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Introduction |

: msability can happen to anybody at any time. Yet it is something that many people
choose not to think about. This has contributed significantly to the marginafisation of
the disabled. However, their Jack of organisation and moblhsatron also explains thezr '
isolation, Thus, d:sab:hty is a dialogue involving the disabled within a social context.

_ Such an interactive view of disability forms the foundation of this project as it explores

the experience of disability at the University of the Witwafersmnd, Ioﬁaﬁnesburg
(Wits). As such, it identifies barriers that limit disabled students, as well the ways in
which they promote or inhibit their integraﬁon. By seeing disabled s_thden!:s as the

experts of t}ns pr.ject, it is operating within & reformed independent living (IL)
. paradigm, This is a synthesis of three 50010103‘10&1 traditions, essenx:e.h:m, :
 structuralism and peculiarism, snd sees disablement as the consequence of both
environmental barriers, and individual choice, should the disabled elect exclusion as
epposed to promoting their rightﬁ, S |

Aims of gesearcg _ :
The first aim is to explore the experience of dxsablhty at Wrts by drawing on sn
interactive view of disability. Such an examingtion mcludes -disabled students’
perceptions of their corrent infegration within its physical. social and academic
environments, as well as their efforts to become tore included. This is influenced by a
modified IL. paradigm, which not only locates barriers within the physical, social and
academio environments of Wits, but also identifies disabled students as autonomous
agents who can impact on their participation. While it acknowledges that the dontext
can ikibit the disabled, for example through s lack of follties and technology, it
concedes that disabled people may also be accountable for their marginalisation as a
- consequence of inadequate organisation and mobilisation.

Secondly, as part of the needs analjrsm component of this project, disabled students’
perceptions of the ideal situation will be examined. Agein an interactive model is
drawn upon to explore the fension between what is ne~ded to make the physieal, social
and academic environments of Wits more integrative, and who should assurne



responsibility for implementiny these changes, As dlsab]ed students are seen as the
experts percepnons of their role in changing the envxronment will be focused on.

_ Rationale for ReSearch

There are & number of motivations for undertaking this project. First, is that little
* research has been done in this area, As such, the ﬁndings. will fill an important gap in
the literature, with reflrence to both the interactive experience of disability at Wits, as
owell a: in identifying the needs of disabled students. By embramng an adapted IL
pa.ra.digm, this project also aonforms to contemporary trends whxch empower disabled

people seeing them ns the specialists.

' Secoﬁdly,' this project is not mefely research for its own sake, but may impact on &
 current policy process. For example, & submission based on focus group discussions
' as alfeady_beeh_ made to fhe National Commission for Spacial Needs in Education and |
. Training/ National Committee for Education Support Services (NCSNET/NCESS),
 and copies of this project will be subnﬂtted to the vice-chancellor of Wits, the
Ministers of Education and Labour, and various orgﬁnisatiqns for disabled people. A
research organisation contracted by the Department of Health to undertake a national
prevalence study of disability and needs assessment (Community Agency for Social
Enquiry) (CASE), has also shown interest in obtaining 2 copy of his project to be
included in its research. Disabled students who comiributed have also shown an |
interest in using this project to promote their rights, Tﬁug this research has a
practtcal’ component in that the ﬁndings could be used to develop pahues and
projects for dlsabled people

A final motivator is the researcher’s personal experience of teInpbrary disability which
has made her far more aware and sympathetic to the needs of the disabled. Influsaced
by Huxley’s (1956) assestion that “experience is not what hapbeﬁs to you; it is what
- you do with what happens to you”, this pro;ect provides an opportunity for the
researcher to make use of her encounter of disability, and associated difficulties.
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The soc:ology of digability has undetgone profound changes, moving fcom a focuy on
essentialism, via strycturalism to contemporary peculiarism. The strengths of these
have been synthesised into a reworked i _Jaradlgm,_ so facilitating an interactive -
' _qdnceptualisaﬁon of disability. The first section examines this theoretical framework.
‘showing  ry an adapted IL paradigm has influenced the two dimensional analytical
model iniorming the str sture of this report. Before disoussing methodological
considerations in the third section, the second explorm the literature pertaining to
~ disability. Also influenced by a reformed 1L paradigm, this section moves fom an
" investigation of the sociclogy ofdlsablhty, to a study of disability in South Aftica, and
* in education, and finally examines disability at an individual level. The reader s shown
that illStOﬂGﬂﬂy disabled people have ‘been marginalised within both the theory of
dl&abl]lt}f ard the physical, social and academic ‘nvironrents of society at large, but
that a modified 1L paradigm has theoretlcaﬂy sacilitated the mobilisation of disabled
-~ people in efforts to challenge environmental barriers. Also included is an overview of
the literature releting to needs anslyses in which efforts to create an ideal situation are

The fourth section of this repbrt discusses and anaiyses the findings made. | Agmn the
binary levelled analytical mode! will be referred to a5 the reader moves from the current
situation within South Afiica, Wits and the Dissbled Students Programme (DSP),
towards an idealised situation as perceived by disabled students, in which they are
integrated within the physical, social and academic environments of Wits. Linked to
this is the question of who should assume responsibility for implementing the changes
* that disabled stdents identified as needed for their participation. By locating this
 query withina modified IL paradigr, the role playe by disabled students in promoting
their integration is evaluated, and it is shown that this paradigm is not embraced by
digabled students at Wits. Instead of assuming responsibility for themselves, and their
participation, they subscribe to structurelist conceptions of disability, identifying the



4

. government and Wits as being the major role play ers in altering the physical, social and
‘academic environments of Wits. - ' : .



. Theoretical Framework: A Socioiogy of Disability
- Essentialism L
A synthesis of three sociological traditions, essentialism, structuralism and peculiarism
fucilitate an understandiley of disability as an interactive -experience between the
disabled iridividual and a broader social sontext. Such a conceptualisation necessitates
a distinction between impairment and disability. Differentiating between the two is
possible with a paradigm shxﬁ in understandings of disability. Earlier rehabilitative
niodels located the source of the problem within impai_m_d‘ people, and expected them
 to adapt to the enviroament with professional assistance. Within this tradition, the
disabled were éeparated from the rest of society, isoiated jni'inst'itutions and _t:gr‘ed for
ty able-bodied “custodians”. o -

Essentialism Versus Structuralism
- Such ess.entialism and ins‘dtutionalis.ation was challenged in the 1960s by &n embryonic :
North American IL movement which idlentified the environment as problem causing,
The World Heslth Organisation (WHO) adopted this view in the 1980s in its
International Classification of Impeirments, Disabilities and Handicaps (JCIDH). The
ICIDH considers disebility #s “any restriotion o lack, resulting from an impairment
(seen as any damage or irregularity of mental, physiological, or skeletal structure or
function) of ability to perform an activity in the manner or within the range considered
~ normal for a human being”, while a handicap is defined as “a disadvantage for a given
. iﬁdividual,_ resubing from an impairment or disability, that limits or prevents the
fulfilment of a role that is normal, depending on age, .séx, social and cultural factors, |
for that individual”. | |

Structuralism :

Recently this view that “our (impaired) bodies disable ug but society handicaps us”
(Tagoe. 1983:2) has been challenged. In particular, Disabled People International
(DPY) have criticised the implied esseatialism of the ICIDH, wecifically its view that
impairment leads to disability which results in handicap. The DPI definition rejects the



term bandicap, mainta*~ § that disablement has nothing tc do with an impaired body,
but i3 a éonsef;uenue of society’s failure 0 remove bamiers facing those with
| imba.irments This 5tru¢mralist understanding promotes the view that “‘while our bodies
 are imyaied, it 8 society that disables 115’ The nnphcaﬁon is that disability does not
. arise from impairmeant, but from seciety, which obstructs impaired people with barriers,
for example legislation, architecture, or attitudes. Structuralist understandmgs view
‘society as flexible, expecting it to change so as to accnmmudate Jhose w1th

impairments.

Peculiarism .

' Tnferences of & ong sided relationship between society and impaired individuals in this
| structuralist 'appr.oach have recently been moderated by Postmodernity.  With its
emphasis on the uniqueness of experience and empowerment, Postmodernity
dhalienges structurafist views of the disabled as passivé victims of societal

discrimination. Tnstead it provides them with freedom and choice at a theoretical Jevel.
This new found independence moderates structurafist understaudiﬁgs by locating the
solution to environmental barriers within disabled people, viewing them a5 the experts

A8 such, it promotes the sobilisation of the disabled in attempts to be integrated, so

challenging a “victimisation view’ of disability. As. Postmodern theories include an

examination of the technicist solutions offered to those asserting their rights, they also '
allow for a discussion of how policies are often not translated into practlce

An Adagted IL Psnradlgg_n

- In 2 revised L paradigm, dissblement is the consequence of both e:mronmental

barriers, and individual choice, should disabled_ people elect exclusion as opposed to

- promoting their rights. Essentialist approaéhes advance an examination of. how
impaired individuals are expected to adapt 1o an eavironment  catering for the non-

impaived, as well as facilitating an exploration of the influence a history of
irustimtionalisatioﬁ bas on mixed integration. Such an ixvestigation is also zided by the
inclusion of essentialist based intecpersonal theories. beekmg to uncover how society

.1 disables those with impairments entails the subscription of this project to a structural |

' tradition, more specifically, that of the DPL Including this sacmloglcal tradition also



facilitates an exploration of the ways in which society can be changed so a9 to accommodats
those with impaitraents. In attempting to transcend the “victim view” of structuralism, Post-
modem conceptions  of disability will also be drawn on. Not anly do these fheilitate an ex-
amination of the unique experience of disability, they alse give the disabled freedom and
choice to create social movements which challenge the status quo. The impact of these will
be emamined, fucilitated by basing this report on an interactive view of disability. Tn short,
an adapted JL. paradigm sees disability as a dialogue between impaired individuals and a
broader social context, ' '

‘Twe _Dimensional Model of Ana |

Figure 1: “Ywo Dimensiona! Model of Analysis showing the Interaction between the

' .Physmal, Sociui and Academic Enwmnments of South Aftica, Wit: and the DSP as perceived
Ly Disnbied Students”

Academic



An interactive conceptﬁalisation of disability forms the foundation of this project. By

~ studying the experience of disabled students, it locates them within & social context and

é::plbrés their interaction on three levels, South Africa, Wits and the DSP. = As is

illustrated in Figure 1, this involves & dishaction between four levels of analysis. -
Firstly, in ordér to contextualise this research, it locates disahility and Wits within

contemporary South Affica, At this level, it identifies. barriers that obstruct disabled

~ people, as well as exploring attempts to transcend these. The next level studied is Wits

 itoelf. Hers too, barriers that moderate disabled students® functioning are explored. As

part of such an examination, & needs analysis was undertaken to identify these barriers,

a necessary first step to overcotming them (Kimmel, 1977). Efforts ot the part of
disabled studente #t Wits to challenge physical, social and academic bacriers are also

included, The thi 3 level of examination explores the DSP located within Wits,

foeusing on howy it sttempts to address barriers disabling impaired students, and its |
mediatory role ﬁetween Wits an.] disabled students, as well ag between Wits and a

broader South African society. The final level of analysis is disabled students, the

fulerym ai'Ound:'which this research operates, exploring ss it is their ¢xperience of

disability. This level examines the tension between the perceived rights of disabled

students, and environmental barriers, together with efforts by the disabled to assert

their rights. Here, as well as when analysing the needs of the disabled at Wits-disabled

students are viewed as the experts, Thus, this project also operates within a reworked

IL paradigm by locating the solution to envitonmental barriers within disabled people

themselves, '

A distinetion is also made between three environments:
* A: Physical Environment
The interaction between the disabled and their material surroundings are explored
here, Issues considered are the. extent to which buildings a2nd facilities are
 inaccessible to disabled people as a c_onsequenoe'of their design, as well as measures
undertaken to make this environment more available.



e B: Social Environment
Distinguishing this environment facilitates a discussion of the social"participation of
disabled people The attitudes of the those with and without disabilities are
considered here in attempting to understand mixed social integration.
» C: Academnc Env:rnnment _ .
The interplay between disabled peop!e and their academic envzronment, either at
| “school or umversrty is explored Here too, an interactive conceptuahsatlon of
disability is drawn upozt to examine the extent to which disabled people pammpate

within an educaﬂonal environment,

Although explor'ed more thoroughly in the literature review, briefly tracing the theories
 influencing this research shows that an’ interactive view of disability embraces
essentialism, structuralism and peculiaﬁsm These three sociological traditions have
been synthesised in an adapted IL paradigm which has informed the two dimensional
model of amalysis siructuring this report, particularly the Findings. The two
dimensions contained within this model facilitate an exploration of the interaction
between the physical, social and academic environments of‘ South Africa, Wits and the
 DSP as perosived by disabled students. By locating disabled students as the fulorum of
this research, this modet facilitates their perceptions of an ‘ideal Wits” in whxch they are
integrated within its three environments. It also allows for an exploranon of the role
disabled students envisage for themselves in bringing about this desired situation.
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theratnre Revww and Analxs:s of Data
Disa

“D)isabled people are not only felegm‘e&i to the margins of society,
they are relegated to the margins of sociological theary”
(Oliver, 1996: 19) -

Tracing the sociology of disability is o relatively simple task arising from a paucity of
information (Oliver, 1996). Prior to the 1960°s two broad apbroachgs were embraced
 when discussing disability, both Iocated within an essentialist tradition. The first was
" the Parsonian paradigm (Oliver, 1996) which is responsible for two interdependent
sonceptualisations (Bury, 982), both of which stﬂl dommate perceptions of disability
(Oliver, 1996)

The first of these was influenced by Parson’s (1951).notion of the sick role, Actirding
to him, this iy 2 'tempofary condition involving rights and privileges. While an
individual assuming this role is absolved of social obligations and responsibilities, s/he
must abhor being sick and want to get better, and so must co-operate in efforts
towards th13 end {Parsons, 1951) This involves obtaining professional advice and
adheting to it. |

The second conceptualisation is referred to as the health as an adaptation or the
reliabilitative model, Expanding on the sick role, it was developed by Safifios-
Rothschild (1970) who argued that once an individual becomes aware of her/his
impairment, she is obligated to adjust to this change. To do this, s/he must maximise
her/his existing abilities by co-operating with professionals who can help in two ways.
Firstly, by offering rehabilitative programmes and secondly through' psychological
counselling, whereby the impaifed person is expected to accept her/his new identity,
moving through various stages l_iké shock, anger and denfal (Oliver, 1996), In this
theory impired individuals are not exempt from social responsibilities and obligations,
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~ but mus adust accordingly. Thus the disabled individual is seent a3 responsible for
- adapting to the e:mronment, although help from professionals is available.

Both of these conceptuahsatlons of disability are linked to the institutionalisation of the -
disabled (Jagoe, 1997). Although the dizsabled bave historically been shunned (Jagoe,
.1997) by the Second World War their isolation kom society was legitimised by a
" developing medical profession (Jagoe, 1997; Oliver, 1996).. “Jot oni; did this ‘save’

many impaired individuals from dying, it also Ieglhmsed their institutionalisation.

Within such institutions, the able-bodied becam. - ~. 30 securing their
' domination over the disabled, This differential ¢ . - > well as the
isolation of those Wlth impairments from society contriv. ‘v - .;isveloping.

about the disabled (Jagoe, 1997).

In attempting to explore these perceptions, the second essentialist approaci: wwards
~ disability was developed. Referred to as interactionism, these theories expan on the
individualistic models discussed above, locating sick individuals within a social context,
* and exploring interactions within it, Interactionist theories of deviance were developed
extensively by Goffiman (1963), in which he explored mixed interactions, analysing the
relationship between societal stereotypes (virtual social identity) and the attributes of
the disabled, or their actual social identity. According to him (1963:14) stigma is
“really a special kind of relationship between attribute and stereotype” and ocours thh
a discrepancy batween the former and latter. ’I‘hus, societal expectations impact on
the interactive relationship between society and the disabled as these are discordant
with the actual attributes of those with impairments (Williams, 1987), As this research
is not concerned with the discrepancy between actual and vutual social identity, but
rather with how disabled students experience this, Scambler’s (1984) distinction
‘between enacted, and felt, stigma is more useful. In Scambler's terms, felt stipma
 refers to perceived societal discrimination, while enac_téd' stigma is concerned with
actual discrimination, His work allows for an examination of the interactivé experience -
of disability by including t_ﬁe individual’s perceptions of social prejudice. Through such |
a conceptualisation he locates the disabled individuat within a societal context, sesing
their experience of stigma as distinct from actual disc_rimingtion.



Both the Parsonian paradigm, and interactionist. theories have been criticised by Ofiver
- (1996). The sick role and rehabilitative versions of the former approach are denounced
. Tor three reésons.- -They are determinist as behaviour is only acceptable if it conforms
o professional’s exceptions of what it should be. They ignore the differential impact
of economic, political .and social factors, and finally, they deny subjective
interpretations of impairment by the affected individual. Tn short, they are described as
“ personsl tragedy theory” falling within an “Individuslistic medical approach”
' (Ofiver, 1996; 21). Interactionist theories, despite fheir empliasis on mixed
interactions, are also criticised by Oliver ( ; a5 subscribing to a tragedy view in
- which the disabled are victims, As such, the segregation and inferiority of impaired -
individuals js taken for granted in these analyses.

Despite these criticisms, both essentialist approaches are still in uéq illustrated in the

" following example which embraces both the Parsonian and interactionist paradigms.

Although Parson’s notion of & temporary sick role does not make provision for the

- distinction between iliness and impairment (Sieglar and Osmond, 1974), it has been

applied to disability. Freidson (cited in Nettleton, 1995) has expanded on Parson’s

" notion of the sick role, arguing that the rights and privileges extended to the sick are

dependent upon whether their iliness is viewed as legitimate by society. In this way
Freidson allowed for the possibility that the sick person may be held responsible for

" their iliness, and thus denied Acoess to the siok role (Nettleton, 1995). Three types of |
legitimacy.were identified by Freidson (cited in Neitleton, -1995), firstly, conditional
legitirﬁacy in which the iliness can be treated and the person restored to health. This
type is congruent with Parson’s notion of the sick role, Secondly, is unconditional
legitimacy in which the sick persou is unable to get well, and 5o is assured of automatic
acceptance. The final type is that of ﬁiegitunacy in which the {llness is stigmatised and |

_ where society does not exend the nghts and privileges of the sick role to the ill person
(Nettleton, 1995).

Further embellishing Parson’s notion of the sick role, Nettleton (1995) hes
distinguished between either minor or serious sick role deviance, and shown how these



intersect wﬁth the three types of legitimacy discussed above, resulting in six variaﬁ_ons.
Relating this typo.logy.to disability, disabled individuals are ‘classified’ as serious
deviants whose access to the sick role is 1Heg:,txmate (Nettleton, 1995). Therefore,
disabled mdmdua]s are not aﬁ"orded access to the rights and pnvﬂeges associated with
the m_ck role, and while some obligations may be suspended, new ones are imposed
(Nettleton, 1995). In summary, whils accupants of this position are absolved of the
obligations of the sick role, they are ascribed the status of “second class citizenship” =
(Sieglar and Osmond, 1974: 116). '

Oliver (1996) argues that the reason these two essentialist approaches are still
" hegemonic is because they emphiasise the individual. In both, the disabled individual is
the victim who is forced to assume responsibilities and obligations, and is expected to -
: é,dapt to the environment. At a structural level, such essentialism absolves society of -
_any responsibility, which means that the status quo remains unchallenged, expressed
thus “pefsonal tragedy theory has served to individualise the problems of disability and
hence to leave social and economic structures untouched” (Oliver, 1996:29),

- Asa conéequenCe, structural conceptions of disability 'began to develbp during the
1960"s, arising in response to the struggles of the disabled in North America whe were
pushing for civil rights and independent living. This second tradition was based on the
| assumption that a distin_ctioﬁ can be made between disability and handicap. While the
difference between the two is captured in the slogan “our bodies disable us, but society
handicaps us” (Jagoe, 1983:2), the WHO (1987:3) formalised the distmction in its
| ICIDH. As mentioned, it understood impairmeut as a disturbance ai the lével.of' the
organ, disability was viewed as disturbances at the level of the person, while handicap
| referred to the consequences for the individual resulting from the presence of
impairment and disability (Vhilpott, 1997). In this approach society plays a
handicapping role, discriminating agatnst individuals with impaitments in employment
and education, as well 4s in people’s attitudes (Townsend, 1973; Cock, 1988), The
 importance of the latfer in inhibiting or promoting mixed integration has been
especially empbasised (Donovan, 1990; Lﬁzzam, 1993},
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Despite the popularity of the ICIDH (Philpott, 1997), it has been widely criticised.
' Citing a number of authors, Philpott (1997) summarises critiques of the ICIDH, which

has been condemtied as based on a medical model of disability so sidelining the impact

of economic, pblitical and social factors, Further, # does not acknowledge differential .' .

expetiences of impairment, and is flawed in its cansal analysis of impairment 'leading to
 disability which results in handicap. As argued by Pfeiffer (cited in Philpott, 1997)
“(ci)isability does 1iot give risé to handicap. Society does. The diagram is blaming the
victim (the person with a disability) when the handicap is the blame of society”
Lipked to thié ﬁoint is the E.riticism that the ICIDH, like rehabilitative modéls, is
essentialist in that it locates the problem within the individual rather than in society, In
addition, the distinction made between disability and handicap' has been questioned, as
there seems litfle difference between the two. The ICIDH also inakes ussumptions
about normality, without anknbwledging that normality is culturally located. Finally, it '
has been denounced for using unaceeptable Janguage, most notably handlcap, which is
seen ag dlscrﬂmnatory w1th lts cap-in- hand’ connotations.

As a’consequence- the disability rights movement has redefined the terms used.
- According to Philpott { 199_7) one of the main differences between the ICIDH and_fhe
proposal of the disability rights movement, called the DPI definition, is that of
causality. As mentioned, the WHO holds that impairment leads to disability, which
 results in handicapping, In contrast, the DPI rejects the term handicap, and maintains
that disablemeant has nothing to do with the body, lnstead it ocours as 3 consequence of
society’s failure to remove bartiers facing those with impairments. At odds with the
ICIDH, the DPI definition argues that itmpairment refers to individual himitation or
function foss, while disability refers to socially imposed constraints (Philpott, 1997). -
This current understanding that ‘our bodies are impaired, but society disables us’, is |
elaborated on by the Unfon of the Phystcally Impaired Agninst Segregatlon (1976:3)
whmh claima that “(d)isability is something imposed on top of qur unpalrments by the
way we are uppecessarily isolated and excluded from full perticipation in society,
Disabled people are therefore an oppressed group in society”.
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The DPI definition has also been criticised, firstly, because of its tendency to deny the
importance of impairment, focusing instead on disablement, Crow (cited in Phﬂpott,
-1997) has argued that unpalrment and disability can disadvantage mdmduals and that
both should be included in analyses of discrimination. Secondly, the DPT’s emphasis
on societal restriction denies the autonomy of those with impairments, who are seen as
passwe victims of society; a view succinetly expressed by Sutherfand ( 1981 22).
“4t is widely assumed that most (impairments) impose
considerable restrictions, such as lacl_c of mobility, limitations
in finding and holding employment, isolation and diﬂimﬂty in
' integrating with able bodied people. (We) do have to face
' all of these restrlchons and others, but such restrictions
 are tmposed bya somety which d:scnmmates against
eople creatmg restrictions by denying people the means to
. exervise their capa.bxht:es”

In such a conceptualisation, it is society that must change to facilitate those with
impairments, while 0o attempt is. made “to change disabled people to ﬁt in with the
existing environment” (French cited in Philpott, 1997).

_ These criticisms of the DPI have been compeﬁsated for by the rise of Postmodernity.
Emphesising subjectivity avd individual rights (Harvey, 1990) it has allowed the
disabied to interpret their experiences (Lather, 1991) facilitating & plurality of voices
(Otiver, 1996). By stressing empowerment, Postmodernity has also ‘enabled the.
- disabled’, seelng them as the specialists in efforts to promote their rights (Lather

1991)

_ Invulvmg ps it does the txme~5pace compression of globahsatmn (I-Iawey, 1990), |

" Postmodernity  has elso facilitated the rise ‘of social movements and the
internationalisation of disability rights (Riddell, 1996). For example, two United
Nations (UN) documents (The World Action Programme Conéem:‘ng Dfscibr‘lz‘g;

- (1982) and The Staridard Rules On The Equalisation Of Opportunities For Persons
With Disabilities (1993)) both emphasise the equalisation of opportunities, and have
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informed ihe legislation of & number of countries, including South Africa (Disability
Action Research Team, 1996), This example also illusirates another Postmodern
tendency, namely that solutions tend to be technicist in nature (Burris, cited in Wexler,
. 199.0) Thus, the derhand for rights by margiﬁalised minorities are often bowed to with
- the passing of legislation, but despxte the existence of such policies, these are often not -
. transiated mto practwe -

Despite the advantages derivet from including Postuiodemity, it too has been
~ criticised, particulardy when taken to the extremes of relativism and deconstructionism.

" As argued by Gellner (1992:29), fanatical forms of Postmodernism can inply “the
abandonment of any serious attemmpt to give a reasonably preclse documented and
testable account to anytlnng Tnchuding Postmodermty in no way unphes the.
' communication breakdown that some critics have identified,

Having traced the soclologlcai history of dlsabﬂlty, it can be seen that each tradxtmn
has its strengths and weaknessas and 50 2 synthesis has been used in this project, An
interactive understanding of disability has been facilitated by a reformed IL paradigm,
which identifies the disabled as the experts in attempts to transcend snvironmental
barriers (Defong, 1984). Unlike eadlier models, in which the impaired individual was
the source of the problenn, and was expested to adapt to the environment, albeit with
professional assistance, an adapted IL paradigm sees dissbility as a dialogue. |
Although it acknowledges that the environment may well disable the impaired, the
impaired. also play a role in their disablement, They can either withdraw from society,
and become socially favisits -or push for their xight to be integrated (Lather, 1991).
Such an acknowledgeme: - i3 crucial for this project, allowing disabled students to be
acclaimed for their efforts to push for their rights, or blamed, at least in part, for their -
marginalisation as they fail to challenge environmental barriers.

- A crucial link between the disabled and their environment is assisﬁvé'technology,
which allows the disabled to integrate and participate in a social setting, so facilitating
their “independence and self-sufficiency” (Lazzaro, 1993: ii). Lazzaro (1993) has
defined assistive techﬁo’logy in a useful way.'for this research, seging it as any
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| mechamsm which facﬂ:tates an individual’s independent acquisition of information.
Two types of assistive devices have been distinguished by the NCSNET/NCESS
(199’?13). The first type are personally owned, independence promoting devices, for
éxample spectacles, white canes, wheel-chairs, hearing aids, talking caleulators and
magnifying glasses. The second type, owned by learning centres, facilitate the '
| academic integration of disabled _léamers, allowing them to access lecture and _tut'o'ﬁal
content, noademic debates and literature, Assistive devices that full into this category
include Perking Brai_iIers, typewriters, photocopiers with magnifying facilities and
cﬁmpﬁters kitted with yoice technology tike voice recognition and synthesis systems,

Naturally the barriers confronting disabled people vary with the individual and the
impairment, a critical issue when 'discussing how assistive devices can fucilitate
 disabled integration. In a leaming environment visually impaired. students (both blind
-and partially sighted) are unable to aceess written mfonnanon those who are deaf are
excluded from verbal communication, while wheel-chair users are often constrained by
architectural barriers, which it their access to information. As such, various assistive
devices have been developed, cateting 'for diﬁ‘erent impairmnnts as i5 shown in
Appendix A, “Ass:stwe Technelogy Catermg for Visual, Aural and Moblhty
Impairments”, '

One major barrier to the utilisation of assiéﬁve devices is their expense (Lazzaro,
1993). As a consequence, Lazzaro (1993) has suggested that a combination of private
and public fands be used by the. disabled when attempting to access assistive
technology. This recommendation adds a further dimension o analyses of the’
disabled, in which acknowledgement needs to be made that those with assistive devices
are loss disabled than those without, and that it is the wealthy who can afford such

| technology. In short, the suciu-économic position of the impaired impacts signi':ﬁcantly
 on their disablement as it determines the assistive technology they have access to,
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bility in South Africa
" Currently, thers are no accurate numbers of disabled people in South Afiica, with

figures :anging from five to twelve percent. The absence of such information is
criticised by the UN as reflecting a “lack of commﬁment to disabled people™ (Umted
Nations Ciuldren g Fund, 1993) The truth is that this dearth is reflected in the whole
post-apa:theld South Africa, and iz mot unique to. disability. lzrwpeotweiy, the
Department of Health is attempting to address ttus deficiency as part of a National
-Intagrated Disability Strategy (Document, 1996), and is mmently preparing to
undertake a national disability prevalence study and needs assessment in 1998, Only
* on completion of this study will reliable information be avallable, so this section is
written ‘blindly’, dramng on outdated information, locahsed studies and newspaper

a reports

| AIthough accurate quantitative mfonnm:xon is unavailable, anstmg SOUTces cleariy
: demonstrate that the disabled in South Afica are “among the most marginalised and
oppressed groups within society” (Dlsability Action Research Team, 1997:1), with
many denied basic facilities like toilets, and services for example health and education
(Rampooeng, 1997b). The differential impact of apartheid on South Afticens has
meant that race has coincided with class. As such, Whites have traditionally enjoyed 2
sup ~ior soclo-economic status than Blacks' (Pearce, 1995), an observation that is
extended to the disabled, As such, Black disabled South Afticans are an oppressed
" grouping within an otherwise marginalised population. They, more than White disabled
~ South Africans can be viewed as “among the worst vietims of the apartheld system
(Lawyers for}hunleghts 1997)

At the level of income, the-disa;bled in South Africa “make up the bulk of the poorest
of the poor* (McCIain, 1996: 2), partly becauss of meagre disa. dity grants. However,
- this money is often fiot accesscd, & consequence of a distribution system described by

! Refers to Africans, Coloureds and Indians.
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Challdlen of the National Disability Offioe as “punitive and highly unsatisfactory” (The

 Star, 1995¢), with Whites benefiting more than Blacks.

Linked io their destitution is the discrimination of the disabled at an employment level.
A Government discussion document released in March 1996 claims that less than one
percent of the disabled are formally employed in South Afriea (The Star, 1996). The
reasons for this are identified as pobr quality education (discussed in the next section)
as well as discrirtlinafoxy legislation and employer prejudice (7he Star, 1996). As such,
~ the new Labour Relations Act (LRA) has been identified as & progression, prowdmg
~ protection for the disakled in its prohibition of unfair discrimination (The Star, 1996).
Arising from it, Gauteng government depm'tment_s have recently employed seventy four
disabled people, albeit in low level posts (Healy, 1997). However Tony Healy, the
managing director of industrial relations consultancy has criticised the LRA for not
providinig sufficient protection for the disabled, a situation worsened because there is
 little lobbymg for the rights of disabled employees (Healy, 1997)

i’imccessfble transport ig another obstacle curtailing the disablé'd, obstructing access to
employment and basic services. Transport Users Group (TUG), a pressure group
challenging this obstruction, argués that accessible and affordable transport is not a
welfare issue, but a right (Thom, 1997). This is also the stance taken by the National
Environment Access Programme (NEAP) which is currently targéting_ government
buildings to make them more accaessible for those with impairments (Ho, 1997).

The disabled in South Africa are also marginalised as 4 consequence of attitudes.
Discrimination from the non-disabled leads to Teelings of isolation, depression and
despair (Snnon, 1995). However, the attitudes of the disabled also have to change, as
. was argued by Nkeli, a wheel-chair sing human rights commissioner, He argues that |
_“the disabled (must) change their self perception as object(s) of p:ty who need
perpetual care” (Ramponeng, 1997b) '

As a consequenice of their marginalised status, Cock (1988:43) argues for a
politicisation of disability through a “three stage zzenda for change®. The first stage,
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and in keepmg with international trends, involves a paradigm shift from an individual to
an IL based understanding of disabilify Kathy Jagoe, an instrumental figure in
promoting the rights of -the disahled in South Africa, has argued that such a paradlgm
shift is occurring in South Aftica, pointing out that disabled people have “begun to
reslise that society has an obligation™ (1983:4), and so they are banding together in
efforts to politicise disability. ' ' '

' “This mobilisation of disabled people is the second stay,e identified by Cuck (1988), and
| is seen as Inecessary by many disabled South Aﬁ{cans, for é:'cample Chaneen Grobler
who maintains that “we disabled people must get off our rear ends and do something
for ourselves” (cited by Peacock, 1996), Linked to a reformed IL paradigm of
~ disability such mobilisation has at its centre the belief that disabled peaple, as opposed |
- to professionals, are the spemahsts This is certa:my the case with regards to TUG and
NEAP mentioned above, which consist of the disabled lobbying for their rights, rather
than attempting to meet their needs (Rowland, cited m_Peacock, 1996). Disabled
People of South Aftica (DPSA) is another important movement. Launched in 1983, it
is an organisation bringing together racially diverse disabled people. Consisting of over.
70 self help meruber organisations in 1988 (Cock, 1988), it is seen by Jagos (1987) as
a democratic movement of disabled people from all over South Afica, which aims at
achieving equality and participation in society. The imi:ortanne of having such a
unifying and politicising body is concisely expressed by a dissbled person, “our civil
rights are like muscles - the more we exercise them, the more they’ll develop and what
) you don't use yow’ll fose” (cited in Scherer, 1993:60).

The fing] stage in politicising disability in South Aftica according to Cock (1988)
involved linking the s&uggle of disabled people to the fight against apartheid, The first |
democratic elections in 1994 largely invatidated this final criterion, but the legacy of
South Africa’s kistory is still apparent from the tewspaper acticles diséuzsed above
which show clearly that the disabled, particularly Blacks, are apartheid victims
(Lawyers for Human Rights, 1997). As such, the effects of apartheid still need to be
countered by both non-racial organisations like DPSA, as well as by a representative

government.
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The elections of 1994 mark a new South Afiica, with its emphasis ou participatory
" democracy in iis transformation process. This has meant that laws and policies are
ﬁuﬁmtly being evaluated and that public patticipation is requested in this process. For
instance, the NCSNET/NCESS first discussion paper expresses  desire to “reflect the
views of all stakeholders... All peoplé who are concerned about the issues which will be
addressed by the NCSNET/NCESS are imvited to respond to this important
docurtent”, Another calmination of consultation'is the Disabifity Rights Charter of
" South Africa (Lawyers for Human Rights, 1997), which is a product of a lengthy
participative process. A now South Aftica’s emphasis on participative democracy has
meant the empowerment of the historically oppressed, affording them the opportunity _
to influence laws and policies, and ensure that they ate represented,

The transformation of South Africa has also meant the ﬁofm;xlatiun of a new legal
framework, for example The Constitution with its Bill of Rights which makes it illegal
for the State or agy person to “unfairly discriminate directly or indirectly against
anyone on ofe or more grounds, ineluding race, gender, sex, pregnancy, marital status,
ethnic or social origin, colour, sexual orientation, age, dfsability, réligion, .conscience,'
. 'belief culture, language, and birth” (The Constitution of the Republic of South Africa,
| 1996). Further proruoting the rights of disabled South Africans, a National Strategy for
- I.‘)Lsablhty has been launched in an effort to promote equal opportunities (The Siar, .
1995¢). ‘Thus; at a policy level, the rights of the disabled are recogmised, and the issue
is oe of translating these into practice, This is in keeping with the technicist solutions
contained within Postmodernity, a trend which is criticised as pohcles are often not
realised as will be'shown in later sections,

' The mediatory and_equa!ising tole played by assistive devices has been explored in
South Africa. The Disability Action Research Team (DART) recently undertook an
investigation in KwaZula Natal for the Health Systerns Trust. Tts report (1997) argues
that the nced for assistive. devices is recognised in the Equality Clsose of South
Aftica’s Constitution which states thut “Bveryone is equal befote the law.. Equality
includes the full and equa_l enjoyment of all rights and freedoms™ (Zhe Constitution of
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the Repubfic of South Africa, 1996). However, the researchers identify a number of
barriers inhibiting the prcﬁsion of assistive devices. These include their high cost, »
Tack of knowledge r_egarding' available services, the absence of an infegrated strategy
for their provision, a3 well as cnvironmental inaceessibility. o

Another study undertakén by DART (1996) questioned who should asume.
reaponsibility for providing assistive devices. ~Findings indicated that many disabled
people are theraselves responsible, either personally or via the’. families or medical aid
schemes, Researches reported that disabled informants et that they should not have
this responsibiity, particularly considering the low disability grants they receive. Thus,
they are rejecting one of the responsibilities associasted with being disabled in South
Afrioa (Nettleton, 1995). Informants argued that the government should help the
disabled cover the costs, a finding confirmed in this study, where disabled students

 identified the gavernment as having a role to play in providing assistive devices.

However, governmental responsibility is complicated for four reasons (DART, 1996).

Firstly, by the fact that there is no provincial policy on the provision of assistive
- devices, 50 provinces, -&istricts and hoépitéls have different policies. Secondly, there is |
1o provincisl or national procedure for the allocation and meintenance of assistive

devices. The third problem involves hospital tenders in which providers of assistive
" -devices are chosen on » tender basis with no consideration for the quality of products
provided, Finally, govemmental fnding is limited and unequally distributed, with
anly the Departments of Health and Welfare cutrently contributing, Recognising this,
 the NCSNET/NCESS disoussion document (1997b) has identified the Department of
Education as another provider of assistive technology. By including this Department,
the NCSNET/NCESS is envisaging that it will assume responsibility for assistive
teghnology requited for academic integration, while the Department of Health will
provide independence promoting assistive devices.

- Even by including another Department, Governmental support for disability issues is . |
‘uncariain as 3 post apartheid government attempis to address the fact that the majority
of South Africans “still live without basic needs” (The Star, 19952 and 1993b). As
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ﬁwerty has been linked to impaired 'physical and mental development (The Star,
1995a), govemmént&ﬂ efforts to address the poverty gap and its effects do include
disability, but indirectly. The emphasis is more on combating high mortality rates,
: i:artimﬂariy of infants, as & consequence of malnutrition and communicable diseases
(The Star, 1995a). So while the role played by assistive technology in integrating the
disabled has been recogmsed ata pohcy Tevel, trauslatmg this info pracnce 18 beset with
" diffionlies.

Dlsa 911111' in Education ' _
The issue of integration has been crucial when dxscussmg learning, and disabled student

-~ integration into mpinstream education is much debated topic. This is particularly so
E because of mtemat_mna_l policies which afﬁrm the nghts of the disabled to education

. (UN, 1982 and 199“5); Objectom- point out that mainstreaming means disabled learners

" are compared to those who are able bodied, entailing peer rejection, and stifled

initiative - (Scherer  1993; Waldman, 1993).. Another  argument opposing

mainstreaming is that it dilutes a disabled identity by not allowing the disabled to share

‘their experiences and ideas (Scherer, 1993). However, this view is countered by the
observation that the dissbled ar divided along the lines of impairment within special
leamning environments (Hurst, 1996; Roberts, 1993).

Supporters of mainstreaming argue fhat uniting dissbled and abled students is‘a means
of enhancing the communication and social skills of the former (Kershaw, 1973). This
is becanse the learner is-not isolated in a special school, but remains within the family,
 community, and with able-bodied peers (Department of National Health and
| Population Development 1987). However, the eﬁicacy of this belief is moderated by
Mittler’s observation {1978) that “merely placing handicapped (sic) children in a
_ normal school does not guai‘antee that aniy social or educational integration will take
place”, The implice'ion is -that although an institution has disabled learners, their
purticipation is not guaranteed by their presence. Arising from an interactive
o cbncepmalisaﬁon, disabled margina;lisﬁtibn can be either a consequence of disabled
submisiveness and lack of organisation, an explanation affirmed during this research. .
This point was made by a Canadien disabled university student who pointed out that
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the disabled need to be assertive and confident when demanding their right for equal’
. education_ {cited in Donovat, 1990),

Marginalisation can also be the result of inaccossible physical, academic, and
'pafticularly gocial environments. To illustrate, North America and Europe have
secured the participation of disabled learners at both the physical and academic levels
through legislation and technological advances (Hurst, 1996; Scherer, 1993). Yet
prejudicial aititudes, resulting from 2 lack of awareness, still detract from disabled
.partimpanon (Donovan, 1990) As education, perticudarly tertiary learning, is so
crucial for disabled empuwement Hurst (1996) has promoted the effectiveness of
~ awareness workshops in cha.llengmg 1gnorance based prejudme, raising three questmns
about them.

3y The first question asks ‘who are 'aness worlshops targeting 7 Some maintain that
| every person in an institution should attend, so as to create an informed eﬁvirdnment. :
Objectors say this is too large an enterprise, and that the people who need to attend are
the least likely to. A sompromise i3 to target specific groups, for exzimple, those who
have contaet with disabled learners, Sectmdly, Hurst (1996) questions “who should
pmvide these workshops 7° suggesting either disabled organisations, or disabled staff -
and stude_lits within an institution, the latter occurving at Wits. * Finally, Hurst (1996)
~ asks ‘when should awareness workshops be held ?°, before mesting with the disabled,
or waiting until awateness has been promoted by means of mixed contacts ? In
attempting to answer these ‘questions, institutions need to be aware that reising
aWarenéss is an ongoing process (Hurst, 1996), so solitary events will not alter
iudicial outlooks. That Wity hey recognised this is clear from its holding disability
awareness workshops on an anmal basis, the etficacy of which are discussed at 3 later
stape.

. Sheffield Hallam Uriversity (1994) in Brituin bas siressed the importance of
independence and choice for disabled learners, and has idéntiﬁed .sev_en principles in
promoting such autenomy and freedom. Brieﬂy?, thesa include providing informstion in
an accessible medium, recognising the ﬁghts of the disabled to assistive devices and
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~ personal aésistmts, making the environment accessible in ways that allow the disabled
to utilise the most direct and used routes, ensuring that building_s and facilities are
accessible and having accessible wud affordable transport. Finally, and in keeping with
awareness promotion, the disabled are given the a.utbnomy to express themseli*es, as
Sheffield Hallam recommends that thiey share their experiences with others.

Thﬁt South Aftica’s education system does not subscribe to these principles is clear
from the description of it as “(s)eparate, unequal and inadequate™ (Waldman, 1993).
AIthough'QZ out of every one hundred impaired children is Black, a legacy of apartheid
" has meant that White children receive sixty two percent of avﬁilable services, wl_iﬂe
_Aﬁ-lca.ns get only eight percent’ (Waldman, 1993). This discrimination was
acknowledged by the Government in 1987 when it admitted thiat “compared to
educational proviston for the impaired White in the Republic of South Africa,
education and training for the impaired Black have fallen .far behind owing to socio-
political-historical events and views" (Department of National Health and Population’
Development, 1987:9). ' '

Apartheid not ouly entailed the separation and discrimination of disabled leamers on 2
racial basis, a system of ‘specizlisation also meant their isolation from famxhes,
.comn'mniti_es and abled peers, Such institutionalisation i seen by disabled South
Africans as detracting from their participation, and integration, and isolating them from
reality (Nkeli cited in Ramponeng, 1997h; Roberts, 1993 and Waldman, 1993).
| Further, and in contrast to the belief that spemahsauon facilitates the creatzon of a
disabled identity, learners are divided along the lines of impairment within spec:al
schools (Roberts, 1993). This observation was madeina study undertaken by Roberts
{1993: 24) who recounts the experience of two blind students. The first wes toldbya
physically disabled peer ““nkanoba nja kunahgury kibe sifofo’ (T would rather be a dog -
than blind)”, while the second maintained that blind students are “a rejected
minority...the physically disabled click their fingers when we come past, they think we
are dogs”. That these divisions are still found in a mainstream environment became
spparent during this research, especially between the blind and partlally s:ghted and
the visually impaired, and wheel-chair users. - '
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In comparison to conventional schools, special schools have also been accused of
prOviding inferior education (Cock, 1988, Nke]i. cited in Ramponeng, 1997b; Roberts,
1993). Those catermg particularly for Black learners have been denounced for
dmcmnmatory curriculums, with maths and science not bemg taught (Roberts, 1993). -
As a consequence, students are automaucally excluded ﬁ-um smenuﬁcally oriented -

teruary education (Roberts, 1993)..

Ansmg from these criticisms and the fact that separate special education costs two to
' eight times more than conventional schooting (Waldman, 1993), there has been a
. move towards mainstreaming education at all levels in South Africa, As such, the
NCSNET/ NCESS were recently established by the Minister of Bducation, and are
,reSponéible' for 'deveiopiﬂg a “gingle educational system that is réspons'rve to
diversity...no leatners shall be prevented from participating in this system, regardless of
 their physical, mtellectual social, emotional, language or other differences” (NCSNET(’
E NCESS, 1997b). There is also an acknowledgement that mainstreaming does not
- simply involve allowing disabled leamers into & coriventional systeﬁl,- but that they have
1o be provided for, Topliés (1982) has argued that unless adequate resources are
directed towards this end, disabled leaners will confinue to be marginalised, albeit in &
conventional schooling system. However, in 4 situation of increasing need, coinciding
with cost cutting and budgetucy cbnstraints there is a need for the ninbilisation of the
dlsabled who have. to lobby for their tight to an equal education (Roberts 1993;
: Wa]dman, 19933,

Disabled Individuat ) _

" This section explores the expenence of disabi]ity at a theoretical Ievél, questioning
what it means to be disabled from the individual’s point of view. Arising from the
interactive experience of disability, the writings on the individual dissbled person
cannot be separated from those oﬁ disability within society. As such, the sociclogical
traditions and authors referred to in this section have already been mentioned.
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Lobated within an essentialist tradition, rghabiﬁtative understandings of disability allow
for an examination of the impact of institutionalisation on the disabled, as well as the
 ways in which the disabled are expected to adapt to the environment. Both have
already been referred to, with institutionalisation eriticised for isolating the disabled
and contributing to negative perceptions sbout them, The discussion of disability in
South Africa also showed how those with impairments are excluded from a social
context because of the barriers within it. Also within this essentialist approach,
interacﬁonist writings on stigma facilitatc an exploration of how mixed contacts are
threatened by an impairment and consequentlal stereotypes (Goﬁimn, 1963; Williams,
1987). They allow for an examination of the ways in. which the disabled moderate the
influence of their Impamnents__m mingled interactions. This is especmlly relevant when
studying young adults who are asserting their independence and expanding their social
soles (Thomes and Bax, 1988), but whose impairments isolate them as “feelings of seif
worth and atractiveness are threatened at a time when the need forurtuna.cy, and
belonging is greatest, causing a sense of loneliness and igolation” (Glass et al, 19?8);

Goffinan (1963) has identified three characteristics of impairments that determine the
smount of discrimination encountered. Firstly, the visibility of a particular impairment,
how obvious it is, will impéct on the interactive relationship. Secondly, how common
an- impairment is will also influence societal knowledge, its known-about-ness,
although this understanding may be hmﬁect. Finally, the obtrusiveness of disability,
ot the extent to which it interferes, is another mediator on the impact of stereotyping.
From these criteria, Goffinan (1963) distinguishes between those who are discredited,
and ofhers who are discreditable. Individuals are disoredited when their particular
unpalrrnent is obvious, known-about and invasive, resulting in socjetal expectatlona of
their attributes, For this reason, the person with the impairment has to deal with
identity spml_age,- resulting from 2 discrepancy between her/lis actual attributes and
‘societs] expectations, For axampfe, there is & tendency by sociely t~ view tue
‘physically disabled as “sexless eumichs” (Na.gléf, 1990:309). By being obvious,
. invasive and known-about, the physically i:ﬁpafred are easily discredited, and so have
constantly to deal with & stereotype which denies their seauélity. Such identity
. spoilage is & consequence of institutionalisation, although in North America, the
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physically dtsabled, as weil as those with other mlpalrments, are pushmg for their
'smsahty 1o be recogmset‘ (Nagler 19903,

Discreditable people are those whose disabilities are Tess visible, reéoghiéed or
intrusive, and therefore they do riot have fo cope with the tension of spoiled ideatity,
but rather with ways of controlling knowledge about their impairment. Their concern
is one of to display a'r not to display; to tell or not to tell, to let or not to Tet on, to ﬁ.e
or not to lie, and in each case, to whom, how; when and where" {Goffman, 1963:57).
Goffman (1963) identifies passing and covering s two strategies used by the
discreditable to manage information about their dxsablhty Whﬂe these may reduce the
. tension associated when individuals are discredited, new forms are created as the R

- individual concealing his/her stigma has constanﬂy ta be alert (Williams, 1987). :

By including visually, aurally and mobility impaired students, Goffnan’s (196%)
 identification of discredited as opposed to discreditable is moie relevant. A loss of
sight, héa’ring and movement are all obvious, know-about and invasive, resulting in
these students having to cope with the tension associated with identity spoilage. While
those with partial sight could be seen as discreditable rather than discredited, that five
of the eight informants were albino means that they too are easily discredited. |

Struoturalist accounts of disability ave inciuded in an effort to transcend the
essentialism implied within interactionist theories, which locate the problem within the
impeired individual. By mcludmg structuralism, it is possible to acknowledge that the
experience of being disabled is finked to the social context, and that strucmural
marginalisation has a secondary effict. Tlns point is made by Cross ( 1994:164) who
argues that
“(ch live iJi aworld Whibh depends for its Bmdoth :
functioning on marginalising ali those for whom its Tiving,
working and leisure space was not designed, But we are not
~ just marginalised, we are oppressed and the oppression
~ and buse have one central identical effect - to make the
* victims blame themselves and feel that they are bad”
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_ In short, Cross {1994) is describing how the oppression of the disabled is viewed as
acceptable by them, so facilitating their continned marginalisation. '

The implication of structuralist views is that the environment must be altered to
sccommodate people with impairments, but they are given no role in being more
integrated, As such, Postmodern approach'es are again included. These empower the
disabled, giving them the autonomy to push for their rights (Oliver, 1996, Lather,
1991), or to withdraw from society. In Postmodernist sccounts, the impsired are the
experts as tﬁey are experiencing disability.

One way in which the disabled can enforce their rights is by means of disability
movemeats (Riddull, 1996). These aim at achieving social change, thereby challenging

. the .s_tatus quo (I-I_eberlé and Gﬁs_ﬁeid, 1993). An example are movements initiated by
the deaf, which im at achieving recogition of deaf sub-cultures (Flurst, 1986) as has
occurred internationally,  Particularly in North Americe. and Europe, disability
movements have been influential, playing a significant role in the passing of anti-

diseriminatory and equal opportunities legislation (Scherer, 1993; Hurst, 1996}, But -

 these gains can be cntic!sed because they are often not transiated into pracfice
especially in & context of budgetéry constrains. - Ag such, they do mot address the
structures that oppress (Oliver, 1996) despite the mobilisation of the disabled, The
implication of this is that even if the impaired at Wits challenged their disablement, for
example, through the already established Disabled Students Movement (DSM), it is
Likely that technicist solutions will be offered which are not translated into reality. This
raises the question of whether the disabled should even concern themselves with
mobilising and oranising. Such apathy is rejected in this project and by locating this
résearch within an adapted IL paradigm, the disabled are urged to -hallenge their
oppressmn instead of ac.ceptmg it.

Postmodern theories also faslitate an undecstanding that the experience of impairment
and disgbility are unique, so. generating a plurality of voices {Lather, 1951),
Acknowledging this does not fmply that commumication between fhe abled'. and
disabled is impossible {Appleby et al, 1954) as is argued by critics of Fostmodernity
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(Gellner, 1992), but rather that dlaiogue is needed to convey the disabled expenence
- 'This facﬂ:tates awareness promonon of dlsablhty and its assomated needs.

" Needs Analysis® | -
' 41l needs assessments cortain elements qf the ﬁrﬂ)ré. .needs
assessmerzts serve asa gmde to p!annfng ﬁ:ture actions’
(Witkin et al, 1995 210)

According to Kimmel (19?‘7) a neads assessnient iﬁvolves evaluating a condition to
 determine what is required, This is a difficult endeavour becanse it entails identifying

' somethmg that does not exist (Kimmel, 1577; Witkin et al, 1995 1. In short a need can

be seen as the “gap between what is.. .and what should be” (Wakm ot al, 1993:4);
Assessing titis gap entaily three assumptions (Kimmel 1977). The first is that of =
chsmge; secondly that this involves expansionism in that an assessment will lead to
more services, resources or facilities, Thirdly, is the assumpuon that new data is better
than prewous studles

Assessing needs is complicated by the fact that deficitions of needs are culture and
~ walue Jaden. Ar,éordixig to Kimmel (1977) this has meant that muitiple, as opposed to
_ single approdches to needs assessments are advocated in the literature. Witkdin et l
(1395) identify three data gathering methods, The first mvulves archival information in
which existing data like statistics and past studtes is amalysed. Secondiy, are_
cormnumcaupn_pracesses, which can be either non-interactive, for example survey
' questionnaires, ke informavt and individual interviews; or active, tike in group
interviews and public hearings. Finmally, analyﬁe-_procemés which involve iechniques'
.sucl_i‘as cause and consequence, task and risk zmalyéeﬁ can be used. A criticism of these
| approaches is that they do not assess needs, but merety identify them (Kimmel, i9'?6)
As such, those undertaiung a needs aualysis must acknowledge their input in assessing
1dent1ﬁed B '

* Anziysts and Assessment ars used Interchangeably in this report.
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A complication encountered when undertaking a needs analysis is that three levels of
need have been identified within 2 single system (like at Wits), or across a number of
systems (Witkin et al, 1995). These are a primary leve! involving service receivers, for
example sfudents, a secondary level which includes service proﬁdms, tike lecturers and
- librariens, and  terviary level which comprises resources, such as buildings, equipment,
and technology. According to Witkin et al {1985:12), a valid needs assessment focuses
initially on the primary level as it “seeks to determine the needs of the people for whom
thé system exists”. Needs assessments focusing on the next two levels should
develop from level one assessments.

Three stages have been identified when conductmg needs assesstents ( Wltkll’l et al,
1995);
e Freassessment
This is an exploratory phase durmg wtuch the researcher identifies the tarpet group,
obtains the support of this group, determines what i is already known about them,
and decides how fo go shout gathering data.
¢ Agsessmrent
This stage involves data coilection, which indicates the ‘what ig’, that is, the ourrent
situation, It also entails the development of a target or end state in either
~ quantitative or qualitative terms.
» Postassessment
Although this stage is often excluded from needs analyses, it is the “bridge from
analysis to action” (Witkm et al, 1995; 75} in which findings are practically used,
This entails prioritising needs, seIectmg solutions and then formulaung a plan of
action,

Needs assessments have a number of advantages, Firstly, tﬁay have an analytical
ﬁm'ctiﬁn in that they are a logical first step in planning, and policy formulation. In this
way, the identification of needs facilitates the: allocation of resources to meet them,
once they have been asgessed. They are also a “tool of participatory democracy™
(Kimmel, 1977: 291) in that affected people-are inududed in analyses. Therefore, &
needs assessment is political as it implies empowering affected individuals, and
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 facilitating their participation in policy formulation, - Needs assessments also imply -
change, and improvement, although one has to question who will advantage from
alterations Witkin et al, 1995}.

By exploring the needs of disabled students at Wits, the needs analysis component of
this project conforms to Witkin et al’s (1995) conception of a valid assessment,
focusing as it is on service receivers. In assessing disabled students” perceptions of
- what is needed to make Wits an ideal leaming environment, an ivteractive
conceptualisation of disability must constﬁntly be referred fo. This will facilitate an
examination of what students identify as necessary In the physical, social and academic
_ environments of Wits, as well as an examination of the role they will play in meeting
these needs, | |

Conclusmn _

A revxew of the literature has firmly grounded the theoretxcal framework of this
research. It has expanded on, and explained how the sociclogy of disability has altered
* with time, and the implications this has for understanding disability. Relying
particularly on documents, especially newspapers, it also located disability within
South Afiic+ nd education, showing that the disabled in South Afiica are extremely -
oppressed, with Blacks being the most marginalised. The autonomy of the disabled
was also. recognised. Instead of viewing them as the passive victims of societal
discrinﬁnaﬁon, the literature review identified examples of how the disabled challenge
their oppresslon In doing this, it has acknowledged that those ‘with impairments have
their own understandmg of how they are disabled, and of what an ideal situation would
be. Thiz view of the disabled is included in the needs assessment, which aims to
explore what disaﬁled shudents identify as necessary for their integration within the
~ phystcal, social and academic envirorments of Wits. |
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Methods L
As this research ai_xﬁed to explore the experience of disability and associated'néeds at
Wits, it makes no claims to generalisability, This modified sampling chatlenges as the
original aim was to include interested disabled students in the foous groups, and all
disabled students in the suvey, However, the impossibility of including all disabled
students at Wits was realised, a.nd DSP registered students were targeted. The reason
for focusing on these fifty eight students was that they could be easily contacted as the
" DSP as a record of student whereabouts, or messages can be left for students either
on notices of via DSP personnel. |

. That siudents are the subject of this research was ihought to carry with it a number of
advantages. As menﬁonéd, their captive nature i:.raé one such advantage and it was
thought that this would lead to the sidelining of many logistical issues, an important
consideration in view of the time constreints irmposed on this project. Exploring the
experience of disability at Wita as perceived by dissbled students was also though to be
facilitased by the fact that &li disabled students spoke English, which reduced the tisk
of mis-interpretation This proved largely true in both the focus groups and survey o
contributing to the richness of the findings. However, the discussion with deaf
students was complicated by the fact that no interpreter was present, The need for an
interpreter had been recognised, but the stugle interpreter employed by the DSP was in
 hospital at the time of the focus group discussion with deaf students. This meant 2 -
lengthy focus group discussion as the researcher found it difficult to understand what
was being said and had to write informants’ comments down so they could verify the
accuracy of these. The consequence was that this fous group was very superficial,
with fittle information being gleaned, although this was moderated as both stdents
were included in the survey. ' |

Since disabled students would benefit from this project their interest and involvement,
and thus co-operation was thought to be secured, so facilitaﬁng the generation of
detailed data. That the discoveries miade were rich with detall cennot be denied, but
the reality was that the majority of disabled students were uncooperative, with only a
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third of DDSP registered students involving themselves in both the focus groups and
survey. This lack of participation in the survey crushed another identified advantage
from having students as subjects. In contrast to the belief that loy ‘ical issues would
be sidelined with a self-administered questionnsire, only eleven completed
questionnaires were returned. Securing the other ten involved administration by the
: resaarcher, who acted on the advice of key student informants that biind siudents
would not complete 3 quesnonnatre ont disc. In this way input from nine blind, and one
partially sighted student was secured, This lack of interest and involvement is & finding _

in itself, indicating an apathy and complaisance within the dissbled student population
" a8 g whole. This was identified by Morgau (1997) and F_.obenﬁ (19974} as an obstacle
10 researching dissbled students, expressed by Roberts ag “you can lead 2 horse to
water but you cannot make it drink”, While discussed at o later stage, such
_ submissiveness is a crucial reason that disabled students are still marginalised, being
unarganisea in efforts to promote their tights.

Before examining the sampling and research techniques used in thxs project it needs to
be ncted that the context within which it took place was one of constant change, with 8
number of‘ knowiedgenble people leaving during its course. The first key informant to
feave was the head of the DSM, a crucial mediator between the researcher and the
rosearched. As 8 result, meeting with disabled students was delayed, as it was
uncertain who would replace this student as a lisk. Ron Carter, the Dean of Student .
Affairs who was very popular with disabled students, seen by them as a cham;ﬁon of
their rights on Senate House’s eleventh floor (Morgan, 1997), also left Wits +his year.
As he depasted before the proposal to this project was finalised, e was not
interviewed, and Morgan (1997) suggested, Chariton, the vice-chancellor as the next -
whost knowledgeable person to contect, although he too is leaving at the end of 1997.
. The final person to resign was Ruth Morgan, the DSP co-ordinator. Despite her orucial
role as an ongoing key informant, ber leaving was not disruptful, ﬁfstly because her
-role as adviser was completed, and .éecondiy because she was replaced temporarily by
Archie Roberts who had already been contacted and a relationship established.
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. Sampling

Prior to im:roduéing this research to dié.ablad sti;d_ents, Morgan (1997} and Roberts
(1997s) were contacted for suggestions as to how to go about this initial stage. They
feit that disabled students would have to be ‘bribed’ to attend an introductory talk.
Morgan (1997) suggested an evening meeting at David Webster Residence Hall where
“beer, cider and snacks could be served, and gave the names of students involved in the
DSP who could offer help and suggestions. These two were contacted and a meeting -
" amanged. At this meeting they, along with another four dissbled students refisted
Morgan's idea of an evening engagement and suggested a lunchtime meeting with -
disabled students in the DSP Common Room, Lunch and cold-drinks were provided,
. and twenty five disabled students attended (both deaf students, one wheel chair user,
sine blind students, and nine with partial sight being present), having been informed of
the meeting by word of mouth and notices left at the DSP offices. While digabled
students were eating, the researcher introduced herself, and the proposed research, In
order to obtain the co-operation of disabied students, time was spent out!iﬁing how .
this project would benefit them, and particular emphasis was made that this research -
would _dt’)cumént their expetiences and needs, so allowing them td .lobby for their
rights, In addition, disabled students were assured that research findings would be
submitted to the NCSNET!NCESS,' as well as the vice-chancellor, Ministers of
 Education and Labouf, and & pumber of organisations for the disabled.. Students were -
 also assured of anonymity, a guarantee that proved important in Focus group
discussions in which sensitive issues, ike anger towards Wits and the DSP, as well
against various disabled student sub-groupings was expressed, The role to be played
by disabled students was also outlined at this lunch meeting, and they were asked to
attend a focus group discussion, and fill in 2 questionnaire. From this meeting, three
cotacts were made, one each for blind, partially sighted and wheel-chair nsing
students, who plavid a-role in informing other disabled students of focus group times
and survey deadlines. A contact way not made with deaf students, but as there are
'only two, they were easily reached.
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Research Techniques |
(7} attemptmg to meet both of the aims included in this project; quantitative and
qualitative researclt methods wers employed. . * - questionnaire was undertaken
as part of the former method, and v oviews, group disqussions, participant
observation as well as the use of documentary eviden_ce were made use of as -
 techniques of the latter. While Bryman (1988) has warned that using both qu nsitative
and qualitative methods may result in discrepant researoh findings, Room (1984:173)
" notes that the two caa act as “useful correctives of each other”. By embracing both
methods this project aimed to supplement the findings of one with those of the other.
~ For cxample, while surveys have been criticised for- inhibiting responses (Kimmel,
1977; McNeill, 1985), this deficiency was overcome by interviews éud -group
.discussions, which allowed infonnan_té greater freedom (Burgess, 1993: Harding et al,
1990). This overlap it methods was especially useful in determining what disabled
ymdents perceived of as the ideal situation. While solutions to rectify the current
' siwat'lon at Wits were made in focus group'diséussions the extent to which these were
seen as bencficial to disabled students was evaluated by means of the sarvey
questionnaire, '

Documentary Sources

Documents proved central to th:s project, facahta’ung firstly, an analyms of the
breakdown between policy aud practice, Documeats like the Constitution of the :
Republic of South Africa (1996), Disability Rights Charter of South Africa (1997 and
NCSNET/NCESS Dlscussion Documents {(1997a and b) were cited ay they show that
while the d:sabled in South Africe are protected legally, they are still margma.hsed at
the physmal. social and academic levels.

The inclusion of ddcumenta:)r evidence secondly, contextualised this project, allowing ”
it to be focated within a process of policy formulation. To illustrate, 8 comparison of
consecutive NCSNET/NCESS Discussion Documents (1997a and b) reveals how
ambitious and unrealistic the goal of creating a single education system which includes
all learners is, as the erucial issue of where resources will come from is never
addressed. Comparing Wits® policy documents also allowed the researcher to identify
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changes between Wits’ Fimt Mission Statement and the Draﬁ Vision and Mission
B Statement (Fnrum for Further Accelerated and Comprehensive Transformation, 1997)
which is currenﬂy under review. While this revision mentions disability, unlike the first
. Statement, it is only referred to once, with race and gender being the focus of this
document, an issue discussed in greater detail in the Findings of this report.

" Individual interviews were undertaken with both staff and disebled students at Wits.
 The advaniage of inctﬁdihg thbse “conversations with a purpose” (Burgess, 1993:102)
i that they yield yich and detailed information, end ailow informants freedom in
responding (Burgess, 1993; Harding et ol 1990, Witkin et al, 1995), Such
‘indepénﬁance’ proved central in both the aims of this research, portraying tﬁ§ situation
as it currently exists at Wits, as well as identifying possible solutions. '

Staff members ot Wits involved with disabled students were approached and
interviewed before contact with disabled students was made, The reasun for this was
that staff mgmbefs were easily identified and sontacted, and it was assumed that they

- would have an intimate knowledge of the DSP and disabled students registered with

" the Department. A number of informal discussions were held with both Ruth Morgan,

.and Archie Roberts, as well as another three staff members, They contextualised this
project, informing the researcher of the current situation in South Afvica, and at Wits
regarding disability, describing how institutionalisation has meant that the DSP is
expected to play a *mothering” role af Wits, so clashing with a reformed TL, paradigm

which emphasises the indép_endence anid expertise of the disabled. '

Two “formal” interviews were held with staff members, one with Morgan in which she
maintained that disabled students are unorganised and de-motivated which would make
researching them 3 challenging task. As a result, she suggested enticing disabled
“students to obtain their interest and co-operation, a proposal that was sui:ported in
- informal meetings with disabled student key informants, Morgan also told the
researcher of Wits* lack of any disability documentation, and the challenges facing the
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D3P as 2 consequencé of prejudicial attitudes, a lack of resources, and a legacy of

welfarism.

The sesond interview was conducted with the_vice—chaﬁcéllor of Wits, Professor
Robert Charlton, Unlike other interviews the difference in power was especially
apparent, and very fittle information was gleaned, with Charlton throwmg questions
‘back at the reseaiche, or denying any responsibility for the s:tuatwn This too is
' elaborated more in the findings, but eould be partly attributed to Charlton’s imminent
- resignation, the effect being that he was absolvmg himself of respons'bﬂity

Disabled_ student§ were also interviewed, 'but on a very informal basis. Such
 informality was.faciiithfed because friendships were made with a number of students,
' most fotably & whee-chair user, and a partially sighted student, although a biind
student was also an important ﬁdntacf. ‘These three in particular linked the researcher
and researched, although & number of disabled students assu:ted this role throughout.
the' course of tis project. In this way greater information was gleaned, and advice
. sought on how to ‘go abead” with various steps. . | |
Focus Growps _
Focus groups are 4 qualitative method of research under the specific headmg of group
. interviews. They consist of between eight an& ten people brought together to discuss a
particular topic or question for one to iwo houts. The interview is fed by a moderator
who attempts to keep the respondents focused on the particular issues (Frey &
Fontana, 1993), in this case on the experience of disability at Wits. As group
discussions were not attempting 10 be representative of Wits disabled studerits, there
'. “Was no attémptniade to proportionally fnvolve students, Bo, despite the fact thhf there .
_ ars three times as many blind and paftial}y sighted students as wheel-chair users, it was
decided that only one foeus group for each of the ir_ripaifmenfs would be held, with an
open invitation being extended to all students with that particﬁlar impairment. Four
focus group discussions were held, one each_ for blind, deaf, pﬁrtiaﬂy sighted or wheel-
chair using students {a profile of the students v;rho attended is in Appendix B: “Profile
of Disabled Students who attended Focus Group Discussions”™). These divisions were
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deemed important in light of Bertcher’s (1994) and Witkin et al’s (1995) observation
. that the success of focus groups depends very much on their composition,

" Distinguishing between descriptive (for example age, race, gender or disability) and

: behawoural characteristics (telkative, domineering, shy), they argue that successful
. groups are those whl:_:h are similar with tegards to. the former attribute but
- heterogeneous in their behaviours, '

Focus groups have bne definite advantage as a method of inquiry in that they facilitate
the empowerment of informants, alfowing them to discuss questions amongst
themseives (Burgess, 1993). In addition, the validity of knowledge gleaned from focus
group dxscussmns is seen a5 authentic because people are expressing an opinion in 8
group sﬂtuanon, and accordmg to Albrecht et al (1993:54) "opinions about & variety of -
issues are generally determined not by individual information gathering and deliberation
but through communication with others.", However, the validity of research findings is
also questionable because people are fornulating opinions in a group, as oppbsed'to in
Vsttuations of social isolation” (Albrecht et al, 1993:54). Albrecht ot al (1993) identify
three processes that can impact on opinien formulation ina group situation, The first
is compliance, in whlch respondents answer in ways they feel the researcher expects, - |
but this process was not evident during focus group discussions, with informants
‘refiting & pumber of the ruearcher s assumptlons, most notably that the DSP inhibits
mixed social integration, and that it is isolated from the rest of Wits. 'The second
detraction oceurs because of identification, in which compliznce is achieved becguse
one Or more group members identify with another, occurring particularly when the
group . hierarchically divided.  This process proved more of a danger, especially
along gender lines, as the few women students involved did not offer their opinions,
especially in the focns group for partially sighted students, '

| _ Finally, internalisation poses a threat. Internalised opinions are deep-seated beliefs that |
people have, and are exiremely valuable to the researcher. However, these are often
not “tapped” in & group situation, particularly because of the sequencing effect, This
refers to when respondents are asked for their opinion one at a time, those responding

fast tend to echo former responses. While detracting from the ﬁndihgs, this process, as
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" well as the previously mentioned one of identification, were moderated in three ways.
First* . by asking focus group members to each recount their experiences, which forced
shy people to talk. While this was successful to an extent, two paitiaﬁy sighted women
still wﬁhdrew from offering their input. Secondly, sequencing was countered by the
fact that respondents could complete a survey questionnaire that assured them of
anonymity, and contdined space for comments. Finally, students were encou:aged to

contact the researcl:er at any time, either by phone, e~mail or letier as a pigeonhole in -
| the I)SP common room was allocated_ ior this purpose. It was ﬁ:lt that this suggestion

would be positively responded to as the pdwer differential between the researcher and

the researched was modified by all being Wits students. As such, disabled students

would not feel itimidated by the researcher but would approach ter with information.
“This was the case, with addmonal inpui reca:ved via e-mail and letters, although the
content oft!us was more encouragmg than mformanve '

According o Witkin et al (1995), the purpose of focus grdups is not to . obtain
consensus, but rather to _éIicit how respondents feel about a topic. This was invaluable
for both aims of this research, allowing for an exploration of the diversity of views
about the situation as it currently exists at Wits, as well as how it should ideally be. In
this way focus groups comformed o the assessment stage of needs’ analyses as
described by Witkin et al { 1995) '

The focus groups for the blind and partially sighted students, consisting of six and eight
members respectively were especially clear, with rational solutions offered to fat.itate
disabled students’ integration, These interviews, particularly that for Braille users,
were very structured, with problems identified and diseussed, and solutions offered.
Part of the reason for this is that students are aware of what they need to be mtegrated,
_ but another explanation for the structure, especially for the blind students, was that
ordered conversation allowed members to identify who was talking, and concentrate
- on what was being said. In contrast, the four wheel-chair users interviewed were irate,
- and while a lot of anger was expressed in this discussion, fewer folutions were
identified. Most of the suggestions offered by this group were physically oriented
arising from the spin-off effect the physical maccessibility of Wits has for their
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" academic and social integration. However, this group discussion proved the most

" yelevant for the researcher, 2s arising trom her experience of temporary disability at

Wits, she was able to empathise more with wheel-chair users than with other disabled

| students. The final group discussion consisted of the two deaf people loked to Wits,

one of whom is currently studymg through the University of South Africa (UNISA)

{Informaut D8). | I-Iowéver, asheis a.n ex-Wi's student, it was felt that his input would

ennch the findings of this discussion, As mentioned -above, the group 'di_scuésioxi
involving deaf students was the least successful, as no interprever was present. o

. | Participant Dbservatigg' '

- The final qualitative techmque used in this project was participant observation. Gold

© {1958} has identified four roles that a researcher can assume, that of full participant, or

| observer, observer as participant and lastly, participant as observer, During the course -
of this project, the researcher assumed two positions, that of observer as participant,
and participant 2s observer. |

Four workshops were attended by the researcher which allowed her to obtain first
hand knowledge of the issues and debstes arcund disability. The first was a South
Aftican National Council of the Blind conference on the 8 March 1997 where the
researcher assumed the role of observer as participant as her part at the conference was
never explicitly stated. Here it was observed that the learning skills taught in spécial
schools is 2 source of conflict between teachers at these sehools, and those'm tertiary
education, with the latter claiming that they have to aducate learners how to cape in
' tertiary institutions as they are not faught at schuol '

i Again assuming the role of observer as participant, the researcher attended a meeting
between deaf South Africans, and representatives from Gallaudet University, o
American University for the deaf This meeting (held at Wits on the 2ﬂ Mﬁy 1997)
allowed the researcher firstly, {o observe that South Aftica does not hacve a national

. sign language and secondly, to. comprehend the mfenc" v of the education the -

disabled receive at special schools, '
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- The third incident was at a People for Awareness on Disability Issuss {PaDI)
warkshop also held at Wits for first year Medical students. Here the researcher
assumed the role of observer as participant, pretending to be & student in the class, and
thereby learning more about the difficulties facing tho impaired in South Afiica, as vrell
as efforts to transcend these by varicus organisations. This workshop also facilitated a
comprehension that the chsabled are unique iudividuals, having their own ways of
seeing the world, and solutmns_ to making it more inclusive, but that prejudicial
attitudes are a significant obstacle to participation.

F_ina]ly," the researcher attended a two day workshop conducted by CASE, the research

organisation coxitragﬁed'by the Department of Health to undertake a national * o

prevalence study of disability, as well as wdentify *he needs of disabled South Afticans.
As the researcher represented another organisation -at this workshop, she was able to
assime the role of observer as participant, thereby noticing the confusion surrounding
disability, mﬁnifast in accurate estitaates of ‘disabled South Africans, as well as in
debates about whether to embrace an ICIDH or DPI conception of disability. |

Conducting focus group discussions at two residences, Barnato Hall =nd Trinity House
alsp allowed the researcher fb observe the conditions within which disabled students
live. She was able to see that deaf students lose their privacy, havmg no éay over who -
enters their rooms as they have to keep them unlocked fbr safety réaso‘ns, while wheel-
chair using students are curtailed by a broken lift in Bamato s their rooms are on
upper floors. Pushing a wheel-chair- student back to David Webster Hall after the
focus group discussion also aliowed the rese_afcﬁiér to comprehend how difficult it is
't‘m_' wheel-chair users to ;nﬁwie aroun-! in n:anual wheel-chairs. This served to reinforee
the experiences of the reseaicher when she was temporarily disabled.

~Also sitting in the DSP Common Room for a week, in a0 attempt to obta™ greater
survey input allowed the researcher to observe disabled studeats interacting. 't was
 noted that visualh impaived students oade the most use of this room, with wheel-chair
users and deaf students not being. seen at all, and. _tha_;t groupings aiong the lines of
impairment were apparent. As such, blind sﬂ;denté’ congregated together, while the
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partially sighted did too, although a few cases of mixed interactions regarding visual
impairments were seen. The most smkmg observation was that the Common Room is
used exclusively by disabled students, so reinforcing a ‘cubby-hole’ or ‘dumping
ground’ view of the DSP, an Issue discussed at a later stage.

Urve .
A survey, in which information was collected by means of 2 questionnaire, formed the
quantitative component of this project. This questionnaire was formulated from the
four focus group discussions s the postassesment stage of the needs analysis and
included both open and closed questions (Refer Appendix D “Questionnaire used in
‘Survey as part of the Needs Analysis of Disabled Students at Wits”). Being a “bridge
from analysis to action” (Witkin et al, 1995: 75) it attempted to prioritise what is
needed to make Viits wiore integrated, '

Arising fror the captive nature of the subjedts of study, and the._fact that they were all
lterate, it was originally envisaged that every DSP registered student could be included
in the survey. The survey findings would thus be representative of Wits disabled
studenté, while the focus groups involved only twenty students. As mentioned, aims at
' represehtivity were crushed as only twenty one completed questionnaires were
| sectired, ten of these administered by the researcher (a profile of these is in Appendix
C. “Profile of Disabled Student Survey Respondents”™). However, such supervision
proved beneficial as it meant that these visually impaired viudents (nine being blind and
one partially sighted) could transcend the limitations of the questionnaire by asking
guestions sbout it, and commenting beyond the pfgscﬁbed solutions offered, It also
allowed the researcher to become aware of the linaifation of the qﬁestionna_ii*e, most
notably its length, its failure to acknowledge that students are disadvantaged by both
their impairments and disability, and because questions were not posed as either/or but-
a8 additiye. _ For ‘example, & number of disabled students indicated that library
accessibility would be greatly enhanced if a librarlan was employed whose job
description included helping disabled. students, but that they would prefer the
installation of technology which would promwote their independence. However, in the
questionnairé they could not indicate this, but appeared to support both.
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That only twenty one completed questionnaires were received, indicated firstly, that
' disabled students ere demotivated and apathetic when it vomes to pushing for their
rights. Secondly, it means that the formﬁlation of any plan of action to make Wits
‘more integrative will be based on the input of only a third of its disabled students,
_ thereby detracting from any claims to representivity of Wits' population. Despite this,
 the survey is referred to during the course of this report, a5 those Teceived indicate the
 perceptions of some disebled students studying at Wits, and so add to the detail of this
report. _ _ -

In exploring disabled students’ experience of disability at Wits, as well as identifying
their needs, bot qualitative and quantitative fesearch techniques were emplbyed. .
While these did at times reveal contradictions in students’ understandings, on the
whole, both contributed to this research, 5o supplementing one another,
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Findings: Discussion and Analysis |
In accordance with the two dimensional model referred to in the theoretical framework
of this repott, this section will move from 4 discussion of disability io South Africa,
Wits, and the DSP, exploring primarily how disable? students experiencs the physical,
social and academic environments of each. This section also includes an evaluation of
what disabled students identify as necessary to Fcilitate their integration at these three N
" levels, Finally, en exploration is made of who should assyme responsibility for altering
the environment to make it more aocommodating As this project aimed at studying
Wits disabled students’ perceptions, these final two sections discuss their suggestions
against the backdrop of a " reworked IL paradigm which locates the solution to
' environmentel barriers within the disabled.

The. Current Sltuatmn, ‘what is’

“I never knew that one day I wonid end up in a wheel—chmr but it’s true,
“here [am  Jisability is a reality and one day it might hagpen to you"
© (Wheel-chair Using Informant 17)
Disability in South Africa
- There is little consistency in estimates of disabled South Africans, with figures ranging
between 5% and 12%, While such statistical uncertainty is reﬂécted throughout South
Aftica, the UN (United Nations Children’s Fund, 1993} has seen such disparity as
confirmation of disabled marginalisetion within society, Like essentinlist approaches,
_ _this social exclusion can be traced to a belief that the disabled should be
institutionalised where possible, or must adapt to the environment, albeit with little
_ pmféssi_unal help, espeuially'for Blacks (Waldman, 1993). In attempting to inorease
professional assistance, the Depariment of Health h. 5 vecently contracted a research
organisation (C ASE) to undertake p national prevalence study of disability, aswellasa -
neuds assessment of disabled people. While this attempt to include the disaﬁled within
health policies can be criticised for subscribing to individﬁalistic and medical models of .
disability, it can also be commended as heihg # move consistent with & new South
Africa emphasising human rights and equaliiy (The Cdnsmutian of the Republic of |
South Africa 1996). . '
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Despité ﬁ discrepancy in quantitative information, there is a comprehension at a
: govemmental level -that disabled people are “among the most marginalised and
oppressed groups within society” (DART, 1997:1), discriminated against in the
physical, social #ad academic environments of South Africa, The advent of democracy
has meant the constitutional protection of many historically disadvamé_ged people,
including those with wupairments, As of 1996, the rights of the disabled are protected
by the Bill of Righis which declares that neither the State or any person may “unfairly
discriminate directly or indirectly against anyone on obe or more grounds,
including,..disability...” (The Constitution of the Republic of South Africa, 1996).

_Another recent policy documient advocating the rights of the disabled is South Africa’s
Disability Rights Charter, the product of wide consultation within the disability sector.

' _Howavér, the protection. endorsed by the Bill of Rights and Disability Rights CWer
is moderated in two ways.. Firstly, by the fact that South Aftica, unlike America with
its Americans with Disabilities Act (1990), has no comprehensive legislation relating to
the. rights of the disabled (Bizus, 1996). Although a technceratic solution has been
offered to protect the disabled, even at a policy level this is insufficient by being

' incomplete, Secondly, the defence of the disabled is curbed by & breakdown between
policy and practice, partly because there is no comprehensive legislation, but also a
consequence of insufficient lobbying by the disabled for limited resources; In the
current context of an increased call for state support, coinciding with budgetary
restrictions, it is impossible for the government to fully !_:éaék all policies. parficularly
when there is little pressure to guide resources m 2 specific direction. As &
consequence, the disabled in 3 democratic South Africa are still described as the “bulk
of the poorest of the poor” (MeClain, 1996:1), denied access to land, education,
employment housing, safety and health (McClaln, 1996).

bility in South Africa: Physical Environment
When including an examination of the interaction between the dlsabled and their
physxeal surroundings, it is also posaible 10 observe a discrepancy between pohetes and
practice. Despite building codes of 1976 which stipulate that all buildings in South
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Africa must be accessible and have facilities for disabled people, these are not enforced
(Rmnponeng, 1'99?3). Not only are buildings inaccessible (Ho, 1997; Ramponeng,
1997a), a significant obstacle in the movement of dissbled people is the inaccessibility -
and expense of transport (Garrun, 1997). Asa conseqﬁence, disabled South Africans

are unable to access facilities and services.

A study done by David (1996) ori the subjective well-being of disabled students at Wits
‘revealed that they encountered difficuities in accossing areas off campus, part_icularly

- shops; Focus group discussions reiterated this, most totably those with visual and

mobility impairments. The former maintained that it was too dangerous for them to go o
off campus alone, thus requiring either transport or guidance by sighted students,
Vihile they were referring to crossing busy roads, another threat to their safety is
ctiste, as was seen in the stabbing to death of Sexion Sebolai, a blind Wits student, in
Hillbrow earlier this year. Wheel-chair users also found it difficult to access off
carapus facilities, particularly because of unattainable transpori. Despite sharing this
problem, angry wheel~chgir users recountted how, without consuiting them, the visually
impaired dominated Disabled Students Movement (DSM) rejected a DSP offer to
pto‘vide transport into town for disabled students. Discussed more at # later stage, this
~ exemple shows firstly, that Wits’ disabled student population is divided along
impairment lines. Secondly, it reinforces arguments of disabled student apathy as tie
reason the DSM rejected this suggestion was that it entailed fundraising by disabled
students to pay for this service.

Although disabled students are apathetic in challenging physical barriers beyond Wits,

their complaisance is not dupiicated completely within this context. NEAP, an arm of

" the DPSA is an organisation challenging the physical inaccessibility of South Afvica
(Ho, 1997). Through lobbying and advising, NEAP is sttempting to fulfil a demand

- made in the Disability Rights Charter of South Africa (Lawyers for Human Rights,

~ 1997) that bulli environments be safe and accessible for disabled people. According to |

" Neville Cohen, the Gauteng chairman of NEAP, advances are being made, with most

" police stations, post offices and courts being accessible to disabled people, but that

these are only the tip of an iceberg. |
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* Disability in §n_u_. th Africa: Social Environment
(Source: The Star, 1997b)

Sy EANT PAGINE, |
Now WHaTS His, O ey AL

While a lack of resources and apathy on the part of the disabled detract flom
environmental accessibility campaigns, these are also hindered by ignorance and
prejudice within society. Asa 6onsequence of these, the physicat enviranment remains
inacoessible, disabled people are uneducated and underemployed and negative
stereotypes are perpetuated, which ultimaiely imply the poverty and isolation of

disabled people in South Afiica. | | |

~ Sacietal perceptions of disability were discussed in the focus groups with disabled
students, 1t was felt that disability has historically been disdsined, and that within
South Aftica thers is an understanding of disability as “inebility, and therefore
uselessness”™ (Blihd Ihﬁmnam' 2).  Ditferential responses to disability were also raised,
with braille users claiming that Afticans are more accepting of disability than Whites,
aithough three blind survey resporidents indicated they felt more accepted by White
Wits sfudents than by Africans. Discussed at a later stage, the point being made is that
disabled studenis perceived 2 racially based differential acceptance of disability within
society at large. This could be attributed to an apartheid lepacy in which race takes
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precedence over disability, with the mixed integration of the disabled being influenced
more by their race than impairment. So within society at large, disabled students feel -
.mbre accepted by Afri as than Whites, although they are marginalised within Affican
cultures too, as was claimed in other focus groups. For example, wheel-chair users
maintained that dxsabihty has "nstoncally been denounced by Aﬁ'ncans, referring to
Chaka's :e:gn to llustrate how the disabled and ill were killed,

" The stereotyping of dzsabled semahty was also discussed with disabled students and
Nagler's (1990) ‘assertion that the institutionalisation of the disabled has denied them a
. sexual identity was confinned. This disallowance was expressed by a focus group
 informant (Whe i user 19), |
. ' .ple assume that you are a child, 2 big child and that you
are child-like, you don’t know about sex, you don’t think
about those things, you're innocent, helpless. This idea of
being helpless has to do with a child, a child is helpless, and .

they associate that with somebody tike myself, an adult”™.
Wheel-chair using and blind stodents in particular discussed this steseotyping,
hlghhghtug its importance in inhibiting their social integraiton. As both impairments
~ are obvious, known-about and invasive (Goﬁnan, 1963), these students are dealing
with a situation of identity spoilage, resulting from a discrepancy between their
sexuality, and society’s denial of this. Deaf students, whose impairment is less
obvious, though still known-about and invasive, did not indicate how society perceivad

thern sexually, a result of the superficiality of the discussion with them,

‘What did became apparent in the deaf focus group, reinforced at the CASE workshop, -
is "t deafness is not viewed as a disability by deaf people, Desf individuals
encountered during this research confinmed Horst’s (1996) observation that deaf
- peorite fncline towards deaf sulr-groupings. In apparent accordance with an adapted IL -
paradigm, the deaf are pushing for a recognition of their rights within South Aftica,
However, unlike other disability movements which aim at integrating the disabled, the
deaf want to be recognised as 3 unique grouping with the:r own deaf culture (The Star,
19972), thareby tejecting stereotypical views of the disabled as inferior.
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This move i3 comphcated because unlike the United States and Umted ngdom,
" South Africa does mot have a national sign language. This was observed when
representatives fromt’ Gallaudet an American university for the deaf, met with a number
of deaf South Afiicans (Wits, 20 May 1997} Three mterpreters were present, one for
Amenwns, and two for South Africans, This indicates that the deaf in South Africa
cannot easlly comnmmcata with one another, or share the mf:erpreters who famhtate
their commurication with the hea.rmg world, '

Linked to the diversity of sign language is that South Aftica does not have an officially
recognised sign language which could become nationally practised, Although the Deaf
' 'Federanon of South Africa (DEAFSA) estimates that 500 000 people in South Aftica
accept sign language as their first language, it “is ot afforded the same official
recognitibn Itmd status as the languages of some other minority groups whose numbers
are estimated to be smaller than sign language users” says Nell van Lierss of DEAFSA
 (The Star, 1997a). Although efforts are being made to develop 2 national sign
Ianguage, and to have it recognised as South Africa’s twelfth offcial language (The
Star, 1997a) this process has been inundated with difficuities, not least of which are
debates over whether the govemment or organisations for disabled people should
assume responsibility for _tlus process. This uncertainty also casts doubt on the
assertion that the deaf are operating within 2 reformed IL paradigm. If this were the
~ case, their involvement through organisations for the disabled in formulating a national
“and officially recognised sign language would be clearly perceived,

A number of organisations for the disabled exist in South Africs, both locally and at a
netional level, providing supr-rt and pronwting"disabled rights. One of the largest is
DPSA, an umbrelia organisation that provides support for many smaller groupings
Tighting for the rights of disabled people. DPSA describes itself as a “démocraﬁc, non
sexist, non racial, no-governmental (sic), independent and non-aligned national :
assembly of disabled people in South Aftica” (DPSA Mission Statement), But claims
to representivity were moderated in the fosus group for blind stﬁdents who argued that
the DPSA represents only mobility impaired people, and when discussion arose over. _
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where this research should be submitted, these students expressed reservations about
sending DPSA a copy. This again illusirates that the disabled are divided, so
complicating efforts to push for their rights at 2 pational level. It also indicates the
antagonism between those with various impairments, Should the DPSA represent only
the mobility impaired, theif experience at Wits is also included in this report, which
could inform the DPSA. about the experience of being a wheek-chair user at Wits, The

blind disregard this in their rejection of the DPSA. ns represenhng unpmrmants other
than thmts

' As shown, Postmodemity has Bacilitated the unification of the disabled in efforts to
- promote their rights. As such, at an ideological levei, organisations for the disabled
subscnbe to a reformed 1L paradigm in which the disabled are viewed as the ones with- -
the knowledge and power to challenge the status quo. The DPSA clearly subscnbes to
this model, maintaining that “(c)uly disabled people csn fully understand the
discriminetion faced by our people_and only disabléd pecpie can lead the struggle for
equal rights” (DPSA Mission Statement). People for Awareness on Disability Issues
(PADI) is another orgarﬁsaﬁon attempting to change societal perceptions of disabled
people. By conducting workshops nationally it promotes awareness that disabled
people ate “capable, independent and able” (PADI Information Booklet), and so it toc
subscribes to an 1L pavadigm int which disabled people are viewed as the experts. |

A challenge facing organisations which aim at uniting disabled people in the strugpie
for their tights 52 legacy of institutionalisation, This pomt was made by Morgan
(1997), the former head of the DSP who said thot South Africa was still dealing with
“the aﬁennath of the welfare model”, and that the IL. paradigm has only recently hit

South Africa at an ideclogical level. Although special education is discussed more
| fially in the next section, it has played a sigmificant role in socially isolating the disabled.

Firstly, and in accordance with apartheid principles, disebled learners were divided
. along racial lines, with White schools recefving the bulk of resources (Waldman, 1993,

Department of Nationzl Health and Pogulation Development, 1987). As a
_ consequence, the disabled in South Aftica are not anly divided along racial lines, but
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_also. along assaciated socio-economic-educational divisions. This in turn means that .
some are more disabled than others. For instance, wealthy, predominantly White

peﬁplé are able o afford assistive technology which links them to their environment.

As a consequence they would be less affected by the environmental barriers .
conﬁrormng poorer, mmnly Black people with impairments, By not sharing a similar

experience of disablement, raclally dmded people with 1mpa1rment5 are less likely to

unite to challenge their oppressmn

Secondly, disabled leamérs were separated from their non-impaired peers, being sent
to one of eighty nine special learning centres, fifty six of which were allocated to White
_ dlsabled leatners: (Waldman, 1993), As a result of so few special snhools this meant

thirdly, that disabied learners were lsolaxed from thexr families and home rommunities .
8 they boarded at schouols catering for them. Cansequently, mamy never acqmred the
confidence and s]tiﬂs necessary to assert their nghts in a society of mixed integration.
Tie foctis group discussions, particulasly the one with wheel-chair users indicated &
lack of assertivenes: and confidence on the part of respondents, as it appeared that
these students were very comcerned about péople‘s feactions to their coping
mechanisms and did not want to draw attention fo themselves as they adapted to an

. environment catering for the non-impaired. One mobility impaired smdent in particular

- (Wheel-chair Usmg Informant 19) expressed amdety about interacting with non-wheel
chair users in a spcial setting, saymg “I don’t wa.nt to be in publm with my
5 deﬁomuhes"

- Fourihly, special education divided disabled leamers along the lines of impairment as
visually, aurally and moability impaired students wers not in the same closses, or
residences, As shown in the litersture review, antegonism between students with
differing impairments has been observed, the vonsequence being that disabled people
“don’t have that oneness” (Wheel-chair Using tnformant 17) needed to promote their

“rights. ' '

Thus, organisations uimed at promoting disabled integration and partiéip_ation face a
significant challeage in uniting disabled people in such struggles, especially in fight of
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" DPSA’s asseftion that “(flor DPSA to succeed, it is necessary that very (sic) disabled
person in the country should be acﬁ'_vists...DPSA believe that ail disabled people must
. unite in the struggle for equel rights and development™ (DPSA Mission Statemeat).

.Disab,ilm in South cha' Academic Envizoprwment
.Specfaksaﬂan has eansed a lot of srereotyping .the drsabled

person is seen, as the person who needs t0 be
helped, as a useless person”
 (Blind Informant 3)

- Not only has & history of welfarism impacted negatively on the social integration of
disabled people, but their institutionalisation, for example in special schools, has also
meant their academic isofation, Special education in South Aﬁica has been dascnbed as

. “separate, unequal and inadequate” (Waldman 1993), a point made clear in a nu'uber

- of ways in the course of this research. At the meeting between Gallandet Uniiversity

representatives and key du... people (Wits, 20 May 1997) deaf South Africans opposed

.Gaﬂaudet’s proposa] to train leaders within the deaf community, a-guing that a more

pressing concern was the education of deaf adults as the learning received at school

was of such an inferior quality. Conﬂmﬁng Rubert_s" (1993) criticism of‘ special
education as inhibiting scientifically oriented tertiary education, deaf students told how
they could not take certain subjects kike maths ahd science at school, and when they
could, these were on a 1ower grade ‘than the higher grades needed to get into
university. This point was reasserted in the inté:view with Morgan (1997) in which she
pointed out that the two deaf students associated with Wits are legally challenging the
education offered for deaf students because of its secondary character. Roberts

(1997a), the cuunt acting head of the DSP commented in one conversation that

special schools sre a barrier to academic integration, that the lifeskills programmes

offered at these inslituti"ons are “d joke”, and that students are suﬁ'erihg by_nbt being
taught adsquate learning skills, which has meant that the DSP has to compensate for

this dearth, an issuc discussed at a later stage .
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" As aconsequence of these criticisms, an effort is currently underway in South-Aftica to
ensure that all learmers have access to an integrated and equal education system. The
Bill of Rights” assertion that “everyone has the d ght to a basic education...and further _

~ education” (The Constitution of the Republic of Suuth Afi- e 1996) is reiterated in

tboth the Disability Rights Charter of South Africa (Lawyers for Human Rights, 1997)
anid the South African Scheol. 4ct (1997). This Act argues that the mainstreaming of
spetia’ learners will be encouraged whers praciical, and that support services will be
made available to such leammers to fcilitate their academnic initegration (Department of

Education, 1997). | | |

- In an attenipt_ to establish academic inclusiv’ *md equality the NCUNET/NCESS were
established by the Minister of Bducation.  scribing explicitly to & structuralist

model, the NCSNETJ’I*«{‘BSS flas ldenhﬁed the education system, 2s opposed to -

: mdmctual learners, as at fault and requiring transformation, Thus, it promotes the
_ metamorphosls of South Africa’s learning system to ensure that “ALL (their emphasis)
leamners will have equal access to all levels within & single eduéation system that is
respousive tb. different needs ... ang the learner'.population. All learners shovld be -
educated within this fiamework and no centres of learning should prevent t'ie_
participation of learners regardless of t_heif physical, intellectual, social, emational and
language differences” (1ICSNET/ NCESS 1997a). This is an extremely commendable,

' but a:hbitio_l.ls goal, a point that can be made ebout the NCSNET/NCESS Public
Discussion Documerit (19975) a5 a whole, While recoﬁiiuendations made in this _
document ensure that all learners be included, and participate within a single -
educational system, the question raised is how such proposals will be implemented. In
effect, will the recommendations made by the .NCSNET!NCESS'-be another policy

 document, filled with good intentions, but never translated into | ice ? Thisisa

worthy question when cunmdermg that transformative efforts are constrained by both
budgetary restrictions and the apathy of the dxsabled '
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 Disability at Wits
| " “The denial of education and its ripple effects have denicd
many disabled peaple of their freedom, human dignisy
and equality as fill citizens” ' '
" (McClain, 1996: 2)

n light of the shove quote, disat led students at ‘Wits are a privileged minority,' being
" able to access tertiary education despite a legacy of discrimination at all of South
Africa’s levels. The Mot that disabled learners have historically been relegated to
special sohools has tremendoua consequences for their mtegrahon at Wits. Not only

" ‘were such schools nnpovenshed in comparison to mainstream sshools, under

aparthsid, special schools for Blacks were even more under-resourced. The influence
- of this has to be acknowledged as all the respondents in this study are Black, and
twenty of the survey respondents (95%) attended special schools. The reason for one
disabled student (Informant 20) not attending a special learning centre is a
' oonseqﬁence of her bemg impaired near to the end of her school career, and that she
could be catered for at the mainstream school she had been attending.

That al respondents are Black reflects the fhct that most disabled students at Wits are
Black. When questioned why this was so, two contradictory responses were given,
both referring to the differential impact of apartheid on Whites and Blasks. Firstly,
informants said that as Whites were richer than Blacks they could afford to attend
overseas leaming institutions which catered fully for them, unlike South Aftican
learning centres. The second explanation contradicts this view that South African
learning centres do not cater adequately for both Whites and Blacks. Referring instead
to the unequal distribution of resources within these learning centres, this explanation
argues that White students were more institationalised than Blacks, a consequence of
having the means 1o be isolated. Black learning centres, because of impoverishment,
* were forced to be more ‘open’ to the rest of society, making use of resources outside
of these learning centres. AS a consequetice, Black leamers have more social skills
than Whites, and are more able to cope it mainstreamed leaming centres than their
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White counterparts, who, havmg secured taeir educanon, are employed in disabled
| organisations in which they are still isolated from the rest of society. Both these
explanations poitit o the greater advantages that Whites had, either by being able to go
overseas, or of isving the resources to remsin isolated, However, this institutionatised
isolation, while it may protect the disabled, also denies them an independent life, in.
effect, Wh1m were disadvantaged by their advantages, Th;'s points to another reason
for there being racial differences in o nationally based disabled movemart, because
. Whites & *ass aware of the discrimination ‘out there’, being separated from it by their
greater .instimtiondlisatioﬁ. In 2 contradictory way, one could argue -that the
impoverishment of .special schools for Blacks has facilitated their greater social
integration at Wits. Whila the_eﬁica.cy of this conclusion will not be verified in this’
study, partly because no White students were involved, and even if they had been, they
. would be exceptional within this hypothesls, it is a point worth noting, albeit a
: eamroversml one,

By admitting disabled learners, Wits is supporting mainstreaming, although it is
- debatable whether disabled learners are fully accommodated, or merely accepted.
Doubt is raised from an examination of Wi_ts’ dbcumentaﬁon, which reveals that Wits
does not have an official policy document on disability. The reason is that it does not
have the asséts to back such & dooument (Morgan, 1997), in Charfton’s words, *we
don’t have special resources to cope™ (Chatlton, 1997). As within South Africa,
incomplete legislation and Kimited resources combine to mainiain the merginalised
status of the d_isa,bled. ' ' ' |

As Wits does niot have an oﬂicxal dlsabihty document, the rights of disabled students
are protected by South Africa’s Constitution (Bizos, 1996, Chatlton, 1997 and
Morgan, 1997), and disability as an issue is included under non-differentiation and
affirmative action. Therefore, efforts to confront inequalities relating to disability are
© meunt to be addressed through Wits’ commitment to “non-discrimination in its student
body” (Wits’ Letterhead), by means of “affirmative action, equal opportunity policies
a_nd effective labour relations policies” (Draft Mission Statement, 1997). The reality is
~ that sush policies are more concerned with racial and gender inequalities, as is evident
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form other Wits policy documents For example, Wits ongmal Mission Statement
“made no mentmn of disability, while the Draft refers to dxsahmty only a single time,
maintaining that one of Wits’ central goals is to aholish discrimination based on “race,
class, gender aud disability” (Draft Mission Statement, 1997). When asked why
disability was only mentioned once in the Draft Mission Statement for Wits, Charlton
(1997) main*ainetf thm considering South Afiica’s past, Wits must first address racial,
" gender and then disability inequalities, and that it has traditionally concerned itself with
race in particular, Such an emphasis has been noted by McClain, & Senior reseatcher in
the community Law Centre at the University of the Western Cape. She makes the
point that “(tyransformation forums at universities throughout the countty are ocoupied
 with the redetion of tacial and gender divides, but unfortunately the same canriot be
sald for disability. At many of the transformative stages disability bas been completely
 (her emphasis) omitted” (McClain, 1996; 4). This marginslisation of disability means
that the historical isolation of the dissbled is not being addressed. ~This in tum
h:ghhghts how essential the mobilisation of the disabled is to ensure that their rights are
| recognised,

The isclation of the disabled in transformative efforts at Wits is worrying, particulary
considering the view that Wits, “Serving the Commuity...for 75 years” (Wits® General
~ Infirsaation Booklet for Applicants, 1998) should be an agent of change and challenge
the marginalised status of disabled people. This point was made not only by MeClain
(1996), but by & number of disabled students in focus group discussions, Ome
informant (Blind 3) atgued that “Wits University must be the trend setter, the
university Is for the community, so I think the university is more influential to the
community than anything else”. Implicit within this is an optimism that Wits can still
be an agent of change within the community despite the fact that dissbled students feef
it is failing o include them at a physical, social and academic level, a perception.
discussed next. Also sontained within this excerpt is a noticeable absence of what role
disabled students will play in helplng Wits be a trend seiter and accommodate themin-
these three environments. It cleaﬂy shows the structuralist understanding within
which the majority of dissbled students perceive their marpinalisation. As such,
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students .empect the environment to alter to ensure their accommodation, and identify
" institutions fif ¢ Wits as being responsible for bringing about change.

isabili its: Plysicsl Envqum
| “It's very important for us to use facilities that other studenis are using,
to get where other sindents are getting if you are to be part of the
. university. . There 's nothing wrong with the cheques we give them, -
fﬁey don’t know they come from a disabled student™
(Wheel-chair Using Informant 19).

This quote ilius&ateé the tension between students” right to be fully integrated at Wits,
* and perceptions of exolusion from its physical environment, - Problems regarding
physical accessibility were an issue for visually impaired students (both blind m_:d'.
partially sighted), but pased more of an obstacle to wheel-chair users, although West
camjms wﬁs seen a5 more sccessible to them, perhaps because it was recently built, -
~ Only deaf students were largely unaffected, with their problems revolving around
integrating socially and academically within a hearing world, |

Although otientoering helped braille wsers, a blind informant (3) insisted that
assumptions not be made about blind students® abilities to move around, but that
“everything should be designed in a way that even blind studerits can t", thus
“everything that can be brailled must be brailled”. This view by students of the r right
to full accommodation was found in all the focus groups and supports Crow’s
assertion {cited in Philpoit, 1997) that the structurally based DPI distinction between
 impairment and disability denies the importance of the former, focusing exclusively on
the latter. As shown in the literatute revigw, the DPI definition, unfike the ICIDEH,
maintains that disablement is unrelated to the body, being 2 consequence of
environmentz] barrers. '_By arguing that “(f Wits accepts us, it must fully accbmmodate

us’, dissbled students ace denying that their impairment also disadvantages them. If

they acknowledged that both impairment end disabilty have a role to play in their
marginalisation, the disabled could focus thelr energy on fighting dssablelm.nt, instead
of attacking the disadvantages assocmted with being impaired. To illustrate, in
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discussion with bliud students they commended the fact that the lifts servicing the 11th
floor in Senate House were brailled, and suggested that the brailling of all it buttons
' would ficilitate their integration at Wits. When evaluated in the survey, this proposal
was identified as 5 necesity by eight of the nine blind respon® s, with one blind
 student (Informant 1) saying it would be of 10 beueﬁt The reason being that even if
“buttons were brmiled he would still not know if the lift had stogped at the correct
floor. It seems here that the eight students who identified the bra:llmg of lift buttons as
a necessity were focusing on théir disablément by society, Séeing any efforts to make
the physical environment more accessible a8 a-neuessi'ty‘ The student who questioned
the advantages of brailling Lift butfons was recognising that both his impairment and
dmabdxty d:sadvantage hirn, and that this suggestion would not be of benefit as he still
could not see which ﬂoor the lift had stopped on. '

That only those lifts servicing the 11th floor of Senate House have brailled buttons and

lowered [ift panels for wheel-chair users was also debated in the focus groups.

" Disabled students saw this ‘accommodation’ as politically motivated, as students rarely

- use these lifts, but the impression given to newcomers is that Wits does accommodate
disabled people. While the reality is that impaired students are expected to adapt to &
disabling environment, the perception given.is that the environment has been changed

" to accommodate them, This example was proof] accordmg to one student that

decisions are made without consulting affected people (Blind Informartt 5), an opinion

 discussed later.

Other examples of the ways in which the physical environment of Wits disables the
imipaied w.+ also Lticovered in the forus groups. Not only are lift button panels too
high for wheel-chair users, they pointed out that lifis are often broken which means
they are _tma_ble to attend lectufes_, and for those living in Bamato Residence, are
sometimes unable to even leave their rooms. - Some partially sighted students also
found it difficult to read the numbers on lift paniels. ‘This, combined with the fact that
they cannot distinguish the edges of steps, made their movement around campus
difficult, a situation exacerbated by the darkness of some of the corridors at Wits, in
particular those in Central Block,
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Pertially sightsd and blind stidents wers also wnable to distinguish between male or
fomalo toilets, the latter becaisse they cannot identify the symbols used for male and
female, Neither do they know wﬁich leémre or tutorial room they are entering as the -
- room numbers of these cannot be see., even by some partially sighted students as these

are often too small and placed at a height. Another problem encountered by visually

impaired students were mobile obstacles which blocked pathways, so dustbins, ..

noticeboards, and workmen’s tools like Iadders Wwas seen us endangermg them. this -
finding, supported by David {(1996), also shows that Wits does net confprm to 3
demand made in The Disability Rights Charter of South Aﬁ'ica {(Lawyers for Human
Rights, 1997), that built environments be both accessible and safe for the disabled.

E _ _Ramps around Wits were perceived by wheel-cha]r users to be widely dispersed, steep,
narrow and dxﬁicult to negotiate. Thus, they were at odds with the recommendation |
made by _Shefﬁeld Hallam University (1994), that the environment be accessible in
ways that allow disabled students to use the most direet and public routes. The
-inaccessibﬂitjr of ra:ﬁps_ was especially problematic for students using manual wheel-
 chairs, who consequently refied on others to push them arourid. Help was also needed
by wheel-chair users when negotiating doors, particularly spring loaded ones. Two of
the wheel-chair users in the focus group (Informants W 17 and 19) had the use of only
~ one of their acms, which meant that they were unable io negotiate doors which
automaticalty shut. The help they require around Wits was affirmed by Morgan (1997) -
who said that wheel-chair users rely on the DSP to find people to push them arpund. |
This dependence on others was discussed in the focus group and wheel-chair users saw
it as 'coutribuﬁng to their alienation, expressed thus, “T know we are different, we don’t .
ﬁt; but this (dependence) makes us feel more different” (Wheel-chair Usmg Informant
20). The fact that some buiklings at Wits did not have-wheel-chair accessible toilets
(for example Central Block and the Student Union Building) also detracted from
wheel-chait users’ sense of comfort, and they admitted to anxiety when accessing new
buildings on campus over this issue. ' '
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Anger was expressed in all the focus groups over the ﬁwt that students are charged for -
facilities and written material, but they are unable to access these, While the latter
concern is discussed af a later stage, the former issue wag raised by both wheel-chair
- users and deaf students For example, one wheel-chair using student staying at David
. Webster Hallis bemg charged a Jaundry fee, despite being unable to access the laundry

- as there is no lift in the building, which means that her friends have o do her washing,
o thereby' undermining her independence. Another wheel-chair user 'stﬁying. at West '
Campus Village GVheeLchmr Using Informant 19) is beii;g charged for MNet though
he camnot enter the Television foom which is controlled by a two door cubicle.

- Although he has been fighting this, in his words, “been in their faces for quite some
B timé’.’, he mamtams that he’ll bave his PhD before anything gets done. Deaf students at
 residence also complained that they are charged for telephones and intercom systems
which they cannot nse, and that thetr privacy is often violated as the receptionist fust -
allows visitors into their rooms which must not be locked for saféty reasons. |

These sxamples are clea:ly based on an esse:mahst undmtandmg of disability in thCh
 the- disabled individual is expected to adapt to the environment by paying for the
services that would be accessible if s/he were not impaired. This in turn reinforces the
- status quo as the impaired are seen as at fault, rather than soéiety. St.h a view must
be modified by a recognition that the physical environment can obstruct the disabled.
However, this structuralist understanding needs to recognise the disadvantages
associated with both impairment and disability. While i:npairmenté do inhibit, s0 does
| the physical environment of Wits, which admits disabled students, but does not ﬁ:lly

' prowde for them.

This breskdown between acdept@nce and’ accdmmbdaﬁon was re'cng'nised as a
' drawback in the mainstreaming of disabled leamers, as it implied their isolation
(Mittler, 1978). The NCSNET/NCESS (1997b) has also identifled this as ar obs. _cle
10 the creatibn of inclusive and safe l_eaming genires, and has recommended that bah‘ier
free learning environments be buili. However, and in line with earlier criticisms ¢
. NCSNET/NCESS recommendations, it is uncertain how this will be funded, That Wits'
does 1ot have the resources was clear from the interview vith both Charlton (1997)
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and Morgan {1997}, Govemment too is finan sially constrained, which means relymg
on private funding to implement changes. However, fundraising is a tedious process,
.especmﬂy in an exwu'onment of extreme need, like South Africa, As such, the
" transformation of Wits into a barrier free and safe learming environment (Lawyers for
Hurnan Rights, 1997) wﬂl be a lengthy process, and requires the mobilisation of the
disabled to channel resources in their direction. '

isab tW cial Enyironm

'The extent to.which disabled smclents are soclally mtegrated at Wxts was seen by the
majority. of respondents in- essentialist terms, having more.to do with the individual
than the environment. As such, most respondents saﬁ their gocial integration ag
dependent on an intrinsic personality. One student who is especially isolated, and who
described himseif as “Toneiy”, went on to say that “T am a shy person, that*s how I am,
so I just have to accept that that’s my personality and that I'm. unable to chang
(Partially Sighted Informant 7). '

" A second explanation drew on both an essentialist and  structurafist understanding to
clarify the extent to which disabled students are socially integraed at Wits. Here
. disabled students argued that the extent to which they are socially integrated is
influenced by the age at which they became impaired. Those impaired at a later age
were believed to be more hltegrated: as they had aiready learnt the skills needed in N
social engagements. That they had these skills wes attributed fo their going to special
schools at an older age. As mentioned, these schools have been eriticised for not
providing scholars with adequate skills training, which impacts negatively on their
social integration outside of these institutions, While this implies 2 structuralist
understanding, it is seen in essentialist terms in this project because institutions like
- ‘special schools were established with the aim of rehabxhtatm,g and protecting the
disabled, without acknowledmag that in many cases it was society that was disabling
" these people. -

' Special schooling has & secondary effect on the social integration of disabled students,
Of the 95% of survey respondents who matriculated from special schools, 76% went
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' to Filadelfiz School for the Disabled, while 14% matriculated from Siloe Catholic
-School for the Blind. and Partially Slghted The consequence of this shared schooling
is that studests continue to be friends at Wits, so inhibiting mixed integration. This
was reaffirmed by the shy mformant cited above who said that the on.y friends he has

at Wits are those he went to sck Lwith. -

Both the explanations offered by digabled students to account for their social
integration deny them any autonomy in affecting this inclusion. Instead, the extent to
which they are.integrated is seen as dependent either on an inherent personality or
attendance at a.spe'c.ial schocl, which means that disabled students have not learned -
. .suﬁcient._ social skils, In neither are students able to challenge their isolation by

cultivating a more social personality, or acquiting the skills needed in mixed

interactions. Here too is further support of the tendency for disabled studeﬁts to deny
their autonotny and ability to challenge their marginalised position in socety.

 Although they can be challenged, environmental barsiers do inkibit the social

integration of students with unpamnents at Wits. Such an acknowledgement prmndes o

~an understanding of why a wheel-chair usmg informant (20} is socially isolated,
although she did not attend a special school. While this could be sttributed to her
‘being an inherently shy person, the environmental barriers encountered by disabled
_ studen_ts boint to another explawation, As argued by Cross (1994) and confirmed by
David (1996), contimued oppression makes the disabled more accepting of their
margumllsation. Thus Informant 20°s social isolation can be .understood in
structuralist terms Some nf the barriers faced by Iter, and other disabled students are
. physical, while _tl_ie rest are the rssult of p;'ejudlcml student and staff attitudes. Before
disfmssing the ir'npact of these on the social integration of disabled students, the
isolation of the deaf at Wits will be mentioned as this is divorced from both the -
_ physma.i and att1tudmal barriers identified by other studeuts

A significant barrer to the inclusion of the deaf is that intetpi'eters are ofien not
gvailable in & social (let alone academic) setting. The isolation this heralds was
demonstrated in the interview with the two deaf students (Informants 15 and 16)
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associgted with Wits as the DSP paid interpreter was absent. The consequenée was
that commdnication was time consuming and superficial, and much insight was lost, as
nofes had to be written to communicate. This clearly confirms DEAFSA’s
identification of sign language mterpretets as being “the most crucial assistive device”
 (The Star, 1997a) for the integration of the deaf at both a social and academic lovel, |
As mentioned, assistive technology forms a crucial link between the dissbled and their
emvironment, allowing the disabled to integrate and participate. As interpreters fulfil
this role for the deaf] they can cleatly be described as an assistive device. However, as -
they promote independence and are needed for academic integration, they do not slot
|  easily into either of the two categories of assistive devices identified in the
NCSNET/NCESS Discussion Document (19975). This raises the question of whether
imterpreters wil be paid for by the Department of Education or Health, or whether 2
debate over this issne will result i1 neither assummg respousibility.

- The physical inaccessibility of Wits for certain students, particularly wheel-chair users,
impacts negatively on their social inclusion. The truth of this was demonstrated during
the course of this research, when wheel-chair users w_ére unable to attéad Morgan's _

farewell partj as the 1ift in the Student Union Building was broken on that day. Bu_t
this is just one example, and many others exist, both in residences and around campus, |

" As mentioned, the Television room for West Campus Village is inaccessible to the

 wheel-chair user staying there (Informant 19) as a result of a two door cubicle system,
Jeading to his isolation frcm others, The wheel-chair user staying at David Webster
Hall, which does not have a lift, also expressed feelings of isolation and dependence
within residence, saying T can’t go and visit my friends because they’re alt on the third

- floar, i’ve just got to sit in my room and do nothing” (Informans %3}, Around campus,
turnstiles at coffee s_hop and cantéen entrances inkibited the integration of wheel-chair

users, and one informant questioned why they were even installed considering that o

these are raeant to welcome studenfs, not Testrain thelr admission (‘Wheei-chaur Using
Tiformant 19). As the Stadent Union Building does not have a vheel-chair accessible
toilet, wheel rhalr using students did not want to fraternise within the very building

© aimed nt student socialisation,
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| Sheffield Hallam's {1994) identification of accessible information as one of the
principles cantributing fo the independence of dissbled students was also confirmed.
Focus . group discussions indicated that disabled stucents at Wits are often socially
excluded because information is either not placed on soticeboards, oris in & medium
' inaccessible to them, Deaf students are seliant on notices to inform them of social
activities, and when not posted, they are eﬁ‘ectively baired from these events, This was
“succinctly demonstrated during this study when desf students did not attend the above
- mentioned farewell pérty held for Ruth Morgan, as they did not have the correct times,
and thaught the party started at 4 O"clock instead of finishing at this time. Even when
notices are posted, they are often inaccessible to disabled students, Obviously, braille
~ ugers cannot yee written notices, but focus group discussions indicate that partiaiiy
" sighted and wheel-chair users encounter problems with reading small print, and notices
© placed at 8 hefght. So, they too cannot dlways access information, and so are exchuded
' fomthe social life faking place at Wits. | | '

The issue of integration around shared sporting facilities was raised in both the focus
groups and SUrvey. Analysm of survey responses indicated that 43% of respondents, .
maitily the visually impaired (56% of braille users and 57% of partially sighted
.s_tudents), made use of sporting or recreational activities offered at Wits.  Partially -
- sighted students were the most integrated. Similar to braille users, they played soccer
and goal ball, but a number indicated that they made use of the gym and swimming
pc-. One of the deaf students played chess, but none of the wheel-chair users made
any use of sports or recreational facilities, Reasons for not utilising facilities varied.
Twenty séveu'pé;rcent of respondents said that they were not interested, while 55%
maintained that the inaccessibility of such facilities infibited their use, All the wheel-
'chmr wsers indicated that- ﬁ:mhnes were inaccessible, and in the course of their focus |
group discussion expressed great anger over this, especially as their foes were used to
maintain these facﬁmes. The swimming pool on East Campus provides a good exampls
of their jsolation as it is one facility that could be wilised by wheel-chair users, but they
are effectivaly excluded because it has no ramps to it.  While Roberts (1997a) is
challenging this, his efforts are undermined by bureaucratic and financial constraints as
‘well as by disabled studenis’ spathy in backing this effort. Tﬁe. impassivity of the
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umaﬁled implied in structuralist definitions of disabiiity can be seen in a blind survey
respondent s (2) ea:planatlon for his exclusion “no-one took me there (to these
facilifies) and oriented me”, Tnstead of seeing himself as responstbla for his inclusion, _
he feels that the non-disabled involved i in sporting and recreational activities should
make the effort to include disabled smdems That they have not is seen as proof by the
disabled of their discrimination by the nop-disabled. Such prejudice on the part of non-
disabled students wes alluded to in the survey by & paftially sighted féspondent (13),
who ‘said that non-dissbled students “don’t want to see us...because we will disturb
" them, Waarenotwelcome,waaremtexfenng’ 'ITus view 15 in keeping with
ructuralist explanauons of disability in whick barriers to mtegrauon are located within
the environment. As such, the dlsabled are exempt from “being responmble for
| mol:rncm, seemg themselves as the helpless vmt:ms of society.

A significant ﬁnding was that despite disebled students’ perceptions of the physical
'iaaccess.ibility of Wits, over balf of the respondents (52%) who compieted the survey
saw themselves as fully integrated within the student body. When further questioned,

" they pointed to the fact that they feel involved in student orgarisations, that they are
" treated nicely, just like other sudents are. Thus their perceptions of integration hinged
more on attitades than the physical environmeni, so confirasving Lazzaro’s (1993) and

_ Donovans (1990) identification of attitudes as a significant detemnaant of inclusion
and participation. This implies that physical accesslbﬂlty ig less of a factor to how
socially included students feel, than are the attitudes of peaple.

This hypothesis was confirmed when the 43% of survey responses who indicated a
negative sense of integration cited examples to illustrate their isoléticn, with most -
resulting fro- arceptmns of prejudxclal attitudes and practices. Exumples of felt
stigrea ¢ f 1984) include the view that dmabled students are more costly to
educate _ Jher students, and that this money should be vsed to ecmcate non-
disabled students as more would benefit. Dissbled students are also séen as a “burden”
(Partially Sighted Informant 12) because of their dependence on others, which detracis
~ from their social integration. As mentioned, actual dependence serves to exaggefate
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the difference between disabled and non-disabled students. eroding disabled students

sease of autonoray and privacy.

However, stereotypes of the disabled as helpless and weak are aiso perpetuated a3 2
' coﬁsequencé of their institutionalisation in which they are protected by able-bodied
custodians (Japoe, '1997) Linked to such perceptions are feelings of stigmatisation-
(Scambler, 1984) manifest in the patronising help the disabled receive from the non-
s dmabled Here, the non-disabled “defing themselves (because) when they help you,
you are helped they are the helper and in the process of helping, they are not thinking
about you, _about how you feel, essentially it’s not helping you at all, it’s about helping
themselves” (Wheelfuhair Using Informant 19_).' Anbther_ example of {3}t stigmatisation
' (Séanibler, lﬁsd) is disabled students’ pérceptions that student'organisationé only
incinde them when they want their vote, approaching the disabled “whenever they need
support, whenever they have to go and toyi-toyi ar whatever” (Blind Informsant 5)
One exception to this “exploitation” (Blind Informant 5) was Residence House
Committees, especially that of David Webster, which were seen as representative and
 inclusive, Another exception could be the admiration expressed by fellow students that
disabled pecple can cope in an academic environment, However, this was also seen as
a consequence of prejudice, especially when incredulity was accompanied by
‘suspicions that disabled students recewe special privileges, for example tip offs about
exams and tests, in order to pass.

While_s difficult to decide whether the above examples refer to actual stigmatisation, the
point is that disabled students experience such prejudics, and maintain that it makes
them feet excluded and isolated. This distinction vetween encted and felt stigma is
also relevant when discussing racial responses to disability. As mentioned, while
disabled students indicated that they felt more accepted by Africans than Whites within
socigty at large, this observation was not duplicated within Wits, Instead, disahlad
- students, most notably braille users, perceived White students as more accommodaﬁng
than Adricans, The difference between the two was deseribed by one siudent, “Blacks,
my own people, see me 43 an unimportant person, they don’t feel like socialisiog with
such a person, in their eyes Iam nbt a full person, but White students are helping me”
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(Blind Respondent 9). When guestioned why there was this racially based response to

| disébiﬁty, braille users a.sam referred to cultural differences, so contradicting their

 previous assertion that Afticans are more accepting of disability in society at large. As
" has been menticued, part of an exﬁlaﬂation could be that Wits, like South Aftica, is
also experiencing an apartheid legacy and so is still racially dmded in its social
enviroutment, As such, dissbled students are largely excluded from integration at all
lewvels, and White students only appear to be more acceptiﬁg because, by being Black, _'
 disabled students are excluded at a racial level nyway. Thus in White-Black
interactions race takes precedencie,_'whﬂe in Black-Black intéractions, impairment
becomes more of an issue. To draw on Goffman’s work (1963), Black disabled
students are discredited by Whites on the basis of their race, and by Blacks because of
‘their impairment, Fowever, tis b -pothesis could also not be explored as no Whites
 students were involved in this studv, which reports only on the felt stigmatisation of
Black students. | D |

The view that disability belongs with disability was also made, with one informant
(Blind 6} saying there is a perception by students withoot disabilities that “we (disabled
 students) have our dwn type of lite, so we have to associate by curselves, and let them
associate with themselves”. This oan be seen as a consequence of institutionalisation
in which those with and without impairments were separated. Linked to the view that
 the dwabled and non-disabled should be separated is the loss of independence that the
 former feel in mixed interations. This was explained by one studert who saw his
integration within the student body thus, “there is some sense of being integrated, but
it"s not pure integration, as my own definition of integration is having a choice of being -
with other students or niot, but I don’t always have that choice” (Bling Respondent 7).
This quote verifies Sheffield Hallam's (1994) argument that the independence of
disabled students entalls their right td choice. By not béiug able to choose who to
socialise with, this respondent (blihd 7) is pointing 1o a lack of independence thhm a
social environment. ' -

An important detail is that the social integration of disabled students s not only
gontingent on students, but is also affected by staff attitudes, While canteen and coffee
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-shop staff were vievé_ed as helpful, librarians were seen instead as impatient and rude.
Many students urged that where possible, technology should repiace staff which would
- facilitate their independence, 5o confirming Lazzare’s (1993) definition of assistive
technology as independence promoting, “The attitudes of lecturers and futors varied,
with some making great efforts to include disabled students, However, their poor
atténdance at DSP co~ordinated d:sablhty awareness workshops was seen as proof of

staffmtolemnce

‘Hurst (1996) has promoted the efficacy of awareness warkshops in altering att:tudes
fowards disability. He argues that these will only be effective if held on an orsgomg .
basis. While Wits holds workshops annually, poor aitendence means their
-effectiveness in altering attitudes towards disability is underoined. That lecturers do
not attend was commented on by both staff (Morgan, 1997, Roberts, 1997a) and
students, with one student (Bllnd 6) arguing that while there has been much telk about
sexual barassment, people need to talk about “disability barassment”, He further
questions, when “most of the academics have been taliing about being gender blind,
why don’t they become disabled blind 7°, Although race is not mentiona.d by him, his
question is ultimately aimed at Wits’ focus on race and gender issues at the exclusion
of disability. In keeping with essentialism, disabled students are expected to conform to
an enviranment catering for the non-disabled, so fhiling to acknowledge that this same
environment dissbles those with impairments. | |

A lack of consultation with disabled studeats by Wits Administration has already been
alluded to, and iy manifest in two examples. The first, and one already discussed at
length, is that while students commended the fact that lifts servicing the 11th foor in
Senate House were permanently brailled and had lowered button 'pane& they argued |
that this decision was politically motivated as students rarely use these lifts, and a
better decision would have been to braille buttons and lower button panels in lifts.
servicing oﬁly to the third floor of Senate House. The second example, also mentioned:
above, relates to wheel-chair users who saw the physical inaccessibility of Wits, made
evident in steep, narrow and widely dispersed ramps, as proof that attempts to make
Wits more accessible for wheel-chair users did not really have them in ndind. Instead
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ramps “are erected for the sake of them being there, but not really to make it easier for -
‘us to go about campus™ (Wheel-chair Using Tnformant 17). ‘These two iIIuslrat!ons'
- clearly highlight the essentmhst paradigm within which Wits is accepting disabled
.students, expecting them to adapt fo the environmest, and thereby absolving fiself of
being responsible for accommodating them. This points to the need for
. #cknowieagement that the environment does inhibit the disabled, and that Wits® staff

 must change their atutudes and adopt & Postmodern perspective which facilitates a
recogmuon that dissmpowered people are aware of their needs, and can make a'
valuable contribution towards their own mtegmﬁnn. ' :

Affirming 2 pomt made nbove 1t is not always clear whether prejudxmal attifudes are
actual or perceived, as s shown Dy referring to Informant 19’s denouncement of Wits’
staff as prejudiced, being more concerned with aesthetics than inolusivity. To Hlustrate -
this point, this ‘wheel-chair user referred to Central Block which has no wheel-chair
ramp at its North or main entrance, with wheel-chair users having to access it from
 either its West or South sides. According to Informant 19, 3 ramp will never be
installed at this main entran.#, o symbol fo him of Wits, and thus academic
achieverent, as Central Block is & “classical building”. Falling within 2 structuralist
understending, he atiributes his exclusion from this symbolic entrance to prejudicial
attitudes which obstruct the transformation of Wits to make it fully accessible. The
reality is that Central Block can be accessed by wheel-chair users from two entrances,
so his feelings of stigmatisation may not be real or enacted (Scambler, 1984) despite
~ the symbolism attached to Central Blocks main entrance. This exaﬁ-lple can be used to
highlight the tendency for structuralist understandings of disability, particularly DPI
based ones, to sideline the experience of impairment. This wheel-chair using informant
is able to access Cuntral Block from two sides, yet he feels discriminated against
be-'aﬁse the main entrance is inaccessible, He is thus disadvantaged by his impairment,
but is not being disabled by physical obstacles or attitudinal barriets which make
Cenl:ral Block impenetrable to him.

But can this argument.'be extended to the presence of steep, narrow and dispersed
ramps ? The truth is that wheel-chair users can access most of Wits, altho_ugh not
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along the most direct or public routes (Sheffield Hallam, 1994). Answering this
qués_ti-én requires acknowledging the influence of subjectivity as the researcher feels
- that w.hile.inaccessible ramps disable wheel-chair usets, the absence of a ramp at
Cenﬁ'al Block’s main entrance does not. Thus, the researcher is judging énformaht
- 19's perceptions of stigmatisation, clainting that his feelingﬁ.of exclusion from Centrs*
Block are the result .of felt as ‘opposed to enucted stigmatisation, Distinguishing
| between the two js necessary when undertaking a needs analysis, as the assera T
_ decide whethier identified needs are actual or imagined, a decision complic~ "
value-ladeness of needs (Kimmel, 1977). By not making this decision, ..

- disadvantages associated with impairment and disability will be targsted, inst: - ot

_ t‘ncusing efforts on the ways in which the environment disables those with i'mpairnmts.' |

Another example which raised tempers is over what was perceived as a haif-hearted
attempt to make Yale Road safer for disabled students by limiting traffic. A blind
student (1) questioned why safety measures were not implemented before, implying
that the needs of disabled students bave been marginalised ¢ven though their safety has
been put at risk. What is significant about this example is how disabled students scape-
goated Wits Administration, seeing it as at fault, - However, this view is contradictegd
.by newspaper articles (Greenbe:g, 1995 and 1996) which reported a battle waging
. between Wits and the Johannesburg Metropolitan Council after the death of a blind.
student, Xolile Ngozi, in October 1995, resulted in Wits® request that Yale Road be
donated to it so that traffic flows could be controlled. While Wits’ Administration was
constrained by a broader social context, disabled students had a limited understanding
 of this structutal inhibition, focusing on the immediate (Wits" Administration), and not -
the removed (Johannesburg Mglropulitan Council). This example shows not only that
disabled students are unaware of the pressures consiraining Wits in attempting to -
- accommodate them, but also affirms a lack of consultation between disabled learners
and personnel This communication breakdown oan be attributed to both students and
staff, the laiter’s role Hlustrated in the interview with Charlton (1997) in which he
clearly absolved himself of being responsible for disabled students. For example, when
guestioned why Wits does not have a policy document on disability, lie_ inquired
~ “should we have one ", and when asked whefher he felt the DSP was a dumping
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gtound, initially said “T'm only the vice chancellor, I can’t be an exﬁert on every aspect
of what happens at the Umversrty” K this blesé attitude is found in upper management,
itis expected to be duplicated at lower levels, a point rmsed faiter on. '

The consequence of the social isolation of dissbled students at Wits s that the more -
marginalised they are by the student body and staﬁ‘, the more acceptable this isolation
becames {Cross, 1994). Infonnmt 20°s acceptance of this “second class citizenship”
(Sieglar and Osmond, 1974:116) has already been discussed, t is not only her who
is aﬁ'ectéd That continued oppressibn results in the 6ppre35ed blaming themselves
means that attempts to mobilise the disabled in efforts to confront mm'gmahsatmn have
first got to challenge their acceptance oftlus oppression,

Disability at ﬂ: gcgdgmm Emrironmeng
Wits, as a university, is first and foremost an acadermic institution, but disabled students _

are ma:gmahsed from this etmroumer_lt, a consequence of both the physical and social
barriers discussed above, as well as their own apathy in challenging these.

Before discussing this academic exclusion, & number of disabled students indicated that

they felt isolated at an administrative level, arguing that they found it dificult to

negotiate the buraaucratlc proeedures tequired, for example o register or obtain

student cards. Most foous groups identified the mobility impaired as facing the

greatest obstacles, as wheel-chairs do not easily fit into 'designated queues, Users are

overlooked by other students, and counters are too high which means a loss of privacy

in interactions with staff. So, in the process of entering Wits, disabled students already
feel isolated from it. Here 100 is proof that disabled students are expested to adapt to

the environment, and are not absolved of the responsibilities and obhganons that those

in the sick role enjoy (Nettletun, 1995),

Although the acedemio environment has been distinguished frow the physical, it must
be acknowledged that such a disaggregation can at times seem comtrived. For
example, the fict that poticeboards are largely inaccessible to disabled students
‘contributes to their academic isolation, as thef are unaware of meetings and debates, as
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well ag admi:;istmtive issues and events, Libraries were also perceived as inaccessible
bj('students fora vaﬁety of reasohs, most stemming from their physical layout, such as
 the absence of ramps, turnstile controlied entrances, narrow- aisles, high shelves and
- sroall shelf numbers. Neverthelesa such physical inaccessibility impacts on some Hbrary
users, mhxbmng them fmm apcessing information necessary for academic i mtegrataon

O informant (Wheel-chair user 20) sad that she hus never boen into a ibrary at Wits,
and that her fiiends obtain the information that she needs, which effectively detracts

fram her academic sutonomy. An interactive understanding of digability is needed to

understand this example as this wheel-chair nser could nccess the Hbraries if she
. wanted to, Other wheel-chair users utilise them, and one focus group member (Wheel-

o chair _Usmg Informant 19) has repeatedly offered to assist this fnformant. Insiead of _

assuming responsibility for herself, Informant 20 views her disability from a
 structuralist understanding, seeing it as the consequence of perceived unconquérable '
bartders. Thus she is bowing to her oppression, thereby confifming Cross’ (1984)
prediction that societal oppression means that the affected passively ccept their social '
and in this case academic marginalisation. Note needs to be made that the submission
of this wheel-chair user to her oppression is unrelated to institutionalisation, as she was
 the only survey respondent not to have attended 2 special school, a consequence of
being impaired two years ago Concurring with Safilios-Rothschild’s (19?0)
rehabilitative model, she is currently adjusting to her new identity as a wheel-chair
user, and accepting this is required before taking on responsibility for challenging her

oppression. | | B

Computer centres were also perceived as inaccessible for most siudent respondents,
. Again students highlighted that i Wits acc'epts-the disabled, it must ensure that they
o are fully integrate'd and able [o participate. So although the DSP has a cotputer |
centre for disabled students, including voice activated computers, and computers with
" zoom text and voice synthesisers, most students felt that all computer centres Should
contait such assistive technology, and the fact that they do not was perceived as
stigmntisation, Although the expense of 'ﬁlstalling technology was ackndwledged,
students saw it as justified because disabled students “want to use whatever rasources - -
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 are avaﬂable 0 if I'm studymg on West Campus, why am I forced to come up to this

_ (Eas‘t) Campus to be able to write (using a computer) 7 d (Blind Informant 6). Anger
was also exptessed because students are excluded academically as a consequence of
the physical inacosssiblity of Wits, but that their fecs asc being used to maintain an
 environment which effectively excludes them.

The issues raised here relate to dism.\_ssioﬁs above of the tension hetween the tights of
the disabled and perceptions of discrimination. Also pointed to is how strucfuralist
- DPI definitions of disability focus on the ways in which individuals are disadvantaged
by the enviromment, with little attention paid to how impairmeats thwart finctioning,
~The acmality is that disabled students are able to access computers at “ﬁts, just like
wheei-chalr users can enter ‘Central Block, and so they are accommodated by the
upiversity. Yet the recognition of this 4s accommeodation is individually based, with
some students denouncing i, claiming it as proof of stigmatisation, This is because
such accommodation rests on an essentialist/ structuralist divide.  Unlike the |
NCSNET/NCESS  Discussion  Document’s - (1997b)  structurally  based
recommendations that the environment be fally accommodating, the environment of
 Wits has been partially altered to accommodate dissbled students, and they are
expected to adapt to this environment.  That disabled -students perceive such
adaptation on their part a8 discrimination clearly indicates the structuralist paradigm
within which they understand their disability, expecting the eavironment to be itered
to ﬂlﬂy' accommodate them and percetving this shortfall as discrimination,

* Deaf students do not face many of the physical obstacles challenging other disabled
studerts. Achieving social and academic integration is more of a problem for them,
The fact that interpreters are often not avilable means the solation of deaf students
from both leciure and tutorial content, as well as in exams when announcenents are
made by envigilators. Even when.interpreters are present, signing is 4 slower process
than talking, especially when new ‘nerms have to be finger speht. One of the deaf
informants (Deaf 15) expressed a fear of asking questions in class as he was unsure if
these issues had already ‘been covered in spoken language. Another problem
- encountered by deaf students was that they are unable 1o take nofes and watch their
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interpreter which meant that they, like some partially sighted students, relied on note-
takers to obtain a record of lecture and futorial content. Wheel-chair users aso

identified .note-taking a3 necessary when they are umabie to attend lectures, for
example, because 2 lift or their wheel-chair s broken. Disabled students recognised
that their reliance on fallow clessmates for notes detracted from their independence
and they saw themselves as a “burden” (Partially Sighted Informant 12).

One way to circumvent reliance on fellow class mates ia_fo apprdach lecturers directly
and obtain their help. Forly two percent of survey respbndeqts felt that lecturers
' accommodated them, being helpful, understanding, co-operative and friendly, quite.
_ happﬁy ‘carrying a tape recorder around so students can record lectures, giving out
lecture notes and granting e:ﬂens:ons to students. Twenty nine percent of respondents

' felt that one could not generalise, as some lecture;s are helpful while others are not, as '
.'expressed By one informant (Partially Sighted Responﬂent 14) “some are terribly
understanding and concgrned, while others give me the cold shoulder and make me feel

" 1 am a burden fo them”. A further 29% of respondents felt that lecturers did not
accommodate them, discriminating for various reasons, showing impatience and a lack’
of recognition that disabled students have différent needs, Discriminatory teaching
styles werg also alluded to, for example, visually .impaii'ed sfudents were excluded from
information wntten on the board or displayed by overhead projector, especlally when

the lecturer did not read this out, and refecred to “this” and “that”.

Although the DSP holds disability awareness workshops for lecturers to overcome |
"~ such discrimination, attendance at these is often low, especially from the Arts Faculty,
" which is where rnost disabled students study When questioned why, one possible -
- explananon offered by both Morgau (1997) and disabled students, was that lecturers

' “take it for granted that they know how to deal with us” (Blind 5), “which is wrong”
accordmg 1o another student (Blind 6). The truth of this is seen in the tendency for
lecturers to generalise the abilities of disabled _stadeqts on the basis of their -past
experienice. For example, in the partiaily sighted focus group it was apparent that some
informarits were more impaired than others, but that Jecturers expected them to cope in
the same way, and with the same assistance, There is clearly a need on the part of
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teaching staff to recoguise the uniqueness of each student, and to cater for them, as
opposed o expectmg students to adapt to their teaching styles. However, this also.
means that students have to assert their right to be taught and inform lecturars of their
~ needs, While soms informants aclnowledged this, they locate\l their lack of skills
- within an essenhahst understanding of disability, arguing that they should adapt to the
| academic environment, and seeing their inability to challenge this as a consequence of
their special schooiing in which they never learned the skills needed in a mixed class of

many learners.

Not only do lecturers not attend d:sab:hty awareness workshops, there is also 2

perception by disabled students of departmental “buck passing’, in which some

departments do not assume any responsibility for the disabled students stedying within

them, despite charging them the same as other students. As mentioned, this tendency

towards exemption of responsibility was nated in the interview with Charlton (1997),
- and its manifestation at lower levels is affirmed here. This point was made parl:iculaﬂy

by visually impaired students who said that when they encounter problems in their
academic life, they are often referred to the DSP. One partially sighted smﬁem (12)

_ maintained that staff members at Wits “think the DSP is our home and Ruth Morgan

C our mother,' she’ll take care of us, they think the DSP can do anything, even if they

have the capacity to do something, they still refer us to the DSP”. As argued, this view

that “disability belongs with disability” can be traced to a history of instifutionalisation

which protected the disabled from the ‘outside world’, Like the facilitative role
played by professxonals in rehabﬂltatlve models of disability, Morgan is viewed as the

‘professional, As such, it is assumed that she, or subsequent DSP co-ordmators, will
‘have the knowledge and power to integr s the duabled Unlike a reformed 1
paradlgm disabled students are deprive.i of any amtonomy, not seen by departments as
able to facilitate their own integration. '

Disabled students also don’t see themselves as responsible, often not standing up for
their right to be included. As bas been._mentioned, 2 legacy of special schooling has
- much to with their lack of confidence and assertiveness, which means they often do 1ot
confront the problems they are facing This was exprassed by a partially sighted
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student (Infomlant 12), “I'll give you my own experience, for a first year student who

is used to being in a class of thirteen people, to suddenly find yourseifili a class of ﬁﬁy
peopie or moré, it’s a problem to stand up. and say something, &ipediaﬂy if it affects
you alone”. Feelings of shyness and embarrassment were cited by many to explain why
 they won't stand up for their rights. For instanice, & deaf student claimed be did not
have the confidence to ask questions in lectures and tutorials, 'olanﬁﬁg slow and
simplified interpretation for not understandmg, rather than attributing thjs confission to
a poor lecturer or tutor,

Fear of repercussions should a challenge be made wers also mentioned, especially by _
albino students. _Five of the eight partially sighted focus g’r_oﬁp menmbers are albino,
allowihg fora diéwssion of its effects. These students felt that this “social condition”
y madé them' visible or “easy to ” (Pamaﬂy Sighted Informant 7), and thus
vulnerable as there “is powhere you can hide, you can always be seen, your Iecturer
'c_'.an easily mark you, 50 you don’t want to be discritinated in a class because you were .

' thought to be rude” (Partially Sighted Informant 7). Students are referring to_the fact
' that albinos are easily discredited -(Goffman, 1963) arising from their visibility.
. However, less easily discredited people also expressed a fear of asserting their 1ights és

‘was shawn in this focus group when other partially sxghted students aﬂinned the f‘ear -

* felt by albinos.

| _:ns'tea_d of assuming respongibility for their academic integration, disabled students see
it as “somebody else’s problem’. That it is a stuff responsibility was expréssed by one
' student (Blind Informart 3) “I think the question lies with the lecturers, of how serious
‘they are when it comes to the disabled”, This view that staff metnbers are responsible
 for including disabled students academically was Furiher supported in the survey, For .
instance, one respondent (Blind 2) maintained that blind studants should not be
 penalised for incorrect referencing as nobody taught them how to reference accurately.
 Instead of assuming responsibility for learning himself, this respondent sees lecturers as
- pbligated to showing him,



78

Nbi: only are staff members identified as responsible, departments were also held
accountable. For instance, blind students blamed the DSP for not preparing written

| information timeously. As such, they insisted that the departmental procedure of '

dismissing unprepare students from tutorials be put aside for them as they are not to
_blame. HFowever, the DSP argues that readings are not prépared as they are not
received timeously, so laying the blame on both departments and students,. When
confronted with fhis, blind stadents blamed academic departments for not giving the
DSP the information i time for its preparation. This argument is & circular one as.
. nobody will assume responsibility. Yet disabled students are the ones who are

affected, which would indicate the need for them to identify themsclves s accountable.

. ‘This section will evaluate disabled students’ perceptions with regard fo the rols of fhe

- DSP. The mau issues discussed are whether the DSP facilitates or inhibits their
integration, with regards o fwo environments. Firstly, the social in whick discussion
* centres arqund the newly established common room in the DSP comdor and secondly
the acudemic environment. Also explored is the med:atory rols the DSP plays beiween

" disabled students and both Wits and South Africa, within its academic emvironment,

Disable Programme: i viropment _ .

When the DSP wa smrted eleven years ago by Kathy Jagoe, it was particularly
concerned with addressing the physical inaccessibility of Wits. Despite Charlton’s
pﬂde (1997) in ‘accessibility feamres” like reachable, brailled &ift buttons and noise
enhanced pedestrian lights on Yale Road, Wits is still inaccessible to many disabled
students. = Although one could debate whether some ‘examples - indicate felt

- shgmatzsanon, it is clear from others that the physical environment of Wits does

actually disable students. This means that a number of DSP functions still need #n be
undertaken, most notably those dealing with physical accessibility problems and
inhibitory architectural styles (DSF, 1997), When challenging these, the DSP must be
~ aware that students are disadvantaged by both environmentsl barriers, and their

impairments, and that it must challenge the former when attempting to make Wits -
- more physically accessible. In doing this, it needs to determine whether instances of
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disablement are felt or enacted {Scambler, 1984) 50 that it focuses particularly on the
Iitter. However, the subjectivity of this decision may well alienate the DSP from
disabled students as the two have different views of whether students are actually
stigmatised, or feel that they are. This point thus underscores the need for disabled
students® mobﬂlsahon which ensures that they are involved in decisions about whether
instances ofstxgmatxsahon are felt or enacted, as this will determine which are ta_argeted.

* Although the DSP does recognise many of the barriers fucing the disabled is clear from
both Morgan {1997) and Roberts (1997a), but its confromtational power is constrained
by a lack of resources as well as bureaucratic procedures. To illustrate, mention was
made above of how the DSP offered to provide .traﬁsport into town for disabled
students. As a consequence of financial constraints, the DSP could only co-ordinate

 this service, while smdeﬁts; via the DSM, would be responsible for payment, While
attempting to unegrate students within, and beyond Wits, the DSP requxres assistance,
parhculariy from stucdents themselves,

That the DSP is constrained n its efforts to challenge the physical inaccessibility of ~

Wits explaing why wheel-chair users are so disparaging of it. As revealed, many of the
barriers confronting wheel-chair users are located within the physical environment of
Wits, which in turn impact negatively on their integration s a whole. As the DSP is
unable to effectively franscend these barriers, the mobility impaired are also
constreined socially and academically Conseqantly, they blame the .DSP for their
marginalisation within Wits as a whole. Such v.ame h1ghltghts the “mothering’ role
they see the DSP as fulfilling, mediating between them and the rest of Wits. By
regarding the DSP in this way, wheel-chair users are effectively absolving themselves
of being responsible for challenging the physical bacriers they have to transcend to be
integrated socially and academically. In addition, by accusing the DSP, wheel-chair -
users are failing to attack the source of their isolgtion (financial and bureaucratic
constraints) but are instead dttacking a sympathetic ally. | |
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Disabled students Programme: Social Envirgnment
The role played by the DSP in promoting or inhibiting the social integration of disabled
students proved 2 hotly debated issue, especially whad q\iestions were asked about the
newly estﬁbiished DSP cormon room. Conversations with DSP staff members and
students indicated that learners « Tiiated with the Disabled Students Movement (DSM)
initiated the establishment of the common room, Although the DSM is meant to
represent ail disabled students, being a social club and fundraising meshanism for them,
by 1996 it had coHapsed.comemiﬂg these functions. It no .onger raised funds, and
- was dominated by the v:sually impaired, especially the blind, & consequence of their
greater numbers, Thus it was vxsually impaired students who requested a student
common room, claiming that they did not feel sceepted or safe enough o go out and ”
socialise. with other students (Morgan, 1997). The issue of acceptance hes been
discussed, with disabled students atiributing their isolation particularly to perceptions
of prejudicial staff and student attitudes, as opposed to the physical inaccessibility of
Wits. Safety has also been alluded to in this report within the context of the physi'cal
environmerit, “Used 25 a justification for estabhshmg a common room, it implies that
students feel threatened b}r the mixed envunmnent of Wxts, wanting a ‘safe place for
- themselves. That it is visually impaired students, particulariy braille users who wanted
- & common room indicates that they are the anes who feel the most threatened, yet they
are the most defengive about the role played by the DSP and the common room in
inhibiting mixed mtegrauon

_ _. This protective posture is apparent in the fact that no students indicated a percéption
of the comumon room as & Secure srea, 'proteeting them from & threatening Wits,
Insfead, three posiﬁuns were adopted, with the majority of respondents (53%), ail

- visually impaired, maintainihg that the DSP was a neutral body, playing no role in their
social integration, In their view, such inclusion. has more to do with individual |
personality, so conforming to an essentialist understandmg, or individual accountablhty
it which students argued that they get their own fnemds, and “are responsible for '
* integrating with other people” (Partially Sighted Respondent 11), The lattor responses
indicate that these students see themselves as responsible for their own socialisation, a
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- significant finding considen'ng their tendency to observe disability from a structuralist
viewpoint. Their conformity to a Postmodern sense of accountability stems from a
belief that the DSP is first and foremost an academic department, and has no place
‘beyond this role. | |

When questioned about the effect of the comumun room on mixed integration, these
respondents maintained that it did not purposely affect guch inclusion, and thet any '
indirect effect was positive in that it facilitated mixed interactions, being a place for all
students to meet, This view is contradicted by other responses, and the researcher’s
- observation that the common room was frequented by visually impaired students, with |
deaf; wheel-chair vsing and non-disabled students not being in attendance at all, proof -
that the common room i8 g *safe plaée* for disabled students despite their denial,

Forty one percent of survey respondents suppdrted this, indicating that the DSP
' inhibited mixed integration, while promoting disabled socialisation, “what the DSP
achieves is to separate disabled students from other students, it’s not open to other

- gtudents, it’s only for disabled students™ (Wheel-chair Using Tnformant 19). Students

with this opinion were divided over whether the role played by the DSP in promoting
disabled student integration at the expense of mixed inferactions was negative or
positive, Pessimistic opinions identificd the common room as playing an especially
inhibitory role, “the DSP common room is creating 2 comrmunity of disabled within the
DSP” (Blind Respondent 5), and so they urged for its closure, » position supported by
Morgan (1997).

~ In contrast, pomtlve responses saw.the DSP as promoting disabled student solidarity,

- go facilitating 4 unified struggle for their rights. The DSP co-ordinated cbmmdn room,
is & home ﬁvi;ay from home in a deaf informant’s opiiﬁon (16), allowing disabled '
students to meet and chat, thereby bringing the disabled community closer together,
While Morgan_. (i997) did comment that the common room is used by students with
visual, aural and physice] impairments; so affirming Informant 16°s view that it unites
the disabled, this is moderated by the researcher’s observations, as well as by a
reqogt_ﬁtion_ that disé.bled students are not a 'iniﬂed grouping. Instead tensions within
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varous subdivisions are found, which could detract from any ‘coming together’ on
tireir past, As such, the DSP common room can be seen as a baven for certain disabled
students, most 'no;ably the visually impai;ad.

The final position, that the DSP actively promotes mixed social integration was made
by a-deaf student. Tn his opinion, the DSP allowed disabled students to interact with
one another, and ““normal’ students to - intersct with disabled students” '(deaf
Respt_:ﬁdent 18). This dpinion was not repeated by any other student, with .the DSP
‘seen in either neutral terms, or as an inhibitor to mixed integration, although the effect
of this on the unification of the disabled was debated, That only ore student identified
the DSP as playmg a positive part in the imixed integration of dxsabled students is
significant, as this i3 the role that the DSP has identified for itself As such, it is _
soliciting Wits bursary students to undertake tasks within the DSP, as well as pushmg
disabled students to sort_thihgs out for themselves, rather than ‘mothering® th_erh. This
‘mothéring’ role bag already been mentioned, and can be tr#t:ed to 'a.legacy of
| institutionalisation in which the DSP is viewed by various departments as “The
Department’ that deals with disability, According to Morgan (1997) students also view
the DSP as ﬁxlﬁlling a parental role, being protective znd authoritative, An
understanding of this mothering role was made at a ineeting held for the disabled N
students in which attempts by Morgan to promote student independence were
 countered by one learner’s shock, expressed thus, “but you can’t expect us not (o hive
a mother™ (Morgat, 1597). This comment clearly shows disabled students® insecuriy,
and sows doubt about the view that Biack disabled students are more independent than
" ‘Whites as a consequence of their disadvantaged schooling. - Instead, many actively
oppbse taking responsibility for themselves, and so are not operating within a
Postmiodern conception of disability which empowes the disabied in attempts to |
: challenge their margmahsatmn '

isgbled Sggdeng Programme: Academic Environment
That students are not assuming responsibility for themse}ves also means that the DSP :

has & significant role to play within an academic environment. Here too a debate was
waged over whether the DSP facllitates or inhibits academic '_ integration, and for
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whom, and a disérepancy was apparent between the survey and focus groups over the
role of the DSP at this level. Discussions students indicated that the DSP is dominated
by the issues of the blnd and partally sighted. But i finding was coutradicted in the
survey as students with other impairments identified the DSP as facilitating their
academic mtegratlon Before explonng this argument more fully, note needs to be
'made that in contrast to the debate b_emeen the mobility and visually impaired, deaf
students indicated in both their focus group and the survey that the DSP facilitated
their academic integration, Although two deaf informants were included in this
research, only ene of them is currently studying at Wits (Informant 15). As such the -
DSP has only to provide one interpreter. Acting as afi-assistive ‘device’, this DSp |
aﬂihated interpreter links Informant 15 to Wits’ academic envirooment, 2 role
recognised by both deaf students ' |

Wrile deaf students identified the DSF 1 5 facilitating their academic integration, wheel-
. chair users claimed in their discussion that while the DSP may help other students,
“most notebly those with visual nnpamnents, it does not do much for them. One
informant (Wheel-chair User 20) in partzcular said that she does not rely on the DSP at
all, but assumes responsibility for herself, “I never go to the DSP and ask for
something, I always do thmgs on tny own, so for me it has done ndthing”. The
implication that she is subscribing to an IL paradigm involving personal accountability -
| is undone as Informant 20 is the d.isabled student ‘who has never entered a Wits libraty;
 seeing them as physically inaccessible, passively accepting this perception, In contrast
to her claim that the DSP does nothing for her or other wheel-chair users, Informant
20 asserts that “blind students, are the ones who get all that special care, they’re the
ones who are special”, ’I‘his.perception of the DSP as providing specifically for the
‘blind, and more generally for those with partial sight can be explained by the
dependence of these students on the DSP. The visually impaired, especially braille
users, rely completely on this Departinent to convert material into an accessible
mediim for them. In addition, its computer 'eentte is invaluable for their academic
integration, This dependence of the visually impaired on the DSP was recognised by a
blind survety respondent (7), who said that “if you don’t want to be a member of the
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DSP, there is no way you will cope as a blind student, maybe with another disability,
but it's really for blind students that the DSP facilitates academic integration”

In atteﬁlpting to answer why this is so, 8 number of explanations are identified, The
- greater numibers of visually impsired students means that their issues take precedence,
Linked to this is the fact that the DSM is dominated by the visually impaired. While
observations of, and questions about the DSM indicate that it is not an established and
cwordinated'mouthpiece of those with visual loss, let alone other impairments, its
existerice alone indicates a degres of orgamisation. This allows its issues, by
irhplicatidn those of the visually impaired, to Be articulated and responded to, That
 wheel-cheir users have not challenged the hegemdny of the visually impﬁired in the
DSM, or created their own movement is not clear, especially as two of the focus group
members were very charismatic and forceful individuals.

Another reason for the DSP being dominated by the needs of the visnally impaired
stems from the fact that these fall within thé DSP’s sphere of :nﬂuence, while the -
physical obstacles inhibiting the academic integration of wheel-chairusets do not, As
a cotssquence, wheel-chair users were very disparaging of the DSP in their focus
group, maintaining that it does nothmg for them,

However, this view was repudiated in the smey, 50 contradicting the view that the
DSP is dominated by the needs of the visually impaired. Survey responses indicated
that 71% of respondents felt thet the DSP allowed disabled students to integrate
_'acadenﬁcally, and 66% maintained that the DSP had facilitated their academic
ixitegration Of these, only 67% of braille users and 71% of partially sighted students
said that the DSP enabled them to integrate acadenncally at Wits. Although a majority
in both cases, these figures indicate that the role played by the DSP in mtegmtmg the
waually impaired is not olear-cut. This assertion is further supported because 67% of ‘
wheel-chair users claimed that the DSP had ﬁci]itated their a_cade:ﬁic- integration in
sotne way, despite assertions to the contrary in their focus group.
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These findings mdicate either that using quahtatxve and quantitative - vesearch
. techniques resulted in dlscrepant ﬁndmgs (Bryman, 1988), or that there is a
~contradiction in students’ understanding of the role played by the DSP, While focus
" group discussions pointed to a DSP doininated by the needs of the visually impaired,
the survey reveals that disabled students percaive the DSP as playing a mediatory role
between them and the academic environment of Wits. Assuming that the focus group
discussions and survey complement one another (Room, 1984) an explanation
accounting for thxs discrepancy refers to the inferior education of Black disabled -
learners,  The poor quality of education, combined with a lack of facilities,

programmes and rained staff has meant that students perceive the DSP as playing an -

integrative role, as shown in the survey. Yet their disappointment in some of the ways
it academically integrates the disabled were uncovered in the foous groups.

Specifically, regret was expressed by mformants over the failure of the DSP to assume '

an authnntatwe and protective role, -

' The view that students are disappointed by the DSP’s failure o ‘mother’ them is
supported by referring to the explanations offered by the 24% of respondents who-
" claimed that the DSP did not facilitate their academic integration, or the integration of
other students, In clarifying this, respondents referred to the fact that. converted
material is often received late, that staff members are incompetent,' and that the role
played by the DSP in facilitating the academic integration of disabled students is
constrained by the prejudicial attitudes of Wits students and staff Not one response

. indicated that the DSP does not facilitate their academic integration, or the integration

of othér students as they can cope without such ‘mothering’. Inustead these
explanations argue that the DSP is filing to provide for disabled students becanse of
inefficiency, incompetence and prejudice,

The above disoussion shows that at an academio level, the DSP plays a niediatory role
between disabled students and Wits, a role recognised in the Undetgraduate Admission
Application Bookiet (General Information for Applicants, 1998: 17) iﬁ which disabled
people applying to Wits are assured that the “Disabled Students Programme will make
special arrangements fo assist any such student who gains admission to the
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University...if advised in advance”. This mediatory role is further acknowledged in the
Discibled Students Programme 1997 Guide for Lecturers, in which the DSP sees itself
as responsible for faciitating between disabled students and departments, and co-
ordinating DSP academically oriented semces like readmg and brailling progmmmes,
sign language and maths mtonals

The DSP plays an additionat mediatory Tole, negotiating between disabled studeats and
the broader South Afiivan society by means of its bridging programme. According to
Roberts (1997b), tis is intended particuladly for blind and partially sighted students,
aiming at getting them to become mdependent and proof of clalms that the issues of -
the wsually nnpmred dommate the DSP . _
Independence promotion involves teachmg students how to: |
o Ask relevant questions about their egvironment
= Use g long cane R " .
* Become computer literate in which they learn keyboard and typing skills, as well a8
* how to use word perfect, the scanner, brailler, zoom text, and printer
* Use cassettes as 2 study medlum
These skills need to be taught at Wits as students do not Ieam them at school, a
consequence of the inferior education offered for disabled learners. “T'hus, the DSP is
bridging the gap betwesn Wits and a broader South African society which does not
prepare students adequately for the *big world®, both socially and academically. That
the DSP plays this mediatory role firrther supports the claim that discrepancies in
studentg’ perceptions over the role played by the DSP can be attributed to the contrast
between their experiences at school and at Wits, Alluding to the oppression resulting
from institutionalisation, Roberts (1997b) argues that “(a) philosophy of education
needs to be developed where students with special needs are empowered to function 23
equitable members of society”, = As discussed, the: need for such an education system
has been recognised, with the NCSNET/NCESS (1997b:53) recommendatmn that
“leeslﬂlls education be provided &t all levels of education™. I this i is tmplermnted Wits
will no longer have to compensate for the inadequacy of school education.
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A final issue considered under this section is whether the mediatory role played by the
_DSP between disabled students, Wits and South Affica means that the DSP is a.
“dumping ground’ for -disa_bled students Chartton (1997) was adamant that this was
" ot the case, maintaining that the DSP “is part of the university”, playing an assistive
ind supportive role. A number of disabled students supported this claim, erguing that
' “Fit waswt for the DSP, if we were acting as individuals, we wouldu’t be recogrised”
| (Blind Tnformant 5), and that when disabled students are referred to the DSP it is a
sign that departmenfs “recognise the existence of the DSP, so 1t s not isolated™
(Partially Sighted Respondent 13).

 However, Ruth Mo_rgan (1997) quesﬁoned this, saying that historically the DSP has
been detached from the rest of Wits, and that it is seen by both students and lecturers
as playing a mothenng role for. disabled students. The fact that departments refer .
disable& students to the DSP on the basis of their dié_;ability rather than their gﬁevzmce
is prooﬁ according to her, that the DSP has a tendency to be a ‘dumping ground”
within Wits. As has been argued, this can be traced back to the institutionalised -
separé;ﬁon of the disabled from society. However, it is also a consequence of disabled
 students” ac;eptance of their oppression. Instead of éha!langing thig as 2 Postmodem
:u:iderstanding of disability urges them tb they are conforming to essentialist or
structumhst conceptions of disability in which they adapt to the envnronment  OF expect
the env:ronment to accommodate them.

man attedmt to overcome this ‘dumping ground” syndrome, which involvés an attitude -
of “you're disabled, so let that department deal with your grievances” (Morgax,

' 1997), awareness workshaps are conducied for stalf.  As another example of.
mediation by the DSP between disabled students and Wits, these attempt to change
prejudmal attitudes, and show staff members st all Jevels how to treat disabled
students simply as students (DSP, 1997). The authoritative stance of the DSP is clear -
as these workshops are co-ordinated by this Department with Jittle sr;udenf

 involverment. So although the DSP is attempting to 'challenge the disablemeﬁt of

impaired students as jmplied within structuralist uﬁdermndings of disability, this
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endeavour is located within an essmuahst paradigm in which the DSP is the
_ professlonal authority.

One workshop 'co«ordinabed by the DSP was especially ambitious, revealing to the
deans and vice-chancellor that the DSP ; .mot be held predominantly responsible for
raising the funds needed 1o integrate disabiod students at Wits, Charlton (1997)
recounted this mdent, saying that -it was “educational.. At was ten minutes worth of

finding out what it would be Tike to be blind” Morgan (1997) too spoke ahout this
awareness bid, saying that it “stunned them (the deans and Vice-chancellor) into
silence”, and that after the “educational ten mimutes”, there was & suggestion that
departments should start assuming more responsibility For disabled students studying
under them, and that government must be lobbied for more funding. However, the
DSP was 1dentlﬁed a8 the body co-ordinating such ﬁmdrmsmg, which indicates that it
is still & *cubby-hote” within which to slot disability issues, .
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The Desxred Sltuatlon, ‘what should be
it's uery wnme of the university to be proud of accepting, am‘ of
. having so many disabled peaple and the best equipment for them whereas
o in_fuct it's not like this,  Evther the university must stop accepting
a‘isabléd people or alternatively, they must do as mauch as they can in
order 1o accommodate them in everything, in every respect”
' (Blind Informant 5).

" Having described and analysed the situation as it currently exists at the level of South

Aftica and Wits, this soction will explore disabled students’ perceptions of what is

~ needed to achieve the desired situation, one of integration and participation within the
 physical, soclal and academic environments of Wits.

By exploring students’ perceptions of what is needed, the needs analysis component of
this research conformed te Witkin et al's. (19935) cﬁterion of a valid assessment. As

shown in the literature review, a needs assessment is deemed valid if it focuses initially

on the primary level, consisting of service receivers. Only once the needs of this level

have been evaluated s:hould assessments focusing on service providers and resources -
be undertaken. Thus, this. research can be viewed as providing a foundation for ﬁ.li_'ther

analyses, ' -

Tn addition, assessing the needs of disabled studenis at Wits entailed subscribing to the
three stages identified by Witlcm et al (1995). - As part of the preassessment, DSP
registe’red students were identified as the target group, and an investigation was
undertaken about how to contect this group, and obtam data. In the assessment stage,
8 multiplicity of research techniques were used, so confomung to Kimmel’s (1977)
- mcomendanon. Analysis of documents, interviews, focus group dIuClISSiDHS, and
participant observation were all embraced to assess the situation as it durrently exists at
Wits, as well a3 to fbnmlate a'target state. Finally, this ideal situation way evaluated
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in & survey, the findings of which are reported here. As such, this section is based
predominantly on the twenty one survey responses received, in which students were
asked to evaluate suggested salutions in terms of their benefit. Consequently, this
section in no way represents the views of all disabled students at Wits.

_ In attempting to concisely express students’ perceptions of this desired situation, the
five-point rating scale used in the survey to evaluate how beneficial suggestions were
 has been collapsed. In this section, the first two and last two options of this measure
have been combined, which allows 2 discussion of whether students identified solutions
" as not beneficial, or as very beneficial. While most proposals were supported by a%
disabled students, even though they were simed at integrating students with one
impairment rather than another, differences of significance will be referred to.

B! asking students to evaluate suggestions amled at making Wits more physically
© accessible, the survey was conforming fo a structuralist understanding of disability. As
such, it recognised that those with mtpau'ments, particularly of a visual and 'physiéal
 mature are disabled by matérial obstacles. While many of the suggestions in the
- questionnaire were aimed at a particular impairment, unaffected respondents ﬁ'équenﬂy
 supported these, even though they would not benefit. This indicates that despite
differences between impairment defined groupings disabled students are oﬁen aware
of the obstacles confronting the'r peers, and uphold their megrauan within Wits’
phyﬂical emronment '

To illustrate, shggestions to make access routes around Wits more accessible for

- disabled students, were positively received, with 80% of respondents indiéat_ing that -
-pla.démént arcas should e established for mobile obstacles like dustbins and
noticeboards andthut souf. sjrnthesise_m be i'nstalled on all treffic lphts bordering -
Wits. Aithough this latter sugéestidn will only benefit the visually impaired, 67% of |
wheel-chair users, and half of deaf students identified ths as beneficial. Sinilarly, of the

13 positive responsex (64%), for erecting wheel-chair accessible mps -around Wits, |
78% of braille users saw this as favourable, Over half of respondents (57%) also |
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supported closing Yale Road to all motor vehicles, a solution that was geen to be
beneficial to braille users in particular, though it was argued that all Wits students
would be safer should this proposal be implemented. Marking the edges of stairs so
they can be easily seen, was supported by 57% of réspondents. While this will only
benefit partially-sighted students by aiding their depth perception, 41% of braille users,
67% of wheel-chair using, and half of deaf students supported this proposition,

~ Not 2!l proposals were supported, as was noticed in a mumber of suggestions,
particularly those pertaining to wheel-chair users. For instance, most survey
respondents. saw no derived benefit from the retnoval of spring loaded doors and
turnstiles from canteen and coffee shop entrances, both of which were identified by
wheel-chair users as inhibiting their social integration. A suggestion to transcond the
ingceessibility of certain buildings for whee_l-chﬁir users was also not resolutely
supported.  Although focus group discussion highlighted the necessity of lifis for
wheel-chair users, only 52% of respondents supported 2 proposal that more lifts be
installed at Wits to ensure that every building and foor at Wits is serviced by a lift. - Al
the whee!-chair users supported this sugge#ﬁon, while 56% of braille users, 14%. of
. those with partial sight, and no deaf students showed solidarity over the plight of
wheel-chair users, _This poor support can ¢ither be seen as a consequence of a lack of
| empsthy about the obstacles facing the physically disabled, or & result of ignorance.
Both of these explanations imply a division within the' disabled population along
impairment lines. The first points to an antagonism between students, but is not likely
- sopsidering the support other suggestions received. The second explanation is more
~ probable, but it nevertheless implies a breakdown in communication between dzsabled
students, as some of the obstacles confronted zre not well known and go solunons are
- mot supported.  While such 4 communication breakdom does not imply the active
antagonism contained within the ﬁrst explanation, there is an écknowiedgement that
the disabled student populntion is divided, and that the needs of the physically impaired
are the least recogrised. This observation supports the arguments made above that the
DSP is dominated by the visually impaired. Asa consequernce, wheel-chair users are
excluded from it, and the barriers they face are 1ot a3 well kniown as those obstructing
visually impaired students. '



Nevertheless, some of the obstacles facing wheel-chair users were recognised as fhe
* following two examples show. Firstly, a convincing majority of respondents (76%)
supported the suggestion that every building at Wits have a wheel-chair accessible
toilet. T adt_ﬁtion, recognising that lifts are inaccessible to both the mobility and
visually impaired, 61% of respondents supported the lowering of fif button panels so
wheel-chair users could easily reach these, with the same percentage of students
'endorsing_ the enlargement of lift buttons s they are easily seen by those with limited
sight. The issue of brailling Lift buttons was also positively reSpondéd to, with most
responuents (71%) supporting this suggestion, including all but one blind student
. (Informant 1). As mentioned above; this student recognised that he is disadvzmtaged'
" by both his impairment and disability, pointing ont that brailling lift buttons would still
not indicate whether the lit had stopped on the correct floor.

This incident was cited to illustrate the tendency for the disabled, in this case blind
students, to insist that the environment be altered to facilitate their complete
 integration. While these students acknowledged that orienteering familiarised them '
with lecture and tutorial venues and tollets, they viewed their disability from within
- structuralist framework, insisting that assumptions not be made about their mobility.
Instend, “everything that can be briilled must be brailled” (Blind Informant 3),
Bowever, this assertion was not supported totally in the survey. While 89% of braille
" users support the brailling of Tecture and tutorial numbers (4 suggestion that receivéd a
- support total of 66%), only 56% endarsed brailling the labels of toilets. This suggests
. that some blind students recognise that their iinﬁah'fnent necessitates orientation, but
once mastered, the brailling of “everything that can be brailled” (Blind Informant 3)
. will not accommodate them any more than they alréady‘ are, In short, they are
recognising that they are disadvantaged by both their impairment and disabi_lity, & point
expressed by a number of students who argued that even if labels for toilets and lecture
and tutorial rooms were hrailled, they would still not know where to find these brailled

notes.
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These examples point to a failure of the survey questionnaire fo adequately distinguish
between impairment and disebility, and to acknowledge that both disadvantage the
individual. Such 4 recognition way facilitated by the partial administration of the
survey by the researcher. Interacting with respondents, especially blind students,
allowed them to cﬁﬁcise guggestions made,'these faults arising as a consequence of the
disadvantages assodiated with being bfind. As this interaction was niot replicated with
other disabled students, apart from one partially sighted respondent (10), distinctions
between impairment and cbsabthty werg not obtained from them, which explains their
ahsence from this report,

 As deaf students are not constrained by the physical accessibiity of Wits, the focus of
 this section has been on the nieeds of the mobility and visually impaired. As argued
- throughout, wheel-chair users are especially constrairied by physical obstacles, which
inipact riegatively on their social and academic integration, That these obstacles are
not being sufficiently challenged by the DSP has been traced to bureaucratic and
financial constraints. The mgmﬁcance of these are remforced in this section as the

implementation of most of the wheel-ohair user oriented proposals involve mujor

structural changes. As such, removing turnstiles and spring loaded doors and
installing ramps, lifts and wheel-chair friendly toilets require administrative consent, .
- and financial resources. In attempting to challenge the physical inaccessibility of Wits
wheel-chair: asers need to be aware that Wits itself'is structurally constrained.

Hovéever, chatlenges aited at barriers in the physical environment of Wits are not only
bureaucratically and “financially constrained. Many of the abstacles idemified,
especially by the partially sighted, could easily and cheaply be transcended. A can of
paint is all that is required fo mark the edges of steps, eslarge the numbers of lecture
and tutoria! venues or write men and womén on toilet doors as the partially sighted are
not able to differentiate between the symbols for male and fomale. The simplicity of
these solutions points to both negative staff attitudes towards the disabled, as well as a
tack nf communication between staff and students, both of which have been discussed.
Such discrimination and unknowingﬁcss points yet again to the neceésity for disabled
~ students to be involved in_ promaoting awareness of their experence and needs, as this
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section has attempted to do. Although it conforms to a structuralist understanding of
" disability, Postmodern conceptions of the disabled as the experts are also contained
within this discussion of what students’ perceive as needed within Wits’ physical
environment. As such, the disabled are viewed as the specwhsts knowing the
solutions to the obstacles they encounter. -

Wits: Social Environment
Drawing on an interactive view of disability, d:swss:ons pertaining to the social

integration of disabled students at 'Wits identified a role for both the students and the
bro#der social context, As shown, disarinﬁﬁatory staff and student attitudes were
1denttﬁed as & greater inhibitor to disabled integration than was the physical
elmronment In many cases such negatWe “attitudes are a consequence of ignorance.
An interactive uuderstandmg_ of dmab:hty identifies disabled students as being
' accountable for this lack of knowledge by not promoting awareness of their
experiences and needs. Such awareness promotion can oceur _. informally in
interpersonal interactions, ot in more formalised seminars,

Hurst (1996) has promoted the efficacy of awareness workshops in overcoming
dis‘briminatory attitudes, raising & sumber of questions about them. One of these is
‘who is being targeted?’. With regards to DSP co-ordinated workshops, the answer is

* lecturers, but a problem encountered is that many do not attend these workshops. A
possible solution is that participation be made mandatory for either staf¥, students or
both. While Hurst has questioned the efféctiveness of this, 43% of disabled students
indicated that all staff members should attend workshop_s.-on & compulsory basis, while

- just 19% said that only employees having contact with disaﬁled students should attend -
workshops on a mandatory basis. This discrepancy stems from an “investment view” of
awareness by disabled students in which they argued that although many staff members
do not at present have dealings with disabled students, they may have in the future, and
should be educated prior to such interactions. As such, students are answering a
second question raised by Huest, namely *should awareness workshops be held before
o after meeting with disabled people 7", '
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- Suggestions that student attendance at awareness workshops be made mandatory

. received little support, Only 29% of respondents felt either that all Wits students or
ouly bursary students having dealings with disabled learmers should attend. In contrast
to the more formal approach to altering staff attitudes, disabled students maintained
that changing the attitudes of fellow students was their responsibility, having litle or
nothing to do with Wits or the DSP. Disoussed more in the next section, this finding
suggests the appropriation of responsibility by disabled studénts. Similar to the view
expressed by students that they are responsible for making their own fiends
independeritly of the DSP, here too is the endorsement of 2 Postmodemn conception of |
| aocoutebilty, B

' Assuuung responsxbﬂity for altermg fellow ah.ldent attxtudes towards disabmty was
- moderated by a suggestion in the focus group for blmd students that the DSP make use
of nationally recognised days, for example National Disability Day (19 September this
) }"_ear), to co-ordinate a disability open day. In students opinion, this would faciitate
mixed social integration and the promotion of awareness, aid was suppott'ed by 76%
of'm,xrvey'raspundents. While disabled students would be involved in such an attempt;
. they do not see themselves as co-ordi_nating_it, but place this facilitative role in the '
hands of a ‘mothering’ DSP., o

Wiis: Acade ~1_1i_cE_____g_;l_l_g_g§

The academic integration of disabled students at Wits is influenced by both the physical
environment, and their need for assistance. Lazzero’s (1993) definition of assistive
technology as any mechanlsm facilitating the independent acquisition of information is
auseful one. As references to interpreters have done, personnel will also be referred to
as assistive deviceé' thereby recognising that people can also play an assistive role,
That disabled students viewed susp~e* from people as a detraction from their
' mdependence nieeds noting as this meant their greater support for technology. -

Before. exploting how the physical environment as well as the need for aid impact on
" academic integration, perceptions by disabled studemts of their isolation from
administrative procedures will be discussed, As pointed out, 2 number of disabled
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E stﬁdenfs" felt e:éduded from Wits prior to accessing its academic eﬁviromnent, with the

L , focus group discussions for the visually impaired identifying wheel-chair users as the

most affected, A suggestxon 1nade to overcome this isolationwasthr = 7l students
~ be granted concessions when it came to bureaucratic administ. ive procedures In
- effect; tlns proposal was -asking ‘students whether they wanted to reject the
responsih:htws and obligations they, like other Wits students assume. While

. acquiescence would ultimately isolate disabled students from the rest of Wits, 67% of
" survey respondents felt that dissbled students should be granted concessions, That two

- thirds of respondertts. supported this suggestion indicates their perception that the

disabled should be granted the spemal concessions associated with the sick role
(Nettleton, 1995)

A significant finding was the discrepancy between the focus groups and survey with
- regards to the obstacles f‘acing wheel-chair users at an administrative level. Only ane
 third (33%) of wheei-chair users identifierd the need for special concessions here,
- although the focus groups identified them as being the most influenced, 2 consequence
of narrow quening aress, fellow stuc_lehts’ discrimination_ and high counters which
detract from their privacy. This reaffirms the argument above, that students with
different impairments are not always aware of the obstacles confronting others, proof
of a communication breekdown along impairment lines.

With regard to physicat features, the potential of noticeboards for the academic, and
 social integravion of the disabled was not emphatically recogmsed with only 57% of
respondents saying that noticeboards should be set aside for the d:sahled ‘Those not
supporting this option felt that notices placed on other noticeboards would not he
posted on those set aside for the disabled, a consequence of apathy and ignorance on
the part of Wits staff and students. By blaming the rest of Wits, these students dismiss
what could potentially inchude them, although requiring their involvement in promoting
the full use of noticchoards. In short, they are qumk to blame others for ihults that
they also exhlblt
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Of those who indicated support for designated noticeboards, 80% said notices should -
be placed at & 1ovrer_level; 81% supported enlarging the text of these notices, while
§3% maintained that notices placed on designated boacds should be brailled. Students
supporting the designation of noticeboards catering for the disabled acknowledged the
n.eed for placed notices to be in an accessible medium, Thus, they gonfirm Sheffield
Hallam's (1994) identification of accesmble mformatlon as contributing to their

independence.

 Arising from the inaccessibility of Wits libraries; most proposed solutions received
conclusive support. With regards to assistive technology, the needs of partially sighted

students were recognised with 76% of respondents supporting the installation of zoom
text on library computers. Alihough this proposal implies financial outlay, the
- installation of paper guides on photouopy machmes which clearly show the placement
direction of material being copied is not. Supported by 66% of respondents,
- implementing this would preatly enhance the independence of partially sighted
students, In contrast to the researcher’s original understanding of the problems
. encountersd while photocopying, it apbears that students with partial sight'are able to
distinguish the buttons to push on photocopy machites, but are ynable to discern
where to place papers for copying. As these students rely completely on photdcopiers
‘to make readings accessible by enlarging them, this suggestion would mean their
freedain from the DSP photocopier which currently caters for them,

However, just 57% of respondents felt that library sheif numbers should be entarged
particularly for the partially sighted, although wheelchair using students would also
benefit. In comperison to the 67% of wheel-chair users who supported this proposal,
only 43% of partially sighted students identified this as beneficial,’ From the survey, it
appears that enlatging library shelf mumbers will not greatly advantage students with
partial sight, despite assertions to the contrary in focus group discussions. This

- discrepancy could also be attributed to the use of both qualitative and quantitative

methods in this research (Bryman, 1988), However, as the two can act as “vseful
correctives of each other” (Room, 1984:173), another explanation is that partially
- sighted students are not homogeneously affected. As such, only those with extremely.
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- limited vision identified this propqsal as bepeficial. ‘Arising from the limitation of
SUrveys (McNei]l, 1985) this_ could not be confirmed. '

Most (’?6%) Survey [esponsos sympatlused with the problems the blind have in
accessing academic information. This was shown by endormng the suggestion that
networks be established between Wits libraries and the South Afiican National Library
for the blind so that brailled material could be easily accegsed, This propoéal Ms‘
originated in the focus group for blind students on the understanding that libraries
would assume this responsibility, and not the DSP as it is already overworked in
converting course handouts and reading packs. Again supporting an argument
throughout, this shows that students do not see themselves as respongible for their
academic intepration. Instend they identify other structures as having the capacity to
inchide them, ‘thereby viewing their disability within a structuralist viewpoint in whlch_
~ the environment must alter to accommodate tham

Argued above, personnel can also be viewed s a link betweey: the disabled and their
environment. As some students argued that using peréonnel as opposed to technology
detracted from their independence, they supported the latter mofe’, at least in
discussions. However, this is not adequately reflected frdm the survey as questions
were posed ag additive, and not as efthier, or. Nevertheless, 85% of respondents felt
that a librarian whose job description included helping disabled students should be
en:lployed in each libra:y, while only 56% identified Wits bursary students as bemng able
to help disabled studenits access libraries. The justification for this differential support
was that bursary students have the same demands and pressures on them &s do disabled
studenits, atid so empatiy was expressed to fellow students. Another explanation is that
students are criticised for shoddy work. Not taking pride in what they do was levelled
at bursary students who rcad material onto cassette for the DSP. Disabled students
argue that such readers merely clock up the hours with little regard for th.e work
undertaken in that time,  As 4 consequence of this experience, these respondents '
 rejected making use of bursary aided learners 1o assist them in hbranes
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" Although the DSP has a computer centre, a point made was that any facilities,
including computer centres, should be ‘accessible to all disabled students, and
suggestions made hers xeéeived tﬁe most utanimous support. However, some of the
findings in this discussion are flawed by a previously mentioned criticism of the survey,
that it did not distinguish between he disadveatages associated with impairment and
those with disability. As such, it included suggestions on ways to make Wits fully
. accessible to the dlsabled without aclmowledgmg that the impairments of students also

 inhibit their ﬁ.mct:onmg As a consequence, the survey has a tendency of being a wish
list in which students indicated support for any proposal which could enhance their
flmctzoning without considering the consequences of its lmplementatlon The iruth is

 that afl dlsabled students are accommodated within the DSP computer centre, with
B computers ccmta;mng the technology reqmred for disabled students mdependence

- Despite this accommodation by the DSP, 67% of respondents wanted zoom text to be

 installed on computers in centres, & suggestxon that would benefit parhally sighted

students, While there was a tendenoy in the focus group to insist that all computers be
 kitted with zoom text, a moderated view is that one or two computers in centres have
‘this technology installed. . '

Although 71% of respondenté supported the installation of a voice .syuthesiser and
voice recognition system on one computer in each computer centre at Wits, these
suggestions illustra_té the tendency for thé disabled to insist that the environment be
 altered fo accommodate them without acknowledging that they are disadvantaged by
taeir impairmehfs. Not only did they question why only one computer in each centre
be fitted with this technology, thereby denying the costs involved, studenis also
ignored the disruptive influence of such techrology on other leamers. Both of these
assistive advances make use of sound. While voice synthesised techzibiogy could be
silenced by earphones, voice activated computers require the user to speak out lond, so
requiring that separate cubicles be built containing such tecﬁnology. However, the
‘creation of niches containing technologcally eahanced computers will datract from the
mixed infegration of learners in compitter centres as dxsabied students would still be
separated ﬁ-om their non-disabled peers.
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The final suggestion with regards to computer access also veceived overwhelming
" support. Eighty percent of reéponden’ts endorsed the proposal that greater use be
made of infornaion technology. That all braille users identified this option as a
_'_.Iwcessity stems from the fact that computers and information technology like the
Tnternet and e-mail represent a break from written material for them, 50 heralding their
mdapendence from readers who convert material. With mformauon technology, blind
studerlts can casily access comnuted mformatlon, an mvaluable advance in an acadenic
environment. Another attraction is that this information is ﬁ'equently updated meaning
: that disabled smdeﬁl:s, particularly those with ‘visual impairments, have a_cé‘ess to the

most recent date, So transcending their dependence on the outdated cassettes and

brailled material they usually rely on. Mobility impaired students would also benefit -
from such technology as they could obtain valusble information independently of the
physical environment. Providing they could acoess & comguter cemtre, they could
obtein such informatinn, B-mail access would also inform disabled students of social

and academic events happening at Wits. Such informeation is usua_ﬂy posted to alf user
addresses, which would include disabled students, In short, making greater use of
it_lformation téchnology would allow impaired sruda:its to transcend much of their -
.disablement within & -acadenﬁc entvironment. This is partly because information is in
an acce sible medium, however, such feehnology also detracts from the individual,
making users faceless; As a consequence, the impairments - dents would not be

recognised, and so pre_]udlce, felt or enacted, .. uld not be an issue.

Accessing fecture and tutorial content was also shown to be an obstacle facing both
-deaf and visually impaired students, most notebly the partially sighted. As such, they -
made up the bulk of the 61% of respondents who supported the reservation of front
row seats for disabled students. Not only would this allow blind students to supervise
the recording of lecture content, the deaf and partially sighted would be closer to
- written notes on the blackboard and overhoad. Many of the studems who supported

this suggeshon did so on the understanding that front row seats be reserved for -

d:sabled students if they request this, although they themselves would not derive any
benefit. Thus, disabled students are seen as responsible for securing a favourable seat,
instead of automatically accessing this on the basis of their impainmen.
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- Discri_i!iinatoxy' teachmg styles have aiready been sliuded to, and students expressed
.' optimism that workshops would promote awareness of the problems disabled students
encounter in lectures and tutorials. This entailed lecturers nt referring to “this” and

| W” bt t .dﬁbﬁl.')iﬁg these, as well s spelling out new worus both verbally and on the

) ._board ﬁ:r the deaf and wsually m}palred Students also expressed optimism thai these
" workshops would Scilitate the recognition by staff that disabled students may reqtnre

. extra tuition. Sixiy six percent of respondents felt that consultauons i addifion to- -
ainstream lectures and tutorials should be arranged if needed.

The assistive role played by people was also recognised with rag_arﬁs to accessing
lecture and tutorial content, That deaf students are denied access to these was.
' 'recognised_.in that *67% of survey responses supported their. need for sign langﬁage
" inkerpreters. Altbough this suggestion will only benefit the hearing impaired, 78% of

 braille users; 43% of those with partial sight, and 67% of wheel-chair users supported
this suggestion, 50 aiﬁrmng the view that students do support one another providing
- they have knowledge of the barriers inhibiting those with different impairments. o

Another obstacle faced by both the deaf and partially sighted are the difficulties in
recording lecture and tutorial content. Yet only 57% of respondents identified the -
presence of note-takers as being of benefit, with blind students not supborting this
suggestion at all. Such a lack of support can be explained by braille users belief that
the partially sighted shonld record lectures as they do. Tt is also proof that braills users
are unaware of the problems facing students with other impairments, in this case the
deaf, who are unable to both obscrve an interpreter and take notes. ”

While the difficulties facine the hearing impaired in converting verbal communication
into written information was not emphatically regogrﬁsed, the problem confronting the
visually imi)aired when accessing written information was.  Eighty s ercent of
respondents indicated that considerable benefit would be derived from hamng readers
. converting writfen material onto tape. While such support reflects the fact that 16 of
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the 21 survey respondents (76%) are visually impaired, it also reflects the knowledge
that sindents with other impairments have of the obstacle; -::onfronﬁng these students,

| Students were also asked whether note-takers and readers should be 2 ﬁlend, a fellow
: .class-ma're, a bursary studeni, or an employee of Wits. In light of the criticisin made
against students regarding their shoddy work, it was expected that most would support
 hiring staff. Indeed this option received the most support, followed at a distance by the
‘suggestion tht bursary students be used to undertake these finctions. That studeats
wanted readers and note-takers to be paid for their work is clear from their support of
' bursary students over a fife.d or classmate assuming these tagks. In this way students
‘are attempting to overcome the perception that they are a “burder” (Partially Sighted
' Informant 12) mmntmmng that these tasks should be rewarded,

As above, this sécﬁdn has also :shown-that whilé students with impairments. are
 disabled by the environment, such a structuralist understanding of disability allows
 these barriers to be overcome. Not only does this involve altering the physical
- environment, the crugial role played by assistive technology and personnel needs tobe
fecognised when attempting to integrate disabled students academically,
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Resgg_g_ngbllltv |
Bearing in ruind that the theoretical ﬁamework within which this resea.rch is located is
an adapted IL pavadigm, an assomption made was that dlsabied students would locate
the solution to barriers within themselves. That this was not the case, has been alluded
o where applicable, 30 supporting the observation made by Morgan (1997), “most of '
-the (disabled} students (at Wits) are in the mindset of blaming, they are not i a .
poéition 1o teke r‘ésponsibility for themselves... We are still dealing with the aftermath
of the welfare model, and Wits students still see thernsetves as the victims™.

“The truth of this statemer, which points to the structuralist paradigm within which
disabled stadents view thelr disability, was reflected in the survey, Instead of assuming
respansibility for themselves, disabled students identified the Government and Wits as
playing a crucial role in their integration, Before discussing this, and the role that
disabled students envisage for themselves, two observations need to be noted that
problematise dlsabled students’ identification of the Government and Wits a8 mvolved
in their integration

Firstly, these were perceiéed in bath the focus groups and survey as moudlithe
institutions that exist ‘out there’. As a result, there was little understanding by masy of
the students that these institutions have their own agendas, procedures, and are
themiselves structurally constiaine  Secondly, and linked fo the first observation, was
that many cisabled students did not comprehend that implementing changes requires a
se‘quande of events involving consultation and co-crdination. Tnstead, they felt that if
Wits wanted to make itself more accessible to them, it would go abead and make the
_ changes needed. So there was little questioning of where resources would come from,
and who would actually implement changes. This point hes been suggested already, by
referring 'ﬁ;_-stly, to the ciosure of Yale Road. As shown, focus group respondents
expressed great 2nger that more was not done to control teaffic, and they blamed Wits
Adminisration for this failure, not realising that this dec’ don was beyoud Wits, resting
instead within Government. Secondly, the anger expressed by whot} e users
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towardé the ﬁSP uvér the physical inacceési_bility of Wits was shown as unjustified as it -
filed to consider bureaucratic and financial constraints, These two examples point
firstly, to the need for grester commumication between students amd those in
. management pﬁsitions Secondly, they urge disabled students to assume responsibility,
even if this involves empowering themselves with knowledge, and becoming aware that

Wits and the Government are not independent institutions. R

Foous group discussions indicated that disabled studént_s perceived the government as
. a fundey, providing the money for changes to be implemented, In kesping with the
observation that disabled students are not aware of the constraints on charnment, this
view sidelines the reality of competing demands, especially in 2 post-aparthéid society
in which a democratic Government is expected to tedress the inequalities of the past.
Disebled students” failure to comprehend this is revealed in their identification of the
Government as being primarily responsible for two options that they are currently

expected to finance. | | '

| Eighty one percent of respondents maintained that the Govemnment should pay for their
studies. Currently disabled students have to obtait loans, bursaries and scholarships to
pay their fees, and where these cartna be accessed the student is either forced to end
her/his education, or pay for herfhis studies, as two disabled students are cufrently
doing, It was felt by a number of .nformants that as part of redressing the inequalities
of the past, the governmsnt should focus on those who have been historically
marginalised, like the disabled, when providing loans, bursaries and scholarships. For
example, one informant (Blind Respondent 6) said that “when the ANC {Alrican
Nati~~+! Cangress) came into power it promised the disadvantaged it would assist us”.
This quote highlights the tendency for -Yisabled students 10 ignore that the Government
~ has many pressing demands made on it, not least are those pertaining to life-
threatening cond'sons, for instance infant mortsliy. Nevertheless, governmental
nssistance for disabled peogl_e was justified by students bucause education and traiping
- provide th disabled with “freedom and humanity {De.f informant 16).
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Secondly, 71% of respondents said that the government must provide the assistive
" devices needed for independent living, like wheel-chairs, canes, magnifying glasses and
" hearing aids. Currently, tnd congroent with the findings of a study dore in KwaZulu
Natal (DART, 1997), students are responsible for providing these, Their identification
of the government as playing a funding role further affirms DART’s findings, with
*subjects in that study justifying governmental involverient by referring o the high
* costs of assistive technology. However, state responsib_i]ity is complicated according
to DART (1997) because of a lack of palicies, procedures and fanding. So despite
insistence by the disabled of govemﬁentai bnput, it is likely that the disabled will have
“to continue providing ndependence promoting assistive technology themselves.

The above discussion indicates that diszbled students want to absolve thémselveé of
two of the functions they are currently accountable for. By idtii‘yiﬁg the government
as responsible for paying their fees and providing independence promoting assistive
devir -, students are rejecting an adapted IL paradigm. As such, they are not
assuming responsibility for making themselves more independent either through |
education or technology. In keeping with a structuralist paradigm, disabled students
~ see the environment and structures within it as having to change in order to
accommodate them. While thiese oan be altered, there is a tendency for the disabled to
be viewed 28 victims within such an understanding. That disabled students perceive
themnselvea thus is clear from their justification for state assistance, that the government
is obligated to helping them as they are a historically marginalised grouping within
society.

" 'That Wits has an obﬁgaﬁon to provide ior the students studying within if has been
argued by a number of knowledgeable peopte (Bizos, 1996; MoClain, 1996; Morgan,
1997). This is especially true because “a university, financed by public funds, has an
obligation to apply the equality clause and non-discrimination doctring to those who
knock on its doors” (Bizos, 1996:4). Charlton (1997) also recognised that Wits has to
strike a balé;nce between disabled studenis’ constitutional right to education, as well as
their right to be fully accommodated within a learning cnvifonment. So although Wits
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would never turn down an eligible disabled_ student, acceptance depends on whether

- s/he can be accommodated.

That disabled siudents foel they are not has been shown, although it is debatable
 whether all instances of discrimination are actual or felt. Irrespective, and in keeping
with their structuralist understanding, disabled students identified Wits as playing a role
- in ensuring their full participation. As mentioned, disabled students maintained that
Wits has a role to play as a trend setter within the community. As an agent of change
it is responsible for ensuriug that Wiis is representative of 4 broader South African
context (McClain, 1996). However, it also has other tasks to implement, dealing
| speciﬁc_:a_ﬂy with the academic integration of disabled students.

While the government was seen ax responsible for providing the devices needed for
" independent living, Wits was identified by 76% of respoudents as having to provide the
' technology needed for their scademic integration. While the NCSNET/NCESS
Discussion Document (19976) argues that the Department of Education should fund
such techrology, disabled students do not question where Wits will obtain the money
for this, Further supporting this observation of the way in which disabled students
sideline structural constraints, 81% of respondents saw Wits as responsible for making -
~ the physical environment acoessible, and 86% said that Wits should provide the
' ';iersonnel needed for greater integration. As ean be geen, there s little comprehension
on the part of most disabled students that Wits, like the government, is a bureaucracy
with clearly differentiﬁted roles and procedures which limit transformative efforts,

While the tasks identified for Wits by disabled studeats display an ighorance of such
constraints, they aré understzndable, Providing staff and academically oriented assistive
. technology, as well as altering the environment are all concerned with making Wits, as
an academic institution, more academically integrative. In addition, these options all
require funding which is beyond disabled students® means. As such, their exemption of
fesponsibility from these téské was expected.
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However, that 71% of respondents named Wits as responsible for changing staff
attitudes towards disability is significant. Disabled students are effectively absolving
themselves, the experts, from promoting awar. vess about disability. As such they are

- indirectly angwering & question posed by Hurst (1996) in which he asks ‘who should
o present disability awareness workshop ?* The answer is clearly that disabled studenis
do x_ldt identify ihemselves as providers, an issue dis_cﬁssed ruore below.

Although an attempt was mads in the survey to move away from a monohtluc
understanding of Wits by msaggmgatmg it, the tendency within the survey was to
identify the DSP ‘s playing a central role. - In all four of the areas that Wits must. -
assume responsibility for, the DSP was identified as the Department through which to
affect changes. Despite this, there was no indication of where the resources needed
would come from. Although McClain (1996:7) warns against it becoming a “dumping
ground for all matters pertaining to disability”, this further confirms a “cubby-hole’
view of t'he DSP, into which disability issues are slotted. As shown, such a perceptinn
of the TSP is made within all levels of Wits, from upper management down to
~ lecturers. Consequently, there is little comprehension by staff of the constraints limiting

_ theD3Pasa Department within Wits, itself a structurally constrained institution, That
studenta also subscribe to this “nurrow’ view of the DSP has been argued. Instead of
assummg responsibility for themselves, they see the DSP as in  position of authonty,
faulrtating their integratmn at Wlts

This structurally based conception by students is confirmed when coﬂsidering the role
disabled studenis emvisage they should play in facilitating their own integration,
Aocording to the survey, they are responsible only for changing student atfitudes
towards disability. So while every survey respondent urged that disabled students be
involved in awareness 'campaigus, it _'seem that such involvement refers only to
students and not staff, with the DSP identified as the'Deparmxént through which to
affect changes in staff attituces, Thus, if seems that staff members are located outside
of disabled students’ percei\}éd gphere of influence, providing an explanation for the
low attendance by disabled students at awareness workshops for staff. If students feel -
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helpless in affecting the attinuides of those with more power, they will not attend.
workshops aimed at such people.

Disabled students focus on fllow learners in no way upsets the status quo. as these
students are in & similar position to the disabled with regards to power within the Wits
hierarchy. While a blind student in the focus group questioned “would we be listened
to” (Biind Informant 2) when attempting o promote the rights of disabled people,
findings indicate that disabled students feel their voices will be heard by fellow
' students, but not by those higher up in power.

Having seen that the majority of disabled students identify only a small role for
themselves within integrative attempts, one needs to question why tfﬁs is so. Part of an
explapation is definitely located within a history of institutionalisation and isolation,
leading otie informant to say that when he is at 'Wits, “the only people who can make
‘me feel comfortable are the people that I share the same disability with” (Blind
- Informant 5), That confidence and assertiveness are needed to change attitudes and
promote awareness has been made consistently throughiout this report. The absence of
these by learners has been traced to inferior special schooling in which adequate life
skills are not taught. | '

 Another factor s that disabled students are not unified in their efforts. Naturaily each
student i a unique individual with his or her own history, but what is striking are the
- divisions within this group . along lnes of impairment, also atiributed to special
schooling (Roberts, 1593). So while disabled students recognised that promoting
mixed integration and varticipation require unity on their pari, they felt this was
anlikely as “there is no way that we being separated can be united” (Blind Infornant
2). To illustrate, it became apparent in the focus group for braille users that there was a
.divisim between this group of students and those with partial sight, with one braille
user (Blind Informant 3) arguing that “these partially sighteds, really, T don’t see any
~ use for them to call themselves disabled people, if this department (the DSP) was
* managed by me, T would have chased all of them out”, Highlighting his point he tells
how Christmas Nyikila, a braille user; stood for the Student Representamve Cowncil in
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an effort t ~ush for the rights of dissbled students, but that “the only people that were
there to support him wete the totally blind students” {Blind quonnant 3). Antagonism
between wheel-chair users and the visually impaired have also been discussed, further
affirming that the disabled student population at Wits is divided. :

 These divisions sre not only & consequence of the separation of learners in special
schools, Instead, sub-groupings can also be attributed to competition between
studenss. In a situation of budgetary constraints, it is likely that impairment defined .
divisions hatween students will increase as they compete for scarce resources. That
finax ¢ being reduced could mean that needs with ‘cheap’ solutions are
;ﬁrionu:w, 30 alienating wheel-chair_ users in particular, as the sqlutions to the
-~ obstagles inhibitingthem are costly. |

Dmsmns within the student pOpJ]atxon is also a consequence of the fact that each
impairment involves separate issues and expenences While there is a tendency to see '
disabled students as a unified group who agree on things, “it does not happen, in fact
- we have a lot of fights...there are groups, the partially sighted students, they are &
group, and the totally blind students, they are a gmup, and us, we are a group”,
{Wheel-—chau Usmg Informant 19),

- One of these fights involved the provision of trangport, an incident evoking preat anger
for wheel-chair ugers. As mentioned, the DSP offered to co-ordinate the provision of
transport for disabled students, particularly the blind and mobility impaired, but that
the DSM rejected this proposal. The reason for wheel-chair users’ anger was 1ot 50
much 4 consequence of their needs being ovef-ridden, but that they'were not even
consulted, and so had no say in this decision, made instead by the v:sually impaired as
they deominate the DS’\CI

This example also highlights the fact that some disabled students are more politically
' motivated and actively involved in promoting thelr tights than others. Even if the
DSM represents the rights of the visually impaired, wheel-chair using students could
~ still have been informed of this suggestion if they had been in contact with the DSP,
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" finding out what initiatives are being suggested, and making their needs known. Such
 ifferences in political activity were recoguised by an inforsmant (Wheel-chair user 19),
"+ <Pl be straightforward, once somebody stands up and does something, the rest sit
down...we all think that dissbled students have reached a consensus, we don’t, if you -
| :_' stand up and start doing things, everybody sits down and the university thinks you’re
auts, I mean you (are seen as being) the only one with a problem, others are satisfied,
E _ 'fhat’s the truth, we don’t come together as one group”,

' Another reason for not uniting in efforts is that disabled students have bowed to their
marginalisation, In illustrating this, informant 20 was referred to, and her passivity in

o the face o{‘opprasmon is clear as she explaing why she does not challenge her isclated

© status, T don’t like it, but there is nothing I can do”. Tims, the more excluded

 digabled students are from the physical, social and academic environments at Wits, the

. sore acceptable this position becomes. In effect, xsolancm unphes acceptance, which
results in ﬂlrtlmr exclusion, '

Challenging these perceptions of helplessness has been identified as one of the inajor
tasks confronting disability movements. This is clearly needed at Wits, but will not be
undertaken by. the DSM unless it recognises that the disabled have the power to
challenge their oppression. The tendency Tor disabled students to expect Wits, via the
DSP, to accommodate them is reflected in the DSM for ingtance in ifs apathy in -
raising the funds needed for transport. However, that it has the potential to promote
- the rights of the disabled is iflustrated by the establishment of the DSP common room
being initiated by the DEM,

 This di_scus;sion of + wpounsibility shows that disabled students do not conform to an

. adapted IL paradigm which sees them us responsible for challenging their oppression.

For the most part, they view their disability from a structural point of view, blaming the
environment for their disadvantagés: This is significant as the students who -
contributed to this research are assumed to be the most mobilised considering their
involvement, This implies that even the most consclentised students at Wits still do not
see themselves as responsible for challenging their disablement, argning that the
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' ._envimnment must alter instead, While there are a number of reasons for this, a
recogﬁition on their part that the eaviromment will not change without their
| mobilisation is crucial for them to challenge their oppression. Although a niinerity, a
L few students mvolved in the focus groups and survey recognised this. As such, the
 continued margmahsatmn of the disabled at Wits could increasingly be challenged if
_ these stdents can convince others to not “hide behind your disability, but take
responsibility for your own life” (Deaf Informant 16). '

The interactive nature of disability has been constantly referred to in exploring disabled

' students’ experience of disability. Located within a reformed IL paradigm, such a
concephzalisaﬁon_faeilitateﬂ an exploration of th_e_{ways in which the impaired are
disabled within the physical, social and avademic environments of South Afiica, Wits
and the DSP. It also Iprdvides the disabled with the'au_tanomy to promote or inhibit
their integration within these environments. Such independence proved central in
agsessing the needs of disabled students at Wits, allowing them to be the experts in

. deciding what changes are needed. A reformed IL paradigm also formed the backdrop
for evahahng students’ perceptions of who should assume responsibﬁxty for makmg
Wits more sccommodating,

-~ As shown, the merginalised status of the disabled is the result of both environmental
batriers and apathy on their part, ’I‘he physical, social and acadetmc envirouments do
inhibit those with impairments, although. it i+ debatable if this is actual or perceived.

However, by failing to assume responsibility for challenging environmentat barriers,
' insisting that the environent clmnge to accommodate them, the disabled are ‘colluding

in their own oppressior.
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Exploring the imteractive experience of disability at Wits required the inclusion of three’
sociological traditions, essemialism, structuralism aod peculiarism. These were
| synthesised m an adapted IL paradlgm in which dlsablement wag seen ag the .
consequenoe of both environmental barriers and individual. choice. Essentialist
approaches facilitated an euq)lorat.on of how disabled students are expected to adapt to
the physical, soctal and academic envuonments of Wits, Including {5 iradition also
- faclitated an examination of the effects of institutionalisation, parncularly special
. schooling The ways in which disabled students are impeded by environmental barriers
could be stuied by embracing structuralism, Structuralist understandings also alfowed
an exploration of disabled stdents’ perceptions of disability. Finally, Postmodernity
was included to transcend the one-sided view of disability impliea within structuralism.
By including this fradition, disabled stadents were provided with the autonomy 1o
challauge their margmahsanon, of to accept this oppression, '

The view that disability is a dmlogue between the divabled individual and a broader
social context formed the foundation of th:s research, and was mcIuded in a4 two
dimensional model of analysis. As shown in figure 1, this facilitated an exploration of
the fnteraction between the physical. social and academic environments of South
Africa, Wits and the DSP as perceived by disabled students. '

Exploring this interaction entailed locating Wits and disabled students within a
democratic South Aftica. While a niew legal framework and policies protect the
- disabled, these have not been practically realised. As a consequence of incomplete

legislation and increasing demends made on the Govemnment, coinciding with

‘budgetary constraints, dissbled South Afiicans are stil marginafised physically,

 socially and academically, While an interactive view of digability includes challenges to
marginalising barriets, the efficacy of such attempts 'are_ undermined by a legacy of
apattheid and institutionalisation, particularly specialisation, These divided soclety into
Black and White, disabled and non-disabled, as well as separateﬁ the latter along
impairment fines. Consequently, irapaired South Afiicans are not united in efforts
challenging their disablement. '
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~ “This finding was reiterated at Wits, and partly explains why disabled students are -
marpinalised at this level. However, to filly understand this exclusion of dizabied
" leammers requires the inclusion of an interactive view of disability. This facilitates an
. undetstanding that both the physical, social and academic environments of Wits, as
well as disabled students are to blame.

Subscribing to au essentialist view, Wits expects the disabled fo adapt to jts
“environments, This observation is reflected within Wits? policy documents which
reveal that whil? disebility is menuoned, the emphasis is more on race and gender
issues, The physical inaccessibility of Wits can be traced to an essentialist
understanding of disability in wnich those with impainhents are expected to adapt to -
this enwronment Such & conception exempts Wits from assuming respunsxblhty for
accommodating its dis. ...d learners as it implies that they are at fault for not adapting
to the environment, The essentialism of institutionalisation is also observed in the
social environment of Wits, manifest in the attifude that disability belongs with
disability. As a consequence, the DSP is perceived as the Dépanment "dealing with
 disability issues. This attiiude means that the DSP plays & ‘mothering’ role in’
facilitating the academic integration of disabled students. In this way, the disabled are’
denied autonomy within Wits, so while they are expected to adjust to the environment,

thm adaptatmn is facilitated by the DSP

As mentioned. an interactive view of diaability identifies disabled students as ceiluding

-in their marg’..lisation. Yet they fail to acknowledge this in their structurally aligned -
understandire of disability. Consequently, they view themselves a8 the victims of
structural bacriers, and criticise Wits for accepting, but not accommodating them. As
such, they insist that Wits 'change to ensure their_integratioh within its physical, social
and peademic environments. This transformation is perceived by students as taking
place under DSP suparvision. Thus, disubled students alse idemify the DSP ag an
authonty on dlsablhty, and a link between themselves and Wlts
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As shown above, while Wits and disabled students differ in their understandings of
disability, both identify the DSP as an authoritative and protective mediator between
them. 'I‘h:s means that the DSY is attempting i interver.; bofween the essentialist
understandmgs embraced by Wits, as well as the stmctura._.:c wviews held by disabled
students.  As such, it help . students adapt to the physical, rocial and academlc
environments of Wits, while at the same cime ¢r:ailenging barriers within them.

 This ‘mothering’ role by the DSP has meant that it is a cubby-hol: within which to slog
disebility issuss. Neither Wits or students w3sume responsibility or ustegrating the
disabled, although both have a part to pla- ™ hat Wits and disabiind studehts recoguise
~ this role s urged by the researcher, | |

Wits, by accepting disabled students, is obliged to accommodate them. Thus, it must
récognise that while disabled sfudents are adapting, they re isolated from its physical,
sociel and academic environments. Undertaking a formel assessment to identify the
needs of disabled students v 1ld allow Wits to prioritise what changes to mike. As
only a third of DSP registered students involved themselves in this project, the findings
in no way represent the views of all dissbled students at Wits. ‘While thig stﬁdy

" highlights points of interest, it should be seen as mdmatmg arens Tequiring further b

mvesugaﬂom

The rescarcher alse recommends that disabled students recoprise that they are
autoromous agents, capable of challenging their marginalisation. This entails
transoending the effects.of apartheid, institutionalisation and specialisation, and uniticg -
in éfforts to promote their integration. So although there arem - - reasons for why the
disabled at Wits are s’eparated, they need to identify reasons justifying their unification,
A mgmﬂcant reason is that unity will strengthen the:r voice. a3 they challengu their
oppressicn,

‘In short, disabled students have to ‘assume responsibility, and recognise that theu' '
failure to ses themselves as accountable for their marginalised status is the preatest
obstacle to their integration within Wits. ¥'nless they assume responsibility for
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 challenging their oppression, they will continue to be marginalised. Accountability on

- their part involves promoting an appreciation of their experiences and peed., by

) communicating with Wits staff and students, Not only will this transoend i ignorance- |

: | based discrimination. Students will also realise that their accommodation within Wits
_— mﬁcmuy constrained, and not a consequence of prejudicial attitudes,
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Appendix A

“Assistive_Technolo
M airments_?’ (Source: Lazzaro, 1993).
' For Pe ith Visual Impeirments

~ » Speech synthes:sers

.. Allow computers to speak out foud
¢ Magnification systems
-~ -Enlarge the text thsplayed on computer screens and prmted fext. - A software

progratnme already in use at Wits is zoorh text, an “MS-DOS- and Windows- based
. - screen magpification software program’ (Lazza.ro 1993:68)
.+ Braille printers and displays

Translate printed material into Braille. Each Braille character is cailed a cell, and

consists of a varation of 6 dots, a combination of which write letters, maths

symbols and music symbols. While the Perkins Brailler is still in use at Wits, it has
" become qutdsted with the development of the personal computer '

WW‘E _
- Assistive technology can offer much for the deaf; but devwes that are pertinent to Wits

inctude:
» Text Telephenes, or Telecommunications Devices for the Deaf and relay
services -
Allow the deaf to communicate wrth others over the telephone Payphone Text:
telephones are available, and can be ensily instalied on any payphone. Relay
services allow for the transcendence of the text telephone flaw, which is that both
people communicating have to have a text telephone system. Relay services involve
translating fext into spoken word, and vice versa, thus a hearing person acts as a
translator. Fax machmes can also be used, although they do limit rapid two way
communication,
v Baudot/ ASCH moedems
" Linked to personal computers these facilitate comnmmcatxon between both text
: telephones and other personal computers '
- Computer aided transcription
' Provides a real time hard sopy printout of meetings, for example a tutorial and
lecture sifuation, however requires a typist, personal computer and large chsplay .
monitor .
» Signalling systems
Monitor the environment for i maportant sound sources, for example the doorbell or
- alarm clock, eonverting these sounds into visual or tactile output
» Capiioning systems
Make tefevision more accessible by translating spoken words into text.
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For Persons with Motor Impairments:

e Adapted keyboards

. Adaptions vary to suit différent motor impairments, but is an mzportant
techmological advance as two of the wheelchair users interviewed at Wits did not

* have the use of one of their arms ither

¢ Vuice recognition systems
Translate the spoker ord into text or computer commands
o The ‘Online Worle . :

: Cons:mngofEleampraﬂ L1ve(".1atttng aud the Internet is also a vast area to
be tapped by disabled students, espeusally when attempting o access information,
thig is because it can be accessible to all students with lmpammnts wrth the sid of -
computer linked assistive hechnology :
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Apgendlx B
“Profile of Dlsab!
Braille Users (Fecus Group discussion on the 22 August 1997) .
Blmd Informant 1. Male with 2 mobility disability in addition to
- Blindness
Blind Informant 2. - Male . :
Blind Informant 3, Male, although classified as a Braille user, is able
. tosee as the eye disease he has is degenerative
Blind Informant 4. Meale, running for the Student R.eprmentanve
T Coumeil
Blind Informant 5. - . Male
Blmd Informant 6. Male
gjﬂﬂxﬁm@oms Gronp Dlscnssmn on the 18 August 1997)
Partially Sighted Informant 7. Albino male .
* Partinlly Sighted Informant 8, Male
- Partially Sighted Informant9. ~ Albino femalfe

Partially Sighted Informant 10. Albio female
Partially Sighted Informant 11. Male =
* Partinlly Sighted Informart 12, Albino male
. Partially Sighted Informant 13. Female
. Partially Sighted Informant 14.  Albino female

Deaf Students: D (Focus Group Discussion on the 20 August 1997)

Deaf Informant 15. - Male
Deaf Informant 16, Male, an ex Wits student wrrently studymg
through UNISA

Whegl-chair Users (Focus Grnup D:scusslon on tl:e 20 August 1997)
‘Wheel-chair Using Informant 17.  Male

- ‘Wheel-chair Using Informant 18.  Male
Wheel-chair Using Informant 1$. ~ Male
Whegl-chair Using Informant 20,  Pemale
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“Profile of Disabled Stndent “urvev Respondents”

Braille U
Blind Respondent 1, _
Blind Respondent 2. .
Blind Respondent 3,
Blind Respondent 4.
Blind Respondent 5,
- Blind Respondent &,
.. Biind Respondent 7.
- Blind Respondent &,
- Blind Respondmt 9.

ight

- Partially Sighted Respmdent 10. -

Partially Sighted Respondent 11,
Partially Sighted Respondent 12.
Partially Sighted Respondent 13,
Partially Sighted Respondent 14,

Partially Sighted Respondent 15. -

* Pertially Sighted Raspondent 16,
Dest: D

" Deaf Respondent 17.

.Deaf Respondent 13,

-C

Male BA Education Student

Male BA Student
Male BA Student

‘Male BA Student -

Male B Comm Student.
Male BA Student

Mle BA Student

Male B Comm

- Male BA Student

Female BA Student
Female BA Student
Female BA Studem

* Male BA Student

Miale B Comm Student
Male PA Student
Male ex BA Student

Male B Comm Student

Ex Wit Student Male Student at
UNISA -

" Wheel-chair Us-ng Respondant 19. Female BA Student
Wheel-chair Using Respondent 20.  Male BA Fine Arts Student

‘Wheel-chair Using Respondent 21,

Male BA Student



Appendix D
- “Questionnaire used in Survey as part of the Needs Anaiysis of
Disabled Students at Wiis” ' _ -

gmgg. al Detai .gf R_eg.p_ondgn

- Where apphcable, circle the npﬁon that is relevant to you:
1.  Gender . ' (I)Female
' o ' : (2) Male
2. Age _ (years)

3. Type of Disability (1) Braille User

. . 2)Deaf

(3) Partially Sighted
_ {4) Wheel-Chair User

4 AgeofDisability Onset  ()Bith =

: : ' ' Months

Years
8a.  Was the school you matriculated from a:
(1) Special Schooi
{2) Non-Speclal or anstream School

5b. I'Iease name the school you matricolated from*

6. Did this school cater for your disability with regards to:
(») Facilities
(b) Programmes
{0) Trained Personnel

"%, What Degres are yon studying for at Wits ?

8, What year did you start studying at Wits ?

—

? fré your studies Heing financed ?
s circle all those that ate relevant to the payment of your studies:
; (1) Parents/ Family = =
(2) Seif
{3} Laiversity Student Loan
{4) University Bursary
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(5) University Scholarship
{6) Other Loan

(7) Gther Bursary

{8) Other Scholarship
- (9) Other (Specify):

" 10. Do you stay in residence ? (1) Yes
. T . (@)No

11.  Hfyes, which residence ?

' (0) Not Applicable

12.  Does this residence cater for your disability with regnrds to:
() Facilities.
it} Programmes.
() Trained Personnel
(0) Not Applicable

" Ngeds Hdentification and Evaluation

Where applicable, please indicate what would aflow you to more fully participate at
‘Wits, and how beneficial the suggestion is, grades are as follows:

{1)  Would be of no benefit

(2).  Youwould experience limited benefit

(3)  Would be beneficial

(4}  Would be very beneficial

{5) Isanecessity

L Access to Facilities
A ess Rou: und Cam
13,  Closing Yale Rond to motor vehicles
M@E)DEG)
. 14,  Erecting wheel-chair accessible ramps to easure that the whole of WItS is
aceessible to wheel-chairs '
D@ G G5)

15, Establishmg designated placement areas for dustbins, noticeboards and |
: other ‘mobile’ cbsiacles so they do not obstruct pathways
_ QIGIOIGOTE)
16. qutallmg sound synthesisers on traffic lights that border Wits
(1@ G @) (5)
17.  Marking the tages of stairs with paint so the edges are easdy seen
: IIOIOTE)
13,  Removing turnstiles from canteen and coffee shop entrances
: W@ HG)
19, Removmg spring-loaded doors



- 20.

2L

22,

24,

26.

27,

29.

f-‘°°

PR
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OO

Lecture/ Tutorihl Venugg‘

_Brail!mg the numhers indicatmg lecture and tutorial venucs

_ M@ @ EG)
Changing seating arrangements so that students with disabilities are more
fully accommodated in such venues _
OB @E).
Enlargmg the numbers indicating lecture and tutorial venues
M@ B G)
Resemng front row seats for studenty with disabilities
(1) @) (1) @) (5)

Lifis

_ Brailli'ng' lift buttons

(1)@ BB G)

Enlargin: lift button numbers
WRB@®E)

Installing mare lifts so that every building and floor is serviced by a lift
W@ B9 6)

Iawering lift button panels
| QB @E)

Toilets

Brailling ‘Male’ and ‘Female’ labelﬁ
P ISTOTE)

Ensuring that every building at Wity has a wheel-chair m'.cessible toilet
(1) (2) 13) (4) (5)

_ Wrmng ‘Male’ and ‘Female’ Iabels 1n large leiters

M@

Access to In ation

Administrative Information

Do you think that students with disabilities should have concessions when

it comes to bareaucratic administrative procedures like obtaining student
- cards, paying fees and registering at Wits ?

(1) Yes
(@) No

Begks. Journals and Other Readings

Having readers who read material onto tape

(DB D)



 Should this note-taker be:
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Should readers be: :
. (1) A ftiend in the class

(2) A feltow class-mate

(3) A bursary student undertaking this task as

part of bursary requirements :

(4) An employee of Wits hired in the capacity of

reader

(0) Not Apphcable

Computer Centres-

Tostalling zoom text on computers in computer centres

LW@AGHG

Instailing a voice synthesiser on one computer in each cmi:puter centre af

Wity
: M) BHEG)
Installing a voice recognition system on one camputer in each eompuber
centre at Wits. B IVTOISTES
Making greater use of information tecknology, such as Interuet and e
mail to accesy information (1) (2) (3) (4) (5)

" Lecture and Tutorial Co.n;gnt

Attending consultations with lectures and tutors that are in addition tg
the lectures and tutoriais already attended
(1) (234 (5}

'Havmg a sign langnuge interpreter present in both lectures aud tutorials

(1) (2) 3) (4) (5) _
Having a note-taker present in hoth lectures and tutorials
(D@ '

(1) A friend in the class
(2) A fellow class-mate
(3) A bursary student undertaking this task as

~ part of bursary requirements
. (4) An employee of Wits hired in the capacity of
note-taker
{0) Not Apphcable
: lerarles . '
Employing a librarian whose job descnpt:on includes aiding students with
disabihtles
. OIATOTOTE
Enl&rging shelf numbers in the libraries
(HABD@E

‘Establishing a network system between Wits libraries and the South -

African Natiopal Library for the Blind so Brailled informiation can be

more easily accessed
(D23 (4 (5)
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'. 45, Installing paper guides which clezrly show the placement direction of '
© materials bemg copied on photocopy machines
I IOIO16))
- 46,  Installing Zoom text on gne contputer in each lbrary st Wits
. I OIS
47, Making use of bursary students to access informatioe from Fbraries like
' baoks and ]numais, and tc make photocopies

(1) @& @ (5)
F. Noticehoards
. 48, Designating noticeboards for students with d:sabilrties
o OIATOTORE)
‘49, - Ensuring that notices placed on such des:guated not:ceboards are placed
at a Yower level :
_ HRO@EG) '
50, Ensuring that notices placed ou such designated noticeboards are
-enlarged .
o ITOIOIO N
51. Ensuring tlmt notices placed on such designated noticeboards are Brailled
(HRYG) @G
1, Atﬁgdgg

5¢.  From your experience, do staﬂ' members {for example §ecturers, tuters,
!lhrarmns, administrative persopnel) at Wits accommodate/ accept you ?

(1) Yes

{(2)No -

53.  Please explain your answer: :

54. Doyonsee yomelf as a folty mtegrated student within the student body .
at Wits ?
: (1) Yes

(2)No

55, Howdo yon'.think the student body at Wifs sees yon ?.

§6.  Who should attend disability awareness workshops on a compulsory
basis?



- 87,

58,

. 60,

6L

62-

a5,
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(1) All staff members at Wits
" '(2) Only staff members who have contact with
students with disabilities
(3) All students attending Wits '
(4) Bursary students who deal with students with
disabilities as part of their bursary contracts
{5) “ttendance at such workshops should be
- voluntary forall

De you think 2 disabihty open t!ay co-ordinated hy the DSP would
facilitate the social integmf:on o z‘*uden{s mth and without disabxlmes" :

AN
) (za . .
Should students with disabilitiw.:: : "lity awareness
campaigns at Wis? (1) ¥ C
. (Z)No -
Imtegration
Do you think the DSP facllitates the academll: imeegu: '*mn uf students with
: dlsabmtms? ' (1) Yes -
_ (2)No _
Does the DSP facilitate your academic integration ?
{1) Yes
_ (2) No
Please explain your answer;

Do you think the DSP facilitates the social integration of stud(-.nts with
diszbilities ¢

(1) Yes

(2) No

" Does the DST facilitate your social integration ?

(1) Yes
{2) No

Please explain your answer:

Do you think the DSP should play = role in socially integraﬂug stadents |
with disabilities ?
: {1) Yes
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{2) No
- 66, 'Do you make use of any of the sports/ recreational facilities offered at
“Wits?
' (1) Yes
: (2} No
67.  If yes, which do you make use of ?
_ _ - {0) Not Applicable
68, . Ifno, whynot? -
(0) Not Applicable

Responsibility S |
In your opiniox, who should assume responsibility for:

69.  Paying for your studies ? (1) The Government
o _ : {2) Wits via the affected Faculty (for e:rample
Artg)
(3) Wits via the affected academic Department
{for exa.rnple English}
(4) Wits via the DSP
(5) The individual student

70.  Providing assistive devices that contribute to mdependent living, such as
wheel»dmu's, canes, magnifying glasses and hearing aids
(1) The Government
(2) Wits via th . ffected Faculty (for emmple
Arts) :
- (3) Wits via the affected academic Department
{for example English)
(4) Wits via the DSP
{5) The individual student

) P Providmg assistive devices that facilitate academic integration, such as
Perkins Braillevs, zoom text and Teldem systems
: (1) The Government
(2) Wits via the affected Faculty (for example
. Artg)
(3) Wits via the affected academ.c Department
(for example English) - .
(4) Wits via the DSP
_{5) The individual student

72.  Providing personne] needed for greater integration, such ag mterpreters,
note—tukers mnd readers _
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(1) The Govenunent
(2) Wits via the affected Faculty (for exmmple
Aris)

~ (3) Wits via the affected academic Departwent
{for example English)
{4) Wits via the D8P
{(5) The individual student

73,  Changing staﬂ' attitudes towards disability
S (1) The Governrient
(2) Wits via the affected Faculty (for example
Arts)
(3) Wits via the aifected academic Department.
(for exarmple English)
(4) Wits via the DSP
(5) The individual student

74.  Changing student attitudes towards disability
: (1) The Government
© (2) Wits via the affected Faculty (for example

Arls) :
(3) Wits via the affected acadennc Department
(for example English)
(4) Wits via the DSP
{5) The individual studem

75.  Altering the environment so that students with disabilities are more fully
integrated, for example Brailling and ealarging lift buttons, installiag lifts
_and ramps and setting up Teldem sysiems o vniversity telephnnes
. {1) The Government
(2) Wits via the affected Faculty (for example
Arts)
(3) Wits via the affected acadenic Department
_ (for example English}
(4) Wits via the DSP
(5) The individual student

76. Any other Mmunents oF suggestions:
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