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Anxiety : State and Trait

 Significant Cerelations between these  two variableéf

and other variable ‘have been discussed under the headlngs
of other correlates above.

CompositefSélf Concept

AkﬁStepwise Multiple RegreSsibn‘,Analysis;'was- ‘used  to

i’eétablish~fthe 'b€$t predictbrs"of ‘the composxte self

- concept. For this procedure the computer selects the

best predictor of a ‘variable and then goes on to select

‘the  next best predictor until the predictors in 'the,f 
equation ‘o longer add to- the explained . variance.

Thése"pfedictOtS' were tben examined in terms of the
lnprcvemenh in predlctive varlanue that was obtalned
when they were added. to the regression equatlon .~ For

“,a summarykof these equatlcns, see Table III

TABLE III , : :
:vMaxxmum R~Square Inprovement far Dependent Variable Sccomp
'(Composite Self Ccncepr Score)

VARIABLE  F "pRosﬂg R-SQUARE  MULTIPLER

TRAIT  14.77  .0006  0.3226  .5679

CSTATE  9.00  .0009  0.3748  .6122
 REAL  5.86  .003  0.3773  .6142

GATES  4.25  .008  0.3775  .6144

~ The ‘strbngést ;predictor; of the ‘cdmeSite“»Sélf concept
“'was,Trait‘AnxiEQy (MR =.56, £ = .0N006).  The multiple

R was ralsed significantly (MR = .61; £ = 0009) by the
additidh‘ of State Anxiety to the equatioh; In effect,
the kaddition“of state anxiety to the equation raised
the prédictive variance by 5%. As theseﬂ;two~ measures

have been demonstrated to be independent, yet corrzlate o

their combinatlon as predictors in the equation is expected ;

Although, ‘the addition of the mother's ratlng of t
child was statistically significant (f "= .003), it had
a minimal effect on the Multiple R (+.0020), kLikewisé,‘
a stacisLxcalLy significant contribution by Gates;"the
child's verbal »competence (f = .008) had little effect
on the Multiple R (+.0002). | : F




, "“‘"}?“ o SO ’ - R

67

In summary, Trait and State ’a‘nxiety Wer‘é found to ‘be
the best p:r‘edict:orS‘ of «37% of the variance “Qf‘ the -
comp051te self concept of preadolescents. The ’mother'S]
;'ratlng of the child and the Chlld'S verbal abil:x.ty added
little to the equatlon.

SR L

T




,w-“ %‘; J S 7'""‘"2'"" -

67

“In ksﬂummary,' Trait and State anxiety ‘We‘re"k,f‘ound, to be

the best jp‘redict‘Orsf of .37% of the variance of the
composxte self concept of preado‘le‘scent’s.  The mother's
‘rating of the child and the child's verbal ablllty added‘
little to the equatlon., ‘
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' CHAPTER NINE

DISCUSSION

Hypdthesis 1

The first hypothesis tested the relationship bétweeh 
maternal acceptance aund the pread01éscentfs self concept. :
It was hypothesised that a relationship  would be found
between the preadolescent's feelings about and perceptions
of himself, ahd the degree of congruence béCWEen*'thé

mother's ratings of her real and ideal child, =  The
findings in the present study did mnot support ’this, “
~assumption.  Other researchers Helper (1958); ‘Bledsoe

and Wiggins (1973); Mote (1967) (inm Shavelson et 'al,‘ ’V
.1979) attemptiﬁg to yexaminak the congruence between self

- .evaluation of ~children and their parental evaluatxons‘
found tenuous relationShips between self and parental
evaluations. In Helper s 1958 etudy of elgrh and nlnth‘
graders, self acceptance was not found relate to

~ maternal acceptance. - Although these rusults concur
with those obtained in the present study, the different

- measures used invalidate a direct oomPatiSon,‘of~ resultsw'i“
In a study looklng the relationship between self

~and parental evaluations of adolescent children, Bledsoe
“and Wiggins (1973) found no congruence. A comparison'
of these findings and those in the present study reflects
a,commcnktendency ~ The actual evaluation and acceptance  o _fg]
by parents of their child does not necessarily relate 1
to the child's self evaluation and self aCCthancei i f?

However, in a study by Gray and Gaier (1974)1'Of twelfth
graders and their parenCS, the children were rated om
positive and negative traits by their parents, and then
they rated themselves on the same trasts. The researchers
found congruence between these two ratings. ‘ :
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In the present research a similar trend  was found for

preadolescents. The mother's rating of her real child
‘corresponded to the child's s~lf rating on the Piers-
Harris Self Concept Scale.  That is,the more positively

the mother rated her child, the more positively the
child tended to rate himself.  The symbolic interactionist
*approach‘ describes this tendemcy in their concept of}
‘the7‘looking glass self! (Cooley, 1902). ‘They‘propose*
~that a ‘person's elf concept develops as a reflection : :
of the way one appears:to others.  (Cooley,k1902; Mead, G ;?” ’ o
1934) . Cooley says, 'in the pfesencé~df one whom we | 7H
feel to be of importance, there is a tendency to enter
into and adopt, by sympathy his judgement.' (1902, 175).
'For'the preadolescent, his,mother‘s,judgement'is~c1éarly
still of importance in terms of his self definition.
'Whereas4Cooley’s ’loéking glass §§l£ is based in the
:fefléction of significant others, Mead (1934) ‘maihtained
that it related to the,genefalised other tokonefs;whole\,
socio-cultural environment. Thus he felt that the = %
~vole played by the preadolescent's peers and teachers .
~in determining his self definition COuld not be ignored.
Although the ratings of teachers and peers were not _
included in the present study, it is important to look = 7‘35 "x
at the research that has been done using their ratings. |}
‘Perkins (1958) found a strong correlation between teacher
evaluation and the self evaluation of Ffourth and sixth ko
graders. These findings are not supported howévér, .
by a host of other studies (see Schranger and Schoeneman,
11979) where positive findings failed to be obtained.

e s S S

'Schranger and Schoeneman (1979) in a study of teacher -'g
ratings, and later self perceptions of pupils over a |
two and a half year period, found no evidence for ‘a ; |
causal relationship Dbetween other's ratings and later ';ﬁ‘ )
self perceptions. Their findings sﬂggast teacher ‘  : 'g
evaluations do not have an enduring effect on the child's i ?
self perceptions, One reason for this could be the : o
relative temporariness of the teacher-child relatidhship ' . ]
with this most often being terminated after one sahool yeat.
This might serve to neuttralise the influeuce that the teacher's ’
|
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might also  be
seen in contrast to the relative continuity and constancy
of the child's mother and consequently the more enduring
effect~her evaluation mlghu have on the chlld

evaluation might have on the child. It

A review of studies anorporating ‘peer ratlngq
and Schoeneman, 11979) 'reveals incenclusive flndlng in
those studies looking at congruence between - peer ratings
and self ratings. Some ‘studies quoted by these authors
(Goodman, 1973; Horowitz, 1962) report coxrelat;on‘whllst
others (Jorgenson, 1967; McConnell, 1959)"failed to
find Significantfcorreiations. In examining the effect
of external influences on chlldren9
Schoeneman (1979) concluded

(Schranget

SCurangex ~and
that younger children were
‘more susceptible to external influences in developingk
their self concepts than older children. ‘
 Furthermore, in  the déveloPmental‘ ‘research of
Bernstein (1980);, preadolescents were found to be fairly
concrete, situation specific thinkers. —  His

findings ‘ ‘_ii f;ff;ﬂ
are in line withuPiaget's theory of ccgn;tive‘develOpmeﬂt e t;w
which places the preadolescent in the stage of concrete L - o}
“onerations just prioi to the development of formal
'operatlona at adolescence (1977). -
‘Bernstein found that more than half of his ‘sample under o b S
the age of twelve felt that their pavents knew them ~ * 1
‘better than they did themsclves This in contrast ST s
to the older age group from twelve to fourteen years TRt ﬁ”,‘ 1?&
where only 36% of the sample felt the same.  These |, L
findings suggeét‘ that the preadolescent is still - f%_ 1”¢W
susceptible to his ;parénts description of him a flndlng ' ,‘fk ;‘1"
~which was confirmed in the present study

- An important aspect of the symbolic interactionist approach
- is the aCCessibility of different aspects of the self
to  the, assessment of others.  Depending on the various
factowrs, self-other agreement in rating can be affected.
Funder  (1980) describes the different circumstances
arising in high or low self~other agreement. He maintains
shat traits higher in social deSirability produce high
self-ather agreément, whilst deeper more personalised
experience appears to have more subjective wvalidity,

b
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 the pregdolescent and his projected self conecept, found
in this study, might be explained in part by this proceso
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and low self-other agreement , Fundcr hypothesxses that

this phenmmenon ~might be as a result of the relative
ease experienced giving feedback on high social desir-
ability traits, as opposed to the difficulty kwich less

,acceptable traits. Consequently the individual might have

a greater clarity of self definition, whilst his more
subjective eéxperience might r-emain less defined and

‘as a result mnct integ ated into the self definition.

The lack of correspondencek between the self-rating of

These results are discussed below.

The »preadolescent,' due t¢ uls concrete thinking, and

tendency to value the definition that other's give him,

specifically his mother, in this study, suggests that

‘a self-rating scale is limited in the aspects of the

~child's ‘self that are measured. Those aspects that
are measured appear to be influenced by «che feedback

' the child receives from his mother as well as his sense

of gOClal desirabilltya

’HypotheSLs 2 -

The second hypothesxs stated that there was a rplationshlp
between the self concept of the preadolescent and his
academic competence. This hypothesis was supported

in the present study, specifically in relation to the

projected self concept and the child's ver al ability.
The implication which arises is that the child's
unconscious feelings ‘about himself are related to his

verbal competencei The questicn of causality has been

the topiec of much research. Whether academic competence

~ is the cause of a positive experience of self, or is

conversely a positive experience of self being a precursor

for academic competence, A review of literature
addressing this question finds support ~  for both
~assumptions. In a study by Wattenburg and Clifford

(1964) self concept  and ego strength were found to
be predictive of reading achievement two and a half

years later. From these results, they concluded that

Self Coucept was an antecedent  to and predictive of

reading. Furthermore, these authors quote a study
. m » ‘; & - "
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by Seay (1960) where a change in uelf concept was posxtlvely

asscciated with a child's experience in remedial readlng

These findings appear -to cHallenge rather than confirm the

conclusions by Wattenburg and Clifford. They suggest, rather~’

there is a strong Leclnrocal relatlonchlp between self con- |

cept and reading abllmty ‘ '
Bachman and 0 'Malley ﬂB?O)LnVestlgated the antecedénts

of self esteem and achievement.  They concluded that

self esteem and achievement were not causally related,
‘but rather shared common ancedecents. ~Academic ability
(competence) was found to be the precursor of both academic
achievement and self esteem and Self esteem was dllecrly :
~related to,academLc ahlllty, rather than to past achieve-
ment. ~ White's (1959) concept of competence is a uéeful 
construct to. explaln the causal relatlonbhlp between
ability and self esteem. In the present study preadeles=
cents were found to have eunhanced unconsc10us self concepts
in carrespondenaa w1th Lneir verbal competence, :

It is impcrtant to - address the question of ariChmetic

'competencé and the failure of this experience to relate
to the preadclemcenn s self feelings. : It has been

~ Suggestéd« above that at this SCage“of 'development, the
preadolegcent's wverbal acuity affects fundamental ‘areas

«f his oexperience, pautiwularly with regard to his social

interaction. . The éﬁml%i‘ reinforcamentt_galned througl
being vzrbally articulate is clearly an important aspect
of the greadolescent's self Feelings. - At this stage

Carithmetis competence, which oes not mnecessarily include
exterval %ﬂﬁ‘ﬁl reinforcement; Ls not fundamental to
 the preadolpizent's self feelings.

Two basic aagumptions emerge, The first of these is
that the child uchileves for thek approval of others,
and secondly, for Ut%a intrinsic sense of achievement
experienced by the child (White, 1959; Erikson, 1963
Harris, 1960; Crandall et al, 1960). Crandall's extension
"ofy~thé formulation of the achievement motive includes
the two reasons described above and a third experienced
in competition with standards of excellence. ~ In the
present study these standards of excellence are intrinsic

e b e sl Eadi o i, el ZE P = e O AP T e e R I R AR
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to the scheol system and the standards it impbses;l as

well ‘as social reinforcement Of"bne's» verbal flueﬁcy
Although these standards are 1initially external, they 
fultlmately become internalised and become the lndlvidual s
_personal standards»for evaluation, whilst being reinforced
E by the educational system, society and the child's parents.

 The;;;social, 'communicativeﬂ implicatioﬁs of the pre-
‘adolescent's  verbal competence  has  been 'diécuSsed.,
It hes been suggeStéd ‘that ‘beyond"thel experience? of
academic competence, the. preadolescent s social competence,‘kk
' 'through his verbal ability is fundamental to his sense
of self.  The intensity of this experience is further
clarified by the nature of the anxiety that the pre-
‘édoleéceﬁt experienCes;" o In the ‘nresent study, trait
anxiery was found to relate to the c¢hild's velbai "billty
Splelberger (19722) described trait anxmety as a pervasive

sense of ‘anxiety, or ‘anxiety proneness. In chapter
fthfee3* tHls‘ form of anxiety was described as~'analagquc
4~;Lo ‘the basic anx1ety descrlbed by Freud (1926) and Horney
(1939) arising in the early motber~ch13d relationship.
The preadolescent s verbal competenve relates to a fund-

amental sense of himself, and 1is therefore- a central‘
aspect of his self cancept

In summaty, it has' been demonstrated that at the stage,
of preadoleécence it is not academic compatenceuu per
se, which influences the c¢hild's feellngs about himself,
“~~but rather his level of verbal competence‘ This arises
out of both his intrinsic sense of competence in ultimately
being able to cope with his social envivonment,~ and

the re1nforc1ng role played by this ‘environment.  The
primacy of environmental feedback at this stage of develop-
ment has been described above. ‘A future study might

look at the stage at which arithmetic competence comes

to have a significant influence on ‘the child's self
feelings. It might serve to ‘clarify,,ﬁhe point when
,the,*reinfor¢ing contingency for competence rests more
T strongly in internal than external criteria. Arithmetic
competence, unlike verbal competence, is not reinforced

TR NS
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socially, but primarily in the achievement itself.

Hypothesis 3

The  third hypothesis Stétes that ~ the projeéted‘ self
peonoept‘will aCCOunt for differént*&specte.oflthe,ehild' |
expetience to those aspects accounted 'fot by the seif—i
‘ rating ‘scale. f’~f The dxscussxon for hypoth631s one “and
f\EWOViabQVe has »amplified the distinction between these’
. two measures of self concept In Coopersmlth' (1967)
kfestudy,f he described the dlscrepancv between the a””uale
self and the self presented to others* In the present
study a - similar rinding emerged in that the different
‘,areas of the chlld's experlence 1elating to the progected"ﬁ :
“self ,concept or- the unconscxous self- concept and.thosef'
- areas relating top the presented self, accordlng to ,thek
self-rating scale. = Others have described a similar
dichotomy (James, 1890; Cooley, 1902; rMead~~ 1934\‘«aﬁd/f
a widely criticised flaw in self concept research |
‘,besedriﬁkthe llmltetlonsgof~the self ratlng sc&le

In  5 study of adolescent Self ESteem,*fSavinEWilliems
~and 7Jaquiqh (1981) found that self-re ported~'se1f ‘esteemf
ted?d not concur with, the behaviourally ‘assessed presented
 self.  These findings suggest that there is vallalty
ylln ,aSSQSSlng self‘~feelingswyen’ more than one dlmenSLOn,,

as absessment methods have their own inherent‘llmltatlons.

These authorsf;conclude that self-report methods reveal

what theyiindiVidual is eitheft‘Willing to, or able pto‘~t 

~ share concernlng hi@~'self~evaluation. -~ Consequently
tthe results From ;self répurt measures might be wunduly
ihflueneed by  the individual's awareness;! unconscicus

 defences, eufrent,emctlonalestate,'needyfor social accept-
ance,!of inkordetho'nmet~social desirabiiity;Standards{ﬁ:
The findinge; of the opresent study 'suppdrt this VieW~

~given the relationship that was found between  the chlld‘
self—rating and his mother's rating of him.  The pte—
fadole3cent's  need for social acceptance and to confirm
‘to acceptable norms influences what he is will to reveal
about himself. ' ‘ : L

The _projeCted self concept measure, on ,the. other hahd,
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was found eto,lcorlespond w1th aspects of the 'chlld'

~ experience unrelated tc the  self-report measures.e 
Here, the child’s verbal competence was ‘strongly related

;’~itofhi5;self feelings}  ;Burﬁs (1979)‘says,

~'... to prove a certain projective response or

. score. represents an ' unconscious attitude  toward

‘the self; it necessary to prove not only that

‘the subJect holds, this attitude but also tnat ‘he‘

is unaware of 1t’ (90)

Although ~thesee attitudes were ndt'fexpliciﬁly cHeckede7'

by the testers, the theeretical' aSsumpﬁion;,that the

projective test reVeaIs UnCOnSCiouS‘ atcitudes,, wculdf

render such procedure invalid, ,Furthermpre,)Burns says,
.
projective ~measures differ are there any grounds
for exploring  the = more complex assumption . that

~ the latter ls EXPOSlng an unconscxous self attltuder
(1979, 90) ,

~ The results obta“ned 1n this sLudy found fﬁe p"OJected self;~
| concept to be lndependent of the self~rated seTf concepe' o
;It can, therefere, be assumed that the ~progected self;7 u
  coneept,rmeasufe> ddes indeed tap an unconsc10us attltudeek'
'Tt6Wafdkthel°elf’ Thls in turn implies that the prOJected o

self eoncept measure ‘taps dlfferent aspects of the Chlld'
experlence to the self~rated self concept measure.

{'Hzpothesis 4

The fourth hypothesms getatedj'that the cbmpoéiﬁe  self

‘concept ~score would account for the conscxous‘ and
unconscious attitudes towa“” the self of the preadolescent
The strongest pmedlctor of this self concept score was

;tralt‘~anxlety. Trait anxietv was found to relate to

‘both the child's self rated self concept and his verbal

cbmpetence,‘ Consequently it might be assumed"thatu

the basic anxiety that the c¢hild ‘experiences,“or his

anxiety proneness corresponds to the way in which

+

‘he perceives ~himself and his verbal competence.

Spielberger (1972a) says that tfait'anXiety is influenced

by the quality of the parent-child relationship in child-

... only if inferences vffom'_fself ' report and
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~was found to correspond with aspects of the ,ohild‘S“k
experience unrelated to the self-report measures.
Here, the child's verbal competence was strongly related

to his self feelings.  Burms (1979) says, e
'... to prove a certain projective response or
score represents an unCOnscious ~attitude  toward
~ the self; it is necessary to prove not only that
the subject holds this attltude but also that he

is unaware of it' (90): ‘ S e

Although these attitudés',wefeoanCk exPlicitly‘ cﬁéokedﬁ
by the testers, the theoretical assumptlon that ~ the

~projective7 test reveals unconscious attltudes,';would’
‘render such procedure lnvalid Furthermore,‘ Burns says,”;;,_o

‘... only if inferences from = self report and
projective measures differ are ‘there any grounds
for exploring the more complex assumption 'that
the latte; is expOSLng an unconscious self attltude
(1979 90) , e ;

The xesults obtawned in this study found Lhe plOJected self
concept uO be Lndependent of the self-rated self concept o

~Lt_can,..therefore, be assumed that the prOJected self

concept measure does indeed tap an unconscious attitude
toward the self. This in turn lmplaes that the prOJected 
self concept measure taps different aspects of the thld’
experlence to the seif rated self concept measure.

,Hypothesis 4

The fourth hypothesis stated that the composite self

concept score‘ would account for the conscious = and
unconscious attitudes toward the self of the preadolescent

~The strongest predlcror of this self concept score was
"Lrait anxiety.  Trait anxiety was found to,;relate to "

both the child's self rated self concept and his verbal
competenoe.':’~ Consequently it might ‘be*oaSSumed' that
the basic ‘anxiety that the child experiences, or his
anxiety_kproneneSs corresponds  to the way in which
he percéiVes himself and his verbal competence. s

P

Spielberger (1972a) says that trait anxiety is dinfluencad
by the quality of the parent-child relationship in ohildf~
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hood.  Furthermore, in May's 1977 study, anxiety proneness
was found to have it's roots in the child's experiernce
of maternal rejection. Clearly at the stage of pre-
adolescence, the child's self- feellngs ‘are fundamentally

influenced by the qudllty of his relationship with his

mother, both in terms of her acceptance of him through

his klife-time, and, the feedback that she continues to

give him about himself,  These findings support the
importance, of the{‘early mother-child relatlonbhlp as

a primary influehce in the child's development. of self.
k;Whether the relative xnfluence of these early experlences ,
‘holds much primacy i. ‘the later development of the Chlld"

through adolescenre and  young adulthood would be an

important area for subse equent research.

The ,other,tsignificant predictor of the  pread0lescent’s'

‘general self concept, was found to be State anxiety.
Splelberger (1972a) defines State anxiety as a tran51toryf

emotional condition Other theorists have defined

this form of anxiecty as realistic aHXiety (Freud, 1973aj

Horney, 1939).  Here learning plays a fundamental role,
“and this form of- anxiety is experlenced 1n proportlon}k

to the individual's ability to cope with his env1ronment
In chapter four, the role played by state anxiety i
the child's motlvatlon to competence is desCtibed.

’The, ability for the preadolescent, with a developing
sense of industry to adapt to his environment and to

use the concomitant experlence of anxlety constructlvely,

- is an dimportant factor in the ‘quality of hlS attitude
toward himgelf. | | |

In summary, the preadolescent self concept is dependént'

on both hig early experiences of the mother-child relation-

~ship, and his experience of competence in coping with

his world generally, A composite measure of the self
concept, incorporating conscious and uncohscious attitudes

toward thekself gives one a holistlc view of the nature
'of the preadolestent‘s self feelings.

e
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CHAPTER TEN

- IMPLICATIONS AND CONCLUSIONS

The' preadolescent has been characterised as. being in .
the stage of jindustry (Erikson, 1968). In’thiS'etage',”1
the motivation to achieve competence (Whlte, 1959) assumes
”kfa‘,primery,:rOle. According to Erlkson (1968), each
stage in the psycho~50cial ~development of the individual
poses certain crises which need ‘to be yresolved_ before

the lndlvidual can confidently approaeh 'the‘ demands

- of the next stage. ~With this in mind it is important
to understana the relevance of a study of the preadolescent

self concepL

Preadolescence, or Latency as it is referred to by analytlc
’thEOrlStS;‘;lS & relatively under~researched ‘stage of
development. It 1is the stage when 1ibidindl energy
lies dormant, id impulsesk,and, drives are quieted, -and
',theyehild enters a phase of consolidation and integratioun.
'ffwith the~:oedipal conflict behind him, and the crises
‘of puberty and identity formation of adolescence ahead
of him, the preadolescent  is free to devote himself
to other tasks, and to acquire fresh content, knowledge

and capacities.

The erises,that face the preadolescent,are'his~experience

of competehce in acting 1in his world, and of being x
industrious, It is a time of ego building and  ego é
crganisation.*  The conflicts and tensions which arise - {ﬁ
in adolescence are well documented.  Defences and other - ';
controlling mechanisms are strained, old issues long Z
eforgotten‘ re-emerge to be worked through yet again. | '*f

¥k Where the preadolescent fails to develop a sense oF industry
at preadolescence, he is left with feellngs of inadequacy
and inferiority. (Erikson, 1963)

P :”‘l'k,a‘ ~ L : R Waa s PERREN
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 The ability of the adolescent to work thfo@gh‘ these
~crises in a constructive and adaptive way, depends largely

on the extent to which he is able to feel competent

~and to overcome any feelings of inferiority.  Because

ego strewgch is closely tied to the ‘effectiveness of

crisis resolution at each preceding stage (ErikSon; 
1963), it is important to identify the factors Whichk
contribute tok the preadolescent ego -~ SO as to support

and enhance these on his journey toward adolesvence

'Inkchapter two the development'of the :elf was described,
‘with specific reference to the mother-child ‘relationship.
"Tﬁefmother was seen as an important aspect of the child's B
development, both in terms of her role in ~mediating

‘his experiences o f kthé’,world dat a ‘young stage, and |
in supplying him with impdrtant feedback about himself
“at’ later stages. - In the present study, the mother's
:feedbaCK inAterms~bf,her,rating of her child, Waé,found'

to relate strongly to the child's self rating.  This

‘has important implicatious for the quality of direct
feedback that the preadolescent receives from his mother.
Where the ‘mépher is denigrating and 7negétive 'abbut' herk
child, the child will tend to rate himself inf‘éimilar
‘*térms 7 ‘AiternatiVely;” the mother who is affirming
and positive about her child w1ll 1nf1uence the child's

self descriptlon in a SLmliar way. Although teachers
and peers were not included in this study, the positive

reframing of their experience of a preadolescpnt might
‘also serve to enhance the terms the preadolescent uses
to describe himself, Theory suggests that parental feedback
s primary and would override- the feedback the ~child

receives from others - indicating that primary intervention
suould take place in the parent-child relationship.

‘These,findingS‘have'ﬁurther implications for intervention
at this stage of a child's development. In a situation
where parental feedback 1is essentially negative and

denigrating, counselling could result in the reframing
ofnymany kof,'their comments so as to be more affirming
of their child. Clearly family therapy would provide
a situation where these issues could be dealt with, '

)‘,,w.’, i,
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oThe importance of positive fewdback does not implyxvhatk

parents or others should like about their experience

T

of the child. Earlier the importance of honestrfeedbacknk~

was diecussed; It doeq imply that negative feedbackg

can be given without annihilating the entlre personality
of the child, and that comments can be reericted

and situation specific.  This is also the approach S

advocated by authors of popular gooks on parenting for

example, Parent Effectxvene s Training ( PET ).

By the same token, educators and clinicians‘ might be
' a1erted to the fact that *;he  pfeadolescent' is“stille
a falrly concrete thinker and responds strongly to the
"voice of ~authority. Teachers of Dreadoleacents vhould
avoid making global, abstract comments about the chlld'cj
:character, but rather refer to the ‘concrete, situation‘
Vspecific;behavionrsj | o N

The child with a positive self definition will be able

to use Lt in working through the more negative self

feelings he :might experience. Converse]y,, the child
with a Vnegative self definition will need to resort~k

to ther, less eonstructlve defences, agalnst his negatlve
self feelings’ An adaptation of a popular 1hyme might

~ read, 'when he thinks he's good, he thinks he's very

very good, but when he thinks he's bad, he's horrxd

help him cope with the negative feelings, when he thinks
he's horrid. It is dimportant to note that other's

 The. preadolescent is often dependent on the feedback- .
of others for kpositive~‘aelfe~feelings,, and these will

feedbaCR does mnot necessarily affect the way in whiche ~

~ the kpreadolescent' feels about himself. The flndlngsk

in the present study suggest that the uncomscious attitude
that the preadolescent has toward himself relates to
his experience of his verbal competence, rather than
how his mother describes him. ~ In terms of Erikson
(1963) and White (1959) the motivation to competence
or in Erikson's wc-ds, dindustry, is the nfocal‘~crisis

for the preadolescent. The findings in the present

study suggest that for the preadolescent his sense of

competeuce is rooted primarily on a verbal level, which
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implies that social reinforcers are affecting the child's
experience of competence. The preadolescent's social
~competence is an important aspect of his experience‘

TheSe:ffindings beg the question of caUSélity‘ e - Is

the child who feels better about himself likely to
experience more confidence +-  gocial 'situationSj and
therefore be more verbally articulate - or is the verbally
articulate child likely to feel better about himself
= ~ particularly in a soclety‘which:rewards verbal competence

as ours does. It appears that is it probably"not a

~ question of causality, but rather an interactive effect

~ between social reinforCers and'verbal ability.

‘Where  the preadolesdeht is~rverbally: inarticulate and
consequently relating poorly to others, an enrichment

programme on that level might be useful. In,the'classf  
- rooms, groups discussions can be encouraged in a supportive
and unthreatening atmosphere.  The child can be encouraged
to express himself more fluently and where his vocabulary

is inadequate special reading and vocabulary enrichment
_programmes can be designed.  -On the psychotherapeutic
level, the results of the present study support the

use of group psychotherapy for this age group. As

the peer group becomes increasingly central to the child
and more specifically his competence in ~fe1ating"to
them, so group thErapy"proposes a useful arena for the
preadolescent to experiment with himself in the peer
group.  Clearly the proposals that have emerged from
the present study cannot be applied to every preadolescent
Presenting with a poor self concept. Theykdo, however,
present 'certain‘ guidelines which could be experimented
with. e o

A further implication that arises £rom the findings
in the present study is in the arena of preventative
~work. It has been shown that the early mother-child
relationship is - fundamental to the anxiety proneness
of the individual, and in turn, predictive of the pre-
adolescent self concept. Ante-natal and new baby clinics
should ¢ontinue to stress the importance of 'good-enough'
mothering! Furthermore, mothering might include the
‘idea; of mediation and facilitating of the young child's
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~ CHAPTER ELEVEN

LIMITATIONS OF THE PRESENT STUDY AND IMPLICATIONS FOR
FUTURE RESEARCH A —

 During, the course of this study, certain limitations

‘have become apparent and these need to be discussed

with specific reference‘to future research.

1. In order to meximise the understanding of the parental
influence on the preadolescent self conceptualisation,

- Father's rétings ‘could.’havef'been included, - Although

 fathers have been generally excluded from research
on child development, studies including fatherS~ have
demonstrated the important role theyfplay»in.the deVelop«
mental process. Davidson et al (1958) found that where

as a mother's ratings of their children failed,to.differ—’:
 entiate between high and low anxiety groups, father
ratings were able to discriminate. Similarly Helper

(1958) found that mothers evaluations of their children's
self evaluations did nokt correlate with the children's
sels evaluations, whilst  the fathers . ~evaluations
did. A future study might gain valuable insight as
to the influences of the child's self-concept-

ualisation, by including the childrén's fathers in the study.

2. The size of the sample in the pfésent~ studyf,poses '

serious limitations on the nature of the statistical
procedures that could be wused and the inferences and
interpretations that could be made of the results.
Furthermore, the selection of a 'normal', ‘'middle-class'
sample further 1limits the generalisations that wight
be ‘made from  these findings. A future study might
examine group differences found between 'normal' and
experimental gfoups, further dlarlfying those aspects
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self experience which are most enduring under stress.

3.  Although there wereeyno apparent difficulties for
’the"eSubjeCts ‘in the present study, responding to the
_State ~Traitk,Aﬁxiety ~Scale, the absence of norms for

,this ‘age' group on this 'particular version of the test
| ,poées"certaln problems in the wvalidity of the results.
Ideally a test with proven reliability and validity;

for that partlcular age group should have been selected.

The occurrence of expected correlatlons with these scales,‘
does ;suggesu that a veasonable l@vel of wvalidity was
Cmet. : i S

4.  Although the wuse of a projective assessment of

self ' concept was innovative and recommended by past
“researchers, the appl:catlon in this study has certain

limitations. An acceptable  level of inter-rater

reliability was obtained. However, the interpretation

of the scores that were finally calculated is problematic.

‘Although the  criterie for scoring the tests was based

on theory, and the structure of other self concept teSts*;
the relative weighting of each dimension was not tested

~_or controlled for. More research needs to be done in

standardising 1rdtimg procedurcs, as well as 'testing

“the validity of assumptions that are made by projective
tests. It 1s this complexity that has kept the use

of projective tests in the background of self concept
research, yet ‘the findings in the presenr study indicate
that alt( mative forms of assessment are lmperative
and need to be incorporated into the research. ~ The

fllm;tatlons of a self-rating scale as the sole tool
for assessment has been described. 3 |

5. The present study took a developmental perspective

‘whilst looking at a static stage of development.  Although

certain assumptions can be drawn from such an approach

* the PierSnHarris has six factors which seemed to relate to
Relationships, Anxiety and Competence,

RN
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it would be 'more valuable to have a longitudinal perSQ
pective on'fthe‘ same subjectsk The pfoblems inherent
’ln longltudlnal studles often argue agalnst such a design.
It is imperative, however, that when researchlng developaﬁ
' mental phenomena, one is able to study the process of
'development - Future research should, thererore,' be
des lgnee over at least two developmental stages

: Reference was made to 'the' influence that the chlld'

| cognltlve development hs on his ablllty to. conceptuallse

“his self. Although the present study took a psychodynemlc

perspective, future studies migh investigate Plagetlan'
stages of‘4cognitiVe developmenr and  how these relate
to and affect the child's emotlonal development o

‘ Flnally having described the"major limitations of the
 present study, it is important to 1ntegrate those aspeots”"”
of the design which have glven future researchers promlslng

areas to 1nvestmgate

ifi , The self concept is concepuuallsed as being muitiei

- faceted, with different aspects belng more central
at dlfferent stages - of development The general

- self concept is con;idered to be relatlvely~ stable
and unehanging through the different ,developmentdl
stages. L BRI

2 ,‘As the self ~concept 1s ‘mUItifeceted ”a;fmulti—p'?

: ’,dimensional epproach“ to  the assessment 1o£;kthe
self'is indicated In the present stuay, a self-
rating scale and a pro]ected assessment were used.

Future studies might include a behaVLoural assessment'

o pln the battery. ‘ ‘ e

3 At the stage of preadolescence the self conceptke
relates to:pboth; feedback from significent‘ OEHEfS» N }%j':“’
gpecifically the mo*her and to the child's verbal ‘

competence.

4 Anxiety 1s seen ds a process, both a motivating
| factor, and a response to situations and is central
to the developmental process. ~ Where it has it's

rorts in infancy, anxiety comes to play a fundamental
role in the sel? conceptualisation of the individual.

WP K e R BN
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" APPENDIX 1

CRITERIA FOR RATING PROJECTIVES

The three tests, DAP, KFD, TAT must be rated cn the
following three dimensions :- S ' -

COMPETENCE:  The ability to deal . effectively with |

the éhvironment i Problem solv1ng abillty, adequacy,
efficacy, coping abllity FR : i S
ocorlng e ;ngh ~able; to cope to adapt' to  the
E ‘ | situation. S e ' e
Low: ‘unable to deal Wlth the environment' 

 effectively, inadequate.

to motivaue the" 1nd1vxdual to action. A; level

‘FUNCTIONAL ANXIETY The optimum level of anxiety necessary .

of anxiety ~that facmlltates f,problém—solving in

the service of the ego.

i_'Scorlng - High: vanx:ety can be used to function’

~approoriatply, not debllltatlng :
Low: anxkiety experlenced as. overwhelmlng
~and debilitating, inhibiting functional

‘fbehaVLour or repr35510n of anxLety resulting

«in' apathy and withdrawal. In&mvxdual

 not motivated to act or adapt functlonally,,

RELATIONSHIPS: ' The quality of,‘rélatibnships that £

child experiences. How the child experiences
himself in relat’'n to others.  The extent fo
which thefefywﬁgg- .~ to be positive regard from
‘cherSa ' : 1 ‘ S : ‘ _" :

~ Scorxing: High: ~ the child ,is'iopen"to relationships

' relationships are affirming and accepting.
Low: the child avoids relationships

relatlonshlps are experlenced as unaffirming

and negative.

CRITERIA FOR INDIVIDUAL TESTS

EACH DIMENSION must be rated on a scale of 1 to 55kwith
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 APPENDIX 1

COMPETENCE : The

~ FUNCTIONAL ANXIETY:

: Scoring:  High:

~Scoring: High:

; B i

CRITERIA FOR RATING PROJECTIVES

The ‘threé tests, DAP, KFD, TAT must be rated cn the

 following three dimensions :-

ability’ to deal effectively with

the env1ronment Problem—solv1ng ability, adequacy,

efflcacy, coping ability.

o Scorlng ~ High:  able to ‘¢ope, to adapt  to the
| ‘ ‘ ‘situation. ‘ S O

Low: unable to deal w1th the environment
- effectively, inadequate, '

SR

to motivate the individual to action. A level

- of anxiety that  facilitates

, the‘sefvice‘ofkthe'egc.

: appropriatﬂiy, not debilitating.

~Low: anxiety experienced as overwhelm1ng
and  debilitating,
behaviour or rep*esSLOn of anxiety resultlng

lnhlbltlng

Cin apathy and withdrawal.
not motlvated to act or ‘adapt functlonally

‘RELATIONSHI?S" The quality of relatlonshlps' that ~the

child experiences. How the child experiences
himself in relac1on to - others. ~ The extent to

- which there appears to be positive‘kregard ‘from‘

others.

rélationships are a:flrmlng and dccepting.
Low: the child avoids

relatlonshlps are experienced as unaffnrmlng

and negative.

CRITERIA FOR INDIVIDUAL TESTS

EACH DIMENSION must be rated on a scale of 1 to 5, with

The bptimum leVel of anxlety neceSsaty
problem—~solving  in‘

~anxiety can be used to functidn :

functlonal e

Inleldua1'

the child is open. to relationships:

elatlonshiPS'”
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1 being a low score and 5 a high'SCOre. ‘Thekcriteria,‘
are to be used as guidelines, clinical experﬁise;,is :

important to differentiate hetween levels.

KFD (Kinetic Family Drawing)

COMPETENCE,

1.  Exclusion of self

2. Passive ~ watching tv
,_3,,' Passive_¥freadiﬁg
4 :Active o

5. - Creatively'active

ANKIETY
~The use of clinical judgement is necessary fdr"this ‘

rating.  According to Koppitz, excessive use of shading = |
pencil pressure and cross-hatching is indicative of {

- anxiety scoring at the lower end of thekscale; or feint
‘lines and small size relating to timidity, would also
 bek scored at the lower end of the scale. Drawings ft .
1deVOid;.of, exceSSive' hatching, or feint lines would tend' ' g

to be scored higher,

 RELATIONSHIPS

. Exclusion of self

Compartmentalisation

Back of self facing family
.~ Tendency toward involvement with family
. Involvement with member(s) of family '

&

Uil & s =

R S SRR R

L DAP (Draw A Person)

7
e

i COMPETENCE
e 1. No hands; exclusion of major body parts
%

S L L

- M_ I N ‘ ;;. .__ - KN R-db*—*‘




4. ko

5. Well,drawn,kall‘bddy}parts;kastUme

2, 3; 4 scoring at discretion of rater - ranglng ~

“from crlterla for a score of 1 to that of a score
of 5.
';ANXIETY

A ——— ——_ it o

As with KFD above.

- RELATIONSHIPS

TAT

1. Back drawn facing
2. © Person in activity on motorblke/horse/etc

w

Profile figure ;
4.  Full frontal, bbdy' _cloSed, - avoidance |
. of eye contact i el |
5. Full frontal open stance, eyes- with

pupils - contact

(Thematic'Apperception Test)

By;using‘the three'diffefeﬁtﬂcards, a s1ngle score shouldk

be

obtained for each of the three dimensions. The

criteria fdrf‘the* rating of theSe' dimensions should be

obtained by wusing the definitions of each dimension

given,

’~thls ratxng

COMPETENCE
1. fInability to prbblem solve, or deal
with envirOnment'effectively ‘
2. *
3. *
4, %
5. Creative  problem solving, copes  with

environment productively

above., - Clinical expertisea 1is fundamental to

W R
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ANXIETY | ey |
1.‘”'Anxiety :debilitaﬁing, ~apathy5 kWithdrawal,

constriction or expansive ;

%

%

*

B3

U o

. Some experience of anxiety, “but used
productivity to cope with enviromment

RELATIoNsHiPS

. Absence of, Or'avoidande‘mf relationShips
*
%

.

U W N e

; fHéalthy;part&cipation in quality relation—_,t
ships T ‘
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APPENDIX 2

MOTHER INTERVIEW o : h o ‘ ,;"_ . SR ,; :  ’§

NAME

'DEMOGRAPHIC

DATE OF BIRTH f  B |  [',.’ MARITAL‘STAIUS~k, L
NUMBER OF SIBLINGS . MOTHER WORKING & |
POSITION IN FAMILY | Sl

 LAST FIVE YEARS

. How did the childjtespénd b¢ sktarting séhocl
‘How has child done at school - L
Academically: Poor, Average, Good
Socially (péer; :  Poor, Average, Good |

'What other activities does the cbild have
~ Any special talents
Would you describe your child as xmagxnatlve'
 How would you describe your child r&ght now ,
»,VWOuld you like to change anything about your ¢hl1d
;‘What worries do you have about your child's future
How would you say your child feels about himself o
In what situation would you say he feels best about
. himself | ‘ ; i =
~ In what situaLion ‘would ycu say “he feels worst about o i
himself e - e e )

s s S i o 1

Y‘Does he have any nervous ticks, phobias, etec
What do you see as being most stressful to him
What do” you. feel has had the greatest influence on him

’ up to now 't
Describe his relatiouship with his father |

Describe his relationship with hi sibs | L |
Describe his relationship with his mother | b
Who disciplines and how is this done o Lo b

e Describe how you -believe your child would cope ,With .

the following situations ‘ , | A

ShmNmTE
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1 Child playing bat and ball with énother' child.
| ‘They're evenly matched and the other child calls
~ out 'I m better than you, I hit harder than you'

2 Child and other child pul]ing at ‘a ladder each
- screaming they had it first ; ‘ ,;’ U
3 Child is bulldlng' & model - or doing some actiVity',
' by himself and another child annoys him by remov1ng

- tools and telling hLm what he's doing is 5111y
4  The tcacher,,brings an assortment of objects “to oF T
school and places them on the table - what would e
o childrdo b o ‘,k’ ;k, , ; S I
5 ‘Child'his'~dressing in a fancy dress and having
~ some difficulty - what will he do | ‘

'MOTHER PARTICULARS

WORKING -  ¥ES - CAREER WOMAN - OTHER
; N |

FEATTS R gt R i e

R A T T T TR

iy,
R

How would yiu de ﬁribe vourself o o e , ‘ i
‘What do you,‘i%ﬁ abunt, oxi]dbearlng | e
 What don't y¢u Lilkee about cnildbearing ’
'How wmuldyqu brir: up your child differently if you ; :
ha it over again | R : ~ P e i
f@How do you ge e the futuye | | - | | |

e i e R T i o e
e

il
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SEMANTIC'DIFFERENTIAL e
: HOWkDo'You See Your Chiid?

 Real'Chi1d ,

Happy
'Dbedient;
Independent 7
'Imaginativék°
k;,Gddd' , )
Clever
Quietﬁ
Aggreésive
“Qonfident )
‘Gbod‘Looking
Sopially Popular |
Creative =

Polite

i e N e I SRR = ST ™ L = CLUp
NN RN RN RN N NN N NN

Sengitive
Original - ' 1

Affectionate 1

W WW W W W W W W W W W W W W W W

E I R T T e T S S S S

Calm ; L 1

Y ¥ V¥ Y G S . I VR SR SR SRR S

U’.\ "

=i SRR - R ST - N S~ s SRR S RN - S - - S EP- SRR )

NN NN N NN N N N N N N s N N e

Sad
Rowdy

Dependent on Mother 

,Conventional‘

Naughty

Stupid

Noisy

Does Not Show Aggression

Shy

Average

Withdrawn

Avefége  |

Cheeky :
Not Aware Of‘Othets k

Conventional e

affeéticnate,

Anxiousﬂ

Lodlnindbrts PPV GRS PO DU
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- SEMANTIC DIFFERENTIAL NO. 2 RO e e
How Db You See Your Child? . | i

Ideal Child

N

ad

¥ nmd\r

Indepéﬁdent, Dependent On Mother | Sl ~§f .

[ ]
cr
i}
(a5
’-i‘
el
o
(st d
’._i
£
) oo
>
(8] L i
(o1
NN~y
i

B N Y - AR SO
wmoowowm e

L

Conventional

Imaginative

\i'

 Good Naughty S Sl

Clever

Stupid

 Quiet Noisy

S e i eidso

PENUORIIPERPS b
T
R TR

Rl b

“Aggressive Does Not Show Aggression

PCRTE U N SR C RN (R Oy G2

 Confideﬁt , 

s

Shy

o SR« N« (PR~ S o N « ST« S -

D

 Good Ldoking T ;Average o ,  : 1 " ‘; " i 'iﬁ¢

L ¥
o

Socially Popular Withdrawn s - -

- Creative Average

suslavel s e e Y

k‘Péiité Cheeky

LSRR S SR S DRI R

 Sensitive Not Aware Of'Others

N
W T W W W W W W
R
v W

'Otiginal: Conventional

Ry

R

‘Affeétionaté

o
S %3

Affectionate
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PTERS HARRIS SELF CONCEPT SCALE

1)

2)

3).
4)

5)
6)
7)
8)

My class nates make fun of me.

I

am a happy person.

It is hard for me to make frlends

I

am often sad

I am smart.

I

I

am shy.

get nervous when the teacher calls me.

My looks bother me.

I
I
I

‘ It is usually my fault when something goes wrong
I

H oM H H H O P{ R T o R =

:‘When I grow up, I will be an lmportant person

get worrieﬂ when we have tests in sshool
am unpopular. - '
am well behaved in school.,

cause trouble to my ﬁamily

am stxong',f

have good ideas. ,

am an tmportant member of my ﬁamxly
usually want my own way,

am good at making things with my hands
give up easxly,

‘am good in my school work

do many bad things.
can draw well.
am good in music.

‘behave badly at home

‘am slow in Einishing my school work.
am an important member of my class.
am nervous.

have pretty eyes.

can give a good report in front of the class.

In shool I am a dreamer,

T

I
I
I

pick on my brother(s) and sister(s).
My friends like my ideas. P

often get into troulle.
am obedient at home,
am lucky
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37) I worry a 1ot.

38) My parents expect too much of me.
like being the way I am.

feel left out of things

have nice hair,

often volunteer in school

wish I'were-different;

sleep well at night.'

hate school.

am amohg the last to ‘be chosen for games.

am sick a lot.

: am often mean to other people : , o L

49) My classmates ln school think I have good ideas, | R %‘”

‘50) I am unhappv s L o L | e J,ée

| haVe mav; riends | k | 1
achheerfo» : , , : : ; e
am dumb about most things Gl ‘ LT L :i J

’am good looking. | [ e Ee et ;"’ 
have lots of energy X0 R : RS A o rfqi

get into lots of fights o o
am popular with boys.

58) vPeople pick on me.

. 59) My family is dlsappoxnted in me. :

B - '60) I have a pleasant face. : 5,‘ g 'ré

61) When I try to make something, everything seems to go o B
wrong. ; ‘ :

~
B
S
O ORCR HRC R

UE 1
H
N

n
B~
N
o H,H, H‘H’H

0 B2y I am picked on at home,
§ B I am a leader in games and sports.
I am clumsy. S
In games and sports, I watch inutead of playy
forget what I learn.
am easy to get along with.
lose my temper easily.
am popular with girls.
am a good reader, g , o o

e S Rt i i AT

a5 e S

e i <. s i et o

would rather work alone chan in a group | S o
like my brother (sister)

O e R
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73)  have‘ajgobd figure,
74)
75)
S 76)
77
- 78)
79)
80)

am often afraid.

am always dropplng or breaklng things.
can be trusted. , e
am dlfferent from uther peoplew

 th1nk bad thoughts.

cry easily..

S B I ey

th:

am a good person.
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- SELF-EVALUATION QUESTIONAIRE (SPIELBERGER)
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~ HOW DO You FEEL AT THIS MOMENT NS b S
fTHERE ARE No RIGHT OR WRONG ANSWERS | |

AR
B e

1),
2)
3)

4) I am presently worrvlng over poa51ble'
: ~?,mlsfortunesf‘ :

5)
6)
7)
- 8)
9y

3

 ,1 am tens¢,‘\'i' , : o . f  \;  1 2 3 4

Fi

am ‘regretful
feel upset

)
=

1H‘
| e
P

feel anxmous‘
ﬁfeel nervous

Sga

s

am Jltfery

R S

*teel ‘high strunof
am- worrled 8 £

Ww W W W W

feel over»excmteu and 'rattled'
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= Somewhat SR i g
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' as I think over my recenL ¢coricerns and
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SELF-EVALUATION QUESTIONAIRE NO. 2

'FORM X2

HOW DO YOU GENERALLY FEEL,

'HOW DO YOU USUALLY FEEL. :
‘THERE ARE NO RIGHT OR WRONG ANSWERS.

-1) I tire qulckly

2) I feel like crying

3 T wish I could be as‘happy as others

fseem to be.

4): ’1 am losing out on thlngs because I L

~can't t make up my mind quickly enough.

- 5) ;I fELl that difficulties are piling

~up $0 that I cannot overcome them;

6) ‘;1 worry too much over someuhlng that

, does not matter.
7) I am inclined to take things hard

- 8) I lack SaLf—COPfldence

9) 'I,txy to avoid facing a crisis oxr
~ difficulty. ~

10) I feel blue.
'«11) Some unimportant thoughts run through ,

my mind and bother me.

12) I ‘take dlsappOLntments 50 seliously

that I can't put them out of my mind..
get in a state of tension or turmoil

interests

e Almcstknéver E
i kSometimes

~ Often

= Almost always
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