in  t h e  b la n k  s q u a r e  n e x t  
to  N u m b er  2  a n d  s h a d e  th e  o v a l s p a c e  m a rk ed  5  o n  th e  a n s w e r  s h e e t .  S e e  e x a m p le  b e lo w .

S e c t io n  IV

11% Group I (ajjoup II

R <« 1 z C D # #  CE^CD CD CD R 7 CDG D CD CD CE) CD  
C DCD CD CD CD  CE>

1 2 5 CDG D CD CD  •  CD I 8

A 3 C D G D  C D  C D  C D  CE> A 9 C D C D  p D  C D  f f i  C l}  
C D C D  ( 3 )  CD C D  CD

S 4 C D  C D  CD  C D  CD (X> S 10

E 5 X 3X Z ) C D  C D  <3D'JjCD. E /y 11
C D C D  C D  C D C D  CD

C 6 C D C D  CD  CD (E> CD C 12

N O W  G O  T O  Y O U R  A N S W E R  SH EE T A N D  RATE YO URSELF O N  T H E SE  TW ELVE  

A BIL ITIE S/SK ILLS.

If y o u  a re  s t il l  u n c e r ta in  a s  t o  h o w  t o  a n s w e r  t h is  p a rt o f  t h e  q u e s t io n n a ir e , p u t  u p  y o u r  h a n d  a n d  

a s k  t h e  t e s t e r  t o  e x p la in  h o w  it  s h o u ld  b e  a n s w e r e d .



G R O U P  I V e r y
o  L o w

1. f  r a te  m y  m e c h a n ic a l  a b ility  1
( fix in g  t h in g s ,  u s in g  t o o l s  a n d  9 
m a c h in e s )  a s :  c ,

2 . I r a te  m y  s c ie n t i f i c  a b ility  q 1
(b io lo g y , c h e m is t r y  a n d  
p ro b le m  s o lv in g )  a s :  ,

3 . | r a te  m y  a r t is t ic  a b ility  1
( m u s ic ,  a r t a n d  d ra m a ) a s :

1m
4 . | r a te  m y  t e a c h in g  a b ility  1

(h e lp in g  o t h e r s  lea rn ) a s :

5 . | r a te  m y  s a l e s  a b ility  ( s e ll in g  1
or m a n a g in g )  a s :

6 . I r a te  m y  c le r ic a l  a b ility  1
(n u m b e r s , s p e ll in g  a n d  filin g  
p a p e r s )  a s :

G R O U P II

7 . I r a te  m y  m a n u a l sk il ls  a s :

8 .  I ra te  m y  m a th e m a t ic a l  a b ility  

a s :  :

9 . I r a te  m y  m u s ic a l  a b ility  a s :

10 . I ra te  m y  f r ie n d lin e s s  a s :

11 . I ra te  m y  m a n a g e r ia l s k ills  a s :

12 . I ra te  m y  o f f i c e  sk il ls  a s
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form di feedback for subjects who participated in the study.
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Dear Parents and Pupils,
Cl . c  " - ^  />

; 4'hai& you for participating in the study by Dalene Sher duringthe y^ur. Although results.of the
dissertation are still forthcoming, here are the results of your personal^rofile, as promised.

The purpose o f  the questionnaire completed is to measure occupational interests. The Self- 
Directed Search Questionnaire is unique because it links questionnaire information directly to 
the world-of-workby means o fa  three-ietter code obtained from test responses. This code is a 
summary o f  activities preferred;(joccupational interests and self-assessed abilities. Thus the 

-  questionnaire can be regarded as suitable for use in career guidance and occupational choices. 
A lth o u g h r t  is n o t  allowed for me to g i w  full vocational guidance to pupils, some mdicationgn 
bb given as to your occupational personality types. »

C T h e R ealistic type (R) prefers to work with objects, tools, machinery, in mechanics, agriculture, 
technology. Occupations include electrician, mechanic, plumber, toolmaker, farmer.

The investigative type (I) prefers systematic investigation of physical, biological, cultural 
phenomena. C a r e e r s  preferred include physicist, biologist, anthropologist, chenust.

The Artistic type (A) prefers achieving creativity, mastering artistic skills related to language, 
art, music, drema: Occupations may include fctress, interior decorator, journalist.

The Social t y p e  (S) prefers to wort: vrith people, forming and training them or caring for them. 

Occupations be tducaimn. social w o it

other types The second and A n d  t f p c t  this

Pupil’s code:

9

Mother’s code:

Thankyou, 

D alene Sher

^  Father’s code:
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