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ABSTRACT

The primary aim of this study was to assess teachers’, pupils’ and parents’ perceptions of
discipline at newly integrated Lenasia schools, In addition, the study aimed to examing discipline
techniques being implemented in the classroom and to determine the effecti;reness of these.
Fmally, the study aimed to explore alternative techniques that may be used in order to manage

dxscxplme problems in the classroom. .

The opihions of 106 teachers, 179 pupils and 152 parents were obtainéd via specially designed

Questionaire on Discipline, which yielded information of a quantitative ’zih/d a qualitative nature.

The results indicated that the majority of all three samples perceived that thereisa problem with
L

discipline at Lenasia schools. The subjects attribute the problem to both school and home

~ variables, with the more important school variables being large classes and ‘tlve absence of effective

«discipline techniques, and the important home variable being the *ncreamng‘ non-support and non-

mvolvement of parents in educational matters. Teachers appear ti be afraxd and unsure of newly
formed policies, and of disempowerment; while parerﬁ.a seem to be busy aspiting towards the

realisation of personal goals. Pupils, on the other hand, are ﬂc\mdennu between the uncertainty

- and impersonal attitudes of teachers, and the busy schedules /of working parents,

Other sucial factors, such as politics, crime, easy accessﬂpi\ty of dn gs influence of the medxa,
single-parent homes, and working mothers are alt contnbutl)rymé\ oka 1o the increasing levels of

misconduct at schools.

effective disciplining techniques. All three sample grg,n f
effectively replace corporal punishment. However, theji\L ’.&, p;“e‘$\ that parents should become

more involved in the education of their children and that

policies Parental involvement.

s




ACKNOWLEDGEMENTS

The research reported here has been the product of many hands. This note of acknowledgement

can only be 2 token payment of my indebtedness to them.

First and foremost T wish to express my deep appreciation and thanks to Ms, Zaytoon Amod for

her invaluable guidance and expert supervision of this study,
1 am also grateful for the help and encouragement given me by Professor Mervyn Skuy.

1 also wish to express my gratitude to the following persens and institutions for their aid and

support with my study:

Mr. Peter Fridjhon, senior lecturer, Department of Statistics and Actuarial Science, University of

the Witwatersrand, for his statistical advice and encouragement,

Mr. Mark Paiker for his advice and statistical work on this study.

" Ms. Angela Scott and Ms. Sheliey. O’ Carroll who assisted with and proof-read the statistical

write-up.

The Gauteng Education Dgpaftm

‘U///
Mr Sanjay Maharaj, from the-library of the Umv -

kindly in locating referentes and dlspatchm%hem to mé\ -

e

 Finally, I wish to thank my husband, Lioyd, and my two young cbxldren Ntkl‘ul and “f aatn, M

~ the sacrifices they made and the cheerful manner m which they endured numerous mconvemences

during my petiod of study.




n :

o

-iti-
DECLARATION
1 hereby declare that this thesis is my own unaided work. It is being submitted for the degree of

Master of Education ( Educational Psychblogy) at the University of the Witwatersrand, Gauteng,

Tt has not been previously submitted for any degree or examination at any other university,

/kﬂa,uwkl
Nita Harrisunker
*February 1998 . BN ‘ s
i
™
I i3]
0 (R 5
o 5
La} " "
. ‘
e < ("u 2
o iy
g /\‘;
a“t"\ (r
F@t /,
® \V e




| ] . TABLE OF TENTS
ABSTRACT ' - i
‘ " KEY WORDS -~ i
ACKNOWLEDGEMENTS il
B DECLARATION — ' i
I CHAPTER ONE - INTRODUCTION. 1
i 1.1.What is Discipline 1
‘ 1.2. Discipline in South African Schools 2
! 1.3. Discipline in Lenasia Schools- = 3 )

CHAPTER TWO - THE STUDY
2,1.  Rationale and Aims

22.  Method
2.2.1. Sample
222, Measure : Questionnaire on Discipline
2.22.1 The Pilot Study-o-rrerrin-

- 2.2.2.2. The Final Study -

i " 223. Procedure-- A
‘ 2.3. Exgerimental Design:

CHAPTER THREE - RESULTS- reronmmmmnnnei

3.1, Factor Structure---

i

32,  Respondents’ attitudes to discipline - \\\\ L .

comparison of mean scores

3.3. Views and Approaches to discipline by pupils, teachers, ;

and parents - : A 15




It
. y
I “ '

3.4. Comparison of perception of discipline as a function of

gender, age, and training of the teacher group; gender,

Appendix B: The Questionnaire on Discipline - Pupils

age, education, and marital status of the parent group;

3

and gender and age of the student group 18
. 35, Content Analysis 19
CHAPTER FOUR - DISCUSSION 23
4.1.  Interpretation of the Findings--- - 23
42 Practical Implications : w 26
4.3, Limitations of the Study: 28
* 44,  Implications for Further Research: 29
REFERENCES -30
LIST OF FIGURES
Tigure 1: Scree plot of Eigenvalues > 1 - Pupll group 11
Flgum 2: Seree plot of Eigenvalues > 1 - Teacher group 12
i anme 3: Scree plot of Elgenvalues > 1 - Parent group 12
« LIST OF TABLES
" Table 1: Comparison of mean scores 13
Taible 2: Coitent Analysis 19"
APPENDICES-- 35
* Appendix A: Pilot Questionnaire - Pupils 35
Pﬂ?t Questionnaire- Teachers 39
o  Pilot Questionnaire- Parents 44




53

The Questionnaire on Discipline - Teachers

The Questionnaire on Discipline - Parents

58

63

Appendix C: TABLE 1: Biographical Information on Pupil Sample

64

TABLE 2: Biographical Information on Parent Sample

ii/'
{ o
Appeudix D:TABLE 4: Percentage of agreement and disagreement as expressed

TABLE 3: Biographical Information on Teacher Sample-----mmmm-rm=

66 -

67

by respondents to each statement:



©

N rEm e R

1~
CHAPTER = INTRODUCTION

1.1, What is Discipline?

The topic of classroom discipline has received considerable attention, especially during the past

decade. In recent years teachers have become increasingly concerned about the issue of control -

thhm the classroom (Jones & Jores,1981). Discipline is a word frequently used by parents,

teachers, and administrators, vet there is little common agreement-on its meaning. For many it

refers to punishment; for others it means classroom management, or what the teacher does to

control student behaviour, implying that students are discipline problems when they do not act
the way the teacher wants. Tt>Xey to the management definition is student behavior (Curwin &
Mendler, 1980). The one &:bnuﬁon concep: in all these definitions is that the blame or
respongibility for improvement 1s put upon the one who is different. Wilson {1971), however,
states that, “the word *discipline’ refers always to the kind of order involved in trying to reach

appropriate standards or follow appropriate rules for engaging in a valued activity”,
Teachers are not alone in their concern about school discipline. In the period between 1969 and

- 1980, eieven of twelve Gél]up polls reported that the general American public view discipline as

the movt mnportant problem in the schools. Pubhc school supenntendents concur with this

_ wahxataon (Jones & Jones, 1981), In the classmom situation it is the teacher who sets the tone

and who decxdes ‘what is acceptable behavxour or attitudes and what is not. The student is

‘ expected o go a\ong, oris labelled “a dxsmplme pmble stmp jne problems, however, do not

oceurin 4 vacuum, They are part of a total social system (Curwin & Mendler, 1980 ). A social
system such as ours, which is charged with the current plethora of change generated by recent
govemment policies and legislation, is beginning to have a major impact on education, The recent
WhltePapeL, which makes provision for redress of past mequahtxes in education in South Affica,
has be 1t shaped by the interim constitution as well as by political struggles within the state and
civil society (Tikly, 1997). This policy document makes allowance for parental and pupil
involvement in issues surrourding education, The émpowennexlt of these two groups is hoped to
promote democracy within education and enhance team effort. No longer are teachers solely

responsible for the education of their learners, Discipline problems represent a power struggle

A
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between students, who have no power in the school system, and adults who do have power. The
powerless students rebel against the authoritarian rules. These rules are defined by those who have
the power to restrict students’ thoughts and behaviour ( Allais & McKay, 1996).

In British schools a wide range of discipline policies have been developed, and these involve, to

varying extents, the participation of parents, students, teachers and schools as organisations

(Hart, Wearing & Conn, 1995),

1.2, Discipline in South African Schools

Seeing that the South African education system has been characterised by a long history of racial

discrimination and segregation, it is not surprising that adjustments to the changes would take a

" while to be made. Ttansitions of this nature are not always easy to make, especially when they

are accompanied by changes in society at large. South Africa, being the focus of international
attention, has its fair share of social problems, which are magnified greatly, and which add to the

tensions of any classroom experiencing change,

The: dxsclplme of pupils at schools is one of the symptoms of the confiision and strain present in
the wxc.er populatlon of  the country. While unproductive student behavior is frequently a
response to factors within the classroom, student behavior is also influenced by variables within
larger society (J ones & Jones, 198 1). To deal with the problem of discipline we need to assess the
purpose of school and its relation to soclety Just as the changes in the structure of society
mﬂugnces the school setting, so toq, alterations in the school setting - towards the development
of the skill of negotiation -~ may themselves influence other areas of society (Allias & McKay,
1996). When students are not invited to participate cognitively in discussions they become bored.
and frustrated. This then leads to disruptions as students find it difficult to concentrate when
teachers drone ot about material without encouxaomg student involvement. In a classroom

where the teacher is doing all the talking and not allowmg students to explore and dlscover for

_themselves, students are forced into a passive listening role. This is a major cause of classroom

problems {Naidoo & Potterton, 1994).

South African education departments are presently busy compiling new teaching methods and

* techniques to be implemented in the classroom. The new Outcomes Based Education (0.B.E.)

k4]
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is presently being practiced at schools. This new system of educating was piloted at a few schools
in 1997 and many workshops were conducted with educators to prepare them suitably to cope
with this new method.of teaching. However, most educators are still grappling with the idea.
They fear the newness of the method, not having ihemselves decided if it will be effective or not.
Also, this new programme encorirages that which educators fear most, that is, student

involvement and parent particfpation. It is geared toward distribution of power among all
stakeholders in education, not téachers alone. Not beiiig too au fait with this new concept of
O.B.E,, teachers, parents z;}ic{ students are in a state of turmoil, Also, parents are apprehensive
of becoming involved in eduégtion, because once parent participation in schools increases,

parents may be held more responsible for the discipline problems of their children.
1.3, Discipline in Lenasis schools
Whilst student behaviour in South African schools Has not always been sterling in its character,

the present high level of misconduct is worrying. Schools in Lenasia (a suburb in Gauteng) are

experiencing relatively high levels of student misconduct. Being previously segregated Indians-

only schools, up until recently students attending these schools came from very closed

communities whose value systems were intact and protected by the larger family system. The
probiems of young people were vastly different and family support was readily available. The -
family remained the basic unit of society and the most important social institution for the care and
welfare of children (Ramphal, 1979). Within the extensed family the child was raised in the midst -
of relatives and their children. Children raised under such circumstances became attached to a
wider circle of people and absorbed skills, customs, and values through natural observation and
iﬁﬁtaﬁgp rather than through deliberate teaching (Ramphal, 1979), Compared to the influence of
teachefé’ and friends, the family is the most potent force in shaping the behaviour of the child,
es.p,f;‘ci\\ally in thecear"‘fy school years. “ What happens during early years in the family may be a
most important determinant of behaviour throughout life. Behaviour tendencies internalised in
childhood in the home, may persist psychologically even when the home has been left far behind
in time and space” (Singer,1969, cited in Ramphal, 1979),

The family can be a source of economic and emotional sustenance and a bond of continuing

affection, encourageinent, and, as Christopher Lasch called it, “a haven in a heartless world”

o
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(Rich, 1982). Howevéf, today on the one hand a larger percentage of the population is choosing

< not to'marry, more married couples are electing not to have children, and an increasingly enlarging

wof/k“force is seeking primary satisfaction outside the home. On the other hand, most of those
who divorce remarry, and many new family arrangements other than the nuclear family are being
tried (Rich, 1982). Amidst all this confusion the child is rebelling as it cannot cope with the rapid
éhanges being experienced within the home environiment, Brodbelt (1978, cited in van den .~
Aardweg, 1987) found that most offenders stemmed from single parent homes. Several studies
have demonstrated that single-parent families or stepparent families have a critical impact on the
development of delinquency. Because of added stress stemming from the lack of economic and
psychological support, single mothers are believed to have more negative contacts with their
children and lqés l':ime to monitor and discipline them, to be involved in their schoolwork, &and to
supervise their social activities (Jenkins, 1995). Children from broken or unhappy homes wiere
normal child-parent relationships are disrupted have been shown to be more likely to engage in
antisocial behaviour et school (Furlong, 1985). |

Since their arrival in South Africa in 1860 Indians have moved toward the acceptance and
adoption of western concepts and modes of living. This phenomenon is largely due to exposure

to western education and ideology, urbanisation, increased educational opportunities, and

- widespread use of the mass media ( Ramphal, 1978). When any culture is in a state of evolution,

conflict mounts tremendously. Behaviour problems often afise when children come into conflict
with the cultural standards of their parents, Such conflicts are likely to otcur among Indiaﬂ South
Afticans because”cultural groupings are not static (Ramphal, 1978). Previousl{y accepted family
patterns, for example, the partriarchal family, ate no longer the norm among Indian South
Africans, . ‘

With the ongoing changes in family dynamics within the Indian community it is not surprising that
children appear to be in a state of flux. With the increase in independence comes a decrease in
family support, Through this lack of atterﬁion on their children and the increasing focus on'the
self, parents are unwittingly promoting more self-centred attitudes within children, This, in turn,
is créating a generation of children who cannot, or will not, perceive the consequences of their
gotions, Increased awareness and greater opportunities have removed most parents from the home
base and redirected their tocus from the family to ambition and saccess. Pressure from pa?ents on
children to achieve academically is also resulting in stress and frustration within children.

Changing vaiue systems and cultural deprivation are sending mixed signals to the Indian youth.

a4
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" The feeling of belonging, of having firm roots in one’s culture, which gave directionality to one’s

life, are ebbing away, leaving a generation of young people feeling lost. It is not surprising then

that these youngsters turn to drugs, petty crime, alcohol, and other such vices for comfort.

Added to the lack of support from the Lome, the changes in the school environment are also

~ further confusing the youth. The largo classes, where children are no longer treated as individuals,

the new policies being implemented withéut consultation with students, the increasing teacher-
strikes, new teaching tethods, the uncertainty prevalent among teachers, and the lack of
consistency in discipline techniques, are all contributing to the chaotic state of the students” minds.
All of the above can be glimpsed in the misconduct of students, Other countries are seeing the
need for smaller classes. California, for instance, is presently engaged in a drive to cut class size
in an attempt to offer more personable, enjoyable teaching {cited in The Times Educational

Supplement, February, 1997 p.16 ).

Countries, sveh as Britain, in attempting to deal with their discipline problems at schools, are
opting for policies of exclusion and Education Bills which protect the rights of schools and
teauhers Truancy, absence, drugs, school-dropout rates are a few of the problems aﬁ‘ectmg
Rritish schools. These schools, also see the need for a joint effort in dealing with delinquency
among students, David Bell states that, “There has been a growing recognition that the
resnonsibility for securing atfendance at school is a partnership involving parents, pupils, schools
and LEA services. A recognition of shared responsibilies means that the issue is now being tackled

across the education service” (cited in The Times Educational Supplement, February 1997 p.20).

South Affica is not alone in its battle with student misconduct. However, its manner of tackling
the problem needs to be formulated through a review of other countries’ successes and failures,
and a method aesigned to suit the unusual composition of its various cultures and ethnic groups.
‘Borrowing’ discipline techniques from other nations will not serve the purposc of rectifying
problemq that are unique to this country. The one common universal belief, though, which should
be at the forefront of any discipline programme initiated in South Africa, is what Dxane Hofkins
quotcd from the Plowden Report when she said, “At the heart of the educational process lies the
child, stcxplme can only come from a relationship between teacher and child in which there is

mutugl respect and affection” (The Times Educational Supplement; January 1997 p.10),



CHAPTER TWO - THE STUDY

2.1, Rationale a_nd Aim.s

Much exploration into school dlscxplme has been made, both locally and internationally. In fact,

studies conducted have mostly been around the lack of discipline at schools, Whilst many

* educators have focused on the consequences of misbehaviour, more are presently trying to find

answers to the main causes of the lack of discipline in the classroom. Researchers, such as van den

Aardyieg, maintain that the lack of discipline at schools is “destroying the morale of students and

" teachers and the learning énvironment” (van den Aardweg, 1987, p.174). The question that

plagueé most educators is, what is causing this lack of discipline? Rich (1982) very aptly put it
when he said that explanations are needed for school violence before solutions can be proposed.
Previous research carried out examined the changes in family demographics that may be related
to students” school behaviour. Issues, such as single-parent families, career-orientated parents,
and working mothers, played I{éy roles in school discipline, In fact, between 1970 and 1980, the

proportion of children living in one-parent families increased from about 11 percent to nearly 19

/ B

 percent (cited in Sociology of Education, vol.60, 1987, p. 18).

Presently other school-related and home-related factors are also impacting on classroom

behaviour. In addition to these factors the wider soclo-pohtxcal climate of the country is also in

many ways influencing children’s, especxally secondary school children’s, conduct, The various

criminal elements in society; together with the violence portrayed in the media, are also
contributory factors, There is a lack of'a positive youth image on television, Violence is constantly
portrayed and little can be done in the school as long as the public permits and condones the

output from the media (van den Aardweg, 1987),

The aim.of this study, however, is to investigate to wt dt extent school-related and home-related

factors can be associated with the increasing lack of classroom discipiine, It further-aims to
investigate effective alternative forms of disciplining as envisaged by teachers, parents and
students, )

A
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2.2, Method

Three schools pam 1pau=d*n* ihe sfudy All three schools had been segregated Indians-only

' govermment schoo]s before 1991 { under the apartheid policy of the country), and comprised of

students &om 2 mixed oOi«lO quonomxc backgrounds. All of the schools were Enghsh—medlum co-
educational secondary sc}\;oo.u,s.‘,’
, & "‘?"5 ‘ .

Two standard :céaight cla\fs\SSSH per sehool were drawn as the target group. The reason behind
selecting standard eight studen*s for“th‘e study was that these are adolescents who have already
overcome most of the early ad}ustment problems that teenagers encounter. The average age of
this group was 15 yems The standard ten students are not eager 1o participate in research as it
is seento mterfere with their studiés, - and the standard seven students are often too disiracted by
the demands of their adolescence phase to be genuinely intetested in research. Also, upon

infofmal discussions thh teachexs and school-heads prior to the study, it was recommended

that for the above reasons the standard \,1;,hts be utilised as the target group, The parents of these -
 students made up the pa1 ent-sampie and the teachepsa}npie compnsed of the entire teaclung

\:

staff of each school™ ‘ e 5

Seventy pupilb‘; questinnnaires seventy parent questionnaires, and fifty teacher questionnaires .

- were distributed to auch school, This gave a total of two hundred and ten pupibquestionnaires,

e » two hundred and ten pment quesnonnmres and one hundred and fifty teacheér questionnaires, Out

of these, onP hundrm and seventy nipe pupil questionnaires, one hundred and ﬂfty two parent .

quesnonnaxres and ')nc hundred and ; six teacher questionnaires ! vere returned,

D
[N

~=Briefly, the qut,snm,nmres were anSWered by both males and females whose ages ranged from

-thitteen to forty—plus These individuals w- ;pamly English-speaking, although the religious

t"
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denominations often differed. The majority of the respondents were of Indian origin and a vast

percentage of pupils came from homes where their parents were still married and living together.

Each sample’s biographical information is summarised in Tables 1, 2, and 3 (see Appendix C,
p.63-66).

m

2.2.2. Measure: Questionnaire on Disciplin

The information was obtained by means of the survey method. To obtain the data the
“Questionnaire on Discipline” was compiled (See Appendix A, p.35). The first section of the
_questionnaire requested information which differed slightly in order to be applicable to the

relevant sample group. The information from these questions formed the biographical variables,

Four open-ended questions were used to obtain in-depth information regarding the pafticipants’
perceptions about discipline, and the interventions/suggestions they consider to be effective, These
questions were broadly stated and space was provided for participants to express themselves

freely. They are referred to in the text as “qualitative questions”.

2.2.2.1. The Pilot Sindy

As it was the first time that a study of the lack of discipline at schools was being undertaken it
was necessary to conduct a pilot study ( See Appendix A, pp. 35-48) in order to eliminate any
I problems unforseeable to the researchier. The pilot study was conducted using\ one secondary

" school from the Lenasia area. Twenty pupils, their parents and twenty teacheg'b completed the
questionnaires,

Thirty-nine questions were of the “closed” type, that is, the respondents were asked to select their

answers from a limited number of possible responses. The reply options were: for numbers 2.1
to 2.29 - agree, uncertain, disagree; and for nﬁmbers 3.1 to 3,10- effective, uncertain and not
effective, A three pd’int scale was used with a score of one being given for the reply “agréé”, a
score of two for “uncertain” and a score of three for “disagree”. Adaptations to these items were

made on the basis of the findings of the pilot study.

The reliability of the questionnaire was then established by checking the mean split-half reliability
coefficient. The following Cronbach’s Coefficient Alpha for the three different groups were
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achieved: 0.68 (parent group ); 0,56 (student group ); 0.6 (teacher group ). An item analysis, in
which each item was intercorrelated with the whole scale, was perforined to ensure that all the
items reflected the general perception in guestion. Those items that were highly intercorrelated
with the general perception score were regarded as mdlcatwe of the underlying perception, and
those items that did not correlate highly with the summed scores were deleted. As a result, those
items (Q2.1, 2.3, 2.12, 2.13, 2.24, and 2.27) that did not distinguish amongst subjects were

removed, and the remaining intercorrelating and discriminating statements were selected for the

- final study.

2.2.2.2. The Final Study

The Questionnaire on Discipline was structured as follows:

Four questlons ﬁom nupﬂs five from teachers and nine from parents requested biographical
Gt .aw thus obtained were: for pupils: gender, age, home language, and
number of years in present standard; for teachers: gender, age, home language, teacher trammg
and teaching experience; for parents: gender, age, home language, highest level of education,

marital status, occupation, number of school-going children, their ages, and supervision of

children,

Thirty-three ifems were of the “closed” type (forced choice questions), where subjects were asked
_to respond to statements in terms of a 3-point rating scale ranging from agree to uncerfain to
disagree for the first twenty-three questions; and effective to unceriainto not effective for the
remaining ten questions, Participants scored 1 point when their response reflected agreement, and

scored 3 points when they disagreed, Freguencies and percentages were calculated for each item,

Four open-ended, qualitative questions were also included. These requested information regarding
participants’ perceptions about discipline, its causes, possible intervention strategies, and any

additional comments or suggestions, .

2.2,3, Procedure

A letter was given to the principals at the relevant schools to obtain their consent to conduct the

oF
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research study. The researcher then liaised with the guidance teachers of each of the schools, who
administered the questionnaires to the three sample groups ( pupil, parent, and teacher groups).

The questionnaires were collected by the researcher a week later.

2.3. Experimental Design

The factor structure of the Questionnaire on Discipline was analysed in a Principal Component
Analysis. Kaiser’s criterion, that only factors that have latent roots greater than one should be
considered as common factors, was applied, as this method is particularly suitable for principal
components designs (Child, 1970). In order to identify the optimum number of factors which
could Ee removed before the intrusion of non-common variance became serious, Lattell’s (1966)

scree test was applied.

The three groups’ views and attitudes to discipline were gauged,by an examination of the ‘mean

scores of each group.

A series of two-way tables of chi-squared analyses werealso performed to compare the three
groups (parents; pupils and teachers) and the thirty-three questions on discipline from the two

sub-sections of the ql)xestiohnaire.

Responses to the Questionnaire on Discipline were compared across the following criteria; ‘
for the parent group the variables gender, age, language, education and marital stafus were.
considered; ' ;

for the student group gender, age, languagé and number of years in standard were considered; and

for the'teachers gender, ége, language training and teaching experience were considered,

. Content analysis was performed on the answers given by the subjects in response to the qualitative

questions. Content-analysis is a method of studying and analysing communications in a systematic,

objective, and quantitative manner (Kerlinger, 1986).
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‘CHAPTER [HREE - RESULTS

3.1 Factor Structure

Ten components were retained by Kaiser’s rule of eigenvalues greater than or equal to one,

Cattell’s (1966) scree test was then applied and a graph of latent roots was plotted against the

" factor number. The shape of the resulting curve was employed to judge the cut-off point (See
‘ Figures 1, 2 &3 below ).

The scree plot of eigenvalues indicated a two-factor analysis for all three groups, namely, parents,
pupils, and teachers, This implies that the data represents a bidimensional set, and therefore, that
essentially only two constructs are being measured. These two dominant factors account for
21,09% (teacher group), 22.51% (pupil group) and 26,82% {parent group) of the scores. The
iterns loading highly on thesc factors (i.e. with loadings greater than 0.26) include all the items for

the parent-group, bar items 2.9 and 2.3; all the items for the pupil group, bar items 2.5 and 2.19;

and all the items for the teacher group, bar items 2.5, 2.6, 2.18, 2.19, and 2.21. The overall
reliability of the Questionnaire on Distipline, as measured by Cronbach’s Coefficient Alpha, for
teachers was 0.5 (Q.2) and 0.68 (Q.3); for pupils was 0,65 (Q. 2) and 0,55 (Q.3); and for parents
was 0,8 (Q. 2) and 0.65 (Q. 3).
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3.2. Regpendents’ attitudes to discipline - comparison of mean scores

Questions two and three were scored on a scale from 1 to 3. For Question two, 1 reflected the

respondent’s agreement with the question; 2 reflected uncertainty; and 3 reflected disagreement,

. For question three 1 denoted effectiveness; 2 reflected uncertainty; and 3 denoted ineffectiveness.

A comparison of the mean scores of the three groups for questions two and three, is presented

in the tubles below. .

TABLE 1 Comparisen of Mean Scores
Question Two 7 Porents | Papils | Teachers
2.1 scheols are experiencing a breakdown in discipline k 1.2550 1.4629 1.0943
/2.2 disciplining pupils - fask of parents, not teachers 1.7740 1.5449 15333
2.3 pupils should bé part of discipline policy-making 1.331t 13161 1.2308
2.4 corporal punishment - reinstated in scheols 1.9524. 2.4633 1.8585
2.5 teachers should discipline pupils m a calin manner 1.3289 1.1854 1.3019
2.6 tcachers‘ Qhoylid be respectful of pupils at all times 13154 1.2528 1.2190
2.7 organised te‘achers have fewer discipline problems 13741 1.6743 | 1.6038
2.8 if pupils - given challenging work-fewer discipline problems 1.3514‘ 1.5736 16038
2.9 children misbehave - classes too large 1.8639 22825 1.5755
2.10 most pupils reject xtuthorf:ty 1.6622 1.7630 1.9340
2.11 pupils - g’cn&n}ly poerly motivated to learn 1.6552 1.7586 1.5714
2:.12 pupils ﬁisbehavu - pecr pressure - 1.9444 1.9605 17429
2.13 pupils - too much freedom nowadays 1.4362:» -1 1.9581 1.3491
2.14 violence mf ’I‘V adversely affects pﬁbﬂ behaviowr 1.61113 ‘it 2.0223~ . 4.5238
2.15 teachers -~ under to‘ii much stress - ;:nuses pupil misbehaviour 1.90342‘; -1,9665 | 21415
2.16 changing educ. Policies confusing teachers- gaus: ag mishehaviouyr 18069 : 1;5497 19811
~2.17 purents spend too Little time with children 1.6190 ) 1.8258 1.1951
2:13 breakdoyn of hcxtcndcd frnily- causes discipline problems 1.6138 1.6292 1.4857
2.19 pavents- talk l;l;wly about drugs, alcohol, violence to children 11361 15100:6 18995
2,20 parents - supérvise children’s activities . 1.2466 1.4749 1.1905
2.21 teachers - consult regulaxly wivh individual parents 1.2671 1.5056 1.0857
2.22 wider social problems influenciug pupils 14247 1:6215 | 12190
2.23 children have casy-necess to guﬁs nmi other weapons 1.3836 13911 | 11810
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Question Three Parents Pupils Teachers
3.1 Sent to detention 1.9048 2.2022 2.0286 |
3.2 Sent to office-. 1.6327 19205 2.2857
3.3 Take an unfavourable report home 1.8869 19944 19238
3.4 Sent out of class 1 2.3403 2.3446 2.5143
:3.5 Call parents to scheol 1.4589 1.6705 1.2667
3.6 Teacher talked to pupil in private . 1.7877 18125 1.5577 ]
3.7 Sent to guidance connseller 1.8621 2.0629 1.8952 ’
2.8 Given positive reinforcement 16190 16466 13619
3.9 Made t6 look [ooliﬂl in class . 2.4122 2.2768 2.6346
3.10 Suspension from school 2.1438 1.9830 1.8000 ©

Parents’, pupils’ and teachers’ pevceptions of discipline and effective discipline techniques

The mean score f~r each statement was established.

The response of all three groups ( parents, pupils and teachers ) to item 4, which explored the
value of corporal punishment, was very positive. It would seem that because of the lack of a
suitable alternative, corporal punishment appears to be perceived as being the most effective
discipline technique,

Similarly, responges to those items which represent poor pupil motivation and the influence of
peers-and the media on pupil behaviour ( for example, items 11, 12, 13 & 14) were also positive,

implying that much of what pupils project is due to extrinsic factors, such as television, friends,

"~ and so on,

It is interesting to note that the mean scores for all three groups regarding the changes in

 education cavsing uncertainty and stress among teachers (items 15 and 16) were very positive,

Thus it would scem that parents, pupils, and teachers do not hold very positive views regarding

change, especially ini education,

Reéardil\xg the effectiveness of discipli:ie techniques the mean scores for items 1, 2, 4,7, 9, & 10

were vety positive, Pupils, teachers and parents do not seem to hold very positive views towards
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any form of punishment that dehumanises pupils,
] ; i e i
« Ttems 3, 5, 6, & 8 had less positive mean scores implying that pupils, teachers and parents held

more positive attitudes towards these discipline techniques and found them to be more effective.

E

3.3. Views and Approaches to Discipline by Pupils, Teachers and Parents

,'Ifhe ﬁercentage of responses to each of the statements pn the questionnaire was established in

order to give some indication of how much in agreement or disagreement the respondents were

~ regarding the breakdown in discipline at sohodls, as well as the effectiveness of different discipline

techniques. ( see Table 4, Appendix D, p.67)

The chi-squared test of association was done on Question Two, “Perception of Discipline”, as
well as on Question Three, “Perception of Discipline Techniques”, to determine the association
between the three groups, namely, parents, students, and teachers, and their percepiigns of

discipline at schools, and of discipline techniques, respectively,

For it_em 2.1, “Schools ar¢ experiencing a breakdown in discipline”, there was a significant
diﬁ’erénce between the responses given by the pupil group and the parent agd teacher groups,
(Chi-squared (df=4) =28.313, p <0.001), suggesting that while parents and teachers strongly
agreed that there is a breakdown in discipline at schools, pupils seemed less certain about this,

Significant differences in the réspouses between the pupil group and the parent, and teacher
groups were obtained regarding item 2.4, (Cotporal punishment should be reinstated at schoals),
with the latter two groups affirming the reinstatement of corporal punishment while the pupil
group strongly opposed the notion, (chi-squared (df=4)=40,217, p<0.001)

For mitem 2.7, “ Organised teachers have fewer discipline problems”, there was a signiﬁcaht
difference between the teachég and parent groups and the pupil group, suggesting that the former
two groups agreed that organised teachers have fewer discipline problems, whilst the student
group seemed uncertain about this. (Chi-squared (df=4)=27.335, p<0.001)
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Significant differences regarding the frequencies of responses among the three groups for item

2.9, ‘“Childgen misbehave because classes are too large” were obtained. The parent and

‘teacher groups agreed that there was an association between class size and behaviour, while the

pupil group disagreed with this perception. (Chi-squared (df=4) =43.466, p<0.001)

For jtem 2.10, “Most pupils reject authority”, there was a significant difference in the responses
between thie teacher and parent groups and ﬂ‘xe pupil-group, with the former two groups agreeing
with the perception and the student group appearing uncertain about it. (Chi-squared (df=
4Y=37.070, p<0.001)

For item 2. 13, “Pupils have too much freedom nowadays”, the groups differed significantly in

their responses with the teacher and parent groups agreeing strongly that children have too much

~ freedom nowadays, whilst the student group seemed split in their belief, with 46% agreeing, 41%

disagreeing with the perception, and 13% being uncertain about their response. (Chi-squared

( df=4)=44.923, p<0.001)

Significant differences among the frequencies of responses between the three groups on item
2.14, “Violence on television adversely affects pupil behaviour”, were obtained. There was strong
agreement between the teacher and parent groups with the notion that television has a negative
influence on children’s behaviour, whilst the student group seemed split in their perception with

X40% agreeing, 42% disagreeing, and 18% being uncertain about the perception. (Chi-squared

| (df=4)=38.246, p<0.001)
AY

i?

" Foritem 2. 16, “The changing education policies are causing teachers to become confused ard

this is impacting on pupils” behaviour™, there were significant differences in the responses of all -

three groups to the perception. The teacher group seemed split in their belief with 37% agreeing,

35% disagreeinig and 28% being uncertain; the parent group had 49% agreeing, 30% disagreeing

being uncertain. This suggests that the parent-group seemed more in agreement than the other

two-groups. (Chi-squared (df= 4)=18.259, p<0.001)

For item 2,17, “Parents spend too little time with their children™, there were sigﬁiﬁcant

{
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differences in the responses between teacher and parent groups and the pupil group, with the
former two groups agreeing strongly with the perception and the pupil group being split with 48%
a.gréeing, 30% disagreeing and 22% being uncertain, (Chi—squaredl“(df=4)=42.13’7, p<0,001)

Ttem 2,20, ‘“Parents should supervise their children’s activities always”, yielded significant
dﬁferences in responses between the teacher and parent groups and the pupil group

(Chi-squared (df = 4)=17,023, p<0.002). The former two groups strongly agreed with the
perception, while the pupil group was slightly less so.

The groups differed significantly in their responses to item 2,21, “Teachers should consult more

 regularly with individual parents in order to enhance their understanding of their pupils”

(Chi-squared (df = 4)=30,050, p<0.001). Once again the teacher and parent groups together

agreed strongly  with the perception, while the pupil group had only 67% in agreement.

Item 2,22, “The wider social problems, such as violence and crime, are influencing pupils
negatively”, yielded significant differences in responses between the teacher and parent groups
and the pupil group, with the latter group not being as sirong in its agreement as the former two
groups (Chi-squared (df = 4)=29.956, » < 0,001), '

/"‘* -

by

The remaining items ( 2.2, 2.3, 2.5, 2.6, 2.8, 2.11, 2.12, 2.15, 2.18, 2.19, and 2.23) were not
statistically significant at the 1% level

Under quesﬁon 3, foritem 3.2, “Sent to office”, there was a significant difference in the responses
obtained'from the three groups. The teacher and student groups did not perceive this to be an
effective technique whereas the parent group perceive it as being effective. (Chi~squared (df =
4)=31.839, p<0.001) " o
Item 3.5, “Call parents to school”, yielded significant differences in response between the teacher
and parent gfbups and the pupil group, The latter group did not perceive this technique as befng
as effective as the former two groups see it (Chi-squared (df = 4)=19,028, p<0.001)

For item 3.7, “Sent to a guidance counsellor”, there was a significant difference in the £esponses
§

!

Lo »
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! between the teacher and pupil groups and the parent group. The former two groups were

7

/

uncertain about the efficacy of this technique, whilst the parent-group seemed more sure of its

effectiveness (chi-squared (df = 4)=23.763, p<0.001).

There were significant differences in the responses obtained from the three groups regarding item
3.8, “Given positive reinforcement”, While the teacher and parent groups perceived this
technique to be effective, the pupil group did not. (Chi-squared (df = 4)=27,935, p<0.001)

The remaining items ( 3.1, 3.3, 3.4, 3.6, 3.9, and 3.10) were not statistically significant at the 1

i % level,

3.4, ngpaﬁm,n_pf perception of discipline as a function of gender, age, and training of the
wm;@e&a&_@w&nd marital status of the parent-group: and gender
and age of the student-group.

A series of two-way table chi-squared analyses were performed to compare the three groups’
responses and the thirty-three questions from the Questionnaire on Discipline with regard to the

E above variables. The following observations could be made from the analyses:

Teacher-Group:
. The independent ve;riable ‘pender’, and ‘training’ did not yield any signiﬁcanf effects with regard
to teachers’ perceptions to discipline. Gender, age and training of teachers had no significant
influence on their perceptions with regard to effectiveness of different disciplining techniques.
However, for items 2.1 (schools are experiencing a breakdown in discipline), 2.7 ( organised
teachers have fewer discipline problems), 2.8 (if teachers give pupils challenging work, there will
be fewer discipline problems), 2.10\\( most pupils reject authority), 2,12 ( pupils misbehave due
to peer pressure), and 2,15 ( teachers are under t00 much streéé), there were differences in the
Tesponses, depexiding on the age group the teacher belonged to, with older teachers liolding more\

\
conservative views, ‘

ren 3 nt ns:

No significant effects were yielded for the independent variables ‘gender, ‘age’, ‘education’, and
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“marital status’ main effects for the parent group, and ‘gender’ and ‘age’ main effects for the
“ student group.

o

+ 3,5, Content Analysis ~
‘ Co‘n::tent Analysis was performed on the answers given by the subjects in response to the
qualitative questions. {

' ‘The results of the content analysis for question 4 are presented in Table 2 below ,

Question 4 : Do you believe there is a breakdown in discipline at schools?

TABLE 2
Content Analysis
TEACHERS | STUDENTS | PARENTS
o|YEs % fea . |76 78
"~ INo % |6 24 22

In response to the above question, 76% of the student sample and 78% of the parent sample
agreed that there is a problem with discipline at schools. Yet, interestingly, a notable percentage

of these two groups ( 24% and 22% respectively) do not perceive there to be a problem,

Question 5, Reasans for the lack of Discipline

a

]\% In‘resp'bnsé\to the qualifatiVe question regarding the reasons for the lack of discipline at schools,

| L " primary redson for the breakdown in discipline. They state that through overcrowding‘many

 children get ‘Iost;\ and that their need for attention leads to their mxsbehavmg Responses mdicated
that chﬂdren, who are *slow learners’, are neglecteg as teachers tend t0 focus on brighter children.
They mamh 7l that if classes were smaller, then all children would be able to-enjoy and beneﬁt
from the *eacher 5 attentlm

All groups also linked to ciass size the fact that students are poorly motivated to learn. This, the: |

t
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student group aitributed o the monotony of lessons. Students and parents believe that if lessons
'Wef;e more “fun’ and included novel teaching methods, then perhaps students would feel more
motivated to learn,
Anotherconcern that all three groups expressed as contributing to the lack of discipline was peer
pressure. The subjects reported that being a part of the “in” group was of paramount importance

to students. This, therefore, leads to drugs, disrespect for authority, truancy, and so forth.
The student groupcsaw aneed for consistency with discipline styles and policies among teachers.
This al“0 included a need for individual teachers to be more consistent in their discipline
technique, Students did not know hiow a teacher may respond in a situation as there was no

consistency. Being uncertain about teachers’ reactions cause students to become erratic in their

behaviour.

- A significant number of students, teachers and parents reported that students enjoy “too much

freedom nowadays™, both at horea and at school. Teachers and parents, especially, believe that

‘students’ exposure to “democracy” has contributed to the lack of discipline present at schools,

i

!i\rl‘hey maintain that students require limitations and boundaries in order for them to feel secure,
|

|
‘iAH'owing students too much freedom has caused them to become unsure, and hence,

!

Yllmc-ontfollable.

Another concern expressed by parents and teachers is that too many ‘experienced’ teachers have

+ left the profession, leaving very inexperienced teachers behind, These two groups believe that the

teachers who are left do not possess the skills necessary to effectively deal with discipline issues,

These are tea.cheré from the new school of thought who believe that students should be treated

with tenderness and that the rights of students need to be acknowledged.

&

A significant number of teachers indicated that teachers do not have effective discipline techniques

necessary to maintain order in schools. They ate at a loss since the abolition of corporal

punishment as nothing has replaced this ‘very effective’ way of coping with problems.

Teachers and parents have also indicated that one of the reasons for the lack of discipline ai

schools is that most parents display very apatheticv_attitudes towards their children, No




I o

. -21-
" percepnon isthe beh»f that parents need to become more involved with their children’s activities.
A

Teachers have indicated that the lack of parental involvement has a direct association with

students condu»t.
Teachers also perceive parents’ involvement in their own careers and the pursuit of materialism

! ) to have caused students to feel neglected. This, they say, is contributing to the misbehaviour of

I - students. |
" l | Qmmgm.m:ms

In response to the qualitative question regarding solutions to the problem of discipline at schools,

a significant number of all three groups indicated that teamwork, involving teachers, students
.and parents, was the best way to combat this problem. Most of the subjects stated that
communication and consultation with all parties concerned was most effective,
Another effective solution, as seen by all three samples, was the reinstatement of corpora!
' plihishment at schools, Students stated that teachers needed to become ‘more strict” and that with
the abolition of corporal punishment, students have nothing 1o fear. Teachers, on the other hand,
indicated that with no other effective disciplining technique to replace corporal punishment, they
believe that it was the only effective means of having some\\control over students. Parc;nts

maintain that corporal punishment worked previously, so it-has to work now, too,

A significant number of the three samples stated that mutual respect between teachers and

students raust at all times be mamtamed as this builds self-esteem. They also indicated that mutual

mlsconduct. v
4 IR
All parties emphasised that smaller classes is an instant solution, This, with relevant parental

involvement and supervision of children’s activities, could help keep students’ behaviour in

check.

-Somae teachers indicated that workshops on parenting skills, discipline techniques, effective

teaching méthods, and classroom management provided by suitably qualified persons, could be

l respect, W1th combmed effort towards a common goal, also builds good relations and eradicates
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i' used to help teachers and parents overcome this problem.

A small percentage of parents and teachers stated that the government should become involved
by formulating policies on education specific to South Afiica, and not copying policies from other

countries,
Question 7: Additional Comments

o A very small percentage of the three groups completed this question, The few suggestions that
were made included that parents and teachers should speak to children openly about important
is§ues, such as, drugs, sex, crime, and violerice. It was also suggested that Student Representative
Councils (S.R.C’s) be utilised to model good behaviour to the larger student population, A few
teachers indi;ated a‘need to revert to the prefect system.

Some teachers stated that teachers have been disempowered and that students have been
empowered by bzing made aware of their rights. This should be revised so that teachers can feel
that they are in control again, A

Some students indicated that teachers need to be good role modeis for students, They should
take cognisance of their dress, conduct, manner of speaking, etcetera, so that proper values can
be emulated.

A few parents expressed the need for support systems within the family framework, especially
as very often both parents work, or where there are single-parent families, The absence of the
larger family base appears to be another reason for the neglect children are experiencing,

A final point made by all three groups was that parents should spend more time with their
children,
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CHAPTER 4 - DISCUSSION

4,%: Interpretation of the Findings

In the present study, a significant link between the aims and the findings can be established.

Specifically, as has been hypothesised, it has been shown that certain school-related and home-

related/f""eiffbrs dare associated with the increasing lack of classroom discipline. It has further
xdemxg&'l what parents; pupils and teachers consider to be effective discipline techniques. What
follows is a more detailed examination of the link between the hypotheses and the current

findings,

With the stroke of a pen, corporal puﬁishment was transformed from acceptable classroom
practice into a violation of human rights. But, on the ground, educators teem to be struggling to
find practical alternatives to disciplining their students - and many still helieve that corporal
punishment is effective ( THE TEACHER, 1997). The reasons educators give to explain their
support of corporal punishment are many, Some adhere to the adage “Spare the rod and spoil the
child”, while others believe in “being cruel to be kind”, of inflicting pain, in order to guide the

child on the right path.

Jus@ taster of how hxstit,utionalised this view has been through the years, the following was
quoted in a Master’s of Education thesis presented to Unisa in 1984: “The educator must accept
that the child is born with a tendency to evil, but is capable of great good. Corporal punishment
can help the child to learn the right awe and fear that is necessary for the forming of a conscience.
It brings him to God.”( cited in THE TEACHER, 1997 p4 ).

To a very large-extent the findings of this research support the above views as many of the

subjects feel powerless since no effective alternative way to maintain control and discipline in the
classroom has been found, Yet corporal pﬁnishment has been banned because of its dehumanising
qualities, both to the person inflicting it, as well as the person being punighed. |

The need for examining sound alternatives to corporal punishment justifies the presence of' 2

T
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problem in schools. Having established that the discipline at schools is at a crisis level, the only

feasible way of managing the problem is to locate the causes and provide solutions at that level.

The current findings, with respect to the lack of parental involvement and the need for family
support systems are consistent with other local and international research findings ( for example,
Ramphal, 1979; Naicker, 1988; Jones & Jones, 1981). This suggests that parents are feeling V
overwhelmed by the many demands being placed on them. Perhaps the single most dramatic social
factor affectmg student behavior is the increased isolation and instability of the nuclear family
(ones & Iones, 1981). Having to succeed in a competitive world, pursuing threatened careess,
trying to meet the many demands of family life, and so on, are causing parents to compromise
in certain areas of their lives. Within the Indian community not having the support of the
extended family system that patents of previous generations enjoyed, places heavy demands upon
family vnits. As young families have moved away from their extended families, they have
frequently found themselves living in rather impersonal suburbs that lack the sense of continuity,

support, and secuﬁtsz that often existed in smaller towns where families had lived for many years

i 4_!ones & Jones, 1981),

" The finding of parental involvement and supervision as being vital to the progress students make

in school correlates with van den Aardweg’s (1987) results. This suggests that the more interest
patents pay in their children’s activities in and out of school, the better behaved these children
are, Although not necessarily greeted with wild enthusiasm by all teachers, the crucial influence
of parents upon their children’s educational achieverents has been widely recognised ( Bastiani,
1"989)( In research cazried out by vau den Aardweg in mid-1986 among teachers throughout the
Republic of South Aftica, teachers generally laid the blame for disciplinary problems in the school
on the parents who are both out working so have fittle time or enthusiasm for their children and
fail to teach them the basic attributes of respect, manners, values and norms. Children th feel
ﬁnloved feel worthless and unlovable, They diéplay a perpetual craving for reassurance and
. eratf matton that never seems 1o be satisfied, leadmg to fiew frustratlons that may be reacted to

Wlth anger and violence ( van den Aardweg, 1987),

‘Poor parental involvement in the school, lack of parental supervision and truancy are all links in
the chain which leads a pupil into violence® (Cited in van den Aardweg, 1987, p. 176). It was
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during 1989 that it was suggested that one index of a schoal’s effectiveness could be the sxtent
and type of its involvement of parents (Wolfendale, 1992).

The finding that all parties, that is, parents, students, and teachers, should work together at
formulating school policies and drawing up codes of conduct is in keeping with research
conducted intemationa]ly. The ¢ A, B. Hart Junior High School in Cleveland, Ohio surround their
students with programs and activities, which make them want to contribute and to become a pgrt
of what is going on’. This is what they say; *“We are a family now. We work together, believe in
one another and know this can be a good school. 1t is a whole new world for us.” {Cited in
‘Handbook for Developing Schools with Good Discipling’, 1982 p.25).

Schools that have a common vision and realistic goals which are shared by all stakeholders are
- more likely to enjoy success aud have fewer discipline problems than schools where an autocratic
system prevails. Whilst thig is true, it may take some time before both parents and teachers begin
to accept that pupils, too, need to be a part of decision-making processes.

Many researchers have found that peer pressure is vital in student behaviour, Similar findings in
this study confirms this notion. The need to identify strongly with the “in> group exists within
almost all children, especially teenagers.This common ¢haracter trait has been present in
adolescents from the beginning of time, The need to be accepted is so great within the human
psyche that man will behave in any way possible merely to be part ofa group. Peer groups can
becorne the breeding ground for violence, At the onset of puberty wolence is & symbol of
mascu\)mty in some cultures, The adolescent is at the time of his striving toward independence
and emancipation from adult supervision and control, and if he is frustrated in this natura] process
he may show his frustration physically, The 'yeafs 14-1R are the most difficult in adolescent
adjustment ( van den Aardweg, 1987), Yet the peer group can be used positively, If these groups

are chanrieled in the right direction, much can be achieved through cooperative learning, group -

work, peer counselling and other such activities.

Anéther interesting finding was that if teachers presented work in novel and challenging ways
then students will be able to focus on what i§ being taught in class and not be tempted to
mishehave, This finding is consistent with Noguera’s (1995) results where she questioned
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students about what makes a particular teacher “special” and worthy of respect, and they cited

three characteristics: firmness, compassion, and an interesting, engaging, and challenging

YT3am

teaching style. The creation of positive, supportive classroom environments characterized by

sffective teaching skills will go a long way toward reducing behaviour problems

(Jones & Jones1981),

The finding that teachers should serve as good role models for students is in keeping with Allais®
and McKay’s (1996) findings that ‘moral lessons are learnt by the way in which studepts see their |
teachers dealing with difficulties’. This indicates that just as good behaviour can be modelled to
children, so too can a love for learning, Young people need to be led by positive, neatly dressed,
optimistic teachers. The considerate and respecting teacher will draw such behaviour from pupils,

The violent, aggressive, bitter teacher will-be- «iséd as a model by pupils, too { McGuiness, 1993),

An intevesting finding was how the generation-gap still played an important role in most

~commiunities. It was interesting to note how on various issues regarding discipline and the lack

.. of it at schools, parents and teachers appear to form a cluster while pupils remain united in their

opinions, Perhaps this implies that the time may now be right to bring together these two groups

and find solutions via consultation and collaboration,

4.2 Eragﬁmﬁl Tmplications

]
Children today are growing up in diffi cult circumistances. Besides the social problem,, 5 that plague

“the country, children have to contend with single-parent upbringing, both parents WOrkmg, peer

pressqre, pxternal pressures such as drugs, alcohol, sex, unwanted pregnancies, and so on, These
demaﬁds often result in emotional turmoil, which frequently affects children’s ability to
comfortably adjust to the academic and social demands of the school experience

(Jones & Joses, 1981). The rapid changes in education seem confuéing, classes hive become
larger, and many experienced teachers have left the profession. Parents have very little time to
supervise their chiidren’s activities and oRen children go home from school to an empty house.
The lack of aduit supervision, together with the pressures of performing and achieving, are

frustrating students who are seeking the easy way out.
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“Teachers are also becoming frustrated as they cannot seem to cope with the many demands being

piaced on them. The larger classes, erratic changes in education, the uncertainty surrounding these

changes, the lack of discipline among students, are alegptﬁbutfhg towards a sense of failure

within teachers. For the first time teachers are expected to share their power with parents and

pupils (in secondary schools only), The recent White Paper regarding policy on state schooling
in South Africa outlines in detail the roles of parents and secondary school pupils in governing
bodies. Governing bodies at all schools would have “basic powers’ with the possibility of further
‘negotiated powers bemg devolved to schools on the basis of evidence of their ability to manage
them. The Whlte Paper mcludes the following in its menu of responsibilities for governing bodies:
determination of'the school’s objectives; recommer.dation of staff for appointment; control over
admissions and language policy; raising and controlling finds; and maintaining buildings
(Tikly, 1997).

As suggested by some of the subjects perhaps workshops on effective teaching skills, classroom
management, parenting skills, life skills, issues around sex, violence, drugs, and aids, should be

run with teachers, parents, and students respectively. Also, perhaps decisions usually made at

" departmental level should take into account the realities of the classroom in order for effective

implementation. Teachers, parents, and students need to be consulted befor any decisions are
made.-One important issue that needs to be examined and reviewed immediately is that of class

size. It is apparent from the findings of this 1esearch that large classes is one of the most

. important factors contributing to student mlsconduct

e
L,:‘ /

Teacher training programmes also require constant revision, The curriculum should prepare
prospective teachers to deal with children who experience learning difficulties. Teachers should

not be trained as technicians; teachers should be educated as professionals, Teachers need to be

-educated in multieclectic approaches for dealing with children in our new, diverse classroom

environments (Wolfgang & Glickman, 1980). The teacher should be taught to recognise
hyperactive children, children with learning difficulties, and so on, and be able to offer effective
intervention in the form of referrals, or individualised programmes for these children, Empathising
with these children will help atleviate much of their frustrations which often, if unnoticed, lead to

misbehaviour.
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The current move towards Inclusive Education, which implies an equal education for all,
ifreéﬁective of leaxiling ability, is an attempt to eradicate labelling and specialisation. However,
while the concept is good, teachers need to be suitably prepared to face the challenges that they
will be confronted with, They will have to be equipped with the appropriate skills necessary to
_cope with the varied learners i m their classes. The inability to effectively manage these classes can

further compound the decine in discipline at schools.

. The question of effective discipline techniques need to be explored fully. Any form of disciplining

‘Conductiﬁg the above research for the first time had its own limitations in that there was no

whlch dehumanise$ children will not work. Corporal punishment enhances aggressmn and
vmlencc Dr. Thomas Gordon states that, “ punishment doesn’t prevent aggressive behaviour of
children, but it actually causes aggressive behaviour” (cited in Naidoo & Potterton, 1994 p. 6).
Self- ~discipline through self-respect and respect for others, as well creating a sense of xesponmbxhty

within chxldren is more effective than instilling fear in them.

o

4.3, Limitations of the Study

Desﬁite the cooperation of the schools and teachers involved in this stud}, certain drawbacks
occurred, Cne of the limitations of the study was that some students may hot have filled out the

questionnaires accurately. For many of the responses, especially where the biographical

information was requnred it was quite apparent that students treated “them lightly. Some

unrealistic responses wese given, and there is sotne doubt regarding the level of sincerity of the'

remaining responses.

of P

[ K

w

existing scale which could have enhanced the reliability and validity of the study.

A further limitation was that with the open-ended questions, many were left blank, As this section
would have provided more accurate and pertinent data, its completion could bave been highly

beneficial to the researcher, |

It must also be noted that the admiinistration of the questionnaires was done by the guidance
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teachier of each school and the researcher could not be present to answer any queries that the

subjects may have had.

Lastly, a broader cross-section of the school population would have lent more credibility to the
study. Involving only the standard eight pupils made it difficult to control certain nuisance
variables related to adolescence, such as peer pressure, disinterest in the topic, time factor, and

S0 On.

4.4, Implications for further vesearch

Further rescarch can be carried out to investigate the discipline at public and, perhaps, private

schools in other suburbs and this can be compared to schools in Lenagia. An in-depth
investigation into the causes of misconduct can be done. If similar patterns of behaviour are

found, then perhaps common remedies need to be examined,

Research is needed to '\investigate the possible discipline techni\&ues that can effectively be used

in the classroom. Programmes for empowerment of teachers and pareﬁts need to be-devised to

assist them in their relevant situations. Research is thus needed to help devise appropriate,

relevant progratnmes which can be easily conveyed to these groups.

The need for woksh: ;%3 with parents, pupils and teachers to help the different groups cope with
specific prbblem areap could be established. These could cover parenting skills, classroom
management, vocational guidance, to name but a few. Research is therefore necessary to

, determine if such needs exist and which areas the different groups consider 1mporlant
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APPDNDIX A

Iam”p‘résenﬂy caaductfng research for a Master’s Degreé ir{VEducational Psycholeéy, My
 arexof studly iy the level of discipline at newly-integrated YLenasiaschools. The purpose of
this‘ study isto document teachers’, pupils’ and parénts’ perceptions regarding this topic.
Hopefully, the data gathered from this study will help in determining whether there is a

problem in this area, and, if so, the reasons for this.
“The information required is for research purposes only. -

This questi'onnaire is ANONYMOUS and ymi are assured of complete confidentiality,
bisciplii:e reférs to the standard and quality of pupils’ behaviour in a school environment
I’umshmeut refers to a penalty imposed upon 2 person for some fault (.. withdrawal of
privileges, detention, extra kmmework) ;

- Corporal pumshment refers to any form of pumshment drrected at the body (e.g. canmg, hxttmg
pupxl with a,rulel)

o Verbal pvmx«;hment refers o any pumttve and/br derogatory remark axmed at the pupil (e.g.
nams, cn!}lng) ‘ ’

. By
o .
R AS)

l e "I‘ileés‘_e‘ mafk the appropriste box with an X,
' L PLRSONAL INF ()RM[ATION
L 1 Gender

I T T

+ 13, Home Language! -
: 14 Standard : ’ R

ZERTmne,

i

rmyr QUESTIONNAKRL ON DISCIPLINE - PUPILS

]
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b Here is a selectlon of statements on school discipline. Show your agreemen‘t or

3G~

disagreement by cxrcl::g the correct number.

G

= Agree
2 = Uncertain
3= Digagrce
1. | Schools shonld have a policy on discipline _ 112 2 3
2, Sc’h_od,ls érc experiencing a breakdown in discipline 1 (2 |3
i 3. I’arents’ and pupils must‘bé made aware of the school’s 1 2 3
: | dlsclplme polncy _ N
1a, Dlsmplmmg pupils is the tnsk of parents, not teachers L T
i 5. Pup:ls should be part of the discipline pohcy-makmg W ) K
6. ‘Corporal pumshment shouh?be reinstated at scheols 1 2 {3
v 7. 'Tenchers should dlscnplnne pupxls in a calm way 1 2 3 R
8 | Teachers&houid“be respectful bf pupils at all times T {2 i3
| 9, Orgamscd teachers have fewer discipline prcblems | 1 2. |3
1 10, | I teachers give pupils mterestmg and challenging work Loy2 | 3
there wnil be fewer dnsclplmc probients in clasa |
11, Chxidren mishehave bccause classes are too large 1 2 |3
12, LAN schools should havea qua‘hﬁed gmd:mce coungellorto |1 A | 3
© o deal w:th behavmural problems
13, | Discipline problems simuid be solved together with puplls in 1 2 |3 |
1 order’to *each theim te lnke responubnhtv for the problem | '
| Most pupnis reject authority® R = N, |1 {2 (3
5, I’upxls are generally poorly motwated to lenm ' o 1 @ 3
~ /?upﬂs mxsbelmve due to peer pressure | Sl 2 3
: (Pupxls have too much freedom nowadays 1 | 12 |3
| ‘leem:e on telewsmn adversely afl‘ects pupll behavxour 1 2 3
"I‘eachers me under too much stress and this mdlrectly 1 2 3
L c:mses pupils to nnsbehave : ‘ .

o \
13 i



LS

Y

oA

3

o \ 3T
‘ 20. | 'The changing education policies are causing teachers to 2 3
R ’becbiiie ,conafused‘ané‘i‘his is impacting on pupils’ behaviour |
|21, | Pavents spend toc kttte time with their children 2 |3
, 22. kThe“brcakdown of the extended family is one of the c:iuses of | 2 13
| disdp’linepmblenis sntong children | \ ,
23, I‘arenté sﬁ'ould freely discﬁés issues related to drugs, alcohol, 2 3
‘violencey ete. with their chﬂdren ‘
24 ‘ ‘Pax rents, shoul(g know who their chlldren’s friends are 2 |3
25 | Parents shogld supervise their children’s activities, always 2 |3
26 Teachers éhould ‘cﬁnsaﬂt moxe regularly with indiﬁdﬁal 2 {3
: parents in orderto enhanee their understanding of their i
‘ puplls . o : _ |
27. | Peer ccunsulmg gmups sheuld be set up at schools to 2 ‘ 3 |
| provide suppor& for pupils " ; ,
1 28; The wider socmi prablems, such as violence and crime, ave 2. 13
, mﬂnencmg pupils negatwely - ;
29, 1 »(‘hlldx‘en have essy access to guns, #nd other such weapons 2 3

o

o

3. Below are various classroom disciplifie techniques you may have experienced. Raté the

efi‘ectweness of each approach, even if you nmy néver have exper ienced 1t, by circling the

appropwate number.

= effeétive

2 = uncertain

[
)

3 = not effective
11, | Sent to detention. 2 |3
: Sent to-office ‘ 2 13
13. I‘ake an unfavmnmble report lxome : 2 |3




7
18, | Given positivereinforcement

9. | Made to look foolish in class'by teacher

- =38~

©

.- Sent out of c'lass

4
5. | Call parents to school
6

Teacher talked to pupil in private

< | Sent to a guidance counsellor

UL e ROl NWEE FU I N

iO; Suspension from school

Nl e e e v i

wlwlwlwlwlwlw

4. Do you agree that there is ciixrently a breakdown in discipline at schools?

YES o NO

-3 ) yes, what do_you think a¥e the reasons for it?

@t

. : AT
Ly - ) ©
6. How do you think this problem can be resolved?

o

7. Any additional comments:

£
v, mov

/

) ;,.-X}\.\

& N ]

_ THANK YOU FOR COMPLETING TRIS QUESTIONNAIRE

e O
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PILOT QHES HONNAIRB ON DISCIPLENE TEACHERS . ;‘
' Tam presenﬂy cmzductmg rese'xrch for a Master’s Degree in Edmatmnal PVyehology My
area of smdy is the level of dnscxplme at newly~1ntegrated Lenasia schools. The purpose of
-this study isto document teachers’, pupils’ :md pareuts’ perceptmns regardmg this topic.
’ anefuliy, the data gathered from this study will help i in deterxmumg whetheér there is a‘

- problem in tlus area, :md if so, the réasons for this, : S

The ml‘nrmatmu requxreix ¥%0 :3 research purposes only,

Ly
a 5 Do

L This_quksﬁuxﬁuﬁﬁx{e i ANONYMOUS and you are assured of complete confidentiaiity.
a . &5 . o . .

. & =]

mscxphne refers to thc standard and quahty of pupils’ behaviour in & school enwronmeni
?unmhment fefers to'a penalty nnpased upon a person for some fault (e g withdrawal of |
Vq prtvﬂeges detenuon, gxtra homework), h o
' Corporal pumshmeui refsrs to any form of pumshment directed at the body (e.g. caning, hxttmg :
pup:l wztharuler) L
Verbal pumshment refers to any pumtxve and/ov: uemgatory remarlc axmed at the pupxl (eg.
name callmg) ' ’

Please mark th}: appropriate box Wwithan X,

1. PERSONAL INF ORMATION .
EENE GQ}dGl‘ ‘

T

C{Male | Female

12 A’geé;[ |

5125 {3640 ©
Clmes0 o aor
S lavas
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1.3, Home Langusge:

1.4, Teacher Training: . o

A I ‘ x - .

ﬁ i | University College of Education ° | Other ( please specify) - Coh .
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2 Here is is a selection of statements on school discipline. Show your agfeement or
V disagrcement by circling the correct number. L i
) i 1' = Agree
2= Uncertain P
°  3=Disagree o
. / é o 8 |
| &N Schoais Sluauid have a policy on discipline 41 {2 I3
2. | Schools are e;periencing a breakdown in discipline 1 2
3 1 Parents and pupils must be made aﬁrare of the school’s 1 2 3
| | Giscipline policy | k ; ;
4. B Dlscnplmmg pupily is thf task of parcnts, not tenchers 1 2 3
15, Pupils should be part of the dnscuplme policy-making 1 {2 13
| 6, | Corporal pvmshment should be remst:tted at schools {1 12 3.~
’7, Teachex $ s!muld dlsclplme pupils in a caim Way 1 2 13
18 4 Teachers shoulu be yespectiul of pupils at all times 1 |2 3 .
| 5, Q’gamsed teacherﬁ have fewer d:scxplme problems i1z | 3
‘ 10. '. Iﬂeachers give pupils interesting. and chalienging work, 1 ‘2‘; 8 3
T there will be fewer (hscxpime pwbiems inclass | K
11§} Cluldrem m:sbehave because ¢classes ave too durge EERE] B
12‘ | Alﬂ‘ schools should have a qualified guidance counsellorto (1 [ . |3 ;t'»-
| deal with behavioural px/;}blems ‘ J | ) \{
13, })xsczpime pmb}ems should be solved tagether with pupxls in |1 2 3
) order to teapl; them to tak& responsibility for the problem j “ g
( Most pupxls reje.ct authomy ‘ e ~ 1 {2 3 |
| Pupils are gener:. Uy poorly motivated to tearn 1., jz |3
7 | j?upﬂs mwbehave due to peex pressare - MR ER
o “i;iupiis have too nunih freedom no;;mdays 1 {2 |3
4 8, >V1(»leni:e o1 ;ﬂevnsum advez\sﬂy aﬁ‘egts pupll behaviour o 1° 12 {3.°
- *E‘gachers are under too much siress and ¢his mdnreetly ¥ {2 |3
. eauses m\pnls uto trmsbehaw !




n\\‘“

~H 2= B

n

g « 20, The changing education g-ohcues are Lausmg teachers to 1 2 3

become confused and this is lmpactmg on pupils’ behavmur

21. | Parents spend too little time with tieir children 1 42 3
22. | The breakdown of the extended fam;'il'y is one of the causes of | 1 2 3

discipline problems amog children .

ol 23, 1 Pavents shoufd freely discuss issues velated to (irugs, alcobol, |1 A

ﬂ . onlcnce; etc. with their children L .
24; . P*xrents should know who their chnldren’s f‘rxends are 1 2 13
’ 1 25. | Parents shounid superv;se their ,_,chxldren s activities, alw):}lys‘ v o1z 13 “
BN i ‘ 26. l:éacii‘crs shquld: consult mote re@;ﬁ‘ﬂy with individual 1 {23 | °® ‘
parents in order to enhance their understanding of their
. pupils o .
E ‘ 27, ?eer counselling groups should be set up at schools to‘-/’? % 2 3
H CO R | pmvnde support for pupils - | . f:
‘ 28. The wsder sacml problems, such as vxalence and ¢rime, are ) 1 2 3
! influencing pupnﬁs negatively \ “

o 129, | Children have easy access to guns, and other such wenp‘i.ms, 11 12 s

o)

3

a

3 Below are various classroom discipline techmques you may lmve expernenced. Rate the

’ i Lo eﬂectweness of each approach, even iyou may never have expenenced it, by cu'clmg the
!  appropriafemwmber. -~ . . . 4 o
oL Umefletve |
" 2 micertain | | | S e
S%nuw"festivc T ' . | S t . “ B °
e o . RV T '
. o N ‘ o Cope” )
10 ] Smtm deténtmn ; B 1 13 "
) (‘.‘? ) W B { i T o OB “
‘ beni 1o oﬁxce R L 1 2 13
1 3
0
N ' - : "
i et ! "
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i {3

-.\

{4 - Sentfoﬁt of class

i

A Call par/éuts toschool N %

76 | ’I‘eachei‘ talked to pupxl in prw‘ne

7, Sent m a gmdnnce counselior

3

Bl I

% |w|wfw

o

. ‘”Au “‘m
th

8.f : (rxveﬂ posmve reinforcement

Ly

9, aMad’e to louk fn,olishAin class by teacher

2P |2

FUEO R U FUO U T P

L1 Suspensmn from school 3
: . ™ " e
i E ‘ 4 Do you agree that there is Currently a breakdoWn i dxsmplme at schonls"
N "'_ W YES oo : NO . (,/ \
: ; oo ' S Y . g . s
o : 5. If yes, what dv you think are the reasons for it? o
L 0
- ;‘ 3 o &
. ‘ ; % - T i
. ! ' - 6. How do you think this problemcan be resolved? '
Gllﬂw ‘ 5 " z
o, .
: vm 3 = (Y o]
! "L 7, Any additional comments:--- V
: . g ) o o 0:7
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Fa PILOT QUESTIONNAIRE ON DISCIPLINE PARENTS

Iam présenﬁy conducting research for a Master’s Degree inl Educational Psycholbg;h My
" arens of study is;the level of discipline at newly-integrated Lenasia schools, The purpose of
" this siudy is to docwment teachers’, pupils’ and parents’ perceptiom regarding this topic.

‘ .Droblem in this arcn, and, if so, the reasons for this.

a g

The information required is for research purposes only,

N & P
‘o B .

yTh:s questwnﬁmre is ANONYMOUS and you are assured of complete confi dentmlaty.

p
o
o Lo ‘ :{’

‘ Discipline referé 1o the standard” axfd‘ﬂl § of pupxls behavzour in &'school environment,

- =

=

LR

o pmvﬂeges, detentxon, extxa homework)

N

: Corpoml pnmshment refets to any form of pumshment directed at the body (e.g. camng hitting

e

pupil witha ruler). .~ o . L

e

fame callmg)

Please riark the appropriate box with an X, ‘ .

0~
o

. 1.PERSONALINFORMATION ~ ~ . e v
L1Gender: v | |

§

U dMale v | Female

-
R

nnnnn

| 36-40 : | : .

S

VYerbal punishment refers to any pumtxve and/or derogatory remurk aimed at the pupd (e g

: Hopeful!y, the data gathered from this study will help in determmmg whether there isa

.Pumshment refels to'a penally imposed upon a petson for some fault (e.g. withdrawal of

o Q
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2. Here as a selection of statémenfs on school discipline. Show ydur agreement or
disagrecment by circling the correct number. 0
TR 1= Agree

- 2 = Uncertain
3 = Disagree
11 S’chaolé should have a policy on dis_cipline | ; | 1 NE
i 2 J ?Schdom are expeviencing & breakdown in discipl;ne , | 1 2 3
3. Parents and pupils ;nugt be made aware of the school’s “ 1 2 .13
o d:sc:phne policy ' B -
4. !)wmplmmp pupﬂs is me task of pan ents, not teachers 1 2 R \%f
8 I’umls shonld be part of the duscxplme polxcy—makmg 1 2 13
* 6 Cor por: al pumshment should be reinstated at schools T >2 3
. k’7.k . (T&achex‘s should msc:phne pupils in a calm way ISR E
18 L Feachiors should be respecti‘ul of pupxls at all tidtes 1 |2 3
1:9‘.  Organised teat:hers have fewer ﬁxsclplme; prohlems 1 12 3
10, | If teachers give pupils interesting and challenging wowk, | 1"1:,,‘ 2 |3
| | there will be fewer discipline problems in class \ |
o] 11 | Children mishehhve because classes are foo large 1 [z |3
{ iz; Al schoo!s should haVe # rualified guidance counsellor to i | 2 .13
I | dent with ba,lgs_wmuml problems . » ‘
> ,‘i\““:} . bi;cipliue probiems should be solved together with phplls n |1 2 |3
] - . arder to tench them to take responsibility for the probx‘em L
, "Most pupils reject authority - 1 2 3
' - { l’upﬂs are gzenemlly poorly: matwme&i 10 leam 1 3
Pupnis mmhehaw. due {o peeripressure ‘ 1 |2 3
H.b ' I’upﬂs Imve too much freedom now*ndays ) 1 2 3 ;
leepce on telcwswn adversely nffeuts pupll belmvmur 1 2 3
Teavlies's are wader t00 much sttess and thig mdxrecﬂv 11 2 3 ) °
V*' e c:mses puplls to misbehave
L N ; C e



» g 20. | The changmg education policies are ca:lsmg teachers to 1 2 3
! beconte confused and this is impacting on i pupils’ behaviour ‘ ”
) Zia- Parents spend too little time with ﬂhﬁl" children 1 2 3
|22, | The breakdown of the extended famnly is one of the causesof {1 2 3
a digcipline problems among chiidren '
| 23. | Zarents should freely discuss issues related to drugs, alcohol, |1 Z 3.
.. | violence, ete. with their children ‘
24; Parents should know who theijr chﬂdren’s fmends are i1 2" 13
25 Parents should supervise their chxldren‘"‘s activities, always 1 2 13
) 26 Teachers should consult more regularly with individual 1 2
| pa;'cnts in order to Gahance their understanding of their
Codpupils o e |
- 727. | Peer éouusel!ing’grdhps should be set up at’schools to 1. |20 |3
! prov:de support for pupils : = ,
' 28, | The wider social problems, such as vxolence and grime, are 1 : 2 13
mﬂuencnng pupils negatwely 7 ’ ’
°1.29. Chxidren have easy agdess to guns, aud other such weapons 11 ”2) 3

E“) O cﬁ'éct“,eness Ot{ each ﬁpproach’ even lf you (ﬂﬂy neyver hﬂve prel'lenﬂﬁd “:’ by Cll'ﬂmg the )
ey appruprmte number.

¥

“"U

© 1 = efftive

3. Below :;nré various classroom discipline techniques you may have -experienced. Rite the.

. 4% uncertain
1 ".‘é;xiot effective s I
R @& “ . o .
i,f;,ent io det}antmn 0 | " 0  ‘1 | 2 ~f‘34
T'&»em to office _ B ‘\ Ji 2 ¥
1 |2 |3

Take an uni‘a\'oumble report home

o 3
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4

<

a

w

o3

v
)

.¢

e} S

4. | Sentout of éiass : @

5 | Cslt parents to school

6, 'Beaciner‘ talked to pupil in pi'iv:ite

TSI BN R O SR BN

bt oot f ek e o o [

Wil lw [wiw e |jw

o, TSYES , NO

©

4. To you agree that thiere is currently a breakdown in discipline at schools?

7. {Sentto a guidance connscllor S

3. Given positive reinforcemenf _ . =
9. Made to look foolnsh in class by te‘ncher .

10, | Suspensmn irom schoul 2

Q" “ o G ”
2y B : . - ) ‘ *‘f‘ o ¢
8. If yes, what do you think are the redsons for it? _ i
153 \\" - ‘
. 6. How do you think this problem can be vesolved?. ) ‘
7 R N ,
2 ; = - 7
P . L byY
N © " n o o
Co v 8]
2 s ’ & )
" ) o . R
THAP%K Y()U FOR COMPLETING ’I‘HIS QUES’!‘K()NNAIRE ce
. N o y yi
o & "
» ] ' \ o
’ ) ‘L &4 ] o ’
° & - S,
@ 6 T, 4t N
o, f JL . i~
o V‘j
o «'\ v \) '\\Q
L\(J o = : o A "o o,

o

@

[
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APPENDIXB |
QUESTIONNAIRE ON DISCIFLINE - PUPILS
) e L)I i
Iam pr esently conducting research for a Master’s Degree i in Educatlonal Psychology My
area of study is the level of discipline at newly-integrated Lenasia schools. The purpose of
thls study is to document teachers’, pupils’ and parents’ perceptions regarding this toplc.
Hopefully, the data gathered from this study will help in determmmg whether tlxewe isa

problem in this avea, and, if so, the veasons for this.

The information required is for research purposes only.

@ o

This questionnaire is ANONYMOUS and you are assured of complete confiizntiality.
i Dlscuplme refers to the standard and quality of pupxls behaviour in a school envnronment

Punishment refers to a Qenalty imposed upun a person fo some faulf (e.g. mthdrawal of
pmvxleges detetmon extra homework),

Corporal punishment refers to any torm of punishment directed at the body (¢.8. caning, hlttmg .

pupil with a ruler).

0

Verbal pumshment refers to any punitive and/or derogatory remark aimed at the pupxl (eg

[

name callmg) :

g

Please malgk‘ the appropriate box with an X,

53

"1, PERSONAL INFORMATION

1.1. Gender; o °
‘IMale = ° | Female 0
1.2, Age' Ov

4.3, Hame Language

“ 1.5, Number of years in pvesent sh.ndard ------- s

’ ‘««\ T
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2. Heve is a selection of statements on school discipline. Show yeur agreement or

i

=disagreement by eircling the correct number,

i= Agl'ee
2 = Uncertain
3= Disagree

112,

1. | Schools are experiencing » breakdown in discipline 1 {2 {3
2. Difscibliﬁing pﬁpifs is the task M‘ parents, not teachers i Z 13
3. ) Pupils should be part of the discipline policy-making 1 2 13
14. Corporal punisfin;gxnt should be reinstated at schools 1 Z 13
a5 Tea_'chers shouid discipline pupils in 2 calm way 1 2 3
6, | Teachers should be respectful of pupils at alt tinies 1 {2 |3
7, | Organised teacheys have fewer discipline probiems 1 2 }3
18 I teschers gwe pupils interesting and challenging work, 1 A 3
" | there wm he fewer discipline problems fn class
9. | Children mishehave because classes are too large l 2 |3
10, | Most ;iupi!s reject anthority | 1 {2 |3
1, ?;lpi!s are generally poorly motivated te learn 1 12 3
Pupils mishehinve due to peer pressure 1 A 2 3
13, | Pupils ave too much freedom nowadays 1 {2 13
14. { Vialence xm television adversely affects pupil behaviour i 2 3
15, | Teachers are undér too much stress vand this indirectly i 2 13
causes pupils to misbehave ‘
16. | The changing education" policies aré causing teachers to 1 2 3
) become confused and this is Impacting on pupils’ belmuour
| 37, Parents spend too little t:me with their children 1 2 ¥
—\m : The breakdown of the extended family is one of the causes of | 1 2 3
discipline problems among children 1
19, | Parents should freely discuss issues rela\\qutg drugs, alcohol, {1 2 3
. { vielenice, ote, with their children ¢ ;

bl



‘“::\B w
3,
5
kS

-5

20. | Parents should supervise their children’s activities, always 2 3
21, | Teachers sitould consuit more regularly with individual 2 {3
parenis in order to enhance their understanding of their
pupils
22. | The wider social problems, such as violence and erime, are 1 2 3
influencing pupils negatively ]
123, | Children have easy aceess to guins, and other such weapons (1 2 3
¢ (L~

3. Below are various classroom discipline techniques you may have experienced. Rate the

effectiveness of each approach, even if you may never have experienced it, by circling the

appropriate number.

1 =effective
¢ 2= uncertain .

3 = not effective

11 Sent to detention 1 2 |3
| fxﬁ.ﬂ Sent to office 1 2 3
13 | Take an unfavourable regort home 1 2 |3
4. 1 Sent out of cless | | 1 2 13
5. | Call parents to school Q‘\\.“ 1 {273
6. | Teacher talked to pupll i pnvate \ 1 z 3
{2, Sent to a gmdance counsellor ‘ 1 2 3
8, Gwen posxtwe ‘reinforcement 1 2 |3 .
9. Made to lock foolish in class by tencl er 1 |2 3
40, | Suspension from school i 2 3

| YES T NO

4, Do you agree that there is currently 8 breakdown in discipline at schools?

{5,

N2

NN

o

]
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I 5.1 yes, what do you think sre the reasons for it?
6. How do you think this problem ¢an be resolved? ,
1 i
i 7. Anv additional comments:- a
73 . \
i v A‘ T . N \~ R
I . ’IHANK YOU FOR COMPLETING THIS QUE bTIONNAIRE )
4 : b . }:\ \ ) o ' .
l - N 5%: N % . = £ ' o
) . [«,./, ’ ‘ E # o
I e " \ i v L
W o iR
Wy . )
! ’ W : | o o .
| : w8 R O :
I ; o g [
I [ o ’b .
‘ 3 " N, \3
I \
iy °
1 _
Q) Q S
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e . QUESTIONNAIRE ON DISCIPLINE - TEACHERS ~

I am presently conducting research for a Master’s Deg;"ee in Eéucaiionai Psychology. My

aren.of sufdy is the level of discipline at newlyf:integrated Lenasia schools, The purpose of

this study is to decuient teachers”, pupils’ and parents’ perceptions regarding this topic.

! 5 Hopéefelly, the dai:. ; mred from this study will help in determining whether tlncre isa

problem in this ar ea, and, if so, the ressons for this,

o

The mformntxon reqmred is for research purposes only.

Qe

This questionnaire is ANONYMOUS and you are assured of complete coinfidentiality.
, B i}iscipline tefers to the standard and quality of pupils’ behaviour in a school environment,

Punishment refers to a penalty’ imposed upon a peté‘?m for some fault (e.g. withdrawal of
. . v
privileges, detention, extra homework), =

Cot poral punishment 1ef‘ers 1o any form of pumqhment directed at the body (e g, caning, h)ttm;,

pl.lpll with a ruler).
’ Verbal punishment refers to any punitive and/or derogatory remark aimed ut ‘the pupil (e.g.
name calling). “ h
o ﬁ ; Pleése mark the appropriate box with anX. ‘ h
R  1.PERSONAL INFORMATION '
1.1, Gender: , .
., |Msle © | Female
¢ 12‘ Age: J ‘ ) 3 o S
- PYET 36-40
c [ 26-30 - 40+ -

,,l 3135




i

5

- 1.3, Home Language:

1.4. Teacher Training:

-§4-

University

College of Education

Other ( please specify )

3

S

£

e e
- . e
»

o

k4

1.5, Number of years of teaching experience;------—-om---

N

N
14
a
.
e
N
NG
X,
73
0
3

gt

D
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2. Here is a selection of statements on schocl discipline. Show your agreement or

disagreement by circling the correct number.
1=Agree
2 = Uncertain

3 =TIrisagree

<

=y

1. | Schools are experiencing a breakdown in disciplgne 1 2 3
2. | Disciplining pupils is the task of parents, not teachers 11 2 |3
3. | Pupils should be partkof the discipline policy-making Ul 2 3
i " .l4. | Corporal punishment should be reinstated at schools IRt 2 3
- . ‘ 5 Teachers should discipline pupils in a calm way & w f1 2 3
: 6. | Teachers should be respectful of pupils at all times "{\ \ H 1 2 3
I 7. Organised teachers have fewer discipline problemé k o)1 2 3
8 | If téachers give pupils interesting and challengmg work 1 2 3
I e there will be fewer discipline problems in class )
9. Children misbeliave because classes are too large\\ﬂ 1 2 3
10. | Most pupils reject authonty . f '\‘ \\E., S| 2 3
11. | Pupils are generally poorly motivated to learn \\L\‘ ol |2 |3
‘ ! 12. | Pupils misbehave due to peer pressure ' ! \\\ 1 2 3
3 13. | Pupils have teo much freedom nowadays l‘ 1 2 3
I 14, | Violénce on teleirision adversely affecis bupil be| v-‘\‘\"‘ff N, 1 2 3
‘ / 15. | Teachers are under too much siress and this in\v)‘ ‘»,)[“‘ 1 2 3
o , canses pupﬁs to misbehave
I 16. | The changing education policies are c'lusmg tc (AR 1 2 3
‘ become confused and this is impacting on pun ) };xr |
l . |17 | Parents spend too little time with their chnldréA 7 1 2 |3
18. | The breakdown of the extended family is one 24 '»e;*:’é of |1 2 3
E k AP '(ﬂiiscipline problems among children .
- .’ . 119, | Parents should freely discuss issues related.t : dshol, |1 2 3
l .  violetiee, ete. with their children )
-
1 3
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3. Below are various classroom discipline techniques you may have experienced. Rate the

effectivencss of each approach, even if you may never have experienced it, by circling the

appropriate number,

©
W

1= effectw&
2= uncertam .

3 = not effective

[

20. | Parents should supervise their children’s activities, always 1 2 3
21, Teachers should consult inore regularly with individual 1 2 K]
parents in order to enhance their understanding of their
| pupils
122, The wider social problems, such as violence and crime, are 1 2 3
‘ inﬂueﬂncihg pupils negatively
23. | Children hi.ve easy access to guns, and other such weapons 1 2 3

Sent to detention

Sent to office

el S o Sl

: T*:ke an unfavoura]x

.

»Sent out of lass(

| Cpli parents te shhooi

w jw o iw lw

= ’:Teachcr talked to pupn! in

alelw &

-

‘Sem fo.a gmdance counsel[ior

SN SIS S S I X S N

W o§ v

| Given pos:twc remforcement/

© Jee

iy

Made to look foolis‘h m“élass by teacher

™

ek
&

Suspénsion from school

Arm L g Y Lo ol e ok e P e

w fw fw=

4. Do you agree that there is currently s breakdown in discipline'at schools?

Q

YES ' , NO

¥
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5, If yes, what do you think are the reasons for it? |

6."Eow do you think this problem can be resolved?

7. Any midiﬁonal comments::

Yo

E , THANK YOU FOR COMPLETING THIS QUESTIONNAIRE

\‘ o ]
XL\Q : {
o
n
S
[
Wa
o 0
I " . ¥
i N
[ I At X
o oy
o 3 J“'/ 4 5
& i
™ s
{ /
IS 5 L b
. N - (
B (SN ]
) e Y
. T ehrma
!
N
‘ ot
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QUESTIONNAIRE ON DISCIPLINE - PARENTS

1 am presently conducting research for a-Master’s Degree in Educatienal Psychology. My
aveq of study is the level of discipline at newly-»integi’ated Lenasia schools. The purpose of
this study is to document teachers’, pupils’ and parents’ perceptions rega’rﬂing'thié topic,
Hopefully, the data gathered from this study will help in determmmg whether there is a

problem in this area, and, if so, the reasons for this.

The information requiréd is for research purpcses only, v S s B
| Bt
. This questionnaire is ANONYMOUS and you are assured of complete confidentiaiity.

Discipline refers to the standard and quality of pupils’ behaviour in a school environment.
Punishment refers to.a penalty iriiposed upon a person for some fault (e.g. withdrawal of
pnvﬂeges detentlon, extra, homework) ”

7

; Corporal pumshment refers to any fmm of pumshment dlrected at the body \e g camng, hxttlng :
= ,
_ pupil witha ruler). ‘ LA N%‘ '

Verbal pumshment refers to any punitive and/or derogatory remark aimed at the pu;')il (ei}gﬂf
name calling). ) o

Plea::e mark the appropriate box vath an X,

wp O «)

. PERSONAL INFORMATION

; . 1.1 Gender: N ‘ ]
{ Male Female | Voo e v
0 ¢ v i1 ’ . ‘ \“ * L . ‘ . X LG
1.2. Age; " } ' o R ’

3035 |36-40 40+
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" 1.4. Highest level of Education:

Diploma

Degree

Other (please specifj{)

g 7 Matriculation

- 1.5, Murital Status:

' ! Never Married
- |-Married -

. 1Divorced. =~

- Separated

© - | Widowed

E S g @ N ¢
ﬂ ‘ 1.6. Occupation;
: e -
§ o [Hudemd |
}'» = ije
s‘ By A T g
. 1.7 How many school-going children do you have?
: E O = @ ‘.
n » 1.8, What ar¢ their ages?
E B A -
: I 7
5 : I, S

1.9, Who supervises your child(ren) after sohool hours?

I - | Parents ,

’ E | Rélative (please specify)
SR D . N B W
o Domestic Worker )

Other (bleasé:speciﬁ’)

Unsppervised o -

, " o v ! 2
l kN n : 0

&

&

3
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l . 2. Here is a selection of statements on school discipline. Show your agreement or

| disagreement by circling the correct number. ‘
1=Agree

2 =VUncertain

B
P T

3= Disagrée

1. | Schools are experiencing a breakdown in discipline 1 2 |3
2. Disciplinihg pupils is the task of parents, not teachers 1 2 3
13. Puplls should be part of the discipline policy-making 1 2 3
4, . Corpoml pumshment should bé reinstated at schools 1 2 3
5, - | Teachers should discipline pupils in a calm way 1 2 {3
6. | Teachers should b;a respectful of pupils at all times 1 2 | 3
7. v Orgamsed teachers have fewer dtsclplme pmblemq _ 1 2 3
! 8 |If teachers give pupils interesting and challenging work, 1 2 3
i | there willLbe fewer discipline problems in class Lo ‘ ‘
N Chlldrl\n mxsbch:we because classes are too large 1 52 3 (
i 10, | Most 'pupa!s reject authority 1 | 2 3
» 11. | Pupils ave geaerally poorly motivateci to learn 1 2 | 3
H 12. Pupxls mxsbehave due to peer pressure 1 |2 3
' 13: | Pup:ls have too much freedom lmwadays 1 l2 s
,LZ’ 14, | Violence on teleg:sxorn adverse_ly affects pupil behaviour 1 2 3
! \N 15. | Teachers are under too much stress and this indirectly 1 y: 3
- causes pupils 1o misbebave
il ©.o, {16, | The changmg edumtmn policies are cmtsmg teachers to 1 2 3
\\f ‘ beofnme confused and this is nmpactmg on pupils’ beh:wmur 1
i . 117, | Pavents spend too little time with their childrén - 112 3
18.' | The breakdown of the extended family is one of the caﬁses of §1 2 3
I : discipline pioblems among children
119, | Yarents showld freely discuss issues related to diugs, alcoliol, {1 y? 3
g ‘ L violence, ete. with their children ]
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=
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61~
20, | Parents should supervise their children’s activities, always 1 2 13
S 121, Te'lchers should consult more regularly with indivigaal 1 2 3

pareuts in q;aer to enhance their understanding of their

pupiis

%

22. i The wider social problems, such as violenge and ¢rinie, are 1 2 3

| influencing pupils negatively

23. | Children have easy access to guns, and other such weapons |1 2 3

\E |
3, Belew are various classmom dxsuplme techniques you may have experienced. Rate the

eﬁ'cctweness of each approach, even if you may never have experienced it, by cn'clmg the

npproprmte number.

& “ 1= effective ? S
’ 2= uncertain “
3=not effective

>

)| Sent to detention o

A s E
R X2V B0
e

2. ] Seiit to office

13, | Takean unfavourgble report iiomie -

4. Sent out of class

S0

5, Call parents to school =

16, Tcather talked to pupﬂ m private .

7. Sent to & guidance counselior

i

‘8. | Given positive reinforcement

9. | Made fo look foolish in clags by teacher

Vlwlviviviviviev i iwvwiw

ol Rl B B I T PR N T N
wivlIe o v iv|w el e

120. | Suspension from school ;

4 Do yon agreé that there is currently a breakdown in discipiine at schqols?
YES . - NO

W,

7y
Y
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n - -

= 5,¥f yes, what do you think are the reasons for it?

R v .

=Q

"r (\J‘\,,;d/(
I " 6. How do‘you think this problem can be resolved?
i . 7. Any additional comments: -
(;I; U . cl\\f' v ug\l E
E % THANK YOU'FOR COMPLETING THIS QUESTIONNAIRE i
o ; ‘ /
> :3’ " (“\
! & . ’ &
; “' e . o i //‘/ 7
S i <)
QO
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. APPENDIX C
Tablei =
iv " Biographical Information on Pupil Sample o ‘ S

R | rreQuUENCY PERCENT
B [comomr D | B
oo Male o - | 87 o 49.7
. Femsle |88 oy 503 | o
a AGE S / . | o B k :"‘A- |
E L azlyems (5 S PY A |

6 Yj
Bie]

! | tsryems . |16 R Y

o 18-20years |8 |45 R
B |HOMDLANGUAGE - |
ol Emgish oy o  |esa

Guijerati B A "2 T B

Pamit |17 | 06 o

{.  Hindi | 1. o

L Afrncan'ianguages s o 730.8“ _ I | . |
NUMBEROI‘YFARSIN | R L :
STANDARD % | | “ ‘ |

-l.{;years N, 17t o ‘ 98.2 :
35 years EE 1.8 W

Z

Ny
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"

FREQUENCY

(3'

o

PERCENT

| cENDER

<

- “Male

68 .

45.6

Female

81

544 .

faee T~

30380

19

1.8

o

50

32.9°

aedd L7
T

‘ 83

54,6°

| Bove1ANGUAGE

3 English .

log

635

Gujerati -+

2

Tamdl

&

0.7

21

14.2

C Hindi
T Afvican languages

29

| EGHEST LEVEL OF
| EDUCA rmw

19.8

i Belaw matnc :

73

o

v Mamc

50

: anloma ’

118

o ;Degree

13

. MARITAL STATUS

L Vever mamed g

13

Mamed

{108

i )

vanréed

117

Sep-\mted

Wxglowed

VQ'

e

[CPN
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Ly

FREQUENCY

| PERCENT

OCCUPATION

Husharid

375

° Wife

62.5

| NUMBER OF SCHOOL-

GOING CHILDREN

01

38

25,8

Two

149

32.9

Yhree

36

f242

Tour+

26

17.4

SUPERVISION OF |

a

.| criLoREN

Farent

103

69.6

~ Relative

: P

- Unsupervised

e

142
4

i3

8.8

Other- ,

1

Qe

&

£
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“FABLE 3 '
R 1

Bi(;graphical Information on Teacher Sample

FREQUENCY

PERCENT

GENDER

'37.1

0-l o Male 139
 Female . . 66

| 629

’ 21—’25'years o  21

198

; S} 26-30 years 32

30,2

3135 years {20

189

36-40 years ¢ il

{10.4

40+ years___~ 22

20.8

HOMELANGUAGE | )

<l
w

,Englislﬁl U

79.7

Afikaans

S

1.9

* Gujerati

3.8

Hindi & Tamil

58

v i e w

*  African languages

TEACHER TRAINING

8.8

C University . |45,

1 42.5

 Coltege of Education | 47

44.3

1 Other 14 i

1132

EXPERIENCE

" LesgthanSyears |42

422

S0yenrs |28

238

115 yems L s

o AGtyears o 0 |23 22.5
T : CRNOENEN i ‘ "
v SN

o
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APPFNBS:&{
TABLE¢

«

AGREE | UNCERTAIN | DISAGREE
% % %
Q. 2t9cwd&w& - | TEACHERS 94 2 4
A‘,' expenencmg*a}l)aeak- . 1 PARENTS 82 i1 8
,down:udﬁuypne  STUDENTS 68 1 15
Q. 23Dasc|jphélmg TEACHERS 45 17 38
pupils =4/ |
| task afparan_.,s,m ' PARENTS 51 20 29
teachers . " | STUDENTS 66 13 a1
Q. 2.3 Pupils shquldbe . | TEACHERS | 87 4 10
part of thie discipline© | PARENTS 78 11 1
policy-making | STUDENTS 78 12 10
Q. 2.4 Corporal TEACHERS 47 |, 20 - 33
pumshmem should be - | PARENTS a3 | 18 39
k remst;)ted at scheols STUDENTS | 20 14 B
Q. z,h@chﬂs should | TEACHERS 75 19 ¢
dls;:lplme puplls ina PARENTS 8 11 i
calin mang«er ‘ STUDENTS 85 it : PR
Q. za*rmhers should | TEACHERS 85 § 7
| be respectts of pupils at | PARENTS 77 14 9
| atlgimes é\ ' STUDENTS 8y 15°. 5
Q.27 Organised ‘I TEACHERS 64| 1 25
teachers hm fewer | PARENTS m 20 9
dlsclplme }(ﬁ’obiems ‘STE!:“'E\NTS 51 31 T
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Q. 2.8 ¥ teachers give

education policies

TEACHERY'

TEACHERS 62 15 23
pupils interesting and PARENTS 76 13 11
challenging work, there | STUDENTS 61 21 18
will be fewer discipling
problems
Q. 2.9 Childrex TEACHERS 62 18 20
misbehave pecause PARENTS 48 18 34
classes are foo lavge STUDENTS 27 19 .55
Q). 2.10 Most pupils TEACHERS 46 14 40
ecject authority PARENTS st a2 it
STUDENTS 40 'y 17
Q. 2,11 Pupils are TEACHERS 64 177 n
genemil_y‘ poorly PARENTS 52 30 18
motivated to lears STUDENTS s 23
Q. 2.12 Pupils mis- TEACHERS 52 4 28 27
behave due fo peer I’ARENTS 42 21 37 ,
pressure STUDENTS 36 33 3t
Q. 2,13 Pupils have too | TEACRERS 77 12 1 o
much freedom | PARENTS 74 9 " i
nowadays STUDENTS 745‘ 14 41
Q.2.14 Violenceos | TEACHERS | 60 28 )
television adverssly | PARENTS 62 14 S
affects pupii behaviour | STUDENTS 40 17 43 "
Q. 2.15 Teachers are TEACHERS 29 27 43
‘ \m;ier too' much siress ' ‘
and this indirectly | PARENTS 39 32 43
‘ gaﬁses pupils to ‘ 5
mishehave STUDENTS 34 4 27
Q. 2.16 The cimnging ki 28

35

1~
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are cavsing teachers to | PARENTS 49 21 30
become confused and

this is impacting on STUDENTS 32 41 27
pupils’ behaviour

€3, 2.17 Parents spend TEACHERS 83 14 3
too little time with their | PARENTS 63 13 24
children " STUDENTS 48 22 30
Q. 2.18 The breakdown | TEACHERS 67 18 15
of the extended family

is onéfc..\;'},g.ef‘- bl | parEnTS 59 21 20
discipline problems

among children STUDENTS 53 31 i6
Q. 2.19 Parents shoukd TEACHERS 99 1 ]
freely discuss issues

related to drugs, alcohol, | PARENTS 91 5 4‘
violence, etc.,

with their children STUDENTS 94 2 4
Q. 2.20 Parents shonld | TEACHERS 85 ir 4
sﬁpervi&‘e their ' PARENTS 84 8 8
children’s activities | STUDENTS 7 12 18
Q. 2.21 Teachers should | TEACHERS 23 8 2
consult more regularly ‘ .
with individual paventy | PARENTS 81 12 7
in o‘rder to enhance | v

their understanding of | STUDENTS 67 16 17
their pupils _ ;

1 Q. 2.22 The wider social | TEACHERS 9] 2 1

problems, such as

violence and crime, are | PARENTS 71 15 14
influencing pupils

negatively STUDENTS 54 30 16
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Q. 2.23 Children have | TEACHERS 83 16 1
easy aceess to guns, and | PARENTS 74 14 12
other such weapons STUDENTS 73 18 12
QUESTION THREE
EFFECTIVE | UNCERTAIN NOT
% % EFFECTIVE
Q.3.15entto | TEACHERS 41 15 44
detention PARENTS 48 4 = 38
STUDENTS 31 18 51
Q.32Sentto | TEACHERS 28 16 56
office PARENTS 60 16 24
STUDENTS 48 13 40
Q.33 Take an | TEACHERS 43. 22 35
unfavourable | PARENTS 47 18 35
report home STUDENTS 39 23 38
Q. 3.4 Sent TEACHERS 17 14 69
outofclass | PARENTS 26 14 60
STUDENTS 27 12 61
Q. 3.5 Call TEACHERS 82 9 9
- parents to PARENTS 73 8 19
school STUDENTS 60 13 27
Q.3.6 Teacher | TEACHERS o1 23 16
| talked tome | PARENTS 53 15 32
in private STUDENTS 48 22 30
Q.3.7 Sentto | TEACHERS 33 a4 23
a guidance PARENTS | .. 48 18 34
counselor | STUDENTS 3 32 37
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Q.38Given |TEACHERS 76 1 13
positive PARENTS 60 18 22
reix:forcemen't STUDENTS 44 27 29
Q.39Made | TEACHERS 12 13 75
to logk foolish | PARENTS 23 13 64
in class STUDENTS 2 15 56
Q.3.10 TEACHERS 53 13, 34
Suspension PARENTS 35 16 49
from school STUDENTS 41 19 40
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APPENDIX E ] o
TABLES: | R
Mean score for each questiGnnaive item : Pupils
Question Two:
Variable |N Mean Std. il}ev. \Suin Mi;ximum Maximum
121 175 |14620 |o7409 | 256.0000 | 10000 | 3.0000
2.2 178 [15449 o870 2750000 {10000 | 3.0000
|23 | 174 13161 .|0.6434° | 229.0000 | 10000  |3.0000
24 |17 |24633 |08049  |436.0000 | 100co | 3.0000
2.5 178 |11854 {04806 | 2110900 | 1.6000 3.0000
26 |178 {12828  los401 . |223.0000 | 1.0000 | 3.0000
127 |18 |1em3  |o7673 | 2030000 |1.0000 | 3.0000
28 |17 15730 |07795 | 2800000 | 1.0000 | 3:0000
29 |17 . 22825  |08s90  |404.0000 | 1.0000 | 3.0000
2.10 173 17630 {07205 |305.0000 [ 10000 | 3.0090
2.1 174 17586  [08113  |:306.0000 | 1.0000 | 3.0000
2.12 177 19665 |0.8213 | 347.0000 | 1:0000; | 3.0000
213" ° | 178 19551 |09317  |348.0000 | L0000  |3.0000
| 2.4 479 20223 |ost1s  |362.0000-| Lon00 | 3.0000
{215 179  |19665. |o07636  |3s2.0000 |1.0000  |3.0000
206 |19 {1947 |07664  |340.0000 ['Loo0s | 3.0000
|27 |8 18256 | 08688  |325.0000 | 16000 | 3.0000
2.18 178 {16292 {07423 [290.0000. | 1.0000 3.0000.
210, |11 11006 |0.4118 | 197.0000 | 1.0000 | 3.0000
2.20 17 La1as o781z |264.0000 | 1.0000 3.0000
[ 221 178 [15056- . |07757 | 268.0000 [ 1.0000 | 3.0000
222 157 16215 . 07448 | 287.0080 | 1.0000 | 3.0000
2.23 179, 1301 '|o6976 | 249.0000 | 1.0000  |3.0000
(e . ‘
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Question Three:

: U o
Variable |N © | Mean Std. Dev. | Sum Minimum | Maximum
3.1 178 22022 | 08853 |392.0000 |1.0000  |3.0000
3.2 176 19205 {09347  |338.0000 [1.0000  .|3.0000
3.3 178 19944 |os798 | 3550000 |1.0000 3.0000
34 177 23446 |0.8725 | 4150000 |1.0000 | 3.0000
3.5 176 16705 .|0.8714 | 294,0000 | 1.0000 ° < 3.0000
36 ., |176 1.8125 © | 0.8646 | 319,0000 | 1.0000 3.0000
3.7 | 178 2.0629 | 0.8246 361.0000 | 1.0000 - ©_ | 3,0000
1338 176 1.8466° | 0.8447 | 3250000 |1.0000 3.0000
3.9 | w77 22768 |0.8837 | 403.0000 |1.0000 | 3.0000
3.10 176 ° {19830 |0.9038 |349.0000 |1.0000 3.0000
TABLEG  ° ( :

Mean score forfach ques-tiﬁnnawire item : Teachers

Question Two: )

| variable | N )  Mean Std. Dev, | sum ~ | Minimuwm | Maximum
21, |a66  |1.0943 |o4030- |1160000 |1.0000 . |3.0009
22 7 |10s {19333 ooz  |203.0000 |1.0000 |3.0000
23 |14 1238 |oeitr 1280000 |1.0000  |3.0000
24 |196- |18585 |088s4 -|197.0000 |1.0000 | 3.0000
25 l106. < {13019 |o05719 ~ °|138.0000 |1.0000 . |3.0000

Jd26 = lw0s  li2100 lossas  |12800000 < 1.0000  |3.0000
37-  |106  [16038¢ |esss3. | 170000 |1ooco | 3.0000
28 |106 . |xcoss  |0.83s00 - | 170.0000~ bxooo0 | 3.0000 .

{26 |16 [15755  [ose4r  |167.0000 |1.0000  |3.0000
2100 {106  |19340%/ |09286 2050000 |1.0000  |'3.6000
281 |ws 157140 (08187 165.0000 ' | 1.0000 | 3.0000
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a1 l10s {17420 | 0.8552 183.0000 | 1.0000 3.0000
203 106 {13491 |0.6767  |143.0000 |1.0000 | 3.0000
2.14 105 |1.5238  |0.7084 | 160.0000 |1.0000  |3.0000

l215 {106  |21415 Jo844s  |227.0000 |1.0000 | 3.0000
2.16 106 |19811  |0.8506  |210.0000 10000 | 3.0000
2.17 106 11981 | 04664 . | 127.0000 i.oo;gf 3.0000
105 |14857 [0.7483  |156.0000 |1.0000 | 3.0000
2.19 105 |1.0095 |0.0976  |106.0000 |1,0000 | 3.0000 -
2.20 105 |11905 04823 [1250000 |1.0000  |3.0000
221 105 . (10857 [0.3420  |114.0000 |10000  |3.0000
222 105 |12190 04381 | 128.0000 [16000  |3.0000
4223 {105 |11s10 04109  |1240000 |1.0000 | 3.0000 -
o O 9
Question Three: O
\{ariable: N Mean ‘ $td. Dev. | Sum Minimuni | Maximym
31 |10 |20286 |0.9246 213.0000 | 1.0000 | 3.0000.
132 105 |22857 08730 240.0000 | 1.0600 | 3.0000
3.3 105 19238 }0.8846 202.0000, {10000 | 3.0000
3.4 105 |25143 07735 |2640000 {10000  |3.0000 -
35 105 |12667 locos7  |13s.0000 {10000  {3.0000
3.6 104 |15577 07610 162.0000 |1,0000 ° |3.0000
37. |15 |85z |oo4ss 199.0000 |1.0000 | 3.0000
38  |105 (13619 loesst  |143.0000 |10000 | 3.0000
3.9 104 |26346 06835  |2740000 {10000  |3.0000
3.10 105 |1.8000 |0.9136 1890000 | 1.0000 | 3.0000
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. Méan scove for each questionnrire itent : Parents

l Question Two: }

) m Variablé N 'Meax_l_; | Std, Dev. | Sum Minimumn | Maximum
!‘ - 21 149 {12550 | 05830  |187.0000 |1.0000  |3.0000
e |22 145. {17740 . |6.8692 | 259.0000 | 1.0000 3.0000
! 23 lus |13 |08638  |197.0000 | 10600 | 3.0000
i B 147  |19524 [09091  |287.0000 {1.0000  |3.0000
2.5 149 {1328 o662t | 198.0000 |10006 - |3.0000
i 2.6 149 |13156 |0.6270  [196.0000 |1.0000 30000
=t 147 [13741 06433 |202.0000 10000 | 3.0000
| I 2.8 148, |13514  |0.6687  |200.0000 {1.0000 | 3.0000
I {2 47 1863 |08963 | 274.0000 {10000 |3.0000 -

200 . {148  |16622  |07519  |246.0000 {10000  |3.0000
B 2 145 |16552 o612 [2400000 {10000 | 3.0000
© far2 |44 |19s4  Josom 12900000 [1.0060  |3.0000
§ 245 |14 {14362 |07738  [z140000 |1opoo | 3.0000

2.14 144 1111 {08455 | 222.0000 | 1,000 3.6000,
! {215 1s  |19034 |osi2  |276.0000 {10000 | 3.0000

1 206|145 [1.8069 |o.8e84  |262.0000 |1.0008 | 30000
2 217 147|169 - |08547 2380000 |1.0000 3.0000
| ! 208 [145 {16138  |o800>  |2340000 |10000  |3.0000

2.1 147 | 11361 [0.4478  |167.0000 |1.0000 3,0000

i 146 {12466 105938  |182.0000 |1.0060  |3.0000°
oo |22 146 |12671  |05906 | 1850000 |1.0000 | 3.0000

B 222|146 |14247  |07224 | 2080000 |1.0000 | 30000
' 1223 146 13836 06974 |200.0000 {10000  |3.0000
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, 'équesti(‘;n Three: ' N i |
Variable |N o 1;M§an Std. Dev. | Sum Minimum _MaXimum ’ .
31 © 1a7  |1s04s  [os241  |280.0000 |10000 | 3.0000 o
EY) 147 |16327 |08447 2400000 {10000  |3.0000
33 © |14 {1889 |09018 | 270000 |i0000 " |3.0000 o
34 |144 23403 |os623 |33m0000 10000 . |3.0000 -
55, |146- l14se> {0797  |213.0000 - |1.0000 {30000 (.
3.6 14% 7877 | 09037 | 2610000 | 1.0000 . |3.0000 R ATN /’
137 |45 lisers |ossss  |2moooo0  froooo  [3e000 | e o
3.8 - | 147 16196 © |o8221° |238.0000 1.0000 {30000 ©
39 . |us |24 |osdos  |ss7ooo0 10000 {30000 T W s
' {146 |21438 lososs |3ize000 [rees  |seeed | 7
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